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The Evaluation: Function, Organization, And
Framework

iy Ty

The evaluation of the Target 2000 Pareut Educaiion Progranm was intilated
in January of 1993 and completed in May ot 1993, The evaluation process was
comprised of five steps: development ol an evaluation eam, articulation ot the
primary function of the evaluuation, organization of a system tor designing and
implementing the evaluation. developmient of an evaluation tramework. and
implementation of that tframework.  This report includes information on all
aspecty of the process, wiili extensive aitention given to the key aspects of the
evaluation as they relate to etteciive practices in purent education.
Function of the Evaluation

The primary tunction of the evaluation was shaped by three factors: the
Tarect 2000 degisionon. the actoal design and structuning of the parent educa
program by the South Caroling Departmient of Bducation. and the piloting of the
i selected school districts, The

program components and strategion by

cvaluation icimn used these sources as well as tindings on other programs reported

voothvo Taroar arae vt vy i sEotby con iy e oyl Prverarpo feopm the
L LI i Tl iy 3D Ll .Y.Au}Ilu:_ L I T U R T R S N A ) R e ] [YERT)
I TN N , .y T TR L TR 2 R T VTS PRI -
cuamination was the following mission of the eviduation:

The purpose of the Target 2000 Parent Education Program
Fyaluation is to conduct ¢ comprehensive review and
analysis of the program components und elements as they
have heen designed and implemented by the pilot projects,
The tocus of this process should be on determining the
various strategies and practices that have or are likely te
have a positive mfluence on parents, children, and families.

e
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Organization

An initial task was to_orvanize the evaluation team. The team includes

appropriate early childhood. parent education. and research and evaluation design
professionals, and is comprised of three professors and three graduate assistants,
The director of the project is a full professor i early childhood education and
has been cngaged i conducting parent involvement/education development and
resedich projects for several years. The two protessor/consultants have extensive
expericnce o educational evaluation and research. The three graduate student
assistants were caretully seiected  to mateh needed skills for implementing the
Svaluation. A listing of e evaluation team s included in Appendix A.

An office and projoct maenadsement system was establis

i
N asgd ot
SY DI vy Uhlawsiing Y

clfective unplementation of the project. The project was housed i the Colleye of

Education’s Otfice of Research. This office mcluded the needed secretanal

by, neelng space, aid personiied to

dssistance. support resources. research oo
effectively carry out the evaluation. An operating budget was established within
the University, Related compuier and data analysis tools and resources were

available within the project’s operational system.  Regular evaluation teara

mectings provided the context tor needed communication and feedback.

communication system. An epen line of communication with the Seuth Carolina
Department of Education was established. Contact people e the Department’s
Office of Policy Rescarch and n the area of Parent Education were assigned to

work with the project. Copies ot all project documents sere sent to these contact




|
l

i
i
i
I
|
O

Aruitoxt provided by Eic:

people for review and feedbuck. Weekly project staft meetings were held and all
interested parties were informed and encouraged to attend. Each pilot project
director was conracted by mail with regards to the focus of the evialuation process
and the need for their participation and involvement. A “pilot project roster’™ was
developed with an cevaluation team member iassigned to maintain contact with u
specitic pilot project (See Appendix B for a copy of the roster). In addition. the

pilot project directors were involved m g full-day session that focused on

reviewing and refining the exvaluation framewoik (See Appendix C tor a copy of

the meeting agenda). External reviewers have aiso been involved in examining
the evaluation framework,

A signiticant part of the development ot the evaluation framework was the
involvement of the directors of the pilot projects in reviewing and refining the
framework. Al 21 directors paricipated in this process. The session was held on
February te in the USC Faculy Hooseo A dralt copy of the framework was
presented and discussed. The review session also provided an opportunity for the
project directors to meet the evaluation team and to plan site visit schedules. In
addition. the critical Jata clements of the evaluation as perceived by the pilot
project directors and the evaluation team were discussed and examined.

Bused upon the finalized evaluation framework. a data collection systenn

and process was established. Data sources included: pilot project documents, pilot
project self-evaluation findings, site visit data (inclusive ot data to be obtained
from parents and staft). follow-up pho: o conversations with staff, as needed. and

A . aront St e
ildhood parent education

icscarch findings troni projedts ieported i the carly ©
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literature.

Pilot project documenty were ebtammed from the South Carolina

Departmient of Education and from individual pilot projects. These documents
included grant applications, required reports and evaluations, and related
narrative data. These documents were reviewed and analyzed by the evaluation
team 1in relationship to the componetits and clements identified in the evaluation

framework.

A stte vistt process and schedule were developed n collaboration with the
pilot project directers. The site visits provided an opportunity to collect data
from parents through structured tocus group sesstons and from staft through
mterviews and discussion, This process also allowed  the evaluators to see first-
hand the physical settings mn which the pilot projects were housed, and to observe
some of the activities of these projects.,

A _comprehensive review of parent education practices reported in the

literature was carried out and used as a data source. The literature review focused
on practices that have proven effective, with particular emphiasis on practices that
have positively influenced parents. children. and tamilies.

The Evaluation Framework

The focus of the evaluation was to deiineate etfective parent education

practices as related to mcreasing parental competence, strengthening tamily
functioniing, and ultimately positively influencing children’s school success. As
emphastzed by Weiss & Jacobs (19880, this evaluation aimed to examine the

. P t. 1. s s R i1 T N
Fareni Educaiion Frogrdane wiiliun thie conifexd of ¢ stcited Bodiy oof

Target 2000
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the legislation and within the context of the Program!’s development as carried out
by the South Curolina Department of Education and the selected pilot projects.
Relared parent education programs were examined for both cornparative and
narrative purposes. [neffect, mn anempr was made o arnicalate the key
i parenit edacation that-can positively influence parents, children ang
during the carly childhood years.

The context of the program _evaluation swas set by fowr specific goals

included in the levisladon. They were!

*to demonstzate effective methods of parent traming and support that will enable
parenits to excel intheir roles as the primary eachers of their preschool children:
Yo develop and coordinate appropriate services based on the growth and
development of the child:

“lo improve the education, skills, and employment of parents toward huving a

the development of the program as carried out by the South Carolina Education
Depariment and the 21 Pilot Projects. Based upon these factors, the tfollowing

framew ork has been developed. (See Figaie 1)
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Target 2000

Figure 1

Parent Education Evaluation Framework

COMPONENT

STAGES
IMPLEMENTATION

DESIGN

EVALUATION

PARENT EDUCATION

"Parenting information
*Child deveiopment
witormation

LITERACY/TRAINING ADULT
FDUCATION

"Ceieral itsialy

SEIVICES
*Aduit egucanon
*Other

CHILD SERVICFS

*Developmental
scraening

“Heaith services

"Drrect ecucaton
56IvK8s

PARENT/FAMILY
SERVICES

*Drect parent services
*Cuect lamlly sernicos
*Haoforras

The four components are DArenting cdcaiion, f.".’:'!'da'v‘.' &

services, and parentifamily services.

comprised the substunce ot the structure for carryimg out the evaluation.

As shown in Figure . the Target 2000 Parent Education Evaluanon Framework

included fear components and three stages. These components and stages

arenting Education. This component focuses on all program activities

[op]

i
d




:
]
5
%
5

ERIC

Aruitoxt provided by Eic:

that include somie form of parenting cducation. Two sub-components are
parenting information and child developmont informaticn. Parenting educition
programs i the Target 2000 Parent Education Program have addressed topics
such as pureni-clnld relationships, busic puienung skills, personal/pareniul self
image, and family management, all of which are purt of the sub-component
parenting information. Programs have also focused o how chiidren leamn and
develop through language, social, emotional, niotor, and physical skills which are

4 part of the sub-component child development forniation,

Literacy lraining and Adult kducation. The Targer 2000 Parent
Education Program also includes the component of literacy/adult training. In
some cases, this component is addressed through the sulv-compancnt o general
literacy services tfamily literaey | parent fiteracy experiences such as helping a
parent fcarn how to read, and other activitiesy, Adwdt Education s another sub

component which is usually inclusive of strategies such as enrolling parents in

endeavors.

Child Services. Thiv component maludes at least three sub-components:

Developmentad Screening, Health Scivices, and Direct Educational Services . All
ot the Target 2000 Parent Education Proztais carry out activitics to determine
chitldien’s developmemntal status throush the use of various screening and
assessment instruments and processes such as the DIAL the CSAB, and other
Iy,

- ‘ i / . B wgrreaasse begeoa ool
s, These aie exampies ol Developricrial Sorceriniigy. PTOEEEIS TAVC diag

delivered seevices such as physical excounuions for children, assured thi
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children received needed medical attention, and provided needed immunizations

This component includes three sub-
components: Direct Parenr Services (providing parents with transportation, child
care. and other direct supports). Direct Family Services (providing the entire
family with food, heat, clodhing, dand oilier direct suppoits), and Referials
(providing parent. child. and tumily with linkages to other family support
agencies for meeting patticular needs. for exampie: WIC [Women, Infants,
Childrent).

In the reality of the work of the pilot projects, these program compoenents
otten occurred in an mtegrated manner. where one component was essential to
the implementation of another component. The evaluarion framework recognizes
s dynamic process of program componens erdcion: However, ditempls were
nicde (o dasesy ihe uriri[iu.iit"m".\ imi‘(/iu diilicic oo Clidldi cii, Juitdiidy, wiid
jamuires.

The three stages (Desivn Tmplementaton, Fyaluation) are the means by
which the pilot projects carried out the parent education components within the
contexts of their schools and communities

Design: The design clement of cach prooram includes: Needs Assessment,

Goals, Dehivery Svstemis. and Program Activities. Each program carried out
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some form ot Needys Assessment to determine what the critical parent education
needs were o their commumniy. Surveys, tocus groups. demographic data,
teacher observations, and related parent und citizen feedback strategies are
examples of how programs conducted the needs assessment process. Goals were
developed based on the information attained in needs assessment and continually
retined with program cxperience. Providing parents with training on child
development, mvelving themi in appropriate adult education activities, and
providing children with specitic health services are examples ot goals as
developed by some South Curoling Purene Education Programs. Delivery
Systemy provide the means for getung activities and services 1o parents as implied
in the specific goals of each program. Target 2000 Parent Education Programs
have used various delivery systems home wvisits, group mectings, videotaped
programs, news articles, individual counseling, and other means.  Program

Activities are the actual content of programs. Examples include the mvolvement

or introduced in a group mecting), the use of tutoring  with children in child
development classes, the tse of "networking™ with parents. and muany other such

dctivities.

Implementation, The implementation element ot each program mcludes:

Involvement Methods. Staft Training, and Interagency System.  Involvement
methods are the strategies wed o achieve parent participation i program
activities. Examples include: transportation, child care services, special

meentives, car pooling, and other “enabling” strategies. Staff Tramning 1 the

o -
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means by which staft acquire and/or refine knowledge, skills, and attitudes
exsential to the successtul implementation of the program. Statewide training
programs. program-specific Tjob tramming,” and other staft educational
opportunities quality as a part of this process. Interagency System was the means
that programs used to attain effective and collaborative relationships with other
parent, child, and family agencies. Advisory councils, interagency planning
teams, case management svstems, and other means are used to atain this
mteragency and community participation process.

Evaluativn., The evaivwiton ciemeni of cacit program inciudes:
Assessment, Performiuance Measures. and Outcomes. Assessment 1s the process
used tincluding instruments. decumentation forms, and other evaluatuve tools) 1o
examine the program’s progress toward meeting 1ts goals. Strategies and activities
used to evaluate different progrant activities, for example, might include: parent
meeting evaluation forms, homie visit assessment forms, attendance sheets, and
other means. Performunce Criteria and Measures are the specific criteria by
which a program cvaluates the cifectiveness ol particuiar program components.
Parent attainment of certain parenting skills would be an example. Owutcomes are
the actual achievements of the program us assessed by the performance measures.

The evaluation framework also includes a design for artempting to
determine significant relationshins benveen provram factors and participant

fuctors. Frgure 2 presents the key elements of this purt of the framework,

—a
N

15
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Figure 2

Target 2000 Parent Education Evaluation System For
Determining Program/Participant Relationships

Immediate

: Quigynes I L
4 Application  Benefits
Krowledyes
PROGRANM DESIGN PARTICIPATION Shidis Attained Pareni. Effects On
DESIGN
*Parcit *Chald care Sauslacion & Child. & Parent,
*Lieracy *Traisportation Attnude Data
*Chald *Advison wam Famnly Child &
R “soaon i :

"M s D Family
P e
Kueistionmanips

“Incantives

Figure 2 presents a viial example ot how the relattonships between and

among program/participant factors might occur. The Program Design includes

the goals, activities, and means ot deiivering activities to parents, children, and
families. The Participation Design is the means by which programs attempt o
enginee parents, chtldren, and familics i the processes developed in the program
desien Child care, for example. might be used o merease the likehhood ot
parent participation in group meetings or the developmental assessment ot their

children. Emerging trom the involvenmient of parents and families in the program

dic ithree_itmnediate outcomes: acquisition ot knowledge and skills; development

ot particular artitudes toward their children. themselves, and indeed the program:

and specific new behaviors which might include regular attendance at parent

child. or family behaviors. A Turther extension of possible program influence
13
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concerns the application of this knowledge and these attitudes and behaviors by
parent and child in their daily activities. Ultimately, =ach program is artempting
to achieve particular_etfects on parent, child, and family. The evaluation process

ey
e

ludes an exainiiiiation ot thie possibie reldationsinps between what programs have
designed, what they are doing. and how these processes are involving and
influencing parenis. children and families.

Given the limuted tume that the pilot projects have been functioning, the

nature of projects that are m their carly phiase of development, and the context of

the evaluation ielt, the scope of the evaluation 1y primartly on pareni
participation and related immediate outcomes.
Kev Questions Studied

Within cach of the major componenis of the evaluation framework, the
following key questions were studied. The questions are organized within the
program elements they address (Design, Iiplementation, and Evaluation).
Design
1) What are the major goais of the Parent Educauon Program as reflecied i the
work of the pilot projects?
7) How were the Parent Education Program couls developed (as reflected mn the
needs assessment activities carried out by the pitot projects)?
33 What delivery svstems have the Purent Fducanion Programs uved?
4) What Parent Education Program actinvizies have been used to achieve the

identificd goals?

14
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Implementition
5) What methody have the Parent Education Programs used to increase parent
participation in program activites?

s developnrent woinities were used o enable st o eftectively

Fdneation Programs wsed?
51 What assessment processes hive Parent Education Programs used to record
progress toward achievement of their goals?

9y What performance criteria and standards have Parent Educatien Programs
used to determine their effociveness i achioving partcular goals?

10, What evidence llave Pavent Education Progiram’s provided to support the

achievement of their vouls?

activitios in which they have porticipated?
125 How Jo parents poreeive die dmpact of ihe progran on themiselves. their
children, and thewr famities?

In studying these key questions. particular emphasis Tus been given 1o whi
progress the program has made toward the achievement of the legislative
mandate. Data relative to particular parent education practices that have proven
Cspeciully eilecine ure aiso highiighted in this analysis. i effect, die evaluation

has focnsed on what s been learned in the progiam throngh the work of the
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pilot projects as well as what has been learned from the research on effective
praciices as reported in the literature. Relationships, tor example, between parent
participation in program activities and observed outcomes in parents and chiidren
arc of spectal interest. Likewise, progrum practices that appear especially
cffective in achieving high parent participation and having  high impact on
parents and children are closely discussed. While the program is in its carly phase
of development, some of the pilot project data indicate some encouraging

. el
il

PN TS MO [PV I O SRS PPN T S S s e 1l
SMITAICEICS UTdl dlc aiidduy idipdotiing uid guianity v adii i ol

iy lite for
are thus very likely to hive a positive ntluence on children’s school readiness and
SUCCESS.
Overview Of Remaining Seciions Of The Report

The remainiig sectiony of die report tocus vin the activitics carricd out in
coinpleting the evaluation process as it s articulated in this section of the report.
Purt Twe focuses on presenting the highlights from the parent education
iterature on effective practices and the potentiai these practices hold for
increasing parent competency. tamily stability, and children’s school success. Puart
Three provides information on the data collection and analysis process.  Thas
part includes: the sources of duta used (including the Parent Focus Group
[nterview Form and the Staft & Program Inventory borm), discussion ot
instruments used, an explanation of the site visit process, and how the data were
organtized and analyzed. Part Fowr prosides a detailed report o the findings of
the study. including a full discussion of some of the key implications of thesc
findings. Part Frve provides the recommendations related to possible future
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parcut ¢ducation efforts in South Curolina. Purr Siv presents an Executive
Summary of the evaluation report, focusing on the major activities and findings
of the total process. Pare Seven is the References. Part Eight consists of  the
Appendices which clede samples of the ngor tools und resources used w

PP Aiinaa aiivsnanen O K. LRSI L (R

conduct the study.




2 ﬁﬂw’%@wwmam%wvmey@mﬁr*mﬁ

n

Rk pR Il b il 2hi i

-
?é
?
b
:
:

ERIC

Aruitoxt provided by Eic:

Effective Parent Education Practices: A KReview
And Analysis Of The Literature
A maor purpose of the South Carolina Target 2000 Parent Education
Program was to wdentify effective practces. An important part of this effort was
to camn msight from the experiences ot other programs. In particular, this tocus

on cetfective practices needs to be related to South Carolina’s unique situation and

to the varicus tactors that comprise and/or intluence what 1s meunt by ¢ffective

In an eftort to explicate the key findings in the hiterature that address
effective parent education practices. the research team examined the following
elements: the meaning ot “etffective practices™ as delineated in the literature: the
meanmng of “effective practices™ inrelattonship to vartous factors like context and
and program vonls: the meaning of “eftective practices’™ in relationship to South
Carolina’s progrimm components: a review of parent educanon program findings
with an emphasts on etfective practices™ and a synthesis of key research findings
on Ueffective practices” as related o various program/participant variables. In
addition, a synthesis ot the research on possible program outcomes is essential o

aifing perspective on the vaiue of South Carolina’s program efforts.

{4 2

Effective Practices: Program Goals as Indicators
All parent education programs have an implied definition ot effective
practices as articulated m their goals and overall design. Weiss & Jacobs (198¥)

state that all progrars attempt to improve the functioning of tamilies through
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interventions aimed at one or more family members (parent or child). Programs
utifize activities and strategies that  theory are an outerowth of their goals.
They have some outcome in mind that is hopetully influenced by their activities
aiwd strategies. in shaping therr program designs, parent cducators include some
tvpes of services that Weiss & Jacobs (1OXR) identify as information support,
comotional suppori. and tnsprumenial supporr . These supporis night be delivered
in various forms (home visits, 1 seminars, or Dy other means). but they are ail
desigined o mnfluence parent, child, and funnily behavior inpositive wiys,

[ effect the goals of parent education progrinns establish the foundution

upon which their effectiveness is ulumately decided.  In this sense, effective

B by s -y . TSI . Cat oA s v . P Y . I YT Ayt aas N
practice oadentificd ds a4 stratcgy o dictivin Hide iy successtul an achieving

program couals, ML for example, w goal 1 to morease paren
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development through a homie visit program where such knowledge 1s the prumary
tocus, then one critical factor in assessing the home visit process s ity impact on
parenta) knowledge ot child development (Upshur. 1988). Yet as most programs
have foond through experience. the use of vitconme goals as cffectiveness
indicators provide only one dimension ot the evaluation process. Intervening
factors coften called process vowls wmothe heratures hke stalt traming,
curriculum, parent participation, and other varabics - clearly influence the
ettectivencess dimension of parent »ducation practices (Powell, 1989).

Procram goals do. however. extubinsn thie framework jor derermining
cfrective praciices within the program’s oveiall missions Weiss & Jacobs (1988)

suggest that comprehensive parent education and tamily support programs best

<
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identify effectiveness parameters when their programs inciude the following
PR ' & PR S i » .4 .y

WWerss & Jacobs, 1985, xx, xxy

1

L. they demonstrate an ecological approach to promoting human

development i that they foster child and

adult zrowth by enhancing baoth the
tamily’s child-rearing capacities and the community context in which childrearing
takes place.

2. They are community-based and sensitive o focal needs and resources. even
when they have a tederal or state sponsor.

3. TThey provide services in each of the domuins typically included within the
concept of secin! support: They supply information (1o, child health and
development and parenting information). emotional and appraisal support
(for example. empathy. feedback. and reinforcement o adulis in parenting roles
and access to other parents)y and instrumental assistance (tor example,
transportation and referrals 1o other services,)

4. They emphasize primary and sccondary prevention of various child and
family dystunctions.

5. They have developed innovaiive and multilateral (as opposed to
exclusively professional) approaches o service delivery through such
Means as peer support. creative use ol volunteons and paraprefesstonals, and the
prometion of informal ne:works.

h. They underscore the interdependent retationship between family and

community (inicluding both formal and intomial supports) while at the same time

framing this relationship so as 1o reintoree and respect the tamily’s role and

ro
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prerogaiives.
t

South Carchina’s Target 2000 Parent Education Program is inclusive of
these six defining characteristies. Bothy the legislative mandate and its articulation
ot the mandate 1o a program framework propose components and strategies that
aim to provide parents and families with comprehensive services during the carly

childhood vears. A desived outconie tand thus an “effectiveness indicator™) of the

L - B B L B g

South Caroling Program s 1o assist parents m becoming more competent i their
parenting, o strengthen the
chitdicn’s ~chool suceess  Four program components are delineated
within the South Carolina Program mission statement: parenting
cducaton, ineracyrrannng & aduit cducation, cindd services, and parent/tamily
services. Fach of these components hus the common goal of strengthening the

totad parent/tamily system

A distinguishing feature obf parent education programs, as they have
b emerged sinece TOROD 15 the focus on parenr aad faondd s enipowernrent through
strategies that address the comprehensive needs of parents, children. and families
cswick, 19930 Any analysis of program effiectivencss (particularly with regard

N s - - Y [ DRI Ce ke N R LT S
{ to cffective practicesy imast consider this broad outeomie of addressing the

comprehensive needs of all of the players in the human development arena. To

fonore the complesiny ot rhe otality of educating and supporting parents and
Paniiilics withinn tic diyindiiiios of the cardy Childbood yeais oot oiily deliinitiiig i

maiure, bui aiso a muark of meiiectiveness (Skoinick, 1991).
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Context Factors and Program Effectiveness
The realities of hife within the varying contexts ol parent education
programs do alter the way goals aie viewed and actualized (Powcll 19¥9) Many

am outeonils L!!‘.k!L‘!'gU evision an

I adaptation as a result of feedback from
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participants, changes in available resonrces. and as @ result of a plethora of other
variables. The following conrext factors need 1o be incorporared into analyses of

effective practices in parent cducation programs: program design elements,

piarticipant attributes, implementaiion issues, and_evaluation _approaches.

Rescarch has shown that while program goals are critical indicators ot
effectiveness, the process variables that serve to support the achievement of such
soals are just as critical (Powell, 198%).

Provram desien elements_include nceds assessment, goal refinement,

development of delivery systams, and the deployment of various program

activities Fach of these elements interact with each other and with the mission of
the program in influencing the effectiveness dimension of the program. ior

example, Powell (1989) found that a parenting program that was initially

-~

comnuited 1o Udiscussion

roups” as the primary means of reaching minornty

Ui

parents proved ineffective not becuuse the discussion group techniques were
inadequate but because the parents being served were not inlerested in this
approach. When the program refined its voals to include more individualized
atienuon o patenis, the tesulis weie positive, Likewise, Swick (1992) tound

through surveys of parent mterests that mudnple delivery svstems worked more

effeciively because parents in e progrun had diverse niceds and woik schedules,
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Several studies have noted that experience-based parent education aciivities are
more ctiective o mativating paiciits to leant thun lecture methods (McClellan,
1y91y. Clearly, program design clements strongly influence “effective practice”
2 parent education. How program needs are determined, the ways in which they

are delivered, und the numner in which goals and activities are carried out and

refined establish the framework by which parents expericnee the program,

Participant_attnbutes establish the Bving context in which parent education

o~

1s_actualized  Several researchers have noted the dynamics that occur in the
prograny/parcnt relationship (Dunst & Trivetie, 1988 Olds, 1988; Powell, 1988),
Lffective practice requires atrention to the mudtiple relationships that emerge in

this dynamic interaction of program and parent. For example, parent interests,

¢
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skills, cultural orientation, and educatonal level have been highly relat
involvement in (or Lick thereot) parent education. MeClellur, (1992, p. 23) notes
that:

Program ctfectiveness is dependent on ¢ match between

participant needs and program dynamics. What works

with one group of parents may prove totally irrelevant
with another O rOUN

Parents, because of their many necds. tvpically want several ditferent tvpes of
program experiences and want them delivered in wavs that accommodate their
personal and family sttwanons (Swick. 1987), The many dimensions of the
program-parent relationship e explicated by Powell (1989, pp. 100-102):
mdividual parent needs, environmiental factors i the faly and communty,

parent personality differences, parent educational differences. and cultural

)
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Implementation issues and stritegies present another set of tactors in_the

determination of effective parent education practice, In particular, involvement

micthiods, stalf rraining, and the way in which programs mnterrclate with other
family support groups intluences the program’s potential for success (Weiss,
19881, How programys support the involvement of parenis  in learning and
support activities has much to do with their effectiveness. Process studies have
found that mvolvernent strategies ftke providing parents with transportation to
mectings, delivering services through home visits, and providing child care
duriiig parent group meetings mcreases parent participation (Swick, 1992). The
sktils and continuing education of staff  alsv intluence effective prictice. The
most effective prograims have hiad highly trained stft, clearly defined staff roles.
and effective institutional support systems for stafl (Weiss & Jacobs, 1988). In
particular, staff pereeptions of and attitudes toward parents strongly influence the
program’s success potential. Powell (1988, 1989) notes that where staff and
parents have equitable, supportive. and colluborative relationships, program
outcomes are more positive and retlective of desired parent, child, and family
changes. Significantly, staff who have o senwitive understanding of the parents
sith whom they woik dend (0 use wmwore coliaborative and creative means of
involving parents such as networking, peer mentors, discussion groups, and

active-involvement teaching methods (MeCletlan, 1992). The interface between
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the parent educdrion progrant dnd otier family support groups in the communiry

is significant (Weiss, 198%). This is a particularly critical variable in programs
that hope to provide comprehensive and sustaining services. For example, thic
diverse needs of families typically require educational and support resources not

avatluble within any single agency. McClellan (1992) notes that programs that

> =
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have been successtil i attracting miunority and at risk clients have attained an

ettective multi-disciplinary arrangement with other community service groups.

Likewise. parent education progrums that have suttered for fack ot services poiiit
to their limitations in achieving this “ecological it with other tamily support

agencies (Powell, 1989).

valuation approdches _esiablish the means by which parent education

programs refine and unprove their service to pareants. children, and families

(Swick, 1991). "The lack of valid and reliable assessment strategies limits the
ness of progrunis. For example, Powell (1988, 1989, 1990) notes that
simplistic evaluations tail w provide program designers with the needed
information on process variables like staft atitudes and skills, curricalum tand s
relevance to parent needs), parent-program  match data (such as pareint
perceptions ot the vatue of spectbic services), and other important programm

acovaties, From the needs

1 ' ST ET - -
< WaOsA e provess whed to Jetermine intial program
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Sodis o e asseasiniciit appivachics weed o ovatuate idividual prograny acoy taes,
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the cvaluation effort iy o cnneal context factor. Elements hke the need tor

transportation, accommodating cultural differences with parent groups. and the
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need for changing meeting schedules can only be determined through continuing
assessment and responsive program adaptations (Powell, 1989). Even within
program populations the need exists for determuming the etfectiveness of various
program activities. McClellan (1992, p. 363 clarities the important role
evaluation plays in attempting to respond to the needs of “sub-populations™ within
the same program.

Cven within program populations there are mudtiple

differences among parents regarding their particular

needs and learning orientation. Powell (1988) noted

that various studies have particularly cited fow-

participation by high-risk parents as a barrier to

their success. He suggests that analytic studies of how

programs respond to the needs of high-risk and

other cuiturally different populations might reveal

hew programs can better respond to the individuality

of each family.

Perhaps most important (o the evolution of Usuccessiul programs™ i tic
role that evaluation plays in pronioting pride in various achievements (Swick.
i991). Feedback on  even small outcomes that prove eftective provide the
Ve R I S TN AN Vv e Tae e . Drlte
foundation upoini which further success stories are based. By acquiring
infermation on what works for different parents, what needs require progrii
adjustmenus, and what stratcgies need refinement, effective program practices ¢
be better articulated (Weiss & Jucobs. 1988).

Effective Practices Defined Within South Carolina’s Program

Souih Caroting’s Target 2000 Parent Education Program established somie
basic criteria by which etfective practices can be determined. The gouls.

dentified program components, suggested “involvement straiegies” , und emphast

26
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on meeting local needs provide a framework for examining the theme of effective
pracrices  Further, the ortentation toward providing intensive services to high-
risk tamilies provides additional guidance on this process.

Four goals of the Scuth Caroling Pregram provide the overall
friaiework Tor examining effective parent education practices:

“to demonstrate eftective methods of parent education and support that will
enablie parents to excet in their reles as the primary teachers of their preschoaot
children;

o develop and coordinate appropriate services bused on the growth and
development of the child,

“to improve the cducation, skills and cmplosmicnt of parcits towaid fuving d
postive influence on the growth and development of the child,

1o assure preschool developmental screening for all children whose fumtlies are
he prograii.

These progran godls were derived troni cn analyvsis of parent educdiion
programs that bove hod o prominenir influcice nationalle - Programs ke Parents
As Teachers, the Kenan Fanuly Literacy Program, Minnesota FEarly Learning &
Development Provram, and other parent education programs have tocused on the
ahove goals as critical imdicators of both purent/family needs and program
effectiveness (McClellan, 19920 Powell. 1986). A consistent observation in the
fiterature s that effective parent education programs address parent,
chiid, and family needs through program stratesies that atempt to improve

the parents competence as the tamily’™s leader(s): provide both parent and child

o
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with direct educational services: assist the tamuly n resolving basic human needs:

and support the family in developing an effective relationship with their

South Carolina’s program further defined the context for determining
program effecriveness through the development of the program's basic
compenents. These components are: Parent Education, Literacy/I'raining
& Adult Education, Child Services, and Parent/Family Services. These
components (Sce Figure 1. p. ¥) emerged from research on what prominent
parent education programs huave found to be essentiil in addressing rthe

comprehensive needs of parents. children. and families.

A basic component of virtually every major program is Parent Education.
For example, a common component in programs like Parents As Teachers and
the Kenan Family Literacy model is parent education in two particular arcas:
parenting information and child development intormation (Hayes. 19¥9:
Meverhott & White
Another component found in parent education programs that address the

comprehensive needs of developing funulics 1s Literacy/Training & Aduit

Education. Two areas of emphasis are the general literacy needs of high-risk
parents and the support of parents in completing needed formal educational
experiences and job traming courses. Programs that have engaged parents in
lireracy activities such as learning to read and learning to share literacy

experiences with their children and in adult education and job training

cxporicnices report increased parental competence (Hasves, 1989)
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Child Services in the torm of diagnostic, developmental and health
screenings (and provisions tor addressing identified developmental needs) and in
the form ol direcr educational services have proved 1o be
of effective programs (Weiss & Jucobs, 1988). The success of Home Start inthe
early 1dentification of health needs and their ettectiveness in addressing these
needs gained the atteniion ot leaders m various early childhood disciplines
(Grogan, 1976). More recently, Missouri’s effectiveness in providing
comprehensive health services thearing, vision, physical examinations. dental
work, immunizations) and developmental assessment services to children from
birth to three years of uge has shown how vita this component is o long-term
family functioning (Evaluation Summary, NPAT, 1985, White, 1988). Direct
cducadional services have also proven to be vital 1o positvely influencing child
and parent competonoe (lazar, 1988 Theae sorvices are delivered in various
ormy but the most prominent are. dnvolvement f the chidd in cald development
experiences in a center-based situation: imvolvement of the child (and the parent)
i leaming experiences dehivered through home visit strategies: and involvement
ot the fanmulyv in center-based educational convies (Powell, 1989). Clearly. the
cinerging criuphasiy on direct child Tearnme experiences 1s being reiforced by
engaging parents in becoming etfectively involved with their child in enjoyable.
meaningful educational activities.

South Carolina’s program recoenizes Uie need to provide g foundation of

Parent/Family Suppart Services to sustain e indeed make possible with families

inat rnisk sttwations. the educatonal myolvement ot parents and children. The

ro
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tfindings of programs like The Child and Famiiv Resowrce Program  substantiate
the importance of this component. Researchers who reviewed the intant-toddler
part of this program noted (Nauta & Hewcetto T8N, p. 3895

t becomes increasingly clear that a child is unlikely

to benefit from cognitive stimulation if other factors
such as hunger, illness or disability in the tamily are
ignored and that child development services dare most
effective when offered in the context of 4 tull range

of tanuly support services.
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TOR7). In many cases thiv role is actuahized through case munagement strategies
(dentitying the nceds and connecting tie parent and chitd 1o ihe aviailable
community service o meet the needs) and throueh etfective interagency planning
(Dunst & Trivete, 198X).

Provrane effectivenesy in pareni cducaiion iy cleardy interrelated with
identified involvenment straiegies as thiey are eplicated in program design,
mplementation activities, and n the wanner inowhich these processes dre
evaluated (Powell, 198X, 1989).

Program Design cstablishics the tramework fur prograni aciion.
Rescarch indicates that the approaches used o determine goals strongly influence
the potential eftectiveness of the program Dunst & Trivette, 19881 Needs
wsscssical srategies that mvobve parenis, citizens, professionals of various

Jdisciplines. wid other personned appear to be more ettecuve than approaches thi
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rely on traditional global community indicators. Of utmost importance is that
parents to be served by the program hiave a major witluence on the direction
establislied by the gouals. For example, Powell (19830 1988) has noted that goals
that do not reflect the true needs ot the parents and tamilies to be served often
prove to be meticcuve. In one study (Powell, 193835 he tound that where
individual differences in parcntal needs were not accounted for the participation

rate was low. In another study (Powell, 1988) he found that statt had to account
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for cultural ditferences in parent learning stvles in order to make the program
responsive to the difterent needs of parents. Other rescurcherns have also noted the

critical role that goal setting plays i program development. Levenstein (1988),

for example, found that proorams with Hmited eonls (cognitive information for
parents to use in educating their children) ofien failed to achieve their primary
mission because they never addressed the affective needs of the parents and
e,

Whiie it is clearly importnt tor o program to have specific goals, these

1. .
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and fumilies 1o he served. Program delivery systems also need to retlect the

varving needs of parents. Resecarch iy cleur thut what works with one group of

parents may not be effective with other parents (Dym, [988).  Further, the
conditions thar surround different delivery svstems influence their eftectiveness.
One indicator of program effectiveness that has emerged is that programs that use
multiple delivery systems tgroup meetings, home visits, family resource centers,

iteracy and adolt cducation courses. individual conferencing, and other

M1
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approaches) typicaily achieve more success (Cochran, [982: kngstrom, 195%:
Hayes. 1989: Powell, 1989: Weiss & Jacobs. 1988). Having the most appropriate
delivery system is only part of the effectiveness factor: essential support
resources must also existif the systeni is to achieve its potential (White, 1988).
Implementation Strategies are un important part ot developing
cftective parent cducation programs. Of particular tmportance are the
involvement methods used to uchieve parent, child, and family participation. For
example. basic support resources ke trunsportation, child care. and matching
actvity schedules to parent and family needs make a significant difference in the
cifectiveness level of programs (Swick, 1991). Additional strategies thai have
proven effective are: parent networking, use of adult teaching strategies,
wolvenent of parents i selecting and shaping program actuivities, and the
development of pesitive staff-parent relationships (Cochran, 1988: Engstrom.
[9¥%: Larner & Halpern, 198%).  Another significant influence on program
efrectiveness is st troining, The matchmg of statt with program tasks for
which they are competent has been noted as a critical indicator of effectiveness
(Larner & Halpern, 1988, Inadeguate stalt training, a lack of continuing
cducation of staff for implementing new activitics. and poor or nonexistent statf
attitude traming can impede the program’s functioning (Wasik, ct. al.. 1990).
Comprehensive pregrams face another challenge in coordinating and managing
other family support tesources 1o meet particular needs. For example, the
presence of aduit cducauon courses e ihie comtnutinly does noi cqudie wiih

avatlabilitv. Coordination ot such services through neeragency collaboration 1s
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essentind o their adupration to the perceived needs of parents (Hayes, 1989)
Collaboration and cove munagement planning can result i muore visibility ©

avatlable services. beter delivery of services to populations with limited
resources, and more effective coverage of parents and families through
meaningtul mmplementation (Engstrom. TYRK),

Evaluation is 1 process variabie that 1s hnked to program ertectiveness.
This process, when desioned cind corvied ont i an appropriate manner, is integral
to the developmenc of program activities on an on-going busis. Weiss & Jacobs
(1988 note that the continuing aysessment of program activities provides a basis
tor refinement of goals. dacuvitics. delivery systems. and other implementation
strategies. Powell (1988, tor example, noted that in his program group
Jdiscussion content shirted toward more parent concerns as the program benetited
from cvaluative teedback. Swick «1992) describes how his program placed more
emphisis on croviding parents with vansportation o mecungs through feedback
cuined opareni dassessiiienit of e prograii. Moirc intdisive ovaluation of
prograiti godls is necded through the developmient of performance measures that

program designers belicve to be crtical mdicators ot ettectivencss. Prograis

necd to bhe askine ey guestions related 1o o hat th, oV Jdotine as ettectiveness l\\/r‘\\\
$A% W N2 L LI S ) ,l“llt\ \“Y \y‘\.l‘ TANANTS 4w ALAL%W NI AN/ T asNER tadwm 1 New s amat WA’ woraw wled masl)d L TP N AL

& Jacobs, 1988). Ultimately. program cttectiveness s strongly intluenced b
outeomes thut are wdentitied as desirable.

Two additional factors civen emphasis e Sowth Carolind’s program
provide direction for deterniming etfectivene o Responsiveness To Local

Community Needs and Providing Intensive Services For At Risk
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Families. Both fuctors influence the design and iimplementation ot parent

education in wayys that require continual feedback and adaptation.
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outh Curvhina’s Parent Education Program do V\,lupuu 4 frainework ol

components that are based on effective practices relative to the factors that
rescarch suggests as positively mtluencing the competence of parents, children.
and famities. A review of the research conducted on effective practices as
experienced by ditferent programs provide additional insight.
Eifective Practice: The Findings of Selected Programs

The experiences of other parent education and fumily support programs
relative to the major components of South Carolina’s program (Parent Education,
Literacy/Training & Adult Education, Child Services. and Parent/Family
Services) are instructive regarding design, mmplementation, and cvaluation
cleinents. Research and practice tindings of selected programs are presented in
refation to their significance for providing insicht on effective practices within

the components emphasized in South Carohina’s Program as well as on other

Parent Education: Practically every major parent oriented program in

carly childhood education includes a purent education component. The
educational component focuses on two major areas: parening mtormation and
information on child development. Initially. parent educators tended to focus
mainly on child development intormation. believing that 1f parents had
mtformation and skills on proper child rearing strategies they would be

sufficiently equipped 1o carry out the parenting role. Yet rescarch carried out in




the 1980°s shivwed that parents also needed mformation, skills, and support in
better understanding the parenting process itself, especially as it wus influencing

therr pensonal and marral development (Galinsky. 1OX7)

The most recent eftor o addiess the parenting information need  of
purents v the work of Cowan & Cowan (1992). The focus ot their program is on

y better

helping parents trom pre-parenting through the child’s third birthday to bet
necotiate the challenges of becommy pareius in productive ways. The goal of the
program was to reinforce in “heualthy parents™ the positive behaviors and attitudes
they were using 1o handie the new tusks of parenting, A part of this process was
to mtervene with parents having major difficultios in handhing these tasks so that
thev might develop more positive approaches o relating to cach other as partiers
in the famihe development process. While mforination giving is a sigimficant parn

of the Cowans™ prooram. more unportant to therr appraach s the nse ot couples

groups. Profosstuinds aot s gioup leadeis, hickping the couples gioups vigaitize
and articulate their needs and oy discussion and study techmiques tor addressing
these needs (Cowan & Cowan, 1992). Unlike one-shot or brief parentne
programs, this approach calls for the continuing mvolvement of parents (typically

G monihiy basist i the discussion=sharing 2roup sessions tirough the fis

child's third birthday. The substance of the couples groups includes: identifving

Loy o stressers that emerye n heceming parents, acquiring informaion that
adddresses these streyy polnis, sharing with other parents connnon needs,

chailenges, and resources for promoting cffective parenting/famiiy life; and

ey new eapertence (Cowan & Cowan.
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parents going through the same experiences, and learning to use reflective
problem solving strategies to handle the new experiences ot parenting proved to
be eftective practices that parents cited as posttively intluencing their parenting
(Cowan & Cowan, 1992). The Cowans suggest the following as etfective
practices that parent educators should integrate into their programs during the
very formative stages of becoming parents.

Effective Parenting Practices That
Focus On Marital/Family Dynamics

*sharng and developing parenting and family hite expectations as a couple

*Currying out regular feedt sk «checkups) as a couple on your feelings
about your parenting. individually and as pariners in the parenting progess,

“Developimg o parenting and farmily agenda together so that problems ind
concerns are discussed openly and addressed as i team

ANurturing the marnage tor triendship) re fore m\hup thos avoidimy the
loss of mtimacy that can erode the rnundkmnn cf healthy tamily lm:

*Laning up and utthizing support persons whe you as a couplic teel can help
suiir fruly oW In posiive ways

*Loumng. and developing a small but supportive network with triends who

il dineusy th tssles ol Lurn‘v paen i s VWilh Yo,

*Sceking d balance ameny the muny dinmienstons of Duing a person, spouse,
parent, and contributor to the community,

More established programs have also found these practices 1o be effective
aitd tnteeral o the fone-term heaith and weilness of famlies. Minnesora's Eariy

Learning and Dovelopment (MELD )y prograie aims to reach parents through local
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community support groups that are established withm o larger framework of
parent and tamily cducation (Engstrom, 1988). A major evaluation criteria of
MELD 1y thut sarents become more coinpeent in hundling U
transition to puarenthood and the evolving dyvnamics of family life. The program
uses a very flexible approach, atfowing cach community to develop strategies that
work for their parents, Rescarch carried out over a fifteen year period indicates
this community centered approach works, In particulor, the program has found
that parent networking, small group discussion teams, and home visits have been
effective in addressing the ndividial needs of different parent populations. Of
special significance 1 the Minnesota program are the positive results observed
through directed attention 1o prenatal care. Healthier newborns and healthier
mothers have resulted from this specific tocus. Additional evidence ot the
etfectiveness of prenatal and carly infaney health care practices were noted in the
Prenatald Early Infuney Project. Wasik (1990) and his co-workers found that not
only was low birth weight births reduced significantly, but that mothers were
healthicr after the bivth of the child and returned 1o work and tunuly iife
functions sooncr and moie productisely . As Olds (19885 notes, however, the
cifectiveness of the provraps vwas ot simply tn the offering of the services bu in
the deplovment of involvement serategies that engayed at visk parents with these
services (nomeaniigful and posiive waas, Pactors ke trusting and responsive
Bonic visiions, iransporidion fo beadidi s, aiid o oikiine with ollicn paicibs
whou had similar situations proved to be sienificunt mliuences on parent

participation i the prograum (Olds, 198%), In addition, the program found that




cducating parents about appropriate health and wellness practices was integral to

thewr becoming autonomous in guiding the fumily's health.

One of the effectiveness challenges facing parent education programs is 1o

adapt to the changing needs of parents and families as they grow and develop. As

’ parents become secure in their personal and marital roles, their attention shifts
toward acquiriing cald iifuimiciion that cmpowers thent in being nuituiing aid
i guiding forces in their children’s lives (Swick, 1993). Clearly, parent needs for
f competence in their parenting/marital and child rearing capacities interact and
5 intiuence cach other in many ways.

¥

f Child mformation emphuses are present in mest parent education

programs. While dilferences do exist in content focus, age and developmental
levels attended to, and in strategies used to involve parents in gaining information
on child develupment, the common theme of fnust programs invels s

helping parents to become capable in their child rearing roles.

One of the most prominent and effective programs with regards to
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engaging parents in becoming comperent in child rearing capacities is the Parents

Lol th

As Teachers program (White, 1988). The program provides parent education
beginning in the third trimester of pregnancy until at least the child’s third
birthday and in most cases through the child’s fifth birthday. In many of the
projects the services have bees eapanded to include compreliensive prenatal care
along with tollowup services through the carly school vears. The child

information and support component of the program includes the following: child
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development intormation (geared to the developmental needs and stages of
children); continuing developmental and health screenings (inclusive of
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Curitiy acieciings, dand
speech/language assessments): and provisions for needed corrective services
where child needs so dictate (Missourt Depariment of Education, 19850 White,
chitd development; helping them guin contidence i theirr chald rearing practices:
enhancmy the cognmitive, language. and ol development of participating
children: providing parents with information and skills to detect and reduce
incidences of handicapping conditions in their children (particularly vision and
hearing): and helping parents aevelop positive connections with the program,
school, aind comimunity (Missourt Depaitinent ot Educauon. 19855

While the main emphasis iy on reaching as many parents as possible with
itormation and support tor the developmye childe an emerging focus 1y on
preventing handicapping conditions throuch early preventive health and
developmental assessment strategies. This emiphasis 1s emerging in the work of
most parent education programs and retlects the findings of research on etfective
parent education practices. Prevention focused practices that appear to be
most effective include: carly health wocsvments (comprehensive in nature
and initiated with the birth of the first chitdh. continuing child development
dsssaiticnts tmatched with pareni acinviiies foouse widh the child thal are direcied
toward particular developmental needsy imvelvement of parents in lecating and

e
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using community and parent networks that has o oaential resources tor promotimg
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healthy child development, and the use ot delivery systems that assure the
participation of parents in program activities (Ptannenstel & Seitzer. 1989).
Utilizing 4 combindgtion of school-bused services (lending hbrary centers,
group training sessions, access to niedical, social, and psychological services, and
other parent child supports) and home visit strategies, the program has been able
to achieve very high participation umong parents. Not surprisingly, rescarch
findings on the program indicate that the most cttective etforts have been with

parcnts involved in both the school-based and the home-based dctivities and

seivices, i particuiar, Plunnenstel & Sciizer (1989, pp. 13-10)) found ihat theti
“analyses provide support for the belictf thut high quality parental
involvement with the parent educator during home visits is the single
most important aspect of the PAT project, and it accounts for increases in
children’s abilities.” This finding is reintorced by the observadons of other
parent education programs. What appears to be most critical is that programs
structure their efforts toward close, supportive, and continuing interactions with
parents. It also appears that etfectiveness with at nisk populations 1s increased
through personal attention o the needs of children and parents through the
intimacy generated by delivery systems ftke home visity (Powell, 1990).

Another effective practice that has been vbserved over an extended perod
of time is that of parental involvement in shaping program content and
in teaching, learning, and supporting cach other in becoming capable
in the child rearing capacity (Elwood. [usy), One of the most striking

features of Minnesota's Early Learninge and Dovclopment Program (MELD) 1s 1ty
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outreach o parents of diffeieint contoats aind needs.
iv indicative of the parent purticipation philosophy.  Parents learn with and
from cach other in peer/self-help groups. The groups are facilitated by
experienced parents who have been trained but who also are scen as peers by the
other parents. Groups last two yeurs, beginning during pregnancy and continuing

through the child’s second vear. The parental involvement in goal setting,

providing leadensiip thiough peer inciituring, aiid >uppoitiig cuch ot
networking are program strengths identificd ever ten yeurs of research on the
program (Engstrom. 1988, Local programs in Minnesota have achieved
IMPressive resilis:

*Parent paricipation in group mectings was very high.

* Al of the children of participating parcnts received well-baby checkups,

#97 percent of the children were free of seriots accidents winde in the prograim.

*Participating children generally exceeded the criteria for healthy development
for therr age as compared to other children.

*89 pereent of the children in the program had updwied immunizations.

Three important observations have emerged from Minnesota’s
parent edncation experience that are of special significance to all
program developers: involve parents euwrly in the pregnancy in prenatal and
parenting preparation experiences: capitalize on parents’ leadership potential
through the use of truining parent mentors 1o guide local parent groups: and
provide multiple wavs for parents to access child information and services

{Engstrom, 198K

1.
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The child informarion content of programs usuaily focuses on the
developmental needs of children at different stages of development and the
corresponding mformation and skills parents need to ettectively meet these needs.
For example, the Syracuse University Family Deveiopment Research Program
focused on assisting parents in acquiring and refining infant nurturing skills.
This fociis on “social compeience™ between parent and child is a
prevalent theme in programs that hope to nurture voung families
toward healthy life styles, The goals of the Syracuse Program provide a
sound conceptual framework tor all programs hoping to meet parciat-child needs
at this early point in the fumily s development (Lally, Mangione, & Honig, 1988,
p. 82

The goals of the parent outreach component were to
support a rich quality of tamily interactions and
increase family cohesiveness. Home visitors
encouraged an intense mother-child relationship tha
involved affectionate bodily loving contacts, yielding
to children’s needs tor self-comtorting activites, and

responding positively 1o a young child’s efforts or
productions to leamn.

Another examiple of this tocus on supporting parental competence in
developing healthy and supportive relationships with infants is the Prenatal/Early
J
i

nifanicy Projeci. A myjor eraphasts of tie program 1s on helping parents deveiop

attachment relationships with therr infants. hopefully precluding risk factors that

mvolvement m learming how to ettectively refate to the intant and toddler was the

theme ot the Child Survival Fair Start Home Visiine Program (Larner &
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Halpern, 1987). Beyond attempting to engage high-risk mothers in acquiring
knowledge on essential heulth and development ceds of their intants and
toddlers, the program aimed o cmpower the parents by heiping them leamn how
to become therr child’s lead weacher. Stalt made ihe tollow g observations v e
infhience ot the program: positve changes i parent behaviors with the children,
an wcrease in niothers who breastfed their children, and an increase in mothers
who provided sate and interesting home environments in which children could
explore (Larner, 19005,

As children crow and Jevelop thie caoilent of piogiais changes to retlect

these new needs. However, a common thread in the different programs

. . A . s . . .
. . . . . n n nn o e - .
is the fucus on providing sarenty with infermation on children’s total

development, Typically. this includes information. skills, and active

capericnces related o the child™s physical, secial, emetionall language,
intelectual, and spirnwal development (Swick, 1991).

Throughour the carly childhood years parent anterest as very high 1
lcarning abont social competence skills that can enlunce the parent-child
relationship and the harmony of the family mogencral. Cataldo (1987) notes the
following as arcas i which parents consistently expreas an inierest in acquiring

information:

Ia
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*Communication behaviors of children that are appropriate tor their developiment
and how these behaviors can be encouraged

*Parent-child communication behuviors thut toster warm. positive, und huppy
family relationships.

=Child soctal skills and behaviors as appropriate for thewr development and wavs
tovineourage and teach these skills.

*Soctal skill areas such us peer relationships. appropriute play behaviors, child
care and school adiustment, self confidence, and self care skills

*Distress and contlict strategies and understandings that can promote children’s
seif confidesice and sustain parent and fumily harmony.

Children’s language development (and how to support it} is
another prominent content arca in programs. The Mother-Child Home

Program used Visual Interaction Stimulus Material (in the torm of a toy or book

taken into the heme)y and corresponding parent training activities to encourage
Tingunee, social, and cognitive development i woddlers (Levenstein, 1988). Other
programs hke Parents As Teachers und Home Instruction for Preschool
Yorngsters «HIPPY ) include language and cognitive enrichment activities as
imporiant parts of ther programs (McCletlun, 1992)

Discipline is probably the most popular parent education request
during the early childhood years. Unfortunately, this content area is too
often cquated with punishiment. Effective practice dictates that the positive and
nurturing aspects of discipline recenve major attention when addressed. A variety
of cffective appioaches aic cited i the Titciature and uscd i varnous programs.
Parent Efectiveness Trainine (PET) s one program reviewed frequently and

used with some success. 1t relies heavily on the use of interpersonal
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communication m resolving problems between parent and child. Active listening
I the primary strategy used o this approach. Effective practice points to the
combination of knowledge, skills, und retlective-adaptation of this approach
within each tamily situation (Cataldo, 19875,

Information on children’s health and development is a vital part

——
——
-

aviian b

of any dive paient education program. The content ol effective

programs is interrelated with specitic health services for children and parents.
Parents wie enceuraged to see theniselves ds tole models wind o addiess ihen own
health needs as well as their chiuldren's. A provennve focus on benig drug-free,
practicing healthy prenatal care, aid preparing d sdie and livalihy cnvivonment is
essential (White, 198%).  The “Nautonal Health Goals™ of reducing intant
mortality, reducing low birth weight, and increasing the use of avatlubie heudin
Cuie services  providos an eacelient mitial focus for programs (U.S. Department
of Health & Human Scrvices. 1992) Content emphases tor the carly years
include: preventative care tor miants and toddlers, safety, nutrition. positive
social and emotional climate. and the development of good tamily health habits.
Promoting children’s interest and competence in being active
tearners has been a historically significant content area of parent
education.  Unfortunately. the stress 1o get ehildren ready tor school has often
protimted distorted and/or inappropriate ideas about meaningful roles for parents
in having o posttive influence. Rescarch onsvhar content s effective in helpaig
purenss promote appropriate tearning experiences for children indicates the

Jollowing themes offer the moss viehie framewoerk for parent educators (Hamnger
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Thematic Areas For Promoting Appropriate
Parent Involvement In Children’s Early Learning

Stages of Development Theme
Lifuioy Attachimient, Trust-Building, Sate-

Seeure Environment, Natural
Learning Opportunities (Physical,
Social, Perceptual, Cognitive,
Language). Parent-Infant Play.

Toddlerhood Child-Proof Learning Areas,
Promoting Autonomy, Seif-lelp
Skills, Social and Intellectual
Learning, Language Sumulation.
Fncouraging Curnosity.

Preschoolers Nurturing Curiosity, Using
Appropnate Play Matenais. Parent
Involvement in Child’s Leaming.
Familv-School Linkages.

Selecting child care for the preschool child has become a major

B N A I T T AR R T R s R Y M PR S SR RO R R RO SRR AR A TIR

E parent education concern. With the emergence of two-parent working
&
Bl

fumilies and a rise in single parent families. this need has become a signiticant
purt ol most prograin desigis, Mosi parent education cfforts now include
information on what to look fur, how to evaluute child care centers, and how to
best manage the familv-child care refatiombinp (Swick, 1991, Likewise.
programs now address the “transition to school™ issues that parents

and children confront.

Ll et 14y fadd Rad i 4 4L phas

A svnthests

SRR TSR
i

ERI!

Aruitoxt provided by Eic:




NN N P L Lo . PP ) P T TN T AP B, | I I
UL un wvii AA‘IV\JI\'IHE pPaitiity L prostily© MWy S Ui NU}J}I\HIHIE LTI CHITIULCTE N

development and learning is reported as tollows (Cataldo, 1987 Powell, 1989

Swick. 1991 White, 1988).

Effective Parenting Practices That Focus
On Child Development And learning

*Preventve heaith care practces Hke proper prenatal care, infant
health assessments. proper nurition. positive emotional purent
infant attachment, and provisions tor a safe home environment.

*Positive social development pracuces like attending to children’s
developmental needs. responding posttively o children’s interests,
maodeling and nururing proacuve social skiths, and promoting
rosttive parent-child social interactions,

*Supportive child learning behaviors ke imvolving children in
active expertences with ther cnvironment, encouraging language
development expenences. promoting children’s curiosity,

and relating to children’™s mterests 1 nurturing wavs.,

*Positive discipline practices like promoting positive self esteen
m children, modehng approprige socad behaviors, guding
children’s behavior toward positive problem solvusy, and
encouraging prosocial betiavior t children.

Placement of cinddren i nuriuring, safe, and stimulating
preschool child development centers, and muintaining close
relationships with children as they expenence out-ot-home care.

*Positive imvolvement in children’s transition to school activiues
ke mamtinimyg communistion with the child '~ rencher, taking
an acuve interest in chiidren’s school experiences, and suppontin:
therr leaming through home-hased uctviues.

Literacy/Training & Adult Education: Early childhood parent

education has historicaily vaiued the ivoivenment ot parents in adult education,
literacy enrichiicnt experiences, and job trainine programs. The basic premise
of this value has been that educated parents cparticularly parents that are actively

47
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involved in some form of educational endeavor) are more capable of gainful

employment, better able to meet the family’s needs, and are more supportive of

......

53, Research supports this premuse, al

»F observations nide wiih regards to the ntluence adult education

U
~

and job aining have had on parents™ ability to better function as family leaders
and ax maodelds for their children. Traditionally, parcat education confined its role
in this etfort to that of being o source of referrals, helping parents get in contact
with adult education/job training services and programs. However, with the
changed social wd ceo tents i w iich purciits aiid 1

evarly
i
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unclion, 1
limited role is no longer adequate. A more comprehensive approach to the
integration of adult leaming in parent cducation programs has been advocated.

Head Start promoted the practice ol addressing the comprehensive aduit

education, training, and literacy needs of parents, especially those in at risk

parcits in reading courses. English as @ Second Language courses, and other
litcracy enrichment experiences. It also placed parents in job trainmg programs
and encouraged many parents to complete high school. In addition, Head Star

Jdeveloped a “career ladder” program where parents could pursue experiences and

cducarion toward becoming child devefopment reachers (Gordon, 1975) St

observations and other research  indicate this component ot Head Start was

ettective i oneClellan, 1992

“Incicasing parent participation i adult education courses.

“Increasing the tevel of education ol participating paients.

48 .
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*Lngaging parents 1 various job Liaining programs.

“Providing parents with needed supports so that they could take advantage of

adult education courses.

"tleipmy parents take on w leadership role m strengthening the tanuly’'s literacy
habits.

*increasing parent self confrdence m upproaching new learning and problem
solving situations.

Hncreasing paent mterest m their chiutdren’™s education and deveioprment.

Within parent education programs the most prevalent form of meeting
parent hiteracy and adult education necds is through collaborative relationships
{joint program otterings, reterrals. and co-sponsorship) with other agencies
and/or intra-school units (Powell, 1988 In particular, Parenr-Child Cenlers,
Family Resowrce Conters, Family Liveracy Conters, and Funuly Education
Cenrery have emiphiisized the adult iteracy reducation and job training coniponent
of 1thelr programs s 4 meins of empowermy parents and the entire family
Johison & Breckenridge, 1982 Nauia & Heweti, 19885, These services have
taken different forms: general family fiteracy activities, enrollment in adult
cducation courses. participation in job mmesplacement programs. and support
for parents 50 that they can participate i those services (McCletlan, 1992)

While the involvement of purents 1 adult literacy and education
experiences has been @ mggor concern of wchools and agencies, the need for

altention to this wspect of parentiag b ncreased with the rise in youth

sitemiployment and wikc the increased deviand for more sophisticated job skilly.

4
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Fhe Willinm T, Grum Foundauoen's Report on “The Forgou

highlights this need:
Bv 1986. 32.6 of every 100 fumities headed by persons
under age 25 were poor, more thun double the rate n

oy

1967 (15.3% ) and wniple ihic vate s 1986 (10.9% ) tor all
American families.

Poverty, illiteracy. and Chronic unemployinent are not only  devastating to the
famitly but alse act as 4 cancer on the soctety. The urgency of the need for more
and betier educated people has mftuenced the nature and substance of parent
cducation programs. AU 4 minmmum, most programs are providing referrals to
adult education. {n a more jocused sense some programs are including lieracy
training, adult educarion. and job training as integral parts of their efforts
(Swick. 1991).

Research indicates that four aspects of the Literacy/Training
and Adult Education component of parent education have positive
consequences for parents, children, and families:  Parent-Child Literacy
Training and Support, General Adult Litcracy Enhancement. Adult Education
Courses, and Job Tramning (Edelman, [990; Haves. 1989; Weiss & Jacobs, [1988).

e

The Family Literacy Frojecs viiaves, 1988

: - PR el
Froin o dil CXCRIpiary caiy

childhood parent education program that addresses adult literacy and education

needs effectively. Parent-Child Literacy Training iv addressed through two

modes: Parent Line and Parent and Chelc Torne The overall goal of this part of

the provram is to reinforce and strenethen the tamilv's literacy habits. A special
N -/

emphasis iy on the parent as the primary teacher of the chald. Hayes (1989, pp.
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10-11) describes the essence of Parent Time and Parent and Child Tine.

: During PT, the group consisting of parents, teachers. and
: I any resource persons designs programs of interest to study
f and diseuss. These sessions usually aie scheduled in the early
alternoon tor a period of about 45 minutes of time, PT
i tepics include, for cxample, child nurturing, managing and
coping with child behay .or, commumty resources,
communication between paient and child, spouse abuse,
l and job and educational opportunities.

DRuring PACT time, the parents and their children are
involved in preschool activities that stimulate and reinforce
interaction within the family. The program has two
‘ «'iNinct parts: one in which the teacher models working
' ith children while parents observe; and ene in whica
the parents work with their children as teacher in activities
planned by the children.

o

D RS

The impact of these tamily literacy experiences on puarents and children was guate

distinet (Hayes, 1989 p 19

AT R ATERA Wy T B o e

The home setting changed significantly for many families
ay repuerted anecdotally and i mterviews, Parents and other
tcuchers told instances of changes i older children in the
tamilies as a resuit of the program. Most parents say they
can tell their famly the importance ot education now that
they have retumed o school. One niother said: "Tused to

' nol read to my childien. Now §read o tiem all the time.”

Another mother suaid: "Before this program [ was sitting at
home, bored. with nothing to do. My child was sitting at
home, bored. with nothing to do. I was afraid to let him out
ot the house because T was atratd he would be hurt We

are different now,

General Adult Literacy Enhancement is promoted mn three ways:
offering parents many informal learning experiences. providing parents with

51
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literacy materials (and tramirg), and helping parents iccess community literacy
resources such as library usage. Dat from the Fumily Literacy Project indicate
that many parents took advantage of these opportunitics and that the influence was
positive on them and their families. Parents reported engaging in more reading
activities and becoming involved in more learning experiences with their
children. Of utmost nnporiance, they increased thierr use of ihie puutic library
(Haves, 1989).

The Family Literacy Project’s Adult Education Curriculum is highly
individualized and based on the specitic nceds of each parent. Hayes (1989, p. 9)
describes the basic curniculum approach used:

The parents are assembled as a gronp because of their
common quality as parents of children who are three
or four-vears old, not beciuse of their academic
functioning or goals. Consequently, there is a wide
variety of levels of skills, abilities, and interests among
the class members. The teacher prepares individual
learning programs tor the adult students who range 1n
academic capability from non-reading to levels near
those needed to pass GED exams. The teachers develop
indivigualized plans using the academic diagnosis of
student traits and the goals and needs of the students.

The adult students spend about three hours each day
in academic study.

One observation noted by stafl and parents that has importance for
eftective practice is that the natiral ¢rouping of parents together in working
toward educational achiexements created o setting where networking and
support emerged iv functivii as a ivtivativii for parents o persist in

their endeavors (Iaves. 1989) The combination of having a professional

‘-/
N
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{(olien the parent educator) who believed in them and having mutually supportive
relationships with other parents made the ditterence for many parents. Gains in
self confidence, independence, und control over the environment as well as
educational achievements were noted by the project evaluator.

Almost all purems who made a commitment to the

program, and their children, demonstrated signiticant

gains in self concept and independence of functioning.

All parents rqu)rtgd greater sense of control over their
lives and greater sense of direction.

Parent performance (completion of GED requirements and scores on tie TARBE)

n i
SLERTER on ol EAREUS LR )

indicates a high success rate i achieyement of their adult education geals. While

o

Al

not fully developed yet. the Job Training component of the program has noted

some mitial suceess storics.

The Avance Parent-Child Education Progran: is another example of an

effective approuach 1o addressing the multiple and complex literacy/training and

g S I O ORI R

adult education needs of parents «Rodniguez & Cortez, 1988). The program aims

to prevent or alleviate a plethora of risks thit place children in a poor position to

benetit from school through o family empowerment approach., Utilizing u

SRCTINEETREE

comprehensive design, Avance has developed several “progrums within a

program”™ to address the ditferent necds ol teen parcits. abusing tamilies,
economically disabled families, and other such risk situations. Two parts of the
program adcress family literacy and adult cducation and ccenomic opportunity
needs: The Pareni-Child Education Program and The Educational Opportunities
and Feonomic Development Progiam (Rodiiguez & Cortez, 1988). The Parent-

Child Education Program promotes positive parent-child literacy experiences

53
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through training parents on appropriate child development skills and involving
them with their children in litcracy enrichmeni acuiviues. The Educational and
Fconomic Opportunities Program engages parents in a variety of learning

experiences ranging from GED courses to leaming Eaglish as a second language.

T

It 1s also exploring job placement and cotlaborative educational and training
programs with local business leaders. Of special significance is the support
system the program has designed to encourage and promote parental

involvement in adult education and job training/work experiences.

Transportation, child carc, counscling, financial support. and other supportive
strategies have enabled many high-risk parents to achieve educational goals not
reachable under normal community conditions. In addition, the project has
found that increased parcental competency (completivn of school,
parent education attainment, job placement) does influence parental
relationships with their children in p sitive ways (Rodriguez & Corter,
1988).

Research tindings from The Family Literacy Project and the Avance

program as well as from other projects provide insights such as the following.
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Effective Literacy Training/Adult Education Practices

*Enguging parents and ciuldren in janily itteracy activities (readi.:g,
language actuvities, parcni-child piay time, rield wips, and other
activities.

“Invoiving parentsn ac mnmu basic literac v sEilly like 1o nmmv 0
read, problem solve. and nwuaa daily hife actuivities.
*11, ’-unu 0 vy, N S N TLNC  TE U  TURY TR VO YRRU TR TN LT3V SPEN
s priig s Al u\.uluu\. it e sl Ui r sl Ll Urvuwiwiac L

the compueniry (library. zoo, other community resources).

*Providing literacy resources through lending libraries, home visits,
and through other school fumily-community partnershins.

Crrldhs ey

*Developing a support system that enables parents to participute in
adult education and job training programs like transportation, child
care, locuting courses close to parents. providing financial suppurt.
otfering support und counseling services.

YOrganeing collahorative rramning and apprentice progrums with
husiness and industry.

*Creating “purent feany” that ecmphasize poer support s an niegral
part ot uchieving adult educational gouls.

*OQreamizing job placement yervices in collnboration with other
COMMUNILY dgenCIes,

Three important findings on the nterrelationships between Parent
Education and Adult Literacy Training and Education indicate that the integration
of adult educational and cconomic truining with early childhood parent/family
cducation will intensify in the tuture: chuld literacy and school functioning 1s
strongly influenced by parental participation and achievement in education.

parental competence i family leadershup roles is closely linked to the r ability to

Sfunction effectively in the job market: and parents who participate in literacy and

educational activities reinforce thiy value in their children (Hayes. 1989:
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Rodriguez & Cortez, 198¥).

~hild Services; A majority of carly childhood parent education
programs now include a variety of services for children. These services are
usuaily integrated mto program activities wheie parents are engaged in learning
how to continue the services when the program  ends.  Services are typically
offered mn three areas: Developmental Screenings. tealth, and Duect Educationat
Services (Weiss & Jacobs. 1988). Two premises are at the foundation of the
“Child Services™ componeat: by providing direct services such as health and
education to children many risk factors can be prevented. and by involving
parents i the delivery ot these services new and positive parent-child relationship
patterns can be introduced and reinforced (Powell, 1989). Several exemplary
efforts exist with regards to how programs approach this process.

‘The Parents As Teachers Project (PAT), for example, provides intensive
services and parental guidance relative to meeting children’s basic developmental

and health needs. Developmental Assessments are conducted with children

beginning shorthy after birth and continuing through the third birthday. Some
programs continue these services through the child’s fifth birthday. These

cognitive, and motor/perceptual developnmient. Health Assessments are also

conducted on a scheduled basis and include o complete medical examination
(inclusive of hearing and vision checkups) and appropriate immunizations. Based

on data acquired from the assessments, Direc. Educational Services are planned.

These occur in home visit work with parents and in grogp sesstons with pareit,
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{as well as in weekly play group sessions with the children). A consistent pattern
in the PAT Program s the mtegration of child services with parent education
(Evaluation Summary, NPAT 1985},

The interrelating of parent education with direct services for
children  (health, developmental assessments, and appropriate
educational experiences) has proved effective in the PAT Program
(Evaluation Summary., NPAT. 1985
*NPAT children scored significantly higher on all measures of intelligence,
achievement, auditory comprehension, verbal ability, and language ability.

*NPAT children demonstrated sigmiticantly more aspects of posttive social

development than did compuarison childien,

*NPAT parents were more knowledgeable about child-rearing practices and child
development than were comparison parenis.

One of the most significant findings of the program was that traditional risk

Jactors Like fumily tncome and parear employaient status could be successfully

addressed. Children from all sociocconomic levels performed well in school.
Several home visit oriented carly childbood programs provide direct

1eaith and nutrinion

[o%

cducaiional services, Home Start, tor example. mciude
services for children as a part of the parent education lessons carried out during
the home visits. A distinct advantage of integrating child services with parent
education activitics i that parcints are guided toward using these practices on a
regular basis with the entire family (Grogan. 1976: Swick. 1993). Programs like

the Mother-Chuid Home Program (Levenstem, 198Y) emphasize educationai
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support tor the child as a part ot the home visit process. The home visitor
demonstrates a skill by teaching the child and then having the mother practice the
same skill or activity with the child. In effect, both members of the dyad are
taught to teach and learn from each other.

A plethora of combination delivery systems (where center-based and home-
based strategies are used to complement and reinforce cach other) are deployed to
engage children in educational, social, and health services. The most prominent
design is the use of Child Development Programs along with scheduled home
visits and group meetings with parents of 3 and 4 - vear old children. Children
in these programs are involved in developmentally appropriate learning
eaperiences in center-based settings. These experiences are reintforced through
honic visits and small group meetings where parents learn skills to use with their
children. Health and Developmental Assessment services are offered in muluple
combinations. Typically, most programs offer prevention services through
interagency arrangemonts for children in the hirth 1o 3-vear range. Exemplary
programs are family-centered and involve the parents in ull phases of the

yroeram. Proeram evaluation on Direct Child Services as they are delivered
prog ¢ 3

within various program designs indicates a plethiora ot success characteristics:

*Prevention services in health and nutrition reduce the risk of serious problenis
later in life, particularly when such services are initiated at birth and continued
throughout the eariy childhood vears (Olds, 1988 Powell, 1989).

*Comprehensive developmental screenings of children that are effective in
identitying and addressing individual risk tactors (social, language, cognitive) do
have a positive intluence on children's leaming and development (Dunst &
Trivette. 1988 White, 198K).
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*Direct educational services delivered in home and center-based programs have
had a positive influence on children’s social competence, language development,

cognitive development, and general school readiness skills (Weiss & Jacobs,
1988).

Exempluary carly childhood programs have found the following essential
child services to be eftective (Powell. 1989; Weiss & Jacobs. 1988; White, 1988).

Effective Child Services Practices

*Provisions for conttnuing preventive health care services (inclusive
of immunizations and comprehensive health assessments) beginning
at birth and continumg throughout the early childhood vears

*Involvemont of purceis 1o positive loving relutionships with their
children.

*Providing children (beginning at birth and continued throughout
the early years) with comprehensive developmental assessments
diid ieeded follow-uji seriices.

*[nvolving children and their parenty i sade. stimulating, and
developmentally appropriate learning experiences, in home and/or
¢renter-based child development programs.,

Only a few carly childhood programs have provided these comprehensive
child services from birth through five vears of sge. The Brovkline Early
Education Project (BEEP)  provided a comprehensive system for addressing
child needs (Tivnan. 1988). Based in a public schiool, 1t offered an example of
how educational, health. and developmental services can be delivered to children

(and their parents) trom the preschool years into the carly elementary grades.

The main characteristics of BEEP were as follows (Tivnan., 1988):

x . M ers baovproyrte A R Y
It owas a birth o Kindereaiien UPCIitioii. »j
s

~

It was family oriented, on the premuse that the tamily is the primary educational
59
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influence on the child.

It was muladisciplinary in approach, involving educators, pediatricians,
psychologists, and other specialists.

*Itwas racially and economically heterogeneous in its enrotlment.
*t included a comprehensive evaluation component.

During the period birth to two, the child’s educational and developmental

needs were met by educating parents on appropriate child-rearing practices
through combinativn home visit and small group meeting strategies. Diagnostic
monitoring was trequent (carried out at age 2 weceks, 3. 6. 14, 30, and 42 months,
and entry into kindergarten) and comprehensive. Tivnan (1988, p. 224) describes
the essence of the process used:
A mulridiseiplinary team consisting of a pediatrician,
a developmental psychologist, and a nurse conducted
vision, hearing, physical. neurologic, and developmental
exams. Parents were encouriaged to observe the exams,
Results were shared with them verbally and in writing.
Weekly center-based “play groups™ were begun at age 2, and at ages 3 and
4 daily morning child development classes were provided. The “play groups™ and
child development programs were exemplary, using small groups and a
developmentally appropriate curriculum ot Language. social, cognitive. motor.
perceptual, and other exploratory leamning activities.
School readiness id success were desired outcomes of the BEEP Program.
Evaluation resulls indicate siginificaiii progiess was made with the children who

were with the program trom birth through the carly elementary school years

0




CPivnan, 1988). BEEP 'y message 1s an important one, that children’s learning
and development can be effectively supported through comprehensive child and
family services th irth and arc continued throughout the carly
childhood years Other programs like Parents As Teachers, The High Scope
Preschond Program, Head Start, and a plethora of other child and family oriented
ctforts huve found similur pusitive outcuiiies.

Parent/Family  Services: Early childhood parent/family oriented

programs have a long history of recognizing und addressing the various support

nceds

[}

fparcats und families. For example, Head Start’s comprehensive design
includes multiple services that are parent and family oriented: health, counseling,
nutrition, social, cconemic, medical/dental, and other prevention and corrective
supports (Swick, 1993)  South Carolina’s Target 2000 Parent Education

Program Design includes three critical service arcas: Direct Parent Services,

Direct Family Services, and Referrals. A roview of the literature indicates that

othier programs also organize their services i this snanner  (Weiss & Jacobs.,
1988
The basic premise of this component is that by addressing the critical
support and developmental needs of parents and tamilies during the early

childhood years, the fumily's ability to henefit from educational experiences is

strengthened (Powell, 198X, 19%9), While the Parent/FFamily Support component

has been a part of programs for many vears, 1t has gained new significance and
attention due to the emergence of more complex and stresstul tamily conditions.

As Powell (1989, pp. 13-14) notes. this new and more comprehensive tecus on
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the total family ecology is now being pursued with a4 new intensity.

In the 10R0°s m: any e nl\ mtervention Progrims
broadened the focus on pdrcnts to include family
support. This shift represents an emerging direction
in the early intervention field wherem the sociul
context ot parenthood, including interactions
between the family and its larger environment, 1
a target of change. Environmental influences on
family functioning such as housing, employment,
extended family relations, and health care are
among the areas of interest in mtervention
programs focusing on the ecology of family life.

There are severil examples of the emphisis on parent/family support in parent

cducation. Direct Parent Services are provided in the areas ot prenatal care,

health care, medical attention, social support, and in enabiing modes (for
example, transportation) that allow porents to use these services. Given the
diversity of parent needs, many programs try 10 match services to the needs of
their parents. Other programs focus on the needs of @ specitic population’s risk

attributes.

The Prenatal:Early Infuncy Project «PEIF), Yor example, focused on

economically at risk mothers (Olds, 19858 Utilizing a home visit system and a
strong interagency colluboration program ol services the program provided

muny direct parent servives (Olds, 1988 . 2

The aimy of the progtam wuy to prevent o wide range

of childhood health and dev Cl()pmulml problems by
Aiii[/i 0 vlh},’ the UJL colirye deie ul/lmc it social Fesouroes.,
hrealth habirs, and caregiving skilly of the children’s
parents. The specitic problems tareeted for prevention

62




included prematurity and low birth weight, growth and
nutritional problems, accidents, ingestions, selected
illnesses associated with stress and quality of caregiving,
cognitive delays, behavioral problems, and child

abuse and neglect.

BN 5 TS PRSI X0 W 557 N R OR 9 R TI
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Olds (T9RK, p. 243) describes one way in which the program hoped to nfluence

the child’s health and the tamily’s total system through direct services to parents:

The program was designed to meet the needs of
parenis for mformation, emotional support, and
the reliet of life stress to address simultaneously
those tactors that undermine parents’™ personit
achievements, health habits, and care of their
children.

We hypothesized that the influence of the program
on children, in general, would be mediated by

improvements in maternal health habits and I

carcgiving. To the extent that the nurses were
successtul in encouraging women to reduce the
natnber of cigarettes smoked during pregnancy,

fur example, the newborn would be less likely 1o

be of low birth weight. Since smoking is linked to
anxicty and stress, however, we rcasoncd that it

was important to determine whether the nurses

were successful in enhancing informal social support,
iinking families with needed services, und decreasing
maternal psychosocial stress.

O special significance. the  praject fouwnd that high-risk mothers

benefited the most from the intensive intervention, particularly with

regards to their health habits. 1t was also noticed that in the “home visited

I L . J O SUNS 0 T S 1 10 Y ryengoai
croup’ there was a nitarked decicase in child abise. Olds (198, 1. 258) noies:

Signiticant improvements also were detected 1w the
life-course development of the voung women

63
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themselves and were retlected in cutcomes such as
reduced subsequent pregnancy and increased labor
force participation

Another program that focused on parent/family support services was the

v

Fumily Matters Progran. In particular, dus program helped 1o swengthen the

family by increasing parental cffectiveness in relating to their various support

svstems. The goals were (Cochran, 1988, p. 27):
*To find ways to recognize parents as experts. based upon the assumption that
parents brought strengths and special expertise to childrearing.

#To exchange mtormation with family members about chiidren, the
neighborhood. community services. schools, and work,

*Reinforcement of, and encouragement for, parent-child activities.
*Stimulating social exchange beyond, rather than within, the immediate fumily:

the exchange of informal resources like babysitting. child rearing advice. and
cmotional support with neighbors and other triends.

*Facilitate concerted action by parents on behalt of their chiidren.

The program used home «isiting and clusier group meetings to pursue the
tamily empowerment process. Content emphases included: parent-child learning
activities, childrearing strategies, various home learning activities, information
on health care (along with referrals where needed), and other resources
supportive of parent and family empowerment.

T

[ vy 1131 vl other recent narent/f: Iﬂ\\}\ N PP()T]
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efforts, found that “diversity of delivery systems™ as well as effectively relating

the way 1 which services were delivered to the needs and siuations ot parents,
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strengthened the program’™s integrity.  Another ‘effective practice™ of the
program was the adaptation of program ¢mphases to the changing developmental
needs of parents and fwmnilies as they becanme older. These practices nad a very
positive intluence on enpowcering parents as Cochran (1988, p. 29) notes:

The initial change appeared to involve parents’

perceptions of themseives. Some of the mothers

who viewed themselves quite negatively early in

the life of the program showed sigins, over time,

of beginning to believe in and look atter themselves

in new ways. Another phase scemed to involve

refations with others - new eftorts to reach out to

spouse and child, and also to relatives, neighbors

and friends outside the tamily. A later change

imvolved action on behalt of the child.
Cochran turther notes that in many cases the program seemed to “prevent”
parents and familics from becoming cngrossed in pathologies. In a sense,
helping parents avoid deterioration of the family’s functioning is as
critical as enabling them to advance. The pusitive approach used m i
program huas proven effective as assessed by parents, statt, and allied helpers.

A more recent eftort that emphusizes the strengthening of parent/family
systems through prouctive strategies iy the fumn
Program (FIPPj. The focus of FIPP is guided by a philosophy that is called
Proactive Empowerment Througi Partieryiipy 1PEPI This model places major
emphases on three strategies (Dunst & Trvene. TUSK p. 160):

“Identifymg and strengthening child and tanuely capabihities using a proactive

rather than a deficit approach.

*Enabling and empowermyg parents with the necessary knowledge, skills, and
55
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resources needed to perform family and parenting functions in a competent
manner.

*Using partnerships between parents and professionals as the means to strengthen,
cridbie, and empower tamilies.

In carrving out thiy empowerment approach the program has stressed the
tole of the parent in tdentifying critical parent/family support needs as the basis
for creating a positive and meaningtul plan and program of activities. Research
findings generated through analyses of parent tunctioning within the program
indrcate this emphasis on parental involvenient is highly etfeciive. Dunst &
Trivetle (1988, p. 166) note:

The relationship between fumily resources, well-being,

and adherence to prescribed regimes would indicate

that. before parents are asked to carry out child-levei

interventions, eftorts to meet more basic family needs

must be made in order for parents to have the nme,

energy, and personal mvestment to work with therr

cwn child in an cducational or therapeutic capacity.
Another important tinding of the PEIP'S empowerment approach was that many
parent and family services were best mediated by informal social
resources present within the family’s ecology. Program strategies
promoted “parent involvement™ in organizing, deploying, and integr uing needed

services into the fumily’s systemy.  Epjective pracuce. as highlighted by the

findings of Dunst & Trivette (1958) and other prograns (Weiss & Jacobs, 7988}

strongly suggesi that parents be integratiy engaged in adennfying parent and
fumily support needs as well ay being key leaders inactualizing the support
Process.
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increased parent conwacts with their child’s teacher and their overail
increase in family support activities indicute the PEP approuach certainly had a
positive intluence on the lumily’s refationships, particularly with the school. A
major strength of the FIPP.PEP program is s focus on increasing the fanuly’s
ability to manage their daily functioning.

Recognizing the complex and varied needs of fumilies with young children,

som: programs have tocused on providing multiple Direct Family Services. One

such effort was the Child and Family Resource Program (CERPj. As an
extension of Hend Stari, this prograin was developed with the recognition “that a

o

1!
[y

Id is unlikcdy to bencjit fron cognitive stomudation if other fuctors such as
hunger, iilness, or disabiliny in the fumily are ignored and that child development
services are most effective when offered in the context of « full range of family
support services (Nauta & Hewell, 1988, p. 3891, Also. in recognition of the need
tor famity support throughout the carly childhood years, the program served
low-income families with children . ot vet bormn through age 8. All of the tamily’s
necds were addiossed within a well coordinated interageney program.

Two premises of the CFRP program were that each family 1s unique and
that “advocacy™ for families through activation of existing support services was
essential to the program’s success. Services provided by CI'RP included: housing.
child development, job training/placement, counseling, parent cducation, social
services, aid other services. While difticult o evaluate due to the breadth of

program services, ethnogrphic data collecied trom the various CEFRP sites

provide important information on the potential cutcomes of this component of

parent education (Nauta & Hewett, 198K, pp. 400-401):
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The support services offered by CFRP had far-reaching
effects on fanunlies. The staft manshuled services from
multiple agencies in its etforts to work out comprehensive
solutions to families’ problems. One parent called CFRP
an "ace in the hole,” because it gave her one place 10
to for help in times of need. CFRP staff were “advocates™
for famities and brought somie measure of rationality,
coherence, and personal concern 1o an otherwise
confusing and impersonal system of social services, and
CFRP always worked trom the perspective of families.

A higher proportion ot CFRP mothers was employed

and/or in scheol or job training than mothers in the

comparison group after 3 vears in the program, even in

sites hardest hit by the recession of the late 1970°s and

carly 19807,
Perhaps the most consequential finding was that parents gained ar increased sense
of control over their lives. Major positive shifts in parent attitudes and behaviors
were noted by staft and proeram evaluators.  Effective practice data that
emerged from research on the program included: the use of a diversity
of delivery systems is essentiai. especially when working with high-risk families:
consistent. active participation of families s crucial to their benefiting from the
program; parent/tamily input in the goul setting and implementation process
strengthens the eftectiveness of family services; and organized cooperative
interagency ettorts are criticl 1o this approach to Tamily support (Nauta &
Hewett, 198%).

Additional and very important observations on “lessons learned” from the

CFRP program are noted (Nauta & Hewett, 1985, pp. 401-402):

To effectivciy provide boti support services and
tirst-rate developmental services 1s costly, requiring
a decrease in worker case-loads (from an average of
20 famulies). an increase in home-visit frequency
(from once a month or less), more extensive child-
development training for mostly paraprofessional
workers, and inereased sttt supervision,

H8
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A synthesis of the rescarch on effective practices within parent/family
services is provided as follows.

Effective Practices Research: Parent/Family Scrvices

*The earlier and more intensive parent and fumily services are provided, the
more effective they are in strengthening the parent/family system.

*Direct parent services that are prevention oriented (prenitud care, hedith
education, nutrivon services, and other servicesj are most effective in
increasing parental control of their environment.

B R S I R R T RN N S R R P T

*Direct parent services We mast Cjfectve wien they are mediated through
rrasing dnd supperit e relationships with swfi and or close adult frivnds,
*The “ucitive avvolveinent” of parents tand other family members ) in the
total familyv service procesy is crucial to helping the family gain a sense
of auionomy.

*The “matching” of services Lo family-perceived needs s cntical wo the
success of the service activities.

*Comprehensive. well-organized, and contiguous parent/family service
etforts requure a highly coordinated and cose-management interagency
YN IEm

*A ditversity of delivery svstems and parent: family involvement modes
is essential 1o achieving high rates of parent/tunuly participation.

*Parenytamuly services are most etfective when integrated with parent
and adult eiducarion and with direce child dexelop. et servives

*The use of parents’ informal support systems cclese, rusting Jriends)
tnactivanng family support eftorts has proven to be quite ettective

*Effective practice requires that family service activities be responsive
to the changing developmental and context needs of parents and children.

*Acdvocating for fumilies (activels assisting them in accessing heeded
resources) through aggressive case-management/reterral strategies 1s
an ctfective family support tool.
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Comprehensive, Integrated Parent Education Programs

‘The literature on eftective practuices n parcnt cducution strongly supports
two faportant Tsystem” practices: the use of comprehensive parent/child
family education and support strategies throughout the early childhood
years, and the full integration of programs into the sponsoring group’s

organizational and operational ecology (Dym. 198%).

It one critical lesson has been learned trom the rescarch on parent
cducation. it is that isolated, limited stiategies (child-toctsed only or parent-
focused only) have minimai elfect on parents, children, and tamities. To
achieve maximum infiuence, programs must be comprehensive, well
planned, adequately statfed, and “balanced” with regards to attending
to the diverse needs of parents, children, and families. This
comprehensiveness needs o be based on fumily-directed needs and guided by the
realization that families are human learning systems that require nurturing in ail
arcas of development, While specificity of intervention and direct actions are
clearly needed o address the needs of families, tlexibility of program responses
to the diversity aind fitcisity of suchiiccds s abso required.

Program ettectiveness requires a delineation of purpose that is retlective of
the famiiies’ necds and that is refiective of the community’'s commiimeni.
Cultural. economic. social. and educational attributes and related context factors
must be mntegrated mto parent education plannig,

The Yull integration of parent cducation into the sponsoring or
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primary stakeholder’s operating system must be a program goal. While
therce 15 value in the isights gained from pilot project efforts, the pursuit of
strengthening families requires a total system tnvolvement in this process.
Otherwise, well designed and implemented program efforts are lost in the
continnous refinement process that voes with exploratory project funding.
Missourt's Parents Ay Teachers program provides an example of how the
experimental process can be used in a manner that ultimately leads to integration

of parent education into public school sponsored early childhood programs

(White, 1988). Initially conceived of at the macro-level (Missoun Department of

researchers throughout its pilet phase, and pursued a strong advocacy role with
public schools throughout the state. Currently, programs are moving toward full
wiegration into Missourt’s public schools.

Programs that are short-term or considered as “fringe™ parts of the
institution’s functioning rarely achieve listing wfluences on parents, children,
statt, or on tamily-school relationships.

Fmerging Directivins For Effeciive rraciive

Researcli (See Powell. 1988, 1989, 1990: Swick. 19491, 1992, 1993) has
noted some program directions that can strengthen the integrity of parent-
professional efforts to provide parents and tumilies with quality services:
y nceds and thein anigue leaming and
involvement styles: realignment of the traditional balance of power between

program staft and participants: and increasing attention to parent/family social
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contexts. Each of these emerging emphases are brietly discussed as tollows, with
attention to additional issues as they impact the eftectiveness of parent education
programs.

The idea of matching program content and strategies o the needs and
churacteristics of parents and familics hds gained new momentum. It is g
straightforward concept and yet vital to program effectiveness as Powell 119838,
p. 6) notes:

There are several indications of the field's curient
interest in the matchmaking idea. One is the shift from
standardized to individuahzed programs. Increasingly.,

programs aimed at low-income and high-risk

populations attempt to tailor the services and methods

R N S Y
wan il vl TICOULN UL l)dlll\,ll_}dll(\.

This concept of program-participant congruence is also being seen in aitempts i
be culturaliy and developmentally responsive to fumilies” needs. Likewise,
ptograus are expioring rhe use of more adult-orienicd teaching and instructional
strategies for use with parents (Swick, 19935,

The lanving natire of parent-nrofessicnal iclanionships 1s another
emerging direction in parent education pr.-grans. Basically, the shift is toward
more cual. colliuborative reludouships between parents and statf (Powell, 1989).
The use of new language to devcribe staft roles such as facilitators, helpers, and
supporters (as contrasted with traditional roic deseraptons like eaperty 1 one
mdicator of thr, change. burther, mphasis is on appreaches that

capitalize on family strengths as opposcd to taeily deficits. Recent advocates ot

more parental involvement in the development ot tanuly service plans »oint to
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the increased effectiveness of this approach in helping parents achieve autonomy

of action as support tor the move toward more equitable parent-professional

LAY \

relationships (Swick, 1991

Beginning with the laute 1970, new interest in the soctul context of parents
and fumilies gained contnuing strenyth (Weiss & Jacobs. 1988). In particular.
program etfectiveness is enhanced when educution 1s combined with parent and
fanuly support practices (Powell. 1989, Rescurch from the early evaluations of
Head Siari and other earlv childhood parent programs suggested that limited
child-development strat s had minimal long-term influence on child and
family tunctioning (Powelll 1988). Emerging from this research was a focus on
ine ccofogy of the chiid and tumily and attention to the varied necds of the

parent/child/family system (Weiss & Jucobs, 1988).
tinerging Parent Education Practices: A Synthesis

Freciive practices rosearch points 1o several emerging strategies an the
field of parent education: providing comprebensive services: engaging parents ir
intensive and ongoing program activitie .. capitalizing more on parent talents and
resources: adapting program systems to the specific needs of particular parent
populations; using diverse delivery svstems 1o meet locally identificd necds:
moving toward more equitable parent-professional relationships: relying more on
“eotworks”, peer selt-help groups, and other informal support approaches: and
refating programs to the cultural vaiues of the families being served. lutenelated

with these directions iy the belief that carly prevention and intervention are
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casciiliad (o any long-terim success i strengthening tamilies. While some of these
practices have been mentioned earlier in this review, they are included here to
provide an inciusive pic are of emergent directions n the ticld.

Comprehensive parencifamily services are a prominent direction and
practice in parent education. Thiy practice 1s seen i various forms but its basic
mtent 1s to blend cducational and support services into a system that empowers
tamilies. While the original impetus for Family Service Centers and other
comprehensive efforts wis 10 address the needs of high-risk tumihies, thus pracrice
s now seen as o preventive and enrichment service for all families (Weiss &
Jacobs, 1988). In its most responsive form. local needs, resources, and strengths
are used 1o shape the program’s system. A critical element in this practice is the
collaborative planning and use of community agencies and resources.

The mvolvement of parents and families (n (ntensive, cContinuing pareii
cilucation services is unother praciice receiving renewed atlention.  In contrast to
short-term efforts, current practice iy emphasizing intensive involvement with
parcnts/tamilies, particularly at point in the purticipants lives where prevention
efforts are most likely to have a significant influence (Boyer. 1991). Longer term
programs (particularly where parents are involved n taking on ownership of the
program), which often mvolve the use of multiple services and delivery systems,
aim to empower parents and children with a life-system set of skills. attitudes,
and resources that enable them to be productive throughout the life span (Dym,

! ()8\'

- -\1).

The use of parents as resources jor cach other 15 one of the most
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encouraging developments in parent education. Cochran & Henderson (1990), in

The Family Matters Program, successfully deployed this practice by helping

R BRI RE VT T RTINSO

parents organize and use their informal networks (inclusive of other parents) as
major resources in strengthening their families. Powell (1989) also found peer
sharing in parent discussion groups prompted many parents to form relaticnships

o

that reached far beyond the program. cnabling them to resolve many family

-

issues. Parent mentoring (where parents guide other parcnts through informal

supportive reiationships), parent networks. and “"parents as resource teachers” are

cxamples of how this practice has been successtully used (Swick, 1993). This
practice Iy a part of a broader etfort to create more parent-directed programs.
The behef iy thar most parents know better than anyone what their key needs are
and are very capable of addressing these needs, especially when trained and
sensitive professionals are a part of their support team (Dunst & Trivette, 1988).

Another promiising practice is the adapration of programs to the spectfic

needs of different porent/faruly populations. Within the tocus on providing

specific parent/family needs. Programs that I' 've become more sensitive to the

1

-
pnst
[¢]
A

gl actors in thelir narent no ations (and
xtual tactors in their parent populations (and

have adapted program strategies to these tuctors) have proven more effective in

gaining parent participation and in mecting many parent-perceived needs

Ay R I i R R e I T T T BT R TR

(Cochran & Henderson, 1990: Powell, [vx9: Swick, 1991: Weiss & Jacobs,
1988). The emergence of microprogra v within comprehensive famil: support

projects is one example of this trend. For examples many Family Scervice Centers
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offer programs for single-parents, parents experiencing abuse, prevention

oriented services. help for unemployed parents sceking work, and many other

need-oriented sub-programs (Swick, 1993).

Tie diversification of dedivery systems is a practice that 1s rapidiy
hecoming Integral to the effective funcrioning of programs.  For example,
Cochran (1988) noted that when parents had access 1o multiple involvement
systems their participation increased and their relationships with staff and other
parents becanmie more supportive. Diversity of parent education modes offer more
parcnts more ways to engage in meaningful leaming and support activities. A
samplhing of the array of strategies mncludes: group meetings ottered at ditferent

times and in ditferent places, home visit schedules that are planned

population. specially designed parent programs to meet the needs ot sub-
populations, mformal parent networks, job counseling services, family resource
fibraries, adult training and education programs, and essential family suppert

services that enable purents to take advantage of program offerings (Swick,

1992).

Cuse management and.or individual scrvice plans designed with
parentifamily participation have been noted as increasing program cffectiveness,
narticularly with regards (o the needs of high sk families {Dunst & Trivetie,

FORN). Three wspecis of this etfective practice that have received considerable

support are:  engaging parents noall aspects of the needs identification and

R AN Y T O A R T 2 T T T R R B R T W B R T N S S O A R T B R R U AR D2 ST a7

program development process: developient of a viable and resourcetul
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I collaberatively with parents, use ol technology to reach a larger parent
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Interagency fami'y service system: and the use of parent-directed strategies 1o
achicve specific need (Dunst & Inivette, 198%). Specitically developed plans that
address parent-perceived needs provide the framework for promoting parent and
tamily autonomy (Cochran & Henderson, 1990).

Equitable and reciprocal parent-protfessional relationships are now decepted
as ntegral o effecuve practice. The emergence (and success) of parent/tamily
directed education and support practices prompted 4 new lock at how parents and
professionals relate to each other. The evolving picture is one where mutuzlly
collaborative interactions form the basis ot parent/tamily programs. Parental
cadership iules, paiciit gual sctting. parcit-professivial
contracts, and parent self-assessment are emerging strategies being used to
implement this idea. Comer & Havnes (1991), Powell (1988, 1989 and Rich
(1957) present convincing evidence that this new direction toward a partnesship
appivach improves the participation and ouicotne variables in programs. Parents
sense more ownership, respond in more positive ways, and change behaviors
more etfectively when treated as cqual partners in the prograim process (Swick,
1993).

Parent mentoring and peer group teanang are practices that have gained
increased support. Two things happen when parents join forces with each other:
ofic, ey acquire a new sense of being part of 2 group that is tocused on children
4 pusi‘\ivc Wiy dand (two, iim} icatize e ]JOICHU‘di talent that 1s present n
themselves aid others (Cochran & Henderson, 1990). There is another important

dimension to these processes of mentoring and networking, that of enabling
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parents who have common cultural and contexwal situations o address those
Isuey i wiys not likely 1o be viewed by others (Rodriguesz & Cortez, 1988).
Effective Practices: A Summuary of Strategies and Delivery Systems
The manner in which program activities (and the strategies used to
inplement then) are delivered strongly influcnces program effectiveness. The
tollowing are highlights from the litcrature on current practices that are proving

to be successful in strengthening parent-program dynamics,

Home Visiting: One ol the most prevulent delivery systems in the field,

home visiting ofters more opportunities for promoting fumily change because it
i» based ons one-to-one contact, application of ideas and strategies within the
parents’ real hite setting, and 1t otters many trust building moments (Gordon,
j976; Powelil, 19vu). The emerging rocus is on heiping parents become leaders
in the sensc of providing direction tor thewr children and themselve -, The process
strenythening services (Cataddo, T987). The real strength of the home visit is that
it brings the parent into contact with a hopetully sensitive and caring person who
has e pest interess oi the ramiv as thewr guiding force. Poor piannimge. lack ot
parente involvement. and poorly trammed staft have been noted as inhibiting
tactors (Powell, 1990). An adaptation of the traditional home visit process is the
xiretio nebwork did paieid piciioriig procesy. i this process, ds parents gain an
understanding of home visiting they acquire needed training, and in turn carry

out home visits with other parents (Swick, 1992,
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Group Meetings: This delivery system provides an efficient but not

always personal means of involving parents. Traditionally the group meeting has
been used to provide large numbers of parents with new information. With the
diversification of parent und family needs becoming a key concern, effective
parucular parent needs (Cataldo, 1987). Another adaptation of group meetings
has been the move toward adult cducation instructional techniques and
particularly the use of parents as resource persens (Powell, 1989). It has also
been suggested that parents play a more important role in shaping the content and
process of such meetings (Swick. 1993y, Parenr discussion ard study groups have
evolved from the group meeting system. This practice differs from the traditional
aroup structure i thut parents teke the lead m planning and carrving out the
provrams. Research indicates there are several advantages to this approach:
parcitts cngage i the developinent of leadershiip skills, ihey often torm nctworks
with other parents that benefit them and their fumilies, topics are more reflective
of the changing needs of parents, and parents are more hkely to participate
becdise ey have some owitierstup e ithe process tFoweh, 19895 However, these
parent-directed group mectings need sohid lfeadership and indeed the successtul
programs have huad the guidinice of tramed protessionais.

Individyal Conferences: This practice provides a mears for close
communication between parents and protessionals, particularly when 1t 1s well
plannied and mierrelated with other mvolvement modes, Effective practice calls

for close involvement of narents in shaping the conference agenda and in
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providing continuing feedback on the etfectiveness ot the practice. Effectiveness
15 also enhanced when conferences are scheduled over an extended period so that
the communication process is nurtured beyond sunple information sharing. In far
too many cases this deh

Bery system is poorly used. with professionals dominating

the stage and holding conterences only sporwdically. Critical to this and other
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delivery systems i continuous rraining of sttt on communication strat
on planning and human relatons skills (Cataldo, 1987, Swick, 1992).
Case Management: The move toward meeting 1individual parent and
family needs has stimulated rencwed interest m the use of cave management as a
means of more effectively supporting families. In a sense., it 1y the umbrella for
all vther deitvery systems. It provides the reasoned tramework by which parents
and professionals can measure their eftectiveness in achieving parent and family
cmipoweninciit (Duint & Trnetie, 1988). The goul of case management 1s v
develop i system by which the parent-professional team (and all family members)
can pursue activities that truly meet needs that have been fully articulated by the
aren -protessional partnership, 8y necessuy thus system involves the vye of
ciicciive anicravency and  reladed paninoy-environment  planning  and
implementation. Untortunately . und as the rescurch notes, in too many cases the
case management process is pouily planned, fails to involve the parents in
poovidine leadership on poiccived needs 1y only sporadically attempted, and
orien left unattended (Swick, 19935 Ffecuve practice points to three aspects of
f I I e 1 Lo
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management, mveolving parents i all elements of the process, and creatu
functional interagency and family -community support process (Dunst & Trivette,
1988). Collaborative agency relationships that are based on regular planning and

working sessionis provide siubstaice to delivering the multiple services needed.

Likewise, the oiyanization of family support programs that are “cose” 1o the

famiiies berng served tncreases the hkelihood that parents will hecome invoived.

Case management systems need to maintain sensitive, tlexible. responsive, and

-1 slats sl lotacs, Groaate als foni: &J by
nurturing relationships between parents and protessionals (Weiss & Jacobs,

198K).

Parents Involved In Classroom/Centers:  Beyond the iraditional

mode of “passively” mvolving parents in theiwr children’s classrooms 1s a more
powerful strategy, one that purposefully engages parents in learning how rhey can
hecome teachers of their children at home and school (Hayes, 1989). The move
toward maximum involvement ot parents in their children’s learning and
development (and in their development as capable adults) is reflected in this
participatory approach. ‘Typically, parents tirst fearn a child development skiii or
learning activity they can Jdo with the child. and then go o the classroom aiic
cbserve the teacher or purent educater doing it with the children. Ulumately,
parents teach their child (and other children) the skill they leamed. As parents
become skilled i this process they ke on a leadership role in helping other

parents. Well planned ettorts to mvolve parents in this process have neted that

parcnts increase therr overall mvolvement with their children.

81
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Effective Practice: Potential Benefits of Parent Education
Determining possible outcomes of effective parent and family
cducation/support programs is complex because of the nature of programs, the
dynamics of parent participation, and the ditticulties inherent in relating program
treatments to parent, child, and family changes in knowledge, behaviors,
attitudes, and skills (Wetss & Jucobs, 1988). Where possible. this review has
included some of the findings on the influences of programs and practices on
parents, children. and families, What follows i1y a brief synthesis of the various
benefits possible when programs are comprehensive, well designed, and

unplemented with the best of effective practice

N Re s R -...,.‘...-“.., T AT A L

Child outcomes bPave historically boen o maior concern of pDrogram
Cvatuaiois aind other stakeholders. The potentuial impact on chiidren of high
quality parent and family programs is highlighted in the research of Powell
(198, 1989) and Weisy & Jucobs, (198K,

*Short-term positive influences on children’s intellectual ability and generai
vchool readiness have been noted in vormous proorims

*Quality programs have found an increase in children’s language, social,
cognitive, and analytic skills and development.

*An diicrease in children’s healthy devels nment tas mediated by proper maternal

health education and senvices) has been oo e ed u several programs,
*Children's understanding of their cnvirviinent has increased through cftective

practices ke field trips. home visits, Bieroey aenties, and other modes
*Social competence gains in children have been noted i programs where parents
have been mvolved in child development tamme, fanly management skills, and

gD
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positive discipline approaches.

Parent-child interactions uare central to the goa's of most parent
education programs. Research suggests that parent education can positively
influence parent-child relationships througi well planned educational and support
efforts (Swick, 1993: Weiss & Jacobs, 1988}

TPatent artitudes and behaviors tor torming close attachmient reiationships with
their intants and toddlers have been positively intluenced.

*Parents have been noted to increase their interactions with children in positive
ways as the result of involvement in parenting programs.

*Increases in parent knowledge on various aspects of child development have
been noted in several programs.

*Parent educaters have gained in their sense of the cultural identity of tamilies
and created more meaningful program acuvites to foster better parent-child
relationships.

*Discussion group activities with parents have been successful in reducing
negative parent behaviors toward chitdren.

*An increase in parent attention to having positive home leaming environments
has been noted in the research,

Parent outcomes are. in many respects, the real substance of the
education and support process. Cordon (1976} noted that whatever results in
positive perent change has a built i, fong-term influence on cnildren. Powcll
(1959) and White (1988) review sotne of the more substantive possibilities of
program influences on parents.

*An incrcase in parent abilitics to have productive social and language
interactions with their chifdren
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*Improvements in parental knowledge of child development, particularly as
clated to developing appropriate expectations tor children’s behavior.

*More positive atritudes in parents toward children and rtheir role in supporting
children’s growth and development.

In addition, recent research suggests the potential for influencing the
process behaviors of becoming o« competent parent.  In this regard, Powell
(1989), Cochran & Henderson (1990}, Gordon (1975), Swick (1987, 1991,

1993), and Welss & Jacobs (1988) report vacious possibilities.

*Improvement in parent self concept.

*Strengthening parents” personal selt competence.

“Increasing parental involvement in school and community acuvities,
*Strengthening parents’ problem solving skills.

*Increasing parental awareness of family strengthening strategies.

Family system outcomes have received considerable attention as they
represent the means by which child and parent outcomes are eventually integrated
into the family s lite systent Walker & Crocker (1988) review the family systems
context in relation to possible outcome fuctors. Five dimensions ot the tanily
system provide the framework that evaluators have used to determine positive
influences: structural, controls sanctions, crotions:arfective needs. cultural
aspects, and developmental aspects. Potental family sysem miluences as noted in
the research are reported as tollows (Bronfenbrenner, 1979: Swick, 1993.

Woalher & Crocker. TORX: and Weiss & Jacobs, TURX)

T
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*Iinprovements 1n the famiiy’s ability (0 structure uselt tor having productive
relationships.

*Increase in family competence regarding sharing the control process so that
members have a sense ot mvolvement in each others™ lives without feeling the
need to control others.

*Strengthening the family’s skills for better meeting each others™ emotional and
affective needs.

*Increasing the tamily’s environmental resources in a direction that improves
their ability to function autonomously.

*Strengthenung the tamily s abthty to better respond to developmental changes
that occur over the family’s Iife span.

Family stress management hay become anintegral goal of many parent
education programs as a result of the increasing complexity of the lives of parents
and children (Swick, 1987, 1993 Thic citechveness of programs in meeiing
mutly stresy man gement necds s reviewed by Weiss & Jacobs (1988). They
emphasize that the tollowing outcomies die best achieved in compichensive and
vet well designed etforts,

~Increased parent and family understanding of the nature of the stressors they
confront,

*A strengthening of the support structure of the tamily tor better responding io
STECS S,

+Increased parent sktiis for dealing with specitic stress such as  relating to a
p £ i g
cindd’s handicaps or special needs.

*Enriching family resources for manuoinyg stress threugh preventive stress
management aciivitics.

*Expanding parent and fannily stress manacement sesources through strategies
Like role playine, mentoring, and networkme.
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Saocial support outcomes of parent vducation have generally focused on
increasing the familv's ability to develop and maintain a viable family-
environment relationship. Powell (1988, 198Y) und Cochran & Henderson (1994)

review the highlights of tindings on thiy tuacet of parent education.

*Increased parent knowledee of available social supports utheir community.
*Increased parent skills for accessing and using availuble resource-,

*A strengthening ol purent seli confidence 1 becoming o part o their iaiural
social support system.

*Increased parent abilities in developing and using feadership skilis related to
improving their social support sys' m.

lmproved parent perfornaince mcoordmating and usine social support systems.
Long-term c¢hild, family, and society ocutcomes of parcnt cducalion
and family support programs have received considerable attention. Given the

findinigs of research on ¢exemplary programs  having long-term effects on the

Ives of children. policy miakers have focused more thaw ever on the preventive
and cost-effectivencss of parentfamily oriented early childhood programs
(Dimidjian, 1989). These tindings sugeest that preschool parent and family
ortented programs appedr w influence the Later behaviors of children and parents
powerfully. For example, reductions in ¢rime. unemployment, time on welfare.
and related antisocial indicators wre correlated with parent and child invelvement
in quality early childhood experiences of & comprehensive nature (Boyer, 1991

i

Flaves, 1989: Lazar, 1988 Nauta & Hewett, 9SS, Powell, 19890 White, 1988).
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Just as encouraging 1s the e.idence that children stay in school longer, are more
consistent in their daily attendance. more proactive i their school invelveinent,
and more successtul in attaining higher education and meaningful jobs as adults
(Dimudjian, 1989, Tt appears that three factors play an especially significant role
i thes process: parental witention w their persondl competence, parental atiention
t thierr childres’s positive deveiopment, and the strengthentng of the
parentifaruly suppor: svitent  (Weiss & Jucobs, 1988). Parent education can
strengthen s effectivencss by desivning programs that address these factors

liiiensively.
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Data Collection And Analysis

The data collection and analvaas process were carned out in relation to the
goals and objectives of the Target 2000 Parent Education Program. The focus in
this section of the report is on the sources of data used in the evuluation
anctuding descriptuions of particular imstruments used) and an overview of how
the site visit process was conducted, In addition, the system used 1o organize the
data analysis is presented. The criteria upon which the key variables of the study
were determined tkey questions of the study) are reviewed and the development
of the data bases uwcd in the study is described.  Initialiy. the goals of the
evaluation itself are restated.

Restatement of the Goals of the Evaluation

As previously stated, the basic purpose of the Target 2000 Parent
Education Evaluation was:

To conduci a comprehensive review and analysis of
the program components and elements as they have
been designed and implemented by the pilot projects.
The focus of this process was oit deteriining ihe
various strategies and practices that have or are likely
to have a positive intloence on parents, children, and
families.

The purposc was based in part on four program goals established by
fegislative mandate. They are:

*To demonstrate effective methods of parent traiming and support that will enable
parents to excel in their roles as the primary teachers of their preschool children

*lo develop and coordinate appropriate services based on the growth and
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*To improve the education, skills. and employment of parents toward having a
positive influence on the growth and development of the child.

*To ensure preschool developmental screening tor all childien whose {anlies e
served 1n the prograni.

Ultimiatcly. each pilot project was attempting to achieve particular effects
arents, children, and familios. Thus, the evaluation procesy includes an
examination of the possible relationships bevween how programs have been
desiened, what 15 beong done, and Tune both design and implementation are

involving and inflic oy
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Sources of Data

Primary data sources used to carry out the evaluation process: pilot
project documents, a Parent Focus Greup Interview Form, a Staff & Program
inventory Form, and narrative data collected during site visits. The data sources
were selected to provide accurate information on the design, implementation.
and evaluation stages of the progrum as related to the four program components:

Parent Education, Liuteracy Training/Adult Education, Child Services, and

All 21 pilot projects developed annual reports on
their activities. In addition, most ot the projects submitted periodic reports on
their work with parents, children, and families These documents were analyzed
in terms of the followog information.

Deosign

*Pata relative 1o the parents and tanuhies participating n the projecty.
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*Clarification of the goals of each project,
*Particulur objectives, themes, and emphases represented i the 21 projects.

*lypes of project acuvitics tsed to achieve ihic unigue missivi of each pioject.

*Types of delivery systems projects used to engage parents/children/families in
various activities.

Implementation

*havolvement strategies cxpiured by ihe ditferent ptlot projects in attempting to
encourage the maxninmum involveiient of parents, particularly those in at risk
siluaiiols.

*Participation data on the what, how, why, when, and where of parental
1

mvolvement in project activitieoy,
FStaff dary inclusive of rypes of staffs educution, role descriptions, usage, staff

development/traming, and reiated mformation.

*Organizational data such as the supervisory system, administrative scheme., and
overall relationships to the sponsoring «chool svsteni.

*Interagency and school-family-community collaboration data of signiricance to
the pursuit of effective parent/family support activities.

Fovatuation

*Sclf-evaluation and external assessmient data generated by the pilot projects.
This document analysis also provided contextual information essential to

acquiring a perspective on each project prior to carrying out site visits. In

addition, it provided a picture of the evolving nature of cach project and some

data usetul for imtiating the developmient of possible relationships between

project efforts and resulting parent, child. and famtly outcomes.
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Data Collection Instruments: Development And Use. Duu
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accurate information on the activities of the pilot projects: (2) attaining parent
and start perceptions of the strengths, value, and needs of the program (as
reflected m the work ot the pilot projectsy: and (3) gaining information on

possible program outcomes. Two instruments were developed: The Parent Focus

Group_ Interview Form and The Staff & Program Inventory Form. Each

instrument is brietly described below and u copy of each is inciuded in Appendix

2 oand .

The Parent Focus Group Interview Form includes two parts; one is

structured and one open ended. The structured part 1s completed by the parents
(in groups of 4 to 7 ) with guidance from the evaluator who is conducting the site
visit. It takes about 30 minutes to complete and includes four sections: “About
You and Your Family.” “About Your View of the Program and Your
Involvement in 1.7 “About Your View of the Program’s Effectiveness,” and
“About Your Views on Your Child’s Development and Services That Are
Important,”

I The vpen ended part. the evaluator guides the parents through a
discussion ot their views of the program while the evaluator takes notes. The
open ended part focuses on parental perceptions of what aspects of the program

wity . Diring this part. the evaluaator also probes for parent views on how the

program can be improved.
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The Staff & Prosram Ioveongory Form is similur wo the purent form. I

mcludes two parts: a structured Staft and Program favens . and an open ended
form that the evaluator uses o guide staft discussion on their perceptions of
various aspects of the program and their involvement in it. The SPIF includes the
following sectiens: “About The Staff.” “About Program Coals/Activitics.” “Statf
Relationships With Parents.” “Statt Perspectives/Strategics For Interagency
Collaboration,” and “Statf Perspectives/Strategies Related To Integrating

Program Into Other School Programs ™

IThe »ite Visits and Written_ Narratives, The purpose of the site

visits to each of the 21 pilot projects was to observe the vartous contexts of the

Programs acdinire parental perspectives on the program through the focus group
INtCrview process, acquire statl perspeciives on the progrum. and to obuuin

necded dar ry prepare the evialuation repan

The organization of the siie visil process was ds foilows. Project directors
were mvolved in the planning and schotuling of the visits at @ meeting
February, Visits were planned around the < hedales of the pilot projects. Each
VINTE Dsted one day and mveived pooents aond Ll o provading e evaiuators
with anformation and perspectives abogt e progeam.  bBvaluation team

members conducted the visits within a planned sequence of events,
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The visits were structured noa tarrly typical manner.

*Arrival (usually by 9 a.m. depending on travel)
*Orientation meeting/tour with project director
*Focus group with puarents

“Focus group with statf

*Lunch

*Focus group with parents

*Discussion with school system statt

*Depart

An average of eight parents were nitervieswed in the focis groups at each
of the 21 sites. All of the staft panticipated 'n the statt focus group interviews. In
addition to conducting the focas groups, the eviduators observed the physical
setting, examined the organizational and record keeping system, observed some
project activities, and gained valuable impressionistic data. All of the 21 site visits
were completed during March, 19830 Three evaluation team members made
about seven visits each.

Organization of Data for Analysis

Data gathered i the eviluation process wis organized according to the ey
components and major siages  of the conceptual framework used in the Target
2000 Parent Education Program. Within the four key componcents (Parent
Education. Literacy/Training &  Adualt Education. Chitd Services, and
Parent/Iamily Sorvices). the diia were organized to addiess the primary design.,
implementation. and evaludtion activitics and outconies as cairied out by the pilot

projects. Thus, ihe following questions (as related to each of the key components

of the prowram and the muger clementy provided a context for the
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organization of the data.

Design Stage

*What are the goals of the program as reflected in the work of the pilo: projects?
')

“How were these goals deternined?

“What delivery systetns (Tor example: home visits, group meetings) were used to
carry out the program goals?

*How were these delivery systems used as retlected in the work of the pilot
projects’

*What program activities were developed and used to achieve the goals of the
program’

*How were these activities used?

Implementation Stage

*What involvemr=nt methods (for example: providing child care or providing
transportation) were used to achieve purental participation in the program?

*How were thesc involvement methods deployed?

*What statt training was used to enable staft to be effective in carrying out the
work of the program?

*How was the statf training achieved?

~What interagency and/or school-faniily -comimunity collaborativn systenniia) weie
used to achieve the goals of the program?

[

*How wus this interagency and/or school-family-community system achieved?

Evaluation Stage

*What assessment process/system was used to record the program’s progress
toward meeting its gouls?

“How was this assessment process/svstem deployed in the program?
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*What performance measures were used to determine the program’s ctfectiveness
In meeting particular goals?

*How were these performance measures used?
*What outcomes were used to provide evidence of achieving program goals?

The data were dalso organized in u manner that relutionships between
program factors (for example: use of particillar involvement straregies) and
participant factors (for example: actual participation in group meetings) could be
determined.  This was achieved by organizing the data according to the

relationships among five concepts: Program Design, Participation Scheme,

Immediate Cutcomes, Application, and Long-Term Benefits (as shown in Figure

2, p. 13). Further, data organization aimed to provide insights on effective

practices as reflected in program activitics, strategies, and resource usage that
could potentially help parents, children. and tamilies participation in the
program, acquire appropriate and neceded knowledge, skills, attitudes and
hehaviors, and use new behaviors and skills.

Data gathered from document analv~is were  organized in a manner that
factlitated the description  of program goudls, strategies. resources, and related
activities. Data for each pilot project included annual project reports, required
evaluations, narrative descriptions on partuculba teatures of projects, and related
information unique to cach project. The Juta proved valuable in gaining a
qualitative picture of how diifferent projects functioned.

To tacilitate data analysis of both the key components and major factors of
the pilot programis. (wo data bases woere constructed using all structured
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vatiables from the Purent Focus Group [neerview Form (PFGIF) and the Staff
and Program Inventory Form (SPIE)

Each of the 166 purents that completed the PEFGIF  was assigned a unique
identification namber. Each pilot program (n=21) was also assigned an
identitication number so that participating parents could be identified individually
as well as by program. This dual identitication allows the unit of analysis for the
parent data to be either the parent or the program, depending upon the question
heing addressed.

The PFGIF data base contains u record for every parent with each record
divided into 74 fields. The fir,. two tields conrain the parent and program
identitication numbers and the remuaining 72 fields conain responses to the 72
structured variables in the PFGIFD A Parent Dducation Database Legend was
developed so that each variable was casily identifiable when exomined for analysis
and Interpretation.

The SPIF data base contains a record tor every program with each record
divided mto 120 fields. The first ficld contams the program identification number
and the remaining 119 tields contain responses (o the 119 structured variables in
the SPIFF. A modificd form of the PLGIEF data base was constructed by
aggregating the responscs of parents being served by a single program. This data
base can be linked to the SPIHY data buse when data analysis calls for relating

variables from both the PEGIHE and SPIF. This system for ereamzing

=



provides for muluple analysis, allowing tor examination ot all aspects of project

data of importance to the evaluation.
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Findings Of The Study

The findings of the study are reported in four sections: 1) a profile of the
participating parents and families, 2) an overview of the context and background
of the program, 3) specific tindings of the Parent Education Program Evaluation,
and 4} a briet discussion of the implications of the findings tor future efforts in
parent education. Mere general recommendations based on these findings are
included in the next section.

The findings reported in this study were derived rrom four sources:
parent resputises to atems included 1 the Parent Focus Group Interview Form
(PEGIE): field notes taken by the evaluators during the focus group discussions
with parents: project directors™ responses to itzms on the Staff and Program
Inventory Form (SPIFyc und, tield notes waken by the evaluators during the site
visitstand document analysis datas 166 parents participated in and completed the
PEGIF. AL 21 project directors completed the SPIF.

The Families: A Profile

The Target 2000 Parent Education Program has served two basic groups of
parcits and funulies: the general parent population in the community who have
children in the birth-5 yeur age range, and at-risk parents in this same age range.
The general populiation is representative of parents and fumilies from all social
and ccononue strata in South Carolina. Purents in this population participated
maindy o the large group parcent information seasions (ivpieally held 4 - 8 times a
vear) and i orelated educational and informational activities available to all

parenily,
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The major emiphasis in the program was on serving pareuts and families
| whose children were most likely to be at-risk for school failure. More
specitically, the profile presented here is based on the 166 parents who
participated in the site visit focus group sessions. This profile includes
thice aspects: 1) a demographic profile of the parents, 2) tamily membership and
composition, and 3) parental perceptions of their family living conditions. In
cases where it was essential for accuracy, data trom the pilot project documents
were used to clarity items that data tfrom the tocus group sessions may not have

clearly shown.

DEMOGRAPHIC PROFILE OF PARENTS. Based on parent
responses on the Parent Focus Group Interview Form, the following profile is
presented.

*40 percent were single and 60 percent were married.
*39 percent were divorced and 61 percent remarned.

*68 percent were unemployed, 17 percent were employed full time, and 15
percent were employed part (ime.

*2% percent had not completed high school, 30 percent had completed high
school, and 32 percent had some education heyond high school.

*49 percent were caucasion, 49 percent were black, and 2 percent were other
ethnic groups.

*69 percent lived in rural arcas. 1S percent hived inurban areas, and 13 percent
lived in suburban areas. The remaining three percent were unclassified.

An anulysis of the duata on the parents and panudies included in pilot project

documents indicates this sample is representative of the  group of parents who
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participated in the projects on a regular basis.

Parent sclf-report data as
recorded on the PFGIE also indicated that:

*92 percent of the parents participating in the program were mothers.

*The mean age of parents in the program wus 29 years of age.

The mican number of children per fumily was 2

*16 percent had one adult 1 the family, 56 percent had two aduits, and 28 had
three or more adults.

Data from the project docusieniy also suggest that: 2 majority of parents
had at least one adult kin or friend they relied on in emergencies, that many of
the parents had no real mentor (other than the parent educator or a person
introduced 1o them by the parcit cducator) o help them ettectively plan for
improving their situation in life, and that most of the parents (60 percent
according to docunient analysis ol self-reports submitted by pilot projects) were
very voung (age 24 or below).

The data from parent responses to the PUGIHE indicate that a diversity of
parent and family situations were represented in the parent education program,
I he data suggest 1 ce particular parent and family profiles were prevaieni.

1) Unemployed, single-parent fumily with three or more children.
One adult is in the family and typically lacks the nceded literacy and formal
education skills tor attaining long term employment.

2) Partially employed two-parent family with one or two children.

One of the adults has completed high school but the family is struggling with
cconomic stress and needs additional social and educational skills.

3y Single, teen-parent family with one child. The teen-parent is or should
be pursuing completion of high school cand other post-secondary training).
100
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Ofien, the tcen-pareni and the cinid we hiving wiil the parenis” fanly of onigin
or with other kin.

Mi [FE (TEXT; The parents involved in the focus groups
{n = 166) responded to a series of statements related to their living conditions and
family relationships. Parental perceptions of their tamilies’ self sufficiency, living
conditions, health, housing, relationships, and support systems are as follows.
*20 percent of the parents telt that they were cither not self sutticient or only
partially self sufficient. While a majority telt they were self sufficient, they were
most often dependent upon a tumily support program for meeting basic family
needs. Document analysis combined with analysis of the percentage of parents

lacking high school and the percentage unemployed suggest that close to 70
percent of the families are not self sufficient.

*18 percent believed their living conditions were poor or barely adequate. While
a majority felt their conditions were good. this perception is not supported by

project documents which showed that a majority of parents depended on public
assistance for housing or other basic needs.

*90 percent of the parents felt their tamily’s health was good to excellent. It
should be noted, however, that most of the families were receiving health care
resources through some tederal or state program.

*95 percent of the parents were quite satisfied with their housing - which was
often funded in part or whole by tederal/state family aid programs. Data in the
project documents indicated housing conditions of the participating families were
often inadequate in terms of space, satety, sanitation, and proper ventilation.

*90 percent of the parents believed their fumily relationships were good or
excellent.

*66 percent of the parents said their main helper was a relative, 15 percent said it
was a friend, and 10 percent identified the home visitor as their main helper,
Project documents indicate_that while most parents had a “friend” they could
socialize with, they rarely had a_person who was skilled in helping them manage
family life challenges. Many narrative examples are given by project statf in their
documents on the reliance of parents on home visitors for problem solving tasks.
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The families participating in the South Carolina Target 2000 Parent
Education Program can be summarized in the following way. The parents are
voung., often unemployed. und in need of adult education and/or related job
training sKills. While the families are often dependent upon social support
agencies, they sce themselves und their children as gaining in confidence and
autonomy through expericnces and  supports received in the parent education
program.

The Parent Education Program: Context & Information

Two elements that are important to understandig the Target 2000 Parent
Educatton Program are the number and qualification of the  staff and the
characteristics and quality of the program.

STAEE INFORMATION s vital 1o gaining a picture ot the

protessionals and citizeis involved m prloting the parent education program in
various school-community settings. Data on staft and staff roles and functions
were guthered through the St and Frovram dnveniors Form (SPIF), focus
group sesstons with staff. and  document analy s,

A _demographic profile of staff workine in the various pilot projects is

as follows:

*The average age of project directors way 2. S1e visit observations indicate that
project staff in general were mature and ¢xperienced, which might indicate that
districts chose an experienced professional to provide leadership to these new
projects. It might also indicate that moie experienced professionals in early
childhood education are more sensitive to the need tor parent education and
tamily support.

*75 percent of the project directors were Cuancasian and 25 percent were black.
Site visit observations and document analyvsis indicate this same racial pattern

102
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existed with other statt. There 1s a need in many ot the projects for the
involvement of more minority professionals in project leadership roles, since
one-halt ot the parents are black.

Al of the project directors’ have college degrees in areas appropriate to their

parent education role. Document analysis data indicate that professional staff in
the varicus projects were ecarly childhood or child development trained.
However, paraprotessional backgrounds varied greatly. More uttention is needed
in the selection and training of paraprotessionals for specific parent education
roles.

*The project directors tenure with their programs was an average of 2.7 years.
Given that the programs are only three years old, this figure is indicative of the
stubility neede " for sirong program development.

*Past professicnal experiences of staff provide an added dimension to the staffing
picture,

-90 percent of the programs had someone on statf with prior
teaching experence.

-62 percent of the programs had someone on staff with prior
experience in social work.

-43 percent of the programs had someone on stat? with prior
administrative experi. nce.

-86 percent of the programs had someone on staff with previous
experience i home visiting.

-67 pereent of the programs had someene on statt with other
relevant experiences such as . counseling and in child
development.

In summary, the project directors in this program were experienced professionals
who have remained with the program virtually since its inception. The directors
were well educated and have o stalt with a variety of relevant protessional work
experiences applicable to their role(s) us leaders in parent education. More
minority involvement in project leadership roles is needed and more attention
needs to be focused on the selection and training of paraprofessionals.
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staff Positions/Title/Roles: The most common staft position identified

by the project directors wuas that of Parent Educator. This is true of similar
parent ¢ducation programs like the Missount Furents Ay Teachers program. All
21 programs have a role-person they identificd as a parent cducator.  Also, all of

the projects had a person in the rele of Project Director.  In many cases,

individuals performed two or more roles such as being project director and
parent educaror. All of the program directors. for example. performed at least
one other role. The role of Home Visitor was typically noted as o “role within a
roie” as within the role of parent educator. While most programs had home
visitors, most programs integrated this role into the overall role of parent
educator. None of the programs had adequate dlerical support staft. This proved
to be a real stress as many directors spent tme on tasks that in tum ook time
from more valued roles they needed to be performing.

Sample position descriptions taken from project documents provide a
picture of the multiple roles and diversity of staft in the parent education
progran,

Program Director: Provide overall leadership to the parent
education program. Responsible tor supervising home
visitors, monitoring program activities, coordmnating the
advisory council, and handling budget and management
tasks. Must hold a degree 1 early childhood education or
child and family development. Will carry vut parent

education tasks like conducting home visits and small group
parent meetings.

Parent Educator; Carry out all tsks related to planning,
mplementing, and evaluating parent education program
activitics. Home visiting, small eroup meeting coordination,
administering child assessments, working with other family

104
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agencies, and coordinating parent education activities with
early childhood teachers are major job tusks.

Home Visitor: Conduct home visits with parents of
preschool children at risk for school failure. This is a
part-time position that requires 20 hours work a week.
Responsible tor planning visits and communicating on

a weekly basis with project director. Must have some
college work and prior experience as a paraprofessional
in a early childhood program.

Stafting patierns in the program were diverse with most programs having a
coinbination of protessionals and paraprotessionals who kinew the community and
had the skills for effectively relating to the neceds of the families involved. The
following 1s a summary of the full tme/part time/solunteer mix present in the
pilot projects.

Full Time Stalf Data On The Pilot Projects
(Reported in pereentages)

Number of Statt Percemage ot Pilot Projects
in Full Time Positions

l 17.5
2 47
3 17.5
4 12
5 U
6

6

Most programs ( approximately 03 ¢y have wo or fewer fuil time stajf
(typically one professional and one paraprotessional). Projects that had three or
more full time staft typically did so by combining funds from other sources.
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Many programs uscd part tume staft (usually in the role of home visitors). Based
on data gathered from the project directors, most programs used two or three
part time staft.  Some programs used volunteers, particularly to help out with
child care, record keeping, and i other support roles. Based on analysis of pilot
project documents, the following estimated statting patterns were determined.

Parent Education Program Staffing Pattern
(In percentages)

S projecis_using Full Time Part Time Volunteers
20 X
€0 X X
20 X X X

Sttt training has been un tntepral part of sl and program activisies of

MO Uv v

the pilot projects. State required mrarning  (coordinated by the South Carolina
Departnent of Educanion) has been conducted over the three year period of the
pilot projects. “Awareness training” programs held during this period included
workshops on parent education programs ot o simiilar nature heing implemented
in other states. Overview sessions (often conducted by the lead designers of the

programs) were held on the following models or approaches.

*¥Parents As Teachers (PAT)

“Kenan Fomily Literacy Program
*“Minnesota Larly Learning & Development (MELD)
*AVANCE
“HIPPY
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These "Awareness Programs™ provided staff with a knowledge of how the key
components of South Carolina’s program weie being carried out clsewhere.

As pilot project staft began to identify a program or model in which they
were interested. they often visited that program and/or pursued more elaborate
training in it. For exumple, several pilot projects had staff visit and train in
Missouri's Parents Ay Teachers Project.  Some project staff visited family
literacy programs in North Carolina and Kentucky. The kinds ot information
staff lcarned and then integrated into their projects were goals/objectives, needs
assessment techniques, home visit curriculum guidelines/activities, record keeping
systems, delivery system ideas, involvement techniques, management strategies,
communication skills, and other practices and strategies.

In-depth material was provided through statewide training in areas such as:

case management, home visiting strategies, planming and conducting group
meetings, human relations training., program mar.agement skills, assessment and
evaluation, and other topics -- particularly us requested by project staff. In
addition. periodic “project networking meetings” both formal and informal were
hold. These sharing sessions provided project staft opportunities to exchange
ideas, plan advocacy etforts, and to pursue further refinements in their programs.

All of the pilot projects purticipated in at least part of the training on
purent education offeved by Dr. Burton L. White.  This training (which took
place once o month for one yean was a comprehensive course on a birth to three

years of age parent education approuclr, involving participants in examining

every aspect of the development and inplementation o a preschool parent
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education program.
Analysis of project documents indicates that ail ot the pilot projects carried
out “local traming™ to meet stalt needs specttic to their situations. Examples of

project-specttic types of training are as follows.

Sample Training Activities Of Pilot Projects

*Consultant from South Carolina Health & Human Services
conducted workshops on dealiig with unique needs of at risk
families.

~Project staft visit another program to gain ideas on improving
the home visit process.

*Staft use each other’s skills na sharmg session with the tocus
on problem solving.

*Workshops held on child assessment strategies. record Keeping
systems, purent involvement incentives, and other topics.

In summuary. then, the Target 2000 Parent Education Program staff can be
portraved in the toliowing manner.

*The typical staft person was experienced. well educated, and has been with the
program from its inception.

*The staff were multicultural in composition, saw each other in positive ways.
and belicved the program was influential in improving the lives of parents and
children.

*Project Director and Parent Educator were the most common position titles in
the program. Stalt in the pilot projects pertormed multipie job roles.

*The mest prevalent swtting panern in the pilot projects was g combination ot
full time/part time positions with a strong emphasis on interagency sharing and
108
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crcative use of volunteers.

*Staff received continuing training in parent education with an emerging focus on
activities pertinent to the specific needs of pilot projects.

PROGRAM INFORMATION: Dura colicction durine the site visits and

=

information gained through document analvsis provided general program

information on: major program purposes, program emphases (as indicated by the
stated goals of the pilot projects), major prograim aclivities within the four
component areas, parent participation in program acuivitics, and child
participation in various services. The information presented in this section of the
report provides a general picture of the program’s goals, key areas of emphasis,
major program activities, and participation data on parent und child usage of

services. The general program_intormation  presented here is based on the SP/F

results , obtained during the site visits. and document analysis results.

Major program purposes. as developed by the pilot projects, represent

the intended direction of the program as presented in the Target 2000 legislation.
Document analysis provides ihe {oliowing samples of general program purposes.
*To support in parents the belief that they are their children’s
most important teacher.

*To improve children’s readiness for school by strengthening
parents’ abilities to serve as their primary cducators.

*To empower at risk parents and children through parent
education. adult education, and needed child and family services,

*To empower parents to support their children’s physical,
emotional, and cognitive development.
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FTo assist at risk fumilies i overconmung barriers to their being

effective in nurturing children, and 1o assist them in becoming

proactive learers.

Within these general purposes, cwch pilot project developed program
eopliasey that vwade therr jfort seomewliag distnet from other projects. While
all 21 pilot projects included activities m the four component areas, each came (o
eniphasize particular components more than others. Indeed, one goal of the pilot
projects was to explore those component areas that appeared to best meet the
needs of the parents and funmilies in ther communities. Data from the Staff &
Provram Inventory Form indicated that the following were program emphases.

Pilot Project Key Component Emphases
J A
(In percentages)

Key Components Percentage of Projects Emphasizing
Component

Parent Education 90

Child Services 52

Parent/FFamily Services 52

Literacy/Training/Adult Education 28

Because of limited resources. the pilot projects were realistic in selecting
“need arcas”™ upon which to concentrate. “This selection process evolved over the
three vear period, with projects refining and tocusing their efforts more cach
vear on particular needs in thewr communities. The variance in focus from project
10 project (s a reflection of community needs. staff competeace. school district
vodls. parent desives, and related issues. For example, while practically every
project had o muger parent education eiphasis, foss than athird of the projects
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had a clear emphasis on adult education. Stightly more than halt of the projects
had emphases in child services and family services. Samples of the various
program emphases (as reported in pilot project documents) are described below.
It 1s important 1o note that mosi projects sought to address need arcas currently

not attended to when possible,

Sample Pilot Project Emphases

*Child development information, family literacy materiais, and
comprehensive child health and developmental assessnients.

*Parent as teacher information and resources. adult education,
and child development services.

*Family literacy emphases through the delivery of multiple
services in a family education center. Emphases in the center
include: parenting information. adult education, child
assessment, and fumily leamming resources.

*Parent education with emphasis on improving child’s school
readiess and strengthening parental self confidence.

*Major focus on parenting sessions for the total community
combined with a Parent as Teacher curriculum in a home
visit program tor at risk families.

Pilot projects were also asked to respond to SPIF items related to major
program gctivities they used in the implementation process. ‘The toliowing is
summary of their responses to SPIF items related to major program activity

dreas.
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Major Program Activity Areas

Activity Areas Percentage of Projects Using
Home visit 81
Group meetings K81
Child Services 71
Adult education S2
Family services +8

In addition. project directors identified the following as strategies they used to

encoudrage and support the involvement of parents in these project activities.

Pilot Project Strategies To Support Parent Involvement

Strategies Percent of Projects Using
Home Visits 95
Transportation 80
Home Visits 95
Videotaped Lessons 45
Collaborative Mectings 80
Child Care : 90
Telephone/Written Reminders 95
Adaptive Schedules 90
Media Coverage 835

The diversity of program activitios and the various strategies used to
promote parent participation was a major strenath ot the pilot projects. Effective
practices rescarch (See the Literature Review ™ section of this report) indicates
that a diversity of involvement strategies and the availability of supports such as

child care and transportation increases participition in parent education.
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ipation in_program activity areas (Parent Education,
Litcracy/Traiming & Adult Educaton, Child Services, Parent/Family Services)
was reported by project directors on the SPIF. The following is a summary of the
parent participation data.

*Participation in parent educatior activities was assessed by examining data on
attendance at group meetings and parent participation in home visits. Projects
offered 12 group meetings per year on average. This figure includes large and
small group parent meetings/seminars. While the mean for parent attendance at
cach meeting was reported as 1135, this figure is most likely inflated by the
success of large group sessions in some projects. Document analysis indicates
small group meetings (with ¥ to {3 parents per session) were most successtul.
Home visits were otffered an average of 1.5 times per month. 78 parents per
program (on average) participated in the home visits.

*Participation in adult education activities averaged 25 parents per program, per
vear. Document analysis data indicate that parent participation in adult education
and family literacy training increascd each year over the three year span of the
program. Thi- increase reflected an increase in the project’s attention to this
ACLIVILY dred

*Parent participation in parentifamily services 1y summarized uds follows. These
data were provided by project directors on the SPIF. The tigures represent “best
estimates™ by the project directors based on case management records.

Mean Number Of Parents Receiving Parent/Family Services
(Mean number per program for 1992/93)

Services Parents’ Usage
Reterral services 43
Counseling services 26
Food support scrvices 25
Transportation 23
Clothing is
Prenatal care 13
Medical services 11
Health checkups 7
Heat 2
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Document analysis data also indicate & sigmiicant amount of time and
expertise were nvested in supporting parents/fumilies in meeting basic personal

and family needs. Based on the above data, projects provided dircct support

services to over one third of the parents who were involved en a regular basis in

e
y vdunlu

......

from project (o project. Document analysis suggests that programs with large
numbers of high risk ramiiies provided more ot these services (particularly
medical, food. clothing, and heat) than projects with fewer high risk clientele. It
is also important to note that most pilot projects were unable to meet all of the
crnincal needs of fumilies o thewr communities because of limited staft and
financial resources. Like other family support agencies, the projects taced many
wedy situations they were unable 1o resoive.

Given the findings of rescarch sce the “literature Review™ section of this
report), it 1y importunt that future parent education efforts not neglect addressing
these very important parent and family needs. Sick, insecure, and economically
disabled parents are not tikely to become tully engaged in becoming teachers of
their children. However, prajects must alvo avoid becoming so involved in
delivering these services that thieir prinwiry niission of parent education 1s
neglected, Improved Giteragencey and intra-school districr coliaborarion on
delivery of services o fuamilics is esyeniial to avoilding the situdtion where the
projects become soctal avencies only,

Staff perceptions of parent participation in all aspects of their projects were

quite positive. All of the project directors rated parent participation as either
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good (72 %) or excellent (28%). Docamenc analysis supports this perception.
Beyond the expected challenges of muintaiing parent attendance at meetings or
home wvisits, the majority of parents maintained high participation in both
actvities and services,

Child participation in project services was also reported by project
directors on the SPIF. Those data are summarized as follows.

Mean Number Of Children Receiving Child Services
(Mean number per project tor 1992/93)

Service Child Usage
Developmental screenings 133
Immunizations 66
Child development services 635
Heaith screenings 37
Medical services 46

Document analysis indicates additional chiid services that were prevaient includz:
speech and hearing therapy. direct educational activities, and transporting
children to receive services.

As the data presented in this section ot the report indicate, the program has
achieved a remarkable level of service to parents, cnldren, and families over the
three years of the pilot effort. Each pilot project ~erved an average of 100-plus
parents and families and 250-plus children per year. Pilot projects focused
heavily on parent cducation activitics and hild services with considerable
attention given to helping families acquire necded health and basic hfe supports.

Less attention was given to involving parents in literacy training and adult
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cducation activities. Parent participation in program activities increased each
year, particularly where supportive strategies such as child care and
transportation were used. Based on the information presented in this section of
the report. particularly as related to staft and general program activities. the
following recommendations are offered.

General Recommendations: Parents, Staff, And Program

*Conunue and increase the emphasis on serving parenty of children
maost at risk for school fuilure.

*Increase efforts wo create colluborative parent education offerings
(particularly for parents of children birth to threej for all parents
in the community.

*Increase cinphasis on using tull-time statt where possible witd
an emphasis on training paraprofessionals in specific parent
cducation skills and roles.

*Increase recruitment and use of minority staff in professional
lecadership roles.

*Increase the training and use of volunteers (particularly parent
mentors) i all aspects of the program.

*Increase the emphasis on parent education activities, particularly
for parents with children in the birth 1o three age range.

*Increase program emphasis on literucy training (espeaially
tamily literacy) and adult education/job training of parents.

*Expand and strengthen interagency and intra-school arrangements
for delivering child and family services.

*Continue the strong emphasis on using support sirategies like
ransportation and child care to encourage parent participation,




Parent Education Program Evaluation Findings

This section of the report provides a comprehensive pictitre of the findings
of the evaluation. The findings are reported according to the four key
components of the program: Parent kiducation, Literacy/lraining & Adult
Education, Child Services, and Parent/Family Services. The 12 key questions used
to guide the collection of the data are used to organize the reporting of the
lindings for each key component. The assessment questions are further organized
according to the three program stages: design. implementation, and evaluation.

Parent Education. The Target 2000 Parent Education legislation
established the broad goal tor this component: te enable parents 10 excel in their
roles as the primary weackers of thetr preschool children. The translation of this
goul o actual project goal areas was influenced by the program models South
Carolina examined in preparing the Targer 2000 program. Two parent education
sub-components have emerged: purenting information and child development
information.  While all 21 pilot projects developed goals in these two sub-
components (per document analysin), the substance of the goals varied according
to the emphasis in cach project.
1)What are the goals of the parent educaticn component of the
program (as reflected in the work of the pilot projects)?

The SPIF data indicate that 19 of the 21 pilot projects had a major

emphasis in the Parent Education component of the program. Document analysis

showed that all 21 programs had parent education goals in both the parenting
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mformation and child development information snb-components. Further, the
document analysis revealed the existence of ten purenting information gouals were
as tollows,

Pilot Projeet Parenting Information Goals
(Number of Projects with Emphasis in Goal Area)

Goals_Arca Projects With Emphasis |
*Parent-child learning activities 21
*Family health and safety 20
*Positive discipline with child 19
*Parent-child relationships 19
*Immunization information 18
*Importance of parent nurturance of child 17
*Parent attitudes toward child 17
*Parenting scll image 16
*Prenatal care information and resources 14
*Importance and skills in parent selt care 10

The major cmphusis of most programs clearly reflects the desived “parent as

teacher™ focus inherent in the legistation’s goal f helping parents excel as their
children’s primary tcachers. At the same time, pilot project etforts suggest the
recognition that parents have to attend to more than simply educational tasks to
carry out this role. Indeed, it is imperative thar all of the pilot projects increase
their emphasis on parental self care skills, prenatal care, and other areas of
parenting. Data presented in the related literature section of this report strongly
support this suggestion.

Nine Child information goals for parents were developed and carried out

by the projects (evident in the document analysis) are summuarized as follows.
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Pilot Projects With Child Information Geals
(Number of Projects with Emphasis in Goal Area)

Goal Area Projects With Emnphasis
Child development/learning 21
How your chiid learns 18
Language development of children 17
Cognitive development of children 16
Social development of children 15
Emotional development of children 12
Motor development of children 10
Physical development of children 9
Childhood diseases 7

The most prevalent child information geoals  were  providing  general
information on how children develop and learm, and information on the language,
cognitive, and social development of children, birth 1o 5 years of age. This
emphasis is generally consistent with the emphases in other parent education
programs. Of some concemn is the nced for more attention to the emotional and
physical development of children in the program. Research, as noted in the
lterature review section of this report, indicates that successful parent education
programs give priority to crildren’s emoticnal development and the parent’s role
in that aspect of development. Otherwise. the parent education gouls of the
program, as being implemented by the pilot projects, represent an important
directnion i terms of knowle 'ce and skifls needed by effective parents.  Further,
the goals interrelate with the identified school readiness goals for children with

an emphasis on physical, social. language. cognitive, and analytic skills.
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2) How werc the parent education goals determined? Document analysis
indicate that initially all of the pilot projects relied on the goals of other
progratis of a similar nature such as Puarents Ay Teachers and Minesota’s Early
Learning & Development. Further, they appropriately used suggested parent
education emphases prevalent i the literature in child development and family
studies. As projects implemented théir initial program designs, they used needs
assessment sirategies such as parent surveys. feedback from participating parents,
case study reports bused on their home visits, and informuation gained from
program training sessions to refine their goaly, On the SPIF, project directors
reported using four primnary nccds assessinent strategies as.
Assessments Used To Determine Parent Education Goals

{Reported in percentages)

Strategy Percent Using
Parent surveys 67
Parent discussion/tecdback 57
Cuse studies 29
Other assessment ool 33

Included 1n “other assessment tools™ were strategles such as getting
suggestions from teachers, using input from cellaborating agencies, and
responding to suggestions from the advisory council. While assessments used to
determine the broad parent education goals were viable, projects would greatly

benefit from utilizing more refined assessment techniques in determining specific
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objectives for sub-populations within their programs. This observatien also holds
true for designing individual parent education goals for particular families. One

of the strongest suggestions in the literature on parent education is that more

parent-professional planning ot goals and ebjectives occur at the dyad level of the

parent and family involved in receiving the service. The goal setting process
with parents needs to promote more dutonomy in parents in terms of prcblem

solving situations.

3) What delivery systems were used to carry out program goals and
how were these systems used? The most prevalent delivery modes were

home visits and group meetings. SPIF results indicate that 81 percent of the

projects used home visits, the same percent used group meetings. Other modes of

delivering parent education included personal visits with parents at the parent
cducaiion center, newsletters, parent lending librarics, and public dissemination
activities at shopping malls, churches, and other community places.

An important question related to the delivery of parent education was:
How were these delivery systems used? Document analysis and staff discussion
during the site visits indicate the following:

*Home visits were used to deliver both parenting intformation and child

information. These visits tpically incliuded the following clements: clarification
of purpose. presentation of information, demonstration of use of knowledge.
involvement of parent(s) in application, und discussion of how the

information/skill could be used in the home. Often relevant materials (books. a




learning game or activity, or other material) were left with the parent for use
with the child. Parent questions were invited and used as the basis for providing
further information.

Home visiting, according to document analysis and parent responses on the
PFGIF, proved to be a very effective practice throughout most of the pilot
projects. The data indicate that home visiting provided parents and children with
individualized attention, a convenient means of participation, and a context in
which home learning activities could easily be demonstrated and practiced. On the
PFGIF, 98 percent of the parents (n = 142) cited the home visits as “helpful” in
terms of a parent education approach. The major problem with home visits cited
by project directors (only three directors mentioned this problem) was that of

parents not being home at the appointed time.

Parent Perceptions Of Effectiveness Of Home Visit
(Reported in percentages, n=109)

Not Helpful Somewhat Helpful Helpful
0 2 98

*Group meetings were used in two major wayvs: to provide information to large

groups of parents on parenting and child development. and to provide small
groups of parents information and activities on parenting, child development and
home learning. Small group parent meetings where discussion and networking

were prominent activities were cited ay most effective by project directors in
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their documents. Only a few projects pointed to much success with large group
meetings. The large group meetings that were successtul were usually interrelated
with other activities that were attractive to parents. For example, several projects
reported in their documents that meals, child care. transportation, family
projects, and related activities of interest to families were ways of attracting
parent participation to the large group sessions. Ninety-seven percent of the
Parents (on the PEGIF) assessed the group meetings as a very helpful parent

participation mode.

Parent Perceptions Of Effectiveness Of Group Meetings
(Reported in percentages, n=146 )

Not Helpful Somewhat Helpful Helpful
0 3 97

*Several other delivery system modes proved useful. Among the most mentioned

were personal visits, newsletters, parent/family lending libraries, public
dissemination strategies (e.g., displays at shopping malls), announcements at
churches, and media coverage of program activities. FPersonal visits at the
“center” or school program siic were used v reach pareiits whio elecied not v
participate in the home visits. In some cases, parents were unable to participate in
any other manner. Newsletters were used in all of the pilot projects. However,
only 16 projects had a regular (usually monthly) newsletter. Staff used the

newsletter to promote particular home leaming activities and to introduce parents
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to new resources for use in enriching parent-child relationships. 87 percent of
parents (on the PFGIF) said they read und used the newslester regularly. A few
projects found the parent lending library 1o be etfective as a means of delivering
parcni education information.

A small number of programs (only three as noted in the documient analysis)
used videotapes of parent educarion activities as a means of reaching parents. One
program had a videotape machine in the tamily education center tor parents tc
view tapes while visiting the school.

An cffective practice {as noted in the parent education literature - sce the
“Literature Review' section of this report) used ny the pilot projects was the

deployment of multiple delivery systems in carrving out parent education

activities. In a related manner, projects udapted the use of various delivery
systems to the schedules and preferences of parents and families. The
participation of parents (based on both document analysis data and on the results
of the PFFGIF) in parent education activities is indicative of project effectiveness
in this area of program development. The following is a synthesis of parent self-
reports on their participation in various parent education delivery system modes.
This synthesis is based on the 167 parents who completed the PFGIIF and on data

reported in the documents.
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Parent Participation In Delivery System Modes
(Reported in percentages)

Delivery system Pereent reporting participation
Home visits K8
Group meetings 86
Newsletters 94
Parent lending libraries 56
Personal visits/conferences (at Center) 32
Other (videotapes, informal contacts) 22

In summary, the honte visit served as the primary means of delivering

parent education activities to parents who participated in the continuing aspects of

the projects. Group meetings served as another major delivery system with the
small group meetings that used parent discussion and networking as strategies to
be most effective. Newsletters that mcluded parent information, child learning
activities, and related items of interest were perceived as very useful by parents
and staft. The use of muldtiple delivery systonis was a strengrh of most of the pilot
Projects.

4) What program activities were developed and used to achieve
program goals and how were tiese activities used? Analvsis of pilot
project documents indicate that the followmg types of activities were used:
information dissemination. demonstration. participant involvement, covperative
leariing, materials and resources, and nersorkine. Each of these types of parent

education activities is briefly described as they were used in the pilot projects.

Information Dissenunation.  All of the pilot projects retied on information
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dissemination strategies and activities. Information dissemination took place in
many different ways: presentations at group meetings by authorities on child
development, introduction of puarent-child learning activities, information on
child and family health, home visitor explanation of a skill or activity the parent
was to learn and use, and presentation of informiation through the newsletters.

Demonstration. Home visitor demonstration of how to use a learning

activity was the most prevalent form of this activity type. Some group meetings
included demonstrations on how to do activities, like sharing a book with your
child. Some of the more typical examples of demonstration were: home visitor
shows how to interact with child on a language activity; presenter demonstrates
how parents and children can enjoy puzzles; home visitor shows parent how to
respond to a child behavior problen: and home visitor demonstrates how parent

and child can do 4 math activity together.

Participant Invelvement. In home visits, group mectings, and in parent-
child activities in play group scttings, participunt involvement was used often as a
leumning activity. Home visitors included parent-child interaction activities in
most visits. Small group meeting time included parent involvement in discussion,
hands-on activities, and time to: parents o share with each other. Child
involvement in doing activities with their parents and/or with the home visitor
was prevalent in home visits, center activities, and in tutoring arrangements. T/ie
purent  education literature strongly supports participand involvement as di

effective strategyv.

Cooperative Learning.  Several of the programs practiced the
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strategy/activity of having parents work in cooperative learning situations. This
was particularly true in small group parent meetings, seminars, and work
sessions. Home visitors modeled this approach in their work with families.
LExamples cited in the documents include: parents working together in making
home learning activities; parents discussing child behavior problems in a sharing
manner: parents working with their children on a problem soclving activity;
parents working in teams discussing key points made in a large group

presentation; and parents working together to plan a field trip.

Materials/Resources. Onc of the most prevalent activity approaches was
the dissemination of learning materials and resources that could enhance the
famiiy’s learning. Most often this took the form of a parent or family lending
library. However, some of the programs left books and other materials in the
home on a permanent basis, hoping to instill literacy habits.

Nenvorkivg became one of the strongest parent education activities used by
several programs. Parents were organized into teams sometimes in a tormal way
but more often they were simply encouraged to use each other as learning
TeSOUTCes.

The content of parent education acriovities uyed in the projects was drawn
from several sources: exemplary programs like Parents As Teuchers , resource
booklets, commercially mede kits, early childhood curricula (like the High Scope
Farly Childhood Curriculum). local district carly childhood education skills lists,

and teacher and parent developed learning acuvities. Eighteen of the pilot

projects used activities from the Parents As Teachers Program curriculum in
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some_adapted form. Severul projects also used the Bowdoin Parent Training

Method. However, over half” of the projects used a combination of sources for
developing their parent education activities.

Parcent education activities focused on the following: infant learning,
parent-child relationships, general parenting skills, preparation for parenting,
parent scif-care, information on and usage of parent/child/family resources in the
conununity, family management, home care, stages of child development, health

and safety. and school readiness. School readiness learning activities focused

heavily on: language. social skills, reading, math, problem solving, and general
readiness for school (inclusive of attitudes. knowledge, and skills needed for
school success).

All of the pilot projects had an organized parent ediccation activity svstem.
This system usually included a curriculum tramework for the age groups targeted
(hor Cra wth o three or thiee to five yeur olds), a lesson plan sequence
(usually flexibly organized) for use in home visits or s'te-based programs,
identified resources to use in the various lessons, and an evaluation component
stich as a checklist to signify mastery or achievement of an activity.

Mosi vf ihe pitoi projects maiched at least parr of the learning acnviies (o
identified child andior parent needs articulated through the developmental
assessments and through home visitor (or teacher) observations. For example,
child needs identified on the DIAL or on other assessment tools were used to then
develop a learning activity plan for use mn the home by parent and child.

Soiiietitnes this process included the child’s classroom if he or she was m a child
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development or kindergarten prograni. The use of individualized activities was an

etfective strategy for the projects that used it. The targeting of leaming activities

toward child skill-needs (as based on appropriate assessments) has been noted as
one means of etfectively aiding the child in becoming competent.

In summary, parent education activities used included information
dissemination, demenstration, participant involvement, cooperailve learning,
materials/resource deployment. and networking. with families. Content emphases
included parent need areas and the comprehensive needs of children. Programs
adapted activities from other exemplary programs. developed their own, and used
commercialiy deveioped materials. A major strength was the use of
individualized activities to meet particular child learning needs. This st ength was
noted by parents during the focus group discussions. Based on ficld notes taken
during the parent discussions. one evaluator noted that psrents commented very
positively on the value of parent education activities that (1) helped them to better
relite to their children. (2) gave them ideas on learning things they could do - +ith
their child, and (3) improved their child’s skill in completing activities like
counting, identifying words, and piching up after themselves. Also, many parents
commented that the “hands-on activities™ and the “networking activities™ were
most helpful.

Implementation Stage

Regardless of how well organized or meaningful parent education program

designs are, the literature indicates that the most difficult challenge for programs

is o attrdcr and maintain the involvenient of at risk parents. Thus, a key question
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asked in the evaluation was:

5) What involvement methods did projects use to achieve parental
participation in their programs and how were these involvement
methods deploved? In cffect, the evaluators closely assessed what incentives

pilot project used and how they used them.

As indicated in the General Program Information section of the report, 80
percent (or more) of the pilot projects used six basic methods to improve
participation in parent education activities. child care, transportation, home
visits, telephone and wniten retninders, adaptive scheduling, and media coverage.
These are proven practices according to the hiterature, and pilot project narrative
in their documents indicate these practices did increase their participation rates
over the three year period.

Projects used these involvement methods in various ways. For exaniple.
child care was used at group meetings so that parents with a younger child could
attend without having to t'inq or pay tor child care. Transportation to and tfrom
meetings and other activities made it possible for parents without transportation
to be a part of these programs. Home visits removed the tme, space, and
transportation barriers for many at risk familics. thus allowing them to
participate in the program’s activitics. Tcelephone and written mecting reminders
acted as a support for busy parents to keep on target for assigned group sessions,
home visits, or other scheduled activities. Adaptive scheduling (scheduling
according to parent/fanmily needs) included repeating group sessions (wice or even

three times and planning activities at times and places convenient for parents.




Perhaps one of the most effective strategies projects used was matching program
activities und related context issues (pluce, time. and date) to the particular needs
and styles of different parents and families. The literature consistently identifies
this matching of activities and involvement modes to parent and family needs as
an effective practice,

Purent assessments of the value of different involvement methods in
helping them 10 participate in parent education program activities is instructive.
‘The following is a summary of parent responses on the PFGIF to items related to
invelvement strategies that enabled them o partucipate n program activities,

Parent Responses To PFGIK Items On
Strategies That Enabled Them To Participate
(Reperted in percentages, n=166)

Strategy enabled participation Percentage Responding Yes
Adaptive scheduling of meetings 57
Home visits 55
Child Care 52
Transportation 30

Clearly, many parents were able to participate in program activities
because they had support resources like child care, transportation, home visits,
and adaptive scheduling of micetings. Collaboration among school and conumunity
groups on using incentives and supports to enhance parent participation is one
way to better use cxisting resources to ostrengthen the program/parent

relationship.
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Staff training and development are ossential o the integrity and
effectiveness of programs. The question studied in this regard was:

6) What staff development activities were used tv enable staff to
effectively implement the parent educaiion program?

Prior staif experiences and education provided the foundation upon which
the programs based their initial efforts. As noted previously, the staff of the pilot
projects had a diversity of prior work experiences and were typically well
educated in carly childhood education. child development, and/or related ‘hild
and family study disciplines. Based on data from the SPIF, project staff had
considerable prior training and related work experiences.

Past Professional Experiences of Staff
{Percentage of projects vith staff who had the following work experiences)

Experience Percentage
Teaching 90
Home Visiting 86
Teacher Aide /
Social Work 62
Administrative 43
Nursing 9

All of the projects directors had a college degree and the average director had
considerable experience in early childhood cducation positions in their district.
As noted carlier in this report,  stalt traning was an integral part of the
pilot projects” continuing activities. Parent education programs such as Parents
Ay Teachers, Kenun Family Literacy Provraim, and Minnesota Early Learning
132
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and Development Program were reviewed in terms of their goals, activities, and
delivery systems. In some cases, pilot project staft visited these programs or had
consultants from them present workshops to their statf. Statewide training
sesstons offered information and resources on case management, home visiting,
planning and conducting group meetings, human relations training, program
management, assessment/evaluation, and other topics. Project to project
networking also provided a means of training with projects sharing ideas and

issues of importance to each viher. The neiworking approach needs to be

nurtured as research ndicates that many etfective parent education strategies

cmerge from these types of sessions.

Interagency and school and community collaboration are important parts of
parent education. Thus, this process was examined within the pilot projects.

7)  What types of interagency and school/community collaboration
have parent education programs used to achieve their goals?

Pilot projects collaborated with various agencies in the community, This
process wits typically a two-way relationship with participating agencies. Ninety
percent of project directors reported that collaboration with other agencies was
helpful, playing cither o moderaie or major role 1 the success of their programs
Yet a majority of project directors said that interagency coilaboration uceded
improvement. The following is a summary of the projects use of particular

groups in the community as reported on the SPIF.




Project Use of Interagency Resources in Their Community
(Reported in percentuges)

. o
Agency Percentage using agency
Other (Hospitals, business, churches) 95
Health Depaniment 90
Department of Social Services 80
Babynet 70
Clemson Extension Service 55
WIC (Women. Infant, & Children) 50

Typically. these community agencies were used to meet specific parent.
child, and fumily needs. For example, several pilot projects collaborated with
Clemson Extension in plunning and offering specitic parent education programs
on topics like satety, parent-child relations. and positive discipline. Likewise,
collaboration with the Health Department on child and family health issues as well
as on prenatal care were examples ideatificd by projocs i their documents.

Pilot projects also contributed to the efforts of collaborating agencies. 80
percent provided parent education services tor clients of other agencies. Many
project directors served on advisory councils for other community agencies. A
few pitot projects have developed strong and continuing interagency relationships
in their communities. However. inost of the pot projects need to improve their
mteragency and community colluboration system. This need is also present in
intra-school and district elationships. In too many cases, intra-school
colluboration on parent education activities is only minimally present. Closer

working relationships between the parent education programs and district carly
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childhood programs is needed.
valuati

Evaluation ¢f he success of parent education activities 18 essential 1o the
refinement and improvement of programs. Of particular importance is the
assessment processes used to monitor the program’s achievement of goals and
objectives.

8) What assessment processes have parent education programs used
to record progress toward achievement of their goals?

Pilot projects used several means of recording progress toward
achievement of parent education goals. Participation records were a means of
recording parent atitendance in home visits, group meetings, use of materials and
resources, and staff-parent coniereuces. Recording of sta] completion of
activities was another process used. The number of home visits, group meetings,

and related parent education tasks carried out by staft were documented by

projects. Most projects used some form of case management to coordinate this

process. Projects also used parent evaluations of activities to gain a perspective
on the cttectiveness of various services. For exiimple, some projects had parents
compiete home visilt evaluations. Most projects had parents complete an
evaluation form after each group mecting or small group seminar session.
Document analysis showed that 90 percent of the projects had an external
evaluator assess their program at least once during the three vear period. In
addition, staff evaluation of the parent education activities was carried out 1n all

of the projects.




‘The evaluation philosophy used in a majority of the projects (about 70
percent according to document analysis) was that of management by objectives.
That is, projects used a check list to record completion of particular parent
education objectives. In addition, open communication between parents and staff
provided valuable assessment information. This was particularly evident in the
staff evaluation of progress made with individual parents and families.

Like most beginning parent educuation projects (See the “Literature
Review™ section of this report), South Carolina’s program was strong on
collecting and documenting data related to parent participation, completion of
tasks, parent feedback on usefulness of various activities, and staff perspectives on
what was working in the program. The need exists, however, to refine the
assessment process to better evaluate the nfluence of activities and experiences on
parents and fumilics us related 1o desived outcomes.  In other words, the program
needs to develop more specific and longitudinal evaluation processes that address
the relationships among program design. program implemetuation, and program
outcomes( related to parent behaviors that are furthering children’s readiness for
school). This is particularly needed at the dyad level of parent educator-parent
planning of activities for individual parent/family clients. The philosophy of
individualization of parent education is present in most of the pilot projects but its
actualization needs more refinement and development. More specific case
management assessiment processes would provide a basis for better articulating
progress toward objectives with individual parentifamily clients.

Of significance to the evaluation component is the criteria and standards
136
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used to determine program effectiveness.
9) Whar performance criteria and standards have programs used to
determine their effectiveness in achieving their parent education
goals?

Like most pilot project efforts, the South Carolina parent education
program focused on observuble phenomena uas initial criteria for determining

their eftectiveness. Thus, the criteria most often used were the (1) delivery of

parent education activities, (2) parent participation in activities, and (3) parent
and/or staff perceptions of the usetulness and effectiveness of the activities.
Document analysis indicates that all of the pilot projects used these criteria (in
some form or another) as baseline data for determining their effectiveness. Only
about 20 percent of the pilot projects used more sophisticated criteria such as
increased parent knowledge/skills in specific parenting areas, parent and parent-
chiid behavior changes, and improved parent attitudes toward their children.
Even fewer programs used outcome-based criteria related to chiidren’s improved
school readiness. As noted in the literature review, most pilot projects in parent
education 1mitiaily focus on what is happeiang in the program in order to establish
a functional identity. Yel, program leaders need to now devise and use more
school readiness reluted criteriu in the evalication process. This is the next natural
step in the evolution of the evaluation scheme tor the program.

The recerding of evidence to support the achievement of parent education

goalsyis inherent in the programs design.
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10) What evidence has been provided by parent education programs
o support the achievement of their parent education goals?

Four types of evidence have been used by pilot projects to document the
achievement of parent education goals: delivery of activities, parent participation,
parent satstaction, and usage of activities by parerits and children.

Data from the SPIF indicate that the program provided and documernted
parent education activities in the form of home visits, group meetings, individual
conferencing, newsletters. lending libraries. and other meany such as media
awareness. Projects documented completion of activities through weekly record
keeping and case management records.  Projects delivered an average of 1.5
home visits a month and 12 group meetings a year. Depending on program
emphasis, some programs delivered 4 home visits per month while others did not
dehiver this service. Group nieetings  ranged from 1 to 72 per year across the
projects. Document analysis indicates that the average project disseminated 5
newsletters a vear, provided lending library services & minimum of once a week.
and published or broadeast media pieces on the program 4 times per year. Parent
cducation was clearly the major emphasts of most programs as shown in the
document analysis records and as empirically documented in the SPIF and PFGIF

results.

Parent participation in parent education activities was another means of

documenting achievement of gouals. As noted earlier in the report. an average of

76 parents per project participated in the home visits.  Projects reported (SPIF

results) that an average of |16 purents per month participated in group meetings.
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Again, programs whose prinuiry emphasis was parent education achieved higher

participation in these activities. Data frem the PFGIF indicate that_76_percent of

the parents(n=143) reported partucipating in home visits at ieast once every two

months. The following table sumimarizes parent participation in group meetings.

Parent Participation in Group Meetings per Year
(Reported i percentages, n=153)

Number Attended Per Year Percent attending
i 12
2 11
3 11
4 2
5 7
6 12
7 3
8 2
9 5
Y 6
I 19

Almost 90 percent of the parents attended two or more group sessions each year.
77 percent attended three or more group sessions, and 66 percent attended four

O

-~

more sessions. Compared to the carly expenences of other projects like South
Carolina’s, this participation patter is very strong.

In addition. PFGIF data suggests that 88 percent of the parents read the
newsletter regularly and 54 percent used the lending library regularly.
Document analysis data suggests that parents were also regular participants in

conferences at the parent education centers and in site-based parenting activities




with the children.
Parent satisfuction with parent education activities was also used to assess
the achievement of program goals. Data from the PFGIF indicate that 98 percent

of the parents (n=10Y) who participated in home visits tfound them to be helpful,

whilc 97 percent (n=146) found the group meetings to be helpful. In addition, 97

pereent said “family educational activities™ provided by the projects were helpful.
Document analysis data noted that parents pointed to in-home leaming activities
and group meetings as very helptul to them in better preparing their children for
school. Several parents commented in the focus groups that they were leaming
and using activitics that are muking a difference in their children’s becoming
ready for school. One mother said, "I wish I hud this program for my eolder
child; he wou!d be doing better it | had known then what I know now.” Staff also

believe that the parent education activities are having a positive influence on

parents. Ninety percent ot the project directors (SPIF) said the program was

helpful to_parents. 75 percent saic their_parent education program was

fective in meeling i als,

Parent, child. wid fumily involvenient in parent education activities wis
another means used to assess program cffect. Unfortunately, projects did not
fully document this aspect of their programs inthience. Some documents included
parent testimonials. For example, one mother noted “we visit the library every
week now that the home visitor introduced us to it.” Another mother said: "1
spend more time talking with my child now when we go grocery shopping. |

realize now that it 1s important.”  Many other examples of involvement by
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parents and children were noted.

The data support that projecty achieved a very high parent participation in
parcnt education activities and thar projects achieved the delivery of many
appropriate activities.  Future eftorts need to focus on better assessment of
mvolvement, behavioral change, and long-icrm program influences on children’s
school readiness.

I11) What have parents perceived as most helpful to them with
regards to the parent education activities in which they participated?

Parent responses on the PFGIF and program self-report data in the
documents indicate purerits were niost pleased with three purts of the parent
education endeavor: (1) the delivery of activities, (2) the activities that enabled
them to be better teachers of their children, and (3) the involvement strategies
which enabled them to participate.

On the PFGIF, parents indicated that the diversity of delivery systems and
the manner in which services were delivered were most helpful.  As noted
previously, home visits and group meetings were perceived as very helpful by the
parents. Document analysis indicates that purents felt the home visitors were
etfective in delivering meaningful parent education activities and that their
flexibility in scheduling visits was most helpful. Analysis of data presented by

projects in their self-report documents suggests that statewide, parent attendance

(being home at the ugreed 1pon time) in scheduled home visits shightly exceeded

80 percent. This is a key indication that parents saw these visits as educational and

relevant to their concerns. Nationally, the literature suggests that any percentage
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of attendance above 70 15 very hich.

Purent perceptions of the oifcciivencess of parent education activities dre
noted in project documents. The three benefits mentioned most often by parents
m the documents are: (1) improved my relarionship with my child, (2) helped me
better prepare my child for school. and (3) helped mie better understand my
child’s development.

Parents were most responsive (o the supports programs provided that
enabled them to participare. Over S0 percent of the parents (PFGIF) said that
child care and adaptive scheduling of acuiviues cnabled them to participate,
Almost one third said that transportation enabled them to take advantage of group
programs at the school or cemer. Document data adds an important parent

pereeption: that the positive, warm, and supportive behavior of the staff increased

their desire to participate.

Based on parent perceptivns das expressed in the PFGIF and docunient data,
South Carolina’s program is seen as supportive, relevant, and
effective. Statt competency and sensitivity to individual parent needs is often
noted by the parents as thic key 10 this success.

12) How do parents perceive the impact of the parent education
program on themselves, their children, and their families?

Parents noted in the focus eroupy that tmproved parent self image was one

major influence of the parent education comporent. 'They continually commented
to the evaluators that they felt better prepared to help their children and

consequently felt better about themselves. -
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Parents also noted rhat their children are better prepared for school.
; Parents often made observations ibout this aspect of the program’s influence. In
one tocus group. for example. severul parents talked about how “this child™ uses
language more and is more interested in things than a older sibling. A few
parents who participated in the tocus groups had children who had been in the
progran. and who were now in first grade. They commented that these children
are succeeding and doing dramatically better thun their older siblings.

arent Education Component Recomnmendations

) Increase the program’s parent education component emphasts with a clear
goal of increasing the school readiness of children at risk for failure. All

projects should have a mgjor emphasis in the parent education emphasis.

2) Explore the development of u colluborative birth to three years of age parent
education program with "key supportive agencies/groups™ in each community.
3y  Develop an intra-school early childhood preschool parent education

component (3 years 1o school entry) that provides all parents with basic

information on helping children get prepared for school and that provides
intensive services for parents ot children at risk for school failure.

4y Continue [}15_' use I_)Jf‘ "[)rzf';_'nf W[)‘”“”., \'H‘(l[(’gtl(’.\‘ like child care., lrunspormti\'m.

&
and adaptive scheduling. Staft have achieved a remarkable level of parent
participation.
O
ERIC

S) Reinforce the competent and sensitive job staff have achieved by providing

more statewide attention to the program’s pioneering work.

6) Provide more technical wsitance o staff in their efforts to develop more
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refined parent education curricula and assessment systems.

Literacy Training & Adult Education, The second component
examined in the evaluation was the literacy and adult education activities carried
out by the pilot projects. The same set of evaluation questions as used in the
pareni education component was used in assessing this component.

Jesign S

1) What are the major literacy/training and adult education goals of
the parent education program as reflected in the work of the pilot
projects? All of the pilot projects have some form of literacy training and adult
cducation focus whether through direct or indirect services. The breadth and
intensity of these services vaties rom program to program, depending on their
goals and objectives. While 90 percent taccording to document analysis) of the
pilot projects include literacy training and adult education as a focus of their
efforts, less than 30 _percent identificd it as a major program emphasis on the

SPIE.

Two goals that are prevalent are: (1) addrassing the general lhiteracy needs
of high risk parents, and (2) helping parents complete formal educational
experiences and to aitain needed job wuining experiences.  In addition, some
programs have developed tamily literacy goals as a major emphasis.  Pilot
projects using the Kenan Family Literacy approach have literacy and aduli
cducation as major compoiiiy i thieir prograns, Givent ihe resedich findings
that adult education and job training increase parent functioning, this goal area

N . \- . N T T TN I N AT I .
needs constderably more aiiention within Sotitn Carolinag s program.
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2) How were the parent education program literacy/training
and adult education goals developed? Pilot projects used needs assessment
strategies like -parent surveys, demographic data on percentage of parents who
had completed high school, parent feedback, input from advisory councils,
teedback from adult educators, case study material, and other means to determine
literacy/training and adult cducation gouals and objectives. Beyond these typical
assessment modes, some projects developed their goals through planning efforts
with local schools and with individual parents. Parent input, often gained from
parents at group meetings, provided o myjor seurce of informanon on this need.
Projects also used parent teedbuck on how to best erganize literacy and adult
education activities. An integlal part of this component was the manner in which
adult education activities were designed and delivered to parents. Thus, a key
aspect of the evaluation wuas the ussessment of how programs delivered
literacy/training and adult educanon services.

3)  What delivery systems have been used to carry ou! the
literacy/training and adult education gouls?  Several delivery systems
were used: providing parents with informal learning experiences, providing them
with Iiteracy matertals (and truining), helping them access community hteracy
resources, helping them coroll in adult education courses, and involving them 1n
literacy enriching experiences in school sponsored activities. In many cases,
literacy cnrichiniend activities were delivered in a way that the entire family was
involved.

Group meetings, home visits, und lending libraries were the most prevalent
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dehivery systems used tor promoting parent-child and tamily literacy
enhancement. For example, in one project parents leamed how to share books
with thetr children through a group sharing activity. In another project, home
vistt activities included fiteracy enriching materials for the entire family. A few
projects used the Kenan Family Literacy approach and inveived parents and
children i various shared leaming experiences.

One of the more promising practices used is the Family Education Center.
This concept provides a “center”™ in the school or parent education program
where family literacy materials, resources. and training are available. A diversity
of literacy activities took place at the center: group meetings. exammation of
literacy materials, training, mdividual counseling, pareni-chiid learning tumes,
and other experiences.  Adult ¢ducation courses and related adult literacy
enhancing programs are oftercd in the “eenter”.  This practice gives more
visibility to the literacy/training and adult education component of the program.
It also provides a central defining place tor parents to identify with in terms of
both their adult learmning needs and their children’s educational and developmenta!
needs.

Aduldt education courses and job training activities were important delivery
maodes in some of the projects. The approach, context. and process used in some
of the pilot projects proved very effective in attracting and sustaining parent
participation in adult literacy and cducational endeavors. For example, one
program used individualized counseling in helping parents plan and study for

their GED examination. Within a FFamily Education Center this same program set
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up an adult education library. study tubles. und on-site counseling and tutorial
support. The "matching” of the scheduling of adult education courses with
available child-care (and in some cases transportation) proved especially attractive
to many parents. The housing of adult literacy/training and educational activities
in local elementary schools prove ' to be very enticing. Field notes of discussions
with parents indicate that the waditional structuring and offering of aduli
education needs to be reconsidered in light of parent and family situations in
today’s world.

4) What program activities were developed and used to achieve
literacy/training and adult education goals and how were these
activities used?  Adult and tamily literacy goals were actualized through the
use of activities similar to those used in the parent education component of the
program. Activities that include:. information dissemination, demonstration.
participant involvement, and the distribution of resources and materials were
predominant. For example, all 2i programs presented intormation on general
literacy skills such as the importance of wlking with your child, how to share
reading materials as a family activity. ideas on community literacy resources hke
the library, and many other literacy enriching experiences.

During home visits, another program demonstrated ways for parents and
children to use daily reading as an enjovable activity. One of the most effective
activities (wherher carered out pn o hove v or g greap meeting) was the
demonctration and involverient of parerts v pareat-child learning activities. The

core of this approach was that purents had to tirt feam a literacy skill in order to
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would learn how to read a story 1o each other (in a paremt role playing type of
acuivity) and then at a later time engage in this same activity with their child.
Lewving literacy materialy in i fiome  aid making them available in family
learning centers proved quite effective. Parents, during the focus groups. often
commented on the value of having such materials for daily use in the home.

Literacy/training and adult education activities consisted of established
study guides tor use in achieving GED certificates, adult education diploma
courses, individualized study muaienals for attaining o specitic job skill (e.g..
computer skills), and supplementary materials for attaining needed adult
education. The use of peer teaching, nevvorking. cooperative learning, and
individualized instruction were learning activity approaches that parents
positively commented on in the focus groups.  The literature findings in this
component of puarent education stronghy supports the use of adaptive.
individualized, and personalized learning acuvities.  Sowth Carolina's parent
cdiicaion program needs (o develop even more intensive ard individualized adult
cducation acnviry approaches.
mplementation St

Attracting and sustaining parent participation in literacy and adult
cducation activities is & major chalienge to parenting prograns.
5; What involvement methods did projects use to achieve parental
participation in literacy/training and adult education and how were

these methods deployed?  Projpects used vanous involvement methods to
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achieve parent participation. In addition to using supports like on-site or nearby
child care, transportation, and adapuve scheduling, some programs used effective
practices such ay individualized counseling, scholarships (or other financial
sipports), tutoring, home-based GED study modules, on-stte adult education
offerings, and “purent nerworking” . Field notes from the parent focus group
sessions indicate that many parciits were cnabled and empowered to participate
meaningfully in adult education courses and activities as a result of these
involvement strategies.

These involvement methods were used in various ways by the pilot
projects. For example, child care was used to tree up parents from the cost of
finding such care (which often preciuded their participation). Transportation was
critical because traditionally adult education courses are offered at only one place
in a school district.  Adaprive scheduling altowed parents to pursue adult
education study while not neglecting other critical parent and family
responsibilities.  Locating courses and muaterials/resources close to parents
increased the access of this service to parents. Financial suppert enabled parents
who wanted to participate but could not attford books or maternals to take

advantana At
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“center approach” proved highly ¢ffective. The meshing of child care, on-site

availabibry of courses. consintent counseling from the «.me professional,

establishment of parent networks, and duaily trunsportation created_an ecology of

successtul pursuit of adult leaming i some of the pilot projects.

Statt competency is critical to developing and refining an etfective
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literacy/training and adult education component. Thus, the question examined in
this regard was: What staff development activities have been used to
help staff carry out the literacy/training and adult education
component of the parent education program?  Staff have acquired ideas
on planning and using fumily literacy activities from various sources: the general
parent education materials traiming they received, informal sharing of ideas
among statt from different projects, workshops on parent-child learning
activities, and through participation in interagency training programs. For most
staff, the training has focused on activities to use with families. Some training
emphasized orsanizing and using lending libraries and a few staff members
acquired information on organizing tamily education centers. Document analysis
indicate that staff of a few programs received training in family literacy program
strategies through participation in workshops offered by model program trainers
like those associated with the Kenan Family Literacy Project.

Adult education plannmg and implementation training was mostly acquired
through informal working relationships with adult educators within the districts
of the pilot projects. All of the pilot project directors had at least exposure to
this aspect of program development through workshop topics presented by the

South Carolina Department of Education, A miajor need for staff training in the

future is more emphasis on staff training in the literacyitruining and adult

education component. This need is being partially addressed by the availability of
family literacy training by staft from the Nationa! Family Literacy Center. Only

a few programs have tully developed and integrated a family and adult literacy
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and education component into their parent education programs.

Interagency and school/community collaboration is a key to having a
successful hteracy/training and adult education component. Thus, a major
evaluation question was:
7)What itype of interagency and school/community collaboration has
been used to achieve the literacy/training and adult education goals?

Data from the SPIF indicate that 75 percent of the pilot projects have an
active interagency council or are a part of an active interagency council. Between
75 and 80 percenr {(based on combined calculations from SPIF and document
analysis data) have collaborarive relationships with adult and family literacy
groups in their communities. These relationships typically involve a sharing of
talents, resources, and activities related to enhancing adult and child literacy. On
the SPIFE, tor example. 63 percent of the project directors said that tutoring was
made possible through interagency efforts. Other examples are highlighted in the
project documents. These include cosponsoring literacy fairs, exchanging ideas at
advisory council mectings, and networking with each other on various projects.

Adult education and job training are miost effectively deploved in those
prograns with strong intra-school system and interagency colluboration systems.
Document analysis suggests that only about 40 percent of the pilot projects have
this needed combination of internal and cxternal support for implementing
effective adult education and job training courses and activities. When in place,
the coliaboration system provided the tramework tor offering adult education/job

training activities that: supported the involvement of at risk parents, guided




parents in planning and completing needed adult education courses, and helped
them (where desired) achieve job plucements. Examples of collaborative
outcomes cited in project documents include: business sponsorship of internships,
loaning of business statf to an adult educational program for tutoring, sharing of
supplies and revources, providing child care, offering courses and activities at
sites close to the parents, and providing transportation for parents.

The interagency and intra-school collaboration paradigm needs to be more
fully developed in some of the pilor projects. While 85 percent of the project
directors said they work with adult education sttt in their districts, document
analysis and site visit data suggest that the relationsihip between several of the
projects and their adult education partners is not a truly facilitative endeavor.
Project staff are often more insighttul of the needs of at risk parents and how to
meet those peeds than adult education staff. In o many cases, rigidity of course
offerings, a lack of willingness to use adaptive scheduling, and other “turt-
related™ behaviors preclude the projects from schieving a higher level of adult
education involvement of parents.

Essential to increasing program cffeciiveress in enrvolling and supporting at
risk parents in adult education and job traiing activities is a more coherent and
proactive intra-and-extra colluvoration sysrem
Evaluation Stage

Attainment of Literacy/Training & Adult Education goals was assessed in
vario 5 ways, with the emphasis on attaine ot ot individual parents goals in this
regard.
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8) What assessment processes have been used to record progress
toward the achievement of literacy/training and adult education
goals?

Projects with a tully developed hteracy and adult education component
used parent enrollment in courses/activities, usage of the family and adult literacy
facilities, parent completion of GED or Adult Education courses, placement of
parents in job training, parent feedback on the value of particular experiences,
and staff observations to determine the effectiveness of the program. Pilot
projects emphasizing this component maintained a case management approach to
assessing the progress of individual parents toward achievement of goals mutually
developed. Feedback was an essentiai part of this process with parents providing
insights on obstacles to their pursuit of educational goals and staff using this
information to restructure particular aspects of the program. The most effective
adult literacy and educational assessment processes were focused on an
individualized plan for eacit parent.

9)  What performance criteria und >tundards have prograiis used io
determine their effectiveness in achieving literacy and adull
education goals?

Pilot projects with a literacy/training and adult education component used
performance criteria such as the offering of a specific service, parent
participation, parent completion of a specific course or activity, parent
satisfaction, and staff assessment.  Appropriately, most projects focused on

improved parent self competence as the primary standard by which to judge the
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effectiveness of this aspect of the program.
10) What evidence has the programs used to support the achievement
of their literacy/training and adult education goals?

Familyv literacy uctivities and usage were used ro document achievement of
these goals. Data on the use of lending library materials, parent attendance at
literacy events and activities., and parent comments on their usage of literacy
materials in the tamily were collected by project staft. Two of the most noted
items in documents are parcnt confirmation ot . reased public library use and
increased literacy time with their children.

Adult education and training achievements were documented through
percentage of parents completing hich school, GED equivalency, or a job training
placement. Parent satistaction with their adult education activities was another
means used.

11) What have parents perceived as most helpful to them with
regards to the literacy/training and adult education activities in which
they participated?

Parcnts viewed the tumily literacy activities and resources provided by the
projects as most helptul. Ninety-six percent of the parents (PGIF, n=117) said the
program’s family education services were helptul. Parents using GED. Adult

Fducation, and Job Training services also noted these services were helpful.
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Parent Perceptions of Literacy/Training & Adult Education
Services
(Reported in percentages)

Service - Not Helpful Somewhat helpful Helpful
Adult enrichment courses (n=34¥%) 0 6 94
Job training (n=19) U 37 63
GED activities (n=39) () 5 %7

Document analysis indicates that parents felt that support services like child care,
individualized counseling, adaptive scheduling of courses. offering
courses/activities at nearby sites, transportation, and helping attain financial
support were essential to their involvement and completion of literacy and adult
education activities.

12) How do parents perceive the impact of the literacy/training and
adult education activities on themselves, their children, and their
families?

Parents noted the positive impact of completing high school or other adult
learning experiences on their self image. During focus groups parents often
commented that they felt like better role models for their children and believed
they were better equipped to acquire a job.

Parents also noted that their children admired their commitment to attain
an cducation. Some parents, however, did note that their returning to school
caused stress with 4 spouse or friend. They were pleased that counseling and

support from staft were available to help them handle the problem.
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Literacy_and Adult Education Recommendations

1) [ncrease the progrums’ emphasts on this component. The integration of adult
cducation into early childhood parent education has proven to be a most effective
antidote to the risks of povery. illiteracy, and unemployment.

2) Strengthen the intra-school svstem collaboration process between  parent
education and adult education. More responsiveness within adult education
programs 1s essential not just for the parent cducation effort but for parents and
citizens in general. The world has changed and new supports and resources are
needed to enable young and old adults to attain needed and enriching educational
goals.

3) Continue to build program-community business partnerships that integrate
educational training and job placement opportunities for parents.

4)  Puorsue the further development of Famity Education Centers where parent
education, child development. adult education, and child/family services are
offered in an integrated and relevant fashion.

Child Services. The Child Services component of the South Carolina

Target 2000 Parent Education Program wimed to mmpact the child’s school
readiness through appropriate educational. health, developmental, and related
activities. It hoped to achieve parental participation in these services so that
parents could eventually become brokers of needed child support services and
activities. Findings of pilot project achievements in this component of the
program are reported in @ manner similar to that of parent education and

literacy/training and aduit cducabon.
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Design
1) What are the goals of the child services component of the parent
education program as reflected in the work of the pilot projects?

71 percent of the project directors noted on the SPIF thar Child Services
were a major emphasis in their program. However, all of the projects notcd
soals for child services in their self report documents. All projects had a specific

goal for delivering Developmental Assessments to children in the birth to 5 years

of age range. Projects also had goals related to providing children with:
educational services, health services, medical services, dental services, and other
chiid-support scrvices. Projects consisteily noted a major goal of these services
was to improve children’s school readiness. An important goal for some projects
was to provide children with individualized services based on identified needs. In
addition, programs that focused on delivering individualized scrvices usually
integrated this aspect into their overall puarent and family case management
system. The integration of child services with parent education activities through
home visits and center-bused strategies by several of the projects is noted as a

ver, effective practice.  The parent education lileralure encourages this

integration as research suggests that parent~ and children acquire new knowledge
and skills better within contexts where they are sharing and supporting each
other.

2)  How were the child service goals determined?

Initially, projects relied on data available in school records and on referral

data from other agencies. With the establishment ot a program structure, prejects
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reported using staff observation, parent feedback, teacher reports, developmental
assessment inventories, and related procedures to develop child service goals.
Staft used criteria identified as indicative of a child being “at risk™ as a means of
initial assessment i many cases. Thus, a child who was poor, in a single parent
family, and/or identified by schoel personnel as likely to experience difficulties in
school was chosen ter further assessment. Individualized child assessments (case
study method) were used to deierniine specific gouls for children in most of the
pilot projects. These were typicaily comprehensive in nature and carried out in
coflaboration with parents and other professionals as appropriate.

3) What delivery systems were used to carry out the child service
goals?

Projects wisely used a plethora of delivery systems to reach children with
critical services. In many cases, services were delivered during home visits (thus
integrating parent and child services), in connection with group meetings, in
individualized modes at school sites, in the community through inieragency
activities and events, and through other means. A major part of providing
children with particular services like medical or dental help was iransportation,
Likewise, many staff worked intensively with parents in scheduling and arranging
for certain services. In effect, the delivery of child services that required outside
expertise was time intensive but eftective. I+ some cases, statf used the delivery
of services process as a teaching tool with parents. The use of multiple and
aduptive delivery systems increased child pardicipation in getting needed services,

Parent comments and staft observations (noted in project documents) confirm
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that without flexible and supportive service delivery many children would nct
have received needed services.
4)  What program activities were developed to achieve child service
goals and how were they used?

Projects used three basic activity areas to ackieve child service goals:
Developmental Screening, Health Services, and Direct Educational Services. All
children of parents participating in the continuing activities of the parent

education component purticipated in Developmental Screening. In addition, many

of the pilot projects reached many other children with this service. The Denver I
Developmental Screening Test and Dial R Assessment Battery are the instruments
widely used. Other instruments that are developmentally oriented are also used.
Parent input is sought and used in the developmental assessment activity. Direct

Educational Services usually are interrelated with the results of the developmental

assessment. That is. educational activities promoted in the home visits with the
parents and the child are usually selected to meet a need identitied through the
assessment. Activities are also sclected for child interest and for promoting

parent-chiid enjoyment and positive hteracy habits in the family. Health Services

are provided in both preventative and corrective modes. A few projects begin the
health service with prenatal care and education for mothers and extend and
expand this through direct services for the children. Several programs. for
example, involved parents in wetting on a regular schedule of visits to the
phvsician for child health assessments. Projects generally have forged a proactive

collaborative relationship with their Hedlth Departiment in meeting health needs.
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5) What invelvemen: methiods liave projecis used tv achieve
participation in child service activities and how were these methods
used?

Beyond the involvement miethods already highlighted in this report,
projects used varions media pieces and collaborarive community awdareness modes
to gaiin child participation.  Posters on avatlabitity and time/place ot particular
services were posted throughout schoels and community places. Business support
of parents getting invelved helped in one community. In another community the
churches made announcements and sought parent and child involvement
developmental and health assessments. Celluborative involvement efforts by the
projects and their agency partners have influenced an increase in children
recetving tnimynizdtions in sone project communities, Document analysis shows
examples of where collaboration increased child immunization numbers over
previous years., Transportation, chiid care. light meals, and incentives (like free
children’s books or a pass to Hardee™s} also were very effective in attaining child
and parent participation.

6)  Vhat staff development activities were used te enable staff to
effectively implement the child service component of the program?

SPIF data indicaie that all projects have had training in the child service
component of the program. This training was achieved through workshops on

developmental assessinicnt instrunienis and procedures, strategics for achieving




maximum child involvement in services, case management modes, use of child
assessment information for individualized educational plans, brokering
community agency services to meet child needs, and planning and implementing
developmentally appropriate educational activities with children.

in addition, staff in all ot the projects meet regularly to discuss child needs
and ways to meet these needs. Some projects have engaged in interagency training
and planning with regard to providing child services. Some projects, as noted in
their documents, relied heavily on the Pareuts As Teachers approach to child
services and took training in how to usc that approach. While projects generally
were effective in planning and delivering this component, if is suggested that a
more systematic interagency child service system be developed and deployed
statewide. Such a system would assure more uniform delivery of child services
and better utilize the existing resources and skills of various agencies.
7)  What type of interagency and school community collaboration
have parent education programs used to achieve child service goals?

In terms of meeting gencral child serviee needs like developmental
assessments, preventative health services, and direct child educational services, ¢
majority of the ptot projects have deploved an effective nteragency and
community collaboration system. “There appears 10 be agreement among agencies
to pursue community wide child assessment and preventative health assessments
through collaboration. However. the meeting of individualized and specialized
child needs is not us effectively addressed through interagency efforts. Projects

noted in their documents the frustration of trying to help a child with medical
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cure or other specific services within a climate of rigidity. Too often the
deliverer of particular services is not clear or not clearly known.

A major cffort is needed for conmimunities to articulate a child service
svetemy that Wentifios apencies who provide services and provide those agencies
with support to offer ihe service . In spite ot an otften ngid climate regarding
child services, pilot projects achieved a very functiondl level of interagency and
community partnership i delivering busic services like child development,
health, developmental avsessments. and relaied supporis.

Evaluution Stage

&) What assessment processes have parent education programs used
to record progress toward achievement of child service goals?
Projects have used decumentation of service delivery. documentation of
child participation, assessnient of parent satisfuction with child services, and statt
observations about service effectiveness as means of recording progress toward
destred goals. Weekly and monthly records of services delivered are kept by
cach pilot project. Intormal discussion wirth parents on child services has been
used to gain instght on usage of services delivered. For children of parents
mnvolved in the program on a regulur basiy cave management records are kept and
mclude some record ot child services hhe developmental assessments,
mmunizations, and educational skills achieyed
9y What performance criteria and stundards have programs used to
determine their effectiveness in achieving child service goals?

The performance criteria tor chinld semvice coals in the pilot projects have
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focused on: delivery of service, level of participation achieved, effectiveness of
service, parent satisfaction, and longer term impact of the services. Projects
have, for the most part, kept thorough records on the number of children served.
Likewise, the number and types of services are documented. Parent satisfaction is
typically acquired through informal discussion and/or through parent
questionnaires. Longer term intluences of child services on children’s school
readiness has yet to receive the tull attention of the projects. The need exists for
the program to develop a longitudinal data system by which the influence of
services on school readiness might be more fully explored.
10) What evidence have the parent education programs provided to
support the achievement of the child service goals?

Participation data is one means projects have used to support their
achievement of this goul. Duata from the SPIF indicate the following participation
of children in various services.

Mean Number of Children Receiving Services
Per Pilot Project

Child Service Mean number participating
Developmental screening 133
Medical services 47
Child development 62
Health screening 57
Immunizations 62
Other (Speech therapy. dental) 14

Calculation of total mean number of children served with various services
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indicate that 375 children per project per year received services. Projects with a
major child services component emphasis reach 500 plus children.

The impact of child services like invnunizations, health screening, medical
services, dand speech therapy on children’s school readiness is powerful. Data
from similar parent education and tamily support projects indicate that the
removal of health, medical, and social barriers to learning greatly improve a
child’s readiness to benetit from school. Pilot project documents record examples
of teacher comments related to children’s improved readiness. One teacher noted:
“He is more alert and more involved in the learning activities than his older
brother who had the same speech problem.”™ Another child development teacher
commented: “He's more active than when I saw him last year at this time. He
seems happier and is certainly picking up lunguage more effectively than his
older sister.”

Results from the PFGIF indicate parents were very satisfied with the
services thetr children recetved.  All of the parents responding (n=93) to the
health services question said these services were helpful. Also, all of the parents
responding to the educational (n=134) und developmental services (126) questions

tound them to be helpful. _Total calculutions indicate that 95 percent of

participating parents believed the project had detinitely achieved the child service

goals.
Inereased colluboration amony schiool and community would likely make
this component of the program even stronger. Only a few projects took note of

mteragency and community collaboration Jata that influenced the delivery of
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child services. Yet it is important information because the delivery of multiple
services to children obviously requires a strong partnership approach be used.
Future program evaluation and development efforts should focus on organizing
and documenting interagency and community cellaboration systems used to
achieve child service goals.

11) What have parents perceived as most helpful to them with
regards to the child service activities in which they and their children
participated?

Document analysis und focus group field notes indicate parents believed the
most helpful aspects of the child services component were: correction of child
health and medical problems, health assessments, direct educational services
(particularly the one to one attention received in home visits), and the support
resources available so they and their children could participate. Parents often
commented on the importance of health checkups and the educational activities
their children were doing as a result of the program. They also commented on
the ability of staft to help them achieve services for their children that previously
they had difficulty attaining.

. A I ion

1) Continue to place major emphasis on preventative services like early and
continuing health assessments, immunizations, developmental assessments,
corrective medical and social services. and educational intervention activities,

2y Strengthen the involvement of parents in the delivery and monitoring of child

services. A few pilot projects have modeled the integration of child services with
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parent education by closely mvolvine purents in ieaming how to carry out
specific services. This practice is etfective and needs to be pursued in all of the
programs.

3)  Develop a more systemuatic case mandagement, interagency collaboration
svstem for delivering child services. Project staff often spend excessive amounts
of time i hiclping parents attain services that should be more readily available.
Project networking could stimulate the sharing of “"model case management
mnteragency schemes™ among program statf.

4y Develop transition pluns for educating children’s child development and
kindergarten teachers about intormation gained and services provided for
children. Child nceds and achievenents need to be articulated with school
personnel as the child moves into the kindergarten and primary school years.
The child services component of parent education should not end with a child’s
schoel entry.

Parent/Family Services. The main purpose of this component of the
purp

program was to provide parents and tamilies with needed services to strengthen
their position to be competent learners. While other agencies in the community
usually provide such services, at risk families often neglect to use them or are
unable to use them. Thus, providing direct and indirect assistance to parents and
families in need of such services was ain important aspect of the program. The
findings of the evaluation for thiy component are reported in a manner similar to

that of the other components.
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Design_ St

1) What are the goals of the parent/tamily services component of the
parent education program as reflected in the work of the pilot
projects?

Pilot projects developed parent/tfamily service goals that aimed to support
parents. children, and tamilies in becoming capable learners. Supporting parents
in becoming their children’s primary teachers wus often stated as the basic reasen
for offering services to families. 52 percent of the project directors on the SPIF
indicated that parent/fumily services were a major emphasis in their program.
However, ali of the piiot projects had specitic goals in this component as noted in
their documents. The most prevalenr goul focused on providing parents and
Jamilies with needed busic services like prenatal care, medical assistance, food,
clothing, counseling, and other such services. An integral parr of this goal in most
of e programs was (o carry out needed support activities so that parents and
families could use services once they were provided. This often took the torm of
transporting parents 1o a physicians office or to the Health Department. Projects
also included case management and teragency referral strategies as integral
parts of this goal.

2) How were the parentifamily services goals determined?

Projects initially developed their voals from the knowledge acquired from
the hterature on tanuly support programs and trom training programs offered by
the South Carolina Department of Education. Specific parent and family services

voals were derived throwgh several nieans  intormation from partnership
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agencies (particularly the Health Department and the Social Services
Department), home visitor observations, parent requests and feedback, requesis
from school personnel, and case study strategies. Case management became the
most prevalent upprouch to determining and addressing specific parent and family
needs. Pilor projects were generally very effective in identifying  parent and
famiiy needs and often integrated these needs into the plans used for educational
and other support activities.

3) What delivery systems were used to carry out program goals and
Iow were these systems used?

Pilot projects used home visits, group meetings. and individual conferences
with parents as ways of acquiring a gencral picture ot possible family needs.
General parent and tamily needs were met through parent networking,
information dissemination (newsletters, announcement, media specials), group
meetings. home visits. and through activities held i family education centers.
Specialized needy of ar risk parents and families were usually organized and
delivered through some forni of « case management system. For example, one
projcct identitied a mother in urgen o od of prenatal care. The statt developed
trust with the mother, helped her set up an appointment to see a physician, and
dssisied the mwother iii getting 1o the appomtment. They then followed up on the
situation and continued to help her connect up to otaer needed services like WIC
and Medicaid.

Projects often noted the need for more case management training of staff

to better handle the needs of at risk parents and tamilies. The fact that almost half

108

-
(SRS




O

ERIC

Aruitoxt provided by Eic:

of the projects did not identify this component as 4 major emphasis suggests the
need for more training on the needs ol al risk parents and families and on how o
best meet these needs. In particular, training and community involvement in
developing effective bnteragency systems for responding to parent and family
needs is critical. Most projects would welcome such efforts as they have often
been frustrated in the dclivery of services by the lack of such systems. Also,
projects need to pursue the use of parent networking in the delivery of services
with the focus being on helping pdarents become more autonomous as they learn
about the use of ditferent services.
4) What program activities were developed and used to achieve
parent and family services goals and how were these activities used?
Projects used several meuns to achieve their parent and family services
goals. Educational act:viries like disseminating information on parent and child
needs and on available community services to meet these needs was a continuing
effort in most of the pilot projects. For example, document analysis indicates that
i9 projects educated parents about the importance of prenatal care and provided
information on available prenatal care services in the community. A similar
finding was noted with areuas such as imnwnizations, health care, and social
services that addressed basic tamily needs. 48 percent of the pilot projects (SPIF)
carried out intensive parent and family services activities. Yet, document analysis
suggests that 18 of the 21 projects actually offered services to families like
prenatal care, counseling, food supports. and related family services.

PEGIE data on parent and fanily usage of different services in this
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component are highlighted us follows,

Usage of Parent/Family Services in Pilot Projects
(Mean number per program per year)

Service Mean Maximum
Referrais to a service 48 180
Food ! 250
Counseling 26 125
‘Transportation to services 26 100
Clothing 16 67
Prenatal care 13 71

Health/medicul Il 50
Health checkups 6 40
Heat 3 9

Other services 2 14

Document analyvsis indicares that these services were not used uniformly across
projects but rather reflecr local family needs und the emphasis of the different
pilot projects. For exaompie, projects serving teen parents had higher usage rates
for prenatal care than other projects. One rural project had a very high usage
rate of transportation to services. On the other hand, a few projects whose
famulies were not as hivhorick, had fewer users of these services. The
individualization ot puarent/tamily usuage of services is retlective, for the most
part, of good planning and nceds-assessment within pilot projects. However, some
projects need technical assistance triming in this regard.
I ntation Stay

5) What involvement methods did projects use to achieve parental
participation in  their program services and how were these
involvement methods deployed?

170

L
Y




As indicated in previous sections of this report, projects used
transportation, child care, adaptive scheduling, home visits, continuing
communication with parents, media coverage. and incentives like prizes at
meetings as strategies to increise puarent participation. In addition, participation in
parent and family services was encouraged through individualized approaches to
meeting specific parent and family needs and through the development of a
trusting relationship with parents by home visitors. In projects where the
component of parent and fimily services was a priority, the following
involvement scheme was prevalent: development of a positive and supportive
relationship with the parent, assessment ot specific needs as articulated by the
parent (and as observed by the home visitor). organization of a plan of action to
meet the identitied needs (usually involving an interagency system),
implementation (which often involved transportation and assisting the parent in
making initial contact with the service agency), and evaluation and feedback on
the outcome of the efiorts to meet the needs. Many parents commented during the
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fociis groips that @ i disiie visitors enabled then
family and personal needs. One mother commented, “She [the home visitor] went
with me to the Health Department and then to the Medicaid office. Without her I
would not have had the courage to makce plans to solve my medical problem.”

6) What staff development activities were used to enable staff to
effectively implement the parent and family services goals of the

program?

Staff used the saine basic sttt development experiences aiiained in the child
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services training in the parent and tumily services component. [n particular, staff
noted that workshops on case management und on working with at risk family
sitnations were most helpful. In addition, staft spent considerable time in learning
about community family services they could use in meeting tamily needs. Several
pilot projects have developed commmunily service manuals for use with parents

and for distribution o parents. Staft have often peirformed beyond the call of

duty in helping parents and families meet particular _needs. More technical

assistance for staff is needed in the area of better oreanizing interagency and
comnunity coliaborarion vystemy tor meeting foamily needs,
7)  What types of interagency and school/community collaboration
have programs used to achieve their parent and family services goals?
I8 of the 21 (Document Analvsis) pilor projects have some form of
established interagency and community colluboration plan. 15 of 20 (SPIF)
reported having active interagency advisory vouncils which meet regularly to
share information on services and to plan tor the effective use of these services.
Pilot projecis with a mjor parent and Lunily services emphasis have developed i
depth collaboration systems they use to help mect tamily needs. On the SPIFE,

projects reported using mteragency resources to meet various needs.
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Services Provided Through Interagency & Community
Collaboration
(Reported in percentages and number of projects using interagency resources)

Service Oc_parents using interagency  Number of proiects
using interagency
Food 75 15
Medical services 70 14
Tutoring 65 13
Housing 60 12
Health checkups 60 12
Heat S5 11
Immunizations 55 11
Medicine 45 9
Other 80 18

The examples of services provided to tamilies are many and diverse. The
following were reported by projects in their documents. Housing Authority
provided housing tor a single parent family. Some programs like “I Care” and
“Helping Hands™ assisted tamilies with rent and utility bills. Local Department of
Social Services helped tfamilies get reinstated for food stamps and the Salvation
Army often helped with food baskets and clothing. Local clinics. hospitals,
medical centers and schools cooperate in physical. occupational and speech
therapies for families and children in need. Clemson Extension provides
information on various family satety ¢nd health topics on most of the programs.

Pilot projects have used i vast array ol {ocal services 1o help parents and families

meet varions needs  The need that existy in most communities is for a better

planned interagency and comnnnits collaboration system.




Evaluation Stage
8) What assessment processes have been used to record progress
toward achievement of parent and family services goals?

Projects have used basically the same assessment processes in recording
goal attainment in parent and tamily services as used in the child services
component. Staft have been etfective in using documentation to note progress
made toward achievement of individual tamily services goals. Some case
management strategies have been used it maost project directors expressed an
interest tw improving this aspect of their operation,

9) What performance criteria and standards have programs used to
determine their effectiveness in achieving their parentr and family
services goals?

ot projects used the crieria of service delivery, parent participation,
parcnt satisfuction. and effectiveness of services delivered. Document analysis
indicates that projects developed criteria in collaboration with cooperating
agencies and parent participants - Future erneria should include the assessment of
the viability of interagency efforts and the progress made in helping parents
achieve seme independence iy meeting their person and family needs. Ourcome
crite, 'a such ay improved family functioning and improved fumily living
conditions were uscd bv four projecrs. Criteria that are used in monitoring the
long-term influence of parent aad family services on children’s school readiness
are needed.

10) What evidence has been provided by programs to support the
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achievement of parent and family services goals?
PECIF dar icates that parents were very satisfied with the parent and

Jurdly services they wsed. 95 percent of the parents said the health, educational,

and developmental services they used were either helpful or verv heloful.

Document analysis suggests thut projects served families in an effective manner
with extensive cftort going tu the plunning and delivery of services. Quicome
o senie project documents indicate thar improved living conditions
theat, better housing, food, health services) positively influenced family
functioning as uassessed by parents receiving the services.
11)  What have parents perceived as most helpful to them with
regards to the parent and family services in which they participated?
Parents often noted during focus group sessions the dedication of staff to
helping theny mecr crivical personad und fumily needs.
workabil ty ot their small but highly supportive parent education program to be
a key factor in their accessing services of vital importance to their families. On
the PFGIF 95 percent of the parents said that educational, developmental, and
health services were most helptul o theni. Project staft (SPIF) al<o felt these

services were effective in meeting parent and family needs. Given the short

duration of the program. g_high level of parent participation and satisfaction with

parent and family services was achieved. Parents and staff have shown that when

services are located close to participating families and easily accessed, the use and

efiectiveness of these services s greatly enhanced.
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12)  How do parents perceive the impact of the parent ind family
services on themselves, their children, und their families?

Parents percerved the parent and fumily services component of the
program to have a distinctly postive unpact on then, their children, and their
families. Y2 percent responded on the PFGIHE that these services swere of u
postiive influence on thient and thewr jamilies. Document analysis indicated that
parents became more involved in promoting their children’s educational
development as particular family stressois were resolved. For example, one
parent was noied as saying: "We spend more time together now that [ have taken
care of my medical problem.”™  Another parent noted how the family’s
relationships were positively effected by yetung needed tood and clothing.

Project statt also noted improved selt esteem among parents who benefited
from project services. One statt member exclanmed during the focus groups that
three parents she worked with on prenatal care practices were now taking much
bete v ocare of theiasalves. Athicd avanies have dbo given fecdback o the pilot
projects that thew reterrals have mtluenced the parents toward having more self
contidence in solving difterent family needs.

Yarent/Family Services Recommendations
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services component v thicir parent edication prograni. Document analysis
showed that pilot projects that emphasized these services had a greater positive

influcice on parent behavions and on parent-child relationships and overall
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family functioning.

2) The program shouwld continue to pursue stronger community and agency
involvement in the delivery of essential purent and family services. Most project
leaders noted the need for a more comprehensive approach to meeting parent and
family needs in their communities.

3) Increase the emphasis on preventative services to at risk parents and families

as well as for the general population in the community. Educational, health, and
developmentally supportive services that tocus on prenatal care, maternal and
infant/toddler health, parent-infant attachment, positive and nurturing family
relationships, and family literacy should receive priority attention.

4) Community-wide interagency und colluborative involvement training should
be pursued vigorously. Several pilot projects have gecod case management and
interagency ideas but lack a supportive school-community setting in which to

implement these ideus. The entire viliage has to get excited about prevention

oriented parent and family services.

Summary and Ceonclusions

The Target 2000 Parent Education Program. as carried out in the work of
the pilot projects, has had far reaching etfects on the participating parents,
children, and families. It has also had o distinet influence on the staff and
participating school districts. The tullowing are highlights extracted from this

evaluation of the program
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*Based on document analysis and SPIF duta. an average of 385
parents and 394 children were served per project per year. Of
this number, each project served approximately 60 at risk
parents and 72 at risk children each year,

*All of the pilot projects haid an emphusts in parent education.
shightly over halt ot them had an emiphasis in child services
and parent/fanuly services, and slightly less than one-third had
literucy/training and adalt educaiion as a major emphasis.

*Home visiting and group meeungs were the most used
delivery systems. All ot the pilot projects appropriately used
multiple delivery systems in an uttempt to Improve parent
participation, PFGIF data indicates most projects were
successful in achieving that goal. Tn additon, over 70 percent
of the projects used mvolvement methods like transportation,
child care, and adaptive scheduling as puarticipation incentives.

“The Parent Education Compongnt oi the program focused
on the use of uppropridte. conerete. and relevant activities
that aimed 10 improve parent competence and confidence
as their children’s primary educators. The acinities were
oriented towuard enhancong children’s school readiness.

*The Literacy and Adult Education Component. where
emphasized, was effective in supportiing parents in acquiring
both basic family literacy skills and in achieving aduli
education and job trainig gouls,

*Child Services o1d Pareny/Fanuly Services were ettectively
deployed by several projects us @ means of strengthening
the parent and child s total learning system.

*Projects that utthzed effective interagency and community
involvement strategies were most influential In creating
comprehensive parent education. tamily literacy. and fanuly
support program. Future program ¢ftorts should build off
of the success of these projects

*Parent evaluations (PFGIF und Docuinent Analysis)
indicate that over 90 percen. of the parents were very
satisfied with all aspects of the prograny and thut 95 percent
believed that the program had o positin. tluence on them.
their children, and therr tumihies.

*Staft responses on the SPIF also support the positive
intluence of the programy. Statt were particularly pleased
with observed improvements in parent competence. pirent-
child refations, and 1n chifdren™s fearemyg gains.
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Based on the findings of the evaluation, five conclusions are offered
as follows.
I) The pilot projects achieved the goal of effectively designing and implementing
comprehensive carly childhood purent ¢ ducation with the parents and families of
preschool children at risk for school tailure. The projects were also effective in
planning and deploying parent education activities and services relevant to parents
of children birth to § years of uge for the conununity at large.
2) The most effecrive program practices included: using parent education
activities that strengthiened the tamily s litericy environment; carrying out home
visits that included both schooi readiness learning activities/resources and
activities and services based on the individual needs of parents, children, and
famulies; using multiple delivery sy stems and support methods such as child care,
transportation, on-site location of activities. group seminars, home visits, and
lending hbraries: involving parents in both puarent-child hiteracy experiences and
in adult education; using existing interagency and community resources to
ctfectively meet parent and tumily needs: encouraging and promoting “parent
networking”; and planning with parents with regards to meeting various parent,
chitid, and iwnily needs.
3) The pilot projects that had the highest level of intra-school and intra-district
support were able to achieve the most progress i integrating the parent education
program into alrcady existing carly childhood and adult education programs. The
best example of this is where a district has supported the expansion of the concept

to other schools in the district with combined district and externally acquired
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grant funds. Cf particular signiticance is the emergence of Family Education
Centers in some of the projects.
4) Staft training. interagency collaboration. and adequate statf and parent support
resources were noted as stgnificant contributors to project success, and where
lacking. as impeding forces. Continuing technical assistance in the form of staft
training on parent education strategies (particularly case management,
interagency partnership systems, and cftfective oreanizational activities), and in
the arca of developing more family hiteracy and adult training opportunities can
be a myjor force in turther strengthening the program.
5) The intluence ot the project on children’s school readiness has all of the
apparent indrcators i place but will need longitudinal data collection and analysis
to tully document ats presence., Purenits and staff point 1o the following as most
likely to be positively influencing the school readiness pattern: increased parent
knewledge and skilts i being teachers of their children: increased amount of
direct educational atention children are receiving; improved family living
situdiions s feeds are now being met: increased educational attainment by parents
J the carhier dehivery of critical
walth, developmental, and educational services o children of parents enrolled in
the program.

[ e:fect, the evaluation has found that the pioneering efforts of the 21 pilo!
projects have provided .. new rich source of potentially revolutionarv preschool
parcnt and tanuly support practices through our public schools. These efforts

should be viewed as a beamnine and not as a one tme effort. The projects have
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learned a great deal on how schools can reach into the very earliest part of the
tamily’s life and begin the school success process in i sensitive, nurturing, and
enjoyable manner. Much remains o be learned about how to more effectively
collaborate, support. and involve the partners of the teaching and learning
provess. Yet, these inital attempts to engage parents and children in enriching

and expanding learning experiences has been impressive and important.
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Recommendations

Scveral recommendations can be derived tfrom the results of the site visits,
document analysis, and the review of literatuie on ctfective parent cducation
programs. Ten of the most important recoriendations are presented and
discussed in this parr of the report. "These recommendations can be grouped into
five categories: purpose and tocus, statf selection and iraming, program
components and clements, coordination and ntegration, and monitoring and
evaluation.

Purpose and Focus

Recommendation . Parent educaiton programs should

emphasize the promotion of children’s school readiness. More direct

attenition should be given to strategies, activities, and services that address the

health caie, parent-clnld avachment, posiive family reisuonships, and basic
readiness skills (e.g , positive self-image. social coinpeience, physicai and inotor
development, perceptual and language skiliv, and ainalyticai reasoning).

In this regard. the programs should cither broker or provide a variety of
services that are directly rehated o ~schoot icadiniess, Examples of such services
include immunizations, healih dassesstients ey, vision and hearing checks),
developmental assessmients (with the resulis tied to educationally appropriate

experiences and activities), and mtormation on proper nutrition. Whenever
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possible, project staff should broker the services that are or should be available
through other community agencies. Delivery of such services is more costly than
brokering and may be duplicative. Some of the pilot projects have attained
effectiveness with regards to this recommendation and project networking s one
means of strengthening this aspect of the program.

Recommendation 2: Parent education programs should focus on
serving members of at-risk populations (e.g., single parents, teen
parents, parents with multiple risks), addressing the basic parent
education needs of all parents as resources permit.

There will never be enough resources to serve all those in need. Thus,
somie focus is nccessary if the available resources are to be used wisely and
effectively. Community-based parent cducation programs which are based on
interagency collaboration and com 1wnity-school partnerships are likely to be
good investments of money, time, and effort. Some of the pilot projects have
demonstrated the value, both cducationally and financially, of such programs.
Staff Selection and Training

Recommendation 3:  Those in charge of narent education

programs should make every etfort to recruit, train, and employ
members of minority groups to work in both leadership and support
roles.

The majority of parents served by the pilot projects were African-
Americans. Having project staft members with whom they can identify may

contribute to these parents” willingness to participate in the project activities and
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avail themselves of the project services. In this regard, etforts should be made to
invelve existing district und school statt who have both skills in the earlv
childhood parent education field and skills for working with parents in at risk
situations. Community volunteer and mentoring resource people should be
eagerly sought.

Recommendation 4: Those in charge of parent education
programs should ensure that adequate training and technical
assistance are provided to all staff members.

It is particularly important that staff receive training in the following
areds:’

(a) the curriculum of parent education. with a tocus on school readiness;

(b) adult education und job wtaining designs that incorporate collaborative
partnerships;

(¢) skills for working with at-risk parents and their children:

(d) skills in case management and interagency collaboration; and,

(e) methods of developing comprehensive parent/family education and early
childhood development programs through collaborative efforts within schools.
Program Components and Llements

Recommendation 5: Parent education programs should include a
clearly defined sequence of activities and services within a flexible
structure that allows for meeting the individual needs of parents and
families.

The activitics should reflect a systematic approich to parent education with
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cmphasis on leanung experiences that relate to the child’s school readiness needs.
Home visit plans need to be based on this systematic approach while utilizing
individual needs as nouted in home vbservauons and developmental assessments.
The content of group meetings should be bused on u needs assessment of parent
participants and where feasible related to home visit emphuses.

This recommendution, while emphasizing the need for systematic
educational plans, also recognizes the need for being responsive to individual
needs as they arise. A balance between specitic educational activitics and

individual parent and child needs should be the main goal.

Recon.mendation 6: The family literacy and adult education
component of parent education programs should receive increased
emphasis. At present, this component receives the least emphasis. Only six of
the twenty one pilot projects included it as a primary emphasis. A similar
percentage of the parents interviewed during the site visits indicated they had
participated in activities related to this component. The renewed emphasis on
family literacy and adult education should address three issues. They are:

(1) an emphasis on family literacy similar to that which currently exists in the
pilot projects using a Family Education Center approach;

(2) the refinement and improvement of the relationship between adult education
and parent education within each district: and,

(3) ine development of a comprehensive adult education program in each school
or district which integrates early childhood education with parent education and

adult education.
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Recommendation 7: The supports and incentives that enable and

encourage parents to participate in the various components of the
parent education program should be continued and where possible
strengthened.

Quite obviously, parents must participate i the parent education program
1t 1t 1s to be successtul. Purent participation in these programs appear to be
related 1o several enabling factory, most of which several pilot projects have
successtully deployed. Among the most common are:

(a) the provision of transportation:

(b) adaptive scheduling:

(c) nearby service locations:

(d) the provision of child care: and,

(¢) the establishment of parent networhs.

To the extent that these factors ure in place in o particular program, the
participation ot parents is hkely to be enhanced.

Coordination and Integraiion

Recomiicndaiivin 8:  Parent education programs should work
toward being fully integrated with the school, school district, and
larger community.

Parent educanon piograus do not have sufticient resources to tunction on
their own for an extended pertod of tme. Thus, both the survival and success of
stich programs depend to a large extent on their ability to coordinate with other

agencies and scrvice providers. Wirchin the school districts. pareat education
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programs should be directly linked with existing euarly childhood programs (e.g.,
prekis dorvarten programe, private child development programs) and related
kindergarten-primary and aduii educanon programs. This recommendation is
consistent with the direction ot the primury school success criteria presently
being explored in South Carolina.

Further, within the school districts (as well as within the state as a whole),
state-tunded parent education programs should be coordinated with other
‘ederally funded early childhood programs like Heud Start and Even Start. Such a
collaborative arrangementr is (n place in some of the pilot projects and should
serve as one model for others to emulate.

Recommendation 9: Parent cducation programs need to clearly

determine which services and activities they can best deliver and
these that can best be handled by other community agencies.

Parent programs must avoid becoming ull things to all people. Staff need.,
among other things, u thorough knowledge ot other programs and agencies
within the community, skills in cuse muanagement, and the ability to arrange and
make referrals to other programs in a sysemtic manner. Some pilot projects
have promoted such interagency relationsiups in their communities and these
projects should serve us models for other programs. Improved case management
and more viable interagency referral and tumily service arrangements can free
up the parenting prograins to direct more energy to the primary program
function of educating purents and childicn. However, basic family needs must he

met before parent and cluld learning cxporionccs can be expected to have much
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ettect.
Monitoring and Evaluation

Recommendation _10: A longitudinal «valuation of parent

education programy should be designed and impilemented.

Such an evaluation will cnable legistutors and educators to judge the
progress of the programs, recommend and make adjustments in the programs as
necessary, and, perhaps most importantly, assess the long-term effects ot the
Prograns.

No program is as effective us it might be the first time it is tried. Program
effectiveness needs 1o be monitored and improvement made in accordance with
the information gleaned from the monitoring. A longitudinal evaluation can
provide both imwpiediate feedback on program effectiveness and longer term
progress, particularly as programs influence children's school readiness.

The conceprua! trumework undertying our evaluation of the parent
education programs includes a description of program strategies. activities, and
services, and the impact of these strategees, activities, and services on the parents
and. ultmuately, on the students. Because of time constraints imposed on both the
pilot projects and our evaluation cttorts, this report includes mainly the program
descriptions and the percerved mmpact of the program on the parents. A
tongitudinal study would be needed to examime the actual impact of the program
on the parents as well as the wnpact of the program on their chuldren. Such a
study should expand on the databuases created in the present evaluation. Every

child served should be trecked mto the school system. The PEr and BEDS
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databases could be combined to longitudinally assess the benefits of various PEP
programs. Cross-sectional compurnisons of PEP-aided and non-PEP-aided groups
could also serve similr purposes. Without a longitudinal study, the extent to

dy e ~ T N N PO gy es e e R N v
which the pirogrdiil benelits children swill never be known.
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Executive Summary: South Carolina’s Target
2000 Parent Education Program

The evaluation of the Targer 2000 Parent LEducation Program was

conducted during the period January to Mayv of 1993, The purpose of the
evaluation was:

Tou cotiduct a compieliensive review and analysis of

the program components and elements as they have

been designed and implemented by the pilot projects.
The tocus was vnc detennimuyg the various strategies and practices that have or are
likely to have a positive influence on parents, children, and tfamilies during the
period from birth to five years of age. In effect, the evaluation attempted to
delincate effective parent education pructices as related to increasing parental
competence, streasthening family functionmg, and ultimately positvely
influencing children’s school readiness and success.

The evaluation framework included four components and three stages. The

four components are: Parent Education, Literacy/Training & Adult Education,

Child Services, and Parenty/bamily Services. The three stages are: Design,
Implementation. and Evaluation.
Within each of the major components of the evaluation framework, the

following questions were studied:

Desion Stage

[ What are the major goals of the purent education program as reflected in the

work of the pilot projects?
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2) How were the parent education program goals developed as reflected in the
needs assessment activities carried out by the pilot projects’?

3) What delivery systems have the parent edocation program used?

4) What parent ¢ducation program activities have been used to achieve the
identified goals?

Implementation Stage

5) What methods have the parent education programs used to increase parent
participation in program activitics”

6) What staff development activities were used to enable staff to effectively
implement the parent education program?

7) What types of interagency and school-community collaboration have parent
education programs used?

Evaluation Stage

8) What assesswient processes have parent education programs used te record
progress toward achievement ot their gouls?
9) What performance criteria and standards have parent education programs

used to determine their effectiveness in achieving particull
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10) What evidence have parent cducation programs provided o support thic
achicvement of their goals?

11) What have parents perceived as most pnportant to them with regard to the
activities in which they have participated?

12) How do parents perceive the impuct of the program on themsclves, their

children, and their tamilies?
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The primary sources of data used to carry out the evaluation process were:

project documents, parent and statt mterview torms. and narrative data collected
during sute visiis to the pilot projects. Fwo particular evaluative instruments were
developed: The Purenr Focus Grop interview Form (PFGIF) and the Staff &
Program Inveniory Form (SFIF). In addition, each pilot project was visited. The
purpose of the site visils was to observe the various contexts of the programs,
acquire parental and statt perspectives on the program, and to obtain needed data
1o prepare the evaluation report.

Duaty collected during the evoaton were organized according to the key

components and major stages delineated * the concepu i framework. The data
were also organized in a manner that relationships between program factors and
participant factors coudd be studied. Further, data oreanizition aaned to provide
insights on etfective practices as rerlected m program activities, strategies, and
resource usage that could potentially huve a positive influence on parents.
children, and tamilies.

The findings of the study are organized and presented in four sections:

prolile of participating parents and lumiies, an overview ot the context and
background of the program, a synthesis ol the findings on the parent education
program, and a discussion of the implicatons of these findings. Findings of the
cvaludation dic muoic desciiptive aind suggesine tan correfational as projects have
had limited time to develop and implement their designs, and assessment

procedures are just beginning to reflect loneitudinal emphases as related to the
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mmpuct of the program on children’s school readiness. In spite of these
limitaticns, the findings suggest, wherever appropriate, longitudinal possibilities
as strongly proposed in the research literature in early childhood parent
education.

Two basic groups of parents and families participated in the program: the

general parent population who have children in the birth to 5 years of age range,
and parents of children considered at risk for school failure in this same age
ratige. All of the 21 pilot projects provided some form of services to toth
populations. The generul parent population  participated basically in the large
group sessions and related activities like using the family lending library and
participating in child development assessments. Parents at risk or with preschool
children ar risk were the major participants m the intensive services iike home
visits, adult education. small group activities, and tamily services. These parent
are mostly poor, single parents, unemployed, lacking in needed formal
cducational skills, and experiencing multiple problems. Typically, they have 2 or
3 children, are very young, and have little support or guidance on parenting and
family issucs. The families are rural, in need of continuing public support, and
have often experienced an intergenerational cycle of failure in school.

The context and background ot the program includes two important

elements: statt and program information. [he major anributes of the staff are:
they are experienced, well educated, and have been with the program since its
inception: they are multicultural in makeup and strongly believe in the program:

the most cemmon job titles and roles are tor parent educator and project
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director; the most common staffing pattern combines full and part time
personnel; and they are continually upgrading their skills through specific
training programs.

A review of data on the veneral progrant content indicate the following as
carried out by the pilot projects: they have established gouls that aim to increase
parent competence and family well-being so as to positively influence children’s
school readiness; they have developed a strong eniphasis in the parent education
component, along with substantial involvement in literacy and .dult education and
child and parent/family services in about half of the projects; they have used
multiple delivery systems with home visits and group meetings the most
prevalent; they huave intensively pursued parent participation with several
involvement methods: and, they have achieved high levels of parent and child
participation in program activities and services.

Evaluation findings are presented for cach of the components of the

program as follows.

Pareat education component findings include: 1) emphases were on both
parenting and child development mtormation; 2) activities reflected a major focus
on preventative informatien tor parents (e.g., prenutad care) and on the skill areas
essential to healthy child development and school readiness (e.g.. social
competence, lunguage developimenty: 31 delivery systems were diverse with home
visits and group seminars the most prevalent: <) p-rents were involved in
assessing and articutating major needs to be addressed in program efforts: J)

various involvement methods were successtully deployed to maximize parent
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participation; §) interagency eiforis inciuded the otffering of collaboratively

sponsored group meetings and the sharing of resources; and, 6) projects used
continuing evaluation to refine and improve their activities. Staff delivered an
impressive amount of program activities with the average program offering 1.5
home visits per parent per month and 12 group meetings a year. In addition, they
disseminated newsletters on an average of 1 per month, maintained active lending
fibraries. and disseminated many community wide materials through the news
media. Parents were active participants in the parent education component. On
average, 76 parents per project participated in home visits each month and 116
parents participated in group meetings per project. Parent evaluations were quite
positive with over 96 percent evaluating the hoine visus and group meetings as
very helpful.

Literacy'training and Adult Education component findings  include: 1)
emphases were on addressing general literacy needs and helping at risk parents
dttain essential educational goals: 2) delivery systems were inclusive of providing
family leamning activities, offering adult education, and placing parents in job
training; 3) activities included courses and informal learning with the use of
Fanuly Education Centers as most effective: 4) participation supports included
individualized counseling, child care. transportation, adaptive scheduling, and on-
site course offerings: 5) interagency cetferts (particularly intra-school
collaboration) proved to be a muajor success mdicator tor projects using them,
and., 6) the combining ol parent involvement in adult education and child

involvement in child development (within the same tacility and on the same
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schedule) proved highly etfective. A major lesson learned was that effectiveness
in this component requires strong and coherent ntra-and-extra collaborative
etforts. Parents viewed the fumily literacy acuvites as most helpful and those
parents cnrolled 1 truining or adult cducation courses assessed them as most
helptul. They puarticularly pointed to an improved self image and to their
children’s improved perceptions ot them as parents as outcomes of their
mvolvement in adult learning.

Child Services composicar findings  include: 1) emphases were on
providing children with Developmental and Health Assessments and supportive
educational activities and resources; 2) delivery of services were carried out in
schools, comimanity plices aind throogh hones visitst 3 major activities included
Developmental Screening, Direct Educational Services, and Health Services; 4)
various incentives and involvement sirategies were used such as community health
fairs, interagency service delivery, and such means as transportation: 3)
interagency efforts were helpful i service delivery but need umproving: and, 6)
an average of 300-plus childicn were provided services in cach project. Researci
suggests that the timpact of child services such as those provided in the program
will be powerful in terins of tmproving children’s readiness for school. Parents
and statf were unanimous on the positive outcomes ot the child services activities
carried out by the program.

Parontfamily services component findingy iiclude: 1) emphises were on
meecting the individualized needs of parents and tamilies; 2) supportive delivery

systems such as transportation, child cure, and heme visits enabled parents to use
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seeded services: 3) activities runged from providing needed health services to
helping families acquire food and heat; 4) involvement methods were adaptive
and supportive of parents: 5) case management and interagency efforts were
present in the more etfective pilot projects: and 6) parents assessed this aspect of
the program as very intluental in helping them become better role modetis for
their children. Anecdotadd examples provided by the pilor projects supported the
belief that improved parcent and fumily living conditions have a positive influence
on the child's hopre lewrning sitnation: Future efforts in this component of the
program need to focus on improving the interagency delivery system.

In summary. the Target 2000 Parent Education Program, as carried cut in
the work of the pilot projects, has had tar reaching effects on the participating
parents, children, and families. It has also had a distinet influence on the staft and
participating school districts. Based on the findings of the evaluation, five
conclusions are presented as tollows.

1) The pilot projects achieved the goal of eftectively designing and implementing
comprehensive early childhood parent education with the parents and families of
preschool children at risk for school failure.

2)  The most eftective program practices included: using parent education
activities that strengthened the family’s literaey environment; carrying out home
visits that included both school readiness activities and services based on the
individual needs of the famiiies served: usmg muitiple delivery sysiems and
support methods: involving parents in both parent-child literacy experiences and

adult education; using interagency and community resources to effectively meet
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parent and family needs: promotmg parent nerworking: and plunning with parents
in regards to meeting various parent, child, and tamily needs.

ohest Tevel of mntra-school and intra-district

o)
[

3) The pilot projects that had the hi
support were able to achiove the thiost progicss i integrating the parent cducation
program into already existing carly chitdheod and adult education programs.

4) Staft trainimg. interagency colluboration. and adequaie staft und parent suppuort
resources were noted as significant contributors to project suceess, and where
lackmyg, us impeding forees.

S) The influence of the project on children™s school readiness has all ot the
apparent indicators in place but requires longitudinal study to fully explore the

dynamics between the program and the potential effects on children.

Several recommendations can be derived trom the results of the site visits,

document analysis, and the review ol the literature on effective parent education

programs, fen of the moest unportant recommendations are presented. These

recommendations are grouped o five categories: purpose and focus, staff
selection and training, program coniponents and elements, coordination and
integration, and monitoring and evaluation.

Purpose and Foucus

Recommendation 1+ Parent education programs should ecmphasize the promotion

of children’s school readiness.

b

Recommendation 2. Paent education programs should focus on serving

members of at-risk populations (e.¢., single parents, tecn parents, parents with

multiple risks). addressing the hadic parenr education needs of all parents as
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resources perinit.
Staff Selection and Training

Recorimendation 3: Those in charge of parent education programs should make

every effort to recruit, train, and employ members of minority groups to work

in both leadership and support roles.

Recommendation 4: Those v charge of parciit education programs should ensure
that adequate training und technical assistance are provided to all staff members.
Program Components and Elements

Recommendation 5: Puarent education programs should include a clearly defined

sequence of activitics and services within a flexible structure that allows for

meeting the individual needs of parents and Tamilies.

Recommendation 6: The tamily hteracy and adult education component of the
parent education programs should recerve mcreased emphasis.

Recommiendation 7 The supports and incentives that enable and encourage

parents 1o participate in the various components of the parent education program
should be continued and where possible strengthened.
Coordination and Integration

Recommendation 8: Parent education progrants should work toward being fully

integrated with the school, school distrier, and larger community.

Recommendation 9. Parent education programs need to clearly determine which

services and activities they can best dehver and those that can best be handled by
other community agencies.,

Monitoring and Evaluation
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Recommendaiion 10: A longitudinal evaluation of parent education programs

should be designed and implemented.
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Beaufort County School
Ms. Kay Broxton. Director

Pickens School District
Ms. Stella Holliday, Director

Hampton School District 1
& Allendale (Salkebhatchie
Consortium)

Ms. Denise Parker. Director

Aiken School District
Ms. Gat! Graham. Director

Marion District 1 & 2
Ms. Helen Smith, Director
Darlington County School
District

Ms. Brenda Ayers, Director

Georgetor.  School District
Ma Lorine Pressdey, Director

Anderson School District 5
Ms. Lee Looney. Director

Lauens School District 56
Ms. Beverly Madewell. Director

Spartanburg School District 4
Ms. Karen Moore, Director

Spartanburg School District 2
Ms. Jean Vassey. Duector
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Sumter School District 2
Mrs. Barbara Ragin, Director

Greenvilie School District
Ms. Alana Maitland. Director

Lexington School District 4
Ms. Svlvia Yarborough, Director

Lexington School District 1
Dr. Clare Hodge. Director

Union County School District
My, My Foster, Director

l.ee County School District
Ms. Bunchie Jordan, Director
York School District 4

Ay, Pat Wolfe, Director

Calhoun Schooil District
Ms. Everleen K. Fredrick. Director

Greenwood School District 50
Ms. Rosemary Wilson, Director

Sumter School District 17
My, Dorothy Johnson, Director
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'l-'argct 2000 PEP Evaluation Planning Meeting

9:00 ANM.

9:30 AM,

10:15 ANL

1145 AN

1:00 P.NL

2:00 P.ML

245 PM.

(February 16, 1993)

Agendea

Cottee/danish

Evaluation framewaork presented
Evaluation tramework discussion
Break (f.unch ai 12 Noon)

fformat, structure, and scheduling
of program site visits

ata niceded trom programs ¢
Data needed trom programs and
program visit scheduling

Adjourn
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About You And Your LFamily
*Relutionship child (mother/tather/ grandparenyrelinve/other
*Marital status (single/marnied div arced/othen
FWork status temploved tull tme, parttme {10 hours, 20 hours, other], unemployed)
*Highest fevel of education uitained 110 or tewer years, P 120130 T above 14)

*Currently enrotled 1 an educational program or training course.
YCH No

CCurrentdy enrolled man adult ecducanon or waining course sponsored by the parent
education program.
Yes No
*/\gc,”
=Ethmo/ricral backeround (Cuuvasian, Black, Hispanie, Orniental, lndian, Other i
*CGeographical locale (Rural, Urban, Suburbin, Others
ANumber ot children o1, 20 340 5-plus)
*Number of chuddici binh o > o 2030008 plus;
sinvolved g religion. e Nu
“family is sif suthicient. Yes No
*Number of aduits Iiving i the household (1, 2, 34,5, S-plusy.
*laamly hving condivois v (Pooi, Adeguaie, Good, Esecliono

*Our house hay Heat (Yes, Noy Running Water (Yes. No)
Electricity tYes, Moy

*Our tanuly hus adequate food (Yes Nay.
*Our tainily 's health 1s (Poor, Adequate, Good, Excelient)

*Our iy s relstionships swith each other are (Poor. Adeqguate, Good, Eseellent)

*Our tamily s man helpers are tRefanves, Briends Home Visitor. Other ).
213
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About Your View Of The Program And
Your involvement In It

*How yousearned about the program tHome Visitor Teacher, Friend, Newspaper, Relatyve,
Other ).

*How Jong have you beei iinvolsed i the proyoan! dess than 1 oyear, T year, more than
[ LM - T | ) . ’
PYCAE, D VURISOITIONG i o SEads, b ydadny)

*What are the mostimportant things i your child s development? (Social skills. Good
Health, Physicad developuent, Cuntosity, faanguage skilis, Selt mage,
appiness, Other __ . )

*Which services have been helptul in making it possible for you to participate in program
activities? (Homwe visits, Fransportation, Child care, Group meeting schedule,
other )

SWhat things do you nuke absolutedy sure your child has? dhmmunizanions, Regular heaith
checkups, A happy home Tife. New experiences, Fove, Good Nurition,

Other_ . ... J

*How often do you do home visits? 2 per month, | per month, 1 every two months,
Other .

“How many group parentung meeings or discussion groups have you attended per year?
(2030405, 607,89 100 10 o nore )

*Are you purticipaling i any of the Adult Education courses or actvities otfered by the
parent educaton program? (Yes, No;
Describe

*Circle any of the parent or family services vou have used since vou have been o part of the
parent educanon progrimm’?

(Prenatal checkups, miedical checkups, medical services, counseling, parent
lending library, nutrition services, fanuly support [tood, clothing, heat, other].
Other

*Have you used any of vour projects referral services” (Yes, Noy
Describe .

*Does your project huve wnewsdetter? (Yes Nor Do vouread it? (Yes, No)

*What other program activities have you participated m? (held wips, Fanuly night,
Parent night, other e
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Parent Perceptions Of Program Efiectiveness

Programs:
Parenting

Group Meeting
1) Not helptul
3y Helpful

Home Visity

[ Not helptul

3 Helptul
Adudr Edvcanon

GED Eguivalengy Courses

1) Not helpiul
31 Helptul

Adult Ennichment Courses

Iy Not helptul
y Helptul

Job Traiming
Iy Not helptul
3 Helptud

Serviges

Child

Health Services
11 Not helptui
A Helptul

Educational deryigces
1) Not helptul
3) Helptul

Develonmental Sersy iwes
1) Not helpful
) Helptui

Parent Family
He JL&QLLS
l) Not hclptul
3) ieiptul

Educational Services
11 Not helptul
U Helptul

Developmental Seryiwes
l\ \(u [nlv\! !
O tHelptul

2

—»

-

()

-

FYN )

PO )

Somewhut helptul
Dud not purueipate

Sumew hat hetptul
hd not participate

Somew hat helpful
Did not participate

Somew hat helpful
Did not participate

Somewhat hejptui
{aid not l).ulitxp.tlc

Soniewhat helptos
Did not participuate

Somewhat helptul
d not participate

 Somewhat helpful
¢ Did not participate

Somewhat helpful
Did not participate

S Somewhat helptul

Dhd ot participate

Somewhat helptul
Dt notparncapate
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Staff And Program Inventory Form
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Part One: About The Staff

*The position titles and roles of the staft are:

_____ Director ~ Home Visiter ____Parent
Lducator
 Nurse . Secretary _____Other
*Number ot bull tme statt ~Part ume statt

_____Volunteers
*Agesobstatt
*Racial ethnic background tCaucasian, Biack. Hispanie, Indian, Other ).
*Staft have been witlt the prograni for 1. 2,03 years.
*Educational level _____High School  ____Some College __ College

*Past experiences of stadt include:

Teuachmg expenence _____Home visiing experience
social work . INursing
School administration Other
*Statt Live in the community  __ _ Know parents personally
Know the comniunity __Involved in community

*Staft relavonships with eiach other are:
___Poor Adequate __Good _ Excellent
*When staft talk about the parent education program they use descriptors like:

(Helpful, Eftective, Needed, Inetfectne ).
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Part Two: About Program Goals/Activities

*Main purpose of program 15

*Programs major emphasis is on which ot the tollowing components:
{Parent educarion, Adult education, Child services, Family services).

*Program goals were arrived at through needs assessment tools such as:
(Surveys, Parent discussion, Community case studies, other ).

*Major program activity areas are: (Home visits, Group meetings, Adult

education, child services, tamily services, other ).
* number of parents are in the home visit program and are home visited
—__.___times per month.
* number of parents attend group meetings____times per year.
*_____ number of parents are enrolled in adult education/training activities

per year.

*The number of children receiving the following services are:

____Developmental screenings __Health screenings
_ Medical services _Immunizations
_ Child development ____Other

*The number of parents reeciving the following services dre:
__Prenatal care ~_ Health checkups
_Health/medical services ___Reterrals
___Counseling ___Other

“The number of families receiving the tollowing services are:
___Food Clothing
Transportation to a service __Heator other__

*PDescribe other services/activities here:
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Part Three: Staft Relationships With Parents
FStatt interact with parents on a regutar basis (Yes, No).

*Staft believe that their relationships with parents are based on a partnership
(Yes. Noj.

*Staft believe that their refationships with paicnts promote a positive self image
in parents (Yes, No).

*Saff attitudes toward parents (as indicuted in the tocus group discussions)
appear to be (Negative, Somewhat positive, Positive. Very Positive).

*Stalt have raining and inservice activities that tocas on strengthening their
knowledge and skills with regard to promoting positive relationships
with parents (Yes, No).

Part Four: Staff Strategies For Involving Parents

and work of the program (Yes. No).

*Staft have made provisions for muximizing parental involvement by using
the following suppor strategies (Please check the one you use regularly):
__Transportation ___Felephone or written reminders
~Home visits ~Aduaptive scheduling
___Videotaped lessons ___Newspaper/radioftv coverage
___Collaboranve meetings Other
_Child care

*Statt involve parent representatives in all major program decisions (Yes, No).
I g

*Incentives such as the following are used to attract parents to meetings:
Cash ___Food __Child Care Prizes
___Other

*Parent participation in our program has been (Poor, Adequate, Good
Excellent).
Explain why
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Part Five: Staff’ Perspectives/Strategies For
Interagency Collaboration

*Interagency collaboration is: ot littde help in our program, ot some help, of
major help).

*Interagency etforts inour program play: (a small role in meeting parent/child
needs, a somewhat helptul role. a big role).

*Our main strategy for attaining etfective mteragency collaboration is

“Interugency etforts i our program have made possible the tollowing services
for parents and tamilies:

FFood __Hew Medicine
Housing Medicil Services ___Immunizations
__Tutoring Health Checkups Other .
*The primary groups and agencies we colluborate with on a regular basis are:
DSS ___Health Depuartment Babynet
_wic Clemson Extension ___Other__
*Our program makes about referrals 1o agencies per month.

FActivities and services our program provides tor clients of other agencies are:
___Parent education __Aduit education
___Child development _Child assessments
____Other services

*QOur program has an active interavency advisory councilt (Yes, No),
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Part Six: Staft Perspectives/Strategies Related To
Integrating The Program Into Other School Programs

“Our parent education program is physically housed:
___separate from other carly childhood programs
connected with other early childhood programs
other

*Qur parent education program is programmatically interrelated with the
school und distrniet’s early childhood programs:
o Yes ___No
Explain

*Qur school district is substantively supporting the parent education program
__ Yo No
Explain

*Specific examples of ways our program eftectively interrelates with other
carly childhood and related programs in our school district are:
___We work with the statf in the child development program
___We work with the staff in the Kindergarten program
___We work with the statt in the primary grade programs
___We work with the staft in the adult education programs
_ We work with other statt

*We meet regularly with other early childhood and related programs in the
planning and implementation of our program (Yes, No).

*Ways we can improve our interrefationship with other early childhood and
related school district prograims are

N
no
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Appendx G

Parent Education Program Specified Outcomes:

A Summary of the Findings
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A synthesis of the findings of the evaluation relative to the desired
outcoiies of the prugrani provides a basis fui buill ininediaie feedback on the
program’s efforts and for long-termy progrum development. Each specified
outcome is reviewed relative to the findings of the study.

1) The chiidren benefit in terms of readiness for Kindergarten and
First Grade.

While the pilot projects are only three yeurs old. duta gathered in the study
indicate children’s readiness for school 1y being positively intluenced. On the
PFGIE, parents noted that the program had helped my child 1o be betrer
preparerd for school. Field notes kept by the evaluators indicate that parents and
staff observed improved school readiness behaviors in chitdren (i.e., language,
social skills. general readmness). More specitic longitudinal data on children’s
actual school performance is needed to fully assess program influences on this
outcome. However, the mitial mdicators (parent and staft assessments) are
positive. Studies on other similar programs such as Parents As Teachers
substantiate the positive school readiness outcomes (Swick, 1993).

2) There is increased awareness and use by parents and guardians in
the program of available community services to assist in parenting.

In pilot projects where parent, child. and family services were emphasized.
parent awareness and use of community services was extensive. SPIF data shows
that community services relative to food, counseling, prenatal care,
transportation, clothing, heat, and child care were used frequently by parents.
Data analysis also shows that close 10 50 percent of the programs had a major
emphasts on increasing parent awareness and usage ot family services available in
the comnwnity. Slightly more than 3U percent of the programs used inleragency
resources on a regular basis to strengthen this practice, 95 percent of the parents
using these resources assessed theo as very helptul on the PEGIE.

3) There is increased use of prenatal services by expectant mothers
in the program.

19 of the 21 pilot projects provided access to prenatal care services, SPIE
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data indicates that an average of 13 parents per project received prenatal care
services. In projects where this service was & major focus, as many as 70 parents
were involved in prenatal care services. The emphasis on prenatal care services
should be increased in all of the projects.

4) There are increased opportunities provided to parents participting
in the program for improving their level of education and there is an
increase in the level of education of parents participating in the
program.

While all of the pilot projects mvelved parents in general adult and tamily
literacy activities, shightly less than 30 percent had o major emphasis on providing
parents with access to adult educational and training services. SPIF data indicates
that approximiatels 7 parents per project were enrolled in adult education courses.
In projects where adult literacy and education was « major emphasis as many as
30 purents were involved and as many as 10U per year completed their high school
diploma or GED. Parents valued their adult education experiences as so indicated

in the PEGIF data. Al projecrs should have a major emphasis on adult and family

literacy services. with o cleariy delineated plan for increasing parents’ level of

education,
§) There is increased participation in the program | v parents and
guardians.

All of the pilot projects had parent participation increases each of the 3
vears., The enabling involvement methods that were most etfective in increasing
parent participation were: offering relevant services und activities. use of
adaptive scheduling and scrvice locations, formation of close trusting
relationships with parents, provisions tor child care and transportation, and high
visihility of program services through interagency and intra-school efforts. An
cach project served close to 150 parents cuch vear through general group

meetings, newsletters, and other mdividuaized services,
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6)  There is a reduction in high risk factors such as single
parenthood, teen parent’tood, low Dbirth weight, children’s accident
and injury rates, and rates of child abuse and neglect as a result of
participation'in the program.

This outcome will need longitudinal data to provide an accurate picture of
how the program influences 1. However, data from the SPIF and the PFGIF
suggest that partcipating parents are more wware of the need for a healthy
environment for children. Further. other rescarch (Olds, 1988) indicates that
mothers receiving services such as prenatal care and parent education will have
healthier babics and that reductions in child abuse and neglect are likely as the
full impact of the program is longitudinally assessed. It iy critical that these
variables be addressed in the loneitudimal desion.

7) There is an increase in positive interactions between parents or
guardians and their children as a result of participating in the
program.

Parent-child mteractions was a major parent education focus in all of the
pilot projects. Positive Jdiscipline. parent attitudes toward the child, parent-child
relationships, «nd child development were major program topics in 19 of the
pilot projects. 95 percent of the project Jditectors responded on the SPIF that the
program had positively mfluenced parent-child mteractions. Focus group field
notes indicate that 92 percent of the pariicipanng pareats felt the program had
helped thent to become more positive with thewr children.

8) There is an increase in time spent by parents or guardians in the
program with their children in activities that help the child to learn,
build, self-esteem, and gain confidence.

When asked to identify the major nmipact of the program on them and their
children on the PFGIF, parents noted thewr mcereased participation with their
children in learning acuvities related to school readiness. In the focus groups
parents continually commented to the evaduators that they felt better prepared to
help their children. Project staft also noted increased parent involvement in home
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‘ %) There are mwure favorabie atiiiudes of parenis aind guardians in
the program toward education and their local schools as a result of
> purticiputing'in the program.

Parents consistently reported their beliet that they and their children were
better prepared for school (PFGHL Site visit data suggest that parent attitiudes
toward the sclhiool improved the most when the school staff were highly involved
inoand supporiive of prograini actividies. More data is needed to assess ihis

outcome. However. parent and statt testimonials imdicate improvements in purent

attitudes toward education and m some cases toward the school itself.

10) Parents and guardians who have schoul age children are more
involved with their children's schools during and following
participation in the prograin.

This outcome was not directly addressed by the pilot projects and needs to
be dncluded i fuiire data coliecuon efrorty.

11) The program has recruited and is serving parents of childrea
who are *at risk™.

The program has successfully recruited and served parents of children who
are “at risk”. As the demographic profile (generated trom the SPIF and PFGIF
data) indicates. 40 percent were single-parents. 68 percent were unemployed. 28
percent lacked a high school diploma, and over 75 percent were receiving some
type of federal or state aid. Additional data from the PFGIF indicate that 33
percent of the parents and families were “very high risk™. Parent participation in
program activities is very high - 80 percent. Parent assessment of program
services as “very helpful” indicates that the program is indeed effectively serving

at risk parents and children

12)  The program provides developmental screening of preschool
children.
An average ot 133 children per pilot project received developmental
screening each veur Inoaddition, many children received health and medicul
226
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screenings as well as vision, hearing, and speech screenings. Significantly,
projects also immuiiized many children. tven more impressive was the followup
services provided. 95 percent of the parents (PFGIF) said these services were

very effective and intlluential m their children’s lives,
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Appendix G

Longitudinal Design Framework
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The longitudinal evaluation of the program s essential to acquiring a
comprehensive perspective on the value and effectiveness of the various

dimensions of the program, Wik regards 1o the desired

<

silconies of @
program, long. udimal duta collection and analysts showld focus on the following:
D) Intluence on reduction of high risk jactors w the parent/family systems within
the community.

2) Influence on increased participation of parcnts of “at risk™ children in thet
children’s educationg,

3y Influcnce onimcreased positive pareni-child interaction.

4) Influence on micrcased developmental and health assessments of children.

S) Influence on increased parentfumily comperence inusing resources in the
community.

6) Intluence on mcreased school readiness ot children.

7Y Influence on increased school succesy of children.

8 Influence on improved family-school relationships.

9) Influence on mcreased literacy and educational achievement by parents.

L) Influence on improved teacher: school atiitndes toward famihies.

The nicaits used to collect and organize data relative to these desired
eutcumes needs to be mulndimensional and vet structured in a way that facilitates
the long-term assessment of the program’s effectiveness. A statewide data base
(inclusive of ali participating projects) should inciude the following information
for cach project o an annual basts.,

D) Demographic data on parents and tumihies relative to indicators of “high risk”
conditions. This should mclude data on murital status, ractal/ethnic ongins,
parcnts level of cducation Gncluding uew v achieved education), birth weight of
newboms, economic status, and related “high risk™ data such as child abuse and
neglect data,

2) Participation dara on the invoh cineni of parents in both program activities and

on parents’ uses of activities and services with their children.
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o) Purent educational achievenient duta relative to purent participation in boih
family literacy and in more tormal adult education and mraming. Achievement of
educational benchmarks hike attainimg « high school certiticate or GED need to be
closely recorded.

+) Chitd school readiness and success duta need to be recorded annually. An
efficient and yet meaningful system ot data should include: developmental
assessment results, the child’s school entry readiness performance, and the child’s
wing school pertormance data tor each school year.

The following figure shows one possible format for conceptualizing this

process.




O

ERIC

Aruitoxt provided by Eic:

Conceptual Framework Fur Longitudinal

Evaluation Process

Parent Training

Desire Outcome

Increased parent competence

Long-Term Assessment

Reduction in child abuse
Increased prenatal care
Improve school readiness

Adult Literacy &

Increased parent educational

High School Diploma

Education attaiinment and involvement GED Completion
i usaig Sanmily bieniey Family literacy hubits
improved

Child Services Increased school readimess Developmental Assessment
and success Results
School Readiness Results

School Pertormance Results

Parent/Family Increased parent and Parent Educational
tamily competence Achievements

Child Educational
Achievements

A second level of duta collection should occur at the school district level.
More detailed demographic, parent participation, parent achievement, and child
performance data should be collected at this level. For example, each districi
could develop a continuing profile of participating parents relative to at risk
indicators, educational attainment, and parent/family use of services. More
claborate child perfornuinee data that includes locally used assessments can add
greatly to the data collected statewide.

A third level of data collection should exist at the parent education

program level. Lach program should develop a portfolio on each participating
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parent and child. This portfolic would include individualized goals, a service
plan, activities and services delivered, specific outcones observed, and relates
information that provides insight on the program-participant dynamics.

In etfect. the longitudinal evaluation should include a statewide data base
that provides continuing feedback on the program’s possible influences, district
fevel data bases that supplement the stitewide etfort with regards to providing
information on locully unique program etffects, and program-specific portfolios

that provide individualized information on cach participating parent and child.

232

oy
o $o

N Y NE B B O ax ER Om 2B o




Data Collection Elements Listing
For Longitudinal Study

Parent/Family At-Risk Data Elements

1) Percentage of babics bom to Jdrug-addicted mothers.

2) Percentage of low-birth weight newboms.

3) Percentage of single-parent tamilies.

4) Percentage of child abuse cases present in parent/family population served.

5) Percentage of poverty tamilies within parent/family population served.

6) Percentage of children judged “not ready” for school with population served.

7) Percentage of children who fail one or more grades during the first three
years of schools within the population served.

8) Percentage of children chronically absent from school during the first three
years of school within the population served.

9) Percentage of children who drop out of school before completion of high
school within the population served.

10) Percentage of children arrested for antisocial delinguent behaviors within the

population served.

Parent Performance & Achievement Data

1) Percentage of parents receiving prenatal care.

2) Percentage of paients participating in WIC (or equivalent) services/activities.

3) Percentage of parents participating in monthly parent education activities.

4) Percentage of parents enrolled in Adult Education, Training, or Job Training.

5) Percentage of parents completing High School Diploma, GED, or Post-
Secondary Training (or other appropriatcly defined training).

Child Performance & Achievement Data

1) Percentage of children judged to be functioning on the expected
developmenta! level on the developmental assessment instrument used.

2) Percentage of children judged "ready” for Kindergarten and for First
Grade.

3) Percentage of children who pass the State’s performance criteria for success
in the Primary Grades.

4) Percentage of children who complete High School.

S) Percentage of children who pursue post-High School education.
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Appendix H

Cost Analysis of the Program
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Cost analysis of human service programs iy ai best an estitnation process
based on best judgments relative to use of tunds provided and the how and where
these tunds are spent. It is. however. an important activity as it provides
stakeholders with reasonable perspectives on the costs invelved and the possible
savings generated from program operations (Weiss & Jacobs, 1988). Given the
ambitious goals of the Target 2000 Parent Education Program, the funding
provided was minimum. They have indeed served in the role of pilot projects
under austere financial constraints.

Four cost analysis activities are provided in order to give the stakeholders
an overview of how the tfunds were used und where the funds were targeted in
terms of program methodology. Cost etfectiveness data from other studies
suggest that South Carolina’s pilot projeuts achieved a high measure of cost
efficiency (See Powell, 1989 und Weiss & Jacobs, 1988). This cost efficiency is
due 1n part to the low overhead costs and to the heavy reliance on
paraprofessionals in many of the prejects. Districts provided space or made cost-
free arrangements for spuce. They also provided busic startup resources with
somie program funds allocated tor these purposes. Further integration of the
projects into district progran systents will reduce even more overhead costs.

The first cost analysis task performed was to arrive at a cost per participant

per program figure. This involved arriving at an “average total participant
figure™ for an average pilot project. It also involved arriving at an average
annual total budget figure of an average project.

The average total participant tigure was determined through calculating the
total clients served (parents and childreny 1 the 21 pilot projects and then
dividing this figure by 21. This data was generated from information project
directors provided on the SPIF. Based on this anulysis, the average project
served 759 clients per year. This ticure includes 385 parents and 374
children.

The average total budger ficare por project was arrnived at by taking the
total dollars spent inan average year (199293 gnd dividing that tigure by 21.
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Based on this analysis, the average pilot project’s total budget figure per
year was 3%97,354,50.

The tota! number of chents served in the average pilot project (759) was
divided into the total average budget figure ($97,354.50). Through this analysis it
was determined that the average cost per client in the average pilot
project was $128 20. This unalysis provides only o gross cost per participant
figure and does not account for analysis of program methodologies Nor is any
¢ost savinegs estimate made based on estimated impuct of prevention services
presented. The rescarch (Weiss & Jacobs. 1988) shows a savings of at least $5 for
every ST invested in ecarly childhood parent education programs per yer per
client. This would mean that in South Carelina a savings ot $76.92 per client per
year. Based on a figure of 759 clients served, a savings for the State per project
would be S383.822 per vear. Using a tife span of 50 years, the savings would be
$29.191.140.

The second cost analysis tisk carried out was that of determining the cost

per program component of an average pilot project. A sample budget analysis of
an “average pilot project” for the 1991-1992 school year was used to determine
program component costs. While this program’s budget does not represent all of
the 21 pilot projects it does provide an accurate picture of costs per program
component for a typical pilot project. Further. the cost analysis is based ~n the
work of one homie visitor in the program and on estimated percentage ot home
visitor time spent in different tasks Also, the cost estimates are based on a 12
month program year. The program components aialvzed are: home visits, group
meetings (workshops), developmental screenings. adult educationifamily literacy .

newsletters, lending library, and a miscellancous category.




Home Visits Component: This component of the sample average pilot

project was cost analyzed as tollows.

Cost of Home Visits per Family

S
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*otal cost per taumiudy per vear:

*70 percent of hume visitor tine spent in home visits= $11,200,00
*20 families x 2 visits per month= 40 visits per month x 12 months
#3480 visits per year per home visitor
*$11.200,00 ~ 480 = $23.33 per visit for home visitor time
[.25 per visit tor materials left in home
2.73 per vistt for mileage
$27.31 total cost per visit
*$27.31 x 2 times per month = $54.62 per month x 12 months =
$655.44 per year

Group Meeting Compounent: ‘The cost of group meetings in this sample
pilot project was determined through the following method. 5 percent of the
hotie visitors tiine (at a cost of S800 per yedary was devoted to planning and
conducting group meetings. At least | group meeting per week was held, totalling
36 per year per home visitor. Anulysis of these figures indicate each group
meeting held cost $22.22.

Developmental Screenin ‘omnponent:  The cost of administering
Developniental Assessinents was caleula od by determining that 10 percent of the
home visitor’s time was spent in this capacity (equalling $1600 of salary per year)
and determining that in this sample project 120 screenings were completed each
vear, Using this formula as a basis, 1t was determined that each screening cost
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This component was not
emphasized in the sample program. $S100 was allocuted for child care and

transportation n support of parents enrolled in the Adult Education Program.

Newsletter: Newsletter costs were determined by taking the number of

copies produced cach month (400) and multiplying that figure by 2 (each
newsletter was 2 pages). That tigure (00 pages) was multiplied by Y months (1
newsletter was produced each month) which equalled 7200 pages. This consumed
I4 reams of paper at $4.34 per ream und equatled $60.76. 7200 copies were
made at 10 cents per copy thus cqualling $729.00.

l.ending Library: The basic sturt up costs of the lending library were
2100.00. No additional costs have been assumed.

Other: Tt was calenlated that an additional cost of $2400.00 was spent per
home visitor on time spent m the classrooms with children of parents enrolled in
the project. This was based on the home visitor spending 15 percent of her time
i the classroom over the project year.

Other program component cost analysis sumples could be developed using
other pilot project models. The sauple here is imtended only to provide one
accurate picture of how tunds have been allocated. Determining cost
cffectiveness of ditferent progrant methods will require longitudinal assessment
that is inclusive of muluple prograns dynanics.

The third and tourth cost analysiy setivities wic: budyet calegory colliposiie

reports for all of the pilot projects (1990-1993) and annual total budgets for all
of the pilot projects. This datit was obtained tfrom the South Carolina Department

of Education’s budget reports on the projects.
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Budget Category Composite for Parent Education Programs
(1990-1993)

School  District Sadiries Benefits Purchased Supplies &  Capital  Total
Services Materials Qutlay

Atken 193,350 46,984 41,495 3823 60,284 393 K44
Allendzle 209 742 31954 74,345 15,216 5046 376,353
Anderson § 209,104 42 811 33,041 2912 52,701 370,569
Beaufon 108,149y 23,602 113923 46,321 26872 318,867
Cathoun 213,00t 57.019 38,259 43,645 0 351924
Darlington 148,857 3,616 33,385 149 X6U 11,798 281,528
GCu[gcluw 1 208,199 17.03v 13909 11,748 9470 161,362
Greenvill 1%5.7 41 14482 27502 15,306 12,068  2¥5,4%9
Greenwood 30 138,298 M1, 279 20673 RE LY 13,180 227,324
Laurens 50 200,114 20,280 26,634 pERYN ] 27378 346,368
Lee 1791006 30033 3944 37169 8.872 287,130
Lexinglon | 1¥6.%36 31,489 17,144 38477 1,784 285,755
Lexingion 4 175,421 39,898 39,077 11,391 113,663 289,450
Muarion i & 2 750 H6 A 07,357 I%00s TG 18201 502,230
Pickens 231,146 s2.000 313 564 K17 38,178 393,045
Spartanbury 2 192,439 45,763 43,763 ST 109 20,706 353890
Spartanbury + 172,103 13950 41486 17811 30490 342 840
Sumter 2 195,560 7.682 56435 29282 10,767 330,026
Sumter 17 206274 31781 su? YN 0} 329,763
{Unon Ind 2 BIORR T Vol Sl o A3126 0 300.566
York 4 153329 22074 AREIRE: 31,223 17,954 305,270
TOTAL NVIVERRPT Y06 034 %10, 100 %2013 622,351 7.093,597

Analysis of the total budget tigures for the program indicate that 56

percent of the funds were allocated for salaries. 13 percent for employee benefits,

12 percent for purchased services. 10 percent for supplics and materials, and Y

percent for capital outlay. Further budget analysis indicates that several projects

purchased the home visiting services of teachers or other professionals on a
contract basis thus saving salary and benetits money. With support from their
districts, most projects saved on capital outlay money and on supplies and
materials. Compuared to the costs of simiitar projects, this prograin was very
fry
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program into district early childhood and adult education programs should
realize further cost savings. However, without increased funding the program
will have a limited outreach to parents and children because staff are currently
overlouded with cases and tasks.

Annual Total Project Funding
(1990 - 1993)

School District 1989-90 [990-91 tung-92 1992-93 Total
Alken 738,006 124732 94,855 96,255 393,848
Allendaie/ Lanpton 55,586 128,294 56,190 96.283  376.353
Anderson 3 24.527 153,619 96.211 96.212 370,569
Beautort 37,807 100,604 90,1006 90,350 318.867
Calhoun 37087 103,716 91,166 96,255 351924
Durhington Y487 Y3.330 95,711 281,528
Geoargetown 51,354 117.691 96.062 96,255 361,362
Greenville Y3989 95,742 95.758 285,489
Greenwood 30 75.034 75.430 76,840 227,324
Laurenys 56 4%.034 107,642 4408 96,214 346.368
Lee Y4.037 96,187 96,256 287,130
Lexington | Y3754 ¥5,746 v6,255 285,755
Lexington 4 Y8012 95.616 95.822 289,450
Marton | & 2 in3.433 169,398 169399 502,230
Pickens 77203 126,631 9322} 45920 393,045
Spartanbury 2 52030 121432 84,154 96,253 353.890
Spartanburg 4 47.035 Hv.613 93.096 93,096 342,840
Sumter 2 37.4949 107 401 Y2323 92.603 330.026
Sumier 17 33,608 104413 95.871 95,871 329,763
Union 78495 95 A7 %9 004 94,130 360,566
York 4 J6.070 PRIVER 3¥1.962 82,705 305.270
TOUTALS 725700 JAUT2TE 0 2oiodTs 2044445 7093597
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