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ABSTRACT

This document consists of the four issues of the
journal "Perceptions'" issued during the 1992/93 publishing year
(volume 27), This journal deals with services for students with
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Statement of Purpose

Perceptions is a national, referced journal established to promote the education of persons with emotional disturbence.
Recognizing the importance of contributions from various disciplines, the editors encourage publication of materials that aid
the practitioncr. Articles about methods, materials, approaches. and techniques are welcomed.

Perceptions is a publication sponsored by the Association of New York State Educators of the Emotionally Disturbed.

NATIONAL ADVISORY BOARD

Dr. Anthony Chiappone
University of Maine, Orono, Mainc
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Westficld State Collegs, Westficld, Massachuscus

Guidelines for Submission of Articles

Original articles that focus on the education of persons with emotional
disturbance will be considered for publication in Perceptions. Three copies
of an articte must be typed, double spaced, and submitted on 8-1/2 by 11
inch paper. In submitting & manuscript, the author should follow the format

given in the third editien of the publication manual of the American
Psychological Association. A cover sheet is to accompany the article,

Dr. Nicholas Long including:

The American University, Washington, D.C. title of article

name of author(s), affiliation
address(es) of author(s)
telephone number(s) of author(s)
Authors assume responsibility for publication clearance in the event that any
or all of the article has been presented or used in other circumstances.
Authors assume the responsibility in the prevention of simultancous
submission of the article. The editors have the right 1o make minor revisions
in an article i order to promote clarity, organization, and appropriateness.
‘Though manuscripts will not be retumed to the author, notification will be
0 given as Lo receipt of the article. Manuscripts should be sent to:
Dr. Shari Swkes ! I yon Sarda, liditor Perceptions
Old Main Building 212
State University of New York
New Paltz, New York 12561

Perceptions

Winter 1992 - Volume 27 - Number !

Dr. Sidney Miller
Southem linois University, Carbondale, lllinots

Dr. William Morse, Professor Emeritus
University of Michigan, Ann Arbor, Michigan

Dr. Robert Rutherford
Arzona State University, Tempe, Arizona

CONSULTIXG EDITORS i

Dr. Charles Chrystal
Language Development Program
Tonawanda, New York

Mr. Everzu I, Kelley
Ruchester City Schools
Rochester, New York

Dr. Debra Colley
Associate 1n Higher Education
NYS Education Depariment

Mr. Ted Kurtz
Galeway Youth & Family Sves.
Williamsville, New York

Mr. R, Russ Dalia
Mohawk Valley Psychatric Center
Cuca, New York

Dr. Richard Marotto
Lewiston-Porter Iligh School
Lewiston, New York

Executive Editor
Lynn VanEseltine Sardu

Associate Editor

Dr. Robert Michac ichacl F
r. Robert Michael Michael Frazier

SUNY
New Palty, New York

Mr. James Fogarty
BOCES 11, Suffulk County

Stoney Brouk, New York Assistant Editor

Dr. Herbert luster Mr. Howard Muscou Ralph Flood

SUNY Putnam- Westchester BOCES - .

Buffalo, New York New York Publl(a_lmn Design
Advertising Arts & Promotions

Dr AJL Tetsman Dr. Ramon Rocha 3200 Mill Road

SUNY SUNY Walworth, NY 14568

Geneeeo, New York Genesco, New York Printing

St.Vincent Press
Dir. Carmen fannacone

SUNY
Butlalo, New York

CONTRIBLETING EDITOR Capynight 1992 by

The Association of New York State Fducators

Myma Calabrese of the Emotionally Disturbed

Ulster Conmty BOCES

“ew P New York ‘ . e

ow Pl New Yo Articles 1 PERCEPTIONS ure indexed
in FRIC'S Resoutees In Education

The advertisements amd views expressed in Perceptions are nol neces<anly endorsed by the gencral membership
or exeeuntive board of ANYSEED.

a RFST COPY AVAILABIT

Q PERCLPHIONS, WINTER 1902 ?

g o B L I gl = AR AT SRR
Aruitoxt provided by Eic:



Special Pre-Conference Session with Dr, Michael Valentine-March 19, 1992

27th ANNUAL ANYSEED
CONFERENCE PROGRAM

March 20-22, 1992

Winter 1992

MORE WITH LESS:

EDUCATIONAL EXCELLENCE
WITH
DIMINISHING RESOURCES

PANEL OF EXPERTS

James Fogarty
Stephen Berman
Dr, Allen Elstein
Pamela Betheil

Warren Glick
Carolynp Johansen
Benjamin Herzweig
James Stowell

——_—

MICHALL ROV ALEN TINE s the tormer Coondimator of the Adult
Leaming Disabilitics Center at the University of California, Lonyg
Beach. Heis a practicing counselar, school psychologist,and tanuly
systems therapist. For mare than twenty years, Dr. Valentine senved
as teacher, counselor, and scheel psychologist with the various
unificd school distucts e California, where he worked at the
clementan , unior high, senior high, and continuation ligh schoal
levels.

He is the author of Hew to Dead Wath Discipline Problemy in the
Schoots which is i manual for school personnel who are laced with
v ing to deal with discipline problems in the school setting. .
Valentme presents many of the reasons for ineffective disciplinary
strategies and alvo how o replace them with an effecive syeeniiha
works

DR. MARYANNE DRISCOLL is an adjunct professor at Touro
Collepe’s Health Sciences Graduate Programi. She has taught at
Columbia University and Hofstra University. She served as the head
of the HofstrayWestbury Teacher Corps ana nas worked as a consultant
for the Learning Institute. Sheis co-authorofthe book The Successful
Classroom.: Management Strategies for Regular and Special Educators.

Dr. Driscoll’s expertise spans several areas including behavior
m;umgcmcn(,mulivulion,:;clf-cs(ccm.adn]csccncc.parcm—lruining.
andd special cducation, In her consultation with districts who are
altempting to improve instruction for “*high-risk”" adolescents, she
has spent many hours in classtooms helping teachers deal with
difficnlt situations, Her workshops on self-esteem recognize the
needs of special and regular students and, more importantly, her
workshops help classroom teachers and parents build and maintain
their own self esteem,

MARRIOTT WINDWATCH HOTEL, HAUPPAGE, LONG ISLAND

s e v 75, YRR

GRADUATE COLLEGE CREDIT
REGISTRATION FORM ENCLOSED
DEADLINE 2/19/92

SPECIAL REGISTRATION FOR
PRE-CONFERENCE WORKSHOP
"HOW TO DEAL WITH DIFFICULT
DISCIPLINE PROBLEMS"
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Message From The Conference Chairperson

1992 will mark the 27th Annual ANYSEED Conference.
The theme of this year's conference was chosen to reflect
and effectively respond to the fiscal challenges that have
riser in the state education budget. This year’s theme,
“More With Less: Educational Excellence With Diminish-
ing Resources,”’ attempts to provide necessary and creative
answers 10 today's educational challenges. All conference
participants will have the opportunity 1o “‘Meet the
Experts’” during a stimulating panel question and answer
Sforum.

The keynote speakers this year will be Dr. Michael
Valentine, addressing difficult discipline problems, and Dr.
Maryanne Driscoll, who will speak on self-esteem. In addit-
ion, Dr. Valentine will conduct a special one-day workshop
on Thursday, March 19th (see special registration form).

This issue of Perceptions reflects the current conference
schedule. ANYSEED will provide a bulletin update at the

conference site to alert you to last-minute changes.

This year, membership fees are included in the conference
registration, so you will continue t0 enjoy the benefils of
belonging 1o an organization dedicated 10 assisting
professionals in dealing with the emotional problems of
taday’s children.

I encourage you to register early 10 obrain special rates.
Group rate packages have been established (sce registrat-
ion form).

The conference committee and I look forward to seeing
you in Hauppage. In addition to our panel of experts and
our outstanding keynote speakers, we have an exciting and
stimulating array of workshops to present. Please join us.,
and together we will have a professionally exhilarating and
socially enjoyable experience.

Conference Chairperson
Bob Aiken

27TH ANNUAL ANYSEED CONFERENCE

MARRIOTT WINDWATCH HOTEL
HAUPPAGE, LONG ISLAND, NEW YORK

CONFERENC

E PROGRAM

THURSDAY, M

ARCH 19, 1992

ALL-DAY WORKSHOP
DR. MICHAEL R. VALENTINE

FRIDAY, MARCH 20 SATURDAY

y MARCH 21 SUNDAY, MARCH 22, 1992

Exhibit Sct-up 700 am Continental Breakfast 8:00 am Annual Business
Continental Breakfast 8:00 Exhibits 8:00 S5:00 Mecting 8:00- 9:00 am
Registration 8:00-9:15 Scssion V 9:15-10:15
General Scssion (1) 9:15-10:15 Session V1 10:30-11:30 Pancel Discussion
Seerion 11 10,5 11:30 Lunch 12:00 160 pm Mecet The Expents 9:20-10:30
l.unch 12:00- 1:00 pm  Keynote Speaker
Keynate Speaher Dr. Maryanne Dnscoll 1:00 2:00 Brunch 10.30-12:00
Dr. Michael Valentime  1-00- 2:00 Session VI 2:00- 3:00
Session 111 2:00 300 Scssion VI 15 45
Session 1V 3:15- %158 Reeeption 6:00 7:00
Reeeption 6:00- 7:00 Dinner 7.00 11:00
I 7001100
,y
y]
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FRIDAY, MARCH 26, 1992
9:15-10:15
GENERAL SESSION

EXPERT PANEL DISCUSSION

James Fogarty, Panel Moderator, irector of Special Education,
BOCES 2

Stephen Berman, Supervisor, NYS Education Dept. Office for
Special Ed. Services, Long Island Regional Office

Dr. Allen Elsiein, Director of Lake Grove School, Lake Grove, NY
Pamela Bethiel, Vice-President of NYS School Boai'ds Associa-
tion, Board of Education Member, BOCES 2

Warren Glick, Assistans Superintendent, West islip S.D.
Carolynn Johansen, Parent of u Special Ed. child

Benjamin Herzweig, Attorney, Pelletrau & Pelletrau

James Stowell, Director of Special Education, Southern
Westchester BOCES

A distinguished and knowledgeable panel of experts will respond
to prepared questions from the panel moderator, Mr. James
Fogarty. The pancl will be representative of many facets of our
cducational system. Dr. Edward Milliken, Chief Executive Officer
of BOCES 2 will dcliver an opening address to begin the panel
discussion which will focus on the future of cducation in light of
the recent fisceal reductions.

10:30-11:30
SESSIONII

1. TORT LIABILITY
Benjamin L. Herzweig, Exq., Assigned Defense Counsel on
behalf of school districis in the area of tort liability

This workshop will discuss the arca of tort liability with respecet to
school districts” and special cducators® responsibilitics egally and
tinancially.

Salon A

2. ADDICTION PREVENTION IN THE CLASSROOM
Vicky luzzia, Coordinator of Special Education, Middle
Country School District, Centereach, NY

This workshop will explore aspects of addictions. We will define
saddiction.”” consider types of addictions, and discuss the appli-
cability f this subject to the emutionally disturbed population
and to professionals in this ficld. Arcas which influcnee know-
ledge and behaviors in addictions will be explored. Teaching and
counseling techniques for everyday and speceial lessons which
have been used in classtooms will be presented, as well as resour-
ces which can be integrated and used in the curriculum. Ideas and
materials by John Bradshaw and Anne Wilson Schaef, as well as
the BARES program, will be presented.

Salon BB

3 ANGER CONIROL FOR EDUVCATORS
Randolph It Foton, Paschologist, Sugamaore CPC

e Anger Control workshop will provide parbcipants wth a
comprehensine onentaon o how [nanapEe one's own amper m
e dul witiatons Partorpantowalb be preeded soth Wlathy
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training in the arca of how anger occurs and the 3-step anger/self-
control approach. By lcaming skills in thesc areas, participants
will be able to help their students Iearn how to control their own
anger.

Salon C

4,  DIAGNOSIS AND ASSESSMENT OF AUTISM AND
PERVASIVE DEVELOPMENTAL DISORDERS
Dr. Michael Eberlin, Psychologist, and Stuart Ible,
Psychologist, Developmental Disabilities Institute

After a bricf historical perspective, current diagnostic criteria
(DSM-11IR), associated features and prognostic indicators of
autism will be discussed. Assessment methods will oe discussed
as well

Salon F

S5, INCREASING PERSONAL AND PROFESSIONAL
EFFECTIVENESS
Susan Hastings

Understanding and being understood by ourselves, colleagucs,
students, and administraiors is an ongoing challenge for teachers
today. In this lively and cxperiential session, participants will
discover their own personal communication and motivation styles,
as well as learn how to read, and therefore interact more cffec-
tively with, the styles of others, This increased awarcness has the
potential to result in greater understanding and harmony in all
relationships, both personally and professionally.

Salen G

6. THE AGING-OUT STUDENT
Fran Monsalbany, Social Worker, BOCES 2

Planning for a successful transition from school to work and
indeper dent living requires carcful preparation, especially when
the severity of a student’s disability may require additional scr-
vices after program completion, This presentation will review the
roles of occupational and academic educators as well as those of
agencics such as VESID, OMRDD, Social Security, cte.

Sulon H

2:00-3:00
SESSION 111

1. COMPUTER DATABASES AND LOCAL AREA
NETWORKS AS A SUPPORT SERVICE TOOL
Junine Woods, Vocational Evaluator, and Mark Klepper,
Computer Coordinator, BOCES 2

Quick aceess (o information regarding student learning needs can
improve program performance in providing for appropriate
teaching sirategies and targeted support services, This presen-
tation reviews the application uf a computer database to provide
such services inan occupational program setting,

Salon A

__RFST COPY AVAILIT:




ERI

Aruitoxt provided by Eic:

2. PERSONAL SPACE: WHATISTT AND WHY
TEACHIT?
Mary T, Sarke, ACSW, end Cora Hoberpun, ACSTY
Develupmental Disabiditioy Institute

This waorkshop will focus on the need for students to recognize the
appropriale and inapproprizte levels of physical interaction from
people in their community and in thair school programs and living
cenvironments.

Salon B

3. TRANSFORMATION: EDUCATING CHILDREN AND
OURSELVES TO BECOMFE RESILIENT TO TRAUMA
AND ADVERSITY
Joseph V. Burger, PRI, Dowling Coliege

This workshop will explore our own personal perspectives as well
as those of our siudents and how we can be enlightened by them.

Sulon €

4. THE OCCULT AND TODAY'SYOLUTH
Deacun Brian J. McNulty, MS Ed., MA Theo , Chiddren’s
Services at Rochester Psychiatric Center

This workshop will explore popular culivre to ook at signs of
Satanism and how they are displayed The participants will sce
examples of these designs in ther everyday world. The presen
tation will also discuss music lyrics and the general vatues that
are promoted by some blach reck groups: violencee, suicide,
seaual aggression, satanisi, substance sbase, and anarchy. The
clicct of thewe themes ona person with a negative self mage will
he presented.

Salon F

S, THE LONG ISLAND MENTAL HEALTH PLAYERS
Phyltis Muarch, Fran Barnhddl, and Diang Dantuone,
sulgriee Paychiatin Uospisal

The LLEMUHL Players will discuss and demonstrate how they have
utitized role play to depiet wopros - ach as pregianey, depression,
et tha Lace children today

Salon G

6. LEARNING STYLES AND I'HE SPECIAL
EDUCATIONSTUDEN]
Dr Danecd Sunvitale, Pavchiolegast, Cendral Ihip S D

This work<hop wall discuss how o relate temperament and fearn
1t stvles (o the education of Speciad Tl students, This 1y pe of
informnation would facihitate not only the student’s scchmation o
the schoal setmg, Fatatoa the cducator™s capacity to elfectinedy

communiate with snadents of adb remperament sty les,

salon H
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3:15-4:15
SESSION 1V

L INTERACTIVE VIDEO AS AN EDUCATIONAL TOOL
James Crook, Vice President, ACIY Corporation

Current technology 1s in the process of revolutionizing our relat-
ionship with computers and video images. This presentation will
review one innovative approach that is currently being tested on
Canadian Television as a way for viewers to nteract with the
show they are watching. The enabling technology has dramatic
imiplications for educating students in an occupational as well as
an academie sciting.

Salon A
2. VESID-EXPANDED ROLE FRANSITION FROM

SCHOOL TO ADULT SERVIC
Jerold Donowuz, District Manager, NY State VESID

Adult services for persons with disabilitics are in an cra of change
which includes much more cooperation and coordination among
VESID, OMH, GMRDD, and other major providers of adult ser-
vices. We are in an era of consumcerism, when aceess to and the
provision of appropriate, timely services is extremely important.

One of VESHD's target populations is students with disabilities
who are about 1o age out or graduate {from high school and are
ready for the provision of adult services. There are many changes
in those adult services which will positively impact on students.
These include the provision of services in the least restrictive
environment and the provision af a new type of serviee catled
suppoited work, This workshop will explore such areas as the
Statew ide Interagency Council, the Statewide Intra-Agency
Counal! (within the Staie Edncation Deparnent), the serviees
which are wailable within Suffolh County, and the prefeered
method of referral o VESIDL

Salon B

3. PFERSONAL POWER
Sundra Kasd, Teacher, BOCES 2 Owireach Howse 1

Personal Power 1s an interactive video Anger Control progrnn
that helps sindents getin touch with their feelings moan offort to
understand and control their behavior, Inthis workshop, we will
deseribe the use of multimedia presentations whicl consist of the
Muacimtosh compater, “Classmate ™ software, Hypereard, and
laserdise motion pictures. Through the use of these tools, we are
able o control the content of popular movies and provide students
with speaifie sepments that cnable them to interpret, integrate,
and sort out feelings. Personal Power allows students o experi-
cree feelings that were once destructive in their ives and learn
the shalls gecessary sothat when they experience these same
leciimps again the oateotne will be less destructive. The poat ol
I'ersonal Power s e use our head, not our hands!"*

Salon ¢
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4. INTEGRATING VOCATIONAL SERVICESIN A
SPECIAL EDUCATION PROGRAM FOR SEVERELY
DISABLED SPECIAL EDUCATION STUDENTS
Karen Gato, Ass't Director of Education, Developmental
Disabilities [nsiitue

This workshop will discuss issucs in design implementation and
assessment for both special education programming and for voca-
tional placement and training for the aging-out student.

Salon F

5. LEARNING STYLES INVENTORY
R. Russeli Dalia, Education Supervisor, Pinefield
Children's Center, Uticu, NY

This workshop will focus on Teacher Leaming Climate Inventory
(TLC), a simple diagnostic tol that will cnable the teacher to
obtain the most meaningful information possible on a student's
learning style. The TLC-LSI is not a test but a diagnostic assess-
ment of how the student perceives him/herself as a learner. The
components will be: adminisiering the TLC-LSI, scoring, analy-
sis, utilizing the scores to cstablish motivational patterns, learning
styles, and classroom management.

Salon G

6. ASSESSING THE BAMAGE FROM AT-RISK
BEHAVIOR AND EVALUATING THE EFFECTIVE-
NESS OF 8YSTEMATIC INTERVENTION IN A
VOCATIONAL SETTING
Steve Jambor, School Pyychologist, Southern Westchester
BOCLS

Nuwnerous definitions of ““at-risk’" youth have appeared during
the past decade as well as a plethora of intervention strategics.
This explosion of concern has raiscd awareness of the dropout
problem but has ulso created some confusion about the identifi
cation and treatment of the phenomena. The present rescarch
sought to address this situation by introducing onc systematic
approach to delining “at-risk ™" b shavior, developing appropriate
support, and experimentally analyzing the oulconies.

Salon H

SATURDAY, MARCH 21, 1992
9:15-10:15
SESSION ¥

1. COMMUNICATIONS CONCEPTS FOR SPECIAL
EDUCATION TEACHERS: LANGUAGE AND
SPELCH PREREQUISITES
David Jaffe, Speech and Language Patholugist, Dowling
College, Oakdale, NY

Thas scininar will discuss Language and Speech prercgquisites to
assist the classroonn teacher.

Salon A
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2. TEAM TEACHING: TWO APPROACHES FOR
OPTIONIIT
Kathy Overman, Susan Santacesaria, and Sug Flood, Special
Education Teachers, St. Joseph's Villa Campus School,
Rochester, NY

Presenters will share the thrills and spills of designing two
scparate tcam teaching approaches for students in Option HI
classrooms at a residential school for adolescents with emotional
disabiliiies.

One approach involves combining the studeris and tcaching staff
of two Option I classrooms. This facilitates a greater sensc of
community and provides students with a variety of choices for
interacting with other peers. Many ideas will be shared to help
students become involved in their own learning.

The other appro: ,h evolved from the students’ need for and the
teacher’s desire to teach more group lessons. It involves three
Option I classrooms changing classes for various subjects.
Observe the everyday challenges and catch their vision for long-
lerin success.

Salon B

3. LAUGHTER IS THE BEST MEDICINE
Neil Fenton, Psychologist and Director of Education and
Training for Suffolk County Mental Health, a division of
Sufjfolk Health Services

A good laugh can make a world of difference! This workshop will
explore the following arcas:
-Difference between being funny and having a sense of
hwnor
-Psychological aspects of humor bencfits
-Paositive and negative immor
-How to put more humor in your life.

Salon €

4. POST-TRAUMATIC STRESS DISORDER IN
CHILDREN: THE IMPACT OF CHILD ABUSE ON
GROWTH AND DEVELOPMENT
Dr. Geruld A. Fishmun, Licensed Psychologist. Parson’s
Child and Family Center, Albany, NY

In depth discussion of the varicd ways that P.T.S. disorder
manifests itsell Tongitudinally with particular reference to the
long-term diagnosis of child gbuse and neglect,

Salon ¥

5. HIV+ CHILDREN: THE PROBLEM, THE RISK
Deacon Brian J. McNulty, MS Ed., MA Theo., Advisory
Bourd of Elisha House (An alternative home for the
ternunally ill)

In clisstooms around the country, teachers and staff are being
exposed o children that have lived with HIV Pasitive parents,
fricnds, and relatives. Some of these children have had the sugma
of the disease attached to them, Some have experienced the death
of a close person to this discase. Some may be carriers of the




virus that is the cause of such difficulty. This workshop will
discnss the latestinformation on HIV, the issues of having HIV
Positive children in our classrooms, and the future implications of
this discase for our communitics.

Salon G

6. READING AND WRITING CONNECTIONS IN THE
SPECIAL EDUCATION CLASSROOM
Elizabeth A. Bergin, Special Education Teacher, French il
Program, Punam Northern Wesichester BOCES

Reading and writing integration is alive and wellin the Special
Education classroom. In this workshop, the presenter will demon-
strate how 1o use the writing workshop and reading across the
curriculum with emotionally disturbed and leaming disabled
students in & sclf-contained classroom. The discussion will con-
tain a brief overview of the writing process and how this program
is mecting with success with a group of ED/LD students, There
will be practical suggestions on how to put a similar program (o
work in the classroom. This presentation is geared to special
cducators working with grades 4-6.

Salon H

10:30-11:30
SESSION VI

- I. STRESS REDUCTION AND SELF-INSTRUCTION

- TRAINING FOR SPECIAL EDUCATION STUDENTS
Dr Ruy Aranda, PSYD Director of Nassau and Queens
Stress and Wellness Center

- This workshop will provide hands on teaching methods and
discussion o give students the tols to overcome anxicly which
might interfere with learning.

Salon A

2. THE ADAPTATION OF THE LIONS QUEST FOR THE
] NEEDS OF THE EMOTIONALLY DISTURBED

o STUBENT: SKILLS FOR NORMAL DEVELOPMENT
- AND SURVIVAL

Ken Peters, Assistunt io the Executive Director and Special
Projects Administrator, Bronx Children's Psychiatric Center

Thiv workshop will desenibe the implementation and use of a

., novel, comprehensive curriculum from K- 12, During the summer
ol 1991, under a Drug Free Schaols Grant, Resource Guides were
develaped for EID students. This hads on workshop will explore
the application of lessons an seli esteent, peer relationslips, emo
tions, decision making and goal setany tor cluldren of special
needs, Come, be Menergized” and eaposed o o package well
researched and used in over 12,000 schools in North America and

n 22 countiies,
Salon B
.
o
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3. CULTURAL APPROACHES TO THE EDUCATION OF
AFRICAN AMERICANS
Brother Ishan A. Aziz, Thinking Straight Institute

This workshop will explore the Afrocentric model to better
motivate African American children.

Salon C

4. MULTI-CULTURAL INSENSITIVITY: THE
CONSEQUENCES OF TEACHER FEAR, LOATHING,
AND HATRED OF BLACK MALES
Dr. Herbert L. Foster, Professor, SUNY Buffalo

This workshop will discuss the impact of **stereotypical’’ black
malce behavior from an ethnocentric point of view, and how it
impacts on both the educator and the cducation system.

Salon F

5. TRANSITIONING AND REINTEGRATING STUDENTS
FROM MORE TO LESS RESTRICTIVE EDUCA-
TIONAL PROGRAMS IN LOCAL PUBLIC SCHOOLS
Dr.Howard S Muscott, Principal, Walden School, and Carol
Franks-Randall, Assistant Direcior of Special Education,
PunamiNorthern Westchester BOCES

This workshop presentation will provide participants with infor-
meion on a program model designed to reintegrate students with
cmwotiona; disturbances from center-based education facilities to
iocal public schools. This model has been successfully imple-
mented in both lower New York State and the State of Oregon.

Salon G

6. PFROJECT R.LD.E
Dr. Larry Makeadi, Associute Professor of Education,
SUNY Fredoniu

A stalf development program to help teachers accommodate indi-
vidual differences within regular classroom settings. There are
three major components of Project RILD E.: a sclf-evaluation of
ceffective classroom practices; a computerized tactics bank; and
video librury (SWAT: Schoolwide Assistance Teams).

Sulon H

2:00-3:00
SESSION VII

i AFAMILY 8YSTEMS APPROACH TO DIFFICULT
DISCIPLINE PROBLEMS
Dr Michael Valentine, Ass't Professor, Educational
Psychology Dept., California State University at Long Beach

How to rum a briclly structured parent student-teacher conlerence
desipned to solve diseipline probiems in the classroom and at

home

Salon A
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2. WORKING WITH CHILDREN AT RISK
Thomas Connelly, Director of Special Counveling Programs,
Wappingers Falls School District, NY

This workshop discusses how the cornmunity can network with
school and family to create protective factors to give children
resilieney.

Salon B

3. A POTPOURRI OF CREATIVE TEACHING IDEAS
AND THE TEACHER AS RESEARCHER
Kristin Kendal-Jakus, Clussroom Teacher, Self-Contained
Special Ed. Junior-Senior Hligh School, St. Joseph's Villa,
Rochesier, NY

This workshop will offer practical and ercative teaching strategics
to facilitate learning for cvery student. The workshop will focus
on thc Whole Language philosophy, which has been used success-
fully in classrooms of emotionally disturbed youth containing a
wide range of instructional levels from grade one through senior
high. Specific ideas for projects that usc natural learning situa-
tions will be discussed.

Salon C

4, CHILDREN WITH TRAUMATIC BRAIN INJURY:
WHATEVERY EDUCATOR SHOULD KNOW
Theresa Finnegan, Special Ed. Teacher, Oneida County
BOCES, New [artford, NY

Marcia Saran, Special Ed. Teacher, School 84, Buffalo, NY

Ted Kurtz, Principal, Gaieway Youth and Family Services,
Williamsville, NY

Bub Michael, Covrdinator of Special Lducation, SUNY,
New Puliz

This presentation will give an overview of the nature and needs of
students with TBI; discuss classroom accommodations ;. and
present specific leaching strategies to meet the unique needs of
this population. In addition, identificd teacher competencics for
cffectively working with studeats with TBI will be shared.

Salon ¥
5. ASE: AMODEL FOR SUCCESS

William Schierlitz und Claudia Petersen, Program Caordin
ators, LA SE. Program, Bufjulo Public School System

This workshop is best deseribed by its title: “E.AS.E.™ the acro-
nym for Educational Assistance for Special Education. ELASE.
has made it casy for teachers, administrators, students, and
parents o meet the more frustrating of cducational challenges: the
teaching of reading and math to students who are handicapped and
perfarming academically two or more years below grade expected
level,

Through a wnique and ligbly creative collaboration of educational
resourees, FoA $.E. provides a multi-disciplinary, multi cultual,
and mulii sensory reading, language, and math progran that has
cmpowered handicapped students to be competitive and on grade
level

PERCEPTIONS, WINTER 1942

After 12 years of outstanding results, E.AS E. was recognized as
a National Model Site in November of 1989. E.A.S.E. and 250

teachers were acknowledged for their excellence.
Salon G

6. SCPPORTED EMPLOYMENT AND LONG TERM
FOLLOW-LP
Briun Mcllvain, Srpported Employment Instrucior, BOCES 2

Supported Employnient is a viable aliemaiive to a sheltered work-
shop placement for many scverely disabled persons. This presen-
tation will review the components and experienees of a program
coordinated by the Occupational and Technical Education Divis-
ion at BOCES 2, Suffolk.

Salon H

3:15-4:15
SESSION VIII

1.  SUCCESSFUL MAINSTREAMING OF STUDENTS
INTO OCCUPATIONAL EDUCATION CLASSES
Christine Contry and Debra Bardona, Mainstream
Counselors, BOCES 2

Many mainstreamed students require appropriate support services
10 be successful in their occupational program placement.
Counscling is one such service that can be critical in assuring
maximum student achicvement. The counsclor’s role as a student
advocate, mediator, information colleetor, and sympathctic car
will be reviewed.

Salon A

2. MONITORING CHILDREN ON MEDICATION: THE
EDNUCATOR’S ROLE
Dr. Juseph R. Trippi. Professer. Special Education, SUNY
New Pallz

This workshop is designed to help educators and other caregivers
participate more fully in drug therapy programs for children and
adults who may be prescribed medication. Suggestons for
observing, recording, and reporting data on behavioral changes
which may be the result of medication are presented.

Saton B

ANYSEED gratefully acknowledges the support and
participation of the following organizations in the
1992 Annual Conference:

- NYSAVESNP (New York State Association of
Vocational Education Special Needs Personnel)

- SEALTA (Special Education Administrators
Leadership Training Academy)
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3. VOCA'TTONAL ASSESSMENT THROUGH A
COOPERATIVE SERVICES MODEL
Robert Kavanaugh and Audrey Ventimiglia, Vocational
Fvaluators, BOCES 2

Vocational Assessment is a requirement in New York State for all
studenis with handicapping conditions whe arc being considered
for an occupational program. This presentation reviews how this
requirement is being met through a district-based team approach.

Salon C

4. INTERVENTION: PREPAREDNESS FOR CRISES
Juseph V. Berger. PhD, Dowling College School of
Education

This interactive workshop is designed to help participants clarify
their own thoughts and behaviors and develope an effective and

cfficient modcl of interventive carcgiving,

Salon F

5. SOCIAL PERCEPTUAL DEFICITS IN THY E.B. AND
L.D. POPULATIONS
Barry McNamara, PhD, Dowling College

This workshop will explore how social perception can impact on a
special education population within the school sctting among
educators and other caregivers.

Salon G

6. HUMAN SEXUALITY EDUCATION FOR
EXCEPTIONAL STUDENTS
Peggy Jo Wallis, Trainer, Wallis Associates, Special
Educator and Consultant, Albany, NY

Everyone, regardless of the nature or cxtent of their ability or
disability, is a sexual being. This workshop will examine the
necessity for addressing issues of sexuality with students who are
disabled and their familics.

Salon H

NCOTES:
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Special Full Day Session

““How To Deal With
Difficult Discipline Problems”’

DR. MICHAEL R. VALENTINE
Presenser

MICHAEL VALENTINE, Ph.D., received his Doctorate from UCLA in Education with a specialization in Clinical Psychology and
Psychopathology. He reccived his Masters degrees in Saciology and Counscling Psychology and his Bachiclor degree in Sociology and
Psychology from Californi State University at Long Beach.

Mike has served m a vanety of positions as teacher, counscelor, admunistrator, and school psvehologist at the clementary, junior high,
continuation high school, high school, and university levels. te is currently the Coordinator of the Adult Learning Disability Program
and a Lecturer/Assistant Professor for the Educational Psychojogy Dept. at California State University at Long Beach.

Mike is a tested and experienced workshop leader. His presentations are fast moving, energetic, humurous, casy to follow, and have a
lot of practical evamples. He is the author of How 1o Deal with Discipline Problems in the Schools: A Practical Guide for Fducators
and How (o Deal with Difficuli Discipline Problems: A Family-Systems Approdeh.

T

| Workshop Date: Muarch 19, 1992

! Time: 9:00 am - 40 pm

[ Place: Marriott Windwatch

| 1717 Vanderbilt Motor Parkway
? Hauppage, NY 117838

|

For further information, please contact:

Bob Aiken, Conference Chairperson
516-689-9600

| Cont: SS0.00 registration (includes Claudia Perersen
I materrals & colfec break) 716-851-34832
Lanch: A lunch buffet s available i the

hotel restaurant for $8.95.

[E— ——

ANYSEED DIRECTORY
COMMITTEES

Advertisements

Adwertisements in the journal, PERCEPTIONS, reach

many people thronghout the country, Teachers, adniinistrators,
therapists, parents, and state education officials make up much of
the readership of PERCEPTIONS.

The advertising rate schedule is as follows:

CHAIRPERSON
Robert T. Aikin
Regtration Chairperson
Clatre M, Roman

(516) 689-9600

(S516) 4720455

Wotkshop Liaison Advertisement One Time Two Tunes Yeur
Sharon Sheckner (5163 567-4901 1/3 Page 875 $125 5200
Fuhibits 1/2 Page $125 200 $350
) : , Full Page $200 $300 5500
tie G 5161472 6185
N Lorrie Gordon (5161372 G IUS: 2 1ax 302
Awards boxed classificd $25 $50 80

Sue Schicet

Carolyn Langtord
Universaty Course Credits

Claudia Petersen
Hotel Laasun

Carol Sherwaad

PERCEPHTONS W AINTER toul

(716) 4334487
(516) 473-0880

(710) 851-3832

(516) HRY H600

For additional information, please contact:

Rnbert Atken

BOCES 11

100 Suffolk Avenue

Stoncy Brook, New Yark 11790
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COLLEGE GRADUATE CREDIT

The ANYSLED Prolessional Development Division, in zonjunction with the 27th Annnal Conference Committee and the
Institute for Staff Development in Education at SUNY, New Paitz, arc pleased to announce the establishinent of o three-
hour graduate course associated with the 27th Annual ANYSEED Conference, March 20, 21, and 22, 1992,

Course: 39593 Contemporary Issues und Problems in Working with
Emotionally Disturbed Children

Description: Issucs and problems related to working with cmotionally disturbed children, as identificd in the confcrence
sessions, will be considered. In-depth analysis of the major concerns will be carried out through independent study and
through practical application of the information required. Full conference participation is required.

General Course Requirements: Students arc required to
1) Attend the full 27th Annual ANYSEED Conference.
2.)  Attend class sessions scheduled for March 19, 1992 at 7:30 pm, and March 22, 1992, a1 9:00 am.
3.)  Summarize and analyzc cach of the workshops attended.
4.)  Propose an independent project that applics information acquired from: the conference sessions.
5 Beavailable for individual consultations with the course instructors with respect o the proposed independent project,
6.) Pnplement and evaluate the independent project.
7.} Submit written report by July 13, 1992.
Detailed guidelines for course reguirements will be distribuwed n the first ciass meeting.

Registration Deadline: February 19, 1992

Fees: 240, in addition to the conference fee. Make chieeks payable 10 ANYSEED, and mail to: Ms. Claudia Peterson, ANYSEED
Professional Development Division, P.O. Box 247, Gleawoud, NY 14069

Registration Information: When sending the fees (5240 and conference fee ), please enclose the following information: Name,
Address, Home Telephone, Work Telephone, and Present Work Position.

ENROLLMENT OPEN ONLY TO REGISTERED CONFERENCE PARTICIPANTS. REMEMBER TO FORWARD COURSE
REGISTRATION AND CONFERENCE REGISTRATION FELS AND REGISTRATION FORMS FOR EACH. ALL FEES MAY BE
COMBINED INTO ONE MONCY ORDER. The Executive Board of ANYSEED encourages carly registration for the above course to
avoid being closed out. This course is intended for persons willing to assume responsibility for independent study work and who have
demonstrated competencies in this arca.

HARMONY HEIGHTS RESIDENTIAL & DAY TREATMENT SCHOOL
for Adolescent Girls — Oyster Bay Cove, New York

I stadhished 1974
Hespecnadie mestor e selt wordh and fope ™
Our mtake includes the:

School Phoba
Severeh Depressed
Swcrdal

NY State Approved tor Fundie

NMoture Chartered & Reestered by New York Stare Board o Regents

Cail (ST 92 ns For Brochre
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WELCOME TO THE MARRIOTT WINDWATCH

Arrivals ’ .
Lobby Sardiners | Fishars Fire
Leyve) f=1and Island lsland
| l
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Trustees [EUSt l»_——— !
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Salon A Salon H
| |
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- o
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SMITHTOWN BAY

STONY BROOK

NORTHPORT
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74 RONKONKOMA _
MAC ARTHUR
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STATE PARK T~
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BAY SHORe _STATE PA‘R;K
~
e putaieas o e e il i
, 1¢
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Convention
Level

DIRECTIONS

From Manhattan and Points West

Midtown Tunnel to Long Istind Expressway (495)
Fast to oxit 27 (Veteran's Memorial Highway),
Tuen left at Hght anto Vanderbilt Motor Parkway -
continte on Mator Pakway, Hotel on left,

From La Guardia Airport

Grand Centval Parkway Tast to Northern State
Parkway ta Long Islind Expressway (8U5) East to
it 37 (Veteran's Memorial Highwav)y, Turn left
At Hight onto Vandehilt Motor Parkway - continue
an Maotes Parkway s Hoteb an el

From JFK Aivport

ol Pachway Tast to Southem State Parkway
(st o Sagtikos State Parkway to Fong Ishand
Faprossway (493 Bast o enit 37 (Veteran's
Nemonal Highwavy Turn deltat fight onta
Vandarilt Motor Parkwav s Continne on Matos
Pk hotebon et

From MacArthur Airport

Reeht en Vetenan's Hichway (eontinue S miles)
Furn eht at reht oo Vanderbdt Motor Parkway,
Centinue on Mator Parkavay  hotelb on et
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THIS FORM IS FOR CONFERENCE REGISTRATION ONLY. _
YOU MUST REGISTER FOR THE HOTEL & ‘PARATELY. ~

Pre-registration form nust be received by bFebruary 151, 1992, for discount

Name __ - Schoul or Agency Presenter ___ Student __

Home Address ___

Cuy Statc __ Zip Code . Home Phone )

School/Agency Address _

Ciry State ___ ZipCode _________ Business Phone () __.

Pleasc retumn this form and your cheek (made out to ANYSEED) w:
ANYSEED CONFERENCE, Claire Roman, BOCES 2, Sherwood Corporat > Center, 15 Andrea Roud, Holbrook, NY 11741

SECTION 1. CONFERRENCE REGISTRATION FEES
CONFERENCE BEFORE FEB. | AFTER FEB. | AMOUNT REMITTED
FULL CONFURENCLE $75.00 $£100.00
FRIDAY ONLY $50.00 $70.0
SATURDAY ONLY $50.00 $70.00

NOTE: Group Simgle Agency: Registered as a group (5 of more). 360.00 per person. FARLY REGIS TRATION ONLY!
ALL REGISTRATION FEES INCLUDE COMPLIMENTARY MEMBERSHIP FEE (1992-1993).

PRESENTERS: No fee for Conlerence; check hotel registrauon and/or meal purchasc.
STUDENTS (full-time only). Please include student £ card or ketier from department chairperson. Full Conference only: $40.00

CANCELLATIONS: No cancellations will be considered after Febraary 20th, $15.00 charge for any rcturned checks.
Conference registration fees do not include meals. See hotel registration and/or meal purchase,

ARE YOU STAYING AT THEHOTELR?  Yes o 0 No |

SECTION 1L SEPARATE MEAL PURCHASE

Meals may be purchased separately if you have submitted o conference registration, and are not staying at the hotel.

FRIDAY LUNCH $21.00 Pleasc till In the spaces below Please return this form and your

- S check made out w ANYSEED 1o:
FRIDAY DINNER $32.00 Conference Feer § o ‘ B .

Meal Purchine: & ANYSEED CONFERENCE
SATURDAY LUNCH 522,00 I Claire Roman

Total Remitted: S Sherwaod Corporate Center
SATURDAY DINNER 520,00 o ) BOCES 2

U 15 Andrea Road
SUNDAY RRUNCH $21.00 Holbrook, NY 1174
() *
I
PERCEPTIONS, WINTIR 1992 14

ERICHY

Aruitoxt provided by Eic:




HOTEL REGISTRATION FORM

RETURN TO:
ANYSEED Conference Hotel Registratlon w
Marriott Windwatch Hotel
1717 Vanderbilt Motor Parkway
Huuppage, NY 11788

PACKAGE RATES:

Plan A includes: Two nights accommodation for Friday and Saturday
Fri. and Sat. moming coffee
Two luniches, iwo dinners, and Sunday brunch
All inclusive

Double accupancy - S227.81 perperson .
Single occupancy - S31596 perperson
Plan B includes:  One night accommodation for Friday

Friday OR Saturday lunch

Friday AND Saturday dinner

Saturday morning coffee

All inclusive

Double occupancy - $140.63 perperson
Single occupancy $18:4.70 per person

Plan C mcdudes: One pight accommodauon for Saiurday
Saturday dinner
Sunday brunch
All inclusive

Double occupancy - ST03ES perperson B
Single oceupancy - SIA7.9S perperson |

Reservations are guaranteed by submitting this form and a major credit card number to the Marriott Windwatch

TR e G e Ee WD OO A M GRS MOT SN RS MW A PNAE Qe WG GO CER ROE PG G O RO et SN GO GOW RN RS YR AT W OYE meS eer G0 2w

Credit Card _ _ Number _ o ExpDate __
NAME .
ADDRIESS . R ) ) i
crry L e CSTATE . ZIPCODL .
HOME PHONE () o RUSINESS PHONE ()

Please chieeh plant PLANA PLANRB - PLANC -
TYPE OF ACCOMMODATION: SINGILE DOURBLE

ROOMMATE

1y BEST COPY AVAILARI T

: .. A - . . . - L. WYY EXTY
Full Tt Provided by ERIC.
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Statement of Purpose

Perceptions is a national, referced journal established to promotce the education of persons with emotional disturbance.
Recognizing the importance of contributions from various disciplines, the editors encourage publication of materials that
aid the practitioner. Articles about methods, materials, approachces, and techniqucs are welcomed.

Perceptions is a publication sponsored by the Association of New York State Educators of the Emoticnally Disturbed.

NATIONAL ADVISORY BOARD

Dr. Anthony Chiappone

University of Maine, Qrono, Mainc

Dr. Martin Henley

Westficld Stawe College, Wesificld, Massachusetts

Dr. Nicholas Long

The American University, Washington, D.C.

Dr. Sidney Miller

Southem Ithnois University, Carbondale, [lhnois

Dr. Witliam Morse, Professor Ementus
University of Michigan, Ann Arbor, Michigan

D1. Robert Rutherford

Anzona Staie University, Tempe, Anzona

Dr. Shari Stokes

Fuchburg Siate College, Fitchburg, Massachusetts

CONSULTING EDITORS

Dr. Charles Chrystal
L.anguage Development Program
Tonawanda, New York

Dr. Debra Colley
Division Coordinator, VESID
NYS Educatron Department

Mr. R. Russ Daha
Mohawk Valley Psychiatric Center
Ltica, New York

M. James Fogarty
BOCES 11, Suffolk County
Stoncy Brook, New York

Dr. Herben Foster
SUNY
Buffalo, New York

Br AJ. Heuzman
SUNY

Geneseo, New York
Dr. Carmen lannacone
SUNY

Buffalo, New York

Mr. Evereu F. Kelley
Rochester City Schools
Rochester, New York

Mr. Ted Kurtz

Gateway Youth & Family Sves.

Withamsville, New York

Dr. Richard Marotto
Lewiston-Porter High School
Lewiston, New York

Dr. Robert Michac!
SUNY
New Paliz, New York

Dr. Howard Muscott
Putnam.Westchester BOCES
Yorktown Heights, New York

Dr. Ramon Rocha
SUNY
Geneseo, New Yark

Guidelines for Submission of Articles

Onginal articles that focus on the education of persons with emotional
disturbance will be considered for publicaton in Perceptions. Three
copies of an article must be typed, double spaced, and submited on 8-1/
2 by 11 inch paper. In submiuing a manuscript, the author should follow
the format given in the third edition of the publication manual of the
American Psychological Association. A cover sheet is 1o accompany the
article, including:

title of anticle

name of author(s), affiliation

address(es) of author(s)

telephone number(s) of author(s)
Authors assume responsibility for publication clearance in the event that
any or all of the article has been presented or used in other circum-
stances. Authors assume the responsibility in the prevention of
simultaneous submission of the article. The editors have the right to
make minor revisions in an article in order to promotc clarily, organiza.
uon, and appropnateness. Though manuscripts will not be retumed to
the author, notification will be given as to receipt of the anticle.
Manuscnpts should be sent to:

Lynn Sarda, Editor Per. eptions

Old Main Building 212

State University of New York

CONTRIBUTING EDITOR

Myma Calabrese
Ulster County SETRC
New Paliz, New York

RENEW YOUR
MEMBERSHIP

‘The adverusenients and views expressed in Perceplions are not necessarily endorsed
by the general membersip oy executive board of ANYSEED.

<l
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Ralph Flood
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Advertising Arts & Promotions Joseph V. Burger
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10 Identifying the Behavioral Expectations of
Printing Teachers Across Scttings and Their Impact
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hEI ANYSEED 27th Annual Conference Phaotos

27 Readers’ Survey

The ady ertisements and views expressed in Percepions are aot necessanly endorsed
by the generdl membership or exeewtive board ol ANYSELD.
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5 FROM THE EDITOR

- The Spring, Summer issue of Perceptions brings together some venturesome
writing about possibilities for outreach, change, and growth ... personal efforts
that can expand an individual’s views in significant ways. Nancy Brennan
describes a Mentor/Internship Program which facilitates experieniced teachers
sharing their expertise with inductees. An interesting aspect of mentoring is
that it may benefit the mentor as much as it does the intern in terms of new
leaming, self-esteem, and professional renewal. Joseph Burger writes of a
personal journey, anextraordinary experience in lifelong learning and growth.
- John Wheeler, Patrick Vitale, and Sidney Miller explore inclusion by identi-
' fying behavioral expectations of teachers. Myrna Calabrese continues to keep
- readers informed about current issues in special education with anarticle about
= Attention Deficit Disorder. Information about the 28th ANYSEED Statewide
- Conference is included, along with a Call For Papers. We are running the
Reader’s Survey once again, and we encourage you to take advantage of this
opportunity to let ANYSEED leadership know what is important to you. We
hope you enjoy this issue of Perceptions.

Lynn Sarda, Editor

HARMONY HEIGHTS RESIDENTIAL & DAY TREATMENT SCHOOL
Jfor Adolescent Girls — Oyster Bay Cove, New York

I stablished 1974
- “Hespeaadize i restormg selfworth and nope”™
Our intake includes the:

Schoof Phabie
Severeds Depressed

Swicrdal
NYLStite Approved for Taading
Aheotnte Chartered & Reyistered by New York State Roard ol Revents

Cal51ey 922 6688 Toy Brochure

RESTCOPY AVAILABLE
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MENTORING IN NEWYORK STATE:
COLLABORATION IN ACTION

by

Nancy Brennan

Nancy Brennan has been an Associate in the Staff Development
Unit, Office of Teaching, New York State Education Department,
serving as Project Coordinator of the Mentor Teacher lnternship
Program from 1986-1991.

In 1986, the New York State Legislature, in response to a need to
promote teacher induction for teachers in our state’s schools,
allocated funding to cnable districts to provide beginning teachers
the guidance and support of veteran tecchers in their schools
during the critical first ycar ¢f teaching. This action was taken in
light of a natioral teacher atirition rate at that time of 50% within
the first five years of service (most of these leaving in the first
two years). In 1989, the NYS State Board of Regents adopted
revised teacher certification requirements which included an
academic ycar-long internship requirement to become effeetive in
1993. The State Educarion Department began its administration of
this teacher induction effort, the Mentor Teacher-Intemnship
Program, which continued through the 1990-91 school year with a
view towards identifying models of teacher induction which
would be workable throughout the state.

In the first year of implementation, twenty-five NY3 school
districts applied for and reeeived funding through & competitive
grant process. In order to reeeivez funding, districts needed to
describe plans of implementation which included such elements
as:

release time for beginning teachers and their mentors (20% of
class time for beginning teachers, 109% of mentor teachers’
contiactual time);

non-cvaluative role of the mentor;

a plan for mentor preparation activities;

collaborative development of the planned internship;

district-based 1nentor sclection commitiees; and

common desirable characteristics of mentor teacher candidates,
such as excellent teaching and pedagogical skills, subject matter
knowledge, and interpersonal relationship qualitics,

Districts were also responsible for constructing and carrying out
their own prograrn cvaluations.

COLLABORATION

One of the most outstanding, features of the New York State
progra.t was the notion of collaboration, which is a thread
throughout all the clements of the New York State mentoring
programs and takes place on all levels of the education commu-
nity, To participate in the New York Gtate mentoring program,
district administrators, union representatives, and other interested
school community members needed to jointly fashion the plan.
Further, a mentor scleetion committee composed of teachers and
athers in the school community (most often, principals and
department chairs) needed o “leave their roles at the door™ in

PERCTEITIONS SPRING/SUMMER 1992 5

order 1o accomplish the business of choosing which of their
colleagues were most suitable to mentor neweomers in the
profession of teaching. The committee “stablished requisite
criteria and equitable procedures for selection, and made deci-
sions collaboralively as mandated by statutory guidelines. They
then presented the list of recommendations to the superintendent,
in most cascs including suggested matches of the newcomer with
the veteran teacher. Districts participating in the New York State
program collaborated regionally by establishing networks to
offset training costs, and by providing forums for support and
sharing pertinent information, such as availability of replacement
teachers.

While some aspecets of the collaborative nature of the mentor
tcacher-intership were mandated by law, the successful imple-
mentation of the mentor teacher-internship program was at its
very essence, driven by cooperation and collegial outreach. For
example, 2 most critical concem of all involved in the mentoring
programs, both locally and statewide, was prescrving quality of
instruction while the teachers were engaged in mentoring
activitics out of their classrooms. Project coordinators, mentors,
administrators, even beginning teachers themselves, often worked
together on such tasks as chaosing replacement teachers and
defining the release time schedule which was acceptable to all
involved and most likely to ensure the continuity of quality
instruction.

In additon, collcagues jointy developed workshops to prepare
teachers to be mentors and to be replacement teachers, with many
districts working closcly with colleges and universities on the
development of such training. Teachers exemplificd collegial
outreach as they volunteered to mentor; these mentor teachers
gave much more time to their mentor work than they reeeived
release time from their instructional loads. Through mertoring,
teachers moved beyond the isolatior. which has marked the
teaching profession historically in our society.

OUTCOME’

Aside from the very obvious and well-articulated benefits to
beginning teachers (inereased feelings of support, collegiality,
confidenee in themnselves as competent professionals, networking
with other teachers), experience in mentor teacher-internship
programs in New York State has yiclded uncxpected benefits.
Teachers acting as mentors frequently cite a professional
rejuvenation and renewed interest in sharpening their skills as
excellent teachers, They point to the satisfaction of being able to
share their professional “bag of tricks” and, perhaps of even more
long-lasting effect, their love of their students and their profes-
sion, For many of these teachers, participation in the mentor
tewcher intemship program was one of the first times they wre
recognized by newcomers, their peers, and, most importantly,
themselves for being skilled practitioners of the eraft of teaching..




- . By the last year of implementation, school year 1990-91, over
2000 beginning tcachers in 92 distinct New York State school
' districts had been mentored over the five-year life of the Mentor
- Teacher Internship Program. In June 1990, districts which had
— participated in the statewide program reported that. of the
beginning teachers who were mentored in 1986-87, 73% were still
teaching in their districts of entry. Indeed, one district reported
average teacher retention rates of 55% prior to the mentoring
= program, as compared with 82% after the program was in place.
| = One school superintendent of a participating district noted that
. beginning teachers who were nientored cxhibited skills at the end
_ of their first year of service which, without mentoring, would be
/ attained in the fourth year.
- Clearly, induction through the mentor tcacher-intemship
- programs has been demonstrated to be a highly cffective means of
inducting teachers in the teaching profcssion. New York has a
) very powerful resource in this program, with benefits to teachers,
students, and the school community,

The ANYSEED Exccutive Board has established four awards which arc presented at the annual conference. Any current
members of ANYSEED may nominate individuals for these awards.

CONRAD HECHT MEMORIAL FUND

Conrad Hecht was the President of ANYSEED in 1968-69. Following his untimely death, a memorial fund was established
2 to honor an outstanding special education student, school or agency.

o STEVEN J. APTER AWARD

The Steven J. Apter Award is presented to an outstanding individual in the field of special education. Nominations will be
. accepted for individuals who have made significant contributions in such arcas as rescarch/scholarship, leadership,
= professional achicvements, and commitment to youths with handicaps.

. EVERETT KELLEY VOLUNTEERISM AWARD

i The Everctt Kelley Voiuntzerism Award is presented in recognition of the spirit of volunteerism. Nominations will be
accepted for individuals who have made significant voluntecr contributions 1o the field of special education.

TED KURTZ TEACHER ACHIEVEMENT AWARD

The Ted Kurt.: Teacher Achievement Award is presented to an outstanding educator in the ficld of special education.
Nominations will be accepted for tecachers who have made a significant contribution and have shown commitment o
individuals with handicaps.

To nominate an individual or agency, picasc sead the following information:
£ §

Name of Award:

¥4

Name of Nominee (student, school, agency): School/Agency Address:

Address: Telephone Number:

Telephone Number: Biographical Sketch (student):

Subnutted By (Name of ANYSEED Member): Historical Background (school/agency).

Home Address: Program Goals (student/school/agency):
— Telephone Number: Achievements (student/schoolfagency):

Attach two letters from educators or professional affiliates to illustrate merit and/or program commitment.

Send nominations to: Robert Aiken, BOCES 11, 100 Suffoll: Ave., Stoney Brook, NY 11790
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A PERSONAL JOURNEY

Adapted from an ANYSEED presentation,
Long Island Chapter, March 5, 1992
“Accomplishing More With Less™

by

Josepit V. Burger

Dr.Joseph Burger is an Associate Professor of Education at
Dowling College, Oakdale, New York. He is u pyychotherapist in
private practice, an Impartial Hearing Officer, und a consultans
in conflict management, substance abuse, and crisis intervention.
In addition, he is a4 humarist, singer, and thealer urls person

I have gone through two years of deep introspeetion and extensive
transition both personally and professionally. Teame o a
crossroads twi years ago. 1 was tired and depressed. 1 had spent
twenty years engaged in teaching, guiding, and counscling
thousands of children and adults who had shared with me deeply
personal experienees, which reflected pain and loss and scarching
ior meaning to their lives, I mysell had shared their feelings and
strugples, and had lost some of my own vision about life in the
process. 1 was going through a divoree after twenty two years of
marriage; was losing my dearest friend and mentor of sixteen
years o caneer at g time when he deserved all the fruits of his
labor and pood deeds; was living far away from the community of
fricnds I'd been so much a part of for nearly twenty years .. [ was
physicaliy, emotionally, and spiritually exhausted. FHeltas if I*d
lived a thousand lives through the people I'd lived and worked
and played with: my clients and students, my colleagnes, friends,
and family. 1 felt that I'd fought cnough battles, and it was time Lo
close the book,

But, for some reason, I was compelled o hang 1o there a litde
longer and discover whether 1 had a ne'v chapter to write. 1 ook
sabbatical from Dowling College; ceased chairing the teacher
cducation program; let go of my sct routines; and ok 1o rhe open
road o sce what was out there in the Lrger world., 1 had no idea
whit I would discover. Thoped to leam more abeut myself, and
perhaps 1o recapture same ol my lost meaning and vision. As 1t
turned out, I was so unprepared for the wisdom, the nurturing, and
the enlightenment which would be offered 1o me.

I began to immerse mysell in the study of resilienee. Tretumed
1o reading the works of great philosophers, sucient and modern,
castern and western.  reviewed extensive licrature and rescarch
regarding the essence of human survival, T winted to learn abont
children who could rise above the adverse conditious of their
lives: paverty, squalor, homelessness, war, violence, sexual/
emotional/physical abuse, family dysfimetion, parental cruelty,
mental ilness, disability, chronie pain, degradation, and deha
mantzation. | winted o discover those strengths, those common
threads, those precious seerets by which some trinmph winle
others succnmb, Inmy quest o discover these traths, I never
imagined how much T would Tearn about my own inner resonrees
aind the power which we all possess, the real truth: that we can wll
triumph above adversuy; that cach ol s can discover ouy own
nuracles; that each of us can make a diflerence despite our past
[athires and crrors. And so, my foends, T would Tike o share with
vou sonie storicens, sonie wonderfobusaphes abont accomplisiung
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maore with less, and about doing great things under exiremely
adverse conditions.

[ visited communities throughout the castern states, the south,
some in the far west, and northern Canada, amd found exciting,
inspiring, and e(fective leadership everywhere. Fsaw schools
whose students ived in poverty; students who grew up anudst
erimie, drug and alcohol abusce, and violenee, but whose teachers
and principals shared with them a common vision that they were
cach blessed, anovinted, special children of God and citizens of the
world. Because these educators behieved that they could impart
not only knowledge and information to their children, but also
daily convey these beliefs in their potential greatness, the children
o, in time, applicd themselves to their studies, and their
standardized rest scores soared, I leamed that leadership, not
management, is characterized by a beiief in excellence; that when
schuols are decorated with trophies, awards, and certificates of
excellence, and when hallways and classrooms are filled with
artwork, photographs, and inspirational quotations, everyone's
shared estearn rises. I visited schools whose communitics, parents
and non-parents, were extensively involved in program develop-
ment and implementation. 1 saw volunteerism and kindness, the
true goodness of American citizens: grandparentingfsenior citizen
mentoring Programs; conmmunily service projects to combat
hunger, homelessness, loneliness, and environmental decay. [ saw
the nation”s ills, and the courageow: warriors who combuat the
plague, T alvo visited communities as far away as Alberta, Canada,
who have pledged W improve the quality of Jife and conditions of
the natives: the indigenons peopic whose youth truly exemplify
the term “youth at risk.” L observed a program in Atlanty,
Georgia, sponsored by Rich®s Deparunent Store chain, which
success[nlly trains and re educates potential high school dropouts.
[ observed peer leadership seminars, outdoor education/survival
retreats, inter-racial/inter cthnic/sexual preference sensitivity
warkshops, and community awareness programs designed 10
combat the spread of AIDS and the imereasing numbers of teen
pregnancies. Hound task forees working o reduce e threat of
adolescent and child suicide, and the seourge of child physical
and seaual abuse. Every school or community program | encoun-
tered was accomplishing so much more with so much fess support
from government resources. OF course, this is not o say that
adeguate povermment commitnient wouldn't substantially increase
our level of accomphshment, but clearly, under this federal
administration and in these times of cconomice hardship, commu
nities have had o depend upon their own Taith, enerpy, <kill, and
creativity.

So, how are they successful? What are their secrets? Well, for
the renpunder of this artele, Twill share with you some supgies
tons and ideas which submit for your consideration, FThey
mvolve beginning to look al ourselves perhaps a bit differently
fronn the way some ol as have i tie past They have o do with
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our belicfs: what we believe about ourselves, our students, our
communities, our school systems, our leaders, our relationships;
and our personal visions about life, its challenges, and our goals.

Let me begin by suggesting that there exists a body of knowl-
edge accumulated from the earliest origins of humankind's
habitation of planet Earth, which is well-regarded by rescarchers
in all fields of study. This body of knowledge and research
rcflects a collectively-shared consciousness (and conscicnee)
among all humankind and throughout the universe. It is this
common awareness (or potential awareness) of good and evil,
virtue and vice, personal power, and the human potential for
excellence which is the essence of all successful endeavors and
triurnphs. It is not surprising that we encounter tragedy and
adversity in our common human experience, for this is in fact
why we are here, why we exist: to learn, to grow, to be cducated,
and, however possible, to enjoy our lives and our relationships.
This idea which [ offer to you is clear and simple. It is also deeply
spiritual. But may I suggest that it is this very spirituality which
has made the programs and people and communities ['ve
mentioned previously so triumphant and so successful. It isn't the
knowledge and the information, which we usually tend to make
the number-one priority of our educational systems; rather, itis
the desire and belief that learning and sharing and enjoying the
experience is what we 're all about. It is these which maximize the
human potential for inventiveness and excellence. It is these
which help us to transcend, to overcome adversity. It therefore
seems reasonable that we also want to make the learning experi-
cnce fun, and the school environment warm and nurturing.

Every time a teacher or a program is successful in rcaching the
goals which were set, it is due to a vision and a belief. The vision
is usually a common set of goals which have been defined and
described with nearly tangible clarity in specific detail, as if on
wide-screen, high-definition television. It is totally connected to
the belief that these goals not only can and will be accomplished,
but thcy are perccived as if they alrcady have been accomplished.
In other words, the student is guided to see that s/he is so capable
that s/hc already IS successful. This concept may scem trivial or
unrealistic to many, but let me assure you that it is not. In fact, it
requires great discipline and practice and repetition to transform a
decply-ingrained “yeah, but™ or “can’t do” conscious attitude into
an unstoppable powerful subconscious attitude which says, “Ycs,
of course ] can do that because that's so casy for me.”

We all know stories about people who have triumphed over
adversity, world leaders or simpie folk who overcame their
physical disabilities of blindness, deafness, paralysis, deformity,
pain: Helen Keller, Steven Hawking, Christy Brown, Ludwig von
Fecthoven ... or renowned thinkers and inventors who had been
scoffed at and mocked or ignored: Einstein, Edison, Van Gogh,
Mozart. Inventors and visionaries, artists and composers,
entertainers, philosophers, and countless others surpasscd meager
beginnings to become even corporate leaders and philanthropists.

Usually it is the crises of our lifc expericnees which transform
our spirit. Usually it is the desperation to survive. But it need not
be so. We do not need a life crisis, fecling lost and alone and
mortal, to help oursclves, our children, or our colleagues to
discover our unique and magnificent gifts. 1t is the recognition,
discovery, and encouraged usc of these gifts which bring
suceessful outcomes to the programs I have deseribed. I belicve
that we don't really accomplish more with less. Rather, T think
that we simply lcarn how to discover more diamonds in cach
other; to trust our instinets more; to remove the misks we
normally wear in order o please or hide from others. You see,
what 1 learned from the wise and special peaple T metupon iny
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journicy was that ordinary people are always cupahle of doing
extraordinary things, but only when they believe that they can. A
150-pound paraplegic can 1ift a medal-winnirg 250-pound weight;
a sixteen-year-old with no arms can swim an Olympic 100-meter
butterfly stroke; a deaf-blind wrestler can defeat an equally-
mriched sighted wrestler; a lone college undergraduate can
cs.ablish an enormous volunteer teacher corps; children can
survive the destruction of their homeiand and families and
everything dear to them, and joumey alone to a new world, leamn a
new language, adopt a new culture, develop new skills, and build
an entircly ncw and successful rich life ... all because they believe
they can do it. They KNOW they can do it!

What is it that causcs them to triumph, and what can we leam
from them to help ourselves and our children? Let's begin with
the premise that when we leam and teach each other that we can
be ourseives, that we need not force ourselves to conform to the
image and expectations of others, we can then choose to live more
frecly. Now, I know that many teachers® first reactions to the idea
of such freedom for students to set standards, create rules,
develop a learning environment, and monitor their own progress
are cxtremely sceptical, even fearful. “My 1", some say, *“What
“What would the kids do with such power and freedom? After all,
give them such leeway and they'd probably never work or study.
Just ook at what's become of our youth today. They don’t read.
They can't write. They lack the skills to think critically, Of
course, what else should we expect? Their parents are never
home. Their families arc in disarray, and their role models arc
freaks, illiteratcs, glamorous personalities, and fantasies created
by the media!™ But wait a moment. Is this the truth or is it the
truth only as we perceive it, as we believe it to be?

1 ask this quesiion because if we as adults and as educators of
children do accept this to be the truth, absolute and unalterablc,
then we have defeated ourselves before we’ve even begun to
teach. As the people have done in the communities I've visited
and described to you, let us decide to say to ourselves and to our
children, “You ARE capablc of learning and doing and creating
great things. You CAN join us in sctting standards of excellence
in performance and rules of discipline and behavior. You have
both a right and a responsibility to plan and implement 2 mean-
ingful curriculum.” This is what these communitics have done.
We may call it “einpowerment” in our 90's jargon, but I prefer to
sec it as a shared respect, sharced rights, and shared responsibility.
It can be defined as trust and belief and commitment. It requires a
nctwork of support and recognition for cach other. No more
blaming cach other for what's wrong; rather, continued dialogue
... but without threat or rancor or intimidation. I know that I am
not being naive, desrite what some may think, because I've seen
it happen again and again that when individuals behave toward
their supposed adversarics (parents or students, teachers or
administrators or outside consultants) with gentle respect, quict
honesty, validation and acceptance, even adversaries come tg
reasonable terms. In every once of these programs, no matter how
difficult, disruptive, lackadaisical, or deficient in academic
performance these students were, they were treated with respect,
honesty, acceptanee, and consideration. In time, with paticnt
regard and appropriate conscequences for behaviors of all sorts,
understandings were reached. People at all levels among students,
staff, and community acknowledged once another, assisted one
another, challenged and stimulated one another to do more with
less.

They soon discovered that shai was the way it was meant to be,
beeause when they sometimes did have more resources at their
disposal, they became complacent and stiove for less. They were
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divested of challenge. When things went wrong and the real
challenges appeared, the communities once again bonded together
to renew their vision, T have seen communities virtually rebom
after having been trained in problem-solving and decision-making
models by organizations like the Northeast Regional Center for
Drug-Free Schools and Communitics (otherwise known as Super
Teams). I have scen powerful changes in positive school climates,
increased community support, improved student performance,
reduced drop-out rates, reduced numbers of runaways, fewer
incidents of vandalism, adolescent suicide, and bias crime. [ have
scen tremendous improvenient in productivity, cooperation,
attitude of humor, love, and sclf-cfficacy in ¢very corporation,
corrcetions program, CETA program, and cducational system
which took an intensive training seminar called “Investment in
Exccllence” from the Pacific Institute of Scattle. As a result of the
power of laughter and play which is the mission of a vast nctwork
of professional trainers coordinated by the Humor Project in
Saratoga Springs, New York, organizations throughout the world
have reported exceptional results in improved productivity,
climate, and relationships.

We sometimes refer to these successes as miracles, They are
not. They are the result of the visionary efforts of real people
doing real things ... people such as those working throughout the
nation in a once-but-no-longer well-funded Citics in Schools
Project ... people who have made a substantial persor.al commit-

rent to help cach other. Their accomplishments are the result of
diligence, written and spoken affirmations, daily goal sctting, and
the imprinting of positive life-cuhancing belicls. Such beliels
mean that cach of us must make a commitment to those whom we
disdain the most, for they are the very people who need the most
validation and recognition as worth human beings. We need to
make lists of goals and aflirmations daily, and meditate on them,
and discuss them, and put them into practice. We must stop
complaining and wasting energy. We must stop blaraing, hiding
from responsibility, and feeling powerless. We need 1o empower
oursclves and cach other, and renew our common visions. That
micans restructuring hicrarchics into teams. It also means
humanizing policics and procedurcs, and making ceratin that the
dignity and integrity of cvery person in the community is
maintained. Caring is what it’s all about, and caring by doing is
what creates miracles. This is what I've seen in my travels and
what I've learned to he true.

The most suceessful programs encourage their people to have
fun, to be unorthodox, to appreciate novelty and uniquencss, and
to be open to every possible gem of an idea. This also means that
such programs provide time, opportunity, and incentive for people
to share ideas, share in the work, share the profits, and, most of
atl, ALWAYS sharc the reeogiition, beeauvse without the
recognidon, the commitment soon dies.

When the vision is clear, when the motivation is strong, when
the geal is firmly set, the rewards will come; the resovrees will be
foun 4; the people will join in; the improvements in clunate,
morale, attitude, slationship, and performance will become a
reality. Time CAN be provided cffectively and cfficiently to
acknowledge other people’s needs and feclings and ideas. We
need to touch cach other’s hearts and hands and minds again, We
need o siy hello and then wait @ bit for & reply before we
continue on our way. We need to stop being afraid of what the
“hoss™ or our peers will think of usaf we express our concerns
and suggestiuns. And we need w keep on expressing curselves,
respectiully und clearly and articulately, until someone listens,
We qust cannot afford o give up onourselves and relinguish the

depends upon self-cflicacy: ours, our collcagues’, the kids', and
their families’.

As for the programs that are working well, we have come o see
that all of the ¢fficacy models are valuable; that the more
strategics we study and usc, the more probable is our success, We
can, and should, blend together positive concepts and methods
cinphasized by cach of the following cducational modcls: human
r:lations, effective teaching, cooperative learning, mastery
lecarning, magnet schools, whole language, proactive problem-
solving for youth and colleagucs at risk of dropping out and
burning out.

My fricnds, the leadership is there, The books and guides and
material and words of wisdom arc there. All we need to accom-
plish more, cven with Iess, is to work smarter, not harder. May [
suggest that we commit to facilitate change, wherever it is
nceded; however we are able; and with whomever we share
similar initiatives. A friend of mine recently told me that people
arc like water. The harder you squecze them, the morc quickly
they run through your fingers. Give them a vessel in which to
nestle sceurely and they win remain, paticntly waiting to share
their sustenance and quench others' thirst, so that they can be
fortificd to continue on their long journey to the next oasis. And
in this fashion, we may yet maintain all of our life-sustaining
nourishment to preserve other wayfarers who depend on us for
fortitude. Let us leam to provide more, far more, with whatever
resources we possess. Share the vision, We'll be fine!

[ e e

ANYSEED 1992-1993
BALLOT FOR OFFICERS

Dircctions:
1. Only current ANYSEED members may vote.

Pleasc vote for each office indicated.
Plcasc return to;

Lynn Sarda

OMB 212

SUNY

New Paltz, NY 12561

[

Robert Aiken
(1991-92 President-Elect Automatic)

PRESIDENT-ELECT:
Other: (Write-In)

Ed Kelley

TREASURER:
Other: (Write-In)

Claudia Peterson

SECRETARY:
Other: (Write-In)

Hildreth Rose

MEMBERSHIP:
Other; (Wnite-In)

I
I
I
!
1
l
[
|
|
|
|
[
|
|
i
!
|
|
I
{ PRESIDENT:
!
|
i
|
|
]
|
|
I
I
I
I
|
|
I
i
i
I
I
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IDENTIFYING THE BEHAVIORAL EXPECTATIONS OF TEACHERS
ACROSS SETTINGS AND THEIR IMPACT ON THE
INCLUSION OF STUDENTS WITH SEVERE BEHAVIOR DISORDERS

John J. Wheeler, Patrick A. Vitale, and Sidney R. Miller

Dr. John Wheeler is an Assistant Professor of Special Education
at the University of South Dukota, specializing in moderate und
severe disorders. Dr. Patrick Vitale (s an Associate Professor of
Educational Psychology at the University of South Dakota, with
an inicrest in research and statisucs. Dr. Sidney Miller, Profes-
sor, Southern llinois University at Carbondale, is director of u

persunnel preparation program in behavioral disorders.

INTRODUCTION

An emerging trend in the ficld of special education which has
sparked some recent debate among professionals is the education
of studerts with severe disabilities in genceral cducation scttings.
This movement has been referred 1o as the Yregular cducation
imtative” (REI) and/or inctusion. The distinction between these
two terms (i.c., REI and inclusion) is that, regarding the regular
cducation initiative, Will (1986) refers to the education of
students with mild and/or r.oderate disabilitics reeciving
cducational and related service delivery in the general education
sctting. The term Minclusion” extends the right of recciving
cducationai and related serviees within the context of the general
cducation sctting to students with severe disabilitics.

The morality and cfficacy of REI and/or inclusion has been
extended primarily from philosophical and/or theoretical
viewpoints in past investigations and almost exclusively in terms
of scrving students with severe physical and intellectual disali -
tics (Cole & Meyer, 1991; Giangreeo, 1989; Thousand &
Burchar® 1990). Little cmphasis has been given o examining this
issuc empirically as it relates 1o students with scvere behavior
disorders, At present, inclusion of students with severe behavior
disorders into generat education settings is & source of philosophi -
cal debate among professionals with himited data to support their
arguments,

Braaten, Kauffman, Braaten, Polsgrove, and Nelson (1988)
stated that the integration of students with behavior disorders into
general education clagssrooms may pose many problems. Among
these problems were the need for additional instructional
resources, specifically tained statf, and a supportive environment
for students with behavior disorders. They also questioned
whether general cducation teachers would be tolerant of the
aberrant and challenging behaviors associated with students
Labeted behavior disordered. Proponents ol inclusive schooling
arzuc that all students are capuble of learning in general cducation
settings provided appropriate support systems are available
(Stainback, W, Stainback, 8., & LForest, 1ORD; Wik, 1086,

The issue of teacher tolerability that Braaten et ol (1988) allude
1o has been examined carlier by Kerr & Zapmond (1986) and by
Walker & Rarkin (1983), Each study examined the toleramlity of
student behavior in both special and general education teachers,
The hmdimgs of Walker & Rankin reveated that the atotndes of
Foth provps of teachers Gspeantd educationond pencrad clucatiom
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were equally as demanding and narrow in terms of their behav-
loral expectations regarding aceeptable classroom social behav-
iors. Kerr & Zigmond also examined the question of teacher
tolerance among sccondary special and general cducalion
tcachers, The findings suggested that sprcial education teachers
were more tolerant and less demanding of students than were the
genceral education teachers. The issue of teacher tolerability as
outlined in these studics is pivotal to the successful inclusion of
students with behavior disorders.

A sceond arca of concern directly related w teacher tolerability
is that of the specific behavioral expectations held by teachers
(i.c., the behaviors that teachers deem importani in the class-
room). Based on the studies in the arca (Algozzine, 1979; Kerr &
Zigmond, 1986; Safran & Safran, 1984), tcachers appear rela-
tively unconcerned about student-to-student social behaviors and
more concerned with such behaviors as general compliance with
weacher requests and positively interacting, with the teacher.

Aside from teacher tolerability and the behavioral expectations
of teachers, another variable central to the issue of inclusion of
students with severe behavioral disorders into general education
settings relates 1o teacher technical assistance needs. Kauffman,
Llovd, and McGee (1989) reported that providing technical
assistance 10 teachers did not have a major impact on leachers’
willingness to aceept students with behavior disorders. Kauf{man
ct al. reported that 709 of elementary teachers and 55% of the
sccondary teachers who participated in the study would not aecept
students into their classrooms who were lacking basic sclf-help
skills. In addition, only 9% of clementary teachers from the study
reported thut they would consider aceepting students with
uncontrollable aggression even when provided with technical
assistance,

Scveral investigators have contended that effective educational
progranmming for students with severe behavior disorders is
contingent upon targeting behaviors for intervention that have a
strong probability of receiving positive reinforeement in natural
cavironments (Downing, Simpson, & Miles, 1990; Fuchs, Fuchs,
Fernstrom, & Hohn, 1991; McConnell, 1987). Resulis from
existing studies indicate that there may be sigmficant differences
in behaviors deseribed as important by teachers and the types of
social behaviors needed by students with severe behavior
disorders o snecessfully interact with not only teachers, but also
peers. Such a discrepancey contributes 10 an incongruence and
rdises serious questions about the targeted academic and social
hehavior promoted by special educators. As Thuninan (1977)
suggests, "Congruence can be brought about notonly bty modify-
ing the child’s behavior, but also by dealing with the social
environment systen surrounding the child™ (p. 329y, The data
from previous investipations suggest that teachers may he more
concerned about siudents exinbating approprate secial behasiors
pror e entry o ther classtooms rather than desclopmyg or
e Ity new and appropriste esponses upon ent v by coadene
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into their classrooms (Downing et al, 1990). This may be due, in
part, to the: facl that teachers are morc stringently evaluated by
their superiors on the academic performance of their students as
opposcd to their social behaviors, and, also, because teachers have
generally not been trained in methods to ceffectively teach pro-
social responses (Walker & Rankin, 1983).

Bascd on the limited direction provided in the cxisting
litcrature on how to facilitate the suceessful inclusion of students
with severe behavior disorders into general education scttings, it
scems apparent that future study is warranted. These future efforts
should be dir:cted morc intenscly at understanding the ccological
demands of classroom scttings and the behavioral expectations of
teachers, if wé arc to better our understanding on how to success-
fully inciude students with severe behavior disorders into general
cduca.ion settings. A recent study by Grosenick, George, George,
and Lewis (1991) indicated that classroom programming for
students with scvere behavior disorders emphasized behavioral
and social skills as priority arcas followed by academic skills. The
question then which must be asked is if these skills were refer-
enced specifically to environments of future functioning (i.c.,
general education scttings) or if they were selected arbitrarily.
More cffort is required to assist educators in : (a) systematically
identifying future environmental demands; (b) the design of
interventions which will foster not only acquisition of adaptive
behaviors among students with severe behavior disorders in self-
contained or scgregated scttings, as has been the traditional
practice, but also the gencralization of such skills in gencral
cducation scttings. The purposc of this study was to ascertain the
behavioral expectations of teachers (special education and genceral
education) across sctlings, age levels, and performance levels, and
to determine whether there wvas significant difference among the
groups in the types of soctal behaviors cach group felt were most/
least important to success in the classroom. This study is viewed
as a beginning effort to assist in determining how such differences
potentially impact on the inclusion of students with severe
behavior disorders into general education seltings.

METHOD

SUBJECTS. The subjects who participated in this study were 120
randomly-selected, state-certified, general education and special
cducation teachers from southern [linois. The special education
teachers were certified in the arca of Behavior Disorders and were
teaching students at the followug settings: junior high and high
school sclf-contained clissrooms (located in community-based
public schools); junior high and high school residential school
classrooms (public school programs on the grounds of state
mental health facilitics were the students also resided). The
general education teachers taught junior high and high school
students, some of whom were identified with mild disabilitics
(c.g., lcarning disabled). The demographic characteristies of
participants arc illustrated in Table 1.

INSTRUMENTATION AND PILOT PROCESS. The instrumeint
utilized in the study was developed specifically to measure
teacher’s behavioral expectations of students. The SSRL (Social
Skill Ranking List) was developed ir the following manner and
was comprised entircly of leacher-penerated items. This approach
was utilized in an effort to accurately reflect what teachers felt
were essential elassroom social skill behaviors needed for suecess
in their respective classroom setlings.

A group of thirty certified teachers (21 special education
certiied i the area af Behavior Disorders, and 9 peneral
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icachers), who were cnrolled in summer session courses at a large
midwcstern university, volunteered to serve as the pilot sample,
The pilot survey solicited demographic data such as grade level
taught, type of school and classroom sctting, highest cducational
degree carncd, and gender. The demographic data werc used to
measure the degree of homogeneity among respondents.

The sccond portion of the pilot survey requested the teachers to
list the social skill behaviors they considered cssential for
successful classroom functioning in their respective classrooms.
The categorics into which the social skill behaviors were divided
included: Environment-Related (i.e., the student’s behavior in
relation to the physical environment, and care of the classroom
and classroom materials); Interpersonal-Related (the student’s
social interaction with peers/teachers in the classroom); Sclf-
Related (the student’s physical sclf-care skills and behavioral sclf-
management skills); and Task-Related (any behaviors directly
rclaled to the completion of academic and/or non-academic tasks
assigned by the teacher). The four major conceptual categories
uscd to prompt responses from teachers were those identified by
Stephens (1978) and were expanded upon because it was felt that
they reflected the major social skill areas most frequently
described in the literature. The teacher responscs generated a list
of 214 behaviors.

The 214 behaviors were typewritien as they were writlen by the
teachers on their response forms, and were then given to a review
pancl for independent examination. The panel was comprised of
the investigator, and one masters level and one doctoral level
graduaic student majoring in Special Education. Prior to the
independent examination, the investigator instructed both panel
members to read through the behavioral definitions for each of the
four catcgorics and then to classify each of the 214 behaviors into
their respective categorics. As an cxample, if the rater felt the
behavior warranted classification in the category on Interpersonal-
Related social skill behaviors, an 1" was placed next to the
behavior listed. This process was continued until ali behaviors
were independently classified by cach of the raters. Following the
reliability assessments, the pancl convened and discussed any
disagreements occurring among raters until an inter-rater
agrecment of 88% or better was obtained.

Basced on the reliability assessments and subscquent discussions
among pancl members, the behaviors were placed in their
appropriate catcgories. The list of behaviors was then typewritten,
scquentially numbered for each category, and examined indepen-
dently by the panel members. The frequency that cach behavior
was repeated was noted, in an effort to collapse the list of 214
behaviors into @ more succinct list. The raters read =ach behavior
on the list beginning with the first behavior. The raters then read
threugh the remaining behaviors in that particular category in an
atiemipt to identify the same behavior occurring on the list. The
rules for scoring were as follows: If the raters discovered that the
remaining behaviors were (a) stated in an identical manner, or (b)
generally stated the same way based on key descriptors found in
both statements, then the compalible statements were numbered
with the number of the original behavior statement from which
the comparison was made. Inter-rater reliability measures were
taken to measure the level of concurrence between raters. Using a
madified Delphi procedure, the compatible behavior statement
were then collapsed, rewritten, and placed in their Tespective
catepories (Le., Environment-Related, Interpersonal-Related, Scif-
Related, Task Related). The 34-item SSRL (Social Skills Ranking
List) resnlted from the analysis of responses, as illustrated in
Table 2.




TABLE 1.
DEMOGRAPHIC OVERVIEW OF TEACHER RESPONDENTS

Group N Gender Ycars of Experience
T1 26 6-Male Mcan = 12.9
General Education 20-Female SD=8§.2
T2 18 1-Male Mean = 8.5
Special Education 17-Female SD=54

Junior High
Sclf-Contained

T3 14 7-Male Mcan = 6.9
Special Education 7-Female SD=4.7
Junior High
Residential
T4 26 11-Male Mcan=15.6
General Education 15-Female Sh=171
High School
TS5 20 7-Male Mcan = 9.9
Special Education 13-Female SD=59
High School
Sclf-Containcd
T6 16 8-Male Mecan =174
Special Education 8-Female SD=5.2
High School
Residential

120 40-Male *Mcan = 10.89

80-Female

(*) Weighted Mcean
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TABLE 2,
SOCIAL SKILL RANKING LIST (SSR1L)

A. ENVIRONMENT-RELATED SOCIAL BEHAVIORS (RERSB)

- _ ___Student deposits trash in waste can and not on floor.

- ____ Swdent does not use books or classroom furniture as objects of aggression.
___Student returns classroom materials 1o assigned areas.

Student docs not physically destroy or abuse school or classroom property and/or materials.

B. INTERPERSONAL-RELATED SOCIAL BEHAVIORS (RIRSB)
___Swdent makes positive staternents about others,
___Swdent makes eye contact with others during conversations.,

___ Student secks permission or assistance {from teacher by raising hand.

___Stwudent interacts with peers in a positive manner (e.g., sharing,cooperating) during leisure time and small group
activities.

__Student docs not destroy classmates’ property (e.g., books, pencils, paper).
... Student verbally greets teacher and classmates.

___Swdent responds positively (verbally/physically) to othe:’s greetings.

____Student states his/her opinion in 4 non-threatening manncr.
. Student waits for others to finish talking before interrupting.

———_Student refrains from verbal and physical aggression with teachers and classmates.

C. SELF-RELATED SOCIAL BEHAVIORS (RSRSB)

—__Student does not physically hit, bite, scratch, or injure him/herself in any manner,
___Student displays appropriate dining skills (.., uses napkin, cating utensils) during meals.

Student does not make disruptive noises during instructional time.

- Swdent is able to dress appropriately with shirts and pants being buttoned correctly and shoes being tied or buckled
and wom on the correct feet,

= . Studentarrives at school with clean hair, tace, and hands, and with hair combed, teeth brushed, and wearing clothes.
Student does not write on Lon/herselt.

Student cares Lor persomal belongings (e, pencils, hooks, papery,
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Table 2. continued. ..
Student makes positive comments about him/herself.
. Student waits patiently for turn during classroom activitics.

_ Student walks in and around classroom quictly without disrupting others,

- D. TASK-RELATED SOCIAL BEHAVIORS (RTRSB)
_ ___Student abides by classroom rules.
__ . ___Student complies with teac ser requests.
___Student uses writing materials (¢.g., pens, pencils) in an appropriate manner.
__Student remains in scat and on-task during instructional time, =
' . __ Student gets out necessary materials for instruction.
__Student sits quictly at scat and waits for teacher to call upon him/her.
___Student completes in entirely homework and in-class assignments and returns them to the eacher.
__Student remains in assigned arca after teacher identifies it

___Student uses available time cffectively o complete in-class assignments.

___Student independently attempts to follow the teacher's oral and/or writien insiructions.
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RELIABILITY PROCEDURES. Inter-rater reliability was the
method used to measure the pereent of agrecinent between the
investigator and panel members. Inter-rater reliability was
caleulated ™~y agreements being divided by agreements plus
disagreements and mulnplied by 10O, In this stedy, an agreement
was scored when two raters placed the same calegory code next to
the same behavior listed on the social behavior list.

Inter-rater reliability was also computed between the investipn
tor and both pancl members in categonzing the responsces
obtained from teachers in the pilot survey. The pereentage of
inier-rater agreenment between the principal investigator and paned
member A (the doctoral level student), across all 214 behaviors,
was 89%. The percentage of agreement between the investigator
and pancl member B (the masters level student) was 92%. The
pereentage of inter-rater agreement between pancl inenibers A
and B, across all 214 behaviors, was 92%,

The pereentage of agreement between the investigator and
pancl member A on the frequency tabulation ranged from B8% o
98% across the four individual categories, with average pereent-
age of inter-rater agreement across the four categorics being 93¢,

PROCEDURE. The SSRL was randomly administered by the
investigator and an assistant to 53 general education teachers (27
junior high and 26 high school) atiending a regional wachers’
conference in southern THinois. This method was selected beeause
of the high concentration of generad education teachers attending
the conference (an estimated 3000), Teachers were randomly
seleeted n the registration hall of the conference and asked il they
desired to volunteer o participate in the rescarch projeet. The
teachers who agreed o participate were instructed that the
purpose of the study was 1o determine the social skills needed by
students with severe behavior disorders for suceess in general
cducation scttings. They were then instructed to rank order the ist
of skills contained on the SSRL from most 1o "east important that
they considered essential for fumctioning successtully in thar
respective classrooms,

The special education weachers who participated in the study
were randomly selected by identilying programs serving students
with severe behaviog disorders in southern Hinois. Once the
programs were identificd, the teachers were comtacted by the
principal investigator by telephone and asked if they wished to
participate in the study. If teachers agreed to participate, a coded
packet containing a cover letter, Human Subjects Release fonns,
and the SSRL instrument were mailed to cach teacher selected.
The teachers were instructed o complete the SSRLE by rank
ordering the skills from most-to least important that they
conardered essential for functioning successfully in their respec
tive classrooms, as was done previously with the general educa-
tion teachers. The respondents were requested to return the
completed SSRL in ten working days via a sclf addressed
stamped envelope which was provided to them i heir packet 1
the completed SSRLU was not returned i the designated time, 4
tollow up letter was marted, The rate of return for completed
wmstrunients was 785 Once the mstmmentz were completed and
returmied, the mvestigator coded and entered the data mto a
database for further evatuation

RESULLS

An exploratary analvsis of the data was conducied o detedt
dif ferences ainony the groups sampled A discomunant analy sis
was conducted which ntilized the Wilk™s Tambda procedure to

determnne L spnibicant proup differences exvisted
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BEHAVIORS FOUND SIGNIFICANT, Significant differcrecs
were noted across groups on the following behaviors: () student
does not use books or ¢lassroom furninure as objecets of aggres-
sion, (b) student states hisfher opinion in a non-threatening
manner, (¢) student waits for others to finish talking before
interrupting, (d) student refrains from verbal and physical
agperession with teachers and classmates, (¢) student does nat
physically hiy, bite, scratch, or imjure him/herself in any manner,
(1) student is able to dress appropriately, (g) student waits
patiently for tumn during classroom activities, (h) student gets out
necessary materials for instruction, and (1) student completes ir,
entirety homework and in-class assignments. The results of the
Wilk’s Lambda are reporied in Table 3. The deseriptive statistics
oblained from the diseriminant analysis are illustrated in Table 4.

A Kruskall-Wallis Analysis of Variance (K-W ANOVA) was
conducted io determine if significant statstical differences existed
beiween the six eacher groups on the previously-noted behaviors.
The K-W ANOVA was sclected because it is a non-parametric
test, designed to measure differences between groups based on
ordinal data (Hill & Kerber, 1967).

SIGNIFICANT GROUP DIFFERENCES. There was stalistical
sigmificance between groups occumng on the following behav-
1ors: {a) student does not use books or classroom fumniture as
objects of aggression, (b) student states his/her opinion in a non-
thrcatening manner, (¢) tudent waits for others o finish talking
hefore interrupting, (44) student refrains from verbal and physical
angression with eachers and classmates, (¢) student does not
phy sically hit, bite, scratch, or injure him/herself in any manner,
(1) stude atis able (o dress appropriately, () student waits
patientiy for turn during classroom activities, (hy student gets out
necessary matenals Tor instruction, and (1) student completes in
ertirety homework and in class assignnients.

GROUP SIMILARITIES/DIFFE
pattern which emerged wamong specific groups of teachers across
kil rankings. This pattern involved teacher groups 2 (special
cducation, junior high, self contained), 2 (special education,

INCES. There wax a consistent

junior high, residentialy, and 6 (special education, high school,
residential), who ranked the following behaviors niore important
or critical to suceess in the classroom: (a) student does not use
books or ¢lassroom furniture as objects of aggression, (b) siudent
states his/her opinion in a non-threatening manner, (¢) student
relrains from verbal and physical aggression with teachers and
classmates, (d) student does not sell mpure, and (¢) stndent gets
out necessary materials for instruction. Teacher groups | (general
cducation, junior nghy, 4 (general education, high school), and §
tspecial cducation, hiyh school, self-comained) ranked cach of
those e as berng fess important to success intheir respective
classrootis,

Conversely, teacher groaps 1,3, and S ranked the follow iy
items most imporiant o success in their respective classtoons
than did teacher groups 2,3, and 60 student wails tor others 1o
fiishutalking before interrupting, ad student completes home-
work and in chiss assipruments.,

There were alsa two instances mowhinch s pattern dud not
conerge. student is abic o sell dress,and stadent wats patently
lor tus/her tarn darmg activities, Teacher groups 1, 204 and 6
ranked this shilbas less nmportant o success m their respectise
chascraomes, whereas teachier proups 2and S ranked this <hall as
wore mnportant for successlul classtoom petlonmanee: Fimally,
the other e m which the consistent patiera did notemerpe was:
stidentw it patientiv ot trndunng activies, On s iten,




TABLE 3.
WILK'S LAMBDA (U STATISTIC) AND UNIVARIATE F-RATIO

| Behavior Wilk’s Lambda F Significance |

RERSB 1 0.96 0.87 0.5031
RERSB 2 0.88 3.04 0.0130 **
RERS5 3 0.97 0.6C 0.6976
RERSB 4 0.96 091 04751
RIRSB 1 0.94 1.25 0.2886 /
RIRSB 2 0.96 0.74 0.5883
RIRSB 3 0.9¢ 0.88 0.4904

5 RIRSB 4 0.96 094 04531
RIRSB 5 0.95 0.96 04411
RIRSB 6 0.93 1.52 0.1880
RIRSB 7 0.92 1.85 0.1073
RIRSB 8 0.87 3.23 0.0090 *3*
RIRSB 9 0.84 4.04 0.0020 **
RIRSB 10 0.83 4.63 0.0007 **=*
RSRSB 1 0.85 3.81 0.0031 **
RSRSB 2 0.97 0.57 0.7205
RSRSB 3 0.94 1.26 0.2839
RSRSB 4 0.89 2.65 0.0262 *
RSRSB 5 091 2.19 0.0591
RSRSB 6 0.99 0.23 09486
RSRSB 7 091 2.03 0.0796
RSRSB 8 095 1.03 0.3999
RSRSB 9 0.84 4.08 0.0019 **
RSRSB 10 0.92 1.87 0.1042
RTRSB 1 0.96 0.87 0.5006
RTRSB 2 0.90 2.46 0.0372
RTRSB 3 0.97 0.58 0.7144
RTRSB 4 0.94 1.33 0.2502
RTRSB 5 0.87 315 0.0106 **
RTRSB 6 0.97 0.50 0.7750
RTRSB 7 0.88 2.89 0.0169 *
RTRSB 8 0.95 1.04 0.3924
RTRSB Y 0.97 0.58 0.7095
RTRSB 10 0.95 1.08 03718

) p< .05
**) p<.01
(***) p <001

NOTE: Due to space considerations, the authors have used codes to sipmfy hehaviors, The reader 1s asked to refer to Table
2 for a complete description of cach behavior,

l} 1
(S
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TABLE 4.
DESCRIPTIVE STATISTICS FOR THE SIGNIFICANT I'TEMS
= OBTAINED FROM THE DISCRIMINANT ANALYSIS

Standard Standard
- Item Group Mean Deviation liem Group Mcan Deviation
RIRSB 2 1 1.96 0.52 RSRSB 4 1 6.50 2.56
. 1.55 0.70 2 6.61 2.80
3 1.57 0.64 3 4.14 1.46
4 2.23 076 4 6.65 278
[ - : 1.80 0.61 5 5.05 2.70
6 1.6% 087 6 6.12 2.84
RIRSB § 1 4.73 1.82 RSRSB 9 1 523 221
2 3.77 183 2 5.00 2.2
3 3.35 1.39 3 7.7 0.97
4 S.00 228 4 5.42 243
] 5 4.55 2.52 s 5.95 223
[~ 6 2.87 1.99 6 6.68 181
RIRSE 9 1 592 2.51 RTRSB S 1 5.92 2.39
- 2 1.33 202 2 645 2.20
3 8.14 1.65 3 7.85 1.56
= 4 S.38 2.56 4 5.84 223
5 6.05 2.30 s A25 2.12
- 6 7.25 198 6 7851 2.13
RIRSB 10 | 3.07 295 RTRSB 7 i 507 286
2 1.08 0.23 2 6.72 2.39
3 1.00 0.00 3 7.28 2.16
4 1.84 1.75 4 6.11 2.50
- 5 180 Va7 3 6.50 292
6 1.06 0.25 6 787 2.12
RSRSB | 1 300 274
. 2 1.55 1.04
] 107 026
[ 4 3.38 312
s 300 N
I 125 07

Key. The ceader shoutd note that, due o space lmuations, codes have been used to identify the
vanous behaviors They are listed below i their abbresated form The reader s encouraged to
view Table 2 for further reference

RERSB 2 Object Apgression

RIRSH 8 Stadent States Opinton In Non Threatemng Manner

RIRSBY Stadent Does Not Interrupt

RIRSE 10 Student Reframs Prom Phy sical/Verbal Aygresston

RSRSB 1 Student Does Not Self Injure

RSRS1 4 Student 1« Able To Sell-Dress

N RSRSH 9 Stadent Wart < Patienthy For Tum

RIRSH S Stadent Gets O Necessary Materads Bor fntimciion

IIRSH Y Stedent Cornplotes Homeswork And T Clas Asagnnients
£y
\3 1)
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groups 1, 2, and 4 ranked this skill as being more important for
successfui classroom functioning than did groups 3, 5, and 6.

The mean ranks by group, chi square, and levels of significant
difference obtained from the K-W ANOVA arc reported in Tables
S5A and 5B.

CONCLUSIONS/IMPLICATIONS

This study was designed to determine the behavioral expeetations
of teachers (genceral and special); whether significant differences
existed between teacher groups; and how such differences might
possibly impact on attempts at inclusion of students with severe
wehavior disorders in general education seutings.

GROUP SIMILARITIES/DIFFERENCES. As previously noted,
there were significant differences between groups on 9 of the 34
items surveyed. Based on the results of this study, the general
education junior high and high school teachers (groups 1 and 4,
respectively), as well as the special education sclf-contained high
school teachers (group 5), ranked such skills as waiting for others
to finish talking before interrupting, and student completes
homework and in-class assignments, more important to classroom
success than did teacher groups 2 (special education, self-
contained, junior high), 3 (special education, junior high,
residential), and 6 (special  ducation, high school, residential).

Contrasting this were the skills ranked siore important to
classroom success by teacher groups 2 (special education, self-
contained, junior high), 3 (special education, junior high,
residential), and 6 (special education, high school, residential).
These skills involved behaviors that one would traditionally
associate with students with severe behavior disorders: student
does not use furniture as objects of aggression; student refraing
from physical and verbal aggression: student does not sclf-injurc;
and student gets out necessary materials for mstruction. Teacher
groups 1, 4, and 5 did not rank these skills as being most
important to elassroom success. Such a finding is not surprising
when one considers that students demonstrating such behavior
have not typically received their educational and related services
in general education scttings. Thus, general education teachers,
and to some degree perhaps special education teachers working in
less restrictive settings, have not witnessed such behaviors in
students as have special education teachers working in residential
scttings. The rankings from the gencral education teachers may
imply that they value compliant behavior, task-directed behavior,
and, in general, social behaviors directed toward the teacher, One
could assume from the skills valued by the general education
teachers (unior high and high school) that teachers from thesce
proups may believe that students should not be placed into their
classrooms if they do not already possess such adaptive social
behaviors. The results obtained from the special cducation
residential teachers (junior high and high school) and special
cducation seif-contained junior high teachers may mdicate that
the teachers surveyed from these groups witness aggressive and
non-complizmt behavior on a more fiequent basis. Perhaps they
view such behaviors as being "barriers” to students being placed
inta less restrictive educational settings, thereby explaining why
these teacners ranked these skills as being more important to
suizeessful classroom perfonnance.

Another interesting trend was e cansisteney in which teacher
proup 2 (special cducation, junior high, sclf-contained) coincided,
in terms of their rankings, with teacher groups 3 (special eduea
Lion, junior high, residentialy and 6 (special cdueation, high
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school, residential). One potential explanation for this could be
thal students with severe behavior disorders are ofien first
identificd at these ages as their social/behavioral problems
beeome persistent and chronic. Middle-school- and junior-high-
aged students with severe behavior disorders have been referred
to as underserved, understudicd, and generally a group in severe
nced (Elias ct al., 1985).

The findings from this study indicate that there are genceral
differences among teachers (general cducation and special
cducation) in the social skill behaviors .hey deem most/lcast
important for classroom success. Although the data from this
study arc limited by such factors as the sample size and, to some
degree, the instrumentation (i.e., the use of ordinal data), the
study gencrated both positive outcomes and questions for future
inquiry. These positive outcomes include the use of both gencral
and special education teachers in the genceration of items con-
tained in the SSRL instrument and the determination of signifi-
cant differences among the groups.

The results of this study also appear to indicate that teachers
surveyed were more concerned in general with social skills
dirceted toward the teachier in terms of compliance, rather than
student-direeted interactions. This outcome secms to warrant
further investigation. If onc asks how to facilitate successful
classroom performance and subsequent inclusion of swdents with
severe behavior disorders, the use of peers is of great importance
and appears (o serve as a partial answer. It has been demonstrated
that peers can serve as appropriate modcls, natural reinforcers,
and discriminative stimuli when attempting to promote behavior
change in students (Peck, Apolloni, and Cooke, 1981).

Another prevailing question unanswered directly by this
investigation, but hinted at, is the feasibility of educating students
with severe behavior disorders in gencral education settings. This
renains 4 question when one considers the present-day realitics in
owr public schools. Logistical problems, such as budget cutbacks,
increased classroom sizes, lack of teacher supports, and adequate
pre- and in-service training w teachers, administrators and related
. *rvice personnel, serve as stark contrasts to the philosophical
arguments which have been presently dominated the literature.
Once would not argue that attempting to provide education for all
children in general education sctting is inherently the “right thing
to do”’; however, it has yet to be demonstrated empirically how
best o facilitate such an ideal for students with severe behavior
disorders , nor has it been operationally defined amidst the
present-day problems which public schools face. More empirical
studics are warranted which would examine these guestions under
natural conditions to determine methods for successful implemen-
tation and outcomes in the area of inclusion for students with
scvere behavior disorders.

Finally, this study cun be viewed as a contributien to the
existing literature, primarily that conducted by Kerr & Zigmond
(1986), Walker & Rankin (1980, 1983), and Mcadows, Neel,
Parker, and Timo (1991). [t appears {from this study and cxisting
studies that differences among general and special educators exist
on various social skills deemed important or eritical 1o elassroom
suceess. Future efforts should be focused on identifying fromn
these studies an aperationally-valid list of critical social skills
across educational environments (Meadows ctal., 1991). Ttis
essential that our effurts at inclusion for students with severe
behavior disorders take into account teacher expectations and
environmental requisite skills 1o entry of the student in such
settings. This level of care, conpled with supports to hoth the
student and teacher(s), combined with collaboration and adminis-
tative support, could facilitate successtul inclusion of stodents
with severe behavior disorders,

1 8 )
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ITEM

RERSB 2%
Object Aggression

RIRSB 8***
Swdent States Opinion In
Non-threatening Manner

RIRSB 9%**
Student Docs Not Interrupt

RIRSB 10***
Student Refrains From Physical
And Verbal Aggression

RSRSB 1#**
Student Does Not Sclf-Injure

RSRSB 4*
Student Is Able To Self-Dress

TABLE SA.
KRUSKAL-WALLIS ONE-WAY ANOVA:
MEAN RANKS BY GROUP FOR THE SIGNIFICANT ITEMS

GROUP MEAN RANK

67.63
46.78
48.07
76.25
$9.50
50.72

fo RV TN~ P B o

73.13
53.94
47.61
74.27
64.05
6 31.81

W B W N -

52.79
72.86
84.93
45.56
53.17
71.19

o B L

78.29
47.36
44.50
03.02
64.75
4762

o B Wt —

1 72.69
2 53.14
3 39.64
4 70.87
5 66.30
6 43,13

1 06.88
2 69.67
3 38.00
4 68.15
5 47.95
6 62.75

) ry
Wl
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RSRSB 9** 1 51.27
Student Waits Patiently For 2 46.97
Turn During Activitics 3 90.39
4 53.88
5 61.57
6 7397
RTRSB 5** 1 52.15
Student Gets Out Necessary 2 60.03
Materials For Instruction 3 80.79
4 49.62
5 54.75
6 81.72
RTRSB 7* 1 43.90
Student Completes Homework 2 63.92
Aund In-Class Assignments 3 70.75 .
4 55.92
5 62.55
6 79.53
The tcacher groups are as follows:
Group 1 General Education Junior High School Teachers
(*) p< 05 Group 2 Special Education Junior High Self-Contained Teachers
(**) p<.01 Group 3 Special Education Residential Junior High Teachers
(***) p<.001 Group 4 General Education High School Teachers
Group 5 Special Education High School Self-Contained Teachers
Group 6 Special Education High School Residential Teachers

OPEN TO VISITORS?

Is your classroom/schoal/agency open to visitors? Do you have a unique program, a
speciat facility, an effective curriculum, an innovative strategy, or a model school that
: could be showeased? 1f so, please send to the editor the following information t be
| reviewed for publication for ANYSEED members who wish to visit:

Nanic of School/Agency

Address

Contact Person

Telephone Number (include area code) and best time to call

Programs that could be viewed
Please be aware that any such recommendation should have prior approval of your
school/agency administrator.

[o—

LETTERS TO THE EDITOR

Letters published in Perceptions de not necessarily represent the views of the cditors or
the ANYSEED orpanization. Receipt of a letter does not assure its publication.
Considerations include space limitations and content appropriatencss. The editors reserve
the nght to edit letters. All tetters received will become the property of Percentiens,
I etiers should be sent to:

Lynn VanEseltine Sarda, Editor Perceptions

Old Main Building Room 212

State University of New York

New Paltz, New York 12561 ‘1
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TABLE 5B.
KRUSKAL-WALLIS ONE-WAY ANOVA:
CHI SQUARE AND LEVELS OF SIGNIFICANCE FOR SIGNIFICANT ITEMS

Skill Chi Square Significance Level

RERSB 2 15.30 0093**
Object Aggression

af

RIRSB 8 21.95 0005***
Student States Opinion In
Non-Threatening Manner

RIRSB 9 17.93 0030**
Student Does Not Interrupt

KIRSB 10 25.22 0001 ***
Student Refrains From Physical
And Verbal Aggression

RSRSB 1 20.34 Q011#*
Student Does Not Self-Injure

RSRSB 4 12.17 0324*
Student Is Able To Self-Dress

RSRSB Y 18.55 0023
Student Waits Patiently For
Turn During Activitics

RTRSB 5 15.61 D0O**
Student Gets Out Necessary
Materials For Instruction

RTRSB 7 12.80 0253%
Student Completes Homework
And In-Cluss Assignments

™ p< 05
(**) p< U1
(***) p < .001

.? 0
Ak
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CURRENT ISSUES IN SPECIAL EDUCATION

by Myrna Calabrese

Myma Calabresc is & Special Education Training and Resource Center (SETRC) trainer with Ulster
Cou:*y Board of Cooperative Educational Services. She has been working in the ficld of special
education for the past seventeen years. Her column, Current Issucs in Special Education, appears as a
regular part of Percepticns.

STUDENTS WITH ATTENTION DEFICIT DISORDER (ADD)

ADD is not a separate disability calegory in the Individual with Disabilities Education Act
(IDEA), and docs not nceessitate, according to the NYSED, special educalion for most
students with attention deficits. Please note that the term ADD also encompasscs children with
attention deficit hyperactive disorder (ADHD).

The US Departiment of Education has issued a clarification of its policy regarding the needs
of children with ADD that addresses the following points:

- School districts are resnonsible for evaluating all children suspected of having a disability,
and who may nced special education and/or related services. This includes children who have a
medical diagnosis of ADD; however, a medical diagnosis alone is not sufficient for a child to
be cligible for services under IDEA.

- Students with ADD may be cligible for services under IDEA if they meet the criteria of
any onc of the following catcgories: “other health impaired™; “seriously emotionally dis-
turbed”; or ' specific learning disability.”

- If a child meets the cligibility requirements under IDEA for any one of the above catego-
rics, an Individual Education Program (1EP) must be developed, and full continuum of place-
ments, including regular classroom, must be considered and available to the child.

- Students who do not meet the eligibility requirements under IDEA, muy still be considered
handicapped under Section 504 of the Rehabilitation Act of 1973, In Scction 504, the defini-
tion of & handicapped person is “one who has a physical or mental impairment which substan-
tially limits a major life activity ..."” Whether or not a student is covered by Section S04
depends on the severity of the ADD. If a child is found to be handicapped under Scction 5(4,
sfhe must be provided with an Individual Education Program,

Failure 1o meet the criteria for eligibility under IDEA or Section 504 should not negate the
need for appropriale instructional or managerial strategies in the regular classroom for those
children with ADD or ADHD characteristics.

For further ir formation or clarification, you may call:

- Your local Special Education Training & Resource Center (SETRC);

- Division of Program Development & Suppoit Services (518-474-8417).
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- MORE WITH LESS

Educational Excellence with Diminishing Resources

27th Annual ANYSEED Conference Program

Dr. Herbert Foster, Workshop Presenter Jim Burke, President
Carol Sherwood » Robert Aiken, Conference Chairperson

ENYSEED:

Ted Kurtz, Jim Burke, Hildreth Rose. and Ed Kelley Mare Costello, Jim Burke, Robert Aiken, John Volents

5 GEST LY RVMLABLE 4.
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28th ANYSEED CONFERENCE
TAKES SHAPE

e Rochester Thruway Marriott

March 11-14, 1993

As the 1992-93 school year draws to a close, the ANYSEED Conference Commiittee is hard at
work planning what is shaping up to be a dynamite 28th Annual Conference.

Keynote speakers aren’t confirmed at this date, but I can tell you thai real excitement is
building around the Conference theme and approach. The Executive Board decided at the
: annual meeting that the 1993 Conference should focus on cooperation and collaboration. To
~ that end, we have developed the theme, “COLLABORATIVE EFFORTS: EDUCATIONAL
: EXCELLENCE THROUGH SHARED EXPERIENCE.”

All of us have seen marked financial cutbacks within educational systems during the
) past couple of years. These restrictions have affected all organizations by curtailing their
. ability to organize and sponsor programs to diminished audiences. Downsizing means fewer
dollars to pay keynote speakers, print publications (such as Perceptions), and to conduct
7 quality conferences. Conference attendance through school districts, BOCES, and agency
- underwriting has fallen sharply.

Despite the above, ANYSEED has chosen to continue our primary mission of provid-
ing training to individuals working with emotionally disabled children and youth. To make it
possible to spread the costs of providing quality conferences and programs, ANYSEED will
provide leadership in forging a truly cooperative, collaborative conference offering. One
organization, the New York State Association of Vocational Education Special Needs Person-
nel, has already expressed interest, and it is hoped that they will soon be joined by others. It is
envisioned that workshops from each conference partner will give us a broad topic appeal.
Stay tuned for more news on this topic and for keynote speaker announcements.

Should you have questions concerning the above, or ideas for Conference program-
ming, feel free to contact me directly (716-889-3524).

EVERETTF. KELLEY
- Conference Chairperson
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28th ANNUAL ANYSEED CONFERENCE
Rochester Thruway Marriott, Rochester, New York « March 11-14, 1993

- CALL FOR PAPERS SUBMISSION FORM -

WANTED: Presentations by teachers, university professors,
administrators, trainers, researchers, psychologists, social
agencetes, child care workers, and other persons involved with
programs for cmotionally disturbed students.

BE SURE TO SEND:

—— “'ngimal and a copy of complered fonm.

e Two copres of workshop description (100-150 words) to be
included 1n conference program brochure. Include FULL
TTTLE, PARTICIPANTS NAMES and TT11L.ES and SCHOOL.
or PROGRAM.

Two copies of 2 SO-word summary to be used n the BRIEISS
column n the ANYSEED publication, Perceptions.
Summzrics should be presented i a fonnat wonducive 10 heny
reprinted i a joumal ANYSEED reserves the right to ednt
articles. Submission of this fonn constitules pemnission 1o
repnnt this summary in Perceptions andfor vther ANYSEED
publications.

One self-addressed, stanped envelope.

One 3x5 card for cach participant. Each card should include
the participant’s nane, tithe, school/program, home address,
home phone number, work address and wotk phone number.
Albso, please include uny other biograptucal infemation 1o be
included in the confereice brochure.

RETURN TO: Ed Kclley
14 Maple Strect

Scottsville, NY, 14546-1223

PLEASE CIRCLE THE DAY AND TIME THAT YOU
PREFER TO PRESENT:

March 11th, - A M, - P.M.

March 12th, - AM. - P.M.

March 13th. - AM. - P.M.

ANYSEED Conference Committee assigns workshops based on
several eriteria. The committee wall make every effort 1o respect
your preferences. If you are unable to present during a sy ecific
sepment of the conference, please note that here:

WORKSHOPTITLE: __

WORKSHOP PARTICIPANTS:

CONTACT PERSON:
Name: _

Address:

. Tclephone.
Home Address Sechool Address
Note: H school address, be sue to include school name.

/l[) Cude:

Please chedk:

SUBMIT YOUR PROPOSAL EARLY

SUBMISSION DEADLINE: Ocwober 30th | 1992
[ U

CONFERENCE REGISTRATION FEE WILL BE WAIVED
FOR WORKSHOP PRESENTERS*

Preferred duration of presentation:

90 Minutes 180 Minutes
Limnited registration: ____ No __ Yes ____ people
Contact vne week prior o conference with preregistration
numbers: ___ No Yes

SPECIALTY AREA: Check the arca(s) that pertain o your
presentation:
Emotionally Disturbed
Learing Disuabled
ED/LD Blend
Administrative
Adolescent
Elementary-aged Childeen
Early Chiklhood
Mainstreamed Public School
Vocational Training
Nonpublic School Sctting
Public School Setting
Computer Utilization
Affective Education
Curriculum Arca
. Advocacy/Parents

Other
ALL AUDIO-VISUAL EQUIPMENT MUST BE PROVIDED
BY PRESENTERS. ANYSEED cannot supply any cquipment.
We will, however, provide information on rental of cquipment for
presenters from outside the Rochester area. Please cheek if you

. _ Inclusion
Transitional Programing

require a roomn with special requirements:

Need Qutlet o .._Nced Blackboard/Chalk
Need Darkened Roomy
Need Spectal Scating Arrangenients (Rooms usually
sct theater style). Deseribe:

. Need Sereen

*Full ANYSEED Conference fees will be waived fur presenters,
Any seminar or workshop requiring a separate or special
registration and/or registration fee will NOT be included in this
waiver.

WATCH YOUR MAIL FOR REGISTRATION INFORMATION
-FOR CONFERENCE COMMITTEE USE ONLY-

Date Ree'd: . Date Com. Reviewed: _ _

Accepted: Rejected:
Day: Twwe: -
Waorkshop Leuwer: Raom: - _ e

Conhrmation/Rejection Letter Sente
Other Correspondencee,

Special Notes:

-DON'T BE LEFT OFF THE PROGRAM - SUBMIT PROPOSAL EARLY -

[ - Conference Fees Will Be Waived For Presenters - ]

P RCEPTIONS SPRING/SUMMER 1902




READERS’ SURVEY
WE WOULD LIKE TO KNOW........
YOUR IDEAS, REACTIONS, AND OPINIONS ABOUT
= CURRENT AND EMERGING ISSUES AND PRACTICES
IN THE EDUCATION OF CHILDREN WITH EMOTIONAL DISTURBANCES!

To assist ANYSEED in responding to the concerns and needs of educators, would you please
review and complete the questionnaire below and return it to:

Lynn Sarda, Perceptions Editor

0Old Main Building, Room 212

State University College At New Paltz
) New Paltz, New York 12561.
- Responses will be shared with ANYSEED officers, Board members, and Perceptions staff in
order to help our organization design proactive and relevant activities. Thank you.

QUESTIONNAIRE

Name (optional): _

= Address (optional):

Local ANYSEED chapter: __

I am willing to scrve as an arca representative or liaison for ANYSEED (please circle):

. Yes
. No
. 1T would like more information about this.

W =

If 1. or 3., be sure to provide your name and mailing address on this form.

Please indicate the appropriate response to the following questions.
We value both an expression of your interest ir each topic and your opinion about the
— topics as well.
INTEREST LEVEL: HIGH MEDIUM LOW

1. 1 would like 1o know about the New H M 1.
Compact For Learning and how it affects

my work in the ficld.

Reaction/Opinion Comments:

200 am interested in learming more about 8 M 1.
the role of VESID.
Reaction/Opimon Convments:

—
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E
B 3. T would like information about infusion. H M L
B Reaction/Opinion Comments:
4. T am interested in leaming about H M L
B bilingual special education practices,
Reaction/Opinion Comments:
- 5. 1 need 10 know more about the consultanty ~ H M L
collaborative teaching model.
- Reaction/Opinior Comments:
] 6. 1T would like to know how education reform H M L
B 1ssues are affecting special education
o practices.
- Reaction/Opinion Comments;
B 7. T would like to learn how education reform H M L
might affect the role of the special educator.
Reaction/Opinion Comments:
8. 1 am interexted in alternative programming H M L
for at-nisk studenis.
Reaction/Opinion Comments:
B 9. Tam interested in successful practices H M L

in mainstreaming/inclusion.
Reaction/Opinion Comments:

10. My rcaction to class <ize changes s

11. My reaction to the collapsed 1EP 1s:

12 1 would ke 1o see ANYSEED

13, Other Comiments:

Questionnaire may he copied,

i
)
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TO ORDER COPIES OF THE
NEW INTERNATIONAL SPECIAL EDUCATION MONOGRAPH

THE VIEW FINDER:

EXPANDING
Boundaries and Perspectives in
Special Education

Mail in order form to:
Advertising Arts & Promotions "DISES MONOGRAPH"

3200 Mill Road - Walwortn NY 14568 USA
- LIMITED VOLUME ONE EDITIONS -

ORDER FORM - THE VIEW FINDER

Please mail in your check or money order payable to:
Advertising Arts & Promaos. 3200 Mill Road - Walworth N.Y. 14568 USA Phone : (315) 597-9822

DISES MONOGRAPH - Volume One

SINGLE COPY - $10.95 each TWO OR MORE COPIES - $9.95 each
Prices include shipping und handling. Allow 3 to 4 weeks for delivery (USA, Canadu, Mexico),6 to 8 weeks (International)

Number Ordered: _ Total Amount Of Check Or Money Order Enclosed:

SHIPPING ADDRESS

NAME:

ADDRESS: ____

CITY: | . ¥ I N b S t

Telephone: _ .

DISES sincerely thanks you for your support in contributing (o

our mission in helping bring the World of Special Education and Services closer.
DISES, A Division Of The Council for Exceptional Children




CALLING FOR STORIES

In a future issue of Perceptions, the editors would like to focus cn STORIES. The
intensity and value that a person’s stories may have is evidenced in Robert Coles’
book, The Call Of Stories. We hope to compile a collection of stories - from
professionals, from parents, from students, from children - that capture important
experiences in people’s growth. If you have a story - how you entered the profession;
or a meaningful, sustaining experience in your worklife; or how you have learned to
deal with the stress, demands, and joys of being with individuals with emotional
disturbances - please submit it to us for consideration. If you have student’s writings
with which you are both pleased, or student’s artwork, please obtain a release and
send them to us for review. If you are publishing collections of writings in your
school or agency, perhaps you would submit an article describing that process.
Submission results in careful consideration of the document, but not necessarily in
publication. Join with us in celebrating STORIES.

Please send submissions to: Lynn Sarda, Editor Perceptions, Old Main Building 212,
State University College at New Paltz, New Paltz, New York 12561 . Thank you.
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NOTICE—NOTICE—-NOTICE

The ANYSEED Execunve Board at therr meeting on Novem-
ber 15th, 1985 voted unanimously to discontinue distribution
of free issues of PERCEPTIONS to its mailing list and/or
other interested persons. Future free distribution will be made
ONLY to members of ANYSEED. This policy took effect with
the first issue following the 1986 Special Conterence Edition.
The Board established an $8.00 per copy price for individual
issue requests and a $30.00 annual subscription rate for this
publicauon. Institwtional subscripuion rates were set
at $10.00 per individual issue or $36.00 per annual subscrip-
ton. Institutional muluple copy rate will be $100.00 for ten (10)
copies of cach 1ssue.

Subscripuon requests will be accepted in any vear to com-

ADVERTISE

Advertisements

Advertisements in the journal, PERCEPTIONS, reach
many people throughout the country, Teachers, administrators,

therapists, parents, and state education officials make up much of

the readership of PERCEPTIONS,
The advertising rate schedule is as follows:

Individual Checek . .
District Purchase Order. . .
District Organtzation Check .

Total Amount Enclosed:

RETURN REMITTANCE TO:
Robert Aiken

BOCES 11

100 Suffolk Avenue

Stoney Brook, New York 11790

ANYSEED

Charlered by the Board of Aegents

INSTRUCTIONS: Ploase compielo and mail— 1o tho above address —wih a check for

thiety dollars ($30.00). payable to "ANYSEED" as dues
Plaase salect a local chapter athhation by checking a box belaw

PLEASE PRINT OR YYPE:
Nams ey M
DM g

HOME ADDRLSS

ADDHESS 8t WORK

mence with the Fall issue. Nan-members wishing i subscribe Advertisement One Time Two Times Year
should complete the following form and return it with their 1/3 Page $75 $125 $200
remutance. 1/2 Page 3125 $200 $350
ENTER SUBSCRIPTION IN FOLLOWING NAME: Full Page 3200 §300 $500
2-1/4 x 3-1/2"
Name: boxed classified 825 $50 $80
For additional information, please contact:
Street:
i Zio: Robert Aiken
RE P BOCES 1l
TYPE OF SUBSCRIPTION: Chech Tope 100 Suffolk Avenue
Individual o S30.00 Stoney Brook, New York 11790
[nstitution (single copy per issue) $3600
Institution (0 copies per issue) . SI0000 A D V E R T I S E
HOW PAID: Check Method

ASSOCIATION of NEW YORK STATE EDUCATORS of the EMOTIONALLY DISTURBED
¢io Thomas Alcamo, 24 Admiral Road, Buffalo. NY 14216

OFFICE USE ONLY

Longisiand .. ______ Albany ...
MEODC . Syracuse
£C Unca
- WNY Mid-Hudson________ __
S y Thet Stale _ —

Wombes | rawoen Kot W noadod Vout Postan ot billa
":L.I,I .:,\.Jv;nn 1lae) Wil (S houl, NsliVlon o Agency)
L ' .
leroprhone Toieprene
CHECK ONE: HNoew Mempor 1tibot Auddiasa)
" Renewal
(Kypy C.auntys “rate) )

(PLEASE CHECK ONE BELOW)

'CHAPTER MEMBERSHIP ~ | Witi4 TO BF COME A MUCMOBER OF
-t NEW YOHK CITY LOCAL CHAPTLR

1 ROCHESTER NEW YOIRK LOCAL CHAPTER

U ALBANY/CAPITAL DISTRICT LOCAL CHAPTLIR
© i LONG ISLAND CHAPTER

S UTICALOCAL CHARTIR

. P WESTLSRN NEW YORK LOCAL CHAPT( R
i SOUTHLRN TIER LOCAL CHAPTLR

U1 BYRACUSE LOCAL CHAPTE R

[} MID-HUCQSON LOCAL CHAFTER

1) MASS FOUC DIGT CiiLy

PLEASE FIND MY CHLCK FOR $S30 00 WHIGH Wil L LOVER BOTH STATL AND LOCAL DULYS
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ASSOCIATION —~STUDENT OR RETIRED — MEMBERSHIP
{1 1 am a3 full-ime studenl. Enclosad 1s my $15.00 dues
(This membership requiles the counlar-signalure of your
Depariment Chairman ) Setect a local chapler allihalion by checking a
hox at the lell.
 lam a retirod teached, paraprotgssional, supervisor of adminisiralac.
tnclosed 1s my $15.00 dues
Salact a local chapier athhation by checking a box at the left.

Signature of Bapartmens Caruman

Contributlon in Addition 10 Membarship Fee
Amount

* Conrisd Hiehl Mumanal #und

i Sloven Aptot T uad - -
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Statement of Purpose

Perceptions is a national, refereed journal established to promote the educadon of persons with emotional disturbance,
Recognizing the importarce of contributions from various disciplines, the editors encourage publication of matcrials that
aid the practitioner, Articles about methods, materials, approachcs, and techniques are welcomed,

Percepiions is a publication sponsored by the Association of New York State Educators of the Emotionally Disturbed.

NATIONAL ADVISORY BOARD

Dr. Anthony Chiappone
University of Maine, Orono, Mainc

Dr. Marun Henley
Westfield State College, Westficld, Massachusetls

Dr. Nicholas Long
The Amencan University, Washington, D.C.

Dr. Sidney Miller
Southern Ithnois University, Carbondale, Illinois

Dr. William Morse, Professor Ementus
University of Michigan, Ann Arbor, Michigan

. Robert Rutherford
Arizona State University, Tempe, Arizona

Dr. Shari Stokes
Fuchburg State College, Fitchburg, Massachusetts

CONSULTING EDITORS

Dr, Charles Chrystal
Langunage Development Program
Tonawanda, New York

Mr. Evercu F. Kelley
Rochester City Schools
Rochester, New York

Dr. Debra Colley
Division Coordinator, VESID
NYS Educauon Department

Mr. Ted Kurtz
Williamsville, New York

Mr. R. Russ Dalia Dr. Richard Marotto
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LETTER FROM THE PRESIDENT

The 27th Annual Conference was held on Long Island this year, and was widely acclaimed by the
participants, The theme of the 27th Conference was “More With Less: Educational Excellence with
Diminishing Resources.” What made this conference a success was the combined efforts of an excel-
lent conference committee, and also the contributions of two other professional organizations:
NAVESNIP and SEALTA. The intense effort in putting together the 28th Annual Conference has
been underway for months now. The theme of the 28th Annual Conference will be “Collaborative
Efforts: Educational Excellence through Shared Experience.”

As vou can see, due to the fiscal restraints that are currently prevalent in New York State,
ANYSEED continues to address the needs of our members in these difficult times. We are privileged
to have several other professional organizations, both educatonal and administrative, joinus in a
collaborative effort for the 28th Annual Conference.

Networking, peer support, professional enhancement, ocialization, collaboration, are all reasons that
ANYSEED exists. Our strength is in our members and all that we are able to give to each other. I
- look forward to an exciting and preductive year. The executive board and I invite you to join in
working together in a variety of activities that would be of benefit to us all. \

Bob Aiken
President

HARMONY HEIGHTS RESIDENTIAL & DAY TREATMENT SCHOOL
for Adolescent Girls — Oyster Bay Cove, New York

— Estanlished 1974
“We specialrme in restoring self-worth and hope.”
Our intake ircludes the:

Schoel Phobie
Severely Depressed
Suividal

NY. State Approved for Funding
Abuolute Chiartered & Registered oy New York State Board of Resents
Call (516) 9226688 For Brochuie
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FROM THE EDITOR

A trademark of the 1992-1993 school year is collaboration, and the 28th Annual ANYYSEED Confer-
ence has as iis theme “Collaborative Efforts: Educational Excellence through Shared Experience.”
Though stringent economic times may promote increased pooling of financial resources to meet
professional needs, collaboration may also be on the rise as there is a growing recognition that sharing
insights, talents, and efforts can lead to exciting possibilities that might not otherwise exist. In this
issue of Perceptions, readers will share the experiences and knowledge of New York State Education
Department personnel, higher education staff, a school psychologist, 2 retired educator and past
ANYSEED president, and a teacher-in-training.

Helen Hartle, head of the NYS Staff Development Bureau, shares information about New York State
Teacher Resource and Computer Training Centers, a network of 115 inservice providers with a
remarkable history of successful collaborations. Inservice training needs were identified in Percep-
tions, Vol. 25, #1 by Wendy Baker; in Perceptions, Vol. 26, #4, Lorraine Taylor addressed identified
competencies for educators and ED/BD adolescents. The Readers’ Survey results showed a high level
of interest in the role of the special educator in education reform. By keeping abreast of inservice
needs and programs that allow educators to share their expertise, stakeholders have an opportunity to
participate in the reform that enhances education.

Edith Marks, a retired New York City teacher and past president of ANYSEED, shares a story. This
short piece of fiction captures the experience of one teacher trying to understand very special young-
sters. Responding to our Call For Stories, Ms. Marks graciously shares her talents with “If You’re
Happy and You Know It, Clap Your Hands.”

Thomas Reilly and Gordon Wrobel have collaborated on a piece entitled, “Safe Stress: A Proactive
Response to Conflict and Crisis in the Classroom.” Working together, these authors have raised some
important questions about how we might begin to deal with stress in an empowered manner. They
share a most useful list of resources for readers to pursue for additional information on the topic.

Also in this issue, you will find Conference Information. Among the scheduled speakers is Arnold
Goldstein, who appeared in Perceptions, Vol. 24, #1, with an article on Prosocial Skilis. Nicholas
Long authored “Re-Educating Highly Resistant Emotionally Disturbed Students” in Vol. 25, #3 of
Perceptions; he is to present at the 28th Annual ANYSEED Conference as well. It is wonderful to
find the continued sharing of experience among and between superb practitioners in the field of
special education. The ANYSEED Conference looks to be dynamic and exciting.

This edition of the journal offers an Index of Perceptions issues from Volume 24, Number 1 through
Volume 27, Number 2. Such an index allows the reader to look back easily to identify recent articles
of interest. Results of the Readers’ Survey are presented in this issue. A new feature, VIEWPOINTS,
appears for the first time in Perceptions. VIEWPOINTS is a forum for many points of view about the
experiences involved around the special education field and the lives of individuals with special needs.

We hope you enjoy this issue of Perceptions.

Lynn VanEseltine Sarda
Editor

an
<1

PERCYEPITONS FATL 1992 5




Q

ERICH

Aruitoxt provided by Eic:

SAFE STRESS: A PROACTIVE RESPONSE
TO CONFLICT AND CRISIS IN THE CLASSROOM

by

Thomas F. Reilly and Gordon D. Wrobel

Thomas F. Reilly is a member of the special education faculty at
Chicago State University. Gordon D. Wrobel is a school
psychologist in the Minneapolis public schools; he has been
workang with EBD individuals for the past ten years.

There are literally hundreds of definitions for “stress” found in
the research and professional literature {Matteson & Ivancevich,
1987). For the purposes of this paper, stress will be defined as
the body’s reaction to any demand made upon it (Selye, 1976).
Stress-related problems are seen to be caused by a degree of
imbalance between the demands of the environment and the
person's coping skills (Hopps, 1979, Milstein, Golaszaski &
Dmquette, 1984). Stress can have a negative impact on the
productivity and attitudes of human beings (Gallagher, Vogel &
Bowers, 1987), and is viewed as an occupational hazard in the
area of special education (Cherniss, 1980).

Stress is a given for anyone who is living (Bedford, 1980,
Stroebel, 1982, Whittlesey, 1986). With the proliferation of both
professional and popular literature addressing the adverse
effects of stress upon performance and health, one coud easily
come to the conclusion that stress should be avoided whenever
possible. The present authors prefer to 1dentify stress as an
omnipresent factor having the potential to be positive as well as
negative (Schafer, 1987). The term “safe stress™ attempts to
communicate the idea that stress can be managed. Hence, the
harmful effects of stress can be avoided, or at least diminished,
while still acknowledging that adults and children often seek out
stress 1 their Jives. Stress-sceking may be evident in many
behaviors such as engaging in physical or intellectual chal-
lenges, sports and recreation, or emotional risk-teking. Stress
can be that which makes life stimulating and exhilerating, so
long as it is managed properly.

Emotional conflict may be defined as occurring when a
person’s ability to maintain control (emotional equilibrium) 15
exceeded by environn-ental demands, The problem may be
perceived as a dysfunci’onal interface between the person and
the environment, rather than “the person” or “the environment”
alone (Wagner, 1n Rhedes & Tracy, 1974). While Baldwin
(1978) identified six mujor tvpes of emotional crisis and defined
cach differently, Miksic (in Kerr. Nelson & Lambert, 1987)
responded to the difficulty of dealing with emotional crisis by
stating that “a student’s loss of control can best be handled by
renaming cainy, non-confrontstional, and placing a higher
priority on the safety of other students and yourself than on
taking disciphinary actions or demonstrating who is in control™
(p. 250).

Contlict atself is not good or bad. According to Gordon
(1974}, conflict 1s inevitable and frequently valuable to humans.
We need to Jearn to manage rather than cncourage contlict, i.e.
deal with contlict constructively. Stress caused by contlict must
be evaluated in terms of its frequency, intensity, and duration.
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The ability to recognize and resolve conflict successfully helps
humans to shape self-concept, especially within the school
experience (Gesten, Weissberg, Amish & Smith, in Maher &
Zins (Eds.), 1987

A proactive approac.: to educating students with emotional/
behavioral dysfunction (EBD) may be equated with establishing
effective stress management skills for the professional and the
student. The implementation of a proactive intervention program
for dysfunctional children and youth involves at least three
components: (1) awareness of stress and stressors (that which
causes stress), {2) interventions related to the management of
stress, and (3) skills generalization strategies,

The first component is understanding stressors as the stimuli
for the stress response, and recognition of indicators of the
actual stress response for the individual as well as for others.
Seccndly, professionals, in addition to identifying stress in
themselves and others, need to teach “safe stress” skills to
students. The educator’s curriculum priorities must include time
for teaching stress management skills; hnwever, before we
expect educators to teach stress management, we need them ic
be introspective enough to recognize and deal with their own
stress in an appropriate manner. Finally, in the natural setting,
teachers should be alert for opportunities to reinforce the
students for demonstrating their stress management skills.
Teachers should model safe stress and expect colleagues and
students to contribute to the effective management of stress in
the school community.

The educator of children with emotional and behavioral
disorders can benefit from having an understanding of stress: its
causes, its process, and its function. An understanding of stress
and the various methods which can be learned to effectively
manage stress, when taught to students, can greatly enhance the
classroom environment. This proactive intervention, like many
others, must compete for the scarce time available in the
cducator’s curriculum.

An ongoing problem is that schools are often more reactive
than proactive in providing services to children and youth with
behavior problems. Since few schools have a consistent, positive
delivery of proactive intervention services, there is relatively
littl- data available on the “best practices” for the use of
proactive approaches with students experiencing emotional or
behavioral problems (Kauffmar, 1990). Effective curricula are
available for teaching stress management (Stroebel, 1982,
lagen, Long & Stevens, 1976, Goldstein, Sprafkin, Gershaw &
Klein, 1980), but it is often incumbent upon the individual
educator to rescarch, adapt, and implement any such material.

Two important questions for educators to ask are :(1) what is
stress, and (2) how does stress impact onc’s performance
(Rubenzer, 1988). Schools can function as stress-reducing
communitics when they provide information and skills to solve
“life™ problems and when they create an environment that

20




Q

E

Aruitoxt provided by Eic:

RIC

allows adults to feel they are helping students (Sylvester, 1983).
Whule educators cannot control the personal lives of their
students, they can create a stress-controlled (“safe stress™)
environment in their classrooms by providing an ongoing effort
to create routine, structure, and organization in the school day
(Chandler, 1987,

In addition, the educator can teach, as part of the regular
curriculum, matenal emphasizing the importance of stress
awareness and stress management i everyone's life. Stress

management teaches directly to the presenting problern for many

students identified with emotional or bebovioral disorders. The
etfects upon classroom climate should be obvious. Stress
management and social skills curricula function in similar ways
(Goldstein, Sprafkin, Gershaw & Klein, 1980). These are the
skills which allow the person to be more eftective in under-
standing relationships, solving probiems in social contexts, and
developing a sense of self in relation to the world. Perhaps these
curricula conld be considered as “mental health™ curricula.
What would be more appropriate for students experiencing
emotional or behavioral problems than to work on skille which
allow them to be more effective in their interactions with self’
and others?

Stress is a key factor in job satistiction and subsequent job
retention for the educator of students with emotional and
behavioral disorders (Braaten, 1990) A personnel report
prepared by the Minnesota Department of Education (1990)
found that: (1) a criical shortage of licensed 1EBD teachers
exists, (2) nearly 40% of teachers licensed to serve students
with emotional and behavioral disorders had been in the field 3
or fewer vears, and (3) despite having 1,355 surplus EBD
teachers, 303 positions were filled by teachers on vanance or
with provisional licenses.

How significant is the eftect of stress npon the educator of
students with EBI? Although no clear cause-and-effect
relationstnp has been established between stress and interper-
sona] and professional performance problems for EBID teachers,
it is reasonable to assume that stress plavs a major part 1 the
success or talure of an EBD teacher. A review of the vast
literature concerning stress eftects m the general population will
substantiate the seriousness of the concern.

For the general population, it is estimated that “more than
66% of all visits to primary-care physicians are for stress-related
disorders™ (Rosch, in Robmson, 1990, p.12). 95 million
Americans expericnce one or more stress-related svinptorns
weekly and take medication for relief. and the American
bustness commurnty estimates the losses due to stress-related
problems to exceed 150 billion dotlars annaltly (Nathan, Staats
& Rosch, 1987)

Numerous medical rescarch studies have found significant
physiologieai effects are directly related to stress. Everlv and
Benson (19%9), m thew ieview of the research hterature m the
field of psychoneuroimmumology. tound that studies warrant the
tollowing conclusions:
=~ Stress, bereavement, and depression have been shown to
be chinically sigmificant innnunosuppressars,

2 Stress suppresses mumumiy an praportion to the meensity
of the stressor,

3 Prolonged stress may be more of an innmmaosuppressor
than 15 acute, intense stress, and

4 The abihity 1o exert a sense of control over the siressor
Serves o itipate nnmunosuppression ” (p 73)

[t1s the fourth cancluston whieh has particular relevance tor the

cdiicator By teadmg shess manarenent fechmques to students,,
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one can directly attect not only the students” mental health, but
possibly their physical health as well.

Potential stressors abound, and the reaction to spectfic
stressors 1s highly individualized (Price, 1984; Robinson, 1990)
Once a stressor is intreduced, the recipient has the choice of
adapting to the stressor, escaping from the stressor, or finding a
way to climinate the stressor (Selye, 1976). Common stressors
tor educators may include work overload (Cooper & Marshall,
1£76; Kyriacou & Sutcliffe, 1997), large class size (Maslach &
Pines, 1977, Olsen & Matuskey, 1982), negative student
behaviors (lortie, 1975); lack of perceived success
(Freudenberger, 1977, Pines & Kafry, 1978), and lack of
administrative support (Lawrenson & McKinnon, 1982,
Weiskopf, 1980). When stressors are identified, interventions
can be taught to the person(s) feeling stressed (Hourcade, 1988).

The result of an accumulation of perceived stress over long
periods of time may be “burnout” (Casteel, 1984). The term
“burnont”, like stress, is used so frequently, in so many widely-
varving contexts, that the meaning of the term lacks specificity.
Burmout is frequently referred to as a breakdown or failure to
produce (Freudenberger, 1977). The process and result have
been reported in the literature frequently (Cherniss, 1980;
Maslach, 1978), and 1s often characterized by apathy, anger, and
emotional ngidity. These phenomena can be manifested via
emotivnal distancing, increased absentecism, and a high
attrition rate (Zabel & Zabel, 1982), yet can be significantly
controljed by the individual involved (Glugow, 1986).

In order to decrease the negative impact of cumulative stress,
professionals need to heighten their awarencess of the interrela-
tionships between: stressors, perception of threat resulting in
negative stress, adequate and appropriate short- and long-term
managemnent skills, and an ongoing process of self-assessment.
As an example of the awareness needed, let us look at some
typical estimates of the amount of caffeine which can be tound
n some conumenly-avairlable products. Cafleine is found in
cotlee (approximately 100 mg.), tea (25 mg.), cocoa (15 mg ).
certain soft drinks (50 mg.), and chocolate (40 mg.) Cafteine
can also be found in varying concentrations in many products
Uie general population may be unaware of, such as over-the-
counter and prescription medicines. By ingesting quantities of
the various items listed, it is conceivable that caffeine could
accummilate to excessive levels in the body over the course of a
day This is problematic in that quantities greater than 350 mg.
over the course of & day can lead to physical dependence on
catleine (Everly & Benson, 1989).

[ike other stimulants, caffeine ingestion results in @ host of
phvsiological changes, and oftentimes obvious behavioral
changes as well. Individual tolerance and reaction to cafleme
ingestion varies dramatically 1f an individual who drinks
exeessive amounts of cofiee typieally becomes irntable,
unpatient, or demanding, 1t follows that there would be an
increised probability that mistakes will be made in his/her
interactions with students. For the educator of students with
cinotional/behavioral disorders, even small decreases in
nteractive effectiveness can have immediate and dramatie
ctlects upon the behavior of students. Being aware of the eflucts
of cafteme allows the educator to self~-monitor his/her behavio
to determne the impact of caffeine use.

Because catlenie use s fegal, readily avalable, and socally
acceptable, its relatively casy for an individual to develop a
dependence upon catleme Physical and behavioral changes
cansed by cafleine use can be very subtle, and « person conld
develop apattern of behavior m which s/he mgests Ingh




quantities of cafizine without rccognizing its deleterious effects.
The implications for educators working with a dysfunctional
population are obvious. Caffeine is only one of many stressors
which can have significant impact upon health and job perfor-
mance. By learning stress awarencss strategies, the individual
can be more conscious in the use of chemicals, such as caffeine.

Proactive education includes provision for us as human beings
to regenerate our psyches (Marrous, 1988). Some individuals
have found that clarity and focus may be achieved through
recognizing the positive cffect of an active lifestyle, leaming
how to relax, and managing time more effectively (toel, 1987).
In any case, coping adequately and avoiding burnout may be
achieved by anticipating stress and learning how to get help
once stress-related problems are experienced (Hartsough &
Myers, 1985).

Long-term exposure to stress may induce reactions such as
fatigue, difficulty in sleeping, problems in the workplace, and
emotional distancing from loved ones. At least five factors have
been identified as integral to coping successfully with stress.
These include control, success, satisfaction, support, and varicty
(Clarke, 1985). To counter the cumulative impact of the
commitment to working with students with behavioral and
emotional concerns, and the fact that all too often success is not
achieved, there is a necessity for the teacher to solidify his/her
commitment to promoting mental health and to the teaching of
coping strategies (Bloom, 1985; Malone, 1989).

There are numerous strategics for developing effective skalls
for managing stress: communication as a stress-related coping
strategy (Fling, 1984; King, 1986); self confidence (Reed,
1984), cognitive imagery (Schlander & Dana, 1983); humor
(Gibbon, 1988; Raschke, Dedrick & DeVries, 1988); positive
parent/teacher involvement (D' Aurora & Fimmian, 1988),
knowledge of personality type (Heikkinen, 1986), time manage-
ment (Kells, 1982); active lifestyle (Holt, 1987), and effective
problem-solving skills (Parasuraman & Hansen, 1987).
Bookstores often have entire sections on the topic of stress. The
techniques proposed vary widely in their approach and utility. It
should be remembered that no one technique has been proven
effective for everyone under every condition. This means that
each person may ticed to search and sample a8 number of
strategies before finding a process that works.

For the educator of children and youth witk behavioral and
emotional disorders, the information provided in the present
manuscript may be a good place to begin the search for effective
proactive strategies for working with children and youth
experiencing emotional and behavioral problems. Many
excellent curricula exist and several of ihese are listed in this
paper’s references, but this is by no means an exhaustive list.
Safe stress strategies require an individually-determined
approach and should be experienced personally by the educator
before attempting to teach the strategies to others. 1t is clear that
safe stress curricula have enormous potential for the field of
emotional and behavioral disorders.

REFERENCES

Raldwin, BB, (1978) A paradigm for the classification of
cmotional crises. implications for crisis itervention.

American Journal of Orthopsychiatry, 48, 538-551.
Bedford (1980). Stress and tiger juice. Chico, CA: Scott

Publicsvons.
Bloom, R, (1983) The effects of distuthed adolescents on their
teachers 209-216

PERCEFPTIONS FALL 1992 8

Aruiext providea by enc nm:

Braaten, S. (1990). Role-related stress in special education
teachers of students with emotional and behavioral disorders.
Dissertation Abstracts Intermational.

Casteel, J. & Mathes, D. (1984). Burnout prevention programs:
A must for staff development. Orlando, FL: Paper presented to
the 9th Annual Conference of the Yational Council of States
Inservice Education.

Chandler, L. (1987). Childhood stress: The teacher’s role.
Chicago, IL: Paper presented to the 65th Annual Convention
of the Council for Exceptional Children.

Cherniss, C. (1980). Professional burnout in human service
organizations: Job stress and the loss of commitment in the
novice. Yew York: Prager.

Clarke, L. (1985). Principal stress. Little Rock, Arkansas: Paper
presented to the 15th Annual Fall Conference of the Arkansas
Association of Elementary School Principals.

Cooper, C. & Marshall, J. (1976). Occupational sources of
stress: A review of the literature relating to coronary heart
disease and mental health. Journal of Occupational Psychol-
ogy, 7, 443-450.

D’Aurora, D. & Fimmian, M. (1988). Dimensions of life and
school stress experienced by young people. Psychology in the
Schools, 25, 44-53.

Everly, G. & Benson, 1. (1989). Disorders of arousal and the
relaxation response: Speculations on the nature and treatment
of stress-related diseases. Internation: ! Journal of Psychoso-
matics, 36, 15-21.

Fling, S. {1984). A comparison of meditation with other
relaxation techniques. Yew Orleans, LA: Paper presented to
the 30th Annual Meeting of the Southeast Psychological
Association.

Fagen, 8., Long, Y. & Stevens, D. (1975). Teaching Children
Self Control. Columbus, OH: Charles E. Merrill Publishing
Company.

Freudenberger, H. (1977). Bumnout: Occupational hazard of the
child care worker. Child Care Quarterly, 6, 90-99.

Gallagher, D., Vogel, F. & Bowers, Y. (1987). Work related
stress: Application of a special study to the general business
community. Paper presented to the Annual Meeting of the
American Educational Research Association, Washington,
DC. Educational Resource Information Center, ERIC
Document Reproduction Service Yo. ED 285 052.

Gesten, E., Weissberg, R, Amish, P. & Smith, J. (1987). Sccial
problem-solving training: A skills based approach to preven-
tion and treatment. In C. Maher & J. Zins (Eds.),
Psychoeducational Interventions in the Schools, (pp. 26-45).
Tew York: Pergamon Press.

Gibbon, C. (1988). Children's humor: Its nature and role in
coping with stress Early Child Development and Care, 39,
201-220.

Glugow, E. (1986). Research note: Burnout and locus of control.
Public Personnel AManagement, 15, 79-83.

Goldstein, A, Sprafkin, R., Gershaw, Y. & Klein, P. (1980).
Skillstreaming the adolescent. Champaign, IL: Research
Press.

Gordon, T. (1974). Teacher effectiveness training. Y¥ew York:
David McKay Company, Inc.

Hartsough, D. & Myers, D. (1985). Disaster work and mental
health: Prevention and control of stress among workers.
Yational Institute of Menta) Health, Rockville, MD, Center
for Mental Health Studies of Emergencies. Educational
Resource Information Center, ERIC Document Reproduction
Service Yo. 277 919.

o




Q

ERIC]

Aruitoxt provided by Eic:

Service No. 277 919.

Heikkinen, C. (1986). Toward a more personalized psychology
of stress. Counseling Psychologist, 14, 557-561.

Holt, P. (1987). Mediating stress: Survival of the hardy.
Psychology in the Schools, 24, 51-58.

Hopps, Z. (1979). Dimensions of occupational stress: Implica-
tions for vocational education. Columbus, OH: State
Umnuversity, National Center for Research in Vocational
Education. Educational Resource Information Center, ERIC
Document Reproduction Service No. 222 780.

Hourca de, J. (1988). Stress sources among student teachers.
Clearing House, 61, 347-350.

Kauffman, J. (1990). Problems and promises in special
education and related services for children and youth with
emotional or behavioral problems. Peacock Hill,
Charlottesville, VA: Peacock Hill Working Group.

Kells, P. (1982). Study of competencies related to stress
management and ecological concerns of special education
personnel. Kansas Regent Institutions Special Project:
Summary Report, Kansas State Board of Regents, Topeka,
Kansas. Educational Resource Information Center, ERIC
Document Reproduction Service No. 232 332,

King, S. (1986). The relationship between stress and communi-
cation in the organizational context. Central States Speech
Journal, 37, 27-35.

Kyriacou, C. & Sutcliffe, J. (1977). Teacher stress: A review.
Educational Review, 29, 299-305.

Lawrenson, G. & McKinnon, A. (1982). A survey of classroom
teachers of the emotionally disturbed: Attrition and burnout
factors. Behavioral Disorders, 8, 41-48.

Lortie, . (1975). Schoolteacher. A sociological study. Chicago:
University of Chicago Press.

Malone, G. (1989). When nothing works: Staff reactions to the
resistant, troubled student. Pointer, 33, 43-46.

Maslach, C. (1978). The client role in stafl bum-out. Journal of
Social Issues, 34, 111-124.

Maslach, C. & Pines, A. (1977). The burmout syndrome in the
day care setting. Child Care Quarterly, 6, 100-113.

Matteson, M. & Ivancevich, J. (1987). Controlling Work Stress.
San Francisco: Jossey-Buss.

McCoy, K., Maag, J. & Rucker, §. (1989). Semantic mapping as
a comumunication tool in classrooms for the seriously
emotionally handicapped. Behavioral Disorders. 14, 226-235.

Miksic (1987). Cited in Kerr, M., Nelson, C. & Lambret, D.
(Eds.). Helping adolescents with learning and behavior
problems. London: Merrill Publishing Company.

Milstein, M., Golaszeski, T. & Duquette, R. (1984). Organiza-
tionally based stress: What bothers teachers. Journal of
Educational Research, 77, 293-297.

Minnescta Department of Education (1990). Needs of youth with
emotional and‘or behavioral disorders. St. Paul, MN: Author

Nathan, R., Staats, T. & Rosch, P. (1987). The doctor's guide to
instant stress relief. New York: G P. Putnam & Sons.

Noel, J. (1987). Long term stress management. New Directions
Sfor Teaching and Leaming, 29, 65-73.

Olsen, ] & Matuskey, P (1982). Causes of burnout m 3.1
teachers. Journal of Learning Disabilities, 15, 97-99.

Parasuraman, S. & Hanscn, 1D (1987). Coping with work
stressors in nursing' Effccts of adaptive versus maladaptive
strategies Hork and Occupations: An International Socto-
logical Joural, 14. 88-105

Pincs, H. & Kafrv, D. (1978). Occupational tedivan in the social
services Social Work, 23, 499507

PERCEPTIONS FALL 1992

]

Price, E. (1984). Coping: Stress management techniques for
students and teachers. Austin, TX: Paper presented to the
International Conference on Teaching Excelence and
Conference of Administrators. Educational Resource
Information Center, ERIC Document Reproduction Service
No. 313 355.

Raschke, D., Dedrick, C. & DeVries, A. (1988). Stress: The
special educator’s perspective. Teaching Exceptional
Children, 21, 10-14.

Reed, S. (1984). Stress: What makes kids vulnerable? Instruc-
tor, 93, 28-32.

Robinson, D. (1990). Stress busters. Parade Magazine, July, 22,
12-13.

Rosch, P. cited in Robinson, D. (1990).

Rubenzer, R.L. (1988). Stress management for the learning
disabled. ERIC Digest #452. ERIC Clearinghouse on
Handicapped and Gifted Children, Reston, VA.

Schafer, W. (1987). Stress management for wellness. New York:
Holt, Rinehart and Winston.

Schlander, S. & Dana, E. (1983). Cognitive imagery and
physiological feedback relaxation protocols applicd to
clinically tense young adults: A comparison of state, trait, and
physiological effects. Journal of Clinical Psychology, 39,
679-681.

Selye, H. (1976). The stress of life (rev. ed ). New York:
McGraw Hill.

Stroebel, C. (1982). OR - The quieting reflex. New York.
Berkley Publishing Group.

Sylvester, R. (1983). The school as a stress reduction agency.
Theory Into Practice, 22, 3-6.

Wagner, M. Environmental interventions in emotional
distrubance, cited in Rhodes, W, & Tracy, M. (Eds.) (1974).
A study of child variance (Vol 2). Ann Arbor, MI: The
University of Michigan Press.

Weiskopf, P. {1980). Burnout amorg teachers of exceptional
children. Exceptional Children, 47, 18-23.

Whittlesey, M. (1986). Stress. Springhouse, PA: Springhouse
Corporation.

Zabel, R & Zabel, M. (1982) Factors in burnout among
teachers of exceptional children. Exceptional Children, 49,
261-263.

R




Q

ERICH

Aruitoxt provided by Eic:

NEW YORK STATE TEACHER RESOURCE
AND COMPUTER CENTERS:

A UNIQUE EDUCATIONAL INFRASTRUCTURE

by

Dr. Helen Hartle

Helen Hartle is a Bureau Chief of the New York State Education
Department Staff Development Office. She has been vitally
interested and involved in professional growth throughout her
career.

The Teacher Resource and Computer Training Centers,
developed by New York State, have become a unique and sound
educational “infrastructure” which has given new meaning,
direction, and purpose to the professional development of
teachers and other school personnel. No other state in the nation
has made such a substantial and lasting commitment 1o its
school personnel. In fact, collectively, Teacher Centers have
become atl effective institution, directly tapping a rich reservoir
of skilled and talented school professionals who capably share
knowledge, train peers, induct new teachers into the profession,
and willingly mect challenges of curriculum reform and
structural changes designed to effectuate better teaching and
leaming opportunities for the state’s elementary and secondary
students.

Teacher Resource and Computer Training Centers were
established in law by the New York State legislature in 1984 in
order to provide systematic, ongoing, professional development
services for the state’s teachers. The statute, modeled after the
Federal Teacher Center legislation which expired in 1980,
created a new dimension for staft development, built upon the
research-supported premise that a critical component of
effective staff development is the full involvement of those
being serviced in decisions about content and method of delivery
of staft development The New York State Teacher Center
model is a collaborative one in which all participating groups
work in the interest of providing the best possible staff develop-
ment services to teachers and other school professionals The
Policy Board is compnsed of a majority of teachers who are
selected by their bargaining agents.

In 1984, forty-four Teacher Resource and Computr. Training
Centers were funded from a $2.4 million legislative allocation,
Since then, a total of $87.4 million has been allocated by the
state legaslature for Teacher Center operations. Currently, 115
centers, located in all arcas of the state, serve well over 250,000
public and non-public schonl professionals In addition, centers
are also currently serving the traung needs of parents, as part
of their efforts to assist in the impleimentation of the state’s
reform mitiative A New Compact for § caming ™

Some actomphshments of New York State Teacher Centers
foltow
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1. Technology Training. Thousands of teachers and other
school professionals in New York State have taken full
advantage of numerous opportunities provided by Teacher
Centers to learn new .achnical skills which are ultimately
integrated into classroom instruction. Key to the success of
Teacher Center technical programs is the ongoing support and
convenient access to hardware and software. Many teachers
have also learned to use the Teacher Center statewide telecomn-
munications network, which allows them to communicate and
exchange information with peers across the state, and to access
numerous databases to enrich their own knowledge and
classroom instruction techniques. As the technology develops,
Teacher Centers are expanding interests into new multi-media
programs and finding new uses for existing technology. Through
Teacher Centers, teachers and other school professionals believe
that technology can and will play an increasingly critical role in
cffective classroom instruction. Teacher Centers are ensuring
that teachers and other school professionals have the essential
technical understanding and skills for the present and the future.

2. Collaboration and Shared Decision-Making. Many of the
school reform projects currently underway in the state require
effective collaboration and shared decision-making skills.
Teacher Center Policy Boards, through their structure and
functions, have been pioneers in these initiatives. Teacher
Center Policy Boards, comprised of teachers, parents, school
boeard members, school administrators, and representatives of
business and higher education institutions, regularly demon-
strate the ~ffectiveness of collaboration. Much of the success of
Teacher Centers 1s duc to successful collaborative efforts;
further, Teacher Centers have learned and piloted essential
group skills which are being shared with school districts
currently involved in school reform.

3. Linkages. Teacher Centers have developed unique and
essential linkages with a variety of other agencics. These
suceessful linkages are also key elements in efforts to build
bridges to the future. Through connections with higher educa-
tional institutions, Teacher Centers have created strong links
between the pre-service and in-service education of professional
school personnel. Teacher Centers have worked effectively with
New York State colleges and universities to the mutual benefit
of all partners Some of the strongest hinkages between Teacher
Centers and higher cducation occur at the five Teacher Centers
located on college or umversity campuses, and others which are
run collaboratively with mstitutions of higher education




Through efforts of individual Teacher Centers, some creative
and strong partnerships have been developed with New York
State businesses and industries, large and small. These
partnerships have not only increased resources available to ,\
Teacher enters, but they have also opened important dialogue N
and interchange among teachers, schools, and industry, which Y\
can only improve learning opportunttics for students and have
positive effects on industries.

4. Collegiality and Professionalism. Teacher Centers, as
perceived by New York State's teachers, are essential to their
professional well-being. According to statewide evaluation
reports, teachers believe that Teacher Centers provide crucial
access to relevant professional development activities geared to
effective classroom applications. They further believe that
Teacher Centers have significantly increased access 10 essential
resources. Most important of all, tcachers in growing numbers
reflect a sense of ownership and responsibility for their own
professional development.

5. New Roles for Teachers. Teacher Centers have promoted
important new leadership roles for teachers creating rich new
resources in schools. Teachers are conducting staff development
programs for their peers, developing curricula, conducting
research projects, mentoring new teachers, and participating in
many other activitics which they report have revitalized their
inierest in teaching and have motivated them to stay in the
profession.

6. Promoting Continuous Staff Development. The creation of
the Teacher Center program dircctly influenced a substantial
increase in the number of staff development activities through-
out the state. Not totally expected wus the finding that staft
development activities conducted by all agencies have signifi-
cantly increased in most parts of the state. The fact that more
professional educational personnel have greater opportunities
for continuous professional development is in itself significant.

Teacher Centers play a major role in bwlding staff development
programs today for schools of tomorrow. The accomplishments
of Teacher Centers are a tribute to New York State’s talented
teachers and other school personncl.

For your copy of 1993 Conference Program
Please Contact: Ed Kelley
14 Maple Street, Scottsville, NY 14546-1223
(716)889-3524
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IF YOU’RE HAPPY AND YOU KNOW IT,
CLAP YOUR HANDS

by

Edith Marks

Edith Marks is a retired supervisor of staff development for the
New York City Board of Education’s city-wide special educa-
tion programs. Since her retirement, she has been writing

fiction and nonfiction, with current efforts on a work about
glaucoma.

In all of her forty years, Emma could not remember having scen
a room 50 cluttered and laden with materials and, given her
recent course instruction for her Masters, so contrary to her
expectations of what good room arrangement should be for
emotionally disturbed children. The room could double for a
setting in a Fellini film. One couldn’t se¢ the walls for the
posters, oversized alphabet letters and numbers, and children's
productions: finger paintings of blotched coloss, seed and be' 1
constructions, collages of paper and tioth. What could be in
Laslo's mind, the director of Step-Up School, who, after hearing
about the latest incident with Danny (the boy in her class giving
her trouble from the minute he entered her room), suggested, no,
insisted that she talk with Lillian?

“Nobody could control Danny,” Jack, a colleague, assured
her. lie taught a class of pre-adolescents rext door to her room.
His opinion lifted her morale, only to deflate it when he added,
“At least not a mature newly-minted teacher.” At her age, she
didn’t think of herself as a novice. She had life experience, part-
time jobs, evidence which she had presented to Laslo when she
applied for the job.

Lastening to Laslo expound on how Step-Up’s resources of
clinical treatment, sound educational practices, and caring
teuchers created an environment where severely troubled
children could heal, Emma knew from the bottom of her heart
that she wanted to join the team. Never mind that the school
was tiny and under-financed; that it had only one class per
grade; and that each class spanned an age range of three years.
Never mind that the building, a converted two-family house, had
an exhausted air about it. Emma’s spirit rose to the sentiment of
recovering the hearts and minds of these children. Much as she
disliked subway travel, the extra half-hour on the trains from
Manhattan to Brooklyn wotld be a small price to pay for the
privilege of working alongside Laslo and the other teachers.

She had set about persuading Laslo that the reising of her two
daughters, Lois and Geraldine, her student teaching (although
light years buck when she was nincteen), and her Masters
qualificd her for the job. To scal her argument, she confided that
she had been analyzed. She skirted the question of marriage,
preferring to keep thut chaptey of her life locked aviay.
Drutnmond, gone for ten years, had receded in her memory
Even hus violent rages, beatings, and alcoholism no longer
tormented her She had climbed out of the abyss which his
desertion had thrown her into, and managed through part-tume
jobs ond the help of her parents to raise her children well. Both
were poing to college on full scholarships. She knew about
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depression, the struggle for survival, and how a helping hand
can make a difference. She could be one of those hands now,
teaching children the standard curriculum, imbuing them with a
love of the arts, enriching their lives with warmth and laughter.
Her fervent responses to his questions captivated Laslo. He
hired her on probation.

FEmma's dream shattered on contact. The first hour of the first
day, Danny, a strong, stocky thirteen-year-old, swung at Charles,
scrawny and older by three years. Charles, nose blocdied from
the impact of Danny’s fist, upset his and Emma’s desk, accusing
her for her failure to protect him. Stung by Charles’ condernna-
tion, Emma cornered a defiant Danny to reprimand him,
whereupon Danny, snarling, seized a chair and thrust it at her.
Fmma backed off, barely escaping a four-pointed assault and
shouting at Danny to stop his nonsense. The chair fell from
Danny'’s hands then, and he slumped to the floor.

Jenny shouted that Danny was having a seizure, and Emma,
never having witnessed a convulsion, panicked. She screamed
for help, frightening the rest of the class: Jenny, a tense tiny girl
of fifteen; Annie, dumpy and a year younger than Jenny, Ramon,
Charles' age but basketball-player height; and Rashid, with the
body of a miniature wrestler. The entire class plunged out of the
room, streaming through the hall into other classrooms where
they upset routines, then into the girls’ toilet where they
unrolled toilet paper. From there, toilet paper floating behind
them, they ran into the Kitchen, terrorizing the cook who ran into
Laslo’s office yelling she’d had it with those crazy kids and he’d
better find himself another cook. Hall patrol finally collared
cach child, one by one, and escorted them to Laslo's office
where Laslo extracted an apology from them to the cook, who
said she would reconsider provided Bulonsky, the custodian,
placed & lock on the kitchen door.

Emma’s classroom management techniques did not improve.
Her colleagucs offcred suggestions: set up rules; line the
children up one by one; have the children decide their own
punishments for infractions of the rules; set up a reward system;
make good behavior worthwhile for them, give incentives for
good behavior and also for completion of work, Emma tried
everything.

She could not overcome Danny’s dominance 1n her class. He
took over. If he decided that a reading lesson would take place
out of the scheduled order, the other children opened their
books. If he wanted to sce a film-strip outside of its scheduled
time, he ordained the rearrangement of the schedule. The few
times Fmma jockeyed with him over the schedule, Danny rallied
the class to his side and soundly defeated her objections. And he
had 2 mean streak. A favorite ploy of his involved instigating
the other children to defv her, aspecially Jenny, the most verbal
of her charges. 'mma’s hali-hearted attempts to introduce what
vhe considered more suilable reading matter than the book on
outlaws which Jenny cinng to, elictted not comphiance but a
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tirade of abuse, ranging from a scathing appraisal of Emma’s
incompetence to a withering comparison to Jenny’s hateful
mo her.

Also, Danny somehow stimulated Annie to expose herself.
Emma never heard any exchanges between the pair, but
suddenly Annie would begin to strip. If Emma didn’t catch
Annie 1n the act, the child would have her clothes off in an
instant, as she had done on the third day when Emma was
writing a long exercise on thz board, only to find on turning
back to the class that a naked Annic was ringed by the boys,
their smirking faces suddenly greedy and adult.

What prompted Laslo to urge Emma to meet with Lillian was
a particularly dangerous event. Danny worked loose a pencil
sharpener and threw it at Ramon, who had snickered over the
difficulty with which Danny was reading from his primer. Who
would have thought Ramon even listened to Danny for, when
not engaged in activity, Ramon usually rocked back and forth,
oblivious to his swrroundings. Yet, when he chose, Ramon read
material at an eighth-grade level. The sharpener narrowly
missed Ramon's head, but shattered one of the two windows in
the room, letting in a cold gust of air and incensing Bulonsiy,
who complained bitterly about the difficulty of keeping up with
repairing destroyed properly. There was no doubt in Emma’s
mind that Bulonsky held her responsible for every chip, crack,
and marring of the walls in her classroom.

Now, here she was, in this startling room amid a profusion of
broken toys, old clothes, and somewhat suspect educational
equipment. What were five well-wom tires doing in one corner?
And that rocking horse, obviously Salvation Army rescue? Not
to mention several overflowing bins containing scraps of cloth,
feathers, leather, laces, felts, paper plates, ribbons, old Christ-
mas cards, and magazines? That entire area looked more like a
nest that industrious magpies had collected than a resource
section.

Lillian, a woman 11t her fifties with graying hair drawn back
in a bun, and dressed as usual in black parnts and grey
sweatshirt, sat in a circle of cight small children, ranging in age
from six to cight. Belting in a good contralto “If you're happy
and you know it, clap your hands,” she lifted her head at
Emimna’s entrance, without missing a beat, and pointed wath her
jutting jaw to a chair outside the circle. Emma pulled & child-
sized chair into the circle opposite Lillian. She had observed
these children once before, when Lillian had taken them out to
the swings at the same time that Emnia’s class was in the yard.
Physically, the children looked normal except that, on closer
nspection, one became aware of untocused cyes, an air of’
frenzy, garbled speech, or no speech except mewlings and
grunts. Lillian prodded and poked each child to sing along with
her. Two or three of them squeaked out some semblance of
speech; the rest fidgeted and jiggled on their scats.

Undaunted, Lillian rolled through three stanzas of the song,
attempting to amimate the children to follow her lead of clapping
hands, stamping feet. and making vowel sounds. Completing the
song, she produced an apple With that gesture, the children’s
attention fused and they watched while she divided the frunt into
cight slices Ceretnoniously, she handed cach child a picee
which they, all but one, wolfed down. The holdout, a tiny girl
who brought to mind a porcelain doll, lield the slice by its edge
Lillian retrieved the slice, grasped the child between her knees,
tilted back her oval white fice, pricd open her mouth, and
mserted the apple, quite like a dentist shoving @ cotton hall mto
one’s mouth. Lillian then prsed the chuld's lips together

Involoutadily . Eoimacs fimd closed over her own mouth How
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could Lillian force-feed the child this way? It might be danger-
ous. The child might choke. She would have to ask Laslo about
it. Lillian narrowed her eyes and looked defensive. “If you don't
show these children you mean business from the start, you've
lost the battle before the skirmish. Hey, watch your hair.”

Emima felt a sharp tug at the back of her head. Lillian set the
child aside and swooped behind Emma, who sensed a minor
fracas in the region of her head and neck, her hair as prize.
“Ouch.” She thrust her head forward. That kid meant business.
“Hold it,” Lillian commanded, and Emma tried to figure out if
Lillian spoke to her or to the child. Then, as suddenly as it had
occurred, the child’s grip loosened. Lillian lifted the hair-
mangler and set her on a vacant chair next to herself. Emma saw
several strands of red hair clutched in the cnild’s fist. She
looked around the room once more, and this time focused on a
group of bald-headed dolls. Emma ran her fingers through the
thick sponginess of hair at the nape of her neck. Lillian, noting
the gesture, smiled, “She didn’t get much,” and then her
expression soured, “No, you don’t.” The child she nad force-fed
had spit the apple out. Lillian roughly pulled the child again into
the vise of her thighs and produced a second apple. Tommy,
spying the remains of the first apple, ingested core and sceds,
emitting a small burp upon swallowing. The other children,
temporarily disconnected from Lillian, lapsed into what Emma
Jjudged to be their separate inertias, punctuated oy by their
repetitious movements. One child pulled a string through his
fingers again and again, another rocked, head between his legs.
The girl who had pulled Emma’s hair aow pulled at her own. A
fourth child plucked the arm of a stony girl sitting upright in her
chair. Emma saw that Lillian had placed a thick sleeve of
material on the girl’s arm to absorb the pinches.

Lillian cut the second apple into eight pieces, one of which
she thrust into the mouth of the girl. Like a paramecium, the
child engulfed the apple, and Emma thought that Liilian had
triumphed, but no, the slice, still intact, oozed from the child’s
mouth and dropped to the floor. Color stained Lillian’s throat
and brightened the sallowness of her cheeks. She released the
child and offered the remaining sections to the other children,
all of whom halted their private obsessions to take up a new
treat. “See,” Lillian insisted. “See Tommy here. He wouldn't
cat, just like her, when he came into my class. It doesn't take
my children long to learn that [ mean business.”

Emma studied the child who stood where Lillian had placed
her. She felt a tug in her heart. The child looked more fright-
ened than defiant. Her rigid, small body was glued to the floor,
the pupils of her eves were darting here and there, like a tlv
beating 1ts wings against a closed window in terror. Emma
reached over and lifted the child to her lap, putting her arms
around the small, stft body.

“1 wouldn't do that,” Lillian cautioned. “They don’t like to be
touched. Adults are suspect to them. They're the ones who did
termble things to them.™

Emma cuddled the child. “€he’s not resisting.” She rocked
the child back and forth as she wonld an infant and made
soothing noses to her Holding the child was like trymg to
enfold & mannequin, all arms and fegs, hard, still, obverse to the
solt melting of her own two daughters when they were small.
Reluctantly, she slid the girl to the floor. A flicker of justitica
tion erossed Lallian's face

e gyvin teacler came in to collect Lillian's children Lo o
half-hour of gym ‘That dwly half-hour and lunch rehet com-
prised the penods Lillion was freed from her charpes: vet she
did not complaom Whenever one met her, her spiits were agh,
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her walk ensp. How did she do t? Why didn’t she become
discouraged”? Emma sensed Lillian's spirit was the main reason
that Laslo had urged her to meet with Lillian. How could she
have been so presumptuous as to challenge Lillian’s treatment
of a child? A feeling of discomfort overcame her and she rose to
leave.

Lilhan caught her by the arm, “Don’t go yet. We haven't
talked You should know something about my children. They're
not as tragile as they look. You think I'm too tough on them?
Yes, 1 can see it in your eyes. Believe me, Emma, they know
that what 1 do, and what's been done to them, is different. Do
you know why Maric, the girl who wouldn’t eat the apple, is the
way she is? Two weeks ago, her mother put her in a fryving pan
and shoved her in the oven. She would have lit it, too, if a
neighbor, hearing the child’s screams, hadn’t come into the
apartment. That’s the abuse we know about. Then there’s
Tommy. When we rescued him from his home, his body was a
] map of scars.” A taste of metal came into Emma’s mouth when
- she visualized the soft tissues of the child. “Cigarette burns,
knife cuts, you name it,” Lillian continued. “And Rafael. Did
you notice his crooked legs? Fractures. His father said Rafael
had run away and so punished him by beating on his legs. We
found Jaime with a chair tied to his backside. He walked around
like that all the time, and was freed only when his mother and
her bovfriend used him He can’t recite the alphabet, but he can
name all the sexual organs of the body, both 1nale and female,
the street names. Open their files, Emma, and the sickness of
the sickest of our society spills out. If the children make it here,
they 're tough. The vulnerable ones die, make headlines, and
then they, too, are forgotten. These children learned early that
the world is an awful place and their only means of survival is
to shut themsclves out of it. It's up to us to show them they're
wrong.” She paused. “You didn’t come here to listen to my
lecture about my kids, did you?”

Fimma shook her ead, embarrassed now that she had come.
Tow could she compare her class of admittedly difficult children
to those traumatized children in Lillan's class? Her students
talked, argued, and even interacted at times. They told her what
they wantcd, what they would do and how they would do it. Her
problem lay not in dredging them out of their despair, but n
taking charge of them as a class.

11ihan drew her chair up to Fmma's. “You want a perfect
class. You want to make Nanny into a model student, eliminate
his rages, bring Charles out of his depression, pound some sense
mto Annic's head, tum Jenny into a fun-loving teenager. You
think vou're God? You thik cur kids don’t spit in God’s face
every dav of the week?”

“You're so suceessiul, Lillian. You work miracles with these
children. What's vour secret? Let me in on it.” The words,
meant fo be highthearted, camne out sounding desperate instead.

Again, a wave of embarrassment tlushed through Emma’s body.

“Hah,” Lillian poked Enuna’s knees with her own, “Success.
It touk 1me two years to get Jamie to po to the bathroom by
humself Neme of my kids talk. Tommy will brush his teethf
you teach him to do it every dav At times, one of my children
will read one ar two words 1 shontd say “decode’, because
words inean nothing to them. 1 don’t know what they understand
or how much of what I say to them is incorporated. They give
me no Teedback They get bigger. The girls reach menarche

Fhes bleed. The boys 1each puberty. They get erections. When a

¢lild moves mto, say, a class like vours, the psychologasts say
they msdiapmosed the condition: My children are so severely
damaged that the percentage of hope for their recavers is m one-
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digit numbers.”

“Laslo's not pessimistic about these children, and T can’t
believe you're pessimistic. If yon were, you couldn’t be so
eftective.”

Lillian’s gaze softened. “Well, they do move a little with me.”
She smiled. “You're right. I do see some progress and that’s
what keeps me going. Baby steps. Who knows? Maybe I've got
an Finstein buried in one of them.”

‘The gym teacher returned and the children ran into the room
where they clustered about Lillian. Marie squirmed through the
others to stand directly next to Lillian, so close that Lillian
automatically put her arm around her while she directed the
others to take their seats. Marie raised her eyes to Emma’s and
extended her thin arm towards her. Emma held out her hand.
The child clasped Emma’s hand in hers and brought it to her
mouth. Emma felt warm, moist breath on her knuckles, a flick
of tongue.

“Well, I never ...” declared Lillian. “Looks like you’ve made
a friend.” Emma suppressed a desire to hold the girl in her
arms. Instead, she gently withdrew her hand. “T’ll be back to see
you,” she promised. She gazed then at the other children and, at
that exact moment, the distance between herself and the
children evaporated, leaving in its stead a heady feeling of

sureness, an inner knowledge not found in graduate courses or
in pious mouthings of friends and colleagues, but coning from
her own being, giving her strength.

Entering her room, Emma saw that the relief teacher had
given the children an art lesson. Annie wallowed in finger paint
up to her elbows, Charles traced spidery outlines of buildings on
composition paper, Danny worked on a comic strip paralleling
Star Trek adventures, Ramon colored-in outlined automobiles,
Rashid crafted dinosaurs out of papier mache; Jenny drew
monster figures on construction paper, coloring them with vivid
splashes of red, green, and yellow. The relief teacher grinned.
“They insisted on doing their own thing.” He pointed to a still-
life of a grapefruit, three oranges, and a banana. “No Cezannes
here.” Emma swallowed her dismay at the mess Annie had
made and thanked him. At least the class was quiet.

The children continued to work on their projects, disregarding
the change in command. Emma cleared her throat. Math and
social studies loomed as the next obstacle to tackle this
morning. She had introduced fractions at the beginning of the
week and wanted to keep the momentum alive until the children
incorporated the concept of “one” and its many variations. She
cleared her throat louder this time. “Time for math.” The
buzzing of a wasp would make more impact on them than her
volce.

Danny lifted his head. “My hair’s in my face.” Emma walked
over to his desk. “Mind if I brush it back for you?” Danny
snorted. “It’s a free country.” Emma brushed back a hank of
dark blond hair. She saw that Danny had completed eight panels
on the page, divided into four on the top and four on the bottom.

“How many panels did you make?”

“You stupid or something? Don’'t you sce? Fight.”

“What part of the page is one pancl?”

“Huh??

“Danny, what part of the page is onc panel?”

“1 don’t know. Why are you asking me stupid questions?”

“I{ cight panels make up the whole page, what part of the
page 1s one panel?”

The other children abandoned their projects and stole over to

Dauny's desk. Jenny stood alongside. Ramon and Rash.d moved

w belind Charles edped along the finges: Annie erept under
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Emma's elbow.
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“Now, are vou satisfied?” e looked around at the others
“Whatcha all crowding me for””

_ President - Robert Aiken
“They want to sce what you're domng. Show them, Danny,

it you're dot President-Elect - Everett Kelley )
12‘:,?‘;” pag;l: Ca{hf_‘;:f:ldctjll,m(_’ du‘?'h ths, h?l‘“s “3;1 q“f Treasurer - Claudia Petersen i
S. .mn_a aped he had retained enough of yesterday’s lesson Secretary - Hildreth Rose
to demonstrate. . .
Danny rose to the challenge. He folded the paper. “Halves ™ Membership - Claire Roman
Folded it again. “*Quarters.” A third fold. “Eighths.” —
“Exactly,” Emma said. “Let’s work out some addition and Conference Chair - Everett Keliey
subtraction problems together.” She distributed fresh paper to Perceptions Editor - Lynn VanEseltine Sarda

the children, who all resumed their scats. Emma segued into her
math lesson. Danny, the first to complete the assignment,
brought his paper to her for correction. She saw that he had

mastered the problems; gave him 100%; and pasted a silver star
to his paper. She placed her hand over his “Thank you for the PROBLEMS RECEIVING YOUR COPY
- . lesson.” Danny grunted, and straddled his seat. “What's next, OF PERCEPTIONS?
T Teach?” he asked. Please let us know of your change of address
On impulse, Emma clapped her hands and sang out, “If you're e
. happy and you know it, clap your hands.” The children raised by notifying:
- their heads to stare at her. Then Jenny said, in a voice shomn of )
B its thorns, “Hey, gang, let's sing.” Clairc Roman, Membership
Sherwood Corporate Center
BOCES II
15 Andrea Drive
Holbrook, NY 11741
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ITEM OF INTEREST FROM OUR READERS!

One of our readers asked that we initiate a list of teachers whose students would enjoy being pen pals. So, if you are
currently tcaching a group of students and would like to set up a pen pal letter cxchange with another class, please lct

us know. Remember to get administrative approval before furnishing us with the following information to be printed in
Perceptions:

PEN PAL REQUEST:

I would like my class to become involved in a pen patl letier exchange. Twould like Perceptions to print the following
information.

School Name/Addroess:
District Namec:
Teacher's Name:
Grade/Subject:

I have obtained administratn e approval for the above information to be listed in Pereeptions.

Sign;nilrc Date

Return the completed form to Lynn Sarda, Editor, Hercepnions, Old Main Bldg,, Room 212, SUNY,
New Paitz, NY 12561.

)
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VIEWPOINTS

VIEWPOINTS provides a forum for readers to chare experiences in the field of special education.
This first writing for VIEWPOINTS features the thoughts of a teacher-in-training, Jamee Burich, as
she approaches a career with enthusiasm and vitality. Jamee is a graduate student in the Special
Education program at the State University College at New Paltz, NY. We welcome submissions of
various VIEWPOINTS to this column.

There is a familiar expression, “To teach is to touch a life forever.” As my training for teaching comes
to a close, my anticipation towards my new career is becoming more intense. My hopes for my future
students and myself are diverse.

First of all, I hope to touch my students’ lives in the most positive ways possible. I want my
students to be excited about learning and to look forward to coming to school. It is my hope to
develop the maximum potential of each of my students. It is my belief that the education of children is
the responsibility of not only the school system (teachers, administrators, and support staff), but also
parents and the communities in which they live. Parents are teachers, toot Therefore, I look forward
to bridging the gap between the classroom and home by communicating frequently with parents and
continually soliciting their involvement and support. A teacher’s responsibility does not end when the
school bell rings.

Before I even get to the point where I can involve myself with parents, I have to go out and
interview for a job (scary!), if there are any (depressing!). The anticipation of sitting in an interview,
and having questions fired at me, makes me a little nervous. My hope is that I present myself as the
enthusiastic, caring, and motivated individual that I am.

A teacher today, whether in special education or regular education, needs to keep up with new
models of teaching, such as inclusion, cooperative leaming, and whoie language, as well as teach the
curriculum according to the state guidelines. These changing focuses in education force the classroom
teacher to keep refining his/her skills constantly, if one is to be an effective teacher. 1 think one of the
things that makes teaching attractive to me is the fact that each year there will be new ideas and
research that 1 can incorporate into my classroom. This will prevent my job from becoming routine
and monotonous and, at the same time, challenge me to provide more effective instruction.

So, come on, graduation! My long-awaited career is just around the corner. If everything
progresses as planned, a year from now I'll be in iy classroom; planning worthwhile activities for my
class; planning with my colleagues; and implementing all of my ideas. Wish me luck!

COLLABORATIVE EFFORTS:
EDUCATIONAL EXCELLENCE THROUGH
SHARED EXPERIENCE
NEW YORK STATE COLLABORATIVE CONFERENCE

MARCH 11-14, 1993
ROCHESTER THRUWAY MARRIOTT

ANYSEED’S 28TH ANNUAL CONFERENCE, DON'T MISS IT !
&
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CALLING FOR STORIES

In a future issue of Perceptions, the editors would like to focus on STORIES. The
intensity and value that a pecson’s stories may have is evidenced in Robert Coles’
book, The Call of Stories. We hope to compile a collection of stories from
professionals, parents, students, and children that capture important experiences in
people’s growth. If you have a story (how you entered the profession), or a
meaningful, sustaining experience in your worklife, or how you have learned to deal
with the stress, demands, and joys of being with individuals with emotional distur-
bances, please submit it to us for consideration. If you have a student’s writings or
artwork with which you are both pleased, just obtain a release and send them to us
for review. If you are publishing collections of writings in your school or agency,
perhaps you would submit an article describing that process. Submission results in
careful consideration of the document, but not necessanly in publication. Join with
us in celebrating STORIES.

Please send submissions to: Lynn Sarda, Editor, Perceptions, Old Main Bldg.,
Room 212, SUNY, New Paltz, NY 12561. Thank you.

OPEN TO VISITORS? LETTERS TO THE EDITOR
Is your classroom/school/agency open to visitors?
Do you have a unique program, & special facility, an Letters published in Perceptions do not necessarily
effective curriculum, an innovative strategy, or 4 represent the views of the editors or the ANYSEED

model school that could be showcased? If so, please
send to the cditor the following information to be
reviewed for publication for ANYSEED members

organization. Receipt of a letter does not assure its
pubication. Considerations include space limitations

who wish to visit: apd contht appropriateness. The qditors reserve the
right to edit letters. All letters received will become
Name of School/Agency: the property of Perceptions.
Address:
Contact Person: Letters should be sent to:
Telephone Number (incl arca code) Lynn Sarda, Editor, Perceptions
Best Time to Call: Old Main Bldg., Room 212

Programs to be Viewed:

Please be aware that any such recommendation
should have prior approval of your school/agency

administrator
PERCEPTIONS FALL 1992 17 M
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RECOGNITION AT THE ANYSEED CONFERENCE

NOMINATE NOW!

The ANYSEED Executive Board has established four awards which are presented at the annual conference. Any current members of
ANYSEEID may nominate individuals for these awards.

CONRAD HECHT MEMORIAL FUND

Conrad Hecht was the President of ANYSEED in 1968-69. Following his untimely death, a memorial fund was established to honor
an outstanding special education student, school or agency.

STEVEN J. APTER AWARD

The Steven J. Apter Award is presented to an outstanding individual in the field of special education. Nominations will be accepted
for individuals who have made significant contributions in such areas as research/scholarship, leadership, professional achieve-
ments, and commitment to youths with handicaps.

EVERETT KELLEY VOLUNTEERISM AWARD

The Everett Kelley Volunteerism Award is presented in recognition of the spirit of volunteerismn. Nominations will be accepted for
individuals who have made significant voli nteer contributions to the field of special education.

TED KURTZ TEACHER ACHIEVEMENT AWARD

The Ted Kustz Teacher Achievement Award is presented to an outstanding educator in the field of special education. Nominations
will be accepted for teachers who have made a significant contribution and have shown commitment to individuals with handicaps.

To nominate an individual or agency, please send the following information’

Name of Award:

Name of Nominee (student. school, agency )
Address:

Telephone Number:

Submitted By (Name of ANYSEED Member):
Home Address:

Telephone Numiber-

School/Agency Address

Telephone Number

Biographical Sketch (student)

Historical Background (school/agency)
Program Goals (student/school/agency).
Achievements (studentschool/agency)

Attach two letters from educators or professional affiltates to 1lustrate ment and/or program commitinent

Send nominations to: Robert Aiken, BOCES I, 106 Suffolk Ave., Stoney Brook, NY 11790

PERCEPFIONS FATL 1092 1%
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CONFERENCE INFORMATION

COLLABORATIVE EFFORTS: EDUCATIONAL
EXCELLENCE THROUGH SHARED EXPERIENCE

NEW YORK STATE COLLABORATIVE CONFERENCE

COLLABORATORS INCLUDE:

ANYSEED - Association of New York State Educators of the Emotionally Disturbed

NAVESNP - National Association of Vocational Education Special Needs Personnel - New York
c State Chapter

ASEA - New York State Association of Special Education Administrators

SEALTA - Special Education Administrators’ Leadership Training Academy

VESID - Office of Vocational and Educational Services for Individuals with Disabilities

CCBD - Council for Children with Behavioral Disorders - New York State Chaptar - Branch
of Council for Exceptional Children

Finger Lakes Family Support Project - Federally Funded Nine-County Family
Supyport Group

FLFSP

Now that the 1992-1993 school year is in full swing, the Executive Board of ANYSEED asks that
you take a moment to examine your personal training objectives for the year and, indeed, your career.
It is with this sense of seriousness that I approach you concerning the 28th Annual ANYSEED
Conference. We will offer an unparalieled training experience in March of 1993. Save your $3 and
plan on being in attendance.

As indicated in the last issue of Perceptions, our Spring 1993 Conference will be a collaborative
effort, involving several of New York State’s finest educational organizations. Our headline cast of
keynote speakers will be unmaiched at any other Conference. Workshops from throughout the
U.S. have been sought.

As this journal goes to print. we have definite confirmations from the following speakers:

Dr. NicholasLong - Noted author and outstanding speaker vis-a-vis behavioral disorders
as well as trainer of administrators or teachers in the Life Space
[nierview process.

Dr. Eleanor Guetzloe - University of South Florida. Excellent speaker on adolescent violence,
aggression, and suicide. Author of books on these topics.

D1 Amold Goldstein - Chairman of Special Education at Syracuse University. Director of the
Center for Research on Aggression. Author of skillstreaming books.
Dr. Coldstein is annther outstanding speaker.

PERCEP HONS FALL 1997 1)




o Dr. Allen Mendler - Dr. Mendler is nationally known as a speaker on the topic of
- “discipline with dignity.”
Mr. James Fogarty - Excellent speaker on a variety of education-related topics.

Asst. Commissioner or
Deputy Commissioner - Office of Vocational and Educational Services for Individuals
with Disabilitics.

- Conference keynote presenters will generally be providing a keynote address, a full-day presentation,
| and then re-join us on Sunday morning for our Annual “Meet the Experts” pane! discussion to answer
questions.

A speciai session is planned which will feature Associate Commissioners from OMH, DSS, and SED
to discuss current collaborative efforts within New York State and future directions of children’s
mental health services statewide. Such a session should be well received by conference attendees.

111

ANYSEED is serving as the “lead organization™ in arranging this collaborative conference. Seven

other organizations have agreed to join us for what should prove to be an historic conference. Other

collaborative organizatious are still possible; specifically, we are attempting to develop a parent strand

by extending invitations to three parent groups statewide. Each collaborating partner will be respon-
B sible for providing at least six workshops, wlich should give us broad topic apyzal.

Please contact me directly with any questions concerning the 1993 conference at (716) 889-3524.

— Evereit Kelley, Conference Chair

B ) |
- For your copy of 1993 Conference Program

) Please Contact: Ed Kelley

i4 Maple Street. Scottsville, NY 14546-1223
(716)889-3524

SAVE THE DATES
MARCH 11-14, 1993

ROCHESTER THRUWAY MARRIOTT

-7
Z
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e HOTEL REGISTRATION FORM

RETURN TO
ANYSEED Conference Registration
Rochester Thruway Marriott
5257 West Henrietta Road
P.O. Box 20551
— - Rochester, NY 14602-0551

ANYSEED COLLABORATIVE CONFERENCE - MARCH 11-14, 1993
PACKAGE RATES:

Plan A includes:  Three nights accommodation for Thursday, Friday, and Saturday, plus'
$10 Marriott Money (may be used in all shops, restaurants, and lounges)
Thursday, Friday, Saturday lunch
Thursday, Friday, Saturday dinner and Sunday Brunch, all inclusive

[~ Double occupancy - $278.35 per person
X Single occupancy - $390.85 per person

Plan B includes:  Two nights accommedation for Friday and Saturday, plus:
$10 Marriott Money (may be used in all shops, restaurants, and lounges)
Friday, Saturday lunch
Friday, Saturday dinner and Sunday Brunch, all inclusive

Double occupancy - $199.58 per person
N Single occupancy - $274.59 per person

IMPORTANT: RESERVATIONS MUST BE GUARANTEED BY SUBMITTING THIS FORM AND A MAJOR CREDIT CARD
. NUMBER TO THE ROCHESTSER THRUWAY MARRIOTT BY 2/26/93. YOU MAY ALSO CALL (800) 228-9290, BUT YOU
) MUST IDENTIFY YQURSELF WITH THE *‘ANYSEED CONFERENCE GROUP® TO RECEIVE SPECIAL PACKAGE RATE.
. INCLUDE A TAX-EXEMPT FORM WITH YOUR REGISTRATION IF YOUR ORGANIZATION IS COVERING YOUR ENTIRE
PAYMENT WITH THEIR CHECK.

Clip this form and return to address ubove. Please PRINT clearly or TYPE.

Signature
_ Credit Card Number O ViIsa
Exp.Date /7 [0 MASTER CHARGE
[ OTHER PAYMENT
DATE ARRIVING o N DATE DEPARTING
[ NAME ADDRESS
CITY STATLE ZIP CODE
HOME PHONE () o BUSINESS PHONE ()
Please check plan. PIANA _ PLAN _ TYPE OF ACCOMMODATION SINGLE ~ DOUBLE

If Double, please spectfy yowr roommate or single rate will be charped:

SEND ONLY ONIL REGISTRATION FORM PER ROOM! IF SHARING A ROOM, OCCUPANTS
MUST BE ON THE SAME PACKAGLE (i.c., PLAN A OR PLAN B).
REGISTER FARLY AND ASSURE SELECT ACCOMMODATIONS.
Guest rooms nol available for chiech-in prior to 3 00 PM.

CUT-OFF DATL FOR CONFERENCE PRICE/ACCOMMODATICNS IS FEFBRUARY 26, 1993

PERCEVTHONS FALL 1992 21
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ANYSEED’S 28TH ANNUAL CONFERENCE REGISTRATION FORM
(Pre-registration form =ust be reccived by January 15th, 1993. for early bird discount)

A COPY OF THIS FORM SHOULD BE SENT TC COMPLETE YOUR REGISTRATION. USE THIS FORM
FOR REGISTRATION ONLY! TO RESERVE A HOTEL ROOM, USE FORM ON NEXT PAGE.

Name: Street:

City. State: Zip Code:
Home Phone: ( ) Work Phone: ()

School/Agency Name: Strecet:

City' State: Zip Code:

Return this advance registration form with your check prior to January 15, 1993, to pre-register for the 28th Annuai Collaborative
Conference. A complete registration form will be within the Conference Program which will be available near the first of the year.
Early registrants will be sent a Conference Program.

Checks should be made payable to ANYSEED and forwarded to E. F. Kelley, 14 Maple Street, Scottsville, NY 14546-1223.

-Submnt registration on or before January 15, 1993, and receive EARLY BIRD discount -

CONI'ERENCE REGISTRATION FEES:

CONFERENCE : BEFORE 1/15/93] BEFORE 2/5/93 ﬁl‘ AFTER 2/5/93 AT DOOR 3 REMITTED
FULL CONFERENCE $100 3135 T 3160 $185
THURSDAY ONLY 375 | $90 E $125 $150
FRIDAY ONLY 375 $90 l $125 3150
SATURDAY ONLY 3§75 390 $128 §150
NOTES:

* Group Single Agency: Registered as a group (8 or more at one time with one remittance): $75.00 per person single day fee or $100
per person full Conference fee, 1f received by February 5, 1993.

* STUDENTS (full-time only ). Submit student 113 card for full Conference registration fee of $75.00.

* CANCELLATIONS No cancellations will be considered after February 19th, 1993. Priot to that date, a $25.00 handling fee will
apply to refund requests

3
* Cunference registration fecs do not include meals, See hotel regastration form for full hotel/food package information
* Will vou be staving at the hotel? Yes _ No
ALL REGISTRATION FEES INCLUDE COMPLIMENTARY MEMBERSHIP FEE (1993-1994).
V;; K"
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COLLEGE COURSE INFORMATION

The ANYSEED Professional Development Division, in conjunction with the 28th Annual Conference Committee and the Institute
for Staff Development in Education at SUNY, New Paltz, is pleascd to announce the establishment of a three-hour graduate course
associated with the 28th Annual ANYSEED Conference, March 11, 12, 13, and 14, 1993.

Course: 39593, Contemporary Issues and Problems in Working with Emotionally Disturbed Children

Description: Issues and problems related to working with emotionally disturbed children, as identified in the conference sessions,
will be considered. In-depth analysis of the major concerns will be carried out through independent study and through practical
application of the information required. Full conference participation is required.

General Course Requirements: Students are required to
Attend the full 28th Annual ANYSEED Conference.
Attend class sessions scheduled for March 11, 1993 at 7:30 pm, and March 14, 1993, at 9:00 am.
Summarize and analyze each of the workshops attended.
Propose an independent project that applies information acquired from the conference sessions.
Be available for individual consultations with the course instructors with respect to the proposed independent project
Implement and evaluate the independent project.
Submit written report by July 15, 1993.

Detailed guidelines for course requirements will be distributed in the first class meeting.
Registration Deadline: February 26, 1993

Fees: $309.55, in addition to the conference fee. Make money order payable to ANYSEED, and mail to: Ms. Claudia Petersen,
ANYSEED Professional Development Division, P.O. Box 247, Glenwood, NY 14069. 14580.

Registration Information: When sending the fees ($309.55 and conference fee), please enclose the following information: Name,
Address, Home Telephone, Work Telephone, and Present Work Position.

ENROLLMENT OPEN ONLY TO REGISTERED CONFERENCE PARTICIPANTS. REMEMBER TO FORWARD COURSE
REGISTRATION AND CONFERENCE REGISTRATION FEES AND REGISTRATION FORMS FOR EACH. ALL FEES MAY
BE COMBINED INTO ONE MONEY ORDER. The Executive Board of ANYSEED encourages early registration for the above
course to avoid being closed out. This course is intended for persons willing to assume responsibility for independent study work
and who have demonstrated competencies in this area.

-
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READERS’ SURVEY RESULTS

Responses are in from the Perceptions Readers’ Survey. Nine topics were listed in the survey for
readers to rank in terms of importance. The topics were:
- New Compact for Learning
- VESID
- Infusion
- Bilingual Special Education Practices
- Consultant/Collaborative Teaching
- Education Reform and Special Education Practices
I - Education Reform and the Special Educator
: - Alternative Programming for At-Risk Students
- - Successful Practices in Mainstreaming/Inclusion

B ', Readers expressed the greatest amount of interest in Educatior Reform and Special Education
' Practices and Education Reform and the Special Educator. These topics were followed by Alter-
native Programming for At-Risk Students, and then Successful Practices in Mainstreaming/

Inclusion. Next, the New Compact for Learning was followed by VESID and Consultant/Col-
: laborative Teaching.

Respondents noted a range of reaction to the change in class size, with a balance of “it’s working” to
“negative!” The collapsed IEP received a similar response, with approximately 1/3 of the respondents

finding it positive; one-third finding it confusing and negative; and a little less than one-third, ambiva-
lent.

Readers stated that they would like to see ANYSEED grow and offer more programs in various

regions. We appreciate that there were those of you who took the time to respond to our survey. It’s
your voice that produces relevance.
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INDEX OF PERCEPTIONS ARTICLES
VOLUME 24, NO. 1 through VOLUME 27, NO. 2

VOLUME 24, NO. 1:
PROSOCIAL SKILLS TRAINING FOR CHILDREN WITH EMOTIONAL DISTURBANCES
(ED) AND BEHAVIORAL DISORDERS (BD): THE JOURNEY OF 1,000 MILES BEGINS
WITH THE FIRST FEW STEPS

Neel, Richard, S.
Changes Required 1o Inplement Social Skills Instruction in Schools
McGinnis, Ellen
Critical Issues Related to Social Skills Training
Muscott, Howard
Facilitating the Intcgration of Children and Youth with Emotional Disturbances and Behavioral Disorders
Through Prosoctal Skills Training
Foster, Herbert
A Conversation with Dr. Arnold P. Goldstein Concerning Prosocial Skills Training
Goldstein, Arnold
Prepare: A Prosocial Curriculum ‘or Aggressive Youth
Warger, Cynthia L.
Practical Strategies for Promoting Social Interaction of Students with Behavioral Disorders Through
Creative Drama
Maag, John
Palliativc Coping and Social Skills Training: Guidelines and Recommendations

VOLUME 24, NO. 2:
A VARIETY OF PROGRAMS MEETING THE NEEDS OF EMOTIONALLY DISTURBED
STUDENTS IN NEW YORK STATE

Kosberg, Susan, and Kosberg, Bernie
A Very Special Place
Shove, Susan
RISC: Raising Individual Self-Concept
Bortner Morton, and Susser, Phyllis
The Herbert G. Birch School for Exceptional Children
March, Phyllis, and Dantuono, Dianna
A Holistic Approach to Special Education Within a Psychiatric Sctting
Klein, Joal, Jakubwiic, Art, Tureff, Susan, and Fierro, Nita
The Clarkstown Alternative
Gang, Lynne
The Last Stop on the Public School Express
Brennen, Richard, Maloncy, James, and Burke, Beverly
Bringing Mental Health Services to Public School Programs

VOLUME 24, NO. 3:
WHAT'S NEW UNDER THE SUN

Kurtz, Ted

Times Are Changing Is ANYSEED Changing With Them?
Callai. Maria, and Veter, Dora

I Love the American School
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Mastrocola, Cathy

The Similarities and Differences Among States With Regard to the Definition of Emotional Disturbance
Bartoletti, Karen

A Dynamic Classroom: A Teacher Assistant’s Thoughts on Working With Children With
Emotional Disturbances
Payne, Linda, House, Linda, and Rocha, Ramon

Attitudes vs. Practices Regarding Stay-In and Pull-Out Delivery Models in Speech/Language Services
Schneider, Neal

An Approach for Managing and Preventing Disruptions in the Classroom
Burger, Joseph

You Are Special: An Open Letter to Students
Heilbronn, Barbara

Study 3kills and the Learning Disabled Student

VOLUME 24, NO. 4:
BACK TO SCHOOL ISSUE

St. Onge, Barbara

Transitional School-to-Work Programs for the Handicapped Secondary Student: A Model
Throne, Steve

Components and Perspectives of an Exemplary Special Education Elementary School
Saran, Marcia

Working Together
Ungerer, Karen

Writing Skills for the Mildly Handicapped Student
Flood, Connie, and Flood, Ralph

Living With David: Excerpts From the Parents’ Diary

VOLUME 25, NO. 1:
GETTING INVOLVED

Shands, Richard, and Brunner, Carolyn

Providing Success Through a Powerful Combination: Mastery Learning and Learning Styles
Kurtz, Ted

Traumatic Brain Injury: Emerging Issucs
Garrido, Luis

The Culturally Diverse Student in the ED Classroom
Flood, Connie, and Flood, Ralph

Developing Home and School Partnerships
Raker, Wendy

What Do Teachers of the Emotionally Handicapped Perceive as In-Service Training Needs
lannacone, Carmen, and Frazita, Richard

Don’'t Duck the Tough Questions Gencral Educators Raise About Mainstrcaming

VOLUME 25, NO. 2:
PAST, PRESENT, FUTURE; 25 YEARS OF EXCELLENCE

Kelley, kverett I
Past, Present, Future
Marks, I-dith
Responsibility Training
Flood, Connie, and Flood, Ralph
The American Family: Myths and Realitics
loster, Herbert
Ethnocentrism and Racism
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E VOLUME 2§, NO. 3:
WORKING TOGETHER

Long, Nichclas

Re-Educating Highly Resistant Emotionally Disturbed Students
Throne, Steve

The Magic of a Stuffed Animal
Stall, Robin

A Description of the Communication Disorders/Hearing Impaired Program
Keck, John, and Tuder, Leonard

Gifted/Handicapped Program
D'Aquanni. Michaela

It's Time to Mix, Not Match
Lewin, Rennie

Working Together

VOLUME 25, NO. 4:
INCARCERATED HANDICAPPED YOUTH: ISSUES IN CORRECTIONAL/SPECIAL EDU-
CATION

DiGangi, Samuel A., Perrviman, Patrick, and Rutherford, Robert B. Jr.
Juvenile Offenders in the 90°s
Eggleston, Carolyn
Results of a National Correctional/Special Education Survey
Bauer, Lyn
Child-Saving Work: An Historical Review
Ashcroft, Richard
A Nonaversive Intervention into Disruptive Classroom Bchaviors
Curry, Keith L., and Windell, Idajean
The Dually Diagnosed Offender

VOLUME 26, NO. 1:
EMOTIONALLY DISTURBED STUDENTS: ADDRESSING THEIR NEEDS

Crenshaw, David A.

An Ego-Supportive Approach to Children in Residential Treatment
Leichty, G., XMMiller, S., Burke, J., and Prater, M.

The Concrete-to-Abstract Continuum
Chiappone, Anthony, and King, Dennis

Regular Class Teachers' Attitudes Toward Resource Rooms
Bubuacz, Barbara, and Kerr, Ralph

The Tenths Systcm

VOLUME 26, NO, 2:
CONFERENCE PROGRAM: CHILDREN AND THE FAMILY IN THE 90°S

VOLUME 26: NO. 3:
MEETING THE CHALLENGES

Frazier, Michael
Education in a Special Act School District
Miller, Mary Gehan
Comprehensive Commumty-Rased Systems of Care for Emotionally Disturbed Children and Youth
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Rich, Joyce

I Can Make a Difference
Throne, Steve

Working Together: Trust, The Essential Component for Shared Leadership in Schools
V'ankseltine Sarda, Lynn

The Importance of Staff Development for the Special Educator

VOLUME 26, NO., 4:
MAKING CHOICES

Tavior,Lorraine

Competencies Necded by Teachers of Emotionally Disturbed/Behavior Disordered Adolescents
Prater, Mary Anne, Plank, Sherry, and Miller, Sidney

The Effects of Sclf-Monitoring on Decreasing Talking-Out Behavior and Increasing Time-On-Task

VOLUME 27, NO. I:
CONFERENCE PROGRAM. MORE WITH LESS: EDUCATIONAL EXCELLENCE WITH

DIMINISHING RESOURCES

VOLUME 27, NO. 2:
REACHING OUT

Brennan, Nancy
Mentoring in New York State: Collaboration in Action
Burger, Juseph V.
A Personal Journey
W heeler, John J., Vitale, Patrick A., and Miller, Sidney
Identifying the Behavioral Expectations of Teachers Across Settings and Their Impact on the Inclusion of
Students With Severe Behavioral Disorders
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NOTICE—-NOTICE—NOTICE

The ANYSEED Exccutive Board at their meeting on Novem-
ber 15th, 1985 voted unanimously to discontinue distribution
of free issues of PERCEPTIONS to its mailing list and/or
other interested persons. Future free distribution will be made

publication. Institutional subscription rates were set
at $10.00 per individual 1ssuc or $36.00 per annual subscrip-
tion. Institutional multiple copy rate will be $100.00 for ten (10)
copies of each issue.

Subscription requests will be accepted in any vear to com-

Individual Check .. .. e . ‘ R
District Purchase Order. ... . ... .. .. _—
District/Organization Checkh ... ... .. ——

Total Amount Enclosed:
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FROM THE PRESIDENT

B ' It ic with great pride that I speak to you about our organization. The 28th Annual Conference was

: | recently held in Rochester. Largely through the eftorts of our conference chair. Everett Kelley, and our
hardworking Executive Board and volunteers. this year's conference was an outstanding success. We
were privileged to have an excellent array of keynoters and workshop presenters. [ believe that the
unforeseen factor of a blizzard actually added to the camaraderie and fun experienced by all throughout
the weekend.

As always. | was impressed with the tervor that presenters and participants put into their profes-

s‘onal endeavors. This was equally felt and experienced in the social activities held in the evenings.
. ANYSEED brings to its participants a unique blend of fun and protessional advancement that
' keeps it continuously in the torefront of professional organizations. | thank you all for being a valued
1 part of the total experience.

Robert T. Aiken, President

26

ANYSEED Chapters requesting reimbursement for the 1993/94 fiscal year must request this in writing
- to the executive board president on or before March Ist, 1994, for disbursement on or before June
) 30th, 1994. Address included in this issue.

FROM THE EDITORS

Reflecting upon the 1993 ANYSEED Collaborative Conference, it becomes evident that there is a real
interest by practitioners in sharing ideas, pracices, and possibilities with one another. Perceptions 1s
just one more means for you to keep in touch with your colleagues about your learning, your ap-
proaches, your experiences of value. A major component of effective adult learning is that of perceived
use. or relevance, of the material by the practitioner. Confercnce workshops clearly indicated enthusi- |
asm about information to use. information to apply, information to try out ... researcher as teacher/
teacher as researcher! Through Perceptions, practitioners can also communicate about issues. practice:.
and ideas. We encourage you to think about what you do in the field and how it might contribute to the
lives of other professionais. Summon up your energy: reserve your time: and put together an article for
_ submission 1o Perceptions. This is a practitioners’ journal ... make it yours!

- In this issue, Sidney Miller, Julie Armentrout, and Julia Flannagan examine the promotion of

' peneralization for youth with disabilitics. The results of this study hold real value for the practitioner
who assumes his/her practice may be promoting generalization. William Behre. Thomas Mclntyre. |
_ and Kathleen Rogers take a look at the etfects of labelling on some students placed in special education
= programs: these authors let the students speak for themselves. Joseph Burger writes of “Loneliness,
Friendship. and Resilience, ™ with a call to encourage and nurture our learners.

You il also find a Confercnce Recap by Everett Kelley. This section of Perceptions will. for
those who attended the Collaborative Conference, help recall th ex: erience. For those who did not
make it to Rochester. the mecap may give you sume sense of what you missed.

We hape to see you at tiext year's gathering., and we hope to hear from you with articles submit-
ted o Perceprons. T the meantime, have a glorious spring!

I yvon Sarde and Michacl Frazier

— R

1
|
l
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STRATEGIES THAT PROMOTE GENERALIZATION FOR YOUTH
WITH DISABILITIES: AN EIGHT-YEAR RETROSPECTIVE

by

Siciney R. Miller, Julie A. Armentrout,
and Julia Flannagan

Sidney R. Miller is a professor of Special Education at Southern Winois University at Carbondale. Julic A. Ammentrout is a doctoral
student in Special Education at SIU. Julia Flannagan is a Researcher. Department of Special Fducation, Soathern Hlinois University

at Carbondale.

INTRODUCTION

One contentporary issue relating to the efticacy of instructional
niethodology for children and youth with mild and severe
learning and hehavioral disabilities is whether a specified
instructional tactic is able w promote generalization across
settings, behaviors, subjects, and/or conditions. The issue of
generalization is critical if the goal of educators is to foster
change that will produce more adaptive hehavior not only in
specialized instructional settings. but also in normalized school.
community, and workplace settings. The contemporary guide-
lines for generalization were formulated by Stokes and Baer
(1977) when they defined the parameters as the occurrence of
target behaviors under various conditions (i.c., settings,
subjects, behaviors, and time). They observed that for the
hehavior to oceur dcross diverse conditions, strategies must be
developed and utilized to implement the generalization process
in the targeted conditions.

In the carly and mid-1970s, the lack of generalization data
froni pioneer instructional tactics such as visual and auditory
perceptual trainfng, language training, and gross-motor training
resulted in critical analysis and reviews by Hallahan and
Cruickshank (1973), Hammill and Larsen (1974), and New-
comer, Hare, Hammill, and McGettigan (1975). In the case of
the pioneer instructional tactics, the theoretical construct
suggested that the use of sensory-motor intervention would lead
to improved language and mator skills by students identitied as
educationally disabled and confronting continuing school
tailure. The implicit assumption suggested in the literature was
that the aptitude training would lead te improved acadenic and
motor pertormance under & variety of conditons. Follow-up
cfticacy studies failed to sustain the theoretical constructs or
mnplicd suggestions. Given the obyious academic and behavioral
vithue of instruction that leads to gencralization, investigators
hive cxplored and discarded a varety ot these 1950 and 1960
appraaches

The questioning of such procedures was aceelerated by
tollow-up studies of the TO8OS (Mg, Horeeln & Fanmng,
1985, Hazast, Gordon & Roe, 1985, DeStephano & Wapner,
1991, These investigations sugpested that interventions and
procedures administered tomildly and severely disabled learners
during the 19708 and 1980 did notiesafcin generalized
pettormance in commmity and workplice settines tollowmy
public school taimng

The emerpences o new delivery nodels imvolving = Trans-
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tional Planning™ presupposed generalization. Most ransitional
planning models expect a student to generalize learned behavior
in a vanety of settings, tncluding the training site and the
community-based work placement. The goals and expectations
of transition planning have apparently been limited by ineffec-
tive program strategies and instructional interventions which
have yielded generalization.

One approach which has been explored by investigators is
the efficacy of metacognitive procedures, which require the
disabled learner to become involved in his/her program moni-
toring and evaluation. Metacognitive tactics have heen sug-
gested by some (Kanfer, 1970) as a possible effective instruc-
tional tactic in fostering generalization of academic and social
hehaviors. Several investigators during the 1980s and 1990s
conducted studies examining metacognition as a generalization
tool among populations with behavior disorders, Sasso, Melloy.
and Kavale (1990) demonstrated that training for appropriate
hehaviors through the metacognitive approach can promote
generalization of pro-social behaviors using self-recording.,
prowmpts, and tading of treatment strategies.

Ritode, Morgan, and Young (1983) used self-evaluation
1eols to promote maintenance and generalization. In their study .,
six students classitied as behavior disordered were closely
involved in their own individual treatment plan. Ina resource
room setting, students leamed to evaluate their social and
academic behavior. These new behaviors were maintained at a
higher than bascline level when the students returned to their
regular education classroonn.

Huglies, Ruhl, and Misra (1989) reviewed self-manage-
ment models for students with behavior disorders in school
settings. The authors found that self-management was most
suceesstul when combined with methods such as contingent
reinforcement, matching, or cueing. Each intervention method
was tound to increase the student’s apypopriate behavior across
settings, Rhode et el (1983) also demonstrated that, in using
selt-instruction, the student’s academic and social behaviors
increased at a rate comparable o their non-haudicapped peers.,

Adding to the peneral findings, Bender and Fvan (1989)
found that a combination of scli-monitoring and class mectings
could also poste sely increase acdenne and social behavions
within the regular education classroom,

Nelson, Smith, Young, and Dodd (19911 comcducted a
meta-amlysis of self-manegement stdies. The aralysis sup

Vi
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ported conclusions that nietacognitive procedures are an
effective intervention methodology among youth with behavior
disorders. Further, Nelson et al. (1991) found that the treat-
ments failed to generalize, and suggested that genealization
would occur only when generalization is considered a vital part
of intervention and is systematically programmed into the
treatmient package.

Etscheidt (1991) supported earlier findings when it was
observed that metacognitive strategies appear to be a highly
effective approach, but noted that generalization must be a
planned component of the intervention in which the investiga-
tion considers issues of changing environments, behaviors,
times. and conditions as part of the overall training process.

This review looks at eight studies that specifically included
instructional strategies and behavioral techniques designed to
promote maintenance and generalizaton of specified acadentic
and/or ocial behaviors across a variety of school settings,
subjects, behaviors, and time. The evaluation was designed to
yield information what would enable researchers and instruc-
tional personnel to identify critical variables that facilitated
peneralization, and to target those factors which were not
included and thus limited the utility of the study to researchers
and instructional personnel. The studies were conducted by
master’s level students in Special Education at Southern {llinois
University at Carhondale with populations exhibiting Severe
Behavior Disordered, Moderate Mentally Retarded, and/or Mild
Learning Disability characteristics Each study was conducted as
part of an ongoing practicum experience in school programs
Jocated on the grounds of a residential mental health facility. in
a local community-based school facility, or a community-based
worksite.

METHOD
Studies Selected

The eight studies to undergo analysis were selected froma
poul of 17 refereed research articles published as part of & grant
designed to train master's level studeats in working with
populations having been identified as exhibiting either Severe
Behavior Disordered, Moderate Mentally Retarded and/or Mild
Learning Disability characteristics. All the selected studies were
conducted in either a school program operated by the local
special education cooperative on the grounds of a residential
mental health facility, in a traditional local community-based
school, or in a community-hased worksite. Of the studies
reported, five were conducted in the residential mental health
tacility, two in 4 traditional connounity-based school, and one
ity a community-hased worksite. Each of the selected pubhica-
tions employed at least one aspect of metacognition and the
destpn reflected a strategry for promoting generalization. Each
study was designed by the master's level student with the advice
and supervision of a faculty member in the Department of
Special Education at Southern Hlinois University at Carbondale
and the professtonal personnel at cach setting.

Stidy Sclection Process

Al at the seleeted studies had been conducted by pradiate
atudents in the Department ot Spectal Bducation miaster's deyree
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program, Each of the studies had been subuitted and aceepted
by a refereed journal or monogiaph tor publication. The
investigators included only those articles that had heen selected
through the referee process. since the process supported the
assurptions of research rigor,

The descriptors used in the selection process to identity ihe
eight articles from the pool of 17 included self-monitoring, self-
evaluation, self-instruction, self-control, integrated settings,
transter of training, fading procedures, and multiple haseline or
multiple treatment variables. The studies were expected to
contain descriptors that included no less than three of the ahove
descriptors. All the subjects in the cight studies had been
identified as being cither Severely Behavior Disordered.
Moderately Memtally Retarded, and/for Learning Disabled.

The studies were selected by a three-person panel con-
posed of a faculty member, one doctoral student, and one
master’s degree student.

Definition of Terms

Generalizationr: The ability of the subject to exhibit the
newly-acquired behavior that was Jearned under one set ot
conditions (e.g. . reading group) into a secondary set of condi-
tions (e.g., mathematics group).

mstruction: The daily process during which the student is
expected to learn his/her acadenic material and exhibit appro-
priate hehavior(s) in the selected instructional sites (. g. the
classroom).

Instructional Setting: The setting in which the subjuct
received instruction in a specific curricular arca by the class-
room teacher.

Muaintenance: The conserving or retaining of a newly-
tearned skill over time in the environment in which it was
originally leamed.

Motacogniion: A dysamic idiosyneratic strategy designed
1 assist an individual to manage hisfer own behavior through a
process of self-ohsenvation, self-recording, seif-evaluation, self-
analysis, and self-reinforcement.

Self-Monitoring: A process in which the subject of the
study assumes responsihility for ohserving his/her behavior(s)
that have been targeted for change. As part of the self-monitor-
ing process, the student is expected to obsenve his/her own
hehavior, record at specitic times the vceurrence/nMoN-NCCurreme
of the behavior, and then chart is/her daily performince
relative to the targeted behaviors,

Socal Velidation: The imvestigator '~ reliance upon
teacher-generated data which was derived from cither yuestion-
mtires. interviews, andfor surveys to identity or target a specific
hehavior.

Training: The process during which the teacher Givestiga-
jor) descrihes the procedures the subject will be expected to
exhibit during the learning and pertorniance pracess in the
Classroont, As an example, students will be trained to seit-
observe their behavior, record their ohservations, and chart the
newly-collected data.

Training Serting: The enviionment in which the investiga
tor tryrhit the subject how o peromn the tupeted behavior o
set of hehavions.

Treatmont Draatrons 1he length of tme incanducting the
entire study.
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Analysis Procedures

AL Seven review criteria were chosen by the panet to analy ze
cach ot the selected articles that met the sereening critena. The
SeAEI reVIeW Criterdd were:

1.y subject/behavioral characteristics

2 target behaviors

30 dosign/settings

4.) instruction timedtreatiment duration

5. generalization strategics

6.0 methods of generalization assessment

7.} outcomes
B.  The doctordl student would review the matenial inicially,
denttying intormation that matched the seven review critena,
Oncee the doctoral student completed the task, all the material
was reviewed by the senior author and a miaster’s level graduate
assistant. Reliability was caleulated by dividing the number of
agreements with the number of disagreements plus agreements,
and muldplying the dividend by 100 to yield 4 reliability
coetticient. The reliability across categories ranged from 82 o
95 percent with a mean of 93 percent. The highest agreement
oceurted in the category of designssettings and the fewest
agreement occurred within the category of instruction tme/
treatiment duration,

Review Criteria Rationale

The review was designed to investigate two issues. First, the
evaluation was designed to yield information that would enable
rescarchers and instructional personnel to identity: 1) critical
varables that tacilitated generalization, and 2) information
which was not included in the study and thus limited the utlity
of the study o researchers and instructional personnel, The
major concern that prompted the analysis was whether the
destens met the guidelines laid down by Stokes and Baer
(1977). The invesdgation turther sought to determine whether
the actuwa results could enable researchers and instructional
personnel to conclude that the subjects had clearly demonstrated
veneralization ot hehavior, thus enabling them to function more
independeitly under the changing criteria ot settings, subjects,
hehaviors, andior time. In addition. the investigators were
seeking to determine what types of changes needed to be mide
i thie training ot personnel and in promaoting peneralization of
the appropriate leaned belavior exhibited by youth with
disahilities.

RESULTS

Subjects Belinvioral Characteristicos: The apes ot the 14
subjects mvolved e the crglit studies ranged trom seven vears to
22 vears, with the mean age of 14, 5and was comprised of 12
miales and 2 temales, Seven ot the 14 subjects had beenadenn
tiod ats severely bebavior disordered, while one of the seven was
alsnidenutied as exhibiting Learning diability charcctensties.
Fom af the T3 subjects were identitied as learning disabled,
while two of the 14 were identified as nldly mentalt
with bebavior disordered chianacteristies.

retanded

Tearpet Belunrors . Nnee cateroties ol beliavions were
targeeted fot intervention within the eipht suidies. O the 14
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investigations, four focused primarily on social skills ey
increasing greetings. thankings, initiating conversations, and
shaving behaviors: decreasing pouting and sclt-injurious
hehaviors): six primarily focused on instructional behaviors
(v.g.. on-task and attending to task); and four investigations
tocused printanly on academic performance behaviors (e g
reading and mathematics). Of the four investigations that
tocused primarily on academic behaviors, tiree studies exam-
ined the effects of treating the pnmary beaavior ona secondary
instructional behavior (e.2., on-task and attending-to-task).

Destgn/Settings: Of the 14 investigations, nine muluple
haseline designs were employed. Three of the eight muldple
haseline designs were conducted across behaviors; tour of the
eight were conducted dcross settings; one was conducted dacross
conditions: and one was conducted across both settings and
behaviors. Of these nine multiple baseline designs, five em-
played fading procedures to the approach. Five of the 14
investigations utilized withdrawal designs (AB, ABC, ABAB,
ABCAD, ABACD, ABACDE. ABABABABC) with fading
procedures added to the approach. Of the 14 investigations, six
veeurred in a traditional local conmmunity-based school system,
and seven oceurred in 4 public school system located on the
grounds of 4 mental health facility. One of the 14 investigations
occuried at a community-based worksite.

Instruction Time/Treatment Duration: Of the 14 investiga-
tions, eight reported the length of time given to training and/or
intervention. The longest time period required tor training and/
or intervention sessions was 30 minutes and the shoreest time
penod was three-minute sessions. Eachi of the 14 investigations
reported the duration ot treatment. The longest study concluded
at the end af 45 weeks. and the shortest study concluded at the
end of 3.1 weeks.

Generalization Strategies: All 14 investigations descnbed
in the eight studies employed metacognitive eehniques as ¢
treatment strategy to produce increased pertormance and
generalization of behavior, One of the 14 investigations
employed self-monitoring procedures; seven investigations
employed self-monitoring with tading procedures; and two
investigations employed a combined treatment package cotisist-
ing of selt-monitoring with either self-recording or selt-
instruction, both with fading procedures. Of the 14 investiga-
tions, twe employed self-instruction, one of which incorporated
fading procedures. One ot the 14 investigations employed self-
evaluation as a treatment strategy in producing increased
perormance and generalization of behavior.

Mcthods of Generalization Assessment: Of the T4 investi
gations, three collected data across settings using momentary
terval time sampling procedures, and one collected data across
settings using momentary interval observations. Four of the 14
investigations collected data on i single behavior across
treatruent variables: three using momentary interval time
sampling procedures and one using frequency measures, Five of
the 14 investigations collected data actoss hehiaviors: two using
muonientary interval time sampling procedures and three using
frequency mciasures, One ot the B investigations collected data
de1oss stthjects using momentany inteival time siampling

procedures.

Outcomes: Al 14 investigations tepotted suceesstul
sencralization of toget behaviar actoss scttinys, hehaviars,
siibjects, and‘or time. Of the 14 investigations, four reported
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generalization of the target hehavior across non-trained instrue-
tional and/or non-instructional settings. Three investigations
reported successful generalization across both behaviors and
non-trained instructional and/or non-instructional settings, and
one investigation reported successtul generalization across both
conditions and behaviors in a non-trained, instructional setting.
Four -f the 14 investigations reported successful generalization
of a single target behavior across treatment variables (e.g., self-
monitoring with reinforcer; fading: self-monitoring/self-
instruction; no tones, no reinforcers). Of the 14 investigations,
one reported successtul generalization across behaviors. and one
reported successtul generalization across subjects.

SUMMARY, CONCLUSIONS, AND IMPLICATIONS

One purpose of this article was to present a sample of studies
incorporating diverse treatment plans specifically designed to
promote maintenance and generalization. The 14 investigations
contained in the eight studies demonstrated the efficacy of
metacognitive and generalization training. Training in the
school setting (e.g.. traditional local community-based school
and public school located on mental health facility grounds)
occurred in seven of the eight studies with subjects exhibiting
either Severe Behavior Disorders, Mental Retardadon, and/or
Mild Learning Disabilities To increase the probability that the
training was durable over time and/or situations, treatment
packages possessed strategies for facilitating maintenance and
generalization. In reviewing the trends sssociated with the
studies, the generalization strategies commonly employed were
self-monitoring, self-instruction, training across settings, and
training across more than one trainer, Self-monitoring seemed
especially effective based on the apparent sense of control it
gave the student across various settings, Even after visual
prompts were faded, the subjects often incorporated the control
in the form of self-talk. Several studies also found that the
learned bebavior increased in non-trained settings, thus giving
evidence of generalization.

The interventions also appeared to enable the subjects to
display the appropriate behavior with individuals other than the
trainer. This gave rise to the notion that it was the intervention.
not the trainer, that was the essential component of newly-
learned behavior and application of the behavior in novel
settings, Differences appeared in the studies with respect to
settings in which treatment ok place. Five of the cight studies
occurred ina public school located on the grounds of a residen-
tial mental health tacility (Kiburz, Miller & Murrow, 1984;
Miller, Wheeler & Selinger, 1988 Fidishin, Mitler & Prater,
1989: Chambers, Miller, Marshall & Selinger, 1988; Leichty.
Miller, Burke & Prater, 1990). Obvious reasons for the
graduate students choosing clinical settings were the factors ot
coutrel involved. These settings were readily available; the statt
welcomed academic and social intervention tor its students; and
there was a bt strocture ot comtrol pervading throughout the
program. Clisses were also sutficiendy small, enabling the
praduate stadents 10 con entrate on one subject during
speciticd meervention time. Following sieceesstul acguisition of
the destred behavior in the structured environment, the graduate
students conld proceed to toster practice and nuastery taining in
a more unstructured enviromment,

Fwar of the cight studies farther sugpested that tieating
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primary target behaviors (i.c.. instructional deticits) can
indirectly promote secundary target behaviors (i.e., appropriate
¢classtoom behaviors) among youth with disabilities. In the
Miller et al. (1989) and Leichty et al. (1991) studies, each
treatment was designed to promote either mathematics or
reading skills. The studies charted hoth the subject’s acadenic
and classroom conduct change during the treatment. In both
studies, the investigators reported concurrent gains in classroon:
conduct as the subjects” academic performance increased. The
Leichty etal, (1991) study suggested, however, that the direct
service time required to deliver instructional assistance may be
greater than the amount of time required for modifying class-
room conduct.

Wheeler et al. (1988) argued for training to oceur in the
natural environment. The subject was trained within the actual
commiunity-based worksite. Prater et al. (1991) and Oshorne et
al. (1986) conducted treatment during mainstreaming of the
subjects into regular education classes. Conducting treatmient in
the natural setting facilitates generalization due to the diversity
of settings, behaviors, and prople that exist.

Each of the studies demonstrated that generalization cap
oceur with differing populations of students with severe and
mild behavior and leamning disabilities. The studies also
demonstrated that change can oceur across a variety of settings,
including a public school system within a residential mental
health facility, traditional community-based schools, and in a
community-hased worksite. Further, the studies have demon-
strated that studies can be designed and implemented by
master's level graduate students who, at the time, had limited
experience working in the schools with students who had been
identified as having a disability. None of the graduate students
had more than one semester of (xperience with implementing
metacoghitive strategies.

The literature is beginning w suggest that generalization
can be promoted when practitioners and investigators attend
hoth the characteristics of intervention and the thoroughness of
the treatment plan, as well as attending to the training, mainte-
nance, and generalization processes. The literature remains
unclear as to whether metacognitive strategies can be ettective
aLToss a wide spectrum of recipient and trainer populations,
schools, community and workplace settings, treamients, and
behaviors. These studies demonstrated that Timited success had
heen achieved with student populations with Severe Behavior
Disorders. Learning Disahilities, and Moderate Mental Retarda-
tion in a limited number of residental and traditional commu-
nity-hased public education settings,

A second purpose of this review was to identity factors
which limited the instructional and reseaich utility of the
studies. A signiticant drwback of the studies was the absenee of
training e reported in all but four studies. This failure makes
carcful analysis and replication of the experiment ditficult. in
order to he utifized in the classroom, the training tintes ot the
inters entions shonld be swithin a realistic time-friue for teachers
serving several students during a busy and possibly complex
school diy. Replication of the studies hias been mmade ditticult
piven the faiime to provide tme intenvals wequited of teachers
and students.,

One major limitation of all but one of the stadies was the
faiture to measnie tie cHedtiveness ol the intenvention ontside o
the structuied sehool setang, where naturally oceurring tein-

‘1F1
o,




Q

torcers are likely to support newly-learned and mastered
academic skills and/or behavior. The une study that involved
treatment outside of the general school setting did not seek
generalization of behavior ouiside of the environment where
training and work were integrated. Another limitation of the
studies was the fact that all of the graduate students who
conducted the studies had access to faculty members at their
institution of higher education to assist with the formulation of
treamment implementation and design. In addition, each of the
studies was eventually used hy the students as part of their
Master's theses.

All of the subjects in the residential treatment program
functioned in a highly-organized environment in which most of
the educational statt were aware of the nature and goals of the
treatment. As a result, it has heen inferred thar at least some of
the staff either overtly or covertly supported the efforts of the
investigator and thus may have contributed to the success of the
treatment. In the study involving the moderately mentally
retarded student, many of the statt at the jab shie were college-
educated and were aware of the nature and goals of the treat-
nient. Here, too, the nature of the environment and the aware-
ness of the statt may have contributed to the program’s demon-
strated efficacy, and can be interpreted as limiting the implica-
tions of the studies.

The above limitations should not be perceived as negating
the studies” effectiveness, nor as questioning the viability of
metacognitive procedures to promote generalization of academic
performance and socially-appropriate hebavior in school
settings. Clearly, more investigations must be conducted to
determine the efficacy ot the metacognitive procedure as a
transportable tool fron the school to the community and the
workplace. Additionally, practitioners and investigators must
design a treatment which seeks to foster the use and application
of the skill and behavior beyond the environment and condition
at which it is taught. Too trequentdy practitianers and investiga-
tors have failed to recognize the naturally- occurring reinforcers
that can exist in a highly-structured public school program.

Further studies need to be conducted that address such
issues as: 1) the content of teacher training that best contributes
to effective instruction with consequent maintenance and
generalization; 2) the duration of the teacher training; and 3) the
level of environmental support that is needed to most eftectively
promote maintenance and generalization. Future studies also
need to measure whether there is a difference in the performance
of others in the same environment who benefit equally because
of the increased structure, cueing, and teedback that was on-
going in the classroom,
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“THEY TELL ME I’'M CRAZY”:
STUDENT RESPONSES TO BEING LABELED
BEHAVIOR DISORDERED

William J. Behre. Thomay Mcinyre,
and Kathleen Rogers

William Behre is a teacher of Special Education in Brooklyn, New York. He has recently completed his Master's degree in Special
Education at Hunter College in New York City and will hegin his doctoral study at the University of Michigan in the falt of 1993.
Thomas McIntyre, PnD. is a Professor of Special Education at Funter College. Kathleen Rogers is a teacher of Special Education in

New York City.

The issue ot labeling students has been hotly debated in
hoth the popular and professional press. The literature suggests
that labeling not only helps define how an individual is viewed
by society at large. but also how s/he views her/himself (Poole,
Regoli & Pogrebin, 1986). Tutuitively. this makes sense. It
enough people tell us we are “weird” or ~different™ ofien
enough, we begin to helieve it.

In a school setting, where labels are often associated with
the existenice of special classes based on the ability and achieve-
ment. the literature seems to support this view. Studies show
that grade schoolers who are labeled Learning Disabled tend to
have lower self-esteemn in an academic setting than their non-
labeled peers (Bear, Clever & Proctor, 1991; Coleman, 1983,
Morrison. 1985: Renick & Harter, 1989 Tilzer, 1987). An
Academic Disability label tends to lower self-perception outside
of the classroom as well (La Greca & Stone, 1990; Morrison,
1985). Similar results were found with students labeled Bebav-
ior Disordered (Leone, Price & Vitulo, 1986).

However, there are two camps in this debate. The first
group sees labeling as a usetul tool that helps professional
educators classify »nd reniediate the problens taced by their
sudents: the other views libeling as a limiting convenience for
educators that often works o the detriment of students. To these
educators, labeling creates a so-called “selt-fulfilling prophecy™
in the psyche of the students as well as in the expectations of the
teachers.

Among teachers, labeling is an old debatc with positions
that are continually heing tested and re-defined. This discourse
amony - Gleagues is indispensable, but lacks an important
component: consumer input. When other public service agencices
wish 1o assess their practices, they often sunvey their clients.
Speciitt edueators should do the same

With this in mind., we decided o ask the consumers
(~tudents who were classified as Behavior Pisordered and
enrolled in public school special education programs) how they
teht woout thentelves and their labels. Our goal was o deter-
mine if the students actualky realized why they were in special
cducation and. it <o, how they felt about their placement. This
“nvey provides some insightmto their self-pureeptions as well
as the perceptions ol those around then.

THE INSTRUMENT
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Our questionuaire was administered to 47 sixth- through
twelfth-graders enrolled in classes far children with behavior
disorders in urban schools. Their academic skills varied widely.
with the vast majority functioning well helow grade level.
Although students were wld dat the completion of the survey
was optional, all chose to take part in the study. All students
were assured hy the researcher that responses would remain
anonymous. In order to help control for limited reading ahility.
the survey was read (o all of the participants. Four of the seven
questions were presented in multiple choice format. The other
three required written responses from the students.

Responses indicated that all of the 47 respondents consid-
ered and answered the questions serjously. While there was a
fair share of one-word answers and an occasional vuanswered
question in this section, several of the students articulated their
thoughts in an extended and often poignant fashion.

RESULTS AND DISCUSSION

When asked to complete the sentence, “Maostof the kids inmy
class Jare] ... ." nearly half (48,9%) of those surveyed consid-
ered their classmates “pretty normal™ (the rest classified thent as
havine behavior problems). In response to “What hest deseribes
you?.™ more than two-thirds (68 %) of the respondents indicated
that they did indeed have a behavior prablent. [Choices were: 1
have problems with my bebavior™ ™ T don’t have problems with
my hehavior. "] Of this group, however, nearly two-thirds
(65.6% ) answered “no™ when asked "Should you be in special
education classes?” At tace value, this appears to indicate that,
while the majority of students were astute enough o realize
their disorder, they showed minimal grasp of the cause-and-
effect relationship between their behavior and the resultant
classroom placenient.

“This contradiction scems consistent with the poor judg-
ment skitls otten displayed by behavior-disordered pupils
(Wand ctal, 1991, and it is tempting to conclude that most of
these students simpty do not comprehiend how the systent
functions amd how their behavior influenees their plicenient.
However, iy is not necessarity the cise. The number of
nerative tesponses o thie gquestion, Do you tel! other Kids vou
are iu spucial cducation?” may imdicate astiony socti! clomet
it iufluences ow they pereeive demselves and react th thein

1,
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classroom placement.

Of the students surveyed, less than one-third (31.9%)
indicated that they freely reveal their special education place-
ment to others. The other two-thirds (68.1%) said that they tell
only good friends or no one at all. Nearly half (48.9%) of the
students said that they experienced negative reactions to being
labeled a special education student.

When asked, “How do other kids react it they find out that
you are in special education?,” the replies included: “Some of
them laugh and I get angry™; “They tease me™: “Some try to
make jokes. It gets me mad™; “Some kids understand and some
don't. They automatically think you are slow or stupid, but I'ni
not. That's generatly why Tam quiet about it™; "1t's kind of
embarrassing™; “They wilt start cailing me names™; “They
think special education is for crazy kids™; *They think 1 am bad
orcrazy™; "They laugh™: ar d “They tell me I'm crazy.”

Similarly, more than hait (51%) of the surveyed students
reacted negatively when asked, “How do you teel about being
calied *behavior disorderesd or *emotionally disturbed™.™ Their
comments included: 1 feel hurt inside of me™: “Lose my
temper. Scream™; 1 don't think they should label anyone™: =1
feel embarrassed because kids make tfun of me™; 1 feel dumb™;
and "1 feel like a retard.™

Based on commentary like this, it is not difticult to
understand why so many students expressed a helief that tiey
should not be in special education despite their admission of
hehavior problenis, Within their social context, special educa-
tion is viewed as an inferior alternative that is often severely
stigmatizing. To admit to needing a special education setting
would be, tor many of these students, akin to admitting
inferiority. Denying a need for special education seems o be
many students” was of saying, “Sure, | don’t hehave properly
all of the time, but I don't deserve to be treated as an outeast ™

Given the prevailing social context, the students who
denied their need for special education behaved quite togically.
Denying the need for special education placement, while
admitting that they meet labeling criteria, is a minor contradic-
tion when the alternative is to admit that one 1s weird or less
than capable.

The results of this sunvey provide a glimpse into what
seems to he an important underlying truth: behavior disordered
students in special educ dion classrooms seem to be acutely
aware of the effects ot the labels placed on them. The majority
of these students react negatively to heing labeled. 1f students
arongly resent the very class that is supposed to help aneliorate
their disorders, what are the clinees of building the pride and
pusitive climate needed to promete remediation? 1f our pro-
prams are to overcome the students” pereeption of thenn s
stightatizing holding tanks, we must find a4 way to developa
“user-triendly T system Tt must hotter serve stedents widiout

ostracizing them frem their peers and engendering in then a
potentially erippling self-perception. According to the students.
our current systen is failing on this front.

The authors wish to express their sincere
thanks to the following individuals who
assisted in the development of this
nunuscript: Cindy Berkiw, Debra Man,
Jaclyn Sasson-Berkowitz, Paula Tursi-
Smith, and Joel Von Ornsteiner.
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LONELINESS, FRIENDSHIP, AND RESILIFNCE

by

Joseph V. Burger, PhD

Joseph Burger is teaching at Dowling College

Rejection - What a horrible experience. Do you remember having
been chosen last of all the children - begrudgingly - to play on the
team? No? Well, how about having researched and written a term
paper ur a long homework assignment - which you believed
clearly deserved the Pulitzer Prize - or at least a grade of

A+ ++, and at the top of the paper appears a C the size of 4
quarter -circled -inred - and a comment reading some
pointless phrase like *Good Try™? Still no discomfort? Good.
You've overcome a major ohstacle. But - what about that special
person who you noticed from atar - who you hegan to dream and
fantasized about - in highly graphic sexuallly seductive erotic
ways - who you could have forever and always in a state of
perfect bliss? But who never noticed you? Or lied to you and
cheated on you? Or was so much a part of your life and heart and
mind for s¢ very long - and then suddenly vanished without 4 care
or concern for your shattered dreams and broken heart?

Rejection! - What a mgjor loss! - And for a child or a
teenager no less! And when it comes to matters of the heart are we
notall still as vulnerable as kids? Well, there™s a flip side to all of
this hurt, It's calted aceeptance. - Laceept you. | know you have
blemishes. [ know you're not perfect. £'m not perfect. so why
siould T expect you w be? And [ see you as you are, not as |
might reshape you. For you are a whole person, complete in
mortal form and simply being you - with your own thoughts.
YOUr OWN eXperiences, your own perceptions - your own feelings.
And you nuay not share all of my ideas and visions and emotions,
and associations hetween them. But yours are certainly equally
valid and of value, equally precious and unique. They are yours -
they are you ... Now, didn't what 1 just said teel absolutely
splendid? Didn't it somewhere deep inside you make you ful
war {even if in the tiniest place, in the teeniest manner)! -
Special? Loved? Valued? - Being accepted just as you are? Right
here? Right now?

Why must children experience rejection” Why is life so
unfair? Well, say some adults, certainly such experiences toughen
themn up! *Hard weather makes for strong timber”™ - sa they say
... Helps put things into perspectivee - or does it? Tmean. what it |
am rejected repeatedly”? Over and over and over -- hy many
people. Perhaps nothing | do is acceptable! - apparcently not to
anyone! What must | do to be Toved? Oh -- you can’t love me.
halt! - OK. -What then must T do be liked”? - Oh, T ean't be liked?!
Well, what about being acknowledged? No? You won't acknow!-
edge me? That's so unfair’ That hurts! Well what about just
recognizing me? - T mean, Here T am. - Just look my way - ook
ar mie! - Please? Can't you just notice me? - You knaw, J do
exist. | do have teelings, - (Ha! How can Ttk to you abeat
feclings when you don't even see nie ot heat me? - When T don't
matier to you because Tdon'texist!y = Paliaps this what dying
alone feeds like, tatent Hives of dildren with unseen, unheard
CXASenees.,
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. His work has appeared in Perceptions in the past.

And so it goes - a child who does not even exist - not to
parents, not to teachers, not to siblings. not to schoolmates - a
child whose loneliness is so patpable - to him/herself at least. it
not to others - that s/he actually spends every waking montent
tatally unable to see through the emotional fog.

O.K. Let’s try not to slip into the typical “diagnostic
prescriptive mode” right away. Classitying and clarifying.
analyzing and defining people’s bebaviors. Rather. let’s consider
wiiat we already know ahout what works - what increases the
odds for saving this youngster fron a lite of hell, from an
isvlated. alienated existence, perhaps even from severe depression
and suicide. - DSM HI is certainly necessary, hut not right this
second. . O.K. - Feelings! Let's look at Loneliness (widh a very
capital L), Loneliness is indeed rooted in friendlessness.

In an article entitled “Sidelined by Loneliness,” by Richard
Flaste (the New York Times, the Good Health Magazine, dated
April 28. 1991) the author discusses this subject with clanty and
sensitivity. Flaste explains that today childhood triendships and
friendlessness have become subjects of renewed interest and
concern to mental health protessionals and educators who are
seeking models and strategies tor the development inchildren of
social skills and interpersonal strengths. More importantly. say
Robert L. Seliman and Lynn Hickey Schultz in Making o Friend
I Yourh (University of Chicago Press, 1990), such instruction
provides fundamental building blocks for future intimacy. Nearly
4 halt-century ago, Harry Stack Sullivan vigorously affimied this
position, and in recent years, the mentz] health/education commu-
nity has come to recognize the value of trust-building friendship
in the development and maintenance of healthy resilience. Yet,
again, we need to emphasize that there is a healthy fonm of
resilience wherein a child's friendships and/or mentorship is tilled
with warmth. care, patience, puidance, nurturance, and complete
aceeptance ... And there are unhealthy mentorships ws well which
can twist and cripple the chila’s sense of worth, detinition of right
and wrong. and focus of purpase. If we were to consider an
examiple of such a relationship even under questionable circum-
stances, such as that between the affable yet conniving and
manipulative Fagan and Oliver Twist, it stands in marked contrast
to the danger imposed by Bill Sykes upon Olver. Nawcy, and the
¢hild thieves as described by Charles Dickens. Even a thict like
Faman tries to build a relationship which enhances resitience,
Syhes, on the other hand, is moestrousty intimidating - a truly
unhealthy, dangerous “mentor.”

Do you remember atime in your lite when you were the
“new kid onthe block™ Or when you telt inappropriately diessea
tor an occasion” Or vou had noidea what vour companions were
talkiny about? O you were tont and condused inthe midst ot a
crowd? Or evervone wis Baghing convulsively ataqoke and
you cotdd not secoprnize the “hamor™! Perhaps even being the
wihied tof the joke yonrselt, - Ths do o many people developa
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discomtort with unfumiliar territory. Thus do they experience
internal stress, seli-doubt, and fear of “novelty”™. And so, again,
without proper, caring guidance, some suceumb o this psychic
pain - associating any novel experiences with potential pain,
ridicule, scom, shame, or failure. Clearly, such & person needs
lots af encouragenent and reassurance, Can you imagine going
through life always fecling fearful, always feeling intimidated,
always unsure and insecure - and never knowing that, as the sony
gues, “You've Got a Friend™? How is one to fearn how to gauge
the rapids, test the waters - become healthy and resilient - without
at least one healthy, caring friend to say “It's okay ... [ love you.
[ accept you. [ understand. and I'm here for you. You can trust
mie. ™ Without this, there is no safety net, and therefore, there is
little opportunity to develop social competence. Again, in the
review noted previously, “Sidelined by Loneliness,™ Richard
Flaste mentions that Stephen Nowicki, Marshal P. Duke, and
other psychologists at Emory University have been studying
degrees of social competence in children who seem “unable
decipher the unspoken cues of others. They can't tell from facial
expressions or body movenients or inflections in the voice what
other kids really mean. They do everything wrong.™ (pp. 22-23)
And certainly such a collection of errors and misunderstandings
can fead to disastrous long-term social consequences. - Imagine
NEVER reading social situations correctlyt - ALWAYS being
mistaken!

So, what can parents and teachers and other helping mentors
do to strengthen such a child's social competence and hopetully,
in turn, help her/him develop and maintain healthy, rewarding
friendships? Suggestions: Prevent children from establishing
reputations as “a wimp,” “a bully,” “anerd.” or "a baby” by
discussing stories from books and films and wlevision programs
whose characters have to solve realistic lite problems and handle
interpersonal conflicts. From the carliest of years, guide <hildren
in the art of inquiry and social discourse. Permit them and
encourage them to inquire about the why's and how's that things
aceur as they do. Encourage curiosity. Introduce and nurture an
appreciation for novelty. Play and laugh and explore: - and model
these hehaviors by doing them along with the child. But, above
all, if the youngster tries and fails - do not berate him/her. Do not
give up. Do not blame and shame her/him. What is necessary is
continued encouragement and guidance. Reniinders without
harassment. Support without threat, Challenge without shame,
Children need to be inspired by experiencing positive outcomes
and healthy role models, knowing that someone does care - a true
triend and. one hopes, a competent coach. An attentive ear, an
honest appraisal, and a warn gesture go a long way toward
enhancing a child's ability to learn and master -or at the very least
to attempt new skiils. Establishing self-trust as opposed to self-
doubt. Offering and receiving clear and manageable behavioral
feedback as opposed to general non-constructive statements such
as "Can't you see? Can't you get it right? Why don’t you try
harder? What's the matter with you?™ and on and on. And if you,
as it parent or wacher are running out of patience, find your own
nicntor or support team, and solicita pep talk, Take @ deep breath
and get back on tack. Da not scht-destruct!

And what of the creative spirit? Psychologists such as
Howard Gardner, David Heory Feldman, Howard Gruber and
many, many others have for years studied and pondered the nature
of inellipence and the creatve qualities and charactetistics ot
childien. And they Tave consistently ageed that theinrespective

research hindings indicate that several key elements must be
available for youngsters - or adults - (0 maximize their creative
potential. These clements are clearly the innate abilities -
prodigiousness - with which the child is brought into this world.
Thus. an autistic youngster wio ey idences severe verbal, percep-
tual, behavioral, and ingellectual deficits or abnormalities, may
also demonstrate a keen, profound talent in a particular area of
ability. The savant child may be an incredibly competent and
credtive visual artist - painter, sculptor, cartoonist - or a gifted
musician/composer - or nathenatician. So, innate genetic
substrates are significant. But also, another significant element to
realize maximum creative potential is the fire and the interest
which fuels the creative genius in us all. Clearly, if the child were
not excited, ignited, intrigued. inspired by his or her area of talent
s/he would not enjoy the rigorous program of practice which is
necessary to improve performance. And in addition to the innate,
perhaps inherited ability and the interest in and enjoyment of the
activity, and the repeated practice, the child must also receive
encouragement and support from someone who truly helieves in
the youngster's ability 1o succeed. - And finatly, the child’s
suceess will be enabled by a competent coach or guide or mentor -
simply a caring, resourceful, and patient teacher/friend.

Wouldn't it be a hetter world is we could each adopt an
attitude of acceptance toward one another? - an “attitude of
gratitude™ for living in a world of differences in which each child
can be appreciated and applauded for his/her own unique and
precivus qualities? Wouldn't it be wonderful to love and be
foved? To care and be cared for? And why not smile more? And
stop 4 moment and really pay attention whei, we say to someone
in passing “Hi. How are you!™ And not watk on when they begin
to actually tell us how they are? Boy! Wouldn't it be beautiful
knowing that we took the time to make the ditference in someone
else’s fite? 1 like to believe the expression that “what goes around,
comes around. ™ Despite the evils in this world, both natural and
humanly-produced, good DOES triumph. Kindness is the better
way. Hope does exist. Creativity can flourish. And cvery act of
love brings us a step closer te a peacetul world.

REFERENCES

Flaste, R. (1991). Sidelined by loneliness. 7he New York Times,
April 28,

Selman, R.L. & Schultz, 1.H. (1990). Making A Friend of
Youth. Chicago, 11.: University of Chicago Press.
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CALLING FOR STORIES

[ [n a future issue of Perceptions, the editcrs would like to focus on STORIES. The
intensity and value that a person’s stories may have is evidenced in Robert Coles’
- book, The Call of Stories. We hope to compile a collection of stories from
' professionals, parents, students, and children that capture important experiences in
L people’s growth. If you have a story (how you entered the profession), or a

‘ meaningful, sustaining experience in your worklife, or how you have learned to deal
with the stress, demands, and joys of being with individuals with emotional distur-
bances, please submit it to us for consideration. If you have a student’s writings or
artwork with which you are both pleased, just obtain a release and send them to us
for review. If you are publishing collections of writings in your school or agency,
perhaps you would submit an article describing that process. Submission results in
careful consideration of the document, but not necessarily in publication. Join with
us in celebrating STORIES.

Please send submissions to: Lynn Sarda, Editor, Perceptions, Old Main Bldg.,
Rocm 212, SUNY, New Paltz, NY 12561, Thank you.

OPEN TO VISITORS? LETTERS TO THE EDITOR
Is your classroom/school/agency open to visitors?
Do you have a unique progran, & special facility, an Letters published in Perceptions do not nccessarily
effective curriculum, an nnovative strategy, or a represent the views of the cditors or the ANYSEED
model school that could be showcased? If so, please organization. Reccipt of a letter does not assure its

:’t?:ic:i;h;oﬁ:g];hc;liﬁlﬁ::’;iﬁg?‘gﬁ:g&i pubication. Considerations include space limitations

L who wish 1o visit and content appropriateness. The editors reserve the
T l ' right to edit letters. All Jetters received will become

Name of School/Agency: the property of Perceptions.
Address:

Contact Person: Letters should be sent to:
Telephone Number (incl area code) Lynn Sarda, Editor, Pereeptions
Hest Time to Call Obd Muin Bldg., Room 212

) 21 S N A R R X K
Programs to be Viewed. State University of New York

. New Paltz, New York 12561
Please he aware that any such recommendation ‘
should have prior approval of your school/ageney
administrator
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1992-1993 ANYSEED OFFICERS | ANYSEED 1993 - 1994 i
I BALLOT FOR OFFICERS !
President - Robert Aiken : Directions: :
: President-Elect - Everett Kellev i ; g}gly C‘,’rtm;_t AN XSE?? ’T’C(;I.l?crfjmay vote. I
) Treasurer - Claudia Petersen 15 P]C:E ::mcmotr(:"“o fee indicated. i
Secretary - Hildreth Rose I Lynn Sarda, OMB 212, SUNY |
Membership - Claire Roman I New Paltz, New York 12561 |
» 1993 Conference Chair - Everett Kelley i Z%EZS I%J}I}ff},ﬁ?%, Awtomatic) i
g Perceptions Editor _Lymn VanEseltine Sarda : PRESIDENT ELECT: Lynn Altamura and Russ Dalia :
i I Other: (write-in) __ I
PROBLEMS RECEIVING YOUR COPY g R s laudia Peterson !
b OF PERCEPTIONS? l ' :
— Please let us know of your change of address I SECRETARY: Hildreth Rose I
A b_v nonfving: I Other: (write-in) o i
- Claire Roman, Membership I  MEMBERSHIP: Claire Roman i
N Sherwood Corporate Center, BOCES 11 [ Other: (write-in) |
Lo 15 Andrea Drive, Holbrook, NY 11741 1 Signature of |
k Voter/Member o J

- N N G NN DN TGS NCE NN WG G N REDY SN CERG R taRA e

ITEM OF INTEREST FROM OUR READERS!

One of our readers asked that we initiate a list of teachers whose students would enjoy being pen pals. So, if you are
currently teaching a group of studerts and would like to set up a pen pal letter exchange with another class, please let

. us know. Remember to get administrative approval betore furnishing us wiih the following information to be printed in
= Perceptions:

PEN PAL REQUEST:

I would like my class to become involved in a pen pal letter exchange, I would like Percepticns to print the following
information:

School Name/Address:
District Name:
Teacher’s Name:
Grade/Subject:

I have obtained administrative approval for the above information 1o be listed in Percentions.

Signaturc Date

Return the completed form to Lynn Sarda, Editor, Perceptions, Old Main Bldg,, Room 212, SUNY,
New Paltz, NY 12561.
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COLLABORATIVE
CONFERENCE RECAP

It you attended ANYSEED''s Collaborative Conterence on March 1i-14. you were involved i history,
This conference brought together eight organizations dedicated to the development of “best practices™ in
the education of emotionally disturbed/behaviorally disordered children and youth. It went tar beyond a
|| New York State gathering: national and regional experts representing 25 states addressed all aspects ot
teaching, transitioning. and training of ED/BD students,

The conference attracted over 600 people from every corner of New York Staie and several
neighboring states. Presenters from 25 states provided 80 workshops. Most commented on the national
scope of the overall program and the topflight keynote speakers.

The conterence theme, “Collaborative Efforts: Educational Efforts Through Shared Experience, ™ was
addressed from opening gavel to the Sunday morning wrap-up in workshops and by the keynote speakers:
Long, Goldstein, Guetzloe, Gloeckler, Mendler. and Fogarty. Despite the blizzard, over sixty attendees
were present for the Sunday morning panel finale.

Asurprise speaker attended lunchon Friday. The New York State Board of Regents Chancellor, Carlos

Carballada, addressed the gathering concerning New York State collaborative eftorts.
j Each afternoon, participants were treated toasoda, ice cream. or yogurt break. whike having the chance
to win great prizes donated by area vendors and businesses. Prizes included tickets to an amusement park
baseball games, food outlets. overnight stays at the Marriott Courtyard, and Escape Weekends irom
Marriott, (Donating companies are listed elsewhere in this issue.)

A special bonus was added Saturday afternoon when the Great Blizzard of 1993 arrived. Most
conference attendees stayed on and had a delightful time.

The banquet that evening featured a mouth-watering prime rib dinner. and was followed by anevening
of singing, dancing, and skits. All participants were invited by the Marriott to attend a special coneert in
the front lobby by the Wheaton College Women's Choir from the Chicago area who had sought shelter
from the storm and wanted 1o treat other stranded travelers. They were great!

Everett . Kelley

K Collaborative Conference Chairperson
\S

S

HARMONY HEIGHTS RESIDENTIAL & DAY TREATMENT SCHOOL
for Adolescent Girls — Oyster Bay Cove, New York

P stabhished 1974
e specridoe mrestorme self worth and hope ™
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School Phobae
Severely Depressed
Suraidal
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Absolute € hantered & Revistered by New York State Bowd ol Regents
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- (PLEASE CHECK ONE BELOW)

‘CHAPTER MENZERSHIP— | WISH TO BECOME A MEMRER OF

LI NEW YORK CITY LOCAL CHAPTER {1 WESTEAN NEW YORK LOCAL CHAPTEN
11 ROCHESTER, NEW YORK LOCAL CHAPTER U SOUTHERN TIER LOCAL CHAPTER
(1 ALDANY/CAPITAL DISTRICT LOCAL CHAFTER 1] SYRACUSE LOCAL CHAPTER
11 LCNG ISLAND CHAPTER {1 MID-HUDSON LOCAL CHAPTER

11 UTICA LOCAL CHAPTER [} MASS EDUGC DIST. CHILD
PLEASE FIND MY CHECK FOR 83000 \YHIGH Wit I COVITR BOTH STATE AND LOCA! DUFS

19
101
-—-——M”'

The ANYSEED Exccutive Board at their meeting on Novem-
ber 15th, 1985 voted unanimously to discontinue distribution
of free issues of PERCEPTIONS to its mailing list and/or -
other interested persons. Future free distribution will be made
ONLY to members of ANYSEED. This policy took effect with .
the first issue following the 1986 Special Conference Edition. Advertisements
The Board established an $8.00 per copy price for individual
issue requests and 2 $30.00 annual subscription ate for this Advertisements in the journal, PERCEPTIONS, reach
publication. lnstitutiona_l subscription raies were set ' many pecple throughout the country. Tezchers, sdministrators,
at 31000 _per'mdmdual' 1ssue or $36'00. per annual subscrip- therapists, par=nts, and state education officials make up much of
tion. Institutional multiple copy rate will be $100.00 for ten (10) the readership of PERCEPTIONS
copies of each issue. - INS. .
Subscription requests will be accepted in any year to com- The achnmmg rate schedule .15 as follows: ]
men. e with the Fall issue. Non-members wishing to subscribe Advertisement One Time Two Times Yecar
should complete the following form and rewrn it with their 1/3 Page 8§75 $125 $200
remittance. 1/2 Page 3125 $200 $350
- 200 $300 $500
ENTER SUBSCRIPTION IN FOLLOWING NAME: ‘2’}’%}4":8;_1 o ¥
Name: boxed classified $25 $50 $80
For additional information, please contact:
Strcet: )
S Robert Aiken
City: Zip: BOCES II
TYPE QF SUBSCRIPTION: Check Type 100 Suffoll Avenue %0
Individual . ... . .. ............ $3000 Stoney Brook, New York 117
Institution (single copy per tssue) . ... .. $36.00 oo e o
- o e - .
Institution (10 copies per 1ssue) . ... ... siooo0 S
HOW PAID: Check Method
Individual Check .. ... .. ... ... ... ... I
District Purchasc Order . o
DistrictOrganization Check . . ... . ...
Total Amount Enclosed:
RETURN REMITTANCE TO:
Robert Aiken
BOCES II
100 Suffolk Avenue
Stoney Brook, New York 11790
A N YS EED ASSOCIATION of NEW YORK STATE EDUCATORS of the EMOTIONALLY DISTURBED
Charterd by the Boand of Regents ¢/o Claire Roman, BOCES 1! Sherwood Corporate Center, 15 Andrea Drive, Holbrook, NY 11741
INSTRUCTIONS: Please complale and mail ~1o the abova addiess—with a check for
thirty dollars ($30.00), payable to "ANYSEED" as duas
Please ssatecl a local chapter affiliation by checking a box below.
PLEASE PRINT OR TYPE: OFFICE USE ONLY
Namne Ll Mos 1M MC Long Isiand Albany
01 s Q0 R —  MEDC Syracuse _
KOME ADDRESS AGORESS al WCRK RNYC FC Uuca
Roch WNY Mid-Hudson_______
(Nursber) [N (At 1l nesced) Your Fosiion of Tuis Jouthern Tior. Slate
_ ASSOCIATION —STUDENTY OR RETIRED —~ MEMBERSHIP
el Gountn 5t (o (Sehodt. Instiubon of Agency) ) 1 am a full-ime sludant. Enclosed is my $15.00 dues.
‘ : L ! his mombership requires thy countar-signature of your
Tetaphone Tetaphons epariment Chairman.} Selact a locat chaptar atfilintion by checking a
— box al the loft.
CHECK ONE: » Now Mombur 15treat Acuians) U 1 am a rotired toacher, paraprolessional, supervisor or gdminmstraior.
3 Renewal Enclosed is ry $15.00 dues.
1Ciy} (County) iStae) 141p)

Sealact a local chapter allihation by chacking a box at the loft.

Signstins of Dep2rimenl Chatmern
Contributlon In Addltion in Membership Fee

1 Conrad Hochl Momonat Fund
11 Stovon Aptet Fund

BEST CGPY AVAILABLE
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ANYSEED EXTENDS A SPECIAL
THANKS TO THE FOLLOWING
EXHIBITORS

I

| CURRICUL M ASSOCIATES. INC. REPRESENTATIVE: Joyce Coats
21 Pine Knoll Drive, Rochester, NY 14624
(716) 247-3745 1-800-225-0248
FEARON/JANUS REPRESENTATIVE: Carolyn Thomson

20 Entress Drive, Rochester, NY 14624
(716) 247-3395

STECK-VAUGHN COMPANY REPRESENTATIVE: Lestie Cameron
209 Tucker Avenue. E. Svracuse. NY 13057
{315) 4373697 1-800-531-3015
THE WRIGHT GROUP REPRESENTATIVE: Mary Pietropaolo

94 Hillcrest Drive, Victor, NY 14564
(716) 924-1652

= AMERIC AN GUIDANCE SERVICE REPRESENTATIVE: Christina F. Law
20 Saber Lane, Williamsville, NY 14221
(716)632-1522 1-800-328-2560
B SRA(Macmillan/McGraw-HilD REPRESENTATIVE: Ron Ray
RD 11/Box 622 Simpson Road
Greensburg. PA 15601
(412) 925-7717 1-800-457-7816
NATIONAL PROFESSIONAL REPRESENTATIVE: Susan Plant
- RESOURCES. INC. 15 Berkley Drive. Port Chester. NY 10573
¢ ] (914) 937-8879
CONTEMPORARY BOOKS/AVEM REPRESENTATIVE: Lou Berkel
180 N. Michigan Ave.. Chicago, IL 60601
1-800-621-1918
SEALTA REPRESENTATIVE: Patty Vicea
Special Educations Administrators Madison-Oncida BOCES
“raining Leadership Academy Verona, NY
(315) 363-8000 Ext. 241
YOU MADE OUR 1993 COLLABORATIVE
A
CONFERENCE A HUGE SUCCESS
.
10z
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ANYSEED EXTENDS A SPECIAL THANKS
TO THE FOLLOWING VENDORS

Royal Crown Cola Casa Larga Vinevards, Inc.

B S /m7a

Darien Liake Theme Park & Camping Resort

<Darienciake

Therre Park & Campeg Resore A=

B Rochester Thruway Marriott Courtyard by Marriott
'\ P>
\arriott. COURTYARD
mmmmmmmmmmmmmmmmm W Marroft "

Wendy's Restaurants Rochester Red Wings of Rochester

n Rochester Phithannonic Hormell Stationery Store

Days Inn of Rochester Marketview Liguor

B ﬁfﬂ THE s

Cantemporany Books Curriculum Associates

CENTRE
ROCHESTER, N.Y.

Rochester Visitors Center

YOU MADE OUR 1993 COLLABORATIVE
CONFERENCE A HUGE SUCCESS
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May 19th, 1993
Dear ANYSEED Member:

For the past six months, President Bob Aiken has participated with the leaders of other parent and
professional organizations who advocate for children with disabilities throughout New York State
in an attempt to restore the Oftice of Special Education Services. Last summer, Cominissioner
Sobol abolished that office and the Assistant Commissioner position whose role it was to insure
that children with disabilities remain a top priority of the State Education Department.

In an attempt to achieve the goal of this coalition, Senator Nicholas Spano of Westchester County
has introduced a bill S5469 that re-creates this office and will forever safeguard the interests of
our children. Please send a letter (or fax) of support for this extremely urgeni legislation so that
the support system that has been developed for students, teachers, and parents over the past 15
years will not be eroded. The key legislators \other than your local Senator and Assemblyperson)
are the following:

Senator Nicholas Spano
Room 817, LOB
Albany, New York 12247
518-455-2231

Senator Charles Cook
Room 512. LOB
Albany. New York 12247
518-455-3181

Assemblyman Angelo Del Toro
Room 836, {.OB
Albany. New York 12247
518-455-4717

Assemblyman Alan Hevesi
Room 943, 1.OB
Albany. New York 12248
518-455-4926

Thank vou for vour support of this effort on behalt of the children you serve.

Sincerely, ) Py

T, Mark Costello

[,
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WANTED: Presentations by teachers, university professors,
administrators, traine: |, researchers, psychologists, social
agencies, child care workers, and other persons involved with
programs for cmotionally disturbed students,

BY SURE TO SEND:

_ Original and a copy of completed fonm.

v ee— . Two copics of workshop description (100-150 words) o he
included in conference program brochure. Include FULL
TITLE, PARTICIPANTS NAMES and TITLES and SCHOO!.
or PROGRAM.

e TWo copies of a 500-word summary to be used in the BRIEIS

column in the ANYSEED publication, Perceptions.

Summaries should be presemed in a format conducive to being

reprinted in a joumal. ANYSELD reserves the night o edit

articles. Submission of this form constitutes penmission o

reprint this summary in Percepiions and/for other AN YSEED

publications.

Three (3) sel-addressed. stamped envelopes.

e Ome 3x7 card for cach participant. Each card should include
the participant’s name, title, school/programn, home address,
home phone number, work address and work phone number.
Also, please include any other biographical information te he
included in the conference brochure. Lamit 4 presenters.,

RETURN TO: Lynu Altamuro
MVLDA e 1605 Genesee St

Utica, New York 13501

PLEASE CIRCLE THE DAY AND TIME THA ™ YOU
PREFER IO PRESENT:

March 25th - AM or PM
March 206th - AM or PM

ANYSEED Conference Commitiee assigns workshops based on
several criteria. The commitiee will make every cffort to respect
your prefetences. If you are unable to present during a specific
segment of the conference, please note that here:

WORKSHOP TITLE:

WORKSHOP PARTICIPANTS: e

CONTACT PERSON;
Name: I

Address:

ZipCode:

Please check:

o Telephone: L
Home Address __ School Address
Note: If school address, be sure 1o inchide s hool name.

Ist Call! Submit Your Proposal Early
Submission Deadline: October (693

29th ANNUAL ANYSEED CONFERENCE
Radisson Hotel, Utica, New York ¢ March 25,26, 27, 1994
~CALL FOR PAPERS SUBMISSION FORM -

CONFERENCE REGISTRATION FEE WILL BE WAIVED
FOR WORKSHOP PRESENTERS*

Preferred duration of presentation:

60 Minates 90 Minutes 180 Minutes
Limited registration: No Yes ___ people
Contact one week prior to conference with prereg’sration
numbers:  __ No ____ Yes

SPECIALTY AREA: Check the arca(s) that pertain (o your
presenlation:

Emotionally Disturbed

Learning Disabled

ED/LD Ble-

Administrative

Adolescent

Elementary-aged Children

Early Childhood

Mainstreamed Public School

Vocational Training
Nonpublic School Scuting
Public Schooi Setting
Computer Utilization
Affective Education
Curriculum Arca
Advocacy/Parents
Other

Inclusion
Transitional Programing

ALL AUDIO-VISUAL EQUIPMENT MUST BE PROVIDED
BY PRESENTERS. ANYSEED cannot supply any equipment.
We will, however, provide information on rental of equipment for
presenters from outside the Ut area. Please check if you
require @ room with special requ. ements:

Need Qutlet e _Need Blackboard/Chalk
. Need Darkened Room v Need Screen

v .= Need Special Scating Armangements (Rooms usually
set theater style), Describe: .

*Full ANYSEED Conference fees will be waived for presenters.
Any seminar or workshop requiring a separate or special
registration and/or registration fee will NOT be inctuded in this
waiver.

WATCH YOUR MAIL FOR REGISTRATION INFORMATION
-FOR CONFERENCE COMMITTER USE ONLY-

Date Ree’d: Date Com. Reviewed:

Accepted: Rejected:
Day: Time: _
Workshop Letter: ~ Room:

Confirmation/Rejection Letter Sent: o
Other Correspondence:

Sprcial Notes: o

~DONT BE LEFT ()Iv‘lf" T(Il_:'_ PR()(:'RAM - SUBMIT PROPOSAL EARLY -

- Conference Fees Wil Be Wai ved I'or Prcsenter’.s‘ - ‘.]
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