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PREFACE

The Manitoba Reading Assessment was conducted from May 25 to 29, 1992, in English
language schools, Franco-Manitoban schools and the French Immer::on program. Tests were
administered to students in grades 4, 8 and 11. Surveys were also administered to a random
sample of teachers at the same grade levels in each of the three client groups. Grade 4 English
Language Arts teachers also performed a reading continuum rating of the students who had been
selected to particinate in the 1992 provincial Reading Assessment. In addition, comparison

testing in reading was conducted at grades 3, 6, 9 and 12 from May 11 to 15, 1992, using the
1985 tests.

A Preliminary Reporr containing provincial data on the student test results for 1992 was
prepared for each of the three grades and client groups following the scoring and coding of test

results. These preliminary reports were distributed to schools and school divisions in November,
1992.

This Final Report of the 1992 Manitoba Reading Assessment provides a description of all
components of the study, and an interpretation and discussion of the results. It also presents the
conclusions and recommendations resulting from a review and interpretation of the findings by
English Language Arts educators on the grade level Technical Advisory Committees. Separate
reports were prepared for the three client groups.

To assist understanding, the Reading Assessment results presented in the Final Report should
be reviewed in conjunction with the relevant assessment materials (student question booklets,
reading selections, survey questionnaires, administration manuals and scoring keys) which were
sent to schools and school divisions prior to the administration of the assessment. Additional
copies of these materials are available from the Manitoba Text Book Bureau.

It is iinportant that educational leaders ensure that educators have a forum for meaningful

discuss‘on of the 1992 Reading Assessment findings which resulted in many useful suggestions
and recommendations regarding English Language Arts curriculum delivery.
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EXECUTIVE SUMMARY

In the spring of 1992, Manitoba Education and Training conducted a provincial reading
assessment to assess the strengths, weaknesses and degree of implementation of the reading
dimension of the English Language Arts curriculum in grades 4, 8 and 11. Students
participating in this assessment were drawn from three client groups: English language schools,
Franco-Manitoban schools and the French Immersion program. At each grade, the student test
assessed five major areas of reading performance. The assessment materials consisted of a
student test, a student reading survey and a teacher survey.

The following table indicates the mean scores achieved by students in the five major areas of
reading assessed in Franco-Manitoban schools.

MEAN SCORES BY READING OBJECTIVES AT GRADES 4, 8 AND 11

SUBTEST MEAN PERCENTAGE SCORES
READING OBJECTIVES Grade 4 Grade 8 Grade 11
Meaning Vocabulary 73.45% 77.46% 62.29%
Literal Comprehension 73.68 74.85 81.81
Interpretive Comprehension 69.53 55.46 52.83
Critical-Reflective Comprehension 58.41 50.90 §3.10
Readirg Strategies and Process Skills *N/A 54.92 69.86

* Mean score not available because reading strategies and process skills items at grade 4 were not
designed to be scored right or wrong,

A review of the 1992 Reading Assessment results reveals consistent patterns across all three

grades. The major findings of the test and survey results for Franco-Manitoban schools are
highlighted in the following sur

TEST RESULTS

Student Responses

Students at all grades demonstrated a high rate of response on each of the five subtests. Mean
scores were higher on multiple-choice questions than on open-ended questions for which students
were required to provide their own answers. A large percentage of student responses to open-

ended questions demonstrated a limited or partial understanding of the tasks and the readings in
the student tests.

xiii

Reading Final Report, Franco-Manitoban Schools

- d
- -



Meaning Vocabulary

Students at each of the three grades were generally better abic to understand words whose
meaning was expiicitly stated in the text as compared to words which rcquired students to infer
meaning from implicit contextual clues and/or from experience. This suggests that instructional
efforts need to be directed toward teaching and learning experiences which will enhance
students’ ability to use implicit contextual clues in understanding word meaning.

Literal Comprehension

Curriculum objectives related to literal comprehension in reading were satisfactorily achieved
across all three grades. A large majority of students demonstrated proficiency in deriving literal
meaning from various types of reading materials. There are indications, howeves, that students
have insufficient skills and/or experience in adapting their reading strategies to suit various types
of reading materials. For students in grades 4 and 8, this deficiency is most pronounced in
relation to specific types of expository text. Grade 11 students appear to have a great deal of

difficulty in responding tc questions which require the application of a range of thinking
strategies to problem-solving.

Interpretive Comprehension

Students in grade 4 tended to perform almiost equally well on both the Literal Comprehension
and Interpretive Comprehension subtests. In contrast, the performance of students in grades 8
and 11 was significantly lower on the Interpretive Comprehension subtest than on the Literal
Comprehension subtest. Many grade 8 and grade 11 students demonstrated difficulty in
performing specific kinds of inferential reading tasks. Itappears that many grade 8 students lack
the cognitive strategies required to differentiate between implicitly stated text and explicitly
stated text, or to sort relevant from irrelevant data.

Grade 8 students had considerable difficulty interpreting the poetry selection. These students
also demonstrated difficulty in manipulating statistical information presented in a table. Grade
11 students tended to perform well on a number of multiple-choice questions related to narrative
text. Generally, the subtest results indicate that grade 11 students have considerable difficulty
with reading tasks involving an interpretation of stylistic elements of text, particulary the use of
tone in expository materials. These results suggest a need for greater instructional emphasis on
learning experiences which emphasize reading, thinking and responding to transactional text.

Xiv 1 4
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Critical-Reflective Comprehension

Although the mean performance on the Critical-Reflective Comprehension subtest was low at

all grades, the results reflect some promising developments in students’ ability to explore and
evaluate the implications of a variety of texts.

The high rate of complete and partial responses (combined with the attempted but incorrect
responses) indicates that nearly all students were attempting to interact with various reading
materials at a critical-reflective level, and a large majority were fully or partially successful in
their attempt. Many students, however, appear to have insufficient skills and/or experience in
processing their thinking fully at this cognitive level and/or in supporting and elaborating their
thinking. The subtest results, particularly at grade 4, do not demonstrate conclusively whether
students were encountering limitations in their critical-reflective comprehension or struggling
with the expression of their thinking in the form of written responses. The relatively weak
performance on the Critical-Reflective Comprehension subtest may indicate a need for more

extensive interactive reading/learning experiences which promote the development of higher-
order thinking.

Reading Strategies and Process Skills

A review of the Reading Strategies and Process Skills subtest results for each grade reveals that
students have insufficient awareness of the variety of strategies available to them in constructing
meaning from text. Grade 8 students appear to have the greatest difficulty processing certain
types of expository text.

STUDENT READING SURVEY RESULTS

Students rated their reading abilities positively. Nearly all students reported reading for personal
enjoyment outside of school. In identifying their choice of reading materials, grades 8 and 11
students expressed their strongest preference for magazines, while grade 4 students were most
inclined to read adventure stories, comics and mystery stories. The majority of students in
grades 8 and 11 indicated they spena their own money on reading materials, share or exchange
reading materials with others, and use libraries to obtain personal interest reading materials.

Despite the curriculum emphasis on discussion, group work, and cooperative and collaborative
learning experiences, a large proportion of students reported limited participation in
interactive/shared and extended reading activities. The majority of students in grades 8 and 11
perceived themselves as having a limited degree of choice in the selection of reading materials
explored in the English Language Arts program. These same students revealed that few of them
regularly practise the range of reading strategies which characterize strong readers. Students
at all grades reported limited teacher-facilitated use of pre-reading strategies.

Xv
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TEACHER SURVEY RESULTS
Teacher Training and Professional Development

Over nine-tenths of the teachers completing the Teacher Questionnaire rated themselves as
qualified or very qualified to teach English Language Arts at their current grade level. Grades
4, 8 and 11 teachers respectively reported a median of 16, 7.5 and 18 years teaching experience
in total, and a median of 9, 4 and 11 years teaching English Language Arts at Early, Middle and
Senior Years. Nearly 2ll teachers observed changes in their teaching practice during the last five
years, the majority attributing these changes to the influence of professional development
opportunities and to their own professional reading or study.

Of the relatively small percentage of teachers who provided information on their academic
training, few had acquired recent training, in English, the teaching of English Language Arts,
and the teaching of reading. Teachers at grades 4 and 11 reported a median of ten hours of
professional development in reading/English Language Arts for the last five years,while teachers
at grade 8 reported a median of 8.5 hours. More than three-fifths of the teachers at each grade
noted that educational leaders in their schools infrequently or never refer to or encourage the
reading of professional literature about reading/language arts.

The survey data indicate that teachers feel in greater need of professional development in
practical application areas than in theory-related areas. Evaluation techniques for reading and
strategies for specific types of text and reading processes including content area reading
strategies were identified as areas of strong need. The teachers’ ratings regarding the extent of
their understanding of various areas of reading instruction currently emphasized in the
curriculum indicate that grades 8 and 11 teachers have the most extensive knowledge of content
area reading, reading/writing portfolios and reader response, and grade 4 teachers have the
greatest knowledge of whole language and language across the curriculum.

School Organization

Approximately a third of the grade 4 teachers, over two-fifths of the grade 8 teachers and nearly
four-fifths of the grade 11 teachers indicated they were teaching English Language Arts at their

current grade by choice, the remainder indicating they were doing so by negotiated choice or
assignment.

A substantial majority of teachers at all levels perceived themselves as having extensive influence
over decisions directly related to the teaching of English Language Arts. Fewer than a quarter
of the teachers, however, reported having great influence over decisions related to the kind of

professional development made available to them and the selection of material added to the
school library.
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The Curricujum

Only a small percentage of teachers professed to make frequent (weekly/monthly) use of the
English Language Arts curriculum documents for their respective grades, yet three-quarters or
more of the teachers rated their knowledge of the documents as adequate or very adequate.
Furthermore, virtually all considered themselves to have an adequate or highly adequate
understanding of what students at the given grade level should be doing in English Language
Arts and of the teaching strategies appropriate for that level.

Teaching Materials

Teachers reported using a variety of different materials in the reading/English Language Arts
program at each grade; however, the range of materials used in teaching appears to be
insufficiently balanced. A vast majority of teachers (three-quarters of the.grade 11 teachers, over
nine-tenths of the grade 8 teachers. and almost two-thirds of the grade 4 teachers) noted they are
able to purchase materials not on the authorized list from the Manitoba Text Book Bureau
catalogue. Hardly any of the grades 4 and 8 teachers and only about a quarter of the grade 11
teachers indicated their school has a review process for evaluating such materials.

Teaching Practices

Teachers at cach grade reported using a variety of teaching strategies. The use of mini-lessons
to the whole class was reported to be a much more common occurrence at all levels than the use
of whole-class lectures. Frequent use of activities such as reading aloud to the class, large-group
discussion, and small-group work for discussion, sharing or assignment completion was reported
by a large majority of teachers. Contrary to the curriculum guidelines, however, teachers appear
to place greater emphasis on teacher-directed experiences than on student-centered experiences.
A significant percentage of teachers reported making infrequent or no use of student-centered
activities such as reader response logs/journals, reading conferences, and readers theatre.

Teachers professed to value the use of a range of teaching practices, although to varying
degrees. Variety of reading materials and opportunities for personal response were judged very
important by more than four-fifths of the teachers at each grade. Only a small majority of
grades 8 and 11 teachers and a little over two-thirds of grade 4 teachers ascribed great
importance to siudent understanding and use of specific strategies for reading different types of
materials.
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cvaluation

Teachers claimed to value the use of a variety of evaluation products and processes for assessing
reading growth and development. Of the evaluation products listed, daily work assignments
were credited with great importance by the highest percentage of grade 11 teachers, and
reading/writing portfolios by the highest percentage of grades 4 and 8 teachers. Fewer than one-
tenth rated standardized tests as very important. In the category of evaluation processes, attitudes
to reading emerged as the most important means of evaluation, and peer evaluation as the least
important. The majority of teachers at each grade did not identify strategy evaluation as a very
important means of assessing reading and a significant percentage gave only a somewhat
important rating to such means of evaluation as reading response journals or logs, observation,
and self-evaluation. Survey respondents at grades 8 and 11 reported spending more time on

formative evaluation than on summative evaluation. Grade 4 teachers reported spending an equal
amount of time on each.

RECOMMENDATIONS

The following recommendations are common to all three grades. Other specific grade level
recommendations are found at the end of each grade level report.

Since the role of administrators as curriculum leaders is crucial to program implementation, their

support is required for the successful implementation of many of the following recommendations
which state that:

* curriculum documents be reviewed by Manitoba Education and Training with a view to
addressing teachers’ concerns at various grades related to readability, accessibility,
philosophy and implementation approaches:

* educators have access to and make regular use of curriculum documents in planning,
delivering and assessing daily instruction;

* students be given access to a wide variety of appropriate reading materials;

* teachers become proficient at structuring various interactive learning experiences in order
to develop students’ higher-order thinking skills;

* teachers become proficient at structuring learning experiences which require students to
recognize, articulate and use appropriate strategies for processing different types of text
(e.g., exposition, poetry, narration, and tabular and statistical information);

* curriculum leaders provide opportunities for teachers to acquire and use a variety of
evaluation strategies and resources consistent with the goals and objectives of the curriculum;

* cducators (teachers, administrators and curriculum leaders) be informed and brought up to

date, through professional development opportunities, on current research in reading/
language arts.

Xviii

Reading Final Report, Franco-Manitoban Schools I 8




CHAPTER 1

MANITOBA READING ASSESSMENT 1992: OVERVIEW

In 1992, the Curriculum Services Branch of Manitoba Education and Training conducted an
assessment of the reading dimension of the English Language Arts curriculum for grades 4, 8
and 11. Tests and surveys were administered to three client groups: English language schools,
Franco-Manitoban schools and the French Immersion program. An overview of the development,

implementation and processing of the various components of the 1992 Manitoba Reading
Assessment is provided below.

Population Tested

Public and Funded Independent Schools in Manitoba were requested in January, 1992, to submit
class lists of all students currently enrolled in grades 4 and 8, as well as all grade 11 students
enrolled in second term or full-year English Language Arts courses.

Manitoba Education and Training selected students for the provincial sample from the class lists
submitted by participating schools. Students in English language schools, Franco-Manitoban
schools and the French Immersion program were sampled separately for the purposes of
analysis. Provincial samples were drawn from the three client groups as follows:

* English language schools — 5% at grades 4, 8 and 11;
* Franco-Manitoban schools — 100% at grades 4, 8 and 11; and
* French Immersion program — 25%, 30% and 100% at grades 4, 8 and 11 respectively.

Table 1 below indicates the number of tests returned, scored, coded and analyzed. (See detailed
tables in Appendices A—C.)

TABLE 1

READING ASSFSSMENT (1992): PROVINCIAL SAMPLE

English Language Franco-Manitoban French Immersion
Grade Schools Schools Program
4 568 430 456
8 540 437 413
11 739 160 415
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While schools and divisions were required to test only the sampled students, they had the option

of testing all students at the designated grades and comparing school and divisional results with
the provincial resuits.

The provincial sample of teachers surveyed in the respective client groups is represented in
Table 2 below. (See detailed tables in Appendix D.)

TABLE 2
TEACHER SURVEY (1992): PROVINCIAL SAMPLE#*

| English Language Franco-Manitoban French Immersion
Grade Schools Schools Program
4 248 17 69
8 252 16 29
11 201 12 34

* Number of surveys returned.

A copy of a Reading Continuum Rating was sent to grade 4 English Language Arts teachers
whose students had been seiected to participate in the 1992 Reading Assessment.

Samples for the comparison testing of the 1985 Reading Assessment in grades 3, 6, 9 and 12,
which took place May 11 to 15, 1992, were drawn from all schools in Manitoba without

distinction between client groups. Approximately 10% of the schools in the province were
selected to participate at each of the four grade levels.

Purpose of Assessment

Curriculum assessment in Manitoba is designed to measure the goals and objectives of the
Manitoba curriculum with the intent of identifying strengths and weakness and determining the
degree of implementation of the various curricula. Province-wide assessments are intended to

measure program effectiveness through the measurement of group performance; they are not
intended to test the achievement of individual students.

The 1992 Reading Assessment in grades 4, 8 and 11 was part of the ongoing process of
curriculum assessment in Manitoba. Several comparison tests were conducted as part of the
assessment. In grade 4, a survey was conducted on teacher use of reading continua to determine
the level of implementalion of such instruments and to examine the relationship, if any, of
teacher ratings of students (using the continuum provided) and student test results. A comparison
was also made in Franco-Manitoban schools at the grades 4 and 8 level to ascertain possible
differences in the test results of students enrolled in partial and total French programs. The 1985
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Reading Assessment was re-administered to a sample of students in grades 3, 6, 9 and 12 to
determine the degree of change in student results over time.

Rationale for Test Construction

In the Manitoba English Language Arts curriculum, reading is viewed as an interactive
communication process between author, reader and text. The process of constructing meaning
from text requires readers to draw on their knowledge of content, text structure, syntax and
grapho-phonics, and activate their repertoire of reading strategies before, during and after
reading. Thinking must also occur if readers are to integrate their prior knowledge with new
information and interpret and evaluate the author’s message. Thus, readers are influenced by a
combination of interactive factors such as the type of text being read, the structure and content
of the reading materials, and the purpose for reading, as well as the strategies, knowledge,
experience and attitudes brought to bear on the text and reading task.

This approach to reading provided the rationale for the content and structure of the 1992 Reading
Assessment, informing the identification of objectives, the selection of reading materials, and
the choice of question types, response formats and scoring rubrics. The provincial Reading
Assessment was designed to model—to the greatest extent possible given the constraints of

formalized, large-scale assessment—how the teaching, learning and assessing of reading can
occur in the regular classrcom.

Development and Administration of Assessment Instruments

Technical Advisory Committees (TAC) composed of education consultants, contract writers and
language arts teachers from different parts of the province representing the three client groups
were established for each of the three grades. These committees were responsible for reviewing
and identifying the instructional objectives to be assessed, selecting assessment reading materials,
and determining the format and content of the tests, surveys and scoring rubrics. Following the
initial construction of the assessment items, the tests were piloted in representative Manitoba
schools in January, 1992 and subsequently revised on the basis of the pilot test results.

The provincial administration of the Reading Assessment occurred May 25 to 29, 1992, in
English language schools, Franco-Manitoban schools and the French Immersion program. Tests
were administered to students in grades 4, 8 and 11. Whereas the grade 11 test was to be
completed in one session of 120 minutes, the grade 8 test was to be conducted in two sessions,
each within a suggested time frame of up to 80 minutes. In consideration of the developmental
stage of Early Years children, the TAC recommended that the grade 4 assessment be
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administered either in four half-hour sessions or two one-hour sessions, and that the sessions
occur on the same day or on consecutive days. The accompanying Administration Manuals
emphasized the importance of giving students ample time and encouragement to do their best
work so that the purposes of the assessment could be achieved.

The student tests were scored and coded July 6 to 10, 1992, by trained teams. (For information
on scoring procedures and protocol, see Appendix E. Detailed coding procedures are available
from the Assessment Section of Manitoba Education and Training.) Provincial test data were
released in November, 1992, in a Preliminary Report for each grade and client group

participating in the assessment. Preparation of the Final Report of the Reading Assessment
results began in August, 1992.

Objectives Assessed

The Reading Assessment for each of the three grades attempted to measure reading objectives
in the following areas:

MEANING VOCABULARY
¢ Understanding words in context.

LITERAL COMPREHENSION
* Understanding explicitly stated meaning.

INTERPRETIVE COMPREHENSION
e Inferring meaning not actually stated.

CRITICAL-REFLECTIVE COMPREHENSION
* Considering and evaluating the implications of text.

READING STRATEGIES AND PROCESS SKILLS

* Recognizing the use of, and interaction between, the thinking and metacognitive strategies
involved in the reading process.

* Adapting and varying the use of these strategies at a conscious level according to the demands
of the text and/or reading situation.

These objectives, which were assessed in relation to a variety of textual materials, formed the
basis for the organization of the Reading Assessment results into five subtests.

22
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Selection of Reading Materials

At all grade levels, the assessment reading materials were selected with the intent of integrating
and reinforcing the curriculum approach to reading as an interactive communication process
between author, reader and text. Numerous cofisiderations were taken into account in the
material selection process, including curriculum expectations, age appropriateness, gender and
multicultural inclusiveness, topical relevance and reading situation.

Exposing students to a variety of texts is a central emphasis of the English Language Arts
curriculum at Early, Middle and Senior Years. Accordingly, attention was given to including
various types of text in the Reading Assessment. While it was impossible to sample the full
range of reading materials and reading tasks with which students are engaged in daily life, an
attempt was made to include a variety of texts representative of the kinds of reading materials
students encounter throughout the school year, both in and out of the classroom. The grades 4,
8 and 11 Reading Assessments each included the following three types of text: narration, poetry
and exposition. In addition, the grade 8 test included a table, and the grade 11 test included a
table and charts. In the interest of preserving the structural and topical integrity of text, all the
reading selections used in the assessment were complete texts, with the exception of the grade 8
expository material, which consisted of excerpts from various kinds of expository texts,
reflecting the process frequently used in reading this type of material.

Topical relevance and accessibility were primary considerations in the selection and presentation
of the assessment reading materials. As students were expected to read and respond to the
materials independently (that is, without prior discussion), great emphasis was placed on
choosing materials of appropriate difficulty. Care was also taken to include texts reflecting and
relating to the interests and experiences of students at the different grade levels. Ensuring a
balanced representation of male and female authors and/or characters was part of this effort. The
reading materials for each grade were chosen on the basis of themes thought to have special
interest for students at a given grade, and were presented in a format judged to be suitable for
the intended audience. Each of the reading selections was preceded by brief comments intended
to help focus students’ thoughts on stylistic and/or thematic aspects of the text and to activate
the readers’ prior knowledge/experience of a given topic before reading.

Nature in Manitoba formed the unifying theme of the grade 4 reading selections consisting of
two short stories, a poem and three expository pieces. These texts, each focusing on human
encounters with animals in a natural environment in Manitoba, were reproduced directly in the
Seudent Booklet for ease of student reference. The grade 8 reading materials, comprising a short
story, a poem, a table and five related excerpts from expository texts, addressed the theme of
risk-taking. The grade 11 materials, each dealing with an aspect of human interaction, consisted
of an expository article, a table and two charts, a short story, and two poems, one of which was
written by a teenage poet. The thematically-linked reading selections for the grade 8 assessment
were reproduced in Risk-Taking Review, and those for the grade 11 assessment were featured
in Journal of Human Interaction, two sample journal issues produced specifically for the
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assessment, partly in recognition of the sophisticated visual design of most current literature
directed at young people.

Both the content and format of these special journal issues were intended to reflect the kind of
literature and reading demands that students are likely to encounter in the school curricula and
elsewhere in society. The choice of a journal format was an attempt to make the assessment
reading materials appealing and accessible to students and relate it to their experience. It was
also a means of allowing the text to be retained in clas<rooms for future use.

Question Types and Response Formats

In order to obtain information on specific reading objectives at the three grade levels, each
assessment included questions representing five areas: Meaning Vocabulary; Literal Comprehen-
sion; Interpretive Comprehension; Critical-Reflective Comprehension; and Reading Strategies
and Process Skills. Questions assessing the specified objectives were not grouped for the most
part, but were interspersed throughout the assessment and applied to a range of materials. This
approach was taken to reinforce the concept that reading involves various interactive,
complementary skills rather than discrete and decontextualized skills.

Both choice (select-type) and open-ended (supply-type) test items were included at each of the
grade levels. On the grade 4 test, both types of items were numbered consecutively, whereas on
the tests at grades 8 and 11 the choice items were numbered and the open-ended items were
designated by letter. The majority of items were presented in the choice format, with instructions
to choose the best, correct or applicable response(s) from the options available.

Open-ended items were included to move away from a mechanistic way of assessing reading
towards a more authentic approach which allows assessment of a range of objectives in a limited
amount of time and provides students with an opportunity to give a multiplicity of text-
appropriate responses demonstrating higher level comprehension. Students were expected to give
a variety of open-ended responses, including opinions, explanations or reasons for a given
answer, and textual support or proof for a statement. While most of the items related to a single
reading selection, a few at the grade 11 level required students to consider several selections and
their relationships to each other in order to evaluate the application of learning from one reading
context to another. ‘

All but one of the open-ended items required written responses. The one exception, occurring
on the grade 4 test, asked for a pictorial response (drawing) as an alternative mode of
communicating reading comprehension. This item was included to emphasize that various modes
of expressing comprehension are valid, and can be used for teaching, learning and assessing.

A set of focusing and/or prior knowledge questions preceded the scored segment of the Reading
Assessment at each of the three grade levels. On the grade 4 test, each reading selection was
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also preceded by focusing questions. These questions were intended to introduce students to the
theme of the assessment, activate their prior knowledge of a subject to provide a personal
context for the reading selections, and prepare them for the independent reading tasks to follow.
They were not intended to measure student reading performance.

Scoring Procedures

Detailed information on the scoring of both the choice and open-ended response items was
provided in the Scoring Key prepared in conjunction with the Reading Assessment. The scoring
key specified the correct response for all choice items included on the grades 8 and 11 tests, and
for nearly all of the choice items on the grade 4 test. Since there was considerable room for
subjectivity in responding to the items on the grade 4 Reading Strategies and Process Skills
subtest, most of the response options for these items could not be classified as right or wrong.
However, the preferred responses for these items were identified as expected responses in the
Scoring Key and in the Preliminary Report.

The Scoring Key provided the following four-point rubric for scoring the open-ended response
items: Complete (C), Partial (P), Wrong (W), and No Response (}R). A general description of
the anticipated response and, where applicable, examples of student responses obtained during
the piloting of the Reading Assessment were also included. The scoring rubric was developed
on the basis of readers’ interaction with the text to make meaning. In general, complete
responses were characterized by: specific and accurate textual references; absence of extraneous
information; consistent interpretation; appropriate and solid support; communication of complete
understanding; evidence of reader interaction with an author’s intent; and rational, logical and
well-developed responses. Partial responses demonstrated some understanding, but provided
insufficient information, generalized textual references and/or inconsistent interpretations.
Although partial responses were in essence correct, they were not sufficiently supported to be
fully satisfactory. For the purpose of calculating the mean performance on the subtests, complete
responses were given a value of 1.0 and partial responses were given a value of 0.5.

One item (item 31) on the grade 4 Critical-Reflective Comprehension subtest was removed from
analysis because on scoring it proved to be an invalid question. The scoring key was also
modified slightly for one item (item 23) on the same subtest. These changes have been
incorporated in the relevant documents available from the Manitoba Text Book Bureau.

Assessment Components (1992)

The grades 4, 8 and 11 tests were presented in the Student Booklets distributed to all assessment
participants. These booklets contained the focusing and prior knowledge questions, the items
assessing the instructional objectives for each of the five subtests, and the reading survey items
inquiring about students’ reading interests and habits both in and out of the English Language

Reading Final Report, Franco-Manitoban Schools

[ a\p)
<A



8

Arts classroom. Whereas the reading materials selected for the grade 4 assessment were
reproduced directly in the Student Booklet, those for the grade 8 and grade 11 assessmeit were
featured respectively in Risk-Taking Review and Journal of Human Interaction, two sample
journal issues produced specifically for the 1992 Reading Assessment.

Schools participating in the Reading Assessment were also provided with a package of extension
activities to encourage the integration of the assessment materials and activities with classroom
learning experiences. These extension activities, combined with the Risk-Taking Review and
Journal of Human Interaction, were intended to provide a cohesive thematic unit for authentic
assessment and future use.

The 1992 Reading Assessment had several components in addition to the student test and reading
survey. A Reading Continuum Rating was sent to grade 4 English Language Arts teachers whose
students had been selected to participate in the assessment. Its purpose was to obtain teacher
ratings on the reading levels of grade 4 students, to determine the extent to which English
Language Arts teachers use reading continua in Manitoba schools, and to assess the relationship
between teacher ratings of students and the assessment results.

A Teacher Questionnaire was also sent to a sample of grades 4, 8 and 11 teachers teaching
English Language Arts in English language schools, Franco-Manitoban schools and the French
Immersion program. This component of the Reading Assessment was intended to give teachers
an opportunity to provide information and express their opinions and perspectives on the
importance and implementation of various aspects of reading in the English Language Arts
curriculum at the three designated grade levels. The teacher survey results were processed

simultaneously with the student test and survey results, and are reviewed and discussed in this
report.

Assessment Results

The results for each component of the 1992 Reading .- ssessment are reported and discussed in
the foilowing chapters of the Final Report. Assessment results for grades 4, 8 and 11 are
reported in separate sections. Each section contains: a chapter providing a detailed description
of the results for each item on the five subtests and an interpretation of student performance on
each subtest, as well as a report of the student survey findings; a chapter reporting the teacher
survey results; and a chapter discussing the student and teacher findings resulting in conclusions
and recommendations. The last chapter of this report contains the results of: the grade 4 reading
continuum rating for all client groups combined; the comparison testing (1985-1992) for all
relevant grades and client groups; and the comparison of grades 4 and 8 students enrolled in
partial and total French programs in Franco-Manitoban schools.
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CHAPTER 2

STUDENT TEST AND READING SURVEY RESULTS {(GRADE 4)

INTRODUCTION

The grade 4 Reading Assessment sought to determine the extent to which the reading objectives
of the English Language Arts curriculum are being implemented by testing student performance
in the following five areas:

® Meaning Vocabulary

* Literal Comprehension

* Interpretive Comprehension

* Critical-Reflective Comprehension

* Reading Strategies and Process Skills

These objectives formed the basis for the categorization of the test items into five cognitive
subtests.

The specified reading objectives were assessed in relation to the following three types of text:

* Narration:  Lyndsay Barrett George, ‘‘William and Boomer”’ (short story)

Jane Chelsea Aragon, ‘‘Salt Hands’’ (short story, accompanied by illustration)
* Poetry: Robert Heidbreder, ‘‘Polar Bear Sriow”’
* Exposition: map, information, letter (relating to the Fort Whyte Centre, Winnipeg)

These thematically linked and gender balanced reading selections, each focusing on human
encounters with animals in a natural environment in Manitoba, were preceded by brief comments
intended to help focus students’ thoughts on the various stylistic and thematic elements of the
texts. All the reading selections were complete texts and were reproduced directly in the Student
Booklet for ease of student reference.

The final component of the student test consisted of a reading survey inquiring about students’

attitudes towards reading, as well as their reading habits and activities in and out of the English
Language Arts classroom.

In the Student Booklet the test items were grouped according to the specific text to which they
were directed rather than the objectives being assessed. However, the test results reported below
are presented by subtest, followed by reading survey data. The numbers presented may not
always total 100% because of rounding-off, or because the non-response rate is not reported.

A frequency distribution of responses to each assessment item was provided in the Preliminary
Report.
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FOCUSING AND PRIOR KNOWLEDGE QUESTIONS

ITEMS: 15

The grade 4 Reading Assessment emphasized the importance of pre-reading experiences by
posing focusing and/or prior knowledge questions at the start of each section of the assessmen