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Work and Your Life

This instructional unit, $ork and Your Life, is designoi for

adult ESOL students at intermediate to advanced levels. it is

appropriate for use in college or adult education programs.

The unit's focus is on the student and his/her exploration of

work and other lifestyle issues. The teacher functions as the

facilitator, or guide, while the student proceeds to use self

knowledge and outside resources to explore such questions as:

* What is work?
* What do I think is important?
* Why do I think something is important?
* What am I interested in?
* What am I good at?

Helping adults make successful adjustments to the realities of

the American workplace is the motivation for this unit. These

realities include the necessity for job-seekers to know how to

locate job opportunities, the importance of being able to

successfully articulate skills and accomplishments to potential

employers, and the value in understanding underlying assumptions in

American culture about work and its place in American society. A

teacher could use the original motivation for this unit or could

tailor the lessons specifically for his/her students.

A willingness to modify activities is essential when

considering the teaching environment. As an example, the presenter

used portions of this unit relevant to the career needs of a group

of Saudi Arabian computer specialists with which she was working.

For these men, their primary interest was in exploring career

options for themselves within their own cultural context. As
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matter of curiosity, they requested information about American

workplace hiring practices. However, they were far more interested

in developing language skills that would help them talk about their

jobs with English speaking colleagues in Saudi Arabia.

Modification of lessons is in order when considering other

factors, including the emotional and physical maturity of students.

As a theoretical base, Erik Erikson's eight stages of psychosocial

development from early infancy to late adulthood provide a

framework for creating classroom activities. A further

consideration is the teacher's knowledge and appreciation of

economic and educational realities for individual students. For

example, activities regarding interview skills for people who need

immediate employment may well be more relevant to them than class

time spent on exploring interests.

All of the above areas call for the teacher to trust each

student's ability to know what is important and to explore,

discover and exercise his/her own power of choice. Carl Rogers'

book, On Personal Paver, presents the tenets of this person-

centered approach to learning. A person-centered ESL educational

model means that the teacher's role is to facilitate, to help a

student self-explore the issues of work and one's life. Such

exploration as done in the English language classroom means that

the teacher, as resource, provides assistance in IrAstering skills

(in other words, learning vocabulary to talk about job skills and

building reading ability). This enables the student to continue

with the tank of identifying and obtaining work which matches

his/her lifestyle requirements. The unit represents one teacher's
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attempt to help students toward this end. It is the presenter's

belief that such exploration will be beneficial in terms of

language learning within the larger context of life-learn

'iota: This unit is intended to pique student Arest in work/life
planning. It does not supplant the very important wok.: done by
career counselors and employment professionals.

5
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Lesson #2

Lesson 13

Lesson 14
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General Unit Outline

Introduction and Determination of Unit Goals

Discussion of definitions of wark. Sharing of
ideas about work.

Sample activity: Students make and discuss
semantic webs for the words "work" and
"values". Focus on vocabulary/oral
communication.

Introduction to print resources. Books include
What Color Is your Parachute?, Discover What You're
Best At and iimutyIalisuaticlieglagtedhrt...sai
Interviewing.

Goals and Values - Generalized

Exploration of goals and values.

Sample activity: Groups work with a reading
about values (definition of, consideration of
external vs. internal values, values
clarification). Focus on group process
(communicative skills) and ability to learn
vocabulary from context.

Individual Exploration of Goals and Values

Continued development of students' ideas about
goals and values.

Sample activity: Students complete individual
charts on how they use time. Cultural
viewpoints on time discussed. Teacher
provides information on U.S. concepts in
workplace and in society. Focus on working
with a graphic, oral communication and
listening.

Work and Individual Values - U.S. Specific.

Studying U.S. notions about work.

Sample activity: Students develop questions
about work in the U.S. Outside speaker from
the business community invited to class.
Focus on question formation, asking questions,
and listening.

6
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Lesson 15 More Information About Work in the U.S. - Values

Exploration of work/values - related issues.

Sample activity: Reading from a U.S.
publication such as a business journal or
newspaper about a work-related issue. One
class read an article from The Washington Post
on stress. Focus on reading skills and
writing.

Lesson 06 Using the Library as a Resource

Using the library to obtain information about work.

gaggle activity: Students conduct library
searches for basic information such as the
names of major employers and the types of jobs
they provide within an area. Focus on library
skills and notetaking.

Lesson #7 presenting Information About Work in the U.s.

Using information obtained in the library for oral
presentations.

Sammie activity: Students present library
information. Focus on oral presentation and
notetaking skills.

Lesson OS Utilizing People as Resourcu

Obtaining information from other people with
special knowledge.

Sample activity: Special speaker invited to
discuss work with the class. One class
invited a career professional from a local
college to discuss how technical graduates
obtained jobs.

Lesson 19 Isigkin2AtIiistimigualantfiranta
Beginning the process of exploring personal
interests.

fiemplet_egUlitys Students talk and write
about their interests and outside activities.
Personal journals and small groups are ideal
for this process. Focus on oral communication
and writing.

Lesson 110 ASV.--AILMBROBLSILikilli

7
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gamble activity: Students utilise a skills
listing (Theazickaallantinajtu by Richard
Bolles is an excellent resource) to identify
skills.

Nato: This is a cursory look at skill
identification. Students should be referred
to career professionals for in-depth analysis
and assessment of skills and abilities.

Lesson 111 antlanitliriCLUMBIRUINIBIltE

Identifying accomplishments that may or may not be
work-related.

maple activity: Each student writes a
composition about an accomplishment in his/her
life. Note: an accomplishment need n.t be
work-related, and indeed, may not be with
younger students. Small groups identify
specific skills used in achieving
accomplishments. Focus on writing, oral
communication and vocabulary development.
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Sylvia Benice
Maryland English Institute

(Sample Activity for Lesson 13)

Time - -How Do You Use It?

skills:

This is a communicative speaking exercise which also utilizes
skills in reading and following directions in English.

objective:

This is a values clarification activity for high-intermediate
to advanced students of English as a Foreign Language or English as
a Second Language. Individuals think about and discuss their time
and how they use it. This simple, yet engaging exercise, can
provide a forum for individuals to explore the connections between
one's values, life-style priorities, needs, and wants. Note: a
previous discussion of values, what they are and how they are
reflected in one's life would be a natural antecedent activity.

Teacher's role:

The teacher is the discussion facilitator. As such, it is
crucial that he/she display a non-judgmental attitude. Students
need to know that they have the opportunity during this values
exercise to express themselves freely. It is suggested that small
groups provide an ideal setting for individuals to do this. The
teacher may want to assign groups if he/she knows that more
reticent students, for example, may work better with those
supportive of their efforts to express themselves.

Time for .Activity:

50 minutes for discussion. Students will have completed the
reading and individual selection portion outside of class.

Discussion sugasstions:

Following are suggested discussion questions/ideas for
students to consider:

1. How difficult (or easy) was it for you to think about
your time and how you use it?

2. Did you have any trouble being accurate in your
assessment of your time?

3. What activities take the most of your time?

4. What activities take the least of your time?

9
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5. Are you satisfied with how you use your time? If so, is
this a temporary situation for you? Do you see your life changing
in the near future? If you are not satisfied, why not? Can you be
specific?

6. What are your three most important values? Does your use
of time reflect your values? If not, why not?

7. How does how you use your time on the weekend compare to
how you use your time during the week?

Description of activity:

Time--How Do You Use It?*1

Time and how you use it can be a mirror of your priorities and
needs. Have you ever thought about how use your time? Does how
you use your time reflect your values? Take a few minutes to read
and complete the following exercise. There are no right or wrong
answers. Each person will have something different to say
depending on his or her unique life situation. You will discuss
this exercise in class.

*Illatructiona: Below is a list of words and phrases about
activities in which individuals are engaged throughout the day.
Make a checkmark beside each one that is important to you. Then,
loot' at the "pies." There is one for the weekdays and one for the
weekend. Divide each of them into the approximate percentages of
time in which you spend your day. For example, if you spend 33% of
each day sleeping, then outline a section of each pie representing
33% and write a. 33%. If you spend 50% of weekends watching
television, then outline a section of the weekend pie representing
one-half of your time and write c. 50%.

a. Eating

b. Working at a job

c. Sleeping

d. Being with my family

e. Watching television

f. Studying/attending classes

g. Shopping

An idiomatic expression used in American English is "How do
you spend your time?"

AU
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h. Doing hobbies or sports

i. Socializing with my friends

j. Participating in religious activities

k. Going to and from school or work (commuting)

1. Doing chores around the house

m. Doing volunteer activities (helping others)

n. Doing any other activities: List them.

Weekdays

Weekends
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