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The New Mexico Portfolio Writing Assessment for

grades 4 and 6 (optional for grade 8) is conducted each school year
with a call for each student's best piece in March. All students in
grades 4 and 6 participate, unless assessed as Limited English
Proficient., This Teacher's Guide provides instructions for procedures
to be followed throughout the school year in order to ensure
standardization in grade 4 writing assessments. Procedures begin with
required materials and the introduction of portfolios to students,
and then move to working with practice prompts and the required
prompts, Use of the portfolios and interpreting the results are
discussed. Portfolios are scored holistically; and scoring guides are
provided for narrative, expository, descriptive, and analytic
writing. Each scoring guide contains examples of student writing at
proficiency levels | through 6. The required prompts (topics for
student writing) for 1992-93 are included in an addendum. (Contains

24 references.)
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1992-1993 NEW MEZICO PORTFOLIO WRITING ASSESSMERT

GRADE 4 -~ REQUIRED PROMPTS

PROMET 1 NMARRATIVE

One morning when you wake up, you find a large shiny key under your pillow.
The key will not open any of the locke in your house, until you find a door in
the corner of a closet, a door you have never seen before. Write a story
about what happens when you use the key to open the door.

PRONPY 2 EXPOSITORY

Think of one person you would like to trade places with for a day. Write an
esgay for your teacher explaining why you would want to trade places with this
person. Be sure to include supporting details.

PROMPT 3 DESCRIPTIVE

Think about a special event you have been to. This could be a fiesta, a
holiday celebration, a party, or any other special event. Describe this event
so that someone who was not there will know what it was like. You might want

to include what you saw, heard, and smelled, and how you felt when you were
there.

Reproduction of this document is permitted
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THE NEW MEXICO PORTFOLIO WRITING ASSESSMENT

The New Mexico Portfolio Writing hssessment, grades four and six (optional for grade
eight), is conducted each school year, with a call for "best piece" in March. The
prompt addressing the type of writing to be assessed at each grade level will be
announced when a call for papers is issued. All students in grades four and six
will participate. Unlesas otherwise noted in their IEPs, all Special Education
gtudents in grades four and six will participate. Students who have been assessed
as Limited English Proficient are exempt from submitting a piece for Bcoring in the
spring.

INTRODUCTION

This Teacher ‘s Guide provides instructions regarding procedures to be followed
throughout the school year. 1In order to ensure standardization, each teacher who is
charged with the responsibility of conducting the assessment should adhere to the
guidelines presented herein. The process and the assessment should be conducted in
a classroom setting; students should not take the work home.

PLEASE READ THIS ENTIRE GUIDE CAREFULLY BEFORE WORKING WITH THE PORTFOLIO WRITING
ASSESSMENT MATERIALS. You should become familiar with the directicas provided in
this guide. Your comfort with the agsessment situation will reduce student anxiety
and enable smooth administration. If at any time you need assistance, materials, or
information, contact your District Test Coordinator.

BACKGROUND INFGRMATION

The Education Reform Act of 1986 moved the State into the assessment of student
writing. Until 1991-92, New Mexico schools were utilizing the Direct Writing
Assessment in grades four and six. Interest in portfolio assessment and a national
trend toward assessments that are also instructional led the Statewide Student
Assessment Task Force to consider using portfolios to assess student writing. Thus,
several consultants in the State Department of Education researched portfolio
agsessments and agreed with the task forca that assessments could be provided that
can be described as the performance of learning. With assistance and consultation
from many entities, the Portfolio Writing Assessment was utilized in clasarooms for
the first time in 1991-92.

In addition, it was decided to offer this assessment as an option to grade eight
students for those districts who wish to participate. This allowe for more practice
and development as well as an additional checkpoint before the New Mexico High
School Competency Examination written composition is administered in grade ten.

Research has demonstrated that students who use portfolios develop more competent
writing skills than students who do not use portfolios. Each student’s portfolio
becomes a record of achievements over time. The student uses higher level thinking
skills of synthesis and evaluation as decisions are made regarding what pieces to
save as the year progresses. Using the portfolio process, learning takes place in a
more natural way as the student is encouraged to reflect on his/her work while
making responsible choices regarding work to be saved.
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KATERTALS LIST FOR PORTFOLIO WRITING ASSESSMENT

Each teacher who has the responsibility for conducting the Portfolio Writing
Agsessment will be provided with the following materials:

Teacher’s Guide

This guide containe information on the process and the assessment and
annotated range finder papers for the types of discourse required of the grade
level being assessed. Also, within the guide are the rubrics for scoring the
students’ writing both holistically and analytically. A bibliography is also
provided for the teacher’s use.

A portfolio envelope, one per student

This envelope is intended as a special storage space for the student’'s
writing. It is printed with a writing checklist and a description of the four
different discourses applied in grades four through eight. This checklist and
the descriptions are reproduced for your use on page 8 of thig guide.

A final composition booklet for each student

The final draft of "best piece" for the prompt identified by the State
Department in the spring to be submitted for scoring will be transcribed onto
this booklet. The booklets will be sent to your district when a call for
papers is imssued in March. Each booklet will centain the required prompt
which will be one of the prompts your students have been working on throughout
the year. There will be a biographical data page and four lined pages for the
student ‘s composition. The student’s writing for the required prompt should
be limited to four pages. If additional pages are used, the cost of scoring
will be higher. A request to add more pages or to submit a computer generated
responge must first go through your district’s office and then be forwarded to
the State Department. The State Department will review the request and
determine whether or not to grant it.

PROCEDURES TO FOLLOW WHEW DISTRIBUTING PORTFOLIOS TO STUDENTS

Provide each student with a portfolio.

Have each student write his/her name in the designated space.

Discuss how artists use portfolios to demonstrate good work.

Explain the use of this portfolio.

Review the writing process which will be used with this portfolio.

Review the writing checklist printed on the student’s portfolio and how it can
be used most effectively during this process. (A copy of this checklist is
printed on page 6 of this guide.)

Explain what holistic scoring means. (Review the rubrics provided in this
guide, pages 8, 44, and 70.)

Explain what analytic scores mean. (Review the rubric provided in this guids,
page 100.)

Discuss the types of discourse to be addressed at the grade level you are
teaching (see page 6--grades four and six: expository, narrative, and
descriptive; grade eight: expository, narrative and persuasive).

As you work throughout the year, use the practice prompts first, the ones for
which range finder papers are provided within this guide. You may want to
review the section on page 4 entitled Student as Performer/Teacher as Coach.
When you and the students are comfortable with this process, you will want to
move on to the required prompts, one of which will be announced in March for
transcribing student work onto the final composition booklet.

Additional portfolios may be obtained from your test coordinator.
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13. Depending upon the time of arrival of a new student, he/she may not have time
to complete all required prompts. When the prompt for which a best piece must
ba transcribed is announced in March, the teacler .ay feel the new student did
not have sufficient time for completion; therefore, that student paper might
not be submitted for scoring. The teacher will desire a score for each

student if at all possible. The State Department should be contacted for
further clarification.

WORKING WITH THE PRACTICE PROMPTS-—RANGE FINDER PAPERS PROVIDED

The bulk of this guide contains three practice prompts, one for each of the
discourses to be addressed at your grade level. For each practice prompt, holistic
rubrice are provided along with papers which have been scored and annotated to
demonstrate all of the six holistic score points possible. In addition, the analytic
rubric is provided along with papers that have been scored and annotated to
demonstrate all three score points for each of the four analytic categories.

1. During writing instruction time introduce practice prompts and have students
write toward those topics.

Z. Share range finder papers at this time.

3. Share scoring rubrics at this time by giving each student a copy.

4. Review why each paper was given a particular score.

5. Students can use the rubric to understand how to improve their piece of
writing.

6. Students may work in groups to share similar concerns.

7. The writing process of revising should be used at this time.

8. Small or large group writing lessons can be incorporated as defined by certain
needs derived from class papers and discussion.

9. Use these prompts for practice in understanding the process as much as Yyou
feel necessary.

10. Students should feel successful with these prompts before they work with the
required prompts.

11. The timeline for this process should be decided by you and your students.

PROCEDURES TO FOLLOW WHEN WORKING WITH THE RE(NIIRED PROMPTS

1. The required prompts will be provided to you each year. If you have not
received the prompts designated for the current school year, call your test
coordinator to ohtain a copy.

2. These prompte address the different discourses required at your grade level.

3. Your students are required to write at least one paper for each of the

required prompts and should be encouraged to write as many papers as necessary
to produce a good piece.

4. Drafts of these prompts should be stored in the students’ portfolios.

5. In March a call for "best piece” will be issued for only one of these required
prompts.

6. The student and teacher should conference about which piece demonstrates the
student’s best effort in the called for discourse.

7. The student will then transcribe the "best piece" for the requested prompt
into the final composition booklet.

8. The final composition booklet will have four lined pages for this purpose and
will be provided when the call for "best piece" is announced.

9. The student should limit his/her writing to no more than four pages.

10. Your test coordinator will disseminate directions for transcribing along with

the booklets in March.
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As the teacher introduces each of the required prompts, it is suggested that lessons
about the particular discourse, planning, revising, proofreading and editing be
delivered throughout this period of time. The work with the required prompts should
be the student’s own writing and should be performed in the classroom.

As the student works with the prompts, he/she may use references such as the
dictionary or thesaurus. The teacher’'s role in this process should be one of
"coach." Sound instructional practices are the order of the day in this process.
The teacher should be a coach and resource for the student throughout this process.

THE WRITING PROCESS

The purpose of writing is to convert a student’s thoughts into a coherent written
message understandable by others. The writing process is broken down into four
manageable steps to help assure a student’'s success.

STEP I: PRE-WRITING is any experience, activity, or exercise that motivates a
student to write.

SYEP IX: DRAFTING is the process of synthesizing language experiences, notes,
thoughts, and ideas that occur during the pre-writing phase and developing an
organized piece of writing.

STEP IXIi: REVISING/EDITING includes all phases of correction and change improvement
after collaboration with others on conteut. Rethinking, reorganizing, and revising
ideas, as needed, ready the writing for sharing and/or publication.

STEP IV: PUBLISHING is the culmination of the writing process when the final copy
is shared with the audience. The decision as to whether the writing will be
displayed, reproduced, or given orally or physically to someone, involves both the
author and the teacher.

STUDKNT AS PERFORMER/TEACHER AS COACH

Within the student as performer/teacher as coach model, student and teacher work as
a team toward mastery of a set of tasks leading toward an outcome. This outcome is
then demonstrated by the student. The student must be responsible for an agreed-
upon task. After completion of that task, the student demonatrates self-regulation,
self-discipline and self-initiative in order to complete a written discourse to the
satisfaction of both self and teacher.

In his article, Student-As-Worker: Toward Engaging and Effective Curricula, Grant
Wiggins talks about student-as-worker being able to answer the following questions
when working on a designated piece of writing:

1. What is my task?

2. What is its purpose?

3. What do I need to do next?

4. What resources are available?

5. What know-how and knowledge are required to do it well?

6. How will my work be judged?

7. How will I know when my work is adequate?

8. How should I allot my time?

9. What is my goal in this work?
10. Where is my performance strongest and weakest?

11. What can I do to improve?
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The student ani teacher work through these questions as the written piece unfolds;
the teacher acting as prodding coach, and the student as worker. The final
completion of the designated piece rests with the student’'s feeling that he/she hag
completed a piece of discourse to his/her satisfaction.

WHAT (S A RUBRIC?

A rubric is a set of criteria from which one can take direction. The New Mexico
Portfolio Writing Assessment rubric is a 8ix point scale using the following
discourses: expository, narrative, descriptive, and parsuasive. Each student should
progress through this rubric as his/her writing improves. The assessment becomes an
instructional and learning tool with the scoring rubrics applied to the student’s
writing throughout the process. -

WHAT IS BOLISTIC SCORING?

A holisetic score is an overall picture of how the student is able to convey meaning
in his/her writing. Does the writing have a beginning, middle and end? Doese the
writing flow to the designated prompt? Is the author involved in the writing? With
a broad stroke has the author conveyed meaning?

USING THE PORTFOLIO HEYOND THIS SCHOOL YEAR

In the spring of each school year, the holistic and analytic scores will be returned
to the school districts. These scores should become a part of the student's
permanent record. Labels are issued to adhere to the student'’s transcript. There
will also be a copy of the report that can be shared with the student and parents.

The "best piece" for each of the required prompts should remain in the student'’'s
portfolio, along with any other materials that the student and teacher have agreed
upon. The portfolio and its contents are to be passed on to the atudent’s teachar
in the fall of the next school year. Each school and district should develop a plan
to ensure that this is possible. The "off grade" teachers (i.e., grades five,
seven, and nine) may work with the contents of the student’s portfolio and issgue
additional writing asslgnments which may be kept and passed along with the student
from year to year. A process for "weeding out" materials can also be established at
the district level. By the time a fourth grade student reaches tenth grade, the
high school teacher will have a portfolio of work which portrays strengths,
weaknesses, successes, progress8 and a writer’'s "voice." These portfolios can be

used to assist in the preparation for the tenth grade High School Competency
Examination written composition.

INTERPRETING THE RESULTS

When score reports are returned to the districts, each student will receive a
holistic score from a range of 1 through 6 and analytic 8cores from a range of 1
through 3. 1If a student’s paper is not scorable, a reason will be given. Possible
reasons for not scoring a paper include: blank paper, off topic, illegible, written
in a language other than English, and insufficient response. The scores should be
compared to the rubrics published in this guide in order to determine a atudent’s
strengths and weaknesses and to provide suggestions for improvement.

The individual school reports should help staff make decisions about the school'’s
writing program. District results should inform the curriculum revision process in
writing and, perhaps, in language arts.

Aruitoxt provided by Eic:




SUPPLRMENTAL MATERYAL

The Language Arts Specialist at the State Department of Education has developed a
supplemental packet of material which teachers may find helpful as they work with
the portfolio writing process. You may request a packet from your district test
coordinator. This supplemental packet contains ideas for planning, organizing,
drafting, revising, proofreading and publishing. Xdeas for encouraging writing
across the curriculum are included in this material. You may reproduce this packet
of materials for other teachers in your building. There are ideas that may prove
helpful to teachers at any grade level. You are not required to use the
supplemental material.

DESCRIPTION OF EACH MODER OF DISCOURSE

Expository--This piece of writing demonstrates the student’'s ability to explain
something in detail, such as "how to" do something, or to explain a position taken
based on reasons.

Narrative--This piece of writing demonstrates that the student has a command of a
story plot and can develop characters in a meaningful way.

Descriptive--This piece of writing demonstrates that the student has a command of
location, size, color and style, and can include sensory images in description.

Persuasive--This piece of writing has a strong opening statement, followed by
opinionative argument appealing to one’s emotions, and a strong concluaion derived
from the opening statement.

STUDRNT WRITING CHECKLIST

1. I have used a plan for my composition.

2. I have written a rough draft of my composition.

3. I have written this composition to be read by: .
4. I have written a good topic sentence for each paragraph that I wrote.
5. I have written ideas and details about the topic sentence.

6. I have written a clear ending for my composition.

7. I have written complete sentences.

8. I have used correct grammar.

9. I have used correct capitalization and punctuation.
10. I have checked my spelling.
11. I have used good handwriting.
12. I have used this checklist to revise my rough draft.
13. I have written and proofread my final draft.

(!
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SCORING GUIDE

GRADE 4 - NARRATIVE




bl

‘uoEuRy3dmod
MM R Avm siosy LILON

ROIW
U] 8401013 39A9% AuidsTp Key

aqifmerunm

J0 JuIiaNoot aq AV 'sIUIuMN
109100t A[peorwurread

JO JuAWHONFY UV UTeITed AWy

o

plom “uamaBe puv a¥wem
umouosd “uamaaiBy qlaa-palgns
‘morwuLio) %U¥) Supnpa sdesn
Qs stma(qod 3J9a08 aavy Lupy

Boyrerd

j0 98uIR 0U MOYR Lvnl Lmof]0)
03 IMOYJTP PUW PITITLI W0STP
auu saaded Janqifuag amog

Juoredde
£jaueq 20 ‘aywudosddeur ‘wopuss
oq Aum ‘Teouad sre sTeie(Q

PALIIRUL 2q ISNUT 1Y) $N0)
UTeEUN UW JAVY Lvur (#103(qne
Jo e v do efqns ¥ aee LB

Amsop
Jo/puw 3utuado Ov IAvY 10U AW}
T LNIOd U008

NOLLVYYYN 40
FONIWAT ON HO TLLLI'T

uOIWUYIdTIod LIt 1WYMITOs
43Ut Avaa w0l I LON

SOTEYOIW U] 011D
snouss snodomnu Lvdstp AV

UONINIIFUSD IUNUME
Ul SJOLID FMOJIWNU UTFULD
Avw ‘sapou [BIUI0FYL J0/puR
xwjuds Ut £UCIOUOW IAWEIINY

a3vm
oy $10419 sNoJowmu Awidstp AWy

suonsuRry ‘Kus j1 ‘Mo
1nq STEIAP [od3ucd o3 [dwenw
Jwos ‘uoyuzTuedio 18 idumany

asuodsas dpydy

ax11-37] @ Fuonpoad ‘uonwioqed
‘Aue 1 ‘opan i agads pus
@2ouad Jo 3INIXTT ¥ 3V STV

mooj
Y Apdruqu o yup ng didoy
a3 03 #yw14 sesuodsas awog

Bugop
ao/pure Sutucdo ue aARY J0U AV

T LNIOd FHOO6

NOLLVYHVN JO ISNIS TNO0S

LIMQuEpuad it
dapann A sdoy ALION

PURT
g sdo.L1 Jo weayyed v Kudeip vy

UOI3AMIITUND 2JUN UM U 830439
KedsTp Lewm ‘89poTl [OLIIIYL
Jo/pure xwuks uy Luojouom
IAISEIOXB IIWNIFUOTTIP AWK

aflem
m slodda Jo usayyed v Awdetp AWl

suoHFTR) Jo XoN

- £q 10 sseduymamv [wuorjvzTURELO

4q pdnuaiut arv Inq SRP
peretoqee Iawy savuodsad wog

geapt ywades pus apqures

1nq 123uo] 31¥ 849430 {UCHRIOGHD
I Inq Nap dyPeds ‘1eIp
i ag-reds ou sasuodeda swog

moj
Yy mody YUP Awm swuodsax
suos 'snooj Aduts v svy
Aensn puw 21doy 3y 0 sy

Bursopd
Jo/puw Suruado uw 2wy J0U LR
£ LNIOd FHOO8

NOLLVHYVN
J0 ONIANV.LSUIANN

wzajyed
UIINBUCD OU NG SUTYIW
uy %0139 Jwios AwdsTp AO|y

UOFRNIINU0D
20UFNUDIN UY RI0LIF MI] B LTHUGO
Lem !sapow [eN4013Yd Jofpuw
xwjuds Uy £UMOUOTT IAIEEIOXI
FPIOAR 'XWUAR JO IFUDN 1031400
Aesaual v 3j0038U0WIP AV

wiyed UV
ou *afesn Ul 810.42 0P

jussedde s1 vonsa.Soxd

84940 UR NQ ‘PIRIUU0D £[3800¢
aq AW Ty F9IP] JO IAIMP P
JUYMmatzos Jqured Sem swwuodsas
20 ‘wap} 03 wopt moy Buiaowm
Lymoyyp *Aue g 'anan e
pasoadio 9. sewuodens Juwog

meep

pavIoqUaLN 3.09q Yitm paiade
-333UT SBIPI PARIOQUED M
uaAaun ¥ Avm juamdopadq

sTOJ 3B
© #9y puv 21dey Ay 0} SNWIY

Bursop
pus Suyuado v swy Aressusn

¥ LNIOd 38008

NOLLVHHVYN 40 GNYWIHOD

SIAUTYII U} $I0.L13 M3 ]

sapow
10110194 JO/PUR SIDUDIUIN
Jo £39uwa w ySnony; uoyw
-1erydos (9qUIA puw ANULE

afwen ut RI0113 MIJ

sedey ©aq v a1ayy Ing ‘KpeaBoy
soes:8c1d puw paznmediQ

£yum pre

#83u23a[dmod Jo IsuR VY Ing
‘PamEy 9q Avil {Myes300ns £psow
2V PUB UXW) aq AW §YSU 108
{eTTU}9p paLTea pue Awdosdde
yum padofarsp a.w wwapy 42y

moo} aums
v swy puw 2idoy ay3 03 8NEIY

Bursuo v pue Sutuado ue swy
9.IN10d 7008

NOLLVYHVYN 40 ANVINOD
ONOUWLS ATIVHINID

OraNY DNTIOOS FALLVEUVN - INZM S8 IS8V DNILIEM OITOALEOd ODIXIAN MIAN

sy
Ul 5J0L1D ‘AUR I 'ma) KIIA

»
bl
UOINIFUOD 30UIIUM
ul 640442 ‘AU J1 ‘MOJ L1394 ‘UOHW
-priydos [vqlen puw HIOVIULS
$2)UIIEUCWIIP SIPOW [RILIOIIYL
J0/pUN 830UUIS Jo KIILIBA

afwen Ul 810419 *Are 1 'Ma) 1A

[ee]

sowuodsad

Prata *aa1309539 £(ydny n Bupmsas
MU [uonwodwod saxwy

1 Leoda) sweadold puw
pariuudio g1 oy} ssuodsas
»a|dwod ‘padofesap-Nam

#m0) spiurs
v vy puw ndoj 3y oy sHMFY

a3Y33503

2001d a3 sen Jwy3 Suwopo
puw Furuado 3A19)9 uw sWY

9 INIGd F80O8

NOLLVHYYN
4O ONVIHNOD ONOULS




This is the prompt 4th Grade students used when writing the following papers.
It may be used for practice with your students.

Pretend that you see a shiny, purple stone on your way to school.
As you pick it up, it begins to change into many different colors.
Write a story about what happens next.

15
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The response indicates little or no evidence of narration.

Writing samples in this category:

may not have an opening and/or a closing. These papers are oOn
topic and demonstrate at least a minimal attempt to raspond to the
topic by stating a subject or giving a list of subjects. Details
are vague and/or general. They may be random, inappropriate, or
barely apparent. Some of the lengthier papers are disorganized,
making them consistently difficult to follow. Others will relate
to the topic but will have an uncertain focus. In these papers the
reader has to infer what the focus is. The overriding
characteristic of many of these papers i: » lack of control with
no sense of planning.

may have severe problems with usage. This includes problems in
tense formation, subject-verb agreement, pronoun usage and
agreement, and word choice.

may demonstrate an assortment of grammatically incorrect
sentences. Some statements may be either incoherent or

unintelligible.

may display severe errors in mechanics.

Eote: Errors may interfere with coaprehension.
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GRADE 4 HARRATIVE WRITING SCORE POINT 1

—_— Score Point 1 —_

—_— This response shows little evidence of narration. Many of the statements .
are too difficult to decipher to be considered controlled (I wased to
—_ deach, and the bov was sull). -
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GRADE 4 NARRATIVE WRITING SCORE POINT 1
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Score Point 1

This response is a brief list of events. Although some statements are

clear (I went swimming, it transformed, I threw it back), others are
difficult to interpret (I saw a purle ago). There is little evidence

that the writer attempted to control the details.

GRADE 4 NARRATIVE WRITING SCORE POINT 1
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Score Point 1

This unsuccessful attempt at narrative writing has some events that are
sequenced, but the sequence is very brief. In addition, the only clear,
specific details provided are in the list of colors (blue, pink, yellow,
peach, brown).
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2 = The response indicates some sense of narration.

Writing samples in this category:

° may not have an opening and/or a closing. There is a mixture of
general and specific details. They are presented with little, if
any, elaboration, producing a list-like response--~-highlight
papers. These responses will exhibit an attempt at organization.
In other words, there will be some evidence the writer attempted
to control the details. The responses relate to the topic, but in
some papers, the writer drifts away from the primary focus or
abruptly shifts focus. In other papers, there is a single focuas,
but there are few, if any, transitions making it difficult to move
from idea to idea.

o may display numerous errors in usage.

e may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be numerous errors in sentence construction.

° may display numerous serious errors in mechanics.

Bote: Errors may interfere somewhat with comprehension.
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GRADE 4 NARRATIVE WRJITIHG SCORE PCINT 2
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Score Point 2
Thie very brief response contains a clear sequence of eventsa showing

some evidence of narration. The writer has used transitions {on the way,
while I was walking) which is an attempt at organization.

GRADE 4 NARRATIVE WRITING SCORE POINT 2

Tine M Agic Stne.
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on a waler fountain +he stone +wrned even.f‘r{mna] kﬁ}o!\a/,

S\V‘QQ 3 “'ufﬁ’\td e\/O’t'{'H\,mg, Q,QM T hecame e /\tn%.,.

Now thad T wgs Kine T let eyLr’L/}bCG\fu‘ outr of schoe!.

/
New +had T was the King T gave C*_ve’vﬂwdy

cach hoco pounds ot geid,

Score Point 2

The writer of this organized and controlled response has used
rudimentary transitions (so, when, since, now) to establish a clear
narrative sequence. A lengthier sequence or some elaboration of the
details is needed for a higher score.
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GRADE 4 NARRATIVE WRITING SCORE POINT 2
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Score Point 2 : N,

This writer has established a situatjion (we went into the future) and _—__._
provided some seguenced events to indicate a sense of narration.
However, the details become repetitious in the second half of the story ———_
(people came after us, more people came, more people came). In
addition, the numerous errors in mechanics interfere with comprehension. . ___
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3 = The response indicates an understanding of narration.

Writing samples in this category:

) may not have an opening and/or a closing. The responses relate to
the topic and usually have a single focus. Some of these papers
may drift from the focus. Some "3" papers are sparse--they have
several clear, specific details with a little elaboration, and
they are organized and controlled. Occasionally, a paper will
ramble somewhat, repeating ideas or adding an idea for no clear
reason, resulting in a lengthy response that otherwise would be
sparse. Other "3" papers have elaborated ideas and details, but
the writing sample is interrupted by organizational flaws/lapses
or by a lack of transition between ideas or between clusters of

ideas.
° may display a pattern of errors in usage.
) may demonstrate excessive monotony in syntax and/or rhetorical

modes. There may be errors in sentence construction.

e may display a pattern of errors in mechanics.

Bote: Errors may interfere with readability.
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GRADE 4 NARRATIVE WRITING SCORE POINT 3

THE SHTNY PURPIE STONE
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Score Point 3

This responae is a sequence of events with very little elaboration.
Also, most of the details are general (it wasn’t heavy, it turned
different colors, it was so big). Although the writer has used basic
transitions (then, so, when, then), the storyline rambles with little
sense of preplanning. More specificity and a tighter focus are needed
for a higher score.
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GRADE 4 HARRATIVE WRITING SCORE POIRT 3

_____I_hlas___\-lﬂﬁnq__l_-m when L o o Shing
le.___ﬁam_l__mﬂkﬂd :

* _up “n_é'_____‘j'_hnnd___m&-—L—lmFL—-
it ok ¥  changed culomTen it  changed  isdn sw

Oceanlaler o £ish MM%_MLEL
Thay it hiem ond  cleaned limI swas  Sucked,  down
He dmnDen I crackidiie.

lakee a. plamber come. o fix  Som® 9',9,53‘ saw __ The
cockidile, onf  Killed  ihThen The  Shine. That changed.

L stedad o waake Q. ﬂkL_M_':q___ﬁaL_LAA/L—

18
<

ERIC

Aruitoxt provided by Eic:




wa | Ked ate Cage and  Sew  An.  caargf

was i widte when eie X Q_\& ray
the.,  water J‘Jaris af sy M)ﬂ MQMEL
uf M_M_ML._LLM_

A

cure and. st lhown@.

Scoise Foint 3

The first third of this lengthy narrative is a well-controlled sequence
of events with a logical pregression of ideas. However, after the stone
changes the main character back into a kid, the response is
characterized by excessive rambling. The focus shifts gquickly from the
maze, to home, and then to the Rocky Mountains and home again. A single

focus and more control of the events are necessary for a higher score.
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GRADE 4 NARRATIVE WRITING SCORE POINY 3
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Score Point 3

This response has several clear, specific details (weighed 100 pounds,
like a speeding bullet, seven minutes late for school). However, some of

the details are unclear (I thought it came from a seventy foot stone),

——  and there is a lack of transitions between ideas.
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4

The response indicates a command of narration.

Writing samples in this category:

generally will have an opening and a closing. The responses relate
to the topic. They have a single focus and are organized. There is
little, if any, difficulty moving from idea to idea. Ydeas may
ramble somewhat and clusters of ideas may be loosely connected;
however, an overall progression is apparent. In some papers,
development is uneven, consisting of elaborated ideas interspersed
with bare unelaborated details.

may display some errors in usage, but no consistent pattern is
apparent.

may demonstrate a generally correct sense of syntax. They avoid
excessive monotony in syntax and/or rhetorical modea. There may be
few errors in sentence construction.

may display some errors in mechanics, but these errors will not
constitute a consistent pattern.
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GRADE 4 NARRATIVE WRITING SCORE POINT 4
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Score Point 4 e

This response is a tightly organized sequence of events. Although some ———u
of the details are clear and specific (I grabbed April by the leg, I had
the stone in my mouth), others are general (they couldn’t understand me, ——u
took us to a strange place). More elaboration and more specificity are
needed for a higher score. —
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Score Point 4

This response exhibits a command of narrative writing. Smooth
transitions between ideas add fluency to the well-organized storyline. ———
Although the events are evenly elaborated, the details are too general

to merit a higher score (mellow colors, the stone had gotten bigger, ——
very special).
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Score Point 4 ————

This lengthy response has specific, elaborated details in the section

about the horse race (I bet over seven million dollars, Black lightning

flew in front). However, the section about the mother is very general ______
(she liked the color, she said she felt weird). The last section of the
narrative seems "tacked on," creating a lack of unity.
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The respomse indicates a gemerally strong command of
narration.

Writing samples in this category:

have an opening and a closing. The responses relate to the topic
and have a single focus. They are organized and progress
logically; however, there may be a lapse. The key ideas are
developed with appropriate and varied details. Some writaers take
compositional risks and are, for the most part, successful.
Although these papers are flawed, they have a sense of
completeness and unity.

have few errors in usage.
demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There are

few, if any, errors in sentence construction.

have few errors in mechanics.
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GRADE 4 NARRATIVE WRITING SCORE POINT 5
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Score Point 5

This response exhibits a generally strong command of narration. The
writer elaborates the storyline with appropriate and varied details _ ___
(blindingly bright colors, lemony color, moist chocolate cake). In

Q
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Aruitoxt provided by Eic:

—_— addition, there are smooth transitions (When I was at school, Later that N
day) and a logical progression of ideas. More development in the section
| about the bathroom pass would contribute to a higher score. —_—
29
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GRADE 4 NARRATIVE WRITING SCORE POINT 5
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Score Point 5

This response has a single focus and is organized. The writer's
precise word choice provides vivid imagery (vile, rancid smell; moldy,
vinegary hairy eyeballs; fat sweaty blob of slime). The use of dialogue
to advance the storyline is a successful compositional risk. Although
there is a sense of completeness and unity, more development is needed
for a higher score.




GRADE 4 NARRATIVE WRITING SCORE POINT 5
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Score Point 5

This responge progresses logically throughout and is tightly focused on
discovering the power of the stone. The sophisticated use of language
(spread the news, my words echoed) and the humorous and effective
closing are successful compositional risks. Repetition of simple
transitions (then, so} and lack of develcpment prevent the response from
receiving a higher score.
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6 = The response indicates a strong cosmmand of narration.

Writing samples in this category:

L) have an effective opening and a closing that ties the piece
together. The responses relate to the topic and have a single
focus. They are well-developed, complete compositions that are
organized and progress logically from beginning to end. Many of
these writers take compositional risks resulting in highly
effective, vivid responses.

® have very few, if any, errors in usage.
® demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There will

be very few, if any, errors in sentence construction.

® have very few, if any, errors in mechanics.
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Score Point 6

This response has a fairly sophisticated opening; it does not simply
reiterate the situation given in the prompt. It is tightly focused on
the drawing theme and is fully elaborated with varied and specific
details (razzle-dazzle-rose, drew a Tylenol jar, he would just erase
everything). The effective closing provides unity and completeness.
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GRADE 4 EMARRATIVE WRITING SCORE POXNT 6
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wede wmfried’ gma/ wWele Va}/ laa%of,y +he Stoune é/%w vs hdvnvﬂfnefj d»«!/

Fortune then one Jﬁy T met mty Friend Tostin aved he had the stovne.
He had met < 411 ond had Lo llen i lowe. They sovn wele masiied] and
becawe Mf/y wise, The stope brouglw both of v s gaad’ Jocke iu zdcfly‘ﬂu‘.ﬁ

bhout seon_1he fjrfow w43 sfam‘vtj to tade. The <stoAl Co u)4m§f he vsed

i eedteit way s cmd’ ;'f: misvged it covld br,‘wa %m—f Janﬁd. Dostiy
was beao.«iué afee;[,y cma/ woo!.:/ not shate the stove with we T #lA
him " Tostin p’eqsc shaie the stove with me., oV yoo covled ke v

éfewuianga” bt Jostin jost Iquﬁl«taf me _aud rav wiay with

+Hhe ,o.mﬁ)c stone, M yeais later I was Wofk,‘yug ‘v the yawd my
lm"r'e hoy wds as/auz; me to +2)l him stovy aéoa-f when T was &g
little boy, T +olal hiva abom‘ o great 'p\r,yw’ shp with o boy namtecd
Jus+int avw[ the c‘\lood +'wmes we Adcf —/'&éfjﬁer_ wWhen L WMJQ /1
+he goac] Haes o teat came iwto my cyes aned T wondereed what

happen to Sostivi, Thiee yea/s later as T was workiva i a parl that
7 < i

Was peas s/ hovse where T /:‘ve&{_ T sqw a4 wman ua:))c[ncj' towale me,

He was very old waun avel zs he came gloser my heart stop a heat. T

covlebn't heliese my eyes this ol man was Sostin, With many years
eeteheel on s Nhn)c led Fuce and bi's cyes had g seclness ju +hewr, T

callec] bisname avel as he came closer 4o me he said please forsive
me Sacoh, Twas émcé)/ avel I waceted the porple stone for myselF,
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L have lost édgy#w'nq .m/ wite and all fuet T owvied. Tacob huqcaf

Justin and gg@cl 4o h.wt "Tostiv_yso wuqlvf have |o s etery thing bt

se_thing for_sore you did not lose wy Rwd;lwﬁ T have wonder

what ha,,gﬁan to you oned with the stone Tostin took st the stoue

From hrs ,ﬂaclw and i+ was a ughr/ ﬁray colov, Tacob ancd Tostn
4ok —Honq stone gud thoew i+ ju the la b e i -Hze'ﬁaj le, T4 sonk o

'Hvtc bo-fkom R Ygu Jon"f’ na«:ﬂ & stonNe fo km‘vtﬁ /Vou h:\,ro@‘ywss and
Fortone hecavse those +h ing5 can be lost betore Voo Jenow it

Frimd’,gbu‘%d will Jast Sovrever

Score Point 6

This well-developed, complete story is organized and progresaes
logically from beginning to end. The writer uses sophisticated
techniques such as foreshadowing (if misused it could bring great
danger)'and vivid imagery (many years etched on his wrinkled face). The
moral at the end of the story provides a particularly effective closing
which unifies the narrative.
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GRADE 4 NARRATIVE WRITING SCORE POINT (
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MMMM%@MWAMLAM Lriwored
v, gggg (L ow gég;ég/,%éwmw J,,éw/a eloret Lide ppomt
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oot Bhe spaelive! ﬁmaw.@&/wm’]
cogpsrel the wachine. N poed I the pasd s was | Ve
0 orived I Wﬁﬂzﬂw@w A eoetele £
belioe ooy eged. Thore cere uildvios tmel bhovsres aned coen
M’J%#MWM4JLMMMM
MJWMMJ M/aﬁﬁ‘wm WamU,Ke/
Mﬂ@nmw ’MMJW%WWJ
chosecl The cn guichls, MWJMMW
Leenttd !
f/&fﬁmgdf‘oﬂ& WM MJMMM JMWﬁ
WMQMMMMWQZMJ
MMM%%WW Leseles
WWMMJM ﬂg«jww&w&w&&
MMMWW M«fd%wo—w%
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MM“WMW 54&5/%&%“]&%
" Lhe Hoe fou, 1o ths
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s, 2P M?“ "O:M@M Www@m

%ﬁwm L pael /,MWMMW%
MEel) bore it Lot gt Sog it Libhe ses birve " Due a/Z'iw
said] (0bisht foh o St b promiine sl B MW
N I, Mﬁuﬂ Hoes forme. zm,,u
e MMWMJMM%WM (ot

WM&WMZL WQMWMMM
/MMW MMW%

Score Point 6

This lengthy narrative is a well-controlled sequence of detailed,
specific events. The writer’s well-chosen vocabulary (I was completely
immobilized but I was still conscious) and humor (We learned to speak

English from old radio programs) help to create a well-developed and
complete story.
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NEW MEXICO PORTFOLIO WRITING ASSESSMENT

SCORING GUIDE

GRADE 4 - EXPOSITORY

43

49




IC

—

uosuagaadwme:.
M 21911 Aved 83001 LLON

“SNEIm
1 .09 349498 Ledstp AWy

Iqdmarom

30 JUAIAYONT aq APl ‘8300ajude
P00 Aneonvmme.d

JO JUIUTLONY e Trwuod AT

Ao

piom Yuamaarie puv afemm
umonodd “yusmaade qra-09gne
‘sofjeurso} 380N Jurpnoay afesn
il suxa(qosd audade aawy Lvp

Zowawd
JO 988 0U MO LWz Linofj0)

03 OGP pue parroedicsp
e siaded sennBusy swog

Juarwdde
Kpaxeq s0 ‘ayeradosddeay ‘mopues
¥q 4vm ‘90l v sTeRQ

PILIT 3q I8N 9T N0)
TR U 3ARY v ‘5309 (qns
Jo 181] w Jo 3(qns v 3w Lvpy

Samop
so0/puw Sutmado we 9avy 30U vy
T INIOJd 33008

NOLLISOJXd
J0 ANVIINCO ZLvNdIavNI

uoisuaya1dwod I Jegmamos
39 Avat sJols (FLON

SAUPYOIW U $J013
$NOLIMe sodowmu Avids1p vy

TONINNSUOD WUIJUIE

U 1049 $NOJIWMT UIHIUOD
Avw '8apoa [WLI0IY L Jo/puw
X9IULS 1 LuSHOUOW JARSIOXY

aBwn
01 s104t9 snosaummu Lvydsp Avpy

guonwaun ‘AUe it ‘aaj
nq seIp (01003 03 3dmae
t108 ‘uonjuzIuwdio 1v dmany

asuodsas 1uBydyg

ax1-197] ¥ Bupnposd ‘mopwioqer
‘Aaw g ‘o M SYR3ds pow
w2133 jo amxT ¥ 3w SR

Mmoo}
yrye Apdnaqe 0 yup ng aidoy
3} 03 ANV wIFUCdSL WO

dawop
Jo/ptms Buruado Ue 3aWY J0u vy
E LNIOd 38008

NOLLISOdXE
40 ANYYONOO TILIATT

Limqupsad g
sJap1ut Aww si042y SLILON

NI
1 slouda Jo wsajzed v Awdep Lvy

UOIJINTISU0) J0UITIN T £JOLIS
Kwydstp Awwa ‘sapow (eIojots
2o0/pue xwyuis uy Sucjonowm
FAISHIDXI FNVNFUOWIP AV

atem
m £0.L12 Jo wiayjed w Awderp Avy

FUOHIEURI] Jo YOu|

£q 30 sendey/smeyy [vuorjerTueso
£q pardnuany 31e 3nq sap
PRNVIOQV[R IAWY BISUODSIL JmOg

swapt ywadad pue Ipquores

INq 1a8U0] 3IV sLIY30 ‘uofRIOqYR
S0 Nq 1P HIads reop
Gim 3navds 9.1u seruodsas amog

mo0j
) moay Yup Swwt saeuodsas
w0 ‘mooj Ifuts v evy
Afrerum puv 1doy a3 03 sy

Bumop
10/puv Butusdo we aawy jou Awyy
£ INIOd FHOO8

NOLLISOdXH
JO ONVANOD TVLLEVd

aia)yed
JUI1SIEUOD OU NG SATNPIW
Uy 840442 amos Kwdetp Ay

uorPNISUed
UFUIE UT $JO.LIY MIJ ¥ TUWIUOD
Lew ‘s3pom [RAI0IIY Jo/puUn
xwyuss U1 KUCIOUOM IAIEIVX
SPIOAR {XWIULS JO IFUIM JPILIOD
Ayresausd w ayenwnomap AT

wiajyed JuasWUCD
ou ‘3fesn Ul 8J0.LII dWog

Juasedde 91 notesexBoad

TTRISA0 TN INQ ‘PIOITUOD K[3900]
3q Avu JUq} £9IP! JO NN QM
WYAIWOE Jjqures Lvm seuodsad
2930 ‘wap! 03 wep! wozy Suow
&ymonyrp ‘Aue Jt ‘9T YU
pastausio aaw sawuodsal Jwog

STIIp

PIINIOQUIIN ‘4w (L Paesade
-323U) SUIP] PAIRIOQUI LM
wasaun aq Ava juamdofeasy

1mo0) IBus
 #wq puw xdo) a3 03 WY

umop
poe 3muado we swy Aressnas
¥ LNIOd 3HOOE

NOLLISOJXT 40 ANYWIROO

SHUPYDIT UT RIOLID M3 ]

sapow
[@tI019Yd JO/PUR SIOUIIUM
Jo K1arrea v y3notgy wonw
-nerydos [eqaA pow HP0NBAG

aBusn Ul 11015 MDY

sodu v 3q Avm 229 Inq ‘AreoBo
saes3.1804d puw parruRdL(

Lpom pus
weouadmod jo seuas suy InNg
‘pamup ¥q A impmescons Apwowm
1% puw TIXW) 3q AVt ST JUL0E
‘o9p paLea puw 3junidordde
M pado[oasp v #USp! Loy

M) s
w swq pue 2doy oy 03 s WY

Buworo v puw Fayuado we ewyy
9 ILNIOd ZH008

NOLLISOdXA 40 ANVWIHOD
ONOYLS ATIVHINID

ORENY DNTHOOS AFOLISOdXE - LNANESSASESV ONILITM OITOALEOd ODIXAM MAN

0G

VYOI
Ul 840449 ‘Auw N1 ‘m3j L1

TORINISU0) JIITIN
1 8J0LI3 'Aue J1 ‘maj L1aa fuonw
-sTYdos [(UqIaA puw MPWULS
$3VIISUOWIP SIPOT [WILIOYL
Jo/puw £30U31038 jJO L1aLwp

aBven U1 sdoLsd ‘Aum i ‘ma) Ltap

<
<

sovuodsas

piata ‘aa1pagd Ayng w Sunmeas
SAsL Ruonmwodmod sy

e L[reorBol soweaBoad pue
patraelio o j9q) wuodsay
#791dmoo ‘padofzasp-13

o) IBus
» sy puv adoy ag; 03 sy

Iqaloy

atd a3 w0 vy Bumop

puw 3uroado sarpags te sayy
9 LNIOd 9008

NOLLISOdXH
JO ANYIINOD ONOY.LS




This is the prompt 4th Grade students used when writing the following papers.
It may be used for practice with your students.

Your newspaper is asking people to write to them and explain what
animal makes the best pet. Write a letter to the paper telling
what animal you think would make a good pet and explain why.
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1 =

The response indicates an inadequate comsand of exposition.

Writing samples in this category:

may not have an opening and/or a closing. These papers arxe on
topic and demonstrate at least a minimal attempt to reapond to the
topic by stating a subject or giving a list of subjects. Details
are vague and/or general. They may be random, inappropriate, or
barely apparent. Some of the lengthier papers are disorganized,
making them consistently difficult to follow. Others will relate
to the topic but will have an uncertain focus. In these papers the
reader has to infer what the focus is. The overriding
characteristic of many of these papers is a lack of control with
no sense of planning.

may have severe problems with usage. This includes problems 1in
tense formation, subject-verb agreement, pronoun usage and
agreement, and word choice.

may demonstrate an assortment of grammatically incorrect
gsentences. Some statements may be elither incoheraent or

unintelligible.

may display severe errors in mechanics.

¥ote: Errors may interfere with comprehengion.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 1

ﬁfﬁﬁl E=A¢;o&

T Al et a Blackan  Malasake wrould e,
a Q}&eg\ "De;\ 10 neve. T woould  love. 0D have
One. My e\l . T Ve Fheern  Decause. ‘i*\\e,u‘
wou\A be,  £un Ao "DXE\\% o and 0
can hnave.,  Law &(—ic;u\](x on e alade and
ey ARe, %ooc) PACE. cﬁD%& T4 wsodld be
Aot of  woor)M Ve, Deackcine  Lfork A
R . J

Qace. &&aémmT RQUNAINMO. oot Jhe
Q’VQfR\% N\o&s\{u\)% "voo,fANd X(-\:y\r ot R\\L
"H{\‘\‘\N‘ﬁ do enter e RAace el ek
%Du Lor. R&a&\@q \Q\(\@A— A «X*\moun,}\—}’
LQQM\&L e, a ?1}/00(‘)\ AD(:B -

Score Point 1

This response gives a topic (Malamutes) and provides a few general
details (fun to play with). The focus then shifts to the work involved
in racing the dogs. More specific details and more control are needed
for a higher score.




GRADE 4 EXPOSITORY WRITING SCORE POINT 1

//ﬁ/)/r B
U bk 7hs MM@/ Wﬂﬂ

JAMA‘WMLFM?_M

.MMIAIA, - /1
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L v AN EAN LN 1 23 ‘{/ "’ LNl LR V. AP AN
L~ Q
0 S ' -
/] 1’ ‘.‘,.AA_ - _'.‘ﬂ-l AZI AL _J-‘ 0!- {
J %
M,Qu Gl ,

Score Point 1 _

This response exhibits an inadequate command of expository writing. The
writer gives a clear subject and a few general details (mom and dad love
her, can be your friend) but also includes several inappropriate details __
about negative traits which do not support the choice of the goat as the
best pet (eats a ton, cries, mean). e
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2 = The response indicates a limited command of exposition.

Writing samples in this category:

) may not have an opening and/or a c¢losing. There is a mixture of
general and specific details. They are presented with little, if
any, elaboration, producing a list-like response--highlight
papers. These responses will exhibit an attempt at organization.
In other words, there will be some evidence the writer attampted
to control the details. The responses relate to the topic, but in
some papers, the writer drifts away from the primary focus or
abruptly shifta focus. In othex papers, there is & single focus,
but there are few, if any, transitions making it difficult to move
from idea to idea.

® may display numercus errors in usage.

) may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be numerocus erxrors in sentencae construction.

® may display numerous serious errors in mechanics.

Bote: Errors may interfare somewhat with comprehension.
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GRADE 4 EXPOSITORY WRLITING SCORE POINT 2

d/jlnuary ¥ 2000

Dea/* E4. for‘ﬁ

T ihink  the best jp<:{“ s g Macaw, A Macaw s a

beau tfly  coloved parrpt. 1t nas the  ceinea of o Dark Biucj

/ . _
Tanay Hed , Brighi \eliow and Very Dark Green, They liyve
9 7 1 7 7 7

‘o Seuth Amecica  Cenidral Amcm'ca, and Mevice . Ln my

L

. \ . ]
opinypN they arc §hf J%¢3+ lO?au4P&Ji Eu};Aa\ Q *agf fh<¥7

/

L-

aee the lara}c-ﬁ” jmﬂrlfs. Nid Kacw ‘fb{}[ Can 7'"1-‘#

2l
;ﬂron’) /L to 39 iaches leaq. '”’1;’471 have. hﬁay\;} chﬁ/‘fa]

hills. nje% wse. these hills to eyt nuh} Sc‘c:;:{s[.“tL bruit.

] - . I —
They QP};:A Can  bhe  sScen ”w}.:m [vipical Kain Fovests. Thcv
/ S 1 /

can  also  Scilecem  and b-'l’e_/ S<_yoil beiler watch (ut.

\[/&g can  teach  them to talik, hut b isnF eas}./

-

Lr }LGU could hzacb ‘”’Cv"l {‘u *Ci”(l L H’)../IB “‘ldf would

be  hetier f’)"‘b‘ i/ you train _them c)«wd/whm yold ask,
{ ‘ sh c - ther e

H"Of,b wh/ I {hink H’]eur'rc:. the  besid ']Dcf'/s,

—_— Score Point 2 —

-— This response presents some details which support the choice of the _____

Macaw as the best pet (beautifully colored, will get on your shoulder);

- however, much of the information is descriptive (12 to 39 inches long, ____

eat nuts, seeds and fruit) and does not contribute to the expository

e task. —
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GRADE 4 EXPOSITORY WRITING SCORE POINT 2

Dear News Journal,

L think g doa s the best ,Qé‘z‘ Lo have
because thae /(fw L/ouj Companty . /ﬁay also gel vary
wprmd/y Jomé 2L/m€§ and ﬁfdyﬁi/ When Hwtf %&é
k)[ﬂ[é&/ f/w/ Un 07[710’ L/Ob/ Z:J/é‘fg/ once and a
W%Llc 7%4(/ 457‘ cuse . /\/ow its Hme To talk
Abgut my O’oa named peaches she play's Soccer
with me samf; +mes She alsn Cheers /yzc wp +00.

I Score Point 2 —_

———. This brief response has several reasons for the writer‘’s choice of dogge ——
as the best pet. One reason is extended and specific (They also get

—_ friendly sometimes and playful. When they get playful they run after ——
you), but the others are general (they keep you company, they get cute).

- More elaboration of the ideas would be necessary for a higher score. —_—
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GRADE 4 EXPOSITORY WRITING SCORE POINT 2

Dear 1 ews Qo
Shi it marme ia A Som _ansening
W/Mdm%mamaamﬂaﬁﬂﬁﬁ, //\(;Af
,/;ej‘ JMW/A@;&MZ‘EMMA
X _aloul
me /l(ﬂ(/}pzd Tﬁﬂ/u a’m[_ﬂ/u‘ a wuhols
Jot. :T/iw LONg *MQJ////J[ and Voeat JM
%7, Mﬁmz‘ T/wu /MU)?MA JZ&ZZM/
#MfAMMMW Jhaxu
L AM/LLL 424)‘0’6//1,({ va/n/ﬁ/ /té W /T/w_/y
f,a,é? M&( /c/apé& W/‘M MIAMZ%,‘G:
MLJ MWMMMWZ}M

______  Score Point 2

_____ This response presents a list of details, some general (they are cute _____
and cuddly) and some specific (they don’t shed, good guard dogs), to

______  support the choice of a Dalmatian as the best pet. While the discourse
is sustained sufficiently to show a limited command of expository
writing, mors specificity and some elaboration are necessary for a
higher score.
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3 = The response indicates a partial cosmand of exposition.

Writing samples in this category:

) may not have an opening and/or a closing. The responses relate to
the topic and usually have a single focus. Some of these papers
may drift from the focus. Some "3" papers are sparse--they have
several clear, specific details with a little elaboration, and
they are organized and controlled. Occasionally, a paper will
ramble somewhat, repeating ideas or adding an idea for no clear
reason, resulting in a lengthy response that otherwise would be
sparse. Other "3" papers have elaborated ideas and details, but
the writing sample is interrupted by organizational flaws/lapses
or by a lack of transition between ideas or between clusters of

ideas.
] may display a pattern of errors in usage.
[ may demonstrate excessive monotony in syntax and/or rhetorical

modes. There may be errors in sentence construction.

] may display a pattern of errors in mechanics.

Note: Errors may interfere with readability.
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GRADE 4 EXPOSITORY WRITING SCORE POIRT 3

s Heddy Lol Aot

‘/?7?.44. BTN, A ,L%zﬂ'lv J%/wﬂ mMﬁM
Mu&/ /Ty //wm L/WLL j—/ %mz/ﬁ,gfi ,wz'qu/C ,&4

MW
I have a /L»W Cal’ gad, ahe Auior Hewdsl

LMWM&%&_M/M trpgia
nern el tey. /

(ule 0H Lo voddls %Méé ntin, ﬁwz/

7 1y J

/3V

Shabs . pr wtgmply Cals gia ﬂﬂ%//ﬂ/f/d/ @/MM
JMMMMJJ@@ ifedonl o1 cogl
e hililrs il zamz//. 4 4

Score Point 3

This response has a single focus and is organized and controlled but
sparse, providing listy details (never howls at the moon, drinks out of
toilet, or meows uncontrollably). More elaboration or a more sustained
progression of ideas is necessary for a higher score.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 3

Dear  EdMHeRrR_

s AR CROSSHR 2 v A ShiRE
Wi A ’f/\oxguqééxm/ wWou ld Whes, e bESS
‘,pfj' BECAuSE. %oaf She £ wouR__ _CRoSshsad ol
AaRSS  wionld _bs #gf Aﬂ/v/ gfRong. I
woudd I K¢ ons oS Ghess N bresaucs
Ugpun Cadar) ao  2odinag  HArROUGA 4
Sreddd 4t %m.@k h)zakd saagﬁ(.d OR __ pal
A NWewi,  losed %MM%& OR____San
\uUSt /%‘r plen%e 28 s S O Y Y o
e beutrSed Jorss ®  Gthe SHRs
/‘SZ A VERL, StR EP Lo RSE_ ., Ussal
OA‘E.)[»M//[L. hu/ 7 > Lomg o5 A e
zl/?AQ'Z—({L ’ v [/ Jo = Condt, Km%%—s }7\)‘)
Afmtq{ A Runoon . Ths. %Aakaur/\ 615:4/ 8
4 @3«57" AORSS. szl mm»d/cﬂ )
KA p “Ths IR SER g /u /u/aS‘ fnef

VaYoYDUR 2 2O D%, /229 MA—/‘éi_ %/léxja« @ ReATT
&OK YAS. ?a:/'_ 76 s SAEX P JCO uld
Rl A RACs, fous // ya plow , oR

%/f’\ffv 17,128 A i (‘,i, 4179//( /'IL YAz

R 723;4 AAsA_ Fhee, maKE
oG /gKW foess & (

Score Point 3

This response has some specific and elaborated details (riding through a
field at breakneck speed, to carry knights in heavy armor). However,
there are interruptions in the logical progression of ideas because
details about the crossbred horse are interspe: ed with details about

the shire and the thoroughbred. A stronger organi:ational strategy would
have contributed to a higher score.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 3

/—7?6&(' =dn ‘\‘O‘T
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e  Score Point 3

_____  This response presents some elaborated details to support the choice of

a parrot as the best pet, but it lacks transitions and is poorly
—__  organized.

The parrot’s response to music is discussed in both the

second and fifth paragraphs. More control of the writing and a better

______  organizational strategy are necessary to demonstrate more than a partial ____
command of expository writing.
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The response indicates a command of exposition.

Writing samples in this category:

generally will have an cpening and a cloeing. The responsaes relata
to the topic. They have a single focus and are organized. Thers is
little, if any, difficulty moving from idea to idea. Ideas may
ramble somewhat and clusters of ideas may ba locosaly connectad;
however, an overall progression is apparent. In some papers,
development is unevan, consisting of alaborated ideas interspersed
with bare unelaborated details.

may display some errors in usage, but no consistent pattern is
apparent.

may demonstrate a gemerally correct sense of syntax. They aveoid
excessive monotony in syntax and/or rhetorical modes. There may be
few errors in sentence construction.

may display some errors in mechanics, but these errors will not
congtitute a consistent pattermn.
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GRADE 4 EXPOSITORY WRITING SCORE POIET 4
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Score Point 4

This response has a single focus (bats) and consists of loosely ——.
connected clusters of ideas. The development is uneven because some
ideas are elaborated (sleep during the day, eat insects) while other
details are unelaborated (soft fur, quiet, don’t have to go to the vet).
More even elaboration and smoother transitions between ideas are needed
for a higher score.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 4
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have.

Score Point 4

This response is organized and controlled, but the development is
uneven. Some ideas (small, not hard to look after) are unelaborated,

while others (loving, do not cost much) are elaborated with gpecific
details (rub on your legs, get them from the pound for free).
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GRADE 4 EXPOSITORY WRITING SCORE POINT 4
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Score Point 4

———————— ———n

This higher level "4" response has a single focus (seagull) and is

v organized and controlled. Some of the ideas (remind you of the seaside, __ .
have to move) ace developed with appropriate and varied detail (carry

——— Yyou away from the bupy city, seagulls love fish). However, other ideas
are bare (use the bathroom) or general (aren’t that pretty, look nice).

l-— - More even develcpment would contribute to a higher score. S——

01

68




The response indicates a generally strong command of
exposition.

wWriting samples in this category:

have an opening and a closing. The responses relate to the topic
and have a single focus. They are organized and progress
logically; however, there may be a lapse. The key ideas are
developed with appropriate and varied details. Some writers take
compositional risks and are, for the most part, successful.
Although these papers are flawed, they have a sense of
completeness and unity.

have few errors in usage.
demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There are

few, if any, errors in sentence congtruction.

have few errors in mechanics.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 5
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Score Point 5

This response demonstrates a generally strong command of expository
writing. It is organized, fluent, and evenly developed. Each key idea is
elaborated with specific details (take a bullet for you, wear harnesses
on their bodies). The effective conclusion provides a sense of unity and
completeness. Smoother transitions and more development are needed for a

higher score.
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GRADE 4 EXPOSITORY WRITING SCORE POINT 5
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This response is organized and controlled and an overall progression is
apparent. Key ideas are elaborated with varied and specific detail
(scales like a fish that overlap, eat about every three weeks). Despite
a quick ending, the thorough and even elaboration of ideas provides a
sense of completeness.
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The response indicates a strong command of exposition

Writing samples in this category:

have an effective opening and a closing that ties the piece
together. The responses relate tc the topic and have a single
focus. They are well-developed, compleate compositions that are
organized and progress logically from beginning to end. Many of
these writers take compositional risks resulting in highly
effective, vivid responses.

have very few, if any, errors in usage.
demonstrate syntactic and verbal sophistication through an
effective variety of sentences and/or rhetorical modes. There will

be very few, if any, errors in sentence construction.

have very few, if any, errors in mechanics.
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GRADE 4 EXPGSITORY WRITING SCORE POINT 6
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—— Score Point 6

———— This response exhibits a strong command of expository writing. The
writer has developed each of the three key ideas (cost, care, fun) with
— varied and specific details (cost less than one dollar, just sprinkle
the food, they chase each other all over). Comparing the goldfish to
—  cats and dogs is a successful compositional risk. In addition, the clear

organizational strategy and effective opening and closing provide
completeness and unity.
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KEW MEXICO PORTFOLIO WRITING ASSESSHMENT

SCORING GUIDE

GRADE 4 - DESCRIPTIVE
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This is the prompt 4th Grade students used when writing the following papers.
It may be used for practice with your students.

Think about your favorite place to eat. This might be at a
regtaurant, in your home, or at your school. Describe this place
so0 someone reading your paper will know what it is like. You
might want to include what it looks like, the sounds you hear
there, the smells, and how you feel when you are there.
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Aruitoxt provided by Eic:

1 = The response indicates an inadequate command of description.

Writing samples in this category:

may not have an opening and/or a closing. These papers are on
topic and demonstrate at least a minimal attempt to respond to the
topic by stating a subject or giving a list of subjects. Details
are vague and/or general. They may be random, inappropriate, or
barely apparent. Some of the lengthier papers are disorganized,
making them consistently difficult to follow. Others will relate
to the topic but will have an uncertain focus. In these papers the
reader has to infer what the focus is. The overriding
characteristic of many of these papers is a lack of control with
no sense of planning.

may have severe problems with usage. This includes problems in
tenge formation, subject-verb agreement, pronoun usage and
agreement, and word ch..ce.

may demonstrate an assortment of grammatically incorrect
sentences. Some statements may be either incoherent or

unintelligible.

may display severe errors in mechanics.

Note: Errors may interfere with compreheasion.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 1
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Score Point 1

This responge shows an inadequate command of descriptive writing. This
egsay is presented in the narrative mode with a few general details Ram—
which describe Pizza Hut (pretty outside, nice). The focus of the essay
shifts from Pizza Hut to Wendy’s, causing confusion for the reader. B—
There is little sense of planning or strateqgy. In addition, the errors
interfere with comprehension. -
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Aruitoxt provided by Eic:
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GRADR 4 DESCRIPTIVE WRITING SCORE POINT 1
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Score Point 1

This response shows an inadequate command of descriptive writing. The
details are inappropriate and random (had to go to McDonald‘’s, the coke
accident) and do not add to the description. The focus shifts between
the two subjects (Peter Piper Pizza and McDonald's), resulting in
confusion for the reader. The paper is disorganized, difficult to
follow, and shows little sense of planning.
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GRADE 4 DESCRIFTIVE WRITING SCORE POINT 1
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Score Point 1

Overall, this response shows an inadequate command of descriptive ~—
writing. The paper drifts in and out of the narrative mode and only a
few descriptive details (games like Terminator and Hergy Ball, ~—
comfortable benches) are presented. In addition, sentence formation and
punctuation errors interfere with comprehension. -
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2 = The response indicates a limited command of description.

Writing samples in this category:

e may not have an opening and/or a closing. There is a mixture of
general and specific details. They are presented with little, if
any, elaboration, producing a list-like response--highlight
papers. These responses will exhibit an attempt at organization.
In other words, there will be some evidence the writer attempted
to control the details. The responses relate to the topic, but in
gome papers, the writer drifts away from the primary focus or
abruptly shifts focus. In other papers, there is a single focus,
but there are few, if any, transitions making it difficult to move
from idea to idea.

° ma display numeroue errors in usage.
Y play

L) may demonstrate excessive monotony in syntax and/or rhetorical
modes. There may be numerous errors in sentence construction.

e may display numerous serious errors in mechanics.

Note: Errors may interfere somewhat with comprehension.

‘-_.\]
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 2

GULNEN _ CORRAL

THE  GolNeEN  CORRAL IS KIND  OF LIKE A
NoRMAL  House  JUST  with A FIAT RooF IT IS
ALSD  WIDER . WHEN T WAIK /N THERE IT
SMELLs  LIKE  PRE FIME . SOMETIMES u/HEN T
WALK N THE  GOLDEN  CORRAL. I Also HEAK
Lo74  oF  PEoPLE AT THE SAIAD BAR, T _ALSO
HEAR THE GRUMBLING OF THE DESERT BAR [00 .
WE Go Top THE  GOLAEN  CoRRAL WHEMN LVER—
Rooy IN THE FAMmY IS HUNGRY BrCavSe THAY
GIVE ¢S  LP7TS _gF  Good [Fuld.

Score Point 2

This response includes a mix of general details (I hear alot of people,
the grumbling of the desert bar) with some specifics (flat roof, it
smells like perfume). There is an attempt at organization, moving from
the outside to the inside of the restaurant, but some elaboration of the
features and more specific details are necessary for a higher score.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 2

'*/7'0.% Javsrde Face H ral

Py Savpule glace & cat b Hpldeon Comal,
MWMWWMZ@ rat
WWW&MW& o/Mﬂ %
ond ”Mn/fﬂ'aemz”w Qiso sovny find K
;Z&WWM ) Lo 1o L%jf/w/u e 7
/MJMJ, W,éaqu W%’x,@ﬂd@ﬂ
Mmm&%m//p@/f&m nele g
WWMW Zalding dand Zhc.
AW%M -"/Jgamsf
z/wvm&///udﬂ[od/ W &MW@/M,

- Score Point 2

This response shows a limited command of descriptive writing. The
details are either general (good service, wonderful food) or list-like.
More specific details would be needed for a higher score.




GRADE 4 DESCRIPTIVE WRITING SCORE POINT 2

M_&'AW
oo W WMM4MM MWWMAM JM
WW&W Mwmmwﬁw J/-m

/aéféoc(ixd  There w4 ¢ MWJM

,,)M(A WM fice wﬂ,wééo Wea,f}%&puo—cu;
MJGJMM@MMMWWMAMMM
ﬂéw ﬁwmcmwm/afamﬂ-@& Ve fase
M&MWWW&M éﬁewd—u_
W @@Mégwwm "LMWJ
M%MA ufma@%M ﬂm,ge@jawt
MWWM MWAM

Score Point 2

This response begins with a list of specific details (I hear nintendo,
there is chicken and gravy), but the writer loses focus and drifte into
a narrative. This ehift in focus and the need for more descriptive
elaboration combine to show a limited command of descriptive writing.
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Aruitoxt provided by Eic:

3

The response indicates a partial comsand of description.

Writing samples in this category:

e may not have an opening and/or a closing. The responses relate to
the topic and usually have a single focus. Some of these papers
may drift from the focus. Some "3" papers are sparse—~-they have
several clear, specific details with a little elaboration, and
they are organized and controlled. Occasionally, a paper will
ramble somewhat, repeating ideas or adding an idea for no clear
reason, resulting in a lengthy response that otherwise would be
sparse. Other "3" papers have elaborated ideas and details, but
the writing sample is interrupted by organizational flaws/lapses
or by a lack of transition between ideas or between clusters of

ideas.
] may display a pattern of errors in usage.
° may demonstrate excessive monotony in syntax and/or rhetorical

modes. There may be errors in sentence construction.

e may display a pattern of errors in mechanics.

Note: Errors may interfere with readability.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 3

Comida _de Mehicanos

TWCQ\)OFHQ cestaurant (s named
Comida” de. Mehicanos. 1he size of
it was o Two S+or/ restaurant.
The rUg Nnad sauars on it. The
colors’were. réd areen, white and
plue. T+ was beadtiful. The
+urniture was all COV&F&&L in shiny
wood. |

T smelled flautas, gord]tas

and enchilladas cooKing nn +he.
fire. Thot made me hm’mru Ther

Trod Fasted g a / .
T heard aMlot o Mﬁxm/m S0Ngs
mdudma mard/achxs AN néama

talKing.”
When [ left T felt Jike L

wanted 7Lo cCome MCK again
Fomarroin.

Score Point 3

This response has some gpecific detail with elaboration (the rug had
squares; colors were red, green, white; heard Mexican songs, including

mariachis). The piece follows a rudimentary organizational structure and
needs additional elaborated detai) to demonstrate more than a partial

command of descriptive writing.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 3

3@6\\\'\*\:'%

WY\% Lagecite o\c\ce to ot | S

‘Sx mu’\'ﬁo '5/, R AA R ((‘ ™ ﬁou (;Q Ce 6* Oxu(éxﬂ'&"
?/}\AUXFF\) D(\x\f . —T"\Q'Qbed _@\QFQ I3 S

‘)(ﬁ’)ﬁq*(me\K HQ c\tp\)c\\jﬁ el O He Save.
f}’\lncx ux'»xezx,/’&; ar thelfe | JL(A)D Dea v™
bquTg\'c)s Lo %’\o (_1'\65; sl o Or ?.;Df(‘
\D Think Duanite’s hae the beot fond 1n
Tacan.

jua\v{do'b 1% 5\emra*oo\ uef\% AN 'jﬂ\'\e
of my Lavecite /‘\le( ocaNeng ale —+he

PM\e 1 Cen v~ Adells  senibiere o and Vlan ke te .
/Yx)C\L’\LJYos L5 &\LL(\J(«\‘X'&(*O\U\U\Q \66""0\0(“&\*
LU con heal gete and Qas Waviging i
—H’\(’ k tchenr J on&\ \Jm) C_qy\ a \sp ) Nea
e Y1 o f\/\ufotC (/OJ(\er\ by act deos i~
snch e ecdecd 1t wér\; haygel to
Loak ‘Co( \rzm( CD&&‘ b@(ausi L‘\‘ sme | (s
9 qead L e~ zﬁ ao +heve T Sc
6%(\%()@ ch/) (f@»’\"‘ 1.30\(*_ Ho eat . The S e
sle  wome 4 the Fatdns L ke +o
eat ax jucxv\i‘\o'ﬁ,

Score Point 3

This response, which shows a partial command of descriptive writing, has
some clear, specific details with a little elaboration (Mexican dolls,
sombreros and blankets, hear pots and pans banging in the kitchen). The
organization of the piece is weak, however, with abrupt shifts between

ideas. The response needs more elaboration of details and a better
organizational plan to achieve a higher score.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 3

The fest Place to Eat

The hest 1251ta00ant ‘n New Meyres vs Guaﬁa/a_’hrckf ;175 a
weKican vestaorawt. When you walk it yoo hear meyrean mosie iy
the backqroond. T czu sme// their ;nch:/ad’as Whza yeu wallg
1 vou See a kish tenk. Thea the waitress will sead vou she’s
VHC/C 71164 5h€ Wl/[ (VCJ)in)\f MENL'S dl/ld’ d'\/f JS somé 4MYJS
and hot salsa. I ean swell the 4ood it sme//s delicisos,

The weitiess comes bacl gnd takes ovr order. Then
while oor food s chokmq My pajent’s el Wheu T m
Wa»i’ma 150\/“ MV Fooc/ Ifce/ qJ‘CArf hecsy e the '[006/45
so aaoa’ ﬂz«/z T I sten cudd hear 49/4'7'?5 b¢;n< put o the
'/‘db/e feo Du'f 4?@04 . Thea oor -Foocﬂ comes abou‘r e,;ql«vf—
mMinote s /m‘e,r. You cau get ahout ady kind ot Mezf/mw
food yoo ulawt, 7’1«14;/ l/u,wc a W/shrsh Well 4o thvew chm&(e
i T the £rsh tank they have g electrre eel. They have
CAnJ\/ Koo cau IOV When \/06 40 te ther hathmwem ;+ 'S
rlem The y d’oyz 't chﬂqe & logmclfz o‘Fmoncv Anel while
VDW‘ % ‘f'Oﬂn aa to Guaa’a/amfa

Score Point 3

This response, which shows a partial command of descriptive writing, has
some clear, specific details (Mexican music, smell the enchiladas, fish
tank). Some details (The waitress comes back and takes our order, our
food comes about eight minutes later) are general and could be used to
describe any restaurant. Although more specific details are added at the

end, a more consistently maintained organizational strategy is necessary
for a higher score.
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Aruitoxt provided by Eic:

4

The response indicates a command of description.

Writing samples in this category:

generally will have an opening and a closing. The responses relate
to the topic. They have a single focus and are organized. There is
little, if any, difficulty moving from idea to idea. Ideas may
ramble somewhat and clusters of ideas may be loosely connected;
however, an overall progression is apparent. In some papers,
development is uneven, consisting of elaborated ideas interspersed
with bare unelaborated details.

may display some errors in usage, but no consistent pattern is
apparent.

may demonstrate a generally correct sense of syntax. They avoid
excessive monotony in syntax and/or rhetorical modes. There may be

few errors in sentence construction.

may display some errors in mechanics, but these errors will not
constitute a consistent pattern.
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GRADE 4 DESCRIPTIVE WRITING SCORE POIRT 4

Casea Renita
Case Bonita j5 a darle, , talm ,a/acc 4o eat. T+ /s my
&Qar te ﬁ/ace +® 2at becquie the wdalters ave m(,c +he -F&OJ
i5 @oc[ T like the scenery, avd it dosnt cost moeh ! The
QAHLMOB/&M is theie /s vsvally a big line.

l«/ha\ voo qa ' ./ou hear /Viéx;caw MPsre A/aw vta; The
wgiters afe g/fefjea/y{lyt 5,oan:514 a/mfh{g 7‘0 /oo k Jke
Mexicans.,

Casa Bonita weans “pretty hovse” jn Spanish. From the
outside it looks like o mwg Costle, Tnside +theie ale
MERY [0OMS, My ﬁmo/rf—c /s fthe Clave. I+ looks /ike a real
£ ave with a wa—tcfﬁa/l that comes fiom the (oof jute o
Pool.

Mv favevite 7'44:»1@%0 ot thene |5 tacds. u the fable
theee |3 a little flag. }JHM Yoo faise M a walter will come,
dvfﬁl VDJ can SLC'f 1[/‘64 rev /‘5 Q[Jd‘ SoMaH’amq e/‘sc =Y4 454—

Al ﬁ/tc 50};4/)///43 )Zﬁx)quW'f'

Every +»M¢ 1/, g0 T ran heav /)eoj)/c z‘a//qvw\ L knites
elav king [Lm%kc /</+¢M wiater YUSh:va ' Cront -flw wwfeffa/(
aned mosie playiva . T can swel] eaglilades conkrng,

ACter ypo eat there's o Aam foovn, with MM/
4ames ‘o /zlay. Then Yeu /¢a./¢ and that s M«Lfaaw.ﬁ
70/c'<ce +0 ea—f :

— Score Point 4

This response exhibits a command of descriptive writing. There are ~—

specific details (it looks like a real cave with a waterfall, looks like

—— a pink castle) which are interspersed with unelaborated and general ~—
ideas (a game room with many games). More even development and smoother

——— transitions between ideas are needed for a higher score. -
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 4

0, 4 oo oo o ot i Loy, o

Ok M&MIM:L Lo, v Dokl vt)tkl/\ﬂ.,OQ Olf'otlul
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Mdﬁ porved i\jtw/k_, c,oww Sued odnsung
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Q,O}

%Wlwmmm Dt oo QmJ
Cove ol Koade o, MW o&/rrwggL
o de e A;LW Ao doride.

’ 0 | oo to Qo 02 ¥ AnraDodu ond
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Jhoedd hot MMA)MMMW
MMMJA mmw /J.MMLLMJ(Qj

’YMJM«JI utm%m 2ot thore, (& the
vauz,d A/@\Ayww divnwron, wuHIL, 0o omd UL .
UQALQ iJ{\mi o m M, ond S racevrumend

Score Point 4

This response exhibits a command of descriptive writing. There are
clear, specific details (hamburger patties sizzling on the grill, a
counter that surrounds the front of the kitchen), but the development is
uneven. Elaborated details are interspersed with general ideas (the menu
makes the food look good, I feel warm ingside). More effective
elaboration and stronger transitions between ideas are needed for a
higher score.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 4

Sty Dbalians Poada Kt

%M&msbmpm M/iwi Juroliles
Mmuﬁ;dﬂdwmﬂm Km/mf@ w

/. ' \ A0,

s o

th ?ﬂl{a buoad o 18cks and sha ﬁ/fﬂn@ﬂ)w
arl Uoih dood,. Tp tymi roqss) AL whan we

Ll dmalulh s Basd sticks sho Jpon, g

o ool pughls n, o). We ke al fiuih lor

b ram PR WWM’ f

with g duwaorw we a&vi}w M/,MMUU
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/
LA/NE A b ddv4’ (ALK . i
5 , '
s ol el et B, Gamy Lol

Ho ik QM oo /LMZL ol R (
%m/m D oo s afwzgﬂ Je

Score Point 4

This response exhibits a command of descriptive writing. The writer's
e Btrategy of describing a typical night at the restaurant, rather than
the more visual aspects, provides effective organizational control. The
——— response includes some specific details (I smell garlic bread; I hear
lovely Italian music), but more specific elaboration is required for a
—~——— higher score. —_—
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Aruitoxt provided by Eic:

The response indicates a generally strong command of
description.

Writing samples in this category:

have an opening and a closing. The responses relate to the topic
and have a single focus. They are organized and progress
logically; however, there may be a lapse. The key ideas are
developed with appropriate and varied details. Some writers take
compositional risks and are, for the most part, successful.
Although these papers are flawed, they have a sense of
completeness and unity.

have few errors in usage.
demonstrate syntactic and verbal sophistication through an
effective variecy of sentences and/or rhetorical modes. There are

few, if any, errors in gentence construction.

have few errors in mechanics.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 5

‘%\‘a( K. ,/—ld/x(é\)@

\~\au€ v enec ntep Yo %\a(kJArVL@uS wie ‘9
V-8 Wavend T AN Yo del\ ~4{4) Laow 4/\,0.06(’
\¥ LS \\/QA.U\Q, A\o% QT({‘ {)Pow(j (ie 4 \/H’(au&"
s so loig, auvd ao c\ean., Odher »Deop\e ke +
Wwerauce 14 <o Q(/\Ea.p- \/\)Q\ D) b\oe \—‘r Qo( May
pMaec veasons  (Gue ok Miun 14 Lhe goracovs
A lighthie Mask puake vpo Leek (4 ko MM s tbvig
as \/LOW\Q- ) Avd S ayue & of Wz pio QCE' aoo\o1v~</
wiedea weo wwd Ao Sadvd . Mhe service e cavac
dpo e wakers and waidcesses siv Muece
aud el Ao \/\éw! \ \M/\Q/q ol oe \nave M WIS,
0%t o eI lzcxro , C/QasS;Ce\QA AL/\OQ Heavy
MG—\W\.Q (e O‘Q QJL\.L \he st \oaf‘\'s 1S \\:oxxa lé\&\/
seacon YLV U\oul Can \A)A"\'A/QL wolaatever gl/wvd
u\gu \A)Ck\/\’k' Ao \,\)c&(/oA« AAAQQ \MA& ~Qés\)om 1.l)af+

»1M \m:mp 5—\~eak ymu<)4r0QWL% OU/\A S?Arx\m,n,

\) SQ Q,FQ m(sgzi ¢ (CWAD M;M . 3*\1 S O 45,00&
J\:1::> \£)€ OAA.& \\~\\s wot

NV e Px]oﬂ/fﬁ(lvﬂ

LA Al

Score Point 5

This response exhibits a generally strong command of descriptive
writing. The focus is consistent and the ideas progress logically. Each
detail is developed with additional information (have great music, like
country, Rap). The writer has used effective transitions to add to the
fluency of the response. More development is necessary for a higher
score.
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GRADE 4 DESCRIPTIVE WRITIRG

L he Mebdew Cpval _
% m M!Mm e 10 5he Hebdew, (snal . (Jt
(wm}e}m /WAM Ut gmade oud meum Micks)
WM/MWJ@MLMMMMM MWW
Oém&\mmmm U s, H’/ﬁm mms@am On the
4.
Ay Hay ke, MMULMJM@ J ,*ao{/lj hand
L idi id faked Fanunth] fuws pidu (O the Sught fude
ut/LW A %M wz,( MM[/FU/‘WMJ MMLU),(/AJ/ L%M?ML
Jeachy, ond phichin. (O fhe Lol Lide AJ’Vd i Thosd,
me/ Mok eachis, piakds w&wmf/,d MALEBNL
PN Méé(f v}/(l/W/}M/uM LJ/LIJXM/WMJ/ {L/ld fﬁ%@IMd/
N £ou m/f 7 ) m{e\ﬂw,m/ua bt luat
\,D&/MM dngd Hi fadles oh wmm(w Witk iy 1a4ée
Loths #w thum.

(QJZJ; MMAJ/MA/UJ/&MM M amd o
Jﬁu‘j/m AN ﬂm& Al fw%ma T
Loohd phor pnd L4t ZM‘J/}WMM&MM But 24 1he
ML i | skl Thad (sud.

o st /] M/‘m by i ram dnall
_MM/M Lo o /muf/{mfz ans
Dbunchist Mm /‘MLM Ahd all7hat L%mi )
awuf’ L hat Mm J Jike o oond thew b

—_— Score Point 5 —_—

— __  This response exhibits a generally strong command of descriptive ____
writing. The focus is consistent and the writer‘’s strategy of taking the

—_— reader on a visual tour of the restaurant provides an effective .
organization. The writer provides specific descriptive details {Indian

—___  red bricks, soft velvet padding), and the key ideas are developed with
appropriate and varied details. More vivid word choice and better

e transitions are needed for a higher score. SN
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6

The response indicates a strong coammand of description.

Writing samples in this category:

have an effective opening and a closing that ties the piece
together. The responses relate to the topic and have a single
focus. They are well-developed, complete compositions that are
organized and progress logically from beginning to end. Many of
these writers take compositional risks resulting in highly
effective, vivid responses.

have very few, if any, errors in usage.
demonstrate syntactic and verbal sophistication through an
effective variety of sent.ences and/or rhetorical modes. There will

be very few, if any, errors in sentence congtruction.

have very few, if any, errors in mechanics.
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GRADE 4 DESCRIPTIVE WRITING SCORE FPOINT 6

/Ylu famﬂa gand T alwaus ergmj 1o go out

b eat. We ao in_eat rnany ‘D)BC such as
Hardees, mcdom\AS ﬂoote.bees Chick FL A, Ruans,
Qu;nc\/s ete. But put of all of them T lo\'g, to
%ﬁ to Darrv's Tt has the best food In monlraameru

When we arrive ot Dareyls and get seated, T
Kknow exact] Iy wohat T coant., the on& oand cmh
Ca\)\ur\ Fried ("o‘\" fish. Tr is Yhe best Co‘rgxs\'\ 1've
ever tasted. ”’\e\/ Qw’e. it a C&')od NAOME (‘ojur\
because it is re.Q.L hot

BfYer e wall %et throuoh ecftmOJ the deliciuos
dinﬂg_,_me “|'1r3 the. wxiter and oo to Pay. ‘/Rm\'}t
atter Loe leoue. (:ob\e. the uxn\-er ciecms o@? the
table, fakes our o\o)res ._and alse our alasses Yo
Kfﬁo (Darru\ S_NICe o.r\d clean which ﬁt 1.

'ﬁarmjj\s is A reallgy r\ecr\' Pace. Ty has
an uos*o‘\ts and o._dowinsTairs, VDouynskairs 1t
hos \oks of tables ond o bar ohere vou. can
ArinW be_e_r wine, wateh ¥he big screen Y.v. elc.
UOS’rayrs H: hos ‘cab\es inside o_ \\)Q\L s r‘eq\\u
Deat. My (:qmdu auxms likes fo sit  Yhere. Blzo
uostaurs there 1«% Q. {:ablc shcmn% outr from the
Snde u(m are. very hm\r\ up and 1t IS scary, B X
a)u)cujs lve to sit there tohich we rore)5 do.

A~  (ou Step r\odh)r Taive (:DOYI\,;)% Gou. oo
arounad Oné see alot of old antigues such as old

1‘ ' S .y on
vou see all these is because it is very ald. On
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the sian it S0yS _ er\r!\'szReS‘\urQniPSh\cﬁ \&ES.

Tha t OS very ald.

Sa as you. con See (DQ[L\L‘S 1S an_o\d,

beub(:uk de\c\oug Place Yo eat. 50 T \'sone,

everyone will aej a. chance Yo go there., I hoge

T do a%mr\ Ne do ao Yo /Dorr\zls clot bt —\:he

prices are. ‘mQh 1t usually C,OSV:; My meL\u

ho&n‘rv Eive c\c\\ars \an‘t b ead. BuY \’r S o\\

Lorth it because —\he Lood s Qreo’c N\\/ me\\u

Q\u..)o.u‘s loves Yo Qo Yhere, T hgpe N OW do

'%o.

Score Point 6

The writer of this detailed response exhibits a strong command of
descriptive writing. The response is well-developed and organized. It
progresses logically from beginning to end. The effective opening which
emphasizes the writer’s love of Darryl‘s is reemphasized at the end and
gives the response a sense of unity and completeness.
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GRADE 4 DESCRIPTIVE WRITING SCORE POINT 6
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Score Point 6

This is a thoroughly detailed response that is organized around a

sensory tour of the kitchen. The elaboration is well-developed and

specific with some vivid moments (the sound of timers ticking or
buzzing). The thoroughness of the elaboration and the specificity of the
word choice help this paper to achieve a "6."
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ANALYTIC SCORING GUIDELIHES

SENTENCE FORMATION

3. All sentences are complete and often varied in length and structure. The
paper reads smoothly from sentence to sentence. There are few run-ons or
fragments.

2. There is basically good sentence structure with occasional awkward or
confusing construc.tions. There may be sevaral run-ons or fragments.

1. There are many problems with sentence structure. Simple sentence
patterns are used. Sentences are short, somewhat childlike and
repetitious. Run-ons and fragments are common.

HMECBANICS

3. Punctuation and capitalization are consistently appropriate for grade
level. There are few or no spelling erxrrors in words appropriate to grade
level.

2. Use of punctuation and capitalization is adequate but will contain
certain errors. Several spelling mistakes may be present, or the same
mistake may be repeated.

1. Capitalization is erratic and basic punctuation is omitted or haphazard.
There are too many errors in mechanics which interfere with
communication.

WORD USAGK

3. Vocabulary is carefully and imaginatively used. There are few or no
problems with subject-verb agreement, correct forms of verbs, selection
of pronouns, poseessives, etc.

2. Vocabulary is acceptable in scope and appropriateness. Some difficulties
with agreement, verbs, pronouns, possessives, etc., may be manifest.

1. Vocabulary is quite limited; the essay evidences too many errors in
agreement, verb forma, pronoun choice, possessives, etc., which
interfere with communication.

DEVELOPMENT

3. Response is clearly elaborated, wa2ll organized, detailed enough to
enhance clarity, follows from a main idea to a logical conclusion.

2. Details are clear and specific, but they may be unevenly elaborated or
poorly organized.

1.

Few details are included in a very brief response. If present, details
are vague and sketchy.
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Pretend that you see a shiny, purple stone on your way to school.
As you pick it up, it begins to change into many different colors.
Write a story about what happens next.

1ng

101




GRADE 4 - ANALYTICS
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SENTENCE FORMATION: 1 R
There are many sentence formation errors--run-ons and fragments. The
correct sentences are all very simpliatic in structure. —

MECHANICS: 1
The many capitalization errors in this response, some of which interfere ———

with communication, keep this paper a "1" in mechanics.

WORD USAGE: 1

Agreement errors are not that severe. However, vocabulary is limited,
repetitive, and vague. The response needs more specific word choice for —m——
a higher score.

L. DEVELOPMENT: 1

Repetition of ideas in a response thie brief keeps this paper a "1" in

development.
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GRADE 4 - ANALYTICS

One Day T was UJa\{Kmq +o Schoal When

T found A Purﬁ/c Shmv s+one T+ waS

Verey Hot @ . So T o/cke;d It up and au T

+ m my RakepacK and L(//)CI?V' arof' £o

Ii
School T 00c1,q my BaKepaCK -For my

hwmww/?' i+ Tust Burst _into A Fini

Mah i'n a +iny Snaceahm 7L/7ﬁn he 1(JS'7L

5Ao+ out of Classroom. And T fever

4% him 49en. Tntil one J\//a/ﬂ" T

Sav A /lff/c puf’n/& Stompe 7‘1/)' across

the BlacK an Blue SK VY.

There are many sentence formation errors--run-ons and fragments. The
MECHANICS: 1

mechanics. Several spelling errors are present (verey, bakepack, tinis,
WORD USAGE: 2

or imaginatively used.

Details are clear and specific, but more elaboration is needed for a

SENTENCE FORMATION: 1 -
correct sentences are all very simplistic in structure. —
The many capitalization errors in this response keep this paper a "1" in —
agen, Intil). —
Vocabulary is acceptable in scope and appropriateness but not carefully I
DRVELOPMENT: 2 -

higher score.
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GRADE 4 - ANALYTICS

Uf\ vaAI(l\/ 1o schoeal T fouﬂd o _Shiny
rmDJe Sanc i- picked It up and 1t _started
T0 fhamgc many a//)ﬁfc‘fi/é/?'/“ Colors, ynen it
Celt Like one uO(/né{ neavy.

The negt +W1/\a[ I }xnew’ 1 _was [n Q '{"C'FC'_STL
all by myself. T heard some nosie. o T
/oo/\ed #\ou h a bush and sawa Shreet +hat Go's o my
SChaol. /nem T tollowed +he street 4v <thocl. When T
was_at scheal/ LT dfo7ped +he pw‘p:e stvne an ent
into schoaol.

When sclhool was syer T Qicked up the purple
stone. This Hme T Was in @Ji{m@!;. Ten [igns were

Sufound('nq me aqut Q’ é:fQCk /4 Mo suuum('? Quf' 1)71
the trees and pulled me in the ai T was safe

Lrom +he Jpnsi. but T st/ Czdn F @ow who the
man was. 1 he L dro,ocd +he 70(442[:; stanc, L was

in the school yard agein. "L never saw the purple

<fone acJM/'n :

- SENTENCE FORMATION: 2 —_
There is basically good sentence structure with occasional awkward

J— constructions. —_—
MECHANICS: 2

—_ Use of punctuation and capitalization is adequate for the fourth grade. —_
Several spelling errors are present, but the response is still eligible

_ for a "2" in mechanics. -
WORD USAGE: 2

—_ Vocabulary is acceptable in scope and appropriateness but not carefully -
or imaginatively used.

—_— DEVELOPMEKRT: 1 —_

Details in this response are sketchy and more elaboration is needed for

a higher score. o

104

112




GRADE 4 - ANALYTICS
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SENTENCE FORMATION: 2

The variety in sentence structure compensates for the run-on sentences
in this response.

MPCHANICS: 2

Use of punctuation and capitalization is adequate for the fourth grade.
several spelling errors are present, but the response is enough to
achieve a "2" in mechanics.

WORD USAGE: 2

Vocabulary is acceptable in scope and appropriateness but not carefully
or imaginatively used.

DEVELOPMENT: 2

Details are clear and specific, but more elaboration is needed for a
higher score.
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e Paple Sdora
@WO ,o)/&él /VLLJZ A A Ju}aﬁ/%,'unéz ,A‘_L/(?

v

M—hﬁﬁ&ﬂgﬁwﬂuf_.ﬁ_lz—@ F14. -
e /\Z/);lmm L ?,ag(,cﬁpff )j LA ohana 0r

T éfﬁfepﬂit fmcﬁémdf‘ CQM& Ao Oﬂ“ﬁiw’!
Rfﬁ éd/n# UYL jJJ“’Lﬂfiﬂ ,/)L Lanl 547_[5‘7%/- /ﬁ(ﬁf
A_A/mtc;j, u&@[ s

Q{/’_fp AL {‘Ié PYY. I ,ZLA’ onsf
AN, Jg}AmﬂL ool vy ,é—»airﬂ/ M/zmq

7
’

Y

’ ?Eg .
<  NO LD N LS AA LA LAY AN A A’lﬁ;'
C/ ' . b/} ) ,
1 £ 0 LY ‘> AN A 4 1 AT LA

P a I oAME DN ANATL.

0
“ & 7
U et Aderisn e  sFnoel For

plag wth st poiiid bt i
WMW&L

! cr




J}LO MJ/JJ /AJ}-P /:7‘2 ,/MMH/.LQ _/Z A

& 2. _ ’
AJJ___@AML ol o foet  olollan o

(«Z A/lm,l)-p,ﬁ/ :r/'jj ZI/J/M M4 Vx .

7,
PR /J%D,Qd,{»én/g A%%ML

SENTENCE FORMATION: 3
Sentences are complete and varied in length and structure, and the

response reads fluently from sentence to sentence.
MECHANICS: 3
Punctuation and capitalization are consistently appropriate for the

fourth grade level. There is only one spelling error (someone who new).

WORD USAGE: 2 -
Vocabulary is acceptable in scope and appropriateness but not
imaginatively used. o
DEVELCPMENT: 2

Details are clear and specific, but more elaboration is needed for a
higher score.
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SENTENCE FORMATION: 3

Sentences are complete and varied in length and structure, and the
response reads fluently from sentence to sentence.

MECHANICS: 3

Punctuation and capitalization are consistently appropriate for
the 4th grade level. The few spelling errors that exist are okay
for this lengthy response.

WORD USAGE: 3

Vocabulary is carefully and imaginatively used (flash,
imagination, echoed). Also there are no errors in agreement or
verb tense.

DEVELOPMENT: 3

This response is organized, elaborated, and detailed to the "3~
level. The main idea follows logically from beginning to end.
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