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Forward

Take a variety of fabrics: velvet, satin, silk, cotton, muslin, linen, tweed,
men’s shirting; mix with a variety of notions: buttons, lace, grosgrain, or
thick silk ribbon lithographed with city scenes, bits of drapery, appliqués of
flora and fauna, honeymoon cottages and clouds. Puff them up with: down,
kapok, soft cotton, foam, old stockings. Lay between the back cloth a large
expanse of cotton batting; stitch it all together with silk thread, embroidery
thread, nylon thread. T;z stitches must be small, consistent, and reflect a
design of their own.

The inexperienced eye will be impressed by the use of color, design,
appliqué, and pattern, bu the quilter will bold the work between ber .
Sfingers and examine the stitches. Or she will lay out the quilt and
analyze the overall pattern the stitches follow. The quilting can
resemble birds and flowers and bearts afire and fleurs de bs. It can
look like anything....

Whitney Otto. 1992. How to Make an American Quili: A Novel. Boston:
G.K. Hall and Co. Pages 270-71.

1 belteve that our aesthetic sense, whether in works of art or in
lives, bas overfocused on the stubborn struggle toward a single goal
rather than on the fluid, the protean, the improvisatory. We see
achievement as purposeful and monolithic, like the sculpting of a
massive tree trunk that bas first to be brougbt from the forest and then
shaped by long labor to assert the artist’s vision, rather than something
craftec’ from odds and ends, like a patchwork quilt, and lovingly used
to warm different nights and bodes.

Mary Catherine Bateson. 1990. Composing a Life. Plume/Penguin.
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“Did you ever think, child,” she said, presently, “bow much
Dlecin’ a quilt’s like livin’ a life? And as for sermons, why, they ain’t
no better sermon to me than a patchwork quils, and the doctriries is
right there a beap plainer n they are in the catechism... You see,
you start out with fest so much caliker; you don't go to the store and
Dick it out and buy it, but the neigbbors will give you a piece bere
and a piece there, and you'll bave a plece left every time you cut out
a dress, and you take jest what bappens to come. And that's like
predestination. But when it comes to the cuttin’ous, why, you're
Jree to choase your own pattern. You can give the same kind of
Dieces to two persons, and onell make a nine-patch and onel
make a wild-goose chase, and therll be two quilts made out o’ the
same kind o’ pieces, and jest as different as they can be. And that is

Jest the way with livin’. The Lord sends us the pieces but we can cut
‘em owt and pus ‘em togetber pretty much to sutt ourselves, and

there’s a beap more in the cuttin’ out and the sewin’ than there is in
the caliker.”

From Aunt Jane of Kentucky (1898) by Eliza Calvert Hall, in Adelaide
Hechtlinger, American Quilts, Quilting and Patchwork.(1974)
Harrisburg, Pa.: Stackpole Books.
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Chapter. 1:  Introduction

For the past three years the Early Integration Training Project (EITP)
has been offering information and resources to parents, teachers and
administrators around Ohio who are concemed about young children. At
the same time EITP trainers have been leaming about how to make early
childhood programs that are inclusive of all children, regardless of
disability, from the people who are doing just that.

Many participants in the fifteen-hour training series have tcld us that
they want to know more: more about how to do it, more practical ideas
for integrated early childhood programs. Early childhood personnel and
parents of young children with disabilities often feel as though they are
having to solve problems for the first time, sometimes because they are,
and sometimes because they have not had access to information about
how others have solved similar problems. As anthropologist Mary

Catherine Bateson writes in Composing a Life:

In a stable soclety, composing a iife is somewbat like throwing a
pot or building a bouse in a traditional form: the materials are
known, the bands move skillfully in tasks familiar from thousands
of performances, the fit of the completed whole in the common life is
understood.... But the traditional crafisperson does not face the task
of solving every problem for the first time... Today, the materials and
skills from which a life is composed are no longer clear. It is no
longer possible to follow the patbs of previous generations..

We live in a time of dramatic changes. For many years we have taught
and learned that “special” children belonged in “special” places, where
specialists would give them “special” help. Now we see that what parents
most want for their children — all their children — is regular lives in
regular places in the community, surrounded by friends, with
opportunities to share their gifts and talents. We are challenged to change
the way we organize ourselves and do business.

This guide was developed to help people meet that challenge. But the
information presented here is offered with a caution: Tbere are no recipes
or patterns or models for inclusive programs that can simpiy be copied
Jfiom one place to another.

This manual was written in the spirit of a quilting bock. A book about
quiltmaking may include pictures of quilts and examples of designs, but it
recognizes the importance of the quiltmaker’s own adaptations and
creativity and inspiration. Most quiltmaking books give practicai
suggestions and examples, but they assume that each completed quilt will
be unique in many ways, even those that share 2 common heritage and
design. We have included in the margin notes quotations and illustration
from popular quilting quotes to reinforce the theme.
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The authors of this book urge you to usé the information as a
quitmaker might use what she or he reads in a quilting book. Be
inspired by what others have done, but believe that you have the skill
and the persistence to create something utterly new. As one quilting book
advises:

No one can tell you the “right” way to make a quilt or a quilted
profect. All they can tell you is what their way is.... If your ideas fail
to turn out quite as planned, they will still provide you with a
waluable learning experience. As a beginning quilier, it might seem
as if a perfectly finisbed project is your main goal. In time, you may
come to find, as bave many quilters, that the real benefits of
quiltmaking lie in what it tedches us about ourselves— lessons
about patience and ingenuity. Or, to paraphrase Jobn Ruskin, the
bigbest reward jor our toil is not what we get for it, but what we
become by it.

Willow Ann Soltow. 1991. Quilting the World Over, Radnor, Pa.:
Chilton Book Company. Page 3

Patience and ingenuity are qualities for which all of us who are
associated with young children hope. As we become more self-aware
and self-confident, we become better environments for young children.
We can more effectively support their growing self-awareness and self-
confidence. And we leam that we can do this for all children, whether
their development is typical in most ways or in only a few ways.

Change is often frightening, because we have to change. Sometimes
we may feel we lose something we value in the process: valued roles,
certainty about how to do things, things that contribute to our sense of
who we are and our worth. When we are frightened or anxious, it
becomes harder to let go of things and trust what is nev.. Yet trusting the
future, as well as the past, is what is called for.

We encourage you to invent, assemble and create as you go. “Grow
your own program,” is the way one EITP trainer puts it. So much of our
training and professional culture discredits improvisation, and yet that is
what seems to yield real community inclusion, whether of adults leaving
public institutions or very young children entering preschool. What
people who are doing inclusion say over and over again is what the
teacher says in the videotape Regular Lives, “It’s a leaming experience
every day.” There is no single right answer to discover, but there are
countless possibilities to explore. As Albert Einstein said, “Imagination is
more important than knowledge.”

10




Chapter I: Introduction

Many EITP training participants have tried to discover, rather than
invent, a way to do early integration. They ask for more answers, more
examples, more specifics. Yet inclusion is something to be created,
invented, improvised. Here is Mary Catherine Bateson again:

Because we are engaged in a day-by-day process of self-
invention— not discovery, for what we search for does not exist
until we find it— both the past and the future are raw material,
shaped and resbaped by each individual. p.

How we wrote tbis guide

To assemble this book, we turned to people around Ohio who we,
the authors, knew were involved — as consumers, teachers or
administrators — with early childhood programs that include children
who have disabilities. We drew largely from people we had met through
EITP sessions in all corners of the state. We were not seeking information
about perfect, problem-free inclusive programs, because it is unlikely that
there are any. We talked with people who we thought were asking good
questions, not who had all the answers. We looked for people who were
struggling with good problems, not who were problem-free. In other
words, they are people like us who are trying to learn, day by day, how
to create inclusion.

'We asked people for stories about their work. We recorded and
transcribed those conversations. Those conversations form the basis for
this manual. We had a framework of ideas and topics we wanted to
explore, but the content is largely the product of those conversations.

Storytelling is a way that people can compose a history of inclusion
that tells about the initial attempts, motivations, and the experiences, both
failures and successes, from which we all can leam. We hope that this
collection of stories represents a beginning point and not an ending point.
'We encourage people throughout Ohio and across the nation to continue
telling stories about inclusion of young children, so that we can all
continue to learn.

preh
p—

Down the years, the
surviving quilts have become
the strong books of our
past. Especially for those
who made them, they evoke
vivid plctures of memories
sewn tight within the
pattern. (kkis, 268)
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We talked with people from the folowing Obio programs:
Achievement Center for Children Technical Assistance

, Program (TAP) is one of many programs and services offered
:::::ﬁumwm o by the Achievement Center for Children, a private, non-profit,
described. Some are very United Way funded rehabilitation agency in Cleveland, Ohio.
simple and canbe Resource teachers with expertise in child development and
°==:MP'°;MMM" bv*'": knowledge about community organizations which specialize
Ve <bility or dosign in services for children with disabilities and their families
experience. Others are provide consultation and on-site assistance. They work
more intricate and will directly with families, administrators, school and program staffs
inspire the person whose and family day care home providers to plan for the inclusion
background in sewing or in

art is extensive. (Laury, 8)

The designs are versatile,

of children with disabilities into regular school or community
programs. Strategies for the preparation of both adults and
children, on-site consultation and support and ways to work
with community resources are offered. Equipment may be
loaned on an as-needed basis. Families, administrators,
teaching and/or child care staffs are helped to work together
to develop the best plan for the child with disabilities, his or
her family and for the class or group. This program began in
1980 and has to date worked with more that 600 families. The

and the more inventive program coordinator is Doris Jobanson and the resource
reader is encouraged to teachers are Sandy McCann and Tom Masterson.
interpret freely. Our

primary concern is to

communicate our projects
simply and clearly. (Gobes,
1)

Athens County Board of Mental Retardation and

Developmental Disabilities (MR/DD) operates the Beacon
School in Athens City which includes a preschool class. The
program seeks to involve a wide variety of typically
developing young children in their program for preschoolers
with disabilities. Penny Monroe is the early childhood
special education teacher in that program.

Celina City Schools have worked with Jane Scbelicbh and her

family to promote and facilitate the process of inclusive
education. Jane is a parent and educator whose child is
enrolled in Celina.

Fro—a
Fal!




Chapter I: Introduction

Centerville City Schools Kindergarten is located in a district-

wide kindergarten building, which houses over five hundred
five-year-olds. The Young Fives program is one of a variety of
programs in the building. Jan Brickley, an administrator with
Centerville City Schools, explains, “We have encouraged, with
success, parents of children who have those late summer and
early fall birthdays tuming five, rather than keeping them
home, to send them to school, and what we will provide is
essentially a two-year program with a different curriculum
when they are five, feeding into a regular program when they
are six, but keeping them a full day when they are six.” Eight
children with disabilities, who were formerly part of the
segregated public school program, receive support from a
special education teacher, a fulltime aide and a half-time aide.
The children are in the integrated classrooms a half-day in the
morning with either the teacher or an aide accompanying
them. In the afternoon they are in the special education
classroom, where they receive therapies and mcie highly
intensive kinds of remedial work. Ken Lefbrock is also an
administrator with Centerville. Cathy Moore is the special
education teacher at the Centerville Kindergarten Village.

Centerville City Schools Preschool has evolved from a

segregated classroom in a public school K through 5 building
to a program in which three- and four-year olds are included
in the Pathfinders program. Pathfinders is a public preschool
supported by a grant from the Division of Early Childhood
through Centerville, Kettering, and Kettering Adult School.
Three-year-olds attend Monday through Thursday moming.
Four-year-olds attend Monday through Friday afternoon. The
fourteen children represent a range of disabilities from
severely-impaired, wheelchair-bound, nonverbal, very
physically involved, to children who need speech therapy
only. Terry Seiler is a preschool special education teacher in
the Pathfinders program.

13

¥ is indeed a pradox today
that, as life moves toward
standardization in many
areas, it moves at the same
time toward diversity of
self-expression. This is true
in the fine arts and in skills
such as gourmet cocking,
and it is true In needlework
as well. (Foreword to Laury)

When | was a child, quilis
held a sense of mystery for
me, seeming to speak of
another time and place, and
usually a stery was
involved. (Bacon, 16)




Within the folds of the quilt
are pieced the dreams of the
men and women who were
resting a place of their own
from the unsubdued
wilderness: their hardships
and their faith, their play
times and their workday
lives, their political battles,
the deep-moving forces of
theic religion, the hearbeats
of all those whe were laying
the foundations of a new
country. (Bacon, 26)
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«-aild Development Council Head Start (CDC) serves over 700

three, four, and five year old children in Franklin county. CDC
Head Start has numerous cooperative amrangements with
various agencies serving children with disabilities including the
Franklin County Board of MR/DD, the Nisonger Center of the
Ohio State University, and Whitehall City Schools. Head Start
in general has had 2 mandate to provide enroliment
opportunities for children with disabilities since 1972. Pam
Slater is the Special Needs Coordinator for CDC Head Start.

Crooksville Preschool is a Preschool Plus site in Perry County.

Six children are in the Preschool Plus unit, which has a teacher
and an aide. Unlike the Somerset Center, which has an open
floor-plan, the Crooksville Center is located in a former high
school gymnasium, with separate classrooms around the large
gym. The Preschool Plus class has its own room, where the
children start the day at 8:30 a.m. By 9:00 they begin to come
to the class for their age group. For example there are fifteen
four- and five-year-olds, including three children from the
Preschool Plus class. AHcfa Cornell is center director.

Darke County Board of Mental Retardation and

Developmental Disabilities provides services for children
with disabilites, birth through age 5, at its site in Greenville.
Their program includes children who are typically developing
as well as young children with various disabilities. In addition,
the program cooperates with a variety of community early
childhood providers. Paula Farmer is a Speech, Language
and Hearing Therapist who has worked in the area of early
childhood since 1982. Tonf Custer is an Early Childhood
Teacher in the program.

Foma
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Chapter 1. Introduction

Gallia-Meigs Head Start is a completely integrated setting. Two
children with hearing impairments are in the same classroom.
The teacher and the assistant teacher have become very
proficient in signing for them. Those children attend Head
Start three half-days per week. On the other two days they
attend the city school unit for children with hearing

impairments. Staff from the Southeast Ohio SERRC initially Quilt making is one of our
came into the classroom to work with the children on signing "W"";:‘."‘W“"k“"‘-
and help Head Start teachers get started on their signing. A ?.:::. of ::::g"‘:‘:":f
child who is blind goes to the public school unit for children that the art objects are
with visual impairments two days a week and to Head Start consumed, or used, by the
three days. “The good part of all that for the kids,” according people who produce them.
to Head Start Education Coordinator,Jan Betz, “is that what Lauvry, 16)

Head Start offers and what the schools offer are entirely

. different. As preschoolers in a public school setting, they are
expected to sit, and they have a very structured day. While
they’re with Head Start, their structure revolves around eating

l and playing and brushing their teeth and socializing. Those
kids are getting a really excellent integrated program at this

l point. We do not take any of our children out of the
classroom for any purpose. We don't have any specialists to
come in and remove the kids from the classroom for any

. additional work. “

Indian Run Preschool in Dublin serves children ages three
through five in two and one half hour sessions one, two, three,
or fours days per week. It is an outreach of Indian Run United
Methodist Church and is dedicated to meeting the needs of all
children attending. Dana Lambacber is the Program Director
and Mary Gallo is one of the program’s teachers.
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Montessori Community School in Newark offers full day child
care from €:30 A.M. to 6:00 P.M. daily. About 200 children are
in different kinds of programs at different times of the day. At
the time of our interview, one of the programs was Ready, Set,
Go, sponsored by Licking County Sciools, for preschoolers
and kindergartners who need special education. As an

Before learning how to quilt, afternoon preschool program, Ready, Set, Go at Montessori
one should realize that it is takes advantage of both the resources they have to offer and
mﬁ"““; ":“"‘“9 "“‘::‘ ot the advantages of the Montessori setting. Betty Luedtke,
o eneruble skill v teacher for Licking County Schools, explains, “What happens
ancient that nobody knows is in the other rooms when they outgrow their naps, they
exactly where or how it come into our room, since we are the only classroom that
began. (Mountain Artisans, doesn't have nap time. That's how we've grown so. I think

D) we started out with four Montessori students, and we've ended

up with nineteen. Plus, some people want aftemoon
preschool. We have four Montessori kids who come in just
for our preschool.” Helen Moore is the school’s director, and
Bertba Stigger is a Montessori teacher who co-teaches with
Betty. Deb Husk is a parent of a child who has attended the
integrated program at the school. Betty Luedtke is a
cooperating early childhood special education teacher at the
Montessori school v/nws2 position is funded by the Licking
County Office of Education.

Preschool Plus is the preschool special education program
operated by the Perry County Board of Education. The
program emphasizes providing specialized services to young
children, wherever they may be, and in ensuring thar there are
places available in integrated settings. During the 1991-92
school year thirty students received services in seven different
sites, including private and public preschools, Head Start,
kindergarten and at home. The board of MR/DD no longer
provides preschool services. Beverly Sidwell, Special
Education Coordinator for the County Board of Education,
coordinates Preschool Plus for all four school districts in the
county. Betb and Gene Gable’s son Edgar is a Preschool Plus
student in New Lexington.
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Putnam County is a rural county in northwest Ohio with the
population spread across a number of small, agricultural
towns. Head Start, like other programs in the county, is
decentralized, because the population is decentralized. Child
care programs are usually in local churches, run by the
churches. Marcie Osborn, early intervention and public
preschool coordinator for the County Office of Education, is
described as someone who “knows the community. She

knows that bringing them all together in Ottawa, which is their

big town, and saying we're going to do something in Ottawa
isn't going to work for people who live in Ottoville and
Columbus Grove and Miller City, because they have a very

strong local identity, and they all have programs, and they use

other churches.” For example, Sunbeam Preschool has been
running “forever” in a Methodist church. The Putnam County
Board of Education Public Preschool grant assisted with
funding to help Leipsic school district purchase a portable

building, where Sunbeam Preschool (a church-run preschooD

is integrating programming with Head Start. The program
includes children with disabilities. LaDonna Hoffmasn is the
Director and Head Teacher of the Ottawa-Glandorf Titan
TIKE.S. Preschool in Ottawa and Tberesa Beckinan is the
cooperating special education teacher who works at that site.
They also wanted to acknowledge all of the staff who
contribute to their program in Ottawa.

Somerset Learning Center is a privately owned preschool and
child care center in rural Perry County, about 50 miles
southeast of Columbus. The license allows 32 children to
attend at one time, although the group typically ranges from
20 to 28 children. Most of the children are from three to six

years old, but school-age children also come for a before- and

after-school program. Libby Dittoe, the center’s owner, was

approached by the county board of education to house a unit
of the Preschool Plus program. She was hired as the teacher of
the Preschool Plus unit. The seven or eight children in the unit

attend three days a week. The center is an open building,
divided into activity areas. Children in the Preschool Plus
program move freely among the areas, along with the other
twenty children who come for preschool or child care. The

main purpose of the effort is to include children with delays or

disabilities in an integrated setting.

From the study of wall
paintings and cther art
forms, historians have
determined that the plecing
of cloth shpes to form
checkerboard and other
geomsiric patterns was
known in Egypt a thousand
years before the birth of
Chyrist. (Brown, 32
Patchwork)

The aspect of quilting that
interestad me most was how
the quilt seemed to have
secved not only as a means
of providing necessary
warmth, but also as an
outlet for an inherent
longing for beauty and
decoration. Bacon, 22) ,
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Wee Cherish Christian Daycare and Family Life is a type A in-
home daycare center. This type of center operates in the
provider’s home and is limited to twelve children at one time.

. Full-day child care and nursery school options are available.
:::::::,:mfw, The children range in age from six months to six years.
and one which can involve Director Iris Henderson explains, “This is a unique program
an individual to whatever for integrating children with disabilities. We are only one of
lengths she is willing and ten or twelve of this kind of nursery school in the state. It

able to go. (Laury, 17) seems that the law was passed about five years ago permitting

this type of program, but they've been slow to catch on,
probably because people are scared to death to have state
inspectors come to their house. When the state inspectors
came, they had me help them with the inspection, because

- they didn’t know what to do, because they had never done
one.” Diane Gerst"s son Trevor participated in the program,
prior to his enroliment in regular kindergarten.

YWCA Learning Tree Preschool in Westerville offers morning
and afternoon sessions for three, four, and five year-old
children. The program is in its third year of cooperating with
the Franklin County Board of Mental Retardation and
Developmental Disabilities in placing County Board Staff and
children within the YWCA program. A County Board teacher
and aide are permanently placed at the preschool. Related
services staff are assigned on a part-time basis. Linda Brigbt
is the Director of the preschool.

We also spoke with EITP regional coordinators Lisa Barnbouse
of Hillsboro, Cindy Detwiler of Youngstown and Carol Quick of
Toledo.

R Getting Started

We spoke with people from these programs about how they got
started in early integration. They spoke about the excitement and the
fear; the successes and the false starts. Sometimes inclusive programs
evolved out of early attempts to try new things; sometimes they
represented a planned development.
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When people wanted something different, we responded.

There were parents that weren't satisfied with what was available for
their children, and they said to me that they wanted something different. So
then I said to the superintendents, *People want something different, and as
soon as there’s any money, we owe i to these citizens, these members of
our community, to do some things for their children.” The parents were
patient enough to wait until we had some money. I'd like to think the Perry
County Schools would have done that before. It's just that we're in the
middle of school districts that are going into the state loan fund right and
left, and the money just wasn't there. I think if the money hadn't become
available, it wouldn have happened. We staried the first year that we
could get any money. It was $500 of federal money. Some other places
didn't bother to get the money. What can you do with $500? Well, with
$500 you can buy materials, so that when you get more money you can
hire somebody, and they’ll have something to work with. So the first year,
the first money we spent on language development materials. We set it up
so that kids would get some language development services through the
speech therapy at the schools. That's how we started. Then it went on
from there. Just when there was some more money, we had parents who
said, “Well, I know you can do this because you've already done some
things for so-and-so’s son!" (Bev Sidwell)

We wanted to know bow to belp gli cbildren.

[The idea) was my boss’, Mary DeCenzo. Her husband's sister has
Down [Syndrome)}, and her mather-in-law heard about the Ascensiun
Lutheran program and was very impressed. 1 went to a directors’ support
meeting and met Clare Ritzler, who was at that time Director of Ascension
Lutheran. Clare just started talking, and she was still bubbling and so
delighted about being able to work with Franklin County {MR/DD), she just
went on and on. I came back and shared with Mary what I had heard from
Clare. [Her reaction] was, “1 really want to do this,” and so we went over
and visited Ascension Lutheran and were very impressed. We contacted
Franklin County, had our initial meetings, and then over the summer
everything got worked out. Our staff was really small, and when I came
back from all these visits of course I had to tell them everything, so they
knew what I was doing, and that it was something I was interested in.... I've
always had children in our program that had problems that I couldn' solve,
and it always bothered me. We have been the ones struggling to try to help
these children, and we don't have the background to do it. (Linda Bright)

-as England, fearful of
losing its monopoly, weuld
not allow looms or ether
tools of clothing industry to
be exported to the New
World, no local cloth was
available and women had
to rely on the infrequent and
expensive shipments from
the mother country. Thus
quilts continued to be made
from left-over material and
poatches. But now the
quiltmakers began to make
a virtue of necessity. They
began to invent patierns
and tool pride in creating
complicated and interesting
patchwork designs. (Staub-
Wacksmuth, 10)

Quilting escaped the
boundaries of tradition in
recent years to such an
extent that # is often boerly
recognizable as quilting.
Yet, the tooks of today are
the same as those of long

ago. (Brown, 12)
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Our preschool moved from the segregated setting.

Two years ago in 1989 the Putnam County Board of Education
took over the preschools that traditionally bad been run through tbe
MR/DD program. Tbe two-year transition plan called for
opportunities for all five classrooms to bave integration and to pull
them out of a segregated setting. Funding for the public preschool
grant came in the summer of 1990. This allowed two of the five
programs to include children with disabilities and cbildren from

 low-income families. Theresa’s program was the first segregated

" preschool that was pulled owut of the MR/DD program and
integrated with a typical preschool. This secone year of the two-
year transitional plan, we've been able 1o get all the other prescbools
out of the segregated setting out into elementary buildings.
Currently all five classrooms bave opportunities for integration.
(Marcie Gsborn)

School-age children went to public school, and preschoolers came to us.

In the beginning our school was all school-aged children, and
our preschool was located in a church basement. As the preschool
grew, the school-age was being mainstreamed out. We started
mainstreaming in this county, from what I bear, early. It fust
seemed to work out that we were losing a lot of school-age children
as we were gaining a lot of preschoolers. Eventually the prescbool
came to the school-age building, and the preschool grew and the
school-age diminisbed. This year all the school-age children are out
and this building is totally preschool. We bave an entire building
that is staffed for the preschool and it's a child-size building, so we
didn’t bave to convert §f. We bave regular classrooms, tberapy
rooms, and a gymnasium, the things that we need to assure that the
kids are getting the types of attention they need. We also bave our
own busing system. I all worked out very well for us. As far as the
equipment, the personnel we've been able to bire. The teachers got
the certification they needed to transfer from being school-age to
preschool teachers. I think weve bad a really good response from

the community as well. This bas been obvious at levy time. (Paula
Farmer)
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Our integrated program evolved naturally.

In the programs that Isupervise, these things probably evolved
more by accident than by program design, frankly, from fust
baving some of our Learning Disabilities teachers considered part of
teaching teams for the particular grade levels. And the idea of
baving some of the kids, especially for science and social studies, be
in a particular classroom bas developed out of the teaming that we
do naturally. (Ken Leibrock)

One mother asked, so we did tbe best we could.

[One child's] motber just asked me if I'd take ber davgbter and I
said yes. Samantha’s cousins were in our first group of children
and were with us for three years. So then when they wanted
preschool for ber, they asked us and we said sure. It didnt even
occur to me to say no. (Iris Henderson)

It was a preschool that June was familiar with, and she didn't
want anything to do with segregated services. June was the kind of
person who fust assumed that Iris would take ber. Twas chair of the
county board of MR/DD at that time. Itold June that if they needed
some belp with ber daughter, sbhe should let us know and we would
do something about it. Iris was trying to accommodate June. She
didn’t know there was any belp avatlabie. Sbe kept telling June that
everything was okay. Tbey could bave used some more belp. (Diane
Gerst)

N
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We said we didn't [need any belfy. We did the best we could.

She didn't tell us why sbe was asking us. Sbhe was a widow, and we

* wanied to do our Christian duty by ber and Samantba. We wanted
to make things easy for ber. But we could bave used it. We really,
really could bave used belp. Really, really, really. At that time,
money [would bave belped ... We've always been pretty strongly
staffed. We've always bad three or four or sometimes five teacbers at
a time, depending on bow many children we bad and wbat their
needs were. I bad an extra teacher for Samantba a lot. I was
always sure I bad an extra person tbere, depending on schedules...
We kept abead of the schedule, but we were always sure that tbere
was that little extra cusbion tbere for Samantha. Otberwise we
would bave bad three teachers bere, but I woild bave the fourth
one come in from 9-00 to 1:00, sometbmglthetbat That's what
would bave belped. (Iris Henderson)

We found out they were fust children.

Staff were all a listle bit apprebensive because they weren t sure
if they were trained to bandle children with bandicapping
conditions. But once the progrars was underway, “Ireally don't see
any differences in these cbildren.” I think we bear the label
“bandicap” and you think, “Well, my goodness! What is this going
to entatl?” But I think that they found that these were fust cbildren
and yes, some of them didn’t pick up things quite as quickly, and
some of them may need a little bit of extra belp in doing some
tbings but they're still children, and Ithink that after the first week
or two of the program the apprebension was gone. It was like, *Ob,
these are the children theyre talking about.” (Libby Dittoe)

We were pushe.4 into integration, but it worked out fine.

-I remember the first time I integrated a cbild. I was the director
of a child care center, and I was starting our summer school-age
program. A parens on the board insisted that ber son with mental
retardation be a part of the group. Everybody told me that be was a
real bebavior problem and I said, “Ob my gash, nobody will want
to enroll their kids in this class or be’s going to run off and escape
and we're going to be lable for it.” And yet, it was probably a good
thing that she was on the board, because I was pushed, I bad to do
#. Ididn't bave any choice about doing it and it worked out
wonderfully. None of the things that I was afraid of happened.
(Doris fobanson)
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I'’had to geatly instruct.

My busband and I decided that our daugbter should leave the
MR/DD program to astend the same scbool and classrooms ber
sisters attended. With that decision came the realization that I
would baye to play a much more active role in ber education. Igot
mvolved in things like reminding someone that a wheelchair does
not fare well in deep snow. Plegse could we bave shoveled sidewalks
and some ramps for building access? Andrea needs a report of bow
she is doing in school. Please, could she bring bome sometbing on
that line when other kids get their grade cards? Andrea needs to
learn appropriate social bebavior. Please. stop initiating bugging
every time you see ber. She bas never bad that babit before. Don’t
teach it to ber now. Andrea needs time to independently interact
with kids. Please, don't force an adult to be with ber every minuse
she is on the playground. Andrea is fust trying to be another one of
the kids. Please, call ber by ber name. She doesn t need to be
reminded of ber disability by being called “the wheelchair kid” or
“Special.” (That's generally bow the word “special” is interpreted
when people use it in reference t0 Andrea)... While I will admit I
was angry and bunrt by some of the things that people assumed, said
and did, I'realized that it would do no good to spout off about it.
Instead 1always bad to remind myself to try to gently instruct— to
be a teacher, so others could learn. That was not always easy, but
that approach was absolutely necessary— espectally when we came
to first grade. Many teachers on the staff were fearful, a few
downright bostile. We met quite a bit of opposition in the form of
protests that I knew an informed staff might not bave. The reason I
say this is not to point a finger at anyone. It is to inform other
Darents that these are things that we ran up against. They were 5ot
serlous enough arguments to keep us from going on. (Jane Schelich)
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In order 10 create or expand the capacity of communities to respond
to their own members, it is clear that a fundamental activity of change is
to welcome people with disabilities into ordinary, rich networks of
relationships. To achieve such a welcome, disability and those who carry
it must be seen as less threatening and burdensome, if not in fact as
unusual gifis to the broader social structure. People must see that
disability does not bave to be fixed or cured, but accepied and
challenged. The individual must be welcomed, celebrated and listened to,
challenged and supported in every environment to develop every talent
that be or she potentially bas.... His/ber contributions must be facilitated
and used for the betterment of the wider group.

Judith Snow, “The Role of Disability in Shaping Responsive Community,” in

Design for Accomplishment, John O'Brien, ed., 1990

Integration: What does it mean?

Integration is a broad term which refers to the opportunities for the
student with a disability to bave access 1o, inclusion in, and participation
in all activities of the total school environment. Fffective integration
means planning and providing maximal opportunities for tateraction
between... students [who do not bave disabilities] and their peers who
bave disabilities.

Biklen, Lehr, Searl and Taylor, 1987

Ithink that full inclusion is the way to go for these youngsters. Ithink
that integration programs that fust get kids together because they're next
door to each other in a building or grouping them togetber an bour a
week or an bour and a balf a week is not really the same thing. When
children are enrolled in the same class, they get to know each oiber better,
and friendships are more apt to develop. (Doris Jobanson)

Proportion, or the size and
relationship of forms to one
another, plays an important
part in a balanced
composition. You can learm a
great deal about balance
and proportion by studying
objects from nature. (Brown,
131)
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Some tmportant things to remember about young cbildren

Full inclusion means no cbild is too severely disabled to benefit from

integration.
The process of designing Tbe other thing that impressed me was, they were asking us one nigbt:
involves selecting, what should be the criteria if we would take a child [with a bandicapy.
abatracting. simplfying. and | People bad all kinds of suggestions of what should they be able to get out
mages._Your designing of it. The conversation was very skilifully brougbt around to the fact that
abilities will improve if you - — they really got through to me— if the child could get anything at all
cultivate the habit of even if they couldn’t move, if they would get a social benefit from being
observing and analyzing your with other children and being in a situation like this, if all they could get
m‘ﬁ‘gﬁﬁmz in was eye response, then it was a benefit to integrate. (Iris Henderson)

design. (Brown, 128)

Positive outcomes for cbildren — botb those with disabilities and tbose
developing typically — occur in integrated settings.

The one advantage that I badn't thought of, that three of the four
Learning Disabilities teachers bappened to mention, was that they were
surprised at what their kids were able 1o do when they were in the regular
classroom, and that’s something I never dreamed of s2eing. (Ken
Leibrock)

e Children are more willing to participate.

This fall we bad parents to conferences.... The parents of the Preschool
Plus students were very excited, they'd seen a change in their cbildren
soctally. The children were more willing to participate in group activities
and werent as witbdrawn in public, the parents felt, as they bad been.... I
would say, even from the time I started bere, we've seen a change in the
children being willing to jump right in and participate in anything,
instead of bolding back and saying, ‘T'm not reaily a part of this, " or, ‘Do
I need to do this?” They know they're welcome and readily come in and
panticipate. (Alicia Cormell)
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e Children and adults more readily accept differences.

Isaw this program as a way 1o begin to eliminate some stereotypes
that children may develop as they get older.... If they saw all kinds of
children, and grew up with all kinds of children, later on they wouldn't
bave the uncomfortableness that sometimes people bave when they are
with people with disabilities, fust because they ‘ve not been around them
on a regular basis. I thougbt that would belp to eliminate that and make
children see children with bandicaps as fust other children. Maybe they
might need some extra belp or some extra equipment, but still there’s a lot

. that they bave in common with them. (Libby Dittoe)

e Mutual learning takes place.

Ithink personally... that the children in the afternoon [integrated
class] learn more from one anotber than they do in the morning. That’s
what Ipick up. Because they are different. And Ipick up on those things
because I'm black, and I'm 6 foot 3. I pick up on these things. At first if
anyone else would come in, they'd see Collin and David. They'd say,
“Thbat’s nice, David is teaching Collin something.” But Isee that Collin 1s
teaching David something, teaching David bow to be patient, teaching
David not to be so bere and bere and bere, where Collin 1s fust like,
“Okay, I'l be bere for a little while.” I see they're learning a lot more

Jfrom each other than the other classes are. (Bertha Stigger)

Parents of cbildren with disabilities want tbeir cbildren To bave
Jriends.

¢ Friendships have imporntant outcomes.

[Preschool] bas proved to be a very good experience for Edgar and a
very good experience for us. I'm sure that be’s making friends there that
be’s geing to bave for a long time.... So maybe when be does get in
kindergarten, *“There’s Edgar. I went to preschool with bim.” Maybe it
won't be such a shock to bim, or a shock to the system. “He walks with a
walker. It’s fun, go try it.” Or maybe someone will take up for bim when
some older kids are making fun of bim. (Gene Gable)




Quiltmaking, iike many
revitalized American crafis, is
proceeding in an innovative
direction. What began as
simple reproductions of
actique quilis is now
contemplated as an art form,
and more and more people
are seeking to personalize
quilts as an expression of
contemporary life. (Gobes,
1)

The Ear’y Integration Training Project

o Friendships develop outside the classroom.

Ithink what you most bope to accomplish 1s soclal acceptance, that
the child may by the end of the year be invited over to one or two friends’
bouses or be included in a Cub Scout group. Besides what goes on in the
classroom, I think the social integration, the cbild being accepred outside
the classroom s what's important. Hopefully the kids that are a part of
this willgrow up to be a litle less fearful, because they bave bad
somebody in thelr class or in thely school. It wont be such a new thing to
them as it was for us. (Sandy McCann)

Integration means not just being present; it means baving supports to
participate and to form relationsbips.

* Routines are important.

What belped was integrating children] on a regular basts. Whenever
they come into my classroom they can look at what’s going on and know
what’s expected of them.... If we’re doing a circle, I bave a name for each
child on [a square of] wallpaper.... That's their place, so they're already a
part of us, because we’re prepared for them to come. Itbink that would
make me feel more comfortable, instead of baving to look for a place to
sit, or who I am going to sit next to. And even though that circle changes
every day, your name never changes and your square is always in the
circle. (Alicia Cornel)

¢ Inclusion is important in academic and extracurricular activities.

Right now I'm asking all the Developmentally Handjicap teachers to
get information back to me about percentage of time the kids spend out of
contact with kids fwho don’t bave bandicaps] and what percentage is in
contact with otber kids [who do bave bandicaps]... My guess is that as kids
get older, they spend less contact with kids [wbo don't bave bandicaps.
And my feeling is that if they can't see a way 1o do this in academic
classes, then we need to think creatively about finding ways to put kids in
contact with kids fwho don’t bave bandicaps/ outside of the academic
classes, more than what we bave. We never really barred any kids from
an extra-curricular activity, but I'd like to see if we could create some
things. (Ken Leibrock)
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e It is important for children to be with their age-mates.

Whatever we plan for the children of [Trevor'y age, we incorporate
bim the best we can. We don’i put bim with two- and three-year-0lds....
When we do divide up for activities, if we are dividing according to age,
be goes with bis oun age group. (Iris Henderson)

Strategies Related to Integration
How can I “sell” otber people on integration?
¢ Promote the concept positively.

The best thing was the way that Libby Dittoe convinced the
communitv that (integration] was great. Instead of, “Ob, we’re going to
bave kids fwith bandicaps] in bere,” sbe said, “We bave this opportunity
to bave some more kids in our program!” and sold it to them in that
regard, that this was an opportunity! That their kids would get the
oppontunity to meet with some otber kinds of kids. She promoted it as a
positive thing, so that the kids could see it as a positive thing. (Bev Sidwell)

¢ Confront fear and prejudice.

There are still a lot of people who are not quite ready for integration.
They still bave a lot of prefudices. I'think it’s fear, more than anything,
Jear of the unknoun. “Will I be able to really work with that child?” Some
people don’t realize bow prefudiced-shey are about some things, until you
actually lay it out on the table. They think they're very liberal, until you
actually confront them with the situation. You ask them and, “Ob, it's
fine!” But then if it's put right there for you to bave to deal with, bow
would you feel? As long as it’s down the street, at somebody else’s bouse,
#’s fine, but when it'’s right in your row, what are you going to do? How
are you going to deal with it? (Pam Slater)




Quilt making offers
enjoyment in the process
itself as well as pleasure in
the finished product. At its
best, a quilt is a personal
expression- not @ mimic of
the ideas or designs or color
preferences set down by
somecne slse. Laury, 8)

e Demonstrate strength of conviction.

Honestly, there are people who don't want to see integration work.
That's the only bad thing that I've seen. Idon'’t think that the influence of
that faction bas been significant. B’s like I told one person, “Tbis train’s
leaving. You can be on it, or you can watch it roll by. If you're on the
tracks, you're going to get rolled over, because we are going to do this.”
They got off the tracks! .... A Quaker said that you can'’t let somebody else
detennmewbat}ouaregoingtodoorbe You bave to determine what
you are going to do or be. So if you believe sometbing, then you go with

 #t, until somebody comes along a=d tells you and shows you that you

might bave been looking at it a little off center, so maybeyou ought to
look at it again. (Bev Sidwell)

e Support integration of families.

Ithink the main stumbling block is not integrating the children, it's
integrating the parents. We go on field trips to parks. We go to
Playgrounds. We go to otber preschools. We go to a variety of settings
with our peers and children with bandicaps. The purpose of doing tbis is
to belp the parents of the child with a disability see that their child can
interact with kids who are typically developing and that the parents are
all A.OK, with it. It is to belp them realize that they are integrating their
kids when they go to the grocery store, when they go to the doctor’s office.
When they go anywbere, there’s integration taking place. (Penny
Monroe)

e Use regular gatherings to discuss the benefits of integration.

I also talked about fintegration] on parent night, which I bave before
school starts. All the parents are invited to come. Tbis year I not only
discussed bow pleased I was but bow well it worked the first year. I bad
representatives from Franklin County [MR/DD)] and two administrators
speak this year, which was really nice, because the parents got to bear it
Sfrom their perspective. It wasn't me saying this was a great idea. It was
Franklin County saying, “Your children aren’t the only ones benefiting
Jrom our program.” (Linda Bright)

The Early Integration Training Project .
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e Change personnel if necessary.

At one site previously we bad people that didn 't buy into integration.
Integration got lip-service. Children played togetber at recess and they met
in the ballway and at the water fountain and wben they were playing on
the bikes in the gym and that was the extent of i, because we bad people
that belteved that was the way it ought to be, that there’s something about
*those” people that— maybe it’s contagious, 1don’t know— but they
shouldnt be integrated. But we now bave different personnel. Some of
the leadership people that bad that feeling don't bave the influence that
they bad earlier. (Bev Sidwell)

e Create a spirit of openness about inclusion.
Sometimes in the meetings we bave before the kids stan, fust giving teachers a

chance to voice thetr concerns and feelings is a big part of whether or not they
include the child. (Sandy McCann)

¢ Give everyone the information they need.

Ithink it’s a good point to bave everyone trained who 1s going to bave any
contact with the child, not fust the one or two people in the room. Everyone
needs to get comfortable and understand the disability. (Tom Masterson)

¢ Be persistent.

Andrea’s kindergarten teacher did survive ber first school warwftb

inclusive education. She did live to tell about it. In fact, she said that she A quilt is a work of art, and
bad learned so much that year that she would do it all again. And guess s with a painting or a
what, she is doing it again, with a new child in ber classroom, fust as wo sculpture, i requires hours of
other kindergarten teachers in our system are this year. During that first planning and preparation.
year I learned a lot about being persistent. This whole conceprt was new, “‘:;: ;i' "‘;"Zﬂ"“c‘:"‘" :::':
and somebody bad to keep track of the *bows” and the needs. When ?:wom':, “ﬂmdq;:.m
things that should bave been done did not get done, I felt that it was due poor planning and were cast
to a lack of awareness. To some people, our listle girl in kinderganen was aside. (Nelson & Houck, 188)

an experiment. At times 1 felt ltke a mosquito that buzzed around those

wbho were uninformed, being a nuisance, but I hadto do it. If 1didn’t do
it, who would? (Jane Schelich)




The Early Integration Training Project

What makes integration successful?
o Staff support for classroom teachers is imperative.

We bave not embraced the model of doing a circle of friends and

There is no particular right or putting a child in the regular classroom without professional or

wrong way to d‘“mm paraprofessional support for that teacker. 1don't see that working in this
:::;m&::;d“mmdby district. Ioften refer to it as a collaboration. Tbe child is spending all or
what is in vague ot the time part of bis or ber time in the regular classroom with the curriculum being
the object is made. Some adapted and support in there, probably someone working with that cbild
designs of 20 years ago or a small group of children, providing support for the regular classroom
seem dated, while others teacher. (Jan Brickley)

continue to delight. (Brown,
128)

e Take advantage of opportunities for modeling .

Wzt we're doing s difficult to explain, because it’s different for different
studer:'s, and it’s different in each program. As a generic explanation, I fust
ser. it a; a new kind of approach to special education students which assumes
that more normal bebavior will evolve on the part of that student by immers-
ing bim with normal peers, as opposed to with kids of special education cat-
egory. It's beavily based on modeling theory. I think it bas menit, but lack of
resources and current rules restrict us. (Ken Leibrock.)

e Typical experiences are important.

One of the things that we work bard at 1s trying to use as little
adaptive equipment that looks different ard trying as much as possible to
adapt some things that already exist in the classroom. It’s been our

experience that they don’t use a wheelchair much at all in the classroom.
(Doris Jobanson)

Jason’s mother came to a county board of MR/DD meeting and really
reamed out the board for even suggesting that [ber son ride to preschool
on the MR/DD board bus that carries adults], that ber son :was not going
to ride on a bus that said “county board” on the side of #t. The reason ber
son was coming bere was that she wanted ber son to bave as typical an
experience as possible, and being on the bus with a bunch of adults going
to work wasn 't a typical experience for a child. (Diane Gerst)

Sometimes teachers want to start the child with the disabilty afier
everyone else. We usually recommend that the child with the disability
start at the same time as the others. (Doris Jobanson)
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GETTING STRAIGHT INFORMATION ABOUT INTEGRATION

Biklen, Douglas. Achieving the Complete School. Syracuse: Human Policy

Press.

Biklen, Doug, Lehr, Searl and Taylor (1987). Purposeful Integration Inherently
Equal. Syracuse, NY: The Center on Human Policy.

Forest, Marsha. More Education/Integration.

Lipsky, Dorothy, and Gartner, Alan. Beyond Separate Education: Quality
Education for All. Brookes.

Meyer, Luanna, et al. Critical [ssues in the Lives of People with Disabilities.
Baltimore: Paul H. Brookes.

Sarason, Seymour, and Doris, John (1979). Educational Handicap, Bublic
Policy, and Social History. New York: The Free Press.

Schwartz, David (1992). Crossing the River. Brookline, MA: Brookline Pub-

Strain, Phil (1990) “LRE for preschool children with handicaps: What we know,
what we should be doing. Journal of Early Intervention, 14(4), 291-296.

Wetherow, David, et al. (1992). The Whole Community Catalogue. Manches-
ter, CT: Communitas, Inc.

Video Tapes
UETA (1988). Regular Lives. Washington, D.C.: UETA Educational Activities.

The Early Integration Training Project (1991). W Colum-
bus, OH: Author.




T ) SN I R EE S O G AN G EN AN IR SR B AN BN - .

@)

Chapter 3: Preparing the Fabric: Children m

Chapler 3
Preparing the Fabric: Children




Chapter 3: Preparing the Fabric: Children.
Cbildren: Wbo are tbey?

The children we thought about when writing this guide are those between
the ages of birth and eight, a period of the most dramatic development during
one’s entire lifetime. During this period the child’s physical and emational
environment and inheritance combine to determine how and how well he or
she receives, absorbs and uses information. This is the time wien attitudes
about self and others are forming; when children begin to sense where and
how they fit into their surroundings. The focus is on children with different
strengths and weaknesses, differing abilities and challenges; children who
concentrate and become absorbed by different things at different times;
children with a variety of unique needs.

All children are individuals, yet all bave much in common. They all
bauve strengths as well as needs. In some cases, strengths may be elusive,
but they can be found. All children bave special needs some of the time.
Are they disabled or do they simply bave special needs during a crucial
period in their lives?

Penny Low Deiner (1983) Resources for Teaching Young Children with
Special Needs.

There are laws and rules which provide criteria by which children are
assessed and become eligible for services. On a personal level, definitions of
disability may change over time. As we work with and teach children, their
skills increase. As we get to know the child and the family, we see the child
more as a child than a child with a disability, and we come to see the original
challenge, which seemed so enormous in the beginning, quite differently.

There were skeptics out there. They said, * You were able to be
successful because you don't reglly bave bandicapped kids in there.” We
bad kids with bearing impairments, kids with vision impairments, kids
with bebavior bandicaps, kids with multiple bandicaps, but those kids
weren't really bandicapped because they weren’t physically bandicapped.
(Bev Sidwell)




We develop preferences and
feelings about weaves and
weights of fabrics that can be
as strong as our feelings about
color. Explore different fubrics
in your work, and you'll leam
a lot about what they will and
won't do. A baby quilt, or any
smallish piece, is a geod
project on which to learn the
qualities of fabric. Dittman,
82)

The E‘arly'lntegration Training Project
Some important things to remember about young cbildren

Cbildren are more alike than they are different.

TI've found that it is really important to remember that the cbildren, at
least the ones I've worked with, really do bave more in common with the
children that'are typical than they do bave differences. Ithink all
teachers should be special educators in the sense that they are looking for
uniqueness and the individuality of each cbild and trying to focus on
what each child needs. Ithink there’s really no difference as to bow you
deal with children with disabilities. You take them where they are to
where they can go. Sure, there are some children who need belp at
different points, but all people need belp at different points in their life.
(Libby Dittoe)

One school I'saw bad a chart on the wall where the children were
chanting likenesses and differences by color, bair, eyes, whetber they were
boys or giris, what they liked and didn'’t like, and so on. (Doris
Jobanson)

Cbildren are égocentric.

Young children believe that events happen because of something they
have done or said or thought. They often feel responsible for things that have
happened that have nothing to do with them.

Preschoolers are by nature a challenge in themselves because they
tend 10 be egocentric. They tend to see the world as to how ¥ affects them.
It doesn’t seem to be that they don’t notice somebody can’t run as well as
they can, or that they're not aware of this, it’s only bow it does affect
them? (Libby Dittoe)

Cbildren tbrive on optimism.

Children benefit when adults around them think that things can be done to
solve problems. When adults maintain an optimistic attitude, constructive
solutions are usually possible. Children sense and appreciate cooperation and
collaboration when parents and teachers work together respectfully and
thoughtfully and communicate regularly.

The teachers are constantly back and forth between the two rooms,
and they are constantly with thetr plan book trying to figure out bow best
to do all this. (Pam Slater) '
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Children wbo are labeled often carry the label for life.

Labels often create a self-fulfilling propbecy.

I come in and 1 bear the “county kids” are coming in andI'm
thinking, “The who? What am I supposed to do? What am I supposed to
call them?” That's bow a lot of people referred to them and it got me totally
confused. Tbe first thing you remember is that children are cbildren and
no matter what, they're going at their oun speed. (Bertha Stigger)

When Ido tour parents through in January and February, I always
mahe a point of opening the door and saying, “Tbis is our Brown Bears
class.” They are the Brown Bears. They bave a name fust like our classes
all bave names, the Teddy Bears, Kangaroos, and so on. Tbey bave
names, and they are not “Franklin County.” That belps. (Linda Bright)

Developmentally appropriate: Wbat does it mean?

Tbe Mt of developmental appropriateness bas two dimensions:
age appropriateness and individual appropriateness.

Age appropriateness.... Knowledge of typical development of
children within the age span served by the program provides a

~ framework from which teachers prepare the learning environment
and plan appropriate experiences.

Individual appropriateness. Each child is a unique person with an
individual pattern and timing of growth, as well as individual
personality, leaming style, and family background. Both the
curriculum and adults’ interactions with children should be
responsive to individual differences....

National Association for the Education of Young Children,
Developmentally Appropriate Practice in Early Childhood Programs
Serving Children From Birth Through Age 8, 1987

[Trevor’s teacher] Iris is the neutralizing force. Whenever somebody
said something totally ridiculous, if I objected to #t, I wouldn’t get away
with 1. But when they say something way out of line, Iris can say, ‘But
other 4 and 5-year-old kids don’t do that. Why do you expect Trevor to do
that?” (Diane Gerst)

1.
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Although the fiber content is a
prime consideration in any
pieced quilt, colors and prints
are those irresistable
attractions for quilt makers.
Dazzling contrasts or subtle
interweavings of shading
excite our imaginations so
much that many quilts have
been designed around a
favorite plece of fabric. One
fabric by iself, however, is
not enough. So we gather in
other fabrics to complement
both the primary fabric and
the quilt design. (Gobes, p.
14)

The Early Integration Training Project

[At the beginning] we got a lot of things that they wanted bim to do. I
was working with these children every day. There were other children bis
age who couldn’t do those things either.... At the church they observed
Trevor listening to music and they said be couldn't skip or fump or do all
the steps, and my goodness, be wasn't even three yet. He was fust two,
and you know two-year-olds don’t do things like that. [Tbe first year] they
would do things to bim that would be suitable for a nine-year-old. (Iris
Henderson) ‘

SOME IMPORTANT THINGS TO REMEMBER ABOUT DEVELOPMENTAILLY
APPROPRIATE PRACTICE

(Italicized headlines are taken from NAEYC Guidelines, Bredekamp,
1987)

A developmentally appropriate curriculum for young cbildren is
planned to be appropriate for tbe age span of the cbildren witbin tbe
group and is implemented with attention to tbe different needs, inter-
ests and developmental levels of those individual cbildren.

e Each child is an individual.

Each child is unique. Each one comes into this world with a distinct
personality, disposition, set of abilities, range of characteristics. Each is part of a
unique family with its own personality, disposition and set of expectations. All
are members of many different communities, all of which exert some influence
on the family and child.

The first thing you bave to remember is that children are children
and no matter what they're going to go their oun speed, and fust
because Jobnny doesn’t color today doesn’t mean be’s not going to color
tomorrow. (Bertba Stigger)

e A child development approach allows us to take each child at his or
her own level.

I bad my first nursery school when my son Jobn was two, and that
was 28 years ago. I bad children with disabilities then, but I didn't think
that you shouldn’t. Children are children.... What really makes a
difference in integration, really what it comes down to is baving a child
development approach. Even in my elementary teaching that 1did, I
taught in double-grade schools, where you take each child at their oun
level. So you fust look at each child and you aren't trying to keep
everybody as a group. You don't see that as an obstacle if you're used to
that. (Iris Henderson.)
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When [one of the teacbers] started into class work and sbe bad ber first
kids come in she said, *Well, I've bad kids like this before! Ididn’t realize
that they were in special education. Ijust thought they bad some bebavior
problems, or they bad some motor problems, or they bad some language
problems.” And Isaid, “Well, that’s all special education means, that they
need some remediation to belp those areas. It’s not all that terribly
Jfrightening.”... Then I'think ber attitude was, “Everybody should bave
special education! Fverybody sbould bave their individual needs met!
Everybody should bave what's developmentally appropriate for them!”
(Bev Sidwell)

e Leaming takes place through play.

Children leam most of what they learn through play, exploration and

discovery, when they are given the environments, time, materials, opportunities,

encouragement and appropriate supports.

The first day [of preschooll Beth was working and so I'was the first one
to come bome with Edgar. He was so excited, like, “T've got sometbing to
say.” He can't talk. He was so bappy, bis fists clenched up arour.d bis
bead, you know be was really excited. Something bad bappened today
that be enjoyed. 1stopped by a couple of times. You can fust see that be’s
baving a good time. We've learned some of the otber kids’ names, and if I
say, “Did you see Chance today?” be gets really excited and bappy about
it. I've taken Edgar to Easter Seals where we bave PT, OT, and speech
therapy. At that time be would bardly use bis walker, wouldn’t do
different things. Now be grabs bis walker and runs down the ball with 1,
because be’s seen other kids walk That's the only thing I can see to
explain it. The other kids are using bis walker. The bigges: gag tbey've got
s that Edgar will be at the water table working and they'll take bis walker
over to the other comer of the room with them. He's learned to take a
chair and scoot it across the floor and use it like a walker. We've even
seen bim bold onto the side of the door and almost take a first step. Those
are things that I am sure are the result of the positive attitude of the kids
running around all the time that bave showed bim, “Hey, it's time for me
to do these things.” (Gene Gable)

Chosing fabrics is such a
personal matter that it's hard
to address. One of my
favorite role models, Mary
Ellen Hopkins, has a saying:
‘Don’t get dressed when you're
pulling fabric.’ She doens't
mean to design in your
undarwear, but to be brave
and toss in some startling
fabric, fabric you wouldn't
include in your daily wardrobe
mix. Safge color and fabric
choices make boring quilts.
{Dittman, 3)
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My main goal was to try and present, as we do for all cbildren, a
developmentally appropriate program. When I think of a developmentally
appropriate program, I mean not focusing on the ABC’s and the numbers
and those kinds of things. 1think that children can get the basic
background understanding of all those things by playing with blocks and
incorporating things into their play and baving those things avatlable
that will facllitate later development, but children at this age fust are not
ready necessarily to bave pencil and paper tests and those kinds of
things.... Just because a cbild may bave an intellectual bandicap, that
doesn’t mean that we start learning the ABC’s earlier or that we water

 things doun. (Libby Dittoe)

e Children need choices.

One thing that works well [in including cbildren with severe
intellectual disabilities] ts choosing a program that bas a developmental
approach with a variety of activities to choose from: sand, water, easel,
all kinds of materials that kids of different developmental levels can use in
different ways but still can be working side by side. That allows them to
participate with their age peers. The teacher bas to bave different
cognitive expectations, not necessarily bebavioral expectations, and
different goals for what the child is going to achieve. (Doris Jobanson)

e Children have limited experiences and information with which to
understand the world around them.

Children supply answers to questions and form opinions using the
information they have. It is important for them to have adults who understand
this and who will try to see things from the child’s perspective.

¢ A consistent philosophy is the foundation of a developmentally
appropriate program.

I feel very strongly about the philosophy we bave bere. If someone bad
come in bere with an academic approach to preschool, it would bave
been bard. Ican see where that would bave been a problem, if you bad
conflicting phbilosophies. One thing that's been good about this situation
is that I've bad the power to be the director and the teacher at the same
time. (Libby Dittoe)

IN.
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The developmental appropriateness of an early childhood program is most
apparent in the interactions between adults and children. Developmentally
appropriate interactions are based on adults’ knowledge and expectations of
age-appropriate behavior in children balanced by adults’ awareness of
individual differences among children.

e Children are dependent on adults.

Children, because of this critical dependency, have a talent for being able to
“read” adults in ways we have long since forgotten. They pick up clues not
only by the things adults say, but by the tone in which it is said; not only by
the things we do, but through the clues our bodies give when we do them; not
only by the way they are treated but by watching how we treat other children,
other families and one another.

e Children are eager to please.

Adults need to recognize this and be certain that the things we are asking of
them are appropriate and respectful. We should be encouraging young children
to do things that are consistent with what they need to be doing in the best
interest of optimal development.

e Children thrive in a noncompetitive environment.

Tbe Montessori environmert really could ideally be a model one for
integrating, because traditionally it was designed for kids to move at their
ouwn rate, to go as slow as you need to or as fast as they wanted to without
interruptions from the teachers. A good Montessori classroom bas
everything in it that your child needs, because the teachers bave prepared
that environment so that if she bas a child who bas a problem, there’s
something in that classroom that she can direct the child to and
encourage them to do that’s non-competitive. (Helen Moore)

¢ Self-direction by children enhances leaming.

Children need to bave the option to choose the direction they go in
and to bave the materials available to use. You bave to be careful as a
preschool teacher not to overwbelm children with what you think they
should be doing. 1think that'’s as true for rhildren with special needs as
Jor otber children. (Libby Dittoe)

Many fabrics contain sizing,
which will come out with the
first wash, leaving the cloth
softer than you had
anticipated. (Gobes, 14)
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e Flexibility on the part of adults allows children to express their
personal preferences.

Ithink the biggest kind of change is becoming flexible. If you're not
Jlexible to begin with it's going to be more difficult to include the child in

your class. If you are flexible it’s not going to be so bard because you see
kids individually, and making change is normal. Ialways tbink of a
little girl with spina bifida who did so well in the preschool, and the
teacher was so open. Tbe teacher and I worked and rearranged the room
and thought a lot about bow we could really make it good for this little
girl. The litle girl loved the bousekecping area more than anything else.

In laying out traditienal quilts, When she went to kindergarten, the situation was different. The only way
L‘::;ﬁmmlm? ;‘:;;_d to enter the playbouse was through a small door. She couldn't get in the
patton and texture available in door, it was too small. Also, the arrangements of the tables made it very
materials that flights of fancy bard for ber to use the classroom exits in terms of fire drills, etc. The
cantransformtheminto kindergarten teacher bad been a teacher for several years— she could
:‘;‘;ﬂ: ';‘;;;""‘9" (Mountain not bring berself to change ber room arrangement and the child never

" played in that bousekeeping area the entire year. She was totally
excluded from it. We need to be open to new ideas and do some creative

problem solving. (Doris Jobanson)

To achieve individually appropriate programs for young children, early
childhood teachers must work in partnership with families and communicate
regularly with children’s parents.

e Communicate the purpose of integration.

Ithink, with their daugbter being in this program, that both sbe and
ber busband realize there are more important things at this age, like
socialization. I just bad a conference with the father and be was more
concerned with bow she is playing with the children. Does she get angry,
or bas she been really picky about things? Ithink being in this program
they are more concerned about bow she is as a person right now, instead
of saying she should be this academic genius right now. (Betty Luedtke)

I bad at least one parent who feels ltke it would be good to bave one
more year of kindergarten. We've got to make some decisions. What is
integration all about? And what's the purpase of integration? What
would be the purpose of baving this cbild in an age-inappropriate
building? (Cathy Moore?)

--_--j---‘---
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¢ Provide information about developmentally appropriate programs.

We did bave one parent from the regular classroom that was
concerned about the integrated effort. Sbe wasn 't sure that the program
was going to be suited for ber daugbter. Ithink she bad an academic
prescbool more in mind and so 1 talked with ber abowt wbat was
developmentally appropriate and that we really didn't do academics. If
we learned those, that was nice, but we didn't target those things. We
targeted concepts leading to those kinds of things, comparing and wbat’s
the same and what's different, that kind of thing. She came in and
observed. She spent a day with us and Ithink sbe felt a lot better about 1.
(Betty Luedthke) .

Assessment of individual children’s development and leaming is essential
for planning and implementing developmentally appropriate programs, but
should be used with caution to prevent discrimination against individuals and
to ensure accuracy. Accurate testing can only be achieved with reliable, valid
instruments, and such instruments developed for use with young children are
extremely rare. In the absence of valid instruments, testing is not valuable.
Therefore, assessment of young children should rely heavily on the results of
observations of their development and descriptive data.

e Utilize appropriate assessment strategies.

Assessment should include information from a variety of sources, in a
variety of settings, using a variety of strategies and instruments.

The curricular base seems to be an issue. That's a pbilosophy that
takes a long time to evolve, and it deals with what's a developmentally
appropriate practice. So we come smack into the forefront of special
education practices and regular, typical early childbood practices....
They're now looking at things like bow they assess kids and that whole
assessment practice that seems to be so negative. Some people ask, “Why
are you doing this? It's not developmentally appropriate for a speech
therapist to take the kid out of something be’s enfoying and test bim, and
then come back and say there’s sometbing wrong.” It's time to bring those
two factors together so they can truly integrate within their classes. (Carol
Quick)

"
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| always give my selection of
fabrics a final test by holding

the combination up to a mirror.

This little trick never fails to
provide a fresh, objective look
at the total effect. (Mickey
Hawler in Gobes, 52)

The Early Integration Training Project

STRATEGIES RELATED TO working with young cbildren and DEVE

Strategies related to working with young children and developmentally appropri-
ate practice

What will I say to other children wben they ask about the child with the disabil-
iy

e Answer questions honestly, with as much information as children
can process.

Children notice everything, including differences in one another, and we
expect them to. That is basic to leaming. Children also want people to tell
them the truth. They will be comfortable with and trust those who honor their
wish for the truth. The way to respectfully address their curiosity about
differences is to make questions safe. Questions answered by a well prepared
aduk at a level children understand can go a long way toward reducing any
apprehensions. Factual information about disability must always be
accompanied by a positive interpretation of disability.

It’s not that people don’t want to be friendly with people who are

different from them. Iis just that we’re afraid of what we don’t know. (Iris
Henderson)

Ithink the acceptance comes for children when the teacher accepts
the child. When the teacher accepls the child and responds to them and
includes them in everything, generally 3- and 4-year-olds that I've
worked with will definitely include the cbild. They will do what the
teacher models. (Sandy McCann)

¢ Know the truth about disability.

It is important for teachers to be well prepared, to know the specifics about
a child with a disability and to be confident about how to respond to questions
which arise. A child’s family can help prepare the teacher, as can the
specialists who work with the child and family. It is important to know how
the family talks about the disability at home with the child. What words do
they use? Can the child help answer some of the questions that the other kids

in the programs will ask? Can the teacher, once prepared, answer accurately,
honestly and respectfully?

44
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Iremember one little bay with cerebral palsy who could get along very
well. He fust couldn’t get up on bis feet independently, so be always
needed someone to belp pull bim up. The first day the cbildren sat in a
circle and the teacher was introducing every cbild, asking each to tell
something special about themselves. When she introduced Eric she satd, ”
And Eric bas cerebral palsy and be wears these litile shoe braces.” Eric
spoke up and said, “Yeab, and sometimes I may bave to ask you to belp
me when I need 1o get up.” nvolving the child in the discussion is pretty
important. ( Doris Jobanson)

We've seen a lot of children with astbma which can be deadly. We
bad training this fall, because I felt my staff was taking the condition t00
lightly. You need to understand bow important it is to know the signs.
Talk to the parent. Be sure to bave them tell you everything about their
child, because every kid is different. (Pam Slater)

If a child is going to be using some special equipment, we recommend

l preparing parents and children before the child starts. We bad one child
with spina bifida who used several pleces of adaptive equipment, and the
teacher made sure she explained that to every parent as sbe made ber

' bome visits before school started. Sometimes this is done in preschool
meetings. I've bad parents who get up and talk abowus their children. One
even showed slides of ber little girl when sbe was little, and it was so

l positive that people felt really good about the child before she came. We've
also used newsletters to write something, with the parent’s belp, to let the
other families know, although this is done less frequently. (Doris

' Jobanson)

e Help children ask questions.

Children notice everything. If they do not ask questions about something
they think is unusual, it is probably because they sense it is not safe to ask.
The last thing we want is for children to be apprehensive because of something
they don't understand or to supply their own incorrect answers to questions
they dare not ask. The environment must be safe, so that children can ask
questions and receive respectful answers, appropriate to each child'’s level of
understanding.

We made a big deal about Casey’s bearing disability. We did some
bearing things and talked about bearing aids. I check ber batteries every
day and the kids are really curious. Ilet them bear the feedback. ( Betty
Luedthe)

|
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o Use developmentally appropriate strategies to help children
understand disability.

Play and stories can help children understand disability from their own
point of view.

We bave read them books. I bave My Sister is Special. and Diane bas
My Brother bas Doum Syndrome, We bave read them to the four- and
. five-year-olds, not the younger kids. (Iris Henderson)

How can I support positive relationsbips between cbildren wbo bave
disabilities and otber cbildren?

¢ Give children good information.

Children need to have the right information, and it needs to be provided by
the adults who know the child with the disabilities the best (families, teachers,
etc.) and by those with whom children have a relationship. Competent, well
prepared, assured adults will respect these needs children have. Providing the
right information generally goes a long way toward reducing apprehensions,
unkind or disrespectful comments or rejecting behaviors.

The very first child with whom I worked 12 years ago was a flve-year-
old boy with Down Syndrome. He 1vs severely delayed, bad fust learned
10 walk and :was unstable on bis feet. We bad prepared the teacbers and
the kids before be was enrolled. The first day all the kids were watching
this cbild, and be lost bis balance and fell on top of another child. The
child jumped up out of bis chair and ran across the room, terrified. The
teacher fust kept on modeling acceptance, talked to the kids and later
they really fust worked their way through. (Doris Jobanson)

e Provide children with positive examples.

Adults can model ways to help. It is important to offer ways for children to
be helpful without encouraging them all to be “teachers” or to take away too
much from their work time and play time. We should observe the children
who are helping the child with the disability to see whether they are helping
more than is necessary. We can help children understand thai children with
disabilities are eager to do things for themselves whenever they can. Many
times children are overly solicitous or attentive to the child with the disability
when they are apprehensive or have questions that haven't been satisfactorily
answered. We can offer informative, matter-of-fact statements or a simple
question or two. Children can take tumns helping. Many will develop

friendships which will lead to natural and appropriate help for the friend who
has a disability.

16
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Tbe trick is to keep the children with disabilities from being babied. I
think some of the kids in a classroom which bad integrated a child with
Down Syndrome labeled ber a baby because of ber small size, the way she
walks, and because she did not talk to them. (Doris jobanson) '

The real advantage of baving cbildren of different ages and abilities is
that 1t feels good to teach somebody sometbing. So it’s good for everybody.
(Helen Moore)

How can I keep a vulnerable cbild sqfe?
e Plan for a safe environment.

Children learn optimally when the environment is physically and
emotionally safe. When it is physically and emotionally safe in the room,
children can use their energies for learning and developing friendships rather
than for staying “on guard.” Planning for the safety and security of all children
requires planning and problem solving to overcome barriers. Good planning
begins with an honest assessment of a child’s vulnerabilities and the firm belief
that all children belong, regardless of disability or other source of vulnerability.

We work alongside the teacher, problem solving as we go, trying to
Sigure out what's going to work and what isn 't going to work. A little boy
with cerebral palsy bas been enrolled in a day care class for a year. Now
be’s just transferring from a walker to crutches. The teacber and I
discussed safety. The chair be’s been using that we loaned looks like its too
low so next week I bave to take out a bigher chair and check it out and
see if its going to fit. In one case we worked with a parent who was
enrolling ber child in a co-op. She taugbt all the parents to lock and
unlock ber daugbters braces and bow to belp ber get up to a sitting
position. That went pretty well. (Doris Jobanson )

e We can provide the support for children who need extra help.

There are always more options than we are already using. Most
programs already provide some extra belp for cbildren in the proram.
Tbe family, administrators, colleagues, teacbers in specialized settings all
are possible sources of tdeas. Is an aide necessary? Is there a student
needing an internship, a bigh school senior needing service bours? Can
the school bire an aide? Are there children who can belp at different times
during the day?

4 ';’

Building up a collection of
fabrics is not only fun, but is
port of the creative process.
The materials themselves will
stimulate you and suggest
ways of working that migt
not otherwise occur to you.
(Brown, 15)
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How cas I adapt tbe classroom to accomodate all cbildren?

¢ Plan for space and materials that can be used by all children.

Families, specialists, other experienced teachers, supervisors and others can
help design a space that works for all children. Consider the materials,
equipment and activities that all children gravitate toward and plan to use these
in your curriculum. Locate these near the children who for one reason or
another are unable to get around so that children in the program will go to
where the attractive materials are. Take advantage of materials that children
with differing abilities at different developmental levels can use in a variety of
ways. Clay, sand, water, papers of all kinds and glue, animals, blocks,
computers, crayons and magic markers, easels with paint and large brushes, a
housekeeping comer, activity boxes for a hairdresser, mailman, hospital worker
and many other items can be used in many different ways.

The secret is to bave the room set up so that all these things bappen
naturally. Now we bave a computer, and almost all the kids are
interested in the computer. (Alicia Cornell)

The occupational and physical therapists came into the classroom to
show us what this little girl’s physical needs were, as we talked about ways
to make ber part of circle time. 1also bae a child with a visual
impairment and am learning techniques from the orientation and
mobility person. His cubby is marked with a texture be recognizes, and I
make sure bis book is always empty so be can bang things up. We put
little loops on bis coat to make it easter for bim. (Terry Seiler)

We're fust tickled to death because be’s doing very well, bus I bave to
attribute a lot of that to the teachers that we bad bere. We took the time to
change our program. We took down a lot of the things in the classroom,
because we thought they were overstimulating. We took doun many of
the things that bang from tbe cetling, many of the things off the wall to
belp to get some of that away, boping that would belp the classroom
environment. (Dana Lambacber)

¢ Remember partial participation.
Every child can do a part of every activity, even if it is a very small part.

Thoughtful use of adaptations and supports can increase the parts of an activity
a child can do.
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We took the suggestions of the specialist in bringing one cbild to the
activities, bolding bim in the cbair. If you asked bim be would always say
0, so we would tell bim, now you will do this. And if be said no, we are
8oing to do . And we pulled bim over and made bim just sit in a chair.
He didn 't panticipate in any crafis, be would never bave any snacks. He
always bad to sit in bis own cbair, one particular chair. If you put bim
anywhere else be would bave a fit. But eventually be came around and
stanted talking a listle bit. He finally started coming to the table on bis
oun. And towards the end, before be left, be was picking up the scissors
and making cuts. He didn'’t do the profects, but be was participating in
some way. He also tried to snack and pour some water one day. We were
thrilled. He started talking with us. It came 10 the point where bis mom
didn’t bave to bring bim to the door and push bim in any more. He was
getting out of the car and running in. We felt good about the progress we
bad made with bim and the rapport that we built up with the mom and
with the child. (Dana Lambacbher)

We bave some specific things we do with cbildren with cognitive
delays. We try to use the same materials and do the same activities that
the rest of the class are doing. For instance, we take a little bag with
adaptive crayons, adaprive scissors or other adapiations. We use an
adaptation planning sheet that parallels classroom activities and
adaprations for those. For instance if I know the teacber is going to read
a story about a bear I run a copy of the sign for bear and stick it on the
adaptation sheet. (Catby Moore)

How can I belp cbildren manage a long day?

Children in half-day programs will behave differently from those in full-day
programs or multiple programs. It is difficult for an adult to manage a straight
nine hours without a break. It is hard work to be part of a group all day every
day or part of a number of groups. The adults in a child’s life need to meet and
determine how best to plan for a child in multiple settings relating to multiple
adults.

Sometimes children whbo are bere all day need a little more. I used the
time out chair so seldom when I taugbt in a part time preschool. It seems
that the time out chair is used most often for children who are bere all
day. (laDonna Hoffman)

Tdon’t think it is just the children with disabilities who bave difficulty

with an all day program. I'think its all the kids. That's a long time. They
are putting in longer days than we are! (Theresa Beckman)
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If a child moves from one seiting to anotber to anotber, they bave to
adapt to two sets of expectations. It’s like baving two fobs and two sets of
coworkers and two different offices. R’s too much stress for some children
and it beightens the problems for them. (Doris Jobanson)

Whoat do 1 do if I suspect tbt a cbild enrolled in nty program bas a
problem?

Because children’s development is so complex, it is sometimes hard to
know whether a child's behavior represents a temporary lag, a real delay ora
different way of doing things. It is important for the family to participate in any
and all discussions of a concem regarding a child. Early childhood staff,
including teachers, supervisors, principals, directors and specialists, can be
helpful resources. It is best to describe what the child is or is not doing, rather
than diagnosing. Labels are powerful and should be used with caution.
Teacher and family can agree on the next steps, as partners in wishing to see
the child leam to the best of his or her ability.

I'think sometimes knowing when to refer a child to a therapeutic
setting s important. You don’t do children much fustice by changing a
million different things and not seeking out some professional beip at
times. (Sandy McCann)
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Getting straight information about working with cbildren
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Family-centered: What does it mean?

Tbe philosopby of family-centered care describes a collaborative
partmersbip between parents and professionals in the continual pursuit of
being responsive to the strengths, needs, bopes, dreams, and aspirations of
Jamilies with cbildren with special bealth care needs.

Lanry Edelman, “Recognizing Family-Centered Care: A Group Exercise,”
Project Copemicus, 1990

Some important things to remember about a family-centered approach

Inearly cbildbood services “collaboration” means parent-professtonal
partnersbips as well as collaboration among professionals.

A partnership approach means that professionals and the community share
the family’s vision of the child’s futu re and work with the family to accomplish
that future. In a family-centered program, parents have many opportunities for
involvement and they have a freedom of choice in how they will be involved.
Program planning is collaborative but families are considered the key team
members. Communication is multi-directional. All parties gain from the
relationship — especially the child.

e The family is the center of the child’s life.

Ithink one area we can improve on is with our parent contacts. I
think there’s always room for improvement with that, because parents
and family are the main pan of the child’s life. We're fust exiras. I'm
always looking to be doing more in that area and be involving the family.
I'notice the schools are making a big effort with that now. I am constantly
invited to come and attend all these meetings (for my oun children] that I
thought would be great, and I still don’t come. (Betty Lueditke)

¢ The needs of families should be considered.

I bave grandcbildren and I bave working children, and Ifigure,
what good 1s a day care center if it doesn’t meet the needs of parents? If I
say, “Now these are my rules and you bave to do this and this and this,” if
it doesn'’t meet their job needs, then I'm not belping them. So as much as

we can we've always bad that approach, to try to do whatever the parents
need. (Iris Henderson)
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Traditional patchwork
pattems consist of

geometrical shapes thot are
precisely sewn together to

"form a block. These blocks

are then set together in a pre-
planned way to make an
overall pattern. Brown, 35)




“There are times a quilt's o
way of sayin’ ‘wekcome™ a
quik for a new neighbor or a
new bride, or a new baby.

We been doin’ that sort of
thing all our lives.” (Anonymous
quilter in Mountain Astisan,
81)

The Early Integration Training Project
e Parents can benefit from and contribute to the total program.

We want to make sure the parents know and are involved in every
aspedi, every single aspect of the educational process. (Penny Monroe)

My feeling bas ahways been that the motber sbould ultimately be the
best trainer because she knows bow she does it with ber cbild. I always
thought it was pretty important for the child to know that bis mother
knew that somebody else could take care of bim and keep bim safe. n
one case the motber stayed in the center for several days until all staff
were trained to care for the child. (Doris Jobanson)

Research substantiates the importance of parent-program partner-
sbips.

Family involvement in programs bas been sboumn to:

tmprove the attitudes and performance of children in programs,
raise the academic acbievement of school-age students,

improve parent understanding of programs and activities,

build program-community relationships in an ongoing, problem-

Dpreventing way.

Rich, 1987, p.12

In parent-stqff partnersbips, tbe goals, values and interests of the
Jamily come first.

Being family-centered means that the child and the family are viewed as
key decision-makers in collaboration about a child’s program. Professionals
and paraprofessionals who respect the family as the constant and most
immediate context for the child do not see any decision that the family makes
as a “loss” for the child. They do not see their role in collaboration as “against
the parent” but rather “in support of the family” on the child's behalf. They
recognize that in the long term, the “winning” decisions for the child are the
ones that are based on the family’s values, wants and needs. The support that
they offer to families is to assist them in making well-informed decisions. What
professionals bring to collaborative decision-making is their interest in the child
and their expertise based on their professional background and experiences
with the child. A “win" on the part of professionals and paraprofessionals is
when they are able to share their expertise with the family in a2 way which
facilitates (not limits) the family’s decision-making process.
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We use a family-centered approach. The parent is a primary source of
information and a participant in the entire process. The parent knows ber
cbild best. Our role is to facllitate a relationsbip between the family and
the center, not be part of a triangle. (Doris Jobanson)

Parent-program parinersbips result in benefits for all involved —
especially tbe cbild and tbe family.

e Children make gains at home.

Going to the bathroom is something else which be would never do
before, but they [the teachers] taught us bow to turn bim around, where be
could bold onto the tank, and to support bim from the back, and now
when we catch bim, be goes in the commode, which s great— a savings
of diapers and time. (Gene Gable)

It’s been very difficult all along to get the administration to
understand that #t's fust as important to 8o to the meetings and talk with
the parents as it is to sit in your therapy room with the child, because the
child spendis ninety percent of their time with the parents, and I only see
them probably two percent of the time. It's kind of silly for me to try and
do therapy that two percent of the time and try to cause a change to come
about, when I can't meet with the parents and interact with the parents
who spend ninety percent of the time. Yet your administration will say,
“Well, you're a direct service-provider and you need to provide direct
service!” They don'’t always see or understand that meeting with the

Darent is part of that direct service that you are providing to the cbild.
(Paula Farmer)

e Children make gains at the program.
They [teachers] never pus bim on the swing. Iwas there one day, and I

was swinging bim. He could do #, and they were really quite amazed that
be could sit on a swing and swing! (Gene Gable)

CJ1
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Pieced tops are these that are
designed and formed by
jolning a collection of many
smaller pieces of fabrics... In
all cases, the decorative
design and the structure form
an integral unit. Each part is
dependent on the other and
dthe result of the deceptively
simple piecing process is
visually complex. (Laury, 76)




Hundreds of patchwork
patterns were developed,
named, and exchanged. The
names of some of the patterns
reflected symbolically whast
was secially or politically
meaningful to the woman at
that time: Jacob's Ladder,
World Without End, Whig
Rose, Star of Bethlehem.
Other patterns represented in
such images: Pineapple, School
House, Wild Goose Chase,
Bear's Paw, Log Cabin.
(Brown, 34)

The Early Integration Training Project

e Family members may be able to get things done that others could
not.

We don’t stop with the person who answers the pbone. “Wbo's your
supervisor? Who do I bave to talk to give me a direct no? I don't want onz
Jrom you. Iwant one from the person who makes decisions.” If they can’t
answer, I want a written letter from them. That's made quite an impact,
because they know you’re going to go around them, they're not going to
shut you doun. You bave to be very persistent, but i does get the job
done. (Gene Gable)

Communication is essentialin parent-stqff partnersbips.

Parents and staff have a responsibility to the child to keep each other
informed. Too often communication is viewed as one-way — from staff o
parents. But family-centered programs recognize that the program’s role is to
support the family, rather than the other way around. Therefore
communication is two-way. Professionals find ways to dialogue with families
and truly listen to what families have to say.

I’svery easy to “know, * as a professional, what's best for a kid.
However, slipping back into the mother mode 1s important and talking to
Jolks about, “Tbis is what I see with your kid. What do you want?” (Jan
Betz)

Communication is our biggest flaw, one of our problems. Tbere are
always problems, but partially because not everybody’s bere at the same
time. Dealing with different rooms and communicating with the Ready,
Set, Go parents and the Montessori parents can be challenging. We sent
a newsletter bome, and Idon't think thas the Montessori parents knew at
the beginning that their kids were integrated into that program until we
came up with that letter. (Helen Moore)

I'think one area we can improve on is with our parent contacts. I
think there’s always room for improvement with that, because parents
and families are the main part of the child's life. We're fust extras. I'm
always looking to do more in that area and be involved with the family.
(Betty Luedtke)
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Program stqff must be sensitive to parent values, perspectives, and
needs.

We are working on sensitivity, because sometimes staff are very

impatient with parents. They feel that parents should fust drop everything
and do what they ve asked them to do, and [we want] them to understand
that may not be a priority at that time. We do not know what otber things
are bappening in that family. Just because we want them to work on fine

moior skills or colors or whatever, we can’t assume that they don 't care.
(Pam Slater)

Strategies related to a family-centered approach

* There is a need for more than lip-service.

Ithink the family-centered approach is sometbing that bas been given

a lot of lip service, but not a whole lot of action occurred in it. What I'm
seeing in my program is that there is more need for ways to get families
more involved in the actual educational process itself and what's
occurring. Ithink there's a great need for some ways and suggestions for

establisbing family support groups for parents... Maybe early childbood in

general, parents of early childbood kids, need support groups, too. The
Jamily is fust so important at this age, and we see them such a sbort
amount of time. Idon’t know what the answers are there either, but it is
an area that needs some focus. Iknow we do our bome visits, we do our
IEP process, but I still feel there needs to be more parent involvement... It’s
bard, in that teachers aren’t trained to do that. (Tont Custer)

* Provide basic information about child development.
I'm not sure that our procedures bave changed very much, but our

Dbilosophy probably bas matured. Tbe rationale for our approach bas
grown into a better understanding or better appreciation for what the

Jamily is going through when they bave a child lwith multiple bandicaps

at bome. We've gone to greater lengtbs, I'think, to belp them in ways

otber than education... We've glways tried to get the family’s input. We've

always tried to take into account what they want their child to leamn.
Generally whbat we find out is that they want us 1o tell them wbat is
appropriate developmentally. One of the things that families bave a bard
time doing, for example, is figuring out what a two-year-old should be
doing. What is a good goal for a four-year-old to be working on? Tbey
really need our information in order to make their decisions. That’s bow

# becomes a real working team. We give them the basic information, and

then we belp them decide on the goals that are appropriate for their child
and their family. That's something that we've always done, try to belp
Dparents make reliable, good decisions for their child. (Paula Farmer)
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*What with rearin’ a family
and tendin’ to o home, and all
my chores- that quilt was a
long time in the frame. The
story of my kfe is pleced into
it. All my joys and all my
sorrows.” (Anonymous quilier
in Mountain Artisan, 15)
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e Home visits are beneficial.

We included bome visits with cbildren in the Prescbool Pius program.
Some women made patchwaork Ifound myself gaining a better understanding of those children, fust from
for their daughters, wsing visiting with tbe parents and learning about their bome life, but also

m&%ﬁﬁ'ﬁgﬁm gaining a relationsbip with the parents themselves. I thought that was just
with the christening robe. A a real, real valuable part of the program, for two reasons. One, it belped
plain cotton patch might me to understand the cbild better. It's too bad you can't do that with every
temporarily occupy the central child that comes into your program. Secondly, Itbink it really

:;‘:‘;':: :‘:':::f::::m encouraged the parents to become more involved and be more supportive
the daughter's wedding gown. of things that were going on and be more of their cbild’s educator, so to
(Hechtlinger, 62) speak. (Libby Dittoe)

The one thing be [my son] doesn’t get currently that bel get next year
is bome visits. My impression is that they'll do the things they're doing at
school so the parent knows bow to reinforce that in the bome setting also.
Now as I understand 1t they don’t bave to provide that, but it'’s an option
that the school district bas opted to do right now because they do bave the
Junding to do that. (Beth Gable)

¢ Flexible scheduling can accommodate the needs of the child and
the family.

In the otber Preschool Plus units they stay all day. They bave lunch
there, they take naps there. That's a goal down the road. Ididn't really
Jeel that be could bandle that this year. They were willing to make that
adjustment. It was like: What did we feel be could tolerate? They went
with my feelings about #t, rather than: You bave to come for three days a
week from 9till 3. (Beth Gable)

How can parents and program stqff keep each otber informed?
e Written communication can help.

We bave newsletters. We send notes. 1send out letters to the parents,
Jor instance, when we bave staffing conferences. Isend an invitation to
the parents by matl and also call to see if they're coming, to see if they
need a way to get there or baby-sitting and to encourage them to come.
We've bad pretty good participation this year. (Pam Slater)
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The first year we did this fintegration), I sent out a letter of
explanation. Looking back on my letter, Iguess it was more of an order
or directive than it was a letter of explanation. Iwas a little too gung-bo.
Ididn't get any parent response. Iguess they assumed, well, sbe’s not
going to listen to any negative responses on this. I could've written the
letter a little differently. (Linda Bright)

e Daily dialogue notebooks provide a good vehicle for
communication.

We bave a notebook that we write in during each dass to interact
with the parents. We ve used the notebook ever since we started the bus
transportation [and lost direct contact with parents]. We make it a policy
to write in them every day. They're very important, especially as far as
communication is concerned. A lot of our children say only a few words,
but they want to tell you about things that bappened. We write what
bappened at school, so that the parents bave an idea when the cbildren
come bome what they ve done at school. And then the parents let us
know things that bappened at bome, like what they got for Christmas, if
they went to the zoo, or if their grandma died, things like that. It's
unfortunate you can’t see the parent everyday, so you do the next best
thing. (Paula Farmer)

e Partnerships between parents and program staff begin at registration.

Tbis year I feel 1 did a better fob when they came in to register. I made
sure that there was a clear approach. Igave them some examples of what
we were doing that week and addressed some of their concerns.
(LaDonna Hoffman)

e Informal conversations are very important.

You can talk to parents that pick their children up. If sometbing bas

bappened throughout the day, you can tell them directly. (Tberesa
Beckman)
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«.when you sew together a
patchwork block you always
build & up gradually from
small beginnings, and by
laying it out in this way it
becomes clear which sections
have to be sewn together
first. (Staub-Wachsmuth, 17)

k is sometimes difficult for
artist and craftsmen who
have been used to working
very freely with cloth to
adapt to the rather tedicus
process of making, measuring
and cutting hundreds of little
pieces of cloth. Do not be put
off, however; you will soon
develop a rhythm for working
that is soothing and
pleasurable. (Brown, 42)




That quilt took me more than
twenty years, nearly twenty-
five, | reckon,...in the evenings
after supper when the children
were all put to bed. My
whole life is in that quilt...they
are all in that quilt, my hopes
and fears, my joys and
sorrows, my loves and hates. |
tremble sometimes when |
remember what that quilt
knows about me.” (Anonymous
quilter in kkis, 270)
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One mom started to slowly open up to us, and I related o ber one-to-
one. She was new to town, and I'm fairly new myself. I sensed that sbe
bad no girifriends to talk to, sbe bad nobody else to tum to, so I would
talk to ber and say, “T know bow bard this must be for you, being in a
strasige town, not knowing which way you're going, north, south, east or
west.” I related my feelings of feeling lost in that kind of a sense, t00. 1
think that kind of made ber feel calm. And it was just constant
reassuring to the mom that we were bere for ber, if she ever wanted io talk
to anybody. I constantly said that to ber, too. I said, ‘T know bow you
must feel. Tbis is your little boy, and you want what’s best for bim, and
it’s the bardest thing in the world to send bim off to a strange place.” I
related on a mom instinct, when I sent my youngest to kindergarten, bow
my beart broke, and she related to that. (Mary Gallo)

e Trust between parents and program staff may grow slowly.

Realtzing more about parents belped me a lot. You bave to take it
slowly and not overwbelm them with negatives, but poins out the positives
first and get cooperation before you bombard them with problems that
you're baving. Some are ready to accept wbat you bave to say, some are
not. In each case we bave ahways said, “We bave an open door, and if
you fust want to talk about things, we can fust talk.” Sometimes that’s
very belpful. We try not to bave three teachers gang up on a parens,
before we each bave a conference with the parent. We bave fust little
brief talks out in the ballway to prepare them, so that when we do bave

_ the conferences, it isn't, “All of a sudden all of these people are telling me

these things, and 1 didn t know about them or understand them.” We try
to prepare them slowly. It seems to be working better than 1o fust say,
“Now, this is what we’re going to do, or this is what you need to do, you
bave a problem.” Nobody wants to bear that. But if you work with them
to get them to say, *Yes, I bave a problem, ~ then I think it's more belpful.
@)

o It helps to reduce professional jargon.

The meetings we bold are family-oriented. A lot of the jargon 1s gone.
The goals bave changed. For example, in speech therapy the goal might
bave been in the past that a child would learn bow to say twenty verbs
and twenty nouns, or sometbing like that. Now we talk about words that
name objects or show actions. (Paula Farmer)

J30)
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e Program staff can support family advocacy.

The teacher from the SERRC was instrumental in getting a woman
Jrom a company for communication devices to come. She evaluated
Edgar and showed us the different products that she bad. We found one
that was really appropriate. Not only that, but it's nice if you can try i
out. Right now I bave this device on loan, [tbe saleswoman’s personal
Diece of equipment. I've bad it for three or four weeks now. In fact when I
took it up to Easter Seals and I told the speech therapist at Easter Seals I
bad i, she said, “How'd you get your bands on that?" I said, "Itsallwbo
you know and bow 1you go about things.” (Beth Gable)

Ithink that what we're doing now is maintaining a good supporn
system for families. We're belping families transition into mainstream
education when it's appropriate and to be a good voice for their children.
Tbat's very important. When families are very much a part of the IFSP
process, a part of their speech, physical therapy, occupational therapy and
an active team member in making the choices for their children, I think
their choices are more realistic for their children. (Paula Farmer)

<
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Getting Straight Information about family centered approacbed and
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Collaboration: What do we mean?

Collaboration is a process through which parties who see different
aspects of a problem can constructively explore their differences and
search for solutions that go beyond their own limited vision of what is
possible. Collaboration is based on the simple adage that *two beads are
better than one” and that one by itself is simply not good enough! (Gray,
1989, p. 5 ’

Some important things to remember about collaboration
e Why collaborate?

Collaboration is critical to developing and implementing quality integrated
programs.

¢ Collaboration builds relationships.

Last year we [general and special educators/ tried to meet once a
month on Wednesday after school. We were still getting to know each
otber... Over the summer we met at lunches to keep in touch, and they
came to all of our planning sesstons in the summentime to know about
our long range planning. We've done social things together, also. (Linda
Bright)

Tbe thing that is fust beginning to be very comfortable for the staff is
the relationship with the school professionals, the school teachers. Our
staff tends to not think of themselves as teachers and as very professional
Dpeople. The Early Integration Training Project training allowed them to
&et to know otber teachers in the school system and realize that they don’t
know everytbing eitber, fust like we don t know everything. So while I
think that was absent in the past, I think that relationsbip is beginning to
grow. It’s at the very bottom level of the trust cycle and we’re getting there,
bt it’s very slow. (Jan Betz)

¢ {Collaboration allows for the sharing of expertise, resources, and

funding.

Franklin County [MR/DD] bas done several things for us money-wise.
Tbey bave sometimes purchased things. Right now tbey are belping us
with the playground. (Linda Bright)
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There bave been cases where I've said [to the speech therapist], T really
want to accomplish this with the children. Do you bave any ideas about
bow we can do that? Tbis is what I see as the child’s need. Do you think
I'm on target about what I'm doing, or do you think I need to change
something? What do you think this child does best?” We do bave those
opportunities to talk. She brings books or things that she thinks migh: be
belpful. (Libby Dittoe)

e Collaboration is critical to ensure a smooth transition.
When the top of your quilt is

completed and marked for Programming decisions must be made in light of information about the
quilting, the three layers ltop, | child, the needs of families, and programming he or she has received to ensure
?::: :ﬁﬁ,ﬁ:‘:’:"" be |2 smooth transition. Transition teaming can be initiated by the family, by the
preparation for quilting. program which the child is entering, or the program which the child is leaving.
(Gobes, 23)

We bave a meeting in two weeks on bow exactly we’re going to
transition. That is a non-categorical kindergarten class. Once you get to
Jirst grade, you're talking categories. So we bave to make a decision about
which category of disability a student’s going to go into, and which
building, and bow much inclusion is going to take place. (Cathy Moore)

We're planning integration meetings with each school system that
each child is going to enter. We feed into seven different public schools
through our program, so we’re setting up teaming meetings. Tbeir school
will come in and observe the child this spring. We can talk to the
kindergarten teacher who will be receiving that cbild and let them know
some of the things they need to watch ous for or be aware of when that
child enters school... in the fall. Idon’t know bow # is in every school, but
in our county testing can take a great deal of time before it gets completed
and the child actually gets placed into the pragram. By doing some
teaming with our public schools, bopefully we're trying to get that process
occurring before the child bits the steps the first day, plus the school’s
ready for the child. (Toni Custer)
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e Collaboration enables communities to develop comprehensive
services.

Public Law 99457, the Education of the Handicapped Act
Amendments of 1986, now the Individuals with Disabilities Education
Act (PL. 102-119), mandated services to children with disabilities from
the age of 3 by school year 1991-92. It also created a voluntary program
Jor infants and toddlers (birth through age two) with developmental
delays or “at risk” of becoming developmentally delayed. In implementing
this act, Obio bas put in place a number of collaborative structures,

including the Early Intervention Interagency Coordinating Council at the’

state level and an early intervention county collaborative group in each
county. For more information, contact the early intervention
collaborative group in your county. Contact information is available
JSrom the Early Intervention Bureau of the Obio Department of Health.

Twowld like to belong to some kind of network bere of other centers
like OSU, which does integration, the Joint Vocational School, different
centers, and Head Start, and get togetber with them regularly and talk
about what they're doing. Tbey must bave some of the same problems we
bave. (Helen Moore)

I'm involved in a group called “Westerville Schools, Agencies, and
Businesses Working Together for Kids.” That’s the title, isn’t that
wonderful? We've all gathered togetber and our goal is to come up with a
booklet that lists all of our resources, so if we bave somebody that bas a
problem we can fust flip open our little manual and say, “Here are some
Dlaces that you might go to in Westerville to belp you out. (Linda Bright)

Wbo collaborates?

e People who collaborate bring diverse perspectives.

Children - with and without disabilities, representing diverse
developmental levels, cultural and economic backgrounds, family
structures, strengths and limitations, interests, cultures and values.

Adults - from families of children with and without disabilities (e.g.,
parents, grandparents, adult siblings, guardians, and extended family
members); professionals and paraprofessionals from various roles
(e.g., teacher, caretaker, bus driver, nurse, therapists, psychologists)

Chapter 5: Assembling the Layers: Collaboration

The quest for companionship,
gossip, ond the lonely things
that softened the struggle for
survival ended in the quilting
parties that lluminated the
long, gray winter days. The
three layers of color, siuffing,
and backing were put into the
frame...and the women
gathered around i to quilt
together and do for each
other. (Mountain Artisans, 15)




Pioneer women of the early-
to mid-nineteenth century
centered a large port of their
social lives around quil-
making octivities... Each
woman would st of home
alone, piecing together
discarded patches of fabric
in preparation for the day
when this patchwork top
would be batted (padded),
backed, and quilied on the
community quilting frames.
These early artisans almost
always completed their work
together because, in most
cases, only one quilting frame
was available for the entire
region. (Hetchlinger, 21)

The Early Integration Training Project

Systems - including preschools, day care services, mental heakth
agencies, schools, Department of Human Services, health care
providers, Head Start, businesses, libraries, political organizations,
utility companies, voluntary associations, and other agencies,
program funders, associations, advocacy groups, and other
organizations. In interagency collaboration (collaboration between
systems), it is important to remember that it is the people within
the systems, not the institutions, who collaborate.

In quality integrated programs the team includes children and gll of
the adults representing all systems who are involved or invested in a
child’s program. Diversity in perspectives in the collaborative process
enable key team players to go beyond their own limited visions of what is
possible. In family-centered environments the key stakebolders in the

* collaborative team process are children and thelr families. n a family-

centered program decisions about a child are wltimately the family’s, and
meeting the family’s and cbild’s needs is respected as the primary function
of the collaborative team process. Program staff who bave earmed a
Jfamily’s trust and share the family’s vision for the child’s future bave
much to contribute to dectsions and often influence those decisions.

e Collaborative teams vary in composition.

There’s two regular preschool teachers and there’s two different
teaching assistants. One comes Monday-Wednesday-Friday, and one
comes Tuesday-Tbursday. We bave a student [in a Developmentally
Handicap program] who comes as part of ber training and belps Monday
through Thursday, and sbe’s been wonderful. That's been anotber nice
aspect. We bave a speech therapist, the OT/PT, myself and my
paraprofessional assistant. We bave volunteers from St. Leonard’s Center
which is a senior citizen’s facility, so we also bave senior citizens come in
and spend time with the cbildren. We bave a wide variety of personnel
and volunteers involved. (Terry Seiler)

In the momings we've got the three typical classroom teacbers. Ibave
two paraprofessional aides in the moring. Tbe other staff is involved
when the students go to special classes. We bave the music movement
teacher. We bave the art teacber. The students go to them once a week...
In the afternoon, then, we bave the physical therapist and the
occupational therapist at varying times of the week, and the speech
therapist. Ibave an LPN with the cbild [who 1§ medically fragile. She’s
with ber all the time. The child also bas a tutor for a balf an bour
through that afternoon time. (Cathy Mcore)




Strategies related to collaboration
What does collaboration look Hke?

e People who collaborate develop interdependence.

For the collaborative team to be successful, members work together to
develop solutions that none could have developed independently.

Tbey bad an aide assigned, but it was burning ber out to spend the
whole morning with the child. He was so difficult to manage. So the staff
all met to problem-solve and agreed that they would split the time. Each
one took a turn during a time period of the day that they were totally
responsible for bim. Tbe teacher, the assistan: teacber, and the aide, a
couple times even the parent counselor came in and assisted.... The
mother came a litile early each day, when the children were eating
dunch, and was there to be supportive of bim and to provide an extra pair
of bands at lunch time. (Doris Jobanson)

e People who collaborate respect and value diversity.

All collaborative team members bave different purposes in their
Darticipation on the team. They also bring different resources and skills
to the collaborative team process. Tbese differences are key to developing
creative solutions for integrated settings. Team members must show
respect for these differences and deal constructively with them.

We watch the students so much that we really are in tune with what
they are doing, and we go back and forth on information. That really
beips. But they [spectal educators] come observing a different way than
we do, because of their background and training. They are able to see
things that we don't see. Within only five minutes the Occupational
Therapist was saying, “He can’t transfer from right to left and left to
right.” As soon as I watched, I could see what she was telling me, but I'm
not trained to do that. (Linda Bright)

Chapter 5: Assembling the Layers: Collaboration

The mast delightful phrases
are used in connectoin with the
finishing of quilts. Quiliers
speak of “the sandwich,”
“marking out,” and pulting
in"...The finished quilt top,
neatly seamed together and
pressed, is layered with the
batting and backing te make
a huge fabric “sandwich,”
which isthen stitched together
with tiny quilting stitches. The
areas to be quilted with
designs must be “marked out”
lightly on the surgace for
accuracy in stilching the
elaborate design..W o frame is
to be used when quilting,
thepiece must be “put in”
neatly and carefully, so that
all edges are straight. (Nelson
& Houck, 193)
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e People who collaborate share responsibility for and ownership
of decisions.

The Individuals with Disabilities Education Act DEA) mandates that
programming for a young child with disabilities be determined through joint
decision making. The collaborative team process enables these decisions to be
made by all of the key team members who are invested or involved in the
child’s program. joint ownership of decisions allows for a better und?srandmg
of issues, and therefore results in decisions that address more of the team
members’ concerns. This sometimes means that decisions that could previously
be made by one individual or program must now involve others. Sometimes
rhanging to a collaborative approach to decision-making can be a difficult and
frightening transition.

The bard thing for me s working with anotber system. I'm still not I
used to that . 1go kicking and screaming all the way. Idon'’t know bow I
could bave been prepared for it. Tbat'’s been a bard one for me, to work l
with another system, to bave these strange public school right way of doing
things attitudes to deal with. I'm not used to #t. Dealing with the :
differences ts tough. They bave different bosses, different rules, different l
certification requirements, different meetings to attend. It's amazing.
(Helen Moore) I

Twould like to be involved on the IEPs, and from what I learned during
the Early Integration Training, anybody that’s involved in a major part of
that child’s life needs to participate and give insight as to what they see the
child accomplishing, especially since that child will be in my classroom. I
want to be able to do something for that child in my classroom. Even
though I'm not responsible for the IEP, I want to belp. I'm sure everybody’s
time is really tight, but when you're talking about a child’s future, Ithink
we all need to be involved. (Alicia Cornell)

¥ is a good idea to set aside My assistant is a paraprofessional. This is our third year together and
a whole day for the actual she’s very capable and very wonderful with the children. And sowedo a
:'L’f.::.?.ﬁ: you qw';;';' :ﬂd lot of talking before and after school, and we bave different meetings...We
friend is even better. (Gobes, stay in close touch about bow we're interacting with the kids, the things

23) we're seeing with the kids when we’re not with those particular children,
and so we are very close in perspective and close in what we see bappening
with the children. (Terry Setler)
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hapter 5: Assembling the Layers: Collaboration "

Wbatdoes collaboration require?

e Collaboration requires communication.

If we want to stay in tune, we must sit and talk togetber. (Marcie
Gsborne)

I'think the more staff that get involved, the bigger the team, the more
problems you're going to bave, especially if you're not meeting on a
regular basis. We've been able to still keep it together because it’s a matter
of four of us, and I can get to those teachers pretty well. We're all in this
togetber, and we're all trying to fleld the problems and questions and
answers togetber. (Cathy Moore)

e Collaboration requires time and planning.

Through collaboration team members develop new and different
relationships with each other, which affect how issues will be discussed and
resolved in the future. Staff need adequate time for planning and getting to
know’ each other. This requires investment of resources and effort, such as

hir.ig substitutes, meeting in the evening, or having a staff day at certain times
during the month.

Team meetings were really bard, because Bertha was working from
seven in the morning until five at night without a break. So I run into the
kindergarten room and we talk abowt what we’re going to do that day or
the next day. As far as talking about the kids, we've fust recently started
keeping an anecdotal record on each child each day, so at the end of the
day we regroup and say, “Okay, did you notice anything really
significant about any one particular child in any area?” Right now we’re
Just doing it with my nine kids. Ithink it’s something that would be really
valuable to bave for the whole classroom, but with that many kids it’s
Dpretty bard to do, seeing as bow we’re baving a bard time fust making
sure we do it for our nine. (Betty Luedthe)

Tbis year my bours bave changed to the preschool bours, so that my
time starts at efght o’clock, but my children don't arrive until nine
o'clock. We bave the bour in the moming, during which time we do a lot
of communicating. Then I bave a balf-day Friday without students.
Since the three-year-olds come Monday through Thursday, that gives
Friday morning free, during which time we can do planning,
coordinating the OT/PT and speech person. We bave a team meeting
approximately every other week, although we are in touch r@ularly ‘
throughout the week, as well. (Terry Seiler)




A finished quilt which has no
imperfections, artistically or
technically, is one which was
srected within the quilter’s
comfort zone. No significant
learning will occur when we
stay within this safe place.
(Joen Wolfron quoted in
Bittman, 120)

The Early Integration Training Project

The district bas now allowed up to balf a day per montb for inclusion
meetings. The three teachers that I work with, the regular teachers and
myself, are allowed substitutes for balf a day per montb, where we can
Just get together and talk about inclusion issues. In addition to thai, the
two Young Five teachers and I meet every Thursday afternoon. The
special education staff meets abous one day afier school a month, so that
brings us together. The regular kindergarten teacher and Iget together at
least once per week, depending on our scbedules. (Cathy Moore)

We bave made a concession district-wide, that when tbere is
integration going on, the special education teacher and the regular
classroom teachers will bave balf a day a montbh in additional planning
time. That of course costs some money in terms of substitutes. Iwas at
that building last weck. We bad three regular classroom teachers and a
spectal education teacher, and in fact we gave them a full day. We bad
subs for four people for that day to provide some planning time. Jan
Brickley)

e Collaboration requires coordination by all team members.

When the Preschool Plus teacher comes into my classroom, we discuss
it beforeband. Our goal is to be organized. [The children] definitely
notice when you're not organized. (Alicia Comell)

My daugbter is in the second grade at Granville. She was in the
classroom they call team teaching, althbough Idon’t think it was team
teaching. It was second grade combined with the first grade classroom. T
didn’t know quite what to think of this. Ifust wanted to make sure that
Meagan was challenged. Tbis is a ptlot program, a split class, but yet each
class was twenty-two or maybe twenty-four and two teachers. It was all
new to everybody. I fust wanted to know bow this classroom was to
operate and what the intention was....The coordination bere bas fust got
to be so smooth. There's a couple other classrooms in the elementary
school who are still panticipating. These are teackers who bave been in
the same classroom, who work well with the other teacber. They're
blending very well. You bave to, and you bave to get along and bave the
same train of thought and fust pick up right where the otber one’s leaving
off. (Deb Husk)
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e Collaboration requiresthe establishment of common goals.

Instead of focusing ontheir individual agendas, collaborative partnerships
establish common goals. In orderto address problems that lie beyond any
single agency’s exclusive priorities, but which concernthemall, partnersagree
to pool resources, jointly plan, implement, and evaluate new servicesand
procedures, and delegate individual responsibility for the outcomes of their
joint efforts.

What it Takes: Structuring Interagency Partnersbipsto Connect
Chtldren and Families with Comprebensive Services, 1991, p. 16

What the [EITP]training did was allow our stafftoget to know some
of theschool people who are in the schools now and are serving young
children. Itgoteveryonefocusedthat we'reallworking ontbesamething.
We’resbaring children, butwe’reall working on thesame end for kids.
(Jan Betz)

e Collaboration requires networking.

Collaboration meansgoing beyond our own capacities to provide
quality integrated services forchildren. It meansbuilding new
relationships with others who can alsoservetbe child.

Wewant to meet the needs of every child within the classroom, but
when you bave a child with special needs, there might be more needsto
bemet. Inthat case, if outside belp is needed, one strategy is to use all
available outside resources. Ihave called upon people, and they ‘ve been
very kind and said anytime Ibhave aproblem, Ican call and discuss it.
Tbis bas been very belpful. Wheneverthere is any kind of a difficulty, we
get outside opinions from professionals as towbat we can or should be
doing orother alternatives that we need to be thinking abows. Iwantto
makesuretbat we provideforeach child. (Dana Lambacber)

e Collaboration requires change.
Working as a collaborative team for integrated programming

sometimes means a shifting of roles for service providers from their
traditional functions in serving children with disabilities.

Chapter 3: Assembling the Layers: Collaboration

The third layer the quilt top-
is laid over the lining and the
interlining. It is then stretched
carefully so its edges con be
basted firmly end evenly to
the quikt lining, which has
already been attached to the
sidebars of the frame. It is an
exciting moment when the
maker can see her quilt as o
whole before she laundered
upon the business of quilting.
(Bacon, 153)
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Ireally believe that we needto bave regular education folks involved

in thisstuff. It'snotgoing to work at all if we dontget regulareducation
Jolks involved from the outset. It 'sso easytoforget that. What we've
cultivatedfor years— veryeffectively— istbe notion that we lltake care
of the masses of broken kids out there, that there’s some magicor
sometbing special that we do, which e know isn tall that special, and
it’s certainly not magic. It s fustgood instruction. Buttbeydon’t know
‘that, andtheythink that as long as the kid is in thetr classroom and bis
needs are not being met, it’s becausetbey’renotabletodo the magic.
(Ken Letbrock)

Whbat sort of cbanges migbt collaboration mean to me?

Collaboration might result in sbifis in adult roles and responsibilities
in serving children. It might mean shifis in attitudes or perspectives. Part
I of this book covers strategies for dealing with the sorts of sbifis that
collaborating to provide integrated services might require.

e It may mean shifting from pull-out services to services in the
classroom. '

This may require that specialists accustomed to one-to-one activities begin
to work with small groups of children, often within the larger group.

The goal of the speech program is that the children bave speech goals
and speech activities presented in a group situation, so i#'s not a pull-out
program. If there's some small group work done, the speech therapist bas
taken not just the children of the Preschool Plus program, but other
children as well.... She’s like anotber teacher who will play games with
them and maybe do some special activities, but it’s with other children as
well. Our speech therapist also observes children in the natural setting. If
your goal is to facilitate language development in children, the only way
that can be done is by children using the language in natural settings.
She often will fust walk around and observe the children in the program
in their play during free time, and she might encourage or interact with
the children in those kinds of situations. (Libby Dittoe)

i
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Speech therapy takes place in the classroom within activities that
preschoolers do. Tbe speech therapist involves typical children as well.
She plans games and different activities related to the theme of the week
that the prescbool teacber is working on; and she'l set up ber game or ber
activity and target goals for the children who bave IEP’s. As the typical
children come over and are curious, they foin in as well, and they provide

models for the children who are baving speech difficulty. (Terry
Seiler)

l One of the things we started last year was to try to do more things
within the classroom, ratber than taking them out of the setting. It’s been

' working pretty well. While theyr2 baving group play, the therapist will
come and do ber games and things with the children that she’s
specifically supposed to work with, and if other kids come over, it's okay.

' Buit she’s listening specifically for those children and working with them.
[The therapists] enfoy it because then they can do things at lunch, and
we've bad some of them go on field trips. You learn all the time. They've

I enjoyed i, and they say it’s much easter and the kids aren’t as afraid.
They don't bave to go through that period of getting used to. And a lot of
the other kids are feeling like this is fust anotber teacher that's coming

l into the room, because a lot of them will say, “Twant to go! I want to go!”
and they aren’t feeling like they’re being left out. (Pam Slater) '

For parents it seems tc work better, t00. The parents come in and see
the speech therapist in the classroom, and I think they feel a little more
comfortable about them. (Linda Bright)

e It may mean shifting from a general education to a special education
orientation to services.

I'think all teachers should be special educators in the sense that they
are looking for the individuality of each child and trying to focus on
what that cbild needs. You should be doing that for all cbildren, not fust
children with bandicaps, but all children. If you approach it in thas

Jashbion, there’s really no difference as to bow you deal with children with
disabilities. You take them from where they are to where they can go.
(Libby Dittoe)
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Taking its name from the
busy moneymaker, a quilting
bee was held for the
purpose of quilting the
finished quilt top which was
siretched on a large quilting
frame. K the size of the
house could allow it, a
number of frames, each with
its quilt top in readiness,
might be set up awaiting the
expert hands of the quilters
who would arrive in sleighs,
wagons, or carriages ¥
coming from a distance,
while nearer friends arrived
on foot. Women of all ages
vied to be among those
asked to participate and, of
course, good quilters wwere
most sought after. Bacon,
79)
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¢ A shift from being the only adult in the class to being one of many
adults may be required.

Instead of working only with young children, classroom personnel may also
be working closely and extensively with other aduits in various roles.

. A concern for one or two of the teachers I work with fwas that] they

/weren’tusedtobavfngotberadultsintbeirdamoom. “What do Ido
with another adult in bere? Is she going to be watching me? Is she going to
be...?” I'never thought about it before, because we [special educators]
bave worked for so long baving otber adults in our classrooms. Because of
the teaming aspect, with the specialists and always baving aides, I badn’t
thought of it that way. Otber than a volunteer parent bere and there, they
don'’t bave other adults in thelr classroom working right with them.
(Catby Moore)

e The classroom teacher may shift to being a classroom facilitator.

My role bas become one of facilitator for the mast pant. I belp with the
Dlanning and do some of the teaching. Ido a music class with each class
once a week. 1step in and do some of the activities, but mast of the time,
I'm in the background being a facilitator. There are two preschool
classrooms, so my assistant and I alternate weeks. One week I'm in one
class and she’s in the other, and then we alternate. That way we're both
staying in touch with all of the kids, and I'm keeping track of what's going
on with all of the children. (Terry Seiler)

How can I start collaborating?

e Establish a network from which collaborative relationships can
emerge.

A network can be establisbed through loose linkages such as making
tescphone calls, clipping and acknowledging newspaper articles on
individuals or agencies, writing letters of interest, making self-
introductions at events, or joining task forces or volunteer agencies.
Simply knowing contact information and the resources and expertise
available at other agencies in the community can be invaluable for

creating and implementing quality integrated programs.
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You bave services provided locally — the itinerant teacher is from tbe
SERRC Center, therapies in Columbus, so if we need something and we
can'tget it locally, we fust go to them. We've run into a lot of parents who
say, “How do you guys know all this stuff?” You just start looking one
Dlace and just don't gtve up. Idon’ tzke no for an answer. Tbere's
always a way to figure things out. (Beth Gable)

¢ Practice flexibility with roles.

Many teachers who formerly taught in self-contained units now find
themselves playing supporting roles in other teachers’ classrooms. Some
administrators are called on to play more direct roles, so that more help is
available in the classroom. Distinctions about the kinds of work to do among
various staff may be more fluid in an integrated setting. Real change requires
many people playing many roles.

To all of the children I am anotber staff person in that room. They will
come to me if they bave a problem, if they need their coat zipped, and
they'll come to me and show me their pictures. I'm Miss Terry, and I'm
anothber person in that room. I'm not specifically there to work with these
children. 1don’t say, “No. Go ask somebody else.” We try to be as much a
Dpart of the whole classroom environment as we can. We belp with the
cleaning ajier school. We do our part. I take my day to vacuum the
carpet. It’s not that we set ourselves apart. (Terry Seiler)

At the time, as the Director, I1bad to go into the classroom every day -
and belp the teachers. There were two teachers with fourteen children.
Because of the way [one child] was bebaving, sometimes it took a third
person just to sit with bim. If there's a problem, Igo into the classroom
and 1 belp. 1 will be their third pair of bands. if it’s a situation that they
Jeel that they cannot bandle, then I will go in there and Iwill bandle it.
(Dana Lambacher)

¢ Form teams around needs as they arise.

Include all individuals and agencies involved in the child’s program in
decision-making. The process of teaming often arises out of a need for
information and support. As program needs grow, so may the collaborative
team relationships.
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Our program is ten years old. Teaming in our program started at the
beginning. We teamed, probably, because none of us knew exactly what
we were doing. None of us bad much early cbildbood experience. From
the very beginning we bad a team evaluation. A child came into the
program, and we all evaluated bim and came up with team results that
way. That's something that basn’t charged over the years, excepx that
we 've become better evalitators, because weve learned more about
development and weve come up with better evaluation techniques and
tools to use...

As we grew, we underwent a lot of changes and we gained more access
1o other professions. We bired a case manager. We needed someone who
could work with parents without baving to break for the next class. This
was an important improvement in our services. Our community relations
gradually grew also and the case manager assisted in that. It was nice to
bave someone to send to these meetings. Sbe then became a laison
between us and these otber organizations. If there were things we saw that
needed to be done that we didn’t bave the capacity to do, our case
. manager could find somebody else in the community wbo could do it. We
also bired a bome-based teacher, so we were able to see some of the kids
who could not come into the program. Of course the more people you get
on your staff, the more experience you bave. Witbeacbnavpersonwe
gained new information. (Paula Farmer)

“Vﬁ
b4




Chapter 5: Assembling the Layers: Collaboration

Getting straight formation about collaboration

Education and Human Services Consortium SERIES ON COLLABORATION..
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and Human Services Consortium, ¢/o IEL, 1001 Connecticut Avenue, N.W.,
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Chuapter 6: Stitching Along New Lines: Change

(This chapter is largely adapted from two presentations made by Larry
Edelman, “Developing Change Agent Skills: Keeping a People Focus During
Organizational Change” and “Changing the Way We Think About Cbange.”)

CHANGE: WHAT DO WE MEAN?

Change is all around us, in fact it has been said that “. . . the only constant
is change.” We sce this constant change manifested in many ways: the world
economy, political boundaries, technological advances, etc. The changes with
which this book is most concerned are those which have to do with ap-
proaches to serving young children with disabilities and their families. These
changes begin with changes in perspective. We are slowly changing as a
society from a view which blames individuals with disabilities for their failure to
one which sees them as potential contributors to society who need support and
resources to fulfill this role. We are also slowly adopting a “family-centered”
perspective which recognizes the family as the constant in the child's life and
honors their central role as decision makers.

SOME IMPORTANT THINGS TO REMEMBER ABOUT CHANGE
Cbange is very personal

Change in organizations, systems, and societies is rooted in individual
personal change, changes in the ways people think and behave. In a very real
sense, organizations don’t change, people do. Attention to the individual
person during the change process is very important.

Clase to ten years ago wben I started, I was working on one of my first
cases. She was a little girl wbo was my own daugbter's age and this little
8irl was never going to walk. I1bad a bealthy two-year-old at bome, and I
really wondered if could work with these kids without being so emotion-
ally drained at the end of the day. From comparing or just feeling sorry
Jor the kids, Iwondered ir: the beginning, “Is this what I want to do? Can
I'really do this?” Tbe otber thing about working with children with differ-
ent disabilities was wondering whetber or not I could in fact pass 1 on to
my own kids. Ican remember the first week, I would wash my bands so
often that they were raw by the time I went bome. The only thing that
belped to overcome that was time and contacs. 1look back to where I was

in the beginning and I'was right where mast of our teacbers are. (Sandy
McCann)

The quilting stitch contains
short, even running stitches
taken within a single strand of
thread in a short needle.
Brown, p. 21)

¥'s almost as i the mind
hungers for an artistic outlet
to balance the mundane
chores of day-te-day living.
Inside every practical down-
to-earth person there s @
wild artist longing to get out.
Quilting can provide a
challenging and productive
exit. (Mountain Artisan, p.
133)




The actual stitching will
probably be a redl experience
to many women today. k is a
somple process for anyone
who can sew, and like many
othur forms of needlework, it

is a matter of practice. (ickes,
p. 170)

The Early Integration Training Project

People need to be involved in the cbhange process.

People need to be involved in the decisions which affect them, if they are
expected to catry them out. The eadier and more fully people are involved,
the more likely the success of the change effort. Everyone who will be
impacted by the change needs to be involved.

We were gll there, we were gl] spending that time committed to
dealing with the issues that were coming up. We were all being exposed
10 the same information. We all bad the same opportunity to ask
questions and to express concerns and fears. That was the preparation
that I bad, altbough I feel that working as part of the team was excellent
preparation for us, Just the fact that that was not a new situation. We
were used to working with other adults and sbaring our roles and
learing from them. (Terry Seller)

Cbange often results in temporary overload

The effects of change, even change which everyone agrees with, can be
temporarily chaotic. It is normal to expect productivity to decrease for a time
and to feel somewhat “out of control.” This means that people need to be
supported during the change process. It is stressful. Individuals need time to
talk to each other, and to help each other.

Sometimes fust getting a chance to say bow you feel about the
situation can belp t. I1think of a situation where one of the teacbers
was very, very negative about a cbild being in ber class. Just meeting
togetber and glving ber a chance to talk provided ber with reassurance.
Tbis was a teacher who bas been rated one of the top teachers for
several years. She was the teacher the kids wanted to get, she was the
teacbher that the parents wanted their cbildren to get. Ithink ber big
fear was that if this didn’t work, it was going to be seen as ber fault.
Just talking about it belped the teacher to be a little more accepting and
belped to work things out. (Sandy McCann)
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Resistance is to be expected.

Although resistance is to be expected, people do not simply resist all
change. For example, people do not resist a raise in pay, which is a change.
People dg resist losses that they perceive are products of the change process.
People might fear the loss of control or personal choice. In such instances,
people may not be resisting change as much as the imposition of change.
People also fear the loss of what is known and tried. In all interpersonal deal-
ings respect is paramount. Feelings of resistance are legitimate. People need
chances to bring their feelings into the open, explore them and develop alterna-
tive solutions.

I'think one of the bardest things that I seem to battle against is for
teacbers to cbange their regular schedule. They bave been doing it for
years, and it seems difficult to for them to reduce the number of transi-
tions or to reduce the number of times that the kids bave to move. (Sandy
McCann)

[The teachers] fust say, “Come on in." As soon as (the parents] come in
you say, “Which of the kids are from Franklin County [MR/DDJ?” Of
course they can't pick them out. They look fust like our kids, except one or
two...and then they say, “Well, gee, this isn’t so bad, s #?” [Tbe biggest fear
way/ that “my child was going to bebave differently, pick up bad bebaviors
JSfrom seeing them.” Just that fear, and not being able to accepk it them-
selves. Most of the time the children are not baving a problem accepting
&t. It would be the adults. (Linda Bright)

We weren't necessarily wrong in tbe past.

Yesterday’s solutions were developed for yesterday's problems and were
probably appropriate for that time and place. Circumstances change faster than
our responses to them which is why change can be so difficult. We need to
find the best solutions for today's problems.

Have you ever done
something for the first time,
had #work fine, and then
found out you'd done it all
wrong? | love it when that
happens. Dittman, p. 98)




ywrroldioml\b toﬂ\om. As
work on the quilt progresses,
you tend to lose sight of the
overall design because new
elements of pattern appear...
Other elements, another
pattern on a smaller scale,
lead you to new details. You
are always on the brink of
new discoveries. Laury, p.
110}

You can learn to quilt ¥ you
can thread a needle and make
a simple running stitch. Even if
you are a beginner, you will
find that as you work
progresses and you gain
confidence, the bask
techniques will soon become
second nature. What may
have begun as a simple
utilitarian function soon turns
into a means of self
expression. (Brown, p. 18)

As well as holding theee layers
of the quilt in place, quilting
also serves to decorate the
quilt in a style in keeping with
the rest of the quilt top and to
give solidarity to the
patchwork paiterns. Insome
quilts, the quilting lines are the
most prominent part of the
design. In others they form a
subtle, very pleasing, textured
effect. (Staub-Wachsmuth, p.
58)

The Early Inregrétion Training Project

Ithink at the beginning we were thinki-::, that we were going to go
into the classroom and be a support to the classroom teacher. We were
going to fust facilitate, so that the students would follow ber lead,
because we wanied the student to blend in as much as possible into the
classroom with the otber students. We would be there to belp with all the
other students, which we are to a certain degree. 1tbink my perception
bas changed abowut bow that needs to take place. As a special education
teacher, if you see the beginnings of a bebavior that you know usually
comes before something that might escalate, for instance, do you wait
until that classroom teacher catcbes i, when sbe is trying to watch over
other people, or do you step in at the early stages of #t? As a special
educator, Istepped in for the prevention, and so I find my role now is
trying to set it up so they are successful before the classroom teacher
actually bas to step in with that cbild. (Cathy Moore)

We are all greatly gqffected by our point of view.

Stephen Covey says, “the way we see the problem is the problem.” Our
various frameworks for viewing the world are sometimes referred to as our
paradigms. These paradigms shape and filter what we see and may prevent
us from viewing problems, and their solutions, from fresh perspectives.
That's why it is vitally important to involve interested others from outside our
agencies or disciplines in order to profit from their fresh perspectives on our
issues.

T've probably learned more than anytbing that you can always look
at something anotber way and see it from anotber side. As long as you
do that and try to tear down the barriers that you bave inside you, you
look at things with an open mind and an open beart. You can lcam a
lot, and things can be better for you, and for anybody that you are
trying to do anytbing with, regardless of the situation. (Bev Sidwell)

Cbhange involves learning and learning takes time.

Change may involve learning new skills and becoming familiar with nev.
technologies. But more importantly, change often requires new ways of
thinking, new perspectives. Adopting such new perspectives requires time
and support.

How did I acquire the strategles? First, some of them by trial and
error. Second, flexibility. When it doesn’t work, I'm not going to go
bome and cry about 8. I'm going to try to do sometbing to fix . That
may mean calling different professionals and saying, “Look, I'm baving
a real bard time with this, what bave you done that’s success
Third, by getting parent inpus. (Penny Monroe)
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Commitment at all levels of tbe organization is imporiant.

While a change effort can succeed without the direct involvement of top
management, it is extremely difficult. The administration needs to “buy in” at
some point or the likelihood of a change effort succeeding is greatly lessened.

One of the things weve seen is that if we spend a lot of time carefully
preparing the administrators in the district and bere at the county office,
then things seem to fall into place better. Where we bave bad problems,
and where I've seen other places bave difficulty, is when we fump in
before the groundwork is laid. Ithink it’s true in all settings, but it’s
probably more critical when you 're dealing with the larger systems like the
Ddublic schools.(Cindy Detwiler)

I'm surprised that I baven’t bad any of the four superintendents say,
“Hey, look! You're spending too much time on preschool!” Nobody bas
said that. They know, because Ilog bow much time I'm spending on it.
Probably twenty percent of my time is spent on those thirty [prescbooll kids.
You think that it ought to be spread out evenly, but twenty percent of the
time 1s spent on thos kids, and probably anotber seventy percent is spent
on the K-8 kids and sery little is spent on the bigh school kids because by
then the intervention that you ought to do s in place. (Bev Sidwell)

Some of the support systems in this county are very, very good. One
thing that is good for us is that our direct supervisor was the teacher who
began our program with the occupational therapist and the speech thera-
pist. She knows first band bow important many of these things are. We
don’t bave to spend our time convincing ber that we need this or we don't
want to do that. It saves a lot of time and effort. We don’t bave to cam-
paign to get some of the things that aren’t obvious but that make a pro-
gram click. Paula Farmer)

Parents and otber family members are essential allies in the cbange
brocess.

Parents and other family members have a vested interest in the way our
current service systems look and function. They have a unique perspective on
how the systems work and how they might be irsproved. They are often
extremely motivated to assist change efforts because of the situation of their
own children.

1 advocate casual quilting
technique only to get you
started. If you like the
quilting process, you'll
naturally improve technique.
The-e are plenty of books
and classes around to help
y<u do that... But all the
careful cutting and perfect
piecing in the world won't
make you love quilting. ¥
you don't enjov your first
aftempt, yiou may not- and
probably won't- make a
second try. Enjoyment is the
prime ingredient in fashioning
an )ocﬂvc quilter. (Dittman, p.
22




The purpose of the quilting
stitch is to firmly lock the top
of the quilt to both its back
and the lining in between.
Oekis, p. 167)

All children are creative, but
many adulis have lost
confidence in their availability
to create; and so, uncultivated,
that ability atrophies. To
overcome this lack of
confidence or fear of failure
we have to take certain risks.
We enter a phase in which we
feel less secure, but, once we
pass through this stage, we
feel great joy and pleasure in
the experience is self-
perpetrating. (Gobes, p. 42)

The Early Integration Training Project

. I'really see [parents] as the mast powerful group in serms of making
charges in the system. They are able to go in and be more articulate
adyvocates, they know what to ask for, they know what their rights are,
and they for the most part know bow to do that witbout being bysterical
or abrastve. Isee of those parents really being able to do that
effectively and to fnow what to pusb for. (Cindy Detwiler)

Strategies related to managing cbange

Adults in early childhood settings have varying degrees of experience in
working with children who have disabilities. It is important that everyone
have opportunities to share accurate information and express their thoughts
and feelings. Appropriate preparation for change may be as simple as ar-
ranging a meeting with the family prior to a child’s attending a program or as
complex as arranging a series of inservices by medicai staff for a child who
requires catheterization or suctioning. The most important thing is to create
an open atmosphere in which questions can be asked and answered directly.

Some strategies for managing cbange focus on the organization as a
whole. :

¢ Develop a shared vision for what you are trying to do.

Here in this butlding where this is working, we're able to do this
because the personnel, both the regular teacbers and the Learming
Disabilities teachers are a bundred percent supportive of it. Atsitude-
wise, it’s almost like there’s no turning back now. (Ken Leibrock)

Just baving that planning time or baving that time to regroup to talk
about bebavior problems or anything like that [belps). Before an inte-
grated program is started, once you know who your staff ts, it's very
important to get in there and talk about wivs: vou expect and what you
want to get out of it. (Bertha Stigger) .

¢ Recognize who will be affected by change.

Tbere are people who are concerned about their jobs. Job security ts
a big issue. If we're talking abows integration, does that mean we don't
need special educators? I don’t know if that's an issue at other places,
but that's an issue bere. (Lisa Barnbouse)
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o Anticipate resources that may be required to address both short-term
and long-term costs.

I'really think that what is important is to bave adequate siaff and
resources 10 assist people; a variety of staff and a variety of positions. I
think that people bave to bave opportunities to see successful experiences
with kids, o talk with families where it's been successful. (Lisa
Bambouse)

¢ Develop influence strategies to get support for change.

If you can sell the teacher, a lot of times the teacher can belp sell the
administrator. But if you can sell the administrator, they can really put
the pressure on the teacber, especially if the administrator is bearing it at
the state level, 100. If the administrator is going to state meetings and the
state department is saying your should be doing this, and then the teacher
comes up with the idea, *Can I try this and this?" and tbey fibe, I think it
works, (Toni Custer)

Some strategies focus on individuals, their attitudes, belefs and feel-
ings.

» Give people choices and meaningful participation from the begin-
ning.

Our philosopby bas always been that teachers should bave an oppor-
tunity to express their feelings abows being asked to include a child with
disablilities, whether or not they bad a choice about doing it. I'think that
to bave the opportunity to express their feelings opens the door for them to
be able to problem solve and learn new things. (Doris Jobanson)

I'thbink sometimes the meetings we bave before kids stan, just giving
teachers a chance to voice thelr concerns and their feelings is a big part of
whether or not they include that cbild, (Sandy McCann)

I'm in and out of the classroom, so I can go in on a staffing day and I
can say, “OK, guys this is what I see going on, and where do you want
this 10 end, and bow are we going to get there?” They re still not comfort-
able with that process, but they're accustomed to it. Well write it down.
“Here’s the problem, guys. What's the strategy for addressing #?” k widens
their vision of how they can look at problem solving, rather than fust
being very narrow about, *I'm the teacher, and this is what I see, and this
is bow I'm going to take it.” Now we sit down with three or four people all
with different views of where we should go with the problem and work on
it together. (Jan Betz)

56

# has become apparent to
vs during our years of
teaching thot even the meost
competent sewers first
approach quilting
apprehensively, with the
assumplion that they must
adhere to well-defined
rules. We are frequently
asked questions about the
*right™ way to quilt, how a
quik “should” be quilted,
and how many stitchas to
the inch are “required.”
Novice quilters feel that
they should follow the same
lines in terms of quantity,
quality, and design as
quiltes have done fer
hundreds of years. Not so.
that option is open te those
of you who want to de so,
but for those others of us
whose busy lives preciude
quarter-inch kines of parallel
quilting, there are
alternatives. (Gobes, p. 24)




Hand or maching sewing
methods may be used to
piece the desigrs in this
book. In some cases the two
methods may be combined in
one piece. Most sewers have
a definitive preference. The
confirmed machine sewer is
willing to overlook slight
inaccuracies in order to
complete the project quickly,
while the hand sewer accepts
the slower pace in exchange
for precision sewing...
Another advantage to
handsewing is that it is
portable: you can be plecing
a block, while others are
knitting or doing needlepoint.
(Gobes, p. 19-20)

The Early Integration Training Project

e Create an atmosphere where people can ask questions and get
accurate information, including through direct, face-to-face contact.

[T would like to see] a lot more sbaring of information in the county,
so that we do all know what everybody'’s doing, what is possible to do,
wbhat’s reasonable for me to expect and what's not reasonable, based on
bow otber programs are doing. Iwish we could open up those doors,
because there are several different groups doing lintegration]. If they're
communicating, I'm not communicating with them, because Idon’t
know them. I'd like to be a part of &t, if they are. (Helen Moore)

We're very active in [the collaborative groufy... t’s a good time for us
to trouble-shoot on some of the problems that we see, not only with inte-
gration, but just in everyday problems. How do we book up a telepbone
Jor someone? How do we get transportation to a child? How can we book
up physical therapy sources to someone? (Penny Monroe)

Some strategies focus on preparation of people for cbange.
e Help parents make transitions.

In one instance it worked out okay, but it took two years. The motber
of a little boy who bad cerebral palsy was very much afraid for bim to be
integrated into even a multi-bandicapped classroom, because be was
afraid of kids who were walking fast or running or doing things. He lost
bis balance very easily, so she was afraid for bis safety. Iinvited ber to
come out to school and play with the kids, even though be was too old to
be enrolled in my classroom. He was three years old, going on jour. She
was involved in physical therapy ousside of the school, and she bad an
in-home person come and do academics, or as academic as you can be
at four. She came out to the school and did swimming with the kids and
did art and social activities with younger children. Afler about a four-
mionth period, she was ready to Start baving bim come, and sbe would sit
over in the corner of the room, so she could see that be was safe. It took a
lot of steps to get ber to realize be was safe. (Penny Monroe)
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Tbe Pathfinders Program did sponsor a parent meeting before school
started for gll the parents— the parents of the typical children, and the
parents of the cbildren with disabilities— and there was actually some
Jear. Tbe director of Pathfinders thought that they might bave calls with
people withdrawing their children and all. Thase things didn’t bappen.
Tbere were yery few people at the meeting and the people who were there
wanted to know, “How do you sign up for bringing snacks?” There was no
reql problem abous, “How s your cbild going to affect my cbild?® (Terry
Setler)

I fust sensed that they were maybe not scared but concerned whether
they were doing all the right things and whether it would benefit Edgar.
But everyone’s been so extremely belpful and very interested in Edgar.
(Betb Gable) :

¢ Identify and access resources for training and information.

Once we integrated a child who bad a tracheostomy into a child care
center. We took the staff to a bospital and bad the medical staff there train
them in suctioning. Then the motber also showed them bow to do it. The
mother is an important trainer, because she knows bow sbe does the
procedure with ber child. I'think it is pretty important for the cbild to
know that bis mother knows that somebody else can take care of bim and
keep bim safe. In this case the motber stayed in the center for several days
and suctioned with the staff and then was right next to them as each
memaber of tbe staff learmed bow to suction. She never left until every
single teacher knew bow. We also devised a form that licensing approved
that details the procedure. The form is signed by the persons who were
trained, the trainer and the parent. We go on-site occasionally to provide
support to the teacber. (Doris Jobanson)

* Give people “hands on" preparation.

One third grade teacher was so enthustastic beforeband and then was
very upset when she got into actually doing it. I think she was very
idealistic and wanted to do the real nuts and bolts of it. She saw bow the
child was functioning, and it was very, very difficuli for ber. I'd almost
like to see studeri-teaching or a practicum kind of thing, where you bad
kids there and show what you need, so teacbers bave a better feel for
what's really involved. It might bave been a lot less frustrating for ber.

(an Brickley)

oo




For me, inspiration usually
comes during work, not
before it. ¥ the muse comes
to call on me, #'s when |
have already made a show
of good Faith by plunging
into a project idea, working
ond thinking # through. (Judy
Robbins in Gobes, p. 48)

The Early Integration Training Project

e Consider people’s interests and learning styles in preparing them for
intecration.

When I'think of administrators as a group, they're a real left-brained
group of people that need that, “Here it is, bere’s bow you do i, black and
white, 'm safe, nobody’s going to cut off funds, I bave it bere, * real doun
to earth. That's what administrators want to beay. Teachers want to bear,
*Show me bow to provide an experience so my ckildren can learrn: more
in my classroom and [I can] provide a better learning environment.” You
really bave people grasping for two different things. (Toni Custer)

¢ Include everyone in staff development activities.

Inservice is needed not only for teachers biu for aides. I was at the
bigh school before. We bad bigh school peer-tutors. The teachers did an
inservice with the peer-tutors. (Cathy Moore)

o Get started!

Any journey begins with the first step. If we wait until all the conditions
are just right to begin a change effor, it will never happen. Begin with what
you can control. The whole agency or the whole system can come later. One
person gan make a difference.

Sometimes you can take too long to make the decision to start. You
make the changes as you need to make them. If you implemen: a
program, you find out what you need to do. You can only get the
Jfeedback you need once you stant. You do make changes, you adapt as
you go along. You may think sometbing looks good on paper, but you try
it out and 1t doesn’t work at all. The only way you'll know what you need
todo istodo it. (Libby Dittoe)
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Leadersbip: Wbat do we mean?

Leadersbip bappens “any time one attempts to impact the bebavior of
an individual or group, regardless of the reason.”

David Dunn, “The Leadership Challenge,” presentation notes
Some impontant things to remember about leadership

Leaders welcome and celebrate diversity.

We must be ready to identify and use the gifts and capacities of each
individual — child, parent, teacher, administrator, or community member. We
must also analyze and understand how the world responds to people who are
viewed as being different.

We bad a child with special needs that came in and we did not
realize that be was going to bave special needs when be came. We
realized that the very first day, that be did bave some difficulties that were
going to bave to be dealt with differently than the otber cbildren.
Hotwever, my policy bas always been, that's the child that we need. More
than the others, they need us. And so we wanted to belp that particular
child. (Dana Lambacher)

We take pride in the fact that we bave never turned doum a child with
a bebavior problem or never excluded one that we found bad a bebavior
problem. We feel challenged and we try to find out what problem is and

what io do about it. I would feel defeated if I bad to send someone bome.
(Iris Henderson)

Leaders bave commitment.

The leader needs a commitment to the particular organization, a long-term
commitment to integration, and a vision of what an inclusive future can be.

Binding adds the finishing
touch to your quilt. i outlines
the boundaries of the plece
and, at the same time, finishes
the edges. (Gobes, 27)




The Early Integration Training Project

Twenty years ago Iwas in an experimental profect at Obio State, a
competency-based project o train teacbers for children fwbo were]
bandicapped and retardad, so that's my background and my interest. I
8ot in on this) at the very beginning, before there were mandates, before
there were classes, before there was anytbing. It was all bands-on and
gave me a really good feel that that’s the way to learn to work with
young children with disabilities. Now bere we are twenty years later,
and finally it'’s the thing to do. I operated a daycare center for eight
years, and we also accepted children who bad disabilities. We were the
only nursery school or daycare center in town that did that. So this bas
been near and dear to my bean for a long time. Jan Betz)

Leaders demonstrate clarity, courage and persistence.

Leaders for change often inust take difficult stands, which involve
personal risk and inconvenience. It is important that we take care of
ourselves so that we can continue to take difficult positions and resist the
opposition that is sure to come at times.

Idon’t know what your perception is of us or what we're doing, but
you might think that we’re doing something nice. I bave to tell you that
this past year and a balf bas probably been the bardest year and a balf
of my life, professionally. There were times when I wondered if I would
survive professionally. The pendulum is swinging in spectal education,
and I'm on the edge of that pendulum. I'm being bounced back and
Jforth between the parents, our superintendent. It's been very, very

difficult, painful and stressful. (Jan Brickley)

The gal from MR/DD s overwbelmed. They bad a mafor levy there
Jor MR/DD in November, and it was defeated 3-1. Since that time she
bas been totally demoralized, totally bombed out about the whole thing.
Another person 1s trying to integrate the whole thing with ber. The
problem there is that she’s responsible administratively for all of the MR/
DD programs, for adult services, for everything. She is spread super thin.
She would like very much to become more involved with early
childbood anc’ she is, buit she’s a workabolic lady. (Carol Quick)
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Leaders are bopeful and optimistic.

Leaders must maintain a positive attitude, to counteract the hopelessness

and cynicism that sometimes prevail and that always make progress difficult.

Part of this attitude is looking for solutions to problems instead of focusing on
the difficulties. Leaders face difficult problems by mobilizing the resourcefulness
and creativity of each person to solve problems,

We started out hoping that it would come to pass, started out with fust
a little bit of money, and the next thing we knew we bad enovugh money
to start a little bit. That worked, and success breeds success. As we needed
some more money, we got some more money. Every time you are able to
get one more kid in and you're able to stretch it this far, and it doesn
break, and you try to stretch it over bere, and it doesn 't break, you fust
keep stretching and pulling, and stretching and pulling, and it doesn't
snap! That's surprising! In the course of three years, we went from some
kids getting some speech therapy when the therapist bad time, because we
spent the money and bought some materials, and we twisted an arm bere
and said, “Ob, she's got time to do a couple kids.” Now we ‘re serving kids
in Head Stan, in public school, in kindergarten, at bome, and in four
center-based programs in three years. That's neat, that it could go that fast
and not bave any more glitches than it bas. (Bev Sidwell)

Leaders think about the future.

Because real change takes time, a strong sense of the future is essential to
people working for integration. Leaders look at what needs to happen over

time and anticipate change. Leaders set goals that are related to positive
outcomes for children and families. Without a vision of the future, we are
uncertain about where we are going and do not know when to celebrate.

Twould like to see us really sit down and do our planning togethber, so
that we can accommodate those individual kids. That's my biggest goal
Jor the program. “Let’s talk about Carolyn. I think Carolyn is going to
really fit over bere, and let’s look at ber.” “We bave children. who I'really
think could use some quiet time in your room. Let's use your room. Let’s
use that space all the time.” (Linda Bright)

e

There is an old saying that the
proof of the quilting ability lies
in the border. The turning of
the corner tests the skill of
both the designer and the quilt
maker, and a neat and well
turned corner is proof ofthe
proficiency of both. (ickis,
156)
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An early intervention specialist works out of this office, so sbe can
tell me if there are kids with cerebral palsy that are going to be coming
along, so I know that, even though this year I don't need to buy lots and
lots of knob puzzles and thase kinds of things, 1 know they will be
coming doum the road, and I need to buy this stuff now. As slow as the
wheels tum, you can’t wait until today to buy wbat you need
tomorrow, because it isn’t going to bappen. One of the biggest things
that I bave trouble getting people to understand 1s that you bave to look
at what you will need in May by December, wben you first identify the
need. You need to order it now. ‘T need it tomorrow!” Well, forget #,
because you bave to go through all of the red tape. Getting money from
the government fust isn't easy, and you bave to spend it when you get #
and you fust can’t wait. You bave to think what you might be going to
need, because if you don’t anticipate, and the need arises, you don’t
bave anything to buy it with. You need to look farther than a day or
two abead, and that's bard. (Bev Sidwel)

Leaders are flexible.

This includes the willingness to expand roles and relationships, as well as
tolerance of ambiguity. We need to be willing to ask questions for which
there are no easy answers or no answers at ail and be able to live with
uncertainty.

We wanted to know logistically bow to [integrate] successfully. I
think I was looking for more specifics. I was looking for more of a recipe
of bow to do this, and what we found was, there isn't one. We're all in
this new game together. Let's get in and do it and try to do what is best.
(Cathy Moore)

This is public school, and who knows bow many kids could move
in. That will bappen, too. If we do something innovative, we ‘re going to
get more people to move into this district because of i, so the costs are
even bigher. We've always been pretty innovative in this districs, and
therefore we bave a bigher percentage of kids with bandicaps than you
would think. Some of my colleagues who bave sat tight and fust refused
to do anytbing always seem to bave fewer problems than we do. (Jan
Brickley)
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Leaders tbink critically.

Leaders must be able to analyze situations and decide what needs to be

done. Leaders are frequently the people who ask, “Why?/6r “Why not?”
Healthy skepticism — but not pessimism or cynicism —<is a useful quality for a
leader.

We all tend to get very complacent. Now we ve got the kids in the
classroom, so everything’s fine. Let's not rock the boat. Part of my job is to
rock the boat and upset things fust a little bit. Jan Betz)

Ithink that when you get into a new endeavor like this, there’s a
tendency for everybody to question whetber this is really the right thing.
On Tuesday, it seems like it, and on Wednesday, it seems like it'’s not.
That’s very uncomfortable. Influencing the future of a child's life is a big
responsibility, and when your thinking influences tbe lives of many
children, you'd like to be sane, because the responsibility is enormous. If I
were only able to be on-site at our programs for more time, it would be
belpful. r'd spend more time learning more about the day-to-day logistics,
schedules and that sort of thing, because those things bave such an
impact upon what we can and cannot do. I'd also ask provoking
questions, ltke why group all of our students with learning disabilities
together? Sometimes asking the mast basic questions leads to examining
what bas been done for years and to consideration of other ways of doing
them that may be better. (Ken Leibrock)

Leaders communicate effectively.

Listening comes before speaking. Good listening means listening with an

open mind and an open heart to all dimensions — feelings and values as well
as facts — of what someone else is saying. It is also important to express
feelings, ideas, facts, beliefs and attitudes in ways that can be heard and
understood by others.

Ithink ...at really startled people more than anything, that somebody
really listened to them. We say, *“What do you think?!” and then, “Okay!
You could probably make that bappen!” R surprised me, too, because
sometimes they listen to me! (Bev Sidwell)

It belps to sit down and try to explain to other people your rationale.
You learn a lot. You voice things that you never really thought out before.
(Paula Farmer)

A border, the dictionary tells
us, is a boundary, or a margin
or edge. It surrounds and
hedges in, and also supports
and protects what lies within
the border... The berder
frames the pattern of the quilt
as a picture is fraud. The rules
which apply to picture framing
are followed in selecting a
border for the quilt. I must
reflect and sustain the pattemn,
but not outside it. (kckis, 155)




1 like to use satin for quilt
binding. ¥ adds a dressy
shine, and it feels good to the
touch. Babies especially enjoy
a satin boending. However,
Satin is not a tough fabric,
and a satin binding will wear
out long before the rest of the
quik. Luckily, rebinding a quilt
is a quick and easy task.
When giving a quilt as a gift, |
offer to put a new binding on
when the original binding
wears out. (Dittman, 16)

The Early Integration Training Project

Wedo bave a really good building principal. Sbe belps ifthere are
any littleproblems that we mighi be baving, a ;uestion from a parent
aboutwbat’s bappening bereorthere. She belps us with thas process if
we needthbe belp, and in communicating with the special education
supervisor when necessary. Tbat’s taken care of a lot of the listle things
that might bave occurred. (Cathy Moore)

Leaderstrustand supportpeople.

A great deal of the leader’s responsibility is inspiring people todo their
best. Just as we maintain high expectationsfor what children can accomplish,
it isimportant that we view everyone (including ourselves) as learning,
growing, developing persons. It isalso crucial that we offer support and
validation to others living through difficult times.

The best ideas come from our rank andfile teachers. Sometimes it’s
Junny, becausetbeyllask permission todotbis, and I'll look at those
ideas andtbink, “My word, Iwisb I'dtbought ofthat!” Itell them, “Gee,
it 'swonderful! Goabead!” (Ken Leibrock)

Igo for support when I'm needed, but wedon’t bave much time. I
did meet with theteam at the kindergarten building last week, fust to
respond to some questionsthat they bad, butwe both are spreadvery,
verythin, and it’s really pretty much up tothat teamto carrytbeball. A
good montbly mutualplanning time would be really belpful. It makes
theteachers feel empowered if we're fust there to answer some questions,
tosay, “Yes, you candotbis, “or “Okay, you can go abead and do this,
“or, “It'sokaytogoabead andtryit.” We bave very bright and creative
people who aredoingthis. It's not that they need us to lead the way.
(Jan Brickley)

Strategies relatedto leadersbip

¢ Learnaboutthe state of the art in early integration.

Some people have traveled to visit other programs. Reading about early
integration, taking advantage of training oppoitunities and participating in
organizations such as Schools Are For Everyone (SAFE), the Association for
the Education of Young Children (NAEYC and local chapters) can also
provide helpful information about what other people in other places are
accomplishing. '
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We did a lot of reading and studying on our own. I think that was
very important. Igot reams of material. I think we probably know as
much about what 1s going on nationwide as anybody. A group of
teachers and 1visited a suburb in Chicago 1o see what was going on last
spring when we were in the tlanning stages. Our local Kiwanis group
gave us the money to go, which was really reat. Thet Ken and tw>
teachers went to another school district in Minots. So in addition to the
reading and studying, we've done sotme on-site visitations. nitially what
we most wanted to know was what this would look like when it’s really
bappening, if #'s really working. It really belped to see it taking place
someplace else. (Jan Brickley)

We spent a lot of time at the regional center, but we also went ‘o other
people’s programs. They explained everything to us and what they were
trying to accomplish and what their rationale was. Qften, it was different
Jrom ours and we were able to assimilate aspects of other programs into
our own. (Pauia Farmer)

* Find sources of support and consolation, and give the same.

When somebody takes the time and says, “You made a differerice,
that's great! I can run for days! Sometimes you get bogged down, but as
long as there's somebody fust once in a while that says, *Hey, this is good, *
Yyou believe it. Positive reinforcement works for everybody. It works for the
lintle kids. When they see they're a part of the group and they belong, they
Jeel good. When I'm trying to do something and somebody says, “Yeab!
That's fine, that's good, ” then I turn around and I share that. I say, “Hey,
this parent called me up and said you're doing really great things for ber
kid.” 1say that to the teacher, and then they smile, and they try barder,
and they keep going. It's that idea that we’re in this togetber. If I bear

something good, then I'm going to tell you. That’s bow we feed each other.
(Bev Sidwel)
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GETTING STRAIGHT INFORMATION ABOUT LEADERSHIP
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CONFLICT RESOLUTION: WHAT DO WE MEAN?

As is true for all programs, conflict will occur in integrated programs. At
first, programs which are just beginning to integrate children may even notice
increased conflict. Why? Integration implies change for programs which are
currently segregated in services to young children and change often leads to
conflict. Integration requires collaboration, and negotiating different
perspectives and expertise often involves conflict. Conflict is not necessarily
bad. Infact, it can be a “road map to success,” if we're willing to follow it. It
can lead to improvements in programs and the growth of individuals.
Programs which anticipate and strategically welcome the negotiation of
potential disagreements can use conflict to make positive gains for the children,
the adults, and the programs involved.

Some people said Andrea did 1ot fit into their teaching philosophy
and metbods. (1 wasn’t aware that we bave only one way of doing things.
Are we teacher-oriented or child-oriented?) Some were concerned about
Andrea’s readiness and their accountability. (A knowledge of an IEP
could solve that problem.) Some felt they did not bave the expertise. (It
doesn't take magic; it takes a willing teacher and a team of support
professionals.) Some felt ber computer would be too notsy. (How noisy
were the other computers in the classroom?) One teacher said, “First
graders, being the creatures of babit that they are, will not adjust to
Andrea’s presence. ” (Those first graders were the former preschoolers and
kindergartners who bad bad no problems with Andrea’s presence ) Some
Jeared being ostractzed by fellow educators. (That is a difficul: one, but if
we all gave in to peer pressure, where would we be?) Some members of the
teachers’ union were worrled about their rights. Some members of the
non-certified employees union were worried about their rights. (What
about our child’s rights to an education guaranteed by law?) Some
worried the room wouldn't be big enough to include Andrea. (No
comment.) The clincher came when a professional who works with -
children looked me in the eye and said, “But West Elementary is 10t the
Dlace for Andrea. This is an gcademic institution.” (@ won’t comment on
that one etther!) Can you imagine wbhat it is like to bave people think, feel
and say things like this about your child? They are obstacles that people
can allow themselves to get stuck on. But the nice thing about supported
inclusive education is that these ‘problems” can be addressed and solved.
Once people are informed, these fears disappear. People fust need to be
willing to make it work. (Jane Schelich)
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The quilimaking process
requires pressing at several
stages in order to achleve
neat, professional-locking
resulis... Sometimes you will
find that the design itself
determines how it should be
pressed. (Gobes, 21)




In general, it's a rule that we
press @ seam before we cross
#t with another seam. There
the agreement ends. Some
stitchars swear that seams
must be pressed to one side
for strength... Other stitchers
say that's nonsense, that our
sturdy, machine-pieced seams
may just as well be pressed
open. (Dittman, 14)

The Early Integration Training Project

Ithink you re always going to bave situations where there might be
Dpersonality differences. You deal with that lots of different times with
people in general. I guess that our job is to look beyond that and say
we need to be professionals about this and our goal is to belp the child,
50 let’s not give in to any differences that our egas get into about
working with children. (Libby Dittoe)

SOME IMPORTANT THINGS TO REMEMBER ABOUT CONFLICT RESO-
LUTION

Conflict is a natural part of all relationsbips and all programs.

Every teacher bas bad days, and it’s not necessarily fust geared to
children with bandicapping conditiors.... I've always maintained that
since you do not do this for the money, obviotsly, you do it becatise you
enjoy working with this age of children. I've not really felt that this
program bas caused me any more bad days than any of our otber
programs. (Libby Dittoe)

¢ Conflict can be positive point of growth or it can be destructive.

Conflict will occur— for better or for worse. When conflict results
in positive outcomes for gll team members, it is for the better.
Everybody ‘wins.” Because all team members feel good about the
decision, they are committed to making it work. But, wben some or all
team members ‘lose, ™ conflict is for the worse. A situation in which
some players ‘lose” is doomed for fatlure and may damage future
relations. Team members who do not feel good about a decision are
less likely to work for its implementation and to trust in future
collaboration. Team members and leadership must facilitate “wir/
win” situations so that conflict results in positive program grouxbh.

Tbe mother of a child with spina bifida approacbed a prescbool
and said, *You will take my cbild.” So they did. But the teacher was
Just terribly nervous about taking bim. She was fust sure that she
couldn’t do it. 1booked ber up with anotber teacher who bad taken a
child with the same disability and the same kind of brace and
everything else. As it turned ows, these two bad know each otber in

Years past. The teacher who bad done it inttially was able to say, ‘Twas

scared 100, bus it really went well, and these are the things 1did.” I
think it really freed ber up to be able to think about more creative ways
to do #t. (Doris Jobanson)
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Sometimes past conflicts tnfluence bow people perceive current sttua-
tions.

Just because of some of my bad experiences in the past, I was afraid
whetber or not [my son] would fit in. Would it be an appropriate setsing
Jor bim? Would they take into account some of bis special needs and be
willing to make adapiations for that? You get into some negative
situations that you aren'’t very bappy with, and sometimes you bave a
tendency to think that all places are ltke that. You bave your guard up.
But this bas been totally different. (Beth Gable)

Clarity about purpose and roles belps keep conflict in perspective.

We need some kind of on-going training or dialogue with parenis to
bring them along with us [or vice versa]. We're still a: odds with those
Dparents a lot. The parents in the kindergarten program want more! They
dor: 't want their kids in a kindergarten class balf a day and pulled into
whai e are calling a resource room in the afiernoon. Tbey want them
in there all day long. So we’re still really not together on it. (Jan Brickley)

Strategies related to conflict resolution

Whbat conflicts might I anticipate?
% is advisable to press very
e There may be anxiety over the newness of it all. lightly from the wrong side to
ensure that your seams are
It's a whole new situation to both of them fthe spectal educator and g‘:f:":;)"' oper direction.

the general educator]. They are not in a familiar territory. It's new
" territory, new numbers, new people and I think that that bas fust really
exqaggerated all of the things that bave been going on. (Terry Seiler)

One thing I've discovered 1s that sometimes you | bave a parent whose
cbild, and Ithink this is more frequent with physical disabilities than
anything else, bas been getting therapies from practically day one. And
because that's always been a one-on-one situation, the parent’s aluways
been there. They get immediate feedback. I've learned through experience
that sometimes it’s very bard for the parent to iransfer 10 an inclusive
typical setting because parents are not getting daily feedback about every
single thing the cbild did during that day. In one situation I worked out a
Ktle checklist. Iput some little graphics on it that represented the daily
activities in the center. Each day the teacher checked off things she knew
the child bad been involved in. This reassured the parent, and once they
did that I'think the conflict eased up a little bit. (Sandy McCann)
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e New roles and responsibilities may create new “rubs”.

Each teacher treats i a little bit differently. They re not sure what the
roles should be of the special educator in the classroom, and the regular

/ educator in the classroom. Yho s going to carry out bebavior
approaches? Who initiates them? Teacbers feel differently about that.
mmm:wm‘d' One teacher says, “Twant this to be a team, and I want us to go back
c:mdh;*m s and forth and feel mutually involved.” And then anotber teacber will
pleces can and will sivetch, say, ‘Twant tbe students to know that I'm in charge of the classroom.”
ripple, and change shape i We kind of go with the flow but I don’t know that that question is ever
overpressed. (Gobes, 22) going to be resolved ,because it depends on the personalities of the

classroom. (Cathy Moore)
e ‘There may be trouble over turf issues.

It’s not a “regular ed.-special ed.” issue. It’s a “my classroom, my
program issue.” No matter who it is, #'s like, “You're in my territory!
These are my children! This s my program!” It’s probably not as dire
as 1t seems, excepe that’s been the mafor stressor. We do carry on
everyday, and it is an excellent program, axd we’re baving some great
results with the kids, but it's mor2 of a persorinel problem than a
professional problem right now. (Terry Seiler)

e Making decisions collaboratively may be difficult at first.

Decisions in quality integrated programs are made by collaborative teams.
The benefit of team decisions can also be the challenge — that is, team
decisions are built from diverse perspectives, expertise, and information.

What we're trying 1o do this year is bring the people that are the
middle management decision makers together and develop an
evaluation plan. It's a bolistic approach to evaluation, taking a look at
an agreement on what is evaluation, and what are our values, and
starting from that vantage point. (Carol Quick)
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What strategies can be used to prevent conflicts?

¢ Be sensitive to what people are going through.

When you bave three or four adults working their way into their
momning circle routine, even though you 're there, and the therapists are
there, looking for specific things, and working with specific cbildren, the
Jeeling is, ‘T'm being watched! I'm being evaluazed! These people are
being critical of whbat I'm doing!™ Weve tried to be very, very positive. We
tell them, *You bave wondesful programs! And you do wonderfid things!
“ They're both wonderfid teachers. So we try to belp as much as possible. I
don’t limit myself to the students with disabilities, and neither do any of
the otber adults who come in. We try to be as much a part of the whole
classroom environment as we can. (Terry Seiler)

¢ Provide information and support.

Iremember a center where a toddler, who bad uncontrolled seizures,
was enrolled. Tbe father of another chbild got upset and made a terrible
Juss at the center. He wanted the child out because be *didn’t want bis
child to catch 1t.” So we asked the Epilepsy Foundation to come out and
do a parent meeting. He was the only parent that showed up that night,
bus they decided it was well worth it. The fatber was so apologetic, be felt
so terrible afterward. But you know, be’s gone away as a better informed
Dperson, and the little girl stayed, and things bave been all right. (Doris
Jobanson)

Ibad a parent call me up and thank ine for a preschool program.
Wow! All of this time and all of these kids, and a preschool parent called
me up and said, “Thank you. You've belped my ch.'1.” To bear that,
“Yeab, it's making a difference...” Different people are motivated by
different things. 1like to think that 'm making a difference. (Bev Sidwell)

¢ Touch bases regularly.

Trying to define the roles, trying to work together, coming from two
different models, the classroom teacher as the one sole person in the team

with everybodv working together, those are two entirely different things. I
think we need to touch base with that perspective regularly throughout the
year, and more so in the beginning, 1o keep it from becoming a major
Dproblem. If you bave a monthly meeting for the first three montbs and
then maybe you could drop off to once every three montbs, and maybe
next year if #'s the same staff, once every six months you get togetber and
you iron these things out. (Terry Seiler)
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You'll need one iron to press
seams. You'll be happier
with a steam iron, but you
can get by with just a dry
ron. An iron that turns iself
off can be a ral nuisance to
quilters. A person ironing
thefamily laundry (who does
that anymere, anyway?) whe
walks away for an hour has
probably made a serieus
error in reasoning; a quilter is
busy, and mindful and wanis
the iron to be ready when she
is. Dittmon, 8)




¥ you are doing patchwork,
it's handy to pad a steol or
chair with a piece of batting
and place it next to you by
the sewing machine. As you
piece the fabric you can iron
the seams without getting up.
(Linsley, 15) .

The Early lnte’grdﬁon Training Project

¢ Pay attention to the little things.

In the beginning of something new you've got to bave that formal
kind of Fuerybodly together, okay, let's say what's botbering you”—
even little things like, Tt bothered me that I was trying to belp this child
bt their coat on and you stepped in because you know bow the
adapied way was to do it.” or “ It botbered me because I, as the
classroom teacher, was trying to belp that child but you, as a special
educator, knew that bis goal was to put it on over bis bead. You know,
that really botbered me that you stepped in and did that.” Those little
things can build, and build, and butld, and undermine the whole
relationsbip. (Terry Seiler)

What strategies can be used to resolve conflcts?
¢ Get on the same side of the table

It helps to face the problem and how to solve it, not each other. Think of
conflict resolution as a side-by-side joumey rather than a face-to-face fight.
Once the issue is targeted, make finding its solution the goal of collaboration.
Avoid attacks on each other and side-trips to other issues.

Training in listening skills and developing the attitude that it is
tmportant to listen to parents is crucial, so that professionals can really
understand parents’ expectations. It belps when parents do the same.
Getting on common ground regarding expectations of a child is
essential to the effectiveness of a child's program. (Ken Leibrock)
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e Sometimes a neutral third party is needed to mediate disputes.

Sometimes we need a facilitator to belp us grow. ks like you need a
mediator — an objective person— someone who says, “Okay, what is the
difficulty as you see #t?* and “What is the difficulty as you see it?” There
bave been some problems stemming from personality, as well as from the
roles. B's not that they [general educators] are not interested. They re fust
not used to working in the team mode. They're used o baving their oun
classroom. Sometimes it’s somewbat of a threa: to them, when someone,
no matter bow willing and bow flexible, becomes part of that classroom in
anytbing more than an aide role. I think right from the start, when people
are beginning to feel the stress and the pressure of a new situation, and
maybe beginning to feel threatened— “Hey! This is my classroom and
this person’s coming in and she wants to do what in my classroom?”—
those things grow and snowball— I think that the best way to prevent
them 1s to take the initiative right from the start, and bave somebody say,
“Okay, you feel this way, and you feel this way. Would you be willing to
&ive some here and would you be willing to give some there?” Then there's
a commitment, the knowledge that, “Okay, I'm changing, but they're
willing to change t00,” so that we can get together. (Terry Seiler)
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The Early Integration Training Project

One day I walked into their class— walked into 2 confrontation
actually, with adaptive pbys. ed. They were totally frustrated and were
practically ready to walk out. They bad a combined class in adaptive
Dhys. ed. and our class— they are barely 3, very immature, cannot
work in a group— putting them with their children and trying to do
Dbys. ed. B was almost impaossible. The adaptive pbys. ed. fteacber] bad
Just reached ber kimit. Sbe was on the pbone to the administrators, “We
Just can't do this anymore. We fust can’t integrate. B's fust not
working. Icannot work with these kids who individually need belp,
when I've got 15 or 20 of thelr kids, and they aren’t any better than
ours.” That was bard, because I know where sbe is coming from. She’s
there to belp those 8 kids. She’s bired by Franklin County [MR/DD) to
work with those 8 children. Sbe'’s not bired by us to work with our kids,
and bere she is with all these kids that aren’t doing what they're
supposed to be doing.... We sat down. Isaid, T know your frustration.
Iremember as an elementary school teacher, baving to sign kid’s report
card that be passed, and the kid was in no way ready to pass. I refused
todo #t. That's what you're doing. You're refusing to do it because you
know what's best. Go talk to [your supervisor]. Tell ber bow you feel.
You're not going to feel good unless you do that.” Then [the supervisor]
came out and visited and spent a whole morsung out bere. I know
they talked for about an bour and a baif. It all got resolved. But I guess
that was my lowest point. It was really bard, because I can understand
where they are coming from. (Linda Bright)
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Chapter 9: Tying up loose threads: Solutions/ ™

Solutions: Wbat do We Mean?

‘There are often many barriers (actual and imagined) to the creation of high-
quality, inclusive, family-centered services for young children and families.
Some of the barriers may be easily solved, while others may require a long-
term, coordinated effort. Solutions may be particular to a geographic area,
family situation or program and they are always dependent on the local
circumstances. Solutions require the belief that something is woith doing and
the will to see it through.

Some Important Things to Remember about Solutions

Rules and Regulations from a variety of sources qffect integrated early
cbildbood programs.

e The Ohio Department of Education rules for preschool services
significant options for services and for collaborative ventures. These
same rules govern the operation of 3.4. and 5 year old programs
provided through County Boards of MR/DD since these programs
are officially the responsibility of the public schools under federal
law.

e The Ohio Department of Human Services administers the rules
related to child care licensing. Certain of the Department’s rules
relate to health and safety standards. In particular, certain
regulations relating to toileting and diapering have been interpreted
by some to mean that children who are not toilet trained cannot be
with children who are. This is not the case for a child with special
needs as long as health guidelines are followed regarding changing
areas and procedures.

Tollet training was something we were a bit concerned about.
Children who come bere are supposed to be toflet trained, and there’s
always the possibility that there will be some children that might not be
totlet-trained, but as yet we've really not run into that problem. After
talking with the daycare licensing specialist it's my understanding that it
would not be a problem, because would be considered children with
special needs and they would still be covered under our license (Libby
Distoe).

There is a confusing array of
threads on the market, and
again, you should experiment
and then stay with what
?lv;;b best for you. Brown,
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To keep the thread from
twisting toe much and knotting
up, pull # through a piece of
beeswax (this also seems to
make the thread stronger).
(Echols, 22)

The Early Integration Jraining Projec

e The Ohio Department of Health is the agency responsible for
the early intervention program which serves infants and toddlers
with disabilities (birth through age two). The guidelines from the
Department of Health mirror the federal regulations for the
program which state a preference for serving infants and toddlers
in their “natural environments,” whether that be the home, child
care center, the home of an extended family member, or any
other setting.

e The Americans with Disabilities Act (P.L. 101-336) was passed
in 1990 and the majority of it provisions became effective in 1992.
The Act states that any entity, public or private which provides
services to the public, must make reasonable accommodations to
allow for the participation of individuals with disabilities.
Religious organizations are the only entities exempt from the law.
Child-care centers are specifically mentioned in law as a type of
public accommodation.

Strategies related to solutions

The metbods we use to solve problems may be as tinportant as the
solutions.

¢ Build “ownership” of solutions on the part of all those affected by
them.

Those most affected by the solutions must be involved in the process of
developing them. “The way that we've done it in the past” is not necessarily
the way that will work in the future.

¢ Look at the organization as a whole.

W. Edwards Deming suggests that the individual controls only about 15%
of the nature of the work in an organization. The other 85% is the result of
the makeup of the larger organizational system and those solutions must be
system-wide in nature. Asking people to “work harder” and “give 110%" is
not enough if the structure of the system does not serve your ends.

e Seek an outside perspective on issues.
That is what makes collaboration with parents and staff from other

agencies so important. Their perspectives can help us see issues in new
ways.
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« Keeptrying

Implementing a new approach can be difficult at first. Give yourself a
break! Try different approaches, evaluate them well and don't be afraid

change them.
Strategies related to Financing:

¢ The current Ohio Department of Education rules may provide a
source a funding for integrated options.

The rules regarding programs for 3-, 4-, and 5-year-old children with
disabilities provide several options for integrated services. Services may be
provided by:

1) An itinerant teacher who serves the child at home or in any setting
where the classroom teacher qualifies under Ohio Department of
Education rules for early childhood education.

T've worked with many families who want thetr child enrolled in a
community preschool, ratber than a special education program. I've been
working with a Head Start program to facilitate the inclusion of a child
with cerebral palsy into Head Start. The school district bas now arranged

Jor an itinerant teacher to come periodically to the classroom, and this
will connect the family with public school therapy services. (Doris
Jobanson) o

2) Public school or MR/DD staff and their children may be placed in
any qualifying community early childhood setting on a permanent
basis.

Tbey do sign a contract with us, and all the money that is excbanged
is rent for their room and that’s #t. in addition, they bave different
Junding available to them than we do and bave been very gracious.

Thbey bave outfitted their entire room. They bave built the shed in the back
Jor all the riding toys. They purchased most of the riding toys. They
always bave their ears open and if they bear us say that we need
sometbing, if they can belp us, they do. They are very open. (Linda
Bright).

3) Aclass of up to six young children with disabilities may also enroll

up to six additional children without disabilities for the purposes of
integration.
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To tie a quilt, thread a large
needle with a length of one of
these sirings. Take a stitch
through the three layers from
the top, then take a second
stitch in the same place. Tie
the string in a square knot
and cut the ends about one
inch from the surface of the
quikt. (Gobes, 26)

Thread is cheap; buy the best.
¥ you're templed by bargain
bins of Brand X thread, wak
onby. Thread is of prime
importance; it has to held all
those little pieces togethe,
and you don’t want it to
break or wear out. Cheap

-thread can also coniribute

mightily to a grouchy sewing
experience, as i breaks,
snags, curls up in your bobbin
case, and it won't come out.
Dittman, 12)




The Early Integration Training Project

Dual enrollment may also be a consideration for some families. The child
may attend one program during a certain part of the day and a different
_ program during another portion of the day or week. The purpose of this
arrangement may be to address integration goals, provide child care or for
other purposes as determined by the individual needs of the child and family.

Those children come to our program three and a balf days per

week. On the otber two days they attend the city school unis for the
I,:“&:mm:;::u bearing-impaired. We bave a really good collaborative arrangement
One of the most regrettable with the school system. The good part of all that for the kids is that what
things about the passing of the Head Start offers and what the schools offer are entirely different. As
domestic arts is the loss of preschoolers in a public school setting, they are expected to sit and they
':;m";;*‘""*‘;:'“ o bave & very structured day. While they're with Head Stan, their
w”h‘m“ * structure revolves around eating and playing and brusbing their teeth
preparing them by a sort of and soclalizing. So those kids are getting a really excellent integrated
domestic apprenticeship to program at this point. We do not take any of our cbildren out of the
take their places in the classroom for any purpose. Last year, when we bad a little boy with
h““:“;:":":;:‘“ f&ﬁ‘: ) bearing impairment, the specialist would work with bim in the room
"'5) ) ger. and sign for bim. She was the one that belped our teachers to get

started on their signing. (Jan Betz)

e The U.S. Department of Education has provided new
interpretations regarding the use of federal funds.

Their rules have been interpreted to allow preschool programs for
children with disabilities to pay private preschool or day care tuition for that
portion of the tuition which is directly related to the implementation of the
child’s IEP.

¢ The Ohio Department of Mental Retardation and Developmental
Disabilities provides capital improvement funds for early
childhood “centers”.

| 4

The Ohio Department of Mental Retardation and Developmental
Disabilities (MR/DD)has capital improvement funds available for the creation
of collaborative early childhood “centers.” These centers house a variety of
programs in different communities. They may include Head Start, a private
child care facility, offices of the public health department, etc. Funds can be
applied for through the County Board of MR/DD and can be used for
renovation of existing space or for the creation of a new space, if necessary.
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e Agencies and organizations can pool resources.
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One of the best things that they did, in terms of preschool, was that they got
everyone in the county o agree to doing 4 together.. . . When it comes to
buying some more expensive adaptive equipment, everybody puts their money
togetber. (Bev Sidwell)

Strategies related to staff selection:

e Involve families in personnel decisions that directly affect their
children.

When they first talked about the attendans, they bad said, “Tell
anybody that you feel might be interested to put in an application. “ Tbis
other mother and I knew of a few people, and we told tbem. They told us
they bad bad only two applicants. Tbey said, *“Do you want to be
involved in the interviewing?” We know one of the applicants personally. 1
said, *You guys know Edgar and you know the program. 1don’t really
think I need to be there for the interview, * even though I was concerned
about who they were going to bire. 1 put my confidence in them that they
would know what to do. (Beth Gable)

e Take certification issues into consideration.

The teacher at the kindergarten center is certified in all of the areas
that we are dealing with right now, and I picked ber deliberately for that.
Now I'll be looking to the State Department of Education to free up some
of those centification issues that we’re going to get into. She’s not certified
in visually-impaired or bearing-impaired, but she is certified in Learming
Disabilities, Developmentally Handicapped and Multiply Handicapped.
(Jan Brickley)

¢ Consider the personal and professional qualities that are most
important,

The key, as in every school is the teacher, and we’re fortunate that we
bave really good, good teachers. (Felen Moore)
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Each quilt brings us a glimpse
of the person who made #t,
and provides a very personal
Kek with the past.

the colors selected, the chosen
patterns and prints, the ideas
used, and the care in the
stitching, we know something
of that person which is not
communicated in any other
way. We also sense the
individual's values' for the
workmanship and skill, as
well as the artistry of the
quily, has made it an object
that endures. (Laury, 8)

“The gifted for quilting is like
the gift for music. You haveto
love it. it's borned in you.
You have to want to create
beautiful things. ¥ you've got
it--well, you just naturally
make things that are
beautiful.” (Blanche Griffith,
quilter, Mountain Artisans, p.
22)




To end off the thread run your
needle through the top layer
only, going back over the last
five or six stitches. Make a
loop through the last stitch,
insert the needle into the
batting, and run it along for an
inch or so. Bring the thread to
the surface again and clip the
end close to the quilt top.
(Brown, 22)

“The Early lnteQrat_ion Training Project

[rm looking for] someone who bas an accepting attitude and wants
the opportunity to work with a child with disabilities in the classroom.
It’s interesting that two of ihe teacbers at the kindergarten center are
veterans, bave been bere for a long time, probably thinty years. They fust
laugbed about speciai education coming full-cycle. They were very,
very enthustastic about [integration), and still are! There bave been
some difficulties, but they're still excited about it and willing to

_continue. Ithink it’s pretty much the attitude. (Jan Brickley)

I'recruited the last [preschool teacher] bired. I bad observed ber
doing student teaching, and I saw the potential there. [I sauy genuine
concern for kids, a willingness to work with otber people, a willingness
to learn new skills and take direction, and that attitude of, “Yeab! I'm
going to make this go!* Not, “I'm going to be a teacher and I'm going to
come in at e{ght o'clock and I'm going to leave i three o’clock, and I'm
going to bave my teacher’s noteboo, ” but more of that creativity.
“Here’s a challenge! I'm going to do these things and I'm going o belp
with these ideas. Hey, isn’t this great!” Isaw ber when the kids would
do sometbing well in class and sbe would be excited for them. That's
what a good teacher does! That's the kind of teacber that you want,
somebody who genuinely cares about the kids and wants to see them
succeed and learn things, and yet somebody who isn't going to do it for
them. Kids don't learn, nobody learns, if somebody always does it for
them. So you bave to bave that much concem for ibem that sometimes
maybe it’s better to let them fall down, so they can learn that falling
down isn*t that bad. They can get back up and take off. That's what I
saw in Sherry, and everyone that’s worked with ber bas bad real
Dpositive comments about ber, and she seems to be satisfled with what
she’s doing. (Bev Sidwell)

Strategies related to Pbysical Space:
¢ Try simple adaptations of existing space.

The Americans with Disabilities Act requires that all public and private
entities which accommodate the public must be accessible to individua’s
disabilities. For early childhood programs, this includes considerations for
children, parents, and staff. Adaptations to assure accessibility can include
major renovations such as adding a ramp or enlarging doorways, but they
can also be relatively simple in nature. Consider all aspects of your physical
space, including the playground.
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I'm thinking of a case we fust did recently, where they didn’t bave to
make mayjor changes ltke buslding ramps, but simple changes to the room
arrangement to make it more accessible. Changing arcund wbhere their
play comer was or an corner, whatever, fust let the teacber think through

that process . It doesn’t bave to be a major production, fust simple
changes like that.. (Tom Masterson)

¢ Bninstorm possibilities for storing equipment.

Storage can be an issue. In one center we bad one little boy who bad a stand-
ing bax, a scooter board, a wheelchair and a walker. The teacher bad a pretty
small, crowded room anyway. Tbe teacher about went crazy trying to find
Places to store things. We bad to get creative and find a place out in the ball to
store the wheelchair. One center stores the wheelchatr in the director’s office
when they're not using #t, if the parents don't take it bome on weekends. (Doris
Jobanson) .

e Design space to increase both integration and convenience for staff.

At anotber center I directed they bad dividing walls, but the teachers
could see each other over the divisions. There was a gate that could be
opened and shut. We could see what was going on in each classroom. If
the teacher needed something, you could pass it on. Ithink that would be
a wonderful way to bave Preschool Plus and the typical classrooms all
right there together. (Alicia Cornell) '

Tbere are physical things I would [do] that I think would make a big
difference psychologically to everyone. Iwould put one of the sound-
proof, folding screens— I know that they're not going to build a wall,
and they shouldn’t bave to build a wall— but a simple folding screen, so
that when you do music on one side of the room, you don’t bave to keep
it way down with three- and four-year-olds, because you 're botbering the
other classrooms. (Terry Seiler)

Another trick towerk on s
hiding the thread knots. What
you do: tie a knot in the end
of your thread and pull it
through the sandwich from the
back. Pull it just until it pops
through the backing fabric,
this buries the knot inside the
quilt, and you're ready to
stitch. (Dittman, 15)
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Family Child Leaming Center. (1991). Tbe Preschool Integration Hand-
book: A Daycare Provider’s Reference for Inclusion of Chbildren with
Disabilities. Tallmadge, Ohio: Author.

Gray, B. (1989). Collaborating: Finding Common Ground for Multi-Party
Problems. San Fransisco: Jossey-Bass.

113




