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EDITORS’ NOTE

uilding on the enthusiastic response from the

development education community for the first

issue, we are pleased to present the second

Development Education Annual. Our focus is on
including Southern voices and perspectives in efforts to
educate about international development issues and
Southern countries.

Concern for bringing southern voices to Northern
audiences can be traced to a series of conferences on
development and development education. The first of
these was the 1987 London conference on “Development
Alternatives” co-sponsored by World Development and
by the Overseas Development Institute.

This conference represented a turning point for the
field of development. and by extension, for development
education as well. For the firs' *ime. a large number of
NGO leaders from the South c..pressed their need to be
included as partners in the process of development assis-
tance from the North. Their message emphasized the.
importance of advocacy and educa*on by Northern
NGOs to influence their own publics and governments
toward more favorable foreign policies.

Similar messages were heard at the annual fora of
InterAction in 1988 and 1989. There. again, representa-
tives of Southern NGOs argued eloquently for the inclu-
sion of their perspectives and participation in
development while offering compelling critiques of the
way their countries have been portrayed in fundraising
and education messages in the U.S.

Momentum for including Southern voices in develop-
ment education also came from Carrol Joy's 1987 mono-
graph entitled Educating About Development: Implications
of a Public Opinion Studv which was published as a com-
panion to What Americans Think: Views on Development
and U.S. Thir¢ World Relations., a study by InterAction and
The Overseas Development Council. Joy argued that, in
light of the American public’s lack of knowledge and apa-
thy towards international development issues. the most
cffective way to interest and mvolve the public was for
the people from the south to tell their own story.

Meanwhile, as support for North-South partnership
grew. InterAction initiated an innovative partnership pro-
ject with African NGOs which involved both the devel-
opment and development education communities. The
result has been an increased commitment to integrating

Southern perspectives into development education. In
the last several years, presentations having to do with
including Southern perspectives have become regular
features at development education meetings and confer-
ences. Many development educators now accept this
approach as a means both for fostering interest among
the American public and for presenting more accurate
and relevant messages about developing countries.

Aside for Carrol Joy’s monograph and the report
Toward Partnership in Africa, 1990. (in English and
French) from InterAction’s Africa Partnership project. lit-
tle has been written on the subject in the U.S. Hoping to
fill this gap and stimulate discussion on critical issues of
theory and practice. we have adapted “voices from the
South™ as the theme of the the 1959/91 Development
Education Annual.

We believe that 1990/91 Annual raises some of the basic
questions and issues about including Southern perspec-
tives in development education. Some of our colleagues
from the North address questions related to whether it is
desirable and how it is possible to effectively include
Southern perspectives. Southern colleagues provide us
with their cntical assessments of development education
in the U.S.

We are saddened to report that we were unable to
include our regular feature on the status of research in
development education due to the unumely death in
November of our friend and colleague Carrol Joy. She
was preparing a special feature about her research on a
new teaching methodology for addressing negative atti-
tudes toward the Third World. We are indebted to Carrol
for her boundless creative ideas and contributions to this
Annual and to development education. of which she was
considered and will remain, a leading thinker.

We would like to thank here all the contributors to the
Annual. who had to make time when there was none and
withoiut whom this issue would not exist. We are espe-
cially grateful to Diana Shannon for her beautiful layout
and design which greatly enhances the readability of the
journal.

As you join us for this on-going critical debate, we wel-
come your reactions, as well as ideas and suggestions for
future issues of the Annual.

Williard Kniep Joélle Danant

2 DEVELOPMENT EDUCATION ANNUAL '90/91
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A working conference | Strand Topics
on professional priorities
for global and interna-
tional education:

Objectives
To provide a highly
mteractive setting
lor educators te
explore criteal
1ssues facmg,
American education.
l'o have cach
strand resuit m a
product tor potenual
publicanon that wiil
he usetui and m-
stiucuive o the hiekd

Audience
Decision makers n
cducation, cducators
of all levels, curricu-
lum coordinators.
adnrnnistrators,
project directors,
department chair-
persons., represcita-
tives of state
deparinents of edu-
cation and local and
~tate government

o alobal cducation as a path to school
retormt

* relationship between global education
and mulu-cultural education

« imking global and development educa-
Hon

« bringing a global perspecuive to elemen-
tanv and secondary educauon

e internattonahizing the unders -aduaie
disaplimes

« the role ol teacher education.
cducaton

o the research o

i global

enda lor global education

o mterdisciplinany approach to global
cducaton

e women s issues 0 global education

o global perspectives ny area studies

* foreign languages

Of particular interest to

development educators:

Strand Theme
Preparmg Oursetves
tor the 215t Century:
Linfang Global and
Development
Fducation

Strand
Coordinator

Jef) Unsicker, school

lor International
Tramimg/The
Expenment in
International Living,
Brattlchoro, Vermont

Working Sessions

o Alternative vicws on the global context lor
cducation about development.

« \fcrgig the agendas ot schoul
reform and global/development educa-
tnon.Participants will look at school retorm
as a path to global and development edu-
cation.

« \Models of suceesslul mtegranon ol develop-
ment education in Amencan education.

+» Bulding common ground and mutual
support for global and development
cducanon

For more information on the RETREAT TO THE FUTURE and other
programs of The American Forum for Slobal Education, contact
The American Forum, 45 John St, Suite 1200, New York, NY 10038.
Phone: 212-732-8606 Fax: 212-791-4132
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Special Features

Development Education
Educating beyond labels

by Philip L. Christenson

eeting the economic chal-

lenges present in the

developing world and rais-

ing the living standards of
the people of these diverse countries
calls for a strong commitment on the
part of development practitioners to
concentrate on the very specific and dif-
ferent needs, strengths, and weaknesses
of each country, each region, each com-
munity. This necessarily means leaving
behind unhelpful and dated labels that
provide only generic and over-broad
descriptions of a world that simply
never existed.

Anyone who is interested in lasting
and meaningful progress will depend
less on analyzing the “South” or the
“Third World” and focus instead on the
great needs and great potential of a cer-
tain culture or ethnic community to
work for development gains that fit their
respective requirements.

My experience in the foreign policy
arena over the past two decades has pro-
vided many opportunities to observe the
all too human tendency to search for
simple labels or “quick fixes.” The histo-
ry of development efforts in this century
is clear testimony that quick fix is the
rare exceptinn and that there is no uni-
versal cure for hunger and poverty.

DEVELOPMENT EDUCATION ANNUAL '90/91

Development education materials and
programs shoulc' accurately portray this
complexity.

For example, the “green revolution”
which became part of a significant solu-
tion to hunger and poverty in many
countries in Asia has not been successful
in Africa. Not only are solutions differ-
ent from continent to continent, we now
realize that the causes and solutions for
these conditions vary drastically from
country to country within a continent
and often from region to region. The
countries on the coast of West Africa, for
example, are quite different from those
countries immediately to their north in
the Sahel. The report Low Resource

Philip L. Christenson, nominated by
President Bush and confirmed by the U.S.
Senate, currently serves as the Assistant
Administrator for Food for Peace and
Voluntary Assistance at the Agency for
International Development (A.LD.). Prior to
joining A.LD., Mr. Christenson served as a
senior professional staff member for the
U.S. Senate Committee on Foreign Rela-
tions. During his tenure in this position, one
of his many achicvements was aiding then
committee chairman, Senatcr Richard
Lugar, in the drafting and passage of the
Comprehensive Anti-Apartheid Act of 1986.
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Agriculioe v Alnca vphisned in 1988
by the Congressiona. Jtfice ol
Technology and Assessment clearly
states that there will =robably be no
wide reaching ‘greer revoiution” in
Alnca. but tnat rehiet of the hunger and
lood avatfabiiity enisis wiil come from
seeking solutions on 3 country by coun-
v and 1n many cases. a region by
region basts i deve:aping an educa-
uonal program examining the root
causes ol hunger and poverty in Alnca,
the contribution of peopie engaged in
agriculture tn Afnica would be an impor-
tant resource, proviged 1t was used in
the appronriate context.

The physical differenees in the two
Canbbean countries. Haitr and the
Dominican Republic. that share the
1zland of Heispamoia are vividivallustra-
cd in the accompansing paoto. We see
the barren. cesolae terramn of Ha olf-
set by lush. areen hels of the Dominican
Repubhic The phyaical border between
those countries rellects the stnking dil -
[erences between two massively distine-
uve histones, ideolegies. cultures, and
levels of development The “southern”
or “Third World™ perspectives of the two
countries are hkely 2o be quite ditferent
as well

The sv<temic vauses ot underdevelop-
ment are vetanother area of heated
debate notonly amoena donor countries
but among and winn the developing
countries taemselves Leaders of former

colonies have claimed to me that colo-
miahism 1s one of the foremost reasons
for their current state of underdevelop-
ment. Leaders of noncolonized countries
have menuoned that by not having been
colonized. their countries missed out on
the inlrastructural development that for-
mer colonies have receved and for this
reason are not as developed as they
mught be. Different “voices from the
South” often have vastly different. even
contrasting views.

In the 1990s, an adequate under-
standing of the conditions in developing
countries will recognize that we must
jetison our normal tendencies to box
and label these diverse countries as a
single entity called “the South™ or “the
Third World™ the “Group of 777 or
whatever. The diversitv of cultures, Ius-
tory. pohitical wdeology . chmaue condi-
tons. population density, indigenous
fevel of industrial actvity, and level of
development 1s too great for any single
label 1o fit. In fact, this type of label s
simply nusleading. in his book, The
Weak m the World of the Strong (1977
page +8), R. Roth states this point
clearly.

“On the broadest level, there are so
many underdeveloped countries. and
there are so many dilferences between
them. that anv single fabel1s bound 10
be musleading Whatever indicator we
choose to lighlight, the range of vara-
tion 1s enormous: level of development.

Huaiti and the Donur:can Republic, the island of Hispaniola

DEVELOPMENT EDUCATION ANNUAL '90/91
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per capita income, political lorms, cul-
ture. historical experence or ideology.
In fact, the varauons among underde-
veloped countries are probably much
wider than those among developed

... how do we identify and use
authentic voices from the
mternational development commu-
nuy. the diplomatic corps. and
deademia to increase the under-
standing of Americans?

countries, if only because of the absence
of the advanced technology and heavy

industnalization that tend to create simi-
lar instiiutional patterns and problems.”

A Inend of mune hving in Africa
argues that thinking in terms of a single
labei and explanation interms of the
“South” or the “Third World™ is only
marginally more sophisticated than
some people who think solely 11 terms
ol “those foreigners.” To think in terms
of an all encompassing label is to 1gnore
the complexny of the development pro-
cess and the diversity of the countries
that are currently developing,

Dunng the 1960s and 1970s, the
poorer countries of the world coned the
phrase Third World” as a means to
develop a worldwide political movement
1o make their issues a prominent part of
the world agenda. T'he perception of
these countries was that far and just
development would only take place
when reallocation of resources {from the
“North™ to the South™ occurred and the
international balance of power shifted.
1t was only durning the 1980s when
developing countries started mternation-
alizing thetr economies and reforming
thetr internal pohucal and economic
structures that pereeptions of a unified
movement in the “South” hegan o
change The Nouthern” countries. par-
tcularly in Last Asi reahzed that inter-
nal measures were as important as
international networks.

The “South” does not now and never
did exist as a homogeneous group of
countries. at best it was a pohucal move-
ment that lasicd a short ume and was
continued on next page




continued from previous page

only marginally effecuve. Consequently
the term “perspectives from the South”
has no accurate meaning and does not
serve as a deliming phrase.

A LD, views development education as
an important effort to promote a greater
knowledee and appreciation among
Americans of the many challenges (aced
m developing countries. To achieve this
task. development educators mnst strive
1o develop and present an accurate por-
tratt of the diversity of conditions and
perspectives that exist in the various
fields collecuvely considered part ol the
internanonat development effort.

The perspecuves of responsible and
credible individuals from the developing
warld are an extremely imporiant con-
tribution to understanding the chal-
lenges of development. The dialogue
that 1s begun when their opimions, expe-
niences and percepuions are presented to
an American audience often becomes a
powerlul vehicle for enuical examination
of the vanous preconceptions, preju-
dices, and misconceptions we might

otherwise conunue to hold.

While perspectives from deveioping
countries can provide a significant and
vital contribution to the understanding
ot the development process. the burden
ol selecung views that portray an accu-
rate prcture or tmely perspective and
that are competiive in the current “mar-
ket place of ideas™ 15 upon the develop-
ment educator  Flus selection requires
thoughtiul analvsis to ensure that the
particular view 1s signihcant, umely and
relevant. For instance, in my opinion,
Hernando de Soto, has recently devel-
oped provacative and relevant theories
on development that are worth explor-
ng. In contrast. continuing Lo espouse
the dependency theory and other theo-
ries that blame the so called "north” for
the 1lls of the worldd, wihout locking to
new, and perhaps more timely iheories,
15 nat a lair or responsible appreach to
development education,

It remains the responsibihit ¢ devel-
opmer cducators to offer as tiorough
and complete a picture of development
realities as possible, and to present dis-

similar and occasionally opposing views

that would help illustrate the diversity of
ideas and thought found in the develop-

ing world.

The question then, 1s not whether the
perspectives of people from the develop-
ing world should be included in the
design and implementation of develop-
ment education programs, for these per-
spectives add a rnich element to the
understanding of the American people.
The question to be addressed is how do
we identify and use authentic voices
from the international development
community, the diplomatic corps, and
academia to increase the understanding
of Americans?

As in any educauonal endeavor, care
must he taken to assure that the loudest
or the most emotionally charged voices
do not overtake the discussion. In edu-
cating the Amencan people about devel-
opmen. issucs, development educators
hear the responsibility {or reflecting the
diversity of views, impressions, and
experiences of the people of the devel-
oping world. &

Partners in Action:

A Guide to International Action Projects

B Does your group want to form a partnership with a community in a developing nation?
B Where does your money go when you donate to international deve!apment organizations?

B How do you contact speakers for international programs for your club or school?
B Is your church group planning a workteam brigade to a developing country?

All these topics and many others are addressed in a new how-to-do-it guide written by
Patricia Harrelt and Ellen Wright of INSA, The International Service Association for Health of
Atlanta, Georgia. Partners in Action is chock full of practical information and case studies of

The 150-page, illustrated guide presents a continuum of ideas for involvement in
international action projects that enables an individual or group leader to evaluate their needs,
capabilities. resources, and interests with regard to participating in a project, and to determine

How to Order your copy:

Indicate number of copies desired and include $12.00 per copy

INSA, P.O. Box 15086, Atlanta, GA 30333
B Make checks payable to INSA. Include street address for UPS delivery B

B
M Are you interested in traveling to a developing country?
actual international partnerships.
where they best fit on the continuum.

A
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In Search of a
Global Perspective for
Development Education

ynthesis and reflections
of Annual *90/91

by John G. Sommer

[t has become commonplace to observe that
the world of the 1990s is vastly different
from that of the 80s: the end of the Cold
War and beginning of an unknown new
world order: the realization that human
survival requires strong and immediate
environmental action; and the continuing
globalization of virtually every aspect of our
cveryday lives. Our economic, political,
social. and cultural interdependence with
nations and peoples throughout the world—
notably including the Third World—has
become ever more pronounced, with
national boundaries becoming increasingly
secondary to broader new realities.

Those of us involved over the years in
development education must take cog-
nizance of all this and ask if our efforts are
appropriate or adequate in the context in
which we now find ourselves. At the risk of
being overly provocative, I would have to

say thev are not.

John Sommer s the Dean of Acadenmic Studies Abroad at the Schaol

for Internqtonai Trammg/The Experiment m Ingernational Living in
Brattlebero, Vermont. He has been among the leaders of develop-
ment educatton and served as char of the InterAction Development
Education Commuttee from 1984 to 1988. Mr. Sommer has had 28

vears of desclopment expenence in dif fevent countries through posi-

ttons of responsibiliy with international voluntary services, Ford
Foundation. Orerseas Development Council. Peace Corps, and
US.ALD He s the author of the publication Bevond Chanity: US
Voluntan Aid for a Changing Third World. Mr. Sommer holds a
A.A. from fohns Hopkins School of Advanced International Studices.
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continued from previous page

Ol course. we have come a long way.
Considering that a mere dozen years ago
development education hardly existed as
an activity of US. private and voluntary
organizattions (PVOs), the fact that there
Jare now the types of activites reflected
n the case studies in this Annual s
cause for sausfaction. Add 1o tlus the
fact that there are many other types ol
organizations. mcluding some of our
feadimg lormial and non-tormal educa-
tonal instituttons that are educatng
Aniericans on Third World development
1sstes (PVOs. alter all. are relauvely
nunor actors), and there 1s room for vet
more satisfaction,

However, in examining the record, a
number ol Third World spokespersons.
mcluding some represented in this An-
nual, pronounce themselves as less than
pleased . Some feel our motivations lor
development education are too tied to
lundraising considerations that tend to
rob Third World people of their dignny.
others teel the Third World images con-
veved are unduly exotic, thus unrepresen-
tatve and unfair. As Mutombo Mpanya
ohserves. relerring to materials on learn-
g tours to Africa, “the advertisements
clum that the agencies™ wours are an edu-
cational experience. offering the possi-
bility of international (riendship and the

chance to see Africa as i really 1s; [yet|
the images in the brochu: - belie these
proni-ises. for they show only animals.”

While some of the commentators here
may over-emphasize the negatve at the
expense of some of the positive elforis
that have heen undertaken, survevs
show they are surely correct that the
average Awerican’s image ol Asia, Alrica,
or Laun Amenica 1s one of grinding
poverty tthe mud hut. crymg child syn-
drome). governmental corruption, and
veneral incompetence. Speaking as one
who annually sends everal hundred
American undergraduates to study in
Third World countries. | can attest to
frequent surprise. even disappomntment,
when my students land in Nairobu,
Bangkok. or Belem, find modern cos-
mopolitan cities. and feel cheated unul
they see the “real” Kenya, Thailand. or
Brazil. Such 1s the stuff of stereotypes—
and the critical importance ol appropri-
ate development educauon.

The theme of this issue 1s “Perspectives
from the South i Development
Education.” Can one doubt that without
such perspecuves the educational “prod-
uct” must inevitably be flawed? And yet,
as just indicated. we 1n the United States
have too olten failed to take these per-
spectives into account as we spread our
messages about the Third World. There

DEVELOPMENT EDUCATION ANNUAL 90/91

are no doubt several reasons for this.

Among the major ones. perhaps, arc the
fact that our knowledge of history, hmit-
ed 1o begin with, 1s further limited to the

. western trachtion from which the US.

majorty culture derived: that, particu-
larly unut the advent of returned Peace
Corps volunteers, we had virtually no
significant exposure to Third World
societies: that ous society generally
respects wealth and technology over
“under-development,” without consider-
ation of cultural riches and locally
approprate technologies: and that many
ol the U.S. mstitutions concerned with
Third World countries were, and are,
fundraising, aid-giving nstiutions
which feel compelled to exert emotional
tugs at the American heartstrings
through appeals to puy and guilt. The
irony. of coursce. 15 that the more elfce-
tive their fundraising, the more
demeanced of therr dignity the benelicia-
ries, the more "aid faugue™ sets in, and
the more ulumately self-defeating, i a
larger context. the entire effort to pro-
mote justice and well-being for Third
World people.

A key related problem raised by my
colleagues writing in this Annual 1s that
ol symptoms vs root causes of Third
World poverty. They note that most
PVO public mformaton highhights
hunger, homelessness. and disease, the
symptoms rather than the root causes
which lie. n fact. in national and mier-
national ccononue and pohitical power
structures. Furthermore, my colleagues
complam, we exaggerate the tmportance
ol our U.S aid clforts and fail 10 note
adequately, 1f at all, the central role o

If Third World perspectives are key,
whose Third World perspectives
should then be considered?

Third World peoples and nstitutions in
improving their own lives. Thev are
vight on both counts. proving once again
the criucal unporntance of considering
Third World perspectives in develop-
ment education.

t{ Third World perspectives are key.
whose Third World perspectives should
then be considered? As one commenta-
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tor here nghtly notes, “different voices
from the South often have vastly differ-
ent, even contrasting views”; we are
advised 1o seck the perspectives ol
“responsible and credible indwiduals™—
sensible criteria for selecting Northern
voices, 100, one would think. But how
1o decide who 1s responsible and credi-
ble?—a Third World dictator, a rural
peasant, an chite businessman, a lefust
journahst? All will convey varving per-
spectives, making the sclection i many
respects a political one. U.S. PVQOs and
cducattonal msututions will vary, oo in
therr interpretatons ol Third World
poverty, depending not only on whom
they histen to, hut also on their ideologt-
val backerounds, lunding sources,
degree of acadenue freedom, ete The
pomt s that education, weally, should
e objective, conveving all sides of the
ssucs. complex and dificualt as tis mas
he to not only do. but also to communi-
cate clearly.

It may be helpful at this point o
remind ourselves what development
education is. Although 1t 1s quite ditfer-
ent from fundraising or related pubhic

intormation matenals, the motvauon tor

domg it frequently relates o imancial
aspirations of the sponsors, thus the
need to consider messages under these
headings too. As defined m A Framework
‘or Development Education m the Umited
States, however,

Development education has as a primarn
oal the bulding of @ commugted constituen-
oy for development both at home and
abroad. It begins with a recogntiion of glob-
aluerdependence and the conmung need
ion ustice and equaty i the world s pro-
SHamy and processes convey mjormatton,
promote humanianan values, and stmu-
late indivdual and community denon
dimed at improving the quaiy of life and,
ctinunanng the roet causes of world pover

Elimmating the root causes of world
aoverty - Ane s struck by the Lack ol
anv imuauon in tdus detimon 1o Fhird
World poverty Might the United States
thus be a subject {or development edu-
caton, as well? (Read the chapter heren
about an indian educator in Tennessee!
futanother wav. it a Martian were o
Jescend to Earth and tour around for a
while, would he or she (do Maruans

have genders?) notice only Third World
poverty, degradauon, and injustice, or
that ol America as well? Or sull another
approach: what would be our reaction o
photos of teary-eyed U5 phetto chil-
dren were the only image ol Ametica
conveyed to the rest of the world?>—not
atotally unheard-of dea to those whao
have travelled m sociahst countries——
with controlled media that expose U S
poverty. homelessness, cnme. and
inequitics) much as we m the U s,
expose these aspects ol hfe inthe Third

We therefore need new lenses so
that we avoud creating i develop-
ment education the world in our
own image, creating instead one
with a truly ¢lobal perspective.

World Our Martian would be the first
1o deery the idea ol etther a northern or
asouthern perspective: s/he at) would
mevitably take a global perspective And
that 1s our challenge 1l development edu-
caton 1s to ranseend the parochial and
treat our planet’s problems m the global
dimensions i which thev existin realty
This 15 no casy task. We mevitably
helong to natoens, some of us colonized.,
some colomzers. We belong to classes
within and across natonal boundaries
We theretore need new lenses so that we
avord ereating m development educaton
the world i our own nage. creanme
mstead one with a truly global perspec-
tve. T repeat, this s not casy. partealar-
Iy since most of us aren’t ver “there”
ourselves, nor are our “auchences.”
While some of the case study activities
and deas discussed n this Annual may
help te ke usin this direction, i fash-
oy our acuvities n the tuture s
mperative that we keep this global
NMartan. i vou will) perspective m nind.
Finallv, there 1s the matter of scale.
Here | must return to my muual provo-
caton: our elforts are grosshy madequate
1o the situauan . Yes, we have done
much 1n development cducation over
the past dozen vears. But look at the
worseming problemst—among others. an
mncreasingly poverty-stricken “Second
World™ that competes tor attention. n a
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recessionary chmate, with the already
poverty-stricken Third World, and also,
as we have noted, with the poverty-
stricken 10 our own country. s thisa
tme when PVOs can affora 1o continue
just a few development education pro-
jects worth scarcely more than 1-5% of
their overscas project budgets? What is
more iikely to influence the prospects
for peace and well-being in the world:
some 1rrigation systems, health clinies,
and schools m a few favored villages
thowever needed) or a major education
campaign aimed at reforming govern-
ment policies with respect to trade
restrictions, arms exports, and human
rights? Sinularly, are we not at the point
where we should be taking a sysiems
approach to development educauion
wsell. pomg bevand the few small-scale
projects at the marging ol PVO activities
o a major movement demanding change?

Navid Korien states 1t well n these
pages’

Development professtonals, meluding
thase who statf voluntary agencies, have
venerally treated the education of their con-
stituenctes regarding the development prob-
lems of the Sowth as a secondary concern.
Development education was constdered
mmportant prmantly ds 4 means of assunng
finanaal contmbutions for voluntary orga-
nzattons and public support for official
nternational asststanee budgets. As we
redefine the natwr e of the development
problem. e must also reconsider the
nature and role of development cducation.

Rather than passive contributions, we
MUSE NOW ~ecid the detive engagement of
broad cinzen constituencies as agents of
policy, msuutional, und lifestvle changes in
cdch of our respective societies—both North
dand South. This 1< busically a development
cducation agend, or more accurately an
cducational avendu for global transforma-
ton. Rather than bemg pevipheral to the
red bustiness of the voluntary ageney, it
hecomes the core business, the prioruy.
This. to be honest. is a call for advocacy.

Yes, we need southern perspectives.
We need northern perspectives. Most
of all we need global perspecuves, aimed
at sumulating individual and communi-
ty action on a scale needed for nothing,
less than ensuring human survival, with
dignity. &
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Focus on Africa, Asia, and
Latin America

Creating the World in

Our Own Image

The American media defines Africa

by Mutombo Mpanya

or the last five years | have
been engaged in research
aimed at 1dentifying and
assessing images of Africans in
the Amencan media and educational
matenals. More specifically. I have been
conducting survevs, discussion groups.
and content analyses ol various publica-
tions. Major newspapers. such as The
New York Times, The Washington Post,
and The Chnistian Science Monitor, as well
as {lyers from private development orga-
nizations, a sampling of tounst agency
brochures and several text books pro-
vided the raw materials for this project.
The survevs and discussion groups 1
conducted were both in Canada and the
United States. and highlighted 1ssues
and topics pursued in this study.
Overall, the results of this project
have not been very positive. The surveys
revealed that large portions of the
American public sull view Africans as
prnmitve jungle dwellers. In the news
media. the dominating African images
are of coups, corruption and war. The
private development orgamizauons’ fly-
ers typrcally present images of starving
children and parched. barren lands. The
primttive image reappears in the travel
agency hrochures, but this time in the
context of an exotic, tenpting paradise.
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School t ~tbooks create an almost pure-
ly economic image of Africa as a store-
house of mineral resources and cash
crops. In the entire multi-media, multi-
source portrait of the Afnican continent,
there 1s nothing of which the African
people can be proud.

While these results were not unex-
pected, the study did present a few sur-
prises. There was a mention of Africa’s
rich cultural heritage in a development
organizatnon's brochure. Several people
in one of the surveys indicated that they
were aware of the abiding sense of
extended famuly that most Africans pos-

Mutombo Mpanva s originally from Zaire.
He is presendy directing the International
Environmental Studies program at World
College West in Novato, CA. Previously,
Dr. Mpanva served as Coordinator of PVO
actwvities at the Kellogg Insttute of the
Universuy of Notre Dame i Indiana from
1984-1989. Between 1988 and 1990, he
was o development education consultant for
InterAction/FAVDO Africa Partnership
Project. He has also conducted numerous
workshops related to African perspectives
on L.S./Canadian images about Africa at
LS. /Canadan conferences. He holds a
PhD from the School of Natural Resources
al the University of Michigan.
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~ess. Even so. the preponderance ol dis-
wurbing images compels the question:
why are images of Africans in the
American media 50 negauve? The
answer o this question has many parts
Here | would hike to focus on two or
three that seem to me the most signih-
cant o development educators.

he hirst point to consider 15

that, while the images of

Alricans being presented

the American people are neg-
auve, the nnage ol the agency responsi-
hle for the presentation 1s positive. The
goal of presenung Alrica seems to get
Wast i the business ol enhancing one s
own public refations,

Itavel agencies., for example. use
mages of wild beasts. stereotvpieally
exotie peoples m bizarre nauve dress.
and lush and savage landscapes as bal-
Wwsts to weght ther pronuse that they
cuan dehver the untamed primiive conu-
nentand ver o ade therr clients with
all the amenities ol civilizauon. The
agencey s untarnished by the barbann
surrounding t—they olfer exeeptional
quality, in services and people. The
dgeney s assoctated with the tuxury
hotel, their bases and offices. They are a
~ccure and contortable bastion ol west-
crn cvthzauon planted amudst the sav-
age creatures and jungles ol primitive
Alnca. Though the adverusements clanm
hat the agencies” tours are an education-
atexperience. otlermg the possibihiy o
anternavonad friendship and the chanee
o see Adrica as i reallv s the images
‘he hrochures behe these promises, lor
thev show onlv ammals,

fextbooks and instructors sumilarly
present positive images of themselves
through contrast with negauve images o
Alrica. This s not a conscious act. Manv
rexthook writers and teachers pereeive
themselves as senstuve and free ol the
ungenerous stereotvpes so olten apphed
o Alrca and Alncans. Indeed. some
oclieve they are gomng out of therr wav to
weach therr students and constituencies
about the real Alriea. Yet. the actual
mages ol Alnca in most school books
portrav the continent as a soulless object
ol the matenal mterests of the western
world Alricas not people. nor even hiv-

g heasts and jungles. but merely gold
or copper mines and cotlee plantanions.
\When a human clement 1s brought

mto the discussion, as when history 1s
exanined, the usual pattern of negauve
Afnican images displaved against positive
weslern tmages recurs. A poweriul
example of this s the misconception
perpetuated i textbooks and now held
by many teachers regarduig the history
of slavery. Every texibook I examined
opened this topie with a ravonalization
al slaverv. 1ts naturalness and pervasis -
ness 0 Africa. The existence of slavery
m Alrnica prior to the appearance of
white slavers on the continent 1s invart-
ablv stressed. as 1s the Tact that wiate
peopic were themselves slaves a that
mme. hterviews with teachers revealed
that most beheved Alrcans were deeply
mvoned m the slave trade and sold ther
awn peopie to Luropeans. Great clorts
are made to estabhish the fact that
Mricans are not on higher moral ground
than whites on the slavery ssue. [s the

Rather then depicting Africa as
the antithesis of America, Africa
should be shown in images of simi-
lavity. imaees of fellow humans
that are casily recognized as real
partners in the world.

iexthbook approach to the subject truby a
condemmnation ol the mstiution ol slavery
and an attempt o mprove understanding
1 the listonical relanionship between
Alnica and the western world? Or s 1t
rather an extraordinary deviauion from
the true topie. designed to help western
nauons deal with their gult and improve
thar psychologieal welfare? Insisuing that
1 1s relevant that Afrnicans were mvaolved
with slaverv 1s on a par with arguing tha
hecause some Jewish people collaborated
with the Nazis, the holocaust was in
~ame way natural or right.

lournalists are lond of saving they
nresent “onlv the facts ™ Therr sell-image
and the one they present 1o the world 1s
ol aconscicnuious. cthical protessional
who bears the responstbility of inform-
ing the greater public about the situation
m Atrica. If there was no hunger in

DEVETOPMENT EDUCATION ANNUAL 9(/91

14

Alnca. thev claim, they could not report
it 1 there were no wars, they would not
be writing about them.

According to the journahstic perspec-
tive, 1t 1s Africans” inability to rule thern-
sclves wiscly and well that makes it
necessary {or reporters to present things
the way they do. They are not in the
business of creaung images, they insist,
but ol telling the truth.

Some journahists | interviewed belicve
they are excessively generous towards
Africa. and have looked the other way
and kept silent rather than report some
ol the things they have seen on the con-
unent Others have the frankness to
adnut that their reportage 1s directed by
the interests of the western world, and
that this direction alfects the topics and
areas ol Alniea covered in thewr arucles.
Alew even acknowledged that they are
essenuathy o small busimess operation,
sclimg the words the public wants to
read without guestioning why the public
craves them. or where public opinion
came from n the hrst place.

Inevably. then, most journalists
describe Alrica as an incompetent place,
incapable of self-orgamization. It s a con-
unent {ull ol burcaucraue mmeputude and
irresponsibility. The journalists them-
selves, on the other hand. are a compe-
tent, responsible and objective bunch.

Development agencies are not
mmune to this unfortunate tendeney to
contrast neganve images of Africa with
their own positive sell-image. The nega-
uve Alncan image here takes the form ol
dgravevard hitled with emaciated bodies.
In appostiion to this 1s the agency’s posi-
ave sclf-image. that ot the savior. By
providing the required matenal
resources and expertise. the agency 1s
the problem-solver. rectitving the mis-
fartunce ol Alncan starvation.

This polartty of negative Alrican
images and positive agencey images.
while unfounded n reality, does have a
pracucal. even logieal side. American
organ.zattons leel they must create posi-
tive tmages ol themselves i order to
chicit monetary support Irom the Amert-
can people Rather than depicuing Afriea
as the antithests of Amertea. Africa
should be chown 1 images of similaruy.
continued on page 14
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WESTERN
WORLDVIEW

n this article. 1 will propose what |

believe wood development educa-

uon should be, based on mv anal-

vsis of international development
and on seme of my experiences m devel-
opment. development education. and
journalism.

To discover people through their  +n
words, rather than the words of others.
to show the iinks between enuical 1ssues
in the North such as budget dehats or
the environmental ¢nsis) and the ones in
the South as part of one mternational
svstem: here are the key objectives
which shouid prevail in development
cducation.

However, images shown through the
media olien lead one to believe that the
“helpless”™ peopie i the South cannot
sunvive without the gencrous gilts of the
“developed” people.

simularly., some U5, development
Organizations prionty o demonstrate
their productive assistance overseas
rather than educate the public has often
influenced them o choose negative
images. The stress glven n some mes-
sages on orgamzauons’ efficiency may
have generated more hinancial support
from the pubhce and other sources.
However. such messages and mages
have resulied in underesumaung the
ones being poriraved. As ard takes ona
connotation of transler from North 1o
South. 1t also seems to present one sin-
vle model of development. thatis the
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Educating

about Alrica
Decoding the
domination

by Eugenie Aw

mainstream western maodel. s s how
the conteat ol underdevelopment
hecomes obscured.

Good developnient educanion shouid
am Lo give a new context to develop-
ment and to weave new sohdarity.
Before attempuing to improve develop-
ment cducation, one needs w examine
the very process  ud.

Culture and Historv as Premises

for Development Values

The current mainstream development
process 1s based on the dominant west-
crn culure. which has been named by
Burkinabe Joseph Ki Zerbo, “the culture
ol the prev This culture has enabled ns
members to five with the tliusion of
absolute knowledge. showing a blind-
ness, ignorance and sonetimes negation
of ather cultures” hustory. parucularly
Alncan history.

For example. in my experience as
journahist. when discussing development
with Canadian colleagues. [ have
abserved that some of them have reject-
cd my knowledge of development and
quahfied 1t as empinical. which in therr
eves s of lesser value than theoreucal
knowledge. In this example. 1 was
denied expertise on my own continent.
which seems w imply that the musery of
Africa has been made o a speciahized
husiness.

Another example of misunderstanding
15 one that occurred between an
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\merican development project managey
and local Afniean people whom he want-
cd W orgamze into a cooperauve. These
people were already organmized in their
own tradinonal wav, but the project
manager could not understand or appre-
clate their way. Wasn't it cultural to
hehieve that only the cooperauive was the
right wav of organmizing oneselves?

In vet another example. | have wit-
nessed the surpnise of a Canadian devel-
opment expert, when he read the
sophisucated responses of the villagers |
had approached in ten Scnegalese vil-
lages lor a needs assessment. His sur-
nnse showed me that. in hus siate of
nund as a helper. he assumed that those
he wished to assist were unable to think
tar themselves.

Eugenie Aw 1s a journalst frem Senegal.
Sheas cwrrentdy completng her Ph.D. in
communicattons dat the University of
Quebec n Montreal. Ms. Aw serves as a
consultant in development educanon to a
aumbcer of Canadian development organi-
zatons und has conducted several work-
shops related o African perspectives on

U S./Canadian images about Africa at US.
and Canadian conferences. Previously, Ms.
Awavas Coordinator of the Afnean develop-
ment cducation working group for the
InterAcnon/FAVDO Africa Partnership
Project. She was also Exccutive Director of
a Pun-African Asseaanon of Female
Journalists, based in Sencgal.
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The marginalizauien of Alrican
women has been another outcome of the

mainstream development process oo
olten T have seen the Northern women
themseives ik i tae name and in the
place of their Alricar counterparts,
hecause they have percenved African
women as oo timd - But Alrican society
has tradinionatiy allowed women the
power o speak for inemselves

[ am nat relecuns Northern NGOs'
intervenuon in Alnica Rather, { propose
1o go turrher and revew the premisces for
ouractions such premises are bornin
the nund. intluencee by thoughis. in
turn influenced by cuiture and history
Onee darthed. these sremises must be

ntegrated o deve soment education,

Worldviews in the development
process

MWhat 1~ caied deve.coment s based on
worldviews, { have aiempied below o
dethine the mamstream western view, as
well as the Atncan «iew o development
Fach one 1= not necesanly in contradie-
non to the omer, ana at tmes there
could even he a ttow irom one 1o the
uther.

Western Workdvien Vncan Worldview

Maodernization \Mantaming posi-
ave & dvnamie

radriions

Linkime,
Yenculiare o
ndustries

hdusimanzaton

Products tinvy
Growth

Qualitanve ¢
ajobal betterment

Countrvside

LS

[ineann careulariy

indhv i Jommuniy

D nvironient Naure

Dane A\ oikimg e Relanng

i ransfer Reallocauon

Prhink that the Alecan worldview mie-
arates the comples. - o eahines by
heme giohat and v silowing for spect-

oy Yo wiale No=oaern NGOs have a

wide variety of development approacn-
¢s. depending on their sizes and coun-
tries of origin, very few ever integrate
tradiuonal Afncan approaches.

What if we learned from African
cultures?

This tvpe of learming would first requure
stlence. an active silence within onescll
which would allow {or an openness to
learning about other cultures, as a pro-
cess towards discovering true develop-
ment. When talking about truth,
Alnicans compare 1t to the sun:f vou
stare at 1t, vou are blinded by wand
cannot disunguish anything. You must
therelore wrap e with alaver o soul.,
which vou can break hutle by hutle. <o
that truth witt appear progressively In
this wavat will be aceepled and e
arated

What can Alrean cuiture relae we us
about itic. and paruculariy develop-
ment? s best o approach the question
from the words ot Alricans

Here are some proverbs. lor example.
on the next column

Our history has been one ol oppres-
ston which has ted to a toss of idenuy
and the mterruption of 2 coherent devel-
apment But there cant be development
without roots Yet our development has
heen a mere cione of the mamstream
swestern development whose man char-
actenistic has been to oceur at the
expense of other peoples. Therelore, s
essental o incarpoerate a historeai ner-
spective mta development educaton.
¢ ulturallv, this might appear dilferemidy
for example., what mav be termed tribal
nghis m Atnca would be cailed nauonal-
istic mihitant straggle elsewhere.

Fhere won't be anv developmient
without rediscovery, reapprectation. and
rebirth of our lundamental roots and
own ratonahts . One cannot develon
fully when one 15 an orphan {rom a part
ol onese't

(1 this context. priorites for deveiop-
ment should be aiven to such ssues as
debt and redistribution ol resources and
be organized under both the globai and
Tocal leveds, as well as include devetop-
ment cucation i hoth the North and
south.
contimued on next page
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VOICES OF AFRICANS
HEARD IN PROVERBS

ABOUT NATURE
"NATURE GIVES WHAT IT
I$ GIVEN.

"NATURE DOES NOT LIE”

"DON'T BORROW FROM
NATURE BECAUSE IT WILL
REIMBURSE ITSELF WITH
INTERESTS.”

ABOUT KNOWLEDGE

"KNOWLEDGE 15 LIKE FIRE:
(T 1$TO BE SOUGHT IN
YOUR NEIGHBOR AS WELL'”

ABOUT WOURK

[F YOU WISH TO HAVE A
GCGOD HARVEST, YOU
WILL HAVE TO CONFRONT
THE BURNING SUN/

ABOUT SOLIPARITY

"ONE FINGER CANNOT
HOLD A STONE.”

"ONLY TOGETHER CAN
WE LIFT A ROOF.”

ABOUTAID

“IF ONE SCRATCHES YOUR
BACK, YOU MUST SCRATCH
YOUR BELLYY

"DONT HITTHE HEAD OF
THE ONE WHOQ 15 CARRY-
ING YOU ON HIS/HER
BACK."

ABOUT FOREIGNERS

"A PIECE OF WOOD MAY
SOJOURN IN WATER FOR
AS LONG AS IT WANTS, IT
WILL NEVER BECOME A
CROCODILE.
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continued from previous page

Implications for Development

Education
For development education, attention

to such priorities would translate into:

e ntegrating an Afncan voice 1nto mes-
sages about Africa;

¢ placing 1ssues n the context of the
history of domimation:

* acknowledging that African knowl-
edge. awarcness, action, responsibili-
tyv, and autonomy need to he
appreciated in the development
process lor true partnership:

¢ appreciating Alnican people and cul-
tures. including their differences;

* asking questions about who makes
the deaisions for what, and who
finarces what for what, with whom?:

¢ acknowledging that development s a
two-way process. and that the south
can also teach something 1o the
North:

¢ highhghung the need to empower 1he
VICUMS (1L.¢ women, imnugrants,
vouth, minonues. cte.) of the interna-
tional systems everywhere through
sohidanty networks;

* cducaung development project man-
agers as well as others.

In conclusion. development with soli-
darity means to acknowledge others,
and particularly ta accept that others can
bring their own experience and knowl-
edpe. 1 respect. exchange of expert-
cnees. appreciation of culures, and
solidanty can be promoted based on this
acknowledgment ol athers. 1f one can
agree that others have not onlv the nght
1o survive but to ive a hie chosen by
them. then one wall no longer ask gues-
nons such as whether a debt has to be
repaid. because a new global society will
have emerged.

Fhave met farmers from the North
who, while keeping their own dentity,
<till look at others from the South with
apprecaton and acceptance of their dif-
ferences. and who understand that cach
individual must be enuitled 10 have the
means 1o choose histher hife. Such peo-
ple make me say that sahdarnty 1s the
tenderness between peoples. This 1s
what development education should be
about A

Mpanya (onanued from page 11
images of fellow humans that are easily
recognized as real partners in the world.

Since fundraising and devetopment
education arc undernably hnked. 1t 1s
certainly pertinent to ask whether they
are compatble. My own answer 1s. 1t
depends. Good development education
can be a sound basis for raising funds.
Certain private voluntary organizatiornis
(PVOs) have estabhshed development
cducation programs in high schools, and
raise [unds to support small community
projects. Within the United States gov-
ernment. pohucians used development
cducation o encourage the citizenry to
support. and therefore generate. more
funds {or foreign and.

But when lundraising elforts reiv on
“starving babv T tvpe images, 1t creates
tension between the monetary goals and
development education One s trving o
maintain what the other 1s working to
change. I'. - this reason, many P\'Os arc
suffering 1rom the conflict between
those who feel they must push the
“starving baby” image to raise funds . ad
those who fecl the image 1s unnecessary
and mislcading.

For many reasons. | hold with the lat-
ter view. Sensationalism and negativism
pay—or so it s said. But do the drama
and pult gencrated really determine the
extent of a person’s gencerosity?

Moreover, 15 the money making a dif-
ference m Africa? Funds spent in devel-
opment projects in Africa over the last
three decades have not brought about
the success that was anucipated. There
is no hard evidence to support the claim
that 1f PVOs had more money from the
American populace. they could solve the
problems of development in the south.
or even substantally alleviate them The
wssuc that should be engaging our aiten-
ton at this point s the interplay
between the reahues of economic sur-
vival for the development organizations
themselves. and the equally real solu-
tions to Southern underdevelopment
which imvolve educaung Amercans o
understand the root causes of Africa’s
problems and to support more appropri-
ate policies.
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espite the someumes

extreme negativity of the

images of Alfrica brought to

the American public, there
has always been some positive reaction.
This seems to inchcate that changing
negative images may be quite difficult.
The 1mages not only originate in the
deep process of socialization but. more
importantly, the negative image is intrin-
sic to the positive self-image the agencies
wish to maintain. These agencies’ liveli-
hood depends on a negative image of
Alfrica.

Under these conditions, research
must now ke directed towards discover-
ing the most positive images people
have of Africa and promoting these
images. This positive approach can be
effected 1in many ways, and must
inevitably lead to some restoration of
halance. Development education has a
cnitical role to play in this endeavor.
First, anything negative coming out
ol Afnica. whether images, information.
adveruisements or news reports, should
not he taken at face value. America s
voung and old must develop their
critical faculties and examine the various
possibilities that could have provided
the negative input they have received.

A book. a film, a TV broadcast about
Africa may tell more about the maker
of the wark or abow 15 1ntended audi-
cnee than about 1ts subject matter.

Sccondly. people must be encouraged
to alhirm the special qualties of African
sacieties. Methods of resource manage-
ment under condinons of scarcity, for
cxample. may have great benefits now
when societies’ resources are shrinking,
Communitics must draw on the experi-
cnces of the Afnican people. to leam
[rom and uulize this valuable resource.
The positive feelings of kinship. solidari-
ty and helonging that are the basis for
the typical African experience are feel-
ings all human heings desire and under-
stand. The cultural diversity of Africa
has evolved n a way that alfirms and
cclebrates the diversity ol humanity—
alesson that could prove essenuial to the
survival of the planct. &
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RESOURCES FOR PROFESSIONALS

from the
National
Clearinghouse
on Development
Education
(NCoDE)

Believing Is Seeing:
Attitudes and Assumptions
that Affect Learning About
Development

Based on a three-vear study project
by author Carrol Jov. Believing I
Seeing reviews rescarch i the
soctal sciences, with asspecial
cmphasis on psychology. to learn
how American social atutudes.
assumpuons. and beliefs about
international development issues
anise and are changed. The author
draws important conclusions
about the kinds of educanonal
strategtes needed to address
atttudes impeding the pubhcs
support for development. 1990

o+ pages. $8.00.

Development Education:
World of Connections

What 1s development education?
Why s it important? Through
lootage and mterviews with key
mdmiduals from government.
business. education, and private
organizations, the video explores
L2.s. connections with the develop-
mg world, the nature and purpose
ol devetopment education and the
need for peaple n the LS. 1o paruc-
ipate 1 development education.
For use by development and global
cducators. development workers
and communuy groups. 1989.

19 minutes. $20.00.

Resources for
Development Education
Compiled from the NCoDE
resource database, the directory
comprises a comprehensive listing
of annotated material resources
for educating about internauional
development. Over 250 print and
non-print materials are listed by
category and type of material.
Categones include instructional
packages. issucs analysis, primary
mtormauon. and theory and prac-
tnee of development education.

I\ pes of matenals encompass
audio/visuals, books, curriculum
units, kis. manuals, and simula-
tions. The descriptions of matenials
highlight thew goal. theme,
potential audience, point of view,
and geographic focus. 1990.

151 pages. $12.00.

Who's Doing What in
Development Education
This dircctory highhghts
organizations and their develop-
ment education programs. Initially
compiled m Spring 1989 by the
L.N. Non-Governmental Liaison
<ervice. a revised and expanded
cdition will be published n
Spring, 1991, $12.00.

Order Form

Name

Believing Is Sceing: Autitudes and Assumptions, $8.00
Resources for Development Education. $18.00

Whos Doing What in Development Educauon. $12.00
Development Education: World of Connections . $20.00

Quantity Total

Address

City/State/Zip

ALL ORDERS MUST BE PREPAID. Please add 10 e for postage and handhng. $2.00 mimmum. Make checks payable
te The Ameraan Forum m U s dollars send pavment and order torm o
The American Forum for Global Education. 45 John Street, Suite 1200, New York, NY 10038, (212) 732-8606.
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Guidelines for PVOs:

A Sample Product of

An Aid to the

Collaboration between

Development of
Southern and Northern NGOs

Public Information,

developed under the

Fund Raising, and
interAction/FAYDO

Educational Materials

Africa Partnership Project

about Africa

Background by
Thomas B. Keehn and
Nate VanderWert

Initiated in mid-1988, the Africa Partnership
project was a direct response to and an inte-
gral part of the rapidly growing dialogue
between Northern and Southern NGOs. This
two-year intercontinental effort aimed to
build partnership and trust between African
NGOs and U.S. PVOs. The project was
designed and implemented by InterAction (a
consortium of U.S. PVOs) and FAVDO (the
Forum of African Voluntary Development
Organizations). Major activities took place at
[nterAction Annual Forums in the U.S. in
1989 and 1990 and in Dakar, Senegal, in
1990, where FAVDO is headquartered. The
project was funded by USA for Africa. John
Hammock of Oxfam America chaired the
project committee for InterAction; Mazide
N'Diaye represented FAVDO.

Project activities took place on three
levels: 1) building trust between African and
U.S. CEOs: 2) stimulating program collabo-
ration at the field level; 3) changing the
image of Africa in development education,
fundraising, and public relations materials.

As a key part of this third strand of the pro-

ject—changing the image of Africa—

U.S. and African participants. mostly educa-

tors, developed a set of guidelines for
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deveiopment educauon. fund-raising
and public relations materals.

As 1o the process by which these
gurdelines were developed, InterAction
first requested member agencies to sub-
mut educational and fund-raising mateni-
als relaung to Africa that they had
produced. More than 30 sets of mater-
ais were receved.

The U.S. development education
working group of the Alrica Partnership
Project theu analyzed and discussed
these matenals. Their prehmimary dehb-
crations were {urther considered at a
joint meeting of Alncan and U.S.NUGQOs
convened at the InterAction Forum in
Danvers. Massachusetts, in May 1989,

At this stage, three docuiments were
deveioped for the project. Mutombo
Mpanva, a Zaran cducator and consui-
tant o the project, prepared an anaivsis
ot the materials in a paper enutled e
Image of Afnica: PVO Maternls © Eugeme
Aw, communications specialist from
senegal, wrote a paper providing An
Alncan Perspecuve on Development
Cducauon.” Simulancously, “Guidehies
{or PV'Os to Aid in the Development vi
Cducational. Fund Raising. and Public
Relations Matenals ™ were dratied. They
were distnibuted v both French and
Enghish o project parucipants. Phey
were then considered and modihied ata
consultation held in Dakar in January
1QQQ

These puidehnes are the most <pecttic
1 probably the mostimportant o -
come ol this strand of the Alrica
Partnership Project. Why s ths true”

Coutlesly InierAction

The reai value of these guidelines 15 1n
therr use by U.S. PYOs to present more
halanced and realistic images and mes-
sages Lo the U.S. public.For the Alneans.
their role as partners 1s to do the same in
Afnca abowt the U.S. While there are dif-
ferences 1n role, function, and status of
development education on the two con-
unents. partnerships were torged with
common understanding and approach-
¢s. This augurs well for future acuvities
which we hope will include new and
more positive images and messages
ahout Atrica for development educauon.
fundraising, and public information.

Finally. in the ongoing dialogue be-
tween Northern and Southern NGOs, our
southern partners have recommended
that development education and advoca-
<v become high priorities on Northern
NGOs avendas Fhe Africa Partnership
Project i veneral. and the Guidehnes
particular. have contributed signiiicantly
todaaitate the implementauion of this
recommendation among Northern
NGOs for the next decade

Thomas B. Kechn s u Semor Consultant,
InterAction-New York. and. among other
responsthiiies, has been servng as the
Program fficer for Development
Fducation and Constituency Bulding there
sttee meeption of the organization m 1983,
Nute VanderWert s currently o
Development Education Consultant. at
¢ ODEL - Coordination in Developmentrin
New Yark He served as Chan of the
Development Education Commuttee jor the
Interacnon Afned Parinership Project.

-
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Closing remarks to
InterAction/Africa Consultation

African NGOs must understand
the problems faced by American
NGQs, if we are to come together
in a true partnership with equal
attention to the poor in Africa as
well as the poor in the U.S.A.

We meet on a day set aside in
the U.S. to honor the life and work
of Martin Luther King, Jr. As you
know, he worked for equality, free-
dom and for the pocr | can imag-
ine the day when .5, NGOs
portray images not of starving
babies when they reflect images of
Africa, but rather images of
women hard at work in the fields
of Africa. | can imagine a day when
African NGOs no longer have to
beg for foreign funds for projects.
| can imagine the day when African
NGOs are con ing to the U.5. to
help in its own poverty program. |
can imagine the day when Ameri-
can and African NGOs are working
together with a power and impact
to influence international policy
that affects the poor. And lastly, |
can imagine the day when the poor
can attain the goal of equality
and freedom of opportunity.

John Hammock
Executive Director, Oxfam America
Chairman, Africa Partnership Project




Q

ERIC

Aruitoxt provided by Eic:

(" | GUIDELINES FOR PVOs )
1. Accuracy and consistency of content
e | 2. Over-generalizations about situations and people
e| 5 OStereotypes
4. lLanguage bias
5. Relationships
©. Maintaining respect
7. Over-simplification of problems/solutions
&. Whose viewpoints and whose voices?
9. Whose development? Who is making a difference?
e | 10. Positive/negative balance
e | 1. Interdependence
12. Narration
\_ 15. Challenge to further learning and action Y,

Guidelines

The following gwdelines are designed to
provide a framework for developing
hoth print and audiovisual resources
which partrav the conument ol Africa
and uts people m a realistic and respect-
tul manner. They are mtended 1o be a
resource o PVOs in producing materials
that portray Africa more accurately.

A nle remanming elfective i miluencing
pubhe attitudes and policies. and
cncouraging giving 1n the U8

In this context. Africans shouid take
control of their own image by acquiring
the posstbility o speak about them-
~cives, therr hves. their orgaiizations n
PVO materals from the North and
~outhern-generated NGO matenials,

Fhe puidelines are not meant to he an
exhausuve list of do's and don ts. but
rather to raise questions n the mmds of
shose who develop matenals abouwt
driea. Its hoped that they will con-
tribute to processes which will result in
more equuitable and realisue portravai of
the countries and peoples of Afnea
Ulimately, itis hoped that a better-
mformed constituency will lead to more
thoughtful and constructve actions

s

Alrican NGOs could reflect about the
need to include development educanon
m all actnvities that concern them and
the local people. This definition of
development ecdducation goes bevond
maggs.

Purpose of the materials
1L1s difficult and possibly counterpro-
ductive. to lump all matenals ... devel-
opment education, fundrasing, and
pubhce information ... together under
one set of guidelines. Obviously. the
purpose of the matenals has a tremen-
dous impact on their tone, style. and
content. The target audience will deter-
mine the nature of the matenals.

With the purpose of the materials and
inherent constraints in mind. the follow-
ing discusston and questions should
provide food for thought and lead o
more halanced images of Afnica mn all
wpes of PVO-produced matenals.

Alrican NGOs could conmribute their
own voees and reflect independently
on the images that they present of
thetr own people in development situa-
tons; also on their presentation of the
concept of development.
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1. Accuracy and consistency

of content
While most developers of print and
audwavisual materials take special care 10
ensure the accuracy of the content, 1nac-
curacies are sometimes overlooked.
Consider double-checking the data with
local held practuioners, African experts
in the LS. and host country NGO staff.
Mixed messages + ~uld be avoided. For
example. a video desenibing the cooper-
ation of African NGOs with foolage
showing onlv the U.S. development
worker in the village 1s confusing to the
viewer Music from South Alrica over-
laid on avideo from Senegal is both
maccurate and musleading.

2. Over-generaiizations about

situations and people

s refanvely casy to over-generahize

about suuavons and people in distant

countries, cspecially when our organiza-
tions may only deal with parucular areas
or populations Special care should be
given to minimize any potenual inaccu-
racies or generalizations.

Describing the climate of Alrica as
hot. or the people of Africa as poor,
dentes the existence of many places and
people of Africa. Dwelling on polygamy
as a common African custom gives the
impression that the practice 1s more
widespread than itis i actualiy.

In reviewing matenals, keep in mind
the diversity of opimions and conditions
n Africa.

» Do general statements refer to a spe-
ctfic area or do they apply wo all of
Alrea?

* Docs the title of the material accurate-
ly describe its contents? Is a film ent-
tled "Afnica: lts cultures and people”
actually only about people in one or
1wo countries?

» Does the material give the impression
that the situation described is indica-
tive of a wider arca than w actually
cavers (e drought-stricken or
tocust-infesied)?

3. Stereotypes

Each of us holds stercotypes about other
cultures and peoples. \We should atempt
1o recognize these stereotypes and mini-
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muze their use 1n matenals {or the U.S.
public. Commonly-held stereotypes 1
the U S. are reinforced by photos of starv-
mg children, village men in loin-cloths
and war pant, and women with babies
on therr backs and one 1n each hand.

+ Do the matenials over-emphasize the
“exotic” aspects of Alrica as perceved
by the North?

+ Do the matenals reinforce commonly
held stercotypes about Alrnica?

Regarding Afnican NGOs:

+ Does the Morth appear to be the one
that will solve any problem n materi-
als produced by Alrican NGOs, or in
relation to the African media. pro-
arams, or development projects
« .. imanang)?

s Are the people someumes portraved
1s mfanis? {s there an aiternpt to glon-
Iv the United States while degrading
Africa?

4. Language bias

Certain Englhish terms often used m
describing Africa and 1ts people imply
ntertority. Examples of such terms are
‘backward.” “primitive.” “underdevel-
oped,” and “tribe”... in describing con-
diians, we should be stnving for
aceuracy without using value-laden
terms.

North Americans should also be sen-
<ive to using inaccurate names ol eth-
m or cultural groups References to
these groups which may be commonly
ased inthe North, may be offensive to
tie people themselves. For example

Bushmen™ and “Pygmy.” are commonly
wsed terms i the North, but are not
terms by which these local groups
hwose 1o be identified. Try to use local
names for groups.

+ Arce terms used which may imply infe-
rority?

o Are terms used which may be inaccu-
rate or offensive W African peoples?

+ Dacs the U.S. PVO appear as the
“great, wlite savior” in the hght o
alleviate hunger and poverty 1n Alrica
or 1s a partnership portrayed?

+ Are there photos or examples ol
Atnicans and Amernicans working
together on a project?

o Dothe U.S PVOs emphasize partner-
ship and cooperation with other
PVOs?

+ Arc U.S. development workers and
organizations shown to be learning
anything from their Alrican
co-warkers?

Regarding African NGOs:

+ Docs the Alnican matenal give an
sinage of a particular African NGO
which 1 so posiuve that the informa-
ton provided becomes unbalnced?

* Is the matenal geared onty towards
Alncan and mternational NGOs dor
tund raising i reahiy? or also 1owards
the people? Do the people participate
1n the development of matenals?

* |5 the matenal relevant to the reahuies
and nceds of the people?

* Are there positive values in receiv-
ing—opportunities for reccivers?

2. Relationships

I'lie relationslups among the U S, PVO,
s stadl, and African people and organi-
zauons often shine through our educa-
uonal, fundraisimg, and public informa-
non materials. Serious thought should
he given to how that relationship 1s
portraved.

™

v A

6. Maintaining respect

A sense of mutual respect should pro-

vide the basis for the development of an

cffective North/South partnership. This
respect should be apparent in our
resource materials about Africa.

¢+ Do the matenals portray a scnse of
respect for the peoples of Alrica, their
cultures, history, government, and
non-governmental organizatons?

+ Are Alrnican people portrayed as intel-
ligent human beings with a rich and
diverse listory and society who are
working with U.S. PVOs to improve
the quality of their hves?

* Arc Alricans presented as people with
legiumate value systems, lifestyles.
and social and governmental systems?

Regarding African NGOs:

+ Do the materials show an image of the
United States that 1s balanced and that
demonstrates interdependence?

+ Do the images that are presented by
Alrican NGOs about their people raise
the awareness of an identity, of valu-
able knowledge?

DEVELOPMENT EDUCATION ANNUAL 90/91
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7. Over-simplification of

problems/solutions

In a short fact sheet or a ten minute

video 1t1s dilficult to describe the com-

plexitics of development problems and
solutions. However, we should not give
the impression that problems exist in
1solauon and can be solved with a few
more dollars.

+ Are the problems and solutions por-
trayed n a simplistic manner?

+ Do the matenals attempt to explain
the complexity of development prob-
lems and solutions?

+ Do the matenals lead to other
resources for further exploration of
the 1ssues?

+ Can the complexities of the develop-
ment process be used to make
materials more interesting.

Regardmg Afnican NGOs:

« How 1s the global vision of Afnican bife
translated in Afnican materials?

* Do technical questions become que- -
vons of development?

+ How 1s the ink made for and with the
people between the international situ-
ation teconomic and political system)
and these people’s situations?

8. Whose viewpoints and whose

voices?

If we respect the peoples of Africa and

recognmze their rich heritage and their

important contributions to their own

development process, then we cannot
faul to share their viewpoints and per-
speetives with our LS constituencies.

+ Whose vicwpoints come across in the
materials?

» Arc Amenican development experts
talking “about” the problems of
Afnican villagers?

 Arc the development experts coming
from Alrican citics and politicians n
Alrica presented as holding the solu-
tion 1o the problems experienced by
the people?

¢ Do you hear the views and voices of
Alricans? Are there quotes or inter-
views with Africans? Which Africans?

+ Are local people as well as African
officials heard from?

continued on next page
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continued from previous page

9. Whose development? Who is
making a difference?
Development 1s a process, nat a pariicu-
lar standard of hving or per capita
income. We must recognize that all
countries are n the process of develop-
g, even those tsuch as the U'5.) mast
olten referred Lo as “developed.”
As mternanonal development organiza-
tons, we may help 1o faailitate the
development process in Alnca, but in
the end 1t 1s the peoples and govern-
ments of Alrica who are responsible for
their own development procsss. Indeed.
as soverelgn nations, it should not be
otherwise.

¢ s the control of the developmen pro-

cess portraved as m the hands ol U >
development organizations. and per-
haps. m wrn m the hands of the
Amencan people?

¢ Arc Alncan people and organizations
scen as plaving an imponant role in
their own development?

* Arc Alnican contnbunions o develop-
ment recogmzed?

¢ Isanenuon given 1o the many
changes that have oceurred in African
countrics, imtiated by Alncans. over

the vears? Or are the Alnicans of todav

portraved as hving hves wdenueal 10
those ot thetr ancestors hundreds of
Vears ago?

* s attention given to change and
development other than that intro-
duced from the Norly?

¢ Are we promoung Alnican NGOs or
the muauves undertaken by the
farmers and people themselves
general? Are we promotimyg the
exchange ol experiences and grass-
roots dialogue?

10.Fositiveinegative balance
Il everythmg were rosy i Alrica, most
PVOs would have no work there and
would not be concerned with develop-
mg nettertals about Alnca. At the other
extreme. portraving a highly negauve
picture of the countries and peoples ol
Africais nenher true w aceuracy, nor
just 10 Africans.

A discussion of Aftican wamen, for
example, should include not only the
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poor, harefoot, and pregnant women.

but African women who hve in ciuies,

work 1n offices, and bring home pav-
checks.

Regarding the most underprivileged
groups:

» Arc women presented through the
volces ol men or through their own
voices?

» Are they presented as obstacles to
development?

While environmental problems abound

1in Africa, iIn manv instances govern-

ments are taking positive action Lo man-
age natural recourees for future
generations. Although some tradituonal
agricultural practices have contnbuted
to environmental degradanon. others
have helped 1o preserve the environ-
ment

* Do Alncan NGOs emphasize the post-
nve knowledee ol Alnicans? Are we
promoting new models that oster
development tor all, women and
men?

n addition o reinforang negative
stereotypes of Africa. an emphasis on
the negauve may undermine the pur-
pasc of the materials by conveving a
sense of hopelessness.

¢ Do the matenals attempt 10 portrav a
halance of good and bad?

e Are the matenals overwheininaiy
negative?

o Are posttive aspects of the situation
included?

* Do the matenals provide a sense of
hope for the future?

1. Interdependence

Itis no secret that the world 1s growing
mereasingly interdependent with each
passig day. Even the most 1solated of
Amenicans drinks coifee from Laun
America, watches a Japanese television
set, and wears clothing made 1n Korea or
Panama.

Although Americans sce tar fewer
consumer items from Alncathan from
ather conunents, the nations of Alrica
are a vial pan of the global village in
which we live. Socially, culturally, poliu-
cally. cconomucally, and environmental-
Iy, the hinks are there and will be
increasingly felt by Americans 1n one
wav or another in years to come.
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There 1s an hustoric interdependence
between Africa and the North that dates
back to days of colonizauion and slavery.
Today. much of the poverty and hunger
in Alrican nations can be traced to the
international debt erists in which the
LS. plays amay rrole. The North must
share some of the responsibility for the
current situaton in Africa and must take
responstble action towards improving
the hives of Africans,

The development of African nations is
also 1n the interest of Americans.
Nations with large segments of their
populations living in poverty are less
likely 10 give precedence to those envi-
ronmental conceris which aifect the
whole world  Healthy economies also
make for better trading partners and
more stable poliical structures.

How. i development education. do
Alncan NGOs open the eves of therr
canstituents to the world in general,
especially to the United States? Images
ol prosperity from the United States
olten generate a fecling of despair and
toss of confidence. However, the conse-
yuences of the debt crisis are felt by the
most underprivileged, whereas debt
stems {rom an unjust international eco-
nomic systen.

Moreover, the image of the Unite
states as the heavenly continent for all
women and men 15 inaccurate. Are
Alrican people being cducated towards
partnership with those 1in the United
states who wish for a more balanced and
just world?

e How s the interdependence between
the U.s and Afncan nauons por-
traved? Is this interdependence
addressed at all?

* Docs the content of development
education matenals produced by
Afnican NGOs mouwate people to
enter into dialogue with communuty
groups in the United States?

+ Do the matenals try to grapple with
the complexities of economic, cultur-
al. political. environmental, and social
nterdependence?

* Are Amenicans being asked to give
ume or money for solely humanitari-
an reasons?

* Do the matenals convey that Afncan
development 1s in the best interest of
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American and giobal well-being?

+ Are U.S. consumpution patterns and
lifestyles discussed as part of interde-
pendence?

12. Narration

While 1t 15 necessarv to employ an indi-

vidual with clear. fiuent English-speak-

ing abilities. accents help carry the
viewer to another piace. and chatlenge

Americans o recognize diversity even in

speakers of English An Enghsh-speak-

ing Alrican narrator can change signifi-
cantly the tone of the production away
from an "us-them’ teeling.

Hearing other languages spoken
allows the viewer. again. to explore the
diversity of our pianet und cncourages
respect for others
+ s the narrator ooviously a North

American?

* Are there opporiamties tor viewers/
listeners to hear Afncan languages?

+ Dues the narraton constantly dictate
what the viewers shovld see. rather
than giving the viewers some oppor-
tunities Lo ihterpret the esperience
themselves?

13. Challenge t< further learning

and action

Ideally, educationar matenials will chal-

lenge and mspire e users to delve

Jdeeper mto the sumect matter. Only

through ahetter-miormed U S public

will PVOs he abie o build a commitied
and eneraized constitueney.

o Does the mater:ai swide the
reader/viewer 1o other sources of
inlormation abeut Alnca. challenging
the audience to explore other aspects
ol the ines of var Afncan neghbaors
and our interdencndence?

o Does the mater:al encourage the read-
crviewer to become active m indwid-
ual and commezzty action for
development?

* Doces developient educanion repre-
~ent 4 chatlenge tor Alncan people 1o
want 1o take back the ownership ol
therr dentuy. szeir knowledge, and
therelore the mastery of their environ-
mentand lives i terms of opening
up to others as varners and expand-
ing their know,edge in a way that
would be reles 2t to their needs? &

Two Exciting New Training Exercises in
International Development...

Through role play with gripping plots, distinctive personalities,
critical issues, you can stimulate understanding of key develop-
ment issues, bring out negofiating skills, build leadership, teach
team wark, encourage ethical and cross-cultural sensitivity.

fire in the Forest

Native tribes, slash-and-burn impoverished
seftlers, environmentalists, government officials
dispute use of land in Amazon rain forest. An
American bank's debt-for-nature proposal
touches off violence. Participants learn to
compromise deeply-held views, fundemental
interests, for a larger good.

The game compels participants to think. It
gives work to the mind, and o the soul.
— A Soviet environmentalist

...a unique opportunity to define our values,
realize potential solutions to world communi-
ty's most pressing problems...not only edu-
cation, it was really fun. — student, Absecon,
New Jersey

Death of a Dissident

A Caribbean dictator imposes “Chicago School”
development policies. In the nome of economic
efficiency, tariff walls come down, cheaper imports
result in lower prices. As import-replacement
industries collapse, unemployment soars. Unemploy-
ed toke fo the streets. With human rights abuses
mounting, a group of unemployed take refuge in
U.S. Embassy.

In reaction, the dictotor threatens to cancel visit to
Washington where sheduled to sige a major conces-
sion for U.S. mining corporation. Negofiations for
safe conduct of dissidents are just beginning to pro-
duce results when a dissident is brutally murdered. ..

...enormously successful. It continues to
generate discussion ... created a deaper
understanding of the complexity of issues ond
constraints confronting decision makers. —
director, Center for International Studies, Cornell

For schools, colleges, government agencies, corporations, founda-
tions, citizen groups. Time required—2.5 hours of role play plus
debriefing, or four classroom periods. Facilitator’s manval
answers all your questions. Anyone can run these exercises.

P:* es:Fire in the Forest or Death of a Dissident, $89.95 each.
Set of Two: $150. Add 10% for postage & handling.
For more information, contact; Moorhead Kennedy Institute , American Forum,
45 John St, Suite 1200, New York, NY 10038. Phone: 212-732-8606 or FAX: 212-791-4132

DIVELOPMENT ENUCATION ANNUAL 90/91

24

21




Q

ERIC

JAruntoxt provided by exic [

/ y ..o Poverty does not necessari-
% ly translate into powerless-
M ness. Yet, even in develop-

g ment education. the poor
1in Laun America and the Canbbean are
often portrayed as individuals caught in
an endless cycle of poverty which can
anly be broken through external assis-
tance. The people’s resourcefulness,
thewr aspirations and elforts 1o overcome
the social, pohncal and economic barn-
ers that keep them from enjoyving a
decent quality of life are not always part
ol the picture presented to audiences in
the Unted States.

Areview of a vanety of development
educauon matenals about Laun Amcrica
and the Canbbean collected by the
National Clearninghouse on
Development Education (NCoDE)
revealed that the goal of development
cducanion advanced by InterAction
1 1984, to “create a level of public
understanding. promote and sumulate
actions that contrihute concretely o
chmnaung the root causes ol world
poverty. iInequity and obsiacles to devel-
opment,” remains an option that 1s more
ol anideal than a realuy for the majority
of PV'Os and other institutions involved
1n development education.

Prnt and audiovisual maternials were
reviewed for this article and included
hooks. booklets, teaching manuals.
videotapes, shides and audio cassettes.
fhev represenied development educa-
von materials produced by some 25
organizations 1n the United States.
cluding PVOs. educational insutu-
tons, religious groups and organiza-
tons, and intergovernmental.
mululateral aid orgamzations

\.-ﬁ,g‘}gﬂ_l/‘(j’ Most of the development
By education matenial

y reviewed was produced by
Y PVOs and tended to over-
emphasize both the symptoms of pover-
tvn Laun Amertea and the Canbbean
and the role of PVOs i helping to meet
the basic nieeds of people for lood.
health care. educauon and shelter. In
general. the analvsis of poverty in the
region seldom dealt with the causes and
rernained at the personal and interper-
sonal levels The underlying goal seemed

o

e

r~

[

Understanding
the Realities in
Latin American

& the Caribbean

by Barbara Taveras

1o be to promote and validate the work
of the particular PVO rather than to
increase the audience's awareness level
and cnucal understanding of the histort-
cal, structural causes of underdevelop-
ment 1n the region and the different
types and levels of intervention neces-
sary to effect the kind of systemic
change that would result in cqunable
development.

[nvanably, and 1n spite ol the good
mtenuons and efforts of some of these
PVOs to present the poot in a positive
lgzht, the image that emerged was one ol
people who. without the assistance of
individuals and institutions n the
United States. are condemned 10 1gno-
rance. hunger, disease and premature
death.

There 15 no doubt that U.S.-based PVOs
have played and continue to play a criu-
cal role in the process of community
development in many Latin American
and Caribbean countnes. In fact. over
the vears many PVOs have piaved a cat-
alvtic role in moving whole communities
to action. And. in the last decade, PVOs
m the United States as well as Europe

DEVELOPMENT EDUCATION ANNUAL 9(/91

have contnibuted significantly 1o the
institutional strengthening of local
NGOs, thus ensuring that the process of
development in the region is responsive
to the needs of the people and the local
context.

However. when there 1s an overem-
phasis in development education mater-
als on the role of PVOs in the process of
development in the region there 1s also a
nisk that the concepts of self-reliance,
solidarity and partnership will ultimately
be undermined. Furthermore, because
most of the programs and projects of
PVOs arc 1argeted at meeting people’s
basic needs. the causes of poverty in the
region tend o be oversimplified.

Among the 10 curnculum uniuts
reviewed, six illustrate this point. A
related concern 1s the subtle messages
built into some of these matenals which
reinforce the notion that poverty 1s the
result of cultural values rather than the
product of social and economic imbal-
ances.

For example. a curnculum unit pro-
duced by a church-based PVO and
designed for use with middle and high
school students, centered around con-
vepts of jusuce and peace. The stated
goal was to promote greater understand-
ing and sohdaruty between the people of
the United State. and the Third World.

Yet. in the scction dealing with Latin
America, children from a number of
countries in South and Central America
described their hves and how these had

Burbara Taveras s currenily an
Educational Policy Analvst with the
Mayor’s Office of Education, City of New
York, in which she 1s primanly responsible
for 1ssues related to multicultural education.
Born in the Dominican Republic, Ms.
Taveras received a Master's Degree in
Latin Amencan Studies from Georgetown
University in 1981, Since then, she has held
several posions of responstbility with
Catholic Relief Services and CODEL. Inc..
two U.S.-bused international development
agencies. Most recently, Ms. Taveras was
Traimng Speaahst. International Emphasts,
YWCA of USA for which she was responst-
ble for curriculum development in YWCA's
Development Education Program “Women
und Povery.”
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improved thanks to the assistance
recewved from the PVO some ol the nar-
ratives. particularly those featuring male
children. are better than others in the
wav they highlight the people’s seli-
rehance and community imuauve 1 the
process of development. However, the
way many of the narratives develop
feaves one with the impression that the
people’s aspirations or efforts to umprove
their lives would not have been possible
without the presence and assistance of
the PVO.

Sumtlarly, a curniculum urt by anoth-
er major PVO. also designed for use
with students and focusing on the healih
problems facing children in southern
countries propagates the same nmage.

fn addution. this set of matenals was
particularly disturbing in the wav ut
emphasizes anadvertently. 1 hopet Us
vajues ol wealth, race and culiure. in the
video. for example. images ol people.
particularly woemen and chuldren in
unspectited countries i the reglon are
sometimes contrasted with those of
women and children in the United
states. The women and c¢hildren in the
region are people of color hving in
poverty while the wornen and children
mt the Lnited States are all white and
obviously nuddle ciass

Likewise. a mulumedia teachimg unut
produced by @ major PVO suggests that
the U S hustorical process of national
deveiopment should be the norm for
wther countries: and. again. purvevs the
iderls of a umibied. homogencous
Amernican culture. consequently dis-
paraging that whech s Laun American
and Caribbean. This curnculum umt s
designed for high school markeung
classes. [t explores the role of nucro-
entrepreneurship n dispething poverty
1n the context of the region’s cultural
and social charactenstics.

One of the speakers featured 1n the
video. alter heing introduced as a person
‘particularly quahfied to discuss the cul-
wiral and social factors ™ in the regron.
noted that the lact that the countnes of
Latin America did not adopt the United
States’ model of a geographically and
poliically umitied terrntoryv has prevent-
¢d them from welding themselves
together as more efficient economic

i
'Y

unus. and consequently has prevented
people [rom these countries [rom collab-
orating on the solutions to their serious
problems. Moreover. the speaker sug-
pested that the existenee of a culturally
diverse indigenous population, "mdians’
15 the term used—"many ol whom do
not speak Spanish’—has posed a serious
challenge to progress in the region.

Likewise, the video presents “xeno-
phobiz” an untounded fear of strangers
or foreigners. as a sigmificant impedi-
ment to collaboration between the

_when there is an overemphasis in
development education materials on
the role of PVOs in the process of
development in the reqion, there i
also a risk that the concepts ol self-
reliance. solidariy and partnership
will wltimately be undermmed.

people ol Latin America and outsiders
who come 1nto its countries to otler
help The accompanying text indicaics
that many European and U . Citizens
face an uphill battle n trying to help,
and finally concludes in disgust that the
“natives” are 1gnorant, lazy and supersu-
tous people.

Is 1t possible that “xenophobra.” if it
indeed exists 1n the psyche of the inhab-
itants of the region, has anything to do
with the brutal hustory of colonialism
and impenialism in the countnies of Laun
Amenca and the Cartbbean?

Other speakers in the same video try
to present a more positive view. But. a
halanced and realistic picture of the
countries and people 1n the region
would require an analysis of devel p-
ment problems that goes beyond the
symptoms and the cultural stereotypes.
The constant flashing images of people
living in extreme conditions of poverty
distract from those elements in the
materials which might be of such value
and create the image of a culwrally
primitive, socially and pohucally hack-
ward, impoverished reglon with hmited
potential for economic and soctal
progress.

What purpose does such matenal
serve?

DEVELOPMENT EDUCATION ANNUAL 90/01
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Certanly not to promote mulucultur-
al understanding and sohdanity with the
people of Laun America and the
Canbbean, an objecuve which
interAction’s “Framework for
Development Education in the US.”
suggests should guide development edu-
catton programs and processes, regard-
less of the underlying purpose and the
audienice to whom 1t s directed.

What the materiat does reinforce 15 a
collection of long held misconceptions
about the causes of poverty in the
region, thereby feeding existing preju-
dices against indigenous people, as well
as people of color in developing coun-
tries and the United States.

*‘\f-;t<{'_ S, Fortunately. not all of the
' ~ ¥y matenals reviewed con-
" tained such messages or
“ o™ hortraved a negauve image
of Latin America and the Caribbean. A
number of curriculum units and the
other 21 hooks, bookicts, videos and
audio-cassettes reviewed which were
produced by educational institutions
and rehigious groups, as well as a few by
PVOs. presented a more balanced pic-
ture and a mare complex analysis of the
ongins and structural root causes of
poverty in the regron.

They exemplified the charactenstics of
development education matenals devel-
oped with the goal of educaung the pub-
lic 1in the United States about the
magnutude. effects and causes of poverty
and njustice 1n the world, and especial-
Iy 1n developing countries. Furthermore.
such matenal reflected the commitment
of the particular institution to consoli-
date the honds of sohdarity and partner-
ship between people in the United States
and aun America and the Caribbean
through development action.

These charactenistics are worth high-
lighting here, particularly because they
are not always intrinsic to the develop-
ment cducation matenals or programs
about Laun America and the Caribbean
that currently exist in the United States:
« The materials focus on the broad

issues of development in the region

and their effects on the hves of
people.
continued on next page
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The analysis of development prob-
lems centers on therr historical ongins
and structural causes. including the
roles ot the U S government, multi-
nattonal institutiions and transnauonal
husinesses in the creation and perpet-
uaton of poverty in the region.

The matenals include the views of the
people on their own situation and the
development acuion and processes
they believe are needed (o address
their problems.

I'he materals include social, poliucal
and economic data on the
countryties) which may have a bear-
ing on development.

No one particular approach to devel-
opment s heralded as a panacea o
~obve the mvnad of problems con-
froning the reglon. Rather. there was
an ctfort o provide an understanding
ol development processes and the
variety of intervenuans at the loc -
nanonal and mternanonal levels
essential to bringing about equuabie
development

There 15 acknowledeement of what

U.S.-based PVOs contribute 1o the
process of development without pro-
moung the work of any given agency.

 The materials challenge the audience
to analyze the problems and to gain
first-hand knowledge of the countries
and the people in the region.

Most importantly, these materials
focus on development activities and pro-
grams nitiated by the people themselves
and urge the American public to become
involved in those efforts in a manner
responstve to the local context, process-
cs and expressed needs of the people.

W The participauon of the
o7 U.S. Government. PV'Os

) and American citizens as
been. and will conunue to
he. aeriical factor in the process ot
Jdevelopment in Latin Amernica and the
Caribbean. Althougch development
cducation 1s clearly a northern phe-
nomenon. 1ts vahdity and approprate-
ness lies precisely in the fact that it seeks
1o make such partcipation that much
more cifective. Development education
15 thus integral to the process of interna-

tonal development. {ts processes and
programs should therefore be conceived
within the larger framework of a
North/South partnership, with the South
involved in the generation of ideas and
information on how PVOs and other
institutions 1n the United States can best
translate to the American public the
reality of underdevelopment and devel-
opment in the region.

Most importantly, these materials
focus on development activities
and programs initiated by the
people themselves and urge the
American public to become
involved in those cfforts. ..

Unui ifus happens, development edu-
cation programs and matenals will con-
tinue to run the nsk of presenung Latin
Amencaand the Canbbean in a way that
15 not congruent with the realities in the
region, or with the people’s aspirations
and actions to achieve a decent a peace-
ful qualitv of life. &

perfect fit!

graphs. and graphics (14 pieces).

PLAN
{.}.S"T\ER NATIONAL

A PERFECTFIT Teachers who tested See Me, Share My Worid
sayit's flexible, multi-disciphinary and fits easily into what they
aiready teacn With more states mandating global education
as part of the regular curriculum, See Me, Share My Worldis a

THE EDUCATIONAL PACKAGE INCLUDES:

e A 28-page Teaching Guide with 48 reproducible student
activity sneets, covering themes of global kinship, food,
education, health, work, and festivais/games.

e Exciting, 1aminated 11"  14"color prints, B&W photo-

® A compeete training video {30 nun )
e Price $59.00, plus $6.95 shipping and handling.

Questions? Call 1-800-556-7918 or write
PLAYN aternational USA. 155 Pran vvay vanwck. RI02886

* :*

Explore Third World nations through the artwork of their children

Sae Me, Srare My World, the grant-winning global education
oroject of PLAN International USA (formerly Foster Parents
Plany, 15 avanable now 10 elementary schools nationwide.

PROVEN EFFECTIVE In 20 pilot schools, See Me, Share My World
s a supplementary teaching unit for grades 4 through 6 1t

Jses cotorful, compelling art from chidren in Third Worla coun-
*ries to teacn kids about their peers overseas.

w * oo

“Parents are complaining they can’t get their
children to go to bed at night. They're staying up
to do See Me, Share My World!”

- David Heimbecker. Assistant Supenntendant, Nortn Providence. RI, School

Department

My son has become fascinated with maps, atlases
and information about other countries. Something

small has turned out to be so big.”

tame

YES!| want See Me, Share My World for my school.

— Parent, North Providence, RI

Enclosed 1s a check or purchase order in the amount of $65.95
($59 plus $6.95S & H)

ce 367

oo
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Dav' meteeprore
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I'm not interested, but above is the name of a person/school who might be.
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United
States

Learning about Asia by
Inserting Structural Analysis in
Development Education
by Agus Purnomo

he great diversity of Asian

countries stands in contrast

with the common lack of

knowledge among Americans
of that part of the world. Amencans
often hold vague 1deas and mixed feel-
ings about what is currently called Asia.
Not s0 long ago, Bangladesh came to the
fore of U.S. news as the extreme exam-
ple of Astan poverty while Japan has
been representng the ~hirst world”
among other Asian countries. So for
some Americans, Asia represents a place
for American businesses to compete.
particularly agamnst Japan and the newly
industnalized countnes (NICs). and for
athers. 1t 1s a place for the Amenican vol-
untany sector to channel assistance in
support for deelopmeat.

In contrast, the Philippines. Korea
and Vietnam have a special place in the
heart ol Americans primarnly because of
the long histony of U.S. mihitary mvolve-
ment. China and India provide vet a
different perspectine of Asta. Both coun-
tries have a large population and pre-
sent a contradictory reality of poverty
with rapidly growing industries. At the
<ame tme, the Himalayan mountains in

L 3

s

Nepal, the traditional Bali island in
Indonesia. and the Buddhist temples in
Thailand. may evoke an exouc feeling in
the minds of American travellers.

In this article [ will discuss U.S. devel-
opment education materials about Asia
and their perceived impact on the
understanding of the region’s realities
and 1ssues among their American audi-
ence. Because of the diversuy of the
reviewed development education materi-
als, which included instructional pack-
ages as well as informational matenals
and other resources, my discussion of
their impact will focus on only two kev
questions:
 How arc Asian people and countries

being portrayed in development edu-

cation matenals?
¢ What do the matenals convey about
their purpose?

Having reviewed but a sample of
about twenty materials dealing with
Asia, some generalizauon about cxisuing
matenals will occur that cannot be
avoided. 1 selected the sample of matern-
als at random, from among those com-
piled in the * brary of the National
Clearinghouse on Development

DIVELOPMENT EDUCATION ANNUAL 90/91
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Education at The American Forum for
Global Education (NCoDE).

How are Asian pcople and
countries being portrayed?

Often. the majority of the people por-
irayed in videos or printed matenals live
1n rural areas and are the poorest of the
poor. The information provided stresses
only serious problems, such as inequali-
ty for women, a hugh infant mortality
rate, malnutnition, or deforestation. Even
when cities are shown. only negative
1images are chosen, such as slum areas,
and focus 1s on unemployment, crimi-
nality, severe corruption and human
nights violations.

Sometimes development education
images about Asia make an effort to pre-
sent the region in a more positive light
by mentieming the rich cultural heritage,
showing warm-hearted people and a
beautitul environment. However, there
15 hardly ever anything mentioned about
local people’s active involvement in
improving their own conditions.

While 1t 1s crucial to present positive
images, warm-heartedness emphasized
alone can easily be confused as weak-
ness or incapabulity tor local people to
meet their own needs 1f they are not also
shown to be capable and actively work-
g for their own development.

What do the materials convey

about their purpose?

From mv review. [ found that the mate-

nals fit into the following categories,

according to purpose:

* Public relations materials to increase
fundraising of U.S. PVO projects or to
justify mululateral institutions’

continued on next page

Agus Purnomo is currently enrolled ina
Masters Program in Urban .nd
Environmental Studies at Tufts University.
From 1986 to 1989. he was Executive
Director at WALHL an Indonesian Forum
of more than 400 cnviranmental Indonestan
NGOs. Because Mr. Purnomo s not an
cxpert in cducation, but rather in develop-
ment with ten vears of expenence with
Indonestan NGOs. s entique 1s offered on
the content of the matenals rather than
their methodology.
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continued from previous page
projects;

+ Informauonal matenals to increase
awareness of critical 1ssues 1n Asia,

* Advocacy matenals to influence U.S.
lareign policy:

* Action-oriented matenals to sumulate
general active support and create
responsible citizens

Symptoms Approach Sbumkpprmdl
Lackpatfwatcr' f “Understanding
Inadcg:ate Housing Root Cavees
Lack of Electricity : .

In general. the matenals 1 reviewed
provide not only an Amencan-centered
slew of Asia. but also sufier from a lack
i structural analysis, making it dithcul
to understand the root causes of prob-
lems. By avoiding discussion on the
structural (e., polhitical, cconomc. and
sucial) level and solelv [ocusing on 1s0-
lated 1ssues such as lack of water, elec-
tricity, or cheap housing, some matenals
atrengthen current misconceptions that
the solutions for problems in Asia lie
increasing countries’ GNPs by develop-
g nfrastructure, and providing tram-
ing and consultancy for sophisticated
pianming and control systems. Without
the knowledge of 1ssues at the structural
tevel. Americans will sull be trapped 1n
teelings of puty rather than understand
Asian people and countries

To promote understanding of reahitics
0 Asian countries. materials should
otfer a structural analysis of such kev
13sues as trade barniers. globai warming,
excessive waste and inethcient use of
natural resources. An effective analvsis
will necessarily go bevond the mere
boundaries ot Asian countries and
Jdemonstrate the interdependence and
responsibilities of all natons, by
addressing 1ssues 1n a global and com-
prehensive way. By doing so. matenals
could then address the harmony of fong
rerm nterests worldwide, and therefore
the commonality of lastuing solutions to
development and environmental issues

4

-0

around the world. For the elementary
school level where the complexity oi
1ssues may not be understood. materials
should at least raise questions relerring
to the global nature of problems.

Even when focusing on structural
problems specific to Asia, these prob-
lems could be better understood by
Amernicans when compared with similar
problems 1n the United States. For
example, the problem of the rights of
minortties and indigenous people 1n
Borneo could be compared with the sit-
uation of Nauve Americans living on
reserves. Or when offering a technical
explanation of specific development
1ssucs such as Oral Rehydration Therapy
for example, a follow-up discussion on
the similarities and differences of the
poor i the United states and any Asian
country would put the Asian country s
poverty I1ssue 1n a better context of
building self-rehiance and global solidan-
v LS. children need to know that
health and poverty 1ssues are cvery-
where, including in the U.S.

Powerful
Successhul
(onsultants

Lack of Expertise

Public relations materials

It seems that public rclations and
fundraising have been an underlying
objective of some PVQs and mululateral
institutions involved in development
cducation, to justfy their development
assistance programs in Asia 1n the eyes
of their consutuents.

Such materials often start by showing
needy and helpless people in desperate
conditons followed by a presentation of
the orgamzation’s successlul projects
and by 1images of the same people with
smiles on their faces. The main problem
with these matenals 1s that thev present
4 very nave picture of the nature of the
problems and their solutions. For ¢xam-
ple, one mstructional package developed
by a PVO presents all the problems
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Astan countries as being managerial. due
to lack of expertise. Therefore the solu-
tion advocated is one emphasizing the
need for consultancy, training, and more
funds.

Moreover. some matenals only high-
light the successes of PVOs' develop-
ment projects in Asia. In these
resources. while Asian countries do
appear to receive the necessary develop-
ment support to increase their welfare,
these types of messages may strengthen
the misconception among an unwarned
public that American development
clforts in those areas are the only ones.
and that the local people are incapable
and 1gnorant.

Matenals ini this category often appeal
to the audience’s feelings of guilt and
pity among Americans, The short-term
impact nught seem to translate into
mcreased support {or the continuation
of the particalar PVO's programs in Asia.
However. in the long run, 1t is doubtful
that the materials will have promoted
true understanding of development
1ssues.

Informational Materials

In this category. 1 found two main levels
ol information. The first one consists of
simple and short introductions 1o 1ssues
such as poverty, cnvironmental degrada-
tton and health.

This first type of matenals 1s some-
times purcly informational and describes
1ssues without making a connection
with the audience, thus becoming
impersonal. For example. a video on
Indian rural village life showed with
excessive details the role of rural Indian
women In soctety, However, by not
aitempting to link these women's lives to
a broader context, and particularly to
the Americans' lives, the documentary
seemed too foreign and pracucally rein-
forced the barrier between "us™ and
“them. * Such matenals must leave
Amencans undecided as to how really
concerned they teel and as to what their
role might be.

The ympact of this type of develop-
ment educaton matenals on global
poverty alleviauon and sustainable
development seems. at best, mimimal.
because people are not mouvated to par-
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ncipate m those etforts. Information
about problems and reahities of the Asian
people has httle meaning for most
Amercans unul they can see the con-
nection of these problems with their
own and also the problems mmpact
their hvehhood.

The second type ol materials 1s com-
prised of a few scholarly and sophisuicat-
od matenals. designed for umversity
students and expert audiences. These
resources, mncluding scienufic and aca-
demic journals. provide accurate and
halanced mformaten and have incorpo-
rated the opimons of Astans, thus creat-
me a complete prcture of the 1ssues
ratsed. However, by their academuc or
techmeal nature. these pubhications
don t seem accessible to the general pub-
he and assume a baste knowiedge about

the region

Advocacy Materials
Educanen for advocacy m the Us s
wnat Astans need most. However.in
ceneral, Tound that the materials
reviewed were too sell-centered. By
<tressing solely the role and mapact of
U~ loreign policies towards Asian
countries. matertals run the nisk of rem-
jorcmng the behel among the American
pubhc that the L. represents the single
niluenual force which can rute the
world. While 1t 1s aceurate that the U s
as had tremendous impact on other
countries welfare. and while 1 under-
<tand that the mtent was probably to
make Amenicans aware ol their own par-
acipanon i such poheres. 1w woild be
maccurate and nappropriate o isolaie
the particular role orimpact of the U S
['o balance the emphasis on the role
ol the L5 overseas while sull encourag-
mg Amernicans to participate responstbly
in their country's foreign pohey making,
one could place the U Soin the context

ol the international commumity, includ-
ing such cfforts and pohcies as that ol
GATT or the United Nauons.

&

Patronizing el , Com
or Charity- WORMNBEE m"éé'd
Driven % Dignity
Action

Action-Oriented Materials

[hus objecuive scems very appropriate,
particularly to make people feel that
they have a role to play towards the bet-
terment of people’s condions every-
where. However, some types of action
mav be mappropriate and paironizing

For example. one resource produced
by a U S PVO encouraged action among
American children. which, swhile having
the good ntention of getung yvouny
Americans involved and mouvated
about development issues 10 a creatve
and fun way. seemed patronizing
towards the people of the country con-
cerned. Amencan children. after learn-
ing about oral rehvdraton therapy
(ORTY. were trained to make puppets
lor heatth pracuttoners in India for use
as cducanonal toals on ORT there. This
resource lacks recognition that Indian
people understand the issues they are
faced with. and morcover that they have
the capabihiy to address the issues It
can also lead one to beheve that Indian
people cannot make puppets by them-
~chves. In addinon, leading American
children to behieve that they are indeed
providing the solution by making and
mving dolls to help educate local vil-
lagers and mothers. reinforces
American-centered atitudes  Although
there is nothing wrong with fecling good
and having tun while caning lor people
in other parts of the world. here 1t scems
that 1015 being done at the expense ol
the dignity of local people.

When secking appropriate follow-up
action o invalve American children.
action which places both culiures on an
cqual fooung would be appropriate.
such as an exchange of letters and draw-
ings about each other’s concerns and
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needs | believe that sohdaruy between
children in America and Asian countries
will be better promoted 1n this way.

.ack of by, Abilities
recognition? 34 Questioned
f others 5

Where do we go from here?

One thing 15 certain: Asian people need
all the support they can get from within
and outside therr region. Grven the com-
plexity and controversy surrounding
Jdevelopment. development education
matenals should refer in their mtroduc-
"ton to the controversial nature of this
wopic and candidly otfer a variety of deli-
smons for development. according to
various perspectives. including those ol
local people. A good resource would
nclude informauon not only on the
American voiuntary sector’s efforts in
developrent but also on those of local
NGOs. and on how both work in part-
nership.

Finally. 1 hehieve that education that
<tresses sohdartty mstead of chary or
pity 13 more appropriate. The objecve
tor matenals which 1 found most pro-
Jductive was:  to help voung Amencans
understand the strategic role of being in
an industrniahized country such as the
LS. m sohang the problems of the
world s injustices. o be a responstble
auzen of the world.” &




Case Studies

Development Education within

Minnesota Communities
The role of the international student

by Daniel Abehe

he Minnesota Awareness
\ Project (MAPY was one of the
//\\ cariy recipients of an Agency

For International Develop-
ment (ALLD )Y Biden-Pell grant to embark
on a development education project
withm the state of Mimnesota. Like most
other Biden-Pell grantees. MAP was o
engage restdents ol Minnesota commu-
nities 1 discusston on the pohucal. eco-
nomic and social lactors relating to
world poverty and hunger such an
undertaking was mtended 1o create
apportunttes tor people to discuss
1ssues. share ideas. and in the process,
develop an nformed judgment on tor-
ergn policy matters. To this end. MAP
reached out to the peopic of Minnesota
beginnimg i 1982,

The Minnesota Awareness Project was
Ljomtimanve of the Minnesota
Internanonal Center WMICO) and the
University of Minnesota Othee of
Internattonai Educanon ¢OHD MIC
serves the state of Mimnesota by match-
ing mternationdl visitors with host fanu-
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lies. arranging prolessional exchanges
for miernatonal visitors, providing
mternational speakers (o imstitutions.
schools and churches. and sponsoring
public lorums on world aflairs. While
MIC s a - dee o communuy people

2 Diverorse.r EpeovitoN AN AL 9]

and groups. the OIE provides scholarly

Jetvities inthe area of international

education anc, :ntercultural training with

the bulk of 1ts services involving inierna-

“onal student advising.

As part of us proposal goals. the pro-
wect management team unde. took the
evaluatien ol the MAP project, of which
s artiele 1s a summary. In s onginal
nroposal to A4 D L MAP denulied the
woilowing tive goals:

v Complete program development
acuivities. imual preparation lor the
tranming and communuty program
phases of MAP,

2 Expand knowledge and skills of

Oamiel Abebe ts Assistant Professor
Pevspeciives Phelosophy, Education, and
Plaming at Metropolitun State University
St Paul, Minnesota. Professor Abebe is
dctive m Minnesota’s development educa-
ten community, serving das the chief evalua-
wor of the Mmnesota Awareness Project
e us meeption i f982. Rased n Addis
\baba, Ethiopia. Abebe holds a BA degree
n Economies from Hamlme University, o
Masters degree in Aduldt education from the
Cnversiy of Minnesota and s presently
complenng a doctoral degree i adult and
ntemational cducation at the University of
Minnesota’s Colleve of Education
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community leaders for promoting and
organizing public discussions of
world hunger and poverty 1ssues;

. Assist community leaders in develop-
ing community program plans and
acquiring, skills for mplementing
their plans:

4+ Promote public discussion and aware-
ness of world hunger/poverty issues
via prlot projects in Minnesota com-
munities;

5. Promote addutional discussion/aware-
ness by evaluating and disseminating
results of community programs.

Embodied 1n these goals was an empha-

sis on the role community leaders would

plav in tapping into the existing materal
and human resources within their own
communities 1 order to embark on the
srogram phase of the project. During
the imal phase. therefore. the MAP

sroject management team selected 16

communiies across the state of

\finnesota and representatives of these

communites underwent training in four

ol the 16 sites. The traiming focused on

planning, organizing and implementing

a4 development education program.

Lleven out of the 16 communities even-

tally carnied out development educa-

non programs within their communities.
Durning the first vear, the program
dehvery pattern differed from communi-

(v 10 community. Several communitics

Aempted to reach people through

workshops: others used fasung and a

Sunger waik to raise awareness. In dis-

cussing logustics, there was a consistent

Lack ol response among people invited

‘o attend open forums. Data reflects as

wlt that program dehvery was success-

sul where there were capuive audiences.
At the end of the first program year.
many ol the communuty leaders learned
that they had the skills and resources to
mobilize vownteers to help plan and
mplement programs and denuty therr
sudiences However. they also discov-
cred that idennlving the appropriate
human and matenal resources 1o pro-
mote public discussion on hunger and
poverty issues required more than famil-

rary with the subject matter. Such a

reeling was parucularly prevalent among

community leaders who anly tapped

o focal, rather than international.

[y

resource persons for program imple-
mentation.

As a result, the program during the
second year took a shghtly different
approach from that of the previous year.
First. the focus shifted to wider use of
international students as resource per-
sons, and their role became [(ully institu-
tionahized. This meant that almost all
communitics would utihze international
studer.ts in their programming. While
the significance of international student

MAP’s use of international
ctudents as facilitators of this
public discussion surely added to
the overwhelmingly positive
response indicated by participants.

participation was underscored in MAP's
inttial proposal.—"MAP's thrust will be
to provide communuty leaders with new
forms of expertise in: 1. 1denufving and
utilizing previously untapped human
resources such as returned peace corps
volunteers and foreign students. ..” com-
munuty leaders had not systematically
approached them durnng the first vear,

Secondly, MAP proposed to spear-
head most of the recruitment and train-
ing of the resource persens. Community
representatives welcomed these pro-
posed changes and hence ushered the
beginning of a new experience for many
of the international siudents who took
partin the program.

In order to facilitate the connection
between internatonal students and dif-
ferent communities across the state.
MAP organized international students in
teams. and depending on the nature of
the request. matched them with various
communities. For example. one commu-
nuty asked strictly for Alrican students.

Following the recruitment of interna-
tional students via campus announce-
ments. MAP’s management team
provided three training sessions for
them International students then met
with the communuty leaders to plan pro-
pram 1deas, learn more about the audi-
ences, dentily methodology for presen-
tation and select resources to be used.

Avarnety of methods were used to pro-
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mote discussion on developiment 1ssues.

Some students used story telling; some

began by asking the audience how much

they aiready knew: others started with
formal presentauons or lectures: while
others conducted cooking demonstra-
tions which led 10 questions related to
access to food and malnutnuon. Students
sometimes focused on specific issues
such as women in development or com-
municatuons, and then linked them to the
broader concepts of development. inter-
dependence and global understanding,

For evaluation purposes, three out of
six teams of resource persons were stud-
ied closely throughout the entire process.
Some of the lessons learned include:

a The team process geared international
students to work from a common
theme:

b International students had the oppor-
tunity to have a better and more well-
rounded perspective on the issues by
learning from one anaother:

¢ Community people were exposed to
diverse views on the 1ssues:

d Relationships between MAP and the

communities in which it operates

were strengthened: and

Collaborative work between interna-

tional students and community

resource persons increased.

Looking at audience outreach, MAP

addressed over 6000 neople in the first

two vears alone. This figure 1s well
hevond 100% of its target population for
the first two vears. The audience repre-
senited diverse groups of people: farm-
ers, students, homemakers. public
servants, administrators. youth and
elderly. men and women. Programs
were held in schools. people’s homes.
churches. nursing homes. and various
civic groups.

At the end of each program. audience
participants tmostly adults) were asked
to fill out an evaluation questionnaire
and the results were favorable. About
70% of the respondents indicated that 1t
was the first time they attended a public
forur., concerning hunger and poverty
1ssues. When asked if the objectives
{promoung discussion of hunger and
poverty) of the program were met.
87.8% said "ves” and 93 5% ugreed that
continued on page 32
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Courtesly OEF International

W&GMEN to WEMEN

A South-North dialogue
through video

by Carol Radomski

Fhaniz voi tor your letter: dear sssters of Knovville.
Weare very glad about 1. Now we wre mto contact and
we constder vou as our sisters and Jrends.

sevinabou Ndao

Neodiba, Senegal

T wonderfud o know that there are [niends on the
ey side of the world

carmen Cedeno

¢ hicago. lhnors

seyvnabou Ndao and Carmen Cedeno are
just two of the women who have been
involved in a grassroots dialogue conducted
through “video letters” over the past year,
OEF International is piloting an innovative
two-year project designed to stimulate the
kind of personal experience that has been
suggested as a primary means of motivating
Americans to become involved in develop-
ment issucs. ™

Through video letters which they nlan
and produce themselves, women in five
communities in the U.S. and five communi-
ties in Senegal are sharing their daily lives,
their hopes. their concerns, and their dream
for the future.

Women worldwide make critical contri-
butions to the well-being of their families
and communitics, and to the development
of their countries. In its development educa-
tion program, OEF International seeks to
increase the awareness of U.S. women and
men about global interdependence, common
issues of women worldwide, and the impor-
tant roles of women in development. The
program also attempts to dispel common
mvths and stereotypes about Third World

“Fiucanng Abowt Development Implications of a Public Opimon Studs iy

e dcnen e cc Ovarseas Development counal Cantol Jov, InterAcuon, [Q87T

W Drvirors s Eptoatnet ANSL AL 970
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women, particularly that they are all
helpless vicums of untortunate circum-
stances. Speaking for themsclves.
women in the Third World demonstrate
their mtelheence. resourcefulness. and
hard work.

& &

Now we are gomng (o show vou the man
dctivities of the women o Ngodiba.
Collecting frrewood 1s one of thetr dady
actwviies. You have seen a woman who has
just come from the bush. It 15 where she
goes every dav to cellect frewood.
Collecuang firewood 1s a difficult thing
because vou have to go mto the bush. three
lalometers from here, and vou can't collect
i all i one place. You have to gather 1t
lrom one pluce (o anotier

Mamouna Ndao

Nuodiba. >eneeal

A A

You asked i vour last tape 1 we cncourage
our children to go to the wmversuy. My
answer o that 1s “Yes, we do.” We encour -
age them, bovs as well as guls, to go te the
unversity We are aware that cducation 1s
the best thing (o give @ duld. That 1s why we
put a lot of encrgy into the education of owr
children.

Yama Nelao

Ngodiba. senegal

A X

I'he video letter partnership project
establishes hinks between groups of USs.
and Senegalese women It gives paruci-
pants the umque opportunity to explore
development 1ssues on a very grassroots.
personal level. Advances in video tech-
nology make 1t possibie fcr non-proles-
stonals to elfectively use video to portray

Curol Radomshki 1s acting Director of
Development Education at OEF
{nternational. Prior 1o her work at OEF,
Me. Rudomskt worked ror four vears m
the International Provrams Office of the
Extension Service at the Department of
Agrtcdiure. she also served as a Peace
Corps volunteer in the Philippines: The
OFF Internationdl video letter project is
junded v a U S.A1 D Biden-Pell ¢rant,
The project will continued through August
’l)(”

their daily lives and learn about the lives
of other peoples Inving half a world -
away. Rather than watching documen-
taries produced by “development spe-
cuahists.” participants explore issues of
interest to themselves and their commu-
mities, direct their own learning process.
and form relattonships with women
across poluical, economic. and cultural
barrers.

Topics have ranged from health and
education to lood production, trans-
portation. water, family life. and income
generauon The most popular topic has
been work and support of the family.

&

This 1s a song by @ woman from the Mbao
region. She sings. I'm asking evervone to
work hard. The harder vow work, the more
vou steceed. Any kind of works better
than staving at home and doing nothing
If vou're not worlang, vou can't solve
problems...

Yacine Diop

Dakar. Senegal

L&D

What we want now ts just to show our
children swhy we re working hard, so that
tomorrow they cun do the same thing,
We're workimg for tomorrow. we're working
for the future.

Awa Gueve

\Mbao. Senegal

A A

Learning about development and the
roles of women around the world 1s a
two-way street. The Senegalese women
mvolved in this project have expressed
ther pleasure at being able to "meet”
and learn about women in the U S., just
as the U.S. women have been excited to
see and hear from their “sisters”™ In
Senegal. The parucipants. both in the
U.S. and Senegal, have no lack of ques-
uons for one another

A A

Some of the questions vou posed m your
Video were very mteresting — somewhat of
a challenge. I never really thought of some
of these.

Catherine Cole

Chicago. llhnos
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I haven't seen any of vou 1n the videotapes
carrving a child on her back and my ques-
tion 1s “Why?" Here we breastfeed our
babies for two vears and carry them on our
backs even while werking. Do vou carry
vouwr babies i Knoxyille on vour backs? Do
vou breastfeed them? For how long?

Ramatou Diane

Ngodiba. Senegal

A&

Why do vou have that great number of
homeless persons in the U.S.?
Seynabou Ndao
Ngodiba. Senegal

A&
We see vou women working so hard. [ want
to know, what do the men do?
Chariene Michael
Knoxviiie, Tennessee
A A

[ have seen a woman m her garden. Her
name 1s Ethel Flowers. And [ have scen her
taking care of her vegetables. Where is her
family? Where are her children? Because
here wn Ngodiba 1f vow are that old your
children wll take care of vou.

Seynabou Ndao

Ngodiba, Senegal

A K

In the U.S.. OEF 1s cooperaung with
several well-established women's organi-
zations—Delta sigma Theta Soronity. the
American Assoctation of University
Women. the Nauonal QOrganization for
Women, and the Chicago Women's
Sell-Emplovment Project. Local chapters
of these organizations have been part-
nered with women'’s groups in rural
senegal. Each of the U.S. groups has
taken responsibility for the planning,
production, and videotaping of their let-
ters to their overscas partners. The
national orgamzatens n the U.S. are
commutted to sharing the experiences of
the local chapters with their larger mem-
berships through meetings, publications.
and video showmgs.

In Senegal, OLF 15 collaborating with
two local development organizations,
the Federation of Senegalese Women's
Associations (FAFS) and Maisons
continued on next page
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continued rom previous page

Fammbales Rurales «MFRY. OEF has an
established relationship with MFR.
FAFS, and women i the parucipating
commun:ites through its program m
~mail enterprise development OLF
ramed communiiv-hased laahtators ot
MER and FAF3 1 pasie video teehnolo-
av These grassroots development work-
Crs ave many plans tor other uses ol
video techinology to enhance ther local
development projects. While the com-
munitv-hased faalitators are domy the
butk of e videotaping, all of the
women 1 the partcipating communities
are mvoived in planming and “starnng
m ihe productions

A A

Video consifudes arcenavanon m Noiti-
SCU Cxcnanees A bramier, lave pene-
Sed 1o e ideo Danmng on serenal
..( '.1'1\

o coamparow dhother udtee o ny own,

o dequanne skadls o wsme vdeo, and

* {carmng wbout a means of communica-
tron that cun be wsed at our other projec
Sles.

Amadou Casse sarrv
Raalack, seneeal

A A

sy epimon g s G abne of i es which
wedves il between Noveh and soud.
Comments. group facthiator insenegal

A A

Fhe video letters are not pohshed docu-
mentanes. They are the voiees al wamen
aviie Lasand senegal speaking tor
shemselves, shanng wath cach other, and
eaplormg common issues In 1991, OEF
ping 1o edit the many hours ot nch
Lrdeo tootaee mto a ~hort educanonai
sroducton whien wiil highhight the dis-
Saveries ol the naruapants, the snatar-
“osdnd ditferences i thew hives. and
el contributions to the weltl-bemg ot
e tamthes. communities, and coun-
mies OCF will alzo ave avanlable in the

near future a “how to” manual, based on
OLEF's experiences with this pdot pro-
ject. lar other organizations interested in
canducung their own video letter part-
nerships

A A

We hope that someday one of vou will visit
Neadiba or one woman of Ngadiba will visu

vetoin Knoxville.

sevnabou Ndao
Ngodiba. Senegal

A A

Inclosing, 1 oo hope that ane day someone
from cach of ot town will be able o sit
down vt and talk over our many similar
drears, hopes. and visions | cagerly await
vour nextvideo ferrer

~adia Wilhams

Knaxviile. Tennessee

Fundma tor this project was provided
fareely v the Agency lor internatonal
Development and U S A tor Alrica. A

Abebe onnnued hom puage 29
the presentaions were sumulaitung and
nteresting. 83.8°% tesponded by sanvng
that the programs have helped them
recognize that hunger and poverty are
among tire maor wortd problems and
T3 5% eanressed mgerest i fearming
more about hunger and poverty
There was aimost 2 unamimous
97 20 agreement among the audience
that the rewe o nternatonal students
SCIVING A (CANING TESOUITEs NMUSL Lol
nnue. There was aspht among the
respondents when asked if thev were
mterested 10 helpimg to orgamze teture
programs concerning hunger and pover-
4227 agreed. and 36017 disagreed.
21 66% wave no response.
he outcome of these audience partic

ks Guestionnaires suggest that devel-
OPMENt cEUCaloN 15 new to Mmnesota
communiies outside of the metropohtan
Areas (g N the ssues of hunger and
poverty e rarely discussed m commu-
miy forums Furthermore. the data
mplies tiat development cducation.
properiv dehivered. will generate posunve
mterest on the part of the audience
MAP's use ot internavonal students as

-
v

facihtators of this pubhe discussion suie-
Aadded o the overwhelmingly posiive
sesponse indicated by parneipants,

In addron. MAP discovered that
nternatonal students irom the develop-
nysocteties themiseives have expressed
sreater enthusiasm for engaging in
saites-reiated discussion wath the
American public. rather than giving the
wsual culture-centered presentanon of
e countries, Aimost alt of them tele a
~cnse of challenge i having to speak
about the ssues that affect ther socieues
rather than simply presenung songs and
dances tor the mere pleasure of therr
audiences. o was a shared view that the
experience had deepened thewr own
avareness of the giobal problems of
nunger and poverty and therr commu-
nent Lo engage N constructive work 1o
coimbat world hunger and poverty

n the past & vears. MAP has con-
tnued 10 Ty out 1S acuvites
withm Minnesota communities
using the model of matchimg imier-
natonal students with vanous commu-
mues. The response of the audience
partcipants has been consistent wath

Divtrorsae=n EprcarioN ANt ar ow/ai

that of the study as reflected in the first
(WO vears,

MAP. as adeveiopment educanon pro-
ject. teaches the develapment educanoen
community some crucial fessons. st
miernavonal students from the develap-
g world are important and available
resources to consider for integration into
development cducation cltorts here m the
United states second. the mix of mier-
national students and communuy feaders
i the plannme and packaging of the pro-
eram ideas s cracial tor elfecuve imple-
mentanon. Third. all sudiences seem to
respand positivens to miernauonal stu-
dents Given proper traning and guid-
ance. internauonad students could play a
mearmngtul role—depending on the pro-
ject. one may need to select students for
competency and areas of mterest. Fourth,
development education 1s an impartant
wav o strengthen the commuument of
mternational students o etectively
engage in the eradicanon of the prosiems
m thar own societies Fifth. engaging
mternational students m develapment
cducation faciitated the formanon of
deeply personal relationships between
them and the American pubhe A

39




Ithough not called develop-

ment education, most YWCA

activities it s scope verv

well. In such acuvities, the
YWCA movement brings Northern and
Southern women together to share their
experiences and concerns around a vari-
ety of issues. This elfort is the subject of
our mterview with Ms, Goldberg.

Development Education Annual: Based on
vour expenchce, why is it good for develop-
ment education to expose Amencans to peo-
ple an vour case. women in paricular)
from the Southern world? We know 1 helps
senstize people to different cultuares. but
development education needs to go bevond
cross-cultural awareness.

Jovee Guldan-Goldberg: My expenence 1s
that when women come together around
their concerns. whether 1t's povertv.
teenage pregnancy or any other stich
15sue. they discover the commonal:- of
such concerns for women around
world. Most Amernican women de netoin
their regular hves, have that kind of
opportunity hecause our nation 1$ 50
large. In our largeness we re 1solated
What we learn about southern countries
through our media 1s generally related to
starving babies in Africa or the current
wrises—such as the one in the Middle
East.

One keyissue for example 1s the femi-
nization of poverty. an ncreasing prob-
iem evervwhere. [nour own society.
~pecilic population groups have had
long experience with poverty n all us
lorms. Recently, however. the phe-
nomenon 1s touching women in all seg-
ments of U5, soctety with great sevenity.
especially women who have long sul-
tered the double jeopardy of racism and
SeXISM

What most American women dont
know. however.is that it's a woridwide
phenomenon. Nor do they understand
the relationship of the fermmization of
poverty to the svsterms that are m piace.
svstems very much the same wherever
vou are, which do not ake into account
the speaial contnbuuon and needs of
women and actvely explon or discrinn-
nate aganst them Most Amenican
women simply don't have the knowi-
cdee. the expenience or the information

€

model

An interview with
Joyce Gillilan-
Goldberg

which provides a holistic understanding
il how women are being caught in
unprecedented numbers in increasing
PO\'CT[)\

DEA: Why do Americans need to have this
kind of knowledge?

JGG: Because we cant address these
problems nisolation. Theyv can only be
solved by our working together.

DEA: But couddn’t well-cducated Amencuns
cducate thewr peers about such matters?
Why do we need people from other coun-
tres to come and tell thewr own stories?
JGG: The storv we read or hear about 1s
never the same as the story we expert-

ence when we are in dialogue with
women from other parts of the world.
The dialogue, the sharing, the coming to
know each other as human beings
makes all the difference in terms of our
level of understanding and commitment
to work for change.

DEA: And that 1s what you've observed over
the vears?

JGG: I've observed it, I've expenienced it
and I've seen it over and over again.
When Amenican YWCA women have
some kind of experience which per-
suades them not just intellectually, but
in their very being, there emerges a
sense of sisterhood which has a very dif-
ferent kind of dynamic from what hap-
pens when vou study books or engage 1n
diatogue with others who share your
Own context or perspectives, [Us the
human factor.

DEA: How docs the YWCA make 1t possible
te bring internanonal and U.S. women
together, on dn equal footing, around con--
mon concerns?

JGG: The YWCA 15 at work 1n 88 coun-
es. Each national YWCA is
autonomous and run by women. Each
YWCA determines the needs of women
In 1ts own soctety, and determines its
OWn programmatic response.

All natonal YWCAs have equal status
under the internauonal umbrelia of the
World YWCA. The YWCA World
Councll meets every four vears as a
direction-setting body representauves
come from each national YWCA. the
number ot delegates based on its mem-
hership.

Tradinonally, U.S. YWCA members
have been vicums of the same kind of
mentality that exists tn our country,
which 1s that we see ourselves as the ini-
uator or henefactor of efforts to help
people 1n Southern countries. So. when
vou bring YWCA women together
around common concerns. eyes get
opened. Women from Southerr coun-
tries learn. for example, that we in the
United States have similar problems as
thev do. and we learn the same.

More importantly. U.S. women dis-
cover that we don't have a premium on
continued on next page
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mtelhgence and competence and that
YWCA leaders from Southern countrics
are equally educated and skilled (some-
umes more so i atl arcas of human
cndeavor—nat bent-over people who
look like retugees from an African
lamme or Asian political upnsing. \When
discussion s focused on problems being
faced by women ot simply taste und
color exchanges). the sense of sister-
hood, of being in this together. of soh-
danty and desire to learn {rom cach
other and seck common solutions, takes
sced and grows in an extraordinary wav

PDEA: imagine this comes as quaite a s
prse o sonte U5 YWCA members and
leaders.

JGG Yes: Notonly do we nad ourseives
o aequal fooung with women from
~authern counnes, we have also found
that we Americans are auny minoniy ol
the world s women. We have Laced this
reality as YWCAs have grown around
the world and at the YWCA World
Council as well. The complexion has
<hanged forone thing, Us YWCA laad-
ers-of-color find they belong to the
majonty i the world sctting U8 white
feaders, on the other hand., find thev are
ma nunority All the women. regardless
of raciai or ethme ditferences. hind tha
we have much more m common than
differences.

DEA When the YWCA plans actnies
Prng women toeether around commoen on-
corns. does the world YWEA select those
witowll participate from other paits of the
warld?

[GG Hwe plan a program to bring
women together from abroad. we con-
~uft with the World YWCA or another
nanonal YWCA m the wdenufication o
~uch persons. Other national YWCAs
~end us similar mvitations lrom time 1o
ame.

When the World Counail was held for

tne hirst tme in the United States
TI87. 38 YWCA leaders were selecied
ov the World YWCA i consuhanon
with the YWCAs of the U.S. and
canada, o stay for an addinonal 2-weck
pertod tomierprel the Counctl 1ssues
and 1o women's 1ssue seminars in 40

kR

aities around the ULS. and Canada—
mvolving YWCA lcaders from over 100
local Associattons 1n the process The
mternational women lormed 14 teams
ot four cach tone usually from another
ndustrizhzed country, three from dilfer-
ent parts of the world: Alnca, Asia, Laun
Amenica. the Cantbbean, the Pacific, or
the Middle East).

The local hostess YWCAs selected the
semunar topics based on the needs of
women 1n thewr own communiiies.

Until American women understund
the problems faced by women in
Southern countries. they won'
understand how their own
problems—causes. ¢ffects and
solutions—are connected with
those i other parts of the world.

One example: all four Jocal YWCAs n
Montana joned the Great Falls YWCA
N sponsorng a statewide seminar on
the femimzauon of poverty. This topic
was chosen because of condinons
withm their state, with over 70 pereent
of wamen on some form of pubhe
assistance.

The international women on the
teams could contnbute from their own
perspectives and ex mienee v their own
countries and could give examples o
how they were working on the ssues
This program was a leveler. bringing
women together around common con-
cerns. 1Us not "we're the providers:
they're the reapremis™. we're all m ths
together.

DEA: This would scem to shift the usual
defimeon of development too. because we
usually think of “development™ to mean
poor people 1n Southern countries making
ceononie edins. What vou're saving s that
development 1s wn issue whereser certam
problems anse, and womer have these
problemsawherever thev are.

JGG. Yes. This view of the commonaliy
of women sassues also shows in our
choee tor the focus of our development
vducation program: “Women and
Povertv: A Global Problem ™ However,
our main effort must be on educaiing
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about poverty aud development in the
south. Unul American women under-
stand the problems faced by women in
southern countrics, they won't under-
stand how thair own problems—causes,
etfects and solutions—are connected
with those 1n other parts of the world.

DEA" For example?

JGG. Sometimes the solutions women in
our own society scek can be detrimental
1o our sisters in other parts of the world
il we don't grasp the real scope of the
problem. The example I'm going to give
vou 1s somewhat controversial, but it
grows out of a recent workshop | con-
ducted wuth women from around the
country We wentinto the'maquilado-
ras. the LS -owned assembly plants
across the border in Mexico. We did nal
meet one person from Mexico who
daesn t want those plants there: they
provide jobs. The same s true of the free
uade zones i other parts of the world.
Yet the voung women working in these
plants are putung up with low wages,
poor working conditions, lack of bene-
fits. lack of commumity infrastructure
thousing, water. clectricity, ete.) and
sometimes overt sexual exploitation on
the job.

Acommon U'S. reaction would be to
~av let's keep the jobs at home.”
hecause our communities need the jobs
and money too.

The solution isn't either keeping the
obs at home or sending them abroad.
I'he problem goes decper. bemng but a
symptom of the economie systems
worldwide that pui women who livein
poverty in one part of the world nto
competition with women who live 1n
poverty in another part of the world. For
AYWCA 1o focus on keeping the jobs at
home 1s not asolution in this case.

DEA: This brings up one of the hardest
uestions to answer i the ficld of develop -
ment cducdation. Once d learner sees the
common North-South development prob-
lem. and sees what needs to happen on a
lurae scale. what can that person do at the
local level, guven hus or her real-life
arcumstancess

JGG: Going back to the example 1 just

cited. local women could be working to
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improve conditions for low-income
women wherever they are occurnng. Il a
mulunauonal corporauon has its corpo-
rate headquarters n their area. they
could go 1o those olfices to discuss the
concerns of women emploved by that
company 1n Mexico or Smgapore, s
well as those of women emploved by
that corperauon in the local communiy
Anindividual can jom ina larger coali-
tion with an agenda that addresses
women’s problems on a more imterna-
tonal level. There are many wavs
which we can support cach other onee
we know cach other’s reality.

DEA: How mmportant do vou think it s to
naved o the South i order to become swm-
,"(llh('li(' to the ‘L{()(llS of (1('\('!0[‘"!{‘”( there?
JGG. It stands out m my mind as proba-
blv the most etfective wav for change 1o
take piace i the person. energizing
them to work for change lrom their own
setiing—particulariv when vou put the
person nto a snuation where they five
with other nationals during their
experience.

Right now, since we'd hike 1o sce more
trips to the South happen than we can
AMford to subsidize, we're prepanng a
trip where American YWCA women pav
their own travel expenses. To ensure
diversity among the participaats, we ll
provide scholarships for persons who
need them.

We are preparing the fist such visit
10 Uganda. Their exceutive director savs
the visitors will stav i homes. Ther
skills will be assessed and cach person
will be assigned approprate tasks m hine
with the Uganda YWCA's prionies for
the two-week pertod of the visit. The
Uganda YWCA will not only take care
ol all costs for the visitors, but also aive
them spendimg money. | had the lunni-
est reaction 1o thus, thinking, What?
give Alienicans spendimg monev.” My
first thought was, “1's not necessary to
give us sperding money.” But then |
realized she was suggesung exactly what
has happened to herand women from
around the world when they come to
the United States. | think 1t 1s a phenom-
enal idea. [don't know it this will actu-
ally happen or not.

DEA" Sinee we can't take the whole 7S,
popdation abroad. how can we make best
wse of the people from the South who we
dlready avadable heve i the US.2 Buased
on vour vedts of sending Southern visiors
mto local comnumtttes. are there anv rules
of thumb for a successfud expertence?

JGG: Frest ot all, such a resource person
ought to be involved i the planning for
the cvent. Not qust told what the agenda
will be and asked 1o bl aslot secondly,
wdenuiby an issue around which to build
the experience. an 1ssue of relevance ta
peaple in the communuy. What we have
done 15 let the community choose the
msuc. Los Angeles. California, lor exam-
ple. chose migrants; White Plans, New
York. chose teenage pregnaney: and
Harrsburg, Pennsylvania chose nuclear
nower because they were so ddose o
[hree Mile Island Alter the <peatie
ssue s dentified, you choose tepresen-
mtves rom the South who can speak o
that 1ssue from therr own knowledge
and experience.

[n manv siuatons we ind two speak-
ers: one from a southern country and
once from the U8, wone source lor us has
heen the Nauonal Urban League). Both
present case situations of poverty in
therr respective communities and guide
the group to hirst characterize the symp-
toms of poverty described i cach case
study, thenidenuly the svstems which
cause or exacerbate thie problem. ue.
cconemic. politwal and Justice systems)
and how such systems do it Then the
group explores the systemie parailels
between the US. scenario and the one in
the southern country

Most important. H a seminar or event
focuses on women and poverty. for exam-
ple. be sure that participants include
persons of color and persons whe hve or
have hved in poverty in this country and
n a Southern country To repeat. be
surce they are involved 1n the planning.

DEA: What kind of teaching process do you

prefer touse?

JGG: Above all. we want o avod the

top-down approach and try to provide
expenential learning and dialogue
among the participants, with cach per-
son drawing on her own experience.
There can be a role for the lecturer—so

long as 1t's not a subsutute lor experi-
ence and dialogue.

Atour upcoming national
Convenuon, we plan to begin with an
meernavoral fawr ot vartous products
and foods made by women i poverty.
These women will tend their own
hooths. which will provide creative ways
ol informing imguirers about their situa-
ton Alter this hands-on expenience, all
participants will proceed to a plenary
where they will hear a dynamic speaker.

We think the speaker will help dele-
sates mtegrate therr experiences, which
will lead them 10 making program and
policy deasions lor the future of our
organization, and which will in turn
make development education central to
our way of work.

DEA. What kinds of changes do vou see in
woimnen who have been thiough vour pro-

. N
Lhedhis:

JGG. teould ene leuer afier letter docu-

menting all kinds ol changes Women
say o us: “Fread the newspaper differ-
ently: | see the same old issues in an
entirely new way ” One owstanding case
[ recall grew out of a visit to a rural
Mississippr community by a voung rural
leader from Zimbabwe we sent to that
comnunity A woman from that com-
munity, who later became a Natonal
Board member. told me "This was the
lirst time | had a black person in my
home. And my whole ife turned
around. Now. when [ read about
Zimbabwe—iUs not 1y about
Zimbabwe-—when 1 ook at my own
community. | realize my own racism
and the wavs we need to do things dif-
ferently.”

DEA: Would vou hke to add any closing
thoughts for our readers?

JGG: T guess I'd just suggest that in

thinking about both development and
development education. we keep in
mind that quote tror: an Aborigine
woman which we featured on a poster
displayed at eur last World Council:
"t you have come to help us, then
you're wasting vour ume. I vou have
come because vour liberation 1s ted
with mine. then come let us work
together.” &
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Development Education

is a Two-Way Street
The experience of an Indian
educator in East Tennessee

by Shalini Nataraj

A question I must have answered a hundred
times when living in the East Tennessee
region of Central Appalachia was, “How did
you end up here?” The question was mostly
directed to me by visitors who came to see
how local people went about creating struc-
tures to help themselves. | first came to the
U.S. three years ago from India to join a
masters program in New York and always
wanted to see for myself the effects of the
strip-mining operations in East Tennessee,
my interests then being strongly and strictly
environmental. Local people, who did not
know much about India, did not know that
[ did not fit the stereotype of an Indian and
that people from Third World nations did
not go around helping people in developed
nations.

To them. [ seemed to have an unusual
empathy for their problems and I was
accepted as a friend and guest from over-
seas. And if I disappointed some people by
not {itting their stereotype, I was disappoint-
ed too, that the U.S. did not fit the stereo-
type most Indians hold—the land of milk
and honey. freedom and limitless opportuni-
ties to fulfill one’s aspirations.

The extent of the damage 1 saw in East
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Tennessee depressed me. But in the
small. remote coal-mining communities
that had barely survived the collapse of
the coal-mining industry and the mas-
SIve MIZration, grass-roots organizations
were attempting to meet the needs of
communities. Organized for twenty
vears, they first coalesced around basic
needs-~the need for unpolluted “city
water,” a ¢chnic. a small industry, and a
day care center. The major obstacle all
these efforis encountered was lack of
access to land to base their facilinies,
hecause most of the land in East
Tennessee 1s absentec-owned. To
address this problem. a Community
Land Trust was formed.

| found myself geting increasingly
nterested in these self-help elforts and
dearded to postpone my plans to go to
school. Instead, 1 staved and worked as
avolunteer with the Community Land
Trust.

In East Yennessee. Central
Appalachia. the Community Land Trust
was established i 1978 1o make land
available for iocal needs through hfe
ume leases. Ihe leases transfer automat-
cally to the lease-haolders heirs and
ensure that the land 15 used i environ-
mentally and socially responsible ways.

The Communuty Land Trust and
ther local organizations run practically
on a day-to-day hasis, with the help ol
-mall ¢-ants, low interest loans, long
werm loans irom toundauoens and chari-
table erzamizations, and contributions
trom mndividuals. They mamly run on

shaline Natardy s currentdy involved in the

development education program of CODEL.

Inc.. a consornum of Chrisnan organmiza-
tions which assists the development activt-
tios of disadvantaged people overseas.
Previously, she worked for two vears with
Jrasstoots communuy development organt-
zations i Central Appalachia. Ms. Natara
has ereanized a number of environmental
cducation programs and workshops for cur-
naudum development and teaching method-
Jf()ql(\\ for clementary and hlgh school
teachers in both India and the US. She is
presently enrolled in a Masters program in
the study of Internattonal organizations.
with particular emphasis on the United
Nutions.

the vision and commitment of a few
local people.

At first [ was confused. The “poor” of
Appalachia had more than most middle-
income families in India—ars, televi-
sion sets, refnigerators. Then, as 1hved
1n the community, | began to see pover-
tv was not a matter ol material posses-
sions. These people lacked power: the
power to alfect the social. pohiical and
particularly the “developmental” pro-
cesses that controlled their hives. The
were victims of systems that were geared
towards those who had achieved or were
on their way to achieving the "Amencan
dream.” These systems were indifferent
to those outside of the mainstream. Not
very different at all from the “poor” ol
India. When that became apparent to
me. | wanted to learn more about what
had caused the marginahization of these
peaple of Appalachia.

In working with the Land Trust, |
managed to combine my nterests i the
environment, community development,
and development education. First { dealt
primarily with the environmental
aspects ol the work. 1 then also partici-
pated in the Commun:ty Land Trust's
development education program.
Informal and hghtly structured., their
development education program sought
(o Incorporate common 1ssues world-
wide inte a workcamp program involy-
g church groups and universities and
mto the onientation given to domestic
and international visiting groups. An
attempt was made to offer regonal and
global perspectives, in which T was able
to contribute by voicing my own views

With my background 1n environmen-
1al education. I developed an interest in
addressing the region’s major problem
of illegal and large-scale dumping and
lhttering through an educatenal pro-
aram for the local children. { immediate-
Iy ran into problems. a lack of funds
heing the biggest. Moreover, the
Communuy Land Trust was over-
whelmed with 1ts own agenda and could
do little more than lend me 1its name to
operate under. Finally. with the cooper-
ation of the Regional Land Trust and a
church in Knoxville. | had $100 per
month to start with. 1 approached two
necarby schools. each 1n a different coun-
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ty. When | menuoned “environmental
education”. the first school was very
guarded and openly warned me against
exacerbating the polarity that existed
between families that worked with the
coal-mining operations and those that
did not. The other school practically
welcomed me with open arms. |
recewed full cooperation from the prin-
cipal and the teacher assigned to work
with me.

At first I was confused. The “poor”
of Appalachia had more than most
middle-income families in India—
cuars, television sets, refrigerators.
Then, us I lived in the community,
[ began to sce poverty wds not a
matter of material possessions.

Gomg by the experience of the almost
total lack of knowledge that existed
about india. I conducted my first class
about India. I was amazed and pleasant-
ly surprised by the positive response
from the children and their teacher. In
addition to working with schools, 1
screened videos on cnvironmental 1ssues
and other countrnes for mv neighbors in
the community.

Other community groups in this
small corner of Appalachia have been
mvolved with development educaton,
By telling their story at college and
church workcamps, and to groups of
international viswors—many from devel-
oping countries—these local groups are
atempuing to build partnerships with
others in which freedom from long-held
stereotypes prevails. For example, visi-
tors from the South learn that the cur-
rent model of progress offered by an
industnalized culture such as the U.S.
also presents social costs; while
Northerners may realize that, given the
domestic poverty created by their own
economic system, they themselves may
not alwavs hold the solutions to prob-
lems all around the world.

I am thankful for my experiences in
East Tennessee. In working and hiving
with the conditions there, 1 received
valuable 1nsights wto the conditions that
work against the poor in my country. A
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Courtesty Herler Project Internalional

Partner in Residence
i at Heifer Project International

An interview with Sule Umaru

A voice from the South

ciler Project International
«HPID 1s a 43-vear-old pni-
vaie and voluntary oregamiza-
; ton (PVOY which provides
i hivestock and agneultural traiming o
poor people ail over the world, includ-
g the United States. HPL supports
| Srdsstoots miative and seif-rehance and
‘ works with indigenous matenals and
| customs. In additon. cach participant
pavs hack” the opportunity by shaning
animal oftspring and knowledge with
athers in their communuty, thus chang-
g trom recipients into donors.

The HPL Partners in Residence™ pro-
Cran was created to not only serve and
widen s lunding constituency. but also
to help them appreciate the changing
role of Northern PV'Os in development
As ene of partnership with local people.
According to Wendy Peskin, Associate
for Educanion at HPLL the program has
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turned out to have a wider educational
impact,

Carrol Jovanterviewed Sule Umaru
to, the Development Education Annual
199¢/91 on his experience as current
Partner-in-Residence at Heifer Project
International. Mr. Umaru is a Fulam vil-
lager from Cameroon. who first came
mto contact with HP1 after hus village
suffered from the 1986 drotight and HPI
came to provide livestock and agricul-
tural training. As a Partner-in-Residence,
he serves as an emussary [rom his cul-
ture. teaching North Amencans about
his people. and the positive aspects of
hie in hus country.

Development Educatton Annual: What
kinds of wdeas did the Amencans vou have
spoken to scem to have about Africa?

sule U'manu: 1 was surprised to hear that
for them Alrnica was a continent where
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people died of hunger every minute and
where lions and elephants killed people
daily. They thought that African people
cannot live or work. I think this must
come from what they see on TV and
what they read 1n newspapers.

DEA: Do you find that there is any differ-
ence n the way thar the students and adults
you have addressed look at Cameroon or
Africa. after vou spend time with them? Do
you feel that something has changed?

SU: Yes. I have found Americans open-
minded. They welcome strangers, they
are willing to listen and to learn. When |
tell them that I'm [rom a nomadic tribe,
they look at me with surprise, wonder-
ing what kind of people are these who
do not hve mn houses with eiectncity
and water. But { ask them to look at our
system more objectively and consider
why 1t has existed up to the present. If
we still live as nomads, it means that the
system works; there are some good
things about that system. Likewise you
cannot say that the democracy 1n the
U.S. is completely good. There are good
things and there are bad things.

DEA: How do thev react to that?

SU Most of the ime. once people hear

the story. they understand that our peo-
ple are tryving to do something but have
been unfortunate to live in difficult con-
dinions. It changes their minds.

DEA: Whats vour usual approach to audi-
ences? Do vou usually first ask them what
thev already think?

SU: It depends on the age group. Adults
understand the situation better than kids.

To kids. I lirst ask questions like:
“What do vou think of Africa?” For in-
stance, the last time 1 spoke to high school
kids in V'ermont. { said. *“How many of
you do not want to go to school?" 1
would get about 50% of them with the
answer. "l do not want to go to school.”

Then 1 go on, “Listen. after 1 tell vou
my story, vou will sign up if you want to
go with me to Cameroon.”

I tell them that [ ran away from home
because | wasn't aliowed to go to school.
and that because of this, | had to hve
many years without enough food while
studying,
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Then the studer:s would say. "No.
there’s no way we Lan go to Cameroon.”

So Then I'd tell :nem, "It has changed
1in Cameroon. As t:mc goes on, people
change. so now we are ke vou. All the
kids go to school. *.{avbe there are other
parts of the world wnere children can-
not afford to go 1o :chool because ol
poverty or because of traditional behefs.
What can we do irdividually to help?”

Now they think about that and say,
“Okay, we wilf raise some money and
help these kids go to school.”

sSo the kids put themselves in the
situation and try to nave hroader 1deas
about what 1s happening. They under-
stand at least that it 1s not the fault of the
people il they hve i difficult conditions.

DEA: Do vou have cuceess with teadnng
kds?

SUzNes. Alter [ speak. T recewve fetters ol
appreciation from e kids. saving. 1
did not know this - And a whole school
opted to getn touch with a schoolin
my village and 1 have happily put them
in touch.

DEA: What would ~ou like to sce happen
out of such u connection?

SU: 1 want an uncerstanding between
peoples. I want Americans to under-
stand the culturai halance that exists in
Africa and to realize that 1it's not what 15
inthe U5 chat can help us in Camereon
because neither U technology nor the
American way of ‘ife are applicable
my country.

The cultural background 1s very
important. I'd like American students to
go to Cameroon and see for instance
that the kids have 1o shave their hairin
the village, that 1s the tradition. and that
the girls have to wear skirts, not pants.
<o 1f the kids on tnis end really wanted
to help. they wouid not consider send-
ing pants to the ¢:ris there. They would
think, “What do iney want?”

By going to Cameroon. they would
~ce what western zeciety can offer and
what we can offer It's a two-way henelfit.
Thev would see kow people are working
hard and are happy with what they have.
Thev would see that given the opportu-
mity, such as the cnes with Heifer Pro-
ject, people are anie to meet their needs.

DEA: Do vou want the American school to
help or do you want them to develop a rela-
tionship of understanding and friendship?
SU: 1t all begins with friendship, cultural
understanding and sensutivity, and then
the help can come. Yes. the help 1s need-
ed. For instance. we need help for the
future when kids cannot afford to go
bevond clementary school. The kind of
help. that1s what I want the kids on this
end to understand.

DEA: What do vou think that people in
vour school can contribute to the American
school, to make this a real partnership, so
that it wouldn't be just a donor/reciprent
relationship?

SU: The most unportant thing that they
can contribute. if this grows into a close
relatonship,1s what 1 call disciphine in a
soctety and 1 a fanly. in our tradition,
a5 a child, rather than tocusing on what
vou can get for vourself. vou have 10
share. work. and be humble. Here. [ see
the lanuly apart. and [ don't sce very
close relatonships or respect between
parents and children. When [ asked my
parents for something, | had to come
humbly because they work for what
they have.

DEA: What do vou think it would do for
Amencan kids o understand that kind of
diseiphine?

SU: They would know how they would
bring up ther kids. Society would bene-
fit because this would be a responsible
kind of pecople who would be caning for
others and be concerned about what1s
happening around them. I think that
losing close boands in the home creates
1he current problems in towns and cittes
in the U.S. In my village, adults can dis-
cipline alt the children. The children do
not have to be yours biologically and so
they grow. knowing that they have to
respect our elders.

Another thing American children
would learn is to take care of elders.
When people get old in the US.. you
send them to a nursing home or leave
them somewhere. In Alrica. it is belicved
that vou can gain wisdom from old peo-
ple by staying with them, working with
them.
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DEA: You said carlier that. once tn Africa,
Amenicans would sce that Africans are
happy with what they have. This secms to
imply that Americans are seldom happy
with what they have. On the other hand. if
peaple are happy with what they have and
scem to accept their situation, they might
qwve the impression that they don’t really
want to improve thetr quality of life. Can
vou clanfy this?

SU: On the first part of vour question. 1
think that Americans aren’t happy with
what they have, because they want to
have evervthing. For instance, 1f you
have a 1990 Honda Accord, you'll want
to buy a 1991. In Cameroon, there may
he a family that possesses little, but they
are happy with what they have.

Let me try to answer the second part
ol vour question. We were a nomadic
people unul 1986. having cautle and liv-
ing 1 thatched huts. We were happy
with that and never thought that there
was a better way.

But after the disaster, we lost livestock
which we depended upon. Heifer
Project came to help us. They brought
some small. intermediate technology to
help us scttle, build houses, have darry
cows, rabbits and grow ccrn. So we
¢ame out of our traditional way and
took what Heifer Project brought. which
was still part ol what we were doing but
alittle it improved. We feel that. within
our system, IUs very appropnate. It's dif-
lerent from having something that
vou're not happy with because you want
more. {U's the difference between having
enough to meet vour needs and being
happy with it, and having enough vet
still looking for more.

DEA: But what about things that people sce
in the cities. for example, such as computers
and televisions. Do people from Cameroen
want these matenal things too?
SU. In my village and part of Cameroon,
nat at all. One common belef in many
places. 1s that people fecl this carthly life
15 a transition. | mean we will go to cter-
nal life. So why do you keep all vour
time acquiring material things here.
which you will abandon when you die?
In the Islamic society where 1 come
from. we limit ourselves. I you can feed
continued on next page
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continued [rom previous page

vour [amuly. ive weii. then that's all-
night. You dont have to have a computer
ora TV,

FFor those who are not from an Islanuc
background. 1 think that to really help
people get what they need 15 to give
them the opportunmity to get these things
by themselves and not give them the
dactual thines. Fornstanc: . teach them a
way to generate income and let them get
the things they need. instead ol putting
the things at their disposal.

DEA: On a different subject: swhat soit of
advice would vou give 1o somebody else
from the South who was about to speak to
American audiences?
SU: First. they would have 1o e open-
minded. Thev shouid not feel that
Amernicans are asking stupid questions
or that thev disregard us. Every question
contributes something to vou and o the
person asking 1. because 1t is intended
to help vou teach a tesson. They should
treat everybody in the same way,
scecondly, they should have good
knowledge about Atrica because when
vou are standing in tront of a group of
people, vou are not only representing
vour village. but Afnica © 1 whole. and
people wili < vou que  ons related to
what thev tear or read i the paper. In

particular, an Alrican person coming
here should be farmliar with the polincal
systems in Afnica. because that 1s a fre-
quent question that | have heard over
twelve or thirteen months now.

Thirdly, they have to be patient be-
cause they may not imnally understand
the Amenicans when thev speak, and the
Americans may not understand them

Fourth, I think it would be wise 1o
review American history before coming
here. 1o be abte to ue in some things thay
have happened n the U.S.. parucularly
atier the revolutions, the nation’s strug-
sle to build wsell. 1f the Southern speak-
ers are coming from countries which
have wst gotten independence and there
15 no poliical stabihey, they can better
explam that s difficult to start a naton

DEACK there anvtiung else vor'd like 1o
share with ws?

SU T have learned that, no matter who
we are. we are the same. We have the
same goals. to be able to hive together,
have peace. be haopy. and love one
another, In Camc:oon, | studied
American and European history in high
school. | was a keen hstener of the Vowee
ol Amenca. every day for six hours.
because { el that Voice of Amenca. as
well as the BBC and Voice ol Germany
could help a lot to educate loreigners.

. L knew abeut the United States very
well, although 1 had never had contact
with them personally.

On the other hand, many people back
at home did not know about the United
states. other than its military capability
10 strike anvwhere 1t wants. Then, when
we had our disaster. Americans came.
Ihey stayed with us, ate with us, and we
found lor the first time that Americans
were the most sym:pathetic and giving
people in the world.

Furthermore, { cannot say how much
I have learned interacuing with kids. 1
spoke to children at a preschool. | show-
ed them slides about Cameroon and how
the kids work there. and one of those kids
said. ‘1 want to go with you, I want to go
to Canieroon.” | almost cried. No matter
where vou are, this ¢hild 1s no different
from the child i Cameroon or in China.
You see them reacting the same way.

Alter the disaster. having lost my fam-
tly. I saw how much other people mean
10 me. vou know, making me who 1 am.
I'his 1s really a great expenence for me
and 1 think anybody who has a chance
1o talk o people will learn a lot and
never be the same. Life will never be the
same when | return home, whatever 1 do
m the future. &

Far ahead of his ume., Korten
challenges us 1o reexamine our role
n contronung the problems of the
past and present decades:
dehumanizing poverty, collapsing
ceosystems, and widespread vio-
lence. The development communi-
| 1y learming from the visions and
strategies of the aitizen’s move-
ments dedicated o peace. environ-
ment. womens eqguality. consumer
protections, and human rights.

A groundbreaking new work from
the editor of Community Management
and People-Centered Development...

This impressive new book opens
our cves to the potential of people-
centered development for building
ajust sustainable. and inclusive
society for the 2 1st Century.

For more mformation. contact:
Kumarian Press, Inc.
030 Oakwood Ave.. Suite 119
\West Hartford, CT 06110-1529
Phone: 203953 0214
Fax: 203953 8579
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uring the past vear | have
given presentations all around
the world on a basic theme.
We live 1n a world in cnisis,
a world of increasing poverty, environ-
mental destruction, and communal vio-
lence. This enisis 1s of our own making,
; aresult of too many people making too
many demands on the ecology ol a small
planct. The key to human progress 1s
not growth—1t is the transforma-
non of our values and 1nstitu-
tions n ways that will
allow all people 1o hve
well and within our
collective means, but
without extrava-
gance.

Embracing
Uncomfortabie
Truths

Though growing numbers
of people are coming to similar
conclusions, 1t 1s not a comlorting,
message, nor one we hear from our lead-
ers or the adverusers who control our
media. Each ume [ present this conclu-
sion to a new audience | half expect o
be booed and thrown out into the street.
Yet, much to my surprise, the message 1s
generally embraced. almost with a sense
of rehef that someone 1s articulating
what many people feel in their hearts to
be true. The truth, unpleasant as it may
be. combines with the remarkable exam-
ples we have seen of the potenuals for
rapid and sigmficant change in contem-
parary society to give people hope. a
sense that the individual can make a dif-
ference.

In 1988, the world embraced the
cenvironment. In 1989, Eastern Europe
embraced democracy. Perhaps we, the
world’s overconsumers, are now ready
w embrace the reality that the survival
of our avihzanon depends on working
w assure all people the opportunuty for a
full and decent hife. in part by giving up
wur consumerist life stvles and decreas-
ing the demands we place on the ecolo-
gy of our living planet. ’

The Voluntary Agency
Many voluntary agencies concerned with
the poor of the South have built their
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Development
Education is
THE Priority
/

by David Korten

programs around the premise that the
key to poverty alleviauion 1s an increased
flow of money and commodities from
the haves of the North to the have-nots
of the South. This assumption is held
not only by Northern agencies. but also
by many Southern agencies that act as
conduts of this charnty.

However, growing numbers of volun-
tary sector leaders, particularly from the
South, are saving that the real problem
15 extravagant and wasteful Northern
lifestvles maintained by the systemauc
extraction of environmental and finan-
c1al resources from the South. The solu-
non depends on reducing the extraction

We are well famuliar with the pattern.
Four countries—the United States, the
Soviet Union, Japan and West Germany
—with a combined total of 14 percent of
the world's population, account for
more than 30 percent of the world's
consumption of commercial energy and
important metals. Shups loaded with
toxic wastes from the North roam the
carth looking for dumping sites in the
South. The United States. with roughly
5 percent of the world's population.
generates nearly 24 percent of the car-
bon dioxide emissions that we expect
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the people of the South to absorb
through the preservation of their forests.

\When we 1n the North return a bt of
our excess pocket change to the South
through international charities, we
relieve our guilt, confirm our superiori-
ty. and maintain the dependence of the
recipient. We do not alleviate the pover-
ty and depeadence that our overcon-
sumption exacerbates.

Development Education
Development profession-
als, including those
who staff voluntary
agencies, have gener-
ally treated the edu-
cauon of their
constituenclies
regarding the devel-
opment problems of
the South as a secondary
v concern, Development

education was considered
important primarily as a means of
assuring financial contributions for vol-
untary organizations and public support
for official international assistance bud-
gets. As we redefine the nature of the
development problem, we must also
reconsider the nature and role of devel-
opment education.

Rather than passive contributions. we
must now scek the active engagement of
broad citizen constituencies as agents of
policy. instituttonal, and lifestyle
changes in cach of our respective soci-
eties—both North and South. This 1s
hasically a development education agen-
da. or more accurately an educational
agenda for global transformation. Rather
than being peripheral to the real busi-
ness of the voluntary agency, it becomes
the core business, the priority. &

David C. Korten is founder and president of
the People-Centered Development Forum
and wrote numerous books and articles. A
former faculty member of Harvard's Gradu-
ate Schools of Bustness and Public Health,
statt member of the Ford Foundation.
Korten has nearly thirty years of experience
in Asia, Africa, and Latin America as a
writer, teacher. and consultant on develop-
ment management, alternative development
theorv. and the strategic roles of NGOs.
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India-U.S. School Partnership
Project

eginning in Spring 1991, two

U.S. school systems and the

Vikramshila Resource Centre in
Calcutta, India will initiate a three-part
pilot partnership project. Through col-
laboration between American and
Indian educators, the project aims to
heighten students’ understanding of
global issues and concerns and prepare
them for ciuzenship 1n an interdepen-
dent world.

The first phasc of the project will be
implemented at Charles County.
Marvland and Monroe County, Indiana
for 3rd-5th grade students and their
teachers. Five teaching modules pre-
pared by theVikramshila Resource
Centre will cover a vanety ol topies
related to hie i India including geogra-
phy. urban and rural lile. family Lic.
and lestivals. The modules will feature
scripts i the form ot aletter from a 10-
vear-old Indian boy, shdes and cas-
settes, and acuvity sheets with
suggestions for games, skits, cralts, clc.
Posters. photographs and Indian aru-
facts such as dolls. mstruments, uten-
sils. jewelry. and toys will accompany
the material. A teacher’s manuat con-
tuning background mformauon. iacts.
and mstructions for pertorming activi-
ties 15 also included.

For a penod ol {four weeks 1n Spring,
1991 ateam of teachers from India
will be i residence at the U S pilot
schools. These teachers will be a
resource for the ereatton ol a social
Studies curnculum on India and serve
as expert advisors to the Charles and
Monroe County teachers.

Over the next three vears the second
and third phases ol the project will he
admimistered for 8th-10th grade and
sentor high school students respective-
Iv. Student exchanges from both coun-
tries will also take place dunng these
ohases,

In the near tuture, a similar experi-
ence will be developed by the Charles
and Monroe County teachers and stu-
dents on Iife mthe U's for their indian
counterparts. with a follow-up visit 1o
Inda,

Work in
Progress

The Vikramshila Resource Centre ts a
non-profit cducanonal orgamzaton that
sceks (o tmprove the qualiy of teaching in

Jormal Indian schools. us well as the newly

emerging non-formal cducational centers
i villages und slums.

Vikramshila develops plavs. stores und
ather mstructional materials that empha-
stze the importance of child-based learn-
mg. as well as promote global under-
stancing. The Contre's activitics @i ¢ Made
possible through a fellowship grant from
Ashoka: Innovators for the Public.
Washington. D.C.

Social Change and Activism in
South and Southeast Asia

he Asia Society is presently

organizing a three-vear project

to examtine the increasingly
important role that individuals and vol-
untary organizations play in protecting
the environment, expanding the roles
and nights of women, and addressing,
the problems of rapid urbamizavon in
south and Southeast Asia. social
Change and Activism in South and
Southeast Asia is designed to increase
American understanding of the com-
plexity of social actvism in these
regions: to tlustrate the relevance o
American audiences of successful Asian

approaches to common social and envi-
ronmental concerns; (o examine the
political and economic consequences
of the growth of social activism; and to
allow Asian acuvists the opportunity to
discuss with their U.S. colleagues eflec-
tive strategies for solving common
global problems.

Currently in its imitial year, the first
part of the project addresses environ-
mental concerns and the challenges
faced by environmetalists in South
and Southeast Asia. In collaboraton
with such groups as the Sierra Club,
\World Resources Institute. the World
Wildlife Fund. and the Ashoka Society,
The Asia Society will identify individu-
als who are pursuing innovauve
approaches to environmental problems.

Following an international confer-
ence on crtical environmental issues
among Aslan and Amenican activists as
well as educators, journalists, profes-
stonals and business people. a series of
regional public programs and media
acuvities will be presented to general
audiences across the nation. These edu-
cational programs and activites are
intended to provide leading Asian
actvists with an opportunity to speak
to broader audiences about their own
experiences aind about the relevance of
their approaches to shared concerns.

A 60-80 page pubhcation will also be
produced and widely distnbuted to
provide an overview of Asian responses
to the challenges faced by acuivists in
developing countnes.

Expanding the nghts and roles of
women and addressing the problems
of rapid urhanization in South and
southeast Asia will be the respective
themes of the second and third pro-
aram vears, following a [ormat similar
to the first vear.

The Asta Soctety s u non-profut,
non-partisan orgamzation dedicated to
nereasing Anterican awareness of Asia &
Astanssuces. Through s programming
and networkang cfforts, the Society strives
to encompass & broad range of oucal
clobal tssucs. &
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Evaluation
Questionnaire
for the
Development
Education
Annual '90/91

he Nauonal Clearinghouse on

Development Education

{NCoDE) is 1t the final year

of us three-year contract with
U.S.A.1.D. In accordance with the terms
ol the contract. we are evaluating the
Development Education Annual. our
vearly journal which promotes innova-
uve and state-of-the-art practices in
development education.

This evaluauon employs the concepts
Merit untrinsic - ¢llence) and Worth
(practical usetuir..=s). It also seeks your
suggestions for improving future 1ssues
of the 4 ~ual.

Please take just a few minutes to
complete the questionnaire below:.

Please complete and return this form by
March 7. 1991 to:
NCoDE Evaluation Project
Cornelius Grove & Associates
+42 Fortv-seventh Street
Brookiyn, NY 11220-1216
718-492-1896 (phone and fax)

Merit (Intrinsic excellence)

To what extent does this product conform to high standards of content, design,

readability, organization, consistency, and so forth? To what extent was it skill-
fully and completely created? Circle the appropriate number below.

High Merit Average Low Merit
1 2 3 4 5 6 7

Worth (Practical Usefulness)

To what extent has this product been beneficial in a practical way in the course
of your work as a development educator? To what extent has 1t had a posiuve
impact on your knowledge or programs? Circle the appropriate number below.

High Merit Average Low Merit
1 2 3 4 5 6 7

I am mvolved n:

[ formal education [} nontormal education

[ other (please specily)

Your comments about the Annual. whether complimentary or critical, will be
appreciated. If criticizing, please be specific and suggest ways 1in which the
product could be improved. Write comments in the space below.

DEVELOPMENT EDUCATION ANNUAL "90/91
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Communication &
resource sharing
made easier:

Introducing
DevEdNet

s there a role for electronic network-

ing 1n development education. The

National Clearinghouse on
Development Education scems to think
so: in Januan 1991 1t will launch
DevEdNet. a new etectronic network
[eaturing 1ts print and non-print materi-
als resource database. for use by devel-
opment education pracutioners around
the country

Marketing Survey for
DevEdNet

1. Do vou have computer capability
to access DevEdNet (computer.
modem. telecommunications
software*?

0 Yes [ No

. Are vou mterested n subscribing

o DevEdNet? [ Yes [ No

[

Il ves.indicate how olten you
think you would use DevEdNet:
O Frequently tonce/twice a week)
] Reguiariy tevery other week?
O Occazionally conce a month?
[ Other please specify)

[l not interested. why not?

3. Arc you interested 1n attending the
NCoDE workshop m vour arca
introducing DevEdNet 2(See
Jccompanying story.)

C1Yes ] No [ Don't know yet

Please indicate where vou consider
voursel i telecommunications

{3 tuerate {7 thexpenenced

Please complete and return to.
NCoDE. The Amencan Forum,
suite 1200, 43 John St., New
York. NY. 10038. Thank you.

+4

While clectronic networks cannot
serve as subsututes for human interac-
uon, they can certainly enhance it. And
in our young. vet fast growing. held of
development education the abihty of
cducators to keep abreast of the latest
resources and innovauve practices has
hecome wt once both more difficult and
more necessary

Some advantages that an clectronic
iformation-sharing network can con-
tnibute to the effectiveness of 1ts mem-
bers elforts are timeliness, organization.,
and increase of information flow.
Moreover, clectronic networks promote
“decentralized and honzontal coopera-
non so all members can share i the
resources available.” (Karl Zander).

Investing in the Network

[n terms of cost elfectiveness. winle the
minai investment may seem large. many
orgamzations aircadv have the most
costly components—a phone hine and a
computer. A modem 5 100-5200) and a
telecommunicauons software are also
needed. Costs related to the use of the
system. such as registrations and month-
Iy charges. varv from one network to
another. and the exact charges 1or
DevEdNet have not vet been established.
The major investment lor new users 1s
fime, as it takes tme to learn to use the
technology 1 ways best suned 1o an
organization s needs.

T'here are three main wavs to commu-
nicate through computers. on-lie
databases, c-mail. and bullenn boards
On-hne databases otfer access to stored
and updated formauon in a particular
hield. such as newswire services. weather
services. wirhne reservations systems—
and DevEdNet. E-mail. also called mes-
saging facihity. 15 an electronme post
otfice. With a personal computer and a
modem, a uscr can send and recewve
messages to others. regardless ot
whether the other party 1s connected at
the same tme. E-mail 1s usually cheaper
than a long distance telephone call. with
an average cost of 50 cents per page.
Bulletin boards. also called teleconfer-
encing, forums, or CC (Computer
Conlerencing) “allow many people to
joininto a discussion on a topic... As

DIVULOFMENT EDUCATION ANNUAL 90/91

with c-mail. peaple can connect to them
at their convenience”™ (Zander).

Existing systems

DevEdNet will be hosted on TCN, wself
part of the worldwide BT Tymnet sys-
tem. Nearly 3000 institutions, including
many NGOs and UN agencies, are
nresentlv on the TCN network.

DevEdNet’s Resources

DevEdNet's on-line database of
resources 1s aimed to support busy
development educators in their work by
finding educauonal resources to meet
specific needs quickly The data base has
been talored to meet a vanety of
needs—such as seeking resources for a
particular audience. on a specific area or
topic. or using a specific tvpe of matertal
such as stmulation games.

Lducators at all levels and students of
higher education concerned about crtu-
cal internauonal 1ssues such as sustain-
able development. hunger. poverty,
debt, interdependence. ete., wiil benefit
from DevEdNet's wealth of informatton.
DevEdNet 1s cenunuously expanding 1its
database and expects to reach 800
entries by nud-1991

Once a member of DevEdNet, an edu-
cator will automaucally becomes part of
the resource-sharing and communtca-
ton flow by contnbuting his or her own
resources o the on-line database. In
additon DevEdNet members will auto-
matically get the e-mail facihuy.

To help iaunch DevEdNet. NCoDE
will organize a senes of seven one-day
workshops. The dates and locanons of
the first four workshops have already
heen selected. Information about the
other three workshop sites and dates
will be available in the near future.

For more information
Contact:NCoDE. The American Forum
for Global Education, suite 1200.

45 John Street. New York, NY, 10038.
Phone 212 732 8606

FAX 212 791 4132

E-Mail BTTymnet 141:TCN 651
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Teachable Moments, by
Jan Drum and George Otero, is
a global education tool that
helps people value diversity,
understand world issues and
trends, live responsibly with
others, and increase state-of-
planet awareness.

For a free sample of these
brief, thought-provoking
classroom activities, contact:

— The Stanley Foundation
J— Dept. AF
wm———m= 216 Sycamore Street, Suite 500
wa-saw  Muscatine, IA 52761
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Call for Manuscripts
Development Education Annual 1991/92

In Search for Excellence and Institutionalization of
Development Education

The Development Education Annual invites manuscripts for possible publication
in its next issue related to one of the following topics: :
* How to institutionalize development education programs within both the

formal education system and private voluntary organizations? .

* How to ensure and sustain the competence of educators engaged in teaching
.about interdependence and critical global issues—in pamcular develop-
ment—in a fast changing world?

The Development Education Annual promotes innovative and state-of the-art
practices in development education. It serves as a forum for discussion among
leading thinkers, promoters, and practitioners in the field.

Manuscripts are sought on the following:

About Institutionalization
+ Critical analyses of current U.S. development education efforts in terms of

the formal integration or lack of, within either the formal education system

or private voluntary organizations.

¢ Strategies for formally integrating development issues into the formal
education system or into private voluntary organizations. Writers should
include examples of successful integration of development educatlon into
institutions or organizctions.

¢ Case studies of programs which are formally and effectively institutionalized,

including possible lessons from that experience.

About Development Educators’ Competence

¢ Critical analyses of current U.S. development education in terms of develop-
ment educators’ competence either within the formal education system or
private voluntary organizations.

* Strategies for formally ensuring and sustaining development educators’ com-
petence in the formal education system or into private voluntary organiza-
tions. Writers should illustrate these manuscripts with examples.

* Case studies of programs which formally and effectively ensure development
educators' competence and professional development, mcludmg possible
lessons from that experience.

Submission of Manuscripts
Manuscripts should be submitted no later than April 15, 1991.
For more information, write to:
The National Clearinghouse on Development Education,
The American Forum for Global Education,
45 John Street, Suite 1200,
New York, NY 10038.




