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Foreword

Assessment of school programs is an esser`ial component of
the effective middle level school. Educators, community
leaders, and citizens cry out for a means of measuring the
effectiveness cf their s:.2-,00ls. The preponderance of the

literature suggests that a review of test sf-c ces and other quantitative data is
the route to program evaluation. Sadly, there is a void with little regard
being given for other more broadly informative strategies for assessing the
effectiveness of school programs.

This monograph fills this void. In it Sandra Schurr provides insights
into a tough topic while assuring that the suggestions and strategies are
useful to both practitioner and researcher. The emphasis in this work is
on generating both qualitative and quantitative data which are clear,
insightful, and relevant to teachers, principals, parents, and citizens.

The format of this monograph serves as a step-by-step guide to con-
ducting a meaningful assessment of a middle level program. Each
section reviews current thinking regarding a topic and offers a series of
questions for the school evaluation team to answer as next steps are
considered. This opportunity for the reader both to learn and reflect on
the evaluation process sets this volume apart from other literature on
school assessment.

Too often educators shy away from asking and answering the tough
questions about their school's program. A focussed school improvement
project (ha' seeks improved student achievement requires that these
questions be addressed. How To Evaluate Your Middle School provides
a much-needed guide for middle level educators to work aggressively
and collaboratively at providing answers to the tough questions. It
provides strategies for using derived answers to maintain a focus on the
development and implementation of educational experiences appropriate
to early adolescents. Therein lies its greatest value.

Ronald Williamson
Executive Director

National Middle School Association

vii
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Introduction

Why Was This Book Written?

One can't develop, implement, nurture, re-
fine, or improve a middle school program with-
out an evaluation component in mind. The
essential elements of a middle school program
should drive the evaluation process rather than
the evaluation procedures driving the way a
middle school does business. Although this
position should be obvious, the reality is that
many schools assess their status only on such
things as student achievement scores, numbers
of retentions or suspensions, or percentages of
students making the honor rolls.

Although numerical and objective figures
are an important part of the evaluation process,
they should not become ends in themselves. A
fair evaluation must be supported by other
methods of assessment including attitude sur-
veys, personal interviews, formal observations,
individual checklists, and shadow studies of
students. These evaluation tools and techniques
provide valuable means of clarifying statistical
data and also support efforts to bring about
needed changes.

This publication provides middle level edu-
cators at the school site with a variety of op-
tions for conducting their own self-evaluation,
for assessing how well they are doing in the
pursuit of excellence at the middle level. It is
also intended to make evaluation a manageable
process in terms of available time, energy, cost,
and expertise. In this age of school account-
ability with state and national assessments,
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teacher empowerment, and site-based man-
agement the emphasis on evaluation needs to
come from within from the bottom up
and from the heart as well as the mind.

Who Should Use This Book?

This monograph is written explicitly for prac-
titioners, for teachers and principals in an indi-
vidual school. It is written in a language that
should have special appeal for the the non-
expert who wants to experiment with the ele-
ments of evaluation in order to discover the real
benefits that can come from a meaningful evalu-
ation effort. The book has been created to
provide a set of guidelines for conducting an
informal, in-house evaluation by a school-based
improvement team. Although outside consult-
ants may be used as part of the process, there is
much more to be gained from an in-house
process which increases acceptance of results.
All stakeholders in the school community
should be represented in some way as part of
the evaluation team or effort so that students,
teachers, administrators, support staff, parents,
and taxpayers can al' have a part in making
their school a better i)lace to work and learn.

What Can Be Ga:ned From the Materials
Included?

When a school decides to conduct its own
self-study, it is important that the evaluation
planners have access to basic information about
the major elements of a meaningful evaluation
program. Although not trained evaluators, the



school's evaluation leadership team needs to
become familiar with the essential elements of
an effective evaluation. Members need to un-
derstand and be able to use basic evaluation
terminology. They need to examine the various
methods of data collection in order to develop
a customized evaluation plan that fits the local
situation. In addition they need to know how to
interpret and make good use of the evaluation
results. In short, even amateur school evalua-
tors need to develop a working knowledge of
both "the art and the science" of what goes into
a school evaluation project.

How Is It Designed. to be Used?

All members of a school faculty should be-
come reasonably familiar with the contents of
this monograph. They need to understand what
is lin olved with a school-based evaluation
effort. The most meaningful evaluation activi-
ties are those conducted by a team of "informed
amateurs" who know enough about evaluation
to be competent, but who are not discouraged
by their limitations. Once a staff has internal-
ized this material, decisions can take place to
get the evaluation underway.

If we are to change education to meet the demands of the information
age, we must overcome our habit of using product-oriented assessment
techniques to measure process-oriented education. We need to redesign
assessment to fit the goal of the restructured school ... (Therefore), we
must expand the range and variety of the assessment techniques we use.

A.L. Costa
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Why Evaluate Your Middle Level Program?

Here's What We Think

Unfortunately, when educators
hear the terms evaluation, as-
sessment, measurement, or ac-
countability many negative con-

notations surface in their minds. We tend to
equate such concepts with test anxiety, with
predetermined failure, with internal stress, and
with personal frustration rather than with an air
of optimism and enthusiasm for self or pro-
gram diagnosis and ultimately school-improve-
ment. The reasons for this condition are many.

To begin with, many educational decisions
are based on incomplete evaluation results or
inconclusive evidence. Confusion as to both
the role of and the dichotomy of formative and
summative evaluation procedures and the in-
ability of scholars to reach consensus as to their
precise meaning have often confused those
responsible for its implementation. Too, one
often forgets that evaluation is not an end in
itself, but should serve as an important spring-
board for looking at the discrepancy between
"what is" and "what should be." Evaluation is
intended to be ongoing, never-ending, and self-
perpetuating. It is never static.

In addition, pressure from the tax-paying
community, from local or state legislators, and
from central office personnel forces hasty de-
cisions that are counterproductive to the long-
term goals of the organization. It is time that we
put long range plans and expectations before
instant (but false) gratification or unrealistic
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deadlines to solve long-standing problems. Fi-
nally, misuse or overuse of test results can take
a disproportionate amount of time and energy
from the primary business of teaching. Only
through the widespread participation anl com-
mitment of all those affected by the evaluation
outcomes, will the desired individual growth
and change occur.

To use this handbook effectively, it is impor-
tant that we have a common nomenclature. To
distinguish among the varied terms, we will
take the position of Choppin (1990) who states
that "measurement" requires the assigning of a
numerical quantity to some element and is
rarely carried out for its own sake. Although it
may be included in an assessment or evalua-
tion, it is more to be regarded as a basic re-
search procedure. Similarly, he takes the stance
that "assessment" should be reserved for appli-
cation to people and not to programs. There-
fore, that leaves the term "evaluation" as the
purpose for this publication because-. it applies
to abstract entities such as programs, curricula,
and organizational variables. This, of course,
implies making a comparison to other pro-
grams, curricula, and organizational patterns.

Reasons for Evaluating

To get an evaluation project off the ground it
is desirable to identify the many reasons or
purposes for doing an evaluation. Worthen
(1990) suggests that most program evaluators



agree that a constructive program evaluation
can play either a formative purpose (helping to
improve the program) or a summative purpose
(deciding whether a program should be contin-
ued). He also cites six possible reasons for
spending time on program evaluations:

(1) decisions about program installation;
(2) decisions about program continuation or

expansion;
(3) decisions about program modification;
(4) gathering evidence to rally support for a

program;

(5) gathering evidence to rally opposition to
a program; and

(6) contributing to the understanding of basic
psychological, social and similar pro-
cesses associated with the program.

Formal evaluation of any middle school can
be a very time-consuming, expensive, and com-
plicated process. Although there is much to be
gained from such an expenditure of resources,
we believe tha . most schools would rather
conduct an informal, in-house, and inexpen-
sive evaluation that is compatible with today's
emphasis on school-based management.

Evaluation, of course, always involves some
risk on the part of the evaluators because of
both limitations or impediments of current
program evaluation models and procedures. In
some cases, for example, evaluation efforts
lack an adequate knowledge base. In other
cases, program evaluators fail to understand
the political and affective nature of evaluation
approaches and techniques either because of
ignorance, inadequate training, or limited re-
sources.

In spite of these variables, much is to be
gained by conducting an evaluation that in-
volves all stakeholders as long as it can be
manageable, informative, and can lead to
needed changes. Approaching the evaluation
of one's workplace, one's home away from

home, or one's community center should be a
positive and rewarding experience for all in-
volved. Anything less than this perception on
the part of staff, administration, students, or
parents will only inhibit the activities and taint
the findings. The challenge, then, becomes one
of widespread participation of all individuals
associated with the formal education process.
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What Do You Think?

Questions to Consider

1. What elements of our middle level program do we want to evaluate?

2. What reasons/purposes do we have for wanting to evaluate each of these pro-
gram components?

3. What will we do with these evaluation elements and how will we involve them
in the evaluation process?

4. Who are the stakeholders for each of these evaluation elements; how will we
involve them in the evaluation process?

5. What resources (people, dollars, data sources, etc.) are available to us in con-
ducting this evaluation process?

6. What tools and techniques are available to us in conducting this evaluation
process?

7. What indicators will we use in conducting the evaluation for each of the pro-
gram components? What criteria will be established to determine "what is" and
"what should be?"

8. How will we coordinate the evaluation process ar obtain meaningful consen-
sus on evaluation standards, findings, and recommendations?

9. How will we establish a positive and constructive climate for evaluation to take
place in our school?

10. What is the most effective way to disseminate the evaluation results and obtain
input from those involved?
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What Are the Program Components
of an Exemplary Middle School?

Here's What We Think

The seeds of the middle school
cnncept were first planted and took
root during the early 1960s. This
was an exciting time for educa-

tional innovation. Change was spawned by
everything from the launch of Sputnik to the
implementation of new math. According to
Eichhorn (1987), the middle school movement
began for four reasons:

(1) A recognition and reaffirmation of the
belief that youngsters aged 10-14 are in a
unique stage of development in which they
share similar physical, mental, social, and emo-
tional characteristics;

(2) New medical evidence that suggests that
youngsters attain puberty at an earlier age than
before;

(3) Forces such as the new technology, racial
integration, and the knowledge explosion that
were affecting society; and

(4) The junior high school organization was
perceived as, and in many instances had be-
come, an institution patterned after the senior
high school.

Although the middle school concept became
a viable organizational pattern for restructur-
ing many junior highs during the 60s and early
70s, it did not begin to reach its full potential
until a few years later when societal conditions
provided an additional impetus for significant

change. Together these forces provided the
critical mass needed to ensure lasting change.
That is to say, the chain reaction of restructur-
ing middle level schools did not become an
accelerated landslide until the 1980s when
leaders in health, social sciences, education,
and business professed mutual needs. Until
then the idea was simply ahead of its time, but
now their goals were in synch. The reasons for
this are many.

To begin with, the family structure of the 60s
was very different from the family structure of
today. Families of the 60s tended to be more
stable, traditional, structured, homogeneous,
middle class, fiscally independent, secure and
supportive of one another. They were also less
mobile, less fragmented, less dependent on
government, less fearful of the future, and less
likely to be single or second parent homes. As
a result, the middle school philosophy with its
heavy emphasis on the needs and characteris-
tics of the students, its interdisciplinary team or
surrogate family concept, its attention to the
affective domain through advisory time, and
its passion for exploratory offerings were in-
compatible with the general mindset and per-
ceptions of society in the 60s and what was
viewed as the mission of schooling.

By contrast, the needs of today's family are
very different and therefore require many new
ways of educating the children. For example,
job mobility, two-income families, single par-
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ents, and small non-extended families make the
"hoase and/or team concept" a desirable di-
mension of schools. Likewise, the Information
Age with its accelerated rate of change makes
it virtually impossible for individuals or small,
independent groups to survive but rather re-
quires an attitude of interdependence and coop-
eration among diverse groups as well as time to
teach some prosocial values and behaviors.

Another reason middle schools are more likely
to succeed today than in the past has to do with
changes in the workplace. During the industrial
age, corporate America was hierarchical,
fiercely competitive, autocratic, .z.ntralized,
and obsessed with increased mass production
of assembly line items. Today, these attributes
are no longer valued but have been largely
replaced with such notions as decentralization
of decision-making, empowerment of workers,
teaming in the workplace, and concern for
employee health, safety, and life styles. The
middle school now can become a more desir-
able partner with the business community since
it shares many of the same goals and methods
of operation.

The Turning Points Recommendations

A third reason middle schools will become a
"way of life" in the education of American
youth in the 21st century is because there now
exist both a national mandate and a national
forum for its message and programs. The
Carnegie Corporation's Report Turning Points
received nation-wide recognition and accep-
tance when initially released in June, 1989. The
recommendations contained in this report call
for middle grade schools that:

1. Create small communities for learning
where stable, close, mutually respectful
relationships with adults and peers are
considered fundamental for intellectual
development and personal growth. The
key elements of these communities are
schools-within-schools or houses, stu-

dents, and teachers grouped together as
teams, and small group advisories that
ensure that every student is known well
by at least one adult.

2. Teach a core academic program that
results in students who are literate,
including in the sciences, and who know
how to think critically, lead a healthy
life, behave ethically, and assume the
responsibilities of citizenship in a plural-
istic society. Youth service to promote
values for citizenship is an essential part
of the core academic program.

3. Ensure success for all students through
elimination of tracking by achievement
level and promotion of cooperative
learning, flexibility in arranging instruc-
tional time, and adequate resources (time,
space, equipment, and materials) for
teachers.

4. Empower teachers and administrators
to make decisions about the experi-
ences of middle grade students through
creative control by teachers over the
instructional program linked to greater
responsibilities for students' perfor-
mance, governance committees that
assist the principal in designing and
coordinating school-wide programs, and
autonomy and leadership within sub-
schools or houses to create environments
tailored to enhance the imellectual and
emotional development of all youth.

5. Staff middle grade schools with teach-
ers who are expert at teaching young
adolescents and who have been specially
prepared for assignment to the middle
grades.

6. Improve academic performance
through fostering the health and
fitness of young adolescents, by provid-
ing a health coordinator in every middle
grade school, access to health care and
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counseling services, and a health-promot-
ing school environment.

7. Reengage families in the education of
young adolescents by giving families
meaningful roles in school governance,
communicating with families about the
school program and student's progress,
and offering families opportunities to
support the learning process at home and
at the school.

8. Connect schools with communities,
which together share responsibility for
each middle grade student's success,
through identifying service opportunities
in th,; community, establishing partner-
ships and collaborations to ensure stu-
dents' access to health and social ser-
vices, and using community resources to
enrich the instructional program and
opportunities for constructive after-
school activities.

Widespread Support Now Exists

In the 1960s vie did not have several national
associations or organizations dedicated to the
education of early adolescents as we have in
the 1990s. The National Middle School Asso-
ciation, the National Association of Secondary
School Principals, the Center for Early Adoles-
cence, and the National Resource Center for
Middle Grades Education are all strong and
active proponents for restructuring the out-
dated junior high school program into a middle
school organizational pattern. There are also
strong state middle school associations ad-
vancing the cause. These various national and
state groups are collaborating with one another
to support and implement school reform through
development of quality research, publications,
training programs, and networks. This univer-
sal effort throughout the United States and
Europe will transform the education of early
adolescents well into the next century.

Characteristics of Exemplary Middle
Schools

A consensus has emerged among today's
middle level educators about what a good
middle level school is like. The following char-
acteristics are most commonly identified:

1. a philosophy based on the unique needs
and characteristics of the early adoles-
cent

2. educators knowledgeable about and
committed to teaching the early adoles-
cent

3. a curriculum balanced between the
cognitive (subject-centered) and affec-
tive (student-centered) needs of the early
adolescent

4. teachers who use varied instructional
strategies

5. a comprehensive teacher advisory
program

6. an interdisciplinary team organization at
all grades

7. a flexible block master schedule

8. a full exploratory program

9. both team planning and personal plan-
ning time for all teachers during the
school day

10. a positive and collaborative school
climate

11. shared decision-making where the
people closest to the "client" are in-
volved in the decision-making process
of the school

12. a smooth transition process from el-
ementary to middle school and from
middle school to high school



13. intramurals, interest based mini-courses,
clubs, and social events

14. a physical plant that accommodates
teams and provides spaces for both small
and large group meetings

15. a commitment to the importance of
health and physical fitness for all stu-
dents on a regular and full basis

16. a commitment to involving families in
the education of early adolescents by not
only keeping them informed of student
progress and school programs but by
giving them meaningful roles in the
schooling process

17. a positive connection between school
and the community through student
service projects, business partnerships,
and full use of community resources
within the school curriculum

18. consistent use of cooperative learning
strategies in the classroom

19. an emphasis on the use of higher order
thinking skills and hands-on instruc-
tional strategies

20. the involvement and empowerment of
students wherever possible to do so

These middle school characteristics could
become specific elements to be evaluated.

REFERENCES
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Century. (1989). New York: The Carnegie Corpora-
tion of New York.
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What Do You Think?

Questions to Consider

1. How would you describe a typical student in physical characteristics, behav-
iors, attitudes, and interests?

2. How would such a profile of a student in your school have looked like 10-20
years ago?

3. Which of the 20 characteristics listed for an exemplary middle school would
be most important to have in your setting and why?

4. Which of the 20 characteristics listed would be least important to have in your
setting and why?

5. Using a four point scale rate your school's implementation of each of the 20
characteristics.

1-Full Implementation
2-Partial Implementation
3-Little Implementation
4-No Implementation

6. For each of the 20 characteristics rated a 1 or 2 how would you describe the
quality of implementation for that characteristic?

7. Which of the 20 characteristics would be most difficult to develop in your
school setting? Give reasons for your response.

8. Which of the identified 20 characteristics would be most easily developed in
your school setting? Give reasons for your response.

9. How might priorities be set for building a school that ultimately would incor-
porate all 20 characteristics?

10. How will you know when you have reached your goal?

10



When Do You Involve Others
in the Evaluation?

Here's What We Think

The evaluation process provides
educators with information they
need to help improve educational
programs and practices. As indi-

cated in the first section, recognition of this fact
has often placed undue pressures on school
personnel to evaluate anything and everything,
often for political rather than educational rea-
sons. It is our premise that the more practitio-
ners become involved with the evaluation pro-
cess, the more supportive they will become in
acknowledging its essential role, participating
in its varied tasks, and utilizing its findings.

Although evaluation is sometimes
highly systematic, structured, and objective, it
can also take on a more informal approach.
Informal evaluation is often the only practical
approach. Informal evaluation involves choices
that are highly subjective. Such subjectivity,
however, is important if only because it allows
for maximum flexibility in customizing an
evaluation plan to suit the characteristics and
demographics of a given school site and be-
cause it allows for maximum ownership of all
stakeholder groups in that evaluation process.

There are five major factors to be con-
sidered when developing an evaluation plan
for a program goals, stakeholders, audi-
ences, control, and timing. The first dimension
addresses the question "what," the second and
third dimensions address the question "who,"
the fourth dimension addresses the question

"how," and the last dimension addresses the
question "when." Each one of these is dis-
cussed in turn.

Goal-Setting

Any evaluation program should be launched
by establishing goals and clarifying what is
expected to happen. NASSP 's Council on
Middle Level Education (1988) suggests that
there are four categories or types of goals that
one can consider. Diagnostic evaluations (p.
4) are designed to help us understand the dis-
crepancies that exist between some ideal state
and where we actually are. In other words,
diagnostic evaluations help us to see where an
intervention might be needed in order to bring
about a more desirable set of circumstances for
our clients.

11

Monitoring and accountability evaluations
(p. 6) stem from our need to determine whether
a program is performing as promised and ask
the question: "Is the program serving the people
it was designed to serve?" Monitoring evalua-
tions, on the other hand, assume that a need was
identified and that a program was implemented
with the necessary elements it was supposed to
contain. It asks the question: "Is the program
being conducted as promised?"

Impact evaluations (p. 7) help us determine if
a program is achieving its intended outcomes.
Since most programs are goal-directed, impact
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evaluations are designed to determine if our
goals are being met, to what extent they are
being met, and if the outcomes can, in fact, be
attributed to the program.

Finally, cost-benefit evaluations (p. 10) help
determine if we are getting our money's worth
out of a program. They tell us how much it costs
to achieve some unit of benefit.

In summary, when planning an evaluation
project the team must establish the ultimate
goal for conducting the evaluation in terms of
desired outcomes which focus on diagnostic,
accountability, impact, or cost benefit factors.

Identifying Stakeholders

Stakeholders refer to those individuals who
have the most to win or lose from the evalua-
tions' findings. They are the ones directly af-
fected by the results. Stakeholders can be cli-
ents, sponsors, or participants of the program
itself. Generally speaking, an evaluation
project's sponsor is the agency or person who
authorizes and funds the project while the
client is the specific group for whom the evalu-
ation is intended. In essence, a stakeholder is
anyone who has a material interest in the pro-
gram outcome and would benefit or lose if the
program were eliminated. It is important for
the evaluation team to obtain a variety of view-
points when collecting information from all its
target populations. Therefore, the questions,
concerns, and values of the stakeholders must
be integral parts of the evaluation process.

Identifying Audiences

Audiences refer to those groups who will
receive the results and, presumably, have an
interest in them. It is imperative that the evalu-
ation team understand the diverse audiences
the school serves so that the evaluation legiti-
mately addresses the kinds of concerns all
groups are likely to have. In disseminating

evaluation results to the varied audiences,
Brinkerhoff and his colleagues (1983) state
that an evaluation program to be defensible
must meet these criteria:

1. It is clear. (It is understood by important
audiences.)

2. It is accessible. (It is disseminated to
those who have a right to know.)

3. It is useful. (It is intended to meet an
information need that will serve the
program.)

4. It is relevant. (It is timely and realistic in
serving the requirements of students.)

5. It is hum2ne. (It can be accomplished
without harming those involved or
affected.)

6. It is compatible. (It is congruent with the
goals of the sponsor, client, participants,
and stakeholders.)

7. It is worthwhile. (Its probable benefit
justifies its probable costs.)

Control of Data

Once a decision has been made as to the
purposes or goals of an evaluation project and
who are its intended stakeholders and audi-
ences, it is time to consider who should conduct
the evaluation itself and who should control the
data sources and measures. Again, Brinkerhoff
and colleagues (1983) suggest that the control
issue be flexible and participatory in nature.
External or outside evaluators are discouraged
if one is to conduct an in-house, self-evaluation
study in which the process is as important as the
end product and the measures will be informal,
frequent, diverse, and internal. Sample sizes
will most likely be relatively small. The ques-
tions to be answered are simply: (1) What is
working? (2) What needs to be improved? and
(3) How can it be improved?

12



Al toting Time

A final element to consider has to do with
time. Time has to be allocated for the actual
implementation of the evaluation plan. The
ideal time for the evaluation activities to take
place also has to be determined. Again, there is
no right or wrong way to make these decisions.
Two things that always need to be considered
in deciding are what information is needed and
when that information must be made available.

REFERENCES

Brinkerhoff, R. 0., Brethowcr, D. M., 1-11uchyj, T., &
Nowakowski, J. R. (1983). Program evaluation: A
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Creativity requires the freedom to consider "unthinkable" alterna-
tives, to doubt the worth of cherished practices.

I am entirely certain that twenty years from now we will look back at
education as it is practiced in most schools today and wonder that we
could have tolerated anything so primitive.

John W. Gardner

AIMINr-
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What Do You Think?

Questions to Consider

1. What is the primary goal or purpose for evaluating each of our
program components?

2. Is our goal or purpose clear? What evidence do we have?

3. Is our goal or purpose accessible? What evidence do we have?

4. Is our goal or purpose useful? What evidence do we have?

5. Is our goal or purpose relevant? What evidence do we have?

6. Is our goal or purpose humane? What evidence do we have?

7. Is our goal or purpose compatible? What evidence do we have?

8. Is our goal or purpose worthwhile? What evidence do we have?

9. Who are the stakeholders in each of our program components?

10. Who are the clients in each of our program components?
Are they also stakeholders?

11. Who are the intended audiences for each of our program components?
Are they also clients and stakeholders?

12. What guidelines for control of resources and data measures will we establish
for each of our program components?

13. What time constraints and timelines are to be considered for each of our
program components?

14. What is our next step?

14
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What Alternative Evaluation Tools and
Techniques Are Available?

Here's What We Think

This section provides the reader
with a menu of informal evalua-
tion tools and techniques that can
be parts of any school-based evalu-

ation program. They vary in purpose and com-
plexity which, in turn, affects the time re-
quired, the experience levels of the evaluators,
and the budget constraints of the sponsors. The
key dimension to consider first is the
evaluation's goal or purpose which, in turn,
will influence what evaluation practices will
eventually be selected from options available.

No two school-based evaluations will or
should look alike. Customizing the evaluation
plan is critical to its success because each
school site varies considerably in its character-
istics and/or demographics. Factors to con-
sider in creating a local plan include the follow-
ing characteristics of a school:

1. Size (student and staff numbers)

2. Grade organization pattern

3. Instructional organization plan
(teams? departments?)

4. Location

5. Current philosophical orientation
(junior high? child-centered?)

6. Program
(courses/activity options)

7. Population (ethnic, socioeconomic, and
achievement backgrounds of students)

8. Expectations (levels of intended aca-
demic and affective achievements)

9. Norms (values, rituals of stakeholders)

10. School/community/parent relations
(involvement and support from parents
and taxpayers)

Another point for evaluation planners to keep
in mind is that the evaluation tasks should never
be viewed as ends in themselves, but merely as
important checkpoints along a continuum of
peaks and valleys. One thing every school can
count on is change, and therefore the evaluation
process needs to be ongoing in some way,
shape, or form. Choosing a program
component(s) to focus on each year is highly
desirable and should be incorporated into the
school's annual statement of goals and objec-
tives.

15

Communication again becomes a key issue in
making the evaluation both practical and prag-
matic. The more a sense of ownership is created
for the stakeholders, the more committed they
will be in making the evaluation process work.
Viewing evaluation as a positive force will go
far in bringing about constructive leadership
and valid results that will have real value in an
age of accountability.
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Surveys and QuestionnWes

Perhaps the most common means of gather-
ing data in any evaluation is that of the survey
or questionnaire. Surveys and questionnaires
have several advantages as data sources. Thy :se
include the following:

1. Stakeholders are familiar with this
strategy as they have most likely admin-
istered one and/or been a participant in
several. They consider them "safe" and
"non-threatening."

2. They are relatively inexpensive to admin-
ister. One can reach large numbers of
people in a relatively short period of
time. They do not require the use of
outside observers or trained evaluators.

3. The/ 'an be administered at a convenient
time nr the participants and in almost
any kind of space Jr location.

4. They can be designed to maintain the
respondent's anonymity, a factor valued
highly by most participants. Individuals
are more likely to be honest in respond-
ing if they have assurance that there will
be no repercussions regardless of their
responses.

5. They can be standardized and uniform,
both in the way they are constructed and
the way they are administered. Again,
this quality is desirable in many situa-
tions because it does assure some degree
of continuity a. id quality control both in
the way the data are collected and the
way the information is compiled.

Guidelines for Constructing Survey
Instruments

Although there is much literature available
on the construction of survey questionnaires, a
few important suggestions are outlined below
for the reader's reference.

1. Is the questionnaire layout inviting and
readable?

2. Are the directions/instructions/proce-
dures clear?

3. Are there adequate questions to cover
major issues?

4. Is there a logical sequencing of ques-
tions and are those questions grouped
appropriately?

5. Are questions simply stated in specific
or precise terms?

6. Is there only one question per item?

7. Is there consistency in the way ques-
tions are stated and responses are re-
corded?

8. Do the questions contain slang, ambigu-
ous statements, or educational jargon
likely to be misun derstood?

9. Do the questions represent issues that
the respondent is familiar with and most
likely able to answer?

10. Are questions impersonal and objec-
tively stated?

Observations

Another tool to consider in any program evalu-
ation is that of observation. Although observa-
tions take considerable time they provide an
excellent opportunity for the evaluators to actu-
ally see or experience verification ofa behavior,
event, or activity under scrutiny. Another ad-
vantage of observations as a method for collect-
ing data is the fact that they can be quantitative
or qualitative in nature and structured or un-
structured in design so that they reflect the
intent of the evaluation itself. The structured
and quantitative observation involves using for-
mal checklists or standardized forms for record-
ing observations while the qualitative and un-
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structured observation involves more skill and
involvement on the part of the evaluator. Quali-
tative evaluations can require the evaluator to
use one of several strategies for recording
information which range from detailed logs or
diaries to running notes and anecdotal records.
Obviously, observations of either type are more
complex and costly when compared to the
survey questionnaire approach.

Guidelines for Conducting Observations

1. Consider using a few random observa-
tions in conjunction with the survey
questionnaires. Often these observations
help to clarify common responses from
questionnaires or to raise some "red
flags" as to inconsistencies from these
responses.

2. If you choose to use observations as part
of your evaluation plan, begin with
quantitative observations which provide
evaluators with a checklist of common
behaviors or events to look for. This
approach acquaints beginning evaluators
with the observation method without
requiring the degree of skill or training
necessary for qualitative observations.
Another advantage of quantitative obser-
vations is the fact that they do not require
as much follow-up time for interpreting
findings. Some degree of uniformity and
objectiv;ty can be built into this type of
observation.

3. If you have experienced evaluators on
your evaluation team, however, do try a
series of qualitative observations, be-
cause they often bring about surprising
results and creative ideas. Again, this
method can serve as a useful tool for
expanding on or explaining selected
items from the survey questionnaire.

4. Make certain that whatever type of
observation technique is chosen, it is

carried out in an unobtrusive manner.
The person doing the observation should
n -)t interfere with normal routines and
activities.

5. The observer should refrain from using
either body language (facial expressions
or posture clues) or any type of verbal
exchanges while conducting an observa-
tion. The evaluator is considered to be a
"silent visitor" with a mission which is
"to be seen and not heard."

Interviews

A third evaluation strategy to consider in-
volves interviews with key stakeholders, cli-
ents, and participants. Unlike observers, inter-
viewers can ask probing questions and clarify
ambiguous results from items on question-
naires that might otherwise go unexplained.
Interviews can be conducted face-to-face or by
telephone although both approaches require an
experienced interviewer with "scripts" for pos-
ing a set of common questions.

Guidelines for Conducting Interviews

1. Use language most commonly under-
stood by the participant. Avoid use of
educational jargon.

2. Keep your questions short and to the
point. Avoid questions that are so open-
ended that responses are likely to be
long-winded or ambiguous.

3. Do not assume that the person you are
interviewing has a solid knowledge base
of factual information on the matter
under consideration.
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4. Prepare and ask the same set of interview
questions to each participant.

5. Record all responses to questions includ-
ing those that don't seem relevant to the
question.



6. State all questions in a positive way even
though you are asking for reactions/
responses with a negative oriew:ation.

7. Don't insult the person you are inter-
viewing in any way. Structure direct
questions with right or wrong answers in
such a manner that the participant can
"save face" if he/she doesn't know the
"correct" response.

Self-Checklists

Self-checklists are very simple evaluation
tools that provide evaluators with an inventory
of single responses from a participant. Check-
lists are useful if they provide a list in which
items can be compared, verified, scheduled, or
identified. Such applications, however, are of-
ten important if one wants to determine either/
or situations that impact on a program compo-
nent. They are especially useful if done in
concert with follow-up observations and/or
interviews. The sample instruments in the last
section provide the reader with several ex-
amples of this correlation of checklists and
both observations and interviews.

Gudelines for Developing Checklists

Worthen and Sanders (1987) offer the fol-
lowing guidelines.

1. Use simple, precise language in each of
the checklist questions.

2. Make sure questions follow in a logical
and effective sequence.

3. Use a positive, nonthreatening tone in
phrasing questions.

4. Make questions independent, so answer-
ing one does not determine the answer to
another.

5. Give coverage in accordance with
relative importance of the topic of the

question (do not dwell on minor issues
and skip over major ones).

6. Group like questions together.

7. Limit scope of question to answerer's
probable expertise.

8. Include explanation of purpose of check-
list.

9. Make directions unambiguous.

10. Provide instructions for how to fill out
and how to turn in, including due date.

Shadow Studies

According to Lounsbury & Johnston (1988),
the shadow study supplies realistic snapshots
of the educational experiences individuals un-
dergo during an actual school day. By focusing
on a randomly selected pupil and the minute-
by-minute activities and actions of that pupil, a
revealing picture of the educational process is
presented. Although the actions of teachers are
very much a part of that picture, by looking at
the day's events through the eyes ofa pupil, a
more valid perspective can be secured than
when focusing on the teacher's activities alone.
When taken together and analyzed, several
shadow studies provide a dramatic picture of
the real curriculum, the curriculum actually
experienced by the individual student.

Guidelines for Conducting Shadow
Studies

In following a randomly selected middle
grade student, as nearly as possible you will
live the school day as he or she does, recording
events and impressions. Lounsbury &Johnston
(1988) offer the following suggestions.

1. Make prior arrangements with the school
to be visited. It is important that teachers
understand the purpose of your visit and
know that you are not evaluating them.

18
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2. Clear your calendar so that you will be
free the entire day to complete the
shadow study.

3. Arrive at the school 15 minutes or so
ahead of the school opening. Secure or
arrange for securing, any basic data
needed.

4. Select a student using a technique that
will ensure randomness. Do not let
school personnel select a "good" student
for you. Means of ensuring randomness
include:

a. Ask someone to pick a number
between 1 and 25. On the roster of
students whose last name begins with
your middle initial, select that numbered
student.

b. Locate the file drawer of the student
folders and pick, blindly, a folder. (Note:
if the student selected is in a special
education class for more than 25 percent
of the day, pick another student.)

5. Locate the selected student's homeroom
(or first period) and, with the help of the
teacher, unobtrusively identify the
student to be shadowed. Find a seat out
of the way and look as nonchalant as
possible.

6. Record your observations of the
student's specific behaviors at 5-7 minute
intervals. (See Student Observation

Form on next pages. You will need 6-8
copies.) Try to keep your focus on the
individual student and what he or she is
apparently doing. Use an initial or a
fictitious name for the student in record-
ing notes.

7. Go with the student to gym, lunch, and,
as nearly as possible, keep up with the
individual so you can experience vicari-
ously his or her full school day.

If the student confronts you with the
question, "Are you following me?" pass
it off with a vague statement such as,
"You know, I guess you have been in
every class I've visited."

9. At the close of the school day, pull the
student aside for an interview. You may
want to tape record the interview. (See
End-of-Day Student Interview Form
included.)

10. That evening, if at all possible, write out
your impressions, reactions, and conclu-
sions while the day's events are still fresh
in your mind.

REFERENCES:

Lounsbury, J. H., & Johnston, J. H. (1988). Life in the three
sixth grades, Reston, VA: National Association of
Secondary School Principals.

Worthen, B. R. & Sanders, J. R. (1987). Education
evaluation: Alternative approaches and practical
guidelines. New York: Longman.
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End-of-Day Interview with Student

1. Assume that a new kid moved next door and would be your schoolmate. What are
three good things about this school that you would tell him/her?

2. What are three things about this school that you would change, if you could?

3. How do you feel, in general, about your teachers?

4. Is there a person in this school that you would readily turn to for help
on a personal problem?

5. How do you feel about the wdy students treat one another?

6. How do you feel, in general, about your classes? Do they challenge you?

7. Do you have opportunities to help make decisions about what goes on in class?

'G 3
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What Do You Think?

Questions to Consider

1. What are the differences between our school and other schools that should make
our evaluation design vary from theirs?

2. What special programs does our school sponsor? What are your most recent,
most cutting-edge efforts?

3. What are the main concerns of our students, parents, teachers, staff, and
administrators?

4. How much, and what kind of, experience has our school had with evaluation
in the past?

5. What forms of evaluation do we think would be most appropriate for our school
and why?

6. What advantages/disadvantages does each of the data gathering tools/techniques
have for our school setting?

3 0
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How Do You Proceed With Your
Customized Evaluation Plan?

Here's What We Think

Although there is no fail-safe
method for conducting a suc-
cessful school evaluation, there
are some logical steps to follow

in setting up the evaluation design and in com-
pleting the evaluation plan. These suggestions
should prove helpful in getting the evaluation
started.

Rep One: Distribute information about
the evaluation process to members of the staff
and school community. You may want to dis-
tribute copies to selected groups or make ex-
cerpts available through a series of newsletters,
presentations, or inform ion flyers.

Step Two: Organize an evaluation com-
mittee or team for your school. Be sure to
include representatives from each of the stake-
holder groups in the process. Establish a pre-
liminary action plan for meetings, roles, re-
sponsibilities, and activities. Determine re-
sources available to the committee in develop-
ing and implementing the evaluation plan.

Step Three: Revisit the desired program
components of an exemplary middle school
program. Decide on those elements of most
interest to your team and your stakeholders. Be
reasonable in both the number and types of
program components you choose to evaluate.
Select only those dimensions that are signifi-
cant to your school population.

Step Four: Determine the major purpose(s)
of your evaluation project. Reach consensus as
to the types of outcomes you want addressed in
the evaluation plan.

Step Five: Review the alternative tools and
techniques for evaluating the identified com-
ponents of your middle level program. Select
those that are most appropriate to the goals and
objectives of the evaluation process. Allocate
resources (time, expertise, dollars, etc.) for
conducting the evaluation activities. Formal-
ize the activities through the development of a
comprehensive action plan.

Step Six: Select and train the individuals
to carry out the varied roles required for the
evaluation activities.

Step Seven: Complete the data collecting
activities according to the detailed action plan.
Make revisions and adjustments to the evalua-
tion plan as needed.

Step Eight: Compile the evaluation results
and interpret the evaluation findings from
each of the established evaluation activities.

step Nine: Organize the information into a
concise report format. Distribute results to all
stakeholders of the evaluation.

Step Ten: Determine ways to use the evalu-
ation results for school improvement.



What Do You Think?

Questions to Consider

1. How will we publicize the need for an evaluation program in our school and
community.

2. Who will we select to be on our evaluation committee or team? What evaluation
resources can we make available to this committee?

3. What criteria will we use in selecting program components to evaluate?

4. What data do we want to collect and what information do we want to know as a
result of our evaluation project?

5. What evaluation tools and techriques will be most appropriate for our evaluation
goals and objectives?

6. Who will serve as our data cc Ilecting agents and how will they be selected?

7. How flexible can we afford to be in revising our evaluation plan?

8. Who will assume the responsibility for compiling the evaluation results and
interpreting the evaluation findings?

9. What format will we use in writing the final evaluation report?

10. How will we know whether any improvement has been made in areas targeted for
change based on evaluation results?
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What Can Be Learned
from a Case Study?

Here's What We Think

1
n order to follow the process for devel-
oping a customized evaluation plan, a
real life exante: from a middle level
school in the midwestern United States

is presented as a case study. It will demonstrate
several of the evaluation methods and materi-
als discussed in previous chapters. Because of
the confidential nature of the evaluation pro-
cess, the names, locations, and other particu-
lars have been changed to guarantee anonym-
ity for all involved.

Blue River Middle School, as we'll call it, is
in Taft County District 10 with approximately
700 students. Tom Smith, Principal of Blue
River, was interested in evaluating several of
the middle school practices and programs in
his building that had been in operation for two
years. He and the staff wanted to conduct a
series of formative evaluation activities to de-
termine how close the school was to achieving
the quality middle school program identified in
the literature.

During the fall of 1990, Tom and his admin-
istrative staff gathered information about evalu-
ation tools and procedures that were available
to them for conducting a self-study. After col-
lecting and disseminating all the information
they could find on the subject, they organized
an Evaluation Steering Committee who then
studied the information collected by the ad-
ministration on the evaluation process. Atten-
tion was also focused on which programs in the

school would be evaluated and how they could
best be assessed. The programs ultimately se-
lected reflected the main concerns of the school
in regard to several of the essential elements
implemented as part of the middle school
reorganizational plan. It was decided that Taft
County District 10 would evaluate the follow-
ing practices and programs:

1. Advisory Program

2. Interdisciplinary Teams

3. Exploratory Program

4. School/Classroom Discipline

5. School Climate

6. Classroom Instruction

7. Extra-Curricular Offerings

Tools and Techniques Selected

The following tools and techniques were
selected for use in collecting data:

1. Surveys to be completed by school
personnel, students, and a random sample
of parents/guardians touching all of the
above programs and practices.
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2. Interviews conducted at random with
some parents, students, administrators,
certified staff, and classified staff touch-
ing all of the above areas.
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3. Observations of selected classes and
team meetings (at least one for each team
at each grade level) touching on all of the
selected areas.

4. Checklists to be completed by all partici-
pants observed from item three above in
the areas of Advisory, Interdisciplinary
Teaming, and Instruction.

These methods of evaluation provided both
the flexibility and the desired ownership asso-
ciated with the informal evaluation process.
Each of the instruments was accompanied by
directions and a clarification of the circum-
stances under which it was to be used. (Sample
evaluation instruments are included in the last
section.) The checklists, observations, and in-
terviews with teachers were all coordinated to
solicit the same types of information from
those who engaged in the activities.

An Evaluation Team Selected

The Evaluation Steering Committee then or-
ganized an Evaluation Team of in-house evalu-
ators to administer the surveys, conduct the
interviews and observations, and compile/in-
terpret the results. The Evaluation Team was
composed of two administrators and one teacher
from each grade level. The team was briefed on
the procedures for administering surveys and
for conducting observations and interviews.
An additional team member was added from
the School District Office upon completion of

all data collection activities for purposes of
compiling and interpreting the statistical infor-
mation. This person was skilled in the areas of
statistics, research, and technology.

The final report was written collaboratively
by all six members of the Evaluation Team and
shared with the various groups of stakeholders
in the school setting and community. Deci-
sions for changing or improving existing pro-
grams were then made based on the evaluation
results. According to Principal Smith, this in-
formal, self-study approach to evaluating their
school was highly successful because deci-
sions in developing the evaluation design, in
implementing the evaluation activities, and in
interpreting the evaluation results were made
in-house by those who were closest to the
situation and had the most to gain from the
experience.

Because the information was to be used lo-
cally to improve their school, few people were
intimidated by or resistant to the evaluation
results. Tom Smith summarized it all when he
stated that "we learned as much about our-
selves from the evaluation process as we did
from the evaluation report." When asked what
he and the Evaluation Steering Committee
might do differently next time, Tom indicated
that he would definitely want to add the dimen-
sion of shadow studies to the evaluation design
because of the additional insights it would
provide his stakeholders.



What Do You Think?

Questions to Consider

1. How should we select members to serve on our Evaluation Steering Committee
and how should we organize their tasks and responsibilities?

2. How should we determine membership on the Evaluation Team?

3. What type of training do we need to provide members of the Evaluation Team and
who would deliver it?

4. Which of the evaluation tools and techniques do we think would provide our
school with the best information for improving programs already in place?

5. To what degree do we want to involve central office personnel in our evaluation
process? 'What roles, if any, should they play? What are the advantages and disad-
vantages of using central office personnel?

6. Do we want to use technology as part of the evaluation design, and are we able to
do so?

7. How should we disseminate the results of the evaluation to stakeholders, the
school community, and others?

27 r



How Can Technology Be Used
As an Evaluation Tool?

Here's What We Think

A11 mass surveys administered as
part of the evaluation process
ought to be technology driven.
So much more information can

be compiled and interpreted through computer
software designed for evaluation purposes.
These programs will permit you to use quanti-
tative data to make more qualitative decisions
than would otherwise be possible. For ex-
ample, while a median or average statistic has
some value, it fails to adequately represent the
range of responses often essential in making
intelligent decisions relating to a program. We
need to avoid the false security that may result
when only looking at a single generalized re-
sponse. The views of a significant minority too
often get lost in the assessment process only to
surface later as the vocal majority.

The following paragraphs provide an ex-
ample of how technology was used in the Case
Study of Blue River Middle School. It is a
continuation of the evaluation process used by
this real school (only name and location
changed) and is presented with examples of the
types of data that were derived from the simple
surveys when technology was applied.

From Raw Data to Printout:

After the programs to be evaluated and the
instruments to be used were determined, the

Evaluation Team proceeded to administer the
surveys, perform the observations, and con-
duct the interviews. Next, appropriate mem-
bers of the Evaluation Team tabluated the
numerical data and interpreted the non-statisti-
cal data. As part of this process, the returned
questionnaires, filled-in bubble sheets, and
completed surveys were keyed into a comput-
erized system for analysis and broken down
into appropriate categories (respondent and
question number). The tabulated results yielded
totals, means, standard deviations, and other
statistical indicators of meaning.

Bubble-sheets were scanned (using scan-tron
sheets) and results were printed out from their
computer-ready form. After all used instru-
ments had been reduced to computer format,
the originals were stored until the evaluation
results were compiled and the project com-
pleted. Until then, originals might be needed
for consultation. For safety purposes, raw data
printouts were also kept and stored until the
project was over. Floppy -discs and other elec-
tronic/magnetic means of storage can prove to
be insufficient safeguards for information la-
boriously gathered.

The most difficult task for the Evaluation
Team was to interpret these raw data so that
informed and helpful decisions could be made,
decisions that would lead to real improvement.
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From Printout to Inspecting Variables

On the first page of the printout from the Blue River Middle School Evaluation, the following
information appeared:

Variable Label N
NMI

SS MEAN
STD
DEV MIN MAX

STD
ERR CV

BSICSKIL
Basic
Skills

509 5 1.8251 0.9469 1.0000 5.000 0.042 51.878

The column "VARIABLE" shows the codes
used to label the variables. Variables are the
items of information about the responders or
the responses which are subject to several
options, such as "teacher" and "student," or
"strongly agree" and "strongly disagree." A
code or series of letters was assigned to each
variable so that the computer could best present
the information in tabular form. While exam-
ining a table, one can refer to "LABEL" to
identify which variable a code represented.

The column "N" shows the number of indi-
viduals who responded to each inquiry; some
respondents will always leave a few questions
blank or answer improperly, and their responses
cannot be included in the statistical consider-
ation. The column "NMISS" shows this value.

The remaining columns show results from
statistical manipulation of the information for
each variable (question or issue receiving a
response). They are:
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MEAN
STD DEV
MINIMUM-----
MAXIMUM
STD ERROR
CV

mean
standard deviation
minimum value
maximum value
standard error of mean
coefficient of variation

With information of this kind, one has the
results from each question or inquiry, indicat-
ing the most frequent response, the average
response, how many people responded, how
many people didn't respond, and the level of
variation among the responses (how much they
varied).

Even more useful to the Evaluation Team
was the information put into tabular form or
cross-tabulation which shows exactly how
many of each respondent category answered in
a particular way. The cross-tabulation com-
pares one variable aspect of a responder or
response to another, yielding a further dimen-
sion of information.
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FREQUENCY
PERCENT
ROW PCT
COL PCT

STRONGLY
AGREE AGREE NEUTRAL DIS-

AGREE
STRONGLY
DISAGREE TOTAL

STUDENT 61.00 229.00 137.00 32.00 11.00 470.00

11.03 41.41 24.77 5.79 1.99 84.99

12.98 48.72 29.15 6.81 2.34

91.04 84.19 86.16 78.05 78.57

CORE TCHR 1.00 13.00 7.00 4.00 1.00 26.00.

.18 2.35 1.27 .72 .18 4.70

3.85 50.00 26.92 15.38 3.85

1.49 -...78 4.40 9.76 7.14

EXPLO Ft/
ELEC 1.00 7.00 2.00 0.00 0.00 10.00

.18 1.27 .36 0.00 0.00 1.81

10.00 70.00 20.00 0.00 0.00

1.49 2.57 1.26 0.00 0.00

PARENT/
GUARD 1.00 12.00 4.00 3.00 0.00 20.00

.18 2.17 .72 .54 0.00 3.62

5.00 60.00 20.00 15.00 0.00

1.49 4.41 2.52 7.32 0.00

ADMINIS 0.00 2.00 1.00 0.00 0.00 3.00

0.00 .36 .18 0.00 0.00 .54

0.00 66.67 33.33 0.00 0.00

0.00 .74 .63 0.00 0.00

SUPPORT
STAFF/CE 1.00 2.00 2.00 0.00 2.00 7.00

.18 .36 .36 0.00 .36 1.27

14.29 28.57 28.57 0.00 28.57

1.49 .74 1.26 0.00 14.29

SUPPORT
STAFF/CL 2.00 7.00 6.00 2.00 0.00 17.00

.36 1.27 1.08 .36 0.00 3.07

11.76 41.18 35.29 11.76 0.00

2.99 2.57 3.77 4.88 0.00

TOTAL 67.00 272.00 159.00 41.00 14.00 553.00

12.12 49.19 28.75 7.41 2.53 100.00



From Inspecting Variables to Measures

The usefulness and meaningfulness of data
compiled depends entirely on the extent to
which the information is interpreted fully and
correctly. One may be reluctant to deal with the
terms and mathematics involved, but it is well
worth the effort to draw upon previous experi-
ence in measurement or to call upon qualified
personnel for assistance. The following is in no
way intended to be a sufficient introduction to
the important statistical issues. For more infor-
mation, a standard text on educational evalua-
tion should be consulted.

Most statistical interpretations try to show
relationships between the responses on a par-
ticular item. Beginning with the average (mean)
and range of responses (highest and lowest, or
maximum and minimum values), more sophis-
ticated measures show how much answers var-
ied among each other and how much they
varied from the average (averages of differ-
ences from the average). One of the most
useful measures, the standard deviation, func-
tions as a unit of measurement for a particular
response based on how much all responses
differed from one another in relation to the
average (mean).

Significance or "The Big Picture"

The standard deviation is large if the differ-
ences (variance) among responses are great; it
is small if the differences are minor. A diffused
response may indicate a general lack of cer-
tainty on the part of the respondents; a fairly
unanimous response may show stronger assur-
ance. The interpreter of data must take the
known, the observed, and the context into
account to explain the results. Tables of signifi-
cance should also be used to see whether there
is a significant preference for one response
over another.

In the illustration below, out of 509 students
who responded (N), not counting blanks or
multiple answers from the 514 total, the major-
ity (mean) answered favorably for the follow-
ing on "BASIC SKILLS."

I have an opportunity to learn the basic skills
at my school. (math facts, reading, etc.)

This is labeled BSICSKIL or BASIC SKILLS.
The options were:

1 strongly agree
2 agree
3 neither agree nor disagree
4 disagree
5 strongly disagree

Variable Label N
NMI
SS

MEAN
STD
DEV MIN MAX

STD
ERR CV

BSICSKIL
Basic
Skills

509 5 1.8251 0.9469 1.0000 5.000 0.042 51.878
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The numbers one through five are the range
of options, of which 1.8251 was found to be the
mean for students' response to this item. This
is favorable because 1.8251 places it between
"strongly agree" and "agree"; it was one of the
strongest responses in the survey. The mean
alone, however, will give only a partial idea of
the variety of response. The standard deviation
shows the variation among responses. If the
standard deviation had been large, it would
have indicated a more dispersed response, one
which might have indicated that a significant
number of students had disagreed. In this case,
the standard deviation was 0.9469, which is
low enough to indicate the positive response
was representative of the strong majority.

Minimum and maximum designations show
the range of responses, which are generally the
highest and lowest values available, in this case

"1" and "5." The standard error 0.042 for this
item was low and the coefficient of variation
was 51.878 which further reinforces the posi-
tive interpretation.

Another item was:

I am pleased with the advisory activities in
this school.

This time the response, shown in the figures
below, was favorable again, with a mean of
2.378 putting it with an average response of
between "agree" and "neither agree nor dis-
agree" but closer to "agree," as the low stan-
dard error demonstrates. The high standard
deviation shows that there was a wide variety
of responses, although the total numbers made
the results the way they are (the coefficient of
variation shows relationship of the standard
deviation to the mean).

Variable Label N NMISS MEAN
STD
DE MIN MAX

STD
ERR CV

HBSEAC ADV 508.6 6 2.3780 1.2667 1.0000 5.000 0..0562 53.2664
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What Do You Think?

Questions to Consider

1. What kinds of evaluation instruments have been chosen? What kind of data
do they provide? What kinds of questions are they best suited to answer?

2. How will we provide for the collection of evaluation data? Where will the
hard copy be stored after it is downloaded electronically? Who will enter the
information into the computer?

3. Who will conduct the statistical analysis of the data? What and who are our
resources for interpreting statistical data?

4. Based on statistical analysis, do responses show much divergence or unanim-
ity on each item? Is one response on a particular item chosen significantly
more often than others?

5. Based on our observation and first-hand knowledge, is there more than one
possible reason for the results we obtained?
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How Should the Evaluation Report
Be Written?

Here's What We Think

When deciding on the types of
information to include in
the report and the best for-
mat to use in presenting it,

several critical questions must be addressed.
These include:

1. What is the purpose of the data report?
2. Who will be the target audience(s) of the

final report?
3. What data will be most important to

those audiences?
4. What is the best format for the data?

How should the page/sections look?
5. How do we want the data organized or

sorted? Ranked? Compared?
6. When and where will the data be analyzed?
7. How much of the data can be handled

through technology?

Once the answers to these questions have
been determined, a school has a set of param-
eters within which it can design the report. The
following paragraphs present possible sections
that might be in a final report. A condensed
sample for each of the sections also follows.

1. The State of the Art provides a synthe-
sis of the professional literature on the
essential elements of an exemplary middle
school. It can serve as a reminder, checklist,
or comparative "shopping list" for compar-
ing the ideal middle school with the school
being evaluated.

2. Analysis of the Survey Data provides a
summary of the information gathered as part
of the widespread surveys administered to
various groups i.e. students, faculty, adminis-
trators, parents/guardians, and support staff.

3. Commendations and Recommenda-
tions contains a synthesis of the results from
checklists, interviews, and observations. It
summarizes the findings from all target
populations into a manageable format for
making school improvement decisions.

4. Rationale Statements for Selected
Recommendations can be very important
when it comes to supporting the recommen-
dations. Very often stakeholders need to be
convinced of the need for change and docu-
mentation from quality research efforts and
informed judgments from the literature can
be very convincing in such situations.

5. Evaluation Instrument contains copies
of all the tools used in the evaluation pro-
cess. Readers of the report should have
access to the questions, topics, procedures,
and conditions for clarification and valida-
tion purposes.

6. Where To Go for More Detailed
Information is important as a bibliography
for schools wishing to locate more data and
informed opinion from the literature to
document essential elements of effective
middle level schools.
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What Do You Think?

Questions to Consider

1. What characteristics of exemplary schools will we include in our "State of the
Art" section?

2. What are the high and low points of both the quantitative and qualitative
dimensions produced as part of our evaluation results?

3. Based on the evaluation results, what school specific commendations and
recommendations seem to be appropriate? What are the specific strengths and
weaknesses 61 our school as indicated by the evaluation results?

4. What authoritative sources of information should we cite from the literature to
document the specific recommendations made?

5. What practical steps might our school take toward strengthening the areas that
have been determined to be less than satisfactory? How will the strengths of
our school program be communicated to and celebrated by the stakeholders
involved?

1"
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Sample Section

The State of the Art
Blue River Middle School

The essential elements of an effective middle school include the following:

1. a philosophy based on the unique needs of early adolescents

2. educators knowledgeable about and committed to young adolescents

3. a balanced curriculum between the cognitive and affective needs ofyoung adolescents

4. teachers who use varied instructional strategies

5. a full exploratory program

6. a comprehensive advisor/advisee program

7. interdisciplinary team organization at all grades

8. a flexible block master schedule

9. team planning and personal planning for all teachers

10. a positive school climate

11. shared decision making where the people closest to the "client" are involved in the
decision making process of the school

12. a smooth transition process from elementary to middle school and from middle school to
high school

13. principals who are knowledgeable about and committed to the middle school philosophy,
programs, and practices

14. a strong co-curricular program including intramurals, interest based mini-courses, clubs,
and periodic social events

15. a physical plant in ,..nch teams can be housed together for core classes and in which
there are large areal, for full teams to meet

16. a commitment to the importance of health and physical fitness for all students on a
regular basis

17. a commitment to reengage families in the education of young adolescents by keeping
them informed of student progress and school programs and by giving them meaningful
roles in the schooling process

18. a connection between school and the community through student service projects,
business partnerships, and the use of community resources inside the school

19. use of cooperative learning strategies in the classroom

20. an emphasis on developing higher older thinking skills and hands-on instructional
strategies.

36 44



The twenty characteristics of exemplary middle schools were derived from an
examination of the following sources:

The exemplary middle school. (1981). Alexander, W. & George, P. New
York: Holt Rinehart & Winston.

Turning points: Preparing American youth for the 21st century. (1989).
Carnegie Council on Adolescent Development. New York: Carnegie
Corporation of New York.

This we believe. (1992). Columbus, OH: National Middle School
Association.

An agenda for excellence at the middle level. (1985). Reston, VA: National
Association of Secondary School Principals.

Interviews, observations, visitations, and research studies compiled by the
National Resource Center for Middle Grades Education at the Univer-
sity of South Florida.
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Sample Section

Analysis of the Survey Data
Blue River Middle School

A. Explanation of the Reports Produced

This was generally a descriptive analysis of several different surveys given to varied client
populations within the school. The client populations included: students, faculty, counselor(s),
administrator(s), parents/guardians, and support staff. Approximately thirty-three interval scale
questions were asked with five options from strongly agree to strongly disagree for responses.
Where numerical results are presented (including the statistics of means, etc.), it is important to
remember that low numbers mean higher levels of agreement with a positively worded survey
item. In the current reports and analyses, we have restricted our procedures to those which convey
the information in its simplest and yet most powerful forms.

Two basic summary report forms were chosen. The first is a report which provides basic
descriptive statistics on each question, including the relevant means of the questions, grouping
means of questions, and certain other descriptors (variables) all on one page. The second report
is a cross-tabulation or tables report which compares any two questions or variables. A great deal
of care was taken in selecting variable names and descriptors which would allow the computer
printed reports to be usable by the several different client groups. These are briefly summarized
below.

Variable NamelDescriptors for Report One

1. VARIABLE, the name of the variable.
2. LABEL, the descriptive label attached to the variable nankin most of the different

reports provided.
3. N, the number of nonmissing values for the variable (the remaining statistics all just use

the nonmissing values for their calculations).
3a. NMISS (not printed on all analyses), the number of missing values for the variable
(the remaining statistics did not use these cases for this variable). Questions which were
not asked of all client populations would include missing values for all the client popula-
tions for which the questions had not been asked.

4. MEAN or average of the nonmissing values for the variable.
5. STANDARD DEVIATION (STD DEV) of the variable, or a measure of dispersion from

the mean in terms of the units of the original data. It is computed by taking the square
root of the variance. The higher the standard deviation, the greater the disagreement
among the respondents on their responses to the questions.

6. MINIMUM VALUE of the variable (lowest value of all respondents), which gives an
idea of the range of responses.

7. MAXIMUM VALUE of the variable (highest value of all respondents), the second part
of the range of responses.
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Some reports do not contain the following additional statistics though helpful to some
readers may be more than are required by most readers.

8. STD ERROR (OF MEAN), the standard error of the mean, a measure of the precision of
the mean, computed by dividing the standard deviation by the square root of the N (num-
ber of nonmissing values).

9. C.V. or the coefficient of variation (the standard deviation divided by the mean) is ex-
pressed as a percentage and is found on some forms of this report that do not include the
variable LABEL.

Variable Name /Descriptors for Report Two

The cross-tabulation or tables report compares any two variables.

1. Variable Name (e.g., ACOPP, with its associated label "Academic Opportunity") for the
variable on the vertical part of the table (right side, up and down or vertical)

2. Variable Name (e.g., CLIENT with its associated label "Classification of Respondent")
for the variable on the horizontal (top, left to right) part of the tab:e

3. FREQUENCY counts, giving the number of subjects that have the indicated values of the
two variables

4. PERCENT, the percentage of the total frequency count represented by that cell

5. ROW PCT, or the row percentage, the percent of the total frequency count for that row
represented by the cell

6. COL PCT, or the column percent, the percent of the total frequency count for that column
represented by the cell

Other reports provided include the following: a number of simple graphic analyses of the client
populations and/or some of the summary variables and, at the district level, some strength of
rel'tionship analyses provided to district staff.

B. Grouping Variables Developed

Several variables were created by taking the mean of the nonmissing values of other
variables. One of these variables was the mean of all the survey questions which asked for a
judgment based upon the uniform scale (MEANSURV). Other grouping or summary variables
attempt to summarize a basic concept which was the focus of the survey. These variables were
the means of other survey questions which were deemed to be similar. Those mean variables were
academic (ACADEMIC), discipline (DISCIPLN), involvement in the master schedule (IN-
VOLVES), input into the decision process, "control" or involvement (INVOLVEG), adult
interaction (INTERACT), social/emotional needs (SOCEMOT), and a junior high/middle
school philosophy (JRMIDDLE) variable.
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Students provided the largest number of surveys completed. Any grouping of the client
populations without weighing different client groups would give the majority of weight to the
student responses. Therefore the executive summary which groups all the populations as one
group has certain distortions associated with any summary. A summary of the individual client
populations is also provided so that a more detailed view of the middle school client populations
might be available. Differences between the responses of these groups and the population taken
as a single group might be great but was not specifically noted in the highlights. It was also
difficult to use some of the more powerful summary statistics to examine the differences betw . en
the groups because of the small size of most of the client groups. Proper weighing might solve
some of these problems but that would require the researcher to work more closely with the
district staff and make certain assumptions based upon district level judgments about the proper
weighing of the several client population responses. However, client groups with populations
above fifteen were generally examined for important and material differences with the grand
mean(s) results reported below.

The careful manner in which the parent/client population was sampled and coded by the district
staff could lend itself to further detailed analysis. The population size was estimated and the
sample size selected to allow for a certain statistically defined prediction probability for the
instrument to measure the feelings of parent population as a whole. The sample was selected and
rigorous methods were used to obtain responses from all the members of the sample population.
District staff were able to obtain responses from all of the sample parents by using aggressive
follow-up techniques. Further work here could certainly provide a wealth of additional informa-
tion if desired because of the careful planning of the district staff.

Certain judgments might best be made by examining the responses of individual or other
component client population groupings. A "Basic Descriptive Statistics" report has been
provided for each of the individual client populations.

C. Highlights of Survey Results

At Blue River Middle School the satisfaction level of all the respondent groups taken as a single
group was above the midpoint of the range as expressed by the mean of the survey variable,
MEANSURV, at 2.62 (1 would be the highest, 5 the lowest given the positive wording of the
questions, the mean being 3) with a standard deviation of only .64. The lowest component mean
was discipline as summarized by the variable DISCIPLN, discipline mean, which was 3.11 with
a standard deviation of .82. The other component summary variables were the mean of the control
items, INVOLVEG, with a mean of 2.80 and the schedule involvement mean, INVOLVES, with
a mean 2.69 and a standard deviation of 1.17. The variable ACADEMIC, mean of the academic
items, was reasonably high at 2.17 (SD=.83). The middle school philosophy seemed to be favored
with a mean of 2.56 (SD=1.20) (JRMIDDLE variable). The social/emotional needs variable,
SOCEMOT, had a mean of 2.84. Adult interactions (INTERACT) had a mean of 2.22 (SD=.82).
The several client groups seemed to see most of the areas in the same way.



Sample Section

Commendations and Recommendations
Blue River Middle School

Commendations

1. It is apparent that the faculty and staff at Blue Lake Middle School enjoy working to-
gether and that they feel a part of the school.

2. The basic skills education program is perceived as being strong.

3. There is clear evidence of interdisciplinary instruction at Blue Lake Middle School.

4. The level of sophistication of instruction was in evidence on a number of occasions. For
example, the Cheetah team was discussing their use of Bloom's Taxonomy during a team
meeting. This is emphasized regularly in this team.

5. The special education model is excellent. The consult/collaborative model is in place and
special education teachers and their students are on core teams.

6. The alteration of the homebase program structure, district wide, at the semester break is
definitely a step in the right direction. Now, the number of students in homebase is much
lower and all teachers are taking part in a very important program.

7. The streamlining of teaming at grade 8 is excellent. There are only four teachers who
must cross-team. This is a definite step in the right direction.

8. The teams are strong at Blue Lake Middle School.

9. The club activities at the end of the day on Fridays are excellent.

10. The smaller teams at grade 6 make for an excellent transition from elementary to middle
school.

11. A very creative use of teaming is evidenced when two grade level teams -ross-team
briefly for remediation and enrichment purposes.

12. Student work is displayed in the halls. This feature helps creete a positive student climate.

13. The counselors meet at least once per week with their teams.

14. There is evidence of excellent instruction at Blue Lake Middle School. The evaluator
witnessed some good "hands-on" instruction taking place.

15. There is a definite commitment to interdisciplinary instruction at Blue Lake Middle
School.
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Recommendations

1. Teams should strengthen the team identity through the acquisition and ust of team
names, slogans, banners, full team meetings, and other outward signs of unity
and identity.

2. The exploratory teachers should be given a common planning time if at all possible. They
need to feel the sense of belonging to a team of their own.

3. Teachers need to have more flexibility with regard to the activities used during
homebase. The curriculum is excellent. The choices of activities now need to be team-
centered to allow for more ownership and creativity.

4. The extra-curricular program needs strengthening. There is very little opportunity for
students to be involved in clubs, intramurals, or other "extra" events.

5. The advisory period is of minimum length. To further strengthen the program, perhaps
additional time could be added next fall.

6. The advisory program needs a name and identity.

7. Although full teaming at grade 8 has almost been accomplished, efforts should be made
to eliminate cross-teaming altogether if possible.

8. It is evident from the computer printouts and interviews that discipline is a concern. This
issue needs to be addressed.

9. Teams should work on strengthening the integration of curriculum through activities such
as conducting interdisciplinary units, having common team vocabulary, having a team
skill of the week, etc.

10. It appears that a fair amount of faculty and staff still question the effectiveness of the
advisory program. This issue also needs to be addressed.

5 0
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Sample Section

Rationale Statements for
Selected Recommendations

Blue River Middle School

1. Teaming at Grade 8

All students in a middle school need to feel a sense of belonging to a group. When only
certain grade levels are teamed and others are not, that sense of belonging is diminished. In
addition, some faculty members are also denied that same sense of belonging and are unable to
take full advantage of the benefits of teaming such as coordinating instruction, a block schedule,
meeting with students as a team, conducting team parent conferences, and meeting on a daily
basis to discuss common concerns.

2. The Structure of Special Education

When a school is organized into teams and special education students are pulled out of
their teams into a departmentalized situation, the ultimate loser is the child. We must do all we
can within the structure to service all students within their home team. The collaborative/
inclusion model of special education is a model which involves placing special education
teachers on core teams where they collaborate with "regular" teachers and service students within
the team. The ultimate winners in this model are the students.

3. Team Leader Council

In order for shared decision-making to be effective in a team structure team leaders should
meet on a regular basis with the administrative team. This Team Leader Council assists with
school-wide decisions and helps keep communication lines open and working.

4. Team Identity

In order for students to gain a strong sense of belonging to a particular group, that group should
have a distinctive name and outward signs of that identity. Early adolescentsare still, for the most
part, in Piaget's concrete operational stage. Concrete signs of belonging can be powerful tools to
enhance team affiliation and strengthen commitment to a group.

5. Counselors Meeting With Teams

Counselors should be assigned to teams and should meet with teamson a regular basis to discuss
particular students, assist in team decisions, and report results back to the teams. The team
structure enhances the counseling process since counselors are able to meet with all core teachers
at one time.
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6. The Exploratory Team

In many middle schools, exploratory teachers feel like second class citizens. When only
academic teachers are organized into teams and emphasis is placed on the teaming structure to
enhance the sense of belonging for students and core teachers, exploratory teachers are not
afforded that same sense of support and collaboration. By contrast, when the exploratory teachers
are organized so that they become a team and are attached to core teams via the advisory program,
teacher morale and that sense of truly belonging are enhanced for everyone. In addition,
exploratory teachers are then able to communicate on a regular basis, correlate and integrate their
curriculum, discuss students, and encourage one another.

7. Teams and Discipline

The very best teams "skin their own skunks." Effective teams do not give up power and control
by sending students with discipline difficulties to the office. Instead, they devise creative
methods to handle problems within the team structure and only ask for office assistance when
absolutely necessary.

8. Co-curricular Programs

Effective middle level programs provide additional activities for students before and after
school hours. In the age of two working families and/or working single parent families, students
need to have opportunities to be involved in meaningful activities such as drama, sports,
intramurals, and clubs so that their extra time is spent expanding horizons in a positive and
supervised situation. Co-curricular programs are also major means of fulfilling the exploratory
responsibility of the school.

9. Alternative Instructional Strategies

Middle grades students learn best "with their mouths open and their hands on." Therefore, it
is not appropriate to use lecture or direct instruction as the main instructional tool. Middle grades
teachers must be taught alternative strategies such as cooperative learning, learning centers,
simulations, role-playing, and incorporation of thinking skills into the curriculum.

10. Advisory Class Length

In order to carry out most recommended advisory activities and accomplish additional
"housekeeping" responsibilities, the literature recommends a daily period of 25-30 minutes.

11 Advisory Activities

In order for advisory activities to be effective, teachers must be able to pick and choose
activities appropriate to them and their students. A complete manual should be provided which
includes more than enough activities required in a given month. Then, individual teachers and/
or teams can choose appropriate activities. People support what they help create and choice must
be provided.

J
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12. A Name for the Advisory Program

Just as teams must have strong team identity through team names, logos, slogans, and tee shirts,
the National Resource Center for Middle Grades Education recommends that the advisory
program have a set of symbols which identifies as well as explains the focus of the program. You
might also consider creating a logo, slogan, or club to enhance the name and promote the
importance of advisory time as an integral part of the curriculum.

13. Integration of Curriculum

The world is integrated and subjects are indeed interrelated. A team of teachers with different
subject matter specialties must work together to show students how these subjects connect. In
fact, numerous studies show that students learn better when they can see these connections and
when subject matter is approached through conceptual themes rather than by isolated subjects.
In addition, when teachers are shown how to effectively integrate subject matter, there is often
a renewed enthusiasm for teaching which becomes contagious.

14. Flexible Block Schedule

Life outside of school does not rotate around 45 minute periods. Teachers must take advantage
of a block of time and use it to better meet the needs of their students by altering the time
allotments. If a science teacher on a team needs 75 minutes for a science lab experience, the block
of time can be and should be altered to meet for this need.

15. Advisory Placement Within Schedule

Upon observing numerous advisory programs and interviewing personnel, the Resource
Center recommends placing advisory at the beginning of the school day and, if at all possible,
allowing time for students to briefly revisit the homebase teacher at the end of the day. The
morning placement allows students to begin their day on a positive note with their adult advocate
and allows that adult advocate to speak with other team members if a child is experiencing any
difficulties which may carry over into the day. The end of the day contact allows the advocate
to touch base with students and remind them of evening responsibilities.
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Sample Section

Where To Go for More Detailed Information
Blue River Middle School

The following section is to be used as an addendum to the Middle Grades Evaluation Project for
Blue River Middle School, Taft County District 10. The sources cited here contain material
which helps substantiate the recommendations made. To use this document, the reader is asked
to turn to the original recommendations as stated in the full report. References are included here
which provide background for the recommendations.

1. Advisory

Beane, J. A. (1990). Affect in the curriculum: Toward democracy, dignity, and diversity. New
York: Teachers College, Columbia University.

Beane, J. A. & Lipka, R. P. (1987). When the kids come first: Enhancing self-esteem.
Columbus, OH: National Middle School Association.

Cole, C. G. (1992). Nurturing a teacher advisory program. Columbus, OH: National Middle
School Association.

James, M. (1986). Advisor-advisee programs: Why, what and how. Columbus, OH: National
Middle School Association.

2. Curriculum and Instruction

Beane, J. A. (1990). A middle school curriculum: From rhetoric to reality. Columbus, OH:
National Middle School Association.

Callahan, J. F., Clark, L. H., & Kellough, R. D. (1992). Teaching in the middle and secondary
schools. New York: Macmillan.

Jacobs, H. H., (Ed.) (1989). Interdisciplinary curriculum: Design and implementation.
Alexandria, VA: Association for Supervision and Curriculum Development.

Ornstein, A. C. (1992). Secondary and middle school teaching methods. New York:
HarperCollins.

3. Discipline

Curwin, R. L. & Mendler, A. N. (1988). Discipline with dignity. Alexandria, VA: Association
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How Can We Make Good Use of the
Evaluation Results?

Here's What We Think

After completing the final Evalu-
ation Report, the question re-
mains, what should we do with
the information? Because the

evaluation project should have been part of an
overall school improvement plan, the evalua-
tion can function as a valid and pertinent basis
for school improvement efforts. As part of an
ongoing process, the evaluation must no -unc-
tion "to conclude" but rather "to instigate"
action. Evaluation findings certainly should
guide long-term and day-to-day decisions.

To begin with, the results of the evaluation
ought to be disseminated as broadly as possible
to those who participated and have a stake in
the evaluation process and its results. Receiv-
ing the results will confirm ownership and
raise the awareness of all about the school's
progress.

The evaluation will clarify the gap between
the status and the goals established as well as
the vision contained in the state of the art,
exemplary school. Those gaps, the discrepan-
cies between "where we are" and "where we
want to be" should be used to motivate stu-
dents, staff, and community in support of the
school's improvement strategies. Improvement
goals will thus be clear challenges, yet achiev-
able ones.

The resulting action plan must include strat-
egies tailored for addressing the problems with
needed personnel and resources and plans for
evaluating outcomes. By developing an infor-
mal self-evaluation plan, the school has ac-
cepted responsibility for progress towards its
own goals. By making frequent reports of
progress, the school provides essential feed-
back to all stakeholders associated with the
school and lets them know that the evaluation
project was not shelves..

In order for the school stakeholders to take
action, the school must support risk-taking and
reward innovation, as well as empower staff to
take action. The school must also take an open
approach to means of organizing personnel and
allowing reasonable time for results to surface.

Another consideration to keep in mind is that
professional development is the key to ensur-
ing effective progress toward goals. The evalu-
ation instruments themselves raise awareness
of school issues and priorities and special train-
ing in evaluation benefits the entire school.

Finally, the evaluation should be an integral
part of a continuous cycle of change and im-
provement, so that the momentum gained by
one step will fuel progress toward the next step.
In such a way, one's school can be assured of
coming closer and closer to its own predeter-
mined vision.
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What Do You Think?

Questions to Consider

1. In what ways do the evaluation criteria relate to our school's vision?

2. What is the next step in our school improvement, long-term plan? Under
which circumstances will another evaluation monitor the progress made since
the last evaluation?

3. What needs has our school evaluation revealed? What specific, concrete
actions and strategies would address these needs?

4. Who will bear the responsibility for actions taken and how will those roles be
defined and communicated? What resources will be provided? What staff
development options would be appropriate?
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A Sampler of Evaluation Instruments

The following collection includes some of the instruments used to
evaluate Blue River Middle School. They are presented as suggestions
and/or models to be used in designing various tools and techniques for
conducting a middle school self-evaluation.

The sampler contains a variety of instruments surveys, checklists, and
interview questions which can be used to solicit the opinions and impressions
of various groups and individuals. Results from these surveys (pages 67- 78) are
capable of strict quantitative manipulation; the checklists and interview answers
can be evaluated by more informal weightings. Each of the instruments provides a
particular insight into the state of the school's programs. Any instrument developed
should be done conscientiously and carefully with every consideration gil en to the
ultimate purpose and scope of the evaluation itself.

The first set of sample instruments presented is on teaming: a checklist for the
team, an observation form for the team meeting, and an interview form for the team
member. The next set is for evaluating the teacher advisory program: a teacher self-
checklist, an advisory class observation form, and a teacher interview form For
classroom evaluation, the sample set of instruments contains a teacher checklist, a
teacher observation form, and a teacher interview form. Following this is a set of
open-ended interview questions.

The special set of surveys which follows has one set of directions, whether the
respondent is student, teacher, parent, administrator, or support staff. Each respon-
dent receives the same set of directions with the survey appropriate to his or her
classification as teacher, parent, etc. A special letter to accompany the parent/
guardian survey is also included.
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Team Effectiveness Instrument
Part One

The Team Self-Checklist

This checklist should be completed individually by all members of an interdisciplinary team
prior to a designated team meeting. Then, the team leader should facilitate a meeting where
responses are shared and consensus is reached. The agreed upon answers should be recorded
on a master sheet, kept in the team notebook, and reviewed on a regular basis.
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1. Our team meets on a regular basis.

2. All team members are present at our team meetings.

3. All team members come to our meetings on time.

4. All team members stay for the duration of meetings.

5. Our team discusses ways to best meet student needs.

6. Our team works effectively with resource personnel,
such as our counselor and our house leader.

7. Team members support the efforts of our team leader.

8. Every member of our team participates in the decision
making process.

9. The team decisions are implemented.

10. Our team keeps a team notebook which includes
agenda, minutes, parent and student conference forms
and other pertinent information.

11. Our team has goals and objectives for the school year.

12. Our team periodically evaluates its goals/objectives.

13. Our team members use common planning time to
correlate subject matter and to plan for
interdisciplinary instruction.
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14. Our team members conduct face-to-face parent
conferences during our team time.

15. Our team members use team time to conduct
student conferences.

16. Our team discusses ways to use our academic
block of time more effectively.

17. Our team groups and regroups its students
for instruction.

18. Our team readily varies the schedule to
accommodate teacher and student needs.

19. Our team has an agenda for all team meetings.

20. Our team follows the agend.

21. Team planning time is kept strictly for
team business.

22. The team paces itself and allows for "ups" and
"downs," cycles of hard work and relaxation.

23. The team regularly takes time to provide outlets for
members to share ideas and frustrations.

24. Our team members inform the exploratory teachers
about decisions reached at team meetings.

25. Our team coordinates homework given
to students so that it is spread out over the week.

26. Our team coordinates test days so that students do
not have more than one test on a given day.

27. Our team has established common team procedures
and policies for our students.

28. Our team has established a team identity through
the use of a team name, logo, team assemblies, etc.

29. Two or more portions of our team plan and conduct
several true interdisciplinary units.

30. Our total team plans, implements, and evaluates at
least two thematic units a year.
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Team Effectiveness Instrument
Part Two (Optional)

Team Meeting Observation Form

This form is to be used when a non-team member observes a team planning time. The results
of this observation can be compared to the team's self-checklist. The numbers in parentheses
refer to the number of related questions from the team's self-checklist. (part one)

Question Yes No Comments

1. All team members present at the team meeting.(2)

2. All team members arrived on time. (3)

3. All team members stayed for the full meeting. (4)

4. Team members discussed ways to best meet the needs
of students. (5)

5. The members of the team appear to support the efforts
of the team leader. (7)

6. Each member of the team played an active role during
themeeting. (8)

7. The team had a team notebook which included copies
of agendas, minutes, parent and student conference
forms, and other pertinent information. (10)

8. Team members discussed correlating subjects and/or
plans for interdisciplinary instruction. (13) (29)

9. Each team member had an agenda. (19)

10. Team members followed the agenda. (20)

11. Ideas and frustrations were readily shared. (23)

12. The team has a team name and there was evidence that
team identity is strong. (28)
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Team Effectiveness Instrument
?art Three

Team Member Interview Form

This form is to be used when a non-team member is called in to interview selected team
members regarding the effectiveness of the common planning time and the member's feelings
regarding interdisciplinary team organization.

1. How do you feel in general about being a member of an interdisciplinary team?

2. What is the best thing about being a member of your team?

3. What is the most difficult thing about being a member of your team?

4. How do you feel about the effectiveness of your team meetings?

5. Tell me something about the face-to-face parent conferences conducted by your team.

6. Tell me something about the student conferences conducted by your team.

7. Tell me about how your team used the services of resource personnel such as counse-
lors, house leaders, psychologists, and special education teachers.

8. Tell me about the coordination of instruction and scheduling on your team.

9. State three things that your team is doing to help meet the needs of your students.

10. State three things that your team does to meet the needs of the adult team members.

11. State three things that your team has done to build team identity with your students.

12. Any additional comments?
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Instrument for Evaluation of
Advisory Program Effectiveness

Part One

Teacher Self-Checklist

To be completed individually by each advisor.

Question Yes No Comments

1. My school or district has developed a comprehensive
advisory program complete with philosophy statement,
goals, objectives, and activity suggestions.

2. I have a copy of the full advisory plan or program for
my grade level.

3. The advisory program in my school has a name and a
logo.

4. Each student in my school has daily contact with
his/her advisory teacher.

5. Each student in my school begins his/her day with
their advisory teacher.

6. There is a person or group who coordinates, monitors.
and evaluates the advisory program.

7. The advisory activities are appropriate for students in
my grade level.

8. The weekly schedules of events for advisory is
appropriate. (i.e. 1 day for silent reading, 1 day for spe-
cial activities, 2 days for content, 1 day for study hall)

9. I have more than enough advisory activities to choose
from under any givzn topic.

10. If I have an activity in my personal files that is ap-
propriate for the advisory topic to be discussed, I am fre&
to deviate from the activities in the advisory activities.

11. The advisory activities require minimum use of paper
and pencil and allow for free small or whole group

discussion.
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Question Yes No Comments

12. There are very few outside interruptions during advisory
time. It is "sacred" and an important part of our day.

13. The number of students in my advisory class is appropri-
ate or satisfactory. (17-23).

14. Every certificated person in my school is an advisory
teacher with the exception of only a few persons. (i.e.
perhaps not all administrators or all counselors)

15. The majority of students enjoy advisory time.

16. The majority of parents are supportive of the advisory
program.

17. The majority of faculty enjoy advisory time.

18. I enjoy advisory time.

19. I feel that the advisory program is beneficial to students.

20. Affective education is an integral part of my school day.
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Instrument for Evaluation of
Advisory Program Effectiveness

Part Two (Optional)

The Advisory Class Observation Form

This form is to be used when a person is called in to observe an advisory class. The results
of this observation can be compared to the teachers self-checklist. The numbers in
parentheses refer to the number of related questions from the team's self-checklist.

Question Yes No Comments

1. The advisory teacher is in possession of a full copy of
the advisory program for his/her grade level. (2)

2. Advisory time occurs at the beginning of the day. (5)

3. The advisory activity for this particular day seemed
appropriate for these students. (7)

4. The activity for the day was taken directly from a bank
of suggested advisory activities in the manual.(9)

5. The activity for the day was taken from the advisory
Teacher's personal files. (10)

6. The activity required minimum use of paper and pencil
and allowed for free small or whole group discussion.(11)

7. There were very minimal or no outside interruptions
during this advisory class. (12)

8. The number of students in this advisory class is
appropriate. (13)

9. The students in this advisory class appeared to be
enjoying themselves. (15)

10. The teacher appeared to be enjoying his/herself. (18)

11. The students appeared attentive and took part in the
activity.

12. The teacher appeared prepared for advisory class.

13. The teacher participated in the activity with the students
and shared his/her feelings.

14. There seemed to he a caring atmosphere among students
as well as from the teacher.
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Instrument for Evaluation of
Advisory Program Effectiveness

Part Three

Teacher Interview Form

This form is to be used by an outside observer to interview selected advisory teachers
regarding the effectiveness of the advisory program and the teacher's feelings toward the
program.

1. How do you feel in general about the advisory program in your school?

2. What is the best thing about being an advisor?

3. What is the most difficult thing about being an advisor?

4. If you could change one thing regarding the
advisory program at your school, what would
you change?

5. What type of activities have been successful
with your students.

6. What type of activities have been unsuccessful
with your students.

7. Name three qualities that a successful advisor
must possess.

8. State three "DO'S" for a successful advisor.

9. State three "DON'TS" for an advisor.

10. Do you feel that the advisory program at your school helps to meet the needs of your
students? Please elaborate.

11. Any additional comments?
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Instrument for Evaluation of
Classroom Instruction

Part One

The Teacher Checklist

This checklist should be completed individually by the teacher prior to the observation period.
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1. 1 have specific objectives written for each of my lessons

2. I regularly change my method of instruction or
activity every 15 minutes or so for each lesson.

3. I begin planned activities promptly and continue them
until the end of the instruction period in each lesson.

4. 1 let students know the purpose of each lesson.

5. I relate the new ideas taught in class to earlier
content taught.

6. I give clear directions to students for each lesson.

7. I plan to usemore than one modality in each lesson.

8. I use varied resource materials in each lesson.

9. I use varied instructional strategies in each lesson.

10. I actively involvethe students in each lesson.

11. I actively supervise students by circulating
among them.

12. I provide opportunities for students to develop
effective oral communication skills in each lesson.
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13. I regularly ask questions on all levels of Bloom's
Taxonomy.

14. I provide time for students to practice a skill or apply
the concept in each lesson.

15. I have a procedure for determining if the objectives
have been met in each lesson.

16. I encourage feedback from my students in each
lesson.

17. I give specific and constructive feedback to students
in each lesson.

18. I keep students motivated to learn in each lesson.

19. I use individual rewards or reinforcement for good
behavior in each lesson.

20. I am able to maintain an acceptable level of disci-
pline.

21. I always foster a positive learning environment.
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instrument for Evaluation of
Classroom Instruction

Part Two (Optional)

Teacher Observation Form

This form is to be used when an outside observer is called in to observe a teacher during an
instructional period. The results of this observation can be compared to the teacher's self-
checklist. The numbers in parentheses refer to the number of related questions from the
teacher's self-checklist.

Question Yes No Comments

1. Objectives were written down for the lesson. (1)

2. Instructional period for lesson was 40-45 minutes. (2)

3. Method of instruction was changed every 11-15
minutes within the lesson.

4. Instruction began promptly and continued until end
of designated period. (4)

5. Students informed of purpose for lesson. (5)

6. New ideas related to earlier content taught in lesson.(6)

7. Clear directions given to student in lesson. (7)

8. More than one modality addressed in lesson. (8)

9. More than one resource used in delivery of lesson. (9)

10. More than one instructional strategy used
during lesson. (10)

11. All students actively involved in lesson. (11)

12. Teacher circulated among students during lesson. (12)

13. Opportunities for oral communication skills provided
throughout lesson. (13)

14. Questions in at least four out of six levels of Bloom's
Taxonomy used in lesson. (14)

15. Practice in application of skills/concepts provided
in lesson. (15)
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Question Yes No Comments

16. Procedure for evaluating objectives evident
in lesson. (16)

17. Feedback from students encouraged in lesson. (17)

18. Constructive feedback given to students
during lesson. (18)

19 Motivational techniques applied with students
during lesson. (19)

20. Individual reward and reinforcement used with
students during lesson. (20)

21. Acceptable level of discipline evident
during lesson. (21)

22. Positive learning environment fostered
during lesson. (22)
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Instrument for Evaluation of
Classroom Instruction

Part Three

Teacher Interview Form

This form is to be used by an outside observer with the teacher upon completion of both the
teacher's self-checklist and the observation itself.

1. How do you determine your objectives for each lesson you teach?

2. How do you structure a typical 45 minute lesson?

3. Have you administered any modality, left brain/right brain, learning style, or interest
inventories to your students this year? If so, how do you incorporate this information
in your classroom?

4. How do you regularly select your teaching materials and resources for classroom
instruction?

5. What percentage of classroom instruction depends on the textbook as a delivery
system in any given week?

6. What percentage of classroom instruction incorporates each of the following instruc-
tional strategies during any given week:

a. Cooperative learning groups
b. Individualized instruction
c. Learning centers
d. Contracts
e. Independent study packages
f. Gaming and simulation
g. Lecture
h. Peer tutoring
i. Other (please specify)
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7. How do you determine what level of questions to use with students during a given
instructional session?

8. How do you know if your delivery system or teaching lesson has been successful?

9. What kind of student feedback do you regularly use in the classroom?

10. What techniques do you use most often to motivate students and how successful do
you feel they are?

11. What techniques do you use most often to discipline students and how successful do
you feel they are?
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Open-Ended Interview Questions

Please circle your category:

Student Counselor Support Staff

Teacher Administrator Parent

1. Tell me about yourself.

2. What do you like best about your school?

3. If you could change one thing about your school, what would you change?

4. How do you feel about the quality of instruction that students are receiving at your
school?

5. How do you feel about the exploratory program at your school?

6. How do you feel about the advisory program at your school?

7. How do you feel about the team organization at your school?

8. How do you feel about the extracurricular program offerings at your school such as
sports, dances, clubs, intramurals, etc.?

9. How do you feel about the overall discipline at your school?

10. Please make any additional comments at this time.
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Directions
(Generic to use with the following surveys when utilizing computer answer sheets)

1. You must use a #2 pencil and completely fill in the circles on the green and white com-
puter answer sheet.

2. Do not fill in the section labeled "Last Name," "FI," "MI," or "Social Security" on the
green and white computer answer sheet.

3. In the first two columns of the "Section" area, fill in the number of years you have been
at this school. (e.g. 01, or 11)

4. In the last two columns of the "Section" area, fill in your classification according to the
following scale:

01 = Student

02 = Core Teacher (Social Studies, Science, Reading/Language Arts, Math)

03 = Special Area Teacher (P.E., Art, Music, Media)

04 = Counselor

05 = Administrator

06 = Parent/Guardian

07 = Support Staff (Custodian, Secretary, etc.)

5. You are now ready to complete the survey. Please proceed but, be sure not to bend, fold,
or staple the green and white computer answer form.

Thank you for your time and effort in this important endeavor.
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Student Survey

Use the scale below to indicate how much you agree or disagree with the statements.

1 - strongly agree
3 neither agree nor disagree
5 strongly disagree

2 - agree
4 disagree

Please leave an answer space blank if you do not know enough about the statement made.

1. I am happy with the academic opportunities my school is providing for me.

2. I am happy with the social opportunities my school is providing for me.
(dances, clubs, etc.)

3. I am happy with the enrichment opportunities my school is providing for me.
(music, art, athletics, etc.)

4. I like my school.

5. There are times during the school day when I can "run around," release some of my
energy.

6. Students behave well in class.

7. Students behave well outside of class.

8. I feel safe at school.

9. I enjoy going to my school.

10. I feel that I belong at my school.

11. Adults at my school listen to each other.

12. The teachers work well together in my school.

13. Student behavior is appropriate.

14. The feeling at my middle school is positive.

15. I like working with a team of teachers.

16. 1 feel that my team of teachers helps me.
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17. There is time during my school day when I can relax or study.

18. The number of classes I attend each day is just about right.

19. I like the master schedule in my school.

20. I feel that I have input about what happens to me at school.

21. I feel good about my non-academic classes.

22. I have an opportunity to learn the basic skills at my school. math facts, reading, etc.)

23. I enjoy the time spent in my Advisor/Advisee class.

24. I like the Advisor/Advisee activities.

25. I feel that my Advisor/Advisee teacher cares about me.

26. I like the way my teachers teach me.

27. I like the subjects I am taking.

28. I feel that adults in my school listen to what I have to say.

29. Students at my school feel Rood about themselves.

30. Adults at my school feel good about themselves.

31. I like the new middle school programs such as Advisor/Advisee and the teams.

32. Fill in the #1 cirrie if you are female. Fill in the #2 circle if you are male.

33. Fill in your grade level according to the following scale:

1 = grade 6 2 = grade 7 3 = grade 8
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Faculty Survey

Use the scale below to indicate how much you agree or disagree with the statements.

1 - strongly agree
3 - neither agree nor disagree
5 - strongly disagree

2 - agree
4 - disagree

Please leave an answer space blank if you do not know enough about the statement made.

1. I am pleased with the academic opportunities this school is providing for students.

2. I am pleased with the social opportunities this school is providing for students. (dances,
clubs etc.)

3. I am pleased with the enrichment opportunities this school is providing for students.
(music, art, athletics, etc.)

4. This school is meeting the emotional needs of its students.

5. This school is meeting the physical needs of its students.

6. There is good discipline within classes.

7. There :s good discipline on school grounds.

8. This school provides a safe environment for students.

9. I enjoy working at this school.

10. I feel that I am part of the school community.

11. Adults at this school listen to each other.

12. Teachers work well together in this school.

13. Student conduct is appropriate.

14. Our middle school atmosphere is positive.

15. The team organization in this school is helpful to teachers.

16. The team organization in this school is helpful to students.
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As a teacher in this school, I have enough planning time.

18. I feel that the number of instructional periods assigned to me is appropriate.

19. The master schedule in this school is good and requires only minor changes.

20. I feel that I have input in the development of our master schedule.

21. The exploratory or elective program in our school is good.

22. This school provides opportunities for students to acquire basic academic skills.

23. I am pleased with the Advisor/Advisee schedule in this school.

24. I am pleased with the Advisor/Advisee activities in this school.

25. I feel that the Advisor/Advisee program in this scl-..n DI benefits our students.

26. I feel good about the quality of my classroom teaching.

27. I feel good about the subjects which I am teaching.

28. I feel that I have input regarding critical decisions made at my school.

29. Students at our school feel good about themselves.

30. Adults at our school feel good about themselves.

31. I support the middle school philosophy and programs.

32. If given the choice, I would choose to work in a school with a junior high philosophy,
piugram, and schedule.

33. I enjoy working at this school more this year than in previous years.

34. I am pleased that my county has decided to implement middle school philosophy, pro-
grams, and schedules on a county wide basis.

35. Fill in the #1 circle if you are female. Fill in the #2 circle if you are male.

36. Fill in the grade level from which most of your students come according to the following
scale:

1 = grade 6 2 = grade 7

3 = grade 8 4 = you deal with all grades
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Counselor/Administrative Survey

Use the scale below to indicate how much you agree or disagree with the statements.

1 - strongly agree
3 - neither agree nor disagree
5 - strongly disagree

2 agree
4 - disagree

Please leave an answer space blank if you do not know enough about the statement made.

1. I am pleased with the academic opportunities this school is providing for students.

2. I am pleased with the social opportunities this sch,,o1 is providing for students. (dances,
clubs etc.)

3. I am pleased with the enrichment opportunities this school is providing for students.
(music, art, athletics, etc.)

4. This school is meeting the emotional needs of its students.

5. This school is meeting the physical needs of its students.

6. There is good discipline within classes.

7. There is good discipline on school grounds.

8. This school provides a safe environment for students.

9. I enjoy working at this school.

10. I feel that I am part of the school community.

11. Adults at this school listen to each other.

12. Teachers work well together in this school.

13. Student conduct is appropriate.

14. Our middle school atmosphere is positive.

15. The team organization in this school is helpful to teachers.

16. The team organization in this school is helpful to students.
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17. I feel that teachers in our school have enough planning time.

18. I feel that the duties assigned to me are fair and of a manageable nature.

19. The master schedule in this school is good and requires only minor changes.

20. I feel that I have input in the development of our master schedule.

21. The exploratory or elective program in our school is good.

22. This school provides opportunities for students to acquire basic academic skills.

23. I am pleased with the Advisor/Advisee schedule in this school.

24. I am pleased with the Advisor/Advisee activities in this school.

25. I feel that the Advisor/Advisee program in this school benefits our students.

26. I feel good about the quality of my work as a counselor or administrator.

27. I feel good about the courses offered to our students.

28. I feel that I have input regarding critical decisions made at my school.

29. Students at our school feel good about themselves.

30. Adults at our school feel good about themselves.

31. I support the middle school philosophy and programs.

32. If given the choice, I would choose to work in a school with a junior high philosophy,
program, and schedule.

33. I enjoy working at this school more this year than in previous years.

34. I am pleased that my county has decided to implement middle school philosophy, pro-
grams, and schedules on a county wide basis.

Fill in the #1 circle if you are female. Fill in the #2 circle if you are male.

36. Fill in the grade level of students with which you work according to the following scale:

1 = grade 6 2 = grade 7

3 = grade 8 4 = you deal with all grades
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Dear Parent/Guardian,

We, the staff, at are in
the process of collecting information that will help us evaluate and improve our
school. We need your help to do this.

Please take a few moments to complete this survey, place it back in the enve-
lope, and return it to your child's advisor no later than

Also, please do not discuss this survey with your child while you are filling it
out. We want YOUR opinions at this time. Respond to all items with only (name
of child) in mind, even if you have other children in other schools. We are inter-
ested in your general impressions about the school rather than an evaluation of
specific teachers. If you would like to express more specific thoughts or concerns,
please include them in the comments section at the end of the survey.

Thank you in advance for your time and effort with this project. The
information gained will help strengthen the programs offered at your child's
school.

Sincerely,

Principal,

74
0 2



Parent Survey

Use the scale below to indicate how much you agree or disagree with the statements.

1 - strongly agree
3 - neither agree nor disagree
5 strongly disagree

2 - agree
4 disagree

Please leave an answer space blank if you do not know enough about the statement made.

1. I am pleased with the academic opportunities this school is providing for my child.

2. I am pleased with the social opportunities this school is providing for my child . (parties,

clubs etc.)

3. I am pleased with the enrichment opportunities this school is providing for my child.
(music, art, athletics, etc.)

4. This school is meeting the emotional needs of my child.

5. This school is meeting the physical needs of my child.

6. There seems to be good discipline within classes.

7. There seems to be good discipline on school grounds.

8. This school provides a safe environment for my child.

9. I feel good about sending my child to this school.

10. I feel welcome at this school.

11. When a situation presents itself, I feel that people at this school listen to me.

12. Teachers work well together in this school.

13. Students conduct is appropriate.

14. Our middle school atmosphere is positive.

15. I like the new team organization at this school.

16. I feel that the new team organization in this school is good for students.

17. Teachers are well-prepared for their classes.



18. The number of classes my child takes is just fine.

19. The length of my child's school day is just fine.

20. I feel that I have input into what happens to my child at school.

21. The exploratory or elective program in this school is good.

22. This school provides opportunities for students to acquire basic academic skills.

23. I am pleased with the Advisor/Advisee schedule in this school.

24. I am pleased with the Advisor/Advisee activities in this school

25. I feel that the Advisor/Advisee program in this school benefits our students.

26. 1 feel good about the quality of teaching at this school.

27. I feel good about the subjects my child is taking at this school.

28. I feel that I am allowed an opportunity for input regarding critical decisions made at my
child's school.

29. Students and adults at our school feel good about themselves.

30. I support the middle school philosophy and programs.

31. Fill in the #1 circle if you are female. Fill in the #2 circle if you are male.

32. Fill in the grade level of your child according to the following scale:

1 = grade 6

3 = grade 8

2 = grade 7

4 = I have children in more than one grade level
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Support Staff Survey

Use the scale below to indicate how much you agree or disagree with the statements.

1 strongly agree
3 neither agree nor disagree
5 - strongly disagree

2 agree
4 disagree

Please leave an answer space blank if you do not know enough about the statement made.

1. I am happy with the academic opportunities this school is providing for students.

2. I am happy with the social opportunities this school is providing for students. (dances,
clubs etc.)

3. I am happy with the enrichment opportunities this school is providing for students.
(music, art, athletics, etc.)

4. This school is meeting the emotional needs of its students.

5. This school is meeting the physical needs of its students.

6. There is good discipline within classes.

7. There is good discipline on school grounds.

8. This school provides a safe environment for students.

9. I enjoy working at this school.

10. I feel that I am part of the school community.

11. Adults at this school listen to each other.

12. Teachers work well together in this school.

13. Student conduct is appropriate.

14. Our middle school atmosphere is positive.

15. The team organization in this school is helpful to teachers.

16. The team organization in this school is helpful to students.

17. I feel that teachers in our school have enough planning time.
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18. I feel that the duties assigned to me are fair and of a manageable nature.

19. The master schedule in this school is good and requires only minor changes.

20. I feel that I have input in the development of our master schedule.

21. The exploratory or elective program in our school is good.

22. This school provides opportunities for students to acquire basic academic skills.

23. I am pleased with the Advisor/Advise schedule in this school.

24. I am pleased with the Advisor/Advise activities in this school.

25. I feel that the Advisor/Advise program in this school benefits our students.

26. I feel good about the quality of my work.

27. I feel good about the courses offered to our students.

28. I feel that I have input regarding critical decisions made at my school.

29. Students at our school feel good about themselves.

30. Adults at our school feel good about themselves.

31. I support the middle school philosophy and programs.

32. If given the choice, I would choose to work in a school with a junior high philosophy,
program, and schedule.

33. I enjoy working at this school more this year than in previous years.

34. I am pleased that my county has decided to implement middle school philosophy, pro-
grams, and schedules on a county wide basis.

35. Fill in the #1 circle if you are female. Fill in the #2 circle if you are male.

36. Fill in the grade level of students with which you work according to the following scale:

1 = grade 6 2 = grade 7

3 = grade 8 4 = you deal with all grades
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