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Abstract

Program to Reduce Failure Rates of Ninth Grade Students

This report describes procedures to develop and implement a
program to reduce ninth grade failure rates. Grading data coliected
at the middle and high school indicate that the number of failing

grades increased substantially as students move from eighth to
ninth grade.

The solution to the problem involved a coordinated effort between
middle and high school teachers to increase student academic
success. The project addressed problems associated with middie
school transition. Middle and high school teachers developed a study
skills program. Eighth grade students attended a shadow day and
extracurricular fair to become familiar with the high school.
Additional time was spent scheduling eighth grade students to
assist them in selection of clacses for their ninth grade year. A
peer leader program provided academic and socia! support for
incoming ninth grade students.

The project results demonstrated that students involved in the
majority of program intervintions have more likelihood of
succeeding in school. Ninth grade students with frequent peer visits
had fewer failing grades.
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Chapter 1

Problem Statement and Community Background

General Statement of Problem

Before the implementation of this project, 48% of 400 ninth-
grade students at Central High School failed one or more classes as
evidenced by a review of semester grade reports for 1989-1990.

D — | liate Probl .

School District 60's school system serves 18,201 students
within the city of Pueblo,. Colorado. Pueblo is located approximately
100 miles south of Denver and about 20 miles east of the foothills
of the Rocky Mountains. It has a population of almost 100,000.
Pueblo's schools contain a diverse population. About 49% of the
school population are Hispanic; 3%, Black; .5%, Asian; and 48%,
White.

Central High School is in the center of Pueblo and serves
neighborhoods ranging from affluent to middle class to public
housing. The school has an enroliment of 1200 students in grades
nine through twelve. The staff includes 5 administrators, 63 full-

time teachers, 4 counselors, one media specialist, and 59 classified




personrel.

Central High School is one of four high schools in School
District 60 with two feeder middle schools. One of the middle
schools is in a middle class neighborhood. The cther middle school
is in a low income neighborhood. There are eight elementary schools
locate. ‘n the Central Quadrant. Six of the elementary schools are
Chapter | schools.

Fifty-two percent of the students enrolled at Central High
School for the school year 1990-1991 were recipients of the U.S.
Government's subsidized free and reduced priced lunch program.
Central's ethnic/racial distribution in school year 1989-1990 was
54% Hispanic, 4% Black, .07% Asian, .44% Native American, 41%
White American. Central's composite score for grades nine through
twelve on the 1989-1990 Science Research Associates (SRA)
achievement test was at the 46.8 Normal Curve Equivalency (NCE).
Annually, about 30% of Central's graduates attend college. Students
who enroll in Central's college preparation courses score
competitively, statewide and nationally, on the American College

Test (ACT) or Scholastic Aptitude Test (SAT). An additional 10% of




Central's graduates continue post-secondary schooling or training.
Central's graduation rate over the 1987-90 period was 71.3%; the
dropout rate in 1989-1990 was 5.4%; and the daily attendance rate
for 1989-1990 averaged 87.8%

The Major Applied Research Project (MARP) manager is
Principal of Central High School. The job responsibilities of the
principal are as follows: supervision and allocation of staff;
coordinator of all academic progiams; budget development and
allocation of monies for staff, instructional supplies and equipment;
school improvement and program articulation with schools in the
Central Quadrant; staff development; and program evaluation.

D inti f S ling C it

School District 60 is divided into quadrants. Central High
School is in the Central Quadrant. In 1990, the district initiated a
plan to restructure administration. The Superintendent '(Vallejo,
1990) outlined a plan to accelerate the process of moving toward
more c¢chool level autonomy and began decentralizing administrative
support services. Vallejo's gcal was to design a management

structure that would effectively support the classroom teacher. He




hoped to provide building administrators with the autonomy to
select staff, develop budgets, decide curriculum and participate in
shared decision making.

Beginning in the 1990-1991 fall term, each quadrant was
assigned a Curriculum Coordinator. The Curriculum Coordinator is
responsibie to the Director of Curriculum. The high school
principals are directly responsible to the Executive Director of
Secondary Education, although this position will be abolished in the
Fall of 1994. After the Fali of 1994, each principal will be
responsible to a deputy superintendent.

The Central High service area includes 11,278 families. There
are 906 single parent families with children under the age of 18.
The median family income is $21,453.00. Approximately 13.5% of
all households in the Central community receive public assistance.

In the 1980's, the community of Pueblo lost thousands of jobs
at the Colorado Fuel and Iron Corporation. A coalition of business
and community leaders established the Pueblo Economic
Development Corporation in an attempt to attract new industry to

Pueblo. This corporation constructed a competitive package of
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incentives and marketed the community's advantages. Since 1985,
Unisys, Target Warehouse and Distribution Center, McDonnell-
Douglas, Trane, B.F. Goodrich, WATS, (a division of American Express
Communications), Kurt Manufacturing, Kaiser Aerospace, and Atlas-
Pacific established operations in Pueblo. The Pueblo Community
College developed cooperative training and support for the
employees of Pueblo's new businesses.

Pueblo's community leaders continually work to improve
education. Community-wide attention was focused on education in
March 1989, when Jamie Escalante spoke at the annual dinner of
Pueblo Latino Chamber of Commerce. Educatiocnal needs gained
further attention when Albert Shanker addressed the January 1990
Annual Pueblo Chamber of Commerce dinner.

The Pueblo business community has initiated partnerships
with several schools in the district. Business leaders recognize
that the future work force comes from the schools, and a productive
work force requires talented and educated employees. Business
leaders participated in the district's strategic planning process.

The Communicator (1990) discussed the important role of the




business community in developing a District 60 mission statement

for the 1990s.




Chapter 2

Probiem Definition and Evidence

Problem Background

In an attempt to develop staff awareness of the seriousness of
the failure rate problem, each staff member received grading data
that summarized grade distributions by teacher and courses in each
subject area during the 1989-1990 school year. For the first time,
school-wide grading data that reflected the number of failing grades
earned by students in grades nine through twelve were also
distributed to teachers.

Reducing the failure rates of all students in grades nine
through twelve was adopted as a school-wide goal for the 1989-
1990 academic year and established as a priority by the Building
Advisory Committee. Failure rates in grades nine through twelve
were also identified as a weakness of Central High when staff
prepared for a North Central school improvement process evaluation
(1989 North Central Report).

As part of the 1989-1990 North Central School improvement

follow-up phase, recommendations were implemented to reduce




failure rates of students in grades nine through twelve. Student
progress reports were developed and sent to parents during the fifth
week of each grade quarter. A study skills program was
implemented and taught by a majority of the teaching staff. A
school-wide incentive, recognition, and reward program to reduce
student failure and increase success rates was instituted.

These interventions did not adequately reduce the failure rate
for ninth-grade students. Table 1 shows a comparison of the 1989

and 1990 academic year class failures in grades nine througn

twelve.

Table 1

p { Students in Grades 9-12 with O More Failing Grad

Year Grade 9 Grade 10 Grade 11 Grade 12
1989 51% 52% 41% 24%
1990 48% 39% 40% 24%

The numbers contained in the table do not illustrate a real
change during the 1989-1990 academic year in the number of ninth-

grade failures after the interventions were implemented. The




interventions were designed to reduce failures of all students and
did not target ninth-grade students specifically.

The MARP proposal and the identified problem focused on
reducing ninth-grade failures. Prior intérventions were
implemented and acted upt~ because of the Nerth Central Evaluation
(NCA) recommendations. The NCA solutions were rot totally
developed by the c*aff ﬁor supported in literature sources as viable
methods to reduce failure. Educational change efforts discussed by
Sizer (1989) suggested that change processes must start at the
classroom level to produce successful results.

The problem solving process assisted the writer to generate
solutions based on staff and student surveys supported by literature
and experts in the field of education. The rinth grade contained
approximately 400 students with 20 teachers. Establishing the
ninth grade as the target group provided the opportunity to set up
manageable solutions.

Evi i
Central High School established a school improvement process

at the start of the 1987-1988 school year to meet requirements for




North Central Accreditation. The staff used an alternative format of
their design and examined three areas: classroom management;
affective climate; and instructional delivery. The North Central on-
site visiting team identified several areas in need of improvement.
One major arex identified was the high number of failing grades
eamed by students. The North Central Association of Colleges and
Schools, Report of Visiting Resource Team, 1989 stated,

"Statistical d-.ta showed that more than 1/5 of the students in
grades nine and ten fail many academic core classes” (Doggett,

1989, p. 40). Table 2 summarizes the percentage of failures in

grades nine through twelve.

Table 2
ntaage ents wi ilina

1989-199Q
Grade 1st Semester 2nd Semester Entire Year

9 51% 46% 48.0%
10 37% 40% 38.0%
11 38% 42% 40.0%
12 19% 28% 23.5%

The numbers illustrate a higher failure rate in grade nine than
in grades ten through twelve. The statistical data collected is a

10

1’.

e




reflection of failing grades eamed in elective and required courses.
Fenwick (1992) stated that students with high socioeconomic
backgrounds achieve more than students with low socioeconomic
backgrounds. Central High School has two feeder middie schools.
One does better academically, presumably due to the socioeconomic
level of the school. The other middle school is a Chapter | school
with lower achievement levels. Table 3 summarizes the number of

failures earned by eighth grade students during the 1989-1990

school year.

Table 3

Failures Eamed by 8th Grade Students (N=224) 1989-1990

Middle School % Students with Total Studants

Attended More than One with More: than One
Failure Failure

Chapter | Site 58.4 131

Non-Chapter | Site i8.4 41

Other Schools 23.2 52

The data in Table 3 show that students in the Chapter | school
have a higher failure rate. Based on the number of failures, the need

to focus on transition to high schooi was more evident at the

11




Chapter | school.

When achievement data of all students in the eighth grade
(1989-1990) were compared to failing grades, a negative
relationship was found between mathematics achievement and the
number of failing grades. In reading and language achievement,
there was a modest negative correlation. Clearly, students with
higher achievement scores earned fewer failures.

The records of 235 eighth grade students . . eamed failing
grades during the 1989-1990 school year were examined. Table 4
compares the number of failures eamed, relative to the ethnic
population of each school listed.

Table 4

P | { Failures Eamed by Hispanic and Anglo. Student

Site %Hispanic %failures %Anglo %failures
Chapter | school 74.8 84.0 25.0 9.7
Non Chapter | school 36.8 51.2 47.0 43.9

There was an inordinate number of Hispanic students who

earned failing grades. This finding was consistent with School

12
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District No. 60 Student Achievement Test Results Report, Spring

1990, which stated:

There is a consistent seven to ten NCE point difference
favoring Anglos across the grade levels. This difference goes
as high as 13 poirits, especially in the area of high school
‘reading scores. Thirteen points is pearly two-thirds of

standard deviation and should be considered quite significant.
(Veitch, p. &)

The discrepancy in achievement levels between Hispanic and Anglos
correlates with the disproportionate number of Hispanic students
who received failing grades at the middle and high school. Veitch
(1990) suggested that the discrepancy in achievement levels can be
attributed to differences in socioeconomic status.

School District 60's annual test results (Veitch, 1990) showed
that there was very little difference in the achievement levels of
males and females. Females out-scored males by a few points. The
greater differences in test scores were between Anglos and
Hispanic.

Possible Causes of Problem
Teacher interviews (see Appendix A) were conducted at the

middle and high school for determining causes of student failures.




The teachers interviewed were from the core areas of mathematics,
science, social studies, and English. Seven out of eight teachers
interviewed attributed the high ninth-grade failure rates to
problems of transition from middle school to high school. Four of
the high school teachers interviewed attributed failure in ninth-
grade students to differing academic expectations between middle
and high school teachers. The literature supported the findings from
the teacher interviews. Maclver (1990) discussed social and
biological changes of adolescence and the negative impact that
these changes can have on the motivation to leam while students
are in transition from middle to high school. Christner (1987)
reported that in grades nine through twelve, ninth graders have the
highest number of failures. He attributed this to high school
courses having higher academic expectation than middle school
classes.

Instructional techniques used also could be a cause of high
failure rates. Classroom observations conducted in 1989 (using the
District 60 Teacher Appraisal Form), indicated that teachers at

Central High did not incorporate a variety of instructional

14




techniques into instruction. These findings were further validated

in the North Central Visiting Team Report (1989). It stated that,

“Large group, direct instruction was the most commonly observed
instructional method used by the staff* (Doggett, 1989, p. 24).
Goodlad (1984) suggested that teachers who provide a variety
of classroom approaches can make a significant difference in
student leaming. Sizer (1985) believed that the student should be
the "worker" and the teacher should serve as a "coach”, rather than a

deliverer of instruction through a ‘< :ture format.

15
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Chapter 3

Problem Situation and Context

Influences in the Immediate Problem Setting

Central High's staff has participatéd in the school
improvement process during the last four years. They devised an
alternative format for the North Central Association self-
study/evaluation visitation in March 1989. They generated many
goals, strategies, and time lines to improve instructional delivery,
classroom management, and the affective climate of the school.
Every year, goals are mandated by the Colorado Legislature and the
District 60 Board of Education. The Central staff has attempted to
tie these related goals together to identify clearly areas of
improvement on which to focus within a given year. The staif's
willingness to devise a school improvement process based on
identified student needs was a facilitating influence.

The 1989 North Central School Improvement Evaluation
identified student failure as a major area in need of improvement.
The staff was aware that many students failed core classes. Core

area departments devised plans to reward and recognize student

16
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achievement on a school-wide basis. The staff's participation in the
reward and incentive program was a facilitating factor for
identifying solutions to the ninth-grade failure problem.

The North Centrai Visiting Team recommended a restructure of
the ninth-grade English curriculum as a strategy to reduce failure
(32% of ninth-grade students failed English in 1989-1990). The
recommendation and the staggering statistic served as a catalyst to
develop and implement solutions.

At the start of the 1990-1991 academic year, a core group of
middle and high school teachers volunteered to research and
restructure the instructional delivery program for ninth-grade
students. The core group developed a vision statement to guide
efforts for reducing failure rates of ninth-grade students. Task
forces were developed in the following areas: middle school
transition; instructional delivery; student scheduling; community
relations; staff development; and evaluation. The formation of the
core group of teachers and their commitment to reduce ninth grade
failures was a facilitating influence.

The school district's Executive Director of Secondary

17
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Education provided funds for inservice programs, travel, and release
time for the core group to research and develop solutions. The group
visited other high schools involved in restructuring activities. The
funds provided to begin the preliminary activities helped develop
staff awareness and willingness to carry out the solutions
generated by the core group of teachers.

Central High School was described as a school in transition in
an article that appeared in The Chieftain (1990). The article stated
that, "Centrai High School is a school in transition and involved in a
movement that has change and optimism in the air* (Espinoza, 1990,
p. 1B). Tre tone of the article influenced the development of
positive attitudes among staff and community members toward the
change efforts.

School District No. 60 Board of Education Goals (1990-1991)
included a process to initiate and complete a strategic planning
process. The plan would guide the district into the decade of the
1990s. The School District No. 60 Communicator (1990) described
the strategic planning process as one that would provide a

decentralized, schooi-based management model. The responsibility




for programs and curriculum decisions increased at the building

level. The strategic planning at the district level and the autonomy
each building principal had were facilitating influences for the
project.

There were several constraining factors that needed to be
dealt with to implement solutions. Planned solutions required more
time, money, and people. At times, the union contract with teachers
was a barrier to implementation of the new programs.

A potential temporary constraint was the Agreement (1991)
between Pueblo School District No. 60 and Pueblo Education
Association and the guidelines regulating teacher preparation time.
There are provisions in the contract that present obstacles to the
development of an advisor/advisee program. For example, the
contract states that, "During the preparation ume teachers shall not
be assigned to other duties except for emergencies or conferences"
(p. 26). The union contract could be circumvented through a
"memorandum of understanding®, if the solution was determined to

be appropriate.

Central High School has a core group of staff members who

19
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resist change. A group of counselors filed a grievance with the

union to block the reorganization of the administrative team during
the 1989-1990 school year and the establishment of a head
counselor position. The grievance was resolved through a
"memorandum of understanding." The Memorandum (1989)
estabiished the administrative reorganization as a pilot project to
be evaluated at the end of two years. The staff resistance to
changes in teacher job functions and the union contract were
constraints.

Solutions to the problem of high failure rates required
additional resources for staff training. Staff inservice programs
would be conducted outside the school day, and teachers would need
to be compensated for the time required to attend inservice training.
The costs of the inservice training were a constraint. Federal
grants were obtained to cover the costs of inservice programs.

High school and middle school teacher interviews indicated
that teachers needed more time to participate in staff inservice
training and collaborate with each other (see Appendix A). Time for

staff to plan and collaborate is difficult to schedule during teacher




work hours. Release time was provided for staff to develop
solutions and programs, but budgetary limitations continued to be
probiematic.

The school district's centralized budgeting process was a
constraint. Building principals do not have the autonomy to develop
programs and decide expenditures based on projected needs. The
new programs required additional monies to provide for staff
training and other resources. These budget concems were eased to
some degree by obtaining grant monies.

Infl in the Broader C ity Ext | 1o the Probl Sett

Several influences in the community facilitated the
achievement of the MARP outcomes. Community leaders established
a climate for educational change. Community-wide attention was
focused on education. The Pueblo Chamber of Commerce Education
Task Force established open discussion with educators in School
District 60. Gersik (1990), who was President of the Chamber of
Commerce, believed that the purpose of the education task force was
to develop Chamber goals in kindergarten through twelfth grade.

These efforts to improve education through a community




business/education partnership facilitated the achievement of the
project's goals and objectives.

An educational alliance between the University of Southern
Colorado and School District 60 was announced on October 12, 1990.
The alliance was a strong indicator that Pueblo was preparing to
confront its own educational needs. The alliance committed the
resources of both entities to education needs from pre-school to the
baccalaureate degree. Vallejo (1990) believed that the alliance
between District 60 and the University would bring about
fundamental changes necessary to begin solving educational
problems. The alliance served as a positive force for developing
solutions to reduce ninth grade failure rates at Central.

The Pueblo Rotary International entered into a partnership
with Central High School to provide assistance to teachers who
wanted to work with the business community to improve classroom
instruction. At a faculty meeting on November 14, 1990, the staff
and Rotary members discussed the "worst fears® and "best possible
outcomes® of the partnership. The Central Times school newspaper

featured an article written by a student (Williams, 1990) that
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outlined the objectives of ‘he business partnership. The teachers
and business representatives agreed to explore methods to
incorporate business resources into the classroom. The partnership
facilitated community support.

The Pueblo Education Asscciation formed a partnership with
Central High staff to develop a shared decision making model. In a
survey of staff members (conducted by building faculty
representatives in 1991), 50% of the staff supported the
development of a shared decision making model (see Appendix B).
Staff involvement in decision making facilitated the problem solving
process and increased teacher accountability.

Pupil personnel reports (1990) indicated a 43% ninth-grade
student mobility rate. The high transiency among ninth-grade
students was a partial explanation for low student achievement.
Some staff members were aware of the negative impact that high
turnover of students can have on achievement and viewed the effects
as "givens" that could not be changed. This somewhat apathetic
attitude continued to be a negative influence for developing

solutions to improve ninth-grade student achievement.
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Student achievement scores indicated that minority students
score 10 to 13 Normal Curve Equivalency (NCE) points below Anglo
students. This discrepancy between Anglo and Hispanic achievement
was discussed earlier in Chapter 2. The findings are not new, but
have not been systematically examined in the past. The achievement
test data illustrate the need to identify methods that will increase
academic achievement of minorities. Central High has a large
minority population. The staff and community are aware of the
discrepancy in achievement for minorities and Anglo students. The
awareness of the staff and community in the disparity of
achievement levels between Hispanic and Anglo students was a
catalyst for developing solutions to reduce failure in ninth-grade

students.
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Chapter 4

Problem Conceptualization and Solution Strategies

Revi { Literat | G itati ith Ot

The literature review focuses on research that attributes
ninth-grade failure to problems encountered during middle school
transition, followed by research that connects ninth-grade failure
to the teaching process. Research that describes solution strategies
that will ease middle school transition and effective teaching
methodologies that could be employed to reduce ninth-grade student
failure are also examined.

The high failure rate of ninth-grade students at Central
indicated that the first year of high school is a critical point for
students who are entering from the middle school. Glasser (1988)
reported that, in the Sarasota high schioois, 25% of the freshman
students received three F's, and 54% received at least one F. Glasser
believed that eighth-grade students are accustomed to a supportive
environment in the middle school. He attributed increased ninth-
grade failurz to higher expactations and course requirements than

existed in middle schooi.
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Pinsker et al. (1985) stated that, for the first time, credits
*count® for a student entering high school, and the eaming of credits
was a factor that compounded transition problems. This finding by
Pinsker et al. was validated by ninth-grade teacher interviews (see
Appendix A). Teachers at Central feit that ninth-grade students do
not realize the importance‘ of class work and earning of “credits" for
graduation.

While transition to the high school has long been a concern,
moving from one level to another is always a challenge. Laderriere
(1984) discussed school failure in the large context of school
transition from one level to another in kindergarten through twelfth
grade. He attributed school failure to "breaks" in the teaching style
when students changed levels. Laderriere said that failure also can
be attributed to teaching practices, and that educators must be held
accountable for student failure. To provide a continuum of
instruction from one leve! to another, teachers must communicate
and articulate their teaching methods with each other.

Teaching methods must be examined to find out their effect on

student achievement. Bruce et al. (1987) suggested incorporating a
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variety of teaching methods into classroom instruction to enhance
student achievement and success levels. Bruce et al. stated that:
“Currently most teachers use a very narrow range of practices"
(Bruce et al.,, 1987, p. 22). She points out that few teachers expand
their teaching methods uniess they are provided with specifically
designed training.
Capital Areg _School Deveiopmant Association (1989) related student
success to the teaching process. The report gets to the core of the
matter and supports active learning versus passive l2arning:
If American students are to be leaders of a positive future,
they must participate actively in the present. They cannot sit
passively putting in time while the teacher (covers content.)
They must select facts and concepts from the mass of
information availabie and synthesize them into patterns
meaningful to their lives. We cannot and should not be doing
this process for themn. (p. 34)
Teacher interviews showed a willingness to incorporate a variety of

instructional techniques to improve student achievement and reduce

failure rates in the ninth grade.

One important aspect described in the literature influencing

student failure is teacher attitudes toward student failure.




Stabile (1989) statcd that there are some teachers who fail 50% of
their students. Stabile believed that, to reduce failure, it must be
viewed as unacceptable by administrators, teachers, and parents.
Teachers at Central identified (1989 North Central Report) high
ninth-grade failure rates as undesirable and an area in need of
improvement.

Rogers (1989) discussed failure and the effects that failing
grades have on student achievement. He believed that failing grades
place a negative label on students and do not serve to increase the
student's positive self image. Rogers stated that failing grades
*attack" the person, and that the educational system should be
concerned with mastery of skills and knowledge rather than
assighing failing grades to students. Goodlad (1984) questioned the
usefulness of failing grades and asserted that schools should
concentrate on assuring that students meet established performance
standards.

Shepard and Smith (1990) estimated that, by ninth grade,
approximately 50% of the students have failed one grade, and that

grade retention practices contribute to failure. Shepard and Smith
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emphasize that retention does not work because the student usually
remains with the same teacher who uses unchanged teaching
methods. Repeating a grade with the same teacher using the same
teaching methods does not increase student performance or reduce
student failure.

During the 1989-1990 school year, 25% of the ninth-grade
students at Central High were retained (School District No. 60,
Student Report 1990). School district policy requires that a ninth-
grade student must have a total of four credits to be classified as a
tenth grader. Christner (1987), in a study of the Austin Independent
School District, found that ninth grade contained more studenis who
had been retained than non-retained.

Proposal Solutions Components

Ninth-grade teacher interviews indicated that eighth-grade
students have difficulty adjusting to the ninth grade. This is
evident by the increase in the number of students failing from
eighth to ninth grade. The records of 161 students who had one or
more failures in ninth grade during 1989-1990 were examined. A

data matrix was developed to examine the increase of failures from
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eighth to ninth grade (see Appendix C). The number of students with
one or more failures increased 127% from the eighth to the ninth
grade. The enormous increase in the number of students who fail in
ninth grade compared to eighth grade strongly suggests that
students have problems making the transition into high schcol.

Sansone and Baker (1990}, in their study of ninth-grade
students with failing grades, discovered problems relating to
eighth-grade transition. Ninth-grade students indicated that the
high school environment was impersonal. The students had little
knowiedge of how high school differed from middle school. Students
also identified problems with their academic schedule. Student
schedules planned during their eighth grade did not meet the
students’' academic needs after beginning the ninth grade. Sansone
and Baker recommended that transition activities be developed to
integrate incoming eighth-grade students into the high school before
the ninth grade and that activities be carried on throughout the year.
Sabatini (1989) believed that the beginning of the freshman year is
not a good time to begin activities to orient students to the high

school.




Two hundred and twenty ninth-grade Central students in the
class of 1990 were surveyed to determine what they would need to

be more successful in school (Appendix D).

Table 5
Students' Responses to Reasons for 9th Grade Success Questionnaire
Contributors to Success Percent of
Responses
More visits to the high school. 65.0
More information about extracurricular activities. 68.0
More career information. 61.0
More information on how to improve study skills. 51.0
More help to develop class schedule. 47.0
More time with teacher. 41.0

Table 5 presents the responses most often identified by
students as efforts that would keep them in high school. Students
were asked to circle the activities they believed wouid increase
their success in ninth grade. The students were surveyed at the end
of the first nine-week grade period of their freshman year. The
student responses were used to formulate solution strategies for
easing transition from eighth to ninth grade.

Three out of four high school teachers interviewed (1990)
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indicated that ninth-grade students fail because of poor study
skills. This perspective was supported in an Association for
Supervision and Curriculum Development (ASCD) Report (1990)
indicating the following:
Unless students develop study skills, they will be unable to
respond to expectations at each grade level for greater sel-
motivation, self-structuring, and self-monitoring of the

learning process. Study skills will teach students how to
manage information and become better life long learners.

(p. 3)

In an interview with the district's Curriculum Specialist (S. Datz,
personal communication, September 23, 1990), she suggested
implementation of a study skills program at the middle school for
all eighth-grade students. A study skills program would provide
students with the opportunity for direct application of study skills
in their daily class work and assignments.

Findings in Table 5 indicated that 41% of the ninth-grade
students' surveyed desired more time with their teachers to feel
comfortable at Central. This finding illustrated the need to
*connect” and integrate the ninth-grade student into the high school
environment. Maclver (1990) believed that young adolescents need

caring adult supervision to learn how to regulate their behavior and
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make responsible choices. He believed the typical school day and the
periodic changing of classes do not allow students to establish close
relationships with aduits who could provide the needed guidance.
Gill and Read (1990) advocated that every young adolescent should
have an adult in school who can supervise the total development of
the student. Gill and Read proposed that every school should

incorporate an advisor/advisee program to allow each student to get
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to know one caring adult.
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Although adult advisor/advisee prograriﬁ;.have proven to be
Y

effective, peer leader programs can supplem;t the school's adult
counseling and support systems. The Atlanté?eer Group Connection
Project (1990) reported that peer mentqring programs improved
freshman attendance and study skills. The program has given
freshman students the opportunity to get to know a cross-section of
senior peer leaders and connects them to a group with which they
can identify.

To improve transition, seven out of eight middle and high
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