IIIIIIIIIIIIIIIIlIlIIIllllllllllll|Illl||llIIIllllllllllllllllll--r

DOCUMENT RESUME

ED 354 605 EA 024 661

AUTHOR Deason, Juanita C.

TITLE The Development of Effective Teaming Practices To
Meet the Needs of Seventh Graders.

PUB DATE Dec 92

NOTE 69p.; Practicum Report, Nova University.

PUB TYPE Dissertations/Theses — Practicum Papers (043)

EDRS PRICE MFO1/PC03 Plus Postage.

DESCRIPTORS Grade 7; *Inservice Teacher Education; Junior High

Schools; Middle Schools; *professional Development;
Self Esteem; Student Motivation; *Student Needs;
Teacher Improvement; Teacher Student Relationship;
%Teacher Workshops; *Teamwork
IDENTIFIERS “Florida; Middle School Students

ABSTRACT

Qutcomes of a teacher—teaming program that was
implemented among seventh—grade teachers at a Florida middle school
are described in this practicum report. Training sessions on
effective teaming practices were initiated to address the lack of
effective teaming practices among the seventh—grade teachers. Eight
seventh-grade teachers participated in a 12~week workshop program
designed to increase their awareness of students' affective needs.
Teachers completed pre~ and post—test surveys of teaming
effectiveness. After completing the workshop, teachers reported more
positive attitudes toward teaming and used teaming practices more
frequently. The teacher teams implemented several new programs
designed to increase student self-esteem, which contributed to a
significant drop in the number of student discipline referrals.
Appendices contain student award certificates, team goals, survey
data, and a critical thinking checklist. (Contains 11 references.)
(LMI)

-------

*************************xwﬂnx*x**x************************************

* Reproductions supplied by EDRS are the best that can be made *

¥ from the original document. *
***************************************************k*******************

—ﬂ------llllnllllllllllIIlIIIIIlllllllllll|IlIIIII.IIIIIIIIIIIIIIIIII




JAN 22 1993

i
o)
e
- THE DEVELOPMENT OF EFFECTIVE TEAMING PRACTICES
e TO MEET THY NEEDS OF SEVENTH GRADERS
A
by
Juanita C. Deason
A Practicum Report
Submitted to the Faculty of the Center for Advancement
of Education of Nova University in partial fulfillment
of the requirements for the degree of
Educational Specialist
The abstract of this report may be placed in a
National Database System for reference.
December 1992
~~ A a8l
3 BEST CGPY AVAILABLE
9
R
h Ofhce o Educationss Researcn and mprovement “PERMISSION TO REPRODUCE THIS
EDUCATIONAL RESOURCES INFORMATION MATERIAL HAS BEEN GRANTED BY
Q / CENTER (ERIC)
e o e “bareen o rganeation Mﬁ&&fl/_
ongmatng
* : M-gor chaanqes nave been made 10 /mprove
reproduclion quably
I\)‘ o Points of view Of 0DIMIONS SI’aled.nlmsc'ilocv 2 TOT
ERIC Do Jonal necessarm reoresert clie HE EDUCATIONAL RESOURCES

INFORMATION CENTER (ER!C)."




ABSTRACT

The Development of Effective Teaming Practices to Meet
the Needs of Seventh Graders.

Deason, Juanita C., 1992: Practicum Report, Nova
University,

The Center for the Advancement of Education.
Descriptors: Middle Schools/Team Training/Team
Teaching/Affective Behavior/Student Behavior/Self-
Esteem/Affective Measures/Humanistic Education/Staff
Development/Teachers/Teamwork/

The lack of effective teaming practices was ad-
dressed by the implementation of effective teaming
practices training sessions. The lack of teaming prac-
tices contributed to low student self-esteem, resulting
in a high rate of discipline referrals. The eight
teachers in the target group participated in a twelve

week workshop program designed to increase their aware-
ness of students' affective needs.

The results indicated increased frequency in the
teaming practices of the target group. Many new
programs designed to increase student self-esteem were
implemented by the teams. As a result of these
programs, the number of student discipline referrals
dropped significantly. The writer plans to share the
dynamics of the project as a presenter at county staff
development sessions, as well as at national conven-
tions on middle grade education. Appendices include
sample team commonalities, student award certificates,
team goals, survey data, and critical thinking check-
list.
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CHAPTER I

Purpose

Background

The School is 37 years old and began as a Jjunior
high school of seventh, eighth, and ninth grades. it
is now a middle schocl comprised of grades six, seven,
and eight. The School has 50 teachers and one media
specialist. The School has & principal, two assistant
principals and three guidance counselors. The School
has 982 students of whom 48 percent belong to
minorities. Sixty four percent of the students receive
free lunch, and an additional three percent receive
reduced price lunch (Gregory, 1992a). The School
building houses three academic wings, one vocational
wing, a media center, a gymnasium, a cafeteria, and
music, art, and band suites. The wings have heen
adapted to accommodate interdisciplinary teaming.
There are two teams at the sixth grade level with five
teachers assigned to each team. At the seventh and
eighth grade levels there are also two teams with four

teachers assigned to each team.
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The current principal of the School is beginning
his second year as a principal. Prior to bhecoming
principal, he worked in budgetary administration. The
current principal's predecessor retired after serving
at the School for seven and a half years. There have
been five new assistant principals at the school during
the last nine years.

The writer is a language arts teacher, certified
in Fnglish (grades 6-12), social studies (grades 7-9),
and economics (grades 7-12)., The writer has an under-
graduate degree with a double rnajor in English and so-
cial studies and a masters degree in English. The
writer has 18 years of teaching experience at high
school, junior high, and middle school levels. The
writer has served as an academic team leader since
1986, has coordinated six weeks award assemblies for
both sixth grade teams since 1989, and has received
training for middle school teaming at several local,
state, and national middle schoo; workshops and conven-
tions. The writer has served on the school advisory
development and steering committee for two years, has
served on the principal's advisory committee, and is a

certified Prime Grant trainer.
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The target group for the practicum was the seventh
grade teachers at the School. Despite the efforts of
administrators over the past several years, the
teachers in the target group have resisted efforts to
institute an effective teaming program in the seventh
grade. The attitudes and characteristics of these
teachers are discussed in the "problem statement” por-

tion of this chapter.

Problem Statement

Grade level teaming for the sixth grade was in-

stituted in 1986 at the School. Such teaming was man-
dated by the county school system. Unfortunately. the
administration of the School was unsuccessful in 1its
efforts to convince the seventh grade teachers to team.

In 1989, to comply with a county mandate, the
eight academic area seventh grade teachers were as-
signed to two interdisciplinary teams with a common
planning period, a common group of students, and a com-
mon teaching area. Although team leaders were ap-
pointed, they did nothing to lead the teams. The

seventh yrade was a team in name only.
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The lack of teaming at the seventh grade level was
apparent to seventh grade students who participated in
the strong sixth grades teaming program. In sixth
grade, students had six weeks award assemblies, team
tee shirts, team field trips, interdisciplinary
thematic units, and special team activity days. None
of these programs existed in seventh grade.

Sixth grade teachers found that many of their
teaming practices helped to decrease discipline
problems by increasing students' self esteem. Most
people, including early adolescents, have a basic need
for self-esteem that is based in reality -- recognition
and respect from others. Self-esteem produces feelings
of self-confidence, prestige, power, and control.
Early adolescents who possess self-esteem begin to feel
they atre useful and contributing members of society.
However, when students do not feel a sense of self-
esteem, they may resort to disruptive or immature be-
havior to get attention. Many discipline problems stem
from the lack of self-esteem (Hersey and Blanchard,
1988). TIa the last twelve weeks of of the 1991-1992

school year, seventh grade academic teachers wrote 167
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disciplinary referrals to the School's administration.
During the same time period, the sixth grade academic
teachers wrote seven referrals.

Since 1987, many parents of seventh graders have
expressed concern because of the diminished self-esteem
and self-confidence their children have exhibited in
seventh grade. Most sixth and eighth grade teachers
and non-academic teachers have shown concern that no
teaming goes on in seventh grade. Resource teachers,
the Superintendent for Curriculum K-12, and the Area
Superintendent have all visited the School and have
tried, without success to work with the seventh grade
teams and the administration to solve the problem.

There are three men and one woman on each of the
seventh grade teams. Their ages range from 30 to 55
years with the average age being 45, Fifty percent of
the teachers have experienced significant health
problems within the last year. Most of the seventh
grade teachers have been at the school longer than the
principal, the principal's predecessor, or any of the
assistant principals. They were resistant to efforts

of administrators to encourage teaming.
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For the most part, the members of the group are
very traditional in their approach to education. The
overall personality style is that of the academic
rationalist. As a group, they are extremely resistant
to change (Gregory, 1992b). Ideally, because of the
unique needs of the middle school child, teams of
teachers should have a blend of personality styles
which can translate into effective teaching styles and
programs to meet early adolescents' needs.

At the end of his first year, the principal of the
School apprcached four of the team teachers and asked
if they would be willing to move to the sixth grade
level so that the two experienced sixth grade team
leaders could join the seventh grade teams to provide
leadership. Their response was negative (Gregory,
1992b).

Since the seventh grade teams will not be split
for the 1992-1993 school year, a situational leadership
mode is needed. The target group of seventh grade
teachers appears uncommitted and lacking in motivation
and confidence. The target group needs direction and
structure incorporated into a training program that
will enable them to effectively team to meet the stu-

dents' needs.




Outcome Objectives

After participation in 12 weeks of weekly team

training workshops, the seventh grade academic team

teachers were expected to demonstrate 30 percent more
positive attitudes toward teaming as measured by pre-
workshop and post-workshop surveys for evaluating the
effectiveness of the team developed by Elliot
Merenbloom.

In addition to increasing positive attitudes
towards teaming, after the twelve weeks of teaming
workshops, the seventh grade academic teams, whose
mechanisms for positive student reinforcement had been
limited to an annual awards assembly, were expected to
increase their implementation of effective educational
practices through quantifiable reinforcement activities
such as six weeks awards assemblies, team tee shirts,
and Student of the Month awards, by 100 percent.

Finally, through increased awareness of students'
affective needs and implementation of affective educa-
“ional techniques, after 12 weeks of team training
workshops, the number of disciplinary referrals were

expected to decrease by 50 percent from the 167

§ ek
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reported in the last 12 weeks of the 1991-1992 school
year on the councy's computerized Discipline List By

Teacher,

}—t
w




CHAPTER II

Research & Solution Strategy

Research

Erb (1987) interviewed teachers, administrators,
and support staff who were organized into interdis-
ciplinary teams. He found that teams were better able
to join in decision making in the school than non-
teamed teachers, that team members decided rules of
conduct and expectations of students, that teams could
better support problem students, and that teamed
teachers were better able to isolate and diagnose
problems. Where team organization existed, teachers
had better access to principals on a number of school
issues because principals met on a regular basis with
team leaders or came to team meetings on a regular
basis.

In team meetings, members could generate ideas
with their colleagues and support staff on improving
the school. In addition to having greater input on
school-wide issues, teachers made decisions on adopting
team goals, developing discipline rules, adopting team

mascots and themes, and designing systems for rewarding

15
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students. Placement and grouping or regrouping of stu-
dents for academic or behavioral reasons was done by
the teams without upsetting the master schedule.

If problems appeared to be beyond the immediate
resources available to the teams, the teams would
decide to invite a counselor to the meeting to supply

background information on a student to help the team
decide on a course of action. Interaction with out-
siders supplemented the effectiveness of the team.
Since team teachers shared planning time and students,
they were better able to pool their perspectives on
each student to develop a more complete picture of how
that student was doing in school.

Team members reported support of other team mem-
bers as one of the greatest advantages of teaming.
Peer recognition improved teacher moral. Team teachers
also expanded their teaching roles by assuming roles of
leadership in organizing and conducting meetings and
communicating team actions to outsiders.

Teams not only talked about students but talked

more about curriculum. Field trips were often planned
to coordinate with several subjects being taught on the
team. Team meetings were also used for staff develop-

ment of new skills. Communication with parents was
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more frequent. Counselors felt their services were
better utilized because of improved communication with
teamed teachers. Erb (1987) concluded that teachers
who teamed were more satisfied when they were organized
into interdisciplinary teams.

Johnston, Markle, and Arhar (1988) agreed that the

net outcome for teachers who team is increased satis-

faction with their jobs. Teachers who team reported
more positive interpersonal relationships, greater so-
cial support, higher self-esteem, and greater ef-
ficiency. The contentment level of teachers improved
the quality of student 1learning. Academic teams need
to work closely and cooperatively with the fine and
practical arts teachers (Loundsbury et al., 1982).

Interdisciplinary teaming needs the support of
teachers, elective teachers, and school staff. Frovid-
ing feedback to various groups is also important. Up-
dates about teaming should be provided to foster com-
munication between all groups on how development of the
team process is progressing (Smith, 1991).

Bloomquist, et al., as cited in Arhar, Johnston,
and Markle (1988) found that making specialist teachers
nembers of teams facilitated conversations about stu-

dents. In another study, Johnston, as cited by Arhar,
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Johnston, and Markle (1988) reported specialist

teachers experienced a sense of isolation and sometimes
anger from not being on a teaching team. The study
also found that factors other than the organizational
element of teaming affect staff communication.

Teaming is becoming the standard instructional or-
ganization practice in the middle school according to
Georgé and Oldaker, as cited by Arhar, Johnston, and
Markle (1989). Similarly, Loundsbury and Johnston, as
cited by Arhar, Johnston, and Markle (1989) indicated
that 67 percent of the schools in the study used some
form of teaming in the sixth grade. Arhar, Johnston,
and Markle (1989) concluded that the success of teaming
depends upon the commitment of teachers. Teaming it-
self does not cause this commitment, but it does give
teachers the ability to translate this commitment into
action. Teaming permits certain conditions to exist
that are directly related to instructional effective-
ness and student success. Teaming reduces student
anonymity and allows teachers to know students. It
permits teachers to focus on students in positive ways
to affect their learning. Schurr (1988) felt that
teaming is at the heart of a successful middle school

program.

o
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Sinclair, as cited by Arhar, Johnston, and Markle
(1989), found that teamed students found the school en-
vironment to be more supportive and facilitative than
students did in departmentalized schools. Gemsky, as
cited by Arhar, Johnston, and Markle (1989) found that
team arrangements affected, positively, student at-
titudes toward teachers, interest in subject matter,
sense of personal freedom and sense of self-confidence.
George and Oldaker, as cited by Arhar, Johnston, and
Markle (1989) reported improvement in school discipline
and personal development of students enrolled in middle
schools that employed teaming.

George and Oldaker, as cited by Arhar, Johnston,
and Markle (1989), also noted that teaming and
teacher-based guidance facilitated productive peer
relationships and reduced conflict. Student emotional
health, creativity, and confidence in self-directed
learning, as well as student self-concept, were also
positively affected. More wide spread and frequent
awards given through teams can help encourage early
adolescents feel a heightened sense of achievement
regarding their academic, social, and athletic

abilities ({Van Hoose and Strahan, 1989).

-
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To improve school climate, schools must recognize
and reward arts, vocational studies, athletics,
academics, crafts, and social skills. Schools need to
insure that every child has a reasonable chance to ex-—
cel at something (Arth et al., 1985). The focus on
self-concept should be included in all aspects of the
instructional program. The overall climate of the
school should be positive so that early adolescents
will grow and learn in a healthy environment
(Merenbloom, 1986). Since nearly all schools have es-
tablished rules for conduct, establishing awards for
good behavior shopld be a top priority (Doda, George,
McEwin, 1987).

Effective middle schools must foster development
of a clear self-concept and positive self-esteem.
These concepts bring together the phyéical, social, and
cognitive characteristics of the early adolescent into
a sense of identity, adequacy, and affirmation. From
the sense of self, variables such as behavior, percep-
tions of others, and motivation develop (Beane and
Lipka, 1987).

Self-esteem produces feelings of self-confidence,
prestige, power, and control. Early adolescents who
possess self-esteem begin to feel they are useful and

v
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contributing members of society. However, when stu-
dents do not feel a sense of self-esteem, they may
resort to disruptive or immature behavior to get atten-

tion (Hersey and Blanchard, 1988). Young adolescents

with clear self-concepts and positive self esteem tend
to do better in most aspects of school than those who
have low self-esteem. They are less likely to drop out
and/or see the ending of school as the ending of learn-
ing (Beane and Lipka, 1987). Teachers who believe in
the ability of ‘their students to succeed usually are
able to project that belief of success into the lear-
ners themselves. If teachers structure learning oppor-
tunities to assure success, students tend to show
progressively better achievement and stronger self-
esteem (Beane and Lipka, 1987). Techniques for build-
ing self-esteem were also discussed by Newkirk (1991).
Team leadership is a vital component of the team-
ing process. Without direction, teams cannot achieve
their full potential. The leadership must come from
within the team. Leadership is needed to insure that
decisions are made properly and that the unique per-
sonality of the team emerges. The team Jeader has an
important responsibility to involve all team members in

the teaming process (Merenbloom, 1986).

DO
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One person does not necessarily have to serve as
team leader for an entire year and should not be ex-
pected to be responsible for all of the leadership
responsibilities. In some middle schools, team leaders
receive a supplement and serve the entire year. In
other schools, the team leader is appointed by the
principal or elected by the team and receives no
remuneration. It is not necessary for the team leader
to be a quasi-administrator but should be a peer of the
other team members. The position if chosen by the mem-
bers can be rotated. When rotation occurs, every team
member has a greater respect for the leadership respon-
sibility. Some teams have certain members who special-
ize in certain aspects of the team process which
results in an acceptance of the leadership function by
all team members. It is not wise to place all aspects
of team leadership on any one team member (Merenbloom,
1986).

Fiersen (1987) analyzed five team meetings in a

suburban middle school by using a coding system based
on N.A. Flanders' (1964) work on classroom instruction.
Data were analyzed to identify common patterns and to
determine the proportion of interaction from each

category of the instrument by each participant. The

Do
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material was 'supplemented by questionnaires and
follow—up interviews with selected staff. Fiersen con-
cluded that effective team meetings had the following
characteristics: 1) Rules of order that limit discus-
sion to the topic and provide a means of reaching
closure; 2) Minutes distributed to all team members so
that each member has a record of group discussions and
decisions; 3) Occasional case reports from various
team members; 4) Examination of past agendas to deter-
mine students who are discussed frequently and to iden-
tify pupils in need who are rarely discussed; 5) One
team member acting as a "child advocate” to emphasize
the needs of the child and to focus attention on a plan
of action; 6) One team member serving as a process ob-
server who periodically assesses group performances and
dynamics; 7) Team ajendas should allow time for team
members to interact informally to strengthen ties and
discover common interests.

MacIver and Epstein (1991) analyzed data which
showed that increased common planrnning time for teams
strongly associated with principals’ estimates of the
proportion of time that team members spent coordinating
their activities (deciding common themes and related

topics for instruction, altering schedules, regrouping

2!
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students, discussing problems of specific students, and
arranging for help). Also principals reported that
larger amounts of common planning time for team meet-
ings also associated with obtaining greater benefits
from interdisciplinary teaming. Finally, the study in-
dicated that when interdisciplinary teams have formal
leaders, teams spend more time engaged in team ac-
tivities and produce greater benefits for their school.

For a team to function effectively, there 1is a
need for an assessment instrument which can be used to
formulate team goals. A self-evaluation may be the
most effective for teams because it uses a form that
parallels the philosophy, practices, and uniqueness of
that particular team. The evaluation instrument should
be used regularly, systematically, and in a positive
fashion so as to promote communication between team
members. Team members working together to plan for im-
provement can formulate goals from the assessment
process (Merenbloom, 1986).

Hunt (199la) stated that expanding the teaming
process beyond the academic areas 1s beneficial to
schoolwide teaming. Incorporating exploratory and spe-
cial education'into the teaming process is vital. Hunt

(1991b) followed up her earlier work by enumerating and
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discussing the specific mechanics of improving the
teaming process for all types of team members in the
middle school setting.

A critical factor in the development of teams is
evaluation. The team leaders should conduct a pre-
assessment to discover the team's expectations. Teams

must have a common focus, common understanding, and

common commitment to teaming (Smith, 1991). Evaluation
of the functioning of a teaching team helps team mem-
bers and administrators identify staff areas that need
attention, assist in planning for the next semester,
and improve the school program in general. The early
steps in developing an evaluation instrument include
deciding who will evaluate, which factors are to be
evaluated, and how the data will be recorded and col-
lected. Formulating the instrument shoculd involve ad-
ministrative staff, parents, and students as well as
teachers. In evaluating the operation of the team it-
self, teachers need to focus on factors that contribute
to a successful teaming experience such as actions of
the team leader, individual team members, the team as a

unit, and the accomplishment of goals set by the team.

2
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The follow-up planning and goal setting to improve the
team and the teaming program is paramount to the

evaluation process (Rehbeck, 1987).

Solution Strategy

From this review of literature, it 1is clear that
to bring the teaming concept to teachers who have not
teamed, three general areas must be addressed:

1) Positive benefits of teaming for the

teachers.

2) Positive benefits of teaming for the stu-
dents.
3) The mechanics of teaming.

First, teaming benefits teachers. Erb (1987)
stated that teamed teachers are more actively involved
in the decision making process not only at the team
level but school-wide. Teams generate ideas for school
improvement and have support to communicate the ideas
to school personnel. Team teachers never feel isolated
because of the support they receive from one another.
Teams are able to share student concerns with one
another and work together to solve problems. Com-
munication with counselors and parents is increased and

made easier with team input. Teamed teachers know more

2
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about the horizontal curriculum and can plan to coor-
dinate the curriculum. Johnston, Markle, and Arhar
(1988) reported teamed teachers have more positive in-
terpersonal relationships with staff and higher self-
esteem.

Second, teaming benefits students. Arhar,
Johnston, and Markle (1989) stated that teaming reduces
student anonymity and allows teachers to know students
well and focus on them in positive ways to affect their
learning. Gemsky, as cited in Arhar, Johnston, and
Markle (1989) found that teaming positively affected

student attitudes toward teachers, interest in subject

matter, sense of personal freedom, and self-reliance.
George and Oldaker, as cited by Arhar, Johnston, and
Markle (1989%9) reported improvement in school discipline
and personal development. Teaming along with teacher
based guidance also facilitated productive peer
relationship and reduced conflict. Student emotional
health, creacivity and confidence in self-directed
learning, as well as student self-concept, were also
positively affected. Arth et al. (1985) stated that
schools must provide opportunities for students to
achieve and demonstrate excellence in a number of

domains which include the arts, vocational studies,
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athletics, academics, crafts, and social skills.
Schools need to insure that every child has a
reasonable chance to excel at something. Van Hoose and

Strahan (1989) stated that in successful schools many

students as opposed to the same ones over and over

receive some type of recognition in awards assemblies.

Finally, the mechanics of teaming are logical and
pragmatic. Merenbloom (1986) stated that team leader-
ship is a vital component of the teaming process.
Fiersen (1987) enumerated strategies for effective team
meetings. Rehbeck (1987) stated that evaluation of the
function of a teaching team helps team members as well
as administrators identify staff areas that need atten-
tion, assist in planning for the next semester or year,
and improve the school program in general. Goal set-
ting to improve the team and teaming program is vital

to the evaluation process. Shewey (1991) discusses

specific mechanics of team function.




CHA?TER III

Method

Since the target group had been reluctant to
change their way of teaching in the past, the ad-
ministration and the writer were concerned with ad-
dressing and overcoming this recalcitrance. To ac-
complish this objective, the teachers in the target
group were told that the program being instituted was
one of peer mentoring rather than one of administrative
intervention. In addition, the principal told the
teachers that the alternative to cooperation with this
program was the reassignment of the teachers for the
next academic year.

The principal of the School scheduled one day a
week for the writer to meet with the eight seventh
grade teachers in the target group. The meetings began
on Friday, August 21, 1992, during pre-school, and were
held before school on each successive Monday morning
thereaft - for the next 1l weeks. The writer led the

target group through team building and team training

23
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workshops seeking input from the participants through
brainstorming, group discussions and utilizing problem

solving techniques.

Week One: Getting Ready for Students

The first session was an orientation session led

by the principal and the writer during preschool. The
purpose of the training was discussed and an overall
timeline given. Due to the impending arrival of stu-
dents, the writer discussed three basic team com-
monalties to reduce stress for students as well as
teachers. First, a common paper heading was decided.
Second, a common school supply list was made (Appendix
A:4l), Third, common team classroom rules and conse-
quences for unacceptable and exceptional behavior were
established (Appendix B:43.. Finally, the target
group prepared a parent information letter, telling
parents about the supply list and disciplinary plan
(Appendix C:45).

The writer asked a volunteer from the target group
to write and copy a parent letter for distribution to
the students on the first day of school and asked
another volunteer to make a team bulletin board on the

seventh grade hall. Teachers were encouraged to incor-
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porate the team's name, symbol, and colors in in-
dividual rooms so that students would begin to estab-
lish a team identity. Teachers completed a pre-survey

of teaming effectiveness (Merenbloom, 1986).

Week Two: Expectations of the Team Leader

In the second session, the writer provided lead
guestions to the target group as a basis for discussion
{(Merenbloom, 1986). The writer gave the group a list
of roles and responsibilities of team leaders (Shewey,

1991). Both teams selected a leader.

Week Three: Techniques for Effective Team Meetings

At the third session, teachers in the target group
reviewed a team agenda sheet which was submitted to the
team leader on the day prior to the meeting. This
agenda sheet allowed the team leader to plan more ef-
fectively £for the meeting. Teachers discussed
strategies to make their meetings effective. They also
discussed the reasons why minutes of team meetings
should be taken and distributed to administrators,
grade level counselors, and all team members. The
teams set a team meeting day during their common plan-
ning period. Teachers discussed the wvalue of written

student/parent conference forms and reasons for keeping
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all written team records in a team notebook (Shewey,
1991). Team members prepared for Open House held

during that week.

Week Four: Team Identity

The group discussed the importance of establishing
team identity and the positive effects of team identity
on the early adolescent and methods for achieving team
identity including team names, symbols, colors,
mottoes, traditions, celebrations, and tee shirts
(Schurr, 1988). The writer explained the importance of
the selection of students of the month at this meeting.
The student of the month certificates were designed by

the target group (Appendix D:47).

Week Five: Expectations of Other Team Members

In the fifth session, the writer asked guestions
to determine what the target group expected of each
other (Merenbloom, 1986). The responses were recorded.
The target group compared their expectations of other
team members with generally accepted roles and respon-

sibilities (Schurr, 1988).

Cao
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Week Six: Team Awards Assemblies Training, Part One

At this session, the writer explained the process
of organizing the assemblies. Names of team awards

were decided. Volunteers for running the assemblies

were selected.

Week Seven: Team Awards Assemblies Training, Part Two

Week seven was a continuation of "Team Awards
Assemblies." Teachers reported on progress made since

the last meeting. The writer explained the procedure

for perfect attendance awards. Teachers in the target

group designed "Sensational Seven Award" certificates

(Appendix E:49).

Week Eight: How to Incorporate the Exploratory and

Special Education Teachers into the Teaming

Process

In week eight, the group discussed the concept of
the "extended team." The group brainstormed ideas on
ways to include the extended team in the teaming
process. The teachers compared their ideas with a list
of ways to include the exploratory and special educa-
tion teachors in team activities furnished them from

the writer's research (Hunt, 199la).

CA
o
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Week Nine: Teacher Techniques to Build Self Esteem

Week nine's session focused on techniques that
build self-esteem. The writer began the session with
group discussion questions on building student self-

esteem. The teachers discussed techniques for building
student self esteem (Newkirk, 1991). The teachers
planned the agenda for the Awards Assembly and selected

October Students of the Month.

Week Ten: Award Assembly Implementation

Awards assemblies for both team were held during
the tenth week. The assemblies were held in the media
center. The writer assisted the target group teachers

with last minute problems and critiqued the assemblies.

Week Eleven: Evaluation Survey

During week eleven's session the teachers com-
pleted Merenbloom's post-survey on Evaluating the Ef-
fectiveness of the Team. Teachers discussed "50 Things
That Great Teams Do" (Hunt, 1991b). The group con-

sidered goals and strategies for the final week.
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Week Twelve: Reflection and Looking Ahead

In the final week's session, the group discussed
results of the post-survey and teaming practices. They
formulated goals for the remainder of the year
(Appendix F:51). By the end of the twelve sessions,
the teachers had compiled a teaming handbook for

reference and to share with new team members joining

the team.




CHAPTER IV

Results

The seventh grade academic team teachers completed
Eric Merenbloom's 38 question survey on Evaluating the,
Effectiveness of the Team at the beginning of the
training sessions (Appendix G:53) and again at the end
of the training sessions (Appendix H:57). The desired
outcome of the training sessions was that the teachers
would demonstrate a 30 percent more positive attitude
toward teaming at the end of the sessions. This goal
was surpassed. The responses to the effective teaming
practices questions were coded as being followed
"consistently," "frequently," "occasionally," or
"never." The table below shows the percentage of in-

crease or decrease from the first to the second survey.

30
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Table 1

A Comparison of Pre-training and Post-training
Teaming Techniques Survey Results

*Consistently
*Frequently

*Occasionally

124

Post- Percentage
ey Survey Change

95 +197%

86 + 37%

75 - 40%

38 = 54%
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The second evaluatory benchmark dealt with quan-
tifiable increases in team reinforcement activities for
students. Prior to the training sessions, the only

seventh grade reinforcement activity for students was a

year end awards assembly. The writer projected a 100
percent increase in such activities as a result of the
training. Again this goal was surpassed. The number
of awards assemblies per year was increased from one to
six. The number of awards given at such assemblies was
also increased to include honor roll, principal's list,
and "Sensational Seven" awards. Perfect attendance
awards for each marking period were given in advisory
classes. The target teams began giving student of the
menth awards accompanied by certificates and "care
packages," and intercom recognition of the honored s.u-
dent. Team slogans were developed. The sale of team
tee shirts, which was recommended by the writer in the
training sessions, was rejected by the target group.
The final evaluatory tool was the number of dis-
ciplinary referrals from the target group. In the
twelve weeks prior to the training sessions the target
group issued 167 disciplinary referrals. The writer
projected that this number would decrease by 50 per-

cent. This goal was not met. During the twelve weeks
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of training sessions, the number of disciplinary refer-
rals from the target group dropped to 114, a 32 percent
decrease. The writer feels that this goal was not
reached because the measurement period for the decrease
began simultaneously with the commencement of the
training sessions. The full impact of the training
sessions could not be felt until after their comple-
tion. The writer, however, feels that the 32 percent
decrease 1is statistically significant anl demonstrates
the effectiveness of the training sessions.

In addition to the gquantifiable results, there
were several favorable intangible results observed by
the writer. Team leaders £for the target group asked
the writer for additional material about team practices
and procedures. Teams asked for help on dealing with
cross—teamed students. The target teams requested
budget money for student/team activities. The teams
independently arranged regular meetings with grade
level counselors to discuss teamed students.

The writer completed the Critical Thinking and
Self-Reflection Checklist for the GEM Practicum Inter-
nship (Appendix I:61) with an average score of 4.5.

The writer received 11 fives, 3 fours, 1 three, and 1

.~

S
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two. During the training the writer encouraged the
target group teachers to use critical thinking skills

in their classrooms.




CHAPTER V

Recommendations

The writer worked closely with the School prin-
cipal in implementing the project. The principal and
the writer envision sharing certain aspects of the
project with the eighth grade teams as a staff develop-
ment program. The writer will continue to act as a
consultant to the seventh grade teachers as they expand
their teaming practices. In addition, the school's ad-
ministrators will read the proposal and final report to
become aware of the effective teaming techniques that
can be utilized schoolwide.

The county director of middle schcols attended one
training session and was favorably impressed with the
effort to establish effective teaming practices in the
school. The director stated that continuing effective
teaming practices is a county goal. The writer and the
principal will share the results of the project with
other middle school principals in the county who have

not been able to establish an effective teaming program

in their schools.
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The writer is available to act as a trainer
through the county's Professional Talent Network. The
writer will offer sessions through staff development to

schools or groups of teachers desiring information on

effective teaming practices. The writer will be avail-
able as a guest lecturer to college professors who are
training students in middle school educational prac-
tices.

The writer plans to share the project dynamics na-
tionally. The writer will apply to be a presenter at
both the 1993 National Middle School Symposium and the
1993 National Middle School Convention. In addition to
presenting the project nationally, the writer plans to

submit an article to the Middle School Journal on how

to get reluctant teachers to team at the middle school

level.
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MEADOWLAWN MIDDLE SCHOOL

7th Grade Supply List

These items should be punchased within 7 days from entrny LnZo
school orn by Septemben §th, 1991

Notebook paper (White onfy, wide hule, no dpirals)
Pencils

Three (3) Rding Nozabcok (No zhappehrs ).

Colorned pencils

)
2
3
4
5. BLach orn Blue Ball podini pins.
6. Zippen notebook case (to hold pencils, pens ect.).
7. Protracton

§. 6 inch rufen WLIh cm.

9. Man&ené

10. Notebook papen hedinforcenrns.

ADDITIONAL SUPPLIES MAY BE NEEDED FOR ELECTIVE CLASSES
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747 jrade Team Discigiine Plan

J/hile you are in class there arsz sevaral important rules
you need to follow. These basic rulas, w~hich are listed below,
are based on common sense and common courtesy. rfollowing thesa
rules will help create a postive and zroductive learning
situation for everyone involved.

Yere ars the rulas.

1. Be on time to class zvery day. B2e in your seat ~hen the
bell rings.and ready to start class.
2. Brinz books, paper, and pens or pencils to class-every day.

=
3. Gum, candy, other Tyres oI food. and To s 2re noT allowed
in class,

4., Treat other studentz and =heir propersy The way you would
want to be treated.

5. Follow all school widw rulszs, esgecially those rulss
dealing with fizhting, use o7 profanity., and defiance/
disrescec<.

&. Follow all dirsctions givern oy the <teacher.

Eere are the ccnsequences Ior unaccestabls tehavior.

{st offense - verbal warning or discuss the problem with the
student

2nd offense - 30 minute centralized detention and/or contact
tha parent

3rd offense - 60 minute centralized detention and/or referral
to hhe zuidance counselor

Li+h offense ~ rsferral to the assistant principal

Vielations of the lockout tardy rule will be dealt with
according to the school wide tardy plan. Major offenses such
as defiance and disraspect by the student, use of profanity,

and fighting will result in an automatic referral to the
assistant principal.

Here are the consequences for exceptional behavior.
1. Recognition referral . “
.
2. tudent's name read over the public address system
3. ramily gram .

L, Awards assemcly S, Cartiticates

-

T understand that following these rule will allow me to
concentrate all of my efforts on doing the test job that I
possibly can.

+udent's signature

Parent's siznature

SN

s

Aruitoxt provided by Eic:
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Parent Information Letter
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dV(aaczfowZ,awn c/l/(t.a/sza cglcéoo[

5900 - 16TH STREET NORTH
St _(/Detemgui‘g, Fonida 33703

August 19912

Dean Parents:

We are wrniting to welcome you and your child to the
Seventh Grade family at Meadowlawn Middfe School.

Youn Seventh gradern wilf be invofved 4{n Zwo special programs
at Meadowlawn. Lancerlots and teaming . Lancerlots is a
twenty minule advisony perniod each moaning, in which small
groupsd of students discuss academic and social concerns
with a facully advison, assigned o thein group. Teaming
allows all your chilfds academic teachens to wonk togethen.
This will facilitate teaches discussding the needs of yourn child
and mahking necommendations as to their academic and sociafl
growth,

Thene are two seventh grade Teams. The Kent Team (&
available fon conferencesd from 171:45 2o 12:35 a.m., while
the windson team L& availfable {nom 1:15 %o 2:05 p.m. Befonre
and after school conferences can be arranged by simply
calling the Seventh Grade Guidance Counselox. .

.. Mdiddle school yeans arne Ximes of change in a students Life.
Students need a foundation of discipline, with clear and specific
nules . We ane attaching a copy of the Seventh Grade rufes

you o neview with youn child. Since positive neinforcement,

as well us discipline {4 necessary, we have a proghram of "

newands and honons.

Your child may buy sevenal items through the school. Fonx
example, Lochs {ox tockens are available for $2.50, and team
T=8hints willf be on sale soon.

We want Middle School to be a positive expenience for you
and youn chifd. We pledge to work with you. PLease feel free to
call the Grade Level office at 527-7383, on visdit with us.

Sincerely
" Your Seventh Grade Teachens

ERIC

Aruitoxt provided by Eic:
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Appendix D

Student of the Month Certificate
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CERTIFICATE
OF AWARD @

HAS BEEN SELECTED
KENT TEAM STUDENT OF
THE MONTH FOR AT
AEAL LG W A 8 SERA0L
FPRESENTED THIS
DAY QF 1%

BY

48




Appendix E

Sensational Seven Award Certificate
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Appendix F

Seventh Grade Team Goals
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SEVENTH GRADE TEAM GOALS
1. Conduct award assemblies following each mark-
ing period.

2. Conduct team/student and/or parent con-
ferences.

3. Discuss students' cognitive and affective
needs in team meetings.

4, Meet weekly in individual teams and provide
minutes to seventh grade teachers and administration.

5. Improve communication with exceptional educa-
tion teachers.

5. Select students of the month.

7. Have input into the master schedule.
8. Provide recognition for perfect attendance.
9, Itemize team budget needs consistent with

team goals.

10. Organize team teacher socials.




Appendix G

Pre-training Survey
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O

ERIC

Aruitoxt provided by Eic:

Evaluating the Effectiveness of the Team

F ly  Occasiomlly Never

. Does the team ros- 1
pond to the nceds
of students?

S

. Dees the team
enhance the self-
concept of the
studems of the
team?

[l N

. Do the members of
the team discuss their [
comminment (o the
middle schoal
cuneept?

. Do the members of
the t22m explore
thir role and lunc-
ton as a team?

—

S.

Do members of the (” ” l“.

team make an effort
to know cach other?

. Do the members of I

the team discuss
their expectations of
cach other?

[ i

~

. Does the team work

effectively with
resource personnel?

. Do the members of ”

the team support the
effonts of the team
leader?

0

. Are leader<hip l

responsibilities shared?

! I

Docs everyone
participate equally in
making team
decisions?

—

Ty

. Are the guidelines for

gaining consensus (or]
decision-making
followed?

. Have team decisions

been implemented?

(' H

. Are records kept of l”l

team decisions?

I

-_—
—

. Does the team have ,

specific goals and
objectives for each
school year?

£

. Does the team eval

its gonis 2nd ohjective
periodically?

6
 BEST COPY AVAILABLE

The Team Proces in the Middle School:

SOURCE:

A Handbook for Teachers by Elliot Merenbloom,

1986

’

NMSA
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Consistently

Frequently

Oceasionally

Never

16. Do team members
correlate content
between the subjects
included on the team?

H

1

tl

17. Do icam members
correlate the teaching|
of skills?

|t

]

12, Arc skills wught in
context?

il

J

19. Does the team providg
* a personal develop-
ment of home base
program for the
students?

Hi

20. Do team members l l
recognize the relas
tionship between the
planning periods and
the instructional
program?

I

21. Do team members wd
a variety of techni-
ques in communicas
ting with parents?

—

1]

22, Do tewn members
utilize opponunities
for modular/fiexible
scheduling?

NI

23. Do tcam members
develop and wtilize
rotating schedules?

THL 1

24, Do 1eam members
identify loca) options
available 10 the 1eamy

THH 1

25. Do team members
develop plans 10
wtilize local vptions
available 1o the team?

ML

ERIC

Aruitoxt provided by Eic:
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Consistently Frequently

Occasionally

Never

26.

Do team members
utilize opportunities
to group and re-groug
pupils for various
instructional purposes’

I

"

!

27,

Do the team membery
utilize avaitable data
about purils in
developing the overal
instructional program’}

1l

28.

Arc individual team
members sensitive to
group dynamics at thg
team meetings?

nil

—

29. Docs the team have arf

agenda for all team
mectings?

. Is the agenda followe] ‘

t

. Is team planning timq

kept strictly for team
business?

il

32

Does the team utilize
sub-groupings of the

team al tcam mecting§
when appropriatc?

HHI

33,

Do team members
cffer suggestions for
the design of the
raster schedule?

. Do team members

panticipate in staffl
development achivities?

Hi

3s.

Do students benefit
from the team’s
cffors?

1

i

36.

Do team members
discuss appropriate
teaching stratcgics?

Hit

—

3.

Do team members
assess team planning
Jogs on a regular basis®

38,

Arc opportunities for
alternate day rotationy
utilized?

1

ERIC

Aruitoxt provided by Eic:

BEST COPY AVAILABLE

32 63
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Appendix H

Post Training Survey
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Aruitoxt provided by Eic:

Evaluating the Effectiveness of the Team

Consistend

. Does the team res-
pond to the nceds
of students?

fH

{

. Does the team

enhance the self-
conczpt of the
students of the
team?

1

I

I

. Do the members of
the team discuss their
commitiment o the
middle school
cuncept?

i

NI

. Do the members of
the lcam explore
their role and func-
tion as a team?

iGN

5. Do members of the
team make an effort
to know each other?

(it

6. Do the members of
the tcam discuss
their expectations of
cach other?

|

7. Does the tcam work
effectively with
resuurce personnel?

i

. Do the members of
the team support the
effaric of the 1cam
leader?

©

. Are leadership
respamsibilitics shared )

10. Docs everyone

participate equally in
making team
decisions?

Z E

. Are the guidelines fod
gaining consensus for]
decision-making
followed?

1

e

12. Have team decisions
bezn implemented?

Ny

13. Are records kept of
team decisions?

W

14, Docs the team have
specific goals ond
objectives for each
school ycar?

15, Does the team evaluatg ‘ |

its goals and ohjcctivey

periodically?

i

I

A _Handbook for Teachers by Elliot Mexrenbloom,

The Team Proces in the Middle School

SOURCE:

1986

NMSA,

58




Consistently  Frequently  Occasionally ~ Never

16. Do team members II I”I f[
correlate coment
berween the subjects
included on the 1cum?

17. Do team members ‘ l m ‘

curtelate the teaching
of skills?

18. Ace skills woght in | ]| 1 i

context?

19. Dues the leam pruvidd ‘ ” l
* a personal develop- ’
ment or home base
program for the
students?

—_—

20. Do team members [ [ ” ] | |
rzcopnize the rela-
tionship between the
planning periods and
the instructional
program?

21. Dolummcmbcrsuu.“” 1 ”
a variety of techni-
ques in communica-
ting with parems?

22. Do itcum members ’ ]
utilize opportunities , ” l I , ’
for modular/Nezible
scheduling?

23. Do team members l[ l I ’ I

develop and utilize
rotating schedules?

24. Do team members [} | ”“ ' l
identify local options
available to the team?

25. Do team members ] | ” ' i
develop plans 1o
utifize local vptions
available 0 the team?

e

XY
O

ERIC BEST CGPY AVAILABLE

Aruitoxt provided by Eic:




Corsistently Fn:;]ucmly Oceasionally Never

. 26. Do icam members Il | 1 1t |

utilize opportunitics
to proup and re-groury
pupils for varinus
instructional purposes’

27.Dolhclczmm:mbcm” | ”I I

utilize available data ’
about pupils in
developing the overal
instruetional program?

28. Arc individual team | I T i

members sensitive to
group dynamics a1 thd
team meetings?

29, Docs the lnmhavcznw ” ]

agenda for afl tcam
mesetings?

30. Is the agenda followcd‘.'m ‘ l ,

1

. Is team planning lichH.L ll\

kept strictly for tcam
busincss?

32. Does the team utilize Sy ”{ | l
sub-groupings of the

feam at tcam meetingy

when appropriate?

33, Do team members l “ M

offer suggestions for
the design of the
master schedule?

M. Do team members | || [t [n
participate in staff
development activities?

35. Do students benefit l lL | ”]
from the team's
efforig?

36. Do tcam members ‘ l ' ”-H\

discuss appropriate
teaching strategies?

37. Do team members ll - ’ ll IR
assess team planning
logs on a regular basis}

38, Are opportunities for tH MJ\ |

utilized?

757 fb 15 323

ERIC

Aruitoxt provided by Eic:
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Critical Thinking and Selt-Reflection Checklist

The GEM Practicum Internship
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Critical Thinking and Self-Reflection Checklist

The GEM Practicum Internship

John Barell -~ (Adapted)

Using a scale of 1 to 5. rate your work setting according to the
following items:
5=Very Often 4=0{ten 3=Sometimes 2=Seldom 1l=Rarely

CLASSROOM

1. When students pose unusual or divergent 5 GD 3 2 1
questions, I ask, “What made you think
of that?"

2. Information in the text is challenged. S 4 (;) 2 1

3. When a decision has to be made between 5 (3
involving the class discussion of an
intriguing student idea (topic related)
or moving on to "cover® content, I
choose the former.

w
)
)_l

4. I encourage participants to seek Z:) 4 3 2 1
alternative answers.

5. The target group receives positive C) 4 3 2 1
reinforcement for initiating questions.

6. Problems are used as a means for the (:) 4 3 2 1
target group to generate their own
gquestions (or problems), which we then
seriously consider.

7. Teaching and learning occur without 5 Z7 3 2 1
teacher talk.

(=

8. Most questions posed during class can 5 4 3 (:)
be answered with short or one-word
answers.

9. Students spontaneously engage in (E) 4 3 2 1
critiquing each other's thinking.

10. Students are encouraged to relate () 4 3 2 1
subject matter to experiences in
other subjects or to their personal
lives.

ERIC

Aruitoxt provided by Eic:
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ERIC

Aruitoxt provided by Eic:

11.

12.

13.

14.

15.

lse.

I stress how to think, not what to

think.

Students often set objectives for their

own learning.

Students spend time working collabora-
tively to solve subject matter questions.

One focus in my implementation is trying
to help others understand how and why
people (mentioned in texts) created
experiments, rules,
principles, and so on.

ideas, solutions,

Students actively listen to each other.

I facilitate collaborative instructional

problem solving.

€.

LS

G
0
©

5

5

9
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