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Ethical Questions in an Unethical World

Bbstract

The author examines issues that are relevant to ethical
value development in higher education and communication studies.
Specific attention is given to the study of ethics in our
culture, selected issues relating to teaching ethical values in
university courses; and, finally, suggestions are presented as to
how to move from values-neutral education to proactive values-

added education in communication courses.
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Ethical Questions in an Unethical World

Every minute, 28 children under age five die throughout the
world -- 27 of them are in developing countries. It has
been estimated that at least half of these deaths could be
averted, and as many disabilities prevented, by a haniful
of low-cost health actions. (Deets, 1992, p.3)

It's very clear that one of the major reasons why the
Japanese are ahead in civilian technology is that their
engineers and scientists work on designing automobile
doors, and ours work on missiles. (Drucker, 1989, p. 406)

The disparities in living standards that separate them [the
poor] from the rich verge on the grotesque. 1In 1989, the
world had 157 billionaires, perhaps 2 million millionaires,
and 100 million homeless. Americans spend $5 billion each
year on special diets to lower their calorie consumption,
while 400 million people around the world are so
undernourished their bodies and minds are deteriorating.

As water from a single spring in France is bottled and
shipped to the prosperous around {he globe, nearly 2
billion people drink and bathe in water contamir.ated with
deadly parasites and pathogens. (Durning, 1990, p. 135)

We have done far less than we could to save the Third
World. 1If we took one tenth of what our military is wast-
ing every year, we could take care of these poverty-strick-
en and desperate areas. (Commager, 1989, p. 223)

We ought always to do good, not to the most virtuous but to
the most needy; for they are the persons who will be most
grateful, and whien you make a feast, you should invite not
your friend, but the beggar and the empty soul; for they
will love you, and attend you and come about your doors,
and will be the best pleased, and the most grateful, and
will invoke many a blessing on your head. (Plato, p. 239)

Overview

Talking about ethics without consideration of justice is

like talking about prayer without a belief in a deity.
Untortunately we find ourselves in a world and a primary culture

i that is fraught with inequity if not outright injustice. For




example, between 1981 and 1991, federal government spending on
domestic food aid programs dropped. Hardest hit were the food
stamp and child nutrition programs such as Women, Infants and
Children (WIC) and Aid to Families with Dependent Children
(AFDC). During this time, the number of people in poverty rose
from 29.3 million to 33.1 million, or 14 percent of the
population while President Reagan claimed that hunger did not
exist in the US and that those on welfare essentially were
deadbeats. (Chapin, 1987, p. 15) Administration officials were
able to reduce taxes at the upper income levels. Justice was
scorned.

The study of ethics and justice takes faculty and students
beyond the sole and limiting purview of self interest. These
considerations force all of us to recognize that we live in a
world of choices. From a systems-analysis approach, each choice
we make causes reactions elsewhere in the system.

The simple exercise of asking each student and faculty
member to project -- multiply by six billion (the population our
planet approaches) -- our present consumption and waste patterns
will tell us that there is no possibility that production could
meet the demand. Even limiting the exercise to food calories
consumed may lead us to conclude that there can be no system of
ethical justice where some five percent of the population use as
much of fifty percent of the energy and resources of the entire
planet while over 100 million are homeless and millions more

suffer from malnutrition.

Background

J




We learn of insider trading, savings and loan mismanagement,
B-2 and other military cost overruns, allegations of
congressional leaks of FBI reports, mega drug deals, expensive
"golden parachutes" available for upper-level managers only, and
we learn of members of congress running up huge bills at the
capitol cafeteria and House checking accounts (rubbergate,
without timely payment.

In light of broken confidence in public officials, it is no
wonder that calls for universities to move from values-neutral
education to values-~added education are sounding as a society
that joys in the fall of the "iron curtain” in Eastern Europe
perceives that the core ingredients of its own culture (basic
human decency and morality) well may be in decay. It appears
obvious that ethics are not taught adequately at home or
within our public school educational systems.

Kibler (1992) notes a decline in equating cheating as a
moral issue. Says he,

Now, much of the research being done on why students cheat
has concluded that cheating is a problem of moral development
-- that many students have poorly developed value systems,
making it difficult for them to consider issues beyond their
desire for a certain grade when deciding whether or not to
cheat. (p. A23)
Kibler continued:
Even though the mission statements of most institutions still

include the development of students' ethical standards as an

educational goal, many colleges and universities have taken a

neutral position concerning traditional values in recent




years, including taking a laissez-faire attitude toward

students' moral development. At the same time, traditional

agents of socialization in society, such as the family and

the church, seem to have become increasingly ineffective in

providing young people with moral direction. (p. A23)
Of course cheating at the university level is but one indication
of the need for attention to ethics in higher education. Gardner
(1993) notes that twice during a single morth he had received
verbal and written confirmation that oxpenses and a honorarium
would be paid. After speaking, Gardner called to find out why he
had not been paid. Said he, "I then learned that the inviters
did not have, and never had had, the money to cover their commit-
ments" (A 17). He went on to say when confronted with this
fraud, the representatives became angry and defensive, going so
far as to indicate the he was the problem and that, since their
intentions were honorable, Gardner was the villain and they were
the victims. (Gardner, 1993, Halting)

Nilsen (1966) tells us, "As a subject of study, ethics deais
with questicas about the meaning of 'good' and 'bad,' 'right' and

'wrong,' and 'moral obligation'"

(p. 1). Curtis and Winsor
(1991) note, "Standards of beliefs such as honesty, truthfulness,
and fairness, among others, usually form the basis for making
ethical judgments regarding the appropriateness of particular
human behaviors" (p. 8). Josephson (1989) indicates, "One of the
goals of ethical decision-making is to make people aware of the

kinds of insider assumptions that they make, the excuses, the

rationalizations" (p. 17) DeVito (1988) adds, "To the degree




that communication has an effect, it also has an ethical dimen-

sion"

(p. 10). DeVito continues, "The major determinant of
whether communications are ethical or unethical is to be found in
the notion of choice and the assumption that people have a right

to make their own choices" (p. 11). He éoncludes, "Unethical
communications would be those that force people (1) to make
choices they would not normally make and/or (2) to decline to
make choices they would normally make" (p. 12). Providing others

with the kind and amount of information that is helpful in making

their own free choice is ethical communication.

Purpose

The purpose of this paper is to examine relevant issues of
ethical value development in higher education in general and to
communlication 3iddies 1n patrticular. To accomplish this I will
discuss: (1) the need for attention to ethics in our culture;
(2) selected issues relating to teaching ethical values in
university courses; and (3) offer suggestions as to how to move
from values-neutral education to proactive values-added

education.

Need for Attention To Ethics
Americans, writes Robert Bellah (1989), senior author of

abitg of the Heart:

1l ~ A

have come to believe that somehow modern technology
will solve all our problems without preventing the individual
from doing whatever he or she wants to do. . . . Americans
have preferred not to think about the social and political

realities that link technology to our individual lives. But




that's what we have to work on. (p. 270-280)
Technology often presents more ethical problems than it resolves.
The race to develop PCB's for our electrical/power industry,
leaded paint components, toxic pesticides, etc. indicate how
often we fail to consider the long-term impact of innovations in
our rush to develop and deploy technology.

In this light, a growing number of articles and editorials
have urged a central place in the curriculum for the examination
of ethical issues. The Hastings Center (1980) noted, "Colleges
and professional schools have been urged to worry about the moral
and not just the cognitive development of their students" (p. 1).
The executive secretary of the Association for Practical &
Professional Ethics writes that, "Hundreds of coi..cyes and
universities are rethinking their curricula in ethics education
to address concerns about educating for civic and professional

responsibility (Ethically Speaking, p. 1).

We live in a culture that once appeared to have a moral
fiber. We may have become as University of Pennsylvania
sociology Professor Digby Baltzell put it, " . . . a society that
hasn't any moral center . . . . We tolerate anything" (Carey,
1990, p. 11). The late Pulitzer prize-winning historian Barbara
Tuchman echoes,

It does seem that the knowledge of a difference between right

and wrong is absent from our scciety . . . . So remote is the
concept that even to speak of right and wrong marks one to
the younger generation as old-fashioned, reactionary and out

of touch (p. 11).




This absence of a concept of right and wrong appears to have
taken its toll in our society. The international Pinnacle Group,
a public relations company, reported the results of a rccent
survey of American high school seniors:

* 59 percent said they would face sixz months' probation on an

illegal deal to make $10 million.

* 36 perccut would plagiarize to pass a test,

* 67 percent would inflate expense accounts.

* 50 percent would pad an insurance claim.

* 66 percent would lie to achieve a business objective.

{School Reform and Ethics, 1989, p. 18.)

-

L appears that educators aire not deiny « gcod job indicating
financial success is pointless unless it is obtained through
integrity, honesty, and a deepening sense of gualitative, rather
than materialistic, values. Faculty appear unwilling or afraid
to draw a line and say that any given thing is wrong. Tatum

"

(1989) suggests, we don't have the depth of awareness of
what ethics is all about. It has to do with everything we do, in
every way that we make a decision." He added, "Maybe
unconsciously someone doesn't pay attention to these kinds of

things, but by default they're making a deciszion that is an

ethical decision.” (Administrator: The Management Newsletter

Caylin (1982) fears wh 't is happening to our young people.
Says he:

it worries me that we have generations of children being born

without the capacity v caring, without figures to identify

with. This is a ticking time bomb. AaAnd it worries me that




our culture continues to glorify a guy out on his own, doing

his own thing -- and usually it's a very macho thing. (p.

Brazelt.a (1989) adds, "We don't value children, and we certainly
don't value their parents, so we're paying a big price right now
(p. 154). Should this not worry us all? We should lock at how
valucs are taught in our schools.

According to Christian Science Monitor writers (canuary 30,

1987), the values that are taught in public schoois ale ciiielld
through two general modes of contemporary thought: cultural
relativity and values neutrality. Not all perceptions of right
and wrong, poiitical ideals, forms of behavior, and so forth must
be tolerated dispassionately as being egually valid. ('"Moral
Education” p. Bl) (Nor do I want to limit "political

¢ctness’ to that position of the teacher or given
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ution.) The impact of cultural relativity and values
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neutrality just now is being felt. A freer marketplace of
sGeas with moral issues receiving center stage for discussion is
the call.

There appears to be relatively little sense of a values
hierarchy operative in our society. Tuchman (1989) provides an
example oi this when she indicated that ruling groups don't
govern in the interests of the underprivileged classes. Said
she:

We sce that now every day, for example, in ihis question of
the homeless, which is not adequately addressed by our

government. The problem of the homeless is much more

11




important than AIDS, which is an acquired condition, which
is self-inflicted through drugs or through behavior. But the
condition of the homeless, the necessity of living on an
adequate basis is something which government must corncern
itsell with, (p. 5)
Whi..e those who acguired AIDS through a transfusion and those
Who Uelude Lo WOlL Whel lhealtlly and WOLH Wad abdescaivsb lay
mitigate against Tuchman's position, her point is well taken at =

macro-level of analysis. A society who, as & whole, is not

[

concernad with solving the problems of the poor as they should ke
ultimately =an be dangerous to everyone's life. Wilson {198%)
s5aid it plainly, ". . . no Bmerican ci*tizen in this affluent
couiatlty should be living in poverty. We should commit curselves

to eliminating poverty in American society in the remaindcy ¢f

1).
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the twentieth centwy™ (p.
Michael Josephson (1989) of the Institute for the
Advancement of Ethics notes:

Our rights orientation has led to a kind of legal minimalism

as long as it's legal, it's ethical. We look for the
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‘ lowest common standard of ethics, and approach life and laws
as 1f everything is the Internal Revenue code. Everyone
wants to avoid paying taxes, so finding loopholes and evading

‘ those taxes is legitimate. Unfortunately, we find this czame

’ attitude in business, politics, a1 ! joeurnalism. Look at the

t sibel laws and the way some journalists approach those laws.

(p. 17)

Josephscn (1989) concluded, "The mandate is that an ethical

person ought to do more than he's required to do and less than
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he's allowed to do. FHe must exercise judgment, self-restraint,
and conscience" (p. 27;. Pushing the world and twisting tlthe
rules must cease.

cisvilwdy (2360 argues that, "We have only one poiitical

party -- it's the business party" (p. 42) To the degree that
this 135 true there can be no free market place of ideas, limited

ice, and major ethical gquestions. He argues that

corporations have never been listed as a special interest group

because they are seen as the national interest itself. The
Wwomen, labor, youth, etanic minorities, the poor, olderly. and
farmers are viewed as the special interests. According to
Chompoky, the public interest is what is good for corporate
Ar.erica. People are the losers in this system. (p. 42

i1f we are to dance we must learn to pay the fiddler. The

philosophy of letting someone else do it was not the attitude
that made this country great. ¢layton (1292) notes, "An

apolitical curriculum is indeed an attractive notion; hovever, it

b

5 also a dangerous mirage" (p. Bl). Have we not drifted £from

- the founding ideas with our cultural relativity and values-

neutral educational system? There i3 no such thing as a values-
free educational system. To value a value-free curriculum is a

valiue in itself.

Needed Changes

Obviously many changes are needed in our educational system

rh
1\

B

zthical foundation training i3 to be successful. Mortimer
Adler (1986), as he looked toward the 21st century was gquoted as

seeing one of the central issucs tc he " . to ch
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dismantlce, and rebuild one of the most solidly entrenched

institutions in the nation: the educatiocna. estaw.ionmcns \p.

[
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}. Gregorian (1989) laments:
L]

Unfortunately, we have entered a phase in our society where

education is valued for what it will give you rather than

o
=5

what it wil ake out of you. The result is that because

L

teachers don't have that which society considers important in
terms of wealth and status, the teaching profession is looked
Jdown upon 1n this country. (p. 185)
The seeds of revolt can be the seceds of reform. Higher educaticn
has the potential to qguestion public values; it is possible to
teach that qualities of life are more important that gquantities
of things in life.

But is there public support for educational reform in the
area of ethics? The Hastings Center (1980) cited a 1978 Gallup
Poll that found, "84 percent of public school parents surveyed
favored instruction in morality and moral behavior in the
schools. Only 12 percent opposed such instruction" (p. 2).

While this may not be interpreted by everyone as a mandate for

integrating ethics into all levels of education, there is some

3
[
®

sumption that such would not meet a stone wall.
In order to study ethics we need to address some obvious

gquestions in each field of study. Nilsen (1966) provide examples

[t}

or communication study as he asks:

Is it wrong to tell a lie to avoid hurting someone's feelings?

To e honest must we tell the 'whole truth' about what we are

weosliivangy IL Wwe are trying to sell something, are wc




obligated to point out its weaknesses as well as stircngths

3]
O

-

that the buyer can make a more informed and iantelliigent

-

0ice? Are we being honest if we let someone take our

1
.

statements to mean one thing when we really intend something

= -
eL5e,.

Do we have any obligation to gc out of our way tc do
good or to say the right thing? More fundamentally, do we

really know what is good? Are there any fundamental reas

as

O

why we should be good, apart from the practical one that if
Wwe treat others i1ll, we are more likely to receive 1ll
treatment in return (p. 1-2).

Additional questions for study by scholars in and outside of

communication are indicated by gender concerns. Bloom (1990)
indicates that women communicate their morality and ethics in "a

"

3
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voice
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3 than men (p. 244) She posits:

Men develop an ethical system concerned with fairness and
based on universal principles, rules, and laws. Moral
dilemmas revolve around competing rights. A hicrarchical
system is created. Relationships are subordinate to rules,

and rules are subordinate to universal principles. The

overriding concern is 'to do the right thing' and 'stick to

Cu

onc's principles.' Women form an ethical system concerne
with responsibility based on caring, empathy, and inclusion.
iforal cdilemmas are characterized by conflicting

1

responsibilities among a web of enmeshed relationships vathew
than the competing right of auronomMoOus iucavicuc:5. Tiie
focus for resolving moral dilemmas is not hurting anyone,

maintaining harmony, and meeting everyone's necds. Thud Lho

female ethical system is more contextual and situational

ERIC 1
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Lecause it places a high value on the relationship. (p. 2406

if this analysis is true, i1is it possible to have an ethical code
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tional, then should anot teaching revolve around
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nethods for deciding what is more and what is less ethical in a
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Shamir, Reed, & Connell (19%0) indicate that ethics should
be a salient concern in the recruitment process. They state:
First and foremost i1t seems that the selection and
recruitment process into the profession are crucial in
determining the level of prcfessional ethics among
practitioners. Thus, much thought should be given to ways of
considering personal ethical values in the recruitment
process. (p. 963)
However, 1f universities give scant attention to the furthering
of ethics will there be a pool of ethical applicants from which
to hire?
The dearth of ethical concerns in communicaticn texts should
be of concern to all of us who teach. Deetz (1990) laments:

in the 7I0 page Handbookx of Interpersonal Communication

{(Xnapp & Millewr, 1985) the word 'ethical' appears twice and

1)
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conicsy ' Jdoes not appear at all. influence, Strateyy .,

and 'compliance' are used throughout. No discussion ol
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1987). Both works are filled with vaiuc
statcments and value judgments, but the nature and foundatiocn

of such value claims are rarely raised as social ethical
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It appears that an understanding of what constitute:
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reguisite as is the need to give attention to ethical issues in

e classroom.

g

textkooks and in t
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Having attempted to establish the need for the study of
ethics and having examined some of the issues regarding the
teaching of ethics, it time to consider what steps communication

professionals should take.

Impl+~ ...ng Ethical Education
The goal of etr " education should be to develop positive
and ethical systems o. thought that individuals will apply in
their gprofessional lives. Hasting Center (1980) writers provide

us wioeil further ideas as they write:

We believe that the primary purpose of courses in ethics
cught to be to provide students with those concepts and
analytical skills that will enable them to grapple with brcad
ethical and professional dilemmas, as well as to reflect on
the moral issues facing the larger suciety. (p. 48)

Courses cffered in philosophy and religious studies may be
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Robert EBarker (1987) said it well when he indicated, "Just

a3 W& now teach student to write 'across the curviculum,' we must
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£ all that they know and are able toc do" {(Christian

Science Monitor, Jaanuary 30).
Johannesen (1983) recommends that ethical issues be examined
in a three-step process:
(1) specifying exactly what ethical c¢riteria, standards or
perspectives we are applying, (2) justifying the reasonable-
ness and relevancy of these standards, and (3) idicating in
what respects the communication evaluated succeeds or fails
i measuring up to the standards. (p. 9).
Jochannesen provides us with a paradigm to apply ethics to commu-
nication studies.
Further, as Cur+is and Winsor (1991) indicate:
Ethical values should be taught to encourage cul:ural

diversity and piuralism. We do not hold tc the noticn o
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official moraliity for everyone; rather, we recommend th

)
ot

cducators present multiple considerations of what

t aad
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right through analyses of case studies. We believe,

Lmatceiy, that all moral decisions s3houid Lem@iii Wier vic

5. . . . We do not favor eithev réerigsivus oo
poiitical indoctrination. . . . Teaching students to secek the
ool should be the [ultimate] goal of educaticn. (p. 11

Teachinyg cithical vaiues should accomplish something useful for

society. Courses should be designed to clarify: (1) that

cthicai problems are endemic to all spheres of lifc; {2} that how

they arc uncerstocd and responded to can make a difference to

eacli person and situation; and, (3) that there are goocd ways and
poor ways of dealing with them. (Callahan & Bok, 1%8C, p. (I
BN ‘.
-
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Development of a code of an interpersonal communication
ethics would be step toward a basis of teaching ethics and
understﬁnding interpersonal justice. Johannesen (1983)
summarizes several attempts to provide such codes. Reviewing his
chapter "Interpersonal Communication and Small Group Discussion"
can provide a working basis of such code development. Some ideas

follow:

1. Work for dialogue in all relational communication. This
would include being candid and frank in sharing (owning)
personal beliefs and feelings. Concepts such as being
authentic (no means no) and open with agreement and
disagreement (forsaking hidden agendas) would be included.

Encouraging harmonious relationships. This would

de refusal to use others (like things) or manipuiatc
in order for our will to prevail. Further, racism,
aﬂa age discrimination would receive affirmative,
uct ve attention in ain effolt TO Loditiuciunde URJusi and

iy repuganant stereotypes.
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csses or distortions of intended meanings would bce
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<. verbal and nonverbal cues, words as w

ell as
saduid e consistent in conveying the meanings
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2. VWhile iflexible in considering the contextual demands oi a
given situation, intentional deception generally would Lec
conszidered unethicai. (see Johannesen, 1983, pp. %1-28)

This synthesis and adaption is meant to be suggestive rather than
prescriptive.

I vecommend that basic ethical values be stated in cach
course syliabus throughout the curriculum. The values should be
explained carefully early in each course. Readings should ko
recommended that reflect a variety of ethical points of view.

Ferhaps certain courses should be marked for ethicul value

emphasis. (This would be similar to what is done at some

i0
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universities regarding writing intense courses for writing across
the curriculum.) Again, each discipline should have a course
reguired to focus upon ethics.

Moral/ethical dilemmas (case studies) are good methods for
daeveloping the discussion of ethical issues. Papers should bc
ass.gned that call for integration of course content and value

Zecisions. rfortions of student papers can be used for Livaily

Donaldson {1%92) indicates that multinational corporaticons

jal
m
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o have employees who understand basic ethics. Donaldson

sdentiiics ten rights that both multinational and domesti

C:

corporations are bound to respect:
the right to freedom of physical movement™ <the right ©o
ownership oi property
¥ the vight to freedom from toriure
- the right to a fair trial
“ the right t- nondiscriminatory freatment (i.e., frecdom
from discrimination on the basis of such characteristics

r
5 race or S5ex)

the right to physical security

the right to freedom of speech and association
right to minimal education

the vight to political participation

the right to subsistence (p. 8)

£ % X % %
ct
o
1]

If cur graduates sought employment from corporations that would
at least adhere to these ethical guidelines progress would be
made. While host-country law may be almest a joke, employee
standards c¢an change the policies of multinational corporations.
Hoffman and Petry (1992) comment:
We believe most employers would acknowledge tha:, as a
general principle, it is more ethical to respect individua:

rights and due process than not, but they resist implementin

rights and duc-process protection in the workplace hecausc
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they think it would jecpardize proiits.

draw the line on business ethics. \p. 13,

ot
o
]
€,
4]

If employment was considered a right (as it is in the Nether

and elsewhere) rather than employment-at-will as it is in Amer:
ca, emp.oyces would be empowered to a greater levei to adv e

ethical considerations including whistleblowing when needed.
hoffman and Petry (1992) conclude:

ence of an employment-at-will doctrine
So<s not seem to have affected productivity and efficiency.

ary, by

N\ - 4+ -
Cn the cont

[t

any standard measurces, productivity and
efficiency are greater in countries that operate without the
employment~at-will doctirne. (p. 13).

ther Plonski

i

w

L

(1990) links academia and government in values
training by noting:
05 government grows larger, the problem of unethical behavicr
increases because more and more activities and sums cof money
are involved. In addition, the move toward deregulation and
contracting out of governmental services has opened up whole
new arenas of interest to the business community who can

benefit greatly by governmental inattentiveness. (p. 185)

+

It i3 time that our curriculum reflected preparaticn fcr cmplicy-
imént ethics for multinational cerporations and govenmental eith-

ic3.

Green +1205) provides some indications of how Lo construct a

i. Attain competence with the following serizs of guesticns
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lan
F
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of decision and choice having to doc with some collective -
the school, the neighborhood, the town or whatever.

II.
remembered

(¢}
[\

F=

ShLaping .ong-term views of

materiaiize; colliege students, once ezposcd to

—

ct

jag
(&)
'.J .
Q.
e}
[}
L
[}

A, Is ¥ a good thing for us to do, or is X a good way for
us to do Y7

1. A "no" answer is nevelr sufficient

2. 1t i3 necessary toc add a proposal for improvement
5. A "ycs" answer obligates us te confront threc more
Juoestions

. Whose interests are you expressing”
. Whose interests are you not expressing?

S
3. How does your proposal balance the goods being
sought?

C. More about the interests being considered

1. Are they good?

2. Are they long-run or only short-run interests?

3. How extensive are they?

4. Are they limited to a small group, or do they have
elements that are strong and common to all members?

Cultivate rootedness through the tcaching of history

[V]
9]

3

A. It is insufficient to find rcots in somc spacc, or
some profession, or in relation to our contemporaries

[
»
>

B. Roots must be found in membership that czitends through
time

C.  Since cur memories are only as long as our lives, we
ﬁ@a acquire a social memory whose reach is more iemcte
oy

meaas 9f an caucation \pp. 12-13, 2.,

igm offers a place to begin in guidirc discussion

(2%

[N
0]

sues.

5 obvious that higher educatiocn can no:t do it a.l

F

ending racism, poverty, social privilege, etc. & realistic view
of what schools can do is important. ¢Clalyton (199Z) notes:

The university is perhaps the single most potent institution

P TTem < ww — P
rvalCS. VA VEISLITLL S

}r-

~ 1
Wi

¢}

roduce

around which political alignments and cleavages
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become the vanguard for political change or maintel.ance of
the status quo. .« « + . However, curricula by their very
nature are political. They must include some idecas and
exclede others. We cannot escape making decisions about what

knowledge or skills are relevant to society as it exisis an

.

as Wwe want it to exist. Even the decision to teach critical
thinking or intellectual independence assumes & substantive
political choice -- that we want society filled with
individuals capable of exercising such skills. (p. B2)

University faculty should design programs that produce, among

+3 -
enck

, civilizad and iiterate persons while encouraging

4]

creativity and problem-solving skills. Clayton (1992) supports

& -
o

- - -~ & -~
i @ D “ES

(S8

he wr
Onec value that clearly must be taught is that cne's woral

WoLtia, 1iKke the value of one's ideas, 15 not related to the

rh
i

-

S K T T IR O LR ~ K el .ok
arvitrary, aimmutaocice caaracteristics o Ciie TG vidiuas , Swlid

w3 race, gender, ol station at birth. Another

o
LY
—
-
o
<

g

individual rights and liberties should take precedcncc over
Wwhat various groups or communities defie as good oL virtuous
These are substantive 1deas that have long intellecctual

nistories, and students should be exposed to them by reading

authors who have contributad to their evolution and

—ducation advisory council to recommend a common core of values
that would be iategrated into the XK-12 curriculum. She summa-

rized as follows:
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1. <CIVIC RESPONSIBILITY is based upon Acknowledgement of
Authority, Global Awareness, Justice, Fairness, Patriotism,
and Property Rights.

2 RESPECT FOR NATURAL ENVIRCNMENT 1s based upon Care for
conservation of all living things as well as land, air and
water plus Conduct recognizing environmental interdependence.

3. RESPECT FOR OTHERS is based upon Compassion, Service to
Others, Courtesy, Cooperativeness, Honesty, Loyalty,
Moderation, Understanding of various religious traditions,
Rcgard for human life, and Tolerance.

4. RESPECT PFPOR OTHERS 1s based upon Accountability., Courage,
Diligence, Commitment, Reliability, Frugality., Thrift., Xnowi-
edge andé Learning, Moral Courage, Self-Esteem, and Pride {(New

sursey Dept. of Education, April 15307 (pe 2305

This effort 15 worthwhiie for alil state departments oL educaiion.
Surtner, the i1s3uces of secrecy, violence, traud, stc. are at the

socnce of democracy. It may be too much to expect univaersitics

O

to proauce students who seek good in everything. However, it is

realistic to provide a grounding that wouid minamize doing cvii.

Tcaching the humanities in gencral and communication o
e =1 eans teachin 1 P T Tha ra me = e - f
pastiddidl means teadning anoutl vaiues tne r'eai Oostlac.e X
L ~1 . - - e S 15 cult e Sk mom e omae = b 2V ) g mm gt
CUGU ey albolu. Valuls 15 Ccudiulas; Lt 13 not anl 1hicGriieClluaa
Lo5ue, Teaching values means knowing how to construct the rigat

Gu:ostions and how to avoild simplistic answers. Students nced

help in learning how to frame appropriate ethical guestions.

summary

In this paper I have indicated that there are ireasons why

3

eaucators should be concerned about ethical standards ancd

£

behaviors of our graduates. I have discussed some of the

important issue

0

regarding teaching ethical issues. Further, I
have called for implementation of basic ethical educaticn in the

form of a capstone course in each major and form of "ethics
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c¢ro353 the curriculum." Finally, I have skctched a fow i1dcas
that might form a beginning of more productive ethical education
for communicatzon classes and for other disciplines.

Let us rcnew our efforts!
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(61€6) 387-4380
coenter Fovr The Study Of Ethics In The Professions
Iiiinols Institute of Technology
2101 8. Dearborn Street, Room 166 Life Sciences Building
Chicago, IL 60616-37%3
(312, 5457 2017
center For The Teaching And Study Of Applied Ethics
vniversity of Nebraska-Lincoln
College of Law
Lincoln, NE 68583-0%02
(4C02) 472-21¢61
The Hastings Center
255 Elm Road
Sriarciiif Manor, NY 1C€519
i oie; 762 3588
institute For Dhiloscphy And Tublic Dolicy
Jniversity of Marvyland
Ci22 Woods nalil
Jociicge rfark, MDD 20742
(3C1) 405-4752
Institute For The Study 0f Applied And Professional Ethics
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Dartmouth College
6031 Thornton Hall
Hanover, NH 03755-3592
{603) €46~1263

The Poynter Center For The Study Of Ethics And American
Institutions

Indiana University

410 N. Park Avenue

Bloomington, IN 47405

{(31.2) 855-0261

The Program In Ethics And The Professions
Harvard University

79 J.F.K. Street

Cambridge, MA 02138

(617) 495-1336

Tae Program On Ethics And Public Life
Zornell University

632 Clark Hall

ithaca, NY 148853-2501
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