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Abstract
These case study materials are designed for use with prospective and experienced
teachers interested in thinking and learning about students' writing development.
They were developed from the authors' yearlong collaboration as teacher-
researchers in Lindquist's fifth-grade classroom.  Several kinds of information
regarding Billy's progress are included for consideration: transcripts of classroom
interactions such as sharing time and writing conferences; written work from Billy's
writing folder and journal; self-evaluations; excerpts from an end-of-year group
interview.

The materials are designed to be used flexibly in a group situation where
participants can discuss their impressions and insights as they study the examples,
draw on their own knowledge and experience as teachers of writing, and work
interactively to form their own judgements about Billy's development as a writer.
The authors offer an initial set of analytic categories for use in interpreting the
examples but aiso invite and encourage teachers to revise the categories as they
become more familiar with Billy and his work.

Three sections enable teachers to study all or parts of the materials. Section I
provides an introduction to Billy and the context. Section II is organized into three
"phases" and provides information about the curriculum that Billy experienced
chronologically, as well as different sets of examples from each phase. Section I is
organized around two issues: (a) how to document and assess students’ writing
development and (b) the extent to which one's practices are consistent with one's
beliefs about teaching writing and learning to write. Througnout the materials,
teachers are encouraged to draw on ideas and insights generated through use of the

study materials as well as to share each others' ideas from their own practice.
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UNDERSTANDING ONE WRITER'S GROWTH: CASE STUDY MATERIALS
Cheryl L. Rosaen and Barbara Lindquist!
Introduction

These case study materials are designed for use with novice and expericnced
teachers interested in thinking and learning together about studeats’ writing
development. The materials were developed from our year of collaborative work in
Lindquist's fifth-grade classroom where we both took on a teacher-researcher role,
studying our own teaching and our students' learning in a writers' workshop across
one schocl year. We assume that all teachers, as learning professionals, can benefit
from close study of students' written work, as well as considering information that
helps them understand how students participate in the learning community. We also
assume that teachers can benefit from the time and opportunity to talk with each
other about issues concerning students' growth as writers and ways to better
document and understand their growth.

Instead of presenting a written case of how Billy,2 one of our fifth-grade
students, developed as a writer across the yea:, we organized this set of case study
materials for prospective and practicing teachers to study and construct their own
interpretations of Billy's participation and learning in writers' workshop.3  Several
kinds of information are includzd for corsideration:

* Transcripts of classroom interactions during writers' workshop (e.g., mini-

lessons, sharing time, writing conferences, whole- and small-group

discussion)

1 Cheryl L. Rosaen, assistant professor of teacher education at Michigan State University, is a
senior researcher with the Center for the Learning and Teaching of Elementary Subjects. Rarbara
Lindquist is a fifth grade teacher-researcher at an MSU Professional Development School.

2 Names of students are pseudonyms.

3 See Rosaen, C.L, & Lindquist, B. (1992). Literacy cumriculum-in-the-makigg: A case study of
Billy's learnipg (Elementary Subjects Center Series No. 58). East Lansing: Michigan State
University, Institute for Research on Teaching, Center for the Learning and Teaching of
Elementary Subjects, our detailed case study of Billy's leaming.




* Billy's writing folder (drafts, final copies, writing process summary sheet)

* Billy's journal, day book, and writing record
* Billy's written reflections in units we taught
* Billy's self-evaluation

* An end-of-year group interview which included Billy

The format we chose assumes that teachers will use the materials in a group

context, discuss their impressions and insights as they study the examples, draw on

their own knowledge and experience as teachers of writing, and work interactively

to form their own judgements about Billy's development as a writer.
initial set of analytic categories for participants to use (o interpret
but also invite and encourage revision of the categories by teachers
more familiar with Billy and his work.

We organized the materials into three sections so teachers can
of the materials flexibly, depending on their backgrounds, interests,

circumstances. After working with the materials in Section I as an

Billy and the context, it is pe- ™le to select "phases" from Section II

We offer an
the information

as they become

use all or parts
time and
introduction to

to examine, and

to select issues to discuss in Section IIl. The following provides an overview to help

those using the materials make their seiections:

Section I: Tracking Writing Development

Thi« section provides brief introductory information about Billy, and
asks the group to discuss their initial impressions of Billy as a writer as

well as to formulate questions.

Section II: Looking at Writing Development Over Time

This section is organized into three "phases” and provides information
aboui the curriculum that Billy experienced chronologically, as well as
a different sets of examples from each phase. One, two, or all phases

could be studied.

Section III: Examining and Revising Beliefs and Practices

We organized this section around exploration of two issues: (a) how to
document and assess students' writing development aud (b) the extent to
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which one's practices are consistent with ose's beliefs about teaching
writing and learning to write. Teachers are enceuraged to draw on
ideas and insights generated through use «f the siudy materials as well
as to share each others' ideas from their own praciics.
Introductory Activity
Write down a description of your vision of a literate eavironment and descrit. what
you would look for as evidence of students' learning. You and your group may want

to share your descriptions at this point, or you may decide to wait until the materials

invite you to share them (Section III).




Section I: Tracking Writing Development

Studying Written Producis
New forms of writing instruction such as writers' workshop are requiring teachers
to understand their students as developing writers in new ways. For example, a
teacher might study an excerpt from a lengthy wlventurc story written by Billy, a
fifth-grade student, to understand more fully what he's capable of.
Read the following excerpt and see what you can learn about Billy as a writer:

Billy reads the part of his adventure story where Nick saves someone

while the family stops off at Cedar Point on their way to an inventing

contest that Nick has entered:

"Help, help helpi" screamed a kid. He had been going on the magnum
and the rail had broken on the highest hill. The car had fallen and just
barely landed on the other rail and went down to the grouad. But he
had grabbed a rail and was hanging there. "Help, help!" he said
desperately--he desperately yelled.

"I've got it," said Nick. "I'l get my hand and bring him down
safely.” He ran to his dad and asked for the car keys and sprinted to the
car. He was just in time. Just as he got there and put it on the ground
the rail the kid was on snapped. What happened next was too fast to
follow with your eyes. The boy was falling fast. Nick frantically hit the
ON button and raised it up and opened the hand. The hand shot up while
Nick was maneuvering the controls, The hand went up up up and sailed
right over the kid's head. Nick had to act fast. He hit the the DOWN
button and the OVER button and grabbed the kid right about twenty feet
from the ground. Slowly Nick lowered the hand and the boy to the
safety of the ground.

That night in their hotel room they watched the thing on the
news. The news broadcasters made Nick out to be a hero. While they
were watching the news the telephone rang. It was the hotel person
saying, "It's President Bush on the phone for you, on the phone for
Nick." Nick answered the phone and President Bush said, "Nick I'm
proud of you, so proud of you that I'm going to see to it that we have a
ceremony congratulating you, and presenting you with a trophy and
$5,000 certificate to Toys R Us."

"Thank yow, thank you Mr. Bush,” said Nick. Then he put the
phone on the hook and ran to tell the others they were to go to the
White House in Washington DC on the way back from the inventing
contest ...




DiSC usSION:

Develop a list with your group that describes what you learned about Billy's strengths
and weaknesses as a writer.

Look back over your list. What did you look for? Why?

What questions do you still have about Billy as a writer? Why would these questions
be important to you?

Talking About Writing

Another way teachers learn about their students as writers is by talking with
them, either during individual writing conferences, or in a group situation where
they are asked to look back over their progress as writers.

Individual writing conferences. Read the excerpts from a writing
conference Billy had with his teacher about his adventure story. As you read it aloud
with your group, think about what else you are learning about Billy as a writer.

Rosaen: I wasn't here last week. 1 didn't have a chance to know what you were
working on. Are you almost done with it?

Billy: Finished.
Rosaen: Completely finished? OK.

Billy: Unless I think of some «ther ideas.

* ko ok

Billy (reads ending of story):

"And now, I proudly present Nick with his trophy and certificate.” A ripple of
applause came loudly from the audience. Nick was beaming. So were his
parents and brother and sister. Ten minutes later Nick was sitting in one of
the chairs at the White House tabie enjoying a feast in his honmor. "My
compliments to the chef," said Nick.

"This is great foocd," said his mom.

"Yeah," said their dad.

"Thank you so much," said Nick.

"You certainly are welcome," said the President.

* * * *

“I'm second! The world finals for an inventing contest and I'm only
second! Why not first? This is the first time I baven't been first place in an
inventing contest."

"It's alright dear,” said his mom. "Like they say, '‘Sometimes you eat the
bear but sometimes the bear eats you.'"

C -
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"Oh well,” said Nick, "maybe I'll be first mext time," Nick said.
“I'm sure you will," said dad.

Rosaen: So how do you think you did?

Billy: (shrugs) I don't know.

Rosaen: You don't know?

Billy: How do you think I did?

Rosaen: I like it a lot. I think you have some really nice parts to it, like the
way you set it up ahead of time that he had this invention, you explained
where they were going. I like the way Yyou changed scenes--I saw your little
stars on the page to show that you were changing scenes. And I really like
vour ending where you didn't make it that he got first but he got second. It
made it seem more realistic. What do you think?

Billy: I don't know.

Rosaen: Is it hard to stand back and look at a piece after you've worked on it so
hard?

Billy: I erased Stan's name because he didn't work on it.

Rosaen: This ended up being your story?

Biily: Uh huh.

Rosaen: When do you think it switched from the two of you to yours?
Billy: This part right here, he helped me with. The whole rest was mine.
Rosaen: How'd that happen?

Billy: He quit and started talk ... he quit working on it and started talking to
people around him, and I was the only one working oo it

Rosaen: Ok, so you're the one who got really interested in it and then he just
kind of went off and got focused on something else. Which part do you like the
best here? Which do you feel most satisfied with? (Billy pauses) Usually
when 1 write something there are parts that I like better than others, like 1
feel really good about one certain part and then others are OK, but they're not
quite as good as ome part that I rzally like.

Billy: I like this part.

Rosaen: What part is that?

Billy: Where they're traveling in the car and I'm squished.

Rosaen: Tell me about it

Billy: I don't know, it just sounds real, because that's what we do.

6 .
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Rosaen: Ok, so you relied on your own experience figure out how to add
those details?

Billy: Uh huh.
Rosaen: What other parts do you like?

* %k ok k k

Rosaen: How did you come up with you idea for your ending, that he didn't get
first place? How did you get that idea?

Billy: I just thought, because I don't like stories when you know exactly what
is going to happen because the main character always comes out the hero. So I
decided I'd make him not first place and make him not the real hero, but he
was kind of because he did go to the world's finals.

Rosaen: Ok, so he was a hero because he did something special, but he didn't
have to come out on top to be that hero? That's a really neat idea.

L X X

Rosaen: What parts about that do you like? ... The way you set that ... here's
where the real adventur= comes in, right? Whai paits about that do you like?
(Billy pauses) Help me understand a little bit more about how you created this
and thought of these ideas.

Billy: I probably wouldn't have all these ideas if we hadn't, if me and Stan
hadn't had a conference with you.

Rosaen: So it really helped you to talk about it? Did this come from that
conversation where we started asking a bunch of questions like, "How's it all
gonna happen?"

Billy: Uh huh.

Rosaen: So do you think that technique works pretty well for you?
Billy: Yeah.

Rosaen: Anything else you think we should talk about with this story?
Billy shrugs

Rosaen: Now, would you call yourself an adventure writer now?

Billy: I don't know.

Rosaen: What do you think?

Billy: Would you call me an adventure writer?

Rosaen: [ certainly would. Who could we share this with?

7 1%




Billy: I'm gomna put it in the library.
Rosaen: It's a great story. Are you gonna put it in the library?
Billy: The school library.

%* ok %k ok ok ok

Rosaen: Well, this is a nice story. I was thinking that if you were going to put
it in the library it'd be nice to have a cover for the pages.

Biliy: I could get somebody, or maybe I could draw the magnum, the rail
splitting, and the guy hanging on tc it.

Rosaen: Yeah, now why would you pick that scene to put on the cover?
Billy: Exciting.

Rosaen: To get people interested in finding out more about it? OK, that would
show it's a real adventure. Now I'd like to hear your opinion on whether you
think you're an adventure writer now, I gave you mine.

Billy: Yeah.

Rosaen: Any ideas about what's coming next for you, omce you get this into the
computer?

Billy: Maybe another one, I don't know.
DISCUSSION:
Does this conversation enrich your picture of Billy? If so, what else did you learn?
Did any particular comments or patterns in his talk stand out to you? Why?
Please return to your list of strengths and weaknesses and your list of questions
about Billy. You may want to revise them to fit with any new information.

Group writing conferences. At the end of the year, Billy and five other
students talked with their teacher about what it was like to participate in a writers'
workshop. Read the excerpts below and think about how this conversation is similar

to or different from his individual writing conference with his teacher.

Rosaen: What's it been like to learn to write in your classroom this year?
What's it been like?

Billy: In some ways it was kind of hard because we had to think about ways we
could make it more interesting.

Rosaen: What makes that hard?

oo
U
o




Billy: Because sometimes you just can't think of any other words to use.

Rosaen: So you really had to stretch your brains this year a little bit, and work
on it a little bit more? Who else has comments?

o ok sk ok ok ok ok ok %k

Rosaen: How different [has this year been compared to other English classes]?

Billy: English classes befor. we, out of the book we siudied things like adverbs
and how to write a letter, things like that. [ hated that. Now we write stories
and stuff. I like this a lot more.

* ok ok ok ok ok ok Kk ok
Rosaen: Do you consider yourselves to be authors?

(chorus of responses)

Rosaen: OK, I heard Billy say yes, Barbara, you said yes. What do the rest of
you think? Kelly, did you say yes?

Kelly: Yes.
CR: Karla?
Karla: No.

Rosaen: No? And what about you, Iris?-

Iris: Sort of.

Rosaen: Sort of, and Timmy?

Timmy: I just sit around thinking about different things.
Rosaen: So do you think you're an author?

Timmy: Not really.

Rosaen: Ok, now some of you said "yes" and some of you said "no." Let's hear
from the "yes" people first. Why would you say you're an author?

Billy: Because authors are people who write stories or books, and that's what
we're doing. We're writing stories and poetry and short books ...

Karla: But we didn't publish them either.
Barbara: Yeah.
Billy: We can publish them if we want to publish them.

Barbara: I published like two or three of mine. I published my "Yesterday"
book.

bt
()




o

Billy: [ published a couple of them.
Kelly: I published a couple.

Barbara: And I laminated it and I put the binder on the side so now it's now it's
a regular book.

Billy: So I consider, at least me an author.

o ko ok ok kK

Barbara: Anyone can be an author if they write something. I don't think that
it has to be published or it has to be out on the market ...

Billy: I don't either.

Barbara: ... just to make you an author.

Rosaen: OK.

Iris: I think I'm sort of an author now that I've heard what they've said.
Because sometimes I, I write a lot of poetry and I think that I'm an author

because I've been writing a lot sort of in writing workshop. So I sort of think I
am and I sort of think I'm not.

ok ok ok ok o ok

Rosaen: Is publishing the most important part of being an author?
(checius: no)

Karla: The most important part is probably ...

Billy: ... making it good.

Kelly: Yeah, how good it is ...

Karla: Making it interesting, and explaining things that you write about,
explaining characters, and explaining

Barbara: 'cause you might only have one or two really good stories ...
Billy: I'd rather ...

Barbara: ... and that's better than having 10 or 12 really bad stories.
Billy: I'd rather put some time into one good one than write a couple .

Karla: 11 or 12 bad stories ...

ok ok ok ok ok ok

17
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Rosaen: In science or social studies, compared to communication arts, which
kind of writing do you think you're better at?

Billy: [social studies] I'm not very good at coming up with ideas for stories, and
when I do, I can never put them down on paper.

Barbara: Same with me--I can think of something and ...

Rosaen: (to Billy) Oh, I think I've read an interesting story or two from you.
Billy: I don't think so.

ok ok ok ok ok ok

Rosaen: 1 want to ask you what you think the word collaboration means.
Billy: You work together and ...

Karla: In groups ...

Barbara: You talk ...

Billy: It doesn't have to be in groups, could be just two people ...

Barbara: You talk with someone else besides yourself.

Kelly: You communicate with each other.

Rosaen: For what, what reasons do you talk?

Karia: Get ideas ...

Billy: Get ideas, =nd to help each other make their stories more interesting.
* ok ok kKK

Rosaen: How does communication arts this year compare to other years?
Billy: I liked it a lot more than all the years before.

Rosaen: Did you? What was better about it?

Karla:  Everything.

Billy: Yc¢: got to do what you wanted, write what you wanted, have as long as
you wanted.

* K kK %k

Billy: [In past years] we would just talk about "this is how you write, you
should make it descriptive" and stuff like that. This year we got to use it
instead of just talk about it.

QU
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DISCUSSION:

Does this conversation enrich your picture of Billy? If so, what else did you learn?
Did any particular comments Or patterns in his talk stand out to you? Why?

Please return to your list of strengths and weaknesses and your list of questions
about Billy. You may want to revise them to fit with any new information.

Looking Back

Discuss with your group the changes you made in your original lists as you read the
excerpts from Billy's individual and group conversations. Retrace the following:

a. What did you learn about Billy from reading his story?
b. What did you learn from his conversations?

c. What other kinds of information do you need .o answer any remaining questions
on your list? Why would it be helpful? How would you get that information?




Section II: Looking at Writing Development Over Time
To understand Billy's writing development more fully we provide additional
information that came from his journal, his writing folder, self-evaluations, a status
of the class checklist, and narrative records. This information is organized in the
same way as our year-long curriculum. Our year was organized in three broad
phases that reflected the kinds of support and learning experiences we wanted to
provide for our students: (1) Laying Groundwork, (2) Initiation, and (3) Delving
More Deeply into Authorship. Within sach phase, we had three kinds of goals: (a)
building a learning community, (b) developing knowledge and skill in using the
writing process, and (c) developing literary understanding and appreciation.
Along with examples of Billy's writing from each unit, information about his
participation in the learning community is provided. The following categories listed
below represent to us four equally important learning dimensions that encompassed
our goals for the year,
Learning Dimensions In Writers' Workshop
a. Subject matter learning (e.g., learning to write, understanding and using
the writing process, developing literary understanding and appreciation)
b. Writing &. an authentic experience (e.g., using writing for a variety of
purposes, developing own purposes, deciding on appropriaie form in
relation to purpose)
c. Participation in the learning communjty (e.g., listen to and question
other writers' pieces giving thoughtful, helpful response; sharing)
d. Yoice and engagement in writing (e.g., taking risks, trying new
techniques. topics, skills anci kinds of writing)

You may find it helpful to use these learning dimensions as a starting point for

developing or adding your own categories as you examine each example and try to

make sense of different aspects of Billy's development.




Examples From Phase I: Laying Groundwork

During the fall months, our class was more structured, with the whole class
working on the same assignments. It provided us with an opportunity to introduce
the writing process, descriptive writing and revision techaiques, collaboration, the
concept of sharing pieces, and so on. This time period was devoted to laying a
foundation for specific subject matter learning as well as development of particular
attitudes, values and commitments about writing.

Unit 1: All About Me. We began the year with a whole-class assignment,
All About Me, designed to provide occasions for all of us in the learning community
to share personal information, and to teach students about the writing cycle and
revision techniques. Below are Billy's prewriting, drafts and published piece for this

assignment:

oo
-
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Example I-A: Prewriting activity to generate ideas
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Example I-B: First draft

&M\}g\« e fort .SQP%—@%
Ewﬂ\'o\—\

JT'\\T\é“ A’H &\\00([\' wi é,

Aly Name (SC 1.
My Hobbies are eading, sports,
cating,climbing Trees, and
W(ﬁ()\ %) TV. when X Can.

' o\vo(\.\'\“z \tooé\, VS peppe'fOV\'\ lovch
Pizza. L Likze % wath extra-
ex o Qepper oni dnd X tro

£ X T Chaese. my QOM)TH’&-
6?0H’ o Base Ball. T have
p\azml Sineez T was 4 years
old. T Vige B Wirthe mdsf
I gquess Becanze Tma bood
{/\h\*‘\‘e‘(\‘

Theyire QAr= Six people
ooy oKy
7214% e, My s\Ster-L 1

| éﬂﬁé*_e‘if J,Wam& Lﬁf‘
LSter I P ndve
Lo Deas 2 AdulT 2 euppics

| WL._aIﬂ&.féLl§hy ThaQuJépLgs.P
Lo . 4%- A0\ ar’s, Bt we ave plons
_-,mﬂ_am eping ané€. S

16 25




Example I-C: List of possible leads following mini-lesson
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| Example [-D: Second draft showing revisions after mini lesson on adding details
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Example I-E: Final copy published in hallway for parent night

My family does alot of
things together. Rt
dinner, most of the time
we eat together. My
favorite food is
pepperoni lovers pizza
from Dominoes. But my
mom makes alot of
cascseroies. Quer dinner
we talk alot about what happened throuah
outall of our days, like how we did at'
school and what we acomplished at work,
we discuss the next
day, yesterday, and
alot of other things.
All of us like ta travel
together we go to alot
of lakes ,some of our
favorites are
, Houghton lake and

. - Jensen lake. We go to
alot of places and do alot of things
togather. Me and my dad like tc hunt &nd
fish together and wed do alot. I can't
wait until I'm twelve then I can hunt with
my dad but only small gama. Whenl'p I'm
fourteen JCcamaaktbig
gamae. That will be
fun! me and my mom
like to cook together
but I can't cook much.

My hobbies are, in
the summer [ like
baseball, climbing
trees, and swimming.

In the winter [ like basket ball .and
snowmobiling.
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Example I-F: Brief Portrait of Billy's Participation in the Learning Community
Billy participated in the All About Me unit in a "school-smart" fashion.
He listened politely during our lessons about how to develop leads with a
focus and how to use descriptive details and information to add interest
to his writing. Then he would dutifully complete the day's assignment
and set it aside to return to reading the latest novel he had checked out
of the library. He did not seek out help from his teachers, nor did he
share his work with his peers unless assigned to do so. He only did what
was formally assigned. Even though he discussed possible endings with
his teacher, he did not follow through, perhaps because he did not

perceive it as a requirement.
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DISCUSSION:

What do these examples teil you about Billy's strengths and weaknesses as a writer?
What changes do you see across this writing cycle? Use the four learning
dimensions to take notes on what you have learned about Billy as a writer. What
questions do you still have?

Unit 2: Animaliag. After reading and spending five workshop sessions
exploring Graeme Base's cleverly illustrated alphabet book, Animalia,4 students were
assigned to work with a group to create their own alphabet page. In this unit, our
intended emphasis was on supporting students in learning to collaborate and to
continue teaching them about word choice (adjectives, adverbs) and revision. Below

are Billy's group's prewriting, drafts and published piece for this project:

b
4 This book was published by Harry N. Abrams, Inc., New York, 1986.
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Example I-G: Brairstormed list of possible animals (in Billy's handwriting)
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Example I-H: Drafts of Animalia sentences (in Billy's handwriting)
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Example I-I: Published Animalia page (Billy typed computer version)

ASEASSINATED —
ALL AGERAVATED ) =AAR\ ~

ANTEATERS IN
ARIZONA.

b 07 L4
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Example I-J: Journal reflections on Apimalia project
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Continued on next page
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Example I-J (Continued)
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DISCUSSION:

From looking at this set of examples, what did you learn about Billy in each
learning dimension? Does any one learning dimension seem more prominent than
the others? If so, why do you think so? Also consider how his participation and
writing in this unit compare and contrast with the All About Me unit. Take notes on
what you notice about Billy's writing development.

Unit 3: Descriptive writing. This unit focused on helping students
practice the writer's craft, continue working on developing a writing community,
and celebrating a collaborative project. Nine workshop sessions were devoted to
mini- lessons, exploring examples of good description, and group revision activities
that emphasized using the five senses and exaggeration in description. Then
students were assigned to write their own individual contribution to a class writing
project, creating a written tour of their haunted elementary school. Students read
selections from the finished tour at the school's Hailoween assembly. Below are
examples of Billy's written exercises, individual contribution to the group project,

and reflections on this unit:
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Example 1-K: Description of eating an Oreo cookie, using the five senses
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ERIC

Example I-L: List of details describing a person, using the five senses
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Example I-M: Using exaggeration to make a familiar place scary
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Example I-N: Billy's individual contribution to the class project
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Example [-O: Journal reflections on Descriptive Writing unit

Dscu/r otion MVH“ Retlections

l. H@CO do L{O(,L__‘-H\!hK W‘ {éﬂmr‘\j a(o&c««‘f“ ‘H.e, +e6LW\»‘q,u.€5
O"t LLSW‘E %_p_, %/ QKW&{"M, CZWDLF@(SM feaé‘("(dY\S
betore  writiy helpeh you wite- your deserptiom 7

Z E‘plain how qou Qe( about wn-knj a pece
‘\N\w&dua.\.\j od. -then Pu.H-n:ﬁ it wly others +o Creare
Ao LLM«MreJ\ [ 1 Tour.

3, Whak did yow tearn  about wnihing & deseriptim
Lrom do’mﬁ Hhs und? |

4« (Dha:\- do U\Ou. %mk Wi pu.(pose WAS In wrvjnvlj %ss
desonp%‘\m arl who W“/:-“ You wn*irb Qor7

5. Explain whethec or net you ase looking, forwarde
~‘\’D '\’a_,p\\'\b our our

b. Ohat Kind of uxuhrb Would Yo \ke. 4o wok on next ’

Continued on next page

e

32 3




Example [-O (Continued)
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DISCUSSION

Consider Billy's development in each learning dimension. Also consider how
development in one dimension might have influenced his development in others.
Compare and contrast what you learned from this set of examples with v'hat you
learned from previous examples. Take notes on your insights.

Making sense of Billy's progress during Phase I Each year
teachers face parent conferences in the early fall months. The examples that you
have explored are typical of the information available to them when they try to pull
together a picture of each student's progress.

DISCUSSICN:

If you were preparing to talk to Billy's parents about his progress as a writer in
writers' workshop, which examples would you select? Why would you choose those
examples, what specific information do they communicate about each learning
dimension, and why is that information important to include? What questions do you
still have about Billy?

Examples From Phase II: Initiation

We call this phase "initiation" because in November we introduced a writers'
workshop format and shifted many decisions we had been making to the students.
They were now able to choose their own topics and forms of writing. We introduced
routines such -as. author's day and literature sharing day and continued journal
writing and mini-lessons.

Unit 4:  Establishing a Writers' Workshop. We called our next unit
Establishing a Writers' Workshop because that was our purpose. We wanted to
establish routines, open up the classroom format to encourage students to make their
own choices, and to learn to help each other become better writers. For example, we
cffered mini-lessons on improving writing quality, revision techniques, receiving

pieces, writing conferences, topic ideas, and published literature on winter tonics.
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We encouraged students to bring in examples of published literature to share with
the class.

Unit 5: Poeetry in Writers' Workshop. We followed this general unit with
a series of mini-lessons on writing poetry during January and early February. The
purpose of the unit was to €xposc students to a variety of poetic topics, forms and
devices. For example: we explored similes, metaphors, personification; we
experimented with line breaks; we studied ways that authors arrange words on the
page; we talked about what it means for authors to have "poetic license” and issued a
symbolic license to each student. In contrast to our first three units during the
Laying Groundwork phase, these were presented as writing ideas to open up students'
thinking instead of as required assignments or exercises.

The following are examples from Billy's writing folder and journal (November

through January). We have included Billy's drafts, final copies, and his Writing
Process Summary Sheets (if available) to provide additional information about how
he participated in the writing process. To get a sense of the variety of writing and
how Billy spent his time during writers’ workshop, you might want to read through
the set quickly. Then use the dimensions of learning to discuss and take notes on

areas of growth more particularly.
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Example II-A; Letter written to Billy's grandparents which he never sent
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Continued on next page
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Example II-A (Continued)
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3T 44




Example II-A (Continued)
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Example II-B: True story on deer hunting

Name: [ —7

WRITING PROCESS SUMMARY

1. | am wurking on a 643{‘7 0rUC}

(form of writing)

about @éfr H(/z Z/lf) Vl_iL

(topic).

2. Date started: /1/(') V. ! (,}j (} 0

3. Writing Process Phases:
Fill in dates you worked on each phase:

Prewriting
Nov & G0
Drafting / /
" 20, 40
Editing | /j 20/ C}O
Publishing
\\, 2 YATRY

/
4 Decisions on Sharing: ~ (4 (¢ N C / L7
Date piece was put on "hold® and filed in writing foider: WO+ {D’J‘ on Q/@.

Date piece was published: M . l 7 A C?VO

Date piece was shared: How was it shared?
L] fleve

Continued on next page
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Example II-B (Continued)

Rough Draft
Deer Hunk ng

Tuesda, Afted. sclaoo l My dad
Toole L/V]Q_ and. w Ssjcr'j fo__
\TC"“ISO"\\OL?aWé own 80
| cacWh ers the(l. We sStayed The
nahd”. a,l/\J_ then . M urel ¢ me,
7 C)Mr\d?@ weal ﬁ'\crouia
e jo“f’ TRC(@LM%M Mo,
andl taa af M, Susters left
at  gbaut 305 weld My
QDad and oy ofher¢ister
lu{z’m__?)_ M_Z'“ 3[¢/L_Sin&fgd
by Qad=stazed up
}‘6 D_gp(‘ haun + QAJ Vnu S/Sffr .
L sf'aipd QP fa_Q_QaK* i
__JAU_J(M_!__MQﬁ et (e —
d()\V\u . hunt Tllo,. Bu [T _
\al vﬁig ani bmf“dé a/a'f' —
ec\r]\clf Bl e Qec)OILJT
che: hmz/lr/'lwa nud' /Vl S QO
N he PQ[L F—or‘ rhﬁ
D {‘L'Ch ‘ﬂn( ..
¥ gg?" bur le<, QV\L ——
gets Mlﬁawd e othel ek
Ji’m— ather half Qe m‘pj
'Mﬂ.c'ﬂt 3@"" o b pam'l"a('- “ -
s L

r

LT S

gnto_ QOK,@?{ olheyr une le e -
‘QC‘F o Bucle . Q_@nﬁ_____
s _pve _srde gud The gther

—i'(‘dfuhzﬂg comoltf - QQQ g i
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Example II-B (Continued)
Final Copy

r Deer \f\v*"\'/"’wj

_MM\; afier Schoal mydad taok me

Ane My Sisters to Jehwnsen lale. |
We own €0 acels There. /}II}

L Candpa_ hag Thel when wejaf“’
Therz and we Sgenf the T

_A.é_'(’_ﬂjﬁulid_ oy une le _camen.

nya Jﬁﬁ_g,_m#_&\# L

_su)__‘L_o_cz_dr:_ ngagL

200 vz d, —and wmy

pther si9ter Si‘auCA wp Thefe My

_1L9 conle for The hmfcfg.ﬂ\e
L\Ml ol olinde and barted glat

dad o WNunt ou’uL s, SrS?’EPk.___,__

_‘wr\ntl‘_AHlei Qeople +hat werle

hmnﬁm QM’ M#SOO woach
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o got- the €t ouck
[ 2¥am who

the \.0aest got tThe plher

L o |

o f }FUQV\& ot my ke les

_%m‘:z.,_ziLgime’ & sp‘/éé Ond
la deg. AnsTher” e qat'o

e, And d canether O\QJ‘QL bucle

_L

kuﬂ(’l’l&\ d 3 Q@M‘fi Wall-L PN

Lq’g -as

_mgiaﬂ_?__c‘_/gead o el
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Example II-C: Essay on Drug Abuse Resistance Education (D.A.R.E.).

Note: All students were required by Officer Friendly to write an essay for their
D.A.R.E. graduation, and students had the option of working on this essay during
writers' workshop. Billy shared this piece with the class on February 6.

Name: [ 1

WRITING PROCESS SU@RY
1. I am working on a S JCOQ

(fonn of writing)

about Dq lgzél

= (topic)
2. Date started: Zézg 2 Q . ; 2

3. Writing Procass Pharss:

Fill in dates you worked on each phase:

Prewriting

Drafting

o pn =t
Mo, 2D

Publishing

4. - Decisions on Sharing: ﬁ /[/Q @Hﬂ( (ci

Date piece was put on "hold”™ and Tfied in wntmg foider:

Date piece was published:

Date piece was shared: How was it shared? M

Sha (=4

Continued on next page
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Example II-C (Continued)

DARC

rDC\.r.\C,/O{“M, ZA'{OMSC /‘eS.S#c’mc 2,
:du\Cc:\{‘}ovw, 1S« pF03Fam to kdep
kidS O‘F CifMjS.Tl’)c[ ]Oepu\f‘), S
@C’,Pfﬁ‘][ }. He s vefl, \Cr\'eVlJ?7
and that s whefe e of"lm
Nl nane OFffic enr %m‘cni/;«

the Kids in kwd™ call hum 1t S,

ne Time L\t’,mogclc' uS pm‘— our
names on ol tFle plece o
pPaper and he dven. names. Th <
.quj- three dfany suppesedl,
had To davice <nd 379. En
The cnd nwwone had fa, )+
nas d’-ms# o Trels]
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Example II-D: Narrative on Billy's family Christmas.

Studenis had the option of publishing a piece in the school hallway for the annual
“Christmas Walkthrough." Billy decided to publish this piece in the hallway.

Name: E J

WRITING PROCESS SUMMARY

1. | am working on a ékf/$%WQ BlLofry

(form of writing)

about %7‘7_ Qmaip‘acl"f!<7‘mq5

2. Date start

w

Writing Process Phases:
Fill in dates you worked on each phase:

Prewriting
Vee 4

Draftl
N Dec d
Revising

@( C 4
Editing

_ Dec. S
Uee S

4, Decisions cn Shanng: maybc pu+ I‘V‘ L\c.'/

Date pi€-3 wasout an “rold® and filed in writing fokier:

Date pieca was publisned @CLS

] \
_D@a plece was shered: iz e c. i) How was it shared? T

Qy
8

Continued on next page
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Example II-D (Continued)

Rough Draft

O sTWas Lo e

CL’\(‘\ID‘}'M@ 1S My {a/af:ff o
hol; C\»Qy» On Chr,stwmas Eve My,
oy hogts a. chesfmas, Paf'f;r,‘?or
My CZw\rch, We »\qwc. ale o‘F ‘/unclno{
a\of of _f¢ocl-'r?\cn when € Vef)/ baJy
A s, h.omc. we ga to. be d. Then
wehenall e PleScad are undec
_“M_Jlf‘f_c Jf/c._.g.cf. .up,_xf_d.o_es_ha Lo
mad_ Tl ,w_l*a.i _time [t 1S we
st aeT R I4s wsualy NIAe .
— :\ d J_}t_&_c@‘f__./g_h e_nNnN.9n 7(._3% be_n_w_¢
oRendNe vn all ot L el done. .
s Th Th et Wc_p)q;n_)ﬂc/ t_h__Qur__to_y_ﬁ__.___
_alt e _on cL,rj_':_t _back ato bed. .
_In. ‘I’h&-__m.o_tn.L.aq_mQ_p_\a; walh
ou (- ..“"ﬁ;m&-éom,:..fnoCe__thZ: s .. ..
_monn Tijes Pleak fas i~ After
_Bleakfact we ao 10 mybamidy. .
Chr T meas {.la(.‘f; Cin. of_@m‘.{%ch.
L .IV\__e_L_ma&__h av e _an._  Qwe i‘_;..a_uf_ .

' .hg,_ba.el.:;;wha_..\a(_‘.\_{d.ds_ia...c_n_ﬂ_._. S
jlofMe a Qleseit tnsecton ane .
- £ v tubles aad people het
__imﬂ_c;_ygéan;’t_v_ho_émb_c,‘:s_}tﬁ_a__ -
. Meheer qrfe ThepresenZand

_._ZK&__ML_EQ‘I.MJLL_L_ __Q,U_O_"C' ™ ﬁ.m R
Al ¢ cu_tc-f»—]OV’C'J- aP 1 he Pact, 76"1>

Continued on next page

45
ERIC BESTOOPY AVALABLE  °°




Example [I-D (Continued)

Rough Draft

oVeET W\/ wnclas oand. aqunts Qﬂ&
fc,0¢¢s)n§> g v1d Grany pffﬁ‘?)#s dV\J
’ip'_S“V\C,rs cowec e ther Fo Vgl l/loa.sc o
]/71)/ Uuncle an d /]—uV\ 1LS hoq&c w7
mcor' = PFCS(V‘.’LCXCMQVM_LV\ pa(‘}f.
per
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- LQIa. meithauwr oy s and tallefy cach-
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Continued on next page
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Example II-D (Continued)

Final Copy

Cheiegt pras for
me L ]

Chr‘}ﬁ‘f‘wwﬁ 'S e 'Y‘r':av'ar‘,-'}‘e’ Ho‘,da}
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of fun C}vxﬁ alet o # Bad. The n when ever, bad, goes hame
e 30 22 lbedThen whnen all The presends afe under the tree
vt qet wp. T dogs no¥ matter whhat momdi (k10 we justgetup
ond apea Thewt all Then we plq,;_:'r'hx_D\!-" far aliftle wnit
RETIN do @k Tped tn_fn;_mcrm%_rvc“pla/.._w‘th #ar tays
Mare while mam Plxes Preax astand dad feadS fhe papen
Bftce wrealthst we play wiTh oul foys more then
af fer o while we yo 1o a fami, chfSfmus pasty 20980t fonch.

Thea are Nars am auciiondnpenc wcho maais s fud fust mboult.

e il

 tvalyonC koingya geegeat 1O ek 0na cacfaia  table asdiir s
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Example II-E: Christmas trees find-a-word

(created as many words as possible from the letters in "Christmas trees")

Name: [ j

WRITING PROCESS SUMMARY

1. | am working on a Mﬁ e fl/ldé‘~.«vard

{form of writing)

25t pres Flecs

{topic)

2. Date started: De C. 7

3. Writing Process Phases:
Fill in dates you worked on each phase:

Prewriting

D cc. /- 10
Drafting

Q cc. /- 1O
Revising

D ec. 7— 1O
Eaiting

D ec. /=10
Publishing

Déc A

4.  Decisions on Sharing: M Put 11 Hlder

Date piece was put on “hold™ and filed in writing foldar: /1/0 ’/’ ?M { ar
hold.

Date piece was published: De C | O

Déte piece was shared: Dec. \O How was it shared? S ‘:Gr\
helped e dob 1k

Continued on next page
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Example II-E (Continued)

B
e T was e o5
e l Lhﬁé‘_____,_, ______26 5@________ . SLE stems
__2cnpistmes . 27ENeatece .. — $2 aq b
pifee. T 2% masder . . _ | S3leats
_____lz_h&bfms_fﬁc@ 2_00 mmsfrfj A ?&{ed%er
S tar 30 cawa_ . SS|afe
Echeal - 3!, rems . _ Sbichaf
[ navy . 3) hers S 37 chats
8 rat 32 it _ T S8 giber
1 e 34 et __ Al s it rs
___f\ lol\'\’ 55.’ [+ 3 ) 60 Swieaqr .
1 ! bbors - Gllsmears
1Z t‘e.’:‘l" 37 christmas frees . éZ, SWieare(”
13] Wi 38 tack - £3) som
14 hey N, tacts . 64| sams .
15| hat 90, it 65| sy
6] ot U, sits 66 resms .
= 7 nds 4] tests 67| semestar
: 8| t1ess 13 Wos - o Sg _ch\_gsﬁc@i
ehrs. 9. cee . Y e | PP A
2d ham 19, cen , 10| +oas @ -
2t| Wams 46, scas _ ‘ .
- -12 rd;n: ' 47 Lﬁeaml'j T o —_—_
- 23 har*’ 49- 4o S | L
2A|heat 44 Stewa —
25| tear L ___EO Sf’?i“.lﬂ_ﬂ_
ST9)
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Example II-F: "Presents" Poem

 Presevite, Presents. wnder The free.

. pfﬁf’.&?'mﬁ,f‘f@—sg"?‘—, come of e for W e ‘,
presens biqg, an d presen Fs s 1
@fes enh,(”esenk, fol O\.[ | ,'

. Presents lwge and ()f«.vn‘f' Fin .,
Presents wiThh bows, M. so shin,!
oresents for W\e.p(esgnﬁ 7 pain
Pfc's(n*‘s for my SsEters 7o
@rescv&h red, P(fgemfsjrepm
ézfcbrﬂ‘}'s \Cah and ()r’e.sc"ﬂ..75_ [ean.

There ate wmany, vhor ¢

; F/ZSGVIILS. L Nave seen,.

, Bt 2 Ued, Mone c{fajfeem,

(B
g
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Example II-G: New Years Day find-a-word

(created as many words as possible from the letters in “New Years Day")

Name: [ ]

WRITING PROCESS SUMMARY

| am working on a wcth 2 \nOr J
(form of writing)

i\ &

i -

(= . , 4
A W ebout 12 E 0y Vew yrars DGQ

' (topid)

Date started: \\> 10,40

il

Writing Process Phases:
Fill in dates you worked on each phase:

Prewriting
IZ* {\C; ('J“,
Drafting .,
M RPN ECT
Revising \ - ~ -
AN
Editing ‘
2 - 6-%0
Publishing
2 - (-9

Decisians on Sharing:

Date piece was cut on “hold” and filed in writing foider: /m WL IPM on Z70 ‘ cf

Date piece was published: 12-lo9y

i

Date pleca was shared: __ |2~ 0 90 How was it shared? la/ / %
¢ fan :

Continued on next page
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Example II-G (Continued)

ACW }/cf’af“\

l/1pp/

_ < Ve 27 wc'rc
— - 3 )/5_4(5_ 23 PO\Y
4. \g_ar- z-c‘ Qg\\
L e . y
S d o ) SO' @ays
- IR S ‘7 -~ -
_ -._EL_OQ..‘;/S_ o . g ! . (0/3
R i’_._ Z{:/CLA/5__ —_ 52' (c New

EE
34

Day

0 app— 35 Dags
_ ] pas o _
AZ,. gag% o B L
A pap I
____.g_t\l,__f_a_&_ _ S
I [51_ wae@_ e
)(7,. (¢ ac —— ———
7| reader - i
14] adS - e
19, 50(;«4 _ S _
20, %andS ______ N
24U D.n B
22| Dans e
. 23] See o o
24 Sea o _ .
25| Seus _ i




Example II-H: Nintendo find-a-word

(created as many words as possible from the letters in "Nintendo")

Name: [ ]

ING PROCESS SUMMARY

'\ -
1. | am work.rg On a = ‘V‘Cl ¢l WC)FJ
(form of writing)

A0

WO(M Wb mmtm)éo eut crtanimeat5uste m
opic
2. Date staled: 1 2-lo-F0
3.  Writing Process Phases:
Fill in dates you worke< sh phase:
Prewfiting
= 0-90
Drafting
N Gy
2~ ~"o
Revising )
C
le =1~y
Editing
'z vlo -y
PUblisNng
| 2-"voQ O

4, Decision on shanng

Date piece was put on *hold and filed in writing folder: Vot Tﬂz/ alnA Lw( d

Ia)
Date piece was pubhshed” V2 _’/a - Ur O

Dim. piecs was shared: | Z—! 0 \Q}OHow was it shared? M‘.[ T\m
N fan

Continued on next page
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Example II-H (Continued)
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Example II-I: Poetic License

e
e

Poetic License

-y
[
Paad®

BESRES

This license certifies |

That_ may tell whatever lies
His heart desires

Until it expires

-
L

TR s e T

-
i

o 2T Z T2 T T T T L Ty Ay Ly e e A R e

f ootz \icence give me The cight

Br2) \.pichgd', far ?thnc:ﬂ,ﬂeéﬁéf
cg)ugln oY QVL/_¢ Tlus'nj zole T wan? to.
d.o,...OV\ .r{)aTOQI_“

bz
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Example II-J: Journal entry trying out both prose and poetry on Christmas topic

- 7-9\

o TS has T get

T (0cio onTre Jed cc|_,~5/a5im5{,\bq}/

o faCe froack N Fis CalS, sho<s

S e o '009'}5, =8 5f/1/’—°¢{71\6 l«))rﬁa
s/qp~qup,0\n 3‘00(,'9 o%jwm dar 5

a araScoPQ/owdadburmeﬁ },qpc.«/_\_/a/’}j o
A \/V\o\d‘o\v\',cal et’[/)cl ), W&t} [C/ C’~74/"4/f"5/
2 6-3-Joe vehic <y Cons Oants, an

S cand rewndun ber thhe (CeSh

Q@:&

Cee che ot pwas T 50{’

cars dba“, o yacc +r¢.'7\(/ 5"1065,
850“5! G\SL\I{' o quce’cfﬁomfjmm
dar 13 , A palrasc P, Wood uinet bing <tlars
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ofwner

A 1 neg S,
: jI |
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Q O f V\/\@ C¢member
- —
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Example II-K: Narrative on how Billy was born

E was born on The ambulounce
i ‘O Tfr\e__\!oc)_f@’gf“ ot /‘/EOJ‘O mq
WV IRGLA T Y wiTh o
Sleen Gf“qndVVLa ‘;/‘a 7,7 be hiny

omgé 1 )’\ Siq 10{\ n/aja»/i

e om\o
L 7‘4@ e my dad was an .
- U S.S COC&OOCLCL_.L\L\T/\ﬁ
Cfo\ bean walhh The A/Q._\/)L
e wes anlectmnic Tec;m% ov.
H‘cf._ wa,s_ N ac‘f,VchL t)L{\O/‘_é )4951_/\5
e a C A mih.c_____ |

M?‘"” Ser m:,_w bg_a.n
TCD(\ QoS vears. \Ne Lwe
WG[ 'h/\ Qaia-) ao \Cau;_#a_c

-._aué_ ;ﬂa_aq_m(___..maz d 1o Ken #uc/c

l/l/r‘; 1\/6(‘/ Tl/lﬁ QI l },ZCMQI: tng/
VVZOV¢J D> Q,s Pk

lu/f:cL 724(1‘\@ VQ)Y‘ qba,ﬂLm ueoyfaZLL

A ![\r \O v&n/‘{ Maved TO [ l

e I/\Tguzﬁ

lived here oxbmo&ﬂ

D vwee [ §
}

B B\
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{oW)]
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Example II-L: Self-Evaluations

(January, February)

CRITERIA FOR WRITING

1] Actively participate inavariety of activities to stimulate thinking
before writing.

2] Develope questioning strategies to clarify writing.

3] Interact with others in order to become a part of a community of
writers.

4] Increase ability to understand that writing Is an ongoing process.
S]  Participate with other children in editing.

6] Use resources in writing projects.

Mid-Term Progress Report

Name: [ '7 j
Date: jcuf\. ‘QOI ’O{O()

1] whnat do you have to do in order to become a good writer?

2]- what is your best piece of writing from this term to date? what makes
it the best? How did you come up with the idea for this piece? (Attach
the piece]

3] what is the most important or useful thing you learned as a writer
during this tifterm of writing workshop?

4] wnat are your goals for the rest of the term? what do you want to try
to do as a writer?

Continued on next page
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Example II-L (Continued)

l .
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S Taink wbeuf iEus when  you
. Scab-The st r/u)\ kvals.on'a ...
- co%nting cope, T gave wiz_an Tdes
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Continued on next page
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Example II-L (Continued)

Writing Record

Skills | can use

Jan 31, 194l

. G éfﬁ
0 B

Cap't wrile av ad ven Fure Shes
ov A kind @7(5“/or’7

Second Term Writing Workshop Goals

Name: [

e 1€ 7 4

600{\‘ 7@ \,VFHL(«‘ a j@@d F\C" ;O
OdeVl%LAf@

Stor : ,
M w9 e VoW Peeple
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Making senée of Billy's progress during Phase II. Our purpose during
these months was to initiate students into a writers' workshop, which required
making transitions -from more teacher-directed writing assignments (o taking
responsibility for their own writing topics, forms, participation and learning. In
addition, we intended to continue supporting students in improving the quality of
their writing.

DISCUSSION:

Which dimensions of learning stand out to you as important areas of growth for Billy
during this time period? Why, and which examples support your conclusions? Do
you have concerns about lack of growth in some areas at this point in the school
year?

Examples From Phase III: Delving More Deeply Into Authorship

We called the later months of the school year "delving more deeply into
authorship” because we focused on studying published literature to deepen students’
knowledge and understanding of how authors vapproach their work, and to use
literature as sources of ideas and models of good writing.

Unit 6: Authors' Design. The classroom format shifted again for our
Authors' Design unit. It was time of intensive mini-lessons where the whole class
studied poetry written about and by Native Americans and did follow-up activities. In
addition, students had some workshop time to work on pieces of their own choosing.
It was during this time period (February 15-March 27) that Billy wrote his adventure
story. The following are e¢xamples from Billy's writing folder and journal. We have
also included transcripts from three writing conferences and a sharing session.
These are included to provide additional information about how Billy participated in
the writing process and the writing community. As you study tlese examples, use the

dimensions of learning to discuss and take notes on Billy's growth as a writer.

61

bo




Example III-A: January 31 Writing Conference
In late January, just before Billy wrote his self-evaluation (see example II-L),
Rosaen had a conference with Billy to discuss his overall writing progress. One
focus in the conference was on how Billy was using his “writing record,” a
booklet in which students could keep track of four areas (adapted from Graves,
i983)3: (a) topics I know and care about, (b) mew ideas to write about, (c) skills 1
can use, (d) books/pieces I have written. Since he had not used his writing record
at all, Billy and Rosaen were filling out the record together. This led to a
conversation about the kinds of books Biily liked to read, and progressed to a
portion of the conversation where Billy elaborated on his preference for fiction
books about kids his age that include good description:
Rosaen: Would you be interested sometime, in taking on the challenge of
seeing if you could become that kind of person? You weren't born that
way. | wasn't either, but do you think you could work on becoming that
kind of writer if you worked at it hard? I'd be willing to help you with that.
Billy: How would I do that?
Rosaen: Well, I think, if you've been doing a lot of reading, you can use
ideas that you get from reading to say, "What are these authors doing that
really makes their books good, and could I try something like that?" So
why don't you write down an adventure story on here [she pointed to his
writing record under "topics I know and care about"], and we could
conside- another day, getting started on working on becoming an
adventure writer. And it would take time and hard work; it wouldn't be
something that would happen over night, but it's possible, I think.
Billy: I don't think so.
Rosaen: [ bet it's possible.
Billy: I don't think so.
Rosaen: I bet it is. What about stories zbout kids? You enjoy reading them.

Would you ever consider writing about them? It wouldn't have to be
necessarily a story. Have you ever pretended that you're someone else and

SGraves, D. (19%3). Writing: Teachers and children ot work. Portsmouth, NH:

Heinimann.
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Example III-A (Continued)

written acout something pretending you're somebody else? Like
pretending you're another kid?

Billy: [ don't remember ever trying something like that.

Rosaen: Would you be interested in trying that as a new idea to write
about?

Billy: Pretend I'm someone else? I guess ... (1/31)

They left this topic for a while and went on to discuss other parts of the writing
record, including "Skills I can use." Billy was willing to list "read, spell, organize
thoughts and punctuation.” He also insisted on including, "can't wrile an
adventure story or any kind of story" in the list. Rosaen encouraged him to

consider taking this on as a challenge so he would be able to change it from

1" 1

"can't" to "can. Sprinkled throughout the remainder of the conference were

points of encouragement such as

Rosaen: (looking at a piece of descriptive writing in Billy's folder) You see
that's the beginnings of a story. You could even go back and use that for
the beginnings of a story that you say you “can't" write ... I see another
one here.

LER B B B ]

Rosacn: A true story about deer hunting--here's another spot that we could
start with for an adventure, to make you become an advznture writer, that
you say you're not .. sometimes wrters start with true stories and turn
them into fiction and that's a way they get ideas.

LE R R BN ]

Rosaen: Is there something you think you'd like to work on next in your
writing? Are you interested in taking on this challenge of seeing if you
can learn to write stories -~ud feel good about it?

Billy:  (inaudible response)
Rosaen: Or would you rather try something else? (long pause) Why don't
you do some thinking about that. because you won't have time to work on it

today anyway. (1/31)

RS R RS

+
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Example III-A (Continued)
Compare and contrast the following segment of conversation to what he wrote in
his Self Evaluation (Example II-L):
Billy: [Writing an adventure story is] something I can't do ... that's
something 1 can't do.
Rosaen: Are you saying it's something you're never going to be able to do”
Billy:  Probably.
Rosaen: Well, let's see, let's see what we can do about that.
Rosaen could sense Billy's reluctance to try scmething new, and wondered if he
was worried about whether he could be successful at it. As the conference ended,
she reminded him that she would be there to help if he decided he wanted to ury.
A few days later, he came up to her and said, "I'm ready to become an adventure
writer.” During the next few weeks, he discussed ideas for an adventure with his
classmate, Stan. At Rosaen's suggestion, he also attempted to revise a letter to his
grandparents (Example II-A), but he n’ ‘er followed through on the revision or

on sending it.
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Example III-B: Broken Heart Poem

(assigned by another teacher to decorate the hall for Valentine's Day)

-
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Example III-C: February 11 Journal Entry
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Example II[-D: Journal Entry on Losing a Pet
(Students were asked to write in their journals about how they felt about losing

something that was important to them.)
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Example III-E: February 28 Writing Conference
According to Billy's Writing Process Summary Sheet, he began writing his
adventure story on February 15. Due to longer mini-lessons during the Authors’
Design unit, workshop time was limited. The following conference with Rosaen
took place after they had spent the available workshop time developing an
introduction to the story:
Rosaen: So, fill me in on what your thinking was about the story. I'm kind
of lost on what you wanted to do.
Billy: Our story is about this dude ...
Stan: Who makes up an invention.
Billy: Nick ...
Rosaen: OK, why don't you read what you have so far.
Billy: I'll read it: "Nick was a very smart boy, 10 years old. He lived with his
dad and mom. He had two brothers and a sister. The oldest brother was 17.
The next oldest was Nick. The next oldest was the other brother, who was 6.
The sister was 2. He had a lab of his own in the basement. His parents
knew he was very smart. At the present time he is working on a radin
controlled lawn mower. He was about an hour away from being done with
it."
Rosaen: OK, so you've sort of set the scene here. You've talked about who
Nick is. Now, just talk to me about what your ideas are about where you

want this story to go. What are you thinking?

Billy: He could invent something like, I think we want him to invent
something that's been wanted to be invented for a long time, right?

Stan: Or just come up with an invention that we need.

In this segment of the conversation, in addition to becoming updated on their
progress, Rosaen wanted to find out more about what Billy and Stan had in mind as
authors, and then tried to make connections with the Authors’ Design unit the
class was currently engaged in. She directed their attention to the Authors'

Design framework the class had been studying, which focused on studying the




Example III-E (Continued)
relationship among: topic, form of writing, author's main idea or purpose,
audience, and audience response. The conversation continued as follows:
Rosaen: You can use this [authors' design framework] to plan out anything
that you're writing. It doesn't have to be a poem or whatever. Now you've
chosen your topic, which is that you want. What's the kid's name?
Stan: Nick.
Rosaen: --Nick to invent something. And one thing that we might want to
think about is, first of all, who is your audience gonna be? Who do you
think would want to read this story? Who are you writing for?

Billy: We're gonna put it in the library.

Rosaen: Ok, so it would be other kids abcut your age? Do you think any
grownups would read it?

Billy: Maybe the librarian.

Rosaen: Ok, so mostly kids your age, but grownups might enjoy it too?
Billy: I don't think they'd emjoy it, it's kind of a kids' story.

Rosaen: OK, so this is a kids' story. All right, now, (looks at Authors’ Design
sheet) it says, "Who is the audience?" we've talked about that. Now, "What
do they know or need to know?" You've shown them some things about
what Nick is like. Now, what about this invention? We have to think about,
you were thinking that you wanted it to be some kind of an invention that
people haven't thought of before?

Billy: Something really neat.

Rosaen: Something really neat. So, what kind of reaction are you thinking
you want to get from your audience? What do you want the kids reading
this to think or feel when they're dome or while they're reading it?

Billy: That they can be smart too. I don't know.

Rosaen: That could be ...

Billy: Kids their age, v~ they could try too.

Rosaen: All right, that could be one thing. What are some other

possibilities? Not just necessarily what they would learn, but how do you
want them to feel while they're reading it?

L.lly: 1 want them to like it.




Example III-E (continued)
Rosaen: You want them to like it. Ok, let's work on what it means t0 like
something. When you like it, what kinds of feelings are you having,
especially with this topic?

Billy: That he's smart.

Rosaen: That would be an opinion that they would have. Do you want them
to be excited? interested? bored? sad? happy?

Billy: I want them to feel inmterested and want to keep going and keep ...
reading.

The conversation continued for quite a while with Billy and Rosaen (with
occasional input from Stan) playing around with possibilities of different
inventions and plausible circumstances under which an invention would be
included in an adventure story, as well as where the exciting parts would be. She
referred often to their own reading experience (e.g., "Think about what makes
you want to keep reading.") as a way (o help them link their reading experiences
to their writing. In addition, she kept emphasizing using themselves as a source
of information to think about what would appeal their audience:

Rosaen: Who would you really be worried about and turn that page to keep
reading if that person got saved?

Billy: Who would you?

Rosaen: Who would 1?7 One of my kids, certainly, or people I know.

Billy: His mom.

Rosaen: Or certain famous people.

Billy: Cosby.

Stan: No, I don't like him.

Rosaen: Or, if it were a character that I just really liked in the story--
somebody who, once the story got going and I read about the character and
I really thought the character was 2 neat persoa. It wouldn't have to be
someone from my real life. What about you? (long pause) You don't have
to decide all this now. Ok, so you've got your scene set, and you've got, sort

of, his invention worked out, now where do you want the story to start?

Billy: Like start right now saying, like, in five days therc's going to be,
five days from then there's going to be this coatest for imventors.
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Exampie III-E (continued)
Rosaen: Ok, do you think, would it be helpful to you to sort of make a list of
events of how you want them to turn out before we forget all these, or do
you just want to start writing? Which would you rather do?

Stan: (inaudible)

Rosaen: Do you want to plan out your events a little bit? Sort of like a real
short outline?

Billy: What do you think we should do?

Rosaen: I'm not the one who's going to write this, so, I think either way is
fine. It sort of depends on what you prefer.

Billy:  Start writing.
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Example III-F: Fairy Tale (March 19)

L ]

Name:

WRITING PROCESS SUMMARY
&S

- T
1. | mtfworking on a ¥:;"r7 10\/8
(tdrm of writing)

about Ct Pr ' V\ ce
(topic)

2. Date started: g" ( é ‘q {

3. Writing Process Phases:
Fill in dates you worked on each phase:

e 3-13-9
- 542-91
= 3z )
e = - 3-41
R

4. Decisions on Sharing: wiTh A ﬁ foul® 7L
Date piece was put on “hoid" and filed in writing folder: NoT fu’ on Lo/d

Date piece was published: g - /g - q [

-~

!

Date piece was shared: S~/$'C}‘ How was it shared? _| W
a _ alnup
\] 1

Continued on next page
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Example III-F (Continued)
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Example III-G: March 19 Writing Conference

Rosaen: 1 wasn't here last week. I didn't have a chance to know what you were
working on. Are you almost done with it?

Billy: Finished.
Rosaen: Completely finished? OK.

Billy: Unless I think of some other ideas.

*ok k% Kk

Billy (reads ending of story):

"And now, I proudly present Nick with his trophy and certificate.” A ripple of
applause came loudly from the audience. Nick was beaming. So were his parents
and brother and sister. Ten minutes later Nick was sitting in one of the chairs at
the White House table enjoying a feast in his honor. "My compliments to the
chef," said Nick.

"This is great food,” said his mom.

“Yeah," said their dad.

"Thank you so much,” said Nick.

"You certainly are welcome,” said the Piesident.

* * * *

"I'm second! The world finals for an inventing contest and I'm only second!
Why not first? This is the first time I haven't been first place in an inventing
contest.”

"It's alright dear,” said his mom. "Like they say, 'Sometimes you eat the bear
but sometimes the bear eats you."

"Oh well," said Nick, "maybe Ill be first next time," Nick said.

"I'm sure you will," said dad.

Rosaen: So how do you think you did?

Billy: (shrugs) I don't know.

Rosaen: You don't know?

Billy: How do you think I did?

Rosaen: 1 like it a lot. I think you have some really nice parts to it, like the way
you set it up ahead of time that he had this invention, you explained where they
were going. [ like the way you changed scemes--I saw your little stars on the page
to show that you were changing scemes. And I really like your ending where ycu
didn't make it that he got first but he got second. It made it seem more realistic.
What do you think?

Billy: I don't know.
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Example III-G (continued)

Rosaen: Is it hard to stand back and look at a piece after you've worked on it so
hard?

Billy: I erased Stan's name because he didn't work on it.

Rosaen: This ended up being your story?

Billy: Uh huh.

Rosaen: When do you think it switched from the two of you to yours?
Billy: This part right here, he helped me with. The whole rest was mine.
Rosaen: How'd that happen?

Billy: He quit and started talk ... he quit working on it and started talking to
people around him, and I was the only one working on it.

Rosaen: OK, so youre the ome who got really interested in it and then he just kind
of went off and got focused on something else. Which part do you like the best
here? Which do you feel most satisfied with? (Billy pauses) Usually when [ write
something there are parts that I like better than others, like I feel really good
about one certain part and then others are OK, but they're not quite as good as one
part that I really like.

Billy: I like this part.

Rosaen: What part is that?

Billy: Where they're traveling in the car and I'm squished.

Rosaen: Teil me about it.

Billy: I don't know, it just sounds real, because that's what we do.

Rosaen: OK, so you relied on your own experience to figure out how to add those
details?

Billy: Uh hub.

Rosaen: What other parts do you like?

* & Kk k&

Rosaen: How did you come up with you idea for your ending, that he didn't get
first place? How did you get that idea?

Billy: I just thought, because I don't like stories when you know <xactly what is
going to happen because the main character always comes out the hero. So I
decided I'd make him not first place and make him not the real hero, but he was
kind of because he did go to the world's finals.




Example III-G (continued)

Rosaen: Ok, so he was a hero because he did something special, but he didn't have
to come out on top to be that hero? That's a really neat idea.

L

Rosaen: What parts about that do you like? ... The way you set that ... here's where
the real adventurc comes in, right? What parts about that do you like? (Billy
pauses) Help me understand a little bit more about how you created this and
thought of these ideas.

Billy: I probably wouldn't have all these ideas if we hadn't, if me and Stan hadn't
had a conference with you.

Rosaen: So it really helped you to talk about it? Did this come from that
conversation where we started asking a bunch of questions like, "How's it all
gonna happen?”

Billy: Uh huh.

Rosaen: So do you think that technique works prewy well for you?
Billy: Yeah.

Rosaen: Anything else you think we should talk about with this story?
Billy shrugs

Rosaen: Now, would you call yourself an adventure writer now?

Billy: I don't know.

Rosaen: What do you think?

Billy: Would you call me an adventure writer?

Rosaen: 1 certainly would. Who coald we share this ith?

Billy: i'm gomna put it in the library.

Rosaen: It's a great story. Are you gonna put it in the library?

Billy: The school library.

ok ok ok Kk K

Rosaen: Well, this is a nice story. | was thinking that if you were going to put it
in the library it'd be nice to have a cover for the pages.

Billy: 1 could get somebody, or maybe I could draw the magnum, the rail splitting,
and the guy hanging onto it.

Rosacn: Yeah, now why would you pick that sceme to put on the cover?
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Example 1I-G (continucd)
Billy: Exciting.
Rosaen: To get people interested in finding out more about it? OK, that would
show it's a real adventure. Now I'd like to hear your opinion on whether you
think you're an a’ :nture writer now, I gave you mine.

Billy: Yeah.

Rosaen: Any ideas about what's coming next for you, once you get this into the
computer?

Billy: Maybe another one, I don't know.

b
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Example III-H: Writing Process Summary Sheet and Partiaily Typed Version of
Adventure Story

Name: !-— J

WRITING PROCESS SUMMARY

1 | am working on a S/C (7

(form ofwnting)
about /7‘ K 'C/
(toprc)
2. Date started: -2 ~ “: - C] l

3 wWrting Process Phases:
Fill in dales you warked on each phase.

Prawriting
21591
Drafting ]
Z 15— — 327\

Revising
Editing .

2115 ———2 )
Publishing c -

- 1§ — S
I

4. Decisions nn Sharing: Pt/l'/" e ) "A/O 5
ot

Date piece was put on “hold™ and filed in wnting lokder: ___

Date piaca was published.

-~
g )
=P

SIS S
Date pi8ce was shared: How was it shared? [ /' /

)I br‘ar‘j
V4
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Example IIi-H (Continued)

NICH THE INVENTOR

NICHK WAS A UERY 5MAQ8T BOY AT irltE
AGE OF 10, HT CIVED WITH RIS ORG
aMD 1o, RE HAD 2 2ROTHERS
A*i2 o SISTER., THE JLDEST WAS HIS

(7 - QL EROTHER. InE MEAT
NLTGEST wifA5 NICK, ThE SVHER
OO THOR WAS € OND HIS SIS e AT

e HAD A LAB OF HIS CL.M! IN THE
BASEMENT (HIS PARENTS HiNMEL] HE
LWAS & SMART INUVENTOR.. AT THE
PRESENMT TIME HE WAS IWORBKING Oy ~
RADIO CONTROLED LAWN MOWER. HE
LHOULD BE DONE WITH IT IN AN HOUR.
He had another invention. 1t was a
box that was 1 and i half by a half
foot that held a con*tractable pole
and on the top of that poie was a
fake hand. On the side of the box
was a button that made the ""hand"
open and close. He was planning on
entering it in a invention contest.
His parents were going to take him
and his brothers and sister to Florida
for it. On the way they were going
to stop imw Ohio to go to Cedar Point.

o 3 0 K K K K K K K KKK KK K R KK

"I'm squished' said Meloney
(Nick's sister). "I don't want to
hear that any more!" replied their

Continued on next page
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Example lI-H (Continued)

Dad ~ Ele're almost there. Finaly! said

Nick. They went to their hotel z2nd
checked in. Then thsy went
swimming in the hotel pool until about
5:30 =m. Tren theu went incide,dried
cFfF,arnd tried o decide which
resteravut to wnich to go. Pizrig Hu*!
s a1d WMeloney, "Ra'l, 5 aid Jim . ANick's
17 year o' orothier. Lets go to
saomthing they don't have where w2

liva., ‘“‘How ‘beut tne ‘Silwer Platter'”
caid their Dad. 'lsaw it when we
came to the hote!''. 0.4, they alil

said. So they did.

The next day dawned bright and
clear, "The perfect day for the
perfect placel" said Meloney.
'"weah,exept I forgot muy stereo!’
grumbled Jim. “I'm hungry!'" whined
Steven,Nick's &6 year old brother.
"you're always hunagry.' said their
Dad. Then theu ate breakfast* and
headed for Cedar Point.

*_************#*##*****

" Jet's go on the magnum first''.
o' samg their Mom, “"I1f you 90 oON
somethir@ so fast,first You'll be sick.
nlLe'll go on the ferris wheel first
then we'll go on the magnuni

****#**#*****####*****##

D"HELPI" HEELLLPP!V Screamed a
kid. He had been on the magnum and

Continued on next page
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Example III-H (Continued)

the rail had broken right on top of
the highest hill! The car had luckely
landed on the other rail and gone
safely down to the ground. But he
had grabbed the raii and was hanging
there YHELPIY "HELP!I'* He desprately
yelled. *'1'tl get my hand thing anca
save mRim! He ran to his Dad and got
the car keus,went to the car,got his
"mWand'',and,ran te the Magnum. He
was Jjust in time. Right when he got
there the rail brekel The bey was
£ailing fast! Nick frarticly hit the on
butten. Then over,up,up,some more.
1+ sailed right over his head! Nick
had to act fast., He hit the down
button and the over button and
grabbed him about 20 feet from the
ground!

A A A A A A A A AR A R A K R R R R KK KK R KK

That night at their hotel they
watched the whole thing on the
news.The newscasters made Nick out
to be a hero. While they were
watching,the phone rang. It was the
hotel lady saying,"Its Pres.Bush on

the phone for Nick.'" Nick answered
the phone and the pres. said "nick,I'm
very proud of you." "'I'm going to

personaly see to it that you get a
trophy and a $500 certificate to
touys-B-us!'"" " Thank- you,thank-you."
csaid Nick. Then he ran to tell the

Continucd on next page
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Example [1I-H (Continued)

others. They were to go to the
llhite House on their way back from
the invention caontest.

O A A A F A K kR R A K K A K R R K KR
The judging of the inventians had
ctarted at 8:30 Am nowuws it was 5:15
that evening. It was now down to 6

contestants,

One of them was Nick."
Scontestants. Sweat was deipping
from all the remaining contestants
brows. One of them, Ugene




Example III-I: Billy Shares Adventure Story (March 20)
Billy chose to join an optional sharing session. He said he wanted a turn, but
wanted Rosaen to read his story to the group. When she insisted that he read it he

finally agreed, and read the entire story. Below is an excerpt:
Billy: (rcading his story) “Help, help help!" screamed a kid. He had
been going on the magnum and the rail had brokcn on the highest hill.
The car had fallen and just barely landed on the other rail and went
down to the ground. But he had grabbed a rail and was hanging there.
“Help, help!" he said desperately--he desperately yelled.

“I've got it," said Nick. "Il get my hand and bring him down
safely.” He ran to his dad and asked for the car keys and sprinted to the
car. He was just in time. Just as he got therc and put it on the ground
the rail the kid was on snapped. What happened next was too fast to
follow with your eyes. The boy was falling fast. Nick frantically hit the
ON button and raised it up and opened the hand. The hand shot up while
Nick was maneuvering the controls. The hand went up up up and sailed
right over the kid's head. Nick had to act fast. He hit the the DOWN
button and the OVER bution and grabbed the kid right about twenty feet
from the ground. Slowly Nick lowered the hand and the boy to the
safety of the ground.

That night in their hotel room they watched the thing on the
news. The news broadcasters made Nick out to be a hero. While they
were watching the news the telephone rang. It was the hotel person
saying, "It's President Bush on the phone for you, on the phone for
Nick." Nick answered the phone and President Bush said, "Nick I'm
proud of you, so proud of you that I'm going to see to it that we have a
ceremoay congratulating you, and presenting you with a trophy and
$5,000 certificate to Toys R Us."

"Thank you, thank you Mr. Bush," said Nick. Then he put the
phone on the hook and ran to tell the othcrs they were to go to the
White Honse in Washington DC on the way back from the inventing
contest...(Billy continues reading until end).

Now there's one more {piece to hear in th~ group]

Rosaen; What do you think? ... Are there any parls that you liked that
vou could help Billy know about?

After reading his story, Billy seemed eager to move on. Rosaen, however, raised
the question, "What do you think?" to elicit a response from Billy's audience.

After general comments such as it was "cool,” "long," and “"weird," a few students
began to elaborate on specific aspects of the story. For example, Iris commented
that she liked the part where Nick saved the kid. He also got feedback that there

were many parts of the story that were “creative,” followed by particular
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Example III-1 (continued)
examples. In addition, Billy was asked how long it took him to write it, and he

replied, "I don't know: two, maybe three weeks."
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Example III-J: Journal Entry Reflecting on Writing Workshop Participation

(March 27)
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DISCUSSION:

As these examples show, Billy chose to0 focus primarily on writing his adventure
during the available workshop time. Compare and contrast how he spent his time
and the kinds of things he wrote during Phase II with this unit's examples. At this
point in time, how would you characterize him as a writer?

Unit 7: Authors' Exploration. In our final unit of the year, Authors’
Exploration (April 22-May 16), we attempted to build on students' interests and
explore how authors get ideas for their writing. We engaged students in whole-
group and small-group exploration of book sets and asked students to select one genre
to explorc (e.g., biography, memoirs, fantasy, mystery, realistic fiction, adventurc).
Especially during this unit, "writers’ workshop” looked more like "readers’ and
writers'" workshop, where students were encouraged to spend workshop time
reading as a source of writing models and ideas. The following are Billy's journal
entries, and self-evaluations. He did not begin a new piece during this time period.
He did participate in various book explorations and typed his adventure story into the
computer (Example III-2I). As you study the examples in this set, compare and
contrast Billy's self-report with what you know about his writing and his actions

across the year.

(; .
\.jl'
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Example II-K: April 22 Journal Entry: Authors are People Too

-2
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Example III-L: Authors' Exploration Unit Planning Sheet (assigned May 14)

Name: [ ]
Date: S‘ ?4

Authot’s Exploration Unit

1. What kind of piece are you going to publish?

Q(JO'?S‘)L‘vC Fic tiok ac/wﬂfafg

2. What form are you going to use for your piece? ( picture book, poetry,
chapters, etc.)

Plsin OC/ 5*0")’

3. How will you decxde il your piece is good?

asK ohels

88 -
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Exampie III-M: Authors' Exploration Uit Reflections (assigned May 28)

we L ]

AUTHORS" EXPLORATION UNIT REFLECTIONS

1.) Look through your writing folder. For each category below make a
11st of titles or subjects of your pieces this year.

—KIND OF WRITING . TITLES OR SUBJETTS

Wi C/ ‘

Journal writing

WhaT T gor T07 G 4 -w oS X~ mas red/ 7, © 25,
Personal Stortes

MITE Tihe N1 o
Fiction Stories ’

Presents o fers,

Poetry
Plays Non€.
?.
i Fantasy M
m 0 ¢ .
Mystery
. onr €.
Other g
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Example III-M (Continued)

2.) How could you explore BIOGRAPHIES and memolirs to help you improve
your writing?

Cacx& em.

3.) How could you explore different subjects (such as plants, dinosaurs,
history,sports) to help you improve your writing?

f\(—ﬂd ﬁLLOth— Thews

4.) How could exploring different types of fiction writing ( chapter
books,1lustrated poetry, picture books, short stories) help you improve
your writing?

=AU ¢ owld g et id eet.S

T ot 2m.

Continued on next page
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Example III-M (Continued)

S.) Wnat kind of plece are you working on now?

% =,

would you like to continue working on it or would you itke to start a new
piece? >

£7 Contie So D can
gﬁ(’ P )ed.

6.) Which exploration group would you 11ke to join right now to heip you
work on your current plece or to explore Ideas for a new plece? wHY?

Circle one and tell why.

4§IOGRAPHY
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Example IHI-M (Continued)

h WHY?F . OL@A, MaV € T deus.
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Example III-N: Evaluating My Growth as a Writer (assigned May 30)

fvaluating My Growth as a writer

Criteria for Writing Workshop

1) Actively participate in a varfety of activities to stimulate thinking before
writing.

2) Develop questioning strategies to clerify writing.

3) Interact with othgrs in order to become part of a community of writers.
4) Increase ability to understand that writing is an ongoing process.

S) Participate with other children in editing.

6) Use resources In writing projects.

Name:.

>-30

Date:

Think back over your year in writing workshop. Circle the grade that
you feel best describes your growth ag a writer this year using the above
criteria and explain why.

Unsatisfactory Satisfactory  Improving

" BeconSe L write abr
Ot Fﬂfcyé o~ publish e,
fnd Tw alsl” o ffer e

QZVLSCCJt’ be

93 10y




Example III-O: Myself as a Writer (assigned May 30)

Name: L j

Date: 6\3 D —

Myself as z Writer

Piease write your answers to the questions below to reflect on your growth as a
writer this year:

1. Participating in the Writing Process

a. Give examples of what you do to get you to think bcforc you write a

piece or work more on a draft: -Tq\ ’ o % s

e Ff'aci Vo6 s

b. Give examples of questions you ask yourself to make your writing

| casier for people ic understand: W cu M Z:
palee  Mis wnd eM8tynde ble

c. In what ways is writing an "ongoing process"'? What is an examplc of
a piece you worked on this year that was part of an "ongoing

process”?
)(DM ol L oV 7

bUQ«I’)&DMF Nelte fzar/‘.;_

Continued on next page
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Example III-O (Continued)

d. Give examples of times you have gdited this year and the kinds of

things you \:;k;d;:\whcn f edilcjti—yp& 4 O ~ 7)/\/6
Compater:

e. Give examples of resources you use in wriling projects:

Pc Ne, [
PQQCF

2. Improving the Quality of Your Writlng

a. How does thinking about Author's Design help you work on making

your writing better? _ , /7/,
dpe®dNT AUTHOR'S DESIGN

b. Give an example of how you used what you leamed in the Author's
Design unit whea writing & piece:

. /
J qQ; J n {
Continued on next page
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Example III-O (Continued)

c. Give examples of ways you have used differeat writing techniques
discussed in the following units to improve your writing:

. !
Alt About Me (revision, using details) g\‘é\,‘\ 4‘_
Animalia  (using deuils, description) .
'x (4
Descriptive Writing  (using details, using § senses, uiing cxaggeration) A‘ n

Poery (use of language. different forma of poetry) d‘éﬂ

-

c
Writer's Workshop (collaboration in writing, responding to others’ writing, (li J .
author's day)

7L68€+ Ic{qu

¢.  Author's Explonation Unit

How did situdying what authurs do and examples of books help you become a

betier writer? \‘ a_ g ('J V\“i'

Give exsmples of how you used what you learmed in wriling your latest piece:

Put T 72; wol &

’ N nhew

ONC -
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Rosaen:

Billy:

In some

Example III-P: Group Interview Excerpts

What's it been like to learn to write in your classroom this year? What's
it been like?

could make it more interesting.

Rosaen:

Billy:

Because

What make that hard?

ways it was kind of hard because we had to think about ways we

sometimes you just can't think of any other words to use.

Rosaen: So you really had to stretch your brains this year a little bit and work on
it a little bit more? Who else has commeats?

LR EE R R B R J

Rosaen:

Billy:

How different [has this year been compared to other English classes]?

English classes before we, out of the book we studied things like adverbs

and how to write a letter, things like that. I hated that. Now we write stories and
stuff. I like this a lot more,

***‘,,gk******

Let's hear from

Rosacn: Do you consider yourselves to be authors?

(chorus of responses)

Rosaen: OK, I heard Billy say yes, Barbara, you said yes. What do the rest of you
think? Kelly, did you say yes?

Kelly: Yes.

Rosaen: Karla?

Karla: No.—

Rosaen: No? And what about you, Iris?

Iris: Sort of.

Rosaen: Sort of, and Timmy?

Timmy: I just sit around thinking about different things.
Rosaen: So do you think you're an author?

Timmy: Not really.

Rosaen: Ok, now some of you said "yes" and some of you said "no."

the "yes" people first. Why would you say you're an author?

9710¢




Exampie III-P (contiaued)

Billy: Because authors are people who write stories or books, and that's what
were doing. We're writing stories and poetry and short books ...

Karla: But we didn't publish them either.

Barbara: Yeah.

Billy: We can publish them if we want to publish them.

Barbara: I published like two or three of mine. I published my “Yesterday" book.
Billy: I published a couple of them.

Kelly: I published a couple.

Barbara: And I laminated it and I put the binder on the side so mow it's now it's a
regular book.

Billy: So I consider, at least me an author.

o o ol o ke o ok g

Barbara: Anyone can be an author if they write something. I don't think that it
has to be published or it has to be out on the market ...

Billy: I don't either.

Barbara: ...just to make you an author.

Rosaen: OK.

Iris; I think I'm sort of an author mow that I've heard what they've said. Because
sometimes I, I write a lot of poetry and I think that I'm an author because I've

been writing a lot sort of in writing workshop. So I sort of think I am and I sort of
think I'm not.

LER I E XX

Rosaen: Is publishing the most important part of being an author?
(chorus: no)

Karla: The most important part is probably...

Billy: ... making it good.

Kelly: Yeah, how good it is ...

Karla: Making it interesting, and explaining things that you write about,
explaining characters, and explaining...
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Example III-P (continued)
Barbara: 'cause you might only have one or two really good stories...
Billy: I'd rather...
Barbara: ... and that's better than having 10 or 12 really bad stories.
Billy: I'd rather put some time into one good one than write a couple ..
Karla: 11 or 12 bad stories ..

X gk R R Xk

Rosaen: 1In science or social studies, compared to communication arts, which kind
of writing do you think you're better at?

Billy: [social studies] I'm not very good at coming up with ideas for stories, and
when I do, I can never put them down on paper.

Barbara: Same with me--I can think of something and ...

Rosaen: (to Billy) Oh, I think I've read an interesting story or two from you.
Billy: I don't thirk so.

A ok ok ok ok kK

Rosaen: I want to ask you what you think the word collaboration means.
Billy: You work together and ...

Karla: In groups ..

Barbara: You talk ...

Billy: It doesn't have to be in groups, could be just two people ...

Barbara: You talk with someone else besides yourself.

Kelly: You communicate with each other.

Rosaen: For what, what reasons do you talk?

Karla: Get ideas ..

Billy: Get ideas, and to help each other make their stories more interesting.
% ok ok ok ok ok

Rosaen: How does communication arts this year compare to other years?

Billy: I liked it a lot more than all the years before.
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Example III-P (continued)
Rosaen; Did you? What was better about it?
Karla:  Everything.

Billy: You got to do what you wanted, write what you wanied, have as long as you
wanted.

*Ok &k ¥

Billy: [In past years] we would just talk about “this is how you write, you should
make it descriptive" and stuff like that. This year we gol to use it instead of just
talk about it.
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DISCUSSION:

Understanding a student's writing development is difficult and sometimes confusing
because there may be conflicting information to consider. Discuss with your group
whether you see some discrepancies among what Billy says, does, and writes. Use the
learning dimensions to help you support your ideas.

Making sense of Billy's progress during Phase IIl. We called this
phase Delving More Deeply Into Authorship. With your group, consider the extent to
which Billy did participate in the writing community as an author and what
authorship meant to him. Also consider what he might have learned from his
participation. Which learning dimensions stand out in this phase, and why .u you
think so?

Appraising Billy's Writing Development Across the Year

Close study of Billy's work over time raised some perplexirg questions. Two
kinds of questions kept emerging:

1. What should count as learning in a writers' workshop?  The four learning
dimensions became equally important areas in our planning and teaching across the
year. We structured your analysis of Billy's development around these dimensions as
a way of exploring both the process and products of his writing in depth.

*To what extent did you find these learning dimensions helpful and adequate

to explore Billy's development? Why or why not?

*Do you agree that these four dimensions are equally important? Why or why

not?

*Given your own knowledge, beliefs, and experience in teaching writing, how

would you revise these dimensions?

2. Did Billy grow as a writer? We believe he did grow in all four learning
dimensions over time although his development was uneven and sometimes even

seemed contradictory. By considering the nature and amount of his participation as

101108
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well as the products he created, we got a much richer picture of Billy's growth as a
writer (see ESC Repoﬁ No. 58 listed in footnote number 2).
*Use your own dimensions of learning to decide whether Biily grew as a
writer, and in what way. What examples could be used as supporting evidence”
*Return to your first impressions of Billy's strengths and weaknesses as a
writer from Section I. How have your ideas changed?
*Look at your notes from Section I and think about what assumptions you
brought about what counts as evidence of learning to write. Have your ideas

changed? If so, in what ways? Why?
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Section IIVI: Examining and Revising Beliefs and Practices
When we began the school year, we were not certain how our learning
1 community would evolve, and what changes we would need to make in our practices
that would foster the emerging vision we had for our learners. We were teachers in
transition aiming to support students in making their own transitions from a more
traditional approach to learning to write to benefiting from writing in a workshop
setting. Our study of our teaching and our students' learning caused us 0 examine
our beliefs about teaching writing and the extent to which our practices were
ceusistent with our beliefs. This included paying attention to what counts as
learning in a writers' workshop, and how we would go about documenting and
assessing students' learning.
Issue 1: Documenting and Assessing Student Growth
Both our research and daily teaching helped us document Billy's development
as a writer. The following were potential sources of information about Billy's
participation and learning:
* Videotapes, audiotapes and field notes of writers' workshop (e.g., mini
lessons, sharing time, writing conferences, whole and small group discussion)
*Writing folders (drafts, final copies, writing process summary sheet)
*Student journals
*Day books
*Writing record
*Written unit reflections
*Student self-evaluation
*Planning notes
*Status of the class records (one-page weekly grid of daily notes about what
individual students were doing during workshop, such as writing a piece,

collaborating, reading)
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*End-of—year‘individual and group interviews

*Teacher joufnals
Discuss with your group which sources would help you learn about each of our four
learning dimensions, and why. What additional or alternative suggestions do you
have for inquiring about student participation and learning? What are record
keeping devices that have been helpful to you?

Using your notes from Section II, list and write a brief description of the
learning dimensions you would use to guide your planning, teaching and assessment
of writing. List ways you would document student growth in each of your learning
dimensions. What difficulties do you anticipate in documenting student growth in
these dimensions? At report card and parent conference time, discuss how you would
use this information to assess and communicate students' writing development.  Are
some areas more important than others? Why or why not?

Issue 2: Clarifying Beliefs and Practice

Return to your written description of a literate environment and what you
would look for as evidence of student learning (Introductory section), and share it
with a partner. Discuss and take notes on any changes or additions you would want to
make. Then consider with your partner whether each of your classroom practices
and ideas about reporting and parent conference time are consistent with your
description. For- example, have you said that you value collaboration, but then only
plan to consider individually edited and polished pieces when assessing a student's
writing progress? Or, have you said you value experimentation with different forms
of writing, but require students to finish every piece they start? Throughout your
discussion, think about how you would revise your practice to be more consistent
with your beliefs.

As learning professionals, all teachers need to continually reflect on and

revise their practice. Developing our case on Billy's learning served that purpose
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for us. We hope the notes and ideas you have written down and your conversations
with your colleagues will serve as a starting point for ongoing inquiry into your own

teaching.
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