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INTRODUCT I ON

During the past decade there has begen a feccus on chitaren's

writing., Ouercies into ohildren’s understanding or written 1anguage
nove produced a wealth oI researcn In ear!ly <childnooa on tae

genesis o0f writing (Bissex. 1980: Dyson, 19383, 19281: Edelsky &

3.

o
[\l

amith, 188a; Ferreiro & Teberosky, 19862 Tavlior. 13
Researchers Graves (13383), Caikins (1383, 15886, 13991). Tchudi &
Techudi 11363}, Atwell (1288), and Goodman 1980) have given
teachers suggestions on how to provide cpportunities ror children
Lo construct their own system of written ianguage.

Graves 1963 and Lortman (1982 stated that chnildren need tao
meéast gertain criteris berore writing. The criteria mentioned
rneiuded  having 2 reason or purpdse ta write, being ramiliar wimn
the penre. and having a need tor an audience.

Calkins (1386 believea that second grade can be a time ar
gxpansion if children have an audience. are encouraged to tacus on
content. and have opportunities to re-read and retlect aon their
texts and subiects. A goal tor secand graders is to have thair
writing deveicop 1n harmony with their talking.

Cchildren who have ditfficulity learning to read and write =zre
those to whom rhe functionai potential or Jjanguange hss net been
made ¢lear. They have a mismatch in their own expectations of what
Panpusae i3 1or tHalliday, 1373 and how thev can use 1%. AS more
41 more time is spent on worksneets, workpooks, and testi. tne
chiid has less time for reading. weiting, ana the neegned socinal

Lferdctlon Neaessdary For deve  upInt a2 séaEsc2m OFb meaningg. Lt
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children utten work on skills in isolation, and learni.g becomes
disconnected (Graves., 1985).

A numb=r of teachers have begun to conduct their classrooms in
such & way thatit chniidren are aclive participants in their languayge
igarning. keading and writing, when wviewed 25 toois to language
expression. become more interrelated rather than isoiated ‘Reutzel

& Heollingswortn. 1888).

S5tatement of the Problem

Emphasis on children’s written language 1is becoming an
interest in many classropooms. WorkKshops at natioral. state, and
iacal levels aid teachers in strategies {or helping children
davelop their writing abilities, Howewver, there has been iittle
research comparing traditiona! classrooms with writing process
classrooms. In addition, the literature on writing process reveals
little research regarding instructional! strategies.

Pen pal letters might be 3 strategy that would racilitate
developnent or written languaze. The genreg ot the rrisnaly tef*tor
provides the child with Graves®™ and JWortman’s criteria z2na a
natural enviraonment for growth of uritten expression. The sirategy
ot pen pal letters. in which chilaren <correspond with oalder
individuals. allows ror original expression, elicits responses, andg
s & natural lire experience,. Szcond graders' pen pal Jletters
should provide the opportunity fto write using a wvariefty ot
functions, thus ieading to more advanced and sophisticated tvpes of
Writing, such ag expository, narrative. and postic modes.

Porpose of Lowe siudy
The purpase of this gtudy was to compare the devolapment ol

written longnaye and ite functionsg throungh the stratogsy or personai
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corlTespundence i six traditional and six writing process second
grade classrooms. The study involved investigation ot seccnd
graders’ letters to university undergraduates,

REVIEW JF RELATED LITERATURE
The review of the literature for this study focused on the

areas of written language and the classroom strategies which zare
most pertinent to this invaestigation, and reports literature in
four maior areas,. These include children's written laneguage
development. the functions of writing, writing process classrooms.
and pen pral letters.

Children's Written Language Deveiopment

Researchers have identified several behaviors hat serve as
children's tools for constructing their knowledge aoout written
language., These tools include oral language. dgrawing. socia:
interazction and play. and scribblies (Daiute., 199G: Temple. Nathan.
Burrig, & Tempie, 1988). Goodman (1985, identified othsr
construects that children develaop. These include categcories,
ievais, and principies or written language development.

Several authors (Ferreiroc & Teberosky. 1982:¢ Temple et al..
1988) have reported that children ~pmpose before they write by
drawing piciures and talking about them. Urai expressian and the
other teools of chiidhood provide an opportunity tor chiltdren to
organize their thoughts, Interaction with picture books. as well

as ppportunities for self-generated drawitgs. gives voung cnildren

a sense of nuw pictures and words go topgether to teli a =ztaorv
tatrickland & Morrow, lupBgr,

Children learn about writing by nhserving = 1lled others and
by particapaiing with ithem on boricvary svents (Morrow., 12200,
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Morrow arguced that children’s involvement i1n written language is
typically connected to social situations with seltf-1nitiated and
self-directed interactions, According to Halliday (1978) context
plays a part in determining what is said ana, converszly, what is
said plays a part in determining the context, In Hallidav’'s
opinion, these enviroenmenta! features are nect things or processes
but are of human interacirions from which things derive their
meanings,

Research in the rtieid of social cognition has emphasized the
voung writer's sense of audience and point-of-view (Cowie, 138a..
Cowie thought that imaginative story writing might grow out cr epi-
spdes from an earlier age,

Researchers have found that scribbling is an earlvy rorm or
alphabetic characters, is not random, and represents meaning
recorded in a concrete way t(Gecodman, 1935; sSampsuon, Ailen, and
Sampson, 1591). Through "kid watching." Goodman (1985) tound that

vYaery ¥Youn

[0}

chiliren’s written language is organized and resembles

specilfie forms found in adult culiture.

Functions of Writing

One can examine the functions of writing by rocusing on the
uses of writing indifferent cocieties and by looking at individua)l
writers’ purposes for writing. Britton and asscciates <195
suggested that within function categories there "is an attempt to

provide a fromework within whien to ask, or answer. the juestion,

Why are vou writing®™ t(p. 74.,.
Several  authors Nave  prosented  iLheit aotirons of  wriifen
Fangunyge  Fanciinns, Pritton i ai, 1350 peaposcd throo mnior
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areas: transacticnal (Lo get things done)., sxpressive ipersonal
interests). and poetic (feelings and ideas:.

Many researchers veileve 'nat the orzal language functions
developed by children carry over to written language dev=siopment
vChafel, 13BZ; Goodman & Goodman, 1983: Halliday. 1875: Pinnell,
15857, Hailiday (1975) maintained that seven rTunctions aIf oral
language develop in sequential order by the time a child is 22
months old. The fir~-t four are considered egcoc-centric, and the
last three broaden the child’s worlid as he or she pecomes aware of
the surroundings. According to Halliday 1978, the seven
functions are wuniversais of human culture and agevelop 1n the
Tollowing order:

1. Instrumantal function ("1 want™), which satisfies the
child's material needs;

. Regulatary function ("Do as | tell veou"'!, which invaives
the child's effort toc control the behavior or others:

3, Interpersonal tunction "Me and vou")., which alsoc rerers
to the cnild's personal greetings, such as "Hello" and "Yes;”

4, Fersonal function «"Here | come'), which rerers 1o the
child’s awarenegss of salt, and is expressed by personal fteeiinzss or
participation, withdrawai. interest., pleasure. and,or disgust:

5, Heuristic tunction «"Tell me why™!, where the child seexs
2nd tests knowledege and beszins o recognize 2nd unaersiand T he
houndary hwvtween the self and the environment:

T, lmagirabkive rfunction Mhet's oretend"r, warre the child is
abla to create nis/sher environment, as retioct2d in the woo i ot

songs, rhymes, ancd stocies: and
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7 Informative function ("1 ve got something Lo sav™r, when

the c¢chnild begins to communicale information, descriptions. and

[S%)

4

propositicns. which will dominate adult language (Halliday, 137
p. 11-13:,

Milz (1983) studied first graders’ functions af written lan-
guage develcpment for a vear. Her findings reveaied that writing
served varied functions depending on the =zenre selezcted bv the
children. Dysan’s (1363 >-month study with 22 kinaergzarten cnil-
dren found that vyoung children write difrferenciv ifor ditferent
purposes, and that these purposes are not necessarily equivaient to
those »r adults,

In a recent work, Dvsan «13881) reporited on sariy wriitten lan-
guage development as an aspsct of symbol development, she statsd
that children need diverse functiconal experiences trom their points
at view. Children also need to interact with other people who
model adul” literacy pracvices.

Writing Process Classrooms

Graves (1238%) stated that "understanding writing as commu-
niczt on 15 the heart of teaching the writing prccess’™ p. 500,
Writing process sirategies are usually round 1n a classroem where
the teacher supporrs and exhibits the phiilosapny or wnoie language
inskruction. Writing pPrccess ciassrooms raflecrt writing
experiences which include student-s=slected %0p1cs and rchoice of
genre, Non-linear or recursive writing opportunities are 1n<cluaed
daily. Children are encouraged to snare and discuss ideas., drafrt.
reviase, and contfer with each other and thesrr teacher. Editing s

porsormed vy Ll cho b acder Ul posoes 01w Lallig, The tharinz
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and publicaliun ol wurk 1s encouraged (Calkins, 1333: Graves, 1363,

180k Heald-Taytor. 198%:; Revtze! & Hollingswortao. Lludcs,
Frocess writing is child~-centered, in that the teacher accepts

e responsLTiility 1o helping eacn chiid grow in 2vers possaili:e

1)

way (Goodman, 1953). The teacher in such a classroom is willing tc
discard such traditional practices as weekly spegiling le~-50ns.
heavy emphasis on phonics for reading instruction, andsor ine pars-
ing of sentences 1or writing instruction tLoelsky & Emitn. Lima:
Watson. 1939, Thz teachers do not ses writing as a mecnanical
segqu2nce, but as a social, linguistic, and psychological s¥srtem

ctildren engage in to do their writing (Edelsky and Smith. 1354,.

Pen Pal Letters

Edelsky and Smith (1284) maintained that writing in school is
sometimes an imitation, substitute, or unauthentic exercise. They
stated that fto be engagzed in a genuine writing activity, whicn
produces meaningful text, 2 person must be engaged in four svstems
-- araphophunic, syntactic. semantic. and Pragmatic ~-- whirch
operate interactively and interdependently.

Goodman and Goodman (1383 suggested that nowe or letter
writing is one type of strategy that most involves a single writer
with another. [t i5 "only when language is interpersonai that the

writer can build a sense af bow completeiy a message musi be

represented and how form must suppert functicon” (joodman & Joocdman,
1383, p, 2960, Fen pal letters allow a closer look at languagze
ex~hanges throueh meaningrul writing experiences :Burke, 1m0,
Walliams vodied rn Daries el v whet when wrabEen o Joandote
brocomrs  meaningiat, Phoen wr o bden ey Jormae o i ah o
Irvalsg.
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Several articles and studies have reported findings rerarding

the genre of pen pal letters. Studies invaolved children rrom upper
elamentary grades. and teccused on the mechanies of writing tashe,

12967 drowhurst, 199Ut Labercanes,. l2Ed), Tellin®s " L3&7 s=uady <

rt

23 second graders. each corresponding with u..dergraduate college
students over a 15-week period. revealed significant results in
using the format of a friendly ietter. The author aiso noted tha=
tha interchange boosted children’s gconfidence in their writing
abilitiegs.

Robinson 2nd coiltaborators’ (19%1) bcok on letter writing
inciuded case studies of four cghildren, from 5= - 7+ vears of acge.
It addition to the rinding that the children’s letters revealed
uses of difrerent functions., it was also discovered that their
skitls as organizers or written language developed. All ot the
~hildren demonstrated an understanding of audience.

The use or pen pal letters for second graders should provide
an opportunity for meaningful interaction with a difrerent
audience. The undergraduate college students should Proviae a
difrerent poini of view 2and an adultl moudel for the childrer. The
letters should provide the children an opportunity tc express a
variety of written language functioens, thus providing a hasis tor

higher level and more Jdemanding modes ot writing, such as poetic

and transacitional.,
METHUDNOLAGY
The purpose 21 Lhis study was Lo assess lhe de.slopuenl o
Wwrifiten langiayvoe and rtunciinoneg wt written fansguase oo frad)¥icrag
ek oces e W J vy eeccenid o grade craostooms iallbowing . ool Tes
ol lettoers widih pen pals, The researcn fdesian nkilised asyprecty ofF
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both guantitative and qualitative analvysis. Quanit (aiive analvysis
was used to assess ¢ 2 ¢niildren's writien ianguage develapmen: in
spantaneous writing. Analvses of runctions of writien languavse and

2 resEarcne! fan Gresnadowae 100 1S 2ogut SRl aren's .lanlag

v

were addressed DY qualitative methads inciuding mnonparticipant
observation. inspection or written samples. and 1nterviews 1Goetz
and LeCompt., 1338a,. A quasi-experimental design was used to
compare tne errectiveness of pen pal letters as a strategy for
written language development with six traditional and six process
writing classroams.

The selection of 12 intact second-grade <cliassrooms was
zoducted in five phases: (a) determining the approach ©f ciassrocm
instruction from teacner information and observation: tb: adminis-
tering the WRAT-R (Jastak et al.. 1884) spelling and arithematic
suntests to establish initia) eclassroom equalifv: (¢cr grouping the
seiscted 12 clas==2s5s inta ftour homogeneous g'aups: dJ randomly
selgcting the treatment and contreol gro 25: 3Nd ‘e’ Congudcting the
study and randamly ¢gelecting three ¢ ldren +5 = 1% from each
2xperimentai classroom to pravide pen pal letiers and gtner writien
genre rer analysis,

The f{raditional classruoms were ddeniyries as 1hLe=se wh)eh
axhibited writing exr@ricnces tar the children that were teacher-

azsigned, skill-oriented, and generatiy teacher cenrrelled as o

tapiac and genra. Wriling opportunities usually occurred weekis,
Vi oewaimation bzeed  om uspel ine a0 rramme . Pt T
fornically was the center or astentaon and sy essed COrre 2finmoess.

The wiiting process ciaSwsiowns wary those whioh oxnin: boen

arpoartunitaies bor Aol wratand. she atuadont asanl by orpected tne
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topvic and genre. The strategy of process writing

#ith components of prewriting. Jratfting, revising, conferencing,

and editing. The sharing and pubiishing of children's writren work

wsSs enccuraged. Evalua ion procedures were based an 2n tnte’acnian

of graowth and cancaptions ot composing. using

representation, spelling, revising, editing, and publishing.

Juantitative Analysis

The 1z ciassrooms were grouped into four major homogzenecous

Iroups. Treatment groups were randomly selected. Groups were

identifie. as rtraditional control, traditional pen pal, writing

process control, and writing process pen pal. Homogen- itv o1t the

groups was estabklished by an analysis ot raw scores on the speiling

znd arithmetic subtests of the Wide Range Achisvement Test-kevisex

(WRAT-R) (Jastak, Wilkinson., & Jastak. 1384), The independent

variables we e the two approachses oi seceond-grade classrooms and

e

the ex=~hange ot weeklvy pen pal letters over a 1G-week pericd. The
dependent variable was pre- and pnsttest scores on the Test of
Written Language-2 (TQWL-Z) by Hamml 1l and Larsen :1338..

The Toilowing null hypctheses weie wested in this study:

1, There wil!l be no differences in the mean scores on the

Written Language-2 (TOWL-Z2) pesicest between tradil:onai

4

and writing process ciassrdoms after empioving derter-w:: inz
sirategies.

2. There will be no differenca 1n Lthe mean Score@s o ' ne
THWL-~ prstiest betye v brpditional and wrating oroeeer v L lashi ons.
Wuaiitafive ANalysis

Concomrtani to testing the above mont icnens hyvpatheses. camp e
Gl rondomly e lected chvidien’s work were anaivyoed as tao fhe oy w3
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of functions of language according to HMallidavy's 137525 seven
items. Interviews wilh 1. teachers. classroom observaiions. and

vnobtrusive data were collected and used as primary resources,
These a3tz wers a0 vyzan in aconrdance with the 1ol lawine
foreshadowed guestions:

1. Does continued interaction througih persr.nal correspondenas
provide opporiunities for second graders’ development of muiti-
functicns in written language evpression: Will the sanre of
triendly letters afford an opportunity for the children to play

with and explore tunctions of tanguage in written torm as thev do

when learning oral language?)

“e Does the ability and rfaciiity to express themselves in a
varrety of tunctions enhance their written expression 1n genres

other than triendly letters?

g In what wavs are svcond graders able Yo express knowled o

o1 socia’ semiotics (including semanticsa. syntax, and graphaphonics

raiationshipssy with an unknown aduit audience?
a“. le it pos. ible that adults’® ccrrespondence can influencs
second graders? written lang age development; It so. in what ways.
S. s it pussible for second graders to evaluate and write
about their writing experiences: Can ssecond graders engaze in a

wrlititen torm wr metalinguistics in which they express notions ol
classroom expericonces, relationships formed, ard the forms used for
tneir written work?

In addition to analyzing interviews, observations, and sampies
of Writien capression, unoshurusive data were collected. Foorms ot
unuint rusive  data included rhotoyraphs ol the «lassraoams anrt

nmallwavys outside ui the room: socic-economic sStatistics based on

-y
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trea, reduced, and paving lunches of the children: and attendance
recards of the classroams ror a perind ©f © months (Seprember -
Februaryi,

Lescriptiaon of {nhe

Six traditional and six writing process classes M = %3 chil-
drent. from four locations in the surrounding Birmingham. Alabana
ar2a. were placea intc four groups of three classes each, Each
school contained either the traditional or writing process classes,

in nrder not to contaminate the findings.

The comparison groups initially consisted of 250 second-grade

children. There were 1.8 children in the writing process class-
raoams and 22 in the traditional classrooms. The total sample
included 140 hovys and 110 girls with a L-vear age range :7iu -

dpiv, AL the conclusion of the study, 2306 children remained in the
sample. All data were analvzed for this sampie.

In addition, three children trom each experimental cliass were
randomly selected by their teachers to provide pen pal letters and
written sampl!es for analysis. When apprepriate. oiner chiidren’s

srpples Were used AS A sSRowcE 2 Tor a cancept.

Description ot the instruments

Two instrumenis were used in the qguantitative aspect at thne

studv, The Wide Range Achievement Test-R WWRAT-R: (Jastak el al.,
1984y wos uged o esbablish initial group egquality between the 1.0
secund grade classes and the four grours. The spelilinz anu

arithmetlic subtests of the WhAT-K wrre used in this stuay ey ro

onitablisn a basweline tor homosenaity ot classronoms and graups.

Frie fest wr wroatioon Loanguage CTUWL-Cr CHammi bl and e sen.

—
w
s
x

was tiven tn assess the secnnd gdraders’ spontansous wiitien

Q
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language. TOWL-2 consists of two alternative forms (A and Bs.
Forim A was used as the pretest. Form B was used at the eni ar 15
weelks as the posttest. Five spcntaneous formats (subtests: were

used in the prre- and pesttest avaluat:on for this stuay: Thematic
maturictvy, Contextual vocabulary. 3Svntactic maturity., Contextual
speliing, and Contextual style.

Treatment of the Data

Lara collected rrom pre- and posttest scores of the groups
ware analyred by an analysis of covariance. The alpha level or 0B
was used as tne criterion for statistical signiricance. Tae
rd
e

Scherr pruocedure of analysis was used tog determine individual

group significance. The Eta square test for practical significance
was calculatz=d.

The gqualitative analysis was based an samples ot c¢hildren's
prn pal letters and other written work ifrom the Six treatment
classrooms. These samples were reviewrd and assessed accarding to
Halliday's (1975) functions af language development. Three readers
established a .21 interrater reliabiiity for coging runctions in
the letters. in addition. .nterviews and fieid noues were ob-

tained, coded., and analvzed in relationship to the Tive lore-

L

hedowed guestiong.
RESULTS

Quantitative Findings Related to Hypothesgis !

A one-way analvsis of variance Procedure comparilig scores an

Fretest TOWL-2 «Form Al indicated there weig no siconiticant
ditrerences betw2en the four groups N = By at thae rime o7
prolest ine, The F-vatia nf 11736 was not signftrjcant of the |05

Q
ERIC
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ievel., thus the groups were considered to be equivaisnt in
spontaneous written languaze at the onset of the study.

To test the hvpothesis or no significant dirrerences berueen
the grou: s, an analys:s o1 Corzriance CANTGVA) was used. The
csvarlate was pretest scores. Use of tnis covariate aitowed &
hetter investigation of the erfects orf the primarvy indepenaent
varianies «Hinkle. Wiersma. and Jurs, 1&£38,, group anao apprcachss.

The assumpticns tor ANCUYVA were metu,

Fesults or the ANCOVa for the TOWL-Z> (Form EJ summary >f

student standard sccres by experimental and control! groups are
indicated in Tabie 1. The F ratio of 8.C9%2 1dr 1..31) indisated
that between group posttest adjusted means was statisticaily
significant «p «~ .0UL).

The Scheiie muitiple compariscis test was uwused to determine
group differences of the adiusted means. Rewults indicated that
there was a significant difference netween the traditional contrnl
group adiusted m2an X = a4l.4 and all otner groups (see Taple Z,
Closer inspection ar inaividual TOWL-2 subgroups’ adjusted means
indicated there were signiricant differcorces beftwerenn Jroups at the
.05 level ar above 1n ail subiesis eicept Contextual vocabuiary [F
racia = 1.491 (df 1.3)1.

Inspection of the experimental grauy 112 echildren in
tyaditional and writing crocess classes writing to pen pals: nd
the cantrol group c1Za children in lradibional end writing process
ciasses not writing to pen pais) adiusted means ot the posttest

ORI S ST et

core darl ot gl G orezanl 1t e v

Tlhiey v bowvel.
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Table 1: Summary of Analvsis of Covariance for TOWL-2
TOWL -~ Posttest Summary of Standard Scores by Groups =
Saurce 552 DF M5 F
Lovariate S.BT7T20155 1 5,573,155 510177
Eetween 221,431 3 T37. laa C.usle
Within 21,043,300 231 91. 029
TOTAL 3,818,380 ~ 35 t2l 674
<. 001
Table 2! Adijusted Means TOWL-2 Positest
Summary of Standard Scores by Group
Groups N Adi. x
Writing process evperimental 55 45, 4
Traditional experimental 56 4% 14
Writing process contral Go RN
Traditional countrol Gl A4l G

Grand mean Hila

Juantitarive Findings kelated to Hvypothesis .

keults for the ANCOVA tor teaching appreach on the ToWL-Z2
tForm B) postiest summary ot standard scores are presented in Table
3. The resulting EF-ratio of 15,06 for traditiena: ang wriring

process classronms was statssticoily signivicant hevena {noo o, o

level of significgance.
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Table J: Summary of Analvsis of Covariance tor ToWlL-- Fostrest
Summary of Stundard Scores by Approach
SZgurce SE L'F M5 F
Lavarliate .o, 1z20 i Lo, 123 SO aao
Between l.411.859 1 1.411.859 1S.060x
Witnin 21,843.372 233 95, 7a8
TOTAL 28,3.8. 35c 23% LlZ.674
#PC. 001

The Eta Square test of practical signiricance was pertormeg oh

the TOWL-2 (Form Bis. The magnitude of the Eta square statistic

procecure was .U8 for Eroup adiusted means ana .05 for approash
adiusted means. Neither approached practical significance.

Huaiitative Findings Related to Five Foreshadowed Juestions

The following five foreshadowed questiaons were anaiwvzed by
means aof non-participant observalion. interviews with 1. classroom

t=zachers atter data collection, and examination of the children's

Written samples. Three children were randomly seiected by their
teachers from each oOr the gxperimental classes. The resulits or
Juestions Ll-4 were based on ‘i ditings of these 1B children. Al

36 children in the study contributed ta the tindings ror WUuestion

-
2

. Does continued interaction through personal oorresponasnce

viovide opportunities tonr second graders’ devhelocomont 2 multd-
Tunctians in written language expressian?

Fen pal letters provided an opportunity 1o anildren to
axplore the variety ot lanpuayge runctions as de. inea by Haliidaw
CILTh Nofr every ohild cmployved =)l foancigyons an his ar her
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letiers over a 19-week period. The tunction utiliced the most was
personal (u4%)., tollowed by informative 19%s, heuristic +17%9.,
interpersonal (1la%), regulatory 4.3%), Instrumental «J.,«%r, and
imaginative wu. b,

The children from traditional c¢lasses «N = &, wused the
personal., heuristic., interpersonal. and instrumental functions more
than children in writing process classes. MWriting process children
used the informative and regutaiory functions more than traditiona,

children. (See Table «4.)

Table a: Comparison of Function Usage Between
i8 Traditionali and Writing Process Children

The number of times functions w&re used in:

Language Traditional Writing process Row
functions classes classes total
Instrumental 3 2 £
Regulatory 22 3z Ta
Interpersonal 113G ad -
Personal 321 Jalz vl
Heuristic 130 a3 sl
Imrginative 2 i = 3
IntTormative ] 158 Zal
Note: The number of times specific runctions were used was
determined by a content analvsis of the pen pal letters written by
nine students Iin tradicional classrooms and nine students in
vriting process classrooms. Ubserved fr2gquencled are report od,
vhiddign atlached orrginal storvics to jotiero.
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The perscnal! function was the most freguentlvy wused. and
reterred to egocentric sentences. The inrormative function was the
secand most freguently used., and indicated that chiidren were atle

Lo dercenter and write ny decsrmmhed avents, M

o

4
[
o]
]
A
i

welting
chili’s letter, explaining how to do a simple axperiment. is an
illustration of the informative function (see Figure 1.

The genre of pen pal letters zllowed the cghildren toc explore
&1l seven functions of language. Some childraen used the letter

exchange as an opportunity to ptavy with ianguage.

Al 18 children wused beth the heuristic and interpersonai
functionz. The children often asked demographic gquestions to learn
mare apcut their university friend. In addition, all 18 children
used the interpersonal function to establish a "vou and me”

relationship to some dedree.

. Dces the ability and facility to express him- or ner-selt
1n a variety of function enhance written expression in genres otner
than triendly letters’?

Children from writing process cla sreoms generated mere
original stories, biographies. -nd intormational pieces than did
traditional children. Children in traditional cliassrooms a1svo
wrote in zenres other than pen pal letters. but did not appear to
have the same treedom of expression,

|t was observed that children in one traditional c¢class wrote
lengihy pen pal letters on a weekly basis. On closer inspection of
the letters, 2ll children had written essentially the same thing,
excepy. for fuolling in the appropriate per=onal inraormation. Th

"

YA TaN ] frod mende e A Faarm e Do 90 Lhoe ondrddron b ooy,

o~



g,)anwrygz,mz

Cear A n

Do you ke e%Perf'meﬁ"‘s.
Tdol Do Hhis exper"lmeﬁ{’ outsids.
Vo will  meed a doss botlg
o whine #op and venger an  ba
Jensodo, Messe wo cups  of
verges ond pu+ in Jhe
bote. Pt @ hand  foll of
i the BG‘”&«MUMP the whie
Yo on fost: Shake and  with
Your thum Siva i+ a

6567’ btﬁa.ﬂjc”ép SOO‘QFE; ui:}:

((lﬁ bach YDL"‘;{ "p‘i’n'(.;r\ﬂ,)hi“}‘M'm'"

ol 1 nEere ' o - 3 g a ) 2 :
:.-;;ﬂi_*-?_iqh hzample o ithe informative function as cexpository
A iy W )
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3. In what wWavys are second graders able to express an
underiving knowiedge ot semiotics with an unknown audience:

Children from writing proc2ss classes were able to write to
UnkKNown university students empioving more decontextual ized
infermation than their traditional class counterparts. Grammatical

r

sophistication or syntax was analyzed bv computing the averag.
units tHunt., 1965, 1n each letter of the 1& chitdren. Tne T unit
is defined "as a single main clause plus wnatever onther subordinate
clauses or non-clauses are attached to. or empbeddea with n. the
main ctause"” (Hunt, 1977, pp. 2X-93..

None or +the 1B children showeac a steady increase or T units

aover 16 weeks. All children indicated a fluctuation of T units

[a}

bhetween exchanges.

All 18 children exhibited the trangitiona: level of speiling,
Many features of standard spelling were used :isilent letters and
short vowelsy with their own inventions. A child frem 2
traditional ciassroom shared his inhibitions to express intormation
due to his ingsistence on accurate speiling.

BN ls it possible that an adult correspondent can infliluence
a second Egrader’'s written language development! If so. in what
WavYSs ?

Second ypraders were observed using pen pal letters to assist
with correct speliing on sume ocgasions. [t was reporicd that many
children c¢ould Jidentifv university students’ errors orf svntax

vespecially homographs and mechanics) and foarmal in Triendly

Y. l5 it peossibhle tor cocand gradera to ot o v e

Aabnut tneir euxperience in writling:
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The maiority oi children across the 12 claossrooms wrowie tThat

the Il .ked writing and relt positive about it sevwnrral han
ambivalent reelings. Tnose with negative i1eelings indicated that
it mave thearr hand hurt. Chiidren 1n aii classes thougnt that fthev

wrete & lot and vere abie to list examples of genre.

The children in the writing process classrooms expresseu a
high Jevel of ~onfidence and seif-esteem about themseives as
writers. Children rrom both approaches stated that wri 1ng was
fun. helped them to learn. and heiped them read.

SUMMARY, CUNCLUSIONS. IMPLICATIONS., RECOMMENDATIOMNS

The null hvpothesis that there wil! be no differences in the
mean scores on the TOWL-2 posttest of writing between traoiticnal
and writing pProcess groups atter employing letter writing
strategies was rejected. The nul! hypothesis that tnere i1l be no
difference in the mean scoras on the TOWL-- postfest betwesn
traditional and writing prbcess approaches was rejected.

The analysis ot the gqualitative gata indicated that Ben pal
letters p.rovided an opportunity for children to express muluti-
runctions or language. The children wheo had many and varied
opportunities te write in a risk-rree envirunment eHpressad

themselves well in difterent zenre.

Ci

hildran oom writing Process rooms proviJded more

decontextualized topics. Svntax according te measure or T units
fluctuated between ietiters tor 2ll 1& children. Al1 1% chnildren
exhibited the trangitional level or spelling. int luences dorlvadg

from an adult  rcorrespondenr accurred promariay o withoo ocpeg bnes

improvement and from recognizing the misitakes of the Sorrespundent.




fhe writing process childien appeared Lo have more ownership
and voice in their letters and other pieces of written work. The
throughout the day. incoarporating writing as a ©noli

aill subiect =2 raviher thann writing a3s 2 subiscon
creative writing. As the children wrote in logs., parti :pated in
focused writing on selected topics and choice of topics. their
writing was assentially impersonail, the Jast kind o1 writing
acquired tBritton ex al.. 19739,.
raders from 12 classrooms perce:ved

Vg

The majority ot secrnd
thair writing e.periences as positive. All of ‘he cnildren tnougnt
they spent a large amount or time writing in <cliass. The chiliaren
froem writing process classes axhibited voice. a sense or audisnce.
and willingness to take risks with written languaze.
Teachers of wrilting process classes appeareo to have a b tuer
knowliedge of the developmentai process of writing and spelling
FThese teachers worked in a non-threatening way to suppert slower
developing children in tneir efforts. and made them teel 1nciuasd

in the greoup or writers.
In considering the results or this studv, recommendations ror
turther research inciuded; va* replication using a tull academic
tbhy repiication using thira

a *reatment period;

vear (3 months:) as a
older zroup: «Cs comparing the development o1

rraders or anotner
child)en™y or oral langiage tunctions Halliaav, L2 %) witn
nelr use cof written langua e 1unciions: cd Xl oering the
qualitative questions o1 this study with 11rsY Iraagrs: and
ey AT dovo | srment tr i Fren

[Ea Sandungrine o ~ase ctady ot q

[ TR N R K
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