TIME
$y 9wy

ED 353 454 CE 062 915

AUTHOR Kazis, Richard

TITLE Improving the Transition from School to Work in the
United States.

INSTITUTION American Youth Policy Forum, Washington, DC.;

SPONS AGENCY

PUB DATE
NOTE

Competitiveness Policy Council, Washington, DC.; Jobs
for the Future, Inc., West Somerville, MA.

DeWitt Wallace / Reader's Digest Fund, Pleasantville,
N.Y.

93

37p.

AVAILABLE FROM Jobs for the Future, 1815 Massachusetts Avenue,

Cambridge, MA 02140 or American Youth Policy Forum,
1001 Connecticut Avenue, N.W., Suite 301, Washington,
DC 20036-5541 (S5).

Viewpoints (Opinion/Position Papers, Essays, etc.)
(120)

PUB TYPE

EDRS PRICE
DESCRIPTORS

MF01/PC0O2 Plus Postage.

Demonstration Programs; *Education Work Relationship;
Federal Aid; *Federal Government; *Government Role;
High Schools; Job Skills; Job Training; Policy
Formation; *Public¢ Policy; *Transitional Programs;
Unemployment; Vocational Education; *Youth
Employment; Youth Problems

ABSTRACT
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in two general categories: programs built around curricular
approaches that bring work and career issues into the classroom and
programs that get young people out of the classroom and into work and
the labor market. Consensus is developing in the literature and among
practitioners on basic building blocks of an effective career
preparation system that underlie four recommendations for federal
policy: (1) encourage continued experimentation with and learning
from diverse school-to-work programs; (2) support development of the
basic elements of a national skills training system; (3) focus
federal resources on employer participation and teacher development;
and (4) use its authority and resources to promote a new vision of
government's role. (Appendixes include a 32-item bibliography and "A
Memorandum on the Youth Transition" by Paul Barton.) (YLB)
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INTRODUCTION

IT 1S A WELL-KNOWN STATISTIC THAT ONLY ABOUT 30 PERCENT—
roughly 1.4 million—of this nation’s young people enter
some form of postsecondary education program the fall
after they graduate. Of these, only about haif successfully
complete a baccaleureate rrogram. For the other half—
representing three out of every four who embark on the
journey toward adult careers and responsibilitv—the road
is rough and the transition often painful.!

These young Americans are generally ill-prepared while
in school for the world of work they are about to enter.
They receive little guidance on how to move into a career
that can support a family. Their reading, writing, math
and communications skills are generally inadequate for
the demands of today’s quality employers. They are shut
out from jobs in many of the nation’s most stable, high-
paying, and high-status large employers. According to the
U.S. General Accounting Office, while postsecondary stu-
dents are subsidized with federal support, those who
never enter or who drop out of the higher education system
lose out on over $10,000 of public investment in their
future (US GAO. 1990).

In this country, four-yvear college is seen as the route to
occupational advancement and careers.? Counselors in
high school advise about colleges, not careers. A 1981
survey by the Educational Testing Service found that
almost half of all high school students never tatked to a
counselor about occupations (Chapman and Katz, 1981).
Job search assistance is minimal. In that same survey, only
six percent of high school counselors reported spending
more than 30 percent of their time helping students find
jobs. Recruitment by employers is targeted to college and
professional schools: there is little or no formal recruit-
ment by enmployers of high school students or graduates.

The Commission on the Skills of the American Work-
force summarized the treamment of work-hound voung
people in this way (1990):

Q

There is no curriculum to meet the needs of non-college-hound
vouth. no real employment service for those who go right to
work. few guidance services for them. no certification of their
accomplishments and . . . no rewards in the workplace for hard
work at school.

Once young people enter the job market after dropping
out or completing high school. they face an extended
period of labor market adjustiment, characterized by years
of alternating spells of casual work and unemplovment
(Osterman, 1980). They flounder around, learning little in
the way of productive job skills, moving from job to job,
dropping in and out of the labor force and connecting
intermittently with adults in the workplace. During this
period in their lives, young people experience rates of
unemployment higher than those of adults. carm lower
wages than adults, and spend longer stretches out of work
and out of the labor force than adults.

All of this sounds bad: bad for too many voung people
and bad for the society that loses out on their potential
productivity. But before we assume that the way many
young people—particularly the “non-eollege-bound”—
enter the labor market is a problem demanding dramatic
policy interventions, we must first step back and ask a
series of hard questions:

® What are the costs of this American way of entering
the labor market?

® How significant are those costs—to individuals and
to society?

® Who bears the costs and how are they distributed?

® What are the long-term consequences?

® And, finally, does the school-to-work transition pat-
tern in the ULS. create any serious obstacles to ULS,
competitiveness and improved living standards in the
short or long run?

Only by addressing these questions first can we then tum
to-an assessnient of policy alternatives and to recommen-
dations for improving the school-to-work transition.

v
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The following pages, therefore, begin with a clarification The author wishes to thank Robert Glover, Samuel Halp-
and description of aspects of the school-to-work transition erin, Leslie Loble, Hilary Pennington and Robert Sheets
problem that need “fixing.” We then turn to trends in pro- Sor their comments and assistance.

gram and policy innovation at the local, state and national

levels that might respond to the challenges identified.

Finally, we distill fror %is analysis a set of policy propos- Jennifer Cusack and Samuel Halperin edited the manu-
als for the nation. seript and prepared it for publication.

O

ERIC

Aruitoxt provided by Eic:




E

SPECIFYING THE
SCHOOL-TC-WORK PROBLEM

M.IT, ECONOMIST PAUL OSTERMAN HAS ARGUED THAT WHHLE THE
American pattern of entry into careers is indeed chaotic,
a period of “floundering” does not in and of itself constitute
a serious public policy problem. Young people get an
opportunity to experitent and exercise far more choice
of careers than their counterparts in countries such as
Germany and Japan. Moreover, in many countries—
France and haly, for example—the pattern of labor mar-
ket entry looks very much like our own. It is even possible
to argue that the German apprentics ship system simply
defers higher rates of unemployment to the post-appren-
ficeship years rather than the post-comipulsory education
vears.

But in a recent peper. Osterman (1991) identifies several
groups for whom the lack of a structured transition has
great and lasting costs. The most obvious group is minority
vouth. According to 1990 data, only 28 percent of black
high school dropouts between the ages of 16 and 24 are
working at any job (compared to 57 percent for white
dropouts): and only a little more than half of all black
vouths with high school diplomas are employed (55 per-
cent compared to 79 percent of whites).”

The employment picture for black and IHispanic young
Americans who do not continue to college is horrible—
and it worsened in the 1980s. For these new entrants into
the labor force, there is a serious school-to-work transi-
tion crisis.

But what about the youth population as a whole? Is
there a more general failure in the youth labor market
and the transition from school to employment that requires
policy intervention?

Using data from the National Longitudinal Survey on
Youth, Osterman  finds that a large proportion of caci®
vouth cohort is still struggling in the labor market in their
carly thirties. Over 35 percent of all men leaving their
twenties are working in jobs they have held for under a
voear; another sixteen percent have only beerr in their

Q
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current jobs for one year. For women who have been in
the labor market consistently in their late twenties, the
pattern is similar.

Unemployment spells of long duration are comnon,
even for those in their carly thirties: about a third of the
sample experienced at least one four-week or more spell
of unemployment in the previous three years. And these
trends show up in the wage data. While 29-31 year-old
male high school graduates who had held the same job
for three vears or more were carning an average of $11.15
an hour, those who were in their job for less than a year
were making only $8.67 an hour on average. Osterman con-
clides:

Roughly one third of all high school graduates, and somewhat
more high school dropouts. fail to find stable employment

by the time they are thirty . .. For this group the rather casual
American system does not work well,

The data presented thus far describe the youth employ-
ment challenge in the present. A complete analysis must
move bevond a static snapshot to a dynamic assessment
of trends. Is the problem worsening? Will current youth
labor market problems become more acute in the future?

Unfortunately, the answer is not as simple as one would
like. Tt depends on if one believes that eniployer demand
for skilled entry-level workers is stable or rising. That is.
if we anticipate little change in the kinds of jobs available
to young people and the skills those jobs require. the prob-
lem will appear more contained than if we assume that
tomorrow’'s jobs will require significantly different and
greater levels of skill.

In the expansionary 1980s, as cnployers looked ahead
to an era of smaller youth cohorts (comprised of larger
pereentages of minority and female workers). they began
to express concern about the supply of qualified young
workers (Johnston and Packer, 1987). By the end of the
decade, leaders front industry, universities, and the public
sector had come to-a common belief that restoring Ameri-
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can competitiveness would require significant improve-
nients in the preparation for work of the nation’s young
people. Concerned about the high costs to firms of reme-
dial education for new workers and swayed by forecasts
of bottlenecks in non-baccalaureate technical occupa-
tions, many employers began to agitate for new strategies
to prepare young people for employment.

Employer rhetoric, however, outstripped the reality—
at least in terms of short-term demand for higher skilled
workers and for higher skilled young workers in particular.
There is general agreement now that the intre. uction of
new technologies and forms of work organization designed
to improve cost and quality increase the skill demands
on the labor force. “High performance” work organizations
require workers at all levels of the firm who can analyze
data, communricate clearly, learn rapidly, participate in
managerial decisions, and work well in teams. As firms
move in this direction, skill demands do increase.

However, the transition of American firms toward new
work organization and technologies is slow. Based on
survey research of a cross-section of American firms, the
Commission on the Skills of the American Workforce
(1990) concluded. “35 percent of American companies still
cling to old forms of work organization.”

Wage evidence, oo, appears inconclusive. On the one
hand, real wages of high school dropouts and graduates
fell significantly in the 1980s relative to college graduates,
suggesting a growing skills gap. However, a study by
economist McKinley Blackburn and two colleagues found
that demand side factors such as the rate of technological
change and shifts in the industrial composition of employ-
ment of workers with different skills explained little of
the growing wage gap among workers with different edu-
cation and skill levels (Blackburn, Bloom and Free-
man, 1990).

Given these various findings on the demand side, a typi-
cal formulation of the emerging consensus on the “skills
debate” concludes that:

The problem is not a short supply of skills for the kinds of
jobs that presently exist, but scarcity of skills required in the
kinds of jobs that will have to be created if the nation's ccon-
omy is to regain its competitive edge (Stern. 1990).

That is, if we keep going down the track we're on, we
won't have much of a skills gap; but we also won't have
much of a compelt.tive economy. Worker skill levels must
be raised, for both incumbent workers and new entrants
to the workforce not because the existing demand is so
great, but because the alternative economic strategy—a
fow wage one—is politically and socially unacceptable.
We must prepare ur workforee better now not becausce
employers need those skills today and not because a higher
skilled workforce will lead inevitably to greater employer
demand for high skills, but because employers had better
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organize their operations to demand those skills
tomorrow. '

When we look at the hiring strategies of American
enmployers regarding young people, the gap between rhet-
oric and reality is even more stark. As Ray Marshall and
Robert Glover argue, America’s best emplovers—even
those most publicly active on issues of school reform—
tend to “‘choose against youth” (Glover and Marshall,
1992). A 1983 survey by the Conference Board concluded
that fewer than one in ten large American firms hired
new high school graduates. Firms that offer good wages,
attractive benefits and internal career ladders have first
pick in the labor market; and they rarely choose high
school graduates. These exemplary firms, which are best
equipped and most likely to provide high quality training
to their employees, invariably choose older, “more
mature” workers for their entry-level career opportunities.

This reality is very different from that of many of our
leading economic competitors, including Germany,
Japan, Sweden, and Denmark. The lack of connection
between primary eniployers and young people in this
country is costly to society. even if it suits individual
cmployers. Glover and Marshall point to four conse-
quences of conventional American hiring practices:

1. The delay in hiring American youths provides Ger-
man. Japanese, and other nations’ youth a five- to
ten-year head start in gaining access to significant
occupational skill training.

2. By “choosing against youth,” the best American
employvers are disengaged from the process of
instructing and socializing their future workers.

3. The delay in hiring high school graduates climinates
a natural communication loop for employers to
articulate to schools the skills needed in the work-
place.

4. By disconnecting effori and achievement in school
from rewards in the workplace, these hiring prac-
tices undermine student incentives to work hard and
achieve in school.

Contrast this to Japan, where employers have semi-for-
mal long-term agreements with schools and where
schools play a far more active role in allocating students
into the labor force. The best firms hire the highest achiev-
ing students from the best high schools. These institutional
links give students an economic incentive to work hard
that does not exist in the ULS, (Rosenbaum and Kariya,
1989).

Or consider the German apprenticeship system. About
85 percent of the non-college-bound in Germany enrall
in one of over 400 three- to four-year apprenticeships.
Employers provide training and mentoring that combine
practical skill-building with socialization and confidence-
building. By age 19 or 20, yvoung people have already
benefited from a significant investment of time and training
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from employers—an investment that U.S. firms are
unwilling to make in young people until five to ten years
later in their working life (Hamilton, 1990).

Other industrialized nations—such as Sweden, Switzer-
land, Denmark—have their own variations of an appren-
ticeship system, combining hoth school and work for non-
university-bound students so they can learn from first-
hand experience with employers what it takcs to succeed
and be productive in a modern firm. In each of these
countries, young people learn to value craftsmanship and
develop self-esteem. While American young people move
from one short-term, low-expectation job to another and
receive little .rientation to careers or training, young
people in these countries gain pride, progressive mastery
of increasingly difficult skills, and experience working in
an adult world.

If international competitive pressures increasingly
require us to get the most out of each and every worker,
the U.S. non-system of school-to-work transition is an
obstacle to achieving this goal. It fails minority youth
dramatically. It poorly serves a significant percentage of
all vouth. And it could be restructured to give hundreds
of thousands of American youngsters greater incentives
and opportunities to be more productive sooner in
their careers.

It seems clear, then, that there are compelling reasons
to look for public policy strategies to improve the Ameri-
can way into work for the non-baccalaureate.

@ The high costs of the current non-system to individu-
als and society is a primary reason.

¢ Another is strategic: preparing young people for work
and citizenship has broad legitimacy as a public pol-
icy concern. Education and preparation for adult
responsibility have long been accepted as essential
public responsibilities.

Q *
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¢ In addition, the return on public investments in the
future productivity of young people is potentially
great. Given that y.;ung people’s entire work life lies
ahead of them, wise investments in the human capi-
tal of our youth can have a large payback to individu-
als and society.

® Finally, there is demonstrated desire-——among
employers, young people, parents, and educators—
to address the school-to-work transition in the U.S.
This may be an easier place to begin construction
of a nationa} training system than more contentious
human investment policy issues, such as incumbent
worker training.

Of course, we must reiterate that a policy strategy
focused only on the supply-side is insufficient and will
have limited impact. Increasing the supply of skilled young
people without increasing employer demand for those
workers and their skills will be wasteful and, to an extent,
cruel. Similarly, improving young people’s understanding
of the labor market and of potential careers is no substitute
for access to the labor market and real work experience.
In the coming years, employers will not only have to
become more involved with the content of education;
they will also have to become more committed to the
provision of emplovment and training to young people.

Our nation must plan for the future as if employers will
move more and more rapidly toward productive new
technologies and forms of work organization in order to
survive and prosper. Innovations on the supply side of
the labor market musi proceed without waiting for
demand-side strategies to be put in place. At the same
time. supply-side interventions cannot be privileged over
demand-side strategies. The two must go hand in hand.
Policy strategies must be developed that encourage and
facilitate greater employer commitment fo the education
and training of young entrants to the labor force.




STRATEGIES FOR IMPROVING
CAREER PREPARATION

IN THE 19708 AND 189808, AS THE COMPETITIVENESS DEBATE
sharpened and human resource quality assumed an
increasingly prominent place in that debate. a significant
shift cecurred in consensus thinking about youth policy.
The challenge facing the nation in serving its young peo-
ple was redefined: The focus on dropout prevention and
targeted “second chance” programs for the economically
disadvantaged was expanded to include a new concern
for what the influential 1988 Grant Commission report
labelled the “forgotten half.” The shift can be charted
through the visibility and impact of three reports in the
tast decade: Workforce 2000 in 1987; The Forgotten Half
in 1988: and Awmerica’s Choice: high skills or low wages!
in 1990. Together. these studies encouraged and effected
a redefinition of youth policy from the arena of social
welfare policy for the most difficult to employ to that of
competitiveness and economic policy designed to reach
all young people. A recent summary statement by the Wil-
liam T. Grant Foundation Commission on Youth and
America’s Future (1991) epitomizes this shift:

America cannot afford to waste one student. The publie
schools must assure that all our students, those who will go
(o colfege as well as those who will seek employment directly
after high school, meet much higher standards of achieve-
ment. standards squarely tied to the skills that workers need
to make successful careers in the new high-performance
workplace that the nation needs to restors its prosperity.

(’()1lsi:st(‘lll with this redefinition of the “vouth problem™
to emphasize more universalistic approaches to prepar-
ing young people for occupational and academic advance-
ment, the schoolto-work transition has emerged as a
focus for exciting program and policy innovation. There
has been a burst of interest and efforts at the local, state,
and national levels designed to improve the academic and
occipational options available to young people who will
not earn a four-yvear baccalaurcate. '

Q
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New programs are being created in cities and towns
around the country. Legislation has been enacted in a
number of states, including Oregon, Wisconsin, Georgia.
Arkansas, and Maine. In other states. such as California,
New York, and Rhode Island, influential ask forces have
proposed comprehensive school-to-work transition
reforms. In Congress, a bewildering nuraber of competing
initiatives has been introduced. This activity is headed
in two refated. but distinct, directions:

1. toward experimentation with and strengthening of
existing program models that appear effective or
show promise

. towarid efforts to create the infrastructure for a
national school-to-work transition system

)

What unites these efforts—those at the program level and
those that are more systemic in scope—is a conunitment
to coordination and integration along three dimensions:

¢ The integration of academic and vocational learning

¢ The integration of work-based and school-based
learning experiences

¢ The integration of secondary and postsecondary
opportunitv

A. Innovative Program Models _______

The following pages highlight examples of program
models that illustrate “best practice™ in the integration of
school and work. Specific models are described and their
evolution charted. As often as possible, exemplary pro-
grams are noted.  The goal of this review is to highlight
the diversity of existing strategies for improving the
career pathways open to young people in this country. In
addition, the lessons of this programmatic activity inform
both the principles and specifie policy recommendations
presented Tafer in this paper. - o

L.
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For young people whao are still in high school. innovative
programs to strengthen the connection between school
and work in the U.S. tend to cluster in two general catego-
ries:

1. Programs built around curricular approaches that
bring work and career issues into the classroom
(including vocational education's mandate to inte-
grate academic and vocational education; Tech
Prep; carcer academies; and SCANS implementa-
tion efforts).

Programs that get young people out of the classroom
and into work and the labor market (inchiding com-
pacts. cooperative education, school-based enter-
prises, service learning, and youth apprenticeship).

<

This distinction is sometimes difficult to sustain in prac-
tice. Many of the best programs around the country are
working to build both components simultaneously—i.e..
school-based development of applied curricula and “real-
world” problem-solving; and work-based learning of differ-
ing inensities and formality. At the same time, the distine-
tion is a helpful one. for it emphasizes one of the central
differences among programs, which is the extent to which
a program connects young people directly to the local
labor market.

1. In-school approaches to improving
preparation for high-skill work

Career ecploration: In many prosperous countries, includ-
ing Sweden, career exploration is built inte the school cur-
riculum from the earliest yvears. Elementary school stu-
dents visit workplaces, talk to people who work in them.
and gain an increasingly broad and textured understanding
of career options that may be available to them. In the
U".S., there is growing recognition that this should be part
of our school learning, too. It school districts around the
country. but in a fanly ad hoc¢ way. there is growing experi-
mentation with ways to build this kind of learning about
work into school life early. so that young people will be
better equipped to make preliminary career cluster
choices by the end of compulsory education. One of the
nost interesting is a novel vear-long ninth grade course
in Cambridge. Massachusetts, called CityWorks, which
gives first-vear vocational education students a chance

to “build™ their ¢ity and to explore the kinds of jobs that
are done by people who work there. This program
recently won a Ford Foundation award for innovation in
state and local government.

Irtegratio. of acadendic and vocational edueation: His-
torically, U.S. schools maintained a dichotomy between
academic and vocational courses: Acadenmic courses got
vou ready for college: vocational courses got you ready
for work., Aeademic courses stayed away [rom applied,

Q
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work-related approaches to instruction. Vocational
courses were rarely used as opportunities to introduce or
reinforce basic academic skills in reading. writing, math
or science. This wall between the two came under intense
criticism during the 1980s: The division perpetuated an
unfair tracking system; it failed to provide students with
the basic skills they needed to function in the workplace;
and it flew in the face of cognitive research on how peo-
ple learn.

As a result, the 1990 Amendments to the Perkins Voca-
tionat Education Act mandate that federally funded voca-
tional education basic grants be used in programs that
“integrate academic and vocational education. . .through
coherent sequences of courses so that students achieve
both academic and vocational competencies.” A recent
survey by Norton Grubb and others from the National
Center for Research on Vocational Education has found
that states and localities are pursuing a diverse range of
approaches to meet this mandate, from the integration
of academic content into vocational courses and the inte-
gration of vocational problems into academic courses 10
restructured programs that use team teaching, block
scheduling, and whole new curricula (Grubb et al., 1990).
These resecarchers see the integration of academic and
vocational education as an impetus for important changes
in education. Thev conclude:

[n attemipting to integrate different subjects, teachers are
forced to collaborate. to confront the deficiencies of the wradi-
tional academic teaching style. the liabilities of too-large
classes: in developing ¢ .wcrent programs, cducators must
come to some decisions about what a coherent curriculum
means. how students can Tearn to make intelligent choices.
what the connection is between school and the res: of society
in which it is embedded.

One hnnortant vehicle for the inte gration of academic
and vocational learning mandated in the Perkins Act is the
requirement that vocational programs provide instruction
in “all aspects of the industry,” defined to include plan-
ning, management, finances. technical and production
skills, underlyving principles of technology, labor and com-
munity issues. an. nealttysafety/environment issues. Such
broad occupational training, if done well, requires that
academic and vocational learning be coordinated and inte-
grated. A small group of vocational programs assisted by
the Washington-based Center for Law and Education is
experimenting with approaches to the implementation of
this “all aspects™ mandate. While effective implementation
of this mandate is still rare at the local level, this provision
points the way toward a much broader conception of voca-
tienal education.

The integration of academic and vocational education
is now at the core of federal guidelines for vocational
ceducation programs. The following program initatives and

)
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madels, each in its own way, are de:igned with integra-
tion of academic and vocational learning as a basic pro-
gram clement.

Tech Prep: Tech Prep is one of the leading new initiatives
in vocational education. The defining element of Tech
Prep is the articulation of high school and community
college programs in specific occupational areas. For this
reason, Tech Prep programs are often called “2+2" mod-
els. The goal is to smooth the transition from high school
vocational programs into more advanced postsecondary
programs in the same field by coordinating course
requirements, reducing duplication and. in some cases,
granting advanced standing for courses already taken in
high school (Hill and Parneli, 1991).

The 1990 Amendments to the Perkins Act allocate funds
to stimulate Tech Prep activity. Even before that funding
boost, the National Tech Prep Clearinghouse identified 122
programs in operation in 33 states. There is no doubt
that this model will grow and develop.

Articulation or coordination between secondary and
postsecondary programs does not necessarily change
vocational education in ways that would strengthen the
links hetween school and work. Some have called Tech
Preys a “school-to-school transition program.” However,
the potential is there. The Center for Occupational
Research and Development has created a set of applied
academics curricula—in math, physics, communications
and biology/chemistry—designed for use in Tech Prep pro-
grams. In addition, federal legislation specifies that spe-
cial consideration be given in funding Tech Prep efforts
to programs “developed in consultation with business,
industry, and labor unions.” On paper, most Tech Prep
models include some work-based learning component,
but Tech Prep implementation is essentially school-based
at present. In the future, it is likely that more Tech Prep
programs will introduce part-time, school-year employ-
ment and full-time summer jobs with empioyers who are
aavising on curriculum and implementation, particularly
in the postsecondary vears. It is certainly feasible to make
Tech Prep a more work-based program than it is.

High school carcer academies: The career academy move-
ment began in Philadelphia in 1969, with the opening of
the Electrical Academy at Thomas Edison High School—
a school with the highest dropout rates and lowest atten-
dance rates in the city. The academy model uses 4 “school-
within-a-school” approach, builds curriculum and activi-
ties around a single industry cluster, and integrates aca-
demic and vocational learning through coordination
among teachers who work closely together. The target
population is “at-risk” young people in danger of dropping
out of school (Academy for Educational Development,
1989).
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The model quickly expanded to other industries in Phila-
delphia and was soon picked up in Pittsburgh. In the
early 1980s, the Sequoia Union High School District cre-
ated the California Partnership Academies targeted to a
similar “at-risk” population and using a similar school-
within-a-school approach, though one that bagins in tenth
rather than ninth grade. There are currently as many as
fifty career academies in California (Stern. 1990).

Each academy is crganized around a specific occupation
or industry theme (e.g., health, electronics, graphic arts).
Students develop individualized academic and occupa-
tional goals, but they do not earn formal occupational
skill credentials. Students work in the industry during the
summer after junior vear. An extended internship is pro-
vided to all second-semester seniors. Employers also
donate time as mentors and provide equipment to the
schools. In general, there is little specific coordination
and integration between students’ work experience and
their classroom learning (Bailey and Merritt, 1992).

Career academies are highly regarded both as dropout
prevention programs and as college preparatory pro-
grams. (For evaluation data, see Stern et al, 1989; Stern,
Raby and Dayton, 1992.) About two-thirds of academy
graduates in California have continued on to postsecond-
ary education. One noteworthy program is the Oakland
Health and Bioscience Academy. This school-within-a-
school at Oakland Techaical High School maintains a 96
percent attendance rate, and more than 80 percent of its
graduates meet the entrance requirements of the Univer-
sity of California system, compared with less than 20 per-
cent of the Oakland School District’s graduates (Educa-
tion Writers Association, 1992). While the programs cast
a bit more per student than traditional high school, tis
is a model with the potential for broader replication.

SCANS: SCANS. the Secretary’s Commission on Achieving
Necessary Skiils, was created by the Secretary of Labor
in May 1990 to examine the demands of the workplace
and whether young people in this country were capable
of nmeeting the entry-level requirements of the new econ-
omy. A public-private collaboration, the Commission
spent two years identifying and formulating a framework
for categorizing entry-level workpiace competencies.
They created a framework that specifies three broad foun-
dation skill areas (basic academic skills, thinking skills,
and personal qualities) and five categories of workplace
competencies (use of resources, interpersonal skills,
information, systems, and technology) that are needed for
solid job performance by any worker (SCANS, 1991).

The Commission advocates that this “worker know-
how™ be taught in all schools and that young people
receive certificates documenting mastery of SCANS com-
petencies. While an intriguing idea, introducing SCANS
competencies into established curricula will be extremely
difficult. It will require new teaching skills that emphasize

13




problem-solving and contextual learning, new instruc-
tional rnaterials and technologies, and ways for teachers
to develop a far petter understanding of the nature of high
performance workplaces. The Commission als~ recom-
mends integrating SCANS skills into all federally funded
youth and adult programs, including vocational educa-
tion.

There¢ has been som. modest experimentation with try-
ing to teach and assess SCANS competencies in the
schools in Fort Worth TX, Tampa FL, and Louisville KY.
The Los Angeles Unified School District plans to assess
all high school graduates starting in 1994, hut has done
little to incorporate the new competencies into the curric-
ulum. Florida has incorporated SCANS competencies into
statewide student performance standards, though a strat-
egy for implementation is still being developed (SCANS,
1992).

2. Work-based strategies for increasing
academic and occupational skills

As noted above, the distinction between “school-based”
and “work-based” strategies is not as clean and neat as
proposed here. However, the distinction is an important
one, for it reflects two different emphases of current
experimentation. The programs described below share a
common assumption that by linking work and school
experiences directly, young people can become better at
both. They assume that experience in the adult world of
work and responsibility can be a powerful catalyst to
greater self-esteem and to workplace and academic skill-
biilding. They see getting young people out of the class-
room and into work as an important lecarning strategy.

The vrograms profiled below are quite varied. Compacts.
pioneered in Boston, tie quality employers to schools
through job guarantees for students who stay in school
and perform well. Co-op education, the largest structured
work-and-learning option in this country today. involves
between 400,000 and 500,000 11th and 12th graders in a
structured work program releted to their area of vocational
education specialization. Youth apprenticeship is so new
a movenment as fo exist only in a few dozen demonstration
programs and in the workforce preparation reform plans
of the federal government and a growing number of state
governments. Youth apprenticeship is also the most ambi-
tious of these strategies for combining workplace experi-
ence and training. Because of the commitment it demands
from employers, youth apprenticeship—like cooperative
education—is likely to require specific efforts to inform,
support, and provide financial incentives to employers and
their organizations if it is to expand significantly.

Other strategies for getting young people out of school
into learning experiences at work—school-based enter-
prises, service learning and youth service—respond to two
limitations of an employer-focused approach: 1) what to
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do in labor markets, such as rural areas or decaying cities,
where the employer base is too thin to support extensive
apprenticeships or co-op internships; and 2) how to use
young people’s energy and initiative to respond to social
needs that private employers are not in business to
address directly.

School-based enterprises enable young people to be
entrepreneurs and to create and run their own busi-
nesses, learning all the different aspects of what it takes
to succeed in business. Service-learning strategies enable
voung people to work in and learn through their participa-
tion in community service projects. In general, these work
experiences are unpaid. Youth service and Youth Conser-
vation Corps programs typically involve paid work—min-
imum wage for the work component and, often, post-grad-
uation scholarships for further education.

These different program models can be seen as related
strategies for getting young people out of school and into
positicns of responsibility at work, as part of a palette of
work-based career pathways that can complement each
other and smooth some of the inevitable cyclical shifts in
employer demand for entry level workers.

Compacts: In 1982 in Boston, the public schools signed
a “compact™ with the city's businesses, universities, labor
unions and the Mayor’s office that promised improved
a+ademic achievement and work preparation in the
schools in exchange for increased opportunities for
employment and higher education for city youth. The
compact strategy uses the promise of employment as an
incentive for young people to stay in school and do well:
eligibility for jobs and financial aid are tied to staying in
school and getling good recommendations from teachers.
In addition, the compact strategy uses the mobilization of
private sector resources as a carrot 10 get the school
system to pay more attention to the needs of non-college-
bound youth.

Renegotiated in 1988 when the business community felt
that the schools were not keeping up their end of the
bargain, the Boston Compact is seen by many as one
important factor in the lower-than-nationz!-average youth
unemployment rate in Boston throughout the 1980s and
the virtual elimination of black-white differences in youth
unemployment rates in the city—an achievement to which
few other cities can point. In 1989, over 1,100 graduates
(about one-third of the graduating class) found full-time
jobs averaging $6.75 per hour in over 900 Boston busi-
nesses. While the end of Boston’s economic boom and
the deepening recession have lowered the number of
placements, the Compact still provides an institutional
home for school-business partnerships and for rethinking
the relationship between school and work in Boston high
schools (Marshall and Glover, 1992).

The National Alliance of Business sponsored an effort
in the late 1980s to replicate the Boston Compact’s
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school-business partnerships in twelve cities. NAB pro-
vided some seed funding and limited technical assistance
to coalitions representing the city government, the school
district, and the business leadership in each city. In some
communities, most notably Louisville KY and Pittsburgh
PA, the efforts led to a range of collaborative efforts to
link the provision of jobs to improved performance by
students and schools. In general, though, progress proved
difficult to accomplish or sustain, as turnover of key lead-
ers, turf battles, and inadequate definition of vision and
goals took their toll (National Alliance of Business, 1991).

The Compact model itself is not really an attempt to
integrate school and work-based learning. The primary
focus is neither classroom instruction and pedagogy nor
the quality of learning on-the-job, but rather the use of
employment and higher education as incentives to nioti-
vate young people to stay in school and to leamm. The
Compact model is best seen as a base from which to
expand toward the integration of school and work and
the evolution of the workplace as a learning site for young
people. Its history to date provides a mumber of powerful
lessons for any school-to-work transizion effort. particu-
larly the importance of:

® An intermediary organization that can institutionalize
relationships between schools and employers

e “Job developers™ or “career specialists™ who work
closely with the employer comnumity, soliciting
swenmer and part-time school-year job commitments.
and who help maintain good student-enployer rela-
tionships

e Specifying performance goals with qualifiable objec-
tives and a process for measuring—and publicizing—
performance against those goals on a regular basis

As Ray Marshall and Robert Glover argue, a customized
Compact can be the institutional foundation for building
a coherent school-and-work system at the local level.

School-based Enterprises: In some high schools around
the country. perhaps more often in rural than urban arcas,
groups of students spend part of their school-week provid-
ing services or goods for sale to the community. Con'mon
“school-based enterprises”™ include: school restaurants,
construction projects including home building, child care
centers, print shops. farms. auto repair shops, hair salons
and retail stores (Stern, 1890). While these small busi-
nesses are usually affiliated with vocational education pro-
grams. there are notable exceptions, such as the famous
Foxfire publishing nrogram in Georgia.

School-based enterprises allow students to apply their
classroom knowledge to the real-workd problems of real
businesses. At their best, they serve to reinforce knowl-
edge and skills gained in regular classes. For example, a
smoked-fish. export business in a Sitka AK high school
integrates academic and vocational leaming by involving
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students from the math, art. business and computer and
Pacific Rim Culture classes. A bicycle repair shop run by
students in a middle school became the context for teach-
ing and learning math concepts such as fractions and
percentages, business concepts such as profit and loss
calculations, writing skills (for grant applications) and
personal consumer skills through managing the business’
checking account (Stone, 1989).

Two of the most ambitious efforts to build school-based
enterprises into school programs include: the Montgem-
erv County Student Vocational Trades Foundations and
REAL Eaterprises.

The Montgomery County program sponsors two enter-
prises that provide work experience for vocational educa-
tion students. One, the Construction Trades Foundation,
involves about 350 students a year—from architectural
design, interior design, landscaping, food services, ceram-
ics. cabinetmaking. marketing, printing. and journalism
vocational programs—in a county-wide program that
builds one or two houses a year. The Automotive Trades
Foundation reconditions used cars and sells them. In its
first ten years, the Foundation rebuilt and sold more than
675 cars. Both are non-profit organizations with boards
of directors representing the local business and profes-
sional communities.

REAL Enterprises is an entreprencurship training pro-
gram that has been replicated in schools in a namber of
rural Southern communities. REAL uses the creation of
school-based enterprises as the vehicle for teaching stu-
dents about running a business in all its aspects. While it
has proven difficult to sustain all but a few of the under-
capitalized enterprises created by REAL program partici-
pants. the educational and social value of REAL's pro-
grams has been significant. Learing academic and busi-
ness skills through planning and running a small business
has been a motivating and exciting process for hundreds
of young people in communities where the employer base
is too thin to provide sufficient jobs and training opportuni-
ties in the private sector. REAL businesses have inciuded
a day care facility at the school. a delicatessen restaurant
and a printing business.

Co-ap Education: About cight percent of American high
school juniors and seniors are enrolled in cooperative
cducation programs (USGAQ. 1991). While this seems like
a small number—and enrollments appear to have
dropped during the 1980s—co-op education is by far the
most commonly available option for work-based learning
in the U8, Roughly 430,000 young people participate annu-
allv. Business and marketing programs ave the largest
sponsors of co-op education positions.

Co-op education is run by individual schools as part of
their vocational education program. Employers provide
part-time jobs during the school year, most often to twelfth
graders. in the field of the student’s vocational concentra-




tion. The classroom vocational instructor or a school-
wide co-op coordinator arranges job placements and
writes a training plan that clearly specifies—for both the
employer and the student—what the student is expected
to learn on the job. The teacher usually visits the student
periodicaily at the worksite. The workplace supervisor
evaluates job performance. Thus. co-op links work experi-
ence in a closely related field with a student’s high school
program. Moreover, workplace supervisors play a role in
evaluation and, often. mentoring.

The Dauphin County Technical School in Harrisburg PA
is a typical, well-run co-op program. Two full-time co-op
teachers work with employers to develop new job slots.
These teachers visit each co-op student about once every
two weeks. They prepare with the students and their
employers the training agreements that specify the skills
cnmiployers are expected to teach students. The teachers
try to negotiate with employers to include a few addi-
tional tasks that add complexity to the largely entry-level
jobs. Participation is limited to twelfth graders who have
a ( average and no F's or incompletes in eleventh grade.
About half the seniors participate.

The federal government provides some support for co-
op education at the secondary level through the Perkins
Act and through the tax code, but this support has declined
in the past few vears. The 14990 amendments do not spec-
ify co-op as an activity to be funded under the basic grant.
though the 1984 amendments did. Co-op is specifically
mentioned in the section of thie 1990 Amendments creating
Community Education and Employment Centers, but no
funds have been appropriated for these centers. The Tar-
geted Jobs Tax Credit was a source of funding for co-op
students from 1978 until the 1981 tax bill, which limited
eligibitity to economically disadvantaged young people
and reduced the amount of the credit after it was found
that employers would have hired co-op students without
the credit (Stern, 1990).

Evaluations of co-op education have shown higher levels
of satisfaction with school among high school co-op stu-
dents, but inconclusive results on employment and cam-
ings for non-co-op students. Some researchers have
argued that existing research assumes that co-op and non-
co-op jobs held by high school students are comparable.
It may be, though. that co-op placements are better posi-
tions, with greater responsibility. better supervision and
mentoring, and more opportunities (o learn complex skills
(Stone, Stern et al., 1990).

Two obstacles stand in the way of significant increases
in co-op education placements: cost to schools and
cmployer willingness to provide jobs. The coordination
and integration function played by the coop coordinator
adds to program costs. And employer resistance to hiring
and training young people is an obstacle to expansion of
many programs. As University of California economist
David Stern notes, these are the same obstacles that exist
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to dramatic increases in apprenticeship programs for
yvoung people.

Youth Apprenticeship: Perhaps the most ambitious—and
newest—approach to linking learning in school and at
work in the U1.S. is youth apprenticeship. This modetl takes
its inspiration from European training systems that pro-
vide structured, non-university routes to good careers
through a combination of paid work and training orn-the-
job with related classroom instruction. In countries such
as Denmark and Germany. as many as 60 percent of
yvoung people enter careers through such structured
apprenticeships, most of which last between three and
four years' (Hamilton, 1990; Casey, 19806).

Advocates of such programs in this country acknowl-
edge the very different educational and industrial institu-
tional structures in the U.S. and do not imagine transferring
the German system or any other national system to this
country. They do. however, sce the coordination hetween
employers, schools, labor and government required by
yvouth apprenticeship as a potentially powerful vehicle for
improving both the education and the economic pros-
pects for young people (Tucker and Marshall. 1992).

Given the relative newness of youth apprenticeship as
a concept in the U.S.. no single model has won general
acceptance. There is increasing consensus, however, on
the principles that should guide any yvouth apprenticeship
program or system and on the basic design elements that
differentiate youth apprenticeship from other. less inten-
sive models for linking school and work (Jobs for the
Future, 1991). These are:

® Active participation of employers: Employers pro-
vide jobs. training, and mentoring to participants:
they also participate in the development of curricula
and establishment of industry standards. Jobs should
be of progressively higher quality as the apprentice
moves through the multi-vear program and should
be tied to clear career ladders in the industry.

& [ntegration of work-based and school-based learning:
('lassroon instruction and workplace experiences
are coordinated so that the learning at one location
reinforees the other. This coordination is structured
through regular interaction and planning between
emplovers and school personnel.

® [ntegration of academic and vocational learning: As
with the best of vocational education reform, youth
apprenticeship programs break down the bartiers
hetween academic and vocational leaming and
infuse each with aspects of the other. They focus on
cognitive as well as technical skill development and
they prepare students (o high academic standards.

® Structured linkage beticeen secondary and postsee-
ondary institutions: As in Tech Prep and other efforts
{o build strong bridges out of high school into postsec-
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ondary opportunities, youth apprenticeship models
generally begin in eleventh or twelfth grade and pro-
vide for a continuation into one to two years of
postsecondary learning. Most models specify that
postsecondary credits or certificates should be trans-
ferable to four-year academic programs.

® Award of a broadly recognized qualification of occu-
pational skill: Successiul youth apprentices should
receive a certification of mastery of occupational
skills that is developed and recognized by firms
across the industry in which they train. This certifica-
tion is in addition to academic qualifications eamed,
including a high school diploma and postsecondary
certificate or degree.

There has been a wave of experimentation with youth
apprenticeship in the past few years in the U.5.—and
interest from communities and states is growing. This
interest has been supnorted and fueled by financial and
technical assistance for demonstration projects provided
by the [.S. Department of Labor and by a group of founda-
tions that have supported youth apprenticeship initiatives
of the Council of Chief State School Officers and of Jobs
for the Future, a non-profit organization based in Massa-
chusetts. This activity, however, has a life and momentum
of its own. as employers. schools, and policymakers in
numerous cities and states have adopted the elements of
this model.

Youth apprenticeship programs can be found in indus-
tries with labor shortages in key technician-level occupa-
tions, such as hospitals, metalworking, printing and other
manufacturing industries. They tend to be more likely to
develop in communities with a history of creative business-
education partnerships. These experimental programs
have varied institutional origins: regional vocational cen-
ters, comprehensive high schools. Tech Prep programs,
district-wide initiatives, community colleges and carcer
academies. In Boston, about 150 juniors and seniors are
participating in Project ProTech this year. The program
involves three Boston high schools, six hospitals, and a
local community coliege. The Pennsylvania Youth Appren-
ticeship Program. which began with a pilot site in Wil-
liamsport last year, has commitments from about 80 firms
in four different labor markets to train youth apprentices
in the metalworking industry.

While many new programs are moving in the direction
of youth apprenticeship as defined by the basic principles
above, few have put all the pieces in place. The quality of
the work-based learning and the extent of integration
between school and workplace learning varies. The ability
of local programs to create occupational skill certifica-
tions that are broadly recognized within an industry is
hanipered by the lack of national standards for entry-
level skilled positions in these industries. The development

" of secondarv/postsecondary articulations is uneven.
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These efforts are quite new. Few programs have seen
an entering class complete the high school years and
enter the postsecondary component of the program. Thus,
it is still too early to judge youth apprenticeship’s success
in terms of student outcomes, employer satisfaction, and
reform of vocational and secondary education.

Youth apprenticeship is also receiving significant atten-
tion at the state level, from state governments trying to
rationalize their youth employment and training programs
and improve the school-to-work transition. Legislation in
Arkansas creating a number of demonstration projects
was passed in 1991. Other states—including Oregon, Wis-
consin, Georgia and Maine—have enacted legisiation that
makes youth apprenticeship a key component of overall
education and workforce development reform. (See
Appendix A for details on these initiatives.)

There are many obstacles to widespread implementa-
tion of youth apprenticeship. Like co-op education, youth
apprenticeship is unlikely to expand significantly without
incentives to encourage employers and schools to partici-
pate. Until there are nationally recognized skill standards
for training in key industries, it will be difficult to create
universally recognized certification of occupational skill
mastery. In addition. making the workplace into moure of
a learning place for young people and coordinating that
learning with classroom activities is a serious challenge,
one that will require significant resowrces and time for
staff development for both classroom instructors and
workplace personnel. Moreover, in unionized industries,
winning the involvement of relevant unions at the local
and international levels is far from automatic.

At the same time, youth apprenticeship appeals for many
of the same reasons that make it difficult to impiement.

[t is a comprehensive school-and-work model that com-
bines high academic standards with access to high skill
career opportunities and ladders. 1t embodies the best of
the reform movement in vocational education—the inte-
gration of academic and vocational learning and the
emphasis on contextual, real-world learning through
workplace experience. And it provides real incentives to
yvoung people to stay in school and to do well—the incen-
tives of employment and opportunity.

Both President Bush and President Clinton embraced
the concept of youth apprenticeship. Each made a cam-
paign pledge to create a national system of youth appren-
ticeship. The Bush adnministration's plan called for about
$100 million a year to support state-level yvouth apprentice-
ship initiatives, most of which would come from existing
budget authorizations. Clinton’s proposal called initially
for a more significant federal appropriation, but the
details of what he may propose to Congress are only now
being worked out. The new administration may choose
to incorporate youth apprenticeship as one element of a
comprehensive workforee quality strategy, along the
lines suggested in the “High Skills, Competitive Workforce
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Act” introduced in 1991 by Senator Edward Kennedy
(D-MA) and Representative Mark Hatfield (R-OR).

Youth Service and Service Learning: Paralleling the inter-
est in youth apprenticeship among practitioners and poli-
cymakers is a groundswell of support for programs that
link young people with meaningful community service.

In fact, there is far more experience with and financial
resources being committed to youth service today than
to youth apprenticeship.

In 1990, the federal government enacted the National
and Community Service Act. It established a Commission
to provide funding, training and technical assistance to
states and communities to develop and expand service
opportunities. Several states have created their own youth
service programs. Maryland recently set controversial
standards for public high school students that require stu-
dents to perform community service to fulfill graduation
requirements. Pennsylvania, one of the leaders, created
PennSERVE as a program in the Governor's office in
1987. The program had a budget of over $6 million in 1990-
91. The programs appear to have motivational and learn-
ing potential: several Pennsylvania schools that have intro-
duced community service have seen attendance of at-
risk high school students increase and the proportion of
students continuing to postsecondary education climb.

Senators Boren and Wofford have introduced the Com-
munity Work Progress Act of 1992, which includes two
youth service components: one for in-school young people
and the other a residential program for out-of-school
vouth. The Youth Conununity Corps for in-school youth
would allow secondary schoot students to earn college
scholarship funds by working on approved community
projects after school, on weekends, and in the summer.
Students participating for six years, beginning in seventh
grade, could earn up to $16,000 in scholarship funds or
$5,000 in direct payments after graduation. Recently. Presi-
dent Bush proposed increasing outlays for youth conser-
vation corps programs as part of his campaign plan to
increase job training resources.

Youth service is also included in several other legislative
initiatives, including the emergency sunuuer youth
employment program funded under JTPA and several of
the urban enterprise zone bills. There is every reason to
believe that the momentum for further initiatives in this
arca will continue to build.

Youth apprenticeship and yonth service can be con-
ceived of as complementary initiatives. Both have the
goal of getting young people out of the classroom and into
situations where they take responsibility, learn employ-
ability and work skills, and contribute to comnunity devel-
opment and well-being. Most youth service programs
differ from youth apprenticeship in that they provide
unpaid work experiences, generally in organizations and
projects designed to improve the local community. They
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ao not provide jobs in the private sector, nor is the focus
on a multi-year structured progression of skill develop-
ment in a particular industry.

One variant of youth service—often referred to as ser-
vice learning—-goes beyond the work experience to
include incorporation of lessons from the work into the
classroom curriculun. Thus, a class that engages in clean-
ing up a local stream bed may focus on the ecology of the
community and on measuring pollution in their science
and math classes or may explore the politics of environ-
mental regulation in their social science course. This inte-
gration of service experiences with academic learning at
school parallels youth apprenticeship's emphasis on
integrating school and work-based experiences.

Youth apprenticeship and service learning can be pro-
moted as two linked elements of a single initiative. Some
schools have been exploring the potential for introducing
service learning in the early high school years and then
moving toward youth apprenticeship when young people
reach working age. Together. youth apprenticeship and
service learning can provide exposure to private and public
sector opportunities, highlight the interconnections
between economy and society, and provide two important
venues for “real world” experiences and for structured
learning built on those experiences.

B. Blueprint for a New School-to-Work
Transition System in the U.S. ___

It is often said tnat in the United States we are very
good at creating innovative programs, but we have a
terrible time trying to build comprehensive and coherent
policy svstems. The school-to-work transition is a case
in point. As the above survey illustrates. a host of excep-
tional program models exist that link school and work
in important ways. But these programs coexist uneasily,
are replicated thinly and unevenly, and are not part of a
sot of institutions that make it obvious to young people
how to move from compulsory schooling into desirable
career pathways.

At various motents during this century, combinations
of educators, employers, and labor experts have called
for creation of a national system to facilitate the transition
from school to careers for the nation’s young people. The
early 1900s, an era of great and wrenching changes
wrought by industrialization and massive immigration,
was onec key moment. During that period, many looked to
the most formidable economic competitor of the day—
Germany—for guidance. It was during this period that the
federal government first took responsibility for funding
high school vocational education.

Today is another such moment. And again. many are
looking to our international competitors—Germany,
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Japan, Scandanavia—as models. These countries have
something we do not: They have clearly defined nationat
systems for preparing young people for productive work
in which employers take a major responsibility and in
which the non-university routes to suceess are clearly
delincated and have signiticant status. Increasingiy, the
call is being heard from influentiad leaders in business,
cducation, and government that the time has come fo
overhaul the "non-system” of school-to-work transition in
this country.

A consensus is developing rapidly in the literature and
among practitioners both here and abroad on the basic
building blocks of an effective career preparation syvstein.
This consensus is consistent with much of the experience
of the “best practice™ school-and-work programs
desceribed above.

The building blocks include: aniversal aceess: high aca-
demie standards; inercased career exposure and counsel-
ing: integration of academic and vocational education;
integration of school and work experiences: award of a
widely recognized credential based on industry-approsy ed
standards benchmarked to international best practice:
and clear routes to postsecondary academic advancement.
These principles, elaborated below, inform the recom-
mendations for federal policy that conctude this paper.

e The nation needs a system to which all young peo-
ple have access, not just those who meet income
dguidelines or other specially defined populations. Nar-
row targeting. which stigmatizes and marginalizes
programs, should be replaced with more universal
cligibility criteri

o We must build a system, not just fund a series of
demonstration projects, Neither employers nor
schools nor young people need another short-term
program layered on top of the already overwhehming
welter of education reform initiatives.

& We must pliwce new emphasis on career education
and guidance. Carcer education should become part
of the K-12 curricutum so that our children have a
rich understanding of the industries that drive our
cconomy iand the occupational opportunities within
them. Guidanee counseling in high sc ol should be
about carcers. not just about college choices.

® The system must he rooted in the commitment of
quality employers to provide work and learning
opportunities {or voung people. This would open up
the possibility of using jobs and training as an incen
tive to hard work and achievement in school. And it
would connect young people to the labor market in
i more systematic and beneficial way.

® A broad, diverse set of career pathways must be
available for young people wanting to explore and
then enter different industries, occupations, and spe-
cratizations. No single program design will answer
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the needs of all communities, cmployvers, schools and
young people.

o (wrricula and feaching strategies must emphasize
active, contextual learning, broad rather than
narrow skill training, and the integration of aca-
demic and vocational education. The pedagogy of
school-and-work integration should reflect cognitive
science research on the power of learning-by-doing
and should recognize the growing importance of
higher order thinking skills to productive employ-
ment and citizenship.

® The system must not foreclose the possibility of
higher education. The “school-to-work transition™ is
a misnomer. The end of compulsory schooling can
no longer serve as the end of formal learning,
Instead, the system should encourage a rich set of
routes to lifelong learning in workplaces and educa-
tinnal institutions. Increasingly, we must think in
terms of “school-and-work integration.”

o An cffective svstem must generate and disseminate
more—and more systematic—labor market
information upon which students and employers can
base their carcer preparation and hirving decisions
Enployers should have casier access to useful infor-
mation on student achievement and better ways to
judge applicants” skills and competencies. Students
should have more complete knowledge of the perfor-
mance of different public and private training provid-
ers and the employment and income prospects of
different carcers. Policymakers and the publie at-large
need more accurate information on the carcer trajoc-
tories ol voung people after they leave school

One recent vision of a new nationai system for developing
strong technical and professional skills in young people
not going directly to four-vear coliege has been presented
by former Labor Secretary Ray Marshall and Mare Thacker
in theiv book. Thivking fora Living (Marshall and Tacker,
19492), Their proposal, which takes its aie from interna-
tional best practice and which builds from the recommen-
dations of the Commission on the Skills of the American
Workforee, is quite consistent with the above. They advo-
cate:

1. Carcer exposure for voung people built into school
curricula from the first year of grade «hool through
the end of compulsory education (as in Sweden)

20 A system of youth conters for the purposes of recov-
cring young people who have dropped out of school
(as in Sweden)

3. A very high academic standard-- leading to a Certifi-
cate of Initial Mastery-- that everyone should meet
before they begin vocational education (as in Japan)

I Access for all students who want it to a high quality,
stritetured, on the-job fearning experience leading
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to a universally recognized qualification (as in Ger-
many)

5. A school-based portion of the system based on broad

occupational categories rather than narrow special-
ization and built upon modular construction of curric-
ular units that can maximize individual choice and
mobility (as in Sweden)

6.

=1

A work-based learning curriculunm designed to develop
not just technical skills but also learming-to-learn and higher
order thinking skills (as in Denmark)

A system that provides explicit pathways from any
point in it to four-year college degree and university
programs for all who wish to take advantage of them
(as in Denmark)
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RECOMMENDATIONS FOR
FEDERAL POLICY

A. Lessons from Practice

Consistent with the emiphasis throughout this paper on
the need to promote both programmatic practice and
systemic change, the federal government should pursue
policies that advance along two related tracks:

® Encouragement of experimentation and learning from
new models

® Setting in place the building blocks for a system that
focuses on performance and outcomes and can
therefore accommodate diverse program models

The survey of best practice presented above under-
scores the importance of this two-pronged strategy. It
also leads to several other conclusions that should guide
federal policy.

First, as The Forgotten Half study prepared by the Wil-
liam T. Grant Foundation Commission emphasized, the
“triad of education, service, and paid employmment” are
central to improving the career prospects of young people
in this country. This simple formulation remains a power-
ful guide to improving the school-to-work transition.

Second, federal efforts should encourage and seed
experimentation that is sufficiently long-term to demon-
strate program impacts—and that is strategically targeted.
Federal incentives should be targeted to programs explic-
itly trying to improve three kinds of critical coordination:

1. The integration of academic and vocational lcarning

2. The integration of school- and work-based learning

3. The integration of secondary and postsecondary
opportunities

Federal support should be multi-year so that programs
will have time to mature and demonstrate results in terms
of student learning and labor market ouicomes.

Federal resources should also be coordinated and tar-
geted so that the many fragmented and separate parts of .
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our youth education and training system begin to share
common features based on what is known about effective
education and training. Youth employment programs that
have no significant learning component should be restruc-
tured to include educational content. Similarly, purely
school-based high school programs should be restruc-
tured to incorporate a work-based component. Ultimately,
programs for in- and out-of school youth, for the economi-
cally disadvantaged and for all young people should con-
verge toward a model that integrates structured class-
room learning with work experience, that breaks down
the walls between academic and vocational icarning, and
that provides clear pathways to advancement in both the
labor market and postsecondary education.

Third, federal activity should go beyvond encouraging
program innovation to the creation of basic institutional
clements of a national school-to-work transition system.
FFederal system-building efforts should be designed to:

1. Make it easier for local programs to achieve and be
heid accountable for high, broadly recognized stan-
dards of quality
Integrate the preparation of new workforce entrants
into a seamless system of skill development, begin-
ning in early childhood and continuing through
school, postsecondary education, and adult training
3. Strengthen the private sector’s capacity and commit-
ment to prepare young people for carcers

i~

As European experience shows, the effectiveness of
national training systems depends upon institutionalized
relationships of trust among diverse groups and inferests:
among firms that employ similarly skilled workers;
between employers and representatives of their workers;
and between private actors and public institutions. Given
the relative underdevelopment of these relationships and
structures in the U1.5., federal policy should focus on
building capacity outside of government so that non-gov-

2.




E

ernmental groups and institutions become better
equipped and motivated to take a central role in the educa-
tion and training of young people.

B. New Opportunities

The transition to a new administration in Washington
provides a significant opportunity. As Governor of Arkan-
sas and during the presidential campaign, Bill Clinton pub-
licly stressed the importance of the school-to-work transi-
tion for the future economic health and wealth of the
nation. He has explicitly advocated a greater federal role
in creating opportunity for young people who will not earn
a baccalaureate through a national youth apprenticeship
system and he wants to increase the numbers of young
people who attend and complete college through reform
of postsecondary financial aid.

There are good reasons for the federal government to
move carefully and with restraint. Improving the school-
to-work transition is only one of many domestic issues
vving for attention and resources in a period when the
deficit hangs over all spending proposals. The lack of
evidence of program effectiveness for many of the initia-
tives touted as model school-and-work programs argues
against allocation of significant resources to any single
mode] or strategy.

Moreover, the federal government has historically
played a limited role in education and training. Education
is primarily a local and state affair and resistance to federal
control and intervention still runs deep. Training is gener-
ally viewed as the responsibility of individual firms that
need workers and of individual workers who want to
.uprove their position in the labor market. Federal training
policy has been limited largely to economically disadvan-
taged populations and, more recently, to dislocated work-
ers in need of new jobs and careeis.

Finally, in this era, activist government is likely to take
a different form than in the 1960s or the 1930s. The
government is unlikely to launch new, untested programs.
The public does not want government to mandate new
initiatives that states and localities. businesses and work-
ers, have no choice but to accept. The more likely federal
role, particularly on issues of human resource and work-
force development, will be that of partner with non-gov-
ernmental groups and institutions, acting as a catalyst,
facilitator, monitor, and capacity-builder. The emphasis
on “rein venting government™ will affect the kinds of strate-
gies proposed and championed by the new administra-
tion.

These factors, while iportant to acknowledge, do not
argue for maintaining the status quo. The existence of
coherent school-to-work systems in other countries
depends critically upon the support of national govern-
ments. And there are many creative ways for the federal
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government to encourage, promote, and build a system
of new career pathways for young people in this country.

Vocational education provides a good example of the
ability of the federal government to leverage its
resources. The federal share of vocational education funds
is only about ten percent, but because this is flexible,
discretionary money for states and localities, federal prior-
ities shape the direction of innovation. This can be seen
dramatically in the impact of provisions in the 1984 and
1990 Perkins Act amendments emphasizing the integra-
tion of academic and vocational education, instruction in
all aspects of an industry, and Tech Prep initiatives.

Only infrequently does the federal government have an
opening to think and act systemically. The next few years
present one of those opportunities in a number of policy
arenas—including education, training, and workforce
quality. The challenge will be to continue to encourage
diversity and experimentation while moving toward a
new system for preparing people for work and citizen-
ship—a system that will outlast a few demonstration
projects or another change in administration and that wili
ultimately redefine how we govern, finance and deliver
workforce preparation in this country.

The following recommendations for federal action to
improve the school-to-work transition are informed by
the above considerations.

C. Federal Policy Recommendations .

The federal government should pursue the following
strategies and activities to improve the school-to-work
transition in the United States.

1. The federal government should encourage contin-
ued experimentation with and learning from diverse
school-and-work programs linking schools, employ-
ers, and young people.

No single career pathways model will address the necds
of every community and its young people. A range of
program models can point to evidence of positive effects
on dropout rates, skill development., and personal growth.
For others, there is still little reliable outcome data. At
this time, it is premature to elevate one model abhove
others. In fact, this is an important time to encourage and
accelerate experimentation with different program mod-
els moving toward the same goal of improving career
options for young people. However, funding for new dem-
onstration projects or for expansion of existing initiatives
should be targeted carefully to promote programs that
advance key design goals. In addition, sufficient funds
should be set aside for program research, development.
evaluation and dissemination of results.
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The federal governnient should increase ils financlal sup-
port for youth initiatives that link school- and work-based
learniny experiences and create high quality opportuni-
ties in the labor market.

Federal resources should be targeted to encourage greater
integration of:

® Academic and vocational leaming
® School-and work-based experiences
® Secondary and postsecondary learning

Each of these has been identified as a critical component
of “best practice™ efforts to create quality career opporiu-
nities for young people. Moreover, each has proven quite
difficult to accomplish at the program level. Funds should
also be targeted to encourage coordination and compatibil-
ity among programs created by different agencies or acts
of Congress which advance these several “integrations.”

Promising programs that are mer-ing—or could move—
in these directions include: youth apprenticeship. carcer
academies, Tech Prep, cooperative education, school-
based enterprises. and yvouth service. A number of bills
introduced in Congress in 1992 proposed new funding for
vouth apprenticeship alone at a level of $100 niillion a
vear for five years. On the campaign traii, Bill Clinton
proposed spending $1.5 hiliion to develop a national vouth
apprenticeship system,

Carefully crafted youth apprenticeship legistation can
promote the development of structured work-based com-
ponents of carcer academies. Tech Prep programs. service
learning and other related initiatives. It can also encour-
age state-level strategies for improving the school-to-work
transition. A funding level of between $250 and $350
million a year for five years would enable the federal gov-
ernmen: to underwrite significant and sustained research.
development. evaluation, and dissemination activities and
would provide each state with between two and eight
million d-llars a4 vear for state system-building and locat
programn activities.

Pronmising reform divections in federally funded voca-
tional education shonld be enconwraged and aceelerated.

The largest single investment of federal dollars in prepara-
tion of young people for work is vocational education. Fed-
crally funded at about one billion dollars, vocational edu-
cation has long been accepted as a legitimate area of
federal activism. The federal government should encour-
age implementation of 1990 Perkins Act provisions that
stress broad. relevant skill development through:

® The integration of academic and vocational learning

® Exposure to all aspects of the industry being studied

® Significant employver involvement in eurricutum plan-
-ning and program monitoring - - -
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® Work experience for vocational students linked to
their course of study

Specific recommendations include:

® Appropriate funds already authorized under Title T1l
of the 1990 Perkins Act amendments for Lighthouse
School and Community Employment and Education
Center programs

e Expand support for staff development and training
for vocational education administrators, so these
trends can become fully integrated into state and local
planning; and for academic and technical vocational
cducation instructors, so that reforms can be imple-
mented in curriculum and instructional practice at
the school level.

® Sced experimentation designed to encourage strong
Tech Prep programs to include a work-based leam-
ing or yvouth apprenticeship component.

The federal government should cpand funding for youth
service programs for in-school and out-of-school yotng
people.

Private employvers cannot provide jobs and training oppor-
tunities for every young person who might benefit. During
economic downturns and in labor markets where the inter-
ested employer base is thin, another strategy is needed.
Morcover, relying solely on private employers limits the
potential for creating work opportunities that respond to
critical community needs.

The federal government should create a new national
vouth corps. along the lines proposed by Senators Wof-
ford and Boren. This national service initiative should be
designed as part of a comprehensive approach to provid-
ing work experience and work-based skill development
linked to a school-based education program.

One component of this corps would allow secondary
school students to earn postsecondary education scholar-
ship funds and, where possible, wages, by working on
approved community projects after school, on weekends,
and during the summer. A second componernt would be
residential and would serve out-of-school and out-of-
work young pcople.

The federal government should enswre that new program
crperimeniation yields learning about fneplenientation
and Limpacts that can heip shape future reforne efforts.

There is much to be learned about the relative cost-effec-
tiveness and the impacts of different school-to-work transi-
tion models, as well as the potential of different models
to achieve significant scale. Significant federal resources
should be invested in rescarch that documents and ana-
lyzes the impact of alternative types-of programs on parti-
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cipants’ subsequent labor market and educational experi-
ences.

Funds appropriated for demonstration projects must
therefore be of sufficiently long term to enable research-
ers to assess the ilplementation process and student out-
comes while in the program and upon entrance into the
labor market. Each demonstration project should receive
a minimum of five years of federal support; but there
should be strict monitoring of annual progress with the
possibility of cancellation of funding after Year I if prog-
ress has been insufficient. Each program should be
assessed along comparable learning and labor market
outcome dimensions so that comparisons can be drawn
across sites.

In addition to evaluation research, the federal govern-
nent should fund technical assistance that can strength-
en state and local efforts. This assistance should be tar-
geted to improve the design of school- and work-based
curricula. instructional strategies. and assessment and
credentialling systems.

Finally, the research, development, and evaluation effort
should be accompanied by an aggressive communica-
tions and dissemination strategy.

The federal governneend showdd encowrage ecpevinento-
tion and program developneent that prowmoles coneer-
genee in the design of vocational education and youlh
emplogment inilialives.

As part of a broad effort to promote policy coordination
among programs and offices that address the school-to-
work transition. the federal government should encourage
vouth employment and vocational education programs

to incorporate design elenments from each other. Basic
academic education standards should be introduced into
youth employment programs funded under JTPA. includ-
ing summer and other short-term youth jobs programs.
Similarly, vocational education programs should be
encouraged to inchide work-based components. Over
time, the distinetion between “employment™ and “educa-
tion™ programs for young people should blur as both
nove toward a ntodel that combines general and occupi-
tion-specific learning with access to employers and jobs
that open the door to career opportunities.

2. The federal government should support the devel-
opment of the basic elements of a national skills train-
ing system serving young people and adnlts.

Funding of demonstration projects and pilot programs is

by its nature fragmented, ad hoc and often of short duration.
The federal government must begin to build a comprehen-
sive school-to-work transition system. one that is part of

a broad national workforce preparation system for entry-
level and imcumbent workers. :

Q

RIC

Aruitoxt provided by Eic:

TTRECOMMENDATIONS FORPEDERALDPORIC;Y

14

Because one of the main intended beneficiaries of work-
force preparation reform is the nation’s employer con-
munity. this system must be a public-private partnership
in its governance and development. And because of the
critical importance of states in the coordination, manage-
ment and monitoring of education and training in the
U.S., it must also be a close federal-state collaboration.

The basic building blocks of a national career prepara-
tion and training system—and of the school-to-work tran-
sition system that should be embedded in it—should
include the following elements specified by Robert Sheets
of Northern lllinois University in a paper prepared for the
Conmpetitiveness Policy Council (Sheets. 1992):

® Governance structures that have credibility in the pri-
vate sector and that facilitate interagency coordination
and planning

® (Occupational skills standards that drive program con-
tent and instructional method and that provide the
basis for universally recognized certification

o Broadly accepted assessment tools for evaluating
mastery relative to those standards

e A nationial framework for minimum performance stan-
dards for education and training providers coupled
with a regular reporting svstem on providers' perfor-
mance

o [ncentives for building private sector institutional
capacity and individual demand

o Mechanisms for creating comuon definitions and cli-
gibility eriteria across diverse federal programs and
agencies and for minimizing fragmentation of oppor-
tunities available to individuals seeking training

While it is beyond the scope of this paper to make detailed
recommendations on how the federal government can
create a national workforce preparation syvstem, we focus
on two components of such a system that are particularly
relevant to the school-to-work transition: the development
of broad performance standards to guide generic and
specific occupational skill developmeni; and the strength-
ening of career information and counseling services for
yvoung people. Without skill standards, youth apprentice-
ship. Tech Prep. and other programs that prepare young
people for careers will lack clear quality benchmarks to
guide their efforts. And without a much more effective
carcer information and counseling systeni. young people
will be unable to obtain the information they need to
begin to make informed career and career preparation
choices.

The federal gorernment should expand the curvent offords
af the US. Depariments of Labor and Education o estab-
lish a national sysicm of voluntery industry-based

skl standards,
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School-to-work transition programs are designed to
improve the connections between employers and schools
in this country, to the benefit o1 young people and employ-
ers. But for these programs tc respond to employers’
needs and also provide young people with skills that are
clearly valued in tl.e labor market, a system of occupa-
tional skill standards is needed, benchmarked to the stan-
dards of the best of our international competitors and
accepted by firms and labor organizations in relevant
industries. Negotiating the breadth and content of skill
standards requires healthy discussion of the kinds and
levels of experience and skills employers expect of young
entrants in.o their industries. Once standards are agreed
to, school-to-work transition programs can shape curricu-
lum and instructional method to those benchmarks. In
aadition, demonstration of mastery then becomes the
criterion for advancement and success, not seat-time in

a classroom.

As part of the Bush Administration’s education strategy,
the Departments of Labor and Education were instructed
to spearhead a public-private partnership to develop volun-
tary industry-based skill standards for all industries. Fol-
lowing a series of joint hearings to generate public dialogue
and build multi-sector working relationships, in October
the Departments announced funding for more than a dozen
pilot projects to experiment with innovative approaches
to industry-based skill standards and certifications.

New federal school-to-work transition initiatives should
further the development of occupational skill standards
and of the public-privete partnerships that create and legit-
imate them. Any new funding for youth apprenticeship
or other school-and-work programs should require speci-
fication of the broad occupational areas in which young
people will be trained and of the program’s strategy for
identifving or creating skill standards to guide curriculum
and student learning. By linking the two efforts, the federal
government c¢an ensure that program-level experimenta-
tion contributes to and accelerates efforts to construct a
comprehensive, performance-based national training sys-
tem. In the same spirit, as sets of skill standards are created
and recognized for entry into and advancement in differ-
enl industries, the federal government should mandate
their use in federally funded vocational education and
job training programs.

The federal government should assume « leadership role
in increasing carcer information and career counseling
to youny people,

Carcer counseling and information are essential to
informed choice of and planning for careers. Yet, the
federal government and its education reform strategy have
ignored carcer counseling. And neither the Employmerdt
Service nor school guidance counselors provide adequate
information-and materials. In the 1980s, a federal progran
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bringing the counseling and job placement resources of
the Employment Service into high schools was aban-
doned. And there is nothing in this country like the commu-
nity-based career guidance centers of Germany and Den-
nmark.

The federal government should play 2 strong role in
building institutional capacity and driving reform of
career counseling. It should:

e Work with states to establish national goals and stan-
dards for career education and counseling for all
schools and youth programs requiring individual
career development plans

® Devote resources to the developmeni and use of
industry- and occupation-specific career information
curricula and materials in written and audiovisual
form that would appeal to young people

® Expand efforts by the National Occupational Informa-
tion Coordinating Committee, working with other
agencies and with states, to develop a national carcer
information system delivered through state-managed
career centers

® Restore and strengthen the federal role in providing
counseling, occupational information. and job place-
nent for high school students (and out-of-school
yeuth) through: the Employment Service, support
of non-profit organizations that provide such services;
and/or the creation of a new system of independent
career counseling centers

3. The federal government should focus federal
resources on two challenges to broad diffusion of
school-to-work transition programs: employer partic-
ipation and teacher development.

The most critical limiting factor to the development of
work-based learning alternatives for young people is the
willingness of eiiiplovers to provide paid work opportuni-
ties and structured training. increasing the voluntary par-
ticipation of businesses will reguire targeting some incen-
tives to employers. On the school side, perhaps the most
significant obstacle to broad diffusion is the challenge of
preparing significant numbers of teachers for instruc-
tionai methods that emphasize coaching, active and
applied learning, and interdisciplinary team-teaching. The
federal government should take steps to address cach of
these challenges.

The federal government should provide incentives to
employers and consortia of employers to hive and work
with young people in structured school-and-work learn-
ing programs.

Economists identify three kinds of incentives available to

- government:

20




E

Q

1) information and persuasion through meetings. materials
and marketing strategies that appeal to business decision-
makers on economic or non-economic grounds 2) techni-
cal assistance that lowers information and capacity-build-
ing costs 3) financial incentives to individual firms or
groups of firms that can offset training and wage costs.
The federal government should pursue a mix of these
strategies. being careful not to offer financial incentives
when others might suffice. Given the weak organization
of employers into associations that work together to
upgrade technology, work organization and workforce
skills. incentives that strengthen employer associations
and consortia should be emphasized.

The federal government should:

e Conduct a coordinated. cabinet-level outreach appeal
to business leaders for greater participation in work-
based learning programs for young people. These
appeals should be targeted to employers in industries
with a history of involvement in education-business
partnerships, with labor shortages in key technical
and professional occupations, and with an ability to
influence business leaders in their own and other
industries.

e Underwrite the development and dissemination of
written and audiovisual materials. how-to guides.
and training packages for employers, industry consor-
tia and trade associations. These materials should
respond to specific employer concerns about partici-
pation and highlight firms already involved in best
practice progranms.

¢ Expand demonstration project funding for models of
school-and-work integration that explicitly require
employer commitments to provide employment and
skill development, including compacts, cooperative
education, and vouth apprenticeship (see #1 above).

e Provide grants to industry-based consortia of firms or
their associations to develop and promote work-
based learning programs at the local and staie levels
and to play a central :ole in ensuring that programs
train to industry's needs. These financial incentives
will lower employer participation costs, but will not
raise equity and efficiency objections that subsidizing
youth apprentice wages would.

e (ommission or conduct a comprehensive report on
the incentives and institutional supports necessary
to establish and sustain employer involveiment. This
report, which should be prepared only after several
years of significant new experimentation and
research, should make recommendations for legisla-
tive or other reforms to stimulate and sustain
employer involvement in school-to-work transition
efforts, including financial incentives to increase
emplover participation without providing wasteful

- subsidies or tax credits for work=basod-learning that
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firms would have provided even without financial
incentives.

The federal government should aggressively suppor! new
strategies jor teacher development to prepare classroom
and workplace instructors for the active pedagogy of
learning that is central to effective work-based learning.

One of the strengths of youth apprenticeship and other
efforts to integrate school- and work-based learning is
their active, experiential approach to instruction and learn-
ing. Of course. this is not the way most high school teach-
ers approach their work; if anything, workplace personnel
are even less reflective and conscious of their instruc-
tional strategies. For these new ways of linking school and
work to have maximum impact, professional develop-
ment efforts will have to be built into all new programs
and system-building initiatives. These eiforts should
include resources for curriculum development and train-
ing in new assessment techniques.

In addition, the federal government should establish a
regional network of Professional Development Institutes
that experiment with radically different approaches to
teacher development. In place of one-time professional
development courses provided with little or no follow-up.
the Institutes should develop what Lauren Resnick of the
Learning Research and Development Center calls ™ a sys-
tem of distributed apprenticeship,” in which teachers
rotate through their own apprenticeship residencies at a
number of program sites and alternately receive coach-
ing. reflect on their practice. and coach others in the peda-
gogy of active, contextual learning. The federal govern-
ment should investigate certification for school and work-
place supervisors and mentors. in conjunction with the
National Board for Professional Teaching Standards.

4. The federal government should use its authority
and resources to promote a new vision of government’s
rold in the preparation of young people for economic
and social opportunity.

The federal government has an opportunity to articulate
a new vision of government’s role in helping the nation
prepare its young people for productive careers and citi-
zenship. It should publicize and demonstrate its full com-
mitment to participating with others in the public and
private sectors to increase the opportunities and the qual-
ity of education, service, and paid employment for young
people. The federal government should project itself as
activist in its intention to invest in people; but it should
emphasize its role as a partner with non-governmental
groups and institutions.

To-this end, the federal government can:
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1) use its anthority and visibility to help shift public
opinion

2) use its purchasing power to underscore new yotth
policy priorities

3) use its own position as an employer to set a positive
example for other emiployers in the private and pub-
lic sectors

Possible activities:

The new Administration should use the “bully pudpit™ of
the Presidency to emphasize is comncitment to youngs
peaple, to their education and preparation for careers,
and (o an activist goverwment role i improving that
preparation,

President Clinton should design a series of highly visible
activitios that focus media and public attention on the
plight of our nation’s young people and on “best practice”
efforts to improve the school-to-work transition in this
country. These activities should include events that put
highly respected emiployers in the spotlight and demon-

responsibility for career preparation for young neople.
They should include visits to innovative progran s around
the country.

The federal government should use its siguificant pur-
chasipy powee to copand qualily youlle apprenticestiip

Q "
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strate both public and private sector desire to take greater

opportunities on federally funded economic revitaliza-
tion and public works programs.

In the coming years, significant federal resources witl be
invested in rebuilding the nation’s transportation and
communications infrastructure, in the construction and
rehabilitation of public housiag, and in defense adjust-
ment activities. These federaily funded projects provide
an opportunity to encourage a significant expansion in
ecmplover provision of work-based learning opportunities
for yonng people. (If Head Start is expanded significantly,
a similar opportunity would present itself in a service
industry.) The federal government should specify a per-
centage of jobs created by such funds to be set aside for
voung people in youth apprenticeship or other structured
school-and-work programs. An additional set-aside should
be considered for out-of-school youth.

The federal government should demorestrale leadership
as an employerby committing to provide paidarork oppor-
hovitios in goveronent workplaces to young people in
structured learning programs.

The federal government should participate aggressively in
vouth apprenticeship, cooperative education and other pro-
gramns that require paid work for young people in school.
1t should set an example: if these programs are important,
then the federal govermment should also be providing
opportunities for yourg people. This would highlight the
federal government’s commitment to being an account-
able. responsible partner in building the nation’s future.

o
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ENDNOTES

'In this paper. the term “school-to-work transition™ is used
frequently. This deserves some explanation at the outset.
While this is the miost common generic term for educa-
tional efforts to prepare voung people for the world of
work, it is misleading in several respects. “School-to-work
transition”™ implies a single moment when one leaves
school and enters the workplace. It is far more typical
for individuals to move back and forth between school
and work as they position themselves for change during
their working lives. The term also implies that the critical
moment is the transition to work, rather than the extended
preparation through school and work experiences that
are at the heart of most “school-to-work transition™ pro-
grams. Perhaps a more accurate term would be “school-
and-work integration™ programs.

‘A nodest exception is the registered apprenticeship sys-
tem. concentrated in the building and construction
trades, which does offer non-baccalaureates a route to
decent careers: however, this system provides training
opportunities to no more than 360,000 Americans a year.
few of them in their teens. Only two percent of high
school graduates become aporentices. The average age
of U.S. apprentices is the late twenties in construction
and the early thirties in manufacturing.

The importance of college attendance to minority ecmploy-
ment prospects is underscored by further analysis of this
data. The percentage of blacks working at any job
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improves steadily and approaches that of whites as edu-
cation levels increase. For those with some college, the
percentage of black high school graduates working
jumps to 79 percent compared to 87 percent for whites.
Black and white youths with college degrees show rela-
tive parity in their labor force participation and ability to
find work.

*There is significant confusion about the relationship
bhetween youth apprenticeship and registered appren-
ticeship in the United States. Registered apprenticeship,
as noted above, is primarily a training route into the
construction trades and some manufacturing occupa-
tions. In only rare circumstances is registered appren-
ticeship an option for young people who have not yet
camed a high school diploma. And it serves only a very
small portion of the workforce. Youth apprenticeship pro-
grams are designed to coninlement and not compete
with registered apprenticeship. In occupational areas
where registered apprenticeships are active and are a
primary route into the occupation, youth apprenticeship
can serve as a pre-apprenticeship program that can grant
advanced standing for the related instruction and work-
place components. In other fields, youth apprenticeship
may or may not he registered with the state or federal
labor department, depending on locat choice.

“The principles emphasized here are distilled from recent
writings on this subject by Robert Glover, Paul Barton.
and my colleagues at Jobs for the Future.
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A MEMORANDUM ON THE YOUTH
TRANSITION

PAUL E. BARTON

There is emerging in the national consciousness a belief
that we have a serious deficiency in the system by which
youth move from the school world to the work world.
What had been dimly seen in the mist by few was crystal-
lized by the two 1988 reports of the Willian T. Grant
Foundation Commission on The Forgotien Half and.
more importantly, by the four years of follow-up in galva-
nizing public attention to their recommendations, and to
an understanding of the nature of this deficiency. If half
our youth are forgotten. it is increasingly the case that
the documentation of this neglect by the Grant Foundation
Commission is now remembered.

In a new stage. begun in the late 1980s, a host of experi-
enced and knowledgeable people have dedicated them-
selves to figuring out what to do, and then trying to get it
done. Progress is being made at this stage of “the begin-
ning of the begiiming.” There is. for example, a conclusion
increasingly shared that we need a complete system. not
just another program. But there is also. I perceive, some
dismay at the complexity of it all. After all, the knowledge
base includes the history of how we got in this predica-
ment...that is, the aistorical dynamics. the education side.
the employer side, the union side, the labor market side.
and the politics and government side.

Amidst this complexity. a considerable number, includ-
ing our new President. have alighted upon the term
“Youth Apprenticeship.” They have scen the apprentice-
ship systems in Europe work well for a large proportion
of youth who do not immediately foliow the college and
professional path. Differen: people now use the term to
mean a range of things, from a traditional apprenticeship
of long-term training provided to youth by the employer.
at employer expense—often in collaboration with the
union—to any arrangement that wilizes the work-site.
to. more vaguely, any school to work transition arrange-
ntent that involves the emplover. So in a situation that
is very complex in fers of {inding the levers of change,
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we start with miscommunication about the meaning of
the term youth apprenticeship.

The reason for this memorandum is the hope that it
would be helpful to (a) summarize the complexity of the
situation. in order to share a common understanding of
the environment in which change is to occur; and (b) to
deal with the content of worksite-based approaches. in
order to communicate in terms not encumbered with
defining and redefining a term—a term that has had fairly
specific meaning since the middle ages. and now is being
infused with diverse. new meanings.

The Environment of the Youth Transition

An assessment of the environment and the reasons for
complexity is summarized below. The elements are simply
stated. not elaborated, nor defended in research terms.

(I have done so. however, in publications going back over
a period of 25 years.)

1. Mudti-levels of Control
We have multi-levels of school control, multi-levels of
government, and many thousands of employers.
Iplementation. even when we think we know what
to do. is formidadle. Where are the levers of change?

Two Worlds

We have a strongly embedded tradition and practice
of two separate worlds of school and work. Our voca-
tional education system (or our high school general
track) expects to do the teaching. And ask employers
about the transition problem and they will tell you
how the schools need to improve, not employers.,
Employers expect to get entry-level workers fully pre-
pared by the school system.

£

3. A History of De-Skilling
American emplovers have had. and mostly still have,
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a t1adition of aiming for reduced reliance on humans,
taking decision making and individual skills out of
jobs and substituting equipment for labor. That is
changing, but slowly, with only a fraction operating
on a “high performance” model. Appeals to the need
to develop “human capital™ will not, all by themselves,
mobilize employers to make substantial investments
in the training of young enfry-level workers (related
to #2).

The Hiring Age

American employers with adult-type jobs that have
fringe benefits and advancement opportunities—the
kind of jobs we want more high school graduates to
get~—do not hire until age 22 to 25, cven when they
hire people with only a high school education. We
need not just a new training policy but also a new
hiring practice.

. Limited Training Investment

Anerican employers generally invest much less in
training than our foreign competitors and the invest-
ments they make are for higher-level employees: entry-
level workers get little. Asking for heavy investment
in training young workers, young workers they don't
eren hire, is foreign to their existing practice (and

is, in fact, a foreign practice).

. New and Calchy

While we need to create a “system,” in America we
tend to think in terms of programs, of demonstra-
tions. of catchy names, of quick results, and most
always of something new (although in the case of
the apprenticeship term we go to the opposite extreme
and reach far back to something very old, which is

in relatively long-term decline in the U.S.). A successful
approach of ten or twenty years ago will likely be
dismissed, whatever the reason for its demise (even
if successful vestiges remain).

A system of new institutional roles and relationships
does not reduce to a name, like "Quick Start.” It is

« policy, a forging of new relationships, a creating of
new aftitudes. and of reversing long-established
trends.

. Conflicting Viewpoints and Emphases

We confront a variety of educational and youth prepa-
ration theories, some compatible with each other and
some not: “Just give them cognitive skills, we will do
the training™; “give them good work attitudes and
habits™; “give them occupa  Hnal skills in school™; “get
Voe Ed to integrate academic instruction™; “use the
workplace for teaching academics in context™ (and its
opposite: “no, the workplace is too uncontrollable as
a teaching environment™); “achieve world class stan-
dards in academic subjects for all students™; “teach
generice high performance skills as identified by

SCANS™; “you have to have a postsecondary educa-
tior comvonent as in 24 2 programs’™; and so on.. ..

8. Economics and Demography
We must also consider long-term economic and demo-
graphic trends, overlaid by the business cycle. We
know the difficult demographics but we uo not agree
on the needed degree of upward skilling of jobs to
be created in the future. The long recession makes it
even more difficult for businesses to commit to
investment in human capital for long-term growth.

9. Ideal Solutions
We have many different levels of skill requirements
for entry-level jobs and diffevent employer views of
what constitutes a qualifiec entry-level worker. And
we have solutions of differing expense and quality.
We tend to think only of the top-of-the-line, ideal
approach that is very hard to attain for all, and we
see fatal flaws in lesser approaches, even though these
may be much better than what now exists for most
vouth. Thus. we may be for an Apprenticeship model,
but wholly reject even a good Cooperative Educa-
tion model.

10. Tapping the Employer Viewpoint
We tend to confuse waves of media hype for a program
rname boosted by a major magazine or TV documen-
tary. In the 1970s. there was a wave of articles about
Career Education. Now it is the tum of Youth Appren-
ticeship. How many employers are taiking up either
one of these? How many school systems? What do
employers think the best substantive approach is?
What terms are they comfortable with?

A Central Proposition

Personally, I have found these ten conditions to be for-
midable in the fashioning of my own views of a unique
American response to a growing desire to do something
about the school to work transition. But I have, over 25
vears, reached one strong conviction. It is that the key
to the “system™ is a collaborative approach between the
school and employers. While the approaches of our com-
petitors vary hugely, they do have this in common (excep-
ting, perhaps, in other English-speaking countries). West
Germany clearly does it through apprenticeship, but Japa-
nese emiployers hire vouth directly from schools and do
their own training, through their agreements with specific
schools that select the top students and act as their hiring
agent. I accept both approaches, and those in between, if
the schools and the employers have agreed on thent Of
course, while school-ecmployer ec llaboration is key, it is
not necessarily the whole systen,

We must present a clearly articulated approach that is
also mderstandable. There should not be complexity and
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confusion in the central proposition. While this must be
made crystal clear, however, there does not need to be
standardization in its implementation. To me, the central
proposition is as follows:

School systems and employers (spurred by or joined
by government) must jointly descgn approaches in
which they share responsibilities for preparing
youth for entry into employment in the primary
market, and for facilitating that entry when stu-
dents are certified to be properly prepared.

I would call this an Employer/School Compact, or Collabo-
rative Education and Training, or Experience-Based Edu-
cation and Training, or School-Work, or anything else that
identifies the central proposition. It is the key step in
whether we are to have a system, and it is the key to the
drawer wherein lie other keys—better occupational choice,
better information to make choices, contexts for academic
instruction, “transparency” between school and work
requirements (to use Steve Hamilton’s phrase), and “sig-
naling” from the labor market (to use John Bishop's
phrase) to raise the motivation to do well in school.

This collaboration can result in different forms. different
degrees of employer responsibility, of school responsibil-
ity and of skill standards, and of standardization. It can
occur between one school and a number of employers,
in a whole community, in a whole state, and it can be
aided by federal legislation (but not likely created solely
that way, since employer participation cannot be legis-
lated). It can also include programs operated entirely by
employers. if they provide the classroom element. And it
can be pieced together by different advocates who put
in place their preferred form of collabegative arrange-
ments.

What are the forms this collaboration might take? In the
following chart I have described some forms, somewhat
in declining order of responsibility for the employer role
and for standardization of certification of skills, and in
ascending order for the school role. Except for the tradi-
tional apprenticeship approach in the U.S,, T have not
used names of things that now have currency, because a
name like Youth Apprenticeship conveys such different
things to different people, and what it includes is likely
evolving. Also, I suspect that some advocates of Youth
Apprenticeship might, upon examination, embrace forms
of collaboration not now labeled in this way.

Form #2 seems to be what most Youth Apprenticeship
advocates have in mind; I have called it Industry Certified
Training, partially to follow my rule of not using names
that already have currency. This is along the lines of the
name William Kolberg and Foster Smith gave the West
German approach in their recent book.t Also, John Dun-
lop suggested it he labeled Certified Skill Training.
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Readers may recognize existing and past efforts among
the others. For example, #6 is Career Academies, as they
started in Philadelphia. Sorme are at the community coilege
level (such as providing customized training to industry).

1. Registered Apprenticeship
While the U.S. Apprenticeship Program has been dwin-
dling in relative size, it is considered to be a very high
quality approach to training. It is expensive and is not
separate, in that it is part of the total bargain between
the employer and the union in joint programs. It does
not now reach secondary school-age youth, but efforts
should be made to have collaborative programs
between secondary schools and traditional appren-
ticeship programs (and there are such examples in
the 1i.S.).

2. Industry Certificd Training
The table describes the content of a modified West
German model for secondary school-age youth. It
includes a continued school role until certification. and
thus avoids an early decision not to go to college; that
option would remain open (unlike the early tracking of
the West German system). The employer pays for
wages and work site costs. Agreement on standards is
the central feature.

3. Subsidized Industry Certified Training
This is the same as #2, except that an effort would be
made to secure employer participation through shar-
ing the cost. The table lists various fonms this might
take. Employers have more problems than just cost,
but for many this may tip the scales toward participa-
tion.

4. Work Site Access _for Structured Training
In #1 through #3, the general apprenticeship mode is
used: youth are in paid jobs and they are working
while receiving structured training. In this approach,
they are not employees: the facilities and employer
expertise are being used to train, as an alternative to
the vocational education classroom. The school plays
a larger role and the employer assuines less responsibil-
ity than in #1-#3. Many employers may find this to be
a more acceptable model.

5. Purchased Work Site Structured Training
Same as #4, except that the public education system
payvs employers for structured worksite training. Of
course, cost sharing could occur also.

6. School Instruction, With Experience and Informal On-
the-Job Training
The school has full responsibility for formal instruction,
but it is combined with (and related to) carefully cho-
sen part-time emplovient in which students receive
the informal on-the-job training typical in U.S. firms.

a
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. Career/Occupational/Industry Specific Magnet Schools

While instruction is totally within the public education
system, the school is created with considerable indus-
try participation and involvement, assuring employer
approval and increasing the odds that graduates will
be hired in the industry.

. Articulation with a Two-Year Postsecondary Program

Any of the above in which the student can progress on
a two- year program of postsecondary education, in a
program that dovetails with the secondary school and
work site program.

Any of these forms. when done well, would represent a

very large improvement in the arrangements we now
have. While a particular school or school system might go
all one way, several of these could exist side by side,
depending on the proclivities of employers in particular
industries, or the level of skill required in particular occu-
pations, or the degree of need employers have to get access
to better trained entry-level workers in skill shortage
area,

The principal reason for this memorandum is to help
stimulate discussion and to develop consensus on a work-
site-based complement to school instruction. There are
other worthwhile initiatives that need support and that
are not directly addressed here, such as the integration of
academic and vocational education and the creation of
occupational guidance in the high schools or elsewhere.
Also, a shortage of worksite experience opportunities
requires the development of community service options
to compliement private sector options.

'They call it Certified Career Training. About apprentice-
ship they write: “Although the apprenticeship program sup-
plying skilled craftsmen to the building trades remains
effective, it is not feasible to strengthen and expand this
concept so that it becomes the main provider of skilled
workers.” (See William H. Kolberg and Foster C. Smith.
Rebuilding America’s Workforce: Business Strategies 1o
Close the Competitive Gap. Homewood. IL: Business One

Irwin, 1992.)

EMPLOYER—SCHOOL COMPACTS

(For The Youth Transition)

EMPLOYERS

SCHOOLS

SUPPORTING FEATURES

1. Registered Apprenticeship

the emplover. or the employer and the umon. estabish
Apprenteeinp progiams along the fines of rearstered programs m the
US hese would be of scveral vears duranen, begmnmg at age 16,
with wages ona graduated scale feading 1o Journeyman status
structured on-the-job trunmg 15 combimed with dassroom work
Continued emplovment with the tirm s wepiaal. but not guaranteed
the coaplover or the jomt apprenuceship and raming, commtiee 1~
principally responsible and bears the costs of trammg ¢ Lassroom
work 1s somcities publiciv subsidized

In the US L the jome emplover-amon programs are established as pan
of the total collecuve hargaiming agreement

Ihe school provides a strong
acadenie program unul age 1o
possibly awardig o Certificate
of Inrhal Maveny 7 as proposed
m the Amcnces Chciee report
The school wor the employers
could provide the classroom
mstruction wvpicallv one dav a
week' complemenune the on-
the-job training

® Since studenis make a4 cnneal
chotce at age 16, needs
strong, iormaton and
aurlanee funcuon not now
aahable

& ndusin et standards o
certificanion, preferably
mdusry -wide. with compicte
portabiliy of credenuals

2, Industry Certified Training
(a Modified West German Modcl) (A)

Fraployers provide sttuctured onetheob tanrmng and pard
emploviient ona part-umie bass The iraming s dosely Tinked 1o the
nstruction: provided bya school partner The emplover commnment s
Ihelv less than the thiee or <o vears mea radional apprenuceship
program. the approach s tulored and more flesible than m ol cabove
Emplovers pay bath wages and rammy costs, oftser by the valae of the
work performed thut without standardized wage requirementst No
commintent w hirng alter trammag s conipieted. but expedted o be a
frequent ocaurenee

The school. as a partner with
ndustry . contimues G strong role
atter age 160 providing
acadenne mstruction w help
keep options open as well as
providing the occepasonal
cdassroom mstrucuion that
dovetarls with the structured
an-the-job trammg provided Iy
employers setung standards
and certification requinenients
requires heavy mvolvement of
mdusin and trade assoction

Same as i b exeept that
conimtation of academic
mstruction keeps more opitons
open and local standards nias
have o sufhice, as we work
toward widelv accepted
standards and certuhicanon with
pottable credenuiads
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EMPLOYERS

SCHOOLS

SUPPORTING FEATURES

3. Industry Certified Training
(a Modified West German Model) (B)

As i 2V exeept that thie complover 1ole s subsidized by government
It could be through specihving this form of traonime camong others' m
atas credit, o crediing both trammg and wage expense. tor studens
under a Traming Levy. or thiough the extenston of the Targeted Jobs
Tan Credin, or through direct reimbursement for the cost of structured
tramimng

4. Work Site Access to Structured Training (A)

Fmplovers provide aceess 1o sructured work sie tramung provided by
compamy peisonnel, perhaps combimed with school personnel This 1s
done o as 1o mminuze interferencee with production schedules ton
untised equupment, after hours, Satardavs, eted The program destgn s
ot with the school Fhe emplover does nor pav wages and aciual
participaton i production s nsninuzed

Certiheation s b the ~chool, under standards worked out with
mdustiv particpanon Emplovers have agood opportumn o select

prospectine emplovees

The schoal carres Larger
responsibiliy for mstrmction
and design than (1Y and «2»
fnstruction s enhanced by tise
ob work site tadilines and
cmplover truning capability
school SyYslems seck strong
partiapation from cmplovers m
e~tabhsline Skl ccandards and
certilicanon reguireiments

Reguires a strong oceupational
mstruction capabthne m the
schooll sinee emplovers will not
be aking primany responsibiliny
for instruction, and stadents
will not have jobs through
which they will get solid
experience However, the use of
on-stte traming will create a
miuch stronger program than
one entirely school-hased

SINCE Cerniication s not s
strong as ool and (20 a o
record needs o he bade, asn
Woikhink

5. Work Site Access 1o Structured Training (B)

The ~chool sostem prrhases ramng, from emplovers, outsotmomg
traming m order 1o get tanma on sate-of the-art equipment at the
work ste, and aceess toandusing naiming capabihin

Fhe pubiic budget fo: vocanonal cdacation now pavs for tanming in
1the dlasstoont, and has o purchase cqaipment used wvthe workplace,
the net cosss may net be substantally ditfarent Much the ~sone asm
L3 exeept that the purchase anangement gives the school svstem
more control

euyie 1
SATTWC st

6. School Instruction. With Fxperience and
tnformal On-the-Job Training

The emplover provides pat-ime emploviment usig mferiad on-the
job traming, e the moae tpical of Us mdustn for jobs thay tngh
~chool graduates tpicdly ger cadbeti ar older agest No comnutiments
are made 1o retam studenis, but emplosers have anadvaniage m
selecumg Tutwe emplovees Tmplovers mamitam contact sith ~scheol
personnel on e cducauon needs they believe students regutie to be
cliccove m the workplace: Produciion olisets costs and emplovers can
~elect amony students tor recrming fall e emplosees

Ihe ~chool 1~ wholly
respansible for formal
nstrucion School systeins and
cmplovers and emplover
organizations! work together 1o
CTeLe Patt-lime espeticive
opportunities. fo acconumodaie
the imies lor expertencee the
school pentod could be
extended. usmg sumniers
adding a4 vear o1 extending
work cor schoolt later i the
Aternoon

The ~choals and emplovers
work o provide esperiences
1hat ace substantnal, avording
~tuaght Libor i nndemandneg
SRR

Instrnenion is destgned 1o Lk
advantage of the exponen
clement and school and
ciplover persennel maeiaim
comnninaiion

Rather than ~strucrured taining
at the worksite, students gt
el mjormal taning,
cXpericice, irvouts n dultferent
kinds ol jobs, and <«chooling m
the cuitute of work

Hait of hugh school jumiors and
two-thitds of Tugh school
~eniors ften have pait time i
These are complarely
uncootdmaed with the <«chool
experienee A large ~chool-
cmplover clort wauld ~hiit
many of these studenis o
conrdmated progiams

A record would be created
ostch as \Warklnk diaswmg on
hoth <chool and work
CAPCTICNe:

O
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7. Career/Occupational/Industry

Specific Magnet Schools/Programs
A consortium of emplovers i an mdustry wor across ndustnes
regarding a specific occupation?, lead m the designt of & schoal wor a
school program? Thev Jook upon the <chool (program? as a key
source of entry workers, and help iwin a vanewy of wayvs. with

emplovment) could be provided

cquipment. loan of personnel. cte Part-time employment tor summer

A largely school-dehvered
approach, but with leadership
from emplovers. fus the trend
toward magnet schools, and
more student chowes within the
public system

Requires a flexible public schoal
Sustent, Tesponsive o employer

judgment about curnculum and

instruction methads

A record would be created.
such as Worklink. 1o take o
employers

8. Any of the Above Articulated with a
Two-Year Community College Program

Requires all three pares—secondary schools, emplovers. and
community colleges—to collaborate m the design of 4 <astem

O
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