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PURPOSES

The first purpose of this booklet is to illustrate and compare two important levels of
expectation, or standards, that have been set for diploma examination writing—
Satisfactory (3) and Excellent (5). The second purpose is to provide suggestions that
we hope will help students to move beyond Satisfactory (3) writing by developing
their unrealized potential for writing.

Sample papers from the June 1991 written-response assignment (see Appendix A)
form the major part of this booklet. The papers illustrate approaches taken by the
students who have produced writing at each of the two levels. These approaches are
compared and suggestions to improve student writing strategies for the diploma
examination are provided.

CONTENTS

The sample papers are presented by level, in groups of three. The first paper in each
group is the one that was used as the exemplar paper for training markers during
the June 1991 marking session. The other two papers in each group were chosen,
more or less arbitrarily, from those papers receiving consistent scores on most re-
porting categories (threes or fives). Each paper is accompanied by a specific com-
mentary that discusses the work in terms of the reporting categories used in mark-
ing (see Appendix B).

The samples are drawn from the three sections of the examination: Personal Re-
sponse to Literature (Section I), Functional Writing (Section II), and Response to
Visual Communication (Section III). Included is a general commentary about the
level of expectation, or standard, under discussion. The general commentaries
highlight any common features that exist in the papers.

A summary of the features that emerge at each level is also provided. Comments
are made about patterns of approach that students who are writing at each level
may have taken. Suggestions are made to teachers for consideration in helping
students to produce writing that is beyond the satisfactory level.

Each sample of student writing in this booklet is reproduced as it appeared to the
markers; that is, in the student’s own handwriting. Because of space limitations,
the students’ planning and drafting pages have not been included. However, teach-
ers and other readers should note that research has demonstrated a high correlation
between planning and successful writing. Consequently, planning for writing should
be carefully considered in instructional strategies.




CONFIRMING STANDARDS

Before each marking session begins, a group of English 33 teachers gathers toread a
representative sample of examination papers. From these, they select papers that
are clearly illustrative of the standards defined by all levels of the scoring criteria.
These papers are presented to group leaders and to markers during the training
process.

selected by a group of teachers who acted as standards confirmers for the June 1991
marking session. Each paper was chosen to illustrate the level of expectation, or
standard, described as Satisfactory (3) or Excellent (5) in the scoring guides (see
Appendix B).

The exemplar papers presented here (the first papers from each group of three) were

Group leaders, teachers specially selected to chair‘small groups of markers during
the marking session, confirmed that the exemplar papers illustrated the standards
described at the Satisfactory (3) and Excellent (5) levels. The exemplar papers were

then presented to markers for training purposes at the beginning of the marking of
the June 1991 diploma examinations.

MARKING PROCESS

Papers are scored on several different dimensions according to five levels of perform-
ance. A complete listing of both the dimensions and the descriptors of each level of
performance appears in Appendix B.

Teachers who are selected on the basis of recommendations made by their superin-
tendents do all marking. Selected teachers must be teaching the course during the
school year that the examination is administered and must have taught the course
for at least two years.

Neither the students’ names nor the names of their schools appear on any examina-
tion papers. The first hours of the marking session are spent in an intensive train-
ing session that includes a review of the scoring descriptors as they relate to the
exemplar papers. When marking begins, markers are advised not to mark a paper if
they suspect that they recognize its source. They are instructed to disregard the
quality of the handwriting in evaluating the papers and to return a paper unmarked
if they think the handwriting could influence their judgments. They are also in-
structed to avoid marking papers whose contents or style call forth any personal
biases.

No marks are placed on the examination booklets during the marking process; scores
are recorded on separate score sheets. All papers receive three independent read-
ings on a variety of scales (see Appendix B) and the median marks are awarded.
Provision is made for a fourth reading if the awarded scores vary to the extent that a
student’s final grade would be significantly affected.




CAUTIONS

The following cautions should be kept in mind, especially if the information in this
booklet is to be used for instructional purposes:

1. The papers selected represent only a small sample of the possible ap-
proaches to each assignment or topic.
Even though three papers are presented to illustrate a Satisfactory (3) or Excel-
lent (5) level for each assignment or topic, it must be remembered that these are
only three selected from hundreds, or even thousands, of papers at that particu-
lar level. Therefore, conclusions about common patterns of approach taken by
students at that level must be formed in that context. We hope that the conclu-
sions we have put forward in this booklet will stimulate further thought about
the approaches taken and the strategies used by students in their writing.

2. Neither the assignments reproduced in Appendix A nor the scoring
guides presented in Appendix B are meant to limit students to a single
crganizational or rhetorical approach in completing any diploma ex-
amination assignment.

Students are free to select and organize their materials in any manner that they
feel will best present their ideas. The writing in this booklet illustrates just a
few of the many organizational and rhetorical strategies used successfully by
students in June 1991.

3. The sample papers presented in this document must not be used verba-
tim as models for instructional purposes.
Because these papers are sample illustrations only and because they are sample
responses to a set topic, students should be cautioned not to memorize the con-
tent of any of the sample papers to use when completing classroom assignments
or when writing future diploma examinations. It is the approaches taken by
those achieving at the Excellent (5) level of performance that students should
consider emulating, not specific words or ideas.

4. Readers should consider each student’s accomplishments in light of the
constraints of the examination situation.
Under examination conditions, students are able to prepare writing that we
must consider as first-draft only. If students were given more time, and access to
appropriate resources, we would expect them to produce papers of considerably
improved quality.
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GENERAL COMMENTS

Student responses at the Satisfactory (3) level for Part A: Written Response of the
June 1991 English 33 Diploma Examination represent writing that is acceptable for
individuals seeking a General High School Diploma. The scoring descriptors (see
Appendix B) for each of the writing assignments—Section I: Personal Response to
Literature, Section II: Functional Writing, and Section III: Response to Visual
Communication—provide specific information about what is considered the Satisfac-
tory (3) level for writing in English 33. While each student’s writing style is unique,
certain common characteristics among students at this level may be observed.

Section I: Personal Response to Literature

Students earning Satisfactory (3) for Thought and Detail typically address the as-
signment in a conventional manner and demonstrate that they understand the
situation or the experience presented in the reading selection.

Students achieving at this level often retell parts of or all of the story in the reading
selection and then go on to describe similar personal experiences that they or their
acquaintances have had. This approach fulfils the requirements of the assignment.
Their personal experiences are typically written about in a general way; specific and
precise information is seldom provided. Many students write about a situation that
is similar to the one presented in the reading selection. Other students write about
literature they have studied in class, common selections being King Rat, Ordinary
People, Fahrenheit 451, and The Taming of the Shrew. Often, students write about
these works in general terms. Some students discuss both a personal experience
and literature they have studied; these individuals discuss life and themes from
literature in a perfunctory but acceptable way.

Compositions written at the Satisfactory (3) level are often mechanically organized.
Typically, details are organized in chronological order as students outline their
personal experiences or recount elements from the plot of the literature that they
are discussing. Many students begin by mentioning the situation or the experience
in the examination passage. This situatiox or experience is expanded in'more detail
in the paragraphs that follow and then, typically, a personal situation is discussed.
Students who use both a personal experience and an example from literature usuaily
expand these two illustrations in separate paragraphs. There is often a lack of
transition linking these examples; instead, students typically list their illustrations
in separate paragraphs. The conclusion may begin with the words “In conclusion”
and may contain a theme or moral that relates to the original topic.




Stylistic choices used in Satisfactory (3) papers may contain a spark of originality as
students attempt to employ particular words, phrases, or sentences for effect. How-
ever, these students tend to use generalized terms, perhaps because they do not
have ready access to precise and effective words and expressions. They attempt to
structure sentences correctly; however, common sentence faults are present, such as
run-on sentences and comma splices.

Errors in mechanics and grammar are present at the Satisfactory (3) level, but they
do not cause the reader excessive difficulty in understanding the response. Students
writing at this level sometimes have difficulty with spelling, and they may resort to
less risky and complex wording in their attempt to avoid making mistakes.

Section II: Functional Writing

Students earning Satisfactory (3) for Thought and Detail typically present general
information with little precise or specific detail. They tend to rely on details that
have already been presented in the assignment. On occasion, they appropriately cite
qualifications; however, they tend not to expand upon this information and often do
not apply the information specifically to the assignment. Students at this level use
an appropriate, polite, and respectful tone. They are able to communicate appropri-
ately with their audience.

Responses are organized in a logical and direct fashion. Students state the purpose
of their request, provide information about themselves based upon educational
qualifications and past experience, and conclude with a statement about how they
can be contacted. Occasionally, students have problems arranging their information
and the coherence of their responses may falter.

Students whose writing skills are at the Satisfactory (3) level attempt to select
stylistic devices to enhance their compositions, and these attempts are sometimes
successful. Occasionally, these students are able to make effective choices. Some-
times errors are made in both mechanical and grammatical conventions, but the
writing still communicates its message to the reader.

Section III: Response to Visual Communication

Students earning Satisfactory (3) for Thought and Detail are able to interpret the
photograph in a conventional manner. These individuals often derive a moral or
maxim from the visual communication, which they then cite as their topic or theme.
Elements from the photograph are chosen to reflect the maxim that the student has
formulated; however, these elements may be presented in the form of a list that
catalogues what the student actually sees in the picture. Some students tell stories
about the characters in the picture, inventing elaborate details and situations. A
discussion of the choices that the photographer has made may be either explicitly
developed or implied by the student.




The mexim or moral that the student derives from the photograph provides the
controlling idea for the response; often, this idea is maintained in a mechanical way.
Students sometimes introduce the moral in the opening paragraph and may refer to
that same idea in the conclusion. In general, these students relate sentences and
paragraphs to one another; however, perhaps because students writing at this level
have difficulties sorting out the details they wish to include, coherence may falter.

The writing skills employed by students at the Satisfactory (3) level are adequate.
These students sometimes attempt 1o choose words and sentence structures for
effect, but they appear to have only a limited selection. Although sentence variety
may be used by students writing at this level, most sentences follow the “subject-
verb-object” construction. Errors in mechanics cnd grammar are made; however,
most of these errors do not reduce the clarity of the composition. Students function-
ing at this level often respond briefly to the assignment; they seem unwilling or
unable to elaborate upon their ideas.

b omA
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STUDENT SAMPLE 3A (Personal Response)

General Comments

In this paper, the student alludes to Jack Stettler’s “hunger and pain” and then
generalizes that people in bad situations should “never give up.” The student sup-
ports this theme by discussing Fahrenheit 451 and “Harrison Bergeron,” two.pieces
of literature in which characters face difficult situations. The student expands on
Stettler's situation and then reiterates the generalization about people remaining
calm. The paper concludes with advice to the reader to “take it calmly and think the
gituation out clearly.” Although the student drawe a rather predictable maxim from
the reading selection, the student does a credible job of linking the three characters
to the maxim and consequently to each other. This response was selected by stand-
ards confirmers and presented to group leaders and markers as an exemplar paper
representative of Satisfactory (3) in all reporting categories.

Thought and Detail

The student clearly demonstrates an understancng of the reading selection, extract-
ing from it the appropriate but conventional idea that “people should never give up”
because “There is always light at the end of a dark tunnel.” Support is provided
from two pieces of literature; however, this support is general and consists of citing
difficult decisions two protagonists have had to make. The student expands on
Stettler’s situation in some detail and then expresses the opinion that people should
“tgke it calmly and think the situation out clearly.”

Organization

The paper is organized in a functional way using a beginning, developing para-
graphs, and a conclusion. The introduction establishes that people should not give
up; the developing paragraphs discuss characters who have faced problems; and the
conclusion supports the idea that when people face “a difficult situation,” they must
remain calm and “think the situation out clearly.” Coherence falters occasionally;
for example, in the sentence, “Montag, the main character had to decide to goon as a
fireman and burn books, or to £o free and do what he pleases, but having to run from
the government the rest of his life.”

Matters of Choice

Some of the stylistic choices that the student makes are effective. The student
chooses the word “rage” rather than “anger” to describe the emotion that most people
facing Stettler’s situation would have felt. Other words used for effect include “a
death threatening or a decision making situation.” The student uses appositives
correctly—“Jack Stettler, the main character in the story, shows how even when
hunger and pain is in the picture people should never give up”; attempts parallel
construction—“Montag, the main character, had to decide to goon as a fireman and
burn bouks, or to go free and do what he pleases”; and employs & short sentence for
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effect—“Jack Stettler is one man to follow.” These choices are uneven, however, and
some attempts at stylistic effectiveness do not succeed. Some of the student’s sen-
tences lack syntactic control and could have been improved with proofreading and
editing; for example, “When Jack reached his fire that he had made in the early
morning, After walking for miles, thinking he was getting close to a neighbore; but
actually he was just walking in a circle. He did not get mad or angry. He again
started walking, and making South towards a neighbors.”

Matters of Convention

The student takes risks in this composition and correctly spells some rather complex
words, such as “government,” “determination,” “sprained,” “threatening,” and “deci-
gion.” No spelling mistakes are present other than “fusterated.” There are occa-
sional errors in mechanics and grammar; for example, faulty subject-verb agreement
in “hunger and pain is in the picture” and sentence fragments such as “whether
being a death threatening or decision making situation.”" As well, the student makes
errors with apostrophe usage; for example, omitting the apostrophe in “Jacks mind.”
An error of usage is made by the student in “might of been” where the preposition
“of” is used in place of the auxiliary verb “have.” This incorre/t usage suggests that
the student is writing what he or she hears. This combination of effective and cor-
rect choices and incorrect choices creates an overall sense of unevenness that could
have been improved with careful editing.

-10-
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STUDENT SAMPLE 3B (Personal Response)

General Comments

The student retells the story of Jack Stettler’s predicament in general terms and
agrees “with what Jack had done.” The student then describes a difficult personal
situation “up in Kanaskis where I had gotten lost.” The student elects to wait it out
and is “soon found within three hours.” The personal incident is dealt within a
general way with no specific details for the reader. The passage concludes with the
idea that when people are “determined enough,” they should do what they “think is
right.” The composition is ordered logically as the student first retells the hardships
facing Jack Stettler and then recounts a personal story. Diction and sentence struc-
tures are unevenly controlled, and errors in mechanics and grammar are present. In
spite of its unevenness, the response is representative of Satisfactory (3) in 1 “ost
reporting categories.

Thought and Detail

Throughout this composition, the student sustains a credible understanding of Jack
Stettler’s situation. By recounting the scenario in “Dry Storm,” the student estab-
lishes the theme that Stettler had to help himself “because if he had decided to wait,
no body would of found him.” The student offers an opinion about the situation and
decides that Stettler has “great courage and determination of not getting mad and
showing any anger.” The personal incident about being “left in the woods” is briefly
mentioned but no details about the incident, other than the outcome, are provided.
The student addresses the assignment in a very general way.

Organization

The student has composed a beginning that introduces the topic of Stettler’s “great
courage and determination,” a middle that recounts both the situation in which
Stettler finds himself as well as a personal example about being lost in the woods,
and a conclusion that provides a generalization about life: “you should do what you
think is right.” This composition is very mechanically constructed. Sentences are
generally linked together. However, when the student attempts parallel structures,
coherence falters; for example, “After finding the Ildash, which is a swamp region,
with meadow and forest, he felt that he would be able to find Frenchie’s ranch,
which was his neighbor.”

Matters of Choice

On occasion, the student chooses words and constructions that are effective; for
example, the interrupted moven - at in “Then after four hours of walking he ended
up right where he left off, not gaining any ground at all.” As well, the description of
Stettler as a man who shows “great courage and determination” is effective. How-
ever, there are awkward and potentially redundant wordings, such as “In my own
experience I as well have also faced difficult situations, in which they are similiar to

-12- LA
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Jack Stettlers.” The student chooses words unevenly and uses ineffective construc-
tions. The generalization about life that “if you are determined enough in both
gituations, you should do what you think is right” is less effective than it might have
been because it is overgeneralized and over-uses the second person pronoun. In this
writing, the student uses patterns that are more appropriate in informal speech.

/

Matters of Convention

This composition has strengths and weaknesses in mechanics. Several sentences
are almost free from error; for example, “In the excerpt ‘Dry Storm,’ written by Paul
St. Pierre, Jack Stettler runs into a difficult situation. His horse fell on him, leaving
him with a broken shoulder, and a sprained ankle.” However, this student has
difficulty with numerous mechanical and grammatical conventions. Phrases such as
“Frenchies Ranch” indicate a problem with apostrophe usage. As well, the student
uses tense inconsistently, switching from past to present when recounting Stettler’s
gituation. Spelling also poses some difficulty: the student writes “no body” for
“nobody,” “percieving” for “perceiving,” and “Kanaskis” for “Kananaskis.” As in the
previous paper, the preposition “of” is used in place of the auxiliary verb “have” in
“would of found.” This transfer of what is heard to what is written seems to be a
common pattern of approach in writing at this level. Students need to be made
aware that the conventions of writing are different from, and more rigid than, con-
ventions of speech. Another area of difficulty is wording that occasionally confuses
the reader: “In conclusion, in both situations mine and Jack’s, were were both faced
with some serious situations.” The errors that are present sometimes reduce the
clarity of the composition.
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STUDENT SAMPLE 3C (Personal Response)

General Comments

The student suggests using a step-by-step approach when faced with a difficult
gituation. The student establishes the idea that “People in difficult situations must
decide whether” they are “doing the best thing.” Jack Stettler’s situation is referred
to briefly. The student then uses an example from the novel J'ahrenheit 451 involv-
ing the character Montag, whom the student describes as a person who has “had to
make those decisions” about killing another man “in order to stay alive.” The second
idea the student develops debates whether choosing an action in a difficult situation
is “the best thing to do.” Stettler’s predicament in the excerpt and Montag’s situa-
tion in the novel are mentioned briefly, as is the choice facing the narrator in Robert
Frost’s poem “The Road Not Taken.” The conclusion reiterates the theme that peo-
ple in difficult situations must “choose the right thing.” A consistent theme is devel-
oped throughout the passage; however, the student has a number of problems with
word choice and sentence structure, and with matters of convention. The student
tries to make specific and thoughtful points but has difficulty communicating them
correctly. In spite of these problems, the response is representative of Satisfactory
(3) in most reporting categories.

Thought and Detail

The student provides general support for the theme that “People in difficult situa-
tions must decide whether there doing the best thing” by first referring to Stettler.
The idea that people must decide if “there going to hurt themselves or someone else”
is put forth, applied to Stettler’s situation, and then dismissed because he is “already
hurt, and may not be found for days.” Montag, the protagonist in the novel Fahren-
heit 451, is compared with Stettler and portrayed as an individual who has to face
an even more difficult situation when he is instructed to “start his own house on
fire” and tries to kill Beatty. The support that is provided from this novel to promote
the theme is functional but not elaborate. The connection of the theme to the second
piece of literature, Frost’s poem, is developed minimally and deals only with the
choice faced by the speaker in the poem of taking a well-worn road or the route less
travelled.

Organization

The student uses a step-by-step approach to organization by fist citing Jack
Stettler’s situation, moving on to discuss the protagonist in a novel, going back to
Stettler, and then briefly mentioning a character in a poem. The conclusion repeats
the theme that is presented in the introduction. The student takes a mechanical
and generally coherent approach to the assignment; however, coherence falters
when the student makes the transition from discussing Stettler’s situation to that in
the novel. This awkward transition bespeaks a lack of awareness of audience. This
student appears to be grappling with a unifying idea that he or she does not have
under control. The opening of the student’s response—“In a situation like that™—
also suggests that this student could profit by becoming more aware of audience.
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Matters of Choice

The student occasionally attempts to use words and structures for effect in this
composition. For example, parallelism is attempted in the sentence “They must
consider if there going to hurt someone, if its the best thing to do, and what will be
the outcome of the situation.” Sentence variety is also attempted. The complex
sentence “When Beatty made Montag start his own house on fire, Montag then had
to make the decission to kill Beatty or be killed himself” is structured correctly, as is
the sentence “In the novel Farenheit 451, Montag was in a very difficult situation.”
The student also uses interrupted movement effectively in “Stettler if he would of
stayed may have been rescued” even though this sentence contains errors in punc-
tuation and grammar. Generalized wordings and colloquial expressions are used
throughout; for example, “He could sort of walk on his sprained leg.” The student
makes an attempt to choose an appropriate style but is not in complete control of
diction and syntax.

Matters of Convention

Common spelling and grammatical errors as well as errors in usage are present in
this writing; they occasionally interfere with the message that is being communi-
cated. The student uses “there” for “they’re,” “its” for “it’s,” “know ones” for “no
one’s,” and “would of” for “would have.” As in the previous two papers, the student
hears “would of” as everyday speech and writes that instead of “would have.” Spell-
ing mistakes such as “decission,” “Farenheit,” and “woren” are common errors for
students who do not have a facility for writing, particularly when much is being
attempted, as it is in this sample paper.
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STUDENT SAMPLE 3A (Functional Writing)

General Comments

Essential information is provided in this leiter of application. The student states the
purpose of the letter immediately—“I would like to apply for 2 full time position as a
counter person”—and then provides information about his or her educational back-
ground. As well, the student outlines two previously held jobs as a salesclerk and a
receptionist, and expresses an interest in “working with and meeting new people.”
The student concludes the letter by mentioning an enclosed résumé and by providing
a telephone number. The polite tone that is employed is appropriate for the assign-
ment. This response was chosen by standards confirmers and presented to markers
as an exemplar paper representative of Satisfactory (3) in all reporting categories.

Thought and Detail

Sufficient information is presented by this student to fulfil the purpcse of the assign-
ment. However, supporting details that would have enhanced his or her purpose are
not included: no information is given about the “computer and typing courses” that
the student completed, and relevant details about the student’s Grade 12 program
are omitted. Although the salesclerking job and “part time job answering phones
and taking messages” are cited, the writer does not elaborate. The tone of the writ-
ing is suitable by being both polite and respectful: “I believe that with my experience
that I qualify and could be an asset to your company.”

Organization

The letter is organized in an appropriate way. The first paragraph states the pur-
pose of the letter, the second paragraph provides supporting information, and the
third paragraph refers to additional information and possible interview. In the
second paragraph, the student provides a list of personal information; however,
there is a lack of elaboration and few transitions are provided between ideas.

Writing Skills

Few errors appear in this response. Some words and structures, such as “could be
an asset to your company,” are selected for effect and add a genuine voice and flavor.
However, the student takes little risk with word choice and sentence structure.
Sentences are relatively short: “I have my grade 12.” Sentence variety is not em-

ployed; virtually every sentence begins with the word “I,” and the words “I have” are
often repeated.
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STUDENT SAMPLE 3B (Functional Writing)

General Comments

The student addresses the purpose of the assignment in a generalized way. The
student alludes to the “Computer 30” and the “U of A Bookkeeping and Accounting”
courses and briefly to accounting experience, but no elaborating details are provided.
The student then indicates where he or she can be contacted for further information.
This response is organized in a predictable but acceptable way that fulfils the pur-
pose of the assignment. The student’s response is brief and few errors are made.
This response is representative of Satisfactory (3) in most reporting categories.

Thought and Detail

The siudent demonstrates an awareness of the audience when he or she states “1 am
a hard worker, and qualified for the job.” Information is provided that supports the
student’s application: “I have my Computer 30. I've taken three years in UofA
Bookkeeping and Accounting. I have experience in the work field.” Although this
individual refers to a high school course and creates additional qualifications from
postsecendary education, the information is not expanded upon with specific details.
The tone is both businesslike and direct as demonstrated in the sentence “If you
have any further questions you can call me at home 348-6678 after 6:00 pm.” The
response is relatively short.

Organization

The purpose of the letter is given in a general way in the introductory paragraph.
The student first applies for the position of “Bookkeeping/ Accounting Person” and
mentione where and when the position was advertised. The details “Computer 30,”
“Bookkeeping and Accounting,” and “experience in the work field” are appropriately
mentioned and relate to the job for which the student is applying. The conclusion is
perfunctory, ye. provides information about how to reach the student. Although the
student does not elaborate, sentences are related logically and conerently: the
student states an interest in the advertised job, lists qualifications, and provides
information about how the prospective employer can make contact.

Writing Skills

The student attempts to structure sentences for effect; for example, the sentence “I
am a hard worker, and qualified for the job” is emphatic. The student has difficulty
with various conventions. Occasional spelling errors are made: “Accountent” for
«Accountant”. The student also misuses capitalization—“Application,” “Bookkeep-
ing/Accounting,”—and uses sentence fragments such as “L.N. Accounting Company
for two years as an Accountent.” There is also a fault in verb tense: “I seen.” Al-
though the clarity of communication is not reduced significantly because of these
errors, their presence may detract from the letter’s purpose.
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STUDENT SAMPLE 3C (Functional Writing)

General Comments

The student provides a generalized response to the assignment. The introduction
refers to the advertisement and clearly states the student’s interest in “the full time
position of Car Valet.” Both general information, “working out on the farm,” and
specific information, learning “to drive a standard car and truck,” are provided. The
student indicates in the conclusion where he or she can be contacted. The tone is
respectful and appropriate, except perhaps for the word “noticed” in the opening
sentence. The request is clear and to the point. This response is representative of
Satisfactory (3) in most reporting categories.

Thought and Detail

Although the student presents general information about “working out on the farm,”
details about being unsupervised on a job that demands “my fullest attention at all
times” provide specificity. Details provided about the student’s qualifications for the
advertised job are basic rather than precise. That the work was “never supervised”
effectively suggests that the student is conscientious and hard-working and could be
placed in a position of trust by the prospective employer. The information about
driving “a standard car and truck” does relate well to the sought-after car valet’s job,
and the prospective employer would likely appreciate knowing that the student has
“never once had a speeding ticket or accident.” This generalized information fulfils
the purpose of the assignment in a polite and businesslike way.

Organization

Ideas are organized clearly and move from a functional introduction to basic detasils
about the student’s experience, to concluding information about references and
about how to make contact. This information is presented in a straightforward way
with little embellishment, but it is ~elevant and to the point.

Writing Skiils

An occasional attempt is made to structure a sentence for emphasis: “In the recent
years I have learned to drive a standard car and iruck therefore I would have no
trouble driving the automobiles.” The student combines ideas into compound sen-
tences and attempts to make stylistic choices; for example, “My work was never
supervised and it demanded my fullest attention at all times.” Relatively few errors
appear in this short response. Those that are present, such as “If you would like
more information on myself” and “Your’s Truly,” jar the reader rather thau seriously
reduce the clarity of the compoesition.
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STUDENT SAMPLE 3A (Visual Communication)
General Comments

The student interprets the elements in the photograph in a rather general manner
and provides a reasonable interpretation. The student suggests that the family is
poor and that “the two boys that are playing violins” can do something to make their
lives better, a suggestion that is reinforced by the title “Rags to Riches.” The stu-
dent expresses the opinion that one boy has an “eager look on his face” and appears
to be “very serious about the music.” This response was selected by standards
confirmers and presented to group leaders and markers as an exemplar paper repre-
sentative of Satisfactory (3) in all reporting categories.

Thought and Detail

The student notes that the people in the photograph are poor but believes that the
two boys have a chance to make “somthing better out of life” through their violin
music. Basic details are provided about one of the boys. The student states that the
boy appears to be both “serious” and “eager” about his music. The mother and the
baby are not discussed. The student concludes that “This is another case of rages to
riches” and that the boys “will go far” if “they play good enough.”

Organization

The controlling idea that people can make their lives better even though they live “ic
a very rundown awful area” is sustained throughout the composition. Sentences and
paragraphs are related through the consistent development of the poverty-to-wealth
theme. A problem with ccherence is evident in the sentences “The two boys are
playing very high class instruments which leads the person viewing the picture to
see that the two boys want somthing better out of life. The one boy that you can see
all of seems to be very serious about the music.” ‘

Writing Skills

Occasionally, word choice and sentence structures are effective. The student states
that one of the boys is serious about his music and that this is demonstrated through
the “eager look on his face and the very upright stance the boy is taking.” The stu-
dent attempts to make stylistic choices, but these selections are not always success-
ful. The student combines adverbs and adjectives effectively to modify a noun—“a
very rundown awful area”—but repeats the adverb “very” excessively in the para-
graphs that follow. The student makes an apostrophe error—“the boys eager look™—
as well as a few “slips of the pen”™: “somthing,” “rages”; both these words are written
correctly in other places. These errors occasionally reduce the clarity of communica-
tion.
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STUDENT SAMPLE 3B (Visual Communication)

General Comments

The student demonstrates a general understanding of the photograph and from it
derives the moral that all children need the “chance to become responsible, dedicated
people.” The discussion shifts from speculation about the mother, to speculation
about the children, to a fairly thorough description of the setting, and returns to
speculation about the children. The student conjectures that the children are “very
content with what they have.” Attempts are made to use effective writing skills in
this rather brief response. This response is representative of Satisfactory (3)in most
reporting categories.

Thought and Detail

The photograph is interpreted as a maxim: “even though your family may be poor,
give your children a chance to become responsible, dedicated people.” The student
speculates that “the mother hopes her children become famous musicians” and that
the boys can probably play all the instruments in the room. Very specific elements
in the photograph are used to support the idea that the room “looks very run down.”
This information is given to support the first part of the maxim, “your family may be
poor,” and then is contrasted in the last two sentences of the response with the
observation that, in spite of their poverty, the children appear to be content.

Organization

The response is structured by stating a general idea about giving children a chance,
listing elements in the photograph that demonstrate impoverished living conditions,
and making conjectures about those elements. The controlling idea that the family
is poor but content is mechanically maintained. Sentences are related in a general
way.

Writing Skills

The student combines simple sentences such as “Their living environment doesn’t
seem to be the best” with relatively complex sentences such as “To me I believe the
photographer is trying to communicate the idea that, even though your family may
be poor, give your children a chance to become responsible, dedicated people” and
“They have a wire holding the light fixture ir place and it seems a window has been
boarded up.” The student takes risks in this composition and spells difficult words
correctly: “responsible,” “dedicated,” “musicians,” “instruments,” and “environment.”
Minor stylistic problems such as the redundancy in “To me I believe” are present
and suggest that the student’s writing could have profited from careful editing.
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STUDENT SAMPLE 3C (Visual Communication)

General Comments

This response begins with the generalization that opportunities are uncommon, that
they “do not always come easy” and are contingent upon “where you live and how
much money you have.” Elements in the photograph are used as support; however,
this response relies heavily upon narrative elements as the student creates a story
to accompany the photograph. The effects that the photographer has created are
mentioned, and the response concludes with a moral about using opportunities. The
student’s style is inconsistent; some elements suggest strength on the part of the
writer and some elements suggest weakness. The response is representative of
Satisfactory (3) in most reporting categories.

Thought and Detail

The student combines a credible interpretation of the photograph with speculation
based loosely on selected details; for example, the setting is seen as “a village some-
where in Mexico,” the mother is seen as “waiting for the father to come back,” and
the boys are seen as having obtained “a book to teach them how to play because they
cannot afford lessons.” The interplay of light and darkness in the photograph is
noticed by the student in the comment that the photographer is “trying to portray
the greyish gloomy effect of the house except for the sun coming through the door
symbolizing that there is much more opportunity out in the world.” These insights
are uneven, however; in another part of the response, the student states “It is hot
where they live that is why they have no door.”

Organization

A controlling idea is sustained throughout this response. The student begins with
the judgment that “opportunities do not always come easy” and then creates a story
about the family’s poverty, stating that the boys “are very smart for taking advan-
tage of their opportunities.” The conclusion provides the moral that “Everyone
deserves at least one opportunity in their life and what you do and how you use that
opportunity is up to you.” Sentences are generally related as the moral is expanded;
however, coherence falters somewhat when the student introduces narrative ele-
ments.

0
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Writing Skills

Occasionally, sentence structures are utilized for effect; for example, the cumulative
effect of the loose sentence “The mother is sitting waiting for the father to come back
while she feeds the baby” helps to create an image in the mind of the reader. Effec-
tive phrases such as “rare opportunity,” “quite poor,” and “greyish gloomy effect” are
combined with ineffective choices such as “become good and make lots of money,”
“everywhere ig hard,” “sort of a trade,” and “everything around them of their"
enviorment.” This inconsistency, which is fairly typical of writing at this level,
suggests that the student is still somewhat uncomfortable with written expression,
but that he or she has strengths that can be built upon. This same inconsistency can
be seen in the syntactic structures the student uses. The effective sentence about
the mother waiting for the father is immediately followed by a sentence that demon-
strates grammatical and syntactic irregularity: “There is many other insterments in
which they have that the boys are also trying to learn.” This awkwardness, and
other errors such as “insterment” for “instrument” and “enviorment” for “environ-
ment,” suggest that the student is writing language as it is heard.
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SUMMARY OF ELEMENTS FOUND IN SATISFACTORY (3) PAPERS

The English 33 Diploma Examination Part A: Written Response papers that are
representative of the Satisfactory (3) level contain writing that is adequate when
produced in a time-specific examination context by general diploma students. These

papers exhibit a number of characteristics that distinguish them as Satisfactory (3)
responses.

The students understand what is expected of them but tend to respond to the assign-
ment in a generalized, conventional way, as a “springboard” for writing. These
students typically make use of information from the wording of the assignment or
from details provided by the assignment. Opinions expressed in the Personal and
Visual responses, though sincere in tone and appropriate in terms of the assign-
ment, are often in the form of a platitude or moral. Precise details or illustrations
are seldom provided as support for opinions. It is almost as though the universal
“truth” of the platitude or moral is seen by the student as being self-evident and not
requiring specific support. These students seem either unwilling or unable to pro-
vide specific details that would clarify and enliven their responses.

Students at the Satisfactory (3) level are aware of the importance of organization.
They employ introductions, developing paragraphs, and conclusions. However, this
organization is often mechanically maintained; for example, these students cite a
topic statement in the opening paragraph, develop this iopic with generalized exam-
ples or ideas, and conclude by restating the topic present:d in the introduction.
Students at this level may have problems with coherence; their sentences and para-
graphs do not always flow effectively from idea to idea and, at times, the reader is
left to make the connections.

Writing skills demonstrated by students at the Satisfactory (3) level are inconsist-
ent, revealing both strengths and weaknesses. Variety in word choices and sentence
structures is demonstrated on occasion, but effectiveness of diction and syntax is not
always sustained. Generally, few risks are taken in using challenging, precise
diction and complex sentence structures, and students at this level often transcribe
into writing the images that their “mind’s ear” have remembered. However, spelling
is generally correct and clarity is not reduced by the presence of some errors. Some
students at the Satisfactory (3) level do have problems with spelling and with gram-
matical constructions, but these students often attempt to write lengthier, more
complex responses that, overall, merit being assessed at the Satisfactory (3) level.

In summary, writing representative of the Satist ctory (3) level usually shows an
understanding of the assignment and is often sincere in tone. However, it tends to
be generalized, mechanically organized, and dependent on conventional ideas. It
may contain some errors in mechanics and grammar. Responses at this level are
representative of the acceptable standard for writing on the diploma examination. It
must be remembered, however, that this writing should be considered first-draft
writing, given the circumstances under which the students are writing.
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GENERAL COMMENTS

Student responses at the Excellent (5) level for Part A: Written Response of the June
1991 English 33 Diploma Examination represent writing that is exceptionally strong
for individuals seeking a General High School Diploma upon graduation. The scor-
ing descriptors (see Appendix B) for each of the writing assignments—Section I:
Personal Response to Literature, Section II: Functional Writing, and Section III:
Response to Visual Communication—provide specific information about what is
considered the excellent level for writing in English 33. While each student’s writ-

ing style is unique, certain common characteristics among students at this level may
be observed.

Section I: Personal Response to Literature

Students earning Excellent (5) for Thought and Detail typically address the assign-
ment in a very specific and detailed manner. Most students writing at this level
demonstrate not only that they understand the situation or experience presented in
the reading selection, but also that they are able to react to this situation or experi-
ence in a perceptive way.

Some students achieving at this level recap a few of the details from the reading
selection and then quickly move on to the precise and thoughtfully chosen incident
that they wish to relate. These students may write about a situation that closely
parallels the one in the assignment, or they may employ a wider interpretation of
the topic and relate an incident that is quite removed from the prompt. Some dis-
cuss relevant literature. Students at this level are comfortable with literature that
they have studied in the classroom, and they are able to use specific details from
these stories to elaborate upon their chosen themes. Some students discuss both
personal experience and literature; these individuals discuss life and themes from
literature in a discerning way and are usually able to construct relevant parallels.
These Excellent (5) compositions are typically lengthy but are not redundant.

Compositions written at the Excellent (5) level are organized in a clear and coherent
fashion. Students who begin by mentioning the situation or experience in the read-
ing selection, do so in such a way as to provide direction for the reader and to appeal
to the reader’s interest. If a personal anecdote is related, it is expanded in senterces
that flow to a logical conclusion. Students at this level who refer to additional liter-
ary selections effectively relate the reading selection in the examination to the lit-
erature that they wish to discuss. Students who discuss both personai experience
and works of literature sometimes develop the two illustrations in separate para-
graphs and then relate them. At this level of writing, the conclusion flows logically
from the developing paragraphs and is both appropriate and effective.

-35-




Stylistic choices used in Excellent (5) papers are usually both mature and polished.
The students employ diction that effectively communicates their desired message,;
words and sentences are chosen specifically for their effect. These students are able
to vary their syntax because they have control of effective constructions. Techniques
such as paralle] construction, varied length, balanced sentences, interrupted move-
ment, and inverted order are used for effect.

Few mistakes in mechanics and grammar are present at this level; in effect, this
writing is free from error. If students do make occasional errors, the effect of these
errors i sountered by the length and complexity of the response. Students writing
at this luvel are willing to take risks by using complex wordings ard structures that
-s~uld normally perplex less skilled writers.

Section IJ: Fwnctional Writing

Students earr..g Excellent (5) for Thought and Detail generally provide significant
information that is enhanced by appropriate and precise details. The students use
deta’ rom the asrignment and add supporting information to emphasize and
complete their responses. They cite qualifications that are appropriate in the con-
te:  -f the examination. They provide details about these qualifications and attempt
to apply this information to the task at hand. These students use an appropriate
businesslike and respectful tone.

Responses at this level are organized around a clearly focused topic statement. The
students often state the purpose of their request, provide detailed information about
themselves based upon actual and/or invented educational qualifications and past
experience, and conclude with an appropriate statemert of expectation. These
students have little problem arranging the significant and often extensive informa-
ticn that they present. Their seutences and paragraphs flow smoothly.

Students whose writing skills are at the Excellent (5) level use words and sentence
structures very effectively. They are able to select stylistic davices that enhance
their responses. Few errors in mechanical or grammatical conventions are made in
these compositions, and the mistakes that may be present do not impede meaning.

& L
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Section ITI: Response to Visual ccommunication

Students earning Excellent (5) for Thought and Detail are able to interpret the
photograph insightfully. These individuals often go beyond deriving a moral or
maxim from the visual and interpret the photograph by stating a generalized theme.
This theme is usually extended and reinforced throughout the composition. Stu-
dents at this level choose specific elements in the photograph to support the theme
and relate these elements specifically to that theme. They also present either an
explicit or an implicit explanation of the impact that the photographer’s choices have
on the viewer. '

A controlling theme or idea is sustained throughout the response. Writers at this
level often begin and end their compositions with variations of this controlling theme
or i?ea. The ideas that are developed to support the theme are organized clearly and
coherently. A sense of unity is established.

At the Excellent (5) level of writing, words and sentence structures are chosen care-
fully, to create an effective and polished response. Many sentences are purposefully
structured to achieve the effects desired by the students, and few mechanical and
grammatical errors are made. Students functioning at this level produce lengthy
responses when fulfilling the requirements of the assignment.




STUDENT SAMPLE 5A (Personal Response)

General Comments

This essay outlines Jack Stettler’s predicament following his accident and describes
him as a “rational, level-headed individual.” The student immediately comprehends
Stettler’s situation and states “I would have snapped” under the adverse conditions
that Stettler encountered, nevertheless expressing the hope that he or she would
react like Stettler if faced with “a situation like Mr. Stettler’s.” The composition
moves back and forth from Stettler’s cool and level-headed response to the student’s
perceived limited abilities. This switching back and forth effectively links the two
reactions. This response was selected by standards confirmers and presented to
group leaders and markers as an exemplar paper representative of Excellent (5) in
all reporting categories.

Thought and Detail

In this paper, the student reveals an insightful understanding of the reading selec-
tion. Stettler'’s reaction to his situation is seen as showing “exceptional
levelheadedness, and courage.” The student’s recognition of personal limitations
when facing difficult situations is perceptive, and an effective comparison between
Stettler’s optimism and the student’s own pessimism is made. Thoughtfully selected
details from life are used to support the student’s claims that everyone has the
“gurvival instinet” but that “without the perseverance and drive to use this ability,”
most people simply give up. The student becomes somewhat contemplative when
expressing the hope that “one day if I am in a situation like Mr. Stettler’s I will
remember him and find, within myself, the ability to save my own life.”

Organization

The first paragraph combines the student’s opinion of Stettler with a brief recount-
ing of Stettler’s situation. In paragraph two, the student discusses supposed per-
sonal shortcomings when faced with an unpleasant situation: “If I were placed in a
similar situation, my reactions would deviate exceedingly to those of Mr. Stettler.”
The ideas the student develops contrast Jack Stettler’s reactions with the student’s
conjectured responses to a similar situation. The conclusion is both appropriate and
effective because the student hopes to “remember him and find, within myself, the
ability to save my own life.”
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Matters of Choice

The words that the student chooses are both effective and polished. Jack Stettler is
described as a “rational, level-headed individual” who has taken an “optomistic
approach” to survival. The student uses effective diction in “normal, human survival
instincts would force me to take stock of the situation” and “map out a route.” A
variety of short and long sentences are used for effect. For example, “I may like to
think of myself as a realist but I think that that title belongs to Jack Stettler. He
knew what his chances were.” The student uses rather complex diction when refer-
ring to Jack Stettler’s situation: “He took a nearly impossible situation and at-
tempted to resolve his difficulties using logical thought.” When discussing the per-
sonal situation, the student’s “voice” is evident: “This set-back would have been it for
me. I would have snapped.” The student is in control of diction and syntax, and can
juxtapose wordings to create humorous effects; for example, “My first order of busi-
ness would definately be to panic.”

Matters of Convention

The paper is essentially free from errors in both mechanics and grammar. The
subjunctive form of the verb—“If I were placed in a similar situation”—and rather
complex wording—“deviate exceedingly,” “subsided,” “levelheadedness,” “frustra-
tion,” “pessimistic”—are employed effectively. The errors present are common mis-
takes that do not reduce the clarity of the writing. They include apostrophe errors
such as “neighbors farm” and “Mr. Stettlers reactions,” and a few spelling mistakes
such as “definately,” “agrivation,” “optomistic,” and “alot.” The student writes a
complex and lengthy response, yet makes relatively few errors. Consistent control of
conventions is demonstrated.
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STUDENT SAMPLE 5B (Personal Response)

General Comments

In this paper, the theme of facing “life or death situations” is developed by using
Jack Stettler’s experience as a springboard in a well-written anecdote that demon-
strates insightful understanding on the part of the student. The student describes
Stettler’s character as being “one of determination, optimisim, strength and faith”
and then relates a personal anecdote about a situation that required the student to
demonstrate those same courageous qualities. The student relates driving his or her
mother to the doctor “one cold winter night” when the car hits “an icy spot” and
slams “into the ditch.” The student’s solitary “journey down the icy road” to the
nearest farm for help is described in considerable detail. The student is amazed by
his or her own bravery but realizes that “my love for my mother brought out the
courage.” In the conclusion, the student relates this event to Jack Stettler’s inci-
dent, saying “People are often unaware of just what they are capable of” when facing
an apparently “unattainable goal.” This clearly focused anecdote skilfully guides
readers to a conclusion that associates the character traits of Jack Stettler to those
of the student as narrator. The response is representative of Excellent (5) in most
reporting categories.

Thought and Detail

The student links Jack Stettler’s story to a personal experience in a perceptive and
discerning way by comparing characteristics that Stettler possesses to personal
traits that were unknown to the student until the winter incident. The student nuses
precise details about becoming stuck in a ditch, fearing for “my mother’s health at
the time,” and being forced “to make a fast decision.” The student compares this
unforeseen personal courage to the bravery of Jack Stettler.

Organization

In the introduction, the student generalizes about facing “many obstacles” and
overcoming “them successfuly” through “character traits sometimes unknown” to us.
This idea is sustained through references to Jack Stettler’s situation and through
the lengthy and highly appropriate personal anecdote. The student’s own story is
told in chronological sequence. The student then shifts from the past into the
present, reflecting upon the self-understanding gained through the winter experi-
ence. The conclusion is appropriate because the student relates the general theme
stated in the introduction to the “life or death” personal experience.
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Matters of Choice

This composition contains many examples of efficient diction. The student refers to
“the course of life,” to “the nature of our personalities,” and to “character traits” that
“can sometimes be revealed during the most trying times.” Sentences are purpose-
fully structured for effect. The student creates sentences laden with information, yet
keeps these sentences under control; for example, “I was traveling with my mother
into town late at night in her old and somewhat unpredictable car”; “It was then that
I realized we did not have much fuel to keep us warm through the night if no help
were to come along”; “So began my journey down the icy road in an effort to reach
the nearest farm.” This student occasionally lapses into redundancy, however—for
example, “Whether or not we overcome them successfuly or pot” and “Character
traits sometimes unknown to us can sometimes be revealed”—but this is likely a
function of the “first-draft” nature of writing in an examination situation.

Matters of Convention

Errors that are present in this composition seldom reduce the clarity of communica-
tion. There is a comma splice in “We were on our way when I hit an icy spot on the
road and lost control of the vehicle, as a result the car slammed into the ditch .. ..”
Spelling errors such as “mentaly,” “fourty-five,” “vechicle,” “alot,” “suprised,” and
“personaly” are countered effectively by the correct spelling and usage of difficult
words such as “obstacles,” “physically,” “ingenuity,” “valor,” “unpredictable,” “defi-
ance” and “unattainable.” The student has written a lengthy account of a personal
experience and has taken a number of risks by using complex structures such as “I
did eventually reach help and it was only later that I realized what I had done.”
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STUDENT SAMPLE 5C (Personal Response)

General Comments

This composition opens with an account of a personal experience about “a 255
kilometer bike trip from Jasper to Banff.” The student provides much detail about
the hardships and gruelling conditions and about the personality changes that
occurred when the situation became difficult. The student then compares the bike
trip with Stettler’s situation and subsequently cites the novels Ordinary People and
King Rat as other stories in which characters have faced difficult situations. The
connection of these novels to the theme is expanded. Even though a number of ideas
are presented, the composition is developed logically and consistently. The writing
is both stylistically mature and mechanically correct. This response is representa-
tive of Excellent (5) in most reporting categories.

Thought and Detail

The student compares the difficult personal situation that develops during the
bicycling trip with Jack Stettler’s threatening experience. Many details are pre-
gented from the spring trip; the student’s comments reveal a perceptive understand-
ing of how personalities can become “so different when faced with pressure.” The
student discusses two novels that further support the theme that “Different people
have different ways of dealing with difficult situations.” Characters from the two
novels are discussed in terms of the various trials they faced. This precise use of
support expands and enlivens the student’s response.

Organization

The phrase in the introduction “can be applied to many situations” is used to capture
the reader’s interest, and it serves to encourage the reader to continue reading. In
the introduction, the student presents the idea that people react differently to diffi-
cult situations and that “The decision to give up or to continue is a never ending
question” that “can be applied to many situations.” The student elaborates logically
and coherently about the difficult situations the bicyclists faced during the bicycle
trip, about Stettler’s predicament, and about the two novels. The conclusion is
somewhat general; however, it does relate to the theme presented in the introduc-
tion and to the events discussed in the examples.

« A
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Matters of Choice

The student makes effective stylistic choices and sustains this mature approach
throughout the lengthy and detailed composition. Diction is impressive as the bicy-
cle trip is outlined: “The road seemed continuously uphill”; one bicyclist “went
tumbling down” and required stitches; another bicyclist eventually “reached his
physical limits.” The student carefully structures many sentences; for example,
effective parallelism is achieved in “As for Martin he clammed right up, didn’t say a
word, gritted his teeth, and kept on biking.” Although the student has not consisi-
ently polished the composition, he or she has written a great deal of effectively
worded prose.

Matters of Convention

This student has written a lengthy composition that contains few errors and that
incorporates relatively complex mechanical and grammatical constructions. A few
slangy or informal (but appropriate in context) constructions such as “our bums
hurt” are used, none of which impedes meaning or clarity. On the whole, the minor
errors that are present do not reduce the effectiveness of the composition. There are
very few spelling mistakes considering the length and complexity of the response.
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STUDENT SAMPLE 5A (Functional Writing)

General Comments

This letter of application is clearly written and well-organized. The student effec-
tively uses the information in the assignment to apply for the position of “full-time
counter worker” and cites the newspaper in which the advertisement appeared.
Appropriate information is provided to support the application, including details of
experience the student gained from telemarketing, computing, and shift work. The
student judiciously offers an explanation as to why her former job was terminated,
and concludes by thanking the personnel manager for reviewing the application.
The tone in the concluding sentence—*I would like to thank-you for reviewing my
application, and guarantee that I would satisfy your expectations as an employee™—
is positive and manages to be forceful while remaining polite. This response was
selected by standards confirmers and presented to group leaders and markers as an
exemplar paper representative of Excellent (5) in most reporting categories.

Thought and Detail

The student’s precise awareness of audience is demonstrated through the appropri-
ate and polite tone—*? believe I may be a suitable candidate as a full-time counter
worker”—and through the information provided. The student gives appropriate
details regarding her “telephone skills” as a “top” telemarketing saleswoman and
also mentions some experience interacting “successfully with the public” at a surf-
board rental shop. The student explains why the previous job was terminated. In
the conclusior, the student refers to her “eager personality” and guarantees to “sat-
isfy your expectations as an employee.” As an apparent afterthought, the student
appends a home telephone number and reference information, which provide the
prospective employer with important additional information.

Organization

The student focuses the letter clearly; the reader immediately knows that the writer
is seeking the position of “full-ti.1e counter worker.” The student begins with the
statement “I believe I may be a suitable candidate as a full-time counter worker”
and then provides job qualifications. These details are coherently related and pre-
sented in a logical order. In the conclusion, the student expresses thanks for “re-
viewing” the application and makes assurances about her qualifications.
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Writing Skills

The student uses effective words such as “interacted successfully with the public.”
The polite and formal stylistic choices contribute effectively to the letter: “I believe
my hardworking, eager personality will be of benefit to both my employer and myself
in an establishment such as U-Save Rent-a-Car.” Although the letter is relatively
lengthy, it is essentially free from error.
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STUDENT SAMPLE 5B (Functional Writing)

General Comments

This letter contains specific and precise details. The student notes “I am an honour
roll graduate with many abilities to contribute” to the prospective job. Although no
details are provided about the “many part-time jobs” the student has held, signifi-
cant information is given about the three courses that the student completed. Per-
sonality traits are then matched with characteristics the student perceives are
needed for the job. The writing is clear, focused, and provides relevant details for
the reader. Mature diction and sentence structure are used, and there are few
errors. This response is representative of Excellent (§) in most reporting categories.

Thought and Detail

The student achieves effectiveness and fulfils the task by the use of precise detail.
The student lists the specific skills that he or she believes are assets for the desired
job. The student is “an honour roll graduate” and provides additional information
about the “two computer courses” and “Professional People Course™ he or she has
taken. The student refers to an attitude of “intelligence, integrity and honesty” and
feels able to supply customers “with ease and appreciation.” The tone is assertive
and polite.

Organization

The details the student presents are developed effectively. The student begins with
a clearly focused topic statement about the job application and adds, “I feel I would
benirit your company greatly and hope you consider my skills as appropiate for the
job.” Specific skills and qualifications are presented through coherently developed
sentences. Although the response does not conclude with information about how the
prospective employer can contact the job applicant, the conclusion does contain an
appropriate statement of expectation: “I hope you will consider my application for
the position of Counter Person and hope to hear from you as soon as possible.”
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Writing Skills

Words and sentence structures are frequently effective. The vocabulary creates an
overall effect of a well-written response: “and can deal with the utmost
confidentiallity towards customers,” and “I am a very warm, caring and cheerful
person to work with and I believe my qualifications could help supply your custom-
ers with ease and appreciation.” Sentence variety is limited; many sentences begin
with the word “1.” Few spelling errors—“benifit,” “appropiate,” “miniutc,” and
“confidentiallity”—appear in this relatively complex letter. :
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STUDENT SAMPLE 5C (Functional Writing)

General ('omments

In this letter, the student successfully addresses the assignment by providing spe-

cific and appropriate details about education and experience. The writing demon-

strates a control of complex sentence structures and mechanical conventions. This
response is representative of Excellent (5) in most reporting categories.

Thought and Detail

The response is developed by providing specific detzils about the applicant. These
details include the applicant’s grades (“Throughout my grade twelve year I have
maintained a B+ average”), relevant courses (“I have taken and completed three
levels of computing, learning many word processors, spread sheets, invoices, sorting,
and charting”), work experience (“During my schooling I have held a part-time job at
a gas station as a cashier”), and attitude to team work (“I enjoy being part of a team
effort, and working with others to succeed”). These abilities highlight attitudes and
personal qualities that are logically related to the job of “counter personnel.” The
student uses a suitably respectful and businesslike tone, indicating an awareness of
audience.

Organization

The response is organized logically and effectively. The opening paragraph states
the student’s purpose: to apply for an advertised job. The following paragraphs list
in considerable detail the student’s qualifications. For each qualification cited, the
student identifies the specific skills acquired. Paragraphs move sequentially to a
polite conclusion that contains an appropriate request: “I hope to hear from you in
the near future to set up an interview time. Again I say thank you.”
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Writing Skills

The student reveals an ability to handle complex structures by using impressive
sentences such as “I enjoy very much being involved with the public, to take time out
and lend a helping hand” and “Thank you for reading my letter, taking the time out
for me.” The repetition of the idea of “taking the time out” is an effective stylistic
choice. Parallel structure—*I enjoy being part of a team effort, and working with
others to succeed”—is used effectively. Interesting wordings—°1 hope that you find
my qualifications meet your qualifications”—are used. Few errors are made; this
student has a very good understanding of how to control mechanical conventions.
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STUDENT SAMPLE 5A (Visual Response)

General Comments

In this response, the student gives an insightful interpretation of the photogr%ph.
The student formulates the theme that impoverished people have “dreams an hope”
and for this reason the mother “has introduced music to her children” 8o that “they
can make something of themselves.” Details from the photograph are chosen to
develop the contrast between the harshness of the family’s present situation and
their hope for a brighter future, with the violin music acting as intermediary. The
student cites the element in the photograph of the mother “cradling her child” as
evidence that the mother is a caring individual who “wishes the best for her sons.”
In the conclusion, the student goes beyond the analysis of the photograph to express
a personal reaction. “Initially when I looked at this photograp Ifelt cold, butasI
looked deeper into it I got a feeling of hope and dreams, the hepes and dreams of the
under priveliged.” The writin%style is coherent. The theme is stated, developed,
and consistently maintained. Few errors are present. This response was selected by
standards confirmers and presented to group leaders and markers as an exemplar
paper representative of Excellent (5) in all reporting categories.

Thought and Detail

In the introduction, the student states the theme that “Poverty is common in many
countries” and poor people “spend their whole lives dreaming for something” better.
The discussion about “dreams and hope” moves from a global perspective to a close
look at the situation of the family in the photograph. Details enhance the composi-
tion and contribute to the theme. The mother is portrayed as “gazing out of the
window towards the future” and the student i?oposes that music may provide an
opportunity for her children to “lead a better life than she had.” The “cold, drab,
bareness” of this family’s life is “juxtaposed” with the “tranquility of violin music.”
The student recognizes that the photographer has highlighted one of the boys in the
compc-ition, interpreting the emphasis to mean “that he will go on to be famous and
lead a better life.” The conclusion is both positive and insightful.

Organization

The idea of impoverished people having hopes and dreams is sustained throughout
the composition. This theme is developed through well-written and thoughtful
sentences that flow smoothly to an effective conclusion. Paragraphs move from
details about elements of the phoboégrraph to speculations about those details: “The
photographer juxtaposed the cold, drab, bareness of this families life with the beauty
and tranquility of violin music. This leads me vo believe that the boys are dreaming
also for something better.”

Writing Skills

Diction is carefully chosen to create iinages. The student sees the family as having
“poor gray lives” and describes the mother as “gazing out of the window towards the
future.” The clarity of the composition is not appreciably reduced by errors such as
comma splices: “The main focus is in the center at the older boy, this could mean
that he will go on to be famous and lead a better life, he seems determined.” Tue
student misspells “family’s” and omits an apostrophe in the ;i{hrase “this families
life” and misspells “underprivileged” as “under priveliged.” However, other difficult
words such as “juxtaposed,” “tranquility,” and “initially” are correctly spelled. The
student takes risks by using complex sentence structures and imaginative diction,
yet makes few grammatical or mechanical errors and none that detract from the
effectiveness of the composition.
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STUDENT SAMPLE 5B (Visual Communication)

General Comments

The student’s interpretation of the photograph is sensitive, although somewhat
sentimental. The theme proposed by the student is that the mother and son have
responded to their poverty with determination. This determination will create a
better life, both in the present and in the future, because of the gift of music. The
student discusses the idea of hope that he or she sees arising from the fact that the
boy is playing music: “someday the practising will give him a better life” than the
mother had. The student uses complex sentence structures and makes few errors.
The response is representative of Excellent (5) in most reporting categories.

Thought and Detail

The photograph is interpreted through a mature and insightful theme. The student
focuses the theme on determination, recognizing that there is hope for the children
in the photograph because of their music and because the mother “gives her children
all that she can provide.” The details about the mother’s role add to the clarity of
the response. Throughout the composition, the student sustains the interpretation
that the photographer has created a particular message—that of a mother giving her
children all she can provide. .

Crganization

The introduction provides a slightly different twist to the topic by establishing deter-
mination, fueled by poverty, as the focus of the response: “Poverty created the small
room, the empty walls and the determination of the boy and his mother to provide
for each other.” The mother is portrayed as a parent who “gives her children all that
ghe can provide” and provides the boy with the means to “a better life than she had,
a job and a home full of objects.” The paragraphs flow smoothly and coherently to
the conclusion, which repeats the ideas of hope, music, and family love.

Writing Skills

The student uses complex word choices and sentence structures such as “The mather
looks uncertain and frightened as she stares out into the sunshine, from her dimly
lit room” and “The mother provides life for her son, not by colors and pictures and
wealth, but by giving him music & instruments to color her home.” Few errorsin
either mechanics or grammar are made in this lengthy composition. This response
contains effective and polished writing.
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STUDENT SAMPLE 5C (Visual Communication)

General Comments

The student begins with descriptive one-word sentence fragments: “‘Black. Depres-
sion. Despair.” The generalized idea that is then developed refers to “the hunger in
the mother’s eyes for a better way of life.” A mature interpretation of the photo-
graph, including the analysis of symbols, is given: the woman’s dress and apron
“demonstrate the desoluteness of their situation,” the softly focused picture repre-
gents “a confusion and sense of loss,” the boy surrounded by light “symbolizes the
only hope in the situation.” The controlling idea of the boy bringing hope to the
family is clearly sustained and is supported through the effectively chosen sentence

structures. This response is representative of Excellent (5) in most reporting catego-
ries.

Thought and Detail

The interpretation of the photograph is mature and sensitive, and the elements
selected, including the title “A Sliver of Light in the Darkness,” are both precise and
purposefully chosen. The theme that “The photographer has captured the hunger in
the mother’s eyes for a better way of life” is both clear and relevant. To the student,
the dark lighting that “reinforces the despair of the situation” is contrasted with the
light surrounding the boy. The details are thoughtfully selected to support the
student’s interpretation of the photograph and of the choices the photographer has
made.

Organization

The controlling idea of the mother hungering “for a better way of life” is developed
effectively. The introduction and conclusion, although brief, support this idea of
desiring more in life. There is a coherent flow of ideas that is based upon the pho-
tographer’s use of light and dark, symbolism, focus, and contrast. The conclusion is
forceful: the student imagines that the boy wishes “to bring the light back into his
mother’s eyes and see her smile again like the sun.”
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Writing Skills

For the most part, the selection and use of words and sentence structures are effec-
tive. The student takes some chances with wordings such as “hunger gnaws at you,”
“the desoluteness of their situation,” and “comparable to the mother forlorness.”
Complex sentence structures are used: “The young boy, with his many instruments,
probably does not comprehend the fullness of her sacrifice.” The few errors that are
made in this lengthy response do not reduce its clarity.
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SUMMARY OF ELEMENTS FOUND IN EXCELLENT (5) PAPERS

The English 33 Diploma Examination Part A: Written Response papers that are
representative of the Excellent (5) level contain writing produced in a time-specific
examination context by general diploma students that is exceptional for students
completing English 33. These papers exhibit a number of characteristics that distin-
guish them as Excellent (5) responses. :

Students demonstrate a perceptive understanding of what the assignment requires.
They are able to use an appropriate tone and are well aware of their audience.

These papers have voice or “flavor”; the voice of the student shines through and
engages the reader. These students may quote selectively from the wording in the
assignments to fulfill a specific purpose in their responses. Precise, well-chosen

- details, which may be factual or imaginary, provide insightful support for their
themes. Students at this level are willing to delve into their topics, bringing their
subjects to life through carefully selected details.

Students at the Excellent (5) level are able to organize their work logically and
clearly. The compositions typically open in a way that piques the reader’s interest.
These students achieve unity through well-developed, coherenily related paragraphs
that flow smoothly throughout the composition. Typically, an effective and appropri-
ate conclusion follows naturally from the information presented.

Writing skills demonstrated by students at the Excellent (5) level show exceptional
qualities. The students appear to have extensive vocabularies and display an aware-
ness of and appreciation for the connotative value of words. They do not use words
unnaturally or in an artificial way. The diction is precise and belongs to the student.
The students employ a variety of sentence structures such as emphatic short sen-
tences, parallel structures, and natural and inverted order. They are able to use
sentence fragments for effect. They write extensive responses in which they are
willing to take risks with lively word choice and complex sentence structures. Er-
rors in mechanics and grammar are rare; errors that are present do not detract from

the effectiveness of the composition. These students project confidence in their
abilities as writers.

In summary, writing representative of the Excellent (5) level is composed of precise
and thoughtful details and presents a focused, coherent, and smoothly developed
topic. The words and structures used are effective and and are basically free from
error. Responses at this level depict a superior standard of writing for students
completing English 33.

r'/p .
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CONCLUSIONS AND SUGGES

FOR INSTRUCTION

CONCLUSIONS

An analysis of student responses at the Satisfactory (3) level and che Excellent (5) level
for Part A: Written Response of the June 1991 English 33 Diploraa Examination pro-
vides a basis for comparing and contrasting writing skills at the two levels. This analy-
gis leads to a number of instructional suggestions that should be helpful in preparing
students to approach the sections of the examination successfully and to move beyond
the satisfactory level.

Students performing at the Satisfactory (3) level tended to interpret the assignments in
a very general way. When dealing with the Personal Response to Literature assign-
ment, they focused upon a conventional theme or idea and expressed their thoughts
quite clearly. They used general examples from life and literature without providing
specific or elaborating details that would have enlivened their compositions. There were
glimpses of effective writing and correct usage. When responding to the Functional
Writing assignment, their tone was polite, personal, and colloquial; these students were
generally aware of the audience for whom they were writing.

Students at this level organized their compositions in a straighforward way by employ-
ing an introduction, developing paragraphs, and a conclusion that related to the topic.
The writing was, in general, coherent; however, coherence faltered on occasion as the
students struggled to link sentences and ideas. These students relied upon simple
words and sentence structures, perhaps to avoid making errors. Typically, when they
attempted to use more complex structures, problems arose. The greatest problem with
writing skills at this level was the unevenness of control. Students made good choices
on some occasions and then lost control of syntax when employing other structures.
They had problems deciding when to terminate their sentences; they tended to include
too much when trying to make their writing more complex. It is, however, important to
emphasize that writing at this level does demonstrate some strengths. Occasionally, for
example, an Excellent (5) level sentence or phrase is exhibited in a Satisfactory (3) level
composition. Students at this level may realize that good writing requires craft but can
only occasionally demonstrate this craftsmanship. This may indicate that, at this par-

tililtillar stage, further instruction and guidance would enhance the students’ writing
skills.

Students at this level made errors in mechenics and grammar typical of first-draft
writing; however, these mistakes did not significantly reduce the communication of the
response. In general, writing at the Satisfactory (3) level was relatively brief.

Students performing at the Excellent (5) level usually interpreted the assignments in an
in jightful way. When responding to the Personal Response to Literature assignment,
they presented clear themes or ideas and used precise and significant examples from life
and literature to support their themes. Some students moved from the personal aspects
of their response to more universal aspects. When responding to the Functional Writing
assignment, these students used an appropriate tone and were especially aware of the
audience for whom they were writing. At this level, the compelling voice of the student
engaged the reader. Papers at the Excellent (5) level were organized logically and

hosefully. The introduction, developing paragraphs, and conclusion sustained the
theme of the composition. The word choices, sentence structures, and ideas flowed
effectively, thus enhancing coherence. Writing skills demonstrated at this level were
relatively even; word choices and sentence structures were consistently effective. These
students used complex wordings and syntax, yet they made few errors. In general,
writing at the Excellent (5) level was relatively lengthy and demonstrated fluency on
the part of the students.




The following chart summarizes the key features of Satisfactory (8) papers and

Excellent (5) papers.
FEATURES OF
SATISFACTORY (3) AND EXCELLENT (5) PAPERS
IN ENGLISH 383
SATISFACTORY (3) FEATURES P ExceLLENT (5) FEATURES
Thought and Detail Thought and Detail

eordinary and credible ethoughtful and often original under-
interpretation of literary selection standing of literary selection

estudent’s conventional opinion is egtudent’s perceptive opinion is sup-
supported by generalizations; the ported by specific and precise detail
opinion is plausible and predictable

esupport is functional and straight- s support is precise and thoughtfully
forward; there is a lack of developed selected; support demonstrates depth
support of thought

estudent has a general awareness of estudent has a precise awareness of
audience but assumes that the reader | audience and provides the reader with
has knowledge about the subject. details about the subject. There is
The student thinks the reader is concern for the audience: the student
inside his/her mind and fails to pro- provides important and essential
vide important information necessary information necessary for understand-
for understanding ing

e generalized interpretation of visual oinsightful interpretation of visual
communication that takes the form of communication that takes the form of

a maxim or moral a theme or generalized idea
*personal ideas expressed s personal and universal ideas expressed
egaps in information given complete information given

Organization Organization

s general topic statement eclearly focused topic statement

sgeneral controlling idea mechanically | ®clear controlling idea sustained suc-
maintained. Coherence may falter,; cessfully. Coherent ideas; for exam-
for example, the switch from litera- ple, smooth and logical switch from
ture to personal experience is often literature to personal experience
abrupt

efunctional beginning, development, ebeginning provides direction and
and conclusion. The framework is encourages further reading; smooth
obtrusive flow from development to conclusion

esentences and paragraphs generally egentences and paragraphs flow to
related appropriate conclusion

emechanical transitions o carefully chosen transitions between

ideas
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FEATURES OF
SATISFACTORY (3) AND EXCELLENT (6) PAPERS
IN ENGLISH 33 (Continued)

SATISFACTORY (3) FEATURES

ExcELLENT (5) FEATURES

Matiers of Choice

Matters of Choice

schoices occasionally effective; some
words and structures chosen for
effect; diction and syntax are uneven

e appropriate but generalized diction;
sometimes imprecise

elittle figurative language

e personal, colloquial, and conversa-
tional choices; speech patterns re-
flected in writing

esome sentences structured for effect;
for example, short emphatic sen-
tences, parallel structure

*most sentences follow the natural
order (subject-verb-object)

euncertainty about when to end a
sentence; too rauch is included

*choices usually effective and polished;
many words and structures chosen
for effect; control is evident

eappropriate and specific diction;
mature and precise

eimagery and figures of speech used
for effect

e personal but sophisticated choices;
recognition of distinction between
written and spoken styles

emany sentences structured for effect;
for example, balance, inversion,
rhetorical questions

e a variety of sentence order prevails

econtrolled sentences including effec-
tively used clauses and phrases

Matters of Convention

Matters of Convention

e occasional errors in mechanics and
grammar

efewer errors when simplistic wordings
used. More errors when complex
wordings attempted

ecommon errors: incorrect use of
possessive, sentence fragments,
comma splices, run-on sentences, lack
of subject-verb agreement, misuse of
homonyms, sounding errors (“might
of” for “might have”), adverb/adjective
usage (“never had a really choice to
make”), problem using “in which”
structures, errors in tense, misuse of
second-person pronoun “you,” and
spelling (“alot”)

eerrors may reduce the clarity of com-
munication.

eessentially free from errors in me-
chanics and grammar

eerrors do not increase noticeably
when complex wordings are used

ecommon errors may be made; how-
ever, they are few in number even
though complex structures are used

e errors do not reduce the clarity of
communication
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SUGGESTIONS FOR INSTRUCTION

A comparison of the characteristics of the Satisfactory (3) and the Excellent (5)
responses provides useful information for teachers of English 33. To help students
who normally achieve « Satisfactory (3) move beyond satisfactory writing to a higher
level of performance, English 33 teachers may wish to consider those traits that are
common to each level. They will then need to draw upon their own creativity in
providing writing experiences for English 33 students so that those at the Satisfac-
tory.(3) level can begin to apply consistently the skills they occasionally demon-
strate—ekills that English 33 students who achieve higher marks are able to apply
at will.

Although English 33 teachers will be familiar with the following suggestions for
instruction, these comments should assist English 33 students attempting to im-
prove their performance on Part A: Written Response.

Pre-writing, Outlining, and Drafting

Students who earn high marks demonstrate through their writing that they are able
to establish a “mind set” in order to complete the assignment in a creative or person-
alized way. These students convey an understanding of the topic and are comfort-
able with it. They may think about the assignment and organize details in their
minds before they begin to write, or they may jot down rough ideas that they then
gort into an outline or rough draft. Whichever way they plan their compositions, the
better writers are aware of the readers’ needs and plan to meet those needs.

Students should be encouraged to reflect upon the topic before they begin to write, to
consider all its aspects, and to formulate a plan that includes the specific details that
they want to use. Some students prefer to write out the entire composition in rough
form; others complete rough drafts of their introduction and conclusion. Some stu-
dents make an outline of their composition and write their final copy from it; others
write with little or no outline but with a singleness of purpose produced by a control-
ling idea. Students should be given the opportunity to write using all these ap-
proaches. In this way, they can determine what works best for them under exami-
nation conditions and in other opportunities for writing.

Providing Details for the Reader

The difference between Satisfactory (3) and Excellent (5) responses in the area of
Thought and Detail is most evident in the appropriateness of supporting details.
Students should be urged to provide purposeful and precise support from personal
experiences and from literature they have read. If they recount a personal experi-
ence, they should provide specific details that are relevant to the topic, enlivening
their personal account in such a way that the reader can share the experience.
When literature is used, students should choose details from the selection that
support their theme or thesis. These precise, thoughtfully chosen, and relevant
details are provided as a service to the reader. They enable the reader to follow the
development of ideas. Successful writers do not presume that the reader can enter
their minds and know their intentions.
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Organizing Information

Although students at both the Satisfactory (3) level and the Excellent (5) level pro-
duce beginnings, developing paragraphs, and conclusions, the strength of superior
organization lies in its unobtrusiveness and smoothness. Students should be macde
aware that the Excellent (5) papers are unified with transitional devices, which
facilitate writing that flows smoothly from the introduction to the conclusion.

Making Effective Choices

One of the major differences between Satisfactory (3) and Excellent (5) writing is in:
the consistency of effective choices. Students producing satisfactory writing attempt
to choose appropriate words and use varied sentence structures; however, their
choices are uneven—some are effective, others are ineffective. Teachers can help
these students progress by encouraging their strengths, by pointing out what they
have done well, and by telling them why what they have done is effective. By follow-
ing this procedure, teachers can raise their students’ consciousness about what
constitutes effective writing. Additional assistance in writing emphatically and
precisely may be given to students in areas such as parallel construction, sentence
fragments, transitional devices, use of the active voice, specific vocabulary, and
sentence variety.

Reducing Writing Errors

When students write compositions under first-draft examination conditions, they
make errors. Even though many students write rough drafts, some of them tend to
transfer the rough draft errors to their revised copy. Helping English 33 students to
be aware of the most frequent errors found in diploma examination writing may
assist them in the revision process when they write their own diploma examinations.

The most common sentence errors are sentence fragments and comma splices. Some
students are unsure about what constitutes a sentence, so they tend to run two
separate principal clauses into one sentence. Subordinate clauses also cause some
difficulty, especially those beginning with “which” or “that.” These clauses appear to
be tacked on to the rest of the sentence so that the sentence becomes overly long and
unfocused. Many students have problems with verb tenses and the agreement
between subject and verb and between pronoun and antecedent. Homonyms and
apostrophes seem to confuse many students and result in such errors as “they’re” for
“there” and “your” for “you’re.” The apostrophe to show possession is often omitted
or it may be incorrectly inserted into the plural form of a roun. The frequent use of
“of” instead of “have” suggests that some students write what they hear: “could of/
might of” instead of “could have/might have.” Possibly the most frequently occurring
spelling error is “alot.” Some of these errors might be eliminated through improving
dictionary and proofreading skills. It is essential, however, for all students to under-
stand that the conventions of written language are different from, and more rigid
than, the conventions of spoken language.

Awareness of the types of difficulties some students have and recognition of the
techniques competent writers use is of value to both teachers and students. They
share a common goal—to have students reach their maximum potential—and appre-
ciating the value of editing and proofreading may assist greatly in achieving that
goal.
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APPENDIX A
ENGLISH 33 WRITTEN-RESPONSE ASSIGNMENTS

JUNE 1991
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SECTION I: PERSONAL RESPONSE TO LITERATURE
(Suggested time: 75 minutes)

Read the excerpt from the short story “Dry Storm®’ and complete the assignment that
follows.

from DRY STORM

_JACK STETTLER was riding his horse hard across barren ranchland in central British

~ Columbia, when his horse had a heart attack and fell on him. STETTLER’s leg was
sprained and his shoulder broken.

STETTLER, who lives alone, knows that his absence might go unnoticed for a week or a

month. He has made camp for the second night, trying to find his way to his neighbor’s
ranch.

The stars came out during the night and it froze.

At dawn, Jack Stettler broke ice in his boothole' to drink again.

Since there was a dawn in the clear air he could take direction. To the south, he
knew, he must cut creeks, trails or tracks. He walked due west for half a mile to place
himself beyond the edge of the nameless muskeg and then, carefully placing one foot in
front of the other, began to walk south. His stomach ached from hunger and he was now
very tired. His odds, he felt, had dropped again. They were now no better than even
money.

He counted as he walked. Five hundred paces slow walk. Five hundred paces fast.
Two hundred paces at a trot. At the end of each sequence he leaned against a tree, breathing
deeply and did not move again until the freezing air penetrated and he was near to shivering.

Moving slowly, he detoured from time to time around small swamps and deadfall or
thick, second-growth pines. He made for the south.

The sky clouded again and light, fine snow began falling, but before this took away
his sun, he had hit the edge of a large opening, rimmed with the sharp spires of a thousand
spruces and recognized that he had hit the Ildash.

The Ildash he knew. It was a region of swamp, meadow and forest which made a
patchwork triangle north of the ranches of Frenchie and Smith. By bearing right, he should
find Frenchie's creek.

What he could not estimate was the energy that remained in his body to walk those
miles.

Without a broken shoulder, or in milder airs or with better boots, he might have been
able to travel for days. But his was a small body. The energy reserves were scant. He
had, he knew, used a lot of that treasure and he did not know how much remained. There
was no longer any pain. The brain had long since manufactured enough endorphins to
cancel out all the agony of the broken shoulder and, with it, all the bobwire cramps that
go with prolonged hunger.

But the lack of food had cost him heavily. He knew that. His body’s meager supply

Continued

thoothole — a hole in the ice made by using the heel of a boot




of fat had quickly beern burned away and he was burning calories from muscle tissue.

He now calculated his chances as being no better than one in four.

Stettler trotted, he walked, he stood, he walked, he trotted and he stood again, and
the easy snow came down upon him. He did not let himself sweat, and his thoughts,
encased as he was within a soft white world of a few hundred feet visibility, remained
essentially tranquil. He knew only that one more walk, one more trot, would bring him
to a trail, a fence, a wagon road, which would border 2 Frenchie’s place.

At the end of more than four hours he finally found something familiar, although it
took a minute or more for him to adjust his mind to what he saw. It was the embers of
his own campfire. “‘I'll be damned,” he said. It was his only comment. Stettler was not
a complaining man.

He again started walking, again making south as he could best perceive it to be. He
shambled, lurched and sometimes fell but never wavered in his purpose nor, as he imagined
it, lost his capacity for calm, rational and logical thought.

Paul St. Pierre,
Contemporary Western Canadian writer

THE ASSIGNMENT

We show what we are like by the ways in which we deal with difficult situations in life.

In the excerpt from ‘‘Dry Storm,” Stettler’s character is revealed through the way in which
he deals with his situation.

WHAT CHARACTER TRAITS HAVE YOU OBSERVED IN PEOPLE WHO ARE
FACED WITH DIFFICULT SITUATIONS?

In your writing, you should
e consider Stettler’s response to his situation
e use your own observations and’/or experiences

You may also refer to other literature you have studied.

Present your ideas in PROSE.

Pages are provided for planning and drafting and for your revised work.
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SECTION II: FUNCTIONAL WRITING
(Suggested time: 45 minutes)

Read the information below and complete the assignment that follows.

The following advertisement appeared in the classified section under HELP WANTED in
the Thursday, June 6, 1991, edition of the Nalwen News.

U-SAVE RENT-A-CAR — an Equal Opportunity Employer is establishing a new
office in Nalwen. Several part-time and fuli-time openings are available for the right

applicants. Applicants must be alert, personable, self-motivated,and capable of working
without supervision.

* COUNTER PERSONS require good telephone skills and the ability to
deal well with people. Computer experience and typing would be an asset.

e BOOKKEEPING/ACCOUNTS PERSONS require accounting skills, some
computer experience, and organizational skills.

e VEHICLE MAINTENANCE PERSONS must have a strong mechanical
aptitude and must have completed rourses in basic automotives.

e CAR VALETS for the pick-up ana delivery of vehicles require a valid
driver’s licence.

On-the-job training will be provided. All applicants must be prepared to do shift work.
U-SAVE provides a competitive wage scale and a comprehensive benefits package.

Apply in writing, stating what you believe qualifies you for one of these positions,
to Ms. Cynthia Melnyk, Personnel Manager, U-Save Rent-a-Car. Box 1172, Nalwen,
Alberta T5J 4T3.

THE ASSIGNMENT

In the space provided, write a letter of application for ONE of the positions described
above.

PLEASE NOTE: Letter format has been provided beginning on page 15.
Sign your letter PAT JONES.

Fu
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SECTION III: RESPONSE TO VISUAL COMMUNICATION

SECTION III: RESPONSE TO VISUAL COMMUNICATION
(Suggested time: 30 minutes)

Examine the photograph on page 22 and complete the assignment below.

THE ASSIGNMENT

What idea(s) does the photographer communicate with this photograph? Explain how
the details in the photograph and the photographer’s choices reinforce the idea(s).
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APPENDIX B
ENGLISH 83 SCORING GUIDES

JUNE 1991
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Section I: Personal Response to Literature—Scoring Guide

It is important to recognize that student responses to the Personal
Response Assignment will vary from writing that treats personal views
and ideas analytically and rather formally to writing that explores ideas
experimentally and informally. Consequently, evaluation of the personal
response on the diploma examination will be in the context of Louise
Rosenblatt’s suggestion:

The evaluation of the answer would be in terms of the amount of
evidence that the [student] has actually read something and
thought about it, not a question of whether necessarily he has
thought about it in the way an adult would, or given an adult’s
“correct” answer.1

Thought and Detail (curriculum concepts 1, 3, 4, 6, 7,8,9,12)

When marking Thought and Detail, the marker should consider how effectively
ethe assignment is addressed
e the detail supports and/or clarifies the response

5 EXCELLENT: An insightful understanding of the reading selection(s) is effec-
tively established. The student’s opinion, whether directly stated or implied, is
perceptive and is appropriately supported by specific details. Support is precise
and thoughtfully selected.

4 PROFICIENT: A well-considered understanding of the reading selection(s) is
appropriately established. The student’s opinion, whether directly stated ¢«
implied, is thoughtful and is supported by details. Support is well-defined anu
appropriate.

3  SATISFACTORY: A plausible understanding of the reading selection(s) is clearly
established and sustained. The student’s opinion, whether directly stated or

implied, is conventional but is plausibly supported. Support is general but
functional.

9 LIMITED: Some understanding of the reading selection(s) is evident, but the
understanding is not always defensible or sustained. The student’s opinion may
be superficial, and support is scant and/or vague and/or redundant.

1 POOR: Animplausible conjecture concerning the reading selection(s)isindicated.
The student’s opinion, if present, is inappropriate or incomprehensible. Support
is inappropriate or absent.

INS INSUFFICIENT: The marker can discern no evidence of an attempt to fulfil the

assignment, or the writing is so deficient in length that it is not possible to assess
thought and detail.

1Rosenblatt, Louise. “I" -Reader’s Contribution in the Literary Experience.” An interview with
Lionel Wilson in The English Quarterly I (Spring, 1981): 3-12.
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Section I: Personal Response to Literature—Scoring Guide (continued)

Organization (curriculum concepts 2, 3, 4)

When marking Organization, the marker should consider how effectively the writing
demonstrates

sunified and consistent development

sclear and coherent order

5 EXCELLENT: Thebeginning is constructed to provide direction for thereaderand/
or to encourage further reading. The ideas and situations are developed by

sentences and paragraphs that flow smoothly and coherently to an appropriate
and effective conclusion.

4 PROFICIENT: The beginning is constructed to provide direction for the reader.

The ideas and situations are developed by sentences and paragraphs that are
coherently related. The conclusion is appropriate.

3  SATISFACTORY: The beginning, development, and conclusion are functional.

Sentences and paragraphs are generally related, but coherence may falter on
occasion.

2 LIMITED: The beginning and/or conclusion are nonfunctional. Relationships
between sentences and between paragraphs are frequently unclear.

1 POOR: The beginning is vague and/or unfocused. The conclusion, if present, is
vague and/or unfocused. Sentences and paragraphs are not coherently related.
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Section I: Personal Response to Literature—Scoring Guide (continued)

Matters of Choice (curriculum concepts 3, 4)

When marking Matters of Choice, the marker should consider the extent to which the
writing demonstrates effectiveness 6f

ediction, including connotative langﬁage, imagery, idiomatic expressions, dialect

. egyntax, including such choices as parallelism, balance, inversion, sentence

length and variety

[V

- EXCELLENT: Choices evident in the writing are usually effective and sometimes

polished. In many instances, words are chosen for effect. Diction is appropriate
and specific. Many sentences are purposefully structured for effect.

PROFICIENT: Choices evident in the writing are often effective. Frequently,

words are chosen for effect. Diction is appropriate. Some sentences are purpose-
fully structured for effect.

SATISFACTORY: Choices evident in the writing are occasionally effective. Now
and then, words appear to be chosen for effect. Diction is appropriate but may be
overgeneralized. Attempts are made to structure sentences for effect.

LIMITED: Choicesevident in the writing are often ineffective. Dictionisimprecise

and/or inappropriate. The writer demonstrates a lack of awareness of the choices
that are available.

POOR: Choices evident in the writing are usually ineffective. Words and

structures are misused tosuch an extent that clarity suffers. Diction is inaccurate
and/or vague.

G-
[ &
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Section I: Personal Response to Literature—Scoring Guide (continued)

Matters of Convention (curriculum concepts 3, 4)

. When marking Matters of Convention, the marker should examine the writing for
correctness of
emechanics (spelling, punctuation, capitalization, indentation, etc.)
egrammar (agreement of subject-verb/pronoun-antecedent, pronoun reference,
etc.) 2

PROPORTION OF ERROR TO LENGTH AND COMPLEXITY OF RESPONSE MUST
ALSO BE CONSIDERED.

5 EXCELLENT: The writing is essentially free from errors in mechanics and
grammar. Errors that may be present donot reduce the clarity of communication.

4 PROFICIENT: Few errors in mechanics and grammar are present. These errors
seldom reduce the clarity of communication.

3  SATISFACTORY: Occasional errors in mechanics and grammar are present.
Some of these errors may reduce the clarity of communication.

2 LIMITED: Frequenterrorsin mechanics and grammar are present. Many of these
errors reduce the clarity of communication.

1 POOR: Numerous errors in mechanics and grammar are both noticeable and
jarring. Most of these errors severely reduce the clarity of communication.
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Section II: Functional Writing—Scoring Guide

Thought and Detail (curriculum concepts 1, 3, 4, 5)

'When marking Thought and Detail, the marker should consider

ehow well the assignment is addressed and whether the purpose specified in the
assignment is fulfilled

eawareness of audience/appropriateness of tone (in terms of purpose)

INS

: EXCELLENT: A precise awareness of audience is demonstrated. Tone is appro-

priate. Significant information is presented, and this information is enhanced by
precise and appropriate details that effectively fulfil the purpose.

PROFICIENT: A clear awareness of the audience is demonstrated. Tone is

appropriate. Significant information is presented, and this information is sub-
stantiated by appropriate details that efficiently fulfil the purpose.

SATISFACTORY: A general awareness of audience is demonstrated. Tone is

appropriate. Sufficient information is presented, and this information is sup-
ported by enough detail to fulfil the purpose.

LIMITED: Recognition of audience is demonstrated but is not sustained. Tone
may be inappropriate. Essential information may be missing. Supporting details
are scant, insignificant, and/or irrelevant. The purpose is only partially fulfilled.

POOR: Only a vague recognition of audience is demonstrated. Tone may be

inappropriate. Essential information and supporting details ar¢ inappropriate or
lacking. The purpose is not fulfilled.

INSUFFICIENT: The marker can discern no evidence of an attempt to fulfil the

assignment, or the writing is so deficient in length that it is not possible to assess
thought and detail.




Section II: Functional Writing—Scoring Guide (continued)

Organization (curriculum concepts 2, 3, 4)

. When marking Organization, the marker should consider how effectively the writing
demonstrates

eclear and logical ordering of information

sunified ideas

esustained coherence :

*]ogical sequence of paragraphs

5 EXCELLENT: Aclearly focused statement of topic or function is presented. Details
are coherently related and are developed in sentences and paragraphs that flow

smoothly to an effective and appropriate request, statement of expectation, or
other conclusion.

4 PROFICIENT: A well-defined statement of topic or function is presented. Details
are clearly related and are developed in sentences and paragraphs that culminate
in an appropriate request, statement of expectation, or other conclusion.

3 SATISFACTORY: Ageneral statement of topic or function is presented. Details are
generally related, but coherence may falter on occasion. The request, statement
of expectation, or other conclusion is mechanically presented.

2 LIMITED: A vaguely focused statement of topic or function is presented. Details

are vaguely related. The request, statement of expectation, or other conclusion is
unclear or absent.

1 POOR: The statement of topic or function, if present, is obscure. Details are not

coherently related. The request, statement of expectation, or other conclusion is
inappropriate or absent.
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Section II: Functional Writing—Scoring Guide (continued)

Writing Skills (curriculum concepts 2, 3, 4, 5)

When marking Writing Skills, the marker should consider Matters of Choice AND *
Matters of Convention.

PROPORTION OF ERROR TO LENGTH AND COMPLEXITY OF RESPONSE MUST
ALSO BE CONSIDERED.

5 EXCELLENT: The selection and use of words and structures is, in most instances,

effective. Errorsin mechanics and grammar that may be present do not reduce the
clarity of communication.

4 PROFICIENT: The selection and use of words and structures is frequently

effective. Errors in mechanics and grammar seldom reduce the clarity of commu-
nication.

3  SATISFACTORY: The selection and use of words and structures is occasionally

effective. Errors in mechanics and grammar occasionally reduce the clarity of
communication.

9 LIMITED: The selection and use of words and structures is often ineffective.
Errors in mechanics and grammar often reduce the clarity of communication.

1  POOR: The selection and use of words and structures is usually ineffective. Errors
in mechanics and grammar severely reduce the clarity of communication.
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Section III: Response to Visual Communication—Scoring Guide

Thought and Detail (curriculum concepts 1, 3,4,5,13,14,16,17)

When marking Thought and Detail, the marker should consider how effectively the
details selected from the photograph and the discussion of these details contribute to a
plausible and consistent interpretation of the photograph.

5

INS

EXCELLENT: Interpretation of the photograph is insightful and is in the form of

an effective generalized idea or theme. Specific details used for support are
purposefully chosen and enhance clarity.

PROFICIENT: Interpretation of the photograph is well-considered and is in the

form of a generalized idea or theme. Specific details used for support are well-
defined and accurate.

SATISFACTORY: Interpretation of the photograph is conventional and may be in

the form of a maxim or moral. Details used for support are clear but tend to be
generalized.

LIMITED: Interpretation of the photograph is vague and uncertain and/or
concentrated on a particular detail rather than on the photograph as a whole.
Details used for suppert are inappropriate and/or unclear.

POOR: Interpretation of the photograph is inappropriate or incomprehensible.
Details are irrelevant, inaccurate, or absent.

INSUFFICIENT: The marker can discern no evidence of an attempt to fulfil the

assignment, or the writing {s so deficient in length that it is not possible to assess
thought and detail.

[ Ea
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Section III: Response to Visual Communication—Scoring Guide (continued)

Organization (curriculum concepts 2, 3, 4)

When marking Organization, the marker should consider how effectively the writing
demonstrates

eunified and consistent development

eclear and coherent order

b EXCELLENT: A controlling idea is clear and successfully sustained. Ideas are
developed by sentences and paragraphs that flow smoothly and coherently.

4 PROFICIENT: A controlling idea is clear and usually sustained. Ideas are
developed by sentences and paragraphs that are coherently related.

3  SATISFACTORY: A controlling idea is mechanically maintained. Sentences and
paragraphs are generally related, but coherence may falter on occasion.

2 LIMITED: A controlling idea may be lacking or not maintained. Relationships
between sentences and between paragraphs are frequently unclear.

1 POOR: Acontrollingideais lacking. Sentences and paragraphs are not coherently
related.

Q!
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Section J1I: Response to Visual Communication—Scoring Guide (continued)

Writing Skills (curriculum concepts 2, 8, 4, 5)

: When marking Writing Skills, the marker should consider Matters of Choice AND
Matters of Convention.

PROPORTION OF ERROR TO LENGTH AND COMPLEXITY OF RESPONSE
MUST ALSO BE CONSIDERED. :

5  EXCELLENT: The selection and use of words and structures is, in most instances,

effective. Errorsin mechanics and grammar that may be present do not reduce the
clarity of communication.

4 PROFICIENT: The selection and use of words and structures is frequently

effective. Errors in mechanics and grammar seldom reduce the clarity of commu-
nication.

3  SATISFACTORY: The selection and use of words and structures is occasionally

effective. Errors in mechanics and grammar occasionally reduce the clarity of
communication.

2 LIMITED: The selection and use of words and structures is ofter. ineffective.
Errors in mechanics and grammar often reduce the clarity of communication.

1 POOR: The selection and use of words and structures is usually ineffective. Errors
in mechanics and grammar severely reduce the clarity of communication.
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