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STAY IN — YOU WIN
MODULE ONE
PROJECT OVERVIEW

?ﬂTRODUCTlON A bumper sticker in the 1970s read: “IF YOU THINK EDUCATION IS
EXPENSIVE — TRY IGNORANCE!" Maybe cynical and certainly
pungent — in the context of a dropout prevention project, it is very
relevant to the times in which we live.

Marshall McLuhan once accused us in education of being “too busy
doing the immediate to do the important.” Few issues in education
today are as important as dropout prevention. This STAY IN—YOU
WIN project is designed to provide in-depth information on dropout
prevention and a school-based process for improving the educational
opportunities of the one-third of Alberta students who do not make it
through high school. The evidence is clear and the evidence is brutal.
For the one third of ouryoung people who do not complete high school
the probability is that they will not make it through life with the career
opportunities and lifestyle choices that we have come to expect in
Alberta. Itis reliably predicted that 70% of the jobs availableintheyear
2000 will require two years of education even beyond high school. A
significant reason for concern about the high dropout rate is Canada’'s
competitive position in the world economy and the need to build a
skilled and knowledgeable labor force.

The causes of dropout are many and complex. Solutions are likely to
take time to establish and become fully effective. However, the task
isimportant and the task is urgent. Because the dropout phenomenon
is a response to school, family and personal faciors; the research

Module 1 Page 1
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indicates that dropout prevention programs are most effective when
they attend 10 these multiple factors. There is no “quick fix* and there
is no singular approach that will work for all potential dropouts.
Because the causes ofdropoutinvolve all areas of the school program,
prevention is a concern for the entire school staff. Reduction in the
number of dropouts is most likely to occur when strong leadership at
the most senior levelis devoted to developing school-based solutions.
This is why the over-riding objective of this STAY IN—YOU WIN
project is to develop a school-based program of initiatives that meet
the particular and specific needs of each high school.

Mounting effective dropout prevention initiatives in times of fiscal
restraint is not an easy task. This is why this STAY IN—YOU WIN
package emphasizes tried and true methods which have worked
elsewhere and do not always call for massive amounts of “new
money.” As you work inrough the six modules you wiil notice an
empbhasis on responsibility and communication. These are important
elements in the enhancement of the reputation of public educationin
the public mind. The bluntreality isthat if one-third of ouryoung people
do not complete the program designed forthem something is seriously
wrong. This does not mean that schools are the cause of all the

problems, only that they are charged with the responsibility of doing
something about it.

In the state of Virginia the legislature suspends the driving licences of
truants. This is a dramatic step that recognizes the serious
consequences of dropping out, and holds the student accountable and
responsible. Though controversial, the confiscation of a stucent’s
driving licence does indicate to the student that there is a personal
responsibility for not wasting public funds.

~ Module 1 Page 3
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2.
MODULE
OBJECTIVES

W

Today’s high school education in Alberta costs about $5,400 per year
and there is increasing public concern about rising taxes. Dropout
prevention programs promise a high rate of return on the effort
expended — not least for the individual student. The difference in
lifetime earnings for the high school graduate is about $250,000 more
than for the average dropout. The federal government estimates that
the cost to Canada over the next 20 years is $33 billion in increased
costs of social programs, welfare, prison, unemployment insurance
and lost revenues.

Above all, in human terms there is the loss of individual potential and
the prospect of a rising tide of alienation in a generation just starting
out. This STAY IN—YOU WIN package is designed to be part of the
solution by providing information, by pointing to positive approaches
and by asking you to choose the initiatives that you can take in your
school.

The six modules are:

Module 1 Page 5
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The overall project goaiis:

The STAY IN—YOU WIN project is designed to harmess the resources
of the school, community and parents in support of the student staying
in school and completing a high school diploma. It is an approach
dependent on partnerships and teamwork. Itis an approach based on
research findings wom around the worid, programs that have worked
elsewhere, and resources available in Alberta.

Becruse several Alberta. high schools have already introduced
comprehensive dropout prevention programs while others are just
beginning, the project is designed in modules which make it casier to
access the appropriate information for any stage of implementation.

Throughout this STAY IN—YOU WIN package the definition of
“dropouts” is that of the Alberta Education inter-Divisional Committee:

"those public, separate and private school students who are
14 to 18 years of age as of September 1st of a school year
and enrolled on September 30th, who did not complete a

diploma orother programandare notin school the following
September 30th."

e
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OBJECTIVES

OBJECTIVES
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MODULE ONE:
PROJECT OVERVIEW

URRRNR

This module is designed to provide a minimal amount of information
on the nature and extent of the dropout problem and to analyze the
participants — educators, parents and students. |t is a “once over

lightly” review of the problem that will get you started in planning your
STAY IN—YQU WIN initiatives.

MODULE TWO:
DROPOUTS —

PROBLEMS AND SOLUTIONS

(Grey book)

Module 1 Page 7




I 3

\\\I

-
-

This module explores the problem of dropouts in greater detail and
presents the Alberta and Canadian statistics with several charts and

‘graphs. The causes of dropping out are outiined, and there are facts
provided on the consequences of dropping out, such as lower wages,
social assistance, and an increased chance of being involved in crime.
Population trends are explored and there is an analysis of some of the
major sub-groups in the overall dropout population.

Module Two inciudes sections on the Aiberta workforce to the year
2000, and incorporates the booklet on this topic published by Alberta
Career Development & Employment.

The “Solutions” chapter covers these topics:

¢ Public Policy. Alook atwhatthe federaland provincialgc:vernments
are doing in dropout prevention.

¢ Identifying the Potential Dropout. Analysis of the major and

minor causes of dropout is provided, together with a profile of the
“typical® dropout.

Mentoring. Providing a caring adult who meets with potential
dropouts is a proven support technique.

* Peer Group Tutoring. Other students can often help individual

“buddies” and prevent dropout if the academic and personal
counselling is carefully structured.

Counselling. Alienation plays a large role in student dropout and
school counselling services are critically important.

e Community Partnerships. Awide variety ofgovernment agencies




and community groups can help in support of students at risk.

e parent Partnerships. Parents are key to dropout prevention
programs.

¢ Technology. Technology emerges as a major solution for some
students and can humanize the teaching-learning process.

Module Two concludes with a brief look at programs for those students
who “drop back” after leaving school.

MODULE THREE:

PLANNING YOUR STAY IN—YOU WIN INITIATIVES

OBJECTIVES

(Orange Book)

Module Three is “where the rubber hits the road,” and where you and
your staff can plan forthose dropout prevention initiatives that are most
relevant to your students and most appropriate for your school.

Module Three provides for an integrated strategy involving community,
parents, students andteachers. Acollaborativeteam planning approach
is used to maximize the “buy-in” of all teachers. The development of

Module 1 Page 9
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STAY IN—YOU WiIN initiatives is based on school leadership because
of the professional expertise of educators, and the primacy of the
- school as the social institution most invoived with young people.
MODULE FOUR:
DROPOUT PREVENTION PROGRAMS THAT WORK
(Blue Book)
OBJECTIVES

Module Fouris basically a compendium of project descriptions of active
and effective dropout prevention programs in schools across Canada
and the United States. Names and addresses of educators involved
are provided wherever available with the intent of encouraging
professional networking in the development of staff expertise. A
special section on projects in Alberta may prove helpful in this regard.

Module Fouralso contains guidelines fordeveloping effective programs,
suggested strategies and planning charts to select programs that will
work in your situation. The selected “Programs That Work™ are
grouped under the categories of: General, Girls, Technology, and
Business Partnerships.

v -
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MODULE FIVE:
STUDENT HANDOUT

“So You Want To Win the Lottery?”

OBJECTIVES
| =1R

Module Five is in the form of an easy-to-read handout designed to
persuade students to stay in school. The consequences of dropping
out are outlined and there is a self-check quiz to assist potential
dropouts in identifying themselves.

Because of the sensitive nature of some of the information, students
are invited to keep the resuits confidential if they prefer. However,
discussion of the general findings with ateacher, counselior or peeris
helpful in targeting dropout prevention efforts. When you have seen
the material you will decide on how the resulits are to be handledinyour
school.

1 Module 1 Page 11
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OBJECTIVES

THE LOGO
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MODULE SIX:
PARENT HANDOUT

“How To Help Your Teenager Stay in School”

Module Six is in the form of a parental handout for distribution to all
parents. Itis designed to provide the essential basic information on the
consequences of dropping out and to enhance understanding of how
to create a supportive environment. Some schools may wish to modify
the handout for their own special circumstances. ltincorporates ashort
quiz and indicates referral to the school if needed.

Examples of Modules Five and Six are containedin this book underthe
appropriate audience heading.

The STAY IN—YOU WIN logo was designed to introduce a sense of
dynamism and direction through the use of a stylized arrow pointing
upwards. The slogan STAY IN—YOU WIN is a direct appeal tc the
bottom line for students today: Staying in school makes you a winner.
Dropping out.... ?

/Abera

EDUCATION




Use of the government of Alberta logo, “Alberta Education™ is, of
course, restricted to official use by the Department, and appears on ail
components of this STAY iN—YOU WIN package. Schools may wish
to incorporate their own name in the altemative version reproduced
below. Use of the slogan STAY IN—YOU WIN, is encouraged,
because it will reinforce other uses and help in the long-term raising of
public awareness about the serious problem of dropouts.

The STAY IN—YOU WIN project was a direct outcome of the strategy
paper and recommendations developed by Alberta Education staff
reproduced in Chapter 5 of Module Two.

In order to delimit the project it was decided to focus first on those
students about to enter high schoo! in 1991 or already enrolled in
Grades 10, 11 and 12. This does not imply that dropout prevention is
notneeded in elementary orjunior highschools, only thatit was judged
advisable to intervene positively with those young people who were
older than the school leaving age and in most immediate need of
assistance.

Similarly, it was determined that a considerable body of research
existed and it was a priority to undertake an action-ofiented project.

Module 1 Page 13
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Accordingly, there is no attempt to produce an academic paper; the
emphasis here is on consolidating information already available and

- streamlining it into a usable and readable format. The basic research

selection incorporated into this STAY IN—YOU WIN package was
drawn from a shelf of materials a metre in iength assembled by the staff

of the Alberta Education Library under the direction of Ms. Charlotte
Landry.

Whenever an especially useful reference was found it is cited directly
inthetext. Readersin search of fulleracademicreferences arereferred
to the bibliographies containedinthese texts. The recommended texts
are suitable for acquisition as professional development materials by
schoo! libraries. Finally, every atterapt was made to incorporate

Canadian research studies and to focus onthe more recent publications
in the tield.

3. AUDIENCES

This chapter is based on analysis of the three significant audiences for
dropout prevention programs: educators, parents and students. The
factors that put students at risk have been summarizedby the American
Association of Schoo! Administrators opposite. These factors should
be reviewed continually throughout this chapter and considered in the
light of your school’s circumstances.




Major Factors That Put Students At Risk

Factors associated
with POVERTY

Inadequate food. 2oor nutrition. and conse-
quent dearth of energy for study and school
work

Damage to dignity and seif-esteem when im-
poverished student compares himself or
herself with others ‘

Alienation from main body of students based
on economic lines

Inadequate home facilities for study and
homework

Factors associated with
ETHNIC/RACIAL ORIGINS

* Deficiency in English language

¢ Deviation in habits. customs. language. and .

behavior from main body of students and
middle-ctass norms

Excessive punishment (detention, suspen-
sion. expulsion) brought about by differences
in behavior of minority students

Home backgrounds characterized by pover-

ty. single parent. low value placed on
schooling

Factors associated with
SCHOOL AND SCHOOLING

Course offerings inappropriate for students
of low academic achievement

instructional materials (textbooks) unsuited
for students

* Teaching styles ineffective with students

* Traditional emphasis on memorization,
recitation. unsuitable verbalism

Excessive testing and faulty interpretation of
test results, especiatly for minority students
Demands for higher graduation standards
without accompanying provisions for
remedial and tutoring services

Lack of adequate counseling for students at
risk

Inadequate school services — mentatl heaith,
social services. health services
Disproportionate application of detention,
suspension. and expulsion for students
Inadequate opportunities for extra-curricular
activities to meet the needs of students who
work

Repeated failure in school — leading to more
failure

Lag of one or more years in age and grade
level in basic skills and academic
achievement

Schooi climate hostile to students who do
not “’fit the norm”

Teacher insensitivity to cultural and social
differences among students

Rejection of low academic achievers by their
more able peers

Failure of students at risk to find meaningful
experiences in school

Factors associated with
HOME AND FAMILY

* Divorce and its effect on children and youth
¢ Student anxiety, withdrawal. and depression

caused by family quarrels, dissension. and
eventual home break-up

Trauma due to death or other family
catastrophe

Parentat apathy for children

Parental child negiect and child abuse
Parents’ own history of dropping out of
school

Frequent change of domicile, leading to
changes in schoot enroliment — the “family
on wheels”

Negative attitude of parents toward educa-
tion. schools, and teachers

Parental overreliance on television to “enter-
tain” children

Lack of orderliness and discipline at home
leading to student tardiness. absenteeism,
and truancy

Parental employment schedules leading to
“latchkey Kkids”

Lack of cultural resources at home — books.
magazines. pictures, music

Drug and alcohol abuse by parents

Poor roie models in home: no male or iemale
roie model in home

Factors associated with
STUDENTS THEMSELVES

Low self-esteem

Poor emotional health

Lack of life goals: inability to see life options
Lack or loss of hope for the fuwure

No self-discipline

Peer pressure

Drug or aicohol abuse

Premature sexual activity

Alienation from other students, teachers,
family. and self.

Module 1 -age 15
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Your STAY IN—YOU WIN initiatives will need to involve all staff
including administrators, counsellors and teachers. Your support staft

" may also become invoived iit some of the mentoring activities outlined

in Module Two. Perhaps the first step is to appoint a Dropout
Prevention Co-ordinator with the time required to plan and co-ordinate
a team effort within your high school. It is strongly recommended that
the principa! head up the STAY IN—YOU WiNinitiatives because ofthe
prestige that this lends to the initiatives and the need to plan staff
assignments and budgets accordingly. As Dropout Prevention Director,
the principal is in the best position to ensure that the school community
as a whole understands the importance of dropout prevention — this
will include students, parents and staff.

In some circumstances a vice-principal or counsellor may have
particularly strong skills in the area and make an ideal co-ordinator.

The skills required to head up dropout prevention initiatives may be
summarized as follows:

Ability to lead ateam effort, motivate colleagues, and plan effectively.

Stronginter-personal skillsincommunicating withcolieagues, parents
and teachers.

A commitment to the education of all students in the best possible
program appropriate to their individual needs.

* Ability to promote change and instructional improvement.

Working with the summary, “Major Factors that Put Students At Risk,”
above, the Dropout Preveniion Co-ordinator should arrange for
delegation of the tasks suggested in Module Three, “Planning Your
STAY IN—YOU WIN Initiatives.” Staff development time should be
scheduled for some of the team activities recommended there.

£ °
/‘,:I




The next section, on “Parents,” contains information on the effects of
poverty on learning in students. For the moment, in analysing the
audience of “Educators,” it is important to note what the Canadian
Teachers’ Federation (CTF) says about teacher-studentinteractionin
their book, Children, Schools and Poverty (1989).

Although we may want to believe that most teachers find
teaching disadvantaged children challenging and satisfying,
observational studies of classrooms in Canada and the United
States generally report differences in teachers’ interaction with
students of middie and low socio-economic status. It appears
that there is:

* Agreatertendency for middle-class childrentoreceive teacher
attention, praise and other rewards.

* A greater tendency for low-income pupils to receive teacher
criticism and punishment.

* More supportive contact with middle-class children and more
dominating-style contact with poor children.

* Early teacher labelling of lower-class children as potential
failures.

Richer's own Ottawa-based research supports these generalizations.
He found more extensive teacher-student contacts for middle-class
children who also received more teacher attention. (Richer 1988)

There is little direct evidence thatteachers’ middle-class values
incline them to discriminate against lower-class children. While
itis possible that teachers label such children as unrewarding or
difficult to teach, this may simply reflect their occupational
needs, that is, teachers may feel more fulfilled interacting with
students who are alert and highly motivated. (Pike, 1970)

Module 1 Page 17




This is not to suggest, however, that children’s educational
performance ‘s notinfluenced by teachers’ values and opinions,
even if these are unconsciously held. A 1964 study of Manitoba
high school students and dropouts found that a disproportionate
numberofthose who dropped outcame from low-income families;
many of the dropouts believed that their teachers had offered
little encouragenient in their studies. (Sharp and Kristjanson,
1967) Apparently many poor students do riot view teachers as
their sympathetic allies.

There is some evidence that teacher encouragement (as
parceived by students) may play an important par: in bolstering
the educational self-image and aspirations of working-class
children, presumably because many of them receive little
ericouragement elsewhere. (Pike, 1970) Baldus and Tribe
(1978) found that students’ attitudes are aiso important. As early
as Grades 1, 3 and 6, public school children are able not only to
recognize social inequality but they also associate moral and
performance behavior with social class. Specifically, children
anticipate good things from higher socio-economic class and
bad things from lower socio-economic class children.

Manyteachers find teaching poor children painful andfrustrating.
In a letter to the Canadian Teachers' Federation, one Teacher
observed: “My.own kids have sc much, butthey are goingto have
to live in a world with others who are hungry, and angry and feel
hopeless. |fearforthemall. | have done very little about this. If
you bring it into the open, that will be a start.”

While the schools cannot be expected to cure the root causes of
poverty itself, it is important that all teachers are alerted to the need for
special understanding of the needs of students from poorer families.
There is high potential for misunderstanding and misperceptions
because of differing value systems. With an average teacher age of 38-
39, this can be compounded by the problems of the “generation gap.”

The research indicates that dropout rates are closely related to school
climate andthe tone of relationships between staff and students. Inthis




sense, every member of staff can assist in minimizing dropouts. In
today’s semestered high school programsitis very difficult forany one
teacher to get to know individual students on a personal basis. Often,
teachers see as many as 100 students in different classes and the
opportunity simply does not exist to diagnose individual difficulties and
provide the required help. A strong home-room and extra-curricular
program can do much to provide opportunities for teachers to
understand individual students. Other methods involve assigning a
certain number of students to members of the teaching staff who act
as advisors. Radwanski's Ontario study noted that many students
seem lost in today’s high school zna develop feelings of alienation:

As an absolute minimum, any serious attempt to reduce the
alienation that is a major cause of dropping out must begin
by providing every student with an assured and regular

relationship with at least one caring aduit within the school
system.

Only by monitoring the personal and academic life of each student can
early intervention efforts by made with those students likely to drop out.
Because of the difficulty of carrying a high “case-load,” it may be
necessary to complement adult relationships with a “buddy” system
where support is delivered by other friends in each student's peer
group. Perhaps teacher-advisors have to be assigned only to those
students who are identified as potential dropouts, because this allows
scarce teacher time to be concentrated on those who need it most.

Alternatively, other adult mentoring activities and improved
communications with parents can be developed. Because of the
sensitivities involved, the high correlation betweenlow socio-economic
status and dropping out has not been featured in the student and
parent handouts. Educators should be aware, however, of the strong
negative effects of low income, welfare, single-parent status and
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poverty on students. There is some evidence from the applied social
sciences that keeping a diary is a valuable tool for some students. A

" diary can instill self-esteem, identify enduring problems and assist in

the very impor:ant development of long-term pianning. Because a
diary is confidential to the student it acts as a mirror in reflecting

importantissues and eventsin astudent’s life and encourages thoughtful
refiection.

A review of the schooi-related factors that place students at risk
indicates that a major problem stems from failing to master work in the
earlier grades. Having to repeat a grade is a significant indicator of
potential for dropping out. Early intervention through remedial
educational programs, tutoring, additional summer school study and
correspondence education may allow the student to catch up and
maintain a satisfactory academic standing. Many of the projects
outlined in Module Four give concrete examples of how individualized
study and the intelligent use of technology can heip with students
experiencing difficulty with school work.

The relevance of schooling for some students can be enhanced
through co-operative education involving work experience in a
community setting or through new curricuium approaches such as
Career & Technology Studies. The student handout which is included
in the “Students” section of this chapter emphasizes the importance of
gaining some post-secondary education in order toobtain accessto the
majority of jobs available in the future. This does not necessarily mean
university level courses and high academic achievement. A variety of
short courses at Alberta Vocational Centres, Technical institutes or
Community Colleges can aiso lead to a “ticket” to future employment.
Career counselling at the school level has always stressed the
importance of career planning and anything that can be done to tie the
relevance of schooling to the world of work is likely to prove helpful to
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students at risk. Frequently students drop out to meet short-term
objectives and every opportunity should be taken to extend the
student's planningtimeframetothinkahead. The information contained

in Module Two on “The Alberta Workforce to the Year 2000" should be
shared with students.

Interms of teaching-learning styles and curriculum implementation at
the school level the improvemerit of the leamning environment is an
ongoing concern. The movement to enhance school effectiveness is
clearly significant to dropout prevention Radwanski in his Ontario
study puts it this way:

The great risk inherent in a short-term diopout prevention
strategy is that it might become a substitute for addressing
the fundamental need for improvement in cur education
system. To accept such a substitute, or even to delay
addressing the fundamenial issues in the name of first
assessing the effects of dropout prevention initiatives,
would be tragically my- sic. It would be a disservice not
only to the many stv onts who would not be dissuaded
from dropping out by special programs superimposed on
current approaches, but also to graduating ciddents who

are receiving a less than optimal education and to our
society as a whole.

The information on immigration pattemns in Alberta contained in
Module Two emphasizes the need to be sensitive to the ethnic and
inguistic backgrounds of students. The major variable here is the
degreeto which family traditions and cultural patterns value education.
Examples abound of new Albertan families where chiidren are regularly
on the high school honorrolil. Unfortunately, there are other examples
where students, including aboriginal youth, are disproportionately at
risk. Inthese cases there are muttiple factors at work which combine
to make it extremely difficult to stay in school.
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Native students are particularly vulnerable to dropping out. A major

study of this aspect is, “Native Student Dropouts in Ontario Schools,”
" Ontario Ministry of Education, 1989. it cites the following information
on the proportion of natives and non-natives who have a high school

diploma:
NATIVE NON-NATIVE
WOMEN 30.6% 48.9%
MEN 33.0% 53.3%

(1981 Census of Canada)

While we are concerned about the current dropout rate of one third in
“white” society, the aboriginal rate still approximates two thirds.

A 1984 study by The Narthern Alberta Development Council, “Early
School Leavers in Northern Alberta,” identified the characteristics of

school leavers in northern Alberta as follows:

* 75% ofthe early school leavers were between 16 and 19 years old.

* Those who left before 16 likely came from remote and isolated

areas.

at the time of dropping out.

School leavers were generally several years behindintheir schooling

Native leavers tended to complete fewer grades than Caucasians
prior to leaving; 1/2 of the Native leavers left prior to Grade 9

completion, compared to 1/5 for Caucasians.




There was an equal male-female split in leavers.
1/5 of the leavers spoke Cree or another language at home.

72% of leavers had parents or other fam...y members who had left
schoo! (compares to 46% for stayers).

Aimost 1/3 of the leavers had problems with the law.
1/3 of leavers did not live in two-parent households.

87% of leavers had friends who left schoo! (compares to 60% for
stayers).

Schoolleavers' families were fairly mobile with many {70%) having
been in more than one center.

Leavers had poor attendance records.

3/4 of the leavers were reperted to be disciplinary problems.
Large numbers of leavers were at a failing level during their last
year of school; 1/2 scored below 100 in |Q compared to 50% for a

normal population.

Many leavers did not feel positive about their relationship with
teachers.

Leavers' favorite subiects were Math and Physical Education,
while the most disliked subjects were English and Science.
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* 60% of leavers mentioned friends as an element they liked about
school and 44% mentioned sports. (The comparison for stayers is
27% friends and 34% sports.)

The stucly continued with identifying a priority list of issues, most of
which are relevant in urban areas:

1. The student at risk. This focuses on th identification of the
student who is the potentiai early school leaver, and the need for
intervention programs.

2. Awareness of the early school leaver preblem. To effectively
solve this problem it is first necessary to become aware of the
characteristics and the role that various people can play in
encouraging students to stay in school longer.

3. Student/teacher relationships. The ways in which teacners
andstudents relatetoone another are very importantininfluencing
students’ attitudes toward sciiool.

4. Recognizing the value of and need for education. While in
school, students may not be fully aware of the importance of
education. What can be done to increase this awareness?

5. Community/school involvement. The relationship which the
parents and community have with the school is important in
shaping attitudes towards education.

6. Studentinvolvement. Studentinvolvement in activities outside
ofthe classroomis importantin creating a sense of belonging and
encouraging students to stay in school.
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10.

11.

12.

13.
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Relevance of education. How well can students relate to the
courses which are being taught? Does the content have meaning
for them in their environment?

Education after dropping out. Students wish to returnto school

at some point after they have left. How can this be made easier
for them?

Busing. Long bus rides affect the performance cf students and
may discourage them from staying in school. Alternatives tolong
bus rides should be considered.

Teaching system. Thisinvoives aconsiderationofthe approach
to education, including a philosophy of education forcommunities,
continuous progress and pre-school programs.

Highteacherturnoverrates. Teachersinthe Northtendto stay
in their communities for a much shorter time than teachers
elsewhere.

Teacher preparation. How weil are teachers prepared for the
experience of living and teaching in northern communities?

Education alternatives forremote communities. Smallschools
and mobile education might be an alternative to no school at all
in smaller centers.

This study is perhaps the most detailed examination of the dropout
phenomenon undertaken in Alberta and it has been included for this
reason. Readers are cautioned that it was conducted in a generally
rural area. However, the major findings are very consistent with urban
studies concducted elsewhere. The most important factors behind
early schoo! leaving were identified as:
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B.
Parents
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Teaching approaches

Unpleasant school atmosphere

Social factors (drugs, alcohol, pregnancy)
No home encouragement

Home life

Student not interested

These findings reflect a common finding in the literature: The reasons
for dropping out are diverse and involve educators, students and
parents. This is why the STAY IN—YOU WIN package deals with all
three audiences.

In conclusion, educators need to be aware of the complexity of the
reasons for dropping out and the factors that mitigate against a student
staying in school. Because educators are professionally trained and
experienced, this STAY IN—YOU WINinitiative hasbeen basedon the
assumption that educators will spearhead the efforts to implement
dropout prevention programs. It is important that all staft review the
information in the six modules and be iamiliar with the research
findings. Staff development sessions at the school level are critical to
developing this understanding, particularly in regard to the school-
related factors.

Parents of high school age students will generally be in their thirties or
forties and this “generation gap” can cause difficulties within the family
in communicating with teenagers. Additionally, most parents will be
fully occupied with their own careers, and opportunities for dialogue are
often limited by lack of time. There is a reluctance on the part of many
parentsto visitthe schooland parent-teacher meetings are often poorly
attended. (The.information in Chapter 5 of Module Two is designed to
encourage paren.al involvement.)




The parent and student handouts which are incorporated as part of the
STAY IN—YOU WIN package have deliberately avoided mention of
poverty, socio-economic status and single parent status because of
the sensitivity of some to questions ofthis type. However, the research
isclear: Family background isa more significant factor in dropping out
than the natural abilities of the student.

® Socio-economic status is highly correlated with student dropout.
Students from low income families drop out more frequently.

e |f parents are in lower skilled or semi-skilled occupations, their
children also tend to drop out more frequently.

* The lower a parent's educational level, the higherthe chance uithe
child dropping out.

Radwanski summarizes as follows:

Virtually every study ever done on the dropout issue has found
a strong link between family background and the likelihood of
dropping out. The lower the income level, occupational status
and level of education of his or her parents, the greater is the

statistical risk that any given student will not complete high
school.

Thus, for instance, a province-wide study carried out for the
Ministry of Education by John Porter, B. R. Blishen and Maria
Barrados reported in 1977: “Higher family socio-economic
status and higher levels of father's education are found to be
associated with higher levels of school performance, higher
levels of self-concept or ability, higher levels of educational
expectations, a greater tendency to be enrolled in a five-year
program and staying in school longer.”

Similarly, a Toronto Board of Education study concluded in
1985: “Students whose parents’ occupations were categorized
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in the lower categories, unskilled and semi-skilled, were more
likely to terminate early than students whose parents’ occupations
were categorized in the higher categories, professional,
managerial, etc. This is true for both mothers’ occupations and
fathers’ occupations.”

And the Camegie Foundation’s Ernest Boyer, in his exhaustive
examination of U.S. high schools, stated: “Dropouts tend to
come from poor families. They have more siblings, more broken
homes, higher levels of parental punitiveness, and lower self-
esteem. Their parents aiso have less schooling.”

The survey of Ontario dropouts and graduates carried out for this
study by Decima Research further confirms this correlation: 51%
of dropouts said their father's occupation was in medium- or low-
level production, compared to 37% of non-dropouts. Atthe other
end of the scale, only 22% of dropouts identified their father's
occupation as professionaltechnical/cuitural or manager/owner,
compared to 36% of non-dropouts. Median family or household
income was $27,030 for dropouts and $33,180 fcr non-dropouts.

It cannot be emphasizedtoo vigorously that this correlation does
not mean that young people from lower socio-economic status

families are innately iessintelligent oriess endowed with potential
to be educated.

Quite the contrary, it appears that the influences of family socio-
economicbackground are a more powerful factorthan astudent’s
innate mental abilities.

The Porter study cited above demonstrated, for instance, that
students who scored low on mental ability tests but came from
families with high socio-economic status were more likely to
remain in high school untilthe fourth yearthan students with high
ability but low socio-economic status: 79% of the low-ability but
high socio-economic status students in the sample remained in
school, compared to 71% of the high-ability but low socio-
economic status students. Even more dramatic was the
comparison between similarly high-ability students in the high
and low socio-economic status groups: 93% ofthe former stayed

oo




in school untilthe fourth year, compared to only 71% of the latter.

This importance of family socio-economic status to educational
outcomes can be attributed to a variety of factors.

The home is a vitally important learning environment. Asa broad
generalization, children of less well-educated parents in lower
socio-economic status householdstendto receive lessintellectual
stimulation in the pre-school years. Because the least educated
and least sophisticated parents are least likely to read and talk at
length to their children in ways that broaden their vocabulary and
range of interests, these children tendto arrive at schoolin a less
advanced stage of development than children from families
higher on the socio-economic scale.

Secondly, the more educated, affluent and sophisticated the
parents, the higher are likely to be the educational expectations
they communicate to their children. University-educated
professionals, for instance, are likely to take it for granted from
the outset that their children will be successful in school and go
on to university. Such an assumption is far less widespread
among unskilled workers at the opposite end of the socio-
economic scale, especially if their children — already hampered
by a less advantageous early learning environment — are nct
strikingly successful achievers in elementary school.

The support and encouragement children receive with regard to
their school work also tends to vary with the socio-economic
status of the household. Again as a broad generalization, better
educated and more sophisticated parents are more likely to take
adirectinterestintheir children’s studies, to supervise homework,
to communicate comfortably with teachers, and so on. Eventhe
physical environmentis a factor: Because more affluent families
generally have more spacious homes, their children more
frequently have access to a quiet place to study.

All these factors combine to make it more difficult for socio-
economically disadvantaged children to perform well in school
from the outset. And then the current practices of the education
system itself — notably including ability grouping and the spirai
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curriculumin elementary school, and streaming andthe alienating
effects of the credit system in high school — turn those initial
disadvantages into self-fulfilling prophecies.

Young peopie from single-parent households are considerably
more likely to drop out than those from homes in which both
parents are present.

in the Goldfarb survey carried out for this study, fully 40% of
dropouts livedin single-parent households. Inthe comparison of
700 dropouts and 700 graduates carrieg out for this study by
Decima Research, 29% of the dropouts but only 17% of the high
school graduates were from other than two-parent households.

Similarly, the Toronto Board of Education study published in
1985 concluded that “those most likely to continue for four or
more years of study come from homes where both parents are
present.”

Family structure appears to have a considerable effect not only
on the decision to drop out, but also on prior academic
performance. In his 1986 study of Ontario students, The
Adolescent Experience, Professor Alan King reports: “The
students with both parentsin the home are more likely than those
living in some other situation to get higher marks, and,
correspondingly, less likely to obtain lower marks. Also, students
living with both parents are more likely tc be enroliedin advanced-
level courses.”

in further support of the link between family structure and school
achievement, King also quotes an American report which states:
“Comparing each non-traditional family type with intact two-
parent homes, theseinvestigators have foundthat children living
in mother-only homes are most likely to be children with the
broadestrange ofteacher-assessed problemsincluding conduct,
personality or immaturity problems, evidence of socialized
delinquency, and psychotic signs.”

It is not clear from the available data whether the weaker
academic performance and higher tendency to drop out among




children from single-parent families is due primarily to lingering
trauma from the family break-up itself, or to the ongoing
circumstances— including comparatively less available parental
time for attention to educational matters — of living with asingle
parent. Either way, it appears clear that children from such
families are not getting as much individualized attention in

school as they would need to compensate for the effects of
domestic factors.

Any attempt to identify potential dropouts must therefore include an
assessment of the famil: - background from which students come and
concentrate prevention efforts on those students and their parents.
Inter-agency co-operation is particularly important for students from
poor families because funds are available for student support.

There are two main sources of information on the significant effects of
poverty on success at school and the disproportionate dropout rate —
the CTF study mentioned in the iast section, and Children in Poverty:
Toward a Better Future, Standing Senate Committee on Social Aftairs,
Science & Technology, January 1991. This study cites the 1983
Ontario Child Health Study, which compares poor and non-poor
children in respect of school performance and a number of health
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Prevalence of Certain Characteristics
in Poor and Non-Poor Children, 1983

overhead 1.1 Emotional disorder | Q Not Poor
Poor

Hyperactivity

Conduct disorder

Chronic health problems

0% 5% 10% 15% 20% 25% 30% 35%

Source: Ontario Chikd Health Study

The Canadian Teachers' Federation (CTF) study reports as follows:

Child poverty rose sharply with the recession and has decreased
somewhat in recent years, but it is still widespread. In 1987,
16.9% of Canada’s children under the age of 16 lived in poverty
— 955,000 out of the total 5,642,000. Put simply, one childin six
is poor.
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Children growing up in one-parent families are much more likely
to be poorthan thoseintwo-parent families. Of the total 528,400
children under 16 in single-parent families headed by womien,
348,700 (66%) are poor. In other words, two of every three
children being raised by a single mother are being raised in
poverty. The rate fcr children in two-parent families in 1987 was
11.4% (461,800 children out of the total 4,946,500).

Sole-support mothers face five times the risk of poverty as two-
parent families. As of 1987, 56.6% of single-parent famiiies
headed by women were poor. While the poverty rate for female

single parents has declined since 1985, whenitreached 60.4%,
it is still extremely high.

One Canadian childin six underthe age cf 16 is poor. Compared
to non-poor children, poor children are at increased risk for a

multitude of problems — physical, psychological, social, cuitural,
behavioral and educational.

Low-income children are more likely than their middle and
upper-middle class counterparts to experience hunger, the
effects of inadequate child care arrangements, behavioral
problems and low self-esteem. While notall low-incoiie children
will have difficuity in school, many experience less motivation to
learn, delayed cognitive development, lower achievement, less
participation in extra-curricular activities, different types of
teacher-student interactions, negative effects of streaming,
lower career aspirations and expectations, interrupted school
attendance, lower university attendance, an increased risk of
illiteracy and higher dropout rates.

Such school-related difficulties present serious long-term
personal and social consequences: illiteracy, delinquency,
difficulties in personal adjustment, underemployment and

unempioyment are connected in part to lack of educational
success.

Equality of opportunity has long been an expressed goal of
education in Canada. All Canadian provinces have had
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compulsory school-leaving laws since at least 1943.
Consequently, virtually all children between the ages of 6 and 14
are enrolled full-time in schools across the country. Over time,
increasing numbers of Canadians have been attaining higher
levels of education.

Sturlent reteniion is explained in part by work force trends. The
eduvational requirements for jobs have increased; the availability
of a more highly educated labor force has prompted employers
to raise their educational standards. Prior to World War |i,
employers rarely required a high school diploma, whereas today
a university degree is the minimum qualification for many jobs.
(Hunter, 1981)

Educationa! attainment is a very reliable predictor of upward
social mobility, employment stability and higher income. There
is a strong link between poverty and level of education: the lower
one’s level of educational attainment, the greater the chance of
falling below the low-income line. For example, a family led by
someone who did not get to high school is four times more likely
to be poor than one headed by a university graduate. (National
Council of Welfare, April 1988)

Students’ socio-economic backgrounds continue to exert
influence on their educational outcomes. Substantial and
disheartening inequalities in secondary and post-secondary
aspirations, occupational aspirations and years of schooling
attained are still evident between social classes. (Richer, 1988)

Research examining whether various groups with the same
number of years of education receive equal rewards (measured
in terms of income) report distressing results.

McRoberts (1979) examined the income attainment of Canadian
males and found that an individual's origin, as measured by his
father's socic-economic status, has a strong effect on the males’
current income. The higher the sccial origins of a student, the
greaterthe income returnson his education. Generally speaking,
gains in income are correlated with gains in years of education.
However, a male whose father has fewer years of education and
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a semi-skilled occupation will earn less income than one whose
father has more education and a white-collar occupation, even
though both sons have equal educational attainment. This
income difference increases with the years of schooling achieved.

McRoberts concludes: “...Those from families with low socio-
economic status are in a sense doubly disadvantaged. On the
average their attainment will be lower in absoiute terms than
these from more privileged backgrounds, and they will get a
lower rate of return on what they have managed to achieve.”

Porter, Porter and Blishen (1973) presented evidence of a strong
relationship between family income (as measured by fathers’
occupations) and students’ educational aspirations and
expectations. Using the 1971 Survey of Ontario Students’
Aspirations (SOSA), they illustrated how the grade at which
students planned to leave school, whatthey hopedand expected
to do after leaving school, how they chose their high school
subjects and which stream they selected were ali related to their
social class. Although this study is now more than 15 years old,
the results continue to be of interest:

* 24% of Grade 10 students in the highest socio-economic class
chose to leave school early and not attend Grade 13 (normally
considered to be a prerequisite for university) compared to
57% of the lowest socio-economic class. The percentage
who preferred to complete Grade 13 decreased from 76% in
the highest socio-economic class to 43% in the lowest.

* At allincome levels, fewer students expected to graduate from
university than wantedto, but the proportions at eachincome
level decreased from 60% in the highest to 24% in the lowest.

* |ow-income students wanted to graduate from university after
leaving high school but only 24% in Grade 12 and 22% in
Grade 10 expected to. This finding indicates that students
may aiready be aware of an economic position which makes
them more realistic — or pessimistic about their futures.

* Using a list of predetermined activities, Grade 12 students
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were asked what they wanted to do after leaving high school.
Those from higher social classes were more interested in
going to university while those in lower sccial classes either
wanted to work, pursue apprenticeships or attend private
trade schools. Put another way, aimost 40% from the lowest
income levels were more interested in earning money
immediately thanin continuing their education. Further, while
30% of low-income students expected to go to work
immediately, only 26% wanted to. Porter et al suggest that
this indicates that they were socialized to want what was
“appropriate” forthem —employment andimmediate financial
rewards rather than an investment in education.

Parents of one-third of the SOSA sample were asked the same
questions as their children. Parents had higher expectations for
their childrenthan didthe studentsthemselves across allincome
levels. However, the proportion of parents expecting their Grade
12 childto gointo the work force immediately increased by social
class from 4% in the highest to 31% in the lowest. Conversgly,
the percentage expecting theirchild togo to university decreased
by social class from 65% in the highest to 32% in the lowest.

Students of lower cocio-economic status were more likely to
choose subjects which 'eadto the work force ratherthan university.
in 1871, when SOSA was conducted, students selected were
allocated to one of two programs: a five-year high school
program from which they could then go to university, nursing
school, or teachers’ college, or a four-year program which led
directly to work or to colleges of applied arts and technology.
There were higher percentages of students of low socio-economic
status in the four-year program and a smaller percentage in the
five-year program.

Growing up inimpoverished circumstances will affect all aspects
of children’s lives, including the time they spend in school.
Inadequate food, shelter and medical care can affect scholastic
performance both directly and indirectly:

1,
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* Disauvantaged youth do not have the money to cover the

costs associated with school-based activities (e.g., any fees
andequipment necessary forextra-curricuiar activities, special
events such as dances, cafeteria food, schooi memorabilia
such as rings and jackets);

* Low-income youth feel pressured to leave high school forthe

work force to augment the family income. Additionally, they
may be unable to return to school or proceed to university as
it is too costly.

* Youthfrom poorfamiliestendtoerrolin high-schoolvocational

programs perhaps because such programs enabie them to
enter employment without too much delay. Alternatively,
these programs may ieadto relativetly low-cost post-secondary
courses at community or technicai colieges. (Pike, 1970)

Parents also influence their children’s academic performance.
Parenting styles, parental literacy and interested contact with the
school are all associated with children’s scholastic progress.

Additionally, the richness of family experiences contribute to
early cognitive development. As previously indicated, many
aspects of family interaction differ by social class. Middie and
upper-middie class families can provide their children with
stimulating and enriching activities (vacations, trips to local
points of interest such as the zoo and museums, birthday parties,
etc.) which poor families simply cannot afford.

Family socialization aiso has long-ierm effects on educational

attainment by differentially preparing children to use their
education. Affluent students, through their parents and other
weli-placed contacts, are more likely than poor students to learn
how to present themselves to prospective employers and to
know exactly how to plug into the iabor market. (Richer, 1988)

Richer (1988) refers to these sorts of advantages as “cuitural
capital.” He argues that there is an unequal distribution of the
culturaltrappings necessary for success, with low-income persons
possessing less than those with higher incomes.
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Clearly, any attempts at dropout prevention must focus in a carefully
targeted way on those most at risk. The combination of health,

" emotional and cultural factors together with the lower levels of family

support and restricted aspirations make children from poor famiiies
particularly vulnerable.

Socio-economic status translates into a number of key indicators in
terms of creating an effective learning environment. The ability of
parents to help with homework, provision of sufficient space and the
necessary quiet for study, and the economic necessity of teenagers
having to work to pay their own way through school. The subtle
nuances of living in a family environment where education is not valued
can combine to be a strong demotivating force on teenagers. This
combined with a prevailing peer group value system that stresses
designer clothes and the panoply of materialism can combine to

encourage youths to drop out in search of immediate employment
income.

Quite apart from the issue of poverty i families there is another aspect
of family life that_provides a key to dropout prevention. This is the
development of self-esteem in children. Staniey Coopersmith’s work
indicatesthat parentswho foster self-esteem have these characteristics:

* Parents themselves have high seli-esteem.

* Parents consistently show respect forthe rights of the their children,
and consider their opinions.

* Parents clearly define limits on their children's behavior.

Development of a concern for education in parentsis a difficult task and
Moduie Three contains some positive suggestions. However, it is
critical that parents understand the need for completion of a high school
diploma and support their teenager. The California Task Force to
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Promote Self-Esteem & Personal & Social Responsibility study,
Toward g State of Esteem, has this to say about the role of academic
failure in the development of self-esteem:

The Task Force investigated the possibility of a link between
self-esteem and academic failure for the purpose of identifying
the school and classroom conditions and teacher-student
relations that might promote both self-esteem and academic
success. Practitioners in the field believe that low self-esteem
interferes with learning and suggest that high self-esteem may
well promote it. Thus, school failures could be lessened by

promoting those conditions known to enhance self-esteem and
facilitate learning.

Martin Covington's research review for the Task Force asserts
that: “...at the .eart of the achievement process we find a
struggle which, when reduced to its essential elements,

represents the need to establish and miaintain feelings of worth
and dignity.

Professor Covington and others find one of the culprits working
against such sense of worth is the currently accepted practice of
competition to motivate students. In a competitive system
successes and failures become strongly associated with high or
low ability. Ability is seen as an immutable factor, over which a
failing student has little control. This promotes learned
helplessness and hopelessness. That is, to avoid the feelings
of worthlessness that stem from trying hard and failing, the
student stops trying. He or she thus protects a fragile sense of
worth by getting little education.

A number of schools are currently instituting methcds that
respectand nurture the potential all children possessto succeed.
Co-operative learning or team learning is one of those methods.
It is ircreasingly being applied to diminish the negative
experiences sometimes brought on by large class sizes and too
much classroom competition. Co-operative learning creates a
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network of peer support, encourages responsibility for self and
others, and improves academic performance.

Intestimony presentedtothe Task Force, Michele Borba repoited
that in the U.S. Department of Education’s publication, Dealing
with Dropouts, young people cited as the maijor cause of their
dropout behavior that “there was nobodly there viho cared.” Dr.
Borba also mentioned another study of 40,000 high school
students in Arizona which concluded that making schools more
effective must permit students to feel that “| am considered more
than just a name on z roll sheet.”

These key observations on education and self-esteem set a context for
dealing with parents and have implications for the teaching staff,
administrators and students.

Module Six has been designed as a handout for parents to commence
a dialogue with their teenagers and the school.

This section on parents has summarized information on:

* parental attitudes to education;

* the generation gap;

* effects of poverty, particularly in single parent families; and

* the importance of self-esteem in teenagers’ attitudes to school.

With sensitivity, a school staff can work at developing improved home-
school communication and then move to educating parents in
understanding the importance of high school completion. Evening or
weekend phone contact with parents of students at risk recognizes the
time constraints of parents who often work full time.

Because parents themselves were educated in a former age and the
pace of social and economic change has increased, it is critical that an
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understanding of job realities is renewed. This is why the parent
handoutincludes information on future skill requirements and average
earnings. More complete information on workforce requirements is
containedin Module Two. The formatallows schools totake advantage
of the back page to incorporate the name of the school and add
specialized local information. The intention is to stimulate discussion
between parents and students and to encourage them to focus on the
importance of completing a high school diploma. it would be extremely
valuable in encouraging parent-school relationships if a contact name
could be provided so that parents whose children are “at risk™ could
arrange for an interview with school staff or administrators.

From the duplication master provided in this moduie it is an easy
matter to “cut and paste” the school-prepared content before running
off copies for use with parents. Administrators have suggested that
this handout might be incorporated into the regular mailings which
schools make to parents. Alternatively, it can be the focus of a special
school event which you may be planning. ltisimportantthatthe parent
handout and the student handout are sequenced for distribution atthe
same time, because they reinforce each other. itis recommended that
distribution be at the eariiest opportunity in Grade 10. Follow-up
reminders at the end of the school year will be helpful because of the

reiatively large numbers of dropouts who do not return after the
summer vacation.

The Federal Government publication "Stay in School - A Parent's

Guide" is a valuable resource for use with selected parents of potential
dropouts.

Multiple copies can be obtained from the address provided.
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In a very real sense this STAY IN—YOU WIN package is all about

- students and the ways in which they can be encouraged to stay in

school. in the final analysis the student has to take the responsibility
for learning and this involves attendance, serious study and
demonstrating persistence. Because the school impacts so strongly
on students the process of dropout prevention has been placed in the
hands of educators sothatthe strategies reflecta professional approach
to designing the best possible learning environment for all students.
Given the nature of adolescence, this process calls for patience and
persistence. The invoivement of parents as partners has aiready been
emphasized; nowitis appropriate to analyze how studentsreactto their
school and the world around them.

Perhaps the most important attitude to understand is the prevailing
tendency for teenagers to meet their most immediate needs at the
expense of their longer-range interests. Peer pressure to participate in
the lifestyle of today is acute. Dress styles imply brand-name products
that are expensive;independence is seen in terms of owning a vehicle;
entertainment, hobbies and recreational sports are expensive. The
drive to be well-regarded has led to a new level of “keeping up with the
Joneses.” Part-time employment is often seen as a means of earning
the funds so essentia! to gratifying the teenager’'s needs and wants.
This in turn can cause difficulty with school work through working late
and being tired in school the next day, by taking time away from school
workin order to meet the demands of socializing and other priorities for
time.

Theresearchtells usthatthe dropout is often a short-range goal-setter.
In this, the student is not alone. The Club of Rome examined the
tendency for all humans to work to short-range objectives at the
expense of long-range considerations. The majority of us are




overhead 1.2

preoccupied with shorttime perspectives. Very few of us have aglobal
perspective that stretches over extended time perspectives. This
clustering of most people’s concern with their immediate family and
future is illustrated in this chart where each dot represents a large
number of people. As the “Space” axis extends to national and world
scenarios, the number of truly concerned people diminishes. As
“Time” extends beyondthe nextfewyearsthroughto future generations,
the number of people truly concerned diminishes. Teenagers exhibit
this tendency as they grapple with the pressures of growing up and
growing independent.
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it is critical that students be made aware of the importance of
expanding their time horizons to extend beyond short-term
considerations. Parents too need to be aware of the difficulty facing
a teenager in obtaining the necessary funds for going through the
school years. Part-time work can have positive benefits for the student
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in developing a sense of responsibility for earning a living; however,
more than 15 hours perweek caninterfere with academic performance.
it may be helpful to present the information below to students as an
indication of theirfuture earning potentialand probability of employment.
Further information on job availability and earnings is contained in

Module Two and in the student handout which is included at the end
of this section.

Percent of Time in Labour Force States
Ages 25-64, by Education Level and Sex

Yrs. of ion
Male

0-8 years

12 years

Degree

Female
0-8 years

12 years

Degree

Not in
labour force

- Employment \\\ Unemployment

Source: Senate Standing Committee on Social Affairs

Every opportunity shouid be taken to counsel students about the
negative consequences of dropping out; both in terms of lifetime
eamings and potential for unemployment or working in low-skill




occupations where opportunities for self-fulfillment are meagre.

These educational, career and lifestyle choices are emphasizedin the
Federal Government’s video program, ZOPTIONS, which is included

in your STAY IN—YOU WIN package, and is described in the next
chapter.

The student handout has been designed to present some very basic
information on the dangers of dropping out. It emphasizes that
students can “make theirown luck,”instead of dreaming about winning
alottery. The short quiz is based on the key factors which have been
identified as contributing to dropout. Like the parent handout, it can
incorpo: ate the name of your school and a contact name and/or place
for further information and assistance. Reproducing it on colored
paper is recommended in order to attract attention and encourage
stucents to keep it for future reference.

The Federal Government publication "Straight Talk About Staying in
Schoo!" can be ordered in bulk from the address given.
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4. ZOPTIONS ZOPTIONS is a fast-paced 11-minute video produced by Employment
& Immigration Canada. They have kindly provided us with copies ofthe
* video and facilitator's handbook at no charge for use in Alberta high
schools. Although primarily intended to persuade students to stay in
school and focus on their future, the video will also be very useful in
parent education and teacher in-service. The video is suitable for
viewing by all students as soon as they enter high school. It can aiso

be used again to refresh the memory of any student who is “at risk” or
considering dropping out.

All students can benefit from viewing the video andit can aiso be nelpful
for improving teacher and parent understanding.

The Clemson University publication which follows emphasizes that
dropout prevention is a concern of educators at all levels. The twelve
strategies also reinforce the need for a multi-dimensional approach to

APPENDIX developing solutions.

Aberia
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INTRODUCTION

Students leave school tor many reasons. Pregnancy, tamily circumstances., economic
necessities. substance abuse, 1ack of academic success, or disciptinary actions. singiy or in
combination, can influence a young person's decision 0 quit schocl.

There is no singte soifution to the dropeout crisis. Just as there are a variety of causes
behind a student's decision to drop out of school, a great many different strategies exist to prevent
this event from occurring. Research has shown, however, that communities and school districts
who adopt comprehensive approaches have far more effective dropout prevention programs.
Comprehensive sofutions address the muttiple needs of at-risk students.

in an effort to determine the most successtul approaches within a comprehensive strategy, the
Nationat Dropout Prevention Center conducted an analysis in 1990 of current research and
practices in more than 350 dropout prevention programs. The result is a synthesis of twelve -

strateqies that have had the most positive impact on the dropout rate in communities across the
nation. The strategies identified are:

+ Parental assistance and invotvement

+ Quality early childhood education
 Concentrated reading and writing programs
* Individualized instruction

« Utilization of instructional technologies

* Mentoring and tutoring

* Workforce readiness and career counseling
« Summer enhancement programs

* Flexible scheduies and afternative programs
- Staft development programs

+ School-based management

« Community and business coliaboration

Those who are asked to coordinate dropout prevention effcrts should find this publication
useful. Each section contains a brief description of a strategy and its advantages. information about
programs, relevant organizations and additional resources are inciuded as well.

Effective Strategies for Dropout Prevention provides only a smail sample of the many programs
and resources that incorporate these dozen strategies. Additional ones can be located in the
National Dropout Prevention Center's FOCUS database. FOCUS now contains more than 400
dropout prevention programs, conference and workshop information, and a bibliographical index of
the Center's resource materials. Anyone can access FOCUS via a personal computer and modem.
For information about using FOCUS, contact the National Dropout Prevention Center at
803-656-2589.

Itis the intent of the National Dropout Prevention Center that this document serve as a catalyst
to inspire program coordinators and directors to find the assistance needed to implement programs
that will encourage the young people of their communities to complete school.

0~




SHective Strateqies ror Dropout Prevenuon

PARENTAL ASSISTANCE AND INVOLVEMENT

Whether parents take the initiative to become invoived in school or do so oniy at the request of the
school. the purposes are the same: to improve skills in dealing with their own children and to serve

as a source of support to improve the scnooi for ail children.
These purposes can be accompiished as parents do severat things:

* serve as teachers for their own or others' children (e.g., serving as a tutor; heliping
with homework: assisting the teacher by preparing materiais);

* provide support to the schooli (e.g., joining the PTA or other parent association: serving
as a school volunteer to chaperone field trips);

participate in special schoo! programs for parents (e.g., counseling for personai or
famity problems; training 1n parenting skills: instruction 1n Engiish; utilizing heatth
and social support services); - =

* become an advocate for their own children or for groups supporting children with
special neeas (e.g., meeting with pnncipals and other administrators to speak on behaif
of better schools: supporting organizations that protect the interests of children); and

+ share in making decisions about chiidren and the school (e.q., creating individual educational

plans for their children; serving on a school advisory committee; making choices about which
school their child will attend).

Expected Benefits
When parents are invoived:
+ Children benefit—-achievement and self-esteem increase.

+ Schools benefit—-support for teachers increases and communication leading to common
goals improves.

« Communities benefit--as the overal! level of education improves and a more highty-

trained workforce develops, the community becomes a safer, cieaner, heatthier place with
a strong econormy.

Program {deas to Consider
* “Parent involvement.” School and community representatives meet with parents three

hours a month at locations convenient to parents. Parents leam skills they can use to heip

prevent their children from dropping out of school, how to work with their children's

teachers as partners, and how to obtain needed help from influential school and community

persons. (Contact: Linda Johnson, Tuscaloosa County Schoois, 2314 Sth Street,
Tuscaloosa, Alabama, 35403, 205-758-0411.)

"Parents Teach!™ Selected teachers and guidance counselors meet one night a week for ten
weeks with parents and their children. Guidance is provided to parents {especially those who
had trouble in schooi) on how to help their child improve academic achievement and make wise
career choices. Parents leam how to teach their children good study habits, how to take tests,
and how to find resources to solve problems. (Contact: Carla Hawkins, Metropolitan Detroit
Youth Foundation, 11000 W. McNichols, Suite 222, Detroit, Michigan, 48221, 313-872-4200.)

0. L o




Ziective Strateqies for Dropout Prevennon

« "Parent Qutreach Program.” This program begins at the elementary scnooi ievet ana
expands into the middle schoot. Strategies inciude parent meetings. classes. groud
activities. resource kits, and home wvisits all designed to teach parents ncw to heip ther
children in school. (Contact: Carolyn Sheidon. Assistant Director. Student Services. Child
Service Center, 531 S.E. 14th Avenue, Portiand, Oregon, 87214, 503-280-5840.)

iti soyrces

» The ASPIRA Association. Inc.
1112 16th Street, NW, Suite 340
Washington, DC 20036
(202) 835-3600

- Home and Schoot Institute
Special Projects Office
1201 16th Street, NW
Washington, DC 20036
(202) 466-3633

« Institute for Responsive Education
605 Commonweatth Avenue
Boston, Massachusetts 02215
(617) 353-3309

+ National Center for Parents in Dropout Prevention
Nationai Committee for Citizens in Education
10840 Little Patuxent Parkway, Suite 301
Columbia, Maryland 21044
(800) 638-9675

Additional Read { Ref

« Davies, Don. ment in i in the 1980s:
Qopontunities. Philadelphia, Pennsyivania: Research for Better Schools, 1985.

« Haley, Paul and Berry, Karen. Home and Scheol as Partners. Andover, Massachusetts: The
Regional Laboratory for Educational improvement ot the Northeast and 1siands,1988.

- Parents Make 3 Difference. Boston, Massachusetts: Institute for Responsive Education, 1989.

» Nicolau, Siobhan and Ramos, Carmen Lydia. Jogether is Better: Buijlding Strona Relationshios
Between Schoots and Hispanic Parents. New York, New York : Hispanic Policy Development
Project, 1990.




cective Strategies tor Oropout Prevennon

QUALITY EARLY CHILDAOOD EDUCATION

A child's earty years are cruciat for successtul intellectuat, physical, social and emotional
development. Admittedly, parents have the pnmary and most important responsibility to provide a
nununng environment for their children, but the school has a vital role since a major part of a child's
format leamning is guided by the school. Schoois must provide a sate, stimulating environment
staffed by canng and knowtedgeable adutts. The primary focus of the facufty and staff is to meet
young children's needs. They can best do this using materials ana practices that fit the
developmental levels of the children. High quality early childhood education programs:

+ provide significant and enduring benefits for young children, especially those at risk of school
failure and social alienation:

+ are the most important initial link connecting the family with the school; and

* take on added importance as the number of two-worker and single-parent tamilies increases.
Sxpected Benefits

Research supports the enroliment ot children in qeveloomentally appropriate full-day preschoot ana
kindergarten classes. When trained teachers provide children with opportunities for sefi-initiated

piay, conversation, and exploration with much teacher-child interaction in safe and well-equipped
environments, children:

- improve in language development;

* deveiop more appropriate social skills:
+ have higher ievels of seit-esteem;

- are better prepared for schoof; and

+ make higher achievement test scores.

Results are even better when parents are involved in their child's earty childhood education.
Program Ideas 10 Consider

+ "Child-Parent Centers.® This highty individualized preschool and kindergarten program
stresses language development and reading readiness. A parent-resource teacher trains
parents to instruct their children at home as well as become invotved in the school program.
Comprehensive health, speech, and academic services are provided. (Contact: Velma Thomas,

Child-Parent Center, Chicago Public Schools, 1819 W. Pershing Road, 6 E South, Chicago,
iiinois, 60609, 312-890-8196.)

"Earty Prevention of School Failure.” Four-, five-, and six-year-old children tound to score one
year below the norm of language, auditory, visual, and motor skills are given special programs
daily. Teachers are trained to match appropriate curicutum with developmental levels of

students. (Contact: Luceille Wemer, Curicuium Services, 114 North Second Street, Peotone,
lllinois, 60468, 312-258-3478.)

* "Project SEED." Project SEED is a program in which mathematicians and scientists teach
abstract, conceptuaily criented mathematics to full-sized classes of elementary school students
as a supplement to the reguiar mathematics program to raise their achievement leveis and
academic self-confidence. SEED instructors use the discovery method, in which students play
an integral role in educating themselves. (Contact: Helen Smiler, National Projects Coordinator,
Project SEED, 2530 San Pablo Avenue Suite K, Berkeley, California, 94702-2013, 415-644-3422.)

+ ..




cifecove Strategies for Dropout Prevention

“Success for All." This program provides a hatf<day prescnool and tuli-day kindergarten both
emphasizing language. academic readiness. music, art, and movement activities. Social
workers and pareft fiaisons provide parent education and work to invoive parents in their child's
schoot. They also provide family support assistance for cniidren who are not receiving adequate
sieep or nutrition, who need glasses. who are not attending school reguiarty, or wno have
serious behavior problems. (Contact: Center for Research on Eiementary and Middle Schoois

The Johns Hopkins University, 3505 N. Charles Street, Baltimore, Maryland, 21218, 301-338—‘
8248.)

i i iti s

+ Children's Defense Fund
122C Street, N.W.
Washington, DC 20001
(202) 628-8787

+ High/Scope Educational Research Foundation
600 N. River Street
Ypsitanti, Michigan 48198-2898
{313) 485-2000

« Parents as Teachers National Center
8001 Natural Bridge
Mariliac Hall
St. Louis, Missoun 63121-4499
(314} 553-5738

+ National Association for Education of Young Children
1834 Connecticut Avenue, NW
Washington, DC 20009
{800) 424-2460

+ Tne National Center for Family Literacy
1 Rivertrent Plaza, Suite 608
Louisvilie, Kentucky 40202
(502) 584-1133

« Bridgman, Anhe. hildhood Education and Child

Amgms_ﬁubﬂgsmmm Ariington, Virginia: American Asoaauon of School Admmnstrators
1980.

« Dimidjian, Victoria Jean. i i
Wastiington, DC: National Education Assoaatxon. 1989.

- Ailler, George, Editor. Giving Children a Chance. Washington, DC: Center for National Policy
Press, 1989.

Schwemhan Lawrence J. and Wikart, David P. “Evidence that good eary childhood programs
-~ Phi Deita Kapoan, April 1985, 545-553.

- Warger, Cynthia, Editor. A Resource Guide to Pijhlic School Earlv Childhood Programs.
Alexandnia, Virginia: Association for Supervision and Curriculum Deveiopment, 1988.
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CONCENTRATED READING AND WRITING PROGRAMS

Ability to read and wnte is the foundation ot success in schoot. If basic skills are not leamed in the

earliest grades, students have increasing difficuity with expanding literacy as they progress through
the grades. Research-pased strategies inciude:

« increased time in instruction;
- instruction at the apprcpriate level:

+ incentives for leaming;

- individuai tutoring to suppiement. not replace, requiar instruction;

mainstreaming students in heterogeneousiy-grouped classrooms with (he continuous
regrouping across age and grade levels:

» computer-assisted instruction in reading and wanting; and

- instruction across all curmnculum content areas in higher grades.

—_

= fits

Many students drop out of school because they have not mastered Lasic reading and writing skills.
Even students with poor readiness and leaming skills can develop adequate reading skills with
appropriate earty instruction. By emphasizing acquisitio: of reading and writing skills in the early
grades with continual reinforcement across all curricutum areas in ail grades, the frustration so often
experienced by dropouts is lessened, thus increasing their chances of achieving academic
success, graduating trom school, and obtaining career and employment goals.

Program Ideas to Consider
+ "Reading Recovery.” Specially-trained teachers tutor first grade students reading in the lower
20% of their class during 30-minute individualty-tailored lessons for a 16-week period. This
program supplements the regular reading program, anvj emphasizes discovery of me2ring
through invoivement in reading and writing experiences. (Contact: The Martha L. King Center

for Language and Literacy, The Ohio State University, 200 Ramseyer Hall, 29 West Woodrutf
Avenue, Columbus, Ohio, 43210, 614-292-0711.)

~.

« "Writing to Read." This is a program developed by IBM Corporation using computer-assisted
instruction in reading and writing for kindergarten and first grade students performing in the
lowest quartile in reading achievement. (Contact: Miss Jacqueline Walker, 300 Washington
Street, P. O. Box F, Seima, Alabama, 36702-0318, 205-874-1600.)

+ "Reading Education Accountability Design (READ:S)." A reading-across-the-cufriculum
program which provides content-area teachers with already-deveioped lesson design formats
so they can develop instructional modules in vocabulary, comprehension, and study skills uling
their course content. Modules offer students reinforcement through guided and indzpendent
practice of the reading strategies taught in English classes. (Contact: Mrs. Lynn Dennis,

Coeur d’Alene Schoot District #271, 311 N. 10th Street, Coeur d'Alene, idaho, 83814,
208-664-8241.)

¢ S
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+ Breadloaf School of Engiish
805 Stroce Tower
Clemson University
Clemson, SC 29634
(803) 656-4463

+ Exemplary Center for Reading instruction
3310 South 2700 East
Salt Lake City, Utah 84108
(801) 486-5083

- Intemational Reading Assocation
800 Barksdate Road
P. 0. Box 8139
Newark, Delaware 18714-3139
{302) 731-1600

o onro

+ Atwell, Nancie. In the Middle: Writing, Reading, and Leaming with Adolescents. Portsmouth,
New Hampshire: Boynton/Cook Publishers, 1987.

- Davidson, Judith and Koppenhaver, David. Adolescent Literacy: What Works and Why,
New York, New York: Garland Pubiishing, Inc., 1988.

- Heath, Shirley Brice. YWays with Words. Cambridge, England: Cambridge University Press.
1983.

- National Diftusion Network. Educational Programs that Work, Edition 15. Longmont, Colorado:
Sopris West, Inc., 1988.
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INDIVIDUALIZED INSTRUCTION

ndiviauanzeq instruction 1s carucularly suited to at-nsk stugents because it customizes a program o
meet their vanous neeas. It invoives students acuvely in the leaming process by utilizing their
.nterests and aspirations more effectivety. Since this process can capitalize on students’ unique
iearming stytes. it aliows them 10 focus on specific objectives, feamn at their own pace and ability level,
&nd be at ditferent points in the curncufum. Custom-tailored curncutum, tlexibie scheduling,

competency-based evaiuation, and frequent feeaback of learning outcomes are some key
elements of individuatizeqa instruction.

=xpecied Benefits
Individualized instruction 1s effective with at-risk students because it helps them:

*+ develop responstbility for their own leaming;

sustain attention. ciscioline, and motivation necessary 10 complete assignments:

IMProve acnievement without undue stress and anxiety:

+ achieve success, one step at a time: and

leam. using more than one of the three modes of learning: auditory, visual, and/or kinesthetic.

Program ideas 1o Consider
+ "PC Edge.” This individualized instruction program uses a seff-paced leaming lab to raise skiil
levels of students so they can make the transition into further vocational or academic schoofing,
fuill-ime employment, or the military. The program includes in-depth assessment, computer-
assisted instruction, audio-visual materials, one-on-one tutoring, and counseling. (Contact:

Candace L. VerBrugghen, PC Edge, Lindsey Learning Center, 1602 S. 3rd Avenue, Tucson,
Arizona, 85713, 602-884-8688.)

"Individualized Bilingual Instruction.” A program that focuses on teaching English.oral language
skills to students in preschoot through third grade whose primary language is not English. Both
individualized and small group instruction are used. (Contact: Beverty McConneil, Educational

Institute for Rurai Families, Southwest 615 City View, Puliman, Washington, 99163, 509-334-
2750.)

"Performance-Based Diploma Program.” This program provides computerized, basic skills
instruction in {anguage arts and mathematics to prepare students to pass the state's minimum
skills test, pass the GED, and gain certification of proficient vocational skills leading to empioy-

ment. (Contact: Judy .lones, Vero Beach Senior High School, 1707 16th Street, Vero Beach,
Florida, 32960, 407-778-7062.)

"Mutlti-Sensory Intervention.” This program for kindergarten children is designed t> provide the
eariiest possible intervention and training of high risk children. Multi-Sensory Intervention
provides materials, manipulative equipment and suppiies for the mutti-sensory approach
program which identifies and matches leaming styles of the students. {Contact: Jane Buckner,

Gaston County Schools, Instructional Services Center, 219 N. Morris Street, Gastonia, North
Carolina, 28052, 704-866-6234.)

ERIC i
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n with Addition <

+ Association for Supervision ang Curricuium Development
1250 N. Pitt Street
Alexandna, Virginia 22314
(703) 549-9110

« The Center for Slower Leamers
4949 Westgrove, #180
Dallas, Texas 75248
(214) 407-9277

- Center for Research on Slementary and Middle Schoots
The Johns +opkins University
3505 N. Charles Street
Batitimore. Marytand 21218
(301) 338-8248

- Center for the Study of Leaming and Teaching Styles
St. Jehns University
Grang Central Parkcway
Jamaica, New York 11439
(718) 990-6161, ext. 6335

Additional Readi | Ref

» Carbo, Marie; Dunn, Rita: and Dunn, Kenneth. Teaching Students 1o Read Throuah Their
\ndividuat Leaming Stvics. Englewood Cliffs, New Jersey: Prentice Hali, 1986.

» Gross, Beatrice. “Can computer-assisted instruction soive the dropout problem?” Educationat
Leadershin, 46(5), February 1589, 43-51.

« Jeter, Jan, Editor. Approaches to Individuatized Education. Alexandria, “irginia: The
Association for Supervision and Curriculum Development, 1980.

- Wang, Margaret C. and Walberg, Herbert J. ividuz
Berkeiey, Caifornia: McCutchan Publishing Corporation, 1985.




Zifective Strateqies for Dropout Prevennen

UTILIZATION OF INSTRUCTIONAL TECHNOLOGIES

Comguter assisted instruction. especially such innovations as interactive video and video disks.
allows for the individualized and setf-paced cumcutum which is particuiarly helptui to at-risk studesns.
Mcdem instiuctional technology offers many opportunities for schools and communities to help at-
nsk students. Computer-generated identification and tracking systems give administrators a quick.
accurate way to monitor at-risk students and their progress through schooi and to deveiop flexibie.
effective alternative programs. Such systems can be adapted to provide teachers with diagnostic
and prescriptive programs suited to the different leaming needs and styles of students. Com-
puterized systems are useful to counsetors for information and human resource management

necessary for academic and career guidance as weil as coordination of support services for at-risk
students.

Expected Benefits
When technology is fuily utilized on behalf of at-risk students:

computer-assisted instruction, interactive television, telecommunication networks. and

satellite-transmtted programs can allow sChoots to provide a broader range of effective
educationai experiences:

+ schools can identify potentiai at-nsk students eartier and begin appropriate
intervention;

* teachers can use computer databases of individuai student profiles ‘or diagnostic-
prescriptive teaching approaches; and

« schools can provide telephone hot-fines to both give and receive information for parents.
Program ideas to Consider

"Dropout Demonstration Project - Computer Laboratory Component.” One component of this
program is a computer-based leaming center laboratoty. Courses are available on the
mainframe NovaNET using PLATO. Students are assisted in developing individual

leaming goals and objectives. (Contact: Ronaid Sailade, New Horizons Program, Des

Moines Public Schools, 800 Grand Avenue, Room 424, Des Moines, lowa, 50307-
3382, 515-242-7890.)

+ “The Educationai Video Center (EVC)." This is a non-profit organization which provides
Jocumentary intermnship programs for at-fisk students in New York City. Students go through
the entire process of creating a documentary video from researching an issue, arranging and
conducting interviews, shooting and editing tape to presenting the final product. (Contact:

Julie Feldman, Educational Video Center, inc., 60 East i3th St., 4th Fioor, New York, New York,
10003, 212-254-2848.)

“Technelogy Learning Campus (TLC)." This program for students in grades 5-8 is desigried to
improve basic skills, creativity, global atfairs knowledge, and future understanding of
information science. Students are invoived in an open curricuum in all essential

areas; exploratory courses in keyboarding, the arts, creative endeavors, and areas of

interest; and technological technigues and tools. {(Contact: Denis Biagini, Principal, 4139
Regent Avenue North, Robbinsdale, Minnesota, 55422, 612-535-1799.)

[E 2
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1zati i iti S

+ Nationat Schooi Boards Association
institute for the Transter of Technoiogy to Education
1680 Duke Street
Alexandria, Virginia 22314
{(703) 838-6722

+ Intemational Society for Technoiogy in Educatior: (ISTE)
1787 Agate Street
Eugene, Qregon 97403
(503) 346-4414

» Agency for Instructional Techriology (AIT)
Box A

Bloomington, indiana 47402-0120
(812) 339-2203 or (800) 457-4509

- Breadiet
1250 24th St. N.W., Suite 600
Washington, DC 20037
(202) 466-0533

Additional Readings and References
2451 E. River Road
Dayton, Ohic 45439

The School Administrator
1801 N. Moore Street
Arfington, Virginia 22209
(703} 875-0730

- Shane, Harold G. Teaching and Leaming in a Microelectronic Age. Bloomington, indiana: Phi
Delta Kappa, 1987.
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MENTORING AND TUTORING

One of the most ettective strateqres tor helping an at-nsk student 1S one-to-one invoivement with a
significant other—esther in @ mentonng or a twtonng situation. A mentor can serve as a role mode!
which may be mussing from the student's life. guide the student into new experiences, and provide
the necessary adutt attention and support that will encourage the student to finish school and plan
for the future. Mentonng activities can be business or community oriented. use school personnet,
or focus on work and careers. Fusthermore, since most at-risk students are neany always deficient in
academic subjects, a tutor can provide extra help in subjects and reinforce study skills that wiii be
helpful in other school activities. Peer tutoring and cross-age tutoring has been shown to be a
particuiarty powerfui intervention for at-risk students.

Expected Benefits

Mentoring and tutonng have helped at-nsk students:
« reduce their disruptive schooi behavior and suspensions:
« increase school attendance:
+ ncrease bonding to schoot:
+ improve school achievement and likelihood of graduation:
+ increase personat worth and self-contidence; and

* develop more awareness of the world of work and future career requirements.
Program i{deas to Consider

+ “Tutoring Project.” In this program, a tutoring coordinator identifies, utilizes, and combines
existing resources to supply extra academic aid to at-risk students. Aduit volunteers, teacher
cadets, peers, and incentive-pay teachers conduct tutoring sessions during in-schooi sus-
pension and atter schoo! sessions. Classroom teacher irivoivement combined with regular
parental contact enhances the program. (Contact: Sandy Addis, Anderson County School
District One, P. O. Box 99, Wiliamston, South Caroiina, 29697, 803-847-5208.)

+ "GIVE Program.” Grandpersons literested in Volunteering for Education provide oppor-
tunities for senior citizen volunteers to share their knowledge and skills with school children and
to provide extra assistance to teachers and other school staff. Working one half-day per week,
participants in GIVE hecome tutors, classroom assistants, preschoot or kindergarten assistants,
and spedial education assistants. Working under the direct supervision of the classroom
teacher, they give individualized instruction, care, and attention to the students. (Contact:
Anne Szumigaia, Toledo Public Schools, Administration Building Room 206, Manhattan and
Eim Streets, Toledo, Ohio, 43608, 419-246-1321)

"HOSTS (Help One Student to Succeed).” Mentors in this national program help students with
reading, wrding, student skills, vocabulary development and higher order thinking skills. Each
student is matched with a trained mentor who provides individualized attention, motivation and
suppont. Mentors--adutts from the community and oider students--are given careflly designed,
individuaized lesson pians. These lesson plans are tailored to each student's fearning style,
reading level and motivational interests. Since 1977, HOSTS has invoived more than 150,000
students and 100190 mentors in more than 400 programs. (Contact: Dr. Jeraid Willbur,

HOSTS Corporation, 1801 D Street. Suite 2, Vancouver, Washington, 98663-3332, 206-694-
1708. .
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wi ie: e s

Campus Compact

Bex 1975

Brown University

Providence, Rhode Istand 02912
(401) 863-1119

Inter-Cultural Development Research Association (IDRA)
£853 Callaghan Road. Suite 350

San Antonio, Texas 78228

(512) 684-8180

The internationat Centre for Mentorirg

Suite 5§10, 1200 West Pender Street
Vancouver, British Columbia. Canaaa V6E 289
(604) 684-4134

Career Beginnings Program

Center for Human Resources

The Heller Schootl

Brandeis University

P. 0. Box 8110

Waltham, Massachusetts 02254-3110
(817) 736-3770

National Mentor Contact Network
4802 Fifth Avenue

Pittsburgh, Pennsyivania 15213
(412) 622-1320

Adclitional Readi | Ref

* Ashley, William; Zahniser, Galek; Jones, Janice; and inks, Lawrence. Pegr Tutoring: A Guide 10
Program Design. Columbus, Ohic: The National Center for Research in Vocational Education,

The Ohio State University, 1986.

« Faxman, Erwin; Ascher, Carof; and Harmington, Charles. Mentoring Programs a .-
Anatysis of the Literature. New York, New York: Institute for Urban and Minority Educanon

September 1988.

Freedman, Marc. i
Pennsylvania: Public/Private Venmres Fall 1988.

ide to Program Development and Implemertation. Baltimore, Marytand:

Mentor Manual: A Guide 1
The Abell Foundation, January, 1890.

ide t0 Mentor Training. San Francisco, Califomnia: Far West Laboratory for

Aleaders Gui
Fducational Research & Development, February, 1990.

Smink, Jay. Mentoring Programs for At-Risk Youth. Clemson, South Carolina: National Dropout

Prevention Center, February, 1990.
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WORKFORCE READINESS AND CAREER COUNSELING

The guidance counsetor can be a sighificant tactor in keeping students in schoot. Protessional
counseling tor at-nsk stucents indiviaually ana in groups can heip thern with personat problems, ana
give them direction for acaaemic and career cnoices. Ccunselors can also coordinate orientation tor
pre-ermployment awareness. training in life-coping and work readiness skills, and entry into the job

market for at-nsk students. Additionatly, counseiors can pe the bridge between the student ana out-
of-school support services.

Expected Benefits
Counseling and quidance heip at-nsk students:

+ more effectively cope with personat probiems that might otherwise cause them to fail in schooi or
drop out;

+ become more actively involved in the social life at schooi;

- make more appropnate choices about course offerings, empioyment opportunities, and future
careers; and

» take advantage of out-ot-schoot support they need from social agencies.

Program ! nsiger

+ "70001 Training & Employment Institute.” The goali of 70001 is to help schocl systems design
and implement dropout prevention programs and to provide pre-employment training and related
services to at-risk youth. The 70001 model is made up of the following components: competency
baseqd prz-employment training, remedial ecucation instruction, motivational deveiopment
sefvices, job piacement, and foliow-up services. The 70001 model operates programs in 23
states. (Contact: Kim McManus, Vice President, Program Development, 70001 Training &
Employment institute, 501 School Street, Suite 600, Washington, DC, 20024, 202-484-0103.)

“Career Guidance Project.” This program uses a counselor/consuitant design to develop life skiils
in students in kindergarten through high school by integrating career education-activities into the
ongoing curriculum. Elementary students engage in career awareness activities and an introduc-
tion to career areas. Students in grades 7-9 focus on a wider study cf careers and use of
decision-making skills. High school students are invatved in activities in career exploratic n and the
use of academic skills in various careers. insemice is provided 10 aid statf and a variety of materials
are made available. (Contact: Don Lawhead, Certter for Educational Development, 620 Notth 7th
Avenue, Tucson, Arizona, 85705, 602-791-3791.)

- "Project Discovery.” This program allows students to engage in prevocational expioration so a
career theme can be identified. Discovery kits are supplemented by occupational information
materials, shadowing, work experience, work evaluation, and employabiity training as well as
guidance and counseling to help students process more effectively their experiences and

information. (Contact: Tim Hagan, Education Associates, inc., P. O. Box Y, Frankfort, Kentucky,
40602, 800-626-2950.)

-14- 1)
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Organizations and Agendies witl; ;. sditional Resources

« American School Counselor Association
5999 Stevenson Avenue
Alexandna, Virginia 22314
{703) 683-3111

« Center on £ducation and Training Employment
The Ohio State University
1960 Kenny Road
Columbus, Ohio 43210-1090
(800) 848-4815

+ ERIC Counseling and Personnel Services Clearinghouse
2108 School of Education

The University of Michigan
Ann Arbeor, Michigan 48108-1259
{313) 764-9492

+ Nationai Center for Research in Vocauonal Education
University of Califomnia, Berkeley
1985 University Avenue, Suite 375
Berkeley, California 94704
(415) 642-4004

Additional Read | Ref

« Bleuer, Jeanne C. and Schreiber, Penny A., Editors. Counseling Young Students at Bisk. Ann
Arbor, Michigan: ERIC Counseling and Personnel Services Clearinghouse, 1989 .

« Capuzzi, Dave, and Gross, Douglas R., Editors.

Youth at Risk, A Resource for Counselors,
JTeachers and Parerts. Alexandria, Virginia: American Association for Counseling and Develop-
ment, 1989.

« Walz, Garry R.

Counsejors. Ann Arbor Muchuan ERIC Comsehng and Personnel Semces Cleannonouse.
1588.

- Bloch, Deborah Perimutter. Reducing the Risk: Lising Career information with At-Risk Youth.

Eugene, Oregon: Career information System, 1988.

« Lankard, Bettina A. The Student's Choice. Columbus, Ohio: The National Center for Research in
Vocationai Education, 1988.
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SUMMER ENHANCEMENT PROGRAMS

11s esumated that much of the aifference in academic achievernent between at-risk students and
cthers occurs aunng the summer. Cnce considerea an expenence strictly for high school students.
summer school is now being considerea a viable aternative for students at all grade levels. Summer
school allows at-risk students to receive more naividualized attention and intensive insiruction in a
wider vanety of areas than 1s possiole dunng the requiar school vear.

£xpected Benetits.
For at-nsk students with a high probability of dropping out of school. a summer program:

- allows them to continue the pace of leaming establishea during the regular schoot year and to
master skills in which they are deticient:

* provides opportunities for acadermic ennchment beyona remeaiation 1n basic skills:

* provides work-stucy activities with pay tor develooment of empioyability and job skills; and

+ heips prevent possibie retention.
2gram ldeas to Consider

- "Pampa Summer Academy.” This is a six-week summer program for elementary students and
their families. Students have opportunities to deveiop motor, scdal, and basic skills through fun
leaming and computer-assisted instruction. Parents engage in adult education programs and
are linked to appropriate social services as needed. The program utilizes a computer systemto
track students and monitor their progress. (Contact: Tim Powers, Pampa Independent School
District, 321 W. Albert, Pampa, Texas, 79065, 806-669-4700.)

“Summer Motivation and Academic Residential Training (SMART)." In this program, 14-15 year
old studerts soend eight weeks during the summer on a university campus. Students are
involved in academic, recreational, work, career exploration, and community service activities.
Haif the day is spent in academics and the other half at work. Tutorials, electives, and recreation

are offered twice a week. (Contact: Tenry Pickeral, Westem Washington University, Belingham,
Washington, 98225, 206-676-3322.)

+ "Comprehensive Training for High-Risk Youth.” This is a summer program that enables
participants to earn credits for high school graduation, to obtain unsubsidized empioyment,
and/or to retum to school in the fail. Students attend 8 hours a day for a period of seven to eight
weeks, with 60% of their ime being spent working at a field site directly related to their voca-
tional training course. (Contact: Dedo Priest, Comprehensive Training for High Risk Youth,

Marin County Office of Education, Regional Occupation Program, P. O. Box 4925, San Ratael,
California, 94901, 415-499-5811.)

"Summer Step.” This residential summer school/camp experience for middle school boys arnd
girls is designed to give each camper the basic skills in mathematics and reading he or she
needs to increase the chances for success in school. In addition, a Sports program,
expernences in group living, art, and job-training are provided. (Contact: Julie Campbell,

Summer Step at Camp Baskerville, P. O. Box 990, Pawieys island, Scuth Carolina, 29585,
803-237-3459.)
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Sraanizati . ional R

+ BOCES Geneseo Migrant Center
Holcomb Building, 210
Geneseo, New York 14454
(716) 245-5681

« STEP Program
Public/Private Ventures
399 Market Street
Philadelphia, Pennsyivania 13106-2178
(215) 532-2099

+ JTPA Program Intormation
Employment & Training Administration
US Department of Labor
200 Constitution Ave, NW
Room N-4703
Washington, DC 20210
(202) §35-0577

« The National Clearinghouse tor Bilingual Education
1118 22nd Street NW
Washington, DC 20037
(800) 321-6223
dditional Readi R

« Dougherty, J. W. Summer School: A New L.ook. Bloomington, indiana: Phi Delta Kappa
Educational Foundation, Fastback 158, 1981.

« David, Jane L. and MacPhee, Barbara C. "Changing School Structure in the Summer.”
Educational Leadershio, February 1988.

« Heyns, Barbara. "Schooling and Cognitive Deveiopment: Is There a Season for Leaming?*
Child Developrnent, October 1287.
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FLEXIBLE SCHEDULES AND ALTERNATIVE PROGRAMS

The traaitional schooi program is not aiways appropnate for the student. Altemative academic and
vocational programs, vaned scnoof environments, ana flexible scheduiing help schiools meet the
needs of students with delinquent behavior, thcse who have withdrawn from school. those who
lack tunaamental basic skills, ana/or those for whom the regular curricutum is boring or inappropriate.
One key to the success ot alternative programs is the fiexibility they otfer for individualized
programs for students. Altematives can take the form of special courses or programs, schoois-
within-a-school, or separate schoois, such as magnet or vocational schoois.

Expected Qutcomes
Students in attermnative programs tend to:
* become more committed to school and feaming;
+ reduce their tevel of disruptive behavior;
*+ have increased levels of self-confidence-and-esteem:
- improve attendance and reduce the incidence of dropping out: and
* increase achievement and academic credits they eam.
Program ideas to Consider

* "Mini-School.” Mini-Echool is a schoot-within-a-school program where at-.isk high school
students receive academic instruction, counseting, work experience, survival training, and
exposure to cultural activities. Grades are de-emphasized and students have an option to take

vocational education. (Contact: Lesley Hughes-Seamans, Minnetonka High School, 18301
Highway #7, Minnetonka, Minnesota, 55345, 612-470-350Q0.)

* "Evangeline Attemnative Children's Hope (EACH)." This program is for students who are at least
14 years old, have been retained two or more times, and have not reached the Sth grade. Each
day, students receive 50 minutes of individualized reading, math, and language arts, 50 min-
utes of individual and group counseiing, and the rest of the day in classes on work competency,
vocational agriculture, business egucation, physical education, and independent fiving.

(Contact: Fannie Soileau, Evangetine Parish School Board, 1101 Te Mamou Road, Viile Platte,
Louisiana, 70586, 318-363-6651.)

+ "Teen Academic and Parenting Program (TAPP)." This is a school-based program for pregnant
adolescents in grades 7-12. In addition to reguiar academic courses, opportunities include
family kving, infant nurturing, parenting seminars, job skills, and vocational office training.
Individual and group counseling as well as a young father's program are offered. (Ccntact:
Patricia D. McCoy, 2406 Marquette, Davenport, lowa, 52804, 319-326-5072.)

* “River Valley Altemative School." River Vaiey Altemnative School seeks o raise student
aspirations, provide an afternative for those students for whom the high school experience was
not working, and to provide a means for dropouts to retum to schooi and eam their diploma.
The structure of the school rests on five concepts: (1) credit by objective, (2) individualized,
seff-paced instruction, (3) advisor-advisee model, (4) flexibility, and (5) community invoivement.

(Contact: Mark Bechtel, Supervisor, MSAD #52 Altemnative Schooi. Turner, Maine, 04282,
207-225-34086.)

by~
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Qrganizations and Agencies with Additional Resoyrces

« Alternative Schoois Network
1105 West Lawrence Avenue
Chicago, lllincis 60640
(312) 728-4030

« Nationa! Association for Year Round Education
6401 Linda Vista Road
San Diego, Califormia 92111
(619) 292-3679 '

- 70001, LTD
600 Maryiand Avenue SW, Suite 300
Washington, DC 20024
(202) 484-0103

« |Mernational Affiliation of Afternative
Schoot Associations and Personnel
Kathy Knudtson
1212 7th St. SE
Cedar Rapids, lowa 52403
(319) 398-2183

« Cities in Schools, Inc.
1023 15th St., NW, Suite 600
Washington, DC 20005
(202) 861-0230

Additi ) feren

- Orr, Margaret Terry. Keeping Students in School. San Francisco, California: Jossey-Bass
Publishers, 1987.

« Paul, Diane L. and Moreton, Ross E. T w's tnnovations T : lary A {vi
Education Programs. Fort Lauderdale, Florida: Nova University, 1990.

- Nathan, Joe, Editor. Public Schoois by Choice. St. Paul, Minnesota: The Institute for Leaming
and Teaching, 1989.

- Staying in - A Dropout Prevention Handbook K-12. Madison, Wisconsin: Wisconsin Vocational
Studies Center, 1981.
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STAFF DEVELOPMENT PROGRAMS

any teacners. pnncipals. ana ccunseiors are not prepared to teach and quide at-risk students:
therefore. continuous ana reievant statf develobment must be provided. Helptul activities inciuge
training in icentifying at-nsk stuaents, using spe<ial instructional strategies, making shared de-
isions, and developing or ennancing personal characteristics such as empathy and canng.

tifective staff development must denve from identified needs of those invoived and inciude field-
based. expenential activities.

Expected Benefits
As a result Of appropnate statf development, teachers and other school personnet:

+ are more effective in heiping at-risk studernts achieve their potential when they are attuned to
their specific problems and needs:

- are less likely to become subjects of "burn-out:” and

+ become more enthusiastic zbout education for all students 1n their school.

Program icea nst

- "Learncycle: Responsive Teaching.” This is an intensive training program to help teachers
develop flexible, effective skills for managing and teaching mainstreamed special educatinn and
other at-nsk students. Through structured class activities, teachers leam a simple problers-
soiving method to detine, analyze, and soive common student problems. Then they develop a

pian to implement in thair own classrooms. (Contact: Keith Wright, Washington State Facilitator.
15675 Ambaum Boulevard, Seattle, Washington, 981686, 206-433-2453.)

- "Project intercept.” The Intercept program is a highly individualized approach to help teachers.
counselors, and administrators develop a teamn approach to dealing with probiems of at-risk
students. A master trainer provides a one-week training program and then makes periodic one-
week visits to the school for on-line critiquing and demonstration teaching. (Contact: James E.
Loan, 1101 South Race Street, Denver, Colorado, 80210, 303-777-5870.)

+ "In-Service Training.” This in-Service Training program provides adequate teacher in-service
training, utilizing onsite and satellite programming. it helps teachers on all levels to teach in a
more practical and experiential manner, addresses teacher attitudes and provides adaptive
teaching techniques adjustable to learning styles. (Contact: Syivia Olesen, Director, Project
Advantage, 123 East Broadway, Cushing, Oklahoma, 74023, 918-225-1882.)

« "Project Inservice.” Project Inservice (IS) is a perfornance-based training program designed for
teachers of grades K-12. The project is designed to produce cognitive and attitudinal
improvements in students through the strengthening of teaching skills. A total of sixteen
specific teaching skills are developed through the use of three mutti-mecia self-paced kits.
(Contact: Project Inservice, 2046 Temace Avenue, The University of Tennessee, Knoxville,
Tennessee, 37996-3504, 615-974-1943.)
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Or ime . i . <

« National Governors' Association
Center for Poficy Research and Anatysis
Hall of the States
400 North Capito! Street
Washington, DC 20001-1532
1202) 624-5300

« Association for Supervision and Curricuium Deveiopment
1250 N. Pitt Street

Alexandna, Virginia 22314
{703) 549-9110

+ National Education Association
1202 16th Street, NW
Washington, DC 20036
(202) 822-7730

- Nationai Statf Development Councii
P. Q. Box 240
Oxford. Ohio 45056
1-800-727-7288
i Readi | Ref

« Camegie Forum on Education and the Economy's Task Force on Teaching as a Profession. "A
Nation Prepared: Teachers for the 21st Century. New York, New York: Camegie Corporation,
1986.

» Glasser, Wiliam. The Quality School. New York, New York: Hamper & Row, Publishers, 19390.

+ Huling-Austin, Lestie; Odell, Sandra J: ishier, Peqgy; Kay, Richard S.; and Edelfelt, Roy A.
Assisting the Beginning Teacher. Reston, Virginia: Association of Teacher Education, 19889.

« Lehr, Judy Brown and Harris, Hazel Wiggins. At-Risk Low-Achieving Students in the -
Classroom. Washington, DC. National Education Association, 1988.

+ Joyce, Bruce, Editor. Changing School Cutture Through Staff Development. Alexandria,
Vvirginia: Association for Supervision and Curriculum Development, 1990.
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SCHOOL-BASED MANAGEMENT

Schooi-based management is one element in the current wave of educationat reform that shows
prormuse of bringing about the type of schooi restructunng necessary to provide for the needs of at-
nsk students. Participatory program ptanming with accountabiiity for resutts would require the
establishing of new roles and relationships between the staff within the school and between the
school and the central office. This, of course, woulid require enabling state legisiation and afiotment
of resources necessary to allow for self-management at the local fevel.

X d fi

Evidence indicates that decentralization of schooi controi:
+ increases teachers' morale and level of effort:
« fosters the creativity necessary for innovative changes:

+ provides schooi personnei the autonomy to make decisions that aftect their locai sites;

+ generates a sense ot ownership of and pride in school: and

* produces strong leadership and staff commitment conducive for the support needed by at-risk
students.

Program Ideas to Consider

+ “School Development Program.” A collaboration between Yale University and the New Haven
Public Schools, this program is attempting to understand the undertying problems of low .
achieving schools, correct them, and prevent future problems. A comprehensive school plan *
covers academics, social activities, and special programs. A key component of this planis a
governance and management team composed of parents, teachers, and administrative support
staft. Specific activities are based on building-level goals. (Contact: Dr. James P. Comer, Child
Study Center, Yale University, 230 South Frontage Road, P. O. Box 3333, New Haven,
Connecticut, 06510-8009, 203-785-2513.)

+ "Accelerated Schools Model.” School-based governance is a major component of this program
to substantially increase the overall pace of leaming for at-risk students by increasing capacity,
effort, time, and quality of leaming resources. ldeally, the govemance body is supportr by a
steering committee and task-oriented committees with particular assignments. These groups
should be composed of instructional staff, other staff, parent representatives, and the principal.
Choice of cumiculum, instructional strategies, and other school policies are decided by the
instructionat staff of the schoot within guidelines set by the school district. The principal
provides leadership and is responsible for obtaining and allocating resources to implement
group decisions. (Contact: Henry M. Levin, Center for Educational Research, Stanford
University, Stanford, California, 94305, 415-723-4717.)

+ "Charies Drew Elementary School School-Based Decision Making Model." This Partnership in
Education program is an exampie of school-based management/shared decision making
projects in Dade County, Florida. The school is run by a central committee, decides how to
allocate ts budget, and can apply for waivers from union contracts, school board policies, state
regulations, and federai reguiations that threaten to impede its programs. One innovative
activity is an extra three-hour session on Saturday momings designed to increase academic

learning time. (Contact: Fred Mortey, Principal, Charles Drew Elementary School,1775 NW 60
Street, Miami, Florida, 33142, 305-691-8021.)




Effective Sirategies for Dropout Prevenuon

rganizations and Agencies with Additional Resources

« American Association of School Administrators
1801 North Moore Street
Arlington, Virginia 22209
{703) 528-0700

« National Education Assocation
1202 16th Street, NW
Washington, DC 20036
(202) 822-7730

+ Association for Supervision and Curricuium Develcument (ASCD)
1250 N. Pitt Street
Alexandria, Virginia 22314-1403
(703) 549-9110

+ Education Commission of the States
1860 Lincoln Street, Suite 300
Denver, Colorado 80295 -
(303) 299-3892

« Coungcil of Chief State Schooi Officers
379 Hall of the States
400 North Capital St., N.W.
Washington, DC 20001
{202) 393-8159

itional Readi | Referen

« Caldwell, B. J. and Spinks, J. M. The Self-Managing School. New York, New York: Falmer
Press, 1988.

« Duttweiler, Patricia C. Organizing for Excellence. Austin, Texas: Southwest Educational
Deveiopment Laboratory, 1988.

- School Based improvement: A Manual for Training Schoot Councils. Columbia, Maryland:
National Committee for Citizens in Education, 1889.

+ Barth, Roland S. |mproving Schools from Within. San Francisco, Califomia: Jossey-Bass
Publishers, 1990.

+ Lewis, Anne. Bestnictuing America's Schools. Arington, Virginia: American Association of
School Administrators, 1988.

» Loucks-Horsley, Susan and Hergert, Lesiie F. i
Alexandria, Virginia: Association for Supervision and Curricutsm Development, 1985.
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COMMUNITY AND BUSINESS COLLABORATION

The quality of life 1n a commurnuty is directly refated to the quality of its equcation. The pnvate
sector aiso has a stake in education because its worktorce comes from the ranks ot those who
graduate--and those who dont. Many problems of youth are too comolicated for the school to
handie alone--it takes a total community effort with invoivement of schoot, business, community
agencies, Cvic organizations, private groups, and parents. School and business coflaboratives
have taken snape 1n a variety of commumnties with a great diversity of approaches. Coilaboratives
may be invotved in varying degrees and in many ways. For example:

L]

developing a company mentoring or tutoring + taking employees to a local school for
program in which empioyees spend an hour lunch, getting to know the students

or two each week with an at-risk student. and teachers.

sponsonng a career tair or speaking to students - providing inCentives to teachers and
about empioyment upportunities. students.

contributing professional expertise; for + adopting empioyment practice poficies.

gxample, as an accountant. attorney or

agreeing not to employ young peopie
medical agvisor or work expenence

uniess they are currently enrolied in

coordinator. school or have graduated.
» creating opportunities for employees to be- - publishing school information in
come more active in their chiidrens' schoois. corporate newstetters.
« officiaily recognizing outstanding achievement + designing staff development materials
by at-risk students and their teachers. and seminars.
Expected Benefits

School/business/community partnerships can:

open lines of communication between schoot, business and community leaders for developing
common long-range goais:

provide needed resources for schools in meeting the needs of at-risk students:
strengthen the content of the schcol curriculum and improve instruction; and

improve the economic conditions of the community by producing a more educated workforce.

Program Ideas to Consider

"EXODUS, inc." A public-private partnership, this fully-accredited alternative education program
uses the Cities-in-schools service delivery system to improve the academic achievement of at-
risk high school students by helping them with noneducational problems such as finding
empioyment, child care, and court matters. Counseiing and social services are important
components of the program. The program shifts to an employment emphasis in the summer.

(Contact: Neil Shorthouse, EXODUS, Inc., 96 Pine Street, NE, Atlanta, Georgia, 30308,
404-873-3979.)

“The Greeley Dream Team, Inc.” Leaders from all segments of the public and private sector
organized to coordinate this community-wide schoot dropout prevention program. Efforts
include early identification and computer accounting of at-risk students, an alternative deiivery
system, and staft development in cooperative leaming. The organization also sponsors a
mentonng program and a scholars program. (Contact: Dr. Tim Waters, Superintendent of
Schools, 811 15th Street, Greeley, Colorado, 80631, 303-352-1543.)
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“The BRIDGE Program.” Supported by a public-private partnership, this incentive-based
program is designed to keep 7th and 8th graders n schoot and help them make the transition
trom middie school to high schocl. The program includes smail-group instruction in basic skills
and other atademic subjects. accelerated promotion to high Schooi, pre-emnpioyment training.
paid internships, counseling, and suppon services. In 8th grade. students are mainstreameq
put given support by a BRIDGE statt member. (Contact: Robin White. Greater Hartford Chamber
of Commerce, 250 Constitution Plaza, Hartford, Connecticut, 06103, 203-525-4451.)

Oraanizati and Aaencies with Addition

« Cities-in-Schoois, Inc.
1023 15th Street. NW
Suite 600
Washington, DC 20005
{202) 861-0230

- Nationai Alliance of Business
1025 15th Street, NW
Washirgton, DC 20005
(202) 457-0044

« National Association of Partners in Educzion, Inc.
601 Wythe Street, Suite 200
Alexandria, Virginia 22314
(703) 836-4880

» Public/Private Ventures
399 Market Street
Philadelphia, Pennsyivania 19106
(215) 592-9099

Additional Read :
. m&mn_ﬂ.mmmmgsﬁ Washiivgton, DC: National Alliance of Business, 1887.

- Building 2 Community Business/Education Partnership - A Tool Kit. Salem, Oregon: Oregen
Siudent Retention initiative, 1988. .

Business-Education Padnerships: Strateqgies tor Schooi improvement. Andover,
Massachusetts: The Regionai Laboratory for Educational Improvement of the Northeast
and Islands, 1986.

« Robinson, Estelle R. and Mastny, Aleta You.
Practical Guide.

’ I s I l | c ~ . . .
New Brunswick, New Jersey: Center for Community Education, Rutgers
University, 1989.

« Bucy, Harriet Hanauer. School-Community-Business Patnerships. Clemson, South
Carolina: Nationail Dropout Prevention Center, April 1890.




