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FOREWORD

I would strongly commend this study to those with an interest in moderation. I very much
enjoyed reading it. It is a mine, rich in detail, from which the careful exploiter can extract
much that is illuminating and provocative of thought. And perhaps this is also its weakress,
in that the data is so rich and profuse that any reader is likely to find evidence to confirm
already formed views.

It is noteworthy too, for running contrary to the conclusion of two recent researchers: 'One
carinot ignore the remarkable dissociation of reform from evaluation, especially when the
reform in question is so ciosely tied in rationale and justification to evaluation itself' (Elwin,
and Glass, 1991, p76). This is a worthy evaluative study of a significant innovation in the
field of assessment.

What does emerge clearly is that in the perceptions of most of those involved with moderation
in Years 10 and 11 English and Mathematics, the concept is very worthwhile and works well
in practice. This initiative which is now some five years into development is clearly worth
continuing with change taking place in an evolutionary way.

The reader should be cautioned as to the overall sample — we have here only the perceptions
of many who are involved. Thus there is little indication of potentia! problems in group work
such as the roles some assume and group-think. We do not know the views of those who
did not respond. Nor do we have views of those uninvolved in processes who might be
expected to give more objective opinions based on other criteria,

X cannot resist pointing out, from a personal view, some of the ironies. Reference to the
stress placed on teachers to extract work from unmotivated students strikes a familiar cherd —
surely this has been the recurring complaint of teachers since the beginnings of recorded
history and is both the challenge and chimera of the teacher's lot.

Not so many years ago virtually all secondary children had exercise and text books for each
subject and were responsible for ensuring they had the correct materials for each class. Now
a large group of respondents believe students cannot look after their own folios or files. It
seems we have lost something — something that may be of considerable value as a generic
skill in getting oneself organised to be really independent. As one comment records:
"Year 10 have not learnt to keep things that may be valuable at a later date.... Perhaps we
need to reconsider the expectations we have of students.

Some of the problems of moderation as it is conceived here obviously need working on. The
question of authentication of student work needs close examination. Whether it favours the
teacher's perception of the ideal student or, as one commented, it advantages 'the talented as
opposed to the hard working' entails considerable thought about what we are ascessing. The
common perception that there is more work for the teacher in teaching moderated subjects
really begs the question of what should be expected from teachers in the way of workload.
Similarly we need to look at what really constitutes ‘'undue stress' as there's no progress
without some stress and 'undue stress' is probably as much related to the individual
personality as to the work demands. Cost-benefits analyses are difficult but we need to come
to grips with them as the moderation examined here is resource hungry and there have to be
compromises. The role of superordinates receives scant attention but it is obvious their
supervision should be concerned from the professional viewpoint largely with moderating
i.e. everyone in a promotion position should have a moderation function. Claims that certain
groups are disadvantaged by the process raises the issue of what we are really trying to
assess — competence or assumed competence, but for what?

Both for its content and for the thinking it crystallises, this report is well worth the time it
takes to digest. It's fascinating to sit in on meetings as an impartial observer. Finding one's
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thinking out-of-step with the majority is-always good ground for reflection but not

necessari'- for change. Obviously there is a lot of disagreement about moderation despite the
general approbation and we do need to work through the issues.

Ol

Dr C H Payne
Chairman
Northern Territory Board of Studies

¢
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EXECUTIVE SUMMARY

A study was carried out during 1990 of the moderation procedures which operate for
Mathematics and English in Years 10 and 11 in the Northern Territory. The study involved
observations of school visits by moderators and consensus moderation meetings, interviews
with subject moderators and assistant moderators, and the administration of questionnaires to
school administrators, teachers and students. Comparative information was obtained on
moderation approaches employed in other States and Territories of Australia.

In the Northern Territory, consensus and visitation moderation are applied to Year 10 and
Year 11 English and Mathematics with the main aim of achicving comparabie standards
across the Territory. Additional airns of moderation are to provide professional support and
inservice for teachers and to improve standards of performance. Consensus moderation
involves initial meetings of teachers and subject moderators at the beginning of the year
where criteria for assessment and moderation requirements are discussed. This is followed
usually by small internal or regional moderation meetings and a final moderation meeting at
the end of the third semester where assessed samples of students' work are examined by
teachers and moderators arid consensus reached on gradings for each level of achievement.

Comparative information from other States/Territories indicates that Western Australia and
Tasmania are the only other States which operate similar forms cf moderation to the Northem
Territory at the junior secondary level. In New South Wales at the Year 10 level, .
comparability of standards is achieved through a process of providing performance
descriptors for teachers to apply to assessments and through the administration of reference
tests in selected subjects which determine the number of grades each school can award in
these subject arcas. In Queensland, moderation is no longer applied across the State.
However, schools are required to have 'work programs' accredited and provide samples of
students' work in any subject that is to be reported on the Junior Certificate for the first time.
At the junior secondary level in South Australia and Victoria, no form of moderation of
courses Or teacher assessments aimed at achieving comparable standards operates. At the
senior secondary level in these States, visitation, consensus and statistical moderation operate
to varying degrees in various subjects. In the Australian Capital Territory there is no form of
external moderation or assessment at the junior secondary level. However, at the senior
secondary level, courses designed for students intending to go on to tertiary education
undergo informal moderation via professional associations for each subject and through a
'moderation day' which occurs once a year, at which teachers for each subject meet to
discuss assessment procedures and methods of achieving comparable standards.

To study how the moderation process operates for Mathematics and English at Year 10 and
Year 11 in the Northern Territory, fourteen observations were made of consensus moderation
meetings and th assistant moderators' visits to schools. During visits to schools it was
apparent that assiswnt moderators are expected to fill a wide-ranging advisory role in addition
to their moderation duties. From the observations it was also apparent that the English
assistant moderator spends a greater proportion of time with Year 11 teachers than with Year
10 teachers. This is because there are five Year 11 courses, whereas with Year 10 there is
only one course. With Mathematics, the assistant moderator spends about 50% of the time
during school visits with teachers in each year level.

In addition to the observations, the moderators and assistant moderators were interviewed.
The moderators for both subject areas believed that moderation had improved standards and
that teachers have benefited professionally by taking part in moderation. They also felt that
students have benefited because of common standards and expectations of them to perform.
Ar area of concern for the moderators was the effect of resource limitations on moderation
procedures, when funding for travel had limited visits to schools outside of Darwin or
prevented teachers from some schools from attending consensus meetings.
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A range of topics was covered in the questionnaires that were administered to school
administrators, teachers and students. Guestionnaires covered specific questions for the
target group as well as topics which were common to each group. Topics common to all
three groups included: the degree of understanding of the moderation process, the value or
benefits of moderation, problems associated with moderation, whether moderation caused
undue stress, whether moderation was achieving comparable standards across the Territory,
and whether moderation should be extended to other subjects.

In general, administrators and teachers had a good understanding of the moderation process.
However, only half of the students could provide an answer which indicated they understood
moderation. A greater proportion of English students indicated they had come across the
term 'moderation’ than Mathematics students and a greater percentage of Year 11 than
Year 10 students understood moderation procedures. '

Views about the benefits and problems of moderation varied amongst the three groups.
Administrators encountered problems with organising suitable relief teachers and supervising
classes when teachers were at moderation meetings. This problem often stemmed from the
fact that whole faculties were involved with moderation and might be out of schools for
several days. Many administrators felt that the time taken for moderation was excessive.
Nevertheless, they felt that the schoo! benefited by having feedback on standards and on
student achievement and that they themselves and their teachers gained professionally from
taking part in the moderation process. Some also felt, however, that too much effort was
required of their teachers under the current scheme of moderation.

Teachers also felt that moderation rrovided them with valuable inservice and professional
development and mentioned that meetings were ver; valuable for exchange of ideas and
contact with others in their field. The main problems teachers encountered with moderation
included the amount of clerical work involved, the time spent out of school at moderation
meetings, getting students to adhere to folio requirements and the interpretation of course
requirements. Some felt that moderation was a 1ot of extra work and that it was more a form
of teacher assessment than student assessment.

Students saw different benefits and faced different problems from those of the administrators
and the teachers. The majority of students felt that moderation was a fair method of
assessment and they liked the idea of being able to compare their grades with others
throughout the Territory. Their major concern, especially with English, was completing
work for the folio. Approximately half of the students mentioned that they were under a lot
of pressure keeping folios up-to-date. Some of the suggestions from students to improve
moderation were to recuce the number of pieces necessary for the English folio, to receive
more explanation of the process and the work requirements, and to have moderators visit
students in class.

In general, administrators, teachers and students thought that moderation was achieving
comparable standards and the majority of students and teachers felt that what went in the folio
was a true indication of a student's ability. Many of the students felt that more information
on their oral English activities should be included in their assessments.

On the question of stress, administrators felt that moderation did not place undue swress on
themselves or their students, but that it did cause stress for teachers. Seventy per cent of
teachers indicated that moderation caused stress for their students. Over 60% of Mathematics
teachers felt thet the moderation process caused them undue stress while 40% of the English
teachers felt this way. '

On the question of extending moderation to other subjects, over half of the administrators and
teachers felt moderation should not be extended to other subjects as they considered schools
and teachers were under enough pressure from the current moderation procedures with
English and Mathematics. Also, 53% per cent of Year 10 students and 69% of Year 11
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students thought that moderation should not be-extended to other subjects. Their main reason
was that they have enough to do in coping with moderation in English and Mathematics.
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1 INTRODUCTION AND METHODOLOGY

PURPOSE OF THIS REPORT

Moderation procedures for Years 10 and 11 Mathematics and English were first proposed in
1982/83 and were gradually introduced over the next four years, with full-time Assistant
Moderators being appointed in 1986 for English and 1987 for Mathematics. As the program
has been in operation for several years it was an appropriate time to evaluate its effectiveness
as it has evolved to date. This report is the culmination of an investigation carried out during
1990 into the moderation procedures as they operate in the Northern Territory. The report
provides comparative information on moderation procedures operating in other States and
Territories of Australia, describes in detail how the process operates with Mathematics and
English at Years 10 and 11 in the Northern Territory and gives a comprehensive look at how
school administrators, teachers and students view moderation.

AIMS OF THE STUDY

The aim: of the study were to:

. document moderation processes which operate in education systems throughout
Australia

. describe the moderation process as it operates for Years 10 and 11 in English and
Mathematics in the Northern Territory

. seek the views of participants about the effectiveness of current procedures in
achieving comparability of standards across the Territory

. document informed opinion about the outcomes of moderation in relation to the
professioral development of teachers

. document the benefits and the problems of moderation as perceived by school
administrators, teachers and students

. determine whether the size and locality of the school influences the nature of
moderation conducted.

DELIMITATIONS

The study was only concerned with the processes used to moderate NT Board of Studies
courses in English and Mathematics at the Year 10 and Year 11 level.

Respondents were limited to teachers, school administrators and students who were directly
involved in the moderation processes in English and Mathematics at Years 10 and 11 in
Northemn Territory secondary schools. ’

The study did not incorporate any attempt to measure objectively the extent to which
moderation procedures had resulted in greater comparability of course assessment between
schools.




DATA COLLECTION

Since the study involved a comprehensive survey of the moderation process in Mathematics
and English for Years 10 and 11, various data collection techniques were employed. These
included interviews, observations, questionnaires and a review of literature relating to
moderation procedures throughout Australia.

The evaluation was planned by staff of the Evaluation, Research and Accreditation Section
and took place during 1990. Regional Superintendents and school Principals were advised
early in the year of the study and how it would be carried out. The initial contact was by
telephone, with details confirmed later by letter. It was stressed that data collected would be
confidential and that no school or individual would be identified.

Literature Review

To provide a perspective for the study, information on the types of external assessment
procedures and moderation in the various States and Territories of Australia was obtained
from the relevant literature and by direct contact with education officers in each
State/Territory. For the Northem Territory, available documents on moderation were studied
and information from these supplemented, where necessary, by discussion with subject
advisers and moderators.

Observations and Interviews

Observations were made of both consensus and visitation moderation procedures in operation.

The English and Mathematics Assistant Moderators were accompanied to selected schools

while they carried out tasks involved in visitation moderation. The selection of visits

observed was largely dependent on the timetables of the Moderators. During the year, one or

%oth Moderators were accompanied to schools in all major centres throughout the Northern
erritory.

The two Year 11 English consensus meetings in May and October respectively and the
Year 11 Mathematics consensus meetings in June were also observed. Fourteen observations
were made.

Structured interviews were conducted with the Mathematics and English Moderators and the
two Assistant Moderators.

Questionnaires

To gather information from school personnel most directly involved in moderation i.e.
teachers, students, and school administrators, questionnaires were administered to each
group. All teachers who were involved in moderation for Years 10 and 11 were given the
opportunity to complete the teacher questionnaire. School administrators such as Principals
and Assistant Principals who had dealings with moderation at the Year 10 and 11 level were
invited to complete questionnaires. A sample of Year 10 and 11 students from nineteen of the
twenty three secondary schools in the Territory completed the student questionnaire. A total
of 650 questionnaires were returned and the answers analysed. (See Appendixes I, II and III
for copies of the questionnaires.)

The student and teacher questionnaires were trialled at one of the larger Territory colleges.
Since many of the questions on the teachurs' questionnaire were used in the school
administrators' questionnaire, and the questions relating only to school administrators were
discussed with them during visits, this questionnaiie was not trialled.

15




DATA ANALYSIS AND REPORTING

Data analysis varied according to the type of information gathered. Information obtained
through the literature review is documented in Chapter 2. Observational and interview data is
documented in Chapter 3, with a brief summary of generai findings provided at the end of the
chapter.

Questionnaire data were analysed separately for the three groups of participants; school
administrators, teachers, and students. The responses to each question were computer
analysed and summaries of the findings reported in either table or graph form with an
accompanying discussion and, where appropriate, direct quotes from participants. This
information is reported in Chaptcrs 4, 5 and 6 respectively with each chapter concluding with
a summary of the findings from that particular group of participants.

Chapter 7 provides discussion and conclusions and highlights possible issues which may
require attention.

16




2 APPRCACHES TO MODERATION

WHAT IS MODERATION?

The Macquarie Dictionary defines 'moderate’ as to keep within proper bounds; being fair; to
make or become less extreme or severe; and a ‘moderator' as someone or something that
brings about such conditions. The term 'moderation’, as vsed in the educational field, means
the application of processes which standardise or make comparable the education process and
Jjudgments concerning its outcomes. In other words, the aim of moderation in education is to
achieve comparability of instruction and assessment.

Moderation procedures can be applied to different areas of education to achieve comparability.
For example the aims and objectives of a total education system, or of a particular course
can be moderated to make them comparable to another system or course. The content of a
subject area or a particular course of study can be standardised, and the teaching methods
employed can be made comparable through such activities as providing programming models
and inservice for teachers. The assessment of student performance can be moderated in a
variety of ways such as the administration of common tests, comparing student work,
guidelines for teachers on required standards, and comparing grades allocated by teachers. In
the Northern Territory all of the above aspects of moderation are employed to differing
degrees at various year levels and to various subject areas.

The focus of this study was to investigate the processes of moderation as they operate for
Mathematics and English at Years 10 and 11 with emphasis on assessment moderation. The
assessment of student performance involves moderation of both the procedure and tools of
assessment and the student assessments/grades which are the outcome of that procedure.
Assessment moderation is an ongoing process, making teachers aware of how and what to
assess, moderating assessment instruments developed by teachers and adjusting teacher

gradings, if necessary, to make them comparable amongst different schools.

From a range of definitions found in documentation on moderation in the Northern Territory,
the following are given to describe assessment moderation:

(Assessment moderation) is an external means of checking, comparing and
validating internal school assessments (Cockshutt, 1989, pl).

...the principal focus of moderation in the Northern Territory is to ensure that as
far as possible student results in a given subject are comparable with those
obtained by all other students, irrespective of class or school (Watkins, 1988,
p7).

APPROACHES TO MODERATION

In the educational context, moderation can be considered to be a standardising procedure
which can be applied to such areas as objectives, content, teaching methods and assessment.
As this study focuses on assessment moderation the following prov'-ies a summary of the
various approaches or models which have been developed to descrive *he activities in this
field. This information was obtained from the Senior Secondary Assessment Board of South
Australia (SSABSA) policy documents on assessment and moderation. The reasons for using
these documents are that they are the most comprehensive and that the Northern Territory has
close educational links with that State, including the fact that SSABSA is the current assessing
body for Northern Territory students sitting SSABSA subjects in Year 12. In addition to
descriptive information, comment is provided on the advantages and disadvantages of each of
the moderation approaches. This information is based on a Northern Territory study Report
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1/1988. A Survey of Stakeholder Perceptions of Year 10 Assessment, Reporting and
Certification. '

Consensus or Group Moderation

Consensus moderation is based on agreement within a group, usually a group of teachers and
moderators, on the outcomes of a particular course of study, especially in terms of expected
student achievement. It can involve agreement on course content, moderation of expected
levels of attainment, moderation of assessment instruments such as school test papers and
moderation of final grades awarded by teachers. Although all participants taking part in group
or consensus moderation contribute to the final product, it is nevertheless the case that those
with the most expertise ¢.g. the moderators, will exert considerable leadership.

At present, consensus moderation operates in the Norther Territory with Year 10 and Year
11 English and Mathematics. Moderation of Year 10 Science znd Year 10 Social Education

(previously SACE! is being trialled with & number of schools. There is some variation of
method between subjects and between year levels and this will be explained in the section
"Moderation in the Northern Territory'. Subject moderators of Year 12 SSABSA courses are
also involved in consensus moderation meetings in Adelaide.

The value of consensus moderation is that classroom teachers are directly involved in all
aspects of assessment and gain professionally by learning noi only how and what to assess,
but what standards are expected from their students. One problem with consensus
moderation, especially with the vast distances between major centres in the Northemn
Territory, is the cost of bringing teachers together for meetings not to mention the time
teachers are absent from their classes. With reductions in the previous levels of funding, it
has been necessary to limit participation in consensus meeting to teachers in the major centres
of Alice Springs and Darwin, Consensus meetings have also been combined with other
activities such as inservice courses and/or Subject Area Committee meetings to make the most
of available funds.

Visitation Moderation

In the Northern Territory moderation visits for Years 10 and 11 Mathematics and English are
closely linked with the consensus moderation program. Basically, this model involves a
subject moderator visiting schools during the year "...to consult with subject teachers about
the work required of students and the levels of attainment which are reached (Watkins, 1989,
p4).

As with consensus moderation, the value lies in involving classroom teachers and their
seniors in the moderating process and again the basic drawback is the cost of a moderator
visiting all of the schools throughout the Territory which run Year 10 and Year 11 courses.
However, both visitation and group moderation are considered to be very valuable for the
professional development of teachers.

Visitation and group (consensus) moderation procedures not only provide
significant opportunities for the professional development of moderators, but they
also incorporate the most exiensive involvement of ordinary teackers in a formal
program of assessment review and refinement (Fowler, 1989, p30).

1 At the time when information for this study was being gathered this subject was known as Social and {
Cultural Education or SACE for short. To avoid confusion the old name has been retained throughout later
sections of the report.




Visitation moderation is also conducted with Year 12 school assessed courses which require a
SSABSA moderator, either from South Australia or a Northern Territory moderator appointed
by SSABSA, to visit schools to moderate assessment procedures. The moderator also takes
part in consensus moderation mectings in Adelaide at the end of the year.

Intrinsic Moderation

This approach to moderation comprises standard-setting via an externall 'y applied
mechanism usually a public examination or test (Watkins, 1989, p6).

Because such examinations or tests are based on a common set of syllabus objectives and are
set and marked on common criteria, they possess inherent or automatic standard setting. The
fact that students study the same syllabus also enhances this moderation effect. No further
moderation or adjustment of results is required unless inter-subject comparability is sought.

In the Northern Territory, intrinsic moderation operates with Year 12 SSABSA subjects
which have an external examination component. It must be noted that for Ycar 12 SSABSA
school assessed subjects, consensus and visitation moderation also play a role. Intrinsic
moderation also applies with Year 10 Mathematics and English in the Common Instruments of
Assessments which are set and marked externally. Consensus and visitation moderation are
also applied to Mathematics and English for Year 10.

In general, external examinations and tests have public acceptance and, properly constructed,
are reliable ard valid. They are also '...one of the most cost-effective and efficient ways in
which the scholastic attainments of a student population spread over a large geographic area
might be 1ssessed’ (ibid, p14).

Disadvantages of external testing lie in the fact that not all curriculum ot zctives involving
student performance can be readily assessed in this manner and that '‘teaching to the test' may
narrow the curriculum. It is possibly for these reasons that external tests and sxaminations
are unpopular with many teachers but there also appzars to have been considerable bias in
their professional preparation in this regard. Compared to visitation and consensus
moderation, intrinsic moderation methods allow for less involvement of classroom teachers
and therefore provide limited opportunities for professional development.

Statistical Moderation

This is the statistical application of externally gained results, such as from an exzmination or
reference test, to teacher assessments to 'moderate’ them or to adjust them to suit a set
standard.

In essence statistical moderation means that teacher assessment of student work
does not result in a 'final’ grade but in one which is suggested or recommended.
When students have completed examinations or tests, all results may be
aggregated to form a final grade using one of the components to weight the
overall scores, or more commonly the suggested or recommended grade will be
moderated so that it reflects student performance on the external measure (ibid,

pS).

As statistical moderation is not currently used in the Northerr Territory it will not be
elaborated on. It is cost-effective but is difficult to explain to clientele and has little potential
for teachers' professional development and is often open to methodological criticism.




MODERATION IN OTHER STATES/TERRITORIES IN AUSTRALIA

Moderation in education operates o some degree within all States and Territories in Australia.
In each State/Territory education authorities aim at providing equal opportunities and equity
for the student population. Some methods of ensuring comparability of the process and
product of an education system includes moderating such areas as; subjects offered in
schools, minimum requirements for all students to cover, common assessment procedures,
and in some cases common assessment instruments. As well as processes operative within
States/Territories, there has recently been a push towards defining national parameters for
education and determining methods for monitoring levels of achievement. Current trends,
although not direct moderation methods as previously defined, include such projects as the
ACAP (Australasian Cooperative Assessment Program) 'Assessment Profiles in English’ and
‘Assessment Profiles in Mathematics' and 'The Reporting of Student Achie- ez 1t Project'.
These are national projects which aim at providing teachers throughout A - .irzlasia with
common techniques and understandings of standards of student achievement.

To attempt to describe moderation as it relates to curriculum, teaching methods and
assessment in each State/Territory would involve analysing the operation of every education
authority and a complete breakdown of how their school systems operate. Since the major
focus of this study is concerned with the moderation of how teachers assess achievement and
the moderation of grades awarded by teachers, this section of the report will focus on what is
happening throughout Australia in this area only.

Much of the following information has been summarised from documents produced by the
Secondary Education Authority of Western Australia and edited Lv J Offer, entitled
Moderation Procedures Operating in Australian States and Territories in 1990 and the updated
1991 version. Information has also been clarified through telephone contact with personnel
involved in moderation processes in each of the States/Territories.

Australian Capital Territory

At the junior secondary education level (Years 7 to 10) there is no official external or inter-
school moderation at present. There is also no form of external assessment e.g. testing, in the
junior secondary. However, a green paper Literacy and Numeracy in ACT Schools
proposing four possible options on assessment was circulated at the end of 1990 with
submissions closing 28 February 1991. The options included:

continuing with the present system whereby each school awards grades which
are reported on the ACT Year 10 Certificate issued by the ACT Department of
Education

developing profiles, indicating standards at various levels of attainment for
selected subjects

administering standardised tests at particular grade levels, similar to those used
in NSW schools and which havs been produced by ACER

using a combination of subject profiles and sampling with standardised tests.

At the time of writing, responses had been collated and a report was with the ACT Minister
for Education awaiting a decision.

Senior secondary education in the ACT offers four types of courses which cater for students'
different interests and aspirations. The responsibility of accrediting and registering courses
lies with the ACT Board of Senior Secondary Studies, previously the ACT Schools
Accrediting Agency, 'an agency established by, and responsible to, the ACT Department of
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Education’ (Offer, 1991, p4). Of the four types of courses (R, A, T and E2 )s the
assessments from the A and T courses undergo formal moderation procedures:

Comparability of teacher-generated assessment in both T and A courses is
achieved informally through activities of subject-based professional associations
and formally through Moderation Day, which occurs once a year and is a pupil-
free day during which teachers meet in subject groupings to discuss comparability
of siandards and assessment practices across the system (ibid, pS).

In addition, comparability of stude. - assessments at the senior secondary level is achieved by
a form of statistical moderation where a student's course scores are scaled against the scores
they achieve on the Australian Scholastic Aptitude Test (ASAT). This process only applies
for students aiming at higher education and whe have studied courses which result in Tertiary
Entrance Scores (TES).

New South Wales

Certificates issued in New South Wales for secondary school students are the Higher School
Certificate at Year 12 and the School Certificate which is issued to students on leaving school,
provided they are fifteen years of age. This certificate is normally issued to Year 10 students
and is accompanied by a Certificate of Achievement which is a record of a student's
achievements as determined by the school.

Statistical moderation procedures apply at both the Year 10 and Year 12 levels:

The moderation procedures at the School Certificate level involve State-wide
administration of two-hour Reference tests in English, Mathematics and Science.
These tes's are designed to ensure that a grade awarded by one school is
comparable with the same grade awarded by other schools...The results of the
tests are used to establish the number of grades which can be allocated by a
school (ibid. p6).

It is up to each school to award the allocated grades to its students in Mathematics, English
and Science. For all other subjects the school assesses and awards grades. The Certificate of
Attainment provides information about which courses students have satisfactorily completed.
For each course offered at Year 10 level, student performance is assessed by way of a set of
“erformance Descriptors for a particular course. Course Performance Descriptors define five
possible levels of student achievement (E - A) from ‘Elementary Achievement' to 'Excellent
Achievement'";

The Course Performance Descriptors describe the main features of a typical
Student's performance at each level of achievement in that course. They serve as
templates or benchmarks against which teachers will be able to match their
assessment records and professional judgement in determining grades for
particular students (Information Bulletin, NSW Board of Studies, 1991, ppl1-2).

2 R’ courses are designed for Year 11 and 12 students to 'further the students' sociel, artistic and/or personal
development'. "A’ courses are accredited by the ACT Board of Senior Secondary Studies as being educationally
sound and appropriate for students at senior secondary level. "T' courses are ‘A’ courses which have been
considered as suitable preparation for higher education. The results of "T’ courses can be used in the calculation
of Tertiary Entrance Scores (Offer, 1991, pp4-5).
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Assessments for Year 12 subjects for the Higher School Certificate undergo statistical
moderation. Students studying Board-determined courses sit an external examination and are
also awarded a school assessed mark. The examination marks are statistically adjusted,
basically to allow a 'normal' distribution of marks. The school assessed marks are also
moderated statistically against the scaled examination marks (Offer, 1990, p13).

Queensland

In Queensland, comparability of standards is achieved through several avenues. For students
to receive a Board 'Senior' or 'Junior' Certificate, schools are required to enter into a contract
with the Board of Senior Secondary School Studies and follow set criteria for the
administration and assessment of each course. Schools can choose not to follow the Board's
curriculum in which case their students are not eligible for Board Certificates. However, the
majority of schools work within the Board's educational framework.

In junior secondary schooling in Queensland (Years 8—10) assessment of student performance
is carried out internally with schools issuing a Board of Senior Secondary School Studies
Junior Certificate' at the end of Year 10. The Board now has a 'maintenance’ role only, with
regard to the Junior Certificate. In 1988 legislation altered the Board of Secondary School
Studies to the Board of Senior Secondary School Studies with responsibilities for the Senior
Certificate and tertiary entrance procedures. Arrangements are currently again under review.

Previously, schools were required to submit 'Work Programs' te District (or in some cases
State) Review Panels of the Board every three years for accreditation. The program of work
and assessment had to meet specified criteria in Board syllabuses. Towards the end of
Year 10, schools were required to provide samples of a range of student achievements for
monitoring by State/District panels. For the past three years this practice has not applied
across the State. Because of its maintenance role with the Junior Certificate, the Board
accredits Work Programs for schools issuing a Junior Certificate in a subject for the first time
and it requires a sample of student work for monitoring in Year 10 only in the first year that
the subject is to be shown on the Junior Certificate.

The Department of Education is presently reviewing its P-10 curriculum. The review will
report on and make recommendations in two stages. The first report will be cencerned with
the rationale and elements of P10 curriculum while the second will be concerned with the
documentation and implementation of P-10 curriculum. Accreditation and certification may
be reviewed. In October 1990, the Department of Education released 'Focus on Schools', a
blueprint for future organisational structures and management processes and a plan for its
implementation. This report recommends that a review of the structures and processes used
in the management of P-12 curriculum development, implementation, accreditation and
student certification be undertaken in relation to all areas of education in Queensland
(telephone discussions with Boyd Jorgensen, Studies Directorate, Queensland Department of
Education, March 1991).

At present, with Year 11 and Year 12, student assessments are monitored by a form of
consensus and visitation moderation. At the end of Year 11, panels check students
assessments and provide advice to schools on whether accredited Work Programs have been
adhered to and whether the criteria for assessment have been applied consistently within a
school (Offer, 1990, p17).

For Year 12, consensus moderation meetings are held in October each year to:

review materials submitted by schools and give advice to schools regarding the
awarding of exit levels of achievement...The District Panels (made up of
experienced teachers recommended by their Principals) provide schools with
advice that either the levels of achievement they propose to award are suitable for




recommending to the State Review Panels or that certain modifications should be
considered before such recommendations can be made. The State Review Panels
oversee these procedures to ensure a consistent approach across the State, so that
they can make recormmendations to the Board for certification of student
achievement (ibid, p18).

Review Officers (or moderators) are available to visit schools on request to provide advice on
such things as preparing submissions for the Board, developing Work Programs, and
assessment procedures. Schools are encouraged to hold moderation meetings internally or
wlitéh)in a region and "...some 2300 teachers serve on District or State Review Panels' (ibid,
p19).

Statistical moderation occurs for Tertiary Entrance Scores where school assessments are
moderated against student results from the Australian Scholastic Aptitude Tests (ASAT)
(Croply, 1988, p10)

South Australia

In junior secondary schools in South Australia (Years 7-10) all assessment is carried out by
individual schools which operate under flexible curricula. There is no zxternal moderation of
any type at this level. However, a recent initiative of the South Australian Education
Department is the Levels of Attainment Project which aims at identifying six broad levels of
attainment in each of eight subjects from Reception to Year 10. Each student will be assessed
into one of the six levels in each subject which will provide system-wide data on regions or
schools that may indicate disadvantage e.g. if a large proportion of children in a particular
school or region fits into the low band levels then this information can be used to determine
strategies for improving standards (telephone discussions with Kathy Moyle, Morialta
Curriculum Unit, Education Department of South Australia, March, 1991).

If students leave school at the end of Year 9 or Year 10 they receive a Student Achievement
Record which includes statements on what the student has achieved while in secondary
school.

Although not a form of moderation of student assessments, another project which involves
external monitoring of student performance is the Writing and Reading Assessment Program
(WRAP), a State-wide cross-curriculum literacy audit involving government, Catholic and
independent schools. The survey, which focuses on Years 6 and 10, is based on a stratified
random sampling of schools and involves approximately 2000 students at each year level.
The performance of special needs groups is a particular focus of both the random sample and
further case studies which are being conducted in conjunction with other programs such as the
Aboriginal Writing and Reading Assessment Program (AWRAP).

A review encompassing the junior secondary area has currently been commissioned and may
have some implications for curriculum and assessment.

Senior secondary (Years 11 and 12) students may choose to follow one of two programs
which lead to either the Year 12 Certificate, (issued by the Senior Secondary Assessment
Board of South Australia (SSABSA)), or the Student Achievement Recora which is issued by
the school through the South Australian Education Department.

For Year 12, SSABSA prepares and approves subject syllabuses, and determines and directs
assessment procedures for each subject. The subjects fall into two categories: Accredited
Subjects and Registered Subjects. Accredited Subjects include Publicly Examined Subjects
(PES) (examination worth 50 per cent and school assessment worth 50 per cent) and School
Assessed Subjects (SAS) (assessed by teachers and the results moderated by an independent
moderator visiting schools to ensure comparable standards across the State). With registered
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subjects, assessment is done within the school and recorded on the SSABSA Certificate
(Offer, 1990, p20).

With Publicly Examined Subjects, school assessments are statistically moderated against the
examination result. With School Assessed Subjects, a comprehensive form of visitation and
consensus moderation applies.

The moderation process may entail both consensus and visitation moderation, or only
visitation moderation, depending on the subject. Consensus meetings are organised by the
subject moderator at 'hub’ schools and teachers discuss course requirements and expected
standards and compare student work. If consensus meetings are not required, the moderator
visits '...each school approximately twice a year to discuss the course, activity approaches
and assessment strategies' and often visits the class (ibid, p22).

Moderation is a four-phase operation: Phase 1 is mainly concerned with negotiations on the
assessment plan that will be used by the school for each subject. Schools must provide
students with an assessment plan which describes how the school will assess the student and
report the assessments to SSABSA. Phase 2 occurs approximately midway through the
course and involves presentation of a range of student assessment to the moderator. Phase 3
takes place at the end of Term 2 or early Term 3 and the '...final assessment package is
negotiated, with agreed ratings given to various assessment components...Phase 4 occurs at
the end of the course. Student materials, scripts and teacher reports, as required by the Chief
Moderator are forwarded to the central moderation venue. A panel of moderators examines

the materials and assessments and makes adjustments to ensure State-wide comparability’
(ibid, p22).

In 1991, South Australia will adopt a new certificate called the South Australian Certificate of
Education (SACE) to replace the existing SSABSA Certificate. The responsibility for SACE
falls to SAABSA and incorporates a set paitern of study over two years (Years 11 and 12).
Students must complete twenty-two units of work and record successful achievements in at
least sixteen. Compulsory units include Mathematics and English and a writing-based literacy
assessment.

Tasmania

A range of moderation approaches is used in Tasmania to ensure comparability of standards
for issue of the Tasmanian Certificate of Education (TCE). The TCE shows a student's
achievement from Year 9 until leaving secondary cducation. It replaces both the School
Certificate which was issued to Year 10 students and the Higher School Certificate which was
issued to Year 11 and Year 12 students.

At the Year 10 level, consensus moderation operates with selected subjects each year with the
aim of achieving comparability of standards of assessment. The philosophy behind the
moderation process is based on the premise '..that enabling teachers to reach agreement or
consensus regarding acceptable standards for student achievement of an A, B or C rating on
any given criteria will produce overall awards which should be comparable in standard
between teachers of the particular subject and between schools' (The Schools Board of
Tasmania, 1990 p1).

The proposed process of moderation for 1991 was that State meetings of Subject Moderation
Cornmittees, consisting of the Moderation Adviser and Regional Moderators, would meet in
February or March to target the criteria, within each subject, for which samples of work
would be collected for consideration at Regional Moderation Committee Meetings to be held
in October. In May, 'Regional Moderation planning meetings involving School Subject
Moderators and other teachers, together with the Regional Moderator' for each subject, were
held to discuss the '...processes and products which will be employed when gathering
evidence of attainment for ratings for each of the targeted criteria'. The Regional Meetings
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then take place in October to examine samples of work and adjust teacher gradings if
necessary (ibid, p2).

Victoria

At the Year 10 level in Victoria, all assessment is done internally and no externally produced
certificate is issued.

At the end of Year 12, students receive the Victorian Certificate of Education (VCE) which is
issued by the Victorian Curriculum and Assessment Board,

The system of moderation which has been adopted by the Board encompasses
three methods of moderation, namely consensus moderation, moderation by
visitation and statistical moderation (Offer, 1990, p28).

The moderation approach varies with subjects. In 1990 consensus moderation was carried
out with Art, Computer Science, Latin, Ancient Greek, Geography, Graphic Communication,
Music A, Music B, Spanish, Legal Studies, Physica! Education, Textiles, Home Economics,
Human Development and Society, and Geographical Science. Visitation moderation was
applied to Physical Science and Technology and Society, whereas all other subjects for the
VCE undergo statistical moderation.

From the end of 1991, a new form of the Victorian Cersificate of Education will be issued and
the moderation proccdures will vary from previous years. In most subjects, common
assessment tasks will be employed to give greater comparability of standards. At the
beginning of each year, '...panels made up of teachers from eight to ten schools will meet to
review the nature and purpose' of each common assessment task and accompanying criteria
and grade descriptions for the awarding of grades A to E+. Later in the year each school will
be required to forward a list of students in each subject, along with the grades awarded to
cach and samples of their work, to the moderation panel. At least two pieces of work from
each school at each grade level will be inspected to \..verify that grades are being allocated
consistently. Further work will be sampled from schools where grading appears
inconsistent'. Moderators will visit schools to assist teachers in awarding grades if this is
warranted. A final moderation meeting will take place at the end of the year where new
samples of work will be scrutinised for verification of teacher gradings. All the work of all
the candidates is made available at the final meeting for possible inspection if the panel needs
to review further samples of a student's work to verify a grade (Education Quarterly, 1991,
p22;.

Statistical moderation is applied to school assessments which also have an external
examination component. The methods vary slightly with subjects, but, the basic formula is to
adjust school assessed scores against the score achieved on the examination.

Western Australia

In junior secondary (Years 8 to 10), individual schools are responsible for assessment of their
students’ achievements. However, teachers must follow a range of quite stringent moderation
procedures with regard to the new Unit Curriculum which was introduced into Western
Australian junior secondary schools in 1989. The Unit Curriculum includes units of study
with well defined objectives, assessment structures for each unit and grade relatec descriptors
that link student performance with the grade awarded. To achieve comparability of standards,
several forms of moderation are employed. These inciude; advisory visits to schools by
School Support Officers and Subject Consultants, moderation review visits each year of ten to
fifteen schools across the State to carry out a formal review of moderation procedures and
practices in one or two subjects, system-level measures of performance by way of the




Monitoring Standards in Education program, and network meetings which address
moderation issues and consider assessment and grading procedures.

Students receive the Certificate of Lower Secondary Studies (CLSS) normally at the end of
Year 10. However, they may receive the certificate in Year 9 if they leave school at this stage.
The certificate records studies which have been completed under the Unit Curriculum System.

In Western Australia for upper school Accredited Courses, several approaches to moderation
are employed by the Secondary Educatior Authority in an attempt to achieve comparability of
educational processes and outcomes. In addition to having detailed syllabuses with
prescribed assessment procedures, exemplar materials which show standards in each course,
common assessment tasks, assessment support materials and sample tests, consensus,
visitation and statistical moderation also operate (Cropley, 1988, p18).

Moderation activities include district seminars which focus on reviewing and refining
assessment and grading procedures for Accredited Courses, schools visits by moderators to
validate whether schools are operating under Secondary Education authority guidelines, and
consensus meetings which are*compulsory for teachers teaching courses undergoing
moderation. Not all accredited courses undergo consensus moderation every year, Statistical
moderation operates with Year 12 tertiary entrance subjects which are statistically moderated
against a student's score on the ASAT tests (Offer, 1990, p35-8).

MODERATION IN THE NORTHERN TERRITORY

A form of moderation first came into operation in secondary schools for both Mathematics
and English in 1932. A teacher for each of these subjects was released fron: school duties for
approximately four weeks to visit schoois wiik the aim of investigating what was happening
and advising teachers on programming and assessment matters. in Mathematics, assessment
instruments were collected from schools, analysed for such attributes as their suitabiiity and
degree of difficulty, and good items then shared with other schools. This process was
duplicated in 1983 when a teacher in each subject 'moderated’ for five weeks. In 1984 and
1985 moderation became part of the duties of the then Senior Education Officer in each
subject area. In English, 1985 saw the first use of a ‘common assessment task’. Students in
Years 8, 9 and 10 were required to produce a piece of written work called 'My Town'.
Teachers forwarded a sample of the range of students' work for consideration at a consensus
moderation meeting. In 1986 the first full-time Assistant Moderator for English was
appointed to specifically carry out visits to schools and run consensus meetings of teachers.
For Mathematics, the first full-time Assistant Moderator took up duties at the beginning of
1987. 'Assistant Moderators are appointed for a two-year non-renewable term, to ensure that
there are always people with recent classroom experience and therefore credibility as
practitioner among their peers' (Cockshutt, 1991, p2).

Currently in the Northern Territory, consensus and visitation moderation operate for Years 10
and 11 in Mathematics and English. For each subject, there is a Moderator and an Assistant
Moderator. 1t is the Assistant Moderator's responsibility to organise and carry out moderation
activities such as consensus meetings and visits to schools. The Moderator is the Principal
Education Officer working in the Curriculum and Assessment Division for these subjects.
Moderation is part of the duties of these positions. In schools, both the Moderator and
Assistant Moderator are usually referred to as 'the moderator'. Moderation procedures vary
between the two subjects and between the year levels. A description of how moderation
operates at each year level and for each subject is provided in the the next section of this
report.

For Year 12 students currently undertaking SSABSA subjects, consensus and visitation
moderation in these subjects is carried out as a joint venture between SAABSA and the
Northern Territory Board of Studies. Moderation procedures may alter slightly from 1991
onwards with the introduction of the new South Australian Certificate of Education (SACE)
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which will replace the existing SSABSA Certificate. SSABSA is introducing some Year 11
moderation in South Australia and the NT Board of Studies is expanding its Year 11
moderation to other subjects.

Yeer 10 English

All Year 10 teachers are required to follow the Northern Territory ‘English Curriculum for
Years T-10". This document is not a syllabus or program of what to do at each year level.
Its purpose is to assist teachers to plan their teaching/leamning programs most effectively. For
students to receive the Junior Secondary Studies Certificate at Year 10, it is necessary for
students to maintain a folio containing evidence of completion of the work requirements for
Years 10. To determine if the work done by students and the grades given by teachers are
comparable across classes and across schools the staff of the Department of Education carry
out visitation and consensus moderation. '...the moderation process aims to ensure
comparability of both what is assessed and how it is assessed' (English Curriculum for Years
T-10, (Draft) 1991, p21).

With Year 10 English, initial consensus moderation meetings are held in Darwin and Alice
Springs in March/April to explain folio requirements and provide information on what
constitutes various grades for the course. Due to funding constraints these meetings only
involve the teachers from schools in these two centres. However, as part of the moderation
process also involves visits to schools by the Assistant Moderator, information is imparted to
teachers working in" schools outside these two centres during visits and by way of
corresporidence.

During moderation visits the Assistant Moderator:

... advises the teachers whether their understandings of successful student
attainment are consistent with those of all the other teachers of the course.
Within a school, it is appropriate for the Senior Teacher to act as inter-class
moderator...Teachers in the school are required to have their students' folios
organised in rank order, according to the teachers’ perception of their
attainment, with a class rank order list. The Assistant Moderator typically looks
at folders on the borderline between the grades, and ‘spot checks' other folders.
If the teachers’ standards are higher or lower than the Terri*ory standard, then
the moderator decides by what extent they need to be adjusted (ibid p22).

Year 11 English

In Year 11, five senior secondary courses are offered for study, two in Semester 1 and three
in Semester 2. Teachers of these courses attend a one-day or a half-day consensus
inoderation meeting at the beginning of the semester and agree on the folio requirements for
that course and discuss what constitutes various grades of achievement. The teachers then
meet towards the end of the course to verify grades awarded for work produced by students.
Each teacher provides folios which are a sample of the range of grades they have awarded to
their students. In Year 11 the moderator visits teachers of Year 11 courses once a semester to
check progress and advise teachers of any changes necessary in awarding grades or preparing
student folios.

The moderation process serves the purpose of establishing assessment criteria
and standards; and specifically what is ‘satisfactory’ completion of the minimum
requirements of the folio, the qualities necessary for awarding of higher grades
(English: General part 2. 20028, 1989, p34).

In larger schools which have more than one class doing a particular English course, internal
moderation of student work is encouraged. This may involve teachers meeting to discuss
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work requirements and compare student folios and to agree on standards for the awarding of
various grades.

Year 10 Mathematics

In the Northern Territory schools Mathematics is studied ai ...iee levels of
difficulty in Years 8-10: the Level 1 course is the most demanding and the Level
3 course the least. All schools teaching Junior Secondary Mathematics in the NT
have identified each of their courses as being at one of these levels. In addition,
Year 10 End Points are identified for each of the three levels in order to ensure a
base of comparability across all NT schools.

Each student who is studying at the Year 10 level is required to maintain a
Student Assessment File which contains each piece of work a student submits for
assessment. At the end of each semester, all files at the same level in each school
are ranked and a sample of these files is presented at a Regional Consensus
Moderation meeting (Mathematics Year 10 Assessment Package for Northern
Territory Schools, 1989, p3).

Moderation of Year 10 Mathematics involves both consensus and visitation moderation. The
Assistant Moderator visits each school offering Year 10 Mathematics, usually in Semester 1 to
ensure that '...each school's Mathematics program meets Departmental requirements in terms
of areas to be covered and objectives to be achieved'. The moderator also '...assesses that
standard of work in one school relative to work produced in other schools. This comparison
is made possible by applying a common set of criteria related to objectives, processes and
work requirements’ (ibid, p1).

Two consensus moderation meetings are held during the school year which are aimed at
moderating teacher assessments. Towards the end of Semester 1, regional consensus
meetings are held in Alice Springs and Darwin. A representative from each school, including
those from towns outside these major centres, travels to the meetings. Teachers are required
to bring a sample of Student Assessment Files containing all of the work students have
completed up to the time of the meeting. The aim of this first consensus meeting is "...to
enable teachers to gauge how their school compares with other schools, in relation to the
standard of work, the types of assessment instruments used and the amount of work
completed at each of the three levels'. Interim grades are allocated '...so as to give teachers
and students an idea of how their achievements rate against those of students from other
schools' (ibid, p4). The final consensus meeting, which is held in Darwin towards the end of
Semester 2, is aimed at allocating final grades for the Student Assessment File. Teachers are
required to bri..g a representative sample of their Student Assessment Files and a complete
rank order list of all students and their tentative final grades for each of the three year levels.
All files are examined and grades finalised for each student (ibid, p3).

Year 11 Mathematics

In 1990 there were nineteen accredited courses for Year 11 Mathematics. Schools choose
which courses they offer. For each course there is a document which describes aims,
objectives, content, references, methodology and suggested strategies for assessment. Itis
the responsibility of the teachers of the course to develop their own assessment instruments.
The moderation process involves a visit to each school each semester by the moderator and a
workshop at the end of each semester to moderate examinations produced by schools.

During the visit to each scheol, the moderator checks that the courses are being implemented
as specified in course documents and that the assessments being made by teachers are

appropriate. Criteria for moderation include: coverage of topics listed in the accredited
course, the allocation of marks, degree of difficulty of the items and weighting of topics
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within a course. Depending on the size of the school, some internal moderation occurs with
the setting of the assessment instruments, for example it may be the respensibility of the
various teachers teaching a course to develop a test or set of items for a particular part of that
course. This reduces the workload on all teachers (and the moderator) and lends itself to
internal moderation through discussions between teachers. The moderator examines the
instruments developed by the group for each course. In other schools where the teachers
teaching the course develop the assessment instruments for their own courses, internal
moderation may take place if such instruments are discussed with other teachers. In the
second instance, the moderator must examine the instruments that have been produced by
each of the teachers teaching the Year 11 accredited courses.

Each course has an examination component and it is the responsibility of an Examination
Moderation Panel to examine and approve end-of-semester examination papers which are
produced by schools.

Schools are required to submit the examination papers approximately three

weeks prior to the examination period for moderation and approval. The Panel

reads each paper and comments on its standard, content balance, layout and

language. If improvements are necessary they are made and relayed to schools.

Teachers must incorporate any necessary changes before the examinations are

clzgzxgnisf?ered to students (Moderation of Accredited Senior Mathematics Courses
, P3).

The panel consists of the moderator and five Mathematics teachers selected from high schools
and secondary colleges throughout the Territory.

Resource Implications

Any review of moderation procedures would be incomplete without some reference to
resource implications. Naturally these vary according to the moderaticn approach which is
adopted and to the mechanisms by which it is implemented.

As explained above, moderation of English and Mathematics in Years 10 and 11 in the NT is
achieved through a combination of consensus meetings and visitation. In practice this means
that an Assistant Moderator in each subject undertakes a program of visits to participating
schools and arranges a series of consensus meetings involving teachers. The major resource
implications are obvious: the salaries of two Assistant Moderators, plus on-costs, and a travel
budget presently in the region of $70 000 per annum for school visits and meetings. In
addition there would be certain hidden costs, such as the provision of relief teachers and the
time which other office-based and schools staff devote to assisting with the moderation
process. A major, less quantifiable cost, is the disruption to class learning when the regular
class teacher is absent.

Extension of moderation to other subjects has also to be considered. It is the policy of the NT
Board of Studies that moderation be gradually extended to other subjects in the Approved
Curriculum at Year 10. Similarly, with the introduction of the new South Australian
Certificate of Education, some form of moderation of Year 11 Accredited courses in other
subjects will be necessary. Already, attempts are underway to trial various approaches to
moderatior at the Year 10 level in subjects such as Science and Social Education and a form
of moderation will be used with these subjects in 1992. Since the current requirement is that
such trials be conducted 'within existing resources’ a number of low-cost options are being
explored. Inevitably, there will be hidden costs in terms of staff time and diversion of
resources, and comparisons will be drawn between those subjects where funding is available
and those where it is not and there will be some pressures for greater equity.
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3 OBSERVATIONAL AND INTERVIEW DATA

INTRODUCTION

Documented in this chapter is information gained from cbservations of the moderation
process and from interviews with the Moderators and Assistant Moderators in each of the
two subject areas.

Observazions were made of moderation procedures for English and Mathematics at both
Year 10 and Year 11 throughout the Territory. Effort was made to cover as many different
regions, year levels and moderation processes as possible. Both visitation and consensus
moderation were observed. Although the ideal situation would have been to observe both
the English and Mathematics moderation in each school selected, this was not possible since
all school visits were made by accompanying the Assistant Moderator for each subject, and
the two Assistant Moderators did not often visit the same school at the same time. Thus, it
was only possible in one instance to observe both subject moderations in the same school.
School visits were planned to coincide with different styles of moderation under different
circumstances. They were also desigred to be as unobtrusive as possible under the
circumstances for both the schools and the Assistant Moderators.

Structured interviews were carried out with the English Moderator and Assistant Moderator
and the Mathematics Moderator and Assistant Moderator. In each subject area, both the
Moderator and Assistant Moderator chose to be interviewed together and hence the answers
to the questions were a joint effort. The interview data is presented in question and answer
format for each of the two subject areas.

OBSERVATION REPORTS

Fourteen observations were made over a three-month period. The observations ranged
from one hour to seven hours, the time period being dependent on the moderation process
being observed. In the case of English, the observations involved three school visits and
four meetings. In the case of Mathematics, it was six visits and one meeting. To some
extent this pattern reflects the different approaches to moderation in the two subjects. The
following is a description of the various moderation activities observed and reflect what was
said by those participating which may not indicate a consensus view of all of those involved
in moderation. The observations were made either during school visits where the Assistant
Moderator carried out visitation moderation or was involved with inservice, or during
consensus moderation meetings at which the Moderator and Assistant Moderator met with
teachers of the subject in a region.

Observation 1

Observation 1 was of a Mathematics moderation visit by the Assistant Moderator with
Years 10 and 11 classes in a government school. The observation lasted from 8.30 am to
3.00 pm and involved observation of a range of activities undertaken by the moderator
while in the school.

The school serves a town with a highly mobile population, thus group work was a problem
since many students came in the middle of a project and left before it was completed.
Because students could not finish work individually, the interdependency of group work
meant that everyone's work was affected by group members. Teachers claimed that their
students were a more disparate group than in many other school communities. Year 11 and
12 students, usually the brightest, were often sent to boarding schools. This led to a large
junior school and senior classes with small numbers of students in certain subject areas.
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The six Mathematics teachers were given time to attend the sessions. The Assistant
Moderator presented the new curriculum document, which was discussed by the group.
The Assistant Moderator had prepared questions to promote discussion. New teaching
material was also on display.

The main features of the inservice were the sharing of ideas through group discussions,
learning new skills, the discussion on more efficient use of material available at the school,
and discussing other matters of concern.

Teachers expressed concern that there was a move to hold inservices out of school hours.
They claimed that with their present workload, this was unreasonable. Moreover, they
stated that the new curriculum expected them to teach things they might not know or wouid
need to revise. The group discussed different aspects of moderation and what they were
hoping to achieve in Mathematics.

Assessment techniques were discussed. Teachers stated that the major problem was that
students expected every piece of work to be assessed. With the introduction of new
Mathematics, there was greater emphasis on individual thinking and problem solving to get
the correct answer. They said that it was hard to break students from the belief that an
answer is either right or wrong.

The role of student assignments was also discussed. Teachers stated that it was difficult to
determine the degree of student ownership. Students could re-submit work until it was
satisfactory and could obtain help from outside the school: it was important to be sure that
teachers were marking students' own work. They questioned the extent to which a teacher
should help students. Teachers said that they were under pressure to obtain good standards
and produce completed student folios. It was suggested that weighting as:ignments to
lessen their effect on the final grade might be a way of overcoming these problems.

Streaming in Mathematics was discussed, but it was decided that it worked against the new
form of Mathematics. At the lower mathematical ievels there were no talented students to
lead the remaining students, thus everything was teacher directed and group work was
difficult.

Observation 2

Observation 2 describes the visit of the Mathematics Assistant Moderator to a government
school to assist with an inservice at Year 10 which lasted four hours. This observaiion is
included here to demonstrate the type of work the moderator does while visiting schools.

This inservice was not run by the Assistant Moderator but by an interstate expert in the
field. The Assistant Moderator took materials for the inservice and the display and made
all the arrangements for the person running the inservice, which was well attended. The
emphasis of the inservice was that educators show students what is valued by what is
assessed. There is, therefore, a need for a very wide range of assessment items. Different
methods of assessment were discussed and analysed.

Concern was expressed that "...at this stage Year 10 Mathematics is so vague that you can
do almost anything'. It was thought that there was a trap in having too many common
assessment tasks and that, with the Common Instruments of Assessment, teachers were
beginning to teach for the tests.
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Observation 3

Observation 3 was of an English Assessment and Moderation Sub-committee meeting
covering Years 10 and 11 which was conducted over a three-day period. This three-day
meeting for English subject seniors from schools throughout the Northern Territory was
attended for part of the second day and half of the third day. The group discussed
procedures for the following year, problems encountered to date and the setting of the Year
10 Common Instrument of Assessment (CIA) for 1990.

The Superintendent Curriculum addressed the meeting on the subject of moderation. The
1989 moderation process was reviewed and subject seniors from those schools offering the
JSSC reported on their school's performance and any problems arising during that year,
especially those relating to the Common Instruments of Assessment.

Eighteen of the nineteen schools offering the JSSC in 1989—180 category (see Table 1),
declined to comment.

Table 1 Schools' views of correlation between the CIAs and moderation

No. schools in High correlation Slight discrepancy | High discrepancy

Student Numbers this category folio grade & CIA | folio grade & CIA | folio grede & CIA
4-30 5 2 1 p
31-100 8 4 2 2
101 - 180 5 2 2 1
Total 18 8 5 5

A major discussion ensued regarding Year 10 moderation. The Assistant Moderator was
worried about the nature and the discrepancy of tasks being set, and stated that some
students could be disadvantaged. Some teachers did not fully understand the moderation
process and were unable to inform students and parents about course requirements; thus
students could find their marks were lower than expected.

Many teachers believed it was important to hold meetings to discover what was happening
in other schools and that the meeting of small groups of schools for folio moderation, or
mini consensus was very successful. They believed that the involvement of people in
moderation broadened ideas and broke down isolation. It was thought that consensus
moderation was very beneficial, especially for the new teachers, or those who had not
taught senior secondary courses. The group recommended that schools should be advised
to send every teacher to at least one moderation exercise every year.

It was thought essential to hold an internal moderation before an external moderation, but a
number of schools found that difficult and some were dissatisfied with their attempts.

Concern about the CIA was expressed. It was thought that having the CIA changed
teaching styles in that some schools prepared their students for the test, while others schools
made no attempt to do so. Complaints were made that the English Paper 2 encouraged
teachers to teach to the exam. A representative from the Correspondence School reported
having particular difficulties with the CIA, since it was not possible to prepare the students
for the tests.

It was thought that the CIA disadvantaged some students. Aboriginal students did not
usually handle the CIA tests well. Many, whose folio grades were in the C range, were
downgraded to D, despite their diligent hard work. The tests, it was thought,
disadvantaged all those with inadequate fluency in English, whether from a non-English
speaking or non-literate background. Other concerns were that the tests disadvantaged
students who left school at the end of Year 10 and that they advantaged the talented as
opposed to the hard working.
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Concern was expressed about discrepancies between folio and CIA grades. It was thought
that these were most noticeable in the top and bottom range of marks in that these students
received lower grades than expected. Some students who failed their folios, passed the
Common Instruments of Assessment tests, which indicated that some students have the
capacity to perform but did not work in class for various reasons.

In response, the Assistant Moderator said that Year 10 teachers missed out on professional
development, since junior high school teachers did not get out of school often. She thought
that Year 11 teachers had more professional development as they received more of the
Assistant Moderator's time because of moderation at that level. She stressed the need for
contact between Year 10 teachers, and thought that to extend the Year 11 moderation model
to Year 10 would prove beneficial to them. However, it was stressed that this would
require two moderators, one for each year level, which in the current economic climate was
very unlikely.

The Moderator suggested that use could be made of school-based Moderators and Master
Teachers to help with moderation. However, it was stated that the Year 11 SSABSA
school-based Moderator had no time allocation for moderation and was already over
worked. School-based Moderators need sufficient time to fulfil their role.

The Committee agreed unanimously that the Assistant Moderator and Moderator should be
commended for implementing the mini consensus meetings, as a means of inservice, the
cheapest way of inservice for the Department.

The group went on to consider moderation Yor 1990. A number of issues were raised
conceming the practical working of moderation. It was agreed that schools would operate
on a rotational basis for mini consensus meetings, which should be recorded accurately.
The Assistant Moderator had distributed standardised record sheets to facilitate moderation.
Only one school disputed their use, and it was agreed that those schools without their own
record sheets would use the new format. It was agreed that the 1990 moderation meeting
would decide the final form of a standard record sheet.

Teachers were advised that the revised booklet Folio Requirements for JSSC, with the
ambiguities removed, was close to distribution. The group agreed on the final date for
presentation of folios for 1990.

Concern was expressed for the disadvantages bilingual Aboriginal students face.
Suggestions were made to implement alternative assessment procedures which gave credit
for what students could do. The suggestion of an alternative English as a Second Language
course was rejected on the grounds that Aboriginal parents wanted their children to do the
JSSC, and the only way to empower students was to make available the same education
offered to others.

The next item on the agenda was the setting of the Common Instruments of Assessment.
Observers and those with a 'conflict of interest’ who did not want to participate, left the
meeting; the remaining participants signed either a 'paper of confidentiality’, or a 'conflict of
interest' declaration.

Everyone in the group had an equal opportunity to put forward ideas and to work on the test
papers. The previous year's papers were discussed and agreement was reached on Paper 1
and Paper 2. It was decided to send schools all the necessary information about the
questions to avoid disadvantaging those schools which did not want, or were unable, to
participate in the production of the CIA tests.
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Observation 4

This observation was of an English Assessment and Moderation Sub-committee meeting
and the observer attended the meeting from 8.30 am to 12.00 noon. The group discussed
the Year 11 moderation procedures for 1991. The school-based Moderator for SSABSA
suggested that the initial consensus meeting could be smaller to save money and organised
as an inservice for new teachers or those who were unsure of procedures. Those in
attendance at the meeting decided not to make any changes to current consensus meetings
because they considered them to be valuable as they are and necessary for the credibility of
moderation.

Folio requirements for Year 10 in 1990/91 were discussed. These remained largely
unchanged. The present folios accommodate different interpretations of task requirements.
Since there was no set English course, schools did a variety of different things and it was
thought that there was a real need to set out guidelines as to the criteria for assessing writing
including poetry and drama. Many senior teachers stated that they had forgotten the guide-
lines and asked that the 'Blue Book', a document on teaching Year 10 English, be updated.

Observation 5

The observer accompanied the Mathematics Assistant Moderator to one of the smaller
government schools outside the Darwin region to observe visitation moderation. The
observation was at the Year 10 level and was for approximately two hours.

There were two Mathematics teachers at the school, one of whom was ill for the day and
was replaced by a senior teacher. The moderation process, based on the visitation model,
was carried out by the Assistant Moderator who looked at the teachers’ Mathematics
prog;lrams and assessment items. The moderation was followed by discussions with
teachers.

The moderation was undertaken in the senior teacher's room. The Assistant Moderator
looked at students' work and checked that what was being taught was at an appropriate level
and interesting, that teaching aids and resources were available, and that assessment
instruments were appropriate and varied.

The Assistant Moderator stressed the need to inform students about what happened with
their work, the direction they were heading, their work requirements and how assessments
were made. He was very supportive of the teachers, highlighting the good points in their
work, offering advice for improvement in a positive and non-threatening manner and
explaining about the most beneficial programs in some of the material already in the school.
He provided information regarding inservices and contacts within other schools in an
attempt to set up teacher networks for mutual support and exchange of ideas. The teacher
was concerned about some areas of the curriculum. These were discussed with the
Assistant Moderator who offered suggestions and gave examples of work from other
schools. He also invited the teacher to trial a piece of work. This was accepted.

The senior teacher was asked for his opinion on moderation. He stated that he thought it
was worth the extra work, because everyone throughout the Territory had equal standing.
It provided resource information and support, in that one knew there was always someone
to help with problems. He thought that moderation provided information about curriculum
to those new to the N'T, who were not Mathematics teachers or for whom the curriculum
had not been properly inserviced, and was especially valuable for those working in smaller
schools. With moderation, he believed, one knew that one had to perform to a certain
standard. One could learn from seeing other people’s work at a consensus meeting and
know how one’s own work compared. :
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Observation 6

Observation 6 was of the Assistant Moderator's visit to a small non-government schoo! and
ran from 1.30 to 3.00 pm. As the school found it difficult to release teachers from other
duties, only three of the four Mathematics teachers in the school could attend the session
which related to Year 10.

The Assistant Moderator encouraged the three teachers in their work, which was in accord
with current mathematical philosophy and Board of Studies guidelines, but was slightly
different from their Subject Senior’s approach towards Mathematics teaching.

The Assistant Moderator explained that the moderation process required only a
representative sample of student’s work. He, again, stressed the need for students to be
made aware of the procedures surrounding assessment and moderation.

Some time was spent discussing the teaching materials which the Assistant Moderator had
brought with him and which the school had had difficulties in obtaining. The Assistant
Moderator suggested that the teachers should write up some of their teaching material for
use in other schools, and explained his idea of establishing a network amongst subject
teachers. The group also discussed difficulties within the curriculum and was given advice
as to how to deal with these.

Concern was expressed about the Common Instruments of Assessment at Year 10, which it
was felt encouraged teachers to teach to the exam.

Observation 7

Observation 7 was of the Mathematics Assistant Moderator's visit to a secondary school in
one of the smaller towns in the Northern Territory. The observer accompanied the Assistant
Moderator and spent the whole school day, 8.30 am to 3.00 pm in the school. It was
reported that the school serves an extremely transient population, with students from all
over Australia as well as from the Northern Territory. The level of mobility is reflected in
the high turnover of teachers in the school.

The moderation was undertaken on the second day of the Assistant Moderator’s visit. The
Mathematics faculty members were only able to attend in their free time. They presented
their folios and programs, which included worksheets and assessments, to the Assistant
Moderator individually or in small groups. This allowed teachers to discuss individual
problems.

The Assistant Moderator discussed the moderation with the senior teacher, who wanted to
know about the progress and standard of each class, since only a verbal report was given at
that stage.

The Assistant Moderator is almost the only outside contact which these teachers have with
another mathematics specialist and thus was expected to answer questions on any topic.
The group discussed the suitability and amount of work required for student folios and
whether the students or teacher owned these. Difficulties with teaching aspects of the
curriculum were also discussed.

Teachers expressed a high level of frustration and stress, stating that they received very little
help from the Department. They were angry and, in some cases, defensive about their work
and said they had very little job satisfaction from the work they did.

The Assistant Moderator explained that a network of teachers was being established and an

item bank of teaching materials, based on ideas of teachers participating in moderation, was
being constructed.
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Observation 8

On this occasion the Mathematics Assistant Moderator was accompanied on a visit to a non-
government school to observe the process with both Years 10 and 11. The observation
took place from 8.00 am to 12.00 noon.

Part of the staffroom was set aside for the moderation. The Assistant Moderator modified
his approach because he was aware that, with other people present, teachers were ill at ease
and found it very difficult to discuss their problems, although one or two did freely.

The Assistant Moderator explained that Year 10 students do not need to keep folios, but that
it is obligatory in Year 11. A teacher complained that the guidelines regarding weighting of
assessments in Year 10 were too vague, which could lead to students' being disadvantaged.
Teachers of both years wanted inservice help with certain areas of the curriculum.

The main purposes of this visit were to discuss programs, ensure they were balanced and to
offer practical help to those who required it. Since General Mathematics was usually taught
by teachers without a mathematical background, it was difficult for them to write
assessment items and examination papers. First year teachers asked for help, and
acknowledged their shortcomings, but were positive that given time and experience they
would improve.

The Assistant Moderator suggested that teachers’ work should be kept in files, so that
teachers could benefit from each other's work.

Observation 9

This observation was of visitation moderation of Year 11 English in a non-government
school. The observation took place from 8.30 am to 12.00 noon.

The moderation related to Year 11 Language and Literature and Year 11 Gencral English.
Year 10 work is moderated only at the teacher’s request, or if the school is small and the
teacher has no access to other Year 10 teachers.

Teachers were not given release time to see the Assistant Moderator so this had to be fitted
in with the normal teaching load. The Assistant Moderator talked with each of the teachers
individually about work and problems they may have. She checked programs to ensure that
they contained appropriate tasks and teaching materials, examined selected folios and wrote
comments for each student whose folio was checked.

At the beginning of the year, the Assistant Moderator notified all Subject Seniors what
materials were required for this first school visit. Nevertheless some teachers were
uncertain as to what was expected of them and many folios lacked the specific requirements,
especially the student ranking lists. These had to be completed by the Assistant Moderator,
which took a considerable time. One teacher presented only the folios she thought
represented the range of her students’ grades, while another did not bring any, because she
had not informed her class about the assistant Moderator’s visit. Some teachers did not
have their programs with them.

Observation 10

The English Assistant Moderator was accompanied during a one-hour visit to a government
school to observe the moderation process with Year 11. The Assistant Moderator had spent
two days checking Year 11 student folios and teachers' programs. At the end of each
session, she informed teachers and the Subject Senior about her opinions as to whether the
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teaching materials and assessment instruments were appropriate and varied and whether the
requirements of moderation were met. The Assistant Moderator highlighted good points as
well as commenting on those areas which needed improvement.

The teachers had been encouraged to hold an internal moderation before the final moderation
occurred. They expiained that this was difficult because of time constraints and the fact that
people taught different units in Year 11 English. Other topics of discussion included ways
to improve cover sheets and whether teachers were meeting their students’ needs.

The Assistant Moderator also talked about teaching materials such as texts, films and videos
that were available to teachers.

Observation 11

Observation 11 involved the English Assistant Moderator's visit to moderate Year 11 work
in one of the larger government schools. The moderation process was cbserved for one of
the four days it was in operation. Because of the size of the school, the Assistant Moderator
usually spent a week there, but owing to a public holiday only four days were available.

Because there is a school-based Moderator in the school and since there had been no time
for a faculty meeting at the end of the previous weck, a written report was circulated to all
the teachers concerned.

The folios presented included a full range of grades from both boys and girls. The
Assistant Moderator suggested that an inter.al moderation be carried out to make the
students aware of what they needed to do and also to help new teachers who might be
unfamiliar with moderation.

While the observer was visiting the school, a number of teachers discussed moderation
procedures. A number of teachers commented on the role of the Assistant Moderators:
some thought they tried to do too much, that they should inform Subject Seniors and school
administrators about faculty problems, since it was the school’s responsibility to implement
their advice. One teacher thought that teachers in secondary colieges did not require as
much help from the Assistant Moderator as those in smaller schools who did not have
access to people with knowledge and experience in the same area.

Although some thought that moderation was a useful tool, many complained about the
workload since teachers in secondary colleges could teach up to four moderated courses in
English. They stated that many teachers were stressed by moderation; they had a heavy
teaching load and on top of this they have to get the students ready for moderation.

Some teachers complained that students did not care if they had not completed their folios
on time, while one teacher thought it unfair that schools had different rules and requirements
regarding folio completion, some allowing students to hand work in late, while others did
not.

Folios caused several comments: it was thought that presentation took precedence over
content and that teachers put in too much effort for the benefit of the Assistant Moderator,
who should be prepared to sort the material herself. One thought that folios should include
a contents page with the allocated grades and that the Assistant Moderator should trust that
the work had been covered according to curriculum requirements.

The time spent on moderation provoked comment that too many teachers and too many
meetings were involved. It was stated that the majority of teachers knew what they were
doing and only needed the help of their Senior and an internal moderation. It was stated that
at the end of the year one teacher, seiected by the Senior and other teachers, could take a
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representative sample of folios to a final modération. One teacher believed that Year 11 '
moderation needed a buffer in the form of an examination in addition to class work.

Observation 12

This observation describes a regional consensus meeting to moderate a Year 11 Language
and Literature course. The Assistant Moderator and four subject teachers were involved in
the moderation. The teaching staff and the senior teacher had decided that all the students’
folios would be looked at rather than a small representative sample, as would be the normal
procedure. The process was observed for approximately four hours.

The students’ folios were divided into piles according to grades given by the classroom
teachers. The work was re-marked by another member of the consensus meeting. If the
second marker gave the same mark as the first marker, the cover sheet with the teacher's
original mark was ticked. However, if the second mark differed from the rirst, a third
person marked the paper. If the third was the same as the second, the firsi mark was
altered. If there was no agreement about the marks, the folio was then marked by the
Assistant Moderator

This moderation process involved a lot of interaction between members of the group.
Teachers explained how they had marked their students’ folios. If asked, they gave
additional information about their students or, if they knew who was marking their
students’ work, they approached the marker to explain more about the student. For
example, a student had not completed the work but would hand in the missing piece later,
that a student was ill, had domestic problems, etc. Students were still handing work in for
moderation while teachers were marking folios. This appeared to disadvantage students
from another school, where the teacher had to bring all his students’ work with him.

Observation 13

Observation 13 was of a consensus moderation meeting on the Year 11 General English
Course. This involved the Assistant Moderator and four teachers. The moderation took
place at a large government school. The process was observed for five hours.

The procedure followed was the same as that for Language and Literature moderation.
Since one teacher taught two of the threc classes of General Engiish, other teachers had to
moderate students' work even though they did not teach the subject. The subject teacher did
not like this because there was insufficient discussion about the subject and therefore little
opportunity to exchange new ideas and points of view.

At the end of the moderation, the group talked about the course and the work being done in
individual classrooms. Teaching methods and techniques were discussed and analysed, as
well as ways of implementing successful techniques. Concern was expressed abou:
moderation in general, the main worry being what would replace moderation were it to ve
removed. In general, the group approved of moderation.

Observation 14

Observation 14 was of a consensus moderation meeting for Year 10 Mathematics. Teachers
from various junior secondary schools looked at student folders and at the end discussed the
folios. The full day, 8.00 am to 3.00 pm, was spent observing the moderation process.

Junier secondary schools, offering JSSC, sent classroom teachers to represent each of the

Mathematics levels, 1 to 3. They had brought their students’ work, divided into levels and
grades. A check list of requirements was attached to each piece of work. The folios were
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looked at by three people to see if they agreed with the grade given. There was room for
comments on the check lists and moderators wrote comments regarding the folio as a whole
or specific items within it. A report was written on the overall grade given by the classroom
teacher. The check list was signed by two school moderators and the Assistant Moderator.

At the end of the moderation, there was a vigorous discussion between teachers and the
Assistant Moderator about the folios. The group also discussed the three levels of
Mathematics. This discussion was important for the teachers' professional development.
They exchanged ideas, teaching materials and methodologies.

INTERVIEWS

The English Moderator and Assistant Moderator were interviewed together using the set
questions that are outlined in this section. This procedure was duplicated with the
Mathematics Moderator and Assistant Moderator. Each question has been included, along
with a paraphrase of the combined answers.

Interview with the English Moderater and Assistant Moderator

Question 1. Is moderation in its present form sufficient to achieve comparability of student
standards across the Northern Territory ?

Yes overall, but Year 10 is less satisfactory than Year 11. Year 11 courses are a semester
long and more tightly defined than Year 10. Year 10 teachers are seen once a year, there is
no prescribed Year 10 course and the guidelines are open for a much more liberal
interpretation. All schools are encouraged to have internal moderation, but it is not
compulsory.

Question 2. Are the statements contained in your subject area documents being achieved
regarding moderation?

Yes, for Year 11, but only up to a point for Year 10. Year 10 English is not as defined and
is likely to be interpreted by the teachers. There is not a prescribed Year 10 English course.
Teachers ensure that work requirements are done but the outcomes which are expected vary
from school to school.

Question 3. To what degree is moderation

a) achieving comparability of student standards;
b) achieving improvement in student standards; and
c) contributing to teachers’ professional development?

a) An A in one school is of the same standard as an A in another school. Comparability of
what is being taught is higher, but you cannot ensure that students in one school are as good
as students in another school.

b) Year 11 and 12 standards have risen over time. This could be as a result of moderation
but it is also the result of having more appropriate courses offered to students. Only one
level of English is offered at Year 10 and the readiness for students to work at a Year 10
standard of English depends on their work in the previous year. However teachers are
having a greater expectation of student abilities and work output because they have seen the
work of other teachers from other schools and have had a chance to discuss student work.

¢) Very high. All teachers comment on the professional development for themselves as a
result of moderation. They can share expertise, talk over problems they are facing, get
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support from their peers. It takes away some of the isolation for 2 number of teachers who
work in smaller or isolated schools.

Question 4. Is it possible to make comparability of standards, improvement in student
standards and staff development more effective than they are at present?

Yes, if more exemplars of approaches of how experienced teachers have achieved set goals,
taught specific items or set out their work were made available to teachers. Also, if more
opportunities were presenied for teachers to meet professionally and meet teachers teaching
a level above them and a level below them,

Single-sex classes can have a positive effect on students, especially on boys who are
underachieving in English. Students can be grouped according to attainment of intended
learning outcomes in English but they should be homogeneous by age.

In the junior high schools students get fragmented learning and constant change of teachers
and peer groups. Everything changes too quickly and too often; the students feel that they
don’t belong anywhere.

Question 5. What do you thirnk are the most valuable aspects of moderation in your subject
area?

Comparability of expectations and and assessment criteria. Students are doing similar
things and have access to the same quality of education no matter where they are. If they
move to another school they will be doing similar things. Students feel that the system is
much fairer because of moderation and that they have some protection from individual
teachers' marking schemes.

Teachers feel far more accountable for the work they are giving their students. There are
very few incompetent teachers teaching moderated courses, the quality of teachers
improves.

Question 6. What are the easiest areas to moderate?

Written material is the easiest to modercte. You have the written work in front of you and
can discuss it with others.

Question 7. The most difficult to moderate?

Oral and reading exercises are difficult to moderate. You have to trust what the teacher has
said. It is possible to verify the grades by comparing them with the written work handed in
by the student.

Question 8. Does a small school/college suffer more from interruptions caused by the
moderation process than a larger school?

Small schools say that they have difficulty during moderation, especially the administrative
staff. In smaller schools a number of teachers teach across subject areas and they are
difficult to replace. Supply teachers are not available in some smaller towns even though
the money is. Teachers who travel to moderation from smaller areas may require two days
absence because of the availability of flights, even though they are enly required for one day
at moderation.

Question 9. Do you think that you have sufficient time to carry out your work in
moderation?




No! Two Assistant Mcderators are required to carry out the job satisfactorily. At the °
moment Year 11 gets the bulk of the Assistant Moderator’s time because of the nature of the
model, while Year 10 misses out.

Question 10. Are there times during the year when your job puts extra pressure on you?

There are three peaks per semester, at the beginning, during the middie and towards the
end. There is not much of a break in between, since courses have to be written and
resource material prepared. Schools outside of Darwin require more time because they do
not have a moderator easily available to them. The Assistant Moderator, in many instances,
has to work with the teachers in the evenings in the role of an adviser, because there is no
time during school hours for this kind of work.

Question 11. Would you consider the present resources allocated to moderation to be
?

English is well resourced materially but it requires an extra Assistant Moderator to cope with
the workioad. More money is needed to get teachers together so they can Ziscuss issues
and work out solutions.

The system could be adapted by having a Central Moderator assisted by school group
moderators. Some allowance for teachers acting as school-based moderators regarding time
allocation is required for these people to be able to carry out their jobs properly.

Question 12. Given the present levels of funding, what areas are the most difficult to
operate?

Group consensus meetings are the most difficult to operate because there is not enough
money to have every teacher participate. Usually the least experienced teachers are placed in
smaller towns and there is usually a high turnover of staff in these schools, it is important
that these people can attend and learn from their more experienced peers.

Question 13. If more money was available for moderation what areas would you spend it
on?

The areas mentioned in the previous question. The Assistant Moderator should be
employed at an SEQ level because of the high demands and skills that the job requires.

Question 14. As far as you are aware which areas of moderation process worry the
teachers the most during the year?

Teachers find that getting the folios from their students is very difficult and frustrating. The
submission of the folios for moderation is threatening for some teachers. They feel that the
student folios are a direct reflection on them. Year 10 teachers feel this more than Year 11,
even though Year 11 teachers have more work to do for moderation. A lot of teachers have
only taught in junior high schools and don’t have experience with moderation at any other
level.

In Year 10, some teachers only teach one unit of English on a unitised timetable and do not
understand the requirements of the folio. Trying to get a completed folio of work for their
students can at times be problematic.

Question 15. Which areas of the moderation process worry you the most during the year?

The Moderator is worried about the heavy workload for, and pressure on, the Assistant
Moderator. The pressure on the classroom teachers is also a worry. There are difficulties
in juggling the calendar to fit all the travel for everyone and finding the time to carry ocut
what was set.
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The Assistant Moderator has the biggest difficulty in finding time tc do everything that
needs doing.

Question 16. Does the ownership of student work pose a problem for moderation?

This is always an issue rather than a problem. Prose under supervision is a measure to get
to terms with the issue; there is a reliance on teachers to be observant about student work.

Question 17. How sure are you that the assignment work handed in by students for
moderation is their own work?

One can be reasonably sure that the work handed in is a student’s own work. Students are
required to hand in all draft work on the pieces of work handed in for moderation. There
are lots of checks along the way to ensure that the work handed in is within the student's
capabilities.

Question 18. Are you aware of any other moderation models in other subject areas which
you believe:

a) are efficient?
b) are inefficient?
c¢) would work well in your subject area?

The moderation model used for Mathematics would not be appropriate for English. The
Social Education independent research report which is a common assessment task is one
which would be worth considering. Moderation in some SSABSA subjects is useless
because they do not have common understanding of course content, process and means of
assessment.

Question 19. What year level of secondary schooling is the most appropriate for external
moderation to be introduced?

For certification purposes, Year 10 is alright to have moderation.

Question 20. If the moderation process is extended to other subject areas can you offer any
suggestions as to the process which could be used?

To introduce moderation into any subject area you need to trial it on a small group first.
You need to start with something that is most common and central to your subject area. A
lot of contact with teachers is required. Get ideas from the teachers and let them have some
say in the process. They need to feel the ownership of the process.

Question 21. Can you see value in keeping a number of selected student folios as
exemplars for future rejerence and research to see if moderation can, or has,
raised student performance over time?

To a small extent some folios are being kept already, but not on any systematic basis. You

need to get permission from the students to keep or photocopy their folios. It would be a

good idea to select student folios and keep them over time for future reference.

Interview with the Mathematics Moderator and Assistant Moderator

Question 1. Is moderation in its present form sufficient to achieve comparability of student
standards across the Northern Territory ?

31 . 42




Moderation is a fai. way of achieving comparability and student standards can be compared
to a certain point, but to what degree of accuracy comparability can be achieved is another
matter.

Question 2. Are the statements contained in your subject area documents being achieved
regarding moderation?

The Year 11 Docume 1t is is achieving its aims because of the amount of inservice that took
place this year. The Year 10 Document is still in the process of being written, but the
current aims of moderation are being achieved.

Question 3. To what degree is moderation

a) achieving comparability of student standards;
b) achieving improvement in student standards; and
c) contributing to teachers’ professional development?

Moderation is helping to achieve comparability of student standards. The standard of
student work is better in general than in previous years, though there is no data to back it
up. Teachers have benefited through moderation in terms of having an opportunity to
exchange ideas and good teaching techniques. Overall, the teachers are producing better
and more varied assessment items and better sequenced teacher programs.

Question 4. Is it possible to make comparability of standards, improvement in student
standards and staff development more effective than they are at present?

Funding for moderation should not rely on external pressure but should be fixed so that
forward planning could take place without the risk of losing the funding necessary to carry
out the existing model. The present Year 11 moderation model is working well, with a
greater emphasis on Consensus Moderation the model could become more beneficial to all
concerned.

Question 5. What do you think are the most valuable aspects of moderation in your subject
area?

It allows teachers to share ideas and materials and compare standards. Moderation has
achieved the formation of a network of teachers across the Territory that share common
concerns and ideas in a cooperative mutually satisfying way. It also motivates teachers to
achieve higher standards and gives instant feedback on how a student, teachers and school
are going. Itis a non-threatening change mechanism.

Question 6. What are the easiest areas to moderate?

The top and bottom grades are the easiest to moderate, the most difficult are the middle
grades. Well organised files with a good cover sheet and teacher's comments make for
easier moderation.

Question 7. The most difficult to moderate ?

The lack of evidence of student ownership of the work makes it difficult to moderate.
Talking and discussing student work with the teachers helps to overcome this difficulty.

Question 8. Does a small school/college suffer more from interruptions caused by the
moderation process than a larger school?

Small schools, especially if they are isolated are disturbed more by moderation. However,

they are the ones that benefit the most because they receive exposure to other teachers and
other ideas.
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Question 9. Do you think that you have sufficient time to carry out your work in
maoderation?

An Assistant Moderator’s job requires a lot of preparation prior to schools commencing at
the beginning of the year. A new Assistant Moderator should overlap with the outgoing one
for at least two weeks in order to gain some practical knowledge about the job.

Question 10.  Are there times during the year when your job puts extra pressure on you?

The moderation process has busy times during the year and then both the Moderator and the
Assistant Moderator are under pressure. The Assistant Moderator is under pressure for the
whole of the year in that visits to schools have to be made and this involves a lot of travel
throughout the Northern Territory as well as constantly being exposed to new people.

Question 11. Would you consider the present resources allocated to moderation to be
adequate?

The present resources allocated for 1991 are hopelessly inadequate. Teachers in schools are
expecting the same moderation procedures in 1991 as they had in 1990. If standards are to
improve, guaranteed funding over a period of time is required.

Question 12. Given the present levels of funding, what areas are the most difficult to
operate?

In 1991, Years 10 and 11 models of moderation as they had been developed over the past
few years will not be able to operate. The teachers are expecting the same models to operate
in 1991.

Question 13.  If more money was available for moderation what areas would you spend it
on?

Helping teachers design more efficient assessment items and programs would be beneficial
for all.

Question 14. As far as you are aware which areas of moderation process worry the
teachers the most during the year?

An individual teacher should not be teaching too many moderated subjects. In Mathematics,
anything over two moderated subjects puts pressure on the teacher.

Question 15. Which areas of the moderation process worry you the most during the year?

The moderation process itself does not pose a worry, but individual situations that crop up
from time to time are a worry and add pressure to the job. A worry is that the Assistant
Moderator is not involved with the setting of the Common Instruments of Assessment so
that at a later stage proper feedback to the schools could occur and also feedback from the
schools to the people designing the Common Instruments of Assessment. The
communication between various parties in setting up the Common Instruments of
Assessment would also broaden the assessment items away from the standard skill type,
pen and paper questions.

Question 16. Does the ownership of student work pose a problem for moderation?

The ownership of student work is a problem which is being overcome by school visits,
discussions with teachers and the broadening of assessment instruments.
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Question 17. How sure are you that the assignment work handed in by students for
moderation is their own work?

One cannot be entirely sure that the work handed in by the students is their own work, but
this is not seen as a major problem. Assignments carry significantly less weight thin other
assessment items.

Question 18. Are you aware of any other moderation models in other subject areas which
you believe:

a) are efficient?
b) are inefficient?
¢} would work well in your subject area?

There are a number of different moderation models in other states and the Mathematics
model kad taken ideas from various models around the country and improved upon them.

Question 19. What year level of secondary schooling is the most appropriate for external
moderation to be introduced?

Introduction of moderation at Year 10 is fine; it has an influence on the rest of the school.

Question 20. If the moderation process is extended to other subject areas can you offer any
suggestions as to the process which could be used?

Each subject area should make decisions for itself regarding what moderation procedures to
introduce, thoagh the consensus model is very useful.

Question 21. Can you see value in keeping a number of selected student folios as
exemplars for future reference and research to see if moderation can, or has,
raised student performance over time?

It is a good idea to keep student folios; usually the beiter students want their folios back.
Year 10 folios would be easier to keep because they contain only a small selection of work.
Schools should be encouraged to keep some stucent folios.
SUMMARY
Observation of Visits and Meetings
On the basis of these observations it appears that the work of the Assistant Moderators in
English and Mathematics have many similarities. Both moderators spent a high proportion
of their time working with teachers either in small groups or individually. During such
contact time the most common activities were:

examining samples of student work and agreeing on standards

discussing assessment options and appropriate strategies

clarifying folio -equirements.
Other areas which received considerable attention were teaching techniques and materials,
curriculum issues, teaching programs and specific  oderation procedures. Overall, it was

apparent that Assistant Moderators are expected to fill a wide-ranging advisory role in their
work with teachers and schools, in addition to their moderation duties.




Interviews with Moderators and Assistant Moderators
‘The moderators for both subjects were in general agreement that:
moderation has improved comparability of standards

levels of achievement have risen

teachers have benefited from the inservice component of moderation, particularly
the group consensus meetings

both students and teachers benefit from the common standards and expectations
small schools may find moderation procedures disruptive, but may benefit most
moderators are under considerable pressure at peak times

resource limitations affect moderation procedures, particularly funding for travel
the ownership of student work is not a major problem

Year 10 is suitable for the introduction of external moderation

retaining some folios for future reference would be worthwhile.

In some areas the views of the moderators in the two subjects were somewhat different as
shown below:

the workload in English was thought to justify an additional Assistant Moderator

in Mathematics the major worry for teachers was seen as the overall workload,
whereas in English it was the preparation of folios

any extension of moderation should involve teachers and small groups trialling

according to the English moderators, while the Mathematics moderators would
emphasise a subject-specific approach and the value of the consensus model.
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4 VIEWS OF SCHOCL ADMINISTRATORS

INTRODUCTION

Questionnaires were sent to all schools in the Northern Territory with Year 10 and/or
Yeur 11 students. Larger schools received three or four questionnaires while the smaller
schools received only one. Approximately sixty-five questionnaires were sent out. Schools
were asked to have administrators most closely involved with Year 10 and/or Year 11
Mathematics and/or English fill in the questionnaire. A total of thirty-two questionnaires
(approximately 50% of those sent) representing all regions of the Territory were returned.
Of these, fourteen were from junior high schools (Years 8-10), nine from high schools
(Years 8-12), eight from secondary colleges (Years 11-12) and one from a school described
as an area school T—-12. Twenty-four questionnaires were from government schools and
three from non-government schools. Five participants chose not to answer the question on
whether their school was government or non-government.

The aim of this questionnaire was to get school administrators' views on the moderation
process. The questionnaire covered topics such as: the degree of understanding of the
moderation process by administrators and teachers; administrative procedures for inservicing
new staff; whether the process is explained to parents; the value of moderation to students
and teachers; administrative problems associated with moderation; whether moderation
causes stress to administrators, teachers and students; the timing of moderation; whether
moderation should be extended to other subjects; and the year level at which moderation
should begin.

FINDINGS
Questions 1 and 2

Questions 1 and 2 asked if administrators felt they had a good understanding of the
moderation process in English and/or Mathematics at Year 10 and/or Year 11 and whether
they believed teachers in their school have a good understanding of the process.

Of the twenty-five administrators from schools which had Year 10 classes, 84% felt they
had a good understanding of the process in English at Year 10 and 96% felt they had a good
understanding of the process in Mathematics. Of the seventeen administrators answering
questions concerning their understanding of moderation at Year 11, 77% felt they had a
good understanding in English and 88% felt they had a good understanding in Mathematics.
All of the administrators who returned questionnaires felt that teachers in their schools who
are directly involved in moderation have a good understanding of the moderation process.
Tables 2 and 3 provide a summary of this information,

Table 2 Whether administrators have a good understanding of moderation

SUBJECT | Year 10 Yes | Year 10 No | Total Year 10 | Year 11 Yes | Year 11 No| Total Year 11
English 21 (84%) 4 (16%) 25 13 (87%) 2(13%) 15
Maths 24 (96%) 1 (4%) 25 15 (88%) 2(12%) 17

Table 3 Whether teachers have a good understanding of moderation
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SUBJECT | Year 10 Yes | Year 10 No | Total Year 10 | Year 11 Yes | Year 11 No| Total Year 11
English 21(100%) 0(0%) 21 15 (100%) 0(0%) 15
Maths 25 (100%) 0(0%) 25 17 (100%) 0 (0%) 17
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Question 3

Question 3 asked whether provisions were made in the schools to teach new staff about the
moderation process. All administrators except two in English at Year 10, one in
Mathematics at Year 10, and one each ir. English and Mathematics at Year 11 felt that
adequate provisions were made to inservice new staff. Of the thirty comments offered on
this topic, all stated that there was some form of faculty inservice provided either formally or
informally for new staff. Table 4 summarises this information.

Table 4 Whether inservice on moderation is provided for new staff

SUBJECT | Year10 Yes | Year 10No | Total Year 10 | Year 11 Yes | Year 11 No| “Total Year 11
English 21 (91%) 2(5%) 23 14 (93%) 1(7%) 15
Maths 23 (96%) 1(4%) 24 15 (94%) 1 (6%) 16

As the comments were very similar, only three have been included to demonstrate
administrators' views on this topic:

General information is given by Principals and Assistant Principal's
introduction. More specific details are provided in the 'Teacher Handbook' and
the ‘Coliege Prospectus’. Teachers receive ongoing inservice from faculty
seniors.

Internal inservice by senior teacher to those involved in the courses.

Attendance at all initial consensus moderation meetings is obligatory for new
teachers. Lots of support is also offered on an informal basis.

Question 4

Question 4 asked whether the school or college had explained the moderation process to
parents. Of the administrators who answered this question with regard to Year 10 English,
73% said the process had been explained to parents while 67% said Mathematics moderation
had been explained. Of the sixteen administrators who answered the question concerning
Year 11 English, 88% said that the process had been explained to parents and for
Mathematics 76% said the process had been explained to parents. The majority of
comments indicated that parents were informed at parent information evenings, parent—
teacher interviews and through newsletters and handbooks. A sample of comments follows
Table S.

Table 5 Whether the moderation process has been explained to parents

SUBJECT | Year 10 Yes | Year 10No | Total Year 10 | Year 11 Yes | Year 11 No| Total Year 11
English 16 (73%) 6 (27%) 22 14 (88%) 2 (12%) 16
Maths 16 (67%) 8 (33%) 24 13 (76%) 4 (24%) 17

Moderation is explained at the parent meeting at the beginning of the year and
the process is explained to parents when teachers counsel students on subject

choice.

Yes, but probably not enov~h. The moderation process could be briefly
explained through the school , rospectus which outlines courses.

Spoke to paren: at general school information night and to the school council to
make them aware of continuous assessment.
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Question 5§

Question 5 asked if administrators felt that participation in moderation contributed to
teachers' professional development. They were asked to provide an answer on a five-point
scale which ranged from 'strongly agree' to 'strongly disagree' and then to make comments.
Of the thirty-one administrators who answered, 52% strongly agreed, 29% said they agreed,
10% were uncertain, 6% disagreed that moderation contributed to teachers' professional
development and 3% strongly disagreed. Graph 1 provides a graphic representation of this
data.

Graph 1 Does participating in moderation contribute to teachers' professional development?

PARTICIPATING IN MODERAT!ON CONTRIBUTES TO TEACHERS'
PROFESSIONAL DEVELOPMENT - ADMINISTRATORS' VIEW
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There was a wide range of comments provided, with the majority giving reasons for
agreement and hence most of the following comments are from those who agreed. The main
reasons for agreement were that moderation ensures standards are maintained, forces
teachers to program to the syllabus, and allows for interaction with other teachers. A sample
of the comments from those who were uncertain as to whether engaging in the moderation
exercise contributed to teachers' professional development, or were in disagreement are also
included. The following is a sample of comments from those administrators who were in
agreement that the moderation process contributes to teachers' professional development:

Teachers have ownership of the system. They learn about the process. It is the
best way to assess student progress over the year/s.

Leads to more uniformity, cooperation and sharing of ideas.
For teachers it is very informative and helpful.

Teachers get a realistic view of student capabilities. The process provides moral
support from peers.

It offers a valid and serious forum for teachers to exchange ideas and concepts
and makes teachers as accountable as their students.
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Contributes strongly to accountability and leads to good planning and analysis
of curriculum documents with a view to meeting aims and objectives and
assessment criteria. It promotes an exchange of ideas from other
schools/teachers directly involved and through moderators. Promotes
meaningful exchange between students and teachers.

It ensures that standards are maintained. Teachers understand clearly what
curriculum demands are and can mark student's work at the appropriate level.

Interaction with other teachers in the area, and being introduced to current
thinking in the curriculum area is most helpful.

Any provision for staff to work together looking at the process and output of
education has value.

Requires programs to be written (often not done in unmoderated subjects). It
enables exchange of ideas. It demands teachers follow specific assessment
procedures. It enables teachers from other schools to discuss common
problems.

Allows comparison across schools of marking expectations and interprezation of
curriculum.

Ensures time lines and standards are met as well as ensuring minimal coverage
of material.

Typical comments from those who disagreed were:

Considering teachers generally feel they have been consulted very little
regarding this task, it can hardly be said to contribute to professional
development.

Too much is currentiy required for meetings. These can be very productive for
the teachers involved but cause disruption to teaching programs.

The process is predominantly one of checking on teachers. Little support seems
to emanate from the system. Staff feel threatened by the process rather than
feeling it is a professional development process. Also they resent the constraints
and directions imposed upon their teaching without consuitation. Many say they
prefer the external exam system.

Question 6

Question 6 asked administrators whether they felt the moderation process is achieving
comparability of standards across the Territory. They were asked to provide answers on a
five-point scale, as for Question 5 for Mathematics and English at Year 10 and Year 11
levels. They also had the opportunity to make comments or provide reasons for their choice
of answers. Graph 2 shows a summary of the information and comments follow the
Graph.

Of the twenty who answered the question concerning Year 10 English, 65% were in
agreement that the moderation process is successful in achieving comparability of standards
across the Territory, 15% were uncertain, and 20% 'disagreed’ or 'strongly disagreed'. Of
the twenty-one who answered the question regarding Year 10 Mathematics numbers were
similar with 66% ’strongly agreeing' or ‘agreeing’, 15% uncertain, and 19% 'disagreeing’
or 'strongly disagreeing'.




For Year 11 English, fourteen administrators answered this question. Eighty-six per cent
'strongly agreed’ or ‘agreed', 7% were 'uncertain’ and 7% 'disagreed’. Of the fourteen
who answered the question on Year 11 Mathematics, 71% 'strongly agreed' or 'agreed',
and 29% were 'uncertain'. None 'disagreed’ or 'strongly disagreed' that moderation was
achieving comparability of standards at Year 11 in Mathematics.

Graph 2 Whether moderation is achieving comparable standards across the Territory

COMPARABILITY OF STANDARDS ACROSS THE TERRITORY THROUGH
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Eighteen of the thirty-two administrators provided a comment for Question 6. A sample of
these comments is provided below:

There is no other reliable method. Moderation provides a realistic assessment of
students’ work, the exam merely tests one aspect. Moderation by consensus
assists ieachers in that they become aware of what is needed to be taught better,
to be emphasised and developed.

Moderation requires specific objectives and methodologies to be met and used
respectively. Moderators have a very clear idea of what is required.

The moderation process is successful when associated with external assessment
tasks, it is insufficient in itself.

It helps but there will always be difficulties in comparing schools.

Yes, if the moderation process is carried out correctly.

When there are many variables, moderation can only give a rough indication.
Comparability can only be achieved if there are common assessment instruments,
the elements of which are clearly defined including the marking scheme.

The introduction of exams in Year 10 makes moderation a waste of a lot of time.

) After being frustrated last year when I had to moderate the Year 10 English work
I say no. Work done in some schools is below standard and should not even be
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presented at moderation. It is not fair-to subject conscientious staff from some
schools to the garbage done in others.

Although not specifically asked for, three of the comments compared the processes in
English and Mathematics moderation:

Moderasion in English is more exacting than in Maths.

The English process is extensive and thorough. The Maths does not seem so
rigorous.

Similar standard work receives similar marks. Mathematics moderation could
concentrate more on teachers' evaluation process than individual student folios.

One administrator took the opportunity to praise the moderators.

With moderators of the excellent quality we have in English and Maths, this is
guaranteed. They bring an excellent overview and perspective and are able to
provide an intelligent appraisal of standards.

Question 7

Question 7 asked whether schools faced any problems when moderation is in progress. Of
the twenty-five administrators who answered this question in regard to Year 10, 80% said
their schools did encounter problems and 71% of the fourteen administrators who answered
the question in regard to Year 11 said their schools faced problems when moderation is in
progress. The major problems, which are reflected in the comments which follow Graph 3,
revolve around the fact that in most cases the majority of faculty members are out of the
school during moderation resulting in problems with class supervision and getting relief
teachers. Of the twenty-six comments provided half these mentioned finding relief teachers
as a problem. Many felt that the time taken for moderation is excessive.

Graph 3 Whether schools face problems while moderation is in progress
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The following is a random sample of comments in answer to the question ‘Does your school
face any kind of problem when moderation is in progress?':

Most of the English faculty is involved in moderation and supervision of their
existing classes during consensus meetings is a problem.

Staff absent from their classes places strain on faculties. It is difficult to get
relief teachers.

Difficult to find suitable relief teachers, teachers prefer to teach their own
classes. Suitable venue in college a problem.

Access to large relief pool a problem. Time out of school by a large number of
staff at the one time.

The number of teachers out of school at the one time means that some classes
can't be fully supervised.

Loss of teacher-student teaching time. Finding appropriate relief teachers. All
teachers out at the same time.

Relief teachers. Takes a lot from inservice allowance.

Classes have to be covered by others. Seniors are out of the school.
Other subjects suffer while students finalise Jolios.

Relief teachers are very hard to come by in (an isolated centre).
Too many stajf absent at crucial periods.

Time taken to moderate is a problem.

Moderation takes too long — up to three days.

Time taken is a drain on teachers. Hard to find relief teachers.
Too many meetings often involving the whole Saculty.

Some comments indicated that organisation for moderation did not cause problems. The
following comments are examples of this:

Staff have to have relief but it is not a problem.

Administrative systems are in place to cope with the enormous number of
moderation meetings that occur throughou: the year. i.e. relief teachers
organised, space available for moderation meetings etc.

Numbers involved in the moderation process are too small to cause a problem to
the whole school.

Questions 8 and 10

Question 8 asked administrators whether they felt a small school or college suffered more
from interruptions caused by the moderation than large schools. Fifty-six per cent of the
twenty-seven administrators who answered this question thought that small schools did
suffer from disruptions more than larger schools, 30% said they thought disruptions caused
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the same amount of suffering, and 15% said smaller schools did not suffer more than larger
schools. Graph 4 shows illustrates this point.

Graph4 Whether small schools suffer more than large schools from moderation processes

WHETHER SMALL SCHOOLS SUFFER MORE FROM INTERRUPTIONS CAUSED
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The following comments are a sample of the reasons administrators gave for their choice of
answers and some possible solutions to lessen the probiems in smaller schools. Nineteen
administrators did not make any comment, perhaps because they had not had experience
with mcderation in small schools or because they had answered that small schools did not
suffer more than larger schools or suffered the same from interruptions caused by
moderation:

We don't have the staff free to help with extra supervision of classes when key
personnel are away. Our teachers are involved in a variety of subjects and the
workload for English/Maths affects the efforts they put into other subjects.

When teachers have more than one year level they are out of the class more often.

Small schools have less access to replacement staff. At the same time the process
is even more essential to them.

Maths faculty of three and English faculty of three make up half the staff and they
can all be out of the school at the one time.

Difficult to cover classes and allow adequate time for the moderation process.
The impact of teacher absence can be absorbed in a larger school.
Staff under pressure no matter the size of the school.

Sympathy towards moderation by school administrators contributes towards its
smooth running in a small or large school.
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Many disruptions do occur but these are counterbalanced by the value of the
process to teachers and students.

Some of the solutions to lessen the problems encountered in smaller schools included:

Reduce paper work. Reduce the number of meetings. Schedule smaller group
meetings out of teaching time.

Less consensus meetings, more moderator visits.

When one teacher teaches several subjects they are out of class for long periods
due to moderation. Harder to get suitable relief teachers — solution — have
moderator visit and bring a range of graded folics.

As question 10 asked administrators which aspects of moderation caused them the most
problems and answers provided were along the same vein as for Question 8, a summary of
data for Question 10 is provided here. The answers varied greatly, however, most answers
fell into general categories such as; disruptions to classes because teachers are out of the
school, staff replacement, and paperwork. Seventy-one per cent of the twenty-eight
administrators who answered this question said that moderation caused some problems,
which would indicate moderation is a cause of concern for administrators. Twenty-nine per
cent of the administrators said there were no problems.

The following sample of comments demonstrates administrators' concern that moderation
causes problems in their school because staff are either absent from their classes or absent
from the school:

Disruptions through meetings. The fact that assessment seems to be driving the
curriculum, rather than actual teaching and learning.

Disruption to regular programs, students more unsettled with relief staff
The need for seniors/teachers to be out of the school, absent from classes.
Staff replacement. Disjointed programs due to teacher absence

Staff absences — effect on students.

As with Question 8, finding suitable relief teachers and/or organising current staff to cover
classes is of major concern, as is demonstrated by the following comments:

Staff release time — finding large numbers of relief teachers can be a problem.

Finding teachers to cover classes. Work overload at the time of moderation
causes stress.

The amount of time involved. Getting relief teachers.

Sometimes it is hard to get the required number of relief teachers because all
schools undergoing moderation require relief teachers on the same day.

Comments relating to the amount of paperwork involved with the moderation process
included:

The English folios. Staff want classes of all Year 10 which is not consistent
with our policy. Students working at a slower pace have less opportunity to
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produce a good folio. Term 3 becomes devoted to folios and exams at the
expense of education.

Paperwork — collecting assignments etc from students who are not interested.
Some students spend hours on projects while others do the minimum.

Letter writing and organising visits is time consuming.
Other comments on different aspects of moderation which cause problems were:

No allowance made for English as a second language students e.g. Aboriginal.

Rank ordering 250 Year 10 students when eventually they become A, B, C, D,
or E.

The process to be followed if staff persistently perform poorly in moderation.
Everything.

Question 9

Question 9 asked administrators to provide information on the aspects of moderation which
they found most beneficial to themselves, their staff and their students. Only 60% of the
thirty-two administrators chose to answer the question concerning benefits to themselves.
Seventy-five per cent provided comments on benefits to their staff and their students.

Answers varied, but some common aspects have been extracted for each of the groups —
administrators, teachers, and students.

Of the nineteen comments on benefits of moderation to themselves as administrators, 84%
of the answers focused on professional development, confirmation of standards of student
achievement, and feedback to the school. Sixteen per cent of the comments indicated there
were no benefits from moderation. The following comments are a sample of those made by
administrators concerning the benefits they see from moderation for themselves:

Knowing that our school has achieved well, and that the ‘superhuman efforts’ of
staff have been acknowledged.

Contact with highly professional moderators.
Confirms progress of students as rated by local staff.

Moderation visits ensure that courses are appropriate in both content and method
and of the highest quality possible.

Good professional discussion re teaching and assessment.

Keeps me informed of standards, makes me check that work is okay and
syllabuses are being followed.

Provides a statement of performance of students and staff. Provides an
awareness of standards, the benefits of which lead to better teaching which lead
to better classes and harmony within the college.

Feedback regarding competence of our staff and students.
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Comments provided by administrators concerning the benefits they saw for teachers from
the moderation process focused on professional development, allowing teachers to see and
achieve standards, and accountability. The following is a sample of the comments on this
topic:

Exchange ideas. Get new knowledge and skills.

Accountability — the necessity to perform to a certain standard, sharing of ideas
and bringing staff together.

Reinforces marking procedures or provides advice to follow.
Taking staff beyond and out of their classrooms.

Keeps standards and allows inservice.

Interaction with staff from other schools.

Professional standing and feedback. Confidence in teaching style, provides ideas
Jor next time.

Closer relations with colleagues.

Staff and therefore students have a clearer view of required end points. This
assists with student progress and application.

Two of the administrators stated that there were no benefits, only 'relief when it is over'.
With regard to benefits from moderation for students, the majority of comments revolved
around establishing standards and motivating students to perform. All but two of the
comments saw moderation as being positive for students. The following comments are a
sample of those provided by administrators on this topic:

It provides a sense of achievement, but the underlying stress and frustration
needs to be addressed.

Moderation sets standards. Students must meet requirements therefore are not
disadvantaged.

Provides classtime evaluation. The internal moderation process builds in
students a sense of purpose, organisation and ownership.

Students gain a realistic impression of their ability.

Excellent motivation for them, they put more effort into their work.

They know that what is awarded to them is valid and know there is no
JSavouritism. They know where and how to improve. They gain from teacher
gains.

They gain a knowledge of their position relative to all other students.

Moderation promotes the preparation of a folio of work which can be kept.

Accomplishing a majoi feat. Producing their best. Acknowledgment for work
for which they are totally responsible.

Forced to meet deadlines.
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Students know standards and therefore aim higher. It is good if moderators
speak with students.

Staff and therefore students have a clearer view of required end points. This
assists with student progress and application.

Two of the comments indicated that there were no benefits to the student:

Moderation creates an extra workload without really homing in on the problems
of 'learning Maths'.

There is little direct benefit.

Questions 11, 12 and 13

Questions 11, 12 and 13 asked administrators whether the moderation process places undue
stress on themselves as administrators, on teachers in their school, and on students.
Generally, the outcome of this question is that the majority of administrators felt that they
themselves did not face undue stress due to the moderation provess, and that most of their
students were not unduly stressed, but that the moderation process caused undue stress on
the majority of teachers. Graphs 5, 6 and 7 show the undue stress levels for the three
groups as perceived by administrators, and Graph 8 provides a graphic comparison amongst
the three groups.

Graph 5 Whether administrators felt moderation causes undue stress on themselves
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As can be seen from Graph 5, 74% of the twenty-four administrators who answered the
question concerning Year 10 English said moderation did not cause undue stress on
themselves. With Mathematics, 64% said the moderation process did not cause them undue
stress. At Year 11, 87% of the seventeen administrators who answered the question said
that moderation did not cause them undue stress in regard to English. For Mathematics the
number was similar with 81% saying moderation did not cause undue stress. There were
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only six comments from administrators explaining why they felt moderation caused them
undue stress. The following is a sample of these:

Mixture of things such as time consuming, perceived value, paperwork, absence
from workplace, absence from family, trying to justify the process across the
board, reservations of the overall effectiveness of the process.

Very high level of extra administration and time required.
Moderators’ visits are a cause of discontent amongst teachers.

Of the administrators who answered the question regarding moderation causing undue stress
on Year 10 students 59% thought that the process did not cause undue stress for students
doing Year 10 English and 64% felt that the process did not cause undue stress to those
students doing Year 10 Mathematics. For Year 11, 86% of the administrators who
answered the question felt that the moderation process did not cause undue stress for those
doing English and 79% said the process did not cause undue stress to those students doing
Year 11 Mathematics. Graph 6 provides a pictorial representation of this information.

Graph 6 Whether administrators felt moderation causes undue stress on students
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The following comments are a sample of those given on this topic:

Places considerable stress on top level achieving students. Poor attitude in
general type student not affected.

Lots of students don't like having to meet deadlines imposed by moderation.
Teacher demands for completed folios may not be the best way to motivate
students. Incomplete folios result in an E grade and this may not reflect the
quality of whatever work was completed.

It ought not if they have planned, prepared and worked consistently. The ones
who mainly suffer are those who have not worked.
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They need to ‘perform’ by presenting work hence extra time and effort is spent -
often at the expense of other areas of study.

Folios and their importance become quite overwhelming and do not reflect their
real worth.

Moderation of Mathematics was introduced in a futile attempt to avoid the
external examination. Now that this exam is a fact of life, use it as the
moderator as is done in NSW. This avoids undue stress on students and awards
grades at certain levels to schools bused on the performance of their students.

Question 13 asked administrators if they felt the moderation process caused undue stress for
teachers. The answers were a reversal of those administrators gave for themselves and
students, with most administrators saying that they felt that the moderation did place undue
stress on teachers. For Year 10 English, 65% of the twenty administrators felt that
moderation caused undue stress for these teachers, and with Mathematics the figure was
68%. For Year 11, the percentages were similar, with 69% saying that the moderation
process caused undue stress to English teachers and 64% saying moderation caused undue
stress for their Mathematics teachers. Graph 7 illustrates these figures.

Graph 7 Whether administrators felt moderation causes undue stress for teachers |
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The following comments are a sample of the reasons administrators put forward to explain
why the moderation process causes undue stress on teachers in their schools and some
possible solutions to this problem:

The process is meant to mainiain a set standard of work. Staff feel they are
regarded at fault if the standard is not met and they spend time and effort chasing
students for outstanding work which is a waste of class time.

The conscientious ones get upset if not all the students hand in the folios —
especially the good students.

Organisational demands on teacher time. Bureaucratic demands override
professional commitmeiiis. Moderators' visits are mainly productive but




inevitably have some stress involved: Moderation meetings can cause
disruptions and these generate stress across the school.

Moderation, with all its benefits, is a very time consuming process. Having to
face possible criticism from peers is stressful. Stronger personalities often
dominate moderation proceedings.

Because of the volume of work the whole system of moderation does place
tremendous strain on the teachers. My staff accep? this because of the benefits
they feel accrue because of the process. Remedies - extra staff would lighten
the load.

Preparation and organisation of personal work and records as well as students’
folders is demanding. When one's work comes under scrutiny, stress is usually
a by-produci. The solution could be one moderation per year and one
moderation visit.

New and less experienced teachers worry about it. English staff have to work
long hours to ready work for internal moderation.

Abandon the present Year 10 moderation model and replace it by the Year 11
type without student folios. Use the Year 10 external exam as a moderator rather
than as a direct 30% contriktutor to the students’ personal grade — let it determine
the grades each school can allocate.

Graph 8 Comparison of :ndue stress on administrators, students, and teachers

COMPARISON OF PERCIEVED STRESS CAUSED BY MODERATICN ON
ADMINISTRATORS, STUDENTS AND TEACHERS - ADMINISTRATORS VIEW

100
S0
80 TEACHERS
70

60
% 50 - STUDENTS
o ADMINISTRATORS

'l
¥

English  Maths English  Maths English  Maths

B Year10Yes [ Year11 Yes

As can be seen from Graph 8, approximately 67% of administrators felt that current
moderation procedures cause undue stress on teachers at both Year 10 and Year 11. Itis
also apparent that for administrators and students moderation caused stress for those
involved at Year 10 more than at Year 11. The main reasons given for moderation causing
stress on teachers were that: the process is very time consuming, teachers feel they are
responsible for every student completing a folio and put in a lot of effort to achieve this,
additional effort is required for preparation for moderation meetings, being scrutinised by
peers can be stressful, and moderation requires constant record keeping and paperwork.
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Some of the suggestions to alleviate this problem included having less moderation meetings,
employing extra staff, having one moderation meeting and one visit 2r year, cutting out the
folios at the Year 10 level in English, and using the Year 10 external examination mark as a
moderator to determine the number of grades each school can allocate.

Question 14

Question 14 asked administrators whether they felt the moderation was being carried out at a
convenient time for their staff and students. Of the twenty administrators who answered this
question concerning English at Year 10, 60% said the timing was convenient and for
Mathematics, 65% felt the timing was convenient. However, those who said the timing was
not convenient provided several reasons including that the current timing does not allow time
for all topics to be completed, that students see little need to do any more work once their
marks have gone in, and that even if Year ten examination time remains the same the
moderation mark could be submitted later. A sample of comments from those who consider
the timing is not convenient is included after Graph 9. There were no comments made by
those who said the timing was convenient. Of the 10 administrators who answered this
question for Year 11, 90% said the timing was convenient. Graph 9 illustrates this
information.

Graph 9 Whether the timing of moderation is convenient
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Those who said the timing was not convenient made the following comments:
Students believe that their official school year is over once moderation is over.

Too early to allow for all topics to be completed and included in the process.
Once moderation is completed, students see little need for further work.

If you count Year 10 exams as part of moderation their timing is ridiculous. No
results should be submitted until the end of the year. There is no valid reason for
the issuing of certificates at the end of the year. It invalidates all the last quarters’
work.
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Should happen at the very end, preferably in the last week of school.

Too early in the term, no educational reason for present timing, just to get the
marks on the JSSC.

With Year 10 Maths timing is not convenient. Current timing is too early —
should be Week 4 Term 4.

Question 15

Question 15 asked whether administrators felt that resources allocated to moderation were
adequate. As depicted in the comments which follow Graph 10, some took this to mean ata
departmental level while others answered the question with regard to their school. It must
be noted that less than half of the administrators who returned questionnaires answered this
question. Of those who did answer with regards to the Year 10 level, approximately half
said they felt resources allocated were adequate while the other half felt they were not
adequate. At the Year 11 level, 80% per cent of those who answered this question felt that
the resources allocated to moderation were adequate for English and 60% felt resources were
adequate in the Mathematics area. Graph 10 provides a clear picture of this information.

Graph 10 Whether resources allocated to moderation are adequate
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These comments are from administrators who consider resources allocated to moderation are
not adequate:

Moderators visits are few. Departmental commitment needs to be increased.

One moderator is definitely inadequate for the whole of the NT. For a system so
necessary and beneficial to teachers, parents and students, more resources are
necessary.

Remote areas need more moderator visits and visits by teachers to other schools.
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Not enough moderators.

No — more moderation is needed in other subjects and there must be
monies/personnel taken from English/Maths to accommodate these
developments.

Moderators should be in schools throughout the year advising and moderating
and assessing all staff — not stuck in CAB carrying out administrivia.

Staff relief time should be provided. Maths and English moderation time:
should be kept well apart.

More visits for professional development required. Appoint two Year 11 Maths
moderators.

The following comments are a sample from those administrators who consides resources
allocated to moderation are adequate:

Too adequate — reduce the resources and thereby reduce the amount cf veacher
time required for out-of-school meetings.

Within the school yes. I think more moderators are needed.

More than adequate. There could be less moderation.

Questions 16 and 17

Question 16 asked whether moderation should be extended tc urher subjects and
Question 17 asked for suggestions from administrators as to the proczssa2s which could be
adopted if moderation were to be extended. Fifty-five per cent f the twenty-nine
administrators who answered Question 16, felt that moderation shou}i not be extended to
other subjects and many of the comments which were offered provid: reasons for this. It
must be noted that comments are based on their experience with (Y2 current model of
moderation:

We could just shut down the teaching processes altogether, and have lots of
moderation meetings.

No. It is a very expensive way to compare standards and ensure system-wide
accountability of schools and teachers. An external assessment task combined
with detailed programming and assessment plan submitsed to the Board of
Studies for a percentage of internal school assessment should be preferable.

Who uses the JSSC? — 2% (who leave as the end of Year 10) and theirs is pretiy
damning.

English and Maths is enough.

No, not at Year 10 level or at Year 11 if the new SACE(NT) certificate will only
record these as Pass or Fail.

Far too many classes requiring relief teachers.

The nature of the process and the diversity of courses would cause the creation
of a monster.
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Comments from administrators who thought moderation should be extended to other
subjects, mainly Science and Social and Cultural Education (referred to as SACE), included:

I think it is a reasonably fair system which makes the whole learning/teaching
process more open to professional and public scrutiny.

If done properly with adequate resources.

It is a requirement for SSABSA SAS and therefore staff in all subjects should
have the benefit of the experience and training.

If resourced properly, it must be a rigourous process; the present draft Science
and SACE models do not meet this requirement. Moderation will ensure the
correct courses are being taught and assessed appropriately.

1 like the idea of students being required to maintain a folio of work throughout
the year and this could also be used in other subjects.

Fourteen administrators (48%) provided suggestions for methods to be used if moderation
were to be extended, however, two of these comments were against introducing moderation
to other subjects. A sample of comments is provided below:

Learn from the current processes and make sure the system acknowledges the
reality that a very large number of students are studying in vertically organized
school with integrated classes.

Follow Maths/English with changes suggested in the survey.

Moderators and trainee moderators sound great but teachers are out of school too
often — this has an adverse effect on students.

Have the PEOs involved on a visitation basis only — collecting materials,
comparing programs, supporting new teachers. The PEOs, as senior subject
specialists, should be qualified to advise and assess the quality of teaching
programs, and levels of achievement.

Increase visitation moderation, decrease consensus moderation. If moderation is
extended to other subjects this should be done in association with other forms of
assessment e.g. external assessment tasks as I have some reservations about the
ownership of some of the tasks completed by students particularly in SACE.
SACE - similar assignments. Science — similar tests.

The English moderation model (Year 11 & 12) is successful and useful.

Single meeting, single visit by moderator and a single major work for
comparison.

Would depend on the subject.

Question 18
Question 18 asked administrators what year level they felt was most suitable for external

moderation to be introduced. Of the twenty-two administrators who answered this question
45% suggested Year 10, 41% suggesied Year 11 and 14% suggested moderation should not
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be introduced until Year 12. Some of the comments suggested that there should not be
external moderation. The following provides a sample of comments:

Year 10. Prepares students for the process in Years 11 and 12.

Year 10. If extended again will take our best teachers out of the classroom.
Year 11. Courses are of semester length.

Year 11. It is at that stage that standardised results are important.

Year 11. The number of students leaving school are minimal and of these the
majority would fail moderation due to lack of involvement. Moderation at the
end of Year 10 is time wasting.

Year 11. The majority of students stay at school to Year 11.

Year 12. This would increase the value of the Year 12 Certificate, devalue
earlier certificates, and encourage students to complete twelve years of formal
schooling.

Year 12. Students are issued with a certificate for use to enter tertiary
institutions. Where no exam is given, moderation should be used.

The present workload is 'enormous’. Couldn't cope with any more lower in the
school — leave time for teachers to teach and prepare their lessons rather than get
bogged dowr in clerical tasks associated with moderation which doesn't
moderate anyway.

This presupposes that external moderation is essential or desirable — you have
not asked this.

Question 19

Question 19 asked administrators if they would like to make any other comments regarding
the moderation process. Approximately half of those who returned questionnaires took the
opportunity to make further comment. The length, flavour and content of the comments
varied considerably. The following are a sample to indicate this variety of comment:

We have enough paperwork with moderation. Stop asking us to fill in surveys
and questionnaires and let us use our time in profitable, worthwhile ventures.
What will become of the thoughts put forward in these response sheets? Status
Quo, no doubt.

I feel very strongly that Moderation by consensus is very good.

Moderation over English seems to be well respected by staff as is the efforts
made in some of the Business Education areas. Moderation in many areas is
seen as not exacting enough and therefore not treated as anything more than a
nuisance.

Many teachers see moderation as a nasty form of spying — very underhand, very
secret. They see moderation not as a judgement of the students' work but a
Jjudgement of their own. If they were to prepare folios for presentation without
giving a mark, (for the moderator to give a mark) the pressure would be off
them.
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The resources being committed should be'closely examired against the original
ideas of moderation which included both comprehensive assessment and
professional development components.

Moderation is very positive in many ways for both students and teachers,
however, it is not sufficient in itself to ensure objectivity and accountability in
assessment. It is very costly in terms of teacher time and money.

We need moderation to produce a standard throughout the NT.
An educationally worthwhile form of assessment.
Despite the problems my staff feel that moderation gives them so much.

It is wasteful of resources, has some pluses in assisting teachers to interact.
Places an undue stress on student performance relative to others rather than self.

It is developing past its usefulness when marks are superimposed and then
added to a false exam score to come up with a pseudo grade that means nothing
in the marketplace, does not affect student progress and does not measure
anything well. The original concept was useful, practical and had much to offer
students and teachers and especially to Year 11 reachers. The JSSC is still a
Joke in the real world where employers want immeasurables like attitudes to be
the criteria for assessment — proven in every study in every state.

As the process is carried out by classroom teachers, credibility must be given to
their ability and professionalism. When this is the case, surely schools can be
trusted to provide grades for their own students without making a major time-
consuming exercise out of it. Despite all of the efforts and time staff put into
this, students are still given an exam.

I believe the procedure used by English where they bring all teachers of Year 11
courses into Darwin or Alice Springs at the beginning of the course, irrespective
of whether they have taught the course before is very wasteful (especially of
money). Surely where only minor changes are made to a course from one year
to the next, there is absolutely no need to spend thousands of dollars. Such
changes can be communicated to subject seniors who should inservice faculty
members.

Much more effective teaching tool than examination.

SUMMARY

The majority of school administrators who returned questionnaires indicated that they had a
good understanding of the moderation process and felt that teachers in their schools who are
involved with moderation also have a good understanding of the process. Most said that
new staff were provided with both formal and informal inservice on moderation. Parents
were also informed of the process through newsletters and handbooks and via parent
information evenings and parent—teacher interviews.

Approximately 80% of administrators felt that participation in moderation contributes to
teachers' professional development in that it allows for exchange of ideas, provides teachers
with a realistic view of standards and promotes accountability by causing teachers to
program and use curriculum documents. Approximately 20% of administrators were
uncertain as to whether moderation contributed to teachers' professional development or
disagreed that moderation made any contribution because they felt that too much effort was

s g7




required of teachers, that teachers felt threatened by the process, and that the time out of
school caused disruptions to teaching programs.

For the question concerning comparability of standards, 65% of administrators indicated that
they thought moderation was contributing to comparability, 15% were uncertain and 20%
thought that moderation was not achieving comparable standards across the Territory. The
reasons given dy those who agree that moderation is achieving comparable standards were
that it provides a realistic assessment of students’ work and that the moderator can pass on
knowledge of the required standards. Reasons given by those who disagreed were that the
the cnly way of achieving comparability is to use common assessment instruments with
defined marking schemes and that it is difficult to compare standards in such a variety of
schools as exists in the Territory. Although not asked for, a couple of comments indicated
that the English moderation process is more extensive and exacting than the Mathematics
moderation.

With regards to the questions concerning problems related to moderation, the majority
indicated that their schools do encounter problems while moderation is in progress and that
the major problems are disruptions to classes because teachers are out of school, finding
suitable relief staff, and the amount of paperwork involved. One of the major problems
related to the fact that often a whole faculty is involved in the process and teachers may be
out of the school for several days. This resulted in difficulties in finding suitable relief
teachers and supervising the classes of teachers involved in moderation. Many
administrators felt that the time taken for moderation is excessive. Approximately 25% of
administrators who answered the question said that moderation did not cause any problems
because administrative systems were in place to cope with teachers being out of the school.

On the question of whether smailer schools suffered more from the disruptions caused by
moderation than larger schools, over half of the administrators felt that smail schools did
suffer more, 30% said the amount of disruption was the same for large and small schools
while 15% indicated smaller schools did not suffer more than larger schools. The reasons
given for smaller schools suffering more were that there are fewer teachers in smaller
schools resulting in a greater proportion of staff being out of school for moderation and that
it was more difficult for smaller schools, usually in smaller towns, to find suitable relief
teachers.

The next set of questions asked administrators what aspects of moderation they found most
beneficial for themselves, teachers and students. Only 60% of administrators answered this
yuestion with regards to benefits to themselves with 15% of these saying there were no
benefits for themselves from moderation. The major benefits reported by administrators
were professional development, confirmation of standards, and feedback to the school.
Seventy-five per cent of the administrators answered this question with regard to benefits to
staff and students. The major benefits for teachers were seen to be professional
development, allowing teachers to see and achieve standards, and accountability. For
students, benefits included motivation, establishing standards for them to strive for, and the
satisfaction of presenting and being able to keep a folio of their work.

Questions 11, 12, and 13 asked administrators whether they felt moderation caused undue
stress on their themselves, their teachers and students. In general, administrators felt that
moderation did not place undue stress on themselves or their students but did cause undue
stress for their teachers. Approximately 67% of administrators felt that current moderation
procedures cause undue stress on teachers. The main reasons given for moderation causing
stress on teachers were that: the process is very time consuming, teachers feel they are
responsibility for every student completing a folic and put in a lot of effort to achieve this,
additional effort is required for preparation for moderation meetings, being scrutinised by
peers can be stressful, and moderation requires constant record keeping and paperwork.
Some of the suggestions to alicviate this problem included having less moderation meetings,
employing extra staff, having one moderation meeting and one visit per year, cutting out the
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folios at the Year 10 level in English, and using the Year 10 external examination mark as'a
moderator to determine the number of grades each school can allocate.

Question 14 concerned the timing of moderation. Approximately 60% of administrators
provided an answer to this question. At the Year 10 level 60% thought the timing was
convenient while at Year 11, 90% said mod-ration was carried out at a convenient time. It
appears that the timing of moderation for Year 10 is a greater problem than for Year 11.
Several reasons were given for the argument for moderation to be later in the year. These
included that the current timing (the end of semester three) does not allow time for all topics
to be completed, that students see little need to do any more work once their marks have
gone in, and that even if Year 10 examination time remains the same the moderation mark
could be submitted later.

Question 15 asked administrators whether they considered resources allocated to moderation
are adequate. Less than half of the administrators answered this question. Of those who did
provide answers, approximately half said the resources were adequate for Year 10 while
80% said they were adequate for Year 11 English and 60% suggested resources were
adequate for Year 11 Mathematics. The reasons provided for resources not being adequate
were that there is a need for more moderators and more moderation visits, that remote area
schools need more moderator visits and more visits by teachers to meetings and to other
schools, and that more staff relief time is required. A couple of comments indicated that
resources were more than adequate and that the amount of moderation should be reduced.

Questions 16 anc 17 asked administrators whether moderation should be extended to other
subjects and to suggest what processes could be adopted if moderation were introduced for
other subjects. Fifty-five per cent of administrators felt that moderation should not be
extended to other subjects, their reasons being that schools and teachers were under enough
pressure with the English and Mathematics moderation. Of those who thought that
moderation should be extended, their reasons included that moderation is a fair assessment
system, that teachers gain professionally, and that it forces accountability.

Question 18 asked administrators at what year level they thought moderation should be
introduced. Of the twenty-two who answered this question 45% said Year 10, 41%
suggested Year 11 and 14% suggested Year 12. Several comments indicated that
moderation should not be introduced at all.

Question 19 asked for any additional comments. These comments varied considerably and

included topics ranging from the questionnaire, stress, the use of resources and the pros and
cons of moderation.
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5 VIEWS OF TEACHERS

INTRODUCTION

Questionnaires were sent to all scheols i1 the Northern Territory with Year 10 and/or Year
11 students. Enough questionnaires wexe sent to each school for all Year 10 and Year 11
teachers who were involved in English and Mathematics moderation to complete. Although
the precise number of eligible respondents could not be calculated, the estimated number, as
provided by the Principal Education Officers for English and Mathematics was
approximately 280. Participation was voluntary and a total of 135 teachers (approximately
50%) from the twenty-three schools and colleges to which questionnaires were sent returned
questionnaires. There were sixty-seven questionnaires from English teachers and sixty-
eight questionnaires from Mathematics teachers.

The aim of this questionnaire was to get teachers' views on the moderation process. The
questionnaire covered topics such as: teachers' understanding of the moderation process,
comparison of the workload of teaching moderated and non-moderated subjects, whether
moderation contributes to teachers' professional development, and aspects of moderation
which were felt to be beneficial and those which caused problems. Teachers were also
asked: whether they believed moderation is achieving comparability of standards across the
Territory, whether the work put in a student's folios is a valid reflection of a student's
ability, whether they thought moderation helped promote student learning or inhibited
learning, whether the moderation process caused siress to themselves and their students,
and whether they felt moderation should be extended to other subject areas.

This chapter provides an analysis of the responses to each question in the questionnaire as
well as examples of the comments made by teachers. The majority of teachers who returned
questionnaires provided full and detailed answers. Many obviously felt very strongly about
moderation and spent a considerable amount of time and energy in completing the
questionnaires.

FINDINGS

Questions 1, 2, 3, and §

The first set of questions (questions 1, 2, 3 and 5) asked teachers how many years they had
been teaching, how many years they had been teaching the moderated subject, whether they
feit they were qualified to teach the moderated subject in question and whether they felt they
had a good understanding of the moderation process.

Almost half of the teachers (48%) had been teaching for longer than ten years, 35% had
been teaching for four to ten years and only 17% had been teaching for less than four years.
All but three teachers at Year 10 and four at Year 11 felt they were qualified to teach the
moderated subjects, i.e. 98% of Year 10 teachers and 97% of Year 11 teachers felt they
were qualified to teach the moderated subject in question.

At the Year 10 level, 42% of teachers had been teaching moderated subjects for more than
four years and 57% had taught moderated subjects for three years or less. At Year 11, 43%
had been teaching moderated subjects for more than four years while 56% had been teachin g
moderated subjects for less than four years.

Almost all of the Year 11 teachers felt they had a good understanding of the moderation

process with only one English teacher and three Mathematics teachers answering 'no' to this
question. At the Year 10 level, four English teachers (6%) felt taey did not have a good
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understanding of moderation while eleven Mathematics teachers (22%) said they did not
have a good understanding of the process. Tables 6, 7, 8 and 9 provide a breakdown of

this information.

Table 6 The length of time teachers have been teaching

0-3Years { 4-10Years | 10+ Years Total
English 12 24 3 67
Maths 11 23 K 68
Total 23(17%) 47 (35%) 65 (43%) 135

Table 7 Whether teachers consider they are qualified to teach the moderated subjects

Year 10 Yes § Year 10No | Year11 Yes | Year 1l No
English 89 0 71 0
Maths 55 3 50 4
Total 144 (98%) 3(2%) 121 (97%) 4 (3%)
Table 8 Number of years teaching moderated subjects
Y10, 0-3 Yrs | Y10, 4+ Yrs | Y11,0- 3 Yrs| Y11, 4+ Yrs
English 34 43 18 21
Maths 40 11 24 12
Total 74 (58%) 54 (42%) 42 (57%) 32 (43%)
Table 9 Teachers' understanding of the moderation process
Year 10 Ves | Year 10No | Yearii Yes| Year1lNo
English 64 4 51 1
Maths 48 11 41 3
Total 112 (88%) 15 (12%) 92 (96%) 4 (4%)

Question 4

In question 4, teachers were asked to compare the workload in teaching moderated and non-
moderated subjects. They were required to provide an answer on a four-point scale
comprising ‘a lot more work', 'more work', ‘the same amount of work' and 'less work'.

Teachers of both Year 10 and Year 11 moderated classes felt that there was more work in
teaching moderated subjects. Seventy-three per cent of Year 10 English teachers said that
there was 'a lot more work' or 'more work' involved and 89% of Year 10 Mathematics
teachers said moderated subjects involved a greater workload than the non-moderated
subjects.

At the Year 11 level, 74% of the English teachers who answered this question said they
found a greater workload than with non-moderated subjects and 94% of Year 11
Mathematics teachers said there was much more work involved with moderated subjects.

Graph 11 provides a pictorial representation of the summarised information for Question 4.
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Graph 11  Whether moderated subjects involve more work than non-moderated subjects

WHETHER THE WORKLOAD OF TEACHING MODERATED SUBJECTS IS
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Question 6

Question 6 asked teachers which they would choose if they had the choice of teaching
moderated or non-moderated subjects and to give reasons for their choice of answer. At the
Year 10 level 80% of the English teachers who answered this question said they would
prefer to teach moderated subjects whereas the figures were almost reversed for
Mathematics with only 25% saying they would prefer to teach moderated subjects and 75%
saying they would prefer to teach non-moderated subjects. At Year 11, 75% of English
teachers said they would prefer to teach moderated subjects while for Mathematics 55%
indicated they would rather teach non-moderated subjects. A great number of
comprehensive comments were provided. The main thrust of comments from teachers who
said they would prefer to teach moderated subjects was that of professional development,
comparability of standards, and a fairer marking system. The main reasons given for
preferring non-moderated subjects were that moderated subjects entail extra work and time,
they are educationally limiting and they cause stress for teachers and students.

The following comments are from those teachers who prefer to teach moderated subjects
because they feel moderation provides them with guidance and professional support:

While moderated subjects require more teacher workload, there is inbuiit
professional support via moderator and consensus meetings which are positive.
It is hardest when teaching a moderated subject for the first time. There is
much pressure, especially organisational, but moderation does give the subject
status.

Inmoderated subjects there are more guideiines to assist and the opportunity to
share ideas with other teachers.

Both teachers and students get ongoing feedback. The feedback from an
outsider and interaction with other teachers and the moderator is very valuable.
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Moderators’ visits are essential and-all teachers should go to consensus
meetings.

Moderarion provides inservice for teachers. The standards are fair. Students
have faith in the process and parents can see evidence of marks.

Work requirements are clearly specified, they are not onerous and there is a
good support system — English.

Moderated as I believe it allows for more productive professional development
and makes all teachers more accountable in terms of ensuring they cover all
aspects of the course.

Moderation by consensus provides the opportunity for interaction and
professional development.

The process ensures that students are less impeded by the idiosyncrasies of
individual teachers. For teachers in remote areas there is the possibility of
comparing methods and evaluation, possibly adjusting one's own performance.

Moderation covers a wide range of assessment/evaluation activities. It provides
teachers and students with essential discussion. It allows teachers
opportunities for sharing ideas and strategies.

The following comments are from those teachers who prefer to teach moderated subjects
because they feel moderation is a fairer method of assessment, sets standards and provides
comparability of grades:

Sets high standards for students to achieve which internal assessments would
not.

Provides motivation for students to be well-organised, sams for teacher. Good
for students to see accumulation of a year's effort leading to final success.

Fairer assessment of students and moderation gives a wider scope for the use
of a variety of assessment instruments.

Moderation is a fair representation of student's work allowing for fairer
assessment.

Moderated courses are better for students, they have more control over what
they learn and a clear idea of standards.

It gives all children an equal chance. You know where you stand and at what
level students are at, at any given time.

Moderation ensures comparability of grades across classes/schools.

Helps achieve comparable standards and helps eliminate poor teaching
practices.

1 prefer to teach moderated subjects because despite the paperwork I feel my
students and I are confident of the standards we are achieving.

Provides grades that are consistent and ensures students are receiving

comparable education at one level. It provides accountability of teacher and
courses and provides constant feedback for students, teachers and the school.
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I prefer moderated courses because of the opportunity to ensure that my
standards of assessment are accurate, and the chance to share ideas with other
teachers.

The moderaiion process is a far more educationally valid process of assessment
than exams. It encourages student responsibility for their work and makes
. teachers more accountable.

Encourages both staff and students to be more organised and meet an accepted
standard. Moderation directs what is taught.

The following comments are from those teachers who would prefer to teach non-moderated
subjects because they feel moderation causes extra work and is more time-consuming:

Moderation is very time consuming and teachers are taken out of classrooms.

Moderation has grown out of all proportion. Teachers are inundated with bits
of paper to be compieted. Too much time is spent fulfilling requirements rather
than catering to student needs. The folio becomes the focus of energy.

Students don't understand moderation process. It is difficult to get them to
organise their folders. I've found myself organising them constantly.

The following comments are from those teachers who would prefer to teach non-moderated
| subjects because they feel moderaticu is limiting in what teachers are able to teach their
| students:

Course requirements are restrictive and cumbersome and moderation does not
suit many students.

Non-moderated. Although I agree with moderation I believe the Territory has
created a monster. In Western Australia only senior subjects were moderated.
Year 10 results were discussed internally. 1 find the Year 10 folio too limiting.
If you have a middle 1o low level class you spend a lot of time in class patching
Lp the folio for presentation. Who is being moderated — the teacher or the
student? Year 11 is too early to reflect the true ability of the students.

Other comments from those teachers who would prefer to teach non-moderated subjects:

Although the general trend is away from public examinations this to me is still
the most appropriate form of assessment. Therefore it would be non-
moderated but examined subjects that I would prefer to teach. In the current
situation however it is better moderated than teacher graded.

elementary tasks only.

Of course I would prefer non-moderated subjects. Who, in his right senses,
would put unwanted stress over his shoulders?

Non-moderated as there would be less stress and freedom to engage in non-
compulsory activities. Better results are achieved if the workload is not
presented and directed by non-teaching staff.

Non moderated — the stress put on teachers to extract work from unmotivated
students is too great. I doubt that the energy expended is worth the end
product. Many students are too young and do not possess the necessary

\

|

The moderation process has become a concern for a display of 'mastery’ of
or: "nisational skills to maintain folios ard the like.
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Questions 7 and 8

Question 7 asked teachers which aspects of the moderation process they personally found
most beneficial. Question 8 asked teachers which aspects of moderation caused them most
problems. Understandably, those who answered Question 7 were generally in favour of
moderation while some of the teachers who were opposed to moderation took the
opportunity in Question 8 to air their opinions. It must be noted, however, that
approximately 12% of teachers who answered Question 7 indicated moderation provided no
benefit to them by answering 'none' to this question.

For Question 7, approximately half of the teachers who returned questionnaires provided an
answer and of those, 95% mentioned professional development as the area of most benefit.
As comments varied slightly between Mathematics and English teachers these have been
presented separately. The following comments show the range of answers provided by
Mathematics teachers for this question:

Year 10. The advantages are seeing other teachers. At Year 11 there are no
benefits.

The most beneficial aspect is moderation days, when you gain insighnt into other
teachers' methods and assessment.

Structure forces early detailed programming.
Talking with moderator. Comparing inter-school standards.
Exchange of ideas and suggestions from the moderator.

You know the requirements and get feedback. You also learn about other
schools.

Having a clear picture of the entire years' assessment policy is useful.
I feel better qualified than the moderator in my subject area.

Professional development. Standardised grades. Consistency. Reassessment
of work.

Having detailed history of new students.

A lot more comments were made by the English teachers. The aspects which they foi nd
most beneficial personally were the exchange of ideas and comparison of standards. Cver
half of the teachers who answered this question mentioned that consensus meeting were
beneficial. A sample of comments which depict these teachers thoughts are presented
below:

Moderators’ visit mid semester focuses the students’ attention on presenting
their folios for an objective audience — more clout. The moderators’ visits and
meetings give new ideas and fresh outlooks.

Moderation meetings allow teachers to share struiegies and standards. It is a
form of ongoing inservice.

Little consultation at ... (a remote centre).




The facility of comparison of standards— being able to contact colleagues with
Year 10 classes and seeking agreement on a particular student's work.

Consensus meetings are the most beneficial. Viewing folios from other
schools and from past years gives a good view of what to aim for.

Moderation encourages staff to share ideas. The moderator provides excellent
support. Moderation allows for a comparison of work.

Feedback from the moderation process serv . as inservice with regard to ideas
and strategies.

All three moderation meetings. Getting new ideas, validating standards,
evaluation of own your own program. An opportunity to review in some
detail the range of quality work produced by the students.

The establishment of clear standards for marking is important to me. I think it
ensures fairness to students too.

Discussion with colleagues about prograinming :o achieve learning outcomes.
Consensus meetings provide practice in marking students' work and seeing a
wider range of student work.

The initial meeting attunes your teaching to the demands, structures and
assessment procedures of the course. The final moderation meeting assists
with standards.

Internal moderation I find beneficial, however, you don't really require a
structured folio to carry out internal moderation — a range of pieces of work
would suffice. Comments and discussion with other teachers is most useful.

Both English anc' Mathematics teachers provided a lot of responses to Question 8 regarding
the problems caused by moderation. Although many of the comments were interrelated e.g.
"The amount of clerical work involved is very time consuming which causes less time to be
spent teaching', the main problems mentioned were related to organising students to
complete work and keep their folios up to date, the amount of paperwork involved, the time
spent out of class at moderation meetings, and the interpretation of course requirements. It
must also be noted that approximately 12% of those who answered this question said they
had no problems with the moderation process.

The following comments highlight the problems teachers encounter in getting students to
complete work for the folio:

The biggest problem is motivating students to complete folios and assignments
on time.

Getting students to accept responsibility for the organisation and the
maintenance of folios. Filling out forms appears irrelevant and is so time
consuming.

Inability on the part of less capable students to understand moderation.

Impressing upon students the requirements for their folios and getting them to
take responsibility for their own work.

Making sure all tasks are completed. Having students in lower ability groups
organise folios for presentation is a nightmare.
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Other problems teachers mentioned were the interpretation of course documents, the lack of
inservice, and the actual process of moderation:

The internal moderation did not run smoothly as the senior teachers had not
had experience with final moderation meetings and did not have an
understanding of the process or standards.

Staff not reading course booklets is a nuisance.
Deciphering documents and information locked into the frameworks.

Understanding exactiy what should be the English folio. I believe the
requirements could be simplified.

Interpretation of Year 11 Language & Literature documents. These need
rewriting. Presentation and art work influences marks too much.

There are too many activities included in the folio as a product of a year's
work.

Inadequacy of the Applied Maths document.
Differing view of the moderator from the course document.
Determining suitability of assessment instruments.

There is insufficient information on the prccess — need inservice on
administrative details.

The whole process of moderation is poorly prepared and woefully inserviced.

The time line for moderation, the time taken in administration, and the amount of paperwork
involved were also commented on by teachers:

Folio requirement — students find this difficult despite TOO MUCH time spent
on organising and explaining during class.

Getting time off to attend moderation meetings and preparing for relief
teachers.

The time required for administration is ridiculous.

Timing — how to produce work before the first mid moderation and completing
the course before the final moderation.

Deadlines aré too early. Moderation does not help with personal teaching.

Teaching new teachers the process is time consuming. There are difficulties in
comparing students with vertical timetables.

Other comments included:

Standards are not high enough. The current process is teaching ki«s to
produce and not to think.

There are a lot of problems — getting students to keep their work, the amount of
paperwork, the amount of marking, restriction of folio requirements and the
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mini consensus meetings during which 1 am expected to moderate work that in
my school would not be accepted.

The biggest problem is forcing students to do work that I cannot personally
justify. Wider-reading is a problem because of time and educational
justification. Controlled wider-reading would be fine but personal choice I feel
is not necessarily educative. Making students write poetry and play scripts
seems to be a waste of time. Allowing them to do it is okay but a compulsory
part with equal weight to an objective of understanding whether work is
expository or argument seems ludicrous. It causes personal dilemmas for me.

Maintaining marks across classes of the same level, covering all assignment
types, ensuring student folios are complete, and what to do with interstate
students.

Question 9

Question 9 asked teachers whether they considered the moderation process contributes to
teachers’ professional development. They were asked to provide an answer on a five-point
scale ranging from 'strongly agree' to strongly disagree' and then to provide reasons for
their choice. Forty per cent of English teachers strongly agreed that moderation contributes
to teachers' professional development, 30% agreed, 10% disagreed and 5% strongly
disagreed. Fifteen per cent of Mathematics teachers strongly agreed, 39% agreed, 18%
disagreed and 13% strongly disagree. For both Mathematics and English 15% of teache:s
were uncertain. Graph 12 provides a pictorial presentation of teachers responses to this
question,

. Graph 12 Whether moderation contributes to ieachers' professional development
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As can be seen from Graph 12, 70% of English teachers were in agreement that moderation
contributes to teachers' professional development and for Mathematics, 54% were in
agreement and 31% disagreed that moderation promoted teachers' professional development.
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The following comments give an idea of the reasons why teachers agreed that moderation
contributes to teachers' professional development:

Provides access to experienced teachers who willingly provide course
information and teaching strategies. It is the only inservice currently operating.

Have witnessed the steady rise in general English standards — even though the ‘
clientele is unchanged.

Promotes sharing of ideas, strategies, problems and solutions. It helps less
experienced teachers and reinvigorates the rest.

Opens communication channels and encourages participation at all levels.

They have to accept accountability to students and parents. Teachers are forced
to choose work that complies to a generalised philosophical framework.

Yes at least it goes part-way to ensuring that all teachers are in touch with
current English teaching methods.

Interaction between teachers at consensus meetings. It provides support for
new teachers to courses. Sharing of ideas and strategies.

Mini consensus meetings allow teachers across the Territory the opportunity to
evaluaze their students’ work against that of other students. Teachers benefit
from getting together and sharing ideas. It gives teachers confidence in
awarding grades.

Obviously ¢ 'mini inservice' situation exists in moderation — planning, .
programming, techniques and approaches, standards, methods of assessment
and good ideas. All are covered.

When there are regular meetings, information and requirements to be met the
staff and students can only benefit.

Having to meet certain criteria and standards gives professional direction.

It makes you realise you have to justify to colleagues your marking process and
individual exercises/projects completed during the year.

With removal of most Maths inservice opportunity it provides for teachers to
get together.

By moderating other school's papers. teachers learn to set good exam papers
themselves.

Accountability of teachers.

The following comments were provided by teachers who did not agree that moderation
contributes to teachers' professional development:

Makes no difference there are other ways.

Mc-Aeration is unnecessary for professional development. Who wants to mark
work for two days?

How can it when it is the source of unnecessary strain?
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Moderation demands have caused many good staff to change subjects.

It seems that to get through the required amouny of work you need to know a
. little about a lot of things. The depth in the work becomes lost.

Teachers do :hange habits on the basis of moderation, but if they do not
- respect the views of those who moderate, why should they change?

Where do I find a definition of your term moderation process?
Moderation is simply a clerical exercise.

Teachers are so involved with the process there is no time for development.
The process is mainly paper shuffling.

Open to cheating, not by students but by teachers.
Teachers have no power in decision making.
A good subject senior can contribute much more.

Moderation should do but it hassles teachers. The Year 12 SAABSA model
should be aimed for.

Unnecessary administration and paperwork. The use of a standard i.e. the
Year 10 Maths exam takes away the need for any other moderation process.

Retards professional development because of the time involved. Acceptable
. tasks change for each moderation.

Employed as a teacher not a clerk.

A few comments were provided by those teachers who were uncertain as to whether
moderation contributes to teachers' professional development:

There is a tendency at moderation for some teachers (who appear to be long-
term acquaintances, if not friends) to push their own particular barrows very
hard, and with the uncertain result that the needs of new teachers either are
neglected, or lost in the process...There is, and I am sorry to have to say this, a
real appearance of power play over interpretation and development of
curriculum which defeats new arrivals.

Does contribute to professional development but so would other processes.

It could if it were truly professional but it seems to me to lack respect from and
trust in the teacher. A 'Big Brother' operating on fear is not likely, in my
opinion, to succeed. Teachers will produce their best work when they are
treated professionally and given some say in the process they are expected to
implement.

Learning new ideas is good but administration is a negative aspect.

Efficient teachers don't need checking they need a network. Inefficient
teachers need checking but I am not sure if the moderator is the right person.
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Question 16

Question 10 required teachers to provide a response on a five-point scale to the statement
"Moderation is achieving comparability of standards across the Northern Territory. The
scale ranged from 'strongly agree' to 'strongly disagree' as with Question 9. With English,
70% of teachers ‘agreed' or 'strongly agreed' that moderation was achieving comparability.
Only 1% of Mathematics teachers 'strongly agreed' that moderation was achieving
comparability and 37% 'agreed’. Forty-three per cent of the Mathematics teachers were
uncertain compared to 25% of the English teachers who gave ‘uncertain’ as their answer.
Nineteen per cent of Mathematics teachers were in disagreement that moderation was
achieving comparability as against 5% of the English teachers who 'disagreed’ or 'strongly
disagreed. Graph 13 shows this information. The second part of this question was a
request for teachers to explain their choice of answer. A selection of comments depicting
teachers reasons for agreeing or disagreeing follow Graph 13.

Graph 13 Whether teachers believe that moderation is achieving comparability of standards
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The following comments are from teachers who ‘agreed’ or 'strongly agreed' that
moderation is achieving comparability across the Northern Territory. Understandably most
of these comments are from English teachers:

Folios are carefully monitored by the moderator and consensus meetings
provide access to all teachers' work.

Rare that grades differ greatly.

Many teachers work in virtual isolation, even in secondary schools. Visitation
moderation helps achieve comparability in that the moderator sees a wide range
of samples of student work. Consensus moderation ensures that teachers have
access to a similar range of work.

All Year 10 students in the Territory are exposed to Narrative, Expository,

Descriptive, Non-Prose Writings and Media Activities...During moderation
these areas are checked more closely and rated for each student at a particular
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time of the year. Annually a review of procedures is made and ideas circulated
Jor best results. Coordination and coop- ration between students and teachers is
heightened as well as teacher—teacher and school~school cooperation.

(Comparability) is being achieved, not only in what contributes an A, B, C, bur
also the expectations that teachers have in the tasks they are asking students to
tackle.

Provides teachers with a much clearer understanding of the standards and
grades used and confidence in applying them.

The process, done in the efficient and professional manner to which we have
become accustomed, enables a very clear understanding to develop.

Students feel confident they are meeting similar standards.

Encourages teachers to work towards a reasonably uniform level and type of
achievement.

The following comments are from teachers who 'disagreed’ or 'strongly disagreed' that
moderation is achieving comparability across the Northern Territory:

After moderating Year 10 folios last year 1 disagree. There was so much
disparity in standards. Some teachers and students are taking an easy road to
JSSC and it is annoying for those of us trying to stick to Departmental
Guidelines. Some people don't moderate well at the meetings. It is all a matter
of perception.

Reguirements are interpreted differently by different teachers.

Moderation is way of keeping check on teachers rather than standards.

Easy to only make moderator aware of selective pieces.

Moderation can be biased. Aggressive and outspoken teachers get what they
want.

Exams would achieve comparabilty, moderation can be rigged.

Not possible to achieve because of the variety of schools, equipment, resources
available, courses and teachers.

Common curriculum achieves this, not moderation.
Forty-three per cent of Mathematics teachers ard 25% of English teachers were uncertain as
to whetl.r moderation was achieving comparability of standards across the Territory. The
following comments depict their views; the majority of comments are from mathematics
teachers:

Opportunity in the system to stack marks.

Not possible given the different conditions found in NT schools.

Some tea.aers don't grade students to what students deserve.

As work i~ marked over period of time, ideas of standards change over time
therefore it is not consistent.
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Does not improve standard of substandard schools.
From marking Year 10 Maths last year there is no comparability.
Classroom work not represented in folios.

With high turnover of staff and students it is difficult to keep everyone aware of
what is going on.

Comparability is being achieved, but not necessarily through moderation. If
students continue through to Year 11, grades are irrelevant.

Question 11

Question 11 asked teachers if they felt the student folio is a valid reflection of a student's
ability. Teachers were required to provide a response on a five-point scale ranging from
'strongly agree' to 'strongly disagree’. A total of 62% of English teachers were in
agreement, 21% were uncertain, and a total of 17% were in disagreement. Forty-nine per
cent of Mathematics teachers 'stronly agreed' or 'agreed’, 27% were uncertain and 24%
'disagreed’ or 'strongly disagreed’. Graph 14 provides this information graphically. The
second part of this question required teachers to explain the reasons for their choice of
answer. A sample of comments follows the graph.

Graph 14 Whether work required for the folio is a valid reflection of a student's ability

WORK REQUIRED FOR THE STUDENT FOLIO 'S A VALID REFLECTION OF A
STUDENT'S ABILITY - TEACHERS' VIEW

100 7

id English
%

O Maths

s ——
L]

Strongly Agree Uncertain Disagree Strongly
Agree Disagree

The following comments are a sample from teachers who were in agreement that the work
required for student folios is a true reflection of their ability:

Not only of student ability in a particular subject but of reliability and
consistency of student effort.

In my five years experience, the work requircd is a valid reflection of ability.
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Scope is sufficient to reflect ability.

At Year 11, I agree with work requirements. For Year 10, I feel that the work
required for English folios makes the task more difficult than it needs to be.

- Students are given many opportunities to perform to the best of their a.ility in
different activities.

Representative of their best work covered in the course.

With the number of work requirements, students need a consistent effort tc
enable their best efforts to be reflected.

The multiple aspects of students work reflects ability rather than one-off exam.

The following comments are a sample from teachers who disagreed that the work required
for student folios is a true reflection of their ability:

Students with conscientious teachers pass, students with slack teachers fail.

Moderaiion demands a strong work ethic from students so that can count more
than ability.

Reflects an ability only in the subject followed. There should be two English
courses offered at Year 9 - 10 (in Maths there are three). A student who does
not complete the folio is awarded an 'E’. This is not a reflection of ability but
rather of industry.

Too structured and too rigid. Year 10 folio is tedious, tiresome and lacking in
imagination. Really limits what you can do. Time wasted finishing pieces for
the folio and organising, not time efficient.

The most accurate reflection of student ability is the teacher's mark book. The
Jolio can be 'dociored up' to reflect skills beyond the student's capabilities.

Process system does not always reflect the student's true ability and actually
inflates what a student is capable of.

Dressing up work does not reflect student’s ability.

With rewrite and teacher's help a student's only real piece of work is the prose
under supervision.

Parental support as high a factor as student ability.

Too much guidance to be a real reflection of student ability. There is always an
opportunity for cheating.

No allowance for informal assessment (observation), everything has to be
marked.

The following comments are a sample from teachers who were uncertain that the work
required for students’ folios is a true reflection of their ability:

Students ability to cover the wide range of work requirements is reflected but
not their ability 1o write competently.
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Maybe more scope needed, possibly a section exhibiting the learning process
e.g. notes, exercises, writing practices, examples of developed writing.

Choosing their best pieces for folios. Process writing does not reflect their
true ability.

Redrafting process is wide open for teacher/parent/other student interference.

There is a lot of time spent on redrafting/revision. Students can produce
minimum folio requirements easily, yet do very little work in the subject for the
semester or year.

Probably, but not a dramatically better measure than exams.

Organisation and presentation of folders is more important than work included.

Question 12

Question 12 asked teachers whether they kept student folios during the year or whether the
students kept them. They were then asked to give reasons for their answer. At the Year 10
level in English it was reported by 73% of the teachers that teachers kept the folios. At
Year 11 English, 46% of teachers said they kept the folios while 54% reported that the
students kept the folios. For Mathematics at Year 10, 84% of the teachers reported they
kept the folios, while for Year 11, 62% said the students kept the folios. The reasons given
for the differences between Year 11 and Year 10 in the two subjects were that the students
in Year 11 are more responsible than those in Year 10 and that the Year 11 courses were
usually of one semester length which meant the students had to look after their folios for a
shorter period of time than at Year 10 where courses usually run the whole year. Graph 15
gives a pictorial view of this information. Comments from teachers are provided after the

graph.
Graph 15 Whether the teachers or students keep the folios
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Student is expected to be responsible for own progress and own possessions.
Vertical timetabling makes it unfeasible for the folios to be kept by one teacher.
Students must be responsible for their folio. Already, one of my more
irresponsible but capable students has lost her excellent folio. She'll now have
to work very hard and pay the price for her mistake.

Left in cupboard for constant student access for those students who desire to
leave them there, others keep their own.

The following comments are the reasons given for the teachers keeping the Year 10 English
folios and the students keeping the Year 11 folios:

Year 10 have not yet learnt to keep things that may be valuable at a later date and
have to keep things for the whole year.

Year 11 have to keep things secure for a much shorter time and are more
conscientious.

Year 11 can look after their own whereas Year 10 have difficulty.

At Year 10 keeping the folios for the students ensures student work ownership
and avoids loss. Year 11 keep their own.

At Year 10 it is still compulsory schooling for most and the courses are a year
long with a huge amount of work collected before final selection of folio pieces.

The following comments are the explanation provided for the teachers keeping both Year 10
and Year 11 folios:

Keeping the folios for both Year 10 and Year 11 students saves a lot of
headache and panic when it is time for moderation.

Students forget to bring folios at the required time or they get misplaced or lost.

I keep the folios in order to monitor progress in terms of minimum
requirements.

Teachers keep the folios as this is she policy of the school.

Quaestion 13

Question 13 asked teachers what they found to be the major problems in getting folios ready
for moderation. As many of the comments covered topics mentioned earlier only a small
number of those which raised other problems are mentioned here:

Reassessing and re-grading every piece as it is rewritten.
Comparison of units in a vertical system makes it difficult to organise cover
sheets. There is no need for students' Assessment Files 10 go to moderation.

Teachers need only take course outlines and assessment instruments and the
moderator should review student work during visits to schools.
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The moderation process is not established for vertically grouped or unitised
curriculum in mind.

Appearances more important than content resulting in trivialisation of courses.

Students have only limited access to files for revision as these have to be kept
by the teacher.

TIME requirements for ranking and converting grades into scores is a paradox.

Communicating requirements to students and persuading them to maintain
organisational standards throughout the process is very difficult.

Weaker students need lots of help meeting requirements. Sometimes I feel that
their needs might be more realistically served better in a less structured, skill-
oriented course.

Cover sheets for individual pieces needs simplifying. Students cannot complete
these unaided.

Wi;h students there will always be a small percentage who exercise their right to
fail.

The sheer numbers when you are teaching four moderated subjects creates
many problems.

Questions 14 and 15

Questions 14 and 15 asked teachers how sure they were that the assignment work handed in
by students for moderation is the studeni's own work and whether the the ownership of
student work posed a problem for moderation. With English, 90% of the teachers did not
see a problem with ownership. Their explanation for knowing that work is the student's
own is that the initial preparation of pieces is done in class, they work with students and get
to know their 'style' and the Prose Under Supervision exercise serves as a check. For
Mathematics 50% of teachers felt there was a problem with ownership of assignment work
as the Mathematics work is more uniform, and if students work together, especiaily on a
computer, a printed correct answer which may not be the student's own is hard to detect.
However, as the Assessment File contains students’ tests and other classwork, this was not
a major problem for moderation of student files. As comments were very similar only a
small number covering the range of comments are included here:

Some plagiarism but moderation assists in picking this up.
You see their work in class. Need to question any dramatic improvement.

From experience generally evident from the standard of work.
Prose Under Supervision is a further check.

Most students produce their own work. A teacher usually knows their
student's ability.

Usually students do their own work and this process also enables you to look at
first drafts. However, students have told me it is common to borrow completed
folios and use other students’ work. 'It's not hard to produce a first draft from
a final essay'.
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D afting is done in class and there is lots of discussion on an individual basis,
particularly with weaker students to build up confidence to ensure they do not
seek outside help.

Not a problem. Iwould be extremely surprised if much got past a consensus
moderation.

If teachers regular’~ sight work in progress and discuss it shen there is no
difficulty.

Some students and parenss will do anything to achieve impressive rcsults.

If great similarity students lose marks. Most students are competitive s0 do not
share their work with others.

Questions 16 and 17

Question 16 asked teachers in what ways moderation promoted student learning while
Question 17 asked them in what ways they felt moderation inhibited student learning. There
was a range of comments provided in answer to these two questions. For both questions
several teachers answered 'mone' to each or both of the questicns i.e. they felt that
moderation does not promote student learning or that moderation does not inhibit learning.

The main reasons teachers saw for moderation promoting student learning were that it
encouraged them to try harder, take pride in their work, gain organisational skills, meet
deadlines and indirectly through improving teaching. The following comments are a
sample from teachers with regard to this topic:

Students become motivated to compete against students Territory-wide.
Moderation also ensures variety of work instead of tests.

Good teaching only promotes learning. Moderation makes teachers accountable.
Students take pride in work if it is shown to others.

Moderation provides feedback from several sources. It allows students to
produce a physical document they can be proud of. It gives them confidence.

Moderation ensures staff teach a variety of genre, oral work etc. It ensures
students are not neglected. Teachers have a professional responsibility to meet
Jolio requirements.

Forces students to take responsibility for their own work/organisation and
meeting criteria and deadlines.

Students feel their work is worthwhile — it is taken seriously.

Encourages drafting, experiment, risk taking, consultation with teacher and

peers, pride in the finished product, clear objectives.

Students learn to organise their own work and take responsibility for the
contents of their folios. They lzarn to negotiate tasks and to evaluate their own
program and progress. :

It promotes a sense of achievement and therefore pride in work. It provides a
focus for the year's work and a proof of a range of writing and oral skills.




The students themselves become very aware of the reality of relativity and
competition and comparability.

Gives them the idea that standards are important and that their effort is rewarded.
For ESL and Special Ed students it may have a negative effect since they need
more time %o attain ihose standards, or perhaps those standards are unrealistic.

Moderation allows for writing development. It allows a greater range and
variety of tasks and writing forms.

Teachers have lots more ideas about standards across their form and Territory.
Shared ideas too help teacher inservice therefore leads to a more dynamic
classroom in which to learn.

Actively inservicing teachers which encourages and reinforces approaches in
class which results in promotion of student learning. Standards are clear -
teacher’s judgement is reinforced. New ideas, strategies and aporoaches
constantly re-inspire the teacher.

It promoies an orientation for the teacher which inevitably flows on to students.
All aspects of the process makes better teachers and better courses which in turn
means learning.

Keeps teachers and students to a constant pace and on line with curriculum.
Rather than cram for exams students acquire skills throughout the course.

Moderation promotes student learning because students actually become aware
of their own thinking processes from discussion through the drafting stages to
their final piece.

It makes students interested in their work and therefore must encourage learning.
Folios give students a purpose and pride in their work.

The main reasons teachers saw for moderation inhibiting student learning were:

Students think all work is just for testing and assessment. It limits learning
especially when combined with exams.

Moderation puts a time limit on topics. There is no epportunity for extension
work, cr extending brighter kids.

Takes time away from tasks which do promote learning. Teaching is restricted
to the way the moderator deems appropriate.

Rigid structure removes all opportunity for genuine teaching.

Oral activities not included.

Restricts in depth study of interest, what has 0 go in the folio becomes the
focus of what is taught — it doesn't have to gc in the folio students don't see
the need to do it.

Some can't cope with the pressure of 'keepin up’. It does not indicate how
much a student has improved.

Cannot specialise or pursue a particular topic because of the range of
requirements.




Too much emphasis is placed on the folio, on appearances and on the
moderation requirements. This concentration is at the expense of individual

‘ student needs. There exists an inflexibility that inhibits the spontaneity often
associated with 'good’ teaching.

. Students only interested in fulfilling minimum requirements. It is difficult to
motivate students to work after moderation and exams/folio.

The less time spent on the course due to organisational and clerical
responsibilities the less learning/teaching time. Moderation puts constraints on
both teacher and student.

Restricts and inhibits the ability to digress and explore other ideas that may arise
Jfrom the study of a unit.

It hinders lower level students as it dominates the type of work that has been
done instead of basic literacy work.

Questions 18 and 19

Question 18 asked teachers if they felt moderation placed undue stress on their students and
Question 19 asked them whether moderation caused undue stress to themselves. At both
the Year 10 and Year 11 levels in both subjects, approximately 70% of teachers said they
felt moderation did not place undue stress on their students. As far as stress on themselves
was concerned, 72% of Year 10) Mathematics teachers and 61% of Year 11 Mathematics
teachers said moderation caused them undue stress. For English, only 40% of Year 10
teachers and 38% of Year 11 teachers said English moderation caused them undue stress.
Graphs 16 and 17 show this information. Comments as to why teachers felt moderation
caused undue stress on themselves or their students are included after each graph.

Graph 16 Whether teachers thought moderation placed undue stress on students
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The following reasons were given by English teachers who felt moderation places undue -
stress on their students:

Rather than enjoying iearning the emphasis always comes back to the notion of
getting marks and having a good folio.

Yes on some students. I have observed some students who are constantly told
to get an outstanding piece of work into their folio react and then throw in the
towel. '

Students maintain that step from Year 10 to Year 11 it too severe.

Moderation causes stress for students with a non-English background and
those transferring from interstate.

Moderation causes stress on the students who aren't clear about folio
requirements.

It places stress mcre on students in the lower levels. They are there because
they are less competent. There should be some alternative which moderates
their progress.

Too much responsibility for Year 10 causes stress. They have too much
paperwork and have difficulty meeting deadlines. Moderation is threatening to
lower-level students and other moderated subjects add to the stress.

Some see moderation as an ‘ogre’ and dread the process of having to master all
the genres.

The stress comes from having to do exercises that have no relation to other

subjects. Writing stories etc while studying a novel becomes meaningless but it
has to be done regardless.

The following reasons were given by Mathematics teachers who felt moderation places
undue stress on their students:

Students are devastated if a poor piece of work must go in the folio. Part of
ass?ssment is for student feedback, however, miich of this type still ends up in
the folio.

SSC is valueless, students put more worth on the 'list’ than on the year's
work.

There is the burden of other subjects and exams. Students have no room to
move. They can learn from mistakes but no time to do so. Moderation in all
subjects is asking too much too soon.

Those most affected are triers rather than brilliant.

Students panic at lost work. Why not moderate school curriculums?

Students are always working against a time limit rather than having time to
master a topic before being tested.

Projects are very demanding on student time and input. I am concerned at the
load we put on our students.
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Graph 17 Whether teachers thought moderation placed undue stress on themselves
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These comments are from English teachers:

You do not want to be seen to be letring the team down so you become
obsessed with ensuring that all students are keeping work for their folios.

Too many meetings.
- There is definitely a competitive strand which is unhealthy.

The job is to teach but there is more and more time being spent on paperwork.
Chasing students for work causes stress.

Yes — but how can you get teachers organized.

Who is being moderated, the student or the teacher? It is up to the teacher to
make sure folios are not bad, otherwise this is a reflection on the teacher.

Mathematics teachers made several comments as to the reasons moderation caused them
stress. Below is a sample of their comments:

The workload keeps increasing particularly if more than one year level is
maoderated.

There is too much paperwork and deadlines to be met. The exams are too
early.

The workload is greater on teachers teaching moderated subjects. Lighter
teaching duties could help relieve this situation.

1 have insufficient Fnowledge of the process, much more inservice is needed.

. Moderation is a waste of time and ere- ;y. Why noi rely on the exam as the
sole moderation tool. Set out the topics vind rely on teuchers’ ability to teach.

32
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The responsibility of organising folios causes stress. Have only teacher’s files
moderated and more visits by the moderator.

1 dislike being judged by others not qualified by experience to do so.

I find moderation stressful because I am a conservative traditionalist teacher, .
not very creative.

There is too much irrelevant paperwork with no contribution to teaching.

Question 20

Question 20 asked teachers at what level they felt moderation should be introduced and to
provide reasons for their answer. With English, 52% of the teachers said moderation
should be introduced at Year 10, 18% said Year 11, 7% said Year 12, 7% said Year 9 and
16% said Year 8. With Mathematics, 33% thought Year 10 an appropriate year level, 44%
said Year 11 and 14% said thers should be no moderation. Graph 18 shows information on
this question in a pictorial form. Comments follow the graph.

Graph 18 The year level at which moderation should be introduced.
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The following comments are from English teachers who felt moderation should be
introduced at Year 10:

Students mature enough to take responsibility and make decisions.
Year 10, Year 8s and 9s are not mature enough to undergo moderation.
Year 10. This allows Years 8 and 9 more time for learning with less pressure.

Year 10. Students are better able to assume the responsibilities associated
moderation at this age.




They are ready to focus more on the forms and styles of writing after junior
years of modelling and production.

There would be too much work for teachers if other levels were involved.

Not before Year 10. Even at this stage students struggle to take responsibility
. for their own work.

Could be too much responsibility for younger children.
Year 10 as students can become familiar with the process before senior years.

If it is attempted earlier in this form the students may never receive enough
learning to ever write formally and objectively.

This is when kids start leaving and it's a fair way of obtaining a grade
indicative of their abilities. It is also good preparation for Years 11 and 12.

The following comments are from English teachers who felt moderation should be
introduced at Year 11:

Introduce at Year 11 as the students at least have some commitment to their
education.

Senior secondary only, where there are fewer subjects being undertaken by a

student, and a student is doing subjects of histher choice. There would seem to
be more motivation at th.s tevel. Year 10 is too early.

Some teachers felt Year 12 was more appropriate for the introduction of moderation:

Year 12 or possibly second semester Year 11. Junior school should be left to
learning social and academic skills and knowledge.

By this time the confidence and abilities of students are well established and
they are just that little bit more aware and ready for this process.

The following comments are from Mathematics teachers who felt moderation should be
introduced at Year 10:

Year 10 to ensure a common standard before Year 11.
Year 10 as this is the end of compulscry schooling.
Preparation for senior studies.

Students are mature enough to be challenged on responsibility for their work.

The following comments are from Mathematics teachers who felt moderation should be
introduced at Year 11:

Year 11 as the Year 10 folios are not important.

Year 11 as Year 10 students have many other developmental tasks to do, they
should be allowed to learn from mistakes.
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The moderation process fits the nature of Year 11 courses, but not the Year 10
course. A more general approach is needed jor Year 10.

Can see no reason for moderation earlier than Year 11.
Studenss do not leave at Year 10.

Year 11, moderation does not suit schools with vertical timetables.

Question 21

The last question on the questionnaire asked teacners to provide suggestions as to the
process which could be used if moderation was extended to other subjects. Some teachers
took this cpportunity to say that they felt moderation should not be introduced to other
subjects while other provided some interesting commenis. A sample demonstrating the
range of comments is provided below:

Please do not include research/investigations projects in every other subject.
These are so demanding on students and lead to so much stress at home and in
the classroom. Please set some end points in Science, throw out SACE [Social
and Cultural Education] in favour of World Geography and let teachers plan
their own way to achieving end points.

Crazy to get into folios below Year 11. As most students go on to Year 11 the
JSSC is useless.

Folios to represent whole year's work instead of exams.

Consensus moderation has an inservice role and visitation provides a common
element.

Modify the folio system so that the folio is a sample which verifies a grade
awarded instead of the folio being the absolute basis for grading.

SACE [Social and Cultural Education] might follow similar lines to English.

Use to check consistency of star.dards orly. Do not allow the process to
become the central focus as appears to have happened in English. Introduce a
simplified process.

Have meetings at the beginning and end of each course with 1 — 2 moderator
visits for each-unit. That would allow ample time for requirements to be met.

Every student should do the same tasks on the same topics.

Follow the English model which over the years has developed to be a
streamlined process. Mini-consensus at Year 10 helps overcome huge
numbers. Clear guidelines at meetings vital. Clear curriculum documents vital.
Initial consensus necessary for new teachers. Moderators visit vital to provide
back-up and help alleviate any problems.

A common agreed curriculum must first be established. This would then
establish common tasks that can be moderated.

Meeting at the beginning of course, visit by moderator, then final consensus
meeting.
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Keep moderation paperwork to a minimum, external moderator visit more
acceptable than consensus.

Set uniform assignments and ensure marking is uniform.
One which requires a minimum of teacher record keeping.
Make time allocation so teachers do not lose teaching time for moderation.

Use a process that moderates syllabus and assessment instruments within the
school not moderation of student’s work. This would eliminate vast amounts
of administrivia (and save vast amounts of paper and filing cabinet space).

The following commients are from teachers who feel that moderation should not be extended
to other subjects:

Don't extend to other subjects.
Send guidelines of standard and trust to teacher's professionalism.

Don'’t have external moderation. Introduce internal assessment within the
school and still have an external exam.

Heaven forbid. Streamline it more, let the guidelines reflect an element of
choice. Rigid prescription does not engender creativity. Let's get away from
written work being the sole basis for assessment.

Just provide examples of work and grade allotted to it.

I suggest strongly that it is rot extended. Professional development can be
better achieved in other ways, but if it is extended I recommend the process be
kept “local’ as much as possible e.g. visits to schools by moderators from
others schools with professional development orientation as the major focus.

Who wants to compare the kids ~ may be more productive to spend the
considerable $33 on teacher inservicing.

SUMMARY

The majority of teachers who answered the questionnaires were well experienced and
considered that they had a good understanding of the moderation process, especially in their
individual subjects. Most of the teachers (over 70% of the English teache.. nd
approximately 90% of the Mathematics teachers) said that teaching moderated subjects
involved a greater workload than teaching non-moderated subjects. However, if given the
choice to teach moderated or non-moderated subjects, the majority of English teachers (80%
at Year 10 and 75% at Year 11) said they would prefer to teach moderated subjects while
with the Mathematics teachers, 75% of Year 10 teachers said they would prefer to teach
non-moderated Mathematics and 55% of the Year 11 Mathematics teachers said they would
rather their subject be non-moderated. The reasons teachers gave for preferring to teach
moderated subjects were that the moderation process allowed for professional development,
produced comparable standards and was 2 fair assessment systemn. The main reasons given
for preferring non-moderated subjects were that moderated subjects entail extra work, they
are educationally limiting and they cause stress for teachers and students.

Questions 7 and 8 asked teachers what they saw as the benefits and problems associated
with moderation. As mentioned, the aspects which teachers found most beneficial from the
moderation process was that of professional development. The main problems teachers
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encountered with moderation included the amiount of clerical work involved, the time spent
out of school at moderation meetings, getting students to adhere to folio requirements, and
the interpretation of course requirements.

With the question of comparability of standards, 70% of English teachers thought that
moderation helps achieve comparable standards while only 38% of the Mathematics teachers
thought moderation was achieving comparable standards. A number of teachers, (25% of
English teachers and 43% of Mathematics teachers) were uncertain as to whether
moderation is achieving comparable standards across the Territory.

Questions 11 to 15 related to the student folios. Question 11 asked teachers whether they
felt the student folio is a valid reflection of a student's ability. For English, 62% of teachers
agreed that the folio reflects student ability as they felt the folio allowed for a wide range of
student work to be included, 21% were uncertain and 17% did not agree. Some of the
reasons for thinking the folio does not reflect a student's ability were that work
requirements are too rigid and that the redrafting process inflates what students are really
capable of. For Mathematics 49% agreed, 27% were uncertain and 24% disagreed. Of
those who agreed, many felt that a file of assessments is better than a one-off examination.
Some of the teachers who were uncertain as to whether the folio showed a student's ability
or disagreed that it did, felt that it was restrictive and was not a better measure than exams.

Question 12 asked whether the teacher or student kept the folios during the year. Generally
speaking, teachers of Year 10 kept the folios because at Year 10 the course ran for a full
year and Year 10 students were more likely to lose folios, whereas at Year 11 the students
kept the folios as they were considered to be more responsible and also because at Year 11
courses usually only run over one semester.

Questions 14 and 15 asked teachers how sure they were that the assignment work handed in
by students for moderation was their own work. In general the English teachers did not see
a problem with ownership while for Mathematics, half of the teachers said it was hard to
detect if assignment work was not the student's own, but they felt this was not a problem as
there was adequate check on student's performance with other measures such as tests.

Questions 16 and 17 asked teachers in what ways moderation promoted or inhibited student
learning. The main reasons teachers saw for moderation promoting student learning were
as motivation, gaining organisational skills, forcing them to meet deadlines and indirectly
through improving teaching. They felt moderation inhibits learning because it does not
allow students time for extension work, there is too much emphasis on assessment causing
students to think this is all school is about, it causes stress, and it hinders lower ability
students because there is no time to spend on basic literacy work. Some teachers felt that
moderation neither promotes or inhibits student learning.

With the question of stress, approximately 70% felt that moderation did not cause undue
stress for their students. However, for themselves, 70% of the Year 10 teachers
Mathematics and 61% of the Year 11 Mathematics teachers said moderation caused them
undue stress. With English, approximately 40% of the teachers said moderation caused
them undue stress. Some of the causes of teacher stress appeared to be the extra workload
associated with moderation, the number of meetings, the amount of paperwork required,
organising students to meet deadlines and the responsibility of making sure student folios
are presentable.

Questions 20 and 21 related to the introduction and extension of moderation to other
subjects. Although the question of whether moderation should be extended to other
subjects was not asked directly there were a number of comments which indicated teachers
did not want moderation extended. In answer to the question of the appropriate year level to
introduce moderation 52% of the English teachers who answered the question said Year 10
as they felt students were old enough to take on the responsibility and it was good practice
for Years 11 and 12, 18% said Year 11 because they felt students have more commitment to
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their education, with smaller numbers saying Year 12 or Year 8 or Year 9. With °
Mathematics 33% said Year 10 as they felt it was good preparation for senior studies and
that it ensured a common standard before students entered senior secondary, 44% said
Year 11 as they felt the process was more suited to the nature of Year 11 courses and that
students did not leave at the end of Year 10. A few said other year levels and 14% said not
to introdace it at all. As to suggestions for the process which could be used, several
comments said the folios should be simplified, others suggested curriculum and assessment
instruments should be moderated rather than students' work, while a couple of comments
indicated that clear curriculum documents and guidelines about moderation should be in
place before moderation was introduced.
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6 VIEWS OF STUDENTS

INTRODUCTION

To obtain responses from a sample of students throughout the Northern Territory, contact
was made with each school/college and subject seniors asked to select classes in which to
administer questionnaires. The seniors were asked to select one English class and one
Mathematics class which included students of varying abilities or in larger schools to select
two classes in each subject with students of varying abilities. The size and the type of the
school determined the number of questionnaires sent to the school for administration by
classroom teachers or the number administered by the evaluator during visits to schools. A
total of 274 Year 10 students from thirteen different schools/colleges completed
questionnaires and 177 Year 11 students from seven schools/colleges completed
questionnaires. All types of schools, i.e. comprehensive high schools (Years 8-12), high
schools (Years 8-10), secondary college: ™ zars 11 and 12), and area schools (Transition—
Year 12), both government and non-government, were represented.

The aim of this questionnaire was to get students' views on the moderation process. The
questionnaire covered topics such as: the students' knowledge and understanding of the
moderation process; whether they had been provided with an outline of work requirements
for both English and Mathematics; whether they knew how their work would be assessed
and how important it was for them to know what was expected in each subject. They were
also asked: whether they themselves kept their folios or whether the teacher kept their work;
whether they found it difficult to complete work; whether the work that went into folios
represented the full range of class activities; what they saw as the benefits and drawbacks of
moderation; and whether they felt moderation should be extended to other subjects.

FINDINGS
Questions 1 and 2

Questions 1 and 2 asked students if they had an outline of work requirements for each
subject and whether they knew how their work would be assessed. At the Year 10 level in
English 94% of the 256 students who answered this question said they had an outline of
work requirements with 88% indicating that they knew how their work would be assessed.
For Mathematics the percentages were less, with 71% saying they had an outline of work
and 72% saying they knew how their work would be assessed. Figures were similar for
Year 11, with 93% of the 177 students who answered the questions concerning English
saying they had an outline of work and 90% indicating that they knew how their work
would be assessed. In Mathematics 77% of the 145 who answered the question knew their
work requirements and 80% said they knew how their vwork would be assessed. Tables 10
and 11 give a summary of this information.

Table 10 Whether students have an outline of work requirements

SUBJECT | Year10Yes | Year 10No { Total Year 10 | Yearil Yes | Year 11 No] Total Year 11
English 241 (94%) 15 (6%) 256 165 (93%) 12(7%) 177
Maths 160 (71 %) 65 (29%) 225 112 (77%) 33(23%) 145

Table 11 Whether students know how their work will be assessed

SUBJECT | Year 10Yes | Year I0No | Total Year 10 | Year11Yes | Year 11 No| Total Year 11
English 227 (88%) 31 (12%) 258 160 (90%) 18 (10%) 178
Maths 161 (72%) 63 (28%) 225 112 (77%) 33 (23%) 145
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Question 3

Question 3 asked students how important it is for them to know what work they are expected
to do and how this work will be assessed. They were asked to answer this question on a
three poini scale of 'very important', ‘important' and 'not important’ for each of the two
subjects, English and Mathematics. For both subjects, at both year levels, 9% of students
felt it important or very important that they be informed of what work they would be
required to do and how it would be asscssed. Graph 19 gives a summary of this
information.

Graph 19 The importance of knowing what work is expected and how it will be assessed
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Question 4

Question 4 asked students whether they had come across the term 'moderation’. A greater
number of students reported they had come across the term in regard to English, with fewer
reporting they had come across the term in Mathematics. At the Year 10 level in English
86% of students reported that they had come across the term while the figure was 76% for
Mathematics. Fourteen per cent of students did not give an answer for this question with
regards to Mathematics while only 3% did not give an answer for English. At Year 11, the
figures in answer to Question 4 were 94% for English and 77% for Mathematics. Table 12
is a summary of this information.

Table 12 Whether students had come across the term ‘'moderation’

SUBJECT | Year 10 Yes | Year 10No | Total Year 10 | Year 11 Yes | Year 11 No| Total Year 11
Englich 222 (86%)| 36(14%) 258 168 (94%) 10 (6%) 178
Maths 170 (76%) | 54 (24%) 224 110 (77%) 33 (23%) 143
- 92
100




Question 5§

Question 5 asked students to explain what they understood by the term 'moderation’. As the
answers ranged from students who had a good understanding to those who had little
understanding, the information was analysed into three categories. There were many
students (25% of the Year 10 students and 20% of the Year 11 students) who did not
answer this question. At the Year 10 level, 20% of students understood the term
‘moderation’, 30% had partial understanding and 50% had very little understanding. The
figures were similar for Year 11 with 18% with a good understanding, 26% with partial
understanding and 56% with little understanding as shown in Graph 20. To demonstrate the
range of answers to this question, from those who had little understanding of the term to
those considered to have a good understanding, a sample of comments is provided after the

graph.
Graph 20 Students' understanding of the term 'moderation’
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The following comments have been arranged to show the degree of understanding of the
term ranging from 'little understanding' to a ‘good understanding’:

You get moderated on your folio.
Some special people come from Darwir (Moderators) and mark your work.
Assessment of the year's work for JSSC.

Where the work you have done is looked at by people (not from your school)
and give you a grade.

An exam used to decide whether or not you can pass Year 10.
Someone apart from your teacher is marking it.

Moderation means to put all your work in a folder, your best work and it is
moderated or graded by many teachers and the final grade is decided.
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VBring"ng all assessment marks together to find out a set standard.
An external marking system v/herz work from different schools is compared and
marks allocated.

Your marks are reassessed by other teachers so you are not marked too hard or
too easy. You get the mark you deserve.

The moderator goes through your work to see if the grade you have been given
is fair, and also to compare your work with other scheols. Also to make sure
that the way teachers are marking the work is not too harsh or easy. :

Being assessed fairly and comparatively to other students so that you know that
the mark received is the real standard you have achieved. It is different schools
comparing their students work and marking strategies.

Question 6

Question 6 asked students if they thought it possible to compare individual grades in the
same subject between classes taken by different teachers. They were asked to give an
answer on a four point scale ranging through 'strongly agree', 'agree', 'disagree' to
'strongly disagree'. At the Year 10 level, 58% agreed or strongly agreed that it is possible to
compare grades, while 42% disagreed or strongly disagreed. The figures for Year 11 were
similar with 57% agreeing or strongly agreeing and 43% d-sagreeing or strongly
disagreeing. Graph 21 shows the distribution of students' answers for this question.

Graph 21 Whether students think it possible to compare grades

WHETHER STUDENTS THINK IT POSSIBLE TO COMPARE GRADES IN THE
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Question 7

Question 7 asked whether teachers had explained what pieces of work are required in the
'folio'. As will be seen from the following summary there is a difference between the
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answers given for Mathematics and those

given for English. This difference may be due to

the fact that terminology for the two subjects varies. In English students are required to

place their work in a 'folio' while for Math

Table 13 provides a summary of this information.

ematics the work is placed in an 'assessment file'.

Table 13 Whether teachers have explained what pieces of work are to go in the folio

SUBJECT | Year 10 Yes | Year 10No | Total Year 10 | Year 11 Yes | Year 11 No| Total Year 11
English 247 (96%) 10 (4%) 257 165 (92%) 14 (8%) 179
Maths 116 (51%) 110 (49%) 226 47 (36%) 82 (64%) 129

Questions 8 and 9

Question 8 asked students whether the ‘folio' represents the full range of class activities and
Question 9 then asked students who answered 'no' to Question 8 to suggest other activities
that they felt should be included in the folio. Table 14 provides a summary of the answers
for Question 8 followed by some examples of students' suggestions from Question 9.

Table 14 Whether the 'folio’ represents the full range of class activities

SUBJECT | Year10Yes | Year 10No | Total Year 10 | Year 11 Yes | Year 11 No | Total Year 11
English 198 (77%) 60 (23%) 258 132 (77%) 39 (23%) 171
Maths 140 (64%) 79 (36%) 216 74 (51%) 56 (43%) 130

A number of students felt that oral work should receive more attention and suggested the
following:

Oral work should count for more.

Speech activities e.g. debate, public address.

Recordings end videotapes of speeches.

A cassette of a speech you did.

There is no way you can show moderators how you work out of class on an
excursion or in a debating room, you can't put that in your folio. English is not
only writing essays.

More oral work and reading logs, excursions and assignments.

Others suggested that reports on excursions, class tests, drama etc, should be included. The
following comments indicate this:

Excursions and drama.

Book reviews, excursions, plays.
Poetry, drama, excursions.
Assignments and excursions.

Reports of extension activities e.g. excursions.
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Others suggested reducing expository writings:
Debating, class tests, reduce expository writings.
Less expository work.

Other comments were:
Only one example of each genre allowed.
Personal journals.

Own stories.

Quiestion 10

Question 10 asked students to rate, on a five-point scale, the degree of difficulty ‘hey
encounter in completing work requirements. The scale ranged through 'very difficult',
'difficult’, ‘easy’, 'very easy' and ‘don‘t know'. Only a small percentage of students in
both Year 10 and Year 11 said completing the work was very difficult or very easy,
however, there were approximately equal numbers who said completing the work was either
difficult or easy. For Year 10, 43% and 28% respectively for English and Mathematics said
completing the work was difficult and 34% and 33% respectively said it was easy. At
Year 11, 34% said completing work for the English folio was difficult while 39% said it
was easy and for Mathematics 25% said it was difficult while 38% said it was easy. Part
two of this question asked students to provide reasons for their choice of answer. Grapa 22
provides a view of the answers from Year 10 students and Graph 23 summarises the
information provided by Year 11 students. A sample of comments on why students, at each
yea;; levelhfor each subject, found the work difficult or easy to complete is provided after
each graph.

Graph 22 Difficulty encountered by Year 10 students in completing work for the folio
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Reasons identified by students for considering English easy to complete were: they knew

what was expected of them, much of the work was normal classwork, they were given dates

for completion of work, and the teacher provided help. The following comments are a
. sample of Year 10 students' reasons for considering English is easy or very easy:

I know exactly what is expected.
1t is all set out and you know what you have to do.
English — we know exactly what we have to do and when it has to be done.

Work is not hard, can be done in ciass with help of students and teacher.

English - it is very easy for me because it is normal class work and it has to be
done to pass anyway. Transferring it into the folio is not a problem.

English is easy, just a matter of completing the work.
We have enough time and the teacher is always available for help.
1 like English, I find it easy and my teacher helps me a lot.

Planning — If the teacher sets me an assignment and sets a date, I can have it
completed before that.

English — I find most of the pieces easy to do because our teacher will help us if
we need help and there is often a set date.

The following comments are a sample of Year 10 students' reasons for considering
Mathematics easy or very easy to complete:

. Mathematics — enough time to complete work.
Most of the items are tests which are done in class.
Maths is fairly easy because our exams are put into the folio.
Maths - know exactly what is required.

Maths - all of the work done in class goes into the folio. In English most of the
work we do for the folio has to be done at home.

Maths is either right or wrong. English — depends whether teachers like the
topic you write about e.g. they will mark you down for a horror story.

Maths - you don'’t have to complete that much extra work for folio. English —
more work.

Know exactly what is expected.

Because our teachers keep our folios and place any necessary work in it when
completed.

Reasons identified by students for considering English difficult were: the limited time to
complete assignments, that it has not been explained well, there is too much time spent on
redrafting pieces and that some of the work is difficult. The following comments are a
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sample of Year 10 students' reasons for considering English difficult or very difficult to
complete:

Limited time and assignments are hard.

I find completing work on time difficult and always have to rush it.
English — time insufficient to complete all of the work.

English — I don't know how to do the different styles of writing.
Teacher doesn't explain it well.

Some trouble in underst*nding some areas.

Did not understand requirement, too demanding, excludes some of our best
work.

In English we have set times to complete assignments, ii seems a little harder 1o
organise time and get my work done early.

In English there is too much time on redrafting.

English — difficult to get the work done because I am a slow reader.
English is hard because I don't like reading.

English - 1 find it difficult to keep all the work especially from first term.

It is very difficult because you have so much work in other subjec ts as well as
Maths and English.

The following comments are a sample of Year 10 studenis' reasons for considering
Mathematics difficult or very difficult to complete

English is explained well, Maths gets little explanation.
Some of the work I can't understand. 1t is not explained well.
Limited time to complete work. The assignments are hard.

Mathematics — we ar: supposed to have assignments in our folios, yet we have
not been given an ass.gnment.

Maths - you don't get a choicc of what goes in your folio.

Maths — you must get good marks in tests and assignments for a reasonable
mark.

I find English easy to complete because most of the time I keep everything up to
date. Maths I find hard to complete because some of the topics are hard to
understand.

Maths — difficult to complete the work that is expected because I don't know
what is expected.

We haven't been told the requirements for our Maths folios.
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Graph 23 Difficulty encountered by Year 11 students in completing work for the folio.
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The following comments, which revolve around knowing what is required, knowing the
due dates and keeping up with *work, are a sample of Year 11 students' reasons for
considering English to be easy or very easy to complete:

The work requirements are known.

You just have to keep up and complete and hand in your work on time and do the
best you can do.

Very easy if you know what you are doing.

Completing work for the folio is not a problem if you plan and are consistent in
doing the work when it is given.

Onie knows what is needed.

Always ei.. 4gh time given to complete.

Due dates are given.
The following comments, which relate mainly to time limitations, the amount of work
required and redrafting work, are a sample of Year 11 students' reasons for considering
English to be difficult or very difficult to complete:

A lot of work required for the time allowed.

Too much pressure to get work completed on time.

Too much rush — not enough knowledge of what is required.

Hard to keep up with standards with other deadlines to meet.




It is always difficult to get things done in tim>. 1 never know when to stop
swapping and changing words until I don't have enough time left.

Not enough time. Moderation causes pressure on students and teachers.
There is a lot of work to complete.

Re-writing pieces to get a better mark.

Many of the Year 11 Mathematics students felt that Mathematics was a straightforward
subject and was easy to complete if work was completed when given. The following
comments are a sample of Year 11 students' reasons for considering Mathematics easy or
very easy to complete:

Not so much work to do, no problems.

Mathematics is straightforward.

Able to complete the work easily.

Plenty of time to complete.

Okay if you do the work when set.

If you keep up to date with werk requirements it is relatively easy.

If you do your work on time there isn't any hassle.
The following comments, which appear to relate mainly to students not understanding work
requirements, are a sample of Year 11 students' reasons for considering Mathematics
difficult or very difficult to complete:

Don't understand the work.

Requirements not known.

Maths is difficult because you have to keep all tests.

Don't know the work.

Moderation places stress on students and teachers.

Question 11

Question 11 asked students whether they themselves kept their folios or whether their
teachers kept their folios in each of the two subjects. Table 6 indicates that at the Year 10
level approximately half of the students said that they themselves kept their English folios
while the other half said their teachers kept their English folios. This varied somewhat
from the teachers' answers for this question with 73% of Year 10 English teachers saying
they kept the folios for their students. For Year 10 Mathematics, 77% of the students who
answered this question said their teachers kept their folios (84% of the teachers who
answered questionnaires said they kept students' folios). Of the total number of Year 10
students who returned questionnaires, 19% did not answer this question with regard to
Mathematics while for English only 4% did not answer the question. As discussed with
Question 7, students may have been confused with this question as in Mathematics the
'folios' are referred to as ‘assessment files' in Year 10.
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At the Year 11 level, 63% of students said they were responsible for keeping their English
folios while 61% said they kept their Mathematics folios. These figures were similar to
those provided by teachers for this question. Twenty-nine per cent of Year 11 students who
returned questionnaires did not answer this question with regard to Mathematics while only
5% did not answer it for English. From discussions with the Mathematics Moderator, it
appears there is less emphasis on keeping set pieces of work in a Mathematics folio or
assessment file at Year 11, unlike the more stringent requirements for the Year 11 English
folio. Table 15 provides a summary of the information discussed above.

Table 15 Whether the students or the teachers keep folios

SUBJECT | Y 10 Teacher| Y 10 Student | Total Year 10 { Y 11 Teacher{ Y 11 Studenq Total Year 11
English 142 (55%) 114 (45%) 256 63 (37%) 106 (63%) 169
Maths 165 (77%) 48 (23%) 213 41 (39%) 65 (61%) 106

Question 12

Question 12 asked students whether they believed the moderation process assists in
obtaining final grades which truly represent their abilities. Of the 205 Year 10 students who
answered this question concerning English 67% thought that the moderation process
assisted in showing their true abilities. At Year 11, 126 students answered the question
with 75% saying yes, they thought moderation helped produce grades which were
representative of their abilities. Fewer students answered Question 12 regarding
Mathematics, with 70% of Year 10 students and 68% of Year 11 students saying
moderation was of assistance in producing grades which truly represented their abilities.
Graph 24 gives a pictorial representation of this information.

Graph 24 Whetlier moderation produces final grades which truly represent abilities
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Question 13
Question 13 asked students what they see as the positive aspects of moderation. At the
Year 10 Ievel, 57% of students offered a comment and with Year 11, 46% of the students
gave a comment. The main focus of students' comments was that moderation was a fair
system of marking which is depicted in the following comments:

Moderators are not likely to be biased.

Fairly marked against other students.

Fair way to assess.

Difjerent people mark the final work.

Evens out teacher marking.

Moderation stops easy markers, you get the mark you deserve.

W are given a grade teachers around the state agree on.

English — You can present your best pieces. Maths — if you get a good mark
you wiil get a higher grade.

It's fair. If you go badly in the exam you have the folio mark to back you up. -
You could get a mark that is fair and of equal standard throughout the Territory.

Other students felt that a positive aspects of moderation was the comparison with other
schools and students' work as is shown by the following comments:

Our best work is looked at and can be compared to other students from other
schools. Maths — our ability to perform under pressure situations e.g. tests,
exams are highlighted in our folios.

It allows comparison with other students and unbiased marking.

Gives comparison between classes, thus also stops cheating.

If you have a bad grade you might have it changed. You find out how good you
are amongst different schools.

I know how I compare with other students. It gives you a good sense of
achievement when you finish a section and do well.

Shows what level you are at compared to other students.

You get to write different pieces in different formats. Your mark is graded in
accordance with other schools.

The fact that moderation allows a mark based on a whole semester or whole year's work
and not solely on a test was seen as another positive aspects of moderation:

Marks based on year's work, not just exam.

You are able to show what you have been doing all year and the progress that
you have made.
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All your work can be presented and if you don't do well in your test you can still
do well.

Collection of your best work. In Maths it shows your test work and how well
you are doing.

Allows people to see a range of work, not like exams. It shows work under
different conditions like in tests or assignments or investigations.

Other comments concerning the positive aspects of moderation included:
Brings up the level of education.

English — helps you to study for exams — you know what the mocerators want
and what quality they expect.

Tests ability to write under pressure.

Question 14
Question 14 asked students to list the drawbacks of moderation. Forty-three per cent of
Year 10 students gave comments and 34% of Year 11 students. The main drawbacks
identified were the pressure to complete the folio, that the folio does not show how much
help has been received, and the fact that in English, if a piece of work is missing from the
folio students fail the course. The following comments are a sample of those offered by
Year 10 students:

The pressure of completing folios.

Hassle for teachers and students. Doesn't show effort.

Tecchers rush and try to teach everything.

Lot of pressure on kids. Should be explained more.

Having to strive to be perfect with all your work. It seems too much to bother
about. It becomes the only thing you think about.

If you lose some work then you fail. It puts a lot of pressure on students. It
gets confusing — that someone can fail because of their presentation i.e their
handwriting.

Missing pieces of work means our whole folio fails.

Something raissing from the folio, an 'E’ is given.

English — if you lose your folio or some of your work, your mark could be
worse.

Doesn’t say how much help one has.

All work is polished therefore when working, people think we could do 1t like
that all the time.
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Some of the other drawbacks mentioned were: °

The people who mark your work don't know you —- can't tell if you are lazy or
bad at Maths but really try.

It is very stressful and does not show your full capacity, like how hard a student
tries in doing the subject.

Teachers from other schools would not be aware of our ahilities to participate in
oral activities which are not recorded in our folios.

Your Term 4 work doesn't get submitted for a mark.

Maths — you have to put all work in you folio and not just your best pieces as
with English.

No oral work included.

Year 11 students made similar comments to those of Year 10:

Can take place at a stressful time of year.

Too much pressure.

Stress. It is always a rush having a lot of deadlines to meet.
Downgrading of marks is very discouraging.

The time it takes and the due dates etc. The effort moderators and teachers have
to put into it.

Sometimes they expect too much and they can't see how much hard work and
effort has gone into it.

Peaple ccn work hard all year getting a consistent 'C’, whereas others only
work hard for moderation and get aB or an A.

Moderated subjects may be too hard, there is too much pressure on producing all
work. Teacher should explain at the beginning of the year, all you will need to
keep.
Question 15
Question 15 asked students what could be done to improve moderation. As with
Questions 13 and 14 only a small percentage of students offered answers. The following
comments, which mainly suggest giving less work to students and greater explanation of
what is required, are examples of answers to Question 15:

If you don't have everything in you fail. Just put five pieces of your own
choice.

English — be given more information.

Moderators should come and see the class.




The amount of work and the pressure. Improve moderation by not putting so
much pressure on students.

A lct of work. Only have it in English but have a Maths external exam and leave
out the folio for Maths.

Too much work for the amount of time you have. Improve moderation by
having less work or more time to complete the work.

Moderators should meet students. All assignments and work plans to be set at
beginning of year.

Maths — get t0ld about it in the first place. I find Maths moderation scary
because I am not properly aware of the expectations.

Questien 16

Question 16 asked students whether they thought moderation should be extended to other
subjects and then to provide reasons for their answer. If students thought moderation
should be extended they were asked to suggest what subjects it should include. Samples of
answers given to this question are provided after Graph 25.

At the Year 10 level 53% of the students who answered this question thought that
moderation should not be extended to other subjects, whereas 47% thought it shouid. At
the Year 11 level 69% of students said that moderation should not be extended to other
subjects, with only 31% of Year 11 students saying that it should be extended. Graph 25
shows this information.

Graph 25 Whether moderation should be extended to other subjects
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The following comments are a sample from the 53% of students who said they thought
moderation should not be extended to other subjects. The main reasons provided for not
extending moderation to other subjects were: that English and Mathematics are seen as
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important subjects and that two moderated subjects is enough, and the fear of greater’
pressure and the exira workload if moderation were extended.

I don't agree with it as it puts pressure on already pressured people. The
pressure to pass Year 10 period, is enough pressure already without giving more
moderation.

Too much pressure would be placed on students and this may have bad effects
on them psychologically.

With other subjects moderated you wouldn't have enough time to do them all
properly.

No. Because we are already only 14-15 years old and the amount of stress
moderation causes for many is just too much. If you did extend moderation [
think many students would be scared away from continuing school and some
might even resort to such things as committing suicide. Can't you just let us
have a bit of fun in our last year of junior high and encble us to grow up in our
own way.

Too much work would really make moderation unpleasant and even discourage
people from going on to Years 11 and 12. I think the exams and folios for
moderation should be in Term 4 because what you learn in Term 4 after
moderation can't help you achieve anything.

I don't think that too many subjects should be moderated because moderation is
seen as something really nerve-racking and I believe it would put too much
pressure on the students.

No, because a student doesn't need extra pressure from so many different
subjects with moderation. People will start having nervous breakdowns at the
age of 15 or 16 years of age.

1 think English and Maths is enough, otherwise you will be g “tting overloaded
with work requirements.

English & Maths are the most important subjects.
Two moderated subjects is enough.

Other comments against introducing moderation to other subjects included:
Don't have it, should definitely not go to other subjects.
Only marked on your best, not everything you do. Don't have moderdtion.
If you are going to have it, have it all the way from Year 8 so we can get used to
the idea and not get so worried about it. Maths — be told about it so that we fully
understand the procedure.
Improve moderation — teachers keep the folios so that they don't get lost. Do
not extend moderation because it would mean organising too many folders and

would cause stress.

Some of the work done in some subjects is not suited for moderation.
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Of the 95 students (47% of those who returned questionnaires) who answered this question
34% thought moderation should be extended to Science and SACE, 20% suggested it only
be extended to Science while 9% said SACE only. One or two students suggested
- moderation should be extended to other subjects such as Languages, Technical Studies, Art,
Computer Education and Business Studies. Two students suggested moderation could be
extended to all subjects while one suggested Sport and Religion should be moderated.

The following comments provide reasons why students felt moderation should be extended
to other subjects, especially Social and Cuitural Education (SACE) and Science:

All subjects to ensure comparabilty.

Extend moderation to SACE and Science as these are two other main subjects
and some schools may not teach the same as other schools so students suffer in
Year 11 and 12. I think moderation should be kept but exams be scrapped.
SACE, Science. These are important subjects. Students should be able to
choose a subject and do a folic on that topic i.e. out of SACE, Science, Maths
and English.

SACE. Gives you scmething to work for and it's fair.

SACE, Science — are important and a teacher who marks too hard may deprive
someone of continuing on with their education. A good way to assess our
school work.

Scier.ce — major compulsory subject. A mark for science on the JSSC would be
good.

SACE, Science. It really makes you try as hard as you can and give a high
standard of work. It also gives you a good overall view of how you compare to
other students.

Science. To know that it doesn't matter what school you go to you will still be
learning the same information.

The following comments provide reasons why Year 11 students felt moderation should not
be extended to other subjects:

Too much work organising folio.
Dcesn't show real standard of work.
Base grade on classwork, no need for moderation.

Because it's not working now so why stuff up other subjects.

Too much pressure and strain on students to complete work loads. The two
subjects (Maths and English) I feel are the most important are the only ones
necessary to moderate.

Drop it and return to external exam, that says whether you pass or not.

Year 11 students listed a range of subjects which they felt should be moderated. These
included Chemistry, Physics, Art, Technical Studies, Home Economics, Computer Science,
- Physical Education, Languages, Economics, Legal Studies, Welding and Fabrication. The
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following is a sample of comments with reasons Year 11 students gave for extending
moderation to other subjects:

So people don't cheat.

Moderate all subjects and have ro exams.

Get the moderator to say how work can be improved.

The moderation process allows students to show improvemen.

Moderation is a fairer system of assessment

SUMMARY

Year 11 students appeared to have a better understanding of the moderation process than
Year 10 in both Englich and Mathematics. Over 90% of Year 11 students reported they had
outlines of the work required for both subjects. At Year 10, most students had received an
outline of the work required for English with slightly fewer students saying they had work
outlines for Mathematics.

Most students had an idea of how their work would be assessed and thought it important
that they know how it will be assessed. Fewer students said they had come across the term
'moderation' in Mathematics while a greater percentage had come across the term in
English. Ninety-four per cent of the Year 11 English students said they knew the term
while 77% of the Mathematics students knew the term. Approximately half of the Year 10
students and half of Year 11 were able to provide an answer which indicated they had a
reasonable understanding of moderation while the other half of the students who answered
this question showed they had little understanding of the term.

With Question 7, which ask=d students whether teachers had explained what pieces of work
were required for the 'folio', there appeared to be a large difference between Mathematics
and English, with most of the English students at both Year 10 and Year 11 knowing what
was involved while for Mathematics approximately half of the students did not know what
was supposed to go in their folio. This could be due to the fact that the terminology is
different in that for Mathematics the term 'assessment file' and not 'folio’ is used or it could
be due to the fact that assessment differs between the two subjects and teachers simply
collect class exercises and tests completed during Mathematics classes and place them in the
'assessment file' while English students are required to produce set pieces and place these in
their folios themselves. For English, 55% of Year 10 students and 63% of Year 11 students
said they kept their own folios, while for Mathematics at Year 10 orly 23% said they kept
their folios. At Year 11 Mathematics, 61% of students kept their own folios.

Just over half of the students thought it possible to compare grades in the same subjects
taken by different teachers, the other half thought that it was not possible. Approximately
70% of students felt that the moderation process produced final grades which represented
their true abilities. Over 75% of English students felt that the folios represented the full
range of class activities but felt that oral work should count for more, while for Mathematics
approximately 60% said the folio represented their full range of class activities. The
Mathematics figures might be slightly lower because the Mathematics students did not fully
understand the term ‘folio’.

Approximately half of the students said they found it hard 10 complete the work for the
folios whereas the other half found it relatively easy. A slightly greater number of
Mathematics students found completing Mathematics work was easier than completing tasks
for English.
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Students were asked to list the positive and negative aspects of moderation. Students felt
that moderation is a fair system of assessment, provides a standard and allows for
comparison with other students and schools. Some of the drawbacks of moderation, the
majority of whick related to English, were: the pressure students are placed under in getting
folios up to date; that the final product after redrafting does not show a student's true ability;
and that if one piece of work is lost they fail. With Mathematics, one of the drawbacks was
that everything was put into the folio and students did not have a choice. Some of the
suggestions from studenis to improve moderation were to reduce the number of pieces
necessary for the English folio, receive more explanation of the process and the work
requirements and have moderators . isit students in class. At Year 10, 53% of students
thought that moderation should not be extended to other subjects while 69% of Year 11
students thought it should not. Their reason for not extending it was that there is more than
enough work with the current moderation of Mathematics and English. Of those who did
feel moderation should be extended te other subjects, the most popular choices were Science
and Social and Cultural Education (SACE).
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T

7 DISCUSSIONS, CONCLUSIONS AND ISSUES

DISCUSSIONS AND CONCLUSIONS

Major findings emerging from the study were that the majority of personnel involved with
- moderation were in favour of the current approaches being employed for Mathematics and
English at Years 10 and 11. Positive aspects identified were that the process contributes 0
teachers' professional development, promotes comparable standards, contributes to student
learning, provides schools with structured methodology for teaching and assessing these
subjects and provides an avenue for advisory visits. The moderators and assistant
moderators felt that levels of achievement have risen over time and that students and
teachers have benefited from common standards and expectations. Negative aspects of the
current scheme were that moderation procedures placed a greater workload on teachers and
students, which for some was seen as the cause of undue stress. Administrators faced
problems with moderation meetings because of the number of teachers involved and the
amount of school time teachers required. Assistant moderators were also pressured during
peak times. It was felt the workload for assistant moderators was extremely demanding,
especially in English, where the need for an additional assistant moderator was suggested.

Various aspects relating to moderation procedures were investigated. These will be
discussed briefly in this chapter and those which appear to require further consideration
will be highlighted as issues.

To gange the degree of understanding of the moderation process, school administrators,

teachers and students were asked several questions related to this topic. It appears that

those teachers directly involved with the moderation process have a good understanding of

moderation. Most of the school administrators felt they understood moderation and most
. schools made an atiempt to impart knowledge about the process to new teachers, and
parents. Many students, however, did not appear to have a good understanding of what
moderation meant. Over half of the students could not explain what moderation was. This
was more noticeable at the Year 10 level and with Mathematics students. This is a cause
for concern and may need to be addressed in some manner by teachers and senior staff in
schools, and possibly also by the Board of Studies. However, it should be recognised that
the concept itself is a difficult one, especially for younger people. Suggestions made by
students as to how to improve moderation included receiving more explanation from
teachers and having Moderators visit classes.

The majority of administrators and teachers felt that involvement in the moderation process
definitely contributes to teachers' professional development. It encourages teachers to
program and use syllabus documents as well as providing a forum for gaining knowledge
and exchanging ideas. These aspects appear to be the major benefits of the program.
There were some drawbacks however, in that the moderation process involves teachers in
atiending meetings and being away from their classes and schools, sometimes for several
days at a time. It was also felt that smaller schools suffer more from the disruptions caused
by moderation than larger schools. Having teachers away from their schools not only
causes administrative problems in finding suitable staff to supervise classes, but also in the
fact that it causes disruptions to the normal flow of lessons. In addition, it adds to teacher
workload because they not only have to prepare for the moderation meetings, but have to
prepare for their classes while they are away. Leading on from this is the fact that some
teachers appear to feel under continual pressure to carry out moderation procedures and
make sure students are mceting work requirements. This responsibility appears to cause
undue stress for over half of the tzachers according to perceptions of both administrators
and teachers. Given this, however, the majority of English teachers said they would prefer
to teach moderaied subjects, whereas the majority of Mathematics teachers would rather
teach non-moderated subjects.
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Most teachers, administrators and students felt that being involved in moderation’

procedures was an advantage to students. They felt that it provided students with
structured courses and methods of assessment, assisted in motivating them to strive for
higher standards and thus had some influence on improving standards, and allowed a
comparison of grades with students throughout the Territory. Students, especially, felt that
moderation procedures are a very fair way of assessing their work as they allow for a range
of work to be assessed over a period of time and correct any teacher bias in marking. They
also felt that the folios are a good reflection of their ability and that moderation promotes
comparable grades across the Territory. However, approximately half of the students said
they had problems in completing work for the folio. This mainly related to English. Some
of the students also felt that there were possibly too many pieces required and that maybe
the folio for presentation for moderation could involve fewer pieces of 'polished’ work.
They also felt that activities such as oral work were neglected in the presentation of a folio
of written work. With Mathematics at the Year 10 level, there appeared to be less
understanding by students of how the moderation process worked. This is probably due to
the variation of moderation procedures at this level between the two subjects. With
Year 10 Mathematics, teachers collect class tests and assignments and keep these in student
assessment files, whereas with English students are required to complete set pieces of
work for their folio and are responsible for placing work in their folio. Some of the
Mathematics students felt that, as with English, they should choose their best work for the
folio and not have everything placed in the folioffile for moderaticn. The majority of
Year 11 students found moderation less of a probiem than Year 10 students.

With regards to timing of moderation there appeared to be no problems with Year 11. With
Year 10, however, some tzachers and administrators felt that having to get the combined
final mark, based on the moderated school mark and the student's score on the Common
Instruments of Assessment, in by the end of Term Three excluded much of the work done
in Term Four. It was also reported by teachers that once students knew their marks were
complete, many pui less effort into their work during Term Four and in some cases
students missed school. Others felt that the timing was convenient as it left teachers a term
in which they could choose what they would teach. A number of respondents also offered
comments related to the timing of the Year 10 Comrmon Instruments of Assessment tests.

Approximately half of each of the three groups of respondents — students, teachers, and
administrators, felt moderation should be extended to other subjects while the other hailf
said that it should not be extended to other subjects. The most popular choice of subjects
for extension were Social Education and Science. A range of reasons was provided for
both extending moderation and not extending it. It is thought by some to be a guod way
of ensuring students receive comparable teaching and assessment in a subject area. It also
enhances the status of a subject, encourages students to produce their best work, and
contributes to teachers' professional development. Reasons for not extending it to other
subjects were that: teachers, students and schools are under enough pressure from the
current moderation procedures; it is felt that unless resourced properly the extension of
moderation would not be successful: English and Mathematics are seen as the two most
important subjects and moderation need not be extended beyond these; and that students
may suffer from the pressure of the extra workload of additional subjects being moderated.
Taking these points into consideration, and the fact that the policy of the Board of Studies
is to introduce moderation to other subject areas, both resource implications and the
procedures to be employed should be important considerations betore widespread
moderation of other subjects is attempted.

ISSUES

From the discussion provided above, the following six issues have been highlighted for
further consideration:
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Students in general do not have a good understanding of the moderation
process

Although students suggested greater explanation and visits to classes by moderators, it
would appear that the major responsibility must continue to lie with the teachers of
moderated subjects. Lack of understandinig was more apparent at the Year 10 level,
particularly in Mathematics. It should be rioted, however, that moderation is a difficult
concept. Even teachers probably don't understand it very well except in relation to a
specific set of procedures.

Moderation causes some disruption to schools, and appears to cause greater
problems for smaller schools

A major concern was the time out of classes of teachers and the number of teachers out of
school at the one time. However, not all schools saw moderation as causing problems in
this area.

Timing of moderation procedures

For Year 11, the timing of final moderation was generally considered appropriate.

For Year 10, respondents were evenly divided on the topic of timing. It was reported by
some that one terms' work is not included in the assessment mark and some students may

tend not to work once moderation is over and their marks have been recorded.

Nevertheless, after moderation is over many teachets appear to welcome the freedom to
teach aspects of the curriculum they choose.

The issue of timing, related to the Year 10 Assessment Package as a whole, should be a
subject of review.

Folio/Assessment File requ:rements in English and Mathematics

In English, many students felt they had difficulty in completing all of the pieces for the
folio. They also saw the redrafting and polishing of work time consuming. Students
suggested having less polished pieces for the folio.

Greater emphasis on recording and reporting oral achievements as part of the assessment in
English was suggested by a number of students.

For Mathematics at Year 10, the possibility of giving students a choice of which pieces of
work should be presented in the assessment file for moderation may need to be considered.
Extension of Moderation to Other Subjects

Among respondents, opinion appeared to be almost equally divided about extension of

moderation to other subjects. Clearly, despite the possible benefits, a number of concerns
exist particularly in relation to:

. any increase in workload for teachers
. the moderation approach to be adopted and its resource implications
. possible further pressure on school programs.
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It would appear advisable to take account of such concerns when deciding on moderation
requirements for Stage 1 of the new South Australian Certificate of Education (NT) and
also in any consideration of further moderation at the Year 10 level.

Choice of other subjects to be moderated

If moderation were to be extended, SACE (Social Education) and Science were the most
popular choices with respondents.

Trialling of a form of moderation is currently taking place for these subjects with full
implementation planned for 1992,
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APPENDIX I

MODERATION QUESTIONNAIRE
YEARS 10 AND 11 MATHEMATICS AND ENGLISH

SCHOOL ADMINISTRATORS RESPONSE SHEET

The purpose of this questionnaire is to find out about school administrators'
opinions and suggestions regarding Territory-wide Modcration.

If you have any queries regarding this questionnaire please contact me
Susan Luong-Van, Curriculum and Assessment Branch
GPO Box 4821 Darwin NT 0801
Telephone : (089) 89 6362

The comments you give are stricily confidential. Your name is not required on
this form. Thankyou for your participation.

1..STRUCTIONS

1. SOME QUESTIONS WILL REQUIRE YOU TO WRITE AN ANSWER, WHILE OTHER
QUESTIONS WILL REQUIRE YOU TO TICK THE MOST APPROPRIATE ANSWER.

QUESTIONS

Region: East Arnhem | ' Alice Springs :I

Barkly [:’ Katherine D Darwin [:]

Currently working at a :

Junior High School yr. 8-10 [ | Govt. School | |
High School Yr. 8-12 l:l Non-Govt. School [:]
Secondary College Yr. 1-12 [ ]

Total number of classes:

No. of Year 10 classes D No. of Year 11 classes | |

Position in school:

. Principal | ] A/Principal D Other [:l Please State.........ccocirrnnnicernnes
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QUESTIONS

Eng Maths.
Question 1 Yes/1.0 | No/Yes
Year Year
10 11 ;10 11
Do you believe that you have a good understanding of the
moderation process in these subject areas ?
Eng. Maths.
Question 2
Yes/No | No/Yes
Do you believe that the teachers in your school have a good Year Year
understanding of the moderation process ? 10 11]10 11
Please explain
Eng. Maths.
Question 3
As far as you know, are there any provisions made at your Yes/No | No/Yes
school/college “o teach new staff who are unfamiliar with Year Year
10 11

moderation, about the requirements and processes of moderation? | 10 11

If the answer is 'yes', what provisions are made ?




Eng. Maths.

Question 4
Yes/No | No/Yes

Have you, or anyone else at the school/college, explained the Year Year
moderation process to parents ? 10 1110 11
Reasons

Strongly Strongly
Question 5 Agree | Agree [ Uncertain | Disagree | Disagree

" Participating in the moderation

process contributes to teachers
professional development.
(please tick)

Please explain

119




Question 6

Do you agree that the moderation process is successful in achieving comparability of

standards across schools/colleges in the Northemn Territo

? (please tick)

Strongly Strongly
Agree Agree Uncertain Disagree Disagree
Maths
10
11
English
10
11
Reasons
Eng. Maths.
Question 7
Yes/No | No/Yes
Does your school face any kind of problem when moderation is Year Year
in progress ? 10 11]10 11

Please explain
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Question 8

Does a small school/college suffer more from interruptions
caused by the moderation process than a larger school ?

Yes | No

Same

Please explain and suggest possible solutions.

Question 9

During the year, which aspects of the moderation process do you find most
beneficial for yourself, staff and students. Please comment below.

Yourself Staff

Students
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Question 10

Which aspects of the moderation process cause you the most problems
during the year ?

Eng. Maths.
Question 11
Yes/No | No/Yes
Year Year
Does moderation place undue stress on yourself ? 10 1110 11

If your answer is 'Yes', please explain why this is so and suggest

possible remedies/solutions.
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| Eng. Maths.

Question 12

Yes/No | NofYes
Year Year
10 11 { 10 11

Does moderation place undue siress on your students?

If your answer is 'Yes', please explain why this is so and suggest
possible solutions.

Eng. Maths.

Question 13

Yes/No | No/Yes
Year Year
Does moderation place undue stress on your 10 1|10 1

teachers ?

If your answer is 'Yes', please explain why this is so and suggest
possible remedies/solutions.
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Eng. Maths.
Question 14
Yes/No | No/Yes
Is the present moderation process being carried out at a Year Year
convenient time for your teachers and students ? 10 1110 1
Please expiain
Eng.  Maths.
Question 15
Would you consider the present resources allocated to moderation | Yes/No | No/Yes
to be adequate ? Year Year
10 11110 11

Reasons
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Question 16

Should the moderation process be extended to other subject areas ?
Please comment

Question 17

If the moderation process is extended to other subject areas can you offer any
suggestions as to the process which could be used ?
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Question 18

What year level of secondary schooling is the most appropriate for external
moderation to be introduced ?
Please explain

Question 19

Would you like to make any further comments regarding moderation ?

Thankyou for your participation
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APPENDIX II

MODERATION QUESTIONNAIRE
YEARS 10 AND 11 MATHEMATICS AND ENGLISH

TEACHER RESPONSE SHEET

The purpose of this questionnaire is to find out about teachers’ opinions and
suggestions regarding Territory-wide Moderation.

If you have any queries regarding this guestionnaire pizase contact ime
Susan Luong-Van, Curriculum and Assessment Biranch
GPO Box 4821 Darwin NT 0801
Telephone : (089) 89 6362

The comments you give are strictly confidential. Your name is not required on
this form. Thankyou for your participation.

INSTRUCTIONS

1. SOME QUESTIONS WILL REQUIRE YOU TO WRITE AN ANSWER, WHILE OTHER
QUESTIONS WILL REQUIRE YOU TO TICK THE MOST APPROPRIATE ANSWER.

QUESTIONS

Region East Arnhem ':] Alice Springs ‘:]

Barkly E:] Katherine :] Darwin l:'

Currently teaching at a :

Junior High School yr. 810 [ | Govt. School [ |
High School yr. 812 | Non-Govt. School | |
Secondary College Yr. 11-12 [:I

Currently teaching:

- No. of Year 10 l:l No. of Year 11 l:l

English classes English classes
No. of Year 10 [] No. of Year 11 I:I
Mathematics classes Mathematics classes
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QUESTIONS

Question 1 Years

How many years have you been teaching?

Eng. Maths.

Question 2 Yes No [No Yes

10 11 |10 11

Do you believe that you are qualified to teach this moderated

subject?
Eng, Maths.
Question 3 Number of Years
Year Year

10 11 1011

How many years have you been teaching moderated
subjects at either Year 10 or Year 11 ?

Question 4 Year | Year [A Lot | The
Eng. | Maths. | More | More | Same | Less
How does the workload in teaching| 10 10
moderated subjects compare with

that of teaching other eqaivalent 1 11
non-moderated subjects ?

Eng. Maths.
Question 5 Yes No |No Yes
Year Year

16 11 j10 11

Do you have a good understanding of the moderation process
for your subject ?
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Question 6

If you had a choice between teaching moderated and non-moderated subjects, which
would you prefer to teach ?
Please explain

Question 7

During the year, which aspects of the moderation process do you personally find
most beneficial ?
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Question 8

Which aspects of the moderation process cause you the most problems

during the year ?

Strongly Strongly
Question 9 Agree | Apree | Uncertain | Disagree | Disagree
The moderation
process contributes to teachers'
professional development ?
Please explain
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Question 10

Strongly

Agree

Uncertain

Disagree

Strongly
Disagree

Moderation is achieving
comparability of standards
across the Northern Territory ?

Please explain

Question 11

Strongly
Agree

Agree

Uncertain

Disagree

Strongly
Disagree

Work required for the student
folios is a valid reflection of
student ability ?

Please explain
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Eng. Maths.
Question 12
Teacher | Student
Who keeps student folios during the year ? Ygx }(gx I
1 11

Reason

Question 13

What have you found to be some of the major probl~ms in getting student folios ready

for moderation ?
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Question 14

Very Not
Sure Sure Very Sure

How sure are you that the assignment work
handed in by students for moderation is their
- own work ?

Piease explain

| Question 15

Nota Big
Does the ownership of student work pose a Problem | Problem | Problem

problem for moderation ?

Solutions ?

Question 16

In what ways you does moderation promote student leaming ?
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| Question 17

In what ways does moderation inhibit student learning ?

Eng. Maths.

Question 18

Yes No [No Yes
Year Year
10 11 | 10 11

Does moderation place undue stress on your students?

If your answer was 'Yes', please explain why this is so and suggest
possible solutions.
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Eng. Maths.

Question 19

Yes No|No Yes
Year Year

Does moderation place undue stress on yourself 10 11]10 1

as a teacher ?

If your answer was 'Yes', piease explain why this is so and suggest
possible remedies/solutions.

Question 20

What year level of secondary schooling is the most appropriate for moderation to be
introduced ?
Piease explain

Question 21

If the moderation process is extended to other subject areas can you offer any
suggestions as to the process which could be used ?

Thankyou for your participation
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APPENDIX III

MODERATION QUESTIONNAIRE
YEARS 10 AND 11 MATHEMATICS AND ENGLISH

STUDENT RESPONSE SHEET

The purpose of this questionnaire is to find out about student opinions
and suggestions regarding Moderation.

The comments ycu give are strictly confidential and will not be made
available to any person. Your name is not required on this form. Thank
you for your participation.

INSTRUCTIONS

1. SOME QUESTIONS WILL REQUIRE YOU TO WRITE AN ANSWER, WHILE
OTHERS WILL ONLY REQUIRE TICKING THE ANSWER WHICH APPLIES
TO YOU.

2. PLEASE NOTE, TICK ALL YEAR LEVELS AND SUBJECTS STUDIED.

3. THE QUESTIONS ARE DIVIDED INTO TWO SECTIONS, A AND B.
EVERYONE SHOULD ANSWER SECTION A. ANSWER SECTION B, ONLY IF
YOU FULLY UNDERSTAND THE QUESTIONS.

QUESTIONS

Name 0Of SChOOl crerrriiiiiieetectececeesessceceseccscsccssescoscssscass

Male [:l Female [:l

Currently studying:

Year 10 English ] Year 11 English ]
Level

Year 10 Mathematics [ 1 |[2 |[3 |  Ycar 11 Mathematics [ |
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SECTION A
QUESTIONS

Response

—Question 1 Subject Yes | No

Do you have an outline of work requirements for this | English

semester/year ?
Mathematics
Response
Question 2 Subject Yes |No

Do you have an understanding of how this work will | English

be assessed ?
Mathematics
Response
Very Not

Question 3 Subject Important | Important | Important
How important is it to know
what work you will be English
expected to do and how it
will be assessed ? Mathematics

Response
Question 4 Subject Yes |No

Have you come across the term 'MODERATION' ? | English

Mathematics
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Question 5 English Mathematics

If your answer to
Question 4 is yes,
write in a few words
what you understand
by the term
'moderation’.

For this question and
any similar ones that
follow, if your answer
is the same for both
subjects please write
the answer across both
subject areas.

Response

Question 6 Strongly | Agree | Disagree | Strongly
Agree Disagree

Do you agree that it.is possible to compare
individual grades in the same subject,

between classes taken by different
teachers ?

Response

Question 7 Subject Yes {No

Has your teacher explained what pieces of work are | English
required in your Folio ?

Mathematics
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Response

Question 8

Subject

Yes

No

Do you think that the Folio as it is at present,

represents the full range of your class activities (e.g.

debating, class tests, assignments, excursions etc.) ?

English

Mathematics

Question 9

English

Mathematics

If your answer to
Question 8 was no,
what other activities
would you like to see
included in the Folio ?

The suggestions you
give would not be in
addition to the work
v -2 are already doing
for the Folios.
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* Question 10

A How difficult do you find it to complete work for the Folio ?
Very Difficult | Difficult | Easy | Very Easy | Dor't Know
English
Very Difficult | Difficuit | Easy Very Easy | Don't know
Mathematics
Please give your reasons
Mathematics English
Q
Response
Question 11 Subject Teacher | Myself

Do you keep your Folio or does your teacher | English
keep it for you ?

Mathematics

Thank you for your participation
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SECTION B

ONLY ATTEMPT THESE QUESTIONS
IF YOU HAVE HAD MODERATION EXPLAINED TO YOU

Response
Strongly Dis- Strongly
Question 12 Subject Believe Believe | believe | Disbelieve
Do you believe that the '
moderation process can | English
assist in obtaining finai
grades which truly Mathematics
represent your abilities ?
Question 13
List the positive aspects about moderation
English Mathematics
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Question 14

List what you consider are the drawbacks of moderation.

b English Mathematics

Question 15

If you were asked how you could improve moderation, what would you say ?

English Mathematics
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KResponse

Question 16

Do you believe that it would be a good idea to extend moderation Yes|{No

to other subjects ?

If your answer is 'Yes', please name the other subjects that should be moderated.

Whether your answer is 'yes' or 'mo', please give reasons

What other comments would you like to make regarding moderation ?

Thank you for your participation
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