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ABSTRACT

In May of 1992, the Alliance for Curriculum Reform
(ACR) surveyed member organizations and others who had participated
in ACR activities concerning their printed policies on issues
relating to multicultural education. The areas of interest for the
survey were: printed policy(ies) on multicuitural content/curriculum;
printed policy(ies) on student diversity as it affects the member
organization's field; and policy(ies) on multicultural diversity as
these policies affect staffing, organizational, structural, and/or
membership issues. The purpose of the survey was to provide data on
curriculum-centered associations' official policies as background for
development of a general ACR statement on multiculturalism in
curriculum. Thirty-three associations responded to the survey. Of
these, 13 had printed policies in all 3 areas and 4 reported policies
in development at the time of the survey. The document is organized
in the following way: (1) a checklist of responses from all
organizations; (2) an organizational list showing responses to all
categories alphabetically by organization; and (3) a list by category
within which organizational responses are repeated alphabetically.
(LL)

s+l Yo u'r o2 3 ¥ 3 v v ¥ v Yo v o i o3k Yo v v v v Yo v e Yo v vk sl de s sk v vk ve g v sl vl Yoo e st e vl Yo d e v S sl e e dt el e e e e e e

reproauclLions suppliea by rDxd are tLhe pest rChat can be made

.

.. »
from the original document. K

Yo v'e dede 3 v v v 3 e de o e 3% v v 2 v vl ve v v v v e vt o do 3 v de S deale v v ook ve o dle de s e v e e de vk dede sl vledede e s e dedededede de o

%




ED350259

A NI TE BE AN BN BN B b o Em

=3 Wl T W .
EC
SP33548

Aruitoxt provided by Eic:

Multicultural Survey

Alliance for Curriculum Reform

June 1992

Judith Rényi, Compiler

on u ISEDEPARTMENT OF EDUCATION “PERMISSION TO REPRODUCE THIS
e ol & ducatonal Research and (morovement MATERIAL HAS BEEN GRANTED BY
EDUCATIONAL RE SOURCES INFORMATION
CENTER (ERICI 7 V/ ’
 This documenl has beer reproduced as :/./C/KA/A/
tecewed from the person or organizahon
onginating

C Minor changes have been mage Ic improve
reproduction quahly

e Poinl 1 w1 3 0L d» 15 dOC u
ey S et ol TO THE EDUCATIONAL RESOURCES
OER) position or poliCy INFORMATION CENTER (ERIC).”

BEST COPY BVAILABLE
2




,—<_.
Introduction

l In May of 1992 ACR surveyed member organizations and others who have participated in ACR
activities concerning their printed policies on issues relating to multicultural education. The
- -~ purpose of the survey was to provide data on curriculum-centered associations’ official policies as
l background for development of a general ACR statement on multiculturalism in curriculum.

Three questions were posed:

A, Attach a xerox of your printed policy(ies) on multicultural content/curriculum.

B. Attach a copy of your printed policy(ies) on student diversity as it affects
your field.

C. Attach a copy of your printed policy(ies) on multicultural/diversity as these affect
staffing, organizational, structural and/or membership issues.

Thirty-three associations responded to the survey. Of these, thirteen had printed policies in all
three areas and four reported policies in development at the time of the survey.

In handling survey responses, the compiler made a few editorial decisions, including moving a few
responses from one category to another. E.g., respondents occasionally posted an item as
“curriculum” which in review seemed more closely related to "diversity of students."
If mistakes were made in such transfers, it is entirely the compiler’s responsibility. A few items
seemed to refer to more than one category. If the items were not clearly labelled by the
respondents, the compiler assigned them herself and in some cases assigned them to more than one
category. Content, students and even organizational issues are not always easily separable.
Several respondents submitted papers in lieu of or in addition to organizational policies. Such
papers were often not used since it was not possible to discern if they stood as formal
organizational policies. Some materials were submitted from associations not centered in schooling
or curriculum. These were not reported here.

resolutions, actions taken in meetings, or mission statements. Many are unattributed. Wherever
bibliographical references were supplied, these are included, usually in the firss appearance (see,
e.g., ASCD and NEA listings).

‘The material is presented in the following way:

1. A checklist of responses from all organizations.

2. An organizational list showing responses to all categories alphabetically by
organization.

3. A list by category (A,B,C) within which organizational responses are repeated
alphabetically.

This material will form the background for our discussion of ACR policy on multiculturalism and
the curriculum.

Respectfully submitted,

Judith lg/nyl Steenr‘jgc;an;tee

June 19, 1992

I The written policies come from a variety of sources. In some cases, they derive from board
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Responses by Organizations




American Association for the Advancement of Science

A. Curriculum/content

All buman cultures have included study of nature—the move-
ment of heavenly bodies, the behavior of animals, the properties
of materials, the medicinal properties of plants. The recommen-
dations in this chapter focus on the development of science,
mathematics, and technology in Western culture, but not on how
that development drew on ideas from earlier Egyptian, Chinese,
Greek, and Arabic cultures. The sciences accounted for in this
book are largely part of a tradition of thought that happened to
develop in Europe during the last 500 years—a tradition to
which people from all cultures contribute today.

The emphasis here is on ten accounts of significant discoveries
and changes that exemplify the evolution and impact of scientific
knowledge: the planetary earth, universal gravitation, relativity,
geologic time, plate tectonics, the conservation of matter, radio-
activity and nuclear fission, the evolution of species, the nature of
disease, and the Industrial Revolution. Although other choices
may be equally valid, these clearly fit our dual criteria of exem-
plifying bistorical themes and having cultural salience.

Sty
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American Association for the Advancement of SCience

B. Student Diversity

Support the Roles of Girls and Minorities in Science. Because the
scientific and engineering professions have been predominantly
male and white, female and minority students could easily get the
impression that these fields are beyond them or are otherwise un-
suited to them. This debilitating perception—all too often reinforced
by the environment outside the school—will persist unless teachers
actively work to turn it around. Teachers should select learning
materials that illustrate the contributions of women and minorities,
bring in role models, and make it clear to female and minority

. stuclents that they are expected to study the same subjects at the same
level as everyone else and to perform as well.

The R- zommendations in This Report Apply to All Students

The set of recommendations constitutes a common core of lsarning
in science, mathematics, and technology for all young people, re-
gardiess of their social circumstances and career aspirations. In
particular, the recommendations pertain to those who in the past
have largely been bypassed in science and mathematics education:
ethnic and language minorities and girls. The recommendations do
not include every interesting topic that was suggested and do not
derive from diluting the traditional college preparatory curriculum.
Nevertheless, the recommendations are deliberately ambitious, for it
would be worse to underestimate what students can learn than to
expect too much. The national council i convinced that—given
clear goals, the right resources, and good teaching throughout 13
years of school—essentially all students (operationally meaning
90 percent or more) will be able to reach all of the recommended
learning goals (meaning at least 90 percent) by the time they gradu-

- atofromhighschool, -~
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American Association for the Advancement of Science

C. Organizational Diversity

EQUAL OPPORTUNITY IN THE SCIENCES
AND ENGINEERING

The American Association for the Advancement of Science is formally commited to
the principle of equal opportunity for all persons, without regard to irelevant
considerations of sex, race, creed, color, handicap, national origin, or age. It practices
this principle in the selection and prosuotion of its employees and by opening; s
membership to all who are interested; by encouraging its nominating committees to
pominate women, minority, and handicapped scientists and engineers for elective
positions; and by attempting to increase the participation of women, minority, and
handicapped scientists and engineers in all of its activities.
The Board of Directors recognizes that complex social, economic, and political
forces have combined in the past to discourage women, minorily, and handicapped
from entering the sciences and engineering, and to deny those who do enter,
equal access to positions of respect and authority. it is the Board’s conviction that if
each professional association would take all measures within its power to counteract
these historic forces, the cause of truly equal opportunity for everyone in the scientific
and engineering professions would be significantly advanced. The Board urges the
affiliated organizations to join with the Association in this endeavor.

Adoptedbythe Board of Directors,AAAS, January ] 974 revised 15 October 1977

Our organization is in the process of developing policies at this time.

EDITORIAL POLICY, SCIENCE MAGAZINE

“The Board of Directors is commitied tomaintaining Science as the foremost American
journal for dwadvmnwtofuimmjomnl must, in all respects, continue to
communicate with and for the scientific commumity according to the highest standards
of objectivity and professional responsibility. It is the Boazd's responsibility to select
the Editor and 1o oblain assurance, from time 1o time, that these objectives and critesia
of quality are being met.

The Executive Officer, as publisher and chief operating officer of the Association,
will exercise general management responsibility and, in close cooperation with the
Editoe, will see t0 the strengthening and improvement of Science as a primary activity
of the AAAS.

The Editor, on behalf of the Board, and in accordance with policies established by
the Council, is responsible for the content and professional quality of Science, and will
dmnhwmmait.mmbimy.andpmuﬁmof material for the journal, taking into
account recommendations of reviewers and referces, The Editor will consult the Board
from time totime as 1o plans and policics for Science. Atleast once each year the Board
will review the state of the joumnal and will receive a comprehensive report frum the
Ediu.hncludinamevie\uomwﬁdimhl Board.

Adoy:ed by the Board of Directors,AAAS 4 April 1975, Endorsedby the Council,
AAAS, 21 February 1976

177




American Association of Colleges fo

A. Curriculum/content

r Teacher Education AACTE

Resolutions of the Membership

we—
1.4. Whereas, an cducational system based on demucratic

principles must be cgaliranan; . .
Wherens, the American Assocation of Colleges tor Teacher
Edwation is comnirred o the goal of ehmmating ducnmination
based on scx, minonty memhership, and handicapping conditions in
ceacher cducation programs and the tesching profesewm; _
Whereas, the AACTE is committed to promoting participation of
sanorities in teacher education and the teaching profecssunt, th
propattion 10 their tepreeentation in ULS. sociery: and
Whereas, many states and schwols, colleges, and deparoments of
cducation require teacher candidates to pass w standardired rest of
academic and professional knowledge at some pcint in their teacher
education programs.
Be it rasolved that
The AACTE suppores the following conditions for the
development and use of standatdized tests used for admission w ol
eraduation from texcher education programa and for the certification
of teachers. '
e Tesr devclopers should provide rexearchers nod test users with
stansticn] informanion abowt ther test's rehisbilicy and validiry.
This information shall include an analysis of diffcrent ethnic
and gender groups” performance oo the test as a wholc, & well
% on cach item on the test.

o Tests should be constructed so that. insofar as pewsible,
individual or group differences in test scores result from real
differences 1n people’s knowledge of the subject being gemd
and not from inappropeinte charactenstics of the questions
themselves. Whenever possiblc. and withoue lowening the
validity or reliability of the rest for any proup, and without
aleening the diffculty level of the test o its content COVETRET,
test should be conseructed from 1tems that display tigc: [wt
differcrice i1 pussing Lates borween mnwrity and wejority
cxaminees of comparable andd 'uo?:c! level.

M .~

8.c. Whereas, The American Association of Colleges for Teacher
Education values cultural diversity;

Whereas, education programs sre improved by respondiag to the
individual differences of leamens; and

Whereas. cducation programs at all levels are atrengthenal Ly
respecting and incorporsting the undemanding of cultuml
hackgroundi of students in developing appropniate instructional
scracegies and curricula;

De 1t resolved that:

The American Asiciation of Colleges for Teacher Education
reaffirms 1t commitment to multicultural education and continues to
awist SCDFs in the process of incorporating multicultural education
in all aspects of their programs;

Be 1t resolved that:

AACTE reathrms its commitment to assst SCDEs i the
preparation of all educktors to work with students with speutal
needs; und

Be it resolved thac:

AACTE's commitment to multicultwrsl education continues to be
reflected prominently and pervasively in the standards of NCATE
and other professional groups. (1990)°

('l.’

U.e. Wherens, teachers must be aware of mulsiculrural values,
moeal dilernmas, and cthical conflicts thae affece the lives of their
students und the people of the world;

Pe 1t ressived that:

The American Associstion of Culleges for Teacher Education
encoarages its membet institutions o consider curtent multiculeural
and intemational social issues and concems, including ethical
Jilemmas, in selected clases during the teacher education program;

Be 1t futther resodved that:

The AACTE goes on recoed as directly opposing politcal snd
?«;‘.)u;é ’posiliont where the rights of human heings are being violated.

18
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American Association of Colleges for Teacher Education

B. Student Diversity

1.d. Whereas, an educational syscem based on dermucratic
principles must be cgalitanian;

Whevess, the Americait Associavon of Calleges for Teacher
Education is commirted 1o the goal of eliminating duicrimination
based on scx, minotity membership, and handicapping conditions in
teacher cducation programs and the teaching profession;

~ Whereas, the AACTE is commutted to promoting pantkspation of
minotities in tescher education and the teaching professin; i
proporton to theit representation in U.S. snciety; ardd
Whereas, many stares and schiools, calleges, und deparmments of
cducation requare teacher candidates 1o pass w standardized cesr of
academic anul professionzl knowledge ar some point in their tcacher
education programs,
Be it resolvec) that:
The AACTE supports the followmg conditions tor the
development and use of standardized tests used for admusiun w ot
graduation from teacher education pograma and for the cerification
of teadhess,
e Tesr developers should pruvide researchers und test users with
stanistical infutnation about these test's rehiabiliy and vahdiry.
This information shall include an analysis of dificrent ethnic
and gender groups’ perfortnance on the vest as 2 wholc, as well
ws on cach item on the test.
® Truth-in-Testing policics that include the disclosurc of test
items should be cxtended to these rest. Such policses should be
modeled after thase used for other standardized examinations
such os the Scholastic Aptitixle Tesc and Luw Schoal
Admussions Test.

® Tusts should be constructed 3o thar, incofar as prwsible,
individual or group differcnces in test scores resule from resl
ditTerenices 1n people’s knowledgye of the subject being tested
and not frum inappraprinte chamctenstics of the questions
themselves. Whenever possible, and without lowering the
validity ot reliability of the test for any gruup, and without
aleering the difficulty level of the rest or 10 content coverage,
test should be constructed from trems that display the Jeast
differcnce i pusitg rates between minority and wajority
cxaminees of comparsble huckgrounds and educations! level.

® The Amcticun Prychological Assuciation's Standards for

Educatumal and Psychologicu! tests should be adheted t in the
development of theye tests. (1990)°

-—

'Mm_n—haimu remain m effect for five veavs followsny the date of enacemunt

19
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American Association of Colleges for Teacher Education

L. Student Diversity

8. AFFIRMATIVE ACTION

8.2. Wheteas, the American Association of Colleges for Teachet
poses ducrimunation based on ethnicity, race, gender,

scxunl orientatson, or handicapping conditions in schools, collegos,
and depurtments of educanion; and .

Wherras, AACTE reaffirms 1t support for affrmative action
measutes to pravide for the inclusion of underrepresented racial wnd
ethnic minotitics, women, snd handicapped persons m the student
body, faculty, and administrative prsittons in SCDEs with the poal
of reflecting the cultursl diversity #nd egalitarian peinciples of che
nation.

Be it resolved that:

The American Asociution of Culleges for Teacher Education will
continue to provide @ national forum for SCDEs in the areas of
human rights, educntional equity, and multicultural and global
educanon. {1990)°

8.5. Whereas., the American Association of Colleges for Teacher
Education suppons the elimination of sexiam within the professiain
and suciety.

Be ir resolved that:

The AACTE continues its support for the passage of an tyuxl
Rights Amendment 10 the Constirution und establishes 1t as one of
its legisluuve privrities;: and

Be it resolved that:

The AACTE plcdges cooperation with other oeganizations in
seeking to climinate sexism within educatinn gencmlly and withm
teachet educstion specifically. (1990)°

8.c. Whereas, The American Association of Colleges for Teacher
Education values cultural diversity;

Whercns, education programs sre impraved by responding to the
individual differences of leamers; and

Whereas, cducation programs at all levels are strengtlicnicd by
respectng and incorporstmng che undemuanding of cultuml
hackgrounds of students in devcloping approptiate instructional
sastcgies and cusricula;

Be it resolved that:

The American Asociation of Colleges for Teacher Education
reaffirms ws commirment o multcultursl education and Tontinues o
asust SCDE s in the process of incomorating multicultural educauon
in all aspects of their programs;

Be 1t resolved that:

AACTE reatfirms its commitment to assist SCDEs iy the
preparation of all educators to work with students wich special
needs; and

Be it resolved that:

AACTE's commitment to multiculturs! educutinn continues to be
reflected prominently and peevasively in the standards of NCATE
and other professional groups. (1990)°

AACTE




american Association of Colleges for Teacher Education

B. Student Diversity

8.d. Wheres, selccrion etiteria should be developed to s

quality candidates while ssauring the proportionate representation of

women, ethnic and racial undemrepresented minarities, and

handicapped persms.
Be it resolved that: .
No program of selection be deviced by scluas, coliegyp snd

Jdepartments of educktxm uf sLEC education agencics that eliminates

duspropoitionmte numbers of minority candidates for the teaching

F‘;emtwlvd that

Nn.:l:agum shall be devised which places solc reliance upon »
sinyle ueaure of upon @ single auessent technique;

i lved that:

BSEZSF:!”M cstablish multiple admission requircTents o
increasc the number of underaepeesented minoriry saudents;

Be it reanlved that

SCDEs should develop wdmissions snd retention programs w

'Mmdadmmmheﬁmﬁwﬁuymﬂhuwdndndm

9.4, Whereas, recent administrations have not adequately
t_nuin::.;idned WPPOIT fc;;xucingf:nm programs and have, in
tact, reduced support for essential programs;

Whereas, 1n the aisence of providing sdequate funds for existing
ewential prgrams, che administrations have instead proposed
viucher and choice programs; and

Whercas, a series of proposals have come before federul, seate,and
lucal governments whereby public finds wwld he wed 10 encoucage
vudent arwd parental choices in education
< Be it resolved that:

The Amcrican Assoctation of Collages for Teactwr Education
“41poxes voucher and chuice programs in K-12 schools uniess they
“te provided in addition to adequatcly funded essential programs and
“bo amyre o nonsegregative efect on student body composition on
the basis of snciorconomic staws, ethnicity, snd race; and
~ Be 1t resolved thae:

(2} AACTE opposes the use of public funds to cxpand choices to
":‘Nblsc sclwol;

21
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ARCTE

increuse the number of minotities in their underyraduste and
graluate programs;

Be it resoived that:

The Amencan Ansociation of Colleges for Tcachet Educution
wuek collaboruuvely with other professional negrnisations o ensyre
that undcr-represented minority groups are provided vpportunities
arx] wsmeance m enter and complete doctors! programs in
aducation-relsted felds for the purpase of teaching in SCDEs; and

Be i&fngalve‘c'iﬁ that:

AA reaffirms its continuing support to provide wechnical
assistance o its membenship o achicve d\in:olm\. (19%0)° l

B.e. Whereas, there arc special populutions, especially in rural
areas, for which it often is not feasible for studenss to have n
CURTINUOUS Tesidency un camprs; '

Wheress, the cducator’s sffinuation of the worth of culcurs]
diversiry is essentiul to providing effective teaching-lesming
wwnditions for all students; and

Whercas, many tescher candidates have limited experiences \vidl
communities that are culturally different from their vwn.

Be it resalved that:

The Americun Associstion of Colleges for Teacher Education wil
work with other professional organizations to encourage SCDEs to
deliver ficld-based programs for prepasing teschers and other school
based peronnel for populations not currenty being served;

Be it resolved that:

SCDE;: should develop programs tlut lead to certification or
recertificatson of education personnel in field-haaed programs.
programs should be structured s mest the wnique needs of the
commumity;

Bc it resolved that:

SCDEs will be encousaged to provide opportumitics for tescher
candidates to have expeniences in rursl aress and with students who
are culcurally different from the candidate. (1990)*




ion AACTE
| American Association of Colleges for Teacher E_:dgcatl |
I c. oOrganizational Diversity

8. AFFIRMATIVE ACTION

8.a. Whercas. the Amenican Association ot Colleges tor Teacher
Eduwstion opprses ducrimination based on ethnicity, msce, pender,

scxurl orientatkn, or handicapping conditions in schools, colleges,
and departments of educanon; and .

Whereas, AACTE resffirms its support for sffiemative sction
measures to pruvide for the inchmion of underrepresented racial und
ethnic minoritics, women, und handicapped persons in the student
body, faculty, and administrative prwitions in SCDEs with the poal
of reflectng the cultursl divesity and egalitarian principles of the
nation,

Be it resolved that

The Ametican Associnton of Colleges for Teacher Education will
continue o provide a national forum foc SCDEs in the areas of

human rights, educational equity, and multicultural and global
educatwn. (1990)"

ican Association of Colleges for Teucher
mﬁfm?tﬁ?&t‘: mwm'm involvement of instiutional
tepresentatives in the activisies of the Assuciation,
Eice::hem::ol‘u?;dmmc;nminees. task forces, commissions and the
Board of Directors include represencatives who arc wm::\i. ]
cwinoritics, and indwiduals from all instinstional eypes areas @
the United States. (1991)'
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American Association of School Librarians o AASL

A. Curriculum/content

Excerpt from "Access to Resources and Services in the School
Library liedia Program: An Interpretation of the Library Bill of Rights.'

School library media professionals assume a leadership role in promoting the principles of
intellectual freedom within the school by providing resources and services that create and sustain

. an atmosphere of free inquiry. School library media professionals work closely with teachers to
integrate instructional activities in classroom units designed to equip students to locate, evaluate,
and use a broad range of ideas effectively. Through resources, programming, and educational
processes, students and teachers experience the free and robust debate characteristic of a
democratic society.

School library media professionals cooperate with other individuals in building collections of
resources appropriate to the developmental and maturity levels of students. These collections
provide resources which support curriculum and are consistent with the philosophy, goals, and
objectives of the school district. Resources in school library media collections represent diverse
points of view and current as well as historical issues.

While English is by history and tradition the customary language of the United States, the
languages in use in any given community may vary. Schools serving communities in which
other languages are used make efforts to accommodate the needs of students for whom English is a
second language. To support these efforts, and to ensure equal access to resources and services, the
school library media program provides resources which reflect the linguistic pluralism of the
community.

Members of the school community involved in the collection development process employ
educational criteria to select resources unfettered by their personal, political, social, or religious
views. Students and educators served by the school library media program have access to
resources and services free of constraints resulting from personal, partisan, or doctrinal
disapproval. School library media professionals resist efforts by individuals to define what is
appropriate for all students or teachers to read, view, or hear.

Do
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American Association of School Librarians
' ' ' : ARSL

B. Student Diversity

Excerpt from "The RrRole of the School Library Media Program. "

-

" ”'I'he sc‘fxool .li‘t‘:nry mecllia. ents of the community--not only the

i’ children of the most powerful, the most vocal or even the majority, but all of the students .
" who attend the s¢hool. The collection includes materials to meet the needs of all learners,
e the oified -as well as the reluctant readers, t,he“méhtnlli,'- physically, and .| -+ -
of backgrounds.” The school library - ‘

program gerves all of the stud

L including the gfted, v

o notionally impaired, and those from a diversily oi BackEOLY

" media program strives to maintain 8 diverse collection that represents various peints of

“y view on current and historical issues, 8s well as wide variety of areas of interest to all -

““students served.: Though one parent or member of the school community may feel a~
particular title in the school library media center's collection is inappropriate, others will
! feel the title is not only appropriate but desir NGRSt SetL e hoe T
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American Association of School Librarians

c.

59.1

Organizational Diversity

MINORITY CONCERNS

The American Library Association pro-
motas equal access to information for all per-
sons and recognizes the urgemnt need to re-
spond to the increasing vacial and ethnic
diversity among Americans. African-Ameri-
cans, Hispanic Americans, Asian Americans,
Native Americans, and other minorities have
critical and increasing needs for information
and library access. They are affected by a com-
bination of limitations including literacy,
language barriers. economic distress, cultural
Isolation, and discrimination in education, em-
ployment, and housing. Therefore, the role
played by libraries to enable minotities to par-
ticipate fully in ademocratic sochety is crucial.
Libraries must willize multivariate resources
and strategies to empower minority people.
Concrete programs of recruitment, training,
development, and upward mobility are needed
in order to increase and retain minority per-
sonnel within librarianship. Within the Amer-

jcan Library Association, the coordinating
mcchanisms for programes and activities deal-
ing with minorities in various ALA divistons,
offices. st nits should be strengthened, and
support for minority liakson aciivities should
be enhanced.

Policy Objectives
The American Library Association shall im-

plement these objectives by:

1) Promoting the removal of all barriers to li-
brary and information services, particularly
fee charges and language barriers.

2) Prometing the publication, production, and
purchase of print and nonprint materials
that present positive role models of cultural
minorities.

3) Promoting full funding for existing legisla:
tive programs in suppott of minority educa-
tion and trzining, and to explore alternative
funding sources for scholarships, fellow-
shipe, and assistantships (o encourage mi-
nosity recrultment into librarianship.

4) Premoting training oppostunities for librar.
hm.h'.c}udm;mhmmu.hodﬂw&mh
effective techniques for generating tripartite
public funding for vpgrading Library services
to minorities.

5) Promoting the incorporation of minority
programs and services into the regular l-
brary budgets in all types of librartes, rather
than the tendency 1o support these activities
solely from “soft monies” such as private
grants or federal monies.

6) Promating equity in funding adequate li-
brary services for minority populations, in
terma of professional and nonprofessional
personnel, materials. resources, facilicies,

and equipme.

7) Promating supplemental support for library
resourcesoncultural minoritiesby urging lo-
cal, state, and federal government, and the
private sector, to provide adequate funding.

8) Promoting increated public awareness of
the importance of library resources and ser-
viceslnallsegmenuof:ocmy.npechﬂym
minority communities,

59.2

9) Promoting the determination ol output mea-
sures through the encouragement of com-
munity needs assessments, giving special
emphasis 1o assessing the needs of cultural

minorities.

10) Promoting increased staff development op-
portunities and upward mobility for minonty
librarians.

(See 1.3 A and “Current Reference Flle™
Equity st lssue [1985-86 CD w30) adopiad
by Council June 1986.)
Combatisyg Prejudice, Stereotyplng, and
Discrimination
The American Library Association actively
comrmits is prestige and resources (0 1 Coot-
dinated action program that will combat

Nothing in the Resclution on Prejudice,
Stereotyping. and Diecrimination suthorizes
censocing, expurgaion, o labeling of matc-
rials. Actions and programe (o rajee the aware-
ness of library users (o any problem or condi-
tion would hot be in conflict with the Library
Sill of Rights when they arc free of any ele-
ment of advocacy. Both documennts respect the
ﬂ;huofaﬂwhomelbmhlodowﬁ«lyn\d
without being subjected to any pressures from
any sources wiihin the instiution.

(See “Cutrent Reference File™ for full Ress-
hulon on Prejudice, Stereotyping. and Dis.
criminatior, & revision of the Resolition en
Racism and Sexism Awareness.)

$9.3  Goals for Indian Library and

information Services

The American Library Association and the
Natsonal Indian Education Ar -ociation support
gukdelines designed tomeet the informationg]
needs and to purvey and promote the rich cul.
tural heritage of American Indians.
1) All library snd information services must

show sensicivity to cullural and soclal com.

ponents sxistent in individual Indian com-
munities,

2) Indisn represeniation through appoint-
ment to local boards and creation of local
advisory commitiees concerning sesvice 1
and abowt American Indians are essential
for healthy, viable programs.

3) Materials which meet informational and
educational needs and which present a bi-
cultura) view of history and culture must be
provided in appropriate formats, qualisy,
and quaniity to meet current and Ruure
needs.

4) Library programs, outreach and delivery
sysiems must be created which will inmure
rapid access to information in & manner
compatible with the community’s cultura)
milieu.

5) American Indian personnel trained for po-
sitions of responsibilicy are essentialto the
success of any program.

6) Continuing funding sources for library and
information setvices must be developed.
(See “"Current Reference File" for full

adopied text.)

ANA!
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§9.5

AASL

Library Education to Meet the
Needs of Spanish-Speaking People
The American Library Assoctation will ake
steps through ks Committee on Accreditmtion
10 encourage graduate library schools seeking
accreditanion or reaccreditadion (o aseure that
course content refiecis the cultural herkage
and needs of the Spanish-spaaking people of
the United States and will encourage such
schools to include bilingual/bicukural persess
on thelr [sculties.
Ethnic and Culturs] Minorities in Scute.
Murucipal, and County Agencies
The American Library Association wrpe
and supports the recruiting. hiring. and pre-
motion of ethnic and cuktural minocises
within the state, municipal, snd county library
siructure, sspecially in the areas of adminis-
Lration and conscltation.
(See “Current Reference Fike™: 1989-%
CDe98. Sev slso 53.1.11, 54.3, 543
56.2.)

From ALA Policy Manual




American Alliance for Theatre and Education AATE

A POLICIES ON MULTICULTURAL CONTENT/CURRICULUM

In keeping with the fetter and spirit of all equal opportunity and civil rights laws, the
American Allance for Theatre and Education éncourages divarsity in all areac ahd doas
not disciminate on the basis of age, culture, disability, race, religlon, or sex in lts activities,
practices, and programs.

26




American Alliance for Theatre and Education

B. POLICIES ON STUDENT DIVERSITY

The Amaerican Alliance tor Thaatre and Education balieves that the arts programs
in evary American school should Le sulled 1o the needs of the Individual
students, reflact the mutticuitural nature of our pluralistic Amercan sociaty, and
be responsive to the requirements of the diverse speclal populations present in
our schools including the artistically talented.

AATE believes that art forms included in the school curriculum should represént
diversc periods, styles, torms, and cuitures

27

AATE




American Alliance for Theatre and Education AATE

C. POLICIES ON MULTICULTURALDIVERSITY AFFECTING STAFFING,
ORGANIZATIONAL , STRUCTURAL, AND/OR MEMBERSHIP ISSUES

The Amarican Alliance for Treatre and Education believes that the finast possible
education in the ans shouid be avaliable to all students and that overy studont
should have an equal opporunity 10 study the arts. AATE believes that tho
quality and quantity of ans instruction received by & student should not be a result
of geographic location, racial or ethnic status, urbarvsuburbanfrural status, $0cio-

economic stalus, or parental or community wealth.

s, handicapped students should

AATE believes that, consistent with their abilitie
the samae basis as other

rave the opportunity to participate In the ans on
students.

28




Alliance for Education in Global & International Studies AEGIS

A. Curriculum/ content

M
EDUCATIONAL GOALS

lnpurnuuojthegoalcmdonﬂwﬂnpageo!mh
document, we seek an education which develope in

elementary and secondary students:

institubions -~ political, economic religious, artslc,
humanistic ~ of other cultures, as wall as their cwn;
-Aluwbdgco!ﬂwhmconmcﬂmmw‘d
regions, events, and peoples, and an appreciation for the
complexity that is tnherent in these relationships;

« An understanding that contemporary ssues and world

approachas for managing it constructively,

o An ability to think anahtically about comphex national
and intemational issues, to distingush. fact from opinion,
and to recognize blas, advocazy, and propagands; and
-Anubllltytomnkcu\bmodpuwu!wbhcmhcv
dodna\smdtopamdpateu\bw.muond.md
intemational declsion-making processes.

/Ah\wbdoeofﬁnhktods.hnaulﬂ".u:d

29
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Alliance for Education in Global & International Studies AEGIS

c. oOrganizational Diversity

INDICATE YOUR ANSWERS TO THESE QUESTIONS WHEN REVIEWING AN
APPLICATION FOR EULL MEMBERSHIP;

YES No

4. Does this organization discriminate base upon factors of
race, gender, age, or sexual orientation? Commens

5. Docs this organization descriminate based upon factors of
rece, gender, age, Of sexua) orieniation? Comments

ANSWER WHEN REVIEWING APPLICATIONS FOR FULL OR ASSOCIATE

MEMBERSHIP: Place your number rating on the line and circle it. Be sure to write
the number; do not merely place an *2*".

2. Materials demonstratc willingness 10 offer multiple perspectives on issues of

opinion or controversy.

: )| £ 10
~ No Willingness Some Willingness Exceptional
Willingness

4. 1n so doing, materials demonstrate & scnsitivity to cultural unigueness and

cultural diversity.

1 5 10
No sensitivity Some Sensitivity Exceptlonal
Sensitivity
30




American Federation of Teachers

A. curriculum/content

MULTICULTURAL EDUCATION

The Unitcd States is one of the world's most diverse
multicultural socictics. To appreeiate Lbis inberitance
and all /ho contributed to it, our childrca need a
multicultural education. In the past, our schools
taught only what was perceived as mainstream, and
sought to minimize controversics over race, religion,
and ethnicity by ignoriog them. But without
knowledge of the many streams that nourish the
general society, the "mainstream” cannot be propetly
studied or understood. This is why our children nced
a multiculrural curticulums, one in which the contribu-
tions and roles of African-Amecricans, Hispanic-
Americans, Native Americans, Asian-Americans and
other minorities are fairly and accurately depicted,
and one io which the history of non-western socictics
is past of the required curriculum.

As a multicultural people, we are also, however, a
single nation bonded by a common sct of demacratic
principles, individual nights and moral valucs. To un-
derstand and defend the very principles and institu-
tions that provide our socicty its common aspisations,
and allow us in our multicultural society to live
together in relative peace - as compared to the con-
stanl warfare that tears apart so wmany other non-
bomogeneous socicties -~ our childrea nced an
education in the bumanities that imparts to them the
values of tolerance, freedom, equality, pluralism and
common human diguity. This also is part of a multi
cultural education; and while such values and prin-
ciples can be conveyed using ideas and documents
from a range of cultures, such education also requares.
unavoidably, a special emphasis on the history and
legacies of those societies that bave been most impo-
tant in developing democratic ideals and practices.

In recent years, bistory and literature textbooks
have been revised to be more inclusive of America's
minorities and nop-western civilizations. However, as
documented by Paul Gagron in the AFT-commis-
sloned "Democracy’s Half-Told Story,” these changes
are ofteo "squeezed in® as sidebars, peripheral to the
main story. This is oot good enough. The story of
Amcrica is a multicultural ooe from the start. We
interacted with and were bullt and shaped and inspired

Y,

 BEST COPY AVA

hy people of every immigrant stream, of maay races,
cultures aad religions. Both because we do not want
10 be & fragmented people and because our children
cannot lcarn from a fragmented curriculum, we do not
want a curriculum in which each culture is merely
allocated its share of sidebars and fragrocats. We nced
4 cohesive, inclusive curriculum in which the main
story -- how we built this nation and its pluralistic
institutions -- is understood to have been the work of
many different people of diverse races, classes, and
religions.

Together with this broader view of U.S. history, the
richness and diversity of the world's peoples and their
histeries should also be central to the curricula. It's
not coough for high school studeuts to spend just oae
vcar on world history, wildly globe-hopping from one
continent to the wext, without the time to truly com-
prchend what they're ctudyiog. A full two years of
world history should be required of studcats at the
post-elementary level.

Similarly, the study of iterature should be expanded
to includc the best that bas been thought and ex-
penienced and written across all cultures and
tbroughout all of human history; only in this way can it
truly be said that the "humanities” are being taught.

Curriculum planncrs and textbook publizacrs uow
have at their disposal a wealth of new scholarship
about the culture and bistory of African-Americans.
Hispanic-Americans, Native Americans, Asian-
Americans and many othcr ethnic groups at bome and
across the globe. Some of this new material bas made
its way into university-icvel textbooks. it is time that
clementary and secopdary school texts also reflect the
best in contemparary scholarship.

In bringing about these curvicular revisions, we
should be guided, as in all curriculum development, by
the standards of quality aad accuracy defined by the
rclevant disciplines and by the recognition that, given
limited curricular time, we want to include that which
is most essential and valuable to our children's learn-
ing -- to all ot our children's learning. We are not
talking bere of ereating a segregated curricula -- one
for minorities that fcaturcs just minority heroes and

31
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American Federation of Teachers -

A. Curriculum/content

another for whites that focuses on just whitc heroes;
our children nced the full picture, the whole truth, as
best it is understood, so that they can undcrstand the
potential for good and for evil in all cultures and in
cach individual. We arc talking about an integrated
multicuitural curriculum that's worth tcachiag to
everyone -- one that bas integrity, quality, and rigor --
ooe that offers all of our children what they all need to
koow: the strengths of diversity, the values that allow
diversity to flourish, the history and literaturc that bas
shaped our country and our world.

Adopting these as our standards will not stop the
arguments. There will always be debate about what’s
essential and of high quality; and the incomplete
evidence of history will always produce historians with
varying interprctations. But this lack of total conscen-

sus docs not free us as cducators from striving for these
standards.

Making thesc changes will be difficult. It will re-
quire close and lasting collaboration between faculty
members in the schools and the universitics to review
the available scholarship, to determine what belongs
in the K-12 curriculum, and to devise ways to convey
the matcrials to diverse audiences. But making these
changes will be vital for all our students; not only will
it help to give a more accurate picture of America’s
democratic experience, but it will also give a more
dynamic, cngaging and accurate account of the story
of all human life.

American Federation of Teachers
1990
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American Historical Association

A. Curriculum/content

STATEMENT ON DIVERSITY IN HISTORY TEACHING

Course offerings and extbooks in history, whether for K-12, undergraduate, or graduate
classes, should address the diversity of human experience, recognizing that historical
accuracy requires attention both w individual and cultural similarities and differences and

to the larger global and historical context within which societies have evolved.

I Approved by Council May 6, 1991

Lo
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Association for Supervision and curriculum Development ~ ASCD

A. Curriculum/content

ar N I -

Multicultural Education: From “Melting Pot” to “Mosaic” ‘

Past ASCD resolutions affirm that the whole. Emphasis on 2 mosaic image clarifies the
cultural diversity must be recognized direction for policymakers and educators in applying
@ in school programs and curriculum in stated ASCD values on cultural diversity and education
order 1o prepare students for life in our for democracy.
multicultural society and interdependent world (1970, ASCD advises its members 10 lead the movement
1980, 1987, 1988, 1991).* Significant progress in toward 2 mosaic emphasis in multicultural programs and
developing multicultural awareness has occurred in education through:
many school districts. In its leadership role, ASCD must  developing or revising comprehensive policics on
extend its position beyond awareness and emphasize multiculturalism that address curriculum, instructional
multicultural education because of recent challenges methods, teacher preparation, staff development, hiring,
caused by: instructional materials, and schoo! climate;
o rapidly changing demographics o stressing unifying concepts such as “education for
» Cebates about ethnocentric approaches democracy” while recognizing, celebrating. valwing. and
e questions about the historical accuracy of curriculum, utilizing cultural differences;
and » implementing a multicultural emphasis in all school
o calls for unifying methodologics that still recognize repardless of community demographics:
cultural diversity. » cnsuring the accuracy of scholarship underlying
ASCD supports a multicultural approach that multicultural materials and emphascs; and
emphasizes a “mosaic” image of national and ® guaranteeing a curricular and program review Proeess
international society. A mosaic image focuses on the that includes representatives whose hackgrounds reflect
whole, yet allows recognition of any part as important to cultural diversity.

*Dutes in parentheses indicate years 10 which simular resolutons were passed

Developing Leadership: A Synthesis of ASCD Resolutions through 1990

A

K. Native American and Hispanic Concernsv

ASCD has moved in the direction of cultural pluralism through (1)
encouraging increased participation in ASCD program planning and
membership on the staff by Native Americans and Hispanic Americans, (2)
providing educational programs on cultural pluralism, and (3) endorsing
educational legislation pertaining to these two groups.

ASCD supports: full funding of the Indian Education Act (1975); voluntary
self-determination by Native Americans; Native American control of schools
attended solely by Native American children; and tuition waivers for Native
American students in U.S. state universities.

G 34
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Association for Supervision and Curriculum Development ASCD
B. Student Diversity

Multicultural Education: From “Melting Pot” to “Mosaic”

Past ASCD resolutions affirm that
cultural diversity must be recognized
@ in school programs and curriculum in
order to prepare students for life in our
multicuttural society and interdependent world (1970,
1680, 1987, 1988, 1991).° Significant progress in
developing multicultural awareness has occurred in
many school districts. In its leadership role, ASCD must
extend its position beyond awareness and emphasize
multicultural education because of recent challenges
caused by:
e rapidly changing demographics
e debates about ethnocentric approaches
e questions about the historical accuracy of curriculum,
and
e calls for unifying methodologies that still recognize
cultural diversity.

ASCD supports a multicultural approach that
emphasizes a “mosaic” image of national and
international society. A mosaic image focuses on the
whole, yet allows recognition of any pan as imporant to

the whole. Emphasis on a mosaic image clarifies the
direction for policymakers and educators in applying
stated ASCD values on cultural diversity and education
for democracy.

ASCD adbvises its members to lead the movement
toward a mosaic emphasis in multicultural programs and
education through:

e developing or revising comprehensive policies on
multiculturglism that address curriculum, instructional
methods, teacher preparation, staff development. hiring.
instructional materials, and school climate:

o stressing unifying concepts such as “education for
democracy” while recognizing, celebrating. valuing. and
utilizing cultural differences;

e implementing a multicultural emphasis in all schools
regardless of community demographics:

e cnsuring the accuracy of scholarship underlying
multicultural materials and emphases; and

e guaranteeing a curricular and progran FOVICW PrOCess
that includes representatives whose backgrounds reflect
cultural diversity.

*Dates in parentheses indicate years in which similar resolutions were passed

F. Equity

ASCD recognizes, values, and encourages equity and cultural diversity as
maijor goals of education in our pluralistic society. Equal opportunities should
be provided for all children of migratory workers, children from low-income
families, and all children suffering from social and educational segregation

(1959).

ASCD urges members, and all national leaders as well, to demonstrate suppon
of equal opportunity, multicultural and multiethnic education, affirmative
action, and professional development without regard to race, religion, sex,

and national origin.

ASCD should reaffirm the Association’s commitment to equity and cultural
diversity by regularly assessing its activities and by stating its position on these
issues (1982). Reports calling for major reforms to improve the quality of our
schools and achieve excellence have failed to address the issues of
educational equity, including race, culture, economics, and sex. ASCD firmly
believes that equity is necessary for excellence, and equity policies and
programs must be a part of the reforms and ongoing agenda for our schools

(10R4)

395




Association for Supervision and curriculum Development . ABCD

. C. oOrganizational Diversity

E. Equal Rights v

ASCD should encourage the elimination of bias and role identification based
on sex, and work for the rejection of de facto discrimination in the hiring and
advancement of women.

As a firm supporter of equal rights (1972, 1978, 1980, 1983), ASCD is an
opponent of sex discrimination and other formns of sexism.

ASCD members should become acquainted with the positions taken on the
equal rights issue by legislators in their states or provinces and take such
positions into account when voting in subsequent elections. ASCD also urges
the U.S. Congress to renew past support for an equal rights amendment and
urges supporters of equal rights to develop further approaches to achieve their
goal (1983).

B. Affirmative Action \/

employment and assignment of certified personnel on the basis of their

professional qualifications and personal fitness for the job without regard to
race, religion, or national origin (1962).

In time of economic stress, employment gains made through educational
affirmative action programs may be lost. ASCD should support affirmative
action and parity among employees and lend its influence and financial
support to achieve this end when necessary. Affirmative action should be the

policy of each school entity, regardiess of the method used to balance the
budget (1978).

Developing Leadership: A Synthesis of ASCD Resolutions through 1990

K. Native American and Hispanic Concemsv

I School administrators and boards of education should adopt policies of

l ASCD has moved in the direction of cultural pluralism through (1)
encouraging increased participation in ASCD program planning and

l membership on the staff by Native Americans and Hispanic Americans, (2)
providing educational programs on cultural pluralism, and (3) endorsing
educational legislation pertaining to these two groups.

l ASCD supports: full funding of the Indian Education Act (1975); voluntary

self-determination by Native Americans; Native American control of schools

attended solely by Native American children; and tuition waivers for Native
r Q American students in U.S. state universities. -
ERIC e AR
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Association for Supervision and curriculum Development

Organizational Diversity

H. Integration v/

ASCD believes integrated schools to be the best proposition for fostering
participation in pluralistic societies. Educators have a moral responsibility to
provide affirmative leadership. ASCD supports instruction of educators in
matters that will equip them for such leadership, including the issues of
integration, the backgrounds of students from various ethnic groups, and
options based on different philosophical positions.

ASCD supports desegregation, including expansion of busing programs
(1976), if necessary, and integration, and opposes legal action designed to
reduce the options available for dealing with problems of desegregation.
Isolation by race and socioeconomic status is harmful to both majority and
minority group members (1972).

ASCD encourages options that support integration (1976) and desegregation
and commends the courageous leadership demonstrated by some educators
and political leaders in moving toward this goal. Though the improvement of
racial and ethnic relationships in American schools remains an urgent matter,
many reports on education's problems say litde or nothing about new
imperatives regarding desegregation and integration. Therefore, ASCD calls on
the U.S. Department of Education to commission a study to:

1. Report on the degree to which the Brown v. Board of Education
decision has been camried out.

2. Reinstate the unfinished agenda regarding this issue.

3. lnvestigate the relationship of this issue to the present condition in
American schools.

4. Relate the findings to the future of American education (1984).
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Association for Supervision -and Curriculum Development

ASSOCIATION FOR SUPERVISION & CURRICULUM DEVELOPMENT
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Association of Teacher Educators

student Diversity

4. ATE congratulates and supporta the stance taken by the National -

Council for the Accreditation of Teacher Education on diversity of
students and faculty in teacher education, and urges NCATE to
remain firm in its resolve to maintain these criteria as vital in its
Standards.

Lo
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c.

assocciation of Teacher Educators

organizational Diversity

ATE has consistently supported affirmative astion, muiticultural
sducation, and the rights and responsibilities of under-represented
groups. The Delegate Assembly has passed resolutions to this
effect on numerous occasions. The Commisaion on the Education
of Teachers into the 21st Century, in its report endorsed by the
Board of Directors and the Delegate Assermbly in 1991, reflected
the Association's continuing position on diversity.

ATE reaffirme its position that diversity in education is imporiant
in a democracy, and that prospective teachers and university
faculty represent that diversity.

ATE has token a position that affirmative action is not a quota
gystem, but an opportunity to optimize the resources needed in
American education.

ATE resolves to dcn.xonstrate its commitment to diversity in its
govarnance by ensuring that existing structures and those newly
created represent that diversity.

The ATE Board of Directors will develop strategies for attracting
minorities into teachar education and for facilitatizg the
recruitment and placement of faculty and students to represent

that diversity.
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Collaboratives for Humanities and Arts Teaching CHART

A. Curriculum/content

CilAKT is a program of the Rockefeller Foundation 8choocl
Reform Initiative, operating on a Foundation guideline
to enchance multicultural and international
understanding and serving average students in urban and’

rural schools.




collaboratives for Humanities and Arts Teaching CHART

B. Student Diversity

CHART serves average students in settings where there

is a high likelihood of minority presence. Our policy
g to demonstrate their capacity not enly to understand
diverse arts and humanities, but to leara in school to

create diverse arts and humanities as well.
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Education Commission of the States ECS

B. Student Diversity

ises to Keep

SO |ON AGENDA« EDUCATION COMMISSION OF THE STATES

ECS Priorities for Action <

& Contribute to development of &
critical mass of women and
people of color in leadership

lem — pre-kindergarten to
graduate and professional educa-
LUl aCHIUOLIIOUSE LO SLALCIIGUSC.

¢ Build the capacity of state and education finance; to address is-
institutional leaders to improve sues unique to urban education:
minority student participation to eliminate causes of prevent-
and achievement. able leaming impairments; and

to help students raise their per-

« Jdentify and promote changes in sonal education goals and expec- » Promote efforts to ensure the
policy and practice that will lead tations. participation and empowerment
to all students learmning at much of studenis in efforts to restruc-
higher levels. Emphasize policy & Support mentoring programs : ture education.
and action to reduce fragmenta- that foster constructive relation-
tion in policy making 10 beuer ships with students; promote ser-
serve children, youth and vice as integral to education for
families; to promote equity in the democracy.

l roles across the education sys-




ECS
Education Commission of the States

c. oOrganizational Diversity

ises to Keep

T |ON AGENDA EDUCATION COMMISSION OF THE STATES

« Model organizationaily the
value of diversity and infuse its
value in all aspects of ECS
operations.
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Educational Theatre Association ETA

A. Curriculum/content

RESOLVED by the Board of Trustees of the Educational Theatre Association, November 1991:

The Educational Theatre Association believes that in order to become a truly
effective national organization, and in order to fulfill our mission
statement “to promote and strengthen theatre arts programs in the
nation’s schools," we must attempt to:

~ Encourage and support teachers to develop teaching programs and methods to
reach all populations.

~ Expand, guide and promote a vision of cultural, racial and ethnic diversity
in theatre education.
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Educational Theatre Association ETA

B. Student Diversity

_ Promote to the general pr “lic the value of theatre as a powerful social and
moral force.

— Promote and develop theatre that enhances the self esteem of all students
and teachers.

— Work to insure that all students are afforded viable and vital theatre
experiences during their K-12 years, regardless of ethnic, racial,
cultural or economic background.
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Educational Theatre Association ETA

c. Organizational Diversity

~ Reshape ETA to include cultural, racial and ethnic diversity in ETA’s
membership and in the field of theatre education.

— Attract, develop and utilize leadership from different cultural, ethnic and
racial groups at all levels of ETA.




International Reading Association IRA
l A. Curriculum/content
l On Eth nic ethnic minority groups and their contributions to
its history and literature;
M‘. ‘t‘ - " that IRA urge other professional groups to join us
' anI'l IES li"l in this endeavor; and
. . - that IRA urge boards of educaton, local and
Te aCh in g Mate rlals ,state, provincial and national, and reading and lan-
l .Buage ans teachers at all fevels to make such broad
‘and fair representation of all peoples in teaching
Background materials 2 criterion for their use 1n schools.
Adopted by the Delegates A'ssemblx
l Traditiona! presentations of the backgrounds of May 1533
history and society oftan distort or ignore achieve-
ments of peoples whose descendants are now eth-
l nic minonties. Furthermore, the materials often Board of Directors at Time of Adoption
ignore the partucipation and even the presence of
ethnic minontes in the rich tfabrig of society, thus Philiss | Adams. Presigent Mare C. DiBlusto
denying minority students access to the achieve- g‘:f" mmﬂvv'ﬂ President  Hans . Crundin
I ments of their forebears, and also denying majority breaieor i, Viet rome & vaie
students the benefit of a broader perspective on hu- Ronald W. Mitchell. Execuiive e, Hon‘murgﬂw
man history. The remediation of this situation lies Direcor Metrillyn Brooks Klotikarn
. e . P David Peanion
I partly tn the availability of adequate teaching mate- Carol m. Sants
rials. Be it therefore Nancy W. Semino
Resolution
l RESOLVED. that the tnternational Reading Asso-
clanon urge publishers of tradebooks, textbooks
and other educational media, including, but not
limited to, those intended for reading and language
. ans at all ievels, to portray in their publications a
broad perception of hurman history and, in their de-
piction of any country, to integrate an adequate ac-
l count of the presence and participation of racial
. 48
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International Reading Association IRA

B. Student Diversity

vy WHEREAS, the native Janguage is acquired in the in-

“timacy of one’s family where memories, feelings, and

B values shape charactet and personality;

" WHEREAS, the natne language skills serve well in

1 “otganizing one’s personal world, and provide the foun-

1 dation for first language literacy; -

: WHEREAS, the normal child who speaxs and under-
stands the native language may be expected to read and
10 write that language:

. WHEREAS, the best predictor of success in other lan-

.| guages proficiency in one’s own: )

WHEREAS, the international Reading Associalion 3
dedicated to the advancerment of world literacy for all in-
dividuals, everywhere;

THEREFORE, BE 1T RESOLVED that the Boatd of Di-
rectors of the International Reading Associalion recom-
mends
1. that legislative and administral.ve eiiorns to im-

prove reading nstruction ior lansuage minonty
students be acinvely supported:

2. that institutions of higner educat:on resolve 1o im-
prove teacher preparation programs that address
in greater depth the instructional needs ot lan-
guage minority stuc 2nts;

3. that all groups concerned with the education of
language minonty siudents work together toward
developing and maintaining high quality lderacy
programs; #nd

4. that every proiessional and parsonal etrort be
made by the members oi the tnternanional Read-
ing Association (o respond sensitively to the
unique problem and promise ol muitiiteracy.

)
]
]
1 Multiliteracy Statement 1!
i
]
]
i
]

. Prepared by the Mululiteracy in Mufu-
cultural  Setings Committee and
adopted by the Board of Directors of
the International Reading Association,
January 1985

—T Orticers ot Time of Adoprion
gernd ¢ € Cullinan, Preskv heviret v UI{"( "
(nternational Reading Association 5',;.&:5‘”‘\”“‘:‘\'“” ?7:‘:hu\1<kl(
800 Barksdale Road - gy N
PO Box §139 Battaea M Nalrhc?
Newark, Delaware 19714 USA ild SR
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Joint Council for Economic Education JCEE

C. Organizational Diversity

POLICY STATEMENT ON THE PROMOTION OF PLURALISM AND DIVERSITY
Adovted by JCEE Board of Trustees, June 1991

e Joint Council on Econamic Education needs to ensure that its
Trustess and staff have a shared belief in its mission and essential
values ard sufficient camitment to give the time and resources

needed.

However, also mindful of an overall mission to better American
society, the Joint Council on Econcmic Bducation affirma its commit-
ment to reflecting that society's diversity in its Boaxd of Trustees,
staff, and programs.




Music Educators National conference MENC

A. cCurriculum/content

The Music Educators National Conferencs believes that the X-12 musio
program should be desgigned to produce individuals whoi

(1) are able to perform music alone and with cthers;

(2) are able to improvise and compose music)

(3) are able to usme the vocabulary and notation of music)

(4) &re able to respond to music aesthatically, intellectually, and
emotionally)

(8) are acquainted with & wide variety of music, including diverse
muxical styles and genraes, representing cultures from
throughout tha world;

(6} un:erltand the uses &nd influencaes of music in the lives of human
belngs)

(7) are able to make aesthatic judgments based on critical listening and
analysis;

(8) have dov‘loped a commitment to music;

(%) support the musical life of the community and encourage others to do
80y and

(10} are sble to continue thelr musical learning independently.

That the music program in every Amarican school should (1) be suited to the
needs of the individual students, (2) reflect the multimusical nature of our
pPluralistic Amsrican culture, (3) include samplex of the various musios of the
world, (4) be responsive to the requiremants of the diverse special populatione
present in our schoole, including the musically gifted and talented, (5) provide
sufficient course cfferings for studeants who lack tha time, talent, or commitment
to participate in select parforming groups and similar activities, and (6)
incorporate the music, media, and tachnology cf contemporary America.

That the music included in the school curriculum should represent divarsa
pericds, styles, forms, and cultures.

ol
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Music Educators National Conference MENC
Student Diversity

The Music Fducatora National Conference believaes that every student at
every level, K-12, should have access to & palanced, comprehengive, and
sequential program of music instruction in school taught by teachers gqualified

in music.

That the finest possible education in music should be available to every
astudent in the nation and that avery student should have an squal opportunity to
study music. MENC believes that the guality and quantity of music instruction
raceived by a studant should not ba a result of geographic location, social
status, racial or sthnic status, urban/suburban/rural status, or parantal or

community waeslth.

That, although formal {ingtruction in music is very important in the
development of those students who are gifted and talanted in music, the primary
purpose of music instruction in the schools is to lmprove the quality of life for
all students through the development of their capacities to participate fully in
their musical culture,

That music education should be a 1ifelong process and should embrace. all
age groups.

That & Gtrong nmugic program is important in every American school in order
to pravide musical experiences of breadth and depth for every studant. Education
{n music can also (1) identify and develop the musical talents of all students,
(2) enhance students' sense of personal worth and self-esteem, (3) provide an
opportunity for success for students who routinely Zace digappointment and

£ailure in school, and (4) bring Jo and beauty into the lives of students and
teachers and thareby make the schools more snjoyable places in which to learn.

MENC recognizes that increased efforts ars necessary to meest thae music
neada of students with disabilities, at-risk students, and students who are
gifted and talented in music.

That students with dipabilities should, to the fullest extant possibla,
have the opportunity to participate in elective choral and instrumental
experiences on the same basis as other students.

Thst special programg should be available to meet the needs of students who
are gifted and talented in music.

That when mtudantse with dipablilities are mainstreamed into regular music
classes (1) music educators gshould be involvaed in the placement declsions, {2)
placemant ghould not result in classes exceading the standard class size, (3)
placaement ghould not result in a disproportionate numbar of disabled students in
any class, (4) placemant ghould be basad on musical achievement when it is basmad
on musical achievement for other atudents, and (5) music educators wogking with
special aeducation students should have access to in-service education in gpecial

sducation.




National Art Education Association NAEA

A. curriculum/content

The following statements are taken from the National Arts Education Accord.

The ans education asssociations pelieve that students at every level should be given
ampls opportunities 10 develop thelir abliities 10 analyze the arts with discrimination, 10
understand the historical and cultural backgrounds of the art forms they encountar, t0
make relevant critical judgements about the arts, and to deal with aesthetic issues
ralevant to the ants.

DN
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B.

National Art Education Association NAEA

Student Diversity.

I he arts education associations believe that the ars programs in every American
schoo! should:

1. Be suited to the of the individual students; :
2. Retlect the multicultural nature of our pluralistic American sociely,
3. Be responslve 10 the requirements of the diverse special populations

present in our schools, Including the artistically talented;........

The arts educalion associations believe that all students at evary leval, early childhood
through high school, should be provided with a balanced, comprehensive, and
sequential program of instruction in each of the arts in thelr schools, these programs to
be taught by qualified art, music, theatre, and dance teachers.

1ho arts education assaciations believe that the finest possible education in the arts
should be avallable to all students and that every student should have an equal
vpportunity to study the arts. The assoclations believe that the quality and quantity of
arls instruction.




National Association for Sport and Physical Education  NASPE

A. Curriculum/content

Priority 6: Promote cultural diversity and equity in the
development and conduct of sport and physical education progams.

A.

Increase membership of under-representaed groups (ethnic

minorities and people of color) by 5%. (Ethnic Minority
Committee).

Identify potential minority members to serve in
leadership positions. (Cabinet and Ethnic Minority
Committee)

Prepare and publish multi~cultural awareness materials
for school physical education professionals.
(Publications Coordinator).

Develop and fund a stuc_ thods for attracting more
minorlties into the profes...n (Ethnic Minority
Committea).

Develop and initiate a mentor program targated at
minority undergraduate and graduate studants (Ethnic
}inority Committee).

Davelop a strategy for encouraging greater cultural
diversity on convention programs. (Convention
Coordinator).

Hire ethnic nminorities for vacant staff positions
within NASPE. (Executive Director).




National Coalition for Education in the Arts NCEA

American Council for the Arts ACA

A. Curriculum/content

Efforts to encourage direct personal contact betwecn
different ethnic groups are needed, £.9., collaborative
ventures in multicultural arts that strengthen the

relationship betveen cultural diversity and the unifying
nationa! culture; exploration of public policy, muylticultural
azts, ethnic diversity, student attitudes and Amerlican

D olture: "the arts s 'the Dbasis for shared experiences of
different ethnic groups in celebration of American culture; !
‘reduction of stereotyping, engendering of mutual
undezstanding and breakdova of raclal ternslions, etc. through
use of themes that celebrate cultural diversity in the
national fabric; contzibucicns to American iife by d!Zferent
ethnic groups, etc. : : )

o
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B'

National Coalition for Education in the Arts

American council for the Arts

Student Diversity

pfforts to encourage direct personal contact betveen

difserent ethnic groups are needed. E.q9., coellaborative
ventures in multlcultural arts that strengthen the
relationship between cultural diversity and the unifying
national culture; exploration of publlc policy, nylticultural
arts, ethnic diversity, student attitudes and Aperican

O FurEs the ATts @5 the basis for shared éxperiences of
different ethnic groups in celebration of American culture;

‘reduction of stereotyping, engendering of sutual
undezstanding and breakdowa of raclal terslons, etc. through
use of themes that celebrate cultura: diversity :in the
aational fabric; contzibucicns to American life :y'differen:
ethnic groups, etc. . . )

NCEA

ACA




National coalition for Education in the Arts NCEA

National Dance Arts ] - NDA

B. Student Diversity

SQCIAL
Improved sensitivity, understanding, appreciation, and consideration of others both for their similarities and their

differences.

08




National Council of Social Studies 'Ncss

C. Organizational Diversity

yembership
Natlonal Council for the Social studies will promote the full and active

parcticipation in the sacial gtudics profession of men and women from arl’
levaele of ecducation, all ethnic groups, and all geographic arcas, urban,
rural, and suburban. In all) policics and activities, cvery cffort will
be made to achieve this gosl.

Staffing
The policy of equal employment opportunity governs all personnel policies

and practlices without regard to race, religion, national origin, &ex,
warltal status, sexual orientation, political beliets, age, or physical
handicap. Kecruitment, advertising or rolicitation for employment of any
person shall be in keeping with the Council's cqual ecmp)oyment opportunity
and affirmative action policy. Similarly, the hiring, placing, rctention,
grading, or transfer of any persou shall be determined on the basls of
individual merit and qualitications.

(D3
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. NCTE
National council of Teachers of English e

. Curriculum/content

#87.1 THE STUDY OF LITERATURE

BACKGROUND: The reduction of literature “to an accumulation of particular facts such as
titles, names, phrases, and dates” nsgates its very integrity, the proposers of this resolution said.
The study of literature, they contend, is a complex process in which readers engage a text and
integrate meaning into their own experiences. The student thus attains meaning that {s far
more significant than a fixed body of knowledge.

Literature derives from many cultures, the proposers pointed out, and to teach one literature
and one culture in American schools is to ignore the cultural diversity mirrored in the nation's
school population

RESOLVED, That the National Council of Teachers of English oppose curricula that reduce
literature to lists of information; and

that the Council furiaer oppose efforts to deny a multicultural student population access
to literature which represents all cultures.

76.1 AW INESS OF
BACKGROUND: In this Bicentennial vear, it seems especially appraopriate for NCTE to take
conscious steps to eliminate racism and sexism in America’s schools. NCTE has already made
clear its opposition to the perpetuation of cither racism or sexism by establishing a Task Force
on Racism and Bias, a Commiiter un the Image of Women, und by such otber activitics as
preparing guidelines for the development of multi-ethnic materials, organizing workshops and
printing special publications, and developing and publishing guidelines for non-sexist language
for its own publications. Even so, in spite of what has been done and what is being attempted,
this is precisely the moment to do more. Therefore, be it

RESOLVED, That NCTE mount an accelerated three year action program to increase the level
of awareness of present and future NCTE members--and thereby of their students--to
manifestations of and damages from, racism and sexism; and to this end be it further

RESOUVED, That the NCTE Executive Committee charge appropriate Council groups with the
responsibility for developing exemplary curricula for pre-service and in-service education of
teachers. These curricula will emphasize the development of abilities necessary to help teachers
and thelr students to deal effectively with racism-and sexism. Be it further

RESOLVED, That NCTE produce these exemplary enrricula in either printed or audio visual
form, and make them available for school use.

(]
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National Council of Teachers of English NCTE

A. Curriculum/content

s -

BACKGROUND: Students already have ample opportunities to experience the art and the
traditions of the Western World, particularly those of Ancient Greece and Rome. For students
who are members of minority cultures, the incorporation of the study of those cultures into the
traditional srudy of the humanities would supplement and enrich their knowledge of their own
heritage. For students who are members of the majority cultures, study of the same materials
could enhance their understanding of people and influences which have shaped their
environment. :

As part of its Bicentennial celebration, it is appropriate that this country glorify the
achievements of a nation composed of an unprecedented and unique mix of culwral and ethnic
groups. However, this diversity of culmres is not adequately reflected in curricular materials
and audio-visual aids designed tor use in teaching language and the humanities. Materials that
record and reflect the art, literature, and traditions-—-especially of the Mexican American, the
Asian ¢ merican, and the Native American are largely unavailable. Although the intense efforte
of the past several years have increased the visibility of .Afro-Americans in humanities materials,
a need remains for greater quantity and higher quality of Black materials as well, Beit
therefore ' ‘

RESOLVED, That NCTE, through its Executive Committee, urge publishers to increase the
production of books, films, records, and other study materials which accurately and sensitively
depict Mexican American, Asian American, Afro-American, Native American, and other
indig. nous minority cultures and traditions, for usc in elementary schools, sccondary schools,
and colleges.

9 N PR NCLU . NI
MULTI-CULTURAL APPROACHES

BACKGROUND: Preparation of teachers of English is still, in many instances, predicated on
the assumption that the English program in the schools should be designed to introduce
students 10 only one cultural heritage and to only one society. The National Council of
Teachers of English should vigorously question that assumption whenever and wherever it
appears. Specifically, the National Council of Teachers of English should advocate that
programs for teacher preparation should include courses in multi-ethnic and mutti-cultural
approaches to the teaching of English. Be it therefore

RESOLVED, That the National Council of Teachers of English, acting through the Conference
on English Education, contribute to the design and implementation of courses which will reflect
the cultural and ethnic plurality which exists in American society today.
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National Council of Teachers of English NCTE

Student Diversity

-
X

74.2 >

BACKGROUND: At its 1974 annual business meeting, the Conference on College Composition
and Communication passed a resolution on the Stmdents’ Right to Their Own Language. The
following statement differs from that resclution primarily by adding a distinction berween

spoken and writien English.

We are aware of the rich diversity of American culrure that is expressed in all the regional,
cthnic, and social dialects of American English.

We accept the linguistic premise that all these dialects are equally efficient as systems of
communication; that none of them is & distortion or corruption of a single dialect that is

superior to all the others; and that speaking a particular dialect does not in itself interfere with
learning to read or with learning to write clearly and cogently. Be it therefore

RESOLVED, That NCTE affirm the students’ right to their own language--t0 the dialect that
expresses their family and community identity, the idiolect that expresses thicir unique personal

identity;

affirm the responsibility of all teachers of English to assist all students in the
development of their abilities 1o speak and write better whatever their dialects;

affirm the responsibility of 21l reachers t0 provide opportunities for students to learn to
express ideas clearly and cogently in writing and to providc opportunitics for students 10
learn the conventions of what has been called written eGited American English; and

affirm strongly that teachers must have the experience and training that will enable em
to understand and respect diversity of dialects. Be it further

RESOLVED, that, to this end, the NCTE make available to other professional organizations
this resolution as well as suggestions for ways of working with linguistic variety, as expressed 1n
the CCCC background statement on the students’ right to their Own language; and

promote classroom practices to expose students 10 the variety of dialects that occur in
our multi-regional, multi-ethnic, and multi-cultural society, so that they tco will
understand the nature of American English and come to respect all its dialects.

*
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BE.

National Council of Teachers of English NCTE

student Diversity

68

BACKGROUND: The 'Narional Council of Teachers nf Fnglish has lang songht to provide

NEE A . SO

appropriate leadership in programs of schooling for all of the children of all of the people. At
present, the language needs of young people within this multi-cultural, multi-ethnic society

appear to be cemral clements in the most significant educational crisis since the founding of the l
common school. The presence of this crisis requires 2 drastic increase in our collective and
individual attention to particular needs of young people in ethnic and cultural minorities and to

the improvement of our performance in meeting those needs. Be it therefore l

RESOLVED, That the National Council of Teachers of Dnglish call upon all teachers of English
language arts to recognize that they must do far more than they have done to meet the needs of l
young people in minority groups within this multi-cultural society;

. reach.

that the membership support the intention of the Executive Comumittee to commit
higher proportion of the resources of the Counci! to find new and imaginative solutions
to the language needs of these young people;

that each member of the committees and commissions of the Council take immediate
steps 10 reconsider the goals and priorities of the commmittee OF commission, so as to
devote greater energy toward finding and implementing solutions which will meet the
needs of these young peopie;

that each member of NCTE be exhorted to reflect on this *responsibilities in the present
crisis, to act within his competence to resolve that part of the crisis that is within his

*NOTE: ‘This resolutios was adopted prior to adoption of the NCTE position on sexist

63
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National Council- of Teachers of English o B NCTE

organizational Diversity

RESOLUTIONS

HUMAN RIGHTS - MINORITY ISSUES

More than 30 years ago, NCTE 100k an early stand on human rights by declining to meel i any
city discriminating against Black teachers attending our meetings. From that legacy and the

tempest of the 60's NCTE has been consistently opposed to discrimination against minorities
and women. NCTE has declared that it will not countenance affiliate organizations which are
not open to all members of the profession without regard to race, color, creed, or national
origin. It has called on teachers and the Council itself to be diligent in mecting the nceds of
young people of minority groups and, among other things, to prepare or urge others to create
curricula reflecting the ethnic and cultural plurality in American society. ‘The Council has also
called for inclusion of test items requiring knowledge of Black Literature among teachers and
students; and in & major policy statement, the Board of Directors asked advertisers in our
journals, in effect, not to submit ads for American literature and world literature texts which did
not include non-whitc and non-Western writers. Publishers have also been urged to increase
production of teaching materials which accurately reflect our cultural diversity.

The rights of women bave figured in resolutions on sex-role stereotyping and sexist language in
reading materials and in classroom practices. The Board of Directors called for the Council to
demonstrate in its publications that nonsexist language can convey meaning without sacrificing
style or grace. The Council has urged ratification of the Equa! Rights Amendment and has
created special groups to prepare exemplary curicula to help teachers and students deal .
effectively with sexism as well as racism. '

¥ Z POLI

Tt is the policy of the National Council of Teachers of English to ~ssure equal opportunity for
all present and prospective employees regardless of race, creed, color, sex, age, national origin
or handicap. These policies and plans extend to all areas of employment. including rectuiting,
selection and hiring, promotions or fringe benetits.

#85.5 AFFIRMATIVE ACTION AND EQUAL OPPORTINITY

BACKGROUND: This resolution expresses the belief of NCTE members that the health of the
United States as a nation depends on imsuriny that all of its citizer * have access 10 quality
education and the opportunity to pursue it. Projusers voiced concern that efforts to ignore or
weaken programs for ensuring affirmative action and equal opportunity threaten the ability of
schools to serve students and support teachers from diverse backgrounds. The text of the
resolution follows.

RESOLVED, That the National Council of Teachers of English reaffirm its commitment to
affirmative action and equal opportunity in education and in its own affairs; and 64

that NCTE charge its Task Force on Minority Participation in NCTE to formulate
recommendations on how the Council can become more effective in supporting those
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National Council of. Teachers of English NCTE

Organizational Diversity

BACKGROUND: The teacher of English language ars plays a key role in the integration of
linguistically and culturally diverse learners in the school and the community. That role is
becoming more complcx as incrcasing numbcrs of students form a variety of cultures enter the

general school population.

In recent years, educators have learned a great deal, through research and practice, about
language learning and language differences. Much more, however, nceds to be done in
applying this knowledge in the regular classroom. Be it therefore

RESOLVED, That the National Council of Teachers of English and its members affinn that
responsibility of the English teacher profession to develop the English language skills of all our
students, including the linguistically different, whether bilingual, bi-dialectal, or non-English

speaking;
that NCTE and its members seek ways to make our commitment known to the United

States Deparunent of Educalion, the state deparuucnts of education, board of education,
school administrators, teachers, parents, and the general public;

that NCTE and its members work with the foregoing groups and other professional
associatons to help school systems and classroom teachers develop appropriate resource
materials, teaching technigues, curricula, and in-service training prograrms;

that NCTE and its members promote and disseminate materials and offer guidance
through NCTE journals and other publications, through conventions and conterences,
and by other appropriate means; and

that NCTE and its members urge the passage of legislation that will support the efforts
of language arts teachers to develop the English language skills of students who arc
linguistically diversc.,

#72.6 PREPARING TEACHERS WITH KNOWLEDGE OF THE LITERATURE OF

Ml

BACKGROUND: Activities of recent years have indicatcd growing awarcncss among English
teachers that a study of Amcrican literature must include the literature of racial and ethnic
minorities of America. Teachers have revised courses to reflect this belief; the National
Council of Teachers of English itself has adopted a policy refusing to advertise as "American’
literature any anthology which does not include the literature of American minorities. Even
greater emphasis can be given to this eoncern by having it reflected on nationally used
standardized tests of literature. Be it therefore 65

RESOLVED, Thut the NCTE express to the major testing services its continuing belief that
questions about American literature should require the examinees to demonstrate knowledge of
+he litaratnea nf racial anAd Athnic minaritiac in Amarien

-




National Council of Teachers of English » , NCTE

C. Organizational Diversity

#72.2 ESTABLISHING A MINORITY AFFAIRS COMMITTEE

BACKGROUND: At its business meeting in 1971, the NCTE approved a sense-of-the-house
motion that the NCTE establish a Minority Affairs Advisory Committee, which might assume
responsibilities for promoting and fostering greater minority group participation in the NCTE,
suggesting programs on mincrity group affairs related to the teaching of English, ctc. Be it
therefore '

RESOLVED, That the NCTE Executive Committee, in consultation with the Task Force on
Racism and Bias in the Tenching of English and in consultation with the proposers of the 1971
sense-of-the-house motion #3, immediately consider implementation of the 1971 house motion
to appoint a Minority Affairs Advisory Committee.

RESOLVED, That the National Council of Teachers of Engiish, affirming its belic{ in the
dignity of every man, declare its membership and the membership of 21l its affiliates open to all
members of the profession without regard to race, color, creed, or national origin; that those
affiliates in conflict with thiy policy take iimmediate sicps lcading to compliance; that the
National Council provide assistance where requested; and that those affiliates which have not
complied with this policy before the national convention of the National Council of Teachers of
English in November 1966 shall lose their affiliate status.

76,1 AWARENESS OF : A
P

—

BACKGROUND: In this Bicentennial vear, it seems especially appropriate for NCIE to take
conscious steps to eliminate racism and sexism in America’s sqhools. NCTE has already made
clear its opposition to the perpetuation of either racism or sexism by establishing 2 ’?e}sk Sora
on Racism and Bias, 8« Conuniltee vn the Image of Women, und by such pl.hcx activitics a5
preparing guidelines for the development of multi-ethnic materials, orgamzng workshops and
printing special publications, and developing and publishing guidelines for non-sexst lanzuazed
for its own publications. Even so, in spite of what has been done and what is being attempted,

this is precisely the moment to dc more. Therefore, be it

RESOLVED, That NCTE mount an accelerated three year action program to increase the level
of awareness of present and future NCTE members--and thereby of their students--to
manifestations of and damages from, racism and sexism; and to this end be it further

RESOIVED, That the NCTE Executive Committee charge appropx('lia}tc Council grg:t;:: 1\1\'2}1 the
responsibility for developing exemplary curricula for pre-service anc in-service edu
teachers. These curricula will emphasize the development of abilities necessary 10 help teachers
and thelr students to deal effectively with racism and sexism. Be it further

. RESOLVED, That NCTE produce these exemplary cnrricla in either printed or audio visual
IE l{lC form, and make them available for school use. . 66
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B.. Student Diversity
11

Mathematics for Language Minority Students

Every student is entitied to a mathematics education providing preparation for a full
range of careers having mathematical prerequisites. Cultural backgrounds or
ditficuities with the English language must not exclude any student from fuil
participation in the school's mathematics program. Those language minority
students needing assistance must be given speclal help to tacilitate their learning
of maithematics. ~

Therefors, the National Council of Teachers of Mathematics makes the following
recommendations:

* All students, regardiess of their language or cultural background, must
have access to the full range of mathematics courses offered. Their
patterns of enroliment and achisvement should not differ substantially
from those of the tota! student population.

* When unusual patterns do exist, educators have the responsibility to
identlfy and remove school-and classroom-based barriers by providing
language-based support services to help the student overcome
obstacles due to a iack of proficiency in English, the language of
instruction. Such services might include, but not necessarlly be limited
to, bilingual instruction, mathematics In programs for English as a
second language, or tutorial assistance.

\d The following activities, recommended for all students, are espaecially
Important in providing the best possible mathematics education for
languege minority students:

The provision of academic counseling to support students and
encourage them to take additional mathematics courses

The use of a variety of teeching strategies

The communication of the importance of mathematics and the nature of
the mathematics program to both etudents and parents

* In order to verify that barriers have been removed, educators should
monitor enroliment and achievement data to determine whether language
minority students have galned access to, and are succesding In,
mathematlcs courses. Such reviewa shouid be conducted at tho district,
state/provinclal, and national level

677
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B. Student Diversity
10

The National Councll of Teachers of Mathematics is committed to the principie that
tamales and other underrepresented groups should bé full participants in all aspects
of mathematics education, both as students and as teachers.

in recent years much concern has been exgressed about underrepresented groups
in mathematlcs education. These groups are composed of students who do not take
advanced mathematics courses and fail to enter mathematics-reiated vocations and
careers in proportion to their representation In the population. The groups include
females, blacks, language-minority students, and Native Americans.

Often employment opportunities and paths to continuing education ars ciosed to
thoage in underrepresented groups because of powerful soclal Influences that
discourage them from the study of mathematics beyond that required by school
policy. Msthematics educators must make an individuai and organizational
commitmaent to eliminate any psychological or Institutionai barriers to the study of
mathematics. Innovative ways must be explored to convince both astudents and
parents from underrepresented groups of the viial Importance of mathematics
courses in keeping both educational and career options open.

Schools and districts whose enroliment in thelr most advanced mathematics classes
does not refiect the overail demographic data for the school population should
examine both their programs and their faculty for Infiusnces that might be leading
to mathematics avoldance. Teachers at all scucational levels should have the
expectation that students from all segments of the population can be successful in
mathematics. The teacher g in a Key position to stimulate and encourage all
students to continue the atudy of mathematics.

Comprehensive programs of content and individual support must be developed and
adequately financed to promote and ensure the mathematical education of students
from ali the underrepresented groups. Therefore, the NCTM and all its members
must continue tc address the neads for Increasing the participation and achievement
of the underreprer anted groups In mathematice education. Both simple Justice and
future economic productivity require that we do s0 without further delay.

68
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B. Student Diversity

P

All Gzusisnts

Throughout thesa standards the phrase a8/l students is ueed often. By
this phrase we mean to sat the matiematical aducation of eva child as
the goal for mathematics taaching at ali levels, K-12. in April 1830, the
NCTM Board of Directors endoreed the following statemdnt:

As & professional organization and as individuals within that organi-
zation, the Board of Directors sess the comprehansive mathemat-
ice education of evary child as its most compelling goal.

By “avery child” we masn specificaly—

+ students who have been denied accass in any way to educational
opportunities as well as those who have not

¢ students who are African American. Hispanic, Amaerican Indian,
and other minorities as wall 88 those who are considerad to be &
psrt of the majority.

¢ studants who ars female as well as those who are male; and

¢ students who have not been succassful in schoo!l and in math-
amatice 85 well as those who have besn successful.

It is essantial thet schools and communities acoept the goal of math-
ematical educstion for avery child. Howaver, this does not mean that
evary child will hava the sama intaresta or capabilities in mathemnatics.

it does mean that we will have to examine our fundamental expectations
about what children can learn and can do and that we will have to strive
to cr:ata learming environmants in which raisad sxpectations for children
can be met.
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National Education Association

A. Curriculum/content

Resolutions Adopted by the -

1991 NEA Representative Assembly

ents, students, tcachens, and educationy
support personnel.

The Association urges its affiliates w0 seek
and support kgislation that denies ¢y
exempt status 10 those institutions whey,
policies and/or practices prevent the integ,.
tion of those instrudons. (69, 91)*

A-2. Public Education

The National Education Association be.
lieves that the priceless heritage of free
public educational opportunitics for cvery
American must be preserved and strength.
encd. Members of the Association are
encouraged 1o show their support of publi
cducation by sending their children 1«
public schoals.

Frec public schools are the cornerstone of
our social, economic, and political srucure
and arc of utmost significance in the
development of our moral, ethical, spirirual,
and cultural values. Consequentdy, the sur-
vival of democracy requires that every state
mainain a systemn of free public education
that prepares it citizens to—

a. Achicve functional proficiency in Eng-
lish, with emphasis on the development of
those basic reading, writing, speaking, and

‘Figures in aficr each resclutios
represcat the years when the resolution was first
sdopied and lam amended. If ealy onc year is
shown, 80 revisioas have boca made sinec the
raclution wes firs adopted.

BEST COFY AVAILABLE

'y 7'0

NEA

. okills essential for success in other
Wﬁﬁgumenmhyme
duct Compute cffectively enough to ensure
b sbility to procure and/or dx:pcmf
il " nd matcrials necessary to their
and general well-being )
Use critical thinking, creative think-
© nd problem-sobving skills
m‘i Excrcise attitudes of good citizenship,
cietal ivity, and global awareness
. Pmdciuc the sesthetic and monl
itics of life ‘
qu;m;:aomuluc values for their lives that
-ili lsd to continual growth and self-

Iment
MZI ize and appreciate the cultural,

), political, and religious differences
:ua:d d‘::ughout the nation and the world
h Use leisure ume eﬂec:‘:ly and de-
sound physical health habits
*‘:PDcvelo: syl:ills in the practical/voca-
wonal and fine arts.

The Association urges its state and local
Jffiliates to intensify efforts to maintain and
suengthen  through the use of hecensed
weachers comprehensive programs of educa-
vion that aspire to these goals. (69, 89)




National Education Association

A. Curriculum/content

C-24. Multiculturat/Global Education
The National Education Association be-
lieves that multiculrural/global education is
a way of helping studens perecive the
cultural diversity of U.S. citaenry so that
they may develop pride in their own cultural
legacy, awaken to the ideals embodied in the
cultures of their ncighbors, and develop an
appreciation of the commodn humanity
shared by all peoples of the earth.
Mulricultural/global education develops
an awareness of cultures and an sppreciaen

of our interdependency in sharing the )
world’s limited resources to mest mutual
human nceds through the mastery of com-
munication skills (including foreign lan-
gusges) and cooperation among the diverse
groups in our nation and world.

The Associaton belicves the goal of
multiculcural/global education is the recog-
nition of individual and group differences
and similariues in developing self-esteem a5
well & respect for others.

The Association urges it affiliates 1o
develop comprehensive cducator training
programs for mulricultural/global education
and to work 10 sccure legislation that would
provide sdequate funding for cffective im-
plementation of such programs. (81, 89)
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National Education Association

. B. Chrriculum/content

] ——— ..
E-1. Selection of Materials and
Teaching Techniques
_ The National Education Association be-
lieves that quality teaching depends on the
freedom to0 select marerials and techniques.
Teachers and librarians/media specialisss
must have the right 1o select instructional/
hbr‘uy‘ materials  without censorship or
legislative interference. Challenges on the |
choice of instructional materials must be
orderly and objective, under procedures |
mutually adopted by professional associs- l
tions and school boards. i

The Association urges its affiliates to seck
the removal of Jaws and regulatons that
restrice the sdlection of a divenity of
instructional materials or that limit educ-
tsog; in the selection of such materials. {69,

L 3

tional Materials and Activities

The Natonal Education Association be-
i lieves that educational materials and acuvi-
I tics should accurately portray cultural diver-
| sity and contributions of ethnic-minority
| groups. Ethnic-minority teaches must be
involved in selecting educational materials

and in preparing teachers in their usc.
The Association recognizes thar addi-
. tional instructional materials chosen for
' clasrooms and libraries may rightfully con-
tain a number of poinw of view to allow
students to become familiar with the aru-
tudes and recommendations from various

segments of the literary world.

The Association acknowlcdges that many
contemporary texts related to cthnic-minor-
ity groups do not portray realistically their

l E-4. Cultural Diversity in Instruc-

lifestyles bur convey a negative sclf-concept

to ethnic-minority students. The Aso-
ciation belicves that educators and boards of
education should adopt and use textbooks
and other educational matcrials in all subject
areas that accurately portray the contribu-
rsnz)m of cthnic and other minoritics. (69,

"2

7. The Holocaust

The Nasional Education Association be-
lieves that a way to prevent events that have
caused great human misery, such as the
Holocauss, is to teach all students abour the
Holocaust not only as ai historical event but
also a3 1 mans of providing insight into
how inhumanity of this magnitude devel-
ops. The Association further believes that
the subject of the Holocaust must be taught
so that never again can doubt of it
occurrence be raised and never again can like
acxion occur. (81, 89)

1+38. English as the Otficlal
Lsnguage
The National Education Associagon rec-
the imporance of an individual’s
pative language and culture and the need to
ote and preserve them through inscruc-
won, public service, and all other forms of
communication.

The Association believes that English is
the language of political, socal, and eco-
nomic communication in the United States.
However, efforts 1o legislate English as the
official language disregard cultural plural-
sm; deprive those in nced of education,
social services, and employment; and must
be challenged. (87, 89)

k8. Civii Rights

The' National Education Asscc’ation
commirted 2o the achievemen: of 1 torall
integrated sodiery and alls upon Amzriar,
w0 eliminste—by statute and practice—
btm of rc, color, natonal ongir
rc_hpfn_':. gender, scxual orienation, agc
disability, size, marital status, and econom:
::at'u.s th.all pﬁr:cm some individuals, adul

¢ juvenile, from exercising ri joye:
by cthcrsl. induding Iibcziiushd:c::‘zy‘iv
common law, the Consritution,
of the United States. Civil .on:i:“::'
obcdience to the law must be ensure.
without sbridgment of human and civ
rights. Individuals, aduk or juvenile, mu:
be assured a speedy and fair judicial proces
with free begal counsel for those in need. T
be cfieive citizens, individuals muse b
trained and aided in developing scracegic:

BEST CUPY AVAILADBLE

NEA
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National Education Association

student Diversity

B-7. American Indian/Alaska Native
Education

The National Education Associztion rec.
ognizes that the complex and diverse need:
of American Indian/Alaska Nartive children
require the direct involvement of parents,
Native educators, tribal leaders, and other
Native groups in developing programs that
preserve the rich heritage of their cultures.

The Association belicves that adequate
federal funding for American Indian/Alaska
Native education must be provided to cffear
nccessary improvements. The Association
supports the movement toward sclf-decer-
minatior. by American Indians/Alaska Na-
tives—provided that such programs are
voluntary. Any termination of federal sup-
port as cither a dircct or an indircct result of
efforts to extend self-determination is op-

The Association supports programs that

4 Participation by American Indians/
Alaska Nagives in NEA conferences and
leadership training programs

c. Coordination with American Indian/
Alaska Native organizations and concerned
,gmda that promote the values, heritage,
[anguage, culture, and hiscory of the Ameri-
en Indian/Alaska Natve people

f. Opportuniies for higher education for
Jll American Indian/Alaska Nadve students
through dircct govemnmental assistance in
graduate and undergraduste programs

g Amerian Indian/Alaska Natve in-
volvement  in  developing multicultural
learning centers at higher education institu-

Hons
h. Involvement of - American Indians/
Alaska Natives in lobbying cfforts for federal

s
i. Inswruction in treaty rights and madi- .

tonal hunting, fishing, and gathering prac-
tices by American Indians/Alaska Natives

j. Control of Natve lands by American
Indians/Alaska Navives

k. The ccebration of National American
Indian/Alaska Native Heritage Month.

I. Retention and enforcement of legisle-
tion that protects, serves, and maintains the
integrity of American Indian/Alaska Native
families and their tribal cultures 3o thag, if a
child has to be removed from his or her

NEA

The Associstion suppora effores
provide for—

a. The recruitment, training, and
ployment of bilingual teachers, counse
and other professional and support stal
meet the needs of Hispanic students

b. Federal and state programs esub
ing appropriate educational opportun
for Hispanic students

c. Fedenal and state grans and sche
ships for higher education thar will facil
thc recruitment, entry, and retentior
Hispanics

d. Celcbration of National Hisp
Heritage Month 45 a means of adknow!
ing the contributions of Hispanics to
hiscory and development of the Us
States, its verritories, and the Comn
wealth of Puerto Rico

¢.. Dissemination of informaton

that include the values, heri
language, culture, and history of Hispa-

f. Recognition of Hispanic eduare
role models

g Hiring and promotion of His|
educators in positions av all. levels o
education profession.

The responsibility for developing
implementing programs for Hispanic
dren should be realized by state and
agencies, regardiess of the availabilit

provide for— home, placement should be determined by federal funds. (72, 90)
a. legislation that assures the involve- the child's tribe. (76, 91)
ment and control of the eduation of
Amecrican Indians/Alaska Natves by their t-9. Asian and Paclfic isiander
parents, communitics, and educarors B-8. Hispanic Education Education
b. Involvement of American Indians/ The National Education Association rec- The National Education Associatior

Alaska Natives in teacher training programs
dealing with cuitural pluralism and Narive
values

¢ Assistance to local and state associa-
tions in mecting the educational neceds of
American Indian/Alaska Native studens

ognizes that the complex and diverse noeds
of Hisparic children require the direct
involvement of Hispanic educators, parents,
and community leaders in developing pro-
grams that meet the cultural, langusge, and
learning charactesistics of these children.

ognizes that the complex and diverse
of Asian and Pacific Island children rc
the development of prograsus that pre
the rich heritage of their cultures. Itbe
that adequate federal funding mu
provided for the—

a. Development of curriculum and in-
structional marerials

b. Dissemination of programs and infor- I
mation

c. Preservice and continuing education
of teachers

d. Education of Asian and Padific lslandl
adult refugees.

The National Education Association sup~
ports the celebration of Asian/ Paciﬁc. Hcr;
tage Month and encourages opportuniacs xcl
preserve, promote, and pesperuatc Asian
and Pacific Jsland hericage and culure. (79,
90)

R
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National Education Association

student Diversity

B-10. Biack American Education
The National Education Association rec-
ognizes that the complex and diverse necds
of Black American children require the
direcrt involvement of Black Amencan cdu-
cators, parents, community lesders,
groups 1o assure the development of sde-
quate and equal educational programs.

The Association supporu effors that
provide for—

a. Celcbration of Black History Month
a< a means of acknowledging the contribu-
won of Black Americans to the history and
development of these United States

b. Recognition of Black cducators as rok
models

c. Srate and federal funding of scholar-
ships to facilitate the entry of Black students
into the teaching profession

d. Passage of stare and nationsl legisla-
tion to promote the preservation of Black

heritage and culture

c. Involvement of Black eduatons in
developing cducational materials used in
classroom instruction

f. Programs that address the alarming
high school dropout ratc smong Black male
students and encourage continued educa-

tion, thereby increasing their tcipati
in the work);orcc ¢ pammpen

g English proficiency programs in the
regular instructional process for those Black
students experiencing difficulry with san-
dard English

h. Dissemination of information and
programs that include the values, heritage,
language, culture, and history of the Black
American

i. Development of athletic programs that
promote educational excellence, not just
athletic power

;. Opposition to the resegregation of the
public schools through special dasses

k. Hiring and promotion of Black educa-
tors in positions at all levels of the education
profession. (81, 91)

U' 74
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National Education Association

B. Student Diversity

C-33. Discriminatory Academic
Tracking

The National Education Association be-
licves that the use of discriminatory aca-
demic tracking based on sociocconomic
status, race, or sex must be climinated in all
public school sertinss. The Association
urges its affiliates to oppose thesc practices.
(88)

NEA
c-35. Educational Programs for
Umited English Proficiency
Students

The National Education Association be-

lieves that limited English proficiency (LEP)
students must have available to them pro-
grams that address their unique needs and
thst are committed w providing equal
opportunity to all students, regardless of
their primary language.

The Association urges that the programs
for LEP students emphasize proficiency (the
ability to speak, read, write, and reason in
English) as a primary goal to enable thesc
students to reach their full potential in an
English-speaking socicty. At the samc time,
meaningful instruction should be provided
in all other curriculum areas.

The Association urges that those students
whose primary language is other than
English be placed in bilingusl education

s 1o receive instructon in cheir
native language from qualified teachers until
such trime as English profidency is achieved.
If no bilingual programs are available, thesc
students should be taught in English-as-a-
second-language (ESL) programs designed
to meet their specific needs. Under no
circumstances should students with limited
English proficiency be cnrolled in special
education dasscs solcly because of linguistic
differences.

The Association believes bilingual educa-
tion programs should be promoted and
supported at the federal, state, and local

levels. Further, the Association a
full funding of all instructional m
resources, and programs for studer
limived English proficiency, as wel
training of eduaation personnel «
with these students. The school di-
other appropnate agency should
released time for the training of -
who instruct limited English ps
studenus.

Educators, through a bargaining «
bilatera! decisionmaking process, 1
fully involved in the developme
implementation of programs servit
students, including the asignment «
ers and the terms and conditions
employment. Teachers should be «
ated at the teacher’s hourly rate of
any additional time spent in trainin
snould also be reimbursed for the
tvidon, textbooks, and travel inc
such tnining.

‘The Association values biling:
mu'tilingual competence and supp-
granis that assist individuals in arais
maintaining proficiency in theis
language before and after they
proficiency in English. (81, 90)
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B. Student Diversity
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C-69. Human and Civil Rights of
Chiidren and Yo:ith

“The National Education Association be-
licves thet the human and cvil righs of
children and youth must be protected.
of children and youth under any circum-
stances. It condemns the usc of children and
youth by organizations, governmens, and

dissident political/ nﬂinly-mto'-

advance their political objectives. It decries
abuses of the rights of children and youth
that may occur when govemment
legal guarantees dunng times of political
unrest and thereby subject young people ¢
physical or mental sbuse, violence, and
unwarranted detention or incarcerazion.
The Association opposes the impress or
of minors inwo the service of the
armed forces of any govemnment of into the
service of revolutionary forces under any
circumstances-
children and youth in detention centers
must be provided educational programs that

will cnable them %0 become contributing
members of sociery. Teachers in such
mﬂmutbcpnp-ndwptwid:iumc-
gon in life skills and learning skills.
The Association condemns the practice of
punishing children and youth in trouble by
ine them in abusive environments and
believes that altemnatives to incarceration

the placement of children and youth who
are no¢ charged with any offensc in facilities
with those persons who are charged with
criminal offenses. There should be separate
facilities for these detained minor.

The Association opposes the imposition
of the death penalry oc lifc imprisonment
without parole on individuals whose of-
fenses were commiteed prior to age 18. (88)

76
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NEA

8. Civll Rights

The National Education Assocation !
commirued to the achicvement of a toull
integrated sodicry and aalls upon Amcriar.
v climinate—by statute and practice—
barricrs of racc, color, national ongir
religion, gendes, sexual oricnation, 8§¢
disability, sizc, marital status, and econom!
status that prevent some individuals, _du!

nig

be assured » speedy and fais judicial procst
ﬁm&ummﬁcdmhm‘ﬁ
be effective citisens, individuals must b
wusined and sided in developing L of
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National Education Association

c.

D-7. Teacher Preparation Pro-
Recruliment

The Nasional Education Asociat
pom:mup‘wqm'
ment with spea
“Wudqndiduﬂ-?n
programs and recruitment cfforus 5!
developed st high schooks and com
junioc collcges in conjunction with
tons of higher education with

.nm‘m‘rbnzcﬂon

include the active perricipation of practicing
pre-K through 12 teachens.

‘I'he Association believes that fedenlly)
financed loan and grant programs should be
established to encoursge uate sru-
dents 10 become professional educarors.
Progressive forgiveness of the loan should be
based upon the number of years of profes-
sional service.

The Association further believes in the
encouragement and development of grann
from both public and pavate secvors for
students planning to pursue a carcer in
education.

The Association encourages it stace affili-
ates to work toward the development of
similar programs. (90, 91)

Organizational Diversity

D-8. Teacher Preparstion Programs:
Content and Evaluation
licves thet a sound teacher preparstion
program maust be equitably funded and
must—

s. Involve pracicing, liccnsed preschool
through sdult education teachers in the
design, implementtion, evalustion, and

b. Involve studena preparing to veach in
the cvaluation and improvement of the
sundards of the program

¢ Involve teacher educstors who are
licensed and experienced in their instruc-
tonsl aress and demonstrate  practical
hmiedgeof;dnoohu\ddmmomtudm-
ng

d. Include a policy of affirmarive recruit-
ment

c. Indude rests, reporw, student teach-
ing, and other messures of performance
designed to assess progres in acquiring the
knowledge and skills necessary for cffective

f. Include required courses in the liberal
ars, subject or grade-level speciality, read-
ing, research and information skills, meth-
odob'iapmicmtwdninmwdonoﬁhc
limised English iency student, and
profemional studies that include leamning
theorics, cummiculum design, and tesching
sechnigues

g- Indude insersctional content and ex-
penience  that address our multiculrural,
multicthnic diversity, recognize the contri-
butions of ethnics and other minoritics, and
provide sechniques for teaching culturally
diverse studenss

-3
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NEA

h. Include instructional content and
. Paia.cintmdau asscosment, class
shared decisionmaking, strategic planning.
the dynamics of intergroup comm
mhmmﬂmﬁ
behaviors, and buman relations

i. Include a vaniery of field i
Wtdnmmm
natl ma

i"‘ m lmuﬂ‘lﬂd‘
aess of job contract, mlary sched
benefit programs, and working condit:

k Indude practical instruction and expe
responsibilitics, and challenges of collect
shared decisionmaking and swrategic p
ning. (70, 91)




National Education Association

c.

F-23. Civll Rights—Employment
Protection
The National Ed cation Association, rec-
ognizing the continuing crosion of civil
rights, reaffirms its commitment to protect
the rights of all Association members and
others. The Association urges all levels of
govemment to monitor and enforce fair
* employment practice laws. The Association
and ios affiliates, working with federal, state,
and local officials and agencics, shall work to
promote ensctment of and compliance with
such laws and seck to include these rights in
contractual agreement. (91)

l. PROMOTE AND PROTECT
HUMAN AND CIVIL RIGHTS

I-1. Human Relations in the School

The National Education Association be-
lieves that improved human relatons is
essential 10 the school environmens. To
improve human relations in schools, dx
Association calls for—

o School recruitment policies thar wil
ensurc culturally diverse school employees-

b. Appropriate cassroom and other stv*
dent-related acrivities. ]

¢ Further devclopment of continuing
education programs to educte school and
community personnel.

d Reduction of the ratio of studenss @
licensed saff. This reduction should be 1
the lovel teachers determine to be essentis!
to improved leamning.

¢. Development of ways w0 improv®
community-policc and sudent-police rel”
tions through the joint effors of schodl .

BEST COPY AVAILABLE
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communiry, and law enforcement agencics.
£ Joint discussions w0 promote under-
sanding of human and avil righs and
responsibilities in all scgment of sodiery.
g Student-related acrivities that are re-
sponsive 1o the cultural divensity and histori-
cal backgrounds of our saciery. (72, 88)

k2 integration In the Public Schools

The National Education Association be-
lieves chat it is imperative that full integra-
tion of the nation’s schools be effecred.

The Association izes that accepta-
ble integration plans will include affirmatve
scion programs and a variery of devices,
such as geographic realignment, pairing of
schools, grade pairing, and satellite and
magner schools. Some armangements may
require busing of sudents in order to
comply with established guidelines adhering
to the lewter and spirit of the law.

The Association wges in affiliates to
éncourage school boards to study and
consider scriously the negative impact on
minority students when schools located in
minority neighborhoods are targeted for
closing.

The Association will assist its affiliates to
usure that education employees, parents,
and studenss are involved in the develop-
ment of plans designed to achieve intcgra-
ton. It urges statc and federal agencies to
Provide funds necessary to implement inve-
Bration programs, induding funds for stu-
dent transporeation. The Association ako
\EEs pasticipation in citizen sdvisory com-
mittees—consisting of members designated
by the local education amsocistion, parcnts,
A representatives of community organiza-
Yons, business, clergy, and media—that
feflect the ethnic makeup of the community
in developing, implementing, and evaluar-
'Ng student desegregation plans.

‘8
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The Association believes that integrated
schools must provide sudents with equal
access w all curricular and extracurricular
programs and to technological equipment
and knowledge.

The Assccistion opposes any arempts to
delay or impede implkementation of desegre-
gadon ordess and will, therefore, resist
cffors of school boards to resegregate
integrased schools.

The Associstion will continue to oppose
vigorously the systematic displacement or
demotion of minority, especially Black,
teachers and administrators to achieve inte-
gration. It also opposcs acrions of boards of
cduadon t0 finance integration plans
through reduction of school staff. In addi-
tion, the Assodation will opposc the capri-
cious reassignment and displacement of
Hispanic teachers and sdministrators be-
cause of ton and bilingual pro-
grams. (69, 90)

3. Institutional Discrimination

The National Education Association be-
licves chat organizations are strengthened by
offering membership on a nondiscrimina-
tory basis.

The Associstion shall not perticipate in
programs sponsored by any organization
and/or its auxiliary that deny membership to
certain scgments of our sodety on a dis-
criminatory basis when such denizls are not
related 1o the stated puzposes of the organi-
zation, nor shall the Association wtilize the
facilities of such organizations.

The Asmodiation wrges its affiliates and
members nos presentdy holding membership
in such organizations w discontinue any
involvement with such organizations and
urges that in members not participate in,
provide programs to, or join organizativns
utilizing exclusionary membership.

The Associstion urges is members now
MKing membership in such organizations
work sctively from within for the tocal
mination of such exclusionary clauses.
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5. Black Higher Education

9. Martin Luther King Day

The National Education Association be-
lieves that the awention of the people of the
nation should be focused on the importance
of human relations dusing special activitics
at lcast one day each year. It recommends

that statc assocdauons actively continuc to
scck the passage of legislation procliming
Martin Luther King Dayuuutcholidayin
cvery sute. The AsS0Ciation ENCOUTsges its
ofFilistes and all school systems to plan
observances of this date that will promote
goodwill among all persons. (69, 86)

+10. Falr Housing

The National Education Amociation be-
Iiauzhualldtizmsd\onldbcﬁutomidc
ind\eoommunitiesofd\dld\oicc-'n\c
Association urges local affiliates, in conjunc-
ton with other school/community groups
to lead in breaking down barriers that limit
opposes the discriminatory practice of red-
lining and wrges affiliates to work toward its
climination. (69, 87)

1-47. Housing and Health Care foi Al

_ The Nadional Education Amociatior. be-
lieves that all members of our soqety aave
the right to sdequase housing and health
care.

The Association wrges its affiliates, in
conjunction with loal school/community
tioups, to seck and support legislation,
policics, and programs to provide adequate
housing and health care for the homeless
1d for all members of our sociery. (89 91)

NEA

12, Minority-Owned Businesses
The Nasional Education Association be-
lieves thast minosity-owned  businesscs
should be encoursged. The Association
urges the federal ent to initiate and
continue policies that encourage minoxqity-

o-ned businesses- (89)

1-13. Protection of Senlor Citizens

The National Education Association
urges that artention be brought to the plight
of senior citizens who suffer physical, men-
wal, and cconomic abuse-

The Association condemns those policies
and practices colerated at the suate and
fcdtnllcvelsthamukinpoormcdical
care; physical, menul, and cconomic abusc;
excassive pharmaceutical charges; inade-
quate dicary programs; detcriorating living
quarters; and ursrained seaff for patients and
residents of nursing and retirement homes.

The Association supports legislation and
consumer education to eliminate the use of
uncthical techniques, scare tactics, and
misgepresenution o divest senfor aitizens of
their financial resources.

The Association urges its affiliates to join
in political acvion 1o bring about legislative
and administrative reform at the suate and
national levels. (78, 87)

9
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c. Organizational'Divérsity

|-32. Violence Against and Explol-
tation of Aslan/Pacific islanders

The Nauonal Education Association 13
commirted to the elimination of racial and
ethnic discriminstion in all it forms. The
Association deplores the resurgence of oo
vert and overt anti-Asian/Pacific lslu?dcr
sentiments, threats, and incidents of racially
motivated physical and vetbal artacks. The
Association believes that communi
educationsl awareness s should be
developed in conjunction with Asian/Pacific
Islander groups to create an awareness ofth{s
violence. The Association supporus its affili-
ates in their efforts 1o bring about dlear and
consistent law enforcement to protect the
civil and human rights of the vicims of
racial violence.

The Association deplores the exploitation
of women by organizations that advertise
mail-order brides in their caralogs. (84, 85)

1-35. Reparation of Native Amarican
Remains

The National Education Association be-
lieva in the dignity of the desd and
encourages laws to prevent the robbing of
graves.

The Association belicves that the remains
of thousands of Native Americans in storage
throughout the United Sctates should be
returned for interment to the wibes and/or
arcas from which they werc taken. The
Asociation further believes that American
Indian sacred items in museum collections
should be returned o the wibes of their
ongin. (89)

J-5. Minority Particlpation in the
Assoclation

The National Education Association be-
lieves that at every phasc of governancs and
on all decisionmaking levels of the Asocia-
tion there should be minority participation
at least proportionate to the identified
ethnic-minonty populaton of that geo-
graphic level.

Eshnic minorites should be included as
candidates for positons at all leveds. The
Association should promote minority par-
tcipation in program development and
should cmploy minoritics and women in
staff positions.

The Association urges iu affiliates 10
maintain the commitment to organizational
policies and programs that promote the
training and involvement of minorities atall
levels of the organization.

The Association belicves that there is a
need for systematic cvaluation of minoriry
participation az 2ll levels. (72, 86)

1-8. Civil Rights

The Natonal Eduation Assodiation is
msned o the achievement of a toully
integrated sodicty and calls upon Americans
w climinate—by sttt and practice—
barriers of race, color, national origin,
re'hpfu‘x, gender, scxual oricnuation, age
disability, size, marital starus, and economic
status chat p:::t some individuals, adult
or juvenile, exercising right cnj
by othess, incuding hbci:ﬂ‘dcae::y‘:
common law, the Constitution, and statuscs
of the United States. Civil order and
ol.aediena: to the law must be ensurcd
without abridgment of human and civil
nghe. Individuals, adulc or juvenile, must
be assured 2 speedy and fair judicial process

with frec legal counsel for those in need To
bcldfccuve citizens, individuals must b¢

ot SO A i w5
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organization of American Historians OAH

A. Curriculum/ content

The following statement regarding history education was formulated and is endorsed by the
Executive Board of the Organization of American Historians. The OAH is the largest
professional society created and sustained for the promotion, study and teaching of

American history.
HISTORIANS STATE POSITION ON EDUCATIONAL CHANGES

The parties to the current debate regarding history curricula in tbe public schools
profess a common interest in assuring that students receive a good history education.

Many of them disagree, however, often stridently, on what a good history education

entails. Some argue for the primacy of Euro-American history in the curricuia. Others

urge concentration on the history of non-Western peoples or on one or more racial

minorities. Still others favor forms of multicultural or multi-ethnic history whose contents

fall variously between the two polarities. All school teachers, profess';onal historians,

educational policymakers, and the lay public have an interest in the issue and should be

encouraged to participate in the debate.
In the comments that follow, the Executive Board of the Organization of American °

Historians offers several observations which it hopes all interested parties will regard as

constructive contributions to the ongoing dialogue.
History involves a continuing process of discovery, of reinterpretation, and of

varying and often clashing perspectives. Therefore, great care should be taken to assure

that the history taught in the public schools,

and working people, or that of the whole society,
t remedy for "bad history" and the best assurance of "good history" is

whether that of racial minorities, women,

be based upon sound historical

scholarship. The bes
well-trained and well-prepared history teachers who, understanding the dynamic nature of

historical inquiry, can help students develop a critical perspective on the past.
The history curricula of public schools should be constructed around the principle

that all people have been significant actors in human events. Students ghould therefore

understand that history is not fimited to the study of dominant political, social, and

economic elites. It also encompasses the individual and collective quests of ordinary people

for a meaningful place for themselves in their families, in their communities, and in the

larger world.
—more--
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A. Curriculum/content

Historians and History Education -~ yage 2 of 2
The history of minority groups is critical to
as well as the present. It should therefore be an integral part ¢
schools. It comprises more, however, than the relation’ of minority groups to the larger
internal dynamics of minority group life as expressed

gociety. Equally significant are the
in developments gtemming from the roles which members of minority groups have played

an understanding of the American past
f the curricula of public

" in their own communities.

Because history is tied up with a people’s identity it is

groups, women, and working people celebrate and seek to derive self-esteem from aspects

of their history. The traditional omission of these groups from, or their misrepresentation

United States history textbooks and the marginal treatment of societies outside

rther justify such an objective.

‘.agitirr.iate that minority

in, many
Europe in most world history textbooks fu

A primary goal of history educaticn
ameng people of different backgrounds and traditions.
first from the clear acknowledgement that no major group or
and static cultural heritage. On the contrary, the cultures of all people have become
intermingled over time, often in subtle and comple

in addition to contradicting the values
herent superiority of one

is to fosier mutual understanding and respect
Historical study should proceed

society has a wholly singular

ways that historians are still

exploring. Consequently, which public schools

should seek to impart, 2 history that asserts or implies the in

race, gender, class, or region of the world over another is by definition "bad history” and

should have no place in American schools.

The multiple objectives of history educati
afford students the opportunity in the public schools to study both the history of the larger

society and the history of minority groups and non-Western cultures. Whether the people

of the United States regard themselves as one nation or many,
recognize that they share certain common traditions,

on can best be served by curricula that

or as some combination of

both, most Americans will probably
g out of their common humanity and their interactions with

ic institutions, however imperfect, a
lement to freedom, equality, and

erstand what binds

values, and experiences arisin
one another. These include our political and econom

mass culture that affacts everyone, and a cornmon entit

ful history education should help students und
ect for America’s pluralism #nd

dignity. A success
Amaricans together while simultanecusly promoting resp
diversity. We hope it will contribute to realizing a commo

equality across the boundaries of race, sthnicity, gender, and class. §2

n future of reconciliation and
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C. Organizational Diversity

OAH Executive Board Minutes, November 3, 1990

UNANIMOUSLY adopted the wording of the AHA's Program Commi ideli

?et:grtaonon ?dnd diversity on annual meating sessions as follows: ﬂ?nsgguggzrhrggn;ﬁ;:?wﬁg?mer

sack e ;1:? r;‘;ender-segregmed se;sions. it shall encourage proposers of individual sessions to e

ansure tha whenever possible sessions inckude members of both sexes. The Program Committ

anail ke ise encourage proposers of sessions to include participants representing the full di i
membership, such as ethnic and racial minorities and junior historians "ng I civersiy ef

VOTED to adopt AHA statement on interviewing at the Annual Meeting as follows: "The OAH
discourages interviow activities in hote! bedrooms. It an interviewer feels it is necessary to use a facility
outside the Job Registry, the Organization strongly advises that & parior rather than a sleeping room be
. us~d and that a third person always be presert in the room with the candidate. Interviewers using such
; facilities bear sole responsibility for establishing an appropriate professional atmosphere and should
take special care to insure that all interviews are conducted courteousty and in a proper and

l professional manner.”
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« Eighth grade ~ intercuitural
communication

By eighth grade, students Should
be able to understand the effects of
cultural systems upon effactive oral
communication. Additionally, as cul-
tural differencas begin to influence
student choices ang activities, stu-
dents should demaonstrate an under-
standing and appreciation of muiti-
cutturalism (i.e.. gender, race,
ethnicity) as a significant variable at-
fecting effective oral communica-
tion. The ability to recognize and ef-
fectively participate in intercultural
communication are no longer skills
which can be postponed until later
in lite. Students are clearly in-
volved in intercultural communica-
tion environments in their junior
high scheol years.

Yei, in a muiticultural environ-
n:ent, communication competency
may be extremely difficult to
mastar. At this age, students are
only beginning to formulate per-
sonal and ethical docisions regard-
ing the role of multiculturalism
within their own lives. Nonetheless,
even by eighth grade, as Barbara
wood and her coileagues con-
cluded in 1977 in the Development
of Functional Communication Com-
pelencies. Grades 7-12. a student
must become a “competent adoles-
cent” who “gains and maintains the
attention of others in socially ac-
ceptable ways,” “expresses both af-
tection and hostility to cthers,”

l

Speech Communication Association

“praises onzself and/or shows pride
in one's accomplishments,” “takes
into account another person's point
of view in talking with that person,
especially if asked to do s0.” “reads
effectively the feedback of others
anc one's messagas: supplies
ralevant feedback to others when
they communicate,” and “takes the
role of another person effectivel
without being pushed to do so™.“
Likewise, Eileen Nawmark and
Molefi K. Asante, in Intercuftural
Communication,®® have concluded
that intercultural communication
“awareness and sensitivity" must
begin early in the “secondary
school” stages.?

Relying upon the analysis
provided by Newmark and Asante,
Table 11 (next page) provides an
overview of communication com-
petencies which can guide oral
communication instruction during
this period. It is unlikely that
students’ attitudes can be dramati-
cally influenced Dy & single course.
tor certainly racial, ethnic, and
gender attitudes and valuss are

part of a life-long process. Nonethe-

less, aarly formal exposure to and
understanding of the intercuitural
communication process may intro-
duce critical variables in students’
affective, cognitive, and behavioral
patterns of social interaction which
alter how biases and discnminatory
altitudes do and do not develop in
students.

From: Speech Communication Association, Guidelines for
Developing Oral Communication Curricula in Kindergarten

through Twelfth Crade (Annnndale, VA:

Association, 1991), pp. 29-30,

Speech Communication

84
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Table 11

Examples of eighth grade international and intercultural
communication competencies

!
1
i

Identify verbal and nonverbal
communication cues
distinguishing one's own and
others' cultural environments
and heritages.

Identity verbal and nonverbal
communication patterns which
are shared by distinct cuitural
systems.

Identify social institutions and
historical experiences which
distinguish and are commonly
used by cultural systems.

Develop a sensitivity to and
appreciation for the diverse
ways in which experiences can

be articulated verbally and
nonverbally.

Develop an awareness of one's
own desires, assumptions, and
beliefs in order to experiment
more freely in new patterns of
behavior.

Communicate eftectively in
alternative cuitural systems
(e.q.. adjust to different
environments) without losing
one's basic values.

Develop a self-concept which
tosters trust, ego strength,
oggn-mmdedness. and the
ability to accept ambiguity and
diversity among people.

From: Speech Communicatlon Association, Guidelines [or
Developing Oral Communication Curricula in Kindergarten

through Twelfth Grade (Annandale, VA:

Association, 1991), pp. 29-30.

Speech Communication
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B. Student Diversity

—

—~  Moreover, communicating with others 1s no longer a matter of merely conveying information to others. The
growth i the information economy has been matched by a similar growth in culturai diverstty in the United States,
Women and minorities such as blacks and Hispanics as well as a host of other minorities are increasingly entering
protessions in the information Society. Communicating has become more complicated. for the same piece of
information can now mean extremely different things to different groups of people. Success in intormation
protessions now requires a sensitivity to cultural ditferences and to the diverse meamings which can be associated
with any particular word, nonverbal action. and symbol.
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SPEECH COMMUNICATION ASSOQCIATION'S

AEFIRMATIVE ACTION STATEMENT
Adopted by the

SCA Lagislative Councll
Anaheim, California, November 14, 1981

Since its organizaton in 1914, the Speech Communication Association has expressed
policy of non-discrimination. Beginning in 197 1 a series of formal resolutions on affirmative
action related 1 under-represented groups have becn approved by SCA governing todies. The
following is a unified statement of the affirmative action policy of the SCA, bascd upon these

1. The Speech Communication Asscciation believes that no parson should be
discriminated against in employment, education. or professional advancement on the basis of

race, color, religion, nadonal origins, physical handicaps, sex, age, or affectional preference.

2. The Speech Communication AssOCiation encourages participation in
communicaton research by members of all under-represented groups and encourages research |
dealing with the special communication problems of such groups.

3.  The Speech Communication Association encournges membership by all persons
interested in the study or practice of human communication and encourages the participation by
a1l members in its Divisions, Sections, Caucuses. Commissions., and Commuttees.

4. The Speech Communication Association recognizes the need to encourage
participation by m=mbers of under-represented groups in all aspects of the Association including
lcadership positions, conventon programs, publications and workshops.

5. The Speech Communication Association regards individual merit as the only
criterion for selacting persous for offices, editorial positions, employment and other activitics of
the Association.

6. The Specch Communication Association urges its members and member
institutions to consider only merit as a basis for employment, promotons, tenure or
administrative appointment,

To implement the provisions of this starerment, the Speech Communication Association
instructs its Adminismrative Committes to devise a regular and sysiematic procedure for assessing
the effective of the Association Affirmatve Acuons progra.

resolutions of the past ten years. l




Teachers of English to Speakers of oOther Languages TESOL

A. Curriculum/content

' 'I‘hefieldofESLtkntMrepresmtthedath?yautagoasa
branch of applied linguistics. The Bsscciation, until recently, has been
l  a quasi-scciety. deay,misanedz:mtimassa:mt;mseelungto
icd teinﬂuechmatimrefomnmmatofﬁaﬂnitedsates,wmle
keeping its roots in acadame. 'ﬁms,the.hsaocia' has not histaorically
set.fcn:th policy statements on curricula, student diversity, and education
l policy. -
mreprwmunmwwtsoflmugemﬁnritymmminx-lz
pmgram(asmllasfczei.gnsmdmtsinpostsecmdaryinstimimsam
1eamsofmg].ishasafmignlmguagevmlddda). They are a rich
wlticulmralrmxcethatneaistobeinteg:atadintomgmstream
education. Bnlosedareﬂnmaoh:timstkatﬁemscn‘ned:mhippassed
l ile?lthattaxchuponmﬂt.iculwraloontmt/cunicuhm: one on bili
education, ancther on campensatory education. They do not spacifically
deal with curriculum, though.
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A. Curriculum/content

WHEREAS we recognize that any numan being's language
constitutes his link with the real world, and

WHEREAS we are collectively engaged in teaching another
language to human beings who &lready possess a fully
articulated and developed linguistic system,

THEREFORE, BE IT RESOLVED that TESOL affirms

1. that bilingual education must be assumed to mean
education in two languages;

2. that this in turn presupposes full recognition by
every availabple means of the validity of the first
language; . '

3. that such recognition includes positive attitudes
of all teachers and administrators toward the
student's language;

4. that the validity cf that language not only as &
communication system but as a viable vehicle for
the transfer and reinforcement of any subject
content in the classroom must be central in
curricular policy; and

S. that, where numbers cf individuals justify such
concern, the student's own language must
specifically constitute a segement of the
curriculum,

IVv. COMPENSATORY EDUCATION

"BE IT RESOLVED that TESOL:

1. Communicate to key federal and state legislators
that the terminology ‘compensatory education’ as it
applies to ESL and bilingual programse and students
in Federal and State legislation, guidelines and
general communications is offensive;

2. Recommend that use of the terminology be
discontinued in favor of more positive language.

: New Orleans, Louisiana USA
, March 1971

§3

.




Teachers of English to Speakers of other Languages TESOL

B. Student Diversity

TESOL advecates student diversity in the U.S. educational sys‘ganbecause
it represents the language edication needs of students from different
linquistic, racial, ethnic, arxiculturalbackgrunﬂs..mrﬂcstothem.
student body in a given school, there is now a more diverse student body in

t}ejnpacto% demographic changes in the U.S., i.e.'norere.f\;ge'eand
imrigrant students than ever befare, acmolpqulam.onsareuﬂeadnore
diverse.

TESOLesbablishedataSkforceonpolicyardstaxﬂardSmtheeiucatimof

language mincrity students in 1991, Enclosed is a policy statement fram
this task force.

TESOL's emphasis on Linguistic iversity suggeste milticultural—also
rultiethnizs, miltiracial—diversity. See the enclosed resolutions on the
neads of refugee populaticos (1981) amd nonstandard English (1981). The
Association also passed a language rights resoluticn (1987):

i individuals to preserve
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Teachers of English to Speakers of Othér Lénguages TESOL

B. Student Diversity

TESQOL Statement
on the Education of
K-12 Language Minority Students
in the United States

The population of ethnolinguistically diverse students in the primary and secondary
schools of the United States has grown dramatically. So dramatically, in fact, that
language minority students are for the first time the majority of students in many school
districts. In order for the United States to take advantage of the great cultural and
linguistic diversity brought by our language minority students to the United States and its
schools, we must first recognize this diversity as a national resource.

We must also recognize, however, that students come from a variety of backgrounds
and circumstances. Some are immigrants, some arc refugees, while others arc native born
Americans of different language heritages. These students enter US schools with 2 variety
of educational experiences. Some have received extensive formal education in their
home countries and are on grade level in all content areas and in reading their first
language. Others have had their education delayed or interrupted and may be
academically behind their peers in the U.S. and their countries of origin.

To meer the needs of such students, TESOL supports programs which promote
students’ growth in English_language proficiency, enhance cognitive growth, facilitate
academic achievement, and encourage cultural and social adjustment. Such programs
include:

* comprehensive English as a Second Language instruction for linguistically diverse
students which prepares them to handle content area material in English.

* instruction in the content areas which is academically challenging, but also is
wilored to the nguistic proficiency, educational background and academic needs
of students.

* opportunities for students to further develop and/or use their first language in
order to promote academic and social development.

« professional development opportunities for both ESOL and other classroom
teachers which prepare them to facilitate the language and academic growth of
linguistically and culturally different children.

October 1991

J1




Teachers of English to Speakers of Other Languages TESOL

'B. Student Diversity

XV. WNEEDS OF REFUGEE POPULATIONS IM ENGLISH SPEAKING
COUNTRIES

WHEREAS the number of refugees from all parts of the world who
have entered English-speaking countries has been on the
increase during the past five years, and

WHEREAS this number will probably continue to grow over the
next few years, and

WHEREAS our experience clearly demonstrates the need of such
refugees for appropriate language instruction, and

WHEREAS TESOL is dedicated, among cther activities, to the
provision of high quality ESL teaching to various
populations of speakers of other languages including
suc™ refugees, to the training of teachers in programs
for such populations, and to the development and
improvement of materials and other resources for such

BE IT THEREFORE RESOLVED that TESOL take special cognizance of
the urgent linguistic, cultural and social needs of
such refugee populations and that, as evidence of that
special recognition, the President of TESOL create a
special Task Force, as soon after the passage of this
resolution as feasible, for the purpose of
supplementing the work of existing bodies in English-
speaking countries in the coordination of information

concerning:

1. language learning program design, materials, and
other resources for this special population;

.2. the design of teacher training programs for this
population;

3. the monitoring of governmental policies and
funding for refugees;

4. and the general raising of professional awareness
of the problems of this unique population; and

BE IT FURTHER RESOLVED that the Executive Committee of TESOL make
funds available for the work of this Task Force.

Detroit, Michigan USA
March 1981

' populations,
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B. Student Diversity

XVE. NONSTANDARD ENGLISH

WHEREAS speakers of nonstandard English should have the
opportunity to learn standard English and teachers
should be aware of the influence of nonstandard English
on the acquisition of standard English, and

WHEREAS TESOL is a major organization which exerts influence on
English language education throughout the educational
community,

BE IT THEREFORE RESOLVED that TESOL will make every effort to
support the appropriate training of teachers of
speakers of nonstandard dialects by disseminating
information through its established vehicles.

Detroit, Michigan USA
March 1981




- Teachers of English to Speakers of Other Languages - TESCL

c. Organizational Diversity

TESOL has no written policy on multicultural/diversity issues, probably
because there is another issue that drives the Associaticn more than
muiticulturalism and diversity-—intematicnalism. With headgquarters in
Alexandria, Virginia and a membership of 23,000 (75% in the U.5.), TESOL
struggles to define its intermaticnalism. The Asscciation needs to have
more members and lsaders whooe first language is not English.

The Association’s bylaws do not stipulate regional representation, althou
there has been interest in adapting scme kind of quota system to assure o
worldwide representation. TESOL’s Socigpolitical Concerns Committee is the
Asscciation’s mechanism to advocate the linguistic needs of refugees,
imnigrants, and migrants in the United States (and elsewhere). There are
also no policies regarding staffing of headquarters and milticulturalism.
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Getty Ctr. for Education in the Arts GETTY

A. Curriculum/content

The Center does not have a discrete, geparate policy

related to multiculturalism or cultural diversity. We do
have several projects devoted to art education and
multicultural education including the publication of

poster-size art reproductions of non-Wegtern WOrks.

In addition this August the Center is spensoring an invitational
seminar on DBAE and Cultural pDiversity for 150 art education

academics and practioners.
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National Science Teachers Association

student Diversity

NSTA

An NSTA Position Statement

Multicultural Science Education

Our global society consists
of people fram many diverse
culturel backgrounds. As
members of the National
Science Teachers Assoclatian,
wr appreciate the strength and
beauty of cultural piuralism.
We are aware that our welfare
1s uitumately dependent upon
the productivity and general
welfare of all people. Many
institutions and organizations
tn our global, multicultural
society play majar roles in
eslablishing environments in
which unity in diversity
flourishes,

NSTA must work with other
professional organizations,
institutions, and agencies to
scek the resources required to
enswe effective acience
teaching for culturally diverse
leamers {f our nation is to
achieve & position of tntema-

tional leadership {n science

education:

¢ Scientific lteracy must be a
major goal of science
education worldwide and
for all children;

¢  We must believe ull children
can leamn and be successful
in sdence; further, the
resources of nations must
be committed to this end:

* Nations muast cultivate and
harvest the minds of all
children:

s Schools must provide
science education programs
that nurture all children
academically. phystcally. .
ar in development of a
positive self-concept:

¢ Culturally diverse children
must have access to quality
science education experi-
ences that erthance success
and provide the knowledge

Hb
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and opportunities required
for them to become
successful parlicipants {n
our democratic society;
Curricular content and
instructional strategies
selected for use with
culturally diverse children
must reflect, as well as
incorparate, this diversity:
Science teachiers must be
knowledgeable about
children’s learning styles
and instructional prefer-
ences, which may be
culturally related;

Science teachers have the
respansibility to expose
culturally diverse children
to career opportunities in
science, technology, and

engineering.

-—Adopted by the
NSTA Board of Directors
in July, 1991
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BACKGROUND

John Gardner once said, *A nation is never finished.
You cannot build it and then leave it standing as the
Pharaohs did the pyramids. It has to be rebuilt by
each generation by believing, caring men and
women. It is now your turn.® This statement
summarizes in many ways the critical juncture we
have reached as a country. H highlights the fact
that as we look toward a new millennium, we must
ensure that America's future is based on the
aspiraticns and contributions of believing, caring
men and women who not only know and
understand the full legacy and history of this
country, but who are willing to use that knowledge
and understanding to strengthen the process of
nation building to truly reflect all of America's
peopls.

The United States has long been recognized as the
mos! pluralistic and diverse of the industrialized
nations in the world. That is one of the
characteristics which makes us unique among
nations. Our diversity places us in a strong position
to provide leadership in an increasingly global
society. Further, that diversity {ethnic, racial,
religious, and cuhtural) is projected 10 increase in the
21st Century. For example, approximately 29% of
all schoo! aged children enrolled today in our
country's public schools are racial and ethnic
minorities. R Is projected that by the year 2030, this
figure will rise 10 more than 35%.

Our children need to understand that while we aro a
multicuttural people, we are a single nation—a nation
bound together by decades of struggle to nurture a
common set of values, mores, and principles.
However, adequate opportunities have not existed
for all citizens to learn of the contributions that
various gmups have made and continue to make
toward the building of our great nation. Our
children need 1o understand and to value the
strength of the pluralism and diversity which
comprise our national heritage. In order to achieve

this goal, our children need a multicultural
education, i m i

. Students need an education that
will enable them to understand and appraciate the
contributions made by all of America’s people--an
education which binds rather than rends the

As we look to the future with its pedestrian as well
as its unknown challenges, #t is critical to the
well-being of the nation that we inculcate in all
- Americans the common set of principles, values,
and mores that we cherish as a nation, Equally
important, however, is the need to ensure that all
Americans receive an education which enables
them to understand that “We, the people,” means
all of us. t means ali of us must be educated, so
that we not only contribute to, but benefit from, the
full secial, economic, and political abundance of
this nation. That goal can best be achieved
through an education which celebrates our cultural
pluralism rather than denies &.

Currently, two schools of thought are dominant in
the multicultural education debate about how the
curriculum should be structured and to whom it
should be taught. Those who advocate the centrist
of separatist position (also called the particularist
view) believe there should be separate courses
emphasizing each of the primary ethnic/racial
groups in America: African Amaericans, Asian
Americans, Hispanic Americans, and Native
Americans. The second group advocates the
pluralist or infusion approach which means that
multicutural education should be integrated into
every course at every grade level, thus all students

would learn more about our pluralistic and diverse
society.

Multicuttural education that promotes cultural
pluralism and social equality by reforming the
school program for ] students, pre-school through
college, can help achieve these goals,
Multicultural education should not be peripheral to
the mainstream curriculum nor established as
set-aside programs for students who slect to enroll
in them. Rather, multicultural education should be
infused and Integrated throughout the cumiculum,
80 that &l students are required to lsarn about the
pluralism and diversity that define America.

Thus, neither Afrocentrism nor Eurocentrism would
dominate the curriculum; rather, the emphasis
would be on inclusion-a curriculum which reflects
the contributions of aj] groups in America.
Multicuttural education should be an integral part of

cuttural, social, and political fabric of America.

QEM Network
1818 N Street, NW, Sulte 350
Washington, DC 20036

)
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the core curriculum (mathematics, science,
English/literature, and social studies), the
humantties, electives, and vocational courses, as
well as programs for special needs students.
Further, the emphasis should be on using
multicuttural education to enhance an individual
student's ability to learn, 1o acquire knowledge,
and to use i, not simply to provide a cuttural
experience.

MAJOR ISSUES/PERSPECTIVES

1. Multicuttural education curriculum materials and
programs should be characterized by the
highest degree of intagrity and quality.

2. Mutticuttural education curriculum materials
and programs should be predicatad upon
clearly arliculated goals that promote:

« the strengthening and valuing of cuttural
diversity

« human rights and respect for diversity

. alternative life choices for people (0.9.
respecting the rights of individuals and
groups to adhere to their religious of cuttural
heritage within the larger society)

+ social justice and equal opportunity for all

« the empowerment of members ot all ethnic,
racial, and religious groups

3. Certification requirements for all practicing
teachers and teacher candidates should include
training in multicultural education. Teacher
workforce projections suggest that fewer than
5% of all teachers will come from ethnic minority
groups while faore than 35% of all students will
be from racial minority families. it is imperative,
therefore, that all teachers be prepared to teach
In a mutticuttural classroom environment.

4. Publishing companies need to work with
educators, exparts in mutticuttural education,
and other community leaders to revise
textbooks and other instructional materials to
more accurately reflect the pluralism and
diversity in our society. Textbooks should reflect
the contributions and heritage of the diverse
racas, ethnic groups, classes, and religions
which comprisa America.

QEM NETWORK ACTIONS

To help address the above issues, the QEM
Network will:

1. Continue to highlight the need for criteria that
will ensure the integrity of the theoratical base
upon which mufticuttural education materials
and programs are predicated and the need to
ensure the selection of quality toxtbooks and
instructional materials for ¢ icutural
educational programs

2. Continue to identify school districts with
exemplary mutticuttural education materials and
programs and share information about these
model programs with other districts interested in
implementing similar programs

3. Resaarch, monitor. and disseminate
information to local QEM Network Alliances
regarding available mutticultural education
curriculum materials, training programs, and
other relevant activities

4, Assist school districts, nigher education
institutions, individuals, and organizations in
their eforts to establish multicuttural education
materials and programs

§ Begin to work with curmiculum and
multicuttural education expens, publishing
companies, and teacher preparation institutions
as well as individuals and organizations involved
in designing and implementing mutticultural
education programs

6. Encourage the National Coungdil for the
Accreditation of Teacher Education and regi nal
accrediting agencies to review thelr expects ons
of teacher education programs to ensufe that
mukicuttural education is an integral part of such

programs

7. Continue to encourage the national media,
including print and elactronic, to promote
positive multicultural activities in all aspects of
their programming (6.9-, in spacial events,
news commentaries, situation comedies, and
featured stories)
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= MULTICULTURAL EDUCATION

This paper is the second in an on-going series of
analyses of current issues in education, many of
which are the focus of a bimonthly *“Brownbag®
discussion series hosted by the QEM Network.

This paper is also based on articles which have
appeared in a variety of newspapers and daily,
weekly, and biweakly publications including The
Boston Globe,

it also utilized data/publications issued by the
following groups:

Amaerican Association of Colleges of Teacher
Education

American University

American Council on Education

American Federation of Teachers

Education Commission of the States

National Alliance of Black School Educators

Nationa! Council for the Accreditation of
Colleges of Teacher Education

National Education Association

National Clearinghouse for Bilingual Education

For further information or comment, pleass
contact Mary Futrell, Senior Consultant at the
QEM Network.

The QEM Network

The Quality Education for Minoritiss (QEM)
Network was established in July 1990, as a
non-profit organization in Washington, D.C.,
dedicated to improving education for minorities
throughout the nation.

Operating with an initial grant from the Camegie
Corporation of New York, the QEM Network began
where the QEM Project left off, working to
implement strategies 1o reaiize the vision and
goals set forth in the QEM Report, Educatlon
That Works: An Actlon Plan for the Education
of Minorlties.

The QEM Network serves as a nationa! resource
and catalyst to help unite and strengthen
educational restructuring efforts to the benefit of
minority children, youth, and adults, while
advancing minority participation and leadership in
the national debate on how best 1o ensure quality
sducation for all citizens. ARhough its efforts are
focused on members of those groups historically
underserved by our educational system (African
Americans, Alaska Natives, American Indians,
Mexican Americans, and Puarto Ricans), the QEM
Network advocates quality education for all
students.

BEST COPY AVAILABLE
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Network

MULTICULTURAL EDUCATION
Background Paper

November 1990

BACKGROUND

One of the major issues surfacing during the ongoing debate over how to effectively
educate America's increasingly pluralistic and diverse student population is the role
of multicultural education (MCE). Today, approximately 20% of all school aged
children in this country are racial minorities. It is projected that by the year 2020,
35% will come from racial minority families. As a result of these demographic
changes, there is an increasing demand for our schools to help America address the
educational and cultural needs of these groups and of our society as a whole.

The need for change within our education system is being acknowledged by a wide
range of individuals, disciplines, and institutions, including schools.
Unfortunately, with a few notable exceptions, very little guidance and/cr efforts to
control quality exist to help ensure proper and appropriate attention to curriculum
revisions that reflect the cultural changes affecting every aspect of our society,
especially in our schools.

PURPOSE

The purpose of this discussion paper is to provide background information which

will enable the Quality Education for Minorities (QEM) Network to assume a pro-

active role in the debate on the issue of multicultural education. More specifically,
the Network objectives to be fulfilled are threefold:

()  to develop a position paper which clearly articulates QEM's position on this
issue;

2)  to provide information to QEM Network Alliances regarding multicultural
education or valuing diversity, curricular programs and materials, training
programs, and other data available; and

(3) to develop a model approach which QEM Network Alliance groups and
others can use to ensure that schools are teaching all students about the
multicultural sodiety in which they live.
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NETWORKING

In preparation for this paper, a letter was distributed to members of the QEM Board
of Directors and Technical Advisors Group soliciting input regarding how best to
address this issue. In addition, letters were sent to professional groups, key
educational decision-makers, and select school districts requesting information and
materials they had on the topic of multicultural education. Responses to these
requests are still being received.

Further, a review of a select number of bocks and articles which address the topic of
multicultural education was conducted. In the interest of producing a timely
discussion paper, it was not possible, however, to conduct an exhaustive review of
the literature available.

DEFINITIONS

According to Dr. Deloris Saunders of George Washington University, "Most of
today's schools are monocultural, while our soc.ety is undeniably multicultural.
The population in America has become so diverse that demographers project a new
macroculture by the year 2010." As a matter of fact, Dr. Harold Hodgkinson of the
Institute for Educational Leadership predicts that if current trends continue by the
year 2020 one-third of all school age youth in the United States will be racial
minorities. Given that in some school systems as many as 90 different languages
and cultures are represented, it may be impossible to understand the cultural
orientation of all students in American schools; however, a monocultural
curriculum is becoming increasingly inappropriate.

Multicultural education is not a new issue in the debate on how best to educate
America's pluralistic student population. American schools reflect a range of
microcultures among its student population. In addition, when we use the term
multicultural, we can further subdivide into categories such as religion, gender,
sexual orientation, social class or economic status, political affiliation, physical
disability, ethnicity, geography, and language. For the purpose of this paper,
however, the use of the term multicultural will be limited to the groups considered
to be the most underserved by our educational system in the Quality Education for
Minorities Project: African Americans, Alaska Natives, American Indians, Mexican
Americans, and Puerto Ricans.

In this paper student population shall be used to include students enrolled in pre-
school through graduate school.

GEM
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THE DEBATE OVER THE DEFINITION OF MULTICULTURAL EDUCATION

A few examples of attempts to define the term illustrate the need to clarify what we
mean when we call for multicultural education to become part of the curriculum:

The American Association of Colleges for Teacher Education (AACTE) defines
multicultural education as "education which values cultural pluralism.” It further
states that "multicultural education affirms that schools should be oriented toward
the cultural enrichment of all children and youth through programs rooted to the
preservation and extension of cultural alternatives. To endorse cultural pluralism
is to endorse the principle that there is no one model American. To endorse
cultural pluralism is to understand and appreciate the differences that exist among
the nation's citizens."

The American Federation of Teachers (AFT) in a resolution adopted at its 1990
Convention defines multicultural education as "an education in the humanities
that imparts to our children the values of tolerance, freedom, equality, pluralism,
and common human dignity. . . . including a special emphasis or the history and
legacies of those societies that have been most important in developing democratic
ideals and practices."”

Sidney Mintz of the Department of Anthropology at Johns Hopkins University,
considers cultural diversity "as referring to differences in social behavior, values,
activities, and their products, which mark off, to a varying degree, human groups
from each other. Such differences may be organized around the principal life-
sustaining institutions—economic, political, kinship, and ideological; around life-
crises—birth, growth intervals, and death; and around activities--nutrition,
reproduction, and production. Cultural diversity may be stratified by economic
level, or divided along lines of social origins and ethnic background within a single
society or may distinguish two societies from each other. The differences that typify
cultural diversity are sodally, not bioiogically, acquired and transmitted. Groups
typified by some characteristic cultural features may be devoted or perceived as
'racial’, but this is a separate matter.”

California's curriculum defines multicultural education as "teaching students to
view history, espedially its controversies through the different perspectives of
various participants so that students base their judgements on evidence and not on
bias and emotion."
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ASPECTS OF MULTICULTURAL EDUCATION

The aspect of the debate regarding how multicultural education should be taught,
and to whom, has been equally difficult to determine. Christine E. Steeler and Carl
A. Grant (University of Wisconsin) state in their article, An Analysis of
Multicultural Education in the United States, which was based upon an
examination of more than 54 books and articles, that “much of the existing
literature addresses only limited aspects of multicultural education.” They also
suggest that basically five approaches are used to implement “multicultural
education" programs:

1) Teaching the Culturally Different is an approach used to assimilate l
students of color into the cultural mainstream and existing social
structure offering transitional bridges within the existing school |

program.

2) A Human Relations approach is used to help students of different
backgrounds get along better and appredate each other.

3 Single Group Studies fosters cultural pluralism by teaching ethnic,
gender, and social class groups.

4) The Multicultural Education approach promotes cultural pluralism
and social equality by reforming the school program for all.

5) Education That is Multicultural and Social Reconstructionist prepares
students to challenge social structural inequality and to promote
cultural diversity.

It is obvious that the approaches being utilized are almost as diverse as the groups
they purport to serve. It should be noted, however, that of the five approaches
reviewed, Donna Golnick's multicultural education program was most definitive in
describing the goals to be achieved. Golnick advocates that the goals of multicultural
education should be for promoting: "(l) strength and value of cultural diversity;

(2) human rights and respect for diversity; (3) alternative life choices for people;

(4) social justice and equal opportunity for all people; and, (5) equitable distribution of
power among members of all ethnic groups.” According to Steeler and Gant, these
five goals were accepted by most of the authors, even though they claborated upon
and emphasized different ones. In addition, many advocates of these programs state
that by making the curriculum more multicultural, the goals of improving students’
self-esteem and academic performance will be achieved.

education literature and programs reviewed was the weakness of efforts to show the

According to Steeler and Gant, one of the major problems of the multicultural l
relationship of race and ethnicity to other categories such as gender, social class, and .
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language. The programs "do not provide", state Steeler and Gant, "a thorough
discussion of the theoretical framework supporting the goals they purport.” Asa
Hilliard, who is a strong proponent of multicultural education programs, states in a
September 2J, 1990 article in The Washington Post entitled "Afro-centrism and the
Tribalization of America®, "I don't know that anyone has done research to be able to
say other than by impression and opinion, what is going to happen.” Don
Nicholson author of the above article, also called for caution because, "there is only
anecdotal evidence to support the theory that adding this new curriculum will
improve students' performance."

MULTICULTURAL EDUCATION: HOW MUCH AND FOR WHOM?

l We must add a third appendage to those of the definition of muiticultural
education and of the goals to be achieved: how the curriculum should be structured
and to whom it should be taught. Those who advocate the centrist or separatist

I position (also called the particularist view) believe there should be separate courses
emphasizing each of the primary ethnic/racial groups in America: African
American, Asian American, Native American, and Hispanic American studies.

' This centrist view seems to be the approach which has contributed most to the
current firestorm raging around the movement to include muiticultural education
as part of the curriculum. Afro-centrism, for example, is attacked as an attempt to

l displace the Euro-centrist view which has been the dominant focus of curricular
programs throughout the nation.

Those who advocate the pluralist or infusion approach believe that multicultural
education should be integrated into every course at every grade level, thus all
students would learn more about our pluralistic and diverse society. Therefore,
science, mathematics, English/language arts/literature, history, geography, and
economics—-indeed, all courses, would reflect the multicultural composition and
contributions of America's people. This integration would not be in the form of
sidebars or captions under pictures peripheral to the mainstream curriculum, but
would consist of substantive contributions infused throughout the curriculum.

By using the latter approach (pluralist or infusion), all students, not simply
minorities or the few non-minorities who select the courses as electives, would
learn about the diversity and the contributions of different groups to the
development of our nation. As several authors stated, America needs a cohesive,
inclusive curriculum in which the stery about how we built this nation and its
pluralistic institutions is understood to have been the work of many different
people of diverse races, classes, and religions.
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ISSUES

Developing and implementing multicultural education programs will not be easy.
Each approach is viewed with a great deal of skepticism. Many fear that a
multiculturai education curriculum will be divisive and that its content will be
suspect. To some degree, the fears are predicated on the lack of a strong theoretical
base and implications of the centrist movement. Chester Finn, a professor of
Education and Public Policy at Vanderbilt University states that "people
fundamentally identify with their subgroup, are steeped in consciousness of the
group, and are told implicitly that their group is superior because they have been a
victim of other groups.” Diane Ravitch of Columbia University states that
"particularistic multiculturalism offers a less complicated anodyne (innocuous
treatment), one in which the children's academic deficiencies may be addressed--or
set aside~by inflating their racial pride."

Journalist David Nicholson of The Washington Post states at the beginning of his
September 23rd article that "the sweeping call for 'curricula of inclusion' is based on
untested, unproven premises. Worse, because it intentionally exaggerates
differences, it seems likely to exacerbate racial and ethnic tensions.” These
statements, along with numerous others, indicate that the line has been drawn and
that it will be a hard struggle to change the curriculum to more accurately reflect the
true history of America.

No one disputes, however, that America is indeed becoming more pluralistic and
diverse. Their arguments, whether well founded or not, appear to be based more on
what they fear might happen if multicultural education becomes a part of the
mainstream than on what they know will happen. That is, they do not have the
research upon which to base their predictions. Many do concur, however, with
Nicholson's point that it appears as though "the real fear is not the welfare of the
children, but power." In other words, who will run things? And what will be
taught in our schools? While these may be the concerns, the issue needs to be
reshaped as: how we can infuse multicultural contributions into the mainstream
curriculum to augment knowledge about American culture and our shared national
values?

The debate continues. Meanwhile, more and more school districts are discussing
and/or implementing multicultural education programs into their curricula.
Several major school systems have been contacted and requested to share their
multicultural education curriculum materials with QEM Network. Further, the
Network is aware that a number of school districts are in the process of
implementing multicultural education programs: Portland, OR; Seattle, WA;
Washington, DC; Prince Georges County, MD;

Atlanta, GA; and Indianapolis, IN; to name a few. Most school districts moving in
this direction have high concentrations of minority children in their student
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pulation. In addition, a growing number of colleges and universities, according

" Yo AACTE and The American Council on Education (ACE), are beginning to include

multiculturalism as part of the curriculum for all students, not just education
majors. Much, however, remains to be done.

There is an obvious trend to infuse multicultural education into the curriculum.
The question of the quality and integrity of the programs, however, has rot received
equal attention. There are myriad issues which must be addressed relative to
multiculturalism such as curricular content, teacher in- and pre-service training, the
availability of textbooks and other materials for use in our multicultural classrooms,
and how academic tracking or ability grouping impacts efforts to remove barriers
within a multicultural school environment. The remainder of this paper shall
address two of these issues: the multicultural curriculum and teacher readiness to
offer such a curriculum in a multicultural classroom.

As a multicultural people, we are also a single nation bonded by a cornmon set of
democratic principles. Our goal ought to be to ensure that all students thoroughly
understand how and why we have these principles and how each of us should
benefit from them equally. Our goal would not be to divide America into disparate,
fractious groups, but rather to help the nation expand and strengthen its bonds based
upon the rich heritage which it has, and to cease denying or ignoring part of that
heritage.

This cannot be achieved by simply celebrating African American or Black History
Month or Cinco de Mayo or any other once a year celebration. Nor can it be achieved
by celebrating the 500th anniversary of the discovery of America without
acknowledging the fact that Native Americans were here when Columbus arrived.
It is not a one-shot phenomenon or a once in a lifetime issue, but rather an effort
which should concentrate on larger ongoing traditions and perspectives. It is an
opportunity to once and for all make sure the people of this country know our
nation's whole story and build upon it as we enter a new millennium.

Further, it is ironic that at a time when our political and business leaders are calling
for a transformation of the curriculum to enable our students to better understand
the global society in which we live that there is not a2 concurrent call to understand
the cultures co-existing in our own society. We need both. In order to achieve this
goal, we must integrate multicultural education throughou¢ the curriculum at
every level for all students.

The current national debate over the curriculum centers on whether or how to
make the curriculum reflective of the cultural plurality that characterizes the
United States and the world. It also centers on whether there is adequate valid
scholarship to infuse these changes into the curriculum. Many argue that there are
sufficient data and scholarship available about Native, Hispanic, and African
Americans to enable curriculum planners and textbook publishers to achieve this
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goal. At the same time, the ACE Minorities on Campus Handbook states: "New
knowledge is created all the time. . . it is both added to the curriculum, and in

addition frequently causes a re-examination and recasting of existing theories and

facts.”

Clearly, the curriculum should be based on quality, integrity, and rigor. It should
reflect the diversity, history, values, and cultures which have shaped not only the
United States but the world as well. The curriculum should have clearly defined
goals and objectives and should be interdisciplinary in content and structure.

For example, a goal should be to develop understanding and appreciation for other
cultures as well as to help students develop stronger critical thinking skills.
Improvements in their self-confidence and self-esteem should be an outgrowth of
their enhanced competence as learners who understand their "roots”, the events
which developed this country, and how those events will affect current and future
generations. To understand America, one must understand all facets of our history
and culture. In other words, the emphasis should be on using multicultural
education to enhance an individual student's ability to learn, to acquire knowledge,
and to use it, not simply to feel good about who they are. ‘

To implement the above curriculum, America must have teachers who not only
reflect the racial and ethnic diversity in our society, but who also understand and
appreciate the cultural pluralism which defines America. According tc AACTE's
Mary Dilworth in her monograph, Reading Between the Lines: Teachers and their
Racial/Ethnic Cultures, the disappearance of minority teachers from the ranks of the
teaching profession is cause for alarm. However, she also concludes that simply
being a teacher from a racial or ethnic minority group does not mean one
necessarily understands the cultural backgrounds from which many of our students
come. The fact that a teacher is African American or Hispanic American, for
example, does not mean that he or she can automatically teach African American or
Hispanic American students or "relate” to the students' backgrounds.

Currently, according to the National Education Association (NEA), less than 6% of
America's teaching force are members of minority groups. Further, the results of
surveys of education majors on the nation's college and university campuses do not
indicate that the current downward trend will reverse itself. Rather, it is projected
that by the mid-1990's only 3% of the estimated 2.5 million elementary and
secondary school educators in America will come from minority groups. The
predictions for higher education faculty are even more dire.

Poor pay and working conditions, the cost of a college education, as well as a desire
to pursue more lucrative professional careers all contribute to this decline.

Although this issue has received a great deal of attention over the last decade and a
number of innovative strategies have been implemented to curb the tide, the results
have been very disappointing. To this list we must also add that due to a
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disproportionate number of minority students being placed in the lower echelons of
our education system, many have not received the necessary academic foundation
to succeed in college. Therefore, because of tracking, too many minority students get
lost and never make it into the educational pipeline which would lead to a higher

degree of any kind.

But the issue is not simply one of minority teachers being available to teach
minority students. The issue must also be that all teachers must be educated and
trained to teach all children. Teacher preparation programs and school districts
have an obligation to make sure pre-service graduates and practicing teachers have
the pedagogical training as well as the subject matter expertise that reflects our
multicultural society. Certification and accreditation requirements should reflect
this preparation and programmatic emphasis to ensure that all schools are staffed
with personnel who can and will teach multicultural education.

Further, according to the ACE Handbook, Minorities on Campus, "Much of the
resistance to the issue of culturally based learning styles stems from the implicit
assumption that what differs from the norm is less valuable." It is, therefore, our
responsibility to not only make the teaching of multicultural education acceptable,
but to help redefine the "norm" to be more reflective of the cultural diversity and

pluralism in this country.

For example, there is a distinct difference between culture and styl'le, yet, these terms
are often used interchangeably. Pablo Freire, a Brazilian educator, defines culture as
"anything that human beings make." Edward T. Hall in his book, Beyond Culture,
states that "culture is invisible." "We are most able," Hall states, "to know
ourselves culturally when we immerse ourselves in exotic cultures—cultures so
different from our own that we are forced to understand that there is more than one

way to be "natural.”

Groups share cultural patterns. According to Hilliard, "Culture is what gives
ethnicity its strength and meaning. Culture provides group members with a deep
sense of belonging and often with a strong preference for behaving in certain ways."
Race and class are not synonymous with culture. Neither is style. Hilliard further
states that "Style is learned, not innate. Styles can be changed and a person can have
more than one style. It is an aspect of culture that is behavioral." Yet, teachers (and
others) who do not understand the difference between style and culture will often
misinterpret a child's behavior style as part of his or her group culture. This leads to
negative stereotyping of students.
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'NEXT STEPS: Needs and Concerns

1.

10.

11.

A definition of multicultural education (including the relationship of
race and ethnicity to social class, gender, and language).

Establishment of goals and objectives to be achieved through the
implementation of multicultural education-What do we expect the
outcome to be as a result of implementing multicultural education

programs?

Who defines muilticultural education? Is a strategy needed to
involve community stakeholders in efforts to develop policies and
programs to implement a multicultural education program?

Is there adequate scholarship and research on muiticultural
education to support the goals and objectives outlined?

Age, grade level, and discipline-appropriate curriculum materials are
needed to implement multicultural education programs--Who
develops these materials?

Which approach is best to use? Who should be taught the
multicultural education curriculum?

How should multicultural education be implemented--
particularistically or pluralistically? set-aside courses or infusion?

How do we work with pre-and in-service programs to ensure that
teachers are properly prepared to teach students from different
cultural backgrounds as well as to teach the multicultural education
curriculum? What is the role of teachers in this entire process?

Where are funds available to develop curriculumlmaterials, conduct
on-going research, and establish a network or publication to advocate
and present quality scholarship regarding multicultural education?

What should the Network's position be regarding multicultural
education? :

Is a pilot program needed and what should be its contents?
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SUMMARY

Each day around the world, change begets more geopolitical, socio-economic and
culturally challenging changes. The United States as a nation is also experiencing
sea changes within its borders. For some, these changes are tantamount to an attack
on the "traditional” way of doing things; there is uncertainty, even fear, as their
views of the nation and the world are questioned. For others, the challenges are
long overdue, but they do not know what should replace the old ways and views—
they simply demand change. To others still, it reflects the need to carefully and
thoughtfully examine who we are as a people and the bonds which hold us together
as a nation. It is time to redefine the mission and goals of education in America to
include students and to enable all of her people to understand, appreciate, and build
upon the beauty and strength reflected in the diversity of this nation we call the
UNITED States of America.

This paper was written to broaden and move the discussion forward, and to forge an
alliance so that together we can define the curriculum, the programs, and the
teaching/learning environment which will enable us to achieve the goal of a nation
with a common culture — respect for all peoples and their contributions to the
American way.
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This report presents the findings of an inquiry into how state
education agencies can best address the needs of limited English
proficient (LEP) children. Chapter one outlines challenges posed
to the educational system by the increase in language minority
students. Next, the demographics of the problem are examined, and
the LEP school population is described. Chapter three summarizes
the goals, methodology and results of a survey of services provided
by state education agencies to LEP students. Chapter four
describes promising initiatives to serve LEP students in four
states: California, Illinois, New Jersey and Texas. The final
chapter presents the project’s conclusions and recommendations for
action by state education agency leaders. (cas)
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With funding from the carnegie cOrporation of New York, the

Resource Center on Fducational Equity of the council of Chief State

School Officers developed and implemented a project designed to:
(1) bring together teans of Btate Education Agency (SEA) policy

makers and program specialists with recognized experts in

mathematics and science education to explore successful approaches
in this field, (2) assist SEAs in integrating the concern for

increasing the participation of women and minority males into all

mathematics and science initiatives, and (3) promote exemplary

action by selected SEAs while encouraging other SEAs to adapt and

adopt such actions. As a result of this project it is recommended

that SEA policy makers set goals and plan activities keeping in

mind the critical importance of directly addressing equity 1ssues,

to improve the quality of instruction in mathematics and science in

the nation’s schools. Further, they can develop policy statements,

collect and review data on mathematics and science enrollment and

achievement patterns, provide training and materials related to
increasing the enrollment of females and minority males, and

regularly evaluate and monitor the success of state efforts in this

area. (KEB)
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AB This book examines issues related to the education of children
and youth at risk of school failure, and recommends ways that
schools and state leaders can restructure educational programs for
these students. Part 1 consists of twelve original papers prepared
for the Council of Chief S8tate School Officers (CCSSO) and
presented at the CCSSO Summer Institute in 1987. Topics include
educational practices to promote achievement by at-risk students;
educational inequality; school effectiveness; adolescent pregnancy
prevention; and the school-to-work transition. Part 2 presents the
CCSSO statement "Assuring School Success for Students at Risk,"
along with a model state statute aimed at guaranteeing appropriate
educational services to at-risk youth. Also in Part 2 are the
report and recommendations of the Study Commission, a Council-
sponsored group composed primarily of deputy chief state school
officers. (cas)
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This paper describes the population of limited English

proficient (LEP) students currently enrolled in U.S. schools and
the educational challenges faced by these students. These include
minority group and low socioeconomic status; language barriers; and
non-U.S. national origin. The author reviews the history of
bilingual education, and discusses some of the essential components
of effective educational programs for LEP students. Finally, the
paper examines the role of state departments of education in the
effort to ensure high-quality services to this population. (cas)
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AB To improve opportunities for minority students, large urban
school districts need to identify and clarify the policies which
contribute to the decreasing minority enrollment in higher
education. Suggested changes to the existing policy and
procedures are: (1) design and maintain accurate student
information systems to analyze student performance, (2)
disaggregate student performance data by race, ethnicity and
gender, then analyze and plan for improvement, (3) examine
effects of current promotions and retention-in-grade policies,
(4) determine whether algebra is functioning as a gatekeeper for
college preparation courses, (5) develop and strengthen linkages
with historically Black colleges, and (6) annually monitor high
school graduates’ education and career choices. Continued
research is needed to form a comprehensive plan that is
successful in increasing minority access to higher
education. (KEB)
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This document discusses the historic undereducation of

minorities in the United states and proposes a plan for improving

minority education. Five minority groups are profiled and their
relationship to the educational system described: Alaska Natives,

American Indians, Black Americans, Mexican Americans and Puerto

Ricans 1living in the U.S. The document presents guidelines and
strategies for: 1) ensuring that minority children start school
repared to learn; 2) ensuring that minority students attain
satisfactory jevels of academic achievement; 3) increasing

minority participation in higher education; 4) strengthening

teachers of minority students; 5) strenythening the school-to-

work transitioni and 6) providing quality out-of-school

opportunitias for minority youth and adults. The role of various
social sectors in carrying out the pian, along with its estimated

costs, is discussed. (cas)
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- American Association for the Advancement of -Science

A. Curriculum/content

All human cultures have included study of nature—the move-
ment of heavenly bodies, the behavior of animals, the properties
of materials, the medicinal properties of plants. The recommen-
dations in this chapter focus on the development of science,
mathematics, and technology in Western culture, but not on how
that development drew on ideas from earlier Egyptian, Chinese,
Greek, and Arabic cultures. The sciences accounted for in this
book are largely part of a tradition of thought that happened to
develop in Europe during the last 500 years—a tradition to
which people from all cultures contribute today.

The emphasis bere is on ten accounts of significant discoveries
and changes that exemplify the evolution and impact of scientific
knowledge: the planetary earth, universal gravitation, relativity,
geologic time, plate tectonics, the conservation of matter, radio-
activity and nuclear fission, the evolution of species, the nature of
disease, and the Industrial Revolution. Although other choices
may be equally valid, these clearly fit our dual criteria of exem-
plifying bistorical themes and having cultural salience.

119




American Association of Colleges for Teacher Education

A. Curriculum/content

Resolutions of the Membership

e

1d. Whereas, an educational system based on demacratic
principles must be cgaliranian;

Whereus, the Amercan Associauon of Colleges for Teacher
Education is cominirred co the goal of elimmaring ducrimination
based on scx, minority membenhip, and handicapping conditions i
teacher cducarion programs and ehe teaching profesexm;

Whereas, the AACTE is commutted 1o promoting particspation of
runorinies in teacher education and the tcaching professius: in
proportion ta thetr tepresentaron in ULS. saceery; arxl

Whereas, many states and schools, calleges, sind departments of
cducation require teacher candidates o pass  srandardized rest of
academic and professional knewsledge at some point n their teacher

education programs,

Be it resotvedd that:

The AACTE supports the following conditions for the
development and use of standardized tests nsed for admusiun w ol
graduation from ccacher educatwis programs and for the cemtification
of teachers,

® Test developers should provide rerearchers wnd test users with

stansticul mfuimation about dhere cest's rebiabiliey and validuy.
This infarmation shall include an analysis of dificrent echnic
and gender groups’ performance on the test us » wholc, as well
us on cach item oo the rest.

Tests should be constructed 5o that, insofar as possible,
individual or group differcnces in test scores result from real
ditTerences in people’s knowledge of the subject being tested
and pat from inzppraprinte charactenstics of ehe questions
themselves. Whenever possible, and without kowering the
validity or reliability of the test for any group, and without
aleenng the dificulty level of the test or its content coverage,
tese whould be conscruceed from gcems that display che feast
differcnce in juwming tates berween minority and wajotiry
cxaminees of comparablc huckgrounds and Educa'tio'nu'l_ fevel.

8.c. Whereas, The American Association of Colleyes for Teacher
Education values culturxl divensity;

Whercas, education programs are improved hy responding to the

individual differences of learners; and 9-e. Wherews, teachers must be

AACTE

aware of mulriculeurgl values,

Wheress, education programs a all levels are streagtlicned b nxual dilernmas, and ethical conflicts that affect the lives of their
:‘:q:cctmg ang‘ mcommmi the vdertanding of cultur!- ' Y '&?:’,:wnd::f m‘lpl € of the world;
ekgrounds of scudents in developing o 1ate inatructional "
strategres and curricula; toping apprope ? The American Association of Colleges for Teacher Education
Be tt resolved that:

vIkoarages its member nstity

and international social 135ues

Jilemmas, in selected classes during the
Be ot furcher rexlved that

The American Aseciation of Colleges for Teachet Education
rea Its commiament to multicultunel education and continues to

r
assst SCDFs in the process of incorpocating muleiculural educauon

in all aspects of ther programs; .The AACTE goes on recoed as direc
Be 1t resolved chac: r;;:ﬁl,posmom where the rights of h
AACTE reathrms its commument to assist SCDEA in che

preparation of all educutons to work with studenrs with special

needs; und
Be it resolved tha:

AACTE's commitment to multiculeursl educarion continues to be

reflected prominently and pervasively in the standaeds of NCATE
and other professiona] groups. (1990)°
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American Association of School Libxjariaps . AASL

A. Curriculum/content

Excerpt from "Access to Resources and Services in the School
Library lledia Program: An Interpretation of the Library Bill of Rights.'

School library media professionals assume a leadership role in promoting the principles of
intellectual freedom within the school by providing resources and services that create and sustain
an atmosphere of free inquiry, School library media professionals work closely with teachers to
integrate instructional activities in classroom units designed to equip students to locate, evaluate,
and use a broad range of ideas effectively. Through resources, programming, and educational
processes, students and teachers experience the free and robust debate characteristic of a
democratic society.

School library media professionals cooperate with other individuals in building coiiectisns of
resources appropriate to the developmental and maturity levels of students. These collections
i culum and are consistent with the philosophy, goals, and
objectives of the school district, Resources in school library media collections represent diverse
points of view and current as well as historical issues.

While English is by history and tradition the customary language of the United States, the
languages in use in any given community may vary. Schools serving communities in which
other languages are used make efforts to accommodate the needs of students for whom English is a
second language. To support these efforts, and to ensure equal access to resources and services, the
school library media program provides resources which reflect the linguistic pluralism of the
community, '

resources and services free of constraints resulting from personal, partisan, or doctrinal
disapproval. School library media professionals resjst efforts by individuals to define what is
appropriate for all students or teachers to read, view, or hear.




American Alliance for Theatre and Education AATE

A POLICIES ON MULTICULTURAL CONTENT/CURRICULUM

in keeping with the letter and spirit of all equal opportunity and civil rights laws, the
Amernican Allance for Theatre and Education éncourages diveralty in all areas and does
not discriminate on the basis of age, culture, disabiity, race, religion, or sex In its activitias,
praciices, and programs.




Allianc_e for Education in Global & International Studies

A. curriculum/content

M
EDUCATIONAL GOALS

In pursult of the goals siated on the fin page of this
document, we seek an education which develops in

elementary and secondary students:

Inowledge of the hitories, languages, and

A
/lmﬂtuuons .- political, economic religlous, Artistic,

humanistic - of other cultures, as well as their own;
-Almowbdgeo!uwemtemommnomunomwodd
regions, events, and peoples, and an appreciation for the
complexity that is inherent in these relationships,
« An understanding that contemporary issues and world
cultures have bsan shaped by a multiplicity of historical,
religtous, political, economic, and geographic factors;
-Anablhlyu\dwnhngn-sboomldcrmmw
contemporary world events and lssues from the
perspectives of people whose culture, wvalue orieniations,
of life experience — gender, age, opportunily, ethnic
bud:aromd-mdlﬁcrmtﬁomﬁuhownmd.mw
domg.developndeepawdmdmhndmndﬁnhwn
standards and goals,
» An undemtanding of the natute of conflict and of
epproaches for managing it constructively,
o An ability to think anahtically about complex national
and international issuas, to distinguish fact from opinlon,
and to 1ecognize bias, advocacy, and propaganda; and
-MMWbMWomedpenotn!puwcpobcy
dachlommdlopamcipatembaLmuomLmd
international decision-making procasses.
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American Federation of Teachers

A. Curriculum/content

MULTICULTURAL EDUCATION

The Uaited States is one of the world's most diverse
multicultural socictics. To appreciate this inberitance
and all who contributed to it, our childrco nced a
multicultural education. In the past, our schools
taught only what was pereeived as mainstream, and
sought to minimiz¢ contraversics over race, religion,
and ethnicity by ignoring them. But without
knowledge of the many streams that nourish the
general socicty, the “wainstream® cannot be properly
studied or understood. This is why our children need
a multicultural curriculum, one in which the contribu-
tions and roles of African-Americans, Hispanic-
Americans, Native Americans, Asian-Americans and
other minorities are fairly and accurately depieted,
and one¢ in which the history of non-western socictics
is part of the required curriculum.

As u multicultural people, we are also, however, 2
single nation bonded by a common set of democratic
principles, individual rights and moral values. To un-
derstand and defend the very principles and institu.
tions that provide our socicty its common aspirations,
and allow us in our multicultural society to live
together in relative peace -- as compared to the coo-
stant warfare that tears apart so many other non-
homogeneous socicties -- our children neced au
education in the bumanities that imparts to them the
values of tolerance, freedom, equality, pluralism and
common human diguity. This also is part of a multi
cultural education; and while such vafues and pnn-
ciples can be conveyed using ideas and documents
from a range of cultures, such education also requures,
unavoidably, a special emphasis oo the history and
legacies of those societies that bave been most impor-
tant in developing democratic ideals and practices,

Io recent years, history and literature textbooks
bave been revised to be more inclusive of America's
migorities and non-western civilizations. However, as
documented by Paul Gagnoo in the AFT-commis-
sioned "Democracy’s Half-Told Story,” these changes
ure often “squeezed ia” as sidebars, peripheral to the
main story. This is not good enough. The story of
Amcrica is a multicultural one from the start. We
interacted with and were bullt and shaped and inspired

hy people of every unmigrant strcam, of many races,
cultures aad religions. Both because we do not want
to be a fragmented peopie and because our children
cannat fcarn from a fragmented curriculum, we do not
want a curriculum in which each culture is mercly
allocated its share of sidebars and fragments. We peed
4 cohesive, inclusive curriculum in which the main
story -- how we built this nation and its pluralistic
mstitutions -- is understood 1o have been the work of
many different people of diverse races, classes, and
religions.

Together wath this broader view of U S, history, the
richness and diversity of the world's peoples and their
histenies should also be ceatral to the curricula, It's
not caough for high school studeunts to spend just one
vear on world history, wildly globe-hopping from one
continent (0 the next, without the time to truly com-
prehend what they're studyiog. A full two years of
world history should be required of students at the
post-elementary level.

Similarly, the study of litevature should be expanded
to wnclude the best that has been thought and ex-
pericnced and written across all cultures and
tbroughout all of buman history; only in this waycanit
truly be said that the *humanities® are being taught.

Curriculum planners and textbook publishers gow
have gt ther disposal a wealth of new scholarship
about the culture and history of African-Americans,
Hispanic-Americans, Native Americans, Asian-
Americans and many other ethnic groups at home and
acrnss the globe. Some of this new material has made
its way into university-level textbooks. It is time that
clementary and secondary school texts also reflect the
best in coatemporary scholarship.

In bringing about these curricular revisions, we
should be guided, as in all curriculum devolopwment, by
the standards of quality and accuracy defiped Ly the
rclevant disciplines and by the recognition that, given
limited curricular time, we want to include that which
is most essential and valuable to our children's learn-
ing - to all ot our children’s learning. We are not
talking bere of creating a segregated curriculs -- one
for minorities that features just minority heroes and
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American Federation of Teachers

A. Curriculum/content

another for whites that focuses on just whitc heroes,
our children nced the full picture, the whole truth, as
best it is understood, so that they can undcrstand the
potential for good and for evil in all cultures and in
cach individual. We arc talking about an integrated
wulticultural curriculum that’s worth tcaching to
everyone -- one that bas integrity, quality, and rigor --
oo~ that offers all of our children what they all need to
kaow: the strengths of diversity, the values that allow
diversity to Bourish, the history and literature that bas
shaped our country and our world.

Adopting these as our standards will not stop the
argumeats. There will always be debate about what's
cssential and of high quality; and the incomplcte
cvidence of history will always produce historians with
varying interprctations. But this lack of total conscn-

sus docs not frec us as educators from striving for these
standards.

Making these changes will be difficult. It will re-
quirc closc and lasting collaboration between faculty
members in the schools and the universitics to review
the available scholarship, to determine what belongs
in the K-12 curriculum, and to devise ways to convey
the matcruals to diverse audiences. But making thesc
changes will be vital for all our studeats; not only will
it help to give a more accurate picture of America's
democratic experience, but it will also give a more
dynamic, cngaging and aecurate account of the story
of all human life.

American Federation of Teachers
1990

AFT



American Historical Association

A. Curriculum/content

STATEMENT ON DIVERSITY IN HISTORY TEACHING

Course offerings and textbooks in history, whether for K-12, undergraduate, or graduate
classes, should address the diversity of human experience, recognizing that historical
accuracy requires atiention both w individual and cultural similarities and differences and

to the larger global and historical context within which societies have evolved.

Approved by Council May 6, 1991




Association for Supervision and Curriculum Development

‘A Curriculum/content

ASCD

Multicultural Education: From “Melting Pot” to “Mosaic” ‘

Past ASCD resolutions affirm that
cultural diversity must be recognized
@ in school programs and curriculum in
order to prepare students for life in our
multicultural society and interdependent world (1970,
1980, 1987, 1988, 1991).* Significant progress in
developing multicultural awareness has occurred in
many school districts. In jts leadership role, ASCD must
extend its position beyond awareness and emphasize
mutlticultural education because of recent chalienges
caused by:
¢ rapidly changing demographics
¢ debates about ethnocentric approaches
¢ questions about the historical accuracy of curriculum,
and
¢ calls for unifying methodologics that still recognize

emphasizes a “mosaic™ image of national and
international society. A mosaic image focuses on the
whole, yet allows recognition of any part as impornant to

the whole. Emphasis on a mosaic image clarifies the
direction for policymakers and educators in applying
stated ASCD values on cultural diversity and educaion
for democracy.

ASCD advises its members to lead the movement
toward a mosaic emphasis in multicultural programs and
education through:
® developing or revising comprehensive policies on
multiculturalism that address curriculum, instructiona
methods, teacher preparation, staff development, hinng,
instructional materials, and school climate;
¢ stressing unifying concepts such as “education for
democracy” while recognizing, celebrating. valuing. and
utihzing cultural differences;
¢ implementing a multiculiural emphasis in all schools
regardless of communiry demographics,
¢ cnsuring the accuracy of scholarship underlving
multicultural mmaterials and emphases; and
¢ guaranteeing a curriculir and program review Proe Ca
that includes representatives w hose backgrounds refleet
cultural diversiry.

*Dates i parentheses indicate vears in w luch sinmlar resolunons were passed

Developing Leadership: A Synthesis of ASCD Resolutions through 1990

{%

K. Native American and Hispanic Concernsv

ASCD has moved in the direction of cultural pluralism through (1)
encouraging increased participation in ASCD program planning and
membership on the staff by Native Americans and Hispanic Americans, (2)
providing educational programs on cuitural pluralism, and (3) endorsing

. educational legislation pertaining to these two groups.

ASCD supports: full funding of the Indian Education Act (1975); voluntary
self-determination by Native Americans; Native American control of schools
anended solely by Native American children; and tuition waivers for Native
Amencan students in U.S. state universities,
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Collaboratives for Humanities and Arts Teaching CHART

A. curriculum/content

CHART is a program of the Rockefeller Foundation School
Reform Initiative, operating on a Foundation guideline
to enchance multicultural and international
understanding and serving average students in urban and’

rural schools.
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Fducational Theatre Association ETA

A. Curriculum/content

RESOLVED by the Board of Trustees of the Educational Theatre Associution, November 1991:

The Educational Theatre Association believes that in order to become a truly
effective national organization, and in order to fulfill our mission
statement “to promote and strengthen theatre arts programs in the
nation’s schools," we must attempt to:

~ Encourage and support teachers to develop teaching programs and methods to
reach all populations.

3

— Expand, guide and promote a vision of cultural, racial and ethnic diversity
in theatre education.
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International Reading Association

A. Curriculum/content

On Ethnic
Minorities In
Teaching Materials

Background

Traditional presentations of the backgrounds ot
mistory and society often distort or ignore achieve-
ments of peoples whose descendants are now eth-
nic minornities. Furthermore, the matenals often
ignore the participation and even the presence of
ethnic minonues tn the rich tabac of society, thus
denying minority students access to the achieve-
ments of their torebears, and also denying majority
students the benefit of a broader perspective on hu-
man history. The remediation of this situation lies
partly in the availability of adequate teaching mate-
nials. Be 1t therefore

Resolution

RESOLVED. that the International Reading Asso-
ciation urge publishers of tradebouoks, textbooks
and other educational media, including, but not
fimited to, those intended for reading and language
arts at all levels, to portray i1n their publications a
broad perception of human history and, in their de-
piction of any country, to integrate an adequate ac-
count of the presence and participation of racial

ethnic minarity groups and their contributions to
its history and literature;

" that IRA urge other professional groups to join us
in this endeavor; and

- that IRA urge boards oi educauon, local and
state, provincial and nationai, and reading and lan-
guage ars teachers at all tevels to make such broad
‘and fair representation of all peoples in teaching
materials a criterion ior their use 1n s¢hools.

Adopted by the Delegates Assembis
May 1338

IRA

Board of Directors at Time of Adopton

Mane . DiBiasio
Hans U. Grundin
lerome C. Harste

Phviliss |, Adams. Presigent
Pareicia S, Koppman, Vice President
Dale O. Johnson, Vice

Presigentelect Margaret Pope Maniey
Ronald W. Mitchet], Executive jane M. Homourger
Direcror Meratlyn Brooks Kivetharn

P David Pearson
Carol M Santa
Nancy W Semunon
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Music Educators National conference MENC

A. Curriculum/content

The Music Educators Natlonal Conferance believes that the K-12 musig
program ghould be degigned to produce individuals who:

(1) are able to parform music alone and with others)

(2) are able to improvise and compose music)

(3) are able to use the vocabulary and notation of music)

(4) are able to respond to music aesthatically, intallectually, and
emotionally) _

(5) are acquainted with a wide variety of musio, including diverse
musical styles and genras, representing cultures £rom
throughout the world;

(6) understand the uses and influences of music in the lives of human
beings)

(7) are able to make aegthatic judgments basad on critical listening and
analyais;

(8) have devaloped a commitment to music;

(9) support the musical life of the community and encourage others to do
80) and

(10) are able to continue thelr musical learning independently.

That the music program in every American gchool should (1) be suitad to the
needs of the individual gtudente, (2) raflect the multimusical nature of our
pluralistic American culture, (3) include samples of the varioum mugica of the
world, (4) be responsive to the requirements of the divaeree special populations
present in our echools, including the musically gifted and talanted, (5) provide
pufficient course offaringg for students who lack the tima, talent, or commitment
to participate in select performing groupes and psimilar activities, and (6)
incorporate the musin, media, and technology of contemporary America.

That the music included in the agchool curriculum should represent diverse
periods, styles, forms, and cultures.
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National Art Education Association NAEA

A. Curriculum/content

The foliowing statements are taken from the National Arts Education Accord.

The ans education asssociations believe that students at every level should be given
ample opportunities to develop their abliities to analyze the arns with discrimination, to
understand the historical and cultural backgrounds of the art forms they encounter, to
make relevant critical jJudgements about the arts, and to deal with aesthetic issues

ralevant to the arts.
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National Association for Sport and Physical Education NASPE

A. Curriculum/content

Priority 6: Promote Cultural diversity and equity in the
development and conduct of Sport and physical education progams,

A. Increase membership of under-representad groups (ethnic
winorities ang people of color) by 5%. (Ethnic Minority
Committee),

B. Identify potential minority members to serve in
leadership positions. (Cabinet and Ethnic Minority
Committee)

for school physical education professicnals.
(Publications Coordinator) .

D. - Develop and fund a study of mothods for attracting more
minorities into the Profegsion (Ethnic Minority
Committaa).

minority undergraduata and graduate studants (Ethnic
Minority Committee).

F. Davelop a strategy for encouraging greater cultural
diversity on convention programs. (Convantion
Coordinator).

G. Hire ethnic minorities for vacant staff positions
within NASPE. (Executive Director).
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National Coalition for Education in the Arts

American Council for the Arts

A. Curriculum/content

Efforts to encourage direct perscnal  contact betweeni

different ethnic groups are needed, E.q., collaborative.
ventures in multicultural arts that strengthen thei

relationship between cultural diversity and the unifying!

nationa! culture; exploration of publlc policy, multicultural

azts, ethnic diversity, student attitudes and Amezlcan

N

D o S SR L e A : A

S ultusra; “the Arts @s 'the 'basis for shared experiences of
different ethnic groups in celebratlion of Amerlcan culture;
reduction of stereotyping, engendering of mutual
undezstanding and breakdown of zaclal cernslons, etc. through
use of themes <that celebrate cultuzal divezsity :in the

national fabric; contribucicns to American -ife Uy different.

ethnic groups, etc.
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' NCTE
National Council of Teachers of English

A, Curriculum/content

87.1 THE Y OF LITERA

BACKGROUND: The reduction of literature "to an accumulation of particular facts such as
titles, names, phrases, and dates” negates its very integrity, the proposers of this resolution said.
The study of literature, they contend, is a complex process in which readers engage a text and -
integrate meaning into their own experiences. The student thus attains meaning that is far
more significant than a fixed body of knowledge.

and one culture in American schools is to ignore the cultural diversity mirrored in the nation's
school population.

RESOLVED, That the National Council of Teachers of English oppose curricula that reduce
literature to lists of information; and

that the Council further oppose efforts to deny a multicultural student population access
to literature which represents all eultures.

#76.1 AWARENESS OF RACISM AND SEXISM

BACKGROUND: In this Bicentennial vear, it seems especially appropriate for NCTE to take
conscious steps to eliminate racism and sexism in America’s schools. NCTE has already made
clear its opposition to the perpetuation of cilher racism or sexism by establishing a Task Force
on Racism and Bias, u Cotunitlee on the lmage of Women, und by such otber uctivities as
preparing guidelines for the development of multi-ethnic materials, organizing workshops and
printing special publications, and developing and publishing guidelines for non-sexist language
tor its own publications. Even so, in spite of what has been done and what is being attempted,
this is precisely the moment to do more. Therefore, be it

RESOLVED, That NCTE mount an accelerated three year action program to increase the level
of awareness of present and future NCTE members--and thereby of their students--to
manifestations of and damages from, racism and sexism; and to this end be it further

l Literature derives from many cultures, the proposers pointed out, and to teach one litcrature _

RESOT.VED, That the NCTE Executive Committee charge appropriate Council groups with the
responsibility for developing exemplary curricula for pre-service and in-service education of
teachers. These curricula will emphasize the development of abilities necessary to help teachers
and thefr students to deal effecuvely with racism and sexism. Be 1t turther

form, and make them available for school use
o 135

l RESOLVED, That NCTE produce these exemplary enrricula in either printed or audin visual




National Council of Teachers of English A NCTE

A. curriculum/content

L CURRICULUM MATERIALS

BACKGROUND: Students already have ample opportunities to experience the art and the
traditions of the Western World, particularly those of Ancient Greece and Rome. For students
who are members of minority cultures, the incorporation of the study of those cultures into the
traditional study of the humanities would supplement and enrich their knowlcdge of their own
heritage, For students who are members of the majority cultures, study of the same materials
could enhance their understanding of people and influences which have shaped their
environment.

achievements of a nation composed of an unprecedented and unique mix of cultural and ethnic
groups. However, this diversity of cultures is not adequately reflected in curricular materials
and audio-visual aids designed tor use in teaching language and the humanities. Materials that
record and reflect the art, literamre, and traditions--especially of the Mexican American, the
Asian American, and the Native Ameriean are largely unavailable. Although the intense effort
of the past several years have increased the visibility of Afro-Americans in humanities materials
a need remains for greater quantity and higher quality of Black materials as well. Be it
therefore

RESOLVED, That NCTE, through its Executive Committee. urge publishers to increas. the
production of books, films, records, and other study materials which accurately and sensitively
depict Mexican American, Asian American, Afro-American, Native American, and other
indigenous minority cultures and traditions, for use :- clementary schools, secondary schools,
and colleges.

9.8 TEACHER PREPARATION PR MS$ TO INCLUDE MULTI-ETHNIC AND
MULTI-CULTURAL APPROACHES

BACKGROUND: Preparation of teachers of English is still, in many instances, predicated on
the assumption that the English program in the schools should be designed to introduce
students to only one cultural heritage and to only one sociery. The Narnonal Council of
Teachers of English should vigorously question that assumption whenever and wherever it
appears, Specifically, the National Council of Teachers of English should advocate that
programs for teacher preparation should include courses in multi-ethnic and multi-cultural
approaches to the teaching of English. Be it therefore

l As part of its Bicentennial celebration, it is appropriate that this country glorify the

I RESOLVED, That the National Council of Teachers of English, acting through the Conference
on English Education, contribute to the design and implementation of courses which will reflec
. the cultural and ethnic plurality which exists in American society today.
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A. Curriculum/content
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National Education Association

Resolutions Adopted by the
1991 NEA Representative Assembiy

cnts, students, tcachers, and cduq‘jo,u]
support personncl.

The Association urges its affiliates ¢ seck
and support legislation that denies tax.
cxempt status to those institutions whog,
policics and/or practices prevent the integy,.
tion of thosc insututions. (69, 91)°

A-2. Publlc Education

The National Education Association be.
lieves that the priceless heritage of fre,
public educational opportunitics for every
American must be preerved and strength.
ened. Members of the Association ap¢
encouraged 1o show their support of pubiic
cducauon by sending ther children o
public schools.

Free public schools are the comenstone of
our sodal, economic, and political structure
and arc of utmost significance in the
development of our moral, ethical, spiritual,
and cultural values. Consequently, the sur-
vival of democracy requires thar every state
maintain a system of free public education
that prepares i citizens to—

a Achicve funcrional proficiency in Eng- |

lish, with emphasis on the development of
those basic reading, writing, speaking, and

*Figuras 1o parcathacs afier cach roolution
represeat the years when the resolution was fist
sdopted and lam amcaded. If only onc year 1s
shown, 0o ronsions have been made since the
resolution was first adopied.
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NEA

ning skills asential for success in other
|ist€

everyday life
d,,cxplc':’;‘:‘;:i cff:yctlv)clly enough to ensurc

b ability to procure and/or dispense
‘h‘"ca and marerials necessary to therr

neral well-bein
h"hhua,:dcficticzl thinking, gcrc:tivc think-
© nd problem-solving skills
mg‘i Exercise attitudes of good citizenship,
wcl;“] productivity, and glol?nl awarcness

c. Appreciate the acsthetic and moral
ualitics of life o

¢ Formulate values for their lives that
will lead to continual growth and self-

ent
Mﬁ_"ragcognizc and appreciate the cultural,
swaal, political, and religious differences
found throughout the nation and the world

h. Use leisure ume cffecuvely and de-
velop sound physical heaith habues

.. Develop skills in the practicalivoca-
vonal and fine arts.

The Assoclation urges its state and local
»filiates 1o intensify cfforts to maintain and
suengthen  through the use of licensed
weachers comprehensive programs of educa-
tion that aspire to these goals. (69, 89)




National Education Association NEA

A. Curriculum/content

C-24. Multicultural/Global Education
The Nauonal Education Association be-
heves that multicultural/global education is
2 way of hclping students percerve the
cultural diversity of U.S. citizenty so that
they may develop pride in their own cultural
legacy. awaken to the ideals embodicd in the
cultures of their neighbors, and develop an
apprectation of the common humaniry
shared by all peoples of the earth.
Mulucultural/global cducation develops
an awareness of cultures and an appreciation

I of our interdependency in sharing the )
world's limited resources to meect mutual
human nceds through the mastery of com.
munication skills (including foreign lan.
guages) and cooperation among the divene
groups in our nation and world.
The Association believes the goal of
' multiculturai/global cducation is the recog-
nition of indsvidual and group differences
and similariues in developing sclf-esteem as
well as respect for others.
The Assoaation urges its affibates 1o
l develop comprehensive educator training
programs for multicultural/global education
and to work to secure legislation that would
l provide adequate funding for cffective 1im-
plementanion of such programs. (81, 89)

BEST CUPY AVAILAULE
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National Education Association

A. Curriculum/content

! ! 1-7. The Holocaust
E-1. Selection of Materials and The National Education Association be-
Teaching Techniques lieves that a way to prevent events that Jave
The National Educauon Association be-

caused greac human misery, such as the
lieves that quality weaching depends on the Holocaust, is to teach all students abour the
freedom to sclect matenals and techniques

Holocaust not only asan historical event but

Teachers and  librarians/media specialiss also as 2 means of providing insight 10
must have the nght 10 select instructional/ how inhumanity of this magnitude devel-
library matenals without censosship or ops. The Association further believes that
legislative interference. Challenges on the the subject of the Holocaust must be taught
choice of instructional materials must be g0 that never again can doubt of s
orderly and objecuive, under procedures occurrence be raised and never again can hike
mutually adopted by professional associa- action occur. (81, 89)
tions and school boards.

The Association urges it affiliates 1o seck
the removal of laws and regulations that
rescrict the selection of 2 diversity of
instructional matenials or that limit educa-

= tors in the sclecuon of such materials. (69, 138. English as the Otficlal
x 86) Language . ociation e
i clation fec-
E-4. Cultural Diversity in Instruc- The National Education

]

ERIC

Aruitoxt provided by Eic:

tional Materials and Actlvities

The National Education Association _bc:-
licves that educational materials and acuwi-
nes should accurately portray cultural diver-
sy and contsibutions of cthnic-minonty
groups. Ethnic-minoncy teachers must 'bc
involved in sclecung :ducauzn_al matcrials
and in prepanng teachers in their usc. _

The PAsliocu%ion recognizes that addi-
womal instructional materials chosen for
classrooms and libraries may rightfully con-
in a number of point of view t0 allow
students to become famibar with the am-
wdes and recommendauons from various
segments of the lierary world.

The Assoctation acknowledges that many
contemporary texts related to ethnic-minor-
ity groups do not portray realisucally ther
lifesryles but convey a ncgative self-concept

to cthnic-minonty students. The Asso-
ciation believes that educators and boards of
educanion should adopt and usc textbooks
and other educatuonal materials in all subject
arcas that accurately portray the contribu-
uons of ethnic and other minonues. (69.

86)
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aizes the importance of an individual’s

pative language and culture and the need to
promote and preserve them through instruc-
von, public service, and all other forms of
communication.

The Association belicves that English is

the language of political. sodal, and eco-

nomic communication in the United Srates.

However, cfforts to leguslate English as the

official language disregard cultural plural-

sm; deprive thosc in need of education,
social services, and ecmployment and must

be challenged. (87, 89)

I-8. CIvil Rights

The National Education Association

committed 1o the achuicvement of a totall
integrated sodery and calls upon Ameriar.
to climinate—by statutc and practice—
barn‘:rs of race, color, national ongr
rehgion, gender, sexual oricntation, age
dusability, size, marital status, and econom:
status that prevent some individuals, adv'
or juvenile, from exercising rights enjoyc:
by othen, including liberties decreed
common law, the Constitution, and statutc
of the United States. Civil order an
obedience to the law must be ensure
without abridgment of human and v
rights. Individuals, adult or juvenile, mu:
bc. assured a speedy and fair judicial proces
with free legal counsel for those in need. T
be cffecrive citizens, individuals must b
trained and aided in developing strategic




Organization of American Historians OAH

A. Curriculum/content

The following statement regarding history education was formulated and is endorsed by the
Executive Board of the Organization of American Historians. The OAH is the largest
professional society created and sustained for the promotion, study and teaching of

American history.
HISTORIANS STATE POSITION ON EDUCATIONAL CHANGES

The parties to the current debate regarding history curricula in the public schools

profess a common interest in assuring that students receive a good history education.

Many of them disagree, however, often stridently, on what a good history education

entails. Some argue for the primacy of Euro-American history in the curricula. Others

e history of non-Western peoples or on one or more racial

urge concentration on th
r forms of multicultural or multi-ethnic history whose contents

minorities. Still others favo

fall variously between the two polarities. All school teachers, professional historians,

and the lay public have an interest in the issue and should be

Kil Bh A B i =y I =B B e

educational policymakers,

encouraged to parcicipate in the debate.
nts that follow, the Executive Board of the Organization of American

ral observations which it hopes all interested parties will regard as

In the comme
Historians offers seve

constructive contributions to the ongoing dialogue.

History involves a continuing process of discovery, of reinterpretation, and of

varying and often clashing perspectives. Therefore, great care should be taken to assure

that the history taught in the public schools, whether that of racial minorities, women,

or that of the whole society, be based upon sound historical
medy for "bad history” and the best assurance of "good history” is

understanding the dynamic nature of

and working people,
scholarship. The best re

well-trained and well-prepared history teachers who,

historical inquiry, can help students develop a critical perspective on the past.

The history curricula of public schools should be constructed around the principle

that !l people have been significant actors in human events. Students should therefore

understand that history is not limited to the study of dominant political, social, and

economic elites. It also encompasses the individual and collective quests of ordinary people

for a meaningfu! place for themselves in their families, in their communities, and in the

larger world.
--more--
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_Organization of American Historians OAH

A. Curriculum/content

d History Education - page 20f2

Historians an
ry of minority groups is critical to an understanding of t

The histo
resent. It should therefore be an integral part of the curri

than the relations of minority groups t

he American past

cula of public

as well as the p
o the larger

schools. It comprises more, however,

cant are the internal dynamics of minority group life as expressed

society. Equally signifi

mming from the roles which members of minority groups have played

in developments ste

in their own communities.

ed up with a people’s jdentity it is legitimate that minority

people celebrate and seek to derive self-esteem from aspects
ion

Because history is ti

groups, women, and working

of their history. The traditionz! omission of these groups from, or their misrepresentat

in, many United States history textbooks an
ks further justify such an objective.

on is to foster mutual understanding and respect

d the marginal treatment of gocieties outside

Europe in most world history textboo

A primary goal of history educati
among people of different backgrounds and traditions. Historical study should proceed
first from the clear acknowledgement that
and static cultural heritage. On the contrary, th

intermingled over time, often in subtle and compl
in addition to contradicting the values which public schools

es the inherent superiority of one

y definition "bad history™ and

no major group or society has a wholly singular
e cultures of all people have become

ex ways that historians are still

exploring. Consequently,
should seek to impart, a history that asserts or impli

race, gender, class, or region of the world over anotheris b

should have no place in American schools.

The multiple objectives of history education can best be served by curricula that

i afford students the opportunity in the public schools to study both the history of the larger

society and the history of minority groups and non-Western cultures. Whether the people

of the United States regard themselves as one nation or many,
probably recognize that they share certain common t

or as some combination of

raditions,

both, most Americans will
values, and experiences arising out of their common humanity and their interactions with

one another. These include our political and economic institutions, however imperfect, a

mass culture that affects everyone, and a common entitlement to freedom, equality, and

hould help students understand what binds

!

i dignity. A successful history education &

% Americans together while simultaneously promoting respect for America’s pluralism and
Eli[lc diversity. We hope it will contribute to realizing a common future of reconciliation and
. fequality across the boundaries of race, ethnicity, gender, and class. 141
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Speech Communication Association

A. Curriculum/content

« Eighth grade - intercultural
communication

By sighth grade, students shouid
be able to understand the eftects of
cultural systems upon effective oral
communication. Additionally, as cul-
tural difterences begin to influence
student choices and activities, stu-
dents should demonstrate an under-
standing and appreciation of multi-
culturalism (i.e.. gender, race,
ethnicity) as a Significant variable af-
fecting eftective oral communica-
tion. The ability to recognize and ef-
fectively participate in intercultural
communication are no longer skills
which can be postponed until later

in life. Students are clearly in-
volvad in intercultural communica-
tion environments in their junior
high school years.

Yet, in @ multiculturat environ-
ment, communication competency
may be extremely difficuit to
mastar. At this age, students are
only beginning to formulate per-
sonal and ethical decisions regard-
ing the role of multiculturalism
within their own lives. Nonetheless,
even by eighth grade, as Barbara
Wood and her colleagues con-
cluded in 1877 in the Development
of Functional Communication Com-
petoncies. Grades 7-12, a student
must become a “competent adoles-
cent” who “gains and maintains the
attention of others in socially ac-
ceptable ways,"” “expresses both af-

SPA

“praises oneself and/or shows pride

. in one's accomplishments,” “takes |

into account another person's point
of view in talking with that person,
especially if asked to do s0.” “reads
eftectively the feedback of others
and one's messages: supplies
ralevant feedback to others when
they communicate,” and “takes the
role of another person effectivel
without being pushed to do so".*
Likewise, Eileen Newmark and
Molefi K. Asante, in Intercultural
Communication,®® have concluded
that intercultural communication
“awareness and sensitivity® must
begin early in the "secondary
school” stages.®

Relying upon the analysis

* provided by Newmark and Asante,

Table 11 (next page) provides an

' overview of communication com-

petencies which can guide oral
communication instruction during
this period. ltis unlikely that
students’ atiitudes can be dramati-
cally influenced by a single course,
tor certainly racia’, ethnic, and
gender attitudes and values are
par of a life-long process. Nonethe-
less, early tormal exposure to and
understanding of the intercuitural

, communication process may intro-
! duce cntical variables in students’

affective, cognitive, and behavioral

. patterns of social interaction which

alter how biases and discnminatory

. attitudes do and do not develop in

students.

tection and hostility to others,”

From: Speech Communicatlion Agsraciatrion, QGuidelines for
Developing Oral Communication Curricula in Kinderparten
through Twelfth Crade (Annandale, VA: S;:cch Communication
Association, 1991), pp. 29-30.

ig

142

B




speech Communication Association

A. Curriculum/content

SPA

Table 11

Exampies of eighth grade international and intercuitural
communication competencies

identify verbal and nonverbal
cocmmunication cues
distinguishing one's own and
others' cultural environments
and heritages.

Identify verbal and nonverbal
communication patterns which
are shared by distinct cuitural
systems.

Identify social institutions and
historical experiences which
dxstm%ussh and are commonly
used by cultural systems.

Develop a sensitivity to and
appreciation for the diverse
ways in which experiences can

be articulated verbaily and
nonverbally.

Develop an awareness of one's
own desires, assumptions, and
belieis in order to experiment
more freely in new patlerns of
behavior.

Communicate eftectively in
alternative cultural systems
(e.g.. adjust to different
environments) without losing
one's basic values.

Develop a self-concept which
tosters trust, ego strength,
gggn-mmdedness. ana the
bility to accept ambiguity and
diversity among people.

From: Speech Communicatlon Association, Guidelines for
Developing Oral Communication Curricula in Kinderparten

through Twelfth Grade (Annandale, VA: Speech Communication

Association, 1991), pp. 29-30.
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Teachers of English to Speakers of other Languages TESOL

A. Curriculum/content

The field of ESL that TESOL represents started out 25 years ago as a
i i istics, The Association, wntil recently, has been
a quasi-society. Today, misanedxzmtimamiapmsee]dmto_

policy.

TESOL represents the interests of language minority students in K-12
programs (as well as foreign students in postsecondary institutions and
learns of English as a foreign language warldwide). They are a rich
milticultural resource that needs to be integrated into mainstream
education. Enclosed are two resolutions that the TESCL membership passed
in 1971 that touch upon multicultural content/cwrriculum: one on bilingual
education, ancther on oarpensatory education. They do not specifically
daal with curriculum, though.
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Teachers of English to speakers of Other Languages TEEOL

A. Curriculum/content

WHEREAS we recognize that any human being's language
constitutes his link with the real world, and

WHEREAS we are collectively engaged in teaching another
language to human beings who elready possess a fully
articulated and developed linguistic system,

THEREFORE, BE IT RESOLVED that TESOL affirms

1. that bilingual education must be assumed to mean
education in two languages; '

2. that this in turn presupposes full recognition by
every available means of the valiidity of the first
language; . :

3. that such recognition includes positive attitudes
of all teachers and administrators toward the
student's language;

q. that the validity cof that language not only as a
communication system but as a viable vehicle for
the transfer and reinforcement of any subject
content in the classroom must be central in
curricular policy; and

S. that, where numbers cf individuals justify such
concern, the student's own language must
specifically constitute a segement of the
curriculum.

IVv. COMPENSATORY EDUCATION

"BE IT RESOLVED that TESOL:

l. Communicate to key federal and state legislators
that the terminology 'compensatory education’ as it
applies to ESL and bilingual programs and students
in Federal and State legislation, guidelines and
genexal communications is offensive;

2. Recommend that use of the terminology be
discontinued in favor of more positive language.

New Orleans, Louisiana USA
March 1971
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Getty Ctr. for Education in the Arts GETTY

A. Curriculum/content

The Center does not have a discrete, separate policy
related to multiculturalism or cultural diversity. We do
have several projects devoted to art education and
multicultural education including the publication of

poster-size art reproductions of non-Western works.

In addition this August the Center is spansoring an invitational

seminar on DBAE and Cultural Diversity for 150 art education

academnics and practioners.

e e




B. Student Diversity




American Association for the Advancement of Science

B. Student Diversity

Support the Roles of Girls and Minorities in Science. Because the
scientific and engineering professions have been predominantly
male and white, female and minority students could easily get the
impression that these fields are beyond them or are otherwise un-
suited to them. This debilitating perception—all too often reinforced
by the environment outside the school—will persist unless teachers
actively work to turn it around. Teachers should select leaming
materials that illustrate the contributions of women and minorities,
bring in role models, and make it clear to female and minority
. students that they are expected to study the same subjects at the same
level as everyone else and to perform as well.

The Recommendatlions in This Report Apply to All Students

The set of recommendations constitutes & common core of learning
in science, mathematics, and technology for all young people, re-
gardless of their soctal circumstances and career aspirations. In
particular, the recommendations pertain to those who in the past
have largely been bypassed in science and mathematics education:
ethnic and language minorities and girls. The recommendations do
not include every interesting topic that was suggested and do not
derive from diluting the treditional college preparatory curriculum.
Nevertheless, the recommendations are delibarately ambitious, for it
would be worse to ‘underestimate what students can learn than to
expect too much. The national counci! is convinced that—given
clear goals, the right resources, and good teaching throughout 13
years of school-—essentially all students (operationally meaning
90 percent or more) will be able to reach all of the recommended
learning goals (meaning at least 30 percent) by the time they gradu-

. ete from high school. . -~
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B. sStudent Diversity

t.d. Whereas, an educational syseem based on demucratic

| principles must be cgalirarian;
Whereus, the American Associaton of Colleges for Teacher
Educution is commirted 1o the goal of eimmating ducrimination
based on scx, minarity memhership, and handicapping conditions
teacher cducation programs and the teaching profeseion;
Whereas, the AACTE is commutted to promonng pantcipation of
runorities in teacher education and the teaching professuw: in
proporuon to thetr fepresentation in U.S. soceety: and
Whereas, many staes and schiols, colieges, and deparoments of
cducation reguire teacher candilates to pass w standardized rest of
academic andd professional knowledge ar some point in ther teacher
education programs.
Be 1t resolved that:
The AACTE suppores the following condinions tor the
development and use of standardized tests used for admusivn w ot
graduation from teacher education programs and for the certificanaon
of teachiers,
® Tair developers should provide researchers nnd test users with
stanstics] infoimation sbout there test's rehiabiliey and validuy.
This infarmation shall include an analvsws of dificrent ethnic
and gender groups’ performance on the test @s 2 wholc, as well
us on cach item on the test.
® Truth-in-Testing policics thar inchude the disclosute of teat
items should be extended to these test. Such policses should be
modelcd after thase used for other standardized examinations
such as the Scholastic Aptitude Tesc and Law School
Admusions Test.

® Tests should be constructed 0 that, insofar as possible,
ndividual or group differcnces in test scorcs result from real
differences 1n peuple’s kwwledge of the subject beang tested
and nat from inappropnare charactenstics of the questions
themselves. Whenever possible, and without kwering the

I validity or reliability of the test for any gruup, and without

altering the diffculty level of the test or its content coverage,
test should be construcred from atems that dasplay the least
differcice I pusing rates between minurity and majoriry
cxaminees of comparable buckgrounds and educationy] level.

® The Amcricun Prychological Assucistion’s Standards for
Educatwnal and Psychologicul tests should be adhered to in the
development of these tests. (1990)°

-

*These resdusons revaan m effect for five vears follousng the date of enuctnunt

'American Association of Colleges for Teacher Education
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American Association of Colleges for Teacher Education

B. Student Diversity

8. AFFIRMATIVE ACTION

8.2. Whereas, the Amencan Agsociation nt Colleges for Teacher

Educstion oppases dissrimination based on ethnicity, race, pender,

scxual ofientation, or handicapping conditions in schools, colleges.
and departments of education; and .

Whereas, AACTE resffiems 113 support for afirmative action
measutes to provide for the incluion of underreprosented racial wnd
ethnic mnoritics, women, und handicapped persons m che student
body, faculty, and administrative psitions in SCDEs with rhe poal
of reflecting the cultural diversity and egalitarian principles of the
nagon.

Be it resvived thac

The Amezican Associutson of Colleges for Teacher Educatvon will
continue o provide a national forum for SCDEs in the areas of
human right, educational equity, and mulcicultural and global
educatwn. { 1990)°

8.b. Whereas. the Amarican Association of Colleges for Teacher
Education supports the elimination of sexum within the profession
and suciety.

B ir resolved that:

The AACTE continues its support for the passage of an Equal
Rights Amendment 10 the Constiturion und establishes 1t as onc of
1t legislutive pnissities: and

Be it resolved that:

The AACTE pledges coopernation with other organizations in
seeking to chminate sexum within education gencrally and withm

tescher education specificaliy. (1990)° /

B.¢c. Whereas, The American Association of Collcges for Teacher
Education value cultunal diversity;

Whercas, education programs are impraved by responding to the
indwvidual differcnces of leamerns; and

Whereas, education programs at all levels arc atrengthicncd by
respecung and incorponuting the undemtanding of culturs!
hackgrounds of students in developing appropeiate inseructional
saatepres and curmicula;

Be it resolved that:

The American Asociation of Colleges for Teacher Education
roaffirms tes commicment to multcultunal education and continues o
acist SCDEs 1n the process of incorporatung multiculural educaoon
wn all aspects of their programs;

Be 1t resnived that.

AACTE reathrms its commitment to assust SCDE» in the
preparation of all educatons to work with students with speuial
needs; und

Be it resolved that:

AACTE's commuunent to multicultursl educutinon continues to be
reflected prominently and pervasively sn the standaeds of NCATE
and other professionsl groups. (1990)°
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B. Student Diversity

B8.d. Wherens, selcction criteria should be developed tn mausic

women, ethnic and racial underrepresented minorities, and
handicopped perscms.
Be it renolved that:

No program of selection be deviscd by scluuls, colicgep snd

profession;
Be it rcsolved that

singlc snewsure or upon a singlc ascssuent technique;
m”mthu% ltiple admission requircments o
cotl mule
imcreasc the mumber of under-represented minarity students;
Be it resolved thac
SCDE: should develop mdmissions snd retentwon programs

9.4. Whereas, recent adminisaations have noc adequately
muintained support for cxisting cducational programs and have, in
fact, reduced support for essential programa;

Whercas, in the absence of providing sdequste funds for existing
vwential programs, the admunistrarions hsve instesd proposed
viwucher and choice programs; and

Whercas, a serses of proposals have come before foderal, state,and
lucal governmenes whereby public fimds would be wied 10 encoursge
sudent and parental chowces in educacion.
<" Be 1t resolved that:

The American Assoctation of Colleges for Teachicr Education
*9pones voucher rrd chuice programs in K-12 schools unless they
‘{:Wuwdedinldditionmodemmchﬁmdd;ruidmmmd
4130 Asure 3 nonsegreganive etfect on student body composition on
'heb‘“’dmc&o«mmuicmmedmicm.mdm;ami _
~ Be it reslved that:

(1) AACTE opposes the we of public funds to cxpand chaces to
Mnpublic scliool;
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quality candidates while ssauring the propostionate representation of

partments of educxtm ur atate education agencics that elimmstes
:tpthmi:mm numbers of mimority candidates for the teaching

Na program shall be devised which places sok reliance upon »

* These nesalations remam in effect for fue years folloseng the date of enactmen

" american Association of Colleges for Teacher Education

)

increuse the number of minorities in their undergraduate and
graduate programs:

Be it resvlved +

The American Asso... S Colieges for Teacher Educutinn
work coliabarunively with other professionsl eganisations ro ensurc
that under-represcnied minority groups are provided opportunitie:
and mstance tn enter and complete doctoral progrems in
educution-related felds €or the purpose of teaching in SCDE;; and

Be it resolved thae:

AACTE reaffirms its continuing support to provide technical
assistance w its menabership o achicve this resolution. (1990)°

B.e. Whereas, there are special populutions, especially in
areas, for which irnftmisnotkuibkhmﬂemmh‘;ve ol
conninuow residency on campus;

Wheress, the cducator’s affinuation of the worth of culturs)
divesiry i esentinl to providing effective teaching-leammng
cnditions for all studenes; and

Whercas, many ceacher candidates have limited experiences with
communities that are culturally different from their own.

Be it resnlved thar:

The Amcricun Asocistion of Colleges for Teacher Education will
work with other professional organizations w encoutage SCDEs to
deliver ficld-based programs fot preparing teachers and other school-
bescd personnel for populations not currently being served:

Be it resolved that:

SCDEs should develop prugrams tlust lesd to ccrtification or
recerninicstion of education personnel in field-hased programs. These
programs shoubd be structured w meec the unique needs of the
community; and

Be it resolved that:

SCDEs will be encouraged to provide vpportumitics fot teacher
candidates to have expersences in rural areas and with studenss wha:
are culoueally different from the candidace. (1990)°
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American Association of School Librarians

B. Student Diversity

Excerpt from nrhe Role of thne School Library Media Program.”

" The school library media program se
: children of the most powerful, the most the
' vho attend the school. -The collection includes materials to meet
. including the gifted, as well as the reluctant readers, the mentally, physically, and .0 -~ .
Y emotionally impaired, and those from a diversity of backgrounds.’ The gchool library ~
" media program strives to maintain 8 diverse collection that represents various points of .
'y view on current and historical issues, .5 well as a wide variety of areas of interest to all -
“*!gtudents served.’ Though one parent or member of the school community may feela™
-particular title in the school library media center's collection is inappropriaiz, others will
" feel the title is not only appropriate but desirable. = " R SRR

v

rves all of the students of the community--not only the
vocal or even the majority, but all of the students .

I L
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the needs of all learners,
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American Alliance for Theatre and Education AATE

B. POLICIES ON STUDENT DIVERSITY

The American Alliance for Theatre and Education believes that the ans programs
in evary Amarican school should be sulted to the needs of the individual
students, reflact thc muiticuitural nature of our pluralislic American society, and
be responsive o the requirements of the diverse speclal populalions present in
our schools including the artistically 1alented.

AATE believas that an forms included in the school curdculum should represent
awvarsc periods, styles, forms, and cuitures




B. Student Diversity

Past ASCD resolutions affirm that
cultural diversity must be recognized
@ in school programs and curriculum in
order 1o prepare students for life in our
multicultural society and interdependent world (1970,
1980, 1987, 1988, 1991).* Significant progress in
deveioping multicultural awareness has occurred in
many school districts. In its leadership role, ASCD must
extend its position beyond awareness and emphasize
multicultural education because of recent challenges
caused by:
e rapidly changing demographics
e debates about ethnocentric approaches
e questions about the historical accuracy of curriculum,
and
e calis for unifying methodologies that still recognize
cultural diversity.

ASCD supports a mulicultural approach that
emphasizes a “mosaic” image of national and
international society. A mosaic image focuses on the
whole, yet allows recognition of any part as important to

F. Equity -

(1959).

and national origin.

(10R4)

ERIC

Aruitoxt provided by Eic:
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Association for Supervision and Curriculum Development

ASCD

Multicultural Education: From “Melting Pot” to “Mosaic”

the whole. Emphasis on a 1mosaic image clarifies the
direction for policymakers 2.1d educators in applying
stated ASCD values on cultural diversity and education
for democracy.

ASCD advises its members to lead the movement
toward a2 mosaic emphasis in multicultural programs and
education through:

o developing or revising comprehensive policies on
multiculturalism that address curriculum. instructional
methods, teacher preparation, staff develcpment. hinng,
instructional materials, and school climate.

» stressing unifying concepts such as “education for
democracy” while recognizing. celebraung. valuing. and
utilizing cultural differences:

e implementing a multicultural emphasis 1n all schools
regardiess of community demographics:

e ensuring the accuracy of scholarship underiving
multicultural materials and emphases. and

o guaranteeing a curricular and Program rEvIw ProCess
that includes representatives whose hackgrounds reflect
cultural diversity.

*Dates in parentheses indicate years in which similar resolutions s ere passed

ASCD recognizes, values, and encourages equity and cultural diversity as
major goals of education in our pluralistic society. Equal opportunities should
be provided for all children of migratory workers, children from low-income
families, and all children suffering from social and educational segregation

ASCD urges members, and all national leaders as well, to demonstrate support
of equal opportunity, multicultural and multiethnic education, affirmative
action, and professional development without regard to race, religion. sex,

ASCD should reaffirm the Association's commitment to equity and cultural
diversity by regularly assessing its activities and by stating its position on these
issues (1982). Reports calling for major reforms to improve the quality of our
schools and achieve excellence have failed to address the issues of
educational equity, including race, culture, economics, and sex. ASCD firmly
believes that equity is necessary for excellence, and equity policies and
programs must be a pant of the reforms and ongoing agenda for our schools
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Association of Teacher Educators

- B. Student Diversity

Council for the Accreditation of Teacher Education on diversity of
stude.nts and fgculty in teacher education, and urges NCATE to
remain firm in its resolve to maintain these criteria as vital in its
Standards.

4. ATE congratulates and supports the stance taken by the National- -

ATE
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B.

Collaboratives for Humanities and Arts Teaching CHART

student Diversity

CHART serves average students in settings where there

is a high likelihood of minority presence. oOur policy
is to demonstrate their capacity not only to understand
diverse arts and humanities, but to learn in school to

create diverse arts and humanities as well.
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Education commission of the States

B. Student Diversity

ises to Keep

ECS

ECS Priorities for Action

o Contribute to development of &
critical mass of women and
people of color in leadershir
roles across the education sys-
term — pre-kindergarten to
graduate and professional educa-
LUl actiuutHOUSE (O slaleliVuse.

« Build the capacity of state and
wnstitutional leaders to improve
minority student participation
and achievement.

« Identify and promote changes in
policy and practice that wili lead
to all students leaming at much
higher levels. Emphasize policy
and action to reduce fragmenta-
tion in policy making 1o better
serve children, youth and
families; to promote equity in

education finance; to address is-
sues unique to urban education:
to eliminate causes of prevent-
able leaming impairments; and
1o help students raise their per-

sonal education goals and expec-

tations.

& Support mentoring programs
that foster constructive relation-

ships with students; promote scr-

vice as integral to education for
the democracy.

AGENDA« EDUCATION COMMISSION OF THE STATES

& Promote cfforts to ensure the
participation and empowerment
of students in efforts to restruc-
ture education.




Educational Theatre As sociation ETA

B. Student Diversity

— Promote to the general public the value of theatre as a powerful social and
moral force.

— Promote and develop theatre that enhances the self esteem of all students
and teachers.

— Work to insure that all students are afforded viable and vital theatre
experiences during their K-12 years, regardless of ethnic, racial,
cultural or economic background.
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International Reading Association IRA

B. Student Diversity

Multiliteracy Statement

-4 WHEREAS, the native language 15 acquured i the in-
timacy of one’s family where memories, feelings, and
'-"values shape character and personaliry:

KON WHEREAS. the native language skills senve well 1n
organizing one’s personal world. and provide the foun-
dation for first language Iteracy; -

WHEREAS, the normal child who speaxs and under-
stands the native language may be expected to resd and
to write that language:

WHEREAS, the best predictor of success in other fan-
.| guages 1s proificiency in one’s own:

. WHEREAS, the International Reading Association 15
. dedicated to the advancement of world literacy ror all in-
.1 dividuals, everywhere;
THEREFORE, BE 1T RESOLVED that the Board of Di-
rectors of the Iniermational Reading Associaton recom-
mends
1. that legislative and administrat.ve efions 1o im-
prove reading instruction 07 1anguage minonty

oge
M u lt‘ ‘ ‘te racy ’ students be acrely supported
2. thatinsttutions of higher educat On resolve 10 1m-
prove t2acher prepdration programs that address

Statement : in greater depth the instruchional needs ot lan-
2 guage minority students,

: 3. that all groups concerned with the educauon ol

' janguage minonty students worx tagether toward
developing and maintaining high Gualdy Literacy
programs, anc

4. that every proiessional and personal errort be
made by the members ot the Internaiiona! Read-
tng AssQCiation (o respona censihivelv to the
unigue probler and promuse of muitthieracy

Prepared by the Multiliteracy in Mulli-
cultural Settings Committee and
adopted by the Board cf Directors of
the International Reacing Association.
january 1985

N3 IHE BN B BB b B B B A A i EE Em

‘ Qincers at Time o1 Adloprnon
Bernce £ Cuilinan Frosicenr | RIIIRT N PITIERTIVN
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International Reading i o Ouer b e

Revntee! W Mae et Exec o St M Clan
800 Barksdale Road oW N e s i

PO BOX 81 39 g\lr’:»-;’-‘:r\‘ vailir
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Music Educators National Conference : : : ... MENC
B. Student Diversity

The Music Educators National Conference believes that evary gtudent at
every level, X-12, should have access to & balanced, comprehensive, and
gaquential program of music inestruction in school taught by teachers qualifiad

in music.

That the finest possible education in music should be available to every
student in the nation and that every student should have an agual opportunity to
study music. MENC believes that the quality and guantity of music instruction
received by a student should not be a result of geographic location, social
status, racial or ethnic status, urban/suburban/rural status, or parentsal or

community wealth.

“That, although formal instruction in music is very important in the
devalopment of those students who areé gifted and talented in music, the primary
purpose of music instruction in the schools is to improve the quality ot life for
all students through the development of their capacities to participate fully in

their musical culture.

That music education should be a lifelong process and should embzace all
age Qroups.

That a strong mugic program is important in evary American school in crder
to provide musical experiences of breadth and depth for every studant. Education
in mugic can also (1) identify and develop tha musical talents of all students,
(2) anhance students' sense of personal worth and salf-esteen, (3) provide an
opportunity for success for students who routinely face disappointment and

failure in school, and (4) bring joy and beauty into the lives of students and
teachers and thaereby make the schools more enjoyable placee in which to learn.

MENC recognizes that increased efforte are hecessary to meet the music
needs of students with disabilities, at-risk studente, and students who are
gifted and talented in music.

That students with disabilities should, to the fullest extant possibla,
have the opportunity to participate in elective choral and instrumental
experiences on the same basis as other students.

That special programs should be available to meat the needs of gtudents who
are gifted and talented in music.

That when students with disabilitlies are mainstreamed into regular music
classes (1) music educatorsé should be involved in the placement decisions, (2)
placement should not result in classes exceading the standard class size, (3)
placement should not result in a disproportionate number of disabled students in
any oclagss, (4) placemant gshculd be basad on musical achievement whan it is based
on musical achievement for other students, and (5) music educators wogkiug with
special education students ghould have access to in-pervice education in special

education.

160
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B.

Nationg} AYrt Educat_ion Association NAEA

"~ Student Diversity

Ihe arts education associations believe that the arts programs in every American

school should:
1. Be suited to the of the individual students,
2. feflect the multicultural nature of our pluralistic American socisly,
3. Be responsive to the raquirements of the diverse special populations
present in our schools, Including the atistically talented,........ :

The arts education associations believe that all students at every level, early childhood
through high school, should be provided with a balanced, comprenhensive, and
sequential program of instruction in each of the arts in their schools, these programs to
be taught by qualified ant, music, theatre, and dance teachers.

1ho arts education associations believe that the finest possible education in the arts
should be avallable to all students and that every student should have an equal
vpponunity to study the arts. The assoclations believe that the quality and quantity of
atts instruction
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National coalition for Education in the Arts

American council for the Arts

Student Diversity

Efforts to encourage direct personal contact Dbetween
differe;t ethnic groups are needed. £E.g., collaborative
ventures in sulticultural azts that strengthen  the

relationship between cultural diversity and the wunifyling!
nationa! culture; exploration of public policy, multicultural |

arte, ethnic diversity, student attitudes and American

Tcultuve; "the arts as the 'basis for shared experiences of

different ethnic groups in celebratlion of American culture;

‘reduction of stereotyping, engendering of nutual

undecstanding and breakdowr of zaclal ternzions, etc. through
use of themes that celebrate cultura: cdiversity :in the
national fabric; contzidbuticns to American .:fe 5y dlfferent

ethnlc groups, etc.
/
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National Coalition for Education in the Arts NCEA

" "National Dance Arts ) ‘ o : NDA

B. Student Diversity

SQCIAL

Improved sensitivity, understanding, appreciation, and consideration of others both for their similarities and their
differences.
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National Council of Teachers of English ' ’ NCTE

B. Student Diversity

#742 THE STUDENTS RIGHT TCQ THEIR OUWN LANGUAGE

BACKGROUND: At its 1974 annual business meeting. the Conference on College Composition
and Comrrupication passed a resolution on the Students’ Right to Their Own Language. The
following statement differs from that resolution primarily by adding a distinction betweern

spoken and writica English.

We are aware of the rich diversity of Americax culture that is expressed in all the regional,

cthnic, and social dialects of American English.

We accept the linguistic premise that all these dialects are equally efficient as systems of
commugication; that none of them is a distortion or corruption of a single dialect that is
superior to all the others; and that speaking a particular dialect does not in itself interfere with
Jearning to read or with learning, to write clearly and cogently. Be it therefore

RESOLVED, That NCTE affirm the students’ right to their own language--to the dialect that
expresses their family and communpity identity, the idiolect that expresses their unigue personal

identity;
English to assist all students in the

a2ffirm the responsibility of all teachers of
write better whatever their dialects;

development of their abilities to speak and

de opportunities for students 10 learn 10
d to provide opportunitics for students to
an English; and

alfirm the responsibility of all teachers 10 provi
express ideas clearly and cogently in writing an

learn the conventions of what has been called written edited Americ

affirm strongly that teachers must have the experience and training that will enable therr
tc understand and respect diversity of dialects. Be it further

RESOLVED, that, to this end, the NCTE make available to other professional organizations
this resolution as well as suggestions for ways of working with linguistic variety, as expressed in
the CCCC background statement on the students’ nght 1o their own language; and

promote classroom practices to expose students to the variety of dialects that ocrur in
our multi-regional, mulii-ethnic, and multi-cultural society, so that they too will
understand the pature of American English and come 10 respect all its dialects.
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' National Council of Teachers of English o ~ NCTE

B. Student Diversity

68.3 GUAGE NEEDS IN A 13-

BACKGROIUNT: The National Council of Teachers of English has long songht to provide
appropriate leadership in programs of schooling for all of the children of all of the people. At
present, the language needs of young people within this multi-cultural, multi-ethnic society v
appear to be central clements in the most significant educational crisis since the founding of the
common school. The presence of this crisis requires a drastic increase in our collective and
individual attention to particular needs of young people in ethnic and cultural minorities and to
the improvement of our performance in meeting those needs. Be it therefore

RESOLVED, That the National Council of Teachers of English call upon all tcachers of English
language arts to recognize that they must do far more than they have done to meet the needs of
young people in minority groups within this multi-cultural society;

that the membership support the intention of the Executive Comumittee to commit &
higher proportion of the resources of the Council to find new and imaginative solutions

to the language needs of these young people;

that each member of the committees and commussions ot the Council take immediate
steps to reconsider the goals and priorities of the committee or commission, SO as to
devote greater energy toward finding and implementing solutions which will meet the
needs of these young people;

that each member of NCTE be exhorted to reflect on this *responsibilities in the present
cTisis, to act within his corpetence to resolve that part of the crisis that 1s within his

reach.

*NOTE: This resolution was adopted prior to adoption of the NCTE position on sexist
usages,
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B. Student Diversity
11

Mathematics for Lancuace Minority Stiidents

Every student is entitled to a mathematics education providing preparation for a fuil
range of careers having mathematical prersquisites. Cultural backgrounds or
ditficuities with the English ianguage must not exciude any student from tull
participation In the school's mathematics program. Those language minority
students needing assistance muet be given speclal help to facliitate thelr isarning
of mathematica.

Therefore, the Nationai Councll of Teachers of Mathematice makes the foliowing
recommendations:

* All students, regardiess of their language or cultural background, must
have access to the full range of mathematics courses offered. Their
patterns of enroliment and achievement should not differ substantially
from those of the tota! student population.

” When unusual patterns do exist, educators have the responsibility to
identify and remove school-and classroom-based barriers by providing
language-based support services to help the student overcome
obstecles due to a lack of proficiency in English, the language of
instruction. Such services might include, but not necessarily be limited
to, bilingual Instruction, mathematics In programe for English as a
second language, or tutorial sssistance.

- The following activities, recommended for all students, are especially
important In providing the best possible mathematics education for
language minority students:

The provision of academic counseling to support students and
encourage them to take additional mathematica courses

The use of a variety of taaching strategies

The communication of the importance of mathematics and the nature of
the mathematics program to both students and parents

* In order to verify that barriers have been removed, educators should
monitor enroliment and achievement data to determine whether language
minority students have gained access to, and are succeeding in,
mathematics courses. Such reviews should be conducted at the district,
state/provincial, and national level

16
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National Council of Teachaers of Mathematics NCTM

'B. sStudent Diversity .

10

The National Councll of Teachers of Mathematics is committed to the principle that
females and other underrepresented groups should be full participants in all aspects
of mathematics education, both as students and as teachers.

in recent years much concern has been expressed about underrepresented groups
in mathematics education. These groups are composed of students who do not take
advanced mathematics courses and fail to enter mathematice-reiated vocations and
careers In proportion to thelr representation in the population. The groups include
females, blacks, language-minority students, and Native Americans. '

Often employment opportunities and paths to continuing cducation are closed to
those in underrepresented groups because of powerful soclal influences that
diacourage them from the study of mathematics beyond that required by school
policy. Mathematics educators must make an individual and organizational
commitment to eliminate any psychological or institutional barriers to the study of
mathematics. Innovative ways must be explored to convince both students and
parents from underrepresented groups of the vital Importance of mathematics
courses in keeping both educational and career options open.

Schools and dlstricts whose enrolimentin thelr moat advanced mathematics classes
does not reflect the overall demagraphic data for the school population should
examine both thelr programs and their faculty for Iinfluences that might be leading
to mathematics avoldance. Teachers &t all educational leveis should have the
expectation that students from all segments of the population can be successful in
mathematics. The teacher Is in a key position to stimulate and encourage all
students to continue the study of mathematics.

Comprehensive programs of content and Individual support must be developed and
adequately financed to promote and ensure the mathematical education of students
from all the underrepresented groups. Therefore, the NCTM and all its members
must continue to address the nesds for Increasing the participation and achievement
of the underrepresented groups in mathematics education. Both simple Justice and
future sconomic productivity require that we do 8o without turther delay.
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Student Diversity

Al Grudeinte

Thraughout these standards the phrase all students is usad often. By
this phrase wa mean to set the mathematical aducation of evary child as
the goal for mathematics taaching at all lavels, K-12. In April 1890, the
NCTM Board of Directors endorsed the following statement.

As 8 professional organization and as individuals within that organi-
zation, the Board of Diractors sees the comprehansive mathemat-
ice education of evary child as s most compelling goal.

By “every child” we mean specifically—

« students who have baen denled accass in any way to educational
opportunities aa wsll as those who have not

+ students who are African American, Hispanic. Amarican Indian,
and other minorities as well as thosa whp are considered to be a
part of tha majority.

+ students who are female as well as those who are male; and

¢ students who have not been succassful in school and in math-
amatics as well as those who hava bean successful.

it ia essantial that schools and communitias acoept the goal of math-
ematical education for every child. However, this does not masn that
evary child will have the sama intarests or capabilities in mathematics.

it does mean that we will hava to examine our fundamental expectations
sbout what childran can learn and can do and that we will have to strive
to creats learning environmants in which raisad expectations for children
can be met.
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National Education Association

student Diversity

B-7. American Indlan/Alaska Natlve
Education

The National Educarion Assocarion rec.
ognizes that the complex and diverse needs
of American Indian/Alaska Native children
require the dircct involvement of parents,
Native educatoss, tribal leaders, and other
Natve groups in devcloping programs thar
preserve the rich heritage of their cultures.

The Associaton believes that adequate
federal funding for American Indian/Alaska
Native education must be provided to effect
Necessary improvements. | he Association
supports the movement toward sclf-deter-
mination by American Indians/Alaska Na.
uves—provided that such programs are
voluntary. Any terminauon of federal sup-
port as cither a direct or an indirect result of
efforts to extend self-detcrmination is op-
posed.

The Association supports programs that
provide for—

a. legislation that assures the involve-
ment and conuol of the eduction of
Amecrican Indians/Alaska Natives by their
parents, communitics, and educators

b. Involvement of American Indians/
Alaska Natives in teacher training programs
dealing with cultural pluralism and Native
values

¢ Assistance to local and state associa-
wtons in mecung the educational needs of
American Indian/Alaska Nanve students

d. Participation by American Indians/
Alaska Natives 1n NEA conferences and
jeadership training programs

c. Coordination with Amcrican Indian/
Alaska Native organizations and concerned
agencics that promote the values, heritage,
language, culture, and history of the Ameri-
an Indian/Alaska Narive people

f. Opportunities for higher education for
Jll Ametican Indian/Alaska Native students
through direct govemnmental assistance in
graduatc and undergraduate programs

g- Amenican Indian/Alaska Native in-
volvement  in  devcloping  multiculrural
larning centzrs at higher education institu-
tons

h. Involvement of American Indians/
Alaska Natives in lobbying cfforts for federal
programs

i. Instruction in treaty righs and tradi-
tional hunting, fishing, and gathering prac-
tices by American Indians/Alaska Natives

j- Control of Native lands by American
Indians/Alaska Natives

k. The celebration of National Amerian
Indian/Alaska Native Heritage Month.

|. Retention and enforcement of legisla-
uon that protects, serves, and maintains the
integrity of American Indian/Alaska Native
families and their tribal cultures so that, if a
child has to be removed from his or her
home, placement should be determined by
the child's tribe. (76, 91)

B-8. Hispanic Education

The National Education Association rec-
ognizes that the complex and diverse nceds
of Hispa~ic children require the direct
involvement of Hispanic educators, parents,
and community leaders in developing pro-
grams that meer the cultural, language, and
learning characreristics of these children.

BEST COPY AVAILAGLE
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The Assoclation supports cffores
provide for—

a. The recrunment, training, and
ployment of bilingual teachers, counse
and other professional and support sta!
meet the needs of Hispanic students

b. Federal and state programs estab
ing appropriate cducauonal opportur
for Hispanic studenss

< Fedenl and state granss and sch.
ships for higher education thar will faal
the recruitment, cntry, and retenno:
Hispanics

d. Celebration of National Hisp
Heritage Month as 2 means of acknow!
ing the contributions of Hispanics to
history and devclopment of the Ui
States, its territories, and the Comn
wealth of Puerto Rico

¢. Dissemination of information
programs thar include the values, hert
language, culture, and history of Hispa

f. Recogniuon of Hispanic eduatc
role models

g- Hiring and promotion of Hisi
educators in positons at all levels o
education profession.

The responsibility for developing
implementng programs for Hispanic
dien should be realized by state and
agencies, regardless of the availabilit
federal funds. (72, 90)

t5-9. Aslan and Paclfic Islander
Education

The National Education Associatior
ognizes that the complex and diverse
of Asian and Pacific Island children r¢
the development of programs thar pre
the rich heritage of their cultures. It be
that adequate federal funding mu
provided for the—

+ Development of curriculum and n-
cernctional materials

b 1hieminaton of programs and infor-
fiation

¢ Preservice and conunuing education
of teacherc

J lducation of Asian and Pacific Island
adult retugees.

The National Lducation Association sup-
ports the celebration of Asian/Pacific Heri-
tage Month and encourages opportunitics to
preserve. promote, and perpetuate Asian
and Pacific lsland henitage and culture. (79, .
90}



National Education Association

B. sStudent Diversity

B-10. Black American Education
The Natonal Eduzation Association rec-
ognizes that the complex and diverse needs
of Black American children require the
direcy involvement of Black American edu-
cators, PArents, community leaders, and
groups to assure the development of ade-
quate and equal educatiocnal programs-
The Association supports cfforts that
pmvldc for—
a. Celebranon of Black History Month
as 2 means of acknowledging the contribu-
wion of Black Amenicans to the history and
development of these Unired States
b. Recognitior: of Black cducators as role
models
c. State and federal funding of scholar-
shups to facilitate the entry of Black students
into the reaching profession
d. Dassage of state and national legisla-
tion to promote the prescrvation of Black
heritage and culture

¢. Involvement of Black educators in
developing, cducational materials used in
classroom nstruction

f. Programs that address the alarming
high school dropout ratc among Black male
«tudents and encourage conunued cduca-

tion, thereby increasing their parucipation
in the work force

g- English proficiency programs in the
regular instructional process for those Black
students experiencing difficulty with stan-
dard English

h. Dissemination of information and
programs that include the values, heritage,
language, culture, and history of the Black
American

i. Development of athleric programs that
promote cducational excellence, not just
athleuc power

j. Opposition to the resegregation of the
public schools through special classes

k. Hiring and promouon of Black cduca-
tors in positions at all levels of the education

profession. (81.91)
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National Education Association

B. Student Diversity

C-33. Discriminatory Academic
Tracking

The National Education Association be-
lieves that the use of discriminatory aca-
demic tracking based on sociocconomic
status, race, or sex must be climinarted in all
public school serungs. The Association
urges 1ts affiliates 1o opposce these pracuices.

(88)

BEST CLPY AVAILABLE

O 1’71
ERIC

Aruitoxt provided by Eic:

NEA

C-35. Educationai Programs for
Limited English Proficlency
students

The National Education Association be-
lieves that mited English proficiency (LED)
students must have available to them pro-
grams that address therr unique needs and
that are committed to providing equal
opportunity to all studenss. regardiess of
therr pnmary language.

The Association urges that the programs
for LEP students emphasize proficiency (the
ability to speak, read, write, and reason in
English) as a primary goal to cnable these
students to reach thar full potenual in an
English-speaking society. At the same ume.
meaningful instruction should be provided
in all ~ther curnculum areas.

The Assocation urges that those students
whose primary language 1s other than
English be placed in bilingual education
programs to reccive instruction in therr
nauve language from qualified teachers unuil
such time as English proficiency is achieved.
If no bilingual programs are available, thesc
students should be taught in English-as-a-
second-language (ESL) programs designed
to meet their specific needs. Under no
circumstances should students with limited
English proficiency be enrolled in special
education classes solely becausc of Linguisuc
differences.

The Association belicves bilingual educa-
ton programs should be promoted and
supported at the federal, state, and local

levels. Further, the Assoctation a
full funding of all instrucuonal m
resources, and programs for studer
limited English proficiency, as wel
training of education personnel ¢
with these students. The school di
other appropriate agency should
released time for the training of
who nstruct bmiced English pi
students.

Eduators, through a bargaining -
bilateral decisionmaking process,
fully involved 1n the developme
implementation of piograms servi:
studenss, including the assignment .
ers and the terms and conditions
employment. Teachers should be «
sated at the teacher’s heurly race of
any additional ume spent in traiir
should also be reimbuned for the
tuttion, textbooks, and travel inc
such training.

The Associauon value: biling
multilingual competence ard supp-
grams that assist individuals .0 attan
maintaining  proficiency in  then
language before and after they
proficiency in English. (81, 9()
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National Education Association

Student Diversity

C-69. Human and Clvil Rights ot
Chiidren and Youth

The National Education Association be-
lieves that the human and avil rights of
children and youth must be protected.

The Association opposes the explortation
of children and youth under any arcum-
stances. It condemns the usc of children and
youth by organizations, government. and
dissident political/military movements to
advance their political objectives. It decnes
abuses of the rights of children and youth
that may occur when govemments suspend
legal guarantees during times of political
unrest and thereby subject young people to
physical or mental abuse, violence, and
unwarranted detention or inmzcerstion.

The Association opposes the impress or
acceprance of minors into the service of the
armed foraes of any government or into the
service of revolutonary forces under any
caircumsances.

The Association further believes that
childten and youth in detention centers
must be provided educational programs that

will enable them to become mnm'b\'mng
members of socicty. Taches 1n such
centers must be prepared to provide instruc.
tion in life skills and learning skiils.

The Association condemns the pracuce of
punishing children and youth in troubie by
placing them in abusive environments and
believes that altematives to incarceration
must be developed. The Assoqation opposes
the placement of children and youth who
are not charged with any offense in fadlities
with those persons who are charged with
criminal offenses. There should be separace
facilities for these detained minons.

The Assocation opposes the imposition
of the death penalry or life impnsonment
without patole on individuals whose of-
fenses were committed prior to age 18. (88)
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8. Civil Rights
The Natonal Education Assodiauon

commirted to the achicvement of a toual
integrated soacry and calls upon Amenar
to chminate—by statutc and practice—
barriers of race, color, national origir
tehigion, gender, scxual orientation, agt
disability, size, marital status, and econom:
status that prevent some sndividuals, adu
or juvenile, from exercising rights enjoyc:
by others, including liberues decreed |
common law, the Consuruuon, and statuic
of the Unuted States. Civil otder an
obedience to the law must be ensure
without abtidgment of human and e
rights. Individuals, adult or juvenile, me
be assured a speedy and fair judicial proces
with free legal counsel for thase in necd- T
be effecuve citizens, indrviduals must b
teained and aided in developing strateg!
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Speech Communication Association SPA

B. Student Diversity

—

s no longer a matter of merely conveying intormation 10 others. The
growtn in the information economy has been matched by a similar growth in cultural diversty in the United States.
\Women and minorities such as blacks and Hispanics as well as 8 host of other minorities are increasingly entenng
professions in the Information Society. Communicating has become more complicated, for the same piece of
ntormation can now mean extremely ditferent things to different groups of people. Success in information
professions now requires a sensitrvity to cultural differences and to the diverse meanings which can be associated

with any particular word, nonverbal action, and Symbot.

Moreover, communicating with others 1
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Teachers of English to Speakers of Other Languages

B. Student Diversity

the impact of in the U.S., i.e. more refugee and
immigrant students than ever before, school tions are indeed more
diverse.

The field of ESL in K-12 education offers fremtline education (English
instruction and related services) to new arrivals, However, ESL

‘cmw&-baEE’ESLn:ﬂQgew;thcmmbjm;ﬂuwbolelanguagemmt

and writing across the curriculum; camunity-based proqgrammng and parental
involvement. Thus, ESL and its professi crganizaticn inherently

a diverse stident body. The Asscciation does not have policy
statements on student diversity, probably because everything TESQL does and
stands for inplies advocacy of student diversity.

TESOL, established a task force on policy and standards on the education of
language minority students in 1991. Enclosed is a policy statement fram
this task force.

TESOL's emphasis &gﬁumc diversity suggests multicultural—also
miltiethnic, miltiracial—diversity. See the enclosed resolutions cn the
neads of refugee populations (1981) and nonstandard English (1981). The
Association also passed a language rights resolutien (1987):
suppartsnaamwﬁchpmtedcﬁnrightofallirdividmlstomerve
_and foster their linguistic and cultural origins.
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B. Student Diversity

TESOL Statement
on the Education of
K-12 Language Minority Students
in the United States

A}

The population of ethnolinguistically diverse students in the primary and secondary
schools of the United States has grown dramatically. So dramatically, in fact, that
language minority students are for the first time the majority of students in many school
districts. In order for the United States to take advantage of the great cultural and
linguistic diversity brought by our language minority students to the United States and its
schools, we must first recognize this diversity as a national resource.

We must also recognize, however, that students come from a variety of backgrounds
and circumstances. Some are immigrants, some arc refugees, while others are native born
Americans of different language heritages. These students enter US schools with a variety
of educational experiences. Some have received extensive formal education in their
home countries and are on grade level in all content areas and in reading their first
language. Others have had their education delayed or interrupted and may be
academically behind their peers in the U.S. and their countries of origin.

To meet the needs of such students, TESOL supports programs which promote
siudents' growth in English language proficiency, enhance cognitive growth, facilitate
academic achievement, and encourage cultural and social adjustment. Such programs
include:

» comprehensive English as a Second Language instruction for linguistically diverse
students which prepares them to handle content area material in English.

* instruction in the content areas which is academically challenging, but also is
tailored to the unguistic proficiency, educational background and academic needs
of students.

* opportunities for students to further develop and/or use their first language in
order to promote academic and social development,

e professional development opporiunities for both ESOL and other classroom
teachers which prepare them to facilitate the language and acadzmic growth of
linguistically and culturally different children.

October 1991
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Teachers of English to Speakers of Other Languages

TESOL

Student Diversity

WHEREAS

WHEREAS

WHEREAS

WHEREAS

XV. NEEDS OF REFUGEE POPULATIONS IN ENGLISH SPEAKING

COUNTRIES

the number of refugees from all parts of the world who
have entered English-spsaking countries has been on the
increase during the past five years, . and

this number will probably continue to grow over the
next few years, and

our experience clearly demonstrates the need of such
refugees for appropriate language instruction, and

TESOL is dedicated, among other activities, to the
provision of high guality ESL teaching to various
populations of speakers of other languages including
such refugees, to the training of teachers in programs
for such populations, and to the development and
improvement of materials and other resources for such
populations,

BE IT THEREFORE RESOLVED that TESOL take special cognizance of

the urgent linguistic, cultural and social needs of
such refugee populations and that, as evidence of that
special recognition, the President of TESOL create a
special Task Force, as soon after the passage of this
resolution as feasible, for the purpose of
supplementing the work of existing bodies in English-
speaking countries in the coordination of information

concerning:

1. language learning program design, materlals, and
other resources for this special population;

2. the design of teacher training programs for this
population;

3. the monitoring of governmental policies and
funding for refugees;

4. and the general raising of professional awareness
of the problems of this unique population; and

BE IT FURTHER RESOLVED that the Executive Committee of TESOL make

funds available for the work of this Task Force.

Detroit, Michigan USA
March 1981
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Teachers of English to Speakers of Other Languages TESOL
B. Student Diversity

XVI. NONSTANDARD ENGLISH

WHEREAS speakers of nonstandard English should have the
opportunity to learn standard English and teachers
should be aware of the influence of nonstandard English
on the acquisition of standard English, and

WHEREAS TESOL is a major organization which exerts influence on
English language education throughout the educational
community,

BE IT THEREFORE RESOLVED that TESOL will make every effort to
support the appropriate training of teachers of
speakers of nonstandard dialects by disseminating
information through its established vehicles.

Detroit, Michigan USA
March 1981 |
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National Science Teachers Association -

Student Diversity

- NB8TA

An NSTA Position Statement

Miulticultural Science Education

Our global society conaists
of people from many diverse
culturel backgrounds. As
members of the National
Sdence Teachers Association,
we appreciate the strength and
beauty of cultural pluralism.
We are aware that our welfare
1s ulumately dependent upon
the productivity and gencral
welfare of all people. Many
institutions and organtzations
tn our glabal, multicuitural
society play major roles in
establishing environments in
which unity in diversity
flourishes.

NSTA must work with other
prolessional organizations,
institutions, and agencies to
scek the resources required to
ensure elfective acience
teachung for culturally diverse
learners {f sur nation iy to
achieve a position ¢f interna-

tional leacdership in science

education:

¢ Scientifie literacy must be a
major goal of science
education worldwide and
for all children;

¢  We must believe all ehildren
can leam and be successful
in saence; further, the
resources of nations must
be committed to this end:

¢ Nations muast cultivate and
harvest the minds of all
children;

+  Schools must provide
science education programs
that nurture all children
academically, physically.
and in development of a
pasitive self-concept;

¢ Culturally diverse children
must have sccess to quality
science education experi-
ences that enhance success
and provide the knowledge
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and opportunities required
for thei, to become
successful participants tn
our democratic society:
Curricular content and
instructional strateges
selected for use with
culturally diverse children
must reflect, as well as
incorparate, this diversity:
Science tcachiers must be
knowledgeable about
children's learmung styles
and instructional prefer-
ences, which may be
culturally related:

Sclence teachers have the
responsibility to expose
culturally diverse children
to career opportunities in
acisnce, techrology, and

engineering.

—Adopted by the
NSTA Board qf Directors
tn July, 1991
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erican Association for the Advancement of Science

C. Organizational Diversity

£QUAL OPPORTUNITY IN THE SCIENCES
AND ENGINEERING

The American Association for the Advancement of Science is formally commitied to
I .. principle of equal opportunity for all persons, without regard to irrelevant
considerations of sex, race, creed, color, handicap, national origin, or age. It practices
this principle in the selection and promotion of its employees and by opening its
l membership to all who are interested; by encouraging ils nominating commitiees 1o
nominate women, minority, and handicapped scientists and engineers for elective
positions; and by attempting to increase the participation of women, minority, and
handicapped scientists and engineers in all of its activities.

I The Board of Directors recognizes that complex social, economic, and political
forces have combined in the past to discourage women, minority, and handicapped
persons from entering the sciences and engineering, and to deny those who do enter,

l P ual access 10 positions of respect and authority. It is the Board's conviction that if
each professional association would take all measures within its power to counteract
these historic forces, the cause of truly equal opportunity for everyone in the scientific

l and engineering professions would be significantly advanced. The Board urges the

affiliated organizations to join with the Association in this endeavor.
Adopted by the Board of Directors,AAAS, Januaryl 974; revised 15 October 1977
Our organization is in the process of developing policies &t this time.

EDITORIAL POLICY, SCIENCE MAGAZINE

The Board of Directors is committed to maintaining Science as the foremost American
journal for the advancement of science. The journal must, in all respects, continue W
communicate with and for the scientific community according to the highest siandards
of objectivity and professional responsibility. It is the Board's responsibility to select
the Editor and 10 obtain assurance, from time 10 time, that these objectives and criteria
of quality are being met.

The Executive Officer, as publisher and chief operating officer of the Association,
will exercise general management responsibility and, in close cooperation with the
Editor, will se¢ 10 the srengthening and improvement of Science as a primary activity
of the AAAS.

The Editor, on behalf of the Board, and in accordance with policies established by
the Council, is responsibic for the content and professional quality of Science, and will
determine the merit, suitability, and presentation of material for the journal, taking into
mtmmornvicmandmfum.mww will consult the Board
(rom time totime as 10 plans and policies for Science. Atleastonce each year the Board
ﬁﬂmkwﬂwmddwjmmulmdwmmivncompmhauivcnpmfm ihe
Eﬁu,h&lmu\emmo[wmhlm

Adopied by the Board of Direciors, AAAS, 4 April 1975, Endorsed by the Council,
AAAS, 2] February 1976
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American Association of Colleges for Teacher Education ARCTE

C. Organizational Diversity

8. AFFIRMATIVE ACTION

8.a. Whereas, the American Associati leges
tion ot Col {
Educution oppases discrimunation based on e.d‘\mcity, n::r :::dci‘ft

scxual onentataon, or hands i itions i
sox nu, D[OI’ m;appa;g conditinns in schools, collcges,
Whereas, AACTE resffirms ity support for afﬁrmat'ivc i
meusures to provide for the inclusion of mderrcprummdur:;:m und
ethnic minoritics, women, and handicapped persons in the student
;b?dy. fnculw.han;!ul admulnismtiye positions in SCDEs with the poal
m:cﬂccu’m ng the culural divessity and cgalitarian principles of the
%1 it resolved that
¢ Ametican Associstion of Coll fo! o i
conunue to provide a national fommcf%er’SéDT;‘f:ctLE:::lzfn il

b . X : .
ha un‘:? u::h(z;b;g;.fmml equity, and multiculrural and global

10. AACTE’S PROGRAMS

10.4. Wherzar, the Ametican Association of Colleges for Tewcher
Education believes in broad-based involvement of institutional
representatives n the activities of the Aseociation.

Be i¢ resolved that

Men.bership on commirtees, task forces, commussions and the
Board of Duectons include representatives who are women,
minorities, and individuals from all instirutional types and areas of

the United Staces. (1991)°
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American Association of School Librarians

Cc. Organizational Diversity

59.1

MINORITY CONCERNS

The American Library Association pro-
motes equal access to information for all per-
sons and recognizes the urgent need to re-
spond to the Increasing racial and ethnic
diversity among Americans. African-Ameri-
cans, Hispanic Americans, Asian Americans,
Native Americans. end other minorities have
eritical and increasing needs for information
and library access. They are affected by acom-
bination of limitations including iliteracy.
language barriers. economic distress, cultural
{solation. and discrimination in education.em-
ployment, and housing. Therefore, the role
played by libraries to enable minorities to par-
ticipate fully in a democratic society is crucial,
Libraries must utilize multivariate resources
and sirategies t0 empower minority people.
Concrete programs of recruitmeri, training.
development. and upward mobility are needed
in order to increase and retain minority per-
sonne) within librarianship. Within the Amer-

jcan Library Assoclation, the coordinating
mechanisms for programs and activities deal-
ing with minorities in various ALA divisions,
offices. and units should be strengthened, and
support for minority liaison activitics should
be enhanced.

Policy Objectives
The American Library Association shall im-

plement these objectives by:

1) Promoting the removal of all barriers to ti-
brary and information services, particularly
fee charges and language barriers.

2) Promating the publication, production, and
purchase of print and nonprint materials
that present positive role models of cultural
minorities.

3) Promoting full funding for existing legisla-
tive programs in support of minority educa-
tion and training, and to explore alternative
funding sources for scholarships. fellow-
ships, and sssistantships to encourage mi-
nority recruitment into librarianship.

4) Promoting training opportunities for librar-
fans, including minorities, in order to teach
efective techniques for generating tripartite
public funding for upgrading library services
to minorities.

5) Promoting the incorporation of minority
programs and servicer into the regular li-
brary budgets In all types of librasies, rather
than the tendency to support thes ~ activities
solely from *'soft montes™ such as private
grants or federal monies.

6) Promoting equity in funding sdequate li-
brary services for minority populations. in
terms of professional and nonprofessional
personnel, materials, resources, facilities,
and equipment,

7) Promating supplemental suppon for library
resources on cultural minorities by urging lo-
cal. state, and federal government, and the
private sector, to provide adequate funding.

8) Promoting increased public awareness of
the importance of library resources and ser-
vices in all segments of society, especially in
minority communities.

59.2
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9) Promoting the determination of output mea-
sures through the encouragement of com-
munity needs assessments, giving special
emphasis to assessing the needs of cultural
minorities.

10) Promoting increased staff development op-
portunities and upward mobility for minority
librarians.

(Sec 1.3 A and “Current Reference File™:

Equity at Isrue {1985~86 CD #30] adopted
by Council June 1986.)

Combating Prejudice, Stereotyping. and
Discrimination

The American Library Association actively
commits is prestige and resources to a coor-
dinated action program that will combat
prejudice, stereotyping. and discrimination
against individuals and groups in the library
profession and in library service because of
race. sex. creed, color, or national origin.

Nothing in the Resolution on Prejudice.
Stereotyping. and Discrimination authorizes
censoring. expurgation, or labeling of mate-
rials. Actions and programs to raise the aware-
ness of library users to any problem or condi-
tion would not be in conflict with the Library
Bull of Rights when they are free of any ele-
ment of advocacy. Both documents respect the
rightsofall whouse libraries todo so freely and
withouwt being subjected to any pressures from
any sources within the institution.

(S¢e “Current Reference File"” for full Reso.
lution on Prejudice, Stereotyping. and Dis.
crimination, a revision of the Reschition on
Racism and Sexism Awareness.)

Goals for Indian Library and

Information Services
The American Library Association and the

National Indian Education Association suppon

guidelines designed to meet the informationa

needs and to purvey and promote the rich cul.
tural heritage of American Indians.

1) All library and information services mux

rhow sensitivity to cultural and socisl com- -

ponents existent in individual Indian com.
munities.

2) Indian representation through appoint.
ment 10 local boards and creation of local
sdvisory committees concerning service lo
and about American Indians are essential
for healthy, viable programs.

3) Materials which meet informational and
educational needs and which present a bi-
cultural view of history and culture must be
provided in appropriate formats, qualiey,
and quantity to meet current and future
needs.

4) Library programs, outreach and delivery
systems must be created which will inure
rapid access to iaformation in a manner
compatible with the community's cultural
mibeu.

$) American Indian personnel trained for po-
sitions of responsibility are essential tothe
success of any program.

6) Conlinuing funding sources for library and
information services must be developed.
(See “Current Reference File” for full

adopred text.)
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AASL

Library Education to Meet the
Needs of Spanish-Speaking People
The American Library Association will take
steps through its Committee on Accreditation
ta encourage graduate library schools seeking
accreditation or reaccreditation to assure that
course content reflects the cultural heritage
and needs of the Spanish-speaking people of
the United States and will encourage such
schools to inciude bilingual/bicultural persons
on their faculties.
Ethnic ard Cultural Minorities bn State,
Municipal, and County Agencies
The American Library Association wgss
and supports the recruiting, hiring, and pro-
motion of ethnic and cultural minorities
within the state, municipal, and county library
structure, especially in the a’eas of adminis
tration and consultation.
(See "Current Reference File™: 1989-90
CD#98. See alse 53.1.11, 54.3, 5431
56.2.)

From ALA Policy Manual




American Alliance for Theatre and Education ' ' AATE

C. POLICIES ON MULTICULTURAL/DIVERSITY AFFECTING STAFFING,
CRGANIZATIONAL , STRUCTURAL, AND/OR MEMBERSHIP ISSUES

l The American Alliance for Thealre and Education believas that the finest possible
education in the ans shoukl ba avallable to all students and that every student
should have an equa! opporunity 10 study the arla. AATE believes that tho
quality and quantity of ans instruction recaived by a student should not be a result
of geographic location, racial or ethnic status. urbarvsuburban/ural status, socio-

economic status, or parental or commeinity weatth.

AATE belleves that, consistent with their abikities, handicapped students should
have the opponunity to participate in the ans on the samae basis as other

students.
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Alliance for Education in Global & International Studies AEGIS

c. Organizational Diversity

INDICATE YOUR ANSWERS TO THESE QUESTIONS WHEN REVIEWING AN
APPLICATION FOR FULL MEMBERSHIP:

YES No

4. Does this organization discriminate base upon factors of
race, gender, age, or sexual crientation? Commens

5. Does this organization descriminate based upon factors of
rece, gender, age, or sexual orientation? Comnients

ANSWER WHEN REVIEWING APPLICATIONS FOR FULL OR ASSOCIATE
MEMBERSHIP: Place your number rating on the line and circle it. Be sure to write
the number; do not merely place an 2",

2. Materials demonstrate willingness te offer multiple perspectives on issues of
opinion or controversy.

] £ 10
No Willingness Some Wiilingness Exceptional
Willingness

4. 1In so doing, materials demonstratc a sensitivity to culfural uniguencss and

cultural diverslty.

1 ) 10
No sen’ 'tivity Some Sensitivity Exceptional
Sensitivity
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Association for Supervision and Curriculum Development
Organizational Diversity

E. Equal Rights

ASCD should encourage the elimination of bias and role identification based
on sex, and work for the rejection of de facto discrimination in the hiring and
advancement of women.

As a firm supporter of equal rights (1972, 1978, 1980, 1983), ASCD is an
oppaonent of sex discrimination and other forms of sexism.

ASCD members should become acquainted with the positions taken on the
equal rights issue by legislators in their states or provinces and take such
positions into account when voting in subsequent elections. ASCD also urges
the U.S. Congress to renew past support for an equa!l rights amendment and
urges supporters of equal rights to develop further approaches to achieve their
goal (1983).

B. Affirmative Action \/

School administrators and boards of education should adopt policies of
employment and assignment of certified personnel on the basis of their

professional qualifications and personal titness for the job without regard to
race, religion, or national origin (1962).

In time of economic stress, employment gains made through educational
affirmative action programs may be lost. ASCD shouid support affirmative
action and parity among employees and lend its influence and financial
support to achieve this end when necessary. Affirmative action should be the

policy of each school entity, regardless of the method used to bal~nce the
budget (1978).

Developing Leadership: A Synthesis of ASCD Resolutions through 1990

K. Native American and Hispanic Concernsv

ASCD has moved in the direction of cultural pluralism through (1)
encouraging increased participation in ASCD program planning and
membership on the staff by Native Americans and Hispanic Americans, {2)
providing educational programs on cultural pluralism, and (3) endorsing
educational legislation pertaining to these two groups.

ASCD supports: full funding of the Indian Education Act (1975); voluntary
self-determination by Native Americans; Native American conirol of schools
atended solely by Native American children; and tuiion waivers for Native
American students in U.S. state universities. b
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H. Integration

Association for Supervision and curriculum Development

Organizational Diversity

v’

ASCD believes integrated schools to be the best proposition for fostering
participation in pluralistic societies. Educators have a moral responsibility to
provide affirmative leadership. ASCD supports instruction of educators in
matters that will equip them for such leadership, including the issues of
integration, the backgrounds of students from various ethnic groups, and
options based on different philosophical positions.

ASCD supports desegregation, including expansion of busing programs
(1976), if necessary, and integration, and opposes legal action designed to
reduce the options available for dealing with problems of desegregation.
Isolation by race and socioeconomic status is harmful to both majority and
minority group members (1972).

ASCD encourages options that support integration (1976) and desegregation
and commends the courageous leadership demonstrated by some educators
and political leaders in moving toward this goal. Though the improvement of
racial and ethnic relationships in American schools remains an urgent mater,
many reports on education’s problems say little or nothing about new
imperatives regarding desegregation and integration. Therefore, ASCD calls on
the U.S. Department of Education to commission a study to:

1. Report on the degree to which the Brown v. Board of Education
decision has been camied out.

2. Reinstate the unfinished agenda regarding this issue.

3. Investigate the relationshup of this issue 1o the present condition in
American schools.

4 Relate the findings to the future of American education (1984).
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Aszociation for Supervision and Curriculum Development

organizational Diversity

ASSOCIATION FOR SUPERVISION & CURRICULUM DEVELOPMENT

SECTION 1:
SECTION 2:
SECTION 3:
SECTION 4:
SECTION 5:
SECTION 6:
SECTION 7:
SECTION 8:

SECTION 9:

SECTION 10:

SECTION 11:

AFFIRMATIVE ACTION PLAN

JUNE 1991 - MAY 1992

TABLE OF CONTENTS

Introduction

Statement of Policy

Dissemination of Policy

Responsibility for Implementation
Utilization Analysis and Goals
Identification of Problem Areas

Action - Oriented Programs

Internal Auditing and Reporting Systems

Minorities and Women Not currently In The
Labor Force

sex Discrimination Guidelines

Guidelines on Religious and Nation Origin
piscrimination
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Association of Teacher Edhcatdrs : . . : . ATE .

C. Organizational Diversity

1. ATE has consistently supported affinmative action, muiticultural
education, and the rights and responsibilities of under-represented
groups. The Delegate Assembly has passed resclutions to this
effect on numerous occasions. The Commission on the Education
of Teachers into the 21et Century, in its yeport endorsed by the
Board of Directors and the Delegste Assembly in 1991, reflected
the Association's continuing position on diveraity.

2 ATE reaffirme ite position that diversity in education js important
in a democracy, and that prospective teachers and university
faculty represent that diversity.

N TR I N BN B B e

8. ATE has token a position that affirmative action is not a quota
system, but an opportunity to optimize the resources needed in
American educatioa.

ATE resolves to demonstrate its commitment to diversity in its
govarnance by ensuring that existing etructures and those newly
aeated represent that diversity.

7
[
™

The ATE Board of Directors will develop strategies for attracting
minorities into teacher education and for facilitating the

recruitment and placement of faculty and students to represent
that diversity.
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ECS
. Bducation Commission of the States _

C. Organizational Diversity

ises to Keep

| . O\ AGENDA+ EDUCATION COMMISSION OF THE STATES

- value of diversity and infuse jts
value in all aspects of ECS
opcrations.
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Educational Theatre Association A : ETA

C. Organizational Diversity

~ Reshape ETA to include cultural, racial and ethnic diversity in ETA’s
membership and in the field of theatre education.

— Attract, develop and utilize leadership from different cultural, ethnic and
racial groups at all levels of ETA.

L E
5 i I BE N Ea
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Joint Council for Economic Education - : : - JCEE

C. Organizational Diversity

POLICY STATEMENT ON THE PROTIGN OF PLUPALISM AND DIVERSITY
2dovted by JCEE Board of Trustees, June 1991

The Joint Council on Fconomic Education needs to ensure that its
Trustees and staff have a shared belief in its mission and egsential
values and sufficient camitment ¢0 aive the time and resources

needed.

I Howevar, also mindful of an overall mission to better American
society, the Joint Council on Econamic Education affimms its comit-
I ment to reflecting that society's diversity in its Board of Trustees,

staff, and programs.
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National Council of social Studies NCSS

C. Organizational Diversity

yembershiw

Natlonal Council for the Social studies will promote the full and active
participatinn in the sncial gtudiecs profession of men and women from al’’
leveles ot education, all) cthnic groupe, and all geographic arvcae, urban,
rural, and suburban. 1In all policice and activities, cvery effort will

be made to achieve this gosl.

Staffing
The policy of equal employment opportunity governs all personnel policies

and practices without repard to race, religion, national origin, E¢x.

wa: .Lal etatus, sexual orientation, political beliefs, age, or physical
handicap. Recruitment, advertising or rolicitation for employment of any
person shall be in keeping with the Council's cqual employment opportunity
and affirmative action policy. Similarly, the hiring, placing, rctention,
grading, or transfer of any person shull be determlued on the basls of
individual)l mevit and qualitications.
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National Council of Teachers of English NCTE

‘organizational Diversity

RESOLUTIONS

HUMAN RIGHTS -- MINORITY ISSUES

More than 30 vears ago, NCTE 100k an early stand on human rights by declining (o weet in any
city discriminating against Black teachers attending our meetings. From that legacy and the
tempest of the 60’s NCTE has been consistently opposed to discrimination against minorities
and women. NCTE has declared that it will not countenance affiliate organizations which are
not open to all members of the profession without regard to race, color, creed, or national
origin. It has called on teachers and the Council itsclf to be diligent in mecting the nceds of
young people of minority groups and, among other things, to prepare or urge others 1o create
curricula reflecting the ethnic and cultural plurality in American society. The Council has also
called for inclusion of test items requiring knowledge of Black Literature among teachers and
students; and in a major policy statement, the Board of Directors asked advertisers in our
journals, in effect, not to submit ads for American literature and world literature texts which did
not include non-whitc and non-Western writers. Publishers have also been urged to increase
production of teaching materials which accurately reflect our cultural diversity.

The rights of women have figured in resolutions on sex-role stereotyping and sexist language in
reading materials and in classroom practices. The Board of Directors called for the Council to
demonstrate in its publications that nonsexist language can convey meaning without sacrificing
style or grace. The Corncil has urged ratification of the Equal Rights Amendment and has
crcated special groups to prepare exemplaty cuiricula 1o help teachers and students deal .

effectively with sexism as well as racism.
3 :RAL POLI

1t is the policy of the National Council of Teachers of English to assure equal opportunity for
all present and prospective employees regardless of race, creed, color. sex, age, national origin
or handicap. These policies and plans extend to all areas of employment including recruiting,
sclecdon and hiring, promotions or fringe benetts.

#85.5 AFFTRMATIVE ACTION AND EOUAL OPPORTINITY

BACKGROUND: This resolution expresses the belief of NCTE members that the health of the
United States as a nation depends ou iusuriny that all of its citizens have access to quality
education and the opportunity to pursue it. Proposers voiced concern that efforts to ignZee of
weaken programs for ensuring affirmative action and equal opportunity threaten the ability of
schools to serve students and support teachers from diverse backgrounds. The text of tue
resolution follows.

RESOLVED, That the National Council of Teachers of English reaffirm its commitment to
affirmative action and equal opportunity in education and in its own affairs; and

that NCTE charge its Task Force on Minority Participation in NCTE to formulate
recommendations on how the Council can become more effective in supporting those
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National Council of Teachers of English NCTE

Cc. oOrganizational Diversity

SPONSIBILITY

BACKGROUND: The teacher of English language arts plays a key role in the integration of
linguistically and culrurally diverse learners in the school and the community. That role is
becoming mare complcx as incrcasing numbcrs of students form a variety of cultures enter the

general school population.

In recent years, educators have learned a great deal, through research and practice, about
language leamning and language differences. Much more, however, needs to be done in
applying this knowledge in the regular classroom. Be it therefore

RESOLVED, That the National Council of Teachers of Erglish and its members affinn that
responsibility of the English teacher profession to develop the English language skills of all our
students, including the linguistically different, whether bilingual, bi-dialectal, or non-English

|
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] that NCTE and its members seck ways to make our commitment known to the United
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States Deparuucnt uf Educalion, the state deparuuicyts of education, board of education,
school administrators, teachers, parents, and the general public;

that NCTE and its members work with the foregoing groups and other professional
associations to help school systems and classroom teachers develop appropriate resource
materials, teaching techniques, curricula, and in-service training progrars;

that NCTE and its members promote and disscminale materials and offer guidance
through NCTE journals and other publications, through conventions and conterences,

and by other appropriate means; and

that NCTE and its members urge the passage of legislation that will support the efforts
of language arts teachers to develop the English language skills of students who are
linguistically diverse,

#72.6 PREPARING TEACHERS WITH KNOWLEDGE OF THE LITERATURE OF
MINORITIES

BACKGROUND: Activities of recent rears have indicatcd growing aw
teachers that a study of American literature must include the literaturc of racial and ethnic
minorities of Americe. Teachers have revised courses to reflect this belief; thie National
Council of Teachers of English itself has adopted a policy refusing to advertise as "American”
“iterature any anthology which does not include the literature of American minorities. Lven
greater emphasis can be given 0 this concern by baving it reflected on nationally used -
standardized tests of literature. Be it therefore

arcncss among English

RESOLVED, That the NCTE express to the major testing services its contnuing belief that
questions about American literature should require the examinees to demonstrate knowledge of

tha litaratinrs af rarial anAd Athnis minaritiac in Amaricn
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National Council of Teachers of English NCTE

Organizational Diversity

#72.2 ESTABLISHING A MINORITY AFFAIRS COMMITTEE

BACKGROUND: At its business meeting in 1971, the NCTE approved a sense-of-the-house
motion that the NCTE establish a Minority Affairs Advisory Committee, which might assume
responsibilities for promoting and fostering greater minority group participation in the NCTE.
suggesting programs on minority group affairs related to the teaching of English, ctc, Be it
therefore -

RESOLVED, That the NCTE Executive Committee, in consultation with the Task Force on

Racism and Bias in the Teaching of English and in consultation with the proposers of the 1971
sense-of-the-house motion #3, immediately consider implementation of the 1971 house motion

to appoint a Minority Affairs Advisory Committee.

BEQARD OF C

RESOLVED, That the National Council of Teachers of English. affirming its belief in the
dignity of every man, declare its membership and the membership of all its affiliates open to al.
members of the profession without regard to race, color, creed, or pational origin; that those
alfiliates in conflict with thiy policy (ke immediate sieps leading to compliance, that the
National Council provide assistance where requested; and that those affiliates which have not
complied with this policy before the national convention of the National Council of Teachers of
English in November 1966 shall lose their affiliate status.

76.1 AWARENESS OF RAC XISM

"

——

BACKGROUND: In this Bicentennial vear, it seems especially appropriate for NCTE to take
conscious steps to eliminate racism and sexism in America’s sqhools. NCT E h_as already made
clear its opposition to the perpetuation of either racism or sexism by establishing 2 Te_xsk Force
on Racism and Bias, # Couunillee un the Image of Women, und by sucl fu.hcx uctivities as
preparing guidelines for the development of multi-ethnic materials, orgaruzing workshops and
printing special publications, and developing and publishing guidelines for ron-sexist language
for its own publications. Even so, in spite of what has been done and what 15 being attempted,

this is precisely the moment to do more. Therefore, be it

RESOLVED, That NCTE mount an accelerated three year action program 10 increase the level
of awareness of present and future NCTE members--and thereby of their students--to
manifestations of and damages from, racism and sexism; and to this end be 1t further

RESOVVED, That the NCTE Executive Committee charge appropria'te Cogncil groups mtfh the
responsibility for developing exemplasy curricula for pre-service and in-service educaticn 0 s
teachers. These curricula will emphasize the development of abilities necessary to help teacne
and their students to deal effectively with racism and sexasm, Be it further

RESOLVED, That NCTE produce these exemplary curriaila in either printed or audio visual
form, and make them available for school use.




National Education Association

C. Organizational Diversity

D-7. Teacher Preparation Pro-
Recruttmant .
The National Education Amoc!
ports a strong program of teacher
ment with speaal emphasis en reci
of underrepresented candidstes. Pre
programs and recruitment cffores s!
developed at high schools and com
junior colleges in conjuncuon wath
dons of higher educstion with
preparation programs. Thae cffor

mclude the acuve participation of practicing
pre-K through 12 teachers.

Ihe Association believes that federallyi

financed loan and grant programs should be
crablished to encourage undergraduate sou-
dents to become  professional educators.
Progressive forgiveness of the loan should be
based upon the number of years of profes-
sional service.

‘The Association further believes in the
encouragement and development of grants
trom both public and pnvate sectors for
students planning to pursuc a career in
education.

“T'he Association encourages its state affili-
ates to work toward the development of

sumilar programs. (90, 91)

D-9. Teacher Preparation Programa:
Content and Evaluation

The Natona! Education Associstion be-
licves that a sound teacher preparation
program must be equitably funded and
must—

a. Involve practicing, licensed preschool
through adult educstion teachers in the
design, implemenuation, cvalustion, and
systematic change of the program

b. lnvolve students prepanng to teach in
the cvalustion and improvement of the
standards of the program

. Involve teacher cducatons who arc
licensed and experienced in their instruc-
tiona) areas and demonstrate pracucal
knowledge of schools and classroom teach-
ing

d. Include a policy of affirmanve recrut-
ment

¢. Indude tan, reporu, student teach-
ing, and other measures of performance
designed 1o assess progress in acquinng the
knowledge and skills necessary for cffective
teaching

f. Include required courses in the liberal
aru, subject or grade-level zpediality, read-
ing, rescarch and information skills, meth-
odologies pertinent to the instruction of the
limived English proficiency student, and
profemional studics that include leaming

theories, curriculum design, and teaching
techniques
g- Indude instructional content 2nd ex-

pernience  that sddress our muluculrural,

multicthnic diversity, recognize the contri-
butions of ethnics and other minorities, and
provide techmques for teaching culrurally
diverse students
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h. Include instructional content and &
perience in student assessment, classroon
management, discipline, group proceises
shared decisionmaking, strategic planning
the dynamics of intergroup communica
rions, human growth and development, th
changing role of the family, exceptions
behaviors, and human selations

i. Include a vanety of ficld experience
throughout the preparation program culm
pating in a practicum - |

j. include instructional content in !
arcas of job contracu, salary schedule
benefit programs, and working conditions

& Include practical instruction and exp«
nence 1n the processes, SIFatcgies, realiue
responsibilities, and challenges of collecuv
shared decisionmaking and strategic plu
mng. (70, 91)
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National Education Association

C. Organizationalibiversity

F-23. Civil Rights—Employment
Protection

The Nacional Education Association, rec-
ogniung the conunuing erosion of avil
rights, reaffirms 1ts commitment to protect
the rights of all Assoczation members and
others. The Association urges all levels of
government to monutor and enforce fair
employment pracrice laws. The Associazion
and its affiliates, working with federal, state,
and local officials and agenaies, shall work o
promostc cnactment of and compliance wath
such laws and scck to include these righte 1n
ceatractual agreements. (91)

I. PROMOTE AND PROTECT
HUMANR AND CIVIL RIGHTS

I-1. Human Relations !n the School

The Natonal Educztion Associauon be-
lieves that improved human relatons is
essential to the school environment. To
improve human rclatons in schools, the
Asscciation calls for— ]

a School recruitmen: policies chat will
ensure culturally diverse school employees-

b. Approprizic dassroom and other stu-
dent-related activities.

¢. Further development of continuing
education programs 10 cducate school and
comraunity personnel.

d. Reducrion of the ratio of students ©
licznsed staff. This reduaion should be ©
the level teachers determine to bz essenv®
o improved learning.

¢. Development of ways 1o impro¥t
communty-police and student-police rel”
tions through the jom: cffors of school

“

community, and law enforcement agencies.
f. Jont discussions o promote under-
standing of human zad civil nghes and
responsibilities in all scgments of sodiery.
g Siudent-related nctmucs that are re-
sponsive to the cultusal diversity and histori-

cal backgrounds of our socicty. (72, 88)

2. Intzgration In the Public Schools
The Nationa! Education Association be-

heves that it is imperative that full integra-

tion of the nation’s schools be cffecrzd.

The Association recognizes that acrepra-
ble integration plans will include affirmative
acuon programs and a varicty of devices,
such as geographic realignment, paining of
schools, gtade pairing, and satellite and
migrer schools. Some arrangements may
requitcc busing of students in order to
comply with established guidelines adhering
1o the lericr and spirit of the law.

The Association urges 1 affiliates to
encourage schooi boards to study and
consider sericusly the negative impact on
munonty students when schools located 1n
mionty ncighborhoods arc targered for

smg.

The Association will assist ics affiliates to
assure that cducation employzes, parenss,
and students are involved in the develop-
ment of plans designed 1o achieve integra-
ton. It urges state and federal agencies to
Provide funds necessary to implement inze-
gration programs, including funds for stu-
dent transportauon. The Assocauon also
\ges pascicipation in aitizen advisory com-
miftees—consisting of members dasignated
by the local cducation association, parents,
and representatives of comm unity organiza-
Bons, business, dergy, and media—that
reflect the cthnic makeup of the communiry
'n developing, implementing, and evaluat-
'ng student desegregation plans.
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The Association believes that integraied
schools must provide students with equai
access to all curricular and exsracurnicular
programs and 1o technological squipment
and knowledge.

The Association opposes any atempts to
delay or impede implkmentation of desegre-
gauon ogders and will, wherefore, resist
cfferes of school boards to resegregare
tategrated schools.

The Association will corunue to oppose
vigorcwsly the systemziic displacement or
deziotion of minoriry, especially Black,
teachers and administrators to achieve inte-
gration. It alxo opposcs acions of boards of
cducaticn to finance integration plans
through reduction of school staff. In addi-
tion, the Assocation will opposc the capri-
cious reassignmenc and displacement of
Hispanic teachers and administrators be-
cause of desegregation and bilingual pro-
grams. (569, 90)

+3. Institutional Discrimination

The National Education Asssciation be-
lieves that organuzations are strengthened by
offening membership on a nondiscnimina-
tory basis.

The Asseciation shall not participate in
programs: sponsored by any organization
and/or is auxiliary that deny membership 1o
czrain segments of our society on a dis-
criminatory bazsis when such denials are not
related 1o the stated purposa of the organi-
zatton, nor shall the Association utilize the
facilities of such organizations.

The Association urges its affiliates and
members not presently holding membership
in such organizations to discontinuc any
involvement with such orgenizations and
urges that its members not participate 1n,
provide programs to, or join organizations
utilizing exdlusionary membership.

[he Association urges its members now
iding membership in such organizations
work activcly from within for the tocl

._n'mttion of such exciusionary clauscs.

|
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5. Black Higher Education
istitutions

The National Education Associaton rec-
rnizes that histoncally Black instirutions of
igher education have played a vital rolc in
clping Americans in their cfors toward
uilding a truly pluralistic socicty. '

The Association urges its affiliates vo be in
ne forefront of sll effors that seek to
apport, mainain, and promote these inval-
.able institutions, vheir programs, and their
ull pardcipation in the mainstream  of
ducation. (80, 86)

£. Sectarian Practices In the
school Program

The National Education Asociation be-
ieves that the constisutional provisions on
he establishment of and the frec exercise of

1-9. Martin Luther King Day

The National Education Asociation be-
lieves that the attention of the people of the
nauon should be focused on the importance
of human relauons during special acuvidies
at least one day cach year. It recommends
that stare assodations actively conunue to
seck the passage of legislation proclaiming
Martin Luther King Day as a state holiday 1n
every statc. The Association encourages its
affiliates and all school systems to plan
observances of this date that will promore
goodwill among all persons. (69, 86)

-10. Fair Housing

The Narional Education Association be-
lieves that all catizens should be frec to reside
in the commusnues of their choice. The
Association urges local affiliates, in conjunc-
won with other school/communiry groups,
10 lead 1n breaking down barniers that limic
this freedom. The Association strongly
opposes the discriminatory pracuce of red-
hning and wges affiliates 1o work toward its

ckmination. (69, 87)

-11. Housing and Health Care for All

The Nauonal Educauon Association be-
lieves cthat all members of our soacty have
the right 1o adequate housing and health
Care.

The Association urges its affiliates, in
tnjuncuon with loal school/communiry
Broups, to seck and support legislation,
policics, and programs to provide adcquate
housing and health care for the homeless
and for all members of our socicry. (89, 91)

I
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1-12. Minority-Owned Businesses

‘The National Education Association be-
lieves that minonty-owned businesses
should be cncouraged. The Association
urges the federal government to initiate and
continue policies that encourage minosiry-
o~med businesses. (89)

i-13. Protection of Senlor Citizens

The Nauonal Education Associancn
urges that attention be brought to the plight
of senior citizens who suffer phyvsical, men-
tal, and economic abuse.

The Association condemns those policics
and pracuces tolerated at the state and
federal bevels that resule in poor medicd
care; physical, menal, and economic abuse,
excessive pharmaceutical  charges: 1nade-
quate dictary programs; deterioraung living
quarters; and untrained scaff for panents and
residents of nursiag and reutement homes.

The Association supports legislaton and
consumer educauon to climinate the use of
uncthical ccchniques, scare tacucs, and
misrepresentation to divest senfor cinizens of
their financial resources.

The Association urges its affiliates to join
in political action to bring about leguslauve
and administrauve reform at the state and

nauonal levels. (78, 87)
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I-32. Violence Against and Explol-
tatlon ot Aslan/Pacific Islanders

The Nauonal Educanion Associauon is
commirted to the ehmination of racial and
cthnic discrimination in all its forms. The
Association deplores the resurgence of co-
vert and overt anti-Asian/Pacific lslander
sentiments, threats, and incidents of racially
motivated physical and verbal amacks. The
Association believes that community-based
educauonal awareness programs should be
developed in conjunction with Asian/Pacific
Islander groups to creatc an awarcness of this
violence. The Association supports its affili-
ates in thar cfforus to bring about clear and
consistent law cnforcement to protect the
civil and human rights of the vicums of
racial violence.

The Association deplores the exploitation
of women by organizauons that advertise

mail-order brides 1n their catalogs. (84, 85)

|-35. Reparation of Native American
Remains

The Nartional Education Association be-
heves 1n the dignity of the dead and
encourzges laws to prevent the robbing of
graves.

The Association believes that the remarns
of thousands of Native Amcricans in storage
throughout the United States should be
returned for interment to the tribes and/or
areas from which they were taken. The
Association further believes that American
Indian sacred items in muscum collections
should be rerurned w0 the tribes of therr
ongn. (89)
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J-5. Minority Participation In the
Associlation

The National Education Association be-
lieves that at every phase of governance and
on all decisionmaking levels of the Associa-
uon there should be minority participation
at least proportionare 10 the identified

cthnic-minority population of that geo-

graphic level.

Ethnic minorities should be included as
candidates for positions at all levels. The
Association should promotc minority par-
ucipation in program development and
should cmploy minonties and women 1n
staff positions.

The Assocaton urges 15 affiliates 1o
maintain the commitment 1o organizauonal
policies and programs that promote the
training and involvement of minorities at all
levels of the organtzation.

The Associauion believes thart there 15 a
need for systematic evaluation of minority
partiapation ac all levels. (72, 86)

8. Civil Rights

The National Education Association is
comminted to the achievement of a torally
integrated sodiety and clls upon Amcnicans
o ghmmatb—by statute and practice—
barriers of race, color, national origin,
rc.hg:fu::. gender, sexual orientation, age.
disability, size, marital status, and economic
satus that prevent some individuals, adult
or juvenile, from excrcising righo enjoyed
by others, including liberties decreed 1n
common law, the Constitution, and scarutes
of the United States. Civil order and
obedicnce 10 the Lw must be ensured
without abridgment of human and avi
rights. Individuals, adult or juvenile, must
be assured a speedy and fair judicial process
with free legal counsel for those in need. 70
be effective citizens, individuals must b
trained and aided in devcloping strategies
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OAH Executive Board Minutes, November 3, 1930 ' 3
|

UNANIMOUSLY adopted the wording of the AHA's Program Comm

. . m

:net:grta:on ?dnd diversity on annual meeting sessions as follows: ﬁ:&:ﬂrﬁm??mm ggnclier

Soekk t;vct: hgender-sagregated sessions. It shall encourage proposers of individual sesslons? e

Shsure ¢ at whenever possible sessions ingiuda members of both sexes. The Program Commmo

o OAHMSG encourage proposers of sessions to include participants representing the full di Y
membership, such as ethnic and racial minorities and junior historians e vl iversty of

VOTED to adopt AHA statement on interviewing at the Annual Meeting as follows: "The OAH
discourages interview activities in hotel bedrooms. if an interviewer teels i is necessary to use a facility
outside the Job Registry, the Organization strongly advises that a parior rather than a sleeping room be
used and that a third person always be present in the room with the candidate. Interviewers using such
tacilities bear sole responsibility for establishing an appropriate professional atmosphere and should
take special care to insure that all interviews are conducted courteously and in a proper and

professional manner.”

-
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Speech Communication Association SPA

‘C. Organizational Diversity

SPEECH COMMUNICATION ASSOCIATION'S

AFFIRMATIVE ACTION STATEMENT
Adopted by the
SCA Legisiative Council

Since its organization in 1914, the Speech Communication Association has expressed a
policy of non-discnmination. Beginning in 1971 a series of forual resolutions on affirmative
acdon related o under-represented groups have been approved by SCA governing bodies. The
following is a unificd statement of the affimmative action policy of the SCA, based upon these
resolutions of the past ten years.

1. The Speech Communication Association believes that no person should be
discriminated against in employment, education, or professional advancement on the basis of
race, color, religion, natoral origins, physical handicaps, sex, age, or affectional preference.

2,  The Speech Communication Association encourages participation in
communicadon research by members of all under-represented groups and encourages research
dealing with the special communication problers of such groups.

3. The Speech Communication Association encourages membership by all persons
interested in the study or practice of human communication and encourages the participation by
all members in its Divisions, Sections, Caucuses, Commissions, and Committzas.

4. The Speech Communication Association recognizes the need to encourage
participation by members of under-represented groups in all aspects of the Association including
leadership positions, convention programs, publicanons and workshops.

5. The Speech Communication Association regards individual merit as the only
criterion for selecting persons for offices, editorial positions, employment and other activides of
the Association.

6.  The Speecch Communication Association urges its members and member
institutions to consider only merit as a basis for employment, promotions, tenure or
administrative appointment,

To implement the provisions of this staternent, the Speech Comnunication Association
instructs its Adminiswrative Commitice to devise a regular and systemaric procedure for assessing
the effective of the Association Affirmative Actions program.

I
|
|
|
|
|
|
I Anaheim, California, November 14, 1981
i
|
i
|
|
E
i
|
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Teachers of English to Speakers of Other Languages : TESOL

Cc. Organizational Diversity

TESOL has no written policy on multicultural/diversity issues, probably
because there is ancther issue that drives the Associaticn more than
milticulturalism and diversity-—intemationalism., With headquarters in
Alexardria, Virginia and a m:‘;’f of 23,000 (75% in the U.S,), TESOL
strugdles to define its i i ism. The Asscciation needs to have
rore menbers and leaders whose first language is not English.

The Asscciation’s bylaws do not stipulate regional representation, althou
there has been interest in adapting scme kind of quota system to assure gh
worldwide reprasentation. TESQL’s Seciopolitical Comcerns Committee is the
Association’s mechanism to advocate the linguistic nesds of refugees,
hmugnnmshagimq¢NMm‘hzthe!yﬁugisanus(anieiamhmno. There are
also no poliries regarding staffing of headquarters and malticulturalism.
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