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ABSTRACT

A study was done of ways to use data from the
Cooperative Institutional Research Programs (CIRP) to provide
information on policy questions related to international education.
The CIRP survey is an annual project that provides participating
institutions with the opportunity to use the database to explore
gquestions concerning an institution's international activities. The
study population included 1,403 entering freshmen at the Twin Cities
campus of the University of Minnesota in the fall of 1991. The
analysis focused on responses to three particular survey questions on
international issues. Analysis of the student responses found that
students for whom English was not their native language were
frequently older and Asian-American. Students who spoke a language
other than English at home were more likely to be female and
Asian—-American. Both students who were non-native English speakers
and students who spoke a language other than English at home reported
a lower parental income and had parents with lower levels of formal
education. Students who placed personal importance on helping to
promote racial understanding were more likely to be female, to speak
a language other than English at home, and to be Asian-American.
These students reported more hours during a typical week in high
school were spent studying, volunteering, and participating in
student clubs. They expected to take an active part in their college
experience. The study concluded that institutions should consider
ways in which they can do further analysis of the CIRP data. Included
are a copy of the CIRP survey form and nine references. (JB)
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Exploring International Issues Through the Use of CIRP Data

Abstract

A new direction in American higher education is the increased emphasis on
multiculturalism and global perspectives. In keeping with this new
direction is the importance of using existing databases to provide
information to educational institutions about specific questions related to
diversity and to international and global issues. This paper presents a way to
use data from the Cooperative Institutional Research Program (CIRP) to
provide information on policy questions related to international education.
Three survey questions were used to examine international issues. Results
indicate that both students who were non-native English speakers and
students who spoke a language other than English at home, were likely to be
Asian-American, report a lower parental income, and have parents with
lower levels of formal education. Students who placed importance on
promoting racial understanding were very active in high school (often in
leadership roles) and expected to take an active part in their college
experience by using student services, and also by doing volunteer and paid
work, and by participating in clubs, student protests, and demonstrations.
This paper will discuss the results in terms of both substantive content and
methodology. It will also discuss a way in which other researchers can use
CIRP data to provide answers to policy questions at their own institution.
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Exploring International Issues Through the Use of CIRP Data

One of the new directions in American higher education is the increased
emphasis on international education. Increasingly, institutional mission
statements are reflecting infernational dimensions and a global perspective.
Increasing numbers of internaticnal students are attending our colleges and
universities (Wilson, 1980, November 28). Educational institutions are
restructuring requirements to ensure that graduates are prepared to
function effectively in a global environment, and increasing numbers of
students are participating in study abroad programs at some point during
their college years.

One of the problems inherent in any new direction in higher education is
that the information base to support and direct institutional planning efforts
often lags behind the initiatives. Few institutions have developed systematic
procedures that provide information to help institutions plan educaticnal
experiences for students that are consistent with the increased emphasis on -
international education. Most student record systems provide little
information that allows institutions to look at issues related to global
education. Some systems are able to report participation rates, but they are
often unable to relate student characteristics to relevant international
questions.

The annual study of the Cocperative Institutional Research Program (CIRP),
conducted jointly by the American Council on Education and the University
of California, Los Angeles, provides participating institutions with the
opportunity to use that database to explore questions concerning an
institution's international activities. These data prov:de a rich resource of
information for institutional researchers.

For 26 years CIRP has conducted an annual survey which provides data on
the characteristics of first-time, full-time freshmen. The CIRP data consists
of the responses to questions which provide a profile of the characteristics of
new students. In 1991, the responses of over 210,000 students at 431
institutions across the country were included in the 1991 CIRP Freshman
norms (Astin et al.,, 1991). The CIRP data consist of the responses to
questions which provide a profile of new students, and through subsequent
administrations can help to get a better understanding of how students are
affected by their college experiences (Astin et al., 1989).

The most frequent use of the CIRP data consists of a descriptive analysis and
a comparison of students at one college with students at similar institutions.
These analyses have been useful; however, there are other types of potential
analyses that are often overlooked. Although there are a few examples in the
literature of studies using CIRP data (Astin, 1982; Dey, 1990; Dey & Astin,
1989; Smart & Pascarella, 1986), we believe that many institutions do not
make full use of their data. Particularly in these times of economic shortage,
institutions interested in international issues can use the CIRP data they




have already collected as a low-cost way of obtaining information about
specific international questions.

One of the problems with the CIRP survey is that although it provides a great
deal of informative and interesting data, it is sometimes perceived to be a
heterogeneous set of loosely associated items. In addition, it is not always
easy to relate those data to planning issues. We sought to overcome that
weakness by categorizing the information provided by the CIRP data to
address questions relevant to emerging policy considerations in the area of
international education. This study will suggest a method by which the
CIRP data can be used to provide answers to specific questions that are of
interest to individual institutions.

In keeping with these ideas we selected three questions which may be
relevant to understanding our increasingly diverse and international
undergraduate student population. Each of the three questions corresponds
to a specific CIRP item about diversity, and may contribute to more effective
planning and policy decisions that relate to international populations. Each
question serves as the basis of one of the three data analyses.

The following three policy-related questions were used in a series of
additional analyses of the CIRP data:

Question 1: Are new freshmen students for whom English is not their
native language different from those for whom English is their native
language?

Question 2: Are new freshmen students who say that during the past
year they spoke a language other than English at home different from
those who say they spoke only English at home?

Question 3: Are new freshmen students who place personal importance
on helping to promote racial understanding different from those who say
it is not important?

This paper has two purposes: first, to address the methodological issues of
the CIRP procedure in addressing questions of the international experience
of undergraduates, and second, to determine whether the responses of
students to three policy-related questions concerning international education
uifferentiate between the student groups.

Data Sources

The study population consists of new freshmen students who entered the
Twin Cities campus of the University of Minnesota in the fall of 1991. During
the fall student orientation, 1403 students participated in the annual study of
the Cooperative Institutional Research Program (CIRP) and completed the
CIRP Student Information Form (see Appendix). The study population
included 1,307 full-time students, 6 parf-time students, and 90 students

cH




entering with fewer than 39 credits. This group represents 43% of the
entering freshman class on the Twin Cities campus for fall quarter 1991.
When the CXP population is compared to the total populatioa of Twin Cities
campus nsw entering students for fall 1991 (N = 3262), it becomes apparent
that there are some differences in the distribution of students across the six
freshman admitting colleges. The CIRP population contains a higher
proportion of College of Liberal Arts students than the total new student
population (60.5% versus 52.4%), and a lower proportion of General College
(19.5%): versus 25.1%) and Institute of Technology Students (16.0% versus
17.4%).

Design and Methodology

Each of the three internatisnal issue questions provides a division of the
CIRP population into two groups of students (e.g., On Question 1, the two
groups of students are those who are native English speakers and those who
are not). Each analysis ef the three questions consists of a comparison of two
groups of students on all the other items on the CIRP survey. We looked at
differences as a function of how students respond to the items. The reported
results represent items for which there were differences between the two
groups as reflected by statistically significant t-tests or chi-squares (p<.05).

We conducted the data analyses on 240 items from the 1991 Student
Information Form. When CIRP provides the information te each institution
on a data file diskette, each item is given a position number on the data file.
In this paper, each of those position numbers will be considered to be an
item. The actual Student Information Form is four pages long and lists only
39 questions (many items are included within a single question).

A review of the survey data reveals that the content is not presented in a
highly organized way. This is often a problem for institutional researchers
as they try to describe the diverse results. For discussion purposes in this
paper, the 240 items in the CIRP data file were classified into one of nine
issue-related categories. A complete list of the items that are included in
each issue are presented in Table 1. We are not suggesting that this is the
best way or the only way in which the content might be organized. Rather, it
is an illustration of how the data may be grouped to make it more
meaningful. The report summarizes the results of the comparison of the two
groups of students for the following nine issue-related categories of items:

Demographic Characteristics of Students--26 items.
Characteristics of Parents--6 items.

Secondary School Experience--24 items.

College Finances--19 items.

Orientation Towards College--17 items.
Expectations of the College Experience--54 items.
Degree Goals and Career Plans--2 items.

Attitudes, Values, Aspirations, Life Goals--82 items.
Past Enrollment History--10 items.

LEONGO L0
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Table 1
1991 CIRP ltems Categorized by Issue

Issue 1. Demographic Characteristics of Students (N = 26)
Position numbers--6, 7, 8, 11, 39, 40, 62 thru 68, §9,
70, 71, 72, 85, 118 thru 125.

Issue 2. Characteristics of Parents (N = 6)
Position numbers—41, 115, 116, 117, 138, 139.

Issue 3. Secondary School Experience (N = 24)
Position numbers--9, 12, 42, 162 thru 170, 171 thru 179,
258, 259, 260.

Issue 4. College Finances (N = 19)
Position numbers--43 thru 61.

Issue 5. Orientation Towards College (N = 17) ‘
Position numbers--13 thru 24, 34, 35, 36, 37, 38.

Issue 6. Expectations of the College Experience (N = 54)
Position numbers—-126 thru 136, 181 thru 198,
218 thru 242,

Issue 7. Degree Goals and Career Plans (N = 2)
Position numbers--137, 199.

Issue 8. Attitudes, Values, Aspirations, Life Goals. (N = 82)
Position numbers--73 thru 97, 98 thru 114, 140 thru 161,
180, 200 thru 217.

Issue 9. Past Enrollment History (N = 10)
Position numbers--25, 26 thru 33, 243.

Note, The item/position number of each variable corresponds to the position
of that variable on the 1991 Student Information data file diskette that was
provided by CIRP. The position numbers are indicated for each question on
the CIRP Student Information Form provided in the Appendix.
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The information is presented in the form of a descriptive profile of one of the
two groups of students for each question. The profiled group was chosen on
the basis of its relevance to discussions of international issues; however,
there is in addition, always a profile of the opposite group. The profiles were
conetructed using the information obtained from the CIRP items where
statistically significant differences (p<.05) between the groups were found.
The summary student profiles for each of the three questions are presented
in a later section of this paper. This paper is focused on the methodology and
on the findings as they relate to the results of this method rather than
focusing totally on the substance of the content itself.

Results and Implications for Institutional Researchers

The results will be presented in terms of both the methodological and content
questions that were identified in the introduction.

Table 2 contains an overall summary of the results of the statistically
significant items on each of the three policy-related questions for each of the
nine issues covered by the 240 CIRP items. The table reports the total
number of items included in each of the nine issues. For each issue category
on each question; the table also reports the number of items which were
statistically significant (p<.05), the percentage of the total items in that issue
which were statistically significant, and the rank of the percentage. For
example (see Table 2, Question 1, "Are new freshmen students for whom
English is not their native language different from those for whom English is
their native language?"), for "Issue 2. Characteristics of Parents"”, 3 of the 6
possible items/comparisons were statistically significant. The three items
represent 50.0% of the total number of items that were categorized as Issue 2.
That 50.0% obtained a rank of 1 when the percentage of significant items was
considered across the nine issues on that policy question. Over all cf the 239
items for which significance tests were conducted on that question (one item
was removed from the analysis because it was the basis of the question),
there were 91 statistically significant differences obtained (38.1%). Table 2
also provides the overall rank of each of the nine issues across the three
questions.

An analysis of the results indicated that the greatest number of differences
between groups occurred for Question 3 concerning the promotion of racial
understanding (43.9%). Second, was Question 1 concerning non-native
English speaking students (38.1%). Third was Question 2 concerning
students who spoke another language at home (29.7%). This suggests that
there are fewer differences between the students who spoke a language other
than English at home and those who spoke only English (as on Question 2)
than between the two groups on either Question 1 or Question 3.

Differences between groups were most likely to be found in Issue &,
Expectations of the College Experience (e.g., reasons for choosing the
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Table 2

S  Statistically Sicnif Diff B Stadent G by Questi 1

Issue Number
of tests
1. Demographics 26
2. Characteristics 6
of Parents
3. Secondary School 24
Experience
4. College Finances 19
6. Orientation 17
Towards College
6. Expoctations of the 54
College Experience
7. Degroe Goals 2
and Career Plans
8. Attitudes, Values, 82
Aspirations, Life Goals
9. Past Enrollment 10
History
Total 240

Q1. Non-native English
speakers

Signif % Signif? Rank©

Tests 8
6 24.0%4 6
3 50.0% 1
8 33.3% 5
9 474% 2
4 23.5% 7
25 46.3% 3
0 00.0% 9
35 42.7% 4
1 10.0% 8
91 38.1%f

Q2. Spoke another lariguage
st home

Signif % Signif? Rank®
Tests 2

6 24.0%4 6

3 60.0% 1
6 26.0% 5
1 5.3% 8
3 20.4% 4
21 38.9% 2
0 00.0% 9
28 3.7 3
1 10.0% 7
41 29.7%f

Q3. Promote Tacial
understanding
Signif % Signif? Rank ¢

Tests &

6 23.1% 4
1 16.7% 5
9 37.5% 3
2 10.5% 6
1 5.9% 7
35 64.8% 1
0 00.0% 86
51 63.0%° 2
0 0.0% 85

106 43.9%f

Overall Rank

of Issue

63

23

43

53

6.0

20

88

30

78

RIC

8 This column indicates the number of items (t-tests and chi-squares) that were statistically significant {p<.05).

b This column indicates the percentage of the total number of items for that issue that were statistically significant (p<.05).
¢ This column indicates the ranking of the percentage of statistically significant items for that issue within that question.
d 9 based on 25 items—one item was removed from the analysis because it was the basis for the question.

€ 9 based on 81 items--one item was removed from the analysis because it was the basis for the question.

f o based on 239 items--one item was removed from each analysis because it was the basis for the question.




University, expectation of events or actions while in college) and least likely
to be found in Issue 7, Degree Goals, and Career Plans, (e.g., major and
probable career occupation).

The substantive results of the study will be presented in the form of a
descriptive profile of one of the two groups of students for each question. The
profiled group was chosen on the basis of its relevance to policy or planning
discussions. The profiles were constructed using the information obtained
froxo the CIRP items where statistically significant differences between the
groups were found.

The results suggest that:

(1) Students for whom English was not their native language were
frequently older, and Asian-American. They had lower parental
income and both parents had lewer levels of formal education. These
students reported that in their last year of high school they spent more
time studying and on homework and less time socializing or working
for pay. They seemed to lack self-confidence in a number of areas, and
didn't express a great deal of optimism about their future career and
satisfaction, yet they indicated that it was important to them personally
that they be very well off financially. Their parents wanted them to go
to college.

(2) Students who say that during the past year they spoke a language
other than English at home were more likely to be female and to he
Asian-American. They had lower parental income and both pareats
had lower levels of formal education. They spent more time on
homework and studying and less time on socializing or working for
pay. They reported that they decided to go to college because they
wanted to gain a general education and appreciation of ideas and
wanted to be more cultured people. They were less likely to say they
were attracted to this particular college because it has a good academic
reputation. They indicated that it was important to them personally
that they influence the political structure and social values.

(3) St lents who placed personal importance on helping to promote
racial understanding were more likely to be female, to speak a
language other than English at home, to be non-native English
speakers, and to be Asian-American. They reported more hours
during a typical week in high schocl were spent on both studying and
homework, but also on volunieer work and student clubs. These
students were active in high school; they provided leadership in various
student groups. They expected to take an active part in their college
experience by using services such as counseling and tutoring, but also
by participating in student protests or demonstrations, by working at an
outside job while attending college, and by participation in volunteer or
community service work. They rated themselves as less competitive
and more cooperative than the average person their age. They were
willing to have the Federal government play a strong role in regulating
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and prescribing behavior, and characterized themselves as toward the

left or liberal.

Although the results are presented in terms of the three student profiles, the
groups should not be considered to be totally independent of each other; the
groups do overlap. For example, some non-native English speaking students
were also In the group that thought it was important to promote racial
understanding. Therefore, the three sets of results are not independent of
each other.

There were numerous items for which there were statistically significant
differences in response to the CIRP survey; however, it should be noted that
many of the differences were quite small. Some items, therefore, may not
differentiate between groups in ways that are practically or educationally
meaningful (e.g., a difference in age of 18.6 and 18.9 may be statistically
significant but may have limited implications for education).
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Results-Summary Student Profiles

What follows, are summary student profiles for each of the three questions,
that concern student characteristics useful in thinking about international
and multicultural issues on campus.

Question 1 - Summary Profile of Students for Whom English Is Not Their
Native Language

Overall, across the 239 comparisons for this question, there were 91 (38.1%)
statistically significant differences between students for whom English was
not their native language (N = 124) and those for whom it was (N = 1272).
This question had the second highest percentage of statistically significant
differences of the three questions. The large number of differences suggests
that students for whom English is a second language are likely to differ from
students who are native English-speakers.

Non-native English speaking students were.more likely to be older, to be
Asian American, and to report that they live closer to the University. Their
family had a lower parental income, and both their father and their mother
had lower levels of formal education (usually some high school or less).

Non-native English speaking students indicated that during a typical week
during their last year in high school, they spent more time on studying or
homework and less time on socializing with friends, exercising or sports,
partying, or working for pay. They reported they had lower SAT Verbal and
SAT Math scores. Not surprisingly, non-native English speaking students
feel they will need special tutoring or remedial work in English, Math and
Science, and they were less likely to have had remedial work in English.

Financially, these students expected to have less of their first year's
educational expenses (room, board, tuition, fees) covered by their parents,
other relatives or friends, by their spouse, by savings from summer work or
other savings, by Stafford/Guaranteed Student Loans, or other private
grants. They expected more of their expenses to be ccvered by Pell grants,
Supplemental Educational Opportunity Grants, and Perkins loans.

Non-native English speaking students indicated that important reasons in
deciding to go to co!'sge were that their parents wanted them to go, there was
nothing better to do, and they couldn't find a job. However, they also said
they wanted to gain a general education and appreciation of ideas, to improve
their reading and study skills, and to prepare for grad school. It was not
important to them that they get away from home.

They were more likely to say that some reasons that influenced their decision
to attend this particular college were that their relatives wanted them to
come here, or they were advised and encourage by a teacher, counselor or
recruiter to come hers. Other important reasons were that they were offered
financial assistance, that this college offers special educational programs,
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and that this college's graduates gain admission to top graduate/professional
schools and get good jobs. They were also attracted by the racial/ethnic make
up of the student body at this college.

Non-native English speaking students were less likely to believe they would
get a job to help pay for college expenses, find a job after college in the field for
which they were trained, be satisfied with their college, or get married while
in college. They were more likely to believe they would get tutoring help in
specific corrses, would fail one or more courses, and would seek vocational
counseling.

When asked to rate themselves on a list of traits as compared with the
average person their age, the non-native English speaking students rated
themselves lower on academic ability, intellectual self-confidence, writing
ability, and reading speed/comprehension. They also rated themselves lower
on popularity, public speaking, and leadership ability. They were more likely
to say that during the past year they had felt depressed.

On the opinion items, non-native English speaking students seemed to
approve of strong involvement of the Federal government in the lives of
individuals. They were more likely to agree that there is too much concern
in the courts for the rights of criminals, that busing is O.K. if it helps to
achieve racial balance in the schools, that employers should be allowed to
require drug testing of employees or job applicants, that the best way to
control AIDS is through widespread, mandatory testing, that the Federal
government should do more to control the sale of handguns, and that a
national health care plan is needed to cover everybody's medical costs. They
believe that the chief benefit of a college education is that it increases one's
earning power, and that the activities of married women are best confined to
home and family.

These students are more likely to say that it is important to them persconally
that they have administrative responsibility for the work of others, that they
become successful in a business of their own, that they be very well off
financially. However, they also want to help others who are in difficulty,
participate in a community action program and help to promote racial
understanding.
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Year They Spoke a Language Other Than English At Home,

This analysis compares two groups of students: 458 who spoke a language
other than English at home during the past year, and 915 who spoke only
English. Significance tests were performed to compare the responses of the
two groups on 239 items. Statistically significant differences (p<.05) were
found on 71 of the 239 items (29.71%). This question had the lowest
percentage of statistically significant differences of the three questions. The
results are presented in the form of a profile of students who say they spoke a
language other than English at home during the past year.

Students who spoke a language other than English at home were more likely
to be female and to be Asian-American. The education level of both their
father and mother were likely to be some high school or less. They estimated
that their parents had a lower income, and that they were likely to have less
of their first year's educational expenses (room, board, tuition, fees) covered
by their parents, other relatives or friends. They were more likely to say they
planned to live with parents or relatives during fall term.

These students reported that during a typical week in their last year in high
school they spent more time on studying or homework, talking with
teachers, and in student clubs or groups than students who spoke only
English at home. They were more likely to feel they would need special
tutoring or remedial work in English, reading, social studies, and science,
and they reported lower ACT composite scores. They also spent less time
socializing with friends or working for pay.

Students who spoke a language other than English at home were more likely
to say that the reasons they decided to go to college were that they wanted to
gain a general education and appreciation of ideas, to improve their reading
and study skills, to prepare themselves for graduate or professional school,
and to make them more cultured people. However, they were also more
likely to say they decided to go to college because they couldn't find a job, or
there was nothing better to do.

This group of students was more likely to say that the reasons that
influenced their decision to attend this particular college were that their
relatives wanted them te come here, they wanted to live near home, and a
college representative recruited them. Other reasons were that this college
offers special educational programs, this college's graduates get good jobs, or
they were attracted by the racial/ethnic make up of the student body at this
college. They also were more likely to say that reasons that influenced their
decision were that they were offered financial assistance and they were not
accepted anywhere else. Students who spoke a language other than English
at home were less likely to say that a reason to attend this particular college
was that this college has a very good academic reputation. These students
were also more likely to say that prior to this term they had taken courses for
credit at this institution.

[t
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Students who spoke a language other than English at home were more likely
to believe that they would be elected to a student office, participate in
volunteer or community service work, that they would get tutoring help in
specific cours.s, and they would fail one or more courses. They were less
likely to believe that they would find a job after college in the field for which
they were trained.

When asked what activities they had engaged in during the past year,
students who spoke a language other than English at home were more likely
to say that duriag the past year they had studied with other students, tutored
another student, did extra (unassigned) work/reading for a class, asked a
teacher for advice after class, were a guest in a teacher's home, and
performed volunteer work. They also indicated they were more likely to have
come late to class, felt overwhelmed by all they had to do, and felt depressed.
They were less likely to say that during the past year they had attended a
religious service.

When asked to rate themselves on a list of traits as compared with the
average person their age, the students who spoke a language other than
English at home rated themselves higher on cooperativeness and lower on
academic ability, reading speed/comprehension, and mechanical ability.

On the opinion items, these students were more likely to strongly agree that
the Federal government should do more to control the sale of handguns and
to discourage energy consumption. They were of the opinion that nuclear
disarmament is attainable, and that a national health care plan is needed to
cover everybody's medical costs.

Students who spoke a language other than English at home indicated they
place higher personal importance on goals such as making a theoretical
contribution to science, obtaining recognition from their colleagues for
contributions to their special field, and influencing the political structure
and social values. It was important to them personally to have
administrative responsibility for the work of others and to be successful in a
business of their own. They also placed importance on being involved in
programs to clean up the environment, participating in a community action
program, helping others who are in difficulty, and helping to promote racial
understanding.
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Question 3 - Summary Profile for Students Who Place Personal Importance
Overall, across the 239 comparisons for this question, there were 105 (43.9%)
statistically significant differences between students who say they place
personal importance on helping to promote racial understanding (N = 1046)
and those who say it is not important (N = 202). This question had the
highest percentage of statistically significant differences of the three
questions. This larger number of differences suggests that students who
place importance on promoting racial understanding differ from students
who do not on a wide range of questions.

Students who indicate that they place personal importance on helping to
promote racial understanding were more likely to be students for whom
English was not their native language, to have spoken a language other than
English at home during the past year, and to be permanent residents (green
card). They were more likely to be female, and to he Asian-American. They
were also more likely to report a lower parental income and expected to have
more of their first year's educational expenses (room, board, tuition, and
fees) covered by a part-time on campus job or by some type of college loan.

These students also reported that during a typical week in their last year in
high school that they spent more time on studying or homework, talking
with teachers, on student clubs and groups, and on volunteer work than
students whe did not place importance on promoting racial understanding.
They also reported that they had lower SAT Math scores and were more
likely to feel they would need special tutoring or remedial work in math.

Students whe believed it was important to help promote racial understanding
were more actively engaged in school activities as leaders during the past
year than those students who felt it was less important. They reported they
were more likely to have been elected president of one or more student
organizations, edited a school publication, had a major part in a play, and to
have participated in course-related community service projects.

For this group of students, important reasons in deciding to go to college
were to gain a general education and appreciation of ideas, to learn more
about things that interest them, and to make them more cultured people.
Other important reasons were to improve reading and study skills, to be able
to make more money, and to prepare for graduate or professional school.

They were more likely to say that some reasons that influ~nced their decision
to attend this particular college were that this college Lus a good academic
and social reputation, this college offers special educational programs, and
this college’'s graduates get good jobs and gain admission to top
graduate/professional schools. They were also more likely to say this college
has low tuition, they were offered financial assistance, and they wanted to go
to a school about the size of this college. They also were more likely to say
that they were advised by their teacher or guidance counselor to attend this
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college, or were recruited by a college representative. They were attracted by
the racial/ethnic makeup of the student body at this college. They also were
more likely to say that they were influenced to attend this coliege because
they were not accepted anywhere else.

Their best guess would be that they would be elected to an academic honor
society and to a student office, join a socirl fraternity, sorority, or club,
participate in volunteer or community service work and in student protests
or demonstrations. They believe they would work at an outside job (possibly
full-time) while attending college to help pay for college expenses. They
would seek vocational counseling and individual counseling on personal
problems, get tutoring help in specific courses, get a bachelor's degree (B.A.,
B.S,, ete.), but drop out of college temporarily (excluding transferring), and
need extra time to complete their degree requirements. They were also more
likely to get married while in college.

Students who believed it was important to help promote racial understanding
were more likely to say that during the past year they had studied with other
students, did extra (unassigned) work/reading for a class, asked a teacher
for advice after class, and were a guest in a teacher's home. They discussed
politics and sex, voted in a student election, performed volunteer work,
participated in organized demonstrations, and demonstrated for a change in
some military policy. They were also more likely to have played a musical
instrument, smcked cigarettes, felt overwhelmed by sll they had to do, and
felt depressed.

When asked to rate themselves on a list of traits as compared with the
average person their age, they rated themselves lower on competitiveness,
mathematical ability, and mechaniczl ability. They rated themselves higher
on cooperativeness, public speaking ability, and understanding of others.

On the opinion items students who believed it was important to promote
racial understanding were more likely to agree that the Federal government
is not doing enough to protect the consumer from faulty goods and service or
doing enough to control environmental pollution, that the Federal
government should do more to discourage energy consumption, should raise
taxes to reduce the deficit, and should do more to control the sale of
handguns. They believe busing is O.K. if it helps to achieve racial balance in
the schools, and a national health care plan is needed to cover everybody's
medical costs. They also believe that nuclear disarmament is attainable, and
that the death penalty should be abolished.

They are less likely to agree that there is too much concern in the courts for
the rights of criminals and that Federal military spending should be
increased. They would also not agree that it is important to have laws
prohibiting homosexual relationships or that the activities of married
women are best confined to home and family. These students would not
agree that the chief benefit of a college education is that it increases one's
earning power, that racial discrimination is no longer ¢ major problem in
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America, or that realistically, an individual can do little to bring about
changes in our society. They would be more likely to characterize their
political views as toward the left or liberal.

Students who believed it was important to help promots racial understanding
were less likely to say it was important to them personally that they be very
well off financially. They were more likely to say that it was important to
become accomplished in one of the performing arts (acting, dancing, ete.), to
write original works (poems, novels, short stories, etc.), create artistic work
(painting, sculpture, decorating, etc.), and to obtain recognition from their
colleagues for contributions to their special field. They wanted to influence
social values, help others who are in difficulty, and raise a family. They also
wanted to make a theoretical contribution to science, influence the political
structure, keep up to date with political affairs, be involved in programs to
clean up the environment, participate in a community action program, and
develop a meaningful philosophy of life.




Conclusions and Recommendations

This paper is written for other institutional researchers who may have the
CIRP data and may not have looked at it in ways other than the traditional
descriptive analysis. We believed there was additional value in the data set
and began considering methods of analysis that would be useful in
addressing policy-related questions. In these days of limited budgets in
higher education it seems to be especialy important to make maximum use
of each set of data that is collected.

1. iastitutions should consider ways in which they can do further analysis of
the CIRP data. To conduct some additional analysis of policy and planning
related questions at your own institution, ocne could begin by consulting with
administrators and identifying areas of emerging interest for which further
information would be useful. Then examine each item in the CIRP survey to
see whether it could potentially contribute information to that question. A
different approach might be to first begin by looking at each item and trying
to identify whether the item could provide useful information on a planning
or policy issue. For each item ask the question “"Could this item provide
information relevant to a policy or planning question that is either emerging
or already present at this institution?” We did it the latter way for this
international study but in earlier papers on five policy issues (Moline &
Hendel, 1991a, 1991b) we did it the former way, by identifying the question
first. It may be done either way. Every item in the CIRP survey has the
potential for further data analysis.

2. In our exploratory study we worked with all the CIRP items. If there are
restraints on computer time, money, staff, etc., other institutions might
consider working with a more limited number of items. To select a reduced
set of items before embarking on an analysis, go through each question on
the Student Information Form and consider whether it should be included in
an analysis. Of each item ask the question, "If there were a significant
difference on this item would there be a meaningful and/or useful
interpretation?” For instance, for many institutions it would be difficult to
interpret or use information from the question "Do you consider yourself a
born-again Christian?"

The rankings of the issues across the three questions (see Table 2, Rank) may
also be useful in deciding which items to include in a reduced analysis. In
this study significant differences between groups were most likely to be found
in the items in Issue 6, Expectations of the College Experieuce, and least
likely to be found in the items in Issue 7, Degree Goals and Career Plans.

If you are trying to work with a reduced set of items, you may also want to
look for items that might be considered for exclusion. For our research
questions, the opinion items rarely resulted in significant differences
between the groups, and when they did we still did not know how to interpret
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them or what they meant. In addition, none of the questions relating to the
students' major, career occupation, religious preference, or degree
aspirations were significant on any of the three questions.

3. When looking at the analysis of the CIRP data it is important that the
results are not "over-interpre :d”. Researchers never know what framework
the students may be using as they answer each individual question. For
example, on Question 2 in this study where students were asked if they spoke
a language other than English at home during the past year, they may have
not answered it in the framework of an international question, and instead
thought of the few occasions when they were at home and had practiced
some foreign language phrases for a class they were taking in school.

4. Within each institution, specific units @(.e., colleges, programs, and
academic and student support units) might also censider downloading the
data and analyzing it in ways that have particular importance for their unit
(e.g., How do the experiences and expectations of students with disabilities
differ from those of other students?).

5. Most of the studies that have been done using CIRP data have dealt with
individual items. A different approach would be to develop some summary
indices that would look at groups of items. Currently we are doing
preliminary work in this area to see if any groups of items could constitute
scales which might provide a useful way of looking at the data. Researchers
at other institutions might also consider the development of summary
indices Jhat would allow comparisons of groups across different years of
administration of the CIRP.

6. The CIRP Student Information Form contains ten blank items which an
institution can use for including their own unique questions. We encourage
institutions tc take advantage of those blank items to develop their own
questions relating to policy; this would be an ideal way to look at
international issues. Several suggested questions might be "Do you expect to
participate in formal study abroad?", or “Do you speak a language other than
English?' The data for these questions will be collected and analyzed by
CIRP at no additional cost. If there was inter-institutional collaboration on
this type of effort, and several institutions collected the same additional
questions, the result could be a valuable contribution to institutional research
on international education. The ten questions need to be provided to each
student on a separate sheet of paper which is passed out with the CIRP
questionnaire. Researchers would need to find ways to impress upon the
students the importance of completing the additional questions in order to get
uvseful completion rates on these questions. Our experience in 1991 with
using the additional items resulted in considerably lower response rates.
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7. In conclusion, we found that the CIRP process provided a cost effective
way for institutions to lock at certain international issues. Though the CIRP
Student Information Form contains many different variables often
considered dependent, the survey had relatively few questions focused on
international questions and concerns, thereby limiting the use of the CIRP
data. We found in this study and in a previous study that policy makers and
administrators responded favorably to the method we used to address policy
questions in areas where information was needed.
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PLEASE PRINT (ane letter or number per box) Appendix
FIRST | LAST When were you bom?
 NAME: :
Month Day Year

ADODRESS: ! {01-121  {01-31)

crrv e TTTHT]

L
<« 1991 STUDENT INFORMATION FORM
DIRECTIONS Dear Student:

Your responses will be read by an optical mark
reader. Your carefui observance of these few
simple rulas will be most apprecisted.

® Use oniy black lead pencil (No. 2 is ideal).

® Make heavy black marks that fill the oval.

e Erase cleanly any answer you wish to change.
¢ Make no stray markings of any kind.

EXAMPLE:
Will marks made with ballpoint or felt-tip marker

H

The informstion in this form is being collected as part of a continuing study of higher
education conducted jointly by tha Amarican Council on Education and the University of
California at Los Angeles. Your voluntary participation ia this research is being solicited in
arder to achisve a8 better understanding of how students are affectad by their college
oxpariances. Detasiled intormation on the goals and design of this research program are
fumished in research roports available from the Higher Education Raesearch institute at UCLA.
ldentifying information has been requested in order to make subsaquent rail follow-up
studias possible. Your response wi'll be hald in the strictest professional confidence.

Sinceraly,

& eles

Alexander W. Astin, Director
Higher Education Ressarch Institute

ba properly read? Yes...O No... @@
Mark here
SOCIAL SECURITY NO. | Gre | GRe. .
D €opE 1 cooe 8. What were your scores an the SAT
L CIoIeIOIGIGIOIOI0) BIE) GI6) and/or ACT?
[Hedolololololololol) wuls] ol PASEAT veRBAL
ood s ¢alealeaTeaTealeaTeaTe @o|| T T
3 DODODDDOD o ®| PasgsaTMATH. ...
L POOOO0ODd @} oa4,0acT Compastee ...
P DOOOOOOO® @®
ZOOOOOODO®® @® 9. Have you had. or do you feel you will need.
ZIOODODODOOOD D any special tutoring or remedial wark in any
g PRO®O®DD®D @ of the foilowing subjects?
“ oo @® [6)) (Mark alt that appty) e .
English....ooovvvnieenn.. £13.0..PRO
P& Your sex: Male,..O Femaie... O | Reading...........ccun.... Pl‘io!’.wo
Mathematics ««vvvvenvnennn. LS .o, PJIO

How old will you be on December 31
of this year? (Mark one)

21-24 ......O

P72

16 or younger,. O

17 ... e (@) 25-29 ...... o
18 ...l o 30-39 ......0O
19 cieen. O 40-54 ...... O
b Lo B (@] 55 or otder .. O

f& Are you a twin? (Mark one)
No ...O Yes, identicat. .
Yes, fraternat. . O

. In what y=ar did you graduste from
high school? (Mark one}

1991

O Did not graduate but
....... ...Q passed GE.D.test . O

o Never completed
1988 or earlier.. O highschool ....... O

£16. Are you enralied (or enrolling) as a:
{Mark one) Full-time student? .. O

Part-ume studen? .. O

P“ 6. How many miles is this college from
your permanent home? {Mark one)

SorlessCO  11-500 1M-5000
6-100 51-1000 Over 5000

Pla7 VWhat was your average grade in high

QO

E

Aruitoxt provided by Eric:

school?

(Mark one) AorArO B O cO
A-O B-O DO
8O c-O

RIC

Social SRS «v.eenennn... lq! le.O. LI2O
SCIENZe nreenaennennen . PIT.O. LI
Foreign language ..........008.0.. 03¢

10. Prior to this tarm, have you ever taken
P2.5coursas for eredit at this institution?

OYes ONo
11. Since leaving high 2chool, have you sver
takan courses at any other institution?

{Mark all that apply For Not far
in each column) Credit Cradit

NO . .ecnrenenrnnriennnnenn.. BRED, . P35O
junior or comty. callegfab...e;’o

Yes, at a
Yes. at a 4eyr. college or universlRED.. [AF o) O Neither
Yes, at ls‘%me other Fostsecondalry
school (For example. technica
vocational, business) ........ P, P30 P’?'[Am your parents: (Mark one)
i 1 h 7.
here do you plan to live during the fall Both alive and lwving with each other o
erm? (Mark one) Both alive. divorced or separated? ....... (@)
With Parents of FEIAtIVES ... ......cevrsn..! O | One or both deceased? ................. (@)
Other private home. apartment or room .. .. J (@) ‘39 £rom what kind of secondary school
College dormuony .........ooeuiereeereie..! O |[PH4&id you graduate? (Mark one)
Fraternity or SOrorily house ............... ¢ (@) Y 1T (@)
Other campus student housing............ O Private (denominational)................ (@)
Other ottt iiiiniennanaanl ] O Private {(nondenominational) ............ O
Péﬁs this colleye your: (Mark gn_e) (013 3 - o
First chowce? . . ... o Less than thd
Second chace?. .. O choice? ...... o
Third choice? ... O
vl
2 e e oe eee

8.D. or
Other

p 4 To how many colieges other than this one
3"did you apply for admission this year?
No other 1O 30 5........ (™}
(] 20 40 6ormore.O
15. What is the highest acadamic é" &
degree that you intend to § £&
obtain? T a5
& 22
{Mark one in each column) £ gz

Associate (A.A. or equivalent)
Bachelor’'s degree (B.A, BS. etc).. O ..
Master’

s degree (MA,. MS._ etc).. O ..
PhD. orEdD......evvevvnennnn.. O..
MD.,.DO.BDS..orDVM, . ..... O.
LLB.orJD (Law}.......eea.... O.

M.DIV, (Divinity)........... Q.

.......................... O.

. is English your native language?

O Yes

17. Are you a:
'f‘:_‘_) U.S. cttizen
O Permanent resident {green card)

i

B

Obbbooobbg

O No
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w20, How much of your first yerr's educational e..-
penses {room, board, tuition, and fees) do you

- expect to cover from each of the sources

— tistred below? (Mark one answer

— f‘" each pgossible source) 3q 5 gq .

- S SSS

- FI8§8s”
a. My Own or Family & P o w g g

- ﬁc:ourcu Fedeade

wmuT3tenits, other relatives orfriends. Q O QO C QOO

- 5_se ....................... QOOOO0O00
34vings from summer work.... QOO QOO0

- EF SAVINGS ..ovvevencananes QOQQOQOOOD

- -time an campus job....... QOOOQOCCO

o H%.ume job off campus....... QOO O

e Fyll-ume ob while in college ... O QO OCOQ

ont 1, Aid Which Nead Aot Be Repaid

B e 00TO00

- g;lplemental Educational

&= Qpportunity Grant........... QOO0

-gx%ﬁ: Scholarship or Grant..... OOCOO0O

-é’oﬁge Work-Study Grant ..... COOO00O

_gﬁe Grant/Scholarship

= (otlief than above)........... (oleelelelele]

—gnier Prvate grant ............ olelololelenls)

— .

er Government Aid (ROTC.
s BIA, GI/ military benefits, etc).. OO O OO OO

==, Aid Which Must Be Repaid
==3Statlord/Guaranteed Student

- }%an .............. e . O00 000
—fr ins Loan ......... eineea LO00000
— r College Loan ...........O0 00000
- ¢ Loan...... tireeriee s . OOO0OO0QO
w=§ Glher Than above ..........cOO0O0O0OO
"= 21._Are you: (Mark all that apply)
-m?('elc;aucasian Lo
Lol an-American/Black,.........O
- rjcan Indian .....cevvennnee.. Q@
o= L€ 3\ American/Orervat . .........O
e {t2¥can-American/Chicane ...... O
s b Yeho Rican-American v.v.veee. .. O
-G ........... ISR = . T\
= A _9 .:Q
22. Current religious preference: W s
- {(Mark one in each column) f" 38
Ll : T 1Y T S Rcaloalm)
LB : 177515 [ 1Y SN O®
w=  Castern OrthoGox .............. CO®
Lo T T o | DR OEO®
W SAMIC ... Cereeas CO®
- JewtSh........covinnnn. e . OO ®@
wm (DS (Mormon}............... . oe®
Lo B ROT1 7171, et . DO®
w=  Methodist ......... Creeaiaas OO®
W PrESHYIEMAN cvvnsineennnean... DO @
Lo 0 11 1L U QCO®
wm  Roman Catholic......ocvvnuunn OO®
wma  Seventh Day Adventst ......... OO®
wss  Ynited Church of Christ ., ...... OO®
mm  Other Protestant........cce.e. . DO ®
®m  Qther Religion ...... Ceeeenaaaes OCO®
Lo B 1L OO®
—ﬁ o you consider yourself & born-egain
- hristian? Q Yes O No
-
Lt I X J oe (] (]
Qo e

24. For the activitios below. indicate which
ones you did during the past year. if you
ungaged in an acuvity freguently, mark
@ . If you engaged in an activity one or
more times, but not frequently, mark @
(occasionaily). Mark (® (Not at ali)

if you have not performed the - $+
activity during the past year. S &
S & &
{Mark one for each item) sa °’~'7 ,f
f{ainded a religious service . .... (<31 1)
ﬂ boredinclass ............. OO

q’%ciua!ed In organized
demaonstrations.,............. OCO®

e

led to complete a hamework

?ssignment ONTIMe ouvvuvenrnns OO®

pg: ored another student......... OO®

p&?extra (unassigned) work/
readingforaclass............ [IGIM]
wdied with other students ...... OO®

a guest in a teacher’'s home.. M ®

%@ked cigarettes .............. OO®
ﬁ beer................lll. OO®

wine or iquaf ............ OO ®
egy dupalimght. ............. OO®

&ﬁ’& a language other than

English at home

f&%verwhelmed tyalllhadtodo. & O ®
?Mepressed .................. OO®
rfhirmed volunteer work ........ (BIOI)
latetoclass .............. O@®
laVed & musical instrument.. ... Oo®

1&(1 a teacher for advice
ANEr ClaSS.ieeeaeniinnnnnnnens Q@
in @ student election . ..... OD @D
@ personal computer....... OO®

&3
‘ﬁﬂ%_a homework assignment. ..

bl ssed politics . evenennnenn..
£

Ussed Sex ....ccvvnrrrennne. D@
egtznstrated for a change
in some military policy ....... PDO®

25. Rate yourself on sach of tha following
traits as compared with the

BVerage person your age. . .

We want the most * & o
accurate astimate of L= J 22

how you see yourself. & N s : 5
Mark one in each row) 5 g ,-;: ."-? 5
é\! demic abifity .......... OO0
tic ability ............. olelelele
Eletitiveness .......... alololele
!eratwcness .......... OOO00
€80 achieve........... O0OO000O
onal heaith.......... wlelelele
PLEH ship abitity . ....... lo]ololele}
ematical ability........ QOOO00
Bibnical abiry .......... OOOOO
al health ........... OO000
By oo ofololele)
ﬂﬂgspeaking abitity .. ... OO0 Q0O

@Jﬁ\g speed.‘comprehension O OO OO
fg‘uonhdence intellectuall. O QO QO
fv-confudence {social) .... OO OOO
é anding of others.... OO O QO

el

26. What Is your hest esumate of your

\5‘parents‘ total mcome last year?
Consider income from all sources
betore taxes. (Mark gne)

QO Less :han $6,000 O 540.000-49,999
© $6.000-9.939 O $50.000-59,999
O $10.000-14,999 (O $60,000-74.999
O $15,000-19.999 O $75,000-99,999
('520.000-24,998 O $100.000-149,999
O $25.000-29,999 O $150,000-199.999
Q $20.000-39.999 (O $200.000 or more

27. What is the highest level of formal
education obtained by your parenis?

(Mark gne n each column) il LH7
o o

Grammar schooi or less .....C......
Some huigh school .......... Q...... O
High school graduate . .. .... [ T O
Postsecondary schoc!

other than college ........ Q...... Q
Some college ..........eenn O...... o
College degree ............. Q...... o
Some graduate school ...... O...... O
Graduate degree ........... Q...... o

28. Do you have a disability?
Mark all that apply)

e e o

29. In deciding to go to college,

KA 2y ocoooo

—:m 25

how important 10 you was _,?
each ot the following L8
reasons? § & F
i
{Mark ong answer for N 5: £
fa possible reason) S8 23
v Darents wanted metogo.... ® @O ®
dnotfinda job .......... OO
ed to get away {rom home.. O O ®
?J%'éable to get a benter [ob. , ... OO®
ﬁc[;ﬁm a general education and
appreciation of ideas ......... OO
lq’(ﬁr’mrove my reading and
study Skills .. ......oiiiia.., OE®
8 was nothing better todo... @ @ ®
RJgke me a more cultured
peyon ...................... OL®
(o’g able to make more money.. @O & ®
?J}i:n more about things
that (ntereSt me ,............ ®®
eolgf@pare myself {for graduate
or professional scheol ... ..... OO®

RIC
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(G Qusagrer Supnyty .,

(D) Ousagiee Samewnat
30, Mark anly three responses, 31. Mark one in each row: @ aqrer Samewhat -
one in sach Column. p’go (@ Agree Strongly -
O Yo mother's 9ccupation p'! ne Fedetal governmcnl 15 nOlL doing enough (0 protfect
& vou '::“ s occupaton ! 9 o the consumer from faully goods ano services ... . AP CD DDDO w
r 1 V] 1
, lamher s » —38 ‘Hw Feoeras government 1s not doing enough (o control envronmental poliution .. WO @D w»
(D Your probable career accupation
fl"‘?'e Federal government should raise taxes (o reduce the deficit ..., QOO wm
NOTE: If your father or mother
is deceased, please indicate his PJ':‘ era 1S 1oo much concern 1N the courts for the rights of crequnals ..., QDDE wm
ar her last occupation. Vi pl‘/'!'deral military spending shiould be INCreased. ... iieeriaiieiniiie. QOO [
ACCOUNLANE Of ACLUAIY +.vvv'r v s O® Plsebornon Should Be 1@Gal ..\ .vire ittt e e e OO wm
Actor or entertainer .,............, CO® ﬂlf(he death penaity should be aboliShed. .. ...o.vvurviive e iiaeniiniins QOO wm
Architect or urban planner ......... QO ®@ ?Nawo people really fike each other. it's alf right for them to have sex even i -
ArliSt. .o N €2 1 1 ) they' ve hnown each other for only a very SROTt LIME ... oo ovenvrirvnnnin., DOOD m
Business (clerical) ... .vvivneinee.. @OO®@ pl‘lfhe activities of married women are best confined to home and family .......... @O@DO o=
Business executive fﬁaruuana should ba legalized. .............. e e e e e QOO wm
{management, administrator).,.... WEO & using 1s O.K. if it helps to achieve racial balance In the schools ...t OODO =
Business owner or proprietor ...... DO @ 451t 1S important to have laws prohibiing homosexual relalionships . ... ........... @OODO wa=
Business salesperson or buyer ..... D E® P8 e chief benefit of a college education is that 1t increases one’s earning power .. @D DG =
Clergy (rmunister, priest) ............ DO @ ployers should be allowed (0 require drug testing of empioyees or job applicants. @@ DT o=
Clergy (other religious)...... R OO® he best way to control AIDS 1s through wideSpread, mandatory testing...... ... GOOQR o=
Chincal psychologrst .. ... e DO® {§%/ust because a man hinks that a woman has “led him on” does not entitle —
Callege teacher ........... e DO®@ PN 10 NBVE SEX WITH NP L.\ttt tretenteeaee et n i vae et en s OOD® ==
Computer pragrammer or analyst.... @O ® PI5Ghe fecteral government stiould do more to contral the sale ol handguns . ... ... QDM@ -
Conservationist or forester......... OO® 5‘2\ national health care plan is needed to cover everybody's medical ¢osis ....... OOOO e=
Denust (including orthedontist) .. ... OO@ PIsFuciesr diSAMAMENT IS AUANADIE. . ... ovunener ettt ieranneeee. .. OO ==
Dietittan or home economist ....... OO® acial discrimination 1s no longer a major problem in America....... .......... OO ==
Engineer ... ...ieiienal, PR DO @ Wlldne Federat government shoukd do more 1o disCourage energy consumption .. . . . . QOOO e
Farmer or rancher.......... . O @ 'Hicalisucally. an (ndwvidual can do little to bring about cnanges n our society. . ... . AODED em
Fareign service worker 32. During your last yesr in high school, haw 35. Below are some reasons that -
{mncluding diplomat) ............, OO® much time did you spead during a typical rnight have influenced your & -
Homemaker (full-time} . ............ IEG@ week doing the following sctivities? dacision ta atend this particular &
— j - college. How impaortant was -
Interior decorator . 33 o 28 Y each reason in your decisionwo & 5 5 o
tincluding designer) ............. @®G@ | Hourepsr wesk £3 .'.?: Fodsd co""':‘_hha:’?“(m‘ae't °:e a’nS\Ner £ 7 5 .
ar Jac eason NI
Intérpreter (translator) ............. ¥
() ( nslator) oo (€ ng/homework ... O CQXO OOOO p&v Yelatives wanted me o come & & & ™
Lab technician or hygiensst ... DO ® [Redizing with friends. OO C; DOOO BOFE vverreiesieesieeens, QO® -
Law enforcement officer ........ L. O0W gﬁj{g witl teachers Wl p’»ﬁ?&acher advised me ........ OO® =
La r j ereereea
wyer (attorney) of judge D@OG®@ | _ouside oiclass ..... OQOOODOQO |PAS college has a very good -
Mititary service (career)....... . DO®@ €Y ising/sports ..... OO OO0 0 academic reputation . ......... OO® ==
Musician ({ A Vet
usician (perfarmer, composer) OO® ﬂ ng.............. OOOOOCO0OO p‘l%ll!college has a good reputation e
T PR €2 1 (> 1] g {for pay) .....OCOQOOOO00O for its social acuvelies . ......... OO® ==
Optometrist .. ......... .., DEO®@ & eer work .......OOQOOQOQOO P%s offered financial assistance. O O ® o
Ph T 1 T 4
armacist OO® &kﬁ t clubs/groups.. O DO OO OO0 |PHRE cottege offers special -
Physician ....... et feeeeeeas OO® igTv .........O00 00000 lg%ducauonal programs ......... OOE® ==
School COUNSEIT v oevrenerannnnnnn. QD O® | 33. During high schaol, I: (Mark any that apply) s college nas low tuition ..... OO® o=
School. ;'mncupal or superintendent. .. OO ® R‘I’Jelected president of one or quidance counseloradvisedme. @D @ ==
Scientific researcher .............. QEO® more student organizations.......... U & | p’ nted to ive near home ...... (D O® om
Social, welfare or recreation worker.. @ ®® W dved a high sating in a state PL¥iend suggested atiending ... DO ==
Statistician .......... ieenisiies D@ of regional music contest.,..... reereaas (@) P@t!ollege rep recruted me. .. ... OQO® ==
Therapist (physical. occupational, major partinaplay .. ............... o |P ff?g'éthleuc department -
speech)........ PP < 14 T )] 2n award in an art competition ......... (@ recruitedme ................ OO® ==
Teacher or admunistrator ﬁéo?? SAT/ACT preparation course ........, (O Pl.rzé college’s graduates gain -
(elementary) ............ e OO®@ é?gd @ school publication ................ .O admission to top graduate/ -
Teacher or admintstrator el’rzzpnted in course-related professional schools .......... OCO® o
(set?ondarv) ..................... OO®® | community service projects ......... e o p‘{h’!conege‘s graduates get o=
Veterinanan .. ..........ceeeuu.e OO® ﬂggn award in a state or goodjobs ...l QO® o=
Writer or journalist ........... veeee @E@ | _regjonal science contest.................. o Pwé_amamed by tne religious aHil- -
Skilted 1rades . «vevvnrnennnrnnnnn QEOE® \Ja:si member of 8 scholastic honor sociery . O ation/onentation of the coliege. . (D @ @&  owm
Other .......... PP <2 pf%’med 10 go to a school about -
Undecided ............... ciensees. D wow wauld you  Farieft............. (@] the size of this college ......... OOE® ==
La skilted)........ e eaeaas ceen hasacterize your i
borer {unskilted) O® ¢ political views? Liberal ............. (@] P{ZZ; attracted by the racial L
Semi-skiled worker ......... AP ¢ > X ) (Mark one} Midos. -of -the-road .. O ethnic make up of the student —
Other 0cCuUPation .. ...« vveuenrnnnennn.. O® — Conservative ....... (@) bodv at this college ............ OOE® ==
Unemployed .......co.vviinennnenannas O® Farnight ........... o P‘(c?gccepted anvwhere else. ..... OC@® o
]
-3y [ - o9 ( X I X
20
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ARTS AND HUMANITIES
Art, fine and applied .. .... [45)
English (language and
leerature)...oeeeenan... @
HISIOPY «ovoiiiinnnnnnnnn, (©)]
Journalism .............. @D
Language and Literature
(except English) ........ (&)
MUSIC .ovviiiiennnnnnn.. (€3]
Phdosophy...covvuunen... (€]
Speech .....oveeninnnn.. (€3]
Theater or Drama ........ ®
Theology or Religion...... (o]

Other Arts and Humaniues. @D
BIOLOGICAL SCIENCE

Biology (general) ......... @
Bochemustry or

BiophySicS ......oouun.
Botany ........iiennnnnne [ L)
Marine (Life) Science...... ()]
Microbiology or

Bacteriology ........... ®
2000109y, vieriane cisesess D
Other Biological Science... @@
BUSINESS
ACCOUNTING . .vvvvneeennas D
Business Admin. (general}. @
Finance .......c..couen.n QD
Marketing ............... @
Management ............ D
Secretarial Studies ....... [vT]
Other Business .......... @D
EDUCATION
Business Education ...... @
Elementary Education .... @

Mussc or Art Education.... @@

Phys«cal Education or

Recreation............. @
Secondary Education ..... @
Special Educdtion ........ @
Other Education ......... [2}]
ENGINEERING
Aeronautical or

Astronautical Eng. ..... @
Cwil Engineering......... (=25}
Chemical Engineering .. ... @
Electrical or Electronic

Engineering ........... @

Industniat Engineering .... @
Mechanical Engineenng... GD
Qther Engineering

ws 36. Below is a list of different undergraduate major
fields grouped into general categories. Mark only
one oval ta indicate your probabie field of study.

PHYSICAL SCIENCE
ASIHONOMY ..o nnn.n.. &

Atmospheric Science

{incl. Metearoiogy} ...... an
Chemistry ................ (]
Earth Science............. (]

Marine Science (incl.
Oceanagraphy).......... (D)
Mathematics.......... vee. €9
PhYSICSeeeenrnirrnnnnnn.. &
Statistics ......ieuena.... &)

Other Physical Science .... &
PROFESSIONAL
Architecture or Urban

Planning .c..cceuvn..... @
Home Economics.......... ]
Heatth Technology {medi-

cal. dental, laboratory} ... &
Library or Archival Science. . €

NUrsing ....cooveevnnnn... (-
Pharmacy ................ =)
Predental, Premedicine,
Preveterinary ...........
Therapy (occupational,
physical, speechj........ 1]
Other Professional ........ -7/
SOCIAL SCIENCE
Anthropology ....... crreea (2]
Economics......ieiana... (1]
Ethnic Studies ..... e ®
Geograzphy....... ceresneen @

Political Science (gov't.,
international relations) ... @

PsychOlOGY . oo cvennn.. ..., &

Other Sociat Science....... €
TECHNICAL
Building Trades ........... &
Data Processing or

Computer Programming.. &
Orafting or Design ........ &3
Electronics ....cvveceenne.
Mechanics........... cesen
Other Technical...... veren
OTHER FIELDS
Agriculture

9060

Communications
(radio. TV. etc.)..........

Computer Science.........
Forestry
Law Enforcement

Military Science. ..........
Other Feeld ........... P

@
@
@
(vi:4
(o7
®
Undecided . .....cooevenn. @

ERIC
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37. Please indicate the importance 10 yOU (& Notimportant

personally of each of the following: (&) Somewhat important
{Mark one for each item| @ vary importane
- (D Essanual I \] 1
;U‘E?:commg accomphished in one of the 1 ¢
performing arts (ACNG, CaNCING. BIC.) . ... venernee . oennns OE®

ecoming an authority IN My 110 .. .....v.cieveeeer.verrenn DO

P’llbtaunmg recognition from my colleagues for

contributions tomy special field ... ... ... .. e.an. OO®®
;ﬁmuencmg the political SITUCTIUre .........cooueiiieeinecnnns QOO®
a.aymuencing SOcial ValUeS .......... . OEO®
ASING @ FAMIY . .ot e OOO®

%iavmg admunistrauve responsibility for the work of others ... O @ O ®
eing very well off financially .. ............................ ODOO®
Qffeiping others who are in difficuttv . ....................... OOO®
aking a theoretical contribution to science ................ OODOO®
ONriing original warks (poems, novels. short stories. etc) ... O @O ®
’J}’:rcaung arustic work (painting, sculpture, decoraung. etc.!...O @ ® ®
ecoming successful in a business of myown . ............. OOO®
yecommg involved in pragrams to clean up the environment.. A ® ® ®
3j'bevelopmg a meaningful philosophyof hife. ................. OOO®
ﬁl_farncupa:ing in a community achiON Program ................ CEOO®
jiFlelping 10 promote racial understanding ........c...oolleal, OOOE®
Keeping up 10 date with POltiCal ffaIrS . ..ueeennnenneernenss OOO®
38. What is your best guess as to @@NN;:::?::W
the chances that you will: (2 some Chance
(Mark one for each ttem) © Very Good cunu____T—,_]

02 I8 hange major field? ..o e VOO®
hange Career ChoICE? «.v.vnvo v vn oot eeer e nenins WOO®
2il ON 2 Of MOTE COUTSES? . ov.uvrnivrn.vneeneennrnennennnns OOO®

PPUGraduate with BONOIS? o.ouiiiiniiiiit i ieenans WOHO®

P2XMe elected 1o StUAENt OHiCE? ... oo v v v iieenserninrennenn. OO®

2535et a job to help pay for college expenses? ................. OOO®
ock fuil time while attending college? .....o.vvveevnnen.. OO

in a social fraternity. sorofity. or €lub? .. .t iiiuiaianinnn OOO®
2Piay varsity/intercollegiate athletics? ... veevreeneennennn.. @OO®
e elected to an academic honor SOCIeLY? .. ... oeueeeennnn.. OO

ake atleasta "B” average? .................. ..l OREO®

P32 ced extra time 10 complete your degree requirements? ...... EREO®

#3886 et tutoring help in specific courses? .. ....nuneeeennnnnn.... OEO®

23fiave 10 work at an cutside job during college? .............. OOO®
eek vocational counseling? ........ooiiiiiiiiiiieiinan... OHO®

eek individual counseling on personal problems? ........... POO®

(et a bachelor’s degree (BA.. B.S..etc.)? .......oooeuein... OO®
dgacticipate in student protests of demonstrauons? ... ....... OO
Grop out of this college temporarly (exciude transierring)? ....®@ ® O @
Drop out permanently (exciude translerring)? . ............... OO
ransfer to another college before graduanng? .............. OOO®
me sausfied with yourcollege? .................c.coivvnn... OOW
¥Pind a job after coltege in the field for which you were traned?. . @ ® @ @
02N et married white in coliege? {skip tf married)............... WL

PofRarucipate in volunteer or community service work? .. .. ..... EO®

39. The Higher Education Research Institute at UCLA actively encourages tha colleges
(;.qjm participata in this survey to conduct local studies of their students. If these
studies involve collacting follow-up deta. it is neceszary for the institution ta know

the students’ ID numbers 30 that follow-up data can be linked with the daw from

this survey. If your coliege asks for atape copy of the data and signs an agresment

to uss it onty tor research purposes. do we have your

permission to include your ID number in such a taps? Yes(O No (O
The remaining ovals are provided for items specifically designed by your coliege rather
than the Higher Education Research Institute. [t your college has chosen t0 use the

oV pisase observe uu(ully)h plementat direciions given 10
T ® 0o ® 2 D000 43%&@@
721 Adeoooo 49. ®0

OO

OO
Hhoooo Ry
Shooo©

Ridoocoo THANK YOU!

41829 Questar 914 54371
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