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INTRODUCTION

The Maryland School Performance Program is releasing six sample tasks to illustrate
the types of assessment tasks that will appear in the 1992 Maryland School Performance
Assessment Program (MSPAP). These sample tasks are accompanied by sample
scoring tools.

The six sample tasks and tools can be used together as a complete package or individually.
Sample tasks illustrate assessment activities in each MSPAP content area and most
types of integration of content areas that will appear in the 1992 MSPAP. They provide
selected illustrations rather than represent all of the types of assessment activities and
scoring tools that will appear in the 1992 assessment. Sample tasks include:

» Grade 3 — Science/Reading/Writing/Language Usage
Grade 3 — Social Studies/Language Usage
Grade 5 — Reading /Writing/Language Usage
Grade 5 — Social Studies/Reading/Language Usage
Grade 8 — Mathematics/Science
» Grade 8 — Social Studies/Reading/Writing /Language Usage

The 1991 MSPAP sample tasks portray assessment activities and scoring tools that
continue to be relevant to the 1992 assessment. These resources anc the 1992 sample
tasks and tools are intended to inform teachers, parents, and students about 1992
MSPAP assessment activities and scoring tools.




Maryland School Performance Assessment Program — 1992
Grade 3  Social Studies/Language Usage

JAPAN

Directions to Teacher
- Define the following words, taken from the reading, on the chalkboard:
intramural — within a school
moral — being able to tell the difference between right and wrong
ethical — behaving according to the rules set by the group
smock — a loose shirt-like piece of clothing worn to protect what you are wearing

Preassessment
Discuss the following with students. Solicit responses.
1. How would you f}el if your family moved and you had to attend a new school?
2. Atanew school, how do you think you would learn what was expected of you?
3.  What could you do to help a new student at your school learn what was expected of him
or her? '
Introduction

A new student from Japan, Hirotaka Nakasone, will be attending your school. He is expected
to arrive in a few weeks. In order to get ready for his arrival, your class decides to find out
more about Japanese culture and customs, including what school is like in Japan.

Activity 1

Step A

You have been asked to make a map of your school to help Hirotaka find his way around.
What parts of the school do you think should be included in this map? [Metacognition]

$
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Step B

“Your teacher asks you to be sure your map shows where Hirotaka can find your classroom

and the main office. You should also include other parts of the school building that Hirotaka
will need to know about. Your map should be as accurate as possible, and include elements
that can be found on any map, such as a title. Now, draw your map in the space below.
[Geography]

P
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Step C

What other parts of the school’s building did you decide to add to your map to help Hirotaka?
Explain why he would need to know about them. [Metacognition]

Now that you have drawn a map for Hirotaka, look at a schedule* for elementary school
students in Japan. This schedule shows a typical week for a Japanese student like Hirotaka.

Fig. 16. Weekly Schedule of Fourth-Grade Pupils
. Mon Tue Wed Thurs Fri Sat
Japanese Home- Science Japanese Morning Physical
making music education
meeting
Music Home- Science Arithmetic | Japanese Japanese
making
Arithmetic | Japanese Arithmetic | Social Drawing Music
studies and handi-
crafts
Social Arithmetic | Social Moraland | Drawing Arithmetic
studies studies ethical and handi-
education | crafts
Lunch and break
Reading Physical Physical Science
; education education
Club Pupils’
activities activities

[y
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Activity 2

In what ways is your weekly school schedule like that of an elementary school student in
Japan? In what ways is it different? [Skills and Processes]

Now that you know what Hirotaka’s schedule might look like, read about a Japanese school
day. This description was written by an elementary student whose school year began in April.
It is found in a magazine called Faces™.

... Every school day I met other students from my district and we walked to school to-
gether. The older children were expected to take care of the younger ones. The first thing
1 did at school was to change my outdoor shoes for indoor ones, as everyone does in Japan.

Lessons began at 9:00 A.M. and ended at 3:00 P.M. We also had classes from 9:00 AM
to noon on Saturdays....

The service groups inet once a month. ... 1 was in the health-awareness group, which
posted advice on a chalkboard in the nurse’s office.... Everyone had to belong to a club,
too. Iwas in the art club... and later in the drama club.

My class had 24 to 30 students divided into groups of four or five, called a han....

We had lunch in our classrooms at our desks. Two han were responsible for bringing the
food from the kitchen and serving it. This duty, called toban, was rotated weekly. For
cleanliness, the students had to wear a white smock, a cap, and a face mask. Students took
these home to clean them at the end of the week....

After lunch, the students on toban had to clean up and return the utensils to the kitchen.
Then we had a break outdoors in the school yard. One day a week we had to play with
members of the han, and one day a week we had to play with members of the class. The
other days we could play with anyone. We did not get much chance to meet kids from
other classes, though.

After school, students on cleanup toban had to clean our classroom and to help clean the
school, the nurse’s office, the hallways, the entrance and the gym.

When school was over, we all went straight home unless we were on an intramural sports
team — soccer for boys and volleyball for girls. We could not stop at stores except to buy
school supplies, and we could not visit friends until after we had gone home.... We had
homework every day. Many of my classmates also had chores to do when they got home.
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There were also some special school activities in which all grades participated. In the
spring, we planted rice and sweet potatoes, which we harvested in the fall.... In the
autumn we had Sports Day. In the winter... the school had a mochi-making festival.
Mochi are pounded rice cakes served as special New Year's food. We made the mochi
from the rice we planted....

I made many good friends and especially liked my teacher who tried to understand my
problems....

[*from Eaces , Vol. VI, No. 7, April, 1990]

Activily 3
Step A

What are some things your class might learn from this reading that they did not know about Japan
before? Explain your answer. [People of the Nation and World]

Step B

Which gives you a better picture of school life in Japan—the weekly schedule or the reading
from Faces magazine? Explain your answer. [Skills and Processes]

@
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Step C

Using the information in both the school schedule and the reading about school life, complete -
a graphic organizer in the space below to show how schools in Japan and the United States are
alike and different. Label the parts of your graphic organizer and include at least five facts.
[Skills and Processes] [People of the Nation and World]

Step D

Think about another country you have studied. Name it and then tell whether schools in that
country are more like schools in the United States or more like those in Japan. Support your
answer with facts about the country you named. [People of the Nation and World]
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Activity 4

Remember, the reason you studied the schedule of a Japanese school and read about life there
was to help you plan ways to make Hirotaka feel welcome in your school. You have already
helped him to find places easily by drawing a map.

Step A

Think about one other problem Hirotaka might have in your school. Write a note to your
teacher explaining the problem, and tell how you could make Hirotaka feel welcome by help-
ing him deal with that problem. Because your note will be read by your teacher, be sure it is
clear and complete. Also, check for correct spelling, punctuation, grammar, and capitalization.
[People of the Nation and World; Understandings and Attitudes] [Language Usage]

Step B

What else about Japan or Hirotaka would you like to know in order to help him feel welcome
in your school? Why?  [Valuing Self and Others] [Metacognition]

1%
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The 1992 Maryland School Performance Assessment Program:
Scoring Student Responses

As in 1991, the 1992 Maryland School Performance Assessment Program (MSPAP) is made up of perfor-
mance tasks. Students’ responses to these tasks are “open-ended”; that is, students generate their own
responses. A wide range of responses to each task is acceptable. Some responses receive full credit, some
partial credit, and some no credit, depending upon the quality of the response. Responses to MSPAP
tasks are scored by trained readers, unlike multiple choice items which can be scored by machine. One of
three kinds of scoring tools is used to assign scores to student responses in the MSPAP:

Scoring Rubric: A score scale (the number of points that can be given) and set of descriptions of response
characteristics and quality for each score point. MSPAP rubrics describe what students know and can do
in terms of particular outcomes for each of the MSPAP content areas. A rubric may be used to score
responses or may serve as a “blueprint” for briefer scoring tools that fit particular activities. The Mary-
land Writing Test and other essay tests are scored using rubrics.

Scoring Rule: A smaller score scale and brief set of descriptions for each score point which might be
considered a condensed rubric.

Scoring Key: An activity-specific score scale and set of descriptions.

Scoring rubrics and rules may be used to score responses to different activities in a MSPAP content area.
Scoring keys apply to single assessment activities. Regardless of which scoring tool is used, the number
of levels of performance likely for that activity determines the number of possible score points in the tool.
MSPAP scoring tools may have as many as seven score points (0, 1, 2, 3, 4, 5, 6) or as few as two (0, 1):

Scoring rubrics are used for: a) writing; b)extended reading responses; c) responses intended to measure
the mathematics strands of problem-solving, communication, reasoning, and connections; and d) and
some science and social studies responses.

Typically, a scoring rule is used to score brief responses for language usage, a single reading stance or
mathematics content area, and some science or social studies activities.

Scoring keys are used most often for scoring responses when a specific product or range of information is
sought. Unlike some “answer keys,” however, MSPAP scoring keys reflect the language of the State
Board-adopted outcomes for the content area being assessed.

Other resources that are used to help make score decisions include sample responses for which “true
scores” have been reached by consensus by Maryland educators. These are called “rangefinding” or
“anchor” responses. They are models of responses at each score point of a scoring tool.

Integration of content areas in MSPAP tasks requires that some responses be scored multiple times for
different content areas and outcomes. For example, essays in the MSPAP are scored once for a writing
purpose and once for language usage. Similarly, other responses may be scored once to contribute to a
mathematics outcome score and a second time to contribute to a science outcome score. This process is
referred to as “successive” scoring. Sometimes a single key or rule may be applied which permits the
measurement of outcomes from more than one content area. This process is referred to as “simulta-
neous” scoring. The sample integrated tasks provide examples of both successive and simultaneous
scoring for different content areas. In successive scoring the score in one area does not impact the score in
the other. Also, successive scores are not given by the same individual, except in the case of writing and
language usage scores for responses to writing prompts.




SAMPLE SCORING TOOLS

Grade3 Social Studies/Language Usage

Activity 1: Step B
Social Studies — Geography

3= Theresponse thoroughly demonstrates the ability to locate features of the school
by constructing a map. It does this by showing the two named locations
(classroom and main office) and having a title and key, as well as showing four or
more additional parts of the school and having at least twe additional map
elements.

2= Theresponse generally demonstrates the ability to locate features of the school by
constructing a map. It does this by showing the two named locations (classroom
and main office) and having a title and key, as well as showing two to three
additional parts of the school and having at least one additional map element.

1= Theresponse adequately demonstrates the ability to locate features of the school
by constructing a map. It does this by showing the two named locations
(classroom and main office) and having a title.

0= Other

Activity 2
Social Studies — Skills and Processes

2= Theresponse gives considerable evidence of the ability to obtain and use
information from the chart by giving at least two similarities and two differences.

1= The response gives adequate evidence of the ability to obtain and use information
from the chart by giving one similarity and one difference.

0= Other

Activity 3: Step A
Social Studies — People of the Nation and World

2= Theresponse thoroughly demonstrates an understanding of the diversity and
commonallty of peoples in Japan and the United States. The response does this by
giving two or more substantiated examples.

1= The response adequately demonstrates an understanding of the diversity and
commonality of peoples in Japan and the United States. The response does this by
giving one substantiated example or two or more examples which are

unsubstantiated.
0= Other
13
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Activity 3: Step B
Social Studies — Skills and Processes

2= Theresponse gives considerable evidence of the ability to make decisions based on
relevant information from print sources. The response does this by establishing a
position and supporting that position with more than one reason or one reason
extended.

The response gives adequate evidence of the ability to make decisions based on
relevant information from print sources. The response does this by establishing a
position and supporting that position with one reason.

Other

Activity 4: Step A
Social Studies — Understandings and Attitudes

1= Theresponse indicates an understanding of ways of showing respect or support
for human dignity.

= Other

Activity 4: Step A
Language Usage
2= Consistently uses word and sentence order and language choices to express

meaning with style and tone. Text conveys uniform impression of correctness*
and any errors that are present represent risk-taking.

Sometimes uses word and sentence order and language choices to express
meaning with style and tone. Text generally conveys impression of correctness*
and errors may or may not represent risk-taking.

Rarely or never uses word and sentence order and language choices to express
meaning with style and tone. Text appears error-ridden.

* correct usage, punctuation, spelling and capitalization.

Activity 4: Step B
Social Studies — Valuing Self and Others

1= The response provides evidence that the student recognizes that people
everywhere have similar social needs, motives or desires by indicating something
else the student would like to know and explaining why

Other
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