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Overview of METRO Center Site Descriptive Protocols
for

Improving Programs of Schools Serving Culturally and
Linguistically Diverse Student Populations

March 31, 1992
The Southwest Regional Laboratory

Introduction

The METRO Center's Improving Programs of Schools Serving Culturally and Linguistically
DivuseSmdemPopulaﬁmsisaimdatidenﬁfyingmmdmhawmsfuﬂy addressed the
needs of ethnically, iinguistically, and culturally diverse students. The two main objectives are to:

. ﬂamfymsuucuonalsn:d@gxd i fa(cglnnaﬂyandlingtﬁl:!;nﬂy diverse
jents to most effectively ) Englist Sciency
mw)mmmmmmm

. idznﬁfymyamandcmﬂcmamogniudfmﬂtirmminaddmssingmemeds
ofeducationaﬂycﬁsadvmmgedm;dmtsalmgdimenﬁmsmatsupmme
instructional needs of ethnolinguistically diverse student populations.

Mmdermidenﬁfysumsfnlpmgrammemffadmdmneagucsﬁmughommc
munuymmnﬁmm“exmpmy"ﬁmsmmmmcmedsofhngmgminaﬁym,
Limited English Proficient (LEP) students. The nomination process began in June, 1991. We
jﬂgﬁmmsmmﬂymbewubaxdmevﬂcmofaﬂmmymmmimdgaimm
student academic achievement in English language proficiency. Of the 42 sites nominated, 22did
nat fit the objectives of the research project: Two sites were not included in the sample, because
of their instructional emphasis, which did not deal specifically with instruction in multiple-language
contexts.

Thus, a total of 20 nominated sites were contacted by METRO staff and asked to submit
various types of program information for screening processes and for the developing of site
descriptive protocols. In determining criteria for programs to be considered as promising, staff
Jooked at similar research ar.d vatidation efforts. Criteria were drawn from the California
Department of Education's Process for Recognizing Excellence in Bilingual Education: Exemplary
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Programs and Practices and the SWRLbaechaWwSmiyafﬂ:cSignﬁmFeMof
Exemplary Special Alternative Programs (SAIP).

Simmaskedmpmvidehfomaﬁmmgmﬁngmgmmfeam(e.g.,awcﬁpﬁmofa
mmmmmmmpm)MMﬁmmmmmm
, sim.geogmphicbct.ﬁm,gmdumwd,mmbaddmimdved,hngmgesspohm
climate, student characteristics and performance, instructional features and support componcats.
Todmﬂmhavempmdedbymidinsmemqmddonmm Site descriptive
protocols (SDPs) were developed for these sites. Those not responding have been contacted by
phoneandencompdmrespmdbyeonmhmngﬂmmspemwd:mﬁmfmmam

Thefoﬂowhgﬁmm&mnﬂwd&bweﬂnmﬂmmbmﬁwdmmmﬁmm
support data, Additional information is being sought from the others. The various sites have some
commonalties in theoretical arientation, delivery of instruction, and program design. While it is
mﬂwhmrmmvmmmmmmm,mmmmmmmm
msemch—bawdﬁamewmkmidenﬁfymdewbpmﬁammchwhmdﬁlmgtmgtﬁngs
(Castaneda, lwz)umnuﬁndingsﬁmdmmﬂymmdﬂm@ﬁwmdyof Significant
Features of Exemplary Special Alternative Instructional Programs (SAIP Study), (Tikunoff et al,

« 1992).

The following descriptions provide a brief overview of the nominated sites which have
submitted extensive data for inclusion in the development of a site descriptive protocol.

oLinda Vista Elementary School: A Comprehensive Program Model. What started as a middle
to working class Anglocmmxﬁty,dxenchangedwalugclxbhckmkingchswmnity, is
nowalngelySouﬂmnAsimmighbmhood,wﬁhkmusingnmbmdlEPmﬂmmﬁnm
mainly Latino backgrounds. This program addresses the needs of all students, regardless of age,
gender, cthnicity, primary language or cultural background. A comprehensive program undertook
restructuring of the kindergarten annex and elementary school. In it, staff, community members,
students and site administrator work together to address the needs of a multilingual, multicultural
student population. A variety of educational strands were offered, including mainstream English,
bilingual (Vietnamese and Spanish), sheltered strand (broken down by level of language
proficiency) and transitional program for LEP students entering an English only classroom. As
well, this program provided continuous, formalized opportunities for integrating its students
through the use of school wide scheduling, sheltered content instruction, teaming of teachers,
instructional aides, and members of the community.
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«Centrul Elementary School: A School Restructuring Process For All Children. This school is
wmamymmmmummmmm.
Exyuhnwdfmyminmwgmﬁngmecmamoﬁnmimmmmmmwgnimd
nmfondlyfminbmnmednenimmmdfamemshipitw provided. The school
began & process of restructuring five years ago. Central began an intensive "internal” staff
devehpmcntmogmn.inmdet:obeginapumohhmdmamt. Through this process,
the school formulated a philosophy that under girds cumriculum and instruction in which there is a
shared belief that all children can leamn and "show academic progress cach year." The program is
dmmmimdbymadopdonofmllmmmdwﬁ.mdmnﬁwmadingpmgnmadopﬁom
mpmdmmymmﬁm.memykvddamﬂrmtmmmgaﬁmofspedal
education students, & second language program, primary language program and lirerature based
instruction. Thisisachicwdm:ghavaﬁctyofgmpingandmgxmpingmechmimforbom
staff and students.

«Sheltered Content Instruction in the Irvine Unified School District: The majority of LEP
mmmmlymxmmmmmmmfmﬂm. The sons and
daughmcfcorpomeexecuﬁvcs(ommmmmpmwassigxmttome&s.ﬁnmcmmuiesﬁkc
Kuuand'!‘aimmnameafew),mcymmdnUnimdSmswithdwmainmmstoflemning
English and American culture. A few Latino LEP children may still be found in the district, as the
district was once surrounded by burgeoning farmland, worked by migrant workers. Other
students come from Europe and the Middle East. Middle school and high school students receive
famalcmmmmhmuucﬁminashclmedﬁngﬁahhnguagedevdomtmvhmmm& Recent
mwkammgmgminnmionmgmm(mathmlyeu)pimmphmnmashﬂmmd
class.

«The Sheltered English Approach: An Academic Excellence Program: This school district is
bcamdhamiddlechnmmunhy,wﬁhmiwuﬁngnumbudeﬁmﬁngﬁsﬁcclﬁmm
their families, moving in (e.g., Mexicans, Central Americans, Armenians, Vietnamese, Chinese
and Koreans). This Academic Excelleace project is designed to provide content area instruction for
LEP students in Grades 4-6 who require both language and concept development support in social
studies, science and health. LEP, non-English proficient (NEP) and fluent English proficient
(FEP) students were grouped together in this multifunctional program which serves as an umbrella
for participants in the transitional bilingual education program. In this sense, the program
functions as a critical component of a comprehensive program addressing the needs of all students,
offering strands in the “regular” (English only), bilingual (primary language literacy) and multiple
language programs. Students who came from minority languages for whom instruction in their
first language (L1) was not offered, received instruction in a multiple-language context. Students
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from the bilingual strand often entered the SAIP as a "transition” prior to entering into the

o[rvine School District: Pre-School Program: The primary goal of this project is to establish an
early interveation program to prevent school failure. The major objective is to provide a "carefully
designed early childhood leaming environment in which children can be stimulated to achieve
motor, sensorial, language, affective and intellectual development, literacy skills, acquire a second
language and progress successfully in the elemeatary school years. The underlying theoretical
framework recognizes the impostance of early childhood education, with an approach which
considered as very important to the leamning process. In this district-wide program, children
engage in ungraded instructional settings. 'Ihemgmmoffmmmclangmgemnds. primary,
sheltered and mainstream.

*Nogales High School Comprehensive Bilingual Program: The mission statement that guides
this program states that there is a shared belief that "all students are capable of learmning and can be
successful.” Further, there is a statement that says "teachers cause leaming” and can be a "positive
influence in the lives of students”. The curriculum that drives instruction is designed to
accommaodate all students. In this school-wide program, teachers team in onder to provide effective
instruction to LM/LEP students. Further, students engage in laboratory instruction, (e.g.,
computer assisted instruction). Courses offered for the LEP student may be found across the
various departments (¢.g., typing, bilingual secretarial skills, ESL I, ESL 1, ESL I, International
Baccalaureate Spanish III and IV (advanced placement level), world history, American history,
pre-algebra, algebra I and I, and biology). Two fully bilingual counselors are available in the
counseling office to advise LM/LEP students. Staff at Nogales High are encouraged to receive an
ESL or Bilingual endorsement in order to teach LEP classes. Teachers receive an addendum of
$800 for a provisional endorsement and $2,000 for a full endorsement. Thirty-six out of 82
classroom teachers are bilingual, or ESL endorsed.

METRO center staff will continue to augment these site descriptive protocols, especially as we
begin to enter the sites and a more focused study toward the development of several case studies.
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METRO Center Site Descriptive Protocol

Pre-School Pragram, Irvine Unified Schaeol District
Irvine, California

March 1992

/
A Title VII Transitional Bilingual Education Program for 3, 4 and §-Year Old Hispanic, Chinese

and Japanese Children - Irvine Unified School District
School District Context: Irvine Unified School District (IUSD)

1. Locale:
Region: West
State: California
County: Orange

Irvine islwamdinmngnCmnggtgmeSTunhs‘ southwest of Los Angeles. A
streight-line ion of 1980 census data yields 87.8% White, 1.5% Black,
1.8% Japanese, 2.0% Chinese, 3.3% Other Asian and Pacific Islander plus other
diverse groups. ZZ.S%muhﬁondmbetweenZSand%.mdl 93% is
between 35 and 44. The in the indicates that there will be a significant
decrease in the proportion of White persons.
2. Number of Students in District: 20, 025

Over 100,000
— 50,000 - 100,000
.._._25.“-50,“)0
_X_ 5,000 - 25,000
——— Under 5,000

3. Number of schools/level:
18  Elem (including K)
4 Middle/THS
4 Highschools
—— Vocational
—_ Alwemative
Others

Note: Student enrollment in the IUSD increased at a rate of 2% per year until 1884,
and by 2.8% in the 1985-86. 6% of enroliment in 1986-87 were represented by
incoming new students.

Full Tt Provided by ERIC.
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4. LEP students in district: 1973 (Based on 1991 Data BICAL)

1973 __ Total
_99_Pre-School

Note: Only number of students in program was iven. LEP student enroliment has
increased 27% per year. There were 429 students in 1980, 775 in 1983, and
1026 in 1986.
5. Personnel involved with Pre-school LEP students:
Teachers Administratons Paraprofessional
___Tomal
_____Pre-School 4 1 5

Note: 100% time. 'Ihcpampmfessionalscmsistofomspecialmojectsclerkam
four teacher assistants.
6. Minority languages represented among students in the district: Spanish, Vietnamese,
Chinese, Farsi, Japanese, Korean, Others.

7. Country of birth : UniwdSmMexico.CcnualAmica,SouﬂlAmericaCaﬁbbean.
Otbers (reflected in the language groups above).
Nom:Ofﬂxe“meorwhomdammommuyofbirﬁxwmavnﬂabb,SO%

wmbmnmnidedwUnimdSmﬂﬂmobmak-downofomnm,mﬂecwdin
the data on "language first leamed” question.

8. SES level of students in the district: Upper to middle income. This is largely a
professional, educated community.

mcityofkvimishumdinamyhighmmandmeinmofmc
mﬁ&mﬁmmelmansmamdsﬁnnaﬁondamgc%niﬁmd . 23.6%
had an income $25,000 - $34,999 and 24.8% had an income $35,000 - 9,999.
9. Parental information (pexceat): insufficient data .
_ Occupation: ___Laborers ___Skilled workers __ Professional
Education: ___ Lessthan HS ___ HS graduates _44.7 College grads
Income level: ____ Below poverty

Note: Another 28.3% of the residents completed 1-3 years of college. The level of the
education of the residems of Irvine is very high.

©
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Dmipﬁmof:See#lhndm
Student activities:
Student personnel service:
Library and media program: Cunpnmminaeasinglybdnginmdwedinm
it cational activit
Athletics:
Community relations:
Comunitydmmisticszkefeno#i,#m,and#ll
Program Features
Theoresical Framework:

Recogntizesmeinpmmeofemiyclﬁldmodedumﬁm.wimmappm&h' i
both Piageti andVygouﬁanapgmches,mdcnhamedbymemmmdicsmd
practices. Inaddiﬁon.mﬁvaﬁmshaﬁ‘ecﬁwandphysicalfmsmmmedasvery
important to the learing process.

Goals and Objeciives:

The primary goal is mmblhhanmﬁﬂmﬂymmﬁmmmdeﬁgnedmpmvem
school failure. mmmmmpmm*amfuﬂydesigmdehﬂdhood learning
environment in which mbemulwdtoachievemm,mmial.hngmse,
affective and inseliectual to achicve literacy skills, acquire a second language
andmogmssswcessfullyinmememenmy school years.”

Information on LEP Studenss in program:
10. Number of LEP students in program:



11. Minority languages represented in program:

Spanish 18.3%
Vietnamese 10.8%
Chinese 10.8%
Farsi 12.9%
Japancse 15.1%
Korean 14.0%
Engligh 15.1%
Others 32%

Note: Although 15.1% of the population have English as its first language, these
children are not proficient in English due to both parents conversing in English as
their second language (cross-cultural marriages).

12. Countries of birth represented in program:
Of the 44 students, S0% were bom in the United States. The first language is a
good indication of the country of birth, with the exception of those children.
13. SES level of students in program compared with district:

Note: Data on commumity suggest that LEP students are from families that are largely
Amgenmbadmspankchﬂ&wmﬁmfnniﬁuwmﬁwinmhﬁve
isolation from the rest of the community.

Program Characteristics
14, Extensivencss of program:

_X_ District-wide program (Program serves several schools)

—. School-wide program (All classes at & school contain LEP students in
program)

— Partial school program (A partion of the grades participate in the
program)

X _ Self-contained instruction (All instruction is provided in the classroom)
_X  Ungraded (Many age levels frequently in the same instructional setting)
__ Graded (Students of same age always in the same instructional setting)

___Pull-out instruction (LEP students receive some instruction outside the
classroom)

. Other
_3-Syearold Grade level(s)/within a school (include grade levels)

ERIC
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15. How English language development is provided: detailed in note below
_X ESL instruction (Formal ESL instruction is provided as a scparate
- ional period)
___ Engligh language development instruction

Sheltered English (English proficiency is developed using English as the
- Mmfmmﬁﬁmwﬂmﬁbhmm%m) =

_X_  Integrated English instruction (English development is integrated into

content instruction)

__ English immersion (Teachers are flueat in students' native language(s), but
instruct only in English) ‘

___. Computer support (Some English is taught using CAI)

_X Individualized instruction (TEPs are developed for individual students and
formulate the basis for developing English proficiency)

_X_ Special extbooks/instructional materials are provided (for example, AGP Holt
Math program, Houghton Mifflin Series Reading Program, ELEPS)

— Literature based program

— Onher (please describe)

Note: The p offers throe language strands: primary, sheltered and mainstream.
In the of the Project Evaluator, language is "as thoroughly sheltered as” any
he has seen. The ing is & consequence of its intense matenal-driven nature in
which all conversation is centered on 8 tangible present reality” (the materials) with
linguistic }eaming and conceptual leaming occutring together.
16. Target content areas:
_X_ Mathematics
Goal: Achieve early comprehension of numerical concepts and the development of
math readiness.
Objective: Annual improvement in numerical concepts and math readiness as

evidenced by a post-test median score that will be 5 Percentile Ranks (PR)
higher than the pretest median PR on the Test of Basic Experience (TOBE).

_X_ Language Acquisition

Goal: (1) English competency ia listening and fluency in and the readiness
for developing writin :3 mdingshslls(z) students with native
language instruction for overall de 3 students acquire native-
like English fluency by integration regular classroom (4) second language
fluency acquired by monolingual anglophones via immersion education.

Objectives: (1) In two years, LEP students achieve level of proficiency in oral
English equivalent to native-speaking English peers as measured by the student

S
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Oral Language Obscxvation Matrix (SOLOM) (2) Show an improvement in
arts skills and reading readiness by a post-test median score that will
be 5 Percentile Ranks (PR) higher than the pretest median PR on the Test of
Basic Experience (TOBE).
X Social Studies
Goal: not stated explicitly but similar to the language acquisition part. In the
mmm& into the language instruction and related

activities are i daily routines.

Objective: Implicit in the programis the well-adjustness of the child in a normal
classroom.

— Lﬁ\mm

Goals and objectives:

X_ Science

Goal: not stated explicitly but similar to the language acquisition part. Inthe
msnm.scm‘isinmpdmghehngmginmnnmmdmhwdam“ms

Objective: Implicit in the program objective is that child acquire common body
jgascienloﬂmowledmmasmbemadyfmenuyinmmalﬁxﬁagamn

X Music

Goal: not stated explicitly but similar o the language acquisition part. In the
program, music is integrated as part of daily activities.

Chjective: Implicit in the program objective is that child develops ability o

X Arn

Goal: not stated explicitly but similar to the language acquisition part. In the
program, art is integrated as part of daily activities 4

Objective: Implicit in the program objective is development of the child's artistic

17. Affective and developmental arcas:

Motor Development:
Goal: Provide purposeful activitics t0 achicve requisite manual skills required
for writing and reading, and more broadly success in everyday life.
Objective: Average hnpuwunwtcfm&yearin motor development as

measured by the Observation klist (OCL) and class observation.
Sensorial Development:
Goal: Promote sensorial development through experiences that will provide
foundations for intellectual growth.

Objective: Average improvement of 30% per year in motor development as
measured by the Observation Checklist (OCL.) and class observation.

Q Iz
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Affective Development:
Objective: infonmation not available

Note: Integral to the approach in this program is the assumption that “or-task
students are the only ones who learn.” Teachers monitor the student's inner
mﬁuﬁmmmtzymnmm@qm‘mmam
student’s behavior. Stadeuts are encouraged % leam by having the entire program
being maserials~driven. - matenials arc in languages, and the materials
are based on ) of interesting and motivating materials which
promote optimal levels of development.

18. Salient and unique features (list the features that distinguish this program and
contribute to its uniquencss):

This program is one of tremendous completeness in every phase in its planning and
execution. Its abundance in resources is evident from the instructional materisls, the
eavironment, the ratio of instructor to student, and the training of the staff. Just as
impressive i its overall structure and its framework. It addresses as best as it can with
every face’ of early childhood education, and sets goals nothing shost of complete
integration of the students into the beginning for academic success. The
program iy "material driven” to a degree far the usual bilingual program. The
language is thoroughly sheltered, and the program is fully individualized.

19. Trends and future agenda - emerging themes:

It is evident that for LEP students and/or at-nsk children, the eartier the identification and
intervention, the more likely the success of these children in their education.
Since it is rare for LEAs to conduct childhood programs for this population, it is all
the more important to address these issues. Aside from the obvious benefits to these pre-
school LEP children, it may be that from a budgetary point of view, carly childhood
program may be 2 better fong-term investment. The second issue is the transition from
carly childhood pmgramno&ebegimin%gmdcs. Studies to identify model transitional

progrnums are undexrway. The program at Irvin may serve as an exemplary model for
mm&mm&kmammmzt ey
Curriculum Characteristics:

Not:',ﬁ:le The CWgnisbasegnfmmw conditions: (1) enu-ychmggisﬁcsof

child; (2) subject matter area; (3) appropriate language to insure comprehensibility; (4)
readiness of child at a parté time juncture for a perticular experience. The alignment of
these four structaral conditions for each individual child is the key to this program. The
program is fully individualized. The Curriculum Design is shown below:

Language Strands
Levels of English Primary Sheltered Mdinstream
Proficiency Language English English
Pre- Readmg ESL Music, Art, PE
Production Social Studies
Math
Science

Full Tt Provided by ERIC.
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Levels of English Primary Shelsered Mainstream
Proficiency Language English English
Earl chhng ESL Mausic, Art, PE
Pm({ucﬁon Social Studies Math
Science
Speech Re&dmg ESL Music, Art, PE
Intermediate Reading En'mmgﬁsh Music, Art, PE
Fluency Math -
Social Sﬁ‘;a Science
Full Reading Music, Art, PE
Fluency Math
Science
Social Studies
Reading
20. Number of classes offered :
— Total
4 Pre-KtoK+
—.. Elementary
__ JHSMiddle
- HS
_ Vocational
__ Alternative:
Others

21. Types of classes offered:

— Language - Mode of delivery:
Whole language:

X ESL

... LEP English

_X_ Social Studies

_X_ Mathematics

X_ Science

— Reading

X Music

X An

. Business

. Other

0 14
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22. Materials used in cumiculum:
_X_ Special collection of problems (¢.g., practical math problems)
_X_ Guides for teachers
_X_ Manuals for students (c.g., style manuals in writing)
_X_ Special library collections
_X_ Other - extensive collection of bilingual materials, ¢.g. language materials are
in both the child's first language and English.

Note: The smouat and quality of the materials are very extensive by any standand. It
is not possib’e to list all of them in this protocol. Refer to evaluation report for a

detailed licdng.
Student Characteristics and Performance
Student Characteristics:
23. Population of students from which selection is made: See note below
Math: The entire student body including LEP students
All LEP students
Writing: The entire student body including LEP students
____AllLEPstudents -
Reading: ____ The entire student body including LEP students
All LEP students
Speaking: The entire student body including L EP students
All LEP students
Listening; The entire susdent body including LEP students
AN LFEP students
Social Studies:
____- The entire student body including LEP students
____ AULEP students
Language Arts:
____ The entire student body including LEP students
All LEP stundents
Science: The entire student body including LEP students
All LEP students
Affective The entire student body including LEP students
____  AULEP swudents

Note: The 99 students were self-selected by the parents. The children come from
seemingly stable home environments. Only 1 out of the 90 reporting is from a
1-parent home. The mother stays home in 83.3% of the cases.

[
1
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24. Selection methods and entry requirements: sce note below

Math:

Writing:

Speaking:

EEEEEEREE

R Random sclection from population

Selection by teachers and/or administrator
Additional requirements (¢.g., 40% or lower in stand.tests)
Random selection from population
Selection by teachers and/or administrator
Additional requirements (€.g., 40% or lower in stand.tests)
Random selection from population
Selection by teachers and/or administrator
Additional requirements (¢.g., 40% or lower in stand.tests):
Random selection from population
Selection by teachers and/or administrator

Additional requirements (¢.g., 40% or lower in stand.tests)

Listening:

]

Social Studies:

Language Arts:

Science:

Affective:

RN

Random selection from population
Selection by teachers and/or administrator
Additional requirements (¢.g., 40% or lower in stand.tests)

Randoun selection from population
Selection by teachers and/or administratos
Additional requirements (¢.g., 40% or lower in stand.tests)

Random selection from population |

Selection by teachers and/or administrator

Additional requirements (e.g., 40% or lower in stand.tests)
Random selection from population

Selection by teachers and/or administratos

Additional requirements (e.g., 40% or lower in stand.tests)
Random selection from population

Selection by teachers and/or administrator

Additional requirements (¢.g., 40% or lower in stand.tests)

Note: ThepmgmmconsistsofwclﬂldmnofagﬂAorSinﬂwlwinUniﬁed
School District with English language difficulties. Due the instability of the
room situation in a crowded School District, the location of the program was
moved around resulting in the need of some of recruitment for participants.

ERIC
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25. Control group for comparison: se¢ note below

Math: ___Yes ___No
Writing: - Yes ___No
Reading: __Yes____No
Speaking: —— Yes _No
Listening: ____Yes ___No
Social Science __ Yes _ No
Language Ants: ___ Yes ___ No
Science: ———Yes ___No
Affective: —— Yes __No

Note: mispmgmmusesﬂ\cGapRmﬂmEvaluaﬂmModeldevdopedbyRMC

Cmmnmmwmmbiﬁnguﬂw 'l'hismdelmumﬂmlmgimdinal
data be collected for two groups: a treatment group and a mainstream
comparisoa group. The goal is to reduce the gap between these two groups as the
treatment progresses. Success is defined as that no gap exists between these two
groups at the end of the treatment. Itrmnimgexmdtc ic measurement of the
?ammpdmeamoumofdwini gap which has been closed as the treatment is

Results on the Irvin program is available for the three years: 1987-88, 1988-89
and 1989-50.

Student Performance:
26. Length of supporting data:

—_. Two years
_X__ Three or more years: 1987-88, 1988-89 and 1989-90.

27. Evaluation Effectiveness:

X Comparative data: mainstream group

X Longitudinal data (e.g., TAP score of LEP students)
— Objective standards (standandized tests or state tests)
X Subjective standards (e.g. teacher evaluation)

__ Other (e.g., library request frequency)

28. Length of time in program: three years

29. Educational outcomes: Test of Basic Experience (TOBE) 2 from CTB/McGraw-Hill
was the measuring instrument. TOBE 2 1s composed of four tests, one subtest in
each of the area of language, mathematics, science and social science. Each test
consists of 26 items, and is administered orally with the student selecting the
pictorial response. According to manual, TOBE 2 is designed to "measure the
differences in children's awareness of the world around them.” It should be noted
that TOBE 2 was designed for use with kindergarten students. Although the

17



children in this study were younger, no other appropriate instrument of comparable
quality was found. in addition, the test items in each area matched well with the
instructional activitics and objectives.

_X Gains in English proficiency

_X_ Gains in academic performance: The methodology is the gap reduction

model of RMC Corporation, i.e. outcome is judged relative to the performance
of a criterial mainstream group of comparable students. The results is presented

in tabular form (N=33).
Year
Statistics 1988-89 1989-90
Language: Mezan 52.03 67.00
SD 2491 2131
Math: Mean 54.33 7225
SD 22.18 18.58
Science: Mean 53.85 72.67
SD 27.54 22.07
Social Science: Mean 47.15 70.00

30.66 22.14

SD
At the end of the first year, the project students exceeded slightly the average of
mmm(mmmmmmbla)mhngmgmmm&csmd
science, and slightly below the average in the arca of social science. At the end of the
mﬁyeu,dwpmmmmmmdeﬂﬂwmofmﬂmm
students (represented by norm tables) in all content areas.

Longitudinal results on the TOBE subtests broken down by primary language
are of interest. However, it should be noted that the sample size is small in several
languages (N=2 or 3).

Language Math Science Social Science

Primary  Statistics 88-89 89-90 88-89 89-90 88-89 89-90 88-89 89-90
Language

English: Mean 58.89 68.06 60.78 73.55 63.33 73.21 54.56 77.06
SD 24.60 18.56 21.90 13.02 24.25 19.60 26.16 17.41
N 9 8 9 20 9 19 9 18

Spanish: Mean 87.00 63.15 82.00 62.39 87.33 69.75 88.00 65.31
SD 15.13 27.43 8.66 2838 1290 20.75 15.72 20.60
N 3 13 3 13 3 12 3 13

Chinese: Mean 68.00 49.00 66.50 5022 72.00 60.67 77.50 58.50
SD 2.83 2057 636 25.15 424 2258 3.54 2343
N 2 9 2 9 2 9 2 8

Japanese: Mean 44.42 67.40 50.83 73.64 55.33 67.20 43.75 64.07
SD 21.59 13.81 22.31 1153 22.61 22.69 28.67 22.15
N 12 IS 12 14 12 IS 12 IS

x 18
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47.50 51.33 50.50 37.08 45.50 42.75 25.00 43.08

Farsi: Mean
SD 10.61 23.31 495 14.04 20.51 24.93 33.94 22.76
N 2 12 2 12 2 12 2 12

Korean: Mean 32.00 40.00 36.00 5227 18.83 43.82 21.33 38.73
SD 20.27 17.27 14.71 16.90 17.82 16.51 17.55 17.93
N 6 11 6 11 6 11 6 11

Viet Mean 74.00 57.50 66.00 04.40
SD 16.84 16.47 8.72 16.76
N 10 10 10 10

It was noted that the data here dealt with two different samples with the 34 students
from 1988-89 included in the 88 students in 89-90. The groups with large sample size
(English, Japanese and Korean) from 88-89 scem to have made excellent growth. In
the 89-90 group, the best performing group was the Vietnamese, followed by the
English, Japanese, Spanish, Farsi, and Korean.

30. Affective and developmental outcomes:

No objective measures were used. The conclusion is based on the teachers’ record
on the Chservation Check List (OCL.), which included records of development of motor
skills and control of movement in activities involved in daily life and observations on
sensorial foundations for intellectual The subjects secemed to have

in an environment which was child-centered (c.g. fumitures and utilities
were scaled down to their size) and fully individualized with a abundance of structured
and organized materials for explorasion and instruction.

Instructional Features
31. Instructional strategies:

___ "Regular” classroom instruction (with no specialized instruction)

X Team teaching (Two or more teachers/aids are responsible for instruction in
the same classroom)
Peer teaching (Older students with more English proficiency work with
LEP students to provide transiation)

—_ Cooperative grouping (Instructional activities require that students
coilaborate to produce a common product)

_X  Individualized instruction (IEPs and other strategies are used to
individualize instruction for students)

_—__ Language experience apgmch (Reading, writing, speaking, and listening
are taught interactively, building on stmints’ expeniences as basis for

language learning experiences)
~X_ Small group instruction (Students are for instruction along with
varying criteria which are i ional related)

— Labomtory instruction (Students are provided varicty of environment in a
single Iaboratory for leaming skills and content. e.g., computer-assisted-
instruction)

___ Community resources (Resources from outside the school, including

volunteers, are tapped to provide instructional support)

___ Other

Q
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Note: The instruction is child-driven as the child sets the order, the pace depending on
his/her interest. The teacher’s role is to be encouraging and to help the child to
transform himself/herself. This program is child-centered and fully individualized.

32. Plan design:
— Overseecing committees
_X_ Staff development and activities for teachers (e.g., teaching strategies)
— Relevance to other curriculum areas
—__ Shared responsibilities (among all segments: teachers, adm,, etc)
_X__ Timeline for goals to be accomplished - three years of individualized instruction
33. Leamning skills and strategies: not .ipplicable
____  Metacognitive strategies
____ Critical thinking skills
Student-self evaluation
Test-taking strategies
Research skills
Note: The pri skill developed in this program is that of classification. Extensive
ials were used to help the child to understand the concept of a "variable" and
inhmmgdﬂwmmﬁmdvmbmmﬂwcﬁﬁmmmwof

Instructional personnel:

34. Training and support:

_X_ Teachers are trained in language development techniques
— Teachers hold state certification for teaching LEP students

X Staff development is provided program staff in latest research and
methorfologies

— Staff development is regularly provided for mainstream teachers in language
development strategies

_X_ Teachers are provided planning time during the school day
X Instructional aides (bilingual 1As assist teachers in the classroom)

Note: Extensive training was provided to the teachers with a preservice component and
an inservice component. The goal was to "provide staff training which will
increase staff capacities to effectively support LEP students in achieving all the
objectives.” In the preservice component, the Project Director taught a number of
university ievel courses, and the inservice was provided in the internship course on
project implementation. The preservice courses concentrated on the use of
manipulatives in understanding mathematics, in achicving literacy skills in language
acquisition, in establishing sensorial foundations for reading and mathematics, in
promoting motor and cognitive development . This totaled 500 hours. Twelve
university units were given by U.C Irvine.
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Support Components

35. Staff characteristics:
— . ESL or bilingual certificated
_X_ Speaks language of LEP students
X _ Continuing inservice training
36. Staff incentives:
—__ Monetary compensation
_ Workload compensation
__ Salary schedule inducement for graduate course
_X_ University credits or program certification
37. Student support:

Bilingual counselors
_X_ Bilingual secretaries: one

38. Parental involvement: no information

____ Parent advisory committee
____ Parents as volunteer
_____ Evening ESL classes for parents
____ Teacher-parent conference
____ Home visits by bilingual liaisons
——_ Open house

Other

39. Community involvement: none
— Social service agencies
— Volunteer groups
Other

40. Curriculum and instructional support:
Library materials
Media equipment (computer, video tapes, etc)

Note: Extensive materials were developed and organized in such a fashion to promote
in the child his/her awareness of "criterial sensory characteristics such as size,
shape, texture, weight, height, length, pitch, loudness, duration, tone color,
intensity, hue, etc.” The distinctiveness of these materials is their richness in

heg:sgmeclﬁldtoundersmndﬂwcomeptofa"vmiablc"mdinpmmoﬁng

understanding of the interaction of variables and the critical ability of classification.

Full Tt Provided by ERIC.
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Mainstreaming and Integration:

4]1. Time required befare students are mainstreamed into regular classroom: three years

42. Procedure and methods by which LEP students in program are integrated with
the student body: none. As a preschool program, these students progress in a
normal fashion to kindergarten.

43, Follow-up achievement data on LEP students after leaving program: data not available
astheﬁrstgmupofsmdmtsmjustbeginningtomﬁlinmcmainmm
classroom.

44. Procedures by which LEP students add English reading prior to redesignating to FEP
status: none as pre-schoolers, they naturally enroll in kindergarten..
45. Procedure/Criteria for redesignating from LEP to FEP status: none as pre-schoolers,
theprogmmwasdcsignﬂ?mFEPmapuiodofﬁme)em.
Funding

46. Source and history :
_X_ Funded by Title VII
_X_ Supported by state and local funding - Irvine Unified School District
— Supported solely by state and local funding, but previously funded by Title V
—— Supported by special state funding
—— Supported by other federal funding
X Collaboratively funded by two or more agencies or sources

47. Amount of funding:

Approximately one third of the cost is born by Title VII while the Irvin Unified School
District underwrites the other two thirds.

Year Tite VII H{IAY))
1987-88 37.32% 62.68%
1988-89 33.80% 66.20%
1989-90 32.34% 67.66%

Only dollar amount was given for the 1989-90 school year, with $208,480 coming
from Title VII and $436,209 coming from IUSD with a student expenditure of $6,512.

o | 2 2
“ERIC

Aruitoxt provided by Eic:



METRO Center Site Descriptive Protocol

Nogales High School, Nogales, Arizona

March 1992

School District Context:
1. Locale:

Region:  Southwest

State: Arizona

County:
Located in a region of rapid growth on the border between the United States and
Mexico- 1990 Census show 22,000, an increase of almost 10,000 since 1980.

The sister city Nogales, Sonora, Mexico has & population of over 250,000; a
growth of almost 100,000 since 1980.

2. Number of Students in District:

___ Over 100,000
50,000 - 100,000
25,000 - 50,000 -
_X_ 5,000 - 25,000
____Under 5,000

3. Number of schools/level:

__ S5 Elem (including K)
__2 Middle/JHS
__1 High schools
_ 1 Vocational
_____Altemnative

Others

N
)
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4. District enrollment:
6000 Total
_____ Elem (including K)
__ Middle/JHS
1800+ High schools
____ Vocstional
100+ Altemative
____ Others
5. District personnel: Teachers . fessional
___ Total
____Elem (including K)
__ Middle/THS
100 High schools 88 3 9
__ Vocational
5 Altemnative 3 1 1
Others

ar——

6. LEP students in district:
Total

_____Elem (including K)
____ Middle/THS
850 High schools: 40 - 45 % LEP
___Vocational
____ Altemative:
Others

Nom:mmtoﬂﬁPsmdenﬁsulculamdfmmi&&

7. District personnel involved with LEP students: no data

Teachers Administrators Paraprofessionsl

_____Total
____Elem (including K)
__ Middle/JHS
_____High schools
____Vocational
__Altemative

Others

PN

Note: include percent of involvement (¢.g., quarter time, 50%, etc): data not available

ERIC <
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Student Teacher Ratio =27 to 1 in Nogales High given in report.
A number of teachers must be part-time, because 1800 students with 88 teachers
yields a STR of 20.5.

8. Minority languages represented among students in the district: Spanish

5% Anglo (white) and 1% black, Asian, Indian and others. .
ThemgjmityofmgsmdcmsenmingmemOdsymm(K-u)formeﬁmumem
monolingual Spanish speakers.

9. Country of birth : Data not available

Number of Students
United States
Mexico
Central America
South America
Caribbean
Others (reflected in the language groups above)
10. SES level of students in the district:
31% of the families in Nogales have incomes below the poverty level,
Based on: Information not given in the report.
11.  Perental information (percent):
Occupation: laborers ___skilled workers _9 professional
Large numbers are skilled workers.

Education: ___ Jessthan HS ___HS graduates __12 college grads
51% of the parents have completed 12 years or less of schooling

Income level: _31_below poverty

12. Other pertinent information about the district:

Standardized test achievement: _ X  Below _ Approx. same ____ Above
Consistently below the national norm i the basic skills area.

Artendance rates: 97.5% (100 day report, 1990-91 school year)
Mobility rates: no data

Retention rate: 91%

Career (%):

Abour 15 Enter workforce right after graduation
Eewer than S Joined armed forces
Qver75  Trade school, college or university

Honor program: :
Intemational Baccalaureate program for the academically gifted students

to
[
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Student recog: ition programs:
VIP (Very important Apache) and Student of the Month
Enrichment programs (e.g., art and music): No data available

Bilingual program: extensive
Business: Typing for monolir.;ual Spanish speaker
Bilingual Secretarial Skills
ESL L I1, Il (3, 2 and 1 hour of English class respectively)
LEP English L, I, Il

Spanish:  Inm. Baccalaureate Eng IIT and IV for the Spanish native Speakers
(sbA?u)xishuvmamn-emphasismEngushobjecﬁm

msmzw‘m History, American History in Spanish for ESL Students
World History, American History in Spanish for LEP Students

Mathematics: Pre-Algebra, Algebra I, Algebra I - in Spanish for ESL Students

Science: Biology I ia ngsh’ for ESL students
LEP Biology for LEP students
Counseling: Two fully Bilingaal Counselors

Library: Material purchased for monolingual Spanish speakers and LEP

Reading: Bilingual reading ‘ugemhst ist offers 1 class on IBM Computer
Rje‘txd.i‘n“gAI Lab for ESL students.

Student activities: $130,000 budget for coaches and club sponsored addendum at the
high school level; one part-time Assistant Athletic Director; clubs
such as the French Club, Computer Club, Key Club, etc.

Student personnel service:

Four full time counselors, one school nurse, two part-time student
advocates and one full-time drug education instructor; career center
provides career information, guidance information regarding
colleges, financial aid information and computers for student use.

School improvement activities:

Professional days for teachers to attend workshops or visit other
schools; continuing education through college courses; inservice on
curriculum matters

Library and media program:

$42,000 budget with over 35,000 volumes or more than 19 volumes
per student; audio-visual specialist

<b
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Athletics: no available data
Community relations: no data
Community characteristics:

Tz major sources of employments are tourism, export and impart
background in community, with the family unit an integral part of
the fabric, Community pride is very high.

Program Features
Theoretical Fromework: Curriculum designed to accommodate all students.

Mission Statement: "We belicve that all students are capable of leaming and can be
successful. We believ that all students need the opportunity to succeed and to have the
opportunity to make choices. We believe that all students can leam to be responsible,
leamn self-respect and respect (or others. We believe that all students are capable of
problem solving and have the ability to become leaders as well as followers.

We believe that teachers cause leaming. We believe that teachers are a positive influence
in the lives of students and can help them acquire self-confidence.

We believe that Nogales High School can and will provide & positive atmosphere for
leaming that will enable every student to have a basic foundation of acadenuc skills. We
belicve that through a challenging and diverse curriculum, Nogales High School will
provide equity to all students.”

Goals and Objectives:

One of the major goals of the District is that standardized achievement test scores
forall students will be at or above grade level.

Information on LEP Students in program: 40-45% LEP in district.

13. Number of LEP students in program: Insufficient data
Total
— Pre-KtoK+
— Elementary
__ JHS/Middle School
850 HS
___Vocational
—__Altemative
Others

————

14. Minority languages represented in program: Presumed to be the same as
Question 8.

o 2 7
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15. Countries of birth represented in program: Reflected in #8
Program Characteristics
16. Extensiveness of progam:
District-wide program (Program serves several schools)

m-wﬁrmm(mmmmmodmmm;nmmm
program); All grade levels in Nogales High School

___Partial school program (A portion of the grades participate in the program)
Self-contained instruction (All instryction is provided in the classroom)
Ungraded (Many age levels frequently in the same instructional setting)
Graded (Students of same age always in the same instructional setting)

Pull-out instruction (LEP students receive some instruction outside the
classroom)

__ Other
9-12 Grade level(s)/within a school (include grade levels)

17. How English language development is provided:

-X_ ESL instruction (Formal ESL instruction is provided as a separate
instructional period)
— English language development instruction

— Sheltered English (English proficiency is developed using English as the
medium for providing comprehensible content area instruction)

— Integrated English instruction (English development is integrated into
content instruction)

be |

—. English immersion (Teachers are fluent in students' native language(s), but
instruct only in English)

... Computer support (Some English is taught using CAI): One class on IBM
Computer Reading L AB for ESL students

— Individualized instruction (IEPs are developed for individual students and
formulate the basis for developing English proficiency)

— Special textbooks/instructional materials are provided (for example, AGP
Holt Math program, Houghton Mifflin Series Reading Program, ELEPS)

—-_ Literature based program
— Other (please describe)

g%y
w
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18. Target content arcas:

X_ Math

Goals and objectives: Snﬂmmwiﬂgpﬂmeminavaﬁcty
of arcas.
(I)Demnsmmlmtomwafsngwthasevidcnmdbysmndmdimdmst
scores.
(2)Dunmmﬁmappﬁcadmofmaﬂnmaﬁcalmsmwithatbastm%
ACCUTACY.

X_ Writing -

Goalsandobjecu’mAnsuﬂmtswﬂlinausewﬁﬁngddl}s » .
(I)Im;mvcwﬁﬁngsldllsttmughanimmedemphsmonwnnngmvmcs
across the curriculum.

a)mmkmmmammmmm(mipﬁmemmy,
narrative andpetmasivc)whcnapmmm.

_X  Reading

Goals and objectives: Smdentswillimmasemadingabilitidthmugh
implmntaﬁnnd‘readingmtheamiaﬂnm
(l)hmeasestandudimimmbylgmdekvdﬁyw.
2 Meet District mandated reguirement of achieving 9th grade level or test
scores of 40% or higher.

_%_ Spesking

Goals and objectives: Students will be able to communicate using English
with average ﬂuencyasmmamdmnaﬁvcﬁnglishspcakas

(1) Encourage to speak English daily during classroom activities.
(2) Encourage to speak English when engaged in non-academic, affective
activities with peers and teachers.
_X_ Listening
Goals and objectives: Smdents will increase their formal or cognitive
listening skills
(1) Increase TAP scores in all arcas
___ Social Studies - none
Goals and objectives:

___ Language Arts - none
Goals and objectives.

____ Science - none
Goals and objectives:

[ Qv
w
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19. Affective areas:
Goals and objectives: Students will show positive participation in the areas
of responsibility, motivation, and self-concept.

(l)Responsibiﬁty-Ammddasscsmeﬁeqmdy,mwchssonﬁme,comem
class and have respect for school property.

) Sclf-omcept-lnausepoﬁﬁveparﬁcipmmmmlpmg:mandinmmd
participation in club and athietics.

(3) Motivation - Will study and get involved mare

20. Saﬁmtandutﬁquefeaﬂnesﬂinﬂwfemumadisﬁnguishmispmgmmmdmuibmm
its uniqueness):
Alargenumberofsmdcnmmmvolvedinmispmgmmwhhsevualofthckeymas
required for effective lcaming addressed. In addition, there is an affective component (o
improve the motivation and self-concept of the students.

21. Trends and future agenda - emerging themes:
ﬂmcmrkﬂmk&dmedmmmawmmxdenm.ltmapwdesmssfm
componentswillbeextcndcdtotlwmﬁmsmdmtbody. Learning from the experience of

implementing the present program, improvement and modification of the program will be
carried out.
Curriculum Characteristics:
22. Number of classes offered : data not available
___ Total
___ PreKtoK+
____ Elementary
_____ JHS/Middle
____HS
___Yocational
_ Alternative:
Others
23. Types of classes offered:

_X Language - Mode of delivery: unknown
Whole language: AP Spanish

_X_ ESL: Increases from 9 to 37 in 3 years (increase of 400% since 1988).
- _X LEPEnglish

_X_ Social Studies
- _X  Mathematics

X _ Science

_X_ Reading

_X Business

Other

———
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24. Materials used in curriculum:

». & SWW(@&, practical math problems):
A criterion math quiz
_X_ Guides for teachers
~X_ Manuals for students (e.g., style manuals in writing) : Style manuals in
ion of research papers
_X_ Special library collections : A bibliography of math materials: books, visuals
Other

Student Characteristics and Performance

Student Characteristics:
Note: For each program area - cognate and affective questions 26, 27, and 28 must be
amwemdsepmamlybxausediﬁmntappmachmmdscbcﬁmmcﬂmdsmadopwdby
the overseeing committees.

25. Population of students from which selection is made:
Math _X_ The entire student body including LEP students

All LEP students

Writing _X_ The entire student body including LEP students
Al LEP students

Reading ____ The entire student body including LEP students
' _X AN LEP students

Speaking ____ The entire student body including LEP students

_X_ Al LEP students

Listening _X_ The entire student body including LEP students
__ AlLLEP students

Affective _X_ The entire student body including LEP students
_____ ANILEP students

26. Selection methods and entry requirements for participation in program:

Math _X_  Random selection from population :. 100 from each class

_X_ Selection by teachers and/or administrator : entire school
population

__ Additional requirements (e.g.; 40% or lower in stand.tests)
Writing _X_ Random selection from population : 200 students
____ Selection by teachers and/or administrator

Additional requirements (e.g., 40% or lower in stand.tests)

Q 31
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Reading Random selection from population

Selection by teachers and/or administrator

Additional requirements (¢.g., 40% or lower in stand.tests):
score of 40% or lower on standardized tests, district reading
assessment, IPT, home language

Random selection from population

Selection by teachers and/or administrator

Additional requirements (¢.g., 40% or lower in stand.tests):
lO%cfﬂ:eLEPclamnn&mlysebcmdfmmtthnghsh

Random selection from population : representative cross-
section

Speaking

b be| b el

Listening
Selection by teachers and/or administrator
Additional requirements (e.g., 40% or lower in stand.tests)

Affective _X_ Random selection from population
~ —— Selection by teachers and/or administrator
_____ Additional requirements (e.g., 40% or lower in stand.tests)

27. Coatrol group for comparison:

Math — Yes X_ No

Writing Yes _X __ No

Reading Yes X No

Speaking _X_ Yes No : Control group is 10% of regular English classes.
Listening Yes X No

Affective Yes X No

Student Performance:
28. Length of supporting data:
__ Twoyears

_X_ Three or more years

29. Evaluation Effectiveness:
__ Comparative data (e.g., with entire student body or control group) : lacking
_X_ Longitudinal data (e.g., TAP score of LEP students)
_X_ Obijective standards (standardized tests or state tests)

_X_ Subjective standards (e.g., teacher evaluation) : frequently used
___ Other (e.g., library request frequency) : lacking; used as a part of
reading evaluation.

Note: Varies in each sub-area of program.
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30. Length of time in program: Academic year

31. Educational outcomes: Data from Nogales High attached at the end of this report.
_X_ Gains in academic performance
How measured: ITBS(TAP) scores; committee designed math quiz

Math: Scores are provided by year 1985-91.
It indicates 9.1 months average growth in 1991.

How measured: Written essays by students; Teachers' subjective report
Writing: mdydechnemwnﬁngmlcm&omwmmlm

mgeaf le showed a modest i nt. Data is
ona sampling of 200 ts out of the
population. Cmcmsimofwnmmeeismat objective of the

program has yet to be met.

How measured: TAP scores; reading requirement for graduation; library
mulaﬁonreoord; comparison of reading comprehension score for student
y.

Reading: Scores arc provided by year 1985-91.
LEP test scores are not mcreasing. However, test scores for
entire student body is increasing (13.3 months average growth).
Moving into two which incorparates critical thinking skills
and other skills such as research skills.

How measured: Teacher evaluation
Speaking: Data are provided by year 1988-91. See attached.

How measured: TAP scores; teacher developed listening test

Listening; Scores are provided by 1987-91(pending).
There is an indicatic of increase in overall scores. The average
score on teacher dev eloped test was 24.98 out of 40 in 1989 and
24.52 in 1990. This is considered as a sign of an improvement
due to an increase of number of LEP and ESL student
population. Teachers felt that the Speaking and Listening
programs should be combined.

32. Affective outcomes: ,
How measured: Baseline data; ITBS scores
Attendance rates: Increased by 2.9 % (94.6% in 1989-90 vs. 97.5%

in 1990-91)
Drop out rates: Decreased by 2% from 11% down t0 9 %
Honor roll: 41 additional students in first semester of 1990

(250 students in first semester of 1989-90 vs. 291
students in first semesm_of 1990-91)

Graduation rates: Projected to increase from 328 in 1990 to 360 in
1991 for a net gain of 32. Percentage rates of
ion are 94.5 % (328 out of 347) in 1990
;egsl‘g 97.3 % (360 out of 370) for an increase of
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Instructional Features
33. Instructional strategies:
_X  "Regular" classroom instruction (with no specialized instruction)

_X_ Team teaching (Two or more teachers/aids are responsible for instruction in
the same classroom)

_____Peer teaching {Older students with more English proficiency work with
LEP students to provide translation)

___ Cooperative grouping (Instructional activities require that students
collaborate to produce a common product)

____Individualized instruction (TEPs and other strategies are used to
individualize instruction for students)

Language expericnce (Reading, writing, speaking, and listening
are aught interactively building on students' experiences as basis for
language leaming experiences)

Small group instruction (Students are grouped for instruction along with
varying criteria which are instructionally relased)

_X_ Laboratory instruction (Students are provided variety of environment in a
single laboratory for leaming skills and content. e.g., computer-assisted-
instruction)

___ Community resources (Resources from outside the school, including
volunteers, are tapped to provide instructional support)

Other
34. Plan design:

X_ Overseeing committees

_X_ Staff development and activities for teachers (e.g., teaching strategies)

—X_ Relevance to other curriculum areas

_X__ Shared responsibilities (among all segments: teachers, adm., etc)

_X Timeline for goals to be accomplished

35. Leaming skills and strategies:
— Metacognitive strategies
__Critical thinking skills
_X  Student-self evaluation
_X_ Test-taking strategies
— Research skills

Instructional personnel;

36. Training ana support: insufficient data

___ Teachers are trained in language development techniques

_X_Teachers hold state certification for teaching LEP students
Staff at NHS are encouraged to receive an ESL or Bilingua. certification.
Thirty-six out of 82 classroom teachers are bilingual or certified.

©
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—— Staff development is provided program staff in latest research and
methodologies

__ Staff development is regularly provided for mainstream teachers in language
development strategics ‘
— Teachers are provided planning time during the school day
— Instructional aides (bilingual IAs assist teachers in the classroom)
Remark: "The Nogales School administration provide ample opportunitics
Mmﬁwmmch%"wmgm&m&y,thefm the
school year and throughout the school year.

Support Components
37. Staff characteristics:

—X__ ESL or bilingual certificated
—X__ Speaks language of LEP students: Fourty-two teachers speak Spanish.
—X__ Continuing inservice training

ERIC
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METRO Center Site Descriptive Protocol

Central Elementary School, San Diego City Schools, California
March 1992
School District Context:
1. Locale: Southwest
2. No. students in district: over 100,000
3. No.level of schools in district: 112 Elem (including K)/19 Middle/JHS 1 k-12/4 4-12
4. Total No. LEP students in the district: ____(based on 1991 data bical)

Total LEP Enroliment/1987 - 16,069
Total LEP Enroliment/1988 - 17,265
Total LEP Enroliment/1989 - 19,402
Total LEP Enrollment/1990 - 22,321
Total LEP Enrolilment/1991 - 25,035

5. Perceit of total student population in the district who are LEP: 20.7%

6. Minority languages represented among students in the district: Spanish,
Vietnamese, Laiotian, %ambod.mn, Filipino, Hmoug, Chinese, Farsi, Japanese, Korean, Samoan,
Ambic, Portuguese, other.

7. Foreign Countries represented among students in the district: reflected in the
language groups stated above.

8. SES level of students in the district: Reflects the variety found in large urban settings.
For students at this school, their community is described as having a 94% mobility rate, and
economically deprived (June 19, 1991 camespondence from principal, Louise Martin).

9. Other pertinent information about the district: The district is located in a large urban
area, 25 miles from the Mexican border. It has experienced years of integrating the children of
Immigrants, sometimes in the U.S. illegally. The district has been recognized (nationally) for its
bilingual education programs and for the leadership it and surrounding distiicts have provided to
the rest of the country in programs for Spanish-speaking LEP students, as well as those from other
minority language backgrounds. A recent event which attracted large numbers of other language
groups to the district was the location of one of the first major Southeast Asian relocation centers at
the nearby Miramar Marine training base. This contributed in large, the growing numbers of
Vietnamese, Cambodian, and Hmong children in the district.

The district has implemented a desegregation plan, which created a number of t schools, as
well as a varicty of organizational variations. As a result, school district personnel were used in
mﬂdmnmgmmﬁondpmmdeﬁmmmmemdmﬂdim

t population.

10. Pertinent information about the site: Central Elementary School is Icoated in east San
Diego. The neighborhood is described as a "mix of single-family dwellings, apartments, and
commercial homes.” Tae school site is 61 years old, onginally designed to accommodate 350
students, instead of 1104 (tased on 1991 data) that it currently serves. The building includes an
auditorium (also serves as a classroom and the library/media center), a cafeteria, nurse’s office,

1

ERIC 36

Aruitoxt provided by Eic:

PR



and administrative offices. There are 15 classrooms located on the site. While 23 of the _
classrooms are used for instruction, the other 3 are used for the teachers' lounge, counseling
mter,andmnw;thnmy%m Further, there are 23 bungalows which are located
on the peri of the playground. y, due to the large student ion, an annex is
Mmmmﬁ.immﬁﬁhMMmﬂﬁnneimgWﬂm iddle school site. The
school sitc underwent remodeling during 1991, at that time in order to help address the over-

The school began a process of restructuring five years ago. At that time, Central began an
intmsim“inﬁcmal"staﬁ‘thvcbpmntpmmm,inmdermbaginamof management.
benefit the children have been made. Budgots were reallocated to special programs and waivers to
implement innovative Their "shared management govemnance structure” has allowed
members of this community to continue a process for on-going program review and
renewal. Within this process, the school has been able to build into the school

as a way of accommodating their diverse population "within the constructs of traditi
education” (Page 3, comespondence from 2 SchcvelSectimofPioposal-chrview).
Staffbeﬁm&m"dmaﬁmasitismxﬁymnnedisfaiﬁngmcmm,ammpungmmm
them to outdated ideals that leave them forever on the outside looking in. Instead, we must create a
leaning environment that is molded to the makeup of our students, that builds upon their inherent
suengths,mdengagesmem-andmeirteachmsandpm'enm—inrich,powcxﬂn,mdmeaningﬁﬂ
leaming experiences.” :

Themhodphﬂmophymathasbeenfmmﬂawdmmughmtmismssofmcuuingms that
all children can leam and "show academic progress each year." The major goals of the academic
program include:

squality, integrated leaming experience;

estaff committed to provide an educational program to meet the student needs in order for
them to achieve at their highest potential;

*school efforts are focused on academic learning, emotional growth, and social interaction:

The school vision statement is:

In recognition of the highly diverse, highly mob:le student population, it is essential to
restructure the curriculum and school program io iniprove student achievement in reading,
language, and mathematics. Ramnn'ingshouldpmvidcmeinwnsivetimemmk.
ﬁnnishcnﬁchnentommxﬁdesanseavaﬂabkchmnlmdmm.andhelpmake
up time for students who have had no prior formal education. This restructuring should
result in improved test scores, increase student literacy in English, and enable students to
compete with all students at the middle level.

Now in the fifth year of a restructuring Central Elementary functions as a five-part
govemnance body which is responsible for site-based decision making. In other words, school
recommendations and decisions are based on consensus. The body makes changes and decisions
mnﬁmtwimBomdpoﬁcy,hgalmandwnmhnm(mbnwﬁmmobmimd).
In this & steering committee is elected. This committee includes parents, teachers,
staff, classified employees, and administrators. They report directly to the site staff. i
W'mhm@ﬁmwﬁtW&WWMm
gnment, reassignment loyment, y needs, get items that relate to
restructuring and staff reorganization. hbmwwﬁwmﬁ)mdmm,makc
recommendations for restructuring in the same areas ibed for the steering commuttee, They
have authority to make recommendations for change to the steering committee and site staff. Job-
alike groups include support staff, k-2, 3-5, classi aides and SSC (parsnts). Task committees
?clu&mtumemwimmpmsmtaﬁmﬁmne&chofmejob-ﬂikecatcgcﬁes. They report to the
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mmngcmnimemdnpamfmﬁm&mﬂmdamk,unﬁlmbm make
recommendations in areas identified by SCC, job-alikes, site staff, and others. the job-alike
they recommendations for change to the steering committee and total school staff.
m te council (SCC) functions acconding to state statute and district guidelines. It
proposes reganding the restructuring vision statement and other efforts associated with the
process. include an administrator, parents, classified staff, commumity aides, and

Central Elementary school, through the process of restructuring been able to:

eidentify new programs and activities;
«develop a new instructional model combining four alternativeprograms to meet students’

specmlueeds,
ted an alternative extended-year schedule;

«included the total staff in staff development mgxfmmcemcmiculum,mam

building, curriculum leamning styles, etc;

management, tcaching
«gained experience in assessing and prioritizing programs to maximize resources.

Program Context
11. Grade levels involved in the site: Pre-School and K-5

12. Ethnic Distribution:
(Based on data from School Profile, Area IV, April 1991)

1985-86 1986-87 1987-88 1988-89 1989-90 1990-91

Hisp. 304 26.1 27.2 33 37.5 43.5
Wh. 23.2 20.0 18.0 15.1 12.5 11.2
Af.Am. 193 21.4 21.0 18.5 22.0 17.8
Asian 1.1 1.1 1.4 22 2.3 1.8
Pac.Is. 0.0 0.0 0.2 0.0 0.5 0.1
Fil. 1.6 1.2 0.7 0.7 0.0 0.5
IndoCh. 24.3 30.0 31.0 30.0 25.1 249
Nat.Am. 0.0 0.3 0.4 0.3 0.1 0.2

Total number of LEP students at the site. Out of a total 1104 students, 700 are
xdennﬁed as limited English proficient. 23 differentlanguages are represented at this school 62%
of the students are limited-English proficient.

14. Minority languages represented at the site: ‘Spanish, Filipino, Vietnamese, Hmong.

15. Foreign countries represented among students at the site: (Mexico, Central
America, Laos, Cambodia, Vietnam),

16. SES level of students at the site: This school has & 94% mobility rate in a
economically deprived community. 8% of the students are latch-key children. 92% qualify for
free or reduced lunch and 91% of the families receive AFDC payments. Central is the second
gomest school in the district. Acconding to the school level section of proposal, some children stay

~
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home because they do not have clean clothes to wear. This school has a 94.8% mobility index ~
student transfers are constant. Manyofthcmdcntswhoenm&nmlmemmprymnewmmc
us. Asinsnigmnm.theymngmdcsZSJWS,muﬁmwimmmmfma}
education . Thiscmmityischammindbymlﬂ.ple-fanﬂlydwdhngs. Using
district criteria, 150 students at Central are considered to be at risk.

17. General Description of the nominated p m: The program that currently exists
at Central Elementary is based on a vision that all can learn, "given enough time and a
supportive leaming eavironment.:

Inrecoglﬁn’ondthehighlydimc,highlymwih student population, it isessential to
mﬁ&m@mmmmmﬂmmm&mmm
reading, language, and mathematics. Restructuring should provide more intensive time on
mmmmmmtmmwoﬂmwimamihbkmChUﬂMn&mdhclp
make-upﬁmeforsnﬂemswhohawhﬂnomfamnledxmﬁm. This restructuring
sbouldmmtmhnpmvedcnmmmm:ﬁmyinﬂngﬁsh.amimable
smdcntsmcompemwimallmdennatmemiddkm

(Taken from Part 1: School Level Section of Proposal).

Central Elementary identifics three "dari dcpamm“ﬁmntmtmdiﬁmaleducnﬁomlmodd.
These departures are designed to help reali the goal of success for all students. They include:

-mmﬁmdModd-qualmnaﬁvepmgrmmavnﬂable.desigmdmhdpmt
students' specific needs. Accordingly, studcats be their day in a home room (integrated
by ethnicity and gender) for opening activities, i @ngjmmnlwnnngAﬁu'dnspenod,
students participate ically move) to one four instructional programs: re

(English), Spanish, sheltered or transition. This instructional period is referred to as "core
time," Dtuingmispaiodmﬂentsmciveinsmwﬁonimeading (or English), math, social
studies, language, spelling, and science.

Note: During this instructional period, students receive either the district-developed Achievement
Goals Program (AGP) or an adaptation. :

Placement in the four programs is determined by student's level of Englishproficiency. In
ﬂmaﬁmmn,smdemsmmme&m?omfmﬂngﬁshhnguagcinsuucﬁmm e

arts, p.e. Once a week, students participate in a library which stresses library
skills, computers and music. This 1 hour block of period ows the teacher one hour of
“pmp ﬁme." )

«Eleven Month School Year

Staff at Central Elementary decided and to change their contracted work schedule that will
provide an additional 24 leamning days. is was done in an effort to accommodate the major

ts of the schools vision statement (i.c., additional time on task, program enrichment,
expansionandmmfmmemofmecmﬁculmn,mdmwmtdwmmcs). In this extended
school}earplan,mepﬁmaryinsmﬁmalblocks(mﬁngthemmmlsom school year) are
combined with four interim sessions. These interim sessions take the of the present 120 hour
summer school, adding 24 days of instructional time to the students school year. During interim
sessions, students are involved in an enrichment that provides assistance to students in improving
basic skills, as well as opportunities for them to apply their learning in practical situations.
Activities include both classwork and field ;:Fencnces All students attend the extra 24 days. Site
monies were reallocated to fund the additional costs

+Alternative Reading Program Adoption

4 |
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During the 1989-90 school year, 13 of the classes from the sheltered, transition, and regular
programs parti in the district's pilot reading Houghton Mifflin was selected by
teachers, as it was felt that it best met their needs. It was necessary for the school to obtain school
board permission to undertake this ion, as it differed with the district committees selection
(which adopted another program). This is critical to understand, in that, the school staff
voluntarily assumed a larger responsibility because district resources would not be available.

In terms of the schools thinking and philosophy in this area, they state that:

In particular, we need to do a better job of eliminating "failure”in the early grades and
mkﬁngmnmgexpaimsmmummmoﬂmmngnymm

The following major improvement areas, which the school will concem itself with include:

*Primary Grades - Many of the recent immigrants coming into the school, arrive with little to
mfamaleducmfmﬂcxpuiemaswuasbdngﬁnﬁwdéuﬁshm With this in mind,
the school is proposing to enforce a nongraded system, designed to give these students an '
increased amount of time to leam, pmmblgat MW Issues involved in planning this
program include the establishment of criteria for success (skills to be leamed), designing activities
mﬂmmdiffemntmﬁemmmgnybs,mdhdpingsnmtsadjustmamwmlnneandthe

environment. Within this structure, the staff is operating under an underginding premise that
traditional academic curriculum currently in use is not effective for many of the inner-city students.
It is believed that for all children to successfully meet state and district objectives, the regular
curriculum must be supplemented with altemative units (e.g., AIMS ).

In this situation, students in the nongraded classroom cluster would be evaluated and placed in
each subject area group based on leaming style, need, and lcaming experience.

Other areas to be devel include the development of students’ critical thinking skills and their
ability to apply knowledge to new, meaningful situations.

*Entry Level Class - Staff is investigating the possibility of establishing a short-term “entry
level class” for immigrant students. Over a period of 1 - 2 weeks, students would spend time
being introduced to the educational opportunities and responsibilities at Central, Further, this
period of time would allow for a more accurate and reliable placement of many of the LEP
students. In this sense, it will function as a very short-term "welcome center.”

*Special Education - Central Elementary services 45 learning handi and 60 gifted
students. To ensure that the needs of all students are being has proposed that
gifted and leaming handicapped students be integrated into the instructional program.

*Parent Education/Preschool - Staff is planning (as part of the parenting program) a
preschool for four-yzar olds, who, presumably, will one day enter Central School. This will
pmvideanmmmnitymch\rclop students readiness skills and will help promote effective
parenting skalls.

«Instructional Improvement - Through the schoolwide instructional program, the staff has
been able to strengthen several programs. First, instructional aides have received extensive
training in the reading program; in the area of skills devel a writing and thinking program
has been implemented; teachers have received training in the writing process through Writers'
Forum; a Family Math program has been implemented in Spanish and English. Further, all
students participate in 8 Wednesday Revolution Program, which is a literature-based reading
program, as a motivation for students to read for pleasure.

Q 4 U
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oLiterature Based English Am-mhpmgmmisusedinallmguhrmd
m and pmgams“ w%?mgmmss bihn iasmmm’
 PCes fine arts are c
implesne e ahet The sheliered

S B g =i

«Second Program - Central Elemm;mm School receives extra funds for the

i wmtion of the Second Language Education Monies are provided to contribute to
the costs for shmmmmﬂwmpmﬂmmg&
Spanish ine students receive reading, language, and instruction in Spanish, until they
masmEngﬁsh,mpmﬁdpateﬁtﬂyinﬂnMsummEngﬁsh For those children whose
ﬁmlanguageisnmSpamsh(VieumCambodim)mdem' ified as LEP receive some
instruction 1n their L1.

«Primary Language Program - This lab is conducted by three instructional aides. From 8:30
~3:(X)p.m.smdentsmeiveinsmmﬁonin50cial8mdiesinmeirLl (23 languages).

18. Funding history: The Chapter 1, Compensatory Education Program is funded through
the Education (hnsoﬁdaﬁonlmprovmnAct(BCIA),wtﬁchmmpphmntalﬁmchng. Central
isdcsigmmdasascmﬁ(bgojemschmlasthemq\ﬁmdqimiahasbeenmet All students are

now project participants eligible to receive the services of the following:
«gite resource specialist

elibrary/media center

sreinforcement program

~counseling center

eadditional health sexvices

-AGP/coﬁnsamry education resource teacher

ocomguter .
«physical education program

- Chapter 2 of the Education Consolidation Improvement Act provices funds for supplementary
instruction in the basic skills. mdixcicthasalsoallocawdmChapterlfmdsmdm
regular district funds to this referred to as BSSAP. Small group instruction is given to
three to five students within each group. Students receive thirty minutes of direct instruction by
assistant instructors, or, reinforcement by the instructional aides. The Basic Skills Supplemental
Assistance Progmmopemesﬁnml:oo-i%:wp.m. The reinforcement materials incl in the

_ AGP math programs are used.

In addition to the district curriculum, Central Elementary functions as a School Based Coordinated
(SBCP) which pmvidesavm'ictyo‘:'mmmdmices designed to mect individual
$ t needs. This structurs permits consolidati ofmanyd‘ﬂwmmﬁm&dmsmical
pmgmmsatthe:schoollevclinmanemalmmm The Central SBCP allows teachers and other
schmlsmﬂ',adnﬁnismmmandpmm,meowmumitymwmkasauninmmed:signmd
implennnmﬁmofawogmmthataddmmﬁmmedsofanchﬂdmmmmmmfocnsesm
seg;atc funding sources. This has allowed Central Elementary to be student-focused, using
school categorical resources {0 enSure success for each of the students, toward accessing the
district’s core curricnium.

Program Characteristics:
19. How students are served:
«District-wide program (Program serves several schools) This program is part of &

schoolwide restructuring initiasive, which to date, involves up to 30 schools from the
elementary, middle/junior high and senior high school levels);

Full Tt Provided by ERIC.
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+School-wide program (All classes at school are involved in the restructuring process
which is designed to impact all students); |

. (Someofthechmmdesimedwmmmdamsu;dcmsmssmm
le e.g.,inmﬁgmnt“welnm"dasspﬁmygadechssdemgnmmmpmesmdcnm
who have not had formal educational experience).

-Omer(snsdeminmﬁmomm,mgmdbssofm&r.emﬁdty,dmﬁnﬂm
language) at some given point in the instructional day.

20. Instructional Strategies Utilized:

Team teaching

Peer teaching

Cooperative Learning
Individualized Instruction
Language Experience approach
Small group Iustruction
Laboratory Instruction
Community Resources

Other

21. Instructional Personnel: 37 teachers comprise the K-5 staff at Central Elementary

School. Of this, 10 classes are designated as Spanish, 1 English, 1 Viemamese, 10 sheltered, 12
regular and 3 transition.

Ckkb R

Itinerant teaching staff includes 1 s})eech therapist, 2 resource teachers, 1 resource specialist, 1
speech therapist (annex), 1 psychologist, 1 nurse, 1 outreach counselor, 1 adapted p.e. teacher, 1
dimii‘ct counselor, 1 district counselor, 1 media prep time teacher, 1 drama/music prep. time
{eacner.

Classified staff consists of 1 clerk typist, 1 building services supervisor, 1 school clerk, 1
custodian, 1 LA. assigned to the counseling center, 1 general school secretary, 1 Health Aide, 4
general LA.s, 1 LA. assigned to the health office, 1 LA. assigned to the computer room, 1LA.
assigned to the resource specialist, 1 assigned to the computer room, 1 guidance aide, 1 clerk
typist, 1 school clerical assistant.

Staff Development

Staff at Central Elementary have been involved in ongoing staff development. Key themes
addressed during these meetings included whole languaﬁ‘.emnng s, guidance/special
education referrals, portfolio assessment, student discipline, ungx-am:moms, school
reconstruction planning, library reading program, testing program, holistic scoring for writing,
new reading ion, use of classroom aide, classroom organization for the new Spanish reading
program, teaching strategies (cooperative learning, partner work, reciprocal teaching), Math Their
Way, classroom math activities, use of math manual, use of math framework, to name a few.

7
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-efforts. The

22. Community Involvement: Members of the school community are involved in the site
based t process at Central Elementsry. Moreover, the school provides a parenting
program and family outreach. For to assist children and their families, the school joined
with 8 other in the Mid-City area. Together, they fund an outreach counselor who works
with students and families most critically in need of counseling or assistance from community
project has resulied in more effective acoess to & network of community resources
which had been out of reach . Finally, the school has estabished a home/reading program where
library books are sent home to reinforce reading skills and motivate children to read at home, with
their parents.

23. Student Performance

GRADEDS - Reading Written Language Mathematics Bigrd Pactocs #
Yoloiog |86 87 88 ® 90 |86 §7 88 g9 90 Jes & 88 & 90 |sm sus
School [284 262 283 247 239}271 266 299 262 2650273 265 294 259 255]1.16 49.1
District {287 289 297 294 285[294 297 303 297 2920289 292 293 288 288)1.95 213
Year AtRisk @ Retamed@

1986-87 30.1 11.7

1987-88 22.3 8.6

1988-89

1989-90

Examining Performance

Central staff meet regularly to study and discuss problems and solutions toward improving
student achievement and test results. In addition to test scares and teacher evaluation,
Central has ‘astituted a schoolwide portfolio assessment program. A committee has

devel criteria for assessing the school-wide program. This may include portfolios,
checklists, report cards, and tests.
24, Atiendance
Enrollement Attendance Suspensions Transience
Year K-12  Pre-K | Absences Nonspp % Nonapp Actual Att. % ADA | Total Rate Mobility Percent
Index Stable
1985-86 641 |0 8205 1,959 2388 9289 9830 |49 7.64
1986-87 721 o 9,861 M6 959 9240 9927 |37 5.13 | 899 73.6
1987-88 838 |0 10553 2,635 2497 92.83 9821 |27 322 |789 73.4
1988-89 877 |0 [12,623 2,143 1698 92.05 98.56 |45 513 948 70.3
1989-90 948 J0 [12,798 1,447 1131 9208 99.10 |60 6.10
1990-91 |1,049 |0
+Rates per 100 students enrolled
25. Theoretical Framework of Program: The main feature that underginds this
restructuring process is the belief that all children can leam and progress academically, regardless

of age, gender, ses, level of proficiency in English or primary language. The philosophy of the
school shows that:
8
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All children can learn and stow academic progress each year. The jos goal of Central's
acadenﬁcpmgmmisaquality,inegrmdleuningexpam. The is committed to
mmwmmmmmammmmmemwm
their highest potential. School efforts are focused on academic leaming, emotional growth,
and social interaction, (School Program Summary, 1991)

©: 26. Goals and Objectives: Within the arca of leaming and thinking, the staff and _
mqﬁmmmmwmmedmmﬁgnmmm"mm
be made in the way students are taught. In an effort towand creating a leaming environment that

stimmlates academic and personal growth all children, taking into account different
learning styles, language background, etc., will be enabled to acquire know. and
sﬁlh"admﬁmpmwimmnmiaﬁngfmmﬁmew{ygndm” The four vi
components in this change process are:

1. Smdentscantaknuptofomyemmcmnpbmuimiafmk-s. Because of the diversity
fou:ﬁatﬂxisschod(mngingﬁnmhuninghaﬂcapﬂmhighlygiﬁed.themgmmm
msmnmdmmmmNMmMumm learning experiences,
without isolating them from the mainstream population. Staff believe that this
muqmewiﬂgmmwiqwgraﬁoqofvmimsdﬁwm(e.g.,giﬁadandmbnwd,ﬁnﬁwd
English proficient, leaming handicapped, and regular).

2. mCenmeMmcmaaﬁmofmﬁmaltygs. Within the
context of students, staff has found that initiaily, in the first ys of school, much
of the time is taken wimmnmﬁmwsﬁngandphmhnwdiffmnmamme
time it takes to i the student/s to a new sesting and culture. Staff have proposed a
short term entry-level class, designed to help prepare immigrant studeats for instruction.

3. An entry-level class will i the success rate in placing students in an appropriate
academic program. With SB1274, staff wants to ensure that preschool program be put in
place. 'Iheypmposethntmhapmgmmwmldmm4ywolds and their parents, for
future school learning. The intent is to engage the young in stimulating and positive early
leaming, through collaboration with parents to provide suppost.

4. Preschool will result in higher level of English language skills earlier and fewer
academic and social adjustment problems at school. Aims at parent involvement include
events to bring parents into the school as advocates for their children and collaborators in
the process of leamning.

27. Special Program Features

-vision-focusedonrethinkinglearningandﬁeaching:

11 month school year;

«alternative reading program adoption;
enon- primary grades (pilot);
+African-American m
emotivation and maintenance program .
ebusiness partnesship;

family otreach program;

«student support;

eadopt-a-kid:

+home reading program;

earticulation and coordination of programs;
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METRO Center Site Descriptive Protocol

The Sheltered English Approach: An Academic Excellence
‘ Program

Glendale Unified School District, Glendale, California
March 1992

School District Context:

1. Locale: Southwest

3. No. students in district: __ Over 100,00 _ 50-100,000 __ 25-50,000 X_ 5-25,000
__under 5,000

3, NoJlevel of schools in district: _7 Pre-X 19 K-6__K-8_4 7-80r9_3 9 or 10-12

Other: 1 continuation high school, development center for multi-handicapped students,
orthopedic unit for physically handicapped students

4. Total No. LEP students in the district: *

According to the 1989 Spring Data/Bical Report #89-1 and Spring 1991 Data
Bical Report:

«Total LEP for 1987 - 6,827
Total LEP for 1988 - 7,958
«Total LEP for 1989 - 9,768
«Total LEP for 1990 - 11,402
Total LEP for 1991 - 12,583

Disn'iét dRa;:king by Enroliment of LEP Students - (In County and District

rder

NOTE: Glendzlc School District ranks #9 with a total LEP enrollment of 12,583 or
Spring 1191 ous of a total districs enrollment of 32,938(based on_Spring 1991 Data
Bical figures. LEP students comprise 49.4% of the district enrollment.

5. Percent of total student population who are LEP and Transition: 49.4%

— 'l‘hcpemcntageofnon—En i languagebackgmundsnnhnmismw@A%ofﬂwmtal
district enroliment; Eight clementary schoohhavegxmmmanﬂnetotaldisnictpememof
non-English language background students (LEP and FEP) at the school. Specifically, the
i three exemplary sites have:

Edison-87% (New influx of Armenian as fastest growing pop,.but still heavily Sp.)
TOTAL LEP 1991 - 583.

Jefferson-TOTAL LEP 1991 = 508 70.8%(mid 70's mainly An%t)/then Hispanics moved
infthen Koreans moved in-(1984) Korean/by Spring ‘87 Korean influx began to
slow down/greatest student pop. Spanish,Koran and Armenian student

1
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ion is the fastest growing who began arriving at a steadily increasing pace
pring '88. Enrollment at this site is decreasing/ ¢.g. last years enrollment was
880mditisdownm675thviérar. 'l‘hissiteismwa"mdex"eclmol,e.g.it
sends children to a "recei school. (How many children are sent?)

Mann-86.8% (Enrollment - TOTAL LEP 1991 = 1,090)

Wammmmm Edison, Jefferson and Mann

it have been impacted heavily with Hispanic children, Based on recent racial and
ethnicnmeys.dxemmmdingcmmmiﬁcsmmdagningachmpdmmmcinﬂuxof
Asian and mid-Eastern populations. The studeats from the project sites are representative of
a diverse linguistic background. For example, there are between 10-13 differeat languages
spok .nmm mwm :..:.:_3—:

6. Minority languages represented among students in the district: Armenian,
Spanish, Korean, Tagalog, Arabic, Farsi, Vietnamese, Portuguese, Japanese, Thai,
Cantonese, Indonesian, Urdu, Hungarian, German, Italian, Romanian, Gujarati, Assyrian,
Ch.nese, French, Hindi, Ilocano, Malayam, Marazshi, Shanghai, Swedish, Czech.

7. Foreign countries represented amdng students in the district: Reflected in Item 6
above. Generally, newly arrived immigrants from the Middle East, Asia, Central America,
Armenia, Viet Nam, Korea and the Philippines.

8. SES level of students in the district: Middle and lower income SES, depending on
the specific student group. For example, the first wave of immi to this school district
(arriving in the late 70's and early 80's) came largely from a middle class, educated
background. This is mainly true for early immigrants of Armenian and Asian backgrounds.
This first wave of immigrants also tended to be educated and literate in the native language.
However, the second wave (current) wave of immigrants come from a lower/working class
SES level. These recent immigrants tend to come from a less educated/literate background
than their predecessors. Whilcmisispmﬁc\ﬂaﬂymlefm'memccminﬂmofuﬁno/lﬁspmﬁc
immigrant students I am told that this 18 the case for recent Armenian immigrants as well.
Accordingly, the LEP population in the project schools reflects the following:

o newly amved immi from the Middle East, Asia and Central and South America
 a wide range of iency in L1, from non-proficient to complete literacy
« basically reflect socio-economic levels

Specific SES Breakdown for SEA Site's:

Stdents 4-6 Number Low Income Part  Percentage of Low Income
Edison -279 238 86%
Jefferson - 333 160 47%
Mann - 450 313 70%

9. Other pertinent information about the district: Entire school district is impacted with
large numbers of LEP students. 8 of 19 elementary schools, for example, range from
68 - 87 % LEP. Other schools in the district have Transitional Bilingual Education programs,
e.g. Spanish/English TBE and Armenian/English TBE.

ERIC 10

Full Tt Provided by ERIC.



Program Context
10. Grade levels involved in exemplary instructional program: 4, §, 6 in 3 schools
11, Total No. LEP students in the exemplary program:

Grade Level :

4 § 6 Total

Elem Sch 1 69 69 66 204
Elem Sch 2 40 51 36 127
Elem Sch 3 93 106 76 275
Total 202 226 178 606

12. Minority languages represented in the site: Predominantly Spanish, Armenian, and
Korean, but approximately nineteen languages are represented altogether(e 8. Tagalog,
Arabic, Farsi, Vietnamese, Portuguese, Japanese, Thai, Cantorese, Indonesian, Urdu,
Hungarian, German, Italian, Romanian, Gujarati, Assyrian, Chinese, French, Hindi,
Ilocano, Malayam, Marathi, Shanghai, Swedish, Czech).

13, Foreign countries represented among students in the site: Middle East, Asia,
Central and Soush America, Armenia, Mexico, Korea, Philippines, Arabia, Vietnam,
Portugal, Japan, Thailand, China, Indonesia, Hungary, Germany, Italy, Romania, India,
France, India, Sweden, Czechoslovakia.

14. SES level of students in the exemplary program:: (for participating <th, 5th and 6th
graders)
NOTE: See Item 8 for a breakdown of students SES in the SAIP.

Elem Sch 1: 86% from low-income homes
Elem Sch 2: 47% from low-income homes
Elem Sch 3;: 70% from low-income homes

15. General description of the Exemplary Program:

Sheltered English Approach (SEA/SAIP) is the only ?-ogmm provxded for LEP students

X There is both a bilingual instructional pro ns for LEP
students/NOTE: Atmeofmcm(ﬂmwaann),thmmaMIingual panish/English
TBE program in place, mainly grades 1-3. However, TBE Spanish education may be
prondedthroughgmdeﬁveonan "as needed” basxs Further, there is a first grade (and
in its' first year) Armenian bilingual ggamm atMannElmmySchool.

Edison Elementary School offers a to its' Spanish LEP students, grades K-
6. However, most TBE students are in the carly grades, as it is thought that
mostofﬂlesmdentswxnmmnonattheendofﬂnﬁnm . The Jefferson SEA also

offers a TBE program at least through the third grade, wi TBEbemgoﬂ'eredto
older students as needed. Of particular importance is the notion that at several of the sites
IobsermdSEA:;liychsmmasmHasdemmwdedmdmtfummas
such in the a.m then function as SEAs in the p.m. during social studies and science
instruction. This particular phenomenon was observed at the Jefferson and Edison .

X There is also a bilingual instructional program, but itis (for the most part) not for the
native language groups provided for in the exemplary program/in some instances this is a
true statement. For example, at the Horace Mann site, 8 Spanish/English and

3
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Armenian/English bilingual program is primarily available to primary grade students.
However, Spanish and Armenian g LEPs in grades 4-6 (at the same school) are
involved in the ically those older students that were not participants (as

%:m graders) in TBE. :

X exemplary program is a medial program for studeats exiting from a TBE into
mainsiream clagsrooms (While the exemplary program may function in this manner, it
serves a varicty of students ranging from non to limited to transitional proficiency)

X In addition to the exemplary site, instruction in content areas also is provided bilingually
mmtl?eofnmwmshammMmdlwmmme
for eac tes.

NOTE: 'meGlendal:Fg:minmnﬁ-ﬁmcﬁoml, serving a variety of students, with

Edison Elementary School

For example, in one classroom that provides instruction to Spanish speaking LEP
students as well as other language groups, Spanish speaking LEP students are sent to
anMe:mmninﬁemfm’Smni&btuding.whﬂethedmmbmmdmts
sheltered English reading and language arts in the homeroom. When the Spanish
speaking s return back to their homeroom, all students receive sheltered (SAIP)
instruction in the social studies and science. This particular teacher uses the native
language of the Spanish speaking LEP students for comprehension checks during SAIP
instruction.

In another, the teacher (Grade 4) who teaches the sheltered "transitional” class. This
teacher works with all of the students as students for science and social studies.
However, as the teacher translated a particular lesson for 8 small group of Spanish
speaking LEPs, going much beyond (I use the word just a couple of sentences to serve,
say, as a comprehension check. Along with teaching the content areas and transitional
reading, this particular teacher also provides Spanish reading instruction to the small
group of Spanish speaking LEPs.

Fourth grade teacher she conducted a social studies lesson dealing with the Spanish
coming to the New World. There was a cross-section of LEP students in this particular
classroom. After the teacher briefly introduced the lesson by asking questions like,
"Who lived here before any of the explorers?” and "How do you think the Indians felt
when the saw the Spanich men (explorers) on their horses?, she quickly dispersed a
small group of Ammenian LEP students to another location of the room, where they
continued to have the remainder of the lesson "translated” into Armenian, by an

Jefferson Elementary School

AtMWﬁmMafmm?xﬁu?ymMMmMnmm
COOperative groups. teacher moved around (continuously) from group to group,
ashngqucmomabmnmcadm'ofhowﬂwhxﬁmﬁxewmmedm(fmmﬁgg).
Hence, she was discussing sequencing within the lesson. students called out
answers verbally, and this was going on, students were also working in their
groups, ordering a set of sentence strips with the ":acorn” steps written out on them. As
the chi worked on this activity, this teacher called out (spontaneously) explanations
of the activity in Armenian and then quickly shifted back to English.

In another classroom, I observed as a program teacher taught a lesson on the Vikings.
The students were working in small cooperative groups. I noted as the teacher provided

4
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unchmand,givemeamllmmtrymmvidea X
mmmmsmmaaﬁwm(mﬁnsmmmfaml '
mmﬁmmmmm)mmemm“mma{
and same questions as the other groups. 'I‘heclasquchctmmdpmetmmﬂe
shcisaSAleadm,slwﬂsobelievesmatMtwopumSpamshIEPgrwpsm
nmmmadyformsidonmquuimﬁniwdinmeir&gﬁshmbum,msm

- simplykmp(nmmmmthcsm,usingﬂmmmmﬁvegrmping
mechanism, agwiththc sheltered English speaking students. For the record, the

teacher. Moteover, this classroom is staffed with a Spanish s?eakinginstmcﬂonal aide
whomovesbetwmmctwoSpanishLEPsmdcntsdmingmmdsocialsmdies
instruction, providing assistance to the students. There are definitely equity
implications for this particular teachers approach.

Horace Mann Elementary School

~Inmmclassmomanﬁnglishspcaldngsixﬂlgmdemchcrwasobscrvedasshetaughta
lesson on Bhudda. The students were working in cooperative groups. The teacher had
sharedthepicnnewimﬂmsnﬂents,pmvidingdesaipﬁminfmmanm Then, she asked
&nchﬂchm(ﬁminmeirgrmps)wwﬁwdownaonemmdemipﬁmmmsbect
of paper—-this was a group ventuse. After, she asked a spokesperson from each group to
read their description. Then,inmwinstancuhctokiasnﬂwtm”SayitinAnneninn,"
which the student did. The teacher did this several more times, and to be cognizant and
sensitive to the culture and lan of her Armenian students. As well, she asked
Spanish speaking students to " ay it in Spanish.” While some of the students appeared
somewhat reluctant to say the answer in thei prhmyhﬂsﬂﬂsc.ﬂxemchcrwasclcaﬂy
anempﬁngmlmdequalmandmspoctfmﬁntwonﬁnmhylmguagcs,asme
students continued the lesson in this sheltered environment.

After the teacher finished the directed teaching of the lesson, she told the students,
"O.K.you::gworkwith partners to the nnswers to the questions and read
quietly or together, whispering..." Two girls began this task. One of the girls,
beganmreadoudmdinEnghshwhﬂeﬂwothughibokedatherandthmathﬁbmk.
Aﬁexmegiﬂﬁmmdmadingapmagmphmmmmggh.sheqnickly(mdq\ﬁm
naturally) began "reading” (translating?) in Armenian. "explanations” were (it
appeared to me) quite extensive. As the little girl read, "These gods exist in things of
mnnﬂheanty...",sheqdcﬂymmmdmAmhmwhihmcodmmmnmmm
then back to the "reader” in Armenian, who then continued reading in English
and then explaining/rmding/mnslaﬁnginl\nncﬁana@n. I'might classify this pattern
(whichlobserwdmvaryingdchwquimmnsimnﬂy inot}wrclassmoms)asa
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This is a program designed for LEP students at grades 4, 5, and 6 that provides instruction
in science, social studies, and health in a Sheltered English environment.

All teachers at grades 4, 5, and 6 in the three project schools participate. In addition, at each
school there are 2 Classroom Assistants and an ESL Specialist who articulates program
The operates in a context which provides TBE programs for LEP students whose

first language is either Spanish or Armenian, but not for those who speak one of the 17 other
minority languages. The SAIP is for both (1) LEP students for whom no TBE exists, and
(2)I£Pm1demwhommadymen’tammmmnmyetfunm0mﬂykzqﬁacmm
all-English instructiona’ situations, For this latter group, the SAIP provides a "bridge”
betwoen the TBE and mainstream, English-only instruction.

16. Funding history:

X Currently funded as SAIP by Title VII NOTE: 1989-1990 academic year marks the fifth
aMﬁnJym&l‘hh?ﬁnnﬁngfmmcGhndde SAIP. The Sheltered English Approach
Academic Excellence Awand (also funded by Tide 7) will continue through 1992; the
moneys far this project will be used primarily for dissemination of materials and trainin g
at & national level; however, more teachers in the Glendale School District will receive
some training in the Sheltered English Approach, under the auspices of the Academic
Excellence Award.
Supported by state and local funding - Some of the site Principals will utilize moneys
from their respective school budgets, in order to continue implementation of the SEA

Program,
Supported solely by state and local funding, but previously funded by Title VII

o

_ Supported by special state funding
_ S by other federal funding
- Co ively funded by two or more agencies or sources

The school district has been the recipient of Title VII TBE grunts in the past. All three
schools in the current program have participated in these.

The Glendale School District has held these Title VII Granis in the past:

*1985 - 1988 Parent Literacy Program

+1985- 1988 Sheitered English Program - Transitional Bilingual Education Grans (3
elementary schools--Edison, Jefferson and Mann).

«1988-1989 - Continuation Grant

+J985 - 1988 Title VII Preschool Project (served Spanish speaking pre-school children at
Columbus School)

<1988 - 1989 Continuation Grant (includes Armenian students as well as Spanish

speaking)
+1982 - 1984 Title VII High School (10-12) Armenian, Korean and Spanish Bilingual
Program at 2 schools.

This project is funded as a Transitional Bilingual Educatiogfprogmm by Title VI, but the
program functions as a SAIP, designed to meet the needs of a diverse group of LEP
students. The SEA (Sheltered English Approach) project provides a transitional program for
Spanish and Armenian speaking LEP students exiting from a TBE. For other-language LEP
students, it is the only Wh language development program available for content area
instruction, as well as daily ESL instruction to promote English language development.

The program began in the fall of 1985 and was designed to provide sheltered-English
instruction in science, social studies, and health to LEP 4th, 5th, and 6th graders. This
8 .
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year(1989-1990) the program received a Title VII Academic Excellence Grant to disseminate
aspects of the program.

17. Other pertinent information about the program:
Program Characteristics:

The Sheltered English Approach Project (SEA) (SAIP) is a program desi to address
mmawmmmmmm Itis&gned and
provide language and dewhpnmtmxppmtmmeconm:mofsmialsmdies,sqeme
and health. S is ﬂnoughcmiaﬂnmmbod:swidlspedallydesism(}subpct
matter i imludmgmbnlny,empu,d:ﬂhﬂmgwhhhmmdwandm-gmngmﬁ:
mmmmmdm.msmmmmmm;mwm
and the sheltered English concept. Hence, the SEA project includes the following:

a. in-depthunining;nngmmfmpmjemmﬁ(mdingmmfmunlinmhmwim
pmmmﬂ',lhavelcarmdthatmismﬁ is now open to all interested
teachers within the district, through the SEA’s tle VII Sheltered English
Approach Academic Excellence which is designed to allow for
dissemination of the original SEA (S program. Dissemination is provided to
school districts at the national level. Project staff also and deliver presentations
to professionals and decision makers at conferences, ional meetings, etc.

b. modified curriculum for classroom use in social studies and science/along with
extralsupglmntal materials, ¢.g. filmstrips, health/science kits, picture files, videos,
leamning kits e.g. oceans, saving encrgy, maps.

c. hemognmmchsmmmsmmﬁmbasedmanﬁxdunguisﬁcmﬁciencyfor
students who are ready to enter a sheltered setting, an ungraded language arts
pmgramwhemstudentsmphmdatanappmpmtesldnhvdandcmssgmxped
msgmdashelmmdsmdcnmmnﬁxedwithﬂuem&gﬁshpmﬁdentmdenm
(FEP) and in some cases, English Only (EO)smdentsdcpendingupontlwmakeupof
the particular class.

lhenngmdcdlanguagem;xngramisrdevamfmmmmadcsaipﬁmofthc
SAIP setting/s, although it is not a defined component of the SAIP per say. That is,
the reading program for all students at the Jefferson SAIP, for example, includes an
ungraded curriculum for all students, ¢.g. LEPs, NEPs, FEPs, EQs, where students
mplscedforhnguangmﬁdcncykwL(andinmcm.hnguagoﬁnmmﬁm,
¢.g. Sheltered English or Spanish) and skill level. (Interview with Principal and
observations, 1 9)

At Edison Elementary School students minvolvedinaschoolwﬁcm
All students are involved, including all levels of language proficiency and i .
as in the Jefferson SAIP. Students arc grouped by language proficiency and skill level.

momning from 8:30-11:00 am. All teachers and students and resource - 1. 7f are
involved.

Year One

For example, in the case of students in Levels 1-4 of the Idea Kit (Grades K-3) these
smdentsmchssiﬁedasNEPandmbasicaﬂyArmnianspeMGFﬂgpim. These
"beginning” level students work at the resource center with the Resource Specialist and an

7
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Instructional Aide. They work in English focusing on English language development
readmmmhniqms (Remember, sapanish‘:lpeaki::NEPsmld most likel
mmvegsmmmsmmﬁonﬁmmwmmmmumalaﬂc) d

\, Year Two

Other LEP students receive their reading instruction in the classroom, and this is
departmentalized, so some students will move to another class for reading and then return
to their homeroom. These students receive their reading instruction in and also
receive ESL instruction. The Transitional students (Level 5-6 of the Idea )mycmsxst
of either a group of Spanish speakers who are taken into transition more "casily” than their
mmmumsmmmhmmummmm
Spanish speakers in the transitional group are grouped together. Armenian "transitional”
smdenmmplaeedmmgrmpfm‘medinginmmmdmceiwbtsofoml
development from a teacher and instructional aide. The stress is on the building
ofvocab thmu lots of language experience activities, since the
students are le a new alphabet " --in a sense, the focus is on building the Basic
Interp sonal Communication Skills (BICS) of these children, or survival (and eventually)
"conv. rsational” English, so that students can then be introduced to the Roman alphabet

and English literacy.
Year Three

Usually, during a students third year in the scoolwide reading program, a student is
introduced to the Basal Reader phase of the program. This serves as a formal introduction
to basal reading but is still considered a transitional phase for these students.

18. How students are served:

X District-wide program (Program serves several schools)
X School-wide program (All classes at a school contain LEP students in program)
NOTE: Based upon interviews with key personnel and project staff, as well as through
observation, I am led to believe that the school wide language arts would
quahfyasmmdwauxmatausmdmminagxmschoolmmnmmwaymm
with one another through the course of a day, whether it is through the schoolwide
gﬁialggsggoll rogram (A @smdmw&mmgm ; ‘;ng'
program (A portion program
Self-contained Instruction (All instruction is provided in the classroom)
NOTE: In some cases this is true, mﬂ where bilingual teachers and instructional
aides are utilized to provide shel as primary ge instruction—in other
cases, teachers mhmthemxdemfmmxmmnmma&ugmdlanguageans
depending on the of instruction, level of language proficiency,
academic need. Howem,forthemostpm,dmng AlP instruction (social studies
andscxencc)tmspmodxs "self-contained.”
X gagelcvclsmtheminmucnmalsemng)-\’es the Sheltered
Ad‘gl;:h EA) utilizes an ungraded, heterogeneous gtor.;pmgappmchto
stheneed.sofm student population. Ungraded in terms of grouping students
appmpmtclyhasedonshllsdcvdopm (anddﬁsisﬂwcasemmeschoolmde
lan'gua which is not part of the SAIP, but I believe, works "in concert”
the SAIP and adds to its overall effectiveness.
X Graded (Students of same age in same instructional setting)
NOTE: thlemﬂentsamplacedmﬂxeirappmpmnegmdﬂagckvclasﬂmn'
"homeroom” assignment, they may be regrouped for schoolwide language arts and/or
sheltered English instruction.

PEpe
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X mmmmmmmmdmmmmmmmmmm)
Yes, in some cases Non-English Proficient students are out of the classroom to
work with the Resource Specialist on Survival English Skills befor. they can be
expected to successfully function in a sheltered environment. The underlying theme
here is that for a student to function in a sheltered environment, s/he must have some
basic English survival skills. Further, some students move to other classes during the
schoolwide lan mpogrammmaﬂnymybemapwmdymdm
mmm(csxeﬂ%mdﬁn L1 instruction in reading and language arts, namely
Spanish or ) may leave homeroom for L1 instruction in the language
arts.

necessary

lessons in schoal district textbooks for each grade level. Commercial materials used include

mpcsmdﬂmﬂ%mscm,gmbu,mpmmdummppmmywm@wk&

Picture files deve through the project and keyed to specific social studies and science
ts are used extensively.

Math is taught in L2, as are P.E., art, and mausic.

19. How Ehglish language development (ELD) is provided:
X ESL instruction (Formal ESL instruction is provided as a separate instructional

period)
NOTE: Yes, this is especially true for Non-English Limited Proficient students who
mqmrcsmml Survival English Instruction on a daily basis. This usually occurs on a
pull-out basis, with the Resource Specialist and in some cases with the assistance of an
instructional aide.

X Sheltered English (English proficiency is developed by using English as the
gdium for providing comprehensible content area instruction) or content based second

guage .

X Integrated English instruction (English development is integrated into content
. ion)
NOTE: Yes, students receive integrated content area instruction. e.g. language arts
skills and activities are integrated into the sheltered English teaching of science, social
studics and healZs. The content areas of ESL, Social Studics, Science, Writing in the
Content Area and Literature have also shown strong evidence of utilization of the
Sheltered English Approach into daily class instruction. This extension of the SEA into
the other content areas s important to note, in that It has been observed it in all of the

lary classrooms I have visited, and, as you will recall, the SAIP grans calls for

sheltered English only within the Science/Social Science content areas.

_ English immersion (Teachers are fluent in students’ pative language(s), but instruct
only in English)

_ Computer support (English is taught using computer assisted instruction)

_ Individualized instruction (IEPs are devel for individual students and
formulate the basis for developing English iency)

Sheltered English is umdinthepmtgmm This is described as an approach to teaching ESL
which uses English as the medium for providing content area instruction while emphasizing
development of LEP students’ language skills. Principles operating are:

» focus on meaning, not form
« simplified or caretaker speech
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« controlled vocabulary
'useofdemonmﬁans,expu'imts,mdhands-onmmrials

The program builds on a research base (i.c., Savitt, 1985; Krashen, 1985; Parker, 1985;
Guzman, 1986; Cummins, 1981, 1984). Principles of second language acquisition theory
on which instruction is based include:

« Natural Language Approach: ESL instruction which systematicall teaches students
English through activitics focusing on listening, speaking, reading, and writing

« Cooperative Learning: a series of teaching strategies in which students work in groups
for problem solving situations

« Language Experience: language and reading activities produced through students’
experiences with the content being taught

+ Sheltered Methodology: approaches to teaching ESL which use English as the medium
ofinsmxctionandactasabﬁdgfmmESmedenﬁc mainstream instruction

« Sheltered Science: sheltered methodology used to provide instruction in science

. merw Social Studies: sheltered methodology used to provide instruction in social
es

20. Instructional strategies utilized:

X Team teaching (Two or more teachers are responsible for instruction in the same
classroom)
NOTE: Teachers work ively during schoolwide language arts and sheltered
English instruction, as they often trade students and serve as sending and receiving
teachers. You might want to call this "schoolwide teaming”, "cooperative teaming”,
"schoolwide coosemﬁve teaming”, efc.

X Peer teaching Ider students with more English proficiency work with LEP students

to grlggads translation) :

N . This is an absolutely true statement. Students are placed in heterogeneous
groups for sheltered English instruction, and students (though not necessarily "older")
wdthmmeﬁngﬁshhngmgepmﬁm,measmmsmd"shm"oﬁnfmﬁm
and knowledge to the specific leaming situation. This happens as a result of the structure
of the classroom lesson/environment, €.g. cooperative grouping, heterogencous
grouping, Much of this peer-teaching/student/student interaction occurs quite informally

and spon y.
X Cooperative learning (Instructional activities require that students collaborate to
E\-‘odnee a common product)
dividualized instruction (IEPs and other strategies are used to individualize

instruction for students)

ch (Reading, writing, speaking, listening are taught
interactively building on students’ experiences as basis for language learning experiences)
Small group instruction (Students are grouped for instruction along varying criteria
which are instructionally related)
NOTE: Yes, students are in a variety of ways, depending on the lesson, type of
lesson and specific task to be completed. For example, students may be placed in small
cooperative groups for a sheltered En glish science lesson. Students may be placed
heterogeneously, by linguistic competence as well as level of skill (needs/strength) in
order to allow for student/student interaction during cooperative group task

e
)
£
3
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?
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21.

accomplishments, where some students assist others (e.g. through language translations,
explanaﬁmnmdassimmewithausk)inmemomwmmmfamkmm

- Laboratory instruction (Students are gmvxded variety of environments in a single
laboratory for learning skills and content

~ Community resources (Resources from outside the school, including volunteers, are
tapped to provide insuucnonal support) o .

X Tutorial sessions (Instructional aides or other adults work individually with students)

X Special textbooks/instructional materials are provided

The program uses Sheltered Engli andCooperativelcaminginstmcﬁmmlstrategiw.
Students receive instruction in Sci » ocial Studies and Health, using this "multi-
pronged approach."

the "regular” program. However, this curriculum is augmented through the use of
vocabulary-building, cooperative-leamning configurations and the tof an
extensive picture file, hands-on activities and realia. Moreover, several SAIP teachers were
paid to develop content-area lessons dmtincmpmteﬂmuscoﬁanguage.

Cooperative leamning is usedtogroupLEPsmdenmamﬂingtolangua@pmﬁcicncyand
vaﬁetyofacadenﬁcabilityinudertofmmeonﬁgtmﬁmsto lish cooperative/group
tasks. Teachersalsouseﬂexiblegmupinginadatomectﬂw of all students in an on-
going fashion, grouping students into "round tables,” "partners,” and "discussion groups."
All snndentsaxeexpectedtoinmactandemmnmdtnin these cooperative-grouping

iviti gabumors They are encouraged

Instructional Personnel

Teachers are trained in language development techniques
Teachers hold state certification for teaching LEP students

PEDapepe

gies.
NOTE: Yes, at this point (school year 1989-1990) I think we can say that the Sheltered
English Approach staff development is now opening up to mainstream teachers within
andwddmtﬂmdimictduemﬂwsmltaedEngHshAppmachcsmntmogniﬁm as an
"Academic Excellence "
_ Teachcrsmpmvidedplanningtixnedtningmeschmlday
X Insmxcnmalaxdes(angual aidesassistteachersinﬂxeclasmom)

maddiﬁmmmepemonncldescﬁbedabovc,mppmpammlambcamdmmhsimm
provide assistance to teachers and/or direct scrvices (o students, While not all of the support
11



staff is blhngualmdlemgetlanguages,nmnbeﬁmmmngeachyw S

upport
personnel services are paid for by Chapter 1, School Improvement, GATE and Educational
Impact Aid.

ESL Specialists (Resource Specialists) have these additional responsibilities which support
implementation of the Sheltered English Project:

» Provide articulation between ESL program and sheltered content program

» Participation in formation of heterogeneous classrooms by providing
placement information

« Provide demonstration lessons in project classrooms along with project
supervisor and mentor teachers

» Help coordinate distribution of materials
22. Community involvement

X Paent advisory committee

_ Parents as volunteers

— Evening ESL classes offered to parents

— Home visits made by bilingual community liaisons
X Open house for parents to about program (NOTE: At the beginning of each school
year, parents receive abmﬁmnmchschoolexplmmngmesmlmedpmgmnand
provide parents with the opportunity to visit the school and sheltered English classrooms,
at which time any questions may be answered.

Student performance:
23. Evidence of exceptional LEP student performance in:

The project has achieved overall high achievement in oral language skills, reading, and
language expression. Based on three years of standardized testing, students have shown

exceptional achievement progress as evidenced by post-test grade equivalents, Claims of
effectiveness are directly related to the stated md objectives of the project.

X Relative gains in English proficiency
How measured:

Summary for 3 years: Objective of the project for this goal was met by Year 3, both
overall and at each grade level

3. Growth was large, substantial,

amd stausncally mgmﬁcam (see Tablc I mApmndtx)

guage Skills Mastery results: Growth for all grade levels
was largc, substannal, and srausncally significant (see Table II in the Appendix).

3. 1986-81:IDEA Placement Levels results: Growth was large, substantial, and
statistically significant (see Table III in Appendix).

X Gains in academic performance
12
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How measured:

L g e el comyarod wih s compisice ‘mé,‘“*%?m‘““‘,pé%“‘
LEP students in the project di ith a i
anammmmmmmfmggmn tudents in both
groups were similar in socioeconomic status, type school setting, and LEP coding
categories.

» 1985-86: mmmgefmmddgmﬁcmﬂy better than the comparison group
(see Table IV in Appendix).

« 1986-87; LEP students showed substantial and statistically cant reading
achievement compared with the cohart group (see Table V in Appendix).

+ 1987-88: Ovmllgainswcrcmbstsnﬁal,mdmecompaﬁsmgmup'sgainswere
considerably lower (see Table VI in the Appendix).

2. Written Expression: CAT scores also were used for the three years. For the first
year (1985-86), only scores for the treatment group were used. For the other two
yem,hmm,pxwedmmthemadingmmdtswmuwdmobminacompaﬁson
sample. Results were:

» 1985-86: Scores for LEP students in the program were compared with national
norms and found to represent gains when comparing English-only students
with children: who started out with low English proficiency (see Table VIIin the

« 1986-87: Gains were statistically significantly higher than that for the comparison
gmnpofsinﬂlm'disuictFEPﬂ.EPsmdents(seeTablevmintheAppendix).

. 1987-88: Gains were statistically significantly higher than that for the comparison
group of similar district FEP/LEP students (see Table IX in the Appendix).

Gade Year Yexr # |Reading Reading Math Math % %
Scale  Percentile/ Scaled Percentile/ LEP  tile

Score Rank Score Rank
Edison Elem 3 8990 89 67 246 26 249 20 70 97
Edison Elem 6 8990 89 B8l 249 38 258 37 64 99
Jefferson Ele 3 8990 8 33 262 39 262 29 69 97
Jefferson Ele 6 8990 89 66 240 29 272 52 61 99
Mann Elem 3 8990 89 44 265 41 256 24 82 99
Mamn Elem 6 89-90 89 80 235 2 26 262 41 72 99

24. Attendance:

13
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25. Other:
Narrative Description:
SEA RATIONALE

It was felt that while the in- mnno@bthngualedxmnmpmgmmsfm'mcSpamh
andAnncman ﬁm providing appropriate assistance, other students

mgoﬂuﬂmnsmmshmmn.e,g.mdmtsspeahng
exouc la program to provide assistance and access to the care
cmﬂm;mMcmhngmmnmuﬁuwdmyhngumMm,
dtnmslnngofmﬁmmmmmds,m Further, it was felt that once LEP
students entered the crucial stage of "transition” (¢.g. adding English readin and in the
case of some SpamshmdAmnmanspeahngLEPsmdents, Lliwl2
readmgmsmncmn),thcvastmjomydsths”mmm were neither receiving
adequate instruction nor achieving at a significant rate, Traditionally, the 4-6 students at the
three project schools have contained large numbers of students in transition. While it was
felt that it was less difficult to provide instruction to stuc s in say either language
instruction, monlybamcbegmnmgﬁnglishlanguage instruction, ﬂmpvm:émmed
that the students "in-transition” who were moving toward becoming totally functional in
English, required more focused attention.

In summary, while it was felt that (prior to SEA) the district had provided LEP students'

with basic communicative skills-—-students still needed services to acquire academic

lnnguagepmﬁcxencyshﬂsmenablcﬂwmmachmvnmsmsctheg.emphamon

the development of CALP, cognitive academic leaming asoppmedtoonlythe

development of BICS, basic interpersonal communicative skills. the present
mSheldenghshAppomhallomLEPsmdemsmaqunglmhlanguage
iency through basic communicative skills academic language skills.

26. Theoretical framework of Exemplary Program:

The Sheltered English Approach (SEA) Progmm is designed to serve the needs of Limited

English Proficient Students , grades 4-6. m is described as a "Transitional
Bilingual Education” pmgramandhas academic excellence for LEP students by

developing a "Sheltered English Approach” (SAIP) which includes:

a. in-depth training for project staff
b. modified curriculum for classroom use in social studies and science
c. heterogeneous classroom instruction

The working definition for sheltered English is an approach to teaching ESL which uses
English as a8 medium for providing comprehensible content area instruction. The SEA was
dcvilbped to address the needs of a linguistically, culturally and socially diverse student
population.

RERAGOGICAL FOUNDATION

The underlying theoretical framework for the SEA builds upon the research of Krashen
(1985) which states that:

* language is learned when delivered as "compmhensxble input' "comprehensible input”
must contain language or vocabulary already known to a student

14
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» talk becomes comprehensible to students through context and reference to background

knowledge or context embedded and cognitively undermanding experiences.

Sheltered English is referred to as an approach to ESL, and uses English as the

me&umfmwovmgconwmminsmw,e.. smdns,mnceandhum It

mﬂummmmmmmucﬁmﬁommdmtswhﬂenmg development of

their language skills(Savitt, 1985; Krashen 1985; Parker, 1985; uzman, 1986). These
principles guide the sheltered English classroom:

focus on meaning and not form
simplified or caretaker speech
controlled vocabulary

use of demonstrations, experiments and hand. -on materials

Further, this SEA Program supports the notion that positive interaction among students in
bﬁmgnalmogramsmultsmmmsedself-emcmmdmdamcadnevement

KEY PROGRAM COMPONENTS

o  Staff development training in bilingual methodology and sheltered approaches to
include (and emphasize) cooperative leaming

»  emphasis of classroom demonstration lessons and peer coaching and feedback

« teacher developed modified curriculum to accompany social studies, science and health
state texts

s % 0 9

» aprocess for curriculum modification
+  emphasis on integration of curricular areas
¢ support and commitment of administrator and staff
PRIMARY LANGUAGE INSTRUCTIONAL APPROACHES

As described earlier in this protocol, a structured primary langua gedcvelopmtcomponent
isavailablefm'smeofﬂwtargetsmdcmsunmlymeofdm h and Armenian
speaking LEP students. In cach of the three sites, this type pnm%\l::guagemppon
begmsmﬂnpnmarygrwesandexmndsmmgmks#ﬁasmded.

language basic skill instruction includes reading and writing skills, fm'meputpose
sustaining achievement in basic subject areas until transfer into English is made. As the
students’ English ps improves, LEP students begin to receive content area
instruction in En It is argued that, thus, having acquired language/literacy in the
pnmarylanguageaswellasamdmcbackgmundmﬁmm instruction in social studies,
mneeandheahhmnowhepmsenmdﬂnwghtthhclmedEnghshAppmachmorder

to develop academic language proficiency.

As explained earlier, this primary language emphasis is provided only for some Spanish

and Anmenian speaking students, whomnmmreadymenmaSheldenghsh

environment. Instead, they receive their content and literacy l?g'a-r‘nentmtheLl These

garm:ular students (as explamed earlier) also receive lntensive beginning with
URVIVAL ENGLISH and includes progress toward transitional Mng

16
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SECOND LANGUAGE INSTRUCTIONAL APPROACHES

The SEA is designed to provxdeconmhemiblemnhng\ugeinpmmbothESL
transitional reading and content area classes, e.g. science, heal and social studies. The

comprehensible second language input includes an emphasis on
communicative rather than grammar approach. Following are the basic
characteristics of a communicative approach, on which the SEA is founded:

content is based on students’ communicative needs

students are permitted to in L1 when necessary

focus is placed on language or content rather than grammatical form
ymmnmlgmcymm»ednmhemnngmomﬂywhnbymvﬂmg
mﬂentxmenomngedmmpondspontmeouslyandcmauvely

27. Goals and objectives

L high student achievement and significant gains in English academic achievement
including oral language, reading, and written language expression

. positive staff attitudes exemplified on staff survey and significant and positive
participation in staff development training

. major objective: Given 1 wg:ar of project intervention, target students will show a
from pre to post hlsstansucallysxgmﬁcantcompm'edtononn
population or prior performance.
28. Special program features

STAFF DEVELOPMENT

Staff development is a integral component of this Sheltered English Approach Title VII
project. Staff development was provided through the project teachers and includes themes
such as peer coaching and feedback sessions and ongoing classroom demonstrations to
increase effective classroom implementation. Cooperative learning has been a major staff
development training component. Cooperative leaming strategies are a major factor in the
effectiveness of the program. Three important outcomes produced through cooperative
learning are:

. academic gains for minority and low achieving students
. improved race relations among stulents in integrated classrooms
. increased prosocial development among all students

Cooperative learning training topics included:

® & & »

L J

class building structures

team building structures
effective cooperative grouping
evaluation techniques

specific strategies

mastery

concept development

cooperative projects

task specialization

peer coaching techniques
. modified curriculum

» & 5 & o
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MODIFICATION OF CURRICULUM

Tmmmnmwmtm(m&mmhm) developed
MMmmmmmemﬁmwt)Wm
m-mmmmmmmmmmmmnhfmmm
mmmmmmmmmmmmm:m
necessary to insure readability and of classroom lessons and
texts in content areas for LEP and iti students. This curriculum is
availablemmm AND, 1 NOTE, | HAVE HAD MANY
OPPOR TO OBSERVE THIS CURRICULUM IN USE BY PROJECT
TEACHERS WITH THE TARGET STUDENTS.

mmthumdewbmemodiﬁcaﬂmmmuingmkbvelgmupswitpcmnqm
consulmnBandsebcwdkzympicsobjecﬁmmdbssmdesignmbeusedmthbamc
content curriculum.

The curriculum teams utilized & process for curriculum modification.
PROCESS FOR CURRICULUM MODIFICATION

identification of key concepts
defining measurable objectives
dcvelopnmtofpaﬁnentmb\ﬂary and objectives
desigmngsuppmnmymerinlsmdacﬁviﬁes :
lists of andiovisual materials available at district and county office
effective sheltered strategies include

vocabulary strategics

strategies
methom/lessons to be used for effective lessons

Criteﬁaforselectionofmate:ialsﬁobeusedintlmdevclopmentofthcmodiﬁedcmﬁculum
was based on the following:

. smadgggdmmmmmmfmgmdﬂ%SandG

. current sheltered English methodology

. ameﬂxodmpmvidcl.EPsmdmtsmthcmﬁmlumconminingmnmptsand
activitic commensurate with their English speaking peers

. to include strategies which would make materials interesting and relevant

. Criteria for the development of sheltered vocabulary and comprehension strategies
has been based on research in the effective teaching of LEP students (Schooling and
Language Minority Stndent)

This research states that:

vocabulary difficulty significantly affects students comprehension

teaching and meanings of difficult words increases comprehension of the text
low ability groups benefit from g

combining the giving of directions with context information increases
comprehension, ,

> » 5 5 % »

2 & ° »

17

Full Tt Provided by ERIC.

ERIC 61



Rffective Vocabulary § .
categorizing and classifying words

presenting vocabulary in context
using simple definitions
offering pictures and actions to reinforce meaning and stimulate interest

®* ® & &

analy-msumbmkmmalbypulhngkcymm
ma}discus_sionof

and clustering of concepts

mapping
using learning logs and
using manipulative sm-onmmﬂstoe:q)Mcomepts

SITE LEADERSHIP
AS STATED IN THE ACADEMIC EXCELLENCE PROPOSAL:(PROJECT CLAIMS)
 There is a commitment and strong desire by principals to participate in the project.

. Eachpmmpalhasmendedwmkshmmshelmcdmmgmsmhaspammpawdm
grade-level meetings concering project implementation

« There is a favorable reaction from each school staff to participation in the project.

NOTE: I WILL CONTINUE TO LOOK FOR VERIFICATION OF THESE CLAIMS
RELATED TO SITE LEADERSHIP. .

KEY--THE INTEGRATION OF A MODIFIED CURRICULUM AND VARIOUS
COMMUNICATION STRATEGIES AND STAFF DEVELOPMENT
COMPONENTS PLAY A CRUCIAL ROLE IN THIS SHELTERED PROJECT.

. 4 & o 5

S SHELTE

SUCCESSFULLY IMPLEMENTING THIS SHELTERED ENGLISH
APPROACH PROGRAM (Per Academic Excellence Proposal, 1989-1930)

INSTRUCTIONAL PROGRAM

*  Dbilingual focus
. languagepmgmmmlnnguagems,mam,conmmmmstrucnmform
students who have not met criteria for transition to English
ESL program conducted by classroom teachers
transitional reading program
school-wide reading/language arts program at all of the sites

STAXE

support of site adnnmofmmrmﬁ_

commitment on part of the to maintain high quality programs and meetthe  needs
of the student population

a staff that is open to trying teaching techniques

L 2B ]

-
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TRAINING

conduct needs assessment on staff development needs
secure and schedule selected authorities for training teachers . .
a staff development calendar to include sheltered strategies, cooperative leamning and
integrated curriculum strategies
e teacher training before implementation of the program

APPENDIX

OVERRIDING GLENDALE SITE THEMES

I believe that the following themes lend to the exemplary nature of the Glendale
SHELTERED ENGLISH APPROACH FROGRAM:

Heterogeneous grouping of students within the SEA e.g. EOILEP/FEP students are grouped
together for content area instruction.

«Strong staff development program is in place.

*SEA program is being replicated at a national level, through as it is a recipient of the
"Academic Excellence Award."

«The SEA instructional program (Sheltered English Approach) has had a "filtering down”
effect into the other curricular areas of math, language arts and has thus "extended beyond”
the contens areas of social studies and science.

«This SEA is both "multidimensional” and "multifunctional” in that it serves not only as
variety of studenss, but it also serves different needs of the students, e.g. for some students,
it is a "medial” or "bridge"” or "transitional” program (these students have had L1 literacy
instruction in a TBE classroom) and for others, it is th2 only specialized program for content
instruction utilizing special English language deve.opment techniques and strategies and
curriculum.

«Strong and on-going evidence of respect and acceptance for all students and their various
native languages, cultures.

*Creative and innovative practices designed to meet the needs of all of the students
participating in the SAIP, e.g. sheltered instruction, heterogeneous grouping, collaborative
and cooperative task accomplishmens, schoolwide language arts program and scheduling
(non-SAIP specific), utilization of students to serve as L1 interpreters for
content/comprehensible input.

oCurriculum is augmented and modified, the process is in place and products are available for
teachers to use.

19
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METRO Center Site Descriptive Protocol

Irvine Unified School District, Sheltered English Program at the
Secondary Schools

March 1992

School District Context:
1. Locale: Southwest

2. No. students in the district: __ Over 100,00 _ 50-100,000 _ 25-50,000 X 5-25,000 __
under 5,000

3. NoJlevel of schools in the district: __PreK11K6168378o0r 94 9-12
4. Total No. LEP students in the district: Based on Data/Bical Report

Total LEP Enroliment/ 1987 - 1044
Total LEP Enrollment/ 1988 - 1470
Total LEP Enroliment/ 1989 - 1564
Total LEP Enrollment/1990 - 1607
Total LEP Enrollment 1991 - 1973

5. Percent of total student population in the district who are LEP: 8%/based on Spring
5 S;gg j;gures, total LEP enrollment was 1564 out of a total school enrollment of 19,931, based on Fall
gures.

6. Minority languages represented among students in the district: as follows for 1989:
Korean, Japanese, Spanish, Mandarin, Farsi, Vietnamese, Taiwanese, Cantonese, Hebrew, Filipino,
Hindi, Turkish, Cambodian, Portuguese, Other.

7. Foreign countries represented among students in the district: see program context,
question 13.

8. SES level of students in the district: well-educated, middle-class, business and professional.
Income in the district exceeds the national avera (l980€ensus),mdthecostofhmsingis high
mlaﬁvemﬁxenaﬁonalavange. Of the adults, .7%complewd4ormm=yemofcollege,and
28.3% completed from 1 to 3 years of college.

The Japanese students come from professional type family backgrounds. The professionals are here
usually for a five year period, to receive training, deliver training at local corporate agencies. Further,
995 of the Japancse students attend Saturday school, which us run by the local Japanese business
association. These Sanudayschoolsammffedb}rlapam jonalists, and the Japanese students
mcewenanvelangmgemmnmmnceinmﬁon. apanescfmmhesbmmmnmmm
these types of activities. Further, Japanese businessmen send their children to American schools for
the solepm'poseoﬂem'ningandbecmﬁngﬁmsinanglim

As for Chinese students, they tend to come from entreprencurial type of family backgrounds. Their

families come to America to stay. Family businesses may include pharmaceuticals, clothing,
manufacturers and restaurants.

3/31/923:45 PM
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9. Other pertinent information about the district: The district is located in & relatively new area
wtﬁchpewasamalﬁﬁkcmburbofalm'ge,m-mastcity. Today, the community has grown into a
small city, surrounded by light "think tank” industry and a nearby university. These schools have
apdmdam&cm(loo%)mmmmumﬂnhnswaﬂm Most of the
children are from Asian or Middle Eastern families that are well-educated, middle class, business and

_ professional.
Program Context
10. Grade levels involved in SAIP: 6 - 12
11 Total No. LEP students in the SAIP: 556 (41.5% in 2 middle and 2 high schools);

12. Minority languages represented in the SAIP: 13 (Mandarin, Korean, Farsi, Spanish,
Taiwanese, Japanese, Vietnamese, Cantonese, Tagalog, Hebrew, Hindi, French, German)

13. Foreign countries represented among students in the SAIP: Columbia,' Germany,
Hong Kong, India, Iran, Japan, Korea, Mexico, Pakistan, Philippines, Taiwan, Vietnam

14. SES level of students in the SAIP: Largely Asian or Middle Eastemn, well-educated, middle-
class, business and professional. (See description for school district above.) For the most part,
Latino students who participate in the SAIP came from working class, lower socioeconomic
backgrounds, per teacher interviews. Some of the students are the children of migrans workers who
work the fields in Orange Countyland/or domestics.

15. General description of the exemplary program :

X only program provided for LEP students in the target schools.
X There is also a bilingual instructional program which is provided as an option for LEP students.

NOTE: during an informal interview with project director and the project resource teacher, 1
leaned that historicall y,(m&ecaﬂy?ﬂ's)mmhadbwnasm%;BEpmmmmme
of the local elementary schools, designed mainly to sesve the needs of of migrant

warkers. Once, new developments began to emerge in this locale, many of the ficlds were
purchased for real estate development and hence the TBE bilingual program became very limited.
It is no longer a TITLE 7 funded TBE however, as I am told, at this parti
pmmm&dm@ghﬂbﬂhgdmmmMandnmam”Meymmwd"TBE
program for the remaining students, though very limited in number.

X There is also a bilingual instructional program, but it is onl for one of the native language
. groups provided for in the SAIP, nor is it available in the SAIP’s target schools.

X The SAIP is a medial for students exiting from a TBE into mainstream classrooms--this
is true in some cases, but not all.

X__In addition to the SAIP, instruction in content areas also is provided bilingually and in the native
language—In some cases while SAIP instruction is provided using sheltered techniques and
cooperative grouping, some of the teachers or instructional aides will use native language during
lessonsinmmcgckfmundmmndingmasacmdnnﬁmcmck.

The district bas an ESL, lan -immmersion, magnet program in place for clementary-school
children who are at the lowest ish-proficiency level At the site where this program is housed,
three hours of English and some sheltered content is offered to students. As soon as feasible,
students begin mainstream math, followed by mainstream electives and PE. The goal is to eventually
and quickly move the students into their local elementary schools. If transition to the Jocal elementary
school has not been achieved by the seventh grade (usually because of late entry into the program),

3/31/923:45 PM
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mxdenmmnbemigmdmomofthcmoshelme&&gﬁshmmuﬂnmiddhmjmmrmw
school.

Sheltered I, the original sheltered mhnﬁmdasthisdistgict’smmphrysmsim,opemes
out of 2 high and 2 middle schools. heltered II operates at 1 high school and 2 middle schonls.
Both sheltered are funded by Title V1L, separately, but sharc many resources. The oider

program dates four years. The newer program is only two years oid.
mmmmmnmmhmmmmnmcmu&mm

Education for ammnidmﬁfedﬁmdimqﬁnaﬁmmderﬁﬂevn's
‘ program
students in i

sixth grade limited Englis - ding and Language Arts. It focuses on
enhancing the abilities of mﬂmmwﬂhf:nobjecuv&
L Aggtﬁsgt?mofa vncabuluyandabxhtywuscmotwmdsmdmntextclmstodecodc

2 CommhcnﬁmofwﬁnenpassagcsinEngﬁshbymcﬁngideas,and
drawing conclusions. .

3. Utilization of correct capitalization and punctuation.

4, Recognition and use of standard written English.

NOTE: Itis blematgmduamofmemmgmmmaycmnﬂybepuﬁdpadnginﬂmsmn
i misispombkinlinﬁmdm(dmmﬁwfamMMdmeCﬂLmﬂcmeMd
"msition"inmnminsmmclassesbymcendofﬂwsixthgmdc)miswouldhavcmchecked
betheirtosecifﬂwnumberswmsigniﬁcantfmCEILgmdmwsascxmmtparﬁcipamsinme
SAIP.

16. Funding history:

X Currently funded as SAIP by Title VII

Suppm'tedbystateandlocalfundinfg

Supported solely by state and local unding, but previously funded by Title VI
Supported by special state funding

SWbymhm'fedemlfunding

Collaboratively funded by two or more agencies or sources

I T I |

There are two programs in operation funded under Title VIL The first is four years old; the second
istwo;rea(sold. Bothpmgmmsdmwﬁ'ommofﬂwmmsoms.ﬂowm,whﬂemeym

r in;mplmtanonandmining,meymsepmpomphicauy. Only the first program is
ing studied.

Note: That the Irvine School District has just been awarded a new Title VII award, to be funded as a
SAIP for the elementary schools and will be modeled after the secondary SAIP program. The total
award is for approximately $50,000 over the next 3-5 years. 'l‘heprojectdirectmisconsidering
whether or not to compete for an academic excellence awand for dissemination. Dr. Meadows, of the
IrvineSchoolDisn'ict,mccnﬂywmteandwonaTitlevnspecialpopulaﬁonsgrmttoscrvcmeneeds
of pre-kinder and K/1 students, using a Montessori approach.

17. Other pertinent information about the specialized program:
Program characteristics:
18. How students are served:

X District-wide program (Program serves several schools)

3/31/823:45 PM
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— School-wide program (All classes at a school contain LEP students in program)
X Partial schoot program (A portion of the grades participate in the program)

Grades 6-12 participate in this
X Sdfmhhedlmtrmﬁon(%ﬂmhmﬁdedhdwchsm)
X Ungraded (Many age levels fregrently in the same instructional setting)

Graded (Students of same age always in same instructional setting)

Nﬂwmmm&numdwmmmmmmechsm)mm
cases, students arc grouped according to language are assi to & rotation
typemﬁﬁz,whichmymvdwawmgm the teacher (for guided
classroom either in social or in language arts for ),speualmﬂ;:llmg

teacher (who is located in the library, and studeats receive instruction in ), or in
mhbw&thupedaﬂyﬁmdhbm.
S have an opportunity to rotate to each of the three "centers”. The SAIP classroom

teacher coordinates this effort with the other two individuals.

To the extent that it is possible, LEP students in the program are assigned to all-LEP classrooms. It
is the phi of the district that the sheltered-English approach works best in such classes, since
it does not ho fluent English students who can move at a more rapid pace. The availability of
teachers trained in sheltered instruction and certified in a specialty, as well as programming
constraints, limit the options available to LEP students. As a result, students will sometimes have to
take mainstream content-area classes.

Program variation can be seen by assignment of students to classes for the years 1985-88:
19. How English language development (ELD) is provided:

ESL instruction (Formal ESL instruction is provided as a separate instructional period)
Sheltered English (English proficiency is developed using English as the medium for

Wg comprehensible content area instruction

ruted English instruction (English development is integrated into content instruction)

English immersion (Teachers are fluent in students’ native language(s), but instruct only in

English)--In most cases, teachers use only English. However, in one case, I observed one of the

five focal teachers using Spanish in order to for ion. Further, I observed

Chinese and Japanese students assisting one another with presentations, translating,

etc.

_ Computer support (English is taught using computer assisted instruction)

— Individualized inst (IEPs are developed for individual studeats and formulate the
basis for developing English proficiency)

X Special textbooks/instructional materials are provided

pape PApX

Both ESL instruction and a sheltered-English environment for content-area instruction are provided.
Sheltered English is described as involving "a series of instructional strategies used in combination
with a modified curriculum and materials 1n order to provide meaningful content-area instruction,”
While sheltered-English instruction is most effective for intermediate English-leaming students who
have reached a level of proficiency that makes them receptive to this sort of instruction, it is also used
in the high school with new arrivals.

At the four schools served by the Sheltered I program, a total of 5 ESL classes have been instituted,
as well as 4 language/literature classes, 5 social studies classes, and 1 science class. At the Sheltered
II program, there are 4 ESL classes, 5 social studies, 1 science, and 1 math class.

20. Instructional strategies utilized:

— Team teaching (Two or more teachers are responsible for instruction in the same classroom)

3/31/923:45 PM
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X Peer teaching (Older students). At several of the school sites. honeinsgance,lobWan
E..{,‘f“"‘ g(EO)mdenm;-iywkinmquﬁshmdSocialSmdwsﬂm,mngasa
L assistant” with a group of Sganishspeahntg;mdcms.
X Cooperative leaming (Instructional activities require students collaborate to produce a

common
mﬁ%mmmmemmmmm
students) .
Language experience approach (Readin wriﬁng.spcaking.liminggmmgmmtcmcnvely
ngmm'mmsum&fmmMW)
§mummmwﬁﬂn(8nﬂmmmgtu:pedfminm

criteria which are

instructionally related) Mmmwmm i
levels as well as (in some cases) for instructional needs. mepingisdeﬁnin'yms. |

M(Wmmﬂdavmydmhmmmmamwfm
learning ski and content)-This is part of a schoo] wide program--opportunity available to all
students at one of the focal schools.
X Cmnmunitymmmes(Resmm&mnmidethemthimmdingmlmm,mmppedm
p.4 sessions (Instructional aides or other adults work individually with students
X Special textbooks/i :onal il are ided

Shcltmedﬁngﬁshismeappmmhusedinmepmgmm,baseduponwmkof&xmmhm and Krashen.
The five major hypotheses of Dr. Stephen Krashen are cited:

« the Acquisition-Leaming Hypothesis
« the Natural Order Hypothesis

. $: Momg Hypothesis

« the Input Hypothesis

e the A&mﬁve Filter Hypothesis

Also cited is Cummins' Second Language Acquisition Theory. The program literature contains the
following goals for LEP students based upon Cummins' model:

P P

o

« attainment of academic success,
« development of sclf-csteem,

« procurement of English language proficiency.

Two elements of language proficiency are cited: Basic Interpersonal Communicative Skills and
Cognitive Academic Linguistic Proficiency. Also cited is Common Underlying Proficiency.
The natural agpmach stages included are: preproduction, early production, speech emergence, and

The components of Sheltered English that are utilized are: simplified input, use of contextual clues,
check for understanding, appropriate lessons, and clustering of students.

Note: I have received a copy of the Irvine Unified School Districts training manual that is used for
the SAIP teachers, "The Sheltered Solution," which was developed by 2 of the SAIP resource
teachers. It contains detailed lesson plans for sheltered instruction as well as an overview of
language acquisition and cross-cultural communication, cooperative grouping, vocabulary
development, reading and writing, listening and speaking, as well as a demographic overview. 1
have had the opportunity to review this training manual and am impressed by its’ comprehensive
apyma‘gl}. Dgl;ng my visits to the SAIP classrooms, I have had the opportunity to observe teachers
using this guide. .
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21. Instructional Pergonnel

Teachers are trained in dcvelopmtmhw‘
Some teachers hold state certification for teaching students '
Staff development is provided SAIP staff in latest research and methodologies
Smﬁ'dgvdqmemismgulmiyprwkbdfmmaimmeadxmmlmgnagedcvebpmem

Teachersarepmvided lanning time during the school day-This is true in several cases and am
asking for more specific information on this. .
X Instructional aides (Bilingual IAs assist teachers in the classroom, to0 a limited degree)

To provide the SAIP, a cadre of secondary content-area teachers had tobe trained.

This is considered the most important component of the SAIP. Training consisted of six topics
formally presented with supporting reference material to be read and disseminated in notebook
format. Topics were:

P< DAPAPAPS

I. Second Language Acquisition
a. Natural stages
b. Cummin's 1 of Language Proficiency

¢. Krashen's5SLAH
d. Facts or Myths about LEP Students

e. Components of Sheltered English

II. Listening and Speaking Skills

IIl. Reading and Writing Skills

Iv. ive i

Y. Cross-cultural Perspective and Awareness
VL Lesson Planning and Implementation

Since the pav . began four years ago, a total of approximately 100 teachers and administrative
perzonne] havi. been trained, covering the topics listed above. The trained nel represent seven
different junior and senior high schools in the district, all served by one of the two sheltered English
Projects. The same training takes place every spring onc day a week over three weeks. In the fall,
the teachers get two more full-day inservice training sessions. Support materials that have been
purchased for the Project are distributed in the fall and collected in the spring. During the semester,
teachers are encouraged to visit colleagues who have been using sheltered instruction for a longer
time.

The budget of the two sheltered-English projects is used to hire substitute teachers during the time
teachers are away from their classes for training or for visitation. The two resource serving
theshel&mdpmpcﬁphnandcm&mﬁnﬂainhgﬁdwfmﬂmsmffatwassigmdmhmls.
Training in the spring is to prepare teachers for the fall semester. Given the cadre of teachers that is
already in place at each site, the training is set up to reach other content-area teachers, especially in
content areas where the project would like to set up additional sheltered-English classes.

22, Community involvement

X Parent advisory committee

X Parerts as volunteers

_ Evening ESL classes offered to parents

. Home visits made by bilingual community liaisons
X Meetings for parents to learn about program

3/31/923:45 PM
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program has been in 7 differcnt lan specialists
arc employed part-time. They are the of instructional aides but four of the
language served by the program and are fully in En their native language.
'l‘beyspeEUT{:wamw Korean, Japanese, and All have at least a BA from their

home countries, and some also taught there.
Student performance:
23. Evidence of exceptional LEP student performance in:

X Relstive gains in English proficiency
Hmm&i; IdeaPngm Test (IPT)

English-speaking of LEP students was in the "average” range. Students moved

and out of the ESL program as follows: after two years in the program, the percentages
of students originall ir grades seven through eleven who were still in ESL were 56%, 50%,
51%, 43%, and , respectively.

X Gains in academic performance
. Stanford Reading Test (vocabulary and reading comprehension subtests);
ive Test of Basic Skills (CTBS, reading, language and mathematics subtests); oral
and written English assessments; grade averages; writing samples; and rates of assignment to the
Gifted and Talented Education program (GATE), advanced placement, and special education
services.

LEP students showed progress on both Stanford tests (reading comprehension and vocabulary)
mdmeCTBSmadingmand”omﬁmiswwpafmneemmeCTBSmnhmﬁcsm
for which most of the median percentile ranks were above 90. LEP students performed ata B
level on the average, but most median GPAs declined slightly. This was interpreted as a possible
mﬂwﬁonofamndemymmkem&mﬁngmdmicmu&gﬁshegoﬁdmgew.
Rates of assignment to GATE, to advanced placement classes and to special ucation services
increased dramatically.

1987-88 mean scale scores on the CTBS reading test were higher than 1986-87 mean scale
scores. Differences for five grade levels were reported. Four of these differences were "large”
and one was "small.”

InmeaﬁesinpmcenﬁlemnksomheCTBSmadingmwmmpawdfmfmofﬁw grade levels
as well.

Records were kept on the placement of target students into the Gifted and Talented Program,
admcedplawmmchsses,andspeciﬂeducaﬁonmvimSOMyfaymmmmmofme
project. In year two, two students were placed in GATE, whereas in year three, fifteen target
students were placed, an increase of 750%. Parallel numbers for advanced placement arc 18
and 54, an increase of 300%. Six students received special education services in year two, and
twenty-two received services in year three.

A one-year pretest-posttest analysis of writing sample ratings revealed mixed results—two grade
levels showed positive growth; two mmmné‘ the same, and one declined slightly.

X Time required before students are mainstreamed into reguler classrooms
. date of reclassification
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In the first year of the project, 1.2% of the students were reclassified. In the second year, 31.3%
were reclassified. In year three, 66.3% were reclassified.

__ Extent to which promotion or graduation requirements are met
How measured:
24. Attendance:

LEP students' attendance increased due to the fact that many of them enrolled in school late in the
first year that measures were taken.

25. Other: The project evaluator, Dr. Richard Piper, has provided me with the last three years of
evaluation pon analysis of these reports, I will enter pertinent. For the most part, data for the
first year of the project are not available, as the project evaluator at the time, did not provide this of
data. According to Dr. Piper, "The current data may not show the i of the program as clearly as
we would like.” He did indicate that the students are moving toward i i at an
"acceptable” mte. It was also indicated that there is a linear relationship students' ESL level and
performance on the CTBS test. Further, the IPT placement for kids on ESL level is accurate and
correlates with the CTBS level.

Narrative Description:
26. Theoretical framework of Exemplary Program

The Irvine Unified School district program functions under the theoretical orientation as feztured in the
research of Cummins (1979) and his notion of "conversational English” and "academic English” or
Basic In Communication Skills (BICS) and Cognitive ic Language Proficiency
(CALP). ins asserts that "conversational English" is context embedded and is derived from
interpersonal involvement in a shared reality or "context.” It is commonly referred to as "conversational
English.” He further asserts that "academic English” is context-reduced , and that itis a "one-
of-a-kind language skills that is required for literacy, such as decoding, reading, comprehension,
deriving meaning from context, study skills, writing mechanics, writing proficiency, vocabulary
development, to name a few. Based upon this theoretical orientation, the Irvine Unified School District
has identified the following key components for its "Sheltered English Program™:

«Context-embedded language. The instructional strategies to be used in the SAIP will include a context-
embedded approach, where instruction will take care to provide on-going comprehensible input of
content. Project-developed support materials to supplement instruction in regular secondary classrooms
will embody this concept. Ongoing, concrete, meaningful clues and help to support the
context-reduced language of the regular content classroom for the LEP leamer will be provided.

oAcadmicEn%ﬁshismswyfmschmlsum. Within this component, the Irvine School District
states that it is "deeply concemed about the LEP secondary student who is assessed as ready to handle a
full academic in En on the basis of hig/her facility with ‘conversational English™ (SAIP
Grantﬁowm). the secondary LEP stuc'znt may often exhibit " " of
conversational English, it is further stated that the goal of the program is to "develop within all LEP
learners a structured command of ‘academic English.™

*English as a Second Language. The research in this area shows hat the student leams a second
language in much the same way s/he acquires a first language. The SAIP incorporates a natural language

and stresses an evolutionary acquisition of language, where the focus is on communication
before form. The following tenets support this approach: |

L Listening comprehension (in context) as a prerequisite to oral producticn
3/31/923:45 PM
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3. Correction by expansion

4. Focus on communication before form

5. Smgmbdmydevdomtmmisbasedmﬁnmdmﬂmvhmthismppmwdwim
pictures and ralia

6. Personalized instruction
7.Tthmﬂmcdwmdm§bhianandspwchmumommmammdﬂdeem
must feel a "need” to "communicate* the

8. Comprehensible Input must be supplied in a -anxiety environment.

filter" based on Krashens research. Acconding so the project "personality, motivation, self-
mfeclmymwuddmmyhngumﬁeeﬁngswm :
culture—relate to success in second language acquisition.” Key to this notion is SAIP takes into
mm&mmmmmm&n&m,MMﬁwcmmmmchmm
theym"snmglymntlawdmacadcnﬁcms"@ngeﬂ.

Finaﬂy,anovenidingﬁmefmmelnineUniﬁedSchMDimictsSAletesman

"The potential of ‘sheltered’ English provides us with a way of more effectively fulfilling our educational
responsibilities. And, hopefully, it will help us all 1o stop referring to language minority pupils as ‘those
LEP students' who belong to 'those bﬂmgual teachers' and help more of us to start referring instead to
‘our students' who belong to 'all of us.'

27. Goals and objectives:

1. Toimpmvethete&ding.maﬂl,dengﬁshlanguageskillsofIEPsmdents.
2. Toimpmveﬁnskillsofmﬂ'mmhingmsmdenminglm%ll
3. To acquire and appm;niamcmngulmntoassistlEPaudentsinleamingEngﬁshandin

support of masterin i skills.
4. Topmidepmmtn&mﬁmtopamntsoﬂﬁ?mxdarysnﬂenm.
BasedonﬂnoﬁginalSAn’grantpmposaLthcfonowingobjecﬁmmdcﬁned:
*To facilitate English fluency in all areas - listening, speaking, reading and writing.
*To provide supplemental bilingual support in content areas in the mﬁdpaﬁng@smdcm's native
as necessary for students to progress academically while acquiring English fluency.
*To enhance cross-cultural understanding and bicultural skills of both LEP and non-LEP students,
'Toimpmvehmmlschmlmmnnicaﬁmmdmassimpmmmmmquhingskinsmceswym
reinforce their children's leamning mmemcs.
*To provide staff training activities whi wiﬂincmascstaﬂ‘capmiticstoeﬁectivelysupponLEP
mﬂgminmﬁeving@mﬁem&minaﬂ@ymbjmmx

glish and the dominant
*Toenablcﬁwdixmmmmmeﬁmlmsponsibﬂityfmthebﬂingnalpmgmmbyseekingmt,
uﬁl}ﬁngandcvﬂuaﬁngbcdmdmmmaMbypmﬁdingﬂwefﬁciemyofﬂwlmal

28. Special program features
1. A Sheltered English program for LEP students.

3/31/923:45 PM
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2. Ammmmmdmﬁamywﬁdmmmmdmm
3. Procurement of developed curriculum materials, i essential vacabulary for each
curricular area, development of affective education materials, and development of workbooks in

su areas. | '

4. Parent education including: parent introduction to the school, parent handbooks in the parents’
native lan English as a Second Language instruction, and multicultural activities.

5. Staff activities include: using the Sheltered English approach, skills in modifying
curriculum to meet the needs of LEP students, skills in diagnosing and prescribing instructional
strategies, and how to communicate effectively with parents.

6. Multicultural activities to enhance self-esteem and cross-cultural understanding will be
mmummmmammﬂmmmmmdm.

7. Primary language ]

8. Peer and cross-age tutoring

9. Using Litcrature, Music and Art to explore cultural diversity and express feelings.

10. Music, Drama and Dance productions to promote multicultural sharing and understanding.

11. Video-tape productions

12. Field trips

13. Preparing and sharing foods of different cultures.

Note: New entries based on proposal and for the most part, supported in my observations.
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METRO Center Site Descriptive Protocol
l.inda Vista Elementary School, San Diego City Schools
‘ San Diego, California
March 1992
School District Context:
1. Locale: Southwest

2. No. students in the district: X_ Over 100,00 __ 50-100,000 __ 25-50,000 __ 5-25,000 __
under 5,000

3. NcNlevel of schools in the district: _112 Elem (including K) 19 middle/JHS_2Q HS
1. XK-12 4 412 -

A descgregation lawsuit in the 1970s ordered the district to reorganize to achieve racial
balance. This led to a number of organizational variations, including magnet schools. Thus
of the 112 elementary schools, only 80 are traditional K-12 configurations. Others vary from
K-2, K-3, K-4, K-5 to 3-6.

4. Total No. LEP students in the district: 25,035- (BASED ON DATA/BICAL
REPORT)

TOTAL DISTRICT ENROLLMENT 1991: 111,198 (K-12)

Total LEP Enrollment/1987 - 16,069

Total LEP Enrollment/1988 - 17,265

Total LEP Enrollment/1989 - 19,402

Total LEP Enrollment 1990 - 22,321

Total LEP Enrollment 1991 - 25,035

S. Percent of total student population in the district who are LEP: 20.7%
6. Minority languages represented among students in the district:

Spanish, Vietnamese, Laotian, Cambodian, Filipino, Hmong, Chinese, Farsi, Japanese,
Korean, Samoan, Armabic, Portuguese, other.

County LEP Student Distribution - (BASED ON 1991 DATA BICAL REPORT

Spanish 50,170
Vietnamese 3027
Cantonese 341
Korean 342
Philippine/Tagalog 2233
Portuguese 6:
Mandarin 121
Japanese 465
Cambodian 1209
Lao 1732
All Others 3381
Total County LEP Count 63,088
4:47 PM1
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7. Foreign countries represented among students in the district: reflected in the
language groups above

8. SES level of students in the district: Reflects the variety found in large urban
settings.

« Across the district, the socioeconomic index for all grade 3 students is 2.05 (3 is
highest SES, 1 is lowest), and for all 6 students, 1.99.

* Aid for dependent chikiren is ided to 21.4% of students' families at grade 3, and
t0 20.5% at grade 6.

» Accanding to a 10/16 interview with the school Principal, 97% of total school
enrollment are on free lunch. :

9. Other pertinent information about the district: The district is a large, urban district
25 miles from the Mexican horder. Cmsmenﬂy,ithasexpahncedywsofimemﬁngthc
children of aliens, sometimes in the U.S. i y, into its school The district has
been nationally recognized for its bilingual ion programs and for the leadership it and
surrounding districts have provided to the rest of the nation in these for Spanish-
speaking LEP students. A recent event which attracted large numbers of other language
groups to the district was the location of one of the first major Southeast Asian relocation
centers atthe nearby Mirimar Marine training base, This accounts for the large numbers of
Vietnamese, Cambodian, and Hmong children in the district.

The desegregation plan devised by the district has created a number of Magnet Schools as well
as a variety of organizational variations. As a result, school district personnel are used in the
process of restructuring instructional programs to r.. >t the changing needs of its diversifying
student population.

Linda Vista Elementary school is part of the "Restructuring San Diego City Schools"
initiative which began in May 1986 when the San Diego superintendent appointed a group of
17 community leaders to study the impact of changing technology, demographic and economic
shifts and cultural plurality with regard to the of the S.D.school children in the 21st
century. This restructuring movement emerged as a result of several nationally disseminated
educational reform reports, e.g. Horace's Compromise, A Nation Prepared: Teachers for the
21st Century between 1983-1986. The findings of the San Diego Schoo! Districts 17
community leaders evolved into the Schools of the Future Commission. This
Commission published its' report ("Which Way to the Future? San Diego and its Schools at a
Crossroads” in June 1987). In this report, the Commission described profound discrepancies
between what schools provide children today and what they must provide them in the years to
come. The Commission argued that children, must be able to reeducate themselves
throughout life. As part of the Schools of the Future Commissions primary recommendation--

restructuring of schools emerged.

The San Diego City Schools describe restructuring as "a of empowering teachers and
schools to make decisions about classroomysc ion, curriculum, budget, staffing,
and accountability so that student performance will improve. It means decentralized decision

making rather than centralized bureaucracy. It means the school becomes the center for school
management and teachers join with administrators to manage schools. (Restructuring San
Diego City Schools: A Brief History)

In June 1987, the Board of Education formalized its' commitment and the resources of the
district toward the achievement of innovation and change through a pilot called the "Schools of
the Futur~ Initiative.” To guide the district in this endeavor, the intendent inted a
leaders . soup, The Innovation and Change Leadership Group (ICLG) that

4:47 PM2
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includes "equal representation teachers and administrators, and contains parent and
community representatives. mchargewasmedcwbpm:ﬁaplanfmme

i tation of the Schools of Initiative and for the coondination of restructuring
orts across the district.
:lhembelwfssetwtthebylaﬁdeﬁmﬂmmnpmemdgtﬂddhmcfmmmﬁngm

. acommitment to a long-term strategic planning process
. ismoﬂqdipthcﬁndingsandmcmnmendaﬁmsofﬁnSchoolsofﬁwFum

. mhmﬁshedwkheﬁsﬁngdisﬁmmandwiﬂnnmsmmmmd

. mquixmanenvﬁmmentofnust,ﬂeﬁbﬂity.mdrisk-taldng .
. mqﬁmabﬂmbammmmmmnyamdmmmm'schmls
’ mbcmmssfxﬂhSanDiegomdmmmavaluablemodclfmmhaschmldisﬁm

Ttmmmﬁmﬁfwcnelemenmw,ﬁxnﬁddk{]ummmandfmnmhighschods
who met at the end of June 1988, to participate in a Super Planning Week"-- a four da
mgicplanningwarkshopmdcve the skills needed to lead school staffs through th
planning process. Uﬁngcawmmdyandmleglghghgrmms,mdxmmwedma
model planning and team building exercise whi included how to develop and plan 2
visimlgodmm,howwgemmopﬁmfmadﬁevingthmﬁsim.howmdcvebpan
implementation plan, and how to design ongoing evaluation and assessment procedures.

Mmhmlmsmmﬂnghﬁﬁaﬁmmfmngwcggﬂwdbyﬂwmmmmmmm
on school restructuring, approved November 8, 1988. This particular school board meeting
was held at a restructuring school, Linda Vists Elementary, and featured comments from
various restructuring schools and from members of the ICLG.

As of February 1989, over 30 schools "have expressed their commitment to the restructuring
process and are engaged in various stages of the planning and implementation process. Over
ﬁrcpasttwoym,theSchookoftthumepmgmmhasgaimdmpmandmmnmmm
San Diego under the policy direction of the Board of Education. Most importantly,
professionals throughout the district are working together with community members to
discovermwwaysmu-eateschoolswhemausmdmtscanmdwinstmwd."(Resmxcturing
San Diego City Schools: A Brief History)

Program Context

1¢. Grade levels involved in Exemplary Program: Pre-K through 6, 970 students
loctia:dtite% campuses: Pre-K and K + special education students at one site, and grades 1-6
at the other.

*Note: The Pre-K program is located away from the 1-6 SAIP, at the Annex. Also
during an interview with the schoolyﬁncipﬂllcamedthatthiscampusisdesignawdas
a Minority Isolated School—which is involved in a voluntary integration plan as a "sender

school.”
ETHNIC DISTRIBUTION FOR 1988-1989: (Based on School Profile, September '89)
Hispanic =~ White Afr.Am. Asian Pac.Isl. Fil. Indo. NatAm
17.8 12.6 6.3 0.8 0.8 2.8 59.0 0.0
4:47 PM3
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11. Total No. LEP students in the program: 526, or over 50% of total student body,
62% of whom are Southeast Asian refugees. The: second largest group are the Hispanics
from Mexico and Central America.

~ 12, Minority languages represented in the SAIP: Hmong, Vietnamese, Laotian,
Cambodian, Spanish, Filipino/

13. Foreign countries represented among students in the school: Laos, Vietnam,

Mexico., Philippines
14. SES level of students in the school: Very low SES.
Grade SEI* %AFDC**
3 for total district 2.05 214
3 for ex.prog. 1.39 42.6
6 for district 1.99 20.5
6 for ex. prog. 1.49 42.6

sSocioeconomic index: 3 is highest, 1 is lowest based on state assessment program
+»Aid for dependent children

Thus,atbothgradcs?oand6(forwtﬁchassessmcntdataamprovidedbythestate),me
smdenﬂinﬂwcxemplarymgmmfmbalowdisuiﬂamgmbommmmsofme
socioeconomic index and aid for dependent children.

ethnic groups, e.g. in a "typical” Hmong family, there may be 8-10 children. The older
Hmong girls care for the younger siblings. There are also teenage marriages amongst the
Homg. Hmoxg girls usually tend to marry older men, usually "within" the culture.

15. General description of the exemplary program:

X Thmisalsoabilingualhmmwﬁonalpmgmmwhichismvidedasmopﬁmfmm
students (Available for Spanish LEPs and Vietnamese LEPs-primary grades)

X Although the district reports that there is also a bilingual instructional program, but not
fmdmnaﬁvehngmgemmpmvidedfminthepmgmm—thisisnmwsmﬂyme
case. Bthpanishdeiemmsespealfi-:glmpuﬁcipawinmeSAlea ter
degme,simetlnbiﬁngualmmisoﬁ' only in the primary grades. Srneci?:lly,a

in

only program provided for LEP students

Spanish TBE is of esK?w htemcydcw@m the L11s
emphasized and ¢ aremfg;?nsthbﬂmgmlteachm.'rhe ietnamese TBE is
offered to first .‘Ihismgramisstaffedwithmeiemmsespeakingmlm
and one Engli speakingmcha.Also,notallSpanishoermmspcakingLEP
students will necessarily participate in a TBE due to a variety of factors,
including, over representation of students (hi numbers within these 2 language
groups), parent preference, etc. Hence, it iskxighly possible to have LEP Spanish and
Vietnamese speakers as participants in the SAIP, with no involvement in the TBE

4:47 PM4
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program. Students from both of the TBE's are heterogencously "mainstreamed” in the
p-m. program, with the rest of the student body.

X mmbkmu!plny;mgmmisamedialpmmfirmxdcmmmgﬁmnaTBEinm
mainstream clagsrooms-- especially for SAIP students who have reached the transitional
stage, as they prepare to enter “mainstream English” or "non-sheltered” classrcom
environments.

X In addition to the ELD/Exemplary Program, instruction in some conteat areas is also
provided bilingually and in the native language--Except fora § and Vietnamese
self-contained bilingual program, all LEP students receive the di s Social Studies
curriculum through their primary language. Tmymﬁem“-l\lﬁl‘mom,
fm'mimalyhnguafinmmﬁmdmingompaiodoﬁns in the moming.
Instruction during L1 social studies may be carried out by a teacher who speaks the L1
and/or a "team” consisting of a teacher and instructional aide with L1 literacy. I
observed both.

The ELD/Exemplary Program resulted from a School Improvement Plan developed by the
staff with their new principal in 1988, This was developed to reflect the staff's concerns that
qﬁmbkhmﬁmmxmhhgoﬁa&mmmmgemmm
among the students. A bilingual education for S and Vietnamese students has
been in operation at the school for awhile. SAIP offers sheltered English instructional
environments for other language groups.

Xhe Process

During a series of interviews with the school Principal, I learned that the process of self
analysis and change began during the spring semester of 1988. During the first meeting, the
staff was presented with student achievement data, degree of classroom interruptions, pullout
instruction, etc. Teachers were asked to look at some needs statements, break into groups
and brainstorm a plan to meet those criteria. The staff generated the following needs/criteria :

e more iate instructional/language proficiency groupings for each student
« less pullout instruction during moming hours

* more integrated leaming experiences

. flmeqlxﬁtycfmk:esmallsm&ms

« less labeling of special needs students

 a more unified staff

e better use of space

The committees met on an ongoing basis from January to June, and formulated a total school
plan for implementation in September, 1988. The total staff participated in the generation and
development of the school plan for restructuring.

The Plan

The school principal outlined several "umbrella provisions” which were stipulated by the
staff in the initial meetings. This "umbrella” provides a systemic tgowss by which every
child is positively affected (and is a recipient of the program) for the major part of the school
day. Hence, supplementary instruction is not a key factor or player in
supporting and enhancing underachieving or special needs students. The
overall stipulation include: '

« an ungraded curriculum for the entire school

4:47 PM5
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. devdommdmemiychndhmdeducaﬁonpmgmmfmallpm-lﬁnde:gmwn,
WWSHWM&Mme&(MB&ﬂy
Admission to (EAK) classes will be added.

all classrooms
. mﬂymmﬁmﬁwmbewmfmmhmha
. amﬂocaﬁmofmomcesinmdm’mimpmntthemam

Heme,smdmﬂmegrmtpedinungmdedclumomswimMapmmdmaEnywrnndﬁ-age
groupings--kindergarten, primary, middle and upper. Students are homogeneously
assi byhnmgepmﬁdencydmingthemningbuicskinsﬁme.

LkavdsimhubEmybwhWAmdB,mnﬁﬁmAmdBmd
non-she classes, each with entry and exit criteria. An important aspect of the program
is its’ “ﬂnidity"—mﬂingtoschoolpmmn:l (dnringinfmmalemvemtﬁom),lharmd
thmexpectaﬁommhighmdsmdmmexpecwdmmcﬁmnkvelmhvdasmas
ﬁmthmdnam—andﬂﬁsmmtmwﬂymnmmemdoﬁheyemasism
case with many LEP programs.

SmdentpmgrcssismmﬁmedbyaLEPREVIEWTEAM«simﬂnmammﬂmﬁonm
child study team. ThisIBRemchamhasbminem-pmnmdinmdwmgmm. They
masamfuﬂWmmfmindividualmdmtmfmm,uﬂbiamualmﬂewsm
conducwdmplacemmovcsnxdentsﬁnmghﬂmlevcls.

Mainstreaming and Integration

mordermmcctﬂmaimiafmmvidMgmxdem“dmmmmmwdkmﬁngﬁmmﬂem
arehemmeouslynﬁxedinﬂmafmmmninsmﬁomlbbck. Students are grouped by
culnn'al,langzﬁmd.gmder. AdcpmnmimdmgamiserMedwhme'mmnmmm

Reallocation of Besources

Several part time a.m. teaching positions were allocated to reduce class size as well as
pmvidespecialmgmmswhichmaynmhavebeenpossihleﬁddlin.tbcmfﬁngfmmulaof
the school. CmesepmgramsincludeaprimarySpanishbilingualpmgmmaswellasan
additional primary sheltered A class). Twooﬂmmmwmhnpkmmmduﬁﬁzingpm
time positions. A non-traditional design was i nted for the special education students.
Themmmspeciaﬁstismmdwimapmﬁmemmmdwmnin . They also receive
assistmoeﬁmntwoinstmctimalaidaandalsomhommdahalfuf itional teacher time--
hence providing five adults for approximately 38-40 students. Students are miced wit the
rest of the student ion in the p.m. for the departmentalized subjects. It is thought that
this schedule allows aninﬁensivemmningpmgmmofbasicskﬂlswiﬂlomimcrmpﬁ R
whileitalmﬂbmmcscsamesmdmmﬁwoppmmnitywbemnimmnwdandinwgmed
into the p.m. program.

An important component of the program is a Parent Outreach/Education effort. A cadre of
community aides reaches out to parents through monthly home visits as well as on-going
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parent education workshops. While traditional approaches (like organized pareat groups and
volunteer activities) are conducted, the school generally goes to the parent/community.

Parent education workshops evolved from a needs assessment conducted by the parents.
Waorkshops are delivered by community/staff members in the appropriate language.

16. Funding history: ¢

Currently funded as SAIP by Title VII--*
havenevu‘bx;cdvedMﬁmds
Supported by state fundin
Supported solely mmandlocalgxmding.butpmviouslyﬁmdedby‘l“nhvn
Supported by state funding
%mwm&dﬁﬂﬁmﬁng
tively funded by two or more agencies or sources, ¢.g. School Improvement
and Chapter 1.
Supported by outside moneys (e.g., foundations)

The basic program is funded with local and state funds. The school also participates in:

« the state's School Improvement Program (SIP) in which moneys are allocated to ensure
that esch student meets district goals and state competencies;

o Chapter I, which provides funds for additional counseling and guidance and a full-time
nurse;

o Chapter II, which provides supplementary instruction for students experiencing
difficulty in reading, math, and language development.

e Wells Fargo funding for the community and parent outreach program.

P PApApAl eI |

Note: various foundations are supporting the school districts restructuring efforts.
For example.

Linda Vista received one of 15 Next Century Schools ﬁrmts. This was a national
competition funded by the RJR Nabisco Foundation. L.V. has received state and
national attention, assisting other schools/staffs in beginning the process of
restructuring.

The RIR habisco grant has allowed L.V. to dramatically enhance the assessment
process. Portfolios are being ..aintained by teachers school-wide, with an emphasis
on language arts. The grant has contributed to maintenance of portfolios
electronically. The teacher computer stations and training are in process at the annex.
This training will take place at the main campus during the 1991-1992 school year.

The Next Century Schools project has been used to fund four part-time teachers, thus
contributing to a substantial reduction in class size (school-wide). It has also allowed
L.V. to implement a teacher intern program for pri language instruction. Hmong,
Viemamese and Spanish speaking interns have employed, working directly with
the instructional aides, to strengthen the primary language arts program. :

A systematic staff development effort is in place, through the grant. Staff development
has focused on alternative assessment, cooperative leaming and the Socratic Seminar.
This money has also been used to provide pre and post service (June 90 - August 9C)
in order to refine the program, establish school standands for language arts and prepare
for electronic portfolio assessment.

4:47 PM7
373182

Aruitoxt provided by Eic:



Moreover, & ive evaluation design is in place for the grant. It includes
mdnﬁmdwndam,pmﬁoﬁommtmmmandpmtandmffmy
results.

(Information based on April 26, 1991 Update on Restructuring Process).
17. Other pertinent information about the Program: Wh