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INTRODUCTION

Project Background

The School Board of Palm Beach County, Department of Adult and
Community Education was awarded a Section 353 Demonstration Project
Grant by the Florida Department of Education for FY 90 and again
in FY 91 entitled the Adult ESOL Curriculum Development Project.
The primary goal for this two year project was to develop a model
adult ESOL curriculum for the state of Florida.

In order to develop a comprehensive program which meets the needs
of all adult ESOL students enrolled in classes throughout the
state, a needs asse-sment was conducted statewide of ABE/ESOL
programs and a plan.ing committee determined the scope of the
project. The planning committee included district directors,
supervisors, ESOL specialists, program managers, administrators,
university ESOL specialists and a vice president of the Center for
Applied Linguistics.

The team determined that a need existed for separate ESOL
curriculum frameworks for adult education and recommendations for
program content, textbooks, materials and tests. It was further
determined by the planning committee that the Mainstream English
Language Training (MELT) Student Performance Levels (SPLs) will be
used as the common language descriptors for ESOL programs
throughout Florida (see Attachment A). The MELT/SPLs were
developed by the Center for Applied Linguistics in Washington, D.C.
and the Office of Refugee Resettlement. They are used nationally
to describe language performance levels of limited English
proficient (LEP) students. The SPLs provide a common means of
describing program levels across districts. These descriptors are
the basis of the School Board of Palm Beach County model, Dade
County’s DCAASE ESOL curriculum and the Broward County adult ESOL
curriculum,



ESOL Curriculum Prameworks

The curriculum frameworks writing team consisted of specialists in
the fields of adult education, ESOL, linguistics, migrant education
and refugee education. The team developed a comprehensive set of
adult ESOL education curriculum frameworks which have been approved
by the Florida Department of Education as a separate course
entitled "Adult English For Speakers Of Other Languages" (see

Attachment B). The frameworks address the following
concepts/content:

1. Basiz literacy skills

2.  ESOL survival/coping skills

3. ESOL pre-GED skills

4. Workplace ESOL skills

5. English language content for vocational education (VESOL)

6. United States history and government as they apply to

citizenship
Student Competency Checklists

In addition to the ESOL curriculum frameworks, members of the
writing team revised and enhanced the ESOL curriculum student
competency checklists developed by ESOL specialists and teachers
of the School Board of Palm Beach County. The student competency
checklists for ESOL Literacy Skills and ESOL Survival/Coping Skills
(Levels I - 1IV) were developed and piloted during the first year
of the project.

During the second year of the project, the ESOL Survival/Coping
Skills (Levels I =- IV) Curriculum was piloted and implemented
throughout the district. The Pre-GED (Levele V -« VIII) Curriculum
stident competency checklists were developed duriny the second year
of the project and are currently being piloted in Palm Beach
County.

A curriculum level correlation for ESOL courses offered through the
Department of Adult and Community Education of the School Board of
Palm Beach County is included (see Attachment C). The correlation
provides a comparison between ESOL levels utilized in the Pa.m
Beach County ESOL program with their traditional titles and the
MELT Student Performance Levels.



Curriculum Use and Evaluation

Copies of the student competency checklists for ESOL Literacy and
ESOL Levels I - VIII are included in the guide. The copies are
camera-ready and districts are invited tc use the checklists in
adult ESOL programs.

Questions, comments, and/or suggestions regarding the checklists
are invited. A curriculum evaluation form for administrators and
teachers is attached (see Attachment D). The duplexed form
includes sections for student and teacher comments. Suggestions
and comments will be reviewed for inclusion in futuvre revisions.
The curriculum has been developed to meet the needs of adult
students in Florida. As students and teachers suggest new topics,
they will be included.

Native Language Literacy Project

Due to an increased need for a transiticnal native language
literacy program, curriculum was deeloped, teacher training
conducted, and a program was piloted and implemented for native
language literacy in Spanish and Haitian Creole. A section of the
guide is devoted to this project. XA request for the placement
tests is included in the testing section of the guide.

ESOL Placement and Promotion Tests

Placement tests for Levels ESOL Literacy - Level V were designed
and field tested during the 1990 - 1991 project and are currently
being piloted. In addition, promotion tests for Levels ESOL
Literacy - Level IV were designed and field tested during 1990 -
1991 and are currently being piloted. The tests include listening,
speaking and reading/writing sections. All tests reflect the
student competencies of the curriculum. The tests are considered
secure. Districts are asked to complete a request form in order
to receive camera-ready copies.

Preliminary field testing was conducted at the pilot site to
establish internal validity. Further funding will permit the steps
necessary to standardize the tests and establish norms. An
additional project is necessary to develop placement and promotion
tests for ESOL Pre-GED Levels V - VIII.
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Specialized Guides

The following specialized guides are included in order to assist
districts with the implementation of each of the curriculum areas:

Native Language Literacy

This guide contains an ocverview «f the Native Language Literacy
Program, the rationale, the design, the curriculun, program
evaluation and increased retention rate statistics.

ESOL Literacy

A definitive guide to the teaching of ESOL Literacy, this guide
includes an overview of second language acquisition, methodologies,
techniques, activities and sample lesson plans.

ESOL Survival/Coping Skills

A practitioner’s gquide to the teaching of ESOL Survival/Coping
Skills includes = second language acquisition information,
methodologies, techniques, activities, testing alternatives and
sample lesson plans.

Pre-GED Pilot Overview

This overview provides a rationale for the Pre-GED Program, the
relationship to the Adult Basic Education (ABE) skills and the Test
of Adult Basic Education (TABE), the student competency checklists
and a sample lesson plan.

ESOL At The Workplace

Levels ESOL Literacy - Level IV of the student competency
checklists include competencies which may be utilized at the
workplace, particularly under the heading "Employability Skills".
However, it is necessary to conduct a needs assessment and literacy
audit prior to implementing any workplace ESOL program. The
workplace guide ocutlines available resources and steps to assure
successful program development and implementation.

Vocational ESOL

This comprehensive guide provides detailed information regarding
vocational ESOL program models, principles, practices, and
implementation, (ross-cultural aspects in vocational education,
as related to limited English proficient (LEP) students, are
described. Methods, approaches, materials selection and
adaptation, and student evaluation are explained. Examples are
specifically related to various vocational content. An extensive
bibliography is listed by topic.

L1
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Teaching ESOL Citizenship

A practical guide to teaching citizenship to ESOL adult students
includes information on legal issues, immigration categories,
requirements and procedures which citizenship applicants must
follow in order to complete the process. Classroom application is

provided in the form of suggested topics, teaching techniques, and
sample lesson plans.

Citizens, lp education is included in the ESOL Literacy - Level IV
of the student competency checklists under the heading "Knowledge
of Our Country." This strand of the curriculum may be included at
each level of the curriculum (ESOL Literacy - Level IV) or may be
used to create a separate citizenship class. Due to the fact that
many adult students are citizens of the United States, they may not
need to participate in the citizenship strand. Citizenship
education remains an optional component of the curriculum which is
always offered to the students, but not required.

ESOL Tecsting Overview

The ESOL Testing Overview describes the new tesfs, their use, and
precautions to maintain security. A request form is included for
districts interested in adopting any or all of the tests.

ESOL Materials Overview

This overview presents an annotated list of commercially available
ESOL materials according to curriculum level. Materials currently
being piloted for Levels V and VI are included. Levels VII and
VIII will be added by 1992.

Teacher Training

Teacher training was conducted by specialists, resource teachers
and consultants during the project. As a result of the project,
and by request of the assistant principals for Adult and Community
Education and ESOL teachers, a specific inservice plan has been
designed, developed, piloted, and is being implemented in Palm
Beach County. An overview is included in the teacher training
section of this guide. As this project progresses a handbook will
be developed which will include sample overhead transparencies,
handouts, references and suggesticns for presentation.

Conclusicn

This ESOL curriculum guide has been designed and developed by ESOL
administrators, specialists, teachers, and consultants throughout
Florida in order to better serve the needs of adult ESOL students.
It is intended to be a living curriculum guide which will receive
additions and final revisions as projects are completed. Your
suggestions and comments are welcomed.



ATTACHMENT A .

MAINSTREAM ENGLISH
LANGUAGE TRAINING
(MELT)

STUDENT PERFORMANCE LEVELS

AVAILABLE FROM:
OFFICE OF REFUGEE RESETTLEMENT

U.S. DEPARTMENT GOF HEALTH & HUMAN SERVICES
330 C STREET S.W. SWITZEN BUILDING
WASHINGTON, D.C. 20201
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STUDENT PERFORMANCE LEVELS -« ABBREVIATED VERSION

No abliity whatsoever.

¢ Functictis minimally,
If at all, in Engiish.

« Can handie only
very roufine entry-
level jobs that do ot
require oral commu-
nication, and n which
all lasks can be easily
demonstrated.

e A native Enghish
speaker used (0 deal-
Ing with hmited Engitsh

. Speakers can rarely
communicale with 3
person at {tus level
except through
gestures

IT.

e Furctiong in a
very limited way in
silualions related to
Iimmediate needs.

¢ Can handte only
routine entry-level
jobs that do not re-
Quire oral communica.
fion, and n which all
lasks can be easlly
demonstrated

¢ A nauve Enghsh
speaker used to deal-
ing with hmited English
speakers will hzve
grest difliculty com.
mumicaing with a
person at this level.

(-1

I11

e Funclions with some
Gitlicuity in situanions
related to immediate
nends.

e Can handle routine
entry-level jobs (hat
involve only the most
basic oral communi-
cation, and in which
all tasks can be
demonsirated

¢ A nauve Engiish
speaker used to deal-
ing with imuted Eng-
hsh speakers will have
grest difllcuity
communicating with a
person at thus level.

IV.

o Can salisly basi¢
survival neeas and a
lew very routine
social demands.

e Can handle entry-
level jot's that involve
sume rimple oral
commumication, but
in which tasks can
8iso be demonstrated

e A native Enghsh
speaker used to doal-
ing with hmitedd English

.« Jeakers will have
ditficulty ‘communi.
cating with a person
at this level.

e Can salisfy basi¢c sur-
vival needs and some
limited social
demands.

-

e Can handie jobs
and job training
that Invoive tollowing
simple orsl and very
besic written insiruc.
hons bul in which
most {asks can also
be demoneirsted

® A native English
speaker used 10 deal.
ing with limited English
speakers will have
some difticulty com.
municating wilh a
persan al this level.
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VI e Can salisfy most
survivel needs snd

limited socisl
demands.

e Can handie jobs and
job training that
involve foliowing
simpie orel and writ-
ten insiructions and
dagrams.

* A native English
speauer not used 1o
dealing with limied
Enghish speakers will
be able to communi.
cale with a person st
this level on familisr
fopics, but with dif-
ficully snd some
effort.

VII » Can satisty survivel
needs and rouline
: work and soclal
demands.

e Can handie work that
involves following orsl
snd simple writien
instructions in familiar
snd some unfasmilisr
sitlualions.

o A nalive English
speaker not used 0
dealing wilh limited
English speakers can
generally communi-
cute with a person &t
this level on familiar
topics.

VIII e Can patticipate effec-
tively in socisl snd
familiar work situa.
lions.

* A native English

speaker not used (0
dealing with limited
Enguish speskars can
communicate wilh a
person at this level on
simoasi all topics.

IX o Can parlicipate
flucntly and accurately

in practicsl, soclal,
snd wnek silustions.

* A nalive English
speaker not used (0
dealing wilh limited
English speskers can
communicale essily
wilh a person sl this
level.

x ® Ability equal to that
of a native speaker
of the same soclo-

sconomic level.

V INIWHOVIIV
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. . : ATTACHMENT B

( . New Course 1991-«92

CURRICULUM FRAMEWORKS - GRADE 30, 31
Florida Department of Education

COURSE NUMBER: 9900040 S8UBJECT AREA: ADULT EDUCATION

CREDIT: NONCREDIT COURSE TITLE: ADULT ENGLISH FOR
SPEAKERS OF OTHER
LANGUAGES

I. MAJOR CONCEPTS/CONTENT: THE PURPOSE OF THIS COURSE IS TO
PROVIDE INSTRUCTION TO SPEAKERS OF OTHER LANGUAGES. THE
PRIMARY GOAL IS THE STUDENTS’ ACQUISITION OF COMMUNICATION

SKILLS TO ENABLE THEM TO FUNCTION SUCCESSFULLY WITHIN OUR
SOCIETY.

THE CONTENT MAY INCLUDE, BUT SHOULD NOT BE LIMITED TO, THE
DEVELOPMENT OF LISTENING, SPEAKING, READING, WRITING AND CROSS
CULTURAL COMMUNICATION SKILLS.

AREAS OF INSTRUCTION, BASED ON STUDENTS’ NEEDS, ARE: PRIMARY
LANGUAGE SUPPORT/ESOL LITERACY, ESOL SURVIVAL/LIFE COPING

\ SKILLS, ESOL PRE-GED SKILLS, WORKPLACE ESOL, VOCATIONAL
ENGLISH SPEAKERS OF OTHER LANGUAGES (VESOL), AND
AMNESTY /CITIZENSHIP.

II. INTENDED OUTCOMES8: AFTER SUCCESSFULLY COMPLETING THIS COURSE,
THE STUDENT WILL BE ABLE TO:

1. DEMONSTRATE BASIC LITERACY SKILLS THROUGH THE USE OF
PRIMARY LANGUAGE SUPPORT (PLS) AND/OR ESOL.

2. DEMONSTRATE ESOL SURVIVAL/COPING SKILLS NECESSARY TO
FUNCTION IN DAILY LIFE.

3. DEMONSTRATE THE USE OF ESOL PRE=-GED SKILLS.

4. DEMONSTRATE ESOL COMMUNICATION SKILLS NEEDED TO FUNCTION
AND/OR ADVANCE AT WORK.

5. UNDERSTAND THE ENGLISH LANGUAGE CONTENT AND SKILLS FOR
VOCATIONAL EDUCATION TRAINING.

6. UNDERSTAND THE BASIC CONCEPTS OF U. S. HISTORY AND
GOVERNMENT AS THEY APPLY TO U. S. CITIZENSHIP.

15
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ATTACHMENT B

COURSE NUMBER: 9900040 COURSE TITLE: ADULT ENGLISH

FOR SPF XERS OF
OTHER LANGUAGES

III. SPECIAL NOTE

1, THIS COURSE MAY BE OFFERED AS A COMPLETE PROGRAM OR IN
SEGMENT OF SPECIALIZATION.

2. FIELD TRIPS AND SITE VISITS MAY BE USED IN THIS COURSE.

3. LANGUAGE AND/OR COMPUTER LABORATORIES (LABS) MAY BE USED
IN THIS COURSE.

i9
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ATTACHMENT B

COURSE NUMBER: 9900040 COURSE TITLE: ADULT ENGLISH

TO:

FOR SPEAKERS OF
OTHER LANGUAGES

COURSE STUDENT PERFORMANCE STANDARDS

AITER SUCCESSFULLY COMPLETING THIS COURSE, THE STUDENT WILL BE ABLE

1. DEMONSTRATE BASIC LITERACY SKILLS THROUGH THE USE OF PRIMARY

LANGUAGE SUPPORT AND/OR ESOL. (MELT STUDENT PERFORMANCE
LEVELS 0~II).

1.01

1.02
1.03
1.04
1.05

1.06

1.07

1.08

1.09

1.10

1.11
1.12

EXHIBIT MANIPULATIVE SKILLS AS THEY RELATE TO PRODUCING
WRITTEN LANGUAGE.

INTERPRET AND PRODUCE BASIC PERSONAL INFORMATION.
UNDERSTAND AND EXPRESS BASIC EMOTIONAL STATES.
UNDERSTAND AND UTILIZE SOCIAL AND CULTURAL CONCEPTS.
UNDERSTAND AND UTILIZE ENVIRONMENTAL CONCEPTS.

UNDERSTAND AND RESPOND TO TRANSPORTATION AND TRAVEL
INFORMATION AND REGULATIONS.

INTERPRET AND RESPOND TO CONSUMER INFORMATION.

COMPREHEND AND RESPOND TO HOUSING AND HOUSEHOLD
INFORMATION.

-UNDERSTAND AND REACT TO HEALTH AND NUTRITION

INFORMATION.

UNDERSTAND AND RESPOND TO INFORMATION REGARDING
EMPLOYMENT.

RECOGNIZE AND RESPOND TO PARENTING SK1iL INFORMATION.
UTILIZE PRONUNCIATION PATTERNS EFFECTIVELY.

I-11



ATTACHMENT B

I\ COURSE NUMBER: 9900040 COURBE TITLE: ADULT ENGLISH
FOR SPCAKERS OF
OTHER LANGUAGES

COURSE STUDENT PERFORMANCE STANDARDS

AFTER SUCCESSFULLY COMPLETING THIS COURSE, THE STUDENT WILL BE ABLE
TO:

2. DEMONSTRATE ESOL S8URVIVAL/COPING BKILLS NECESSARY TO FUNCTION
IN DAILY LIFE (MELT STUDENT PERFORMANCE LEVELS I-VII.)
2.01 USE EFFECTIVE PERSONAL AND SOCIAL SKILLS.
2.02 UTILIZE COMMUNITY RESOURCES EFFECTIVELY.

2.03 RECOGNIZE NECESSARY SKILLS TO OBTAIN AND MAINTAIN
EMPLOYMENT.

2.04 UNDERSTAND AND RESPOND TO HOUSING NEEDS.
2.05 DEMONSTRATE EFFECTIVE CONSUMER SKILLS.
2.06 DEMONSTRATE KNOWLEDGE OF HEALTH AND NUTRITION PRACTICES.

2.07 DISPLAY THE APPROPRIATE USE OF TRANSPORTATION AND TRAVEL
SKILLS.

2.08 DEMONSTRATE KNOWLEDGE OF EFFECTIVE PARENTING SKILLS.
2.09 UNDERSTAND AND RESPOND TO ENVIRONMENTAL ISSUES.
2.10 DEMONSTRATE CROSS-CULTURAL COPING SKILLS FOR USE 1IN
DAILY LIFE.
COURSE STUDENT PERFORMANCE STANDARDS

AFTER SUCCESSFULLY COMPLETING THIS COURSE, THE STUDENT WILL BE ABLE
TO:

1174




ATTACHMENT B

COURSE NUMBER: 9900040 COURSE TITLE: ADULT ENGLISH
FOR SPEAKERS OF
OTHER LANGUAGES

3. DEMONSTRATE THE USE OF ESOL PRE-GED SKILLS (MELT STUDENT
PERFORMANCE LEVELS V-VIII).

3.01 USE LISTENING SKILLS FOR A VARIETY OF ACADEMIC PURPOSES.

3.02 PARTICIPATE IN FORMAL AND INFORMAL SPEAKING ACTIVITIES
FOR A VARIETY OF ACADEMIC PURPOSES.

3.03 DEMONSTRATE ABILITY TO USE STANDARD ENGLISH
PRONUNCIATION.

3.04 APPLY LITERAL, INFERENTIAL AND EVALUATIVE READING
COMPREHENSION SKILLS.

3.05 USE FUNDAMENTAL WRITING SKILLS IN AN ACADEMIC SETTING.

3.06 DEMONSTRATE KNOWLEDGE OF VOCABULARY IN VARIOUS CONTENT
AREAS- ’

( 3.07 RECOGNIZE AND USE IDIOMATIC EXPRESSIONS IN ENGLISH.
3.08 APPLY STUDY SKILLS AND TEST-TAKING SKILLS.

3.09 UNDERSTAND AND DIFFERENTIATE BETWEEN CROSS-CULTURAL
PRACTICES AND THEIR APPLICATIONS IN SOCIETY.

3.10 PROCESS AND GENERATE INFORMATION FROM MASS MEDIA.

3.11 ANALYZE AND APPLY CRITICAL THINKING SKILLS TO VISUAL,
ORAL AND/OR WRITTEN CCMMUNICATION.

COURSE STUDENT PERFORMANCE STANDARDS

AFTER SUCCESSFULLY COMPLETING THIS COURSE, THE STUDENT WILL BE ABLE
TO:

4. DEMONSTRATE ESOL COMMUNICATION S8KILLS NEEDED TO FUNCTION
AND/OR ADVANCE AT WORK (MELT BTUDENT PERFORMANCE LEVELS 0~
VIII).

(' 4.01 DEMONSTRATE APPROPRIATE PROCEDURES FOR APPLYING FOR A
JOB OR JOB ADVANCEMENT.




’ . ATTACHMENT B

COURSE NUMBER: 9900040 COURSE TITLE: ADULT ENGLISH

FOR SPEAKERS OF
OTHER LANGUAGES

4.02 TFOLLOWS PROCEDURES FOR RESIGNING FROM A JOB.
4.03 UNDERSTAND AND FOLLOW SAFETY PROCEDURES.

4.04 COMPREHEND AND/OR APPLY COMPANY POLICIES AND PROCEDURES
AT WORK.

4.05 COMMUNICATE ON THE JOB USING APPROPRIATE GENIRAL AND
WORK SPECIFIC LANGUAGE.

4.06 READ AND WRITE WORK-RELATED MESSAGES, MATERIALS, AND
REPORTS.

4.07 PERFORM MEASUREMENTS AND/OR CALCULATIONS.
4.08 ANALYZE AND SOLVE WORKPLACE PROBLEMS.

4.09 RECOGNIZE AND ENGAGE APPROPRIATE SOCIAL AND CULTURAL
i INTERACTIONS FOR THE WORKPLACE.

COURSE BTUDENT PERFORMANCE 8TANDARDS

AFTER SUCCESSFULLY COMPLETING THIS COURSE, THE STUDENT WILL BE ABLE
TO:

5. UNDERSTAND TEE ENGLISH LANGUAGE _CbﬁTENT AND BKILLS FOR
VOCATIONAL EDUCATION TRAINING (MELT S8TUDENT PERFORMANCE LEVELS
V-VIII). .

5.01 UNDERSTAND AND IDENTIFY CAREER OPPORTUNITIES AND
REQUIREMENTS. :

5.02 UNDERSTAND AND FOLLOW SPECIFIC VOCATIONAL PROCESSES AND
PROCEDURES.

5.03 UNDERSTAND AND IDENTIFY APPROPRIATE USE OF TOOLS.
5.04 UNDERSTAND AND APPLY SAFETY LANGUAGE AN CODES.
(T 5.05 COMMUNICATE SPECIFIC VOCATIONAL RELATED LANGUAGE.

<3
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AT ACHMENT B

COURBE NUMBER: 9900040 COURSY TITLEs ADULT ENGLISH

FOR SPEAKERS OF
OTHER LANGUAGES

5.06 COMPLETE SPECIFIC VOCATTONAL FORMS.

5.07 PERFORM SPRCIFIC VOCATIONAL MEASUREMENTS  AND/OR
CAYCULATIONS. )

5.08 AWALYZE AND SOLVE VOCATIONAL PROBLEMS.

5.09 RECOGNIZE AND ENGAGE APPROPRIATE SOCIAL AND CULTURAL
INTERACTIONS FOR A VOCATION.

COURSE STUDENT PERFORMANCE STANDARDS

AFTER SUCCESSFULLY COMPLETING THIS COURSE » THE STUDENT WILL BE ABLE
TO:

€. UNDERSTAND THE BASIC CONCEPTS OF UNITED STATES HISBTORY AND
GOVERNMENT AS THEY APPLY TC UNITED STATES CITIZENSHIP (MELT
STUDENT FERFORMANCE LEVELS O-X).

6.01 DESCRIBE THE ORGANIZATIONAL AND FUNCTION OF THE U.&.
GOVERNMENT AS ESTABLISHED BY THE CONSTITUTION.

6.02 UNDERSTAND AND INTERPRET THE BILL OF RIGHTS AS IT
RELATES TO PERSON LIVING IN THE U.S. » ITS PROTECTORATES,
AND TERRITORIES.

6.03 IDENTIFY THE STRUCTURE AND FUNCTXION OF GOVERNMENT AT THE
LOCAL, STATE, AND NATIONAL LEVELS.

6.04 LIXPLAIN GOVERNMENT ELECTION PROCEDURES AT THE LOCAL,
STATE, AND NATIONAL LCVEL.

6.05 DESCRIBE THE RIGHTS AND RESPONSIBILITIES OF A u.s.
CITIZEN.

6.06 UNDERSTAND THX STEPS KEQUIRED TO BECOME A U.S. CITIZEN.

6.07 RECOGNIZE IMPORTANT SYMBOLS OF THE UNITED STATES AND
THEIR SIGNIFICANCE.

6.08 IDENTIFY PROMINENT INDIVIDUALS WHO HAVE CONTRIBUTED TO
U.S. HISTORY, GOVERNMENT, AND CULTURE.

o4
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ALLALHMENT B

COURSL NUMBER: 9900040 COURSE TITLE: ADULT ENSLISH

FOR SPEAKERS OF
OTHER LANGUAGES

6.09 UNDERSTAND AND DISCUSS THE SIGNIFICANCE AND CONSEQUENCES.
OF THE CIVIL RIGHTS MOVEMENT.

6.10 IDENTIFY MAJOR EVENTS THROUGHOUT THE UNITED STATES.
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ATTACRMENT C

< SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
English for Speakers of Other Languages (ESOL)
Program Categories

Curriculum Level Correlation
R E I

The following program categories are offered to adult ESOL students
in Palm Beach County at hdult and Community Education sites as well
as through off-campus programs:

l. ESOL Literacy ESOL

2. Level I. Beginning ESOL

3. Level II: Low Intermediate ESOL

4. Level III: Intermediate ESOL

5. Level IV: ‘'High Intermediate ESOL

6. Level V: Low Advanced ESOL

7. Level VI: Advanced ESOL

8. Level ViI: High Advanced ESOL

9. Level VIII: Advanced Skills Development
10. Citizenship

In cases where student enrollment is limited, class levels may be
combined. In general, the levels correspond to the Mainstream
English Language Training Project (MELT) as follows: .

ESOL Literacy = MELT STUDENT PERFORMANCE LEVEL O- II

Level I ESOL = MELT STUDENT PERFORMANCE LEVEL I-II

Level II ESOL = MELT STUDENT PERFORMANCE LEVEL II-III

Level III ESOL = MELT STUDENT PERFORMANCE LEVEL III-IV

Level IV ESOL = MELT STUDENT PERFORMANCE LEVEL IV

Level V ESOL = MELT STUDENT PERFORMANCE LEVEL V

Level VI ESOL = MELT STUDENT PERFORMANCE LEVEL VI

Level VII ESOL = MELT STUDENT PERFORMANCE LEVEL VII

Level VIII ESOL = MELT STUDENT PERFORMANCE LEVEL VIII-IX
Citizenship Preparation is included in ESOL Literacy through
Level IV. Students at Level V and above may take this class
as a separate couvrse for the purpose of preparing for the INS
citizenship examination. : )

CWHIAAL &N =

—

* The charts which follow describe the MELT student periormance
levels,

L6
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SCHOOL BOARD OF PALM BEACH COUNTY

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ADMINISTRATOR/TEACHER CURRI CULUM EVALUATION FORM

/‘\

Teachers: Please invite
input from your st.dents
and write their comments
on the back of this form.

Check the appropriate box In the survey below to assess the effectiveness of the Palm Beach County ESOL Competency-Based Curriculum for
Pre-Literacy - Level Iv.

Indicate the curriculum Jevel thgt you are currently teaching if applicable.

Strongly
Agree

Don't Strongly
Agree  Know Disagree  Disagree

Qo

.
2.
3.

10.
.

12.

13
4.
15.

My students have been promoted during the 1990-9 school year

Students attend more regularly

The schedule 0, .asses has e panded si.ce the new competency-based ESOL curriculum
was Implemented '

The curriculum meets the educational needs of my students

The curriculum based ob Jectives are written at the appropriate level as Indicated
The curriculum Is easy to use

The cur_rlculum Is flexible

The curriculum covers sufficlent content for aqult students

The curriculum Is Interesting to the students

The curriculum encourages students to participate actively In thelr ESOL class
The curriculum accelerates the learning of English language .....ils

The curriculum Includes ob Jectives which enable students to utilize the language
Necessary to cope with dally tife

The curriculum provides students with skills In listening, speaking, reading and writing
The ¢ < iculum provides students with cultural Insights to life in the Uniteq States

The curriculum provides stur~—*g with the Information necessary to pass the citizenship

. ‘'requirements

16,

Students In my ¢lass have obtalned, retalned, or wdvanced In employemnt due to
r d any icl

-
]
&

d INIHHOVILV

¢
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Student comments:

-
!

Pt

O

Teacher comments:

o
-
-
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TEACHING NATIVE
LANGUAGE LITERACY

A GUIDE FOR TEACHERS OF ADULTS |

DEVELOPED BY:
GERRY STREI

FOR
THE ADULT ESOL CURRICULUM
DEVELOPMENT PROJECT
1989-1991

IN CONJUNCTION WITH
THE SCHOOL BOARD OF PALM BEACH COUNTY

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

31




THE ADVANTAGES OF NATIVE LANGUAGE LITERACY PROGRAMS

Rationale:

Adults who cannot read or write in their native language often lack
basic academic skills and the self-confidence to succeed in ESOL
classes. Thiz deprives them from fully participating in society
and the lives of their children.

Often what occurs in adult ESOL programs is a "revolving door"
syndrome -- namely, adults who are illiterate in their own lanquage
are placed in ESOL classes (for example, ESOL Literacy), only to
find themselves lost because they lack very basic skills. The
result is that they fail, start the course over ¢nd fail again.
The end result, of course, is that they give up.

Research over the past decade has consistently shown that literacy
proficiency in the native language greatly contributes to the
acquisition of skills in a second language. The fact is that a
student only learns to read once. The skill is then transferred
into another language. With this fact in mind, a pilot project in
teaching native language literacy to Haitians was undertaken at
Carver Community Middle School in 1989. It has greatly improved
the retention rate for these students once they enrolled in ESOL
classes. The drop-out rate went from 85 % prior to initiation of

the program to only 10% once the program got under way (see
Attachment A).

Program Components:

The pilot program at Carver is actually a transition-to-ESOL
program in which students begin studying native language literacy
four nights a week then make the transition to two nights in the
native language literacy class and two nights in ESOL Literacy.
Students are grouped and put in classes according to their first or
native language; for example, there are -separate classes at Carver
for Haitian Creole and Spanish Literacy. When students are ready
they make the full transition to ESOL Literacy four niglts a week
and experience a higher retention rate and greater success in the
ESOL classes.

The curriculum (see Attachment B) for native language literacy uses
a combination of competency-based education and a Whole Language/
Freirean approach. The competencies reflect manipulative and other
pre-reading/writing skills as well as survival skills as those
found in the ESOL curriculum. Following the Freirean approach,
subject matter or "learning themes" are generated by the students
themselves, based on their own liter cy-learning needs. Teachers
use the competencies as a guide and supplement to the student-
generated themes.

II-1
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Factors Contributing to Increased Retention Rates:

(The

following points are cited in a district report on Native

Language Literacy Programs and are based on the pilot program at
Carver Community School.)

¢

A transitjon program has been designed where students attend
native language literacy programs two nights per week and ESOL
Literacy two nights per week.

Native language curriculum is coordinated with ESOL literacy
curriculum in the transition program. (Once the competency is
mastered in the native language, it is introduced in English
to reinforce and build confidence.)

Native language literacy instructors act as advisors and
sponsors for students being promoted.

Transition from Native Language Literacy to ESOL Literacy is
closely monitored by native language literacy instructors.

Students are promoted to the ESOL literacy program as a class
group to provide familiarity and security for the students as
they begin with a new teacher.

Transportation is provided by cooperating churches.
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ATTACHMENT A
School Board of Palm Beach County

Department of Adult and Community Education

. Retention Rates for Non-Literate Adults
A Pilot Program at Carver Community Middle School
AT
AN
7 N ::a
vEJ‘.: A W
A A 1988/89
A A
“?ﬁmmnmw:; A Retention 15.0%
ANV Drop-out  85.0%
&Wa AAAAAAAA,
A AAAAA AR (These statistics refiect a 3 month periog.)
Y/ V\/ ””W\/'
\/ v w of
AAAANARAAAAS
" letention rates for students non-literate in their native .
language who enrolled in ESOL Literacy Program.
AN
SN 1989/90
3 Retention 90.0%
Drop-out  10.0%
(These s:atistizsreflect a 3 month periogd.)
( Fetention rates for students non-literate in their native

language who enrolled in Native Language Literacy Program.

o -3 .
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ATTACHMENT ‘A
L School Board of Palm Beach County

Department of Adult and Community Education
Retention Rates for Non-Literate Adults

A Pilot Program at Carver Community Middle Schoo!

S
2003

, 1989/90

B Retention 8002
Drop-out  20.0%

(These statistics refiect a 3 month period.)

Retention rates after promotion from native language literacy to
ESOL literacy.

30
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ATTACHMENT B

G A PILOT PROJECT IN CURRICULUM DEVELOPMENT AND TEACHER TRAINING
. FOR L, SPANISH AND HAITIAN-CREOLE LITERACY EDUCATION

Gerry Strei, Language Education Consultant - §/3/90
Tel. (308) 792-3778

v
BACKGROUND AND RATIONALE:

The large population of Hispanic and Haitian immigrants in Palm
Beach County includes many adults who cannot read and write in
their native language. This fact, along with a lack of
proficiency in ESOL, deprives many of them from fully
p:;}égipatins in society and in the educational lives of their
children.

Rgsearch over the past decade has consistently demonstrated that
literacy proficiency in the native language greatly contributes
Lo the acquisition of skills in the second or targat language
(See Cumuins 198G, 1961, 1982, 1988, among others.). It is also
clear that teacher competence and training in the area of
language education is essential to the success of the language
student in the classroom. Finally, the role of the language
curriculum also plays an extremely important part in helping
teachers and their students achieve their gocals.

e

THE SETTING: CARVER COMMUNITY SCHOOL

. .
Haitian Creole literacy classes are being taught by & instructor-
for approximately 70 students (11/89). The program consists of
5 = 6 months of pre-literacy and literacy training, solely in the .
native language (Haitian Creocle). Once a student has passed the
ESOL Readiness Test, s/he is placed in a 3 month program
consisting of ESOL pre-literacy and Creole literacy (dual
enrollment). Upon successful completion of *his phase, the
student enters the full ESOL program. The S;anish literacy
program will eventually move in the same direction. Currently a
small group of students works with 2 instructors on literacy
skills in both L; and §.

PROJECT COMPONENTS/STAGES:

I. Site Rssessment_- Administrative, instructor, and student needs are
surveyed and documented.

II1. Project Research & Development - A model curriculum design
(Freirean and competency/cbiective-based) is researched and developed;
staff & faculty training workshops are planned.

III. Project Implementation - Workshops are held to: evaluate existing
instructional materials and create new ones; plan and design entrance,
progress, and exit testing; develop class activities based on language

(” acquisition models and a Freirean approach to literacy education.

IV. Final Report & Recommendations - (Available by June. 1990)

I1~5 3¢,




ATTACHMENT B

SPANISH & CREOLE PRIMARY LANGUAGE SUPPORT PROGRAM
FOR LITERACY DEVELOPMENT

SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

Prepared by Geryy Strei, Language Education Consultant
CURRICULUM OBJECTIVES:

Introduction

The pilot program initiated at Carver Community School uses the
Freirean approach to native literacy education. The curriculum
basis of this approach is student-centered -- that is, the
curriculum should be formed by the students themselves,
consisting of topics generated by them and based on their own
literacy-learning needs. Teachers in this program have been
shown ways to elicit literacy needs from theizr students: for
example, by simply asking, "What do you want to learn to read and
write?"

The following list of objectives is based on the needs which the
students in the pilot project have expressed as well as those
from other, similar programs in the country. By making this list
available to teachers, it is not the intention that they ignore
student-generated cbiectives, but rather that they use the list
as a basis for comparison with their own students' needs and as a
supplement for use on those cccasions when student-generated
objectives are lack.rg or too limited.

Note: The entries on the list beginning with 2.0 PERSONAL AND
SOCIAL. INFORMATION are not formulaically stated as they usually
are in a set of teachirng "Goals and Objectives" or other

statements of curricular "tasks" -- i.e., repeating "The student
will + VERB (perform a specific task}" over and over. Instead I
have simply headed each list with mention of the skill resquired:

-=-for example, (READING:)
and then listed the task-content as nouns:

-~for example, "Newspiper ads".

37

I1-6




ATTACHMENT B
. L, CURRICULUM OBJECTIVES:
b Phase I: Literacy Readiness and Pre-Literacy
1.0 MANIPULATIVE SKILLS

1.1 Student recognizes and differentiates among shapes, letters,
and numbers

1.2 Correctly holds writing utensil
1.3 Traces shapes, letters, and numbers (within a given context)

1.4 Prints letters of the alphabet and numbers 1-100 (within a
given context) '

1.5 Uses letters ¢f the alphabet in writing cursively (within a
given context) .

2.0 PERSONAL AND SOCIAL INFORMATION

(REPDING AND WRITING:)

Student reads and writes (printed and cursive)... .
2.1 Full name legibly

2.2 Address: number ard street, apartment number, city,
state (full form and abbreviation), and 2IP

2.2 Telephone number, including area code
2.4 Dates of birth (self, spouse, children)
2.5 Social security number

2.6 Family member terms: mother, father, children, daughter,
son, grandfather/mother, aunt, uncle, cousin, ete.

2.7 Terms of affect: love, kindness, warmth, security
2.8 Time of day, daye: of the week, months of the year
2.9 Numbers 101-1000 (numerical values)

2.10 Basic colors

2.11 Money information: denominations of currency,, change
amounts; cost of food, clothing, and furniture items

15
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2.12

.13

.14

2.15

2.17
2.18

3.0

ATTACHMENT B .

Postal information: scamps, first class, airmail, postcard,
overseas, register-a-letter. special delivery, express mail

Basic signs: enter, exit, no admittance, d: not cross, etc..

Directions: left/right, straight ahead, bazk up, behind, in
front of, ete.

Emergency vocabulary: 911, fire, accident, Tescue,
ambulance, help, etec.

Government information: post office, police, Police station,
IRS, HPS, INS, etc..

Titles for use with names: Mr., Mrs., Ms., Sir, Madam, etc.

Letter grestings: Dear Sir/Madam, To Whom It May Concern

"
NATION, CULTURE, AND ENVIRONMENT

(READING AND WRITING:)

3.1

3.2

3.3

3.4

3.8

National information: name of student's ceaniry of origin,
United States of America, president of the U.S., capital
city of the U.S.

State and local information: names of the state, county,
city, and community subdivision; name of the state governor

Map recogrition: country of birth, U.S.A.. State of Florida,
county, city, subdivision

Flag recognition: native country, U.S.A.: =clors of these
flags

Temperature and Seasons: Fahrenheit degrees (and basic
nention of Centigrade); SPring, summer, fall, winter

Linear measurement: inches, feet, yards, riles

Kinds of animals, minerals, and food graugs: liguids ang
solids

39
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ATTACHMENT B

p Fhase II: L, Literacy durine ESOL Pre-Literacv (Dual Enrollment)
~
4.0 SHOPPING
(Primarily READING:)
. ¢.1 Types of stores, by their signs out-front or their ads in
newspapers and other media
4.2 Departments within a stcre
4.3 Sales announcements and symbols relating to prices
(Ex. "90% Markdown!!)
4.4 Bill paying by cash and check: credit information
4.5 Taxable items: state sales tax
(WRITING:)
4.6 Paying by check or money order
5.0 HOUSING AND HOUSEHOLD
(READING:)
L 5.1 Available resources for locating affordable housing: )

newspaper ads, real estate information, agency referrals

$.2 Rental agreement or con-ract

5.3 Utility and other houselold bills (and their components --
ex. "Previous Balance," "New Charges," "Sales Tax," etc.)

5.4 Appliance, tool, and me:zer information (ex. control
settings, warning labels, etc.)

5.5 Resources for seeking help in getting a household item
repaired or replaced: yellow pages ads, newspapers, etc.

5.6 Food information: purchasing (ads, coupons): storage latels
(expiration dates, shelf life); preparation (microwave use,
recipes)

(WRITING:)

5.7 Bill payment via check c¢r money order

5.8 Simple consumer notes to utility companies or manufacturers

(ex. bill queries, complaints, requests for furiher
. information, etc.)

1 vy
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ATTACHMENT B

6.0 HEALTH AND NUTRITION
{READING:)

6.1 Basic human Physioclogy: Parts of the body, body fluids
6.2 Illness and accident terms: Pain, sore, cuts, burns, etc.
6.3 Health personnel titles: doctor, nurse, dentist, etc.

6.4 Basic medical terms: X-ray, laboratory, blood test, urine
sample, clinic, hospital, emergency, ambulance, ete.

6.5 Medical information: medication directions on pill
containers, medical appliance-yse instructions

6.6 Selection and preparation of autritious foods; body intake
needs such as vitamins, minerals, foods low in fat, etc.

(READING AND WRITING:)

6.6 Medical history information (ex. forms tc be filled out in
doctor's office)

6.7 Health insurance statements (ex. forms required at doctors’,
offices, clinics, or hospitals)

6.8 Medical release & waiver forms

7.0 EMPLOYMENT

(READING:)

7.1\‘Néwspaper or other posted or listed job ads

7.2 Proéédures for applying for a job (ex. as Posted in a state
employment office: "1, CHECK IN AT TH: INFORMATION DESK
2. FILL OUT THE RPPLICATION FORM AT ONE OF THE TABLES
3. PLEASE TAKE A NUMBER" etc.)

7.3 Work contract andw"Benefits Statement" (ex. life and health
insurance, retiremert, vacation, emergency/sick leave, etc.)

7.4 Safety vocabulary: posted safety rules: safety items such as
aprons, goggles, hard hats; etc.

7.5 Basic equipment and tool terms associated with one's job

(ex. carpentry, maintenance, factory, harrmer, broom, press
(as a. & v.), forklift, etc.
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ATTACHMENT B

(READING AND WRITING:)

7.6 Job application form
7.7 Simplified resume

8.0 PARENTING AND SCHOOLING
(READING: )

8.1 Public notices regarding school matters (ex. mandateory
school age attendance, procedures for enrolling the child,
busing information, etc.)

8.2 Terms involved in school enrslliment: registration,
immunization, physical, birth certificate, homework, PTA,
counselor, principal, etec.

8.3 Terms related to legal aspects surrounding AIDS, child
abuse, and other child-welfare issues o

(READING AND WRITING:)

8.4 School-related announcements and notes (ex. reading and
replying to informatica sert home with children)

9.0 TRANSPORTATION AND TRAVEL -
(READING:)
9.1 Basic traffic signs: "Stor," "Yield," "School Zone," etec.

9.2 Driver license information and test-taking procedures and
forms

9.3 Automobile insurance information (especially the basic
types, legally required within the state)

9.4 Traffic citation, court appearance, and driver's sclool
information

9.5 Basic map directions (ex. map reading skills)
(READING AND WRITING:)

9.6 Driver license application and testing

9.7 Rutomobile insurance applications

9.8 Driver's school registration
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ATTACHMENT B.

SPANISH & CREOLE NATIVE LANGUAGE LITERACY PROGRAM

SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

Minimal or no achievement of objectives/goals
Fair to moderate achievement
Substantial achievemant

Completely succeeded in reaching stated expectations

- STAFF PREPARATION

1.

II.
1.

How well was the general plan of how the course was to be
presented to the studencs explained?

1 2 3 b

How thoroughly was the theory and background of the Freixsan
approach presented?

1 2 3 b

Assess the usefulness cf explanations about classroom
techniques in literacy education:

1 2 3 "

How would you describe =he information given You about
assessing your studernts (ex. entrance testing)?

1 2 3 " -
CLASSROOM PRACTICE

Describe consultant input regarding classroom activities:

1 2 3 6.

How would you assess +he usefulness of ycur preparation (as

indicated above) in terms of actual classroom performance
outcomes?

1 2 3 4

Assess teaching activities which took place as they relate
to student-ststed and student-centered needs:

1 2 3 4

.
u
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ATTACHMENT B

SPANISH & CREOLE NATIVE LANGUAGE LITERACY PROGRAM

SCHOOL BOARD OF PAIM BEACH COUNTY
DIVISION OF 14STRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

Evaluacion del Programa de Enzefianza:

Instrucciones al Estudiante: En las preguntas abajo, ponga un
circulo alrededor del numero que indica su evaluacién de las
metas de este curso:

= Minima o no realizacién de las metas
= Regular

= Sustancial

= Completo, excelente

& W)

A. ¢Cémo parece la introduceiodn Yy explicacion del motivo y
método de este curso?

| 2 3 4

B. Evalue el método de ensefianza de este curso en relacién a
los dichos objetivos: .

| 2 3 &

cC. ({Cémo parece la_;ealizacién de sus deseos de empezar a
aprender a leer

| 2 3 &

D. iComo parece la realizacién de sus deseos de empezar a
aprender a escribir?

1 2 3 4

F. Describa la reaccién (feedback) que usted recibe de sus
esfuerzos en este cuiso?

| 2 3 &

G. Tve'ue las actividades del curso er terminos de sus propias

necesidades de aprender a escribirp Y leer el idioma:
1 2 3 b

H. Evalue las actividades del curso en terminos de los intentos
r del profesor:

1 2 3 &

43 .
l USE EL OTRO LADO DE ESTA HOJA PARA ESCRIBIR CUALQUIER COMENTARIO
ERIC O OBSERVACIONES QUE USTED TIENE SOBRE ESTE CURSQ.
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A GUIDE TO TEACHING ESOL LITERACY
INTRODUCTION

The purpose of this Guide is to assist you in three basic ways --
to understand WHO your students are, to know WHAT it is they need
to learn, and to know HOW to help them. You will find basic
background information that you need to know as well as practical,
hands-on tips for use in the classroom.

-Who_are my students? What are their backgrounds?" As you
prokably already know, all of the students in the ESOL Literacy
classes speak a language other than English as their native
language. However, it is important to know that not all of them
read and/or write their native language (or any other language, for
that matter) very well. Many of them may still be trying to deal
with the basic skills of literacy =-- namely, matching sounds to
letters and words or even just getting the hang of recognizing
differences in graphic shapes. Still others may not be used to
classroom learning as we know it, and will neod to be taught basic
classroom behavior (such as raising their hands) and basic study
skills. Some may even need to learn the very basic concept that
the pictures and drawings we .ind in our books or put on the
chalkboard are actuually substitutes or symbols for the real thing.
And, of course, there will be those who can read and write their

rative languages, kut with non-Roman alphabets completely different
from ours,

"What exactly is it I’'ll be teaching? Of course, I know I'll be
teaching English, but exactly what will the course consist of?" As

is the case fors the entire ESCL program, ESOL Literacy uses a
ccmpetency-based curriculum (see Attachment A). By now you should
lave a copy of the student competency checklist of ESOL Literacy

competencies. J* identifies eleven instructional areas and
suggests the skill areas to be emphasized for each (listeaing,
speaking, reading, and/or writing). =~ The areas are: Personal

Skills, Community Skills, Knowledge of Our Country, the
Environment, Nutrition, Shopping, Housing, Health, Employability,
Transportation/Travel and Parenting. As you can see, grammar is
not what it’s all about. You will not use grammar and its rules as
the primary course content; instead that aspect of language will
play a secondary or subordinate role to the competencies and to
communication. As a matter of fact, most of these competencies and
communication skills are the subject matter of the textbooks
assigned to ESOL Literacy.

should use?" The answer to that is the subject matter of the rest
of this Guide. You will also be able to answer it yourself as you
get to know the different learning and language-acquiring styles of
your students. A sample lesson plan is included as a model (see
Attachment B). Also, a blank lesson plan sheet is included for
your use (see Attachment C).
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METHODS AND TECHNIQUES

On the last page of your Checklist of ESOL Literacy Competencies,
ycu will find a list of suggested methods and techniques to use in
class. You can find out more about them in books such as Methods
That Work (edited by John Oller, Jr. & Patricia Richard-Amato and
published by Newbury House) and The Natural Approach (by Stephen
Krashen & Tracy Terrell and published by Alemany Press). For your
immediate use, however, we have provided information and

suggestions especially relevant to teaching the ESOL literacy
student:

Phonics:

This approach to teaching basic beginning literacy has been around
for a long time. it is based on grouping letters according to
their corresponding sounds. This often results in giving students
phonetically rule-ordered lists of words to memorize. Only certain
Students learn well from this approach. Others, particularly
right-brain dominant students, often learn nothing at all from
phonics. Phonics is a part of what is called a "synthetic
approach" to teaching language. The concern here is that the
student master the elements or pieces of language in a sequence --
first the small ones such as letters and syllables and only later
on words, sentences and discourse. Focus is also placed on
grammar, and students are taught grammar ponints, first simple ones
and later on, more complex structures. Again, some students may
not learn well from such "synthesis." All of which points to the
fact that you must vary your method and approach to suit the
individual learning styles of your students.

Communicative Language Teaching (CLT):

On the other side of the speCctrum is an approach which views

language learning as "learning to communicate." Instead of grammar
rules and isolated words, i uni i
gentral to this approach. Students are exposed to short,

meaningful ccanversations from the very start ( "Hello. I'm your
teacher, Mrs. Brown. What's your name?"). They learn the meaning
of such sentences through context, gestures, pictures, objects,
etc., rather than chrough grammar drills or explanations (I'm = I
am; You’'re = You are, etc.). In addition, reading and writing are
often taught from the start based on the aural/oral (listening/
speaking) skills from which the student acquires language in a

meaningful context. Most adult students learn well through this
approach.




-~

Freire and Whole_ Language:

The Brazilian educator, Paulo Freire, bases his approach on the
students themselves and their needs. The curriculum is student-
centered in that students are asked which words and themes they
would like to learn to read and write. Whole language (rather than
pieces of it) is central to this communicative approach. Whole
language programs use whole units of communication and never focus
on the separate parts of language - phonemes, grammar structures or
vocabulary 1lists. The skills of language are not treated
separately either, since in real life, for example, speaking
involves listening. Reading and writing are linked to speaking and
listening in that students read aloud what they have written and
are asked to comment on what is read by their classmates. A whole
language program focuses on the language which students need -and
want to learn in order to function in society.

The books you will be using in the ESOL Literacy courses use some
phonics but much more whole language. You can select materials
which are suitable for the different kinds of learners in your
class. A materials list is included in this guide.

2 Note about Using the Student’s First Language in Class:

You are welcome to use students’ first language in class to get
certain points across, such as directions. If you do not speak the
student’s home language, you may ask students to work cooperatively
to provide explanat’' .s in the home language as needed. If your
school has a community language facilitator, you may ask for
assistance as needed. Other alternatives may include volunteers,
students of foreign languages and/or use of a bilingual dictionary.
Encourage the use of English in a positive, meaningful way.
However, do not forbid the use of the home language. The student
will produce English as language ability increases and the
raffective filter" (stress factor) is lowered.

A Note about the Silent Period:

Most students, particularly at the very lowest levels, will go
through the Silent Period where they will not feel comfortable
enough with English to speak. They will, however, be actively
listening and processing the language. Do not mistake this Silent
Period for apathy on the part of the student. Rather, give the
student plenty of comprehendible language to process and react to
using yes/no questions, manipulatives ard/or Total Physical
Response (see explanation below).

15
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ACTIVITIES

What follows are listings and descriptions of a variety of
activities for use in Your classes. Sometimes these include
descriptionz of the content t» be taught. The activities suggested
here range from the very basic (eg. pre-reading activities) to
the more advanced (role pPlaying) and from the very general (games)
to the very specific (such as getting students to follow a

recipe you read aloud in class: "How to Make Popcorn"),

- in ctiv
The learncr...

¢ matches two or more objects that are the same.

¢ given three objects (2 same, one different), points to the
one that is different.

¢ given three objects, points to two which are of the same
color, shape and size.

¢ given a symbol (eg. a star) at the left of a row of mixed
symbols (including some stars), circles the same symbol.

¢ follows your directions to move his eye/finger in left-to-
right and top-to-bottom progression.

¢ follows along a line of print from left-to-right.

¢ circles different words which are read aloud to show that
s/he recognizes oral speech in its written form.

¢ points out the difference between upper and lower case
letters, commas and periods and other. such symbols.

¢ forms symbols s/he has been taught (eg. a heart shape for
love, etc..)

¢ circles the punctuation marks that are the same in a row of
different marks.

¢ circles the lower case letters in a row of both upper and
lower case.

¢ circles the upper case letters in a row of both upper and
lower case.

4!
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Circles the letters that are the same in a row of different
letters (both upper and lower case, separate and mixed).

circles the numbers that are the same in a row of different
numbers.

circles the words that are the same in a row of different
words.

reads alphabet letters and numbers aloud as other students
and the teacher write them on the board.

writes letters and numbers down as the teacher and/or other
students read them aloud.

spells words (including own name) aloud.

Sight Word Activities

Sight words are learned as whole units, as opposed to learning them
in parts by syllable. Choose sight words for students to learn to

read and write from ones they already have been exposed to aural-
orally.

¢

Make a sentence out of sight words and final punctuation and
write them on a card. Have different colored cards for.
questions and answers.

Model the sentences orally; learners repeat.

Ask individual learners to read the sentences aloud as
classmates repeat.

Have students cut the cards in pieces to separate the words
and punctuation marks. - .

Model the individual words orally as learners repeat.

Distribute the word cards and have learners say them aloud as
the other students repeat.

Collect word cards, mix them up and randomly distribute them
(along with the punctuation cards) to learners.

Have learners wcrk together to reconstruct the sentences.

Have them read the reconstructed sentences (in question/answer
pairs) aloud.

5
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1§ . ing Sound/Symbol Relationships

(from ESL/Literacy for Adult Learners by Wayne Haverson & Judith
Haynes - Prentice Hall Regents, 1982)

Lesson One: M m /m/

Teacher ivi espo
l. This is the letter m. l. Print letter m on board.

Learners listen.

2. This is a man. 2. Show visual. Learners
listen and repeat 3 times.

3. This is the letter m. 3. Point to letter m on board.
Learrers listen. .

4. The sound of the le“ter m 4. Learners listen.
is /m/ as in the word "man.*

5. m-an man, m-iss miss, m-op mop, 5. Teach learners to make the
(much, my) sound /m/. Model sound and
each word separately.
Learners listen and repeat

3 times.
6. What is the sound of the 6. Learners respond /m/. 1If
letter m? learners have difficult

with the formation of the
sound /m/, repeat steps

1"'6 .
7. What ig the name of the 7. Point to letter m.
letter? Learners respond p.

Prompt, if necessary.

8. Listen to some words with 8. L2arners listen.
the sound /m/.

9. Listen and repeat. 9. Model each word separately.
Learners listen and repeat
three times.

ache v e
Have students fill in the blanks with appropriate /m/ words. For
example:
/m/ My name is . (Maria)
My husband’s name is « (Mike)
We come from . (Mississipni)
I like to bake __ . (muffins)
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Total Physical Response (TPR)

(For more information about TPR, see Learning Another Language
through Actions: The Complete Teacher’s Guidebook, 2nd Edition, by
James J. Asher, Sky Oaks Productions, Los Getos, CA.)

TPR, somewhat like the game, "Simon Says," has the teacher give
commands which students then perform. Here is an example of how it
works in a beginning activity.

1. Choose vocabulary from the immediate classroom environment --
worc which are important for the student to know.

2. - Start this activity by having one or two students volunteer to
participate by coming to the front of the class and sitting
across from you in chairs.

3. Sit in a chair yourself and say:
"Stand up." (Demonstrate the action by standing up.)
"Sit down." (Demonstrate by sitting down.)
4. Repeat each command and each time motion to the two students

to stand up (by moving your hands, palms up, upwards) and to
sit down (using the opposite gesture). [They stand and sit.]

5. Face the entire class from your seat. Stand up. Say "Stand
up" as you motion to the class to stand up. [Everyone
stands. |

6. Sit down and say, "Sit down" as you motion to everyone to sit

down. [Everyone sits.]
Repeat Nos. 5 and 6. - ..

Avoid "barking" the comrands. 1Instead, use a pleasant tone of
voice, smile, and complinent students (‘"very good") from time to
time. Through this activity, students learn meaningful sentences
as they internalize the souads of the words. Move from a basic TPR
activity like the one above to gradually more advanced ones such
as: "Open your books to page X." "Stand up. Put your books on
your chairs." Call on individuals: "Turn out the lights in here."
"Close the windows and open the door." Gradually students will
want to try speaking (repeating) the commands themselves. You can
use the sight word card activity above with the command sentences
to help students learn to speak and read them. Finally, they can
practice giving the commands to you and to the othar students.

by
o
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Language Experjence Storjes

(For more information about the Language Experience Approach, see
Language Experience Approach to Reading (and Writing): LEA for ESL
by C. Dixon and D. Nessel, published by The Alemany Press.)

Language Experience Stories are generated by the learners
themselves. They can be as short as two sentences. They can be
simple descriptions of the classroom or the story creator, a life
experience or anything else the student wants to say. Stories can

be created by individuals or groups of learners. Follow these
steps:

1. Ask the student(s) to relate a story out loud as you write it.

Be sure to use the exact vocabulary and structures which are
dictated to you.

2. Read the story to the student(s). Point to individual words
from the story as you read it aloud.

3. Have the student(s) read the story aloud.

4. Correct the story with the student(s), reading the elements
aloud which you remove, add, or alter.

5. Read the corrected version aloud.
6. Have the student author(s) read the new version aloud.

7. With permission from the student author(s), write the story on
the board or overhead transparency to share with the class.
Have the class read it aloud. Copy it down on separate paper.

8. Erase the board. Read the new version from your separate
paper aloud (at least twice) as students write it on separate

paper or on the board. Review the dictation with the
students.

This is a highly successful method with low level literate adults.
However, discretion must be used when asking students to share
stories with the class. Some students may not feel comfortable
about having their stories read aloud, while others will be eager
to share. Gradually, most students will want to share their
stories. Creating cooperative group stories usually helps to
alleviate student anxiety about sharing stories.

At a higher level you can reverse the process -- you make up a
story and dictate it to the students.
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Fill-in-the Blanks and Cloze Procedures

As students recognize simple to more complex parts of sentences,
they can practice writing these parts by filling in blanks which
you create. The blarnks can be for small parts such as punctuation
marks up to larger parts such as whole words and even phrases.
Many advocates of the Cloze procedure recommend that a pattern be
repeated such as every seventh or ninth word. However, when
reviewing vocabulary with ESOL students, it is often more effective
to create a pattern in which the student(s) provide vocabulary
which is being reviewed. Here are some examples:

Punctuation Level:

Hi_ How are you_
I_mfine_ And you_

Letter Level:

T is is a god wy t_ lar hw _o sp.l_.
Morpheme ox Syllable Level.:

Please ___ peat what you start____ to say earl .
Word Level (includes traditional "cloze"):

How you today? just fine, thank .

Phrase-Sentence Level:

What do you like to do in your free time?
Well, I .

g |
-
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Suggested Activitjes from the Handbook for Adult Education -
ESOL: (The Handbook was compiled by
Sheila Acevedo for Orange County
Public Schools):

Action Oriented:

Dialogs (teacher written, s‘:udent written!
Role Plays (teacher written, student written)
Interviews

Demonstrations (cooking repair, building, sports, etc.)
Pantomime -

Oral veports (news, weather, cultural events, etc.)
Discussions

Games

Singing

Jazz Chants

Creating advertisements

Scavenger hurnts

Skills Oriented:

Listening to stories followed by exercises (question/answer and
discussion)

Opeii-ended stories (students complete orally or in writing)

Cloze activities

Language experience stories

Minimal pairs, words, bhrases, and sentence repetition

Crossword puzzles

Wor | searches

Reading advertisements

Silent sustained reading

Collecting information for an action activity

Copying

Unscrambling words or sentences

Dictation

Proofreading

Multiple choice activities

Matching

Fill-in-the-blank exercises

Conversions and restatements (oral and written)

Sentence combining

Sentence expansion

Summarization

Sentence construction

Paragraph construction

Composition

Letter writing

Dictionary skills exercises

Typing (word processing)

Layout (students may develop class newsletters, newspaper, or
year book)

-

35
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSON PLAN

.mn Deborah Harris LEVRL ESOL Literacy MESTER/YEAR 111 199]
DATE 7 CLASS ¢ 134
COMPETENCY# 5.1 Recognizes basic foods ( and groups )

Cultural focus: Structural fozus:

Food differences - color, ’ 1. Short answers/articles

Cooking methods

Natior.al dishes It's a..../They'vre....

Proce jure: it's an.../

L § Introduce vocabulary w/visuals
=~ names |
- groups |}

5 Ask/answer questions regarding food

- color ' I ike/I don't like

- group - ftuit/vegetable/meat/fish/dairy He/She likes/He/She doesn't 1ike

Read/spell food words and match to pictures

Write names

Dictation

-4
-4
-
|
st
[

model repeat 2, Staving likes/dislikes

* ¥ ¥
Exx

TEXT/MATERIALS : . EVALUATION

Engiish For Adult Competency I pp 36 & 37 Students name foods correctly

Longman Photo Dictionacy pp 15 & 16 Matching game

Magazine Pictures . Sort foods according to group .
Play Food 0 /
ot .
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ESOL LESSON PLAN
TEACHER LEVEL MESTER/YEAR
DATE CLASS #
COMPETENCY #

‘Cultural focus:

Procedure:

Ci-I1I

TEXT/MATERIALS

Structural focus:

EVALUATION

, 54
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Attachment C

SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
« English for Speakers of Other Languages (ESOL) Curriculum
PBSD ESOL Literacy Competencies
MELT SPL 0-II

- -

NAME BEGINNING DATE
TEACHER PROMOTION DATE
SKILLS* 1.0 PEKSONAL SKILLS **SKILL
~ ~ ACHIEVED DATE
LS 1.1 States vocabulary for name —_— —_—
(Name: first, middle and last)
L W 1.2 Prints full name legibly —
LS 1.3 States address: number and street
LS 1.4 States full address: number, —_
street, city, state and zip code
L W 1.5 Prints full address — e
LS 1.6 States area code and telephone number

t
=
-
~

Writes own telephone number
including area code

SRW 1.8 Knows numbers 1 - 100

1.9 Writes social security number

1.10 Recognizes "A" number (where applicable)
W 1.11 Identifies and writes date of.bifth

1.12 Recognizes basic shapes

1.13 Recognizes basic colors

S N 2 S < B B o
©u » o n w
A = X

1.14 Recognizes left to right progression
in reading English

t

1.15 Correctly holds writing utensil

o
=

1.16 Traces shapes, letters, and numbers
LSRW 1.17 Knows number. '"1-1000 (numerical values)

RW 1.18 Prints letters of alphabet within context
of vocabulary (manuscript)

* L=Listening, S=Speaking, R=Reading, =Writing
**List the code(s) which best define the manner in which the student
o demonstrated gkill achievement. Ur3 the Palm Beach Code list. :
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Attacoment

ESOL Literacy

Page 2
SKILLS* 2.0 COMMUNITY SKILLS **SKILL
ACHIEVED  DATE
LSR 2.1 Identifies titles for use with names
LS 2.2 Demonstrates ability to perform various
types of informal greetincs
LSRR 2.3 Knows and can identify important
emergency vocabulary (911, fire,
accident, rescue, ambulance, etc.)
LSR 2.4 Recognizes governmental agencies and
offices (post office, police station,
INS, HRS, IRS, etc.)
L SR 2.5 Identifies basic survival signs (enter, —
exit, stop, caution, men, ladies, etc.)
LSRR 2.6 Knows directions (left/right, strzight -
ahead, behind, in front of, etc.)
L SR 2.7 Understands stamps (first class,
airmail, postcard, overseas, etc.)
LS 2.8 Understands currency denominations and .
change
LSR 2.9 Recognizes parts of an address on an
envelope '
LS 2.10 Uses vocabulary for seeking
simple directions
LS 2.11 Understands basic legal rights (Miranda)

* L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which. the student
demonstrated skill achievement. Use the Palm Beach Code list.

b {
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Attachment C

ESOL Literacy

Page 3
SKILLS* 3.0 KNOWLEDGE OF OUR COUNTRY **aKIgL DATE
LSR 3.1 Identifies the U.S. on a world map - —_—
LSR 3.2 1Identifies Florida on a map of the U.S. —_ —_—
LSR 3.3 Recognizes the U.S. flag —_ —_—
LS 3.4 Names the colors of the U.S. flag —_— -
LS 3.5 Names the current president of the U.S. — —_—
LS 3.6 Knows the name of the cﬁrrent governor of — -
Florida
LSRR 3.7 1dentifies the capital of the U.S. _— —
and its location on a map
SKILLS* 4.0 RNOWLEDGE OF OUR ENVIRONMENT **SKILL
ACHIEVED DATE
LSR 4.1 Tells time (analog and digital clock) — ;___
LSRR 4.2 Names the days of the week —_ —_—
LSRR 4.3 Names the months of the year —_ —_—
LSRR 4.4 Understands the use of a calendar _— —_—
LSR 4.5 Understands the concept of temperature - —_—
LSRR 4.6 Understands the concept of linear — —_—
measurement (inches, feet, yards and miles)
LSRR 4.7 ‘Identifies different types of animals —_— _—
KI * 5.0 NUTRITION SKILLS **SKILL
ACHIEVED DATE -
LS 5.1 Recognizes basic foods — | ——
L SR 5.2 States the cost of food items — ——
LSR 5.3 Understands food expiration dates

* L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list. .
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ESOL Literacy

Page 4
SKILLS* 6.0 SHOPPING SKILILS3 **SKILL
ACHIEVED DATE
LSR 6.1 Recognizes .ypes of stores
LSR 6.2 Iderciiies clcining items
L SR 6.3 ¢uderstards uoncepts of American clothing
and sphoe s’ :.us
LSR 2.4 PRecognizes depar:mants in a store
L SR 6.% Recognizes symbuls'relating to money
(dollax s.gn, cent sign and decimal point)
LSR £.6 Tinderstoudu Jifferences among cash,
ches’s and cred:w payments
L &R 6.7 Ondzrstands concept of state sales tax
L8 6.8 Recoynizes tzzeble and non taxable items
S R 8.9 identifies “amount due" on hbill —_ )
SKILIS* 7.0 HOUSEING SRILLS **SKILL
ACHIEVED DATE
1L 3 R i+l Identifies types of housing (apartments,

dunlexss, houses, mobile homes, etc.)
LSRW 7.2 Determines cash amount for payment of bills

LERW 7.3 Demonstrates ability to purchase:a money
wxder

L &R 7.4 Understands means of locating affordable
housing by using available resources
(advertisements, real estate agencies,
agency referrals, etc.)

LS 7.5 Can provide simple explanation when
Beeking assistance for repairs (leaking
faucet, broken toilet, etc.)

¥ leddstening, S=Speaking, R=Reading, W=Writing
“*Lirt the code(s) which best define the manner ia whirsh the student
demonstrated skill achievement. Use the Palm Beach Code list.
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Attachment C

ESOL Literacy

Page 5
SKILLS* 8.0 HEALTH SKILLS **SKILL
ACHIEVED
LSR 8.1 Identifies Principal body parts
LSR 8.2 Recognizes basic vocabulary relating to
illness/accidents (aches, pains, cuts, burns, etc.)
LSRR 8.3 Recognizes basic vocabulary relating
to health personnel (doctor, nurse,
technician, pediatrician, etc.)
LS 8.4 Provides simple explanation of a medical
problem
LS 8.5 Recognizes procedures for making a —_—
medical appointment at
a. doctor’s office
b. clinics
c. hospitals
LS 8.6 Understands the importance of
medical appointments
LS 8.7 Understands oral directions for taking -

medication

* L=Listening, S=Speaking, R=Reading, W=Writing

DATE

**List the code(s) which best define the manner in which the student

demonstrated £kill achievement. Use the Palm Beach Code list.
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ESOL Literacy
Page 6

SKILLS* 9.0
LS 9.1
LS 9.2
LS 9.3
LSRR 9.4
LSR 9.5
LS 9.6
LS 9.7

LSRW 9.8

LS 9.9

L RW 9.10
LSRW 9.11

* L=Listening,

Attacnment ¢

EMPLOYABILITY SKITT.3 **SKILL
ACHIEVED DATE

Demonstrates procedures for greeting
co-workers and supervisors

Understands procedures for applying
for a job

Identifies entry level job positions
in a variety of business/industries

Understands the importance of safety
rules at work

Understanus the importance of safety
clothing at work (aprons, gloves, goggles,
hard hats, ear plugs, etc.)

Demonstrates ability to ask for help on
the job

Demonstrates ability to ask for .
clarification of oral instructions

Identifies basic tools and equipment
associated with the following:

&. carpentry (hammer, saw, screwdriver, pliers, etc.)

b. household maintenance (vacuum cleaner, mop, broom,
dust pan, iron, ironing board, dishwasher, washing
machine, dryer, etc.) .

c. agricultural vocabulary (shovel, hoe, pitch fork, lawn
mower, tractor, sprayers, forklift, etc.)

d. factory vocabulary ( as applicable)
Understands concept of benefits at work
(life and health insurance, rctirement,
vacation, emergency leave, etc.)
Completes a basic job application form
Completes (with assistance) a simplified
resume (one page) which can be carried
in a wallet

S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the stulust
demonstrated sgkill achievement, Use the Palm Beach Code list.

- b
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Attachment C

ESOL Literacy

Page 7
LLS* 10.0 TRANSPORTATION AND TRAVEL SKILLS **SKILL
ACHIEVED DATE
LSR 10.1 Identifies basic traffic signs
(stop, yield, s<hool, speed limits,
railroad etc.)
LS 10.2 Understands the basic legal requirement s
for driving in this state
LS 10.3 Understands the types of valid driver’s
licenses within the state
LS 10.4 Understands the torrect procedure to
follow when stopped by a police officer
LS 10.5 Understands the procedure for payment
of traffic citziion or court appearance
LS 10.6 Understands basis tvpes of auto insurance
legally reyuired witiin the state
SKILLS* 11.0 PARENTING SKILLS3 **SKILL .
ACHIVVED DATE -
LSR 11.1 Understands bruic vocabulary relating
to parents and children
(mot.rer, father, daughter and son)
LS 11.2 Ur.i:istends mandatory school-age attendance
ape. cencept of free public education
LSR 11 .3 Rerugnizes procedures for enrolling a child
is school (registration, immunization,
vhysical, birth certificate, etc.)
L. 8 "1.4 Recognizes importance of a child'’s regular
attendance at school
s 8 11.5 Demonstrates knowledge of child abuse and

legal consequences of abuse

* L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code 1°st.

bt
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SCHOOL BOARD OF PALM BEACH COUNTY.
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT ANL COMMUNITY EDUCATION
ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL)

STUDENT SKILL ACHIEVEMENT CODE LIST

ist a_Sk
CH - Checklist
DEM - Demonstration
DIALG - Dialogue
GM - Game
MO - Manipulation/Operation
PUZ - Puzzle
S & T - Show and Tell
TPR - Total Physical Response
OTH - Other

Speaking Skills

CBA - Community Based Activities
DIALG - Dialogue

IN - Interview

MD - Mini-Drama

OP - (Short) Oral Presentation

PL - Plays |

RP - Role Play

SGI - Small Group Interaction

SP - (Formal) Speech

SIC - Student Initiated Conversation
TDC - Teacher Directed Conversation

OTH - Other
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na ski
LEA - Language Experience Approach
MATC - Matching Activities
MC - Multiple Choice
OBR - Oral Book Report
RCH - Reading Checklist
RDIS - Reading Discussion
RGM - Reading Game
SIR - Student Initiated Reading
SUM - Summary
SURV - Survey
WHL - Whole Language Activity
OTH - Other

Writing Skills

CLZ ~ Clozc 4ctivity

CMP - Composition

CW - Creative Writing

DIC - Dictation

COP - Copying

FC - Form Completion

LW - Letter Writing

PW - Process Writing

RW - Report Writing

SDMD - Student Developed Mini-Drama

SDRP - Student Developed Role-Play

SJ - Student Journal

TRC - Tcacing

WDIALG - Written Dialogue

WSUM -~ Written Summary N
OTH - Other b5
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1989-1991
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TEACHING ESOL SURVIVAL/COPING SKILLS
A GUIDE FOR TEACHERS OF ADULTS

Background

Both the United States and Florida have been affected by high
immigration levels in the last decade. Today, the United States
accepts to its shores more immigrants than the rest of the world
combined! 1In 1990, Palm Beach County showed a 135.3% increase over
the number of Hispanics residing in the county in 1980. Whother
Haitian, Soviet Jew, Nicaraguan, French Canadian, Afghani, or Pole,
the waves of newcomers affect the educational. systems of each
county, each state, and the nation as a whole.

Profile of the Adult Learper

Al

Unlike kindergarten teachers who often have some sense of what
their students know, the adult educator is often faced with a room
full of learners representing a broad range of ages, goals, and
skills. The range in English language abilities may be somewhat
coutrolled by "leveling" the students, i.e. beginner, intermediate,
or advanced. However, adult learners will also have differing
academic abilities in reading, writing and math. Consequently, the
adult ESOL teacher is faced with building survival/life coping
skills in a number of areas, not just English language proficiency.

Although the adult learner can be more focused on language learning
and may present fewer disciplinary problems, the adult can be
subject to absenteeism and sudden program departures due to the
everyday demands of work and family. Perscnal problems can
interfere with the adult l2arner’s commitment to an ESOL program.
A teacher can motivate student: by offering such relevant, high
interest material that they make every effort to attend ESOL
classes.

Adult: and Second Language Accuisition

Both tezacher and student need to set realistic language learning
goals. There is ample evidence that after puber .y, people have a
great deal of difficulty in achieving native-like pronunciation in
a second language. After adolescence, certain language abilities

do not appear to develop fully in the aduit second language
learnor,

Since virtually all the learners in adult LSC" are post-puberty and
since much of what is taught in introductury ESOL relates to
pronunciation and spoken forms, both student and teacher iieed to
have realistic expectations in terms of English pronunciation.
Several hundred miscles must be controlled to articulate human
speech, so a realistic goal for both teacher and learner may be

accepting intelligible approximations of English speech and not
native-like pronunciation.
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Teaching the Adult Learner

In the :ompetency-based adult ESOL class, the teacher is a
facilitator of learning, The student assumes greater
responsibility for the learninc~ task. This practice is consistent
with androgogy, the adult education philosophy of adult learner
participation in the direction of his/her learning. In the
androgogical approach, teacher and students share decision making
on classroom management and curriculum. A simple needs assessment
contributes to the opportuni‘v to provide input. This can be as
basic as a chalkboard list of what students feel they need to
learn.

Paulo Freire has suggested that adult learners be empowered through
the classroom to take active leadership roles in the directions of
their lives. He suggests a problem posing curriculum rather than
a bunking one to stimulate personal growth in learners. In banking
curriculum, a teacher "deposits" information into students who
dutifully attempt to absorb it. In problem posing curriculum,
adult learners participate in determining the direction and
boundaries of their learning. The teacher foruulates questions to
encourage students to think critically about their social
situation. "The problem posing method draws out students’ shared
experiences of society" (Wallerstein, pp. 196-197).

If some ESOL teachers find that their students feel most
comfortable with structured classroom management, they may need to
give these adult learners time to experience the value of open
discussions and shared decision making. They can help make the
transition easier through cooperative learning activities or the
enjoyment of music and games in the classroom. Incorporate these
activities gradually - beginning with 10 or 15 minutes during a
class session. Later the time can be increased and other
activities added. Uicimately this type of activity will enable
studerts to take mora responsibility f.r their learning and make
changes that they will act upon in their personal lives.

Through games, music, paired activities, or drama, .t:achers can
create a non-threatening, enjoyable learning environment and
alleviate some of the auxieties commonly experienced by adult
learners.. Such a non-threatening atmosphere lowers the inhibitions
and discourages learners from taking a more active role in the
direction of their learning and their lives!

The Psocess of Learning Another Lanquage

As mentionad earlier, in mastering pronunciation, adult learners
appear to be affected by age. Although mature learners bring to
the language learning task a great deal of understanding of how
language works, they seem to go through some or the same stages
children do in acquiring both a first and a second language.

Second language learners are perceived as passing through the
following prodqction stages:

1) a silent period - 71
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2) one word >r two word expression

-

3) chunks or phrases
4) sentences and extended discourse.

The silent period is that time when a learner of a new language is
reluctant to speak and will understand more than what is indicated
by their silence. 1In the silent period, a student puzzles out
his/her stream of language attempting to determine meaning from
facial and body gestures, voice intensity, and oral production.
The silent period may last from six weeks to three months or
longer, depending on the student. The sensitive teacher is aware
of this and will not force a student to speak but will ask for
gestural responses to indicate understanding. Total ' hysical
Response (TPR), or James Asher’s use of command forms, elps to
build student confidence for mastering the English languaye. TPR
requires the student to process messages then prodice the
appropriate action or oral response. Pantomime, mimicry and mime
are all consistent activities for the silent period. Learners mime

jobs, mimic zmotions or pantomime problems encountered in their
daily lives.

The key in this confidence building stage is to provide the student
with non-threatening, success-oriented activities to perform. As
the student sees over and over that s/he understands and can follow
simple commands or directions, his/he : confidence level rises and
s/he feels increasingly capable of spr 3king English. Give plenty .
of encouragement and positive feedbac:® but do not force students
to speak during their silent period. Jdany students have left ESOL
classes, never to return, because a teacher, unaware of their
gilent period, forced them to speak prematurely.

When tentative oral production comes, it may only be a word or two.
Thus, yes/no and either/or questions are appropriate during this -
time. Research shows that Basic Interpersonal Communication Skills
(Cummin’s BICS or the casual forms of language) take from one and

a half to two years to master. Do not be disappointed by theqr
length of time it takes second language learners to speak
intelligibly. Have patience and be supportive of ALL efforts.
Your students will sense this and appreciate you more for it.

H. Douglas Brown suggests the following stages of inter-language
development:

1) random errors
2) emergent stage
3) systematic stacge

4) stabilization

During the random error stage, Brown notes that the learner is not
really aware of the structure of the target language.
Inconsistencies will occur such as "Paul shouldg go, too." -
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In the emergent stage, the learners develop more solid production
and a consistency in their output. Brown observes that some
"backsliding" to old errors can occur in this stage.

During the systematic stage the student has a grasp of the order
of the target language and approximates more accurately the true
rules of the target language.

In the final stage, stabilization, the student conveys meaning
systematically and with fluency. Unfortunately, there is some risk
that during the stabilization stage when the student has achieved
a certain linguistic competency, that certain errors will fossilize
in the students’ production. When an errcr “fossilizes" it bacomes
part of a learner’s everyday speech. Some fossilized errors often

seem beyond correction unless a learner works hard to change the
habit.

With this in mind, in the early stages, teachers are encouraged to
"model" correct pronunciation and grammar, but refrain from
systematically correcting EVERY mispronounced word or incorrect
sentence. The prime objective is communication. 1If the message
was understood, model back the correct form and continue the
communication. Correction will be more appropriate and effective
in the later states of language acquisition.

mpetency-Base ic Qrview

Adults attending ESOL classes have very immediate goals and
specific needs for learning English. English learning often means
access to better employment or to community acceptance. Certainly
they have experienced the frustration of miscommunication.
Consequently, adult ESOL programs offered by the School Board of
Palm Beach County organize English instruction around competencies
realated to basic life skills topics which then spiral through the
di.fferent levels of the program. Topirs such as housing,
employment, personal information, and community resources provide
learners with relevant information that they can use immediately.
The language taught is competency-driven and relates to a basic
life skill or other pertinent community information. Sample lesson
plans (see Attachment A), a blank lesson plan sheet (see Attachment
B) and the studei.t competency rcheck sheets (see Attachment C) are
included in this guide. .

Teachers are encouraged to do an informal needs assessment on ths
chalkboard to determine in what order students would like to cover
the various topics listed. Individuals give examples of what they
want. to learn and the class prioritizes the order in which they
will learn the information.

Identifying Student Needs

Freirean philosophy and androgogy urge instructors of adult
learners to cultivate a partnership with student: in the learning

process. In such a relationship students’ input is validated
through shared decision making. T .
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A teacher can begin the empowerment process by listing on the
chalkboard the competency areas ox topics for the target ESOL
level. Ask students to decide silently or ‘n pairs their
priorities for learning. Poll the class for their preferences as
to which topics or competency areas should be covered end in what
order. Such shared decision-making adds immediacy and relea; :e
to what will be covered in class for the students and will better
meet student needs. It is more likely that learners will continue
in an ESOL program that gives them what they want.

The adult USOL curriculum is written so that each topic or
competency area is self-contained. Teachers can reorder topics to
match learner interests. Lessons are taught holistically with
topic and language integrated into a meaningful vhole. Although
teachers can :xplain grammatical and vocabulary-related points,
they should teach language around life skills topics. Language

learning is made more meanirngful because it is tied to a survival
competency.

Creating a Mutually-Supportive Learning Environment

Certain basic strategies are proposed as a means for enhancing
shared learning and communication. Recognizing that many students
come from countries where they are used to highly structured
classes, the ESOL teacher bagins with a ‘"new" group using
relatively structured behaviors to establish the credibility and
seriousness of the program. Wwith open entry/open exit programs at
the adult level, it is possible that students would leave a program
they perceive as too informal or not involving "serinus" learning.
For some studen.s "serious learning" means memorization tasks and
very formal teacher behaviors. Students in this mode are thinking
of themselves as receptacles for the teacher'’s brilliance (Freire’'s
"banking" philosophy).

Experienced teachers can move students into a more empowering mode
by using classroom management * achniques in which mutual teacher-
student respact is fostered. By sharing both experiences and
eventually the direction of the class, a teacher can lead students
to assume a more active role in what they learn.

Classroom management is a critical component of holistic adult
ESOL. Teachers are encouraged to incorporate Freirean principles
including education as a two-way process, critical thinking, and
problem posing. Teachers facilitate learning and form cooperative
educational partnerships with their adult learners in the process.

Shared decision-making on topics, skills focus, classroom
procedures, and even evaluation issues contributes to student
growth, Students grow by learning through cooperative classrocm

management how to assume greater responsibility for the direction
of their immediate lives.
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Teache t

The following teaching strategies can form a reliable core for
adult ESOL educators. They include:

1) Total Physical Response

2) Multisensory Language Instruction
3) Cooperative Learning

4) The Language Experience Approach
5) Journal Writi;g

6) Sustained Silent Reading

7) Music and Games

8) Whole Language
Total Physical Response(TPR)

James Asher believes that the Total Physical Response {TPR) method
complements the natural stages of language acquisition experienced
by children or adults. TPR recognizes the "silent period" in
second language acquisition by incorporating a stage in which
second language learners simply respond to commands such as *"stand
up, " "sit down," or "hop on nne foot." Teachers of beginning level
students would plan activities which elicit non-verbal responses
such as pointing to or touching items found in the classroom,
periorming simple classroom tasks ("Erase the blackboard.") Or
moving certain body parts ("Shake your shoulders.") Visuals of
community locations, occupations, or food items can also be used
to elicit TPR responses such as: "Touch the strawberries." "Point
to the fireman." "Walk to the supermarket."

Teachers can extend TPR activities to follow a short series of
directions such as making a simple origami object, sandwich, or
paper plane. It is possible to incorporate map activities or game
formats which include TPR exercises. Groups of students can be
asked to mime an action such as playing baseball, football, or
tennis. The other students have to guess the leisure activity

being mimed. A deck of cards made up of visuals of leisure
activities can help determine which group does what.
Multisensory Language Instruction

Total Physical Response is only one possible expression of
multisensory language instruction. Teache.s of potentially English
proficient adults should incorporate wherever possible visuals,
real world objects (realia), demonstrations, and hands-on
activities., In so doing, students are providei sensory
opportunities .o capture the meaning of language as well as to
anchor it into memory through multisensory experiences. Students

treated to a demonstration of how to make Cuban coffee will not
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forget the aromatic smells wafting from the open can of coffee, the
sweet sugar, the rich colors of the grounds or the stegss in
assembling the Cuban coffee maker.

Such multisensory interaction with the process of Cuban coffee-
making creates a holistic, meaningful experience for - emeubering
language. 1In addition to using hands-on activities, demonstrations
and realia, teachers are encouraged to develop picture files,
Picture files organize visuals by categories: food items,
clothing, furniture, leisure activities, housing options and so on.
Students can be assigned to look for picturas of foods, clothing
etc. to contribute to the class picture file.

Since many part-time adult ESOL teachers must use the trunks of
their cars to store instructional materials, picture files are a
highly portable, compact resource for adding visual representations
to the meaning of the English being w.aught.

Cfooperative learning gives potentially English proficient students
the opportunity to rehearse and to c zatively use Fnglish.
Students work in pairs or smail groups to practice skills or
brainstorm ideas. Teachers are urged to begin cooperative jearning
with students using high consensus paired activities, A high
consensus activity is one in which there is only one answer or one
way to do the pair or group work. For example, learners select =
partner and review vocabulary using picture cards. High consensus
cooperative activities produce specific outcomes. Learners might
work together to complete a worksheet or to memorize a dialogue.
Essentially, the partners iu the cooperative learning activity have
a clearly defined task to complete.

As students become comfortable with such limited responsibility for
their learning, a ¢teacher might introduce group activities
involving three or four students. Such assignments should include
roles or functions within the group for:each group member to
perform. FBach partner should have a role in a dialogue or each
member should have a task to contribute towards the completion of
a project. By delegating roles or responsibiiities in the group
activity, the teacher e««ures the involvement of each member of
the group. Teachers  .ik among the groups or pairs coaching
responses and favilitating the development of the assignment.

Gradually, teachers should accustom students to brainstorming or
the sharing ot personal perspectives ahout topics. Eventually, the -
learners cenm be brought to a level of discussion where the
participants anslyze social issues and suggest solutions. A
Freirean outcome would be to have group members define personal

roles i bringing about change in their lives or the life of their
community.

Teachers should be prepared to raorganize classrooms, moving
furniture to :dapt to the paired or group tasks to be completed.
During paj.” or group work, the teacher should be in constant motion

anong the :xics or yroups to coach language usage and promote
idwas,

.‘1‘\
.7 ¢V



Cooperative learning can also include peer-tutoring where a more
competer.it student teaches a classmate who has missed sessions or
is having difficulty with aspects of a lesson. Such one-on-one

tutoring frees the teacher to move about and work with other
students.

Zhe Language Experjience Approach

The Language Experience Approach (LEA) uses the latest thinking on
schema theory (relating new information back to student’s knowledge
or life experiences) and the association of meaning to teach
reading skills. Teachers frequently stage a shared experience.
In the Language Experience Approach students relate to the teacher
their recollections of the experience they have shared. This could
be a simple recounting of the steps in making Cuban coffae as
mentioned earlier, or a reaction to a public health film on AIDS.
The teacher transcribes the students’ words exactly as they are
spoken on to the chalkboard or chart paper. The learners can read
the text as a group or individually. Some students like to copy
the text for later practice. Initially, teachers should not
correct the text. However, as language rules are explained,
corrections can be made to bring the written expression closer to
the appropriate forms.

Among the advantages to using the Language Experience Approach in
teaching English reading is learner control over the topics of the
LEA reading. Bv using the language students have produced to
create the LEA text, the teacher knows the forms of English the
students are able to control. In staging an experience for
students to later share in writing, teachers can deliberately
introduce and review vocabulary using realia and demonstrations.
The text produced by students will reflect the language acquired
through the shared experience. Writing down the experience helps
the student conceptualize the meaning of the event and retain the
language used to express the experience,

tained n e -

Another strategy is sustained silent r2ading which encourages
students to select and read a text of their choice at their own
speed. During sustained silent reading everyone in class reads for

a given period of time. This activity helps to build reader
confidence.

To encourage reading in English, teachers should plan sessions of
sustained silent reading where students read newspaper articles,
magazines, or structured texts of their interest for fifteen or
twenty minutes. Students can be asked to share what they have read
as a means of encouraging discussion., Sustained Silent Reading
btuilds confidence to read in English while also building recepti
vocabulary. Adult comics or magazines are good beginning materials
since they contain visuals to enhance meaning. Allow fifteen
minutes in the beginning and extend the activity to twenty five
minutes as students become comfortable with the activity. Follow
this activity with discussion when appropriate.
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Journal Writjing

Once students are able to produce and read an English text,
teachers can introduce journal writing on a regular basis.
Students develop individuail journals in which they dialogue through
writing with the teacher. Again, the purpose is to buiid
confidence, in this case, to write.

Teachers can begin the activity by writing a personal message or
question in a student’s journal. The student reads the message or
question and writes a response which could include any questions
of their own. Teachers should not correct the student’s writings.
Rather, teachers should model the correct forms by repeating the
information in their response. A teacher can even underline the

corrections in the teacher’s responses so learners can pick up on
the correct forms.

Since journal writing requires teachers to write personal responses
to each student, teachers should schedule this activity carefully.
One possible format is to set out the journals on Wednesday or
Thursday for students to write that day. Teachers collect the
journals and return them with responses in the first class session
of the following week.

Music_and Games

Adults may be taken aback at English learning through music and
games, but during extended class sessions it is a resource for
teachers to relieve the tension and stress of learning a new
language. If a teacher has trouble carrying a tune, audiocassettes
can be used for a sing-a-long or a dictation activity. Jazz
changes are popular with all age groups. Songs using a cloze
format can be used with a recording for dictation. Some song
lyrics lend themselves to discussions or explanations of cultural
elements. Games can include TPR-type activities or board games
that elicit language. Bingo activities, language based card games
such as Go Fish, and board games that require speaking enhance the
language learning opportunities. '

ole n

Competency-based ESOL fits neatly into the philosophy of Whole
Languag-.. Ken Goodman has said, "Language learning is easy when
it’'s whole, real, and relevant; when it makes sense and it's
functional; when it’s encountered in the context of its use; when
the learner chooses to use it." He further notes that language is
personal and social and through its development it empowers the
learner through ownership of the process. Goodman says, "In a

word, language development is a holistic personal-social
achievement, *

Competency-based ESOL builds on this view by teaching the language
related to mastery of a life skill or competency. Competency-
based ESOL is holistic in  that vocabulary, grammar, and cultural
information are integrated into the life skill content to be
learned. The language/competency/culture package is taught as a
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unit. Hence, teachers criafortable with using whole language
strategies in other instxu:tional environments will appreciate the
partnership in learning between the teacher and adult students in
acquiring language and )life skills.

Assessment of Studont. Progr:ss

I1f competency-bise?i ESOL is taught holistically, then it can only
be assessed hclistically. Learners must be evaluated in terms of
how they demcustrate competency as it relates to target life
skills. Aszsesy . 2nt mechanisms should include opportunities for
learners to k@ observed demonstrating competency. Students are
evaluated in % ..ms of the successful demonstration of language and
the target ski'.l. Alternative assessment strategies are listed at
the end of 2#ch competency checklist, ESOL Literacy - Level 1V,
under the haisding "Student Skill Achievement Code List."

Multiculty-alism in the Classroom °

As teacl:-+~ and learners interact in the learning process, teachers
should ~-alidate the different students’ cultural backgrounds by
incorpcracing discussions of experiences, customs, or procedures
from their respective native lands. Proper business attire varies
from country tc country. Filipinos wear barong tagologs, loose
embroidered shirts, to the office and formal events. Venezuelans
can wear the liqui liqui. Wedding customs and gift giving, food
shopping and other common topics provide other opportunities to
coipare an.. contrast cultures.

Such cross-cultural comparison and contrast of workplace habits,
courtesies at social events, or even the process of making a
complaint, give learners from other countries the opportunity to
share how things were done in their native lands and to compare
them to how .they are done here. This comparison and contrast
technique affords everyone a chance to learn about each other'’s
culture while learning how to function in American culture.
Teachers should avoid, at all costs, ethnocentric, judgmental
statements and should create an atmosphere of honest acceptance and
sharing during this important opportunity to learn about each
other.

Classroom Management

Multilevels of English proficiency, as well as multilevels of
reading and writing skills in students, help to make whole class
teaching difficult. Compound the issue with open entry/open exit
clagsses and teachers must be skillful managers of yroups and group
activities, mini-centers, as well as the selective assignment of
tasks.

Teachers can develop a repertoire of strategies to use with adults
which builds on their abilities to work independently or in small
groups to learn., Centers can be as simple as file fold2rs. Paired
work can be based on role play, practice activities and
discussions. Groups can work on projects of mutual interest.

7Y
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Sumrary

The old "drill and kill" days of audiolingualism are over. The
competency-based adult ESOL classroom should be a high energy,
activity-oriented language learning experience centered on
imparting meaningful information to the students. The teacher acts
as a partrier and a facilitator in taking student feedback on their
needs and converting it to opportunities to learn English in a way
that is both relevant and meaningful for the learner. 1In short,
competency-based ESOL is a holistic, multisensory, lifeskills

approach to teaching English to adults in the most efficient and
relevant manner possible.
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USING THE PALM BEACH COUNTY ADULT LESSO\l PLAN
DEVELOPING COMPETENCY-BASED ESOL LESS)NS

A key part of a competency-based curricula is the individual
teacher’s development of lesson plans based on learner needs. As
teachers get to know their adult learners and their goals, they
should tailor class activities to what will be most meaningful for
their students,

Steps in planning a competency-based lesson:

1)
2)

3)

4)

4)

6)

7)

8)

Identify learner needs.

Identify those cov~.etencies which best meet learner
needs.

Select a cluster of competencies which could integrate
well in a lesson. Example: Students often have to take
relatives to doctors. The teacher should target
competencies involving body parts, common illnesses, and
medical instructions.

The teacher should take every opportunity to validate the
adult learners’ home cultures. In a lesson on medical
visits, the teacher may ask students to share information
on medical practices in their own homelands, including
discussion of herbal or folk medicine practices. By
asking for such cross-cultural contributions, the teacher
acknowledges the importance of these previous experiences
as they relate to going to a doctor in the U.S. Cultural
objectives should be reflected in the Cultural Focus
section of the lesson plan.

The teacher should next identify the Structural Focus.
For responses to such typical medical questions as "What
hurts?", a learner should practice "My :
hurts" etc.

Under Procedures, teachers should list review activities
and the steps involved in developing the class.

Under Text/Materials, teachers should list any visuals
of body parts, realia such as bandages, or any texts
needed to implement the lesson.

Finally under Evaluation, teachers should describe a
competency-based or holistic means of evaluating student
progress. In our medical example, it could be an
observation of learners successfully role playing a
dialogue of a visit to the doctor.

Iv=12 oy b
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What To Do In Class

After the review, introduce new material with visuals or role play.

Accentuate the elements in the Structural Focus by modeling them
more sSlowly. ,

Whenever possible get students to participate in the activities
using appropriate gestures and comments. Encourage talk and

The noise masks mistakes and encourages students to try to use
language forms since no one appears to be listening.

When doing cooperative learning activities, be sure to walk among
groups, coaching language and focusing activities. BRe generous

with praise. Positive, supportive comments encourage continued
efforts to learn English.

Successes and failures with the teacher making note of any
variations that they might incorporate in the future. The most
important elements can be reviewed in the following class.

cludin em 8

As the adult ESOL professionals guiding and facilitating
potentially English proficient adults, teachers must use their
personal sgensitivity, intelligence, and perception to tailor
learning activities to student goals and growth. Without
participatory or collaborative input from the learners, the
effectiveness of the adult ESOL pProgram is diluted. As adult ESOL
educators, we are in a wonderful position to facilitate personal
as well as linguistic growth in the potentially English proficient
adult learner. Teachers should not be tentative in their
approaches. They should be Creative, energetic, and active in
promoting language and cultural learning.

Y
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSON PLAN

TEACHER _Judy Langelier LEVEL I MESTER/YEAR 3 - 90
DATE 2/1/90 CLASS # __70
. -~ .

COMPETENCY# _6.1 Completes a check or money order

ed .
”

Cultural focus: Elfcit from students the types of payments Structural focus:
generally made by checks (rent, utilities, groceries, etc.) COMMANDS ¢
as well as the types of payments not generally made by check,

Then, discuss cross-culturally to see if cherk usage is th= same

Procedure: or different here and in the countries of your students,

Review numbers - dictations, reading
Listening discrimination 13 - 30

Read numbers & epelling

Review months & days using abbr. & numbers
Demonstrate writing a check on overhead
Go over the steps using action series

Hand out copies of check, have students work ir pairs
giving commands and writing checks.

Tell me your nam=,

Tell me your bi: chdate, etc.
Write your name.

Sign your name.

Write your birthdate.

Show me your name.

Show me your birthdate
(Florida 1D).

Show me your driver's license
(Florida ID), etc.

TEXT/MATERIALS EVALUATION o
.

Teacher ~ made handouts . 1) Students f1ll out check é;
Basic Vocabulary Builder - #s . ' g
Action Sequence Stories: Act II . 2) Same exercise will appear .&:3 "

tvo weeks later on quiz
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ATTACHMENT A
Name

Date

Teacher

4

10

15

23

400

6000

1984

S0 f

8000000

Basic Voc.cn..‘ow\a-ftd Builder

] © National Textbook Con;plny




Name

ATTACHMENT A

Directions: Listen and circle the number that you hear.

1.

13
14

15
16
17
18

19

V.17

30

40

60

70

80

) (‘1
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Name

ATTACHMENT A

Directions: Listen and circle the number that you hear.

1, 14
2. 19
3. 15
a, 18
5. 13
6. 16
7 17

Iv-18
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40

90

50

80

30

60

70
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ATTACHMENT A

( NUMBERS Name

one

tvo

three

four
five
six

seven
eﬁght

B = VD W N e

9 nine
10 ten
11 eleven

12 twelve
13 thirteen

14 fourteen
15 fifteen

16 sixteen

17 seventeen .
18 eighteen

19 nineteen

20 twenty

25 twventy-five

30 ‘thirty

40 forty

S0 fifey

60 sixty

70 seventy

80 eighty _

90 ninety )

100 one hundred

217 tvo hundred seventeen

476 four hundred seventy-six

1000 ane thousadd

5425 five thousand four hundred tventy-five
12,599 twelve thousand flve‘hundred ninety~n1ne‘

Iv-19
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ATTACHMENT A

; MONTHS AND DATES Nanme
N

1 Jan' wfite the date using nuobers.

2 Feb. Jan. 16

3 Mar., Feb. 28

4. Apr. Mar. 7

5 May Apr. 4

6 June May 31

7 July June 29

8 Aug. July 15

9 Sept. Aug. 9 o

10 Oct. Sept. 17

11 Nov. oé:. 22

12 Dec. Nov. 30 -

Dec. 25

Write the date using abbreviations.

6/14 _ 9/3 5/5

2/26 12/1 1/30

4/15 | 3/4 /8
( 8/17 - | 10/29 11/10

1v-20
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ATTACHMENT A
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ATTACHMENT A
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSON PLAN

TEACHER Deborah Harris LEVEL 2 MESTER/YEAR III 1991
DATE CLASS ¢ __ 136
COMPETENCY# 5.3 5.4 & 5.5 Describe use of cooking utensils, discuss meal habits, give instructions
for coo ing process.
+ Cultural focus: Structural focus:
Compare meal habits in USA/other countries 1. Commands w/cooking words
National dishes . = cut, chop, fry
Procedure:

2. Ordering actions

L § Introduce/discuss vocabulary - cooking steps

- recipe words
- measuring/cooking utensils & uses 3
~ ingredients/seasonings | '
R S Read/discuss recipe and favorite recipes
- cooking process '
- utensils
L W Dictations
W Write recipes for simple favorite dishes

State preferences/favorites
- my favorite dish 1s.....
- I likeoooooo

TEXT/MATERIALS 4 EVALUATION
Real Life English 2 pp 53, 54, 55 Students write recipes for simple/favorite dishes.
RLE Workbook pp 25 & 27
English For Adult Competency pp 35 & 99 s
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ESOL LESSON PLAN
TEACHER LEVEL MESTER/YEAR
DATE CLASS &
COMPETENCY#

Cultural focus:

Procedure:

TEXT/MATERIALS

Structural focus:

EVALUATION

a5
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SCHOOL BOARD OF PALM BFACH COUNTY
DIVISION OF INSTRUCTION

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
English for Speakers of Other Languages (ESOL)

Survival/Coping Curriculum
PBSD Level I Competencies
MELT SPL I-II

Attachment C

NAME BEGINNING DATE
TEACHER PROMOTION DATE
SKILLS* 1.0 PERSONAL SKILLS *#Skill
ACHIEVED
RW 1.1 Writes full name legibly —_—
RW 1.2 Writes full address legibly —
LSRR 1.3 1Identifies family members —
LS 1.4 Describes self and others (physical -

LSRW 1.5

LSRW 1.6

RW 1.7
RW 1.8
RW 1.9

characteristics and personal traits)

Formulates a short term educational and
work goal

Writes basic pérsonal data

(date of birth, age, sex, race, education
level, country of origin, etc.)

Writes number 1-1000 in manuscript

Writes letters of the alphabet within
context of vonabulary words

Addresses an envelope

* L=Listening, S=Speaking, R=Reading, W=Writing

*«“List the code(s)
demonstrated skill achievement.

IV-26

which best define the manner in which the
Use the Palm Beach Code list.
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Attachmgnc C‘.

ESOL Level I
Page 2

SKILLS* 2.0 COMMUNITY SKILLS **Skill
Y ACHIEVED DATE

LSRW 2.1 Identifies basic directions (north, south, —_
east and west). For example, using map skills

LS 2.2 Asks for and understands simple oral
directions

LSRR 2.3 Demonstrates ability to use a telephone
(public, touch tone, rotary)

LS 2.4 Uses operator assistance for long distance - '
(0, 00) |

LS 2.5 Uses local telephone information gystem —_
(411)

LS 2.6 Understands differences between 1 (800)
, and 1 - (900) numbers (uses, cost)

LSRR 2.7 Locates governmental and community
agencies and businesses in local areas
» (school, hospital, post office, police
{ station, fire station, churches,
\ Clinics, etc.) .

LSR 2.8 Differentiates among business, personal -
"junk mail"

* L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.

—




Attachment C

; ESOL Level I
Page 3
SKILLS* 3.0 KNOWLEDGE OF OUR COUNTRY **Skill
. ACHIEVED DATE
LSR 3.1 Recognizes basic citizenship vocabulary:
a. president b. congress
c. cabinet d. supreme court
e. law f. rights
g. constitution h. citizenship
i. responsibility (civic)
LS 3.2 Recites the "Pledge of Allegiance"
LS 3.3 Understands the concept of democracy
LS 3.4 Recognizes "The Star Spangled Banner"
as the national anthem
LS 3.5 Understands the history and traditions

of American Holidays (Thanksgiving,
President’s Day, Hemorial Day, etc.)

LSRW 3.6 Completes a simple registration form

* L=Listening, S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.

11
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Attachmert C .

« ESOL Level I
Page 4

KILLS* 4.0 KNOWLEDGE OF OUR ENVIRONMENT **SKILL
ACHIEVED DATE

L RW 4.1 writes the days of the week

L RW 4.2 vrites the months of the year

LSR 4.3 Tells time _—
LSRR 4.4 Recognizes basic vocabulary related to —_—
weather
da. seasons (summer, autumn, winter, spring)
b. storm Cc. rain
d. hurricane e. tornado
f. lightning g. thunder
h. hail i. snow
j. clouds k. fog
1. smog m. hot/cold/warm/cool
n. breeze o. wind
p. tide q. earthquake
r. storm watch S$. storm warning
LS 4.5 Understands procedures for preparing for -
a storm
LSRR 4.6 Understands evacuation procedures in case

of natural disasters

LS 4.7 Understands local procedures for waste/
trash disposal

LS 4.8 Understands regulations concerning litter -
including fines

w L=Listening,.s=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.

IV-29




ESOL Level I
Page 5

SKILLS* 5.0
LSR 5.1

LSR 5.2
LSR 5.3
LSR 5.4

5

LSR ‘5.

LSRW 6.1

LSR 6.2
LS 6.3
LSRR 6.4

* L=Listening,

NUTR1TION SKILLS

Identifies and uses standard cooking
measurements

Reads a simple restaurant menu

Orders a meal from a i.enu

Demonstrates the use of simple recipes

Recognizes nutrition vocabulary includings:

a. vitamins b. minerals

c. protein d. carbohydrates
e. fats f. calories

g. cholesterocl h. sugar

i. seasonings j. condiments

SHOPPING SKTLLS

Writes a check and money order
Compares prices

Explains differences among kinds
of stores

Uses shopping terms (such as sale,
marked-down, reduced, special)

S=Speaking, R=Reading, W=Writing

Attachment C

**SKILL
ACHIEVED

**SKILL
ACHIEVED

¢+List the code(s) which best define the manner in which the

demonstrated skill achievement.

Use the Palm Beach Code list.

student
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ESOL Level I

Page 6

SKILLS*

LSR

LSRR

LS

LSR

LSRW
LSRR

LS

LSR

LS

LS

* L=Listening,

7.0

7.1

7.4

8.0

8.1

8.3

8.4

8.5

8.6

Attacinment

HOUSING SKILLS **SKILL

Uses terme related to renting
or buying a residence (lease, purchase,
down payment, first and last, etc.)

Reads a utility company bill

Identifies and explains common household
problems and solutions

Asks for assistance in the repair of
household problems

HEALTH SKILLS **SKILL
ACHIEVED

Completes simplified patient history form

Reads a thermometer
(Understands normal/high temp.)

Understands procedures for filling a
prescription

Reads and understands directions for
medication (external/internal)

Understands importance of medical
instructions (bed rest, drink fluids,
avoid dairy products, don‘t mix with alcohol, etc.)

Understands and discusses dangers of
substance abuse (alcohol, drug, etc.)

S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the
demonstrated skill achievement. Use the Palm Beach Code 1list.

Iv-31
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Aftacament o |

ESOL lLevel I ‘
Page 7 ‘

SKILLS* 9.0 EMPLOYABILITY SKILLS **SKILL
ACHIEVEDR DATE

LSERW 9.1 Understands job titles

LS 9.2 Demonstrates how to phone in sick

LSRW 9.3 Understands work schedules, time .
clocks and time sheets (including punctuality)

L SR 9.4 Identifies paycheck information —_— _
(gress/net pay, deductions, etc.) ,
L SR 9.5 Understands emergency safety procedures o J
(fire, accident, etc.) S
LS 9.6 Demonstrates safe procedure for lifting o —_—
objects
LSR 9.7 Understands concept of W-4/W-2 forms and —
income taxes
LS 9.8 Receives ard delivers simple oral -
messages
LSR 9.9 Understands concept of job reviews and —

evaluations and their importance to
promotions and/or retention

LS 9.10 Demonstrates an awareness of employee
assistance programs for substance abuse
(drug testing as an employment qualification)
* L=Listening, S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.

1v-32




atcacndent

{  EsoL rLevel 1

Page 8
RXILLS* 10.0 TRANSPORTATION AND TRAVEI SKILLS **SKILL
ACHIEVED DATE
LSRW 10.1 Identifies b&sic vocabulary relating to —_— —_—
automobile (parts)
LS 10.2 Understands need for proper maintenance —
of an automobile (turn signals, lights,
brakes, scheduled maintenance, etc.)
LSRR 10.3 Identifies and can use forms of public —_—
transportation (bus, tri-rail,
railroad. etc.) ‘
LS 10.4 Understands consequences of driving under —_—
the influence of alcohol, medications or
illegal substances
LSR 10.5 Identifies locations and types of driving —
classes or schools (community schools,
vocational, aad private)
LSR 10.6 Discusses defensive drivirg techniques .
SEILLS* 11.0 PARENTING SKILLS | +*SKILL
ACHIEVED DATE
LSR 11.1 Recognizes importance of communicating with

child’s school (meetings conferences with
teacher, parent nights etc.)

LS 11.2 Recognizes and responds to critical
medical situations involving child

LS 11.3 Recognizes importance of adequate super-
vision ¢f children (toddlers, pre-gchool,
school-age, teenage-latchkey)

oy wpm— et enass—

LS 11.4 Demonstrates support of child’s academic
efforts in schocl

LS 11.5 Demonstrates support of child’'s
extracurricular activities at school

* LeListening, S=Speaking, R=Reading, W=Writing

( **List the code(s) which best define tha manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.

Lot
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Attachment C

SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL)

STUDENT SKILL ACHIEVEMENT CODE LIST

CH - Checklist

DEM - Demonstration

DIALG -~ Dialogue

GM - Game

MO - Manipulation/Operation
PUZ - Puzzle

S & T - Show and Tell

TPR - Totdal Physical Response
OTH - Other )
Speaking Skills

CBA - Community Based Activities
DIALG - Dialogue
IN - Interview -

MD - Mini-Drama

OP - (Short) Oral Presentation
PL - Plays
RP - Role Play

SGI - Small Group Interaction

SP - (Formal) Speech

SIC - Studeat Initiated Conversation
TDC - Teacher Directed Conversation

OTH - Other

ERIC 1V-34




Attachment ¢

Reading skills

LEA - Language Experience Approach
; MATC - Matching Activities

MC - Multiple Choice

OBR - Oral Book Report

RCH - Reading Checklist

RDIS - Reading Discussion

RGM - heading Game

SIR - Student Initiated Reading

SUM - Summary

SURV - Survey

WHL - Whole Language Activity

OTH - Other

Nriting Skills

CLZ - Cloze Activity
CMP - Composition

CW - Creative Writing
DIC - Dictation

COP - Copying

FC - Form Completion
LW - Letter Writing
PW - Process Writing
RW - Report Writing
SDMD - Student Developed Mini-Drama
SDRP - Student Developed Role-Flay
SJ - Student Journal

TRC - Tracing

WDIALG - Written Dialogue

WSUM - written Summary

OTH - Other

Q ’ IV=35
ERIC o L
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Attachment €

CHOOL BOARD OF PALM BEAC!I COUNTY
DIVISION OF INSTRUCTION
D. **% MENT OF ADULT AND COMMUNIT. FDUCATION
English for Spezi.:rs of Other Languages (ESOL)
Survival/Coping lJurriculum
PBSD Level II Competencies
MELT SPL II-III

NAME BEGINNiNG DATE
TEACHER PROMOTION DATE
SKILLS* 1.0 PERSONAL SKILLS **SKILL

LSRW 1.1 Identifies familiar relationships

LSRW 1.2 BDescribes basic physical types and
characteristics

LS 1.3 Relates language background information

LSRW 1.4 Provides personcl identification
ipformation

LSRW 1.5 Identifies marital status

LSRW 1.6 Fills out a simple form

SKILLS” 2.0 COMMUNITY SKILLS **SKILL
ACHIEVED DATE

LSRW 2.1 Understands banking procedures (cheuking,
savings) -

LSRW 2.2 Understands purpose and use of safety
deposit boxes

LSRW 2.3 Understands personal lcans (including
the ccncept of interest rates)

LS W 2.4 Demonstrat:s the ability to mail packages
at the post office (including how te insure)

LSRW 2.5 pifferentiates among air mail, certified
and registered mail

L3 RW 2.6 Demonstrates the ability to send a
certified registered letter

LSRW 2,7 Ccmpletes change of address form (postal)
*L=Listening, S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beoach Code list. :

V=36
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Attactment €

ESOL Level 1II

Page 2
SKILLS* 3.0 KNOWLEDGE OF OUR COUNTRY *+SKILL
ACHIEVED DATE
LSRW 3.1 Reads anrd recites the Pledge of Allegiance —_
LSRW 3.2 Identifies 3 major branches of U.S. —
Gove.rnment '
L SR 3.3 Demonstrates knowledge of requirements for ___
U.S. Citizenship
'LSRW 3.4 Understands the early colonial history —_—
LSRW 3.5 Knows the 13 original colonies —_—
LS 3.6 Discusses the concept of freedom —_
(government, religious, personal)
LSRW 3.7 Knows basic facts concerning the —_—
Ravolutionary war including
dates, causes and results
LSRW 3.8 1Identifies George Washington as Commander —_— o
in Chief cf the American army and
the first president
LSRW 3.9 Understands the concepts in the Declaration
of Independence - —_
LSRW 3.10 Identifies Thomas Jefferson as the author —_—
of the Declaration of Independence and
third president -
LSRW 3,11 Identifies major signers of the —

Declaration of Independence

LSRW 3.12 Understands the concepts of the Bill of
Rights and the Constitution of the
United States

* L=Listening, S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list,

L)




ESOL Level II

Page 3

SKILLS*

LSRW

LSRR

LSR
LSRW

LSRW

LSRW

LSRW
LSRW
LSRW
LSRW

LSRW

SKILLS*

LS W
LSRW
LSRW
LSRW

* L=Listening,
**L,ist the code
demonstrated skill achievement.

Q

4.0

4.1

402

4.6

5.0

5.1
5.2
5.3
5.4

5.5

6.0

5.1
6.2
6.3
6.4

KNOWLEDGE OF OUR ENVIRONENT
Describes general environmental terms
(coasts, mountains, plains, etc.)

Compares area in which student lives to
a former environment

Reads a simple weather map

Reports weather conditions based on a TV
or radio forecast

Recognizes bodies of water (oceans,
rivers, lakes, etc.)

Describes an environmental problem and
solution (pollution, oil spills, etc.)

NUTRITION SKILLS

Reads grocery ads
Demonstrates the use of food coupons
Describes the use of cooking utensils

Discusses meal habits (tlicse of the United
States and home country) -

Gives instructions for a cooking
process which will aid nutrition

SHOPPING SKILLS

Inquires about and transacts refunds
Interprets clothing care labels
Understands credit card procedures
Requests and completes a loan application

5=Speaking, R=Feading, W=Writing

1v-38 1 i l
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Attachment C

**SKILL
ACHIEVED DATE
**SKILL
ACHIEVED DATE
**SKILL
ACHIEVED DATE

(8) which best define the manner in which the student
Use the Palm Beach Code list.
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ESOL Level II

Page 4
SEILLS* 7.0 HOUSING SKILLS | **SKILL
ACHIEVED DATE
LS 7.1 Requests informatior about available —
community services relative to housing
areas
LSR 7.2 Uses the newspaper to locate housing —_—
information
LSRW 7.3 Makes oral and written housing agreements —_—
SKILLS* 8.0 HEALTH SKILLS **SKILL
ACHIEVED DATE

LSRW 8.1 Recognizes major organs of the body
and their functions

LS 8.2 Describes physical ailments to medical
persounnel

LSRW 8.3 Identifies common diseases in the U.Ss. .
(cancer, heart condition, stroke, pneumonia,
ciabetes, AIDS, etc.)

LSRW 8.4 Identifies areas of medical specialization

LS 8.5 Inquires about the health of an individual

RW 8.6 Completes a personal medical history form

* L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.

1:2
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Attachment C

ESOL Level 1II

Page 5
SKILLS* 9.0 EMPLOYMENT **SKILL

' ACHIEVED DATE
LS 9.1 Role plays a job interview

LSRW 9.2 Describes environmental working conditions

LSRW 9.3 Develops (or updates) simplified resume
(one page)

LSRW 9.4 Identifies and completes Social Security
card application

LSRW 9.5 Applies company policies and procedures
regarding illnesses and leaves of absence

LS 9.6 Describes work abilities and related skills

LS 9.7 Expresses dissatisfaction at work in a
constructive manner

LS 9.8 Expresses duties and responsibiliti.s at
the workplace .

LS 9.9 Demonstrates an understanding of the
"American work ethic*

LS 9.10 Understands general procedures for job
advancements or promotion

LSRW 9.11 Sets a short term employment goal
(up to one year) -

* L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.

1.0
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Attacﬁment C

ESOL Lev=l II

Page 6
SKRILLS* 10.0 TRANSPORTATION AND TRAVEL SKILLS **SKILL
ACHIEVED DATE
LSR 10.1 Role plays self-service gas station
procedures
LS 10.2 Understands the pdrpose of travel agencies —
LSRR 10.3 Interprets a basic road map
LS 10.4 Discusses vacation options including travel —
LS 10.5 Discusses beaches, parks and recreational —_—
areas —

LSRW 10.6 Plans a car trip

|
|

SKILLS* 11.0 PARENTING SKILLS **SKILL

LS 11.1 Demonstrates ability to discuss child's
health (including preventative measures)

LSRW 11.2 Recognizes importance of good nutrition

for proper growth development of child T
LS 11.3 Recognizes importance of promoting education —
through involvement with child in completing
homework
LS 11.4 Recognizes importance of activé‘involvement —_—
in child’'s after-school activities
(including after-school child care)
LS 11.5'Recognizes importance of reading in child’s — —_—

academic development
* L=Listening, S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.
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Attachment C

SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL)

STUDENT SKILL ACHIEVEMENT CODE LIST

isteni
CH - Checklist
DEM - Demonstration
DIALG - Dialogue
GM - Game |
MO - Manipulation/Operation
PUZ - Puzzle
S & T - Show and Tell
TPR - Total Physical Response

OTH - Other

Speaking Skillse

GBA - Community Based Activities

DIALG - Dialogue

IN - Interview -

MD - Mini-Drama

OP - (Short) Oral Presentation
PL - Plays
RP - Role Play

SGI -~ Small Group Interaction
SP - (Formal) Speech
SIC - Student Initiated Conversation

{ TDC - Teacher Directed Conversation

OTH - Other

1510
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Attachment C .

Reading skills

LEA - Language Experience Approach
L MATC - Matching Activities

MC - Multiple Choice

OBR - Oral Book Report

RCH - Reading Checklist

RDIS - Reading Discussion

RGM -~ Reading uome

SIR - Student Initjated Reading
SUM - Summary

SURV - Survey

WHL - Whole Language Activity

OTH - Other

¥riting Skills

CLZ - Cloze Activity

CMP - Composition

CW - Creative Writing

DIC - Dictation

COP - Copying

FC - Form Completion

LW - Letter Writing

PW - Procesﬁ/ﬁr;;égqﬁ

RW - Reportfwfizzhg

SDMD - Student Developed Mini-Drama
SDRP - Student Developed Role-Play
SJ - Student Journal

TRC - Tracing

( WDIALG - Written Dialogue
WSUM - written Summary 11b
OTH - Other
Q IV=43




Attachment ¢

« SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATICY
ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL)
SURVIVAL/COPING CURRICULUM
PBSD Level III Competencies
MELT SPL III-IV

NAME BEGINNING DATE
TEACHER PROMOTION DATE
SKILLS* 1.0 PERSONAL SKILLS **SKILL
ACHIEVED DATE

LSRW 1.1 Describes a planned vacation (trip
itinerary)

RW 1.2 Writes simple description of self/others

RW 1.3 Writes preferences for activities
and/or items

. RW 1.4 Demonstrates ability to classify
information into logical categories .
LS 1.5 Identifies means of self-education

(reading newspapers, magazines, books,
personal computers, radio, TV, etc.)

LS 1.6 Discusses TV, movies, and/or theater

SKILLS* 2.0 COMMUNITY - . **SKILL
~ ACHIEVED DATE

LSRW 2.1 Locates significant places on a city map

RW 2.2 Uses a telephone directory to locate
information T

LSRW 2.3 Identifies locstions by address

LSRW 2.4 Completes community information on a chart
(agencies and services)
LSRW 2.5 Reads a telephone bill

RW 2.6 Reads simple newspapers articles

( RW 2.7 Writes simple letter toc the editor of a
newspaper

* L=Listening, S=Speaking, R=Reading, W=Writing :
** List the code(s) which best define the manner in which the student -
demonstrated skill achievement. Use the Palm Beach Code list.

0 v-4p L 7




Attuacament €

ESOL Level III
Page 2

SKILLS* 3.0 KNOWLEDGE OF OUR COUNTRY **SKILL

LSRW 3.1 Describes the Civil war including
dates, causes, and results.

LSRW 3.2 1dentifies major leaders of the
Civil war

LSRW 3.3 1dentifies Abraham Lincoln including
his presidency and accomplishments
(Gettysburg Address, Emancipation
Proclamatjion)

LSRW 3.4 Recognizes national monuments (The
Lincoln Memorial, The Washington
Monument, etc.)

LSRW 3.5 Recognizes the White House

LSRW 3.6 Understands the requirements for the

pPresidency and vice-presidency of the
United States

LSRW 3.7 Understands the following:
a. election
b. vote (voter, voting)

€. poll
d. precinct
€. campaign

f. elected official

g. popular vote -

h. electoral college

i. term of office

J. cabinet (including individual members:
Secretary of Defense, Treasury, State Attorney
General, etc.)

* L=Lis.ening, S=Speaking, R=Reading, W=Writing

** List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list. -
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Attachment C

ESOL Level III

Page 3
SKILLS* 4.0 RNOWLEDGE OF OQUR ENVIRONMENT **SKILL
' ACHIEVED DATE
LSRW 4.1 Uses vocabulary concerning environment
(climate, temperature, atmosphere, etc.)
LSRW 4.2 pescribes potential solutions to
environmental problems
LSRW 4.3 Understands chart and graphs relating to
the environment
SKILLS* 5.0 NUTRITION SKILLS **SKILL
ACHIEVED DATE
LSRW 5.1 Compares and contrasts ethnic and
American foods
LSRW 5.2 Identifies foods that are nutritious
LSRW 5.3 Interprets menus for nutrition and cost
LSR 5.4 Orders food in a restaurant
LS 5.5 Suggests what or where to eat
LS 5.6 Discusses values of specialized diets
SKILLS* 6.0 SHOPPING SKILLS **SKILLS
- ACHIEVED DATE

LSRW 6.1 Identifies, describes, and categorizes
(furniture, household, clothing,
appliances, etc.)

RW 6.2 Uses the newspaper to locate merchandise

RW 6.3 Demonstrates the ability to purchase
items from a catalogue.

LS 6.4 Makes suggestions about the purchase
of items

* L=Listening, S=Speaking, R=Reading, W=Writing

** List the code(s) which best define the manner in which the student
( demonstrated skill achievement. Use the Palm Beach Code list.
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. ESOL Level III

Page 4
*
SKILLS* 7.0 HOUSING SKILLS ;9;?;;22 DATE
L S 7.1 YUnderstands household duties — —_—
LSR 7.7 Jiscusses cleaning equipment/,;roducts —_— —
LS 7.3 Requaests/restates instructions for —_— —_—
household repairs
LSRW 7.4 Reads cleaning product labels —_— —_—
LS 7.5 Describes methods of moving household goods — —_—
! o %
5§ILL§1 8.0 HEALTH SKILLS SKILLD DATE
LSRW 8.1 Completes accident report forms —_ —_—
LS W 8.2 Understands medical procedures for major — —_—
emexgencies
LSRW 8.3 Understands health insurance options - _;__
SKILLS* 9.0 EMPLOYABILITY SKILLS **SELLL DATE
LSRW 09,1 yses a variety of resourcues to locate jobs —_—
RW 9.2 Completes a job epplication - .. —_— —_—
LSRW 9.3 pescribes level of training/education —_—

needed for various jobs
LS 9.4 Compares job tas!::

LSRW 9.5 Understands a performance review

]

LSRW 9.6 Sets long-term goals for employment

* L=Listening, S=Speaking, R=Reading, W=Writing
** List the code(s) which best define the manner in which the student
demonstrated gkill achievement. Use the Palm Beach Code list.
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ESOL Level III

Page 5

SKILLS* 10.0 TRANSPORTATION AND TRAVEL SKILLS **SKILL
ACHIEVED DAIE

LSRW 10.1 pDescribes various forns of —_— —

transportation and expresses preference

LSRW 10.2 Requests information about airline travel - -

LSRW 10.3 Compares air fares —_— —

LSRW 10.4 Selects and arranges for an airline flight __ —_—

LSR 10.5 Understands frequent flyer programs - —_—

LSRW 10.6 Reads bus/train schedules — —_—

SKILLS* 11.0 PARENTING SKILLS **SKILL

LSRW 11.1 Demonstrates the ability to discuss
consequences of substance abuse with child
(at appropriate level for age of child)

LSRW 11.2 Uncderstands benefits of presentiny a
positive role model for children through
establishment of educational goals

LSRW 11.3 Recognizes the importance of providing
accurate information to middle and high
school age children about the consegquences
of teenage pregnancy - .

LSRW 11.4 Demonstrates the ability to respond to
child’s educationa. needs through
initiation of contact with teacher,
counselor, principal, etc...

S R 11.5 Demonstrates the importance of literacy
by reading at home

* L=Listening, S=Speaking, R=Reading, W=Writing
** List the code(s) which best define the manner in which the student
demonstrated skill achievem=nt. Use the Palm Beach Code list.

——
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SCHOUL BOARD CP PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OP ADULT AND COMMUNITY EDUCATION
ENGLISH POR SPEAKERS OF OTHER LANGUAGES (ESOL)

STUDENT SKILL ACHIEVEMENT CODE LIST

Listening Skills

CH - Checklist

DEM - Demonstration

DIALG - Dialogue

GM - Game

MO - Manipulation/Operation

PUZ - Puzzle

S & T ~ Show and Tel]

TPR - Total Physical Responsq.
OTH - Other o

Speaking Skills

CBA - Community Based Activities
DIALG - Dialogue

IN - Interview

MD - Mini-Drama

OP - (Short) Oral Presentation

PL - Plays

RP = Role Play

SGI « Small Group Interaction

SP - (Formal) Speech

SIC - Student Initiated Conversation
TDC - Teacher Directed Conversation

OTH - Other

1 ")
ia Aw
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Reading skills

I7A - Language Experience Approach
\ MATC - Matching Activities

MC - Multiple Choice

OBR - Oral Book Report

RCH - Reading Checklist

RDIS - Reading Discussion

RGM - F ading Game

SIR - Student Initiated Reading

SUM ; Sunmary

SURV - Survey

WHL - Whole Language Activity

OTH - Other

Writing Skills
CLZ - Cloze Activity

CMP - Composition

CW - Creative Writing

DIC - Dictation

COP - Copying

»S = Form Completion

LW - Letter Wri*+ing

PW - Process Writing

RW - Report Writing |

SDMD - Student Developed Mini-Drama
SDRP - Student Developed Role-Play
SJ - Student Journal

TRC - Tracing.

WDIALG = Written Dialogue

WSUM - Written Summary

OTH -~ QOther
Q 1 )
: IV=50 ~
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SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
. DEPARTMENT CF ADULT AND COMMUNITY EDUCATION
Y ENGLISH rOR SPEAKERS OF OTHER LANGUAGES (ESOL)
SURVIVAL/COPING CURRICULUM
PBSD Level IV Competencies

MELT SPL 1V
NAME BEGINNING DATE
TEACHER PROMOTION DATE
SKILLS* 1.0 PERSONAL SKILIS **SKILL
ACHIEVED DATE
LSRW 1.1 Relates social intentions clearly —_—
LS 1.2 Demonstrates the ability to make suggestions __
to friends and/or family
LS 1.3 Demonstrates the ability to give personal —
advice to friends and/or family
LSRW 1.4 Exprésses feelings verbally (happiness, —_—
sadness, appreciation, sympathy, regrets,
etc.) in a Culturally acceptable manner
LS 1.5 States preferences clearly for social —_— .
interaction (activities, foods, work, etc.)
SKILLS* 2.0 COMMUNITY SKILLS **SKILL
ACHIEVED DATE
LSRW 2.1 Requests informz-ion from a community —_
organization or business - .
LS 2.2 Discusses alternative solutions to a —
community problem (environmental, social
educational, etc.)
LSRW 2.3 pescribes types of banks (savings and —_— —_—
loan, credit unions, etc.)
LSRW 2.4 Understands savings plans and types of —_ ‘
investments such as savings accounts, bonds,
certificates of deposit, annuities, etc...
LSRW 2.5 Role Plays the use of an automatic teller —_—
machine
(’ LSRW 2.6 completes an application for a credit card —

*L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Pal.a Beach Code list. '

IV=-51
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Attachment C

< ESOL Level 1V

Paga 2
SKILLS: 3.0 KNOWLEDGE OF OUR COUNTRY **SKILL
ACHIEVEL DALE
LSRW 3.1 Locates information about educational —_
services for self and/or family
LSRW 3.2 Completes a Home Language Survey form —_—
and/or sample census form
LSRW ..3 Discusses means of protection for self and —
fimily (smoke detectors, alarms, etc.)
LSRW 3.4 Understandes the rights and responsibilities _
of owning a gun (including penalties for
owners of gurns which injure or kill minors)
LSRW 3.5 Understands trial by a jury —_—
LSRW 3.6 Identifies persons in a court of law —_—
(judge, jury, lawyers, etc.)
LSRW 3.7 Understands and discusses major concepts of
U.S. history from the Civil War to the .
present including the following:
a. Westward exjpansion i. The Industrial Revolution
b. Immigration (1821-1910) (electricity, telephones,
C. World wWar 1 assembly lines, unionization,
d. The League of Nations child labor laws)
e. World wWar II j. The Cold war
f. The United Nations k. The Minimum Wage Law
g. The Korean War l. Current Political Events

h. The Vietnam war

LSRW 3.8 Understands tlie way in which a bill becomes
a law

LSRW 3.9 Rnow the qualifications and terms of office
for the following:
a. President and Vice President
b. Supreme Court Judges
C. Senators and Representatives

*L=Listening, S=Speaking, R=Reading, W=Writing

**List the code(s) which best. define the manner in which ¢he student
demonstrated skill achievement. Use the Palm Beach Code list.

-~
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ESOL Level 1V

Page 3
SKILLS* 3.0 (CONT'D) **SKILL
. ACHIEVED DATE
LSRW 3.10 Understands rights of succesrion to —_—
presidency
LSRW 3.11 Understands the concept of a "veto" —_—
LSRW 3.12 Relates the difference between state -
and federal law
LSRW 3.13 Knows procedure for adding an amendment —_
to the Constitution :
LS KW 3.14 Knows the number of amendments —_—
and their purposes
LSRW 3.15 Reviews the Presidents vf the United States —
LS RW 3.16 Reviews the states and their capitals —
LSRW 3.17 Reviews the basic 100 questions established _
for citizenship examination .
SKILLS* 4.0 KNOWLEDGE OF OUR ENVIRONMENT **SKILL ]
ACHIEVED DATE
LSRW 4.1 Knows the effects of pollution —_—
LSRW 4.2 Knows about solid wastes and recycling —_—
LSRW 4.3 Knows about uses and dangers of pesticides: —
LSRW 4.4 Examines and evaluates current —_ —_—
environmental issues
SKILLS* 5.0 NUTRITION/VOCABULARY SKILLS **SKILL
ACHIEVED DATE
LSRW 5.1 Recognizes types of food relative to —_—

their packing (canned, fresh, frozen, etc.)

LSRW 5.2 Contrasts food labels

LSRW 5.3 Knows how to do comparison s.iopping —_— —
LERW 5.4 Understands the differences between - —
nutritious food and junk food

*L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list. :

Q
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ESOL Level 1V

. Page 4
SKILLS* 6.0 SHOPPING SKILLS **SKILL
ACHIEVED DATE
LSRW 6.1 Describes shopping options —
thrift stores, resale stores, factory
outlets, garage sales, etc.)
LSRW 6.2 Understands and interprets warranty —_—
information
LSRW 6.5 Utilizes mass media to analyze —_
purchasing information
SKILLS* 7.0 HOUSING SKILLS **SKILL
ACHIEVED DATE
LSRW 7.1 Relates and analyzes home safety -
problems
KW 7.2 Knows how to write a short letter —
of complaint
{ LS RW 7.3 Knows ajout subletting a leased home -
LSRW 7.4 Understands information related to
purchasing a home (down payment, mortgages,
insurance, etc.)
SKILLS* 8.0 HEALTH SKILLS **SKILL
ACHIEVED DATE

LSRW 8.1 Understands types of insurance plans
LSRW 8.2 Fills out a medical insurance claim forms
LSRW 8.3 Knows about nutrients
(vitamins, minerals, protein, etc.)
contained in foods

LSRW 8.4 Knows about the importance of
exercise relative to health and aging

LSRW 8.5 Knows the staps in applying CPR
*L=Listening, S=Speaking, R=Reading, W=Writing

**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.




Attachment ¢

Y ESOL Level 1V
Page 5

SKILLS* 9.0 EMPLOYABILITY SKILLS **SKILL
ACHIEVED DATE
LSRW 9.1 Communicates with supervisor and '

Co-workers regarding work related
tasks and problems

LS 9.2 Understands job tasks

LSRW 9.3 Raoows how to complete self-evaluation
after an interview

LSRW 9.4 Understands work performance evaiuations

|
||

LSRW 9.5 v"nderstands the concept of job advancement
including job postings and vacant listings

RW 9.6 Completes a resume which includes references

|
|

LSRW 9.7 Understands the "Right to Know" Law

LSRW 9.8 Discusses worker’s rights
‘ (compensation, unionization,
: right to work, etc.)

SKILLS* 10.0 TRANSPORTATION AND TRAVEL SKILLS **SKILL .

ACHIEVED DATE

LS 10.1 Asks questions relating to local
driving directions

LSRW 10.2 Knows how to obtain car maintenance
and repairs

LSRW 10.3 Knows the steps in applying for
and obtaining a driver’s license

LSRW 10.4 Completes an application form for auto
insurance

LSRW 10.5 Plans a vacation for self, family, or group

e e

*L=Listening, S=Speaking, R=Reading, W=Writing
**List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list,
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“
ESOL Level IV

! Page 6

\ »
SKILLS* 11.0 PARENTING SKILLS **SKILL

ACHIEVED DATE

LSRW 11.1 Understands the responsibilities of
parenting (supervision, involvement
with educational program, health, etc.)

LSRW 11.2 Understands the importance of and maintains
positive communication with child(ren)

LSRW 11.3 Supports child’s effort in school through
setting of educational goals, communication
with school personnel and assistance
with homework

LSRW 11.4 Compares child rearing practices in U.S.
with those in student'’s former country

LS 11.5 Discusses solutions to cross-generational
differences among parents, grandparents
and childre:

*L=..istening, S=Speaking, R=Reading, W=Writing

t*List the code(s) which best define the manner in which the student
demonstrated skill achievement. Use the Palm Beach Code list.
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~ SCHOOL BOARD OF PALM BEACH COUNTY
L DIVISION OF INSTRUCTION

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (ESOL)

STUDENT SKILL ACHIEVEMENT CODE LIST

Listening Skills

CH - Checklist

DEM - Demonstration

DIALG - Dialogue

GM - Game

MO - Manipulation/Operation
PUZ - Puzzle

S & T - Show and Tell

TPR - Total Physical Response
OTH - Other

Speaking Skills

CBA - Community Based Activities
DIALG - Dialoque
IN - Interview -
MD - Mini{-Drama
OP - (Short) Oral Presentation
PL - Plays
RP - Role Play
SGI - Small Group Interaction
SP - (Formal) Speech
SIC - Student Initiated Conversation
( TDC - Teacher Directed Conversation
OTH - Other
13
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Reading skills

LEA - Language Experience Approach
MATC - Matching Activities

MC -~ Multiple Choice

OBR -~ Oral Book Report

RCH - Reading Checklist |

RDIS ~ Reading Discussion

RGM - Reading Game

SIR - Student Initiated Readinr~
SUM - Summary

SURV - Survey

WHL - Whole Language Activity
OTH - Other

¥riting Skills
CLZ - Cloze Activity

CMP - Composition

CW - Creative Writing

DIC - Dictation

COP - Copying

FC - Form Completion

LW - Letter Writing

PW - Procesn'.citing

RW - Report Writing |

SDMD - Student Developed Mini-Drama
SDRP - Student Developed Role-Play
SJ - Student Journal

TRC - Tracing

WDIALG - Written Dialogue

WSUM - Written Summary 131
OTH - Other

TVaSR
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ESOL Pre-GED Curriculum Overview

The ultimate goal of an adult education program is to assist
students to master both the survival/life coping skills and the
cognitive academic proficiency skills necessary to function
successfully in society. The ESOL Literacy and ESOL
Survival/Coping Skills Programs prepare students to meet their
basic needs in daily life including such areas as finding and
maintaining a job, shopping, banking, driving, and participating
in the education of their children. These survival/coping skills
are referred to as Basic Interpersonal Communication Skills (BICS).

The ESOL Pre-GED Curriculum is designed to assist students to make
a successful transition from the ESOL Survival/Coping Skills
progran or BICS to the cognitive academic skills necessary to pass
the General Educational Development (GED) Test and receive a State
of Florida High School Diploma. The goal of the ESOL Pre-GED
Curriculum is to assist students in developing Cognitive Academic
Language Proficiency (CALP) by familiarizing them with the terms,
concepts and skills needed to participate in a GED preparation
program with native speakers of English.

The ESOL Pre-GED Curriculum Levels V and VI focus on general
academic language skills. They equate roughly to the competencies
of the E level of the Tests of Adult Basic Education (TABE). An
academic focvs is introduced in the skill areas of listening,

-8peaking, reading and writing in both the social and academic areas

with the infusion of culture throughout the curriculum. Each skill
is reviewed and expanded with the level of difficulty increasing
as the student progresses through the levels. Higher level skills
including critical thinking are taught throughout the ESOL Pre-GED
Curriculum (and rot saved until Level VIII) in order to fully and
continually develop Cognitive Academic Language Proficiency.

The ESOL Pre-GED Curriculum Levels VII and VIII focus on content
area academic language skills and equate roughly to the
competencies of the M Level of the TABE. The skill areas are the
same as Levels V and VI and include listening, speaking, reading
and writing in both social and academic settings with the infusion
of culture throughout the curriculum. However, at these levels
the skills focus on the content areas which include literature,
social studies, science and mathematics. Levels VII and VIII are
designed to develop basic vocabulary and concepts specific to the
content areas in preparation for participation in the regular GED
program with native speakers of English.

Similar curriculum competencies were written across the curriculum
with the level of difficulty increasing as students progress
through the 1levels. This is done to provide consistency by
constantly reviewing and building skills. Thus, a spiraling effect
is achieved. A Level V sample lesson plan (see Attachment A), a
blank lesson plan form (see Attachment B) and student competency
check sheets (see Attachment C) are included in this section.
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Level V is currently being piloted (FY 91). As students progress
through the curriculum, Levels VI + VII and VIII will be added to
the pilot. It is intended that information specific to the content
area topics be added for Levels VII and VIII as these levels are
piloted. This will include the infusion of basic terms and

concepts to be addressed in literature, social studies, science
and mathematics

The ESOL Pre-GED Curriculum does not supplant or replace
participation in a GED preparation program for ESOL students.
Rather, it prepares ESOL students to successfully participate in
the GED preparation program by providing the academic skills

Education (ABE) self-study laboratory setting. Thus the ESOL Pre-
GED Curriculum assists students to develop functional literacy
skills and academic lanquage proficiency.
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSON PLAN

TEACHER Don Durfee LEVEL v MESTER/YEAR 1/1991
DATE CLASS §#
COMPETENCY # 1.2 Listegs to an adapted conversation/oral passage and answers yes/no, true/false, and
- = Lgucgtions, — —_—

COMPETENCY# 2.10 Uses critical thinking skills to express ideas.

Cultural focus: gymt1arities and 1fferences Structural focus:
in plays, movies an& soap operas in otﬁet cultures.
All people have traditional themes and The student should be ble to use: Relative
popular themes for plays, movies, and pronouns. 1If + past perfect (with present
r%%%".f te.rzas. results). If + past perfect (with past
results). Past perfect (review). Be -
I. Listening: Taped dialog supposed to + verb (review).
2, Comprehension: Oral/Written
3. Discussion: Drama in different cultures The student should be able to: State
4. Writing: Dictation/Cloze generalizations. Respond unsympathetically.
5. Swmall Group: Create Melodrama Express what might have been different.
6. Vocabulary: Practice new words
TEXT/MATERIALS New Perspectives Intermediate English I EVALUATION

Tape recorder, props for mzlodrama, Teacher observation of student prepared
paper, pencile, overhead projector, melodrama. Teacher prepared written and
VCR (examples of soaps) . oral reviews of concepts and vocabulary.

135 136
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSCN PLAN

TEACHER LEVEL MESTER/YEAR

DATE CLASS #

COMPETENCY# .

Cultural focus: . Structural focus; ’
< Procedure:
P o3
I
TEXT/MATERIALS ‘ EVALUATION
« e ' 135

o l \; /
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‘e Attachment C

SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AJD COMMUNITY EDUCATION

’ English for Speakers of Other Languages (ESOL)
N Pre-GED Curriculun fr TR
PBSD Level V S g et |
MELT SPL V b
NAME ' BEGINNING DATE
TEACHER PROMOTION . DATE
1.0 Listening Skills - uses listening skills Date Skill
in a variety of social and academic ACHIEVED
settings.

l.1 Listens to a short adapted conversation
and/or oral passage and answers yes/no,
true/false, and wh-information questions
(approximately 1-2 mirutes).

1.2 Listens to a short adapted conversation -
and/or oral passage and summarizes the main
idea using critical thinking skills
(approximately 1-2 minutes).

1.3 Listens to a short adapted conversation

and/or oral passage and draws conclusions
using critical thinking skills

(approximately 1-2 minutes).

1.4 TFollows a two to three step series of simple
directions/commands in proper sequence.

1.5 Listens to and writes a dictation based
on appropriate Level V materials. - ..

1.6 Comprehends vocabulary in context based
on appropriate Level V materials.

1.7 Comprehends commonly used idiomatic expressions
in conversation.

1.8 Listens to and interprets a short adapted radio
or television segment (approximately 1-2 minutes).

1.9 Recognizes stress and intonation patterns.

NN

1.10 Identifies torz and mood in conversation.

134
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DRAF]

Level V
Page 2

2.0 Speaking Skills - participates in formal and

informal 8peaking activities in a vausiety of social
and academic settings.

,o

2.1 Demonstrates use of necessary strategies to maintain
conversational flow (tag questions).

2.2 Expresses lack of understanding of spoken English
and asks for clarification. :

2.3 Demonstrates usage of basic standard English grammar.

2.4 Demonstrates appropriate body language in both
formal and informal situations using eye contact
and facial expressions.

2.5 Demonstrates the use of appropriate pronunciation
of endings for pPlurals (/s/,z/,/iz/), past tense
(/t/,d/,/id/), and number endings (16 vs 60).

2.6 Increases and develops use of vocabulary to
express ideas appropriate to Level V.

2.7 Demonstrates the appropriate use of common idiomatic
expressions in informal conversations.

2.8 Discusses contents of a ghort adapted newspaper
Or magazine article.

2.9 Discusses contents of a short adapted radio or
television segment 1 to 2 minutes).

2.10 Uses critical thinking skills to express ideas.

IR

2.11 Delivers a short Speech to inform .
(approximately 1 to 2 minutes).

RN
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Attachment C

Level V
Page 3

3.0 Reading Skills - applies 1literal, inferential @ﬁAF T

and evaluative reading comprehension skills in a
variety of social and academic settings.

3.1 Identifies the main idea in a short adapted reading
passage,

3.2 Identifies details in a short adapted reading passage.

3.3 Recognizes the sequence of events in a short I —
adapted reading passage.

3.4 Identifies the topic sentence in a reading passage.

3.5 1Identifies the characteristics of the main
characters in a short adapted reading passage.

3.6 Distinguishes fact from opinion in a short adapted
reading passage.

3.7 Makes conclusions using critical thinking about a
short adapted reading passage.

3.8 Understands and applies written instructiouns for
academic study and testing.

3.9 Demonstrates ability to read in phrases to —
increase speed and comprehension.

3.10 Demonstrates ability to skim and scan for information.

3.11 Understands vocabulary meanings in context
including word forms, synonyms, antonyms, homonyms,
prefixes, suffixes and roots appropriate to Level V.

3.12 Recognizes and understands the use of basic idiomatic
expressions in selected readings.

3.13 Reads and understands short adapted newspapers and -
magazines,

3.14 Reads and understands basic graphs and charts
appropriate to Level V.

Xt
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Level V

o | ﬁ R
(' 4.0 - uses fundamental writing skills

Writing Skills
in a variety of social and academic settings.

2=

appropriate written context.

4.15 Uses critical thinking skills to express written ideas.

4.1 Uses appropriate headings, indentation and margins. I

4.2 Uses appropriate capitalization and puncuation. E—

4.3 [Lemonstrates usage of standard English spelling rules, ———

4.4 Demonstrates usage of standard English grammar in —_—
written English,

4.7 Plans and organizes ideas for a descriptive paragraph., ——————

4.6 Writes a topic sentence. [

4.7 Uses specific details to support topic sentence E—
with correct sequencing.

4.8 Writes a concluding sentence. -

4.9 Demonstrates ability to edit and revise. -

4.10 Answers short eéssay questions using a complete -

{ gsentence.

4.11 Demonstrates ability to summarize a short adapted -
néwspaper or magazine article.

4.12 Writes a short sSummary of a segment from radio or -
television (1 to 2 minutes).

4.13 Uses appropriate vocabulary to express written ideas. -

4.14 Recognizes end uses basic idiomatic expressions in ————

4.16 Demonstrates proper usage of an adapted English
dictionary.

1




SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

Attachment C

English for Speakers of Other Languages (ESOL)

Pre~GED Curriculum

PBSD Level VI
MELT SPL VI

NAME BEGINNING DATE
TEACHER PROMOTION DATE
1.0 Listening Skills - uses listening skills in a Date Skill
variety of social and academic settings. ACHIEVED
1.1 Listens to an adapted conversation and/or oral
passage and answers yes/no, true/false and
wh-information questions (approximately 2-4 minutes).
1.2 Listens to an adapted conversation and/or
oral passage and summarizes the main idea using
critical thinking skills (approximately 2-4 minutes).
1.3 Listens to an adapted conversation and/or oral
passage and draws conclusions using critical thinking
skills (approximately 2-4 minutes). .
1.4 Follows a three to four step series of simple
directions/commands in proper sequence.
1.5 Listens to and writes a dictation based on
appropriate Level VI materials.
1.6 Comprehends vocabulary in context based on appropriate
Level VI. - .
1.7 Comprehends commonly used idiomatic expressions and
slang in conversation.
1.8 Listens to and interprets an adapted radio or
television segment (approx.mately 2-4 minutes).
1.9 Recognizes stress, intonation and reduction patterns.
1.10 Identifies tone, mood and register in conversation.
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Level
Page 2

2.0

2.1

2.5

2.6

2.7

2.8

2.9

2.10

2'11

VI

Speaking Skills participates in formal and
informal Speaking activities in a variety of
social and academic settings,

Demonstrates use of Neécessary strategies to maintain
conversational flow.

Expresses lack of understanding of spoken English
and asks for clarification or redirection. :

Demonstrates usage of basic standard English grammar.

Demonstrates appropriate body language in both formal
and informal situations using eye contact, facial

expressions and gestures.

Demonstrates the use of appropriate

pronunciation (vowels, consonants, stress, intonation
and reductions).

Increases and develops use of vocabulary to
express ideas appropriate to Level VI.

Demonstrates the Appropriate use of idiomatic
expressions and slang in informal conversations,

Discusses contents of an adapted newspaper or magazine
article.

Discusses contents of an adapted radio or television
segment (2-4 minutes).

Uses critical thinking skills to express ideas.

Delivers a short 8peech to inform or entertain
(approximately 2-4 minutes),

V-10
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Level VI
Page 3
3.0 Reading Skills - applies literal, inferential

3.1

3.6

3!7

3.8

3.9

3.10

3.11

3.12

3.13

3.14

and evaluative reading comprehension skills in a
variety of social and academic gsettings.

Identifies the main idea in an adapted reading
passage. :

Identifies details in an adapted reading passage.

Recognizes the sequence of events in an adapted
reading passage.

Identifies the topic sentence in a reading passage.

Identifies the role of the main characters in an
adapted reading passage.

Distinguishes fact from opinion in an adapted reading
passage.

Makes conclusinns using critical thinking about an
adapted reading passage.

Understands and applies written instructions for
academic study and testing.

Demonstrates ability to read in phrases to
increase speed and comp:ehension.

Demonstrates ability to skim and scan for information.

Understands vocabulary meanings in context

Attachment C
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(word forms, synonyms, antonyms, homonyms, prefixes,

suffixes and roots) appropriate to Level VI.

Recognizes and wunderstands the use of idiomatic:
expressions and slang in selected readings.

Reads and understands adapted newspapers and
magazines.

Reads and understands graphs and charts appropriate to
Level VI.




At:achmeﬁt c
Level VI

; 4.0  writing Skills writing skills

= uses fundamental
in a variety of social and academic settings.

4.1 Uses appropriate headings, indentation, and margins,
4.2 Uses appropriate Capitaijzation and punctuation,

4.3 Demonstrates usage of basic standard English
spelling rules.

4.4 Demonstrates usage of standard English grammar in
written English with Special emphasis on conjunctions
and transitions for paragraph flow.

4.5 Plans, organizes, and writes a paragraph to compare
and contrast.

4.6 Demonstrates ability to write a simple paragraph
using a topic sentence, Supporting details and
conclusion for a short narratjve,

4.7 Demonstrates ability to write a business letter.

4.8 Demonstrates ability to write an outline.

4.9 Demonstrates ability to edit apq revise,

4.10 Answers short essay questions using a complete
sentence.

4.11 Demonstrates ability to write a summary of an adapted
newspaper or magazine article.

4.12 Demonstrates ability to write a sSummary of a segment
from radio or television (2-4 minutes)., .

4.13 Uses appropriate vocabulary to express written ideas.

4.14 Recognizes and uses selected idiomatic expressions in
appropriate written context.

5.15 Uses critical thinking skills to express written
ideas,

IR

5.16 Demonstrates usage of an adapted English dicticnary.

146

V=12




Attachment C

SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
English for Speakers of Other Languages (ESOL)

L Pre-GED Curriculum w
PBSD Level VII ] & )
MELT SPL vII "

NAME BEGINNING DATE
TEACHER PROMOTION - DATE
1.0 Listening Skills - uses listening skills Date Skill
in a variety of social and academic settings. ACHIEVED

1.1 Listens to a short unadapted conversation and/or
lecture in the content areas and answers
yes/no, true/false, and wh-information questions
and multiple choice questions
(approximately 3-5 minutes).

1.2 Listens to a short unadapted conversation
and/or lecture and summarizes the main idea
using critical thinking skills in the content areas
(approximately 3-5 minutes).

1.3 Listens to 4 short unadapted conversation and/or
lecture and draws conclusions using critical
thinking skills in the content areas
(approximately 3-5 minutes).

1.4 Follows a two to three step series of simple
directions/command in proper sequence in a
science experiment or mathematics problem.

1.5 Listens to a short unadapted conversation and/or
lecture in the content areas and takes written notes
(approximately 3-5 minutes).

1.6 Comprehends vocabulary in context based on
appropriate Level VII content area materials.

1.7 Comprehends commonly used idiomatic expressions, —_—
slang and commoit jargon for the content areas in
conversation and/or lecture.

1.8 Listens to and interprets a short unadapted radio
or television segment relating to content areas
(3=5 minutes).

1.9 Identifies tone and mood in poetry, prose and drama.

1.10 1ldentifies  communicative purpose (to  inform,
persuade and enturtain).

ot
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Level VII
Page 2

2.0 Speaking Skillsg - participates in formal and DRAF1

informal Bpeaking activities in a variety of
social and academic settings.

2.1 Demonstrates use of necessary strategies to maintain
conversational flow.

2.2 Expresses lack of understanding of social and
academic terms and asks for clarification of material
presented by paraphrasing or reiterating.

2.3 Demonstrates usage of standard English grammar.

2.4 Demonstrates appropriate body language in both
formal and informal situations using eye contact,
facial expressions, gestures and time concepts.

2.5 Demonstrates the use of appropriate

pronunciation (vowels, consonants, stress, intonation
and reductions),

express ideas appropriate to Level VII content areas.

2.7 Demonstrates the appropriate use of idiomatic
expressions, slang and common jargon for the content
areas in a variety of Conversational settings.

2.8 Discusses contents of a short unadapted newspapér
Oor magazine article relating to local, national and
world events, health, economics, etc.

2.9 Discusses and interprets contents of a short
unadapted radio or television segment relating to a
content area subject (approximately 3-5.minutes),

2.10 Uses critical thinking skills to express ideas

T
—
§—~
2.6 Increases and develops use of vocabulary to -
—
relevant to the content areas.

2.11 Dpelivers a Speech to inform, entertain Oor persuade
(approximately 3-5 minutes).,
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Level VII
Page 3 | 2
{ A\
; 3.0 Reading Skills - applies literal, infereatial

and evaluative reading comprehension skills in a
variety of social and academic settings.

3.1 Identifies a stated main idea in a reading
selection from the content areas.

3.2 Identifies details in a reading selection from the
content areas.

3.3 Recognizes the sequence of events as it occurs in
time, place, in the content areas.

3.4 Identifies topic sentence of a reading selection in
the content areas.

3.5 Identifies the relationship between the main
characters in a reading selection in the content areas,

3.6 Distinguishes fact from opinion in a reading
selection from the content areas.

selection in the content areas using critical thinking.

3.8 Understands and applies written instructions in the
content areas for academic study and testing.

3.9 Demonstrates ability to read in phrases to
increase speed and comprehension.

3.10 Demonstrates ability to skim and scan for information.

3.7 Makes conclusions and inferences about a reading -_—

3.11 Understands vocabulary meaning in context in the
content areas (word formz, synonyms, antonyms,
homonyms, prefixes, suffixes and roots)
appropriate to Level VII.

3.12 Recognizes and understands the use and connotation
of idiomatic expressions, slang and common jargon
for the content areas in selected readings.

3.13 Understands and interprets short unadapted newspaper —————
and magazine articles relating to content areas.

3.14 Reads and understands graphs and charts in the
content areas appropriate to Level VII.
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Level VIX
Page 4

< 4.0 Wri:ing Skills - uses fundamenta] writing skills D RﬂF 1

in a variety of social and academic settings.

4.1 Demonstrates ability to use the mechanics of English
(indentation, Capitalization, punctuation and
spelling).

4.2 Demonstrates usage of standard English grammar in
written English.

4.3 Demonstrates ability to plan, organize and write
a paragraph including a topic sentence,
sSupporting details and conclusion.

4.4 Demonstrates the ability to Prepare and use an
outline.

4.5 Demonstrates ability to write an essay of

cause and effect including 3n introduction, body and
conclusion, ¢

4.6 Demonstrates, ability to write a persuasive essay
including an introduction, body and conclusion.

. 4.7 Demonstraters ability to edit and revise.

4.8 Answers €5say questions using two or more complete
sentences,

9 \ L
4.9 Demonstrates ability to take notes .+ Academic
nini-lectures and revise for clarity. ]

4.10 writes a short summary of a short unadapted newspaper
Or magazine article.

4.11 Writes a Summary of a (5-10 minﬁte') segment
from radio or television relating to content areas.

4.12 Uses appropriate vocabulary to express written ideas
relating to the content areas.

4.13 Uses idiomatic expressions, slang and common jargon
for the content areas in appropriate written context.

4.14 Uses critical thinking skills to express written
ideas,

4.15 Demonstrates usage of an unadapted English dictionary.

LETEETET T

4.16 Demonstrates the ability to recognize elements of
( standardized tests inclvding data collection
formats, directions and types of questions.




Attachment C
SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTMENT OF ADULT ANV COMMUNITY EDUCATION
Faglish for Speakers of Other Lanquages (ESOL
‘ Pre-GED Curriculum ,fi@
- PBSD Level VIII ; S&

MELT SPL VIII

NAME ' BEGINNING DATE
TEACHER PROMOTION DATE
1.0 Listen.ng Skills - uses listening skills Date Skill
in a variety of social and academic settings. ACHIEVED

1.1 Listens to an unadapted conversation and/or
oral lecture in the content areas and answers
yes/no, true/false, wh-information questions and
multiple choice questions
\approximately 5-7 minutes).

1.2 Listens to an unadapted conversation and/or
lecture and summarizes the main idea using
critical thinking skills in the content areas
(approximately 5-7 minutes).

1.3 Listens to an unadapted conversation and/or
lecture and draws conclusions using critical
thinking skills in the content areas ~
(approximately 5-7 minutes).

1.4 Follows a four or more step series of
directions/commands in proper sequence in a
science experiment or mathematics problem.

1.5 Listens to an unadapted conversation and/or lecture
in the content areas, takes written notes and refers
Lo notes for discussion (approximately 5-7 minutes).

1.6 Comprehends vocabulary in context based on
appropriate Level VIII content area materials.

1.7 Comprehends commonly used idiomatic expressions,
slang, common jargon for the content areas and
basic dialectal differences.

1.2 Listens to and interp.ets a unadapted radio or
television segment relating to the content areas
(app-oximately 5-7 mirutes).,

1.9 Identifies tone and mood in poetry, prose, drama and

‘- commentary.
1.10 Identifies communicative purpose (to inform, persuade,
entertain). -
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Level VIII

2.0

2.1

2.2

2.5

2.6

2.7

2.8

2.9

2.10

2.11

Page 2 ' ERAFT
J
- Speaking Skills - participates in formal and ¢

informal Speaking activities in a variety o
social and academic settings.

Demonstrates use of necessary strategies to maintain
conversational flow.

Expresses lack of understanding of social and
academic terms and asks for clarification of
material presented by paraphrasing or.reiterating.

Demonstrates correct usage of standard English grammar,

Demonstrates appropriate body language in both formal
and informal situations using eye contact, facial

expressions, gestures, time concepts and spacial
relationships.

Demonstrates the use of appropriate pronunciation
(vowels, consonants, stress, intonation
und reductions).

express ideas appropriate to Level VIII content areas

Demonstrates the appropriate use of idiomatic
expressions, slang, common jargon for the content
areas and colloquial expressions.

Discusses contents of a unadapted newespaper or
magazine article relating to local, national and
world events, health, economic, commentaries, etc.

Discusses and interprets contents of an unadapted
radio or television Ségment relating to a content
area subject (approximately 5-7 minutes), :

Increases and develops use of vocabulary to -—
Uses critical thinking skills to express idecas -
relevant to the content areas,

Delivers a speech tgo inform, entertain, [ —
persuade or defend (approximately 5-7 minutes).

S
-
o

V-18



Attachment C
Level VIII

| DRAFT
3.0 Reading Skills | b F

- applies literal, inferential
and evaluative reading comyrehension skills in a
variety of social and academic settings.

3.1 Identifies a stated or implied main idea, in a
reading selection from the content areas.

3.2 Identifies details, tone and mood in a reading R —
selection from the content areas.

3.3 Recognizes the sequence of events as it occurs in
time, place, ideas or events in the content areas.,

3.4 Identifies topic sentence of reading selection in I —
the content areas.

3.5 Identifies the relationship between the main -
characters and the minor characters in a reading
selection in the content areas.

3.6 Distinguishes fact from opinion a reading I —
selection from the content areas.

3.7 Mal'es conclusions, inferences and predictions
abuut a reading selection in the content areas using
critical thinking.

3.8 Understands and applies written instructions in the
content areas for academic study and testing.

3.9 Demonstrates ability to read in phrases to increase
speed and comprehension.

3.10 Demonstrates ability to skim and scan for information.

3.11 Understands vocabulary meaning in cont 'xt in the
content areas (word forms, synonyms, antonyms,
homonyms, prefixes, suffixes and roots) approrriate to
Level VIII. :

3.12 Recognizes and understands the use and connotation -
of idiomatic expressions, slang, ¢ mon jargon for
the content areas and basic dialectical differences.

3.13 Understands and interprets unadapted newspapers ——
and magazines relating to content areas.

3.14 Reads and interprets graphs and charts in the content ——
content areas appropriate to Level VIII.
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4.0 Writing Skillg - uses fundamental writing skills
in a variety of social and acaderic settings.

4.1 Demor.strates ability to use the mechanics of English —_—
(indeatation, capitalization, punctuation and spelling).

4.2 Demonstrates usage of standard Fnglish grammar in I —
written English.

4.3 Demonstrates ability to plan, organize and write —————
a paragraph including a topic sentence, supporting

details and conclusion.
4.4 Demonstrates ability to write an essay of opposing ———

viewpoints (pro/con including introduction, body and
conclusion. .

4.5 Demonstrates ability to write a resume and cover
letter.

4.6 Demonstrates ability to write a report based on
selected readings.

4.7 Demonstrates ability to edit and revise.
4.8 Answers essay questions using a: complete paragraph.

4.9 Demonstratas ability to take notes from academic
lectures 1 revige for clarity.

4.10 Writes a Summary of an unadapted newpaper or magazine
article.

4.11 Writes a sumnary of a segment from radio or
television (10-15 minutes). SR

4.12 Uses appropriate vocabulary to express written ideas
relating to the content areas, '

4.13 Uses idiomatic expressions, slarg, common jargon for
the content areas and basic dialectical differences
in appropriate written context.

4.14 Uses critical thinking skills to express written ideas.

4.15 Demonstrates usage or an unadapted dictionary and
thesaurus.

T

4.16 Demonstrates ability to take standardized tests
including multiple choice formats and essay.
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ESOL AT THE WORKPLACE

Introduction

The national trend regarding literacy skills at the workplace
identifies the need for more advanced skills due to technology,
automation, and the increased usage of computers. Since the early
1870's, productivity has decreased while the required literacy
level for the workforce has increased. The loss to the nation in
terms of dollars has been estimated at between $200 - $240 billion
annually. Many factors contribute to this trend, including a
change in the workforce, increased technology, and international
competition in the world market. Entry level jobs which require
low-level skills are being eliminated. New jobs are requiring high
school and college level skills.

The workforce is changing to include more women, elcerly, and
minorities, including immigrants. Barriers at the workpiace which
this population faces include the need for basic skills,
technological training, and English language skills. The majority
of the workforce for the year 2000 are currently employed. Of
these, it is estimoted that 20 to 30 mill.on have basic skills
deficiencies which affect their jobs and/or personal lives.

In order to meet the needs of the workforce, workplace education
is strongly advocated at the national, state, and local levels by
business and industry, educational institucions and literacy
organizations. Workplace education permits adults to attend
classes at the worksite, preferably during working hours,
Workplace classes reduce transportation and child care problems,
encourage attendance through company incentives, promote a positive
and supportive working environment and reduce the cost of training
and lost productivity due to poor basic skills.

Programs are developed as partnerships between the adult education
provider and the employer. Workplace programs must be carefully
designed in order to meet the needs of the students, employer, and
provider. It is necessary to spend time and energy initially in
order to develop a successful program. Workplace programs are
custom-designed to meet the needs of the students. Successful
programs do not transplant a prepared curriculum to a workplacae.

VIi-l



Program Development Model

There are several guides available which provide information
regarding the development of workplace programs and which will
assist in the development programs. Recommended resources include:

. Acevedo, S.D. and Dovel, F. (1987). A _handbook of the
job~-gite English project: 1985-1986. Columbus, Ohios ERIC
Clearinghouse on Adult, Career, and Vocational Education.
(ERIC Document Reproduction No. ED 288058)

. Business Council for Effective Literacy. (1987, June).
: ' or planners of
employee programs. (BCEL Bulletin, 2) New York, N.Y.:
BCEL. (ERIC Document Reproduction No. ED 285974.
. Drew, R.A. & others. (1988). th v
: a teria : =

[A practitioner’'s gvide. The work-education
bridge.] Bloomlngton. Indiana University, Bloomington
School of Education. (ERIC Document Reproduction No. ED
297160)

. Guglielmino, L.M. and Bryan, V.C. (1990). Workplace
) literacy: A resource book. Boca Raton, FL.: Department -«
of Educational Leadership, Florida Atlantic University.

. Philippi, J. (1991). workb
program developers. New'York National Busxness Alliance.

Simon & Schuster Workplace Resources.

. The bottom line: Basic skills in the workplace. (1988).
washington, D.C.: Department of Education and Labor.
(ERIC Document Reproduction No. ED 291922.)

v Workplace basjcg: The skiils employers want. Alexandria,
VA: American Society for Training and Development.

National Workplace Projects

There are national workplace projects which have been funded
throughout the United States. Information regarding national
projects may be obtained from the U.S. Department of ®ducation,
Office of Vocational & Adult Education, Mary E. Switzer Building,
Room 4512, 330 C Street SW, Washington, D.C. 20202-7242. The
telephone number is (202) 732-2269. Several projects were funded
in Florida for 1991-1992, including a project between Northern
( Telecom Electronics and the School Board of Palm Beach County.
The U.S. Department of Education can provide additional listings.
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Personnel Training

International (TESOL) in Alexandria, VA, the Center for Applied
Linguistics (CAL) in Washington, DC, or the Business Council for
Effective Literacy (BCEL) in New York, NY. Networking with existing

successful workplace Programs may also access personnel training
Oor program development resources.

Program Components

The following components are included in successiul programs:

. Program planning arnd implementation team selection
(Educational Provider)

. Pro¢ram planning and implementation team training
(Educational Providex/Consultant(s))

. Program marketing and outreach development and
implementation (Educational Provider/Consultant(s))

. Program pPlanning and implementation team selection
(Business Partner)

. Program planning and implementation team training
(Business Partner)

. Joint program training and rPlanning (Educational
Provider/Consultant(s)/Business Partnex)

. Partnership agreement development (Educational
Provider/Business Partner)

. Literacy audit (Educational Provider/Rusiness Partner)

. Program objectives (Educational Provider/Business
Partner)

. Teacher and other educational staff (e.g., ccunselors,

volunteers) selection and training (Educational Provider)

. Cuiriculum design (Educational Provider with assistance
from the Business Partner)
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. Internal marketirs; of the program (Business Partner)

. Participant recruitment and selectior (Business
Partner/Educsijional Partner)

. Studeat. pretesting/acreening (Educational Provider)

. #rogram delivary (Educational Provider)

. Fornative program evaluation (Outside Evaluator)

. Student formative evaluation and feedback (Educational
FPruvider)

¢ Student post-i:scving and feedback (Educational Provider)

. Summiiive program evaluation (Outside Evaluator)

. rregram foedback to Partners (Outside Evaluator)

For further inforwation regarding workplace progrem design,
implemsntation an¢ @valuation, please contact the district
spucialisc. A hardhook will be developed and disseminated to the
Florida Yepartment of Education for distribution upon completion
of the Naticnal Workplace Literacy Projsct between Northern Telecom
Electronics and the School Board of Palm Beach County.

re (s
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1. INTRODUCTION
VOCATIONAL ENGLISH FOR SPEAKERS OF OTHER LANGUAGES

PROVIDING ACCESS TO JOB TRAINING PROGRAMS
AND THE "WORLD OF WORK*

Adult students with limiwed English proficiency find it necessary to
acquire "real world" language competencies in empioyability and
vocational skills to participate fully and produciively in national
life. These adults of our society need improvsd access to the
culture, language and skills of the "world of wo:k” in Florida. The
Florida Bureau of Labor Market (Qctoker, 13%90) has projected a
complex and vibrant eccnomy for Floricda in the immediate years
ahead. The State's laber market is and wili continue to be a mix of
high-salary, high-skill, low-wage, low-skiled occupations and many
falling somewhere betwean. Thay School Board of Palm Beach County
is presently working . proviie continued assistance in preparing
limited English proficient (LEP) adults in the local community for
"the world of wor«" at all ability and skill levels.

New educational prograiis iow include bridging the basic skills gap
between what the busing;z community needs and the qualifications
of the workers or poterntial workers presently available. Employers
are practically unani:ious in their concern that competenciss of
entry leve! warkers, including those with limited English ability, are
deficient. ki btsiness community has identified deficiencies in the
following z«ille:

reading and writing

mathematics

communication

flexibility and adaptahility
problem-solving

self-direction and initiative

attitudes, and

work habits.

(Source:  Building a Quality Workforce, Joint Incentive of U.S.

Department of Labor, U.S. Department of Education,
and the U.S. Department of Commerce, 1988).

ONOTON WO -

These defi.ciencies reflect a clear lack of both language skills and
cultural information for language minority adults., This is where use
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- of the knowledge, sensitivity, abilities and talents of the ESOL

teacher, in collaboration with vocational teachers, is essential.

The teaching of Vocational English to Speakers of Other Languages
(VESOL) provides access and Opportunity for LEP students to
participate fully in job training programs and the "world of work",
and to become productive citizens of our society. This guide
provides practical information, ideas and techniques to effectively
teach ESOL with vocational content to adult learners of English.

PURPOSE OF THE GUIDE
Upon successful completion of this guide, you will be able to:

1. Explain the basic terms, program models, principles and
practices related to vocational instruction for LEP individuals.

2. Identify cross-cultural aspects in vocational education as
related to LEP vocational students.

3. Use new ESOL methods or approaches to teach VESOL to LEP
students.

4, Describe strategies for successful collaboration between ESOL
teachers and vocational instructors.

5. Cite examplés of vocational content which can be
appropriately taught in the home language.

6. Evaluate the accessibility of vocational materials for LEP
students using objective criteria.

7. Mddify vocational materials for appropriate use with LEP
students.

8.  Identify alternative testing techniques for LEP vocational
students.

9.  Develop comprehensive VESOL lesson plans.

10. Identify effective resources for use with adult LEP students in
vocational training programs.

1“.’}
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2. TERMS, PROGRAM MODELS, PRINCIPLES AND
PRACTICES IN VOCATIONAL ESOL PROGRAMS

COMING TO TERMS WITH
VOCATIONAL ESOL TERMINOLOGY

H
\

The integration of vocational education and bilingual/ESOL education
to improve services to the LEP adults of our nation has brought about
development of new instructional practices and, as a result, new
terminology. Some of the follow terms are new:; some are not. Being
familiar with these terms, however, will assist ESOL teachers in
more effective communication and collaboration with vocational
teachers and other ESOL professionals.

1. Bilingual Education the use of the first and second
language in instruction
2. Transitional Bilingual instruction is given using the
Education home language, as needed, while
learning English '
3.  Maintenance Bilingual instruction is given in two
Education languages so that the home
language is maintained
4, OSHA Occupational Safety & Health Act
- Federal safety guidelines for the
workplace °
5. DOT Dictionary of Occupational Titles

- includes exact job titles for
occupations to be analyzed

6. VESL or VESOL specific language instruction:
curricula designed for specific
vocational programs

7. Voc Ed Vocational Education

Vg
VII-3 164




ata

10.

11.

12.

13.

14,

18,

Carl D. Perkins Act

CBVE

BVE

OBEMLA

OVAE

AVA

NABE

TESOL

Federal Legislation which
provides funds for serving LEP
students in vocational education

Competency-Based Vocational
Education - vocational curricula
organized by specific outcomes
and student performance
objectives

Bilingual Vocational Education -
vocational instruction ucing both
the first and secona language

Office of Bilingual Education and
Minority Language Affairs -
provides funds to establish
bilingual and ESOL programs

Office of Vocational and Adult
Education in Washington, D.C.

American Vocational Association
- national association for
vocational educators

National Association of Bilingual
Education - organization for
professional bilingual educators

Teachers of English for Speakers
of Cther Languages - national
organization for ESOL
professionals

1675

VIl-4



BASIC VESOL PROGRAM MODELS

VESOL programs across the nation are implemented using various
program models according to the specific needs and available
resources of a school district. Outlined below are three basic VESOL
program models, some more effective than others, which are

generally implemented to support and enhance vocational instruction
for LEP students.

Less Effective «<er-mceccaccmcicccnncicncaccacce-.. > More Effective

|. Supplementation Il. Modification Ill. Innovation

STAFE: Bilingual STAFE: Vocational  STAFE: Same as
teacher aide assists teacher with ESOL modification model
vocational instructor skills and cultural plus a VESOL teacher

sensitivity or to teach VESOL

bilingual vocational component

teacher or vocational

teacher with

bilingual teacher aida

and/or vocational

ESOL teacher

TRAINING: Role of TBAINING: Extensive JRAINING:

aides, instructional materiilis adaptation, Curriculum

techniques/resources team teachirg design/development,
materials adaptaticn techniques, ESOL - - joint lesson planning,
techniques team teaching

techniques, extensive
materials adaptation

CUBRRICULUM: No CURRICULUM: CURFICULUM: Design

major changes, uses Vocational language <cf specific

home language when competencies and vocational course

needed cultural differences geared to needs of
are added to existiny LEP students
curriculun

Adapted from: Jeanne Lopez-Valadez. Bilingual Vocational
- Education Project. Arlington, lilinois, 1982,
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VOCATIONAL ENGLISH FOR SPEAKERS OF OTHER LANGUAGES
PRINCIPLES AND PRACTICES

1. VESOL instruction includes the following student performance
standards:

a. Understand the English language content ang skills for
vocational education training.

b. Understand and identify career opportunities and

requirements.

Understand and follow s ecific vocational processes

and procedurss. '

Understand and identify appropriate use of tools.

Understand and apply safety lang.age and codes.

Cc.nmunicate specific vocational related language.

vomplete specific vocational forms.,

Perform specific vocational measurements and/or

calculations.

Analyze and solve vocational oroblems.

Jj. Recognize and engage in appropriate social 2:1d
cultural interactions for a vocation. '

SQ >0 o

- T,
-

2.  The justification for provision of VESOL services is to provide
the LEP student vocational training if he/she already has
vocational interests, needs immediate employment and
training to survive, and/or is seeking upward mobility.

3. Learning English is a process; the LEP aduit learner will
continue to learn the language all of his/her life, constantly
picking up new vocabulary, sounds, and grammar and gradually
internalizing them.

4. VESOL instruction provides immediate relevant language, but
in a controlled setting.

5. VESOL requires the integration of vocational and linguistic
objectives and emphasizes occupational lanyuage demands.

6. VESOL instruction provides needed repetition and
reinforcement of the new language.

167
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VESOL is not General ESOL. Major distiinctions are:

VOCATIONAL ESOL

Grammar is presented

according to frequency of use

the ESOL instructor.

L Skill i

to a vocation (Ex. Auto Body--
Crash Estimating Guides, work
orders, stockroom orders, etc.)

Listening Comprehension
(Safety information, directions/

procedures) is the priority skj".

LEP student immediately uses

language skills acquired.

Eew texts and/or curricyla
are readily and commercially
available.

Each VESOL class is "custom-
designad" and has dijstinct
competencies according to
the vocational program each
supports.

Communication and collabora-
ticr. with vocaticnal staff is
required, as vocational ESOL
instruction provides direct
support to a specific

vocational program.

VIiI-7

GENERAL ESOL

Grammar is usually
presented in urder of
difficulty.

(simple--complex)

ESOL instructor is fre |
choose/monitor con‘ant.

e
(bus schedules, bills, road
signs, etc.)

No priority skills, all

(listening comprehension,
speaking, reading, writing)
given equal emphasis.

LEP student may or may not
immediately yse language

skills acquired.

Many texts and curricula are
readily and commercially
available. '

ESOL classes often share
similar competencies using

existing program designs.

Adult ESOL instruction often
stands alone and provides

indirect support to other

programs.
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8.

10.

VESOL instruction provides an outlet for relevant questions
concerning cultural information, language, and the school site
in genera! in a comfortable, non-threatening setting.

VESOL instruction provides systematic practice of isolated
language so that specialized second larnguage learning can
occeur.

Language requirements are different for different vocational
programs. Examples:

Auto Body

a little speaking required"
b. high level of understanding required
c reading/writing necessary in terms of:
1)  work orders
2) safety signs
3) estimate forms
4) labels
5) Crash Estimating Guides

However;
Nursi Assistant

a) very accurate speaking skills required (dealing with
health, medicine, directions, etc.)
b)  reading/writing necessary in terms of:
1) card files
2) patient care instructions
3) graphing charts
4) paragraph reports (complete sentences).
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3. CROSS-CULTURAL ASPECTS OF
VOCATIONAL EDUCATION

CULTURAL INFLUENCES IN THE
AMERICAN WORLD OF WORK

The Ame-ican work force is a subculture all its own, characterized by acceptable and
unacceptable behaviors and unwritten laws. Frequently, probation or termination may
be ihe raesult of not adhering to such well-established norms. Subcultural
characteristics and expectations influence behavior in vocational training, while job
hunting and interviewing, and certainly once the LEP trainee is e’aployed.

On arrival, few immigrants are immediately aware that American life is fragmented into
segments of time and that eve. a lapse of seconds can be crucial. The Importance of
punctuality Is difficult for many to grasp and may be even more difficult to apply.
Often, LEP students demonstrate ignorance of this value by inconsistent attendance or
tardiness. The concept of hours of training instead of competencies acquired to complete
training programs successfully can also bewilder and frustrate LEP vocational students.

In addition, it is important for the adult learner to overcome cultural obstacles In
job-seeking skills, such as reading, interpreting, and responding to classified ads
for employment. These obstacles often hinder program completers from securing
gainful employment. Terms such as training, top salary, benelils, advancements,
aggressive self-starter, and employment agency may batfle those immigrants seeking
jobs. These concepts carry cultural connotations unique to individual societies. One
example is the arm aggressive, which to Americans may denote & positive attribute in
the workplace. In other societies, however, it may represent an undesirable or negative
trait. Most importantly, the idea of job sieking is very new for many individuals who in
the past have had family or government support for this endeavor.

American cultural characteristics found throughout job applications, can be
troublesome for the LEP individual. For example, the date of filing the application is
usually requested. Many societies -rite the date in the sequence of day/month/year,
whereas American culture requires the sequence of month/day/year. Multiple names
and unusual spellings of the foreign born tend to confuse employers. Abbreviations used
on application forms may be unknown or unfamiliar to the applicant. Furthermore,
educational backgrounds differ from country to country (i.e., primary schools may
extend to eighth or ninth grade in some countrie :). Professicnal titles related to
previous employment may signify less formal trairing, less pay, or less technical
know-how than those same careers in the United States.

Survival and success in job Interviews depend on intensive training in important
American cultural behaviors such as directness and informality in speech, clear and
confident responses to Interview questions, preparation of appropriately planned
questions, going to the job interview alone, and use of direct eye contact as an important
~Lmmunicative device. Both Haitian and Asian cultures often avoid eye contact and bow
their heads to signify respect. Features of the job interview unique to American society
require extansive practice for immigrants to master them successfully.

Unfortunately, once an LEP individual obtains employment, native and American
cultural valyes . continue {o conflict. American values in the world of work




demand such behaviors as punctuality, prior notification of absence, maintenance of
surface relationships in the form of small talk, and following directions precisely.
Employees must also know How to ask employers appropriate and important questions,
especially concerning salary, days off, absence, insurance, rules, safety, hierarchy of
authority, and directions and procedures. Without knowledge or regard for such work
rules, LEP individuals find themsalves frequently unemployed (Lee, 1984).

Conflict also arises in the areas of loyaities and prioritles. When new immigrants
are faced with decisions concerning work, such as advancing in the company by way of
rélocating, they often choose to remain near their families and friends. Standards of
hyglene may also present a problem. Immigrants from rural societies may have lacked
sufficient plumbing or electricity to develop American standards of hygieiie; therefore,
they find the cleanliness and daily baths of American people strange.

From an early age, American employees are taught to get along with others by viewing
them In terms of their rcles, rather than as & toial parsonality. In this way, an
individual may sometimes respect the position of an emplevar without respecting the
person. Immigrants havs often been taught to view people znd react to them in terms of
the total personality. It is not uncommon to hear of immigrant workers walking off the
job because of words or actions that cause them to lose respect for a co-worker or an
employer.

Since cultural values are learned, it is important to directly and deliberately teach new
cultural characteristics of the target culture. Vocational and/or ESOL teachers may wish
to use the following activities to effectively teach new cultural values and behaviors, and
to assist in the process of cultural adjustment.

. Role play two or three different job interviews or on-the-job situations, two
inappropriately and one correctly. Have two students “rate” situations and
identify the appropriate/inappropriate behaviors (Ford, Silverman, and Haines,
1983). An example of a role play involves a person greeting a group of people he
or she has met before but does not know well. Appropriate and inappropriate
behaviors used in this example include shaking hands, greeling each other
verbally, embracing each other, and bowing slightly to each other.

. Set aside one day each week or month as “Job Interview Dress Day”. Have
the students dress as they would for a job interview.

. Have the students bring In photos of their family members and identify and
discuss the relationships. Then transfer the information to the relative and/or
reference sections of a sample job interview.

. Have students listen to or read a job interview or on-the-job
conversations. lIsolate ths individual comments. Allow the students to identify
eac\ speaker (., employer, employee, customer). Discuss the tone, register,
and vocabulary u.iferences and the reasons for them.

. Provide students with tours of vocational training centers or industry
to increase awareness of local career opportunities and requirements.

. Develop exercises matching sample Inte:.lew questions with appropriate
responses; this technique may also be developed as a multiple-choice exercise.

. Develop exercises Matching Job application language with appropriate
responses; this technique may also be developed as a multiple-choice exercise.

17}
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. Davelop slides or videotapes showing appropriate and Inaupropriats
employability behaviors. Use them for classroom discussion and criticue.

. Give the students a short description of a problem situatinn on ihe job,
followed by several possible solutions. Have the students choosa Ine saiution and
their reasons for selecting it (Olsen, 1981).

In her book, Encuentros Culturales: Cross Cultural Mini-Drarnas, Barbara Snyder
(1979) describes an effective technique, similar to that suggasiad by Olsen (1981), for
teaching cultural items and interference. Enyder suggests using role play in brief
episodes that contain one or more examples of miscainmunication. The exact cause of
the misunderstanding described Is not apparent until the last few lines of the dialogue.
Questions are then asked that lead 1o discussion of the false assumptions and conclusions
often made by LEP adults. Role playing may a!'so be employed in mini-dramas that
provide short descriptions of problem situaticns, each followed by several possible
appropriate reactions. After several student dramatize the situations, others deterrnine
what might be the most appropriate solutions. tlse of these techniques will assist in the
process of cultural adjustment for LEP actits.

Employers and educators of limited Engiish-proficient individuals may find it necessary
to identify and examine their own protessional valuer .nd accepted behavisrs on the job
and in the classroom. It is also heipful to develup a system for teaching acceptable
behaviors and values to the LEP individuals with whom they are in contuct. Fellow
employees should also become aware of the most distinct cultural
differences between them ant their culturally different co-workers, as
well as steps in the process of cultural adjustment. Such education and
understanding will facilitate the adjustment process during this difficult and awkward
time.

With a thorough understanding of the manner in which cultural values affect language,
education, and the wori¢ of work, vocaiional and ESOL educators may respond
knowledgeably and sensitively to LEP students' needs. With such knowledge, vocational
and ESOL teachers, educators, employers, and other service providers of LEP
populations can successtully assist during cultural adjustment and play a major role in
assisting LEP individuais to become self-sufficient in America and eventually to become
functioning and produciive members of society.

B¢ uren: Nancy Lee Lucas, "Cultural Adjustment®, immigrant Workers and the_
: ’ o America Workplace: The 0 of Voc Ed




AMERICAN CULTURAL ASPECTS IN
VOCATIONAL EDUCATION: A SNAPSHOT
FOR TEACHING LEP ADULTS ‘

Although it is important for teachers to be familiar with the specific cultural
characteristics of LEP adult students, it Is equally important to identify and teach the
cultural values of the American "world of work®. The following list outlines salient
features of the American work force for special consideration in the vocational or
vocational ESOL classroom. These particular features contrast sharply with the cultural
values of many of the LEP adult learners of English in vocational training programs, and
‘therefore, need to be directly and deliberately taught.

In the Vocational Classroom

Importance of

. asking questions. ‘

asking for clarification, repetition, simplification or a slower speed when
communicating in English,

possible open/informal relationships with vocational instructors and
paraprofessionals.

accepting informality of vocational instructors.

advising instructor of absence, even for a few minutes.

competitive spirit in the vocational classroom,

understanding public displays of emotion are usually unacceptable.

understanding the equality of sexes in the vocational classroom.

speaking up when a clearly unfair situation has occurred.

understanding that the vocational advisor/counselor and teacher is simply to
advise and not command.

Ruring the Job Interview

Importance of '

directness and informality in speech.

clear, firm responses to interview questions.

asking the perspective employer appropriate, plannad questions.
shaking hands firmly when appropriate. '
going to the job interview alone,

6. direct eye-to- eye contact.

At the Workplace

Importance of
. time/time clock.
notification of absence.
"surface” relationships ("small talk"),
efficient and quick work.
éye-to-eye contact.
taking good care of property on work site.
asking employer appropriate, important questions.
Speaking up when a clearly unfair situation has occurred.
maintaining good health and hygiene,
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4. [ESOL METHODS AND APPROACHES:
WHAT WORKS BEST WITH VOCATIONAL CONTENT

Distinct ESOL methodologies in the past decade have given way {o a new, truly eclectic
perspective toward second language teaching and learning. Observing a trained,
effective ESOL teacher in action, one notes that methods are in a constant state of flux,
used for one activity, traded for another in the next. Based on over three decades of
research, TESOL professionals have learned that many different methods,
integrated or used Interchangeably, all work effectively to expedite the
process of second language acquisition.

Many of the ESOL methods, traditionally used at the eiementary level because of the
experimental *hands-on" approach, are now being "discovered® and adopted by ESOL
teachers of older students. These approaches for young children are exactly what ESCL
teachers of adult learners of English have found to be most effective.

Following is a brief summary of the most prevalent ESOL instructional methods of the
day. Used in an eclectic and integrated fashion, these 2pproaches are especially effective
when used in teaching vocational content to aduit learners of English. The
methods, definitions and examples that follow reflect clear integration and over-lapping
of effective methods for teaching vocational content.

1) METHOD:
Audlolingual Method
DESCRIPTION:
Learner repeats patterns until able to produce them spontaneously.
FXAMPLE: :
Substitution Drill:  Hand me the ball peen hammer.
Hand me the chisel.
Hand me the flat nosed pliers.
2) METHOD:
Communicative Approach
DESCRIPTION:

Learners use authentic materials to negotiate meaning with fellow learners; the
goal is to communicate. :

EXAMPLE:

A small group of students jointly answer questions related to a Crash Estimating
Guide in the Auto Body shop.

3)  METHOD:
Coaperative Learning Approach

DESCRIPTION:

Learners participate in heteroyeneous groups of two to six to work through and
complete a shared learning activity. Learners do most of the talking and
interacting. Teacher sets up situations and remains silent.

174

ViI-13



4)

6)

EXAMPLE:

A group of Cesmetology students, each with different home languages and some
~olive speakars of English, place flashcards which have the steps for "Giving a
Shampot” in correct order.

METHOL):
Dire2t Method

CESCEPTION:

Lear ..rs perceive meaning directly with use of visual aids and pantomime; no
trap i'ation is used. |

v, \MPLE; "

i~ Horticulture class, parts of the tractor engine are placed in several LEP
students' hands. Each must /ldentify the name of the part before returning it to
the instructor. ;

METHOD:
d-Mat

DESCRIPTION:
Learners ars taught by Participating in activities that match particular learning
styles. "Dc", "sae", "listen" and “read” activities are all used in instruction.

EXAMPLE:

Names of selected tools are introduced in the Auto Mechanics classroom. Some
students hold the tools and others point to them as they are identified. The names
of the tools are on a poster with corresponding illustrations. A Language Master
card has the names taped to provide for listening/speaking practice.

METHOD:
Integrated Approach

DESCRIPTION:
Learners acquire language within a thematic unit that includes learning activities
using several content areas and language skills.

EXAMPLE:
In a Clothing Construction class, students learn the following in a unit entitled:
“Pressing for the Job": ,

1) Appropriate dress for the job interview.
(includes American culture aspscts, listening/speaking skills)

2) Appropriate care of the clothing.
(includes listening/speaking skills, reading of labels and directions).

3) Steps to sewing clothing for the job.
(includes listening comprehension skills, reading patterns and
directions) '

e A
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7)

9)

METHOD:
Language Experlence Approach

DESCRIPTION:
Learners experience, discuss, write, read and share the same experience.

EXAMPLE: ~
In @ Machine Trades class, students learn how to operate a drill press. To review:

1)  The students pair up and “Interview® each other. Each asks the other
"How do you operate the drill press?® The teacher indicates that at least
3 new vocabulary words or terms must be used and underlined in each
“article”.

2) Each student writes exactly what the other says and underlines the newfv
words.

3) Each student then reads his/her own words, changes or deletes if desired,
and adds a title.

4) Each student then checks the understanding of the new terminology used
by the other student by asking for a definition or description for each new
work or phrase.

5) If the students know the meaning of the new terms, they can thien be
underlined twice.

6) Each student is given histher own *article” and keeps it in a journal
and/or notebook 0 use tor review of processes and/or new technical
terminology.

METHOD:.
Sheltered English Instruction

DESCRIPTION:
Learners study the content area with English as the medium of instruction, not

the object of study; action-oriented; props, visuals, media and body language
usec,

EXAMPLE:
Students actively practice culting meat in a Food Production lab. Pantomimae,
videos and posters are used to reinforce proper body movements and satety.

METHOD:
Total Physical Response

DESCRIPTION:
Learners begin acquiring listening comprehension skills first: act out teacher's
commands.

EXAMPLE:

A Cabinetmaking instructor asks a student to turn on the surfacer/planer. The
teacher then asks the student to set the machine up for cutting a 2°x4" board.
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10)

11)

METHOD:
Transitional Bilingual Instruction (Home Language Support)

DESCRIPTION:
Learners use the home language when necessary while learning the second
language.

EXAMPLE:
In a Typing class, the bilingual teacher aide describes the steps and practical uses
for correctly setting a tab using the home language of the LEP students.

METHOD:
Whole Language Approach

DESCRIPTION:

Learners acquire langua,e that focuses on communication and expression of
meaning rather than form using reai-lile materials and/or realia. This
approach is giobal in perspective.

EXAMPLE:

In an Electronics class, a student is asked to name the parts of a starting circuit
for a series D motor. The student points to the resistance colls and says, "This
are coils de resistance”. The teacher accepts this answer and praises the student
for being able to identify the part.
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5. COLLABORATING WITH THE VOCATIONAL
TEACHER

HINTS FOR ADULT ESOL TEACHERS

Make frequent vocational classroom visits with the approval of
the instructor.

Keep in mind that the vocational insiructor is a technician, an
expert in his/her field.

Begin visiting those vocational instructors who are already
cooperative (especially if the job market is reasonably good in
that area).

Assist in placing LEP's into vocational classrooms SLOWLY and
in small numbers. Make sure those placed in ths classrooms
are motivated (probably those with immediate vocational goals
are most appropriate).

Use the cassette recorder freqhently in the vocational
classroom with the approval of the instructor.

Coordinate what is taught in the VESOL classroom with the
vocational instructor.

Consider the vocational instructor's  input about VESOL
curriculum and content. He/she can provide invaluable
direction. :

Jointly evaluate LEP student progress in both language and
vocational skills.

Ask the vocational instructor to review whatever
commercially-made or teacher-made materials you plan to use

in the VESOL class. The instructor will indicate priority
information.

175
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Attempt to reach individual vocational instructors first. Then

arrange to present yourself at staff meetings and faculty
meetings.

Learn as much of the various vocational terminologies as
possible for use when visiting vocational instructors.

Avoid telling the instructor what you plan to teach in the
VESOL class. Ask what the LEP students need to learn,

If avéi,lable, provide whatever home language materials are
needed and requested.

Negotiate with the vocational instructors for the use of
alternative teaching/testing strategies in the vocational
class.

Share audio-visuals with vocational instructors if requested.

When providing the vocational instructor with supplemental
instructional materials for the LEP, explain and/or
demonstrate the most effective utilization of materials.

Hold firmly to linguistic principles and your language
background and experience, should questions arise concerning
aspects ‘of second language acquisition.

Keep an open line of communication with the vocational
instructor, Cooperation and collaboration will lead to
effective. VESOL instruction. :

17
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QUESTIONS TO ASK THE VOCATIONAL TEACHER

We all agree that it is necessary and desirable for VESOL staff
members to establish a good working relationship with vocational
instructors. How smoothly this runs will depend upon the particular
arrangement of the respective programs, and the institution and
personalities involved.

Coordination is particularly important in developing VESOL
curriculum ard adapting vocational materials. It generally falls to
the VESOL staff as initiators of a "new" program, to take the lead in
making specific requests for the types of information needed to
assist the LEP students. After exchanging general descriptions of
your program, students to be served, and the aspects of vocational
course, you need to get dowr. to spacific points. The following list
presents some key questions which might help ywu identify the
vocational content and the related language to be learned.

1. What must the student be able to do after successfully
completing your course? What (level of) skills must he/she
demonstrate?

2. What (level of) math skills are required in your course?

3. What kinds of tests or other evaluations are@ done and how
often are they done?

4. May | have a copy of your cuurse outline or syllabus? Would
you go over it with me?

5. What matenals or textbooks are used?

6. What major content areas are faught, in what order, at what
pace?

7. Do you go through this text chapter-by-chapter or do you skip
around? (Again the order of content areas.)

6. Could you give me an idea of hdw closely you follow the test,
and what you expect your students to be able to do with it?

VII-19
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9.

10.

11.
12.

13

14,

15.

16.

About how much time do you spend on each chapter or major
topic? (Again the pace of ,“e course.)

How can- | teli what is most important for the students to
learn? | Would you select for me 10 of the most important
concepts in each unit/chapter?

How are classroom lectures and hand-on activities scheduled?

What kind of homework assignments do you give, and how
often?

What other supplementary written material do you use (e.g.,
lists of tools, processes, machine parts, safety rules)? May |
have copies?

What supplementary audio-visual aids do you use?

May | sit in on your class now and then, to get an idea of how
you structure it, what kinds of activities you have the
students do, and what kind of language you use?

Could we get together periodically to talk over things like
eventual changes in the course outline, progress of the LEP
students, and problems you see them having?

Source: Jeanne Lopez-Valadez. Bilingual Vocational Education

Project.  Arlington, lllinois, 1981,

i
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ﬂ\ 7 N
VOCATIONAL/VESGL INSTRUCTOR COLLABORATION
SAMPLE

VOCATIONAL PROGRAM: Food Production WEEK OF: )
VOCATIONAL OBJECTIVE:  Knows ingredients and methods for making sauces, roux and stocks.
VOCATIONAL TASK | VOCATIONAL MATERIALS VOCATIONAL TEACHING VOCATIONAL SAFETY

ANALYSIS TOBE USED STRATEGIES TQ BE USED EVALUATION | INFORMATION
1. Sauces Recipe cards Lecture Discussion Use of burners

a. cream and oven

b. veloute Student notes Demonstration Written

c. brown (short answer,

Actual tools and Work: heets listing)
2. Roux equipment '
' Oral identitication

3. Stocks Filmstrip

a. chicken

b. beef Transparencies

‘4. Rice Pilat HOME LANGUAGE
MATERIALS

5. Measurement

Conversions Aide assistance

Student notes
152




»~

6. EFFECTIVE USE OF THE HOME LANGUAGE
IN THE VOCATIONAL CLASSROOM

Adult LEP students who are provided home language assistance and instruction
during vocational training tend to learn English and complete programs as Quickly as
hative speakers of English if the home language is used appropriately. Instruction in the
home language may be provided by a bilingual vocational teacher, a bllingual
teacher aide, and/or through use of vocational materials and information translated in
the home language. With whatever means are used to provide classroom assistance in the
home language, there are some areas of vocatior.al instruction that need not
be learned In English, but should be simply undersiood and conceptualized
to succeed In vocational classes. For this reason, the home language is an
appropriate vehicle for instruction in these areas. The following chart and examples
reflect how the home language of LEP students may be appropriately and effectively
utilized in the vocational classroom. ‘

LIONLY BEGINL1 TARGETL2
INS TRUCTIONAL AREA (Home Language) (English)
Course objectives/goals X
Names tools and equipment X
Safety concepts X
Safety signs/warnings X X
Processes X X
Explanations of concepts X
Informal counseling function X
Explanations of American culture X
Liaison between teachers and
school X
Introduction of new material X X
Evaluation of material understood X X
15
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The following are examples of vocational information and in which
language these topics can be most effactively taught.

Key: L1=Ho .3Language; L2 = English

1. Introducing a unit on "How to Wax a Floor". (L")

2. |dentifying types of clamps. (L2)

3.  Explaining the importance of .punctuality. (L1)

4, Explaining why the chuck should not be tightened. (L1)

5.  Explaining that the chuck should not be tightened. (L1-5L2)
6.  Identifying procedures for "How to Use a Drill Press®. (L1->L2)
7.  Explaining importance of eye-to-eye contact. (L1)

8. Identifying types of vacuum cleaners. (L2)

9, Explaining how to get aid from a social program. (L1)

10. Explaining the overall objective of Electronics class. (L1)

Adapted from: Bilingual Vocational Teacher Training Project

i Planning the Language Component (Part J), Austin,

( Texas: Consortium C, Education Service Center IV,
- 1977
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TEAMING WITH THE BILINGUAL. VOCATIONAL TEACHER AIDE
COLLABORATION TECHNIQUES

When a bilingual vocational teacher aide is utilized in the vocational
and/or vocational ESOL classroom, use of the following
collaboration techniques will provide maximum support in the home
language for LEP adults:

The Bilingual Teacher Aide can:

. share important cultural aspects of LEP vocational students with instructors
when necessary.

. provide Input to LEP vocational students on cultural aspects of American society,
safely information and other important information by way of oral translation,
hand-outs or tape recordings in tha home language.

. facilitate learning by knowing and presenting the objectives, the goals and the
expectations of the lessons in the home language.

. report feecback as to the progress of LEP students to vocational ESOL and/or
vocational instructors (ex., skill area(s) the students may have trouble:

listening, speaking, reading, writing, problems with time allotted for practice
and raview in the classroom).

. ’serve as a model for student action in the following areas: appearance, attendance
and punctuality, atlitude, speech, knowledge, general conduct and self-dis: ..ine.

. work with the vocational insti.ctor io understand lesson plans, objectives,
teaching methodclogies, and various areas of the vocational curriculum to batter
provide needed support in the home language.

. assist in strangthening school and community relations by effectively
communicating with families cof LEP students in the home language.
o assist teachers in identitying and adapting vocational instructional matarials for
LEP studants.
I \;/' \fa



EFFECTIVE USE OF THE HOME LANGUAGE N VOCATIONAL INSTRUCTION
TEAM ORGANIZATION
The vocational teacher, vocational ESOL teacher and/or bilingual vocational teacher aide can

. provide coordinated and integrated instruction to enhance learning for adult LEP vocational
students. The following flow chart reflects examples of such coordinated offorts:

VESOL Teacher Bilingua! Vocational
Teache: Aide
< Supplemental VESOL Supplemental Vocational
h Instruction . Instructicn
& (vocational & culiural
(language emphasis) emphasis in home
ianguage)
} 4 '
o
Grammar Flashcards Definitions
Pronunciation ' Language Master Cards - Safety Information
Reading Transparencies Concepts -
Writing %—-—J Worksheets Directions/Procedures
Listening Comprehension Cassette Tapes Introductions
Conversation (diaiogues) Posters/charts Assessment
Cultural Information L Slides Cultural Information
155
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7. EVALUATING VOCATIONAL MATERIALS

VIICATIONAL MATERIALS EVALUATION CHECKLIST
Evaluate tha accessibility of vocational materials for LEP students by coriplating this
form. Circty your choica.

HARDLY SOMETIMES OFTEN CONSISTENTLY
DOES THE TEXT UTILIZE:

S atence 1. Short sentences? ] : 3 4
Structure 2. Limited number of multi-

clause sentences? 1 2 3 4

3. Simple Verb tenses? 1 2 3 4

Vocabulary 4. Commonly used
terminology? 1 2 3 : 4
S. Consistent use of

terminology? 1 2 3 4
6. Avoid slang/idio- ;? 1 2 3 4
7. Key terms defined? 1 2 3 4
Content/ 8. Logical order of
Organization presentation? 1 2 3 4
9. Examples and/or
applications of concepts? 1 2 3 4
10. Free of unnecessary
details? 1 2 3 4
11. Preview and reviews
sections? 1 2 3 4
12. Activities for
practice? 1 2 - 3 4
Physical 13. Informative
Appearance illustrations, charts,
, photos, etc.? 1 2 3 4
14. Headings/subheadings? 1 2 3 4
15. Highlighting? 1 2 3 4
18. Clearly readable print? 1 2 3 4
17. Enough open space on
the page? i 2 3 4
Bias 18. Multiethnic/multi-
cultural representation? 1 2 3 4
19, Free of cultural
~ stereotyping? 1 2 3 4
-~ 20. Muiticultural
earning activities? 1 2 3 4

,-
4

P
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EVALUATING THE READABILITY LEVELS OF
YOCATIONAL MATERIALS

THE CLOZE TECHNIQUE

The cloze technique was developed by John Bormuth and is described in the article "The Cloze
Readability Procedure® (Elementary English, April, 1968: 429-436). The rloze technique
serves as a quick method of estimating whether students can read the printed material to be
used in the vocational classroom. The cloze technique makes it much easier for you to make
reasonable estimates of readability levels of vocational instructional materials for LEP
students.

The Modified Technique:

Select a representative passage from the printed vocational material you wish to use. The
passage should be about 250 words in length.

1. Leave the first sentence of the selected passage as is.
2. Delete every seventh word in the remainder of the passage.
3. Place a blank line in the space where each word is deleted.
4, Have student read the passage and fill in the blanks.
5. It students can successfully fill in 60% of the blanks with approprlate words, it is

reasonable to assume that they understand what they ara reading.

CHILD CARE CLOZE TEST
SAMPLE
Most parents-to-be wonder whether they will be able to take good care of their child.
Considering all the different ideas about and parenting they have
probably heard, is no wonder. Even the most
mothers and fathers worry about doing right thing.
While they are waiting the baby to be born is good
time for expectant parents to more about children and parenting.
Books articles can provide current information. Family
and friends with children can offer — about what worked for them
and problems to watch out for.
A should discuss their ideas about parenting
with each other before the baby born. Of course, they cannot
plan they will do in every possible . And as they
become experienced at , some of their early ideas may
. But by agreeing ahead of time general philosophies of

raising children, they avoid conflict later on.
Much has written about the problems a new
can cause in a family with children. Howevsr, much depends on
the of the family - their attitudes and relationships.

who feel loved and accepted are less likely to react negatively to a new baby. But it is normal
for any young child to react with at least some feelings of jealousy or confusion.

Source: The Developing Child, Understanding Children and Paranting,
Glencoe Publishing Company, 1988,

190
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8. ADAPTING VOCATIONAL CONTENT MATERIALS
FOR ADULT LEP STUDENTS

TIPS FOR TEACHERS

One difficulty language minority students who are enrclled in vocational education
classes often exparience is a lack of accessibility to the texts, manuals and other
instructional materials provided in the classroom for learning the content. Vocational
teachers use specialized language that is not easily understood by others outside the field,
even by those whose home language s English. In sharp contrast, LEP students
frequently have not yet acquired complete fluency in basic survival vocabulary and
English language skills when they enroll in vocational trairing courses.

How can the knowledge and concepts taught in vocational or vocational ESOL classes be
modified or presented in different ways to successfully reach LEP students? First, the
selected portion of text must be evaluated. This may be done in a brief, but
comprehensive manner by checking the characteristics of the sentence structure,
vocabulary, content, organization, physical appearance and passible cultural bias in the
selected lesson. The checklist at the end of this section may be used as an affective tool
for text and content evaluation.

As a result of completing the text evaluation, modifications most needed will be
Identified. When choosing which adaptations to make, consider the levels of home
language literacy and English proficiency the students demonstrate. For lower level
and non-schooled students, translate key concepts, orally for non-schooled youth
and written for those with literacy skills in the home language. Surround the student
with "realia”, or as many of the actual objects that are discussed and included in the
vocational and/or ESOL legsons as possible. Ask for demonstration of competencies,
concepts and knowledge acquired when appropriate. Add visuals and illustrations to
estatiish meaning. Use multiple forms of media to present vocational information. Also
it is important to be alert to how questions are formed when addressing LEP students
with lower proficiency levels. Ask yes/no, either/cr, or wh- questions when possible.

For LEP students who are more proficient In English, make a outiine, write a
summary, use short, simple sentences and use simple, active verb forms as much as
possible. Delete unnecessary detail, simplify vocabulary and change narratives to lists.
LEP students who are at higher levels of English proficiency still greatly benefit and
learn more content when modification techniques especially appropriaie for lower level
students continue 1o be used.

By adapting and using modified vocational materials to meet both the employability and
language needs of LEP students, the vocational and/or vocational ESOL teacher will play

an integral part in assisting their students in successfully learning English and a
vocational skill,

|
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VOCATIONAL TEXT MODIFICATION TECHNIQUES CORRELATED
WITH LEVELS OF ENGLISH PROFICIENCY

FOR LOW LEVEL STUDENTS

. translate key concepts (oral and written)
. provide ‘"realia"

. ask for demonstration(s)

. add visuals and illustrations °

. use yes/no, either/or, and wh- questions (see Questioning
Techniques Chart)

. prescnt same information using muliiple media techniques
FOR INTERMEDIATE/HIGH LEVEL STUDENTS

. make an outline

. write a summary

. use short, simple sentences

. use simple verb constructions
. use active verb constructions
. simplify vocabulary

. change narratives to lists

. highlight important points

G2
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Questions are suggested for the vocational ESOL teacher to

questions focus upon i

™

EFFECTIVE VESOL INSTRUCTIONAL STRATEGIES

developing English language skills.

alicit res
teral, Interpretative and critical thinking le

QUESTIOMNING TECHNIQUES

ponses from the simplest to the more
vels ulilizing vocational content.

complex from LEP vocational students. The
This chart illust-ates the art of questinsning in

COMPREHENSION LEVEL
- } IYPE OF QUESTION . Literal _Interpretive Critical Thinking BESPONSE |
DIRECTIVE Point i0 the Point to where the Point to the tool Non-Verbal
micrometer. chuck Is turned. you think should
be used now.
YES-NO Are two drill Will Miguel use the Do you think dogs Yes-No
presses in steel hammer on the should touch chips?
the shop? lathe? ’
EITHER-OR Are the tap handles Do you turn the chuck Do you think Miguel One Word
' hand or measuring to the right or left? will discard (ool
tools? bits or chips?
WH. What Is deburring? When do you think a When do you think Phrase or
clamp Is used? the operating machines Sentence

are dangerous?

153
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ADAPTING VOCATIONAL CONTENT MATERIALS
SAMPLE MODIFICATIONS

ADD VISUALS AND ILLUSTRATIONS
Qriginal

The projecting part of the ear is known as the pinna, or the
auricle. :

or

MAKE AN OUTLINE
Quiginal

The rule for connecting a voltmeter. should always be followed
to avoid an incorrect reading of the meter: a voltmeter is
always connected in parallel, It is placed across a voltage
source or across a resistor,

Adapted

I, Connecting a voltmeter

Foliow the rule.

Avoid an incorrect reading of the meter.
Always connect in parallel.

Place across voltage source.

Or place across a resistor.

ooo0oop

165
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DEVELOP A VOCABULARY/DEFINITION/EXAMPLE LIST
Original

Aspirin is primarily a analgesic drug. An analgesic is a drug
that relieves pain without dulling consciousness. An an‘ibiotic
is an antibacterial substance that is produced by a living
organism and is administered to fight bacterial infections in
the body. Probably the best known of these drugs are the
penicillins and the mycins, which have proved to be more
effective than penicillins in many cases.

Adapted
Yocabulary Definition Example
1. analgesic relieves pain without aspirin
dulling consciousness
2. antibiotic 'fights bacterial infections penicillins,

mycins

CHANGE NARRATIVES TO LISTS
Original

Although the terms "growth" and "development” are often used
to mean the same thing, there is a-difference. Growth refers
to measurable change in size. Development refers to an
increase in physical, emotional, social or intellectual skills.
Growth and development are both rapid during the first year.

Adapted

1. "Growth" is measurable change in size.

2. "Growth" is rapid during the first year.

3 "Development” is increase in physical, emotional, social
or intellectual
skills.

4.  "Dgveiopment® is rapid during the first year.

1456
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USE SIMPLE AND ACTIVE VERB CONSTRUCTIONS
Original

If, however, the humidity is found to be low, a great deal of
evaporation js likely to occur accompanied by considerable
cooling, and the wet bulb will be considered depressed.

Adapted

If the humidity is low, evaporation occurs. Cooling also
occurs. The wet bulb is depressed.

SIMPLIFY VOCABULARY

Original Adapted
.. are referred to as ... are called
function work
adjust change

DELETE UNNECESSARY DETAILS
Qriginal
Our modern theory of atomic structure is based upon Dalton's

concepts, which have withstocd the test of time bacause they
have explained many observed phenomena in nature.

Adapted -

The theory of atomic structure is based on Dalton's concepts.




APPROPRIATE USE OF AUDIO-VISUALS
FOR VESOL INSTRUCTION

Audio-visuals traditionally used in academic classrooms are
especially effective in vocatiunal classrooms when used to present
content information in several different ways. The following audio-
visual materials and equipment can be used to reinforce new
language and address the various learning styles of LEP adult
students in vocational training programs.

USES FOR:
NEWSPRINT/POSTERS

Illustrations

Vocabulary lists (home language)
Forms

Procedures (home language)
Dialogues '

Safety information (home language)
Measurement charts

Nonhwm =

FLASHCARDS

lllustrations

Vocabulary items (tools/equipment, verbs)
Procedures (to place in logical order)
Safety information (home language) -
Questions and answers (for matching)
Dialogues (to place in logical order)
Labels

NoOoswN =

TRANSPARENCIES

Vocabulary items
Hlustrations
Procedures
Forms

PON

135
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LANGUAGE MASTER RECORDER

.

1. Vocabulary items

2 Illustrations

3. Questions and answers (for matching)

4 Dialogues ,

5 Procedures (to place in logical order)

CASSETTE RECOF.DEF!

1. Classroom lectures/explanations

2. Safety information (home language)

3.  Course introduction, goals and objectives (home language)

4. Vocabulary items (correlated with worksheets)

5. Procedures (home language)

6.  Cultural information - at work, during the job interview, in the
vocational classroom (home language)

SLIDES

f 1. Bingo

2. Concentration

3. Vocabulary items (home language)

4. lllustrations

5. Procedures

6. Safety information

CHALKBOARD

1. Display of charts/posters/illustrations
2. Vocabulary items (home language)
3. Simple exercise (logical order, matching)
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ADAPTING VOCATIONAL CONTENT MATERIALS
FOR LEARNERS OF ENGLISH

MODIFICATION CHECKLIST
Use the modification techniques below to make vocational texts and other instructional

materials more accessihle for leamers of English. Check each technique you are able to
use.

Translate key concepts into student's home language.

Make an outline.

Write a suramary.

Develop a vocabuiary/definition/example list.

—Add visuals and illustrations.

Provide "real’ * (real objects being discussed).

Develop questions approoriate o the English proficiency level of the students
(ask for demonstration, yes/no, either/or, wh- questions, how/why questions).

Use shont, simple sentences.

Use simple verb constructions.

Use active verb constructions.

—Add nouns where whey have been implieu or replaced with pronouns.

Simplify vocabulary.

Standardize vocabulary. -

Change slang and idioms to simpler language.

Change narratives to list forms.

Change order to be logical.

Delete unrecessary details.

——_.Add supplementary written exercises (matching, fill-in-blank).

e—__Present same information using multiple forms of media (Language Master,
computer, typewriter, cassette recorder, transparency, flashcards, index cards,
newsprint, chalkboard using colored chalk, film strips, slides, videos).

o
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9. ALTERNATIVE TESTING TECHNIQUES
USING VOCATIONAL CONTENT

Alternative testing techniques are important to use when assessing the vocational
knowledge and skills acquired by LEP vocational students. Formal assessment tests
often fall short of their intent. Content, item format and item bias can render such tests
inappropriate and even inaccurate for learners of English, especially those in vocational
training programs.

Informal assessment techniques, however, are designed to be easily incorporated
into classroom routines and learning activities that reflect the LEP student's
performance on particular skills or areas of interest. Informal assessment strategies
that are somewhat difficult to score and evaluate but actively involve the students are
called ynstructyred. Assessments which are planned by the teacher more specifically
are Stryctyred assessments. In this type, "right" and "wrong" answers are clearly
delineated. The folluwing testing techniques can be used to provide alternative and
ap%ropriate means of assessing the knowledge and vocational skills gained by LEP
students.

UNSTRUCTURED

Writing Samples

Homework

Logs or Journals

Games

Debates .
Discussion

Brainstorming

Story Re-Telling

Unstructured Oral Interviews
Observation

STRUCTURED

J Checklists

. Cloze Tests
Criterion-Referenced Tests
Rating Scales
Questionnaires

Structured Oral Interviews
Self-Evaluation Grids/Graphs
Dictation

& L ] L ] ® L ]
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TEACHER

10. DEVELOPING A VOCATIONAL ESOL LESSON

SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSOM PLAN

SAMPLE
LEVEL,

MESTERVYEAR

DATE

COMPETENCY Cablinetmaking

Understand and use the names of parts and basic procedures for a surfacer/planer

Cultural focus:

Procedure: o

TEXTMATERIALS:

Convey to students that tools/machinery
are vary powerful and can be dangerous.
Aiso emphasize that asking for clarification
is important, expected and encouraged.

Label, orally Identity, practice surfacer-
planer paris/procedures (worksheets,
demonstration, oral Identification).
Substitute learned procedures with new
terminology: practice (Vocabulary
Expansion Worksheet, demonstration).
Use new language skills in meaningful
communication for the Job (Conversatior
Praclice Worksheet).

«Surfacer/planer
*Teacher-made/textbook-adapted worksheets

«Cabinetmaking text

«Labels 1o place on actual machine parts

Structural Focus:  -adjective + noun (planer
parts)
scommands (procedures)
asks/rasponds to simple
wh-quastions (amployer/
employea dialogue)

EVALUATION: Students Identify surfacer-
planes parts and procedures
through oral-practice and
wrlting.

o
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CABINETMAKING
IDENTIFICATION OF PLANER (SURFACER) PARTS

LISTEN TO THE PARTS OF THE MACHINE AND REPEAT.

- -——— - ——— —————

FEED R0LL ADJUSTMENTS CHIF GUARD

__PRESSURE BAR ADJUSTIEN)

SAFETY PUSH SR 2o
BIITTON MAGNETIC
CONTROLS

DEPTH OF
GAGE —

TABLE 36D &
uPPER wmf

8D ROU

CUTTER HEAD ADJUSTMENT

MoToR LOWER WEDGE

FEED MOTOR .
HOUSING COVER HANDW:HEEL LOCK
VARIABLE $PEED .

EED ROLL CONTROL ELEVATING

HANDWHER

-y "
WRITE THE NAMES OF THE PARTS. y —T <l
k . K .
' e | s‘ a = o
LY d
. Ram ..1..' . Pt
A
! .'fé:;.,‘".'%:;:‘ «
B
a_ b. c
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“ABINETMAKING
I TIFICATION OF PLANER (SURFACER) PARTS

SPELLING/FILL IN THE BLANKS

Complete the spelling below:

1. c_ip g_ar_ 6. ho_s_ng c_v_r

2. ma_ne_ic _ont_ol 7. b_d

3. ha_dlo_ _ 8. fed r_l_ adj_s_men_s
4, p_es_ur_ _ ar 9. b_d r_ll ad_ustment
5. b_s_ 10. c¢ctte_ h__d m_t_r

Fill in the blanks with the correct word(s).
Choose from the list on the right.

1. roll adjustment adjustment

2. cutter motor bed

3. feed motor housing head

4, bed adjustment - lower

5. wedge roll

6. wedge upper

7.  depth of gage guard

8. chip cut

9. controls magnetic

10. pressdre bar cover
2.0



N CABINETMAKING
IDENTIFICATION OF PLANER (SURFACER) PARTS
AND PHOCEDURES

DIRECTIONS: Identify each picture on the left by reading the
procedure on the right.

Turn off the machine.

Adjust the feed.

R RS RECHY B, VA
o O BT b iy
. CPAS ol F‘:(fu_',,

TANERTL:

Adjust the cut.

Adjust the bec.

o 21 b
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{ CABINETMAKING
IDENTIFICATION OF PLANER (SURFACER) PARTS
AND PROCEDURES

VOCABULARY EXPANSION
Directions: Listen. Repeat. Respond appropriately to each new
procedure.
Adjust the depth of the cut.
Change
Switch

Push the button.
the off button.
the magnetic controls.
Turn off the
machine.

Raise the bed.
Lower
Adjust

Slow down the feed.

it down.

the feed down.
Speed up the feed.

it up.

the feed up.
Adjust .
Change

Turn the hand wheel up.
down.

Would you
Will

Can

Could

pa” B BELS BN |

Sure. Certainly. Of course. Right away.
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CABINETMAKING
IDENTIFICATION OF PLANER (SURFACER) PARTS
AND PROCEDURES

CONVERSATION PRACTICE
EMPLOYER (boss): Adjust the feed.
EMPLOYEE (worker): How?
EMPLOYER: Slow It down.
EMPLOYEE: Where?
EMPLOYER: Change the feed control.
EMPLOYEE: Slow or fast?
EMPLOYER: Slow.

QUESTIONS:
1. What is another word for adjust?

2. Coes the boss want the employee to slow the machine down?

3. How does the employee slow the machine down?

4. What is another word for boss? -

5. What is another word for amployee?

FILL IN THE BLANKS:
the feed.
it down.

the feed
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11. RESOURCE LIBRARY OF VOCATIONAL
MATERIALS FOR LEP STUDENTS

AUTO MECHANICS

Gaines, James R.

masters, transparencies). Samt Louis, Missouri: Milliken Publishing Co.,

1980.

Taylor, Ellen and Charles Stewart. Practicing Occupational Reading Skills--Automotive.

Random House, New York, 1982,

CARPENTRY

Educational Research Council of America. Carpenter, Real People At Work. St. Paul,
Minnesota: EMC Publishing, 1982. -
McConnell, Robert D. ing-- od. ust
S, jes). St. Louis, Missouri: Milliken

Publishing Co., 1976.

McConnell, Robert D. r
fransparencies). St. Louis, Mnssoui Milliken PL’ tishing Co., 1976.

Stewar, Charles and Ellen Taylor. Emmmwmmwmmm
982,

Random House, New York, 1

CLERICAL

Andujar, Maria D. and Jose L. Iglesias. Typing. Spanish Version. New York, New York:
Regents Publishing Company, Inc., 1977.

Caton, Joyce J. ' te
fransparencies). St. Louis. Missouri: Milliken Publishing Co., 1980.
Feuille-Le Chavallier, Carolyn. - § (Cassette).

Hayward, California: The Alemany Press, 1983.

Gill, Marilyn and R. Jack Hacikyan. ‘ s
Approach. New York, New York: Regents Publishing Company, Inc., 1980,

Meza, Barbara Steel de. Euﬁlﬂﬁiﬁiﬂll&L.Handb.mk._Snamsmﬁmm New York, NYP:

Regents Publishing Company, Inc, 1973.

Nieves, Enrique. ess sh . South
Western Publishing Company: Cincinnati, Ohio, 1982.
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Sheff, Donald A. Secretary English. New York, New York: Regents Publishing Company,
Inc., 1964.

CLOTHING PRODUCTION

Educational Research Council of America. Dressmaker, Real People At Work. Cleveland,
Ohio: Austin H. Kiplinger, 1974,

Richey, Jim. Clothing Language--A Survival Vocabulary. Hayward, California: James
Book Publishers, 1978.

COSVETOLOGY

Colletti, Anthony R. mnmm_@MJmﬂmm Broadway, New York:
Publicaciones Keystone, 1975.

Educational Research Council of America. Beautician, Real People At Work. Cleveland,
Ohio: Austin H. Kiplinger, 1974,

ELECTRICITY

Institute of Modern Languages, Inc. Basic Electricity. Silver Spring, Maryland:

Institute of Modern Languages, Inc., 1975.

ELECTRONICS

Stewart, Charles and Ellen Taylor. Practicing Occupational Reading Skills--Electronics.
Random House, New York, 1982,
FOOD PRODUCTION -

Educational Research Council of Arierica. Chef. Real People At Work. Cleveland, Ohio:
Austin H. Kiplinger, 1974.

Richey, Jim. Restaurant Lanquiage--A Survival Vocabulary. Hayward, California:
Janus Book Publishers, 1978.

Richey, Jim. Supermarket Lanquage--A_Survival Vocabulary. Hayward, California:
Janus Book Publishers, 1978.

Shenk, Carol. Measurements in Cooking. Phoenix, New York: Richards Publishing
Company, Inc., 1983,
HEALTH OCCUPATIONS

Hirschhorn, Howard H. Medical Guide (English-Spanish). New York, New York:
Regents Publi.hing Company, 1968.

Ay
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Richey, Jim. Madi:aLLamuaga_A_smMummla_m Hayward, California: Janus
Book

Publishers, 1980. '

Taylor, Ellen and Charles Stewart. mmmmmﬁmma“n
2

Random House, New York, 1982.

HOUSEKEERING

Educational Researci: Council of America., EWMHMMQ@LWAM
Cleveland, Ohio: Austin H. Kiplinger, 1974,

MACHINE TRADES

Alpers, Byron J. and Mitchell L. Afrow. mmaeadmn_awmmmm
Machines. Allyn and Bacon, Inc., 1978, '

Stewart, Charles and Taylor, Ellen, ﬂaﬂmummmmmmmwm
Shop. Random House, New Y rk, 1982.

(s
TOOLS
Ronan, William. me -=Usi Is
lransparencies). St. Louis, Missouri: Milliken Publishing Co., 1975,
Ronan, William. - ) a
lransparencies). St. Louis, Missouri: Milliken Publishing Co., 1975.
Ronan, William. e . [
lransparencies). St. Louis, Missouri: Milliken Publishing Co., 1975.
Wells, Russell D. . Is

jes). St. Louis, Missouri: Milliken
Publishing Co., 1975.

Wells, Russell D. WMMWMM
St. Louls, Missouri; Milliken Publishing Co., 1975.

Wells, Russell D.

%ﬂm—lmls—tdunucalm_mmmﬁmﬂ. St. Louis, Missouri:
Milliken Publishing Co., 1975,

Walls, Russell D.

Checking, Sawing Tools. St. Louls, Missouri: Milliken Publishing Co., 1975.

€. 1
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UPHOLSTERY

Educational Research Council of America. Eurniture Maker, Real People At Work.
Cleveland, Ohio: Austin H. Kiplinger, 1974.

WELDING
West, Linda L. Welding. Hayward, California: The Alemany Press, 1984.

CULTURE

Curt, Judith Nine. Non-Verbal Communication. Cambridge, Massachusetts: National
Assessment and Dissemination Center, 1976.

Cunt, Judith Nine. Ieacher Training Pack for a Course on Cultural Awareness.
Cambridgs, Massachusetts: National Assessment and Dissemination Center,

1976.

Davis, A. L. Culture, Class, and Language Variety. Urbana, lllinois: National Council of
Teachers of English, 1973.

Hall, Edward T. Ihe Silent Language. Garden City, New York: Anchor Books, 1973.

Saville-Troike, Muriel.
Engiewood Cliffs, New Jersey: Prentice-Hall, Inc., 1976.

Seelye, H. Ned. Ieaching Culture. Skokie, lllinois: National Textbook Company, 1981.

Snyder, Barbara. Cultural Encounters. Skokie, lllinois: National Textbook Company,
1979,

Spradley, James P. and Michael A. Rynkiewich. a-Re
Culture. Boston, Massachusetts: Little, Brown and Company, 1975.

DICTIONARIES

Dover Publications, Inc. A Phrase and Sentence Dictionary if Snoken English. New York,
New York, 1958.

Indiana University, Creole Institute. Haitian Creole--English-French Dictionary,
Volume 1. Bloomington, Indiana, 1981.

Indiana University, Creole Institute. Haitian Creole--English-Erench Dictionary,
Yolume |t. Bloomington, Indiana, 1981.
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Malgorn, Guy. Diccionarlo Tecnico Ingles/Espanol. Magaliones, 25, Madrid, Spain:

Paraninfo, S.A., 1977.
Oliver, Dennis A. Ihe_Sp.a[ung_ﬁmm_mﬁmm. Hialeah, Florida: Deicu !nternational
Publishing Co., 1980. '

EMPLOYABILITY SKILLS

Jew, Wing and Robert Tong. Job Interview Kit. Haywards, California: - Janus Book
Publishers, 1976,

Piltch, Benjamin. Application Forms. Phcenix, New York: Frank E. Richards
Publishing Co., 1972.

Quinn, Treva M. Weekly Time Cards. Johnstown, Pennsylvania: Mafex Associates, Inc.,
1969.

Richey, Jim. Job Application Language. Hayward, California: Janus Book Publishers,

1978.

Savage, K. Lynn, Mamie How, and Ellen Laishan Yeung. -
Glennview, lllinois: Scott Forseman and Company, 1982.

Schneider, Bernard. Getting And Holding A_Job. Phoenix, New York: Frank E. Richards
Publishing Co., 1966.

Walker, Bonnie L. and Jacqueline Madder. Career Awareness. Baltimore, Maryland:
Media Materials, Inc., 1978.
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A GUIDE TO TEACHING ESOL CITIZENSHIP,
KNOWLEDGE OF OUR COUNTRY, AND AMNESTY

INTRODUCTION

The reason for this section of the Guide is to help YOU, the
novice, as well as the experienced adult EScT, instructor,
understand: a) your students and the unique experiences they

At the end of this section You will find several references on
the topic of content-area language instruction, teaching
methodologies and techniques, social studies instruction and
adult ESOL. You will find sample lesson plans (see Attachment
A), a blank lesson plan sheet (see Attachment B) and student
competency check sheets (see Attachment C) for your use.

The key to successfully teaching ESOL is really based on knowing
who, what and how, while simultaneously recognizing that
everyday occurrences (a) among your students, (b) in your
classroom and (¢) the community around you, directly and
indirectly influence on what you are doing. Flexibility as well
as ongoing evaluation and assessment will go a long way in
assisting you to meet the goals and objectives set for both you -
and your students.

"Who are my students? What are their backgroundsg?" All
students with whom you will be working with have at least one
thing in common; that is, they were born outside the United
States. During your tenure in teaching adult EsoL you will

the countries around the world, from Afghanistan to Zimbabwe and
all the others in between. They will also, in all likelihood,
speak a language other than English as their native or first
language. 1In some cases You might even find yourself teaching

match or enhance their form of English with the form of English
spoken in the United States. Beyond these two facts,
similarities or commonalities shared by the group as a whole are
few. The level of educational experiences they bring to class
will range from having nc formal education to having post
graduate degrees. Their levels of language proficiency will
also be marked by contrast rather than homogeneity. By this we
mean one student may be able to speak everyday English with some
or even apparent ' :ent proficiency, pronunciation or accent
aside, while at t. . same time having little or no reading or
writing ability whatsoever. The opposite is also possible with
various combinations and degrees of pProficiency making up the
middle ranges of the continuum of proficiency.
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The placement aspects of the program shoul. mediate soimme of this
variation but, as with all teaching, you don't always get the
most homogeneous of groupings. This is where knowing your
students and their backgrounds becomes more significant.
Finally, they will come to you with varying experiences in the
areas of civics, government and the law.

This, as it relates to the area to be taught, is of critical
importance and relevance to you, the instructor. Therefore, it
behooves each of you to try to learn something about not only
who your students are, but also, where they come from and what
their political system is like in comparison to that of the
United States. This information will enable you to adapt your
teaching focus to the erperiences and understanding of your
students. It will also help to explain why they might react in
ways other than those you anticipate.

"what will I be teaching? 1Is it English or Citizenship? what
about history, government and the law? 1Isn't ESOL just the
teaching of English to Speakers of Other Languages?" As you are
now aware, the entire ESOL program is founded on a competency-
based curriculum and entails a checklist of competencies for
each instructional area to be taught with suggestions as to
which skills or modalities to be emphasized. These include a)
listening (L), b) speaking (S), c¢) reading (R), and/or d) writ-
ing (W). This section of the Guide is for the area entitled
Knowledge of Our Country, an area that includes citizenship,
history, government and the law. As to whether or not the area
in question is part of ESOL, it needs to be pointed out that
learning a language in isolation results in learning nothing
more than symbols and sounds, an exercise without focus.
Neither this nor any of the other ten areas that make up the
instructional areas centers on grammar or what some might
consider the traditional focus of ESOL. The emphasis is rather
on attaining the outlined competencies and developing as well as
enhancing the students ability to communicate through all of the
skills mentioned above. That is not to suggest that grammar has
no place in the program, rather that it is part of the whole and
not the whole itself. It is integrated in the subject matter as
part of the structural focus of the lesson as well as that of
the cultural focus.

"How do I teach ESOL Citizenship or the section of the
curriculum known as Knowledge of Our Country? Isn't it
something more suited to a teacher trained in methods of social
studies?" The substance of the remainder of this section of the
Gulde provides the answer to your first question. As to the
second question, the answer is, not really. 1It takes someone
who has an awareness of (a) good teaching techniques, (b)
methods of content-area language instruction, and (c) knowledge
of what to teach in tandem with to whom to teach. The first

.won't change much as you go along. As good teachers you do this

all the time, that is expanding your teaching technique
repertoire.
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The second we'll work cr, in this Guide and You'll be provided
with further resources to draw upon as you go along in your
teaching. As to the third, each time you get a new student you
will be assessing, observing and evaluating what they know,
don't know, need to know and on what you can build, Few, if
any, of your students will coue to you as examples of Rousseau';
classic "tabula rasa." They are not blank slates. Rather, they
are individuals who come to you with rich backgrounds and
experiences which you will utilize, and build and expand upon to
help them on their individual roads to bec.ming active members
of their new societies.

CO. ENT ESOL FOR CITIZENSHIP, KNOWLEDGE OF OUR COYNTRY AND
AMNLSTY

Population Background

The students who come to You are often newcomers to the United
States. They may have come to the United States as legal
immigrants under the Immigration and Nationality Act and its
amendments, as refugees or they may hold other recogrized
immigration status Such as asylees, public 1interest or
humanitarian parolees (under the Refugee Act of 1980 and its
amendments). Since 1959, nearly 900,000 Cuban refugees have
come into Florida with nearly 85% staying in the State. 1In 1980

month period as part of the Freedom Flotilla. During this same
period between 30,000 and 40,000 Haitians arrived and were given
recognized immigration status, Between 1975 and 1991 over
200,000 legal refugees have cc = to Florida from over 40
countries.

Other newcomers may be here as tourists, foreign students,
business persons, migrant workers, or Spouses, siblings or
children of all of the above. They may also be H-2A workers
(temporary agricultural workers brought in for specific periods
of time to work specific occupations for specific employers--
such as the sugar cane industry). Others may have been here for
many years but for a variety of reasons they have maintained a
relative i~ " tion that has kept them apart from the mainstream
community . .ut surrounds them.

criteria set forth in the Immigration Refo % and Control Act of
1986 (IRCA) havc been granted amnesty for having entered or
remained in the United States illegally. IRCA brought sweeping
changes tu the entire employment landscape of this countrv and
to the area of immigration. It was discussed, debatad and
modified in Congress for nearly a decade (1979-1986). Its
ultimate passage brought forth changes that have had an impact
on every single one of us, not least of all the foreign born
individuals who benefitted from some of its provisions.
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As a result of IRCA each American, or, for that matter anyone
seeking employment in this country must complete the Immigration
Natvralization Service (INS) form I-9 whenever they are hired in
a new job. It requires each of us to prove we have the legal
right to work in this country. For American citi.ens, this
means showihg our social security card, passport, birth
certificate or other lsgally sanctioned identification document.
The foreign born must have an INS issued Employment
Authorization Document (EAD), either a valid I-688A, I-688B or
another INS approved document such as an I-94 with work
authorization stamped on it.

AMNESTY/LEGALIZATION

Foreigners living in the United States who were able to adjust
their residency status and were given "amnesty" or allowed t.o go
through the "legalization" process because of IRCA fell in‘ . two
categories. In Florida, a total of 161,589 applicants (US
Department of Health and Human Services, March 29, 1990) fell
into these categories. Nationally the number came to nearly 3
million. California, Texas, New York, Florida, Illinois,
Arizona, New Jersey, Washington, New Mexico and Oregon account
for 91.9 percent of all Eligible Legzlized Aliens (ELAs)
applicants in the United States.

Categorics ?

The amnesty/legalization categories were: (a) individuals who
were in the United States illegally prior to January 1, 1982 and
met other criteria for admissibility as immigrants (aka: Pre-
82s, 245As or ELAs) or (b) individuals who were employed in
special agricultural work for specified periods of time prior to
1987, and who consequently qualified for legal adjustment of
their residency status (aka: SAWs or 210s). A third group was
authorized by the law but never processed. These were the
replenishment agricultural workers (aka: RAWS or 210As). To
date, there has been no need determined for RAWS and none have
been processed. As a resuit these individuals only retain
their receipt of registration (the INS postcard form I-803) and
as such have none of the rights of ELAs and SAwWs.

Both of the first two categories of individuals have been
required to go through several stagss prior to attaining
permanent resident alien status which is signified by the
acquisition of the INS issued "Green Card"--a plastic coated
picture ID card which isn't really green anymore but is either
white with faint blue wavy stripes ur the rnewer version which
have faint rose wavy stripes. Both the blue and rose versions
carry the INS document form number I~-551. Earlier versions of
the card were in fact typified by hues of green with wavy
stripes and carried the INS document form number I-151.
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Processes for Residency
The processes differed somewhat for the two groups, but both
processeés were to have ultimately led to acquisition of the

" "Green Card". The Pre-82s were able to apply to adjust their

status to lawful temporary resident within a Year of May 5,
1987. They had to apply to adjust from temporary status to
lawful permanent status during the 12 months following
completion of 18 months of temporary residence. Because »f
problems in processing applicitions, delays in adjudicatinn of
applicants and irregular approval issuance dates noted on the
applicants' INS documentation, INS found itself in the position
of having to issue additional regulations. These regulations
extended the period during which the applicant could apply for -
permanent residency status beginning at the time the status was
granted and not when he/she applied for legalization. When the
Pre -82s apply for permanent residency they must prove English
language and US cCivics competency comparable to the current
naturalization requirements. This competency may bc proven
through an 1INS interview, an INS standardized tesiu or a
Certificate of Satisfactory pursuit issued by a recognized and
INS approved education program. At the end of the initial
application period, May 4, 1988, 49,440 individuals or 30% of
Florida's total IRCA population applied for the first phase of
legalization. )

The SAWS were illegal alien agricultural workers who had done
at least 90 man-days of qualifying agricultural work between May
1, 1985 and May 1, 1986. They were given from June 1, 1987 to
November 30, 1988 to apply for initial status adjustment. Their
required period of adjustment was shorter than that of Pre-82s
and had no la~guage or civics competency requirement to meet to
qualify for permanent residency. Rather, permanent residency
was to be automatically granted to those applying on either
December 1, 1989 or December 1, 1990. The difference in the
dates revolved on the period of work they used to qualify for
inclusion in the application process. The earlier date was for
Group I SAWs who worked 90 man-days during three consecutive
yYears ending with May 1, 1986, while the later date was for
Group 1I SAWs who had to have worked 90 days in the year ending
on May 1, 1986. At the end of the period of initial saw
application, 112,149 individuals or 70% of the state's total
IRCA population had applied.

The individuals who qualified under IRCA were collectively
called Eligible Legalized Aliens or ELAs. They had to apply for
their IRCA status and provide adequate documentation to support
their claims.. INS gave each applicant a receipt for their
application with an Alien Registration number that began with
the letter "A" and was followed by an 9 million series number.
This number was to stay with them throughout the entire
adjustment process. Following this, INS was to have interviewed
each individual in a timely fashion and to then have issued them
a time limited plastic coated picture and fingerprint bearing
INS document card, the first of two prior to qualifying for the
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issuance of their permaneint resident: alien card. This first
card or the I-688A gave them Employment Authorization, thus
allowing them to legally work in the United States. After INS
completed their review of each applicants documentation, a
process initially thought to take no more than 6 months during
wihich time the applicants were in "pending" status, they were to
be granted Temporary Resident Status and issued another INS card
similar to the first, differing only in title and INS form
number, in this instance I-688, or be denied status at which
point they would once again revert to illegal status and become
deportable.

ELAs must apply for permanent residence status. If they do not
their residency status will revert to that of illegal alien and
they will once again become deportable. For SAWs it is less
complicated in that they are automatically granted the status on
the dates referenced earlier as long as their initial legaliza-
tion applications aren't denied by the INS. Furthermore, the
INS sent them notices to get their "Green Cards". For Pre-82s
it requires the full application p.ocess and INS has been less
successful at reaching them. Once both groups are permanent
residents, after five years, they have the right to apply for
naturalization which if given makes them citizens and accords
them all the rights of persons born in the United States. One
exception is that they cannot run for i.esident.

Regardiess of IRCA requirements, both legalized groups need to
learn the language as well as the facts and practices that will
enable them to become effective, active members of their
immediate vommunity as well as citizens of the U.S.A. It goes
without saying that the same holds true for all foreigners who
now make their home in the United States. They may be Mexirzan
farm migrants, Haitian refugees, Soviet emigres, Vietnamese
Amerasians, former political detainees, Nicaraguans, Cubans,
Rumanians, Libyans, Ethiopians, Italians, French, Burundi or
individuals from any country around the world. They may be
farmers, fishermen, housewives, Aoctors, statesmen and women,
lawyers or tribal shamans. The list is as long as the potential
number of students you will serve. Regardless of where they
come from or who they are, without these areas of competency and
the relevant information needed, these individuals are destined
to remain on the periphery of their community and of society as
a whole, unable to actively participate in the very fabric of
their adopted nountry.

Content ESOL Instruction for Citizenship, Knowledge of Our
Country and Amnesty

The subject matter to be taught should be of relevance and
importance to your students. Both you and your students must be
active participants in the process, focusing on their abilities,
experiences and needs relative to this area. The goal must be
to have them comprehend the relevance of the subject as well as
to understand the facts that encompass the area.
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For lower level students, language instruction emphasis is on
using everyday situations that necessitate basic survival
listening, speaking and recognition skills (e.qg. recognizing the
American flag, naming the current president). The higher level
students are given language instruction that focuses on U.S.
history, government and the law (e.g. understands the way a bill
becomes a law, understands and discusses major concepts of U.S,
history through the present). The Palm Beach Adult ESOL,

The methods and techniques a teacher can employ are numerous.
The checklist for each competency provides a listing of
suggestions one can utilize in the <¢lassroom to facilitate the
mastery of language through the content area of civies. The
reference portion of this section provides o:iher sources for
further reading. Use of these methods is dictated by such
factors as how much language your students Possess as well as
what it is you intend to teach. The Language Experience
Approach, Total Physical Response, Shared Reading, Sustained
Silent Reading, Manipulation/Operation, Drama/Role Play, as well
as Discussion/Interview, Cloze usage, Journal production and
Singing are but a fey of the methods and techniques one may
employ.

Content ESOL instruction requires the integration of language
development skills with instruction in the content or subject
area (ESL/Civics Integration, 1990). One avenue is to use the
Sequence of competencies as they are 1listed. Another is to
choose key competencies and then prioritize them from either the
teachers viewpoint or better yet the students collective
viewpoint. A third avenue is to use it merely as a point of
reference and modify it according to ‘the students' assessed or
identified needs. In the instructional area known 48 Knwiledge
of your country, the content area is citizenship, vu.s. history,
government and the law, and of course, amnesty. The ESOL
pProgram assesses students' needs, determines on what to base
instruction utilizing the competencies and the student
assessment, and evaluates on both a formative and summative
basis whether or not the student has Successfu.ly mastered the

To successfully teach concepts and skills in a language other
than one's native language depends on (English as a Second

Language, 1990):

1) the levels of comprehensible language teachers provide
in learning situations that are geared to foster an
atmosphere of minimal or low-anxiety

and
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2)

the student's level of literacy and knowledge.

An important point that needs to be noted is that adult ESOL
teachers should strive to:

1)

2)

3)

and

4)

adjust the content to parallel the students' background
in the content area,

adjust the language employed to that of a native to
nonnative level,

adopt a sequence that follows the listening, speaking,
reading and writing order, thus helping students
cognitively process the information,

evaluate the student's understanding of the material or
competencies studied by interacting with, asking
questions of and speaking with the student.

Content-Area Language Learning Techniques

Adapting one's speech does not mean merely slowing down one's
rate of speech, or worse, raising one's wvoice (English as a
Second Language, 1990). Rather, it entails utilizing several

proven techniques, such as:

1)

2)

3)

4)

5)

repeating and paraphrasing as well as finding synonyms
for key words or phrases,

utilizing careful pronunciation as well as slowing
down one's speech speed,

assessing students' oral/aural literacy or proficiency
levels and accordingly adjusting one's vo-labulary, use
of idiomatic expressions and sentence structure--this
does not mean talking down to students, instead it
means saying it in different ways appropriate to the
comprehension and developmental levels of the

students,

using realia, visual aids, pantomime and body
language,

employing intonational variations appropriate to
sentence content--try to avoid speaking in a monotone
or sing song fashion: Students can often comprehend a
sentences meaning by way of intonation and recognition
of parts of the sentence,

2t
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6) using concrete examples, ones they can relate to as
well as explarations that use different words or
phrases,

and

7) being flexible and tenacious--keep trying to get the
message across by being ready to try different means.

A content-area language lesson has within it a large number of
new vocabulary items, content and/or structures. Examples of .
each of these for the area of Knowledge of Our Country can be
found in the prescribed texts utilized by the Palm Beach Adult
ESOL Program as well as in other subject specific adult ESOL
materials. Examples of specific vocabulary under this area
include but are obviously not l;mited to such things as:

l) "u.s. flag 22) amendments

2) stars and strip=s 23) taxation without

3) President and Vice-President representation

4) Washington, DC : 24) Tallahassee,Florida
5) White House 25) adjudication

6) Statute of Liberty 26) devortation

7) nation 27) detention

8) state 28) state & federal laws
9) governor 29) county(ies)

10) national anthem 30) citizen

11) veto 31) permanent resident
12) secession . 32) United Nations

13) amnesty 33) sheriff

14) naturalization 34) state trooper

15) Congress 35) national guard

16) Supreme Court 36) police

17) misdemeanor and felony 37) security guard

18) Declaration of Independence 38) registration

19) immigration “39) Georgje Washingvon
20) discrimination 40) penalties and fines
21) inalienable rights 41) visa

Because there will always be new vocabulary, content and/or
structures, instructors need to employ a variety of techniques
to convey the 1lessons' intent and meaning. As mentioned
earlier, the key to success revolves around comprehensible
English input, a concept that is not too difficult to
comprehend. If you understand or can grasp what you hear from
clues around you, then you will be in a better position to
comprehend what is meant and thereby be able to speak, read and
ultimately write what you want. Conversely, the more foreign,
abstract or unknown the content is with minimal clues or
knowledge from which to draw on, the more difficult and anxiety
producing the task of comprehension becomes. This is where
knowledge about your students' 1literacy on the subject or
content~ area as well as their language proficiency is crucial.
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Under the rubric or title of social studies which includes but
is not limited to the areas of citizenship, amnesty, government,
history and the law, most students have an awareness of their
native countries' history, government and social system. This
awareness enables instructors to use their experiences to
parallel or make comparisons to those of the United States.

At the most fundamental level (Hartoonian, 1990), students need
to be able to conceptualize the people, setting, story or
context of the subject. This requires that students be able to
develop a story, definition, model, picture or description of
the concept, one that identifies it or separates it from other
areas of study. Some of the questions that may be asked include
but are nc” limited to: "Wwhat is going op?", "How have things
changed?", or perhaps "How are things different?".

Comprehension centers on the degree to which students possess
or understand basic factual material on such things as social
and historical movements. These form the foundation on which to
relate new concepts. Content-area language instruction in the
area primary to this section of the Guide fosters the goals of
being able to comprehend, think and decide. The instructor
needs to work to assist students to extract as close an
approximation of the message or facts presented via Speech or
graphic representation as possible. Achieving the desired
degree of comnunication is the objective.

Strategies for teaching content-area language learning

One aspect of the process of comprehension is the extent to
which students' prior knowledge base can be linked to the new
subject matter. Ausubel (1960) coined the term "advance
organizers" to reference existing Xknowledge structures that
students possess. These "advance organizers" or prior knowledge
are on what the new concepts or facts are tied so that
comprehension is enhanced. Utilizing these "advance organizers"
is a proven method to both learn and retain. These can
encompass the use of simple verbal instructions, realia, charts,
pictures, documents or other such tools.

Consider, if you will, the use of a mobile to describe the three
branches of government. The mobile is made up of mock-ups of
first the constitution, then a map of the United States or the
State of Florida to which three structures or persons are
attached by string. Appropriate words are written under each.
The constitution piece can include a variety of people
superimposed on a piece of parchment with the worls "We the
People" written on it; the capital of either map may be
identified by a star and the name of the place; the structure
representing the President or Governor is denoted and the word
written is "executive". The structure or figure of the courts
is shown and the word written is "judicial". The structure or
symbol for the legislature is shown and the word written is
"legislative".
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The balance between therm comes from constructing equally
weighted mock-ups and connecting them to each other as well as
to the map with equal lengths of string. The students will thus
understand the "advance organizer" concept of balance. To this,

flexibility when needed.

At lower levels, citizenship concepts can revolve around learn-
ing to recognize and respond to such questions as "Who is __2v,
"What is your name?", "Where do you live/did you live?", or
"Why are you here?". Responses can be used to structure
consonant recognition and production, introducing and using
words that start with specific consonants.

At intermediate levels tne Wh- questions may be used in tandem
with vocabulary, concepts and constructions dealing with
conflict, election, national monuments, or with spatial
descriptors such as near, far, above, below, etc. Matrices can
be used to get the lesson content and vocabulary across. A
matrix that has States, counties, cities or regions in one
column, yes, no and who in the following three and the
questions, "Do you 1live in ?", "Have you 1lived
in ?", "Do you know anyone in ? superimposed above
the matrix may be used to get the concept of place of residence
as . well as the language forms across to students. The
instructor uses drills to prepare for the activity which is an
information gap completion task. The drills can revolve around
maps of the localities in question, pointing to them and saying
their names. The students repeat the name and consequently work
on listening as well as pronunciation. Resnonses eliciting yes
and no, wh- question answers as well as use of prepositions can
be drilled using the aforementioned map (ESL Teacher Institute,
Burlingame, CA: Content ESL for Amnesty: U.S. Government and

History, 1989). -

What is learned (content) and how it is learned (process) work
together to shape the students' pPerception and help prepare them
for the mainstream world around them (Auerbach, 1990). 1t is
important to note tiat classroom social relations are really a
microcosm of social relations beyond the classroom. Individual

teacher .o recognize and realize their collective goals. Since
citizenship and effective participation in the mainstream are

the classroom, students can be guided through prescribed roles,
such as advocate, judge, executive, legislator, citizen, etc.
Role playing will assist the students to understand the concepts
at hand.
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Sample Activity Lists

Teachers may use a rande of activities tc promote the learning
of both the content-area as well as the language (Auerbach,
1990; Brant, 1986). The list is nearly endless, limited only by
ones imagination and willingness to seek out different ones.
Some of these activities include:

1)

2)

3)

4)

5)

using photography to

a) set the tone

b) serve as a catalyst

c) elicit a reaction

d) identify codes

e) frame teacher/student dictation

f) create a product for
(1) an exhibit
(2) a story board
(3) a portfolio
(4) a sliae show
(5) a radio show

writing journals

a) as a group

b) as individualc

c) as a class

d) as a representative of a group

using autobiographical information

a) for a story

b) for a discussion

c) for a tape recording
d) for a video recording
c) for an oral history

field trips to

a) see government in action

b) locate free services

c) practice language skills appropriate to
content-area

d) test one's limits

e) answer students' questions

f) request a service

build your own case

a) role play
b) practice in summary
c) paraphrase

225
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6)

7)

8)

9)

10)

d) draw conclusions
e) evaluate success

develop short factual reading pieces tied to
competencies to

a) be listened to

b) relay information

c) discuss

d) center your lesson around

e) develop dioramas or mobiles from

f) compare native country practices to

create a Constitution to

a) solicit input

b) govern/manage from

c) engender a sense of empowerment

d) compare it to the nations and state's version

using realia (in this case money) to

a) associate currency with presideants
b) identify important presidents

verbal or nonverbal f£ilm use to

a) allow student to focus on the message
b) develop dialogue

c¢) provide a common topic

d) develop different endings

follow specific oral or written directions to

a) prerare a meal

b) build a product

c) find a treasure

d) understand a process

e) complete a task

2.4
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FINAL REMARKS

Teaching ESOL through the content-area of social studies, or
more specifically that of civics, entails understanding the past
experiences of the students as well as foreseeing their needs in
the present and future as members of their new country. They
need to learn that common words such as fair, free and run can
and often do assume different meanings when referenced in this
very specific content-area. There are cases in wnhich concepts
can not be easily referenced by one means. These require multi-
sensory and multi-media approaches--approaches that necessitate
the active and full participation of each student. Civics and
citizenship prepare students to become responsible citizens as
well as offer them insights into the physical, political and
social characteristics of their new country. It also helps them
become more effective parents. Survival skills and language
learned prepare adult ESOL parents to address the needs and
rights of their families.

According to Brinton, Snow and Wesche (1989, pp. 30-1), content-
area or theme-based language instruction is an appropriate
context for an adult ESOL class because: a) students benefit
from the coherence provided by the presentation of the different
5kills within one connecting topical context, b) there is a need
to design courses which will kindle or motivate a diverse
student population and finally, c) provides students with access
in the English language to issues and past as well as current
events that should be immediately relevant to, and thus usable
in their lives in the United States.

Finally, the ESOL content-area class in civics/citizenship,
history and government seeks to provide the means for the
development of critical concepts. These concepts are important
to everyone in this country as they are the backbone of our
society. For over a century, adult education and especially
ESOL have long been perceived as a means of promoting the
principle of assimilation to the American way of 1life, .
principle founded on an understanding of the rights and
responsibilities of citizenship. :

VIiii-
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lesson ad. .2d from (ESL/Civics Integration, 1990)

SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSON PLAN

TEACHER LEVEL I MESTER/YEAR
DATE ' CLASS #
L S
COMPETENCY# 3.2 Identifics Florida on a map of the U.S.
Cultural focus: ' Structural focus:
1. To understand geograrhic conc2pts in relation to self. verb"to be" and juestions with
2. To corresgond these with those used crior to coming to U.S. "Where" and "What"
5 Prerejuisites
- Procedure:
" 1. Review of name, address, and telephone number ~Say, read and write
® 2. Introduct conc2pt of city, state and country by using map numb2rs and l2tters of
‘and modeling question and response. (vary nap-wall mags 81ix11 size) the alphabzt,
3. Use basic vocabulary and examples of prescnt and rast -State and spell one's
places of student residenca : first and last names,

4, Comprehension checks using Wh-juestions and Street name.
5. Short dialogua, followed by chaindrill of r2sronscs batween students

Reading/writing, tzacher says each (city, state, country) and ~Formulate "what" questions

writes on board and onto a form out{ine.on board with the varb "to be."
. 7. Model matching exercise on hoard: Florida Country
' Wast Palm Bzact/ State
Unitad States 4 City

8. Additional practice, teacher prepared handouts reinforcing state/city indepzndently

V INIRHOVLIV

and as TEXT/MATERIALS prart of a form EVALUATION
Amnesty: A Real-Life Arcroach {Book .I) demonstration
local newspapers . oral presentation 235
National Geographic, Florida Trends 30

form completion

Aruitoxt provided by Eic:

Q ‘ -
ARJ(jgfz* U.S. Atlas, Road Map, Registration Forms



SCHOOL BOARD OF PALM BEACH COUNTY
DEZARTMENT O7F ADULT AND COMMUNITY EDUCATION

ZSOL LESSON PLAN

TEACHER LEVEL I MESTER/YEAR
DATE ' CLASS # |
COMPETENCY# __ 1 3 ___Understands history and traditions of American Holidays.
Cultural focus: | Structural focus:
1. To understand the impact and purpose of U.S. Holidays. Simple present tense verbs
2. Compare if possible to a similar holiday in their "What do you do on...?"
< country. . "We sing sonps..."
= Procedure: ".¢ cook iurkey..." etc.
-4
)
o 1. Introduce holiday by showing pictures on realia.
" 2. Show calendar and month holiday is in.
3. Use basic vocabulary to explain the history of the holiday.,
4. Use pictures to describe how the U.S. celebrates this holiday. (Ex. parades, legal day off, etc.)
5. Focuu In on a limited list of vocabulary to teach regarding the holiday.
6. Follow-up with an activity or game to reinforce what was tauvght.

(Ex. sing songs, play word or picture games, hovc a small party, etc.)

TEXT/MATERIALS EVALUATION

Textbooks featuring Amexrican Holidays Word/picture matching
Newspapers and Magazine pictures , Yes/No juestions
Holiday Realia or decorations

- 237
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TEACHER LEVEL 11
DATE

SCHOOL BOARD OF PALM EEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL Li'SSON PLAN

MESTER/YEAR

CLASS #

COMPETENCY # 3.1 & 3.2

Describes Civil War and identifies its major leaders,

Cultural focus:

Structurul focus:
1"

. Pa: t tense verbs - "Thay fought.."
"He helped..."

1. To understand a social/political conflict Liat
influenced U.S. History and its society,
Procedure: :
+ 1. Discuss the concept of a "Civil War" and ask for examples of
Civil Wars in other nations.
2. Give the dates and locations of the U.S. Civil War.
3. Explain briefiy and using approprinte level 3 vocabulary what
lead to the Civil War.
4. Explain the role of the two major leaders (Granz-North and Lee-South).
5. Show photos or film strips of the Civil War.
6. Describe finel results and lead into competency 3.3 - Describing
the role of Abraham Lincoln.
TEXT/MATERIALS EVALUATION

Amnesty/History Books for Level 3

e \

A True/False quiz

Magazines ! A multiple choice quiz

National Geographic A North/South class

Film stips . A > ' debate with students
L) 5 assigned roles,

V INIWHOVILV

oo

~

-t

- -
~ -



N .
(lesson auapted from ESL/Civics Integre “ion, 1490)

SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION

ESOL LESSON PLAN

TEACHER LEVEL 111 MESTER/YEAR
DATE CLASS #
COMPETENCY # 3.3 Tdentifies Abraham Lincoln incldding his presidency and accomplishmants

Cultural focus:

1. To recognize the historical importance of
individuals in Amer‘can history,

Proczdure:
ll

12-1I1IA

Ask "Who is this?
What do we know about him?"

Show penny or five dollar bill,
Why is he famous?

Structural focus:
Past tense, vocabulary development with opposites

Prerequisitas

Able to read WH juestions
Direction words - north, soquth, east, wast

2. Distribute copies of piece on Lincoln.
(Look at the U.S. Bk 1, p. 42)

3. Silent read‘ng, question on title, solicit questions.

4. Individu¢  y or in dyads answer questions,

5. Present answers/Go over answers/clarify vocabulary
as needed.

6. Use U.S. map, find own state and North/South demarcation
line, and which side own state fought on.

7. Ask if have acquaintances in other states, locate stales,

decide if N/S.
Reinforce vocabular

8.
Tgﬂr/ﬂ*ﬁ{'filgai nstorm

y and opposites (see Attachment 1).

P S

on questions on Lincoln for amnesty/citizenship test

EVALUATION

100 Questions for Amnesty
U.S. map with states outlined '
Look at-the U.S.,

240

Book 1, (1989) Contemporary Books, Inc. pp. 41-44

Small group interaction
- soeech (Formal)

cloze activity

reading discussion

11
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SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ESOL LESSON PLAN
TEACHER LEVEL MESTER/YEAR
DATE CLASS #
COMPETENCY#

Cultural focus:

Procedure:

TEXT/MATZRIALS

Structural focus:

EVALUATION

v

¢,
L RV
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DEPARTMENT
Raglieh for Spesakers of Other

SCNOOL BOARD OF PALN BEACHN COUNTY

OF ADULT AND COMMUNITY RDUCATION

BS0L LITERACY COMPETENCIRS

(RS0L) Curriculium

LY 8rL 0-11
KK BECIRRING DATE
T FEACHER FRORGTTON BATE
*egKRILL
EKILIS® 1.0 PRRSOMAL SKILLS ACHIEYRD
LS 1.4 States vocebulery for rame J—
{Rames firet, middis snd lest)
L " 1.2 srinte full name legibly —
LS 1.3 Stetes addresss number snd street —
Le 1.4 8tetes full sddress: ausber, —_—
street, city, stete snd sip code
X 1.3 Pprinte full oddress —
LS . 1.6 ::::o: o::hphom number including —
L W 1.7 WNrites own tol;phono nunber —
including eres code
L8R ; 1.0 EKnows numbers 1 - 100 ! —
L ¥ 1.9 writes sociel security number . —_—
LS 1.10 Recognises °*A* number (whers spplicable) —_—
LS W 1.11 1dentifies end writes date of birth —
LR 1.12 Recognises bagic shapes —_
L8R 1.13 Recognises basic colors —_—
LR 1.14 ::c:::é::: :;;:‘:: right progression —_
L ¥ 1.13 Correctly holds writing utensil _—
L RW 1.16 Treces shapase, letters, end numbere —
LORW 1,17 Knows nusbers 101-1000 (numericel velues) —
R W 1.18 printe letters of alphebet within context

Q

¢ LeListening, S=Speaking, ReReading,
*¢Liet the code(s) which best define the sanner In which the student
demofistreted okill echievement,

of vocebulary {manuececipt)
Welriting

244

Uss the Pelm Besch Coda 1iet.

PEEELEr e oo

ESOL Literacy
Pege 2

SKILL3® 2.0
Len 2.1
LS 2.2
LB R 2.3
LS8R 1.4
LSRR 2.3
L8R 2.¢
LB R 1S J
Le 2.0
L8R 2.9
Ls .10
Ls .11

3.0
L3R 3.1
LSR 3.2
Lsn 3.)
Ls 3.4
Ls 3.3

COMNMMITE BXILLA
tdentifies titise for use with names

Damonstretes sbility to perform verious
types of informal greetings

Rnows end cen identify importent
smergency vocebulery (911, fire,
sccident, zescus, ambulence, stc.)
Recognises governmentel otoncloo ond
offices (post office, police stetion,
INS, HNRS, IRS, stc.)

1dencifies basic survivel signe (enter,
exit, etop, ceution, men, ledies, stc.)

Znowe directions (loltlrlzht. streight
.MM" “h‘.d' in front oL, .tc.’

Understends stampe (firet cless,
sirmatl, postcerd, oversess, stc.)

Undesstends currency demonisetions snd
chenge

Recognizes parte of en sddrese on en
snvelope

Posssssss vocebulery for seeking
simple directions

Understends basic legel rights (Mirends)
FNOWLEDCE OF OUR COUNTRY

Identifies the U.8. on & world map
Identifies rlorida on & map of the 0.8.
Recognises the U.8. fleg

Names the colore of the U.8. fleg

Names the current president of the U.S.

oo
o
|

s4SKILL
ACMIEYED

DAR
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ESOL Literecy
Page )

mILrge 3.0
Le 3.6
LeR 3.9

.0
LOR 4.1
LeRr 4.2
Lesa 4.3
LeR e
Len 4.8
L8N ¢.6
TIE

.0
Ls 5.1
Len 3.2
LER 3.

6.0
Lsm .1
LYR 6.2
LSR 6.3
LR 6.4
L RW €8
Lsn 6.6

Knowe the name of the current governor of
Ploride

Identifles the capital of the U.8.
and its locition on & map

FNOWLRDCE C# OUR RNVIROWMRNT

Tells time on en analog clock

Namse t! » days of the week

Names the monthe of the year
Underatendy the use of s calendar
Understands the concept >t tenperature

Underatands the concep: of ilnear
Seasurensnt (inches, feet, yarda and wiles)

Identifiee different typee of onimals
NUTRITION SKILLS

Recognises baeic toods

States the cost of food Ltems
Understands foud expiration detes
SROMPING BRILLL !
Recognises types of stores

Identitiee clothing items

Underatands concepts of American clothing
and shoe gluee

Recognises departmente in s store

Recognises symbole relating to money
(doller eign, cent sign and decimal polint)

Underata.de differencee among cesh,
check and credit payments

sesRILL

Lrrrrrr

L1

|

|

E250L Literacy
Page ¢

AKILLA® 6.9
"8 R 6.7
LS 6.0
SR 6.9
7.0

LeRW 17,1

LORW 7.2
Leaw 72,3

L8R 7.4
Le 7.9

0.0
LBRN .1
LE6R 0.2
LOR e.]
Ls 0.4
LS 6.3
LeR 0.6

SOBRILL
(Cowr‘D)
Understandc concept of state sales tan
Recognizee taxable end non tanxable items
Identifies ‘amount due* on bill
BOUSING SKILLS

Identifies types of housing (apartments,
duplexes, houses, mchile homea, etc.)

Determines cash amount for payment of bille

Demonstrates ability tc ourchasa a moinsy
order

Understends meens of locating atfordable
housing by using available resources
(advertisemente, real estate agencies,
agency referrals, etc.)

Can rrovldo simple enplanation when
seeking asaistance for repaire {leaking
faucet, broken toilet, otc.)

ERALYN SRILLS
Identifies principal body parte

Recognises basic vocebulery relating to
i11nese/accidente (aches, paine, cute, burne, etc.)

Recognises basic vocabulary relating
to heaith peresonnel (doctor, nuree,
techniclian, pediatriclen, etc.)

Provides simpls enplanation of s medical
problem

e

Necognises procedures for making a —
sedical appointment et

8, doctor‘s oftfice

b. clinice

c. hospitale

Understands the importance of
sedical asppointmenta

247
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BSOL Litearacy
Fige 8
ERILIE® 0.0
LS 8.?
2.0
LS 9.1
Le 9.2
Le 9.3
LBR 9.4
LOR 9.9
<L B b 9.6
f
-q
TLs 9.7
X)
N
LBRW 9.0
LS .9
L RW 9,10
Rw 9,11
Q

segRILL
ACHIEYROD
(Cowe°D)
Underatande orel directions for teking — ———
maedicetion
DOLOTABILITY SKILLS
Demonstratea procedures for greeting — cvm—

co-workere and eupervisore

Underatande proceduree for appiying
for a jodb

Identifies entry level job positions
in e variety of buainese/industries

Underetands the importance of safety
rules at work .

Understands the Amportance of safety
clothing at work (sprons, gloves, goggles,

hard hate, ear plugs, etc.)

Demonstrates ability to ask for help on
the job

Demonstrates abllity to ask for
claritication of oral instructions

ldentifies besic tools and equipment
rssociuced with the tollowing:

‘-.
b.

Understands concapt of benefita at work
(l1ite and health

carpentry (humser, aaw, svrewdriver, pliers, etc.)
houashold maintenance (vacuum cleansr, mop, broowm,
dust pan, iron, ironing board, dishvasher, wvashing
msachine, dryer, etc.)

agricultural vocabulary (shovel, hos, pitch fork, lawn
®ower, tractor, eprayers, forkiife, etc.)

factory voc.bo‘.ry ( es appiiceble)

nsurance, retirement,

vacation, emergency leave, etc.)

Completes a basic job application form

Complatas (with assistance) a eimpiified
reaune

in

=ouo page) which cen be carried
8 vallet

245

#8508 Literacy
Page §
AKILLIE® 10.0
LBRN 10.1
Le 10.2
Le 10.3
Le 20.4
LS 10.9
Ls 10.6
11.0
L8R 11.1
L8 11,2
LBR 11.9
L e 11.4
LS 11.9

BEST COPY AVAILABLE

*e8KRILL
ACHMIRYER

TRANSPORTAYION AND TRAVEL SKILLS
ldentities banic traftic algne I

stop, yleld, school, epeed limits
5.:1:6.¢ oto:) ! !

Understands the bssic legal regquirements —
for driving ia this etate

Understands the types of velid driver’e —
licenses within the etate

Understands the correct procedure to —_—
follow when etopped by a police ofticer
Undeorstands the rrocoduro for payment —
of traffic citation or court appearance

Understands basic types of auto insurance —
legally required within the state

PARENTING BRILLS

Understends basic vocabulary relating —_
to pazents and children

(wother, father, daughter(s) and son(s)

Urderstands mandatory school-age attendance _ _
and concept of free public education

Recognisee procedures for onrolllnr s child _
in school (registration, fmmunisetlion,
physical, birth certiticate, etc.)

Necognises importance of a child's regulsr
sttendance at school

Demonstrates hnowledge of ch.ld abuse and —
legel consegquences of abuse

244
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BOARD OF PALM BRACH COUNTY
DIVISION OF P STRUCTION
DEPARTMENT OF ADULT ANDL COMMUNITY EDUCATION
ENGLISN FOR SFEARERS OF OTNAR LANGUAORS {RBOL)

STUIRNT SKILL ACNIEVEMENT CODE L1ST

Listening shi}ig

CH < Chechliist

DZM -~ Demonstration

DIALG - Dialogue

GH - Oama

MO - nanlpul.tlonIOpgcntlon .
PUZ - Puzile

S & T -.Show and Tell

TPR - Total Physical Respones
OTH - Other

Speaking Skj)le |
CBA - Cosmunity Besed Activities .
VIALG ~ Dlalogue

1 - Interview

HDO « Mini-Drams

OF - (Short) Oral Presentation

L - Playe

RP - Role Play

3Gt - Smali Oroup Interaction

5P - (Formal) Speech

SIC ~ Student Initiated Convarsstion

TOC ~ Teschar Directed Convereation

QTH - Other

Resding Skille

LEA - Langusge Experlence Approach
HATC - Hatching Activities

NC - multiple Cholce

OBR - Oral Book Report

RCH - Reading Checkliet

ROI3 « Reading Diecuesion

RON - Reading Oame

SIR - 3tudent Initiated Reading
SUM - Susmary

SURV - Survey

WHL -~ Whole Languags Actlvity
OTH - Other

Weiting skille

CLZ - Cloze Activicy

CMP - Composition

CW - Crastlve Wiiting

DIC - Dictation

COP ~ Copying

FC - rorm Completion

LM - Letter Writing

¥ - procesa Wiiting

AW - Report Writing

SDMD - Student Developed Mini-Drams
SDAP - Student Developed Role-Play
5J ~ Student Journal

TRC - Trecing

WDIALG - Written Diaslogue

WSUN - Nritten Summary

o™ - Other

&S
w1l
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SCHOUL, BOARD OF PALMN BEACH COWSTY
DIVISION OF INSTRUCTION
DRPARTHENT OF ADULT AND COMMUNITY BOUCATION
Baglish for Speakers of Other Languages (RGOL) Lavel 1
Survival/Coping Curriculum Page 2 coSKILL
‘ F88D Level I Competencies 1LYED
l MELY SPL X-XI ACHILVE
I SKILLE® 2.0 (CONT*D)
— RANE EESTITNG CATS LERAW 2.4 u;ologporntor sssistance for long distance ___
. (0, 00)
! . TEACEER FROROTION —— DATH LEAW 2.9 H-“ local telephone information eystem _—
! (411)
eeSkill
ACRIEYED DATE LOERW 2.6 uUnderstands ditferences between 1 (800) —-
AKILLE® 1.0 PERSOMAL SRILLS and 1 - (900) auxbers (usea, cost)
RW¥ 1,1 wWrites full neame legibly —_— LB R 2.7 locatea governmental and community —_—

agencies and businesses in local aress
(school, hospitel, poat office, police
atation, fire station, churches,
clinics, etc.)

RW 1.2 writes full address legibly
LSRR 1.3 Identifies family members

LS 1.4 Deacribes self and othars (rhyllcnl — LBR 2.0 Differentistes among business, personal —
characteristics and persona traita) *junk mail*
:5 LERW 1.8 ror:ulnt:l a'ohott term educational and — 3.0 ENONLEDGE OF OUR COUMTRY
work goa )
- LEW 3.1 Recognises basic citisenship vocabularys
I LSRW 1,6 Relates basic personsl data — a. president b. congreas
N (dete of birth, age, sex, race, education €. cabinet d. auj ceme court
~ level, country of origin, etc.) o. lav f. rights
?. constitution h. citisenship
R¥ 1.7 writes number 1-1000 ’n sanuscript + reaponsibility (civic)

AW 1.0 wcites letters of the alphabet within :

—_— LS 3.2 Recites the °*Pledge of Alleglance- —
context of vocabulary words
LS 3.3 Understands the concapt of democracy —
RW¥ 1.9 Addresses an envelope

Le 3.4 QRecognises °"The Star Spangled Banner” —
2.0 COMMMITY SKIL\S as the national anthem .

L RW 2,1 Identifies basic directions (north, south,

J— R LS 3.3 Understands the history and traditiona —
' east and west). For example, using msp skille of Asericsn Holidays (Thankegiving,
President‘s Day, Memorial Day, etc.)
LBRW 2.2 asks for and understands simple oral —_—
directions LBAN 3.6 Completes a simpie registration form —

LS8R 2.3 Demonstrates ability to use a telephone
(public, touch tone, rotary)

¢ LeListening, S=gpeaking, ReRsading, WeWriting

¢‘List the code(s) which best define the manner in which the atudent
demonatratad skill achievemsnt. Use the Pelm Beach Code list.

1
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Level 1
Pags 3

L RW
L RW
LS8R

L8

5K

L%

L8

LAR

L8R
LESR
L8R

4.0
4.1
4.2
CI |

4.9

4.7

4.t

Zh‘)
3.4

5.2
3.3
s“

RMOMWLZOZ:, OF OQUR 8XvinCviayye

Wziiam the days Of %)+ ek

drites 3ha montha 2 the yesoxr

' in time

{weosi:- ze8 basls vocebulery zeletad ro
et iier

3. 0U080NS {kuwssi., AutuRn. windew, sprisg)
b. storm €. 4o

d. hurricene . L A FRREY ! A
f. diattning v, thwerdas
k. bhal, 1. swus
g. cloudy k., €
. Ay w. Lot/ old/verm/cool
n., carnsy O, mMird
p. tid. G 33 LIqQuiTe

F. st7 4 wetch L BLokE waEBLAY

Ynder.canae proceda ¢ fax prupscing for
& 8korm

Undarstends evacuat isn proceduras in cave
of n:tuaral dicauts e

Understonds luced procedures for waste/
troah rikeyussd

Yudwr.canda nguleations concerning iitiex
dnwavdalng ©hiney

LUTRITION 4% iess

tdeniitles and uass standsrd cookling
WOABU LEMInRLE

Resds & alople rostsusant wenu
Ozdesn o mosl from a manu

Puwuriet.ruces the cvae of simple reclipes

1
I

oo
>

4*SKILL
ACHIEVED

n—

[ 1]

avel 1
rage 4

LBR

6.0
6.1
6.2
6.3

6.4

7.0

7.1

7.2
7.3

7.4

8.6
8.1
6.2

' 3‘3

4.4

(CONT’D)

Recognises putrition vocsbulery incluvding:
a, vitemine minersls

c. protein d. cerbtohydrates
e, fats f. celories

g. cholesterol h. sugsr

L. sassonings 3. condiments

S8HOPPING BKILLS
Writes s check end monay order
fompsres prices

Explsine d4'ferences smong kinds
of stores

Uses shopping terms (such ss sale,
merked-down, reduced, snacial)

HOUSING SKILLS

Uses terms releted to renting

or buying a residence (lease, purchsss,
down peyment, f(irst snd last, etc.)
fonds & utility compsnyhbill

ldentifiss snd enplsine common household
problems and solutions

Aska tor sssistence in the repair of
huusshold problams

KIALTH SKILLS
Completes simplified patient history form

Resds s tharmomster
(Understends normal/high tesp.)

Understends procedures for filling o
prescription

Rasds end understands directions for
medicestion (external/intecnasl)

235

¢4SKILL
ACHIEYED

QO INIWHOVILILY
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lavel 1
Page 5

8

LS

LBRW
LS
LSnRw

LEANW

L8R

LS

LS8N

LS

LB R

LB

LERYW

LS

’.0
9.1
9.2
9.y

9.4
’ﬁs

Level 1
Page 6
seSKILL
ACHIEYED DATE
(Cowr'D) SKILLS®
Undarstands importance of medical —_ —— LeanR
instructions (bedrest, drink fluids,
avoid dairy products, don’t mix with alcohol, etc.)
Understands an& discusses dangers of — —_ Ls
substance abuse (alcohol, drug, etc. )
SNPLOYABILITY SKILLS LeR
Understands job titles — —_—
Demonstrates how to phone in sick _— —_—
Co LSRW
Understands work schedules, time — —
clocks and time sheets (including punctuality)
Identifies payc’ ck iuformation - LEBR
(grosa/nat pay, .eductions, etc.)
Understands emergsncy asefety procadures —_—
{Eire, accident, etc.) L8
Demonatrates sule procedure for l1ifeing —_
objects L8
Understands concept of W-4/W-2 forms and | ——
incoms taxes
‘ Les
Recelves ard delivers simple orsl . —_— —
messages
LS

Undarstands concept of job reviaws and
evaluations and their fmportance to
Promotions and/or retention

Demonstrates an awareness of enployes
Assistance programs for substance abuae
(drug testing as an employment qualification)
TRANSPORTATION AMD TRAVEL SKILLS

Identifies basic vocabulary relating to
automobile (parts)

Understends need for proper maintenance
of an automobile (turn signals, l1ights,
brakes, scheduled maintenance, etc.)

250 BEST COPY AVAILABLE

10.0
10.)

11.3

(Cowr’D)

ldentifies and can use forme of public
transportation (bus, tri-rall, _
rallroad, etc.)

Understands consequences of driving under
the influence of alcohol, medications or
i11e3al substances

identifies locations and txpol of driving
classes or gchools (community schools,
vocational, and private)

Discusses defensive driving techniques
PARENTING SKILLS

Recognizes importance of communicating with
child’as school (meetings conferences with
teacher, parent nights etc.)

Recognizes and responds to critical
wedical situations involving child

Recognises importance of adequate sup..-
vision of children (toddlers, pre-achool,
schoo’-age, tesnage-latchkey)

Demonstrates support of child’s acadesic
efforte in school

Demonstrates support of child's
extyacurricular activities at echool

*eSKILL
ACHIEVED

"o
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JCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ENGLISH FOR SPEAKERS OF OTHER LANGUAGES (RS50L)

STUDENT SRILL ACHIEVEMENT CODE L1ST

Listening shi}ly

CH - Checklist

DEM. - Demonstration

DIALG - Dialogue

GH -~ Game

MO - Manlpulation/Operation
PUZ - puzzle

S4T - Show and Tell

TFR - Total Physical Reaponse
OTH - Other

Speaking Skills

CBA - Community Based Actititles
DIALG - Dlalogue

1N - Interview

MD - Aini-Drams

or

(Short) Oral Presentation

PL - Plays

RP - Role Play

5GI ~ Small Group Interaction

SP - (rormal) Speech

SIC - Student Initiated Convetrsatlion
TOC -~ Teacher Directed Convermsation
o -.Oihcr

2%

Reading 8ki)le

LEA - Language Experieance Approach
MATC - matching Activities

MC - Multiple Cholce

OBR - Oral Book Report

RCH - Reading Checklist

RDXS = Reading Discussion

RGM - Reading Game

SIR - Student Initlated Reading
5UM - Summary

SURV - Survey

WAL - whole Language Activity
OTH - Other

Nritine °-111s

CLZ - Cloze Activity

CHP - Composition

CW - Creative Writing

DIC - Dictatlion

COP -~ Copyling

FC - Form Completion

LW - Letter Writing

PW - process writing

RW - Report Writing

SDMD - student Developed Minl-Drama
SDRP - Student Developed Role-Play
§8J - student Journal

TRC -~ Tracing

WDIALO - Written Dialogue

WSUM -« Written Susmary

OTH =« Other

oY
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/&.
&CNOOL BOARD OF PALM BEACH COUNYY Level 11
DIVISION OF IRSTRUCTION Page 2
DEPARTMENT OF ADULT AND COMNUNITY RDUCATION segSKILL
Snglish for Speakers of Other ages (REOL) SKILIg® 2.0 (CONFP°D) ACHIEVED
Survival/Coping Curriculua
FBSD level 11 Competencies LB RW 2.5 Differentiates among air mail, certified -
MELT 3PL 1XI-IIX and registered mail
— LS RW¥ 2.6 Demonstrates the ability to send a —
e BEGINNTNG DATE certified registered letter
T DRTE . tat
——— A FROOETOR SRTE LS8RW 2.7 Cospletes chenge of addrees form (postal) —
CoERILL 3.0 KNOWLEDGE OF OUR COUNTAY
[ L Vi7Rd 3.0 PFERSOMAL SKILLS ACHIEVED RATE ' LB RY 3.1 Reads and recites the Pledie of Allegisnce —_—
LSAW 1.1 1ldentifies familiar relationships —— —— LBRW 3.2 Identifies ) major branches of U.S. .
. t
L8 RW 1.2 Describes basic physical types and — — Governmen
characteristics LER 3.3 Demonstrates knowledge of requirements for ___
U.8. Citizenship
LS 1.3 nRelates languape background information — —_—
LSRW 1.4 Provides personal identification L LERW .4 Understands the esrly colonial history —_
« information LBRN 3.5 xnows the 1) original colonles —
2 LSRW 1.5 Indentifics marital status _— —_— LS 3.6 Discusses the concept of freedom
3 —_—
L, LSRW 1.6 rills out a simple form —_— — (governsent, religlous, personal)
- LSRW 1.7 Knows basic facts concerning the —_—
2.0 COMMUNITY SKILLS | Revolutionary war including
LS8 RW 2.1 Understands banking procedures (checking, —_— —_ dates, causes and results
savingse) .
| ’
LSRW 3.2 Understands purpose and use of safety - Lsaw 38 {:’3::: 50:‘0:::9:.!.0:::::1;:::;: ngonandor —
deposit boxes the first president
LS AW 2.3 understande personsl luans (including — — ,
the concapt of interest rates) LB RW 3.9 understands the Deciaration of Independence
. LBRW 2,10 Identifies Thomes Jefferson ss thu author
LS W 2.4 Demonstrates tha ab.iity to mail packajes — —_— —_—
at tha post office (including how to insure! ::‘:2.?2:::3:::“" of Indegendence and
¢ L=Listeaing, S=Speaking, R=Reading, We=Writing
S¢List the code(s) which best define the manmer in which the student
demonstrated skill achievement. Usa the Palm Beach ode list.
. »
: 261
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Lavel 11 Lavel 11
Page 3 , Page 4 seSKILL
SA1LAN: 3.0 (COWP'D DATE ACHIEYED
¢ ’ SKILLE§® 5.0 (cCowr‘D)
LSRN .11 identifies major signers of the —
the ooclorltlgn of gndopondonco LERW 5.4 Discusses mesl hebits (those of the United
Stetes end home country)
LS RW 3.12 Undexstends the Bil] of Rights and the
Constitution of the United Stetes L8 3.3 Givos Llnstructions for e cooking —
. process which vill aid nutrition
4.0 ENONLEDGZ OF OUR ENVIRONMENT
6.0 SHOPPING gKILLS
LBRARY 4.1 Describes genersl environmsntal terms
(coests, mountsins, pleins, etc.) L8 W 6.1 Inquires sbout end trsnsects refunds —
L8R 4.2 Comperes eres in which student lives to LSRM 6.2 Interprets clothing cere lsblus _—
8 foxmer environmsent
. L8RW 6.) Understards credit cerd procedures —
LS® 4.3 Resde s simple westher map -
LS5RW 6.4 Regueste end (impletes e loan application -
LSRN 4.4 Reports westher conditions besed on e TV ——
or redio forecest 7.0 HOUSING SKILLS
LSRW 4.5 Recognizes bodies of water (ocesns, L8 7.1 Requests intormation sbout avelleble —
rivers, lekes, etc.) community secvices relative to housing
ereas
LERY 4.6 Describas sh environrents) problem snd
solutlon (pellution, oil spills, etc.) LER 7.2 Uses the newspeper to locue housing —
information
5.0 NUTRITION BKILLS ,
LEBRW 7.) Makee orsl and written housing egreements —
LERW 5.1 Reads grocery eds
. 0.0 HEALTH SKILLS
LERW 5.2 ODessonstretes the uss of food coupons
L7 RN 0.1 Recognises major orgsns of tha body .
LSRN 5.3 Describes the use of cooking utensils and thelir functions

O INIWHOVILY



Level II :;"01‘"
age
Page 3 cegXILL ¢ **SKILL
: ' ACHIEVED ACUIEYER DA
SKILLSe 8.0 (COWY'D) SKILLE* 9.0 (CONT’'D)
LS 8.2 Descrlbes physical allmenta to medical —_— — LB8RW 95.1]1 5eta & ahort term smployment goal —_— —
peraannel (up to one year)
LS RW 8.3 identifies common dissases 1In the U.8. — —— 10.0 TRAMSPORTATION AMD TRAVEL BKILLS
{cancer, heart condition, atroke, pneumonia,
diabetes, AIDS, etc.) L8R 10.1 Role playe aelf-aocrvice gaa atation — ———
procedurea
LERW 8.4 Identifies aress of medical specisliss:lon ___ —_—
LS 10.2 Undexatanda the purposo c¢f travel agencies __ _ o
L8 8.3 1Inquirea about the health of an individual — —
LSA 10.3 Interprete a basic road map —— —
R W 8.6 Completes a personal medical hiatory form —_—
' L8 10.4 piacusses vacetion options including travel ___ —_—
9.0 EMFLOTMENY
L8 10.5 Diacusses beachea, parks and racreational — —
L8 9.1 Role planys & job interview —— — Areas
LERW 9.2 Deacribes environmental working conditions — —_— LERW 10.6 Plans a car trip — —
[
i LSRW 9.1 pevelopa (or updates) aimplified reaume — 11.0 PARENTING SKILLS
' {one page)
' LS 11.1 Demonatrates ablility to diacuas child’s I —
» LS RW 9.4 Ildentifies and completes Social Security —_— health (including preventative acasures)

' card application

! LBRW 11.2 Recogniaes importance of good nutrition
LS 9.5 Appliea co-rany policlea and procedures U — for proper growth development of child
regarding ilinesses and leaves of abaence

L& 11.3 Recogniaes importance of promoting education ___ —
LS 9.6 Describes work abilities and reisted skilia _ —_— through involvement with child in complating
homework
LS 9.7 Expresses dissatisfaction at work in a -
conatructive manner L6 11.4 Recognizes importarce of active involvement ___ ——
in child’'a after-achool activities
LS 9.8 Expresasa dutios and responsibilities at —_— —— (including afrer-achool child cers)
the workplace
LS 11.5 Recognizes importance of readin] in child‘a ___ —_—
LS 9.9 Demonstrates an uaderstanding of tha — e acadenic development
*Amarican work sthic*
LS 9.10 Understanda general procedures for job —
advancementa or promotion
3
0 B
&0 E
. | H
(9]
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JCHOOL BOARD OF PALMN BEACH COuNTY
DIVISION OF INSTRUCTION

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
ENGLIEH FOR SPEARERS OF OTHER LANGUAOES (R50L)

' 'STUDENT SRILL ACHIEVEMENT CODS LIST

Listoning Skille

CH - Checklliat

DEM - Demonatration

DIALG - Dlalogue

GH - Game )
MO - Manipulation/Operation
PUZ - Puzzle

SLT - Show and Tell

TPR -~ Total Physical Responae
OTH ~ Other

Speaking Skills 1

CBA - Comwunity Based Activities
DIALG - Dialogue
1IN - Interview

MD - Minl-Drams

,LOP - (Short) Oral Presentation

PL - P.ays

RP - Role Play

SGI - Small Group Interaction

SP ~ {(Yormal) Speech

S1C - Student Initlated Conversation
TOC ~ Taachar Directed Conversation

ATH - Other

.

ERIC 266

IToxt Provided by ERI

Reading Skills

LEA - Language Experience Approach
HATC - Matching Activities

MC - multiple cholce

OBR - Oral Mook QNaport .
RCH - Reading Checkliet

RDIS - Reading Discussion

RGM -~ Reading Game

SIR - Student Initiatad Reading
SUM - Summary

SURV - Survey

WHL - Whole Language Actlivity

OTH - Other

-

Weiting 8kill
CLZ - Cloze Activity

CHP - Compoaition

CW - Creative wWriting

DIC - Dictation

COP - Copying

¥C - Porm Completion

LW - Letter Writing

PH « Procese writing

AW ~ Report writing

SDMD - Student Developed Mini-Drama
SDRP - Student Developed Role-Play
5J - Student Journsl

TRC - Tracing

WDIALG - written Dialogue

WSUM - Mritten Summary

oo
-~
o o
~J

Ofw « Other .
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’ SCHOOL BOARD OF PALM BEACH COUWTY Lovel fir
DIVIBION OF XNSTRUCTION ge
nu;ag.n OF ADULY oA:w COMIUNITY EDUCATION eeSKILL
ENGLISN PON SPEAKERS OF OTHER LAWGUAGES (BSOL) ACHIZVED DATI
SURVIVAL/COPING CURRICULUM SX1LLEe 2.0 (Cowr’'D)

PRSD level IIXI Competencies
MELT SPL IXI-IV L

LERW 2.4 Completes community information on ® chart _ —_—
(agencies and sexvicee)
” BECINNING DATE LBRW 2.5 Reads a telephone bill —_
NW 2.6 Reads simple newspapecra articles —_— —
=T TRACHER DATE
ER ¥ TOoN . DATE RW 2.7 vNrites simple letter to the editor of a — —_—
. ¢*48KILL nRevepaper
BKILLS* 1.0 PRRSONA! SKILLS ACHIEVED DATR 3.0 EKNONLEDGE OF OUR COUNTRY
LERW 1.1 Describes a planned vacation (trip — LSRYW 3.1 pescribes the Civil War including —_—
itinery) I dates, causes, and results.
"W 1.2 vrites slsple description of selt/others _— LSRW 3.2 Identifies major leaders of the
R¥ 1.3 wurites preferences for activities - Civil War
sad/oxr items -
" LSRN 3.3 Ildentifies Abraham Lincoln imcluding —_ —
3 RW 1.4 Demonstrates ablility to classity — his prasidency and accompl ishmenta
- information into logical categories I (Gettysburg Address, Emancipatlon
i Proclasmation)
LS 1.5 Identifies means of self-education
: (reading newspapers, magazines, books, - — LS8RW 3.4 Recognizes national monumsents (The — —

Lincoln Memorial, The Washington

1 rsona ter It .
pe computsrs, radlo, TV, etc.) 1 Nonusent, etc.)

LS 1.6 Discusses TV, movies, and/or tueater

2.0 CcommumITY
L8AW 3.6 Understends the requirements for the —

LBRW 2.1 Locstes significant places on a city map 8:.:::.=::t::d vice-presidency of the
- 2
RW¥W 2.2 Uses a telephone directory t
lntor-.ttonp rectory to locate - I LesawN 3.7 2ndor:to:2. the following: ——
. election
b. vote (voter, voting)

: c. poll
d. precinct
e. Campaign
* L=Listening, S=Speaking, ReReading, WeWriting f. elacted officisl
¢* List the code(s) which best define the manner im which the studant g. popular vote
dawonstrated skill achievesent. Use the Palm Beach Code list. h. electoral college

i. term of office
J. cabinet (Including individual mesbers:
Secretary of Defense, Treasury, State Attorney

General, etc.)
[
2R
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§ RN 2.3 Identifies locations by address —_— —_—

_— — LEBRW 3.5 Recognises the White Houce — —



o o b b D

LS

Ry
Ny

‘.o
‘.l

4.2

4.3

s.n
3.1

8.2
5.3
5.4
3.4
4.6
el

‘ll

6.2
6.3

KNOWLEDGE OF OU¥% $4VIRONMENT

Usse vocebu' ary roucerning environmant
(climate, turps-ature, stmosphera, etc.)

Deacrides pov.intiel solutions to

environmenic' problems

Underatar.it ~hext and graphs relating to
che envi):o nent

NUTRIPIOY ALILLS

Compaidr ¢nd contresste mthnic and
Amertryy foode

C1dan L l4ies foods that exo putritious

La: rprete menue for nutrition and coest
748 food in a cestaurant

wuggeats what or where to eat

Diacusses values of speclelized dlete
SHOPPING SKIILS

ldontltloo. daacribes, end catagorizes
{furnitare, household, clothing,
sppliances, etc.)

Uses the newapspor to locete merchandise

Demonstrates the ability to purchass
ftems from a catalogue.

Nakea suggestions about cthe purchase
of items

¢ISKILL
ACHIEYED

LEVBL III
Page 4

7.0
7.1
7.2
73

7.4
7.3
e.0
8.1
8.2

6.)
9.0
9.1
9.2
9.

9.4

9.5
9.6

HOUSING BKILLS
Understands household dut ises
Discusses cleaning equipment/producte

Requesta/reststes instructions for
household repaire

Resds clesning product labels

Deacribea methods of moving housshold goode
HRALTH BKILLS

Complates sccident report forme

Understends medical procedures for major
emergencies

Underetande health insurance options
BHPLOYABILITY SKILLS

Usea a varlety of resources to locate jobs
Completes s job application

Describea level of training/education
needed for various jobas

Compares job taske
Undexrstande e pertformance review

fiets long-tLerm goals tor employment

*4SKILL
ACH1EYED

DATE

S INIWHOVIIY



Level} 111
Page

*oSKILL
SK1LLSe 10.0 TRANSPORTATION AND TRAVEL SKILLS

LSRN 10,1 Deacribea varioua forms of
tranaportation and enpresaesa preference

LS8R
LER

10.5 Requeate information about airline travel

10.) Comparea alr faree
LSRN 10.4 Belects and aLcangea for an airline flight
LS 10.5 Underatanda frequent flyer progr-.a
LSRY 10.6 Reads bua/train schedules
11.0 PARENTING SKILLS
LSKRW 11.1 Demonatrates the abllity to discusa
conaequencea of aubatance abuae with child
(at appropriate level for age of child)
LSRN 11.2 underatanda benefits of preaenting a

poaitive role model for children through
eatablishment of educational goala

ey AAALL

LBRW 11.) Recognizea the importance of providing
accurate information to middle and high
achool age children about the conseguences'
of teenage pregnancy

LSRN 11.4 Demonatrates the ability to reapond to )
child‘as educational needa through
initlatlon of contact with teacher,
counaelor, principal, etc...

S A 11.5 Demonatratea the importance of literacy
by reading at howme

J INIWHOYLLY
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SCHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTHMENT GFf ADULT AND COMMUNITY RDUCATION
ENOLISN FOR SIRARERS OF OTHER LANGURTGES (ESOL)

STUDENT AKILL ACHIBVA ENT CODE LIST

stening Skijlle

_CH - Chackllet

DEM - Demonetration

DIALG - Dialogua

GM -~ Game

M0 - Manipulatisn/Opareilon

PUZ - Puzrle

54T - Show and 7Tell

TPR - Total Phyeical Reeponese

OTH - Other ’

Speaking Skills

CBA ~ Community Baeed Activitiee
DIALG - Dlalogue

1IN - Interview

MO - Minl-Deama

OP - {Short) Oral Praeentation
PL - Plays

RP - Role Play

S0l - Small) Oroup Interaction
SP ~ {Pormal) Speech

. 51C - Student Initiated Convereation

T ~ Teacher Directsd Conversation
TH - Other

OO
~1
-

Reauling Skille

LEA - Language Experiance Approach
MATC - Matching Ackivitiea

MC - Multiple Cholce

0B8R - Oral Book Report

RCH - Reading Checkliet ¢

RfD1S - Reading DLlecvesion

RGM - Reeding Oame

SIR - Student Initieted Reading
SUM - Summary

SURV -~ Survey

WHL - Whole Language activity

OTH - Other
Mriting Bkille

CLZ ~ Cloze Activity

CHe -~ Composition

CW - Creative Writing

DIC - Dictation

coP - Copying

¥C - Form Completion

M - Letter Writing

PV « Procees Writing

R¥ - Report Writing

SDOMO - Student peveloped Miui-Drama
SDAP - Student Developed Role-Play
SJ ~« Student Journal

TRC ~ Tracling

WDIAIG - written Dialogue

WSUM - drhcten Summary

OTH - Other 23

~J
N2

O INIFWHOVIIY
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lavel 1V
SCROOL BOARD OF PALM LEACH COUNTY Pege 2
DIVISION OF INSTRUCTION *eSKILL
DEPARTMENT OF ADULY AMD COMNUWITY BDUCATION ACHIZYED  DAT
EMGLISE POR SPRAKERS OF OTUER LANGUAGES (RFOU' SE1518% 3.0 ENONLEDGE OF OUR COUNTRY
SURVIVAL/COPING CURRICULUM
PESD Level IV Competencies LEBRNW 3.1 Locates information about educationsl — —_—
MELT SPL IV sexvices for self snd/or family
R¥ 3.2 cCompletes # Hous Langusge Buivey form — —
WNANE PEGIMIING DATE and/or sample censua form
. LERW 3.3 Discusses mesns of protection for self and —
. TEACHER PRONOTION DATE tamily (emcke detectors, elarme, etc.)
*48KILL LSRN 3.4 Understends the righta and resposaibilicies —
SKXLLA® 1.0 PERBONAL SKILLS ACHIEVER DRATE of owning a gun (including penalties far
’ owners o\ guns which Injure or kill sinors)
LBRW 1.1 Relates soclal intentione clesarly — ——
LS AW 3.5 understerds trial by a jury —_— —
LS ?.2 Demonatxates the ability to make suggestions ___ —_—
to friends and/ox family RW 3.6 Ideatifies persons in a court of law — —
(Judge, jury, lewyers, etc.)
LS 1.3 Demonstrates the ability to give personsl —_— —
advice to friends snd/or family LEAW 3.7 Undexrstands and discusses major concepts of _ —_—

, u.s. hlotorl from the Civil Wer to the
°

LERW 1.4 Expresses feslings verbally (hsppiness, —_— — present including the following:

< ssdness, appreciation, aympathy, regrets,
- atc.) in a culturally acceptable manner a. Westward expansion i. The Industrial Revolution
:: b. Isalgration (1821-1%10) (eluctricity, telephones,
, LS 1.5 Btates preferences clearly for socliel — ——— c. World War 1 assasbly 1ines, unionisatio;
W, interaction (activities, foods, wors, etc.) d. The Lesgu~ of Nstione child labor laws)
w0 - L e. World Wer II 3. The Cold Wer
4.0 GolowWITY BKILLS i f.The United Netions k. The Ninimua Wege Law
¢g. The Korean Wer ). Current Political Events
L#RW 2.1 Requests information from a community - I h. The Vietnam Wer
orgsnization or business '
Ls 2.2 Discusses elternative solutions to & — — LB8RW 3.0 Understands the way in which a bill becowes
community problem (environsental, socicl a lavw -

sducational, etc.)
LBRW 3.9 Nnow the quslificstiona and terme of oflice

LBRW 2.3 Describes types of banks (savings and —_— — for the following: - o
loan, cred!t unions, etc.) ;. President and Vice President

R « Suprame Court Judges

LSRW 2.4 underetands savings plane and types of — - — C. sozotoro snd Ropr::cntAGAVOO

investments such as savings accounts, bonds,
certificatea of deposit, annuitiea, etc...

LB8RY 4.3 nrole plays the use of en automatic teller
sachine

LS8RW 2.6 Completes an application for a credit card
*Le=Lietening, S=Speaking, R=Reading, W=Writing

*tList the code(e) whick best define the manner in which the student
domonstrated akill achievument. Use the Palm Beach Code liat. 2
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Level 1V
Page )

. BRlLLE* 3.0
LSRW 2210
LsRw 311
LS R J.12
LSRW J3.i3)
LSAW J.14
LESR 3.1%
LEBR J. 16
LERW .

4.0

LSRW 4.1
LSRW . 4.2
LSRW 4.)
LBRW 4.4
5.0

LBRW 5.1
. a”. 5.2

Level 1V
Page 4
*4SKILL ’
ACHIEYED
(CONT’D) SKlLLEs 5.0
Understands rights of asucceasion to - — LERmRW 3.,)
preaidency
: LBRW 5.4
Understends the concept of a "veto" —
Relates the difference between atate —_— 6.0
snd federsl law
LSRARW 6.1
Xnows procedure for adding an smendment —
to the Constitution
Knowe the number of amendments — RN 6.2
and thelir purposes
Reviews the Presidents of the United Ststea __ LSRW 6.9
Reviews the states and their capitals - 0
7,
Revisws the basic 100 questions established __
for citizenship examination LERW 7.1
KNOWLEDGE OFf OUR ENVIRONMENT
R W 7.2
Knows the effects of pollution —_
Knows ahout solid wastes and recycling — LERW 7.
Knows about uses and dangers of pesticides ___ LSRN 7.4
Examines snd evslustes current —
environsents! issues 0.0
NUTRITION/VOCABULARY SKILLS
LSRW 0.1

Recognizes types of food relative to
their packing (canned, fresh, frozen, etc.)

Contresta food labels

0o
~1
~

BEST COPY AVAILABLE

(conr’Dj
Knows how to do comparieon shopping

Un<’ srstande the differences between
nutritious food and junk food

BHOPPING BKILLS

Deacribas shopping options

(thrifc stores, ressle stores, factory
outlets, garsge salos, «ctc.)

Understands and interprots wsrranty
intormation

Utilizes mase madia to snalyse
purchasing information

HOUSING BKILLS

Ralates and snaylzes home mafety
problems

Kr wa how to write a ahort letter
of cosplaint

Knows about subletting a lessed home
Understands information relsted to
purchasing a home (down payment, mortgages,
insurance, etc.)

HEALTH BRILLS

Understande types of Lnsurance plane

*eSKILL
ACUIEYVED

O INIWHOYLILIY



Luvel IV
Page % Level 1Iv
Page 6
seSKILL se5KINN,
ACHIEYEQ DATE ' ACHIEYED
SK1LLS® 8.0 (Cowr'D) SEILLG®  10.0 (Cowr’D)
LSRN 0.2 rille out a medical insurance claim forme - —_— L8RN 10.) knows the stepe in applying for .-
and obtaining a driver's license
LSRN 0.3 knows about nutrients _— —
.(vitamins, minerals, protein, etc.) LBAW 10.4 Complectes an application form for auto
contained in foods insurance
LSAY 8.4 Knows about the importance of — —_— LERW 10.5 Plane a vacation for eelt, tamily, or giuup
exercise relative to health and aging
11.0 PARRNTING EKILLS
LSAW 8.5 Knows the etepe in applying CeR —_— —
LS RW (1.1 Understands the responsibilicies of
9.0 SHNPLOYABILITY gxiLLS parenting (eupervision, !nvolvement
with aducational program health, etc.)
LSRN 9.1 Communicates with supervicor and —_— ——
Co-workers regarding work related L8 RW 11.2 understands the importance of and maintuins
taske and problems pueitive communication with child(ron)
LS 9.2 Understands job caske - —— I.LERWN 11.) Gupporte child’s effort in school throngh
' setting of educationel goasls, communicat o
LERN 9.3 xnows how to complete self-evaluation — with school personnsl and aselstance
after an interview with homework
LSRN 9.4 Understands work performance evaluations _— — LEBR® 11.4 Compares child rearing practicee in U.S.
with chose in studunt’y gorser country
LERNW 9.9 understands the concept of job advancement e
! including job postings and vacant Matings LS 11.5 Dlacusses solutions to cross-generat iunal
! ditterences among farents, grandparunts
RN 9.6 Completes a resume which includes references —_ — and childrun
LSRN 9.7 Understanda the “Right to Know* Law —_— —
LERW 9.0 Discusses worker's righte — —_—
{Compensation, unionization,
right to work, etc.)
10.0 TRAMSPORTATION AND TRAVEL BKILLS
LS 10.1 Aeks questions ralating to local — ——
driving directions
L8RV 10.2 xnows how to obtain Cor malntanence

end raepaire

s mo.
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3CHOOL BOARD OF PALM BEACH COUNTY
DIVISION OF INSTRUCTION
DEPARTHENT OF ADULT AND C “WOUNITY RIXICATION
ENOLISH FOR BPRARERS OF OTHER LANGUAGES (REGOL)

! STUDENT SR1LL ACHIEVEMENT CODR L1ST

Listening 8ki)lg

CH - Checklist

DEM - Demonatration

DIALG - Dialcgue

GM - Game

MO - nonlpulailonIOporatlon
PUZ - Puzzle

SET - Show and Tell

TPR - Total Phyaical Reaponse

OTH - Other
Speaking Skills

CBA -~ Coswunity Pased Activitiea
DIALG - Dislogue

il - Interview

MD - Mini-Drama

OoP - (Short) 0Oral Proaentatlgn

PL - ?laya

RP - Holc Play

SGI -~ Small Group Interaction

SP - (Formal) Speech

SIC « student Initlated Convarsation
TOC - Teachar Directed Conversation
qQTH “.6£hcl

/-'-a

Reading Ski)le

LEA - Language Experience Approach
HATC - Matching Activities

MC - Mmultiple Cholce

OBR - Oral Book Report

RCH - Reading Checkliat

RDIS - Reading Discussion

RGM - Reading Game

SIR - Student Initiated Reading
SUM - Summacy

SURV - Survey

WHL - whole Language Activity
OTH - Other

writing skille

CLZ - Cloze Activity

CMP - Compoaition

CW - Creative writing

DIC - Dictation

COP - Copying

FC - Form Completion

LW - Lettex Writing

P¥ -~ Proceas Writing

W - Report Writing

SOMD - Student Developed Minl-pramae
SORP - Student Developed fHole-<Play
SJ - Student Journal

TRC - Tracing

WDIALG - written Dialogue

WSUM ~ Written Summary
(e
oTIt - Other 253
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AN 0 VERVIEW
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LEVELOPED BY:
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FOR
THE ADULT ESOL CURRICULUM
DEVELOPMENT PROJECT
1989-1991

IN CONJUNCTION WITE
THE SCHOOL BOARD OF PALM BEACH CCUNTY

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
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ESOL Testing Information

N ESOL testing instruments have been specifically designed for
placement and promotion of students progressing through the ESOL
curriculum. Placement tests are currently available for Spanish
and Haitian Creole Native Language Literacy, ESOL Literacy, and
four levels of ESOL Survival/Coping Skills. Promotion tests are
currently available for ESOL Literacy and four levels of ESOL
Surv.val/Coping Skills. All test items are based on competencies

from the district’s ESOL Literacy and ESOL Survival/Coping
Curriculum.

The ESOL Placement Test is an entrance screening instrument to
assist in the placement of incoming students in one of the
following levels: 1) Basic Literacy, 2) Advanced Literacy, 3) ESOL
Survival/Coping Skills: Levels I, II, III, or IV, and ESOL Pre-
GED, Level V. The ESOL Placement Test consists of two parts: a

reading/writing timed test (55 minutes) and a short oral test which
is administered individually.

The ESOL Promotion Tests are designed to measure student progress
and achievement in a given level at the end of each course. The
ESOL Promotion Tests are used to verify accomplishment of the
student performance objectives and to determine the next level to
which a student is to be placed. The language content and skills
which are assessed in these tests are based on the ESOL
curriculum. The tests measure achievement in all four skill areas:
reading, writing, listening, and speaking. Promotion tests are
currently available for PBASIC Literacy, ADVANCED Literacy, and

Levels I, II, I1II, and IV of the ESOL Survival/Coping Skills
curriculum.

All tests come with step-by-step instructions on administration,
scoring, and placment/promotion procedures. Test administrators
are asked to follow the test administration, scoring procedures,
and placement/promotion procedures precisely in order to provide
consistency and further reliability and validity.

A PINAL NOTE OF CAUTION

More than a year has been spent in the development and piloting of
these tests. Further work is in progress to create a test item
bank and to validate items and establish statistical norms. As a

result, you are asked to MAINTAIN A HIGH LEVEL OF EXAM SECURITY

WHEN YOU USE THESE . R_NQ _ ES

COPIES BE CASUALLY LEFT AROUND, PHOTOCOPIED, QR RETURNED TO
STUDENTS. __PLEASE MAINTAIN TESTS IN A SECURE, LOCKED CABINET.
TESTS SHOULD BE _HOUSED WITH THE ADMINISTRATOR/DESIGNEE.

TO REQUEST ESOL PROMOTION AND/OR PLACEMENT TESTS:

l. copy the request on official letterhead;

. obtain appropriate official signatures;
- return to: Department of Adult and Community Education
School Board of Palm Beach County
3970 RCA Blvd., Suite 7016
Palm Beach Gardens, Florida 33410
Attn: ESOL Test Request

255
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ESOL TEST REQUEST FORM

Please send the ESOL tests indicated below:

ESOL Promotion Tests (Literacy - Level 1IV)

ESOL Placement Tests (Literacy - Level V)

Spanish Literacy Placement Test

Haitian Creole Literacy Placement Test

I understand that these tests are secure and accept full
responsibility in my district to guarantee the security of these

tests,
Signature, Director of Adult Education Date
Signature, Director’s Designee Date

03
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ESOL
MATERIALS

AN OVERVIEW OF SELECTED MATERIALS

DEVELOPED BY:
- JUDY LANGELIER

FOR
THE ADULT ESOL CURRICULUM
DEVELOPMENT PROJECT
1989-1991

IN CONJUNCTION WITH
THE SCHOOL BOARD OF PALM BEACH COUNTY

DEPARTMENT OF ADULT AND COMMUNITY EDUCATION
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ESOL Materials

A list of commercially available ESOL materials has been compiled
to serve as a guide in choosing materials to address the ESOL
Curriculum competencies appropriate to each level. No one book or
series addresses all the competencies listed on the ESOL Literacy
and ESOL Survival/Coping Skills Curriculum check sheets. However,
by presenting a broad range of materials the teacher can choose the
most appropriate materials to meet the students’ needs and learni..g
styles as well as the teacher’s own teaching style. This list is
in no way exhaustive, but is simply intended to serve as a guide
to identify materials appropriate to each level which address the
curriculum competencies for ESOL Literacy - Level 1V.

Materials which are accompanied by audio or video cassettes were
included to provide a multisensory approach. Additionally,
materials accompanied by a teacher'’s guide were chosen whenever

possible to assist the teacher in th2 most effective use of
materials.

The materials which are currently being piloted for the ESOL Pre-
GED Curriculum are listed for Levels V and VI of the materials
list. Commercially available Pre-~GED materials are being examined
for use in Levels VII and VIII with the intention of adapting and
presenting them using ESOL teaching strategies and techniques.

A materials list should be updated on a regular basis in order to
provide refreshing ideas to motivate both teachers and students.

DS
o
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School Board of Palm Beach County
Department of Adult and Community Education
English For Speakers of Other Languages (ESOL)

Book List By Levels

ESOL Literacvy

Entry to English Book 1, 2, 3, 4 (Steck-Vaughn)

Student workbooks and teachers’ quides.

This secies is to be used according to student literacy level. The
various skills presented in each book are included in the overview
section in each teacher’s guide. Students should be placed in the
proper book according to the skills needed.

In Print (Addison-Wesley)

Student book and teacher’s guide.
This book gives practice exercises and integrates the social and
cultural dimensions or literacy learning.

English through Citizenship (Delta Systems)

Student book, test booklet, and instructor’s manual.
This book presents amnesty lessons at the pre-literacy level.

Starting to Reud (Linmore)

This book provides practice for pre-literates with pre-reading
skills and sight word recognition.

ExpressWays Access (Prentice Hall)

This bock is a new addition to the ExpféssWays series. It is
designed for basic ESOL literacy students and includes a teacher'’s
guide. :

ExpressWays Foundations A § B (Prentice Hall)

This book is a simplified version of ExpressWays Book 1 and can be
used for very advanced literacy students who can perform basic
reading skills.

Basic English for Adult Competency (Prentice Hall)

This buok can be used to develop oral language before written forms
are introduced.

259
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Emm_mmm—ﬂimug_ww
(National Textbook)

These Blackline Masters are designed to be photocopied and used as
worksheets.

Longman Photo Dictjonary (Longman)

Teacher’s Manual
Cassettes
Wall Charts

This resonrce works across levels for vocabulary building.

Before Book One (Prentice Hall)

Listening skills for students with no background in English,

First Class Reader (Prentice Hall)

Blackline Masters for students with advanced pre-literacy reading
and writing skills.

Real-Life English (Steck-Vaughn)

A competency based pre-literacy workbook.



1 School Board of Palm Beach County
Department of Adult and Community Education
English For Speakers of Other Languages (ESOL)

Book List By Levels

Level I

Real Life English Book I (Steck=-Vaughn)

Student Book
Workbook
Teacher’s Guide
Audio Cassettes
Grammar Workbook

This book can be used to teach basic life-coping skills.
Real Life English Pre-Literacy Workbook (Steck-Vaughn)
This is to be used in conjunction with Real Life English Book I

with your more basic Level I students who need extra practice or
more confidence building in reading and writing English.

English For Adult Competency Book I (Prentice Hall)
This book can be used to teach basic life-coping skills.
Personal Stories Book (Linmore)

Teacher’s Guide
Cassettes

Supplemental readings for skills reinforcement.

Longman Photo Dictionary (Longman)

Teacher’s Manual
Beginning Workbook
Cassettes

Wall Charts

This resource works across levels for vocabulary building.

Practical Vocabulary Builder and__Basic Vocabulary Builder
(National Textbook)

These Blackline Masters are designed to be photocopied and used as
worksheets.




ExpressWays Foundations A g p (Prentice Hall)

This book is a simplified version of ExpressWays Book I and
provides practice in attaining basic life-coping skills.

Yoices of Freedom Book I (Prentice Hall)

Teacher’s Guide
Cassette

This book can be used to teach "Knowledge of Our Ccuntry."

Amnesty Book I (Steck-Vaughn)

Teacher’s Guide

This book can be used to teach "Knowledge of Our Country."

Before Book One (Prentice Hall)

Listening skills for students with no background in English.

First Clagss Reader (Prentice Hall)

Blackline Masters for basic students who can read and write.

Easy Vocabulary Games (National Textbook)

Blackline Masters to reinforce basic vocabulary.

Beginning Activities for English Language Learners (National
Textbook)

Blackline Masters of supplemental activities.

In English Volume I (Video Language Products)

Video cassette and student workbook.

X~5




School Board of Palm Beach County
Department of Adult and Community Educat‘on
English for Speakers of Other Languages (ESOL)

Book List By Levels

Level 11
Real Life English Book 2 (Steck-Vaughn)

Student Book

Workbook

Teacher’s Guide

Audio Cassettes

Grammar Workbook

This book can be used to teach basic life-coping skills.
Amnesty Book 2 (Steck-Vaughn)

Teacher’s Guide

This book can be used to teach "Knowledge of Our Country."
Voices of Freedom Book 2 (Prentice Hall)

Teacher’s Guide
Cassettes

This book can be used to teach "Knowledge of Our Country."

Personal Stories Book 2 (Linmore)

Teacher’s Guide
Cassettes

Supplemental readings for skills reinforcement.
ExpressWays 1A & 1B (Prentice Hall)
This book provides practice in attaining basic life-coping skills.

Beginnj Activitie or_ English L e Learners (National
Textbook)

Blackline Masters of supplemental skills-building activities.
bes_and Gra (Steck~-Vaughn)

Geographical orientation - the United States, states and regions,
and the world. : '
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a tiona (Longman)
Teacher’s Manual
Intermediate Workbook

Cassattes
Wall Charts

This resource works across levels for vocabulary building.
tion is u (Prentice Hall)
Activities for Total Physical Response (TPR) (Blackline Masters) .
e ot h (Prentice Hall)
Multisensory language acquisition activities (Blackline Masters).

Look Again Pictures (Prentice Hall)

Picture comparison activities that develop life skills (Blackline
Masters).

Vv e r Intermedia Language arne (National
Textbook)

Blackline master to reinforce basic skills.

n Vo (Video Language Products)

Video cassette and student workbook.

X-7




( School Board of Palm Beach County
Department of Adult and Community Education
English For Speakers of GC_her Languages (ESOL)

Book List By Levels

ve I

Real Life ¥nglish Book 3 (Steck-Vaughn)

Student Book

Workbook

Teacher‘s Guide

Audio Cassettes

Grammar Workbook :

This book can be used to teach basic life-coping skills.

English for Adult Com,-etency Book 2 (Prentice Hall)

This book can be used to teach basic life-coping skills.

ExpressWays 2A § 2B (Prentice Hall)
\ This book provides practice in attaining basic life-coping skills. .

For the People (U.S. Department of Justice)

Citizenship education and naturalizatior information.
Of the People (U.S. Department of Justice)

U.S. History.

By the People (U.S. Department of Justzcej

U.S. Government. structure.

Connectiong (Prentice Hall)

Communicative listening and speaking activities for intermediate
students.

obes and Graphs (Steck-Vaughn)

Geographical orientation - the United States, states and regions,
and the world.

ok Who's ing! (Prentice Hall)

Speaking activities for group interaction (Blackline Masters).

Q . X-8 2.(’5




Intermediate Actj luiﬂﬂ—f—mﬂl_i__gm_g___g_qm (National
Textbook) (Blackline Masters)
All Sides of the Isgye (Prentice Hall)

Activities for Cooperative jigsaw groups (Blackline Masters).

Back & Forth (Prentice lall)

Pair activities for language development (Blackline Masters).

In English Volume IV (Video Language Products)

Video cassette and Student workbook.

Personal Storjes - Book 3 (Linmore)

Teacher’s Guide
Cassettes

T mgl;@i&m_&m:m_mg_? \Steck-Vaughn)

'Reqdings and skill development in U.S. History.

)
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i School Bo.rd of Palm Beach County
Department ©of Adult and Community Education
English For Speakers of Other Languages (ESCOL)

Book List By Levels

Level JV
Real Life English Book 4 (Steck-Vaughn)

Student Book
Workbook
Teacher’s Guide
Audio Cassettes
Grammar Workbook

This book can be used to teach basic life-coping skills.

English for Adult Competency Book 2 (Prentice Hall)

This book can be used to teach basic life-coping skills.
ExpressWays 2A & 2B (Prentice Hall)

This book provides practice in attaining basic life-coping skills. .

For the People (U.S. Department of Justice)
Citizenship education and Naturalization information.
Qf the People (U.S. Department of Justice)

U.§S H.ustory.

By the People (U.S. Department of Justicej

U.S. Government structure.

connectjons (Prentice Hall)

Communicative listening and speaking activities for intermediate
students.

8 be d (Steck-Vaughn)

Geographical orientation - the United States, states and regions,
and the world.

Look Who's Talkingl (Prentice Hall)

Speaking activities for group interaction (Blackline Masters).

Q417
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lmmidias_e_ﬁgs_iv_iug_g_ﬁg_m lish Language Learners (National

Textbook) (Blackline Masters)

All Sides of the Issye (Prentice Hall)

Activities for Cooperative jigsaw groups (Blackline Masters).

Back and Forth (Prentice Hall)

Pair activities for language development (Blackline Masters).

In English Volume III (Video Language Products)

Video cassette and student workbook.
er a- (Harcourt-Brace Jovanovich)

Development of reading skills.

X-11




' School Board of Palm Beach County
Department of Adult and Community Education
English For Speakers of Other Languages (ESOL)

Book List By Levels
PILOT

Level V

Two different series with other supplemental materials are
currently being piioted.

New Perspectives Book 1 (Heinle & Heinle)

Student Book
Workbook
Teacher’s Guide
Cassettes

Integrated skills-based book including 1listening, speaking,
reading, writing grammar, and culture.

Spectrum Book 5 (Prentice Hall)

Student Bock
Workbook
Teacher’s Guide
Cassettes

Integrated skills-based book including 1listening, speaking,
reading, writing grammar, and culture..

Whaddaya Say! (Prentice Hall) -

Cassettes

Emphasises natural speech and sound deletions.
Jazz Chants (Oxford University)

Cassettes

Gives practice with stress and intonation.

All Clear - Idioms in Context (Heinle & Heinle)

Cassette

( Practical idiom practice.

2499
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Blackline Maste ', ¢ Ssupplemental skills-building activities.

Leugman Dictiol. ., nf Americ £ _English (Longman)

Monolingual dictionary designed for ESOL students.
For the People (U.S. Department of Justice)

Citizenship education and Naturalization information.

Contact U.S.A. (Prentice Hall)

A reading and vocabulary building textbcok.

gli me V (Video Languacge Products)
Video cassette and student workbook. -
3.1
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ESOL TEACHER
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AN OVERVIEW

DEVELOPED BY:
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FOR
THE ADULT ESOL CURRICULUM
DEVELOPMENT PROJECT
1989-1991

IN CONJUNCTION WITH
THE SCHOOL BOARD OF PALM BEACH COUNTY
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ESOL Teacher Training

The need for a teacher training component was idencified by adult
education administrators, district personnel aiid ESOL teachers in
order to successfully implemen. the ESOL curriculum. Out of thit
need, a component was designnd tc¢ prepare teachers with the

knowlecige, strategies and techniques necessary to successfully
impleqent the curriculum.

It is es:2ntial to obt:in cooperation and support from adult
education administrators in order to successfully implement a
teacher training component. Therefore, a committee was formed to
examine this need. It was comprised of five Assistant Principals
for Adult and Community Education in Palm Beach County, An ESOL
Specialist, the ESOL Resource Teacher, and an ESOL evening program
coordinator from a school center. The five Assistant Principals
selected for the committee had all requested teacher training
workshops in their school centers during the previous year,

This committee approved the pProposed program components and made
recommendations to the other 16 Assistant Principals for Communit

Education. These recommendations, which were unanimously approved,
included the following:

1) Participation in the training component would be voluntary for
ESOL instructors who were currently teaching; however,

administrators would encourage and release their instructors
to attend.

2) New and perspective ESOL instructors wouvld be required to
attend the ESOL Principles, ESOL Paperwork and ESOL Methodology
workshops, as a minimum, and encouraged to attend the others.

The ESOL teacher training component is comprised of two and one
half hour workshop modules in each of the following areas: ESOL
Principles, Paperwork, Methodology, ’.aultilevel Classes, Literacy,

Reading, Materials, Culture and Testing. A writing workshop will
be added in 1992,

The component was piloted between March and June, 1991. The two
and one half hour workshop modules were offered at one central
location in the district one evening a week from 6:30 - 9:00 P.M.
The day of the week alternates between Monday, Tuesday, Wednesday
and Thursday in order to accommodate teaching schedules and other
commitments. In most Cases, upon request, teachers were released
to attenrd the workshop by their Assistant Principals. The training

was conducted by the ESOL Specialists and two ESOL Resource
Teachers.

A brief description of the training components (Attachment A) and
a sample workshop schedule for fall, 1991, (Attachment B) are
included in this section. Ten inservice points will be awarded for
the completion of four two and one half hour modules or twenty
inservice points for the completion of eight modules.



A Section 353 pemonstration Grant to develop a complete teacher
training guide for ESOL Adult Education for FY 92 was applied for
in or.'2r to complete the training compraent. Unfortunately, it was
not awarded, but every effort will be made to develcn this guide
and make it available to all districts as time and funds permit.

In addition to providing the teacher training component, teachers
are encouraged to join local, state and national ESOL professional
organizations including the ESOL Council of Palm Beach County,
Florida TESOL, Gulf TESOL, and TESOL International. To obtain more
information, teachers may contact a district ESOL Specialist.
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ATTACHMENT A

SCHOOL BOARD OF PALM BEACH COUNTY
DEPARTMENT OF ADULT & COMMUNITY EDUCATION

COMPREHENSIVE PART-TIME ADULT ESOL TEACHER
TRAINING PROGRAM

Covers the ESOL adult learner, learning styles, stages of language development, teaching
activities, the Palm Beach County ESOL curriculum, a sample lesson plan and a group
lesson plan activity.

(REQUIRED WORKSHOP).

ESOL PAPERWORK

Covers registration forms, student status forms, ELA forms and placement testing
procedures.

(REQUIRED WORKSHOP).
ESOL METHODOLOGY

Covers the Palim Beach County ESOL curriculum, methods in teaching the curriculum

competencies, a sample lesson plan and a group lesson plan activity. (REQUIRED
WORKSHOP).

Covers classroom management and techniques to teach the curriculum competencies in a
multilevel setting including a sample lesson plan and a group ler on plan activity.
(RECOMMENDED FOR ALL ESOL INSTRUCTORS TEACHING IN A MULTILEVEL SETTING).

ESOL LITERACY

Covers techniques for teaching all four skills - listening, speaking, reading, and writing
to ESOL literacy students; includes a sample lesson plan and a group lesson plan activity.
(RECOMMENDED FOR ALL INSTRUCTORS TEACHING ESOL LUTERACY).

ESOL READING

Covers techniques and materials for developing ESOL reading skills including using

schema, whole language and personal experience stories. (RECOMMENDED FOR ALL ESOL
INSTRUCTORS).

Covers the broad range of ESOL commercial materials available at all levels including
textbooks, workbooks, teachers guides, dictionaries, supplementals and videos.
(RECOMMENDED FOR ALL ESOL INSTRUCTORS )

ESOL CULTURE

Covers the role of culture in the ESOL classroom including cultural topics, a sample

lesson plan and a group lesson plan activity.(RECOMMENDED FOR ALL ESOL
INSTRUCTORS ).

ESOL TESTING

Covers evaluation techniques for the mastery of competencies and levsl promotion
testing procedures. (RECOMMENDED FOR ALL ESOL INSTRUCTORS ).
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ATTACHMENT B

i | School Board of Palm Beach County
Department of Adult and Community Education
Adult. ESOL Teacher Training Program
Contact pPerson:
Judy Langelier
Phone: 624-2312
FALL 1991 SCHEDULE
6:30 - 9:00 PM
Lake Worth Community High School
Room TBA
Wednesday, September 11 ESOL Literacy
Thursday, September 19 ESOL Methodology
( Thursday, September 26 ESOL Culture
Tuesday, October 1 ESOL Principles
Wednesday, October 16 ESOL Paperwork
Thursday, October 24 ESOL Testing
Thursday, November 7 ESOL Multilevel Classes
- Wednesday, November 13 ESOL Reading
Tuesday, November 19 ESOL Methodology
Thursdav, December 12 ESOL Materials
(
305
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