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Cospute. -Bediated Communication to Pacilitate
Sesinar Participation and Active Thinking

From the history of prior technology we can glean
four points useful in thinking about the potential
consequences of now compuanication technology.
Pirst, the full possibilities of a new technology
are hard to foresee. . . « Second, unanticipated
consequences usually have less to do vith
efficiency effects and anre to d> with changing
interpersonal interactions, ideas about what is
important, work procedures, and social
organization. These chainges may profoundly alter
hov each of us works and even the work we do.
Third, these second-level effects often enmerga
somevhat slowly as people renegotiate changed

patterns of behavior and thinkinge. Fourth,
second-level effects are hot caused by
techiologies operating autonomously on a passive
organization or a society. Instead they are

constructed as technology interacts vwith, shapes,
and is shaped by the social and policy
environment. Although as humans we decide our own
cultural responses to technology, an initial
technological change can set the direction of a
deviation-amplifying spiral. #e can affect
technology design and policy and therefore
influence the second-level effects as well (pp.
7-8) .

(Sproull & Kiesler, 1991)

‘The purpose of this paper is teofold: (1) to tell you

about my experience in using the computer to facilitate
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seminar participation and active thinking in the Theories of
Communication course; 'and (2) to show you artifacts like
electronic mail, and student responses to gquestions about
computer-mediated communication (CMC). This is not iantended
as a scientific stuly.[ 1] It is intended as a foran of show-
and-tell based on ay experience in using the <computer to
develop the course and to promote student participatian in
the seminar. Ileally, this report of my experience with CAC
should be of wuse to others teaching the Theories of
Conmunization course (or other seminars) vhere CMC may

facilitate student involvenent anl learning.

Some_Background

Although I have thought about teaching the Theories of
Communication course for years, it was during the wvinter of
1990-91 and the spring of 1991 that I actively prepared the
course. The Theories of Comeunication seminar had been
listed in our undergraduate catalag, but it had never been
taught in the twelve years I had been at my university. Put
as briefly as possible, I wvas proaptel to teach the course
for a variety of reasons: educational and political. My
ejucational reasons range over both the students' interest

and my own. For the student there may be nothing mnre
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valuable ve can offer than critical thinking. This aeans,
in short, understanding the nature of theory and rescarch.
Por eyself, wuy educational goal was to sharpen my owun
understaniing of theory and ¢to take the time to read the
literature on theories of (and in) czommunication. The
political teason for teaching the theosries course was siaply
to respond to the nagging gquestions concerning the
disciplinary status of the field of communication, e.g., are
you a discipline? do you have any theories? Aren't you
comnmunication people in the business 2f teaching students

how to win friends and influence people?

One piece of additional background information that I
believe is relevant and iaportant concerns my own status at
using the computer. Prior to exploring the use of CBC in my
course, I had used electronic mail for a number of years, I
had usel tha conmputer for word processing and some lipiteld
statistical analysis. I would consiler myself nminimally

literate as a usere.

Orce I decided to teach the course I reviewed some of the
leading textbookse. As it turned out, I decided to use the
Littlejohn book, but T felt the neeld for advice froa

colleagues wvho had been through the classroom testing ground
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vith the book. Here is one place elactronic wmail becare
signifizant to ae. I put sut a call for advice over the
Interpersonal/Szall Group hotline of Comserve. It read:

I am preparing to teazh a theories of
coaaunication course this coming fall. It will be
ay first time at teaching the course. The cours:
vill be a senior level seminar with about 15 to 20
communication majors.s I have revieved a nuabar sf
the texts available and I feel pretty confident
that I vill wuse Littlejohn's Theorjes_of__Human
Communicatjon. But I have not decidel oa the
exact structure of the course yet, assignments,
student 1lead discussion. I am interestei in
advice and syllabi fro» others vho have taught the
course. T am Lenny at Portlanl ani I az a
subscribar ¢to Interpersonal, Et hnonet hodology,
Gender hotlines.

While I did not receive a large nusber of responses, what
I did receive was very helpful. Interestingly, both
students and faculty responded. Since the responses zame to
me via a public form, a computer bulletin board, I will
recite several of the responses, but T will not attribute

the author's name to the guotation.

To begin with, the sort of response that got m2 thinking
that this course may not be without its serious problens
came from a student perspective. The advice read as

follows:

1 took a theory class using Littlejohn's book
about a year ago. It wvas the worse Comn class I
had to ever take. What was offered in the book
had no relevance to my everyday world. I hope
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that you are able to coanect the tvwo themes (the
weitten theories and everyday practice) and have

an exciting class.

Good luck

That one got ue thinking about ¢the difficulty theory
presents to undergraduates. How could I have forgotten the
lesson of 17 years of teaching? OUOndergraduates often do not
understand the nature of theory, what it is, wvhat it's for,
its value, nor are they typically able to apply criteria to
the critical assesspent of theory. This ressage fron a
student perspective alerted me to the potential of a serious
breach hetween ny appreciation for the Littlejoha texthaok
and the stuient's appreciation for it. If this one response
vas representative of a significant number of stulents {and
it seemed to me ¢that it might wvell b2, based on ay
experience with unlergraiuates), then I needed to address
the problem of connecting the theories more closely with the
students' experience outside of the classroom. I needed to
be concerned with the relationship batween theory and

practice.

At about this same point in time I received a seconid
response from a student who praised Littlejohn's book t> the
skies. Confusad and still in need of advice, now even more
S5, I sent o't this =message over the Ynterpersonal/Small

Group hotline:
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I recently requested advize on teaching the
undergraduate course on coamunication theory and I
received some helpful coaments, suggestions, etc.
But, being a novice at teaching the course (just
preparing to teach it for the first time, although
I have taught communication 2zourses since about
1974), I remain uncertain about the state of the
arte. I received tvo very helpful coaaments fronm
people who had taken such a course. But they
seemed to express videly different points of view.
One praised Littlejohn's text to the skies and the
other danned it. Y am thinking of using the book,
but nov I don*t know what ¢to do. ‘The point that
has emerged seems to be that Littlejohn's book
(Theories_of Human Communicatian) is an excellent
book but for graduate students, not
undergraduates. Any thoughts--from students--
former stulents who had such a course-- or usel
Littlejohn's book--and from faculty? Any thoughts
on how much student lead discussion beloangs in
such a course (seniosr seminar); any thoughts on
how computer mediated coamunication wmight work to
encourage writing? Also, just how far can such a
course go toward connecting theory and practice?
Is theory intended for opractice in the non-
research setting? And if so, in what way is
theory useful in the non-research context? 0Or, in
other vords, should student papers concern theory-
research or theory-practice, or some combination?

Your thoughts on this will help ume think this
through. I know ¢that I won't be able to answer
many of my gquestions until I teach the course at

least once. But, still, I want to make good
choices going into the first try.

The big question at this point, to my mini, was this: Is
the Littlejohn book and the course, generally, "dangerously
theoretical"? And, if so, is a special approazh requirel to
maintain and facilitate student interest and involvement in

the essence of the course, critical thinking about ideas?
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Perhaps some of the responses I received at about that
time will help to shov just how I arrived at a decision on
how to structure the course (and Jjust howv CHC played a role
in the course even at this early stage). Here is a response

from a faculty member vho had experience teaching the

theories course:

At X University ve have used Littlejohn through
all editions in our dintroductory uppar 3ivision
(junior level) coamp. thedry classe. In ay viev it
is still the most coaprehensive and at the sane
time comprehendable text available. (That may not
be the case if Stephen's next edition wvanders even
farther into the un-Apmerican vasteland of critical
t heorye.) Stephen has been at it longer and do2s
it better. In ny view, the text challenges the
best and devastates the lazy. Tha philosophy for
usage is that the student whd learns his or her
vay through Littlejohn will mert very fow
strangers in terms of research anrd theory studied
in depth in other upper division courses. Jur
introlductory theory course is also our ‘"writing
enphasis counrse" which is required of every
department in the university and of the majors in
that department. Fifty perrcent of the grade is
based upon written work. The written assignments
vary from metatheoretical to applied, depending
upon instructor. T've heard the course referred
to as "The Killing Field" of the departement, and I
suppose there is some of that, but it also makes
good copy for our upper division students to use
on the lover division. Over the years I have had
former students drop by and tell wme with sonme
pride that they still have their copy of
Littlejohne Often, these have been the ones for
whon learning Littlejohn was 3 true rite (and
right) of passage. And often I have suggested
their 1978 edition wvwas a bit out of Jate. Y
routinely tell majors that they are going to be
expectel to knov something about ~ommunication nod
matter vhere they find t hemselves after
graduation, and everbody's an expert on
communication. Thev might find having a resource
book available a comfort-- anl thay aren't joing
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to do much better than Littlejohn. For what it's
worthe.

By this time I wvas largely convinced ¢that I wvantel to
stick with a book that promised to be challenging and of
high quality and of a philosophical bent. But I als> felt
that I needed to b2 conscious of the psssible pitfall--that
students might see theory as removed, abstract, somethiny to
do until reality came along, i.e., non-practical. The
nagging question remained: How d> I engage active thinking,
critical thinking about the theoretical issues of
comnpunication? Howv do I get students to carry theory ouat of
the classroom wvith them and get them to bring the results of
that extra-classroom encounter back into the seminar? How

do I relate issues of theory to what matters to students?

Enter_CHC

Several years ago Y became introsduced to the sonzapt of
CMC as an adjunct to the classroon. I no longer renmember
just how I first became aware of the concept of providing
student and teacher with electranic mail capability as part
of the learning process; it may have been when I joinel in
on a CMC conference oan CMC coordinated by Norman Coombs of

the University of Rochester. Or it may have bean when I
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becane aware of the Edutel hotline and began to rececive
electronic mail from serious SNC people. Hovever the idea
presented itself, I understood at least this concept: that
CMC was using electronic mail. And I have been using
electronic mail from the time I was introluced ¢to> the
mainframe computer in about 1984. For anyone #ho hasn't
encountered the idea of electronic mail, it is siaply
sending and receiving written messages via conmputer.
Messages can be sent and receivel with people currently
sending and receiving--on line. Or, a message can be sent
to an ID and it is available wvhenever the recipient next
logs onto the computer. Obviously, for messages to go fronm
one terminal or cosputer to another, the coaputers must be
linked, as they are through a mainframe coaputer. There is
an embarrassingly simple 4description, but it is =y
understaniing of e-mail and, as far as I know, it is

accurate.

Ny own experience with electronic mail has been as a
faculty member (sometimes department chair) at a mediur size

university.

Getting CHC Going

I was happy to discover just how easy it was ¢t5 get CMC

going, as far as gaining institutiosnal support. Our

s
Pt
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university's person in charge of runniny the coaputer center
vas extremely helpful. He listenel to wy idea, which
apparently hal not be used by any other faculty aepber at
our campus of over ten-thousand stulents. He was intrigued
and wvantel to learn more absut CAC. I was able to supply
him with a bibliography and CNC sources on Bitnet. He
proviled =ae with bhandouts ou electronic-msail and the
mainframe's vord processing system, bhoth files he sent me
over the mainframe and which I could print and give to
students to get them started. There vere no other panuals
needel. Our friendly expert generated id's for my students
and wvas willing to cone to two sassions of my classes to
introduce electronic mail to my students. I reserved the
university's computer classroom, where each stulent can sit
at a terainal and observe on their cun screean just vhat the
instractor is demonstrating. By the enl cf the twd and sne-
half hour s2ssion, every student was logging on and off, and
knew how to receive and send electronic miil. They knew how
to save their mail (both what they received and sent), and
they knew how to view what they had savail in the mainfraze's

vord processing systea.

Following that one-time session, they were set loos2 to
use CMC.’ They were repeatedly reminded by me that anyone
wvho was experiencing difficulty with CNC should leo* me kaow

and I would meet with them and clear it up. As it turned
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out, a handful of students took me up on this offer. Ve net
on veekends or after class and in all cases within an hour

their confusion was cleared up.

surprise

To my great surprise, the students 1id not eabrace CHC
with open arms, blind faith, and true devotion to nme as
their savior. It took a number of weeks for this
tealization to sink in with me. They needed time to adjust
to the fall semester, to their newly acquired ability to
send mail, to the Littlejohn text. Moreover, I couldn't be

certain that they wvere not sending e-mail to one another.

So, in the seminar that met once a week, it was not until
the fourth meeting (9-25-91) that I asked point blank, why
haven't you been using e-mail? Are you sending messages to
one another? What I heard struck me as lame excuses. For
instance, sone said that now that they were about to
graduate, they didn't think that 1learning how t> use the
computer would be useful--it's to> late. They should have
been shown how to use the coaputer when they were freshaen.
One stulenc said that he always forgets to bring his list of
id's from our seminar when he goes to the computer center,
and that it 1is hari to find out which terminals are linked
to the mainframe. Several said that it is hard to fini tine

to go to a terminal.

i3
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It wvas time for a pep talk. After explaining to then
that they are about to graduate into a worll vﬁere use of
coaputers is apt to increase, not terminate, and after some
more gentle instruction and encouragement, ve moved ob.
Soon afterwood, messages bzgan to flow more frequently.
Still, not everone joined in, and this, in spite of the fact
that 20Y of ths grade was allotted to the CNC Jjournal. I
copsider_this_lesson__#1:__real care is__teggired_im gettimg
the student (pew_to CAHC) started on CHC. A stuly of the use
of CHMC in large undergraduate (approximately 50 - 200
students), classes was carried out at Inliana Oniversity
(iansen, Brown, Chong, Kubota, Tstten, and Habard, 1991).
In large part, the Indiana University project was to explore
the use of CHNC to facilitate discussion. While results
varied between classes and according to th2 exact use of
cMC, the ovevall findings (simplified) suggest considerable
student resistance to using CMC and to debating. The
results of the Indiana University project, although basel on
large size classes, are in line with ny experience in a

seminar of sixteen students and one of nine stujents.
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Hhat _Did_the Students Thipk of CHC?

A fevw weeks before the end of the semester, I asked the stuieats
in each of the two sections t> respond to a brief ten itea
gquestionnaire. The guestionnaire was lesigned siaply to get at the

students' use and perception 2f CHMC. Results are as follows:

course?
Yes No
Section 1 (N=14) 2 12
Section 2 (N=5) 0 5

«__NHas_the_instruction in_electronjc_mail_sufficient

Yes Ro
Section 1 (N=14) 9 5
Section 2 (N=5) 3 2
3.__Approximately how often did_ypu_use_electronic

mail_this semester?
Section 1 (N=14) sSection 2 (N=5)
1« less than once a week 3 1

2. Once a week 8 4
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3. 3 tipes a week 3 0

4. daily 0 0

4. _What did_you use electronic mail for?

(if respondents marked more than one choice, they were all
included in the tabulation)

Section 1 (N=14, Section 2 (N=5)

1« social talk 7 2
2. discussion of text 12 4
3. =c=lassroom talk 6 3

4. details about when
assignments are due, etCeea. 4 1

5S¢ oOther .ecee 2 1

2. Who _did youm write to?

(If more than one choice wvas made by the respondent, then
that is vhat wvas entered in scoring)

Section 1 (N=14) Section 2 (N=5)
1« your self 2 0
2. specific classmates 1" 5
3. all the seminar members 7 1
4. the instructor 12 4

5. people outside of our

seninar‘.............. 1 o

| CAY
o)
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vell for you?
Yes No
section 1 (N=14) 8 6
Section 2 (N=5) 4 1
Fhat _was_it?

computer experience

a way to get to know other students

maintaining a journal

stimulated conversation about th: issues--got me thinking--
it helped me write my first paper and gave me direction for
my 2nd paper

availability of netvorks to contact other than within UsY

Comserve PhilCon

it vas easy to express my opinions without anyone shooting
down my opiniomns or ideas. I felt free to express

Hotlines, ideas, thoughts

J. _Has_electronic_pail mpre of a pain_than a_help?

Yes No
Section 1 (N=14) L 10
Section 2 (N=5) not enough responses

~J
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How_so?

Sometimes at the beginning. Probably because I ap still
learning tricks with coaputers and ay skills neel aore
polishinge.

I 4id not want to take the time to use it. Ny schedule vas
already too full of other assignaents.

It vas very interesting. My access to the computer center
vasn't as often as I would've liked--wish people at the
center were faamiliar with electroniz mail.

It took m2 quite a fev times to actually understand how to
use it, so I missed out on a lot of mail sending.

It could have been more helpful to me if I was on caapus or
lived in Portlanda The fact that I live 1/2 hour awvay djes
make it a paine.

Getting the time to sit down and do it was difficult.

At first it vas, now I realize hov much of a valuable tool
it vase.

Because it was such a struggle t2 get into the computer and
different coermands, I spent too auch frustration on that
instead of spending time on actually sending wmail and
answering mail. If T had another <class with you and ysu
used the electronic mail, then it would be a help.

Should be introduced with coM 102 (Introjuction to
Communication)

My schedule pade it extremely difficult to make trips to the
conputer labe.

Just getting down there to work with it.

It vas a help to those with no knowledge of computers
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8. Did using electronic mail facjilitate semjipar

pagticipation and/or thimkipg in_ this course?

Yes NO
Section 1 (N=14) 9 4
Section 2 (N=5) 4 1

How_so?

As the course progressed e-mail was bejginniny to be a help,
less of a hindrance.

It spurred "electronic® conversation about interasting
issues that were brought out in discussions.

It generated a lot of class discussion about topics in class
and 2ncouraged participation.

A little bit in that sometimes I sav another perspective oan
thingse.

It vas nore of a forum for questions after prasentatioas.

Ansvwering individual questisns via e-mail gave everyone
equal opportunity to participate.

Questions wvere discussed.

It helped =me to reflect on other issues that might naot be
related to class talk.

I was able to ask questions outside of zlass. This allowved
me to think through things more thoroughly.

Occasionally found some of the topics discussed rather
confusing; some points of view were even more confusing.

Especially questions from X.
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9.__Could you think of a_way that electronic_pail
gcould_be_used to_further facilitate seminar
participation and_thipking about_ text

issves, _discussjon jssunes?

Sure, have the university issue everyone their own homs PC
so you could use e-mail anytinme!

Present writing assignments.

If you ask (mail) a question and have everyone write back a
response --use it as a vay to test.

Make sure the pmainframe was connected to Portlanld Hall (a
dorm) .

Beyond required assignments, no.

Specific assignments about text passages--discussion,
coamment, interpretation.

If it had been used more by everyone it would have been an
excellent tool.

More grade weight.
Basier access.

If we all had tarminals more available to us and more people
participated more often.

It would be better if everyone had better access to a
computer. All of the computers in Masterton (the microlab)
nov have the program so that has sade it easier to get in
the systen.

Mayb> wmandatory answers on certain philosophical type
questions to be discussed in class--or exchanged between
students via e-mail.

If everyone had one at home like Lenny.

Give specific assignments through wmail. The professor

teach the <class nmore about e-mail connecteld to c
universities.

20
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10, __Opep_endeds _Your {spressioms, thoughts, om our

experisent with electrromjic_pmail

Our experiment with electronic mail startel out as Just
that. FPor se the biggest obstacle to e-mail vwas me. As Y
got more comfortable with the systea it became clear to me
that this definitely is the vave of the future. . . . Once
I started writing and talking with the coaputer as my
friend, Y found that the vords seemel to pop out at ae.
Being comfortable with e-mail makes a world of difference.
Keep up vith the experiment.

R-mail would be great for a business situation. It is nice
to knov how to use e-nmail. I Jjust wish I had more time to
experiment with it.

Tt wvas fun. It's qreat exposure to what people are thinking
about, issues that voulin't conme up in "regulac™
conversation.

I thought electronic mail wvas a positive experience and T
hope to use it more in the future. Thanks!

It was interesting.

At first it vas a pain. The more I was exposed to it, the
pore I found it useful. Better access would facilitate more
use.

I like it. I have no sympathy for those who didn't use it,
didn't have time, and so on.

AMfter I gqot used to it, 7T liked it and used it more ani
more, but then it was the end of the semester. I can see it
being very useful.

Introduce e-mail in COM 102 (Introduction to Communication)
for all majorse.

At first it was a pain, but after you begin to use it, it
actually began to be fun.

I think the e-mail is a fantastic idea and could help in
class, but « . The time factor for some is a serious
i ssue--and because there are sd> mnmany commuters, it |is
difficult to get to the lab.

I had a great time vwith electronic mail, and I think that
forcing me to get involved will prove beneficial in tha long

21
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rune. I net a lot of people, and anm very glad X had the
experience.

Very interesting. Wish I had been introlucei to a coamputer
much sooner via a coapunication classe.
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e_Conclusions

It is obvious that this "experiment™ in the use of CNC
and the data gathered make f£fo5r a preliminary and tentative
bit of learning for all concernel, What I do think we can
carry avay fronm this “experiment" are sonre rough
conclusions. What does encourage some belief in the
conclusions that I have come to from this experience is the
discovery that the research literiture seems to bear sut the
conclusions reached here.. 2] What fallows is a statement of
some d2f the "findings" in this study that seem to sit up ani

ask to be noticed.

Using electronic mzil ¢the way it was done here with
minimal stuilent training in its use, with 20% of the grade
tied to it, with no real mandatory assignments (other than a
journal of e-mail correspondence to be hanied in), over a
one-spaester periol of tiae, without students having
computers with modems in their homes, with students who have
never usel a mainframe computer bafore] is likely to produce

a fair share of resistance. These same students will leave
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the course thanking you for the experieace. The instructor
will need to decile whether or nd>t it is worth the anxiety
generated by rhe resistance, and whether or not it is worth
the hand-holding that is reguired to walk students through

it.

Nuch 1like what one reads in the research 1literature,
ACCESS to computer terminals is central (see eninote #2).
In addition, the students seem to agre2 with one anather
that manlatory : ssignments (apparently in addition ¢to

handing in a journal) would increase student use of CMC.

Interestingly, in spite of sone resistance to its use,
most of the students seemed t> 1like the experience and most
thought ¢that it facilitated seminar participation and
thinking. That is central to this "experiment," i.e., that

most thought that CMC did facilitate the course.

I count the "experiment" a success, but then I am biased
in this conclusion. Studeats rated the course and the
instractor highlye. Class discussions floved easily and
seeped to be enjoyable and. productive. Students thought
that e-mail aided class discussions. I believe that if you
vant to try a similar "experiment" in your class, that this

report should get you off to a headstart.
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#hen I do it over again (and I intend to this spring
semester), the one change I am going to make is to give more
specific assignments to be carrield out with CAC. For
instance, ¢the first computer assignment will be to write a
brief autobiographical sketch, introducing yourself to the
class and to send that to everyone within the first week or

tvo.

Pinally, the Littlejohn book worked well. I recomeenA

it
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APPEADIX: SAAPLE E-BAIL LOG

CPPPEEE 00000 FR22000 200000 FHAPNLY FPP0H0N 000000

Received: froa RPIBCS (INMERPER) by PORTLAND(LENNY) id 0871;
(MAIL R2.5) Thu, 26 Sep 91 09:08:31 EDT

Received: by PORTLAND (NMailer R2.0321) id 9098; Wed, 25 Sep
91 15:12:54 EDT

Date: Thu, 26 Sep 1931 00:14:12 ¢1000

Reply-To: Interpersonal/small group coasunication
{IRTERPERBRPIECS. BITKRET>

Senders Interpersonal/small group comaunication
{INTERPERDPRPIECS. BITNETD>

From: JjackiedDIEMEN.UTAS.EDU.AU

X-To: InterperdvM. Ecs. Rpi. Edu

To: Lenny Shedletsky <LENNY?PORTLAND. BITNET>

Woull vyou b2 willing to participate in a small research
project on computer based work? I am a masters stulent in
the Departaent of Sociology, University of Tasmania,
Australia. I an studying collaborative computing work
groups. My rasearch involves testing a range of group based
technigues mcstly by comparing conmputer mediated groups and
face to face groups using similar techniques (eg Focus
groups anl computer conferences). However, I also vant to
investigate how delphi groups wduld operate via renote
computer based interactions. Participation woull involve:
-> replying to a short questionnaire by e.mail (so I knovw
vho I'm talking to). -> writing a short summary 5f vyour
opinion on an issue (vhich I will specify) to do with the
future of information technologye. -> reviswing amnd
responding to a report on this issue.

If you are villing to be involved can you contact me as sd>9n
as possible. Jackie Robertson.

Y A Y A Y Yy Y Y A Y I Y A Y Y Y Y Y A YR Y Y
Subject: you are doing well
In-Reply-To: just testiqg mail

References: <IP15112.9109260925242port land. maine.EDUD>
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Hessage-I3: <LENNY.910926141448dpartland.nmaine.BDO>
rrom: LENNY3PORTLAND (Lenny)

To: IP151122PORTLAND (Joanne Mac)

Date: Thu, 26 Sep 91 14:14:48 EDT

this looks great!?

novw, it's time to start responding to or initiating talk
about the book=--

Y Y R A Y XTI AR Y YT R AR YT YR T X N ¥ ¥ POV GR PPeT

Subject: agreed

In-Reply-To: Lenny send

References: <LENNY.910922133547aportland.maine.EDU>
<IP15071.9109261125223 portlani.naine, EDU>

Message-Il: <LENNY.9109261419123portland.maine.EDU>

Prom: LENNY2PORTLAND (Lenny)

Tos IP150719PORTLAND (Laura Ayman)

Date: Thu, 25 Sep 91 14:19:12 EDT

the paramecium example does speak to this issue--as for

classifiying, the way i see it, the question the experts are

raising is whether or not something is an example of

communication--in other words, what is communication? vhat

defines it? what features make it up?

i don't know how one proves or supports a position in this

area-~i tend to go along with the idea that unintended

events are communication--

AL A AR LIl BRI A XL BRI AT BRI NI R TSI R ST R R X T X ¥

Subject; debate is on the horizon

Message-Id: <LENNY.9109261427073port 1a nl.maine. EDU>

From: LENNY?PORTLAND (Lenny)
To: IP15065aPORTLAND (Scott Bezanson), IPi1506632PORTLAND
(Dennis Dix), IP150673PORTLAND (Greqgory Doyon),
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IP15068aPORTLAND (Rimberly Granger),
IP150693PORTLAND (Dale Haskell), IP150702PORTLAND
(Scott Honey) , IP150713PORTLAND (Lanra Hyman),
IP150723PORTLAND (Scott Keenan), YP150733PORTLAND (Cyndi
Borrov), IP95831aPOPTLAND (Kevin Nash), IP150743PORTLAND
(Christopher Talbot), IP 150 7T5aPORTLAND (Lynn Tibbets),
IP150763PORTLAND (David Weare), IP150773PORTLARD (Joseph
Ziddle), IP150783PORTLAND (Chris Havenstein)

Date: Thu, 26 Sep 91 14:27: 07 EDT

please sonmeone other than me (Leany) pick up tha ball and
run with it-- if your names file is functioning, wve are on
our wvay

------------- Forvarded Mail Follows ceecece co--

Received: from PORTLAND(IP15076) by PORTLAND (LENNY) i3 0305;
(MAIL R2.5) Thu,

26 sep 91 13:53:35 EDT

Received: by PORTLAND (Mailer R2.03A) id 05343 Thu, 26 Sep
91 13:37:07 EDT

Subject: chap.U4 informative vs cormmunicative

Ness:ge-Id: <IP15076.9109261129522portland.maine.EDO>

Prom: IP150762PORTLAND (David Weare)
To: LENNY3PORTLAND (Lenny Shedletsky)
Date: Thu, 26 Sep 91 11:29:52 EDT

I'm going to think on paper here. It could be confusingy at
first. Intention is the key woril. Do I deliberately, in
an act of volition, intentionally convey ameaning?
Sometinm2s. Ekeman and Priesen refer to those nonverbal
behaviors that intentionaly convey meaning as
‘communicative®. They use this term 'communicative' in a
specific, limited way, and in relation to other teras such
as 'usage' and 'interactive'. It is not to be confuseld with
the dictionary eeaning of the word. Nor should ve confuse
it vith any definition arrivel at through group discussion.
‘Communicativ2? as Ekman and PFriesen coin the tera and
<<comnunicatived>> as we commonly use it are quite 3ifferant.
Ekman and Friesen should have choosen a wvord other than
/communicative/ to label the acts they vere studying. Their
choice creates confusiona What BEkman calls a



‘compunicative act' is (meaning ¢ intention). What Ekaman
calls an *'informative act! is (meaning - intention) or just
plain (meaning). I don't understand Lenny's 'initial
reaction' to reading p.65. I think he is using an idea
similar to the following. "3.328 If a sign is useless, it
is aeaninglesse. That is the point of Occam's smaxia.
(If everything behaves as {f a sign had meaning, then it
does have meaning.)" Wittgenstein's Tractatus...

I believe the ¢three acts discussed on p. %5 are quite
distinct. A '‘non-random idea' can be induced by all three
distinct acts. Intention is not Hypothetical but part of
the definition of Ekman's ‘communicative act’'. Have I
risunderstool you Lenny? Please forvard, at your
discretion, to my classmates.

222222 AR TR I I BRI IIE I BRI I I I R BT IR YR R TR TR YL,
Subject: i will try to tell her

In-Beply-To: who is this really froa?

Referencess <LENNY.9109260927333portland.maine.EDU>

<IP15068.9109261336503portland. 2raine.EDU>
Message-Id: <LENNY.9109261432193portlanl.maine.EDI>

From: LENNY@PORTLAND (Lenny)
To: IP150683PORTLAND (Kimberly Granger)

Date: Thu, 26 Sep 91 14:32:19 EDT

224442 BEITIZII BRI 2 X I BRI R T R AN T XY T BT R YT X T Y YR ITY

Beceived: from PORTLAKND(IP15068) by PORTLAND(LENNY) id 0906;
(MAIL R2.5) Thu,

26 Sep 91 13:53:35 EDT

Received: by PORTLAND (Mailer R2.03A) id O546; Thu, 26 Sep
91 13:39:09 EDT

Subject: who is this really from?
In-Reply-To: check this out! Tasmania
References: <LENNY.9109260927333portland.maine.EDU>

Nessage-Id: <IP15068.9109261336502portland.naine.EDU>
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From: IP150683PORTLARND

To: LENNYAPORTLAND (Lenny)

Date: Thu, 26 Sep 91 13:36:50 EDT

Lenny if this is going to you, tell th2 Tasmanian lady that
I would like to perticipate in her study. I guess I'a still
in the fascination /playing stage with email. Anyvay, I

didn't catch her I.D. nunber, so5 will you tell her I'ma
interested? Thanks, Kyn

FPFEEHE PR FREEFEE FHELE0 P FPHEPEE L ELEY PN

Subject: 1let's see wvhat happens--tasmania today, tomorrow
south portland

Message-Jd: <LENNY.9109261441133portlanl.maine.EDU>
Proms LENNY®PORTLARD (Lenny)
To: IP150683PORTLAND (Kimberly Granger)

Date: Thu, 26 Sep 91 14:41:13 EDT

------------ Forwarded Mail Follows crercee cccew
Subject: collaborative computing groups

Message-Id: <LENNY.9109261436093portland.maine.EDU>

Proms LENNY?PORTLAND {(Lenny)

To: jackieddiemens. utas.edu.au

Date: Thu, 26 Sep 91 14:36:09 EDT

I am a professor of communication at the University of
Southern Maine. I am trying out cmc for the first time this
semester~--i have 2 seminars in theories of communication,
both trying to learn how to use the coaputer-- so they and i
are new at this--i have hopes of writing up my experience of
using =om to instigate discassion~--your regquest for
part.icipants intrigued me-~i sent your request along to my
students--one ansvered--asked me to send her interest along
to vyou -~ her id is 1ip15068@Portlani.Bitnet and har name is
Kirbarly GSranger--please let me know if she and i could
participate --i wvill pass on word to you if others show
interest
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 IXXIX I BN I BN IILI A BRIIIZIIE BEIITRY T BRI XYL R T X X X X J
Sabject: kim --give me a call at 774-5147

Message-Id1: <LENNY.910926173728aportland.maine.EDU>
Fronm: LENNY?PORTLAND (Lenny)

To: ipt5068aportland.naine.EDU (Kimberly Granger)
Date: Thu, 26 Sep 91 17:37:28 EDIr

i don't really understand the green light problem--parhaps
on the phone it will be easier to understand

------------ Porvarded 8ail Follows ——— -

Received: from PORTLAND (IP15068) by PORTLAND (LENNY) id 0928;
(MAIL R2.5) Thu, 26 Sep 91 17:28:45 EDT

Received: by PORTLAND (Mailer R2.03A) id 0700; Thu, 26 Sep
91 14:37:30 EDT

Subject: help

In-Reply-To: debate is on the horizon

References: <LENNY.9109261427073portlani.aaine.EDU>
BNessage-Ii: <IP15068.9109261436002p>ortland.maine.EDU>

From: IP150682PORTLAND

Tos LENNY?PORTLAND (Lenny)

Dates Thu, 26 Sep 91 14:36:00 EDT

I'a trying ot create a names file but i keep getting a green
light when I try to type in the useride can Yyou give me

information on this?

L2 Y Y A Y Yy Y AR T XYY YR YR Y YT Y N YUY S O PP Y
Subject: Jackie

Message-Id: <LENNY.9109261745343portlani.raine.EDUD>
From: LENNY®PORTLAND (Lenny)

To: interperdvm.ecs.rpi.edu

Date: Thu, 26 Sep 91 17:45: 34 EDT
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i tried to send e-mail directly to your node Diemen but that
failed so i am trying to respond via the hotline--

FEECEEE L P00 FEF00 FHFERRE FRELEEE FHEEERE FEEINN
Receivel: from MITVMA(MAILER) by PORTLAND(LENNY) id 0931;
(MAIL R2.5) Thu, 26 Sep 91 17:28:45 EDT Receivel: from
MITVEA.NIT.EDU by PORTLAND.MAINE, EDU (Mailer R2.03A) with
BSHTP id 0721; Thu, 26 Sep 91 14:44:24 EDT
<LISTSERVXRPIECS.bitnetavN.ITS.RPI.EDU>

Subject: Output of your job "INTERPER"

To: LENNRYRPORTLAND.bitnetdVYN.ITS.RPI. EDU

Your mail fil2 (1132) was successfully DISYTRIBUTEd to list
INTERPER.

2XXI X I BEIEZIIEEIIIEII BRI EIII L BRIZIZ I BEEXI RS I IR IR XX X
Subject: have i alcready responded to this? test workel
In-Reply-To: just testig aail

References: <IP15112.9109260925243portland.naine.EDU>
Message-I3: <LENNY.910926190730aportlanl.saine.EDU>
Froms LENNY3PORTLAND (Lenny)

To: IP151122PORTLAND (Joanne HNac)

Date: Thu, 26 Sep 91 19:07:30 EDT

222 A I LI BRI IIZII BRI R NI IR Y R R R R Y T RT A PY X EY P
Subject: how's the spelling of yout name now?
Message-Id: <LENNY.9109261918213aportland.maine.EDU>
Fronms LENNYQPORTLAND (Lenny)

To: IP150773PORTLAND (Joseph Zidle)

Date:  Thu, 26 Sep 91 19: 18z 21 EDT

[ )
so where's mail from you?

A4 ALE L BEAAA IS A LA IS BRI I X BRI I EI L R X XIS R I X X XL X
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(1] Wells, in her 1991 review of the literature on coaputer-
mediated communications for distance 23ucation, tells us
that it is rare to find experimental studies on CAC.

Ske reports: "Indeed, various endeavors in distance
education seem to be inspired by an ‘everyday
rationality and . . . embryonic conceptualization of
distance learning' (Marland and Store, 1982, p. 72). - =
« In fact, most of the literature on distance eiucation
consists of either case studies or
conclusions/recorsendations that may or may not bhe

accompaniad by empirical evidence" (Wells, 1991, p. 3)
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[ 2] Por instance, Wells (1991) in her reviev of the research
literature on CHC, reports that "CMC is particularly
vell-suited for courses involving discussion, group
interactions ani projecis, and conceptuaal rather than
hands-on training. . . « « CHNC must be integral to the
course or it will be nnder-utilized. « « «

Completion is facilitated when stuldants are not allowed

to self-pace" (p. 21).

With regard to access to computers, Wells reports:
"Ready access to a computer is wvirtually a prerejuisite
for successful performance in CNC. . « « «» lowvw usage
vas reported for students who had to use computers at
local study centers, compared to other groups who had
computers in their homes (P. 27)e o« « « « One of the
most robust findings in the literataure is that tacking
CMC on to existing materials may negatively iampact usage
ratess. .+ « . - Strictly voluntary usage meant low
usage. e« « « « Despite a small number of case
stulies, it is clear that CNC will be used only when
participants are required to 4o s0. « « « - Motivation
may b2 encouraged by requiring a mandatory number of
logons per week, a minimum number of messages, and s>
On. « « « Usage may also be encouraged by insuring that
important information (such as gquiz questions ani
answers or instructor responses to questions) is only

accessible through the computer. . « . Students alasst
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unanimously blamed lack of time as the reason they
tenled to lurk rather than make substantive

cqyttibutions. However, Mason (1989) notes that this

-

ot

‘constant refrain begins to sound like noise generated
to cover a more basic cause-—-the lack of a clear msdel
on which to base their conception of how to participate!

(pe 137)" (Wells, pp.36 -37).
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