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The American College Testing Program (ACT) is an independeld, nonprofit organization
that provides a variety of educational services to students and their parents, to high
schools and colleges, and to professional associatiorm and government agencies.
Founded in 1959, ACT was best known during the 19608 for its standardized college
admissions testing program. In the years since then, ACT has developed a full range of
programs and services in the areas of college admissions and advising, career and
educational planning, student ald, continuing education, and professional certification.
Today, as In 1959, ACT is guided by the belief that the quality of education depends, In
part, on the quality of the evaluative information available to the participants.

3 1988 by The Amencan Colleg Testing Program. All nghts reserved.
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An increasing number of institutions now view effective advising as an essential component
of the higher education process. These institutions recognize that good advising is vital
to students as they define and develop their interests, abilities, and goals. They also know
that good advising does not just happen; it is the result of a carefully developed
institutional plan and a commitment to excellence in advising. The "bottom line" of
effective advising is improved educational/career planning, academic success, student
growth and development, and lower dropout rates.

Thls Audit is designed to assist institutions In evaluating the current status of their advising
program. Results of the audit should reveal areas of strength and areas where
improvement may be needed.

The author wishes to express appreciation to Dr. Wesley R. Hab ley, Director, ACT
Assessment Program Services, whose Ideas on organizational models are included in the
Audit. ,

The materials contained in the Audit are Intended for use in enhancing academic advising
In colleges and universities, and reproduction of any, or all, of the materials is permitted.
Credit should be given to the American College Testing Program.

A fundamental purpose of both the American College Testing Program and academic
advising is to assist students in informed educational and career decision making.
Because of this commonality of purposes, ACT is pleased to make this Audit available to
those interested In improving the organization and delivery of advising services on their
camPus.
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The Procedure

The following audtt takes you through a four-step process very similar to that
which an external consultant might follow if called upon to review your
academic advising program. In this case you are serving as your own
consultant.

The elements reviewed in the Academic Advising Audit are those that have
been identified in the research on academic advising as being important
characteristics in the organization and delivery of effecttve advising services.
In this sense, the audit is not empirically based. The items have face validity
because they are related to elements that have most frequently been
associated with successful advising programs. The audit should not be
viewed as a scientific instrument, but rather as an evaluation tool that can be
helpful in asaisting the user to analyze and improve advising services for
students. Uke any tool, the audit has some limitations. For example, the audit
addresses the organization and delivery of advising services more directly
than it does the quality of advising by individual advisors.

Step 1: The Academic Advising Audit begins with informadon gathering. In
Step 1 you are asked to respond to a series of questions relating to your
undergraduate advising program.

Step in this phase, you will conduct an evaluation of the information
gathered through a self-scoring procedure. To assist you in understanding
the element and the basis for the ratings, a brief explanation accompanies the
questions and scoring key.

Step 3: Once the information has been collected and evaluated, you will carry
out an analysis of the information. Questions and corresponding scores will
be grouped and totaled by major categories so as to identify those elements
which contribute positively to your advising program and those areas which
may need improvement In addition, specific reasons for these strengths and
weaknesses can be Identified.

Step 4: The final step is to begin action planning. A series of recommenda-
tions is preeented for further review, study, and action.

At the conclusion of the audit you will flnd some suggestions for additional
resources and materials to assist you in the further study and development of
your academic advising program.

2/ 3



1

Information Gathering

Please respond to each of the following questions as it relates to the
undergraduate advising program in your college. Respond on the basis of
current status or practice, not on the basis of the way you would like your
advising services to be conducted.

1/5 ;1



GENERAL INFORMATION
1. Indicate your type of institution.

Two-year public college
Two-year private co/lege
Four-year public college or university
Four-year private college or university
Other

2. Indicate the size of undergraduate enrollment at your
institution.

Under 1,000 5,000-9,999
1,000-2,499 10,000-19,999
2,500-4,999 Over 20,000

3. is one person assigned responsibility for coordinating/
directing the campus advising system?

_ Yes
No (skip to question 7)

4. Which title listed below is closest to that of the
individual responsible for coordinating the campus
advising system?

Director/Coordinator of Advising
Director of Counseling
Vice President/Dean of Academic Affairs
Assistant Vice President/Dean of Academic
Affairs

Vice President/Dean of Student Affairs
_Assistant Vice President/Dean of Student Affairs

College Dean or Department Chairperson
Other, please specify.

5. Approximately what portion of this person's time is
spent in responsibilities related to the academic advis-
ing program?

Less than one-quarter time
One-quarter time
Half-time
Three-quarter time
Full-timo

8. What Is the title of the person to whom the coordinator
reports?

President
__Vice President/Dean of Academic Affairs

Assistant or Associate Vice President/Dean of
Academic Affairs
Vice President/Dean of Student Affairs
Assistant or Associate Vice President/Dean of
Student Affairs
Dean of a College
Other, please specify
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7. Does your institution have a written policy statement
on academic advising?

No (skip to question 10)

8. Which of the following elements are detailed in the
statement on academic advising? (check all that apply)

Philosophy of advising
Goals of advising
Delivery strategies
Responsibilities of advisors
Selection of advisors
Responsibilities of advisees
Training of advisors
Evaluation of advisors
Recognition/reward for advisors
Other, please specify.

9. How is your academic advising policy communicated?
(check all that apply)

Catalog
Student handbook
Faculty handbook
Advisor handbook
Recruitment materials
Orientation materials
Other, please specify

10. Does your institution provide special advising services
for any of the selected student populations listed
below that can be distinguished from services avail-
able to all students? (check all that apply)

No
Yes (indicate for which groups)

Transfer students
Students with undeclared majors

Adult students
Educational Opportunity Program students
Academically underprepared students
Pre-professional students
Handicapped students
Athletes
Foreign students
Honors

11. Does your institution regularly evaluate the overall
effectiveness of your advising program?

Yes
No



12. Carefully consider the following statements and check
the one statement which most doubt describes the
organization of advising on your campus. The choice
of Just one for the entire campus may be difficult, but it
is important that you choose only one.

1. All students are assigned to an instructional
facuity member for advising.

2. All students are assigned to an instructional
faculty member for advising. There is an
advising office which provides general aca-
demic information and referral for students,
but all advising transactions must be approved
try the student's faculty advisor.

3. There is an advising office which advises a
specific group of students, e.g., undecided,
underprepared, non-traditional. All other
students are assigned to academic units and/
or faculty for advising.

7 1 1

4. Each student has two advisors. A member of
the instructional faculty advises the student on
matters related to the major. An advisor in an
advising office advises students on general
requirements, procedures, and policies.

5. Staff in an administrative unit are responsible
for advising ALL students for a specifieci
period of time and/or until specific require-
ments have been met After meeting those
requirements, students are assigned to a
member of the instructional faculty for advising.

5. Each school, college, or division within the
institution has established a unit which is
responsible for advising.

7. Advising for all students from point of enroll-
ment to point of departure is done by staff in a
centralized advising unit



ADVISING IN THE ACADEMIC UNIT OR DEPARTMENT

Complete this section ONLY if some or all of the advising
which takes place in your institution is done in the
academic units (departments).

You are asked to check the extent to which the following
items apply to academic units (departments) on your

campus. When checking your response. please use
"MOST" if it applies to at least two-thirds--but not allof
the departments, "SOME" for those situations that apply to
more than a few but less than most, and "FEW" if it applies
to only about one-third or less of the academic units or
departments at your institution.

13. Students are requited to contact their advisor on the following occasions:

Class scheduling/registration
Adding a class
Oropping/Wilhdrawing from a class
Declaring a mCor
Changing a major
Following a report of unsatisfactory progress
Approval of graduation plans
Withdrawing from school
Other, please specify

14. During an academic term the average number of
advising contacts between advisors and advisees in
MOST academic units (departments) is:

0 - 1
2
3 - 5
6 or more

14. The average number of students assigned to each
advisor in MOST academic units (departments) is:

Less than 20
20 - 40
More than 40

16. Advisors commit the following percentage of their time
to advising responsibilities in MOST academic units
(departments):

Not more than about 1%
Between 1% and 5%

5% - 15%
More than 15%

8

This applies to
AU. MOST SOME FEW NO

academic units
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17. The following people SGP/13 as academic advisors:

Depanment heads
Non-Instructional personnel
Instructional faculty
Paraprofessionals (graduate assistants,

practicum students, indMduals hired during
peak advising times)

Peers (undergraduate students)
Other, please specify

18. Faculty become academic advisors in MOST units
(departments) under the following conditions:

__They volunteer.
They meet certain selection criteria.
They are required to advise.

19. Formai methods used to evaluate advisors include:

Student evaluation
Self-evaluation
Performance review by supervisor
Peer review
Other, please specify

20. Advisors are rewarded for advising in these ways:

Released time from instruction
Released time from committee work
Released time from research expectation
Salary increments for time spent in advising
A malor consideration in tenure and promotion

decons
A minor consideration in tenure and promotion

decons
Awards for exceilence in advising
Other, please specify

21. Mandatory training programs are offered in. MOST
academic units (departments).

Yes
No (skip to question 24)

This applies to
ALL MOST SOME FEW NO

academic units

.11"..

This applies to
ALI. MOST SOME FEW NO

academic units

This applies to
ALL. MOST SOME FEW NO

academic units
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22. Training programs for advisors include:

A workshop of one day or lees
A workshop of more than one day
A series of short workshops throughout the year
Method varies by advisor
Other, please specify

23. The following topics are included in training for advisors:

Academic regulations, policies, and registration
procedures

Campus referral sources
Counseling skills
Interview skills
Career and employment information
Use of information sources (admissions test

results, transcripts)
Decision-making skills
Importance of the academic advising
Definition of advising
Other, please specify

This applies to
ALL MOST SOME FEW NO

academic units

This applies to
ALL MOST SOME FEW NO

academic units

24. Tho following group advising formats are available to students:

Credit or non-credit courses
Workshops or seminars
Small group meetings during orientation or

registration
Other, please specify

10

This applies to
AU. MOST SOME FEW NO

academic units
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25. Support or reference materials routinely provided to advisors include:

Aggregate data on student retention
Advising handbook
Employment outlook projections
Computerized student academic progress

reports
Academic planning worksheets
Forms for anecdotal records or contracts
Articulation worksheets or agreements between

institutions
Directory of campus referral sources
Other, please specify

No materials are provided

This applies to
All. MOST SOME FEW NO

academic units

26. The following student information sources are routinely provided to advisors (check all that apply):

Admissions application
High school transcript
ACT/SAT scores
Non-testing information reported through

ACT/SAT programs
College transcript/grade reports
Locally administered interest/placement test

results
Clher, please specify

11

This applies to
ALL MOST SOME FEW NO

academic units
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ADVISING OFFICES

Complete this section ONLY if your institution is best
described by statement 2,3,4,5, or 7 in question 12.

27. Students are required to contact the advising office on
the following occasions (Check all that aPPIY)

---Class schedulIng/registration
When changing class registration
When declaring a major
When changing a major
Following a report of unsatisfactory progress
Before withdrawing from the instttution
For approval of a graduation plan
Other, please specify.
Contact is not a requirement

28. What are the responsibilities of your academic advis-
ing office and its coordinator/director? (check all that
apply)

Advising on General Education requirements
Advising transfer students
Advising underprepared students
Advising undecided/exploratory students
Evaluating transfer credit
Establishing and maintaining advising records
Certifying graduation clearance
Freshman orientation
Training advisors campus-wide
Preparing registration instructions and materials
Developing a campus-wide advising handbook
Evaluating campus advising services
Coordinating all advising on campus
Other, please specify

29. What is the approximate number of advisees assigned
to each full-time equivalent advisor in your advising
office?

Fewer that 100 students
100-199 students
200-299 students
300-399 students
400-499 students
500-599 students

_800-899 students
700 or more students

30. Is the effectiveness of the advising office regularly
evaluated?

Yes
No

12

31. Are training programs provided for advising office staff?

Yes
No (skip to question 33)

32. Check the topics included in advisor training.

Academic regulations, policies, and registration
procedures
Campus referral sources
Counseling skills
Interview skills
Career and employment information
Use of information sources (admissions test
resutts, transcripts)
Decision-making skills
Importance of the academic advising
Definition of advising
Other, please specify

33. Support or reference materials routinely provided to
staff in the advising office include (check all that apply):

Aggregate data on the student population
Advising handbook
Employment outlook projections
Computerized academic progress records
Academic planning worksheets
Forms for anecdotal records or contracts
Articulation worksheets or agreements between
institutions
Directory of campus referral sources
Other, please specify
No materials are provided

34. The following student information sources are rou-
tinely provided to advisors (check all that appiY):

Admissions application
High school transcript

ACT/SAT test scores
Non-testing information reported through ACT/
SAT programs
College transcript/grade reports
Locally administered interest/placement test
results
None
Other, please specify

6



OVERALL INSTITUTIONAL
EFFECTIVENESS

To Be Completed By A/I Respondents

35. The following goals for advising programs have been
established by the National Academic Advising Asso-
ciation (NACADA). Consider whether your current
advising services are delivered/designed in such a
way that these goals are successfully achieved for
most students. Use the following scale to rate each
goal.

1 - Does not apply; no seMces have been imple-
monied to address this goal

2 - Achievement not very satisfactory
3 - Achievement somewhat satisfactory
4 - Achievement satisfactory
5 - Achievement very satisfactory

Assisting students in seff-understanding and self-
acceptance (value clarification, understanding
abilities, Interests, and limitations)
Assisting students in their consideration of life
goals by relating interests, skills, abilities, and
values to careers, the world of work, and the
nature and purpose of higher education
Assisting students in developing an educational
plan consistent with life goals and objectives
Nit.sattwa courses of action, alternate career
considerations, and selection of courses)
Assisting students In developing decision-
making skills
Providing accurate information about institutional
policies, procedures, resources, and programs
Making referrals to other institutional or com-
munity support services

Assisting students in evaluation or reevaluation
of progress toward established goals and educa-
tional plans

_Providing information about students to the
institution, colleges, and/or academic depart-
ments

AL Using a scale of 1 (very ineffective) to 5 (very effective),
rate the overall effectiveness of your institution's advis-
ing program on each of the following variables. Please
make certain that you provide only one rating for ths
mitre advising program.

13

1 2 3 4 5

Very
Ineffective

Very
Effective

Providing for the advising needs of your students
Providing advisors who are willing to participate
in advising, have at least the basic skills neces-
sary for advising, and have the time necessary
to do an effective job of advising
Identifying and selecting individuals to partic-
ipate in advising
Providing advisors with timely and accurate
information on their advisees
Providing for communication among and be-
tween deans, department heads, advisors, and
the coordinator of advising, if such a position
exists
Implementing a training program for advisors
Providing advisor accountability, both to a higher
level of authority and to advisees

--Providing appropriate levels of coordination,
direction, and supervision
Systematically evaluating both the advising pro-
gram and advisors
Recognizing/rewarding quality advising
Meeting student needs when combined with
the expenditure of human and fiscal resources

37. List what you consider to be the three major strengths
and weaknesss of your academic advising program.

Strengths:

1

2.

3.

Weaknesses:

1

2.

3.

17
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Evaluation
-40111111/111k

You have now completed the information-gathering step of ttie audit and are
ready to evaluate your responses. Most of your answers will be given a
numerical rating or score. (Those items with no numerical rating are not
scored for the purposes of this audit but do relate to some key elements in
advising programs.) Record your score on the audit form for use in Step 3. An
explanation accompanies ttie scoring key to aid you in interpreting the
rationale for awarding points and to better understand the importance of the
item to a successful advising program.



GENERAL INFORMATION

Scoring Key Comments

1. Ind Wale your type of institudon.

Two-year public college
.Two-year private college

Four-year public college or university
Four-year private college or university
Other

2. Indicate the size of the undergraduate enrollment at
your institution.

Under 1,000 5,000-9,999
1,000-2,499 10,000-19,999

Over 20,0002,500-4,999

1-2. The *pit of institution you are and your under-
graduate enr011ment may influence to some extent
how you organize and deliver advising services. For
example, faculty-only models of advising are more
common at small private institutions, while some
form of centralized advising office is more popular at
large public institutiona. Your designation will also
allow you to compare your advising program with
results obtained at similar institutions (see Third
National Survey of Academic Advising).



Scoring Key Comments

3. Is ono person assigned responsibility for coordinating/
directing the campus advising system?

(10) Yes
(0) ---.No (sidp to question 7)

4. Which Otis listed below is closest to that of the
individual responsible for coordinating the campus
advising system?

Director/Coordinator of Advising
Director of Counseling
Vice President/Dean of Academic Affairs
Assistant Vice President/Dean of Academic
Affairs
Vice President/Dean of Student Affairs
Assistant Vice President/Dean of Student
Affairs
College Dean or Department Chairperson
Other, please specify

5. Approximately what portion of this person's time is
spent in responsibilities related to the academic advis-
ing program?

(1) ----Less than one-quarter time
(2) One-quarter time
(3) ._Half-time
(4) Three-quarter time
(5) Full-time

5. What is the title of the person to whom the coordinator
reports?

President. Vice President/Dean of Academic Affairs
Assistant or Associate Vice President/Dean of
Academic Affairs
Vice President/Dean of Student Affairs
Assistant or Associate Vice President/ Dean of
Student Affairs
Dean of a College
Other, please specify

343. When everyone is responsible for advising, no one is
accountablel Effective advising programs, like most
activities, need to be properiy managed. Manage-
ment typically consists of the following functions:
planning, organizing, staffing, directing, and evaluat-
ing. Advising programs can obviously benefit from all
these efforts. The result of good management of
advising is that others are assisted in delivering the
service because someone is responsible for carrying
out these important functions in a systematic manner.

17



Scoring Key

7. Does your institution have a written policy statement
on academic advising?

(10) Yes
(0) No (sidp to question 10)

8. Which of the following elements are detailed in the
statement on academic advising? (check all that apply)

(1) ...Philosophy of advising
(1) Goals of advising
(1) Delivery strategies
(1) Responsibilities of advisors
(1) Selection of advisors
(1) Responsibilities of advisees
(1) Training of advisors
(1) Evaluation of advisors
(1) Recognition/reward for advisors
(1) Other, please specify

9. How is your academic advising policy communicated?
(check all that apply)

(1) Catalog
(1) Student handbook
(1) Faculty handbook
(1) Advisor handbook
(1) Recruitment materials
(1) Orientation materials
(1) Other, please specify

7-9. Basic to developing an effective advising program is
deciding what the institution wants to achieve with its
academic advising program and how it plans to
implement the program. This should take the form of
an institutional policy statement in writing which
addresses thee* common questions about academic
advising programs:

What are the advising needs of students?
Who will do the advising?

Are there advising needs that transcend individual
departments and colleges?

Who is administratively responsible for the aca-
demic advising program?

How should advising services be delivered?
What is the relationship of the advising system to
other suOliort services?

Do those responsible for advising services have
the authority to make the system work?

Once the advising system is established, its pur-
poses and procedures must be communicated to
and understood by administrators, faculty, staff, and
students. The ultimate success of any advising pro-
gram is based largely upon a common understanding
of its purposes.

The single most important factor contributing to
strong advising programs is the commitment of the
institution to the process. Good advising programs
are not inexpensive; they require allocation of human.
financial, and physical resources. Unless adminis-
trators believe that advising is an important and
necessary educational service and they support that
commitment both fiscally and psychologically, advis-
ing is likely to be neglected. There is no substitute for
strong administrative support for an effective advising
program. Critical to the demonstration of that support
is the development and communication of a com-
prehensive policy statement on academic advising.

18



Scoring Key Comments

10. Doss your institution provide special advising services
for any of the selected student populations listed
below that can be distinguished from services avail-
able to all students? (check all that apply)

(0) No
( ) Yes (indicate for which groups)

(1) Transfer students
(1) Students with undeclared majors
(1) _Adult students
(1) Educational Opportunity Program students
(1) Academically underprepared students
(1) Pre-professional students
(1) Handicapped students
(1) Athletes
(1) Foreign students
(1) _Honors

10. College students can be cintegorized into campus
subpopulations, and their advising needs vary accord-
ingly. No single advising delivery system, or individual
advisor, can be expected to meet the advising needs
of all students. Different advisors, advising techniques,
and strategies, are probably needed to facilitate the
growth and development of these various groups of
students.

11. Does your institution regularly evaluate the overall
effectiveness of your advising program?

(10) Yes
( 0) No

11. A well-designed evaluation program should have the
following objectives:

1. To determine how well the advising system is
working

2. To obtain information on individual advisor per-
formance for the purpose of self-improvement

3. To gain information on areas of weakness in order
to better develop In-service training strategies

4. To provide data for use in administering a recog-
nition/reward system for individual advisors

5. To gather data to support request for funding or
gain improved administrative support of the advis-
ing program

Generally, evaluation can be thought of as either
formative or summative. Formative evaluation is
designed to foster individual self-development or
improvement of the overall advising program. This
type of evaluation is best represented by objectives
1, 2, 3, and 5 above. Formative evaluation is, for
obvious reasons, more readily accepted by advisors
and, therefore, easier to implement

Summative evaluation, on the other hand, is more
threatening to many advisors. This type of evaluation,
represented by objective 4 above, is designed to
provide specific information on individual advisor
performance for the purpose of making judgements
or decisions regarding effectiveness. A good com-
prehensive evaluation program should contain both
formative and summative components.



Scoring Key Comments

12. Carefully consider the following statements and check
the one statement which most closely describes the
organization of advising on your campus. The choice
of just one for the entire campus mey be difficult but it
is important that you choose only one.

1. All students are assigned to an instructional
faculty member for advising.

2. All students are assigned to an inst uctional
faculty member for advising. There is an
advising office which provides general aca-
demic information and referral for students
but all advising transactions must be approved
by 0,- student's faculty advisor.

3. Ther is an advising office which advises a
specs group of students, e.g., undecided,
underprepared, non-traditional. All other stu-
dents are assigned to academic units and/or
faculty for advising.

4. Each student has two advisors. A member of
the instructional faculty advises the student
on matters related to the major. An advisor in
an advising office advises students on general
requirements, procedures, and policies.

5. Staff in an administrative unit are responsible
for advising ALL students for a specified
period of time and/or until specific require-
ments have been met After meeting those
requirements, students are assigned to a
member of the instructional faculty for advis-
ing.

6. Each school, college, or division within the
institution has established a unit which is
responsible for advising.

7. Advising for all students from point of enroll-
ment to point of departure is done by staff in a
centralized advising unit

12. it is important to note that there is probably no "best"
organizational model for academic advising appro-
priate to all institutions of higher education. Any of
the seven advising delivery models are perfectly
acceptable.

Although there hu bean a dramatic increase in *Pie
literature on most aspects of academic advkAng
during the last ten years, little has been accom-
plished in the study of the ways in which advising
programs are organized.

The lack of focus on organizational models has been
fostered by two themes which pervade the literature
on advising programs. The first theme is the avoid-
ance of discussion of organizational models on the
basis that because each institution is unique, there is
limited transferability of organizational models from
one institution to another.

The second theme in the advising literature has been
the tendency to blur the distinctions between organi-
zational models and the delivery of services within
those models. The literature is replete with discus-
sions of delivery systems which focus on facuity
advising, seff-advising, advising centers, peer advis-
ing, professional staff advising, and computer-
assisted advising. As a result there have been few
successful attempts to distinguish belween those
who deliver advising services and the drganizationai
models in which those services are delivered.

The diagrams of each model represent the organiza-
tion of services by depicting student interaction with
those who are responsible for advising. Students are
represented by circles, faculty (advising in the aca-
demic subunits) are represented by triangles, and
advising offices are represented by squares. Solid
lines indicate that a primary advising relationship
exists in which the advisor has original jurisdiction
for monitoring or approval of academic transactions.
Broken lines depict the clearinghouse and referral
resource functions of advising offices where advice
may be given but responsibility for the approval of
academic transactions is not delegated.
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Paco Ity-Only Model
In this model each studebt ivA assigned to a specific
faculty advisor. Under mo st. circumitatices, advisor
assignment Is based on the major field of the student
Students who are undecided about a major are
assigned to faculty members ir. the liberal arts,
distributed among faculty who volunteer to advise
undecided students, or distributed among faculty
members who have fewer major advisees assigned
to them. This is the only model presented in which
the designation of advisor refers specifically to a
faculty advisor. All other organizational models may
be staffed by faculty, professional, paraprofessional,
peer, or some combination of those four advisor
types. Although there may be an individual desig-
nated in this model as the coordinator of campus
advising, generally the supervision of faculty advis-
ing is decentralized in the individual academic sub-
units. A diagram of the faculty-only model is shown
below:

OA
STUDENT FACULTY

Faculty-Only Model

Supplementary Advising Modsi
In this model, as in the faculty-only model, faculty
members serve as advisors for all students in the
institution, However, this model features an aca-
demic advising office which serves u both a clear-
inghouse for advising information and as a source of
referral to advising as well as other support services
on the campus. Personnel who work in the advising
office in this model generally have no original juris-
diction for the monitoring or approval of academic
transactions. All such transactions are the responsi-
bilities of the individual student's facutty advisor. In
addition, staff of the advising office may be charged
with the responsibility of assisting faculty advisors by
providing resources, implementing advisor training,
and developing, maintaining, and updating advising
information systems. The advising office is usually
supervised by an individual who is charged with the
functions described above, while direct supervision

of faculty advisors is decentralized in the individual
academic subunits. A diagram of the supplementary
model is shown below:

STUDEN,

ADVISING
OFFICE

FACULTY

Supplementary Advising Model

Split Advising Modal
in the split advising model, Initial advising of students
is split between faculty members in academic sub-
units and the staff of an advising office. The advising
office has original jurisdiction for monitoring or
approving academic transactions for a specified
group of students, while instructional faculty in aca-
demic subunits maintain jurisdiction over the re-
mainder of the students.

The most common application of the split advising
model is that faculty advisors are responsible for
advising students with declared majors while staff of
the advising office are responsible for advising
undecided students. Other applications of this model
include an advising office for underprepared stu-
dents, an advising office for non-traditional students,
or an advising office for student athletes.

Advising jurisdiction moves from the advising office
to advising in the academic subunits when the
student has met an institutionally predetermined set
of conditions. For example, the advising jurisdiction
for students who are undecided changes from the
advising office to the appropriate academic subunit
when a student formaity declares a major.

The advising office in this model includes an indi-
vidual who is responsible for supervising advising
staff necessary to carry out the specialized advising
functions. The advising office coordinator may also
be given additional campus-wide responsibilities
such as those outlined in the supplementary model.
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In addition, the advising office In this model usually
serves as a cleeringhouse on advising information
and as a referral resource for students who are
assigned to advisors In the academic subunits but
the advising office, except In rare instances, main-
tains no original jurisdiction for the approval of aca-
demic transactions for students who are assigned
advisors in the academic subunits. A diagram of the
split advising model is shown below.
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Spilt Advfaing Model

ACADEMIC
SUBUNIT

Dual Advising Model
This model is characterized by shared responsibility
for advising each student Faculty members provide
advising which Is directiy related to the student's
discipline or choice of major, and staff of the advising
office provide advising related to the general educa-
tion requirement, institutional academic policies and
registration procedures. In the dual advising model,
personnel in the advising office are usually respon-
sible for advising ail students who are undecided.

The advising office in this model includes an indi-
vidual who is responsible for supervising the advis-
ing office staff. The advising coordinator is usually
charged with additional campus-wide advising respon-

sibilities which were discussed In previous models.
A diagram of the dual advising model is shown below.

FACULTY
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Dual Advising Model

Total Intake Model
The total Intake model for academic advising vests
Initial advising responsibility for all students in an
advising office. The advising office has original juris-
diction for the approval of all advising transactions
until a set of institutionally predetermined conditions
have been met In some cases, those conditions may
consist only of a time limit such as completion of the
first semester, while in other advising systems a
more complex set of conditions may be prescribed.
An example of more complex conditions might be
completion of forly-five semester hours, academic
good standing, completion of the general education
requirement, and satisfactory completion of core
courses stipulated by a specific academic program.
Once the student has met the predetermined set of
conditions, original jurisdiction for advising shifts
from the advising office to the academic subunit in
which the student Is majoring.

The total intake model has three major variations
which are based on the scope of responsibilities
given to the unit in which advising takes place
Briefly stated, there are three major areas of respon-
sibility which relate to the total-intake model: (1) the
development of curricuium and the administration of
instruction; (2) the development and enforcement of
academic policies; and (3) the provision of advising
services.
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The director may be charged with the coordination
of the campus advising system, and the provision of
support for advising which takes place In the aca-
demic subunits. A diagram of the total intake model
is shown below:

4,=

STUDENT ADVISING ACADEMIC
OFFICE SUBUNIT

Total intake Modei

Satellite Model
The satellite model features advising offices which
are maintained and controlled within the academic
subunits on the campus. Satellite advising offices
provide advising for all students whose majors are
within a particular college or school. In addition,
satellite models are located in close physical prox-
imity to the academic subunits they represent
Undecided students are usually advised by staff in a
satellite office which is established principally to
meet their needs although that satellite office may
also provide clearinghouse and referral services to
all students on the campus.

In a few instances, the subunit satellite offices are
responsible for advising students from point of matri-
culation to departure from the institution. But, for the
most part, advising shifts from the satellite office to a
specific facility member in the discipline in wh'ch the
student is majoring. This shift usually takes place
when a set of predetermined conditions have been
fulfilled by the student

GenerailY, the individual who supervises the satellite
office for undecided students is given the respon-
sibility for coordination of the campus advising
system and the provision of support for all advisors.
A diagram of the satellite model is shown below.
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Satellite Model

Self-Contakre. d Model
In the self-contained model ail academic advising,
from orientation through departure from the institu-
tion takes place in a centralized unit The cbntralized
unit is directed by a dean or director who supervises
all advising functions that take place on the cam-
pus. A diagram of the self-contained model is shown
below:
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Self-Contained Model
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ADVISING IN THE ACADEMIC UNIT OR DEPARTMENT
SPECIAL SCORING DIRECTIONS: Score questions 13, 17, 19, 20, 22, 23, 24, 25, 20 by adding the number
of checks under each column (Alt Most Some Few, No). The score for the item is determined by referring
to the score in parentheses at the bottom of the column with the most checks.

Scodng Key

13. Students are required to contact their advisor on the following occasions:

This applies to
AU. MOST SOME FEW NO

academic units
Class scheduling/registration
Adding a class
Dropping/Withdrawing from a class
Declaring a major
Changing a major
Following a report of unsatisfactory progress
Approval of graduation plans
Withdrawing from school
Other, please specify

(10) (6) (4) (2) (0)

14. During an academic term the average number of advising contacts between advisors and advisees
in MOST academic units (departments) is:

(1) 0-1
(3) 2
(5) 3-5
(7) 6 or more

15. The average number of students assigned to each advisor in MOST academic units (departments)
is:

(8) Less than 20
(4) 20-40
(2) More than 40

16. Advisors commit the following percentage of their time to advising responsibilities in MOST
academic units (departments):

(2) Not more than about 1%
(4) Between 1% and 5%
(8) 5% - 15%
(8) More than 15%
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Comments

13-16. Good advising needs to be intrusive! Unfortunately,
many students are reluctant to schedule appoint-
ments with their advisors on a regular basis. In
order to overcome this problem, it is sometimes
necessary for the system to "force" contact between
advisees and advisors. On occasion, advisors may
need to be assertIveto seek advisees out and
invite them to discuss matters of common concern.
Advisors should plan to be available for confer-
ences with advisees regularly throughout the se-
mester. The following times are especially impor-
tant before registration; prior to any change of
courses or of major following any report of unsatis-
factory work; prior to withdrawal from college;
when a student is experiencing personal or social
adjustment or academic problems.

Good advising Is not simply seeing a student once
a semester or twice a year to approve a course
scheduK. Frequency of contact tends to strengthen
the quality of the advisor/advisee relationship. Dy-
namic advising programs are characterized by
frequent high-quality contact between advisor and
advisee. A quality advising experience is an en-
counter in which the advisor and advisee discuss a
wide range of topics relating to the student's life
goals, educational/career program, progress, and
problems. Tho most fruitful contacts need not al-
ways take place in the advisor's office; they might
take place in the advisoes home, in the student
union, or in some other campus setting. It is not
always necessary to meet individually with students
to accomplish the purposes of advising. Small-
group sessions often provide an opportunity for the
advisor to work with students in an effective manner.

To perform effectively, advisors must be assigned a
reasonable student load. Too large a load will
inevitably result in unavailability, hurried meetings,
not getting to know advisees on a personal basis,
and, in general, poor advising experiences for
stvdents. Determining a reasonable student load
will, of course, depend on a number of variables
such as delivery, teaching load, research and publi-
cation commitments, and whether advising is a full-
time or part-time responsibility.

Recent research conducted at ACT confirmed that
advisees who meet with their advisors more fre-
quentry and for longer periods of time are more
satisfied with the advising process, have a more
positive impression of their advisors, and discuss a
larger number of topics with their advisors. In short
frequency and length of advisor/advisee contact
do seem to make a difference.
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Sawing Key

17. The following people serve as academic advisors:

Department heads
Non-instructional personnel
Instructional faculty
Paraprofessionals (graduate assistants,

practicum students, individuals hired
during peak advising times)

Peers (undergraduate students)
Other, please specify

This applies to
ALL MOST SOME FEW NO

academic units

MRS.

(10) (6) (4) (2) (0)

Comments

17. Academic advising, like most educational programs
and services, has been delivered in a variety of
ways by colleges and universities. The effective-
ness of who provides advising has varied from
campus to campus, A critical evaluation and review
of who delivers advising services can be helpful to
institutions seeking ways to modify their existing
advising programs in order to make them more
responsive to student needs.

Institutions have relied heavily on faculty as the
major providers of academic advising services. The
emergence of this predominant delivery model is
easily understood from a historical perspective,
since student/faculty relationships have always
been viewed as an integral part of the higher
education process.

Faculty advising systems have emerged primarily
because many institutions have assumed, correctly
or incorrectly, that faculty are interested in advising
and perceive advising as an important faculty role.
Administrators feel that facutty are the most knowl-
edgeable individuals to provide academic informa-
tion; that students want advice from faculty; and that
this form of delivery represents the most financially
feasible way to deliver advising services. In con-
sidering a faculty advising delivery system, these
assumptions, however, should be thoroughly tested
by the institution.

Faculty advising systems where ail or most all
faculty are assigned advising responsibilities may
well suffer from the following problems:

Faculty advisors tend to be subject-matter ori-
ented and lack university-wide information and
knowledge.
Faculty advisors are not generally provided with
an adequate reward system for advising.
Not all faculty are interested in advising or
recognize the importance of this service.

Faculty advisors are often not as accessible as
advisors in other delivery systems.
Faculty lack training in the skills and techniques
necessary for effective advising.
Faculty have competing priorities and interests,
such as teaching and research.
Faculty have difficulty in keeping updated on
institutional regulations, procedures, job outlooks.
etc.

These factors must be adeqL 'tely addressed if an
institution is going to rely primarily on faculty for
academic advising.

One might conclude that faculty do not represent a
viable delivery mechanism for advising services.
Such is not the case. Faculty advisors are experts
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In their discipline and knowledgeable about specific
courses in their department and educational and
career opportunities in their field. The advising
process also facilitates the development of mutually
beneficial relationships between student and
teacher.

Second to faculty advising, the most frequently
used persons to provide advising are professional
advisors. There are obvious advantages to the use
of professional counselors as advisors. Counselors
are free from academic department biases which
can plague a faculty advising system. More impor-
tant, however, they have the prerequisite skills and
training to be effective advisors.

Despite the advantages, the use of professional
counselors as advisors also has several limitations.
Professional counselors, as a result of their training
and background, are often more interested in psy-
chological and therapeutic counseling than in aca-
demic advising. Advisee load also becomes a real
problem for many insfitutions using only counselors
for academic advising. Finally, counselors find it
more difficult to be as knowledgeable about specific
course content departmental requirements, grad-
uate school opportunities, career opportunities in
specific fields, etc., than the faculty member who is
an expert in his or her field.

The concept of using upperclass students as peer
helpers in orientation programs, as residence hall
assistants, and as tutors has had a long tradition in
higher education. In more recent years, however,
institutions have turned increasingly to this group
as a means of supplementing their academic advis-
ing delivery system. Good peer advising programs
should supplement other persons who provide
advising and should rely heavily on referrals to
professional staff on the campus better equipped to
deal with such advising functions as determining
career goals, selecting majors, etc.

A relatively small number of institutions use para-
professionals as adjuncts to the regular advisors.
Anyone familiar with college and university settings
recognizes the valuable Informal" advising which
often occurs through departmental secretarift
clerks in the registrar's office, etc. These are gen-
erally not formally recognized as delivery systems
and, often as not, Individuals in these positions
receive no specialized training for the advising
rosponsibilities.

The advantages of an organized program of para-
professional advisors would be continuity, freeing
professional staff for more substantive work with
students, sense of worth and contribution by the
paraprofessional, and cost Paraprofessionals can
be adequately trained to provide accurate and
specific information to students on routine matters
related to the advising process. Unfortunately, they
do not generally. possess the background, depth.
and experience to deliver the full range of devel-
opmental advising setvices. However, as a sup-
plement to other providers of advising, the use of
paraprofeulonals as advisors has merit

What works well at one institution may not work
well at another. Each institution should select the
combination of people rrret lopropriate for its
situation and student body. ..,o single model of
academic adviring has proven universally success-
ful. Generally, successful advising programs use a
combination of persons to ensure that students are
provided with several options in obtaining advising
services.

27



Scoring Key

18. Faculty become academic advisors In MOST academic units (departments) under the following
conditions

(4)..They volunteer.
(8) They meet certain selection criteria.
(2) They are required to advise.

19. Formal methods used to evaluate advisors include:

Student evaluation
Self-evaluation
Performance review by supervisor
Peer review
Other, please specify

20. Advisors are rewarded for advising in these ways:

Released time from instruction
Released time from committee work
Released time from research expectation
Salary increments for time spent in advising
A major consideration in tenure and promotion

decisions
A minor consideration in tenure and promotion

decisions
Awards for excellence in advising
Other, please specify.

This applies to
ALL MOST SOME FEW NO

academic units

(10) (6) (4) (2) (0)

This applies to
ALL MOST SOME FEW NO

academic units

INNYINMIIII

(10) (6) (4) (2) (0)
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18. Advising is not something that everyone can do or
should do. Advisors must be selected carefully. A
major criterion in their selection is interest--it Is a
mistake to assign advising responsibility to people
with Otte or no interest In working with students in
the advising relationship. The effective advisor must
demonstrate empathy, warmth, intuition, and flexi-
bility. Advisors must also be willing to participate in
training programs, spend time with advisees, per-
ceive advising as an important function, and be
knowledgeable about institutional resources, poli-
cies, and practices. These criteria should be ap-
plied when selecting those who will advise. Faculty
advising systems where all or most ail faculty are
assigned advising responsibilities may well suffer
from the following problems:

Faculty advisors tend to be subject-matter ori-
ented and lack university-wide information and
knowledge.

Faculty advisors are not generally provided with
an adequate reward system for advising.

Not all faculty are interested in advising or
recognize the importance of this service.

Faculty advisors are often not as accessible as
advisors in other delivery systems.

Faculty lack training in the skills and techniques
necessary for effective advising.

Faculty have competing priorities and interests,
such as teaching and research.

Faculty have difficulty in keeping updated on
institutional regulations. procedures, job outlooks,
etc.

19-20. Although all can contribute to the evaluation pro-
cess, advisee evaluation is probably the most direct
and useful, since the advisees are the recipients of
the service.

In many institutions, advising is an activity that
carries little or no recognition or reward, Good
advisinglike good teaching, publication, and
researchneeds to be recognized. The type of
reward system employed for advising is closely
related to the importance placed on academic,
advising at a given institution. Administrators may
reinforce good advising by a variety of means,
including extra compensation, :eduction in work
load, paid in-service training, consideration of ad-
vising effectiveness in promotion /tenure decisions,
and awards or other forms of public recognition.
Although it is important not to overlook the intrinsic
rewards an advisor may find in helping students,
lack of some type of tangible reward system can
impede effective academic advising. If advising is
an agreed-upon responsibility, then it should be a
factor in evaluation of the individual and recog-
nized in decisions of salary, promotion, tenure, etc.
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Scoring Key

21. Mandatory training programs are offered in MOST academic units (departments):

(10) _Yes
(0) .No (skip to question 24)

22. Training programs for advisors include:

A workshop of one day or less
A workshop of more than one day
A series of short workshops throughout the year
Method varies by advisor
Other, please specify

23. The following topics are included in training for advisors:

Academic regulations, policies, and registration
procedures

Campus referral sources
Counseling skills
Interview skills
Career and employment information
Use of information sources (admissions test

results, transcripts)
Oecision-making skills
Importance of the academic advising
Definition of advising
Other, please specify

This applies to
ALL MOST SOME FEW NO

academic units

(10) (6) (4) (2) (0)

This applies to
AU. MOST SOME FEW NO

academic units

(10) (6) (4) (2) (0)

24. The following group advising formats are available to student:it

Credit or non-credit courses
Workshops or seminars
Small group meetings during orientation or

registration
Other, please specify

This applies to
AU. MOST SOME FEW NO

academic units

(10) (6) (4) (2) (0)
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21-23. By and large. Institutions have done an inadequate
job of training advisors. Well planned and property
presented in-service training seesions can be very
effective in improving the quality of advising. Most
advisors are receptive to improving their advising
skills and technique&

All individuals engaged in academic advising
should participate in pre-service and in-service
development

Successful advisor development programs are
derived from the integration of content areas with
the skill, experience, and willingness to participate
of the advisors that the program is intended to
serve.

Three factors to consider when planning advisor
development programs:

Skill: understanding and applying basic princ-
iples necessary to perform as an advisor
Experience: length of service as an advisor
Willingness extent to which an individual desires
to participate in the advising program

Elements of content for advisor development should
include:

Conceptual
Information
Relational

Conceptual elements include:
Definition of advising
Role of advising in student development
Relationship between advising and persistence
Relationship between advising and support
services
Studmnt expectations of advisors
Rights and responsibilities of advisors/advisees

Information elements include:
Programs
Policies
Procedures
Referral services
Student information systems
Support tools

Relational elements include:
Interview skills
Communication skills
Referral skills
Rapport building
Decision making

Common sense in planning advisor development
programs

Choose issues based on advisor or program
evaluation&
Define program objectives.
Secure support from key individuals.
Publicize the objectives of the program.
Give ample lead time to participants.
Choose a location as far from day-to-day activity
as possible.
Choose dates when faculty are likely to have
fewer conflicts.
If weekdays are choosen, identify time slots
where the least instruction is taking place.
Consider multiple offerings of each session to
accommodate diverse schedules.

Training sessions can be structured around the
needs perceived as most important to advisors and
can be made more meaningful and interesting by
use of appropriate handout materials, presentations
by campus experts (e.g., the director of counseling)
on basic counseling skills and techniques, video
tapes, and simulation and role playing. Training
sessions and support materials can correct some
common deterrents to effective academic advising:
lack of familiarity with curricular offerings, core
requirements, referral sources, job opportunities.
available data sources, and administrative forms
and procedures used in the advising process:
inadequate understanding of the role of the advisor:
lack of basic advising and counseling skills

24. Group advising has been used by institutions as a
supplement to regular advising and as a method of
dealing with a large number of advisees in a
relatively short time frame. Positive results have
been achieved with group advising. Its major advan-
tage is that it is a good way to impart common
information in a nonrepetitious fashion (e.g., gen-
eral education requirements, registration proce-
dures, graduation requirements, general career
information, decision-making skills, *offal sources,
etc.), thus freeing the advisor for more substantive
contacts with individual advisees. This approach is
not used as widely as it probably should be for
informational purposes. It obviously lack., the im-
portant characteristic of developing the personal
and caring relationship between the advisor and
advisee which is critical to good advising.
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25. Support or reference materials routinely provided to advisors include:

Aggregate data on student retention
Advising handbook
Employment oudook projections
Computerized student academic progress

reports
Academic planning worksheets
Forms for anecdotal records or contracts
Articulation worksheets or agreements between

institutions
Directory of campus referral sources
Other, please specify

No materials are provided

This applies to
AU. MOST SOME FEW NO

academic units

(10) (8) (4) (2) (0)

26. The following student information sources are routinely provided to advisors (check all that apply):

Admissions application
High school transcript
ACT/SAT scores
Non-testing information reported through

ACT/SAT programs
College transcript/grade reports
Locally administered interest/placement test

results
Other, please specify.

This applies to
ALI. MOST SOME FEW NO

academic units

(10) (6) (4) (2) (0)
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25-26. It is impossible to deliver quality advising without
dm* and accurate information and resources.

Advisors cannot be expected to store all necessary
information in their heads. Support materials should
be developed and distributed to advisors for their
reference and use. A comprehensive, attractive, in-
dexed advisor handbook Is an indispensable tool
for good advising. An advising handbook might
include statements of policy, descriptions of cam-
pus resources and procedures, information on ad-
vising skills and techniques, information on aca-
demic requirements, and samples of documents
used in the advising process.

Successful advising is predicated on a good referral
system. Clearly, the academic advisor should not
attempt to be all things to all people. The effective
advisor makes full use of the entire range of
resources available to assist students with specific
needs or concerns. Because of the importance of
referral, it is imperative that advisors be thoioughly
familiar with the resources on campus and the
referral procedures and that they spend the neces-
sary time with the student to determine the best
referral option.

Whoever is delivering advising to students needs
an information support system. Quality advising is
based on the premise that advisors can never know
too much about the persons they are advising. An
individual student's educational/career decisions
are enhanced by the availability and use of relevant
information by both the advisor and the advisee.
Institutions need to give careful thought to the type
of information sources they wish to provide on a
routine basis to advisors and advisees.

The ACT College Report is the most comprehen-
sive source of information about freshman advisees.

Advantagee of ACT College Report for academic
advising

Presents a comprehensive picture of a student's
needs, interests, background, and abilities
Available before the student's enrollment and
advising conference
Easy to use and interpret
Helps the adviaor match the student's interests,
abilities, needs, and plans with institutional
resources
Provides advising leads and points of departure
Relates to common advising concerns



ADVISING OFFICES

Scoring Key

27. Students are required to contact the advising office on the following occasions (check all that apply):

(1) Class scheduling/registration
(1) When changing class registration
(1) When declaring a major
(1) When changing a major
(1) Following a report of unsatisfactory progress
(1) Before withdrawing from the institution
(1) _For approval of a graduation plan
(1) Other, please specify
(0) Contact is not a requirement

28. What are the responsibilities of your academic advising office and its coordinator/director? (check
all that apply)

(1) Advising on General Education requirements
(1) Advising transfer students
(1) Advising underprepared slay:lents
(1) Advising undecided/exploratory students
(1) Evaluating transfer credit
(1).-Establishing and maintaining advising records
(1) Certifying graduation clearance

Freshman orientation
Training advisors campus-wide
Preparing registration instructions and materials
Developing a campus-wide advising handbook
Evaluating campus advising services
Coordinating all advising on campus
Other, please specify

29. What is the approximate number of advisees assigned to each full-time equivalent advisor in your
advising office?

(8) Fewer than 100 students (4) 400-499 students
(7) 100-199 students (3) 500-599 students
(6) 200-299 students (2) 600-699 students
(5) 300-399 students (1) 700 or more students

3G. Is the effectiveness of the advising office regularly evaluated?

(10)
(0)

Yes
No

31. Are training programs provided for advising office staff?

(10)
(0)

Yes
No (skip to question 33)
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32. Check the topics included in advisor training.

Academic regulations, policies, and registration procedures
Campus referral sources
Counseling skills
Interview skills
Career and employment information
Use of information sources (admissions test results, transcriPts)
Decision-making skills
Importance of the academic advising
Definition of advising
Other, please specify

33. Support or reference materials routinely provided to staff in the advising office include (check all
that apply):

(1) Aggregate data on the student population
(1) _Advising handbook
(1) _Employment outlook projections
(1) --Computerized academic progress records
(1) Academic planning worksheets
(1) Forms for anecdotal records or contracts
(1) Articulation worksheets or agreements between institutions
(1) Directory of campus referral sources
(1) Other, please specify
(0) No materials are provided

34. The following student information sources are routinely provided to advisors (check all that apply):

Admissions application
High school transcript
ACT/SAT test scores
Non-testing information reported through ACT/SAT programs
College transcript/grade reports
Locally administered interest/placement test results
None
Other, please specify

Comments

27-34. A more recent delivery system for academic advis-
ing has been the development of advising centers.
In general, these centralized centers are student
service agencies designed to provide accessible
information and assist students in their academic
decision-making process on a needs basis. They
are most frequently staffed by full-time professional
advisors, but are often augmented by using faculty
on release time or peer advisors and parapro-
fessionals. They may be established campus-wide
or in specific colleges or academic units, depend-
ing on the institutional setting. Advising centers can
assume responsibility for a wide range of advising-
related functions, thus providing coordination for
the advising program campus-wide.

Some advantages to a centralized advising center
include: (1) centralized location accessible to stu-
dents; (2) corp of well-trained advisors; (3) con-
tinuity of contact (4) specialization by advisors; (5)
wide range of advising services; (6) student-
centered rather than department-centered: (7) more
complete record-keeping and monitoring capability;
(8) accuracy of information for advisees: and (9)
ease of administration, training, supervision, and
evaluation. A major disadvantage is often the direct
cost of such a center.

Comments on items 27-34 in this section would be
similar to comparable items in the previous section.
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OVERALL INSTITUTIONAL EFFECTIVENESS

Scoring Key

35. The following goals for advising programs have been established by the National Academic
Advising Association NACADA). Consider whether your current advising sarvicee are delivered/
designed in such a way that these goals are successfully achieved for most students. Use the
following scale to rate each goal.

(0) 1 - Does not apply; no services have been implemented to address this goal
(2) 2 - Achievement not very satisfactory
(4) 3 - Achievement somewhat satisfactory
(6) 4 - Achievement satisfactory
(8) 5 - Achievement very satisfactory

Assisting students in self-understanding and self-acceptance (value clarification, under-
standing abilities, interests, and limitations)
Assisting students in their consideration c:f fits goals by relating interests, skills, abilities, and
values to careers, the world of work, and the nature and purpose of higher education
Assisting students in developing an educational plan consistent with life goals and objectives
(alternative courses of action, alternate career considerations, and selection of courses)
Assisting students in developing decision-making skills
Providing accurate information about institutional policies, procedures, resources, and pro-
grams
Making referrals to other institutional or community support services
Assisting students in evaluation or reevaluation of progress toward established goals and
educational plans
Providing information about students to the institution, colleges, and/or academic depart-
ments

36. Using a scale of 1 (very ineffective) to 5 (very effective), rate the overall effectiveness of your
institution's advising program on each of the following variables. Please make certain that you
provide only one rating for the entire advising program.

1 2 3 4 5

I I

Very Very
Ineffective Effective

(0) (2) (4) (6) (8)

Providing for the advising needs of your students
Providing advisors who are willing to participate in advising, have at least the basic skills
necessary for advising, and have the time necessary to do an effective job of advising
Identifying and selecling individuals to participate in advising
Providing advisors with timely and accurate information on their advisees

----Providing for communication among and between deans, department heads, advisors, and
the coordinator of advising, if such a position exists
Implementing a training program for advisors
Providing advisor accountability, both to a higher level of authority and to advisees
Providing appropriate levels of coordination, direction, and supervision

_Systematically evaluating both the advising program and advisors
Recognizing/rewarding quality advising
Meeting student needs when combined with the expenditure of human and fiscal resources
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37. List what you consider to be the three major strengths and weaknesses of your academic advising
program.

Strengths:

1.

2.

a.

Weaknesses:

1.

2.

Comm*

35. Unfortunately, academic advising on many college
campuses today Is a low status/low priority activity,
poorly organized, performed in a perfunctory man-
ner, and largely ineffective In meeting student and
institutional needs.

These goals for academic advising programs are
all legitimate statements of what should occur in
the interaction between advisors and advisees. The
emphasis is on a "developmental" definition of the
advising process. The term "developmental advis-
ing" suggests that the major objective should be
student growthgrowth In self-awareness; growth
in the ability to identify realistic academic and
career goals, as well as a program of study to
achieve them; growth in the awareness of life as
extending beyond the collegiate experience.

This approach to advising should not be contused
with personal or psychological counseling. The
focus of advising remains the student's academic
self. It simply attempte to integrate the academic self
with the student's other selves in a unified and
coherent manner. The advisor should bring mul-
tiple perspectives to the advising process (e.g., How
do the general educational requirements enhance
the academic goals? How does the course fit the
major? How does the major contribute to the career
goals? How do these career goals contribute to the
life goals?).

This developmental model suggests the following
definition of academic advising:

Academic advising is a developmental process which
assists students in the clarification of their life/career
goals find in the development of educational plans for
the realization of these goals. It is a decision-making
process by which students realize their maximum
educational potential through communication and
information exchanges with an advisor it is ongoing,
multifaceted, and the responsibility of both student
and advisor. The advisor wves as a facilitator of
communication, a coordinator of learning experiences
through course and career planning and academic
progress review, and an agent of referral to other
campus agencies as necessary.

A developmental approach to academic .advising
should go beyond requirements and registration.
There must be a context within which these items
fit, and that context needs to be the educational/
career plan developed between the student and the
advisor.

Academic advising provides the most significant
mechanism by which students can relate their
goals to the educational experience.

Academic advising is also the only structured ser-
vice on campus in which all students have the
opportunity for ongoing, one-to-one interaction with
a concerned representative of the institution.

Academic advising has the potential to be a power-
ful educational intervention, which can greatly
improve the quality of education experienced by
students.

36-37. Your identification of strengths and weaknesses in
your advising program is important in focusing on
those specific areas which may need improvement.

It should also be interesting to compare your per-
ceptions of your advising program with the results
of this audit

As you examine the strengths and weaknesses of
your advising program, you will probably find that
you can capitalize on sums of your strengths to
overcome weaknesses. For example, interest and
dedication on th part of advisors can be a plus in
improving the training opportunities foradvisors. As
you proceed through the next steps in this audit.
you can refer to these items in developing a list of
recommendations and priorities for action aimed at
improving your academic advising program.

37
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3
Analysis

Now that you have rated your answers to the individual questions that make
up this audit, you can group your responses in order to analyze your results in
a more meaningful way. Simply enter your scores for the items identified in
each category and refer to the analytical comments accompanying the
categories. Thl points referred to in the analysis section are formulated
primarily on the basis Of responses to items in the sections entitled General
Information, Advising in Academic Unit (Department), and Overall institutional
Effectiveness and assume some advising being carried out in the academic
units/departments. You will want to make adjustments accordingly as you
analyze the information if all advising on your campus is conducted by an
advising office.

1 1
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category Your Score Analysis

Mansgement of Advising
Questions 3-6

If your score here is less than 10, your program may be in
need of increased management of the advising function.

Advising Policy
Questions 7-9

A score of 0 here indicates that you have not developed a
comprehensive statement of institutional philosophy or
mission in relation to academic advising. This process
should precede arty other modifications or improvements
in your advising program. A score of 10-15 indicates that
although you have a written policy statement you may
wish to review it to check for the important elements in a
comprehensive advising policy. You may also wish to
check on the methods you are using to communicate your
advising policy.

Evaluation
Questions 11, 19

If your combined score here is 10 or more, you can be
assured that you are genuinely concerned about mea-
suring the outcomes of your advising program. A lower
score would suggest that you may wish to initiate a more
systematic appraisal of individual advisors as well as of
your overall advising program.

Advisor Contact
and Load
Questions 13-16

A score of 15 or less on these combined items suggests
that you may have problems associated with the degree of
"Intrusiveness" of your advising program, the establish-
ment of quality relationships between advisors and ad-
visees, or with advisor overload. Since these factors are
critical to effective advising, they should receive your
immediate attention.

Delivery of Advising
Services
Questions 10, 17, 24

A total score of 10 or less on these items would indicate
that your delivery system may be too monolithic in nature.
Alternative strategies and delivery mechanisms should
definitely be given consideration.

Recognition/Reward
System
Question 20

A score of 4 or less on this important item would suggest
that your advising program lacks the necessary tangible
reward system so critical to individual advisor effective-
ness.

Advisor Training
ane Development
Ot lions 21-23

A score of 0 here indicates that you need to reconsider the
importance of the training function to good advising and
design training experiences that will assist in alleviating
some of the common obstacles to improved advising.

information
System
Questions 25-26

If your total score on these items is 8 or less, it is likely that
your advising system is lacking a comprehensive informa-
tion base for advisors, and advisors are not being provided
the necessary support/resource materials.



Your Score Analysis

Selection of Advisors
Question 18

If your score is 4 or more, you probably recognize the
importance of establishing some type of selection in
determining which faculty members are involved in advis-
ing students.

Advising Ofke
Questions 27-34

If you completed these items it indicates that you have
implemented a mechanism that generally assures acces-
sibility of advising, accurate information, and a coordina-
tion of a wide range of advising-related functions which
are important elements in a quality advising program.

Advising Goals
Question 35 r

If your score on this item is 25 or less, your advising
program is probably not satisfactorily meeting commonly
accepted goals for an academic advising program. A low
score suggests that your advising program may be placing
too much emphasis on the mechanical, routine, perfunctory
aspects of the advising process, and not enough on the
more substantive activity of exploring and synthesizing life,
career, and educational goals.

Overall Effectiveness
of Advising Program
Question 36

If your total score on this item is 25 or less, it is an
indication that the overall effectiveness of your academic
advising program is at best limited. A total and compre-
hensive review of your advising program is both warranted
and necessary.
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4
Action Planning

You have completed your assessment of your academic advising program.
You have gathered information, evaluated that information, and analyzed your
findings to determine how you are doing In specific areas. We hope that the
results Indicate that you have a well-functioning advising program. Howe Ver,
there is always room for Improvement Your final step is to make plans for
addressing those areas that need improvement and assign priorities to your
plans, while ensuring that you retain your strengths.

This section contains a set of recommendations to guide your thinking and
action planning. You may find that some of these recommendations have
already been implemented on your campus. If so, simply concentrate on those
recommendations which seem to have value for your situation and advising
program. This process will result in a listing of specific recommendations for
you to consider further.

In developing plans for action, you should focus on those areas which
received the lowest ratings. The accompanying recommendations for each of
these categories should provide a starting point for your action planning. You
may wish to examine each area closely to see whether a low score was due to
some unique circumstance within your Institutional setting. A low score may
not necessarily be bad. If you feel such is the case, simply review the premises
on which you based your answers. If you find these premises to be sound,
don't worry about your score in that area. It is not possible to provide one
correct response for ail situations.



RECOMMENDATIONS

Management of Advising

1. Decide on an organizational model foi the delivery of
advising services which will designate authority,
establish accountability, promote integration, arid beet
meet student needs.

2. Designate a person as campus-wide director or
coordinator of academic advising and allocate enough
time to cany out the functions effectively.

3. Given a "decentralized" advising system, consider the
establishment of a campus-wide Advising Coordinat-
ing Committee/Council.

4. Obtain administrative support and commitment for
making improvements in the advising system.

Advising Policy

5. Develop and communicate a comprenensive written
statement of institutional philosophy and practice in
relation to academic advising.

6. Develop materials and strategies designed to assist
students to better understand what they should expect
from the advising process.

Evaluation

7. Gain appropriate administrative support and commit-
ment for a systematic evaluation program for aca-
demic advising.

8. Appoint a committee of advisors and administrators to
design a comprehensive evaluation program which
includes measurement of the effectiveness of the
overall advising program as well as assessment of
individual advisor performance.

9. Include advisee evaluation of individual advisors in
your evaluation program.

10. Obtain a consensus on the criteria that will be used to
determine program and advisor effectiveness.

11. Use ACT's Survey of Academic Advising as an evalua-
tion instrument.

12. Collect data in a manner that will ensure the most
complete results (e.g., registration, common class pe-
riod, etc.).

13. Provide advisors with feedback or results of evalua-
tions of thernseives-individually and in comparison
with other advisors.

Advisor Contact and Load

14. Implement an "Intrusive" advising system that makes
advisor/advisee contact mandatory at specific deci-
sion points in a student's academic career.

15. Develop workable guidelines on the ratio of advisees
to advisor.
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16. Have advisors schedule, post and keep regular office
hours for meetings with advisees.

17. Consider group advising as an "overload strategy" for
the information-giving aspect of the advising process.

18. Consider the use of an advising center, peers, or
paraprofessionals as an "overload strategy."

Delivery of Advising Services

19. Identify a method of determining the special advisinr
needs of certain sub-populations of students anu
develop strategies for accommodating these needs
through special advising service% offices, and/or
advisors.

20. Design a delivery system for academic advising that
combines various delivery mechanisms in a manner
most appropriate to your institutional setting and
needs.

21. Implement some form of group advising activitiesas a
supplement to the regular advising programs.

22. Augment your regular academic advising delivery
system through the use of carefully selected and
trained peer advisors who are regularly evaluated and
rewarded.

23. Determine a rational method for assigning students to
advisors.

24. Be certain that you have provided an advising "home"
for undeclared students and those many students who
change their malor after initial declaration.

25. Develop a plan for integrating academic advising with
related campus support services.

Recognition/Reward System

26. Establish a meaningful recognition/reward system for
those involved in academic advising that includes, but
is not necessarily limited to, consideration of advising
effectiveness in making salary, promotion, and tenure
decisiona.

27. Participate in the ACT/ NACADA National Recognition
Program for Academic Advising.

Advisor Training and Development

28. Gain appropriate administrative support for advisor
training programs.

29. Conduct a "needs assestment" to determine topics of
greatest interest to advisors, and use this information
in designing training activities.

30. Organize training content under Conceptual. Informa-
tional, or Relational topics.

31. Implement a comprenensive, regularly scheduled, on-
going, in-service development program for all those
involved in advising students.

32. Select times for the training activity that are most
convenient to moat advisors.

33. Repeat training sessions for those advisors unable to
attend for legitimate reasons.
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34. Consider providing some form of incentives for those
participadng in training sessions.

35. Design participatory training sessions that emphasize
adviaor involvement

38. Implement a self-study training program that can be
used by advisors on an IndMdual basis if needed.

37. Develop or acquire stimulus materials (e.g., video
cassettes, hand-outs, films, etc.) that will aid training
efforts.

38. In designing advisor training, integrate the content
areas with the skill, experience, and willingneu of the
advisors.

39. Publish periodic "advising newsletters" containing
items of interest to academic advisors.

40. Mobilize appropriate campus resources and persons
to assist in the training effort

41. Evaluate training activities thoroughly and modify
future sessions on the basis of suggestions and
comments of participants.

42. Include in your advisor training program activities that
will assist advisors in acquiring the skills necessary to
become more effective "devsolopmental" advisors.

Advising information System

43. Develop a comprehensive information system that
provides academic advisors with the information and
resources they needwhen they need themin order
to work effectively with individual advisees.

44. Compile and distribute a comprehensive advisor hand-
book.

45. Investigate the possibility of implementing a computer-
ized student progress record for use in the advising
pro:3MM

46. Provide advisors with a directory of campus referral
SOLNCOIL

47. Provide advisors with the information that results from
the ACT Assessment Program for use in working with
freshmen advisees.

48. Consider the adoption and use of ACT's DISCOVER,
Take Hold of Your Future, ASSET, and VIESA pro-
grams as information resources in your advising
program.

Selection of Advisors

49. Impiement an advisor selection program that is based
on selecting advisors who have the interest, inclina-
tion, and talent to be effective advisors.

50. Develop and communicate procedures for advisees
and advisors to request changes in assignment. if
desirable.

Advising Center

51 Consider carefully the establishment of a centralized
academic advising center that would serve u a focal
point for academic advising. The center would provide
a single location, easily accessible to students, where
students could receive ongoing advising relative to
their educational and career planning needs at times
convenient to students.

ACTION PLANNING GUIDE
When you have completed your review and consideration
of the set of recommendations, you are ready to prepare
for the implementation of improvementsthe action step.
To produce any real payoff for you, your campus, and your
students, the ideas you have gained through this audit
must be converted into specific plans and actions unique
to your campus.

This final worksheet is designed to guide you through this
essential process. It is the most important part of your audit
experience.

1. Review the previous list of recommendations.

2. List five recommendations which, in your judgement
should have priority for implementation at your insti-
tution.

3. What further analysis, if any, should be done before
action is appropriate or possible on/hese recom-
mendations?

4. Who will you need to contact individually to discuss
steps leading to implementatior of the recommenda-
tions?

5. What are the possible support areas or obstacles to
implementation on the campus?

6. What additional resources, if any, will be necessary
before the recommendations can be implemented?

7. Who needs to be involved if the recommendations are
to be eventually implemented?

8. How will the proposal be presented?

9. What is the time-Ilne for implementation?



Resources

Following are resources which you may wish to review for additional
background information and insight into the topics covered in the Academic

Advising Audit
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SOME ASSUMPTIONS ABOUT

ACADEMIC ADVISING

Directions: Please indicate the extent of your

agreement with each of the following

statements by checking the scale

ranging from "strongly agree" to

"strongly disagree."

1. Academic advising is an integral
and necessary part of the higher
education process and effectively
delivered can greatly enhance
the quality of students'
educational and career decisions.

2. There is general consensus on
our campus as to the purposes
and goals of academic advising.

3. The primary purpose of academic
advising should be providing
assistance in course selection
and scheduling.

4. Academic advising would be improved
at our institution if there was
stronger administrative support
and leadership for advising.

5. There is a renewed interest and
commitment to academic advising on
our campus.

6. If our academic advising were more
effective, there would be greater
student retention.

7. Advisors on our campus are provided
adequate information on their
advisees.

8. Advisor training activities on our
campus are well attended and result
in improved advising.

9. The majority of our students would
rate academid advising services as
good or excellent.
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Strongly Die- Strongly
82ree Agree Neutral agree, aitamat

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

(continued)



10. Part of the evaluation of academic
advising should be evaluation of
individual advisors by the advisees.

11. Effectiveness as an advisor should
be a consideration in promotion,
tenure, and merit pay increases.

12. Our advising system should be more
"intrusive" by making advisor/
advisee contact msFadatory at
specific decision points in a
student's academic career.

13. There is an administrative model
for the delivery of advising
services on our campus which
clearly designates authority,
establishes accountability, and
promotes coordination and
integration campuswide.

14. There should be more coordination
and cooperation between academic
advising and student support
services.

15. Academic advising is basically a
teaching function, and most all
faculty should be involved in
academic advising.

16. Academic advising is basically a
counseling function, and full-time
professional advisors should perform
most academic advising.

Strongly Dim- Strongly
Agree Agree Neutral ame. Disagree

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

17. Only those faculty who have the desire
should be involved in academic advising.

18. Peer advisors can be just as effective
as faculty or professional advisors in
delivering most dimensions of academic
advising.

19. Special advising services, which can be
distinguished from services available
to all students, should be provided to
subgroups of students who have special
advising needs (e.g., adults, transfer,
underprepared, athletes, underrepre-
sented, undeclared, etc.).

20. Overall, we have an effective advising
program that is successfully meeting
the advising needs of all our students.
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1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2. 3 4 5

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5
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AMMO AOLI MO AWONSMILITY MARTON
The Advising Role and Responsibility Inventory contains a series of statements
which may be considered some of the functions of the atudismic advisor. This
Inventory Is designed to assess what you think the functions orresponsibilities of
the academic advisor should be. rt IS NOT DESIGNED TO EVALUATE THE
PERFORMANCE OF THE ACADEMIC ADVISOR.

Plume reed such of the statements and ammo =cording to the followlow
P The *Igor nas primacy responsibility for this function.
S The laws shares with Ohre in performing this function.
N enact Rai no responsibility for this function.

Indians yout opinion by drawing a Gin* wound the P. S or N. Reese circle only one letter

for each statement.

P S N (1) Suggest courses.
P S N (2) Help evaluate earnests/ academic load in relation to other

fictora.
P S N (3) Recommend Motive courses which might be beneficial.

P 5 N (4) Authorize "drops."
P S N (S) Authorize "adds."
P S N (8) Guide course selection in terms of advisees' characteristics and

need&
P S N (7) Sign course schedule for sob ammeter enrollMent.
P S N (0 Advise against Wing inappropriate courses.
P S N (0 Counsel advieee on implicetions of schedule changes.
P S N (10 Help advisee formulate a schedule based on nisMer time

restrictions.
P s N (11) Guide advisee with undecided major to courses which may melt)

to decide arse of interest.
P S N (12 Recommend courses which may be helpful in Wei wont or later

study.
P s N (13) Help advisee explore life goals or values.
P S N (14) Know educationai backgrounds needed for careers.
P S N (15) Provide information =out job menials.
P S N (15) Help advises select a meter.
P S N (17) Provide information about COWOO content.
P s N (111) Provide pertinent registration details (e.g. how to obtain

instructor permissions, Initiate Irregular enrollments).
P S N (115 Provide information about prerequisites tor graduate studies.
P S N (20) Recommend Soecific Instructors.
P S N (21) Review with each advisee the requirements for graduation.
P S N (22) define the -advisee's role In atiVisement process.
P S N (23) Refer to other campus offices as resourcse when appropnate.

P S N (24) Define advisors role in the advisement process.
P S N (25) Provide information about transferring to another school.
P S N (25) Explain general Ildtheiti011 COWS'S a they rotate to MOW.
P S N (27) Explain general education courses as they mists to preparation

for life pursuits.
P S N (24 Orient advisee to university procedures (Parkin% financial bd.

etc.).

P S N ca Assist advisee %Will awareness of deadlines which affect himiher.

P S N (32) Expiain existence of certain general educstion or major
requirements

P S N (31) Acquaint advisee with witracurriculat activities.
P S N (32 Communicate students needs to university personnei.
P S N (33) Maintain confidentiality of records about advisee.
P S N (34) Meintain an advisement Me for soh advisee.

P S N Sreiude tranecopte in relation to degree NIQUiferfl,101.
P S N (35) Flacconmend course suostitutions or other degree requirements.

P S N (37) Orient levies. to use of class schedule.
P S N (351 Mite letters of reoommendstion.
P S N (30 Communicate academic information about advisee to

appropriat professionals.
P S N (40) Attend inservice and professional meetings.
P S N 141) Keep uplo4ste catalog information available for advisees.
P S N (42) Relate ACTISAT ICON! tO COWS. SOIOCtiOtl.
P S N (43) Apprise the advises of the opportunity for remedial or honor

clams
P S N (44) Review with advisee hiWher academic performance.
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SURVEY OF ADVISING PRIORITIES

South Dakota State University

Circle the letter in the right hand column which best describes your relative
priority for the item using the following key:

N Not a priority P A priority HP a a high priority
(Not important) (Important) (Essential)

AVAILABILITY (availability of advisor for advisee)

1. Spend sufficient time with advisees to fulfill their needs. N P HP

2. Meet appointments promptly with advisees. N P HP

3. Be present if office during posted office hours. N P HP

4. Have extended office hours during preregistration. N P HP

5. Be available for phone calls from advisees during office hours. N P HP

6. Be available on a "walkinanytime" basis to advisees. N P HP

7. Make arrangements for a "substitute advisor" when absent
from campus for more than a day. N P HP

8. Take initiative to have advisees meet with me (send
letters, phone them. etc.). N P HP

9. Provide advisees with written information on such items
as office hours, phone number and how to contact me. N P HP

INFORMATION

10. Be able to thoroughly explain university, college and
major requirements to advisees. N P HP

11. Be knowledgeable about available resources and services
to which an advisee may be referred for concern areas
(Counseling, Student Health, Placement, Financial Aid. etc.). N P HP

12. Expect advisees to prepare for conference with advisor
(tentative schedule prepared, advisee has necessary
materials. etc.). N P HP

13. Assist advisees in course selections to enhance their
career aspirations including graduate studies. N P HP

14. Keep current SOSU catalogs and schedule of classes in office. N P HP

15. Help students select courses and course levels appropriate
to their abilities and interests. N P HP
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16. Keep uptodate folders on each advisee including
addresses and phone numbers. N P HP

17. Check advisee's name (particularly first name) prior to
each meeting so that I can use it furing the interview. N P HP

18. Encourage advisees to become involved in activities
and organizations. N P HP

19. Know date deadlines for preregistration, drop/add, etc. N P HP

20. Record a summary statement of each meeting with advisee. N P HP

21. Use Advisor Handbook to determine correct procedures
and regulations. N P HP

ADVISOR/ADVISEE RELATIONSHIPS

22. Advisors are someone the advisee can discuss personal concerns
and problems with and such discussions be held in confidence. N P HP

23. Advisors must establish a warm, open and working
relationship with their advisees. N P HP

24. Listen to advisee's ideas and understand their concerns
and point of view. N P HP

25. Advisors must communicate honest and realistic perceptions
of advisee strengths and potential problems in respect to
college and life goals, opportunities and present day needs. N P HP

26. Adviso4fassist advisees to be able to make decisions
for themselves. N P HP

27. Advising should help students clarify their values
and better understand themselves as a person. N P HP

28. Show interest in advisees outside office meetings
in informal settings. N P HP

29. Advisors assist the advisee in making the transition from
high school or work experiences to college. N P HP

30. Develop advisee awareness and a positive attitude for the
university and his/her interaction with the university. N P HP

31. Stimulate advisees' recognition of their responsibility
for exploring life/college goals and needs. N P HP

32. Assist advisees with low academic performances and study
skill problems N P HP
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ADVI SOR PERCEPTION INVENTORY

Directions

Please indicate the extent of your agreement
with each of the following statements by
checking the scale ranging from "strongly
agree" to "strongly disagree."

Strongly Dis Strongly

Agree Agrn Neutral Agree Disagree

1. Our present advising system is very
effective. 1 2 3 4 5

2. I am provided the necessary resources
I need to be an effective advisor. 1 2 3 4 s

3. I am clear about my duties as an advisor. 1 2 3 4 5

4. I am satisfied with the way my advisees
are assigned to me. 1 2 3 4 s

5. My advising workload is fair compared
to that of my colleagues. 1 2 3 4 s

6. I have too many advisees to do my
advising properly. 1 2 3 4 5

7. I have enough information about my
advisees to do a good job of advising. 1 2 3 4 5

8. It is good to require meetings between
advisees and advisors. 1 2 3 4 5

9. I am satisfied with the current
II recognition/reward" system for
advising. 1 2 3 4 s

10. I have difficulty keeping current about
institutional regulations, policies.
and procedures. 1 2 3 4 5

11. Most of my advising time is spent on
course selection and registration
matters. 1 2 3 4 5

12. I could benefit from attending advising
workshops designed to improve my
knowledge and skills as an advisor. 1 2 3 4 5

13. I feel advising is an important part
of teaching. 1 2 3 4 5

14. I have a good knowledge of campus
referral sources. 1 2 3 4 5

15. I am comfortable advising students on
nonacademic matters. 1 2 3 4 5

16. I am comfortable advising students on
life/career plans. 1 2 3 4 5

17. My advisees appear to appreciate the
advice I give them. 1 2 3 4 5

18. I would like to meet with my advisees
more often. 1 2 3 4 5

19. I have a good understanding of
developmental advising. 1 2 3 4 5

20. I enjoy my role as advisor. 1 2 3 4 5
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PRESCRIPTIVE-UEViLOPMENTAL
ACADEMIC ADVISING CONTINUA

Select either prescr!pcive or developmental descrlption of
ideal academic advising, and then indicate how important
that aspect is using: 1 is very important to 4 = slightly
important for prescriptive advising OR 8 = very important
to 5 x. slightly important for developmental advising.

PreSGriplive
1. Adviso( tells student what

hershis needs 10 know about
programs and cOunies.

2 Advisor knows college policies
and tells student what lo do.

3. Advisor tells student *hal
schedule is best

4 Advisor registers student lor
classes

5. Advisor informs about deadlines
and lollows up behind student.

6 Advisor tells student which
Classes to lake.

1. Advisor lakes responsibility lor
keeping advising Ide uodalsd.

8. Advisor keeps lnlormed &bout
academic progress through
files and records.

9 Advisor tells student what to
do in order to get advised.

10 AdviiiN uses grades and test
results to determine Courses
most appropriate lot student.

Developmental
Advisor helps student learn
about cowries and programs lor
self.

Advisor tells siudent where to
learn abOut policies and helps in
understanding how they apply
to Winder.

Advisor leaches about schedule
planning and student lakes
responsibility lot planning own
schedule.

Advisor leaches student how to
register sell.

Advisor 111/0111111 about
deadlines, then lets student
follow up.

Advisor presents class options;
student makes own selections.

Advisor and student share
responsibility lor Ide.

Advisor keeps Informed about
academic progress through
records and talking to student
about academic experiences.

Advisor and student reach
agreement about nature 01
advising relationship.

Advisor and student use grades,
lest results, and sell-
determined interests and
abilities to determine most
appropriate courses.

(Adapted from Winston and Sandor
"Developmental Academic Advising:
What Do Students Want"
NACADA Journal, April 1984)

.

Prescriptive Developmental

11. Advisor specifies alternatives
and indicates basil choice when
student laces difficult decision.

12. Advisor lakes care ol academic
problems.

13. Advisor does nal deal with
vocational opportunities in
conjunclion with advising.

14. Advisor suggests what student
should major in.

15. Advisor identifies realistic
academic goals based on
grades and lest results.

16. Advisor is not knowledgeable
about help available with
nonecademic concerns.

17. Advisor does not encourage
discussion of personal
problems.

$. Advisor is concerned mainly
about academic Ille ol student.

V. Advisor unaware ol student's
outside-thoclasuoom tile.

21 Advisor provides information
mainly about courses and
Class Schedules.

21 Advisor discusses only
academic interests and plans.

22. Advisor does not spend lime
discussing lime management
and study techniques.

Advisor assists student in
identifying alternatives and
weighing COnsequences when
lacing difficult decision.
Advisor leaches student
problernsolving techniques

Advisor deals with vocational
opportunities in conjunction
with adviSing.

Advisor suggests steps student
can lake to help decide on
major.

AdviSor *seise student in
identilving realistic
academic goals based on
grades, test results, and sell.
understanding.

Advisor is knowledgeable
about available help lot
nonacademic concerns.

Advisor encougzsdiscussion
al personal pr

Advisor is concerned about
personal. social, and acsdemic
tile ol student.

Advisor shows interests in
student's ouldklass life.
Advisor provides information
about wolkshops and seminars
In areas such as career plan-
ning and study skills. and
courses and class schedues.

Advisor discusses ecademic
and otherthanacadernic
interests and plans.

Advisor spends lime discus-
sing lime management and
elective study techniques.



OVERALL INSTITUTIONAL EFFECTIVENESS

The following vele for advising programs have been established by the National Academic
Advising Association (NACAU). Consider whether your current advising sarvices aro
dellvered/designed in such a way that these goals are successfully achieved for mod students. Use
the following scale to rats each goal.

1 - Does not apply, no services have been implomented to addresa this goal
2 - Achievement not very satisfactory
3 - Achievement somewhat satisfactory
4 - Achievement satisfactory
5 - Achievement very satisfactory

Assisting students in self-understanding and self-acceptance (value clarification,
understanding abilities, intermits, and limitations)

Assisting students in their consideration of life goals by relating interests, skills, abilities, and
values to careers, the world of work, and the nature and purpou of higher education

--Assisting students in developing an educational plan consistent with life goals and objectives
(alternative courses of action, alternate career considerations, and selection of courses)

--Assisting students in developing decision-making skills
Providing accurate information about institutional policies, procedures, resources, and

progranm
Making referrals to other institutional or community support services

...Assisting students in evaluation or reevaluation of progross toward established goals and
educational plans
Providing information about students to Itm institution, colleges, and/or academic departments

Using a scale of 1 (very ineffective) to 5 (very effective), rate the overall effectiveness of your
institution's advising program on each of the following variables. Please make certain that you
provide onty one rating for dm entire advising program.

1 2 3 4 5
I I I I I

Very Very
Ineffectivs Effective

Providing for the advising needs of your students
Providing advisors who are willing to participate in advising, have at least the basic skills
necessary for advising, and have the time necessary to do an effective job ot advising

_Identifying and selecting individuals to participate in advising
Providing advisors with timely a i accurate information on their advisees

_Providing for communication among and between deans, depzatment heads, advisors, and the
coordinator of advising, if such a position exists
Implementing a training program for advisors
Providing advisor accountability, both to a higher level of authority and to advisees
Providing appropriate levels of coordination, direction, and supervision
Systematically evaluating both the advising program and advisors

Recognizing/rewarding quality advising
.Meeting student needs when combined with the expenditure of human and fiscal resources
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The Third ACT National Survey on Academic Advising

Wesley R. flab ley

David S. Crockett

INTRODUCTION

The contribution of effective academic advising to student success is, by now,
obvious to most administrators and faculty. These individuals recognize that
students who formulate a sound educational/career plan based on their values,
interests, and abilities will have an increased chance for academic success,
satisfaction, and persistence. Academic advising remains the most significant
mechanism available on most college and university campuses for aiding and
abetting this important process. Substantive advising services are a
prerequisite to the successful transition of students into the postsecondary
system as well as to their persistence to completion. This report presents the
results from the third national ACT survey on the status of academic advising
in colleges and universities.

In 1979, with the encouragement and support of the National Academic
Advising Association (NACADA), The American College Testing Program (ACT)
conducted the first National Survey of Academic Advising. Carstinsen and
Silberhorn (1979) reported the following conclusions from that study:

o There are more similarities than differences in the approaches
institutions take in the delivery of academic advising services. In
general, institutions are traditional in their reliance on faculty to
dispense information through the academic advising process.

o Generally, academic advising has been and still is perceived by
administrators to be a low-status function.

o Those responsible for the delivery of academic advising services see
advising as addressing the information needs of students rather than as
an integral part of the students' total development which includes
career and life planning. This is reflected not only in the manner in
which the service is delivered, but also in the materials used and the
training provided to those who serve as advisors.
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There are few effective systems in place for the evaluation of academic
advising and little reward or recognition attached to its successful
delivery.

Generally, institutions have no comprehensive statement of policy
regarding the delivery of academic advising. This may indicate a lack of a
clear sense of institutional mission in delivering this service.

That first survey provided the higher education community with "baseline" data on
academic advising in postsecondary institutions across the country.
Undergraduate academic advising practices were examined in a second National
Survey of Academic Advising conducted by the ACT National Center for the
Advancement of Educational Practices in 1983. The survey instrument focused on
those elements identified in the research on academic advising as important
characteristics in the organization and delivery of advising services. This survey
provided the opportunity to compare findings with the results of the initial survey
and to note changes in trends and practices.

The data in the 1983 National Survey on Academic Advising were based on a
national sample of 1,095 two- and four-year public and private institutions of
higher education. The institutions, chosen by a random sampling procedure that
ensured responses would reflect national trends with a sampling error of less than
5 percent, were the same institutions included in the sample for the 1979 National
Survey on Academic Advising.

Crockett and Levitz (1983) summarized the results of the second National Survey
on Academic Advising as follows:

Advising Goals and Needs

With the exception of student development goals, institutions perceive
that they are by-and-large successfully meeting the advising goals
established by the National Academic Advising Association.

Respondents cite greater administrative support and recognition for
advising and expanded training for advisors as their greatest needs.

Administration of Advising Services

On half of the campuses, advising policies and procedures are determined
centrally for the entire institution.

The most common method of assigning students to advisors is to make
assignments directly to academic units on the basis of intended major.
Students without a declared major receive supplemental advising services.
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Advising centers are more frequently employed in the delivery of advising
at public colleges than at private colleges. Since 1979, there has been
about a 5 percent gain in the number of advising centers.

There is a Director/Coordinator of Academic Advising at about one-fifth
of the institutions. While this represents a slight increase since 1979,
most persons holding this title are still not assigned these responsibilities
on a full-time basis.

Delivery of Advising Services

There appears to have been a significant increase in the proportion of
institutions that have developed a comprehensive, written statement on
the purposes and procedures of their advising programs. Today 63 percent
of institutions have such a document, compared to only 26 percent in
1979. However, many of these statements still exclude the critical
elements of selection, training, and reward of advisors.

The degree of intrusiveness, as measured by requiring students to contact
advisors at critical decision junctures, has not increased since 1979. At 43
percent of the institutions, student; meet with their academic advisor 1-2
times during the first term of their freshman year; at another 43 percent
of the institutions freshmen meet with their advisors 3-4 times during the
first term.

Lt-ss than half of the institutions indicate that they provide special
advising services for selected groups of students that are distinguishable
from services available to all students.

As was true in 19791 faculty advising continues to be the predominant
advising delivery mode at all types of institutions. Typically between 1
and 19 students are assigned to each faculty advisor. The majority of
institutions have no formal recognition/reward system for those engaged
in advising students. As was the case in 1979, three-fourths of the
colleges do not consider advising effectiveness in making
promotion/tenure decisions.

Group advising, except during freshman orientation, appears to be ar
underutilized advising strategy.

Peer advisors are used to supplement the regular advising program in
nearly half of the institutions.
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Training, Evaluation, and Advising Materials

Many institutions are providing only a minimum of training to those
involved in the advising process. This most often takes the form of an
annual orientation meeting held at the beginning of the fall term. Only
about a quarter of the institutions conduct regularly scheduled in-service
workshops during the year.

The vut majority of institutions have not implemented a systematic and
periodic appraisal of either their advising programs or individual advisor
performance.

Advisors routinely have available college grade reports and admission test
data for use in advising and are provided with material and resources
necessary to the course selection and registration process. Six out of ten
institutions have developed Advising Handbooks.

The results from these two national surveys have been cited frequently in the
literature and used as a catalyst to improve support for academic advising on
individual campuses. Because these survey data have come to be valued by many
interested in improving academic advising, it was decided to conduct a third
national survey. The purpose of this survey was to update information for
members of the advising profession who rely on the ACT advising surveys as a
source of information about current practices and trends in academic advising.

Methodo

The data in the 1987 National Survey of Academic Advising are based on a new
sample of institutions drawn from a total population of 2,606 two- and four-year
public and private institutions. (See Table 1. below for a description of sampling
frame.)

Table 1

Typ of Institutioo

two-year public 932 35,8

two-year private 138 5,3

four-year public 516 19,6

four-year private 1020 39,1

Total 2606 100,0%



A sample of 652 institutions was selected which would ensure, If a 60 percent
response rate was achieved, that the respondents would be reflective of national
trends with a sampling error of less than 5 .percent. This report Is based on
responses from 447 institutions representing a return rate of 69 percent. This
response rate compared favorably with the return rates of the two earlier surveys
(1979 = 75 percent; 1983 = 69 percent). As shown in Table 2, the distribution of
the responding Institutions follows closely that of the sampling frame, thus one
may assume that the sample is nationally representative of Institutional types.

Table 2

TYps of Institution

two-year public 155 34,7

two-year private 27 6,0

four-year public 91 20,4

four-year private 167 37,4

Totals 440 98,5%

*7 institutions, 1,5%, chose the toothern category for institutional type.

A further understanding of the respondents is provided in Table 3.

Table 3

Size of Undergraduate Enrollment

2-Year 2-Year 4-Year 4-Year

Public Private Public Private Total

Under 1,000 14,2% 77.8% 6.6% 41.6% 26,9%
1,000-2,499 36.8 22.2 20,9 41,6 34,5

2,500-4,999 21,9 0.0 17,6 10.8 15,5

5,000-9,999 15.5 0.0 29,7 5,4 13,5

10,000-19,999 9,0 0,0 15,4 0,6 6,7

Over 20,000 2.6 0,0 9,9 0,0 2,9



The survey instrument was designed so that responses could be reported for
advising programs conducted within academie units or departments or delivered
through advising offices. The organizational structures or models of advising used
in this survey are those developed by Habley (1983). Surveys were mailed to the
Director/Coordinator of Academia Advising at each institution with a request that
the survey be completed by the person most knowledgeable about the campus
advising program. Table 4 provides the title of respondents by institutional type.

Table 4

Title of Respondent

2-Year

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

Director/Coord of Advising 11,9i 7,4% 39,6% 17,4% 19,6%

Director of Counseling 31,1 0,0 5,5 3.6 13.1

VP/Dean of Academic Affairs 11,9 44,4 11,0 30,5 20,5

Asst, VP/Dean of Academic

Affairs 1,3 7,4 18,7 15,0 10,6

VP/Dean of Student Affairs 11,9 3,7 3.3 5.4 7.0

Asst, VP/Dean of Student

Affairs 3,3 0,0 2,2 1,2 2,0

College Dean or Department

Chairperson 4,6 7,4 4,4 7,2 5,6

Other 23,8 29,6 15,4 19,8 21,4

Findings And Discussion

Coordination and Organization of Campus Advising System

In this section of the survey, respondents were asked to provide data on the
coordination and reporting line of the individual charged with responsibility for
the advising program, the existence and content of an institutional policy
statement on academic advising, and the identification of an organizational model
for the campus advising system.

Coordination and Reporting Lines

Table 5 depicts the title of the indhilual (if any) who has the responsibility for
the coordination of academic advising on the campus.

13 3
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Table 5

Coordinator of Academie Advising on Campus

2 -Yeer

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

1983

Total

Dir/Coord of Advising 10,4% 14,8% 39,61 21.11 20,91 19,0%

Director of Counseling 33.8 3,7 5,5 3,0 14,2 11,0

VP/Dean of Academic Affairs 8,4 40,7 12.1 25,9 18,0 16,0

Asst, VP/Dean of Academic

Affairs 3.9 3.7 14,3 12,7 9,4 6.0

VP/Dean of Student Affairs 11.7 0.0 3,3 4,2 6.3 6,0

Asst. VP/Dean of Student

Affairs 4,5 0.0 1,1 1,8 2,5 2,0

College Osan or Dept.

Chairperson 3.9 7,4 6.6 13,3 8,1 12,0

Other 16.9 22,2 8,8 13.3 14,4 20,0

No one has this responsibility 6.5 7,4 8.8 4.8 6,3 9,0

m 154 27 91 166 445

When comparing data for the total stir ey group in 1983 and 1987, two trends
become obvious. First, there appears to be a swing toward campuswide
coordination of the advising system. Coordination by a college dean or the
department chairpersons is on the decrease as is the rather diverse category
labeled "other." And, coordination at the Vice President, Assistant Vice
President, and Director level has increased. In spite of the trend toward
campuswide coordination, there was little change in the assignment of
coordination responsibilities to an individual with the title Director or Coordinator
of Academic Advising.

The second trend of note is that there is increasing recognition that the function
of advising should be coordinated as indicated by a decrease in responses to the
category "No one has this responsibility" from 9 percent in 1983 to 6.3 percent in
1987.

There is substantial difference in the title of the individual responsible for
coordinating advising among the four institutional types. The most common title
for the person responsible for coordination in each type is:

Two-year public Director of Counseling (33.8%)
Two-year private VP/Dean of Academic Affairs (40.7%)
Four-year public Director/Coord of Advising (39.8%)
Four-year private VP/Dean of Academic Affairs (25.9%)
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As might be expected, the amount of time an individual spends in the coordination
of the advising system is directly related to the breadth of his/her
responsibilities. Table 8 reports the time spent on coordinating responsibilities.
Note the higher percentage of full-time individuals (24.7 percent) from four-year
public institutions where the title Director/Coordinator of Academic Advising is
the most common title. In addition, private institutions where Vice
President/Dean of Academic Affairs is the most common title, indicate the
highest percentage of individuals devoting "less than one-quarter time" to the
coordination function. A similar phenomenon exists at the two-year college where
the Director of Counseling is the most common title.

Table 6

Time Spent on Responsibilities of Coordinating Advising

2-Year

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

Leal than one-quarter time 46.1% 65.2% 42.06 47,5% 47,1%
Ono-quarter time 24,1 8,7 11,1 21,3 19,4
Half-time 12,1 21.7 16.0 15,0 14,3
Throe-quarter time 6,4 0,0 6,2 6,3 5,8
Full-time 11,3 4,3 24.7 10,0 13,3

N = 141 23 81 160 412

The reporting lines of the individuals responsible for the coordination of campus
advising are reported in Table 7. Although the data for institutional types is not
reported here, it is obvious that more than 32 percent of all advising programs
report through the academic affairs reporting line while slightly more than 17
percent report through the student affairs reporting line. It is also significant to
note that 30.7 percent of the Institutions indicate that the individual coordinating
campus advising reports to the President of the institution.



Table 7

Individual Responsible for Coordinating Campus Adv1sWeto
JonaLine

Olr

Adv

DIr

qns1A9

VP

AA

AVP

AA

VP

SA

AVP

SA Nian Other Total

President 2,2% 4,8% 92,3% 19,0% 88.9% 27,3% 33,3% 4,7% 10,7%

VP - AA 32,3 17,5 3.8 61,9 7,4 9,1 33,3 34.4 25.9
AVP - AA 17,2 6,3 0,0 4,8 0,0 9.1 2,8 3,1 6.2
VP - SA 12.9 49.2 0.0 0.0 0,0 18,2 5,6 7,8 12.5

AVP - SA 8,6 9,5 0,0 0,0 0.0 27,3 0,0 4,7 4,8

poin 9,7 4,8 04 11,9 0,0 0,0 19,4 25.0 9.8
Other 17,2 7,9 3,8 2,4 3.7 9.1 5.6 20,3 10,1

N a 93 63 78 42 27 11 36 64 417

Organizational Models

The definition of organizational models for academic advising was taken from the
schema developed by Habley (1983) and also discussed in an article by Habley and
McCauley (1987). Respondents were uked to consider the following statements
and check the one statement which most closely described the overall
organization of advising services on their campuses. A fuller description of the,
models can be obtained by reviewing the articles cited above.

Faculty-Only Model-All students are assigned to an instructional
faculty member for advising.

Supplementary Model-All students are assigned to an instructional
faculty member for advising. There is an advising office which provides
general academic information and referral for students, but all advising
transactions must be approved by the student's faculty advisor.

Split Model-There Is an advising office which advises a specific group
of students (e.g., undecided, underprepared, nontraditional). All other
students are assigned to instructional units apti/or faculty for advising.

Dual Model-Each student has two advisors. A member of the
instructional faculty advises the student on matters related to the
major. An advisor in an advising office advises students on general
requirements, procedures, and policies.



Total Intake ModelStaff in an administrative unit are responsible for
advising ALL students for a specified period of time and/or until
specific requirements have been met. After meeting those
requirements, students are assigned to a member of the initructional
faculty for advising.

Satellite ModelEach school, college, or division within the institution
has established a unit which is responsible for advising.

Self-Contained ModelAdvising for all students from point of
enrollment to point of departure is done by staff in a centralized
advising unit.

The distribution on this item is presented in Table 8.

Table 8

Organizational Models by _Inetitutional Type

Model

N a

2-year

Public

2-year

Private

4-Year

Public

4-Year

Private Total

Faculty-Only

Supplementary

25.8%

12,3

23.2

3.9

3.9

4,5

26.5

155

59,3%

7,4

3,7

7,4

7,4

0,0

14,8

27

31.9%

18,7

36,3

1,1

5.5

5.5

1.1

91

37.1%

f:::

6.0

4,8

4,2

2.4

167

313.9 1%9

22.1

4,3

4,7

4,5

11,4

447

Split

Dual

Total Intake

Satellite

Self-Contained

In reviewing Table 8, several conclusions can be drawn. First, the Faculty-Only
Model has been, and continues to be, the primary organizational model for
advising on all campuses. This survey indicates, however, that the Faculty-Only
Model exists in only about one-third (33.1 percent) of the institutions surveyed.
Although it may be easy to conclude that this model is on the decline, it should be
noted that faculty are the sole source of formal advising responsibility in the
Supplementary Model also. Fifty-three percent of our respondents indicate that
faculty has sole responsibility for the delivery of advising services on their
campuses. Although exact comparative data are not available, the 1983 survey
reported that 53 percent of the institutions Indicated that freshman advising was
the responsibility of the faculty. In addition, it is safe to assume that with the
exception of the Self-Contained Model, faculty has the primary responsibility for
advising which takes place in each of the other models.



A second observation gleaned from Table 8 is that the four most common models
(Faculty-Only, Split, Supplementary, and Self-Contained) account for 88.5 percent
of the campuses surveyed. Each of the other three models (Total intake, Dual,
and Satellite) Is found in less than one institution in twenty. Since the
organisational models were not used In the 1963 survey, only future research on
the models will provide an accurate picture of trends In their deployment.

The final conclusion on organizational models is that there is significant
variability in the utilization of models when institutional type is considered.
Table 9 depicts the top-ranked models for each of the institutional types.

Rank

Table 9

Most Prevalent Organizational Models by Institutional Type

2-Year 2-Year 4-Year 4-Year All

Public Private Public Private Institutions

Self-Contained Faculty-Only Split Faculty-Only Faculty-Only
(28.3$) (39.3%) (36.3%) (37.1%) (33.1%)

Self

2 Faculty-Only Contained Faculty-Only Supplemeotary Split

(25.8$) (14,8%) (31.98) (29,9%) (22,1%)

Oual/Total

Split Intake Supplementary Split Supplementary
3 (23.2S) (7.4%) (18.7%) (15.8%) (19.9%)

The two-year public colleges seem to display no clear preference for a model: the
self-contained (26.5 percent), faculty-only (25.8 percent), and split (23.3 percent)
models are utilized almost equally among the 155 two-year public colleges
participating in this survey.

As could be anticipated, four-year private 1nsta.02lons rely most heavily on the
two models which utilize faculty advisors solely (faculty-only and
supplementary). Finally, the greatest diversity in cholas of organizational models
appears in the two-year institutions where either the totally centralized (self-
contained) or the totally decentralized (faculty-only) are the two most popular
models.
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Institutional Policy Statement on Academic AdvisinK

One of the most important upsets of a quality academic advising program is the
existence of a policy statement. Table 10 reports the existence of a policy
statement from both the 1983 and 1987 surveys.

Table 10

Percentage of Institutions with Advising Policy Statement

2-Year

Public

2-Yeav

Prive
4-Year

Public

4-Year

Private Total

83 87 83 87 83 87 83 87 83 87

Yes 83$ 51.6% 57% 53.8% 62% 53.4% 66% 56.8% 63% 53.9%

No 36 4.4 43 46,2 36 46.6 31 43.2 55 45.1

Significant disparity is apparent between the 1983 and 1987 surveys in
respondents reports on the existence of an advising policy statement. There was
a decrease of 9.1 percent in the number of institutions reporting the existence of
such a statement from 1983 to 1987. The greatest change is found among two-
year institutions where 11.4 percent fewer institutions reported having a policy
statement on advising.

To assess the comprehensiveness of existing policy statements, respondents were
asked to indicate whether specific elements were covered in their statements.
Table 11 reports the inclusion of these topics for those Institutions which reported
that a policy statement existed.
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Table 11

Elements Detailed in Statement on Academic Advising(' )

2-Year

Public

83 87

2-Year

Private

83 87

4-Year

Public

83 87

4-Year

Private

83 87

All

Institutions

83 87

Philosophy 73% 75,9% 76% 83.3% 68% 71.7% 73% 76.1% 72% 75,9%

Goals 82 77,2 81 83,3 80 71.7 81 78,5 81 77,3

Delivery Strategies 54 54,4 56 33.3 59 37,0 53 57,6 55 51,7

Advisor Responsibilities 72 75,9 100 75,0 71 80.4 83 91,4 78 82,4

Advisor Slection 28 38,0 38 33,3 29 26.1 31 27,2 30 31,0

Advises Responsibilities N/A* 46,8 N/A 33,3 N/A 60.9 N/A 47,3 N/A 49,4

Advisor Training 22 29,1 la 25,0 28 21.7 21 25.8 23 25,8

Advisor Evaluation N/A 20,3 N/A 33,3 N/A 15.2 N/A 12.0 N/A 16.8

Recognition/Reward g 8,9 6 8,3 11 10,9 7 10,9 8 9,9

(1)
mui
__.

tiple responses possible; percentages will not total 100%.

*Data not available, item was not included in 1983 survey.

An analysis of the data presented in Table 11 leads to the conclusion that there
are no discernible changes in advising policy content either for all institutions or
among institutional types. Nearly half (49.4 percent) of the 1987 respondents
report that advisee responsibilities are included in their policy statements, a topic
which was not Included as an item in the 1983 survey.

In addition, philosophy of advising, goals of advising, and advisor responsibilities
were the only items included in the policy statements of 75 percent or more of the
institutions reporting in both the 1983 and the 1987 surveys.

The changes which dc exist within institutional type from 1983 to 1987 may be
more a function of the small number of institutions reporting, particularly for the
private two-year college where only 12 institutions had policy statements which
were presented in Table 11.
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On a final note, the reader should be reminded that Table 11 represents onli those
institutions which have a policy statement on academic advising (53.9 percent of
the institutions surveyed). A more in-depth analysis of the data reported in both
Tables 10 and 11 leads to conclusions such u 40.9 percent (.539 x .759) of all
institutions in our sample have an advising policy statement which includes the
institution's philosophy of advising. Similar comparisons can be undertaken for
institutional types by multiplying the percentage of the institutional type with a
policy statement by the percentage of that institutional type including a
particular item in that existing statement.

Evaluation of Program Effectiveness

Table 12 reports both the 1983 and 1987 responses to the question "Does your
institution regularly evaluate the overall effectiveness of your advising program?"

Table 12

Regular Evaluation of Program Effectiveness

2-Year

Public

2-Year

Private

4-Yar

Public

4-Year

Private

All

institutions

83 87 83 87 83 87 83 87 83 87

Yet 22% 44,7% 7% 63,0% 17% 31,1% 23% 45,1% 21% 42,5%

No 75 55,3 89 37,0 80 68,9 74 54,8 76 57,5

Blank 4 N/A 4 N/A 3 N/A 3 N/A 3 N/A

Table 12 indicates that there is a pronounced trend toward the evaluation of
advising program effectiveness both within institutional types and across all
Institutions. Although only 42.5 percent of Institutions report the systematic
evaluation of advising program effectiveness, the figure is more than double the
percentage reported in the 1983 survey (21.0 percent).

Academic Departments

This section of the National Survey was intended to provide a description of the
academic advising practices which exist in academic units or departments within
the institution. Throughout this section the term "faculty advising" is used.
interchangeably with the terms "academic department" and "academic unit"
because the preponderance of the advising in academic units is the responsibility
of the teaching faculty. It should be noted, however, that a small but significant
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portion of the advising is conducted by non-instructional personnel,
paraprofessional advisors, and peer advisors.

Institutions responding to this section represent all the organizational models
described in the previous section of this chapter with the exception of those
respondents who identified with the self-contained model for the delivery of
advising services.

In an attempt to capture the diversity of practices in academic departments, the
researchers asked the respondents to check the extent to which selected
characteristics applied to the academic departments on their campuses.
Respondents were asked to check one of the five categories listed below:

ALL If the characteristic applied to all academic departments on the
campus.

MOST If the characteristic applied to at least two-thirds, but not all of
the departments on the campus.

SOME If the characteristic applied to more than one-third but less than
two-thirds of the departments on the campus.

FEW If the characteristic applied to one-third or less of the
departments on the campus.

NO If the characteristic applied to none of the departments on the
campus.

For the purpose of reporting the data, the categories MOST, SOME, and FEW were
collapsed into a single category labeled SOME on the tables which follow.

No comparable data exists from the 1983 Survey of Academic Advising because
that survey provided no systematic methodology for separating faculty advising
from other advising which took place on the campuses surveyed. A goal of this
research is to provide baseline data for a future study measuring changes in
advising practices within academic departments.

Delivery of Advising Services In Academic Departments

These items of the survey deal with the identification of individuals who serve as
academic advisors, the prevalent roles of those advisors, and the utilization of
group advising formats to deliver services to students. Table 13 reports the
extent of involvement of advisor types within the academic units.

The primary delivery of advising services in the academic departments is through
instructional faculty with 49.9 percent of the institutions reporting the utilization
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of instructional faculty in all departments. In addition, 50.1 percent of the
Institutions reported that department chairpersons advise in all of their
departments. The use of paraprofessional and peer advisors was extremely low
with 86.4 percent and 02.8 percent, respectively, of the institutions reporting no
utilization of those advisor types in academic departments. Non-instructional
personnel are utilized in all departments on the campuses of only 8.8 percent of
the institutions surveyed.

When institutional type is considered, the following tendencies are noted:

1. The use of both department heads and Instructional faculty is higher in
private institutions than in public Institutions.

2. The use of peer and paraprofessional advisors in academic departments is
a practice associated almost exclusively with four-year institutions
particularly public institutions. Even so, they are used in only some
departments at these institutions.

3. Public institutions appear more likely to utilize non-instructional
personnel to deliver advising services in academic departments.

Data reported in Table 14 describe the methods by which faculty become involved
in the advising process. Respondents were asked to rate the extent to which
faculty volunteered, were required, or met selection criteria to become advisors.

One of the current themes in advising literature is the utilization of only faculty
who volunteer for advising services within the department. The data for all
institutions, however, indicate that faculty are required to advise ir ALL (48.4
percent) or SOME (36.8 percent) of the departments. Voluntary participation in
the departmental advising programs does not exist at all for 60.2 percent of the
total group, and the use of selection criteria for participation of faculty does not
exist at all for 67.9 percent of the campuses reported in this survey.

Comparisons of institutional types lead to the following observations.

1. Voluntary participation is most likely to occur in four-year public
institutions, although the mode for those institutions and their private
counterparts is to require faculty to advise.

2. Selection criteria are most likely to be applied in four-year private
institutions, although selection criteria are applied in all departments at
only 12.3 percent of these four-year private institutions.

3. Faculty are most likely to be required to advise in two-year institutions;
58.5 percent of two-year public and 75.0 percent of two-year private
institutions require faculty to advise in all departments on campus.

"4
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Two-Year

Advisor

Table 13

Four-Year

Types In Academic Departments

Two-Year Four-Year

Public Private Public Private Total

Advising Personnel All Some No All Some No All Some No All Soma No All Some No

Department Heads 45,9 36.7 17,4 65,0 15,0 20,0 31,1 57,8 11,1 62,7 29,1 8,2 50,1 38.0 12.0

Non-Instructional

Personnel 13,8 41,2 45,0 5,0 35.0 60,0 2.2 61,1 36,7 3,8 35,4 60,8 6,8 42,8 50,4

Instructional

Faculty 48,6 45,0 6,4 70,0 25,0 5,0 40,0 55.6 4,4 55,1 39,2 5,7 49,9 44,6 5,5

.4
G3 Paraprofessionals 2,8 6.4 90,8 0,0 0.0 100.0 0,0 35,6 64,4 0,0 5.3 94,9 0,8 12,8 86,4

Peers 0,9 4.6 94,5 0,0 5,0 95,0 0,0 35,6 64.4 3,8 12,0 84,2 1,8 15,4 82.8

Table 14

Selection of Faculty Advisors

Two-Year Two-Year Four-Year Four-Year

Public Private Public Private Total
Method All Some No All Some No All Some No All Some No All Some No

/
They volunteer 10.4 20.7 68.9 0.0 15.0 85.0 2.3 51.1 46.6 9.7 29.9 60.4 7.8 32.0 60.2

They meet certain

selection criteria 4.7 12.3 83.0 5.0 5.0 90.0 2.3 32.9 64,8 12.3 31.2 56.5 7.2 24.9 67.9

They are required

tO davibe 56.5 21.7 19.8 15.0 25.0 0.0 46.8 35.0 16.2 46.6 35.0 18.2 46.4 36.6 15.0



A final question in the delivery of advising services within academie departments
is the extent to which group advising formats were utilized to deliver services.
Table 15 reports on the use of such formats.

Small group meetings during orientation or registration are the most used of the
group advising formats investigated. Nearly one-third (32.7 percent) of the
institutions responded that all departments employed small group meetings, and
80.1 percent reported that some departments utilized that strategy. Credit or
non-eredit courses and workshops or seminars were far less popular as group
strategies, with 80.1 percent and 58.8 pereent respectively reporting that no
departments utilized those strategies.

When institutional type was considered, the following trends were observed.

1. Public institutions were most likely to employ at least one of the group
advising formats in at least some of their departments.

2. Two-year public institutions were most likely to provide credit-bearing
or non-credit courses as a group advising strategy, with 18.5 percent
reporting such activity in all departments and 32.6 percent reporting
courses in some of their departments.

Advisor Load and Student Contact

For a faculty advising program to be effective, several factors related to
advisor/advisee contact need to be taken into account. First, the faculty advisor
must have a reasonable number of students to advise. Second, the faculty member
must devote time to the function of academic advising, allowing for more than
perfunctory schedule approval once each term. Finally, policies and procedures
should maximize the potential for interaction between the advisee and the faculty
advisor.

Table 16 reports on the typical advisor load in academic departments.

The data presented in Table 16 for all institutions indicates that although loads
are highly variable, faculty advisor loads of more than 40 advisees are rather
uncommon. Further scrutiny of the original data which is not broken down in
Table 15 shows that only 4.9 percent of the institutions report loads of more than
40 per advisor in most (two-thirds or more) of their departments. Only 2.5
percent of the institutions indicate loads in excess of 40 students in all of their
departments.

.- , ,
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Formats

Credit or Non-Credit

Courses

Workshops or

Seminars

Table 15

Group Advising Formats Utilized

Two-Year Two-Year Four-Year Four-Year

Public Private Public Private Total

All Some No All Soma No All Soma No All Some No Ali Some No

18,5 32,6 48,9 6,7 26,6 66,7 6,1 32,9 61,0 10,2 21,3 66,5 11.6 28,1 60,1

7,6 36,2 56,2 13,3 33,4 53.3 4,9 42,7 52.4 9.4 25,3 65,4 8,1 33,1 56,6

Small Group Meetings

Wring Orientation

or Registration 25,0 66,3 8.7 33,3 46,7 20,0 23,2 73,1 3,7 43,3 49,6 7,1 32,7 60,1 7,2



Variations in advisor load do appear among institutional types. The more
substantial variations are: .

1. Private institutions are more likely to exhibit loads of less than 20
students per faculty advisor than public institutions.

2. Public institutions are more likely to exhibit loads in excess of 40
students per advisor with 2.3 percent of four-year public institutions
indicating this practice in all of their departments and 68.2 percent of
those institutions indicating that at least some of their departments had
loads in excess of 40. Similar distributions for two-year public
institutions are 3.0 percent and 53.6 percent respectively. Although
private institutions report comparable percentages of loads in excess of
40 advisees in all departments, the percentages of private institutions
reporting loads in excess of 40 in at least some of their departments are
substantially lower than the percentages reported for public institutions.

The amount of time faculty spend in the advising function is reported in Table 17.

Clearly, neither extreme (not more than about 1. percent or more than 15 percent)
exists to any great degree at the campuses responding to this survey. But, by
locating the highest pereentage response to the "all departments" designation and
the lowest percentage response to the "no departments" designation, it is possible
to conclude that the mode for time spent in faculty advising across all institutions
is between 1 percent and 5 percent. In addition, only a negligible percentage (3.0
percent) report that more than 15 percent of faculty time is spent on advising in
all departments on campus.

When institutional type is considered, the following tendencies for faculty time
spent in advising are noted.

1. Although one might assume that higher loads would have a direct bearing
on the amount of time faculty spend in advising, the inverse may be
true. While lower loads seem more the norm in private institutions (See
Table 16), the norm for time spent in advising appears to be higher in
private institutions.

2. The large percentages which exist in the "some" category are indicative
of major variations in time spent in advising both between and among
institutional types.

Measuring the degree of intrusiveness of advising in the academic department was
the focus of Table 18. For this item, respondents were asked to assess the level of
required advisor/advisee contact for eight common advising transactions.

For all institutions, advising in departments appeared to be only moderately
intrusive. In at least 50 percent of institutions, contact is required by all



Table 16

Advisor Weld

Two-Year Two-Year Four-Year Four-Year

Public Private Public Private Total

Load All Some No All Some No Ail Some No Ail Soma No All Some No

Less than 20 3,0 68,2 28,3 20.0 70,0 10,0 8,0 73,8 18,2 16,3 73,2 10,5 10,7 71,8 17,5

20 - 40 7,1 74.7 18,2 10,0 55,0 35,0 4,5 83,0 12,5 2,6 71,3 26,1 4,6 74,4 21,0

More than 40 3,0 53,6 43,4 0.0 30.0 70,0 2,3 68,2 29,5 .t,6 45,1 52.3 2,5 52,4 45,1

Table 17

Tirne&tntInlastAtAct
Two-Year Two-Year Four-Year Four-Year
Public Private Public Private Total

time Advising Ali Soma No All Some No All Some No All Some No All Some No

Not More Than

About 1% 1.9 36,2 61.9 5.3 15,8 78,9 2.3 46,5 51,2 3,4 26.8 69.8 3.0 33,7 63.3

Between I% and 5% 24.8 54,2 21,0 36,6 36,9 26,3 9,3 65.7 25,0 10,7 53.7 35,6 15,9 55.9 26,2

5% to 15% 3.8 46.7 49.5 21.1 21,0 57,9 4,7 60,4 34,9 14,8 60.4 24.8 9,3 54,3 36,4

More than 15% 3.8 29.5 66.7 0.0 10.5 89.5 1.2 41.8 57.0 4.0 34.9 61.1 3.0 34.0 63.0



Table 18

Required Contaet Nith Advisor

Required Contract

Two-Year

Public

Two-Year

Private

Four-Year

Public

Four-Year

Private Total
All Soma No All Some No All Some No All Some No All Some No

Class Scheduling/

Registration 58,4 38,6 3,0 84,2 15.8 0,0 60,7 31,4 7,9 89.2 8,9 1,9 73,4 22,6 4,0

Adding a Class 38,6 37,6 23,8 68,4 26,3 5,3 40,4 37,1 22,5 76,4 19,3 4,3 57,0 26,3 16,7

Dropping/Withdrawing

from a class 36,6 56,1 7,3 68,4 26,3 5,3 41,6 33,7 24,7 77,7 14,7 7,6 56,7 26,1 17,2

Daclaring a Major 19,8 24,8 55,4 36,8 21,1 42,1 46,1 32,6 21,3 63,1 16,5 20,4 45,2 23,1 31,7

Changing a Major 2,7 27,7 42,6 47,4 15,8 36,8 48,3 27,0 24,7 61,8 18,5 19,7 48,4 23,4 28,2

Following Report of

Unsatisfactory

Progress 16,8 37,6 45,6 31,6 42,1 26,3 18,0 38,2 43,8 An,6 42,0 27,4 23,7 40,0 36,3

Approval of

Graduation Plans 33.7 26.7 39.6 42.1 26.3 31.6 EIJI 19.1 19.1 59.9 14.0 26.1 51.9 19,3 28,8

Withdrawing from

School 27.7 46.9 25.4 52.6 5.3 42.1 20.2 23.6 56.2 35.7 21.0 43.3 30,4 23,1 46,5



academic departments for only four of the eight transactions listed. Class
scheduling/registration contact is required by all departments in 73.4 percent of
the institutions, while in slightly more than half of the Institutions, all
departments require contact when adding a claw (57 percent), dropping or
withdrawing from a class (58.7 percent), and approval of graduation plans (51.9
percent).

Conversely, contact is required in no department when a student withdraws from
the institution (46.5 percent), receives an unsatisfactory progress report (36.3
percent), or declares (31.7 percent) or changes (28.2 percent) a major. On the
basis of these data, it appears that advising in academic departments is viewed
more as a clerical registration function than as a process in which the evisor
intervenes at critical times such as when a student is experiencing academic
difficulty, withdraws from the institution, or declares a change of major.

What may be true for all institutions, however, appears not to be true when
institutional type is considered. Among the institutional types, tendencies
exhibited in the data are:

1. Four-year private institutions appear to be more intrusive than the other
institutional types. Contact is required by all departments in more than
half of the institutions for six of the eight transactions listed.

2. Two-year private institutiom are somewhat intrusive. Contact is
required by all departments in more than half of the institutions for four
of the eight transactions listed.

I Four-year public institutions show little evidence of intrusiveness.
Contact is required by all departments in more than half of the
institutions for only two of the eight transactions listed.

4. Two-year public institutions are the least intrusive of the institutional
types. Contact is required by all departments in more than half of the
institutions on only one of eight transactions, and that is class
scheduling, registration, and, these institutions have the highest rate of
reporting that no departments require contact for five of the eight
occasions listed.

A final factor on the topic of advisor load and contact with faculty advisors was
the number of times advisors and advisees had contact during an academie term.
Respondents were asked to check the response which best represented the number
of contacts within academic departments. The results of this inquiry are
presented in Table 19.

On the basis of the data for all institutions, most faculty advisors have contact
with their advisees two times or fewer per academic term. A total of 34 percent
of the institutions reported 2 or fewer contacts in all of their departments while a



total of only 8.6 percent of all institutions reported 3 or more contacts per term
in all departments.

Observable trends in student contact by institutional type are:

1. Advisor contact in four-year private institutions is more variable. For
both the "0-1" contact category and the "6 or more" category private
institutions reported the highest percentages for all departments when
compared to the other institutional types, 25.5 percent and 3.3 percent
respectively.

2. Four-year private institutions seem to have the highest frequency of
contact during an academic term.

3. Four-year institutions seem to have a higher frequency of contact during
an academic term than two-year institutions.

Training of Faculty Advisors

A set of items on the survey dealt with the existence of training programs, the
formats utilized, and topics covered in training advisors id academic
.departments. Table 20 reports the existence of mandatory training programs in
academic departments.

It is clear from this table that mandatory training for departmental advisors is far
from the norm. Nearly half (44.6 percent) of all institutions reported that there
was no mandatory training in any of the academic departments, while only 2n.2
percent of institutions reported that training was mandatory in all of their
academic departments. At 29.2 percent of the institutions, mandatory training
was not systematically undertaken.

The following trends can also be observed:

1. Private institutions mandate training to a higher degree than public
institutions. Private institutions reported both a higher percentage for
all departments having mandatory training and a lower percentage for no
departments having mandatory training.

2. Mandatory training appears to be the most inconsistent across
departments at four-year public institutions. Only 8.8 percent of those
institutions reported the existence of mandatory training in all
departments on campus and 48.8 percent reported that mandatory
training existed in none of the departments.

3. With the exceptior1 of four-year public institutions, however, over one-
quarter of the institutions of each type report that mandatory training is
required in all departments.



Table 19

Contacts Per Term

Two-Year Two-Year Four-Year Four-Year

Public Privete Public Private Total

.Time Advising All Some No All Some No All Some No All Soma No All Some No

0 - 1 15.9 49,5 34,6 10.0 20,0 70,0 22,2 52,2 25,6 25,5 21,6 52,9 20,7 37,5 41.8.

2 10,3 64,5 25,2 5,0 45,0 50,0 8,9 75.5 15,6 19,6 53,6 26,8 13,3 62,2 24,5

3 - 5 2.8 55,1 42,1 25.0 55,0 20,0 1,1 55,6 43,3 8,5 65.4 26.1 5,9 59.0 35,1

6 or more 1,9 32,7 65,4 0,0 25,0 75,0 2,2 27.8 70.0 3,3 37,2 59.5 2.7 32,7 64,6

Table 20

Mandatory Training Programs

Two-Year Two-Year Four-Year Four-Year

Private PrivatePublic Total

Training Mandatory All Some No All Some No All

Public

Soma No All Soma No All Some No

Yes 29,9 21,8 48,3 43,8 12,5 43,8 8,8 42,4 48,8 32,1 28,5 39,4 26,2 29,2 44,6

No 44,8 10,4 44,8 31,3 12,4 56,3 46,3 24,9 28,8 40,9 13,8 45,3 43,1 15,7 41,2

I)
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Formats for training departmental academic advisors are presented in Table 21.

Where training programs exist the most common format for training departmental
advisors in all institutions is the "workshop of one day or less." About 30 percent
of the institutions reported that all departments employed that format. Slightly
over 11 percent of the campuses reported that a series of short workshops
throughout the year were utilized in all departments, and the same percentage of
institutions (11.3 percent) reported that the format for training varied with the
needs of the advisor in all of the departments on the campus.

When considered by institutional type, the following tendencies exist.

1. Four-year private institutions seem to be most likely to provide
workshops of one day or less, a series of workshops throughout the year,
a varied approach by advisor need, and other formats for advisor
training.

2. Four-year institutions appear to employ more variety in training formats
available at their institutions than two-year institutions.

The final aspect of training which was explored for faculty advisors in the national
survey was that of the topics included in the training program. The topics were
organized to include three content areas: conceptual skills, informational skills,
and relational skills. Conceptual skills are defined aa the ideas which advisors
must understand. For the purpose of this survey, these included the "importance
of advising" and "definition of academic advising." These skills are designated by
a (C) in Table 22. Informational skills are defined as the things an advisor must
know, and, for the purposes of this survey, included the items: academic
regulations, policies and registration procedures, campus referral sources, career
and employment inforrnition, and use of information sources. Informational skills
are designated by an (I) in Table 22. Relational skilLs are defined as those
behaviors an advisor must exhibit in the advising interaction and include
counseling skills, interview skills, and decision-making skills. Those skills are
identified by an (R) in Table 22. As one might anticipate, training programs for
faculty advisors are heavily oriented toward the informational aspects of the
role. Regulations, policies, and procedures are included in training for all
departments at 88.1 percent of the institutions surveyed. Although
career/employment information Is the least likely of the information skills to be
included in training programs in all departments (18.2 percent), campus referral
source, and the use of information sources are included in all departments'
training programs at 50.8 percent and 38.4 percent of the institutions,
respectively.

Institutions also placed emphasis on training faculty advisors in conceptual skills
with the "importance of advising" and the "definition of advising'? included in the
training programs of all departments for 52.8 percent and 38.1 percent of the
institutions, respectively.
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Table 31

Format for Faculty Advisor Training

Two-Year Two-Year Four-Year Four-Year

Public Private Public Private Total

Training Format Ali Some No Ail Some No Ail Some NO All Some No All Some No

Workshop One Day

or Less 28,9 30,1 41.0 55,6 22,2 22.2 18.1 47.2 34,7 34.4 32,8 32,8 30.1 35,5 34.4

Workshop More Than

Ons Day 3,6 6,0 90,4 0.0 11,1 88,9 2.8 11.1 86.1 1.6 10,4 88,0 2.3 9,3 8144

Series 7,2 30.1 62,7 11.1 11,1 77,8 6,9 30.6 62,5 16,8 20,0 63.2 11.3 24,8 63,9

Method Varies by

Advisor 8,4 24.4 67.2 11.1 11,1 77.8 12.5 31.9 55,6 12,8 18,4 68,8 11,3 22.8 65,9

Other 3.6 4.8 91,6 0.0 0,0 100,0 2.8 4.2 93,1 5.6 1,6 92.8 4.0 3.0 93,0

H
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Table 22

Topics Included In Faculty Advisor Training

TrainIns Topics

Two-Year

Public

Two-Year

Private

Four-Year

Public

Four-Year

Private Total

All Some No Ail Some No All Soma No All Some No All Some No

Importance of

Advising (C) 49.4 37,0 13.6 55.6 27.7 16.7 56.5 44.6 18,9 64.6 21,6 13.8 52.8 31,9 15.3

Definition of

Advising (C) 39.5 24,7 35,8 44,4 22,3 33.3 21,6 33,8 44,6 46.2 22.3 31,5 38,1 26,1 35.6

Regulations, Policies,

Registration

Procedures (I) 60,5 37,0 2.5 100.0 0.0 0.0 48,6 48,7 2,7 75,4 21,5 3,1 66.1 31.3 26

Campus Referral

Sources (I) 46.9 43,2 9,9 72.2 11,1 16.7 39,2 56,7 4.1 56,9 27,7 15.4 50,8 38.1 11.1

CareerAmploymont

Information (I) 17,3 50,6 32,1 16,7 38,9 44,4 12,2 50,0 37,8 22,3 38,5 39,2 18,2 44,7 37.1

Use of Information

Scurces (1) 37.0 39.5 23.5 61.1 11.1 27,8 28,4 50.0 21,6 43.1 31,5 25.4 38,4 37,2 24.4

Counseling Skills (R) 16.5 46.9 34.6 16.7 38,9 44,4 10,8 39,2 50,0 27.7 36,1 36,2 20,5 39.8 390

interview Skills (R) 17,3 39,5 43.2 0.0 33.3 66,7 6,8 31.0 62.2 19.2 36,2 44.6 14.7 35.5 49.6

Ducision-Mwking

Skills (R) 13.6 40.7 45.7 11.1 33.3 55.6 4.1 32.4 63.5 14.6 30.0 55.4 11.4 33.9 54.7



It is important to note that the least 'ea.lasis is placed on training faculty
advisors in relational skills. Counseling, i4i.erviewing, and decision-making skills
are included in the training programs of all*departments in only 20 percent or less
of the institutions surveyed.

There are discernible variations in the topics included when institutional type is
considered. The most obvious of those variations are these:

1. Department advisnr training programs appear to be th t. most
comprehensive in fcur-year private institutions. The topics "regulations,
policies, and registeation procedures," "campus referral sources," and
"the importance of advising" were included by all departments in more
than 50 percent of the four-year private institutions reporting.

2. Four-year public institutions appear to have, the least comprehensive
training programs for faculty advisors. Nona of the training topics was
included by all departments at more than 50 percent of those
institutions.

3. For two-year public institutions, "regulations, policies, and registration
procedures" was the only topic included by all departments in 50 percent
or more of the institutions surveyed.

Evaluation of Departmental Advisors

The evaluation of individual faculty advisor performance was the topic explored in
Table 23. Respondents were asked to report on the extent to which four
evaluation techniques were used for faculty advisors.

Although no method of evaluating faculty advisors could be called widely used, he
two most common methods for all institutions were supervisory performance
review and student evaluation. In neither case, however, did the institutions
reporting utilization in all departments on campus exceed 25 percent of the total
group. Peer review, a method common in faculty evaluation, was the least
utilized of the evaluation methods.

There were no major and discernible distinctions among the institutional types.
With the exception of performance review by supervisor in the two-year private
college, where a low N count of institutions in the category makes the data less
convincing, no other characteristic for any institutional type was employed by all
departments in more than 25 percent of the institutions surveyed.
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Table 23

Methods tor Evaluating Advisors

Two-Year

Public

Two-Year

Prlvete

Four-Year

Public

Four-Year

Private Total

Method Ail Some No All Some No All Some No All Some No All Some No

Student Evaluation 21,2 33,3 45,5 57.1 14,3 28,6 10.3 52.9 36,8 29,0 29,9 41,1 2.1,2 36,6 40.2

Self-Evaluation 16,7 30,3 53,0 14.3 35.7 50.0 14.7 38.2 47,1 14.0 31,8 54,2 14,7 33,9 51.4

Supervisory

Performance Review 22,7 44,0 33,3 42,9 0,0 57,1 23,5 53.0 23,5 25,2 37.4 37,4 224 44,8 33.2

Peer Review 4,5 9,1 86,4 7.1 14,3 78,6 1.5 32,3 66,2 4.7 18,7 76,6 3,9 20,4 75.7
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Recognition and Reward for Faculty Advising

The degree to which faculty advising Ls either recognized or rewarded is the
subject of the data presented In Table 24.

The data presented In Table 24 clearly underscore the commonly held opinion that
there is little recognition or reward associated with the role of the faculty
advisor. Nearly 45 percent of all institutions provide no recognition or reward in
any of their academic departments for those who function as faculty advisors. Of
those institutions that do provide some mechanism for recognition or reward, the,
most prevalent recognition is as "a minor consideration in the promotion and
tenure process." Yet, only 14.6 percent of the institutions surveyed employed that
method in all departments on the campus.

In comparing institutional types, the following observations can be made:

1. No institutional type appears to place a major priority on recognition or
reward for faculty advising.

2. Two-year institutions show a more uniform absence of these reward
methods than is the case with four-year institutions.

Advisor Information Sources

Because access to reference tools and information about advisees is critical to the
advising process, respondents were asked to assess the extent to which faculty
advisors were provided with those information sources. Table 25 reports on
responses to the inquiry of which reference materials were routinely provided to
faculty advisors.

Only 2.4 percent of all institutions provide no reference tools for individuals who
serve as faculty advisors. The most commonly available materials include
computerized academic progress reports, academic planning worksheets, directory
of campus referral sources, and an academic advising handbook. Yet, It is
interesting to note the lower percentages of institutions which report that
aggregate data on the student population, employment outlook projections,
articulation worksheets, and forms for keeping anecdotal records are provided to
faculty advisors in all of their departments.

When analyzed by institutional type, the following themes appear.

1. Private institutions appear to provile faculty advisors with more
comprehensive reference materials than public institutions.

87
(1 't)



Table 24

Recognition/Reward tor Faculty Advising

Recognition/Award

Two-Year

Public

Two-Year

Private

Four-Year

Public

Four-Year

Private Total
All Some No All Some No All Some No All Some No All Some No

Released Time From

Instruction 4,3 9.5 86.2 15,0 5,0 80,0 4,6 29,9 65.5 4.9 12,7 82,4 5,2 15.7 79.1

Released TIme from

Committee Work 1,1 7.4 91,5 10,0 5,0 85,0 4,6 21,8 73.6 2,8 10,6 8646 2.0 13.5 84,5

Released Time From

Research Expectation 1.1 0.0 98.9 10.0 0.0 90.0 3,4 11.5 85.1 1,4 4.2 94,4 1,4 5.8 92.8

Salary Increments for

Time Spent In AdvisIng 2,1 6,3 91,5 5.0 10,0 85,0 0,0 10.3 89.7 3.5 15.5 81,0 2,3 11.5 86.2

Major Consideration In

Promotion and Tenure 2.1 8,5 89.4 15.0 5.0 80,0 4,6 20,7 74.7 8.5 16.1 75.4 6.0 14,9 79.1

Minor Consideration in

Promotion and UMW:, 6.4 14,9 78.7 15,0 0.0 85,0 8,0 51,8 40.2 24,6 31.7 43,7 14,6 31,0 54,4

Awards for Excellence

in Advising 1.1 7.4 91,5 5.0 5,0 90.0 2,3 12.6 85,1 1.4 7,1 91,5 1,7 8.6 89.7

No Reward 59,6 13,8 26.6 55.0 20,0 35,0 32,2 24.1 43.1 39,4 17,6 43,0 44.4 17.5 38.1



Table 26

Reference Materials Provided For Faculty Advisors

Reference Material

Two-Year

Public

Two-Year

Private

Four-Year

Public

Four-Year

Private Total

Ail Some No Ali Some No Ali Some No All Some No Ali Some No

Data on Student

Application 23.3 33,0 43,7 21.1 15.7 63.2 15.7 38,2 46,1 30.7 21.6 47,7 24.4 28.7 46,9

Advising Handbook 52,4 10.7 36.9 52.6 0.0 47.4 43.8 30.4 25.8 48.2 14.5 37,3 48.2 16.8 35.0

Employment Outlook

Projections 6.8 40.8 52,4 5,3 26,3 68,4 3.4 40,4 56,2 7.8 30,8 61,4 6,2 36,1 57.7

co
u) Computerized Student

Academic Progress

Reports 43.7 27.2 29,1 63.2 5,2 31.6 39,3 32,6 28.1 62.7 15.1 22,2 51.5 22.5 26.0

Academic Planning

Worksheets 58.3 26,2 15.5 73.7 10.5 15.8 46.1 40.4 13.5 64.7 19.0 16.3 58.3 26.0 15.7

Forms for Anecdotal

Records or Contracts 17,5 18,4 64,1 36.8 10,6 52,6 15,7 39,4 44.9 21.6 24.8 53,6 20.1 26.0 53.9

Articulation

Worksheets 39.8 30.1 30.1 26.3 21.1 52,6 15,7 38.2 46.1 14.4 17.0 68.6 22.5 26.3 51.2

Director of Campus

Referral Sources 47.6 15.5 36.9 52,6 5.3 42.1 48.3 24,1 27.0 51.0 11,1 37,9 49,3 15,7 35,0

No Reference

Materials Provided 1,0 3.7 95,1 10,5 5,3 84,2 2,2 4,5 93,3 2,0 5,2 92.8 2,4 4,6 93,0



2. Four-year public institutions provide faculty advisors with the least
comprehensive reference materials. None of the materials listed are
provided to R11 faculty advisors in even half of the four-year public
institutions represented in this survey.

Information about individual advisees is the seeond critical element in the advising
information system supporting faculty advising. Table 26 presents findings on
common sources of student data which are utilized in the faculty advising process.

For all institutions, the college transcript/grade reports, ACT/SAT testing data,
and locally administered placement test results are most commonly provided for
faculty advisors. To a lesser extent, faculty advisors have access to the
admissions application and the high school transcript. Finally, relatively few
faculty advisors have access to non-testing data provided through ACT or SAT.
Overall, the availability of student data to faculty advisors appears to be
extremely variable with high percentages appearing in the "Some" category,
indicative of the lack of a campus policy on the distribution and utilization of
student data in the advising process.

Comparison of data by institutional type yields similar distinctions to other items
in this section on faculty advising. Among these distinctions are:

1. Private institutions provide faculty advisors with more comprehensive
student information than public institutions.

2. Four-year public institutions provide faculty advisors with the least
comprehensive data on their advisees as indicated by the low percentages
of those institutions which provide individual information sources to
faculty advisors in all departments on campus.

Advising Offices

Two hundred and sixty seven of the 447 institutions (59.7 percent) included in this
report have advising offices. Excluded from this section are institutions
characterized by the Faculty-Only Model and the Satellite Model (See Section 2).
The distribution of institutions with advising offices by institutional type is
reported in Table 27.

For most of the tables reported in this section, percentages will not sum to 100%
because respondents were instructed to check all items which were applicable to a
given question.
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7170ble 28

Student infornmation Sources Provided to freoulty Advisors

Student Information

Two-Year

Public

Two-Year

Private

Four-Year

Public

Four-Year

Private Total

All Some No Ali Some No All Some No All Some No All Some No

Admissions

ApplIcation 40.0 13.0 47.0 50,0 6,0 44.4 25,9 16,8 55,3 37,8 14,1 48,1 36,1 14,6 49,3

High School

Transcrist 33,0 26.0 41,0 38.9 11,1 50.0 25.9 21.2 52,9 46,8 17,3 35,9 37,5 20.4 42,1

ACT/SAT Scores 40,0 26,0 34,0 55.6 11.1 33,3 47,1 32,9 20,0 64,1 15,4 20.5 52.6 22,3 25,1

Non-TestIng ACT/SAT

Information 17.0 20.0 63.0 16.7 11.1 72.2 17,6 28.3 54.1 32.7 16.0 51,3 24,0 19,5 56,5

College Transcript/

Grade Reports 66,0 24,0 10.0 88.9 5.5 5,6 65,9 27,0 7,1 82,1 10.8 7,1 73,8 16,5 7.7

Locally Administered

Interest/Placement

fest Results 66,0 19,0 15.0 55.6 11.1 33,3 41,2 31,7 27,1 42,3 16,7 41,0 49,0 21,0 30,0

Other Information 4,0 3,0 93.0 11.1 0.0 86.9 4,7 0,0 95.3 6.4 1,9 91,7 5,5 1,7 92,8
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Table 27

Percentage By Tige of Institution with Advising Offices

Two-Year Public 694%
Two-Yeer Private 37,0%

Four-Year PUblic 61,3%

Four-Yar Private

All Institutions 59,7%

In reviewing this section the reader will note the absence of comparisons with the
1983 Survey of Academic Advising. Changes in terminology make it impossible to
provide comparable data. The 1983 survey focused on the activities of Advising
Centers, units where actual advising was carried out. The 1987 survey focused on
Advising Offices in a broader context. For instance, the Advising Office in the
Supplementary Model is not responsible for direct delivery of formal advising, yet
it was included in this section of the analysis.

Advising Office Delivery Systems

The purpose of this section of the report was to identify the extent to which a
variety of service delivery methods are utilized in advising offices.

Table 28 reports the percentages of institutions which utilize specific advisor
types in the delivery of services through their advising offices.

Table 28

Advising Office Personnel Utilized

2-Year

Public

2-Year

Private

4-Year

Public

Full-Time Advisors 93,I% 31,1% 73,1%

Part-Time Advisors 51.3 94,4 53.4

Non-Faculty Advisors 41,8 33.3 45,5

Faculty Advisors 60,2 74,4 45,6

Paraprofessional Advisors 12,3 0.0 19,1

Peer Advisors 9.2 0,0 26,8

92 1 ..1,1

4-Year

Private Total

36,1% 65.8%

56,7 57,0

61.5 49,3

69,3 60,7

763 12.9

12.0 12.7



Several significant findings are obvious from the data presented in Table 28.
First, the predominant advisor employed in advising offices is the full-time
advisor. Although there is a lower pattern of usage in the private institutions,
full-time advisors are utilized heavily in public institutions.

A second finding of importance is the extent to which faculty are utilized in the
delivery of advising office services. For those readers who believe that the terms
"advising office" and "faculi'y advising" are mutually exclusive, it should come as a
major surprise that 60.7 percent of the institutions that had an advising office
utilized faculty in the delivery of services.

Third, there are substantial differences between public and private institutions in
the use of full-time and faculty advisors in advising offices. Full-time advisors
are much more likely to be utilized in advising offices in public institutions while
faculty advisors are much more likely to be utilized in advising offices in private
institutions.

It is apparent that most advising offices use multiple methods in the delivery of
services. That is, those offices utilize more than one advisor type. In fact, survey
data not presented here indicate that only 15.9 percent of institutions use only one
advisor type in the delivery of services.

Finally, peer and paraprofessional advisors, touted by some as a cost effective
way to deliver services, are utilized predominantly in four-year public institutions,
to a lesser extent in two-year public and four-year private institutions, and not at
all in two-year private institutions.

Usage/utilization of group advising formats in advising offices is the focus of
Table 29. Respondents were asked "Which of the following group advising formats
are used by the advising staff?"



Table 29

c_m_Advisimr Formats Used

4-Year

Private Total

2-Year 2-Year 4-Year

Public Private Public

Credit or non-credit courses 29.8% 11.1% 18.2% 14.8% 22.3%

Workshops or seminars 30.9 22.2 34.5 21.8 28.3

Small group meetings during

orientation or registration 67.0 66.7 72.7 68.2 68.9

Other 4.3 0.0 3.6 2.3 3.2

Group advising not available 19.1 22.2 21.8 25.0 . 21.9

N = 94 9 55 88 251

The high percentage (68.9 percent) of group advising during orientation and
registration is probably indicative of the fact that group advising is perceived
primarily as a load relief-strategy on most campuses. The use of group advising as
a developmental strategy does not appear to be widely embraced with only 22.3
percent and 28.3 percent of institutions surveyed reporting the existence of
courses or workshops, respeetively. And, on more than 20 percent of the
campuses, group advising formats are not used to support the delivery of services.

Advisor Load and Student Contact

Since one of the perceived advantages of developing an advising office is the
impact such an office can have on the availability of advisors and the number of
contacts those advisors have with their advisees, the survey posed t.. . questions
to respondents:

1. What is the approximate number of advisees assigned to each full-time
equivalent advisor in your advising office?

2. On what occasions are students required to contact the advising office?

3. What is the average frequency of contact between staff of the advising
office and advisees during an academia term?
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Table 30 presents the responses to the first of these questions.

Table 30

Advisor Loads Approximate Number of Advisees
Per Full-Time Equivalent Advisor

2-Year

Public

2-Year

Private

Fewer than 100 students 53,4% 60.0%

100-199 students 4,1 10 ,0

200-299 students 2,7 10,0

300-399 students 11,0 0.0

400-499 students 15,1 0.0

500-599 students 9,6 10.0

600-699 students 4,1 0,0

700 or more students 0.0 10,0

n x 73 10

4-Year

Public

332:8 3%

210.50 3

10,3

0,0

.:1

39

4-Year

Private Total

60.6% 51,7%

15,2 10.7

6.3 6,3

2,5 6.8

7,6 10,7

2.5 5,4

2.5 2.9

2.5 3,4

79 205

At first glance, the data presented in Table 30 seem to indicate that the advisor .

load picture is much better than anticipated in that more than 70 percent of tho
institutions report an advisor load within what most expatets in advising feel is al
acceptable ratio: 300 to 1. Nevertheless, nearly 30 i_.)ercent of the institutions
exceed that acceptable standard and more than 6 percent of the institutions
double that standard. The advisor/advisee ratio is higher in public Institutions
than it is in private institutions.

Measuring the degree of intrusiveness of advising offices was the intenced
outcome of the second question on required advisee contact with advising off ice
personnel. Data on that item are presented in Table 31.
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Table 31

Occasions When Students are Required to
Contact Advisinir Office

2-Year

Public

2-Year

Private

4-Yar
PUblic

4-Year

Private Total

Class scheduling/registration 69.3% 70,0% 57,1% 62,1% 63,7%

When changing class registratiom 47,5 80,0 37.5 61,1 51,7

When declaring a major 32.7 70,0 53.6 64,2 49,8

When changing a major 46,5 70,0 55.4 66.3 56.9

Following a report of

unsatisfactory progress 32,7 40,0 30,4 51,6 39.7

Before withdrawing 53.5 704 28,6 63.2 52.1

For approval of gradurflon plans 40.6 60.0 26,8 48,4 40,4

Other 6.9 0.0 3,6 9,5 6,7

Contact M3t requirod 16,8 10,0 18.1 8.4 13,5

Table 31 presents the opportunity for a rough assessment of the degree of
intrusiveness of advising offices. Overall, more than half of the institutions
report that contact with an advisor is required for five of the seven transactions
listed. Only approval of graduation plans and academic difficulty do not compel
contact at a majority of these institutions.

Comparisons of institutional type indicate that more than half of tho advising
offices at private institutions require contact for 6 of the 7 transactions listed.
Furthermore, the four-year private institutions reported the lowest (8.4 percent)
percentage on the "contact not required" option.

In contrast, both two-year and four-year public institutions could be viewed as low
on intrusiveness. On only 2 of 7 transactions did 50 percent or more of the two-
year public institutions require contact. Four-year public institutions fared
slightly better on the degree of intrusiveness than their two-year counterparts.
Contact was required by more than 50 percent of the institutions for 3 of the 7
advising transactions. Finally, public institutions are about equally likely to
report that no contact is required: 16.8 percent in four-year and 16.1 percent in
two-year public institutions.

Frequency of advisor/advisee contact during the academic term is reported in
Table 32.



Table 32

Average Frequency of Contact Between Staff of Advising Office
and Advisee DiwIn an Academic Term

Zero - Ono

Two

Throe - Five

Six or more

m .

2-Year

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

25.3%

45.5

24.2

5.0

99

20,0%

60,0

20,0

0.0

10

38.4%

38.2

23.6

1.8

55

21.1%

47,8

27.8

3.3

90

5%245:2

25,1

4.2

259

Clearly the modal frequency of advisor/advisee contact in advising offices is
twice per academic term. Analysis of the data indicate few differences among
institutions with the exception that advisees in four-year public institutions are
much more likely to make contact with the advising office only once, if at all,
during the academic term.

Functions of the Advising Office and the Advising Office Coordinator/Director

In order to ascertain the major functions and nsibilities of the Advising
Office and/or its coordinator, respondents were ureksiZto review a set of common
advising office functions. Their responses to those functions are reported in Table
33.
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Table 33

Responsibilities of Advising Office and Coordinator

Advising on General Education

2-Year

Public

2-Year

Privat

4-Year

Public

4-Year

Private Total

requirements 88.7% 88.9% 78.6% 74.5% 81.2%

Advising transfer students 92.8 88,9 67,9 61,7 75,1

Advising underprepared students 85,6 77,8 58.9 64,9 71,3

Advising undecided/exploratory

students 91,8 66.7 764 64,9 77,8

Evaluating transfer credit 45,4 55.6 32,1 40,4 40,6

Establishing and maintaining

advising records 66,0 66,7 75,0 70,2 69.7

Certifying graduation clearance 28,9 33.3 25,0 39.4 32,2

Freshman orientation 81,4 55,6 62.5 64,9 70,1

Training sdvisors campus-wide 52,6 44,4 44,3 50,0 53,3

Preparing registration Instructions

and materials 47,4 66,7 32.1 35,1 40.6

Developing a campus-wide

advising handbook 51,5 66.7 60.7 50,0 52,9,e,

Evaluating campus advising services 46,4 66,7 41,1 41,5 44,1

Coordinating all advising on campus 64,9 77,8 57,1 63.8 42,8

Other 4,1 0,0 10,7 7,4 6,9

n a 97 9 56 94 261

The most commonly reported functions of the advising offices across all
institutions were advising un general education requirements (81.2 percent),
advising undecided/exploratory students (77.8 percent), advising transfer students
(75.1 percent), advising underprepared students (71.3 percent), freshman
orientation (70.1 percent), and establishing and maintaining advising records (69.7
percent). The functions reported as least likely to be performed by the advising
office were certifying graduation clearance (32.2 percent) and preparing
registration instructions and materials (40.6 percent).

Because much of the literature in advising calls for campus-wide coordination of
services, it is important to look at the degree to which coordination functions are
part of the role of the advising office coordinator/director.

Those functions are establishing and maintaining advising reeords (69.7 percent),
coordinating all advising on eampus (62.8 percent), training advisors campus-wide
(53.3 percent), developing a campus-wide advising handbook (52.9 percent), and
evaluating campus advising services (44.1 percent). These data indicate that the



relationship of the advising office coordinator/director to the campus-wide
advising program is not yet clearly established.

Few distinctions are seen between and among institutional types on the functions
of the advising office. The only major variation in this statement is found in the
role of the advising office in advising transfer students in the two-year college
where 92.8 pereent and 88.9 percent of advising offices in two-year public and
two-year private institutions respectively, assume that function.

Results of an inquiry on the provision of spectral advising services for selected
student populations are reported in Table 34.

Table 34

Provision of Special Advising Services for Selected Student Populations

2-Year

Public

2-Year

P..iyate

4-Year

Public

4-Year

Private Total

Transfer 28.6% 40.0% 28,6% 40,4% 33,2%

Undecided 31,9 20,0 58.9 36.2 38.7

Adult 22.0 10,0 28,6 26,6 24.6

Educational Opportunity 19,8 10.0 35.7 5,3 17,2

Underprepared 39,6 50,0 53,6 45,7 44,9

Persons with disabilities 58,0 20,0 46,4 21.3 39,5

Preprofessionals 2.2 0,0 30,4 22.3 16.0

1-ionors 9,9 0,0 37,5 23.4 21,1

Minority 224 0,0 32,1 13,8 20,3

Athletes 22,0 0,0 39,3 22,3 25,4

international 34,1 0,0 44,8 45,7 39.5

Same advising for all students 29,3 50,0 8,9 22,3 23,0

These data show that advising offices are most likely to provide special advising
services for underprepared students (44.9 percent), disabled students (39.5
percent), international students (39.5 percent), undecided students (38.7 percent),
and transfer students (33.2 percent). If one believes that selected student
populations require special advising services, it becomes critical that 23 percent
of all advising offices report that they provide the same advising services for all
students. That is, they have not implemented programs aimed at those selected
student populations.

Finally, it is important to note that four-year public institutions, perhaps because
of their mission and scope, provide special advising services for selected student
populations to a greater degree than the other three institutional types.
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Program and Advisor Evaluation

Much of the literature on effective advising calls for a thorough evaluation of
both the advising program and the advisors who function within that program. In
Table 35 responses are presented to the question "Is the effectiveness of the
advising office regularly evaluated?"

Table 35

Effectiveness of Advising Office Reim lady Evaluated

2-Year 2-Year 4-Year 4-Year

Public Private Public Private Total

Yes 47.5% 60,0% 46,4% 35.6% 42,71

No 52.5 40.0 53.6 64.2 57.3

n = 101 10 56 95 267

The reader might assume that institutions with advising offices would be likely to
have developed formalized methods for the evaluation of services. Proof of that
assumption is less than overwhelming. Data from the National Survey show that
nearly six in ten institutions do not undertake systematic evaluation of advising
services. Excluding two-year private institutions, where only ten institutions
reported, public institutions are more likely to conduct program evaluation than
private institutions.

The picture on evaluation improved only slightly when methods for evaluating
advisors who work in advising offices were examined. As can be seen in Table 36,
42.6 percent of the institutions surveyed utilize no formal methods to evaluate
advising office advisors.
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Table 36

Methods for Evaluatinn Advisors

2-Year

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

Self-evaluation 23.2% 30.0% 22,2% 15.6% 21,3%
Student evaluation 27,3 40.0 33,3 22.2 27.1

Performance review by supervisor 46.5 40.0 53,7 28.9 41,9
Peer review 11.1 0.0 7,4 6,7 8,1

Other 2.0 0.0 0,0 1,1 1.2
No formal methods 39,4 30,0 35.2 54.4 42,6

n a 99 10 54 90 258

Performance review by an office supervisor is the most popular method of
evaluation, while approximately one-quarter of the offices utilize student
evaluation (27.1 percent) and self-evaluation (21.3 percent). As with program
evaluation, It appears that publie institutions are more likely to conduct
evaluation of advisors. The low percentage of responses on each of the Items,
however, indicates that the utilization of multiple Inputs in conducting those
evaluations is not common.

Training Advising Office Advisors

Training of staff In an advising office is viewed as a way by which the goals of the
office and the advising program can be better achieved. With that purpose in
mind, respondents were asked three questions:

1) Are training programs provided for advising office staff?
If so, are they mandatory?

2) What formats are utilized in training?

3) What topics are Included in training?

The responses to the first question are presented in Table 37. Table 37 shows the
percentages of Institutions offering training programs. Table 38 reports the
percentages of existing training programs which mandate training.



Table 37

Training Program for Advising Office Staff

2-Year 2-Year 4-Year 4-Year

Public Private Public Private Total

Yes - training programs 62,4% 60.0% 64,3% 52,6% 56,8%

No - training programs 37,6 40,0 35,7 47,4 41,2

Table 38

Mandatory Advising Office Training

2-Year 2-Year 4-Year 4-Year

Public Private Public Private Total

Mandatory 65.1% 66,7% 75,0% 66,0% 66,2%

Not mandatory 34,9 33.3 25,0 34,0 31.8

By extrapolating the data from Tables 37 and 38, Table 39 was compiled to
provide information on the percentage of institutions which both offered training
for advising office advisors and mandated the advisors' participation in that
training.

Table 39

2-Year 2-Year 4-Year 4-Year

Public Private Public Private Total

Mandatory 40.6% 40.0% 46,0% 34,7% 40,1%

No Training or Not Mandatory 59,4 60,0 52,0 65,3 59,9

A clear, but somewhat disturbing picture, is derived from the data in Tables 37,
38, and 39. As in the cue of evaluation, the reader might expect that training
programs for advising offices would be a common occurrence. Yet, the data show
that nearly 80 percent of institutions surveyed either have no training program in
their advising offices or do not mandate participation in the training programs
they have developed. Four-year public institutions are most likely (48 percent)
while four-year private institutions are least likely to hold mandatory training
activities for advising office advisors (34.7 percent).
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The second question on training dealt with the formats used in the training
activities. Results from that item are presented in Table 40.

Table 40

Format of Training Programs for Staff of Advising Office

A single workshop of one day

2-Year

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

or less 33,3% 50.0% 30,6% 32.0% 32.5%

A series of short workshops

throughout th year 34,9 50.0 58,3 36,0 42.0

A single workshop longer

than a day 4,8 0,0 5.6 8,0 6,4

Method varies by advisor 34,9 0.0 25.0 20.0 26.1

Other 6,3 0,0 11,1 10.0 8.3

Review of the data in Table 40 indicates that the two most corn mcnly used
formats for training advising office staff are a single workshop of one day or less
(32.5 percent) and a series of short workshops throughout the year (42.0 percent).
Further examination by institutional type leads to the conclusion that four-year
public institutions are more likely to provide on-going training for advising office
staff through a series of short workshops throughout the academic year, while
two-year public institutions are equally as likely to employ a series of short
workshops as to vary the method of training based on the skills and experience of
the advisors being trained.

The final training area surveyed featured a look at the topics included in -training
activities. The topics were organized to include three elements of training
program content: Conceptual Skills, Informational Skills, and Relational Skills.
Conceptual skills are defined as the ideas which advisors must understand and, for
the purposes of this survey, included importance of academic advising and defini-
tion of academic advising. The percentages of institutions including these
conceptual skills in advising office training are in Table 41 with a (C) next to
them. Informational skills are defined as the things an advisor must know and, for
the purposes of this survey, include academic regulations, policies and registration
procedures, campus referral sources, career and employment information, and use
of information sources. The percentages of institutions Including these informa-
tion skills in advising office training are represented in Table 41 with an (I) next to
them. Relational skills are defined as those behaviors an advisor must exhibit in
the advising interaction and include counseling skills, interview skills and decision-
making skills. The percentages of institutions including these relational skills in
advising office training are represented In Table 41 with an (R) next to them.
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Table 41 .

Topics Included in Training Activities for
Staff of Advisinz Office

2-Year

PUblic

2-Year

Private

4-Year

Public

4-Year

Private Total

Importance of academic advising (C) 48,5% 50,0% 53,6% 45,3% 48,3%

Definition of advising (C) 33,7 30,0 48,4 30,5 35,2

Academic regulations, policies

and registration procedures (I) 61,4 60,0 62,5 50.5 57,3

Campus referral sources (I) 48,5 40,0 60,7 48,4 50,6

Career & employment Information (I) 41,8 30,0 30,4 26,3 33,3

Use of information sources (admissions

test results, transcripts) (I) 49,5 40,0 48,4 46,3 46,8

Counseling skills (1) 38,6 30,0 37,5 31,8 35,6
,--..

Interview skills (R) 28,7 20,0 25,0 21,1 24,0

Decision-making skills (R) 111.8 10,0 21,4 11,8 16,5

Information skills were clearly the most prevalent among topics included in
training for advising office advisors, with regulations and policies (57.3 percent)
and campus referral sources (50.6 percent) the only survey items which more than
half of the institutions included in training activities. Yet, only one-third of thd
campuses included career and employment information in their training activities.

Institutions placed secondary emphasis on conceptual skills in advisor training.
Neither of the two conceptual skills was included by even half of the institutions
surveyed, although four-year public institutions were more likely than the other
institutional types to include both conceptual items in their training.

There is little emphasis on relational skills training either for all institutions or
across institutional types. Only the inclusion of counseling skills was mentioned
by more than one-third of the respondents, and the development of decision-
making skills was included in a paltry 16.5 percent of the institutions surveyed.
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Advisor Information Sources

Availability of information sources is reported in Table 42 (reference materials)
and Table 43 (student information).

Table 42

Support or Reference Materials Routinely Provided
to Advising Office Staff

Aggregate data on the

2-Year

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

student population 57,9% 77,8% 51.9% 54.9% 57,2%

Advising handbook 58,9 66,7 75,0 65,9 64,6

Employment outlook projections 52,6 44,4 13,5 20,7 32.9

Computerized academic progress

records 63,2 77,8 65,4 65,9 65,8

Acadesiic planning worksheets 78,9 88,9 82,7 79,3 79.4

Forms for anecdotal records

or contracts 34,7 44,4 51,9 53,7 45,7

Articulation worksheets or agree-

ments between institutions 73,7 55.6 40,4 28,0 49,4

Directory of campus referral sources 63.2 33,3 76,9 70,7 67.9
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Table 43

Student Information Sowees Routinely Provided
to Advising Office Staff

2-Year

Public

2-Year

Private

4-Year

Public

4-Year

Private Total

Admissions app.ication 60.8% 50,0% 37.0% 55,6% 53,1%

High school transcript 56,7 40,0 38.9 66.7 55.5

ACT/SAT test scores 57,7 50.0 75.9 co 69.9

Non-testing information reported

through ACT/SAT programs 23.7 20,0 25,9 40,0 29,7

College transcript/grade reports 79,4 90,0 83.3 92.2 85.2

Locally administered interest/

placement test results 63.5 60.0 53.7 62.2 68.0

The final section of this report provides information on the perceived
effectiveness of campus advising programs. As will be seen in that section the
area which is consistently rated most effective by the respondents is the area of
information and its utilization In the advising process. The high percentages found
in Tables 42 and 43 reflect those effectiveness ratings. From about one-half to
over three-quarters of the institutions routinely supply reference materials to
their advising office staff. The only exception to this finding is that less than
one-third of the institutions routinely provide employment outlook projections to
advising office staff.

In addition, it appears that advising office advisors have access to a reasonable
amount of information about their advisees. More than two-thirds of the
institutions provide advising office advisors with a college transcript, ACT/SAT
scores, and the results of locally-administered placement tests. More than half f
the institutions provide the admissions application and a copy of the high school
transcript. Only the ACT/SAT non-testing information Is provided in less than
half of the advising offices of the responding institutions (29.7 percent).



Institutional Effectiveness of Advising Services

Goal Achievement

Survey respondents were asked to rate the institution's achievement on eight goaLs
for the campus advising program. The goals were developed by the National
Academic Advising Association (NACADA) and are Included In the CAS Standards
for Student Services/Develoament Programs. Respondents were asked to consider
the extent to which advising services were delivered or designed to successfully
achieve these goals for most students. The following rating scale was used.

1 Does not apply; no services have been implemented to address this
goal

2 Achievement not very satisfactory

3 Achievement somewhat satisfactory

4 Achievement satisfactory

5 Achievement very satisfactory

The mean scores for satisfaction by institutional type are presented in Table 44.
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Table 44

Goals of Advising Program Successfully Achieved
for Mast Students

2-Yeer Two-Year 4-Year 4-Year 1987 1983

Public Private Public Private Totall Total

Providing accurate information about

institutional policies, procedures,

resources, and programs 3,87 4,11 3,86 4,04 3,95 3,99

Providing information about students

to the institution, colleges, and/Or

academic departments 3,39 3,67 3.36 3,36 3,38 3,25

Making referrals to other institutional

or community support srvices 3,44 3,59 3.24 3,32 3,36 3,30

Assisting students in developing an

educational plan consistent with life

goals and objectives (alternative

courses of action, alternate career

considerations, and selection of courses) 3,34 3.33 3,14 3,44 3,33 3,35

Assisting students in evaluation or

reevaluation of progress toward

established goals and educational

plans
3,28 3,33 3,11 3,28 3,21 3,33

Assisting students in their

consideration of life goals by

relating interests, skills,

abilities, and values to careers,

the wOrld of *ork, and the nature

and purpose of higher education 3,08 3,15 2,79 3,16 3,05 3,01

Assisting students in self-understanding

and self-acceptance (value clarifica-

tion, understanding abilities,

interests, and limitations) 2,86 3,00 2,47 2,98 2,84 2,73

Assisting students in developing

decision-making skills 2,58 2,82 2,49 2,68 2,62 2,55

Data are presented in rank order according to tho mean responses in the

1987 "total" column,
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As can be seen from Table 44, responses for the total group clustered closely
around the "achievement somewhat satisfactory" response. Only the goal of
providing accurate information about institutional policies, procedures, resources
and programs approached the "achievement satisfactory" level.

The most positive tendency in this data existed In two-year private institutions
where all eight goals were rated at or above the item mean for the total group.
Both two-year public and four-year private institutions rated 6 of 8 items at or
above the item mean for the total group. The clearest negative tendency in the
data occurred in public four-year institutions where all eight of the items rated
below the item means for the total group.

These ratings on goal achievement are consistent with the ratings reported in the
1983 survey both by item and by institutional type. In addition, a comparison with
the results of the 1983 survey indicates that providing accurate information was
the highest ranked goal in both surveys and the following goals were ranked lowest
in both surveys.

Assisting students in their consideration of life goals by relating interests,
skills, abilities and values to careers, the world of work, and the nature
and purpose of higher education.

Assisting students in self-understanding and self-acceptance (value
clarification, understanding abilities, interests, and limitations).

Assisting students in developing decision-making skills.

No discernible pattern emerged for the remaining four pals between 1983 and
1987. In no case did the item mean for the total group vary more than .13
between the two surveys.

Current Effectiveness and Recent Progress in the Campus Advising System

Survey respondents were asked to consider both the current effectiveness of the
campus advising program and the progress made in the past five years on eleven
organizational and administrative variables. The definitions of each variable are
provided below.

Advisee Information
Providing advisors with timely and accurate information on their advisees.

Meeting Student Needs
Providing for the advising needs of your students.

Advisor Traits
Providing advisors who are willing to participate in advising, have at least the
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basic skills necessary for advising, and have the time necessary to do an
effective Job of advising.

Campus-wide Cornmunication
Providing for communication among and between deans, department heads,
advisors, and the coordinator of advising if such a position exists.

Projgram Economy
Meeting students' needs when combined with the expenditure of human and
fiscal resources.

Advisor Selection
Identifying and selecting individuals to participate in advising.

Campus-wide Coordination
Providing appropriate leveLs of coordination, direction, and supervision.

Accountability
Providing advisor accountability, both to a higher level of authority and to
advisees.

Training
Implementing a training program for advisors.

Evaluation
Systematically evaluating both the advising program and advisors.

Recognition/Reward
Recognizing and rewarding quality advising.

Table 45 presents the mean effectiveness scores for each item for each
Institutional type. The respondents were asked to rate the items using a scale of 1
(very ineffective) to 5 (very effective). Scale points 2, 3, and 4 were not given
verbal descriptions. In addition, respondents were asked to provide only one rating
for the entire campus advising program.

Table 48 presents the mean improvement scores for each institutional type. The
respondents were asked to rate each item on the degree to which item
effectiveness had changed during the past five years. The rating scale for
program improvement was:

1 Much less effective
2 Less Effective
3 No Change
4 More Effective
5 Much More Effective
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Table 45

Effectiveness of Campus Advisins Provams

Two-Year

Public

Two-Year

Private

Four-Year

Public

Four-Year

Private Total

Mean Rank Mean Rank Mean Rank Mean Rank Mean Rank

Advisee Information 3,49 (1) 3,48 (2) 3,13 (2) 3,76 (1) 5,51 (1)

Meeting Student Needs 3.43 (2) 3,48 (2) 3,16 (1) ;.53 (2) 3,40 (2)

Advisor Traits 3.25 (3) 3.39 (5) 3,07 (3) 3.52 (3) 3,32 (3)

Campus-wide Communication 3,19 (4) 3.59 (1) 3.06 (4) 3.42 (4) 3,28 (4)

Program Economy 3.12 (5) 3,41 (4) 2.83 (5) 3,35 (6) 5,16 (5)

Advisor Selection 2.87 (7) 3,19 (5) 2.80 (6) 3,36 (5) 3,06 (6)

Campus-wide Coordination 3.04 (6) 2,96 (7) 2.66 (7) 3.13 (7) 2,99 (7)

Accountability 2.47 (8) 2.69 (a) 2.13 (9) 2.51 (9) 2.43 (8)

Training 2,39 (9) 2.44 (9) 2.31 (8) 2.54 (8) 2,42 (9)

Evaluation 2,35 (10) 2.30 (10) 1,99 (10) 2.33 (10) 2.26 (10)

Recognition/Reward 1.91 (11) 2.31 (11) 1,85 (11) 2.08 (11) 1,98 (11)

institutional Type Mean

for All Items

(Derived from means for

individual items)

2.86 3,02 2,64 3,05 2.89



Table 46

Improvement in Advisieff Program Mythic the Lut Five Years

Two-Year

Public

Two-Year

Private

Four-Year

Public.

Four-Year

Private Total

Mean Rank Mean Rank Mean Rank Mean Rank Mean Rank

Advisee Information 3.80 (2) 3.89 (2) 3.84 (1) 3,94 (1) 3,87 (i)

Meeting Student Needs 3.84 (1) 3.85 (3) 3.73 (2) 3.82 (2) 3.81 (2)

Advisor Traits 3.54 (6) 3.56 (7) 3,55 (3) 3.53 (6) 3.54 (6)

Campus-wide Communication 3.63 (3) 3.93 (1) 3.55 (3) 3.68 (3) 3.66 (3)

Program Economy 3.59 (4) 3.78 (4) 3.49 (6) 3.67 (4) 3.61 (4)

Advisor Selection 3,40 (7) 3.37 (10) 3.38 (8) 3.46 (7) 3,41 (7)

Campus-wide Coordination 3.56 (5) 3.78 (4) 3.51 (5) 3.58 (5) 3.58 (5)

Accountability 3.24 (10) 3.54 (9) 3.14 (10) 3.22 (9) 3.23 (10)

Training 3,31 (a) 3.58 (7) 3,49 (6) 3.38 (8) 3.39 (8)

Evaluation 3.25 (9) 3,59 (6) 3,31 (9) 3.22 (9) 3.27 (9)

Recognition/Reward 2.97 (11) 3.27 (11) 3,14 (10) 3,16 (11) 3,09 (II)

Institutional Type Mean

(Derived from means for

individual items)

3,47 3.35 3,47 3.51 3.50

In considering the effectiveness ratings reported in Table 45, several outcomes are
worth noting. First, the items ranked first and second for the total group were
consistently ranked first or second by each institutional type indicating that
respondents from all institutions feel that their advising systems are the most
effective in meeting students' needs and in providir 2 advisors with timely and
accurate information on their advisees.

There is also a clear consensus across institutional types on the variables for
which the respondents would rate their advising systems least effectively.
Accountability (8th overall), Training (9th overall), Evaluation (10th overall), and
Recognition/Reward (11th overall) were seen 83 the least effective dimensions of
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advising programs across all institutions. In fact, item means for both the total
group and by institutional type were rated consistently below the mid-point on the
effectiveness scale.

Finally, overall means for all institutional types clustered near the mid-point of
the effectiveness scale. Although the overall means for each private institutional
type were above and the overall means for each public institutional type below the
total group mean, overall means for all four institutional types are reasonably
close together.

Although the effectiveness ratings suggest little to cheer about, the improvement
ratings presented in Table 46 provide a glimmer of hope in that, respondents
perceive that progress, however slight, has been made in improving their advising
systems during the lut five years. The total group improvement mean landed
squarely between the "no change" and "more effective" responses on the scale,
3.50.

Improvement means by institutional type clustered very closely around the total
group mean, but the item improvement means provided less consistent patterns
than the respondents' effectiveness rankings. The areas of most improvement
were advisee information, meeting student needs, and campus-wide
communication. And, although most respondents reported their campuses had
made progress on accountability, training, evaluation, and recognition/reward,
they were areas of the least improvement for almost all institutional types. In
fact, on only one item (recognition/rewprd) for one institutional type (two-year
public college) was there any indication of backslieltT during the past five years.

Goals and Effectiveness Summary

There is both bad news and good news in summarizing the data on advising goals
and program effectiveness.

The bad news is twofold. First, the concept of developmental advising appears to
be no more widely embraced today than it was in the early 80's. The means for
the eight goals for advising, anchored in the concept of developmental advising,
show only minor fluctuations from the 1983 National Survey of Academic
Advising. Miller, Winston, Ender and Grites (1964, p. 19) suggest that
developmental advising both stimulates and supports students in their quest for an
enriched quality of life; "it is a systematic process based on a close student-
advisor relationship intended to aid students in achieving educational and personal
goals through the utilization of the full range of institutional and community
resources." The data from this representative sample of colleges and universities
indicate that developmental advising is still more prominent in theory than it is in
practice.



The second item of bad news is that the most significant methods by which
advising can be improved are seen as both the least effective and the least
improved areas in the organization and administration of campus advising
programs. Training, accountability, evaluation, and recognition/reward are the
cornerstones of performance in every field or job. Yet, those cornerstones
continue to be stumbling blocks in most advising programs.

The good news, however, is heartening. Survey respondents report that there is
pess, albeit slight, in the improvement of campus advising systems. The trend
line on effectiveness is moving in the right direction, not as quickly or as sharply
as some would like, but nevertheless, upward. Those who are impatient with the
rate of improvements should he reminded that lasting change, particularly in an
enterprise as diverse as higher education, must be an evolutionary rather than a
revolutionary process. Consistent small gains over time will, in the long run, lead
to substantially improved advising services.

Summary Of Findings

The following statements highlight the results of the third National Survey on
Academic Advising.

Coordination and Organization of Campus Advising Systems

There is a Director/Coordinator of Academic Advising at only one-fifth of
the Institutions, and most persons assigned this responsibility devote less
than full-time to coordinating the advising program. Full-time
Directors/Coordinators are most common at four-year public institutions
(24.7 percent) (Tables 5 and 6).

There is substantial difference in the title of the Individual responsible for
coordinating advising among the four institutional types. The most
common title for the person responsible for coordination in each type
follows (Table 5).

Two-Year Public
Two-Year Private
Four-Year Public
Four-Year Private

Director of Counseling (33.8%)
VP/Dean of Academic Affairs (40.7%)
Director/Coordinator of Advising (39.6%)
VP/Dean of Academic Affairs (25.9%)

Those responsible for coordinating advising most commonly report through
Academic Affairs. At two-year public colleges approximately one-third
of the advising coordinators report through Student Affairs (Table 7).
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The vast majority of institutions employ an organizational model of
advising that relies on faculty as the primary providers of advising to
students (Table 8).

Faculty-Only (33 percent), Split (22 percent), and Supplementary (20
percent) are the most common organizational models for the delivery of
advising services. Dual (4 percent), Total intake (5 percent) and Satellite
(5 percent) are the least common (Table 8).

Preferences for organizational models differed by institutional type.
Following are the most popular organizational models ay type of
institution (Table 9).

Two-Year Public

Self-Contained
Faculty-Only
Split

Four-Year Public
Split
Faculty-Only
Supplementary

Two-Yeu Private

Faculty-Only
Self-Contained

Four-Year Private
Faculty-Only
Split

.Supplementary

Only slightly better than half of the institutions have developed a
comprehensive written statement on the purposes and procedures of their
advising programs (Table 10).

Key areas such as recognition/reward, evaluation, training, and selection
of advisors are clearly underrepresented in those statements which do
exist (Table 11).

Although slightly less than half (nearly 48 percent) of institutions report
the regular evaluation of advising program effectiveness, the percentage
is more than double that reported in the 1983 survey (21 percent) (Table
12).

Advising Services in the Academie Unit or Department

Advisor Types

The primary delivery of advising services in the academic departments is
through instructional faculty (Table 13).
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The use of paraprofessional and peer advisors to supplement instructional
faculty is an underutilized strategy in the vast majority of academic
units/departments (Table 13).

Selection of Advisors

It is not a common practice for faculty to either volunteer or be selected
as advisors. Clearly, faculty are more often than not required to advise as
part of their teaching responsibility (Table 14).

Group Advising

Small group meetings during orientation or registration are the most used
of the group advising formats. Curricular and workshop approaches to
advising are not common (Table 15).

Advisor Load and Student Contact

Although advising loads vary greatly between academic units/departments
and among institutions, faculty advisor loads of more than 40 advisees are
not commonplace (Table 18).

Private colleges tend to report lower advisor loads and more time spent in
advising (Tables 16 and 17).

Most institutions' advising programs are only moderately intrusive when
judged on the required advisor/advisee contact for eight common advising
transactions (Table 18).

Institutional types vary in the degree of intrusiveness exhibited by their
advising program. From most to least intrusive, institutional types can be
ranked as follows (Table 18).

Four-Year Private
Two-Year Private
Four-Year Public
Two-Year Public

Most faculty advisors have contact with their advisees two times or less
per academic term (Table 19).
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Training of Faculty Advisors

Nearly half (44.6 percent) of all institutions reported that there was no
mandatory training in any of their academic units/departments (Table 20).

Of those institutions providing training for departmental advisors, the
moet common format is a workshop of one day or less (Table 21).

Training programs for faculty advisors consist primarily of topics related
to the informational aspect of their role. The inclusion of important
conceptual and relational skill topics is not nearly as common Table 22).

Evaluation of Departmental Advisors

Evaluation of faculty advisors is not widespread among the reporting
institutions. Where evaluation does exist within acade mic
unita/departments, the most common methods indicated were supervisory
performance review and student evaluations (Table 23).

Recognition and Reward for Faculty Advisors

Institutions continue to place little priority on recognition or reward for
faculty advising. Nearly half of all institutions provide no recognition or
reward in any of their academic departments for those who function as
faculty advisors. Where such recognition/reward does exist, the most
common method is to make it a minor consideration in the promotion and
tenure process (Table 24).

Advisor Information Sources

Colleges provide faculty advisors with information and reference tools in
varying degrees. The most commonly available materials include
academic planning worksheets, computerized academic progress reports,
directories of campus referral sources, and advising handbook.i (Table 25).

For all institutions, the college transcript/grade reports, ACT/SAT test
scores, and locally administered placement test results are the items most
commonly provided faculty advisors (Table 26).

Advising Services in Advisimu Offices

Nearly six out of ten institutions reported some type of advising office in
operation on their campus (Table 27).



Advising Office Personnel

The predominant advisor employed in advising offices is the full-time
advisor although most advising offices future multiple deliverers of
advising services. For example, 80 percent of institutions use faculty in
staffing the advising office. Use of peers and paraprofessional advisors
occurs predominantly in four-year public institutions (Table 28).

Group AdvisinK

Small group meetings during orientation/registration are a common (88.9
percent) advising strategy within advising centers (Table 29).

Advising Load and Student Contact

The advisor-advisee ratio is 300 to I. or less at more than seven in ten
advising offices (Table 30).

Over half of the advising offices require students to contact the advising
office for class scheduling/registration, course withdrawal, course
changes, and changing majors (Table 31).

The typical frequency of advisor/advisee contact in advising offices is
twice per academic term (Table 32).

Functions of the Advising Office

The most commonly reported functions of the advising offices across all
institutions were advising on general education requirements (81.2
percent), advising undecided/exploratory students (77.8 percent), advising
transfer students (75.1 percent), advising underprepared students (71.3
percent), freshman orientation (70.1 percent), and establishing and
maintaining advising records (89.7 percent). The functions reported as
least likely to be performed by the advising office were certifying
graduation clearance (32.2 percent) and preparing registration instructions
and materials (40.8 percent) (Table 33).

The coordination of advising campuswide is only part of the advising
office role at about six in ten institutions (Table 33).

Advising offices are often the "advising home" for selected student
populations such as underprepared, disabled, International, undecided, and
transfer (Table 34).
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Program and Advisor Evaluation

Approximately six in ten institutions do not undertake systematic
evaluation of the effectiveness of their advising office (Table 35).

Evaluation of individual advisors working in advising offices is also not
particularly common. Where evaluation does exist, the most popular
method is performance review by supervisr (Table 36).

Training

Nearly 80 percent of the institutions surveyed either have no training
program in their advising offices or do not mandate participation in
programs that have been developed (Table 39).

The most commonly used format for training advising office staff is a
series of short workshops held throughout the year (42 percent) (Table 40).

Information skills represent the most prevalent topics included in training
for alvising office advisors. There is less emphasis given to including
conceptual and relational skill topics in training programs (Table 41).

Advisor Information Sources

Approximately 50 to 75 percent of the institutions provide an array of
support, references, and student information to their advising office
staffs. This appears to be one of the highest effectiveness areas revealed
by the survey results (Tables 42 and 43).

Institutional Effectiveness of Advising Program

Advising Goals

Institutions tended to cluster around the "achievement somewhat
satisfactory" response when asked to indicate the degree that they were
successfully achinving the eight advising goals established by the National
Academic Advising Association. Only the goal of providing accurate
information about institutional policies, procedures, resources, and
programs approached the "achievement satisfactory" level (Table 44).

The ratings on goal achievement were consistent with the ratings on the
1983 survey both by item and institutional type (Table 44).
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The lowest ranked goals on both surveys were the more developmental-
oriented goals of assisting students with consideration of life goals, self-
understanding, and decision-making skills (Table 44).

Current Effectiveness

Institutions agreed that their advising systems are most effective in
meeting students' needs, and in providing advisors with timely and
accurate information on their advisees. Colleges and universities rate
reeognizing/rewarding quality advising, systematically evaluating both the
advising program and advisors, implementing a training program for
advisors, and providing appropriate levels of coordination, direction,
supervision, and accountability as the least effective aspeets of their
advising program (Table 45).

Perceived Improvement in Advising Proirram During Last Five Years

Although respondents did not typically rate many aspects of their advising
program as highly effective, they perceive effectiveness as slightly better
than it IVO five years ago (Table 46).

Conclusions and Reeommendations

The findings from the Third National ACT Survey of Academic Advising depict a
somewhat disappointing picture of the status of academic advising in American
colleges and universities. The results, particularly when compared to those from
earlier advising surveys, reveal little or no improvement in such important areas
as the management of advising programs, training, evaluation, and recog-
nition/reward for those involved in advising. Winston, Miller, Ender, and Grites
(1984 p. 24) have identified well the components of the ideal advising model:

Academic advising should be offered only by personnel who
voluntarily choose to advise, who receive systematic skills
training, who have advising as a specified responsibility,
whose performance is systematically evaluated, and who
are rewarded for skillful performance.

Until such time that improvements can be realized in these and other key areas,
academic advising on many college campuses will, unfortunately, remain a low
status/low priority activity, poorly organized and delivered, and largely
ineffective in meeting student and institutional needs.

The following conclusions are based on the findings contained in this report. For
each conclusion, a suggested action for the reader to consider is also provided.
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Conclusions

Academic advising continues to lack
coordination and direction on many
campuses.

Persons other than teaching faculty
can enhance the delivery of advising
services to students.

Lack of a mutually agreed upon and
clearly enunciated institutional state-
ment on advising can impede the or-
ganization and delivery of advising
services.

Without systematic program evalua-
tion it is difficult to determine what
improvements, if any, are needed in
the institution's advising program.

Academic advising continues to be a
highly decentralized function with re-
sponsibility left to the various acade-
mic units/departments.

Academic advising is not something
that all faculty can and should do.

It is not necessary that all academic
advising be on a one-to-one basis.

To perform effectively, advisors must
be assigned a reasonable load of advi-
sees. Too many advisees will inevita-
bly result in unavailability, fewer and
hurried contacts, lack of personal
involvement and, in general, poor
advising experiences for students.

Recommended Action

Designate a person to be director or
coordinator of academic advising and
allocate enough time to carry out the
function effectively.

Seek ways to augment faculty-only
delivery models with professional,
peer, and paraprofessional advisors.

Develop and communicate broadly a
comprehensive, written statement of
institutional philosophy and practice
in relation to academic advising.

Implement a formative evaluation of
the overall effectiveness of the
academic advising program.

Decide on art organizational model for
the delivery of advising services which
clearly designates authority, estab-
lishes accountability, and promotes
integration and coordination campus-
wide.

Establish an advisory selection proce-
dure that is based on selecting
advisors who have the interest,
willingness, and talent to be effective
advisors.

Implement some form of group
advising (e.g., curricular, workshop,
small group meeting) as a supplement
to the regular advising program.

Develop reasonable guidelines on the
ratio of advisees to advisor.
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Conclusions

Frequency and length of advisor
contact can positively influence
students' perception of the advising
process.

All individuals engaged in academic
advising can benefit from well
organized and well delivered advisor
training programs.

Systematic evaluation of individual
advisor's performance can improve
advising.

The quality of an individual student's
educational/career decisions increases
directly with the amount of relevant
information available to advisor and
advisees.

Advising centers have proved to be a
workable and effective way to deliver
advising services to students at a
growing number of institutions.

Developmental advising is still more
of a theory than it is a practice at
most institutions.
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Recommended Action

Instill an intrusive advising system
that both encourages advisor contact
and makes it mandatory.

Provide a comprehensive, regularly
scheduled, ongoing advisor develop-
ment program that integrates the con-
tent areas (informational, conceptual,
and relational) with the skills, experi-
ence, and willingness of the advisors.

Use the ACT Survey of Academic Ad-
vising to evaluate individual advisors.

Develop a comprehensive information
system that provides academic
advisors with the information,
materials, and resources they need
when they need themin order to
work effectively with individual advi-
sees.

Establish a eontralized academic advi-
sing center that would serve as a focal
point for academic advising for all or
some subset of students.

Include in your advisor training
programs activities that will assist
advisors in better understanding and
acquiring the skills necessary to be
more effective "developmental" advi-
sors.
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CAS Standards and Id II s
for St d t Services/

D elopment Programs

ACT wishes to thank the Council for the Advancement of Standards
for Student Services/Developmental Programs for the following
material& The primary goal of both CAS and ACT in compiling and
publishing the Standards and Guideline& as well as the Self-
Assissment Guld, is to make them available to the profession-at-
large.

Council for the Advancement of Standards
for Student Services/Development Programs

Consortium of Student Affairs Professional Organizations
April 1986
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Introduction

The past fifteen years have witnessed a proliferation of efforts by
various groups to establish standards for professional prepara-
tion and practice, 1k:ensure and cettlecsaon, and guidelines for
the delivery of services and developmental programs. As a Matt
there has been significant progress in codifying standards and
guidelines for noneducational setting% With a few notewotttly
xceptions, however, the estabiishment and acceptance of such
standards for professionals working on college campuses have
lagged far behind. There also have been no widely accepted
standanis for graduate preparation of those who organize and
deliver student services and student development progtams.
These limitations have been particularly acute when viewed in
light of expanding public concern for accountability in higher
education.

A traditional means for enhancing soft-regulation and use of
minimal standards of practice in higher education has been the
accreditation process with its reliance on self-study as a central
dimension. The Council for the Advancement of Standards for
Student Services/Development Programs (CAS), through this
document has taken the first nation-wide step in the broad arena
of student services and student development programs to pro-
vide the ability to achieve two of the three goals embraced by the
Council on Postsecondary Accreditation (COPA, 1985): to foster
excellence in postsecondsry education through the development
of uniform national criteria and guidelines for assessing educa-
tional effectiveness, and to encourage improvement of institu-
tions and programs through continuous seft-study and planning.

While CAS does not intend to accredit programs, that i. tO
assure the public about institutional quality through evaluation
visits and a listing of worthy programs (the third goal of the COPA
accreditation schema), it does intend that its standards be used
by institutions undergoing regional accreditations, and thereby to
achieve an important additional impact nationwide.

Development and Utilization
of Standards and Guidelines
The Council for the Advancement of Standards for Student
Services/Development Programs was established "for the pur-
pose of improving and advancing student development services
and educational opportunities in postsecondary education insti-
tutions" (CAS Bylaws. 1972) and to promote cooperative inter-
associational efforts. At the invitation of a joint teak force of the
American College Personnel Association (ACPA) and the Na-
tional Association of Student Personnel Administrators (NASPA),
a meeting of representatives of interested professional associa-
tions was held in Alexandria. Virginia, on June 9-10, 1979. In
September of that year the council was established formally, and
articles of incorporation as a not-for-profit organization were
riled in Washington, DC. Full membership with voting privileges
on the Council Board of Directors was opened to national
professional associations related to student services and student
development programs. Nonvoting associate membership was
provided to regional associations and accrediting associations
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concerned with student setvices and student development pro-
grams. In addition, two public directors were appointed. Each
member association was authorized to appoint two representa-
tives to the board, a director and an alternate director. Each
voting association and public director was allotted one vote. CAS
has twenty member associations, two associate member asso-
ciation% and two public directors.

CAS pursued three goals. The first was to establish, adopt and
disseminate two types of standards and guidelines, one for
student services and student development programs, and the
other for the preparation of professional practitioners for the field.

The second goal was to assist professionals and institutions in
the utilization and implementation of these standards and guide-
lines for the evaluation and improvement of student services and
development programs and professional preparation programs.

Third, CAS strove to establish a system of regular evaluation of
standards and guidelines to keep pace with the changing needs
and practices of the profession. This evaluation was intended to
result in periodic amendments and dissemination of updated
standards and guidelines.

The CAS Standards and Guidelines ars intended to serve as
program development and evaluation systems and self-study
and seif-assessment tools. Their application for purposes of self-
study can be instrument.e.) in enhancing professional growth and
development of student affairs and other student services per-
sonnel in their respective units, enhancing staff morale and
productivity by analyzing organizational priories, responsibil-
ities, and goals. and providing guidelines for program planning.

Process Used in Developing
Standards and Guidelines
The process used in formulating the standards and guidelines
has involved a wide array of professional associations, individual
professionals, consultants, and public-sector representatives.
Both the general standards and the functional area standards
and guidelines are the result of numerous drafts and redrafts by
various CAS committees and input provided by Other profes-
sionals who reviewed these drafts. The process for func',onal
area standards and guideiinas, presented Chronological.: en-
tailed the folluwing:

1. Member associations of CAS identified areas in which stan-
dards were needed.

2. Member associations submitted drafts of standards for areas
in which they had an interest and/or expertise.

3. All drafts for a particular functional area were assigned to
committees, composed of three or more knowledgeable CAS
directors, for creation of a single. unified document

4. "Unified" drafts of functional area standards and guidelines
were submitted to the CAS Executive Committee for editing.
revision, and consolidation.
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5. These drafts were circulated widely through member associa-
tions for comment and the Executive Committee proposed
appropriate revision&

& The council then adopted each standard and guideline
statement for public dissemination and comment by st least a
two-thirds affirmative vote of the authorized voting board.

7. "Adopted" functional area standards and guidelines were
submitted to two or more nationally recognized experts in the
ares and wide* circulated within the profession and the
broader higher education community for comment and lug-
ge3ted revisions. Member associations were requested to
estabilsh Internal mechanisms to disseminate and review
standards and to propose alterations.

8. Suggestions for revision were submitted to the executive
committee for consideration. It evaluated amendment pro-
posals and recommended changes to the council. The coun-
cil then decided whether or not to amend the standard or
guideline. (A two-thirds vote was required to amend.)

Providing Comments and
Proposals for Revisions
Throughout the development of the standards and guidelines
statements, CAS has striven to be open to and inclusive of all
individuals and associations expressing an interest in their
content or deveiopment process. It is the intention of CAS to
continue this policy of seeking involvement from all related
sources, as well as giving careful consideration to all relevant
suggestions.

An update and revision of this document is planned to begin in
1988. with a second edition scheduled in 1990. Additional
standards and guidelines will likely be adopted in the interim.
Comments and proposed revisions or additions, including
rationale, should be sent to: Secretary to the Council for the
Advancement of Standards, c/o Vice Chancellor for Student
Affairs. 2108 North Administration Building, University of Mary-
land, College Park, Maryland 20742. Suggestions for the devel-
opment of standards for other areas of student services and
development programs are also weicome.

References
Council for the Advancement of Standards for Student Ser-
vices/Oeveiopment Programs. (1979). Bylaws. Washington, DC.

Council on Postsecondary Accreditation (COPA). (1984). The
balance wheal for accreditation. Annual Directory. Washington,
OC: Author.

How to interpret This
Document
This document contains both standards and guidoilnes. It is
important that users understand the difference between the
terms.

Standards. Standards specify the minimum essential elements
expected of any Institution and Its student SelVides and student
development programs. Standards reflect requirements and thus
use awdliery vette such as "shar and "must." All insdtutions
with minimally acceptable student service& student development
programs, or profeesional preparation programs must be able to
satiety the requirements specified in applicable standards. In this
document all standards are printed in bald lace type.

Guideline& Guidelines describe recommended, but not essen-
tial. elements of programs and practice. They are used to explain.
amplify, or interpret the meaning of standards through the uae of
examples and more detailed explanations. Auxiliary verbs such
lie "Should" and "may" are used in guideines. Guidelines should
be viewed as examples and suggestions that are consistent with
the council's definition of appropriate, effective professional
practice or professional preparation.

Important considerations for users
Standards in functionai areas are the essential components of
an acceptable practice, not necessarily the ideal, most de-
sirable. or best practice.

Standards and guidelines were developed through a col-
laborative, consensus-seeking process among member
associations.

No particular organizational or administrative structure is
presupposed or mandated. Standards and guidelines apply to
all types of postsecondary Institutions.

The stipulation of specific educational credentials for staff
members, staff-student ratios, or square footage of facilities
are used sparingly, and when stated appear as guidelines.
rather than standard*.

General and Functional Aroa Standards
and Guidelines
General Standards, The General Standards must be used in
conjunction with each functional area standards and guidelines.
They apply to ail student services and student development
programs. Consequently, all functional area standards and
guidelines must be read as continuations of the General
Standards.

Functional Ares Standerds and Guidatines. Functional area
standards and guidelines are specific to specialty areas within
student affairs or within othro institutional divisions. While all
institutions should address the basic functional areas, consistent
with the mission and structure of the institution, it should not be
interpreted that separate offices or personnel are required for
each area. For example, a college witilOtit student residence
facilities or social fraternities and sororities would not be ex-
pected to address the Housing and Residential Life Programs or
Fraternity and Sorority Advising standards and guidelines. In
smaller institutions, some staff members will have responsibilities
for several functional areas. In such cases the standards and
guidelines for each functional area should still be addressed.
even though separate administrative units do not exist for each
area.
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General Standards

Those using this document for the purposes of self-study or other program
development are advised that the General Standards are those elements
found in common to the several functional area standards and guidelines.
VI/hile of potential utility as a stand-alone document, the General
Standards are not so designed. These General Standards must be read
with the functional area standards and guidelines addressing the following:
Academic Advising, Career Planning and Placement, College
Unions. Commuter Student Programs and &IMAMS, Counseling
Services, Disabled Student Services. Fraternity and Sorority
Advising, Housing and Residential Life Programs, Judicial
Programs and Services, Learning Assistance Programs, Minority
Student Programs and Services, Recreational Sports, Religious
Programs, Research and Evaluation, Student Activities, and
Student Orientation Programs.

Prepared by the Council 101 the Advancement of Stallard, for Studnt Semmes/ Oevetogment Program& 1988.
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General Standards
The Council for the Advancement of Standards for Student
Services/ Development Programs (CAS) developed and adopted
standards and Interpretive guidelines for specific functional
arose of student services/deveiopment programs within post-
secondary educational institutions.

There are important General Standards thatgovern the activities
of all student services/development programs. These General
Standards are integral to esch functional ares. Thus, =oh
funs:Some area standards end guidelines mud be Interpreted
and applied In =Mundt= WM the Gondol Stendards below.

Since institutions vary in size, charscter, location, and type of
students, the organization and nature of student services/devel-
opment programs will vary. Accordingly, each specific standard
and Its rotated guidelines must be read and interpreted In the
context of th unique characteristics of the institution. None-
theless all standards are Intended to apply regardleu of orga-
nizational differences.

General Standards for Student
Services/Development
Programs

Mission
Each institution and each functional area lied dreelop, review,
and disseminate regularly Its own anodic goals for student
services/development, which must be consistent with the
nature and goals ol the institution and with the standards In this
document.

Program
The overall student services/development program must be (a)
purposeful, (b) coherent, (c) based upon or related to theories
and knowledge of human development and kerning char-
acteristics, and (d) rellectIve of the demographic and develop-
men= profiles of the dudent body. Such programs and services
must (a) promote student development by encouraging such
things as positive and reside seit-appraissi, Intellectual devel-
opment, appropriate personal and occupational choices, dor&
cation of values, physical lenses, the obit, to mists meaning-
fully with others, the capacity to engage In a personally
setielying and Mediu style d Iving, dw capecity to appreciele
cultural and usthelic dierences, and the capacity to wort
Independently and inlardspendeney; (b) amid students In over-
coming specie personal, physical, or educational problems or
side deficiencies; and (c) idenely environmental conditions that
may negatively influence welfare wd propose interventions that
may neutralize such conditions. The educational experience of
students consists of both academic efforts in the classroom and
developmeetal opportunities through student services and
development programs. ineetuaons must define the misty@
importance of these processes.

Leadership and Management
The inelitullon must appoint a chief student solvices/develop-
ment dim or .dsaignste an individual to WM that role. This
leader must be posilltmed In the agenlittion so that the needs
et the alisdenis and the kmalidial arose are well represented at
the *phut administrative level of the inelielon. This leader
must an supeasneed and ellsdive meager, must have
submit/di work eimedimse In one or mere et the styled
services/dessispment functionsi areas, end either be an
acknowledged leader on the campus or have obvious back-
ground and aperience to commend such respect. The speciSc
lie and reporting mistionship of this IndMdusi may vary among
Mations. The individual must be selected on the basis of
=mind charaderistics and lonnel training.

The Mow must crests an ellective system to manage the
mikes/programs. The aim must plan, organize, stall, lead,
and assess programs on a continuing buts. The result should
be an integrated system of student services and development
actIvilles for the Institution, funded and otherwise supported at a
level that permits the elleceve &filmy of these program&

The Wm must be able to develop, to advocate, and to use a
statement ol mission, goals, and oblectives for student sor-
vicee/davelopment on the campus. The officer must attract and
select quilled stall members who make effective decisions
about policies, procedures, personnel, budgets, facilities, and
equipment. The Meer must assume responsibilities for program
and personnel development, assessment, and improvement of
the swarm and devekumed activities of the organization.

Organization and
Administration
Each functional area must hav its own set of policies and
procedures that include a detailed description of the adminis-
trative process of the office and an organizational chart showing
the lob functions and repotting relationships within and beyond
the functional area.

Human Resources
Each functional area must have adequate and qualified profes-
sion* stall to futile the mission of that service and to Implement
all aspects of the program. To be qualified, professional staff
members must have a graduals degree in a field of study
relevant to the particular lob In question or must have an
appropriate combinglion of *dungeon and experience. In any
functional area in which there le a full-time director, that director
must possess levels of education and/or professional experi-
ence beyond that of the stall to be supervised.

Preprolessional or support staff members employed in a func-
tional des must be quailed by relevant education and experi-
ence. Degree requirements, including both degree levels and
sublect matter, must be germane to the particular job respon-
sibilities. Such staff members must be trained appropriately and
supervised adequately by prolessional staff.
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Perennials keels must be carefully selected, trained with
respect to helping skills and inedluNonal onions and proce-
dures, closely supervised, and evaluated reguledy. Their com-
motion must be fob and any Wotan/ swim mot be
recognised adequately. Parsprolessiomis must recognize the
limitelions al their knowledge and sidle and mud refer students
to appropriate emendate's when the problems encountered
warrant.

To snore Mei prolusions' dell members devote ademade Ims
to prolosionel daft, each funationd anis must have sulikkint
defied and technical "Ippon slat Such support must be al
sullicient swift and quality to socomplieh the following kinds
of Wham typing, Ming, telephone and other recuilonist
dudes, bookkeeping, maintaining student records, organising
resource mstedide, receiving students and melting mob*
mole, and handing moan conespondence.

Salary Wei and fringe Meals for stall must be commensurate
with those for similes polsesional, preprolessionsi, and dodo'
positions al the inedluNen and in the geographic area.

To ensure the existence of suitabis and readily identleable role
models within the campus teaching and adminiMrative ranks,
stall employment praline must reflect representation of cafe-
gorier of persons who comprise the student population. How-
ever, where student bodies are predominantly nondisabled, of
one race, sex, or religion, a diverse staling pattern will *finch
the teething/ admksistralive ranks and will cismonstrate institu-
tional commitment to lair employment practices.

AM functional sees must have a regular system of stall mimeo
and evaluation, and must provide continuing prolsesional de-
velopment opportunities for stall Including in-service training
Programs. participation In professional conferences, workshops,
and other continuing education activities.

Funding
Each functional area must have funding sunicient to cam out Hs
mission and to supped the following, where applicable: staff
salaries; purchase and maintenance of dace furnishings, sup-
plies, materials, and equipment, including current technology;
phone and poems costs; pdriing and media costa; inedtudonal
memberships in operands's professional organisations; relevant
subscripdone and necessary limy resource% seendance at
prolessional association meetings, conlerences, and wont-
shops; and other professions, devekopment aciMass. In addition
to institutional twang commitment through general funds, other
funding sources may be considered, including stele appropria-
tion, student fees, user fess, donations and conbibutions. Nos,
concession and More sales, rentals, and dues.

Facilitk's
Each funationai area must be provided adequate facilities to
NO Its mission. As applicable, the facilities for sech functional
area must include, or the function must haw access to, the
following: private daces or private spears lor counseling,
interviewing, or other meetings of a confidential nature; office,
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reception and Mange space sulkiest to accommodate as-
signed Mai, supplies, equipment, library resources, and ma-
chinery; and cmdsrenme room or meeting soca. Al facades
muel be accessible to *OW mons and must be in COM"
pill1100 with rekvant federal, dole, and local health and peaty
requirements.

Legal Responsibilities
Skit membswe must be knowledgesble -s--ut and responsive to
relevant del and crintbial laws and be responsible for
eosin thel the kisaluilen kdille its legal obligations. Staff
members in ail bolos' mess must be wail versed in those
obligations and Imitations imposed on the operation of the
kwilitution, particularly in their functional arse, by federal, slate,
and local coneetalional, statutory, regulatosy, and common law,
and by insINutionsi policy. They must utilise appropriate policies
and practiose to limit the ilablity exposure of the institution, its
caws, employees, and agents. The institution must provide
access to legal advice to prof essionsi stall as needed to carry
out assigned responsibilities.

Equal Opportunity, Access,
and Affirmative Action
Each functional see must adhere to the spirit and intent of equal
opportunity laws in ail actMlies. Each arse must ensure that its
services and Scillies are accessible to and provide hours of
opersion Met respond to the needs of special student popula-
tions, including cultural and special needs subgroups, evening,
pan-lime, and commuter students.

Personnel policies shall not discriminate on the basis of race.
sex, color, religion, ago, national origin, and/or handicap. In
hiring and promotion poilcies, student services professionals
must take alfirmative action that strives to remedy significant
stalling Imbalances, particularly when resulting from past dis-
criminatory practices. Each functionai area must seek to identify,
prevent, anal/or remedy other discriminatory practices.

Campus and Community
Relations
Each functional area must maintain good relations with relevant
campus Moss and external agencies, which necessarily re-
quires regular idsnINIcalion of the offices with which such
reistionships are critical.

Multicultural Programs
and Services
The institution must provide to members of its malority and
minosity cultures educational snorts that focus on awareness of
cultural difierences, self-assesement of possible preiudices, and
desirable behavioral changes. The Institution also must provide
educational programs for minority students that identify their
unique needs, prioritize those needs, and respond to the
prioritise to the degree that numbers of students, faciltiee, and



resources permit. In addition, the institution must orient minority
students to the culture of the iria-1-kiea.. and promote and
deepen their understanding of their own culture and herNage.

Ethics
Al parsons involved in the provision el services to students must
maintain the highest standards of ethical behavior. SOW mew
bows el ash functional arem must develop or adopt stonderds ci
e thical practice addreesing the isAlque problems that We
personnel Ii, thst area The bender& must be publehed and
reviewed by ed concerned. hi the fornulation of those slaw
dards, ethical standards stabnienle previously adopted by the
prolusion al large or relevant prolusions.' assodations may be
of assistance and must be conskiered.

Certain ethical obligations apply to all individuals employed In
student smviceeldevelopment programs, for exam*:

AM stall members must ensure that confidentiality is main-
tained with respect to aN communie..-alkins and records
considered confidential. Unless written penniseion b given
by the student, information dieckned in individual cowmen
sessions must remain confidential. In addition,
mints of the Family Educational Rights and Privacy Act
(Buckley Amendment) must be compiled with and Worms-
don contained ln students' educallonsi records must not be
disclosed to third pad* without appropriate consent, unless
one of the relevant statutory exceptions applies. A simier
dedicallon to privacy and conlidentielity must be applied to
resemh data concemIng

AN staff members must be aware of and comply with the
provisions contained In the Institution's human sublects
policy and In any other institutional policy addressing ethical
practices.

All staff members must ensure that students are provided
access to services on a fair and equitable basis.

AN stall members must avoid any pummel mild of interest
so they can deal *eddy* and impartially with persons
within and outside the insilhition. In many insbnces, the
appearance of a coact of inbred can be as damaging as an
actual coma

Whenever handling funds, d dee members must ensure that
such funds are handled in accordance with established and
responsible accounahog procedures.

Stall members must not parlicipale in any form of sexual
haraesment. Semi harassment b defined to Include sexual
advances, requests * sexual favors, as well as other verbal
or physical conduct of a ',suit nature N (1) submission to
such conduct Is made either explicitly or implicitly a term or
condition of an individual's employment, academic progress,
or any other outcome of an dada' nature, (2) . . . Is used as
the basis for such decisions or outcomes . . . (3) has
the purpose or ellect of unreasonably interfering with an
individual's work performance or Greeting an intimidating,
hostile, or offensive working environment. (29 Code of
Federal Regulations, C.F.R., Section 1604.11 (a).)

AI stall members must recognize the limits of their training,
expertise, and competence and must refer students in need
0 further expertise to persons possessing appropriate quali-
fications.

Evaluation
There must be systematic and regular research and evaluation
of the overall institutional student services/development pro-
gram and each functional area to determine whether the educa.
Masi goals and the needs of students are being met. Althoug h
methods of evaluation may vary, they must utilize both quanti-
tative and qualitative measures. Data collected must include
responses from students and other signincant constituencies.
Results of then regular evaluations must be used in revising
and improving the program goals and implementation.



Standards and Guidelines for
Academic Advising

Standards and Guidelines for Academic Advising can be interpreted or
applied only in conjunction with the General Standards which contain the
only reference to certain substantve standards common to all functional
areas.

Prepared by the Councu for the Advancement of Standards for Student Services/Development Programs. 1986
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Mission
See General Standards

The primary purpose of an asedemie advising program is le
ril ardente in the developmete of meaningiul educational
pins widish are compelble wit their gle gni&

The hisilluilan mud hue a dearly whim slidesnaM of phi.
leasphy peitaining to academie advising which must include
program goals and set foie expeditions of advisors and
advisees.

Academic advising should be viewed u a continuous process of
clarification and evaluation.

The ultimate responsibility for making decisions about life goals
and educational plans rests with the indMdual student The
academic advisor assists by helping to identify and assess
alternatives and the consequences of decisions

Institutional goals for academic advising may include:

clarification of life and career goals

development of suitable educational plans;

selection of appropriat courses and other educational ex-
periences:

interpretation of institutional requirements:

increasing student awareness of educational resources avail-
able:

evaluation of student progress toward established goals:

development of decision-making skills:

reinforcement of student self-direction:

referral to and UN Of other institutional and community support
services, where appropriate; and

collecting and distributing student data regarding student
needs, preferences, and performance for use in institutional
policymaking.

Program
See General Standards

Individual academic advising comimences must be available to
students am* academic tern The academic advisor MN
review and Wake any rubble dale about student academic
and educadonal needs, perfonnence, aapiniam, and problems
and mud colisixwale in collodion of such data.

Individual conferences with an academic advisor are intended to
provide assistance to the student in refining goals and objectives.
understanding what choices are available, and assessing the
consaquences of alternative courses of action. Course selection,
understanding and meeting institutional requirement,, and pro-
viding clear and accurate information regarding institutional
policies, procedures, resources, and programs, may .be carned
out individually or in groups. Supplemental systems for the
delivery of advising information such as on-line computer pro-
grams may be utilized.

Referrals should be made to other institutional or community
support MWVICU as appropriate.

Research pertinent to students the advising program, and per-
ceptions of the institution should be reported and interpreted to
academic advisors and units of the institution which can utilize
the results effectively. Confidentiality of individual student records
should be maintained

Organization and
Administration
See General Standards

The design of the academic advising program must be com-
parable with the institutional organizational structure and student
needs. Speciac advisor responsibilities must be clearly delin-
eated, published, and disseminated to both advisors and
sludents.

In some institutions, academic advising is a centralized function.
while in others, it is decentralized, with a variety of people
throughout the institution assuming responsibilities. Whatever
system is used, students, faculty, and staff members should be
aware of their respective responsibilities.

Human Resources
See General Standards

Adequate staff should be available to meet student needs without
unreasonable delay. Advisors should allow an appropriate
amount/3f time for students to discuss plans. programs. courses.
academic progress, and other subjects related to their educa-
tional programs.

Whether a centralized Of a decentralized organizational struc-
ture is used, a specific individual must be designated by the
institution to direct or coordinate the academic advising
Program.

The position of director or coordinator should ensure the integra-
tion of both academic and student support services within the
institution; be responsible tor providing leadership. supervision.
and direction to the advising program; oversee the development
and maintenance of a staff structure that implements institutional
goals for the advising program; and be charged with developing
and carrying out selection and training procedures for all aca-
demic advisors.

A variety of staffing arrangements may be used. Advisors may be
full-time or part-time profesaionais who have advising as their
pnmary function within the institution or may be full-time profes-
sionals who have other responsibilities, such as teaching faculty.
Paraprofessionals (i.e.. graduate students in practice. internships.
or assistantships) or peer advisors (trained undergraduate stu-
dents) may also assist advisors.
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'The dtmoter/coordinalor must power either an earned gradate
ale degres(s) or equivalent combinalion of academic and edu
callonsi experienoe, previous experience as an academia
adviser, knowledge al elude* development, and thorough
knowledge of the insillueen.

The director or coordinator should be skilled in fiscal manage-
ment staff selection and training, planning, and evaluailon tasks.

Professional academic advisors should have, in addition to a
graduate degree, an understanding of student development a
comprehensive knowtedge of the institution, Its programs, aca-
demic requirements, majors, minors, and student services; a
demonstrated interest in woridng with and assisting students; a
willingness to participate in pre-service and in-service training
and other professional activities; and demonstrated Interpersonal
skills.

Paraprofessionals and peer advisors involved in academic ad-
vising should:

relate well to undergraduatec

be willing and able to assist in the performance of professional
advisors:

be of above average academic achievement

be carefully prepared for their role and made aware of the
limitations of their authority and

be adequately supervised by professional staff.

Where available, the secretarial and clerical staff should maintain
student records, organize resource materials. receive students,
make appointmoita and handle correspondence and other
operational needs. Technical staff may be used in research, data
collection, systems development and special projects.

Technical, secretarial, and clerical staff should be selected,
trained, and supervised to work compatibly with staff and stu-
dents. They should enable the professional staff members to
avoid spending undue time on routine tasks and functions.

Funding
See General Standards

Printing and media monies should be sufficient to provide quality
printed and nonprint information for students, training materials
for staff, including handbooks and newsletters, and to support
routine ClefiCal functions. There should also be sufficient re-
sources to publicize the program.

Special consideration should be given to providing funding for
in-service training of advisors, particularly those for whom the
advisory function is a part-time and/or secondary assignment

Facilities
See General Standards

Facilities should provide privacy, freedom from visual and audi-
tory distractions, adequate space, and an atmosphere of warmth
and friendlinees.

When the advising program includes an advising center, the
facility should be in ressonabie proximity to Witted campus
agencies, such as the counseling' center, career planning and
placement admissions, records, registration, and other services
to which students are frequently referred.

Campus and Community
Relations
Soo General Standards

Academic advising is an extension of the educational process,
which is highly dependent on a one-to-one relationship. Advising
effectiveness is also dependent upon close working relation-
ships with other institutional agencies, the faculty, and the
administration.

The academic advising system should be fully integrated into
other processes of the institution. There should be functional and
effective relationships with other campus services, the teaching
faculty, administrators, and other professionals in student ser-
vices. There should be coordinated relationships with related
areas such as admissions, records, registration. counseling, and
career planning and placement

Ethics
Sea General Standards

Advisors must recognize the limits of their competence and
perform oniy those functions for which they are qualified.

Advisors must Insure the accurate presentation of information to
the public, students, parents, coileeguee, and subordinates.
Brochures, student handbooks, and other matedele prepared
for open distribulion must incurably represent the institution's
goals, services, programs, and policies.

Advisors must not counsel or aid sludents in circumventing
Inselutionsi policies or reguislions. When confronted with sibs-
done in which 'Weeds hove Wobted or ctrcumvented estab-
lished policy and norms, the advisor Is obliged to address the
issue and rater students to the appropriate agency accordingly.

Evaluation
See General Standards
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FORWARD

********a***************************************

CAS developed the Self Asuman Guide to be used in - with the 1986 and 1987
C4S Standards and Guidelines. A update Self Moment has been's:awed for each
of the seventeen CAS Funcdonal Ansa Standuds and Guidelines Each Guide repints, in an
integrated foe= in the appendbc, the CAS General Stmdads and the CAS functiassi area
=duds and guidelbses with which it is to be used. The guide is designed to aid impulsion
and valued= of the CM Standards during a self-smdy poem

Copies of the CM Self Asumment Guide can be obtained by writing to
CAS, Office of Student Albino 2108 North Adana:a:don Building, University of
Maryland, College Park MD 20743

This domment is the induct a the Council kr the Advancement of Standards.
Those *Emily respond* for in development and editing um

Theodore K. 101111er, CM President
University of Georgia, Awed= College Petsonnei Associadco

Thomas, CAS Secretary
University of Maryland, National Association of Student Personnel Administrators

Sara C. Looney, CAS Trauma
George Mason Thiversity, Nuked Academic Advising Association

Zen Yedso, CM Baud &Directors
Virginia Conancowealth Unixessity, College Placement Coma

CM Member Associadcos
Amadeus Asada* far Comeau. sod Development (AACD)
Amnions College Permonel Amnion (ACPA)
Amoolation d College aod University Boas* OfficemInternitiroal (ACUR04)
Asomision of College Uninwlmandoont (ACU-I).
Aseonlesion for Cameelor Education and Supervision (ACES)
Masada off:awn* Athletes (AM)
Asada= Efandlowed Swam Semi= Progame in Posureosolary Education (ABSSPPE)
Amnesia for School, College ad Univesity Staling (ASCUS)
Mocha= atUnivszky aid College Cooneefing Cam Direcom (AUCCCD)
College Mame* Cooed (CPC)
Naomi Madras Advidog AmmelMos (NACADA)
Nadas( Amolimign of Gapes Activities (NACA)
Nadma Maims elColinp Adalmime Counselom (NACAC)
Naomi Amockdon o( &aka Persommi Adminammem (NASPA,
Naiad Amelia kr %ma Dens, Admininams ad Cowed= ((AWDAC)
Naomi Clesinghome for Cammeem Pomo= (NCCP)
Naiad Cowed on Student Development MOD) (A Coma AACYCI
Naomi lotramong-Remeedood Sports Amoebas (NIRSA)
Smalls Asada= ci College Sunhat Affairs (SACSA)

Copyright 198&
Council fat the Advancement of Standards for Student Services/DevelopmentPrograms (CAS)
This Guide may be reproduced for local institutional use.
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CAS STANDARDS SELF ASSESSMENT GIME

L PURPOSE AND ORGANIZATION OF THE GUIDE
This Self Assessment Guide =slates the CAS Standards and Guideline (1986) into a format for

self-study imposes. By follawing this Guide, an insdtudam am gain an informed perspective on its
sump& imd deficiencies and than plan far plop= improvement.

The flat secdon of the Guide introduces the CAS Standards and Guidelines and details the mles

of dotxunentadon and asseastnent in the self-smdy process. k also outlives the steps for developing a

follow-up action plan to aume =damn benefit *an time spent an the self-study.

The second section is in wocksheet forma Each of its thirteen pats includes the following:

Assessment criteria for detemnining the extent to which the program is in compliance with the

Standards.

Space for including selected CAS Guidelines as additional usessznent criteria for the
self-smdy.

A scale forming compliance judgments.

Space fcc identifying and summarizing evalnadon evidence [clocumentadon].

Space far den:gibing discrepancies between assemment criteria and actual prop= practice.
Space for delineating required contain actions that need to be taken.
Space for recommending special micas forwog= enhancement.

A note at the close of the Guide's rating and narrative worksheets reinforces the need for a
follow-up plan and refers once MOM to the smp-by-step action plan development pmcess outlined in the
first section.

The final section of the Guide is a reprint of the CAS Standards and Guidelines for this functional
area in intepated fat=

It is important to note that raring the assesonens criteria in the Guide is not the end point of the
self-study process. Ratings, whether done on an individual or a collective basis, constitute a necessary,
but nos sufficient, pan of any selkstudy. Theprocess also requires documentation and aaion planning.

IL STANDARDS AND GUIDELINES
The CAS Standards are requirements for minimal practice; CAS Guidelines, however, are

suggesdons for practice and are provided as an elaboration of the Standards. In the 1986 and 1987 CAS
Standards and Guideline and in this Self Assessment Guide, mamma that re= the CAS Standards
[requirements] are printed in B OLD type. CAS Guidelines, which accompany the S tandar& are
printed in regular type and me intended to explain, amplify, or interpret the meaning of those Standar&
through the use of examples and more detailed descripdons. The Guidelines describe elements of
programs and practice that are recommended, but which are not essential for a program to exhibit to be
evaluated as being in compliance with the standards.
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The CAS Standards assessment cies& in this Guide are cepnized iuto 13 consponent pasts and are

presented in the following order:

1. hrission

2. Program

3. Leadership and Management

4. Orwhadce and
Administration

S. 8= Resources
6. Amass
7. Nadas

8. Lepl Issues
9. Equal Opponunity, Access,

and Mama:iv' Action

10. Caws and Community
Relations

11. MuldbCultutal

12. Ethics

13. Evaluation

Special Not= For further emanation about incorporating guidelines into the self-study process, consult
Section V of this document.

III. DOCUMENTATION

The collecsion, documentation, and inclusion of supporting evidence is an essential first step in the
assessmen: process. No self-study is complete without relevant data and related documentation to

supers swiejudgmens. It is important to remember that completion of the Se#* Assessment Guide
rating sada doa NOT repraent afidl self-snsdy

Examples of the types of dam that can and should be used to support evaluative judgments include
the followinp

1. Relevant Publications (e.g., mission statements, catalogues, handbooks, staff
manuals, policy manuals, annual reports)

2 . Descriptions of Existing Programs and Interventions (e.g., Career
Development Can= alcohol awareness workshop, ten anxiety reduction groups, new
student mientadon, Advising Center)

3 Relevant Institutional and Other data (e.g., student profiles, quantitative data,
student needs assessment, theory-based assessments, and state, zezional, and nadonal
dam for cam:dams)

4 . Program Evaluation Data (e.g., surveys, ratings, interviews, reports, summaries)
5. Self-Study Initiated Research and Evaluation Data (e.g., smdent surveys,

ratinp, follow-ups, and theory based research studies designed to evaluate various
aspects of the program/department/division using CAS Standards as measurement
criteria)

6. Resumes, Job Descriptions, Performance Evaluations, Budgets,
Organization Charts, and Similar Documents
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Evened= might include both quandtadve dam such as responses on a quesdonnaire and
qualitative dam such as a written summary of student evaluadons obtained in group interviews to

support a judgment on the eftvcdveness of a given program. The primary point is that some type of

daemon:Won and admits to support the rater's judgments needs to be summarized in the Guide's

nerrative section, with the actual documented evidence appended as part of the self-study.

In many instances the aelf-stndy rating poems wW idendfy the need to collect additional dam in

order to evaluate a given criterion or to document the importance for providing new program
offtinp where now caaendy eadst. 'When a mimics statement is obviously not met, evaluators
should nom suancandra between the standards and the self-study findings and recommend
contain acdons to be talon.

Because the primary purpose of the self-study is for program evaluation and development,

virtually all student services/development props= self-studies will identify some needed changes,

whether they be to address compliance of the standards or program enhancement. Few institutions

will find that none of their services and programs require addidonal attention following an objective

self-study.

IV.STANDARDS ASSESSMENT
AngsgmtaLCtizeria are used to maks judgments sham the =tent to which the program under

study has met the various standatds. Each UMW= raga= an essential element of the standard and

can be rated using the following =aim

Nusompliamos Campiimos Unknown

This rating scale provides a vehicle to obtain subjective estimates of the degree to which a given

criterion has been met. The primary intention of any self-study process is to evaluate an institution's

programs and services to determine how effective they are and to identify areas or component parts

that can be improved Only when a program or service is completely and fully in compliance with a

particular standard should a Nr rating be made. To mak "5" when additional documentation is
required, or when additional critmia need to be met for even minimal practice to be achieved, does a

disservice to the intim:don and tends to invalidate the self-study.

Individual staff members can initially =plan the Guide independendy, and later the individual

ratings can be combined to deterusine the extent to which the total staff believes the unit is in
compliance with the various standards. Alternatively, independent judgments can be used to identify
differences in perception and a group consensus can be sought.

While a numerical, quandtadve rating scale provides rata(s) with a simple, yet standardized way
to report and compare judgments, consistency among raters is not automatic. Raters should use

relatively similar criteria when maldng judgments and so some type of rater "training" is helpful.
Probably the simplest way to do this is to bring the raters together in a group to discuss the raring
scat.3 in an attempt to reach consensus on the process to be used before iniricaing the radmi proceSS.
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Some insdmtions will wish to include certain CAS Guidelines in the self-study and may desire to

write criterion statements far evaluators to document and ram in a fashion similar to that used for

evaluating the CAS Standards. Space is made available to append such criteria following the
assessment citation statements in each part of the Guide.

V . GUIDELINES ASSESSMENT
Deremsination of canpliance or noncompliance with program standards is minimally effective in

tbe self-study process. CAS Guidelines psovide additional exempla of good pracdce. In many

instances, program leaders will wish to use the CAS Guidelines as well as the CAS Standards in the

self-study. Because the Self Assessment Guides do not include the CAS Guidelines, using the
Guidelines will require special effort. the following example, from the Organization and
Administration section of the CAS Research and Evaluation Standards, dernonstrams one way to use

both the CAS Standatds (requirements) and CAS Guidelines (recomnsmdations).

S tandar& Since research and evaluation efforts are conducted on most
campuses in cooperation with other institutional research and
evaluation efforts, the chief student affairs officer must be
central to the establishment fit specific objectives for student
services research and evaluation.

Gui deli ne: Research and evaluation objectives should result from a collaborative effort
between the chief student affairs officer, those responsible for the various
student services programs, and others responsible for institutional research
evalnadon efforts.

Rating: The criterion statement reflecting this Standard is presented on page 4 of the
CAS Rareardi and Evaluation Standard: SeYAssessment Guide and reads as
follows:

4.4 The chi f student affairs officer is central to the establishment of
objectives for =dens service research and evaluation effort:. 4 .4
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When rating the level of compliance with this Standard, the rater(s) can make

their rating anywhere along the five-point condnuum from noncompliance to

compliance. If the Chief Stud.= Affairs Officer (CSAO) has had nothing to do

with any research and evaluation efforts, the rating would be "I." If the CSAO

has sought to be kept minimally informed but turned the mak over to

othms, the ruing might be "2", 130, or "4," depending upon the extent of the

CSAOs involvement. If the MAO has made special efforts to guide, inform,

coordinate, and otherwise take laden* in the zeseamh and evaluation effort,

the rating would probably be "5." It mast be noted, however, that the criterion

statement in no way seeks to assess the nature or quality of the CSAOs
involvement

Interpretation: The Standard, in this example, is met when there is evidence that the CSAO

has taken a primary role in specifying goals and objectives for the student

services/development programs research and evaluation effort. How the
CSAO accomplishes this task, however, is not specified in the Standard. It is

conceivable that one CSAO might do this without involving others in the
instimtion while another CSAO :night establish a task force of faculty
members, smdent affairs staff members, and members of the institutional

research office. Both might be judged as being in compliance with the
Standard, but the linter also follows the collaborative pattern recommended in

the Guideline. In effect, a program may be in compliance with the Standard,
yet not :wet the quality suggested by the Guidelines.

VI FOLLOW-UP ACTION PLAN
After explaining the IMMO of a given proparn, reviewing all documentation, and recommending

specific actions, the self-study cccatninee needs to prepare a statement of overall action. a Se-snuly
Follow-up Acsion Plan. This plan identifies fume directions on the buis of comparing past
performance with desired outcomes. The self-smdy should develop priceides for implemendng those

recommended actions. The following outlines a recommended CAS Standards Self-Stud.,
Follow-Up Actim Plan.

A. Areas of Excellence

1. Review the self-study and identify the areas in which the program excels.

B. Required Acdons
2. Review the completed self-study and listAachausciscumurimrimigicniifigai as not being

in compliance with the Standards [now discrepancies as well].
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3. Review the completed self-study and lizzach.silbaloseradigatianacci as being

required to bring the program into compliance with the Standards.

4. EsibiliLltiEtsiZIZIAZIAGliani needed to biting the Fog= into oomPliance with
the Standards giLtri.buiLattligirammajni== to achieving the program's mission

and primer), goals and objectives.

C. Program Enhancement Actions.

5. Review the completed self-study and lip each of the specific action recommended to

strengthen and _enhance the program beyond the essential requirements needed to bring

the program into compliance with the standards.

6. Establish arkpitysf the recommended actuu far program enhancement on the basis of

their desirability for prow= enhancement and feasibility for achievement.

D. Program Action Plans.

7. Establish an &sigma= for initialing and implementing the glimagazzointimjizinfaht
REggiamjnnizgagliAngLEigh.gragandarda that also incorporates actions to introduce

the recommended program enhancement changes.

18. 'Set dates by which specific actions are to be completed.

9. Identify responsible parties to complete the action tasks.

CAS developed the Self Assessment Guide to be used in conjunction with the 198(i and 1987 CAS Standar* and Guidelines.
These Guides reprint the CAS General Standards and the CAS Functional Area Standards and Guidelines in an integrated
format in the appaidix. The guide is designed to aid interptetation and evaluation of the CAS Standards during a self-study

process.

C Copyright 1988, Council kr the Advancement of Standards kr Student Services/Development Programs [CAS].
This Guide may be reproduced for local instinuional use.
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CAS COUNCIL FOR THE ADVANCEMENT 'OF STANDARDS
FOR STUDENT SERVICES/DEVELOPMENT PROGRAMS

CAS ACADEMIC ADVISING STANDARDS
SELF ASSESSMENT GUIDELINES

Rater:

Department:

Inetracdoeet Use this sale to no sormane ate& thud below. Piece Map in the specs to the risk of uch
abed= steennset. Use Unlosown (UK) wooer tally if doconasoution or other infonnation is unavailable.

2
Nanocaspiirsce

Part I: MISSION

Amman! Criteria:

4 111
Compliatate Unknown

1.1 Thae exists a well developed, written set of academic advising
goals thm aze consistent with the stared mission of the lamination.

1.2 The advising program goals are consistent with the stated
student services/development goals of the institution.

Scale Score

1.1

1.2.

.1.3 Then goal statements are reviewed and disseminated co a regular basis. 1.3.

1.4 The goals sod objectives of the academic advising program
ate consistent with the CAS Standards. 1.4.

1.5 The minims of academic advising is to aid =dews in developing
valid educadoes1 pleas that ans camping* with their life goals.

1.6 There edam inethationmide ',Man philosophical simmers concerning
academic advising tha includes dotty defined gals m well as the monad=
placed upon advinats sod soda= able.

Cite any CAS Guidelines to be assessed m an instimtional critaion for the self-studr

1.6.

141

1 53



I3 4 1 LX1 2
Non-Compliance CaTIP1411" Unknown

I

Identify docamsomdca and radon* dee effort avainetme

If mbar thse complimica, describe the diumpencias in deb&

Actions needed En:wired] for compliance

Action =amended for Acidemic Advising Program enhancemene including =wisdom in CAS Guidance
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Non-Cornplience emligan" Unknown
,

Part 2: PROGRAM
Aemmat Criteria Seale Sows

2.1 The academic advg program I. monad. 2.1.

2.2 The advising program is awaited in a cobsent, logical feahicei. 2.2.

2.3 The advising worm is bused on a relevant theceedcal foundation that
incorporates lcnowledge annum development and lemming chansurinics. 23.

2.4 The advising program is responsive to the developmenal and
danographic wales of the students saved. 2.4.

2.5 Cow planning and plum= programs promote student development by encouraging

2.5A positive sad reelinic self appoint 2.5A

2.513 inallental development 2.53

2.5C appropriate personal and occupational choices 2.5C

2.5D ciadficadon of value 2.5D

IS physical Amass 2.5B

2.5F The ability to relate meaningftilly with others IV
2.50 an named =pocky to engage in a pas:sally satisfying and effective style of living 2.50

2.5H appreciate* of admit and aesthetic differences 2.5H

2.51 an enhanced capecity to wait independently and imerdependendy 2.51

2.6 The progam assists students to resolve personal, physical, and educadonal pmblems. 2.6

2.7 The program provides assists =dents to overcome skill deficieMes. 2.7

2.3 The progmm provides intentionsi interventions designed to improve
the environment and neanallin negative miroomental conditions.

2.9 The program helps the campus comemmity onderamd the
importance sod miationships ci boa fennel academic activity
and academie adviting to studennt development.

2.8

2.9

2.10 The program amnss that every student be provided ample opportunity and
=augment to meet individually with an advisor each mdemic term. 2.10

2.11 Academic advisors use all available resources and collaborate in the collection ofeducational
data concerning Me needs performance, aspirations and problems of =dents. 2.11

2.12 Academic advisors have easy access to and review dam about individual studenes
educational need& perfannance, aspirations, and problems. 2.12
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Non-Complienco
4 5 LK

Compliance unknown

Cite my CAS Guidelines to be asessmd as as iostiestionsi critmion for the selkady:

Identify dammed= mod rationele dot sopped mined=

latter thin Compliance, describe the dm i:mom' in deoui:

Acticas needed (required) for compliance

Actions recommended for Academie Advising 'NOV= enhancement including mations in CAS Guidelinec

Part 3: Leadership and Management

[No Critezian Meanies in this Area for Academic Advising]
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1n 4 5 til(
Comigance UnknownI

1 0
Non-Com0ann

Part 41 ORGANIZATION AND AMINISTRATION

Ammo Crss :

4.1 The advising props las clerkly mina policies sod peocedmm.

41 Ike Foram bas a &ailed clacriptice ci its stiministative plocesses.

4.3 Thee exists st espniation chat describing job thactions
and mating reladoosn* for tbs advising program

4.4 'The academic advising pow= is well cceceived and Is camped:de witb
both tbe sockets' needs sod the institution's apnizstionsl sanctum

4.3 The specific rescionsilblitiesaacademic advisee$ se well defined,
publisbed, sod dissentinsied to advisors and makes shim.

Sad. Score

4.1

4.2

4.3

4.4

4.5

Cm any CAS Guidelines to he assased as an institutional criterion for the self-study:

Identify documented= and radon& du =ppm evoked=

If other than compli ance. daubs the discrepancies in dela&

Action needed Degnized] for camps=

Actions recommended for Academic Advising Program enhancement including suaestions in CAS Guidelines:



Non-Compliance eamPilince Unielown

Part St HUMAN ILESOURCZS

Asinenset lisrles Seale Scores

5.1 Academic advising hes sufficient =bus of pneestiond advisees to carry
oft ail sepias of the program 5.1.

5.2 All prelestionel advisors au *Willed far their positions an the basis of zelevent
palms °dummies or as apoopriess combined= of adoration aid experience. 5.2.

13 The dins= of the advg propos is giddied for the position
beyond the level of saff mashes to be apervised. 5.3.

5.4 Members of the support staffam qualified by educed= sod espedexe. 5.4.

5.5 Prepatessional staff members have academic preperation prime to job zesponalides. 5.5.

5.6 Adequate training and supervision is pmvkled for support and veprofessional staff. 5.6.

5.7 Praprofessicoal members ci the advg staff are ctiehlly selected. 5.7.

5.8 Paraprofeesionel membras of the stiff awe asefully mined to carry cut their duties. 5.8.

5.9 Paraprofiusionel mambas of the advising staff palm a clear undemanding of their limitations. 5.9.

5.10 Pamprokaional staff mambas ate adequasely compensated and recognized for their work. 5.10.

5.11 Paraptofenional advising saff members see acleginsely supeevised and evaluated regulariy. 5.11.

5.12 There are adequate numbers and kinds of clerical and teclmicalsupport =Smothers
to assure that professional saff members can carry out their assigned raponsibilities. 5.12

5.13 Salary and fringe benefits for ail pagan saff members am adequate and
commenanna with similar positions in the institution and the region. 5.13

5.14 There is evidence oh dime academic advisor staffing peuan reflective of
cultural and heritage factai within the student population. 5.14.

5.15 A divan staffing pawn exias do palsies klentifiable tole models and
dancestratee a commitment to Ns =ploys= reactices. 5.15

5.16 The proms utilizes span:mit pmcachwa for staff alection and et Amnion. 5.16.

5.17 Ile academic advising mg= pmvides admen and aproprisse protessionel
development opprtunities for staff members including

5.17A. inseevice education. 5.17A.

1173. support to attend 'notational development activities. 5.173.

5.18 The institution his designated an individusl co direct or coordinate the =dank advising mown. 5.18.

al
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Non-Compilenice Cam*" Unknown

5.19 The inaltetion's designeted gybing dhectootoordinwor is well
gadded for die paid= through knowledge, experience, sod mining. 5.19.

Cite say CAS Guidelines ID be aseseed as as instionined cation for the sell-seedy:

Identify don:cation and rationale dee sewn animal=

If other tbea Ccenplisoce, deicibe the discrepencies in detail

Actions needed [requited] for mode=

Actions recommendect fee Academic Acwksing Program enlesscenient including madam in CAS Guidelines



INon-Compllance Cm Ow" Unknewt

Part fa FUNDING

Arnmemt CAW.. Seale Senn

6.1 Funding is adegome to any cat dm =den* advng proves &mimed minim 6.1.

62 The program sump to identify ancl milks all appropriate somas of funds. 6.2

Cue any CAS Guklelines to be sammed as as institutionel aitation for dm self-audy:

Identify documentation and rmionsie that smolt mimic=

Umber than compliance, deaccum ths dienepencies in detail:

Amions needed Irequizedi far ccolgince

Actions recanmended far Academic Advising Program enhancement including suggestions in CAS Guidelines:



,
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° 1 4 5 LK
Non-Compllance Cam*" Unknow

Part 7: FACIUTIES

Aanummt Criteria Scale Score

7.1 The advising prop= las adequate facilities in carry ant its mm. 7.1

7.2 All academic advising &Odes me accessible in physically disabled

mons and as in complIance whit ail legal requiremens. 7.2.

Cm any CAS Guideline: to be assured as an institutional criterion for dm self-study:

MN, ..11
Ids:city docamenadon and rationale thin sappost es:thud=

If other dun compliance, describe the discretancies in dessil:

Actions needed [required] far compliance

Actions recommended for Academie Advising Prop= enhancement inch:ding suggestions in CAS Guidelines:
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I UK
Non-Complianee CallVilnce Unknown

Asp..

Part S: LEGAL RESPONSIBILITIES

harrt
8.1 Acithmie Melons am Imowledgable abstAt aid resparive alma civil

led aiming laws Mamie their Tole tad Amgen in els insgtotion.

8.2 Advisors me sell Wormed and raggedy updated Mont dm °Nimble sod limbed= pla:ed upon
the inedintion, pertirmierly regarding academie advising, by cantimianal, snewory, and
ccenmen law, astanal governmental weds& sod innituticeal policy. 8.2

8.3 Academie advisees me provided access to legal advice as
needed to implement assigned tespealities. 8.3

8,4 Advisors utilize policies sod practices that limit liability moan for institution and its agents. 8.4.

Cite any CAS Guidelines to be assessed as an insdtutional criterion for the self4wdy:

Idewify documensetion sod radon& thet support evainstione

If other than compliance, describe the discrepancies in detail:

Actions neeckd *piked] for compliince

Actions recommended for Academic Advising Promo entuncement including suggestions in CAS Guidelinex



I 1 2 n 4 I 11(

CemPlianc Unknown

Part 9: EQUAL OPPORTUNITY, ACCESS, AND AFFIRMATIVE ACTION

Amemment Crawls &ski score

9.1 Both the spirit and Jowl of equal opportunity laws as evidsnt throughout the advising program. 9.1

9.2.
9.2 Academic advg swipes and fadides am readily accessible to all

students in ail programs *tough= the instituting.

9.3 Nandiscriminmory advising pemonnel policies regarding nee, gender, isligion, age,
meticonl igf it, coke, and handicap have been developed and are incdced regale*. 9.3

9.4 Biting and promotion policies exist to assure that affirmative action
will be taken to overcome advising staff intbalamm where they exist. 9.4.

9.5 The program seeks to idendfy, prevent, andior remedy other discriminamay 'notices. 9.5

Cite any CAS Guidelines to be assessed as an institutional akerion for the self-study:

Identify documented= and mimed. dui support evolved=

If other than compliancel describe the discrepsncic in dela

Actions needed (required] for compliance:

Actions recommended for Academic Advising Program enhaecement including suggestions in CASGuideline=
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1 ° n 4 _5 LK
Non-Compknoo ComPilams %Mows ,I

Part 10: CAMPUS AND COMMUNrTY MATIONS

Ammument Cr limbs Sisk Scare

10.1 Then is *videos of syssmoseic offoto to molotain affectivo woddng rekdoodtips widt campus
sod comma* seendas VANS °peados see Mow to =deo* *Moises designated mission.10.1.

Cho sny CAS Guidelines to bo assomed u at Joni:Wood mimics kr dm ssikmdy:

Identify documeatitias and Moods the support avalustioug

If other than compliance, denies dm discrepsocies to debal:

IM

Actions needed *piked for eceoplisoom

Actions recommended for Academic Advising Program athancement including snuendons in CAS Guidelines:



I n u<

CAmPthu" Unknown

Part IL MULTI-CULTURAL PROGRAMS AND SERVICES

Ammo atlerir Scala &ors

11.1 The advising program helps the 'naiades in providing so madman*
11.1

11.2 The advising program helps do instiendoe is providing opprunmides for
individuals a awn their mood views sod hisses reprding
Wang differences sod need far behavior* chop. 112

11.3 The advising program mist; minority widens to idendfy,
prioridas, and meet their mslat'ae edocadoosi needs . 11.3.

11.4 The advising program assists minority duds= in undemanding the instimtion's culture. 11.4.

11.5 The advising program usists minceity =dens to undastand their unique culture and heritage. 11.5.

Cite any CAS Guidelines to be assessed u an institutional criterion far the self-study:

this aim= mimosa of colasai differences.

Identify documenintian sod rationalethat support evaluation=

Umber duo compliarce, describe :he discrepancum' in detail:

Action needed [required) far compliance

Action recommended for Academic Advising Program enhancement including suggestions in CAS Guideline=
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Non-compliance *mama weldor

Part 12: ILTHICS

Asemmet Crineku Sale Score

12.1 Advising staff umbers have identified and implememed so 'propose m
of Mad stochnis to guide proitenooll poetics. 12.1

12.2 'The acbpod Mind suothrds are availebis widen ssd reviewed ma a regular bons. 12.2

12.3 Advg wpm policies and procedures ire cannot with the ethical stintinds. 12.3

12.4 Appropriate meanies to sem pivacy of i1k1LVibe/8 and confxlentialky
of informtios, including moneds data,have been implosions& 12.4

12.5 Advisors ire informed Mont the inalunion's hum subjects
mach policy sod other pols addressing ethical maim 12.5

12.6 Advisors comply with tbe provisions of these policies when doing TOCISCIL 12.6

12,7 All students axe provided sewn to services on afair and equitable basis. 12.7

12.8 Advisors avoid permed conflicts of inane, or the sweerme of such. 12,8

12.9 AU Ands bodied by vivisors are herded is acardsoce
with established and responsible accounts procednres. 12.9

12.10 Academic advisces avoid all forms ci mid limassment. 12.10

12.11 Advil= and other ruff members recognize their
limitadons and melte appvpriate referrals when mammy. 12.11

12.12 DIANTRIti011 about the instimion's goals. sirviCed,
programs, and policies is accurately rammed. 12.12

12.13 Advisors systemically avoid helping Mena to
*maven ;'..stinnionai policies and regulations. 12.13

12.14 Advhors confront students who cirMIMVOnt Mat:timid policies or
reguladons and refer them to approrsiass agencies as orceenry. 12.14

Cite my CM Guidelines to be assesstd as as htedunional criterion for the seif-stody:



I

I 9 a 4 5 1.1(

Non-Compliance CamPU111" Unknown

Identify documentsdon sod =donde do sappost evakstions:

Sather dam compliance, debugs the diszepencim in death

Acdons needed Devised] fix complifince:

Actices recommended for Academic Advising Progran enhmasmentinhstfing suggestions in CAS Guidelines:
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I1 2 n d 4 LK I
Non-Compilance ComPftlao Unknown

Pal 13: !EVALUATION
Aommeme CAW., Sede Seen

13.1 A wpm at regeke and symeetede roma sod evaluation exhalfoithin the advising proms

w dowels vshether the edocationl goalssod the needs of students we being met 13.1

13.2 Ramat gooniewive and gooliwthy des oiteliosd a a nosh of the remech sad

evoo ate end to wise sod inwtove wpm gods aod 11191110100116311 processes. 13.2

13.3 Eivehmtion dere includes requiem from undone and other sigaificeot conetituencies. 13.3

Cho soy CAS Guidelines to be seasued as es initioniresi ailed= ice the seithstedy:

Identify ckxamentetica and raliamdetbit support evaluatione

If other than compliance, ducrite the discrepancies in deb&

Attica. needed [rewind] for complirmcg

Actions rexamended for Academic Advising Program enhancement including summons' in CAS Guidelinet



SPECIAL NOTE:

Wag -Actions needed (moiled] far =Ohm° Ind "Acdcas recommended for pogrom

athricsmor maim, mood to develop a Follow-up Action Plan (refs' to page viiii.

C Copyright 1988. Council fix the Advance:non of Standards fa &Went SavicosiDevelopmeat Programs. CAS
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CAS Standards and Guidelines for

Academic Advising

Calisadamiakixishutal

CialladoodriAtitslusadidabougiuskialkILAINMEEL

Part Is MISSION

The luslitution and the advising program must develop, review, sad disseminate regularly it8 own
spodfic gelds for student services/development, width must be consistent with the nature and
gash of the laelltutios and with- the standards b this deeneent.

The primary purpose of the academie advng program is to mist students in the development of
steaningful educational plans that are compadisie with their life gads.

The Institution must have a dearly written statement of philosophy pertaining to academic advising
which must include program goals and set forth apectstions ot advisors and advisees.

Academic advising should to viewed as a ominous process of chniScadon and evaluation.

The uldmam responsibility far tusking decision about life goals and ethacatkinal plans rests with the individual
soden The academic advisor asdsts by biliping 03 identify and amen alternedves sod the consequences of decisions.

Instimdonal goals for academic advising may bionic

clacificadas cliffs and war goo*
development ci nimble educationel plas;
selection cif appeoprism comas mni educadonal main=
implosion of institodonal requimmssix
homing soden avmseams of mitioadnal mum Math*
mined= of sexism pogrom mord emablished sonic
devekiness at decisimalekhill *MC
teinfoeceolent otsmdent self-directiorc
:demi to and use of other institutional and corenumity support scriices, where appropriate; and
collecting and diaributing student data regarding smdent needs to assist the inform= and performance regarding
institutional policy-making.

Part 2: PROGRAM

The academic advising program must be (a) purposeful, (b) coherent, (c) based on, or related to
theories and knowledge of Masan development and leaning characteristics, and (d) reflective
of the demographic and developmental profiles ot the student body.

The academic advising program must presages student development by eacosraging such things u
positive and realistic self-appraisal, intellectual development, appropriate personal and
occepatioNal choices, darificetioss el values, physical fitness, the ability to relate
meaningfully and mutually with others, the capacity to engage in a personally satisfying and
Weed.. style of living, the capacity to appreciate cultural and aesthetic differences, and the
capacity dr work Independently and interdependently;

The academic advising program must amist students In overcoming specific personal, physical, or
educational problems or skill deficiencies.

The academic advising program mast Identify environmental conditions that may negatively
influence welfare and propose interventions that may neutralize such conditions or improve
the environment.
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The eduatiomal experience et ardente coasists of both acedmak efforts la the daimon and
devdepaental opportnaides through student services aad development program Iodations
mast della the relative importance ot times processes.

Individual academic advising confereoces must be available to students each academic term. The
academic advisor must review and utilise my available data about student academic and
educational *ado, performers, apirations, and problems and mut collaborate in collection
of such date.

Ind Nickel catmences with a acidotic advisor am inemded m pawl& assismoce to the student in refining goals and
ebjmn.-1ue, undemooding wire choices am irlel Me. amessing the ccamqmnces it alaustive canes at iet_lcs.
Come Walla; advassiding soft reptireineas ptoviding der sod actume infestation
rowdies iestiatioal policies, pacedites, tesnamee, ad peopmes: stay be mead oat isdlvUy or in poops.
Sapplemenmi gams for the delivery of adv1g infonatioe such as mi4hts cuspu moms may be utilized.

Refas/s should be made to apreccriste hotimtionsi ar camas* support services as needed.

Remsch piths= to stodeuts, the advising program, and paceptions of the institution should be reported and
interpreted to academic advisom aod animal dm initial= which cm utilize the results effectively. Confidentiality
of indivkial should be midnoloci.

Part 3: LEADERSHIP AND MANAGEMENT

Part 4: ORGANIZATION AND ADMINISTRATION

The academic advising program most develop its own set of panda and procedures that include a
detailed descriptioe of the administrative process aid ma orpnizatioul chart showing the job
filmdom and reporting relationships within and beyood the advisimg program.

The desiga of the academic advisag propels must be caspatible with the institutional
orgaisetional structure and student needs. Specific adviser responsibilities mast be clearly
dawned, published, and disseadiated to both advison and Molests.

In some bunineices, academic advising is a centmlized functicm. while in othms, it is deoustralised, with a variety of
people timeshare the inann assuming responsibilities Whatever system Is used. students, faculty, and staff
=nib= should be aware of their respective zewansibilides.

Part 5: HUMAN RESOURCES

The academic advising program must have adequate and qualified professionl staff to fulfil the
mission of that service and to implement all aspects of the program. To be qualified,
prates:Waal staff members must have a graduate degree in a field of study relevant to the
particular job In question or must have am appropriate combinadon of education and
aperients In any factional arse in which there fr a ftelkime director, that director must
passes levels of education udier professional experience beyond that of the staff to be
supervised.

Preprofessional or support staff members employed in the academic advising program must be
qualified by relevant education aad experleace. Degree requirements, including both degree
levels and subject matter, must be germane to the particular job responsibilities. Such staff
members must be trained appropriately and supervised adequately by professional staff.

Paraprofessionals must be carefully selected, trained with respect to helpieg skills and
lastitatioNal services and procedures, closely supervised, and evaluated regularly. Their
compensation mast be fair and any voluntary services must be recognised adequately.
Paraprofessionals must recognise the limitations of their knowledge and skills and must refer
students to appropriate professionals when the problems encountered warrant.
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To amen that professiatal staff amben devote adequate dine to professional tintles the
academie advising prow= must have =Matt clerical and technical support staff. Such
support ante be et afficient quantity ud quality to accomplish the following kinds of
adividess typing, Ming, telephou and other receptioeist dudes, bookkeeping, maintaining
student records, erpnialeg resource asterisk, receiviss studeets and asking appoimnents,
sad Medlin rendes correspoedesce. Salary level and fringe besefits for staff must be
comesesnrate with due for similar professional, preprofessimal, and clerical positions at
the lastitedan and le the minipills arse.

To same tke exIstena et suitable and readily idattillable role models within the campus
tucking and adalaistrative ruks, advising staff employment profiles must reflect
npresentatlea et categories ot persons who comprise the 'Weil popelodes. However, where
student bodla are predominantly needisobled, et oft nee, sue or religion, a diverse staffing
potion will dmenarate lastitutiossi consalisest to &dr employment practices.

The academic advising programa mut have a regular system at salt selectioe and evolution, and
-est provide continuing professional development oppertunities for staff including inservice
training programs, participative le professional conferences, workshops, and other continuing
*decades activities.

Adams salt should be available to meet student needs without tunemonable delay. Advisors should allow an
appsopriaa amonot of time for students to dimun plans, promos, comes, academic promo, and other subjects
Mud to their elocational pogo=

Whether centralized or decentralised organisation structure ls end, a specific individual must be
designated by the institution to direct or -ardiute the academic advising program.

The position at direace or mediator should mon the integration of boa aadomic ad maim support services
within the insioniaa be upoosible for teoviding lowlenhip, sopervision. and &Won to the advising pop=
oversee the derelopmea ad nalameme d a sodf mem this impluena inakotional goals for the advising
promos; sod be chased wish developing and =Tying out selectios ad aiming paeans for all academic advisors.

A virility of Wan: arangsamus may be used. Advians may be foll-dme or pert-ame professionals who have
advising as their primary function within the imitation or may be 1W1-time professionals who have other
respousibilities, such as tacking faulty. Parapideakmais (Le. graduals students in practice, inteaships, or
asisamehips) or pea advitors (Le., trained =dumdums modem) may alio mist advisors.

The director/coordiaator must possess either an earned graduate degreo(s) or equivalent
combination of *cadmic and educational experience, previous experience as an academic
advisor, knowledge of sludges development, and thorough institutional knowledge.

The dkector or coordinator should be skilled in fiscal management, staff selection and training, concepivalizahon,
planning, and evaluation Wm.

Panama! acadmnic advisors shook* have, in addidon to a Endue degree, so mdermanding of =dent develops=
a comperdommin knariedge of the iesaation, its programs, =dunk requinusents, majoes, minors, ad mica
=vitae a denicesaud Mau in waking with and assisting madam a willingness to perdcipete in past:vice
and inservice Wg and other patheliCall 1112Wilitig Old dommeamed imerparsami

Proprofemicaude and pro abbots involved in aoticimic advising shoo&
mime wail to undergradosao
be willing and able to mist in the performance of professimal advise=
be of above average academic achievement
be =dully premed far their role and made aware of the limitations of their author* and
be adequately suparvised by peciessional mit
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Whom available, the masenial sod ci a Ed smif *odd minis smehmt records, orgimise rump work* receive
*WM mks appolamoon, aod bundle =mopeds= and odm mondani mods.
Technical mil may be used in rematch, dam collection, spins development, sod special Fajen.

Technical, secreunial, and clinical staff should be selected, usimid, sod supervised io wodc comptibly with staff and
notime. They should amble the prodiesionsi stem minimise routine toda ad fonclions.

Part 4: FUNDING.

The academic advising prop= must have fending sufficient to carry out its mission and to
support the Waring, where applicable staff salaries; punk= and maintmance of office
ilerniehiog, sappli, materials, and upfront, indadin arrest technology; phone and
pester costs; printing and media costs; Institudenal memberships is appropriate
premier:I orgasisadoom relevant abscripdene and necessery library restmarceu attendance
at professional assodatim meetings, coeferemes, *ad werkshope and other professional
development activities. In addle's' to institutional feeding commitment through several
funds, other needles sour= may be considered, inducting: state appropriations, studeet fees,

vier fees, dosed= and contribudoes, fines, amass= and store sales, rentals, and dues.

Priming and media monies should be sufficient to povide way printed and non-pint information for students;
mining medals for nolf, Wading =Gooks and newsiest= and to support tout= clerical functions. There

should also be ancient mom= es *Wise the pogrom.

Special consideration should be given to poviding Amami for inservice training of advisors, particularly; those for
whom the advisory limetion is a pert-time andlor secondary assignment.

Part 7: FACILITIES

The academic advising program mut be provided adequate facilities to telfil its mission. As
applicable, the facilities for the program must lids**, or the filmdom must have access to,
the following: private offices or private spaces for counseling, interviewing, or other
meetings of a confidential nature; office, reception, and storage space sufficient to
accommodate assigned staff, supplies, equipment, library resources, and machinery; and
conference room or meeting space. MI facilities must be accessible to disabled persons and
must be In compliance with relevant federal, state, and local health and safety requirements.

rein= should provide privacy, filmdom from visual and =key distractions, adequite space. and an atmosphere of
warmth sod fdendliness.

When the advising program includes so advising center, the facility should be in reasonable proximity to related
calves ageocies, such as the counseling center, came planning and placement, admissions, records, registration, and
otber services to which smdem me frequantly uttered.

Part LEGAL RESPONSIBILITIES

Advising staff members mast be knowledgeable about and responsive to relevant civil and
criminal laws and must be respossible for ensuring that the institution fulfills Its legal
obligations. Academic advisers must be well versed in those obligations and limitations
Imposed on the operation of the institution, particularly in their reactional area, by local,
state, and federal constitutional, statutory, regulatory, sad common law, and by institutionai
policy. They must utilise appropriate policies and practices to limit the liability exposure of
the institution, its officers, employees, and agents. The Institution must provide access to
legal advice to proressioul stalr as needed to carry out assigned responsibilities.
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Part ill EQUAL OPPORTUNITY, ACCESS, AND AFFIRMATIVE ACTION

The endemic .advidng prop= mast adhere to the spirit and intent of equal opportunity laws in
ail activities. Each area mut ware that its services and facilities are accessible to and
provide hours of operation that respond to the needs of special populations, including
traditionally ander-represented, evening, part-time, and counter students.

Personal policies shell net discrininte es the bask of race, see, color, religion, age, national
origin andfor headicap, In hiring end premed= policies, student services professionais must
take affirmative oedema that strives to remedy 'killing stelae habalarce, parlicularly when
resulting fres past discrimintery practices. The advising program mot seek to identify,
provost =diet remedy other discriminatory practices.

Pert 10: CAMPUS AND COMMUNITY RELATIONS

The academic advising protean mut maintain good relation with relevant campus offices and
extend agencies, which Necessarily requires regular identificadoa of the offices with whom
such relationhips are criticaL

Academic advising is m etionsioe of the educationsi plans, which is highly dependent on a one-to-one relationship.
Advising offecdvemse is also dependent upon close working relationships with other institutional agencies, the
faculty, and the admisistradon.

The academic advising system should be fully imputed into other processes of the institutes. There should be
functional and effecdve relationships with other congas services, ihe teaching faculty, adminisnaton, and other
pmfessimis in nudes services. Them should be coordinated reladooships with related areas such as admissions,
records, mien:ions, coueseling, and mew pinning and plume:.

Part 11: MULTI-CULTURAL PROGRAMS AND SERVICES

The intituden mast provide I. members of its msjority aad minority cultures' educational efforts
that focus at marmites of cultural differences, self- assessment of possible prejudices, and
dnirabie behavior changes.

The institution must provide educational programs that help minority students identify their
unique needs, prioritize those needs, and meet them to tho degree that resources permit.

The institution most orient minority students to tho culture of the institution and promote and
deepen their understanding of their own culture and heritage.

Part 12: ETHICS

All persons involved in the provision of advising services to students mast maintain the highest
standards of ethical beksvior. Academie advisors must develop aid adopt standards of ethical
practice addressing the unique problems that face personnel in that area. The standards must be
published and reviewa by ail counrued. In the formulation of those standards, ethical
standards statements previously adopted by the protasis, at large or relevant professional
associadoas may be of significant assigning and must be considered.

CertaiN ethical obligation apply to all Individuals employed in the academic advising program,
for exampin All adre must enure that confidentiality is maintained with respect to all
communication sad records considered confidential. Unless writteu permission is given by
the student, information disclosed In individeal counseling sessions must remain confidential.
la addition, all requirements of the Family Educational Rights and Privacy Act (Buckley
Amendment) must be complied with and Information contained in students' educational records
must not be disclosed to third parties without appropriate cement, unless no of the relevant
statutory exceptions applies. A similar dedication to privecy and confidentiality must be
applied to research data concerning individuals.
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All advisers mast be aware of and comply with the provisions contained in the institution's
luau subjects policy sad in any other institutional policy addressing ethical practice.

All academic advisers mast ensure that students are provided access to services on a fair and
equitable basis. Advisors nut avoid any personol conflict of interest so they can deal
objectively and inpartially with persons within and outelde the institution. I. many
instances, the appearance of a conflict of interest can be as damaging es all actual conflict.
Wilesever banding bads, all staff must ensure that such fends are Mulled in accordance with

.1Wahed wed responsible accounting procedures.

Academie advisers must aot participate le any fern el semi barament. Sassel harassment is
defined to Inch& sexual advaoces, requests for soul favors, as well so ether verbal or
physical conduct at a mud nature if "(1) submission to such conduct is made either
explicitly or implidtly a term or condition ot an individual's employment, (2) is used as
the basis for employment decisions ..., (3) has the purpose or effect of ureasonably
interfering with an individual's work performance or creating as intimidating, hostile, or
offensive working environment." 29 Code ot Federal Regulations

C.F.I. Section 16.04.11 (a)

All academic advisors mast recopize the limits ot their training, expertise, and competence and
mast refer students la need of farther expertise to person poisoning appropriate
qualUications.

Advisors must recogaised the limits of their competence and perform only those functions for
which they are quailfied. All advising program staff members mast recognize the limits of
their training, expertise, ud competence and must refer students la need of further expertise
to person posseseing appropriate qualifications.

Advisors mast insure the accents presentation of information to the public, students, parents,
colleagues, and subordinates. Brochures, student handbooks, and other materials prepared for
open distribution must accurately represent the institutioo's goals, services, programs, and
policies. Advising staff members must ensure that all such information is accurately
presented.

Advisors must not counsel or aid students ia circumventing institutional policies or regulations.
Wben confronted with situation la which students have violated or circumvented established
policy or norms, the advisor is obliged to address the issue and refer students to the
appropriate agency accordingly.

Part 13: EVALUATION

There meet be syslasude and replier rump* an and evaluation of the overall intintienalstudent
siWnesidevelopenent program sad the acodeesie advising program to determine whittler the
edecaduni goals ad the lends of etneinis an beim, mot. Mhos. methods of evainatkonmay
vary, they mast nillse bath qmstitethe adquill:10e messeree. Data coM nut include
respomern fres students sod other dynast casoltamacks. Results of thee regular
minden mat be used in revising and improving the program psis and theirlaiplemintations

1986. 1988 Council fa the Advancement of Standards for Student Services/Development Programs (CAS).
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ADDITIONAL READING

This bibliography on the subiect of academic advising is
intended to WM as a resource guide for administrators
arid researchers in higher education. Special recognition
is due Lois Renter, heed librarian of The American College
Testing Program, who was primarily responsible for com-
piling the information. It is hoped that thia bibliography will
be useful to educators In improving academic advising,
and thus serving Ardents more effectively.

Academie Advising (General)

Borgard, J. H. Toward a pragmatic philosophy of aca-
demic advising, NACADA Journal, 1981, (1), 1-6.

Changes in academic advising often occur without
pattern, without thought of wnat ought to be accom-
plished, or without adequate desire or tools to examine
the worth of advising efforts. It is proposed that aca-
demic advising predicate lined on a Deweyan prag-
matic bus to bring pattern to this fragmented activity.
The pragmatic view believes that learning begins in
experience and that the advisor has a key role in
arranging arid bringing continuity to the interaction of
student experience and student needs.

Caretensen, D. J., ea Silberhorn, C. A national survey of
academic advising; final report. Iowa City, Iowa: The
American College Testing Program, 1979.

Data were gathered from a national sample of 2-year,
4-year public, and 4-year private postsecondary insti-
tutions. Responses were received from 820 of 1095
institutions surveyed.

Some of the conclusions: institutions are more alike
than different in their advising delivery systems; ad-
vising is perceived by administrators as a low-status
function; advising is seen as an informative activity
rather than a developmental process. There is a lack of
evaluation procedures, and many institutions have no
comprehensive advising poiicy statements. Interest in
the advising function is increasing.

Cook. N. J. The status of academic advisement (Doctoral
dissertation, Indiana University, 1980). Dissertation Ab-
stracts International, 1980, 41, 1421A-1422A. (University
Microfilms No. 8022708)

A random sample of 344 regionally accredited, bac-
calaureate degree granting institutions were mailed
questionnaires from which 211 responses were used
for this study. The institutions were polled concerning
the type of academic advising process they used, who
was responsible for the advising programs, and whether
the same advising procedure was used throughout the
institution. A number of other facets were also studied.

The main findings: faculty were the primary advisors at
89 percent of the institutions; vice-presidents for aca-
demic affairs were responsible for 70 percent ot the
advisement program% the same advising procedures
were used throughout each of TOM than 70 percent of

184

the institutions. It appears that academic advising is
now and seems destined to continue to be a faculty
responsibility. Other fonns of advising seem to be
intended to augment faculty advising. Other findings
indicated that advising processes are not highly suc-
cessful but that thole responsible for the programs are
concerned. A number of recommendations are drawn
from the study.

Crockett, D. S., and Levitz, R. L A national survey of
academic advising final report Iowa City, Iowa: The
American College Testing Program, 1983.

Current undergraduate academic advising practices
wore examined in a second National Survey of Aca-
demic Advising conducted by ihe ACT National Center
for the Advancement of Educational Practices in the fall
of 1982. The survey instrument focused on those ele-
ments identified in the research on academic advising
as important characteristics in the organization and
delivery of advising service&

Crockett, D. S. (Ed.). Advising skills, techniques, and
resources. lowa City, Iowa: The American College Testing
Program. 1988.

This document is a comprehensive compilation of
materials designed to assist college personnel in en-
hancing the effectiveness of their academic advising
programs. Topics include: introduction to advising,
training, skills, techniques and resources, evaluation,
and ACT in advising. The publication le revised annually.

antes, T. J. Academic advising: getting us through the
eighties. Washington, D. C.: American Association for
Higher Education, 1979.

A thorough review of the historical development of
advising systems, various delivery systems, and intra-
institutional relationships leads to several conclusions.
First, academic advising cannot be done in isolation.
Second, there is no single formula for successful aca-
demic advising. Third, the role of academic advising will
become more prominent The recognition of tho need
for a sound advising program raises a number of
questions, and institutions must realize the implications
of achieving it Recommendations for achieving such a
program involve research, the organization, selection
and training of personnel, program evaluation, and
incentives for good faculty advising.

Hoffman, M. Academic advising in higher education. Dis-
sertation Abstracts International, 1975, 35, 5815A.

This study, basically a review of the literature dealing
with models and components of models of academic
advising in higher education, emphasizes the impor-
tance of meeting needs of students through a well-
developed guidance program as an additional student
personnel service.

The study suggests criteria for the development of an
effective program and stresses the necessity for each
institution to develop goals of advising that will support
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its educational philosophy. it further indicates the impor-
tance of a weil-developed in-service training program
for those actively involved in the advising process. it
contends that there is a need for extensive research
into all aspects of academic advising, especially in
expansion of evaluation techniques and tools.

Wilder, J. R. Academic and caner advising. Bowling
Green, KY: Western Kentucky University, 1983.

Dr. Wilder argues convincingly that institutions of higher
education must strengthen academic and career advis
ing. The reasons are obvious. Students have a right to
expect thek university to design and implement an
effective academic advising and career planning pro-
gram. Moreover, given the data regarding collegiate
enrollments during the 1980'8, colleges and universities
must effectively address the problem of attrition if they
expec't survive in their present state. Clearly, as Dr.
Wilder demonstrates, too many well qualified students
leave collage each year because of inadequate aca-
demic and career advising. It is a problem to which we
can effectively respond and Dr. Wilder has provided a
series of recommendations which everyone interested
in the needs of students will find useful.

Developmental Advising

Crookston, a a A developmental view of academic
advising as teaching. Journal of College Student Per-
sonnel, 1972, 13, 12-17.

The traditional relationship between academic advisor
and student has been prescriptive, based on authority.
The developmental relationship is based on the belief
that the advisor and student differentially engage in a
series of developmental tasks, the successful com-
pletion of which results in varying degrees of learning
by both parties. Prescriptive and developmental ad-
vising differ in their approach to the various dimensions
of the relationship: abilities, motivation, rewards, matur-
ity, initiative, control, responsibility, and relationship.
The greatest difficulty in developmental advising is in
the different meanings the facuity and advisee attach to
the term advising. Taking time to discuss and agree on
interpersonal and working relationships can help avoid
the conflict that is inevitabie from untested, disparate
assumptions.

Dameron, J. D., & Wolf, J. C. Academic advisement in
higher education: a new model. Journal of College Stu-
dent Personnel, 1974, 15, 470-473.

The proposed model is similar to that described by
O'Banion in emphasizing the developmental process of
academic advising, but the method of implementation
differs significandy, primarily In the use of personnel.
Staffing is based on a professional career ladder with
three basic divisions. The paraprofessional facilitates
scheduling of courses; the preprofessional aids in the
selection of program and courses; and the professional
facilitates ths exploration of life goals and vocational
goals. Reasons for not using faculty for advisemen.

center around training and commitment costs, and
coordination of efforts. Advantages of the model are
that it is efficient and It can be evaluated.

Grits., T. J. Student development through academic advis-
ing a 4 X 4 model. NASPA Journal, 1977, 14(3), 3347.

A successful student development program must be
both operational in practice and developmental in
concept The 4 X 4 model attempts to provide both
components. The model operates from the academic
units of the institution. The academic advising process
serves as the mechanism for establishing the structure.
Its functions are primary advising, professional advis-
ing, personal counseling, and the programmatic dimen-
sion. The developmental stages, over a period of time,
are described as preview, pianning, process, and post-
view. The model is adaptable to a variety of institutional
settings and can be evaluated by objective and quali-
tative methods.

Higginson, L C., Cohen, K D., & Garis, S. H. (Eds.).
Academic advising as a developmental process: proceed-
ings of the fourth National Conference on Academic
Advising Asheville, N.C., 1980.

As do the first three conference proceedings, this one
also offers a potpourri of papers on advising. Two of the
general sessions, one workshop, and several of the
paper sessions focused on the developmental approach
to advising.

Mash, D. J. Academic advising: too often taken for granted.
College Board Review, 1978, (107), 33-38.

A developmental approach to academic advising should ,---
go well beyond the interpretation of degree require-
ments and course registation. Three general dimen-
sions of such an approach need to be present (1)
advisors who view advising as important and who are
rewarded for it (2) a training program; and (3) a
thorough understanding of the students interests. These
dimensions must be brought together in face-to-face
sessions between advisor and student A strong justi-
fication can be made for instituting an effective devel-
opmental advising system.

O'Banion, T. An academic advising model. Junior College
Journal, 1972, 42 (6), 82; 64; 68-89.

The process of academic advising include& (1) explora-
tion of life goals; (2) exploration of vocational goals; (3)
program choice: (4) course choice; and (5) scheduling
courses. Based on the skills, knowledge, and attitudes
required by the personnel who would assist students.
professional counselors would take responsibility for
steps one and two, and perhaps steps three and four.
There are many arguments for the use of faculty
members in steps three and four because of their
Curriculum and subject knowledge. Given certain
important conditions, it seems reasonable to believe
that an instructor advising system can function as well
as any other. A team approach may be the best answer
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for academic advisins with each member participating
in the process according to his competencies and
interests.

Walsh, E. M. Reiits king academic advisement Personnel
and Guidance Journal, 1479, 57. 446449.

Academic advisment has traditionally been thought of
as limiated to such routine functions as course registra-
tion and academic record-keeping. Advisement should
be redefined so that developmental functions are cen
tral. It would then perform a much-needed service in
higher education, for students need assistance in plan-
ning academic programs and integrating academic,
career, and life goals. Faculty and advisors will need to
learn some unfamiliar roles and some now skills. With
appropriate support however, accepts:Ice of develop-
mental advising will be possible.

Winston, R. S. Enders, a. c., a Miller, T. K. Academic
advising as a student development In New directions for
student seIviCils: developmental approacha to academic
advising, (17). San Francisco: Jossey-Soas, 1952.

This cheater deals with the idea of educating the whole
person, not only his or her intellect Principles of student
development must be formally integrated into the institu-
tion's mission, goals, and program thrusts. Academic
advising is viewed as one exosting vehicle that can be
readily refitted for this purpose.

Winston, R. B., Miller, T. K, Ender, S. C., &Mc, T. J., &
Associates. Developmental academic advising San Fran-
cisco: Jossey-Sass, 1984.

This book provides the most comprehensive examina-
tion available of academic advising from a develop-
mental perspective. In seventeen original chapters. the
authors show how effective advising programs can do
more than help students setect a course of study; they
can enhance the quality of students' educational experi-
ences by helping them adjust to the college environ-
ment, make to most of Institutional resources, achieve
educational and personal goals, and make career
decisions.

Drawing on student development theory as well as on a
nationwide survey of academic advising practices at
more than 750 institutions, the authors detail specific
strategies and techniques for making advising more
effective in all types of institutionslarge and small,
technical and liberal arts, public and private. They cover
each major arse of academic advising, from formulating
program goals through melee' and training advisors
to organizing and administarinb services.

All those responsible for advising students whether
counselors, advisors, admissions staff or administrators
wishing to improve their campus' advising programs
will find this book of value.

166

Advising and Student Persistence

Best P. E., & Noel, L What Works In Student Retention.
Iowa City, Iowa The American College Testing Program,
1980.

The Report of a Joint Project of The American College
Testing Program and The National Center for Higher
Education Management Systems (1980). The results,
findings, and recommendations of the 1979 ACT/
NCHEMS study of over 900 colleges and universities.
This monograph focuses on Intervention strategies
including advising to improve student retention; the
purpose is to provide functional assistance to college
administrators and faculty.

Crockett, D. S. Academic advising: a cornerstone of stu-
dent retention. In New directions for student serViCalr
reducing the dropout rate. (3. pp. 29-35). San Francisco:
Jossey-Bses, 1978.

This chapter discusses the relationship between aca-
demic advising and improved student retention. A con-
ceptual model for developing and implementing a suc-
cessful advising program 14 presented.

Crockett D. S. Academic advising. On increasing student
retention (13, pp. 224-281). Sen Francisco: Jossey-Bass,
1985.

This chapter disco ones a number of elements critical to
enhancing the k of academic advising and con-
cludes that with ler administrative support and a
developmental emi,..asis, academic advising can pro-
vide students with a needed and valuable service that
enhances their growth and development as welt as
their commitment to the institution and the higher
education experience.

Forrest A. Increasing Stirient Competence and Persis-
tence. Iowa City, Iowa: Ti e ACT National Center for the
Advancement of Educatioi sat Practices, 1982.

This study measurots, t mong other things, the impor-
tance of academic advising in achieving general edu-
cation objectives and in increasing student persis-
tence.

Glennen, R. E. Intrusive college counseling. College Stu-
dent Jouma4 1975, 9, 2-4.

The University of Nevada, Las Vegsa, approved the
establishment of University College to house all en-
tenni freshmen and transfer students. Faculty were
remitted to counsel students, using an intrusive ap-
proach. The results of the program included a reduction
in academic attrition, probation, suspensions and with-
drawals, and an increase in Deans Honor List and "B"
average achievem, nt. The conclusion was that colleges
must not s'4 hack and wait for students to come for
advice and counseling. They must use intrusive tech-
niquea.



Gionnen, R. E., & Baxley, D. M. Reduction of attrition
through intrusive advising. NASPA Journal, Winter 1985.

An intrusive advising program is outlined that has
successfully reduced attrition of high-risk college
freshmen and sophomore&

The retention program was established to provide (a)
advising, (b) testing, (c) developmental education, and
(d) more vertical degree options for entering freshmen.
Students are assigned to a program of study by faculty
advisors based upon the results of their ACT tests. The
students are aiso provided with tutorial services in
reading, writing, and mathematics, and with assistance
in study skills, taldng notes, and using the library. These
support services are essential to ameliorate the aca-
demic problsins entering students bring with them.

The intervention strategies described create a success-
ful university experience for entering freshmen at
Western Now Mexico University resulting in increased
achievement levels and improved retention rates. The
intrusive system emphasizes individual attention. It helps
students identify and cope with academic problems that
would otherwise interfere with the students' academic
achievement

This intervention program Is recommended as a pos-
sible solution for inslitutions with attrition problems,
especially those schools with significant populations of
high risk students.

Habiey, W. R. Academic advisement the critical link in
student retention. NASPA Journa1,1981, 18(4), 45-50.

The Advisement-Retention Model presents a theoreti-
cal framework which underscores the importance of
academic advising to retention. It relies on two basic
assumptions: that advising must be viewed as devel-
opmental and that an institution may not be able to
reverse all the variables which lead to attrition. Within
the model, the various factors are developed along a
continuum, which focuses primarily on five factors
direcity related to the quality of the educational program
in relation to the students' defined educational and
career goal& The academic advisor Is the key figure in
assisting students to explore their goals and to choose
appropriate academic offering&

Noel. L., Levitz. R., Sa tun, D & Associate& Increasing
student retention. San Francisca Jossay-Bas& 1985.

In this book, the authors present practical, step-by-step
guidelines and strategies for achieving improvements
in retention.

Based on nine nationwide surveys of retention prac-
tices and on consultations with over 375 colleges and
universities, the authors provide a wealth of information
on retention efforts that have proven successful. They
explain how to zero in on student groups most likely to
drop out such as commuter students, the academical-

ly undorprepared, and those with undecided majors.
They describe how to assess these students' special
needs and then create campus-wide programs that
improve student learning, satisfaction, and retention.
Many case examples and illustrations show how
institutionspublic and private, large and small, two-
and four-yearcan improve their own retention efforts.

Advieer Training

Boner J. R. Developing and implementing a systems-
design training program for academic advisors. Journal of
College Student Personnel, 1978, 17, 190-198.

An instructional design model, following a systems
approach, was used to develop a comprehensive pre-
service academic advisor training program which is
adaptable to a wide variety of institutional settings. The
process continued through numerous procedural ac-
tivities related to planning, developing, implementing
and evaluating the system, its m..terials, and tech-
niques. This particular training program has been in
use since 1972. The positive feedback from those who
have completed the program and have gone on to
become academic advisors attests to its value.

Bostaph, C., & Moore, M. Training academic advisors: a
developmental strategy. Journal of College Student Per-
sonnel, 1980, 21, 45-50.

The issue of academic advising is crucial to American
higher education today. Suddenly it requires reevalua-
tion and added attention. Studies have shown that
academic advising Is perceived as unsatisfactory by
many students. A strategy for training advisors should
include an adequate reward system, a viable in-service
training program, and a developmental approach to
advising.

Gordon, V. Training academic advisers: content and
method. Journal of College Student Personnel, 1980, 21,
334.340.

Academic advisor training is a vital component of an
effective advising program. A training program that
incorporates the fundamental concepts and functions
common to all academic advising has been used at
Ohio State University for several years. Specific topics
and methods of facilitating training in those areas
include the process of academic advisement, the
developmental approach to advising, career develop-
ment and adviaing, and the university setting and its
resources.

Winston, R. B.. & Enders, S. C. Training allied professional
advisors. New directions for student services: develop-
mental approaches to academic advising (17). San Fran-
cisco: Jossay-Bass, 1982.

This chapter suggests that the quality of a stlidents
experience with academic advising is directly related to
the quality and rigor of the training of advisors. The
authors identify eleven components of advisor training
and outline goals and objectivus for each component
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Eva !Wien of Advising
Brown, R D. & Sanstoad, M. J. Using evaluation to make
decisions about academic advising program& In New
directions tor student serWcee developmental approaches
to academic advising (17). San Francisco: Jossey-Bass.
1962.

Ns chapter summarizes the reseerch literature on
academic advising and discusses evaluative processes
for maldng decisions about the advising process. The
authors present a brief review of several evaluation
approaches and identify the critical issues affected by
the academic advising proms& Several key qualities
and strategies individuals might consider in the evalua-
tion process are also presented.

Capoor, M. A study of the academic adWsemont system in
a community college. Paper presented at the Association
for Institutional Research Forum, San Diego, Cal. May,
1979. (ERIC Document Reproduction Service No.
ED 174 070)

Student and faculty questionnaires were designed to
measure perceptions of the advisement system in a
large comprehensive community college. The survey
investigated background variables, process variables,
and outcome variables of the system. Though the
measures chosen were purely empirical and lacked
any theoretical base, the study produced useful infor-
mation for assessing the efficacy of the advisement
system. The study also Illustrates the necessity for and
MVOs as an example of reducing a large amount of
data for effective and focused presentation of key
findings.

Crockett 0. S. How gam is your advising program? A
self-inquiry technique. Southern College Personnel As-
sociation Journal, 1979, / (3), 33-40.

A recent survey indicated that 80 percent of the
responding institutions have no formal evaluation pro-
cess for their academic advising program. This self-
inquiry technique is designed to assist institutions in
evaluating the current status of their program. Based on
17 questions to be answered as the situation actually
exists, it offers comments on each facet of a good
program. A score, derived from the answer key, indi-
cates where the program stands on the rating scale.

Grites, T. J. Student and self ratings of teacher-advisors.
NACADA Journal, 1981, / (1), 29-33.

In order to analyze both faculty and student evaluations
of advising, two forms (student and faculty) of two
instruments, Student instructional Report and Advising
Satisfaction Questionnaire, were administered. From
the results, three major conclusions were drawn. First
students rate faculty membsrs differently than facuity
members rate themselves, both as teachers and as
advisors. Second, students desire a warm friendly rela-
tionship with faculty, eipecially through advising. Third,
no general conclusions could be made about effects of

various descriptive characteristics on student ratings of
faculty. Future studies are needed to clarify relation-
ships between students and faculty and to facilitate
improvement in them.

Kapraun, E. D., & Caldron, D. W. An approach to the
evaluation of academic advising. Journai of College Stu-
dent Personnel, 1980, 21, 85-80.

An evaluation of faculty advising which focuses on the
assessment of student perceptions was implemented
on the Fayette Campus of Pennsylvania State Univer-
sity. The instrument is designed to elicit a numerical
rating of the advisor in nine dimensions of advising
activity. The results of th appraisal are used for for-
mative and summative evaluations and to identify and
reward effective advisors.

Laroen, M. D., & Brown, B. M. Rewards for academic
advising: an evaluation. NACADA Journal, October 1983.

This article concludes that although academic advising
is recognized as a significant part of an institution's
mission, It does not rate high in terms of the traditional
reward structure. What rewards are available come
through departments and department chairs. But chairs
and faculty who have a major involvement in advising
differ in terms of the extent to which advising is
currently being rewarded. However there is general
agreement that it should be rewarded with commen-
surate reduction in teaching and research responsibil-
ities, with merit salary increases, and by consideration
in promotion and tenure evaluations.

The authors recommended that if advising is to be
rewarded, it must be evaluated. First an institutional
description of responsibilities for advising must be
developed and mechanisms using students and pos-
sibly peers for evaluating performance established.
Second, the weight given to advising in the overail
rewards system will depend upon institutional priorities
and missions. Third, a clear definition and process for
evaluating advising will help improve the current
situaVon.

Poison, C. J., & Cashin, W. E. Research priorities for
academic advising: results of survey of NACADA mem-
bership. NACADA Journal, 1981, 1 (1), 34-43.

There exists a limited amount of truly experimental
resenrch in current literature on advising and, as a
result minimal directions for constructive alterations of
present programs. The survey sought to identify ques-
tions about advising that the membership wanted to
have studied. There were 340 useable responses to the
questionnaire. While no definite conclusions were
drawn, the results indicated that first the specific advis-
ing needs of the individual student should be identified.
The effectivAness of various advising approachea could
then be studied and recommendations for improving
existing programs oe made.
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Sellgsohn, H. C. Academic advising an approach to
evaluation. (Doctoral dissertation, University of South Flor-
ida, 1978). Dissertation Abstracts International, 1977, 37,
8161A. (Univeredy Microfilms No. 77-9281)

The approach to the evaluation of academic advising,
labeled ODAS, is designed to be a flexible, compre-
hensive system for evaluation of student services, appli-
cable to vezious structures of a servic at any location,
and not prohibitively expensive. Problems of the evalua-
Von of student services were identified through a liter-.
ature review and taken into conideration. A survey
helped identify purposes and subpuiposes of evalua-
tion. The product consisted of a series of tables, one for
each subpurposo, conteining obfecthres, data, assess-
ment technique& and sources of data (ODAS). To use
the product one would select at leest one subpurpose
for evaluation and continue on through nine steps,
ending with reevaluation after changes in activities hed
been made and used for a while. Validity of the ODAS
was confirmed by the opinions of experts in student
service& measurement, and am1ernic advising as well
as by.a pilot test. Several limitations of the system were
identified. Recommendations included further develop-
ment of the system by professionals in the field.

Teague, G. V., & Grits& T. J. Faculty contracts and
academic advising. Journal of College Student Personnel,
1980, 21, 40-44.

The trend toward specificity of faculty rights, duties, and
benefits under coilective bargaining could unintention-
ally eliminate academic advising as an expected duty
since It is often perceived as trivial and an administra-
tive burden. Current collective bargaining agreements
and institutional documents were examined to deter-
mine the degree to which advising is described as an
official faculty responsibility. Findings of th study sug-
gest that specification of duties required of faculty
advisors is generally neglected in ail forme of agree-
ments, regardless of the kind of institution.

Management of Advising
Abel, J. Academic advising administrators: contributors to
student based management practices. Journal of the
Natioi.al Association for Women Deans, Administrators,
and Counniore.1978, 41, 102-104.

The academic advising administrator can be one of the
most valuable middle managers in integrating student
development concepts throughout the institution. By
developing and using student information and cost/
benovit units as well as streamlining registration and
evaluating university procedures, management prac-
tices can be established which give support to faculty
involvement in student development programs.

Kramer, H. C. Faculty advising as faculty development
College and University, 1979, 54, 204-215.

A model for a program which enhances both faculty
development and faculty advising calls for a coordi-
nator of advising who would provide the conditions and

some of the incentives for faculty to evaluate their
performance and improve as advisors. The intervention
of the coordinator into one phase of the advisor's
behavior would pave the way for the faculty member to
explore various dimensions of his or her behavior and
cognitions. Such a program would meet faculty's need
for development and 'Wants need for better advising.

Kramer, H. C. The advising coordinator: managing from a
one-down position. NACADA JournaL 1981, / (1), 7-15.

The role of the advising coordinator is a challenging
one. A member of middle management the coordinator
manages the service but does not manage the advisors.
The relationship between the coordinator and faculty
may be a difficult one, pardy because of differing
viewpoints about advising. The duties of a coordinator
are to plan, organize, and evaluate academic advising.
The abilities must include effective leadership, ingenu-
ity, and persistence.

Advising Special Populations
Banks, S. W. An assessment of the athletic advisement
programs at major colleges and universities throughout
the United State& (Doctoral dissertation, University of
South Carolina, 1978). Dissertation Abstracts International,
1978, 39, 1418A. (University Microfilms No. 7816496)

Information was obtained by sending questionnaires to
378 student-athletes and to fourteen academic advisors.
Data from fourteen colleges and universides were used.
A list of eighteen services which were provided for
student-athletes by their advisors was generated. Ser-
vices most frequently used by studont-athletes as per-
ceived by them and the Avisors are also shown.

Gordon, V. N. The undecided college student: an aca-
demic and career advising challenge. Springfield. Illinois:
Charles C. Thomas, 1984.

This book describes how academic advisers, coun-
selors, faculty, and college administrators can help
undecided college students sat and implement educa-
tional and career goals. The author discusses the
origins of indecision, identifies specific categories of
undecided students, and describes model programs for
counseling and advising students. She provides a
developmental advising approach and focuses on
career development concepts. Program components,
delivery systems, administrative considerations, Individ-
ual and group advising techniques, adviser techniques
and training, and program evaluation are fully detailed.

Grits& T. J. Adlising for special populations. In New
directions for student undoes: developmental approaches
to academic advising (17). San Francisco: Jossey-Bass,
1982,

This chapter discusses the many special student pupu-
lations and the unique characteristics and needs ad-
vising programs should address. Special attention is
focused on returning adult students, academic high-
risk students, honor students, and athletes.
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Lacher, M. R. B. On advising undergraduate women: a
psychologists advice to reemic advisers. Journal of
College Student Personnel, 1978, /9, 488-493.

A college commission on the status of women cir-
culated a study to introduce acadedrc advisors to
psychological data relevant to women students' needs
and concerns. An open meeting with undergraduate
women had revealed dissatisfaction with academic ad-
vising in such areas as women's career evocations,
confidence in Intellectual performance, risk-taidng and:
challenge, interaction with teachers, and letters of
recommendation. Responses to a questionnaire distri-
buted to advisors one year la* indicated that the
advisors found the study "somewhat' useful. Many
th,ught It did not apply to them. Advisors reported
giving Increased emphasis to careers, nontraditional
choices, science, mathematics, and the "need to sup-
port and compliment as well as criticize and suggest"

Oliver, M. L The role of academic advising In compen-
satory education programs.1978. (ERIC Document Repro-
duction Service No. ED 171 819)

The task of graduating educationally disadvantaged
students from an institution of higher learning is difficult
This difficulty I. compounded because the special
needs of these students are largely ignored by the
institutions they attend. With the help of acidemic
advising and other self-help programs, especially dur-
ing the freshman yeer, many of the problems that
students face can be avoided. The role of the academic
advisor, in particular, in helping the minority student
succeed in higher education cannot be overempha-
sized. Academic advising pruvides educationally dis-
advantaged students with the opportunity of obtaining
equal education by providing both academic and emo-
tional support

Sena, E. The organization and administration of guidance
and counseling services for Chicano students. Journal of
Non-White Concerns in Personnel and Guidence,1979, 7,
138-143.

A Chicano counseling program must provide many
services for Chicano students. Academic advising is the
vehicle for making contect with full-tim students in
their primary role as students, and for entering Chicano
freshmen it should be handled through the Chicano
counseling office. The awareness of the Chicano coun-
selor of the special needs of these students can prevent
many problems from developing. Other activities should
include personai counseling, career counseling, and a
tutorial service.

Waiter, L M. Lifeline to the underprepared: successful
academic advising. Improving College and University
Teaching, 30, No. 4.

This article examines several important questions re-
garding underprepared students and provides some
practical suggestions for advisors working with this
group of student&

Wells, T. L The development of an inter-institutional model
for a non-traditional advising system for non-traditional
students. (Doctoral dissertation, The University of Ala.
barna, 1978) Dissertation Abstracts International, 1977, 37,
7478A. (University MicroSms No, 77-12,252)

A conceptualized model was generated through In-
formation gathered from a literature review, by com-
municating with nationally Prominent leaders in non-
traditional education, by visiting Institutions Involved in
non-traditional education; and by contacting selected
adult learners. The modsi consists of five major sec-
tions; a planning model tor the development of an inter-
institutional advising system for non-traditional students,
an administrative structlires model, a service-client
interaction process model, a selection process for
personnel, and a personnel training model. The struc-
tures and procedures also provide guidelines for the
implementation of the system.

Winston, E. V. A. Advising minority students. Integrated
Education, 1976, 14 (4), 22-23.

Minority group students want to establish close rela-
tionships with their academic advisors because such
students face many adjustment problems. However,
minority students and academic advisors frequently
have very different perceptions of the functions of the
university and the role of the student It is in the interest
of the university to provide incentives for facutty if it
wants them to acquire the expertise necessary for
advising minority group students and effecting better
interpersonal relations. The faculty member must broad-
en his role and the student must avoid sterotyping and
patronizing his counselor. We need a tripartite approach
to the problem which at present is seen as a matter of
alienating encounters between individual faculty mem-
bers and individual students.

Delivery of Advising Services

Crockett, D. S. Academic Advising Delivery Systems. New
directions for student services: developmental approaches
to academic advising (17). San Francisco: Jossey-Bass,
1982.

This chapter presents an overview of a variety of
academic advising delivery systems. The author pre-
sents current awyoachas to academic advisement
factors to consider when selecting a delivery system,
various deltvery models, and essential components
common to any advising system. The chapter con-
cludes by depicting a model delivery system that incor-
porates a combination of delivery models.

Habley, W. R. Organizational structures for academic
advisinq models and implications. Journal of College
Student Personnel, November 1983.

Seven organizational models for advising are described.
and ten practical implications are presented to provide
a framework for research on the effectiveness of each
et the models.
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Faculty Advising
Dreamt F. B. The faculty adviser. Improving College and
University Teaching, 1974, 22, 57-58.

Facully.advising systems are based on the assumptions
that faculty members are interested, are the most
appropriate persons to guide students in course selec-
tion, and are knowledgeable enough to help students
through the maze of requirements; also that it is the
most flnonotally feasible way, and that students want
advice from faculty. One alternative to ii faculty advising
system would be to develop within each college or
school a staff of full-time advisers. They would be
above clerical status but not at faculty level and would
go through Intensive training. Advantages of such a
system would make the cost worthwhile.

Hardee, M. D. Faculty advising in colleges and universities.
Washington, D.C.: American College Innei Associa-
tion, 1970.

The role of the faculty advisor Is t . .dimensional activity
which involves knowing the purposes of the Institution,
understanding the purposes of the student and facili-
tating the student's learning. To dispatch the specific
tasks of advising, Ins/In/ice training must be provided.

Johnson, C. W. Faculty advising of students important
neglected, some alternatives. College Student Journal,
1979, /3, 328-331.

Faculty advising has been an important but neglected
area of student development Advisors typically are not
trained in advising, advising has received low priority in
the administrative reward structure, and there has been
little research to provide direction for change. Research
indicates that some approaches have had beneficial
effects upon the quality of advising. Training in counsel-
ing related communication skills, use of student ad-
visors, initiating and scheduling meetings with advisees
at the beginning of the academic year, and increased
priority of advising as a means for improving student
performance all hold promise for effectively promoting
student development.

Kramer, H. C., & Gardner, R. E. Advising by faculty.
Washington, D.C.: Natonal Education Association, 1977.

Fundamentally, advising is clearing up confusion.
Based on this premise, a working definition Involves
recognizing advisor tkod advisee roles and making an
appropriate response to advisee needs. The theory and
process of advising are spelled out, and model conver-
sations show the theory in practic,,

Raskin, M. Crttical issue: faculty advising. Peabody Journal
of Education, 1979, 52, 99-108.

A review of the history and literature of academic
advising reveals a iack of agreement on the definition
and roie of faculty advising but that in most cases
academic advising is limited to information about
courses and registration. Some attempts have bden

made to include career planning. There are many
systems of advising but as yet no one has developed a
cost-effective model.

Peer Advising
Hablri, W. R. The advantages and disadvantages of using
students as academic advisors. NASPA Journal, 1979,
17(1), 48-51.

Using undergraduates as academic advisors can be
effective but administrators need to consider the Impli-
cations for the total advising program of involving
paraprofessionals. The advantages are many, including
effectiveness, economy, availability. The disadvantages
such as lack of continuity, accountability, objectivity
can be minimized by carefully defining the role of a
paraprofessional and by systematic planning for selec-
tion, training, and supervision.

Computer Assisted Advising
Aitken, C. E., & Conrad, C. F. Improving academic advising
through computerization. College and University,19r, 53,
115-123.

Faculty advisors and undergraduate students at the
University of Denver are provided with a computerized
document entitled Academic Progress Report (APR).
Organized by degree requirements, the APR iists aii
individual courses completed by the student and in-
cludes course credits and grades. It also lists, through
the use of messages, the remaining hours to be com-
pleted. Evaluation showed that despite some problems
in implementing the APR, student and faculty satisfac-
tion and a reduction in advising errors point to the
effectiveness of the computerized system.

Computer assisted advisement at Brigham Young Uni-
versity. College and University, 1976, 51, 622-624.

The advisement system is divided into three parts. The
first, at the pre-application stage, is a card file which
ailows a student to explore major fields offered at BYU
and get a view of relevant requirements. The second is
the on-line pre-college advisement program. it consists
of a portable teleprocessing terminal which an Admis-
sions Officer can take to a school visitation, giving a
prospective student a simulated admissions process.
The third stage allows an enrolled student to monitor
progress, explore courses, and investigate major fields
of study, with a paraprofessional assisting in the use of
the on-line terminal. A student always has access to a
faculty member or dew for further discusaion.

Lamb, M. G., & Lester, L. J. A new approach to an old
mission: computerized course advising for college stu-
dents. Educational Technology, 1980, 20(9), 43-45.

Kapiolani Community College initiated SAM, Self-
Advising Materials, as a response to probiems caused
by an increased advising load. It was developed to
provide information to students who could themselves
then select proper courses to meet their educational



goals. The program provides data from the student's
cumulative record Me, a master placement test file, and
a special instructions and program sequence file. SAM
has been shown to be a compatible addition to the
advising system, allowing staff more time to consult with
underprepared students.

Spencer, R. W., Parson, E. D., and Kramer, Ci. L Design-
ing and Impiementing a computer-assisted academic ad-
vising program Journal GI College Student Personnel,
November 1983.

This article presents a checidist for designing and
implementing a computer-assisted acsdemic advise-
ment program and discusses ideal capabilities, benefits,
and potential for the future.

Advising Carden

Higbee, M. T. Student advisement centers: a timely ides.
Improving College and University Teaching, 1979, 27(1),
47-44

Faculty members have little time to spend on advising
and many sae little reward for it A solution would be to
establish an advisement center staffed with profes-
sional advisors whose sole responsibility would be
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academic advising. They would be well-trained and uP-
to-date on academic matters as well as being people
who could relate to students' needs. Pert of their job
would be to maintain shicient records. Such a center
would be a way of according academic advising the
attention and resources it deserves.

Siewert, J. A. The Academic Counseling Centec a cen-
tralized advising and counseling concept Journal of Col-
lege Student Personne4 1975, 1 4 163-104.

The Center Is staffed by two full-time counselors, one
having primary responsibility for minority students, and
by four faculty members who participate on a released-
time basis from their regular teaching duties. The
selection and training of faculty advisors is of critical
importance. The counselors and advisors respond at ail
levels of personal, vocational, and academic decision
maldng. Of particular concern is the increasing number
of undecided ardente. Student response to the Center
has been gratifying. Academic advising and counseling
have definitely improved: howevr, the incorporation of
personal and academic counseling needs to be
strengthened. Counselors and advisors must work more
closeiy in the assessment of emotional difficulties lead-
ing to academic problems.

ERIC Clearinghouse for
Junior Colleges
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