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INTRODUCTION

The Florida Department of Education is committed to providing quality education
for the diverse groups of students it is privileged to serve. The assistance of every
school district is crucial to providing special academic opportunities for academically
able students and to assuring that all capable students have access to programs for
gifted students, regardless of nationai origin, race, native language, or socio-
economic status.

Florida districts have responded to the opportunity to provide unique opportunities
to diverse learners by developing innovative approaches to instructional
prograixming. The Florida Department of Education supports this effort by
providing the flexibility and encouragement to further extend specialized
educational opportunities to culturally diverse learners, minorities, and other
populations who have traditionally been under-represented in programs for gifted
students. The following PLANNING GUICE is a facilitative framework for creatin
greater flexibility to better meet the needs of students from under-represente
groups in programs for gifted students. Under-represented groups are defined by
Rule 6A-6.03019(2)(b)1., FAC, as those

a. whose racial/ethnic backgrounds are other than white, non-
hispanic, or

b. who are limited English proficient, or
¢. who are from a low socio-economic status family.

The intent of the PLANNING GUIDE is to assist schoo! districts in developing the
components of a district plan as set out in option (2)(b)2. of Rule 6A-6.03019, FAC, as
adopted by the State Board of Education on S~atember 12, 1991. The complete rule
is in Appendix |. If a district chooses to use this option, the components of the district
Plalm for Increasing the Participation of Under-represented Groups are stated in the
rule.

2. The Department of Education is auinorized through 1997 to
approve school district plans for increasing the participation
of students from under-represented groups in special
programs for the gifted, provided these plans inc'ude the
following:

a. A district goal to increase the perceat of students from
under-represented groups in programs for the gifted and
current status of the district in regard to that goal;

b.Screening and referral procedures which will be used to
increase the number of these students referred for
evaluation,

c. Criteria for determining eligibility based on the student’s
demonstrated ability or potential in specific areas of
leadership, motivation, academic performance, and
creativity,

d.Student evaluation procedures, including the identification
of the measurement instruments to be used,

e. Instructional program modifications or adaptations to
ensur. successful and continued participation of students
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from under-represented groups in the existing instructional
program for gifted students, and

f. An evaluation design which addresses evaluation of progress
toward te district’'s goal for increasing participation by
students from under-represented groups.

The rule revision is the result of ten years of Department of Education and school
district initiatives -- studies, grants, and the work of statewide representative
committees -- to address the need for greater participation of students from under-
represented groups in programs for gifted students. The revised rule offers an
option -- one which will involve considerable planning and several stages of
development with continuous assessment. Since there are no local or national
programs recognized for adequately addressing the problem of under-represented
groups in programs for gifted students, there is a need to understand the planning
process as an exploration as much as a contrulled experiment. It is a complex
problem and there are no simp'e answers. Consequently, the outcomes of the
implementation of school district plans for Rule 6A-6.03019{2)(b), FAC, over the next
five years will form the basis for a further review of the gifted rule in 1996-97 to
better address the needs of all gifted students. Each year during this experiment a
resource book of best practices will be developed to share the experiences and
expertise exemplified in the implementation of district plans throughout the state.

GETTING STARTED

Before developing the details of the plan, consider these start-up suggestions.

1. START AFTER ASSESSING THE FLEXIBLE OPTIONS AVAILABLE IN SECTION
(2a) OF THE CURRENT RULE, which have been successfully used in some
districts to identify gifted students from under-represented groups, i.e., using
standard error of measurement, or partial scores. (See Appendix|l.)

2. 3TART BY INVOLVING MEMBERS OF THE RESPECTIVE UNDER-REPRESENTED
GROUPS in the planning, design, and development of the proposed district
plan.

3. START WITH AN EXPERIMENTAL AND EXPERIENTIAL DESIGN to build on
developing experiences. Be flexible and open to potentialities and
possibilities.

4, START EARLY. The earliest optimal experience is often cited as Grade 2 -- not
too late for students to learn habits of schooling and to avoid negative
attitudes toward school.

5. START SMALL, using a pilot design located in the best possible location with
the best possible support system. Success is the best model. A broader, more
effective screening procedure may be the first plan.

6. START WITH LESSONS LEARNED from best practices of other districts
(Broward, Dade, Duval, Lee, Palm Zeach, Pinellas) which have anticipa‘.ed
some of your concerns and problems and are willing to share their experiences
with you. Contacts for those programs are listed in Appendix 1.



. 7. START QUALITATIVELY. The success of addressing the issue will be measured
as much by making a qualitative difference as by a quantitative difference.
How mutually beneficial the change has been for all gifted students will be
determined by the continuing effectiveness of the gifted program in
addressing the needs of all gifted students in measurable and meaningful

ways.
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THE PLAN

In developina the components of your plan, consider the summary of review
procedures found in Appendix I\ and the suggestions discussed below.

GOAL

Rule 6A-6.03019(2)(b) 2.a., FAC “A district goal to increase the percent of

students from under-represented groups in
programs for the gifted and the current status
of the district in regard to that goal.”

The specific goal relates only to those under-represented groups identified by
definition in the rule. The specific goal is to have the representation of the
identified under-representer group in the gifted programs reflect their
representation in the total student population.

SUGGESTIONS

1.

If possible, project a five-year percent or percentage range of increase and
then develop short-term annual precentage increase goals to achieve the
long-term projection that equates the expected outcome for the majority,
representative of their parcentage of the population.

Identify a target aroup representing one, two, or all three under-represented
groups, as specitied in rule, as your representative student population,
preferably (following start-up suggestions) in the elementary grades.

Decide if the target group is to be students from under-represented groups

within a given school, within a given %eographic area, or districtwide.

Whatever the target group, the goal is to have the under-represented group

distribution in the gifted program reflect the group’s distribution in the

general s;udent papulation of a given school, given geographic area, or
istrictwide.

Although the rule defines under-represented groups, further district
clarification will be needed to ensure consistency of identification. For
example, to identify low socio-economic status families, the district may
choose the common apprnach of idenxifying students who are on free and
reduced-price lunch. Some districts may also consider Health and
Rehabilitative Services statistics for families whose income falls below the
federal poverty level or who are living in low-income housing. The
identification of limited English proficient students is required to be done
based on the rules for programs for limited English proficient students. (See
AppendixV.)



SCREENING AND REFERRAL

Rule 6A-6.03019 (2)(b), 2.b., FAC  "Screening and referral procedures which will
be used to increase the number of these
students referred for evaluation.”

Screening is the process by which a rapid assessment is made to identify candidates
for formal evaluation (Rule 6A-6.03411, FAC). The purpose of screening is to identify
a pool of potentially gifted students who will be referred for evaluation. Screening,
referral, identification, and instructional programs are most effective when they are
developed as an integrated whole and when they reflect and relate to the expected
areas of potential and performance in leadership, motivation, academic
achievement, and creativity. The intent of all the components is to guarantee
success. To tap these multidimensional perspectives, input from regular and gifted
classroom teachers, parents, and student peers are most effective when the
respective learning partners are sensitized to both the needs and chrracteristics of
the under-represented groups and the school culture. Often, behavioral checklists
of characteristics form the basis for referral. The following are composite lists of
characteristics centered around the expected criteria for eligibility, demonstrating
ability or potential in specific areas of leadership, motivation, academic
performance, and creativity.

General Intellectual Screening Considerations

To assure access to the gifted program for any qualified student, the responsibilty
for screening gifted students should be assigned to specific persons who have an
understanding of and sensitivity to the unique needs and characteristics of culturally
diverse students. The process of screening should consider a pool of students who
demonstrate unusual ability. Students should be screened into this pool using
criteria such as the following:

] unusual creative output in artistic, literary, scientific, or mathematic
endeavors

® very rapid learning rate or unusually insightful conclusions

° muitiple nominations from teachers, staff, or peers who perceive unusual
talent

® parental reports of unusual developmental behavior, such as early reading,
verbal precocity and use of complex syntax, or evidence of mechanical
aptitude

o academic achievement as indicated by above average standardized test scores

or coursework grades.

General Characteristics Describing Potentially Gifted Minority Students
° Displays maturity of judgment and reasoning beyond cwn grade level

° Is knowledgeable about things of which « thers are unaware
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Can transfer learning from one situation to another

Learns through experience and is flexible and resourceful in solving day-to-
day problems

Displays leadership

Handles outside responsibilities and meets school demands
Devises imaginative solutions to problems

Uses limited resources to make meaningful products

Displays high degree of social reasoning and/or behavior and shows ability to
discriminate

L?arps well through manipulative materials, games, simulations, and role-
playing

Is family and community oriented

Leadership Characteristics

Takes initiative and shows independence of action
Makes decisions based on evaluation of evidence
Seems well liked by classmates and is looked upon as a leader

Tends to dominate others and organize and direct activities when involved in
a group

Motivates others
Adapts readily to new situations and is flexible with changing circumstances

Accepts and carries responsibility; follows through with tasks and usually does
well

Is a social leader in nonacademic environments and in off-campus activities
Articulates group ideas

Influences peers

Is self-confident with age peers

Shows a developing understanding in how to relate to teachers and
classmates

190



. Motivation Characteristics

° Has a positive attitude

® Evidences power of concentration

® Prefers to work independently with minimal direction from teachers (resists
directions)

° Has a tendency to organize people, things, and situations

® Is concernad with right and wrong, good and bad

® Takes advantage of opportunities to learn and enjoys challenge

° Is self-critical and strives for perfection

o Often is self-assertive

° Requires little drill to grasp concepts; seeks other than routine tasks

° Becomes involved and absorbed in certain topics or problems

o Is persistent in task completion

° Likes structure and order, but not static procedures

° Is motivated by sports, music, and concrete subjects

] Benefits from a rapid rate of presentation

Academic Performance Characteristics

| Learns quickly in comparison to peers
° Demonstrates awareness of information on a variety of. topics
° Thinks logically (draws conclusions, considers facts)
o Demonstrates problem-solving techniques
° Uses varied vocabulary
® Asks questions
o Is observant and draws insightful conclusions about observations
o Is open-minded about new ideas, solutions, and procedures
o Has a facility for learning a second language or speaks several languages
o Uses humcr in expressing ideas and observations reflective of ci'ltural
backgrounds
i
,
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Creativity Characteristics

° Shows imagination

° Produces a variety of ideas

° Is a risk-taker, adventurous and speculative (has different criteria for success)
° Improvises with commonplace materials

° Is individualistic; does not fear being different

° Makes insightful predictions

® Uses expressive language, creating stories, plays, etc., with a richness of
imagery

L Adapts facilely to new situations

° Is curious

o Responds emotionally to events and to needs of others

° Demonstrates exceptional ability in fine arts or practical arts

in Appendix VI there are some draft examples from Duval County Public Schools of
how these lists of characteristics are operationalized into screening and referral
checklists for parents, teachers, and environmental factors.

The Gifted and Talented Fieldtest Identification Project

In 1986-88, the Hillsborough County School District conducted a state fieldtest
involving screening and evaluation of potentially gifted students, The following
criteria were used as a guide to selecting instruments for that scieening process

o Reliability coefficients should be high in relation to similar measures (i.e., scores
from self-report instruments are not expected to be as high as those from ability
measures). Reliabilities based on alternate forms administered at two points in
time are preferred to internal consistency or test-retest reliabilities.

e Evidence of lack of racial or social class bias should be available.

e Evidence that the measure has some degree of construct validity should exist.

e Tests that have been used successfully in other programs or that have been
recommended for use in identification by recognized authorities in the field

should be preferred to those that have no record of prior use or have not been
endorsed.
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® Tests that require constructed responses should not be excessively time
consuming or expensive.

® Testsshould meet all technical standards for good test construction.

Persons responsible for the selection of instruments for the fieldtest did not consider
that all instruments met each criterion, but they anticipated that composite scores
based on mltiple measures would be more reliable and valid than scores from the
individual instruments selected.

Four instruments were selected for the screening phase of the fieldtest. These were
The Otis-Lennon School Ability Test to measure academic achievement, Form R,
Primary [ and Il to measure intellectual potential; The lowa Tests of Basic Skills, Form
7, Levels 6 and 9; The Group Inventory for Finding Creative Talent, Primary (K-2) and
Elementary Levels to measure creativity; and Peer Nominations to measure
leadership. The results of these and other cests are available from the Bureau of
Education for Exceptional Students by contacting Ted Runions, Program Specialist
for the Gifted.

CRITERIA FOR ELIGIBILITY

Rule 6A-6.03019 (2)(b) 2.c., FAC “Criteria for determining eligibility based on the
student's demonstrated ability or potential in
specific areas of leadership, motivation, academic
performance and creativity.”

The Florida Department of Education recognizes the need to serve the culturally
diverse school population that resides within the diverse districts. Gifted programs,
as part of exceptional student education, provide unique services to students who
have demonstrated unusual talent and ability. However, many of the standardized
instruments which measure intelligence have norms which were developed on
populations that did not include many of the culturally diverse learners who
currently are served in Florida schools.

These instruments produce scores which are influenced by the educational and
cultural opportunities of the learners in the normative sample. For children who
have been raised in foreign countries or in homes which provide different cultural
experiences or more limited experiences due to low socio-economic status than
those manifested in the norm group, scores on individually administered intelligence
tests may not reflect the student’s true potential.

The Florida Department of Education recognizes the importance of providing access
to gifted programs for students representing those cultural groups who were not
included in the norming populations of standardized intelligence tests. As a result,
the change in State Board rule will allow students who are members of under-
represented groups to partic'pate in gifted programs using a district-developed
identification plan.

The assessments for leadership, motivation, academic performance, and creativity
used prior to referral for evaluation involve an approach in which information about
the students' abilities is collected through multiple measures administered over a
period of time, rather than through a standardized test given in one sitting. This
assessment process provides teachers with an opportunity to analyze students’
strengths and needs systematically and to tailor instruction to enhance their skills

9
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and address their needs. For eligibility determination, evaluations of leadership,
motivation, academic performance, and creativity may be based on standardized
achievement or aptitude tests, grade point average, and student products. Parents’
nominations and students’ self-nominations may also be incorporated in the
evaluation process. These provide weighted criteria when used in a relative rankin
system to identify the top X% of the school or district on the measures; when use
with a cut-off point of an absolute score (such as above the 90th percentile); or
when used to evaluate the scope of ability or potential evidenced in specific areas of
Ie”agership, motivation, academic performance, and creativity by meeting criteria in
all four areas.

An example of weighted criteria is the drart Gifted Assessment Team Reports from
Lee County School District, found in Appendix VIl.

STUDENT EVALUATION

Rule 6A-6.03019 (2)(b) 2.d., FAC "Student evaluation procedures, including the
i;ientif‘i’cation of the measurement instruments to
eused.”

The school district's student evaluation procedures follow those set out in the Special
Programs and Procedures document, special programs for gifted section.
Evaluations must be administered by qualified evaluation specialist as indicated in
the document. In addition, districts are requested to identify the measurement
instruments to be used for the four areas of potential performance: leadership,
motivation, academic performance, and creativity.

Instruments which could be used to measure creativity are

® Group Inventory for Finding Creative Talent (GIFT) Rimm

® Matrix Analogies Test

® Ravens Progression Matrices Test
e Torrance Test of Creative Thinking (TTCT).

Motivation and leadership are often best assessed thro:igh alternative testing such
as portfolios, observations, interviews, and community and family involvement data.
Instruments which were used in the Gifted and Talented Fieldtest Identification
Project, and which could be used to measure leadership and motivation, are

® Scales for Rating Behavioral Characteristics of Superior Children

® Gifted and Talented Screening Form

® Preschool Talent Checklist

® Biographical Inventory

e Peer Nominations.
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. 'mstruments which could be used to measure achievement with under-represented
groups are

® Columbia Mental Measurement Scale (CMMS)

e Differential Ability Scales (Psychological Corporation)

o Kaufman Assessment B: ' =ry for Children

® Kranz Multidimensional Screening Device (MDSD)

® Peabody Picture Vocabulary Test (PPVT)

e Structure of the Intellect (SOI)

e System of Multi Pluralistic Assessment (SOMPA) .

INSTRUCTIONAL PROGRAM

Rule 6A-6.03019 (2)(b) 2.e.,FAC  “Instructional program modification or
adaptions to ensure successful, and continued
participation of students from under-
represented groups in the existing instruction
program for gifted students.”

The district Plan for students from under-represented groups should include a
statement ot philosophy, curriculum modifications or adaptions, and instructional
support to address the special needs and characteristics of these students and their
successful and continued participation in the program. From current research and
literature come some perceptions and suggestions.

Philosophy

Cultural diversity issues in the larger society and the world of
schools have led us as a field to consider ways of approaching
two problems we have not systematically addressed. These
problems are: the underrepresentation of minority groups in
gifted programs and relative inability to retain and motivate
minority students even when they have been identified for
programs. These dual problems deserve the attention of
gifted educators for several reasons. We live in a pluralistic
society, one that calls for the use of multiple perspectives in
solving problems, one that strives for a meaningful consensus.
At least, this is the society we envision for ourselves. If gifted
education, as the standard bearer in the schools for quality
education, cannot adopt this vision, then where will it be
enacted? We need programs that deliberately model these
pluralistic processes.

Moreover, we as a field have an obligation to develop the
talent potential of all children who show promise, but
especially those who because of cultural group identity and

n
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Ianguaﬂe barriers may be denied opﬁortunities. And lastly,
given the shift in demographics over the next decade alone, it
is clear that the leadership of this country may well rest with
the most talented members of our diverse cultural groups
made of people of color. (Van Tassel-Baska, 1991, p.1,10

Modifications or adaptations should be built on the identified needs and
characteristics of students from under-represented groups through the |EP prerass
and throughout its implementation. This should include the commitmen.
rroviding access to advanced academic studies, higher education, opportunities for
eadership, and professional careers. The intent is tn develop modifications and
adaptations whic’' are culturally appropriate and stimiulating and which optimize
the innate capability of the students.

Curriculum

Curricular J)lanning, rather than merely reflecting the
background of the cultural groups being served, should
include preparation for a changing world without denigration
of the originating culture. Vital to such planning is attention
to self-image, a realistic grasp of the global picture, which
reduces feelings of isolation, and achievable standards of
excellence which provide opportunities for growth while
fostering cultural pride.

In considering pfo ram development for the culturally diverse,
Schulkind provides some questions to consider for the
planning process:

* Environmental sensitivity and awareness -- Did | notice how
things are usually done before | made my suggestion?

* Self-awareness -- How do | really feel about these local
customs? Do | respect them?

* Community involvement -- To what extent can | expect
community cooperation in this effort?

* Enhanced self-image -- Will the program increase the chiid’s
self-appreciation?

* Orientation to success -- Nid | set concrete, product-oriented,
touchable, displayabia results which serve as a reminder that
success can be achieved?

* Historical perspective -- Did | carefully research local customs
and history before designing the program?

* Focus on values -- Did | consider cultural vaiues before
proceeding with the plan? Does the program not threaten
these values?

12
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* Transition between cultures -- Is the program structured to
accommodate the ract that the child and culture are naw in
a transitional, perhaps volatile period?

* Reducing the sense of loss -- Is the chil. in danger of
forgetting the old culture after completing th. 2 prc grara?

* Feasibility of operation -- Can the program be streamlined so
that it is cost-effective, realistic, and viable within the given
physical environment?

Emphasis on problem-solving, with a view to curricular
flexibility and a strong commitment to community
involvement will do much to foster and encourage educational
efforts for gifted students from culturally diverse backgrounds.
Any planning for the culturally diverse gifted needs to have as
its basis a free exchange of ideas. This creates a forum for
intercultural exchange, invigorates the process, encourages
acti\gi participation, and promotes ownership. (Harris, 1991,
p.7-

The following instructiona, program modifications or adaptations are best practices
developed by a number of districtsin Flcrida to address the needs and characteristics
of poten;ially gifted students from under-represented groups. (See Appendix Il for
contacts.

Skill enhancements include

building on thinking skill development from the earlier activity-based program
will create “cognitive readiness” (Specific instruction in analytic thinking
improves students’ performance on academic tests and tasks throughout their
timein school.)

building vocabulary using a conceptual system for teaching related word groups
will imrrove comprehension and expression (Students should be sensitized to
cultural nuances, including both connotation and denotation, as well as the
meanings of idioms.)

developing students’' ability to use and understand sophisticated syntax will
enhance expression in both oral and written forms

providing students with strategies for grade improvement will improve overall
academic performance.

Cultural enhancements include

incorporating the traditions and imagery of different cultures

using community resources to provide students with opportunities to participate
in cultural and local activities

17
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inviting community leaders to serve as role models, mentors, and resource
persons

exposing students to the fine and performing arts
developing awareness of a variety of leisure pursuits

developing appreciation and understanding of the traditions and symbolism of
different cultures.

Leadership enhancements include

building student self-confidence and independence through muitiple
experiences in the school and community

empowering students with confidence to 2xplore different environments and
groups

developing awareness of a variety of opportunities to practice leadership
building aspirations toward professional goals
assisting students in setting goals and developing plans to accomplish these goals

providing students with experiences in problem solving applied to real life
situations.

Enrichment enhancements include

exposing students to information on a variety of topics

providing students with opportunities to formulate and examine opinions on
controversial topics

involving students in ongoing interaction with current events seeking multiple
answers to complex answers.  Stimulating curiosity about the unknown. Trying
out new roles.

Support services include

creating a network with other programs which have successfully prepared
minority students for advanced academic programs

providing problem-solving sessions using a cooperative approach involving
administrators, counselors, teachers in related areas, specialists such as
psychologists, and community members, where appropriate

informing the community of the purpose of your program and providing sessions

in which interested members may provide input and feedback as the program is
planned and implemented

14



® inviting teachers from gifted und advanced academic programs to discuss skills
needed to be successful in college preparatory programs and other special
enrichmentclasses

e providing the students with o'pportunities to interact with other minority
students who have been successtul in school and can share strategies of how to
plan for academic sucess (For example, members of the National Honor Society
or the top graduates from high schools might be invited to speak to the class,
tutor students, or provide special interaction experiences.)

e providing professional minority role models so that students can learn about
different occupations and the requirements needed to enter these occupations

e providing emotional support to students through teachers and counselors who
are sensitive to the special needs of gifted minority students

® encouraging parent participation in students’ academic development and in
supporting their emotional growth

® encouraging teachers who are members of under-represented groups to become
certified in gifted education and seek positions in the programs

e providing on-going support for students from under-represented groups in
gifted programs by assigning mentors from the cummunity who meet with
students one hour a week, and through training for guidance counselor to whom
student has ready access.

EVALUATION OF PROGRAM

Rule 6A-6.03019 (2)(b) 2.f., FAC “An evaluation design which addresses
evaluation of progress toward the district’s goal
for increasing participation by students from
under-represented groups.”

In order to facilitate learning from experience and ‘he exchange of the best practices
from each district, an annual descriptive report on meeting the established goals will
be requested. If each district shares its progress toward goals and interpretation of
what works, and what doesn‘t, the Department of Education can help other districts
be more successful. Possible activities include evaluating how effective the
implementation of each component -- screening and referral; criteria for eligibility;
student evaluation: instructional program philosophy, curriculum modifications or
adaptations, and support services; and evaluation design --was in achieving the goal
of increased participation of under-represented groups and ensuring their success
and continued participation in the existing instructional programs. A broader
context to consider in program evaluation in light of current accountability reform
might include documented mastery of unique student outcomes for under-
represented gifted learners, including the extent to which these outcomes are met
through the development and implementation of the components of the plan.
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ON REFLECTION ... SUCCESS REQUIRES

Having advocacy from district/school leadership

Identifying a person responsible for management
Using flexible screening and identification methods
Maintaining continuous parent /community involvement
Continuing development of basic, creative thinking skills
Supporting self-concept and cultural esteem building
Offering teacher in-service
Emphasizing experiential learning
Including multicultural enhancement

Having a positive belief in and commitment to meeting the
needs of under-represented groups

Being a reflective practitioner and growing with the experience
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APPENDIX I: State Board Rule 6A-6.03019, FAC (Revised 9-12-91)

6A-6.03019 Special Instructional Programs for Students Who Are Gifted.

(1) Gifted. One who h>7 . serior intellectual development and is capable of high
performance.

(2) Criteria for eligibility. A student is eligible for special instructional programs
fo:' the gifted if the student reets the criteria under paragraph (2) (a) or (b) of this
rule.

(a) The student demonstrates:

1. Need for a special program,

2. A majority of characteristics of gifted students according to a standard scale or
checklist, and

3. Superior intellectual development as measured by an intelligence quotient of two
(2) standard deviations or more above the mean on an individually administered
standardized test of intelligence.

(b) The student is a member of an under-tepresented group and meets the
criteria specified in an approved school district Rlan for increasing the participation
of under-represented groups in programs for gifted students.

1. For the purpose of this rule under-represented groups are defined as groups:
a. Whose racial/ethnic backgrounds are other than white non-hispanic, or
b. Who are limited English proficient, or
¢. Who are from a low socio-economic status family.
2. The Department of Education is authorized through 1997 to approve school
district plans for increasing the participation of students from under-represented
groups in special instructional programs for the gifted, provided these plans include
the following:
a. A district goal to increase the percent of students from under-represented groups
in p'rograms for the gifted and the current status of the district in regard to that

oal;

. Screening and referral procedures which will be used to increase the number of
these students referred for evaluation;
c. Criteria for determining eligibility based on the student’s demonstrated ability or
potential in specific areas of leadership, motivation, academic performance, and
creativity;
d. Student evaluation procedures, including the identification of the measurement
instruments to be used;
e. Instructional program modifications or adaptations to ensure successful and
continued participation of students from under-represented groups in the existing
instructional program for ﬁifted students;
f. An evaluation design which addresses evaluation of progress toward the district’s
goal for increasing participation by students from under-represented groups.

(3) Procedures for student evaluation. The minimum evaluations for determining
eligibility are the following:

(a) Need for a special instructional program,

(b) Characteristics of the gifted,

(c) Intellectual development , and

(d) May include, those evaluation procedures specified in an approved district
plan to increase the participation of students from under-represented groups in
programs for the gifted.

Specific Authority 229.053(1), 230.23(4)(m), 236.081(1)(c) FS. Law Implemented
228.041(18)(19), 229.565(3)(b)(c), 230.23(4)(m), 236.081(1)(c) FS. History - New 7-1-
77, formerly 6A-6.3019, Amended 9-12-91.
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APPENDIX I

Guidelines for the Use of Standard Error of Measurement or
Partial Scores in Determining Eligibility for Programs for Gifted Students

The Standard Error of Measurement (SEM) may be considered in individual cases
with the understanding that itis not intended to extend the definition of gifted.

Justification for any use of SEM may be written and documented on the eliﬁibility
staffing report. Consideration for tﬁe use of SEM, which may be found in the test
ﬁublisher‘s manual, may occur when there is substantial other evidence of unusually

igh intellectual functioning such as a score of two standard deviations or more
above the mean on a group ability test, such as the Otis-Lennon; a rank or ranks in
an achievement battery at the 97th percentile or above; or an exceedingly high
rating on a gifted characteristics checklist. Standard Error of Measurement cannot
be applied to partial scores.

A partial score (VIQ, PIQ, Simultaneous, Sequential, etc.) may be substituted for the
full scale score only when the use of the partial score is justified within the student'’s
records by the psychologist who administered the test. Justifications may include
the following: the student's native language is not English; the student has had
significant early or continued loss or severe impairment of sight; the student comes
from a cultural background which may have caused one section of the test to be
invalid (for example, the student was brought up in 2 non-English speakin? country,
making the verbal scale suspect); a physical disability makes it impossible for the
student to perform properly on one section of the test (for example, cerebral palsy);
emotional factors have caused the student to not perform adequately on the test
(for example, extreme shyness, test anxiety, or fear of the examiner); the student
displays emotional overtones, but is not emotionally handicapped; or there is an
extremgly wide discrepancy between the student’s partial scores (15 points or
greater).

The items listed above are guidelines; professional judgment should be used for all
individual cases.
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APPENDIX II:
CONTACTS FOR STATE EXEMPLARY PROGRAMS TO INCREASE

PARTICIPATION OF MINORITY STUDENTS IN PROGRAMS FOR GIFTED STUDENTS

DISTRICT

Broward

Dade

Duval

Lee

Palm Beach

Pinellas

PROGRAM

Project GOTCHA (Galaxies of Thinking
and Creative Heights of Achievment)

PALS (Preschool Able Learners)

TEAM (Teaching Enrichment Activities
to Minorities)

ULTRA (Using Language and Thinking
to Reason Analyticallyg

Project IMAGE (Increase Minority
Access to Gifted Education)

MEGA (Minority Education and Gifted
Assessments)
Potentially Gifted Student Project

We Can Too

23

CONTACT(S)

Grace MacDonald
305/767-8544

Vera Jackson
Dr. Mariade Armas
305/995-1996

Ken Sutton
904/390-2079

Dr. Carl Brunick
813/334-1102

Dr. Ron Howells
407/433-3500

Linda Benware
813/588-6037



District

Date Reviewed

Reviewer

APPENDIX IV

FLORIDA DEPARTMENT OF EDUCATION
DIVISION OF PUBLIC SCHOOLS
BUREAU OF EDUCATION FOR EXCEPTIONAL STUDENTS

Summary of the Review Procedures for the District Plan to Increase
the Participation of Under-represented Groups in Programs for Gifted Students

Review Sheet 1992-93

Not
Approved with Approved
Recommendations | Amendment
Required

Subsection Page | Approved Comments

Definition

Goal

Screening and
Referral

Eligibility

Student
Evaluation

Instructional
Program
Philosophy

Curriculum

Support

Evaluation Design

Comments

Elementary

Middle School

Secondary
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Definition

Under-represented groups:
Racial/ethnic backgrounds are other than white non-hispanic
Limited English proficient
Low Socio-economic status

Required components are included: Y R N

Goal

Current prevalence rate of programs for gifted students in district

Current percent of racial/ethnic representation:
in total student population
in programs for gifted students

Projected percent of increase for racial/ethnic representation in programs for
gifted students:

in one year (1992-93)

in five years (optional)
Current percent of limited English proficient representation:
in total student population
in programs for gifted students

Projected percent of increase for limited English proficient representation in
programs for gifted students:

in one year (1992-93)
in five years (optional)

Current percent of low socio-economic status representation:
in total student population

in programs for gifted students
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Projected percent of increase for low socio-economic status representation in
programs for gifted students:

in one year (1992-93)
in five years (optional)

Required components are included: Y R N

Screening and Referral

Procedures described to increase number of referrals

Required components are included: Y R N

Eligibility

Criteria includes student's demonstrated ability or potential:
Leadership
Motivation
Academic performance
Creativity |

Required components are included: Y R N

Student Evaluation

Appropriate measurement instruments identified for:
Leadership
Motivation
Academic performance
Creativity

Required components are included: Y R N




— Instructional Program

Aprropriate modifications or adaptions in program
philosophy described to ensure successful and continued
participation of studerts from under-represented groups

Appropriate modifications or adaptions in curriculum
described to ensure successful and continued participation of
students from under-represented groups

Appropriate modifications or adaptions in instructional
support described to ensure successful and continued

participation of students from under-represented groups

- Required components are included: Y R N

Evaluation Design

Design addresses evaluation of progress toward district’s ?oal
for increasing participation by students from identitied
under-represented groups.

Design addresses evaluation of successful and continued
participation of students from under-represented groups.

Other evaluatio?s that addres; the successful and fcontinued
participation of existing students in programs for gifted
- students (optional).

Required componentsare included: Y R N
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APPENDIX V: Limited English Proficient Rule

SUPP, 90-3

SPECIAL PROGRAMS |

(13) Distncts shall report for each full-tima equiva-
jent student membership survey perod a duplicate count
of fee exempt, resident and nonresident fee nonexempt.
fee wawved. and fee deferred full-tme equivalent student

membership for each adult program. Distncts shall also
report the total amount of fees collected from students as
required by Section 230.645, Flonda Statutes. The value
of in-kind contribubons accepted in tieu of fees, deferred
tees and fees collected from students auditing a course
shall not be added to and made a part of the total fee
collaction amount reported by the district. The distnct
shall also provide a duplicate count of the full-ime equiva-
lant student membership for students counted in the July
survey for membership in an adult course which began

before July 1 of the current fiscal year and ended prior to

t. first day of the October fuli-ima equivalent student
niembership survey period of the current fiscal year.

(14) In cakulating the required adult fee require-
ments as provided in Section 236 081(4)(e), Flonda Stat-
utes, the fee collection credit amount as specified In
Section 236.081(d)(e)3.e., Finnda Statutes, shall include
the amount of fees collected as specified in Rule
6A-6.084(13), FAC. and the amount of fees deferred In
accordance with Rule 6A-6084(8)(9) and (10), FAC,
beyond the current full-hme equivalent student member-
ship survey period which the reporterd fee collection
amount represents However, a schoot distnct shall cot-
lect all deferred faes for a fiscal year prior to the ias\
calculaton of Section 236 081(4)(e). Flonda Statutes
August 1 subsequent to the end of the fiscal year shall be
the final reporting date for a district to amend its reported
fee collection dollar amount for the fiscal year. Nothing in
this subsection shall be interpreted to negate the require-
ment of Rule 6A-6.084(12), FAC.

(15) Beginning in 1987-88, the formuia to be used
in calculating the course work, waiver, and deferred fee
penalties as prescribed in Section 230 645, Flonda Stat-
utes, 1s as follows: The distnct's unweighted full-ime
equivalent student membership subject to penalty multi-
plied by the applicable program cost factor in which the
student was reported for funding, multiplied by the base
student allocation for the year the student was reported
for funding, multiplied by the district's cost differential for
the year the student was reported for funding, multiplied
by two

(16) Fees collected annually for recreaton and
leisure time programs shall be egqual to, but not exceed,
the cost of providing such programs by a school distnct.
Specific Authority 228.061(4), 229 053(1), 230.645(6) FS
Law Implemented 228.061(4), 228.072(8), 230 645,
236 081(d)(8). 440.16(1)(c) FS. History - New 12-31-86,
Amended 8-30-88. 5-2-89

6A-6.0900 Programs for Limited English Profi-
clent Students. . _

(1) The education of lmited Snglish proficient
students is tailored to the student needs through degign,
scheduling, instructional strategies, philosophy, of leaming
activities; by the identification, assessment, and the dassi-
fication process. Programs for limited English proficient
students shall utilize either English for Speaksrs of Other
Languages (ESOL) or home language instructional
strategias in approach; provide courses leading 10 _E_ngigsh
language proficiency; ensure the students identification
and assessment, classification and reciassification; ensure
access to appropriate ESOL/Home language programming
and 1o categorical programming; ensure qualified instruc-
tional personnel and monitoring for program compliance,

equal access, and program effectiveness.

(2) The education and relaled services as
described above shall be provided in accordance with the
rules listed below:

_(a) 6A-6.0001 Definitions Which Apply to Programs
for Limited English Proficient Students.

(b) 6A-6.0902 Requirements for Identification,
Assessment and Programmatic Assessment of Limited
English Proficient Students.

(¢} 6A-6.0903 Requirements for  Classification,
Rediassification, and Post Reclassification.

(d) 6A-6.0004 Equal Access to Appropriate
Programming for Limited English Proficient Students.

(8) 6A-6.0005 Requirements for the District Limited
English Proficient Plan.

(f) 6A-6.0006 Monitoring of Programs for Limited
English Proficient Students,

() 6A-6.0007 Inservice Requirements for Person-
nel of Limited English Proficient Students.

(h) 6A-6.0008 Equal Access for Limited English
Proficient Students 1o Programs Other Than ESOL.

(i) 6A-6.0909 Exemptions Provided to Limited
English Proficient Students.

i) 6A-4.0245 Speciakzation Requirements for
Certification in English for Speakers of Other Languages
(Grades K-t12)-Academic Class.

(k) 6A-1.0503 Definition of Qualified Instructional
Perscnnel,

() 6A-4.0244 Specialization Requiremants for the
Endorsement in English to Speakers of Other Languages--
Academic Class.

(m) 6A-1.09441 Requirements for Programs and
Courses Which are Funded Through the Florida Education
Finance Program and for Which the Student May Earn
Credit Toward High School Graduation.

Specific Authority 229.053 FS. Law Implemented 233.058
FS.. as amended by Section 41, Chapter 90-288, Laws of
Florida. History -New 10-30-90.

6A-8.0901 Definitions Which Apply to Programs
for Limited English Proficient Students. Definitions.

(1) Limited English Proficient Student means a
student whose home language is one other than Engiish
as determined by a home language survey and whose
English aural comprehension, speaking, reading, or writing
proficiency is below the average English proficiency level
of English speaking students of the same age and grade.

(2) LEP means limited English proficient.

(3) ESOL means English for Speakers of Other
Languages.

(4) Home or native language, when used with
reference o an individual of limited English proticiency,
means the language normally used by such individuals, or
in the case of a student, the language normally used by
the parents of the student.

(5) LEP Committee means a group somposed of
ESOL wachers and home language teachers, and an
administrator or designee plus guidance counselors, social
workers, school peychologists or other educators as
appropriate for the situation.

(6) LEP student plan means a written document
which contains the student's name, instruction by program,
including programs other than the ESOL provided, amount
of instructional time or the instructional schedule, the date
the student's lmited English proficiency is identified, and
assessment data used © classify or reclassify the student
as limited English proficient, da®e of exit and assessment
data used to exit students as English proficient. The plan
may be included in or attached to an existing student
plan, individual educational plan, or may be a separate
document for a given student or students, provided;, how-
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SPECIAL PROGRAMS |

ever, if for “students,” an individual copy of the plan shali
be maintained in each sudent's flle.

7) Basic ESOL means the waching of En%hh ©
persons whose natve is other than English
using English language as medium of instruction.

(8) Basic subject areas means instrucion in com-
puter literacy, mathemalics, science and social studies.

(9) Other subject areas means inatruction in
courses other than basic ESOL and basic subject areas,
such as music, physical education and vocational courses.

(10) Student supporive servicss means services
provided by guidance counseiors, peychologists, social
workers, visiting ‘sachers, oocupational t
specialists, health sefvice providers, school administrators,
district level prograin coordinators, teachers as advisors,
or parents. .
Specilic Authoiity 229.083 FS. Law implemented 233.058
FS., as amended by Section 41, Chapter 90-288, Laws of
Florica. History -New 10-30-90.

6A-8.0902 Requirements for Identification,
Assessment and tic Assessment of Limited
English Proficient Students. ) )

(1) Requirements for identificaton. Beginning with
the 1990-91 school year, each student shall be surveyed
upon initial enroliment in a school district, with questions
specified in this rule. Students whose initial enroliment in
the school district was prior 10 the 1900-91 school year
shal be surveyed uniess they have been su
previously with the questions provided in this rule.
survey shall contain the following questions:

(a) Is a language other than English used in the
home?
£ (b) Did the student have a first language other than

nglish?

(c) Does the student most frequenty speak a
language other than English?
The questions may appear on the registration form or a
separate survey form. The home language and the
national origin of each student shall also be collected and
retained in the district's data system.

(2) Assessment to detwrmine  eligibility for
appropriate services and funding.

(a) Each student who responded ‘yes* © any
question on the home

10 determine if the student

of this rule. Any student identified by the home language
survey who also meels one of the standards in Subpara-
graphs (2)(a)1. 2. and 3. of this rule shall be determined
to be lkmiled English proficient and shall receive
appropriate instruction and tunding as specified in Section
233.058, Florida Statutes, as amended by Chapler 90-288,
Laws ot Florida.

1. Any student who scores within t
English proficient range as determined by the’ publishers
standards on & Department of Education approval aural
and oral language proficiency test shall be determined
limited Engish proficient and shall be provided appropriate
services.

2. Any student in grade 4 or above, who scores at
or below 32nd percentie on reading and writing subparts
of a norm referenced et shall be determined © be
limited English proficient and shall be provided appropna
services.

3. Any student who is determined not to be limited
English proficient or any student determined % be limited
English proficient based soley on standards in Subpara-
graph (2)(a)2. of this rule may be relerred to a LEP

30
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parent's or a teacher's request. The LEP Commitiee may
determine a student to be limited English proficient or not
1o be limited English proficient according o consideration
of at least two of the following criteria in addition o the

b. Written recommendation and obesrvation by
mu" nt and previous instructional and supportive services
stan,

£ f hL:vn:’l ol mm:ry"° of basic compatencies or skills
in Englis home uage 1o appropriate
local, state and national criterion-referenced stamim!sp;ﬂ

d. Grades from the cuirent or previous years; of

9. Test resuits other than Subparagraph (2)(a)1. or
2. of this rule.

(b) Any determinations by the LEP commitiee shafl
be contained in a written evaluation which shall be placed
in the lmited English proficient student's plan. Such
evaluations shall it set forth a plan, which wil be
implemented, to address the student's language needs.

(¢) In lieu of the standards in Subparagraphs
(24a)1. and 2. of this ruie, a school district may use a
district-developed or adapted test procedure to assess a
student's limited English proficiency. The procedurs must
uwwdbyhmmmolemmmorh
implementation including an affirmatve determinaton that
the instuments and standards utiized are vald and
rekable measures of whather or not a student is limised
English proficient

(d) Assessment of each swudent's aural and oral
proficiency shouid be compieted as soon as possible after
the students inital enroliment and shal be completed
within four weeks uniess documented in the (ollowing
manner.

1. The reason for the delay, evidence that the
child is accorded the programming required for limited
English proficient students pending the delay, and a
spedcific imetable for completing the assesament.

2. This documentation shal be mailed to the
parents in their primary language no later than eight
weoeks after initial enroliment.

3. A copy shall be retained in the students files
for a minimum of one year.

(e) Assessment of each students reading and
writing proficiency shall be completd within one year after
the dawe of enrcilment for those students who are nol
identfied as kmiled English proficient For students trans-
ferring into the district, asssssments completed
within one year prior 1o the date of the student's transfer
may be used. For students enrolled in the distnct prior to
1990-91 who responded “yes® on the home language
survey, assessments, compieted within one year of the
dal the district administered the home language survey
may be used.

() Assessment of a student's English proficiency as
specified in Subparagraphs (2)Xa)1. and 2. of this rule
shall be compleed as rapidly as possible. The student
shall receive services unii assessment is completed. In
the interim, from enroliment to eight weeks, the student
shal be eligible for English for Speakers of Other
Languages funded services based on a school district
interim assessment procedure which shall be described in
the school district LEP Plan approved by the Department
of Education.

(g) A LEP Commities, afer notification to the
parent ol the opportunity to participate, shall conduct
assessments referred to in Subsections (2) and (3) of this
rule and recommend a limited English proficient student
plan for such student.

(h} An eligible studert shall be report>d for ESOL
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funding as specified in Section 233.058, Florida Statutes,
as amanded by Chapter 90-288, Laws of Florida,

(3) Programmatic Assessment.

(a) Each stident determined to be limited English
proficient shall be lurther ssseesed in basic subject areas
50 a3 to aid the students teacher in developing an
appropriase ins m

(b) Each school shall seek 10 document the
prior schooling experience of lmiwd English proficient
students by means of school records, wanscnpts and
other evidence of educational experiences, and take such

i ind acoount in planning and providing
appropriate instruction 10 such students.

(c) Any kimited English proficient studont's teacher,
administrator, parent or parent's designee may request the
LEP Commitise 10 review the student's

address problems
modifications in the students plan.
Specific Authority 229.083 FS. A
FS., as amended by Section 41. Chapter 90 288, Laws of
Florida. History -New 10-30-80.

6A-6.0903 Requirement for Classification,
Reclassification, and Post Mndﬂalk_:n. o

(1) Classification and reclassification for limited
English proficient students. o .

? (a? Each student identfied as limiwed English profi-
cient shall continue 10 receive appropriate instruction and
be reported for funding until such bme 88 the student s
recdlassified as English proficient. English proficiency shall
be determined by reassessing the student utilizing the
same or com assessment instruments, procodures
and standards, adivsted for age and grade level, used
determine the student's eligidiity assessment. n

(b) A student who has been dngnﬁed s limiwd
English proficient and enrolied in an english for speakers
of other lar?;:su program may be reassessed utiizing
additional information upon e request of an english for
speakers other languages tescher,
administrator or parent. LEP Committee may use
oher assessment information to determine that the
student should be exited from the ESOL program it the
commitiee determines that another instructional program
or combination of ing ams better meets the
neads of the student. The documentaton of the assess-
ment instruments used and the justification for such action
shall be retained in the student's records.

(c) A limited English proficient student shal be
enrolled in ,on; of more pmmmor than ;‘nglpl_n flc;

rs of other languages based on eligib
P ) 5 pvogn student is assigned to
such a program(s) shait ba comparable to that assigned
non-limited English proficient students under- similar condi-
i } the student assigned ful n?‘w nig
ish a

;. howevel, .
a program other than ESOL shall be provided En sh and

area instruction as required by
6.0904, FAC., a8 soon as possible.

{d) A limited English proficient student may only be
reclassified as English proficient utikzing the procedures in
Paragraphs (1Xa) and (b) of this rule.

(e) Extension of tme in the ESOL program for
limited English proficient students shall be de_tormn_md by
applying the multipie criwria for as spacified in Rule
6A-6.0002, FAC., and the LEP mittes  procedurd.
This extension of instruction shall be provided to o
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limitad English proficient students not satisfying the stan-
dards in this subsection and 1o all other limited English
proficient students on an individualized basis whose aural
and oral proficiency estng and achievemant results in
English are not consistent. A LEP Commitiee considering
the extension of programming for such students shall reler
the students as necessary, appropriate compensatory,
special and supportive services evalatons, and
programs.

(h Limited English proficient students  provided
ESOL or home language insiruction may be reported for
funding in the Florida Educational Finance Program as
specified in Section 233058, Florida Statutes, as
amended by Chapier 90-208, Laws of Florida.

(2) Post Reclassification.

(a) The performance of former limited English
proficient students shall be reviewed periodically to ensure
parity of participation once they have been classiied a8
English proficient. These reviews shall take place auto-
matically at the student's first report card and semi-
annually during the first year after exiting. Any consistent
pattern of either under-performance on appropriate tests or
failing grades shall result in the convening of a LEP Com-
mittee, with parental participation, 10 assess the student's
need for additional appropriate programming such as
ESOL or other needed programs. ial consideration
shall be given © any deciine in grades and decline in test
performance and 10 parent prelerence.

() The LEP Commitiee shall recommend an
appropriate student LEP Plan for students reclassified as
limited English proficient. The bass and nature of such
mmmmwluhmwmmﬁmdhh
students fils. Any such plan shal be reevaluated for
contnued appropriateness afier one yew, and each year
thereafter as NECeSSNY.

(c) Any student who is reclassified as limited
English proficient shail be provided appropriaw instruction
onmobuboflnmmdomionpunumnoa
documented determination of the students needs.

d) A student who exits the program and is later
reclassified as limited English proficient, may be reported
in the ESOL program, as specified in Section 233.083,
:_l'ong; Statuwes, as amended by Chapter 90-2€8, Laws of

orida.

{e) Lack of a stdenw' ESOL funding eligibility
does not rekeve a school diswict of any obligation i ey
have under state or federal law to continue to .
appropriate services 1 kmiked English proficient stuuanisS
bayond the state ESOL pvogm funding kmits.
iti ) S. Law Implemented 233.058
FS., as amended by Section 41, Chapter 90-288, Laws of
Florida. History - New 10-30-90.

6A-6.0904 Equal Acceas to Appropriate
Programming for Limited English Proficlent Students.
(1) Each limited English proficient student shall be
enrolied in programming appropriate for his or her level ot
English proficiency and academic potential.  Appropriate
ramming includes enroliment in programs other than
ESOL funded programs as provided in Rule 6A-6.0808,
FAC. Such programs shall sesk © develop each
students English language proficiency and academic
potential. '
(a) Umited English proficient students shall have
equal access 10 appropnate programs which shall include
state funded ESOL instruction and instruction in_basic
subject arvas which are understandable % limited English
proficient students and equal and comparable in armnount,
$00p8, $SOGUENCE and quality 10 that provided to English
proficient students. Pmnmw be documented in
the form of a limited English proficient student plan.
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b) Limited English ont students with special practical and feasible within and between districis ©
M(and'mmd ndag::lu:rvbunhdbopmw achieve compliance with these standards
equal and comparsble servicss 1 those provided (4) ESOL inswuction in basic subject aress
English proficient shxients on a timely basis and (a) A district that provides instruction, in whole or
8 te to the level of proficiency.

pleted satistactorily through ESOL or home language.

(2) Basic ESOL instruction. ' _

(a) Basic ESOL shall include instructon
to develop sufficient speaking, lstening, rudgng
and writing English to enable the student to English
proficient.

(b) Limited English proficient studers shall be
classified according ©© their levels of Englisih %
proficiency, academic achievement, and special '
and shall be placed in programming iate for theee
leveis. Basic ESOL instruction may be provided in heter-
ogeneous classroom settings, such as muitiple language
groups.

(c) A limied English proficient student shall be
provided basic ESOL programming for the minimum num-
ber of hours per day or week as specified in the
individual limited English proficient student plan. Such
plans shail specity that sach student receive, at minimum,
the amount of basic ESOL instruction which may include
special or alemative |
parity of participaton wi
students in lang

instruction received by a
student at the same level.
(d) Basic E
students for reclassification a8 soon
attained a sufficient level of E
and academic achievement according to the entry
standards set forth in Rules 6A-6.0002 and 6A-8.0003
FAC.

(e) A studenrs ESOL teacher, parent or
designee, or other school personnel may
convening of a LEP Commitise at an he er
of the student's first semester in the program o identify
any special y
progress in ESOL. A LEP Commites
priate recommendations, 88 NECESSary,
of the students LEP Plan. The nature and basis of such
modification, if any, shall be documented in each student's
LEP Plan.

U] mmmaemsmmdlm
identify  sundards and criteria for evaliating Whe

curriculum  frameworks and
standards.

(g) Basic ESOL instruction shall be provided by
appropriately qualified .

personnel )

(3) ESOL instuctional and home language instruc-
tional strategies in basic subject areas. _

(a) School districts shall provide appropriate home
language instruction or ESOL content instruction or a
combination of the ™o in basic subject areas in addition
to basic ESOL instruction. Examples of oriate ESOL
instruction in basic subject areas vhude * _content,”
"sheltered,” "structured" and similar ESOL stralegies.

{b) School districs are encoursged to Uuse
grouping, clustering, and transporing of students whers

subject matier Imowbdgu
provide to non-limited proficient

subject areas, consisient with stale curriculum frameworks,
and student performance standards.

(c) Limited English proficient students in ESOL
basic subject area classrooms shall have acoess o an
individual proficient in their languages in addition 1o a
trained ESOL subject area eacher. Schools with at least
fitsen students npodmho same home language shall
provide at least one or wacher who is proficient in
the same home language and who is vained 0 assist in
ESOL basic subject area instruction. .

(d) The missioner of Education shall develop
or identily standards and criteria for evaluating the
appropriateness of the ESOL instruction in basic subject
areas

(5) Home langusge instrucion in basic subject

(a) A district that provides instruction, in whole or in
part, through home language instruction shall assure and
be able 1o document that:

1. Each course has been structured in conformity
with biingual stralegies for waching limited English
proficient students basic subject mater;

2. Each coumse is tsught by qualified personnel
and that appropriate instructional materials are available to
such personnel; and

3. Limied English proficient students are leaming
and progressing ftowards compietion of requirements as
specified in the disrict's pupll progression plan.

(b) The focus of instruction shall be substaitive
paralisl and comparable o that
nglish proficient students in basic
subjects, consistent with stale curriculum frameworks, and
performance

standards. Such instruction shall
incorporate  appropriate  inswuctional materiasls and
comparable home language texts when available.
) (c) The Commissionsr of Education shall develop
or identy standaris and criteria for evaluating the
appropriaieness of the home language instruction in basic
subject areas.

(6) Interim measures.

(a) Limited English proficient students shall receive
an instructional program which includes basic ESOL
instruction and understandable instruction in basic subject

'(b) in recogniton that appropriately wained person-
nel might not be available © each student 1o provide each
) developed at each

are denied any one
herein;

2. The documentation of the district's efforts and
iack of success in recruiting, hiring, or training
appropgably qualified staff for such programs;
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hiring and training needed staff. and . .

4. A plan of interim measures which must include

inservice lraining programs, utiization of native speaking

ides, i ma and other elements
designed to assure that each student's English language
barrier is acddressed in an instructionally sound manner.

(7) Parental involvement. o

(a) Parental involvement and participation in limited
English proficient students’ educational programming and
academic achievement shall be promoted, among other
ways, by establishing parent leadership ocouncils at each
echool, or at the district level, qcmpoud in the majority of
parents of limited English proficient students.

1. Parent leadership coincil should be promoted.

2. Parents shall be provided training and orienta-
tion regarding program monitoring procedures and involve-
ment procedures avaiable © parents of limited English
proficient students. )

(b) Parents shak be informed of the opportunity %
be representod on existing school and district advisory
committees. .

(c) Parents shall be notiffied in writng of the
student's initial membership in an assigned program.
Noﬁfci’c.ation shall be in language that the parent under-
stands.

Specific Authority 229.053 FS. Law Implemented 233.058
FS.. as amended by Section 41, Chapter 90-288, Laws of
Florida. History - New 10-30-90.

8A-6.0905 Requirements for the District Limited
English Proficlent Plan. )

(1) Each schoo! district shal submit a school
district LEP pian w0 the Department of Education
describing the districts proposed procedures and method-
ologies for serving limited English proficient students and
must receive the Commissioner of Education's approval

rior to ram implementation.

g (2r°gomdh representing parents of kmited English
proficient students shall be consuited prior to the submis-
sion of the school district LEP plans ©© the Department of
Education. )

(3) The Department of Education shall review the
school district LEP plan and approve, disapprove, or
return for clarification or further elaboration within sixty

days of submission.

(4) A school district LEP plan shall be updated and
resubmitted every three years. Interim changes in the
plans shall be submitted as amendments to the Depart-
ment of Education and mt:,tnbo approved by the Commis-
sioner prior 10 implementation.

(5) School district LE? plan format. The school

district LEP plan shal include at least the following

information.
(a) Introduction. o ]

1. A description of the school district's philosophy
of limited English proficient , which shall include
information on the district and school-level procedures and
methodolcgies, the number of students, entification of
languages involved and strategies .lnnndod_ to provide
equal educational opportunities %o kmited English proficient
students.

2. An overview of the school district. L--P plan
that summarizes the contents of the pian ir d specifies
appropriate programming.

(b) General section. _ o

1. A general section Yo include descriptions of
district strategies ing: .

a. Standards for enty, exit and past reclassifica-
tion monitoring including test and scores 1 be used,

b. Instructonal catgorical and student services
such as counseling; and

c. Stament of procecures % emplby qualified
staff, including procedures used ©© monitor the oral lan-
guugo proficiency of wachers of imited English proficient
studenis in math, science, social swdies of computer
lteracy courses in Kmited Engish proficient students
home language using criteriz specified in Rule 6A-6.0904,
FAC., as well as, all relevant provisions.

2. A summary of evidence of consultation with the
district's parent leadership council composed of parents of
limited English proficient students or other parent advisory
body representative of parents of limited English proficient
students; and

3. Inerim measures for providing instructional
sorvices % lmiwd English proficient students when
appropriate personnel are not available % provide basic
ESOL instruction and understandable instruction in basic
subject areas a8 set forth in Rule 6A-6.0904, FAC.
Moasuras shalt be developed at each achool.

(6) A school distict LEP plan shall incomorate
home language instruction in basic subject areas such as
transitional or development bilingual education or ESOL
instruction in basic subject areas, such as “structured™ or
*sheitered" instructional stragies, in addition o basic
ESOL instruction. The plan shall describe how the district
intends to provide each limiled English proficient student
with the opportunity 0 leam the academic English subject
matier vocabulary necessary for academic sucuess.

(a) The school district shall specily how it will meet
the needs of students in the home languige using
teachers, aides, parents, volunteers and studeits proficient
in the language.

(b) The school diswict LEP plan shal include a
statement of assurance for compliance with Federal and
state laws and regulations. )

(c) The school district LEP plan shall include a
statement which acdidresses credit towards graduation
requiements for basic ESOL courses and ESOL and
home language basic subject areas courses.

Specific Authority 229.053 FS. Law Implemented 233.058
FS., as amended by Section 41, Chapter 90-288, Laws of
Florida. History - New 10-30-90.

SA-8.0908 Monitoring of Programs for Limited
English Proficlent Students. The Florida Department of
Education shall monitor districts to ensure compliance with
Rules 6A-6.0000 through 6A-6.0909, FAC., and all
applicable federal and state laws and regulations including
Sections 229.565 and 228.2001, Florida Statutes. Moni-
oring shall include periodic reviews of the following areas:

(1) Program compliance.

(a) Monitoring shall be in oconjunction with and
reports shall be consistent with the comprehensive
monitoning system of the Division of Public Schools in
accordance with Rule 6A-1.0453, FAC.

(b) Compliance shall be determined and
documented in the following areas:
1. Identification, assessment and programmaltic

assessment of limited English proficie~ students as
defined in Rule 6A-6.0002, FAC.;

2. Provmsion for and implementation of basic ESOL
instruction, ESOL instruction in basic subject areas, or
home language instruction in basic subject areas as
defined in Rule 6A-8.0004, FAC ;

3. Employment of qualified personnel as defined in
Rules 6A-6.0907 and 6A-1.09441, FAC.; and

4. Parental invoivement as defined in Rule 6A-
6.0904, FAC.

(c) When applicable, compliance with the following
categorical program and supportive service area require-
ments as provided in law and rule:
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1. ‘Compensatory sducation; 3. Comparison of Imited English and non-limited
2. Exceptional student educaton; English speaking studens :‘ mdrzmb. national origin
3. Dropout prevention; district by the deta in this subsection; and
4. Pre-kindergaren; 4. Comparison of sident identificaton and
8. Chapier 2; swudent exit data from ESOL proyrams of limited English
6. Pre-first grade clrsses; proficient students and by home language by district and
7. Vocatonal; state.
8. Adult; (o) Dawm shall be collecied anually for all students
9. Student services; and by school district and the Deparment of Education in the
10. Extended day. ) following aress:
(d) Periodic reviews of local district compiiance with 1. Retention rates,

the Flonda Educational Equity Act shall inchude a review 2. Gracuation ratss,

of requirements in Chapter 8A-19, FAC., wimmm to 2 Dropout rates,

oqual access 0 ocalegorical programming eligible . Grade point average,

national minority students. Reviews will be conducted in S. Sixie asssssment test scores, and

accordance with Rules 8A-19.010 and GA-1.0453, FAC. 6. Students classified as LEP exiing the ESOL
(o) Data shall be collected annually for all students program by home language by year

by the school district and the Departmont of Education in
the following areas:
1. Student's home language, ann
2. Student's national um._and _
3. Student classifled as limited English proficient.

Monitoring procedures.
Department of Education shall develop
mary report of the resuits of the monikring
esvaluation.

e
§
§

) (b) Each district shall retain documentation to verify
(D Data shal be oollected annually for limited compliance with the requikements of law and niles
English proficient students by the school district and the apphicable % programs for kmited English proficient
Department of Education in the following areas. students.
1. Student classified as English proficient, ) {c) The Department of Ecucation shail prepare and
2. Student reciassified as kmited English proficient, distribute 1 the school district a report of findings and
3. Student reciassified as limited English proficient recommendations of cofrective actions on monitoring
but no! receiving programming as required in Rule BA- compliance or effecivencss evaluation. Copies o! all
6.0004, FAC.,, reporis shall be retained in the individual disticts as well
4. Student in Chapter | Program, as by the Department.
5. Student passing competoncy Wst, (d) The Deparwment of Education monitoring
6. Student not passing competency s, acivites shall be plannad and undertaken with appropriate
7. Student in compensatory education program, consultation and participation of councils representing
9 Student in exceptional student education parents of limied proficient stiudents. Each district
program, shall be responsible for making a copy of any monitoring
9. Student in dropout prevention program, report available 1© councils representing paronts of limited
10. Student in prekindergarten program, and English proficient shudents.
11. Student in Chapler Ii Program. (o) The Department of Education shall designate
(2) Program effeciveness evaluation, _ employess to provide technical assistance 1o those school
(a) The Department of Education shall design an districs which data suggest that inadequale or inappro-
evaluation system containing output measures by October priate servicss are being provided 1o limited English profi-
1, 1991. The state daia sysiem shall be amended cient siudenis. Such wohnical assistance shall include:
inciude needed data ilems between October 1, 1991. and 1. Joint determination of practices to be inves-

June 30, 1992. The evaluation shall be implemented in . tigated by the local schoal district,
2. invoivement of the fimiled English proficient
group and school district personnel in determining

b) The of program effectivensss evaluations parent
aué?nmc%mwmuﬂbwb— actions to improve the situation, and
stitule, where », oumm measures for 3. A summary report © the Division of Public
medsures con in . Schools

(c) The Department of Education shall conduct an The data for school districts recelving technical assistance
equal access data review of all school districts within a s described above shall be reviewed the following year
three year period in order 10 - sceriain any major deviance 10 identily the impact of any changes made.
from expected data pattemns. Where deviaions are noted, (N Any documenited major deviation from expected
the school district shall be informed and shail red data patterns or compliance criteria shall require that the

les shall include a comparison of (1) na origin
mmqm-,(a)smmnmtmmm (0) Technical assistance shall be made avallable 1
minorities, and (3) Hmied English proficient studens on any diawict with data which indicates that inadequate or
mwmmm-m_inmm W services are being provided to limited
programs, E.idpnﬁmhopodﬂmmmm English proficient studenis.
Education Finance Program, and participation in targeted (h) Districts shall be subject 1o the procedures and
academic courses. sanctions as set forth in Section 229.585(4), Florida
(d) Data shail be analyzed 0 determine program Statutes.
effectivoness in such areas as, but not limited A 229.063(1) FS Law Implemented
1. Acquisition of English language skills by limited 226.2001 FS. and 233.058 FS., as amended by Chapter
English proficient students sufficient for parity of participa- 90-288, Laws of Floride. History - New 10-30-90

specified in each dstricts pupil progression plan &8
evidenced by a comparison of kmited English and non-
kimited English speaking students;

34




SUPP_90-3

SPECIAI PROGRAMS|

CHAPTER 6A-6

S$A-6.0907 luservice Requirements for Personnel
of Limited English Proficient Students.

(1) Inservice standards for wachers of math,
science, social studies, of computer literacy using ESOL
instructional srawgies who do not hold a valid certificate
with ESOL endorsement of coverage: _

(a) Any teacher using ESOL strategies to wach
math, science, social studies, or computer literacy
assigned 1 instruct limited English proficient students on
September 15, 1990, or for the first tme in any given
school year thereafter shali complete at least sixty points
of inservice training or three semaester hours of college
credit in methods of waching English to speakers of ott sr
languages, ESOL curriculum and materials development,
cross-cultural communications and understanding, or
testing and evaluation of ESOL by September 15 of the
following year, of _ o

(b) Teachers who had appropriate certification as
specified in the 198990 Course Code Directory as
adopied by reference in Rule 6A-1.00441, FAC., for the
subjects and taught and have completed prior
the 1990-01 school year, at least two years of successtul
teaching using ESOL strategies 1o teach math, sctence,
social studies or computer liveracy © kimited English proti-
cient students as verified in writing by the supenntendent,
shal complete sixty points of inservice training or three
semestor hours in methods of teaching English to
spoakers of other languages, ESOL cumiculum and
materials development, cross-cultural communications and
understanding or testing and evaluation of ESOL. The
sixty points of inservice taining or the three semester
hours of credit shall be completed for the first
certificate renewal aher July 1, 1980. The school district
shal maintain records on how the teacher was evaluated
as succassful. The experience in a basic subject area
ESOL class, acceptable as provided herein, shail have
been taught using ESCL strategies. _ _

(c) Inservice points or credit eamed in fulfillment of
this subsection may be used toward meeting three of the
six semester hours renewal requirements for that validity

iod.
per (2) Inservice standards for tsachers of math,
science, social studies, or computer literacy using home
language instructional strawegies who do not hold a valid
centificate with ESOL endorsement or covuerage: _

(a) Any teachers using home language strategies to
wach math, science, social studies or computer literacy
assigned to instruct limited English proficient students on
September 15, 1990, or for the first time In any given
school year thereafter shal complete at least sixly ponts
of inservics training of three semester hours of college
credit in methods of waching home language, home
language cumiculum and materiais development, or testing
and evaluation in the home language by September 15 of
the following year, of _ o

(b) Teachers who had appropriate certification as
specified in the 198990 Course Code Directory as
adopted by reference in Rule 6A-1.09411, FAC., for the
subject and grades taught and have completed, prior to
the 1990-01 school yesr, at least two years of successhul
teaching of math, science, social studies or computer
kiteracy through the home language strategwes, as verified
in writing by the superintendent, shall complete sixty
points of inservice training or three semester hours of
college credit in methods of waching home language,
home language curriculum and materials development, or
lesting and evaluation in the home language. The sixty
points of inservice ¥aining of three semestor hours of

college credit shall be completed for the firat certificale
renewal after July 1, 1900. The school district shall main-
how the teacher was evaluated as being

on
The experience in a basic subject area class

aopopnbhuptwvdodhopinshalhavoboonmught
using home langusge salegies.

(¢) Inservics points or credit eamed in fulfiiment of
this subjection may be used toward meeting three of the
six semesier hours renewal requirements for that validity

(d) Teachers who are instructing limited English
proficient students in math, sciece, social studies, or
computer lieracy in the students home language on
September 15 of any given school year shall have met by
September 15 of the subsequent year the foliowing:

1. A passing grade on a language examination
designed 1 determine whether a person has a language
proficiency teach elementy or secondary
students in that language. The Florida Department of

develop by October 1, 1990, a kst of
. A district which wishes 16 use an altema-
shall submit it %o the Florida Department
of Education for approval prior 1o its utilization, or

2. A Flonida foreign language certification coverage
in the language which the wacher will utkze to instruct
limited English proficient stuclents.

(3) Inservice standards for wachers of limited
English proficient students in subjects other than English,
math, science, social studies or computer lileracy who did
not hold a valid certificate with ESOL endorsement or
COVerage:

(a) Any teacher assigned 1 instruct limited English
proficient students in subjects other than English, math,
science, social studies or computer lileracy on September
15, 1990, or for the fimt time in any given ichool year
thereafter shall complete at least eighteen points of
inservice training or thres semester hours of college credit
methods of tsaching English to speakers of other
languages, ESOL curriculum and materials development,
cross-cultural communications and understanding, or
testing and evaluation of ESOL by September 15 of the
following year. Inservios iraining shal be provided during
three full planning days or by other means approved in
the district's LEP plan, or

(b) Teachers who had appropriate certification as
spacified in the 1089-90 Course Code Directory as
adopied by reference in Rule 6A-1.09441, FAC., for the
subject(s) and grades taught and have completed, prior to
the 1990-91 school year, at least one year of successfui
waching of other subject areas, %o kmited English profi-
cient students, as verified in writing by the supenntendent,
shal complete sixty hours of inservice training or three
semesier hours of college credit in methods of teaching
English 10 speakers of other languages, ESOL curiculum
and materials development, cross-cultural communications
and understanding, or testing and evaluation of ESOL.
The sixty hours of inservice Faining or three semester
hours of college credit shall be completed for the first
certificate renewal after July 1, 1900. The school distnct
shall maintain records on how the weacher was evaluated
as being succeasiul.

(c) Inservice points or credit eamed in fulfiliment of
this subsection may be used ward meeting three of six
out_\::hr hours renewal requirement for that validity
period.
(4) Implementation schedule for this rule.

(a) Principles of Implementation.

1. Except as set forth in this subsection, any
wacher required 1o have an endorsement or fraining
pursuant to this rie shall compiete such training within
one ye&r of his or her initinl assignment.

2. Exceptions t0 Subsaction (4) of this rule.

& A beginning wacher shall complete the
ingervice requirements within two years of initial assign-
ment.

b. A wacher required o have an ESOL endorse-
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ment on a certificate pursuant to this rule shall complete
course work required for such endorsement within three
calendar years of his or her initial assignment.

(b) Interim measures. In recognition that this rule
will require large numbers of Wwachers 1 be trained for the
first time and that this poses a burden for school districts,
the following interim measures will be in effect untl 1993-
04, oxcept as specified herein:

1. During the 1690-91 school year, the foliowing
steps shall be taken % provide for a phase-in of the
requirements of this rule:

a. Each school district shal conduct a survey ol
its Nmited Evzhh proficient students and based on the
survey shall dotermine the number of teachers by school
who need to be Tained under this rule. Such survey will
be completed by February, 1991

b. Each school district shall establish a program o
assure that alt ESOL basic teachers needing training shall
initiate training by the beginning of the 1991-92 school
year and shall complete such training by the beginning of
the 1904-95 school year.

¢. Each school district shall project the numbet of
ESOL subject matier teachers and home language basic
subject matier teachers needed by the district and shall
initiate a program which will assure that the grouping of
eachers with the largest number shall bagin raining by
the beginning of the 1901-92 school year and complete
such waining by the beginning of the 1993-04 schooi year
and that the grouping of teachers with the lesser number
shal begin Uaining by the beginning of the 1391.92
school year and compiete such training by the beginning
of the 1904-95 school year.

d. Each school district shal also develop and
implement a training and informational program
administrators, including principals, concerning this rule
and the educational needs of limited English proficient
students.

2. Beginning in the 199192 school year those
wachers requiring insefvice trairing pursuant to rute shal
compiete such training within a school year. Each year
therealter those Nachers who have not already completed
the training shall compiets the requisie training.

3. Those weachers who must compiew specified
credit or inservice points for certification renewal pursuant
10 this rule shall compiete such training by the following
time periods: Those whose validity period ends prior to
July 1, 1993, shal compiele requirements by June 1982,
those whose validity period ends July 1, 1994, shal
compiete requirements by June 1993; those whose validity
period ends July 1, 1995, shail complete requirements by
June 1994,

(S) Inservice training program standards. Programs
set forth herein which enable teachers ¥ meet roquire-
ments through inservice points shal meet the following
standards.

(a) The inservice time shal be divided between
contact ime and supervised practicum.

{d) The inservice aining tme allotted for methods
of eaching English to speskers of other languages, ESOL
cumiculum and matwrials development, cross-cultural com-
munications and understanding, and testing and evaluation
of ESOL as set forth in Subtections (1) and (3) of this
rule shall be appropriately divided, or

(c) The inservice fraining time allotted for methods
of waching home language, home language curriculum
and matenals development, and testing and evaluation in
the home language as set forth in Subsection (2) of this
rule shall be appropriately divided.

(d) A set of performance competencies with post-
tests shall be developed by each district in their master
inservice plan for al the inservice training provided in
fulfiiment of this rule.

e) Trainers of home language teachers, where
powtio shall be persons who speak the targeted home

e ach iraenyi
() Each inservics program developed 1o meet the
requiremenis of this rule shall be approved by the Flonda
Depariment of Ecucation and shall be monitored at least
once every three years to assure that the standards set
forth herein are met.

(9) Up ® sixty inservice points or three semester
hours @ in meeting the requirements as specified in
Subsections (1), (2) or (3) of this ruie may be used by a
eacher for certificate renewal.

(h) Each district shal retsin records for each
acher and aide that successfully completed the inservice
requiramants.

(8) Each school distriet shall develop and imple-
ment an inservice program fot Wwacher aides who work
with imited English t studenits,

(7) Each school digiict shall davelop and imple-
ment the inssrvice requirements contained in this rule in
the district's masler insarvice .

(8) Each district o develop and implement
MWB. in addition © the requirements in this
rule, o increase the effectiveness and efficiency
of the program(s) provided to limited English proficient
studenis.

iﬂ The Department of Education shall provide
tochn assistance, including Mchnological assistance
whoere feasible, to school districls in the implementation of
the inservice training.

éw) During the 1992-93 school year, the Department
of Educs all conduct an svaluation of the system of
inservice provided in this rule, and shall make recommen-
dations for revising the syswm based on analysis of
student ouicome Measures.
Authority 220083(1) FS. Law Implemented
233038 FS., as amended by Chapter 90-288, Laws of
Florida. History - New 10-30-90.

CA-6.0808 Equsl Access for Limited English
Proficient Students to Programs Other Than ESOL.

(1) Limited English proficient students, including
refugees and other immi ts, racial and «ational origin
minority students, shail ontitted to equal access to
programs and services other than ESOL, such as  “ut not
kmited to compensatory, exceptional, early childhocd, pre-
first grade, vocational, aduit education, Chapter 2, dropout
prevention, extended day, and supportive services regard-
less of the funding sources.

(2) Home-school communication. AR wntten and
oral communication between & school district's personnel
and parents of current or former limited English proficient
students shall be in the parenis’ primary language or other
mode of communication commonly used by the parents
unless clearly not feasible.

(3) National origin minority or limited English prot-
clent students shal not be subjected to any disciplinary
action because of their use of a language other than
English.

(4) Any person or organizat~n may file a compliant
alleging violation of Rules 6A-8.0,00 through 6A-6 0909,
FAC., with the Flonida Departinent of Education.

(a) Complaints shall be specific and in wnting.

(b} Findings shal be reported to the district and
complainant within sixty days after receipt of the com-
plaint,
(c) Corrective actions shall be required for any
confirmed violation.
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(d) The complaint process is independent of an
individual's right under state and federal laws.

(5) Exceptional student education referral. The
school district shall ensure that an exceptional student
referred for placement into programs for limited English
proficient students shall have an individual educational
plan, IEP, review prior 1o that placemsnt. A staff repre-
sentative of the LEP Commitiee shail be invited to par-
tcipate in thatl review.

Specific Authority 229.053(1) FS. Law Implemented
233.058 FS., as amended by Chapter 90-288, Laws of
Florida. History - New 10-30-90.

6A-8.0000 Exemptions Provided to Limited
English Proficlent Students.

(1) Students in grades 4 and 7, who have been In
an ESOL program for two of fewer years may be
exempted from participation in the statewixde assessment
program.

(2) Each school district shall offer altematives to
the statewide assessment progre - for the measurement
of minimum standards in grades .  d 7.

(a) The alternatives shall the same mini-
mum standards as those mea: . the statewide
assessment program provided, howd ..ur, that methods
appropnate for the limited English proficient student are
used,

(b) Remedial programming shall be provided to
those students who do not meet the performance stan-
dards of the statewide assessment program.

(3) Limited English proficient students who have
completed the credits required for graduation and who
have failed to meet the 10th grade standards as
measured by SSAT | and Il or alternative statewide
assessment program shall be eligible for compensatory
education for "a thirteenth year" as provided in Section
232.246(10), Florida Statutes.

(a) Alternative methods of meeting the standards of
the SSAT-l or alternative statewide assessment program
standards shal be used, where feasible, for limited
English proficient students who are unable to demonstrate
mastery of the standards due to deficiencies in language
proficiency.

(b) Limited English proficient students who failed to
meet the standards after completing the “thiteenth year
may be eligible to be reported for FTE funding in the
appropriate courses in the adult education program of the
Florida Ecucation Finance Srogram.

(4) The Department of Education shall assist the
district in identifying or developing the alternative methods
referenced in Subsections (2) and (3) of this rule.

(5) If the number of limited English proficient
students in a district is fewer than ten within a radius of
twenty miles of a given school or within the school
attendance zone, whichever is larger, a distnct may apply
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o the Florida Department of Education for an exemption
from the delivery of basic ESOL through an ESOL teacher
for this group of students. Exemptions shall be granted
on & one year basis, are renewable, and may be granted
only if the district documents specific efforts to address
the English language needs of its students.

(6) The Florida Department of Education shall
review annually the personnel utilized in teaching limited
English proficient students by program for the purpose of
identfying the areas of nead as "critical teacher shortage
areas. The State Board of Education shall take all
necessity steps o assure that the benefits set forth in
Section 240.4062 and 240 4064, Florida Statutes, shall ve
made available to teachers in critical teacher shorage

(7) Upon verificaton by a superintendent that the
district has been unsuccessiul in recruiing ESOL basic.
ESOL subject matter, or home language instructors, and
that certain positions at given schools cannot be tiled
during any school year with a person who meets the
certification requirements in the Course Code Directory as
adopted by reference in Rule 6A-1.09441, FAC, or the
insefvice requirements as specified in Rule 6A-6 0507
FAC.. a teacher who does not mest the requirements may
be assigned to such a classroom on conditions that meet
the terms of Rule 6A-1.0503, FAC.

Specific Authority 229.053(1) FS. Law Implemented
233058 FS, as amended by Chapter 90-288, Laws o!
Florida. MHistory - New 10-30-90.

S8A-8.0910 School-Age Chlid Care,

{1) School districts are hereby authorized to establish
school-age child care programs. utilizing existing public school
facilities and other appropriate facilities available for such
purposes. The following principles apply for such programs-

(a) School based programs. By agreement between
the Department of Education and the Department of Health
and Rehabilitative Services where school age child care
programs utilize facilities and employees of the school board,
the operation of the child care facility shall be in accordance
with the rules and regulations of the State Board ot Education
and the distnct school board  Such programs are not required
to comply with the requirement of the Department of Health
and Rehabilitative Servicns.

(b) Contracted sen.ces School age child care tacilities
that are provided by a school district by contracting with a
private agency must comply with all the rules and regulations
of the Department of Health and Rehabilitative Services
relating to child care facilities. Such facilities must be
licensed pursuant to Section 402.305, Florida Statutes.
Specific Authority 228 0617(10), 229.053(1) FS. Law
Implemented 228 061, 228 0617 FS. History - New 10-16-91




APPENDIX VI: Draft Example: Screening and Referral Checklists from Duval County Scﬁ');ol District
Duval County Public Bcdools AN

Exceptional Btudent Bducation \\Ji'ﬁﬂ:;ﬁ.\
' Program for the 9ifted G,
\{FVf .{QE
ptudent MName school <<}hc ‘
Date Person Completing Scale . <fi“
Relationship to Student Total Score —

PARENT RATING OCALS

The following statements will assist in determining your child's
educational/inteilectual needs. For each statement, indicate the

. degree to which this characteristic has been obcerved. Please
consider each answer carefully.

Never Frequently
Observed Observed
1. Learns quickly with 0 1 2 3 4 5
little practice.
2. Has a variety of interest: 0 1 2 3 4 5
and is self-directed.
3. Is highly curious - wants to 0 1 2 3 4 5
know "why".
4. Is interested in high-level 0 1 2 3 4 5
topics,
S. Has the ability to solve 0 1 2 3 4 ]
problens.
6. Generates new and unusual 0 1 2 3 4 5
ideas,
7. Has very good memory retention. 0 1 2 3 4 )
8. Has a longer attention span 0 1 2 3 4 5
than the average child.
9. Has a large vocabulary -~ 0 1 2 3 4 5
expresses him/her self well.

V. Reads & great deal, 0 1 2 3 4 5
11. loves to learn, 0 1 2 3 4 5
12. Strives for perfectior: is 0 1 2 ! 4 5

self-critical.
13. s concerned with right and 0 1 2 b ] 4 5
wrong.
1¢. Has a good sense of humor. 0 1 2 3 4 5
15. Has a vivid imagination. 0 1 2 3 4 )
16. May question authority 0 1 2 3 4 5
statements.
17. Does not like rigid time 0 1 2 k| 4 5
schedules or fixed routines.
18. Sometimes appears overly o 1 2 3 4 L
aggressive because of natural
curiosity.
39
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19.

20,

May be annoyed by details o 1
he/she considers unimportant.

Is self-confident and vants 0 1
to share knowvledge with others.

Subtotals

Total Score




Duval County Public Schools
. Pxceptional Otudent Bducation
Program for the Gifted

Student Name School
Date _____ Grade
Person Completing Ecale Total Scora __

TEACEER RATING BCALE

The following statements contain many of the characteristics
comzonly associated vith gifted individuals. For each statenent,
indicate the degree %o which this characteristic has been observed.

Never Frequently
Observed Observed

1. Learns quickly from limited 0 1 2 | 4 5
exposure: little practice
required.

2. Has diverse, spontaneous, and
frequently self-directed o] 1 2 i} ‘4 )
interests.

1, Asks many ques.i:ons; concerned
with cause-effect relationships: 0 1 2 3 4 S
interested in "vhy": love of
truth.

4. Shows an interest in and
knovledge of a variety of 0 1 2 B 4 5
toplics beyond the usual
interest of children of
similar age.

$. Has the ability to solve
problems without help: uses
reasoning ability: sepelates the 0 1 2 ) 4 s
whole into its Tespective parets:
can apply knovledge to
unfamiliar s:tuations.

6. Generates 3 large number of
ideas or sclutions to problens 0 1 2
and questions: offers unusual,
uniqQue resgonses.,

iJ
-~
in

7. Ras the ability for high level
abstract thinking, (time, space, O 1 2 ) 4 S
numbers) .

8. Has extraordinary memory
retention: quick mastery and 0 1 2 ) 4 ]
recall of factual information.

9. Has a lorjer attention span
than the average child (teo 0 1 2 ) 4 )
the extent that it may exclude
all else).

1.. Displays verbal proficiency;
large vocabulary; expresses 0 1 2 B 4 )
him/herself vell through various
communication skills.

6/91 41
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l..

12.

3.7

14¢.

18.

16.

17.

18.

19.

20.

2.

2.

2,

24.

25,

Aealds ¢ Qleal Jea. ON NiS, Nhet
own; interest in information
in sdvanced areas: Bay show
preierence far spesific
categories (science fiction,
encyclopedias, biographies).

Likes to study subjects which
are difficult decause of his/het
intellectual curiosity,
inquisitive aind, and love of
learning.

Has poor study habits frequently
resulting in careless vork.

Thinks faster than he/she
vrites vhich may result in
sloppy v .rk.

May be annoyed by details he/she
considers unisportant and un-
necessary.

Pislikes adhering to rigid

time schedule or fixed routine:
preference for individualited
vork: heed for freedom of move-
nent and actlon.

Sone:ines appears overly
4ggress:.ve because of his/her
natural curiosity, alertness,
and tendency to dosinate others,

Is uninhibited in expressions of
opinions: is apt to be a none
conformer.

Strives for perfection: it
self-critical: is not easily
satisfied vith his/her own
speed Or products; fear of
failure

Is concerned vith right and
vrong: passes judgement on
events, people and things,

Has a Xeen sense Of
intellectual "playfullness":
fantas.tes, imagines, ( * I
vonder Nat would happen

[ SR

Displays & sense of humsor:
sees hUumor 1n situations
that may not appear to be
humorous to others,

Is & high risk taker:
adventurous.

I1s unvilling to accept
authoritarian pronouncasants
vithout critical examination.
Is self confident and actively

desire~ o share knovledge and
“YorX with others.

subtotals

Total fcore
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6/91

L
SCAEENING CRITERIA MATRIZX F

PROGRAN FOR TRE OIPTED SN
Fiy
Studant —— Student Number
School Grade Date of Birth

Students requiring further screening for participation in the
Progras for the Gifted vill be considered based on three criteria.
Strengths in each of the three areas vill be given a number of
points. A tota) o ten (10) points 13 needed to be eligible for
individual psychologica. assesraent. Ope additiona)l point may be
added as the result of enviornaenta)l factors.

CRITERTA POINTS
A. Scomprehensive Test of Basic Skills (CTBS)

(Scores in two of three total areas)

95% > = 3 points
908 - 94% = 2 points
858 - 85y = 1 points

Points
B. Teacher Rating Scale
91 > points = 6 points
76 - 9C points = 5 points
< 75 points = 4 points
Points
C.  Parent Rating Scale
76 > points = 4 points
61 - 75 points = 3 points
< 60 points = 2 points
Points
D. nvironmensa; Indjscators (One point)
Poaint
Total Points —_—
Signhature cof Person Completing Form
Title Date
» Conplete this form only for students wvdo score 11%5-124 on the

Qtis-lennop Bedool Abjlity Test.
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/
4;: e
KINDERGARTEN / FIRST GRADE “
BCREBENTNG CRITEBRIA MATRIX * -
PROGRAM FOR THE GIFTED N _
Student Student Number
School Grade Date of Birth

Students requiring further acreening for participation in the Program for the
Gifted will be considered based on two criteria. Strengtas in each of the
two areas will be given a number of points. A total of eight (8) points is
needed to be eligible for individual psychological assesswent. Cne
additional point may be added as the result of enviornmental factors.

CRITERIA POINTE
A. Teacher Rating Scale
91 > points = 6 points

76 - 90 points = 5 points
< 75 points = 4 points

Points
B. Parent Rating Scale
76 > points = 4 points
61 - 75 points = 3 points
< 60 points = 2 points —_—
Points
D. Environmental Indicators (One point)
Point

Total Pecints

Signature of Person Completing Form

T .tle Date

L Complete this form only for students who score 115-124 on the Otig-
Lennon 8chool Ability Test.
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Duval County Public Schools g -’y¢>\

Exceptional Student Rducation S A
Progras for the Gifted - N
ENVIROKNENTAL INDICATORS Lo ,‘%‘0

The following list of Envirorsental Indicators is suggested for use
to generate further review and discussion of individual students
vho may be referred for possible placement in the Program for the
Gifted. These Environmental Indicators should be considered for
particular siudents who Bmay suffer frop & disadvantaged
environeent. One point may be earned in the screening process if
indicators are exhibited. ;

This list of indicators:

. may be used with any student and is bot designed exclusively
for use vith any one group of students.

* has not been ranked in any particular order of importance and
is not to be construed as an all inclusive list.

* may not be exhibited entirely in every student.

* identifies subjective areas for the purpose of raising the

awvareness level concerning specific students who may be
considered for further testing.

* should be revieved by individuals who are able to provide some
information based on the indicators listed below.
* should bz used to generate careful discussions by child studv
teanms.
ESVIRONMENTAL IND]ICATORS
Number of children in the Family mobility
family
Position of the child in General health of the
the family child /parents
Number of parents in the Attendance record
home
Number of adults in the Lanquage spoken in the hume
hone
Family incone Hoae environment: size,

' location, condition

Parent's highest level Parent/Child relationship

of education (time spent with the child,
etc.)

Parent's occupation/werk Other indicators:

schedule




TEACEER REFPERRAL PORN

Many factors msust be considared in the recommendation of a student
for gifted placement. Standardized test scores, parental input,
as well as teacher information all play an equally important role
in the recommendation of a student. B
considered as the sole determinatior for referzal. The following
characteristics are frequently associated vith gifted individuals.
In order to identify students for gifted screening, please indicate
students that you feel possess oOne or more of these
characteristics.

1. Advanced reading ability 9. I1s unwilling to accept
avuthoritarian
pronouncenants without
critical examination

2. Unusually large vocabulary
10. Can concentrate on
: tasks for long periods
3. Very original and creative of time

11. Good at detailed work
4. May be annoyed by details
he/she considers unimportant
and uhnecessary 12. Good remory

L Good critical thinker 13, Dislikes adhering t*o
rigid time schedule
or fixed routine;

6. Demands disproportionate preference for

apount of attention individualized work
14. High degree of

7. s uninhibited in expressions leadership ability
of opionions; are apt to be
nonconforrers 15, High degree of

motivation

B. Academic abilities ahead of

grade placement 16, gtandardized - test

scores 95t > in two
of three total areas
on CTBS.

STUDENT NAME STUDENT NAME

Teack.. . <

Dhte
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- GRADES K-3 i
b’ Ll|‘\-.'-h a2t ;
STUDENT ID SCHOOL ‘
DATE D.0.B. GRADE SEX
RACE/ETHNICITY
SCORES
ASSESSMENT ITEMS 4 3 2 1 NA

TEST DATA:

1. Intelligence Test 125+ |120-124{115-119/110-114
CTBS 90-100 80-89 70-79 60-69

2. Reading

3. Math

TEACHER CHECKLIST

40-30 29-20 19-10 9-0

4. Learning -

5. Motivational

32-24 23-16 15-8 7-0
6. Creativity
INSTRUCT.ONAL DATA A B o AR AR AR
7. Reading-Report Card
8. Math-Report Card
Instructional Level +2 YRS |+1 YR ON LVL [*******
9. Reading
10. Math
ARRAR AN
11. Portfolio *X2
COLUMN TAILY OF CHECKS ool
WEIGHT X4 X3 X2 X1
ADD ACROSS + + + z
TOTAL
Is this child Limited English Proficient? YES ___”wyo
Is this child receiving free or reduced lunch? YES NO

*portfolio documentation carries a weighting of 2 times the other
factors. A7
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GIFTED ASSESSMENT TEBAM REPORT - . oo
GRADES 4-8 TR ¥
AT IR E TR
STUDENT ID SCHOOL e b
DATE D.0.B. GRADE SEX
RACE/ETHNICITY
SCORES
ASSESSMENT ITEMS 4 k} 2 1 NA
TEST DATA:
1. Intelligence Test 125+ 120-124|115-119|110-114
~ CTBS 90-100 80-89 70-79 60-69
2. Reading
3. Math
TEACHER CHECKLIST
32-24 23-16 15-8 7-0
4. Learning
36-27 26-18 17-9 8~0
5. Motivational
40-30 29-20 19-10 9-0
6. Creativity
7. Leadership
INSTRUCTIONAL DATA A B c FARARER
8. Reading-Report Card
9. Math-Report Card
Instructional Level +2 YRS (+1 YR ON LVL ([****rne
10. Reading
11. Math
AR N
. 12. Portfolio *X2
COLUMN TALLY OF CHECKS TRwR AN
WEIGHT X4 X3 X2 X1
ADD ACROSS + + + =
TOTAL
Is this child Limited English Proficient? YES NO
Is this child receiving free or reduned lunch? YES NO

*Portfolio documentaticon carries a weighting of 2 times the other
factors.
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