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OVERVIEW
or

FINAL REPORT
LIFELONG LEARNING PROGRAN

INTRODUCTION

Piedmont Community College in Roxboro, North Carolina and two textile manufacturing
industries, the Cavel Division of Collins & Aikman Corp. (C&A) and the Burlington
House Division of Burlington Industries (BI), formed a partnership to address the
problem of literacy in the workplace. Funded by a $300,707 grant from the U.S.
Department of Education, National Workplace Literacy Grant, their mission was to
develop a job-specific workplace literacy program for both of these rural textile
plants. The grant was awaraed in April 1990 and funded through September 1991. A

no-cost extension was requested and approved to extend the grant period through
December 1991.

Approximately 50% of adults, ages sixteen and older, lack a high school creatntial
in each of the two counties served by the College (Person and Caswell Counties).
Of tte two industrial partners, 15% of C&A's employees were without a high school
educa;ion and 35% of BI's were without a high school education. With technology,
work teams, and other innovations occurring within each industry, these industries
recopized the need to upgrade their employees' basic skills in order to remain
compatitive. For employees, the project offered basic skills training in order to:
become more proficient in their jobs; move laterally or upward; to improve their
bask literacy skills and/or complete their high school education. The intent was
to serve 802 employees through the project.

Unique features of the plan included providing basic skills training in relation to
job skills for employees at the worksite. Employees would attend classes during
their assigned shift and at their regular rate of pay. Classes would be offered
for all three shifts and would address basic literacy skills (0-12 grade level) and
those skills as they applied to specific jobs. Job task analyses would be
conducted to identify those literacy skills needed for jobs. Afterwards, a
job-specific literacy cuiyiculum would be developed as well as pre and post-tests
to assess employees' level of knowledge before and after program participation.

OBJECTIVES AND RESULTS

In order to accomplish the mission of the workplace literacy project, the
objectives were specified and the responsibilities of each partner outlined. The
responsibilities of Piedmont Community College were to provide:

1. Overall administration of the workplace literacy program

2. Workplace literacy program personnel:
a. Project director, former Debra B. Inman (Harlow)
b. Full-time site coordinator for each industrial site
c. Full-time educational counselor who would devote half time to each

industry
d. Full-time instructor at each industrial site (see Appendix PR#2 for

Staff Flow Charts)
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3. Instructional supplies and materials, including computer software

4. Limited child care and transportation assistance

5. Evaluation of the project

The industries' responsibilities were to provide:

1. Overall management support of the workplace program and encourage employee

ivvolvement

2. An opportunity to upgrade workplace literacy skills for those employees

with less than a high school education

3. Employees with job specific basic skills training

4. Adequate classroom space, office space for the site coordinator,

educational counselor, and instructor at each industr!,

5. Personnel support to assist the site coordinator at each industry:

a. Training coordinator (in-kind support)
b. Computer programmer/consultant (in-kind support)

(see Appendix PRO2, Staff Flow Charts)

6. Financial resources to enable the College to purchase microcomputers

or provide microcomputers for the workplace literacy program

Piedmont Community College met its responsibilities with the exception of number

2.c - "Full-time educational counselor who would devote half time to each

industry," and number 4 - "Limited child care and transportation assistance.° One

full-time educational counselor to be shared by both industries was not desired by

the industries due to proprietary information. They preferred one part-time person

each. A part-time Educational Counselor was employed for C&A and no one was

identified or .,mployed for BI. After several months, the services were deemed not

to be needed. fherefore, the position was never filled at Bl. Limited child care

and transportation were not necessary or provided because employees attended

classes during tneir workshift at the worksite.

The industries met their responsibilities of the grant with the exception of

providing a cemputer ptogrammer at BI. Since BI did not have such a resource

person employed at the Williamsburg Plant, this provision was not met. One office

was designated at each industry and furnished appropriately including a phone (and

a computer at C&A) for Jie site coordinator to share with the instructor and the

educational counselor. This sharing of an office did not normally present a
problem because of schedules and variations in job tasks (i.e., site coordinator

conducting job analyses on the production floor, etc.).

The objectives of the grant project are outlined on the following chart with the

numerical results listed.
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Other objectives of the grant were to:

1. Provide workplace literecy classes at each industry for all three shifts by
Fall 1990 and continue each quarter until project concludes.

2. Develop and implement a job-specific literacy curriculum for each industry
1:ith job-related assessments, simulated job situations and job-specific
materials.

3. Use standardized assessment tools to determine entry and exit levels of
participants.

4. Develop computer software for the job-specific curriculum.

5. Evaluate participant's progress using standardized tests; job-specific
assessments; and feedback from supervisors.

6. Evaluate the project using subjective evaluations and hard data.
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Objectives are addressed in detail in each industry's section of the report.

Methods, timelines, problems, and final results are included within each section.

The only objective not met was f4 - develop computer software for the job-specific

curriculum. This was not accomplished because of several factors: 1) lack of

knowledge and expertise in this area; and 2) lack of a resource person or

resources. After much research, authoring courseware was determined as the tool

needed to accomplish this task. None was identified during the project. However,

several software programs were customized to include job-specific vocabulary.

EVALUATION

In order to evaluate the workplace program, an internal and external evaluation was

conducted. The partners conducted the internal evaluation: Piedmont Community

College; Burlington Industries; and Collins & Aikman. Dr. Eunice Askov of the

Adult Literacy Institute at Penn State University provided the external

evaluation.

The internal and external evaluations are included in this text. Both compare the

actual accomplishments of the program to the objectives of the grant's proposal;

the schedule of accomplishments with the projected time frames; the number and

characteristics of the project participants and their achievements; dissemination

activities; evaluation activities; and changes in key personnel.

A detailed description of the project is included in the internal evaluation report

for each industrial partner (Sections B and C). Dr. Eunice Askov's external

evaluation concludes the text of the final report (Section D).

CONCLUSIONS

As a model workplace literacy project, Lifelong Learning for Jobs attempted to

accomplish three broad objectives through an alliance between Piedmont Community

College and two textile industries, Burlington Industries and Collins & Aikman.

Through participating in a customized literacy program at their industry, employees

were able to: I) function in their current jobs with increasing competence; 2)

move laterally or upward; and 3) meet changing job requirements. These objectives

were met, yet, the methods and procedures to accomplish them varied at each

industry due to different plant personalities. The elements of the program were

the same at each site; however, processes or strategies varied.

Each industry confirmed that the project's objectives were accomplished.
Productivity, attendance, morale, and efficiency increased. Several employees

moved laterally or upward. Employees demonstrated evidence of their mastery of

basic skills. With this new confidence and basic skills knowledge, they were

better able tc meet the challenges of their changing work environment.

Several factors make it difficult to quantify these results. One, the industries

were reluctant to give hard data due to the "proprietary" nature of this

information. Secondly, the industries were undergoing many changes including other

means of continuous training, teamwork concepts, computerization, etc. which may

have also affected productivity, morale and efficiency. Finally, hard data does

not exist for all areas. Subjective data is sometimes the only data available.
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Quantitative evaluations which can be conducted include the number of departments
which were audited for identifying job-spetific literacy skills, the number of
classes offered per shift, the number of job-specific curricula developed, the
number of employees who upgraded their basic skills levels, etc. For a
quantitative summary, see the chart on page 3, Overview _Section, "Objectives -

Numerical Results."

Objectives or outcomes not met included: 1) the development of job-specific
computer courseware for the customized curricula; and 2) the number of employees at
BI who participated in the job-specific curriculum was less than planned.
Objective number one was not accomplished because no authoring courseware was
identified with which to develop customized courseware for Apple computers at BI or
IBM clones at C&A. Objective number two, the reasons fewer participated in the
job-specific curriculum at BI were several. The curriculum developmunt process was
redirected in January 1991 at the request of the Plant Manager, Robert Sills, and
the external evaluator, Dr. Eunice Askow. Rather than develop a curriculum for
each job, jobs were categorized into three areas: service, technician, and
operator with curriculum developed for each. The site coordinator, David Bess, who
was responsible for the job audits, curriculum development and daily on-site
supervision of the project for the college, was required to instruct third-shift
classes for a combined total of six months. This assignment was due to the
resignation of part-time instructors at different times during the project. With
each resignation, Mr. Bess was pulled from his regular duties to be the interim
instructor until another could be employed. As a result, the curriculum
development process was impeded. Finally, the industry was uncertain as to how to
select participants for Phase II (Job Specific Literacy) of the program at
Burlington Industries. Their question was! Should graduates of Phase I be
considered first or those who entered the program and demonstrated the necessary
skills to enter Phase II, job specific literacy?" The issue was put to the
Advisory Council for a vote near the conclusion of the project. Therefore, only
eight employees were in the job-specific curriculum at the project's end.

Personnel changes and company restructuring occurred during tne life of the
project. At BI, the Personnel Manager, Patty Gibson, took a six-month maternity
leave. Mrs. Gibson was actively involved in the creating and coordinating of the
program at BI. During her leave, her assistants assumed her duties including her
role with the Reading Enrichment Lab (name given to BI's workplace program.)
Communication problems occurred between the industry and educators and vacancies in
the classroom were not filled as quickly. Once Mrs. Gibson returned, these
problems were resolved.

The turnover of part-time instructors at B1 was another personnel problem and one
with a greater impact on the program. Three part-time instructors were utilized
during the project. With different instructors, the program lacked the continuity
and consistency it needed. It also created gaps which the site coordinator had to
fill; thereby, decreasing his ability to conduct job analyses or curriculum
development.

At C&A, the industry's contact person, the Training Manager, accepted another
position within the company. Thus, a new person, Robert Campbell, was hired and
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oriented to the LLL program. Also, a manager of Dyeing and Finishing, Rick

Leissner, resigned and his replacement required orientation and a commitment to

LLL.

An organizational restructuring occurred at CIA to downsize management during the

project. No longer did Roxbero's Cavel Division have a President. Th: Vice

President, Ghani khanani, became the General Manager of the Division, ruporting to

Corporate Headquarters rather than to a local President.

There were several key factors which contributed to the success of the workplace

literacy project. All partners agreed to the mission or purpose: to offer basic

skills training for employees which would meet their needs for adapting to charges

in the workplace and be relevant to employees' individual needs. Towards this

goal, teamwork, collaboration, and even education was required. Leadership from

both sides - educators and industrialists - had to learn about each other's culture

and be willing to merge the two. Additionally, they agreed to serve all employees

equally -- from the non-reader to the college graduate needing basic skills.

Each industry provided instruction at the worksite and on company time. Employees

attended claFses in one-hour segments during their shift for two to three times per

week at their hourly rate. Classes were provided for all three shifts.

Throughout the project, there was visible and active support from the industries'

management team. Long and short-term planning, decision making and problem

solving, recognition of enrolled employees who met exit criteria, scheduling

participants, daily supervision of the program, and evaluation of the program were

areas of involvement.

By involving all partners in the program design, its mission, objectives, and

strategies for the direction or purpose was clear. However, all had to remain

flexible and be willing to adapt as necessary -- including the instructors and site

coordinators. Changes in philosophy, schedules, entry criteria, and curriculum

development process were just some of the adjustments which had to be made.

As with any pilot project, mistakes were made. Patience, communication, and

education were keys to survival; however, this meant that grant timelines were not

always met.

In conclusion, workplace literacy is not a generic curriculum created for one and

adopted by all industries. Workplace literacy is a process of continuous

development: competencies change as the workplace changes. Industries do not have

the same personality: what works for one may not work for another. Finally, a

truly customized workplace program will not be transferable to other industries

because of its uniqueness. Therefore, what we have created with grant monies is a

model workplace literacy program whose concept and elements can be applied towards

establishing a workplace specific literacy program at other industrial sites.

Questions or inquiries regarding this report should be addressed to the Project

Director: Debra B. Harlow, c/o Piedmont Community College, P.O. Box 1197, Roxboro,

North Carolina 275/3, telephone 919-599-1181.
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Introduction

The Reading Enrichment Lab was the name given to the workplace literacy program
at Burlington Industries Williamsburg Plant in Caswell County, North Carolina.
In partnership with Piedmont Community College and the U.S. Department of
Education, the program was developed to overcome the academic deficits of
employees so that they could use the advanced technology entering the plant.

To become a "world class" manufacturing facility within the next five years is
the goal of Burlington Industries Williamsburg Plant. In order to do this, BI
recognized the need to no only invest in its physical plant, but it also
recognized the need to invest in its human resources -- its employees.

ThP Williamsburg Plant is a member of the Burlington House Decorative Fabrics
Division of Burlington Industries. It employs over 560 people and weaves
millions of yards of mattress ticking, draperies, and upholstery a year. It
has been called the "most modern weaving plant in North America." Some of the
technological advancements in recent years involve computer monitored, as well
as computer controlled looms, a computerized cloth grading system, and a
computerized shipping and receiving process that incorporates the "just in
time" inventory system. The Williamsburg Plant maintains a very stable and
highly skilled workforce.

The performance report that follows is an internal evaluation and summary of
the Reading Enrichment Lab at Burlington Industries. As with the C&A section
of this project evaluation, the format will adhere to the guidelines of the
Performance Report as required by the Office of Vocational and Adult Education,
U.S. Department of Education. The accomplishments will be compared to the
objectives and their target dates outlined in phases in the original project
proposal: Phase I, II, III, and IV.

PHASE I

The timeframe for Phase I was July 1, 1990 - September 30, 1990 and included
four major objectives. These four objectives were to employ the staff, develop
a promotional brochure, recruit employees/students, and train the staff.

The employing of staff was the first objective in Phase I. Sylvia Gault, the
full-time Project Secretary, was hired on July 9, 1990 to serve both
industries. The full-time Workplace Site Coordinator for Burlington
Industries, David Bess, was hired on July 16, 1990. There was no Educational
Counselor, Industrial Education Consultant, nor Computer Programmer/Consultant
hired or contracted for this site. A part-time Educational Counselor was hired
for the project at Collins & Aikman and one was sought for Burlington
Industries. However, based on the position at Collins & Aikman, it was deemed
an unnecessary position; therefore, it was not filled at Burlington Industries.
The reason for not using one full-time employee as the Educational Counselor
for both industries was due to the industry's sensitivity about proprietary
information. The industries preferred one part-time person as Educational
Counselor at each site rather than one full-time person accessing both sites.

8



Since BI's Training Manager, Robert Parrott, had risen irom entry level

employee at BI to Training Manager, he was a valuable in-house consultant for

the workplace literacy program's job task analyses and the development of the

job-specific curriculum. He donated time to the program with BI's permission;

therefore, an Indu:trial Education Consultant was not employed/needed. BI did

not have a computer resource person at their Willimsburg Plant, as did C&A.

The full-time instructor, Queen Williamson, was hired in February of 1990 under

another project originated by the Center for Advancing Technology (CAT - a

State funded project) which was in place at Burlington Industries prior to this

workplace literacy project beginning. (CAT was an ABE/GED program provided by

Piedmont Community College at the Williamsburg Plant.) Mrs. Williamson was

still employed by PCC, but now under the Workplace Literacy Project Grant to

deliver a job-specific literacy skills program. Mrs. Williamson assumed

daytime classes. A part-time instructor was employed in June 1990 and began

instruction in the evening classes (see Schedules in Appendix BI#1) in July

1990 so that classes were offered for all three shifts. There was a part-time

instructional aide who had also been employed under the CAT project and wno was

contracted to work under the new Workplace Literacy Project Grant. However,

she resigned to take a full-time position elsewhere at the end of July 1990. A

replacement was not hired for this position, though efforts were made to do

SO.

The development of a promotional brochure was the second objective in this

phase. The On-Site Coordinator completed a brochure design in September 1990.

This initial brochure design (see Appendix BI#2) was approved by PCC and the

Williamsburg Plant for printing. Upon distribution of the brochure, BI

Corporate Headquarters requested that the brochure be redone under their

leadership. The revised brochure was not completed by this schedule. (See

"Reasons for Slippage of Dates" for more details.) Appendix BI#3 shows a copy

of the final brochure.

The third Phase I objective was to recruit employees/studints for the Reading

Enrichment Lab. This objective was actually achieved far ahead of schedule

(winter quarter 1990) because the employees/students had already been recruited

during the CAT project and were carried over to the new Workplace Literacy

Project. Extensive effort and time were expended in recruiting by PCC and BI

personnel under the CAT - ABE & GED project. The Literacy Director, Debra

Harlow, and CAT Project Coordinator, Marilyn Pergerson, met with the Plant

Manager, Robert Sills; Personnel Manager, i-atty Gibson; arii Training

Manager, Robert Parrott, to formulate the program concept. Afterwards,

meetings were held with front-line supervisors to inform them of the program

and their role as promoter and contact person for their employees interested in

participating. Finally, group meetings were conducted with all employees on

all three shifts to announce the program and encourage employees to volunteer

for the program. The Training Manager, Personnel Manager, Literacy Director,

and BI's Plant Manager spoke at each of these meetings. The recruitment

efforts were so successful that over 400 of the 560 Williamsburg Plant

employees signed up on a waiting list to enroll in the Reading Enrichment Lab.

Recruitment was ongoing throughout the life of the workplace literacy project

via quarterly appreciation dinners. At these dinners, graduates of the Reading

Enrichment Lab were recognized and given a certificate in front of all

employees. Also, supportive comments were made by the Site Coordinator, BI

Personnel Manager, and BI Plant Manager about the Reading Enrichment Lab.

9



Objective number four was the traininp of staff using the Adult Literacy
Program's teacher orientation program The program was 18 hours in length and
included an introduction to the adult illiteracy problem, principles of
teaching adults, recruitment and retention of students, procedures, reports,
test instruments, curriculum development, and individual instructional plans.
Emphasis was given to integrating workplace skills with basic skills developing
the employee's individual learning plan. This was achieved by training
employees to use CASAS (Comprehensive Adult Student Assessment System), an
assessment and curriculum management system. Founded upon competency-based
education, CASAS also provided tools for the job assessmentb and the individual
employees' skill levels in each of those areas: Workplace Literacy Analysis
Job Profile and Workplace Literacy Analysis Individual Profile. Continuous
staff training occurred throughout the grant period via in-service workshops
and state and national conferences offering workplace literacy topics.
Employees also visited other workplace literacy sites in North Carolina.

To acquaint the workplace program staff with BI, the site coordinator and
instructors were oriented to the plant, supervisors, and employees' policies
and procedures. Additionally, the site coordinator was invited to participate
in the Burlington House Decorative Fabrics Orientation Training for all new
administrative employees located at the Division Headquarters in Burlington,
North Carolina.

PHASE II

August 15, 1990 to December 31, 1990 formed the timeframe for Phase II of the
implementation process. There were six objectives: develop a job-related
pre-assessment and post-assessment tool; negotiate with industry the format and
scheduling of progress reports; plan the schedule of classes and identify
eligible participants; develop the curriculum incorporating workplace literacy
skills identified in the literacy audit; develop computr software to enhance
program instruction of job-related concepts; and prepare training sites located
at the industry for classes.

PROGRAM LEVELS

An explanation of the developmental structure of student progress within the
Reading Enrichment Lab is necessary for a better understanding of the program.
BI's management and the college, together, decided that student progress within
the Reading Enrichment Lab would be defined by one or more of three Phases (not
to be confused with Phase I, II, III, and IV of the prcject implementation
process).

Phase I: Upon being assessed with standard assessment tools (TABE -

Test of Adult Basic Education; CASAS - Comprehensive Adult Student
Assessment System; SORT - Slosson Oral Reading Test), a student would
be placed in the classroom, a computer-assisted learning program, to
either learn new academic skills or review basic skills. To qualify
for the Reading Enrichment Program, participants had to score below a
245 CASAS scale score. (This benchmark was established by the North
Carolina Department of Community Colleges to qualify students for
literacy instruction.)
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Phase II: While a student was in Phase I, and after they ivid achieved

a third grade reading level or better on TABE (eventually TABE was

discontinued and a CASAS score of 213 became the benchmark for this

phase), they would be placed into the Phase II learning program. The

Phase II learning program was the job-specific curricula developed

for the grant project.

Phase III: This level of learning was to be provided for students who

were interested in pursuing a GED certificate.

The philosophy and conviction behind these levels was that employees must have

mastered certain basic skill; in order to begin the job-specific curricula.

The pre-requisite level was determined as a result of the job audits at the

work site at Burlington Industries. Non-readers had to meet third-grade level

of reading proficiency before they could use the job-specific learning

materials in Phase II.

Because there will be non-readers or poor readers in virtually every work site,

this project recommends defining pre-requisite basic skills levels before any

serious application of job-specific materials can be introduced. The decision

of the Williamsburg Plant administration was that the needs of all the

employees were to be addressed. Therefore, the employees with the lowest basic

skills levels would have the same opportunity to participate in the program as

all other employees.

ASSESSMENT TOOLS

Having explained the Reading Enrichment Lab's phases, a description of the

assessment process follows for each phase. When entering or exiting the

Reading Enrichment Lab, Phase I, standardized pre and post-assessment tools

were used. Students participating in Phase II (Job-Specific Curricula) were

administered criterion-referenced pre and post-tests. WrA a student was

enrolled in Phase III (GED Preparation), they were administered standardized

assessment tests using the Official GED Practice Test.

The TABE (Test for Adult Basic Education) was established as the post-assess-

ment tool for graduating from the Lab under the ABE/GED program sponsored by

CAT. Therefore, it continued as one of the pre and post-assessment tools for

the workplace grant project. The Locator Test and Levels E, M, D, and A were

administered to the majority of the employees/students. To the poor readers or

non-readers, the Slosson Oral Reading Test (SORT) was administered until the

student had mastered the reading skills needed to take the TABE.

In December 1990, the Employability Competency System (ECS) of CASAS

(Comprehensive Adult Student Assessment System) was utilized in the classroom

as another assessment tool. Since CASAS offered an assessment system in the

functional context of employability, it fulfilled the pre and post-assessment

needs of a workplace literacy project better than the TABE system.

Consequently, all employees/students (with the exception of those taking SORT)

would be administered both assessment tests in order to compare the two. At

the conclusion of this grant, the TABE would be discontinued. It was not

discontinued sooner because it helped maintain a consistent assessment tool for
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the program and provided an opportunity to assess and compare employees' skill
levels in two formats: TABE as an academic assessment and CASAS as a
functional context approach to basic skills with individual performance
measured by scale scores.

The Skills Bank software package was used extensively in the Reading Enrichment
Lab. The lessons and tests within the software were used to help measure gains
on a short-term basis.

The job-related assessments were developed by the site coordinator at later
dates as each job-specific curriculum was developed. Once approved, pre and
post-assessment test and the job-specific curricula were implemented.

PROGRESS REPORTS

The next objective in Phase II was to negotiate with industry the format and
scheduling of progress reports of the project. There were basically three
reporting formats that were agreed upon with the industry. The first report
was a quarterly report to the Personnel Manager at the Williamsburg Plant. It

named employees/students who had met exit criteria for each phase of the Lab.
The second report was one that occurred as need dictated: the Personnel
Manager requested notification if an employee missed two (2) or more classes
for unjustifiable reasons.

The third report format was carried out at the Advisory Committee meetings.
The Advisory Committee was established to be a guiding body for the Reading
Enrichment Lab. Its membership was comprised of the Plant Manager, Robert
Sills; Personnel Manager, Patty Gibson; Training Manager, Robert Parrott; PCC
Workplace Project Director, Debra Harlow; two Supervisors - Sheila Spivey and
John Enoch; three Employees - Phyllis Ruffin, Alice Rudd, and Robert Stokes;
ad the Workplace Site Coordinator, David Bess. At these meetings, a report was
given as to the status of the Reading Enrichment Lab and distributed to all
members.

Weekly reports were submitted to the Workplace Project Director and quarterly
reports were submitted to the U.S. Department of Education (funding source),
Department of Vocational and Adult Education.

CLASS SCHEDULES

The third objective during this phase was two-fold; first to establish a
schedule of classes to be offered; second to identify eligible participants.
The first part of this objective, establishing class schedules, was
accomplished ahead of schedule by July 1, 1990.

The ABE/GED program schedule had three one-hour classes on first shift, two
one-hour classes on second shift, and two one-hour classes on third shift at
BI each week. This was a total of seven classes for hourly employees on all
three shifts which met three times per week with ten students/employees per
class (70 participants; 21 hours total instruction per week). A full-time
instructor taught the first and second shift classes. A part-time instructor
taught the third-shift classes. Throughout the workplace program, this
original schedule (see Appendix B1#1) experienced numerous changes as it was
adjusted to meet the needs of the program and its partners.
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By September 1990, Burlington Industries requested that front-line management

and office staff be allowed to enroll in the Reading Enrichment Lab. The plant

administration realized that some of these employees had academic deficiencies

as well. Some needed computer orientation, several needed to earn GED's, and

others simply needed to refresh their math and written communication skills.

As a result of this request, classes were offered for this group ard titled

"MDT" (Management Development Training) and were included on all three shifts

with workplace staff providing them with the same services as hourly employees.

Attendance in MDT classes by salaried personnel was flexible due to their

unpredictable workload situations. This was a major change in the philosophy

of the workplace literacy project. Prior to this time, only the academic needs

of the hourly employees were being addressed.

Another major schedule change occurred when a third class for hourly employees

was added to second and third shifts. This was a direct result of the hourly

employees' request during an Advisory Committee Meeting. The total of hourly

employee classes offered per day then increased to nine. The two extra classes

(one on second and one on third) were added to the part-time instructor's

schedule, bringing the total to four classes (not including MDT classes). The

added classes also increased enrollment from 70 employees per quarter to 90.

A significant schedule addition took place in June 1991. PCC received special

licensing from the General Educational Development Testing Service to use the

Burlington Industries Williamsburg Plant as a satellite testing site for BI

employees. The rationale for this approval was that the Williamsburg Plant was

located 45 miles from the testing site, PCC's Main Campus: that was a strong

deterrant to taking the GED test. Offering the GED test at the industry site

was to improve the likelihood that employees would take the test. GED testing

was scheduled as needed at BI.

Prior to June 1991, three employees had taken the GED at the Roxboro Campus.

After June 1991, ten employees were administered the GED Test at the plant

site.

The last major schedule change took place in September 1991 at the beginning of

the Fall Quarter. One of the classes was removed from the third-shift

schedule, reducing it to two classes on third shift and a total of eight

classes. This class cancellation was completed at the request of the

third-shift supervisors for several reasons. The first reason was because it

was more difficult for third shift to function with employees in three classes

than the other two shifts who had more personnel. The second reason was

because the waiting list of employees wanting to enroll in the Lab was being

depleted on third shift.

Burlington Industries had decided from the very beginning of the project that

all hourly employees would be eligible to enroll in the Reading Enrichment Lab,

regardless of educational status. Once employees were on the waiting list, BI

had three criteria for selecting participants from this list for the Lab. The

first criteria for selection was job classification (BI selected certain jobs

to enter the Lab over others based on operational needs of the plant). The

second criteria was work shift. An interested employee had to be on the

appropriate shift in which a vacancy existed in the Lab. The last criteria was
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job seniority. Therefore, the person in a specified job classification,
appropriate shift, and with the most seniority on that job would be selected
for a vacancy in the Reading Enrichment Lab. BI's personnel manager scheduled
employees for the Lab from the waiting list.

IMPORTANT NOT(S

It should be noted that this process of eligibility was adopted from the
previous CAT project at BI. However, during the CAT project, employees who
were certain to succeed quickly and make marked gains in assessment were
enrolled first. The reasons for doing this were to create a "successful" image
of the Reading Enrichment Lab at the start for the employees. Also, it would
help to downplay the tendency of some employees to think that this class was
only for "illiterates." This decision was mutually agreed upon by BI
personnel, the CAT personnel and the outside evaluator. The positive
by-products of this decision were: 1) a "successful" or positive image of the
Reading Enrichment Lab was created at the plant almost immediately; 2) the need
for recruitment of employees into the workplace program two years after the
initial CAT recruitment process was completed was minimal because of the
positive image of the program.

There is a note of caution to heed when compa.lng assessment gains from this
project's enrollees to those who were initially enrolled (CAT). A predictable
result was that post-assessment test results for this initial group (CAT
Project) of employees/students was higher than the norm. Therefore, post-test
results of this project's participants appear to be lower. Given the fact that
initial enrollees were selected by the "guaranteed to succeed factor," no
adequate comparisons of the two groups can be made.

LARRICULUM

The development of the technical workplace curriculum incorporating workplace
literacy skills identified in the literacy audit was the next objective within
Phase II. The original intention was to contract with an Industrial Education
Consultant to perform the workplace literacy audits and develop the subsequent
workplace literacy curriculum. The Site Coordinator performed this function;
therefore, an Industrial Education Counselor was not needed. At the request of
the industry and the external evaluator, the direction of the job-specific
curriculum changed six months into the curriculum design. Because of these
factors and several others, the timeframe for curriculum development was
changed (see "Reasons for Slippage of Dates" for a more detailed discussion of
these events.)

The final format for the job-specific literacy audits and the job-specific
curriculum development was as follows. The 67 job classifications at the
Williamsburg Plant would be placed under one of three categories based on
similarity of job-related academic tasks. The three categories were: 1)

technician; 2) operator; and 3) service. The industry specified key jobs under
each job category to be analyzed. Based upon these audits, a job-specific
curriculum would be developed for each job category.
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This approach to the job-specific curriculum best met BI's needs and goals in

two ways: 1) the Plant was making the transition from an "incentive"

production process to a "teamwork" concept; and 2) the Plant Manager's goal was

to have employees under major job categories cross-trained within the next five

years.

Job audits were performed for thirteen jobs under the three main job

categories. Competencies were determined and approved by a Job Specific Review

Committee, taken from the Advisory Committee, consisting of the Training

Manager, a front-line supervisor, and an hourly employee. Once competencies

were agreed upon, they were then grouped under main learning processes and a
curriculum for each of the three job categories was written.

Along with each curriculum, a pre and post-assessment criterion-referenced test

was developed by the Site Coordinator. A student progress checklist to track

individual student progress through the appropriate job-specific curriculum was

also developed to aid the instructor.

Each job-specific curriculum incorporates BI's printed materials used on the

job, as well as commercially produced materials to help teach the particular

competency. To develop this curriculum, the Site Coordinator interviewed and

observed employees who performed specific tasks, as well as.the supervisors of

those employees. The results guided the conclusions of the literacy audits and

the ultimate design of the individual curricula. The completed curricula were

submitted to the Training Manager (a member of the Job Specific Review

Committee) and Advisory Committee for final approval.

The fifth objective of Phase II was to develop computer software to enhance

program instruction of the job-related concepts. An authoring computer

software package was sought for this purpose but not identified during the

grant cycle. Instead of developing customized computer software, this project

purchased and used commercially produced software that could be customized to

some degree. The two main software programs purchased for this purpose were
Word Attack Plus and M SS NG L NKS. English Editor.

CLASS SITE

The last objective to be accomplished by September 30, 1990 was to locate the

training site at the Williammburg Plant and stock the classroom with supplies,

teaching materials, and equipment.

The first task involved in this process was begun before grant funding was

received -- deciding on a place for the classroom at the industry. BI

considered several locations using existing rooms within the plant. Ultimately

they rejected all of these and decided to build a special room in a visible

location for the program. They chose to build a permanent class site by taking
a large portion of one of the employee break rooms and erecting block wa--s and

a door. The particular location chosen was ideal because it was in the main
hallway where every hourly employee entered and exited the plant daily.

Furnishing the classroom was a joint effort by PCC and BI. PCC furnished

storage and file cabinets. BI's shop personnel built computer tables and a
study table, erected and painted walls, and adjusted lighting fixtures in the
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ceiling to fit the classroom needs. BI also provided a teacher's desk and
chair. The result was a moderately sized but attractive and clean classroom
that was well-ventilated, lighted, and appropriately equipped.

The Readin' Enrichment Lab staff was also provided an office in the
administrative off:ce area of the plant. It was equipped with three desks and
chairs, one file ubinet, and one bookcase.

In order to utilize computer-aided instruction, BI donated $5,000 to the
College Foundation to help with the purchase of ten (10) Apple II GS's with
color monitors and two disk drives each (one 3 1/2" and one 5 1/4"). Later in
the project, three of the computers were equipped with one Apple 20 megabyte
hard-disk drives each. Six of the computers had Echo voice synthesizers
installed to make them compatible with the Project Star software.

The class was stocked with computer software, commercially published adult
literacy materials, and other teaching aides. (For a complete listing of
software, see Appendix BI#4). It was also equipped with a TV/VCR unit with
headphones, and an audio cassette player with headphones.

Most of this objective was accomplished prior to July 1, 1990. some of the
equipment and materials were purchased later or throughout the program.

PHASE III

By SePtember 1, 1990, four major objectives were to be completed: conduct a
promotion of the program and recruitment of students/employees; use
standardized test results and Job-related tests to assess students/employees'
entryflevels of Skills; develop individualized learning plans for each
participant in the program with the participant's assistance; and conduct the
workplace literacy program.

An extensive program promotion and student/employee recruitment effort had been
put forth prior to the beginning of the project (see Phase I of this report).
The initial promotion and recruitment was carried out on all three shifts and
involved all of the Williamsburg Plant employees. The main participants in the
project promotion were Robert Sills, Plant Manager; Debra Harlow, Project
Director; Patty Gibson, Plant Personnel Manager, and Robert Parrott, Training
Manager. Once a quarter, employees were reminded of the opportunities
available to them through the Reading Enrichment Lab at the quarterly
appreciation dinner. RI also included a tour of the Reading Enrichment Lab for
new employees.

It is important to mention two factors that had a major impact on the
recruitment/retention process: 1) employees were allowed to attend classes on
company time and be paid their regular wages while in the class; and 2) the
Plant Manager was 100% committed to this program and sold that commitment
throughout the administrative staff, front-line supervisors, and hourly
employees. This level of commitment from the Plant Manager impacted every
aspect of this project.

The criteria for selection of students/employees was discussed earlier under
the goals of Phase II. Participants were selected without regard to race,
color, national origin, gender, age, or handicapping condition.
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The use of standardized tests for assessment of entry-level skills was already

implemented prior to September 1, 1990, and is discussed in detail under Phase

II here. The implementation of the job-related tests was accomplished later.

Originally it was decided to use assessment tests to identify prospective

participants for the program. Prior to implementation, it was decided by the

industry that any employee could participate irregardless of his/her

educational status. Therefore, the idea of using assessment tests to identify

prospective participants was discontinued.

The actual assigning of employees to specific classes was accomplished through

the plant personnel office in conjunction with the employee's/student's

supervisor and the employee/student.

An individualized learning plan for each enrolled participant was developed

with the participant's assistance after assessment. This process was completed

quarterly for each new and returning student. (See Appendix BI#5 for learning

contract sample.)

The last objactive of Phase II, conduct the workplace literacy program, was

begun on July I and was ongoing. Seven of the nine sub-topics under this
objective were implemented from the beginning of the project.

Five of the sub-topics: 1) provide curriculum materials and teaching strategies

to improve critical-thinking and problem-solving skills among employees;

2) provide opportunities to link basic skills and thinking skills together;

3) provide a variety of teaching methodologies to meet individual student's

needs; 4) provide individualized and group teaching, computer-assisted

instruction and utilization of audio and video equipment; and 5) provide

computer-assisted instruction to expedite the student's learning

process/mastery of concepts taught and to become comfortable with using a

computer. These were accomplished through conscientious efforts of the

instructors and the learning environment they created in the Lab.

Individualized learning plant were developed for each student which included a

wide variety of learning materials such as textbooks, computer software, video

tapes, and group discussion. The student/employee was encouraged to be a

self-directed learner rather than an instructor-directed learner.

Testimony of the successful transfer of computer skills from the classroom to

the job setting follow. The clothroom grading recordkeeping process was
changed from a pencil and paper process to a computerized process. Cloth

inspectors/graders on all three shifts were encouraged to enroll in the Reading

Enrichment Lab. Those who responded were given priority status in the job

criteria for placement in the class. Many months later, after most of the

cloth inspectors/graders had graduated from the Lab, the training for the new

computerized system was carried out. At the conclusion of the cloth room's

training program, the cloth room supervisor, Vernon Zimmerman, made this

unsolicited statement, "The employees who graduated from the Reading Lab were

four times as easy to train over those employees who were not enrolled in the

Lab."

Improvement of teamworking abilities by providing opportunities for employees

to work together and learn from each other was encouraged through various

means. During group discussions, this opportunity was readily available.

However, it was made available in a more subtle way on a day-to-day basis. As
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new employees/students were oriented to the class environment, students were
encouraged to assist the new ones in whatever way was helpful to acclimate them
to the program. Employees/students were encouraged to feel that this was their
classroom for their benefit. It was not uncommon for a fellow employee to
assist another employee in tasks from learning how to run a particular computer
software program to explaining a difficult math concept.

Recognizing the employee's knowledge of the job and building upon that
knowledge to improve the employee's self-concept and job attitude was a very
subjective goal to measure. In working "successfully" with adults, it is
imperative that an attitude of mutual respect be established in the learning
environment. This attitude is conveyed through comments and reactions to
events in the class, as well as facial expressions and body language.
Throughout the duration of this project, both the full-time instructor and the
part-time instructor were capable of portraying this attitude in a genuine way.

One situation illustrates this fact. A gentleman who had been an employee of
BI for over 35 years approached the on-site coordinator with this testimony.
He had just enrolled in the Reading Enrichment Lab one year after it had begun
at the plant. He was an intelligent man and had a successful business outside
of the plant, but he could not read. He was skeptical of the program from the
start and refused to sign up, even though he desperately wanted to do so. He
decided to watch and wait for a while. He said that during this time, he
watched the full-time instructor and her attitude, as well as attitudes of
other project personnel. He concluded that he would be treated with respect
and as an adult and decided to enroll. As of February 1992, he was one of the
project's most vocal supporters and was learning to read. (For more
testimonials, see Appendix BI#6.)

When the job-specific curricula was completed, a bridge was created linking
basic skills and workplace literacy skills. Job problems and simulated work
situations requiring basic skills were integrated into the curriculum. Thus,
the gap between employees' abilities and job requirements narrowed.

PHASE IV

This last phase of the project began on November 1, 1990 and was ongoing
throughout the duration of the project and involved basically the evaluative
process. The three objectives during this phase were: evaluate the
employee's/student's progress as outlined in the individualized learning plan;
evaluate each class each quarter at the industry; and evaluate the workplace
literacy program at the conclusion of the program.

Every enrolled employee/student, upon conclusion of the assessment process, was
involved with their instructor in developing an individualized learning
plan/contract per quarter. This learning plan/contract specified measurable
academic competencies, the means to those competencies, and the methods whereby
those competencies could be measured. Each quarter, these competencies were
re-evaluated and adjusted as needed. These learning plans/contracts were kept
in the students' permanent records in the classroom for ease of access as
needed.
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The second objective was to evaluate each class each quarter at the

Williamsburg Plant. The site coordinator was to conduct the evaluation using

hard data and subjective feedback from students, supervisors, and management.

This quarterly evaluation process was accomplished in several ways.

The first type of quarterly evaluation involved collecting hard data for the

National Workplace Literacy Program Information Form (see Appendix BI#7). This

report was a voluntary one that PCC sent to the U.S. Department of Education on

a quarterly basis. Secondly, a subjective evaluation was conducted quarterly

using a Supervisor Questionnaire (see Appendix BI #8). This questionnaire

required that the supervisors of each enrolled employee be evaluated as to the

impact that the class had had upon their employees. The identity of the

employee/student remained anonymous with this survey. Thirdly, on a quarterly

basis, and frequently more often, the Advisory Committee met to discuss and

evaluate the progress of the program. The members of the Committee discussed

the progress of the program to date; problems that needed to be addressed;

adjustments to be made; avenues of action to follow; and the future goals of

the program.

Fourthly, the Site Coordinator submitted a weekly narrative report to the

Project Director. Later, these reports became monthly. The Project Director

monitored the program and initiated corrective measures by using these reports.

Additionally, the Project Director conducted a quarterly site visit and

completed a Supervision Checklist/Class Audit Form as required by PCC's

Accountability and Credibility Plan.

Midway through the project, two separate evaluation forms were submitted to

employees/students and supervisors respectively. The student questionnaire was
submitted to employees/students (see Appendix BI#9) to receive their feedback

as to the effectiveness of the Reading Enrichment lab. Then on March 4, 1991,

a Supervisor's Confidential Evaluation of the Reading Enrichment Lab was sent

out to all Williamsburg supervisors (see Appendix BI #10).

Piedmont Community College had contracted with Dr. Eunice Askov of the Adult

Literacy Institute of Penn State University to be the project's independent

evaluator. Dr. Askov made two visits to the project site. The first visit was

midway through the project. At this first visit, Or. Askov interviewed
vnployees/students, the instructors, the on-site coordinator, the Plant

Personnel Manager, the Plant Training Manager, the Plant Manager, and the

Project Director. She gave valuable constructive criticism with reference to

curriculum development, as well as encouraging comments about the project as a

result of her interviews.

Dr. Askov then revisited the Williamsburg Plant at the conclusion of the

project to make her final evaluation. At Ois visit, she reviewed the
curricula, the assesment data and enrollment figures, as well as other hard

data about the project. Her conclusions can be found in Section D of this

report.
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SLIPPAGES FROM TARGET DATES

The majority of target dates for accomplishing objectives were fulfilled as
scheduled, or ahead of schedule. However, as in any project of this magnitude
that endeavors to address a need in an innovative way, some objectives will be
established within unrealistic time frames. lther goals will simply be
altered, deleted, or unachieved. This proJec . is no exception.

In referring back to an earlier part of this document under Phase I, #1 -
employ staff for the project, there are several objectives that must be
addressed.

An educational counselor on a part-time basis was not secured for BI though
sincere efforts were made. There are several reasons for this situation. The
Williamsburg Plant is located in a remote area of Caswell County. It is
located 20 miles from the county seat, the city of Yanceyville, NC. It is
located 20 miles from the nearest large city (population 38,000+) of
Burlington, NC. And it is located about 20 miles from the nearest
moderate-sized city (population 13,000+) of Reidsville, NC. Also, Caswell
County is a strictly agrarian community of which this plant is the largest
employer and one of two industries. The conclusion of all these factors is
that the plant is far removed from any population centers and is located in a
county that is lacking in trained professionals who would qualify for this
position. By Winter Quarter 1990-91, it was apparent that an Educational
Counselor was not a necessary position. The instructors served as counselors
to students as did the Site Coordinator. Therefore, the position of
Educational Counselor at the Williamsburg Plant was eliminated. Any questions
the students had in reference to educational needs could be addressed by the
current project staff.

The duties of the industrial educational counselor were reassigned to the site
coordinator prior to the actual beginning date of the project, thus eliminating
the nerd to contract such a person.

An instructional aide was employed by the college for the project. However,
this person resigned from this part-time position to assume a full-time
instructor's position in the Caswell County School system. A replacement was
not found for this position.

A promotional brochure (see Appendix BI#2) was designed for this project on
schedule. However, the time that was needed for the brochure to go through the
approyal process at the college, and then subsequently at the industry as well
as printing, proofing, and reprinting was not anticipated. However, the Public
Relations Department of Burlington Industries Corporate Headquarters
volunteered their professional design staff to assist in redesigning the
brochure. They also contracted with a professional photographer to take
photo§raphs for the brochure. These services, though greatly appreciated,
altered the completion date of the brochure even more. The final promotional
brochure was available on June 6, 1991 (see Appendix BI #3).

The last date slippage in the project is found in Phase II: develop the
curriculum incorporating workplace literacy skills identified in the literacy
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audits. Though the literacy audits had been completed by December Ii, 1990,

the curricula were not completed by this date. There are several f ctors

contributing to this completion delay.

The Site Coordinator was responsible for the job audits and curriculum

development, as well as other duties. Among those duties was to instruct

classes during the absence of an instructor. The reason for the late
completion dates for the last two curricula was due to a staffing problem. On

two separate occasions during the program, the part-time evening instructors

resigned. (The second evening instructor resigned to accept a full-time
position at another North Carolina Community College.) During the first

vacancy, the Site Coordinator filled the vacancy for one month during the

1990-91 Winter Quarter. During the second vacancy, the Site Coordinator
instructed the evening second and third shift classes for five months. The

second vacancy coincided with the development time of the second and third

job-specific curricula. This factor impeeded the progress and completion of

these curricula markedly.

Another major factor impacting this situation was that near the completion of

the first job-specific curriculum for the project, the format of the
job-specific curricull:m changed. Originally, the plan was to write separate
curriculums for each job specified by the industry. However, at an Advisory

Committee Meeting on January 24, 1991, the Plant Manager made an innovative

suggestion. He thought that the direction of the curriculum development was
focusing too closely on individual jobs. Since his goal for the next five

years was to cross-train members of workteams and essentially eliminate many
job classifications, he preferred a curriculum design that would complement

this future direction.

Therefore, he suggested to the Advisory Committee that the current job-specific
curriculum development process be dropped and a new design be put in its place.
His suggestion was to categorize all 67 job classifications at the Williamsburg
Plant under three main areas according to job and academic skills. The three

categories were: Technician, Operator, and Service. The Advisory Committee
immediately approved this suggestion and agreed that this plant would be better
served with this type of curriculum development.

One week later, Dr. Eunice Askov of Penn State University, the external
evaluator, made a site visit to the BI Plant. After reviewing the program
progress at the Williamsburg Plant and without being informed of the recent
change in curriculum direction, Dr. Askov coincidently made the identical
recommendation that the plant manager had made: categorize the jobs into major

areas for curriculum development.

After this new direction was acted upon, it was on March 25, 1991 that the
Technician curriculum was completed. The next curriculum to be developed was
the Operator's Curriculum, which was completed on October 10, 1991. The third

and final curriculum, the Servir., Curriculum, was completed on December 19,

1991.
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Proiect Participants: The Number and Characteristics of the Participants and
Outcomes Achieved by Participants

Enrollment Statistics

The total enrollment for six quarters was 542 participants (Summer 1990 - Fall
1990). Since many employees remained in the Lab for more than one quarter,
this is a duplicated figv-e. The average time spent in the Lab by an
employee/student was 60.3 hours. The non-duplicated total enrollment was 257.

Of those who enrolled, 138 employees/students completed the Phase I level in
the Reading Enrichment Lab during this project. This represents 54% of the
non-duplicated enrollment. Ten employees earned their "D's while enrolled in
the classroom.

Progress in Reading Lab
Total of 257 Participants

Completed Ptogram 54%
Phase I

Scored 8.9 on TABE
or 226 on CASAS

Sc(36%) ored 12.9 on TABE
or 245 on CASAS

(18%)

Dropped
(23%)

BI and PCC Partnerahl, 1990-1991

Other Students
(19%)

Earned GED
(4%)

There were 60 employees/students who left the Reading Enrichment Lab for
reasons other than graduation (11% of the duplicated enrollment and 23% of the
non-duplicated enrollment). The retention rate during the first four quarters
averaged 93%. The retention rate during the last two quarters averaged 75%.
The total retention rate was 77%. Most of the decrease in retention was on
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third shift (younger employees and where there was greater pressure to remain

on the job and not participate in the program). Interestingly, the last two

quarters of the project were among the three quarters with the highest

graduation rates.

Drop Rate for Reading Lab
257 Participants

Reta fried 197
(77%)

Intervenable drop rate: 18%

81 and PCC Partnership 1990-al

Terminated 3 (1%)
Retlred/Medlcai 3 (1%)

Wanted a Break 8 (3%)

Lack of Interest 3g (15%)
Shif nos 7

(3%)

Job-Specific Curriculum Data

All three job-specific curricula were completed by the conclusion of the

project (December 1991). Eight employees have participated in the job-specific

curricula. Their pre-test scores are listed below. At the time of this

report, post-testing had not occurred yet. The industry stated that they

wanted all employees/students who qualified to work in the job-specific

curricula regardless of their pre-test scores. To qualify, an employee/student

must read at 3.0 on the TABE Reading Test or a 213 CASAS scale score on the

Reading Test.

Thus, employees/students with scores of 80% or better do participate in the

curricula. (This is consistent with the Plant's policy that all employees may
participate in the Reading Enrichment Lab regardless of educational status.) To

insure that those most in need of the program would have the opportunity to

participate, the Advisory Committee recommended that only 33% of the total

Reading Enrichment Lab enrollment could participate in the job-specific

curricula (Phase II) at any one time.
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Of the 257 non-duplicated participants, 114 (or 44%) were high school
graduates. (B1 does not require job applicants to be high school graduates
since diplomas do not guarantee high school level competence.)

Population Data

One hundred and nineteen employees/students (119), or 46%, were placed as ABE I
or ABE II following standardized pre-testing. Seventy-eight were placed in ANS
(31%) and sixty were placed in GED (23%). Nine employees were non-readers upon
entering the Reading Enrichment Lab.

Reading Lab
Academic Levels of Participants

Non-Hlghschool grad
(56%)

HIghschool graduates
(44%)

GED
(23%

Adult HIghschool
(31%)

Non-Reading
(3%)

ABE I or ABE II (43%)

High School Status Placement Levels

BI and PCC Partnership 1990-1991

The TABE (Test for Adult Basic Education) and the CASAS (Comprehensive Adult
Student Assessment System) were the two standardized assessment tests employed
in this project. The TABE was used throughout the entire project and was used
to indicate academic progress and fulfillment of Phase I requirement. At the
beginning of Winter Quarter 1990, CASAS was implemented to measure academic
competence in a functional (job-related) context. CASAS scores were used to
place students into ABE I, II and AHS/GED levels for registration into the
College's Adult Literacy Program.
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Averaae Gains on Tests

The average grade level gain on TABE for 29 hours of computer-aided instruction

was 1.2 grade levels. The average point gain on the CASAS for 29 hours of the
same instruction was 5.4 points. Fifty-four students/employees gained three

(3) grade levels.
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Forty-five employees placed above the program parameters of 12.9 on the TABE
Pre-Test and scored above 245 scale score on CASAS Pre-Assessment. Although
these test results disqualified employees from registering into the College's
literacy program, the Williamsburg management wanted all interested employees
to have the opportunity to participate. Therefore, these employees were
included in the project but not calculated into the College's funding formula.
The industry needed job-specific pre-tests in order to determine who really
needed the program and those did not exist at the outset of the project. CASAS

provided assessment which was more closely related to jobs than TABE.
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Based on the standardized pre and post-assessment scores, an average of 69% of
the students/employees made improvements in Basic Skills. Below is a graph
showing the percentage of improvement per quarter. During the first five
quarters, all students were administered pre and post-assessment tests. There
was a policy .hange in post-assessment testing in the Fall Quarter 1991.
Post-tests were given to only a select group of participants.
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On a quarterly basis, the supervisors evaluated their employees enrolled in the

Reading Lab (see Supervisor's Questionnaire - Appendix BI #8). There were four

areas of evaluation: improved communication skills, improved productivity,

improved attendance (BI requires 100% attendance), and improved self-esteem.

The graph below shows the average results over a six-quarter period.

Improvements in Reading Lab
Evaluation by Supervisors

Average Percentage

of students 70
Improvements
oVer ix
quarters 60 .4

Communication ProdurMvity Attendance

81 and PCC Partnership 1990-91

27 1,2
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Quarterly, participants' demographic data was collected and reported using the
National Workplace Literacy Program Information Form (see Appendix BI f7).
This report was sent on a voluntary basis to the U.S. Department of Education.
This demographic data is listed in the graph below.
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REPORT ON DISSEMINATION ACTIVITIES

The Reading Enrichment Lab was a major innovative effort for the Burlington
Industries Corporation, and the Williamsburg Plant specifically. The fact that
the industry was willing to offer instruction at the plant and on company time
represented a major investment for BI. This financial investment could not
have come at a more difficult, yet opportune time for BI. They had just
successfully resisted a hostile takeover at great expense. However, the
takeover attempt and resulting events forced BI to re-evaluate virtually
everything it did as a textile industry. The Reading Enrichment Lab, with its
job-specific curricula, fitted into the restructuring plans of BI very well.
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As a result of this commitment to improving basic skills of their employees, BI

was anxious for others to know of this investment in the future. One of the

main methods used to disseminate the activities of the project was through

tours. Some of the people who visited the Lab %ere major customers of BI:

Sears, La-Z-Boy, Monsanto, DuPont, Cone Mills, Bench Craft, Restonic, and the

largest textile competitor, Milliken Mills. Having customers visit the Reading

Enrichment Lab had two benefits. First, it showed the customers that BI was

healthy and planning for the future. The second benefit was that these

industries were exposed to the idea of employee education which they would take

back with them to their companies as evidence of continuous improvement and

training.

The Williamsburg Plant also hosted tours for many of their own executives,

division managers, plant managers, junior executives, and visiting employee

groups from other BI plants. The concept of ABE/GED classes was not new to all

BI plants (previous CAT project). However, job-specific curricula, customized

computer-aided instruction, and on-shift classes were new and created much

interest. BI was anxious for plants within this division, as well as in other

divisions, to see the potential and value of such a program.

Educators in the field of adult education toured the Lab and interviewed the

project staff as well. Dr. Bruce Poulton, former Chancellor of N.C. State

University and current Director of Adult Literacy for N.C. State University,

made several visits. The School of Textiles, also from N.C. State University,

sent students as well as professors to see the project. Milliken Mills, the

largest privately owned textile company, sent several educators to do an

extensive evaluation of the project. They had plans to implement a similar

program.

On November 17, 1991, the Williamsburg Plant celebrated its 25th anniversary

with an Open House. Employees, relatives, and visitors from the community were

given a tour of the Williamsburg Plant. An integral part of that tour was the

Reading Enrichment Lab. Over 600 people toured the plant and Lab that day.

(For a detailed list of tours, please refer to Appendix BI #11.)

Burlington Industries Corporation publishes an in-house quarterly newspaper.

This paper is distributed throughout the company for employees as well as

visitors. The Reading Enrichment Lab ::as received coverage in this

publication. Each issue contains the list of employees who have completed

Phase 1 for the previous quarter, as well as some comments about the Lab by the

Personnel Department.

There have been interviews by three newspapers and one television station. One

of the program's students became the center of a major interview about adult

education in N.C. Not only was vid:.,o footage taken of the classroom, but she

was interviewed at home and at chArch. This interview was aired on the six

o'clock news in the Greensboro Tr-:ad area of North Carolina.

Once a year, Burlington House Decorative Fabrics Division contracts with a

production company to produce a documentary video on developments within the

division. The Williamsburg Plant is a member of this division and several of

its employees who were also students of the workplace program were interviewed

for this video. Film footage was also taken of the classroom with the

re-enactment of a class in progress.
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Another method of publicizing this project was through the promotional brochure
produced by PCC and Bl. This professionally produced brochure (see Appendix
BI#3) explains and illustrates the project at the Williamsburg Plant.

The message about workplace education and the project in particular has also
been disseminated jointly by the College and the Plant administrative staff.
The Personnel Manager and Training Manager of the Williamsburg Plant
participated in the Governor's Adult Literacy Conference in Greensboro, North
Carolina in July 1990. They assisted the Workplace Literacy Project Director
in presenting this project to the participants at a workshop session. During
the State Conference for the International Reading Association in Charlotte, NC
(March 1991), the Project Director and Personnel Manager presented a workshop
on the program.

In October 1990, the Plant Manager, Robert Sills, participated in the National
Council on Community Services and Adult Education Conference in Minneapolis,
Minnesota. He co-facilitated a workshop presentation with the Project Director
at this convention. Finally, in September 1991, the President of Piedmont
Community College, BI's Personnel Manager, and PCC's Project Director presented
the project at the COMBASE (Community Based Post Secondary Education)
Conference in Chicago, IL.

Charms in Key Personnel

Throughout the life of this program, there were several key personnel changes
that did impact the overall effectiveness of the program. One of the personnel
changes involved the industry's contact person for the project, the
Williamsburg Plant Personnel Manager, Patty Gibson.

Mrs. Gibson was involved in every stage of developing and implementing the
program from beginning to end. Her enthusiasm and efforts contributed to the
success of the program. She continually made contact with the instructors,
supervisors, employees/students, and the Site Coordinator to check on the.
progress and impact of the Reading Enrichment Lab at the Williamsburg Plant.
This was important to the life of the workplace program - to have visible and
active support from the industry's management team of which Mrs. Gibson was an
integral part. She was very involved in the day-to-day decision making, as
well as the long-term plann!ng of the program. However, approximately
one-fourth of the way through the project, she took a six-month maternity
leave.

It is difficult to measure the impact her absence had on the program due to the
positive and supportive atmosphere created initially for the program by the
Plant Manager and the Personnel Manager. Therefore, when the Personnel Manager
went on maternity leave, many people endeavored to fill this gap until she
returned.

The responsibilities of the Personnel Manager and BI's contact person for the
Reading Lab were delegated to two other administrative personnel. However,
they did not have the background, knowledge of the project, or time to commit
to the program, and readily admitted this.
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The main areas affected during this transition were communication with

supervisors and employees. Because of this, vacancies in the classroom were

filled more slowly from the waiting list. Also, some confusion arose between

instructors and the contact personnel. Neither of these problems had a major

impact on the overall effectiveness of the program.

The sea.nd key personnel change involved the evening instructor position. This

position proved to be the most difficult position to fill on a long-term basis

because of the scheduled time of classes offered on second and third shifts.

Also, the position for second and third-shift instructor was part-time.

Therefore, during the 18-month nroject, three different instructors taught

these evening classes. One of la major affects of this situation was the lack

of continuity of instruction fc ning classes. Another drawback was that

for a seven-month period of time, ,ne site coordinator served as evening

instructor. In assuming these classes, his job audits and curriculum

development fell behind schedule.

This lack of evening instructional staff had more impact on the program than

any personnel changes. The solution to this problem is a difficult one. The

Aeeds of the third shift employees/students are very real. However, the

ability to meet the need with qualified personnel is difficult. Two

alternatives to this situation are to either offer the classes at the end of

the third shift, or offer the classes off shift and reimburse employees at

their regular hourly wage for class time.

Other objectives for this project can be found on the U.S. Department of

Education, Office of Vocational and Adult Education (OVAE), Division of

National Programs (DNP) summary sheet (see Appendix PR#6).

Section #6 of that summary states three broad outcomes expected as a result of

improving employees' basic skills in the workplace. Employees should be able

to: 1) function in their current jobs with increasing competence; 2) move
laterally or upward; and 3) meet changing job requirements. The means whereby

these objectives were to be achieved are found in Section #7 of the same

document.

According to information from BI, these three objectives were met. Testimonies

from employees, plant manager, personnel director, and supervisors attest to an

overall increase of employees' competence in their current jobs. Since the

beginning of the program, the productivity, attendance, morale, and efficiency
have increased. Plant personnel have openly stated that a good portion of this
is directly attributable to the Reading Enrichment Lab. However, because
industry is reluctant to give hard data in these areas (since it is
"proprietary" information), it is difficult to quantify. There are other

factors to be considered in regards to the increased areas of performance
mentioned above (i.e., the recent implementation of the "teamwork" conce,t,
computerization affecting over 80% of the plant, "Front-Line" Leadership
training for managers as well as "Working" - a teamwork training program for
hourly employees are some of the other possible factors).

One of the supervisors at the BI Williamsburg Plant, Jeremiah Jefferies (who is

a member of the Caswell County Board of Commissioners), stated recently at a
County Commissioners meeting, "The Reading Enrichment Lab is the best thing
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that Burlington Industries has ever offered its employees." These unsolicited
endorsements of the program from all levels of employees verifies the success
of the program.

For a quantitative evaluation, the procedures as well as the outcomes, results,
or products of these objectives can be verified. For examplet one procedure
was to assess ten (10) departments within thi two industries (C&A and BI) for
literacy and technical skills requirements for each job within each department.
At the BI Williamsburg Plant, there were three areas (BI does not use the term
department) which were evaluated. At the industry's request, key jobs were
chosen in each area to be assessed (audited). These jobs, as specified by the
industry, were audited and the results incorporated into the curriculum for
each area (Technician, Operator, and Service).

The plan to offer one class per shift for ten employees was accomplished
throughout the project. Since the promotion and recruitment efforts were so
successful, several classes per shift were established. A waiting list was
created for the 400+ employees who wanted to enroll in the workplace program.

The last procedure involved integrating technical literacy into curricula for
each industry. This was accomplished with the completion of the three
curricula -- Technician, Operator, and Service.

Under Section #8, Outcomes/Results/Products, there are four areas to address.
To provide basic and technical literacy skills to 800+ employees from both
industries is the first area. At BI, the duplicated enrollment totals are 542
employees served over a six-quarter time period. This represented a
non-duplicated enrollment of 257 employees/students.

As stated above, there were three (3) areas (departments) assessed at BI. All

of the job titles being addressed by this program at the Williamsburg Plant
fell into these three cacegories.

The third area was to upgrade 80 plant employees a minimum of three (3) grade
levels by September 30, 1991 from the two industries. At the BI plant, the
total to achieve this goal was 54.

The last area under this topic was to have 35 plant employees complete the
General Education Development (GED) requirements from the two industries.
During the program, ten (10) employees at BI earned their GED's with
approximately ten other employees studying for their GED's at the conclusion of
the project. A factor to take into consideration is that the GED, though
important, is not as important to industry as the real competency level of a
particular employee. Therefore, the GED is not a priority goal to industry;
however, BI was extremely supportive of those employees/students striving to
achieve GED status.



COLLINS & AIKMAN

WORKPLACE SITE SUMMARY

33



COLLINS AIKNAN
WORKPLACE SITE =UNARY

The Cavel Division of Collins & Aikman (C&A), a leading textile industry and the
largest employer in Roxboro, North Carolina in Person County, was one of the two
industrial partners involved in this workplace grant effort with Piedmont Community
College. C&A named its workplace program "Lifelong Learning" after the grant
concept (LLL).

Collins & Aikman produces textiles for the automotive and furniture industries. Of
its three major facilities in Roxboro: the Main, Knit and Elm Plants, the Main
Plant was the site for developing the LLL program. The Main Plant contains the
majority of C&A's workforce -- 900 of the total 1480 employees. The Cavel
Division, located in Roxboro, North Carolina, is the largest plush pile
manufacturer in the world with capacity of more than 750,000 yard a
Two-thirds of the production goes to the world-wide automotive industry 1,, velvet
upholstery material used as seating, door coverings, and bolsters. The remainder
of the production goes to the furniture industry, gracing the world's finest home
furnishings.

The actual accomplishments of the Lifelong Learning Program located on site at C&A
will be compared to the objectives contained in the approved application. The
schedule of those accomplishments will be compared to the target dates contained in
the approved application which were outlined in phases. These are: Phase I;
Phase II; Phase III; and Phase IV.

PHASE I

The first phase is listed as Phase I and covers the period from July 1, 1990 to
September 30, 1990. In this Phase and in this timeframe, four objectives were
listed in the approved application: employ staff for the project; develop a
promotional brochure for the moOkplace literacy program; recruit
employees/students; and train staff.

The first objective in Phase I was to employ staff. A full-time Site Coordinator
for the Lifelong Learning Program at C&A, Linda Caywood-Farrell, was hired in
August of 1990. The full-time on-site Instructor, Brenda Clayton, was hired in
July of 1990. Richard Quesenberry, the part-time Educational Counselor, was hired
in December of 1990. This schedule slippage in hiring staff was due to the
difficulty encountered in finding qualified applicants for this position. Also,
from the time the grant proposal was conceived, September 1989, to notification of
grant status, April 1990 (seven months), the partners had basically stored the
concept for future reference. After seven months of wait time, a process of
re-education was needed for both the educational and business partners to review
the concept and define roles. Staff positions were advertised, and interview: were
conducted by both Piedmont Community College and the industrial partners before a
final job offer was made to applicants.
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Sylvia Gault, the full-time Project Secretary, was hired in July of 1990. As

secretary to the project, Mrs. Gault worked with both industries and was housed at

the College's Person County Campus. Her position, like that of the Project

Director, required the ability to prczect proprietary information regarding each

industry. Because this position was a new one at the College, there was a six-week

delay in furnishing the secretary's office area. Other eqvipment problems took

longer to address: a printer for the computer and a copier. The secretary was not

as efficient during this 9-12 month delay because she had to walk approximately 250

yards (round trip) to make copies or to get a printed copy from her computer

entry.

Kim Whitman, an Instructional Assistant, was hired in November of 1990. The

schedule slippage in hiring an assistant (from September 30 to November) was due to

the fact that the need for an Instructional Assistant could not be identified until

an assessment of employees'/students' needs could be implemented.

Other personnel who were to be employed were an Industrial Educational Consultant

and a Computer Programmer/Consultant. C&A determined that an Industrial
Educational Consultant wasn't necessary and that the Training Manager, Department

Managers, and Plant Managers, as well as other employees, would act as resources

for the site coordinator in designing customized curriculum. The reason that C&A

made this decision was that no one outside of the company could know as much about

the Main Plant's operations and what competencies were needed as did C&A's own

personnel. C&A also reasoned that Linda Caywood-Farrell, site coordinator, had

excellent qualifications in curriculum design and together, this team had the

ability to design customized curriculum that would meet the partic.lar needs of

C&A. The industry also provided their own full-time Computer Programmer/Con-

sultant, Hartwell Stringer, to oversee and assist with all aspects of the operation

of the computers, software, programming, etc. Mr. Stringer was an invaluable

resource. (See Appendix PR#1 for Resumes of Personnel.)

The second objective of Phase I was to develop a promotional brochure for the

workplace literacy program. The site coordinator for Lifelong Learning began to

develop a workplace literacy brochure in September of 1990. This brochure

underwent many revisions, format changes, and design changes with both Piedmont

Community College and C&A. The brochure was completed in September of 1991 and

printed in December of 1991. The slippage in schedule was due to a number of

revisions and delays in printing (see Appendix C&A #2-R).

Another objective of Phase I was the recruiting of employees/students. Debra

Harlow, Director of the Workplace Project, met with C&A's management, front-line

supervisors, and managers to explain the Lifelong Learning Program and to introduce

the site coordinator and instructor as a first step towards this objective. The

program was at first called "Lifelrng Learning for Jobs" but was later shortened to

"Lifelong Learning." It was also later determined thet more promotional work needed

to be done with the front-line supervisors in order to gather strong support from

this area.

The next step in recruiting employees/students was the design and posting of a

flyer. The site coordinator was responsible fo- this task. In September, C&A's

Training Manager, Human Resources Director, Plant Manager and the Lifelong Learning

staff held employee information and demonstration meetings to recruit

students/employees for the program. C&A determined that both salaried and hourly
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employees could volunteer to participate and that arrangements would be made, where
possible, for employees to attend class on shift time and at the employees' hourly
rate of pay. If this arrangement was not possible, CM would pay the employee
his/her regular rate of pay to attend classes before or after shift. One hundred
and thirty-five employees volunteered to participate in the program after the
initial employee recruitment meetings.

Other recruitment efforts were made throughout the length of the program. In an
effort to inform department managers and front-line supervisors dnd employees of
the status and functions of the Lifelong Learning Program, flyers and hands-on
demonstrations, as well as letters and notices were used (see Appendix C&A #2).

The last objective in rnase I was to train staff. This was done for all workplace
staff using the Adult Literacy Program's teacher orientation program. The
pre-service training program, conducted by the project director, was 18 hours in
length and ir:luded an introduction to the adult illiteracy problem, principles of
teaching adults, recruitment and retention of students, procedures, reports, test
instruments, curriculum development, and individual instructional plans. Emphasis
was given to integrating workplace skills with basic skills and developing the
employee's individual learning plan, orientation to Piedmont Community College and
to the industry was also included. As part of continuous training or in-service
training, staff attended in-house workshops, state and national conferences which
featured workplace literacy topics or themes. Training was provided in the use of
the Comprehensive Adult Student Assessment System (CASAS) tests. As an assessment
and curriculum management system, CASAS also provided two tools for job task
analysis: Workplace Literacy Analysis Job Profile to identify academic skills
needed for jobs and a Workplace Literacv Analysis Individual Profile for recording
each employee's proficiency in each area. Training was provided for using both
tools by the project director. Software and computer training was also provided
for workplace staff. A workshop on teaching writing and several conferences with
workshops on workplace literacy and adult education were part of the continuous
training cycle. Employees also had the opportunity to visit another workplace
literacy program (Sara Lee Knit Plant, Winston-Salem, North Carolina) as part of
cc tinuous training.

In addition to the training described here for all staff, the workplace secretary
received additional trainirg under the guidance of the secretary for the Adult
Literacy Program at Piedmonv Community College.

PHASE II

Phase II as listed in the approved application extends from August 15, 1990 through
December 31, B90. The objectives listed in the approved application for Phase II
were: develup a job: related pre-assessment and post-assessment tool; negotiate the
format and scheduling of progress reports; plan a schedule of classes and identify
eligible participants; develop curriculum incorporating workplace literacy Skills
identified ii the literacy audit; develop computer software to enhance program
instruction of job-related concepts; and prepare training sites located at each
industry by stocking supplies, materials, and equipment.

The first objective for Phase II listed in the approved application was to develop
a pre and post-assessment tool to measure entry levels and exit levels of
employees/students. Three methods of testing were used initially: The Basic
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The Employability Competency System (ECS) of the Comprehensive Adult Student

Assessment System (CASAS) was used as the assessment tool to place students in the
11appropriate literacy level for registration in Piedmont Community College's Adult

Literacy Program (ABE I, II, or GED level). Also, by using this standardized

testing system, a national language was provided with which to compare students'

progress with students in other workplace programs.

The ECS consists of an Appraisal Test, and three levels of tests for both reading

and math: pre and post tests, and a certification test for each of the three

levels. The Appraisal Test is given upon entry as the initial assessment to

determine which level pre-test the student needs to take for diagnostic purposes

and appropriate program placement.

The average gain on the CASAS-ECS pre and post-tests was 7.8 points in reading and

BASE

2 points in math during the project cycle.

BASE (Basic Academic Skills for Employment) is a commercially prepared software

package that incorporates a system of testing for placement in the correct level or

by competencies needed for a particular job position. The student enters his job

title and BASE tests that student according to the levels of competencies (as

specified by the Guide for Occupational Exploration or Occupational Information

System derived from the Dictionary of Occupational Titles [DOT Codes] for that

particular job title). BASE then prescribes lessons for identified weaknesses
according to the student's test results. BASE also tests a student after most

lessons in order to measure that student's progress.

BASE has four levels. Level 1 is equivalent to grades 1-3 inclusive. Level 2 is

equivalent to grades 4-6 inclusive. Level 3 is equivalent to grades 7-9 inclusive.

Level 4 is equivalent to grades 10-12 inclusive. From October 1990 - December

1991, an average gain of one level (approximately three grade levels) was achieved

with BASE.

One problem with BASE DOT levels was that often the student tested lower than the

level srr?.cified for his/her job title; thus, a lower level job position had to be

entered into BASE in order to bring that student's ability level up to level

requirements for his/her actual job position.
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BANDON COMPARISON OF ENTERING SCORES ON CASAS AND BASE

STUDENT CASAS APPRAISAL BASE ENTERING LEVEL

Reading Math Reading Math

3 222 217 2 2

8 222 224 3 4

24 215 205 1 1

57 225+ 214 2 2

16 225 219 1 1

102 212 212 1 1

41 225+ 224 4 4

35 217 212 2 2

82 225+ 224+ 2 2

6 203 199 1 1

When comparing these two test measures, one must realize that the two measures are
calculated to measure in two entirely different ways. BASE has four levels and
each level is equivalent to approximately three (3) grade levels. On the other
hand, CASAS measures competencies and a score of 225 on the Appraisal test (shown
here) indicates that Level C test should be given to the student. Level C test on
CASAS is approximately 9th grade or above level.

Above is a random sampling of Appraisal scores on CASAS and entering placement
scores on BASE. The sampling was accomplished by numbering student's names and
placing them in a container. Ten names were drawn and those numbers, along with
the scores received by those students, appear above. Out of the ten scores shown,
BASE placed six students at a lower level than the scores on the CASAS Appraisal
indicated. This was consistent with the results of testing of all the
participants. For instance, student number 82 scored 225+ on reading and 224+ NI
math, according to the CASAS Appraisal test this is about 8-9 grade level, yet BASE
placed this student in level 2 which is equivalent to 4th-6th grade inclusive.
Perhaps this is due to the format in which test items were presented on each test.

Any number of factors could account for the differences in placement in these two
testing tools. One difference that could cause this discrepancy is the "guess
factor." On the CASAS test, it is possible to score well by guessing the answers
because there are less test items than BASE (although students were told not to
guess on answers). Also, the BASE test is administered by the computer and this
could intimidate some students. Both tests are competency based; there is validity
and reliability information for both.

Customized Departmental Pre and Post Tests

Other pre and post-assessment tools were developed by the site coordinator
beginning in August of 1990, such as the pre and post-tests for the job-specific
curriculum for the Inspection Department at C&A. A literacy job task analysis was
performed for each department. Each job position in that department was analyzed
and basic skills competencies identified. Overall function, purpose of the
department and the flow of the product through that department were used as an
organizing tool for developing the job-specific curriculum. The curriculum also
contained all written materials, forms, graphs, diagrams, and descriptiors used in
the. department. A pre and post-assessment tool was developed from the
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job-specific curriculum. A Fry Readability Test was used to assess each

departmental curriculum as it was developed to determine its grade level. A pre

and post Cloze test was developed for each curriculum which also determined the

reading level of the student. The Cloze test used a description of the department

and its functions and purpose as text (see Appendix C&A-3-E-2). This was measured

against the Fry level to ascertain improvements in reading ability. The lowest

level of the eleven departments analyzed was 11th grade level and the highest

reading level required was 14th grade level (2nd year college). This proved to be

a deficit of the program: readability formulas are unreliable for analyzing yrade

levels of work-related materials due to the technical vocabulary which skews

results to higher grade levels.

Twelve students have completed their respective departmental curriculums with an

average gain of 43 points on the pre and post tests and an average gain of 25

points on the pre and post Cloze tests. As of December 1991, thirty-three students

were working in departmental job-specific curricula.
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Two other objectives in Phase II were to negotiate with the industry the format and
scheduling of progress reports and to plan the schedOles of classes. The format
and scheduling of progress reports was negotiated in several meetings between the
partners and the staff of Lifelong Learning. It was decided that a weekly report
would be sent to all concerned parties. The report would be written by the site
coordinator using contributions from all the staff of Lifelong Learniig. Further,
an Advisory Council was formed consisting of Piedmont Community College's Literacy
Director and workplace project director, management from C&A's Main Plant, former
students and enrolled students of Lifelong Learning, and the staff of the Lifelong
Learning Program. The Council met once a month. It was also decided that a
quarterly report would be submitted to all interested parties and to the U.S.
Department of Education. All of the above decisions were put into effect and
accomplished as stated. (See Appendix C&A-6 for forms and examples of Weekly
Reports and Advisory Council meetings.)

Scheduling of classes was begun on September 20, 1990 by Jean Greer, Training
Manager at C&A. Some scheduling difficulties arose due to the difficulty of
matching the time employees could attend and the difficulty of covering some
employees' job positions during shift. Scheduling difficulties were finally
resolved and classes began on October 11, 1990. There were ten classes meeting
twice a week for one hour. The schedule for classes was as follows: Monday and
Wednesday, 6-7 am, 7-8 am, 9-10 am, 2-3 pm and 3-4 pm; Tuesday and Thursday,
6-7 am, 7-8 am, 8-9 am, 2-3 pm, and 3-4 pm. There were ten students/employees
enrolled per class for a total of 90 students enrolled each quarter.

Other objectives for Phase II in the workplace application included: develop the
curriculum incorporating workplace literacy skills identified in the literacy
audit; develop computer software to enhance program instruction of job-related
concepts; and prepare training sites located at each industry by stocking supplies,
materials, and equipment.

The site coordinator began the first job task analysis with the Kuster Department
in August 1990 and the development of the curriculum. It quickly became apparent
that these objectives would continue well past the scheduled deadlines and would
extend even past the allotted time of the approved grant funding. This was due to
the large number of job positions and the complexity of designing an applicable
curriculum. C&A decided they wanted to organize the job task analyses by
department and the curriculum would be designed by department using all written
materials and forms plus diagrams of machinery, tools, etc. found in that
department.

Job Task Analysis

It was determined by C&A and PCC that a job task analysis needed to be conducted of
all the job positions in the Main Plant in order to identify competencies needed by
each position so that curriculum could be designed to meet those competencies. The
CASAS Workolace Analysis Form (Appendix PR#3-A-1) was used to help the site
coordinator examine and identify cmpetencies used in each job position. Each
department was visited and each job position was observed carefully and
competencies were identified for that position. Eighteen departments and 143 job
positions were analyzed. Numerous hours were spent in observing and identifying
competencies. When an entire department was complete, the site coordinator took
her results to the department manager and plant manager for approval. A curriculum
for each department which addressed all the competencies needed for each job
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position in that department was developed. It was found that each position in a

department needed to be analyzed in order to insure that all competencies needed in

that department were covered effectively in the curriculum.

Simply asking or sending a questionnaire to accomplish this task was not feasible

because some associates (employees) do not realize the principal skills and

competencies they use in performing a task. Others do not know why they do what

they do. Managers and supervisors tend to underrate the competencies and skills

required by a job position and often cannot break down the actions performed into

competencies (see Appendix C&A #1-C).

Job Specific Curriculum

The partners decided that the job specific curriculum should be designed and

organized by departments. The identified competencies needed for every job

position in a department were to be included in the curr,culum for that department.

The site coordinator began in one department and started at the point where the

fabric entered that department. She drew machines, obtained graphs, charts,

tickets, forms and any other materials relating to each job position. The

curriculum was developed in sections according to the progress and function of the

fabric through that department. Job descriptions and terms from each department

became sections in the curriculum. Each section of a department's curriculum

contained a written text, an example of the process, or a diagram, a sample form,

or job material, and a short quiz on the section. These quizzes contained

objective, interpretive, and application questions on the material just covered.

Each department's curriculum contained a description of that department and its

functions, a Cloze test (pre and post), a pre test, and a post test. A readability

formula was used to assess each department's curriculum to determine its reading

level. The lowest reading level for any of the departmental curricula designed was

11th gr3de. This was the result of the technical vocabulary and information

contained in these curricula. Students usually began job-specific curriculum after

completion of level 3 in BASE (grade 7-9 inclusive) or CASAS 225 scale score. This

ensured that the student could comprehend the material. Of the 18 departments with

the job task analyses complete, 11 departmental curricula have been designed.

There is an average of 103 pages in each department curricula. Not only does this

curricula meet the competencies needed in basic literacy skills, it also adresses

the technical skills needed by the industry's workforce.

Oops and Goofs

In addition, a simulation curriculum was developed using actual flawed fabric from

the workplace. This curriculum simulates the skills needed by every employee in

recognizing fabric flaws and identifying where those flaws were created and what

caused them. This curriculum also stimulates the use and development of critical

thinking skills and problem-solving skills using actual problems from the workplace

production process.

Another objective listed in Phase II was to develop computer software to enhance

program instruction of job-related concepts. Special software was purchased to

this end. BASE, a software package that is correlated with the Directory of

Occupational Titles (DOT CODES) and The Guide for Occupational Exploration, was
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used in the classroom as well as Math Blaster and Wrd _Attack Plus, which were
customized with C&A vocabulary. Also used in the classroom were: peadina end
Critica] Thinkino software and numerous other software packages (see Appendix C&A
#4-C,C,D,E for a list of software and other materials used in the classroom).

A diligent search was conducted to find an authoring system which could be used to
program the job-specific curriculum onto the computers in the classroom. Many
inquiries were made; however, no such authoring system could be located that would
be compatible with the classroom computers. At the conclusion of the project, the
search continued for one.

The final objective in Phase II was to prepare training sites at each industry by
stocking supplies, materials, and equipment. Ten computers were provided by the
industry and one IBM PS2 computer was provided by the college within the specified
time frame (August - December 1990). The classroom space and office space provided
by the industry was wired and furnished. The office was also equipped with a
telephone and computer. By October 11, 1990, software had been purchased and
installed; all materials and office supplies were also stocked.

PHASE III

In Phase III, there were several objectives listed: conduct a promotion and
recruitment program; use standardized tests for adults and job-related tests to
assess student/employee entry levels; develop individualized learning pians for
each participant in the program with participants' assistance; and conduct a
workplace literacy program. All of these objectives were met; however, due to
delays in scheduling, the classes began on October 11, 1990 instead of September 1,
1990.

The last objective listed in Phase III was to conduct a workplace literacy program.
LLL met this objective and the classes were continued at the conclusion of the
grant by the industry and college.

OPERATION

The classroom is the heart of the Lifelong Learning Program. A description of its
operational procedure follows.

Procedure

The procedure in the LLL classroom consisted of assessment upon entry, basic skills
and job specific instruction, and post-assessment upon exit. The entry by an
associate required several steps: 1) an associate decided that he/she wished to
attend classes and talked to his/her supervisor for permission to attend; 2) the
supervisor contacted the site coordinator or the instructor to find out which
classes currently had openings; 3) the supervisor decided which time or class tne
associate could attend (on shift or off shift); 4) the supervisor signed the
volunteer form for that associate to attend class; 5) the associate brought the
volunteer form to the classroom at the designated class time. Finally, the
associate was oriented to the classroom, comptuers, software, and became familiar
with the operations of the classroom. He was then pre-tested and assigned a level
(according to the pre-test results and his job title as it correlated to the N.C.
Occupational Index computer system).
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Instruction

Instruction began after the associate was placed in the proper level of study and

an individual learning plan was designed by the associate and instructor. There

are four levels used in BASE and each level is approximately equivalent to three

grade levels. The student worked on the BASE software and many other software

programs and materials available in the classroom. The student worked to meet the

criteria set for the level in which he/she was placed. The student moved through

the levels above the level in which he/she started until level four and all listed

requirements were completed. Level 4 BASE was the exit criteria defined by CM.
The associate also took part in class activities which were based on job-related

materials and tasks from the workplace.

One example of an activity used in the classroom is the study of graphs. The

students graphed attendance in the classroom for six weeks and interpreted the

results. Most C&A associates must graph production or trim waste on their jobs;

thus, this class activity was very helpful (list of materials used in the classroom

is found in Appendix C&A #4).

Critical thinking and problem-solving as a team was also taught as a class

activity.
Exit

In order to graduate from the Lifelong Learning Program, the associate had to

complete all the criteria listed for level 4 of the LLL program levels (Appendix

C&A #4). Certificates were presented to all associates completing a level or

graduating from the program. Those completing the program were taken to lunch or

breakfast by the top management of C&A. Level 4 associates completed their
job-specific departmental curriculum and a variety of assignments using C&A

materials (Level 4 of BASE equals grades 9-12). The majority (70%) of the

associates who had been enrolled in the Lifelong Learning Program were high school

graduates. However, many of these associates said they learned things they did not

learn when they were in high school, and they learned a tremendous amount of

information about their jobs and the functions of their departments. A complete

set of records and forms is included in Appendix C&A #5.

TUTORS

During the intake and pre-assessment process, it became evident that some

associates could not read and some were even math illiterate. Not many of the

participants in the Lifelong Learning Program fell into this category, but 15

students/associates did.

The partners held a meeting to discuss this matter and decided to hire a tutor with

grant monies. Also, the partners decided to search for software and materials to

use in order to meet the needs of these students/associates. Kim Whitman was hired

as a tutor and she began work in December 1990.

The site coordinator observed these students/associates and began to suspect
learning disabilities were present in some of them. Since very little research

could be found on adults with learning disabilities, the site coordinator decided

to conduct two tests in order to detect a discrepancy between IQ and performance.

If there is a significant discrepancy between these two types of measures, then a

learning disability is indicated. If this is the case, further exploration with
learning styles inventories and observations is warranted in order to learn what
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method and teaching strategies need to be used for remedial work for that
individual. Nine associates/students agreed to this procedure and of the nine,
seven exhibited a significant discrepancy in scores. The procedure outlined above
was followed in these cases and a considerable amount of research was done by the
instructor and site coordinator. After careful consideration, teaching strategies
and methods were devised and implemented for each student/associate. All of these
students have made wonderful progress, and four of the seven have shown
improvements.

An additional need for training in the field of learning disabilities and teaching
strategies for learning disabled adults was apparent and is recommended for
workplace literacy staff.

PHASE IV EVALUATION ACTIVITIES

The objectives listed for Phase IV were: evaluate the employee's/student's
progress as outlined in the individual learning plan/contract; evaluate each class
each quarter at each industry; and evaluate the workplace literacy program at the
conclusion of the program. The student's/employee's progress was evaluated by the
instructor as outlined in the student's learning pli.n/contract quarterly or as the
need arose. Changes and updates were made to the learning plan as the student
progressed. The program was evaluated each quarter using hard data such as numbers
enrolled, demographic information on participants, and academic levels and
progress. Subjective data was also reported from supervisors and department
managers on each employee's job performance. In addition, entry and exit surveys
were given to participants in the Lifelong Learning Program and data was reported
quarterly. At the conclusion, evaluations using all of the data collected over the
period of the program were conducted and the results and outcomes are reported in
the Results and Outcomes section of this report. The industry evaluated the
materials used in the classroom on a regular basis, but conducted no regular
evaluation of the instructor.

The Project Director, Debra Harlow, also conducted monthly evaluations using both
hard data and subjective data gathered from each industry. Quarterly, she
conducted on-site evaluations of the instructor and class by using the college's
Accountability and Credibility Site Visit form.

In addition, the project employed an outside evaluator, Dr. Eunice Askov of the
Adult Literacy Institute of Penn State University, who conducted an on-site
evaluation twice during the life of the program (Section 0).

GENERAL OVERALL OBJECTIVES

The number of textile employees enrolled in classes and provided with basic and
technical literacy skillls at C&A was 433. The number of unduplicated trainees was
143. .The objectives written in the approved application were 800 total for both
industries and 280 unduplicated. LLL met and exceeded its part of these
objectives.

The objective to assess skills/educational requirements for 10 departments was
exceeded by LLL in that 18 departments and 143 job positions were assessed (listed
in Appendix C&A #1-A).

Another objective for both industries was to upgrade 80 employees a minimum of
three grade levels. LLL upgraded 82 employees a minimum of three grade levels.
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The last general objective was for both sites to have a total of 35 employees/-

students receive their General Education Equivalency (GED). Lifelong Learning had

only four students to receive their GED. (Seventy-five percent of the workforce at

C&A has a GED or high school diploma.) However, the GED certificate was not the

focus of the LLL program -- a workforce competent in basic skills for jobs was the

focus. C&A maintains that a high school education does not necessarily give the

employee the necessary competencies and technical skills needed for its industry at

present.

RESULTS AND OUTCOMES

In considering the results of the Lifelong Learning Program, consideration must be

given to the makeup of the population served; the improvements as measured by

testing; the evaluation by department managers and supervisors as to benefits

observed in the workplace; the benefits as observed by students/associates com-

pleting classes; the retention rate; the benefits in promotions or lateral moves;

and the number of students continuing their education by taking further classes.

Make-Up of Population Served

Four hundred and thirty-three students/associates were enrolled through five

quarters from October 11, 1990 to December 31, 1991. The non-duplicated number of

students/associates served was 143. Of 143 non-duplicated students, 100 had high

school diplomas or GED's. Fifteen of the 143 students were either math illiterate

or reading illiterate or both. Fourteen students were GED (CASAS 225 scale sore)

and 24 students were ABE I (CASAS 200-214 scale score) or ABE II (CASAS 215-224

scale score). NOTE: The non-readers are also classified as ABE I and contribute

to the total given here. The mean age of participants was 37.8 years old.

LEVEL OF PARTICIPANTS OF LLL
October 11,1990- December 31,1991

Note:The non-reading studen!s are also classified as ABE I

High school Graduate

(70%)

C&A and PCC Partnership 1990-91

ABE 1 or ABE 2 (1m)

GED (3th grad or CASAS Scor 226) um
Non ReadIng or Math (1m)
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This was an open entry, open exit program and thus, the hours of instruction for
individual students varied. The average length of stay for exiting students was 43
hours or 7.2 months. Testing was done on an individual basis when each individual
reached a new level or completed all levels. All students/associates were tested
upon entry into the Lifelong Learning Program.

Of the 143 students/associates, 93 were white and 50 students were black. There

were 82 male participants and 61 female participants. The number of single head of
household participants was 13. The average length of time with the company was:
0-5 years, 27; 6-10 years, 32; 11-15 years, 36; and 16 years and over, 36.

Demographic Information
Lifelong Learning Participants

143 Participants Served
120 -s"

100 93
82

80

60

40

20

61

0
Male Female White

60

Black

27
32- 36 36_

0-5 6-10 11-15 16 and over

Sex V---% Race 7-1 Years with Company

CILA and PCC Partnership 1990-91
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Improvements as Measured by Testi. 1

Of the 111 participants tested, 98 improved test scores. This number is based on

CASAS, BASE, and other materials. Twenty-five participants completed the program

and 57 others completed one or more levels according to BASE (each level is

approximately 3 grade levels). This is a total of 82 participants improving

approximately .3 grade levels. Four participants took and passed the GED Test and

received their GED's. The average amount of improvement as measured by CASAS was

7.8 points in reading and 2 points in math. The average gain in BASE was I level

(approximately 3 grades).

Student Progress in LE-L-L
Total of 143 Students

Completed Program
17%

Obtained GED
3%

Total Dropped
19%

Completed a level
40%

Other students
21%

From October 11, 1990 - December 30. 91 CL4 and PCC Partnership 1990-91

Some improvements in non-reading participants cannot be measured on a test;

however, they do exist. For example, a student who did not know the alphabet or
the sound of the letters and now can demonstrate that knowledge has exemplified

improvement.
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There were 13 participants who completed their job-specific curriculum, and 33
participants who were working in the job-specific curriculum. An average gain of
43 points was demonstrated on pre and post-tests for those who completed
job-specific curriculum, and 24 points on the pre and post Cloze te:ts. (See
Appendix C&A #5 for forms used to record scores.)

JOB SPECIFIC CURRICULUM
STUDENT PROGRESS IN L-1.--L

INOte:
Student needs to read at 9th grad or app. 1125 CAW to bgin curriculum

Students who dropped
(19%) 27

C&A and PCC Partnership 1990-91

Working in curricula (23%)
33

Me of December 31, 19911

In Basic Skills (49%)
70
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Managers and Supervisorsjvaluations of Lifelong Learning

One hundred and thirty-one participants were evaluated by department managers and

supervisors. Of that number, 84 (or 64%) improved communication skills; 61 (or

46.5%) increased productivity/quality; 44 (or 33.5%) improvea attendance at work;

and 99 (or 75.5%) increased self-esteem.

120

100

80

60

40

20

0

Evaluation by Supervisors
Improvements in Participants of L-L-L
131 evaluated

98

84

61

44

Communication Productivity/QualityAttendance

MI 84% Improved

ED 33.6% Improved

C&A and PCC Partnership 1990-91

BE 48.5% Improved

MI 75.6% improved

Self-Esteem

In response to a letter which was sent at the conclusion of the program asking

Management and front-line supervisors to evaluate the overall benefits and suggest

improvements, Ronald Mooney, Kuster Department Manager, wrote, "Some benefit.; I

have seen in associates attending LLL are: more commitment to job

responsibilities; and in some cases, improvement in attendance. I think this is a

good program. It gives everyone an opportunity to further his or her knowledge and

skills in continuous education."

Rebecca Cozart, Computer Operations Manager, stated, "LLL has been an inspiration

to those who have attended and also a positive message to those who did not attend.

It provides an opportunity that otherwise would not be available or obtainable."

Mike West, Manager of the Wet Finishing Department, elaborated, "The thing that I

see most is that LLL is affecting the attitudes of associates. It is turning

negative attitudes into positive attitudes and this affects the performance on the

job more than any other single factor."
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George Stone, Dyeing Departments Manager, wrote, "I personnaly feel these classes
are a benefit because anything that can raise a person's self-esteem is worthwhile.

I believe an associate's understanding of his job can give that individual a sense
of worth. Every job is important, different sometimes, but all are important."

Sam Alley, Manufacturing and Quality Assurance Manager, concluded, "With
approximately 304 of my department attending LLL, I can see that the program is a

major success. The main benefit that I'm seeing is that the associates arg proud
of themselves, and they should be. Also, LLL is geared to improve skills in job
classifications. LLL has made a great impact in this department, and self-esteem
has improved 87%."

Evaluation by Exiting Students

In a survey given to 19 exiting students/employees, 78.94 rated the program as
effective in meeting their needs. According to the survey, 57.8% of the students
benefitted from the program in their personal lives, and 89.5% benefitted from the
program in their work lives.

The exiting students/employees described the major benefits of the program as:
32% stated it refreshed high school knowledge; 16% said the program motivated them
to enroll in classes at Piedmont Community College; 21% thought the program
increased job-related knowledge; and 21% said it increased their knowledge of
computers and improved reading and writing skills.

When asked to give suggestions for improvement, 79% of the students/employees
recommended expanding to a higher level of academic skills related to jobs (first
or second year college) and provide more computer knowledge. (For full results of
the survey and anecdotal information, see Appendix C&A #7 and #8).

Benefits to Participants in Lateral Moves or Promotions

sx participants of the Lifelong Learning Program received promotions while
etending classes. Two of these participants were made supervisors and four
rfceived at least one job classification advancement.

Participants Who are Taking Additional Classes

Eighteen participants in the Lifelong Learning Program are or have been enrolled in
additional classes. Three are enrolled in Mechanical Maintenance at PCC; three are
enrolled in computer classes at PCC; one is enrolled in a welding class at PCC;
four are enrolled in business classes at PCC; and one is enrolled in the
Cosmetology program at PCC. Seven have completed the McGraw-Hill Supervisor's
Class offered by C&A and PCC.

ir other information, see anecdotal information provided by students, teacher, and
site coordinator (Appendix C&A #8).
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RETENTION

Of the 143 participants in the Lifelong Learning Program, 27 dropped the classes

before completion. Of those, ten participants left C&A's employment; four
participants could not come off shift; and five were beyond the scope of the

program (tested higher than 12th grade on BASE and CASAS). Eight participants

dropped due to lack of interest. Of the twenty-seven, there were twelve
participants whose reasons for dropping the classes could possibly be addressed.

This results in an 8.3% intervenable drop rate.

DROP RATE FOR LLL

Did not drop
(818)

Can't come offshlft (3%)
Beyond scope of LLL (3%)

Intervenable Drop Rate: 8%

C&A -and PCC Partnerahip 1990-1991

Lack of Interest (68)
Left C&A employment (7%)

Out of 143 participants, 27 droop.* out of *lassos

DISANINATION

The staff on site at C&A and the personnel located at PCC disseminated information
to two major recipients: internal recipients such as C&A associates, management,
participants, and PCC personnel such as the Director of the Workplace Literacy
Program, and external recipients such as newspapers, community colleges,
businesses, and the U.S. Department of Education.

Internal Recipients

The process of informing all persons involved with the operation of the Lifelong
Learning Program of ongoing and new developments was both time-consuming and
necessary. Flyers, notices, and recruitment meetings were some of the early
efforts to disseminate information to all parties (Appendix C&A #2). In addition,
weekly reports were written by the site coordinator, the instructor, and the
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educational counselor and sent to C&A management, the Advisory Council, and the
Director of the Workplace Literacy Program at PCC. Manager/Supervisor hands7on
demonstration meetings were held on August 21 and 22, 1991 (Appendix C&A #2).

The Advisory Council met on an average of once a month to evaluate and discuss the
Lifelong Learning Program. Meetings with the staff of LLL and the Training Manager
and Human Resource Director took place almost da;ly. Communication between the LLL
staff was constant. Meetings of LLL staff with Debra Harlow, Director of the
Workplace Literacy Program, were frequent.

A special demonstration meeting was held on June 21, 1991 for Tom Hannah, CEO of
C&A, and some vice presidents of C&A. Dr. Eunice Askov, external evaluator,
visited on January 30, 1991 and again on September 5, 1991.

Each (7:rafter, a report was generated by the staff at Lifelong Learning and sent to
PCC tor correlation with a report generated by the staff at Burlington Industries.
This information was then sent to the U.S. Department of Education.

Communication between all partners is vital to the success of any workplace
learning program.

External Dissemination

Pail of the goals the partners set and expressed in the approved grant was the
intention to act as a model for other institutions and businesses wtk wished to
implement a workplace literacy program, and to inform other interested parties of
the operation and goas of Lifelong learning. To this end, external dissemination
was practiced at every opportunity.

In an effort to heighten the awareness of high school students of the importance of
staying in school, Linda Caywood-Farrell, site coordinator for Lifelong Learning,
visited and spoke to five English classes at Person Senior High school on
November 28, 1990.

Representatives from other businesses also came to C&A to observe the Lifelong
Learning Program, and to obtain information on how to implement a similar program.

Mitch Lockamy, Personnel Director at Crown Crafts, visited Lifelong Learning on
March 5, 1991. He reviewed the departmental curriculul design and the operation of
the classrot m in consideration of such a program for Crown Crafts.

Joe Jackson of the Siler City, NC C&A Plant, visited on April 11, 1991. Mr.

Jackson inquired about the operation of the program, the design of the curriculum,
the operation of the classroom and in general, how to replicate a program like LLL
for their Siler City Plant. Since then, they have collaborated with thEor local
community college, Central Carolina, to develop a plan to replicate Roxboro's
model.

B.J. Daurity of C&A's Albermarle Plant, visited Lifelong Learning on October 24,
1991. Mr. Daurity is the Training Manager for the Albermarle Plant ard he wanted
to duplicate the Lifelong Learning Program in his facility.

Saundre Shoe, Training Director of AAB Electronics in South So.,ton, virginia, came
to view and ask questions on September 19, 1991.
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Two demonstration meetings were held for the Literacy Forum. Many members of the

business and academic community attended these demonstrations.

Many academic institutions also sought information from OM and the Lifelong

Learning staff: Don Buie and Karen Allen from CentAal Carolina Community College,

visited on April 11, 1991.

Carolyn Crowder from Paul DeCamp Community College in Franklin,

Virginia, visited on November 13, 1990.

Marcia Daniel, Dean for Learning Resources at Stanly Community

College, visited on October 24, 1991.

Two newspaper representatives, Kim Kenneson of the News 4nd Observer, in Raleigh,

and Brad Crews of the Roxboro Courier-Times, also visited. An article was

published in the Courier-Times on September 28, 1991. The News and Observer will

published an article in February 1992 (see Appendix CliA #2).

SCHEDULE SLIPPAGE, CHANGES IN PERSONNEL, AND OTHER CHALLENGES

As with any new program, a certain amount of learning must take place as theory is

tested against actual practice. In developing this program, trial and error were

expected and many lessons were learned by the partners as strategies and methods

were tried and kept or discarded. Some major challenges were schedule slippage,

changes in personnel, and other challenges.

Schedule slippage occurred in several instances. The first slippage occurred in

the effort to employ personnel to fill the Educational Counselor's position. This

position was to be have been filled by September 30, 1990; however, due to the

difficulty in finding qualified applicants willing to accept the position, this

timeline was not met. The position was advertised twice and interviews were held

both times. The position was filled in December of 1990 with a part-time person.

It was later determined by the partners that this position, as written in the

approved application, was not needed and this position needed modification in

function and purpose.

Another delay came in scheduling and beginning classes. Some difficulty was

encountered in scheduling the employees so that production and other considerations

would not suffer. Scheduling was resolved and classes began on October 11, 1990.

One major schedule slippage was the design and printing of a workplace literacy

brochure. This brochure was scheduled to be completed by December of 1990, and

work was begun on it in September of 1990. However, due to numerous revisions in

format, text, layout, design, etc., the brochure was completed in September of 1991

and printed in December of 1991.

The final slippage in schedule became apparent when the job task analyses and

curriculum design were instituted. It quickly became apparent that this process

was going to consume much more time than had originally been anticipated. This was

due to the complexity of the job positions and the numerous different job

descriptions. It became apparent that in order to do a thorough and applicable

job-specific curriculum, each job must be examined thoroughly from all possible

aspects. One hundred and forty-three job positions were analyzed and II
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departmental job-specific curricula were designed containing 82 different job
positions. At the project's conclusion, there were five departments for which
job-specific curriculum needed to be designed.

CHANGES IN KEY PERSONNEL

There were several major personnel changes at C&A which created challenges for the
staff and partners of the Lifelong Learning Program. The first change in personnel
came when Jean Greer, Training Manager for C&A, took a position as a Plant
Personnel Manager. She was replaced by Robert Campbell. Mr. Campbell is a highly
qualified Training Manager, but it took time and effort of the partners and staff
of Lifelong Learning to orient Mr. Campbell of the functions, operations, purpose,
and philosophy of the program. It was extremely important to gain a rapport and
commitment from Mr. Campbell.

The next major change in personnel came when Rick Leissner, Plant Manager for the
Main Plant, left C&A to take another position and Larry Shoe replaced him. Again,

it was extremely important to inform and gain Mr. Shoe's commitment to the program.
This meant starting all over again.

It was obviously very important the the Program's success at all levels of
management at both the industry and college be informed and committed te the
concept of workplace literacy. Personnel from the college must gain the trust of
not only management but all employees before a true working partnership can be
effective. The staff of a program on site at an industry must become a recognized
part of the industry and the goals and needs of the industry must become a very
real part of any workplace program. During the life of the project, both C&A and
Piedmont Community College worked to meet this challenge and succeeded.

Another major change in personnel came when C&A downsized management and released
the Vice President, Lewis Morris. Mr. Morris was not replaced.

The commitment from all of the new personnel is outstanding and a working
partnership is in place and thriving with the Lifelong Learning Program.

OTHER CHALLENGES

One of the first challenges faced by the Lifelong Learning staff as they arrived on
site at C&A was the differenmces in an industry environment rather than the
educational environment to which they had been accustomed. There is a great deal
of difference in the business culture and education culture. The philosophy,
goals, methods, attitudes, rules, behavior, and operation are all different in the
business world from those in the world of education. Neither partner anticipated
the difficulty the educators on site would have in adjusting to a new world. The
orientation provided by the industry did very little to alleviate this. The
partners recognized that a more extensive orientation and acclimation process
should be used to help the educators make the transition move smoothly.

Another challenge faced by the staff of the Lifelong Learning Program was the need
to gain the trust of the employees. In conducting a job task analysis, one must be
careful that the employees do not labor under the false impression that the auditor
is thdre to rate job performance. Even though the auditor is conscientious in
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explaining what he/she is doing, suspicion often lingers. The only solution to
this challenge is time and the constant, consistent behavior of the staff of the
wirkplace program. In this program, this challenge was met and conquered.

Another challenge that confronted the partners was the need to conduct a more
in-depth recruitment and information process at the beginning of the program.
Despite the extensive effort made to inform all parties at the industry of the
functions of the Lifelong Learning Program, it became apparent early in the project
that many front-line supervisors and department managers, as well as hourly
associates, did not understand the functions and purposes of the program. An

effort was made to conduct hands-on demonstrations for front-line supervisors.
Flyers and notices were also posted on all bulletin boards. This effort was
successful; however, the partners realized that a more extensive effort in
informing and recruiting on all levels must be made at the beginning of a workplace
program.

Another challenge that the partners became aware of during the program was the very
real prospect of staff burnout. The hours were long and stressful for both the
instructor and site coordinator. The feelings of isolation and belonging to
neither institution added to the stress incurred in trying to develop a working and
useful program that not only met the industry's needs but also met the needs and
requirements of both PCC and the associates enrolled in the classes.

One of the most difficult challenges met by the partners was the protection of
proprietary information. It was discovered in the process of curriculum design
that in order to create a customized curriculum that was thorough and applicable to
the industry, the site coordinator had to use information that was proprietary in
nature. Each industry had its own methods and procedures that give it viability in
the world market. Each industry also has innovative forms, materials, and
formulas. This information was not for publication or sharing so that each
industry could keep its "competitive edge." To further ensure security of the
job-specific curriculum, a personal computer was recommended for purchase for the
secretary of the project so that all curriculum could be stored on disks and locked
in a storage room on campus, rather than on the Community College's computer
system. In addition, the secretary would only retype the text and questions and
not have access to any forms or diagrams used in the actual curriculum.

CONCLUSIONS

The Lifelong Learning Program has been very successful in meeting and exceeding the
objectives that were set by the partners. A great deal was learned by all parties,
and the program continues to produce results. This program is one way that
industry and education can come together to meet the need for continuing education,
and to upgrade America's workforce.
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EVALUATION REPORT

Piedmont Community College:
Workplace Literacy at Burlington Industries and Collins & Aikman

Project Overview

Piedmont Community College (PCC) built on prior experience and
capability in developing workplace literacy programs at two textile factories:
Burlington Industries (BI) and Collins & Aikman (C & A). (PCC had previously
developed a workplace literacy program at BI, with a state grant to the Center
for Advancing Technology, offering general educational opportunities to workers
with some minimal customization for the industry.) This current project was
intended to design customized instruction for workers following the functional
context approach to instruction. Computer-assisted instruction was the chosen
delivery system since most of the workers have to use computers on the job (or
will have to in the near future). The intent was to upgrade the workers' basic
skills needed for their jobs, using materials from their jobs, to meet the
challenges of the new technology that is being installed in both industries. A
contract for external project evaluation was signed with The Pennsylvania State
University, Institute for the Study of Adult Literacy, given the extensive work of
that unit with workplace literacy and computer-based instruction.

Methodology for Pmgram Evaluation

Dr. Eunice N. Askov, the external evaluator from the Institute for the
Study of Adult Literacy, visited the workplace literacy sites twice, in January
and September, 1991. (She had made several visits to BI previously before
the Nat "orkplace Literacy grant when the program was started under
the Cer. :pm Technology.) The purpose of the visits was to
chr.:ck n program objectives and to interview teachers,
managers al Surs, and worker students. The interviews with
teachers and m. ,as/supervisors focused on factors affecting program
implementation, perceived successes and constraints, modifications made
during program operation, benefits to the industries and workers, and
suggestions for improvement. The interviews with the worker students
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focused on their reasons for entering the program. educational and
occupational goals, perceived benefits for themselves and their famflies as
well as for the industries, problems encountered, and suggestions for

improvement.
Piedmont Community College collected demographic and impact data

which the program administrator analyzed. These data are reported in
PCC's final report. The project objectives, stated in the grant proposal, were

accomplished.

Evaluation Questions

The following evaluation checklist served as the basis for the onsite
evaluation visits including the information obtained through interviews.

1. Goals for different stakeholders

2. Name of program reflecting the goals

3. Advisory Board who is represented? worker involvement?

4. Recruitment: selection

5. Students demographic information

6. Incentives for participation

7. On or off clock

8. Support services

9. Scheduling length of classes? how many times per week?

10. Location

11. Staff qualifications? training? evaluation of training?

12. Volunteers

13. Needs assessment

14. Literacy task analyses how accomplished? time required? checked

for accuracy?

15. Customized curriculum who does development?
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16. Proprietary information how handled?

17. Support for the program throughout industrial organization (president

down to front-line supervisors)

18. Assessment instruments standardized? customized?

19. Instructional approaches computers? commercial materials?
20. ESL cultural barriers to advancement?

21. Language barrier (jargon) between educational provider and industry
(e.g., "literacy," "goal")

22. Program evaluation what factors (e. g., achievement, attitudes) are

considered? does it include all participants and stakeholders in the
partnership? is there a control or comparison group? other outcomes
desired?

23. Long-term impact on industry productivity, quality, safety, reduced

absenteeism, worker retention and flexibility

24. Impact on educational provider other workplace programs? other
personnel involved and trained?

25. Retention/graduation of worker students

26. Cost effccUveness in terms of production, quality, safety, reduced

absenteeism, worker retention, etc.

27. Continuation beyond funding period

Conclusions and Recommendations

The very complete and well written final report accurately and openly
discusses the successes and problems encountered in this project. Most of the
issues listed above are covered in the final mport; several, such as involvement of
volunteers and non-native speakers (ESL), are not relevant.

Standardized measures, such as the CASAS (Comprehensive Adult Student
Assessment System), as well as non-standardized instruments, such as the specially
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designed pre- and posttests, indicated some growth of the workers in basic skills.
Even more dramatic gains were reported in the interviews with the workers
which were overwhelmingly positive toward the program in the effects on their
lives on and off the job. The computer was view:4 as a real asset not only in
helping them improve in basic skills but also in giving them confidence to use
computers on the job.

Management was equally enthusiastic about their programs; they were
pleased with the positive changes in their workers. When asked if the program
were cost effective, in terms of the amount of money expended on released time
salaries, both industries were uncertain how to measure the effects of the onsite
literacy program in terms of production, quality, and safety, given that other
interventions were occurring simultaneously. BI's plant manager, having had
longer experience with a workplace literacy program, said that he felt it was a
cost effective program in that production losses had not occurred even though
workers were released from their jobs; during the last visit when productivity
had actually increased, he said that he could not attribute that increase solely to
the workplace literacy program but that it was one factor among others that were
contributing to increased productivity. Both industries felt very positive toward
PCC and hoped to continue their programs at the conclusion of the grant period.

Difficulties encountered were not unusual in setting up workplace literacy
programs; for the most part, they were worked out with a spirit of cooperation
and collaboration. Coming from completely different viewpoints, environments,
and experiences, educators and industrial management are likely to have some
communication pioblems, such as in the difficulties in creating brochures that
were acceptable to all and in the possible use of proprietary information in the
instructional materials.

A few difficulties that were not extensively discussed in the fmal report but
perceived by the external evaluator are mentioned here:

1. BASE, the computer instructional program that provides basic skills
instruction according to the worker's job classification, was not always accurate
in placing worker students. Sometimes, the materials were too easy for a person
of a particular job title; the teacher then had to make up a different title to fmd
appropriate instructional materials. The reason for choosing a computer-assisted
program like BASE, which appears to be functional context but in fact is only
marginally work related, is that a simple authoring system does not exist at this
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time. As mentioned in the final report, the site coordinators would have put
some of their specially designed instructional materials on the computer for
student use; however, they did not have the expertise (or the time) to use a
programming language (such as Authorware) to develop computer-based
instructional materials. Therefore, they relied on general educational software
and customized those commercial software packages that permitted customization
(such as customizing Word Attack Plus [Davidson) with industry and job related
vocabulary). A simple authoring tool that would allow a teacher to create job
related exercises and materials for use on the computer is needed for workplace
literacy programs that intend to use computers and the functional context
approach to instruction. At this time it does not exist.

2. Dramatic gains in BASE (equivalent to three grade levels) may be
partially due to workers having been away from literacy tasks for so long when
they take the pretests at the beginning of instruction, yielding suppressed scores;
instruction and practice would raise the comfort level with literacy tasks and
testing at the end of the program, yielding nice gains. (This phenomenon is not a
negative reflection on PCC or BASE since it occurs with many adult literacy
intervention studies using a variety of standardized measures.) Demonstrating the
impact of the workplace literacy programs on basic skills functioning is difficult
since the most sensitive measures are curriculum based assessment devices,
created by the instructional designers and embedded in the learning packages.
Yet, these are non-standardized and not meaningful outside the industry's
program; gains at the PCC sites cannot be compared with gains in any other
workplace literacy project. CASAS scores do provide standardized scores;
however, gains reported in terms of points are not meaningful unless one is
familiar with the CASAS scale. The teachers expressed some frustration with
demonstrating gains using instruments that did not have comparable scales.

3. The amount of time spent in literacy task analyses at both industries was
out of proportion to the benefits of this process. The external evaluator tried to
convince the site coordinator at C & A that she had learned the tedious process of
detailed literacy task analysis that now she could move to the department level
for her task analyses since her instruction was at the department level, identifying
the salient skills that cut across all jobs in the department. She indicated that this
was true but that the industry wanted the literacy task analysis completed for all

61 f;



jobs; therefore; she persisted in doing her analysis at the job level rather than at
the department level although she designed instruction for the department, not the

job. This time-consuming process meant that she could not create and deliver the
functional context instruction as quickly as had been projected. At BI the plant

manager saw that the development and delivery of the functional context
instruction was being delayed due to the inordinate amount of time spent on

literacy task analyses; he decided that the task analyses and instruction should

focus on three broad classifications of jobs Technician, Operator, Service

instead of at the job level. The site coordinator subsequently analyzed the literacy

tasks in those areas and developed instruction around them. This approach also
makes sense in an environment where specific jobs are rapidly changing due to
emerging technology and industrial reorganization. The impact of this situation

is that at the conclusion of the funded project the intent of which was to design
and implement a functional context instructional curriculum very few worker
students have had the opportunity to actually use the specially designed curricula.
This is disappointing since these curricula were to be the focus of the funded
workplace literacy effort; instead, general and commercially customizable
software packages became the primary vehicles for instruction instead of the
industry-specific, specially designed curricula.

4. The amount of staff training needed was probably underestimated which

may also be typical in workplace literacy projects. The teachers reported initial
difficulties with the industry "culture"; this was not as great a problem at BI
where the project had been initiated under an earlier grant. More ongoing staff
training seemed to have been needed at both sites; it was difficult for the project
administrator to offer all that was needed as well as keep up with other
responsibilities at PCC. A closer link to PCC would also have been desirable;
several worker students expressed the desire to have college classes offered
onsite. Perhaps in time the workplace literacy teachers and site coordinators will

arrange for other lifelong learning opportunities for individuals onsite and at
PCC.

5. The Amount of publicity at BI may have been a "mixed blessing."
While it is good to spread the word about a program that seems to be working,
the number of visitors may have actually eroded time away from the project.
The strong support of the plant manager, however, was noteworthy; his influence
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has helped spread the concept of on-the-clock workplace literacy not only to
other BI plants but also to other industries.

The worker students, the target audience, were very enthusiastic about the
programs. They appeared to be more motivated by the benefits to them as
individuals rather than as workers. Although they saw "pay-offs" on the job,
they were most interested in self-improvement. Regardless of the motivation,
they felt that the program had opened up new opportunities for personal growth
which they appreciated. This positive attitude undoubtedly translated into better
workers which would ultimately benefit the industries. PCC and both industries
are to be commended for their foresight in developing workplace literacy
programs and for the major effort involved. Their partnership is exemplary and
worth studying and replicating.

Eunice N. Askov, Ph. D.
Professor of Education and Director
Institute for the Study of Adult Literacy
The Pennsylvania State University
204 Calder Way, Suite 209
University Park, PA 16801
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' today for beautiful FREE
ATALOC. Mary Hill Gifts,
shington St., P.O. Box 771-

hburg, VA 24505. (4-41 13)

lard Sale
Sale Saturday, April 7 from
ntil. Moving--everything

go. Park Spring Road-two
ucco house on left beforet1Store. (4A p)

ilti-family yard sale Saturday,
7 from 7:30 a.m.-until. A. D.

AM: Provde
'secretarial and clerical support for
the workplace literacy program.
Requires a High School Diploma,
computer skills, word processing
required. klsociate Degree in
Secretarial Science preferred.
Salary Range: $13,000416,000 per
year. To be considered as an
applicant, send North Carolina
State application, an explanatory
cover letter, and up-to-date resume
and a copy of unofficial college
transcript(s) to Personnel Coor-
dinator, Piedmont Community
College, P.O. Box 1197, Roxboro,
North Carolina 27573, postmarked
no later than Tuesday, April 17,
1990. An Affirmative Action/Equal
Opportunity Employer. (4-4,c)

Now hiring Asbestos Removal
Workers. Starting pay $6 per hour.
Must be able to travel. Call ACMC,
Inc at (919) 694-6800. (4-4, p)

*EDUCATIONAL COUNSELOR-
WORKPLACE LITERACY PRO-
GRAM: Provide educational and
career counseling to workplace
literacy students at one Caswell
County and s .te Person County
industrial wot ...place site. Admin-
ister and evamate pre and post-
tests for workplace students to
assess entry and exit levels.
Provide follow-up on students,
tracking of students and referrals.
Assist with the development of job
related pre/post tests and then
administer and evaluate. Requires
a Bach-elor's Degree with three
years adult literacy and/or public
school counseling or equivalent.
Salary Range: $20,000-$23,000 per
year. To be considered as an
applicant, send North Carolina
State ap-plication, an explanatory
cover letter, and up-to-date resume
and a copy of unofficial college
transcript(s) to Personnel Coordi-
nator, Piedmont Community
College, P.O. 'Box 1197, Roxboro,
North Carolina 27573, postmarked
no later than Tuesday. April 17,
1990. An Affirmative Action/Equal
Opportunity Employer. (4-4,c)

TFST _ADMINISTRATOR/
COUNSELOR: Responsible, for
adi --isteaticn and security
Tests :Ind NC Competency Test.
Will also serve as Counselor for
Adult Literacy ProPram Thic

LITERACY: Provide basic skills .

instruction integrated with job
related skills to worksite students at
a Person County industrial site.
Monitor and document student
progress, submit reports as re-
quired; maintain inventory of
instructional supplies and mater-
ials, and assist with ordering of
instructional su plies. Salary ,
Range: $20, ,000 per year. To
be considered as an applicant,
send a North Carolina State ,

application, an explanatory cover
letter, an up-to-date resume, and acopy of unofficial college
transcript(s) to Personnel Coordi-
nator, Piedmont Community Col-
lege, P.O. Box 1197, Roxboro, North
Carolina 27573, postmarked no
later that Tuesday, April 17, 1990.
An Affirmative Action/Equal .0p7.
portunity Employer. (4-4, c)

Wanted
AHM L AND
V7AtITI D

urv't-,!Cr ito
Intei ;

(A5LLL CCUNI Y uiJ
t

Ci NT HAL. AM f

VIRGINIA if ycLe ),%1"1,n,,4 to

son phit,i, tIe a
CERI IF IL)

APPRAISE F evatu5tc your
piopt tty

Albright
Heal Estate

336 E Irri , Grjhjrn NC
C311 2275517 Anytime

LicensPd t.,C r:

Seniln) Pool E
needs since 1547 IREALTO

Want to Buy
I am not.a Dealer. I want to buy

an old solid Oak Bed and Vanity,
Old two seat settee, old sltver

ware, wooden Ice Box, Windless
feir WaiII ...IA .1g n1.4 1.0,A

still I CAI

NO DO PATMEP
TO QUALIFIED

BUYER
3 Bdrm, 2 Bath!

Rancher on over
acres in private

subdivision
Priced to sell

$43,000

Mobile Home on 8
acres with road

frontage on paved
road.

Asking 629,000
MAKE AN OFFER.

Other Properties
:available

Office
(919) 694-9117;:.

Jtme Dailey
(919) 694-6884 ;

*aye, money. '' One only-lar
rooms. Below foreclosure cost
take over payments. Call 804-7S
4.161. (4-4, 4t,

New 2 or 3 bedroom 14 x 70. Ot
$142 per month at AAA Homes
Burlington. (919) 226-6886. (3-28, t

'No gimack super sale. New IS
Oakwoods 3 br, 14 ft. wide or
$176.32 per month. Includes rani
refrigerator, furniture, set-up, d
livery, tax and title and of cow
that quality Oakwood constructic
Free central air and washer/dryer
purchased before April 15, 195
Call 1-800-326-32.50. (3-28, tfri.c)

T 41. No orzetit-13adt creclitIOakwoocan help! We finance! 3 13R
per month. Call 804-792-4161. (4-



acts of kindness shown us during

.

May God Bless each of you.

lions, telephone calls and oer

the passing of our loved one,

Andrew Fernell Jeffreys, Jr.

The Lambert and
Jeffreys families

We would like to thank all our
friends, neighbors, and families

for te food, flowers, cards, dons-
th

Yard Sale Saturday, April 7 from
8 a.m.-until. Moving-everything
must go. Park Spring Road-two

lIstory stucco house on left before
miltiteat's Store. 44,s.--..ii,. . ..s .

' 1

Multi-family yard sale Saturday,
Epril 7 from 7:30 a.m.-tIntil. A. D.
wenn Trucking Company, Old
wy. 86, Yanceyville. (4-4, p)

0

N E i I) i I)
to 101i1

and unload

'tpply in Pei,-,0
Prospect

Manufact urini;
Cornpany

919-562-3345
ATTENTION

All licensed insurance agents; We
need two (2) top notch people to
become Membership Representa-
tives in the Yanceyville/Caswell
County area for Settler's Life - Huff
Cook M.B.A. Up to $300 to start
plus excellent benefit plan. No
weekends. No overnight travel. No
debit. Call collect, Danville (804)
799-2021 for interview. EOE. (11-15,
tfn c)

Farm help wanted on a grain and
Ihog farm. Salary, benefits and a
house can be provided. Alvin
Hodges 919-694-4298. (3-28, 2t, c)

WANTED: Manager, man or
woman, for Gregory General Store.
Weekly salary, percentage of
annual profit and modern 2
bedroom house for rent free. The
store is located 10 miles east of
Chatham and 20 miles west of
Halifax on' Highway 832.4,Ve have
been in business since 1900 closed
on Sundays and we do not sell beer.
For a personal interview, please
contact Stone Gregory, Jr., owner,
Java Va. 24565, dial 804-432-1000.
(3-28, tfn, c)

Charge Nurse Position
for Registered Nurse

1
Full time, 7-3. Use your profes-

sional skills in a challenging and
progressive long-term care setting.
We offer employee savings and

no later than Tuesday, April 17,
1990. An Affirmative Action/Equal
Opportunity Employer. (4-4, c)

CAssuggi. ARM 4-040
TEST ADMINISTRATOR/

c Oil N SELORc - Responsible. ?for .
' admWeration avid Malvin,/ oCCADo
1 Tesis and NC Competency Test.

Will also serve as Counselor for
Adult Literacy Program. This
includes counseling students in
ABE, AHS, and GED programs in
academic, vocational and personal
areas. Will establish testing
schedule; verify identity to test
candidates; score and report test
results; complete reports as re-
quired. Will schedule and provide
individual group counseling.
Administers GED at four rison
units. Requires a Masters ree
in Adult Education or Counse ing.
Experience in adult literacy
education and/or counseling/test-
ing with public schools, dropout/
alternative education programs or
college setting. Must have know-
ledge of agencies and resource
people in each county who can
assist with meeting students'
personal and emotional needs.
Salary Raage: To $15 per hour,
part-time, 29 hours per week. To be
considered as an applicant, send
North Carolina State application,
an explanatory cover letter, and up-
to-date resume and a copy of
unofficial college transcript(s) to
Personnel Coordinator, Piedmont
Communty College, P.O. Box 1197,
Roxboro, North Carolina 27573,
postmarked no later than Tuesday,
April 17, 1991. An Affirmative
Action/Equal Opportunity Em-
ployer. (4-4, c)

* SITE COORDINATOR-WORK-
PLACE LITERACY PROGRAM: (2
Positio as) Provide daily super-
vision and coordination of a
worksite literacy program at a
Caswell County or Person County
industrial worksite. Requires a
Bachelor's Degree in Education or
related field and three or more
years experience in administration
and/or training in an adult literacy
program or equivalent. Salary
Range: $23,000-$25,000 per year. To
be considered as an applicant,
send a North Carolina State
application, an explanatory cover
letter, and an up-to-date resume
and a copy of unofficial college
transcript(s) to Personnel Coordi-
nator, Piedmont Community
College, P.O. Box 1197, Roxboro,
North Carolina 27573, postmarked
no later than Tuesday, April 17,
1990. An Affirmative Action/Equal
Opportunity r \ployer. (4-4, c)
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Free Central air and west
purchased before Apri
ta111-800-326-3250. (3-28

t 1/407-
'No credit-Bad credit.

can help! We finance!
per month. Call 804-792-
4t, c)

Want lo Buy
I am not a Dealer. lwent to buy

aldv
ota lett* old s

ware, wooden Ice Box, Windless
for an old Well and an old Juke

Box.
Call Collect (919 2-8540

Wanted-Buy
Oil Paintings

Quality Antiques-Estates
Send photos to: Shields, P.O.

Box 3323, Danville, VA 24543, (804)
793-1833. (4-4, c)

Business
Opportunities

Waitrto become'i PHOENIX
COUNSELOR? Let Ginny show
you how to make money and lose
weight with PHOENIX HIGH-
FIBER WEIGHT LOSS COOKIES.
Call Ginny 227-5580 or 227-8425
evenings. (4-4, c)

Earn money at home stuffing
envelopes. Send a self-addressed
stamped envelope to: SEMA, Box
1179, Dallas, GA 30132. (4-4, p)

IMAGE CONSULTING
AN EXCITING CAREER!

International company seeking
career minded individuals to offer
color-glamour-fashion. Unlimited
income potential. Professional
training provided. Part time/full
time (804) 793-1587 evenings/
weekends. (4-4, p)

Card of Thanks

The family of Jimmy Walker
wishes to thank everyone for the
prayers, visits, phone calls, food,
tlowers, and all acts of kindness
shown during the death of our
loved one. (4-4, p)

We, the Stewart Family of
Milton, North Carolina want to
th !int, nurrynne for car& food.

Affordable How
Over 40 2,3 and 4 bedmo
Possibly no down paym
own your lot. Act now al
free stove on homes tit.
Call Stan Gladden and
919-621-6088. Builder of 14
Homes. (3-7, tfn, c)

"Please Help!" Just
payments. Call 804-792-
4t, c)

New 1990 Oakwood (lc
Only $229 per month. Ca
by Oakwood Mobile Ho)
14 S, Eden, 623-9753. (2-7,

Bank Repo's. Already
park. Take over payme
804-792-4161. (4-4, 4t, c) .

New 1990, 14 wide Oa
only $147.70 per month.
soon! Limited supply.
Homes, Hwy 14 S., Eden,
9753. (2-7, tfn, c)

Yanceyville's finest neig
2300 sq. ft., 3 bedroom
garage and extra buildin
Pope Realty. Call 732-21
3530. (8-23, tfn c)

Attention Landown !I
Double-wides and single
down payments with w
A/C, washer/dryer, fully
Call 804-792-4161. (4-4, 4t,

"Save my credit'
Need to sell!
Call 623-9754.*

(2-7, tfn c)

Why rent when you ca
less? Payments start at
month. Call for details.
3250 or 228-7873. (2-21, tfn

et

Old Fara
Apartment.

Accepting Am
tions for one
room apartmt
Apply at the o

694-9404Sc
Housing Opport



EDUCATION:

EXPERIENCE:

Appendix #1-B-1

DENA B. HARLOW
271 GUILFORD STREET
DANVILLE, VA 25640

PHONE: (804) 793-9042

Resource Specialist
Adult Basic Skills Instructor Training Certificate

from Appalachian State University and the North
Carolina Department of Community Colleges, June 1991

Post graduate courses:
Reading Curriculum: Oraanization. Supervision and

Assessment, Appalachian State University, Boone,
North Carolina, June 1991

Adult Literacy Instruction, Appalachian State
University, Boone, North Carolina, June 1990

Adult Literacy Instructor Training, Appalachian
State University, Boone, North Carolina, June 1989

The Teaching of Reading, Averett College,
Danville, Virginia, June-August 1981

Competency Based Education and the Development
of Instructional Materjals in Industrial-Technical
Education, Virginia Polytechnical Institute and
State University, Blacksburg, Virginia, September
1979

Bachelor of Arts, Longwood College, English
Education, Speech & Drama Certification,
Farmville, Virginia, 1977

Management Training:
FrontLine Leadership, Completed Core Inter-

personel Skills Unit, 2.1 CEU's, November 1990
Time Management, October 1990
Managing Problem Emaoyees, November 1987
Supervision for Women, November 1985

Adult Literacy Program Director, Piedmont Community
College, Roxboro, North Carolina, May 1984 -
present

Presenter at both the state and national levels on
the topic of workplace literacy

CASAS (Comprehensive Adult Student Assessment System)
Trainer for the N.C. Department of Community
Colleges, August 1990 - present

Educational Cocrdinator, 70,001 Youth Employment
Company, Danville, Virginia, September 1980-1984



PROFESSIONAL
ORGANIZATIONS:

Appendix #1 -13-2

CETA Educational Consultant, Project was coordinated
by Virginia Polytechnical Institute's Vocational
Education Department, January 1980 - April 1980

Teacher-Aide, Adult Learning Center Danville,
Virginia, October 1979 - Septembyr 1980

ATLAS (Achievement Through Learning Academic Skills)
Instructor, Chesapeake and Potomac Telephone
Company, September 1979 - April 1980

Teacher, Adult Learning Center, Danville, Virginia,
January 1978 - September 1979

American Association for Adult and Continuing
Education (AAACE)

North Carolina Community College Adult Education
Association (NCCCAEA)

National Council on Community Services and
Continuing Education (NCCCSCE)

REFERENCES: Available Upon Request
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LINDA LEE CAVNOOD-FARRELL
129 CANPBELL STREET
DANVILLE, VA 24540
PHONE: 804-799-7768

EDUCATION

M.ED., Secondary Reading Development Specialist, April 1991
Averett College, Danville, Virginia

B.A., English, May 1985 (Emphasis - Education; Minor - History and Biology)
Averett College, Danville, Virginia

Member Alpha Chi
Cum Laude - GPA 3.7
Virginia State Teaching Certification, June 1990 - June 1995
North Carolina Teaching Certification, 1986 - 1988

ASSOCIATIONS

VITA

National Teachers Association
Danville Humane Society
Averett College Writers Guild
American Business Women's Association (ABWA)

Supervised and taught special population groups; organized and designed
special materials and customized curriculum to meet special needs;
counseled students on a one-to-one basis and in group situations; inter-
viewed and screened prospective students; intervened in crisis situations;
maintained communication with program coordinators, director, and business
managers; reccmmended follow-up for individual students; taught classes
in English, Math, History, and Science; performed administrative functions;
designed and taught Business English classes for local businesses and
assessed and evaluated students as to educational level and classes needed.

EXPERIENCE

1990 - present

1988 - 1990

1986 - 1987

Site Coordinator for Piedmont Community Cnllege's
W-rkplace Literacy program located at Collins & Aikman

Danville Community College, English Classes, Business
English to Developmental English

Project Hope, Danville Community College, GED Classes
New Focus, Danville Community College, GED Classes
Adult Evening High School, George Washington High

School, llth-grade English
Community Improvement Council, Danville, GED Classes



EXPERIENCE (continued)

1968 - 1987

1985 - 1986

Appendix #1C-2

George Washington High School, 10th-Grade English
(summer school)

0.1. Burner, 9th-grade English
Project Hope, Danville Community College, GED Classes
Adult Evening High School, 12th-grade English

0.1. Bonner summer school, 8th-grade English
Pittsylvania County School System, substitute teacher

ACADEMIC EXPERIENCE

Editor, college paper, Rockingham Community College

Writer, college paper, Averett College

Articles published in The Embers (college literacy magazine) at
Averett College

WORKSHOPS/CONFERENCES

CASAS Training, Piedmont Community College, August 1990

Workplace Literacy Workshop, Bethesda, Maryland, September 1990

National Alliance of Business Conference, Washington, DC, October 1991

REFERENCES

Available upon request
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BRENDA MOORE CLAYTON
ROUTE 21 BOX 27-A

NOME MILLS, NC 27541
PNONE: 919-364-2740

EDUCATION

B.S., Elementary Education, Averett College, Danville, Virginia
Member of Alpha Chi
Teaching Certification - North Carolina and Virginia

ASSOCIATIONS

AAACE - American Association for Adult and Continuing Education
NCCCAEA - North Carolina Community College Adult Education Association

EXPER ENCE

July 1990 - Present Workplace Literacy Instructor for Piedmont Community
College's Workplace Literacy Program located at
Collins & Aikman

March 1989 -
September 1990

September 1972 -

June 1990

WORKSHOPS/CONFERENCES

August 1990

February 1991

April 1991

June 1991

July 1991

REFERENCES

Available upon request

Adult Basic Education/GED Instructor at Piedmont
Community College

Person County Schools, Roxboro, North Carolina
Elementary Teacher - 1972-81
Substitute Teacher - 1986-90

CASAS Training, Piedmont Community College

"Motivating Employlees to Give Their Best,"
Piedmont Community College

COABE Conference, Hartford, Connecticut

"Teaching Students to Write," Piedmont Community
College

"Making Math Meaningful," Piedmont Community College



DAVID B. BESS
ROUTE 1, BOX 764
ROXBORO, NC 27573

PHONE: (919) 599-6228

ED CATIM

B.S., Bible, Clearwater Christian College, Clearwater, Florida, 1974
Master of Science, Educational Administration, Pensacola Christian

College, Pensacola, Florida, 1982

CERTIFICATIO

ACSI, Administrative Certificate, Secondary, #262-96-7844

EXPERIENCE

Teaching

1974-1979 Jupiter Christian School, Jupiter, Florida

1980-1983 Northside Christian School, St. Petersburg, Florida

Administration

1977-1979

1979-1980

1983-1990

Assistant to the Administrator, Student Affairs,
Jupiter Christ;an School, Jupiter, Florida

Assistan to the Administrator, Internal Matters and
Student , rafts, Jupiter Christian School, Jupiter, Florida

Administrator, Roxboro Christian Academy, Roxboro, North
Carolina

1990-present Workplace Literacy Site Coordinator, Piedmont Community
College (Burlington Industries Williamsburg Plant)

REFERENCES

Mrs. Debra Harlow
Director of Adult Literacy PrOgram
Piedmont Community College
P.O. Box 1197
Roxboro, NC 27573
919-599-1181 (work)

Mrs. Sheila Carden
Route 1, Box 376
Semora, NC 27343
919-599-8912 (home)

Mr. Jim Tolin
220 Reams Avenue
Roxboro, NC 27573
919-599-0241 (work)
919-599-0647 (home)

Mrs. Bell Booth
111 Depot Street
Roxboro, NC 27573
919-597-2322 (work)
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QUEEN FOSTER WILLIAMSON
P.O. BOX 628

YANCEYVILLE, NC 27379
PNONE: 919-694-6056

EDUCATION

Graduate Studies, N.C. A&T State University, Greensboro, NC (in progress)
B.S., Business Administration, May 1989, Greensboro College, Greensboro,

North Carolina
A.A.S., Business Administration, August 1983, Rockingham Community

College, Wentworth, North Carolina

WORKSHOPS/SEMINARS/CONFERENCES

Appalachian State University, Boone, North Carolina (3 sessions)
Literacy Instructor Training

North Carolina Literacy Partnership Conference, Greensboro, North
Carolina, July 1990, Putting the Pieces Together

North Carolina Department of Community Colleges, June 1991
Teaching Students to Write

Piedmont Community College, August, 1990
CASAS Training

North Carolina Department of Community Colleges, June 1990
The N.C. Competency Test

Caswell County Government, Governor's Conference on Leadership
Development for Women at the Caswell County Civic Center

North Carolina Department of Community Colleges
Essay Writing for the GED - June 1991
Making Math Meaningful - July 1991

Piedmont Community College
Positive Attitudes - August 1991
Stress Management - August 1991
Drugs in the Workplace - August 1991
Learning Disabilities Teleconference - September 1991
Teacher-to-Teacher - January 1992

NCCCAEA Fall Conference, October 1991

National Alliance of Business (NAB) Conference, October 1991
Building a Quality Workforce



1
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Appendix #1-F-2

EXPERIENCE

February 1990 - Present
Piedmont Community College, Roxboro, North Carolina; Workplace
Literacy Instructor at Burlington Industries Williamsburr Plant

June 1989 - Present
Piedmont Community College, Roxboro, North Carolina; Adult High
School/GED Instructor

August 1980 - February 1990
Caswell County Department of Social Services, Yanceyville, North
Carolina; Income Maintenance Caseworker II

REFERENCES

Available upon request
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SYLVIA PLEASANT GAULT
ROUTE 2, BOX 91

HURDLE MILLS, NC 27541
PHONE: 919-599-2657

EDUCATION

A.A.S., General Office Technology, Alamance Community College, Haw
River, North Carolina, 1977

Dean's List and President's List for Academic Achievement

EMPLOYMENT

July 1990 - Present

October 1986 -

June 1990

October 1983 -
September 1986

October 1982 -
August 1983

March 1981 -
August 1982

July 1978 -

September 1980

February 1977 -

June 1978

ASSOCIATIONS

Piedmont Community College, Workplace
Literacy Program Secretary

Alamance County Department of Social
Services, Word Processor II

University of North Carolina at Chapel Hill,
Biochemistry Department, Clerk Typist

James V. Warren, CPA, Wilmington, North
Carolina, Secretary/Bookkeeper

First United Methodist Church, Graham, North
Carolina, Church Secretary

R?ymond W. Massey, CPA, Secretary/Bookkeeper

Kayser Roth Hosiery, Burlington, North
Carolina, Invoice Clerk

NCCCAEA - North Carolina Community College Adult Education
Association

REFERENCES

Availabl upon request
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PROPOSED FLOW CHART - SEPTEMBER 1989
NATIONAL WORKPLACE LITERACY PROGRAM

BURLINGTON INDUSTRIES]
PLANT MANAGEP

PERSONNEL DIRECTOR j

TRAINING COORDINATOR

COMPUTER
PROGRAMMER

____47PIEDMONT COMMUNITY COLLEGE COLLINS & AIKMAN1 PRE:: :DENT PRESIDENT

VICE PRESIDENT
FOR

BUSINESS & INDUSTRY AFFAIRS

- - - - - DIRECTOR - ADULT
LITERACY PROGRAMS

NATIONAL WORK PLACE
LITERACY PROGRAM

LITERACY
RETENTIOri
F_'ECT &LIST

LITERACY
INSTRUCTIONAL
SPECIALIST

SECRETARY 1
1

DIRECTOR OF
HUMAN RESOURCES

TRAINING
COORDINATOR

PROGRAM SITE
COORDINATOR

INSTRUCTIONAL
STAFF

EDUCATIONAL
COUNSELOR

COMPUTER
PROGRAMMER

PROGRAM SITE 1

COORDINATOR I

INSTRUCTIONAL
STAFF



. UI

ACTUAL FLOW CHART - APRIL 1, 1990-DECEMBER 30, 1991
NATIONAL WORKPLACE LITERACY PROGRAM

BURLINGTON INDUSTRIES
PLANT MANAGER

PERSONNEL DIRECTOR

TRAINING COORDINATOR]

S

March 1992

PIEDMONT COMMUNITY COLLEGE
PRESIDENT

VICE PRESIDENT
FOR

BUSINESS & INDUSTRY AFFAIRS

4TDIRECTOR - ADULT
-ATERACY PROGRAMS

NATIONAL WORK PLACE
LITERACY PROGRAM

LITERACY
RETENTION

SPECIALIST

LITERACY
INSTRUCTIONAL
SPECIkLIST *

SECRETARY I

COLLINS & AIKMAN
VICE-PRESIDENT

DIRECTOR OF
HUMAN RESOURCES

TRAINING
COORDINATOR

PROGRAM SITE
COORDINATOR

INSTRUCTIONAL
STAFF

* Employee resigned 1/90 and position was filled in 9/90;
employee resigned in 3/91 and position was eliminated

COMPUTER
PROGRAMMER

PROGRAM SITE
COORDINATOR

INSTRUCTIONAL
STAFF

EDUCATIONAL
COUNSELOR
(Part- Time)

NM Oral In MN
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Workplace Literacy Analysis DRAFT

Jobrrraining Program Date

Contact Person Phone #

Address

There is a need to identify the basic skill
competencies required for persons currently
employed and those entering employment as well
as those enrolled in vocational training programs.This competency list includes the reading,writing, mPth, organizational, communication,
problem solving, and workplace expectationskills thnt may be needed by a participant to
succeed on the job or in vocational training.

The checklist that follows is an efficient way for
workplace literacy instructors, pre-employment
insvuctors and job developers to obtain an
employer's and/or vocational instructor'sresponse to specified basic skill competencies.This may replace reliance on set reading or math
levels, which may not accurately reflect the
specific application of basic skills needed for
success in employment or in vocational training.

Using this checklist as a guide, employers,
program coordinators, and instructors (vocational,
VESL, ESL and basic education) will be able to
plan training and instruction based on accurate
and specific basic skill requirements. Then
employers and job develcpers will be better
able to match employee and participant abilities
to basic skill requirements for specific jobs.

The checklist can be useful for pre-employment
instmction as well as for instruction that is
concurrent with employment The basis for
curriculum will be specific, time will not be
wasted, and employees/participants can be
shown how they might efficiently meet their
individual objectives.

CASAS

IIIIII MI NIB AIM MN All

Comprehe, Ive Adult
,-\sessinent

CASAS 1-90. All rights reservcci.
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CASAS

I. READING SKILLS

A. Read and interpret vocational vocabulary.

1. Read and interpret general vocational vocabulary.

2. Read am. ,:ate information listed In alphabetical
order.

3. Utilize reference materials and glossary lists in
vocational texts, manuals, and handouts.

4. Identify abbreviations and symbols specific to the
Job.

B. Read and interpret written vocational materials.

1. Read and interpret specific information from
written merials, e.g., employee contracts,
employee handbooks, pers _nnel policies,
business letters/memos, and Job manuals.

2. Read and interpret written instructions from
instructor and supervisor.

3. Read and ir terpret written sequential directions
in textbooks, manuals and handouts.

4. Read and interpret employee/student progress
records or performance appraisals.

5. Utilize table of contents, index, and appendices in
textbooks, manuals and handouts.

6. Read and interpret basic instructions and labels
in operating equipment and utilizing supplies.

7. Read and interpret charts, grapin, tables and forms.

8. Read and interpret maps,, schematic diagrams,
pictorial drawings, illustrations and blueprints.

9. Read and interpret basic switches and dials.

Basic Skill
Requirements
of Job/Program DRAFT

COMMENTS

CASAS 1-90
OM OM In MO



CASA

ch

m II. WRITING SKILLS94

1
A. Use Legible Writing and Appropriate Grammar.

1. Print or write legibly in ink.

2. Utilize appropriate mechanics of standard English.
B. Utilize Occupational Spec& Fbrms

1. Record date, time, and other requested informationon work forms, charts, graphs.
2. Write common abbreviations specific to the Job.

C. Write comprehensively.

1. Write information in clear, logical and completemanner.

2. Take telephone messages accurately.
3. Write short notes and/or simple memos.
4. Write letters using correct structure and sentenrestyle.

5. Use computer for simple word processing.
6. Organize information into a brief written report.

3
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CASAS
;
tiii

x
III. MEASUREMENT AND NUMERICAL SKILLS

k Utilize occupational specific math.
04

0

I. Perform computations of addition, subtraction,
multiplication and division, including multiple
operations, using whole numbers.

2. Perform computations of addition, subtraction,
multiplication and divisior,, including multiple
operations, using common or mixed fractions.

3. Perform computations of addition, subtraction,
multiplication and division, including multiple
operations, using decimal fractions and/or
percentages, e.g., counting money, calculating
sales tax, figuring discounts.

4. Determine mathematical equivalents by converting
fractions, percentages, and decimal fractions.

5. Compute averages using whole numbers, fractions,
decimals or percentages.

6. Convert U.S. Standard to International Metric
System of Measurement and/or vice versa.

7. Determine approximations.by estimating, rounding
off numbers, and Judging the correctness of the
response.

8. Perform mathematical operations using equipment
such as a Lalculator, cash register, business
machine, and computer operated equipment.

Basic Skill
Requirements

of Job /7' ogram DRAFT

4 CASAS 1-90Mi INN 1.1 MI OM MI OM MI MO



CASA
2

CRITICAL THINKING AND PROBLEM SOLVING
SKILLS

1. Demonstrate ability to differentiate, sort, and
classify information.

2. Identify effective problem-solving strategies such
as formulating, evaluating, and choosing options.

3. Solve problems and arrive at lecisions as a team
member in a work setting.

4 Demonstrate ability to apply or transfer skills
learned in one Job situation to another.

VII. KNOWLEDGE OF CLASSROOM/WORKPLACE
EXPECTATIONS

A. Understand employer and instructor expectations of
workplace/classroom interaction.

( r'

1. Identify appropriate workplace and classroom
behavior.

2. Demonstrate appropriate ethical behavior for
work and classroom.

3. Identify general standards and procedures for
personal hygiene.

4. Demonstrate ability to solve interpersonal conflicts
on the job.

) Basic Skill
Requirements
of Job/Program

itt3\

DRAFT

COMMENTS

7\
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Workplace Literacy Analysis
Individual Profile

DRAFT

Employee/Participant Name ID #

Job/Training Program Date

There is a need to identify the basic skill
competencies required for persons curnntly
employed and those entering employment as well
as those enrolled in vocational training programs.
This competency list includes the reading,
writing, math, organizational, communication,
problem solving, and workplace expectation
skills that may be needed by a participant to
succeed on the job or in vocational training.

The checklist that follows is an efficient way for
workplace literacy instructors, pre-employment
instructors and job developers to obtain an
employer's and/or vocational instructor's response
to specified basic skill competencies. This may
replace reliance on set reading or math levels,
which may not accurately reflect the specific
application of basic skills needed for success in
employment or in vocational training.

Using this checklist as a guide, employers,
program coordinators, and instructors (vocational,

VESL, ESL and basic education) will be able to
plan training and instruction based on accurate
and specific basic skill requirements.
Employers and job developers will be able to
determine the individual's ability to perform
each basic skill, in relation to the basic skill
requirements of the job or vocational training
program. This information will be useful in
establishing training and program interventions
needed in order for the individual to meet the
job/program requirements.

The checklist can be used for pre-employment
instruction as well as for instruction that i.
concurrent with empluyment. The basis for
curriculum will be specific, time will not be
wasted, and employees/participants can be
shown how they might efficiently meet their
individual objectives.

clic Comprehensive Adult
Student AssessmentWarm larsteals

1.1 =WAS= AAP: run"
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CASAS

I. READING SKILLS

A. Read and interpret vocational vocabulary.

1. Read and interpret general vocational vocabulary.

2. Read and locate information listed in alphabetical
order.

3. Utilize reference materials and glossary lists in
vocational texts, manuals, and handout..

4. Identify abbreviations and symbols specific to the
Job.

B. Read and interpret written vocational materials.

1. P...md and interpret specific InforniatIon from
written materials, e.g., employee contract.,
employee handbooks, personnel policies,
business letters/memos, and Job manuals.

2. Read and interwet written instructions from
instructor and supervisor.

3. Read and interpret written sequential directions
in textbooks, manuals anil handouts.

4. Read and interpret employee/student progress
records or performance appraisals.

5. Utilize table of contents, index, and appendices in
textbooks, manuals and handouts.

6. Read and interpret basic instructions and labels
in operating equipment and utilizing supplies.

7. Read and interpret charts, graphs, tables and forms

8. Read and interpret maps, schematic diagrams,
pictorial drawings, illustrations and blueprints.

9. Read and interpret basic switches and dials.

Basic Skill
Requirements

of Job/Program

Employee/
Participant Ability

to Perform DRAFT

4

Training/intervention
Needed

4.1.6.

2.5.6.
4.3.2.

4.1.6.
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r
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4.2A.
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.
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4
1.1.3.
1.2. 1.

1. 1.3.
4.4.3.
6.6.5.
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1. 1.6.
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CASA

II. WRITING SKILLS

A. Use Legible Writing and Appropriate Grammar.

1. Print or write legibly in ink.

2. Utilize appropriate mechanics of standard English.

B. Utilize Occupational Spec(fic Fbrms

1. Record date, time, and other requested information
on work forms, charts, graphs.

2. Write common abbreviations specifIc to the Job.

tcz 4.4.3.

C. Write comprehensively.

I. Write information in clear, logical and complete
manner.

2. Take telephone messages accurately.

3. Wrlte short notes and/or simple memos.

4. Write letters using correct structure and sentence
style.

5. Use computer for simple word processing.

3. Organize information into a brief written report.

1

3 CASAS 1-90. All rights reserved.



VISAS

III. MEASUREMENT AND NUMERICAL SKILLS

A. Utilize occupational specflic math.

I. Perform computations of addition, subtraction,
multiplication and division, Including multiple
operations, using whole numbers.

2. Perform computations of addition, subtraction,
multiplicution and division, Including multiple
operations, using commnn or mixed fractions.

3. Perform computations of addition, subtmction,
multiplication and division, including multiple
operations, using decimal fractions and/or
percentages, e.g., counting money, calculating
sales tax, figuring discounts.

4. Determine mathematical equivalents by converting
fractions, percentages, and decimal fractions.

5. Compute averages using whole numbers, fractions.
decimals or percentages.

6. Convert U.S. Standard to International Metric
System of Measurement and/or vice versa.

7. Determine apprnximations by estimating, rounding
off numbers, and Judging the correctness of the
response.

8. Perform mathematical operations using equipment
such as a calculator, cash register, business
machine, and computer operated equipment.

.
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Basic Skill
Requirements
of Job/Program

Employee/
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CASA

.1 VI. CRITICAL THINKING AND PROBLEM SOLVING
ISKILLS

1. Demonstrate ability to differentiate, sort, and
classify information.

2. Went* effecUve problem-solving strategies such
as formulaUng. evaluaUng, and choosing opUons.

3. Solve problems and arrive at decisions as a team
member in a work setting,

4. Demonstrate ability to apply or transfer skills
learned in one job situation to another.

VII. KNOWLEDGE OF CLASSROOM/WORKPLACE
EXPECTATIONS

A. Understand employer and Instructor expectations of
workplace/classroom interaction.

1. Identify appropriate workplace and classroom
behavior.

2. Demonstrate appropriate ethical behavior for
work and classroom.

3. Identify general standards and procedures for
personal hygiene.

4. Demonstrate ability to solve interpersonal
conflicts on the job.

1 i;

0.1.5.
4.4.1.

4.4.1.

3.5.5.

4.4.1.
4.4.5.
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Industrial Site

Quarter

Appendix 113-C

PIEDMONT CONMUNITY COLLEGE
NATIONAL WORKPLACE LITERACY PROGRAN

INFORNATION FORN

Part 1. Program Parameters

1. Target No. to be Served:

No. Served at Each Site to Date:

Site 1:
Site 2:
Site 3:
Site 4:
Site 5:

Site 6:
Site 7:
Site 8:
Site 9:
Site 10:

3. Total No. Served:,

Date Subrifitted

4. Fed. Funds Obligated:

5. Matching Funds/In-Kind:

6. Value Release Time:

7. t Participating in Programs Offered:

Basic Skills:
GED
ESL

Part 2. Participation Date

8. Contact Hours Provided:
(number of teaching hours that
workers receive)

2. Sex:# Males # Females
1. Mean Age Participants:

3. Race/Ethnicity: No. Who Are: 4. # Single Head of Household:

White Am. Indian/Alaska
Black Native

Asian/Pia-FE--
5. # Limited English Proficient:

Hispanic

Islander

6. Outcomes No. Participants 7. Yrs. with Company # Participants

a. Tested higher on basic skills
b. Improved communication skills
c. Increased productivity
d. Improved attendance at work
e. Increased self-esteem

Unemployed
0-5
6-10
11-15
16-over.



North Carolina Community College System

Continuing Education Student Data

Student Id Registration Date / / Contract Nvmber [

I. Last Name 22. Handicapped?

2. First [_] M Mentally Retarded [_] 0 Orthopedically

3. Middle H Hard Of Hearing Impaired

4. Address Line 1 [_] D Deaf (_] I. Learning

5. Address Line 2 [_] S Speech/Lang Impaired Disability

6. City (..) V Visually Handicapped [..] X Other/Multiple

7. State _ (Postal Abbreviation)_ [_] E Seriously Disturbed Impairment

8. Zip Code Emotionally

9. Type Blank Or [_] 3 Inmate 23. Limited English Speaking (..] Yes [_] No

10. County

II. Birth Date / /_ _ 24. Student Status

12. Sex [..) Male [..) Female [_] S Single Parent

13. Race [_] 1 White H Homemaker

(..] 2 Black B Both

[_] 3 Hispanic

[_] 4 American Indian 25. Citizenship

[..) 5 Asian/Pacific Islander U U.S. Citizen

14. Home Telephone ( ) - [_] E Eligible Legalized/Resident Alien

15. Highest Educ Level [_] N Naturalized Citizen

Attained [..] A Non-Resident Alien

16. Employment Status (..) 1 Retired

[_] 2 Unemployed - Not Seeking Employment 26. Head Of Household? [...] Yes [_] No

[_] 3 Unemployed - Seeking Employment

[_] 4 Employed 1 - 10 Hrs/Per Week 27. Last High School Attended

[..) 5 Employed 11 - 20 Hrs/Per Week

[_] 6 Employed 21 - 39 Hrl./Per Week

[ ) 7 Employed 40 + Hrs/Per Week

17. Employer 28. Date Last Attended High School

18. Vocation
_

MO YEAR
19. Work Telephone ( )

20. State Of Residence _ _ (Postal Abbreviation) 29. MA School Graduate? [_.) Yes [_) No

21. Disadvantaged?

[_] A Academically

[_] E Economically

[_] B Both

Student Signature Date

1 4.
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1 1 1

NAME

PROFILE ASO PLACEMENT Page 2 of 3

SOCIAL SECURITY
(t.ast)

I.

(First) (maiden)
moms nnnnn mummommummemmsommOMMNMWMOOMMOMMUOmmeemommummommissoma

PROGRAM
DA1E

(Check-ATI-Wliable)
I. (

2. (

3. (

4. (

5. (

6. (

7. (

8. ( )

9. ( )

10. ( )

11. ( )

12. ( )

13. ( )

14. ( )

15. ( )

16. ( )

17. ( )

18. ( )

PLACEMENT

) ABE Level 1

) ABE Level 2

ANS Adult High School
CED Community Living

) CED Consumer Education
) CED Health Education
) CED Job Placement
CED Language
CED Math
CED Other Training
CED Social Science
CEO Vocational Education
ESL Beginnirg
ESL Intermediate
ESL Advanced
GED Preparation
GED Preparation/TV
GED Test

5.

6.

2. STUDENT TYPE (Check One)
1. ( ) Continuing Student
2. ( ) New Student
3. ( ) Returning Student

3. RECRUITER

4. STUDENT DATA (Check All Applicable)
1. ( ) Adult in Correctional Facility
2. ( ) Dual Enrollment
3. ( ) Eligible Legalized Alien
4. ( ) Employed
5. ( ) Family Literacy
6. ( ) High School Graduate
7. ( ) Homeless Adult
8. ( ) Immigrant Adult
9. ( ) JOBS
10. ( ) Learning Disabled
11. ( ) Limited English Speoking
12. ( ) Mentally Handicapped
13. ( ) Migrant Worker
14. ( ) Nonreader
15. ( ) Other Institutionalized Adult
16. ( ) Physically Handicapped
17. ( ) Receiving Public Assistance
18. ( ) Rural
19. ( ) SLIAG
20. ( ) Unemployed
21. ( ) Urban
22. ( ) Workplace Literacy
23. ( ) Other: Specify

MI

SERVICES NEEDED (Check All Applicable) 7. STUDE
I. (

2. (

3. (

4. (

5.

Auxiliary Aids
Class for Shut-1n

Counseling
Day Care

ESL Instruction
6. Financial Assistance
7. ( ) Interpreter
8. ( ) Job Placement

9. ( Job Training
10. ( Notetaker
11. ( Reader
12. ( Transportation
13. ( Tutoring
4. ( Other: Specify

REFERRED BY (Check All Applicable)

I

I. ( Adult Education Staff
2. ( Antipoverty Program

..11111*
DATE

OMMWOOMUMOMMM OMMMOMMOMMOOMPOOOMPO

NT GOALS (Check All Applicable)
DATE .

1. ( EighTgCriarCompletion
2. ( English Proficiency
3. ( Enter Community/Junior College
4. ( Enter Four-Year College/University
5. ( General Educational Development (GED)
6. ( Get a Better Job
7. ( Get a Job
8. ( ) Get Off Public Assistance
9. ( ) High School Diploma

10. ( ) Learn to Read
11. ( ) Obtain High School Credits
12. ( ) Occupational Skills Training
13. ( ) Self-Improvement
14. ( ) U.S. Citizenship
15. ( ) Other: Specify

3. Business & Industry 8. ENTRY LEVEL (Test Scores)

1

4. Church
5. ) Community College Recruiter 1. ( )TABE: Reading Math Language
6. ) Community Organization
7. ( ) Correctional Institution
8. ( ) Department of Motor Vehicles
9. ( Department of Social Services

LEVEL/FORM DATE

1

10. ( Employment Security Commission 2. ( )CASAS: Reading Math Listening
11. ( Friend or Relative
12. ( GED Testing Center LEVEL/FORM DATE
13. ( ) Health Agency
14. ( ) Hospital/Doctor/Clinic
15. Human Resources Development 3-21. Other Test: (Scores)
16. Institution for Handicapped
17. ( Job Training Partnership Act LEVEL/FORM
18. ( Labor Union
19. ( Library Specify

21. ( ) Military/V.A.
22. ( ) Newspaper
23. ( ) Other Student in Program
24. ( ) Poster, Flier, Letter
25. ( Previous Enrollment
26. ( Public School
27. ( ) Radio
28. ( ) Television
29. ( ) Vocational Rehabilitation
30. ( ) Vocational School
31. ( ) Voluntary Organization
32. ( ) Other: Specify

20. ( Literacy Council

9. AHS UNITS TRANSFERRED IN

10. ANS UNITS NEEDED

11. ROUND TRIP MILEAGE

COMPOSITE

DATE

COMPOSITE

1 1 2
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KASE

FOLLOW-UP AND STUDENT PROGRESSICM Page 3 of 3

(last) (First) (Maiden)
MOIMUOUMVUMOMMUMOOUMMOOMMOSOOMMOMOMMMOM

1. SERVICES Name)
(Check All Applicable)
1. ( ) Auxiliary Aids
2. ( ) Comnunity Agency Referral
3. ( ) Computer-Assisted Instruction
4. ( ) Cuw.u.ding
5. ( ) Day Care
6. ( ) ESL Instruction
7. ( ) Homebound Instructor
8. ( ) Interpreter Assigned
9. ( ) Job Referral
10. ( ) Notetaker Assigned
11. ( ) Reader Assigned
12. ( ) Telecourse
13. ( ) Training Referral
14. ( ) Transportation
15. ( ) Tutorial Instruction
16. ( ) Other: Specify

2. STUDENT ACHIEVEMENTS DATE
(Check All Applicable)
EDUCATIONAL
1. ) Entered Another (ducation or

Training Program
2. ) Helped Children with School Work
3. C ) Improved Basic Skills for

Personal Satisfaction and
Increased Self-Confidence

4. C ) Learned the English Language

(for Participants whose Primary
Language is not English)

5. C ) Learned to Read for First Time
6. ) Obtained an Adult High School

Diploma (Carnegie Units)
7. ) Passed GED Test
8. ) Plans to Continue Education
9. ) Other: Specify

INNIMMIN

SOCIAL SECURITY I DATE

411MMUMMOIMOIOISOMMOMMMUMMIMMMOSOM MWMWOMMISIMOOMWMa

4. SOCIETAL DATE - -

(Check All Appliialir

I 1

1. ( Obtained First Driver's License
2. Received U.S. Citizenship
3. Recruited Other Students
4. Registered to Vote for First Time
5. Other: Specify

5.

3. ECONOMIC DA1E - -

(Check All Applicigler
I. ( ) Moved Off Public Assistance
2. ( ) Obtained a Better Job or

Salary Increase 6.
3. ( ) Obtained a Job
4. ( ) Other: Specify 7.

13. Interview Conducted By

(Revised 5/30/91)

FOLLOW-UP (Reasons for Separation)
(Check All Applicable) DAT" - -
I. ( ) Unknown
2. ( ) Follow-Up Attempted

BEFORE COMPLETING LEVEL OR GOAL
3. Changed Address or Left Area
4. Child-Care Problems
5. ( Class Closed
6. ( Death
7. ( Employment Conflict
8. ( Family Problems
9. ( Financial Problems
10. ( Health Problems

1

11. Instruction Not Helpful
12. Lack of Interest
13. Location of Class
14. Time the Class or Program was Scheduled
15. Transferred
16. ,Transportation Problems
17. Other: Specify
UPON COMPLETION OF GOAL
18. ( ) Completed Classwork/Test Pending
19. ( ) Completed Level
20. ( ) Enrolled in Another Educational

or Training Program
21. ( ) Graduated/Transferred to Curriculum

or Extension Program
22. ( ) Met Objective(s)
23. ( ) Re-entered High School
24. ( ) Referred to Another Agency or Program
25. ( ) To Take a Better Job
26. ( ) To Take a Job

(Unemployed when Entered Program)
27. ( ) Other: Specify
DATE RETURNIO

REASON

8. PROGRAMS/AGENCIES REFERRED TO
(Check All Applicable)

1

1. ( Community College Admissions Office
2. ( Community College Counselor
3. ( Department of Health
4. ( Department of Mental Health
5. ( Department of Social Services

1

7: ZVT:rc!"-:;71 irinci=lsist;"
8. Human Resources Development (HRD)
9. Job Training Partnership Act (JTPA)
10. ( ) Literacy Council
11. ( ) Other Community/Junior College
12. ( ) Public School Program
13. ( ) Social Security Administration
14. ( ) Vocational Rehabilitation
15. ( ) Other: Specify

9. PROGRESS (Posttest)

1. ( )TABE: Reading Math Language

COMPOSITE LEVEL/FORM

DATE -0
2. ( )CASAS: Reading Math Listening

LEVEL/FORM DATE - -

3-21. Other Test: (Scores)

COMPOSITE LEVEL/FORM

Specify DATE

10. ADULT HIGH SCHOOL: UNITS/EQUIVALENT COMPLETED

11. COMPUTER ASSISTED INSTRUCTION
1. ( ) ABLE Hours
2. ( ) PLATO Hours
3. ( ) Other Hours

12. ADULT HIGH SCHOOL: UNITS TRANSFERRED
OATC -

* * * Institutional Use Only * * *

Date

Date



PIEDMONT COMMUNITY COLLEGE
ADULT LITERACY PROGRAM

BOOKS /MAI ERI ALS USED

Appendix #3-E

NAME
DATE

ADDRESS

PHONE: HOME WORK OTHER
SSN

ABE LEVEL 1
BIRTHDATE

ABE LEVEL 2
GED TEST DATE RESULTS GED

BOOKS & MATERIALS USED

DATE
BEGINNING ENDING CERTIFICATE

DATE DATE AWARDED

record
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Learner

Quanter

LEARNING CONTRACT

Learning Experience

What are you going to learn
014(objectives)
ch

X

low are you going to learn
it (resoirces 6 strategies)

Target date
for

completion

How are you going to

prove that you learned
it (verification)

n7



PROGRAM APPENDIX 4

DISSEMINATION
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AGENDA

WORKPLACE LITERACY LUNCHEON
Friday, May 4, 1990 12:00 Noon

1. Welcome Julia James
President, Piedmont Community College Foundation

2. Blessing Sheila Carden
Member, Piedmont Community College Board of Trustees

3. Overview - Literacy Programs Dr Jim Owen
President, Piedmont Community College

4. Introduction Gordon Allen
Past Chairman and Member Board of Trustees

The Honorable Tim Valentine
United States Nouse of Representatives

5. Presiding Leigh Woodall
Chairman, Piedmont Community College Board of Trustees

6. Comments:

Debra Inman, Director, Adult Literacy Programs

Robert Sills, Plant Manager, Williamsburg Plant
Burlington Industries

Lewis S. Morris, Jr., President, Cavel Division
Collins & Aikman Corporation

7. Closing Remarks Leigh Woodall
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Courier-Times,

PCC to use $300,707
grant to help plants
with worker literacy

Piedmont CommunitY gollege
has been awarded a $300,707
grant from the U. S. Department
of Education to conduct a Na-
tional Workplace Literacy Pro-
gram, which will be one af only
39 in the nation in 1990.

The college will use the grant
to help Collins & Aikman Corp.
and Burlington Industries set up
workplace literacy programs
intended to improve the basic job
skills of workers so that the
workers can do their current jobs
more competently, impro ie their
potential for promotion and help
them meet changingjob require-
ments.

The in-plant literacy programs
will be conducted specifically at
C&A's Cavel Division plans in
Person County and at Eluding-
ton Industries' Williamsburg
Plant in Caswell County. PCC's
service area includes both Per-
son and Caswell counties.

The announcement of the
Department of Education grant
was made at PCC Friday during
a luncheon for which 2nd Dis-
trict Congressman Tim Valen:
tine was the featured speaker.

Rep. Valentine said that while
illiteracy is a national problem,
°We seem to have a special dose
of it here in North Carolina.° .;

e congressman suggested
that some Third World countries
have greater literacy rates than
some segments of North Caro-
lina.

1 '0

think the best and greatest
measurement of a civilisation is
to what extent it requires its citi-
zens to read and write and under-
stan d their mother, tongue,'
Valentine said.'

He added, 'I, ai a citizen of this
-state, would be 'willing to pay
more taxes if we could put Mae

- money into education in North
Carolina."

,, The grant to PCC is one of 39
totaling almost $11.9 million
National Workplace Literacy
awards made by the U.S. De-
partment of Education for fiscal
1990.

The Workplace Literacy Pro-
gram to be Conducted by PCC at
the C&A and BI plants has a

t budget of $455,718, the majority
of which will be funded via the
fedaral grant, which covers 18
months'. The 'college and the
industries will provide the
$155,011 difference.

Debra Inman, who)sas headed
PCO's litericy programs for the
past &oven years, will direct the
Workplac Literacy Project.
j. Inman told the luncheon aucli-

..t

ence Friday that the program
anticipates providing basic and
technical literacy skills to more
than 800 employees of the two
industries, beginning' 'with an
audit at each industry to deter-

, mine specific literacy skill needs
workers need in connection with
their jobs.'

Project goals also call for up-
grading at least 80 workers a
minimum of three grade levels

Roxboro, NC.. May. 7, 1990

: (81ff by Ken Wan)
Tim Valentine lexilieViC literacy PrOgram director

'Mikes point about new WotkplaCe Literacy PrOgram anii0inied bY'c011ege here
.

by Sept. 30, ;991 and having at aomputer-sta- Id' his iomPinY irid
lust 35 plant workers cumpletis instructioli. Also indicated C&A was looking
fequirementa fbr the General wis Morris,..pritiident: f brward to cooperation with the
Edumition 14.dvalency Diploma. 1C&A's,Cavel Zivision here, woollev in the new program.

lobertSills, plant managerat tthanked PC9 for the college's ....Mt employs about 1,600'1ii"
BFsWlll.msurg Plant, praised
?CC'? ea*. assistance to the
umpany ipS was enthusiastic
about the imwest venture. To
undersea» the hnportance of
literacy in I textile industry that
Is growininsore technologicallY
sophisticated, Sills noted that by
the end of 991, nearly 90 per-
cent of the. dm in his plant will
Involve das COmputer.

1. The WoriplacS Literacy Pro-
gram that pcc will develop for
BI and C&A will involve instruc-
tion for workers on all three shifts

UN MI NM 11111 MI all NI MI 11111 ,11111

-Person County. The comPany's
planta here manufacture uphol-
stery fabrici for ,automobiles;
trucliVairerSR and fUrniture.

BurlinitiiiiInctustriel employs
about 650 persons at its Wil-
liamsburg Plant, which makes
the company thelargest erriployer
in Caswell County. Tho plant
manufactures decorator fabrics
for draperies, flirniture and bed-
ding.

See PCC back page

BEST COPY AVAILABLE

ANS

PCC Wins
literacy.grant

Teeatinued from page 1

sn addition to supporting the
National Workplace Literacy
Program; Rep. Valentine is a co-
spcinsor ofthe Adult Literacy and
Employability Act of 1989. The
measure calls for a joint presi-
dential-congressional task force
on filiteracy, as well as for an
amendment to the Adult Educa-
tion Act so as to increase and
extend appropriations for adult
education through 1995 and al so
for amending the Job Training
Partnership Act to provide for
workplace literacy programs

121
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'4. ItY BONNIE FOUST, Staif Writer-it **t.'
ROXBORO, N.C,*-- Piedmont ComMuniti

College has received $103,707 from the feder.V
:al government to expand its workplace liter:
Ncy program at two of the largest textile.,
plants in Caswell and Person counties.'
. College officials announced the grant,
'awarded by the U.S. Department of Educe-,
tics, and the project, named "Lifelong
laming for Jobs," at a luncheon Priday.A.
:short speech hy U.S. Rep. Tim Valentine, D.. .

was another feature of the evenL.

1.4?2

Danville Register & Bee, Danville, VA May 5, 1990

textile plant worker literacy
The gathering wu heki at the school's Per- .

son County campus; It a dee has a branch in
, ,.

PCC has on-site adult. basic and general
education development .cluses tor the 1,600
employees at the Caved 1Division of Collies &
Allman Corp's plant In Roxboro. Compute.'
riled reading classes am offered at BurlIng-
ton Industries* Williamsburg Plant, the
largest employer In Cat well with 650 work-1NI. e . , ; ,

But the grant plus $ 155,011 from other
sources will allow the school to put computer

labs, fulltimi teachers, and on-sits
co wdinstors at each plant, salellivErnbral
Inman, PCC director of adult literacy pro-
grams. Currently the on-sits classes use
part-time teachers and just one full-time tea-
cher. .

The Program will provide three shifti'of
classes a week at each plant, with10 students
per class, Inman said the full program
should be ready in August.

The cant I. for months. Inman hopes
that in that time, the school will reach more
than 900 employees who lack basic reading,

writing-aid math skills end need to familiar-
lee themselves with the computer technology,
coming to the textile industry.

Robert Sills, manager of tbe Williamsburg
Plant, was enthmlutic about the computer
part of program He said by the end of 1911,
90 percent of the employees In textile plata
will be working with computers. "*.

"The textile industry is really changing."...
Sills said. "Yesterday it was manual labor;
today it's new technology. Tomorrow it wig '...
be high-technology."

Inman said the program will tie academic'

Wits to the jobs.
As fir as money is concernea, Inman iaid

she doesn't know what the school will' do
after the 16 months.

Students tend to learn more quickly v;it);
computers, she said. Burlington Industrlei
will give employees 90 minutes off their job
three times a week to take classes. The
schedule for Collins & Aikman has not bee.il
worked out. , .

PCC's workplace literacy program was
se of only 39in nation to get a grant. -..

MI MI UM IIIIII Mil OM MI MI
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Program Exhibits

.

Urged apace has been reserved for program exNbia. If your
group Is Interested in sharing information about your Program
through an edilbk during the conference, please contact Tina
Monis wkh the Ofeoe of Policy and Planning. N.C. Department
of Adnstration, at (919) 733-4131, by July 10.

I

Lodging

Hoiday Inn FOur Salmons
3121 High Point Road
Greensboro, North Carolina 27407
Phone: (919) 292-9181
Toll tree 1-800-242-8558

A limited nurrber of rooms has been resertied at the Holiday
inn Four Seasons at a spodel conference room rate of $58

attending the N.C. Uteracy Pannerohips Conference to
(plus 8 percent tax) by single or double. Identify yoursell as .

receive this rate. Rooms not reserved by June 27, 1990,
will be released.

it

(919) 733-4131.
.

flls conarence parts* Welded* the Library SeMcea and Conevueerrn
Act. Tide III, edranieured by the Dalian of Sale Library, N.C. Demmer*
of Coking Reeounas.

'41
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N.C. Uteraq Partnerships Conference
July 27-28, 1990

.4,4.

Sponsors

N.C. Department of Administration -

N.C. Department of Community Colleges
Division of State UbrarytN.C. Department of Cultural

Resources
North Carolna Literacy Assodation

1 2 A. North Carolina library Assodation
N.C. CerNer for Public Te)evision

. Literacy South

-: .....t14.. ,- .

z

I

a.

*V.

II

".

.

For edditbnal information, contact 77na Morris with the Office
of Poky and Plannkig, N.C. Department of Administration, at

aided North Carole* Janes G. Wien, Governor
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Putting the PIONS Together
North Carolina Literacy Partnerships Conference

July 27-211, 1990
Holiday Inn Four Seasons

Greensboro, North Caroline

Friday, July 27, 1990

10:00 a.m.--.5:00 p.m..

10:00 a.m. - 840 p.m.

100 p.m. 3:00 p.m. ;

3:00 p.m.:330 p.m.

330 p.m. - 500 p.m.

830 p.m. - 800 p.m.

- .

Conferenoe Purpose

The main purpose of this Moray conference Mil be to
mbalm the importance of palmettos In Iteracy: to show-...
ON exemplary Wadi Mons which involve the participation
and cooperation of several gmups. Parlidpards will leave the
conference armed with a greeter understanding of the literacy .

irue In out state and with ideas to address the ptoblem.

Showcase of literacy Partnerships .

This general session will feature a Ode° presentation of three
exerryley testacy partnerships. These cooperative efforts,
which Irwolve the comrnunity colleges, vokanteer groups and
abrades, are designed to facilitate the effective delivery of
literacy services in their areas. The Ode* will be followed by a
panel ciscuselon involving representatives of the partnerships

. .

Agenda :

R019indion

Saturday, July 28, 1990

8:00 a.m. - 9:00 a.m. Registratio

8:00 a.m. - 3:00 p.m. Exhibits

9:00 a.m. - 1030 a.m. Concurrent Wo

1030 a.m. - 11:00 a.m.. Coffee Break

MOO om. 1230 p.m.

12:45 p.m. - 230p.m. Luncheon
Muk student speakers

Exhibits

Opening Session featured.
Workshops

Funding Literacy Programs: The dfferent sources of funding
available tor literacy programs wiN be highlighted. The discus-

7: don will cover how specific programs and funding SOUICOS
have worked together to approach the funding issue.

Keynote Address:. '
Governor Jerms.G. Martin

Coffee Break -

Showcase of Programs

"

Speaker
RI* Weitz

. .

National Outreach Director_
-,. Project Laeracv U.S: -.7...

w:

;

.-

A- Workplace Literacy: fie issue of literacy education in the
,7 wommacewi be the locus. Presenters, who will include both

providers and employers, will discuss the effectiveness of
partnerships In the delivery of basic skiNs training in the
workplace. : ,

Fin* Literacy: Programs designed to address the literacy
..- needs of families In order to break the cycle of intergeneration- . .

. al literacy will be the focus. Featured programs will em- ,

phasize the use of partnerships to address parents literacy
needs while cultivating their children's enthusiasm for learning.

Literacy and Enployment Training: The Job Training and
. . .-;:. Partnership Act (JTPA) program and Its literacy components

. .

"; ..f.::.7.%

The Adult Learner as a Partner: Attention will be focused on
: how to Involve students in creating meaningful curriculum

.

71-.- materials for teaching basic literacy skills. Students and their
Instnictor also will talk about their experiences using students'
writing for instruction. .*.

. Concurrent Woncshops

wiN he highlighted. Special emphasis wilt be given to the ;

needs of the clients and how local programs have used
partnerships to address these needs. .

Building Partnetaitto: The factors kwolved in building a

-
cooperative 111efeCy alort WI be addressed. In particular, fea-
tured programs will focus on how to increase public aware-

. nese and resources through partnerships.

Libra** and Limy: The relationship between libraries and
litenicy programs will be the locus. In particular, attention will

.
be given to pednerthips: their origin and current operation. as
well as the invOkeinent of other organisations.

Literacy and the Moon Population: Approximately 80 percent
of the North Carana pffson population has a reading level of
Wirth grade Of 011iOw. Each month, 2,600 inmates partidpate
In basic ski training piograms in correctional institutions. The
literacy skill needs of this population and how various partner-
ships have addressed these needs WI be examined.

. Literacy and Wllare Reform: The Job Opportunities and
Basic Sidle (JOBS) program and its literacy components will
be highlighted. Special emphasis will be given to the literacy
needs of the dent population and how local plograms plan to

. address these needs.

Literacy and the Nast-English-Speaking Population: Nearly
10,000 Notth Catarians age 18 and over do not speak
English well or do not speak it at al. Many do not speak
English as their primary towage; In addition, some are not
Menu in their native language. fie literacy needs of this
population and how various partnerships have worked to ad.
dress these needs vAl be featured.

Registration

Pre-registration fee is $40 per person. Pre-registration must
be postmadted by July 10, 1990. After this date, registration
wilt be $80, subject to space availability. On-site registration
will be accepted, also subject to space avaitabitity.

Registration includes banquet, luncheon and conterenos
materials and activities. Registration does not Include lodg-
ing. Conference participants are responsible for their own
lodging arrangements.

Refund of the registration fee is not possible; however, sub-
stitutes will be accepted.

1 7
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Message from
Your President

Dear Fellow Continuing Education Adult Educators:

Many exciting things have happened, and are continuing to
happen. in and through Continuing Education in each of the community
colleges in North Carolina. New challenges and opportunities have
caused us to look at the different ways we do thingsand have prompted
many of us to seek ways in which we can serve our constituency in the
most efficient and cost effective ways possible.

Many issues have been considered and studied by the association's
Issues Committee and information has been provided to several
members of the state staff, upon their request, as to ways that many
problems can be resolved and ways in which we can do our jobs in a
more productive and efficient manner. Other issues, as they arise,
should he referred to any member of the Issues Committee, which is
composed of Ken Boharn. Joe Tolson. Jim Chavis, Louise Fann. Lamar
Womack, Calvin Dull. David Creech, Greg Smith. or myself. OM> if
>our concerns and problems are known, can they be dealt with. Please
do not hesitate to voice your concerns, or to make recomme ndations or
suggestions as to ho>> the processes that affect our programs can be
improsed.

Hans Aubuchon and the Theme and Workshop Committee has
planned an excellent program for the Fall Conference, scheduled for
October 31 - November 2, at the Radisson Hotel in Ashes ilk. Please
plan to attend your Fall Conference and take advantage of the many
Continuing Education opportunities that await you through do/ens of
workshops that have been plinned with you in mind.

If >ou hasc not yet paid membership dues for 1990-91, please d o so.
along >kith >our registration form for the conference. If >ou do not plan
to attend the Fall Conference, howeser, you should still submit your
registration or membership form to Marie Barnes, 1 reasurer of the
association. at Wayne Community College. For the nominal Ice of
$10.00. ou can be a member of the most active and vibrant Continuing
Education association in North Carolina and will receive information.
as it is a>ailable. that will assist ou in being a more competent and
capable adult and Continuing Education educator.

It is my privilege and pleasure to serve as >our President for
1990-91 and if there is anything that !can do to assist Sou in any wa>.
pleip.e do not hesitate to let me know.

Cordialls ours. Hobert F. Bullard, h., I- ICC

PCC Receives Federal
Workplace Literacy Grant

AL.*

Workplace literacy staff at Piedmont Community College participated
in orientation and training during July and August, 1990. Pictured left
to right; Brenda Clayton. instructor for Collins & Aikman; David Bess.
site coordinator for Burlington Industries: and Queen Williamson,
instructor for Burlington Industries. (See Article Insert Pg. 4)

Asheville, NC

Fall Conference Highlights
Halloween

in
Ashoille .

October 31, November 1 and 2, 1990
The Asheville Radisson Inn on the Plaza is the

perfect setting for Hans Aubuchon and his Theme and
Workshop Committee to stage a Nalloween Gala! They
have their costumes, the Black and Blue Band, and a lot
of guest speakers and surprises. Go to the attic and get
out those old masks and let's really scare those mountain
folk. Hubert is coming as King Tut and Louise favors
Cleopatra. It's worth a trip west just to see them!

(Editors Note - Please notice our new logo look. Bill Hahn, Media Coordinator at Rowan-('abarrus CC is our contest winner.
Thanks, Bill. Thanks to Dorinda Cilliarn, CTCC, for contest coordination.)
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(Corn. from Pa. I)

PCC Receives Workplace
Literacy Grant

The Adult Literacy Program of
Piedmont Community College is one of
39 in the nation to have received a
workplace literacy grant from the US
Department of Education. A partner-
ship with two textile manufacturing
plants, Burlington Industries Williams-
burg Plant in Caswell County, and
Collins & Aikman in Person County,
forms the project's foundation. With a
timeline of April 1990-September 1991,
and a budget of $455,000, the project
will: assess basic and technical literacy
skills required for specific jobs, provide
a program of study for employees who
want to enhance those basic skills for
jobs and/or obtain a GED certificate.

As of September 18, the Adult
Literacy Program had employed five
full-time project staff with one position
yet to fill. Orientation and training was
completed in August and job analysis of
specific jobs began in September at both
industries. Classes are scheduled to begin
October I, at Collins & Aik man. Bur-
lington Industries will be expanding its
course content from reading enrich-
ment to technical literacy for jobs by
November I.

Both industries are offering classes
on site during shift time at the em-
ployees' hourly rate of pay. Employees
attend the computer assisted learning
labs three hours per week. At Burling-
ton Industries, this includes supervisors
who wish to take advantage of the skills
lab. Their program is called Manage-
ment Development Training and pro-
vides basic skills enhancement training.

Debra Inman, PCC

Central Carolina Aids
Nurses Aides

CCCC -- Lee County had a class
of 15 students at Lee County Convale-
scent Care. These were employees who
came to class from split work shifts. All
15 needed to pass the Nurses Aide
Certification Test, but were tested and
found their literacy rate was too low.

Appendix 04 -E-2
4.

CCCC Lee County is happy to
report that I I of the students met this
goal, and the 4 remaining are con-
tinuing to come to Class along with
several new students.

Ruth McNeill - CCCCI

Morehead City Workers
Get GED

Carteret Community College stu-
dent, Dewight Lucas, employed with
the Town of Morehead City received his
General Educational Development,
(GED) June 28, 1990 after participating
in a workplaCe literacy class with the
Town of Morehead City.

Mr. Lucae;the city's cemetery and
grounds supervisor, received his certifi-
cate during a city council meeting in the
municipal building. Sherry Wells, Basic
Skills Recruiter, Carteret Community
College, gave Mr. Lucas the certificate.

The work place literacy class allows
city workers to study for their GED's
and/or Adult Basic Education, (ABE)
on their lunch hours, at their job sites.
In return, the city allows an additional
hour of instruction to be donated by the
city. If the employee gives his/her lunch
hour, the city will also match one hour.

Mr. Lucas was the first city em-
ployee to receive his GED through the
program. Mr. Lucas thanked the City
Manager David Walker and city council
for allowing city employees to partici-
pate in the workplace literacy programs.

Shipboard Firefighting
Program To Be Offered

The Division of Continuing Educa-
tion at Carteret Community College,
Morehead City, is currently finalizing
plans to develop a shipboard firefight-
ing program that will meet new US
Coast Guard regulations. IndiViduals
who are seeking a Captain's license or
upgrading a current license must com-
plete a basic and advanced firefighting
course that is approved by the Coast
Guard. Training includes both class-
room instruction and actual firefighting
practice on a simulated ship.

The faeihtN, called the Maritime

Center, will be the only one of its kind
on the East Coast that is operated by a
community college. Universities such as
Duke and NC State have expressed
interest in establishing research facili-
ties at the Center. Research projects
such as chemical fire suppression techni-
ques, design of new firefighting equip-
ment, patient transportation. and search
and rescue methods using satellite recon-
naissance are just a few of the ideas
being generated.

Initially, the Maritime Center will
concentrate on providing the Basic and
Advanced Shipboard Firefighting cour-
ses, Water Rescue Courses, hazardous
materials training, and specialized emer-
gency medical treatment training for
water emergencies.

Other organizations that are in
support of the Center other than those
already mentioned include East Carolina
University, Sea Level Hospital, North
Carolina Marine Crescent. and Florida's
Tactical Underwater Team.

John M. Smith, CCC

New Director Joins
Carteret Community College

Carteret Community College has named
Mr. Chet Jarman as the new Director of
Continuing Education. Chet came on board
February I. 1990. He joins the college from
Florida Power Corporation. St. Petersburg.
Florida. where he sered as a management
consultant for eight years. Prior to that.
Chet served in a variety of positions with the
University of South Florida in Tampa:
Sampson Community College in Clinton:
and Lenoir Community College in Kinston.

A native of Kinston. Chet says that he is
delighted to return to North Carolina and
the academic environment. His bachelor's
degree was earned at Lee Colleee. Cleveland.
Tennessee, and his master's degree from
Fast Carolina University. Greenville, North
Carolina,

1 he Continuing EducatIon stall at Car-
teret is looking torward to ,etting sail to new
howons under Chet's leader,rnp!!!

INCCCAEA FALL 1990
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Virginia Cavs finally break
long-time Clemson jinx/1C

ganuille

Exuchathps roughed up
in U.S. Open semis/1C

Sunday, September 9, 1990

By KEVIN T. WIATROWSKI
Staff Writer

As illiteracy and reading difficulties
gain a large share of public attention,
businesses and government have
opened the floodgates on literacy pro-
grams.

Volunteer-driven programs in Virgin-
ia and North Carolina aim to improve
workers' reading skills, so businesses
can stay competitive in a world where
Japanese and German workers have
begun outpacing them.

11111111.

110111111111111).

Textile company workers in this area
feel the pinch as computers spread deep-
er into production. As a result, jobs that
once required little or no reading ability
now call upon people to read printouts
and enter commands for computer-driv-
en machinery.

Beating technophobia
Caswell County's Burlington Indus-

Aries plant already runs programs to
help employees better their skills.

"Most of our employees have seen

11.1111111111111111M
Danville, Va.

changes in technology in the last few
years," said Burlington plant manager
Robert Sills. "They see this as an oppor-
tunity for them to improve their learn-
ing skills that will benefit them un the
job later."

For many workers at Burlington,
technophobiacauses tt , most stumbling
blocks. But it remains a fear best con-
quered gradually.

"Once they try a little, they really
eRjoy it. They see it as the edge of tech-
nology," says Mary lin Pergerson, direc-

aim sir-1m 111110--1111111 MI

Second of Three Parts 111111101.

tor of Piedmont Community Collegr.
Center for Advancing Technology.

Pergerson's assistant Louise Benda
agrees.

See LITERACY, Page 2A
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I'It's a big point for them to
think they're learning comput-
er,' she said.

°You gain self-esteem when
you feel you've mastered one
computee-she continued. "You
mut take that and master anoth-
er. computer. The importance is
that they're at ease with this
technology ... Their initial fear is
that they're going to break the
computer."

..

College helps business
-Piedmont Community College

provides teachers and staff for
Burlington's literacy effort
through a $300,000 grant. The .

college and business split the
cost of nine computers, while
Millington gives students and
leathers work space.

-About 450 of 575 workers at
the plant have signed up for the
literacy program known as
'reading enrichment' by those
Involved.

Teachers have only 70 slots
open in seven classes, so supervi-
*VS pick and choose the people
who attend classes. They consid- .
er siniority and shift in the for-

or who's first.

very worker who benefits
from the program takes a chip
out of Burlington's finances,
because the company gives the
sthdent three hours of paid leave
eith week for classtime.

That can add up to $101,000 a
prar in wages given for reading,
Ms said.

Computers prove big aid to teacher
By KEVIN T. WIATROWSKI

Staff Writer
In the battle against illiteracy, teachers have

enlisted an electronic ally in Apple computers.
Caswell County, N.C., teachers with the read-

ing progrim ray on Apple computers and pro-
grams to encourage their students to read.

Piedmont Community College uses Apple lie
and IIgs to teach workers at Burlington Indus-
tries and elsewhere about language.

Such games as Word Attack present players
with a pyramid of words they mightencounter in
their jobs like "payroll," "supervisor" and
"check stub."

When a definition appears at the bottom of
the screen, a student uses the computer's mouse
attachment to choose the matching word. Play-
ers must complete one level before they can
move to the next.

Word Attack's flexibility is its greatest fea-
ture, said Louise Bendel!, assistant director of
PCC's Center for Advancing Technology. The
game's vombulary list can be changed for differ-
ent workers in different jobs.

Other software, such as Project Star and
Skills Bank, develop basic skills that often grow

...11111.

rusty from lack of use.
"Project Star is really for people working on

the lower grade skills," Bendall said. It stresses
math and reading.

Skills Banks on the other hand, is geared
toward higherlearning levels found in high
school. It concentrates on sharpening math and
grammar abilities.

Preject Ready is yet another software package
at PCC. Developed by Central Piedmont Com-
munity College, the program aims to teach peo-
ple reading competency on a 5th- through 9th-
grade level.

Literacy students also have a word processing
program at their disposal. Bendell and the cen-
ter's director, Marylin Pergerson, hope the pro-
gram will help people enjoy learning by letting
them write their own stories.

Despite the abundance of software available,
it doesn't come cheap.

The 40-disk Skills Bank package comes in at
$1,500. Its counterpart Project Star rakes in
$2,500 for its set of software. Bendell pointed
out, though, that a large part of Project Star's
cost is its speech synthesizer that allows the
computer to "talk" with students.

-

Tailored tojobs
But the program does more

than simply review workers'
basic knowledge. Site coordina-
tor David Bess watches students
at work and tailors learning to
help them do their jobs more
effectively.

Many of the computer pro-
grams designed to teach reading
can be revised to fit individual
learners, Bendel! said.

For example, "Word Attack"
an program intended to improve

vocabulary asks students to
match words they encounter on
the job with their definitions.
Players can finish the game only
by peeling away layers of words.

Sill stresses that poor readers
are ant the only people enrolling
in classes. Management people
have started signing up to
improve their own reading skills.

Director Paula Gibson. "Basical-
ly, it's how they fill out the appli-
cation."

"We generally don't hire out-
side. We promote from within,"
she added.

Such a system provides for the
chance that poor readers will
advance tc, supervising jobs, if
they stay around long enough.But in a company with little 'Fifty-five to 60 percent of ourturnover and promotions based workers have high school diplo-on seniority, the possibility mas," Gibson says. The rest arelooms large that most Burlington dropouts without diplomas, sheum ow am . 'Wet Era. me ow wesiror weed a ro-

not necessarily helping them
high school diplomas.

'We have some highly skil
workers. And we'd like to :

them increase their skills,
they can keep their jobs," i
said.

Monday: Dan River lac. I.

launched its own reading p.
groT. hn'vv/tvncicfy?), fhe same 11
son as Burlington: Workers ni
to improve their skills to keep
company on track in the futu
And Pittsylvania County's Far
ly Literacy Progam based
the county library in Chatham
mixes high-tech with hands-on
give its customers literacy tra
ing.

U.S. SAVINGS BONDS

1-89,}1§:P,PaNDS

Danuinc R cola e, Ec
(usrs 0744-.1242 )
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Schedule
Sunday, October 14
12-7 pm Registration in the Pre !Unction Area

Pre Con hamar Wsrimbepa

2-4:30 Action Leadership: A New Vision
pm Sob limy, Miensaota Room

2-4:30 Diversity %Ming for Mut and Your
m Institution

Milton and Janet Bennett, New Svmden Room

8

Thum

12:30- Excursion to Stillwater.
5:30 pm

8 am- Fishing at Mille Lacs Lake.
5 pm

NCCSCE Welcome Reception

4:30-
7 pm

Sponsor: SETS (Synergistic Educational
Thchnology Syarms)
Enjoy meeting Oki*: conference attendees in
this informal sating. light refreshments, cash
bar. Suite 424

Monday, October 15
7:30am Registration in the Prefunction Area
-3 pm

8:30 am Get-Acquainted Breakfast (for guests of Con-
ference Registrants), Suite 408

Opening Session

9 am Learn, Laugh, and Live Longer
Bill Stewan, Scandinavian Ballroom

Workthops

U am I. Those Who Laugh . . . Last
Karen Kaiser Clark
Scandinavian Ballroom East

2. Special Delivery: Innovative Delivery
Systems for Adult Learners.
Jeanne Bonner & Joseph F. Testa
Suite 424

3. College For Kids
Melanie Smith, Oslo Room

4. Programming For Older Adults: Seven
Successful Strategies
Susan Gleason, Stockholm Room

5. Workplace literacy: A Partnership That
Works
Jim Owen & Debra Inman
Scandinavian Ballroom West

6. Comprehensive Training for Business and
Industry
Joyce Morgan, MinneapOlis Room

7. How Continuing Education Can Play A
Role in the Emnornic Development of a
Country
Robert Peterson, Copenhagen Room

1 3 5

AppendiX $4-0-2

Coellindni Caleceple ef Come* Col-
lege: llair Impact Oa Community Service
ad Continuing &Woad=
Darrell Clown & Jobs Conk Suite 4011

9. IPSO RCIO Evaluation: Viiadom for Com-
munity College Stakeholden

Mathew hub A. Brook, Lucy
, New Sweden East

10. Creating Our Future
Oleo Van Rem, New Sweden West

Developift Intercultural Seesidvky
Milton J. Benno, Minnesota Room

NOON Lunch On Ibur Own

Vtbrksbops

1:30pm 1. Fodder for the Past of Fools: A President's
View of Celebration, lbmfoolery and the
Creative Campus
Steve Mitirlstet, New Sweden Room

2. Becoming A Full Fledged Eagle (Ibur Self-
&teem and Its Impact on %bur Personal and
Prokalooll Life)
Mary Brunk' & Jim Lightbody
Minneapolis Room

Managim livenity: Resources for Change
Jo-Ano Tag, Oslo Room

4. Them and Us: Building A Climate for Mist
Ellen Kelley, Copenhagen Room

5. Building A Statewide Alliance (FAnel)
Holly Cook, H. Andrews, S. Hamad, R.
Griffith, D. Purcell, M. Zibbel, K. DuBois
Stockholm Room

6. Second VrmdA Program for Returning
Students
Sandy Karns & Kurt Oeischlager
Suite 424

7. The Campus Connection: The Community
College Goes to the Workplaa
Mary Ann Hyland-Murr, Suite 426

& Leadership Charicteristics of Minnesota
Community.Education Leaders
Mary Lou Gorski, Suite 408

9. Brochure-Mania
JoAnn Rice, Minnesota Room

10. Rural Economic Development Success
P. Anderson, R. Hughes, K. Walstad-Plume,
K. Nagle, A. Rasmussen
Scandinavian Ballroom East

Regional Meetings

2:45 pm Region I, Suite 426
Region 11, Suite 424
Region III. Suite 408
Region IV, Minneapolis Room
Region V, Minnesota Room
Region VI, Stockholm Room
Region VU, Oslo Room
Region VIII, New Sweden East
Region IX, New Sweden West
Region X. Copenhagen Room



Office of
Employee Development

Brokering Workforce Education

Appendix #4-H

Carolyn W. Crowder
Director

Franklin Isle of Wight

November IF, 1990

Ms. Debra Inman
Director, Adult Literacy Programs
Piedmont Community College
P.O. Box 1197
Roxboro, NC 27573

Dear Debra:

Southampton Suffolk

Again, I want to express my sincere thanks for giving me the
"grand tour" on Tuesday. The information you shared will be most
helpful to me as I meet with business and industry in this area
to discuss workplace education programs. In fact, I prepared a
packet of information for an industry visit this morning and used
a number of your suggestions as to what to include.

I told a group yesterday that you could have written the books
and conducted our Employee Development Directors trainingsessions. It was like seeing our textbook in action as you went
through the steps you follow in setting up a program. I reviewed
my notes from the training sessions last night and they meant so
much more to me after talking with you and visiting the workplacesites. Please convey my thanks to the site coordinators,
instructors, ane the industries for allowing me to visit.

It was good to have the opportunity to meet you and to hear first
hand about your programs. I can certainly understand why I haveheard so much about the work that you do.

Sincerely

Carolyri; W. crowder

Please excuse the mismatched stationery and envelopes--my supplyhas not yet come from the printer!

EEO/AA

Paul D. Camp Community College
100 N. College Drive

Franklin. Vireinia 23851
(804) 562-217 I FAX 562-7430

136
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Appendix 414-1

national council on
community services &
continuinci education

President
Conrad Dejardin

111

Iowa Valley Community College District
Marshalltown, lowa

IFirst Vice President
Nancy Kothenbeutel
Eastern Iowa Community College District
Davenport, Iowa

Second Vice President
Betsy Dubose
Pensacola Junior College
Pensacola, Florida

111 Secretary
David Wells
Tarrant County Junior College
Ft. Worth. Texas

Treasurer
INoreen Thomas
SchoolCralt College
Livonia, Michigan

IPast President
Thomas K. Thomas
Illinois Central College
IEa St Peoria I !lino i s

January 10, 1991

Debra Inman, Director
Adult Literacy Program
P.O. Box 1197
Piedmont Community College
Roxboro, North Carolina 27573

Dear Debra:

As a presenter at the NCCSCE 1990 National
Conference, I would like to invite you to
submit a manuscript on Workplace Literacy: A
Partnership That Works to the Catalyst for
possible publication. Because the Catalyst
is a refereed journal, the manuscript will be
sent to editorial review as a matter of
procedure. Please don't let this process
discourage you. I'm surc our readers will
find your manuscr:lpt informative.

When sending your manuscript, please send it
to

Darrel A. Clowes, Editor
Community, Services CATALYST
318 War Memorial Hall
College of Education
Virginia Polytechn'_: Institute and

State University
Blacksburg, VA 24061-1013

I trust you will enjoy the coming holidays.
I am looking forward to hearing from you.

Sincerely,

/1i1(
Darrel A. Clowes
Editor

Gary L. Seevers, Jr.
Editorial Assistant
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e trying to dull sting o budget cuts
14 KEVIN T. WIATROWSKI

Staff Writer
YANCEYVILLE, N.C.

North Carolina's economic woes
deuld aeon threaten the services
of Piedmont Community College.

:President Jamas Owen said
dist the Iteabere-based @shad
must return 1.6 percent of its
budget about $65,000 of $3.7
miflion to the stat treasury.
slaw with some other unwed
Monies.

This order follows an earlier
cutting seWon that called for 3

Rint of all community collem,
ta across the s.ate.

ow, whet we're being asked
to do inJanuary 1991 is to identi-
lY all of our capital and equip-
ment funds that are unexpended
during this year." Owen said.
'State officials will likely de-

clare that money $36.000 to
340.000 off-limits to the col-
lege, so Gov. Jim Marlin can use
the funds to fill budgetary pit-
falls. Owen added.

PCC receives about 9135,000
each year from the state for cepi-
tal improvements and equip-
ment.

We identified resources in
areas where it would have the
least effect on day-to-day opera-
tions.' mid Jackson Elliot, ad-
ministrator for the Caswell
Couiity campus.

Those charged with finding
places to cut must work within
narrow financial window. Sala-
ries which are set by contract
.amount from abaut 65-90 per-
cent of the college's budget.
Therefore budgeteers have only
19-15 percent to work with.

Cuts will likely put big dents
in Avorkers' supplies and travel
funding, which have dropped 40
percent. But for Elliott, those
secrifices were the best way to
coMply with state orders.

'"The other lotion was to cut
people," he said.
:Owen said his school work

to insulate classrooms Ma much
al Possible from tuts and the
state hiring freeze.

"We are putting the top em.
oasis on our instructional pro-
gram" he said. "... If there is
going to be any effect, it would
not be felt in the classroom. We
are going to continue te meet the
needs of the classes we already
have and she one we haw,
planned !It tte

Depalte the cuts in water
areas. PCC's two star literacy
projects will escape the buc:,,,et
ax.

Workplace Literacy and the
Kenan-Apple Family Literacy
program, because they recvive no
state money.

Workplace Literacy now
running at Burlington Indus-
tries plant inellamance op-
crates from a STOO,Otio federal
grant. The program updates
workers abilities so they can

r e

"t

'1..3

1771.-

rt
MIA Imo

IVErtaZ1121161 .oiwaimm. 55
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lhalt Moat tip Deo. Kamm
Piedmont Community College's Caswell County campus has offered residents ed-
ucational opportunities since 1985. In 1988, the college built an academic build-
ing to house its Caswell program, which now comprises almost 40 percent of
PCC's operations.

handle machinery in the increas-
fray computerised textile busi-
ness.,

The family literacy program,
centered at Sweet Gum Elemen-
tary School. pis funding from
the Chapel Hill-based Henan
Foundation and the National
Center for Family Literacy in
Louisville, Ky.

Literacy programs account of
nine of PCC full-time workers.
Due to Martin's recently an-
nounced state hiring freeze, the
college cannot add more full-time
stafL

However, Literacy Director
Debra Inman said Monday the
program can function with part-
time workers, which Martin's or-
der does not cover.

Elliott said the college has
gone ahead with its plans for the
upcoming Spring quarter.
though administrators have had
few assurances from Raleigh
about future funding. The state
legislature convenes Jan. 30.

The hiring freeze could affect
course offerings if it is not soon
lifted. Owen said.

"If we have a continual enroll-
ment growth, we will not bc aisle
to start 3 large number of midi-
tsonal claws to accommodate
V.at.::.) tar at ereatinc some new
(courses), we will be limited
there."

If classes must be cancelled,
administrators will make those
decisions when they hear more
from legislators, Elliott said.

"You can't hold back on the
schedule waiting for the state to
say something " he added.

Ironically, Owen said, public
demand for his college's services
nses as the reoession leaves
some people jobless and forces

BEST COPY 1,V4,11011
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others to re-tune their abilities
lest they lose their jobs.

'People are coming back to
change direction." said Owen.
'They're eoming back to expand
their skills. They're coming back
to be more marketable.'

So PCC finds itself in a conun-
drum: Demand rises as money
for programs disappears.

'That has been the case
throughout the history of the
North Carolina system," Owen
said. "les something you work
with (You) do your best during
the good times so you can have
the support to carry you through
the rough times."

The double bind worries ad-
ministrators at PCC, because the
college has grown substantially
over the years.

Since 1985, when PCC opened
its Yanceyville campus, the col
lege has moved improved the

quality of education it offers Cas-
well residents. Changes include
an academic building, which was
kWh in 1968.

Owen said enrollment figures
for the Fall 1990 Oliartr rou
nine percent over the previous
year. Winter quarter grew by 16
percent, and Owen predicted a 6-
10 percent rise for the spring
term.

The 347 Caswell residents
now taking classes from PCC ac-
count for almost 40 percent of its
total enrollment. Elliot added.

PCCs offerings include cam-
pus-baser course in English.
business and computer, as well
as other literacy programs.

The college also has a dual en-
rollment plan with Bartlett Yan-
cey High School that allows se-
niors to take and get credit for
college courses before they grad-
uate.
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Piedmont Community College

May 10, 1991

Mrs. Myrna Davis
WGHP-TV
HP-8
High Point, NC 27261

Dear Mrs. Davis:

Again Piedmont Community College is grateful for your interest in our
Adult Literacy Program and its students. However, we are disturbed
about our adult learners being featured on TV-8's news telecast Tuesday,
May 7, and no recognition being given to the sponsors of her class:
Piedmont Community College and Burlington Industries. Had these
partners not provided a class for her at her worksite, she would nothave been that "adult learner" you featured.

We look forward to your telecast of our adult learner at Sweet Gum
Elementary School's Family Literacy Program in Caswell County. Whenthat segment is broadcast, we sincerely trust that the service providerswill be recognized: Piedmont Community College and Caswell CountySchools.

Since there are 58 community colleges in North Carolina who providethese same programs, perhaps it would be more appropriate to referpotential adult learners to their local community college or have themto call the State Department of Community Colleges at (919) 733-4791 forthe number of their local community college.

Enclosed are copies r' photographs I took during your filming atSweet Gum Elementar,
\ and Burlington Industries WilliamsburgPlant. These are a token of thanks to you. Hope you and your cameracrew enjoy them!

Person County Campus
Post Office Rox 1197

1715 Collf-fije Drive
Roxboro, North Carolina 27:373

(919) 599-1181
Fax (919) 597.3917 AN Ol'At OPPORTUNII V" I AFFIRMA Tivt: AC 110,, COL LEGF

Caswe:l County Carr.-.....ri.
Post Ort,ce D. T

Commurw.v
Vanceyvit1e, North Cao!,na 27379

(9191 693-57:;7



Appendix 414-K-2

Let us know when the Family Literacy program at Sweet Gum Elementary
will be televised. We look forward to your return for a segment on
workplace literacy.

Sincerely,

Debra B. Inman
Director, Adult Literacy frogram

Enclosure

cc : Dr. Owen
Jackson Elliott
TV-8 General Manager
Louise Bendall
Kay Winslow

DBI/lbm
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Mr. Eddie Yandle
P.O. Box 191
Raleigh, NC 27602

Dear Mr. Yandle:

Piedmont Community College

May 13, 1991

Thank you for your interest in our workplace literacy projects at Collins &
Aikman in Roxboro and Burlington Industries Williamsburg Plant in Caswell
COunty. We would be delighted to have you visit these programs for a news
feature in the Raleigh News & Cbserver.

Enclosed is the information I had promised regarding our program: Fact
Sheet, Abstract of Grant, and sample of news releases.

We look forward to your coverage of our programs. Call on me if I can be
of further assistance.

Sincerely,

Eebra B. Inman
Director
Adult Literacy Program

DBI:sg

Enclosures

cc: Dr. James Owen
Jackson Elliott
Kay Winslow
Robert Campbell, Collins & Aikman
Patty Gibson, Burlington Industries

Person County Campus
Post Office Box 1197

1715 College Drive
Roxboro, North Carolina 27573

(919) 599-1181
Fax (919) 597-3817

1 11
AN EQUAL OPPORTUNITY / AFFIRMATIVE ACTION COLLEGE

Caswell County Carrs
Post Office Drawer

Community College D ye
Yanceyyille, North Carolirna 27379

(919) 694-5707



Workplace
education
on increase
By PAUL NOWELL
The Associated Press

MATKINS Married at 17, Barbara Gooch
quit high school and went to work at Burling-
ton Industries. Twenty-four years later, she's
getting her diploma on company time.

"It's something I've always wanted to do,"
said Gooch, a cloth inspector at Burlington's
textile mill in rural Caswell County. "When
this opportunity came up, I grabbed it."

The opportunity was a workplace literacy
program, first of-

'gored last year by
the company with

:, cooperation from .

nearby Piedmont-
Conimunity College.

e.; F L The companY anti-
cipated an enzoll-

. .1N71 ment of about 100 .'
_ t workers. .:

:._FOURTH OF FOUR PARTS "Out of 565 em-
ployees, we had 400

.1'Ito unteer for the course," plant manager Bob
Sills said.

. .-:..,-Workplace literacy programs are becoming
more common in North Carolina, which has
more textile workers than any state in the
nation. In recent years, fluniture, textile and
other manufacturing industries have decided
it's important to improve their worker's basic
skills.

At Burlington's Williamsburg plant, massive
looms produce millions of yards of fabrics for
draperies, upholstery and mattress ticking"
each year. In recent years, they've been
hooked to computers. .

That's changed the way some employees do
their jobs. .- 0

- .

In the literacy prograin, the worker-
students become familiar with computers
while they improve their reading, writing and
math skills.

"The computers help me to be more aware
of what's going on," said Belva Whitt, a weav-
er for 19 years at the plant. Whitt is prepar-.
ing for her high school equivalency exam
later this month. "I don't need a supervisor
to be watching over us. It helps quality and
efficiency."

In the competitive business of textiles,
technology is the only way U.S. mills can
compete globally, Sills said.

"We're in business to produce fabrics to
make money, not to educate people," he said.
"With the sophisticated computer system we
have in this plant, we need to improve our
skills if we want to be competitive 10 years
from now."

Please see WORKPLACE / A2

Appendix 14-M

TIMES-NEWS, Burlington, North Carolina

Thursday, September 5, 1991

e

Workplace Continued from Al

The Reading Enrichment Lab
Offers help to all employees, not
just the stereotypical mill work-
er who managed to get by as i
ffinctional illiterate. Workers
like Gooch use it to finish their
education, while others see it
as a way to move up in the
company.

Employees earn regular
wages while attending the lab,
offered in one-hour segments
three times a week. Class size
is limited to 10 students.

Instructor Queen Williamson
comes to the plant from Pied-
mont Community's Yanceyville
campus.

0

0 .

"Some of my students aie .

very apprehensive and nervous
on the first day," she said. "But
when they realize that no one Is

4 going to stare at them and say:
'He doesn't know how to read,'
they relax."

She said she was awed by the
workers' ability to get by with
limited reading skills. One
worker who fixes looms bluffed

112
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his way by askinteach weaver
:what was wrong with the maj.
chine. Had he been able to .`
read, he could have punched -

up a trouble report on a nearby.
computer. . -' 4 V

He's now taking theioUrse
and coming along well, Wil-
liamson said. . .

To Burlington, the course is
'money well invested. They
know the size of the labor pool
is shrinkint Experts say the
state's 18 to 34 age group will
decline by 140,000 by the turn
of the century.

"The key point to all of this is
that 70 percent of our work
force in the year 2000 is al.
ready on the job," Sills said.-.
"We've got to deal with prepir-**
ing them for the technical . .

needs." .. .

-. Gooch agreed.
"They're getting smarter peo4-

ple by doing this," she said.
"Anytime you can improve your,
people you're better all *-;

around."
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Saturday, Sept. 14
8 to 9:30 a.m.
Breakfast Meeting
for COMBASE Presidents
Cermak Room

9 to 9:30 a.m.
Breakfast Buffet
for COMBASE Participants
Regency Foyer .

9:30 to 10:30 a.m.
College Showcases in
Concurrent Sessions

5tsz!nn 1
Owning the Vision: A Strategic
Process for Addressing the Future
Regency A
This program involves faculty, staff and
administrators in strategic planning and
vision setting for an organization.
Presenter: Gene Hallongren
College of DuPage, IL

Session 2
Information Empowers!
Regency B
This program describes a computerized.
"advising system" which provides stu-
dents with data about their academic
progress and identifies courses that will

transfer, given the student's choice of
institution and major.
Presenter: Richard H. Wedemeyer
Glen Oaks Community College, MI

Session 3
Targeted Learning Center
Regency C
This program works with adults who need

help with basic skills. Reading, writing,
math, English and keyboarding are some
of the academic areas that are taught.
Presenters: Connie McFarland

and Mildred Sandwick
Clackamas Community College, OR

10:30 to 10:45 a.m.-
Refreshment Break
Regency Foyer

10:45 to 11:45 a.m.
College Showcases in
Concurrent Sessions

Session 1
Wodcplace Literacy: A Partnership

That Works
Regency A
This program focuses on effective work-
place literacy partnerships. A slide-tape
presentation will document the partner-
ships between Piedmont Community
College and two industries.
Presenters: H. James Owen
and Debra Inman
Piedmont Community College, NC

Session 2
Bridging the Generations:
From Lollipops to Grandpops
Regency B
This program highlights successful pro-
grams and services that empower age
groups not traditionally served.
Presenters: Sharon Bradwish-Miller,
Patricia Caldwell and Marget Hamilton
College of DuPage, IL
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vor COLLEGE OF DuPAGE

September 20, 1992

H. James Owen
President
Piedmont Community College
P.O. Box 1197
Roxboro, NC 27573

Dear

Appendix #4-P

Carol J. Viola, Ed.D.
Provost, Open Campus

22nd Street and Lambert Road
Glen Ellyn, Illinois 80137-8599

708 858-2800
FAX 708 790-1197

Thank you for your contribution to the success of COMBASE
'91 -- Building Communities That Empower People. Your
program "Workplace Literacy: A Partnership That Works," was
at the heart of the conference theme and represented
Piedmont Community College very well.

A gentle reminder from the Conference staff: Your
manuscripts are needed. Please submit within a week. We
look forward to an early publication of proceedings.

I look forward to new opportunities to work cooperatively
with COMBASE colleagues.

Sincerely,

Carol J. Viola

CJV:wm

1,15
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Burlington Interoffice Memorandum

I To:

1

Dr. Jim Owen Piedmont Community College

From: Robert Sills/py Williamsburg Plant

subject. BI READING ENRICHMENT PROJECT

Date: 1/21/91

ccto: Bess PCC
Carr - W'burg
Elliott. J. - PCC
Fletcher - W'burg
Gibson - W'burg
Inman. D. - ACC
Parrott W'burg

During the past twelve months, we at Burlington Industries are pleased to
have entered into a partnership with Piedmont Community College in
developing a Workplace Literacy Model. We know that with the changing work
environment our employees will definitely need more advanced reading and
math skills in order for us to become a world class manufacturing
operation. In conjunction with PCC in the development of this program, we
feel we are becoming better prepared to remain a leader in the Textile
Industry.

The Reading Program is a cost savings program that has immeasurable
benefits. TLa fact that an education is something that an employee will
have for a lifetime makes the reading program both attractive and unique.
This has been a positive boost in employee moral which is evident in their
continuing interest and participation in the program. The Reading Lab
enhances the education level of the workforce and enriches their personal
lives as well. This program is truly the turning point for employees and
management to improve their education. Both employees and management will
benefit in the hopes of building a successful future together.

I can honestly say that in my 25 years experience with this industry,
working in North Carolina and Virginia, Piedmont Community College is the
most aggressive, advanced, and most importantly, the most supportive and
sensitive to the needs of industry of any community college I have been
associated with.

Thank you once again for your continued efforts in making this a successful
program.

1.17
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-.401 Aikman

Interoffice Correspondence

To: Debra Inman
Director of Adult Literacy

Fr": Robert Campbell

Subject:

Dear Debra:

Appendix #5-B

Datc 01-18-91

Dept Human Resources

CC Jerry Lee
Ghani Khanani
Dr. Owens
Jackson Elliott

I wish to commend you for your efforts and the efforts of the personnel
at Piedmont Community College in bringing LLL classes to Collins fi

Aikman. I am extremely pleased with the progress shown by employees in
the classes and with the enthusiasm demonstrated by these employees.
The program's quality and maturity is nothing short of amazing,
considering the short time that it has been in motion. Starting from a
bare room to a classroom full of computers with extensive workplace
related curriculum, ten classes meetilg, and learning taking place is
quite an a.lcomplishment. The extent and the quality of the completed
audit and curriculum are certainly impressive.

I am pleased witn the progress of the audit, curriculum design, and the
classroom. We now have nine departments audited with 71 job position
competencies identified and three and one-half curriculums (for four
departments) completed. We have approximately 87 students attending
classes, and on January the eighth we had our first student complete the
requirements for graduating from this program. There are several more
students that will complete these requirements shortly. In the
classroom itself, we have a growing array of soft-ware and material
available for the students ta .use. The great majority of
employees\students are showing good progress. The progress is a credit
to the commitment of both Piedmont Community College and Collins &Aikman.

The personnel located here at Collins & Aikman, Linda Caywood Farrell
Brenda Clayton, and Richard Quesenberry are professional, highlydedicated individuals, but even more important, they are committed tothis program and show a great ability to maintain and create a working
relationship with all levels of personnel found here at Collins &Aikman.

I am proud of the accomplishments of our Program, and I am proud of theassociation and working relationship with Piedmont Community College.I feel that we are making great strides together.-

Robert

Form 9-056 10/77
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SUINIARY OF INDUSTRIES' COSTS
NATIONAL WORKPLACE LITERACY FROWN

PIEDMONT CONININITY COLLEGE
1990-91

AELLREULETWIRLLI COLLINS & AIKMAR

Summer 1990 * $155,011 (Matching Funds)
$ 21,356 (Release Time)

* $ 36,000 (Matching Funds)
$ -0- (No Classes)

Fall 1990 $ 77,505 * $ 55,000
$ 21,356 $ 6,545 (Classes began

halfway through
(quarter)

Winter 1990-91 $ 24,250 $ 12,448
$ 21,250 $ 12,020

Spring 1991 $ 70,910 $ 16,834
$ 12,186 $ 15,834

Summer 1991 $ 66,960 $ 16,280
$ 12,186 $ 14,280

Fall 1991 $ 63,600 $ 16,288
$ 12.186 $ 15.288

TOTALS $558,756 $216,817

* Includes computers, office, and classroom setup.



U.S. Department of Education
Office of Vocational and Adult Education (OVAE)

Division of National Pvograms (MP)

1. PROGRAM TITLE:

2. PROJECT TITLE:

3. PROJECT DIRECTOR/
AWARDEE/
ADDRESS/
TELEPHONE:

4. FUNDS BY
FISCAL YEAR:

FY 1990 National Workplace Literacy Program

Lifelong Learning for Jobs (Triple L-J)

Debra Inman
Piedmont Community College
1715 College Drive/P.O. Box 1197
Roxboro, Person County, North Carolina 27573
(919) 599-1181

Federal: FY 1990
Non-Federal: FY 1990
Total Funds:
Federal Funds = 66

-$ 300,707.00
-$ 155,011.00
-$ 455,718.00

% of total funds

5. AWARD PERIOD: April 1, 1990 - September 30, 1991

6. OBJECTIVES:
To improve employees' basic skills which are needed in the workplace in
order that employees can: 1) function in their current jobs with
increasing compatence; 2) move laterally Or upward; and 3) meet changing
job requirements.

7. PROCEDURES:
Work with two major textile industries to establish the workplace literacy
program in-plant on the work site. Assess ten (10) departments within the
industries for literacy and technical skills requirements for each job
within each department. Offer literacy classes consisting of ten (10)
employees for each of three shifts at both industries. Integrate technical
literacy into curricula for each industry.

8. OUTCONES/RESULTS/PRODUCTS:
1. To provide basic and technical literacy skills to 800+4employees
2. Assess skills/educational requirements for ten departments.
3. Upgrade 80 plant employees a minimum of three (3) grade levels by

9/30/91.
4. Have 35 plant employees complete the General Education Equivalency

(G.E.D.) requirements.

9. EDUCATIONAL LEVEL (S):

10. TARGET POPULATION (S):

Adult Basic Education, secondary, and
post-secondary.

Academically handicapped and disadvantaged, women,
and minorities.

11. ESTIMATED NUMBER OF TRAINEES: 280 Textile plant employees

12. PARTNER (S): Housewares Division of Burlington Industries
Cavel Division of Collins and Aikman Corporation
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BI APPENDIX #1 -A

BURLINCIVN INDUSTRIES
Sumner Quarter 1990-91

!WONG Ellwaterrr #301IDULE

la
.

.

11:15 PM 12:15 pf.
--,

GreuP r Groupr Group P .

12:30 AM ... - 1:30 AM Groupo Group s fkcon ,11

F
7100 AN . .8:00.AM

MEWL . .
.

800 AN . 9;00 AM GROUP. A GROUP A GROUP A Office

I-9: 15 AM - 10: 15 AM AnguLB 011139ebt: .

I10:30 AM - 1/:30AM .Gnaigge- Gi:cowC.: .

I12:15 - 1:15 Pm Lunch TiTtneh

Office Office

- Ar--
Lzmth

1:15 - 2 PM s

Office Office kI2 - 3 PM Office QpenLab Office Office

3:15 PEI - .4:15 PM Groupo

4:30 PM .! 5,00 PM Group i Ogfia, . &gaup I

15.1



BI APPENDIX #1 B

BURLINGTON INDUSTRIES
FALLAnutium_18211:21

READING ENRICHMENT SCHEDULE

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

COO AM 8:00 AM OPEN LAB OFFICE

8:00 AM 9:00 AM GEWP.oft OFFICE -PA GIJP4 OFtICE

9 :15 AM 10 :15 AM GROUP' B GROUP .B 'GROUP B. OFFICE

L30 AM 11:30 AM GROUP. C
10:00

II 10_t e

GROUP C ,GROUP---C OFFICE

I r IT' Nell" 'If ill r MDT TRAINING MDT TRAINING

:00 PM 1:00 PM LUNCH LUNCH LUNCH LUNCH

111:00 PM 2:00 PM OFFICE OFFICE OFFICE OFFICE

lp:00 PM 3:15.PM MDT TRAINING OPEN LAB MDT TRAINING MDT TRAINING

Ir:15 PM 4:15 PM GROUP D GROUP V %MP D

114:30 PM 5:30 PM (paw R GROUPE 5:00 PM GLFKIWIt

IL:15 PM 12:15 AM GROUP F GROUP F GROUP F

16:30 Ah 1:30 AM GROUP G GROUP G GROUP G

1:30 AM .- 2:30 AM MMTRAINING
,

16VISED: 09/10/90

I
1 5 5

_
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BURLINGTON INDUSTRIES
Winter -Ouarter 199(1-91

READING ENRICH1ENT SCHEDULE

B1 APPENDIX #1 -C

TUESDAY WEDNESDAY THURSDAY FRIDAYIIMONDAY

AM 8:00 AM

)0 AM 9:00 AM GROUP A OFFICE GROUP A GROUP A OFFICE

il AM 10:15 AM GROUP B 10:00

,

GROUP B GROUP B

.

OFFICE

li AM 11:30 AM GROUP C
MTD
TRAINING GROUP C GROUP C OFFICE

IIAM 12:00 NOON MDT TRAINING MDT TRAINING MDT TRAINING

1 PM 12:45 PM LUNCH LUNCH LUNCH LUNCH
OFFICE
12:30

. PM 2:00 PM OFFICE OFFICE OFFICE OFFICE

1r PM 3:15 PM MDT TRAINING
4

OPEN LAB MDT TRAINING 3:00

IrPM 4:15 PM GROUP D GROUP D GROUP D ,

.

ifPM 5:30 PM GROUP E GROUP E GROUP E
OFFICE
5:00

45 PM 10:45 PM GROUP H GROUP H
-

GROUP H

II

15 PM 12:15 AM GROUP F GROUP F GROUP F

10 AM 1:30 AM GROUP G GROUP G GROUP G

:45 AM 2:45 AM GROUP I GROUP I GROUP 1

II
45 AM 3:45 AM

lift

MDT (30 MIN) MDT MDT (30 MIN)

SED: 06/05/91

1 5 6



BI APPENDIX 111D

BURLINGTON INDUSTRIES
Scrims Quarter 1991

READING ENRICHMENT SCHEDULE

MONDAY TUESDAY WEDNESDAY THURSDAY FRIDAY

11[

7:00 AM 8:00 AM

ll:00 AM 9:00 AM GROUP A OFFICE GROUP A GROUP A OFFICE

1/115 AM 10:15 AM GROUP B 10:00 GROUP B GROUP B OFFICE

130 AM 11:30 AM GROUP C

-

MTD
TRAINING GROUP C GROUP C OFFICE

130 AM 12:00 NOON MDT TRAINING MDT TRAINING MDT TRAINING

12:45 PM LUNCH LUNCH LUNCH

,

LUNCH
OFFICE
12:30

100 PM 2:00 PM OFFICE OFFICE OFFICE OFFICE

WOO PM 3:15 PM

II

MDT TRAINING OPEN LAB MDT TRAINING MDT TRAINING

:15 PM 4:15 PM

ii

GROUP D GROUP D GROUP D

.

4:30 PM 5:30 PM GROUP E GROUP E GROUP E 5:30

I
9:45 PM 10:45 PM GROUP H GROUP H

.

GROUP H

L1:15 PM 11 l'iP' " F GROUP F GROUP F

-

L2:30 AM - 1:30 arl G GROUP G . GROUP 6

II
1:45 AM 2:45 AM GROUP I GROUP I

-

GROUP I

11:45 AM 3:45 AM MDT (30 MIN) MDT MDT (30 MIN)

IIVISED: 03/15/91
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BI APPENDIX #1 -E

BURLINGTON INDUSTRIES
_aummt_Quarman_1221

READING ENRICHMENT SCHEDULE

MONDAY TUESDAY WEDNESDAY 1 THURSDAY FRIDAY

00 AM - 8:00 AM

if00 AM - 9:00 AM GROUP A OFFICE GROUP A GROUP A OFFICE

9:15 AM - 10:15 AM GROUP B 10:00 GROUP B GROUP B OFFICE

II:30 AM - 11:30 AM GROUP C
MTD
TRAINING GROUP C GROUP C OFFICE

130 AM - 12:00 NOON MDT TRAINING MDT TRAINING MDT TRAINING

1[ 00 PM - 12:45 PM LUNCH LUNCH LUNCH LUNCH
OFFICE
12:30

145 PM 2:00 PM OFFICE OFFICE OFFICE OFFICE

II:00 PM - 3:15 PM MDT TRAINING OPEN LAB MDT TRAINING 3:00

11:15 PM - 4:15 PM GROUP D GROUP D GROUP D
PRACTICE

GED TESTING

1:30 PM - 5:30 PM GROUP E GROUP E GROUP E
OFFICE
5:00

i:45 PM - 10:45 PM GROUP H GROUP H GROUP H

1115 PM - 12:15 AM GROUP F GROUP F GROUP F

AM - 1:30 AM GROUP G GROUP G

,

GROUP G

.

li:45 AM - 2:45 AM GROUP I GROUP I GROUP I

2:45 AM - 3:45 AM
ill

MDT (30 MIN) MDT MDT (30 MIN)

ISED: 06/05/91

1 5 6 2
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BURLINGTON INIXISTRIRS
WINTER QUARTER 1991-92

READING ENRICHMENT SCHEDULE

RI APPENDIX n-F

11
MONDAY TUESDAY ICONESDAY 1 THURSDAY FRIDAY

AM - 8:00 AM

AM - 9:00 AM GROUP A OFFICE GROUP A GROUP A OFFICEIf:00

9:15 AM - 10:15 AM GROUP B 10:00 GROUP B GROUP B OFFICE

11:30 AM - 11:30 AM GROUP C
MTD
TRAINING GROUP C GROUP C OFFICE

111:30 AM - 12:00 NOON MDT TRAINING MDT TRAINING MDT TRAINING

IIOFFICE
:00 PM - 12:45 PM LUNCH

,

LUNCH LUNCH LUNCH 12:30

I:45 PM - 2:00 PM OFFICE OFFICE OFFICE OFFICE

1:00 PM - 3:15 PM MDT TRAINING OPEN LAB MDT TRAINING 3:00

PM 4:15 PM GROUP D GROUP D GROUP D
PRACTICE

GED TESTING_II:15

II:30 PM - 5:30 PM GROUP E GROUP E GROUP E
OFFICE
5:00

PM - 10:45 PM GROUP F GROUP F GROUP F

4:_15 PM - 12:15 AM GROUP G GROUP G GROUP G

4:30 AM - 1:30 AM GROUP H GROUP H GROUP H

30 AM - 2:30 AM MDT (30 MIN) MDT MDT (30 MIN)

ISED; 11/26/91
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NA1110NAL WORKPLACE
LITERACY PROGRAM
This program is only one of 39 such programs
funded by the U.S. Department of Education in the
country for 1990-91. Funds for this program have
also been provided by Piedmont Community Col-
lege as well as by Burlington Industries. The pur-
pose of this program is to improve employee's
basic skills which are needed in the workpla e in
order that employees can: 1) function in their
current jobs with increasing competence; 2) move
laterally or upward; and 3) meet changing job
requirements.

THE READING LAB:
The Reading Enrichment Lab not only incorpo-
rates reading skills, but it incorporates math and
language skills as well. The program is offered to
all three shifts of the plant. Of the 565 employees,
400 have requested to be enr3lled in the program.
The program is designed to accommodate 70 stu-
dents at a time. This is done by having seven
classes (three on 1st, two on 2nd, and two on 3rd
shift) of ten students each. The instruction is com-
puter aided using Apple II GS's. Traditional adult
literacy teaching materials are incorporated into
the curriculum as well.
Some students who attend the class are high school
graduates or GED graduates. They enrolled to
brush up on forgotten academic skills. Employees
may also work toward their GED Diploma while
in the lab.
For assessment of student progress the Test of
Adult Basic Education (TABE) and the Compre-
hensive Adult Student Assessment System
(CASAS) are used. CASAS also provides a means
for auditing the various jobs. The results will be
integrated into the curricula to provide technical
or job specific literacy training.

4)

MANAGEMENT DEVELOPMENT
Another aspect of the career enhancement program
at BI is the Management Development Training
(MDT) offered to salaried personnel. This program
is designed to enhance academic skills as well as
learn new job related skills.

BURLINGTON INDUSTRIES:
Burlington Industries is one of the nation's largest
privately owned manufacturers of textiles. It op-
erates over 45 plants in the U.S. and foreign
countries. Worldwide employment is more than
25,000 people. The Williamsburg plant is one of
twelve plants in the Burlington House Decorative
Fabrics Division. Annually it weaves more than 40
million yards of some of the industry's most in-
tricate patterns in drapery, mattress ticking and
upholstery. It is located northwest of Burlington,
North Carolina in Caswell County.

PIEDMONT COMMUNITY
COLLEGE:
Piedmont Community College is a two-year public
post-secondary educational institution which of-
fers a variety of credit and non-credit programs to
persons eighteen years of age and older. PCC is
accredited by the Southern Association of Colleges
and Schools. It is located in the rural central
piedmont area of North Carolina. It has served
Person County since 1970 and Caswell County
since 1985.

For more information contact the
Adult Literacy/Workplace

Literacy Department
at

Piedmont Community College
(919) 599-1181

WORKPIACE
UTERACY
AT WORK:

Burlington
Industries
Williamsburg
Plant in Caswell
County, North
Carolina is
providing a
computer assisted
reading program
to its employees
on company time
in an effort to
upgrade employees' basic skill levels. Both the
employer and employees are excited about this
opportunity provided by Piedmont Community
College and Burlington Industries.

a

Eunice Hall, Mary Glenn, Jewel
Coley. Hazel Chriscos (previous
high school graduates) and
Alice Rudd (GED graduate) ere
among first lab graduates.

Mahal

George Allen. a first shift lab student, smiles for the camera.
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WORKPLACE LITERACY TAKES TEAMWORK!
BURLINGTON INDUSTRIES
WILLIAMSBURG PLANT:

A

a Is

PLANT MANAGER, ROBCRT SILLS:

"By the end of 1990 we
expect 80% of our
employees to 1.4, using
comp:: ter applica tions
in their jobs. We believe
that classes like reading
enrichment will enable
us to have a much better
wo4 force."
MM.

,

44.16.

Ammon, 1111,

THE PROBLEM:
45 MILLION AMERICANS ARE

165 MARGINALLY COMPETENT IN
BASIC SKILLS.

27 MILLION AMERICANS ARE
FUNCTIONALLY ILLITERATE.

75% OF THE U.S. WORKFORCE IN
2000 A.D. ARE ADULTS NOW!
ONLY 27% OF NEW JOBS WILL BE
LOW SKILLED BY 2000 A.D. COM-
PARED TO 40% TODAY.

1/4 1-

Instructor, Queen WiHiamson, works with Hubert Tilley.

1111111_.

AM.
Bre Personnel Di-
rector, Patty Gibson

Several employees working with
Queen in the lab.

r-U.
Who! eit

Management Devel-
opment Student,
Bonnie Thompson

PIEDMONT COMMUN
COLLEGE: ADULT RACY

ADULT
LITERACY &
NATIONAL
WORKPLACE
LIBERACY
PROJECT DI- (

RECTOR DEBRA
INMAN: .111

<14.'

4f.

By the year 2,000, employers will need a more
literate workforce - one which functions at the
13th grade level. Burlington Industries has already
seen the impact technological changes have made
in its workforce and the need to upgrade their
employees' basic skills to meet those changes.
Piedmont Community College's Adult Literacy
Program is proud to be partners with Burlington
Industries/Williamsburg Plant in providing basic
skills training for its employees.

THE SOLUTION: 1

ABE: ADULT BASIC EDUCATION
AHS: ADULT HIGH SCHOOL
GED: GENERAL EDUCATIONAL

DEVELOPMENT
ESL: ENGLISH AS SECOND

LANGUAGE
WORKPLACE LITERACY 0-

GRAMS
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Computerized loom-
monitoring is used
extensively at the
Williamsbur, plant.
Employees rouUnely
access computers to
check efficiency,
spot problems and
correct minor
deviations on the
job.

Li National Workplace Literacy
Program

The Burlington program, which began in
1990, was one of only 39 National Workplace
Literacy programs In the nation funded by the
U.S. Department of Education that year. Addi-
tional funds were provided by Piedmont Com-
munity College and Burlington Industries.

1 1; f;

Burlington Industries

Burlington Industries is one of the world's
largest manufacturers of textiles for apparel,
home furnishings and industrial uses. It
employs approximately 27,000 people in some
50 plants in nine states and two foreign
countries. The company if. majority owned by
its employees (through an employee stock
ownership plan) and its management.

The Williamsburg plant, located northwest
of Burlington, N.C. in Caswell County, is one
of eleven plants in the Burlington House Deco-
rative Fabrics Division. The plant annually
produces millions of yards of intricately-
patterned fabrics for draperies, upholstery and
mattress ticking.

PIEDMONT INCOMMUNITY
COIRIGE

catwoll Carew
.1.0.1 tI, (.0,011

"TIF

Piedmont Community
College is a two-year
public post-secondary
educational institution
which offers a variety of
credit and non-credit
programs to people 18
years of age and older.
PCC is accredited by the
Southern Association of

Colleges and Schools. It is located in the rural
central Piedmont area of North Carolina. It
has served Person County since 1970 and
Caswell County since 1985.

For wore information. contact the Adult Literacy/
Workplace Literacy Program:

Piedmont Community College
P.O. Box 1197
Roxboro. NC 27573

(919) 599.1181

Pic-chum( Community College
P.O. Drawer T

CCIege Drive
Vanceyville, NC 27379

(919) 694-5707

PROGRAM

I.

The Problem
45 million Americans are marginally

competent in basic skills.

27 million Americans are functionally

illiterate.
By the year 2000, only 27% of new

jobs will be low skilled, compared to -4

40% today.

7

Thls program
is jointly sponsored

by Burlington Industries
and Piedmont Community College.



fj A Solution: Workplace Literacy
The Williamsburg plaht of Burlington Indus-

tries, in Caswell County, N.C., offers a computer-
assisted reading enrichment program to its
employees, with classes held at the plant on
company time. The program is offered in
cooperation with Piedmont Community College.

The purpose of this program is to improve
employees' basic skills so they can:

1) Function in their current jobs with increasing
competence;

2) Meet changing job requirements; and

3) Become better qualified for job promotions.

"By the year 2000,
employers will need a
more literate workfirree to
deal with Ur,-
technological advances in
the workplace.
hicreastrigly, eiriployees
arc being asked to
operak! computer-
controlled egaipment,
read and comprehend
complier manuals,
troableshoot. raid
communicate effectively
as part oi a /caw.

Currentty. many
employees lack the skills
necessary to perjOrm
these tasks. and the
skills gap will widen over
time. The changing
workpkwe regiitres
employees to possess
reasoning and thinking
abilities on the level of a
lir!:t-year collew
strident."

Debra lin-Dan
Project Director
Adult literacy 81
Workplace Literacy
hedniont Coiniiniiilty
College

"We have an out-
standing workforce,
and we want to help
them prepare for the
future by upgrading
their skills. Over 80%
are already using
computer applica-
tions in their jobs."

Robert Sills
Williamsburg Plant
Manager

Li The Burlington Reading Lab
At Burlington's Williamsburg plant, the

Reading Enrichment Lab incorporates not only
reading skills, but also math and language
skills. Apple II GS computers are used to assist
in the instruction.

Of the 565 plant employees, 400 have asked
to be enrolled in the program. Some are
college, high school or GED graduates who
want to brush up c:1 rusty academic
skills. Others want to work toward their GED
diploma or
further their
education. All
students work
individually, at
their own pace.

Cla3ses are
held on all three
shifts, with 10
students in each
class. To assess
student progress,

AJA,

r_

Some participants
in the program
are (clockwise
from left): Jewel
Coley, Mary
Glenn. Hazel
Chriscoe, Alice
Rudd and Eunice
Hall.

the Test of Adult Basic Education (TABE) and
the Comprehensive Adult Student Assessment
System (CASAS) are used.

CASAS also provides a means of evaluating
specific job requirements. This information is

then used to fine-

. . .

.
wiii.latin,

....

tune the curricu-

lum and provide
technical or spe-
cific literacy train-
ing that is job-
appropriate.1 (;

As part of the program,
each job is examined to
determine the reading,
writing and math
competency required for
that job category.

-111%
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Burlington Briefs
The Alewife, pluit attach never was

Weed in Altavista. Va. is moving to Hurt.
Maid* Ws bean there since Wore the Hun
community was founded. Thai's vetty k was
Awned 1199r Altavista. 'Mich otiginally was its
closest neighbor.

The name was changed to els Hun plant
in Ape to better reflect Its present tocabon.

Three employees at eis Pionw plants
recently received their GEO. They WE Lewis
WNW, senior lab technidan: Monica
Baugh, swatch dyer. and Eden ledsaut,
finish inspector/grader.

Cada Gedimors, supervisor at the
euranglon Menswew Dyeing plant in
Raeford. N.C.. took first-paos honors at the
Region V Hoyt Carolina Inekisetal Commis-
sion Safety Talk GONNE

A number ot employes* at Ow Mawr*
Pant paiticipstsd in ths March of Dimes
'Walk Amsnos* held on Aprl 21 A poup of
nine employass walked *unto% 10 miss in
ate wawa raki, explained pion nurse Noy
Hampton. Roving overhauls( Gus WIWI
and* adle Woad 12113.00. over hslIol the
$UM plant Mal

The Reidsville Weaving plant will

on a
incases* ira woddorco anda:rjousoperating

itchsduls."11;1411=weekinnw. Two weekend
shins will be added to help Worms produo-
don. Strong growth info jawed mattress
tioldng and upholstery markets is the reason
tor the champ.

111
Ksmy Saunders, fabric development

deputment manager at the Stalssville plant
has Wm *Wed to the Well County Board
ot Education.

New safety slogan chosen
for Transportation Division

The Lynchburg Terminal scored big Judges for the contest were Charles
for the second year with the winning Cocker. Burlington's safety manager;
safety slogan originated by Assistant John Vance, Liberty Mutual reptesenta-
Terminal Manager Jim Phelps. th,e; and Melissa Staples, Burlington Look

editor. JimThe new slogan Alert ... DONT
GET HURT was selected out of 113
entries from throughout lie transporta-
tion division, as part of '.he division's
annual safety slogan enitest.

Phelps received a ',125 prize and all
who participated vom a BTT coffee mug.
To enter the contes'., employees must
have a safe recore. with no accidents
during the past year.

Entries were judged on the basis of
originality, content of safety message,
conciseness (10 words or less) and mem-
orability.

It's important that the slogan be fairly
short and easy to remember benuse each
quarter a drawing is held and an em-
oloyee eins a $20 gift certificate d he or

training Man-
ager, coordi-
nated the
safety slogan
contest.

Hogsett
said judges
had a difficult
time thoosing
a winner, as
many of the
etudes werePhelps well-written.

catchy and entertaining. The sk .

contest is just one way of keeping safety
the cal correctly recite the safety slogan, a high priority for the division, he added.

Safety Honor Roll
Twenty-two Burlington locations have

as of May 5, 1990.

9 Million

Burlington House Decorative Fabrics Division
Offices

Million
Burlington Menswear Division Offices (new)

6 Million
Raeford Plant. Burlington Menswear

3 Million

Denton Plant, Burlington Knitted Fabrics
Halifax Plant. Burlington Menswear
Mount Holly Plant. Burlington Knitted Fabrics
Rocky Mount Weaving Plant, Burlington

House Decorative Fabrics

2 Million
Bishopville Plant. Burlington Menswear
Burlington Menswear Dyeing Plant

reported outstanding safety performances

MayOdan Plant. Burlington Madison Yam
Company (new)

Flanio Plant, Burlington Madison Yarn
Company

Statesville Piant, Burlington Knitted Fabrics
1 Million

SI Technical Services
Burlington Menswear Combing Plant
Charm Tied Spinning Plant. BHAR
Clarksville Finishing Plant, Burlington Mens.

wear (new)
Greensboro Corperate Offices
Hurt Plant. Klopman Fabrics
Lakewood Plant. Burlington Knitted Fabrics
Pioneer II Plant. Burlington House Decorative

Fabrics (new)
Transportation General Offices
Williamsburg Plant, Burlington House

Decorative Fabrics
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MemsNor Queen Williamson walksons-on-ons with Loom Oast Hubert Tilley.

Williamsburg course rates an A+
A new reading enrichment program at

the Williamsburg plant is getting high
mark, from employees.

The self-paced program uses personal
computers to help students improve
their reading skilb. It's designed to be
used by students at all levels. .

0 b e reading enrichment lab is the
Result of a unique joint venture between
Piedmont Community College and the
Williamsburg plant. "The college pro-
vides the computers and staff and we
provide the students and the space."
explained Plant Manager Robert Sills.

Although many employees had never
seen or worked with a computer before
taking the class, most caught on very
quickly to the user-friendly computers
with their lively color graphics and a
voice that can speak directly to students.

Course instructor Queen Williamson
notes that studies have shown students
learn faster by using a computer. Ajt
the employees at Williamsburg seerrto
agree. 'They all enjoy working one-o
one with the computer and like being
able to move at their own pace," Wil-
liamson added.

So far, about 66 employees are
actually enrolled, but an additional 400
have signed up to take the course as
space allows. Reading enrichment is
taught five days a week, and students

for a total of three hours.
e course is divided into three

separate areas or phases: Phase One is
the reading enrichment section; Phase
Two is technical reading; and Phase
Three is career development which
includes math, statistics and work
towards the GED (high school degreet.
All classes are taught on company time,
which is one of the keys to its success,
according to Williamson.

"Knowing that the company thinks
this is important enough to release them
during work hours is art important

motivating factor," she said.
"Almost all of our employees have

seen chtngt their jobs," Sills said.
"As techno changes, we need to
offer them ways to improve their skills
and become proficient By the end of
1990," he added, "we expect 80% ofour
employees to be using computer applica-
tions in their jobs. We believe that classes
like reading enrichment will enable us to
have a much better workforce."

Loom oiler Hubert Tilley said he
really likes the coutse "because it makes
you think and put your mind in gear."
The class was Tilley's first experience
with a computer. I dropped out of
school in the 9th grade and started
farming with my Dad," he said. "Now
I'm trying to improve my reading and
I'm getting better at it."

"I can use this out on the job," ex-
plained machine technician Billy
Johnson. "It has really refreshed what I
learned at school."

Some students, like refinish inspector
Alice Rudd, are using the course to
polish rusty skills so that they can take
their high school equivalency degre
"Besides, I really enjoy it," Rudd said.

. 'People can see that their jobs are
going to demand higher level skills and
more technology," Williamson said.
"They want to keep up and see this as a
convenient way to improve their skills.
They especially like the fact that they can
learn at their own pace."

Just about everyone at the Wil-
liamsburg plant is excited about reading
enrichment and much interest has been
expressed by other 81 plants. With 400
employees waiting to take the course,
Williamsburg is going to be a busy,
productive and studious place for some
time to come. "It's given us an overall
morale txxist," Sills noted. "We've had
nothing bin positive comments frorn
e yerrane.-
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From page 6

Four employees
were honored this
fall for 35 years of
company service.
(See photo.) The
plant celebrated its
45th anniversary
this October.

PIONEER II
PLANT

Burlington, N.C.
In celebration of

the holiday season,
Pioneer II held its
first ever talent
show during
Christmas dinners
on each shift. Over
12 employee acts entertained fellow
employees with singing, dancing and
instrumental music. (See photo.)

se
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At the Oxford plant, Lucy Balky, Joe Lindsey, Paul Munn end Jim
Hobgood (left to right) were honored for 35years.

STATESVILLE PLANT
Statesville, N.C. Employees at the

Statesville plant celebrated the holiday
season by providing food and

hi
A Christmas performance at Pioneer II plant.

RABUN PLANT
Rabun Gap, Ga. The Rabun plant

honored 16 of its long service employees
on December 12 with dinner at the Dillard
House Restaurant and the presentation
of service awards.

To celebrate the holiday season.
employees each received a Christmas
turkey and enjoyed a dessert and coffee
get-together. A visit from Santa Claus
added to the festive spirit of the party.

iREIDSVILLE DRAPERY PLANT
fieidsville, N C. Members of the

Tie-Back Module are congratulated for
their December quarter quality perfor-
mance. As part of a group quality
incentive, team members earned 50
cents extra per hour for each hour
worked during the quarter. Team mem-
bers inciticia Vvnnno Hranricsrcnn 1-Inna

1

clothing to needy families in
Iredell County.

STOKESDALE
CUSTOMER SERVICE
CENTER

Stokesdale, N.C.
Employees and retirees
enjoyed a turkey dinner
with all the trimmings as
part of their holiday
celebration. In addition,
20 gift certificates were
given out as door
prizes. Winners were:
Peggy Bilbrey, Debra
Chandler, Ronnie Dove,

Shirley Duggins, Faye Farmer,
Denise Goolsby, Junior Hennis,

STONEWALL PLANT
Stonewall, Miss. The Stone-

wall plant recently announced a 3-
year modernization of Its yam plant
operation at a cost of approxi-
mately $4 million.

WAKE FINISHING PLANT
Wake Forest, N.C. The Wake

plant held a Christmas Open
House December 15 for all employ-
ees and their families. Highlights of
the event included an employee
talent show, a visit from Santa, a
clown with magic tricks, games,
prizes and refreshments for all.
(See photo.)

WILLIAMSBURG PLANT
Matkins, N.C. On November

17, the Williamsburg plant hosted
an open house in honor of its 25th
anniversary. Over 750 guests toured the
facility. (See photo.)

The plant's Reading Enrichment
Program is now two years old. To date,
11 employees have received their GED
and 134 employees have completed
Phase 1, or Basic Reading. Eighty
employees are currently enrolled in the
program.

,,,r
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Betty James, Charlene Jones,
:,

. , 4 vAdreanne Moore, Carrie Moore, ;

0 7 N... . _ 1-inJanet Price. Marie Rurgason,
.......Bobbie O'Dell. James Pearman, ..-

LuAnn rioyal. Cathy Shelton,
C: y de Sneed, Frances Southard Wake Plant: Juggles the Clown meets Setonya
and Shelby Tucker. Alston, daughter of TenIsha and Michael Alston.
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Burlington Industries takes
worker education to heart
Through PCC's Workplace Literacy Program in Caswell

By PAUL NOWELL
lbe Asses Wed PHIS .

WILLIAMSBURG, N.C. (AP/
Married at 17, Barbara Gooch

quit high school and went to work
stBurlingtan Industries.Twent/-
four years later, she's getting her
diploma on company time.

"It's something I've always
wanted to do," said Mrs. Gooch, a
cloth inspector at Burlington's
textile mill in rural Caswell
Cainty. 'When this opportunity
mme up, I grabbed it."

The opportunity was a work-
place literacy program, first of-
fered last year by the company
with cooperation from nearby
Piedmont Community College.
The company anticipated an en-
rollment of about 100 workers.

"Out of565 employees, we had
400 volunteer forthe course,' plant
manager Bob Sills said.

Workplace literacy programs
are becoming more common in
North Carolina, which has more
textile workers than any state in
the nation. In recent years, furni-
ture, textile and other manufac-
turing industries have decided it's
important to improve their
worker's basic skills.

At Burlington's Williamsburg
plant, massive looms produce
millions of yards of fabrics for
draperies, upholstery and mat-
tress ticking each year. In recent
years, they've been hooked to
computers.

That's changed the way some
employees do their jobs.

In the literacy program, the
worker-students become familiar
with computers while they im-
prove their reading, writing and
math skills.

'The computers help me to be
more aware of what's going on,"
said Belva Whitt, a weaver for 19
years at the plant.Whitt is pre-
paring for her high school equiva-
lency exam later this month. "I
don't need a supervisor to be
watching over us. It helps quality
and efficiency."

In the competitive business of
textiles, teelpriogy is the on ly way
U.S. mills can compete globally,

Sills said.
"Vie're in business to produce

fabrics to make money, not to
educate people," he said. 'With
the sophisticated computer ay*
tam we have in this plant, we need
to improve ow skills if we want to
be competitive 1 Oyears from now."

The Reading Enrichment Lab
offers help to all employees, not
juit the stereotypical mill worker
who Teenaged to get by as a func-
tional illiterate. Workers like Mrs.
Gooch use it to finish their edu-
cation, while others see it as a way
to move up in the company.

Employees earn regular wages
while attending the lab, offered in
one-hour segments three times a
week. Class size is limited to 10
students.

Instructor Queen Williamson
comes to the plant from Piedmont
Community'sYanceyvillecampus.

"Some of my students are very
apprehensive and nervous on the
first day," she es id. "But when
they realize that no one is going to
stare at them said say: 'He doesn't
know how to read,' they relax."

She said she was awed by the
workers' ability to get by with
limited reading ski lls. One worker
who fixes looms bluffed his way by

172

asking each weaver what was
wrong with the machine. Had he
boas able to read, he could her..
punched up a trouble report on a
nearby computer.

He's now taking the course and
corning along well,Williarnson
said.

lb Burlington, the course is
money well invested. They know
the size &the labor pool is shrink-
ing. &porta say the state's 18 to
34 age group will decline by
140,000 by the turn ofthe or -tury.

'The key point to all of this is
that 70 percent of our work force
in the year 2000 is already on the
job," Sills said 'We've got to deal
with preparing them for the tech-
nical needs."

MIL Gooch agreed.
'They're getting smarterpeople

by doing this," she said. "Anytime
you can improve your people you're
better all around.'
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Burlington Industries, PCC promoting
literacy With Reading Enrichment

Caswell Messen er, Yancerille, NC 47lavi 12, 1991
By Kitty Brann
Staff Writer

Webster's New World Dictionary
defines "literacy" as 'the ability to
read and write." Piedmont
Community College (PCC) and
Burlington Industries (BI) Wil-
liamsburg Plant have taken literacy
one step further by implementing a
project titled Lifelong Learning for
Jobs, more commonly known so BI
employee students as the Reading
Enrichment Program.

Two years ago PCC and BI
began dicussing the possiblitiy of
an adult basic education program
being implemented within the plant.
Plant Manager Robert Sills agreed
to the project whole .heartedly,
according to Debra B. Inman,
Director, Adult Literacy Program.

"We started the program as a
generic approach to improving
reading skills for employees.
Burlington was in need of this
service because they had three
fourths of their work force who were
going to be using computers and
people were hesitant . to use .the
computers. " Inman explained.

Inman continued to say some of
the employees lacked the basic
reading skills, which prevented them
from understanding how to use the
computer and to read what was on
the computer screen. .

PCC and BI began working
together to begin a program with
two main goals: first to introduce
the employees to computer
technology and let them feel
comfortable with coMputers and
second to improve reading skills by
setting up a computer assisted
reading instruction program.

An actual classroom was built at
the BI plant and computers were
installed to accomodate ten student
classes. BI paid a portion of the
cost for purchasing the computers
and PCC paid the balance therefore
forming a partnership between .the
two.

"A unique feature of the program
is Burlington was willing to allow
employees to attend the classes on
company time, being relieved one
hour three times a week," Inman
commented. The employees are
being allowed three hours of
instruction per week and paid at
their regular hourly rate. Three
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. Kitty Brann/The Caswell Messenger
David Bowers and Kenneth Clayborne are both enrolled in
the Reading Enrichment Progrm at Burlington Industries.

Classes are offered during every shift.
. Plant Manager Robert Sills said,
"We've seen the changes in the
industry and if we're going to meet
the changing needs, we'll have to all
increase our learning skills. With
the committment PCC is making
we can make the commiument to
allow the employees to come off the
floor."

The BI employees work under a
"Team" concept. While one person
from the team is in the reading lab,
as ihe classroom is called, the other
team members make up for the
work missed. The team member in
the reading lab has a responsibility
to learn the materials.

Personnel Manager, Patty
Gibson said, "The key to the
success of the program is the
confidentiality. The only questions
I ask the instructors are, Is the
student attending class regularly?

'and, Is the student trying?"
"What they do in the class has no

negative effect on their jobs." she
continued.

Since the first class started in
February 1990,209 employees have
been served by the program
including those currently enrolled.
Ninety seven employees have
completed Phase I of the program

including 32 who will graduate this
quarter.

According to Inman when the
Reading Enrichment Program was
first explained to the BI employees
in a quarterly meeting, more than
400 signed up to enroll.

Site Coordinator for the Reading
Enrichment Program is David Bess.
He explained that standard tests are
used at the beginning and the end of
the course. However, tests are given
periodically within the software
package used for the class.

Research shows that by the year
2000 most industrial enployees pie
going to need to be functioning on a
13th grade level. Current]) these
employees are functioning on a 7th
or 8th grade level. If these
employees were being taught by
traditional instructional methods,
with books, paper,and pencil, it
takes ISO hours of- instruotion-to;.
advance a grade level.. Whereas with
the computer instruction a person
can advance a grade level in 20-30
instructional hours.

The training manager for the
project at BI is Robert Parrott. The
instructors for the Reading Lab are
Queen Williamson, Rhett
McPherson and Richard Quesen-
berry-1 7



The Williamsburg Communicator,

Do you know why time sheets are
posted in locked glass enclosed
cabinets? For your relit,/ at any
time during your work week. 1

strongly encourage each employee to
review their time sheet weekly to
check for the following items:

1. The correct number of hours
you are to be paid for.

2. Temporary transfers to
higher paying jobs.

3. Permanent transfers to
different jobs.

4. Shift changes.

5. Section changes.

These are just a few of the items to
check for. Just keep in mind, they
are for you. After all, no one likes to
get an incorrect check.

April 1991

The Shop has a naw era*" Richard
Brown. He came to the Shop in
Marck

The Shop has the following to report on
Safety concerns that were brought up in
our recent Safety Awareness Seminars.

Parkin, Lot

1. A video tape of the parking lot
was made on all three shifts.

2. Painted arrows are being
painted in the parking lot.

3. Speed limit signs have been
ordered.

4. Larger reflectors have been
installed at main entrance off
the main road.

Preaaration

1. The Shop has corrected the
lighting problem in the
Warehouse.

THE MEDICAL MINUTE
Motorized Vehicles

Where will you go for treatment? 1. The
ins

Shop is Worldng on
ection sheets for

Emergencies are situations that C and Pallet Jacks.
happen suddenly and require Cloth Roomimmediate action. When you have
an emergency-you have a choice of
where 'to go to receive treatment.

Unless the emergency is truly life
threatening you should first try an
urgent care center. The emergency
room should be used as a last resort
or if patient's life is in danger.

Controlling the use of hospital
emergency rooms is important in
holding down health care costs.

For your health's sake----and your
pocketbook's sake----be 'HEALTH
CARE SMART'.

(Please refer to your PHP or
Burlington coverage instructions for
further details). .

'

1. The Shop has stoned to work
on loose grating and sharp
metal tops.

2. We have ordered new floor
mats.

3. A new curw will be instalkd
4th of July and one Eagle will
be overhauled.

Concerns of WMO

1. We have a contractor looking
at restructure of monorailso it
may be used by Team 4.

General W.R.

1. Loose grating in floor of
Weave Room is in the process
of being repaired.

The Shop First Aid Comrniuee for April
are:

Gurney Liggins
William Caz
Thomas Lea
David Totten
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1(
The Rea." Lab has had an
xcllent first year here at
Williamsburg since It began in
February of 1990. As of March 30,
there have been a total of 209
employees F artIcIpating with 90
employees eri,olled in the program
at the present time. With a lot of
hard work, 65 employees have
graduated from Phase I and 4
employees have received their GED.

Congratulations to the following
employees who have completed
Phase I. They were recently
recognized at the Appreciation
Dinners on April 11.

Phase I Graduates

1st Shift 2nd Shift
Edith Bell Richard Ovennen
Phyllis Ruffin Brenda Clark
George McFarfing Betty Blackwell
[MTh Cobb Belly McLaughlin
Cora Sllars

31d Shift

Russell McLaughlin
Frank Wrenn
V1ckie Lambert
NolHe Mdrews
Jo Pickard
Dorothy Slade

If you would like to be in the
Reading Lab and have not signed
up, please contact your supervisor
and have your name edded.

t',
uarit<



The Wi 1 1 iamiburg Ccemunicator, July 1991

Congratulations to those employees
on completing Phase I in the Reading
Program.

&rush Jeffers
Joyce Evans
Ronald Hardy
Annise Foster
John Farmer
Bobby Brown

Third
Florence Graves
Kenneth Harrelson
Rita Oakes
James McClain
Savannah Turner
Robin Kiva:
Rhonda Myers
Teresa Evans
Renee Hatchet:

$econd Shift
David Bower%
Rickie Gwynn

Cnthia Bigelow
Fentre Graves

Buddy Ayers
Anita Boyd

David Fulmore
Teresa Gardner

Larry Gunn
Brian Harrison

Kenneth Johnson
Richard Hall

Shift
David Graver
Wilhe Graves

Linda Mangum
James Pyre's:

Robin Tharton
David Pyles

Donald Mims
Darlene Totten

Anita Totten

Also, congratulations to Arthur
Tillotson, Richard Hall and Larry
Gunn. They recently passed the GED.

Currently, there has been a total of
228 employees who have had the
opportunity to participate in the Reading
Lab. Of these, 99 employees have
graduated, 90 are currently enrolled,
and 7 have passed the GED.

Thanks to everyone for making this
program so successful. If you are
interested it participating in the
Reading Lab and have not yet signed
up, please see your supervisor or
Personnel

Bonnie Thompson
Reading Lab Student

1111111111111
I. New employees: .Itlf Overman,
Julie flambright, and Charlie Rice have
joined the crew.
2. Work on gantry is nearing
completion, wiring of looms, and air
conditioning duct remains as not
completed.
3. 100 new grates for floor returns
have been ordered.
4. Safety
a. St;ied signs installed in

parking lot.
b. Reflectors at driveway are

installed.
c. P.M. program for cushman

and pallet trucks started.
d. Floor mat for Cloth Room

Started.

Congratulations to the following
employees who recently received
certificates for Maintenance MPACT
Doining:

Charles Lee
David Totten
Clarence May

Chuck Dunham
Gurney Liggins

Jerry Wood
Bruce Allen

Wayne Kernodle

April, May, June
25 Years 10 Years

Beatrice Bigelow
Bertha Bushnell
Marshall Chandler
Donald Foster
Louis Hall
Oscar Swann

20 Years

McArthur Graves
James Totten
Alice Wilson

Kim Brandon

5 Years

Dandrea Corbett
Bobby Faucet:e

Sandra Oliver
Dale Richardson

William Totten
Cecil Travis

Josephine Williamson

15 Years

John LaPlanche
Jerry Swann
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Reminder: If you have
recently moved or your
address has changed,
please notify your
supervisor or personnel
so that we may correct
it in your personnel
file.

11 i I H ' t

We're On Tbe Same Team
When I ask you to help me "get the job
done" and you tell me "no," it can't be
done, "it's too much trouble," "it's not
my job"; I wonder if you forget that
WE'RE ON THE SAME TEAM? I'm not
deliberately trying to give you a hard
time, aggravate you, or cause you anger.
I realize your priorities may not be the
same as mine. MI I ask is that you
understand that Iam trying to do my job
the best I can, just like you. We both
have our own unique problems related
to the performance of our duties, as well
as our own methods for handling these
problems; but our goal is the same. We
are both striving for the same thing -
success! What is success? The definition
in personal success is whatever you want
it to be. But, we can't succeed without
each other. I want you to achieve your
highest goals; because if your goals are
attained, mine will be also. If I make a
mistake, and I will, please remember I
didn't falter deliberately just to make
your job more difficult. I am a
professional just like you, but I am not
infallible. I make mistakes just like you.
Let's work together to .understand and
resolve our problems so we can get on
with the business of succeeding. Let's
work together with genuine respect for
our differences as well as our
similarities. Let's make every effort to be
more flexible in our attitudes towards
each other. Please, let's remember

WE'RE ON THE SAME TEAM'
Unknown Author

P.S.

Thanks to 2nd Shift for Submitting this article!
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given to

for completion of Phase 1

Reading Enrichment Program

Burlington Industries Workplace &
Piedmont Community College
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BI APPENDIX #4 A-1

LIST OF SOMME
BURLINGTON INDUSTRIES

SKILLS BANK II SOFTWRITERS DEVELOPMENT CORP.
825-0 Hammonds Ferry Road
Linthicum, MD 21090
1-800-451-5726 or
1-301-426-4460

PROJECT STAR HARTLEY COURSEWARE, INC.
P. O. Box 419
Dimondale, MI 48821
1-800-247-1380 or
1-517-646-6458
FAX 1 1-517-646-8451

BASE (BASIC ACADEMIC SKILLS FOR SMYLE EDUCAiIONAL ENTERPRISES
EMPLOYMENT) P. O. Box 37333

Charlotte, NC 28237
1-704-366-0019

BLS INC. TUTORSYSTEMS WOODMILL CORPORATE CENTER
5153 West Woodmill Drive, Suite 18
Wilmington, DE 19808
1-800-545-7766
1-302-633-1616

GED-2000 EDUCATIONAL SOFTWARE & MARKETING
Developed exclusively for
STFTK-VAUGHN COMPANY
827 Brazos
P.O. Box 2028
Austin, TX 78768

THE COMPREHENSION CONNECTION
THE WRITING WORKSHOP

MISSING LINKS

MILLIKEN PUBLISHING CO.
1100 Research Blvd.
P. O. Box 21579
St. Louis, MO 63132
1-800-643-0008
1-314-991-4220

SUNBURST COMMUNICATIONS
39 Washington Avenue
Pleasantville, NY 10570
1-800-431-1194 or
0-914-769-5030 (call collect)

1 79



THE BANKSTREET WRITER III
& TEACHER TOLS PROGRAM

WORD ATTACK PLUS

READING & CRITICAL THINKING

NAVIS BEACON TEACHES TYPING

Revisea 5/91

BI APPENDIX #4 A-2

SCHOLASTIC, INC.
2931 East McCarty Street
Jefferson City, MO 65102

or

SCHOLASTIC SOFTWARE
730 Broadway
New York, NY 10003

DAVIDSON & ASSOCIATES, INC.
P. O. Box 2961
Torrance, CA 90509
1-800-556-6141 (Customer Service)
1-213-534-2250 (Sales)

QUEUE
338 Comoerce Drive
Fairfield, CT 06430
1-800-232-2224 or
1-203-335-0908

BYTES & PIECES
6 Fox Road
P.O. Box 525
East Setauket, NY 11733
1-800-338-3475

ts
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SAN'LE LEARNING CONTRACT

1s1



Learner

Quanter

LEARNING CONTRACT

Learning Experience
ul
so

mphat are you going to learn

11

Nobjecti7es)

1S2

How are you going to learn
it (resources 6 strategies)

OM . OM

Target date
for

completion

How are you going to
prove that you learned
it (verification)

4

1S3
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BI APPENDIX 116-A4

TESTIMONIALS ABOUT THE BURLINGTON INDUSTRIES READING LAB

Hubert Tilley: HI Employes - Oiler Date: 2/21/91

Since being in the Reading Lab, HUbert's (*lurch has noticed a marked improvement
in his reeding ability. When he began the Reading Lab, futwas unable to read
he memorized words. thow he is able to read simple sentences and has recently
given a 45-minute oral discouroe on his beliefs. He credits the Reading Lab
for bringing him this far.

P.S. Hubert dropped out of school between the 8th and 9th grades and was
barely able to read at that time. HUbert is about 55 years old and is an
"oiler" at BI.

Bob Smith: BI Employee - Shop Date: 3/8/91

Bob is a virtual non-reader who saya that he may extend his retirement to 6e
able to stay in the Reading Lab. He just started the Lab this Spring quarter.
He has been a BI employee some 30+ years.

Vernon Zimmerman: BI Cloth Room Manager Date: 3/27/91

Vernon Zimmerman, Cloth Room Manager, stated that those employees who have been
in the Reading Lab (all but 2 or 3 of his employees) have learned the new
computer terminal system (BAROCA rapidly and effectively. He attributes this
success directly to the Reading Enrichment Lab.

Robert Warlington: BI Employee - Production Machine Tech. Date: 5/2/91

During a faculty/Reading Lab evaluationwithRobert, he made several positive
comments. Below are his paraphrased comments:

* The Reading Lab is the best thing that BI has ever done for its employees.

* The Reading Lab is an answer to prayer.

* The Reading Lab has helped him to learn to read, and gives him great pride
and satisfaction.

Patty Gibson: BI Personnel Director Date: 4/ /91

During a tour, Patty Gibson, BI Personnel Manager, stated that since the
ReaCing Lab started:

1. Employee morale is up
2. Attendance is up
3. Turnover is down
4. AND -- lo6m efficiency has improved

1S5
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Testimonials
Page Two

Keith Madkins: BI Employee -Production Machine Cperator DATE: 8/26/91

Keith Madkina is a weever (PM0) on 2nd shift who has been in the Reading Labfor only one quarter. He scored hign enough on his TABE Reading Pre-Test toqualify to graduate fruntheLab in Phase I. after one quarter. He was sodisappointed about leaving the Lab at the end of the Summer Quarter that he:

* Asked the instructor if he could stay in the Lab longer and was disappointedwhen he learned he would have to graduate.

* Deliberately did poorly on his post-test in order to stay in the Lab. Whenconfronted with this, he just grinned.

Thomas Lea: BI Employee - Production Machine Tech. DATE: 8/12/91

Thomas Lea is a PMT (Production Machine Technician) on third shift. Herealized that he would only be in the Lab one quarter after his TABE Pre-TestReading scores were shown to him. He was in the process of studying "Gatewaysto Math" and wanted to know how he could get into the Lab again to finishstudying the math.

Robert Totten: BI Section Supervisor
DATE: 6/91

Robert Totten is a third shift weave room supervisor. He had made the commentthat this Reading Enrichment Lab had done more to boost employee morale thananything he had seen in 27 years of working for BI.

Craig Trumbo: Third Shift Weave Room Supervisor DATE: 6/91

Craig Trumbo, who is the third shift Weave Room Supervisor, was talking aboutthe impact of the MDT (Management Development Training) classes on one of hissupervisors who is enrolled in the Lab. He said there was a dramatic improvementin this particular supervisor's verbal and written communications. He saidthis improvement is directly related to his enrollment in the Reading Lab.

Robert Sills: BI Plant Manager

Robert Sills, the Williamsburg Plant Manager, has said on several occasions tovisiting groups of customers and junior BI executives that the need to bettereducate their employees will be critical to BI becoming a "World Class" manu-facturer. He has stated that the BI Reading Lab is an integral part of anoverall plan to he such a factory within five years.

Jeremiah Jefferies: BI Weave Room Supervisor DATE: 1/23/92
Caswell County Commissioner

At a recent Caswell County Commissioners meeting, Mr. Jeremiah Jefferies stated
to the Commissioners and.audience that, "The Reading Enrichment Lab is the best
thing that BI/Williamsburg ha6 ever offered to its .employees."



BI APPENDIX 46-A-3

RESPCNSES RECEIVED Toln READING GAB QUESTICNNAIRE

"I know I have learned a lot this past year. I was reacting to my grandson
the other day and he couldn't believe it. I could see haw proud he was ofme. I am 'proud of myself. I know now that I can learn."

"I was kind of embarrassed when I first etarted this class. But/ I looked
around and everyone was trying to learn. No one was watching me. I wantedto learn too."

"I had company this weekend. All they wanted to do was talk/ talk/ talk.
My wife told me I was a grown man-and I should understand. But/ they talkedon and on about racing, fishing, and everything under the sun. I wanted themto go home so I could read my book!

Wanting to read has gotten in my blood. I'm going to stay until you kick meout."

"I stayed in the first grade three years. My teacher kept me until I was toobig for her class, then she sent me on. I didn't learn anything. This thinghere (the computer) has helped me and and you (teacher) have helped me morein these few months than I learned in all those three years put together. Iwouldn't take anything for this opportunity. I always wanted to learn but thetime and place never seemed right. The job I have now doesn't require anybrains -- I want a job that makes me use my brains instead of my (physical)strength."

"I have a reading problem. I'm dyslexic'. The letters get mixed up on thepage. I have learned to concentrate and take my time reading. I know most ofthe small words. I want to learn more big words.

My wife is very smart and my children and grandchildren are smart. I want tobe smart, too."

"When I started in here I couldn't read anything. Now my wife can leave me anote if she's not home or (where she is) with one of the children. When I goto the grocery store now I can take my list. Before I had to always rememberwhat I was supposed to bring back.

I always got upset when they changed aisles at the grocery store. Now when theychange things around I can read the iign hanging up over the aisle."

IS?
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Industrial Site

Quarter

PIEDMONT CONNUNITY COLLEGE
NATIONAL WORKPLACE LITERACY PROGRAN

INFORNATION FORN

Part 1. Prooram Parameters

1. Target No. to be Served:

2. No. Served at Each Site to Date:

Site 1:
Site 2:
Site 3:
Site 4:
Site 5:

Site 6:
Site 7:
Site 8:
Site 9:
Site 10:

3. Total No. Served:

Part 2. Participation Date

1. Mean Age Participants:

3. Race/Ethnicity: No. Who Are:

White Am. Indian/Alaska
Black Native
Hispanic Asian/Pacific

Islander

-Dat Sublifittect

4. Fed. Funds Obligated:

5. Matching Funds/In-Kind:

6. Value Release Time:

7. # Participating in Programs Offered:

Basic Skills:
GED
ESL

8. Contact Hours Provided:
(number of teaching hours that
workers receive)

2. Sex:# Males # Females

4. # Single Head of Household:

5. # Limited English Proficient:

6. Outcomes ro. Participants

a. Tested higher on basic skills
b. Improved communication skills
c. Increased productivity
d. Improved attendance at work
e. Increased self-esteem

7. Yrs. with Company # Participants

Unemployed
0-5
6-10
11-15
16-over
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BI APPENDIX 08A-1

READING ENRICHMENT LAB
SUPERVISOR COESTIMINAIRE

FOR FALL QUARTER

Supervisor: Date:

Thank you for your help in returning the questionnaires for the Summer
Quarter. Now that we have just concluded the Fall Quarter, we need to
evaluate your employees that were in the Reading Lab during the Fall Quarter.
Again we have attached a list of employees in case you have forgotten who was
in the lab. Your help with these questionnaires is greatly appreciated. We
hope that the Lab is having a positive impact on your employees. If you have
suggestions for improvement, please let us know

It is important that we evaluate the affect of the reading program on the
daily performance of the employees on the job that are enrolled in the reading
program. Supervisors are in the best position to fairly and accurately do
this. We realize that you are very busy people and we appreciate the time
that you give to go over this questionnaire.

This form has been designed so that we do not know the identity of the
employee that you are evaluating. The students will not see these forms nor
will they be used to grade the students. They will be used to see how
effective the reading program is in areas other than academics.

We realize that some of these items are difficult to evaluate. However, we
are requested to return this information to the U.S. Dept. of Education on a
quarterly basis to verify to them that we are using the grant monies
correctly. We appreciate your help with this evaluation.

Please read the instructions carefully. If.there are any questions, please
contact the On-site Coordinator, David Bess, ext. 135. Thank you.

Instructions:
1. It is suggested that you write the nemes of your employees that are in tne
Reading Lab on a sheet of paper and give them a number starting with #1.
2. Use this number system to represent the employee as you evaluate them
below.
3. You may wish to keep this number list for your own records or you may
discard It.

4. Thank you again for your help with this form and all of the support that
you have given the Reading Lab program.

IMPORTANT: PLEASE RETURN TO READING LAB MAIL SLOT BY FRIDAY, 12/13/91!

1 91
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Employee *1 Improved Communication Skills Yes No Same
Increased Productivity Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

Employee #2 Improved Communication Skills Yes No Same
Increased Producti.ity Yes No Same
Improved Attendancu Yes No Same
Increased Self-esteem Yes No Same

Employee #3 Improved Communication Skills Yes No Same
Increased Productivity Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

Employee #4 Improved Communication Skills Yes No Same
Increased Productivity Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

Employee #5 Improved Communication Skills Yes No Same
Increased Productivity Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

Employee #6 Improved Communication Skills Yes No Same
Increased Productivity Yes No Same
ImpLoved Attendance Yes Nn Same
Increased Self-esteem Yes No Same

Employee #7 Improved Communication Skills Yes No Same
Increased ProductIvIty Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

Employee #8 Improved Communication Skills Yes No Same
Increased Productivity Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

Employee #9 Improved Communication Skills Yes No Same
Increased Product:vIty Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

Employee #10 Improved Communication Skills Yes No Same
Increased Productivity Yes No Same
Improved Attendance Yes No Same
Increased Self-esteem Yes No Same

192
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EMPLOYEE QUESTIONNAIRE



BURLINGION INDUSTRIES
AND PIECIICINT COVIONITY COLLEGE

READING ENRICHMENT LAB
STUDENT SURVEY QUESTIONNAIRE

12/90

Introducticn

BI Appendix 19-A

* This survey was administered during the Winter Quarter on first and
second shifts.

* There were 42 respondents to this survey.

* Not all students answered all questions.

1D4



Nmmmdix 0.4.4
1rmm CLAdS TIME DATE

1. Why did you sign up for this class?

2. Whet do you hope to gain from this class?

3. Have you ever been enrolled in an Adult Education Class before?
Yes No

4 Did you have a good experience? Yes No

5. How would you describe your past experience with school?
Very Good , Somewhat pleasant Bad experience
Very bad experience

6. How old were you when you left school?
8-10 yrs. , 10-14 yrs.

7. What kinds of things are you good et?

15-18 yrs.

8. Whet do you like to do in your spare time?

9. Whet one thing would you most like to be able to read?

10. 0o you have a place to study at home? Yes No

1 1 . Is there someone at home that could help you with your r.eading?
Yes NO

12. What do you like most about your job?

13. Oo you have to read anything on your job? Yes No

14. What kind oF job wou d lou like to have in Five years?

15. How do you Feel about the reading program?
Good Very good Fair Very poor



II
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Appendix #9-4-3

16. Ars the topics reed or discussed easy to understand?
Yes NO

17. Are you comfortable with your reeding plan of study?
Yes No

18. Do you feel your reading program is effective? Yes No

16. Doea the instructor deliver material clearly and effectively?
Yes_ No

20. Are handouts and other reading materials used to help you learn?
Ye's No

21. Are you comfortable with your instructor? Yes No

22. Oo you Feel your reading materiels are adult oriented?
Yes No

23. Oo you Feel the reading program will help you on your job?
Yes No

24. Do you feel the reading program will help you in your personal life?
Yes No

25. Do you Feel you are tested too much? Yes NO

26. Have you been able to see any improvements in your ability to read
written material? Yea No

27. What would you like to change about the reading program?

28. What suggestions can you-Efrbr For improvement in the reading
program?

29. What.do you t,link will help you most in reaching-your goals?

30. Do you Feel the reading lab has adequate supplies, equipment, and
other materials necessary For progressive learning?
Yes No
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RESULTS*

SUPERVISOR'S CONFIDENTIAL EVALUATION
OF THE READING ENRICHMENT LAB

3/4/91

Supervisor.

BI APPENDIX 1110 A-1

in an effort to receive constructive evaluation and criticism of the Reading
Enrichment Lab. we (Piedmont Community College) are asking you to take a few
minutes to give us your honest evaluations and ideas. This information will
be totally confidential. unless you want your name attached. We will use this
information in a general way (such as: 12 supervisors state that they would
like a tour of the lab). Thank you for all of the cooperation that we have
received froll ail of the supervisors since this lab began!

Please follow the directions below:

* Answer the questions honestly and thoughtfully
* Separate this form from the employee evaluation forms
* Do not sign this form unless you want to
* Return this

Marchil. 1991.
II - I I I S. vele-

1. How familiar are you with the content of material being taught your
empioyees in the Reading Enrichment Lab? (circle one)

Not at all familiar (4) Somewhat familiar (11)

Familiar (6) Very familiar (2)

2. Would you be interested in a tour of the Reading Lab to see some of the
material taught employees in the lab? (circle one)

Yes (16) No (5)

3. Do you feel that the Reading Enrichment Lab has had a positive impact on
the employees? (circle one)

No positive Impact (0) Positive impact (17)

Somewhat of an impact (1) Very positive impact (7)

4. Please circle which areas have been positively impacted (Lf any at all).

Attendance (1) Self-esteem (19)
Productivity (1) Attitude (11)
Ability to read (14) Team spirit (4)

Other 214mmunication among team members.
*Filling better about selves.
*Caring_of Burlin9ton toward employees.
*Pride and trust in B.I.

*Twenty-three supervisors were surveyed, Not all questions were answered
by supervisors,

1,9s
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5. How much effort did you make to explain to the employee, after he or she
participated In the lab. how you expect the employee to be more accountable on
the job because of being in tht lab? (circle one)

No effort (7) Some effort (5)

A definite effort (1) Very strong effort (3)

Never thought about it before today (5)

6. What other comments. If any. do you have to make about the Reading
Enrichment Lab or about your employees' participation in it?

* Best benefit for employees.

* People with high school diploma should not be in lab. Ones who really need
it should have 1st opportunity.

* They enjoy it!

* Apprehensive employees before lab . after - employees expressed appreciation
and approval.

*Averall improvement of attitude, self-esteem, etc.

* One of top 3 programs were offered B,I. employees. Comments from within plant
about lab and PCC employees "outstanding" to "very outstanding".

* One supervisor was disappointed by lack of enrollment by his/her employees.

* More job specific curriculum needed,

* Encourage further education!

* The Reading Lab is a positive step in workforce. Upper management most
constantly point out its importance. If it not, superv'sors will resent
emplgyees being off the job.

* Employees need to be told how they are doing in classwork and test.

* There is poor communication between lab and personnel. Supervisors are left
out in dark about what is going on.

* Can help all employees better their jobs,

* Self,esteem is a big factor to all avenues of learning.

* I feel that it is a very good program and it belps the employee0 attitude
and self-esteem and it increased his/her productivity. It makes them feel
that the company cares about them.
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Appendix Ill -A -1

PIEONONT COM= COMO' AM
BURLINGTON MINISTRIES READING ENRICHMENT LAB

DISSEMINATION OF INFONNATION/TOUN DATA
11/90 - 0/91

DATE GENERAL DESCRIPTION f VISITED

11/01/90 BI Customer Tour: Businesses such as 20
Monsanto (Illinois), La-Z-Boy (Illinois),
DuPont (Delaware), Bench Craft (NC),
Schweiger (NC) and other nationally known
furniture manufacturers

11/08/90 BI Supplier Tour: Businesses that supply 25
raw materials to BI such as Cone Mills (NC),
Monsanto (Illinois), Precision Yarns (NC),
Glen Raven Mills (NC), as well as Clemson
University and the U.S. Wool Bureau

11/13/90 Carolyn Crowder from Paul D. Camp Community 1

College in Franklin, Virginia

11/13/90 BI Junior Executives from various plants 19
within North Carolina

11/19/90 Judy Goodnight, The Training Transfer 1

Company (North Carolina)

01/14/91 BI Executives from Corporate Headquarters 7

(Greensboro, NC) and controlling BI
Investors from Equitable Insurance Co.,
New York, NY

01/31/91 Dr. Eunice N. Askov from Penn State 1

University (Project Evaluator)

02/26/91 Cone Mills Representatives (NC) visited with 8
the intention of evaluating the Lab and
establishing a similar program at Cone Mills

03/13/91 Representatives from Randolph Community 3

College, Asheboro, NC

03/17/91 Olav Staushal, Burlington House Finishing, 1

Product Development Manager (NC)

04/04/91 BI Smithfield (NC) Plant Representatives 3

04/17.'31 N.C. State University School of Textiles 20
Students, Raleigh, NC

2t 1
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05/06/91 Restonic Mattress Bedding Company 5

Representatives (NC)

05/07/91 BI Pioneer Plant (Bvrlington, NC) visiting 10

employee teams

05/07/91 Sears and Roebuck Co. Purchasing 5

Representatives, Ontario, Canada

05/09/91 Director and Co-Director of Adult Literacy 2
from N.C. State Univeristy, Dr. Bruce Poulton
(former Chancellor of N.C. State) and Chuck
Lanscomb, Raleigh, NC

05/22/91 Professors from the N.C. State University 16
School of Textiles, Raleigh, NC

05/23/91 Representatives from Milliken Mills (Georgia) 2
and South Carolina) evaluated the Lab to
help them in establishing a similar program

06/18/91 Deborah Gaddy from Forsyth Technical 1

Community College (Winston-Salem, NC)

08/20/91 BI Pioneer Plant Executives (NC) 2

11/17/91 BI Williamsburg Plant 25th Anniversary
Open House 600+

TOTAL # OF PEOPLE 752

TOTAL # OF TOURS 20

There have been at least four int.erviews conducted by the media to acquaint
themselves with the Lab:

* Channel 8 News, Greensboro, NC
* Associated Press Interview
* Daily Times News, Burlington, NC
* Danville Register and Bee, Danville, VA
* Caswell Messenger, Yanceyville, NC

Also, al/ new BI employees are given a tour of the Lab during their orientation
process.

On a bi-annual basis, all BI/Williamsburg Supervisors are given a tour of the
Lab.
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October 2/ 1990

Robert Miller
Vance-Granville Community College
P.O. Box 970
Henderson/ NC 27536

Dear Robert:

Appendix #11-B

Piedmont Community College

Enclosed is the information you requested regarding our National Workplace
Literacy Grant. I am also enclosing a site visit to Burlington Industries'
Williamsburg Plant for Leo Kelly and two of his literacy ..,taff from your
college. The site visit will be conducted within the next two weeks/
hopefully. If your schedule permits/ you are welcome to join us.

Should you like to discuss the enclosed information or grant with me further/
do call on me. Hope to see you at NCCCAEA!

Sincerely/

Die,6-141-- ciAinuA---1

Debra B,Inman
Director
Adult Literacy Program

DBI:sg

Enclosures: One page abstract of grant
List of software

Organizational chart for workplace project
Sample schedule

CC: Dr. James Owen
Jackson Elliott
David Bess

Person County Campus
Post Office Box 1197

College DriveI Roxboro, North Carolina 27573
(919) 599-1181

23
AN EQUAL OPPORTUNITY AFFIRMATIVF ACTION COULGE

Caswell County Campus
Post Office Drawer T

Community College Dnve
Yanceyville, North Carolina 27379

(919) 694-5707
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C&A Appendix fil-A

TOTALS FOR JOB ANALYSES AND JOB-SPECIFIC CURRICULUM

Departmental Curriculums completed as of December 31, 1991 11

Job Positions which have undergone task analyses 143

Average gain on job-specific pre/post tests (in points) 43

Average gain on pre/post Cloze tests (in points) 25

Students/employees who have completed job-specific curriculum 13

Students/employees working in job-specific curriculum 33



C&A Appendix #1-B

JOB TAgA ANALYSIS (AUDIT)

The Job Task Analysis at C&A was done by department. Each job position in each
department was analyzed carefully and competencies needed to perform the tasks
in each position were identified. A general description of the department was
given and a detailed description of the positions in that departments, plus the
tasks involved in each position was also given in the Audit Report. Following
these entries, a listing for each position and competencies needed for that
position was offered.

On the following pages, a section of the Audit Report containing the identified
competencies for a Dye Quality Technician in the Exhaust Dye Department is
found.
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C&A Appendix #1-C-1

CONPETENCIES FOR EXHAUST DYE

DYE QUALITY TECHNICIAN

First Priority Competencies:

A. Communication skills
I. Follow spoken sequential directions.
2. Use the telephone to make and receive business calls.
3. Interpret task-related communications such as following, clarifying,

giving or providing feedback to oral instructions.
4. Formulate and ask questions.
5. Use appropriate non-verbal communication.
6. . Organize information into an oral report.
7. Utilize English that is acceptable with supervisors, peers, and

clients.
8. Engage in appropriate social interaction with supervisors, the public,

co-workers, and instructors.
9. Initiate action in response to requests from the supervisor,

instructor, or customer.
B. Critical thinking and problem-solving ills

I. Demonstrate ability to differentiate, sort, and classify information.
2. Identify effective problem-solving strategies such as formulating,

evaluating, and choosing options.
3. Solve problems and arrive at decisions as a team member in a work

setting.
4. Demonstrate ability to apply or transfer skills learned in one job

situation to another. -

C. Knowledge of workplace expectations
I. Identify appropriate workplace and classroom behavior.
2. Demonstrate appropriate ethical behavior for work and classroom.
3. Identify general standards and procedures for personal hygiene.
4. Demonstrate ability to solve interpersonal conflicts on the job.
5. Identify situations in which employers and instructors usually

expect work or school to have priority over personal affairs.
6. Identify situations in which action should be preceeded by getting

prior consent or advice from supervisor or instructor.
7. Identify situations in which employee/student is expected to take

the initiative to report an unsafe or unusual condition to supervisor
or instructor.

8. Identify appropriate behavior, attitudes, and social interaction for
keeping a job and getting a promotion.

D. Read, understand, and use occupational computers
E. Use legible writing

I. Print or write legibly in ink.
F. Read and interpret vocational vccabulary

I. Read and interpret general vocational vocabulary.
2. Read and locate information licted in alphabetical order.
3. Utiliz.e reference materials and glossary lists in vocational texts,

manuals, and handouts.
4. Iden,ify abbrevia ions and symbols specific to the job.
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G. Read and interpret written vocational materials
1. Read and interpret specific information from written materials, e.g.,

employee contracts, employee handbooks, personnel policies, business
letters/memos, and job manuals.

2. Read and interpret written instructions from instructor and
supervisor.

3. Read and interpret written sequential directions in textbooks, manuals
and handouts.

4. Read and interpret employee/student progress records in performance
appraisals.

5. Utilize table of contents, index, and appendices in textbooks, manuals
and handouts.

6. Read and interpret basic instructions and labels in operating
equipment and utilizing supplies.

7. Read and interpret charts, graphs, tables and forms.
8. Read and interpret maps, schematic diagrams, pictorial drawings,

illustrations and blueprints.
9. Read and interpret basic switches and dials.
10. Read directions and interpret basic computer materials, e.g.,

printouts, software programs, etc.
11. Read and interpret quality control tools, e.g., checksheets, graphs

and diagrams, control charts, cause and effects diagrams.
H. Utilize occupational specific forms

1. Record date, time, and other requested information on work forms,
charts, and graphs.

2. Write common abbreviations specific to the job.
I. Utilize occupaticinal specific math

1. Perform computations of addition, subtraction, multiplication and
divisjon, including multiple operations, using whole numbers.

2. Perform computations of addition, subtraction, multiplication and
division, including multiple operations, using deminal fractions
and/or percentages, e.g., counting money, calculating sales tax,
figuring discounts.

3. Determine mathematical equivalents by converting fractions, percent-
ages, and decimal fractions.

4. Compute averages using whole numbers, fractions, decimals, or
percentages.

5. Convert U.S. Standard to International Metric System of Measurement
and/or vice versa.

6. Determine approximations by estimating, rounding off numbers, and
judging the correctness of the response.

7. Perform matematical operations using equipment such as a
calculator, cash register, business machine, and computer operated
equipment.
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Enii-Ceitalegic 'bangs
classroom to work
Factories can't afford
ill-prepared work force

Second of three parts

By KIM R. KENNESUN
Staff writer

ROXBORO From a cramped classroom off a
factory floor, Collins & Aikman workers are forging
their future in front of computer terminals. As
letters and numbers flash across their screens,
they correct misspelled words and figure ratios.
They add and subtract fractions and finish incom-
plete sentences.

After an hour of class, these textile workers
return to their jobs making cloth for some of the
nation's biggest autoinakers. Most of the workers
are highly .proficient in their duties: Some have
been doing the same task for nearly two decades.

But from another small office off the factory
floor, Jerry H.:Lee fears for the workers and the
entire industry§ tuture. He is the factory's
human.resources -director. And .he knows that
stagnation of workers' skills could drive Collins &
Aikman out of bu§iness.'

In the past i2 years, the plant's payroll fell from
2,000 to 1,400 while the volume of output steadily
grew.

. .Only the most educated workers survived the
gradual paring of the payroll. Twelve years ago,
about half the workers had high school degrees.
Now, Only about 5 percent laCk it.

But Lee said that even a high school degree isn't
a sure ticket to success. Like employers across
North Carolina, he needs workers who can fix
production problems by themselves. More impor-
tantly, they must be smart enough to spot problems
in the first place.

"Just about every job in this factory has
something to do with computers," Lee says. "These
employees scan bar codes. They need to get and put
data into a computer and identify defects. They
need to know what to do when there are defects."

Lee is encouraged by the workers' progress in
class, but he also knows that more complex
machines eventually will produce better quality
products. and he worries that workers won't be
prepared to operate them.

Barriers to expansion
r

ICI Awls, 3os., COrporations In North Carolina
were aslied to list the single moSt important
bariler to their future expansion. Three factors
constituted the biggest barriers to half the
employers. -; t r,

qack of
qualified

labor
Availability

of.financing

Cost
'of labor 5%

.

'" ",
- 3 .e f

s Other barriers cited bY fewer than 5% of the
companieS: weak demand for products; low-

', 'income workers; access to markets; access
to technology, cost of materials; too muCh

...goYernrnentsegulation.... .-

. Source: Donald Tomaskavic-Devey. N.D. State Universtty
Department of Sociology - .

That's' why, about two years al o, he agreea with
Piedmont Community College in Roxboro to set up
literacy classes at his plant. Collins & Aikman is
one of 350 employers in North Carolina that have
brought the classroom to their workplaces.

In most cases, these classes are organized jointly
by the company and a local community college.
The employer provides the classroom space and
ensures that roughly eight workers will attend
classes. In return, the community college provides
the instructors and some teaching materials.

But in many cases, these classes are slow to
produce results for employers. Experts say that's
because the skills taught in those classes have little

See EMPLOYERS. page 8f-
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Employers
bring class
to job site
Continued trom page I F

relevance to the demands of facto-
ry work or the interests of work-
ers.

"For some employers; the prob-
lem with workplace literacy is
that they don't understand the
problem; they just know they
have a problem," says Thomas E.
Faison, an analyst for UDC Inc.,
a non-profit research firm in
Chapel Hill "And in many cases,
they don't want to invest what it
takes to correct the problem."

Collins & Aikman is trying to
break out of that mold by helping
workers gear classroom skills to
their factory work. So far, 143
workers have enrolled in the class
and attend on company time.

While it's difficult to gauge
whether the program has paid off
in faster production or improved
products, Lee is convinced the
classes are creating a more astute
work force by improving workers'
self-esteem and their ability to
communicate with one another
and their supervisors.

Consider Ralph Stewart. A jo-
vial worker who spends his days
ensuring that cloth is not creased
as it is put on huge rollers,
Stewart learned how to figure
ratios, a skill he now uses to figure
the amount of flawed cloth that is
discarded daily.

Before he enrolled in the clas-
ses, Stewart a 25-year-old high
school graduate depended on a
co-worker to work out the ratio
problems. When the worker was

transferred to another depart-
ment, Stewart leaned on his boss.

Now, Stewart routinely works
the ratios and enters the data into
a computer that tracks the quality
of products the factory makes.
Outside work, Stewart says,' he
wants to help 'his nieces and
nephews master algebra, a sub-
ject he never tackled in high

schoul. .

Linda 'Farrell, an educator at
Piedmont Community College
who designed the curriculum used
by Stewart, says employees who
can't master the basics can be-
come costly problems at the plant.

"If these employees can't han-
dle the basics, they Usually ask
someone else, to do their task or

they learn it by rote memory,"
says Farrell. "But if there is a
problem in woduction, they don't
know why or sometimes even it
something is wrong. And mistakes
just get repeated." ,

Next Sunday: North Carolina's
community colleges face
task in training workers.

a tough
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Ralph Stewart is the youngest of six
icc

children raised by Person County tobac-Qi

co farmers. He and two of his siblings
1,t1 '1

work in a textile plant, one that is
willing to hire workers without high

., . school degrees.
A fourth couldn't get hired at Collins

I,,,, 0 & Aikman and works at seasonal jobs at

q,.+:,
a tobacco warehouse. Stewart is the

i best-paid of his siblings, earning $7.28
,

an hour.
His job is to make sure cloth is not

creased as it is put on huge rollers to be
shipped to customers. The idea of
escaping from the factory floor for a
few hours a week to work on computers
attracted him to literacy classes.

,., .
a So far, he's applied little of what heP litA

has learned to his job. But he ys the
training has caught the atte tion of
some managers who want to t in him
for a supervisory job.

"It's hard to move up in the factory tO
SW phl br Lance PowqII the office," he said. "But Fm going toRalph Stewart hopes to move from the shop floor to a supervisory position stick to it."

The News & Observer, Raleigh, NC February 23, 1992
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The News & Observer, Raleigh, NC February 23, 1992

'Life-long learning'
emphasizes job skills

The see& of tinda Farrell's
career in literacy began in her job
as a weaver in a textile mill. Her
paychecks paid for co) age tuition.

Now, she's returned to mill
work. But this time, she is an
educator and has custom-de-
signed literacy classes for work-
ers at a Collins & Aikman plant in
Roxboro.

Brenda Clayton, who spent most
of her career teaching children,
instructs the classes that Farrell
organized.

Both are employed by Piedmont
Cornnwnity College in Roxboro,
which received a $300,000 grant
from the U.S. Department of
Education to set up the program.
Collins & Allman picked up the
tab for the classes when the grant
money ran out last year.

State officials consider the clas-
ses at Collins & Ai Milan a model
because they aim to tie classroom
work to skills needed on the job.
More advanced students spend
considerable time in the classes
studying workbooks that teach
them how to perform several jobs
in the plant. Farrell wrote the
workbooks.

"If these workers can't handle
11th grade curriculum, then they
can't handle what's out there on
the factory floor," Farrell says.

And many of the 143 students
most of whom are high school
graduates don't perform at the
llth grade level. So they spend
much of their time slogging
through basic litei acy work

MI NM MN NM

OA,

Farrell Clayton

'If these workers can't
handle 1 1th grade
curriculum, then they
can't handle what's out
there on the factory
floor.'

Linda Farrell,
hteracy educator

negotiating the elements of gram-
mar and math problems.

Still, the classes rarely are
referred to as a literacy program
because most workers can read
and write and don't consider
themselves illiterate. Instead,
Collins & Aikman calls the classes
"Life Long Learning."

Students begin their trek
through the program by being
tested and then assigned to one of
four levels of literacy training.
Each level has a set of computer-
ized lessons. After mastering

skills at each level, students re-
ceive certificates and get their
photographs taken to hang on the
classroom door. They then move
on to the next level..

The employees set the work
pace, and each works indepen-
dently at one of the classroom's 15
computers. When the employees
complete all four levels, Clayton
assigns them to work through the
specially-designed curriculum.

The curriculum helps workers
understand how to perform vari-
ous tasks in the plant. Each

narrative section is followed by
fill-in-the-blank and short-answer
questions.

Some employees complain pri-
vately that the workbooks con-
tained errors about some jobs.
Farrell is continually updating
them to ensure that they meet the
plant's needs.

"These workers have to know
how to run machines and so need
to handle the instructions," she
says. "And most of these ma-
chines work on computers."

KIM R. KENNESON

BEST COPY AVAILABLE
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Choice is dead end or push ahead
Andrew Nelson usually drives a forklift

for Collins & Aikman.
But recently at work, he's been pondering

the subtraction of fractions. As he sits in
front of a computer in a classroom away
from the drone of textile machinery, he is
stumped by the math problem: 71.3 minus
12.4.

He may not use a calculator to find an
answer. So he scribbles figures on a paper
pad. Eventually, this burly textile worker
finds an answer and types it into his
computer. The next question then flashes on
his screen.

Like most of his classmates at Collins &
Aikman, Nelson is not illiterate: He can
read and write. But the high school gradu-
ate believes his future at Collins & Aikman

is tied to mastering math skills he never
learned in high school.

"I would like to be a floor boss, you know,
a lower-level supervisor," he says during a
break in a recent class. "With 14 years at
this company, I should be able to get some
supervisory responsibility. But I don't know
if I can get it without math skills."

Nelson, 34 and single, wants to stay at
Collins & Aikman until he retires.

Each week, he spends two sessions of
one-hour each in literacy classes. He's
tackling algebra problems that intimidated
him when he began the classes in the fall of
1990.

"In high school, I thought I never would
need aJgebra," he said. "Now, as jobs open
up around the plant, I see that I need it."

4r

Andrew
Nelson is
taking the
opportunity
now to pick
up math skills
he passed up
the chance to
learn during
high school

2 I FA,

NEI =1 NH NM



C&A Spotlight, March 1991

Fifteen employees were
presented certificates

By Robert Campbell
The following (15) fifteen employ-

ees were presented Certificates of
Recognition for completing one ormore
levels of training. We at Collins and
Adman are extremely proud of each
one of you.

Brian Pugh, Betsy Kr- tt, Lois
Bredsher, Joyce Wrenn, Anthony
Qayton, David Davis, Bliss Loa,
Sandra Poole, Gerry Walthall, and
Mary Wagner.

Alm Virginia Faircloth, Steven
Roberson, Betsy Holt, Cherrylen
Rymal, and Alma Clayton

04.1.'

r

1

We have WM eighty. throe tionPloY-
sea attending classes at the present
time, with another (44) forty-four on
waiting list to start as soon as pos.
sible.

With the excellent progress all em.
ployees are making, we will have sev-
- eel opaninp verpoon. Get your none
on the waiting list as soon as possible.

Leming is Life Lang, we never
stop learning undl we leave this earth.
Thia is en excellent method tor our
growth and the continuous growth of
Conine& Aikman.

Photo at left is
Alma Clayton,
end Brenda
Clayton.

Middle, left
photo is Steven
Roberson.

Middle, right
photo is Mary
Wagner. ,

Bottom photo is
Sandra Poole
and Betsy Knott.
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C&A Spotlight, August 1990

GRADUATION
It is an honor and privilege tabs here this

morning, in the house of God. A place that
I love and with the people that I love.

I would like to tall you why I went book to
ech4oz. and why it was important for me to
get my diploma.

I quit high school at the age of 15.
I have always regretted quitting schooL I

missed growing up with the boys and girls
and all the good times we shared. ,

When you quit school you lose all contact
with your friends because you live com-
pletely different liven

Most people do not want their children
Joyce Carverbeing Mends with a high school drop out

So you're alone with no Mends and not old enough to get job.
I started running around with older Wye and girls. Then I started

dating and not long after that I got married.
When I was old enough I went to work. My first lob was at Four-Acre,

and after that it was Bonham Metal, Crown, Lumen,and then io Coffins
& Allman, where I am presently working now.

A high school diploma wu not required at that time.
I have worked at Collins & Allman for seventeen years.
l'hilisgs have changed a lot you can not put in an application at any of

those plum unless you have a high school education.
Our plant started a program to encourege their employees to go back to

school.
-

I was happy to enroll and was determined to get the diploma I have
wanted so much for 35 years.

I put in a lot of hours studying. Going to work six and seven days a week
and school five days a week was hard. But, every effort and every hour
was worth it.

I took my test in March and passed it.
Pegging my test and knowing I would get my diploma made me feel real

good about myself.

Friday night, June 1, 1990was one °Me happiest times of my life.
was the night I graduated. It wog like a dream come true. It was
something I had accomplished crk$ *e.f but I did not do it alone. I had
Mends that cheered me on and tx at hers that helped me.

Most of all I would like to thank God for the love, strength and courage.
He enabled me to work and gave me the mind to accomplish my goal.

I realize it is not easy to be young. Young people need all the love and
encouragement they can get from their parents and friends.

I say to you today, 'stay in school and get your education while you are
young. Now you have more time and it is not as hard to learn while youweymme

I thank God for all the graduates this morning. God bless you!

Thank You
Joyce Carver, 1990
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C&A Spotlight/ June 1991

Lifelong Learning moves forward
A

By Robert Campbell We have eleven associates who have completed
A Collins and Aikman's Lifelong Learning contin- the classes and were treated to lunch or breakfast to

ues to enroll new associates. There are 72 associates show support and appreciation by Ghani Khanani,
that are now participating in the classes. There are Jerry Lee, and Robert Campbell. The following asso-
eleven openings in the morning classes on Monday ciates have completed level 4 in BASE: Gary Blalock,
and Wednesday from 6-7, and 7-8 and 8-9. We have Anthony Clayton, David Davis Jr, J.W. Harrington,
a computer open especially for you. Come and join Henry King, Betsy Knott, Charlie Lunsford, Sandra
us! Poole, Peggy Porterfield, Brien Pugh, and Randolph

Royster. In addition, there are 15 other associates
who have completed one or more levels in BASE.

Sandra Poole says, "The biggest thing the classes .

did for me is to motivate me to continue my education
and to improve my skills.* An-
other associate, Peggy Porterfield

2

says, *these classes helped me to
refresh my skills and also helped
me to improve my critical t -
ing

Top photo, left to right: Henry
King and Ghani Khanani.

Bottom photo, left to right
seated: Peggy Porterfield and
Betsy Knott. Standing: Sandra
Poole, Gary Blalock, David
Davis, Jr., and Brian Pugh.
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C&A Spotlight, Decenter 1990

Life Long Learning classes began at C&A
By Robert Campbell

The Life Long Learning classes be-
gan October 11, 1990 in the training
room of the Main Plant at Collins &
Aikman. We started the classes with
(87) eighty-seven employees enrolled
in (10) ten %iifferent sessions.

First, the employees were introduced
to the use of computers to overcome
their fears. Collins & Aikman is so
committed to this program that they
purchased (10) ten computers and built

a classroom for this tnining. After the :

employees had relaxed and overcome
their fears, they were introduced to
computer program called BASE.
program has alljob skills joblnf
our plant programmed in such a manl
ner that the employee can key in hits/
her job title and the job skills for that
job will appear on the screen. The em-
ployee, at that time can take different
tests offered by this prograMto deter-Z;
mine what skills they may need WI.
improve. These skills are then taught
to each employee at hiWher own pace. .1.

Many other software programs are also
taught to the employees that can be
very helpful is the future. I would 'ike
very much to encourage each of you to
get with your supervisor and sign up
for these classes. We never get too
smart to learn new ideas. The atten-
dance of employees enrolled in classes
has been excellent. The employees have
expressed their feelings in the follow-
ing ways-.
a) Extremely proud of what th ei

have accomplished
13) Enjoyment of what they have

learned
c) LEARNING IS LIFE LONG AND

LEARNING IS GREAT FUN
I look forward to seeing you in class,

ast October

,

Riot's) at right Students are
introduced to a computer
program called BASE.

BEST COPY AVAILABLE

Photoat left: Students
criercome their fears of the
computer while practicing.
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Workplace literacy
paying dividends
to C&A,, employees
Officials credit pilot program
with improving self-esteem,
comn funication skills among workers

By BRAD CINWII
C-T staff Writer

Four days a week at its Main
Plant in Roxboro, Collins &
Mkman allows employees to p
to school and pays them for
doing so, just as if they were on
the Job.

The classroom I. located just
outside ofC&A's main offices and
on Monday through Thursday in
the mornings and afternoons, the
classroom is fUll of eager C&A
workers who have decided to
improve their kasic and technical

We're very pleased with bow
the program is going," said Jerry
Lee, the comnany's personnel
directeri

C&A and Burlington Indus-
tries, both in conjunction with
Piedmont Community College
here, are piloting workplace lite
eracy programs in their plants.
The two organisations received
eneof39grantsofferedby United
&siva DepartmentofEducation.
l'hqrantC&Aand FCC received
totaled approximately $300,000.

mite grants were designed to
hive these 39 different institu-
tions come up with some literacy
6 aining lb: business and Indus-.
ay and use that as a guide or
stepping stone to create other
lite= programs," Lee said.

offered the fhciliV and
its employees as students, whit.'
PCC supplied the personnel to
Fun the

Prompt:fa:Ports, C&A's
workplace literacy program is
enjoying enormous success.

; Linda Ferrell, site coordinator,
mid that departmental supervi-
sors have told her that the em-
ployees are getting more than
just basic knowledge out of the
program.'

"What they tell me is that 85.8
percent of the employees in the
program have experienced a
boost in self-estesm and 60.2
percent have improved commu-
nication skills," Ferrell noted.

The percentages were figured
by an evaluation completed by
the supervisors, Pencil said.
. Brenda Clayton, the instruc-
tor, said that teaching the 90
students is challenging.

'It's been a challenge placing
a person at a level that they
should start at that's not too easy
and not too hard. It's also been a
challenge trying to follow up on
where they are and making sure

they're not having any problems
learning the new curriculum,'
Clayton said.

Clayton was not the only one
who faced challenges with the
program.

"One of the major challenges I

hand was laying to am:lima*
niyselfto a business environment
from= education environment,"
Ferrell said. 'They aro two dif-
ferent worlds. Meshing both
perspecdves into a joint part-
nership was one of the biggest
challenges for me personally. It's
just different way of looking at
things.'

. Ferrell designed job-specific
curricula for the literacy courses.

The job
ArPrZnalisi;:- - specific

material
contains
questions
about the ,
employ-
ees' . jobs
and al the

cry they
Me.

Ferrell
Linda Ffroll said the-SIliOoiii,to? material
f'wC&A's "thPic usual ly

14.11" fwgigfam hweoliirkethr

learn something new about their
jobs Of reminds them of details
they may have forgotten:

She emphasised that the C&A
walleye's helped her immensely
in developing the curriculum.

"They. understood I was ask-
ing dumb questions because I
really didn't know," about the
specific jobs, Ferrell laughed. ;;

- .

When the classes were first
being offered, C&A had no prob.
leas in recnOting students, Lee
said.

"We explained how important
this was, not just to Collins &
Aikmen as a company, but to
each person is an individual,"
Lee said. 'We explained that
nobody's job was in *par4 be-
cause they did not have a high
school diploma. We weren't go-
ing to do anything with theirjob
or anything like that« We just
told them that their chances for
advancement wtre much slim-
mer because of the deficiency."

C&A pays the employees their
regularly hourly wages for tak-
ing the courses. If it's possible,
workers go to the class during
work time. If that cannot be ar-
ranged, they can either attend
before or after their work shifts.

Lee has been so impressed
with the program that has begun
expanding it to C&A's Knit and
the Elm plants.

Lee said that both PCC and
C&A are "committed" to the
workplace literacy program and
that C&A intends always to be
involved with what "life long
learninf
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Workplace literacy pvogram, for which Brenda Clayton (background) is the instructor, has givenC&A employees Gamell Oakley, Bruce Cash and Kathy Royal something new to smile about.

CM workers tell howprogram
has made a difference for them

By BRAD CREWS
C-T Staff Writer

The smile on Garaell Oakley's lace
stretches from ear to ear, evidence that
Oakley, a grandmother, is very happy about
something. Indeed, she is a picture of self-
confidence. She's beaming.

Why is she so proud? Garnell Oakley has
learned to read.

Oakley is just one of the success stories
produced by Collins & Aikman's workplace
literacy program. Others are benefiting from
the programs as Kathy Royal, Wet Fin-
ishing Department worker who is currently
taking classes, and Bruce Cash, a Mainte-
nance Department employee who just fin-
ished Level 4 skills, the highest level offered
in the C&A workplace literacy program.

On Wednesday morning Oakley, Royal
and Cash talked about what. the program
has meant to them.

"I have more confidence in myself now,"
Oakley said. "When I get a peice of paper
now I'm tot frigh tened, because I know I tan
read it.*

The fourth grade was the farthest Oakley
advanced in public school. Cash and Royal
are high school graduates, but they returned
to the classroom because they wanted to
learn more.

"Most of our students are high school
graduates, and they're coming back to brush
up on things they've forgotten or to learn
things that were not taught," said Brenda
Clayton, the Instructor.

"You'd be surprised at what you lose over
the years," said Royal. "That's why I enjoy
the classes because it's bringing it back."

Now that Cash has finished the program
at C&A, he has begun taking correspon-
dence (ourses and hopes to take even more

"I have more
confidence in
m elf now.When
I get a peice of
paper now I'm not
frightened;

, because know &,

"I'd like to take something like physics or
honistry," he said.

Oakley, Royal and Cash all agreed that
when they heard about the courses, they
wanted to enroll.

"When they first announced it, that's
when I decided I wanted to jump in on it,"
Royal said.

When Oakley attended her first class,
she quickly discovered that the instructor
assumed the students already could read.
After the fiist day, Oak],:y wanted to quit.

"They t the instructs, is came and got me,"
she said. n'hey said they had a program ror
me to learn to read, So I got into that and I
looked forward to cormi,g every Tuesday
and Thursday."

All three of the strider t requested home-
work; they even said enjoy doing it.

2 .?

4

I have homework because I want it,'
Royal said. "It will help me when I come
back and take the test.'

Each time a student completes a level, h i s
department supervisor presents him a cer-
tificate. Oakley said she hoped to fill up her
hallway with certificates.

Employees, such as Cash, who complete
all four levels are treated to lunch with C&A
top management.

All three of the students are pleased with
their accomplishments.

"I h ave more confidence in my abilities in
math," Cash said.

It's helping me a lot on the job," Royal
said. 'The whole class is really helping me
both inside and cutside (of C&A)."

Royal said her views on school have even
changed.

"You'd be surprised, if you can't read, at
the things you really miss" on the job, said
Oakley, who works in the Slitting Depart-
ment.

One of Oakley's responsibilities is to get
a single item of information from a com-
puter printout. She confessed that she had
memorized what to look for on the printout,
the rest of which she was unable to read. But
now, she says enthusiastically, she takes
pleasure in reading the entire printout.

"I like it now that I can understand it a
whole lot more, and I've got my children that
are pushing me."

Oakley also has someone who is giving
her support, her grandson who is in the
fourth grade.

"We are on the same level and his books
really help me, too," Oakley said.

All three students said they were appre-
ciative of C&A for offering the classes.

I've really learned a lot since I've been
coming," Oakley said. "It's one of the best
things that ever halm( ned to C&A."
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C&A Spotlight, October 1991
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.By: RobertVampbell
Good thinga are happening in the LLL

classes this moith. The following associates r

have oombletScl all levels offered at CikA:
Everitt* Fountain, Michael Rowland, Lois
Bradsher, Bruce Ralph Stewart,
Wagner, and Linda Stone.

We also had the following associates corn- -
plot* one or more levels this month: Claudio
Taylor, Joyce Wrenn, Catherine ,James
Mitchell, Claude McCann, lw Verne Wooden,
Lula Link, Ellie Groover, Kathy Royal, Charles
Woodall, Garnet! Oakley, Wale Canada, Jef-
frey Edmonds, Van Winetead, Flossie Pettiford,
George McCurry, and Chandler.

All of us at Collins and Aikman are ex-
tremely 'Proud' of the above listed associates
for their 'outstanding' efforts and 'Dedica-
tion" to Improve' their education a.nd 'Job
Skills.' Keep up the good work, we are b.hind
you WOW

'How about you? Would yim like to improve
your education and job skills? lino, would you
join your fellow associates in the ILL classes?

'warning is Life Long, therefore we should
never stop trying to ve mg education
and job skills, no matter what our education ,
level might be.

We would love to have you enroll in one of
thee. classes. You can enroll *calling Brenda
Clayton, or Linda Farrell at Ext. 661.

SEE YOU IN CLASS.11

alOwl0
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C&A Appendix 12-M

Do Your Job Skills

Need Sharpening?

See Your Supervisor

and Sign Up Today For

LIFE LONG
LEARNING
FOR JOBS!

DEADLINE: September 25, 1990



WHAT IS LIFELONG LEARNING OR LLL AND
WHAT CAN IT DO FOR YOU?

Improve grammar, spelling, punctuation, and comprehension
skills

Improve basic math, Algebra and Geometry skills

Improve critical thinking and problem solving skills

improve knowledge of Departments and processes at
Collins and Aikman

Provides a challenge

Can be fun

Provides a chance to learn with computer assisted
instruction

0.
-f

sNS

If this sounds like something that you would like to try,
sign up for the LLL classes in Mary Woody's office.
Mary is located in the Training Department, Ext. 376.

For more information call Linda Farrell Extension 661.

23o
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LLLJ VOLUNTEER FORK

Life Long Learning for Jobs gives you the opportunity to sharpen skills
and improve performance.

WHAT'S IN IT FOR YOU?

- Improve work skills
- Enrich your life
- Have fun
- Learn something new

WHO CAN VOLUNTEER?

Every person who is interested in improving his or her work skills.

If you would like to volunteer, please fill out the form below andreturn it to your supervisor by September 25, 1990

Yes, I would like to volunteer for Life Long Learning for Jobs.

Name
Shift

Department
Supervisor

231
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OUTLINE OF PLANNED PRESENTATION TO MANAGERS AND SUPERVISORS

I. Discussion of Program/PARTNERSHIP P.C.C. AND C&A WITH US DEPT
OF EDUCATION GRANT

A. Purpose: To provide a customized basic and technical training
program to up-grade the job skills of Collins and Aikman
Associates.

B. Present
1. Classes began Oct. 11, 1990 at Main Plant
2. 10 Classes at present MW 6-7 a.m., 7-8 a.m., 8-9 a.m., 2-3

p.m., 3-4 p.m. T-Th 6-7 a.m., 7-8 a.m., 9-10 a.m., 2-3
p.m., 3-4 p.m.

3. 82 associates in class
4. 13 have completed level 4 in BASE and graduated

a. BASE is the name of the software program correlated to
skills used on jobs listed in the Directory
of Ogcupational Training by GED levels (level
1=lst-3rd grade; level 2=4th-6th grade; level 3=7th-
9th grade; and level 4=9th-12th grade).

b. Level 4 is the equivalent of high school

5. 20 have completed one or more levels in BASE
6. 4 low reading associates (all making progress)

C. Procedure
1. Classroom

a. Associates volunteer for class by filling out form
b. Supervisor's approval (if space is available,

associate can begin next class after form is received)
c. Associates tested to determine level and placed in

appropriate level
d. Associates progress through skill levels
e. Associates complete level 4 in job specific curriculum

and graduate (determined by level 4 tests in BASE and
tests on job specific departmental curriculum; also
any obir7', Ares on learning contracts must be met.
(CASA ,:Y..cification tests are also given)

2. Audit/Curriculum Design
a. General description of department
b. Conduct job analysis for specific skills used on each

job
c. Design classroom curriculum using actual forms,

machines, diagrams, calculations, and materials used
in department

d. Field test curriculum in classroom (to be tested and
completed by at least two people from that department)

e. Revise and correct

2343
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II. Explain and use Computer Software
A. Different software on different computers

B. Have people sit at computer and use software running on
that computer

C. Have people observe the software action on the other
computers

III. Discussion and
classroom)
A. What is in

(benefits)

IV. Food Break

request of names of potential students (in

it for managers, supervisors, and departments

2n
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Piedmont Community College

April 19, 1990

Mr. Gbani Khanani
Collins & Aikman
1803 N. Main Street
Roxboro, NC 27573

Dear Mr. Khanani:

I appreciate the opportunity to present the Workplace Literacy
meeting, Wednesday, April 18. With their understanding and
Learning for Jobs (Triple L-J) project, we will be off to a good

Thank you again.

DBI/fm

cc: Dr. Owen
Jackson Elliott

Sincerely,

Grant at your manager's
support of the Lifelong
start!

ate...6 t-4_1A
Debra B. Inman
Director,
Adult Literacy Program

Person County Campus
Post Office Box 119,

College Drive
Roxboro. North Carohna 27573

(919) 599.1181 2 3 1
AN EQUAL OPPOR1UNITY,AFFIRMATIVE ACTION COT LLGE

Caswell County Campus
Post Office Drawer T

Community College Drive
Yanceyville. North Carolina 27379

(919) 6945707
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Customized Curriculum Site Coordinator
Linda Farrell conducts a task analysis on a job
performed by Doffin Pettiford and Harvey
Lunsford, C&A employees. The basic and tech-
nical skills used will be combined with those
required on other jobs within the department to
design a classroom curriculum. Forms and
materials used in the department also will be
included.

Who Benefits?
By the year 2000, American workers will need

the equivalent of the 13th grade (college fresh-
man) level to understand and use technology
commonly found in industry. Technology con-
tinues to advance; employee knowledge must
keep pace.

Collins & Aikman is committed to continuous
improvement, employing new processes and
advanced technology. Simultaneously, the
company is dedicated to providing employees
with the means to attain the functional skills
necessary to meet technological challenges.
The company believes that programs like
Lifelong Learning will prove of priceless value to
American industry and its employees as it copes
with rapidly advancing technology.

Ghani Khanani, Cavel division Vice President
of Operations, is an enthusiastic supporter of the
program. "We must dedicate ourselves to
lifelong learning and continious improvement if
we are to assure the futures of ourselves and our
company," he says.

"Our classes provide an excellent means to
reach those goals."

MP'

Good communications are essential to main-
taining a successful team. The Lifelong Learn-
ing advisory council is composed of C&A and
Piedmont Community. College representatives.
They are, from left, Robert Campbell, Richard
Quesenberry, Ghani Khanani, Linda Ferrell,
Jerry Lee, Brenda Clayton, and Debra Harlow.

For more information contact:
THE ADULT LITERACY DEPARTMENT

Piedmont Community College
(919) 599-1181 Person County Campus
(919) 694-5707 Caswell County Campus

Lifelong
Learning
Program

WORKPLACE LITERACY IN INDUSTRY

A Commitment to Excellence

23i:
Sponsored by

Collins &Aikman
and

Piedmont Community College

BEST COPY AVAILUE



Learning For A Lifetime

The Lifelong Learning Program

The Lifelong Learning Program was estab-
lished at Collins & Aikman's - Gavel Division on
August 21, 1990 with
grant funds from the
United States Depart-
ment of Education,
Collins & Aikman and
Piedmont Community
College. The project
was to focus on
developing and main-
taining a customized
literacy program to meet
the needs of industry.

A site coordinator analyzes the literacy
skills necessary to function in present jobs and
those skills necessary to cope with changing
technology. Software enforcing basic skills and
work related subjects are offered with other
materials in a job specific literacy curriculum.

A classroom with 10 personal computers and
staffed by a full time instructor is offered at the
worksite. Both hourly and saiaried employees
voluntarily participate in the program.

Classes are scheduled before, after and
during shifts to give everyone interested a
chance to attend. Collins & Aikman employees
receive their regular rate of pay for the time they

_spend in the classroom.
"I've seen much progress among our par-

ticipants," says Brenda Clayton, who instructs
Lifelong Learning classes. "It is most satisfying
to see the increase in self-esteem among our
employee/students. They are enthusiastic and
highly motivated."

Collins & Aikman Corporation

Collins & Aikman's Gavel Division's Committ-
ment to Excellence keeps it in first place. This

Committment to Excel-
lence extends throughout
the division, assuring the
quality of its products, the
introduction of advanced
technology and, most
importantly, attracting
and retaining excellent
personnel. Collins &
Aikman's Lifelong Learn-

.
ing Program offers an ex-
cellent means to this end.

Collins & Aikrnan is the leading producer of
textiles for the automotive and furniture
industries. C & A operates plants in the United
States and Canada, employing more than 9,000
people worldwide

The Cavel Division has three manufacturing
plants located in Roxboro, North Carolina,
employing about 1,400 people. Cavel is the
largest plush pile manufacturer in the world with
a capacity of more than 750,000 yards a week.
Two-thirds of the production goes to the
worldwide automotive industry as velvet
upholstery material, used as seating, door
covering and bolsters. The remainder of
production goes to the furniture industry,
gracing the world's finest home furnishings.

The Division Human Resource Director,
Jerry Lee, says, "There are many advantages to
Lifelong Learning classes. I see LLL as a vehicle
to bring together education and training at
Collins & Aikman."

Piedmont Community College

Piedmont Community College has served
Person County since 1970 and Caswell County
since 1985. Piedmont Community College Is a
two year post-secondary educational institutlon
that offers a variety of credit and non-credit
programs to persons 18 years or older.

Piedmont Community College is accredited
by the Commission on Colleges of the Southern
Association of Colleges and Schools. It is

located in North

Carolina's rural "A strong partnership

central piedmont. between education
Debra Harlow is and industry is the

the Piedmont Com- ingredient for a

munity College successful workplace
Adult Literacy and Program."
Workplace Literacy Debra Harlow
Director. Piedmont Workplace Director

Community College,
in partnership with Collins & Aikman, wrote the
grant proposal to secure monies to explore and
devise a lit9racy program suited to the textile
industry's needs.

"Collins & Aikman was the first workplace
literacy site we developed," Debra Harlow says.
"It is our largest employer and a recognized
industrial leader in the community. Since the
spring of 1989," she recalls, "we have conducted
generic literacy classes at C & A, allowing
company employees to improve ba1i9,
academic skills." ,

"When we learned about the National
Workplace Literacy grant, we formed a partner-
sh:r, with C & A to develop a customized pro-
gram to fit the company's needs. We now have
a job specific literacy program as a result of the
grant," she says.
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TO: Messrs. Aaron Duncan, Ronald Mooney, DATE: Sept 6, 1990
George Stone, William Weaver,
Mike West, Craig Hammond

FROM: Diane Ellis &

SUBJ: EMPLOYEE MEETINGS

D&F Admin.
DEPr: Secretary

CC: R. Leissner
F. Lunsford
G. Khanani
Key People

Below is the suggested schedule for our "OFI" and "LLL"
meetings to be held Wednesday and Thursday, 9/19 & 20. These
will be set up as one hour meetings, with thirty minutes allotted
for each subject.

Please see that your employees are notified of this meeting
and their schedules are set so they may attend.

If you have questions, please feel free to call.

SUGGESTED "OFI"-"LLL" MEETING SCHEDULE

WEDNESDAY, 9/19 6:00-7:00 AM 3rd Shift 054, 055, 046,
Maintenance

7:00-8:00 AM '1st Shift 054, 055, 057,
066, 556, Vicki
Electricians

8:00-9:00 AM 1st Shift 060, 061, 063, Pipe
Fitters, Mechanics

3:00-4:00 PM 2nd Shift 054, 055, 050, 051,
Maintenance

THURSDAY, 9/20 6:00-7:00 AM 3rd Shift 050, 051, 060, 061,
062, 063, 539

7:00-8:00 AM 1st Shift 046, 050,. 051, 062,
522, 539, Machinists

3:00-4:00 PM 2nd Shift 046, 060, 061, 062,
063, 539

211
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CHAMBERS

C&A Appendix 12-T

INVI-'ATICN SENT TO DEPARTMENT
MANAGERS AND SUPERVISORS FOR
INFORMATICN MEETING

(14 MEETINGS FOR 86 PEOPLE)

You are cordially invited to attend
an information meeting and

demonstration on the Lifelong
Learning Program.

Place: LLL Classroom
(Main PK., Beside Training Room 3)

Time: Loo to j.Q.;

21u

Date: ....__Ausst 20, 1991

Refreshments will be served.

RSVP by AL:ust, 15, 1991
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TO: Jackson Elliott

FROM: Debra B. Inman

RE: Collins & Aikman Preseatatica

DATE: May 21/ 1991

Tom Hanna/ a CEO with Cnllins & Aikman/ will visit the Roxboro Plant on
June 21st. He is very interested in the Lifelong Learning Program and possible
replication of the program at other C&A plants. Ghani Knanani paans to show
our LLL program to Mr. Hanna during his visit and asked us to provide the
orientation to LLL. I've suggested to Linda that the format consist of an
overview including historical perspective and each pertner's roles. Then/
Brenda and Linda demonstrate CAI/ job specific curriculum/ student progress
report.

Since I will be away June 21st/ Jerry Lee asked that you attend. I would
appreciate you presenting the overview to Mr. Hanna in my absence. If this
is a problem let me know. Time frames will follow once they are known.

DBI:sg

cc: Linda Farrell
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EVALUATION AND TEST RESULTS
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WEEKLY REPORT

Every week the staff of Lifelong Learning wrote a report and sent copies to
Piedmont Community College and to management at C&A. This was an effort to
keep all parties abreast of carrent happenings in the program.

The new few pages are copies of random Weekly Reports.

2 1
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WEEKLY REPORT
Week of October 8-12
Collins and Aikman
Linda Farrell and Brenda Clayton

CLASSROOM NEWS; Monday and Tuesday saw scheduling problems due to
the difficulty of scheduling workers on shift without causing
hardship on the job. Wednesday a meeting with Jean Greer took
place and curriculum was discussed for the classes which began on
Thursday g Oct. 11, 1990. Ed Boss met with Brenda and Linda on
Thursday, Oct. 11, 1990 and discussed programming and designing a
software package that could contain the particular curriculum
that is being designed for Collins and Aikman. Classes went well
on Thursday, and job titles were fed into OIS for correlation
with levels. Brenda taught an introduction to computers and
registered students Brenda will now be working a 6:00 to 4:00
schedule for four days a week. (Monday-Thursday) There are 10
classes with approximately 90 students. Open Lab hours were
discussed , and Brenda set onehour a week for open Lab.

AUDIT NEWS: The Inspection part of Finishing Inspection is
complete except for OIS levels. Another part of this department
is 'Slitting'. The audit of the Slitting section will begin on
Monday, Oct. 15, 1990. Jean Greer asked, at the meeting on
Wednesday, that the curriculum on the Kuster and Exhaust Dye
Departments be held off and that we try to complete the
Inspection Department curriculum. This throws the schedule off
somewhat, but should present no major problems. The reason for
this change is that we have more Inspection people in the classes
than we have from any other department. Jean Greer was given
samples of curriculum to approve for classroom use and also to
make sure that we were designing the correct material. Thursday
we started to collect material to be used in the curriculum for
the Inspection Department. Linda will be working the same hours
as Brenda (6:00-4:00 four days a week). This gives the
opportunity to be in contact with all three shifts for audit
purposes.

24 E;
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CC :Jerry Lee
A. Khan4ni
Robert Campbell
Larry Shoe
Debra Inman

WEEKLY REPORT
APRIL 22- 25,1991
COLLINS AND AIKMAN
LIFELONG LEARNING
LINDA CAYWOOD - FARRELL

AUDIT NEWS:

The audit of the Maintenance Department is now complete. There
are over twenty job positions in the Maintenance Department.
The next Department to be audited is the Store Room.

The Curriculum for Greige stores is almost complete; there are
four more machines and one operation to be included in this
curriculum. Hopefully,this can be completed within the next two
weeks.

On April 22, 1991, the Advisory Council met and discussed
attendance ,information from the National Conference, and
evaluation methods. The next Advisory Council meeting will take
place on May 20, 1991 at 10:00 am.

CLASSROOM NEWS:

Three new students enrolled in the LLL program this week. One of
these students will work with Kim on Monday and Wednesday from
3-4 until he is ready to use the computers .

Brenda shared information that she gathered at the COABE
Conference with members of the LLL Advisory Council on Monday.

Some students continued to miss classes due to rotating lay offs
or four day work weeks.

COUNSELING NEWS:

A memo promoting the LLL program was sent to all salaried
associates in an effort to recruit new students. A flyer for the
bulletin boards was also designed to explain the program.

We gave Listening Tests to several classes with most people
performing very well. Richard gave four CASAS pretests and one
CASAS certification test.

Linda Caywood Farrell Richard Quesenberry

Brenda Clayton
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CERTIFICATES

Certificates of recognition are presented by CM and Piedmont Community College
to recognize student achievement in the LLL Program as they complete:

- Laubach Wav to Reading Skills Books 1 or 2

- Reading for Todav Books 1, 2, 3, 4 or 5

- Levels 1, 2, 3 or 4 of the LLL Program

NOTE: Sample certificates follow on the next pages.
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Lgubach Way To Reading Diploma
SKILL BOOK 1

This is to certify that

0*
tacts om nacs

has finished studying Laubach Way to Reading, Skill Book 1
and is ready to read Laubach Way to Reading, Skill Book 2.

Laubach Literacy Action
U.S. Program of Laubach Literacy International
Box 131, 1320 Jamesville Avenue
Syracuse, NY 13210

-,32cmce-A-v--m-gtmw

111'0111001

5460,44604k
Chaim:m-110;nd of Trustee%
Laubach Litelacy Internalional
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*acting for rioday Dipforrui

(This is to certib that

has successfully completed ,

the Steck-Vaughn *ading for Today Program.

(The skiff proficiency attained qualifies this person. to progress

into the %adituj for Tomorrow Program.

The Leader in Adult Education

Artructor

Organization or lho9rain 254
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LLL PARTICIPANTS TAKING CLASSES AT PIEDMONT COMMUNITY COLLEGE

Maintenance Course

George McCurry
Gerry Walthall
Dennis Scruggs

Computer Certificate

Sandra Poole
Betsy Knott
Joyce Wrenn

Welding

Bobby Nelson

Cosmetology

Margaret Lawson

Business

Virginia Faircloth
Stephen Roberson
Valorie Gregg
Sheree Morgan

McGraw Hill Supervisors Class

Mary Wagner
Tony Cole
Sandra Poole
Emma Jane Clayton
Garland Solomon
Stanley Bullock
Walter Howe

Students/Associates Who Received Promotions

Mary Wagner - cmple Cutter to Supervisor of Sample Cutting
J.W. Harrington. - Dryer Operator to Lab Technician
Henry King - Forklift Operator to Maintenance Tech II Class
Bernard Mangum - Spray Dye Operator to Spray Dye Technician
Barry Middleton - Inspector to Sample Expediter
Tony Cole - Finishing to Supervisor
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JOB SPECIFIC CURRICULUM TESTING

Each Departmental Curriculum has a Cloze Test, and a Pre and Post-Test which
covers that particular curriculum. In addition to this, each section in that
department's curriculum has a quiz covering the material just presented on a
process, procedure, or machine.

The Pre and Post-Tests are criterion-referenced and the criteria are calculated
according to the department and to general goals of the program.

On the next few pages, some examples of tests used in LLL are included. Also
included are copies of evaluation forms sent to Department Managers and
Supervisors.

The average gain on Pre and Post-Tests was 43 points. On the Pre and Post
Cloze tests, the average gain was 25 points.
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MA Appendix #3E-2

PRE CLOZE INSPECTION

The Inspection Department at Collins and Aikman is responsible for inspecting
one hundred percent of the cloth made at the Elm Plant and dyed at the Cavel
Plant. Ctllins and Aikman carries high requirements for each type

(1)

fabric it manufactures. Thus, job of the Inspection
(2) (3)

is paramount to the success of this industry.
(4) (5) (6)

Inspection Department has some and salvage table inspection
(7)

located in the Central . It also has inspectors
(8) (9) (10)

on the Super Ranges and the Slitting Department. This is

(11) (12)
also responsible for and shipping all grade fabric to the

(13) (14)
warehouse. the following pages, you find information

(15) (16)
about the Department at Collins and Aikman. are

(17) (181
questions following each . At the end of book,

(19) (20) (21)
will find a comprehensive on all the material on the

(22) (23)
Inspection Department. will not teach a to inspect cloth;

--TFAVY-- (25)
however, book will give a a better understanding of

(26) (27)
Inspection Der..etment. One first be able to understand the

(28) --MT
flow fabric through the Inspection . The following is a

30 (31)
description of the process piece of fabric undergoes

(32) (33) MT
route through the Inspection . The description is list.A

(35) (36)
the order of personnel the duties that each tion is

(37) (38)
responsible for out. You will note are six dositions

(39) rittfr (41)
in this description. In to these positions in , there are

(42) (43)
two different positions. It should also be that some

(44) C45)
Inspection stations located on the Super , as well as in

(46) (47)
Slitting Department. These positions the material as it

(48) (49)
from Finishing machines. If the material is grade I, it is packed and

70)
sent to the warehouse from the Inspection station.
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QUIZ ON INSPECTION DEPARTMENT

1. The code for a weaving defect is what?

a. 3

b. 40

c. 01

d. 02

2. The Inspection Department inspects what percentage of the cloth from
the Main Plant?

a. 50%
b. 100%
C. 75%

3. First Line Inspectors can only give what grades to a piece of fabric?

a. 98,95
b. 95,3
C. 1,88

4. The first thing an Inspector does after attaching the fabric to the
perch is what?

a. Enter transaction in computer
b. Set trumeter to 0 (zero)
c. Take a break

5. Pink flags or strings represent what?

a. Running defects
b. Yardage run
c. Spot defects

6. Yellow flags represent what?

a. Spot defects
b. Running defects
c. Yardage run

7. How far from the beginning or end of a roll can a rem be cut and not
marked?

a. 50"
b. 30"

c. 1 yard
d. 1 foot
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8. How many different stations in the Inspection Department can reject
the fabric?

a. 4

b. 7

C. 3

9. If the fabric goes to Management Review, what can happen?

a. Sent to Bar Code
b. Ship to Warehouse
c. Corrective action

10. Where does the Inspector find the allowances on a particular fabric?

a. Piece ticket
b. Trumeter
c. Bar Code
d. Customer specifications

TRUE OR FALSE

1. There are basically three transactions that need to be entered on the
computer for each piece of fabric inspected.

2. Transaction is called PC.

3. If the computer screen shows "Piece Not Found," the Inspector presses
Return and tries again.

4. Trim waste is weighed every day.

5. Trim waste includes all the rems the Inspector has cut.

6. The Color Matcher checks shade sample and approves or rejets the
tabric.

7. Each pink flag or string represents 1/4 of a yard.
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TRIN WASTE NATN

Calculate the AVE LBS/PC for each of the following sets of numbers.

1. lbs. waste = 4.7
pieces = 23
AVE LBS/PC =

3. lbs. waste = 2.9
pieces = 17
AVE LBS/PC =

5. lbs. waste = 1.7
pieces = 13
AVE LBS/PC =

2. lbs. waste = .75
pieces = 14
AVE LBS/PC =

4. lbs. waste = 4.3
pieces = 29
AVE LBS/PC =

SNORT ANSWER

1. Explain the expression "sets of eight strings."

2. Explain what happens to cloth that is sent to Management Review.

3. Explain the final computer transaction after inspecting a roll of fabric.

4. Explain the differences in the process of inspection between an Inspector
stationed on a Super Range and an Inspector stationed in the Inspection
Department.
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LIFELONG LEARNING
COLL/NS & AIKNAN/PIEDNONT COMNUNITY COLLEGE PART1ERSNIP

DEPARTMENT MANAGER/SUPERVISOR QUESTIONNAIRE

It is important that we evaluate the effect of the Lifelong Learning Program on

the daily job performance of those enrolled in these classes. You are in the

best position to make this evaluation.

This form will be used to evaluate the effectiveness of Lifelong Learning in

the industry. It will also be used to compile the quarterly reports filed with
the U.S. Department of Eucation.

We realize that some of these items are difficult to evaluate; however, all of
this information is required on the form filed with the Department of Education

on a quarterly basis.

Again, thank you for your help in this evaluation effort. If you have any
questions, feel free to call Linda Farrell at Ext. 661.

Please return to Lifelong Learning by

Thank you,

Linda Farrell

QUESTIONNAIRE

Department

Department Manager/Supervisor

Date

Employee's Name

Improved Commun4-,tion Skills YES NO

Increased Productivity/Quality YES NO

Improved Attendance YES NO

Improved Self-Esteem YES NO

Improved Behavior YES NO
(Attitude towards job)

Comments

Evaluator's Signature Date
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CRITERIA FOR LLL CLASSES
As Discussed with Collins SI Aikman Management

on December 3, 1990

Certificates:

1. Will be given for each level completed upon completion.

2. There will be four levels and students will graduate when level four is
completed.

3. The levels will be the levels used in the BASE software program.

4. In order to complete a level, the student must take the mastery test for
that level on BASE and pass with a score of 80%.

5. In addition, the student must take and pass critical thinking and problem
solving curriculum and his/her job related curriculum in order to graduate
(provided his/her job related curriculum was available).

Exceptions and Other Criteria:

1. Each month, the Advisory Council will review the progress of each student.

2. Special cases will be discussed and a plan of action formed at this
meeting.

3. As the curriculum is developed for departments, it will be available for
review by anyone wishing to do so.

4. Problems, suggestions, and questions will be addressed as time permits.

NOTE: Please feel free to add or delete anything in this document as you see
fit. If I have left anything out or if you wish to add something, please call
me at Ext. 661.

Thank you.

Linda Caywood-Farrell
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BASE (Basic Academic Skills for
Employment)

EDL READING POWER MODULES

READING & CRITICAL THINKING

WORD ATTACK PLUS

MATH BLASTER PLUS

ALGE BLASTER

TYPING TUTOR

READY READING COURSE

LEARNING STYLE SURVEY

C&A Appendix #4-8

LIST OF SOFTWARE
COLLINS & A/KNAN

SMVLE EDUCATIONAL ENTERPRISES
P.O. Box 37333
Charlotte, NC 28237
1-704-366-0019

EDUCATIONAL DEVELOPMENT LAB
P.O. Box 210726
Columbia, SC

QUEUE
338 Commerce Drive
Fairfield, CT 06430
1-800-232-2224 or
1-203-335-0908

DAVIDSON & ASSOCIATES, INC.
P.O. Box 2961
Torrance, CA 90509
1-800-556-6141 (Customer Service)
1-213-534-2250 (Sales)

DAVIDSON & ASSOCIATES,INC.
P.O. Box 2961
Torrance, CA 90509
1-800-556-6141
1-213-534-2250

DAVIDSON & ASSOCIATES, INC.
P.O. Box 2961
Torrance, CA 90509
1-800-556-6141
1-213-534-2250

BRADY BOOKS, DIVISION OF
PRENTICE HALL
200 Old Tappan Road
Old Tappan, NJ 07675

INTERACTIVE KNOWLEDGE, INC. &
CENTRAL PIEDMONT COMMUNITY COLLEGE
P.O. Box 560865
Charlotte, NC 28256

SYNERGISTIC EDUCATIONAL TECHNOLOGY
SYSTEMS
4405 Vineland Road, Suite C-4
Orlando, FL 32811
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LIST OF BOOKS
COLLINS & ANNAN

R-adina for Today Series, by Steck-Vaughn

Reading for Tomorrow Series, by Steck-Vaughn

Phonics Skills Series, by Steck-Vaughn

Laubach Way to English - Book 1, by New Readers Press

Laubach Way to Reading - Book 1, by New Readers Press

Comprehension Skills Books, by Steck-Vaughn

Reading & Critical Thinking for Adults, by Steck-Vaughn

Work Force Literacy Skills for Jobs - Book 2, by

How to Get a Job and Keep It - Book 2, by

Lancuage Skills Series, by Steck-Vaughn

Pre-GED Writing Skills, by Scott Foresman

Punctuation, Capitalization and Spelling, by Media Materials

Writing Sentences & Paragraphs, by Media Materials

Target Spelling Series, by Steck-Vaughn

Spelling Steps Series, by Steck-Vaughn

Essential Mathematics for Life Series, by Scott Foresman

Number Power Series, by Contemporary

Math Skill Book Series, by Steck-Vaughn

Practicing Occupational Reading Skills (a series by Steck-Vaughn
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MATERIALS USER
COLLINS & AIRMAN

C&A Departmental Curriculum Booklets

Inspection
Inspection Oops & Goofs

Greige Stores

Exhaust Dye
Hisaka Jets
Spray Redye
Dye Weigher
Kettles

Coating

Kusters

Wet Finishing

Dry Finishing

Sample Cutting

Automotive Development

C&A Vocabulary and Safety Booklet

Computer Information Booklet

2GS
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GROW ACTIVITIES
COLLINS & ANNAN

Problem Solving

Graphs (including CM graphs used for Statistical Process Control)

Maps

Following Directions

Critical Thinking Skills
Drawing conclusions
Developing criteria
Making inferences

Wage Statements
Calculating take-home pay
Calculating hours and overtime pay
Deductions
Gross and net pay
Using a calculator

Notes and Memos

Phone Messages

Writing about Jobs

Exponents

Number Lines and Graphing Points

Fractions

Decimals (Kusters variables chart)

Ratio/Proportions

2 6 ;4
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Level 1

Level 2

Level 3

C&A Appendix #5-A

LLL STUDENT CHECKLIST

Complete BASE 1
Complete WAP vocabulary Levels 1-2 & C&A vocabulary (2 departments)
Complete Steck-Vaughn Comprehension Skills Books - Pvbep or Level 1

(at least 2 books)
Complete Learning Style Inventory
Begin work on CASAS skills
Work on EDL software
.amplete Computer Information booklet
Math - complete worksheets as needed (fractions)

Complete BASE 2
Complete WAP vocabulary Levels 3-4 & C&A vocabulary (at least 2

departments)
Complete Steck-Vaughn Comprehension Skills Books - Levels 1 or 2

(at least 2 books)
Show progress on CASAS skills
Complete EDL software (at least 2 books)
Begin Safety/Textile Vocabulary booklet
Math - worksheets as needed (number line and grids, percents,

decimals, me:-.,-ics)

Complete BASE 3
Complete WAP vo,abulary Levels 5-7
Complete Steck-Vaughn Comprehension Skills Books - Level 2 (2 or 3

books as needed)
Show progress on CASAS skills
Complete 1 level of the Reading and Critical Thinking software
Complete C&A Textile Vocabulary/Safety booklet
Begin departmental curriculum
Math - worksheets as needed (algebra, order of operations)

Level 4

Complete BASE 4
Complete WAP vncabulary Levels 8-10
Complete CASA., ikills
Complete 1 level of the Reading and Critical Thinking software
Complete departmental curriculum
Complfte Ready Reading Program
Alge-Blaster (as needed)
Math - worksheets as needed (angles, area, volume, exponents,

§rientific notation)
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EVEL 1

C&A Appendix #5 -B

LLL STUDEKT CHEQUE!.

Complete BASE 1

Complete WAP Vocabulary Levels 1-2 & C&A Vocabulary (2 departments)

Complete Steck-Vaughn Comprehension Skills Books - Prep or Level 1

(at least 2 books)

Complete Learning Style Inventory

Begin work on CASAS skills

Work on EDL software
Level
Level

Complete Computer Information booklet

Math - complete worksheets as needed

LEVEL 2

==1= = = = =

Complete BASE 2

Complete WAP Vocabulary Levels 3-4 & C&A Vocabulary (at least 2

departments)

Complete Steck-Vaughn Comprehension Skills Books - Levels 1 or 2

(at least 2 books)

Show progress on CASAS skills

Complete EDL software (at least 2 books)
Level
Level

Begin Safety/Textile Vocabulary booklet

Math - complete worksheets as needed



LEVEL 3

C&A Appendix #5-B-1

Complete BASE 3

Complete WAP Vocabulary Levels 5-7

Complete Steck-Vaughn Comprehension Skills Books - Level 2
(2 or 3 as needed)
Level
Leve'

Show progress on CASAS skills

Complete Levels 1 & 2 of the Reading and Critical Thinking software
Level 1
Level 2

Complete C&A Textile Vocabulary/Safety booklet

Begir departmental curriculum

Alge-Blaster as needed

Math - worksheets as needed

LEVEL 4

== ==='"21=== =====...======

Complete BASE 4

Complete WAP Vocabulary Levels 8-10

Complete CASAS skills

Complete Levels 3-5 of the Reading and Critical Thinking software
Level 3
Level 4
Level 5

Complete departmental curriculum

Complete Ready Reading Program: Topic

Alge-Blaster as needed

Math - worksheets as needed
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Lavel 1

Level 2

Level 3

Level 4

C&A Appendix 15-C

LLL STUDENT CHECKLIST

Complete BASE 1
Complete WAP vocabulary Levels 1-2 & C&A vocabulary (2 departments)
Complete SteckVaughnCanprehension Skills Books - Prep or Level 1

(at least 2 books)
Complete Learning Style Inventory
Begin work on CASk, skills
Work on EDL software
Complete Computer Ih:_cmation booklet
Math - complete worksheets as needed: fractions

Complete BASE 2
Complete WAP vocabulary Levels 3-4 & C&A vocabnlary (at least 2 departments)
Complete Steck Vaughn Comprehension Skills Books - Levels 1 or 2

(at least 2 books)
Shawprogresson CASAS skills
Complete EDL software (at least 2 books)
Begin Safety/Textile Vocabulary booklet
Math - worksheets as needed: nuMber line and grids, percents, decimals,

metrics

Complete BASE 3
Complete WAP vocabulary Levels 5-7
Complete Steck-Vaughn Comprehension Skills Books - Level 2 (2 or 3
as needed)

Shov progress ,n CASAS skills
Complete 1 level of the Reading and Ctitical Thinking software
Complete C&A Textile Vocabulary/Safety booklet
Begin departmental curriculum
Math - worksheets as needed: algebra, order of operations

Complete BASE 4
Complete WAP vocabulary levels 8-10
Complete CASAS skills
Complete 1 level of the RLading and Criti.cal Thinking software
Complete departmental clrriculum
Complete Ready Reading Program
Alge-Blaster -- as needed
Math - worksheets as needed: angles, area, volume, exponents,

scientific notation
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DEPARTMENTAL CURRICULUM RECORD SHEET

NAME DATE

SUBJECT

DATE PAGE SCORE

Satisfactorily Compl:,d

Date

YES NO
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NAME CLASS

CHECKLIST FOR ENTERING STUDENTS
LIFELONG LEARNING PROGRAM

C&A AND PIEDMONT COMMUNITY COLLEGE

Registration
Sign roster
SAP
Registration form
Discuss LLL
Entry Survey

Typing Tutor

Word Attack Plus
Word Display
Multiple choice
Game

CASAS 4.ppraisal Tests
Reading
Math

Learning Style Survey

Sidekick

Preview C&A Vocabulary Booklet

Preview Computer Booklet

WAP with C&A Vocabulary

Reading Test - CASAS

Math rest - CASAS

BASE - Student Directed

Discuss Student Checklist

Discuss CASAS scores/objectives - Learning Contrar

Discuss BASE and BASE levels

Place in BASE level/Begin BASE

Assign level EDL/Begin EDI

Discuss 'and preview Job-Specific Curriculum

2 7 6



PIEDMCM COMMINITY COLLEGE AND COLLIelS & AIKMAN
LIFELCNG LEARNING PROGRAM

DEPARTMENTAL CURRICULUM PROFILE SHEET
DATE:

C& A Append i x # 5-F

CLOZE TESTS CURRICULUM TESTS
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F.EDMONT COMMITY COLLEGE AND COLLINS & AIKMAN
LIFELONG LEARNING PROGRAM

DEPARTMENTAL CURRICULUM PROFILE SHEET

C&A Appendix #5-F-1

DATE: /61 -3 /-ei

NAME DEPARTMENT
CLOZE TESTS CURRICULUM TESTS
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NAME CLASS PERIOD

RECORD SHEET
NORD ATTACK PLUS AND

CSIA VOCABULARY

aa Appendix #5 -G

LEVEL/DEPARTMENT ADJECTIVES VERBS NOUNS DATE SCORE
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NAME CLASS PERIOD

RECORD SHEET
RATH BLASTER PLUS AND

ALGE BLASTER

LEVEL SKILL DATE SCORE
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NAME:

CLASS:

Disk 1

C&A Appendix #5-I

PIEDMONT COMNUNITY COLLEGE
AND COLLINS & AIKMAN

READING & CRITICAL THINKING SOFTWARE PROGRESS CHART

Module
Score
Date

Disk 2

Module
5core
Date

Disk 3

Module
re

Date
Sco

Disk 4

Module
Score
Date

Disk 5

Module
core

Date

I I I

9/91

2S1



NAME:

CLASS:

GSA Appendix #5 -J

PIEDMONT COMMUNITY COLLEGE
AND COLLINS & AIKNAN

EDL PROGRESS CHART

TITLE TACH. WORD COMP. SKILL READ.

LEVEL NUMBER RIGHT STUDY CHECK INST. SPEED
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STUDENT

JOB - C&A

STUDENT PROFILE
C&A and PCC

BASE Levels Dates

CLASS

Math Language Math Beg. Compl Coments on Progress

Lang.

Reading

I. R 2

CASAS SCORES

DATE Reading _Math

CASAS SCORES

IIIIIII MI

OTHER SCORES

Date Test

MI MI NM MI



Learner Learning Experience

x
What are you going to learn
i(objectives)

IC

2'3-7I

llow are you going to loam
it (resources & strategies)

Target date
for

completion

How are you going to
prove that you learned
it (verification)

2Rf;
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ADVISORY COUNCIL
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ADVISORY COUNCIL FOR LLL

The Advisory Council tries to meet at least once a month to discuss the
Lifelong Learning Program and to decide policy and procedure questions.

The Advisory Council consists of representatives from the College, C&A
management and associates. It is beneficial to have an Advisory Council and
LLL's Council has helped in many ways.

On the following pages, you will find samples of Minutes and notices from the
LLL Advisory Council meetings.

The present members of the Advisory Council for Lifelong Learning are:

Ghani Khanani
Jerry Lee
Robert Campbell
Larry Shoe
Sam Alley
William Weaver
Sandra Poole
Ralph Stewart
Frances Lunsford
Brenda Clayton
Debra Harlow
Linda Caywood-Farrell

Vice-President of the Cavel Division, C&A
Division Human Resources Manager, C&A
Division Training & Development Manager, C&A
Main Plant Manager Cavel Division, C&A
Manufacturing/Quality Assurance Manager, C&A
Department Manager Coating, C&A
Technician Coating Department (former student), C&A
Inspection Department (current student), C&A
Personnel Manager Main Plant, C&A
LLL Instructor, PCC
Adult Basic Skills Director, PCC
LLL Workplace Site Coordinator, PCC

28S



MEMO: ADVISORY COUNCAL MEETING
DATE: JULY 16th, 1991
FROM: LINDA CAYWOOD - FARRELL
RE: LIFELONG LEARNING

Dear Advisory Council Member:

The Advisory Cnuncil for Lifelong Learning will meet on
Wednesday, July V-,th, 1993 in Trainino Room # 3 at 1_1:00 am
We rely on your presence.

TOPICS UNDER DISCUSSION

1.Associates Progress

2.Curriculum \Audit Progress

3.Results of Surveys

4.Attendance

5.Ideas\Suogestions

6. Dry Finishing Curriculum

Thank you for your help in making Lifelong Learning a su:cess.

Linda Caywood-Farrell CC: Larry Shoe
A. Kha,nani
:ferry Lee
Robert Campbell
Debra Inman
William Weaver
Sandra Poole
Ralph Stewart
Frances Lunsford



MINUTES ADVISORY COUNCIL MEETING FOR LLL JULY 24th, 1991

Prepared by: Linda Caywood - Farrell on July 25, 1991

Those attending this meeting were: Jerry Lee, Robert Campbell,
Debra Inman, Sandra Poole, Ralph Stewart, Linda Caywood-Farrell,
and Brenda Clayton.

ASSOCIATES PROGRESS

Brenda reported that LLL.. now has 13 Graduatev and 20 who have
completed one level or more. Brenda also reported that ALL
associates have demonstrated measurable progress in the
classroom.

CURRICULUM \ AUDIT PROGRESS

Linda reoorted that the Audit for the Main Plant of the Cavel
Division has now '3een completed. She also reported that the Dry
Finishing Curriculum has now been completed. This brings the,
total Departmental Curriculum completed to 7 and a curriculum(
has been designed for all departments and consists of fabric
flaws and mistakes made in the process of producing fabric.
The Sample Cutting Departmental Curriculum is now in the process
of being designed.

RESULTS OF SURVEYS -
Linda presented 5 forms that have been or will be used at the
Main Plant of C&A. One of these forms is the Survey used to have
Department Managers and Supervisors evaluate the progress of the
participants of LLL. This form has been re-designed with
suggestions made by Jerry Lee, Robert Campbell, and William
Weaver. There were further suggestions made to improve this form
and these suggestions will be incorporated into the design of
this form.
Four forms were presented, two interview forms (Entry and Post)
and two Survey forms (Entry and Exit). It was decided that these
forms be combined and that they be written in a Survey format
that could be filled out by the associate him\herself. This
suggestion was adopted .

Linda also presented the results of the Entry and Exit Surveys
given to associatus .

ATTENDANCE

Although attendance has improved quite a bit, there are still'
eight vacancies in the classes at present. Methods were discussed
and a meeting with Plant Managers was arranged to help fill these
vacancies.
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TESTING

Jerry Lee stated and the entire Council agreed that the results
obtained from overall testing would create more negatives than
positives; therefore, the idea of testing the over-all plant
population should be discarded.

IDEAS AND SUGGESTIONS

Debra Inman presented a definition and explanation of the
Advisory Council's function, and a summary of a self-evaluation
done by the staff of Lifelong Learning. She suggested :hat the
Council members study this information and return with zomments
and suggestions at the next Council meeting.

An idea was presented that suggested that the Advisory Council
send invitations to Managers and Supervisors to at:end an
explanation and demonstration of the Lifelong Learning Procram.
We will have formal invitations and refreshments will te served

% on each shift for the Managers and Supervisors. Linda, Brenda .

Robert, and Jerry are exploring ways to implement this idea.

The finished Curriculum for Dry Finishing was presented to the
Council and the members received a chance to look over this
curriculum and make comments.

This was and excellent meeting in which a great teal was
accorlolished.

Linda C:Jywood - Farrell
CC: Jerry Lee

A. Khanani
Larry Shoe
Robert Campbell
Debra Inman
William Weaver
Frances Lunsford
Sandra Poole
Ralph Stewart
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Purpose:

Amason COMMwain= matat.

Oversees the Joh analysis, program design, development,
implementation, end evaluation process; assists with
recruitment and retention of participants in the program.

Composition: Includes representatives from training and human resources,
department heads, and supervisors directly affected by the
program, pLint managers, and employees themselves
(experienced, new worker, and those in program or graduates
of the program).

Established: During the development of a basic workplace skills program.

Meets: Quarterly schedule, bi-monthly, or as needed on company time
at the worksite.

Selection Process and Considerations:

1. Has clearance been given for people to work on the project?
2. Has approximate number on committee been determined?
3. Have announcements of meetings been circulated to all in a timely

fashion?
4. Are all employees knowledgeable about the committee's purpose and

membership?
5. Is the selection process clear?
6. Does the committee include new employees?
7. Are members confident, open, and communicative?
8. Are any members threatened by authority?
9. Do you have a history of personal animosity toward one another?

10. Are different worksites adequately represented?
11. People with expert job knowledge should be designated as members of the

Job SPecific Review Committee for their particular area of expertise.

Gain Employee Acceptance:

1. Make the program highly visable: newsletter", bulletin boards, special
events, meetings.

2. Include phone number and address where employee can get more information.
3. Use employee representatives who are knowledgeable about the program to

allay fears.
4. Emphasize positive points of program:

a. improve company-wide technical readiness
b. chance for improving for promotion possibilities
c. maximize limited training dollars to improve both company and

individual performance
d. address employees' needs for job security, personal growth, career

advancement, recognition through the program, and the company's
well-being

Carnevale, Anthony, et. al. Workplace Basics Training Manual: A Publication of
the American Society for Training and Development. San Francisco: Jossey-Bass
Publishers, 1990.
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C&A APPENDIX 7

SURVEYS
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C&A Appendix 47-A-1

ENTRY ARMY
PARTICIPANTS OF LIFELOLNG LEARNING

COLLINS & AIKNAN/PIEONONT CONNUNITY COLLEGE PARTNERSHIP

NAME DEPARTMENT

SHIFT CLASS

1. Why did you sign up for this class?

2. What would you like to improve by attending LLL?

3. Rate Management's commitment to this program. Explain your answer.

A. Excellent B. Good C. Poor

4. Do you use the Library?

5. How do you enjoy spending your spare time?

6. Do you like to read? What is your favorite thing to read?
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C&A Appendix 07A-2

7. What do you like best about your job?

8. Do you use any reading or writing skills on your job?

9. Do you use any math skills in your present job?

10. Do you use any forms, charts, or graphs on your job?

11. Which way do you BEST like to get information about something you need to
know more about?

A. Read about it
B. Listen to a presentation
C. Have someone show and tell you about it

12. What kinds of materials do you read outside of class? Do you receive reading
materials at home? Do other members of your family receive reading materials
at home?
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Ma Appendix 117-13-1

LIFELONG LEARNING PROGRAM
RESULTS OF QUEST/ONS ANSWERER ON ENTRY SURVEY

1. Why did you sign up for this class?

25 said to improve skills
3 said to obtain their GED

2. What would you like to improve by attending LLL?

16 said math skills
15 said reading skills
1 said career
5 said comprehension skills

3. How well did you like school?

17 liked school
2 disliked school
7 fair

4. What skills do you presently use?

10 said math
12 said English
9 said computer
7 said miscellaneous job skills

5. How do you enjoy spending your spare time?

6 said outdoors
5 said reading
4 said gardening
3 said cooking
2 said with family
2 said doing odd jobs
2 said reading the Bible
1 said studying

6. Do you like to read? What is your favorite thing to read?

27 said they like to read
10 said newspapers
6 said novels
8 said various items
3 said magazines

7. What do you like best about your job?

ln sAid the people
10 said miscellaneous things
3 said the money
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-
rC&A hppendix 7-3-2

8. Are there materidls that you read involved with your job?

20
6

said yes
said no

9. Do you use any aath in your present job?

23 said yes
3 said no

10. Do you use any forms or graphs on your job?

18 said yes
8 said no

*Results based on 28 participants during the entire year
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C&A Appendix #7C-1

EXIT SURVEY
PARTICIPANTS OF LIFELONG LEARNING

COLLINS & AIKMAN/PIEDMONT COMMUNITY COLLEGE PARTNERSHIP

I. Rate the Littlong Learning Program's effectiveness in meeting your needs.

A. Very effective B. Effective C. Somewhat effective
D. Not effective

Explain your answer.

2. Did you benefit from the program in your personal life?

A. Yes B. No C. Somewhat

3. Did you benefit from any knowledge obtained in the program in your work life?

A. Yes B. No C. Somewhat

Explain your answer.

4. Would you recommend the Program to other employees?

A. Yes

If "no," why not?

B. No C. Somewhat

5. Did you enjoy the classes?

A. Yes B. No C. Somewhat

If "no," why not?
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6. Do you plan to continue your eduation?

A. Yes B. No C. Maybe

If "no," why not?

Cla Appendix 117-C-2

7. What was the major benefit you received from this Program?

8. What suggestions do you have for making the Program more effective?

9. Rate Management's commitment to this Program.

A. Excellent

Explain your answer.

B. Good C. Poor
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EVALUATION BY EXITING STUDENTS

MA Appendix #7-15-1

Results of Exit Survey (19 Graduates) December 4, 1991

Question 1

36.8% rated the program as very effective in meeting needs (7)
42.1% rated the program as effective in meeting needs (8)
21.1% rated the program as somewhat effective in meeting needs (4)

Question 2

57.8% benefitted from the program in their personal life (11)
21.1% benefitted somewhat from the program in their personal life (4)
21.1% did not benefit from the program in their personal life (4)

Question 3

73.7% benefitted from the program in their work life (14)
15.8% benefitted somewhat from the program in their work life (3)
10.5% did not benefit from the program in their work life (2)

Question 4

94.7% would recommend the program to other employees (18)
5.3% might recommend the program to other employees (1)

Question 5

89.5% enjoyed the class (17)
10.5% enjoyed the class somewhat (2)

Question 6

73% would continue education
27% might continue education

Question 7

31.7% major benefit from program refreshed high school knowledge
15.8% major benefit from program motivated to enroll in classes at PCC
21% major benefit from program increased job related knowledge
21% major benefit from program increased knowledge of computers and improved reading

and writing'skills
10.5% extra money and increased confidence



C&a Appendix #7-D.2

Question 8 (Smestions for Improvement)

21% more computer knowledge
10.5% appeal more to employee interests
58% go to higher level (1st or 2nd year collec,e)
10.5% more vime in class

Benefits to Participants in Lateral Moves or Promotions

Six participants of the Lifelong Learning Program have received promotions while
attending classes. Two of the participants were made supervisors and four received
at least one job classification advancement.

Participants Who Are Taking Additional Classes

Eighteen participants in the Lifelong Learning Program are or have been enrolled in
additional classes. Several participants are enrolled in the following classes at
Piedmont Community Colleges: three in Mechanical Maintenance; three in rolled in a
welding class at Piedmont Community College. There are four participants enrolled
in business classes at PCC. Seven have completed the McGraw Hill Supervisor's Class
offered by C&A and PCC. One student is currently enrolled in Cosmetology at PCC>

For other information, see anecdotal information provided by students, management,
teacher, and site coordinator (Appendix 0.
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STUDENT ANECDOTES

August 29. 1992

C&A Appendix #8 A

DANNIE commented - She's used her know,edge of percents on her job. She

realized last week that she knew how to compute them and was proud of herself
because she no longer needed to ask for help.

FLOSSIE commented - She helped her nephew with his homework on graphs last
night. She was proud of herself. On her job, she's noticed that when she
computes using the calculator, she can tell if the answer makes sense or not -
so she knows if she made an error putting in information.

JAMES commented - He can now figure the best way when he's shopping and he can
also figure the amount of his bill. He plans to get a set of calipers as soon
as he feels he's ready to use them.

RALPH commented - He has almost completed his departmental curriculum. He has
learned to fill out the Variables Control Chart for his department. He says he
should have been completing it each day; however, another employee had been
completing the charts for everyone. He is now filling out his own
charts/graphs on the job.
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C&A Appendix #8D

COMMENTS FROM LLL INSTRUCTOR

The changes I see in the LLL participants are improved self-esteem, confidence,
and ability. Several examples of this follow:

- One of our beginning readers used to literally shuffle into class, walking
with her shoulders slumped and her feet dragging the floor. She complained
that she couldn't see well, even with her glasses. After a few months of
class, I noticed she was walking, not shuffling. A few weeks later, I noticed
she was standing up, not slumping. Later, she stopped saying she had a problem
with her glasses. In fact, she is so proud of herself that she has said to me
many times, "I can do something I never thought I'd be able to do - read."
She thanks me after just about every class for helping her, and I feel proud
right along with her.

- Another student said he started class to play on the computers and to get out
of work. In fact, he'd come in during his break to play the arcade-type games
on Word Attack Plus or Sidekick. After he saw other students receiving
certificates for their achievement, he decided he might like to get one too.
This young man was soon coming in during his breaks to work on classwork. He
is now finishing his departmental curriculum in order to complete the LLL
Program. He has gained confidence and a sense of achievement. He plans to
continue his education and move up within the company.

- Eleven of our students have begun taking classes at Piedmont Community
College since they entered the LLL Program. Seven are enrolled in an
Industrial Maintenance Program; three are enrolled in a Computer program; and
one is enrolled in a Business program. In addition, two other LLL students are
continuing in programs in which they were previously enrolled.

- Among most participants, I notice the pridP they feel in scoring well on a
lesson or learning something new. Frequently, they'll exclaim loudly when they
make a good score.

- Participants often use things they've learned in class at home. One student
worked out a budget in class and is using it to manage his bills. Other
students are now able to help their children or other relatives with homework.

- We have two students who will soon be taking the GED Test. Fourteen others
are also working toward that goal.

- Some students said they talk about what they're learning in class while
they're on break. They often help each with with the work if one of them has a
problem, and they share their newfound knowledge with others not in class.

Students continually tell me about the benefits they receive from class, both
at home and at work. The most often repeated comment has been, "The LLL
Program is the best thing C&A has ever done for its employees."
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C&A Appendix #8-C

ANECDOTES ON LLL FROM WORKPLACE SITE COORDINATOR

Since August of 1990, I have been located on-site at Collins & Aikman's Main
Plant in .ne Cavel Division in Roxboro, NC. Over the course of that year as we
set up and began the Lifelong Learning Program, I heard of many instances of
LLL's benefits and effects on the workplace and the associates who were
involved in the classes.

One example comes to mind almost immediately. It is the case of an associate
who came to class and quit shortly thereafter. I went to ask her why, and she
confided that she couldn't do the work in the classroom because she could not
read. I promised that LLL would provide a tutor and that everything concerning
her problem would be kept confidential. She was insistent that no one know of
her condition. We provided the tutor, and I tested the associate. Given the
scores on her tests, I diagnosed a learning disability and prescribed an
approach to teaching this associate to read. Over the next several months, we
worked with this lady, and now she can read at about 4th-grade level. The most
amazing change occurred in this lady's attitude: she now tells anyone who will
listen that she can now read! She tells management and fellow associates
alike! She says she can now help her grandchild with homework and can read her
favorite articles (Ann Landers, Sunday School lessons, and her horoscope).

Another instance is one of a gentleman who came back after having completed the
class to tell us of the help the material in the classroom had been on his job.
He told us that they had installed a new computerized napping machine and he
used the information that he obtained in the classroom to help him learn to run
this new machiner. He thanked us and also added that he was also taking a
class in public speaking because he had talked to managers and associates about
the benefits of LLL. He, like most of our students, has no trouble in
transferring basic knowledge to on-the-job situations. In fact, most of the
students wanted higher levels of general education. They told us that they
could use advanced math and grammar skills on their present jobs.

A common occurrence for me at LLL is the realization by Department Managers and
Supervisors that the classes actually are aimed at creating a better workforce
and will benefit directly their department. They are usually amazed at the
job-specific curriculum that I had designed for use in the classroom. They can
see solid, concrete results from the enrollees in their departments. In fact,
we have had five supervisors in the classes. (One of whom was made a
supervisor while attending LLL classes.) They tell us that they didn't realize
the material was so challenging or that they would learn so much information
which could help on the job. They praise BASE and the job-related curriculum.

Another instance is one of the associate who spent fifty years thinking he was
retarded, only to sign up for classes and find out he had a learning disability
and was not retarded and could learn. He is now making great progress working
on job-related curriculum and basic skills curriculum together.

These are only a few of the many instances of demonstrated benefits to the
company, and the personnel. We at Lifelong Learning are very proud of C&A and
PCC's combined efforts to create a successful workplace literacy program.
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