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Introduction

The Hebrew Proficiency Guidelines are based on the generic
guidelines published in 1986 by the American Council on theTeaching of Foreign Languages (ACTFL). ACTFL describes theguidelines as

a hierarchy of global characterizations of integrated
performance in speaking, listening, reading and writing.
Each description is a representative, not an exhaustive,
sample of a particular range of ability, and each level
subsumes all previous levels, moving from simple to
complex in an "all-before-and-more" fashion.

Because these guidelines identify stages of
proficiency, as opposed to achievement, they are notintended to measure what an individual has achieved
through specific classroom instruction but rather to allow
assessment of what an individual can and cannot do,
regardless of where, when, or how the language has been
learned or acquired; thus, the words "learned" and"acquired" are used in the broadest sense. These
guidelines are not based on a particular linguistic theory
or pedagogical method, since the guidelines are
proficiency-based, as opposed to achievement-based, and
are intended to be used for global assessment.

It is especially important to bear in mind that the levels in theGuidelines are only partial descriptions of the characteristics of arange of performance. Thus, they are neither goals for teaching orcurricular sequencing, nor absolute criteria for measuring learneroutcomes. The Guidelines can be helpful in curriculum and test
development; however, such usage has to be guided by a thoroughunderstanding of the learning goals underlying the Guidelines. Thestatements and examPles included in each level can only capture asmall part of the conceptual, partial and full control of variouslinguistic and socio-linguistic characteristic of that specific level.

The Hebrew Guidelines are the result of a two-year projectfunded by a grant from the United States Department of Education,which was carried out during 1988-1990 by a national committeebased at Brandeis University. The members of the committee were:

r-
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Shmuel Bolozky, University of Massachusetts at Amherst
Rivka Doti, Hebrew Union College (Los Angeles) and University

of Southern California
Ruth Go Ilan, Brandeis University (Project Director)
Edna Grad, Northwestern University (first year)
Benjamin Hary, Emory University
Adina Ofek, Jewish Theological Seminary of America
Jonathan Paradise, University of Minnesota
Vardit Ringvald, Brandeis University (second year).

The Hebrew Guidelines, like the other language-specific
guidelines developed to date, exemplify the characteristics of each
level of the generic guidelines in a specific language. The guidelines
for each skill provide a description of the functional linguistic
behavior of non-native users of Modern Hebrew ranging from the
total beginner (Novice-Low) to the person with "full professional
competence in the language" (Superior) or, in the receptive skills of
listening and reading, an even higher level of competence
(Distinguished).

All the examples included in the Hebrew Guidelines are from
data collected specifically for this project. An extensive analysis of
Oral Proficiency Interviews as well as writing samples and listening
and reading comprehension samples was conducted by the Hebrew
Guidelines Committee over the two-year period of the grant.

While the Guidelines emphasize functional ability, examples of
typical errors characteristic of the samples examined have also been
included. The more detailed description of both strengths and
weaknesses which may characterize each level should be helpful tothose who will use the Guidelines as a basis for further research,
rating and instruction. The descriptions of the Intermediate-High
and Advanced-High levels have generally been kept shorter, with
fewer or no examples, since these levels incorporate many of the
significant features of both the preceding and the following ranges.
The prominent characteristic of these two levels is the unevenness
and lack of consistency of the performance. Often the person's
performance appears to be at the next higher level, but just as often
it sinks back to the one before.

An effort was made to obtain as broad and diverse a sample as
possible within the time constraints of the project. However,
additional research and, in particular, test development will be
necessary in order to confirm that the samples are indeed
representative and to explore the properties of the proficiency scale
in greater depth.
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Since its inception, the development of proficiency guidelines
has been an ongoing, interactive process. No version of the
guidelines is considered final or definitive. This first version of the
Hebrew Guidelines should serve as a basis for a more general and
objective description of proficiency in the four skills than has been
possible in the past, and should facilitate the creation of proficiency-
based tests and curricula. However, since the Guidelines are
intended to help describe the proficiency of any non-native who has
learned Hebrew in any kind of setting, and since large numbers of
people learn Hebrew outside of university settings, further research
and discussion leading to the refinement and revision of the
Guidelines is essential. It is hoped that these Guidelines will
facilitate such research and lerd to productive discussions among
professors of Hebrew. They should also facilitate cross-fertilization
between researchers and instructors of Hebrew and those teaching
other languages for which guidelines have already been developed.

The committee would like to acknowledge with gratitude the
help of David Hip le of ACTFL, who has served as tester trainer and
consultant to the committee since the inception of the project, and of
these others who have provided assistance, guidance and suggestions
during the course of the project: Roger Allen, University of
Pennsylvania; Nancy Anderson, Educational Testing Service; Shulamit
Bitran, Clark University; Heidi Byrnes, Georgetown University;
Michael Carasik, staff assistant to the committee; Rina Donchin,
University of Illinois; Vijai Gambhir, University of Pennsylvania;
Yehiel Hayon, Ohio State University; Isabelle Kaplan, ACTFL; Samuel
Livingston, ETS; Gilead Morahg, Uni c'ersity of Wisconsin; Zila Naor,
Brandeis University; Nissan Netzer, Bar-Ilan University; Raphael Nir,
Hebrew University, Jerusalem; Bonit Porath, Brandeis University;
Asher Rivlin, Tel Aviv University and World Zionist Organization,
New York; Meira Rom, Hebrew University, Jerusalem; Elana Shohamy,
Tel Aviv University; Irene Thompson, George Washington University;
Ronald Walton, National Foreign Language Center and University of
Maryland; Leora Weinbach, Center for Education Technology, Tel
Aviv; and Zehava Weizman, Harvard University.

The Generic Guidelines were revised and prepared by Heidi
Byrnes; James Child; Nina Levinson; Pardee Lowe, Jr.; Seiichi Makino;
Irene Thompson; and A. Ronald Walton.

For the convenience of those who do not read Hebrew, a set of
the Hebrew Guidelines with the examples transliterated into Roman
characters is available.

The sign * denotes an error.



SPEAKING
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All the examples are taken from recorded oral interviews
conducted for this project. The sign * denotes an error.

Novice

The Novice level is characterized by the ability to communicate
minimally with learned material.

Novice-Low

Generic. Oral production consists of isolated words and perhaps a
few high-frequency phrases. Essentially no functional
communicative ability.

Hebrew. No functional ability to communicate in Hebrew. Oral
production is limited to several isolated words or expressions, such
as al5v "hi," in4 "I," p "yes," )45 "no," miln "thanks," and familiar
loanwords from Jewish/Israeli culture such as "Shabbat," "chutzpa,"
"pita," "aliyah," "kibbutz."

Novice-Mid

Generic. Oral production continues to consist of isolated words and
learned phrases within very predictable areas of need. Vocabulary
is sufficient only for handling simple, elementary needs and
expressing basic courtesies. Utterances rarely consist of more than
twu or three words and show frequent long pauses and repetition of
interlocutor's words. Speaker may have some difficulty producing
even the simplest utterances. Some Novice-Mid speakers may be
understood only with great difficulty.

Hebrew. No significant functional ability to communicate in
Hebrew. Primarily reactive; intelligible only to sympathetic listeners.
Oral production is limited to repetition of interviewer's input or
memorized utterances. Functions are limited to some courtesy
formulas (?irnin rin "how are you?"; "so try: "pleased to meet
you"), listing and enumerating, and simple, mostly memorized
phrases and sentences (pool= rru 1214 "I live in Boston"; ,nt

mrns "I like pizza"). Content may consist of common lexical
items related to people (Knit "father," tone "mother," -rnipn "student,"

f;
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-ion "friend"); objects and places ()two "chair," 11-071v "table," iri
"room," riroz "class"); food (non "orange," on', "bread," 31 "fish");
days of the week (m or "Friday," pawl or "Sunday"); numbers
1-10; and loan words such as universita, hamburger, kate.

Speech is characterized by long pauses, frequent groping for
words, use of first language, few adjectives, lack of agreement
between subject and verb and inaccurate use of personal pronouns.
The Novice-Mid speaker may have a surprisingly large vocabulary of
isolated words and phrases acquired through the study of Jewish
culture. However, knowledge of these lexical items does not increase
functional ability in the language.

Novice-High

Generic. Able to satisfy partially the requirements of basic
communicative exchanges by relying heavily on learned utterances
but occasionally expanding these through simple recombinations of
their elements. Can ask questions or make statements involving
learned material. Shows signs of spontaneity although this falls short
of real autonomy of expression. Speech continues to consist of
learned utterances rather than of personalized, situationally adapted
ones. Vocabulary centers on areas such as basic objects, places, and
most common kinship terms. Pronunciation may still be strongly
influenced by first language. Errors are frequent and, in spite of
repetition, some Novice-High speakers will have difficulty being
understood even by sympathetic interlocutors.

Hebrew. Emerging, but not sustained, ability to engage in basic
communicative exchanges, mainly through recombination or
expansion of learned material (tripan4 -nre,17 0'311 03 on "They want
to study English too"; rIT'012'31142 314 "1 work at the
university"). Content is still usually limited to a few topics,
concerning self and immediate surroundings such as food, the family,
the classroom (... z rina '17 42 ;mown "My family lives in ...";
rsnt rip6,1r1 '214, "I am going to a museum"). Creativity is
r(if!ccted in the emerging ability to ask some questions, cope with
simpie survival situations such as ordering a basic meal, inviting
someone over, or buying a ticket. Most statements are in the present
tense. Occasional use of simple adverbs of time (rwom "now," 01-n
"today") and space (ow "there," h v "here") and partial control of

7



conjunctions (rioms ol ri,nzi) zrtut ,a4 "I like Hebrew, English too")
add some detail to the Novice-High speaker's sentences.

However, errors are frequent and may include improper use of
the infinitive (trnIro menz* rtrn ,314, "1 want to *write stories")
and lack of agreement in number (le 1:3,12rt, "good kg.) *friends
tp1.1") or gender Owls* tens, "Mother If.] *says Em.1"). Speakers may
have difficulty in producing sounds not found in the first language.
Communication even with sympathetic interlocutors may be difficult.

. Intermediate
The Intermediate level is characttrized by the speaker's ability

ta

to:
create with the language by combining and recombining

learned elements, though primarily in a reactive mode;
initiate, minimally sustain, and close in a simple way basic

communicative tasks; and
ask and answer questions.

Intermediate-Low

Generic. Able to handle successfully a limited number of
interactive, task-oriented and social situations. Can ask and answer
questions, initiate and respond to simple statements and maintain
face-to-face conversation, although in a highly restricted manner and
with much linguistic inaccuracy. Within these limitations, can
perform such tasks as introducing self, ordering a meal, asking
directions, and making purchases. Vocabulary is adequate to express
only the most elementary needs. Strong interference from native
language may occur. Misunderstanding frequently arise, but with
repetition, the Intermediate-Low speaker can generally be
understood by sympathetic interlocutors.

Hebrew. Able to engage in some simple conversations such as
introductions, greetings, invitations, expressions of likes and dislikes,
and obtaining information in order to fulfill immediate needs. Uses a
limited number of simple sentences, mostly one or two at a time;
most are still reactive and repeat part of the question. Limited but
sustained creativity is reflected in the ability to ask and answer
simple questions (?m= m4 nine "Where do you work?"; ru ruzD

?rilyw "How much does it cost?") and combine known elements to say
things with a measure of spontaneity. Able to survive uncomplicated

6
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daily situations ,uch as buying a bus ticket, asking for directions, or
ordering food in a restaurant

The Intermediate-Low speaker attempts to carry on
conversations, mostly on topics such as everyday activities
(mlnz',1 svp nznut '3k4, "I like to read and write"; '314 -mu; 'Mt

90D n31-1 "1 work because I want money"), the family, friends and
other narrowly defined familiar topics.

Errors resulting in miscommunication frequently occol, but
with repetition the speaker can generally be understoc..1 by
sympathetic interlocutors, who would understand responses like the
following: ri,n rr.nzp* 0.2td corm: nrn `314 ,n14 107 1114, "I (f.) am
not happy (m.), because I want my Hebrew name (to be) Chaya"; )4
'214* CV "141Z* ,c22 -nra`;'7* "She *studied Hebrew too, she
*studied with *me."

Intermediate-Mid

Generic. Able to handle successfully a variety of uncomplicated,
basic and communicative tasks and social situations. Can talk simply
about self and family members. Can ask and answer questions and
participate in simple conversations on topics beyond the most
immediate needs: e.g., personal history and leisure-time activities.
Utterance length increases slightly, but speech may continue to be
characterized by frequent long pauses, since the smooth
incorporation of even basic conversational strategies is often
hindered as the speaker struggles to create appropriate language
forms. Pronunciation may continue to be strongly influenced by first
language and fluency may still be strained. Although
misunderstandings still arise, the Intermediate-Mid speaker can
generally be understood by sympathetic interlocutors.

Hebrew. Able to maintain a variety of uncomplicated face-to-face
conversations in highly predictable surroundings. More interactive
and creative than the previous level Produces strings or lists of
sentences in sequence, though still not in utterances of paragraph
length. Emerging abillity to use the past tense. Topics are similar to
those of the Intermediate-Low level, but with increased quantity and
quality of speech. Examples: pc2rollo cr-vnet2 12-ton4 rmln
mt4r: xIta olpt2 "There are many people who say that Washington is a

very good place"; CV/71/3n M4 nznue K17 n2 ien istzsn "My

mother does not like my shoes either"; `7:14 risp ,11)in Me' 01'71
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no. "It's a nice day today, a bit cold, but nice." Able to handle a
variety of survival situations.

Can get information by asking simple questions such as
?ririrne, nw rat rue7 "Why did you come to America?"; run
?-en "How old is your son?"; ?pc nvw rirt ru2 "What are you doing
here?"; ?n-tzut ns no's "Where do you work?"; 1.94z grim

?noronr3114'; "When did you come to the university?"; ?w rtrs ntr:
"Where do you come from?"

Errors may include lack of agreement and failure to use the
construct state (trim nrieve,* '311CD rizIOn '3)1 "I don't
think that I am *close to the uncles' *family"); inaccuracies in verbal
forms (*,rirtip "I *bought"); incoirect word order (,rm:* nlvoric
rteronz.mt "professor from *another university"); and incorrect use
of the definite article. In responses to questions, often uses question
markers as conjunctions (n-rms,7 -f7in .3t+ 'no* ire, 10, `314 "I don't
study *when I go to work").

Such mistakes usually do not prevent the Intermediate-Mid
Teaker from being understood by a sympathetic interlocutor.

Intermediate-High

Generic. Able to handle successfully most uncomplicated
communicative tasks and social situations. Can initiate, sustain, and
close a general conversation with a number of strategies appropriate
to a range of circumstances and topics, but errors are evident.
Limited vocabulary still necessitates hesitation and may bring about
slightly unexpected circumlocution. There is emerging evidence of
connected discourse, particularly for simple narration and/or
description. The Intermediate-High speaker can generally be
understood even by interlocutors not accustomed to dealing with
speakers at this level, but repetition may still be required.

Hebrew. Able to handle successfully most uncomplicated
communicative tasks and social situations. Emerging but not
sustained ability to narrate and describe simple activities and
situations in connected speech using a variety of the more frequent
conjunctions, .,uch a; IN "or," "and," 1nm "but," -v .3orz "because," -v
,2017 "before," "when" (wiz, yr int4 'men mop 10/13 rn

This is a difficult subject, but there are things to be
done.... ") Accuracy of expression is increased through correct use of
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the infinitive and of common verbs in the past tense. Emerging
ability to express future time (nwzri V1024, plprIn ga, toclri2 " I ' m
planning to go home during vacation"), with some difficulty in the
use of morphological future forms. Can occasionally express opinions
in simple terms and handle iituations with some complications. Is
becoming less dependent on sympathetic interlocutors.

Advanced

The Advanced level is characterized by the speaker's ability to:
converse in a clearly participatory fashion;
initiate, sustain and bring to closure a wide variety of

communicative tasks, including those that require an increased
ability to convey meaning with diverse language strategies due to a
complication or an unforeseen turn of events;

satisfy the requirements of school and work situations;
narrate and describe with paragraph-length connected

discourse.

Advanced

Generic. Able to satisfy the requirements of everyday situations
and routine school and work requirements. Can handle with
confidence but not with facility complicated tasks and social
situations, such as elaborating, complaining, and apologizing. Can
narrate and describe with some details, linking sentences together
smoothly. Can communicate facts and talk casually about topics of
current public and personal interest, using general vocabulary.
Shortcomings can often be smoothed over by commmunicative
strategies, such as pause fillers, stalling devices, and different rates
of speech. Circumlocution which arises from vocabulary or syntactic
limitations very often is quite successful, though some groping for
words may still be evident. The Advanced-level speaker can be
understood without difficulty by native interlocutors.

Hebre w. Able to satisfy routine social demands and school or work
requirements. Increasing control of subordinate clauses as well as
common verb patterns, gender, number, subject/verb and
noun/adjective agreement permits the Advanced speaker to narrate,
describe and compare in complete though simple paragraphs (-p -irot
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... -r-is '21I "afterwards I need to buy ... "; rt ox "If you
come"; -o itln "He thinks that"; 12itno,z ip,:caz "When
visited Israel"). Can state an opinion--not yet fully supported--on
topics of general interest such as current issues and events, politics,
sports, the weather, social issues. Can handle situations with a
complication, such as being stranded at the airport, losing documents,
being late to work, or returning a purchase for a refund. Is often
able to resort to circumlocution and other communication strategies
when specific vocabulary fails.

Good control of most common prepositions, including those
governed by frequently used verbs, and of inflected prepositions,
leads to greater clarity: 112114 "says to"; op nz-lo "speaks with";

rrno "a teacher of Hebrew"; '/7 "to me," nItt "with me," 7D

"next to me." Errors may be caused by interference from native
language, e.g. M4 41 IMP "help *[ + direct objecti"; polo or '71,* "*on
Sunday"; -17* nz-to "speak *to"; r:p 71.1* V1-12 "I lived *on a kibbutz.'

Other errors may include occasional realization in the wrudg
verb pattern such as liw:'7* "we *dressed [trans.1" for 13vzimn " w e
got dressed" and nnilo* minn "the store *closes Itrans.1" instead of
rruo: "closes [intrans.]"; gender/number errors (a,op* crt.,0 "hard
words"; rten nr* "*This is the land"). But such errors rarely lead to
misunderstandings in communication with native speakers.

Advanced-High

G eneric. Able to satisfy the requirements of a broad variety of
everyday, school, and work situations. Can discuss concrete topics
relating to particular interests and special fields of competence.
There is emerging evidence of ability to support opinions, explain in
detail, and hypothesize. The Advanced-High speaker often shows a
well developed ability to compensate for an imperfect grasp of some
forms with confident use of communicative strategies, such as
paraphrasing and circumlocution. Differentiated vocabulary and
intonation are effectively used to communicate fine shades of
meaning. The Advanced-High speaker often shows remarkable
fluency and ease of speech but under the demands of Superior-level,
complex tasks language may break down or prove inadequate.

Hebrew. Able to converse in a clearly participatory fashion and to
satisfy the requirements of a variety of everyday, school, work or
social situations. Increase in quality and quantity of Advanced tasks

4.
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or functions. Greater accuracy in use of prepositions, subordinate
clauses, verb forms and gender agreement. Partial but inconsistent
ability to hypothesize (using ll;)t "if" and the appropriate verb
tenses), support opinions, handle abstractions in extended discourse,
and otherwise perform at the Superior level. Some groping for
words and other mistakes still occur, especially when discussing
unfamiliar topics or attempting to use more specific or sophisticated
vt:teRbulary (e.g., "veterinarian," "district attorney," "decline in the
ability"; ... nr ineriz* Inv rite rms itagraca a-nt "a man who
smokes says that it impinges on his *freedom ..."). Patterned errors
also appear, but they are more likely to be idiosyncratic to the
particular speaker than characteristic of Advanced-High speaking in
general.

Superior
The superior level is characterized by the speaker's ability to:

participate effectively in most formal and informal
conversations on practical, social, professional, and abstract topics;
and

support opinions and hypothesize using native-like discourse
strategies.

Generic. Able to speak the language with sufficient accuracy to
participate effectively in most formal and informal conversations on
practical, social, professional, and abstract topics. Can discuss special
fields of competence and interest with ease. Can support opinions
and hypothesize, but may not be able to tailor language to audience
or discuss in depth highly abstract or unfamiliar topics. Usually the
Superior-level speaker is only partially familiar with regional or
other dialectical variants. The Superior-level speaker commands a
wide variety of interactive strategies and shows good awareness of
discourse strategies. The latter involves the ability to distinguish
main ideas from supporting information through syntactic, lexical
and suprasegmental features (pitch, stress, intonation). Sporadic
errors may occur, particularly in low-frequency structures and some
complex high-frequency structures more common to formal writing,
but no patterns of errors are evident. Errors do not disturb the
native speaker or interfere with communication.

Hebrew. Able to speak the language with sufficient accuracy to
participate effectively in most formal and informal conversations on



1 2

practical, social and professional matters. Can discuss a broad rant
of concrete as well as abstract topics, including unfamiliar ones, in

extended and connected discourse. Can handle unfamiliar situations,
support opinions, and hypothesize, using *le and On`nt "if' and the
appropriate verb forms. Functional mastery of the verb and noun
patterns (binyanim and mlikaiim). Some ability to shift registers
appropriately (neur ono :aim" 113 12'1431' Cr lir neon n'zz 12/7 tV1

lEni "We have some [idiomatic equivalent of] really extraordinary
kids in our school"). Uses idiomatic expressions Om: 1: Drion

nzvne "I looked at him for a long while"; ovvinnz manna win

crncn "She held important jobs ...
No patterned errors and no groping for words. Unpatterned

errors may still occur (e. g., trowel* "*forms"; 167 reo lmz* "*as

(if) he doesn't have a home"; 171Zrt to, ru** TIT "that's *why there's a
difference"; Mr110171 vaenni2* nsvi me men "Would you like *to get
together and talk?"). Such errors may clearly distinguish the
Superior speaker as a non-native, but they do not interfere with
communication or disturb the native speaker.

LISTENING

The Hebrew Listening Guidelines are based on data collected by
the Hebrew Guidelines Committee through a listening comprehension
test, Oral Proficiency Interviews and classroom observation. The test
was recorded on audio tape and it included both unmodified
recordings of news broadcasts and simulated authentic dialogues.
Additional research will be necessary in order to develop the test
fully and to collect data based on a wider variety of listening tasks.

These guidelines assume that all the listening segments are
delivered at a normal pace of speech with natural intonation and
stress patterns. The ability of listeners at the lower end of the scale
can be enhanced or hampered by the existence of different listening
conditions such as slowed or rapid speech, repetition, a familiar or
unfamiliar accent, visual cues, background noise, the age of the
speaker, etc.



Novice
The Novice level is characterized by an ability to recognize

learned material and isolated words and phrases when strongly
supprTted by context.

Novice-Low

Generic. Understanding is limited to occasional isolated words, such
as cognates, borrowed words, and high-frequency social conventions.
Essentially no ability to comprehend even short utterances.

Hebrew. No practical understanding of spoken Hebrew.
Understanding is limited to occasional familiar words, e.g.: borrowed
words (ncro-p,na "university," ;lop "coffee," n-mtp "cafeteria,"
onsnp "concert," pienn "museum"); social conventions (clim
"hello/goodbye," p "yes," "no," ri-nn "thank you); terminology
acquired through religious or cultural contexts (rple nu: "Happy
New Year," -1010 "shofar"); and occasional other isolated words or
phrases. Even these terms are usually recognized only when heard
in isolation and very clearly enunciated in fully specified contexts.

Novice-Mid

Generic. Able to understand some short, learned utterances,
particularly where context strongly supports understanding and
speech is clearly audible. Comprehends some words and phrases
from simple questions, statements, high-frtquency commands and
courtesy formulae about topics that refer to basic personal
information or the immediate physical setting. The listener requires
long pauses for assimilation and periodically requests repetiOon
and/or a slower rate of speech.

Hebrew. Able to understand some memorized words and phrases
or simple questions (?-1z10 rix1-1 nris "Do you want sugar?"; 1)a nep
?r,r1 "Coffee or tea?") when strongly supported by context and clearly
enunciated. Understanding is limited to familiar context areas such
as the family (r4:14 "father," sns "mother," mu:Icon "family," ri t4

"brother," nlriv4 "sister"), home, food, school, some numbers (1-10),
common courtesy formulae (zliz -Ipz "good morning," n op
"please/you're welcome," '71)=3 nn "What's up?" -mn 10%).3 "pleased to
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meet you"), and high-frequency commands (np "take," za) "sit," in
"give," HZ "come," -1`, "go"). Familiar context or vocabulary facilitates
comprehension of a surrounding phrase; e.g., "Does X live in New
York?" may be understood because of the familiar names and/or the
intonation.

The Novice-Mid listener may require frequent repetition or
rewording even of most simple questions (?nrae rpm "Where are you
from?"; ?nt ,o "Who is it?"; ?-117gi r14Zr1 t1014 "Where is your home?").
Misunderstandings arise even with most common questions, such as
confusion of ?-ioto no "What is your name?" and ?-vnini no "How are
you?" Listener may require long pauses for assimilation.

Novice-High

Generic. Able to understand short, learned utterances and some
sentence-length utterances, particularly where context strongly
supports understanding and speech is clearly audible. Comprehends
words and phrases from simple questions, statements, high-
frequency commands and courtesy formulae. May require
repetition, rephrasing and/or a slowed rate of speech for
comprehension.

Hebr e w. Able to understand short, memorized phrases and some
sentence-length utterances (ow; n'71n '314 "I'm sick today") in face-
to-face conversations, particularly when strongly supported by
pictures, gestures, or other context, and when speech is very clear.
Comprehends some basic questions (?n,lzu'7 -mon .no "When is
Hebrew class?"; ?ntov nns fin "What are you doing?"), statements
(irn n,nzr 111N2 '/7 er "1 have Hebrew class in the morning") and
high-frequency commands (nto '17 in "Give me a book") found in
daily behavior involving family, school, leisure time activities and
other familiar areas. May require repetition, rephrasing and/or slow,
careful speech for comprehension. Minor modifications caused by
word inflection are enough to render a familiar word unrecognizable

3or /lop "small [m./f.J," re7In z/l7inz "blue fm./f.1," etc.).

Intermediate
The Intermediate level is characterized by an ability to

understand main ideas and some facts from interactive exchanges
and simple connected aural texts.
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The Intermediate level is characterized by the listener's ability
to:

understand complete sentences;
understand compound sentences in familiar contexts;
catch the gist of longer utterances in familiar contexts which

allow for a high probability of correct guessing from a minimum of
word clues.

Comprehension is degraded when the hstener is pressured by
the need to provide a spoken response or by listening to speech
which cannot be repeated or altered (e.g., radio, telephone answering
machine).

Intermediate-Low

Generic. Able to understand sentence-length utterances which
consist of recombinations of learned elements in a limited number of
content areas, particularly if strongly supported by the situational
context. Content refers to basic personal background and needs,
social conventions and routine tasks, such as getting meals and
receiving simple instructions and directions. Listening tasks pertain
primarily to spontaneous face-to-face conversations. Understanding
is often uneven; repetition and rewording may be necessary.
Misunderstandings in both main ideas and details arise frequently.

Hebrew. Able to understand sentence-length utterances which
consist of recombinations of learned/acquired elements in a limited
number of context areas: school, restaurant (?,1z107 nv nns nr2

"What would you like to eat?") home (iremn 11-173.7 rum tr "There is
a sofa next to the table"), lodging (?plx: rrz str "Is there a hotel
here?"), transportation, simple directions, time (Thron nr2 "What time
is it?") and weather (-mt: np cwn "It's really cold today").
Understands the gist of simple face-to-face conversations and
instructions given by a sympathetic speaker. Some repetition and
rewording is still usually necessary for comprehension.
Misunderstandings in both main ideas and details arise frequently.

Intermediate-Mid

Generic. Able to understand sentence-length utterances which
consist of recombinations of learned utterances on i variety of topics.
Content continues to refer primarily to basic personal background
and needs, social conversations and somewhat more complex task3,

1.7
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such as lodging, transportation, and shopping. Additional content
areas include some personal interests and activities, and a greater
diversity of instructions and directions. Listening tasks not only
pertain to spontaneous face-to-face conversations but also to short
routine telephone conversations and some deliberate speech, such as
simple announcements and reports over the media. Understanding
continues to be uneven.

Hebrew. Sufficient comprehension to understand simple face-to-
face and some overheard conversations about topics beyond basic
survival needs (e.g., personal history, sports, social life, hobbies).
Evidence of ability to recognize basic constructions which allow for
discrimination between male and female, singular and plural, present
and sometimes future and past. The Intermediate-Mid listener often
understands questions such as ?on -rils no zrnt4 nnpi min "Do you
like hot weather?"; 7nogoionlsz molpe7 -mat= mum no "What will
you do when you finish college?" if the question is anticipated. Able
to comprehend short routine phone conversations end some
deliberate speech on simple tape-recordings. Can sometimes get
main idea, but no details, from a conversation on unfamiliar topics.

Understanding continues to be uneven; repetition and
rewording may still be necessary. May sometimes have difficulty
even with simple questions ?co= mum no "What did you do during
vacation?"; ?TT): novn no "What will you do this summer?") when
they are not set in a suitable context.

Intermediate-High

Generic. Able to sustain understanding over longer stretches of
connected discourse on a number of topics pertaining to different
times and places; however, understanding is inconsistent to due
failure to grasp main ideas and/or details. Thus, while topics do not
differ significantly from those of an Advanced-level listener,
comprehension is less in quantity and poorer in quality.

Hebrew. Comprehends longer stretches of connected discourse on a
number of topics which are not limited to a single context of time or
place, e.g., narrative about what happened on a camping trip or about
someone's future plans. Increasing ability to use contextual, lexical,
grammatical and other clues to grasp partially understood sentences
(e.g., the listener figures out nPirrg "urban, urbanite" from -1,3.7

"city"). Greater understanding of conceptual words in general (-Imo

ls
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"pure," nrntri "characters," 'vs "character, nature"). Topics do not
differ significantly from those of the Advanced listener, but
understanding is inconsistent due to failure to grasp all details.

Advanced
The Advanced level is characterized by an ability to

understand main ideas and most details of connected discourse on a
variety of factual topics beyond the immediacy of the situation,
including some topics where comprehension is complica*ed due to an
unexpected sequence of events.

Gene ric. Able to understand main ideas and most details of
connected discourse on a variety of topics beyond the immediacy of
the situation. Comprehension may be uneven due to a variety of
linguistic and extralinguistic factors, among which topic familiarity is
very prominent. These texts frequently involve description and
narration in different time frames or aspects, such as present,
nonpast, habitual, or imperfective. Texts may include interviews,
short lectures on familiar topics, and news items and reports dealing
primarily with factual information. Listener is aware of cohesive
devices but may not be able to use them to follow the sequence of
thought in an oral text.

Hebr ew. Able to understand main ideas and most details of
connected discourse on a variety of topics beyond the most concrete,
factual situations. Able to anticipate the flow of the utterance
sufficiently to fill in the speaker's pauses correctly. Can understand
most face-to-face speech of a native speaker when spoken at a
normal rate of speed. Can get the gist of a factual radio report on a
familiar subject and of a television report even on a less familiar
topic.

Listener is aware of some, but not all, cohesive devices (e.g.,
si7r21714 "if only ... not," -v milt* "although," - c in is "despite the
fact that," nst mu', "on the other hand," -v ,14-1116, :17 "it's almost
certain that," rislIvriz "compared to") but may not be able to use
them to follow the sequence of thought. Mostly unable to follow
animated speech of two or more speakers who speak "on top" of each
other or through background noise. Will not recognize known words
in rapid speech when elided with preceding or succeeding words
(e.g., ti for n "the," 'n for 1-rls [direct object markerj).

1 5



Advanced-High

Generic. Able to understand the main ideas of most speech in a
standard dialect; however, the listener may not be able to sustain
comprehension in extended discourse which is propositionally and
linguistically complex. Listener shows an emerging awareness of
culturally implied meanings beyond the surface meanings of the text
but may fail to grasp socio-cultural nuances of the message.

Hebrew. Can comprehend the formal speech in use on Israeli radio,
despite the lack of visual clues. In face-to-face conversations, able to
understand a more elevated or idiomatic style, e.g.: izz co,

pm: "this constitutes a glaring injustice"; ovsnsz enp* "to take
steps"; ely =no nom v. "There is a feeling that the situation is
gloomy." Word order and other syntactic features of written Hebrew
(e.g nouns with possessive endings, infinitive plus direct object
suffix) do not cause breakdown.

Listener shows an emerging awareness of culturally implied
meaning beyond the surface meaning of the text but may fail to
grasp socio-cultural nuances of the message (e.g., rmpon ronip,
literally "to draw conclusions," which in an Israeli political context is
understood to mean that the one drawing the conclusions should
resign his post). Can distinguish expressions in other registers (s'lang,
biblical or rabbinic Hebrew) but may not always be able to
comprehend them (e.g., now riven 31113i7 "to discriminate between").

Superior
The Superior level is characterized by an ability to understand

concrete and abstract topics in extended discourse offered by
speakers using native-like discourse strategies.

G en eri c. Able to understand the main ideas of all speech in a
standard dialect, including technical discussion in a field of
specialization. Can follow the essentials of extended discourse which
is propositionally and linguistically complex, as in
academic/professional settings, in lectures, speeches, and reports.
Listener shows some appreciation of aesthetic norms of target
language, of idioms, colloquialisms, and register shifting. Able to
make inferences within the cultural framework of the target
language. Understanding is aided by an awareness of the underlying
organization structure of the oral text and includes sensitivity for its
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social and cultural references and its affective overtones. Rarely
misunderstands but may not understand excessively rapid, highly
colloquial speech or speech that has strong cultural references.

Hebrew. Sufficient comprehension to understand the essentials of
all standard speech, including telephone calls, radio broadcasts, films
and theater plays, editorials and reports, academic and professional
discussions and lectures within own area of expertise, non-technical
public policy statements, some literary readings, and some jokes,
puns and idioms.

May still have difficulty with technical language (especially
outside own field of specialization), very formal high register, biblical
expressions, slang (e.g., may take ?nu: arias, literally as "Did you get
out of it?" rather than colloquially as "Had you gotten out of the
habit?") or very rapid speech. Sporadic, non-predictable failure to
understand vocabulary, especially out of context, can still bc
expected.

Distinguished
The Distinguished level is characterized by an ability to

understand most linguistic styles and forms from within the cultural
framework of the language.

Generic. Able to understand all forms and styles of speech
pertinent to personal, social and professional needs tailored to
different audiences. Shows strong sensitivity to social and cultural
references and aesthetic norms by processing language from within
the cultural framework. Texts include theater plays, screen
productions, editorials, symposia, academic debates, public policy
statements, literary readings, and most jokes and puns. May have
difficulty with some dialects and slang.

Hebrew. Able to understand with ease most forms and styles of
speech related to personal, social and professional needs. Can
understand and often identify the accents of immigrants from
various countries. Is sensitive to mimicking, shifts in register,
literary/religious references and nuance in general in forms as
varied as cafe conversation, political speeches, and comedy routines.
Will experience difficulty mainly when faced with rapid or
emotionally charged speech or speech containing a relatively large
proportion of unfamiliar slang or other in-group terms.

21
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WRITING

The writing guidelines and all the examples given are based on
samples of students' writing collected at the participating
institutions. A variety of in-class and out-of-class, timed and
untimed assignments were included in the analysis. No dictionaries
were used in in-class assignments, and the question of the
progressive development of dictionary use in writing was not
investigated.

Samples at each of the levels described are appended to the
Guidelines. It remains for future data gathering and analysis to
confirm that the samples used are indeed representative.

The following criteria (not necessarily in order of importance)
were considered in formulating the level descriptions:

functional tasks
topic and treatment
length of sentences and length of the sample
relationship between the sentences
frequency of vocabulary lapses
naturalness of idiom, style and register
grammatical control
syntax
spelling.

Novice
The Novice level is characterized by an ability to produce

isolated words and phrases.

Novice-Low

G en er ic. Able to form some letters in alphabetic system. In
languages whose writing systems use syllabaries or characters,
writer is able to both copy and produce the basic strokes. Can
produce romanization of isolated characters, where applicable.

Hebrew. Able to copy parts of printed text into script. In some
cases, also able to write own name and a few isolated memorized
words such as ol'ao "shalom" and 1,141V/1 "Israel," but not always
accurately. Many errors exist in formation of letters, e.g., c may be
inverted; letters that resemble each other (such as ,, 1, 1; n, n, n) arc
frequently confused.
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Novice-Mid

(;eneric. Able to copy or transcribe familiar words or phrases and
reproduce some from memory. No practical communicative writing
skills.

Hebrew. Able to copy most letters from print to script accurately
and can write (sometimes inaccurately) a small number of familiar
word, such as trz "house," ip: nnrm "breakfast," win "new." Can
produce simple sentences which consist of learned words and
phrases. No practical communicative writing skills. Has fairly
complete control of sound-symbol correlation, but without
distinguishing between homophones (o/m, n/o, z/1). Writes words
known from speech mostly phonetically (e.g. nrn?* nn "What's your
name?" with n instead of i; nu* for nst "this").

Novice-High

Generic. Able to write simple fixed expressions and limited
memorized material and some recombinations thereof. Can supply
information on simple forms and documents. Can write names,
numbers, dates, own nationality, and other simple autobiographical
information as well as some short phrases and simple lists. Can write
all the symbols in an alphabetic or syllabic system or 50-100
characters or compounds in a character writing system. Spelling and
representation of symbols (letters, syllables, characters) may be
partially correct.

Hebrew. The ability to communicate in writing begins to appear at
this level. Can create short lists of words related to self and
immediate environment, e.g., basic biographical information,
shopping lists, lists of courses, etc. Can recombine memorized
materials into simple statements, short descriptive sentences or basic
questions. However, word order is frequently incorrect (rrlin* n rt 14

"a teacher"), and pronouns are often omitted in the present tense
(nrn: * nn "what are you writing?").

Occasionally still mixes written and printed letters, particularly
wnere the differences are slight (e.g., a and I). Some letters may be
formed incorrectly (e.g., n, 0, ri, r) or confused with each other (n, D ;

rt, n). Non-final forms of the letters z, n, 3, o and x are sometimes
used at the end of a word. Spelling errors are frequent, especially in
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the case of homophones (e.g., pop "little" with z instead of p or n
instead of ca) and representations of vowels (e.g., Iwo* instead of
ri C44 "where?").

Intermediate
The Intermediate level is characterized by an ability to meet

practical writing needs by communicating simple facts and ideas in a
loose collection of sentences.

Intermediate-Low

Generic. Able to meet limited practical writing needs. Can write
short messages, postcards, and take down simple notes, such as
telephone messages. Can create statements or questions within the
scope of limited language experience. Material produced consists of
recombinations of learned vocabulary and structures into simple
sentences on very familiar topics. Language is inadequate to express
in writing anything but elementary needs. Frequent errors in
grammar, vocabulary, punctuation, spelling and in formation of
nonalphabetic symbols, but writing can be understood by natives
used to the writing of nonnatives.

Hebrew. Able to meet limited practical writing needs. Some ability
to recombine learned material creatively into short sentences on
familiar topics. Some ability to create simple questions as well.
Topics are specific and closely tied to limited language experience.,
e.g., daily life, things I like to do, objects in the immediate
environment and their description by means of basic adjectives: nice,
good, big, new. Verbs are usually in the present and occasionally the
past, but not always used accurately.

Frequent errors in grammar, especially lack of gender/number
agreement (z10* nhvor: "a good restaurant"; no:1* alltns "g ood
people"), are characteristic of this level. There is regular use of
English (in English or Hebrew characters) where vocabulary is
lacking.

Intermediate-Mid

Generic. Able to meet a number of practical writing needs. Can
write short, simple letters. Content involves personal preferences,
daily routine, everyday events, and other topics grounded in
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personal experience. Can express present time or at least one other
time frame or aspect consistently, e.g., nonpast, habitual,
imperfective Evidence of control of the syntax of noncomplex
sentences and basic inflectional morphology, such as declensions and
verb patterns. Writing tends to be a loose collection of sentences or
sentence fragments on a given topic and provides little evidence of
conscious organization. Can be understood by natives used to the
writing of nonnatives.

H ebrew. Able to meet an increasing number of practical writing
needs. Most writing tends to be a collection of sentences without
complex subordinate clauses. The writer primarily uses the present
tense and occasionally the past. The future is mostly expressed by
use of adverbs (e.g., nnzri my: "next year"; -inn "tomorrow") with
present tense verbs. There is emerging accuracy in spelling. In
general, the writing reflects the writer's speaking ability and the
subjects s/he is familiar with. Tasks may include notes, short letters
and descriptions of personal activities and surroundings. Typical
topics would be school, work, friends, the family, etc. Able to express
feelings and desires, report on current acti vities, and ask for
information in a very basic fashion. Writing at this level can be
comprehended by a sympathetic reader who is used to the writing of
non-natives. There is emerging use of circumlocution to overcome
limitations in vocabulary (e.g., nz-s nmn -1; zln.* nri ,n4 "I want to
write you 'many thanks' " instead of t7 nrim`7 nsri ns "I want to
thank you").

Word order is often incorrect; it is usually derived from the
native language, e.g., in, ilnit* "a long time"; nn rpn'plz.oe'm
"Psychology Department." There are continued mistakes in gender
and number agreement and in the use of the definite article (nn,:n
trunti ril7r11* "the big class learns" instead of ni,rian nrozn). The
writer may still sometimes resort to an English word, spelled in
Hebrew chrracters, when Hebrew vocabulary fails: 0 31V * for
'France," riptninpm* for "economics." Under the influence of the
native language, connectives may be kept separate from the words to
which they should be attached ('nz,n 1* "and I went"; Ink= oz*
"when she came").
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Gener ic . Able to meet most practical writing needs and limited
social demands. Can take notes in some detail on familiar topics and
respond in writing to personal questions. Can write simple letters,brief synopses and paraphrases, summaries of biographical data,work and school experience. In those languages relying primarily on
content words and time expressions to express time, tense, or aspect,
some precision is displayed; where tense and/or aspect is expressed
through verbal inflection, forms are produced rather consistently,
but not always accurately. An ability to describe and narrate in
paragraphs is emerging. Rarely uses basic cohesive elements, such as
pronominal substitutions or synonyms in written discourse. Writing,though faulty, is generally comprehensible to natives used to the
writing of nonnatives.

He brew. Able to meet most practical and some social writing needson topics related to the writer's immediate environment, such as
biographical details, school and work. Some of the characteristics ofthe Intermediate-Mid level are still found at this level; however,both in the nature of functions and in the quality and quantity of thewriter's output many of the characteristics of the Advanced level arealready displayed. The Intermediate-High writer is able to takebrief notes on familiar topics and to respond in writing to personalquestions. Emerging ability to describe with some precision and tonarrate in paragraphs. The writer demonstrates full control ofsimple sentences and uses more complex sentences linked byconjunctions, though the correct conjunction is not always chosen.
Signs of better organizational ability begin to appear, but most
writing still reflects the writer's speech.

Advanced
The Advanced level is characterized by an ability to writenarratives and descriptions of a factual nature of at least severalparagraphs in length on familiar topics.

Advanced

G en er i c. Able to write routine social correspondence and join
sentences in simple discourse of at least several paragraphs in lengthon familiar topics. Can write simple social correspondence, takenotes, write cohesive summaries and resumes, as well as narratives

26
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and descriptions of a factual nature. Has sufficient writing
vocabulary to express self simply with some circumlocution. Maystill make errors in punctuation, spelling, or the formation of
nonalphabetic symbols. Good control of the morphology and the
most frequently used syntactic structures, e.g., common word order
patterns, coordination, subordination, but makes frequent errors in
producing complex sentences. Uses a limited number of cohesive
devices, such as pronouns, accurately. Writing may resemble literal
translations from the native language, but a sense of organization
(rhetorical structure) is emerging. Writing is understandable to
natives not used to the writing of nonnatives.

Hebrew. Able to write texts of several paragraphs in length,
narrating, describing, and providing information on familiar, factualtopics such as current events, 'ocial life, work and use of leisure
time. Contexts include longer letters and short essays on personal
experiences or personal reactions to events. The writer can
perform more complex writing tasks such as expressing emotionsand opinions (not yet fully supported), making comparisons, taking
notes, writing summaries and the like. Organizational ability isevident, and vocabulary is sufficient for the writer to express self
adequately with some circumlocution. There is good control of verbmorphology in all tenses for common verbs, and the infinitive is
correctly used. The writer also uses coordinate sentences with 1

"and," IN "or," and '4 "but." Use of subordination, though
sometimes flawed, is also common. Future forms of the verb areused, but not always accurately, particularly in irregular verbs (e.g.,
Yont* I will go"). Emerging ability to use ote and *14 ("if') + verbs to
hypothesize.

The correct verbal root is sometimes used in the wrong verb
pattern (cronlpi, 'man* "I registered [trans.) for classes" instead of
nitzton: "I registered I intrans.1") or even in a pattern where that root
is not found at all (.ropr instead of 'n,p) "I clearmd"). The
Advanced writer still often misuses or omits some prepositions, the
relative particle -v, and conjunctions (especially -cu -ID "in order to"):
lrro4* 111) "helped him"; p-rtx rims* :cm ,n4 "I think you are right."
She/he sometimes fails to use subordinate clause when required
after verbs such as nurl "want" and mint: "hope" (nritew nsln '2s
ii7lri* "I want you to go"). Circumlocution often results in a lack of
precision (e.g., 0.'n`P crsrl trnzi nv-In mop', 171D' lnrilD''s "Alcohol

27
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can do many bad things to life" instead of pTre., 121,' /71n z
"alcohol can damage").

A native reader has no difficulty understanding writing at this
level.

Advanced-High

G en eric. Able to write about a variety of topics with significant
precision and in detail. Can write most social and informal business
correspondence. Can describe and narrate personal experiences fully
but has difficulty stir porting points of view in written discourse. Canwrite about the concrete aspects of topics relating to particular
interests and special fields of competence. Often shows remarkable
fluency and ease of expression, but under time constraints andpressure writing may be inaccurate. Generally strong in either
grammar or vocabulary, but not in both. Weakness and unevennessin one of the foregoing or in spelling or character writing formationmay result in occasional miscommunication. Some misuse of
vocabulary may still be evident. Style may still be obviously foreign.

Hebrew. Able to write about a variety of topics with precision andin detail. Can write most social and informal business
correspondence, using conventional greetings, openings and closings.Can describe and narrate personal experiences wel, but has
difficulty supporting points of view in written discourse. Can writeabout the concrete aspects of topics relating to particular interests
and special fields of competence. The writer has good control of afull range of grammatical structures and a fairly wide generalvocabulary but cannot yet use them comfortably and naturally all ofthe time. Some misuse of vocabulary may still be evident, but eventhese errors are all made at a fairly sophisticated level of vocabularyand structure. Writing may still be influenced by the writer's nativelanguage. Does not yet have any clear style Or ability to vary style
according to different tasks and readers, but writing demonstrates agood sense of organization. Both in quality and quantity the writer
at this level performs at the Superior level over half of the time.

Superior
The Superior level is characterized by an ability to writeformally and informally on practical, social and professional topics.

2S
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Generic. Able to express self effectively in most formal and
informal writing on practical, social and professional topics. Can
write most types of correspondence, such as memos as well as social
and business letters, and short research papers and statements of
position in areas of special interest or in special fields. Good control
of a full range of structures, spelling Or nonalphabetic symbol
production, and a wide general vocabulary allow the writer to
hypothesize and present arguments or points of view accurately and
effectively. An underlying organization, such as chronological
ordering, logical ordering, cause and effect, comparison, and thematic
development is strongly evident, although not thoroughly executed
and/or not totally reflecting target language patterns. Although
sensitive to differences in formal and informal style, still may not
tailor writing precisely to a variety of purposes and/or readers.
Errors in writing rarely disturb natives or cause miscommunication.

H e bre w. Able to express self effectively in most formal and
informal writing on practical, social and professional topics. Can
write most types of correspondence, such as memos, social and
business letters, and short research papers in areas of special
interest or in special fields. Good control of a full range of structures.
spelling, and a wide general vocabulary allow the writer to present
and support arguments or points of view accurately and effectively.
An underlying organization, such as chronological ordering, logical
ordering, cause and effect, comparison, and thematic development is
strongly evident, although not thoroughly executed and/or not
totally reflecting target language patterns. Although sensitive to
differences in formal and informal style, still may not tailor writing
precisely to a variety of purposes and/or readers. The length of
writing at this level extends from a number Or paragraphs up to a
number of pages.

At this level the writer often employs the vocabulary of
written Hebrew (nz "so," nws "is not," "in), some features of
classical Hebrew (m "is") and Aramaicisms (Ir'rrt "that is") and
shows general familiarity with the style and content of Hebrew
writing as distinct from speech. The following features found in the
writing of the educated native speaker can be expected to appear at
this level: more extensive use of possessive suffixes and of the
double genitive: rryz 'rum "I touched her hand" instead of rO, invs:
-rz "I touched her on the hand"; 1-1.1nnl, 142 instead of Inls
"please return it"; niorari 20 mimic instead of nisrn 0,-Irmn
"the strings of the guitar"; use of the "in which" construction: 11'Zr!
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1: "the house in which I grew up"; use of adjectival construct
phrases: ntrip--prn 0114 "a short man"; use of "resumptive pronouns":
Ion -twin) 14101in "the subject I will discuss."

There is no evidence of patterned errors at this level. Mistakes
may technically be the same as those at lower levels, but they occur
only sporadically and at much higher levels of morphology, syntax
and vocabulary. Snme examples: slight mistakes in vocabulary:
nntni* ie7 instead of mum 14/7 "unemotional"; incorrect rendition of
foreign names: liene instead of penliit "Plato"; incorrect verb
patterns: ... la*ri 11 M CM** MO* MOMS WM MON "A minority may
not actualize its dream ... " instead of on1'7; occasional unpatterned
spelling iaistakes. Such errors rarely disturb natives or cause
miscommunication.

READING

The Reading Guidelines are based on the analysis of data
gathered by means of an experimental reading test developed
specifically for this purpose. All texts included in the exam were
authentic. Among them were personal notes, newspaper
advertisements, items on current events and other articles from
Hebrew newspapers, including gear Lamattil (a newspaper for
immigrants to Israel), and unedited passages from non-fiction books.

Some of the questions which were not investigated and will
require further research are: the reader's ability to read and
understand texts including plene versus defective spelling,
abbreviations and acronyms, sarcasm, irony and humor. The
influence of the use of a dictionary on the reader's proficiency at all
levels also needs to be further examined. The use of vowels or lack
thereof was investigated, but the results were inconclusive.

Novice
The Novice level is characterized by an ability to

identify isolated words and phrases when strongly supported
by context; and

identify learned material.

36
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Generic. Able occasionally to identify isolated words and/or major
phrases when strongly supported by context,

Hebrew. No functional ability to read Hebrew, but able to rec...-Inize
some isolated letters and occasional learned words such as names,
greetings and other words that may have been frequently seen in
Hebrew writing (e.g.,

Novice-Mid

Generic. Able to Yecognize the symbols of an alphabetic and/or
syllabic writing system and/or a limited number of characters in a
system that uses characters. The reader can identify an increasing
number of highly contextualized words and/or phrases including
cognates and borrowed words, where appropri.e. Material
understood rarely exceeds a single phrase at a time, and rereading
may be required.

Hebrew. R,xognizes most consonants and understands that
consonants in unpointed texts often stand for consonant + vowel.
Able to recognize an increasing number of highly contextualized
words and phrases, obvious loan words (cp-Innwe "supermarket,"
rp-onn "Hungary"), learned words and words known from cultural
or religious background (not "Passover," Tin: row "Happy New
Year").

Novice-High

Generic. Has sufficient control of the writing system to interpret
written language in areas of practical need. Where vocabulary has
been learned, can read for instructional and directional purposes
standardized messages, phrases or expressions, such as some items
on menus, schedules, timetables, maps and signs. At times, but not
on a consistent basis, the Novice-High level reader may be able to
derive meaning from material at a slightly higher level where
context and/or extralinguistic background knowledge are supportive.

Hebrew. Has complete knowledge of the Hebrew alphabetic system,
but may still have difficulty distinguishing letters that resemble each
other, such as i and -1, r and i. With help from context, can identify
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the topic and some iteme from simple lists (TV programs, days of the
week, names of months and of foreign languages), as well as some
basic words for foods, articles of furniture, place names, etc. But
sometimes misinterprets even simple lists (e.g., a TV schedule may
be misinterpreted as a bus schedule, trip itinerary, list of items in aTV store, etc.). Can re( ognize basic grammatical structures when
vocabulary is known or supplied (e.g., understands ,4,gr pwart nt
"this is my style" when p3ro "style" is supplied) and even extract
meaning from a string of s:griple, connected sentences when context
or background knowledge are supportive.

Intermediate
The Intermediate level is characterized by an ability to

understand main ideas and some facts from simple connected texts.

Intermediate-Low

Generic. Able to understand main ideas and/or some facts from the
simplest connected texts dealing with basic personal and socialneeds. Such texts are linguistically noncomplex and have a clear
underlying internal structure, for example chronological sequencing.
They impart basic information about which the reader has to make
only minimal suppositions or to which the reader brings personal
interest and/or knowledge. Examples include messages with social
purposes or information for the widest possible audience, such aspublic announcements and short, straightforward instructionsdealing with public life. Some misunderstandings will occur.

Hebrew. Able to understand the main ideas and/or some detailsfrom simple connected texts on familiar topics. In letters, notes,dialogues and simple narratives, can identify the main topic, themain characters, and some of the details, mainly when verbs related
to common daily functions are used (zrz "write," z v, "sit,"
"travel," 17 14 "eat"). Fully understands simple sentences (1107,1z 4
km,: av,rt 0111214 9i714 537-s "4,537,000 people live today in

Israel"). Successfully identifies and understands basic structures and
vocabulary in longer passages to get the gist of the text by ignoring
unfamiliar material. While contextual clues are sometimes used
successfully, overreliance on such clues may at other times misleadthe reader.
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G en eric. Able to read consistently with increased understanding
simple connected texts dealing with a variety of basic and social
needs. Such texts are still linguistically noncomplex and have a clear
underlying internal structure. They impart basic information about
which the reader has to make minimal suppositions and to which the
reader brings personal interest and/or knowledge. Examples may
include short, straightforwsrd descriptions of persons, places, and
things written for a wide audience.

Hebr ew. Good understanding of main idea and some details of
simple advertisements and of short, factual, narrative texts (pointed,
partially pointed, and unpointed) in familiar areas. Increasing
comfort with Hebrew structure permits the reader to get meaning
from unfamiliar expressions such as or "every day," itaso 1111,

"more than," rtzrns 'Dr; "favorite." The reader has a wider
vocabulary (Timm "key"; 3" n "U.S."; onrlol arin,"Jews and
Muslims") and greater ability to infer meaning from unknown
vocabulary by relying on context (an Intermediate-Mid reader who
does not know the word cm= "jewelry" may understand from the
phrase ircon2zrn 010D "money and jewelry" that onryDri refers to
some kind of valuables). Can interpret present, past and sometimes
future tense of most regular and some common irregular verbs

1303D3 "we moved into our apartment"; 1:7`3n2M 1314311 "we
invite"; nnvz p -ntrm "I will not return till evening"). Strong
tendency to confuse cues with graphically similar but more familiar
ones (reading -111 for ITT "uncle").

Intermediate-High

Generic. Able to read consistently with full understanding simple
connected texts dealing with basic personal and social needs about
which the reader has personal interest and/or knowledge. Can get
some main ideas and information from texts at the next higher level
featuring description and narration. Structural complexity may
interfere with comprehension; for example, basic grammatical
relations may be misinterpreted and temporal references may rely
primarily on lexical items. Has some difficulty with the cohesive
factors in discourse, such as matching pronouns with referents.
While texts do not differ significantly from those at the Advanced

3ft;
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level, comprehension is less consistent. May have to read material
several times for understanding.

Hebrew. Usually able to identify Who, What, When and Where in
short connected texts on basic subjects. Can often get the gist of even
longer paragraphs when expectations cued by the text are fulfilled.
Consistently comprehends most details of simple informative texts
such as non-technical advertisements, personal notes and messages.
The Intermediate-High reader can identify most past, present, and
future tense forms of frequent verbs in all verb patterns, and so can
grasp the chronological sequence of events. Emerging but
inconsistent ability to understand Advanced-level texts featuring
description and narration.

Advanced
The Advanced level is characterized by

an ability to read with consistent understanding prose
several paragraphs in length, dealing primarily with factual
information and intended for the general reader; and

in areas of special interest or knowledge, an increasing ability
to understand parts of texts which are propositionally and
linguistically more complex.

Advanced

Generic. Able to read somewhat longer prose of several paragraphs
in length, particularly if presented with a clear underlying structure.
The prose is predominantly in familiar sentence patterns. Reader
gets the main ideas and facts and misses some details.
Comprehension derives not only from situational and subject matter
knowledge but from increasing control of the language. Texts at this
level include descriptions and narrations such as simple short stories,
news items, biographical information, social notices, personal
correspondence, routinized business letters and simple technical
material written for the general reader.

Hebrew. Can understand multi-paragraph materials which include
descriptions and narrations, such as news items, short stories,
biographical information, short feature articles and the like, when
logical development (story line, chronological sequence, or other
rhetorical structure) is straightforward and the subject matter is
familiar. A ble to combine information extracted from various parts
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of the text and make inferences and comparisons, but may miss some
details. Sometimes misinterprets colloquialisms that sound
comprehensible (e.g., nivm-nrta iw nnzn inn "returns home
around ten or eleven" may be interpreted as 10:11) and misreads
cultural cues due to own background (e.g., an Advanced-level reader
who secs t31',,n itDo-n.: "secular school" may understand it as
"public school" because religious schools in America are all private).

Can fully comprehend the most important details of a wide
range of advertisements (e.g., for a student organization, a language
school, a hotel). Understands connective devices such as
"therefore," -p zpv "as a result," ninte, "although," is "but." Has
usually mastered the form of conditional and relative clauses as well
as of the verbal tenses and other forms (infinitives, negative
imperatives) of regular and frequent irregular verbs, but may still
ignore obvious grammatical cues or seize a familiar vocabulary cue
and thus misinterpret. Has a broader range of vocabulary (e.g.,
n*inon "adjustment"; iprit: "research"; rurn, "causes") and can
comprehend texts containing nouns with possessive suffixes (1.1-1:i7n

"his students"; ln71z. "his ability") and other characteristics of a
more formal style.

Advanced-High

Generic. Able to follow essential points of written discourse at the
Superior level in areas of special interest or knowledge. Able to
understand parts of texts which are conceptually abstract and
linguistically complex, and/or texts which treat unfamiliar topics and
situations, as well as some texts which involve aspects of target-
language culture. Able to comprehend the facts to make appropriate
inferences. A partial awareness of the aesthetic properties of
language and of its literary styles permits comprehension of a wider
variety of texts, including literary. Misunderstandings may occur.

Hebrew. Can understand multi-paragraph texts within an
increasing range of (actual and familiar topics and, with uneven
comprehension, abstract, hypothetical or other Superior-level texts
as well. Understands most of the finer points of texts containing a
wide variety of grammatical structures, e.g., has increased awareness
of semantic relationships between forms of the same root realized in
different verb patterns, mnd has fully mastered subordinate clauses
at all different levels of complexity. Shows emerging but
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inconsistent ability to understand different registers in written
materials.

Superior
The Superior level is characterized by an ability to read, for

information or for pleasure with almost complete comprehension and
at normal speed, a wide variety of texts on a wide variety of topics.

Generic. Able to read with almost complete comprehension and at
normal speed expository prose on unfamiliar subjects and a variety
of literary texts. Reading ability is not dependent on subject matter
knowledge, although the reader is not expected to comprehend
thoroughly texts which are highly dependent on knowledge of the
target culture. Reads easily for pleasure. Superior-level texts
feature hypotheses, argumentation and supported opinions and
include grammatical patterns and vocabulary ordinarily encountered
in academie/professional reading. At this level, due to the control of
general vocabulary and structure, the reader is almost always able to
match the meanings derived from extralinguistic knowledge with
meanings derived from knowledge of the language, allowing for
smooth and efficient reading of diverse texts. Occasional
misunderstandings may still occur; for example, the reader may
experience some difficulty with unusually complex structures and
low-frequency idioms. At the Superior level the reader can match
strategics. top-down or bottom-up, which are most appropriate to
the text. (Top-down strategies rely on real-world knowledgc and
prediction based on genre and organizational scheme of the text.
Bottom-up strategies rely on actual linguistic knowledge.) Material
at this level will include a variety of literary texts, editorials,
correspondence, general reports and technical material in
professional fields. Rereading is rarely necessary, and misreading israre.

Hebrew. Can read with close to full comprehension a wide array of
texts, including a large selection of articles in Hebrew newspapers,
which deal with abstract and unfamiliar topics. These texts may
include hypothetical concepts and utilize argumentation and
supported opinion. Able to understand selected unabridged and
unadapted literary pieces with the help of a dictionary. Comfortablewith a wider range of culture-specific material. Can read material
which includes more sophisticated vocabulary, idioms, and
metaphoric language (nlv,zp "tenure"; 67)4'1w rrizul understood as
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"betrayer/destroyer of Israel"; won' fro lnloD nzrin
ol3.rn4 nuoto no L.1D nt4 nzp-inz "The k ibbutz is like a drop of water
that reflects in its structure everything that is found in the ocean").

Unfamiliarity with infrequent vocabulary, misreading due to
lack of vowels, confusion about semantic indicators, and lack of
familiarity with some culture-specific material may still cause
occasional unpatterned misunderstandings.

Distinguished
The Distinguished level is characterized by the ability to read

fluently and accurately most styles and forms of the language within
comprehension that is achieved from within the cultural framework
of the language and that includes appreciation of nuance a n d
subtlety.

Generic. Able to read fluently and accurately most styles and forms
of the language pertinent to academic and professional needs. Able
to relate inferences in the text to real-world knowledge and
understand almost all sociolinguistic and cultural references by
processing language from within the cultural framework. Able to
understand a writer's use of nuance and subtlety. Can readily follow
unpredictable turns of thought and author intent in such materials as
sophisticated editorials, specialized journal articles, and literary texts
such as novels, plays, poems, as well as in any subject matter area
directed to the general reader.

Hebrew. Able to read fluently and accurately most styles and forms
of the language pertinent to academic and professional needs.
Understands most allusions in modern Hebrew literature from earlier
sources. Sensitive to subtle nuances, and possesses sufficient
knowledge of Israeli culture to follow virtually any colloquial or
idiomatic usage intended for the general reader (e.g., nssno pt -
"council head" as roughly equivalent to small town mayor; nn.:
"parties" rather than the apparent literal meaning of "night school";
-tom, typo and 1.-In n-ro, terms from rabbinic literature referring to
leniency or strictness).
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Writing Samples

Copy from print to script:
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Tell about your roommate.
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Write a note to your roommate, including questions.
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Write a note to your friend.

Reply.
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This year 1 want to
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Sell description
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Response to a letter to the editor
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I got back to school yesterday ani
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HEBREW PROFICIENCY

GUIDELINES



Introduction

The Hebrew Proficiency Guidelines are based on the genericguidelines published in 1986 by the American Council on theTeaching of Foreign Languages (ACTFL). ACTFL describes theguidelines as

a hierarchy of global characterizations of integratedperformance in speaking, listening, reading and writing.Each description is a representative, not an exhaustive,sample of a particular range of ability, and each levelsubsumes all previous levels, moving from simple tocomplex in an "all-before-and-more" fashion.
Because these guidelines identify stages ofproficiency, as opposed to achievement, they are notintended to measure what an individual has achievedthrough specific classroom instruction but rather to allowassessment of what an individual can and cannot do,regardless of where, when, or how the language has beenlearned or acquired; thus, the words "learned" and"acquired" are used in the broadest sense. Theseguidelines are not based on a particular linguistic theoryor pedagogical method, since the guidelines areproficiency-based, as opposed to achievement-based, andare intended to be used for global assessment.

It is especially important to bear in mind that the levels in theGuidelines are only partial descriptions of the characteristics of arange of performance. Thus, they are neither goals for teaching orcurricular sequencing, nor absolute criteria for measuring learneroutcomes. The Guidelines can be helpful in curriculum and testdevelopment; however, such usage has to be guided by a thoroughunderstanding of the learning goals underlying the Guidelines. Thestatements and examples included in each level can only capture asmall part of the conceptual, partial and full control of variouslinguistic and socio-linguistic characteristic of that specific level.The Hebrew Guidelines are the result of a two-year projectfunded by a grant from the United States Department of Education,which was carried out during 1988-1990 by a national committeebased at Brandeis University, The memLers of the committee were:

5 1
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Shmuel Bolozky, University of Massachusetts at Amherst
Rivka Dori, Hebrew Union College (Los Angeles) and Universityof Southern California
Ruth Go Han, Brandeis University (Project Director)Edna Grad, Northwestern University (first year)
Benjamin Hary, Emory University
Adina Ofek, Jewish Theological Seminary of America
Jonathan Paradise, University of Minnesota
Vardit Ringvald, Brandeis University (second year).

The Hebrew Guidelines, like the other language-specificguidelines developed to date, exemplify the characteristics of eachlevel of the generic guidelines in a specific language. The guidelinesfor each skill provide a description of the functional linguisticbehavior of non-native users of Modern Hebrew ranging from thetotal beginner (Novice-Low) to the person with "full professionalcompetence in the language" (Superior) or, in the receptive skills oflistening and reading, an even higher level of competence(Distinguished).
All the examples included in the Hebrew Guidelines are fromdata collected specifically for this project. An extensive analysis ofOral Proficiency Interviews as well as writing samples and listeningand reading comprehension samples was conducted by the HebrewGuidelines Committee over the two-year period of the grant.While the Guidelines emphasize functional ability, examples oftypical errors characteristic of the samples examined have also beenincluded. The more detailed description of both strengths andweaknesses which may characterize each level should be helpful tothose who will use the Guidelines as a basis for further research,rating and instruction. The descriptions of the Intermediate-Highand Advanced-High levels have generally been kept shorter, withfewer or no examples, since these levels incorporate many of thesignificant features of both the preceding and the following ranges.The prominent characteristic of these two levels is the unevennessand lack of consistency of the performance. Often the person'sperformance appears to be at the next higher level, but just as oftenit sinks back to the one before.

An effort was made to obtain as broad and diverse a sample aspossible within the time constraints of the project. However,additional research and, in particular, test development will benecessary in order to confirm that the samples are indeedrep,esentative and to explore the properties of the proficiency scalein greater depth.
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Since its inception, the development of proficiency guidelines
has been an ongoing, interactive process. No version of the
guidelines is considered final or definitive. This first version of the
Hebrew Guidelines should serve as a basis for a more general and
objective description of proficiency in the four skills than has been
possible in the past, and should facilitate the creation of proficiency-
based tests and curricula. However, since the Guidelines are
intended to help describe the proficiency of any non-native who has
learned Hebrew in any kind of setting, and since large numbers of
people learn Hebrew outside of university settings, further research
and discussion leading to the refinement and revision of the
Guidelines is essential. It is hoped that these Guidelines will
facilitate such research and lead to productive discussions among
professors of Hebrew. They should also facilitate cross-fertilization
between researchers and instructors of Hebrew and those teaching
other languages for which guidelines have already been developed.

The committee would like to acknowledge with gratitude the
help of David Hip le of ACTFL, who has served as tester trainer and
consultant to the committee since the inception of the project, and of
these others who have provided assistance, guidance and suggestions
during the course of the project: Roger Allen, University of
Pennsylvania; Nancy Anderson, Educational Testing Service; Shulamit
Bitran, Clark University; Heidi Byrnes, Georgetown University;
Michael Carasik, staff assistant to the committee; Rina Donchin,
University of Illinois; Vijai Gambhir, University of Pennsylvania;
Yehiel Hayon, Ohio State University; Isabelle Kaplan, ACTFL; Samuel
Livingston, ETS; Gilead Morahg, University of Wisconsin; Zila Naor,
Brandeis University; Nissan Netzer, Bar-Ilan University; Raphael Nir,
Hebrew University, Jerusalem; Bonit Porath, Brandeis University;
Asher Riviin, Tel Aviv University and World Zionist Organization,
New York; Meira Rom, Hebrew University, Jerusalem; Elana Shohamy,
Tel Aviv University; Irene Thompson, George Washington University;
Ronald Walton, National Foreign Language Center and University of
Maryland; Leora Weinbach, Center for Education Technology, Tel
Aviv; and Zehava Weizman, Harvard University.

The Generic Guidelines were revised and prepared by Heidi
13yrnes; James Child; Nina Levinson; Pardee Lowe, Jr.; Seiichi Makino;
Irene Thompson; and A. Ronald Walton.

For the convenience of those who do not read Hebrew, the
committee this set of the Hebrew Guidelines has the examples
transliterated into Roman characters. In both Writing and Reading
the transcription reflects, for the most part, Hebrew orthography:
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thus, to (g) is distinguished from o (s) and z (v) from (w). Doubling
is also indicated. The transcription of Speaking and Listening reflects
speakers' usage of the language; therefore, there is no distinction
between and n (both x); and p (both k), etc. Moreover, there is
no marking of ie or D.

The sign * denotes an error.

SPEAKING

All the examples are taken from recorded oral interviews
conducted for this project.

Novice

The Novice level is characterized by the ability to communicate
minimally with learned material.

Novice-Low

Generic. Oral production consists of isolated words and perhaps a
few high-frequency phrases. Essentially no functional
communicative ability.

Hebrew. No functional ability to communicate in Hebrew. Oral
production is limited to several isolated words or expressions, such
as S'alom "hi," ani "I," ken "yes," lo "no," toda "thanks," and familiar
loanwords from Jewish/Israeli culture such as "Shabbat," "chutzpa,"
"pita," "aliyah," "kibbutz."

Novice-Mid

Generic. Oral production continues to consist of isolated words and
learned phrases within very predictable areas of need. Vocabulary
is sufficient only for handling simple, elementary needs and
expressing basic courtesies. Utterances rarely consist of more than
two or three words and show frequent long pauses and repetition of
interlocutor's words. Speaker may have some difficulty producing
even the simplest utterances. Some Novice-Mid speakers may be
understood only with great difficulty.

Hebrew. No significant functional ability to communicate in
Ilebrew. Primarily reactive; intelligible only to sympathetic listeners.
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Oral production is limited to repetition of interviewer's input or
memorized utterances. Functions are limited to some courtesy
formulas (ma ilomxa? "how are you?"; nairn rneod "pleased to meet
you"), listing and enumerating, and simple, mostly memorized
phrases and sentences (ani gara be-boston "I live in Boston"; ani
ohevet Ansa "I like pizza"). Content may consist of common lexical
items related to people (aba "father"; ima "mother", talmid "student",
xaver "friend"); objects and places (Rise "chair"; itaxan "table", xeder
"room", Rita "class"); food (tapuz "orange"; lexem "bread"; clag "fish");
days of the week (yom iiii "Friday"; yorn Mon "Sunday"); numbers
1-10; and loan words such as universita, hamburger, Rafe.

Speech is characterized by long pauses, frequent groping for
words, use of first language, few adjectives, lack of agreement
between subject and verb and inaccurate use of personal pronouns.
The Novice-Mid speaker may have a surprisingly large vocabulary of
isolated words and phrases acquired through the study of Jewish
culture. However, knowledge of these lexical items does not increase
functional ability in the language.

Novice-High

Generic. Able to satisfy partially the requirements of basic
communicative exchanges by relying heavily on learned utterances
hut occasionally expanding these through simple recombinations of
their elements. Can ask questions or make statements involving
learned material. Shows signs of spontaneity although this falls short
of real autonomy of expression. Speech continues to consist of
learned utterances rather than of personalized, situationally adapted
ones. Vocabulary centers on areas such as basic objects, places, and
most common kinship terms. Pronunciation may still be strongly
influenced by first language. Errors are frequent and, in spite of
repetition, some Novice-High speakers will have difficulty being
understood even by sympathetic interlocutors.

Hebrew. Emerging, but not sustained ability to engage in basic
communicative exchanges, mainly through recombination or
expansion of learned material (hem gam rotsim lilmod anglit, "They
want to study English too"; ani ovedet bauniversita, "I work at the
university"). Content is still usually limited to a few topics,
concerning self and immediate surroundings such as food, the family,
the classroom (hamiipaxa ieli gara be ..., "My family lives in ..."; ani
holexet lemuzeon, "I am going to a museum"). Creativity is reflected
in the emerging ability to ask some questions, cope with simple
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survival situations such as ordering a basic meal, inviting someone
over, or buying a ticket. Most statements are in the present tense.
Occasional use of simple adverbs of time (axial, "now." hayom
"today") and space (gam "there," po "here") and partial control of
conjunctions (ani obey ivrit, gam anglit "I like Hebrew, English too")
add some detail to the Novice-High speaKer's sentences.

However, errors are frequent and may include improper use of
the infinitive (ani rotsa *kotevet sipurim, "I want to write stories")
and lack of agreement in number (xaverim *tov, "good Isg.1 *friends
[pin or gender (ima *omer, "Mother ff.) *says (m.J"). Speakers may
have difficulty in producing sounds not found in the first language.
Communication even with sympathetic interlocutors may be difficult.

Intermediate
The Intermediate level is characterized by the speaker's ability

to:
create with the language by combining and recombining

learned elements, though primarily in a reactive mode;
initiate, minimally sustain, and close in a simple way basic

communicative tasks; and
ask and answer questions.

Intermediate-Low

Generic. Able to handle successfully a limited number of
interactive, task-oriented and social situations. Can ask and answer
questions, initiate and respond to simple statements and maintain
face-to-face conversation, although in a highly restricted manner and
with much linguistic inaccuracy. Within these limitations, can
perform such tasks as introducing self, ordering a meal, asking
directions, and making purchases. Vocabulary is adequate to express
only the most elementary needs. Strong interference from native
language may occur. Misunderstanding frequently arise, but with
repetition, the Intermediate-Low speaker can generally be
understood by sympathetic interlocutors.

Hebrew. Able to engage in some simple conversations such as
introductions, greetings, invitations, expressions of likes and dislikes,
and obtaining information in order to fulfill immediate needs. Uses a
limited number of simple sentences, mostly one or two at a time;
most are still reactive and repeat part of the question. Limited hut
sustained creativity is reflected in the ability to ask and answer
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simple questions (eyiro at ovedet? "Where do you work?"; kama ze
ole?, "How much does it cost?") and combine known elements to say
things with a measure of spontaneity. Able to survive uncomplicated
daily situations such as buying a bus ticket, asking for directions, or
ordering food in a restaurant.

The Intermediate-Low speaker attempts to carry on
conversations, mostly on topics such as everyday activities (a ni
obevet likro velixtov, "I like to read and write"; ani oved ki ani rotse
kesef, "I work because I want money"), the family, friends and other
narrowly defined familiar topics.

Errors resulting in miscommunication frequently occur, but
with repetition the speaker can generally be understood by
sympathetic interlocutors, who would understand responses like the
following: ani lo *sameax ki ant rotsa iebaiem gen *ivrit xaya, "I (f.)
am not happy (m.), because I want my Hebrew name (to be) Chaya";
hi *lilmod ivrit gam, *lamad im *ani, "She *studied Hebrew too, she
*studied with *me."

Intermediate-Mid

Generic. Able to handle successfully a variety of uncomplicated,
basic and communicative tasks and social situations. C n talk simply
about self and family members. Can ask and answer questions and
participate in simple conversations on topics beyond the most
immediate needs: e.g., personal history and leisure-time activities.
Utterance length increases slightly, but speech may continue to be
characterized by frequent long pauses, since the smooth
incorporation of even basic conversational strategies is often
hindered as the speaker struggles to create appropriate language
forms. Pronunciation may continue to be Arongly influenced by first
language and fluency may still be strained. Although
misunderstandings still arise, the Intermediate-Mid speaker can
generally be understood by sympathetic interlocutors.

Hebrew. Able to maintain a variety of uncomplicated face-to-face
conversations in highly predictable surroundings. More interactive
and creative than the previous level. Produces strings or lists of
sentences in sequence, though still not in utterances of paragraph
length. Emerging ability to use the past tense. Topics are similar to
those of the Intermediate-Low level, but with increased quantity and
quality of speech. Examples: yei harbe anatim ieomrim iewaiington
makom toy meod, "There are many people who say that Washington
is a very good place"; baima gen bi gam lo ohevet et hanaalaim ieli,
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"My mother does not like my shoes either"; hayom yafe meod, ktsat
kar, aval yafe, "It's a nice day today, a bit cold, but nice." Able to
handle a variety of survival situations.

Can get information by asking simple questions such as lama at
bat leamerika? "Why did you come to America?", ben kama hayeled
gelax? "How old is your son?", ma at osa kan? "What are you doing
here?", eyfo at ovedet? "Where do you work?", rnatay bat
launiversita? "When did you come to the university?", meain ata ba?
"Where do you come from?.

Errors may include lack of agreement and failure to use the
construct state (ani lo xoievet geanl *karov *lemiipaxa hadodim, "I
don't think that I am *close to the uncles' *family"); inaccuracies in
verbal forms (*kanati, "I *bought"); incorrect word order (profesor
*meaxer universita, "professor from *another university"); and
incorrect use of the definite article. In responses to questions, often
uses question markers as conjunctions (ani lo lomed *matai alli holex
laavoda, "I don't study *when I go to work").

Such mistakes usually do not prevent the Intermediate-Mid
speaker from being understood by a sympathetic interlocutor.

Intermediate-High

Generic. Able to handle successfully most uncomplicated
communicative tasks and social situations. Can initiate, sustain, and
close a general conversation with a number of strategies appropriate
to a range of circumstances and topics, but errors are evident.
Limited vocabulary still necessitates hesitation and may bring about
slightly unexpected circumlocution. There is emerging evidence of
connected discourse, particularly for simple narration and/or
description. The Intermediate-High speaker can generally be
understood even by interlocutors not accustomed to dealing with
speakers at this level, but repetition may still be required.

Hebrew. Able to handle successfully most uncomplicated
communicative tasks and social situations. Emerging but not
sustained ability to narrate and describe simple activities and
situations in connected speech, using a variety of the more frequent
conjunctions, such as 0 "or," ye- "and," aval "but," mipne ie-
"because," Eine ie- "before," keie- "when" (... 2e nose kate mood, aval
yei dvarirn laasot....,"... This is a difficult subject, but there are things
to be done...."). Accuracy of expression is increased through correct
use of the infinitive and of common verbs in the past tense.
Emerging ability to express future time (ani mitkonen linsoa habayta



baxofei, "I'm planning to go home during vacation"), with some
difficulty in the use of morphological future forms. Can occasionally
express opinions in simple terms and handle situations with some
complications. Is becoming less dependent on sympathetic
interlocutors.

Advanced

The Advanced level is characterized by the speaker's ability to:
converse in a clearly participatory fashion;
initiate, sustain and bring to closure a wide variety of

communicative tasks, including those that require an increased
ability to convey meaning with diverse language strategies due to a
complication or an unforeseen turn of events;

satisfy the requirements of school and work situations;
narrate and describe with paragraph-length connected

discourse.

Advanced

Generic. Able to satisfy the requirements of everyday situations
and routine school and work requirements. Can handle with
confidence but not with facility complicated tasks and social
situations, such as elaborating, complaining, and apologizing. Can
narrate and describe with some details, linking sentences together
smoothly. Can communicate facts and talk casually about topics of
current public and personal interest, using general vocabulary.
Shortcomings can often be smoothed over by commmunicative
strategies, such as pause fillers, stalling devices, and different rates
of speech. Circumlocution which arises from vocabulary or syntactic
limitations very often is quite successful, though some groping for
words may still be evident. The Advanced-level speaker can be
understood without difficulty by native interlocutors.

Hebrew. Able to satisfy routine social demands and school or work
requirements. Increasing control of subordinate clauses as well as
common verb patterns, genckr, number, subject/verb and
noun/adjective agreement permits the Advanced speaker to narrate,
describe and compare in complete though simple paragraphs (axar
kax ani tsarix liknot ... "afterwards I need to buy ... "; Ira tavoi "If
you come"; nu ;cagey ge "He thinks that"; keiebikarti baarets "When I
visited Israel"). Can state an opinion--not yet fully supported--on
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topics of general interest such as current issues and events, politics,
sports, the weather, social issues. Can handle situations with a
complication, such as being stranded at the airport, losing documents,
being late to work, or returning a purchase for a refund. Is often able
to resort to circumlocution and other communication strategies when
specific vocabulary fails.

Good control of most common prepositions, including those
governed by frequently used verbs, and of inflected prepositions,
leads to greater clarity: omer le "says to"; medaber im "speaks with";
more leivrit "a teacher of Hebrew"; li "to me," iti "with me," al yadi
"next to me." Errors may be caused by interference from native
language, e.g. ozer *et "help" + *direct object; *al yom :Von "*on
Sunday"; medaber *le "speak *to"; gen' *al hakibuts "I lived *on the
kibbutz."

Other errors may include occasional realization in the wrong
verb pattern such as *lavaintt "we *dressed [trans.)" for hitlabainu
"we got dressed" and haxanut *sogeret "the store *closes Itrans.]"
instead of nisgeret "closes lintrans.)" and gender/number errors
(milim *kaiim "*hard words"; *ze haarets "*This is the land"). But such
errors rarely lead to misunderstandings in communication with
native speakers.

Advanced-High

Generic. Able to satisfy the requirements of a broad variety of
everyday, school, and work situations. Can discuss concrete topics
relating to particular interests and special fields of competence.
There is emerging evidence of ability to support opinions, explain in
detail, and hypothesize. The Advanced-High speaker often shows a
well developed ability to compensate for an imperfect grasp of some
forms with confident use of communicative strategies, such as
paraphrasing and circumlocution. Differentiated vocabulary and
intonation are effectively used to communicate fine shades of
meaning. The Advanced-High speaker often shows remarkable
fluency and ease of speech but under the. demands of Superior-level,
complex tasks language may break down or prove inadequate.

Hebrew. Able to converse in a clearly participatory fashion and to
satisfy the requirements of a variety of everyday, school, work or
social situations. Increase in quality and quantity of Advanced tasks
or functions. Greater accuracy in use of prepositions, subordinate
clauses, verb forms and gender agreement. Partial but inconsistent
ability to hypothesize (using iju. "if" and the appropriate verb tenses),
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support opinions, handle abstractions in extended discourse, and
otherwise perform at the Superior level. Some groping for words
and other mistakes still occur as well, especially when discussing
unfamiliar topics or attempting to use more specific or sophisticated
vocabulary (e.g., "veterinarian," "district attorney," "decline in the
ability"; adam gemeaien omer geze pogea ftexoffiut gel() ... "a man
who smokes says that it impinges on his *freedom ..."). Patterned
errors also appear, but they are more likely to be idiosyncratic to the
particular speaker than characteristic of Advanced-High speaking in
general.

Superior
The superior level is characterized by the speaker's ability to:

participate effectively in most formal and informal
conversations on practical, social, professional, and abstract topics;
a n d

support opinions and hypothesize using native-like discourse
strategies.

G en eric. Able to speak the language with sufficient accuracy to
participate effectively in most formal and informal conversations on
practical, social, professional, and abstract topics. Can discuss special
fields of competence and interest with ease. Can support opinions
and hypothesize, but may not be able to tailor language to audience
or discuss in depth highly abstract or unfamiliar topics. Usually the
Superior-level speaker is only partially familiar with regional or
other dialectical variants. The Superior-level speaker commands a
wide variety of interactive strategies and shows good awareness of
discourse strategies. The latter involves the ability to distinguish
main ideas from supporting information through syntactic, lexical
and suprasegmental features (pitch, stress, intonation). Sporadic
errors may occur, particularly in low-frequency structures and some
complex high-frequency structures more common to formal writing,
but no patterns of errors are evident. Errors do not disturb the
native speaker Or interfere with communication.

H eb re w. Able to speak the language with sufficient accuracy to
participate effectively in most formal and informal conversations on
practical, social and professional matters. Can discuss a broad range
of concrete as well as abstract topics, including unfamiliar ones, in
extended and connected discourse. Can handle unfamiliar situations,
support opinions, and hypothesize, using il u and iimale "if' and the
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appropriate verb forms. Functional mastery of the verb and noun
patterns (binyanim and miikalim). Some ability to shift registers
appropriately (yes lanu bevet hasefer yeladirn yotsim
mamas yotsey dofen, "We have some [idiomatic equivalent of) really
extraordinary kids in our school"). Uses idiomatic expressions (lo
ala beyadenu limnoa "we did not manage to prevent"; histakalti boiaa aruka, "I looked at him for a long while"; hi iimia betafkidim
xaiuvim, "She held important jobs ...

No patterned errors and no groping for words. Unpatterned
errors may still occur (e. g., *tofesirn "*forms"; *kemo Seeyn lo bayit
"*as (if) he doesn't have a home"; ze *lama yei hevdel "that's *why
there's a difference"; haim at rotsa *Iehitpagei velesoxeax? "Wouldyou like *to get together and talk?"). Such errors may clearly
distinguish the Superior speaker as a non-native, but they do not
interfere with communication or disturb the native speaker.

LISTENING

The Hebrew Listening Guidelines are based on data collected by
the Hebrew Guidelines Committee through a listening comprehension
test, Oral Proficiency Interviews and classroom observation. The testwas recorded on audio tape and it included both unmodifiedrecordings of news broadcasts and simulated authentic dialogues.
Additional research will be necessary in order to develop the test
fully and to collect data based on a wider variety of listening tasks.

These guidelines assume that all the listening segments are
delivered at a normal pace of speech with natural intonation and
stress patterns. The ability of listeners at the lower end of the scale
can be enhanced or hampered by the existence of different listening
conditions such as slowed or rapid speech, repetition, a familiar or
unfamiliar accent, visual cues, background noise, the age of the
speaker, etc.

Novice
The Novice level is characterized by an ability to recognize

learned material and isolated words and phrases when strongly
supported by context.

62
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Generic. Understanding is limited to occasional isolated words, such
as cognates, borrowed words, and high-frequency social conventions.
Essentially no ability to comprehend even short utterances.

Hebrew. No practical understanding of spoken Hebrew.
Understanding is limited to occasional familiar words, e.g.: borrowedwords (universita, kale, kale terya, kontsert, muzeon); social
conventions (galom, ken "yes," lo "no," toda "thank you"); terminology
acquired through religious or cultural contexts (iana tova "Happy
New Year," iofar); and occasional other isolated words or phrases.
Even these terms are usually recognized only when heard in isolation
and very clearly enunciated in fully specified contexts.

Novice-Mid

en eric. Able to understand some short, learned utterances,particularly where context strongly supports understanding andspeech is clearly audible. Comprehends some words and phrases
from simple questions, statements, high-frequency commands andcourtesy formulae about topics that refer to basic personalinformation or the immediate physical setting. The listener requires
long pauses for assimilation and periodically requests repetitionand/or a slower rate of speech.

Hebrew. Able to understand some memorized words and phrases
or simple questions (ata rotse sukar? "Do you want sugar?"; kale ote? "Coffee or tea?") when strongly supported by context and clearly
enunciated. Understanding is limited to familiar context areas suchas the family (aba "father," ima "mother," mlipaxa "family." a x"brother," axot "sister"), home, food, school, some numbers (1-10),
common courtesy formulae (boker toy "good morning," bevakaia
"please/you're welcome," ma ni§ma? "What's up?" naim rneod"pleased to meet you"), and high-frequency commands (kax "take,"§ev "sit," ten "give," bo "come," lex "go"). Familiar context orvocabulary facilitates comprehension of a surrounding phrase; e.g.,"Does X live in New York?" may be understood because of thefamiliar names and/or the intonation.

The Novice-Mid listener may require frequent repetition or
rewording even of most simple questions (meain ata? "Where are
you from?"; mi ze? "Who is it?"; eyfo babait §elxa? "Where is your
home'?"). Misunderstandings arise even with most common

6(4,.
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questions, such as confusion of ma iimxa? "What is your name?" and
ma ilomxa 7 "How are you?" Listener may require long pauses for
assimilation.

Novice-High

Generic. Able to understand short, learned utterances and some
sentence-length utterances, particularly where context strongly
supports understanding and speech is clearly audible. Comprehends
words and phrases from simple questions, statements, high-
frequency commands and courtesy formulae. May require
repetition, rephrasing and/or a slowed rate of speech for
comprehension.

Hebrew. Able to understand short, memorized phrases and some
sentence-length utterances (ani xole hayom "I'm sick today") in face-
to-face conversations, particularly when strongly supported by
pictures, gestures, or other context, and when speech is very clear.
Comprehends some basic questions (matay haiiur leivrit? "When is
Hebrew class?"; ma ata ose? "What are you doing?"), statements (yet
li giur ivrit baboker "I have Hebrew class in the morning") and high-
frequency commands (ten li sefer "Give me a book") found in daily
behavior involving family, school, leisure time activities and other
familiar areas. May require repetition, rephrasing and/or slow,
careful speech for comprehension. Minor modifications caused byword inflection are enough to render a familiar word unrecognizable
(ka tanlictana "small [m./f.j," kaxol/kxula "blue [m./f.J," etc.).

Intermediate
The Intermediate level is characterized by an ability to

understand main ideas and some facts from interactive exchanges
and simple connected aural texts.

The Intermediate level is characterized by the listener's ability
tO:

understand complete sentences;
understand compound sentences in familiar contexts;
catch the gist of longer utterances in familiar contexts which

allow for a high probability of correct guessing from a minimum of
word clues.

Comprehension is degraded when the listener is pressured bythe need to provide a spoken response or by listening to speech
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which cannot be repeated or altered (e.g., radio, telephone answeringmachine).

Intermediate-Low

G eneric. Able to understand sentence-length utterances whichconsist of recombinations of learned elements in a limited number ofcontent areas, particularly if strongly supported by the situationalcontext. Content refers to basic personal background and needs,social conventions and routine tasks, such as getting meals and
receiving simple instructions and directions. Listening tasks pertainprimarily to spontaneous face-to-face conversations. Understandingis often uneven; repetition and rewording may be necessary.
Misunderstandings in both main ideas and details arise frequently.

H ebr e w. Able to understand sentence-length utterances whichconsist of recombinations of learned/acquired elements in a limitednumber of context areas: school, restaurant (ma ata rotse leexol?
"What would you like to eat?") home (yes sapa al yad haitilxan
"There is a sofa next to the table"), lodging (yea kan bet malon? "Is
there a hotel here?"), transportation, simple directions, time (m ahaiaa? "What time is it?") and weather (hayom kar rneod "It's reallycold today"). Understands the gist of simple face-to-faceconversations and instructions given by a sympathetic speaker.Some repetition and rewording is still usually necessary forcomprehension. Misunderstandings in both main ideas and detailsarise frequently.

Intermediate-Mid

Generic. Able to understand sentence-length utterances whichconsist of recombinations of learned utterances on a variety of topics.
Content continues to refer primarily to basic personal backgroundand needs, social conversations and somewhat more complex tasks,such as lodging, transportation, and shopping. Additional contentareas include some personal interests and activities, and a greaterdiversity of instructions and directions. Listening tasks not onlypertain to spontaneous face-to-face conversations but also to shortroutine telephone conversations and some deliberate speech, such assimple announcements and reports over the media. Understandingcontinues to be uneven.
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Hebrew. Sufficient comprehension to understand simple face-to-
face and some overheard conversations about topics beyond basic
survival needs (e.g., personal history, sports, social life, hobbies).
Evidence of ability to recognize basic constructions which allow for
discrimination between male and female, singular and plural, present
and sometimes future and past. The Intermediate-Mid listener often
understands questions such as balm ata obey mezeg avir xam? "Do
you like hot weather?"; ma taase keietigmor lilmod bauniversita?
"What will you do when you finish college?" if the question is
anticipated. Able to comprehend short routine phone conversations
and some deliberate speech on simple tape-recordings. Can
sometimes get main idea, but no details, from a conversation on
unfamiliar topics.

Understanding continues to be uneven; repetition andrewording may still be necessary. May sometimes have difficulty
even with simple questions (ma asita baxotei? "What did you do
during vacation?"; ma taase bakayits "What will you do this
summer?") when they are not set in a suitable context.

Intermediate-High

Generic. Able to sustain understanding over longer stretches of
connected discourse on a number of topics pertaining to differenttimes and places; however, understanding is inconsistent to duefailure to grasp main ideas and/or details. Thus, while topics do notdiffer significantly from those of an Advanced-level listener,
comprehension is less in quantity and poorer in quality.

Hebrew. Comprehends longer stretches of connected discourse on anumber of topics which are not limited to a single context of time or
place, e.g., narrative about what happened on a camping trip or about
someone's future plans. Increasing ability to use contextual, lexical,
grammatical and other clues to grasp partially understood sentences
(e.g., the listener figures out ironi/t "urban, urbanite" from it "city").
Greater understanding of conceptual words in general (tabor "pure,"
drn torot "characters," ofi "character, nature"). Topics do not differ
significantly from those of the Advanced listener, but understanding
is inconsistent due to failure to grasp all details.

Advanced
The Advanced level is characterized by an ability to

understand main ideas and most details of connected discourse on a
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variety of factual topics beyond the immediacy of the situation,including some topics where comprehension is complicated due to anunexpected sequence of events.

G e ner ic . Able to understand main ideas and most details ofconnected discourse on a variety of topics beyond the immediacy ofthe situation. Comprehension may be uneven due to a variety oflinguistic and extralinguistic factors, among which topic familiarity isvery prominent. These texts frequently involve description andnarration in different time frames or aspects, such as present,nonpast, habitual, Or imperfective. Texts may include interviews,short lectures on familiar topics, and news items and reports dealingprimarily with factual information. Listener is aware of cohesivedevices but may not be able to use them to follow the sequence ofthought in an oral text.

Hebr e w. Able to understand main ideas and most details ofconnected discourse on a variety of topics beyond the most concrete,factual situations. Able to anticipate the flow of the utterancesufficiently to fill in the speaker's pauses correctly. Can understandmost face-to-face speech of a native speaker when spoken at anormal rate of speed. Can get the gist of a factual radio report on afamiliar subject and of a television report even on a less familiartopic.
Listener is aware of some, but not all, cohesive devices (e.g.,ilmale "if only ... not," lamrot ie- "although," af al pi te- "despite thefact that," leumat zot "on the other hand," karov levaday ge- "it'salmost certain that," behaivaa le- "compared to") but may not beable to use them to follow the sequence of thought. Mostly unable tofollow animated speech of two or more speakers who speak "on top"of each other or through background noise. Will not recognize knownwords in rapid speech when elided with preceding or succeedingwords (e.g., a for ha "the," ta for et ha (direct object marker)).

Advanced-High

Generic. Able to understand the main ideas of most speech in astandard dialect; however, the listener may not be able to sustaincomprehension in extended discourse which is propositionally andlinguistically complex. Listener shows an emerging awareness ofculturally implied meanings beyond the surface meanings of the textbut may fail to grasp socio-cultural nuances of the message.

0 :



Hebrew. Can comprehend the formal speech in use on Israeli radio,
despite the lack of visual clues. In face-to-face conversations, able to
understand a more elevated or idiomatic style, e.g.: yei bexax i-tsedek megavea "this constitutes a glaring injustice"; linkot
baerntsaim "to take steps"; yei texuia gehamatsav agum "There is afeeling that the situation is gloomy." Word order and other syntacticfeatures of written Hebrew (e.g., nouns with possessive endings,
infinitive plus direct object suffix) do not cause breakdown.

Listener shows an emerging awareness of culturally implied
meaning beyond the surface meaning of the text but may fail to
grasp socio-cultural nuances of the message (e.g., lehasik maskanot,
literally "to draw conclusions," which in an Israeli political context isunderstood to mean that the one drawing the conclusions shouldresign his post). Can distinguish expressions in other registers (slang,
biblical or rabbinic Hebrew) but may not always be able tocomprehend them (e.g., linhog eyfa veeyfa "to discriminate
between").

Superior
The Superior level is characterized by an ability to understand

concrete and abstract topics in extended discourse offered byspeakers using iative-like discourse strategies.

G en eric. Able to understand the main ideas of all speech in astandard dialect, including technical discussion in a field ofspecialization. Can follow the essentials of extended discourse whichis propositionally and linguistically complex, as in
academic/professional settings, in lectures, speeches, and reports.Listener shows some appreciation of aesthetic norms of targetlanguage, of idioms, colloquialisms, and register shifting. Able tomake inferences within the cultural framework of the targetlanguage. Understanding is aided by an awareness of the underlying
organization structure of the oral text and includes sensitivity for itssocial and cultural references and its affective overtones. Rarelymisunderstands but may not understand excessively rapid, highlycoiloquial speech or speech that has strong cultural references.

Hebrew. Sufficient comprehension to understand the essentials ofall standard speech, including telephone calls, radio broadcasts, filmsand theater plays, editorials and reports, academic and professional
discussions and lectures within own area of expertise, non-technical



public policy statements, some literary readings, and some jokes,
puns and idioms.

May still have difficulty with technical language (especially
outside own field of specialization), very formal high register, biblical
expressions, slang (e.g., may take yatsatem mize? literally as "Did youget out of it?" rather than colloquially as "Had you gotten out of thehabit?") or very rapid speech. Sporadic, non-predictable failure to
understand vocabulary, especially out of context, can still beexpected.

Distinguished
The Distinguished level is characterized by an ability tounderstand most linguistic styles and forms from within the culturalframework of the language.

Generic. Able to understand all forms and styles of speechpertinent to personal, social and professional needs tailored todifferent audiences. Shows strong sensitivity to social and cultural
references and aesthetic norms by processing language from withinthe cultural framework. Texts include theater plays, screenproductions, editorials, symposia, academic debates, public policystatements, literary readings, and most jokes and puns. May havedifficulty with some dialects and slang.

H Ur w. Able to understand with ease most forms and styles ofspeech related to personal, social and professional needs. Canunderstand and often identify the accents of immigrants fromvarious countries. Is sensitive to mimicking, shifts in register,literary/religious references and nuance in general in forms asvaried as cafe conversation, political speeches, and comedy routines.Will experience difficulty mainly when faced with rapid oremotionally charged speech or speech containing a relatively largeproportion of unfamiliar slang or other in-group terms.

WRITING

The writing guidelines and all the examples given are based onsamples of students' writing collected at the participatinginstitutions. A variety of in-class and out-of-class, timed and
untimed assignments were included in the analysis. No dictionarieswere used in in-class assignments, and the question of the
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progressive development of dictionary use in writing was not
investigated.

Samples at each of the levels described are appended to the
Guidelines. It remains for future data gathering and analysis to
confirm that the samples used are indeed representative.

The following criteria (not necessarily in order of importance)
were considered in formulating the level descriptions:

functional tasks
topic and treatment
length of sentences and length of the sample
relationship between the sentences
frequency of vocabulary lapses
naturalness of idiom, style and register
grammatical control
syntax
spelling.

Novice
The Novice level is characterized by an ability to produce

isolated words and phrases.

Novice-Low

G eneric. Able to form some letters in alphabetic system. In
languages whose writing systems use syllabaries or characters,
writer is able to both copy and produce the basic strokes. Can
produce romanization of isolated characters, where applicable.

Hebrew. Able to copy parts of printed text into script. In some
cases, also able to write own name and a few isolated memorized
words such as ialom and yika 'el, but not always accurately. Many
errors exist in formation of letters, e.g., pe' may be inverted; letters
that resemble each other (such as waw, yin!, final nun; he °, teyt, taw)
are frequently confused.

Novice-Mid

Generic. Able to copy or transcribe familiar words or phrases and
reproduce some from memory. No practical communicative writing
skills.

Hebrew. Able to copy most letters from print to script accurately
and can write (sometimes inaccurately) a small number of familiar

; 0
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words such as bayit "house," 'arutlat boqer "breakfast," badai "new."Can produce simple sentences which consist of learned words andphrases. No practical communicative writing skills. Has fairlycomplete control of sound-symbol correlation, but withoutdistinguishing between homophones (samexain, t a wIteyt,veyt/waw). Writes words known from speech mostly phonetically(e.g. mah Vimha "What's your name?" with heyt instead of xaf; *zotfor zo't "this").

Novice-High

G en er ic. Able to write simple fixed expressions and limited
memorized material and some recombinations thereof. Can supplyinformation on simple forms and documents. Can write names,numbers, dates, own nationality, and other simple autobiographical
information as well as some short -1hrases and simple lists. Can writeall the symbols in an alphabeti . or syllabic system or 50-100
characters or compounds in a character writing system. Spelling andrepresentation of symbols (letters, sylhbles, characters) may bepartially correct.

Hebrew. The ability to communicate in writing begins to appear atthis level. Can create short lists of words related to self andimmediate environment, e.g., basic biographical information,shopping lists, lists of courses, etc. Can recombine memorizedmaterials into simple statements, short descriptive sentences or basicquestions. However, word order is frequently incorrect (*la hatmora.h "a teacher"), and pronouns are often omitted in the presenttense (mah * kotevet "what are you writing?").
Occasionally still mixes written and printed letters, particularlywhere the differences are slight (e.g., girnel and zayin). Some lettersmay be formed incorrectly (e.g., mem, pe, final fe, final tsadi) orconfused with each other (heyt, xaf; heyt, he'). Non-final forms ofthe letters kaf, 'nem, nun, pe and tsadi are sometimes used at theend of a word. Spelling errors are frequent, especially in the case ofhomophones (e.g., qatan "little" with kaf instead of qof or taw insteadof teyt) and representations of vowels (e.g., "eyfow instead of leyfoh"where?").
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Intermediate
The Intermediate level is characterized by an ability to meet

practical writing needs by communicating simple facts and ideas in a
loose collection of sentences.

Intermediate-Low

Generic. Able to meet limited practical writing needs. Can writeshort messages, postcards, and take down simple notes, such as
telephone messages. Can create statements or questions within the
scope of limited language experience. Material produced consists of
recombinations of learned vocabulary and structures into simple
sentences on very familiar topics. Language is inadequate to express
in writing anything but elementary needs. Frequent errors in
grammar, vocabulary, punctuation, spelling and in formation of
nonalphabetic symbols, but writing can be understood by nativesused to the writing of nonnatives.

Hebrew. Able to meet limited practical writing needs. Some ability
to recombine learned material creatively into short sentences onfamiliar topics, and to create simple questions as well. Topics arespecific and closely tied to limited language experience, e.g., dailylife, things I like to do, objects in the immediate environment andtheir description by means of basic adjectives: nice, good, big, new.Verbs are usually in the present and occasionally the past, but not
always used accurately.

Frequent errors in grammar, especially lack of gender/number
agreement (mis cadah lov "a good restaurant"; lanaiim *toy "goodpeople"), are characteristic of this level. There is regular use of
English (in English or Hebrew characters) where vocabulary islacking.

Intermediate-Mid

Generic. Able to meet a number of practical writing needs. Canwrite short, simple letters. Content involves personal preferences,daily routine, everyday events, and other topics grounded inpersonal experience. Can express present time or at least one othertime frame or aspect consistently, e.g., nonpast, habitual,
imperfective. Evidence of control of the syntax of noncomplex
sentences and basic inflectional morphology, such as declensions andverb patterns. Writing tends to he a loose collection of sentences or
sentence fragments on a given topic and provides little eviJenee of
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conscious organization. Can be understood by natives used to the
writ:ng of nonnatives.

Hebre w. Able to meet an increasing number of practical writing
needs. Most writing tends to be a collection of sentences without
complex subordinate clauses. The writer primarily uses the present
tense and occasionally past. The future is mostly expressed byusc of adverbs (e.g., batianah habba'ah "next year"; mabar
"tomorrow") with present tense verbs. There is emerging accuracy in

ln general, the writing reflects the writer's speaking ability
and the subjects s/he is familiar with. Tasks may include notes,
short letters and descriptions of personal activities and surroundings.
Typical topics would be school, work, friends, the family, etc. Able to
express feelings and desires, report on current activities and ask for
information in a very basic fashion. Writing at this level can be
comprehended by a sympathetic reader who is used to the writing of
non-natives. There is emerging use of circumlocution to overcome
limitations in vocabulary (e.g., 'ani rotseh *lixtov lax todah rabbah "I
want to write you 'many thanks'" instead of °ani rotseh lehodot lax "I
want to thank you").

Word order is often incorrect; it is usually derived from thenative language, e.g.. *°arox zman "a long time"; *psixologyah bug
"Psychology Department." There are continued mistakes in gender
and number agreement and in the use of the definite article
(hakkitah *gedolah lomedet "the big class learns" instead of hakkitahhaggedolah). The writer may still sometimes resort to an Englishword, spelled in Hebrew characters, when Hebrew vocabulary fails:*frans for "France," 4"eqonomiqah for "economics." Under theinfluence of the native language, connectives may be kept separate
from the words to which they should be attached (*we halaxt1 "and I
went"; *keit) ba'ah "when she came").

Intermediate-High

Generic. Able to meet most practical writing needs and limited
social demands. Can take notes in some detail on familiar topics and
respond in writing to personal questions. Can write simple letters,
brief synopses and paraphrases, summaries of biographical data,
work and school experience. In those languages relying primarily on
content words and time expressions to express time, tense, or aspect,
some precision is displayed; where tense and/or aspect is expressed
through verbal inflection, forms are produced rather consistently,
hut not always accurately. An ability to describe and narrate in



2 4

paragraphs is emerging. Rarely uses basic cohesive elements, such as
pronominal substitutions or synonyms in written discourse. Writing,though faulty, is generally comprehensible to natives used to thewriting of nonnatives.

Hebrew. Able to meet most prutical and some social writing needson topics related to the writer's immediate environment, such asbiographical details, school and work. Some of the characteristics ofthe Intermediate-Mid level are still found at this level; however,both in the nature of functions and in the quality and quantity of thewriter's output many of the characteristics of the Advanced level arealready displayed. The lntermediate-High writer is able to takebrief notes on familiar topics and to respond in writing to personalquestions. Emerging ability to describe with some precision and tonarrate in paragraphs. The writer demonstrates full control ofsimple sentences and uses more complex sentences linked byconjunctions, though the correct conjunction is not always chosen.Signs of better organizational ability begin to appear, but mostwriting still reflects the writer's speech.

Advanced
The Advanced level is characterized b:, an ability to writenarratives and descriptions of a factual nature of at least severalparagraphs in length on familiar topics.

Advanced

Generic. Able to write routine social correspondence and joinsentences in simple discourse of at least several paragraphs in lengthon familiar topics. Can write simple social correspondence, takenotes, write cohesive summaries and resumes, as well as narrativesand descriptions of a factual nature. Has sufficient writingvocabulary to express self simply with some circamlocution. Maystill make errors in punctuation, spelling, or the formation ofnonalphabetic symbols. Good control of the morphology and themost frequently used syntactic structures, e.g., common word orderpatterns, coordination, subordination, but makes frequent errors inproducing complex sentences. Uses a limited number of cohesivedevices, such as pronouns, accurately. Writing may resemble literaltranslations from the native language, but a sense of organization

4
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(rhetorical structure) is emerging. Writing is understandable to
natives not used to the writing of nonnatives.

Hebrew. Able to write texts of several paragraphs in length,
narrating, describing, and providing information on familiar, factual
topics such as current events, social life, work and use of leisure
time. Contexts include longer letters and short essays on personal
experiences or personal reactions to events. The writer can performmore complex writing tasks such as expressing emotions and
opinions (not yet fully supported), making comparisons, taking notes,
writing summaries and the like. Organizational ability is evident,
and vocabulary is sufficient for the writer to express self adequately
with some circumlocution. There is good control of verb morphology
in all tenses for common verbs, and the infinitive is correctly used.The writer also uses coordinate sentences with we "and," '0 "or," and
'a Val "but." Use of subordination, though sometimes flawed, is also
common. Future forms of the verb are used, b,: not always
accurately, particularly in irregular verbs (e.g., *'ensac I will go").
Emerging ability to use 'im and 'illu ("if") + verbs to hypothesize.

The correct verbal root is sometimes used in the wrong verb
pattern (*ragamti laqqursirn "I registered (trans.! for classes" instead
of nirgamti "I registered (intrans.]") or even in a pattern where that
root is not found at all (*naqiti instead of niqqiti "I cleaned"). TheAdvanced writer still often misuses or omits some prepositions, the
relative particle and conjunctions (especially kedey ie- "in order
to"): `azar voto "helped him"; 'ani hogev * 'atah tsodeq "I think youare right." She/he sometimes fails to use subordinate clause when
required after verbs such as rotseh "want" and meqawweh "hope"('ani roseh ge-'atah *holex "I want you to go"). Circumlocution often
results in a lack of precision (e.g., 'alkohol yaxol lalagot harbehdevarirn reit» 1ahayim "Alcohol can do many bad things to life"
instead of 'alkohol yaxol lehaziq "alcohol can damage").

A native reader has no difficulty understanding writing at thislevel.

Advanced-High

Generic. Able to write about a variety of topics with significant
precision and in detail. Can write most social and informal business
correspondence. Can describe and narrate personal experiences fully
but has difficulty supporting points of view in written discourse. Canwrite about the concrete aspects of topics relating to particularir tsts and special fields of competence. Often shows remarkable
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fluency and ease of expression, but under time constraints and
pressure writing may be inaccurate. Generally strong in either
grammar or vocabulary, but not in both. Weakness and unevenness
in one of the foregoing or in spelling or character writing formation
may result in occasional miscommunication. Some misuse of
vocabulary may still be evident. Style may still be obviously foreign.

Hebrew. Able to write about a variety of topics with precision and
in detail. Can write most social and informal business
correspondence, using conventional greetings, openings and closings.
Can describe and narrate personal experiences well, but has
difficulty supporting points of view in written discourse. Can write
about the concrete aspects of topics relating to particular interests
and special fields of competence. The writer has good control of a
full range of grammatical structures and a fairly wide general
vocabulary but cannot yet use them comfortably and naturally all ofthe time. Some misuse of vocabulary may still be evident, but even
these errors are all made at a faith sophisticated level of vocabulary
and structure. Writing may still be influenced by the writer's native
language. Does not yet have any clear style or ability to vary style
according to different tasks and readers, but writing demonstrates a
good serise of organization. Both in quality and quantity the writer
at this level performs at the Superior level over half of the time.

Superior
The Superior level is characterized by an ability to write

formally and informally on practical, social and professional topics.

Generic. Able to express self effectively in most formal and
informal writing on practical, social and professional topics. Can
write most types of correspondence, such as memos as well as social
and business letters, and short research papers and statements of
position in areas of special interest or in special fields. Good control
of a full range of structures, spelling or nonalphabetic symbol
production, and a wide general vocabulary allow the writer to
hypothesize and present arguments or points of view accurately and
effectively. An underlying organization, such as chronological
ordering, logical ordering, cause and effect, compaec. 1, and thematic
development is strongly evident, although not th ira:r:aly executed
and/or not totally reflecting target language patterns. Although
sensitive to differences in formal and informal style, still may not
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tailor writing precisely to a variety of purposes and/or readers.Errors in writing rarely disturb natives or cause miscommunication.

Hebr e w. Able to express self effectively in most formal andinformal writing on practical, social and professional topics. Canwrite most types of correspondence, such as memos, ,social andbusiness letters, and short research papers in areas of specialinterest or in special fields. Good control of a full range of structures,
spelling, and a wide general vocabulary allow the writer to presentand support arguments or points of view accurately and effectively.An underlying organization, such as chronological ordering, logicalordering, cause and effect, comparison, and thematic development isstrongly evident, although not thoroughly executed and/or nottotally reflecting target language patterns. Although sensitive todifferences in formal and informal style, still may not tailor writingprecisely to a variety of purposes and/or readers. The length ofwriting at this level extends from a number or paragraphs up to anumber of pages.

At this level the writer often employs the vocabulary ofwritten Hebrew (k oh "so," 'eynenah "is not," harey), some features ofclassical Hebrew (hino "is") and Aramaicisms (dehaynu "that is") andshows general familiarity with the style and content of' Hebrewwriting as distinct from speech. The following features found in thewriting of the educated native speaker can be expected to appear atthis level: more extensive use of possessive suffixes and of thedouble genitive: naga4t1 beyadah "I touched her hand" instead ofnagatti lab bayyad "I touched her on the hand"; na' lehahziro insteadof lehahzir 'oto "please return it"; rneytareha iel haggitarah insteadof hammeytarim gel haggitarah "the strings of the guitar"; use of the"in which" construction: habbayit bo gadalti "the house in which Igrew up"; use of adjectival construct phrases: 'ad.= nemux-qornah"a short man"; use of "resumptive pronouns": hannoge' ge'ecemodtalaw "the subject I will discuss."
There is no evidence of patterned errors at this level. Mistakesmay technically be the same as those at lower levels, but they occuronly sporadically and at much higher levels of morphology, syntaxand vocabulary. Some examples: slight mistakes in vocabulary: lo'*riggit instead of Jo' ragganit "unemotional"; incorrect rendition offoreign names: *pIato instead of 'apla ton "Plato"; incorrect verbpatterns: 'asur lemilut lenasot *Jegaggern 'et halomo "Aminority may not actualize its dream ... " instead of lehaggim;

occasional unpauerned spelling mistakes. Such errors rarely disturbnatives or cause miscommunication.
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READING

The Reading Guidelines are based on the analysis of data
gathered by means of an experimental reading test developed
specifically for this purpose. All texts included in the exam were
authentic. Among them were personal notes, newspaper
advertisements, items on current events and other articles from
Ilebrew newspapers, including ga car Larnatpil (a newspaper for
immigrants to Israel), and unedited passages from non-fiction books.

Some of the questions which were not investigated and will
require further research are: the reader's ability to read and
understand texts including plene versus defective spelling,
abbreviations and acronyms, sarcasm, irony and humor. The
influence of the use of a dictionary on the reader's proficiency at all
levels also needs to be further examined. The use of vowels or lack
thereof was investigated, but the results were inconclusive.

Novice
The Novice level is characterized by an ability to

identify isolated words and phrases when strongly supported
by context; and

identify learned material.

Novice-Low

Generic. Able occasionally to identify isolated words and/or major
phrases when strongly supported by context.

Hebrew. No functional ability to read Hebrew, but able to recognize
some isolated letters and occasional learned words such as names,
greetings and other words that may have been frequently seen in
Hebrew writing (e.g.. ialom, Dai).

Novice-Mid

Generic. Able to recognize the symbols of an alphabetic and/or
syllabic writing system and/or a limited number of characters in asystem that uses characters. The reader can identify an increasing
number of highly cortextualized words and/or phraws including
cognates and borrowed words, where appropriate. Material
understood rarely exceeds a single phrase at a time, :ind rereadingmay be required.
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Hebrew. Recognizes most consonants and understands that
consonants in unpointed texts often stand for consonant + vowel.
Able to recognize an increasing number of highly contextualized
words and phrases, obvious loan words (supermarciet,hungaryah),
learned words and words known from cultural or religious
background (pesah "Passover," ganah tovah "Happy New Year").

Novice-High

Generic. Has sufficient control of the writing system to interpret
written language in areas of practical need. Where vocabulary has
been learned, can read for instructional and directional purposes
standardized messages, phrases or expressions, such as some items
on menus, schedules, timetables, maps and signs. At times, but not
on a consistent basis, the Novice-High level reader may be able to
derive meaning from material at a slightly higher level where
context and/or extralinguistic background knowledge are supportive.

Hebrew. Has complete knowledge of the Hebrew alphabetic system,
but may still have difficulty distinguishing letters that resemble eachother, such as dalet and reyt, final tsadi and final fe'. With help
from context, can identify the topic and some items from simple lists
(TV programs, days of the week, names of months and of foreign
languages), as well as some basic words for foods, articles offurniture, place names, etc. But sometimes misinterprets evensimple lists (e.g., a TV schedule may be misinterpreted as a busschedule, trip itinerary, list of items in a TV store, etc.). Can
recognize basic grammatical structures when vocabulary is known or
supplied (e.g., understands zeh hassignon tell "this is my style" when
signon "style" is supplied) and even extract meaning from a string of
simple, connected sentences when context or background knowledge
are supportive.

Intermediate
The Intermediate level is characterized by an ability tounderstand main ideas and some facts from simple connected texts.

Intermediate-Low

G eneric. Able to understand main ideas and/or some facts from the
simplest connectcd texts dealing with basic personal and social
needs. Such texts are linguistically noncomplex and have a clear



underlying internal structure, for example chronological sequencing.
They impart basic information about which the reader has to make
only minimal suppositions or to which the reader brings personalinterest and/or knowledge. Examples include messages with social
purposes or information for the widest possible audience, such aspublic announcements and short, straightforward instructionsdealing with public Some misunderstandings will occur.

Hebrew. Able to understand the main ideas and/or some detailsfrom simple connected texts on familiar topics. In letters, notes,dialogues and simple narratives, can identify the main topic, themain characters, and some of the details, mainly when verbs relatedto common daily functions are used (kotev "write," yogev "sit," nosea"travel," 'oxel "eat"). Fully understands simple sentences (4 milyonwe-537 'elef 'anagim hayylm hayyom beyigra'el "4,537,0(X) peoplelive today in Israel"). Successfully identifies and understands basicstructures and vocabulary in longer passages to get the gist of thetext by ignoring unfamiliar material. While contextual clues aresometimes used successfully, overreliance on such clues may at othertimes mislead the reader.

Intermediate-Mid

Generic. Able to read consistently with increased understandingsimple connected texts dealing with a variety of basic and social
needs. Such texts are still linguistically noncomplex and have a clearunderlying internal structure. They impart basic information aboutwhich the reader has to make minimal suppositions and to which thereader brings personal interest and/or knowledge. Examples mayinclude short, straightforward descriptions of persons, places, andthings written for a wide audience.

H ebrew. Good understanding of main idea and some details ofsimple advertisements and of short, factual, narrative texts (pointed,partially pointed, and unpointed) in familiar areas. Increasingcomfort with Hebrew structure permits the reader to get meaningfrom unfamiliar expressions such as midel yom "every day," yotermeager "more than," haxi 'ohevet "favorite." The reader has a wider
vocabulary (mafteah "key"; 'arha 'Iv "U.S."; yehudim umuslemim "Jewsand Muslims") and greater ability to infer meaning from unknownvocabulary by relying on context (an Intermediate-Mid reader whodoes not know the word taxiitim "jewelry" may understand from thephrase kesef vetaxgitim "money and jewelry" that taxgitim refers to
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some kind of valuables). Can interpret present, past and sometimes
future tense of most regular and some common irregular verbs
(nixnasnu lediratenu "we moved into our apartment"; 'ana4nu
rnazrninim "we invite"; 'epzor raq balerev "I will not return till
evening"). Strong tendency to confuse cues with graphically similar
but more familiar ones (e.g., dawid for dod "uncle").

Intermediate-High

Generic. Able to read consistently with full understanding simple
connected texts dealing with basic personal and social needs about
which the reader has personal interest and/or knowledge. Can get
somc main ideas and information from texts at the next higher level
featuring description and narration. Structural complexity mayinterfere with comprehension; for example, basic grammatical
relictions may be misinterpreted and temporal references may rely
primarily on lexical items. Has some difficulty with the cohesive
factors in discourse, such as matching pronouns with referents.
While texts do not differ significantly from those at the Advanced
level, comprehension is less consistent. May have to read material
several times for understanding.

Hebrew. Usually able to identify Who, What, When and Where in
short connected texts on basic subjects. Can often get the gist of even
longer paragraphs when expectations cued by the text are fulfilled.
Consistently comprehends most details of simple informative texts
such as non-technical advertisements, personal notes and messages.
The Intermediate-High reader can identify most past, present, and
future tense forms of frequent verbs in all verb patterns, and so can
grasp the chronological sequence of events. Emerging but
inconsistent ability to understand Advanced-level texts featuring
description and narration.

Advanced
The Advanced level is characterized by

an ability to read with consistent understanding prose
several paragraphs in length, dealing primarily with factual
information and intended for the general reader; and

in areas of special interest or knowledge, an increasing ability
to understand parts of texts which are propositionally and
linguistically more complex.
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Advanced

Generic. Able to read somewhat longer prose of several paragraphs
in length, particularly if presented with a clear underlying structure.
The prose is predominantly in familiar sentence patterns. Reader
gets the main ideas and facts and misses some details.
Comprehension lerives not only from situational and subject matter
knowledge but from increasing control of the language. Texts at this
level include descriptions and narrations such as simple short stories,
news items, biographical information, social notices, personal
correspondence, routinized business letters and simple technical
material written for the general reader.

Hebrew. Can understand multi-paragraph materials which include
descriptions and narrations, such as news items, short stories,
biographical information, short feature articles and the like, when
logical development (story line, chronological sequence, or other
rhetorical structure) is straightforward and the subject matter is
familiar. Able to combine information extracted from various parts
of the text and make inferences and comparisons, but may miss somedetails. Sometimes misinterprets colloquialisms that sound
comprehensible (e.g., hozer habbayta bet:4er 'ahat-cefteh "returnshome around ten or eleven" may be interpreted as 10:11) and
misreads cultural cues due to own background (e.g., an Advanced
reader who sees bet-sefer hilloni "secular school" may understand it
as "public school" because religious schools in America are allprivate).

Can fully comprehend the most important details of a widerange of advertisements (e.g., for a student organization, a languageschool, a hotel). Understands connective devices such as weiaxen
"therefore," `eqev kax "as a result," larnrot "although," °az "but." Has
usually mastered the form of conditional and relative clauses as well
as of the verbal tenses and other forms (infinitives, negativeimperatives) of regular and frequent irregular verbs, but may still
ignore obvious grammatical cues or seize a familiar vocabulary cueand thus misinterpret. Has a broader range of vocabulary (e.g.,
histaglut "adjustment"; mehqar "research"; goremet "causes") and can
comprehend texts containing nouns with possessive suffixes(taimidaw "his students"; yexolto "his ability") and other
characteristics of a more formal style.



3 3

Auvanced-High

Generic. Able to follow essential points of written discourse at the
Superior level in areas of special interest or knowledge. Able to
understand parts of texts which are conceptually abstract and
linguistically complex, and/or texts which treat unfamiliar topics and
situations, as well as some texts which involve aspects of target-
language culture. Able to comprehend the facts to make appropriate
inferences. A partial awareness of the aesthetic properties of
language and of its literary styles permits comprehension of a wider
variety of texts, including literary. Misunderstandings may occur.

Hebrew. Can understand multi-paragraph texts within an
increasing range of factual and familiar topics and, with uneven
comprehension, abstract, hypothetical or other Superior-level textsas well. Understands most of the finer points of texts containing awide variety of grammatical structures, e.g., has increased awareness
of semantic relationships tetween forms of the same root realized in
different ye b panerns, and has fully mastered subordinate clauses
at all different levels of complexity. Shows emerging butinconsistent ability to unu,..rstand different registers in written:naterials.

Sup et-ior
he Supe, i(g. level is chdracterized by an ability to read, for

ihformation or for pleasure with almost complete comprehension and
nermal sive& a wide v aicty of texts on a wide variety of topics.

G en eric. Able to reai with almost complete comprehension and at
normal speed expository prose on unfamiliar subjects and a varietyof literary texts. Reading ability is not dependent on subject matter
knowledge, although the reader is not expected to comprehend
thoroughly texts which are highly dependent on knowledge of thetarget culture. Reads easily for pleasure. Superior-level textsfeature hypotheses, argumentation and supported opinions andinclude grammatical patterns and vocabulary ordinarily encountered
in academic/professional reading. At this level, due to the control of
general vocabulary and structure, the reader is almost always able to
match the meanings derived from extralinguistic knowledge with
meanings derived from knowledge of the language, allowing for
smooth and efficient reading of diverse texts. Occasional
misunderstandings may still occur; for example, the reader may
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experience some difficulty with unusually complex structures and
low-frequency idioms. At the Superior level the reader can match
strategies, top-down or bottom-up, which are most appropriate to
the text. (Top-down strategies rely on real-world knowledge and
prediction based on genre and organizational scheme of the text.
Bottom-up strategies rely on actual linguistic knowledge.) Material
at this level will include a variety of literary texts, editorials,
correspondence, general reports and technical material in
professional fields. Rereading is rarely necessary, and misreading is
rare.

Hebrew. Can read with close to full comprehension a wide array of
texts, including a large selection of articles in Hebrew newspapers,which deal with abstract and unfamiliar topics. These texts mayinclude hypothetical concepts and utilize argumentation andsupported opinion. Able to understand selected unabridged and
unadapted literary pieces with the help of a dictionary. Comfortablewith a wider range of culture-specific material. Can read material
which includes more sophisticated vocabulary, idioms, and
metaphoric language (q vi `ti t "tenure"; coxeret yika 'el understood as
"betrayer/destroyer of Israel"; haqqibbuts kamohu ketipat mayim
hamegaqqefet beherkevah 'et kol mali gematsui ba'oqyanos "Thekibbutz is like a drop of water that reflects in its structure
everything that is found in the ocean").

Unfamiliarity with infrequent vocabulary, misreading due tolack of vowels, confusion about semantic indicators, and lack offamiliarity with some culture-specific material may still causeoccasional unpatterned misunderstandings.

Distinguished
The Distinguished level is characterized by the ability to read

fluently and accurately most styles and forms of the language within
comprehension that is achieved from within the cultural framework
of the language and that includes appreciation of nuance andsubtlety.

Generic. Able to read fluently and accurately most styles and formsof the language pertinent to academic and professional needs. Ableto relate inferences in the text to real-world knowledge and
understand almost all sociolinguistic arid cultural references by
processing language from within the cultural framework. Able to
understand a writer's use of nuance and subtlety. Can readily follow
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unpredictable turns of thought and author intent in such materials assophisticated editorials, specialized journal articles, and literary textssuch as novels, plays, poems, as well as in any subject matter areadirected to the general reader.

Hebrew. Able to read fluently and accurately most styles and formsof the language pertinent to academic and professional needs.Understands most allusions in modern Hebrew literature from earliersources. Sensitive to subtle nuances, and possesses sufficientknowledge of Israeli culture to follow virtually any colloquial oridiomatic usage intended for the general reader (e.g., ro1 moCatsah"council head" as roughly equivalent to small town mayor; carveikitah "parties" rather than the apparent literal meaning of "nightschool"; midat hatesed and midat haddin, terms from rabbinicliterature referring to leniency or strictness).
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Response to a letter to the editor
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