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ACTFL Proficiency Guidelines

Guidelines for Hebrew language proficiency are

Presented in two companion volumes which are identical except that
one gives examples of various linguistic forms in Hebrew and the

other provides them in Roman script. These guidelines are based on
the generic guidelines published in 1986 by the American Council on
the Teaching of Foreign Languages. They are the result of a 2-year

project carried out during 1988-1990 by a national committee based at

Brandeis University (Waltham, Massachusetts). The guidelines
exemplify the characteriscics of each level of the generic

guidelines, and for each skill provide a description of the
functioikal linguistic behavior of non-native users of Modern Hebrew

ranging from the total beginner to the person with full professional

compecence. All the examples in these documents are from data
collected specifically for this project. An extensive analysis of
Oral Proficiency Interviews which included writing samples and
listening and reading comprehension samples was conducted by the
Hebrew Guidelines Committee over the 2-year periocd of the project.
Although the gquidelines emphasize functional ability, examples of
typical errors characteristic of the samples examined are also

included. (LB)
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Introduction

The Hebrew Proficiency Guidelines are based on the generic
guidelines published in 1986 by the American Council on the
Teaching of Foreign Languages (ACTFL). ACTFL describes the
guidelines as

a hierarchy of global characterizations of integrated
performance in speaking, listening, reading and writing.
Each description is a representative, not an exhaustive,
sample of a particular range of ability, and each level
subsumes all previous levels, moving from simple to
complex in an “all-before-and-more” fashion.

Because these guidelines identify stages of
proficiency, as opposed to achievement, they are not
intended to measure what an individual has achieved
through specific classroom instruction but rather to allow
assessment of what an individual can and cannot do,
regardless of where, when, or how the language has been
learned or acquired; thus, the words “learned” and
“acquired” are used in the broadest sense. These
guidelines are not based on a particular linguistic theory
or pedagogical method, since the guidelines are
proficiency-based, as opposed to achievement-based, and
are intended to be used for global assessment.

It is especially important to bear in mind that the levels in the
Guidelines are only partial descriptions of the characteristics of a
range of performance. Thus, they are neither goals for teaching or
curricular sequencing, nor absolute criteria for measuring learner
outcomes. The Guidelines can be helpful in curriculum and test
development; however, such usage has to be guided by a thorough
understanding of the learning goals underlying the Guidelines. The
statements and examples included in each level can only capture a
small part of the conceptual, partial and full control of various
linguistic and socio-linguistic characteristic of that specific level.

The Hebrew Guidelines are the result of a two-year project
funded by a grant from the United States Department of Education,
which was carried out during 1988-1990 by a national committee
based at Brandeis University. The members of the committee were:

ts



Shmuel Bolozky, Unaiversity of Massachusetts at Ambherst

Rivka Dori, Hebrew Union College (Los Angeles) and University
of Southern California

Ruth Gollan, Brandeis University (Project Director)

Edna Grad, Northwestern University (first year)

Benjamin Hary, Emory University

Adina Ofek, Jewish Theological Seminary of America

Jonathan Paradise, University of Minnesota

Vardit Ringvald, Brandeis University (second year).

The Hebrew Guidelines, like the other language-specific
guidelines developed to date, exemplify the characteristics of each
level of the generic guidelines in a specific language. The guidelines
for each skill provide a description of the functional linguistic
behavior of non-native users of Modern Hebrew ranging from the
total beginner (Novice-Low) to the person with “full professional
competence in the language” (Superior) or, in the receptive skills of
listening and reading, an even higher level of competence
(Distinguished).

All the examples included in the Hebrew Guidelines are from
data collected specifically for this project. An extensive analysis of
Oral Proficiency Interviews as well as writing samples and listening
and reading comprehension samples was conducted by the Hebrew
Guidelines Committee over the two-year period of the grant.

While the Guidelines emphasize functional ability, examples of
typical errors characteristic of the samples examined have also been
included.  The more detailed description of both strengths and
weaknesses which may characterize each level should be helpful to
those who will use the Guidelines as a basis for further research,
rating and instruction. The descriptions of the Intermediate-High
and Advanced-High levels have generally been kept shorter, with
fewer or no examples, since these levels incorporate many of the
significant features of both the preceding and the following ranges.
The prominent characteristic of these two levels is the unevenness
and lack of consistency of the performance. Often the person's
performance appears to be at the next higher level, but just as often
it sinks back to the one before.

‘ An cffort was made to obtain as broad and diverse a sample as
possible within the time constraints of the project. However,
additional research and, in particular, test development will be
necessary in order to confirm that the samples are indeed
representative and to explore the properties of the proficiency scale
in greater depth,
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Since its inception, the development of proficiency guidelines
has been an ongoing, interactive process. No versior of the
guidelines is considered final or definitive. This first version of the
Hebrew Guidelines should serve as a basis for a more general and
objective description of proficiency in the four skills than has been
possible in the past, and should facilitate the creation of proficiency-
based tests and curricula. However, since the Guidelines are
intended to help describe the proficiency of any non-native who has
learned Hebrew in any kind of setting, and since large numbers of
people learn Hebrew outside of university settings, further research
and discussion leading to the refinement and revision of the

‘ Guidelines is essential. It is hoped that these Guidelines will
facilitate such research and leed to productive discussions among
professors of Hebrew. They should also facilitate cross-fertilization
between researchers and instructors of Hebrew and those teaching
other languages for which guidelines have already been developed.

The committee would like to acknowledge with gratitude the
help of David Hiple of ACTFL, who has served as tester trainer and
consultant to the committee since the inception of the project, and of
these others who have provided assistance, guidance and suggestions
during the course of the project: Roger Allen, University of
Pennsylvania; Nancy Anderson, Educational Testing Service; Shulamit
Bitran, Clark University; Heidi Byrnes, Georgetown University;
Michael Carasik, staff assistant to the committee; Rina Donchin,
University of Illinois; Vijai Gambhir, University of Pennsylvania;
Yehiel Hayon, Ohio State University; Isabelle Kaplan, ACTFL; Samuel
Livingston, ETS; Gilead Morahg, Uri.crsity of Wisconsin;, Zila Naor,
Brandeis University; Nissan Netzer, Bar-llan University; Raphael Nir,
Hebrew University, Jerusalem; Bonit Porath, Brandeis University;
Asher Rivlin, Tel Aviv University and World Zionist Organization,
New York; Meira Rom, Hebrew University, Jerusalem; Elana Shohamy,
Tel Aviv University; Irene Thompson, George Washington University;
Ronald Walton, National Foreign Language Center and University of
Maryland; Leora Weinbach, Center for Education Technology, Tel
Aviv; and Zehava Weizman, Harvard University.

The Generic Guidelines were revised and prepared by Heidi
) Byrnes; James Child; Nina Levinson; Pardee Lowe, Jr.: Seiichi Makino:

Irene Thompson; and A. Ronald Walton.

For the convenience of those who do not read Hebrew, a set of
the Hebrew Guidelines with the examples transliterated into Roman
characters is available.

The sign * denotes an error.
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SPEAKING

All the examples are taken from recorded oral interviews
conducted for this project. The sign * denotes an error.

Novice

‘The Novice level is characterized by the ability to communicate
minimally with learned material.

Novice-Low

Generic. Oral production consists of isolated words and perhaps a
few high-frequency phrases. Essentially no functional
communicative ability.

Hebrew. No functional ability to communicate in Hebrew. Oral
production is limited to several isolated words or expressions, such
as ovow "hi,” «w "L" 15 "yes,” ®»% "no,” nin "thanks,” and familiar
loanwords from Jewish/Israeli culture such as "Shabbat,” "chutzpa,”
"pita," "aliyah,” "kibbutz.”

Novice-Mid

Generic. Oral production continues to consist of isolated words and
learned phrases within very predictable areas of need. Vocabulary
is sufficient only for handling simple, eclementary needs and
expressing basic courtesies. Utterances rarely consist of more than
twu or three words and show frequent long pauses and repetition of
interlocutor's words. Speaker may have some difficulty producing
even the simplest utterances. Some Novice-Mid speakers may be
understood only with great difficulty.

Hebrew. No significant functional ability to communicate in
Hebrew. Primarily reactive; intelligible only to sympathetic listeners.
Oral production is limited to repetition of interviewer's input or
memorized utterances. Functions are limited to some courtesy

formulas (79m%e nn "how are you?"; s g "pleased to meet
you"), listing and enumerating, and simple, mostly memorized
phrases and sentences (peewas nm m "I live in Boston”;
ns*e pamw "I like pizza"). Content may consist of common lexical
items related to people (xar "father,” wnx "mother,” =an%n “student,”




an "friend"”); objects and places (no*> “"chair,” 1n%w "table,” ~an
"room,” npwo "class”); food (men "orange,” on% "bread,” »v "fish");
days of the week (*ww ov "Frida,," pesma o "Sunday"”); numbers
1-10; and loan words such as uaiversita, hamburger, kale.

Speech is characterized by long pauses, frequent groping for
words, use of first language, few adjectives, lack of agreement
between subject and verb and inaccurate use of personal pronouns.
The Novice-Mid speaker may have a surprisingly large vocabulary of
isolated words and phrases acquired through the study of Jewish
culture. However, knowledge of these lexical items does not increase
functional ability in the language.

Novice-High

Generic. Able to satisfy partially the requirements of basic
communicative exchanges by relying heavily on learned utterarces
but occasionally expanding these through simple recombinations of
their elements. Can ask questions or make statements involving
learned material. Shows signs of spontaneity although this falls short
of real autonomy of expression. Speech continues to consist of
learned utterances rather than of personalized, situationally adapted
ones. Vocabulary centers on areas such as basic objects, places, and
most common kinship terms. Pronunciation may still be strongly
influenced by first language. Errors are frequent and, in spite of
repetition, some Novice-High speakers will have difficulty being
understood even by sympathetic interlocutors.

Hebrew. Emerging, but not sustained, ability to engage in basic
communicative exchanges, mainly through recombination or
expansion of learned material (n“ax % o'3$v o1 on "They want

to study English too"; n»'o93°1m3 naswy s "I work at the
university"). Content is still usuvally limited to a few topics,
concerning self and immediate surroundings such as food, the family,

the classroom (... 3 n= *S¢ nnewsn "My family lives in ...";

+

1Ry novwm vk, "l am going to a museum"). Creativity is
reflccted in the emerging ability to ask some questions, cope with
simple survival situations such as ordering a basic meal, inviting
someone over, or buying a ticket. Most statements are in the present
tense. Occasional use of simple adverbs of time (vwoy "now,” oi°n

"today”) and space (ow "there,” ho "here") and partial control of



conjunctions (mous o3 pmsy smr w1 like Hebrew, English too")
add some detail to the Novice-High speaker's sentences.

However, errors are frequent and may include improper use of
the infinitive (w0 nams* ny» m, "l want to ™write stories")
and lack of agreement in number (5™ oton, "good |[sg.] *fricnds
Ipl.]") or gender (~mw™ wnn, "Mother [f.] *says [m.]"). Speakers may
have difficulty in producing sounds not found in the first language.
Communication even with sympathetic interlocutors may be difficult.

Intermediate

The Intermediate level is charac’srized by the speaker's ability
to:

e create with the language by combining and recombining
learned elements, though primarily in a reactive mode;

 initiate, minimally sustain, and close in a simple way basic
communicative tasks; and

+« ask and answer questions.

Intermediate-Low

Generic. Able to handle successfully a limited number of
interactive, task-oriented and social situations. Can ask and answer
questions, initiate and respond to simple statements and maintain
face-to-face conversation, although in a highly restricted manner and
with much linguistic inaccuracy.  Within these limitations, can
perform such tasks as introducing self, ordering a meal, asking
directions, and making purchases. Vocabulary is adequate to express
only the most elementary needs. Strong interference from native
language may occur. Misunderstanding frequently arise, but with
repetition, the Intermediate-Low speaker can generally be
understood by sympathetic interlocutors.

Hebrew. Able to engage in some simple conversations such as
introductions, greetings, invitations, expressions of likes and dislikes,
and obtaining information in order to fulfill immediate needs. Uses a
limited number of simple sentences, mostly one or two at a time;
most are still reactive and repeat part of the question. Limited but
sustained creativity is reflected in the ability to ask and answer
simple questions (7n3w pn npx "Where do you work?”; mr nno

Tnw "How much does it cost?”) and combine known elements to say
things with a measure of spontaneity. Able to survive uncomplicated
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daily situations ,uch as buying a bus ticket, asking for directions, or
ordering food in a restaurant

The Intermediate-Lo'v speaker attempts to carry on
conversations, mostly on topics such as everyday activities

(239 mmpY namw vk, "l like to read and write”; w2 3w

no> nsin "I work because 1 want money”), the family, friends and
other narrowly defined familiar topics.

Errors resulting in miscommunication frequeatly occwy, but
with repetition the speaker can genecrally be understocd by
sympathetic interlocutors, who would understand :esponses like the
following: n'n nvop® 5w ponw Ay CI D ,ARg WS O, "I (f.) am
not happy (m.), because 1 want my Hebrew name (to be) Chaya™; w*n

ar* oy we* o3 psy mebb*  "She  *studied Hebrew too, she
*studied with *me."”

Intermediate-Mid

Generic. Able to handle successtully a variety of uncomplicated,
basic and communicative tasks and social situations. Can talk simply
about self and family members. Can ask and answer questions and
participate in simple conversations on topics beyond the most
immediate needs: e.g., personal history and leisure-time activities.
Utterance length increases slightly, but speech may continue to be
characterized by frequent long pauses, since the smooth
incorporation of even basic conversational strategies is often
hindered as the speaker struggles to create appropriate language
forms. Pronunciation may continue to be strongly influenced by first
language and fluency may still be strained. Although
misunderstandings still arise, the Intermediate-Mid speaker can
generally be understood by sympathetic interlocutors.

Hebrew. Able to maintain a variety of uncomplicated face-to-face
conversations in highly predictable surroundings. More interactive
and creative than the previous level Produces strings or lists of
sentences in sequence, though still not in wutterances of paragraph
length. Emerging abiiity to use the past tense. Topics are similar to
those of the Intermediate-Low level, but with increased guantity and
quality of speech. Examples: mneargue ovame psow a3an @
Twi 3w opn "There are many people who say that Washington is a
very good place”; 5w o nx nonw R omowen Sp seen "My

mother does not like my shoes either”; “ax ,op n3p ,71wn np* ovn




ap* "It's a nice day today, a bit cold, but nice.” Able to handle a
variety of survival situations.

Can get information by asking simple gquestions such as
Tapnen® pea o % "Why did you come to America?"; a9n nns 32
79%¢ "How old is your son?”; N> now ox nn "What are you doing
here?"; MTasw nx now "Where do you work?”; nws nn
Theonaaow®  "When did you come to the university?"; w3 ann  pmn
"Where do you come from?”

Errors may include lack of agreement and failure to use the
construct state (*n 0 anpen®* p* mw poen v e "1 don't
think that I am *close to the uncles' *family"); inaccuracies in verbal
forms (*nmp "I *bought"); incoirect word order ("nwxn* =~epmp

ne'oas'nk  "professor from *another university”); and incorrect use
of the definite article. In responses to questions, often uses question
markers as conjunctions (AMspY I5m M nn* v ke s "I don't
study *when I go to work").

Such mistakes usually do not prevent the Intermediate-Mid
cpeaker from being understood by a sympathetic interiocutor.

Intermediate-High

Generic. Able to handle successfully most uncomplicated
communicative tasks and social situations. Can initiate, sustain, and
close a general conversation with a numbver of strategies appropriatc
to a range of circumstances and topics, but errors are evident.
Limited vocabulary still necessitates hesitation and may bring about
slightly unexpected circumlocution. There is emerging evidence of
connected discourse, particularly for simple narration and/or
description. The Intermediate-High speaker can generally be
understood even by interlocutors not accustomed to dealing with
speakers at this level, but repetition may still be required.

Hebrew. Able to handle successfully most uncomplicated
communicative tasks and social situations. Emerging but not
sustained ability to narrate and describe simple activities and
situations in connected speech using a variety of the more frequent

conjunctions, .uch as w “or,” 1 “and,” 9an “but,” -wv pn “because,” -w
1pY “before,” -v> “whken” (2937 @ Yon vmn nep wen W

. nwyy " This is a difficult subject, but there are things to be
done.... “). Accuracy of expression is increased through correct use of
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the infinitive and of common verbs in the past tense. Emerging
ability to express future time (nnan pwos® ponn wmepns "I'm
planning to go home during vacation"), with some difficulty in the
use of morphological future forms. Can occasionally express opinions
in simple terms and handle situations with some complications. Is
becoming less dependent on sympathetic interlocutors.

Advanced

The Advanced level is characterized by the speaker's abiliiy to:

 converse in a clearly participatory fashion;

e initiate, sustain and bring to closure a wide variety of
communicative tasks, including those that require an increased
ability to convey meaning with diverse language strategies due to a
complication or an unforeseen turn of events;

« satisfy the requirements of school and work situations;

» narrate and describe with paragraph-length connected
discourse.

Advanced

Generic. Able to satisfy the requirements of everyday situations
and routine school and work requirements. Can handle with
confidence but not with facility complicated tasks and social
situations, such as elaborating, complaining, and apologizing. Can
narrate and describe with some details, linking sentences together
smoothly. Can communicate facts and talk casually about topics of
current public and personal interest, using general vocabulary.
Shortcomings can often be smoothed over by commmunicative
strategies, such as pause fillers, stalling devices, and different rates
of speech. Circumlocution which arises from vocabulary or syntactic
limitations very often is quite successful, though some groping for
words may still be evident. The Advanced-level speaker can be
understood without difficulty by native interlocutors.

Hebrew. Able to satisfy routine social demands and school or work
rcquirements.  Increasing control of subordinate clauses as well as
common verb patterns, gender, number, subject/verb and
noun/adjective agreement permits the Advanced speaker to narrate,

describe and compare in complete though simple paragraphs (7> -nn



L

. mpY o m "afterwards 1 need to buy ; 'mizn on "If you

come’; -v sown wn "He thinks that"; “wag's  -naposws "When |
visited Israel"). Can state an opinion--not yet fully supported--on
topics of general interest such as current issues and events, politics,
sports, the weather, social issues. Can handle situations with a
complication, such as being stranded at the airport, losing documents,
being late to work, or returning a purchase for a refund. Is often
able to resort to circumlocution and other communication strategies
when specific vocabulary fails.

Good control of most common prepositions, including those
governed by frequently used verbs, and of inflected prepositions,

leads to greater clarity: -5 -=mw "says to"; oy =39n "speaks with”;
n3yY aw "a teacher of Hebrew”; *» "to me,"” *nx "with me,” " Yy
"next to me.” Errors may be caused by interference from native
language, e.g. nn* any "help *[ + direct object]"; ypons o Yy* "*on
Sunday”; -5* -~3wm "speak *to"; risp Yv* p=2 "I lived *on a kibbutz."

Other errors may include occasional realization in the wroag
verb pattern such as weo3b* "we *dressed [trans.]” for wwavnn "we
got dressed” and n-aw®* nunn “"the store *closes [trans.)” instead of
naso; "closes [intrans.]”; gender/number errors (c'wp* on "*hard

words”; paxn m* "*This is the land"). But such errors rarely lead to
misunderstandings in communication with native speakers.

Advanced-High

Generic. Able to satisfy the requirements of a broad variety of
cveryday, school, and work situations. Can discuss concrete topics
relating to particular interests and special fields of competence.
There is cmerging evidence of ability to support opinions, explain in
detail, and hypothesize. The Advanced-High speaker often shows a
well developed ability to compensate for an imperfect grasp of some
forms with confident use of communicative strategies, such as

paraphrasing and circumlocution. Differentiated vocabulary and
intonation are effectively used to communicate fine shades of
meaning. The Advanced-High speaker often shows remarkable

fluency and ease of speech but under the demands of Superior-level,
complex tasks language may break down or prove inadequate.

Hebrew. Able to converse in a clearly participatory fashion and to
satisfy the requirements of a variety of everyday, school, work or
social situations. Increase in quality and quantity of Advanced tasks

10



or functions., Greater accuracy in use of prepositions, subordinaie
cluuses, verb forms and gender agreement. Partial but inconsistent
ability to hypothesize (using »n “if” and the appropriate verb
tenses), support opinions, handle abstractions in extended discourse,
and otherwise perform at the Superior level. Some groping for
words and other mistakes still occur, especially when discussing
unfamiliar topics or attempting to use more specific or sophisticated
vocabulary (e.g., “veterinarian,” “district attorney,” “decline in the

ability”; ... o npvepwns®* pap mo ew jwyne oaw “a man who
smokes says that it impinges on his *freedom ...”). Patterned errors
also appear, but they are more likely to be idiosyncratic to the

particular speaker than characteristic of Advanced-High speaking in
general.

Superior

The superior level is characterized by the speaker's ability to:

o participate effectively in most formal and informal
conversations on practical, social, professional, and abstract topics;
and

e support opinions and hypothesize using native-like discourse
strategies.

Generic. Able to speak the language with sufficient accuracy to
participate effectively in most formal and informal conversations on
practical, social, professional, and abstract topics. Can discuss special
fields of competence and interest with ease. Can support opinions
and hypothesize, but may not be able to tailor language to audience
or discuss in depth highly abstract or unfamiliar topics. Usually the
Superior-level speaker is only partially familiar with regional or
other dialectical variants. The Superior-level speaker commands a
wide variety of interactive strategies and shows good awareness of
discourse strategies. The latter involves the ability to distinguish
main ideas from supporting information through syntactic, lexical
and suprasegmental features (pitch, stress, intonation). Sporadic
errors may occur, particularly in low-frequency structures and some
complex high-frequency structures more common to formal writing,
but no patterns of errors are evident. Errors do not disturb the
native speaker or interfere with communication.

Hebrew. Able to speak the language with sufficient accuracy to
participate effectively in most formal and informal conversations on

| o
L
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practical, social and professional matters. Can discuss a broad rang
of concrete as well as abstract topics, including unfamiliar ones, in
extended and connected discourse. Can handle unfamiliar situations,
support opinions, and hypothesize, using 9x and ron%5n “if” and the
appropriate verb forms. Functional mastery of the verb and noun
patterns (binyanim and miskalim). Some ability to shift registers
appropriately (nsv woan ,59on @ ews» ot acon ntas wh @
11 "We have some [idiomatic equivalent of] really extraordinary
kids in our school”). Uses idiomatic expressions (nyw 13 *n%spon
nk "l looked at him for a long while”; p*vpens nonw wen
o'swn “She held important jobs ... ").

No patterned errors and no groping for words. Unpatterned
errors may still occur (e. g., oropwe®* "*forms”; ns W e ws* "*as
(if) he doesn't have a home"; 9330 w mn%* m "that’'s *why there's a

difference”; ?nmo9y  viona%* ax ne own "Would you like “to get
together and talk?"). Such errors may clearly distinguish the
Superior speaker as a non-native, but they do not interfere with
communication or disturb the native speaker.

LISTENING

The Hebrew Listening Guidelines are based on data collected by
the Hebrew Guidelines Committee through a listening comprehension
test, Oral Proficiency Interviews and classroom observation. The test
was recorded on audio tape and it included both unmodified
recordings of news broadcasts and simulated authentic dialogues.
Additional research will be necessary in order to develop the test
fully and to collect data based on a wider variety of listening tasks.

These guidelines assume that all the listening segments are
delivered at a normal pace of speech with natural intonation and
stress patterns. The ability of listeners at the lower end of the scale
can be enhanced or hampered by the existence of different listening
conditions such as slowed or rapid speech, repetition, a familiar or
unfamiliar accent, visual cues, background noise, the age of the
speaker, etc.

12



Novice

The Novice level is characterized by an ability to recognize
learned material and isolated words and phrases when strongly
supprrted by context.

Novice-lL.ow

Generic. Understanding is limited to occasional isolated words, such
as cognates, borrowed words, and high-frequency social conventions.
Essentially no ability to comprehend even short utterances.

Hebrew. No practical understanding of spoken Hebrew.
Understanding is limited to occasional familiar words, e.g.: borrowed

words (neoo=a'nn "university,” nop “coffee,” n-pep “cafcteria,”
easnp  “concert,” 1wnn "museum”); social conventions (oyYe
"hello/goodbye,” 13 "yes,” »% "no,” asin "thank you); terminology
acquired through religious or cultural contexts (aswe mw "Happy
New Year,” -esw "shofar"); and occasional other isolated words or

phrases. Even these terms are usually recognized only when heard
in isolation and very clearly enunciated in fully specified contexts.

Novice-Mid

Generic. Able to understand some short, learned utterances,
particularly where context strongly supports understanding and
speech is clearly audible. Comprehends some words and phrases
from simple questions, statements, high-frzquency commands and
courtesy formulae about topics that refer to basic personal
information or the immediate physical setting. The listcner requires
long pauses for assimilation and periodically requests repetition
and/or a slower rate of speech.

Hebrew. Able to understand some memorized words and phrases
or simple questions (7210 n31v nnw "Do you want sugar?”; w nep
?nn "Coffec or tea?”) when strongly supported by context and clearly
enunciated. Understanding is limited to familiar context areas such
as the family (wn3n “father,” mnnx "mother,” nnpwn "family," nx
"brother,” ninx  "sister”), home, food, school, some numbers (1-10),
common courtesy formulae (32 -p> "good morning," nwps:z
"please/you're  welcome,” 7ynws ms "What's up?” <wn ows “pleased to
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meet you"), and high-frequency commands (np “"take,” sw "sit," in
“give," ®3 "come,"” 1% "go"). Familiar context or vocabulary facilitates
comprehension of a surrounding phrase; e.g., "Does X live in New

York?" may be understood because of the familiar names and/or the
intonation,

The Novice-Mid listener may require frequent repetition or
rewording even of most simple questions (?nnw 1w "Where are you
from?”; M v "Who is it?"; ?79%@ ne3n np'n "Where is your home?").
Misunderstandings arise even with most common questions, such as
confusion of 7w nr "What is your name?” and 7% nn "How are
you?" Listener may require long pauses for assimilation.

Novice-High

Generic. Able to understand shor:, learned utterances and some
sentence-length utterances, particularly where context strongly
supports understanding and speech is clearly audible. Comprehends
words and phrases from simple questions, statements, high-
frequency commands and courtesy formulae. May require
repetition, rephrasing and/or a slowed rate of speech for
comprehension,

Hebrew. Able to understand short, memorized phrases and some
sentence-length utterances (evn n%n on "I'm sick today") in face-
to-face conversations, particularly when strongly supported by
pictures, gestures, or other context, and when speech is very clear.
Comprehends some basic questions (?n'asp® =wen o "When is
Hebrew class?"; ?nww nok nn "What are you doing?"), statements
(Ap33 nw3v» swe 9 o "1 have Hebrew class in the morning") and
high-frequency commands (spo *5 0 "Give me a book") found in
daily behavior involving family, school, leisure time activities and
other familiar areas. May require repetition, rephrasing and/or slow,

careful speech for comprehension. Minor modifications caused by
word inflection are enough to render a familiar word unrecognizable

(miep/lep "small [m./f.]," n%ins/ins"blue [m./f.]," etc.).

Intermediate

The Intermediate level is characterized by an ability to
understand main ideas and some facts from interactive exchanges
and simple connected aural texts.

1b
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The Intermediate level is characterized by the listener's ability
10:

« understand complete sentences;

» understand compound sentences in familiar contexts;

 catch the gist of longer utterances in familiar contexts which
allow for a high probability of correct guessing from a minimum of
word clues.

Comprehension is degraded when the listener is pressured by
the need to provide a spoken response or by listening to speech
which cannot be repeated or altered (e.g., radio, telephone answering
machiine).

Intermediate-Low

Generic. Able to understand sentence-length utterances which
consist of recombinations of learned elements in a limited number of
content areas, particularly if strongly supported by the situational
context. Content refers to basic personal background and needs,
social conventions and routine tasks, such as getting meals and
receiving simple instructions and directions. Listening tasks pertain
primarily to spontaneous face-to-face conversations. Understanding
is often uneven; repetition and rewording may be necessary.
Misunderstandings in both main idcas and details arise frequently.

Hebrew. Able to understand sentence-length utterances which
consist of recombinations of learned/acquired elements in a limited
number of context areas: school, restaurant (?%15x%> a¥n amm e
"What would you like to eat?") home (n5wn =-5» ape w© "There is
a sofa next to the table"), lodging (M%» ns mo o "Is there a hotel
here?"), transportation, simple directions, time (?nven nn "What time
is it?") and weather (an =p ovn “It's really cold today").
Understands the gist of simple face-to-face conversations and
instructions given by a sympathetic speaker. Some repetition and

rewording is still usually necessary for comprehension,
Misunderstandings in both main ideas and details arise frequently.

Intermediate-Mid

Generic. Able to understand sentence-length utterances which
consist of recombinations of learned utterances on 1 variety of topics.
Content continues to refer primarily to basic personal background
and needs, social conversations and somewhat more complex tasks,
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such as lodging, transportation, and shopping. Additional content
areas include some personal interests and activities, and a greater
diversity of instructions and directions. Listening tasks not only
pertain to spontaneous face-to-face conversations but also to short
routine telephone conversations and some deliberate speech, such as
simple announcements and reports over the media. Understanding
continues to be uneven.

Hebrew. Sufficient comprehension to understand simple face-to-
face and some overheard conversations about topics beyond basic
survival needs (e.g., personal history, sports, social life, hobbies).
Evidence of ability to recognize basic constructions which allow for
discrimination between male and female, singular and plural, present
and sometimes future and past. The Intermediate-Mid listener often

understands questions such as 7on =wvsw an Smr e oxn “Do you

like hot weather?”; 7no'onsums nb% wwwmnws noen nn “What  will
you do when you finish college?” if the question is anticipated. Able
to comprehend short routine phone conversations and some
deliberate speech on simple tape-recordings. Can sometimes get
main idea, but no details, from a conversation on unfamiliar topics.
Understanding continues to be uneven; repetition and
rewording may still be necessary. May sometimes have difficulty

even with simple questions 7opwns nwy nn “What did you do during

vacation?”; 7rps novn mn “What will you do this summer?”) when
they are not set in a suitable context.

Intermediate-High

Generic. Able to sustain understanding over longer stretches of
connected discourse on a number of topics pertaining to different
times and places; however, understanding is inconsistent to due
failure to grasp main ideas and/or details. Thus, while topics do not
differ significantly from those of an Advanced-level listener,
comprehension is less in quantity and poorer in quality.

Hebrew. Comprehends longer stretches of connected discourse on a
number of tcpics which are not limited to a single context of time or
place, e.g., narrative about what happened on a camping trip or about
someone's future plans. Increasing ability to use contextual, lexical,
grammatical and other clues to grasp partially understood sentences

(e.g., the listener figures out n/'n='y "urban, urbanite” from =-y
"city"”). Greater understanding of conceptual words in general (s no
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"pure,” nwwa “"characters,” ‘en "character, nature”). Topics do not
differ significantly from those of the Advanced listener, but
understanding is inconsistent due to failure to grasp all details.

Advanced

The Advanced level is characterized by an ability to
understand main ideas and most details of connected discourse on a
variety of factual topics beyond the immediacy of the situation,
including some topics where comprehension is complicated due to an
unexpected sequence of events.

Generic. Able to understand main ideas and most details of
connected discourse on a variety of topics beyond the immediacy of
the situation. Comprehension may be uneven due to a variety of
linguistic and extralinguistic factors, among which topic familiarity is
very prominent. These texts frequently involve description and
narration in different time frames or aspects, such as present,
nonpast, habitual, or imperfective. Texts may include interviews,
short lectures on familiar topics, and news items and reports dealing
primarily with factual information. Listener is aware of cohesive
devices but may not be able to use them to follow the sequence of
thought in an oral text.

Hebrew. Able to understand main ideas and most details of
connected discourse on a variety of topics beyond the most concrete,
factual situations. Able to anticipate the flow of the utterance
sufficiently to fill in the speaker's pauses correctly. Can understand
most face-to-face speech of a native speaker when spoken at a
normal rate of speed. Can get the gist of a factual radio report on a
familiar subject and of a television report even on a less familiar
topic.

Listener is aware of some, but not all, cohesive devices (e.g.,
xonox "if only ... not," -w m=n% "although,” -w o Sy mx "despite the
fact that,” nwt nmiv> "on the other hand,” -w w% 319 "it's almost

certain that,” -% nwnwwna "compared to") but may not be able to use
them to follow the sequence of thought. Mostly unable to follow
animated speech of two or more speakers who speak "on top” of each
other or through background noise. Will not recognize known words
in rapid speech when elided with preceding or succeeding words

(e.g., 8 for 7 "the,” 'n for n-nx [direct object marker]).
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Advanced-High

seneric. Abie to understand the main ideas of most speech in a
standard dialect; however, the listener may not be able to sustain
comprchension in extended discourse which is propositionally and
linguistically complex. Listener shows an emerging awareness of
culturally implied meanings beyond the surface meanings of the text
but may fail to grasp socio-cultural nuances of the message.

Hebrew. Can comprehend the formal speech in use on Israeli radio,
despite the lack of visual clues. In face-to-face conversations, able to

understand a more elevated or idiomatic style, e.g.: pis-n 23 w©

vwen “this constitutes a glaring injustice™; o'wsnna w1y “to take

steps”; owy 3snnw newnn o “There is a feeling that the situation is
gloomy.” Word order and other syntactic features of written Hebrew
(e.g., nouns with possessive endings, infinitive plus direct object
suffix) do not cause breakdown,

Listener shows an emerging awareness of culturally implied
meaning beyond the surface meaning of the text but may fail to
grasp socio-cultural nuances of the message (e.g., nupon prony,
literally "to draw conclusions,” which in an Israeli political context is
understood to mean that the one drawing the conclusions should
resign his post). Can distinguish expressions in other registers (s.ang,
biblical or rabbinic Hebrew) but may not always be able to
comprehend them (e.g., nowy ne'm nmv “to discriminate between™).

Superior

The Superior level is characterized by an ability to understand
concrete and abstract topics in extended discourse offered by
speakers using native-like discourse strategies.

Generic. Able to understand the main ideas of all speech in a
standard dialect, including technical discussion in a field of
specialization. Can follow the essentials of extended discourse which
is  propositionally and linguistically complex, as in
academic/professional settings, in lectures, speeches, and reports.
Listener shows some appreciation of aesthetic norms of target
language, of idioms, colloquialisms, and register shifting. Able to
make inferences within the cultural framework of the target
language. Understanding is aided by an awareness of the underlying
organization structure of the oral text and includes sensitivity for its

2U
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social and cultural references and its affective overtones. Rarely
misunderstands but may not understand excessively rapid, highly
colloquial speech or speech that has strong cultural references.

Hebrew. Sufficient comprehension to understand the essentials of
all standard speech, including telephone calls, radio broadcasts, films
and theater plays, editorials and reports, academic and professional
discussions and lectures within own area of expertise, non-technical
public policy statements, some literary readings, and some jokes,
puns and idioms.

May still have difficulty with technical language (especially
outside own field of specialization), very formal high register, biblical
expressions, slang (e.g., may take ?nm onmye literally as “Did you get
out of it?” rather than colloquially as “Had you gotten out of the
habit?”) or very rapid speech. Sporadic, non-predictable failure to
understand vocabulary, especially out of context, can still be
expected.

Distinguished

The Distinguished level is characterized by an ability to
understand most linguistic styles and forms from within the cultural
framework of the language.

Generic.  Able to understand all forms and styles of speech
pertinent to personal, social and professional needs tailored to
different audiences. Shows strong sensitivity to social and cultural
references and aesthetic norms by processing language from within
the cultural framework. Texts include theater plays, screen
productions, editorials, symposia, academic debates, public policy
statements, literary readings, and most jokes and puns. May have
difficulty with some dialects and slang.

Hebrew. Able to understand with ease most forms and styles of
speech related to personal, social and professional needs. Can
understand and often identify the accents of immigrants from
various countries. Is sensitive to mimicking, shifts in register,
literary/religious references and nuance in general in forms as
varied as cafe conversation, political speeches, and comedy routines.
Will experience difficulty mainly when faced with rapid or
emotionally charged speech or speech containing a relatively large
proportion of unfamiliar slang or other in-group terms.
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WRITING

The writing guidelines and all the examples given are based on
samples of students' writing collected at the participating
institutions. A variety of in-class and out-of-class, timed and
untimed assignments were included in the analysis. No dictionaries
were used in in-class assignments, and the question of the
progressive development of dictionary use in writing was not
investigated.

Samples at each of the levels described are appended to the
Guidelines. It remains for future data gathering and analysis to
confirm that the samples used are indeed representative.

The following criteria (not necessarily in order of importance)
were considered in formulating the level descriptions:

« functional tasks
topic and treatment
» length of sentences and length of the sample
» relationship between the sentences
» frequency of vocabulary lapses
* naturalness of idiom, style and register
» grammatical control
e syntax
» spelling.

Novice

The Novice level is characterized by an ability to produce
isolated words and phrases.

Novice-Low

Generic. Able to form some letters in alphabetic system. In
languages whose writing systems use syllabaries or characters,
writer is able to both copy and produce the basic strokes. Can
produce romanization of isolated characters, where applicable.

Hebrew. Able to copy parts of printed text into script. In some
cases, also able to write own name and a few isolated memorized

words such as oi%e “shalom” and “w~w+ “Israel,” but not always
accurately. Many errors exist in formation of letters, e.g., p may be

inverted; letters that resemble each other (such as 3, 1. 7,n,n) arc
frequently confused.
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Novice-Mid

Generic. Able to copy or transcribe familiar words or phrases and
reproduce some from memory. No practical communicative writing
skills.

Hebrew. Able to copy most letters from print to script accurately
and can write (sometimes inaccurately) a small number of familiar
word, such as n's “house,” 9ps3 nmn “breakfast,” wan “new.” Can
produce simple sentences which consist of learned words and
phrases. No practical communicative writing skills. Has fairly
complete control of sound-symbol correlation, but without
distinguishing between homophones (o/o, nfo, 3/7). Writes words
known from speech mostly phonetically (e.g. nnw* an "What's your
name?” with n instead of §; nu* for nnr "this").

Novice-High

Generic. Able to write simple fixed expressions and limited
memorized material and some recombinations thereof. Can supply
information on simple forms and documents. Can write names,
numbers, dates, own nationality, and other simple autobiographical
information as well as some short phrases and simple lists. Can write
all the symbols in an alphabetic or syllabic system or $0-100
characters or compounds in a character writing system. Spelling and
representation of symbols (letters, syllables, characters) may be
partially correct.

Hebrew. The ability to communicate in writing begins to appear at
this level. Can create short lists of words related to self and
immediate environment, e.g., basic biographical information,
shopping lists, lists of courses, etc. Can recombine memorized
materials into simple statements, short descriptive sentences or basic
questions. However, word order is frequently incorrect (Avin* nnx
"a teacher”), and pronouns are often omitted in the present tensc
(pam> * an "what are you writing?").

Occasionally still mixes written and printed letters, particularly
wnere the differences are slight (e.g., 1 and r). Some letters may be
formed incorrectly (e.g., n, 0,7, 7) or confused with each other (n, >;

n,n). Non-final forms of the letters 5, 5,3 0 and 3 are sometimes
used at the end of a word. Spelling errors are frequent, especially in
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the case of homophones (e.g., jop "little" with > instead of p or n
instcad of @) and representations of vowels (e.g., p'r* instead of
np°n "where?").

Intermediate

The Intermediate level is characterized by an ability to meet
practical writing needs by communicating simple facts and ideas in a
loose collection of sentences.

Intermediate-Low

Generic. Able to meet limited practical writing needs. Can write
short messages, postcards, and take down simple notes, such as
telephone messages. Can create statements or questions within the
scope of limited language experience. Material produced consists of
recombinations of learned vocabulary and structures into simple
sentences on very familiar topics. Language is inadequate to express
in writing anything but elementary needs. Frequent errors in
grammar, vocabulary, punctuation, spelling and in formation of
nonalphabetic symbols, but writing can be understood by natives
used to the writing of nonnatives.

Hebrew. Able to meet limited practical writing needs. Some ability
to recombine learned material creatively into short sentences on
familiar topics. Some ability to create simple questions as well.
Topics are specific and closely tied to limited language experience,
¢.8., daily life, things I like to do, objects in the immediate
environment and their description by means of basic adjectives: nice,
good, big, new. Verbs are usually in the present and occasionally the
past, but not always used accurately.

Frequent errors in grammar, especially lack of gender/nuraber

agreement (2vw™® navon "a good restaurant”; sv0* gwm “"good

people”), are characteristic of this level. There is regular use of
English (in English or Hebrew characters) where vocabulary is
lacking.

Intermediate-Mid
Generic. Able to meet a number of practical writing needs. Can

write short, simple letters. Content involves personal preferences,
daily routine, everyday events, and other topics grounded in
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personal experience. Can express present time or at least one other
time frame or aspect consistently, e.g., nonpast, habitual,
imperfective Evidence of control of the syntax of noncomplex
sentences and basic inflectional morphology, such as declensions and
verb patterns. Writing tends to be a loose collection of sentences or
scntence fragments on a given topic and provides little evidence of
conscious organization. Can be understcod by natives used to the
writing of nonnatives.

Hebrew. Able to meet an increasing number of practical writing
nceds.  Most writing tends to be a collection of sentences without
complex subordinate clauses. The writer primarily uses the present
tense and occasionally the past. The future is mostly expressed by
use of adverbs (e.g., nkan nmws "next year”; ann "tomorrow”) with
present tense verbs. There is emerging accuracy in spelling. In
general, the writing reflects the writer's speaking ability and the
subjects s/he is familiar with. Tasks may include notes, short letters
and descriptions of personal activities and surroundings. Typical
topics would be school, work, friends, the family, etc. Able to express
feelings and desires, report on current activities, and ask for
information in a very basic fashion. Writing at this level can be
comprehended by a sympathetic reader who is used to the writing of
non-natives. There is emerging use of circumlocution to overcome
limitations in vocabulary (e.g., n37 nwn 99 3w3% nsi ue "I want to
write you 'many thanks' " instead of 1® mmn® n¥v um "I want to
thank you").

Word order is often incorrect; it is usually derived from the
native language, e.g., @ Tn* "a long time"; nn  n nwisop*
"Psychology Department." There are continued mistakes in gender
and number agreement and in the use of the definite article (an sn

s a%m* "the big class learns” instead of n%ivan nn'sn).  The
writer may still sometimes resort to an English word, spelled in
Hebrew cheracters, when Hebrew vocabulary fails: oivp* for
"France,"” np'numpr* for "economics.” Under the influence of the
native language, connectives may be kept separate from the words to
which they should be attached (*na®n 1* "and 1 went": nxs @s*
"when she came").

o
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Intermediate-High

Generic., Able to meet most practical writing needs and limited
social demands. Can take notes in some detail on familiar topics and
respond in writing to personal questions. Can write simple letters,
brief synopses and paraphrases, summaries of biographical data,
work and school experience. In those languages relying primarily on
content words and time expressions to express time, tense, or aspect,
some precision is displayed; where tense and/or aspect is expressed
through verbal inflection, forms are produced rather consistently,
but not always accurately. An ability to describe and narrate in
paragraphs is emerging. Rarely uses basic cohesive elements, such as
pronominal substitutions or synonyms in written discourse. Writing,
though faulty, is generally comprehensible to natives used to the
writing of nonnatives.

Hebrew. Able to meet most practical and some social writing needs
on topics related to the writer's immediate environment, such as
biographical details, school and work. Some of the characteristics of
the Intermediate-Mid level are still found at this level, however,
both in the nature of functions and in the quality and quantity of the
writer's output many of the characteristics of the Advanced level are
already displayed. The Intermediate-High writer is able to take
brief notes on familiar topics and to respond in writing to personal
questions. Emerging ability to describe with some precision and to
narrate in paragraphs. The writer demonstrates full control of
simple sentences and uses more complex sentences linked by
conjunctions, though the correct conjunction is not always chosen.
Signs of better organizational ability begin to appear, but most
writing still reflects the writer’s speech.

Advanced

The Advanced level is characterized by an ability to write
narratives and descriptions of a factual nature of at least several
paragraphs in length on familiar topics.

Advanced

seneric.  Able to write routine social correspondence and join
sentences in simple discourse of at least several paragraphs in length
on familiar topics. Can write simple social correspondence, take
notes, write cohesive summaries and resumes, as well as narratives

206
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and descriptions of a factual nature. Has sufficient writing
vocabulary to express self simply with some circumlocution. May
still make errors in punctuation, spelling, or the formation of
nonalphabetic symbols. Good control of the morphology and the
most frequently used syntactic structures, e.g., common word order
patterns, coordination, subordination, but makes frequent errors in
producing complex sentences. Uses a limited number of cohesive
devices, such as pronouns, accurately. Writing may resemble literal
translations from the native language, but a sense of organization
(rhetorical structure) is emerging. Writing is understandable to
natives not used to the writing of nonnatives.

Hebrew. Able to write texts of several paragraphs in length,
narrating, describing, and providing information on familiar, factual
topics such as current events, -ocial life, work and use of leisure
time. Contexts include longer letters and short essays on personal
experiences or personal reactions to events. The writer can
perform more complex writing tasks such as expressing emotions
and opinions (not yet fully supported), making comparisons, taking
notes, writing summaries and the like. Organizational ability is
evident, and vocabulary is sufficient for the writer to express self
adequately with some circumlocution. There is good control of verb
morphology in all tenses for common verbs, and the infinitive is
correctly used. The writer also uses coordinate sentences with

"and,” i "or,” and %sx "but." Use of subordination, though
sometimes flawed, is also common. Future forms of the verb arc
used, but not always accurately, particularly in irregular verbs (e.g.,

vour* I will go”). Emerging ability to use on and 1on ("if") + verbs to
hypothesize.
The correct verbal root is sometimes used in the wrong verb

pattern (oconp% cnnw* "I registered [trans.] for classes” instead of
‘nway "l registered [intrans.]") or even in a pattern where that root
is not found at all (*n*p3- instead of ‘n*py "l cleancd"). The
Advanced writer still often misuses or omits some prepositions, the
relative particle -w, and conjunctions (especially -w =5 "in order to"):
MIR* 1y "helped him"; pms  non* som o "I think you are right.”
She/he sometimes fails to use subordinate clause when required
after verbs such as nyin "want" and nipr "hope” (annw asin
12:n* "l want you to go"). Circumlocution often results in a lack of
precision (e.g., o™n% owa BM37T N3 MEYY 915 Simabr "Alcohol

"
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can do many bad things to life" instead of pa% %15* Hinisbw
“alcohol cun damage”).

A native reader has no difficulty understanding writing at this
level.

Advanced-High

Generic. Able to write about a variety of topics with significant
precision and in detail. Can write most social and informal business
correspondence. Can describe and narrate personal experiences fully
but has difficulty supporting points of view in written discourse. Can
write about the concrete aspects of topics relating to particular
interests and special fields of competence. Often shows remarkable
fluency and ease of expression, but under time constraints and
pressure writing may be inaccurate. Generally strong in either
grammar or vocabulary, but not in both. Weakness and unevenness
in one of the foregoing or in spelling or character writing formation
may result in occasional miscommunication. Some misuse of
vocabulary may still be evident. Style may still be obviously foreign.

Hebrew. Able to write about a variety of topics with precision and
in detail. Can write most social and informal business
correspondence, using conventional greetings, openings and closings.
Can describe and narrate personal experiences we’'i, but has
difficulty supporting points of view in written discourse. Can write
about the concrete aspects of topics relating to particular interests
and special fields of competence. The writer has good control of a
full range of grammatical structures and a fairly wide general
vocabulary but cannot yet use them comfortably and naturally all of
the time. Some misuse of vocabulary may still be evident, but even
these errors are all made at a fairly sophisticated level of vocabulary
and structure. Writing may still be influenced by the writer's native
language. Does not yet have any clear style or ability 1o vary style
according to different tasks and readers, but writing demonstrates a
good sense of organization. Both in quality and quantity the writer
at this level performs at the Superior level over half of the time.

Superior
The Superior level is characterized by an ability to write
formally and informally on practical, social and professional topics.

N
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Gencric. Able to cxpress self effoctively in most formal and
informal writing on practical, social and professional topics. Can
write most types of correspondence, such as memos as well as social
and business letters, and short research papers and statements of
position in areas of special interest or in special fields. Good control
of a full range of structures, spelling or nonalphabetic symbol
production, and a wide general vocabulary allow the writer to
hypothesize and present arguments or points of view accurately and
effectively. An underlying organization, such as chronological
ordering, logical ordering, cause and effect, comparison, and thematic
development is strongly evident, although not thoroughly executed
and/or not totally reflecting target language patterns.  Although
sensitive to differences in formal and informal style, still may not
tailor writing precisely to a variety of purposes and/or readers.
Errors in writing rarely disturb natives or cause miscommunication.

Hebrew. Able to express self effectively in most formal and
informal writing on practical, social and professional topics. Can
write most types of correspondence, such as memos, social and
business letters, and short research papers in areas of special
interest or in special fields. Good control of a full range of structures,
spelling, and a wide general vocabulary allow the writer to present
and support arguments or points of view accurately and effectively.
An underlying organization, such as chronological ordering, logical
ordering, cause and effect, comparison, and thematic development is
strongly evident, although not thoroughly executed and/or not
totally reflecting target language patterns. Although sensitive to
differences in formal and informal style, still may not tailor writing
precisely to a variety of purposes and/or readers. The length of
writing at this level extends from a number or paragraphs up to a
number of pages.

At this level the writer often employs the vocabulary of

written Hebrew (n> "so,” nim "is not," *an), some features of
classical Hebrew (i»rn "is") and Aramaicisms (y3*nv "that is") and
shows general familiarity with the style and content of Hebrew
writing as distinct from speech. The following features found in the
writing of the educated native speaker can be expected to appear at
this level: more extensive use of possessive suffixes and of the

double genitive: na'3 snva "I touched her hand” instead of n% -nyi;
3 "l touched her on the hand"; -mna% w3 instead of inix 4% rans
"please return it"; nmmewun Yo npn instead of ntetan Yo oanwmn
“the strings of the guitar”; use of the "in which" construction: n'sn

27



‘w1 12 "the house in which I grew up”; use of adjectival construct
phrases: nmp-in3 o "a short man”; use of "resumptive pronouns”:
wou wmene wwun "the subject I will discuss.”

There is no evidence of patterned errors at this level. Mistakes
may technically be the same as those at lower levels, but they occur
only sporadically and at much higher levels of morphology, syntax
and vocabulary. Some examples: slight mistakes in vocabulary:
peaa* kY instead of nweay w» "unemotional”; incorrect rendition of
foreign names: 1o%p* instead of eYer "Plato”; incorrect verb
patterns: ... w50 nn owb* Mo pwn wn o "A  minority may

not actualize its dream ... " instead of o'wan%; occasional unpatterned

spelling nistakes. Such errors rarely distusb natives or cause
miscommunication,

READING

The Reading Guidelines are based on the analysis of data
gathered by means of an experimental reading test developed
specifically for this purpose. All texts included in the exam were
authentic. Among them were personal notes, newspaper
advertisements, items on current events and other articles from
Hebrew newspapers, including $a‘ar Lamathil (a newspaper for
immigrants to Israel), and unedited passages from non-fiction books.

Some of the questions which were not investigated and will
require further research are: the reader's ability to read and
understand texts including plene versus defective spelling,
abbreviations and acronyms, sarcasm, irony and humor. The
influence of the use of a dictionary on the reader’s proficiency at all
levels also needs to be further examined. The use of vowels or lack
thereof was investigated, but the results were inconclusive.

Novice

The Novice level is characterized by an ability to

« identify isolated words and phrases when strongly supported
by context; and

e identify learned material.

U
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Novice-Low

Generic. Able occasionally to identify isolated words and/or major
phrases when strongly supported by context.

Hebrew. No functional ability to read Hebrew, but able to recognize
some isolated letters and occasional learned words such as names,
greetings and other words that may have been frequently seen in
Hebrew writing (e.g., oibu, *n).

Novice-Mid

Generic. Able to vecognize the svmbols of an alphabetic and/or
syllabic writing system and/or a limited number of characters in a
system that uses characters. The reader can identify an increasing
number of highly contextualized words and/or ophrases including
cognates and borrowed words, where appropriate. Material
understood rarely exceeds a single phrase at a time, and rereading
may be required.

Hebrew. Riocognizes most consonants and understands that
consonants in unpointed texts often stand for consonant + vowel,
Able to recognize an increasing number of highly contextualized
words and phrases, obvious loan words (op=napic "supermarket,”
mann "Hungary"), learned words and words known from cultural

or religious background (noo "Passover,” nswo mw "Happy New
Year").

Novice-High

Generic. Has sufficient control of the writing system to interpret
written language in areas of practical need. Where vocabulary has
been learned, can read for instructional and directional purposes
standardized messages, phrases or expressions, such as some items
on menus, schedules, timetables, maps and signs. At times, but not
on a consistent basis, the Novice-High level reader may be able to
derive meaning from material at a slightly higher level where
context and/or extralinguistic background knowledge are supportive.

Hebrew. Has complete knowledge of the Hebrew alphabetic system,
but may still have difficulty distinguishing letters that resemble each

other, such as 1 and =,y and n. With help from context, can identify
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the topic and some items from simple lists (TV programs, days of the
week, names of months and of forcign lunguages), as well as some
basic words for foouds, articles of furniture, place names, etc. But
sometimes misinterprets even simple lists (e.g., a TV schedule may
be misinterpreted as a bus schedule, trip itinerary, list of items in a
TV store, etc.). Can recognize basic grammatical structures when
vocabulary is known or supplied (e.g., understands S Paom M

"this is my style" when puwo "style” is supplied) and even extract
meaning from a string of s.mple, connected sentences when context
or background knowledge are supportive.

Intermediate
The Intermediate level is characterized by an ability to
understand main ideas and some facts from simple connected texts.

Intermediate-Low

Generic. Able to understand main ideas and/or some facts from the
simplest connected texts dealing with basic personal and social
needs. Such texts are linguistically noncomplex and have a clear
underlying internal structure, for example chronological sequencing.
They impart basic information about which the reader has to make
only minimal suppositions or to which the reader brings personal
interest and/or knowledge. Examples include messages with social
purposes or information for the widest possible audience, such as
public announcements and short, straightforward instructions
dealing with public life. Some misunderstandings will occur.

Hebrew. Able to understand the main ideas and/or some details
from simple connected texts on familiar topics. In letters, notes,
dialogues and simple narratives, can identify the main topic, the
main characters, and some of the details, mainly when verbs related

to common daily functions are used (sn> “"write,” sw* "sit." po;

k)

“travel,” Sonx "eat"). Fully understands simple sentences (13*9'n 4

PR3 ovn Bvn awm Avw 537-y "4,537,000 people live today in
Israel”).  Successfully identifies and understands basic structures and
vocabulary in longer passages to get the gist of the text by ignoring
unfamiliar material.  While contextual clues are sometimes used
successfully, overreliance on such clues may at other times mislead
the rcader.

o
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Intermediate-Mid

Generic. Able to read consistently with increased understanding
simple connected texts dealing with a variety of basic and social
needs. Such texts are still linguistically noncomplex and have a clear
underlying internal structure. They impart basic information about
which the reader has to make minimal suppositions and to which the
reader brings personal interest and/or knowledge. Examples may
include short, straightforward descriptions of persons, places, and
things written for a wide audience.

Hebrew. Good understanding of main idea and some details of
simple advertisements and of short, factual, narrative texts (pointed,
partially pointed, and unpointed) in familiar areas. Increasing
comfort with Hebrew structure permits the reader to get meaning
from unfamiliar expressions such as o1 *n "every day,” awrn -nv
"more than,” ns3mw >0 "favorite.” The reader has a wider

vocabulary (nnen "key"; 3"nanx "U.S."; owSowy eswn"Jews and
Muslims") and greater ability to infer meaning from unknown
vocabulary by relying on context (an Intermediate-Mid reader who
does not know the word owwsn “jewelry” may understand from the

phrase p'o'wam nme> "money and jewelry" that o-owan refers to
some kind of valuables). Can interpret present, past and sometimes
future tense of most regular and some common irregular verbs
(vpaab ooy "we moved into our apartment”; prrpms wmm "we

invite"; 257w3 p> -wne "I will not return till evening"). Strong
tendency to confuse cues with graphically similar but more familiar
ones (reading w7 for 717 "uncle").

Intermediate-High

Generic. Able to read consistently with full understanding simple
connected texts dealing with basic personal and social needs about
which the reader has personal interest and/or knowledge. Can get
some main ideas and information from texts at the next higher level
featuring description and narration. Structural complexity may
interfere with comprehension; for example, basic grammatical
relations may be misinterpreted and temporal references may rely
primarily on lexical items. Has some difficulty with the cohesive
factors in discourse, such as matching pronouns with referents.
While texts do not differ significantly from those at the Advanced
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level, comprehension is less consistent. May have to read material
several times for understanding.

Hebrew. Usually able to identify Who, What, When and Where in
short connected texts on basic subjects. Can often get the gist of even
longer paragraphs when expectations cued by the text are fuifilled.
Consistently comprehends most details of simple informative texts
such as non-technical advertisements, personal notes and messages.
The Intermediate-High reader can identify most past, present, and
future tense forms of frequent verbs in all verb patterns, and so can
grasp the chronological sequence of events. Emerging but
inconsistent ability to understand Advanced-level texts featuring
description and narration,

Advanced

The Advanced level is characterized by

° an ability to read with consistent understanding prose
several paragraphs in length, dealing primarily with factual
information and intended for the general reader; and

 in areas of special interest or knowledge, an increasing ability
to understand parts of texts which are propositionally and
linguistically more complex.

Advanced

Generic. Able to read somewhat longer prose of several paragraphs
in length, particularly if presented with a clear underlying structure.
The prose is predominantly in familiar sentence patterns. Reader
gets the main ideas and facts and misses some details.
Comprehension derives not only from situational and subject matter
knowledge but from increasing control of the language. Texts at this
level include descriptions and narrations such as simple short stories,
news items, biographical information, social notices, personal
correspondence, routinized business letters and simple technical
material written for the general reader.

Hebrew. Can understand multi-paragraph materials which include
descriptions and narrations, such as news items, short stories,
biographical information, short feature articles and the like, when
logical development (story line, chronological sequence, or other
rhetorical structure) is straightforward and the subject matter is
familiar.  Able to combine information extracted from various parts

35
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of the text and make inferences and comparisons, but may miss some
details, Somectimes misinterprets colloquialisms that sound
comprehensible (e.g., nawy-par awes nnan ann "returns home
around ten or eleven” may be interpreted as 10:11) and misreads
cultural cues due to own background (e.g., an Advanced-level reader

who sees *n%'n \po-n'> “"secular school” may understand it as

"public school” because religious schools in America are all private).
Can fully comprehend the most important details of a wide

range of advertisements (e.g., for a studen: organization, a language

school, a hotel). Understands connective devices such as 159

“thercfore,” <> opy» "as a result,” nian% "although,” n “but.” Has
usually mastered the form of conditional and relative clauses as well
as of the verbal tenses and other forms (infinitives, negative
imperatives) of regular and frequent irregular verbs, but may still
ignore obvious grammatical cues or seize a familiar vocabulary cue
and thus misinterpret. Has a broader range of vocabulary (e.g..
nivanen  "adjustment”; -apnn  "research”; nn-a1: "causes”) and can

comprehend texts containing nouns with possessive suffixes (1*a'nb%n

"his students”; n%1>+ "his ability") and other characteristics of a
more formal style.

Advanced-High

Generic. Able to follow essential points of written discourse at the
Superior level in areas of special interest or knowledge. Able to
understand parts of texts which are conceptually abstract and
linguistically complex, and/or texts which treat unfamiliar topics and
situations, as well as some texts which involve aspects of target-
language culture. Able to comprehend the facts to make appropriate
inferences. A partial awareness of the aesthetic properties of
language and of its literary styles permits comprehension of a wider
variety of texts, including literary. Misunderstandings may occur.

Hebrew. Can nunderstand multi-paragraph texts within an
increasing range of factual and familiar topics and, with uneven
comprehension, abstract, hypothetical or other Superior-level texts
as well.  Understands most of the finer points of texts containing a
wide variety of grammatical structures, e.g., has increased awareness
of semantic relationships between forms of the same root realized in
different verb patterns, und has fully mastered subordinate clauses
at all different levels of complexity. Shows emerging but
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inconsistent  ability to understand different registers in  written
materials,

Supcerior

The Superior level is characterized by an ability to read, for
information or for pleasure with almost complete comprehension and
at normal speed, a wide variety of texts on a wide varicty of topics.

Generic. Able to read with almost complete comprehension and at
normal speed expository prose on unfamiliar subjects and a wvariety
of literary texts, Reading ability is not dependent on subject matter
knowledge, although the reader is not expected to comprehend
thoroughly texts which are highly dependent on knowledge of the
target culture.  Reads easily for pleasure. Superior-level texts
feature hypotheses, argumentation and supported opinions and
include grammatica! patterns and vocabulary ordinarily encountered
in academic/professional reading. At this level, duc to the control of
general vocabulary and structure, the reader is almost always able to
match the meanings derived from extralinguistic knowledge with
meanings derived from knowledge of the language, allowing for
smooth and efficient reading of diverse texts. Occasional
misunderstandings may still occur; for example, the reader may
experience some difficulty with unusually complex structures and
low-frequency idioms. At the Superior level the reader can match
strategics, top-down or bottom-up, which are most appropriate to
the text. (Top-down strategies rely on real-world knowledg: and
prediction based on genre and organizational scheme of the text,
Bottom-up strategies rely on actual linguistic knowledge.) Material
at this level will include a variety of literary texts, editorials,
correspondence, general reports and technical material in
professional fields. Rereading is rarely necessary, and misrcading is
rarc.

Hebrew. Can read with close to full comprehension a wide array of
texts, including a large selection of articles in Hebrew newspapers,
which deal with abstract and unfamiliar topics. These texts may
include hypothetical concepts and utilize argumentation and
supported opinion.  Able to understand selected unabridged and
unadapted literary pieces with the help of a dictionary. Comfortable
with a wider range of culture-specific material. Can read material
which includes more sophisticated vocabulary, idioms, and

metaphoric language (mv*sp “tenure”; Smaw* n-31y  understood as
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"betrayer/destroyer  of  Israel”; noponn o noter  wmd yispn

ONPN3 msnw n 5> nn nadana "The kibbutz is like a drop of water
that reflects in its structure everything that is found in the ocean”).

Unfamiliarity with infrequent vocabulary, misreading due to
lack of vowels, confusion about semantic indicators, and lack of
familiarity with some culture-specific material may still cause
occasional unpatterned misunderstandings.

Distinguished

The Distinguished level is characterized by the ability to read
fluently and accuratcly most styles and forms of the language within
comprehension that is achieved from within the cultural framework

of the language and that includes appreciation of nuance and
subtlety.

Generic.  Able to rcad fluently and accurately most styles and forms
of the language pertinent to academic and professional necds. Able
to relate inferences in the text to real-world knowledge and
understand almost all sociolinguistic and cultural references by
processing language from within the cultural framewotk. Able to
understand a writer's use of nuance and subtlety. Can readily follow
unpredictable turns of thought and author intent in such materials as
sophisticated editorials, specialized journal articles, and literary texts
such as novels, plays, poems, as well as in any subject matter area
directed to the general reader.

Hebrew. Able to read fluently and accurately most styles and forms
of the language pertinent to academic and professional needs.
Understands most allusions in modern Hebrew literature from carlier
sources.  Sensitive to subtle nuances, and possesses sufficient
knowledge of Israeli culture 1o follow virtually any colloquial or

idiomatic usage intended for the general reader (e.g., nxvywm onr-~
"council head” as roughly equivalent to small town mayor; nanpsy 34w
"parties” rather than the apparent literal meaning of "night school”;

tonn nnm and 1 new, terms from rabbinic literature referring 1o
leniency or strictness).
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Nouvice-Low

Writing Samples

Copy from print to script:

CIRITA BT 2000 9 W'W N3 NI .M01D 18P PAY AYTA YD AN ANTID ATINWI
PINY PINR AN TW *ANNDT INTTS 10 *nYO)

833 DED 999 'proed e
JorN Ip 20D

71133 e AJON 'g €€ QN> ki) (¢

S pSAY YRS ' ol

(r.
_yeb _inN il

Novice-Mid

Use each of the followin
“dining room," etc,) ¢ ¥0rd3 1a a Hebrew sentence: I"new.

C§WC7'7\\' q*,))li-nn-l')tc. have 'JIC (1

AN IN Ole €96n 981 ‘)le b

35



Novice-High

Teil about your roommate.
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Intermediate-Low

Write 4 nole to your Iriend.
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Intermediate-Mid

This year 1 want to -
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Intermediate-Mid

Sell description
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Inter mediate-High

A letter from lIsracel
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Advanced

Response to a letter to the editor
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Advanczd

I got back to school yesterday and -
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Superior
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Introduction

The Hebrew Proficiency Guidelines are based on the generic
guidelines published in 1986 by the American Council on the
Teaching of Foreign Languages (ACTFL). ACTFL describes the
guidelines as

a hierarchy of global characterizations of integrated
performance in speaking, listening, reading and writing,
Each description is a representative, not an exhaustive,
sample of a particular range of ability, and each level
subsumes all previous levels, moving from simple to
complex in an *“all-before-and-more” fashion.

Because these guidelines identify stages of
proficiency, as opposed to achievement, they are not
intended to measure what an individual has achieved
through specific classroom instruction but rather to allow
assessment of what an individual can and cannot do,
regardless of where, when, or how the language has been
learned or acquired; thus, the words “learned” and
“acquired” are used in the broadest sense. These
guidelines are not based on a particular linguistic theory
or pedagogical method, since the guidelines are
proficiency-based, as opposed to achievement-based, and
are intended to be used for global assessment.

It is especially important 10 bear in mind that the levels in the
Guidelines are only partial descriptions of the characteristics of a
range of performance. Thus, they are neither goals for teaching or
curricular sequencing, nor absolute criteria for measuring learner
outcomes. The Guidelines can be helpful in curriculum and test
development; however, such usage has to be guided by a thorough
understanding of the learning goals underlying the Guidelines. The
statements and examples included in each level can only capture a
small part of the conceptual, partial and full control of various

. linguistic and socio-linguistic characteristic of that specific level.
The Hebrew Guidelines are the result of a two-year project
. funded by a grant from the United States Department of Education,

which was carried out during 1988-1990 by a national committee
based at Brandeis University. The memLers of the committee were:

©
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Shmuel Bolozky, University of Massachusetts at Amherst

Rivka Dori, Hebrew Union College (Los Angeles) and University
of Southern California

Ruth Gollan, Brandeis University (Project Director)

Edna Grad, Northwestern University (first year)

Benjamin Hary, Emory University

Adina Ofek, Jewish Theological Seminary of America

Jonathan Paradise, University of Minnesota

Vardit Ringvald, Brandeis University (second year).

The Hebrew Guidelines, like the other language-specific
guidelines developed to date, exemplify the characteristics of each
level of the generic guidelines in a specific language. The guidelines
for each skill provide a description of the functional linguistic
behavior of non-native users of Modern Hebrew ranging from the
total beginner (Novice-Low) to the person with “full professional
competence in the language” (Superior) or, in the receptive skills of
listening and reading, an even higher level of competence
(Distinguished).

All the examples included in the Hebrew Guidelines are from
data collected specifically for this project. An extensive analysis of
Oral Proficiency Interviews as well as writing samples and listening
and reading comprehension samples was conducted by the Hebrew
Guidelines Committee over the Iwo-year period of the grant.

While the Guidelines emphasize functional ability, examples of
typical errors characteristic of the samples examined have also been
included. The more detailed description of both strengths and
weaknesses which may characterize each level should be helpful to
those who will use the Guidelines as a basis for further research,
rating and instruction. The descriptions of the Intermediate-High
and Advanced-High levels have generally been kept shorter, with
fewer or no examples, since these levels incorporate many of the
significant features of both the preceding and the following ranges.
The prominent characteristic of these two levels is the unevenness
and lack of consistency of the performance. Often the person’s
performance appears to be at the next higher level, but just as often
it sinks back to the one before.

An effort was made to obtain as broad and diverse a sample as
possible within the time constraints of the project. However,
additional research and, in particular, test development will be
necessary in order to confirm that the samples gre  indecd
rep.esentative and o explore the properties of the proficiency scale
in greater depth.
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Since its inception, the development of proficiency guidelines
has been an ongoing, interactive process. No version of the
guidelines is considered final or definitive. This first version of the
Hebrew Guidelines should serve as a basis for a more general and
objective description of proficiency in the four skills than has been
possible in the past, and should facilitate the creation of proficiency-
based tests and curricula. However, since the Guidelines are
intended to help describe the proficiency of any non-native who has
learned Hebrew in any kind of setting, and since large numbers of
people learn Hebrew outside of university settings, further research
and discussion leading to the refinement and revision of the
juidelines is essential. It is hoped that these Guidelines will
facilitate such research and lead to productive discussions among
professors of Hebrew. They should also facilitate cross-fertilization
between researchers and instructors of Hebrew and those teaching
other languages for which guidelines have already been developed.

The committee would like to acknowledge with gratitude the
help of David Hiple of ACTFL, who has served as tester trainer and
consultant to the committee since the inception of the project, and of
these others who have provided assistance, guidance and suggestions
during the course of the project: Roger Allen, University of
Pennsylvania; Nancy Anderson, Educational Testing Service; Shulamit
Bitran, Clark University; Heidi Byrnes, Georgetown University;
Michael Carasik, staff assistant to the committee; Rina Donchin,
University of Illinois; Vijai Gambhir, University of Pennsylvania;
Ychiel Hayon, Ohio State University; Isabelle Kaplan, ACTFL; Samuel
Livingston, ETS; Gilead Morahg, University of Wisconsin; Zila Naor,
Brandeis University; Nissan Netzer, Bar-llan University; Raphael Nir,
Hebrew University, Jerusalem; Bonit Porath, Brandeis University;
Asher Riviin, Tel Aviv University and World Zionist Organization,
New York; Meira Rom, Hebrew University, Jerusalem; Elana Shohamy,
Tel Aviv University; Irene Thompson, George Washington University,
Ronald Walton, National Foreign Language Center and University of
Maryland; Leora Weinbach, Center for Education Technology, Tel
Aviv: and Zechava Weizman, Harvard University.

The Generic Guidelines were revised and prepared by Heidi
Byrnes; James Child; Nina Levinson; Pardee Lowe, Jr.; Seiichi Makino;
Irene Thompson; and A. Ronald Walton.

For the convenience of those who do not read Hebrew, the
committee this set of the Hebrew Guidelines has the examples
transliterated into Roman characters. In both Writing and Rcading
the transcription reflects, for the most part, Hebrew orthography:
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thus, @ (§) is distinguished from o (s) and > (V) from ' (w). Doubling
is also indicated. The transcription of Speaking and Listening reflects
speakers’ usage of the language; therefore, there is no distinction
between > and n (both X); > and p (both k), etc. Moreover, there is

no marking of » orvy.
The sign * denotes an error.

SPEAKING

All the examples are taken from recorded oral interviews
conducted for this project.

Novice

The Novice level is characterized by the ability to communicate
minimally with learned material.

Novice-Low

Generic. Oral production consists of isolated words and perhaps a
few high-frequency phrases. Essentially no functional
communicative ability,

Hebrew. No functional ability to communicate in Hebrew. Oral
production is limited to several isolated words or expressions, such
as Salom "hi,” ani "1,” ken "yes," 1o "no," toda "thanks,” and familiar
loanwords from Jewish/Israeli culture such as “Shabbat,” "chutzpa.”
“pita,” "aliyah,” "kibbutz."

Novice-Mid

Generic. Oral production continues to consist of isolated words and
learned phrases within very predictable areas of need. Vocabulary
is sufficient only for handling simple, elementary needs and
expressing basic courtesies.  Utterances rarely consist of more than
two or threce words and show frequent long pauses and repetition of
interlocutor’s words.  Speaker may have some difficulty producing
cven the simplest utterances. Some Novice-Mid speakers may be
understood only with great difficulty.

Hebrew. No significant functional ability to communicate in
Hebrew.  Primarily reactive; intelligible only to sympathetic listeners.
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Oral production is limited to repetition of interviewer's input or
memorized utterances. Functions are limited to some courtesy
formulas (ma S$lomxa? "how are you?"; naim meod "pleased to meet
you"), listing and enumerating, and simple, mostly memorized
phrases and sentences (ani{ gara be-boston "l live in Boston", ani
ohevet pitsa "l like pizza”). Content may consist of common lexical
items related to people (aba "father”; {ima "mother”, talmid "student”,
xaver "friend"); objects and places (kise “chair”; sulxan "table", Xeder
"room”, kita "class"); food (tapuz "orange"; lexem "bread"; dag "fish");
days of the week (yom $i$i "Friday"; yom rison "Sunday"), numbers
1-10: and loan words such as universita, hamburger, kafe.

Speech is characterized by long pauses, frequent groping for
words, use of first language, few adjectives, lack of agreement
between subject and verb and inaccurate use of personal pronouns.
The Novice-Mid speaker may have a surprisingly large vocabulary of
isolated words and phrases acquired through the study of Jewish
culture. However, knowledge of these lexical items does not increase
functional ability in the language.

Novice-High

Generic. Able to satisfy partially the requirements of basic
communicative exchanges by relying heavily on learned utterances
but occasionally expanding these through simple recombinations of
their elements. Can ask questions or make statements involving
learned material. Shows signs of spontaneity although this falls short
of real autonomy of expression. Speech continues to consist of
learned utterances rather than of personalized, situationally adapted
ones. Vocabulary centers on areas such as basic objects, places, and
most common kinship terms. Pronunciation may still be strongly
influenced by first language. Errors are frequent and, in spite of
repetition, some Novice-High speakers will have difficuity being
understood even by sympathetic interlocutors.

Hebrew. Emerging, but not sustained ability to engage in basic
communicative exchanges, mainly through recombination or
expansion of learned material (hem gam rotsim lilmod anglit, "They
want to study English too"; ani ovedet bauniversita, "l work at the
university”).  Content is still usually limited to a few topics,
concerning self and immediate surroundings such as food, the family,
the classroom (hamispaxa Seli gara be ..., "My family lives in ..."; an{
holexet lemuzeon, "l am going to a museum”). Creativity is reflected
in the emerging ability to ask some questions, cope with simple



survival situations such as ordering a basic meal, inviting someone
over, or buying a ticket. Most statements are in the present tense.
Occasional use of simple adverbs of time (ax$av "now,” hayom
"today”) and space (§am “there,” po "here") and partial control of
conjunctions (ani ohev ivrit, gam anglit "l like Hebrew, English too")
add some detail to the Novice-High speaxer's sentences.

However, errors are frequent and may include improper use of
the infinitive (anf rotsa *kotevet sipurim, "l want to *write storics")
and lack of agreement in number (xaverim *tov, "good [sg.] *friends
[pl.]") or gender (ima Yomer, "Mother [f.] *says |m.]"). Speakers may
have difficulty in producing sounds not found in the first language.
Communication even with sympathetic interlocutors may be difficult.

Intermediate

The Intermediate level is characterized by the speaker's ability
to:

» create with the language by combining and recombining
learned elements, though primarily in a reactive mode;

 initiate, minimally sustain, and close in a simple way basic
communicative tasks; and

e ask and answer questions.

Intermediate-Low

Generic. Able to handle successfully a limited number of
interactive, task-oriented and social situations. Can ask and answer
questions, initiate and respond to simple statements and maintain
face-to-face conversation, although in a highly restricted manner and
with much linguistic inaccuracy. Within these limitations, can
perform such tasks as introducing self, ordering a meal, asking
directions, and making purchases. Vocabulary is adequate to express
only the most clemeantary needs. Strong interference from native
language may occur. Misunderstanding frequently arise, but with
repetition, the Intermediate-Low speaker can generally be
understood by sympathetic interlocutors.

Hebrew. Able to engage in some simple conversations such as
introductions, greetings, invitations. expressions of likes and dislikes,
and obtaining information in order to fulfill immediate needs. Uses a
limited number of simple sentences, mostly one or two at a time;
most are still reactive and repeat part of the question. Limited but
sustained creativity is reflected in the ability to ask and answer
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simple questions (eyfo at ovedet? "Where do you work?"; kama 2ze
ole?, "How much does it cost?") and combine known elements to say
things with a measure of spontaneity. Able to survive uncomplicated
daily situations such as buying a bus ticket, asking for directions, or
ordering food in a restaurant.

. The Intermediate-Low speaker attempts to carry on
conversations, mostly on topics such as everyday activities (ani
ohevet likro velixtov, "l like to read and write”; ani oved ki ani rotse
kesef, "1 work because 1 want money"), the family, friends and other
narrowly defined familiar topics.

Errors resulting in miscommunication frequently occur, but
with repetition the speaker can generally be understood by
sympathetic interlocutors, who would understand responses like the
following: ani lo *sameax ki ani rotsa $ehasem Seli %vrit xaya, "1 (f.)
am not happy (m.), because I want my Hebrew name (to be) Chaya”;
hi Milmod ivrit gam, *Mlamad im "ani, "She *studied Hebrew too, she
*studied with *me."

Intermediate-Mid

Generic. Able to handle successfully a variety of uncomplicated,
basic and communicative tasks and social situations. C 'n talk simply

v about self and family members. Can ask and answer questions and
participate in simple conversations on topics beyond the most
immediate needs: e.g., personal history and leisure-time activities.
Utterance length increases slightly, but speech may continue to be
characterized by frequent long pauses, since the smooth
incorporation of even basic conversational strategies is often
hindered as the speaker struggles to create appropriate language
forms. Pronunciation may continue to be siwrongly influenced by first
language and fluency may still be strained. Although
misunderstandings still arise, the Intermediate-Mid speaker can
generally be understood by sympathetic interlocutors.

Hebrew. Able to maintain a variety of uncomplicated face-to-face
conversations in highly predictable surroundings. More interactive
and creative than the previous level. Produces strings or lists of
sentences in sequence, though still not in wutterances of paragraph
length. Emerging ability to use the past tense. Topics are similar to
those of the Intermediate-Low level, but with increased quantity and
quality of speech. Lxamples: yes harbe anasim sSeomrim Sewasington
makom tov meod, "There are many people who say that Washington
is a very good place”; haima $eli hi gam lo ohevet et hanaalaim Seli,
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“My mother does not like my shoes either"; hayom yafe meod, ktsat
kar, aval yafe, "It's 1 nice day today, a bit cold, but nice.” Able to
handle a variety of survival situations.

Can get information by asking simple questions such as Jama at
bat leamerika? "Why did you come to America?", ben kama hayeled
selax? "How old is your son?", ma at osa kan? "What are you doing
here?', eyfo at ovedet? "Where do you work?", matay bat
launiversita? "When did you come to the university?', meain ata ba?
"Where do you come from?.

Errors may include lack of agreement and failure to use the
construct state (ani lo Xosevet Seani *karov *lemispaxa hadodim, "l
don't think that 1 am *close to the uncles’ *family”); inaccuracies in
verbal forms (*kanati, "I *bought”); incorrect word order (profesor
*meaxer universita, "professor from *another university"); and
incorrect use of the definite article. In responses to questions, often
uses question markers as conjunctions (anf lo lomed *matai ani holex
laavoda, "I don't study *when I go to work").

Such mistakes usually do not prevent the Intermediate-Mid
speaker from being understood by a sympathetic interlocutor.

Intermediate-High

Generic. Able to handle successfully most uncomplicated
communicative tasks and social situations. Can initiate, sustain, and
close a general conversation with a number of strategies appropriate
to a range of circumstances and topics, but errors are evident.
Limited vocabulary still necessitates hesitation and may bring about
slightly unexpected circumlocution. There is emerging evidence of
connected discourse, particularly for simple narration and/or
description. The Intermediate-High speaker can generally be
understood even by interlocutors not accustomed to dealing with
speakers at this level, but repetition may still be required.

Hebrew. Able to handle successfully most uncomplicated
communicative tasks and social situations. Emerging but not
sustained ability to narrate and describe simple activities and
situations in connected speech, using a variety of the more frequent
conjunctions, such as o “or,” ve- “and,” aval “but,” mipne S$e-
“because,” lifne Se- “before,” keSe- “when” (... Ze nose kase meod, aval
yes dvarim laasot...., "... This is a difficult subject, but there are things
to be done...."). Accuracy of expression is increased through correct
use of the infinitive and of common verbs in the past tense.
Emerging ability to express future time (ani mitkonen linsoa habayta



baxole$, "I'm planning to go home during vacation"), with some
difficulty in the use of morphological future forms. Can occasionally
cxpress opinions in simple terms and handle situations with some
complications. Is becoming less dependent on sympathetic
interlocutors.

Advanced

The Advanced level is characterized by the speaker's ability to:

» converse in a clearly participatory fashion;

* initiate, sustain and bring to closure a wide variety of
communicative tasks, including those that require an increased
ability to convey meaning with diverse language strategies due to a
complication or an unforeseen turn of events;

 satisfy the requirements of school and work situations:

* narrate and describe with paragraph-length connected
discourse.

Advanced

Generic. Able to satisfy the requirements of everyday situations
and routine school and work requirements. Can handle with
confidence but not with facility complicated tasks and social
situations, such as elaborating, complaining, and apologizing. Can
narrate and describe with some details, linking sentences together
smoothly. Can communicate facts and talk casually about topics of
current public and personal interest, using general vocabulary.
Shortcomings can often be smoothed over by commmunicative
strategies, such as pause fillers, stalling devices, and different rates
of speech. Circumlocution which arises from vocabulary or syntactic
limitations very often is quite successful, though some groping for
words may still be evident. The Advanced-level speaker can be
understood without difficulty by native interlocutors.

Hebrew. Able to satisfy routine social demands and school or work
requirements.  Increasing control of subordinate clauses as well as
common verb patterns, gender, number, subject/verb and
noun/adjective agreement permits the Advanced speaker to narrate,
describe and compare in complete though simple paragraphs (axar
kax ani tsarix liknot .. "afterwards I need to buy ... "; im tavoi "If
you come”; hu xoSev Se "He thinks that"; keSebikarti baarets "When |
visited Israel”). Can state an opinion--not yet fully supported--on

O

9



topics of general interest such as current issues and events, politics,
sports, the weather, social issues. Can handle situations with a
complication, such as being stranded at the airport, losing documents,
being late to work, or returning a purchase for a refund. Is often able
to resort to circumlocution and other communication strategies when
specific vocabulary fails.

Good control of most common prepositions, including those
governed by frequently used verbs, and of inflected prepositions,
leads 1o greater clarity: omer le "says to"; medaber im “"speaks with";
more leivrit "a teacher of Hebrew"; Ii "to me,” iti "with me," al yadi
"next to me.” Errors may be caused by interference from native
language, e.g. oZer *et “help” + *direct object; *al yom riSon "*on
Sunday”; medaber *le "speak *to"; garti *al hakibuts "I lived *on the
kibbutz."

Other errors may include occasional realization in the wrong
verb pattern such as *lavasau "we *dressed [trans.]” for hitlabasnu
"we got dressed” and haxanut #*sogeret "the store *closes [trans.]"
instead of nisgeret “closes [intrans.]” and gender/number errors
(milim *kas$im "*hard words"; *ze haarets "*This is the land"). But such
errors rarely lead to misunderstandings in communication with
native speakers.

Advanced-High

Generic. Able to satisfy the requirements of a broad variety of
everyday, school, and work situations. Can discuss concrete topics
relating to particular interests and special fields of competence.
There is emerging evidence of ability to support opinions, explain in
detail, and hypothesize. The Advanced-High speaker often shows a
well developed ability to compensate for an imperfect grasp of some
forms with confident use of communicative strategies, such as
paraphrasing and circumlocution. Differentiated vocabulary and
intonation are effectively used to communicate fine shades of
meaning. The Advanced-High speaker often shows remarkable
fluency and ease of speech but under the demands of Superior-level,
complex tasks language may break down or prove inadequate.

Hebrew. Able to converse in a cleariy participatory fashion and to
satisfy the requirements of a variety of everyday, school, work or
social situations. Increase in quality and quantity of Advanced tasks
or functions. Greater accuracy in use of prepositions, subordinate
clauses, verb forms and gender agreement. Partial but inconsistent
ability to hypothesize (using jlu “if"" and the appropriate verb tenses),
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support opinions, handle abstractions in extended discourse, and
otherwise perform at the Superior level. Some groping for words
and other mistakes still occur as well, especially when discussing
unfamiliar topics or attempting to use more specific or sophisticated
vocabulary (e.g., “veterinarian,” *“district attorney,” “decline in the
ability”; adam SemeaSen omer Seze pogea *bexofSiut Selo ... “a man
who smokes says that it impinges on his *freedom ...”). Patterned
errors also appear, but they are more likely to be idiosyncratic to the
particular speaker than characteristic of Advanced-High speaking in
general.

Superior

The superior level is characterized by the speaker's ability to:

» participate effectively in most formal and informal
conversations on practical, social, professional, and abstract topics;
and

» support opinions and hypothesize using native-like discourse
strategies.

Generic. Able to speak the language with sufficient accuracy to
participate effectively in most formal and informal conversations on
practical, social, professional, and absiract topics. Can discuss special
fields of competence and interest with ease. Can support opinions
and hypothesize, but may not be able to tailor language to audience
or discuss in depth highly abstract or unfamiliar topics. Usually the
Superior-level speaker is only partially familiar with regional or
other dialectical variants. The Superior-level speaker commands a
wide variety of interactive strategies and shows good awareness of
discourse strategies. The latter involves the ability to distinguish
main ideas from supporting information through syntactic, lexical
and suprasegmental features (pitch, stress, intonation).  Sporadic
errors may occur, particularly in low-frequency structures and some
complex high-frequency structures more common to formal writing,
but no patterns of errors are evident. Errors do not disturb the
native speaker or interfere with communication.

Hebrew. Able to speak the language with sufficient accuracy to

participate effectively in most formal and informal conversations on
practical, social and professional matters. Can discuss a broad range
of concrete as well as abstract topics, including unfamiliar ones, in
extended and connected discourse. Can handle unfamiliar situations,
support opinions, and hypothesize, using fJu and {Imale “if’ and the
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appropriate verb forms. Functional mastery of the verb and noun
patterns (binyanim and mi$kalim). Some ability to shift registers
appropriately (ye$ lanu bevet hasefer yeladim yotsim min hakial,
mamas yotsey dofen, "We have some [idiomatic equivalent of] really
extraordinary kids in our school”). Uses idiomatic expressions (lo
ala beyadenu limnoa “we did not manage to prevent”; histakalti bo
Saa aruka, "I looked at him for a long while": 5/ $iméa betarkidim
Xasuvim, "She held important jobs ... ).

No patterned errors and no groping for words. Unpatterned
errors may still occur (e. g., *tofesim "*forms": *kxemo seeyn lo bayit
“*as (if) he doesn't have a home"; ze *lama ye$ hevdel "that's *why
there's a difference”; haim at rotsa *lehitpages velesoxeax? "Would
you like *to get together and talk?"). Such errors may clearly
distinguish the Superior speaker as a non-native, but they do not
interfere with communication or disturb the native speaker,

LISTENING

The Hebrew Listening Guidelines are based on data collected by
the Hebrew Guidelines Committee through a listening comprehension
test, Oral Proficiency Interviews and classroom observation. The test
was recorded on audio tape and it included both unmodified
recordings of news broadcasts and simulated authentic dialogues.
Additional rescarch will be necessary in order to develop the iest
fully and to collect data based on a wider variety of listening tasks.

These guidelines assume that all the listening segments are
delivered at a normal pace of speech with natural intonation and
stress patterns.  The ability of listeners at the lower end of the scale
can be enhanced or hampered by the existence of different listening
conditions such as slowed or rapid speech, repetition, a familiar or
unfamiliar accent, visual cues, background noise, the age of the
speaker, etc.

Novice

The Novice level is characterized by an ability to recognize
learned material and isolated words and phrases when strongly
supported by context.
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Novice-Low

Generic. Understanding is limited to occasional isolated words, such
as cognates, borrowed words, and high-frequency social conventions.
Essentially no ability to comprehend even short utterances,

Hebrew. No practical understanding of spoken Hebrew.
Understanding is limited to occasional familiar words, e.g.: borrowed
words (universita, kafe, kafeterya, kontsert, muzeon);, social
conventions (Salom, ken "yes,” lo "no,” toda "thank you"); terminology
acquired through religious or cultural contexts (Sana tova "Happy
New Year," $ofar); and occasional other isolated words or phrases.
Even these terms are usually recognized only when heard in isolation
and very clearly enunciated in fully specified contexts.

Novice-Mid

Generic, Able to understand some short, learned utterances,
particularly where context strongly supports understanding and
specech is clearly audible. Comprehends some words and phrases
from simple questions, statements, high-frequency commands and
courtesy formulae about topics that refer to basic personal
information or the immediate physical setting. The listener requires
long pauses for assimilation and periodically requests repetition
and/or a slower rate of speech.

Hebrew. Able to understand some memorized words and phrases
or simple questions (ata rotse sukar? "Do you want sugar?”; Xafe o
te? "Coffee or tea?") when strongly supported by context and clearly
enunciated.  Understanding is limited to familiar context areas such
as the family (aba "father,” ima "mother," mispaxa "family," ax
"brother,” axot “sister”), home, food, school, some numbers (1-10),
common courtesy formulae (boker tov "good morning,” bevakasa
"please/you'rc welcome,” ma nisma? "What's up?” naim meod
"pleased to meet you"), and high-frequency commands (kax "take,”
sev "si,” ten "give,” bo "come," lex "go"). Familiar context or
vocabulary facilitates comprehension of a surrounding phrase; e.g.,
"Does X live in New York?" may be understood because of the
familiar names and/or the intonation.

The Novice-Mid listener may require frequent repetition or
rewording even of most simple questions (meain ata? "Where are
you from?", mi ze? "Who is it?"; eyfo habait Selxa? "Where is your
home?"). Misunderstandings arise even with most common
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questions, such as confusion of ma §imxa? "What is your name?" and
ma slomxa? "How are you?" Listener may require long pauses for
assimilation.

Novice-High

Generic. Able to understand short, learned utterances and some
sentence-length utterances, particularly where context strongly
supports understanding and speech is clearly audible. Comprehends
words and phrases from simple questions, statements, high-
frequency commands and courtesy formulae. May require
repetition, rephrasing and/or a slowed rate of speech for
comprehension.

Hebrew. Able to understand short, memorized phrases and some
sentence-length utterances (anf{ xole hayom "I'm sick today") in face-
to-face conversations, particularly when strongly supported by
pictures, gestures, or other context, and when speech is very clear.
Comprehends some basic questions (matay hasiur leivrit? "When is
Hebrew class?"; ma ata ose? "What are you doing?"), statements (yes§
1i $iur ivrit baboker "I have Hebrew class in the morning”) and high-
frequency commands (ten I1i sefer "Give me a book") found in daily
behavior involving family, school, leisure time activities and other
familiar areas. May require repetition, rephrasing and/or slow,
careful speech for comprehension. Minor modifications caused by
word inflection are enough to render a familiar word unrecognizable
(katan/ktana "small [m./f.)," kaxol/kxula "blue [m.J/f.}," etc.).

Intermediate

The Intermediate level is characterized by an ability to
understand main ideas and some facts from interactive exchanges
and simple connected aural texts.

The Intermediate level is characterized by the listener's ability
to:

* understand complete sentences:

* understand compound sentences in familiar contexts;

* catch the gist of longer utterances in familiar contexts which
allow for a high probability of correct guessing from a minimum of
word clues.

Comprehension is degraded when the listener is pressured by
the need to provide a spoken response or by listening to speech
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which cannot be repeated or altered (e.g.. radio, telephone answering
machine).

Intermediate-Low

Generic. Able to wunderstand sentence-length utterances which
consist of recombinations of learned elements in a limited number of
content areas, particularly if strongly supported by the situational
context.  Content refers to basic personal background and needs,
social conventions and routine tasks, such as getting meals and
receiving simple instructions and directions. Listening tasks pertain
primarily to spontaneous face-to-face conversations. Understanding
is often uneven; repetition and rewording may be necessary.
Misunderstandings in both main ideas and details arise frequently.

Hebrew. Able to understand sentence-iength utterances which
consist of recombinations of learned/acquired elements in a limited
number of context areas: school, restaurant (ma ata rotse leexcl?
"What would you like to eat?”) home (ye$é sapa al yad bhasulxan
"“There is a sofa next to the table"), lodging (yes kan bet malon? "Is
there a hotel here?"), transportation, simple directions, time (m a
hasaa? "What time is it?") and weather (hayom kar meod "It's really
cold today"). Understands the gist of simple face-to-face
conversations and instructions given by a sympathetic speaker.
Some repetition and rewording is still usually necessary for
comprehension.  Misunderstandings in both main ideas and details
arise frequently,

intermediate-Mid

Generic. Able to understand sentence-length utterances which
consist of recombinations of learned utterances on a variety of topics.
Content continues to refer primarily to basic personal background
and needs, social conversations and somewhat more complex tasks,
such as lodging, transportation, and shopping.  Additional content
areas include some personal interests and activities, and a greater
diversity cof instructions and directions. Listening tasks not only
pertain to spontaneous face-to-face conversations but also to short
routine telephone conversations and some deliberate speech, such as
simple announcements and reports over the media.  Understanding
continues to be uneven.
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Hebrew. Sufficient comprehension to understand simple face-to-
face and some overheard conversations about topics beyond basic
survival needs (e.g., personal history, sports, social life, hobbies).
ividence of ability to recognize basic constructions which allow for
discrimination between male and female, singular and plural, present
and sometimes future and past. The Intermediate-Mid listener often
understands questions such as haim ata ohev mezeg avir xam? “Do
you like hot weather?”; ma taase kesetigmor lilmod bauniversita?
“What will you do when you finish college?” if the question is
anticipated.  Able to comnrehend short routine phone conversations
and some deliberate speech on simple tape-recordings. Can
sometimes get main idea, but no details, from a conversation on
unfamiliar topics.

Understanding continues to be uneven: repetition and
rewording may still be necessary. May sometimes have difficulty
even with simple questions (ma asita baxofe§? “What did you do
during vacation?”; ma taase bakayits “What will you do this
summer?”) when they are not set in a suitable context,

Intermediate-High

Generic. Able to sustain understanding over longer stretches of
connected discoursc on a number of topics pertaining to different
times and places; however, understanding is inconsistent to due
failure to grasp main ideas and/or details. Thus, while topics do not
differ significantly from those of an Advanced-level listener,
comprehension is less in quantity and poorer in quality.

Hebrew. Comprehends longer streiches of connected discourse on a
number of topics which are not limited to a single context of time or
place, e.g., narrative about what happened on a camping trip or about
someone’s future plans. Increasing ability to use contextuai, lexical,
grammatical and other clues to grasp partially understood sentences
(e.g., the listener figures out ironi/t "urban, urbanite” from Ir "city").
Greater understanding of conceptual words in general (tahor "pure,”
dmuyot “characters,” ofi "character, nature”). Topics do not differ
significantly from those of the Advanced listener, but understanding
is inconsistent due to failure to grasp all details.

Advanced
The Advanced level is characterized by an ability to
understand main ideas and most details of connected discourse on a
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variety of factual topics beyond the immediacy of the situation,
including some topics where comprehension is complicated due to an
unexpected sequence of events.

Generic. Able to understand main ideas and most details of
connected discourse on a variety of topics beyond the immediacy of
the situation. Comprehension may be uneven due to a variety of
finguistic and extralinguistic factors, among which topic familiarity is
very prominent. These texts frequently involve description and
narration in different time frames or aspects, such as present,
nonpast, habitual, or imperfective. Texts may include interviews,
short lectures on familiar topics, and news items and reports dealing
primarily with factual information. Listener is aware of cohesive
devices but may not be able to use them to follow the sequence of
thought in an oral text.

Hebrew. Able to understand main ideas and most details of
connected discourse on a variety of topics beyond the most concrete,
factual situations. Able to anticipate the flow of the utterance
sufficiently to fill in the speaker's pauses correctly. Can understand
most face-to-face speech of a native speaker when spoken at a
normal rate of speed. Can get the gist of a factual radio report on a
familiar subject and of a television report even on a less familiar
topic.

Listener is aware of some, but not all, cohesive devices (e.g.,
iImale "if only ... not," lamrot Se- "although,” ar al pj §e- "despite the
fact that," leumat zot "on the other hand,” karov Jlevaday $e- "it's
almost certain that," behasvaa Je- “compared to™) but may not be
able to use them to follow the sequence of thought. Mostly unable to
follow animated speech of two or more speakers who speak "on top”
of each other or through background noise. Will not recognize known
words in rapid speech when elided with preceding or succeeding
words (e.g., a for ha "the," ta for et ha [direct object marker]).

Advanced-High

Generic. Able 10 understand the main ideas of most specch in a
standard dialect; however, the listener may not be able to sustain
comprehension in extended discourse which is propositionally and
linguistically complex. Listener shows an emerging awareness of
culturally implied meanings beyond the surface meanings of the text
but may fail to grasp socio-cultural nuances of the message.
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Hebrew. Can comprehend the formal speech in use on Israeli radio,
despite the lack of visual clues. In face-to-face conversations, able to
understand a more elevated or idiomatic style, e.g.: ye§ bexax j-
tsedek mesSavea ‘“this constitutes a glaring injustice”; iinkot
baemtsaim *“to take steps”; yes texusa Sehamatsav agum “There is a
feceling that the situation is gloomy.” Word order and other syntactic
features of written Hebrew (e.g., nouns with possessive endings,
infinitive plus direct object suffix) do not cause breakdown.

Listener shows an emerging awareness of culturally implied
mcaning beyond the surface meaning of the text but may fail to
grasp socio-cultural nuances of the message (c.g., lehasix maskanot,
literally "to draw conclusions,” which in an Israeli political context is
understood to mean that the one drawing the conclusions should
resign his post). Can distinguish expressions in other registers (slang,
biblical or rabbinic Hebrew) but may not always be able 10
comprehend them (e.g., linhog eyfa veeyfa *“to discriminate
between"”).

Superior

The Superior level is characterized by an ability to understand
concrete and abstract topics in extended discourse offered by
speakers using ative-like discourse strategies.

Generic. Able to understand the main ideas of all speech in a
standard dialect, including technical discussion in a field of
specialization. Cun follow the essentials of extended discourse which
is  propositionally and linguistically complex, as in
academic/professional settings, in lectures, speeches, and reports.
Listener shows some appreciation of aesthetic norms of target
language, of idioms, colloquialisms, and register shifting. Able to
make inferences within the cultural framework of the target
language. Understanding is aided by an awareness of the underlying
organization structurc of the oral text and includes sensitivity for its
social and cultural references and its affective overtones.  Rarely
misunderstands but may not undersiand excessively rapid, highly
coiloquial speech or speech that has strong cultural references.

Hebrew. Sufficient comprehension to understand the essentials of
all standard speech, including telephone calls, radio broadcasts, films
and theater plays, editorials and reports, academic and professional
discussions and lectures within own area of expertise, non-technical
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public policy statements, some literary readings, and some jokes,
puns and idioms.

May still have difficulty with technical language (especially
outside own field of specialization), very formal high register, biblical
expressions, slang (e.g., may take yatsatem mize? literally as “Did you
get out of it?” rather than colloquially as “Had you gotten out of the
habit?”) or very rapid speech. Sporadic, non-predictable failure to
understand vocabulary, especially out of context, can still be
expected.

Distinguished

The Distinguished level is characterized by an ability to
understand most linguistic styles and forms from within the cultural
framework of the language.

Generic.  Able to understand all forms and styles of speech
pertinent to personal, social and professional needs tailored to
different audiences. Shows strong sensitivity to social and cultural
references and aesthetic norms by processing language from within
the cultural framework. Texts include theater plays, screen
productions, editorials, symposia, academic debates, public policy
statements, literary readings, and most jokes and puns, May have
difficulty with sore dialects and slang.

Hebrew. Able to understand with ease most forms and styles of

speech related to personal, social and professional needs. Can
understand and often identify the accents of immigrants from
viarious countries. Is sensitive to mimicking, shifts in register,

literary/religious references and nuance in general in forms as
varied as cafe conversation, political speeches, and comedy routines.
Will experience difficulty mainly when faced with rapid or
emotionally charged speech or speech containing a relatively large
proportion of unfamiliar slang or other in-group terms.

WRITING

The writing guidelines and all the examples given are based on
samples of students’ writing collected at the participating
institutions. A variety of in-class and out-of-class, timed and
untimed assignments were included in the analysis. No dictionaries
were used in in-class assignments, and the question of the
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progressive development of dictionary use in writing was not
investigated,

Samples at each of the levels described are appended to the
Guidelines. It remains for future data gathering and analysis to
confirm that the samples used are indeed representative.

The following criteria (not necessarily in order of importance)
were considered in formulating the level descriptions:

* functional tasks

e topic and treatment

* length of sentences and length of the sample

» rclationship between the sentences

» frequency of vocabulary lapses

* naturalness of idiom, style and register

e grammatical control

* syntax
* spelling.
Novice

The Novice level is characterized by an ability to produce
isolated words and phrases.

Novice-Low

Generic. Able to form some letters in alphabetic system. In
languages whose writing systems use syllabaries or characters,
writer is able to both copy and produce the basic strokes. Can
produce romanization of isolated characters, where applicable.

Hebrew. Able to copy parts of printed text into script.  In some
cases, also able to write own name and a few isolated memorized
words such as Salom and yisra’el, but not always accurately. Many
crrors exist in formation of letters, e.g., pe’ may be inverted; letters
that resemble each other (such as waw, yod, final nun; he’, heyt, taw)
are frequently confused.

Novice-Mid

{seneric. Able to copy or transcribe familiar words or phrases and

reproduce some from memory. No practical communicative writing
skills,

Hebrew. Able 1o copy most letters from print to script accurately
and can write (sometimes inaccurately) a smal' number of familiar
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words such as bayit “house,” ’arupat boqer “breakfast,” hadas “new.”
Can produce simple sentences which consisi of learned words and
phrases.  No practical communicative writing skills. Has fairly
complete control of sound-symbol correlation, but without
distinguishing between homophones (samex/§in, ta witeyt,
veyt/waw). Writes words known from speech mostly phonetically
(e.g. mah *imha "What's your name?" with heyt instead of xaf: *zot
for zo’t "this").

Novice-High

Generic. Able to write simple tixed expressions and limited
memorized material and some recombinations thereof. Can supply
information on simple forms and documents. Can write names,
numbers, dates, own nationality, and other simple autobiographical
information as well as some short ~hrases and simple lists. Can write
all the symbols in an alphabeti. or syllabic system or 50-100
characters or compounds in a character writing system. Spelling and
represeantation of symbols (letters, syllables, characters) may be
partially correct.

Hebrew. The ability to communicate in writing begins to appear at
this level. Can create short lists of words related to self and
immediate environment, ¢.g., basic biographical information,
shopping lists, lists of courses, etc. Can recombine memorized
materials into simple statements, short descriptive sentences or basic
questions,  However, word order is frequently incorrect (*’anat
morah "a teacher”), and pronouns are often omitted in the present
tense (mah * kotevet "what are you writing?").

Occasionally still mixes written and printed letters, particularly
where the differences are slight (e.g., gimel and 2ayin). Some letters
may be formed incorrectly (e.g.. mem, pe’, final fe”, final tsadi) or
confused with each other (heyt, Xal, heyt, he’). Non-final forms of
the letters kaf, mem, nun,pe’ and tsadi are sometimes used at the
end of a word. Spelling errors are frequent, especially in the case of
homophones (e.g., qatan "little” with kar instead of qof or taw instead
of feyt) and representations of vowels (e.g., *’eyfow instead of eyfon
“where?").
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Intermediate

The Intermediate level is characterized by an ability to mecet
practical writing needs by communicating simple facts and ideas in a
loose collection of sentences.

Intermediate-Low

Generic. Able to meet limited practical writing needs. Can write
short messages, postcards, and take down simple notes, such as
telcphone messages. Can create statements or questions within the
scope of limited language experience. Material produced consists of
rccombinations of learned vocabulary and structures into simple
sentences on very familiar topics. Language is inadequate to express
in  writing anything but elementary needs. Frequent errors in
grammar, vocabulary, punctuation, spelling and in formation of
nonalphabetic symbols, but writing can be understood by natives
used to the writing of nonnatives.

Hebrew. Able to meet limited practical writing nceds. Some ability
to recombine learned material creatively into short sentences on
familiar topics, and to create simple questions as well. Topics are
specific and closely tied to limited language experience, e.g., daily
life, things I like to do, objects in the immediate environment and
their description by means of basic adjectives: nice, good, big, new.
Verbs are usually in the present and occasionally the past, but not
always used accurately.

Frequent errors in grammar, especially lack of gender/number
agreement (mis‘adah *fov "a good restaurant”: ‘anasim *fov "good
people”), are characteristic of this level. There is regular use of
English (in English or Hebrew characters) where vocabulary is
lacking.

Intermediate-Mid

Generic. Able to meet a number of practical writing needs. Can
write short, simple letters. Content involves personal preferences,
daily routine, everyday events, and other topics grounded in
personal experience. Can express present time or at least one other
time frame or aspect consistently, e.g., nonpast, habitual,
imperfective.  Evidence of control of the syntax of noncomplex
sentences and basic inflectional morphology, such as declensions and
verb patterns.  Writing tends to be a loose collection of sentences or
sentence fragments on a given topic and provides little evidence of
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conscious organization. Can be understood by natives used to the
writing of nonnatives.

Hebrew. Able to meet an increasing number of practical writing
needs. Most writing tends to be a collection of sentences without
complex subordinate clauses. The writer primarily uses the present
tense and occasionally " - past. The future is mostly expressed by
usc of adverbs (e.g., ba§S§anah habba’ah "next year”; mahar
“tomorrow"”) with present tense verbs. There is emerging accuracy in
spelling. In general, the writing reflects the writer's speaking ability
and the subjects sthe is familiar with. Tasks may include notes,
short letters and descriptions of personal activities and surroundings.
Typical topics would be school, work, friends, the family, etc. Able to
express feelings and desires, report on current activities and ask for
information in a very basic fashion. Writing at this level can be
comprehended by a sympathetic reader who is used 1o the writing of
non-natives. There is emerging use of circumlocution to overcome
limitations in vocabulary (e.g., ’ani rotseh *lixtov lax todah rabbah "I
want to write you ‘many thanks' instead of *ani rotseh lehodot Jax "I
want to thank you").

Word order is often incorrect; it is usually derived from the
native language, e.g.., ¥arox zman "a long time"; *psixologyah hug
"Psychology Department.” There are continued mistakes in gender
and number agrecment and in the use of the definite article
(hakkitah *gedolah lomedet "the big class learns” instead of hakkitah
haggedolah). The writer may still sometimes resort to an English
word, spelled in Hebrew characters, when Hebrew vocabulary fails:
*frans for "France,” *’eqonomiqah for "economics.” Under the
influence of the native language, connectives may be kept separate
from the words to which they should be attached (*we halaxt! "and 1
went”; *kese ba’ah "when she came").

Intermediate-High

Generic. Able to meet most practical writing needs and limited
social demands. Can take notes in some detail on familiar topics and
respond in writing to personal questions. Can write simple letters,
briecf synopses and paraphrases, summaries of biographical data,
work and school experience. In those languages relying primarily on
content words and time expressions to express time, tense, or aspect,
some precision is displayed; where tense and/or aspect is expressed
through verbal inflection, forms are produced rather consistently,
but not always accurately. An ability to describe and narrate in



paragraphs is emerging. Rarely uses basic cohesive elements, such as
pronominal substitutions or synonyms in written discourse. Writing,
though faulty, is generally comprehensible to natives used to the
writing of nonnatives.

Hebrew. Able to meet most practical and some social writing needs
on topics related to the writer's immediate environment, such as
biographical details, school and work. Some of the characteristics of
the Intermediate-Mid level are still found at this level; however,
both in the nature of functions and in the quality and quantity of the
writer’s output many of the characteristics of the Advanced level are
already displayed. The Intermediate-High writer is able to take
brief notes on familiar topics and to respond in writing to personal
questions.  Emerging ability to describe with some precision and to
narrate in paragraphs. The writer demonstrates full control of
simple sentences and uses more complex sentences linked by
conjunctions, though the correct conjunction is not always chosen.
Signs of better organizational ability begin to appear, but most
writing still reflects the writer's speech.

Advanced

The Advanced level is characterized b, an ability to write
narratives and descriptions of a factual nature of at least several
paragraphs in length on familiar topics.

Advanced

Generic. Able to write routine social correspondence and join
sentences in simple discourse of at least several paragraphs in length
on familiar topics. Can write simple social correspondence, iake
notes, write cohesive summaries and resumes, as well as narratives
and descriptions of a factual nature. Has sufficient writing
vocabulary to express self simply with some circumlocution. May
still make errors in punctuation, spelling, or the formation of
nonalphabetic symbols. Good control of the morphology and the
most frequently used syntactic structures, e.g., common word order
patterns,  coordination, subordination, but makes frequent crrors in
producing complex sentences. Uses a limited number of cohesive
devices, such as pronouns, accurately. Writing may resemble literal
translations from the native language, but a sense of organization
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(rhetorical structure) is emerging. Writing is understandable to
natives not used to the writing of nonnatives.

Hebrew, Able to write texts of several paragraphs in length,
narrating, describing, and providing information on familiar, factual
topics such as current events, social life, work and use of leisure
time. Contexts include longer letters and short essays on personal
cxperiences or personal reactions to events. The writer can perform
more complex writing tasks such as expressing emotions and
opinions (not yet fully supported), making comparisons, taking notes,
writing summaries and the like. Organizational ability is evident,
and vocabulary is sufficient for the writer to express self adequately
with some circumlocution. There is good control of verb morphology
in all tenses for common verbs, and the infinitive is correctly used.
The writer also uses coordinate sentences with we "and,” ’0 "or," and
’aval "but." Use of subordination, though sometimes flawed, is also
common.  Future forms of the verb are used, b.. not always
accurately, particularly in irregular verbs (e.g., *’ensa“ I will go").
Emerging ability to use “im and °illu ("if") + verbs to hypothesize.

The correct verbal root is sometimes used in the wrong verb
pattern (Yrasamti laqqursim "I registered [trans.] for classes” instead
of nirsamti "I registered [intrans.]") or even in a pattern where that
root is not found at all (*naqiti instead of niqqiti "1 cleaned"). The
Advanced writer still often misuses or omits some prepositions, the
relative particle $e-, and conjunctions (especially kedey $e- "“in order
to"): ‘azar *oto "helped him"; ’ani hosev * ’atah tsodeq "I think you
are right.”  She/he sometimes fails to use subordinate clause when
required after verbs such as rotsehs "want" and meqawweh "hope"
(’ani roseh Se-’atah *holex "I want you to go”). Circumlocution often
results in a lack of precision (e.g., ‘alkohol yaxol la‘aSot harbehn
devarim ra‘im lahayim "Alcohol can do many bad things to life”
instead of ’alkohol yaxol lehaziq "alcohol can damage").

A native reader has no difficulty understanding writing at this
level.

Advanced-High

Generic.  Able to write about a variety of topics with significant
precision and in detail. Can write most social and informal business
correspondence. Can describe and narrate personal experiences fully
but has difficulty supporting points of view in written discourse. Can
write about the concrete aspects of topics relating to  particular
ir  :sts and special fields of competence. Often shows remarkable
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fluency and ease of expression, but under time constraints and
pressure writing may be inaccurate. Generally strong in either
grammar or vocabulary, but not in both. Weakness and unevenness
in one of the foregoing or in spelling or character writing formation
may result in occasional miscommunication. Some misuse of
vocabulary may still be evident. Style may still be obviously foreign.

Hebrew. Able to write about a variety of topics with precision and
in detail. Can write most social and informal business
correspondence, using conventional greetings, openings and closings.
Can describe and narrate personal experiences well, but has
difficulty supporting points of view in written discourse. Can write
about the concrete aspects of topics relating to particular interests
and special ficlds of competence. The writer has good control of a
full range of grammatical structures and a fairly wide general
vocabulary but cannot yet use them comfortably and naturally all of
the time. Some misuse of vocabulary may still be evident, but even
these errors are all made at a fairlv sophisticated level of vocabulary
and structure. Writing may still be influenced by the writer's native
language. Does not yet have any clear style or ability to vary style
according to different tasks and readers, but writing demonstrates a
good sense of organization. Both in quality and quantity the writer
at this level performs at the Superior level over half of the time.

Superior
The Superior level is characterized by an ability to write
formally and informally on practical, social and professional topics.

Generic. Able to express self effectively in most formal and
informal writing on practical, social and professional topics. Can
write most types of correspondence, such as memos as well as social
and business letters, and short research papers and statements of
position in areas of special interest or in special fields. Good control
of a full range of structures, spelling or nonalphabetic symbol
production, and a wide general vocabulary allow the writer to
hypothesize and present arguments or points of view accurately and
cffectively. An underlying organization, such as chronological
ordering, logical ordering, cause and effect, compari<. -1, and thematic
development is strongly evident, although not throu: aly executed
and/or not totally reflecting target language patterns. Although
sensitive to differences in formal and informal style, still may not



tailor writing precisely to a variety of purposes and/or readers.
Errors in writing rarely disturb natives or cause miscommunication.

Hebrew. Able to express self effectively in most formal and
informal writing on practical, social and professional topics. Can
write most types of correspondence, such as memos, .social and
business letters, and short research papers in areas of special
interest or in special fields. Good control of a full range of structures,
spelling, and a wide general vocabulary allow the writer to present
and support arguments or points of view accurately and effectively.
An underlying organization, such as chronological ordering, logical
ordering, cause and effect, comparison, and thematic development is
strongly evident, although not thoroughly executed and/or not
totally reflecting target language patterns. Although sensitive to
differences in formal and informal style, still may not tailor writing
precisely to a variety of purposes and/or readers. The length of
writing at this level extends from a number or paragraphs up to a
number of pages.

At this level the writer often employs the vocabulary of
written Hebrew (koh "so,” ’eynenah "is not," harey), some features of
classical Hebrew (hino "is") and Aramaicisms (dehaynu "that is") and
shows general familiarity with the style and content of Hebrew
writing as distinct from speech. The following features found in the
writing of the educated native speaker can be expected to appear at
this level: more extensive use of possessive suffixes and of the
double genitive: naga‘t! beyadah "I touched her hand” instead of
nagac‘ti lah bayyad "I touched her on the hand”; na’ Jehahziro instead
of lehahzir ’oto "please return it"; meytarena Sel haggitarah instead
of hammeytarim $Sel haggitarah "the strings of the guitar"; use of the
“in which" construction: habbayit bo gadalti “the house in which |
grew up”; use of adjectival construct phrases: ’adam nemux-qomah
“u short man"; use of "resumptive pronouns”: hannose’ $e’e‘emod
‘alaw "the subject 1 will discuss.”

There is no evidence of patterned errors at this level. Mistakes
may technically be the same as those at lower levels, but they occur
only sporadically and at much higher levels of morphology, syntax
and vocabulary. Some examples: slight mistakes in vocabulary: lo’
*rigéit instead of Jo’ ragsanit "unemotional”; incorrect rendition of
foreign names: *plato instead of ’aplaton "Plato”: incorrect verb
patterns: ’asur hu’ lemi‘ut lenasot *legassem ‘et halomo ... "A
minority may not actualize its dream ... " instead of lehagéim:
occasional unpatterned spelling mistakes. Such errors rarely disturb
natives or cause miscommunication.
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READING

The Reading Guidelines are based on the analysis of data
gathered by means of an experimental reading test developed
specifically for this purpose. All texts included in the exam were
authentic. Among them were personal notes, newspaper
advertisements, items on current events and other articles from
Hebrew newspapers, including Sa‘ar Lamathil (a newspaper for
immigrants to Israel), and unedited passages from non-fiction books.

Some of the questions which were not investigated and will
require  further research are: the reader's ability to read and
understand  texts  including plene versus defective spelling,
abbreviations and acronyms, sarcasm, irony and humor, The
influence of the use of a dictionary on the reader's proficiency at all
levels also needs to be further examined. The use of vowels or lack
thercof was investigated, but the results were inconclusive.,

Novice

The Novice level is characterized by an ability to

* identify isolated words and phrases when strongly supported
by context; and

» identify learned material.

Novice-Low

Generic.  Able occasionaily to identify isolated words and/or major
phrases when strongly supported by context.

Hebrew. No functional ability to read Hebrew. but able to recognize
some isolated letters and occasional learned words such as names,
greetings and other words that may have been frequently seen in
Hebrew writing (e.g.. §alom, hai).

Novice-Mid

Generic. Able to recognize the symbols of an alphabetic and/or
syllabic writing system and/or a limited number of characters in a
system that uses characters. The reader can identify an increasing
number of highly cortextualized words and/or phrases including
cognates and borrowed words, where appropriate. Material
understood rarely exceeds a single phrase at a time, and rercading
may be required.

i



Hebrew. Recognizes most consonants and understands that
consonants in unpointed texts often stand for consonmant + vowel.
Able to recognize an increasing number of highly contextualized
words and phrases, obvious loan words (supermarqet, hungaryah),
lcarned words and words known from cultural or religious
background (pesah "Passover," §anah tovah "Happy New Year”).

Novice-High

Generic. Has sufficient control of the writing system to interpret
written language in areas of practical need. Where vocabulary has
been learned, can read for instructional and directional purposes
standardized messages, phrases or expressions, such as some items
on menus, schedules, timetables, maps and signs. At times. but not
on a consistent basis, the Novice-High level reader may be able to
derive meaning from material at a slightly higher level where
context and/or extralinguistic background knowledge are supportive.

Hebrew. Has complete knowledge of the Hebrew alphabetic system,
but may still have difficulty distinguishing letters that resemble each
other, such as dalet and reys§, final tsadi and final fe’. With help
from context, can identify the topic and some items from simple lists
(TV programs, days of the week, names of months and of foreign
languages), as well as some basic words for foods, articles of
furniture, place names, etc. But sometimes misinterprets even
simple lists (e.g., a TV schedule may be misinterpreted as a bus
schedule, trip itinerary, list of items in a TV store, etc.). Can
recognize basic grammatical structures when vocabulary is known or
supplied (e.g., understands zeh hassignon $eli "this is my style” when
signon "style" is supplied) and even extract meaning from a string of
simple, connected sentences when context or background knowledge
are supportive.

Intermediate

The Intermediate level is characterized by an ability to
understand main ideas and some facts from simple connected texts.

Intermediate-Low
Generic. Able to understand main ideas andf/or some facts from the

simplest connected texts dealing with  basic personal  and  social
needs.  Such texts are linguistically noncomplex and have a clear
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underlying internal structure, for example chronological sequencing.
They impart basic information about which the reader has to make
only minimal suppositions or to which the reader brings personal
interest and/or knowledge. Examples include messages with social
purposes or information for the widest possible audience, such as
public announcements and short, straightforward instructions
dealing with public 1if=, Some misunderstandings will occur.

Hebrew. Able to understand the main ideas and/or some details
from simple connected texts on familiar topics. In letters, notes,
dialogues and simple narratives, can identify the main topic, the
main characters, and some of the details, mainly when verbs related
to common daily functions are used (kotev "write,” yosev "sit,” nosea*
“travel," ’oxel "eat"). Fully understands simple sentences (4 milyon
we-537 ’elef ’anasim hayyim hayyom beyisra’el "4,537,000 people
live today in Isracl”). Successfully identifies and understands basic
structures and vocabulary in longer passages to pget the gist of the
text by ignoring unfamiliar material. While contextual clues are
sometimes used successfully, overreliance on such clues may at other
times mislead the reader.

Intermediate-Mid

GGeneric. Able to rcad consistently with increased understanding
simple connected texts dealing with a variety of basic and social
needs.  Such texts are still linguistically noncomplex and have a clear
underlying internal structure. They impart basic information about
which the reader has to make minimal suppositions and to which the
reader brings personal interest and/or knowledge. Examples may
include short, straightforward descriptions of persons, places, and
things written for a wide audience.

Hebrew. Good understanding of main idea and some detajls of
simple advertisements and of short, factual, narrative texts (pointed,
partially pointed, and unpointed) in familiar areas. Increasing
comfort with Hebrew structure permits the reader to get meaning
from unfamiliar expressions such as midej yom "every day,” yoter
me’aser "more than,” haxi ‘ohevet "favorite.” The reader has a wider
vocabulary (marfteah "key"; *arha’v "US."; yehudim umusiemim "Jews
and Muslims”) and greater ability to infer meaning from unknown
vocabulary by relying on context (an Intermediate-Mid reader who
does not know the word taxsitim “jewelry” may understand from the
phrase kesel vetaxsitim "money and jewelry” that tax$§itim refers to
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some kind of valuables). Can interpret present, past and sometimes
future tense of most regular and some common irregular verbs
(nixnasnu lediratenu "we moved into our apartment”; ’anahnu
mazminim "we invite"; ’ehzor raq ba‘erev "l will not return till
evening”). Strong tendency to confuse cues with graphically similar
but more familiar ones (e.g., dawid for dod "uncle”).

Intermediate-High

Generic.  Able to read consistently with full understanding simple
connected texts dealing with basic personal and social needs about
which the reader has personal interest and/or knowledge. Can get
some main ideas and information from texts at the next higher level
featuring description and narration. Structural complexity may
interferec  with comprehension: for example, basic grammatical
relations may be misinterpreted and temporal references may rely
primarily on lexical items. Has some difficulty with the cohesive
factors in discourse, such as matching pronouns with referents,
While texts do not differ significantly from those at the Advanced
level, comprehension is less consistent. May have to read material
several times for understanding.

Hebrew. Usually able to identify Who, What, When and Where in
short connected texts on basic subjects. Can often get the gist of even
longer paragraphs when expectations cued by the text are fulfilled.
Consistently comprehends most details of simple informative texts
such as non-technical advertisements, personal notes and messages.
The Intermediate-High reader can identify most past, present, and
future tense forms of frequent verbs in all verb patterns, and so can
grasp the chronological sequence of events. Emerging but
inconsistent ability to understand Advanced-level texts featuring
description and narration.

Advanced

The Advanced level is characterized by

» an ability to read with consistent understanding prose
several paragraphs in length, dealing primarily with factual
information and intended for the general reader; and

* in areas of special interest or knowledge, an increasing ability
to understand  parts  of texts which are propositionally and
linguistically more complex.
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Advanced

Generic.  Able to read somewhat longer prose of several paragraphs
in length, particularly if presented with a clear underlying structure.
The prose is predominantly in familiar sentence patterns.  Reader
gets  the main  ideas and  facts and misses some details.
Comprehension Aerives not only from situational and subject matter
knowledge but from increasing control of the language. Texts at this
fevel include descriptions and narrations such as simple short stories,
news items, biographical information, social notices, personal
correspondence, routinized business letters and simple technical
material written for the general reader.

Hebrew. Can understand multi-paragraph materials which include
descriptions  and  narrations, such as news items, short stories,
biographical information, short feature articles and the like, when
logical development (story line, chronological sequence, or other
rhetorical structure) is straightforward and the subject matter is
familiar.  Able to combine information extracted from various parts
of the text and make inferences and comparisons, but may miss some
details., Sometimes misinterprets colloquialisms that sound
comprehensible (c.g., hoZzer habbayta bec‘eSer ’ahat-‘eSreh "returns
home around ten or eleven" may be interpreted as 10:11) and
misreads cultural cues due to own background (e.g., an Advanced
reader who sees bet-sefer bhilloni "secular school” may understand it
as “"public school" tecause rcligious schools in America are all
private).

Can fully comprehend the most important details of a wide
range of advertisements (e.g., for a student organization, a language
school, a hotel).  Understands connective devices such as welaxen
“therefore,” ‘eqev kax "as a result,” lamrot "although,” ’ax "but." Has
usually mustered the form of conditional and relative claases as well
as of the verbal tenses and other forms (infinitives, negative
imperatives) of regular and frequent irregular verbs, but may still
ignore obvious grammatical cues or seize a familiar vocabulary cue
and thus misinterpret.  Has a broader range of vocabulary (e.g.,
histaglut "adjustment"; mehqar "research”; goremet "causes"”) and can
comprehend texts containing nouns with possessive suffixes
(talmidaw "his students"; yexolto "his ability”) and other
characteristics of a more formal style.
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Aavanced-High

Generic.  Able to follow essential points of written discourse at the
Superior level in areas of special interest or knowledge. Able to
understand parts of texts which are conceptually abstract and
linguistically complex, and/or texts which treat unfamiliar topics and
situations, as well as some texts which involve aspects of target-
language culture. Able to comprehend the facts to make appropriate
inferences. A partial awareness of the aesthetic properties of
language and of its literary styles permits comprehension of a wider
variety of texts, including literary. Misunderstandings may occur.

Hebrew. Can understand multi-paragraph texts within an
increasing range of factual and familiar topics and, with uneven
comprehension, abstract, hypothetical or other Superior-level texts
as well.  Understands most of the finer points of texts containing a
wide variety of grammatical structures, e.g., has increased awareness
of semantic relationships hetween forms of the same root realized in
different ve.b patterns, and has fully mastered subordinate clauses
at - all different levels of complexity, Shows emerging but
imconsistent  ability to  unoorstand  different registers in written
materials.

Supercior

The Supc.icr level is characterized by an ability to read, for
indormation or for pleasure with almost complete comprehension and
al nermal speed, a wide vaiicty of teats on a wide varicty of topics.

Generic.  Able to read with almost comglete comprehension and at
normal speed expository prose on unfamiliar subjects and a variety
of literary texts. Reading ability is not dependent on subject matter
knowledge, although the reader is not expected to comprehend
thoroughly texts which are highly dependent on knowledge of the
targe’ culture. Reads casily for pleasure. Superior-level texts
fecature hypotheses, argumentation and supported opinions and
include grammatical patterns and vocabulary ordinarily encountered
in academic/professional reading. At this level, due to the control of
general vocabulary and structure, the reader is almost always able to
match the meanings derived from extralinguistic knowledge with
meanings derived from knowledge of the language, allowing for
smooth  and  efficient reading of diverse texts. Occasional
misunderstandings may still occur: for example, the reader may

33



experience some difficulty with unusually complex structures and
low-frequency idioms. At the Superior level the reader can match
strategies, top-down or bottom-up, which are most appropriate to
the text. (Top-down strategies rely on real-world knowledge and
prediction based on genre and organizational scheme of the text.
Bottom-up strategies rely on actual linguistic knowledge.) Material
at this level will include a variety of literary texts, editorials,
correspondence, general reports and technical material in
professional fields. Rereading is rarely necessary, and misreading is
rare,

Hebrew. Can read with close to full comprehension a wide array of
lexts, including a large selection of articles in Hebrew newspapers,
which deal with abstract and unfamiliar topics. These texts may
include hypothetical concepts and utilize argumentation and
supported opinion. Able to understand selected unabridged and
unadapted literary pieces with the help of a dictionary. Comfortabie
with a wider range of culture-specific material. Can read material
which includes more sophisticated vocabulary, idioms, and
metaphoric language (qvi‘ut "tenure"; ‘oxeret yisra’el understood as
“betrayer/destroyer of Israel”: haqqibbuts kamohu kxetipat mayim
hamesaqqefet beherkevah ‘et kol mah sematsui ba’oqyanos "The
kibbutz is like a drop of water that reflects in its structure
everything that is found in the ocean”).

Unfamiliarity with infrequent vocabulary, misreading due to
lack of vowels, confusion about semantic indicators, and lack of
familiarity with some culture-specific material may still cause
occasional unpatterned misunderstandings.

Distinguished

The Distinguished level is characterized by the ability to read
fluently and accurately most styles and forms of the language within
comprehension that is achieved from within the cultural framework

of the language and that includes appreciation of nuance and
subtlety.

Generic. Able to read fluently and accurately most styles and forms
of the language pertinent to academic and professional needs. Able
to relate inferences in the text to real-world knowledge and
understand almost all sociolinguistic and cultural references by
processing language from within the cultural framework. Able to
understand a writer's use of nuance and subtlety. Can readily follow
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unpredictable turns of thought and author intent in such materials as
sophisticated editorials, specialized journal articles, and literary texts
such as novels, plays, poems, as well as in any subject matter area
directed to the generzl reader.

Hcbrew. Able to read fluently and accurately most styles and forms
of the language pertinent to academic and professional needs.
Understands most allusions in modern Hebrew literature from earlier
sources.  Sensitive to subtle nuances, and possesses sufficient
knowledge of Israeli culture to follow virtually any colloquial or
idiomatic usage intended for the general reader (e.g., ro’s mo“atsah
“council head” as roughly equivalent to small town mayor;, ‘arvel
kitah "parties" rather than the apparent literal meaning of “night
school”; midat hahesed and midat haddin, terms from rabbinic
literature referring to leniency or strictness).
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Novice-Low _ writing Samples

Copy from priat to script:
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Novice-Mid

Use each of the following wor : _
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%aavm- q&}))linn~mc. have 'JIE (&

QNN Ol @3fen 981 \le

5T Lo d ANRILABLE

O O ‘)




Novice-High

Tell about your roommate.
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Intermediate-Low

Write a note to your [riead.
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Intermediate-Mid

This year 1 want to -
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Intermediate-Mid

Sell -description
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- Intermediate-High

A letter from Israel

-y o - - e = e = P - - e ma ow wee oame - - cee & e - —————

- -
-~

o —— s = .

Ve /a«fk P23 eA s 1eor G w I
R _nedr Sl om0 pen kid. a5y wed
: . ___koc,)nu J{?J‘ %) % fﬁla Ocr/eﬁ P! fn/ D) _
959 26angRe . Y P'e?g prua
Pekd 1a9d _/Jﬁ)/é' e NI 2D _peid e
L Pl ey g ked,ph ok poara A
__mf //ee, _paemJé' Wawl.. trolebx -} fj,_)_/«? PD
9993 _log 29t 2370 kd ke P LUdE0
e 2wh kS 5. et de yaS cepd
dz o — vad. Spoet sk panik e
<tll & '\&M_Jé dea _nrzad

_~_J:aen,f}9 ‘SRZ.L) pj;f_n_ enss. ____

m&vjmbk,ﬁ&.ﬂma__k_msb&k&_ﬁ
_Yes, o o ——_lll_m_,ﬂlb_lé___

—d P b oapl e p'wtl: 2k
o ~glf._:.lfp_?a_‘mf/ . P}I— \..‘?'
R wmwn« mv_x_lh -
e keds e _L_eas cSAlc L pagh ;

Jmu Je& /can 2000 Dl HS eb & D¥3N
s A6 28 prhae W, L‘aamm_ 5
e J)/k:_zp}g T

U ' L

A i e wn a4 e mtes L e e m— e = e—— - — ————— - — — ——— . - —_ . —  —————————

J1




Advanced

Response to a letler to the editor .
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Advanced

I got back to school yesterday and _
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