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PREFACE

It is my honor to submit to the Board of Regents of the
State University System of Florida the Foreign Language and
Linguistics Program Review. This is the third time that I
have been asked to perform this review. I am flattered by the
demonstration of faith which my colleagues in Florida have
shown in entrusting this important responsibility to me.

Naturally, this process could not have been completed
alone or even by a small group of people working in a vacnunm.
Instead, my fellow consultants and I have been fully supported
by the Office of the Chancellor and by each of the
Universities we visited. Special mention should be made of
Roy McTarnaghan, the Executive Vice Chancellor, whose faith in
and adherence to the review process has led to the growth and
improvement of post-secondary education in Florida. Gerry
Miller, the Program Review Coordinator, was unfailingly
helpful, patient and supportive; without his assistance, this
report would never have been completed. In addition, the
University Consultants and I were impressed with and
appreciative of the assistance of the University Coordinators
and Program Review University Contacts. Of course, we are
most grateful to all the faculty members, administrators,
staff members and students of the State University System of
Florida. Although too numerous too mention, this review was
made easier by their candor and made worthwhile by their good
will.

This report follows the same format which I have used in
the past. The Introduction addresses systemwide concerns and
issues. The reports of each of the University Consultants
follow in their entirety. The raport concludes with my
systemwide comments and recommendations. This last section
draws upon not only my own experierce and impressions, but
upon the reports of my learned colleague consultants.
Finally, I have included several documents in the form of
Appendices, which I hope will be of interest to those who will
cgntinge the process of which this review is but a single
element.

James E. Alatis, Dean
Washington, D.cC.

June 6, 1991
School of Languages and Lingquistics
Georgetown University

......



EXECUTIVE SUMMARY

In 1991, a systemwide program review of SUS degree programs in foreign languages and linguistics
was conducted, with Dr. James E. Alatis, Dean of the School of Languages and Linguistics at
Georgetown University serving as the lead consultant. The SUS currently has 36 bachelor’s, 20 master’s,
and 4 doctoral programs in foreign languages and linguistics.

Florida has for many years pursued an active policy on foreign language education. These measures
have included ceveral laws which have encouraged the development of international education programs,
among them the Office of International Education, a Commission cn International Education, and the
Florida Linkage Institutes, of which the Florida-Costa Rica Linkage Institute at FSU, and the Florida-
Brazi] Institute at UF have particularly strong records of activity. Other areas of strength reside within
the SUS. For example, UF’s Department of African and Asian Languages and Literatures has established
a model of effective interdisciplinary cooperation. FSU is involved in several forms of interdepartmental
majors, and its international Florida-Florence program enjoys a national reputation. FAMU has
established a Center for Translation Services, the result of a $472,000 grant obtained by a faculty
member. USF publishes the well-respected scholarly journal, the Language Quarterly. FAU teaching is
of the highest order, and research has produced six book-length studies in the past five years. UWF
faculty all remain research-active, and the University Research Professor brings an international
reputation in the field of modemn Hispanic literatures and cultu-es. UCF summer programs are successful
in Canada, Germany, Italy, Spain, and the USSR; and the University has demcnstrated its commitment to
internationalism by hiring a Director of Intenational Programs. FIU has established a high quality MA
program in Linguistics as a result of the 1986 Program Review. UNF has established a high qual’ty BA

in Spanish and has installed a state-of-the-art language lab.

These activities are all commendable and point to a continued progress in the area of foreign
languages. However, if the SUS is to maintain its prominence in foreign language instruction and to

make the best opportunity of these initiatives, it will be imperative that its institutions address the

following concerns:

1
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For Consideration by the Board of Regents and Universities:

1. To help meet the large enrollments in foreign languages, universities have adopted the practice of
hiring adjuncts to teach foreign languages. The proportion of adjuncts to full-time faculty is high at some

universities, and it is strongly recommended that the university campuses reduce the numbers of adjuncts.

2. The two administrative units most directly involved in the production of Florida’s foreign
Janguage teachers are the Colleges of Arts and Sciences and the Colleges of Education. It is .ssential that
the relagi_gpship between the two colleges be a good one; too often, however, this is not the case .n the
sus. ] |-

L

3. Itis admirable that many of the universities are actively seeking to extend the international range
of their programs. However, if universitics are going to explore formal ties to foreign countries they
must be especially careful that the terms of the agreement stated or implied are clearly understood by both

sides.

4. The Florida Consent Decree, filed in 1990 on behalf of K-12 students of limited English
proficiency to ensure their rights to educational programs and services, has raised ~oncerns and
challenges in regard to the role to be played by the SUS universities in responding to the magnitude of the

problem.

5. Class size directly affects the quality of language instruction: the smaller the class, the more
intensive the exposure to the language and the better the results. If Florida is seriously committed to
quality language instruction, care must be taken that class size and contact hours be given a higher
priority than seems to be the case on many campuses. Further, 2 minimum standard proficiency scale

based on performance criteria should be adopted.

The following graphs portray enroliment of majors and matriculation trends for both the SUS as a

whole and individual universities.

v
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SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

The State University System (SUS) of Florida has once
again chosen a propitious moment to conduct a review of its
systemwide programs in foreign language education. Not only
does this review correspond to perceived educational needs on
the state level, it also responds to concerns over foreign
language education at the national level. It also
demonstrates the SUS's responsiveness to the international
events which provide the wider context in which the nation's
foreign language competencies are continually re-evaluated.
This combination of intrinsic and extrinsic factors--the
introspective nature of the SUS's definition and redefinition
of "humanistic®™ education, juxtaposed with its response to the
political and cultural events which affect (and at times
assail) it from without, are part of a university system's
dialogue with its past and its future.

On the local level, a combination of factors bears
directly on foreign language education. The State of ’lorida
is one of the more active states in passing foreign language
educational policy, and thus:

(a) Since 1979, the State of Florida has adopted several
laws encouraging the development of international education
programs, among them the Office of Intermational Education, a
Commission on International Education, and, as part of the

1
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FOREIGN LANGUAGE AND LINGUISTICS PROGGRAM REVIEW

Florida Linkage Institutes, a number of exchange prograns
between universities in Florida and universities in the
Caribbean, in Latin America, and abroad.

(b) To offset the shortage of qualified personnel in
foreign language education, the state established the Critical
Teacher Shortade Program, which provides incentives to actual
and prospective foreign languages teachers in the form of
grants, loan forgiveness, and tuition reimbursement. Summex
Institutes provide 60 contact hours of instruction to teachers
who are either currently out of the field, or are pursuing
additional certification. In 1986 (also the year of Florida's
last systemwide program review), 21 school districts offered
summer institutes for a total of 459 (potential) foreign
language teachers. Adjunct instructors, holding bachelor's
degrees in a foreign language, may be hired as part of the
Visiting School Scholars Program, and retired teachers may be
hired as substitutes (without losing benefits). (The
drawbacks to a too-liberal use of adjuncts is discussed in
section 1 below.)

(¢) New K-12 certification standards require prospective
foreign language teachers to complete a ninimum of 30 semester
hours in specific language areas and to pass a test in the
specific language they will teach.

(d)
(FLES) began in 1982-83, with the participation of 13 school

2
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SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

districts; by 1988-89, FLES operated in 27 diétficts; with a
total enrollment of 60,232 students.

(e) Beginning in 1987, applicants to state universities
were required to have two foreign language credits for
admission. quadge
reguirements were amended. One particularly interesting
feature of the amendments was the decision to allow American
Sign Language (ASL) to fulfill a foreign language requirement-
-this is discussed further in section 6. Another feature,
which strengthens the foreign language requirements,
stipulates that not more than 5 percent of university
applicants may be exempted from the foreign language
requirement at the time of admission; however, students must
fulfill the requirement prior to completing 60 credit hours at
the university. These amendments have a trickle-down effect:
K-12 foreign language instruction relies to a certain extent
on demands and expectations at the college level. 1In certain
circles it takes very little to undermine an educational
resolution whose benefits are not easily measured, and certain
of the on-site evaluations reported the lingering attitude
that foreign language instruction is considered to be not a
positive advantage but a necessary evil.

As this overview suggests, Florida has for many years
pursued an active, even aggressive, policy on foreign language

education. State efforts--like .ny human efforts--are often

3
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FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

peset with aifficulties, and one predictable problem is
finances: cutbacks in education are as common as alligators
in a swamp--and just as dangerous. some university budgets
have bsen cut by as much as 5 per cent. In a climate of
drastic reductions, where maintaining programs is problematic,
expanding them is virtually out of the question. This report
makes specific criticism and recommendations, and it does So
in full awareness that more often than we like to admit in
education, the bottom 1ine is money; however, the suggestions
are offered with the full awareness that going backwards also
costs money. Given Florida's history of commitment to foreign
language education, and given alsc the particular composition
of its residents, it is much to be hoped that administrators
will not use budgetary setbacks to justify less than what
Florida's educational system, in particular its comprehansive
program for foreign language instruction, has come to need or

expect.

Systenvide recommendations

To halp meet the large enrollments in foreign languages,
universities have adopted the practice of hiring adjuncts to
teach foreign languages in the university. The practice is

understandable, given the dramatic increase in Florida

20



SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

enrollment and the immediate needs of foreign language
students; however (as the individual reports indicate), it is
too often the case fhat (a) the proportion of adjuncts to
full~-time faculty is dangerously high, and (b) the effect on
both full-~time faculty (overloads of course and committee
work) and adjunct instructors (marginal involvement in the
department, and second-class citizen status) can be detri-
mental to the needs and the welfare of the department and,
consequently, of foreign language instruction itself. Thus,
the use of adjuncts, intended to be remedial, is in danger of
becoming an illness in itself, worsening the situation of
foreign language instruction. It is strongly recommended that
the university campuses attempt some raductiéh of the numbers
of adjuncts. It may be of some consolation to realize the SUS
is not alone in this problem: the ADFL report entitled "Policy
Statements on the Administration of Foreign Language Depart-
ments®” reviews the dangers of excessive reliance on part-time
faculty, stresses the potential damage to foreign language
programs as a whole, and makes specific recommendations for
long-term departmental planning [the report is included as

Appendix A, see espacially "Use of Part-Time Faculty"].

2. Intexrpal Collaboration: Colleges of Arts and Sciepces and
Colleges of Education.
Two language neads exist side-by-side in American

21



FOREIGN LANGUAGE AND LINGUISTICS FROGRAM REVIEW

education: one is the need to expose monolingual English
speakers to foreign language education; the other is the need
to incorporate bilingual or non-Eanish speakers into the
English-language educational system.

Given Florida's critical teacher shortage, both in
foreign languages and in English to speakers of other
languages (ESOL); an increase in the number of qualified
lanquage teachers is crucial. The SUS will continue to play a
critical role in teacher education. The two administrative
units most directly involved in this process of teacher
education are the Colleges of Arts and Sciences (A&S) and the
Colleges of Education (COE). Given the importance of teacher
standards [see section 4 below, with reference to the Consent
Decree], it is essential that the relationship between the two
colleges be a good ona. As many individual reports suggest,
however, too often this is not the case. Methods courses
taught in the COE must be reflective of and responsive to the
needs of foreign language faculty. COEs may be territorial
and resent intrusion by foreign lanquage departments on what
they consider to be their exclusive turf. Linguistically
pased methods courses taught by experts in foreign language
departments should be accepted as eligible substitutes for one
of the methods courses required for certification.

A model of collaborative effort seems to be in place at

FAU as well as at USF: the key seems to be a successful

6
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SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

personal liaison between the COE and the A&S.

In this regard, it is particularly painful for me to see
the need to reiterate that native-language expertise does not
automatically constitute teaching expertise. That a person
speaks fluent English does not make that person a qualified
English instructor. This argument has its corollary in the
use of native speakers of foreign langquages. This is an old
trap, and an easy one to fall into: on the surface the ground
looks perfectly safe; the hidden dangers become evident only
once the fatal step has been taken. I cannot stress enouéh
the importance of a responsible attitude toward professional
teacher preparation, particularly since the native-language
expertise fallacy seems to be operative (I hesitate to say
"rampant”) on so many Florida campuses.

3. Exterpal Collaboratjons: Florida Linkage Institutes and

" A= 10

The Florida Linkage Institutes, created within the
Department of Education, have, as their primary purpose
(according to the ‘legislative decree), the development of
stronger economic and social ties between Florida and
strategic foreign countries through the expansion of
cooperative research and technical assistance, exchanges
between both students and faculty, cultural exchanges, and the
ernancement of language skills in both the universities of

Florida and in those of the foreign countries. At present,

7



FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

the following 1inkage institute agreements have been developed
petween the SUS and the community college system with
organizations of higher education in other dasignated
countries: Florida-Brazil Institute (University of Florida
and Miami-Dade community college); Florida-Costa Rica
Institute (Florida state University and Valencia community
college); Florida Caribbean Institute (Florida Tnternational
University and Daytona Beach comnunity college); Florida-
canada Institute (University of West Florida and Brevard
comnunity college); Florida-Japan Institute (Universié& of
south Florida and St. Petersburg community college) ; Florida-
France Institute (New College of the University of South
Florida, Florida state university, and Miami-Dade Community
college); Florida-Israel Institute (Florida Atlantic
University and Broward Community College); Florida-West Africa
Institute (Florida A&M University, University of North
Florida, and Florida Community College at Jacksonville). 1f
the institutes are to achiave their full potential, they must
continue to receive sufficient funding, contingent upon
meeting a set of accountability peasures. In addition, more
effective communication throughout the sus regarding the
services and opportunities the institutes provide for
research, faculty development and instructional support 1is

strongly recommended.



SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

It is admirable that many of the universities are
actively seeking to extend the international range of their
programs. However, a gaveat is in order, with particular
regard to plans put forth by the University of Wwest Florida
and the University of Central Florida to establish programs
with Japan. Unfortunately, other universities have had
difficulties in their attempts to introduce exchange programs
with Japan. One element in these exchanges cannot be ignored:
if universities are going to look for outside funding, they
must be especially careful that the terms of the agreement
stated or implied are clearly understood by both sides.

In this regard, the Fall 1990 ACTFL Newsletter featured
an article on exchanges with Japan that is pertinent to
Florida's exchange program (see Appendix Bl; see also the
article from The Chronicle of Hiagher Education, Appendix B2).
The article reports on a study undertaken by the Institute of
International Education (IIE), which investigated a number of
American-Japanese higher education partnerships which have
been formed over the last decade. The findings of the I.iE are
of direct relevance to current plans of certain SUS campuses,
and should be seriously considered. I summarize: (1)
Japanese partners are usually for-profit businesses, a factor
which can cause difficulties for tax-exempt American
institutes; (2) although these programs claim to foster

greater mutual understanding between American and Japanese

9
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FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

students, in reality, the students rarely mix; and (3)
Japanese students—-and more especially, their parents (see the
article from Agahi Evenina dews, Appendix B3) are shocked to
discover that payment of tuition does not automatically ensure
a degree.

In light of the report's statement: "The new
developments in Japan-U.S. higher education represent the full
range of folly, fraud, mediocrity, and excellence that can
grow in such a setting,” the SUS is well advised to be
exceedingly careful in any plans and negotiations for
exchange. Given this background, it is easy to see that
offering a non-credit ESL program in Japan such as the UWF
Kobe venture should be undertaken only with extreme care.
Similarly, the proposed $600,000 Japanese donation toward a
new building on the UCF campus must be considered an offer
with strings attached, and UCF should be very clear as to the
length and width of those strings, and of their possibilities
for entanglenent.

In addition to the articles already mentioned, I would
refer especially to the "Principles of Good Practice in
Overseas International Education Programs for Non-U.S.
Nationals"™ and to "A Listing of U.S. Institutions of Higher
Education in Japan,” both put out by the Council on

Postsecondary Accreditation (see Appendix B5 and B6).
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SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

4. Recent Jegislatjon.

The Florida Consent Decree, filed in 1990 on behalf of K-
12 students of limited English proficiency (LEP) to ensure
their rights to educational programs and services, has raised
concerns over ESL certification and in-service training.
State standards for full teacher certification are still in
the process of being worked out; however, it is the
absorption, by a grandfather clause, of teachers already in
the public school system which provoked major concern.
Teachers without adequate preparation in ESOL might nonethe-
less be certified de_facto because of this grandfather clause,
which embraces teachers who have worked with LEP students for
two years, regardless of their preparation.

If a district decides to teach basic subject areas using
ESOL strategies, teachers may be qualified under one of three
options: (1) subject certification (grades 6-12), plus 60
hours of in-service or 3 semester hours of ESOL ﬁethodologies;
(2) subject certification plus ESOL endorsement; (3) subject
certification, plus full ESOL coverage. Two interpretations
of the subject-area requirements are currently being
discussed. oOne is that only teachers in academic ESOL courses
will be required to take the in-service or coursework. The
other is that any teacher with LEP students in their classes
will be required to take the ESOL in-service or coursework.

The second interpretation would mean that all teachers with

11
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FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

LEP students in their class will be required to have ESOL
training. The relevance of this legislation to the State
University System becomes more apparent when one considers the
implications of providing the required in-service training.
Some school districts have over 1000 teachers whose classes
contain LEP students. Two basic and interrelated questions
present themselves: (1) Who will provide the in-service
training, and (2) Who will provide the money to provide the
training? The qguestions can only be answered as teachers,
administrators, university faculty, and the state DOE begin to
implement the requirements mandated under the Consent Decree,
but the answers will have far-reaching implications for the
profession. (An excellent summary of the implications of the
consent Decree may be found in "The Standard Bearer," which I
have included as Appendix C.)

The proposed International Language Institute. has, as
its primary purpose, the responsibility to provide language
and related instruction to persons interested in international
trade and international affairs. The intent is to foster
international trade, development, and relations with the State
of Florida and foreign countries. An important question is,
"what is the role of the foreign language, ESOL and foreign
language teacher education programs (and their faculty) in the
development of such an institute and the achievement of its

goals?"™ Only by involving from the onset the specialists in

12



SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

these fields at universities, community colleges, and school

districts will this question be answered and the goals of such

an institute be achieved.

Two major issues (a) class size and (b) methods of
proficiency testing were constant themes in the consultants’
reports. The questions were addressed at length in the 1978
and 1986 Program Reviews. Nonetheless, in light of the
recurrence of these issues, I have chosen to reiterate here
the salient points of the discussion.

(a) Class gize. sStated in its most simple formula,
class size directly affects the quality of language
instruction: the smaller the class, the more intensive the
exposure to the language, the better the results. This dogma
is the result of many years of observation and experience, not
only from the evidence of Georgetown's School of Lanquages and
Lirguistics, but also from other institutions whose "business"
is intensive language teaching (among them, the State Depart-
ment's Foreign Service Institute and the Defense Language
Institute). Maintaining small classes in a climate of finan-
cial cutbacks and personnel restrictions is the crux of the
matter, and, judging from the university self-study reports,
is a question of serious concern in the sus. Instituting a

policy of small language classes, and providing instruction by

13
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FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

alternating full-class meetings under a senior instructor with
small-group sessions under ndrill masters,” may appear to be
jnefficient use of monies and teachers. However, experience
has shown that such a system pays off in the long run by
allowing learning to take place mors 1apidly, thus fostering a
higher level of achievement. The essential ingredient is that
clrss instruction be intensive, (at least 5 contact pours per
week per student) and that classes be conducted by well-
qualified instructors who have a mastery of recent develop-
ments in language teaching methodology.

As to the number of contact hours required for efficient
language learning, the lower limit (that is, below which
learning drops off drastically) seems to be about 5 or 6 hours
a week; the upper limit (that is, above which the students are
spinning their wheels) seems to be approximately 20 hours a
week. Instruction in amounts above 20 hours per week requires
special precautions against, among other things, fatigue,
boredom, and ovarexposure to the same teacher. (Nonetheless,
if precautions are taken, successful learning at an intensity
of even 40 or 50 hours a week has been reported.) Within the
"normal® range of 5 to 20 instruction hours per week, the rate
of learning increases in direct proportion to the intensity,
i.e., more learning takes place in 20 hours of instruction
within a single week than in 20 hours spread over four weeks.

pPerhaps part of the reason for this is that the lower .ate of

14
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SYSTEMWIDE INTRODUCTION AND RECOMMENDATIONS

intensity includes four weeks of opportunities to forget, but
put simply, rates of achievement are improved by increas‘ng
the rates of intensity of instruction.

Because of the importance of this correslation between
intensity of instruction and rates of achievement, the
Georgetown Schoo) of Lanqguages and Linguistics conducted a
lengthy investigation into desirwble numbers of contact hours
and class size in their language instruction classes. A copy
of the report is attached (see Appendix D1). One crucial
point made in the report may be of direct interest to the SUS:
decisions on optimal class size varied according to both level
of instruction (whether elementary, intermediate, etc.) and
the nature of the material presented. That is, the Committee
operated on a common sense principle: they preferred not to
apply blanket rules, but to make an intelligent assessment
based on individual needs. As one example, in setting the
optimal class size for elementary language instruction, the
working principle was to distinguish (1) commonly taught
languages from (2) uncommonly taught languages. The first
group could support higher numbers because (a) the material
was likely to be more familiar and (b) there was a larger base
of students to consider. A separate category was established
for ESL classes, with optimal enrollment for first-year
classes kept at a lower level than those set for either Group

1l or 2. Enrollment numbers for intermediate ESL classes, on
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the other hand, were set at a lavei with the commonly taught
languages (uncommonly taught langﬁages maintained a lower
optimal number). The report of the SLL serves merely as an
example, but if Florida is seriously committed to quality
language instruction, care must be taken that class size and
contact hours with carefully prepared teachers be given a
higher priority than seems to be the case on many campuses.
(For a more complete discussion of class size and related
topics, I refer to my lengthy remarks in the two previous
evaluation reports.)

(b) oOral proficiency. Published guidelines for
rroficiency testing have been made available by ACTFL, and in
fact were presented in full as Appendices C & D of the 1986
Foreign Language and Linguistics Follow-up report. Wwith these
facts in mind, I £ind it difficult to understand why, in 1990,
a university consultant would have occasion to report that
book chapters are essentially the measure of students'
proficiency levels; or that, on the other end of the scale no
written standardized test is being used for student placement.

I am including again as appendices to this report two
sets of guidelines on oral language proficiency: (1) the
report and guidelines of the professional association of
foreign language teachers, the "ACTFL Proficiency Guidelines
1986" (Appendix D2) and (2) the report and guidelines of the

association of government offices engaged in foreign language
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instruction, the "Interagency Language Roundtable Language
Skill Level Descriptions” (Appendix D3).

Given the importance of oral proficiency testing, I offer
here an abstract of the points I have previously stressed.
Taking as our basis of comparison the State Department’'s
Foreign Service Institute (FSI), consider that'their courses
normally run for 24 weakg, with a weekly maximum of 30
instruction hours (6 hours a day, 5 days a week), in class
groups of 5 to 7 students, amounting to a total of 720 contact
hours. Naturally, oral proficiency depends not only on the
difficulty of the language itself (for an English speaker,
Arabic is far harder than French), but also on the amount of
time and effort the student has had to put into mastering the
writing system. The instruction presupposes well-trained,
native speakers as tutors; class supervision by trained
linguists; sophisticated and pedagogically sound instructional
materials. It also presupposes small classes and the use of
sophisticated audiovisual equipment.

The median level of oral proficiency (S-3) is defihed as
follows: "Able to speak the language with sufficient
structural accuracy and vocabulary to participate effectively
in most formal and informal conversations in practical,
social, and professional topics. cCan discuss particular
interests and special fields of competence with reasonable

ease; comprehension is quite complete for a normal rate of

17



FOREIGN LANGUAGE AND LINGUISTICS FROGRAM REVIEW

speech; vocabulary is broad enough that speaker rarely has to
grope for a word; accent may be obviously foreign; control of
grammar good; errors never interfere with understanding and
rarely disturb the native speaker."®

Let us make the clear distinction between oral
proficiency levels and academic grades (which may be based on
mastery of book chapters). Unlike academic grades, which
measure content mastery of a prescribed course, oral
proficiency ratings are based on the absolute criterion of
native-speaker command of the language (this hypothetical
native speaker is, of course, perfectly well-educated). The
scales were originally intended to apply to government
personnel engaged in international (especially diplomatic)
affairs, and for this reason heavy stress was laid on accuracy
of structure and precision of vocabulary. Admittedly,
academic institutions cannot be expected to replicate FSI's
conditions of instruction. Yet, intensive, or semi-intensive,
courses with at least 5 hours of class meetings and
commensurate time devoted to language laboratories, drill,
homework, and extracurricular language activities can be and
should be set up as the model. Such practices exist in the
beginning and intermediate French and Spanish programs at UF.

Further, a minimum standard proficiency scale, based not
so much on academic evaluations but on expected levels of

speaking and reading, and following the ACTFL guidelines,
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should be adopted. Procedures for oral proficiency testing
are not impossible to implement, and they would represent a
true contribution towards the articulation of foreign language
instructions at all levels and in all campuses of the SUS.

The careful articulation of proficiency expectations might
also play a part in.renoving some of the tension which seenms
often to prevent useful collaboration between COEs and A&S
(see section 2 above).

6. American Sian Language (ASL).

The recent amendment to SUS foreign language admissions
requirements allows students to substitute ASL for a foreign
language. Individual university consultants report some
unease over this decision. Because of the importance of both
the foreign lanquage requirement and the needs of deaf
students, I put the question to Dr. Barbara Kannapell, who
enjoys affiliation with Gallaudet University in Washington,
D.C., and is a co-founder of Deaf Pride. Her common sense
approach is this: rather than a blanket decision, each
student's individual language abilities should be assessed
before a decision is made on the suitability of ASL to satisfy
the language requirement. There are three levels of ability
to consider:

(1) Some deaf students are fluent in English, but need

additional assistance in ASL. These students might
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justifiably fulfill the foreign language requirement by taking
ASL courses.

(2) Some deaf students are fluent in ASL, but need
additional assistance in English. These students might be
allowed to fulf@ll the foreign language requirement by taking
ESL courses.

(3) Some deaf students are bilingual, i.e., fluent in
both English and ASL. It is to be recommended that these
students take a third language (e.g., French, German, or
Spanish) to fulfill the foreign language requirement. Keeping
in mind that these students will be able neither to speak the
language, nor to comprehend the spoken language, and that some
restructuring of the typical high school foreign language
classroom and curriculum will be necessary, the student
nonetheless may be able to master some level of writing or

reading in the foreign language.
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African and Asian Languages and Literatures
Romance Languages and Literatures
Strengths
General
1. The quality of the students, at all levels, in both the
Department of African and Asian Lanquages and Literatures and
the Department of Romance Languages and Literatures is impre=-
sive. Students who met with the consultants and who were
observed in classes were articulate and clearly committed to
their fields of study.
2. Both the Department of African and Asian Languages and
Literatures and the Department of Romance Languages and
Literatures regularly appoint linquists to their faculty. 1In
doing so they incorporate linguistics into their own prograns
and support the major offered through the interdepartmental
Linguistics Program, thus strengthening the foundation for the
study of linguistics at UF.

Depart £t of African and Asi _and —es
{AALL)

1. A model of effective interdisciplinary cooperation, the
Department of African and Asian Languages and Literatures
brings together language, linguistics, literature and culture
while engaging in a coherent program of instruction and
research involving three continents and numerous countries

from Japan to the Caribbean basin. The Department is the only
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one in the State University System to offer a major in East
Asian Languages and Literatures with a concentration in
Chinese or Japanese and the only one to offer opportunities
for extensive study in strategically, economically,
politically, and culturally important but neglected languages
and area studies such as Hebrew and Arabic as well as African
languages and studies.

2. Faculty appointments have been carefully balanced between
literature and linguistics and the faculty itself is
manifestly comfortable with this mix.

3. There are distinguished scholars on the faculty and most
faculty members, at all ranks, maintain an active and produc-
tive research program.

4. The Department's relations with interdisciplinary
centers, most particularly the Linguistics Program and the

Center for African Studies, are close and vital.

and Liters

1. The Department offers strong, balanced undergraduate
majors in French, Spanish and Portuguese which include a full
array of courses in language, literatuce and culture, and an
jntroduction to linguistics. Undergraduate majors have access
£o all faculty through regular courses or independent study

offerings.
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2. The graduate program leading to a Ph.D. in Romance
Languages with specialization in Prench or Spanish and the
M.A. in French or Spanish is similarly well-balanced in terms
of its literature and language options and its offerings in
linguistics. Long regarded as the leading program in the
state and among the most solid ones in the southeast, the
Department's graduate program is gaining increasing national
and international respect as a center for substantial
scholarly work. In addition to its two distinguished Graduate
Research Professors, several other faculty members are
prominent scholars and most faculty are active researchers who
publish in highly regarded journals and presses. The faculty
and program are able to attract students of high caliber.

3. Several faculty members have won teaching awards and the
Department enjoys a high regard in the College of Liberal Arts
and Sciences for the quality of its teaching.

4. The Department's commitment to sound and effective
language instruction is impressive. It has a well developed
proficiency-oriented language teaching program under the
careful supervision of knowledgeable faculty. Some faculty
are certified proficiency testers and there is a general
understanding and application of proficiency-oriented
approaches. The Department takes seriously its responsibility
to provide high quality language instruction to large numbers

of students. Enrollment in these classes is capped at a
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practical and still effectual 23 students. Beginning courses
are taught by graduate teaching assistants (GTA), full-tinme
Lecturers and Assistant Professors while faculty at all ranks
are involved in intermediate level instruction. No part-time
instructors are used. The training of GTAs, including
especially the Seminar on Cellega Teaching, is well conceived,
thorough, and of apparent benefit to both the students taught
and to the development of the GTAs as future college teachers.
5. The Department plays a leading role in working with
secondary schools, community colleges and Departments of
foreign languages. Its innovative summer foreign language
program, designed specifically for secondary French and
Spanish teachers, continues to respond to the needs of
in-service teachers to upgrade their knowledge and skills
while seeking an advanced degree. Departmental faculty
members are active in language associations such as the
American Association of Teachers of French (AATF) and the
Florida Foreign languaga Association (FFLA), and French and
Spanish faculty are regularly examining local high school
students for the rigorously selective International Bacca-
laureate in French and Spanish. The faculty also has a
longstanding service record in the Advanced Placement programs
at the local and national levels. Faculty in French and
Spanish have also been centrally engaged in the statewide

Foreign Language Instruction in Florida (FLIF) Committee and
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the Department makes use of the statewide structure
established under FLIF to maintain a dialogue with other

institutions on issues of foreign language instruction.

Areas of Need
general
1. The continuing quality of the programs in AALL and RLL is
put in jeopardy by the fact that most salaries of faculty at
the rank of Professor and Associate Professor are considerably
lower than at other institutions for faculty at the same rank,
according to an in-house nationwide survey and the American
Association of University Professors (AAUP). A problem of
"salary compression® exists.
2. The University offers little in the way of coordinated
programs for study abroad. Opportunities for summer study
abroad in Portuguese and in Spanish exist through the Center
for Latin American Studies but students in other langquages
must make their own arrangements. More importantly, the
University does not have its own academic year program of
study abroad.
3. The perspective of the Department of Romance Languages
and Literatures is that the relationship with their faculty
and the Florida/Brazil Institute is not as mutually benefiting
as it could be, given the expertise of Department faculty and
the mission of the Institute. The Department reports that it
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perceives little activity between the Portuguese faculty in
the Department and the Florida/Brazil Institute. Despite its
good relations with the UF Center for Jewish Studies, the
Department of African and Asian Studies reports receiving
little information or cooperation from the Florida-Israel

Institute (located in Boca Raton).

African and Asian Languages and Literatures

1. Library holdings are strong enough to support existing
and planned BIA. programs and even exceed this standard in
areas such as Hebrew and African linguistics. But pressing
needs remain in Chinese literature, and in Japanese
linguistics and research tools. Holdings in Yoruba, while not
yet satisfactory, are being augmented through links with
Nigeria. There is currently no cataloguer who knows Arabic,
causing a substantial backlog in getting those materials on
the shelf.

2. There seems to be particular stress on Japanese and
Hebrew with some first-year classes reported to have
enrollments as high as 35-38 students. The Department
currently has three faculty teaching Japanese, although one
also teaches in the Linguistics program. Only two faculty
currently teach Hebrew, but there is a vacant line in Hebrew
and Linguistics in the Department, which the Dean indicated he

intends to fill. The only two full-time lecturers in the
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Department are in Hebrew and Japanese respectively. Yet
classes still appear to be far too large.
3. While proficiency-oriented teaching has been adopted in
Japanese language classes, it has not yet been completely
incorporated into all of the Department's course offerings.
The Department tries to be sensitive to and respectful of
long-established pedagogical traditions in languages such as
Arabic and Hebrew where such an approach is foreign. 1In the
African languages, on the other hand, where there is no long
i exﬁérience with instruction, teaching materials are still
being developed. The result, in both cases, is a cautious
approach to proficiency-oriented teaching.
4. There were student complaints about tapes not being
available in certain languages. Reportedly tape sets were
destroyed in the 1987 Johnson Hall fire and not replaced in
Hebrew and Arabic. Also, the University receives Satellite
Communications for Learning (SCOLA) broadcasts which provide
programs in different languages at different times of the day.
These must be taped to be useful, but the Department lacks the
human resources to do so.
5. Since AALL does not have a graduate program, it must rely
on graduate students from other departments to teach lower
level language coursas. The problem of finding the suitable
combination of linguistic and cultural knowledge along with

appropriate teaching skills seems to be well understcod by the
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administration of the College of Liberal Arts and Sciences.
Yet there may be an underlying problem of instructional
rohesion and continuity.

6. In a department with exceptional interdisciplinary
connections, the weak link is its relation to the
interdepartmental program in Asian studies. The Asian Studies
Program is currently without a director and offers too few

opportunities for interdisciplinary involvement by AALL

faculty.

1. Some students would like to see graduate courses in
general offered with more frequency. There is also some
student dissatisfaction with (1) certain courses which combine
undergraduate and graduate students and (2) a perceived lack
of encouragement to pursue comparative literature studies at
the graduate level.

2. The University prepares public school teachers through
its five-year PROTEACH program which culminates in a Master of
Education degree following, in the case of prospective
secondary school teachaers, completion of a Bachelor's degree
in the subject area. Some faculty, students, and
administrators from within the University report that the
program is not working optimally and is not readily chosen by

students who wish to teach. There was also concern from
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alumni who are practicing teachers that there is little
opportunity to explore the possibility of teaching prior to
earning a Bachelor's degree.

Articles appea. ‘ng in the Florida press on November 28,
1990 indicate *hat the alternative certification program for
persons with Bachelor's degrees but without education courses
is not very successful despite strong support by the
Department of Education's Postsecondary Education Planning
Commission (PEPC) for alternative paths to certification. 1If
neither alternative certification nor the established route to
teacher certification are functioning well, there would appear
to be a serious problem at the University with respect to the
preparation of foreign lanquage teachers.
3. Faculty report that only one room in Turlington Hall is
equipped for audio-visual use and that it must be shared by 60
to 70 classes from five departments. If a course is taught in
a different building, as several are, there is no readily
available AV support, such as slide projectors, fixed screens,

recording equipment, etc.

Recommendations

General

1. Salary compression appears to be an institutionwide
problem which vas addressed by relatively small special

allocations over the last two years. Despite the difficulty
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of dealing with this issue, in times of fiscal constraint,
significantly more must be done if the current high quality of
faculty and programs is not to be eroded.

2. The State University System currently runs a program of
study abroad in Florence, Italy. The needs of the University
of Florida as well as other state universities might be nmet
through similar SUS programs to support linguistic, cultural
and related studies in major centers abroad.

3. The State University System, in cooperation with the
Department of Education and the community College systemn,
should sncourage and assist the 1inkage institutes to
communicate more effectively to SUS faculty the services and
opportunities the institutes provide for research, faculty
development and instructional support.

4. The language lab seems quite up to date and well equipped
although it may need more staff to prepare tapes.

Audiovisual support, including equipment and materials, should
pe made more readily available for classroom instruction.
considering the importance of such technology for language

courses, the University should address this shortcoming

immediately.

1. The problem of excessively large classes at the beginning
level, especially in Japanese and Hebrew, requires immediate

intervention. The most promising solution seems to be to £ill
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the vacant line in Hebrew at the earliest opportunity and to
appoint additional full-time lecturers in both Hebrew and
Japanese. Using graduate students from other departments cs
GTAs to address this problem, in a department without its own
graduate program, should be approached with caution lest
instructional coherence and continuity be affected adversely.
2. As the only program of its kind in the southeast, the
Department is poised to exercise a leadership role on the
difficult question of proficiency-oriented instruction in the
neglected languages. The Chairman is a certified proficiency
tester in swahili and another professor is currently
developing a proficiency-oriented text for instruction in
Akan. The Department should encourage and the University
should support more such efforts. The Department would render
an important service to the State and Nation by contributing
to the development of proficiency-criented materials and a
suitable proficiency rating scale for use at UF and elsewhere

in the languages under its purview.

1. Stipends for GTAs should be higher in order to be
competitive on a national scals. This is especially so when
one considers that most stipends require a teaching load which
the graduate students view az "substantial" and which

reportedly slows them down toward the Ph.D. (Currently the
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base stipend for a one-third teaching load or one class per
semester is $5,500; the base stipend for a one-half teaching
load or two classes per semaster is $8,000. AALL has a
similar practice for the one~third load, but GTAs are paid
approximately $500 less for the one-half teaching load.)

There may be a need for the Collage of Liberal Arts and
Sciences and the Department to foster more fellowships for its
best graduate students, perhaps for the dissertation year.
Some GTAs also expressed a desire for a letter of appointment
that applied to the entire apademic year instead of just one
semester.

2. The question of how best to develop foreign language
teachers for the state's schools invelves somewhat different
perceptions on the part of the Department and the College of
Liberal Arts and Sciences on the one hand and the College of
Education on the other. Currently the University of Florida
seems to offer more barriers than inducements for students to
become foreign language teachers. The problem of facilitating
entry into the foreign language teaching profession would seem
to require intervention by the Provost.

3. The Department has a highly successful summer foreign
language program for high school teachers of Spanish and
French. It is difficult to overstate the importance of this
program in terms of the service it renders to the state's

secondary schools, the importance it places on advanced
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language study as a component of the liberal arts, the

recognition and encouragement it gives to capable high school
teachers, and the model it provides for the state and nation.
The College of Liberal Arts and Sciences may wish to consider

special allocations to support such a successful and important

program.
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THE UNIVERSITY OF FLORIDA
Germanic and Slavic Languages And Literatures
Program in Lingquistics
General Observations

The following statement is based on the self-study
reports provided by the two units prior to the site-visit and
on a comprehensive site visit of one day each which took place
on November 6, 1990 for the German and Slavic Department, and
on November 13, 1990 for the Linquistics Program.

Though noteworthy differences exist between the two
reports regarding the focus which they provided for key issues
and also with respect to the supporting details presented to
facilitate an understanding of the units' administrative
structure and academic life, the diverse activities scheduled
in conjunction with the site visit made it possible to gain a

rather comprehensive view of both programs.

Germanic and Slavic Languages and Literatures

Program

The undergraduate program fulfills the standard functions
of most language departments in the country, providing
language instruction to the student population at large, while
also offering a complete major in both German and Russian
(B.A. program). In addition, German offers a B.A. in German
Studies.

.
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Since the last program review a noteworthy effort has
been made to focus on more communicative approaches to
language instruction and to expand the offerings at the upper
ljevel. What remains to be developed is a well-motivated
progression throughout the undergraduate sequence. The first
step toward accomplishing this is to establish goals and
prepare outcomes statements for the entire program which are
then refined for the different levels of instruction. For
both the macro- and the micro-statement, the overall
institutional setting, the student population, and the
particular strengths of the Department must be carefully
considered. In this fashion, the proficiency orientation
advocated by the SUS could be interpreted as more than an
emphasis on oral language ability, a focus that academic
prog;ams, particularly if they aspire to research standing,
sometimes find difficult to embrace.

The energetic efforts of some faculty members have
brought about a rather workable progression for the first two
years. Not surprisingly, the break occurs between the second
year of language instruction and the upper level content
courses, where the literature, but also the area studies
courses, presume a level of language ability that is rather
unrealistic, therefore frustrating to the students, and, on
some level, also to the faculty. Initia) discussion of this

topic seems to have begun among the faculty. It is to be
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strongly encouraged, particularly since the faculty as a whole
seem quite able and willing to cooperate. For a faculty whose
area of expertise lies in literature, providing the oppor-
tunity for staff development in the area of curriculum
building and for enhancing the repertoire of methodological
approaches is crucial. 1In particular, diverse ways of working
with written texts in reading and writing have the potential
of not only bridging the gap within the undergraduate curricu-
lum, but also to enliven the existing strength in and focus on
literature.

Even with such internal changes, the Department would
still labor under a number of structural constraints which
make it difficult for its programs to grow. For example,
throughout the state educational system many students attend
the first two years in a community college setting. This has
many advantages. However, there are also clear disadvantages
for foreign languages like German and Russian which are rather
less commonly taught at the community college level: since
the associate degrees must be accepted by the University, it
is extremely difficult for such a language program to create
majors, in terms of number, but also in terms of the desired
quality. One way to address this matter would be to make
language more a basic component of post-secondary education,
rather than an exit requirement. 1In practice, encouraging

students to take languages early on in the first and second
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year, rather than waiting until much later, would be a first
very helpful step. Obviously both administrative as well as
appropriate advising support would have to be provided.

on a similar note, articulation between the various
institutional settings (high school - comnunity college -
university) and various instructional levels could also be
improved through a more deliberate way of handling student
placement. At this point, it seems that placement is
primarily advisory, due to limited capacity on the part of the
Office of Instructional Resources to address this critical
issue. Helping the Department devise its own placement test
and providing the requisite financial and structural resources
to administer it would significantly enhance the usefulness of
previous instructio.. The required additional resources are
minor compared to the benefits which could accrue to the state
and its citizens if articulation in terms of performance
rather than in terms of seat-time were taken seriously.

Within the general parameters mentioned, the Russian
program is in need of additional attention, particularly
through emphasizing oral language use. There is every
indication that, with the return of a key faculty member, this
concern will be vigorously addressed.

Instruction in Swedish is primarily maintained as a
reflection of existing faculty expertise and should probably
ve phased out should this expertise no longer be given.
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The graduate program has seen an ekpansion inté the Ph.D.
degree during the last review period. Not enough time has
passed to allow judgment on its viability and attractiveness
to prospective graduate students. While the rationale
presented at the time of its creation continues to be sound,
the general climate within which graduate foreign language
departments in this country operate, as well as the specific
needs that would seem to pravail in the southeastern region of
the U.S. and the State of Florida, speaks strongly, as a
matter of particular priority, for the incorporation of
applied linguistics/second language acquisition into the
Department. By incorporating such a program emphasis and
representing it through an applied linguist, preferably at
mid-level faculty rank, one would not only aid the
Department's efforts at internal program coherence. In
addition, one would provide the opportunity for further
improvement of teaching assistant (TA) training, of teacher
preparation, not to mention responding affirmatively to a
national trend in graduate program structure and educational
focus in society at large. As it stands, the graduate
program shows a near-exclusive emphasis on literature,
essentially follewing a period division, which only marginally
takes into account the other realities referred to above.

Finally, such a shift in program emphasis would help

address a key issue to which I will return, cross-departmental
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cooperation with the Linguistics Program and with the College
of Education.
[(Note: The department has filled a position with the
appointment of a second language acquisition expert at the
Assistant Professor level.]
Faculty

The faculty shows a nice combination of strengths in
research and teaching and seems quite willing to address the
diverse issues which it faces in a cooperative manner. As a
whole the benefits of a relatively small department are well
used. However, the Department also runs the risk of being
disproportionately disadvantaged if staffing lacunae occur
because of temporary faculty absences, due to the loss of
faculty, or because of delays in the filling of vacancies.
Such staffing considerations must be addressed as
expeditiously as possible, even in times of fiscal restraint,
if the previous advances in program building and enhanced
program coherence are not to be jeopardized.

Faculty have been able, often through personal contacts,
to bui>d overseas connections for their students. However, a
strong junior year abroad prcgram which would bring American
students to language ability sufficient for graduate work is
difficult to establish for the previously mentioned structural
reasons.

Similarly, a rumber of faculty members were active in
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professional organizations (Modern Languages Association
(MLA], American Association of Teachers of Germgn [AATG],
South Atlantic Modern Languages Association [SAMLA]) and
helped with fostering ties to the community.

Even with these positive attributes and a great deal of
resourcefulness, it seems clear that faculty build-up needs
some redirection if the entire program is to cohere optimally.
Thus, while a medievalist would obviously help round out the
period literature offerings, in my estimation a position .or
an applied linguist with a German focus would permit a number
of more pressing concerns to be addressed (see above,
undergraduate program).

Faculty members mentioned a willingness to participate in
team-teaching, something that is particularly appropriate for
a language department that wishes to expand its area studies
component and enhance its teacher training capability.
However, guidance might be appropriate regarding how budgetary
lines could be crossed, how student full-time equivalents
(FTE) would be counted for interdisciplinary courses, and how
teaching loads would bas determined.
students

By and large, the students whom I encountered seemed
satisfied with the Department‘s offerings. However, they
voiced concerns about the focus of Russian language

instruction, about the two-track system of intensive and non-
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intensive instruction and its confluence of students beyond
the basic sequence, about different attitudes and perceptions
by instructors and students regarding pariicipation in one or
the other track, and about the gap between language and
literature courses. Undergraduates exprassed satisfaction
about having native speaker TAs in their language classes, but
were unhappy with class size in the lower division classes.

Althoujh the graduate students acknowledged important
improvements in their preparation for language teaching, they
were also concerned about ;n unusual work-load in conjunction
with their teaching, particularly if one considers that they
must also work with the undergraduate tutors who are assigned
to their language courses. They saw no significant
relationship being maintained by the Department to either the
Education or the Linguistics Program, although they agreed
that this would be most beneficial - them, in terms of their
language and literature teaching, but also in terms of their
literary research. In the absence of a faculty member who
could provide encouragement in that direction they themselves
did not see a possibility for suggesting or even initiating
such a meaningful connection.
Support

The faculty acknowledged good support from the dean's
office, particularly with regard to improvements in offices,

increased availability of computers and the availability of
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research grants.

Even so, additional support is definitely needed with
respect to office. space for faculty, particularly adjuncts and
TAs. Space needs pertain most urgently to classrooms where
the faculty's desire to incorporate AV materials into their
instruction is often thwarted by the location of their
classrooms and the inability to obtain equipment at a given
hour of the day. Dedicated classrooms for foreign language
instruction, preferably close to the departmental areas, are
high on the list of priorities.

Similarly, while SCOLA broadcasts are available on video,
they can be incorporated in a maximally beneficial fashion
only if they have been taped, requiring extra student help,
and the instructors previewing of these materials. The
Department has equipment in its own conference room, but often
this room is used for instruction; thus previewing is not
possible.

If the faculty is to reach out to Florida teachers and
upgrade their language and instructional abilities, funds must
be made available for summer institutes in a predictable
manner. The faculty feel that they could contribute in a
substantive fashion to the professionalization of in-service
teachers over a wide geographic area in the Southeast.
However, a clear mandate and likely support in that direction

has not been ascertained. A program similar to the French and
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Spanish Summer foreign language program for high school
teachers in the Department nf Rorance Languages and
Literatures may be a possibility to consider by the Cerman and
Slavic Languages Department.

A Florida-Germany Linkage Institute has been proposed by
the University. The consultants for this program review

strongly support such a venture at UF.

Summary of Observations

Strengths
e Generally cooperative faculty with respect to its internal
affairs;

e Good follow-up since last review regarding the introduction
of a more communicative approach to language teaching, at
least in the lower division langquaye classes;

* Class size has been brought under some control, though it
continues to require watching.
Areas of Need

e Insufficient articulation between different
instructional/institutional levels;

e Gap in the undergraduate program between language and
subject matter instruction;

*+ Strong reliance on traditional graduate program structure,
with relatively little flexibility/diversity and almost no
cooperative ventures outside the Department, e.g. with the
Education and Linguistics Program;

s Faculty strength almost exclusively limited to literature.
Recommendations
e Institution must provide a context in which structural

impediments to language instruction in the early stages of
college study are removed or, at least, considerably, reduced;
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® Review curriculum at undergraduate and graduate levels that
would focus on a coherent instructional sequence in the
undergraduate program and seek to allow greater diversity
in the graduate progranm;

® On the basis of this review explore cooperative ventures
with the Education and Linguistics Programs;

¢ Provide funds for faculty daevelopment, perhaps a one- or
two-week institute for the entire faculty, in the area of
curriculum development and a comprehensive look at current
trends in teaching;

¢ Develop placement test/placement mechanism in order to
enhance language instruction;

® 1Increase support for the use of technoleogy in classrooms.

Program in Linquistics

The Program in Linguistics is influenced by two overriding
facts: an unusual diversity in its program offerings, and its
status as a "program," rather than a formal academic
department. This means a considerably more tentative standing
with respect to the institutional structure and the allocation
of resources esven though the Program has degree granting
authority through the Ph.D. Therefore, with this review
process the Program in Linguistics provided extensive
rationale for establishing a core faculty which could attend
to its central concerns as well as its other wide-ranging
activities with considerably greater ease, predictability,
and, therefore, ultimately academic quality, both now and,

even more importantly, into the future.

45

Lo



FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

Program
The saeven formal prograns combined within the Linguistics

Program, three degree programs (undergraduate major, Master's
and Ph.D.), the ESOL certificate program, ana the three
service programs for the international students at the
University (The English Languagse Institute, the Scholarly
Writing Program, and the Academic Spoken English Program),
provide an unusual array of Aiverse offerings.

By and large, and particularly if one considers formidable
historical constraints, these programs seem to have been quite
successful. Since the B.A. in Linguistics has only been in
place for a few years, it is not yet well known among
students, accounting for its relatively small size. However,
the subject matter of language and its role in society seems
to enjoy tremendous interest among the students, repeatedly
resulting in overfilled classes and insufficient sections
which do not meet the demand.

The introduction of the TESL certificate program has
creatively addressed the need for educating students from
diverse backgrounds, not only linguistics graduate students,
about linguistics and language teaching. The programs for
international students meet a specific demand in a very
satisfactory fashion.

students in the Master's and Ph.D. progran expressed

general satisfaction with what the Program set out to achieve.
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Where concerns were voiced they almost inevitably related to
the unusual faculty situation. Thus, they remarked on the
range in course offerings which the diverse provenance of
faculty made possible. On the other hand, the program can
suffer from lack of availability of courses for an individual
student at a given time since its is extremely difficult, if
not impossible, for the Program to map out the availability of
critical professors over a giﬁan student's period of gracduate
study. Obtaining the right adviser becomes a potentially
difficult task that may lead to a certain drifting and less
than optimal pursuit of the degree. For advanced graduate
students, accessibility of professors, many of whom have only
a 1/5 commitment to the Linguistics Program, becomes
particularly critical at the stage of thesis and dissertation
supervision and guidance. Such a relationship between faculty
and students is inherently based on a long-term commitment,
something that the Linguistics Program, under the current
faculty allocation, cannot guarantee its students at all
times.

The graduate students made a number of suggestions which
would impact on program offerings. Thus they felt that the
Introduction to Linguistics courses for which significant
demand exists could be taught by the international TAs who are
otherwise restricted in their teaching options. O0Of course,

such an assignment would depend on their English language
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abilities and their knowledge of the subject.

Another program detail that requires attention and
coordination is the matter of enrolling international students
during the summer. The difficulty here is that summer course
availability in the Academic Spoken English Program, at
present, is not guaranteed due to budgetary 1imitations,
thereby leaving the international students in a very serious
bind. Also, international TAs find themselves in conflict
between departmental requirements for teaching and the need to
first receive the necessary training.

Faculty

Although the composition of the Linguistics Program faculty
is diverse to say the least, there was a unifying sense of
strong commitment to the cause of linguistics as an academic
discipline, but also to its service role, particularly vis-a-
vis the international students. 1In addition, faculty members
have shown remarkable willingness to participate in this
cooperative venture and should be commended for their
assiduity in providing an effective course of study.

As it stands, the Program draws its faculty from a
multitude of quarters, with only three being budgeted in
Linguistics, others budgeted through the English Language
Institute, and the majority being borrowed from various other
language departments as well as from the Departments of

Anthropology and Communications Processes and Disorders. 1In
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that sense, the Program is a nearly unique model for the kind
of interdisciplinarity which is generally recommended for the
future, and its success depends on some formidable
administrative juggling which the Program's leadership seems
to have been able to accomplish with admirabla2 deftness.
However, it must also be understood that this
interdisciplinarity means that a critical permanence eludes
the Program, something that, ultiﬁataly, impacts negatively on
the program, on its students, particularly its graduate
students, on the participating "borrowed"” faculty, and also on
their home departments. It is this matter which must be
addressed creatively and decisively at the earliest possible
time if the momentum the Program has built up over the years
and its ability to provide for the State of Florida the
required expertise in languages and international
communication is to be maintained and enhanced.

In particular, some avenue must be found to establish a
core faculty for the enterprise in linguistics. The use of
administrative units such as "program"” or "institute" or
"department™ is purposely avoided here, since the ultimate
shape and form which such a rearrangement of faculty lines
would take remains to be worked out. However, it is clear
that, in order to flourish as it shows every indication of
being able to flourish, Linguistics must have full control

over at least five core lines, in phonetics and phonology,
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morpholeogy, and syntax, ESOL and semantics. Such a change
would not in the least disrupt the need for and advantages of
the current interdisciplinary approach since, obviously, the
Program would continue to rely heavily on expertise in other
areas of the University. One concern in deciding on the
ultimate form for such a reallocation of lines is the
perception of potential infringement from other departments.
However, as one contributing faculty member observed, if this
shift is handled correctly, the contributing departments might
well be relieved since some of their very difficult and
burdensome obligations vis-a-vis the Linguistics Program would
become somewhat more manageable.

At present, a particularly strong awareness of the need to
cooperate with Linguistics exists in the Department of Romance
Languages and Literatures. It might be possible, in the
restructuring, to develop such an awareness in the other
departments as well and to encourage input from them in the
faculty choices that remain to be made, either in Linguistics
or in the respective departments.

As part of the suggested rearrangement of faculty
positions, the matter of tenure-track lines must be addressed.
As it stands, the ELI Academic Coordinator does not have such
a line, something that contradicts the recommendations in the
last program review which advocated a prominent place for the

ELI. At first sight the fact that the ELI is neither a credit
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nor a degree program seems to mitigate against such a
position, but the faculty member's contribution to the overall
success of this important subcomponant of the Program and also
to the Program's degree-granting components simply cannot be
ignored.

There would also seem to be additional staffing needs based
on a state mandate that teachers must be trained to "handle"
LEP students. With the present staff, fulfilling this
additional requirement issued by the State is essentially
impossible.

Students

The graduate students with whom I visited, seemed generally
pleased with the program.
Support

If support is interpreted to mean direct faculty lines and
additional support for adjuncts, TAs, and conversation
leaders, then much critical work remains to be done (see above).

However, in other areas there was agreement that the
Program has obtained important help, - and has also been able
to expand its impact creatively and through quite a bit of
cooperation between various people. In particular, the use of
technology for the ELI must be favorably noted. The fact that
the library handles the ordering of materials in a very
expeditious fashion was gratefully acknowledged by the Program
Chair. The Library was also singled out for its dependable
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handling of equipment requests. Particularly for ELI,

additional support is needed for extra classroom space during

peak hours and for more conversation leaders whose current pay

of $ 5.-- per hour simply is not attractive enough.

suamary of Observations
Strenaths

Through a commendable level of team effort within the
program and across disciplines, the Program has been able
to provide a wide range of substantive and effective
courses of study;

Excellent use of the available technology is evident in
various parts of the Linguistics Program, in the programs
for Academic Spoken English, in the Writing program, and
also in the graduate offarings;

Satisfaction was expressed about the handling of library
acquisitions;

Class size is most appropriate for the intensive language
instruction which must be offered;

The Program stands ready to help solve some of the very
problems faced by the State which relate to language and
culture. These translate into important political,
economic, and ethnic issues for whose solution an academic
institution can provide significant input.

Areas of Concern

Uncertainty regarding the availability of faculty from the
numerous departments which cooperate in the Linguistics
Program is seriously undermining the Program's ability to
contribute in the measure in which it seems capable of
contributing, in its current programs and into the future--
this issue is of crucial importance to the proper
functioning of the entire Program;

while the need to work cooperatively with the Education
program is fully understood, a basic inability to
communicate on the substantive issues seems to have set in;
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® Space availability for the ELI activities, particularly the
conversation classes, is critical at prime class hours;

® Teacher training, at times, is hampered by diverse
mandates, issued by departments or even the State.

Recommendations

® Create an arrangement whereby the Linguistics Program can
have at least five permanent core lines over which it has
complete budgetary and academic contrel. 1In this context,
a nunber of currant configurations must be looked at with
frankness and in a cooperative spirit which makes the
Program's mission the foundation of subsequent decision-
making.

® Provide tenure-track status for the ELI coordinator.

* Increase funding for the General Education courses offered
through the Linguistics Program for which tremendous demand
exists which cannot currently be met. One opticn which
could be explored is to make teaching these courses
available to international TAs, subject to their abilities
in English.

® Increase cooperation with other Departments, particularly
Education, English and German. This might best be achieved
through encouragement from a higher administrative level.

® Explore space allocations for classrooms, particularly in
the ELI program.
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Modern Languages and Linguistics

Introduction
1. Because of its diversification (11 different’' languages,
organized in seven different divisions: Spanish, Fraench,
German, Russian-Slavic, Italian, Asian, and Linguiétics), and
thanks to its complex but coherent structure, and to its
attention to its own mission and that of FSU, the Department
of Modern Languages and Linguistics is able to offer profes-
sionally serious and culturally enriching liberal arts,
multidisciplinary, and international prograns at three differ-
ent degree levels (highest beyond B.A.: Ph.D.s in French and
ir Spanish, M.A. in German and in Russian=-Slavic -- fhere are
service courses but no degree programs in Asian languages and
in Linguistics). Throughout the saven divisions there is a
noticeable degree of internal cooperation and camaraderie --
no doubt influenced by FSU's tradition of emphasis on
individuality and democratic governance. On the whole,
adequate balarce exists in language divisions between litera-
ture, applied linguistics, cultural studies, and grammar in
basic degree programs.

a. The Department is involved in saveral forms of

interdepartmental majors: with Asian studies,
Comparative Literature, Latin American and

Caribbean, and Slavic and East European Studies.
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b. International programs enjoying the Administration’'s
firm support, and which add strength to the
Department's outreach and research capabilities are
Florida-FlorcncB, Florida-Costa Rica, Florida-
France. These egrich the cultural atmosphere of the
entire Department. A Florida-Leningrad program
involving the Department is projected for the
future.

c. The Department has long been active in linkages
between itself and secondary schools, making ]
available its language labs, providing judges for
contests, etc.

d. The Chairperson has been active in the past 3 years
in statewides FLIF (Foreign Languages Instruction in
Florida) on the committee sFudying FL equivalencies
between high school and college language study and
setting standards.

e. Also, certain members of the Departmental faculty
have ex;ressed a willingness to be involved in
collaborative programs with other universities in

the Systen.

Recent Growth
2. Since 1986 there has been real growth in undergraduate

enrollments. Especially since Fall, 1990, growth has been
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(across the board and especially in French and Russian at the
4th year level) called "unprecedented.”

Amendments to the Foreign Language Law, while not fully in
place, promise to claéify admission requirements and will be
helpful in dealing with increased enrollments. SAT scores for
admission are gring up, thereby improving student quality.
Teaching Staff
3. Representing a variety of languages and cultures, the
professorial staff is a well qualified group, with an-
admirable record of working together to achieve the
Department's goals.

Regular faculty participates (with the exception of German)
in basic language courses, along with teaching assistants.

4. After a hiatus of three yYears, the Department and thn
Dean of Arts and Sciences are ready to recruit two new
teachers immediately at the assistant professor level (Spanish
1, Russian 1 -- the latter depending on retirements).

5. A large bequest in French from a former FSU professor is
in the offing. When implemented, it will, with local matching
funds, make possible the founding of an Eminent Scholar
professorship in French.

6. Equality of Opportunity (EEO), in the view of the
Department, is considered good.

7. There are no adjunct personnel employed in the Department

56



FLORIDA STATE UNIVERSITY

at present, though in years past one has been brought in to

teach Arabic.

Instruction and Resources
8. Along with supervision by a dedicated staff, there is a

willingness to achiave standardization of teaching methodology
and testing in the Department's largest beginning language
programs. The four basic skills are stressed in French,
Spanish, German, and Italian; speaking and listening
comprehension are deferred in Russian and Asian languages.
There is uniform testing in multiple-section basic courses.
Intensive (Dartmouth~type) courses, offered on a relatively
small scale, are proving effective in French, Spanish, German,
and Italian.

a. Despite recent reduction in classroom space,
standards of teaching and student achievement, along
with the improvements described in the 1986 report,
have been maint:ined. Some quality control
mechanisms are in place.

b. Language laboratories (4) are state-of-the-art and
well operated; a request is being readied for their
expansion along with a request for up-to-date
technology in the classroom (VCRs and the like).
German is the departmental leader in making use of
lab media, including video.
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9. FSU has a large, generally adeguate library for Modern
Langquages and Linguistics research.

10. Awaiting further action is a new Italian M.A., pending
final approval by the Board of Regents. A new Russian and
Slavic multicultural course (SLL 1500), in English, is to be
instituted shortly, when FSU's locally mandated multicultural
course requiremunt takes effact.

11. Recently, with Collage of Education assistance and that
of the Center for Teaching Effectiveness, teacher training
workshops are in operation for the largest prograns: Spanish,
French, and German.

12. Grants from outside:

a. currently a foundation in Germany provides two
undergraduate fellowships per Year.

b. on an interim basis, a donor (see item 5 above) is
currently funding 6-8 fellowships for summer study
in France. Her bequest plan foresees scholarships
to send all French majors to France for a year,
along with sizeable grants to other language
divisions in the Department.

13. Overall quality of undergraduate and graduate programs in-
the Department is good. 1In its graduate program, the
Department merits the confidence expressed by the Faculty
Senate policy committee, whose reviewers over the past 3 years

have recommenided all graduate programs ba continued.
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14. As noted above, demand for language courses and
linguistics is growing; admission standards are being
improved. The departmental Self-Study states: "the retention
of clientele is most successful at the graduate level. The
greatest attrition comes after the courses numbered 2200 in
all the languages, because these courses mark the end of the
language requirement in the College of Arts and Sciences and
the B.A. university-wide" (p.10).

Students (8 undergraduate, 9 graduate interviewed)

15. Both undergraduate and graduate groups expressed general
satisfaction with their learning experience, including the
inter-cultural, in the Department.

16. Advising rated excellent; supervisory staff in multip.._.-
section courses good, though in Russian, such supervisors
became less available owing to increased demands for them to
teach classes in the lower divisions.

17. Speaking was felt to be a goal of French and Spanish
basic language instruction; for what students felt were
legitimate reasons, Russian instructors deferred the oral in

favor of the study of language structur:=.

General Needs

1. There is a need to demonstrate to administrators the
Department's urgent requirement of greater financial support.
With higher levels of financial support (principally salaries)
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for faculty (including additional staff and released time for
dissertation direction), for graduate students (TA stipends) -
- and of course for more space -- practically all phases of
the present operation can be improved: scholarly production,
quality of teaching, and morale of students and staff.

2. Because of a growing shortage of teachers of foreign
lanquages and of English as a Second Language, there is a need
to increase public and professional awareness of the
importance of foreign languages in the universi.,  in the
state, and in the nation. To that end, the Department should
strive to project its influence and to make known its ability
to advance cooperative ventures with a wide range of
educational entities, not only at Tallahassee, but in schools

and colleges throughout the state and region.

Space Resources

3. Space available per student -- the situation is
deteriorating: each year there are more students and less
space for classrooms, offices, meeting rooms.

4. Class size is a problem: 1lower division classrooms,
averaging about 23 students, are full (frequently as
determined by local Fire Marshal's regulations). 1In certain
upper division courses, predominantly lecture-discussion
classes, size may average about 31. The student-teacher ratio

in language courses remains manageable but far from ideal.
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Instxuctjon

5. There is a need to encourage, after careful planning and
looking at attendant problems by all concerned, a greater
degree of communication and cooperation between the Department
of Modern Languages and Linguistics and the language-training
entities of the College of Education, with a view to helping
overcome a critical teacher shortage in foreign languages and
English as a Second Language in the U.S. Some desiderata:

a. More training of teaching assistants prior to
teaching, incl;ding formal coursework by
spacialists, and follow-up monitoring.

b. Requirement of a minimum of teaching experience
prior to teaching assistantship.

c. Another level of screening of applicants to include
a cassette recording of each TA speaking several
kinds of discourse, as needed in classroom teaching.

6. Also needed is a statement of specific knowledge and
linguistic skill competencies that will be expected. (Note
that upper division and graduate instructors felt goals were
stated in syllabi and reading lists, and that student
achievement was adequately tested.)

7. Given the emergence of Eastern Europe as a critical area
for the U.S., the Department should look toward eventually
developing a Ph.D. program in Russian anc slz-ic.

8. A Department-wide course in Literary Theory combined with
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Methods of Literary Research at the M.A. level, but available
to Ph.D. candidates as well should be added.

9. At least a minimum of resources should be allocated to a
distinguished speaker's series reflecting departmental
interests; also to the provision of needed films in film
courses in the Department.

10. As a longer range consideration, plans should be laid for
initiating a B.A. program in Linguistics at Florida State
University.

Students' coencerns

11. Encroachments of other entities upon the Department's
space was cause for graduate student worry. Dean Bickley is
actively working on this problem and expects a solution in the
near future. TA office space is inadequate.

12. Beginning foreign language students wers deficient in the
study of writing and grammar, despite the University's "Gordon

Rule," and TAs had to do excessive remedial work.

13. Despite the 1986 item, the consensus is that a German
Ph.D. program is not needed at this time. One already exists
at the University of Florida.

14. A previous recommendation for more teaching assistants in
Russian will soon be implamented (from one to three), with the

'prospect of more if the Ph.D. in Russian-Slavic, now being
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discussed, is given approval.

15. Previous recommendation of the M.A. in Italian Studies
now awaits Board of Regents approval.

16. Still to be implemented are recommended language
proficiency standards (as, for example, found in ACTFL
Proficiency Guidelines) for each language program.

conclugion

A majority of the recommendations above are predicated on
proper resource availability, for example, those involving
desperately needed space and the improvement of faculty
salaries in all areas, along with higher stipends for Teaching
Assistants. Some of the above needs, however, involve not so
much finances as a willingness to try new solutions, for
example, a higher level of cooperation with language-teaching
entities in the College of Education or ever greater attention
to quality in undergraduate language teaching. Above all,
because of its value to the University, the Department of
Modern Languages and Linguistics merits the fullest support
and encouragement of the University administration in the

difficult economic times that lie ahead.
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Spanish and Franch Programs

overall Appraisal
The administrators and languages faculty at FAMU recognize a
critical if not strategic role the languages program <an play
in attaining or helping to attain their goals of an inter-
disciplinary and intercultural curriculum that serves the
underrepresented ssction of the population. One can see in
their activities and vision a true reflection of the goals of
“ the institution. The stage, it does appear, is set for the
full realization of the institutional mission of
multiculturalism. The difficulty, though, is that vision and
commitment in and by themselves, are not enough to offset
shortages and limitations which hamper the role of the present
set-up even as a service progranm.

To the credit of the institution, their self-study document
shows an awareness of the acute problems facing the present
program. Assuming that no further expansion is contemplated,
it is not conceivable to continue to run the program with
three non-tenured faculty, two office spaces, no language
lab., no audio-visual support, limited and ill-equipped
classrooms that are not sound-proof, and inadequate supply of
library materials. However, extensive on-site interviews
with faculty and administrators rsveal a recognition of the

role a viable and strong languages program can play in
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furthering ﬁhe University's mission, and a commitment to
resolve some of the issues within a reasonable degree of tinme.
The comments that follow take into account the stated desire
of the institution to expand the language program by making it

a separate academic department.

Program Strenqgths

1. Expressed institutional commitment

2. Commitment to add three to four and a half faculty to the
present faculty strength.

3. Qualified and dedicated faculty. All have doctoral
degrees.

4. All faculty are on tenure-track and promised lines are
tenure track.

5. Faculty commitment to concept of oral proficiency.

6. Requiring 12 hours of language courses in the Arts and
Sciences

7. Sound course offering in spanish.

8. Sound course offering in French.

9. Well-defined course and curriculum objective.

10. Faculty willingness to try new ideas/methodology

11. Growing enrollment in Spanish (275 in 1989 up from 210 in
1988)

12. Apparent interest in computer-assisted instruction. (One

of the faculty has attended a training in the field).
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13. An envisaged Study Abroad plan for French students.

14. A student-faculty ratio in French of 15:1. (This however
is more a reflection of low enrollment).

15. Tutorial Assistance program (FLTASP) in Spanish.

16. Good rapport among faculty.

17. Faculty involvement in outreach activities in neighboring
high schools.

18. Center for Translation Services - result of a grant of
$472,000.00 obtained by a faculty member from the
National Security Agency.

19. Faculty interest in external funding for curricular
improvement.

20. Expressed interest in non-traditional and applied

language offerings to enrich curriculum.

Areas of concern

1. Insufficient language instructors. Faculty apparently
overworked.

2. Absence of a tenured language faculty.

3. Absence of a language laboratory.

4. Absence of audio-visual equipment and other teaching
alds.

5. Absence of classrooms well-suited for language

instruction.
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6. Insufficient faculty offices. (There are presaently two
offics spaces for three instructors).

7. Very limited library holdings in both languages, but
parti~ularly, in French.

8. Absence of a iocation/storaqn for available teaching
equipment. (No staff to handle delivery and pick-up).

9. Low enrollment in French.

10. Absence of a meeting room/center for interaction and
practice in the foreign language.

11. Dearth of faculty scholarly publication.

- 12. Apparent absence of mechanism for faculty release time to
encourage more research efforts.

13. Reliance on interviews and teacher-made tests for
placement of students.

: (For immediate attention of the

Administration)

1. A frank dialogue between the languages faculty and
administrators to determine priorities and how to
allocate available resources to meet present needs.

2. Administration should match commitment with immediate
provision of a language laboratory, audio-visual
equirment, teaching and visual aids, etc.--all for
exclusive use of the Languages program.

3. Establish a position for a full-time director of the new

lanquage 1lab.
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4.

Recomme
langvage faculty)

- e

Insure that library holdings are increased. Follow up on
materials already requasted.

Provide suitable classrooms for language instruction.
Accelerate process of tenure to give present program some
respectability, credibility, and sense of psrmanency.
Establish mechanism for release time to encourage faculty
research.

The envisaged Study Abroad program in French should be

pursued vigorously to attract more French students.
: bl (For more direct attention of the

ik clearer statement on commitment to the concept and
practics of oxal proficiency-based instruction.

A clarification of tiie manner and frequency of testing
orial comnunication gkillz.

Nend for a periodic workshop for the students involved in
the Foreign Lanquage Tutorial Assistance Program (FLTAP).
The appropriateness of their regularly accompanying
faculty to the classroom needs reevaluation.

FLTAP should also be made available to students studying
French. Caution: They should not be directly used for
pronunciation drills!

Enrollment should not be the only factor considered in
deciding to hire a new instructor in French. The latter

can positively affect the former.
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12.

13.

14.

FLORIDA A & M UNIVERSITY

Fluency in Spanish, as well as French can be an asset but
should not be a requirement for hiring a French
instructor as this might diminish faculty stakes in
increasing enrollment in French.

There is a need for native language speakers on the
faculty {for both French and Spanisl.).

Hiring more qualified faculty (Ph.D.) in French will
signal a serious commitment to strengthen the French
offerings.

The director for the language lab should be fairly fluent
in at least two continental European languages.

Class scheduling shouid reflect status and needs of a
particular course. A regquired/popular course scheduled
for 7:00 a.m. has a better chance than a non-required
course with low enrollment scheduled at the same time.

A faculty member should supervise work of adjuncts to
insure proper coordination.

A standardized placement test should be used in place of
or in addition to the present practice of instructor
interview of students before placement.

Efforts should be made to institute a scholarship
scheme/Fund to attract and retain students intending to
major in French or Spanish.

Designate a room/center for audio-visuals used by

languages faculty and employ staff (work~study students,
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15.

16.

17.

18‘

19.

for example) to deliver and pick-up equipment to and from
classrooms.

As a stand-alone department is contemplated, non-
traditional and applied language courses
(Translation/Intorpratation, Language for Specific
Purposes) should be developed to further enhance the
interdisciplinary dimension and uniqueness of the FAMU
languages progran.

outreach activities should include recruiting non-
traditional or continuing education {(non-degree) students
who may be interested in the languages offerings.

There should be an outcomes assessment statement
outlining what students are expected to know after two
years of a foraign language and how such knowledge can be
measured or deteimined.

There should be a statement on how students' language
skills may be applied to their major fieMds if they are
non-language majors.

Finally, thought should be given to a long-term
assessment for proficiency outcomes to be determined by a

faculty certified in the ACTFL OPI tcaining.
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Division of Language (DOL)

General Observations
Mission Statement

The DOL should either be charged by the Administration or
encouraged to initiate a Mission Statement. Such a statement
might include a clear articulation of the responsibilities of
a large department in a large public university in a large
urban environment. Each of these circumstances shapes the
duties of the department from without.

Other factors help shape the department from within: the
present consistency of the teaching staff; the desired, future
constellation of the teaching staff; developments in the
various professions rerresented in the department {philology,
linguistics, language~teaching).

The consultant would hope that centers of attention would
fall to 1) second-language acquisition theory and practice, 2)
second-language "for special purposes,” i.e., business, law,
medicine, and science, and, 3) "culture,” i.e., language in
context: anthropology, fine arts, history, literature,
linguistics (including psycho- and social-linguistics),
sociology in traditional areas, but also in non-traditional
fields like media (journalism, film, theater, television) and..

comparative international studies.
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The administrative shape of the DOL and the extraordinary
high number of students who pass through its courses should be
exploited as a powerful and exceptional resource. It could be
a living laboratory for the development and testing of methods
and ,results of language teaching. The likelihood that post-
Vietnam isolationism will soon again afflict the American
public is relatively small. The unconditional imperative for
Americans to learn the languages of the world will be more and
more acutely felt over the coming years. The state of
Florida, indeed, certainly feels this pressure sooner and more
acutely than others.

The DOL has an infrastructure in place for proper
exploitation of this resource: the second-largest Master's
program in Arts & Sciences; the International Language
Institute (ILI), Summer Intensive Language Courses (SILC), a

well-respected scholarly journal, the Language Quarterly; and
good relations with the School of Education.

Technoleay

A future court may well condemn the university of today for
its failure to educate humane masters of high technology.
Computer technology, despite icis origins in the quantitative,
is used principally for the accumulation, analysis, and

presentation of information in the form of ggxgé; in the form
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of language. A language department without easy access to
high technology is living in another and long-past age. The
Present condition of technology in the DOL is, frankly, almost
non-existent. An up-to-date multi~media lab could be acquired
for about $400,000 and maintained for a good deal less than
that. It is the gine-qua-pon of any progress in the DOL. all
scholarly work will have to be based on objective, replicable
data which the technology is supremely helpful in providing,
analyzing, and publishing.
Proficisncy

"Proficiency” is in quotation marks because it has acquired
A specific meaning in relation to second~lanquage acquisition.
It represents a widely accaepted metric for evaluation, and in
the classroom it represents '"value-added™ education. The
implicit methodologies require drastic re-examination of
prevailing practices, some of which may survive the scrutiny,
others of vihich may need to be refreshed, rvvised, or

abanuoned.

Strengths
1. The full time faculty leaves the impression of being
professionally committed and maintaining good morale in the
face of considerable problems (chiefly understaffing).
2. The adjunct faculty the reviewsr was able to see also

left a very favorable iumpression, seemed competent and in
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touch with the public professional discussions in second-
language acquisition theory and practice.

3. The students presented to the reviewer (s) were highly
articulate, enthusiastic, filled with praise for the
qualifications and availability of the faculty.

4. Flexible curricular programming in a) lLatin American
studies and b) Russian Studies certification (half way between
a major and a minor)

5. Editorship of well-respected journal, Language Quarterly,
rests.in house

6. Good relationship with School of Education

7. Personal contact with International Affairs Center (IAC)
through faculty member part-time on the staff of IAC

8. SILC Summer Intensive Language Courses. Uses intensive
mode, team teaching, imaginative methodologies

9, ILT International Language Institute. Provides non-

traditional curricula (certification in ESL and Business)

Areas of Concarn
1. Average size of 28 is simply too high for effective
proficiency acquisition. oversized classes might be
satisfactory for grammatical and conceptual instruction, but
some progress in proficiency (whether one adopts the whole
"proficiency” methodology or not) has to be perceptible to

students for the courses to be appreciated and not to be
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sensed as frustrating.

2. Most elementary inst-uction is apparently in the hands of
adjunct faculty. This sends the message that language start-
up is not important enough for the full-time faculty to bother
with.

3. The centrality of the second-language acquisition mission
needs to be addi-ssed by the reward system. Even full-time
faculty must be made to consider their involvement in
elementary and intermediate language instruction
prﬁ}essionally enhancing. Senior faculty need above all to be
kept in touch with the complete mission of the division.

4. Adjunct Faculty. Adjunct Faculty represents a nationwide
problem. Where uvnionization is powerful (as in California)
state systems are losing their choice in the matter. Long-
term adjuncts (three years or more) are being made full-time
faculty, on grounds of fairness, with long-term contracts,
diverting limited resources from the professorial ranks.
Staffing in this way changes the very texture of the academic
enterprise, but does so without design or plan.
Administrations will have to be very careful, forasightful,
and perhaps, ready to make some sacrifices, to maintain some
kind of quality control over what happens to their faculties.
In the concrete, this may mean enlarging regqular tenure-line
faculties to meet teaching demands before other agencies

decide for them how the teaching demands will be met.
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A combination of professorial appointments and graduate
students teaching would represent an expenditure of resources
in a more focussed way and more in accord with academic
planning than the fundamentally ad hoc appointment of
adjuncts. By gpending the resources on graduate students one
can in ons action 1) contribute to the support of their
training, 2) meet responsibilities in undergraduate education,
and 3) focus resources on intended academic goals (a graduate
program) .

This strategy also limits the term of commitment to the
teacher (the length of graduate study), as opposed to adjuncts
(who may evolve into the equivalent of being tenured).

Wwhatever the administrative strategy: Every effort should

5. The basic and pervasive problem is understaffing. Even

if all the senior faculty were full time in the classroom, the
Division would be understaffed by five or six FTEs. As it is,
talented senior faculty share their time with other necessary
and worthy enterprises, leaving a teaching staff, with every

imaginable economy, still incapable of meeting the
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instructional demand to the tune of hundreds of students a
year. This circumstance is obviously unacceptable, even in
the short term.

6. Technological circumstances are unacceptable. Aamong the
critical failures of higher education in general in this day
and age is leaving technology to run its own course an?
assuming that the humane mastery of these shockingly powerful
tools will somehow take care of itself. This failing is not
unique to USF or its Division of Language ~ which, however,
does not exculpate the institution or its neglect.

The modern lanquage teaching profession inclines to
appreciate technclogy perhaps a bit faster than other
humanistic disciplines, since the fundamental task it is asked
to perform is unusually difficult and it can use all the help
it can get from sources other than Gutenberg technology
(slides, film, audiotape, graphics, dramatic representation,
and the like).

Fairly high technology is already in place (elsewhere) to -
assist in language instruction and its evaluation. Much
routine language practice that is done in class at USF can be
done with computer, audio-tape, and video far more effectively
and, in the long run, more cheaply. Placement testing,
entrance and exit testing, even normal quizzes and exams could

and should be automated - for the sake of accuracy,

objectivity, and, most importantly, for the sake of relieving
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the instructors of some of the most time~consuming burdens of
' 1hstruction (composing and grading testing materials), not to
mention the class time lost to quizzes and axamsl

Serious research in second-language acquisition theory and
practice is going to require accurate and objective data to be
taken seriously.

USF has an opportunity to help introduce a significant
number of students to uses of the computer for education,
training, and cultural enrichment (information and image
processing for language, i.e., video, real~life, and computer
generated interactive modelling of social or psychological
circumstances).

Basic familiarity with computers as subordinated to that
most human activities, language, is a practicum toward the
humane mastery of high technology.

6. The reward system. The rewvard system seems generally to
favor traditional philological (literary and language-
theoretical) research. Although the problem is far from
| unique to USF, a confusion of mission seems to hamper
achieving full petential. (See Faculty development, below.)
Potentials
1. There is every reason for USF to become a leading
international center for second language acquisition theory
and practice. The administrative organization into a

npivision of Language® brings virtually all modern language
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instruction under one roof. The number of students (3,000 a
year) is extraordinarily high and represents a potential
laboratory matched in few other institutions. comparative
studies of numerous kinds could be imagined.

Graduate study in related areas (M.A. in Linguistics and
M.A. in Applied Linguistics/TESL) is already in place, indeed
the second largest Master's program in Arts & Sciences,

Further graduate study in due course, including perhaps at
first an M.A. in whatever language and second-language
acquisition theory and practice, might also help alleviate the
staffing problem, by letting graduate students assist in
language instruction as part of their training.

2. Ph.D. Program. In due course, with a reputation estab-
lished in second-language acquisition theory and practice, a
#h.D. program might be contemplated, perhaps first in Linguis-
tics, with a second-language acquisition theory and practice
focus and specific to a language with other strengths in the
faculty, probably Spanish, but also Russian, French, or Ger-
man, if faculty development takes place in those directions.
Faculty development, (professional enhancement of existing
faculty and new hires) should have a clear focus, but with
enough breadth to allow diverse talents to express themselves.
The reviewer suggests "Language & Culture.” This would imply
that the reward system would look closely at effective

teaching and at research closely connected with effective
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teaching. Areas of research and teaching would include, of
course, second-language acquisition theory and practice, but
also second-language "for special purposes,” i.e., business,
law, medicine, and science, and, wculture,™ i.e., language in
context: anthropoleogy, history, literature, linguistics
(including psycho- and socio-linguistics), sociology in
traditional areas, but also media (film, journalism, theater,
television) or comparative international studies.

With the experience of SILC and ILI, USF may want to
consider the model of Middlebury College for summer study of
foreign languages on higher than elementary levels. Tha
students who the consultant interviewed strongly suggested
such a development.

3. New hires. The obvious circumstances dictate cultivation
of strengths in Spanish and Portuguese. In case the look
South is to be complemented by a look East and the new Europe,
especially for business and politics, new hires in Russian,
Japanese, and German need to be contemplated.

New hires should stress second-language acquisition theory
and practice experience or training, no matter what languages
are favored. However, in no case should the linguistics be
bought at the sacrifice of the language, i.e., any linguist
must be not less than 4 near native in at least one target

second lancmage.
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Languages and Linguistics

Erogram: Languages and Lingquistics

1. Content of FAU programs is timely, and includes emerging
disciplines crucial to the state's future efforts in
developing international education and multiculruralism. Four
authorized new positions (now in search) embrace areas o~
Latin American literature, Japanese Studies and Comparative
linguistics and literature.

2. The foreign language programs have good rapport with
other departments in the School of Arts and Humanities, as
evidenced by meeting with six of the seven department heads
with whom the department interacts. They agreed the program
has developed strengths in underpinning language competencies
necessary to their areas, and they marveled that students no
longer complain about required language studies as they still
complain about Western Civ. The Foreign Language faculty have
a strong ally in the integrated 1eacher Education/ESOL program
headed by a COE faculty member.

3. Community college articulation seems to be healthy.

4. Newer programs include Japanese studies and comparative
studies, with a popular Italian studies program funded by
grants and donations. The Department is ready to propose a
new Ph.D. level program in Comparative Studies that would

enable FAU to encompass emerging new areas of international
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linguistic and cultural concern tec the United States and the
State of Florida, and to prepare teachers as well as R and D
scholars to interface with internal economic development and
world trade agendas of the State.

S. Systemwide, the issue of second or third generation
native speakers who are fluent but not necessarily literate
and who lack the advanced education of parents and
grandparents poses a problem for all disciplines. The
Department of Languages and Linguistics seems willing and able
to assume a shared leadership role, with the Education
Department, to develop a better placement system for beginning
students, and to train teachers to get at the cultural and
linguistic roots of the problem of fluency in spoken languages
vs. literacy in the language and culture of the geographic
areas and populations served.

6. The Department is meeting its changed 1985 goal of
teaching the communicative method that stresses oral ability
in the language over mere text-based teaching. With the bulk
cf reading and writing goals now being addressed and met at
intermediate levels, a hardworking first-tier (beginning
language) faculty could use relief in the form of additional
faculty positions and money for xerox, maps, and supplies to
ease class size and other stresses. However, the goals of the
Department are being admirably met despite these material

difficuliies.
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Faculty

Eight full-time faculty hold regular appointments. Ten
visiting faculty and full-time Lecturers {or Instructors) hold
one-year appointments, most of them renewable except w! ere a
three-year term is at an end. Their credentials are strong,
their dedication and competence unmistakable. Four of the
full-time regulars huave taught at FAU more than 20 years, both
a strength and a concern for new blood {expressed by these
senior professors). Faculty members added in 1988 and 1989
were welcome new strong additions to the Department. Four
newly authorized positions in search are in Latin American and
Comparative Literature, Latin American Literature and Spanish
Linguistics, French and Comparative Studies, and Japanese and
Comparative Literature.
1. Teaching is of the highest order, with even the most
senior professors adapting well to the newer emphases on
communicative, interactive methodologies at beginning levels.
One newer faculty member commented that while FAU aspires to
be a major research university, it acts like a teaching
university.
2. Research. Research goes on apace at FAU. Since 1985, six
book-length studies have been published by three regular
faculty, three more are in progress. Small travel budgets are

a hindrance, but nevertheless, the faculty do travel and
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publish in four lanquages. Faculty have close ties to France,
Mexico and Spain, and three regular faculty have utilized
federal and state grants to conduct workshops in foreign
janguages for teachers.

3. Service. The department renders internal service across
disciplinary lines by servicing the needs of students in
fulfillment of the language requirement. The major outside
services rendered are to foreign language clubs, to teachers
in Florida high schools community service through ESOL. By
establishing FAU-based studies abroad through Aix-en Provence,
Avignon, and Seville programs, the FAU language faculty is
indirectly serving a state priority for international
education in careers for the advancement of trade.

4. EEO. Two of the eight full-time-regular appointments are
Hispanics, three are women. There are no blacks, Asians, or
native Americans among the regular full-time faculty.

However, the visiting faculty and full-time Lecturer ranks do

include a Japanese woman and a Haitian male.

Students

1. Demard. Demand for beginning foreign language study is
so high that nearly all sections close out before
registration. Many students cannot hope to begin either a
first or second language until upper division years. Student

demand seems healthy for the proposed augmentation of existing
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programs to the Ph.D. level in Comparative Studies.

2. Adnissions standards. The Department adheres to accepted
policy in admissions and in admission to the major. As a

result, there is a high degree of self-confidence and pride
noticeable among the majors we met. However, a wide disparity
among the skills brought by community college transfer

students and those expected by FAU faculty has caused problems

in placement of transfer students at appropriate levels of
beginning language study and has even affected admission to

the major which demands fluency as well as writing competence

and cultural understanding.

3. The high morale among students results, as might be

expected, in high rates of retention among majors. There is X
an unusually good feeling among non-major students despite the
enforced requirement.

4. Systematic feedback from graduates was not evident:
hovever, the dozen or so students who had undergraduate FAU
degrees and were now in graduate langquage programs expressed
satisfaction with their education. They could not have been
more content.

5. EEO. EEO standards seem to be enforced even-handedly.
The large number of Hispanics from Cuba and a growing number
of Latin Americans, Haitians, and people from the islands
around Florida ensure a high enrollment of Hispanics and
growtll in black students. Boca Raton's founding history and
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the Yamoto connection make it natural that a small but
strongly supported group of Japanese studies courses has
emerged to serve that population. Women are well represented,
but language students seem not to include many blacks.

6. Degree Productivity. 1In 1989-90:

BA degrees awarded = 18 (16 the previous year);
MA degrees awarded = 2 (0 the previous year);
MAT degrees awarded = 1 (1 the preavious year);

The Total, 21 degrees in 1989~90, over 17 the previous year,

seems appropriate.

ci es S

1. Library. Library facilities are handsome, but some basic
services required for modern language study are absent or
inadequate:

Language tapes, especially in French, are inadegquate both
in irdividual titles and in numbers of copies available. The
library no longer provides high-speed duplication services for
students desiring cassettes for study. This seems to be as
much a factor of inadequate staff as of fiscal shortage. Book
collections seem adequ. te.

2. Laboratories. FAU has no language lab per se. A modern
computerized writing lab has been established to serve
English, philosophy and other departmental needs but none

specifically for languages. The Department has a proposal for
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a $170,000 computer-assisted interactive Language Laboratory
with adjoining open lab~classroom that seems reasonable and
entirely appropriate.

3. Electronic Data Processing. (see above) Most regqular
and visiting faculty now seem to have either a computer (p.c.)
in their offices or access to one. However, the beginning
language faculty (part-time; do not, and most use home
computers at their own expense.

4. Equipment. Teaching equipment is minimal or
non-existent. Office equipment for regular faculty is barely
adequate, for part-time faculty clearly sub~-standard.

5. Support personnel/staffing levels. The Department head
is inadequately supported by one secretary without
administrative assistant or additional clerk/typist.
Part-time faculty are not well served by typist or other
support staff and have no direct access to reproducing
facilities. The only evident service is examinations xeroxed
but not by individual faculty but through one visiting
Lecturer who must collect, collate, distribute all copies.

6. Space. Regular faculty office spaces are small but
minimally adequate. Part-time faculty share spaces converted
from music practice cubicles and are still surrounded by
active music practice rooms. These are clearly sub-standard,
particularly since these faculty bear the major burden of
oral-aural interactive instruction. They faithfully fulfill
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the requirement of twenty-minute oral exchanges/quizzes in the
language every two weeks in cramped space not lafge enough for

one faculty, let alone two or three sharing a cubicle.

1. Demonstration of intermediate proficiency in four skills
prior to graduation~--measurement and evaluation according to
ACTFL Proficiency Guidelines:

The Department now uses (since 1986) the ACTFL guidelines.
Standardized course objectives are published and used.
However, placement of native speakers is still a problem in
Spanish. There is still a need to improve ways in which
proficiency in the written language is measured.

5. Resources to be made available to the Department to
reinstate programs abroad:

Liaisons have been established in France and Spain through
the Institute for American Universities (Aix and Avignon), and
through the College Consortium for International Studies in
Seville. Time to pursue and strengthen such liaisons is in
short supply.

3. Reduction in class size:

Classes of 28-30 have been reduced to 20-22. The Dean and
Provost have supported the Department's holding the line on
these, as demands for required language courses increase.

4. Funds for expanded language instructiorn.

No funds have been received. Qutside funds have been
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solicited successfully to endow a faculty line in Japanese.
The Department is searching now to fill this tenure-track
position. 1Italian is also gift-supported. The new
Comparative Studies Ph.D., if approved, might help fulfill
this recommendation by introducing expanded cultural offerings

in other languages.

Program Strengths
1. Excellent leadership, department head and dean.

2. Strong instructional staff, both reqular full-time and

adjunct.

3. Contented, enthusiastic students with fluency.

4. Strong interdisciplinary, multicultural approach
operative across language, literature, linguistics and
cultural offerings.

5. Creative ways in which leadership has rewarded, enhanced

teaching in face of declining fiscal resources.

Program Concerns

1. No language laboratory--inadequate library and learning
resource materials to support the communicative
methodology employed throughout the prograns.

2. Insufficient number of introductory sections to peet
demand,

3. Insufficient graduate advisement faculty.

4. Lack of separate phonology course, or experiences for
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French and Geriman.

5. Insufficient number of faculty sabbaticals, no grad.ate

assistantships.

Recommepndations

1. Resources should be made available to the Departmert to
furnish a computer-assisted interactive language
laboratory and classroom.

2. Authorize the proposed Ph.D. in Comparative Studies in
collaboration with Departments of History, Philosophy,
and Erglish.

3. Increase allocations for faculty travel and professional
development through international study opportunities.

4. Increase library allocations for foreign language and
culture.

5. Support staff should be added through authorization of a
second secretarial position or administrative assistant,
and graduate assistantships.

6. Additional faculty space, classroom spaice and

record-keeping space should be added to the Department's

existing space.
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English and Foreign Languages

Faculty

The Foreign Language faculty component of the University of
Wast Florida Department of English and Foreign Languages is
staffed by faculty and adjunct instructors in the fields of
Spanish (2 faculty, 4 adjuncts), French (1 faculty, 2
adjuncts), ESL/Linguistics (1 faculty), German (1 adjunct),
and Japanese (Visiting Instructor). They offer baccalaureate
degree programs in French and Spanish and service-level
courses in German, Japanese, and ESL.

Faculty and adjunct instructors give ample evidence of a
professional attitude toward their role and exhibit a
commendable devotion to their students~-an attitude that is
reciprocated by undergraduate majors and echoed by recent
alumni. Students speak highly, in the main, of the quality of
instruction and of personal/professional advisement.

With the exception of the University Research Professor in
Spanish who is committed to 25% instruction annually, the
other three faculty members devote 80% of their time to
instruction, 7% to advisement, 8% to research, and 5% to
service. Thus, their duties are primarily related to an
instructional role. Despite the large numbers of
service-course students, and responsibilities at the

baccalaureate (major) level in Spanish and French, faculty all
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remain research-active and the University Research Professor
brings to UWF a national and international reputation in the
field of modern Hispanic literatures and cultures. Faculty
are also responsible for the oversight of the language
laboratory and the coordination for foreign language Teacher
Certification students in Spanish and French during their
practice teaching. Because of the impact of language
requirement changes, and the earollment of freshmen and
sophomores at UWF, the instructional load has increased

markedly and additional support is mandated.

e endat

1. Add a tenure-line position in French at the Assistant
Professor level to the Department, beginning with the Fall
1991 semester. Reliance on a single associate professor in
French together with two adjuncts to cover all levels of
instruction, advisement of eight majors, and special tutorials
or independent studies has the potential for seriously
weakening what is otherwise an effective program. A
tenure-line will ensure the depaxrtment’s ability to recruit a
person capable of shouldering an appropriate part of the
duties with reasonable assurance of future contributions.

2. In the event the University Research Professor is
continued in that role for the future, a tenure-line position

in Spanish should be added at the assistant professor level.
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Priority should be given to a person well schooled in the
language and with expertise in FL pedagogy and ACTFL/ETS
training. This person could ultimately be expected to assume
duties in the activities of the FL Teacher Certification
program and provide for expanded liaison with local/regional
teachers at the K-12 levels for consultation and advisement on
instructional methods and advanced AP course development and
instruction.

3. Additional instructional support should be provided in
German at the beginning and/or intermediate levels as
enrollment growth warrants. Adjunct instruction should be
sufficient for the immediate future at the service-course
level.

4. Sustain the initiative undertaken to provide first-year
Japanese as enrollments dictate. The Kobe project initiative
may stimulate the need for additional part-time instruction or
second--year offerings in the future.

5. Develop a more cohesive structure for coordinating ESL
service activities on campus. Administrative responsibility
in a single office wi’l help to coordinate these activities
and provide some assurance of quality outcomes. A person
schooled in ESL methodologies and testing would be ideal.

6. In the hiring of adjunct instructors, the University
should verify that they meet minimum-level qualifications as
specified by SACS guidelines; that close l:iaison be raintained
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and strengthened between supervisory faculty and adjuncts with
the expectation that adjuncts will understan.’ clearly
anticipated learning outcomes in student performance and

proficiency levels in language skills.

Instruction
The foreign language program and administration are to be
commended for holding class size at reasonable levels and for

reducing it to 15 in ESL courses.

Re e t
1. Maintain service courses at the introductory levels at 24
students per class or below (allowing for some natural
attrition each semester); intermediate and major courses
should be kept at 15 students or below; and that ESL courses
have no more than 15 students per class.
Baccalaureate Program
Majors

Majors in Spanish and French believe that they are being
prepared well for their career goals, which include activities
in teaching, the military, graduate education, and private
entzrpcise. They note that despite the necessary reliance on
tutorial/independe’ t study courses in some cases, they are
well schooled in their discipline. Some note a difficult
adjustment in the transition from language~-level courses to

literature courses. Of ten foreign language majors in FL
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Teacher Certification during Spring 1990, nine found teaching
positions (the tenth did not seek employment). Some language

majors are continuing their studies at the graduate level.

Recommendatjons

1. Continue and enhance program initiatives to make foreign
language majors and non-majors aware of international study
programs, since these activities will further advance their
educational breadth, language skills, and ultimate

marketability.

Advising

The prcgram faculty are to be commended on the strong ties
they have built with majors in the advisement process both
academic and personal. Students speak warnly of these
relationships and they are an important part of the general
instructional success of the program.

Recruitment of Majors

A critical mass of French and Spanish majors relative to

projected faculty size should be roughly doukle the present

number of 10 majors in Spanish and 8 in French.

Recommendations
1. The program faculty, in concert with the adjunct
instructors, should develop strategies for encouraging

students at the beginning and intermediate levels to major in
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a foreign language via: 1) information dissemination about
career opportunities in foreign languages; 2) personal
advisement and ercouragement of talented students with high
linquistic potential; and, 3) visits to local high schocl or
community college classes to provide information about

opportunities for majoring in languages at UWF.

Teacher Certification

Ties between Foreign Languages and the Office of Teacher
Education Student Services are well-established and
functioning admirably. This relationship is to be praised and
nurtured. In addition, the practice by foreign language
faculty of providing screening examinations of all students
for oral proficiency prior to a student's admission to
practice teaching is excellent and should be continued. Some
information suggests that the course in Foreign Language
Methods could be improved by curricular changes away from a
research problems model and towards a more practical,
hands-on, experiential apprecach--a "how-to-do-it" course which
combines theory of pedagogical methods with practical
experience on how to teach certain problem areas in Spanish

and French language.

Rec endations
1. Update and reorient Foreign Language Teaching Methods

course toward the practical needs of future student teachers
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in specific foreign lanquage areas. This may entail a
refresher course for the foreign language Methods instructor
or simply an updating of methods and approach.

2. Pursue the current plan to revise the general Teacher
Education Methods course so that students who expect to pursue
Teacher Certification wiil be exposed to part of the course
content in their junior year ral. ar than concurrently with the
practice teaching experience, thus enabling students to have
some idea in advance of what is expected of them in terms of
general teaching methods and to be able to apply these

concepts in the classroon.

Pedagogy and Instructional Support
Instruction in the foreign language areas is generally
effective, bat does not take ample advantage of innovative
approachies and available technologies. Some initiatives, such
as the intensive summer session courses, have proved

successful while others await faculty initiatives.

Recommendatjong

1. The department should investigate the use of intensive,
accelerated approaches during regqular semester(s) in
hyphenated first/second semester courses which could be
offered in a single block of two hours daily (back to back).
Ideal for Eeam teaching (between faculty and adjuncts, for

example), this model will permit students to complete one year
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in a single semester, will more rapidly move them toward
intermediate or advanced courses, and will enhance tche
l1ikelihood of attracting majors, double-majors, or minors.
Some highly motivated students who seek only to fulfill the
ser.ice component may find this model attractive. Initial
enrollments should hé limited to 15-18 students per class.

2. Train a Spanish faculty member in ACTFL/ETS proficiency
assessment in order to provide guidance for meaningful
assessment of instructional outcomes; and that proficiency
assessment be a part of the éuidance provided to adjunct
instructors so that they will better understand the course'’s
proficiency expectatinns (it should be noted that this was
recomrended in the 1985 report, but was acted on only in
French) .

3. The foreign language faculty should develop a plan in
French and Spanish to use CAI (Computer Assisted Instruction)
as an aid or auxiliary to their instructional duties. Such a
plan (with investigation of potential equipment costs and
software availability) should be presented to the
Administration with a priority for funding. Such technology
will assist the faculty in their instructional activities and
may be used by some enterprising students for self-paced CAI
instruction. Additionally, CAI will support foreign language
and ESL activities by eliminating needless one-on-one

interactions with students who require repetitive activities
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in learning specific points of grammar, for example.

3. Present a proposal (to include estimated costs and types
of equipment) to the Administration for the modernization of
language laboratory equipment and for the expansion of
language laboratory facilities equal to assessed needs and
projected use by foreign language and ESL students during the
next decade. As the University's activities increase in the
area of ESL, the present facilities and equipment are rot
equal to the task. A professional employee to supervise the
1abo£atory and coordinate its use will likely become necessary

as usage increases.

Support Services
Library
Library holdings for faculty and student use are excellent.
Increases in the budget for purchases are to be commended and
should be continued in the future. This is an excellent
working library for a baccalaureate program, and excellent
library loan services support resezich activities by the

faculty.

Space
Office space in another building will help to alleviate
some of the current problems. Adjuncts need space (other than
a hall or alcove) in which to meet and interact privately with

students from their classes.
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Community/Cultural Activities
The foreign language faculty are to be commended for their
involvement and leadership in cultural activities in the
community, particularly in Spanish and French, as well as

other areas.

Foreign Language Interaction with Other Academic Units
Faculty in foreign languages tend not to seek interactive
involvement with other academic units in the University. This
may be due in part to the constraints on their time, given the

heavy instructional loads they carry. Interaction with
International Programs has been good in the USAID/Guatemala
program, but not necessarily in a leadership capacity. With
the growing emphasis on inter-nationalization, on a global
concept, and on foreign language study in the Florida
curriculum at primary, secondary, and university levels, the
foreign languages faculty are in an enviable position to
provide leadership in these activities, both within the

university academic community and without.

1986 Program Review Recommendations
The foreign language faculty are to be commended for
implementation of many of the 1986 rrcommendations, although
three areas remain to be implemented: 1) proficiency goals

have not been set in Spanish; 2) traininyy in ACTFL/ETS has not
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beer undertaken in Spanish; and, 3) enhancement of instruc-
tional technology has not been pursued as vigorously as might
have occurred. These three areas are again addressed in the

1990 consultant's recommendations above.
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Foreign Languages and Literatures

The overall evaluation of the Department is favorable, and
the consultant was particularly impressed by the enthusiasm of
both faculty and students, by the commitment to teaching and
scholarship of most faculty members, and by the leadership
provided by the current acting chair. Problems and concerns
also exist, among them the heavy reliance on adjunct faculty,
heavy teaching loads, staffing shortage, and the need of
revising the curriculum in order to better serve the new
mission of the Department. The report is divided into five
areas: faculty strengths, programmatic strengths,
programmatic areas of need, curricular recommendations, and

Departmental aduinistrative recommendations.

c tr s
1. There is no doubt that the quality of teaching in the
Department is good. This is based on the following: a) the
concrete evidence of students evaluations, which indicate that
the Department ranks high among all departments in the
College; b) the fact that students and alumni who participated
in the review praised the guality of language teaching and the
accessibility of the faculty.
2. There appears to be genuine research agendas on the part
of many of the faculty.
3. The Department has hired energetic new faculty in Spanish
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and German. These new members seem to have strong potential
for successful careers as teachers and scholars. If these new
members are to realize their full potential, however, the
Department needs to provide adequate time for scholarly
development. Recommendations for adequate teaching loads will
be discussed later in this report.

4. The Department has as its acting chair a dedicated
individual who is presently providing much needed leadership
in defining goals and objectives. He appears to be an
effective liaison between his faculty and the collage

administration.

Strengths

Factors that enhance the reputation and the teaching
mission include:
1. The establishment of immersion programs under the
auspices of the Florida International Language Institute for
Intensive Language Studies.
2. The establishment of summer programs in Canada, Germany,
Italy, Spain, and the USSR. These programs are open to
college students, secondary school teachers, and anyone
interested in obtaining an understanding of a foreign culture.
3. The establishment of "Master Grammar Sections" in order
to decrease the number of courses taught by adjuncts and to

create uniform teaching and testing methods. Smaller classes
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focusing solely on oral proficiency meet for 50-minute three
times per week or for 75-minutes twice a week. The Department
must monitor very carefully the progress and development of
these master sections to better evaluate their impact on the
program.

4. The association of the Department with the Institute for
simulation and Training in order to develop computer-
administered proficiency tests for oral and written
comprehension.

5. The annual Foreign Language Festival, which caters to the
needs of high schools students and language teachers.

5. "lLe Grand Concours,” a national French competition for
high school students organized by the American Association of
Teachers of French. It is clear that students involved in
activities such as these will remember the Department of
Foreign Languages and UCF upon graduation from high school.
7. A number of student-criented activities--language clubs
and some honor societies.

8. Participation in interdisciplinary programs. Language
courses are part of Judaic Studies, Latin American Studies,
canadian Studies, and Soviet Area Studies.

9. The offering of non-credit courses to the health,
hospitality, and business sectors of the community.

10. Application for a Title VI grant from the Department of

Education to develop a new program in Business Spanish.
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11. Innovative proposals to provide in~service training for
teachers working with LEP students.

12. Plans to give students access to computerized instruction
and other modern tecthlogy under the leadership of a recently
appointed lab coordinator and with the financial support of a
$153,400 grant received in the summer of 1990.

13. The existing BA programs in Spanish and French are strong
enough to support a Master's in each of the language areas.
14. There is strong student and faculty interest for BA

programs in German and Russian, and a minor in Italian

IIXI. Areas of Concern

1. Heavy teaching loads for a department in which faculty
are now expected to do serious research.

2. Enrollments per clacs are too high for effective
instruction, especially in French and Spanish.

3. Steep drop in enrollment from elementary to intermediate
language classes, and low enrollments in upper division
courses.

4. There are too many courses dealing with specialized
areas. In Spanish, for example, there are three different
courses dealing with the Golden Age periocd in Spain.

5. Oral proficiency courses are not offered.

6. The structure of the language majors does not specify

required courses at the advanced level (UCF's 4000 level).

105
126



FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

Curriculax Recommendations

1. Establish an oral proficiency requirement for graduation.
Most language departments are now requiring proficiency at the
advanced level before the degree is awarded.

2. Lower class sizes to an average of 15 students per class,
in accordance with A.D.F.L. resolutions. |

3. The Department might consider astablishing major
requirements at the advanced level and better structuring
sequence for 3000-level Courses. In most language
departments, the major entails 6 to 12 hours at the advanced
level {(UCF's 3000), and 18 to 24 at the advanced level (UCF's
4000). At UCF, only the French major requires three hours at
the 4000 level in the language FR 4780). It is conceivable
that a 3000 level class contains students who have just moved
up from the 2000 level and others who may have already taken
as many as 4 or 5 courses at the 3000 level.

4, Establish mandatory oral proficiency classes in all major
languages. Students may be exempted from these classes by
passing an oral proficiency exam.

5, courses having low enrollments should be deleted, merged
with othe. courses, or offered with less frequency.

6. Curricular innovation is needed in order to build
enrollments in proposed major courses in German and Russian.
7. Develop program and courses in all major languages geared

to meet the nédds of business professionals desirous of
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conducting business abroad. Theses programs should ke
interdisciplinary in nature and include internships for area
studies students.

8. More attention should be given to establishing a common
syllabus and common finals as a quality control check for all
elementary~level courses.

9, The Department might consider the feasibility of
requiring students enrolled in the language education program
to study abroad for a semester or at least a summer.

10. Appointment of a methodologist in French and Spanish to
serve as a link between the Arts and Education,

11. The implementation of graduate programs at the Master's
level in French and Spanish. Rather than attempt to compete
with other state institutions which already have traditional
literature orientea programs, the Department might think in
terms of a two-track system, one focused on language and
literature and the other on lanquage, culture, pedagogy and/or
business. These two tracks would be designed to meet the
distinct needs of those‘who wish to continue with doctoral
studies (wherein literature is given greater emphasis), those
who will return to secondary teaching (for whom the classes in
linguistics, culture and pedagogy are most likely to be of
greater applicability), and those who will pursue careers in
international business, diplomacy, etc. Given the fact that
Spanish is used more in the community and the state than
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French, ~onsideration should be given to pushing for the M.A.
in Spanish first, with French to follow in two or three years.

Either M.A. will enhance the status and visibility of the

Department.

1. For convenience and fairness, the Department needs to
develop written descriptions of the various committees, their
functions, and responsikilities, modes of selection, and much
more. Care should be taken that such a document be clearly
consonant with College and University policies.

2. Develop a new mission statement, especially now that the
Department would like to become the State center for second-
language acquisition.

3. Develop written guidelines for promotion, tenure,
teaching load reductions, peer evaluation, advancement,
recognition, and grievances within the Department.

4. Develop some form of standardization of curriculum vita.
5. Establish variable teaching loads, but with a five-course
base. Research, conference organization, major roles in
langquage associations, study abragd organization and/or
directior, grant writing, development of new teaching
materials, direction of student plays are all important when
considering teaching load reductions.

6. Add two faculty lines in Spanish, one in Russian, and one
108
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in Italian. At present, adjuncts teach 85% of all courses.

7. Add general staffing (full-time lecturers) to permit
needed increases in course offerings and reduction of adjunct
faculty. There should be more ways in which the voices of
non-tenure and adjunct faculty are reflected, for cucrently
there is no apparent avenue for such expression.

8. Approve and implement an M.A. degree in Spanish.

9. Explore the possibility of adding a Master's degree in
French, and Bachelor's degcees in Russian and German to the
SUS Master Plan. Explore the possibility of adding a minor in
Italian.

10. Approve and implement summer institutes to train teachers
with LEP students in their classes.

11. Allocate funds for a lecture series and for symposia.

12. Establish faculty colloquia to promote interaction among

sections.
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Modefﬁ Languages

I. Areas of Strength
1. Following the recommendations of the 1986 Program Review
report, the Department has established a quality MA program in
Linguistics, and has started on a solid process of planning
for a Ph.D. program in Linguistics.

The 1986 Program Review report encouraged the Department to
go ahead with MA Programs in Linquistics and Hispanic Studies.
The proposal for a Ph.D. program in Linguistics has been
finalized by the Department and is being reviewed internally
by the University. While certain decisions regarding
curriculum could be the subject of further attention, the
thoughtfulness and professionalism of the faculty are evident
in this process. Strengths in this area are clearly seen in

the following:

a. The MA curriculum in Linguistics, like the proposed
doctoral curriculum, has been organized around a
strong core of offerings in the central areas of
synchronic phonology, phonetics, grammar, and
semantics, as well as around the study of historical
linguistics.

. In addition, the Department has organized both the
existing MA and the proposed doctoral curricula
around possible specializations in the core areas,
as well as in such areas as sociolinguistics, child
language acquisition, second language acquisition,
bilingualism, and language contact.

c. The existing and proposed programs take into account
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the strengths of Linguistics professors both in and
out of the Department, coordinating the faculties of
both English and Modern Languages. The recently
authorized new line for a specialist in Spanish
linquistics should add further depth to this group.

q. The existing and proposed programs have been
designed with an eye toward an interface with the
existing Ph.D. program in Psychology, and with the
proposed programs in Hispanic Studies, Sociology,
and Anthropology.

e. The existing and proposed programs have been
designed to be in harmony with the unique service
and research opportunities afforded by the
University setting. The programs concentrate, among
others, in areas such as bilingualism and language
contact, for which Miami provides an ideal location.

£. The MA in Linguistics, put in place after the
encouragement received during the 1986 Program
Review, has been successful, and has allowed the
faculty to prepare for the process of proposing a
doctoral program. For example, funds made available
as a result of the MA program have been used to
build up the Library collection in Linguistics.

2. Following the recommendations of the 1986 Program Review
report, the Department has established a quality MA program in
Hispanic studies, and has started on a solid process of
planning for a Ph.D. program in Hispanic studies.

The 1986 Program Review report encouraged the Department to
go ahead with MA Programs in Linguistics and Hispanic Studies.

The proposal for a Ph.D. program in Hispanic studies is no'
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being prepared within the Department.

a. The existing MA program and the proposed Ph. D.
program appear highly innovative. They differ from
traditional programs in Spanish in being thoroughly
interdisciplinary, offeriang streams in Hispanic
literature in the United States, Translation and
Interpretation Studies, Language Studies, and
Culture Studies.

b. The propeosed program will be one of only three in
the whole natioﬁ, and the only one in Florida. (The
state has only two traditional doctoral programs in
Spanish, neither of which is in Miami.) The
proposed program will offer the possibility of
pursuing doctoral studies in areas not available
elsewvhere and that command great interest in this
and other areas of the country.

c. As is the case in Linguistics, the existing and
proposed programs in Hispanic Studies are meant to
interface with other doctoral programs in the
university. And they count on the services of
qualified faculty from several areas and
departments.

3. The Department has considerxable strength in French: 30%
of total department FTE is generated by French courses, and
there are 40 majors.

4. Following the recommendation of the 1986 Prograr Review
report.,, the Department has established a reasonably successful
method of contrclling over-enrollment in lowe level language
courses.

At the time of the 1986 Program Review report, it was
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recommended that the Department establish specific enreollment
caps and that authorization for over-rides be placed solely in
the hands of course instructors. These recommendations appear
to have been followed, and the problem brought under

reasonable control.

a. The Department nas established an enrollment cap of
25 for lower-level language courses.

b. Over~ride authorizations have been placed
exclusively in the hands of course instructors.

c. Instructors of lower level French and Spanish

courses appear concerned about overenrollment in
some cases, but seem to recognize that the situation
is under control and the result of growth that they
themselves authorize.

d. An investigation of the present day (second week of
November 1590) enrollment figures in the 42 sections
of lower level Freuch and Spanish courses shows the
following. Of the 42 sections investigated, only
five have enrcllments of over 25 (one with 26, two
with 27, two with 28). No course averages more than
25 students when all its sections are taken into
account. The overall average enrollment in all
sections of the courses investigated is 19.

5. The Department's programs reflect the unique
characteristics of the University's setting and the community
it serves.

One unique feature of FIU's community and student body is
their international character, especially the large number of

first- and second-generation people for whom Spanish is a home
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language. The Department is very responsive to this
circumstance, both in the range of its offerings and in the

internal characteristics of these offerings.

a. In response to the multiple linguistic needs of a
multilingual city, the Department offers an
undergraduate certificate program in Interpretation
and Translation. This is the only program of its
kind in Florida. It has been praised by local US
Immigration Department units for its help in their
work with immigration and custons cases.

b. In response to the growing tourist and trade links
with Latin America, bilingual (Spanish-English)
certificates in Journalism and Hospitality
Management are being developed.

c. In response to the health needs of a bilingual
population, a specialized course on Spanish for
Medical Professionals is available.

d. In response to the opportunities created by the
presence in the community of two Spanish daily
newspapers and a large magazine publishing business,
a course in Journalistic Spanish is being developed.
Local and Latin American journalists have taught in
experimental runs of the course.

e. The Department responds to the unique
characteristics of the students who sign up for
Spanish courses (who are 40 percent Hispanic) by
offering a stream of Spanish for Native speakers.

£. Similarly, the literature and culture courses in the
Spanish major are taught at a higher level than they
would be taught to students for whom Spanish is not
a home language. At the graduate level, the fit
between the university curriculum and the community
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is also evident.

g. The higher level of Spanish proficiency that
permeates the undergraduate courses is also
characteristic of the literature and culture courses
offered in the MA in Hispanic Studies.

h. Courses in Sociolinquistics, Bilingualism, Language
Contact, Spanish Dialectology, and Spanish Folklore,
which are offered as part of the MA programs in
Linguistics and Hispanic Studies, are able to
utilize, through extensive field-work assignments,
the unique resources of the community.

6. The Department’'s curriculum embodies an interdisciplinary
approach involving disciplines other than Foreign Languages.
The interdisciplinary nature of the Department's offerings
is particularly notable in its leadership in the Humanities
Program and in its new MA in Hispanic Studies, but clearly and

strongly evident in all its offerings.

a. Unlike Foreign Language majors in other
universities, the French, Portuguese and Spanish
majors require either one (French) or two (Spanish)
courses in Linguistics. These courses are available
within the Department.

b. Department courses in Literature, Philosophy, and
Civilization of the areas associated with the
languages being taught form part of the curricula
for all majors.

c. The Portuguese major includes courses in Brazilian
history and economics taught outside the Department.
Similar patterns should be considered for the French
and Spanish major.

4. The Humanities Program of the university is chaired
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by a member of the Modern Languages faculty, who
contriputes courses in Greek, Latin, and Classical
Ccivilization to this program. The Program is highly
interdisciplinary and, centered in Modern Languages,
involves the work of five university departments.

e. The MA in Hispanic Studies reflects a very creative
approach to interdisciplinary studies. The core
requirements are in three different areas
(Translation, Culture, and Hispanic presence in the
Us). The two faculty members who coordinate work in
the Program regularly take affirmative steps to find
courses in other areas for their students.

7. The Department endeavors to Keep a high level of
awareness in both full- and part-time instructors regarding
issues of language pedagogy and method.

Through a variety of both temporary and permanent measures,
the Department appears to have taken on the difficult task of
keeping language instructors informed regarding developments
in language teaching methods. These are positive elements

that need to be further developed.

a. Through the efforts of the University Park campus
coordinator for Spanish, a Title VI (Higher
Education) grant was secured to fund saminars on
language teaching methodolegy. The many Department
adjuncts are encouraged to attend by means of a
stipend. The seminars bring experts from all over
the country and have been well attended by both
university and outside personnel. Greater
attendance by full-time faculty would be desirable.

b. The French coordinator meets regularly with the
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small group of adjuncts who teach French courses
regarding approaches to the teaching of elementary
and intermediate French, and visits classes of all
new adjuncts. This coordinator is based in
University Park, and a counterpart is needed for the
North Campus.

c. The Spanish coordinator for North Campus has
instituted a formal system of monthly meetings with
adjuncts, and visits all their classes regularly. In
both activities, teaching approaches are part of the
discussion.

d. Both the French and Spanish coordinators require
instructors to submit syllabi and tests for their
review, thus affording an opportunity for
discussions on methods.

8. The Department faculty appears to be actively involved in
contacts with other departments as well as with secondary
schools.

There is considerable evidence of faculty involvement in
universitywide activities and in articulation with other

departments.

a. The French and Spanish faculty coordinators in
Modern Languages are in active communication with
the high schools' Supervisor of Foreign Language
instruction. They consult with each other on
matters of curriculum, and special efforts are made
to allow teachers to attend university functions.

b. Members of the Department faculty have been active
in many functions sponsored by the local school
system, such as workshops for teachers (in, for
example, Advanced Literature and Afro-Cuban culture)
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and student language competitions (involving, for
example, plays, oratory, etc.).

c. The interaction between the Department of Modern
Languages and the Department of English 1s
considerable. They share, for example, the running
of the MA in Linguistics.

d. Members of the faculty in Modern Languages are
active in such universitywide efforts as the Latin
American Studies Center and the Cuban Studies
Committes.

9. The Department has established Summer Study Abroad
programs and is working on student exchange programs for both

French and Spanish majors.

a. The Department has small but active Summer Study
Abroad programs for French majors (in
Aix-en-Provence, France) and Spanish majors (in
Salamanca, Spain). A semester-~length program in
France is currently being developed.

b. The Department is developing student exchange
programs with locations in Prance (Reims) and Spain
(Alicante). The Graduate Exchange Program with the
Universite de Reims is fully implemented with
graduate students studying at both institutions.

II. Areas of Concern
1. The Department appears to have a clear sense of the level
of proficiency found among jts students. No formal mechanisms
are in place for determination of language proficiency.
When asked, faculty members maintain that the question of

their students' proficiency is under control. They express
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skepticism on the value of ACTFL and other quidelines for
course-independent proficiency testing. They also point out
that the time and expense involved in any further testing
would make it prohibitive. Besides, many instructors have
developed fairly objective ways to measure proficiency as part
of evaluating students at the end of the Conversation courses,
especially in French.

Still, the Department should be urged to address this

matter again, and to come up with explicit positions. The

situation now appears to be as follows:

a. Prospective majors in French, Portuguese, and
Spanish are interviewed informaliy by faculty
members before joining the program. At this time,
students with insufficient proficiency are advised
that they need to improve. However, no formal,
standardized mechanism is in place.

b. Prospective students for the program in
Interpretation and Translation are interviewed by
the director, but no formal testing mechanism is ‘in
bPlace. There appears to be a sense that, in this
program in particular, a more formal approach to
proficiéhcy determination would be desirable.
Students are apparently signing up for Interpreta-
tion whose proficiency is limited. Some of the more
proficient majors in this area appear to have
complained that this slows down their own learning.

c. All students are supposedly given a Placement test
when they enter the University, so as to determine
where they fit in the beginning and intermeciate
sequence. But the system does not appear to work in
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all cases. We met students in the Program who,
perhaps because they were transfers from community
colleges, had never taken such a test.

2. The Department'’'s articulation with the College of
Education seems to be adequate in curricular areas, but there
are remaining problems in matters having to do with advising
and program planning.

The Department makes a strong contribution to teacher
education in the areas of Foreign Language teaching and TESOL.
The divergence of the curriculum between Education and
Language courses seems to be worked out to their satisfaction.
In other respects, communication with the College of Education
needs improvement. The situation seems to be as follows.

a. The issue of who should advise pre-service and
in-service teachers taking courses in both areas
appears to be unclear. Dialogue between the two
groups of faculty to ansver this question is
necessary, particularly when it comes to new
curgicular streams.

b. With some exceptions, Department members appear to
have only vague information about Language Education
offerings and faculty, and in general seem to feel
that the College of Education could be much better
staffed in the area.

c. The requirements for teacher certification appear to
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be unclear to some faculty. Some faculty members
feel that double majors (in Education and in a
language) are required. Others feel that students
would do better majoring only in a lanquage, and
that this is all they need to get a teaching job.
They would then simply take individual Education
courses, either during their undergraduate career or
later.

d. There are also unresolved issues regarding the level
of language courses that in-service teachers should
take. Some faculty members feel that people who are
presently fluent in a language, and who are teaching
secondary level language courses, should not sign up
for beginning level courses. others do not see this
as a problem.

e. The area in need of dialcgue between Education and
Foreign Lanquage extends into doctoral level
offerings. Modern Language faculty members feel
that Ed.D. programs are being put in place without
sufficient faculty strength in this area in the
College of Education. They think this is unfairly
adding to their own teaching and thesis supervision
load.

3. The adjuncts appear to receive adequate levels of
supervision. But the Department does not seem to provide
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adjuncts with enough material support (office space, for
example) nor does it seem to encourage high levels of
participation in decision making regarding curricular issues.

There are three language coordinators in the Department

(one each for French and Spanish at the University Park
campus, plus one for Spanish at North campus). They seem to
maintain good informal links with the adjuncts. Especially in
the case of French, where the numbers are small, consultation
seems to be effective. But the following issues need further
attention.

a. In the case of Spanish, where the number of adjuncts
is high, a formal system of scheduled meatings
between adjuncts and their coordinators needs tc be
more firmly established in both campuses.

b. There appears to be no available method for the
adjuncts to express their views regarding curriculum
and materials, other than informal discussions with
the coordinator. Many adjuncts expressed
dissatisfaction with some of the current approaches,
and appeared to have no venue in which to make these
views known to the Department.

c. The adjuncts appear to have no place, not an office,
not even a cubicle, where they can meet with their

students. This dampens their effectiveness.
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4. Multilingual-Multiclutural Center

The original purpose for the creation of the Multilingual/
Multicultural Center is at least as valid today as it was when
the Center was first established. The topic of the Center was
addressed in the 1986 follow=-up report. Sadly, the Center has
not been given the resources and independence needed to
fulfill its full potential. South Florida enjoys rich
cultural, ethnic and linguistic diversity. And yet, such
diversity can foster serious problems when issues involving
tne cultural, ethnic and linguistic characteristics of a
community are misunderstood or ignored. The Center was
intended to serve each of the various disciplines at FIU, so
that those areas could call upon the Center's expertise in
addressing problems and opportunities presented by the
diversity present on campus and in the community.

fhe FIU Multilingual Multicultural Center is presently
managed by an Acting Director who is not a member of the
faculty. There are at the present time 2.5 administrative and
support staff positions assigned to the Center; there is
currently no line for an Associate Director. The budget has
been dispersed. The center's present agenda seems to be
limited to African-Caribbean issues. It would be wise for the
Center to expand its agenda to include issues concerning such
areas as language policy, migration, urban poverty, women of
color, as well as the region's growing Asian community. These
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issues cannot be addressed by the Center given the present
circumstances surrounding the Center. However, it would be
unfair to criticize the Center when it has not been properly
funded or staffed to address its responsibilities.

If the Center is to achieve its potential, it would be wise
to establish its own budget under the control of the Center
Director. That Director, given the serious responsibilities
associated with the position, should be a permanent, tenured
member of the faculty, with sufficient stature and visibility
to draw the attention of all academic units to the important

mission of the Center.

Recommendations
1. The two new, successful MA programs in Linguistics and
Hispanic Studies give clear evidence of the Department's
readiness to carry forward with the process of planning Ph.D.
programs in these two arexs. The process of developing these
programs should be strongly encouraged by the University.
2. The successful enhancement of Library collections in the
two areas of Linguistics and Hispanic studies, which took
place through the use of funds made available for the MA
programs, must continue at an increased pace. The further
developmcnt of the collections must be an integral part of the
process of planning, and must receive the University's highest

priority. A slacking of attention to this question would
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compromise the process of establishing the new Ph.D. programs.
3. The Department should take a fresh look at the issue of
determination of student language proficiency over and beyond
wrat takes place as grades are given at the end of courses.
The University should be prepared to support the Department in
an effort that may have budgetary implications.

4. The University needs to take a new lock at the issue of
articulation between the Modern Languages Department and the
College of Education. While interaction between the twc units
appears adequate in the curricular area, many other aspects of
the relationship (advising, requirements for certification,
new Ed.D. programs, etc.) need to receive further attention.
5. The Department should consider expanding the already
effective work of the language coordinators to include formal,
systematically scheduled meetings with adjuncts once or twice
a semester on both campuses, especially for Spanish, where the
number of adjuncts is high.

6. Building on the already effective work of the language
coordinators, the Department should take a fresh look at the
role of adjuncts in decision making regarding the selection of
materials and other curricular items. While the final
authority of the permanent faculty in these matters needs to
be safeguarded, at present there appears to be no way for the
adjuncts to formally and effectively make their views known.
7. The University must intervene to alleviate the critical
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space problem affecting adjuncts. At present, thay appear to
have no place for meeting their students, a fact that impacts
most negatively on their effectiveness.

8. The highly successful inte.disciplinary nature of the
Department's offerings shouid be enhanced in the Portuguese
major, by encouraging students to take courses in History,
Economics and other subjects outside the Department. .This
needs to be done, however, without compromising the goal of
foreign language proficiency.

9. The highly successful seminars on teaching methodology
need to be complemented by further efforts to bring foreign
language instructors up to date. Despite considerable
progress in this area, there appears to be still insufficient
awareness of the difference between, for example, a teaching
method and the materials and books used for teaching.

10. Although the Spanish major has done very well serving the
largely Hispanic popdlation in the commun:ty, a special effort
needs to be made to attract students, for whom Spanish is not
their home language, into the major in Spanish.

11. At present the number of students who continue taking
foreign languages after the first two semesters represent
about 3 or 4 percent of beginning~level enrollment. Part of
the reason for this drop appears to be that courses at. the
1000 and 2000 levels cannot be used for the 30-credit outside

requirement. Some faculty members appear to see this as an

126

141



FLORIDA INTERNATIONAL UNIVERSITY

unnecessary vestige of the University's former status as an
upper division institution. The University should consider
whether this rule is still reasonable, and whether the current
numeration of the courses is the optimal one.

12. The very successful Interpretation and Translation
Program requires for the operation of its simultaneous
translation unit a specialized classroom, where equipment can
be permanently set up and available (booths, videos,
recorders, etc.).

13. The Department has not hired anyone in French in nearly
ten years. The longstanding request for a Firench coordinator
for North Campus should be honored in order for offerings in
this language program to develop.

14. The successful interaction between the Modern Language
Department and the English Department needs to be strengthened
by taking a new look at the question of who is to evaluate
Linguistics faculty, and who is to participate in new searches
for faculty in Linguistics.

15. The University recreate the Multilingual-Multicultural
Center as originally proposed, clarify the mission of the M &
M Center, and restore the faculty resource base of 12 FTE,
allowing the Center to accomplish the goals it has set for
itself. It is crucial at this juncture, that high priority be
given to the recruitment and appointment of a permanent, full-
time director capable of providing the kind of dynamic
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leadership that such an important center deserves.
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Spanish and French

Program Strengths

1. Following the recommendations of the 1986 Program Review
report the Department has implemented a major in Spanish. The
Department should be commended for creating a program with
such a non-traditional focus, i.e., rather than a singular
emphasis on literature, students are encouraged to pursue work
in linguistics and Hispanic culture and civilization as well.
The quality of the Spanish major can be validated by the fact
that the first two majors to have graduated are now enrolled
in graduate programs.

2. Following the recommendations of the 1986 Program Review
report the University has purchased and installed a state—of-
the-art language lab.

3. Following the recommendations of the 1986 Program Review
report the Department has taken steps toward adopting uniform
language proficiency standards in that one of the members of
the faculty has been trained to administer and rate the
ACTFL/ETS Oral Proficiency Interview.

4. The Department should be commended for its outreach work
with the area high schools. Special mention should be made of
the work carried out with at-risk, minority students and for
which one of the faculty members recently won an award.
Attempts to establish an advanced placement (AP) program in
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schools with large concentrations of minority students and
where no such program has existed before should also be
recognized.

Areas of Concern

1. Because of a lack of staff, many courses in the course
catalog have never been offered and too many courses are being
offered by independent study.

2. Placement procedures are not clear.

3. while attempts at articulation with the local community
college have been made, there are remaining problems in
matters of philosophy and methodology.

4. The adjuncts seem to receive adequate levels of super-
vision, but the Department does not seem to provide adjuncts
with enough material support (office space, access to compu-
ters, copying, etc.) nor does it seem to encourage high levels
of participation in decision making regarding curricular
issues.

5. The Foreign lLanguage Coordinator's duties seem excessive.
6. Because the Foreign Language Program is housed in the
Department of Language and Literature, the discussions that
take place during faculty meetings often are of little
relevance to the foreign language staff.

7. Faculty salaries at UNF are significantly low, when
compared to national standards for faculty members with

comparable qualifications and experience.
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Recommendations

1. It is absolutely essential that the Department
immediately hire a tenure-track replacement for a senior
faculty member.

2. The Department should also hire a tenure-track person in
French for the 1991-92 academic year.

3. It should create 1 tenure-track position in French and 1
in spanish for the 1992-93 academic year or shortly
thereafter.

4. Once the Department has 3 tenure-track positions in
Spanish and 2 in French, it should move toward implementing a
major in French and begin thinking about offering basic
instruction in other languages.

5. In cooperation with the College of Education, the College
of Arts and Sciences, and the Department should move toward
creating a Foreign Language Education major that is similar to
the one offered in English at this time. It seems propitious
to do this now since the State of Florida has recognized
foreign language education as a eritical teacher shortage
area.

6. The duties of the Foreign Language Coordinator must be
defined and specified. While the duties of the Foreign
Language Coordinator and the Composition Coordinator seem
similar on the surface, an examination of the "day~to-day"”
duties of the two will show that the two positions are vastly

131

146



FOREIGN LANGUAGE AND LINGUISTICS PROGRAM REVIEW

different. Each semester the Foreign Language Coordinator
must deal with placement of large numbers of students and
matters concerning transfer of credit for courses taken at
other colleges or universities. These duties appear much more
t ime-consuming than those of the Composition Coordinator and
may justify an additional reduction in teaching load.

7. The guidelines for placement must be spelled out more
clearly. This will enhance the Department's articulation with
the area high schools and especially the local community
college.

8. Funding should be secured to sponsor a series of work-
shops that would be led by nationally recognized authorities
on articulation and foreign language progranm direction. These
workshops should be attended by key personnel from the local
high schools, community college and the Department in order to
begin serious and earnest discussions on the resolution of the
current problem of articulation.

9. The Department should explore ways of structuring the
agenda of its faculty meetings in such a way that once issues
germane to the foreign language staff are discussed, they
could be dismissed and allowed to meet and discuss matters of
relevance to them,

10. Adjuncts should be invited to participate in faculty
meetings and be accorded the material support given regular

faculty. This includes office space and access to computers.
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11. In order to hire and retain the best possible faculty
possible, efforts should be made to bring salaries up to a

level that is competitive with other state-funded universities

across the US.

133

I45



SYSTEMWIDE SUMMARY AND CONCLUSION

Here I wish only to encapsulate the more critical arguments
presented in the preceding pages, concentrating especially on
problem areas which seem to concern a number of Florida
campuses.

1. Teacher preparation. In light of the Consent Decree and
the Criticel Teacher Shortage, the standards established for
teacher qualification are a matter of utmost concern. It is
often the case that English faculty b~iieve native competence
is sufficient to teach the language: it is not. Nor does a
token linguistics course or two offer sufficient remedy. A
related problem is presented by difficulties between Colleges
of Education (COE), and Arts and Sciences (A&S). The COE,
whose 1ife work is methodology, may have the attitude that
foreign language departments are not qualified to define their
own requirements and set their standards; there is great
concern that without closer collaboration (and in some more
extreme cases, less antagonism), not only will teacher
preparation needs not be met, they will suffer serious
setbacks.

2. U.S,.-Japan Exchanges. Exchange progrars between
universities can be the start of productive collaborative
efforts for foreign language departments, but the SUS must be
sure- that these exchanges are intended to be of mutual

benefit, and that they are academically sound. Accreditation,
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standards for awarding degrees--in other words all academic
expectations--must be carefully spelled out before a univer-
sity embarks on potentially dangerous and even disastrous
ventures. I referred above (see section 3, p. 5-7) to the
difficulties inherent in dealing with Japanese institutions.
The other side of the coin is the guality of the program that
the SUS campuses intend to offer. ESL programs must be staffed
by faculty with the appropriate specialization in English-
language teaching, and not simply by faculty who speak English
as a native language and have an interest in travel to Japan.
3. Consent Decree. I have already discussed the
implications of the Florida consent Decree (see sec. 4, P- 7).
The legislation presents a challenge to the university fcreign
language departments to play an active role in preparing
qualified teachers. 1In this regard, the USF presents a model
campus: since they already offer a professional TESL program,
they have found themselves in an ideal position from which to
respond creatively and intelligently to the demands for
teacher certification presented by the Consent Decree. They
have an additional advantage in the healthy relationship which
exists between their foreign language departments and the COE.
Other campuses might do well to follow this campus's careful
initiative, keeping in mind that serious and responsive
programs do not happen overnight, nor simply as a reaction to
the latest legislation. A proposal offered by the University
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of Central Florida would encourage foreign language majors to
extend their program to include certification either as an
ESOL teacher or as a Native Speaker Teacher, and deserves
serious consideration. Summer Institutes, which are already a
feature of Florida's foreign language instruction programs,
might also be an appropriate response to the new demands for
teacher preparation and certification.

4. g;gl_p;ggigigngg_ggigg;;ggg. I have discussed at great
length in the Introduction the importance of intensive
language instruction, and the role of oral proficiency testing
in measuring levels of language acquisition (and by extension,
measuring the success of the foreign language progran) .
Nationally standardized tests are open and available to all
professionals: not only are they of benefit to the student,
for whom oral proficiency is the most immediate (and often the
mest satisfying) measure of language mastery, they are also of
use to the departments, as a standardized tool to judge the
preparation of potential foreign language instructors.

Mastery of the spoken language, as well as the written, ic a
crucial component of modern foreign language education. Some
of the campuses expressed their concern that available monies
were not being applied to develop the language laboratories.
Experience suggests that laboratory facilities are essential
to supplement language instruction. The installation of

language laboratories and the maintenance of sophisticated
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software should be given the highest priority.

Resistance to standardized oral proficiency testing is all
too evident on many of the campuses, and suggests that the
needs of foreign language instruction are being given no more
than 1lip service. If that lip service could be transmuted
into oral proficiency, the argument for the advantages of
foreign language instruction might finally find its voice

within all State University System programs.

Conclusion

At the outset of this report, I discussed developments
within the state University System of Florida which bore upon
my concerns with the systems now in place for foreign language
education. I suggested that Florida's needs must be seen in
the light of the wider context which also determines the
nation’s foreign lanquage needs. To conclude my report, I
would like to expand upon those suggestions, and to do so I
will discuss concerns at both the national and international
levels.

On the national level, the primary focus is the legislative
efforts of the Joint National Committee for Languages (JNCL)
and the National Council for Languages and International
Studies (NCLIS), two organizations which work in tandem.

Since its inception, the JINCL has served as a forum for the
nation's language and international studies associations,
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their primary task being the articulation of national language
policies; the NCLIS has functioned as an advocacy organiza-
tion, its primary goal being to shape and implement those
language policies. As of December 1990, a total of thirty-
nine associations are members of this policy/advocacy
coalition. Their success in advancing federal programs, state
reforms, and public awareness, is proof of the importance of
group plarning and advocacy.

Actions of the 1990 Congress marked significant advances
for foreign language education in the United States. Congress
passed a $45& million appropriation for the Foreign Language
Assistance Act (this Act, which has been law for three years,
but never funded, will support model foreign language programs
in elementary and secondary schools), and voted a $6 million
increase in funding for Title VI of the Higher Education Act,
pringing to $46 million the amount allocat~1 o foreign
language and areas studies research, scholarships, centers,
undergraduate prograas, and overseas programs. Congress also
allocated funds for programs to develop critical language
skills, for language and technology, and for research on
language acquisition.

JNCL-NCLIS is optimistic that the Foreign Language
Competence for the Future Act and the Global Elementary
Education Act--bills that the foreign language community

helped craft, and which had over 100 co-sponsors--will be
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reintroduced in 1991. New legislation dealing with
undergraduate study abroad programs and teacher education are
also likely to be introduced, and a priority of the next
Congress will be to build upon the increased appropriations
for foreign languages passed in 1990. Thus, the coalition of
Professional foreign language and international studies
organizations have reasons to hope that government support for
their programs will continue.

On the international level, one needs only tune in the
evening news to understand how small the world is becoming,
and how interdependent we have become--politically,
culturally, and economically. We have only to consider just a
few of the more recent evants to appreciate the extent to
which all of our fortunes are bound together: the growing
influence of Japan and the other countries of the Pacific rim;
the dismantling‘of the Berlin Wall; the unification of East
and West Germanf; the end of the Cold War; the expiration of
the Warsaw Pact; democratization and instability in the Soviet
Union; most of all, the Prelude to and aftermath of the
Persian Gulf War. This simple outline of the more pressing
events argues for a greater emphasis, in the nation's
educational system, on programs of international education
and, by implication, on more and better instruction in foreign
languages.

The State University System of Florida, like any university
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system, has a mandate to prepare its students to become
informed, respornsive, and responsible citizens ot the state,
the nation, and the world. The importarnce of cultural
exchange (not truly possible without language expertise) is
suggested by a recent editorial from the christian Science
Monitor, entitled nIf Only USIA Had Invited saddam" (please
note that the editorial was dated Sept. 26, 1990, well before
the Gulf War even began).

The author of the editorial reported on the UsIA's 50th
‘Anniversary celebration of their USIA's International Visitor
Program. The writer (John Hughes) noted that the list of
previous guests jncluded Valery Giscard D'Estaing, Margaret
Thatcher, Japan's Toshiki Kaifu, and South Africa's Frederik
W. de Klerk. He then checked to see whether Saddam Hussein
had ever been invited. He had not. The writer speculated
that "one never knows how far-reaching an impact on
personalities and policies there can be from this modest
little program that is one of the gems of the information
agency's program to strengthen foreign understanding of the US
and its policies,"” and suggested that the program should be
emulated by non-governmental organizations. I cite this
article, not to suggest that Florida should initiate a series
of no-host bars for (potentially) eminent foreign visitors,
put to introduce tweo principles that bear on their efferts in

the field of foreign language jnstruction, and they are: (1)
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that even a little goes a long way, and (2) if a little is
that good, then a lot is even better.

The SUS has had the sense and the courage to continue to
examine its own efforts to meet the challenges and the needs
of global interdependence. I applaud the faculty and
administrators who desire to put their most professional
efforts into their educational system. I am encouraged to
believe that this in-depth review of the foreign language
programs presently offered by the SUS offers intelligent and
appropriate criticisms, and that this criticism in turn will
assist their efforts to bring students in the SUS into focus
with the world.

It is, however, up to the faculty and administrators of the
State University System to translate this report into action.
To the regret of evaluators and consultants everywhere,
reports are often written and filed away, with no real
results. If language study, bro..dly defined, is important,
then resources must be allocated to support such study. As
Ssomeone whose career has included both government service and
higher education, I understand well that we operate in a world
of finite resources. Nevertheless, even the most elementary
forms of education involved making decisions and setting
priorities. All over the United States, but especially in
Florida with its growth and cultural diversity, languages will
be a critical element of modern life. It is up to Florida to
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use this report as an opportunity to embark on a road of
national leadership in language education.

on behalf of all the consultants, please accept my best

wishes for success.
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Richard B. Klein (Univ. of Mississippi)
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The ADFL Executive Commitee suggests the following guidelines for the ad-
ministration of foreign language departments:

Class Size

ADFL reaffirms us 1978 resolution regarding appropriate class size fcr foreign
langusge instruction: “As professionals of foreign language inscruction, we deem
the optimum class size to be 12 for adequare resuits in classes where all four
skills are e-jually stressed. In any case, maximum class size should not exceed
20." Particularly at the elementary and intermediate levels, class size must be
small encugh o enable - rather than to inhibit—the kind of effective interac-
tion berween teacher and students necessary to developing proficiency in the
language.

Teaching Load

Foreign language faculty members should spend no more than 12 hours per
week per semester in the classroom. If there is an expectation of ongoing re-
seuch.thqﬁmldmtbenquimdtomchmdehmp«mk(thm
courses). Institutions thar require faculty members to publish for tenure and
pmomnshwldlomruchinglommuyfmjuniorﬁmkvm

Variable Work Loads

Departments of foreign languages and literatures, to make the best use of their
faculty membery interests and abilities, should adope flexible work-load policies.

Standards for Selecting a Chair

Except in unusual circumstances, the chair of a deparrment of foreign languages
and literatures should be a tenured member of the department with profes-
sional qualifications equal to those of the other tenured members. Under no

circumstances should an untenured junior faculty member be asked to chair
a department.

Junior Faculty Developments

Faculty members on probstionary appointments should be given the maxi-
mum opportunity to realize their potential in the academic profession. For-
eign language department chairs, tenured faculty members, and deans shouid
support and encourage their junior colleagues o parvicipaze in professional con-
fmmaadmmﬂdmmvdhmmuﬂuding
travel abroad. These faculty members should also have fair and reasonable
m:hh\gb&.mhadmar\dwmuhmd&mdmdeumce
assignments, even while being incegrated fully into the deparomental and college
governance syseem.
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Evaluation of Nontraditional Fields

The nature of departments of foreign languages is rapidly changing. The new
thrust toward interdisciplinary work and the fields of inquiry including those
made possible by technological advances broaden the legitimate aress of both
reaching and research®within a foreign language department. Collesgues may
be involved in disciplines closely relared to foreign languages and literatures
that have not in the past been considered an integral pare of a foreign language
department. Some examples of these fields 'nclude women's studies, film studies,
licerary and rechnical translation, crestive writing, area studies, and foreign
language methodology and pedagogy, including work in the new technology.

In questions of promotion, tenure, and salary, colleagues working in these
fields should be evaluated using the same procedures and sandards as those

used for the more traditional fields but with proper consideration for the par-
ticular standards each discipline requires.

Use of Part-Time Faculty

In view of the continuing increase in the use of part-time faculty members in
departments of foreign languages, ADFL endorses the following scatement de-

veloped by the Association of Deparements of English and adopeed by the MLA
Executive Council in May 1982;

The recent dramanc increse in the use of ;:«vt-time ceachers in many depsrcments of
English and forexgn languages is siready threstening deparamencal incegricy, professonal
standards, and academic excellence. Altliough some part-time sppoinements add sig-
mﬁmdmmmhﬂm“p&wmoﬂvm
academsc appointments becsuse of other commismencs, most pare-time sppoinsments
are not made for educanonaily sound ressons. Indeed, the primary mocivation for many
of these appointments has been ro reduce the cose of instruction.

From the pount of view of the departmental administrator, part-time teachers fall into
two genersl groups. Most are clearly temporary members of a depertment. Others teach
émmm:toyuundbecomnmﬂvmﬁﬂdummwhomg
apprentice teachers enjoy a specisi status in their departments and are therefore dis-
nnct from cthese groups.
are emploved define them as nonprofessionals. Often they are hired quickly, as lasc-
minute replacements, with only hasty review of their credentials. They receive litrie
recogrution or respect for their contnibutions o their deparcments; in many instances ‘
they are paid inequitably,

The pocential damage to academic programs caused by the excessive use of part-time
teachers cannot be calculated exactly, but some negative effects are unavoidable. Be-
<ause parr-time reachers are not treated as members of the deparrmental community,
thev often have 3 limited commitment to the instisution and its studenes. Because part-
nme teachers rarely parncipate, a5 professionals should, in the development of courses,
the conanuity of sequennal courses and the consiscency of multisectioned courses suffer.
Because part-time teachers are rarely available to advise students or, if available, may
not be fully informed about institutional programa, inordinately hesvy responsibilicy
for advising falls to the full-cime facuity. In sddition, because of the low professional
sanding of pert-me teachers, their frequent sssigniment 2 cnmposision snd incroduc-
tory language courses diminishes the imnormance of basic courses st » time when soci-
ety recognizes s need for special steention to this part of the curriculum.
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In the face of present conditions and concern about the decline in quahty of hu-
manities programs, the MLA urges college and univeruty adminustrations to make new
and concerred efforts to eliminare the excessive use uf part-tme teachers, to improve
the conditions under which pare-time teachers are emploved. and to recognize the
professional status and imporrant contributions of such teachers. Continuasion of ex-
cesve, unplanned use of parr-nme teachers can only exacerbate admunistranve difficul-
ties, invite student dissansfaction, and thresten the yuality ot educanion.

The MLA offers the following guidelines for theemplovment of part-time teachers.

L MWMM¢MMMM&MW#MMM
ﬂmmmmmmdwmmwmpmmu
establish an sppropniste limit on how many pert-time teachers mav be hired 1n reia-
ion o the number of full-time faculty snd graduate students who serve 3s apprentice

i Aﬂ'mmmhmmubcnmdnpomuh'ﬁm should be hired and
mmdmdimmpmcmhudlvmubkmthmmbluhedfmfnlmme
m.mmummmmmmmmmm
mmMmmmwwmwimn-
mmmmuw.mmmam.mmm: ac-
mmmmmwmmmhmdmm
ﬂ'wm“-ﬁwmmmbumdinmmw
MummMMMMMNMWN
policies and in planmning the courses they teach.

3. If cheve ts @ rexservens needd Jor the sevoices of pare-sime teachers, deparments should con-

b))




ACTFL Newsletter

Joint J apan/
d.S. education
enterprises

The Institute of International
Education has concluded the first
study of American-Japanese higher
education partnerships that have
emerged during the past decade. A
mixture of successes and failures
were found. }, ® partners are

the new is that they will
foster greater mutual i
among jJapanese and American
voung people, but in reality the
students rarely mix. Branch cam-
of such schools as Minnesota
Criversity  Carbondals, Termpn
niversity at , Temple
University, md‘l'emi&MUmnn;r-
ity in Japan. enroll almost exclusive-
ly students because it is too
expensive for Amnericans envolled at
the home campuses to travel toand
live in Japan. On the other hand,
mmmmmm
the U.S. to study at such schools as
Salem-Teikvo University ir, West
Virginia or Warner Pacific in Fostiand,
OR, donot have a good encugh com-
mand ¥ English to take college-level
courses with their American peers.
Iapuuemtdemsmnlsoshodned
to learn that just because thev
tuition 10 an American college,
arem;umnmdadegneuth
would be it home. And there are 4
nunmsﬁmtualmdadmm

wmmmdm

ings and culture clashes.

Profiting from Education: Japan-
ligmltd Stutes Internationel Ventures in
the 1980s ﬁma'dimndop-

portuniuzy” threasens the integrity

Mdpwmmbw\ddu
of the Pacific and that “The new

follv, fraud. mediocrity, and excel-
lamd\aangxwmmdnsaﬁng.
The full report may be ordered from
L.LLLE., Books, 809 United Nations
Plaza, New York, NY 11117-3580 for
$4.00.

The International Research & Ex-

15 scholars, most of whom are
Polish, will pursue research in the
sodalmdbdmiordsdumm

that American scholars
“wﬁ"“’“‘mmm@m
—Publick Occurrences, the first
newspaper published in the United
States, was issued in Boston on Sep-
tember 25, 1690; four days later the
%nm of .
its
mnwcdebrmdw:w%
neratthe Plaza Hotel to raise
funds for the Center for Foreign Jour-
nalists, a nonprofit foundation that
underwrites apprenticeships at

American newspapers for foreign

sent, about 45 ioumalim fg;;

Eastern Europe, Africa, and Asia are

working at newspapers around the

country.

(JFive investors—one American, two

expatriate Americans, and two
bought the campus

 fearby
Sandburg C unity College.
Over time, the investoes pian totarm

the coummm a iont:yur. ac-

for European and 4 merican stu-
dents. They hope toattractstudents
from 16 countries next yeax, par-
ticularly from Spain where one in-
vestor’s son runs the Center for
Humanistics ﬁradnd-
based exhange program. The attrac-
x:aw P students will be

prestige of a degree from an
American and the advan-
mdmmmmm

W at Waghington Universi-

m&s;mmmmm
cmmtxyi,"i:.wlt focuses on the
culture and law of East Asia. Stu-
dents must have some c!
in Asian studiesand a
an Asian and after four
years, on their
abilities, will earn both a law
and a master’s degree in Asian
studies. Other law schools, such as
gmt@:o?hm%

niversity of Michigan, and the

University of Washington at Seattie,
also have prozrams concentrating on
Agsian law.

ACTFL' s
French Scholarship Program
Pian now for a month of study in
France July '91 — Appiications
available from ACTFL. Offica.

(914) 5863-8830
FAX (914) 963-1278

h—
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Cuportunism’ Seen
m Education Ventures

Between U.S., Japan

By DENISE K. MAGNER

A “climate of opportutism’™ pervades
recent joint educalional veniures Detween
Amencaa colleges and Japsnese groups.
and it threatens the quality and integrity of
such programs in both nations, a new
siudy suggests.

The study. sponsored by the Institute of
international Education. is the first major
analysis of the wave of American-Japanese
pear in the 1980°s. A report of the study is
bemng released this week.

Calied “Profiting from Education: Ja-
pan~-United States Intemational Educa-
tonal Veniures in the 1980's.” the repornt

sitie: ad & host of Japamese iustitutions.
iy . lities, and business~q.

* Fooc. dom is not often the cause of
confi7.¢ b tween nations, ™ the repudt said,
B4 S0 Japao and the United States, the
~ew wave of joini v, ‘ionsl develop-
ments cond be aa cxcepl &

While the sev' programs sesk to pro-

The report described a range of prob-
lems that colleges have faced ia the joint
venturs with Japan. Amoag them:

® American and Jspasesc pastoers re-
port “eadless renegotiation’’ of even the
somliest details of their contzacts for the

ventures. One U.S. administrator report- '

ed that aithougly his Japanese partner had
been willing to finance state-of-the- art mi-
croscopes, it had taken forever to get
wa. tebaskets because the partner didn't
see why one basket wss needed for cach
room.
® The contracts invoive unusoal puvern-
ance struciures in which the Amencan
pariners may operate the education pro-
grams while the japanese control the purse
stnings. One U.S. adeunistrator reported
that he had %0 operating budget and kad to
iate each purchase with the Japanese
partaer.

ArreNDix B2 / 119

# Hecaune the ventures have uperated
with little oversght, savme abuses have oc-
rred. The repurt dited e insance 0
whith 3 smversiy SUmIIsIaton was sup-
posed to condunt an sscreditation review
of the Japancse hranch sampus of anuther
Amencan sntiiiiwn. The admuaistrator
his review (0 set up & program m Japan for
his own umiversity.

**The new developments in Japsa-U.S.
higher educatios represent the full range of
folly. fraud, meodiocrity, and excelience
that can grow im such a setting, ™ the report
said.

Americasn and Jspesese  institutions
have for ycars organired exchange pro-
grams involving professors and students.

P65 BESY 077V AVALABLE
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U.S. Camﬁuséé in Japan Losing Appea

Language, Cultural Barriers
Keep Enrollment Numbers Dow:

opened its doors to 451 fresh-
mea 0 Mav 1888, hut oniy
228of dwsestucer  esmil
. st the school. The A at
TACNed MUCH ATt when
it Opened Decauss 1t Was the
firse U.S. university to be in-
;ﬂmhmmlb-

.&memhm&-ydtm

Usiversnry's Tokiyo campus,
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Primcipies of Good Practice in
Overseas intermational Education Programs
for Non—-U.S. Nationais

Regionat Institutional Accrediting Bodies
Council on Postsecondary Accreditation

Preface

Fabruary, 1990
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A Listing of U.S. Institutions of
Higher Education in Japan

Council on Postsecandary Accreditation
Washingten, D.C.

October, 1990

Accreditationis a system forrecognizing sducationalinstitutions and professional programs affiiated
with those institutions for a leve! of performance, integrity and quality which entities tnem to the
confidence of the educationai community and the public they serve. in the United States this
recognition is extended through nongovernmantal, voluntary institutional or professional accrediting
bodles’. These groups establish criteria for accreditation, arrange site visits, svalusia those

institutions and professional programs which desire accreditad status, and publicly designate those
which meet their criteria.

American education programs for Japanese nationals are currenily found in three ferms in Japan:
1. Branch Campuses give academic credit toward 3 degres and are considered branches of
higher sducauon institutions iocated in the United States. it is the institution in the United
States which is accredited; the branch is not separately accredited. The acr.raditation of the
U.S. based institution is extended to the branch when the branch har, been separately
' and the accrediting body has determined that educational quality exists at the

2. Langusge Programscan be found sither within the offerings of a branch campus orina free~
standing program which is not combined with a degree=granting institution. in either casa,
language programs generally do not carry acadsmic credit, therefors do not lead toward an
academic degree. As a resuit, these pragrams are not reviewed separately by accrediting

bodiss (as are the branches) and ars therefors simply censidered an offering of the
accredited U.S. based institution.

3. Free-Standing Programsinciudetha graduate programsofters . . J.S.inatitutions, are not
separately raviswed, and are considered as simply an offering «1 accredited U.S. based
institutions.

A. List of Institution r in J

The list which foliows appears in chart form and organizes the U.S. institutions into categories:
{1)Branch campuses of U.S. institutions; (2) Language Programs; (3) Free~Standing Programa;

(4) Planned Programs; and (5) Others.
On the left of the chart appeasrs:

(1) The name and iocation(s) of educational programs in Japan; and
(2) The names and addresses of the sponsoring U.S. institution(s).

Ontheright of the chart is reported the current status of the program as reparted by the regional
accrediting bodies of the Council on Postsecandary Accreditation.

Spacialized accraditing bodies (for professional arsas suchas law, engineering, medicine, etc.)
currently do not have accrediting activities in Japan.
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B. Listof inattutions Planning Future Activities in Japan
Following the list of institutions currently operating in Japan is a fist derived from the accrediting
bodies of institutions which are pianning future activities in Japan. itis assumed that this iist i
incompiatls asthere are severai additional institutions which are considering this aption but have
not yet formally notified their respective accrediting body.

C. Principl t G Practice in Overaseas International € ation Programs for N
Nationais

The regionalinstitutional accrediting bodies adopted a set of Principies to be applied to overseas
branch campusaes of accredited U.S. institutions consistent with the accrediting standards of
each region. Thase Princicies appesr following the lists.

Any general inquiries related 10 the hsung shouid be referred 1o:

Council on Postsecondary Accreditation
One Dupent Circle, N.W., Suite 305
Washington, D.C. 20036
Fax: (202) 331-95671

cesee
H

Specificinquiries relatedtothelisting should bereferredto the appropriateregional accrediting body:
COPA Recognized Regional institutional Accrediting Bocies

Commission on Higher Education/Middia Siates Association of Colleges & Schoois
3824 Market Street, Philadeiphia, Pennsyivania 19104, fax (218)662-5860
Commissicn on Institutions of Higher Education or Commission on Vocational, Technical, Carasr
Institutions/New Englana Assaciation of Schaois and Colleges
The Sanborn House, 15 High Street, Winchester, Massachusaetts 10890, fax (617) 729~0924
Commission on institutions of Higher Education/North Central Association of Colleges & Schoals
159 North Dearbom Street, Chicago, lilincis 60601, fax(312) 263-7462
Commission on Colleges/Narthwest Association of Schoals and Colleges
3700-B University Way, N.E., Seattie, Washington 981 08 )
CemmmummmmﬁwmmﬁMem/&mM :
- . 'of Colleges and Schools .
1888 Southern Lane, Decatur, Georgia 30033-4097, fax (404) 329-6598
Accrediting Commission for Community & Junior Colleges/Westarn Association of Schools and

P.O.Box 70, 9053 Scquel Drive, Aptes, California 95003, fax (408) 8881841

Accrediting Commissionfar Senior Colleges & Universities Caﬁngulwmmmccmlan of Schools
and Caolisges

P. 0. Box 9990, Mills College, Oakiand, California 9481 3-0990, fax(415) 832-8361

s e B .
- »
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United States Higher Education Institutions
Operating in Japan
Councilon Posatsecondary Accreditation

- As of October, 1990

Branch Campuses of U.S. Institutions

Japan Name and Address
ot U.S. Institution

American Uni i ~ Japan
(Heiceiberg College)

Nisso 11 Building

2~3=4, Shin Yokohama

Kohoku-ku, Yokchama City, Kanagawa Pref. 222
046~474-0707

mpus

U.S.: Heidelberg College, Titfin, Ohio 44883

The North Central Association reports that
Heideiberg College (Tiffin, Ohio) is currently at this
address in Kanagawa Prefecturs. (Priorto
Heideiburg, Columbia Collegs was at this acdrass.)
The pregram is included in the acereditation of
Meideiburg Collegs by the Commission on institutions
of Higher Education of the North Centrsl Association.

Central Toxas Collegs
4-7-7, Kehagurs, Naha City, Okinawa 900
0988-33-3613

U.S.: Central Texas College

P. 0. Box 1800, Killeen, TX 76540~9990
Tel: 817-526-1211

Branch is inciuded in the accreditation of Central
Texas Colisge by the Commission on
Colisges/Southemn Association of Colleges &
Schools

The City University of New York (Nerbert M. Lehman
College)

2-3-48, Midori, Azaminami-ky
Hiroshima City, Hiroshima Pref. 731-01
082-870-0070

U.S.: Herbert M. Lahman Collsge
Bedford Park Boulevard, West Bronx, NY

The Commission on Higher Education of the Middle
States Assccistion reports that Herbert Lehman

Coliege of the City University of New Yark openad its
branch campus April, 1990.

10468

McKendrey Exchange McKendres Caoliege,
Student Center Japan

Daini Aktauki Bidg. 2-3-7, Eidai

No. 80, Bashitacho, Koto-ku, Tokyo
Shinjuku=ku 182 13503-820~-4781
03-5273-0521

U.S.: McKendree Collega, Lebanen, IL 62254

The branches ars included in the acereditation of
McKendres Coliege by ihe Commiasion on
Institutions of Migher Education of the North Central
Association at the freshman year credit level,

' 178
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Branch Camouses of U.S. instihtions, continued

i

§ v

State Univeraity of New York Japan
Sullivan County Community Coilege
§819-2, Sanga-Kosugi-Machi
imizu=gun, Toyama Pref. 939-03

L 0766-55-3737

% U.S.: Sullivan County Community Callege

Coliege Road, Loch Sheiarake, NY 12759

!
The Commission on Migher Education of the Middle

States Association ot Colleges and Schools reports
{hat the programis included in the accredited scope
of the Sullivan County Community College, and will
be visited in the Spring, 1 991.

Templs Univeraity T e Univers: The Commission on Higher Education of the Middle
Ja Japan, Osaka States Association of Calleges and Schools reporns

1-18-7, Kamiochiai Kyowa Nakanosnima Bidg.

Shinjuku, Tokyo 161 1=4=7, Nishi Tenma, Kita-ku

03-387-4141 Osaka city, Osaka §30
08-361-6887

U.S.: Tempie University, Philadeipha, PA 19722

that Temple University Japan (in Tokyo and Osuka) is
included in the accradited scope of Temple University
in Philadeiphia. (Evaiusted Spring, 1989)

Tok } mmuni
City College)

1-53-1, Yoyogi, Skibuya-ku, Tokyo 1 51
03-375-2348

e {Los Angeles

U.S.: Los Angeles Community College District
855 North Vermont Avenue, Los Angeles, CA
90029 Tt 213-668-4298

Los Angeies City College 1 accredited by the
Colieges atmwmm«mofsmm
Colleges. A sitavisitto their Tokyo branch is
schaduied to take place in 1991%.

Weat Chester University ot Japan

3-29, 1 -choms, Naganama

Chuo-ku, Fukuoka City, Fukuoka Fref. 810
092-284-2773

This program is included in the accredited scope of

West Chester University of Pennsyivania by the

Commission on insttutions of Higmrsmof

§ U.S.: West Chestar Univeraity, Waest Chester, PA
4 | 19383
_’;-c
e -
- | Southem llincis Univeraity This pranch campus is included in the
- | 439-1 Naganashikami, Nakajo, Kitakanbara-gun, accreditation of Seuthem litinois University by the
i Niigata 959-26 0254-43-6202 on institutions of Higher Ecucation of
the North Central Association.
U.S.: Scuthern inois Uriversity
Carbondale, lllincis 62901
|
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Branch Campuses of U.S. institutions, continued

Texas A& M Univeraity

Texas A & M University in Koriyama
Miyagino Bidg 2F

1-18, Asahi 2-chome

Koriyama city, Fukushuma Pref. 963
Tel.: 0249-39-5586

U.S.: Texas A & M University

This branch campus is included in the accreditation
of Texas A & M by the Commisasion on Colleges of the
Southern Association of Colleges and Schaols and
will be visited in 1991,

1-13-~18 Chidori 2-4~33 Tomeoka
Ota=-ku, Tokyo 148 Mivagino-xu
Tel.:03-5700-0658 Sendai~Shi, Japan 980
Fax: 03-5700-0203 Tel.: 022-257-5151
Fax: 022-257-5155

U.S.: University of Rio Grande

| Rio Grande, Ohio 45674

Coliege Station, Texas 77843
hillips University Japan This branch is included in the acereditation of Phillip:
University by the Commission on institutions of
Kyobashi Uji C.eznpus Higher Education of the Norh Caentral Association.
2-19=-28, Shigino Nish 1 Hanapaku
Joto~ku, Osaka City 36 Ui, Vji City
06-989-8123 Kyoto 811
U.S.: Phillips University
Enid, Oklahoma 73701
University of Rio Grande Japan

This program has been approved to offer cne year,
386 hour freshman program by the Commission on
Institutions of Migher Education of the Nerth Centra.
Association.

niv of Min

193-2 Okutsubakidai, Yuuwamachi, Akita Pref.
(010-12)

Tel.: 0188-86-3000, Fax: 0188-86-3400

U.S.: St. Cloud State University
St. Cloud, Minnesota 56301

Opened in Akita Prefecture, May 1990 with the pric
approval of the Commission on institutions of Highe
Education of the North Centraj Asezcistion. it shou,
be noted that because the University System of
Minnesota is not an accreditable entity, the St. Clat
State University will appear on listinge as the
accraditable entity.

mnwp
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Sranch Campuses of U.S. institutions, cantinued

} | Kameoka urban Culturai Deveiooment, Lig, (KD} | Oklshome State University is accredited by he
K Oklahoma State University (OSU) Kyoto Commission on inatitutions of Higher Education of

\he North Central Asscciation which has given

i OSU-Kyota Otfica: K ice: parmission to the University to canduct a language
- - 19-1 Tanisuji Qiwake—cho 1-2 Nakahala program at the home campus in Stillwater,
Kameoka, Kyoto 821 Yasu-machi Oklahoma, followed by & non-degree, credit-
Tel: 07712-2-7781, Kameoka, Kyoto 621 generating two-year general education transeript
4-8180 Tel: 07712-2~-=7750 | program atthe Kyoto site.

U.S.: Oklahoma State University
107 Whitehurst, Stillwater, Oklahoma 74078-

0999 l
Ceo a Col A of June, 1990,m|commiubncn¢:aa.gaow\c
Kubo Building 7F Northwest Association included in the accredited
2-9, Yoyoui, Shibuya—~kuy, Tokye 1351 scase of Concordia College a BA degrees program in

5=320-43701 business and management during the second ysar

U.S.: Concordia Coliage g
2811, NE Mol an Strret, Portiand O 97211 | BAdsgresto be compieted after atleast 2

yesrs &t the campus inthe U.S.) A site
s scheduled far Spring, 1992.

_m\m--—_ﬂ-—'w_“‘.m
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Language Programs

Japan Name and Address
of U.S. institution

M—""‘“'

T ————

Accradited Status as Reported wm.
Regionat institutionat Accrediting. :

"""""" Seta ters
S O S e

te Un |

ALCP Japan Study Center (ALCP~Amer Language &
Culture Prog)

Office: Campus:

68-1-12, Owada-cho Saotore Bldg, 4AF
Hachioji City 2-37-8, Sendagaya
Tokyo 192 Shibuya-hu, Tokyo
0428-468-5011

03-470-0711

U.S.: Arizona State University
Tempe, AZ 85287-0705

Arizona State University is accredited by the
Commission on institutions of Higher Education of
the North Cantral Asseciation. Language programs
do not carry coliege cradit but are considered a par
of the overall academic program of the accredited

internatienal Cuitura) Association of Japan Co., Ltd.
{Catifornia State University Northridge Japan)
30-~8, Sakuragaocka-machi

Shibuya~ku, Tokyo 150
03-48304633

U.S.: Caiifornia State University
18111 Nordhoff Street, Northridge, CA 91330

The Acerediting Commission for Senior Colleges ar
Universities of the Western Association reports thar
California State University, Nerthridge is offering
language courses through this school. California
State University, Northridgs is accradited. Languag
programs do not carry college credit it are
considerad a pan of the overall program of the

4~-3-5, Ohashimachi, Nagata-ku
Kobe City, Hyogo Pref. 6§53
078-831-0860

U.S.: Edmonds Community College >
200 88th Avanue, West Lynnwood, WA 98036

Eiﬂmmw._.;agm Campus Edmonds Community Callege is accradited by the
Sunshine Shin Nagata 27

Commission on Colleges of the Northwest
Association. Languag 2 ‘- Jrams do not carry
cc.egecreditbutare =. . :ered a partofthe over
ampmofmumm.

In 8
Naikai Dalichi Bidg. 37

1-100, Kojimaekimae
Kurashiki City, Okayama Fra. 711
0884-72-7770

U.S.: Mount Hoed Cemmunity College
26000 SE Start Stree, Gresham, OR 97030

MmHowCommwcokgobmbyu
Commission on Collsges of the Northwest

Association. Langusge programs do not carry
college credit.
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Anguage Programs, continued

Uniled States internationas University

Towyo Campus Wsaka Campus

Taisei Bldg 1 F 1-5-5. Noga-cho

13«4, Onaki, Kishiwada City, Osaka 5968
Shinagawa-ky, Tokyo 141

03-491-36801

U.S.: United States international University
10485 Pomaerado Road, San Diego, CA 92131

- The Accrediting Commission far Senior Colleges and

Universities of the Western Association of Schootls
and Colieges reports that the United States
International University in San Diego, California, is on
“show-cause”, & situation 30 sericus that the
inatitution must ahow the body why it
should not lose its acereditation. A decision will be
announced by the accraditing body March, 1991,

The programs in Japan are non~cradit lsngusge
pregrams.

The Uni ity of ada. Ren

International Divisicn Japan
IZumi-Hamamatsyu~cho Bidg 7F

1-2-3. Hamamtsu, cho, Minato-ku, Tokyo 1058
03-459-5551

U.S: University of Nevaga-Runo, Reno, Nevada
985887

The University of Nevada/Reno is aceredited by the
Commission on Colieges of the Naorthwest
Assaciation. Language programs do not cany
college credit but are considered a part of the averall
scademic program of the accredited university.

University of Pittsburgh Japan
Engtish Language Institute

Japan Program
2~8-12, Fujimi, Chiyoda-ku, Tokyo
03-238-08531

U.S.: University of Pittaburgh, Pitsburgh, PA 15260

The University of Pittsburgh is accredited by the
Commission on institutions af Nigher Education of
the Middle States Association. Language programs
do not carry coliege credit but are a pan of the overall
academic program of the accredited university,

reen River Caoll
] ZW{M-Macm
Kanuma City
Tachigi Prefecture
0289 (64) 2411

u.s.: Gfmﬁwcommmy Collage
1 2491 Southeast 300 20th St

Aubumn, WA 98002
(208)833-9111

t Kanuma

-

Gresn River Community College is accredited bythe
Commission on Colleges of the Northwest
Assacistion. Language programs do not canry
college cradit but are part of the overall academic
pragram of the accreditad college.

* .
\ -

tiniversity of West Florida - Kope

Tel.:{078)381-7881
Fax: (078) 381-5305

U.S.: 11000 University Parkway
Fensucols, FL 3258 4-5750
Tel.: 1-904-474-2930

University of West Florida is accredited by the
Commission on Colleges of the Southern Association
of Calleges and Schools. Language programs do not
carry college creait but are part of the ovarall
academic program of the accredited university,

I15]
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Gity University Japan The Commission en Colleges of the Northwest.
S~Jadori 7-Chome Association reports that City University intands to
M1G1 3-GO apply for a “substantive change” in its accrediting
Asahikawa Hokkaido scope to include the program in Hokkaido. if the
Fax: 011-81-188241718 University appiies this Fail, action can be taken by the
Northwest Commission in Decamber, 1990.
U.S.: City Univarsity
- 18861 Norttwup Avanue
Bellavue, WA 98008

1852
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Free—Standing Programs

L MI
Japan Name and Address . cpomd yythe::
ot U.S. Institution :

niversi of M Boston University is accradited by the Commission
Sanyo on institutions of Higher Education of the New
Sanyo Electric England Association of Scheols and Colleges. The
Sanyo Education Training Center mnww«mmmm
21=1 chome, Acyama~dai, Tarumi~ku nrogram of the accradited university.

Kobe City, Hyogo Pref. 685
078-753-1181

U.S.: Boston University Graduate Schaoi of
Management

885 Commonweaith Ave., Bosten, MA 02215

Teachers College Columbia University MA Program | This program is included in the accreditation of
Simul Academy Teachers College af Columbia University by the
Kowa Bidg., No. 9, 1-8-10, Akasaka Minato-ku, Commission on Higher Education of the Middie
Tokye 107 Statas Association of Coileges and Schools.
03-582-9841
U.S.: Columbia University

Teachears Coilege Columbia University MA

Program

New York, NY 10027
Gr. nt M This program is inciuded in the accreditation of
international University of Japan Dartmouth Coliege by the Commission on institutions

of Higher Education of the New England Association

U.S.: Amos Tuck School of Business of Schools and Colleges.

Dartmouth Coliege

Manover, New Hampshire 03755

M

53
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U.S. Institutions Planning Future Activities in Japan

Uni M d’s \ in

¢/o Kokusai Business institute

Japan Program

2~-8-12, Fujimi, Chivoda=-ku, Tokye 102
03-238-0831

This University provid~:s special classes for some
Japanese con:panies.

U.S.: University of Maryland University College
University Bivd at Adeiphi Road, College Park
MD 20742

Tr i
U.S.: University Avenus
Troy, AL 38082

Missiasipgi State Uni

U.S.: Mississippi State University
P. O.Drawer P

Mississippi State, Mississippi 39762

Uni of

U.S.: Universily of Texas at Austin
Austin, Texas 78702

) | Tachnol
f" Rukku isiand

U.S.: Fashion institute of Technology

227 W. 27th Strest, New York, New York
10001

. 154
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\U.S. Institutions Planning Future Activitles in Japan ___ Ty

Foothi
Osaka YMCA College
Osaka, Japan

U.S.: Foathill Coliege
12346 El Monta Road

Los Altos Hills, California 94022
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Other

Mmmemnmmbw
this one an-American institution, incorporated in
2-2-10 Sarygaku=Cho Washington, D.C. with transfer agresments with U.S
Chiyoda=ky Tokyo 101 institutions, Eureka College and Seattie Pacific
03-295-8981 University. Because Tokyo international Collega is
established only in Japan, it cannot apply for
accreditation by any U.S. regionsi institutional
accrediting body until licensure is granted in the U.S
it s understood that the appiication for such
licansura is in progress. (it shouid be noted that this
statement in no way speaks to the College’s lave! of

| educaticnal quality.) Note that the Tokyo
/ internationsl Ccllege is & colisge
incornc~sted in Takyo.

AN . € . W
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The-Standard-Bearer  SmbMmesmre .

Florida's Consent Decres: implications tor Cartification
and inservice Teacher Preperation

by Anse E. Campbell

Unarssy of Flamda

On Augum 1S, 1990, s Consent Decyes was
filad in the US DiswriccCowrtin Miami. Although
fow pepms in Flovide earniad e rawy, the
Conpam Dewen, Siod on bebalf of lngungs
mumyity smiome ia the Stme, will heve far-
resshing imnplisenens for Imesyvies and sannil-
cuinn sandepis. The implicsosms wv both
positive aad sagetive, and it will take yesrs
befers the smpass will be wadarnsod.

The Comsmns Dastres was Sled » anews
ngins W equal scoms B aducanonsl Frograne
axd servioss. $is rens were sddrensed: idunsi-
ficaton snd ssvusmens of LEP snedenss. equal
S0ONED SPPTEIIAIS PrOGI ARG, Srpn) ADCRS
© SPPropness estegencal and other progyans
for LEP sients. oveecwmse meanmes for -
seamny the falfiimens of fodaral snd staes lsw
reganding LEP sosimms snd parsrsnel oarsifi-
CI00m W INSEIVISS (IOETIVR SRORIOTING MUNeS.

Florida heshad sn ESOL andorsssent nmcy
1981, Corsamly, five cowrses are requwed for
the enderssssans: Mssheds of Teachung ESOL.
ESOL Convicubam and Massrisls Devalupmans,
Cross-cuiswrsl Commumcanes and LUmder-
stanting, Appliod Linguisncs, and Testmg snd
Evelwanan of ESOL. Two additions) quaiifi-
catone incles & 2cere of 220 or higher Om the
Test of Spokan English (TSE ) snd eurtificanen
o) 2 syEopEn wel. For exampis, secondary
ESOL. machers must b curtified in the oot
uva. These repuremens did not changs with
the Conssms Decwee.

For the first wme 1 the haseory of the stase,
howsver, full seversgs catificencn willnew be
evzilahle in Flerida. The scandards for full ow-
tification heve 20¢ yot besn dralopad by the
State Deparunent or ador—_.4 a5 5 ru'e by the
Stasn Bound s wre suciowpeted this fal

In sddition to the full covecge. a
“grandisthering” plan wias also developed.
Unchar this pian, & weacher ssmst heve had “wo
(2) yours of xpanete m wechmg Eaglish ©
LEP saudumss yrvur 19 the 1990-91 school yesr.”
wxd mant have “had the spvOpREe coversge
s wed ESOL swesapas™ (DOE. 1990), or
meut the requEEREES outlined sbove.

Seversl canceryy Save bam vosced withn
e profeuesn Wik regasd 1 the grandfatherng
cimwe, Since the Consent Dacyes was filed due
@ failere © WovIds sppreprEe wrvices for
LEP sutenm, it is possilde that dachers wio
e A5 adaguately sreperwl snd who e'ers aos
sucenssful teechmty LEP srudents will be
pndinhewl in tesmes ey tsugin LEP .
denes for twe yemrs.

Sesand, itis soumad that Mesunng & seacher

™ 1290

Gugie i an ESOL progyam twy wed sppropn-
18 stagras. This sy ot alveys be the cas.
Temperanly uaffing the ESOL pregram wih
Drps Echas i prachesd i SouE COURSES.
Teschars withas wepsrasen 19 wech ESOL sy
wio have swrvived twe yeus in the ESOL
pogram will new be eligible for ESOL an-
v,

Thind, thae av se xmdards for adminis-
vamus of ESOL pesgrowns in the siase. [n sovne
Sutanees. peopie el no keewiadge of ESOL
ssmaps and no ESOL tsachng expanence
will bs owtifymg (has teachers eligible for
prenifahermg did in facs ses BSOL srsseges.

Finally. thers 1300 mchcacen i the Conses
Decres or n the mosi reca DOE (1990)
dOCIRENE that those won sre grancifachered in
will be raguared 10 pans the TSE. The concemn 15
that wachers who e noe flemm speskers of
English will be cerufied 10 tasch ESOL.

The most comprenmmve changes ars those
A e smmvice level. All wachers who are
grandishered @ wil} bs requred © ke 60
howrsof mservics wasung or ons of therequred
ESOL endorsemem courses. excluding im-
gastics, by “the firstrenswal of the Professions)
cantificass afwer Ioly 1. 1990° (DCE, 1990).
Teschers whe begms waachmng m ESOL pro-
rawe with the 199091 seinae! your, whe doact
have ihe ESOL. epsorsemant, aad who are ant
cligible for grandinhurmg mes compiew 60
hours of mewrvias eredis or cue tews (3) howr
course by Sepwamber 1S of the followng yesr.

Forthe firss s, requaremenss for wechung
consmst ares suibvecss 10 LEP saedenss bave bomn
ssiabliched. Fowr bamc subyecs arsss wars
idemsifisd: compuser itaracy. machamames, so-
ca) stodhas, and scesnee. Teaching the bamxc
sulbgacss can be dons twe ways - wsmg ESOL
STNOENS O nag the SRsients homs language.

1f the dineace dasass 10 saach bt sabmcy
waes wing ESOL srswpes. e opoons ars
svailable w qualify wachers:

1) Subjeceemtificarymm (6-12) pins 60 howrs

of inssrvioeor 3 sesesser hows m ESOL

TR,

2) Subyecs contificencs phus the ESOL en-

dorsanent: or

3) Subyest pias full ESOL, coversga.

Teschers of sil other subjects. mxch a3
Phyncal Edecanon, An, sad Mumc, will b
requied o compists “13 hewrs of ESOL
SIMFVICS PONMS euned daring tyme foil pias-
nmg dxys Of R opaom appreved by the De-
parenant of Edusunes or 3 sasemeer howrs. If 2
parson had besm ieachng & subyecy o LEP
mdene umng ESOL srampes praw © the
1990 scheol year. the memvice or 3 samaper
hours meme be compienssd by the firs remswsl
st July 1, 19907 (DOL. 1990).

187
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Two murprewatons of the subsscs ares re-
QUETRSRS are cortenily bamng discussed, One
1 that only isachers o scodemis ESOL. cowrses
will be ragusred (0 take the imservie oY
coursswork. The oty i thes any mecher writh
LEP suxiens in thair ciassss will be reguares
take the ESOL. swervms or epmmpoweris.

The second inserpremmen will meam thes all
xachers with LEP stadtessy in sheir el ase will be
recusred 10 have ESOL ruining. The msarvics
snplicanons of this are exapmve. Same cown-
ues Bave over 1.000 wachery with LEP saxtents
0 thew clams. Provading memrvics 0 thass
macnays will be s srasegye fant. Two quascons
anse: wno will provads the mearvics Tamung
£t who will provade the mensy W pey for U
Fammy? Disnces we wasing for ciarificaon.

Ths Consant Decres heo dens much 19 =-

admEusranys. wevarncy facaity, and the state
DOE work e impiarmes therequeens. o man-
dmad uncer the Conset Decrge,
mmﬁnmm .
catons for the profesmon. S

Referenens
Flonda Desnraman of Ecucewan. 1990. Exoprm from



ArrmNDix D1 / 148

Office Memorandum + GEORGETOWN UNIVERSITY

10: Dr. James Alatis pate: November 21, 1977

Mow: Dr. R. Ross Macdonald @RW .~

rd

SARCT: Optisum Class Size

. This is the final report of the Committee on Optimum Class
ze.

The Committee has recommended, for different types of class,
3 minimum, an optisum and a maximum number of students; these

numbers are given in Appendix I in that order, and without further
elucidation.

There was a clear sense in both the members of the Committee
and in the Faculty c.mments that a rigid interpretation of these
figures is not practicable, and that it may prove advisable on
occasion either to have a class which is sasller than the minimum
OoF & class which is lsarger than the maximum. Apart from this, the
Committee recommends that courses which habitually fail to meet
the minimum requirement should be phased out according to the
pattern outlined in Appendix II; that courses which consistently
exceed the maxiaum are to be divided into more sections; the maxi-

num pnumber has always been set to be at least twice the minimum
number.

-
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-2-
Appsndix I
LANGUAGES
Less
Undergraduate Courses Commonly Commonly _
Taught  laught EFL
Beginning Intensive 10-15-18 8-8-12 or 16 6-8-12
Intermediate Intensive 10-15-18 6-8-12 10-12-15
Advanced Intensive 10-15-18 6-8-12 10-15-20
Literature and Style 10-15-20 10-15-18
Survey of Literature 10-15-20
Culture 8-15-20 5-15-20 10-18-20
Other Literature Courses 8-12-18
College and SFS (all
levels) 10-13-20
Graduate Courses
Graduate Courses Open
to Undergraduates 10-20-30 7-15-20

Graduate Courses for
Graduate Students Only §-15-25 3-5-7

Graduate Seminars 3-5-7 3-5-7

INTERPRETATION AND TRANSLATION

The courses in interpretstion and translation have characteris-
tics which maske thes rather different from other courses offered
at the University. in particular, thers is a continuing problea
as to the degree of homogeneity in preparation and background
among the students of each course. An insistence oa greater homo-
geneity would rerult in the admission of fewar students, and,
consequently, less incoms. An acceptance of the maximus numsber

of students will result in less homogeneous, and thereforte, if
they are to be effective, smaller classes.

Homogeneous Ciasses 8-12-15

Present Systenm 3-5-8

. Q 15“
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«3-
LINGUISTICS

Undergraduate Courses
Introduction to lLanguage 30-40-60
Other Courses 10-20-30
Graduate Courses
Required Courses 10-25-50
General Introductory Courses and

Graduate Courses Open to Undergraduates 10-25-40
Graduate Courses for Graduate Students Only 5-20-25

Graduate Seminars, Courses in Field Methods,
and Phonology with Laboratory Work 3-5-7
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cde
Appendix II

1§ a course regularly has fewer than the minimum number of

students, it should be offered at some other, @OTE propitious
time.

1f a class regularly has fewer students than the minimum even
after a time change, either it will be dropped from the list of
courses or it will be reclassified as a seminar. In order to avoid
a situation where all under-subscribed courses becoas seminars,
thers will be a strict limit on the number of seminars which can
be offered in any one departaent in any One semester; if there is
need for more seminars oversll than can be given in the two semes-
ters of the academic year, then the seminars will be given on a
rotating basis in successive years.

Courses which ars announced as required courses must be offered
sufficiently frequently that students have the ogportqnity to
take them without unduly prolonging the period of their raduate
studies: on the other hand, a required coursse which continues not
to reach the minimum size will be stringently reviewed, and its

formula altered so that there is at least a minimum number of
students.

In certain cases, particularly in the Division of English as
a Foreign Language, considerations of size of class must be cor-
related with considerations of size of room; there are a number
of classrtooms, particularly in the Nevils Building, which are of

such a size, or so furnished, that larger classes are plainly
not practical.

Some classes are difficult to measurs, particularly those lan-
guage classes which operate on the analyst-and-informant principle.
Tue sessions conducted by the analyst include the entire class,
because the material is givem out in the form of lectures, from
which all of the students can benefit simultanecusly. The work
with the informants is a matter of drilling, and of the acquisition
of proficiency in the language, and here divisions of the class
must be kept ainimal in order that esch student will have le
opportunity to intersct with the tescher in the language he 23
learning. Such s class can profitably be larger than the maxisum
in its lecturs phase, bdut must be close to the minisum in its
drill phase. Particular asthodologies of instruction, such as PSI,

n:ke it difficult to apply strict regulations to these classes
also.

Another extreme'y important variable is subject matter. It
seems inadvisable .or 3 linm istics department tO offer no courses
in historical linguistics. g: the other hand, the courses in
historical linguistics will sometimnes exceed, and sosetimes fail

to achieve the minisums cited here. For thbis reason, it might

wall be appropriate to modify the classification of such courses,
or to schedule them less frequently.
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ACTFL Proficiency
Guidelines 1986

The 1986 proficiency guidelines represent a hierarchy of giobal characterizatings of inte-
grated performance in spesking, listening, reading, and writing. Each description is 8 repre-
sentative, not an cxhaustive, sample Of s particular range of ability, and cach level subatmes
all previous levels, moving from simpie to compiex in an “sil-before-and-more” fashion.

mmmmupﬁm,awmmm
are oot intended to messure what an individual has achieved through specific classpoom in-
struction but rather 1o allow assessment of what an individusi can and cansot do, regardless
of where, when, or how the languags has been leamed or scquired; thus, the words iearmes
and acquired sre ysed in the broadess seose. These guidelines are not based on s sarvicular
linguistic theory or paisgogical method, shace the guidelines are proficiency-based, as op-
posed to achievement-based. and are intended 10 be used for giobal assessmeny.

The 1986 guidelines should not be cousidered the definitive version, since the construc-
tion and utilization of language proficiency guidelines is a dynamic, interactive process. The
academic sector, like the government sector, will continue to refine and updsas the criteris
periodicaily to reflect the needs of the users and the advances of the profession. Is this vein
ACTFL owes a continuing debt to the crestors of the 1932 provisioasl proficiency guidetine:
and. of course, to the members of the Intesagency Langusgs Roundtable Testing Committee
the creators of the government's Langusge Skill Level Descriptions.

ACTFL wouid like to thank the following individuals for their contributions on this cur
rent muideli )

Heidi Bymnes
James Child
Nina Levinson
Pardee Lowe, Jr.
Seiichi Maki
Irene Thompson
A. Ronald Walton

ﬁmpmﬁdmmmmcpmdwofmnfmmmeus. Depanment of Educa
tion.

Generic Descriptions-Speaking

Nevice The Novice level is charactenzed by an ability t0 communicats mim
mally with lesroed material
Novice-Low Oral productioa consists of isolated words and perhsps a few high
frequency phrases. Essentially no functional communicstiv
1.
192
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Novice-Mid Oral production continues 0 consist of isolated words and leamed
phrases within very predictable areas of need. aithough quantity is in-
cressed. Vocabulary is sufficient only for handling simpie, elementary
needs and expressing banc counesies. Utterances rarely coasist of
more than two or three words and show frequent long pauses and repe-
ution of interiocutor’s words. Spesker may have some difficuity pro-
be undersiood only with greas difficulty.

- Novice-High Abie 10 satisfy partiaily the requirements of basic communicstive ex-
changes by relying heavily on lesroed uttersnces but cccasionally ex-
panding thess through simpie recombinstions of their elements. Can
ask questions or make stutements involving icsrned matenial. Shows
signs of spontancity, aithough this falls short of real sutoaomy of ex-
pressoa. Speech continnes 1 consist of learned utteramens rather than
of persomalized, situstiooally adspted ones. Yocabulaty cesters on
areas such as basic objects. piaces, and most commoa kinship terms.
Proaunciation may still be stroogly influcoced by first language. Er-
rovs are frequens and, in spite of repetition. some Novice-High speak-
ers wil have difficuity being undersiood even by sympathetic inter-
locutors.

Intermedins The intermediats level is characterized by an sbility 10
—=crests with the language by combiing and recombining learned clo-
ments. though primarily in 8 reactive mode:
nicative tasks and
—isk and answer questions.

Intermediate-Low  Able to handle successfully a limited number of interactive, task-
and respond 10 simpie statements, and maintsin faco-+>-face conver-
sauon, aithough in a highly restricted manner and with much linguie-
1ic 1naccuracy. Within these limitations, can perform stch tssks as in-
iroducing seif, ordering 3 mesl, asking directions, and making
purchases. Vocabulary is adequats 10 express only the most clementa-
ry needs. Strong interfercocs from astive languags may occur. Misun-
derstandings frequently arise, bus with repetition, the Intermadisseo-
Low speaker can generally be understood by sympathetic
interiocutors.

intermerate-Mid  Abieto handle successfully a variety of uncomplicased, basicand com-
family members. Can ssk and answer guesiions sad pasticipate in
aimpie conversanons on opics beyond the most immedinte neods:
¢.g. personsl history and icisure-time activities. Utterance length in-
creases slightly, but speech may continue 10 be characterized by fre-

quent long peuses, sincs the smooth incorporation of even basiccon-

versationsl strategics is often hindered as the sposkar struggies to
creste appropriste isnguags forms. Prosuncistios msy contines 1 be
strongly influenced by first language sad flucacy may still be strained.
Although misunderstandings still arise, the lotermedinte-Mid spesker
can generaily be undersood by sympathetio intesiocutors.

Intermediste-High  Able to handis socoemsfhily most cncompiicated communicative tasks
and socis] situations. Can initinie, sustain, and ciose 8 gesaral conver-

1.3
ERIC

Aruitoxt provided by Eic:




A Progress Report on the ALl L Pionmemmy fseigelines 1

Advanced

Advanced-Plus

Superior

sation with a number of strategres appropnate 10 3 range of circum-
locution. There is emerging cvidence of connected discourse.
particularly for simpis narmaton and/or description. The Inter-
mediate-High speaker can generally be understood even by interiocu-
1ors DOt accusromed to desling with speaking at this level, but repet. -
tton may sull be required.

The Advanced level is characterized by an ability to

—converse in a clearly participstory fashion;

—initiste, sustain, and bring 10 closure a wide vanety of communics-
tive tasks, including those that require an incressed ability to convey
meaning with diverse langusge stratepes due to a complication or an
unforeseen turn of events;

—~satisfy the requirements of school and work situstions: sad

Able 10 satisfy the requirements of everyday situations and routine
school and work requirements. Can handie with confidence but not
with facility complicated tasks and social situstions, such ss ciaborat-
ing, complaining, and spologizing. Can narrate and descnbe with
some detsils, linking sentences together smoothly. Can communicate
facts and talk casually about topics of current public and personal in-
terest, using general vocsbulary. Shortcomings can often be smoothed
over by communicative strategies, such as pause fillers, stailing de-
vices, and different rates of speech. Circumiocution which arises from
vocsbhulary or syntactic limitations very often is quite suocessful,
though some groping for words may still be evideat. The Advanced-
level speaker can be understood without difficuity by native inter-
locutors.

Abie 1o satisfy the requirements of 2 broad variety of everyday, school.
and work situstions, Can discuss concrete topics relatng 10 particular
interests and special fields of competence. There1s emerging evidence
of ability 10 support opinions, expisn in detsl, and hypothesize. The
Advanced-Plus spesker ofien shows 8 well-developed ability to com-
pensate for an imperfect grasp of some forms with confident use of
Wmmammm
Differentiated vocabulary and intonation are effectively used to com-
municate fine shades of mesning. The Advanced-Plus speaker often
shows remsricable fluency and eass of speech. but under the demands
of Superior-level, compiex tasks, language may break down or prove
insdequate.
The Superior level is charscterized by an sbility 10
~—parucipate effectively in most formal and informil conversations
o0 practical, socisl, professional, and abstract topics: and
—suppor opinions and hypothesize using nauve-like discourse strat-
egies.

Able 10 speak the langusge with sufficient sccuracy 10 paruicipate ef-
fectively in most formai and informal conversations 00 practical, so-
cial, professional, and absiract topics. Can discuss spocial fieids of
esize, but may not be shie to tailor isnguags 1o sudicnce or discuss in
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depth highly abstract wmummw
mummgmmmamgm?}gm
mmwmmawm interac- ~
uwmmmmmmdwm'

t1on.
Generic Descriptions—-Listening

i ‘ ithennc environment ata
mmmmmwmmmmmm
nnﬂmm’mﬁmmdlﬂumm

mmwhmmuymmmm
- material and isolated words and phrases when supported by
context.
Novice-Low umum»mmmwsw

- where
Nowvice-Mid Abhmwmemunﬁmmhﬂv

CED0-
Novice-High Amwwmlmum;ndmm

I stermedinte mwmhMWuMww

ich consist of
{ntermediate-Low  Able to understand sentence-iengid ULIETARCES which
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[ntermediate-High

Advanced

Advanced-Plys

Supenor

recombinations of learned utterances on 3 vanety of topscs. Contemt
continues 1o refer prumaniy 10 basc personal background and needs,
social conventions. and somewhat more compiex tasks, such as lodg-
ing, transportation. and shoppang. Additional content areas incinde
some personal interests and activities, and a greater diversity of in-
structions and directions. Listening tasks not only pertain to
spontaneous face-to-face conversations but 2is0 10 short routine tele-
phone conversations and some deliberate speech, such as simpie an-
nouncements and reports over the media. Understanding continues to
be uneven.

Abie 10 sustain understanding over loager stretches of connected dis-
course on a pumber of topics penainng o different umes and piaces;
however, understanding is inconsistent due 1o failure 1o grasp main
those of an Advanced-level lisiener, comprehension is less in quantity
and poorer in quality.

The Advanced level is characterized by an ability to understand main
.deas and most details of connecied discourse on a variety of topics be-
yond the immediacy of the situauca, including some topics where
comprehension 13 complicated due 10 an unexpecied sequence of
events.

Abie 10 understand main idess and most details of connected dis-
course on a varniety of topics beyond the immediacy of the situation.
Comprehension may be uneven due 10 a vanety of linguistic and

linguistic i bich topic familiarit is very :
nent. These texts frequently involve description and narration in dif-
ferent time frames or aspecis, such 33 present, nonpast, habitusl, or
imperfective. Texts may inciude interviews, short lectures on familiar
formation. Listener is aware of cohesive devices but may not beable to
use them to follow the sequence of thought 1n an oral text.

Able 10 understand the maun idess of most speech in 3 standard dia-
lect: however, the listener may not be sbie to sustain compreicasion in
extended discourse which is proposiiionally and linguistically com-
piex. Listener shows aa emerging swareness of cuiturally implied
meanings beyond the surface meanings of the text but may fail to grasp
sociocuitural nuances of the message.

The Superior level is characterized by an sbility 10 understand con-
crete and absiract topics in extended discourse offered by speakers
using native-like discourse straleges.

Abie 10 undersiand the main idess of all speech in a standard dislect,
including technical discussion in 3 field of specializstion. Can follow
the essentials of extended discourse which is propositionally and lin-
guistically compiex, as in academic/professional scttings, in lectures
speeches, and reporis. Listener shows some spprecistinn of acsthetis
sorms of target language, of idioms, colloguislisms, snd register shift
ing. Able to make inferences within the cultural framework of the tar
gt languags. Understanding is aided by an awsresess of the vaderty-
ing organizational structure of the oral text and incindes seaaitivity fo
its socisl and cultursl references and its affective overtomss. Rareic
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loquial .3eech or speech that has strong cuitural references.

Distinguished The Distinguished level is characterized by an ability to understand
accurately most lingusstic styles and forms from within the cultural
framework of the langusge.

Distinguished Able to understand all forms and styies of speech pertinsut to person-

al. social, and professional needs tsilored to differemt audiences,

Shows stroag seasitivity 1o socisl sad cuitural references aad assthetic

| norms by proceasing laaguags ffom withia the cultural framewerk.
i Texts include thesser piays, screes productions, edisonisla, symposis,
- scademic debates. public policy statemeats, literary readings, snd

siang,
Generic Descriptions-Reading
These gusdelines sssume ail resding texis 10 be autheatic and legibie.
Novice The Novice level is characterized by an ability to
——identify isolated words and phrases when stroagly supportud by
context: and
dearify | | ind
Novice-Low Able occasionsily 1o idennfy isclated words and/or major phrases
when strongly supported by context
Novice-Mid Abie 10 recognize the symboils of an aiphabes and/or syllabic writing

system snd/or a limited number of characters in a system that uses
characters. The reader can identify an increasing number of highly
contextuslized words and/or phrssos includiog coguses and bor-
rowed words, where appropriate. Material understood rarely exceods
a single plirase a1 a time. and rereading may be roquired.

Novice-High Has sufficient control of the writing system to intaypret wrinen ian-
gungs in arcas of practical noed. Where vocabulary has bees learned,
sages, phyases, Or expressions, such ¢ s0me items 0N menus, sched-
ules, timetables, maps, and sigas. At times, but 70t 08 8 consistent
basis, the Novico-High-ievel reader may be abie to derive manning
frc.n maserial at 3 slightly higher level where coatext and/or extrs-
linguistic background knowiedge are supportive.

Interwmedinge The Intermediste level is characterized by an ability to understand
Intermediate-Low Able to understand msia idess and/or some facts from the simplest
texts are linguistically noncompies and have a ciesr underlying intar-
nsl structure, for xxsmple, chronoiogicel sequencing. They impart
basic informstion sbous witich the reader has to make oaly minisael
suppositions or 0 which the reader brings personal interest asd/or
imowisdge. Exampies incinde memsag 4 with social purposas or infor~
mation for the widest possible sudiescs, sach s public asaounce-

Aruitoxt provided by Eic:
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[ntermediate-Mid

Intermediate-High

Advanced

Advanced-Plus

ments and shor, straightforward instructions dealing with public life.
Abie 10 resd conmistently with increased understanding simpie con-
nected texts desling with 3 vanety of basic and social needs. Such texts
are still linguisticaily noacompiex and have s clear underiying internal
10 maks minimal suppositions sod 10 which the reader brings parsonal
interest and/or knowiedge. Examples may include short, straightfor-
ward descriptions of persons, piaces. and things writien for a wide au-
dience.

Able 1o read coasistently with full understanding simpie connected
texts desling with basic personal and social needs about which the
reader has persopal interest and/or knowiedge. Can get some main
idess and information from texts at the next higher level festuring de-
scription and narrstion. Structural compiexity may interfere with
comprehension; for exampie, basic grammatical reiations may be mis-
inteypreted and testporal references may rely primanly os lexical
items. Has some diflicuity with the cobesive factors in discousse, such
as matching pronouns with referents. While texts do not differ signifi-
cantly from those at the Advanced level, comprebension is less consis-
teat. Msy have (0 read material several times for undesvtanding,
The Advanced level is characterized by

——an ability to read with consistent understanding prose several pars-
graphs is length, desling primarily with factual information and in-
tended for the general reader; and

—if) aress of special intevrest or knowledge, an increasing ability to un-
derstand parts of texts which are propositionslly and linguisticaily
complex.

Abie to read somewhat longer prose of severa) psragraphs in leagth,
particulariy if presented with 3 clear undertying structure. The prose s
predominantly in familiar sentence patterns. Reader gers the mam
idess and facts and misses some details. Comprebension derives pot
only from situatioasl and subject-matier knowlecdge but aiso from in-
cressing coatrol of the language. Texts at this level include descrip-
graphical information, social notices. personal correspoadince,
the general reader.

Able to follow esseatial points of written discourse at the Superior
levet in aress of special interest or knowiedge. Abie 1o understand
parts of texts which are concepruaily abstracs and linguistically com-
plex, and/or texts which treat unfamilisr topics and situations, as wedl
as some texts which invoive sspects of trges-ianguage culture, Abie to
comprebend the facts to make appropriate inferences. An emerging
awareness of the sesthetic properties of language snd of its literary
styles permits comprehension of a wider vaniety of texts, including Lit-
The Superior level is characterized by an ability to read, “w informa.
tioa or for pieasure with atmost comypiets comprebension a8d At nor-
mal spead, 2 wide variety of texts om 8 wids vaniety of topics.
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Superior Abje 10 resd with Aimost compicte comprehension and at normal
speed expository prose oa unfamiliar subjects and a vanety of literary
texts. Reading ability 1s not dependent on subject-matser knowiedge,
aithough the reader is not expected to comprehend thoroughly texts
which are highly dependent on knowiedge of the targes culture. Reads
casily for pieasure. Supenior-level texts feature hypotheses, argumen-
tation, and supported opinioss and inciude grammaticsl paserns and
vocsbulsry ordisanily encountered in academuc/professional reading.
At this level. due 10 the coatrol of general vocabulary and structure,
the reader is almost aiways sbie 1o match the mennings derivod from
extralingusstic knowiedge with meanings derived from imowisdgs of
the language, allowing for smoowth and efficient reading of diverse
texts. Occasiossl misundersandings may still occur; for exampis, the
reader may experiencs some difficuity with unusuaily complex struc-
tures and low-frequency idions. At the Supenor level the reader can
match stratepes, top-dowa or botom-up, which are oSt appropriste
to the texi (Top-down strategics rely on real-worid knowledge and
prediction based oo geare and ormar:izational scheme of the text
Bottom-up strategics rely on actual linguistic knowledgs.) Material at
this level will include a variety of literary texts, editorials, correspon-
dence, general reports, and techaical matenal in professionsl fields.
Rereading 13 rarely necessary, and musreading i$ rare.

Distingwished The Distinguished levet is characterized by an ability 10 resd fluently

' and accurately most styies and forms of the language with comprehen-
sioa thal is achieved from within the cultural framework of the lan-
gusge and that inciudes appreciation of nuance and subtiety.

Distinguished Able 1o read fluestly and sccurately most styles and forms of the lan-
gusge pertinent 10 academic and professional needs. Abile 10 reiate in-
ferences in the text to real-worid knowiedge and undersiand almost all
sociolinguistic and cultural references by processing language from
within the cultural framework. Abie 10 undersiand a wnter'suseof nu-
ance and subtlety. Can readily follow unpredictabie turns of thought
and sutbor intent 1 such matenals as sophisticated editorials, speciai-
ized journal articies. and literary texts such as novels. plays, poems, as
well as mn any subject-matter ares directed to the geoural reader.

Generic Descriptions~Writing

Nevice The Novice level is charactenzed by an ability to produce isolsted
words and phrases.

Nowvice-Low Able to form some letters in an alphabetic system. in languages whose

writing sysiems use syllabaries or characters, writer is sbie 0 buth
copy and produce ihe basic strokes. Can produce romantzation of iso-

lased characters, where spplicsbis.
Novice-Mid Able to copy or transcribe fas.iliar words or phrases and reproduce
some from memory. No practical communicative writing sicille.
Novice-High Able to write simpis fixed expressions and limited memorized materi-

al and some recombimations theroof. Can supply information on sim-

1y
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Intermediate-Low

Intermediate-Mid

Intermediate-High

Advanced

ple forms and documents. Can wnite names, aumbers, dates, own na-
tionality, and other umpie sutsbiographical informanton, as weil as
some short phirases and sampie Lists. Can write all the symbois in an al-
phabetic or syllabic system or 50~100 characters or compounds in a
character writing system. Speiling and representation of symbols (let-
ters, syilables, characiers) may be partally cormrect.

The Intermediate level is characterized by an sbility 10 meet practical
writing aceds by communscating simpie facts and idess in a loose col-
lection of seatences.

Abile to meet limited practical writing needs. Can write short mes-
sages, postcands, and take down sumpie notes, such as teiepbone mes-
sages. Can creats statements or Gacstions within the scope of limited
language expenience. Material produced consists of recombinations of
learned vocsbulary and structures into simpie sentences oa very famil.
iar topics. Language is inadequate t0 express in writing anything but
ciementary neexis. Freguent errors in grammar, vocabulary, punctua-
tion, speiling, and in formstion of nonaiphsbetic symboils, but writing
can be understood by natives used 10 the writing of nonnatives,

Able t0 meet a aumber of practical writing needs. Can write short, sim-
pie letters. Content invoives personal preferences, daily routine,
everyday events. and other topics grounded in personal experience.
Can express present time or 38 least one other time frame or aspect
consistently, e.g., nospast, hsbitusl, imperfective. Evidence of control
of the syniax of nonoosnpiex sentences and basic inflectionsl morphol-
ogy, such as deciensions «nd conjugation. Writing tends to be a loose
collection of sentences or sentence fragmenis on a given topic and pro-
vides little evidence of conscious organization. Can be understood by
nauves used to the wnung of nonnstives.

Able to meet most practical writing needs and limited socis) demagnds.
Can take notes in some detail on familisr topics and respond in wninng
10 personal questions. Can write ampie ietters, brief synopees and par-
aphrases. summanes of biographicsl data. work and school expen-
mhmwmmﬂywmmmtudm
CIPressions 10 cXpress time, tense, OF SSPEcL. SOME procision is dis-
pisyed: where tense and/or aspect is expressed through verbal inflec.
uon, forms are produced rather consistently, but not aiwsys accurate-
ly. An sbility to describe and narrate in paragrapls is emerging, Rarely
uses basic cobesive ciements, such 83 pronominal substitutions or syn-
onyms in written discourse. Writing, though faulty, is generally com-
prehensible 10 natives used to the writing of nonnauves.

The Advanced level is characterized by an ability 10 write narmatyves
and descriptions of a factusl nature of at least several parsgraphs ir
length on familiar topics.

Abie 10 write routine socisi correspondence and join sentences in sim
pie discourse of at least seversi paragraphs in leagth on familiar topics
summaries snd resemes, ss weil 23 oarratives and descriptions of 3
factusi narure. Has sufficient writing vocabulary 10 express seif simply
with some circumiocytion. May still ke es7ors in puanctustion, speil-
ing, or the formstioa of nonsiphabetic symbois. Good coatrol of the
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Supenor

morphology and the most frequently used systactic strucsures. &.§.,
common word order pattems, coordinatios. subosdinagios, bHut
makes frequent erTOr it producing compiex sentences. Uses 8 limisiad
asumber of cobesive devices, such 33 pronouss, accursixdy. Wriung
nsy ressmble liternl traneistions from the sative languags, it 2 soese
of orgesxation (rhetorical structure) is emerging. Writiag is undere
standable 10 nstives oot ueed 10 the writing of sosEatives.

Abie to wrise about 8 varisty of topics with significant preciuios and in
Can descride and sarrste personal experiences fully but s difficuity
supporting points of view in writtea discourse. Can write sbout the
concrets mpects of topics selating t0 pasticular interests and sacial
fieids of compessnce. Often shows remaricsbie flucocy sad enss of ex-
pression., but uader time coastraints and pressure writing ey be insc-
curate. Geosrally strong in cither grammsr or vocsbulary, but oot in
both. Weakness and ynsvenness in ons of the foregoing or in speiling
or characiey writing formation may resuit io oocssional miscommun-
ication. Some misuse of vocabulary may still be evident. Style may
still be obviowsly forcign.

The Superior level is characterired by an ability to write formally and
informally on practical, social, and professionsl topics.

Able to express seif cffectively in most formal and informal writing oa
practical, social, and profesmoasl topics. Can write most types of cor-
respoondence, such a3 Memos as weil 33 social and business jstisry, and
short resesrch papers and statements of position in aress of special in-
tevent or 1o spocial fields. Good control of a full range of structures,
spelling or nonalphabetic symbol production. and a wide gtesrat vo-
cabuiary silow the writer 10 hypothesize and present argmmneets or
points of view sccurately and effectively. An underlying orgimizstion,
such as chromological ordering, logical ordenng, cause and effect, com-
parison. and thematic development is stroa gly evident, aithough not
thoroughly executed and/or not totaily reflecting (rges-nnguegs pat-
terns. Although sensitive to differences in formal and informal style,
still may not tailor writing precisely t0 a vanety of purposss and/or
resders. Ervors in writing rarely dissurb natives or Caues miscom-
MUSICENON.




APPENDIX D3 / 189

INTERAGENCY LANGUAGE ROUNDTABLE
LANGUAGE SKILL LEVEL DESCRIPTIONS
SPEAKING

Praface

The foliowing descnptions of proficiency
leveis 0.1, 2, 3, 4, and S charactenze spoken-
language use. Each higher level implies control
of the previous leveis’ funcuons and accuracy.
The designation O+, 1+, 2+, gtc. will be
assigned when proficiency substantiaily exceeds
one skill level and does not fully meet the criteria
for the next level. The “plus-level® descriptions,
therefore, are subsidiary to the "base-ievel”®
descnptions.

A skill level is assigned 10 3 person
through an authonzed ianguage examination.
Exmmmaswnauvdmavmwof
performance criteria exemplified in the
given her illustrate. but do not exhaustivaly
describe, either the skilis a person may possass
or situstion in which he/she may function
effectively.

Statements descnbing accuracy refer 10
typical stages in the development of competencs
N the most commaoniy taught ianguages in formal
tramning programs. In other languages. smerging
compstence parailsisthess charactenzations, but
often with gifferent detaiis.

Unless otherwise spacifisd, the term
“nauve speakar® refers to native speakers of 3
standard dialect.

“Weil-educsted,® in the context of these
proficisncy descriptions, does not necesaanly
'mply formal higher educanon. Howsver, in
cultwies where formal higher education is
common, the language-use sbilities of persons
who have had such educaton is considered the
standard.  That s, such a person meets
contemporary expectations for the formal,
careful style of the language, as weil as 3 range
of less formal varieties of the is~guage.

These descriptions mav be further
specified by individua) agencies to charactonze
those aspects of language-use performance

which are of insufficisnt generaily to be inciuded
hm'

S-O NO PROFICIENCY

Unabls to funcuon in the spoken
language. Oral producton is limited to
occasions) isoiatad words. Has essentally no

$-0+ MEMORIZED PROFICIENCY

Abls 10 satisfy immediste needs using
rehiearsed utisrances. Shows little real
avutonomy of expression, flexibility, or
spontanaty. Can ask questions or make
statements. with reasonabls sccurscy only with
memorized utterances or formulas. Attempts at
crasting spesch ars ususily unsuccsssful.

Examples: The S-O +'s vocabulsry is usually
limited to areas of immediate survival needs.
Mast utterances are telegraphic; that is, functors
{linking words, markers, and the like) sre omitted,
confused, or distorted. An S-O+ can usually
differentiate most significant sounds when
produced in isolation, but. when combined in
words or groups of words, €rrors may be
frequent. Even with repstiuion, communication is
sevarsly limited sven with persons used to
dealing with foraigners. Stress. intonaton, tone,
etc. are usually guite fauity.

S-1 ELEMENTARY PROFICIENCY
{Gase Level)

Able to sstisfy minimum courtesy
requirements and Maintain very simpie face-to-
face conversations on famiisr topics. A native
spesker must often use slowsd speech,
repetition, paraphrase, or 3 combination of thess
to be understood by an S-1. Similarly, the native
speaker must str3in and employ reakworld
knowisdges to understand even simple
statements/questions from the S-1 spesker has
3 functionai, but limited proficiency.
Misunderstanding are frequent, but the S-1 is
able to ask for help and to venfy comprshension
of native speech in face-to-face interaction. The

2NH
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S-1 is unable 10 produce conunuous discourss
axcent with rohearses matenal.

Exm.SmmmWacvislem
be random or ssverely limitad. Time concspts
are vagus. Vocabulary 1s insccurste, and 118
range is vary narmow. The S-1 often spasks with
great difficuity. By repsating, such speakers can
Make themssives understood 10 Native speakers
who are in reguisr contsct with foreigners but
there is litle precision in the information
conveved. Needs, SXDENeNce. Or training may
vary grextly from individual to individual: for
sxampie, S-13 may have sncountersd Quite
diﬂm vocshuisry sreas. Howsver, the S-1
can typically satisfy predictabile, simpie, personal
wmnmumm
courtesy, introduction, and identification

languages with complicated question
constructions. Aimost every uttersnce may be
characterized by structural errors and errors in
bssic grammatical reiations. i

3-1+ ELEMENTARY PROFICIENCY
(Higher Lavel)

Can initiste and maintain predictable
facs-to-face conversations and satisfy limited
social demands. The S-1 + may, however, have
ummmofmuoaummm
conversation. The intertocutor is ganeraily
required to stran  and employ  resl-worid
knowiedge 10 understand even some simpile
speech. An 8-1 + may Nesitate an may have to
change subjects dus t0 jack of language
rescurces. Rlnqo“contrdofmclmﬂm
limited. Speech largely consists of a senes of
short, discrete utterancss.

evident, aithough not consistent. May exhibit
the cammoner forms of verd tansaes. forexampie,
but may make frequent errors in formation and
saiecnion. While some structures are
estsblished. efrors occur in more compiex
pattemns. The S-1+ typically cannot sustain
coherent swuctures in longer uttarances or
unfamilisr situations. Ability 1o describe snd give
preciss information is limited. Person, space, and
time reterancss are often used incorrecty.
Pronuncistion is understandable 10 natives used
10 daaiing with forsigners. Can combine most
significant sounds with reasenable
cosnprehensibility, but has difficuity in producing
COrtaIN SoUNGS IN COrtain POSItions or N Crtain
combinations. Speech will ususily bs isbored.
Frequenty has a3 repeat utterancss 10 be
understood by the general public.

$-2 LIMITED WORKING PROFICIENCY
{Base Level)

Able to sstisfy routing social demands
mnd limit=C work requirements. Can handie
routine wori-related interactions that are imited
in scope. In more complex and sophisticated
work-reisted tasks, langusge usage ganerally
mciuding sxtensive, but casual conversstions
about current events, as wall as work, family,
and autobiographicsl informaton. The S-2 can
get the gist of most sveryday conversations but
has some difficuity understanding native
speskers in situatons that require speciaized or
sophisticated knowiedge. The S-2's utterances
are minimally cohesive. Linguistic structurs is
usually not very eisborate and not thoroughly
controlied; errors are frequent. Vocabulsry useis
appropnate for high-frecuency utterancss, but
UnusSual or imprecise eisewhaere.

Examples: Whils these intersctions will vary
widely from ingdividual to individual, an S-2 can
typicaily ask and snswar predictable questions in
the workpisce and give Sstraightforward
instructions to subordinates. Additionaily, the S-
2 can participate in personal and
dccommodation-type interactiong with
elaborstion and facility; that is. can give and
understand compiicated, detailed, and extensive
directions and make non-routing changes in
travel and sccommodation arrangements. Simpile
structurss and basic grammancal relstions are
fypicaily controlied; however, there are aress of
weskness. in the commoniy taught languages,

20




these may be sumple markings such as piurais,
articlas, linking words, and neganves or more
compiex structures such as tense/aspect usags,
case morphology passive constructions, word
order. and embedding.

S-2+ LIMITED WORKING PROFICIENCY
{Higher Lavel)

Abis t0 satisfy most work requirements
with (anguage usage thst is often, but not
siways, accaptable and effective. An S-2+
shows considersble ability tc communicate
eifectively on topics relating to particuisr
interests and special fisids of competencs. Often
shows a high degree of flusncy and ease of
speech, yat when under tension or pressure, the
ability 10 use the language seffictively mav
detenorate. Compwehensioss of normal native
spsech is typically nearty compists. An S-2 +
May miss cuitursl and local references snd may
require a8 native speaker to adjust to hisiher
limitations n some ways. Native speskers often
percave the S-2 + ‘s speech to contain awkward
of inaccurate phrasing of ideas, Mmistaken time.
Space, and person references, or 10 be in some
way nappropnate, if not strictly incorrect.

Exampies: Typically an S-2+ can
Parucipate in most social, formal, and informal
Inigractions; but limitations either in rangs of
contexts, types of tasks, or level of accuracy
hinder effectiveness. The S-2+ may be ill at
sase with the use of the language either in social
INTSraction or in speakung at length in professional
contexts. An S-2 + s generaily strong in sither
structural precision of vocabulsry, but not in
both. Waeakness or unevenness in one of the
foregoing, or in pronunciation, cccasgionally
resuits in mvscommunucation. Normsily controls,
but cannot aiwavs easily produce general
vocabulary. Discourse is often incohesive.

S-3 GENERAL PROFESSIONAL PROFINIENCY
(Base Lavel)

Abls to spask the lsnguage with
sufﬂchmswmmwmmym\memwto
participats sffectively in most formal and
nformal convarsstions on practical, socisl, and
professional topics. Nevertheless, an S-3's
limitations generaily restrict the protfessional
contexts of ianguage use to maTiers of shared
knowiedge and/or intermnationat convention.
Discourse is cohesive. An S-3 uses the language
acceptably, but with some noticeable
imperfections: Y&t, arrors virtuaily never intarfere
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with understanding and rarely disturd the native
spesker. An S-3 can effectively combins
structure and vocabuiary to convey his/her
mesting accurately. An S-J spesks readily and
fills pausas suitably. in face-to-face converssnon
with natives spsaking the standard dislect at s
normal rate of speech. comprehension is quits
compiate. Although cuitural refecesces,
praoverhs, and the implicatons of nuances and
ndiunmavnotb-fmfvumm the S-3 can

Examples: Can typicsily discuss
partculsr intwests and specisl flelds of
competence with reasonabile sase. Can uss the
langusge as part of normal professional duties
such as answanng cbjections, clanfying points,
justiying decisions, understanding the esssnce
of challenges, stating and defending policy,
conducting meetings, delivering brisfings, or
other extended and eisborats informative
monologues. Can reliably elicit information and
informed opinion from native speakess.
Structural inaccuracy is rarely the major cause of
misunderstanding. Uses of structural devices is
flexible and eiaborate. Without sasrching for
vords or phrasss, 3 /| S-3 uses the language
clearly and relative ' naturally t0 eisborate
concepts fresiy & 1d make ideas e2-ily
undarstandabie to native speakars. Emors vcour
in jow-fraquency and highiy compilex structures.

§-3+ ADVANCED PROFESSIONAL
PROFICIENCY
(Highsr Level)

Is often abie t0 use ths langusgs to
satisfy professional nseds in » wide range of
sophisticsted and demanding tasks.

Exampies: Despite cbvious strengths,
mav exhibit some hesitanCy, UNCWtainty, sffore,
or emrors which limit the range of langusge-uss
tasks that can be reliably performed. Typically
there is particuiar strength in flusncy and one or
more, but not all, of the foilowing: “as breadth
of lexicon, including low-and mediun -fregquency
items, especially socio-linguistic/cuitural
references 2nd nuances of ciose synonyms;
smpiloys structurai precision, with sophisticated
features that are readily, accurstely, and
appropriatsly controlled (such as complex
modification and embedding in Indo-Euyropean
languages): has discourse COMPOTaNcs in 3 wide
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range of contexts and tasks, often matching a
nanve speakers Strategic and organzationsl
abilities and expectauor.s. Occasional patterned
arrors occur in low frequency and highly-complex
structures.

$-4 ADVANCED PNOFESSIONAL PROFICIENCY
(Bsse Level)

Abls to use the language fluenty and
sccuritely on all levels normailly pertinent 10
professional needs. An S-4's language usags
and ability to function are fully succssaful.
rhetorical speech devices, nstive Cuitural
referencas, and understanding. Language sbility
mwhmmmmmm\vm&
requining language; vet. 3n S-4 wouild seidom be
perceved as a native. Spsaks effortiessly and
smoothly and is abie to use s language with 3
high degres of effectiveness, relisbility, and

tmmoofwwmmmm
and scope of responsibilities. Ca. serve 38 an

informal interpreter in 8 range of unpredictable

speakers, inciuding tasks whwch do not bear
direcdy on a professional 3peCIaty.

Exampiss: Can discuss in detail concspts which
are fundamentaily different from those of the
target cuiture 253 make those concepts clear and
accassible 10 the native speaker. Similarly, an S-
3 can understand the detais and ramsfications of
concepts that are cuiturally or conceptuaily
different from his/her own. Can set the tone of
intarpersonsl  officisl, seme-official, and non-
p.otessional verdbal exchanges with 3
rapresentative range of native speskers (in 3
range of veriad sudiencss, purposes, tasks, and
sattings). Can play sn affective role among
Native Speakers in SUCh Contexts as conferances,
lectures, and debstes on matters of
dissgresment. Can advocste 3 position atlength,
toth formally and in chancs encounters, using
sophisticated verbal strategies. Can understand
and relisbly producs shifts of both subiect matter
and tone. Can understand native speakers of the
standard and other major dialects in essentially
any face-10-face interscuon.

S-4+ ADVANCED PROFESSIONAL
PROFICIENCY

{Higher Level)

smmsmﬁchncvismm:um
in all respects, usuaily squivalent to that of 8
well-educated, highly srticulste native Speakss.
Language ability does not impede the
performance of a~v language-use task.
However, an S-4 + would not necessarily be
perceived as cuiturally nauvs.

Examples: An S-4 + organizes discourse
well, employing functional rhstoricsl speech
devices, native cultursi refersncas and

range and control of structure, sn occssional
non-native sip may occur. An S+ has a
mmammwm
Mbmﬂvmml.vnmﬂolmomimﬂ
weaknesses in idioms, coiloquiaiisms,
M.WMNMMN
mmmmmmamm
mgnner.

S-8 FUNCTIONALLY NATIVE PROFICIENCY

to that cf a highly articulste weil-
mmwmrmmum
Mdmmmmmh
natively spoken. An S-5 yses the langusge with
complete flexibility and intuition, so that speech
on ali leveis is fully accepted by waeti-aducsted
native speskers in all of its features, including
breadth of vocabulsry and idiom, cotloquislisms.
and pertinent cultural references. Prenunciation
iswcﬂvmmmmmﬁmtmuam
native speskers of a non-stigmatized dislect,

Q0D
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INTERAGENCY LANGUAGE ROUNDTABLE
LANGUAGE SKILLS LEVEL DESCRIPTIONS
LISTENING

L-0 NO PROFICIENCY

No practicai understanding of the spoken
Ianguage. Understanding 13 linuted to occasions!
isolated words with essentially no abslity 0
comprehand communicaton.

L-0+ MEMORIZED PROFICIENCY

Sutficient comprehension to understand
3 number of memarized utisrances in asress of
imynediste needs. Slight increase In utterance
isngth understood but requires frequent long
pauses betwesn ungsrstood phrases and
repested requests on the listen's part for
repetition. Understands with reasonable
accuracy only when this nvoives short
maemonized utterances or formuise. Utterances
understood are reiatively short in length.
Misunderstandings «nse dus to gnONNg of
naccurately hsaring sounds or word sndings
{both inflectional and non-mtlecuonat), distorting
the onginal meaning. Can understand only with
difficuity sven gersons such as teachers who are
used 10 speaking with non-native speakers. Can
undsrstand best those statemeants whara context

strongly supports the utterance’ s meaning. Gets
some main ideas.

L-1 ELEMENTARY PROFICIENCY
{Base Level)

Sufficient comprehension 10 understand
utterances about basic survival nesds and
mirimum courteay and travel requirements. In
areas of immediate nesd or on very familiar
topics, can understand simple questions and
answers, uMple statements and very simple
face-to-f3ce conversations in a standard dislect.
These must often be delivered more cleariy than
normal at a rate slowsr than normal, with
frequent repetitions or paraphrase (thatis, by a
native used to dealing with forergners). Oncs
laarmed, these sentences can be varied for similar
lsvel vocabulary and grammar and still be
understood. In the majonty of utterances
misunderstandings anse due 10 overiooked of
misunderstood syntax and other grammatical
ciues. Comprehension vocabuisry inadeguate to
understand anything but the most elemrentary

2(\(;

nesds. Strong interferance from the candidate’s
native language occurs. Littie precision in the
information understood owing 10 tentstive state
of passive grammar and lsck of vocabulary.
Comprshension areas includs basic needs such
as: mesis, lodging, transportation, time and
simpie direction (inciuding both route instructions
and orders from customs officials, policamen,
stc.). Understands main ideas.

L-1+ ELEMENTARY PROFICIENCY
{High Lovel)

Sufficient comprehension to understand
short conversations about all survival needs and
limited social demands. Developing flaxibility
cwdam in mdcrstandmg mto a3 range of

formsa and most question forms, SomMe word order
patterns but miscommunicatiun stll ocours with
mors complex patems. Cannot sustain
undarstanding of cohsrent structures in longer
utterances or in unfamiliar situations.
Understanding of descnpuions of descriptions and
the giving of precise informaton is limiteg.
Aware of basic cohesive features, 6.4, pronouns,
vesh inflections. but many are unreliably
understood. ospecially if less immediste in
referance. Understanding is largely limited t0 a
series of short, discrete uttsrances. Still has to
ask for utterancses to bs repeated. Some 3bility
to understang the fscts.

L-2 LIMITED WORKING PROFICIENCY
(Base Lavel)

Sufficient comprahension t0 understand
conversations on routing social demands and
limted job requiraments. Able 10 understand
face-to-face speech in a standard dislect,
deliversd at a2 normal rate with SoMe repetition
and rewerding, by a3 native speaker not used 1o
dealing with forsigners, about everyday topics,
common personal and family news, wel-known
custent events, and routne office martters
through descriptions and namanon about current,
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Pist and future events: can follow essantial
points of discussion or spesch st an slementary
lavel on topics in his/her special professionst
fisld. Oniv understands occasions words and
phrasas of statements made in unfavorable
conditons, for exampie through loudspeskers
cutdoors. Undarstands factusl content. Native
language causes less interference in listening
comprenension. Abie to understand the facts,
i.c..m.ﬁcmbutnotblwn.nabmm
linas.

L-2+ UMITED WORKING PROFICIENCY
(Base Lavel)

Sutficient comprehension to understand
conversations on routine social demands and
limited job requirements. Abls to understand
face-to-face speech in 3 standarg dislect,
dcﬁvmnanmdnummnm
and rewording, by a native spesker not used to
aemmfwm.mmym

language causes less interfersnce in listening
comprehension. Able to understand the facts,

i.8., the lines but not between or bsyond the
hnes.

L-2+ LIMITED WORKING PROFICIENCY
{Higher Level)

Sufficient comprahension 10 understand
most rouvtine socisi demands and most
converiations on work requirements ss well as
smd&miuumcmummw
particular interests and special flolds of

oressure mav bresk down.  Candidate may
display weskness or deficiency due to inadeguste
vocabulary base or less than secure knowiedge

of grammar and syntax. Normaily understands
genersl vocabuigry with some hesitant

L-3 GENERAL PROFESSIONAL PROFICIENCY
{Base Lavel)

Able to undrstand the essentials of all
speech ir a standard dislect including technical
discussions within 8 special fisid. Mas effsctive
understanding of face-to-face speech, deliversd
with normal clanity and speed in a8 standsrd
dislect, on genersl topics snd aress of specis
opinions. Has broad enough vocsbulary that
rarely has 10 ask for parsphvasing or expisnation.
Can follow accurately the essantisls of
conversations bhetwesen sducation nstive
speskers, reasonably clear teiephone calls, radio
broadcasts. new stories Similar 10 Wire servics
reports, oral reports, somae oral technical reports
and public addresses on non-technicsi subje —s;
can understand without difficuity all form of
standard speech concerning a saecisl
professional field. Does not understand nstive
speskers if they speak very Quickly or use xome
slang or dislect. Can oftan Jetect emotional
overtones. Can understand between the linex
(i.9., grasp infersncss).

L-3+ GENERAL PROFESS!ONAL PROFICIENCY

Comprehents most of the content and
intant of a variaty of forms and styles of speech
pertinent to professional nesds, ss well a3
genaral topice and social conversation. Ability to
comprehend many sociclirguistic and cuitural
references. However, many miss some
subtisties and nuances. increased sability to
comprehend unusually complex structures in
lengthy utterances and to comprehend many
distinctions in langusge tailored for differant
audiences. incressed ability toundarstand native
speaiers talking quickly, using non-standard
dislect or siang; however, comprehension not
compiete. Some ability tc understand “beyond
the lines” in addition to strong ability to
understand “betwsen the lines.”

L-4 ADVANCED PROFESSIONAL PROFICIENCY
{Bsse Lavel)

Able tounderstand all forms and styles of

" speech pertinent 10 professional needs. Able 10

understand fully all speech with sxtensive and
precise vocabulary, subtieties and nuancss in ail
standard disiects on any subject relevamt to
professional needs within the range of his/her
expaniance, including socisl conversations; all
intediigible broadcasts and tslephone calls; and
many kinds of technical discussions and




discourss. Understands language spscificaily
tasiored (incluging persuasion, representation,
counseiling, and negonating) to differant
audiences. Able 10 understand the essentials of
spesech in some non-standard dialects. Has
difficuity in understanding saueme dialect and
slang, aiso in understanding speech in
unfavorasble conditions, tor sxample through bad
loudspeskars out doars. Understands “beyond
the lines® all forms of the language directed t0
the general listaner, (i.e. able to develop and
anaiyze the argumentaton presanted).

L-4+ ADVANCED PROFESSIONAL
PROFICIENCY

{Higher Level)

incresssd abiity to understand extrsmely
difficuit and abstract speech ss wall as sbility 10
undergtand ail forms and styles of speech
pertinent t0 professional needs. Inciuding social
convarastions. increaseda ability to comprehend
native speskers using extrame non-standard
dizlects and siang as wall as 0 understand
spesch in unfavorable conditions. Strong
sengitivity to sociolinguistic and cuiturai
references. Accuracy is close to that of the well
educated native listener but still not equivaient.

L-5 FUNCTIONALLY NATIVE PROFICIENCY

Comprehension sguivaient to that of the
well-sducated native listener. Abie to
undersiand fully all forms and styles of speech
intelligible to the wsil-educated native listener,
ncluding 3 numbar of regional and illiterate
dialects. highly colioquial speech and
conversations and discourse distorted by marked
interference from other noise. Able to
understand how natives think as they create

discoursa. Ableto undarstand extremaety difficuit
and abstract speech.

QNS
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INTERAGENCY LANGUAGE ROUNDTABLE
LANGUAGE SKILL LEVEL DESCRIPTIONS
READING

Prefacs

in the following descriptions a standard
set of taxt-types is assocuated with esch lovel.
The rext-type is general charactenzed in sach
descrnptive statement.

The word “resd.” in the context of these
proficiency descnptions, me- 8 that the person
at 3 given skill lavel can the. .ughly understand
the commumcative intent i e Ttext-types
descenbed. in the usual case the resder could be
exmmmamummm.mmh
summary, or transiation of the text intwo English.

Other ussful cperatons can be performed
on whitten texts that do not require the sbility to
“read,” 3s dafined above. Exampies ot such
tasks which persons of a given skill lsvel may
reasonably be sxpectad 10 perform are provided,
when appropriste, in the descnptions.

R-0 NO PROFICIENCY

No practical ability to read the language.
Consistently misunderstands or cannot
cormprehend at all.

R-0+ MEMORIZED PROFICIENCY

Can recognize ail the letter in the printed
version of an aiphabstic svystem and high-
trequency slements of a syilabary or 8 charactur
systsm. Abile 10 read some of ail of the following
numbers, icolsted words and phrases, personsi
and pisce names, street signs, office and shop
designanons. The above often interpreted
inaccurstely. Unabie to resd connected prose.

R-1 ELEMENTARY PROFICIENCY
{Base Lavel)

Sufficient comprehension to read very
simple connected written matsrial in 3 form
equivalent to usual printing or typescript. Can
read sither representations of familis- 2rmuiaic
verbal exchanges or simpole language  NtEiNINg
only the highest frequency structifa. CEttAMS
and vocsbulary, including shared internstional
vocabulary items and cognates (when
appropnate). Able to read and understand
known langusge eisments thst have been
recombined in new ways to achisve different

and locste routing information of professional
significance in more compiex texts. Can follow
essentisl points of wrtten discussion at an
slementary level on topics in nis/her special
pmfouionllﬁeld.

in commoniy taught languages, an R-1-
may not control the structure weil. For sxample,
basic grammatical relations are often
miginterpreted, and temporsi referencs may rely
primaniy on lexical items 28 time indicators. Hgs
some difficuity with the cohesive fsctors in
discourse, such as matcning pronouns with
refer~ s. May have 10 read materiais several
time. .r understanding.

R-2 UMITED WORKING PROFICIENCY
(Bsse Level)

Sufficient comprahension to read simple,
mmmnmuidhﬂmww
ususl printing of on subjects within 3
familisr context. Able to rasd with some
misunderstandings  straightforward  familiar,
factusl materisl, but 3 genersl ingufficiently
experienced wal the language to araw
infmsuimwmmoﬁngmmqf
the text. Can locats and understand the man
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'deas and detailis n matenal wnrten for the
general reader. However, persons who have
professional knowiedge of a subject may be able
to summanze or pgerform sorung and lecaung
tasks with written texts that are well bsvond
their general proficiency level. The R-2 can read
uncomplicated, but juthentic pross on familiar
subjects that are normally presented in a
predictable saguence which axds the reader in
understanding. Texts may include descriptions
and narrsnions in contexts such as naws items
describing frequently occumng svents, Simple
biographical information, social notices,
marenal written for the general resder. Generaily
the prose that can be read by an R-2 is
predominantly in strasghtforwsard/high-frequency
sentence patterns. The R-2 doss not have 3
broad active vocsbulary {(that is, which he/she
rscognizes immediatety on sight), but is able t0
use contaxtusl and real-worid cuas 1o understand
ths text. Charactensucally, however, the R-2 is
quite siow in performing such a procass, IS
typically able to answer factusl questions about
authente taxts of the types described sbove.

R-2+ UMITED WORKING PROFICIENCY
(Higher Levei)

Sufficient comprehension to understand
most factual material in non-techinical prose as
well 83 some discussions on concrate topics
reiated t0 special professionsl interasts, is
markedly more proficient at reading materiais on
a famuliar topic, 18 able to ssparate the main ideas
ang detais from lesser ones and uses that
distinction 10 advance understanding. The R-2 +

1S 3ble 10 use linguistic context and resi-worid.

knowiedge t© maks sensibie guesses about
unfamilisr material. Has 3 broad active reading
vocabuisry. The R-2 + 13 able to get the gist of
mair and subsidiary 1deas in texts which could
oniy be read thoroughiy by persons with much
higher proficiencies. Weaknesses include
slowness, uncesrtainty, inability to discsrm nuance
and/or intentionaily disguissd meaaning.

R-3 GENERAL PROFESSIONAL PROFICIENCY
(Base Levet)

Able to read within 3 normal range of
spssd and with aimost comolste comprehension
a variety of authentic prose materisl on unfamiliar
subjscts. Reading ability is not dependent on
subject matter knowiedge, aithough it is not
expected that an R-3 can comprehend thoroughiy
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subject matter which is highly dependent on
cuitural knowledge or which is outside his/her
genersl expenencs and not accompanied by
sxplanation. Tsxi-types include news stones
similar t0 wire S8fvice reports or intsrmational
news items in majer penodicals, routine
material in his/her professionsl fisld: all of these
may include hypothesis, argumentstion, and
supported opinions. Misreading rare. Aimost
ziways able to interpret maternial correctly, reiste
idess, and "resd between the lines.” (thst is.
understand the writers' Implicit intants in texts of
the above types). Can get the gist of more
sophisticated texts, but may be unable to detect
or understand subtety and nuance. Rarely has to
pause over or reresd gsnersl vocabulsry.
However, may expsrnience soms difficuity with
unusually compiex structure and low frequency
idioms.

R-3+ GENERAL PROFESSIONAL PROFICIENCY
(Higher Level)

Can compraiend 3 variety of styles and
forms pertinent to professional needs. Rarely
misinterprets such texts or rarely experiencss
difficuity reiating idess or making inferencss.
Able to comprehend many sociolinguistic snd
cuitural referances. Howsver, msy miss some
nuances and subtietiss. Abis 10 comprehend 3
considerable range of intentionsily complex
structures, low frequency idioms, and
uncommon connotative intentions; howsever,
accuracy is not compiete. The S-3 + is typically
able to read wath facility, understind, and
appreciate CONteMporary expository, trchnical,
or literary texts which do not rely rFeavily on
siang »nd unusual idioms.

R4 ADVANCED PROFESSIONAL PRONCIENCY
{Base Lavel)

Able to read fluently and accurstely all
styles and forms of the langusge pertinent to
professional needs. The R-4’3s sxperience with
the written language is extensive enough that
ha/she is abie to raiste inferences in the text to
raai-worid knowiedge and understand almost all
sociolinguistic and cuitural references. Able to
“raad beyond the lines" (that is, t0 understand
the full ramifications of iexts a8 they are situatad
in the wider cuitural, political, or social
snvironmeant). Abls to read and understand the
intent of writers’ empioyment of iwuance and
subtisty. An R-4 candiscam reiationships among
sophisticated written marerisis in the context of
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brosd expenence. Can follow unpredictable
wurns of thought readily in, for exampla, editonal,
conjectural, and literary texts in anv subject
matter ares directad to the general reader. Can
rudmﬂv:ﬂmanﬂdumhmmsmd
fisld, including official and professional
documents and COmespondencs. Recognizss aii
protassionaily relevant vocsbulary known to the
sducated non-professionainative, aithoug many
Accuracy is often nearly that of 3 weil-educsted
native resder.

R-4 + ADVANCED PROFESSIONAL
PROFICIENCY
{Higher Level)

Nearly native ability to resd and
understand extremely difficulty or sbstract prose,
2 very wide varisty of vocabulary, ldioms.
colloquisiisms, and siang. Strong sensitivity t0
and understanding of sociolinguistic and cuitural
rafarences. Little difficuity in reading lsss than
fully legible handwriting. Broad sbility to “read
bsyond the lines” (that is, 10 understand the full
rsuﬁﬂuﬁmsohomnmwmmmw
mmﬂ.m‘m.mmmu
nurlvmnofawwmdormm
reader. Aecunwudoummatofwm
educated native resders. but not equivalent.

R-5 FUNCTIONALLY NATIVE PROFICIENCY

Reading proficiency is functionally
equivalent to that of the weil-gducsted native
reader. Can read exuemely difficuity and
sbstract prose; for example, general legsl and
technical as wall as highly colloquisl writings.
Able 10 read literary texts, typically including
CONteMpOrsry avam-garde prose, postry, and
theatneal writing. Can read classical/srchsic
forms of litersture with the same degree of
facility as the weil-educsted, but non-specisiist
native. Reads snd understands a wido varisty of
vocsbulsry sndidioms, collogquialisms, siang, and
pertinent cuitursl referencss. With varving
degrees of difficulty, can resd all kinds of
handwritten documants. Accuracy of
comprehension is equivalent to that of 3 well-
educated native reader.

[
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INTERAGENCY LANGUAGE ROUNDTABLE
LANGUAGE SKILL LEVEL DESCRIPTIONS
WRITING

W-0 NO PROFICIENCY
No functional writing ability.

wW-0+ MEMORIZED PROFICIENCY

Writes using memorize materisl and set
expressions. Can produce symbols in an
alphabetic or syllabic writing system or 50 of the
most common charactars. Can write numbers
and dates, own name, nationality, address, etc..
such as on a hotel reqistration form. Otherwise,
ability to wnite is limited to simpie lists of
common items such as 3 few short sentences.
Speiling and even representstion of symboils
(letters, sylisblas, characters) may be incorrect.

W-1 ELEMENTARY PROFICIENCY
(Bsse Level)

Has sufficient control of the writing
system to meet limited practicsl needs. Can
create by writing statemaents and questions on
topics very familiar to him/her within the scope of
his/her very limitad language experiencs. Writing
vocabulary is insdequats 10 express snything but
sismentary needs: writes in simpie sentences
making contnual errors in spelling, grammar snd
punctuaton but writing can be read and
understood by a8 native reader usad to desiing
with formgners attempting to write his/her
language. Writing tends 10 be a loose collection
of santences (or fragmants) on a given topic and
provides little evidence of conscious
organization. \While topics which are “very
familisr® and slementary needs very consideradly
from individual 10 individual, any Lerson st this
lsvel shouid be able to write simpie phone
Messages, IXCuses, notes 10 Service pecpis and

simple notes to friends. (800-1000 charscters
controlled.)

W-1+ ELEMENTARY PRORCIENCY
(Migher Levei)

Sufficient control of writing system 10
mest more survival needs and limited social
demands. Can craate sentences and short
paragraphs reisted to most survival needs (food,
lodging, transportation, immaediate sumoundings
and situations) and limited socisl demands. Can
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exwmhiﬂvaccumpmcmmmmum.
Can produce some psst verb forms but not
alwsys sccurstely or with correct usage. Can
reiste personal history, discuss topics such as
Mbﬂ.mmﬂmmm
Shows good control of slementary vocabulary
and some control of basic syntactic pattems but
compilex thoughts. Dictionary usage may suil
mmm«m.mm
W-1+ csn use 2 dictionsry to advantage 0
exprass simpie ideas. Genersily cannat uss basic
cohesive elements of discourss to advantage
(such as reistive constructions, cbject pronouns,
connectors, s1c.). Can take notes in some detail
on familisr topics, and respond to personal
questions using slementNy vocabulary and
summaries of biographical data and work
experience with fair accuracy. Writing, though
mw,ummnmmmmsmm
to desling with foreigners.

W-2 LIMITED WORKING PROFICIENCY
{Ssse Lovel)

Able to write routine social
correspondencs and prepars documentary
materials required for most limited work
requirements. Has writing vocabulary sufficient
10 exprass himseif/herseif simply with some
circumiocutions. Can write simply about 8 very
limited number of current events or daily
situstions. Still makss common errors in spelling
aMwmmmmmmﬂmo
most common formats and punctustion
conventions. Good control of morphology of
language (in inflected languages) and of the most
frequently used SYNTSCTIC STTUCTUrES. Elementary
conswructions are ususlly hsndled quite
accurately and writing is understandsbie to 3
native reader not used to resding the writing of
foreigners. Uses a limited number of cohesive
devices.

W-2+ LIMITED WORKING PROFICIENCY
{Higher Lavsi)

Shows ability to write withh some
precision and in some dstail about most common
topics. Can write about CONCTets TORICS reisting




to pamcular imerests and specisl fields of
compstencs. Often shows surpnsing fluency and
sase Of expression but under UMe CONstrants
and prassure language may be maccurate and/or
incomprehensible. Gensraily strong in either
grammar or vocsbulary but not in both.
Waskngsses or unevennass in one of the
foregoing or the spelling result in occasional
miscommunication. Araas of weakness range
from simple constructions such as plurals.
arucles, prepositions and negatives t0 more
complex SUCTUres such 3s tINSe USENE, PARSIVe
constructons., word order and reistive cisuses.
Normally controls ganeral vocabuisry with some
misusa of everydsy vocabulary evident. Shows
2 limited sbility t0 use circumiocytions. Usss
dictionary t0 advantage to supply unknown
words. Can take fairly accurate notes on
matensi presented orasily and handie with fair
accuracy mest social comespondence. Writing is
understandable to native speakers not used to
desiing with foreigners’ attempts 0 write the
language, though style is still cbviously foregn.

W-3 GENERAL PROFESSIONAL PROFICIENCY
(Base Lavel)

Able 10 use the lanquags sffectively in
most formal and informal written exchangess on
practical social and professional topics. Can
paper on cufrent events, on particulsr areas of
interest or on spacial figids with reasonsbile ssse.
Control of structure, speiling and general
vocabulary is adeqguste to convey his/her
maessage accurately but styie may be cbvioualy
foregn. Errors virtually never interfers with
comprehension and rarely diatwed the natve
reades. Punctustion genersily controlied.
Empiovs a full range of structures. Control of
grammar good with only sporagic ermrors in basic
STTUCTUreS., OCCRSIONSl errors in the in the most
compilex frequant structurss and somewhat more
frequent errore in low frequency compiex
structures. Consistent control of compound and
compiex sentencss. Refationship of ideas is
congistently clear,

W-3+ GENERALPROFESSIONALPROFICIENCY
(Higher Level)

Able 10 write the language in 8 few prose
styles pertinent to professional/educationsl
nesds. Not slways able t0 tailor lsnguaga to suit
audience. Weakngssas may Le in poor control of
low frequency compiex structures, vocsbulary or
the ability 10 express subtisties and nuancss.
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May be able to write ON SOME TODICS DErtNent 10
professionsi/educationsl needs. Organzation
may suffer due to lack of vanety in organizational
patterns or in vanety of cohesive devices.

W-4 AUDVANCED PROFESSIONALPROFRCIENCY
(Bass Level)

Able 10 writs the language precissly and
accurately in 8 veriety of pross styles pertinent 1o

to tador langusge 10 suit sudience snd able 10
exprass subtisties and nusnces. Expository
prose is clesrly, consistantly and explicidy
organized. The writer smpioys a vanety of
organizstional patterns, uses a wide vanety of
cohesive devices such 38 silipsis and parallelism,
and subordinates in 8 variety of ways. Able 10
write on ail topics normaily pertnent to
professionsi/educstion needs and on social
issues of 3 genersi nature. Writing sdequste 10
express sl his/her axpenences.

W-4+ ADVANCED PROFESSIONAL
PROFICIENCY
(Higher Level)

Able to write the ianguage precissly and
sccurately in & wide variety of prose styles
pertinent to professionsi/educationsl needs.
Masy have some sbility to edit but not in the full
range of styles. Has some flexibility within a
stvie and shows some swviriencs of a use of
styilistic devices.

W-5 FUNCTINALLY NATIVE PROFICIENCY

Has writing pnrficiency equal to that of 8
well-educsted nstive. Without non-nstive errors
of structure. spelling, stvie or vocsbulary can
write and edit both formal and informasl
corraspondence, official reports snd documents,
writing for special purposes which might inchude
isgal, technicsl educational, literary and
colloquial writing. In addition to being clear,
sxplicit and informstive, the writing and the ideas
are also imagingtive. The writer smpioys 3 very
wide range of stylistic devicss.

21 Novembaer 1983
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Thess descniptions ware approvsd by the intsragency Language Roundtable, consisting of the
following agsncies.

Department of Defanse Federal Buresu of investgation
Department of State ACTION/Pesce Corps

Cantral Intsiligence Agency Agency for intamational Development
Navional Secunity Agency Office of Personnel Management
Department of the Interior immigration snd Natursiizstion Service
National Endowment of the Humanities Departmant of Educstion

National Institutss of Heaith US Customs Service

National Science Foundation US information Agency

Department of Agricuiture Library of Congress

Drug Enforcement Administration
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Prenties

Generic Guidelines and the LCTLs

The guidelins for langusge proficiency assessment have their
roots in the efforts of the US. Government's language training
community. The American Council on the Teaching of
Langusges (ACTFL) and the Educational Testing Service
spearhsaded the movemant to adapt the government [nteragency
Language Roundtable (ILR) proficlency descriptions and
Suidsilines for use in foreign language programs in colleges and
universities, Since 1981, noa-langusge-specific guidelings have
besn published and revised periodicully, and are now being
assimilated into many foreign language programs to serve as a
foundation for the of revised curricula.

Much of the early work in the was
e T e e S
includs languages such as Russian, Chinese, japanese, and Arabic,
it quickly became apparent that the original guidelinas were too
Eurocentric. The two most obvious problems were: (1) a bias
toward grammatical categories of westarn Furopean langusges,
such as tense and gender; and (2) the concern that lesrners wouid
require much time 10 master the principles and mechanics of non-
Roman writing systems.

Efforts to expand the ACTFL guidelines to accommodate the
less commonly taught langusges (LCTLs) began with the
development of guidelines for Chinese, Jspeness, and Russian,
and with the training of testers for these languages. Tester
training for Arabic and Partugusse followed socn thereniter.
Workshops and familiarization projects weve expanded to include
teachers of Hindl, Indonesian, and soms African languages.

Adapting the Guidelines to Fit Specific LCTLs

To apply ths generic guidelines to the construction of
proficiency descriptions for a particular language, the target
language itseif must be carefully assasgsmd. Factors such a3 cultural
context, appropriate content, And what constitutes accuracy must
be taken into account for esch language. Theoretical problems in
adapting the generic guidelines & a particulay language include
complex morphaoiogies irs Russian, diglossia in Arabic, the eariy
appeanance of register in Indonesian and Japanese, and the
presence of Hindi-English code-switching at high levels of
proficiency among educated native Hindi speakers. The nature of
writing systems such as those used in Chiness and Japanese aiso
presents a special challenge to the development of guidelines
because the length of training required o leam these languages is
Sreater than that required to isam Spanish or French.

Taachars of Arabic, for eampie, are now discussing ways in
which various dislects of Arabic can be accommodated when
. testing for proficiancy. The generic guidelines wers deveiopad to

e

Proficiency Testing in the
Less Commonly Taught Languages
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test a full range of oral proficiency, including inforr
conversation which, in Arabic, is generally conducted in the lo
dialect. Modern Standard Arabic (MSA), the languags of the p:
and, to a considerable degrwe, of the broadcast madia, is 2
widely used in more formal and international settings, althou
the extent to which native speakars will be prepared to swr
regutars varies considersbly from ons dialect to another. -
generl consensus at presant is tC seek & compromiss while fun
study of the problems in developing guideiines for Ara
continuss. Thus, when festiag for ts Arubic, tester .
candiiste repiicate the situstion in the Arab-world jtself
identifying tirough the interview process the comanon

base through which they can communicete Testers will acc
responses in MSA and /or any colloquial diaiecs with which ¢
are familisr. Because an ability to conununicate in both MSA a:
dialect {s charscteristic of native spankers, proficiency in t
MSA and & colloquial variety is required to achieve 3 “Super
rating in Arabic.

Another practical considerstion is how 10 handle a langua
sociolinguistic pecuiiarities when developing language-spe
proficiency guidelines. For exampila, Indoassian requ
immadiste recognition of strict ruies that govers appropriste s
when others. Hence, forms of sddress ase taugis £
the vary beginning in Indonesian courses, and the guidelines
Indonesian muse reflect this and other necessary sociolingu:
rules that define human relationships and status peculia
Indonasian society.

Training Language-Specific Testers

Becauss langua tesver training currently exis
only a handful of the LCTLa, it is likaly that most initial traix
will be medisted through Engiish or through another langu
known to the prospective testar, e.§. training through Englis
French for Asian and African specialists. Training might ais.
carried out in a language that is structunally similar to the ta
language, e.g. training through Russian in order to test in ano
Slavic language. Another solution is to pair the tester w1
native spcakar of the target language, and allow the tegter to v
with the native in a capacity similar to that used ir
former linguist/informan method of languege instruction. T
the trained testar guicies the infonmant through the interview,
the two make a joint decision as to the final rating. [t is
possible that sami-direce tases of oral proficiancy will be develc
and validated against the oral interview for those much
commonly taught langusges for which davelopiag a cadr
trained testers may not be possibie in the near fitare.

el
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Developing Competency-based Language Programs
The language training programs funded by the U.S.
of Education are now required to provide susficlent

evidence that they are making changes to include co

based teaching and appropriats testing in their individual
institutions. Programs are aiready beginning to institute different
to the of language teaching matarials
and curricyls. Profidency is a major topic of concern at summer
institutes. The African language tsaching community has
developed a set of common goals and priorities, as weil as
avenues of coordination betwess canters. Semui-direc

LCTLs and Policy Questions

The appearance of recent legisiation and regulations relating
to proficiency testing and competency-based languags prograns
has created a new set of policy quastions that funding agencies
and {nstitutions will have to face. The Educetion
Amendments of 1986 includad a number of significant changes in
Title VI of the Higher Education Act (Foreign Language and Ares
Studies Fellowshipe 1988), which is the lagisiative besis
for several of the international education progrems administered
by the Canter for Internadonal Education in the US. Departmant
of Education. There will be {ntense cooy for the limited
training resources cusrrently available 2« universities seek o come
into compliance with these legislative changes. The US.
Department of Education, academia, and the major professional
foreign language associations will nesd to cocperate in sesting
realistic priorities and in developing the necessary guidelines. The
most pressing quastion is ons of deciding which languages or
language groups are more important and should have guidalines
developed first. The sacond pressing quastion is how the naarly
150 natiomal resource centers and fellowships programs in joreign

area and international studias, fundad in part by the
US. Cepartment of Education under Title VI of the Higher
Education Act (Thompseon, Thompeon, and Hipie, 1968), will mest
the requiremnenss of the new legislation .

At the secondary school level, schools are beginning to tasch
languages othar than Spanish, French, and Cesrman. Russian,
Japanase, Chinese, and in soma places Arsbic, are now taugint in
seversl mapr urban school systems all over the country. With
gudance and encouragement from the professional community,
state systems will nesd to adopt proficlency assessment
procedures in these languages to enable teachers to mest
centification requirements. Such aress of foreign language
curricula as placemant, syilabus design, course and program
evaluation, entry and exit requirements, and required proficiency
levels of tesching assistants and teachers will also chinge as a
result of the language-specific proficiency tests (Byrnes, 1987).

The Researci Agenda

For the moment, the application of the generic guidelines to
the LCTLs has raised quaestions that offer opportunities for new
ressarch in the field of foreign and learning.

A number of scholars involved in the fleld of second langusge
acquisition and testing have suggestad such aress of possible

research as: the maximum level of proficiency that can be reached
under certain conditions; the variables that affect leamning; the
relationship betwesn sacond language (L2) acquisition and L2
instruction: and the effact of formal vs. informal learning. Such
research calls for interdisciplinary cooperation and training.

examination of differences in testing ohe's own students as

opposad to testing sOmeOns eise’'s; investigation of possible
differences between native and nonnative intsrviewers with

within which sscond language can be observad and
evaluated. This research can be applied to both oral proficiency

and the acquisition of receptive skills.
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ACTFL Chinese Proficiency Cuidelines™

—

The xmmmmmamdmmmﬂwm
unMMMMMMWh.MM&MW“
aumwmofm.mmmmmmmmtmmmmmm
“all-before-and-movre”’ fashion.

The language-specific guidelines exemplify in Chinese the characteristics of each level of the genenc guideiines.
memammmthaaMmmwulMMbmmm
suggest functional samples of non-native ability in Chinese

Beummmnnddmuidmnfymofmﬂduy.umudmmwmmww
measure what an individual has achieved through specific classroom instruction bus rather to allow assessment
of what an individual can and cannox do, regardless of where, when, or how the language has been jearned
«mmmmwmwmwhmmunmmmmu
wmammmmwwmmmmmmmu
opposed to achievernent-based, and are intended to be used for global asscssment.

mxmmmMummmmmmmmma
mmmnmmmmﬂankmmmmm
will continue to refine and updass the critevia periodically to reflect the noeds of the users and the advances
of the profession. In this vein, ACTFL owes a continuing debt to the creators of the 1982 provisional profl-
dm:ﬂdeﬂnam&ofeoumwﬂwmmbmdmwwmkmcm
tee, the creators of the government’s Language Skill Level Descriptions.

ACTFL would like to thank the following individuals for their contribution 10 this project:

Gesesic Guidelinas Chinese Guideiines
Heidi Bymes Albert E. Dien
James Child Ying-che Li

Nina Levinson Chim Thn-Choi
Pandee Lowe, Jr. Shou-hsin Teng
Seiichi Makino A. Ronald Waiton
[rene Thompson Huei-ling Worthy
A. Ronald Walton

These guidelines are the products of grants from the US. Department of Education.

. mﬁmcmﬂmmmmmmmmnmbmmmmxmm
of Foreign Language Annals respectively.
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Descriptions-Spesking

Novics

Novice-l.ow

Novice-Mid

Nowvice-High

mmmnmwmmwmwmm
learned matevial,

mommnmmammmmamm
meMmmeﬂmmﬂwm.

Chiness. No functional ability to speak Chinese. Oral production is limited to
a few common loan words in English (kumgfus, chow meix) and perhaps a few
high frequency phrases (xidxie, ni hdo).

Gangri- Oralpmducﬁonconﬁnuestoms‘noﬁsommmw
pmmmmmofmmmqmam
Vocabulary is sufficent only for handling simpie, elementary needs and exprestng
basic courtesies. Utterances rarely consist of more than two or three words and
Mfwmmmmmndw;musmm
hmmd!ﬂmkymﬂa‘ummmmmm
speakess may be understood only with great difficuity.

mwwmmmmwmuummm
basic courtesy formulse (VMI/Ni guixing?). Can count from one lo ten, name
basic colors (Adng, kin), common nouns (gishud, che), and food items (/2n,
mian, row). Proounciation and tones may be barely inselligible and strongly io-
fluenced by the first langusge.

MAWtomﬁymuymemmMomemeu-
MWWMNWWMMMM
zmmﬁmpummmammmummm
mmﬂmwmmmofmmmm
famshmo!rdmyofm.wmwmdm
utterances rather than of personalized, situationally adapced ones. Vocabulary
centers oo aress such as basic objects, piaces, and most common kinship terms.
Mmmummwnmwmmm
mmhwarmmmm-mmm
ty being undesstood, even by sympathetic interiocutoss.

Chinese, Emerging ability to make short statements utilizing simple formuiaic
utterances (W3 wio Af shud. W0 yo0 méi yibin shid.) and ssk simple questions
(M Shmd yingwén me?). Oftens misplaces question words (*Shénme i ydo7) and
makes statements with incorrecs word order (*M Ado jingfan.). Vocabuiary is
WNMMWMMLI.&&““M
family members (figin, mugin, gfge, mitme), and high-frequency place names
(Chdnpehéng, Zhongehan Li). Can use correctly common verbs and adjectives
in the present time frame (kdn, mdi, gud), but often confuses the use of verbs
(sAl, ydu, 23i) as in (*W3 shl zhér.). Pronunciation and tones are often fauity.

The Intermediate level is characterized by the speaker’s ability to:

—~<reste with the language by combining and recombining learned clements,
though primarily in a reactive mode;

—initiate, minimally sustein, and close in a simpie way basic communicative tasks;
and

—ask and answer questions.

4T2
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ACADEMIC DEGREE PROGRAMS INVENTORY

Programs Approvad by the Board of Regents as of Novembar 1991

Q

ERIC

v

214

LEGEND INTERPHETATION OF SYMBOLS
- « Bachslor’'s Degree A Advanced Maslor's Degree P Professional Degioo M indicatos an Afiitiation of Programs at two of moro uaniversiies
M Master's Degree S Specialist's Degree m Cooperative Master's Program M l Proygram is a iHos! to another universily’s Alfiliatoed Program
D Doctoral Degres E Engineering Degree d Cooperative Doctoral Program . M Program is a Host lo another universily's Cooperalive Program
CIP Codes _Degree Programs (and Old HEGIS Code)  UF FSU FAMU USF FAU UWF UCF FIU UNF
o AGRIBUSINESS & AGRICULTURAL PRODUCTION
01.0102  Agricultural Business (0112) B
01.0103  Food and Resource Economics (0111) B M
01.0603  Ornamental Horliculture (0109) (was 02.0404) B
01.0605 Landscape Design (0204) 8
02. AGRICULTURE SCIENCES
02.0101 Agriculture Science, General (0101) B M
02.0201 Animal Science (0104) B M
02.0206  Dairy Scienca (0105) 8 M
02.0208  Poullry Scisnce (D106) B M
02.0301  Food Science & Nutrition (0113) B M
02.0401 Piant Sciences (0120) 8
02.0402  Agronomy {0102) 8 M
020403  Horticulture (Fruit/Veg Crops) (0108) 2]
02.0403  Honrticulture Scisnce (0108) M
02.0501  Soils Science (0103) B M
03, RENEWABLE NATURAL RESOURCES
03.0501 Frrest Resources & Consarvalion (0114) B M
04, ARCHITECTURE & ENVIF-:ONMENTAL DESIGN
04.0201 Architecture (0202) B M B M u
04.0301 Urban & Regional Planning (0206) M M M
04.0501  Interior Dasign (0203) B B M 8
04.0501  Landscape Architecture (0204) B [m] v ]
05, AREA & ETHNIC STUDIES
05.0102 American Studies (LISA) (0319) B B M B M
05.0103 Asian Sludies (0301) 3] 8 M
05.0105 Russian & Last Luropean Studies (0311) B M
05.0107 L atin Amernican Studies (0308) M 1]
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ACADEMIC DEGREE PROGRAMS INVENTORY
Programs Anproved by the Board of Ragents as of Novembor 1991

LEGEND " INTERPRETATION OF SYMROLS

B Bacheior's Degree A Advanced Master's Degree P Professional Degreo M Indicatas an Alfiliation of Programs at two or more universities

M Master's Degree S Spscialist's Degres m Cooperative Master's Program M Program is a Host 1o another univarsity's Affiliated Program

D Doctoral Degree E Engineering Dagree d Cooperative Docloral Program M Program is a Host 1o anothar university's Cooperative Program
CIP Codes  Degres Programs (and Oid HEGIS Code) UF___ FSU____ FAMU_ _ USF__ FAU UWF UCF  FIU_ UNF
05, AREA 8 ETHNIC STUDIES, Continued
05.0201  African-American (Black) Studies (2211) B B
05.0205 Jewish Studies B
06. BUSINESS & MANAGEMENT
06.0101 Business, General (0501) B M D B M 8M B M
06.0201  Accounting (0502) B M B M B B M B M BM BM BM BM
06.0301 Banking & Finance (0504) B M B M B B B B BM BM
06.0401 Busl Mgmt & Admin (0506) 8 M D B M 8 M B M D 1] M[I-)--I BM BM D BM!Q] a8
06.0501 Businass Economics {0517) o B M B BM 1]
06.0701 Holsl & Restaurant Mgmt (0508) 8 B BM
06.0705  Transportation Management (0510) B B
06.0801 Insurance & Risk Mgmt (0512) B M B 8 B
06.0301  intemnalional Business Mgmt (0513) 8 8 BM
06.1201 Management Information Systems B
06.1303 Mgmnt Science & Systems (0507) (was 06.1302) 8
06.1401 Marketing Management (0509) B M B M 1] 8 8 8 B B
06.1601 Pearsonnel Management (0515) B B M
06.1701  Real Estate (0511) 8 M B 8 B B
086.1301 Taxalion M M
09. MASS COMMUNICATION
09.0101 Mass Communication, Genoral {0601) M D B MD 4 M B M YT ] B M BM B8
09.0201 Adventising (0604) 8
09.0401 Journalism {0602) 8 B 8
09.0402 Magazine Production {0602) B
09.0501 Pubiic Relations (0606) 8
09.0701 Radio & TV (0603) 8 B
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ACADEMIC DEGF.EE PROGIRAMS INVENTORY
Programs Approved by the Board of Regonls as of November 1991

LEGEND " "INTERPRETATION OF SYMBOLS |

B Bachelor’'s Degree A Advanced Master's Degree P Prolessional Degree M Indicatos an Altiliation of Programs at two or raore universities

M Master's Degree S Specialist's Degres m Cooperalive Master's Program M Program is a Host to another universily's Alliliated Program

D Doctoral Degrea E Enginsering Degree d Cooperative Doctorat Program M Program is a Host to another universily’s Ceopaerative Program
CiP Codes Dagree Programs (and Oid HEGIS Code) UF FSu FAMU _uUsF_FAU UWF  UCF FIU UNF
10, COMMMUNICATIONS TECHNOLOGY "
10.0102  Motion Picture and Television 8
1. COMPUTER & INFORMATION SCIENCES
11.0101  Computer & Info Science, Gen (0701) B MDE B MD 8 B M D BM BM D BM D BM
11.0401 Info Sciences & Systems (0702) 8
13, EDUCATION B
13.0301  Curriculum & instruction (0829) M DS M DS M l—D—H D s D §}
13.0401 Ed Adminfl.eadership, General (0827) M DS M D S M MDS M DS M d M D S M D |s M
13.0406  Higher Ed Administration (0805) D s ™MD d
13.0501 Educational Media (0845) M
13.0601 Instructional Systems (0844) M D
13.0603 Ed Stailstics & Rasearch (0824) M D S M D S
13.0604 Ed Testing, Eval & Measurement (0825) M D
13.0701 international Development Ed M
13.0801 School Psychology (2015) M D 8 M M s M
13.0802 Ed Psychology (0822) M DS M D S B
13.0803  Agency,Corrctni & Dsvalop Couns! (0862) M D s
13.0501 Soclal Foundatlions of Ed (0821) M D s M D M
13.1001 Speciail Ed, General (0808) B MD S M D B M B M [D } BM BM d [D“j] BM
13.1004 £d of the Giftad & Taiented (0811) M
13.1005  Ed of the Emotionally Handicap (0816) M M 8 M
13.1006 Ed of the Meantally Handicapped (0810) M 8 M B BM
13.1009 Visual Disabifities (0814)
13.1011  Special Learning Disablilities (0818) M B M BM
13.1011  Emotional Disturb/t earning Dis (0818) B M s
13.1012  Speech Corrections (0815) B M
13.1013  Ciinical Teaching & Special Ed (0861) M

4)‘)'}
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ACADEMIC DEGREE PROGRAMS INVENTORY
Programs Approvod by the Board of Regents as of November 1991

LEGEND " INTERPRETATION OF SYMUOLS

B Bachelor's Degree A Advanced Masler'c Degres P Pinfessional Degiee M I indicales an Alliliation of Programs at two of more univorsitios

M Master's Dagree S Specialist's Dagree m Cooperativa Master's Program M Program is a Host ta another univarsity's Alfilialed FProgram

D Doctoral Degree E Engineering Degree d Cooperative Docloral Program M Program Is a Host 1o another university’s Cooperalive Program
CIP Codes Dagree Programs (and Oid HEGIS Code) UF FSU FAMU USF FAU UWF UCF FiU UNF
13 EDUCATION, Conlinued
13.1101  Student Counseling & Personnel Serv (0826) M DS M DS M M 5 M d s M M
13.1102  Student Personnsl in Higher Ed (0863) M D S
13.1103  Counsslor Ed (0864) D M
13.1201  Adult & Continuing Ed (0807) M DS M M d M D
13.1202 Elementary Ed (0802) B M BMDS BM B M B M BM BM BM BM
13.1203  Jr High/Middie School Ed (0804) B B
13.1208  Pro-Elementary Ed (0823) ™M B MDS M BM M
13.1205  Secondary Ed (0803) M 8M
13.1206  Jr. Colisge Teaching (0806) M D
13.1207  Urban Ed M
13.1301 Agricultural Fd (0840) B M
13.1302 At Ed (0831) B M 8 MDS§ B 8 M M B 8BM BM 8 M
13.1303  Business Ed (0838) 8 M B M B BM
13.1305 English Ed (0848) M BMDS B M B M B BM B M BM
13.1306  Foreign Language Ed (0841) M B MD S B M 8 8 BM
13.1307 Health Ed {0837 B M B M BM BM
13.1308 Home Economics Ed (0840) B M BM
13.1311  Mathematics Ed (0833) M B MDS B M B M 8 BM BM BM BM
13.1312  Music Ed (0832) B MD B MD B B M 8 M BM BM B M
13.1314  Physical Ed (0835) B M B MDS B M B M B M BM 8 M BM BM
13.1315 Roading Ed {0B30) M M D S M M M M M
13.1316 Science Ed (0834) M B M D S ({ I V] B M B8 BM BM BM 8 M
13.1318  Sovial Studies Ed (0855) M B MDS B M B M B BM BM BM
13.1320  Trade & Industrial Ed {0839) M DS B M B M BM d BM BM BM
13.1327  Secondary Science/Math Teachng B
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ACADEMIC DEGREE PROGRAMS INVENTORY
Programs Approved by the Board of [legents as of November 1991

LEGEND " INTERPRETATION OF SYMBOLS |
B Bachelor's Degreo A Advanced Master's Degreo P Prolessional Doyreo M indicates an Affiliation of Programs al iwo or more universities
M Master's Dagrea S Spacialist's Degres m Cooparative Master's Program M Program is a Host to another university’s Aflilialed Program
D Doctoral Degree E Enginesring Degree d Cooperative Doctoral Program M Program is a Host to another university’s Cooperative Program
CIP Codes Degree Programs (and Old HEGIS Code) UF _ FSU__ FAMU __ USF  FAU___ UWF__ UCF_ AU UNF
14, ENGINEERING
14.010% Enginecoring, Genoral (0901) 0 it M D M

14.0201 Aeiospace Eng (0902) [} 13
14.0301 Agricultural Enginsering (0903)

B
8
14.0701 Chemical Eng (0S06) 8
B

Tz zzzx
o
mmmo@r m

D B MD 8 M D B MD

14.0801  Civil Engineering (0908) D B M B M B MD M BM D BM
14.0901  Computer Enginesring (0998) B M D M |D BM[D B M
14.1001 Electrical, Electronics Eng (0909)) B MDD B M 8 M 8 M D B MI|D BM|D BM D
14.1101 Enginesring Mechanics {0922) M D
14.1401 Environmental Heailth Eng (0922) B MDE BM D M
14.1701 Industrial Eng (0913) B ;] B M D , BM 0 BM
14.1801 Mechanical Enginesring (0910) B MD E B MD B M D 8B M D B MD BM D BM
14.2001 Matatlurglical & Materials Eng (0914) B M D E
14.2301 Nuclear Enginesring (0920) B M D E
14.2401 Coasial & Ocean Enginesring {(0926) M D E B MD
14.2601  Land Surveying (0925) B
14.2701 Industrial & Systems Eng (0927) B MD E M B
14.9901 Enginearing Management (0928) M
15. ENGINEERING TECHNOLOGY
15.0101 Architect Dasgn/Constrcin Tech (0235) 8
15.0103 Building Construction {0208) g8 M M
15.0104 Construction Enginesring Tech (0986) B 8
15.0201  Civil Technology (0987) B
15.0202 Dasign Technology (0991) B
15.0301 Computer/info Systems Tech B
15.0303 Elscironic Enginsering Tech (0980) B 8
15.0504 Envinmntl Tech & tirtban Systems (0992) BM
15.0603  industrial Tech (0984) 8 B B
15.0805 Mechanical Engineering Tech
15.9801 Engineering Technology (0925) L
15.9902 Operations Technology (0985) ]

0
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ACADEMIC DEGREE PROGRAMG INVENTORY
Programs Approved by the Board of Regents as ol November 1991

LEGEND INVERPRETATION OF SYMBOLS
B Bachelor's Degree A Advanced Masles's Degree P Prolessional Degreo IM indicatos an Alfiliation of Programs at two of more universities

M Master's Dagree S Specialist’s Degree m Cooperalive Master's Program M FProgram is a HHost to another universily's Allimaled Program

D Doctoral Degres E Enginsering Degree d Cooperative Doctoral Program M Program Is a Host to another univarsily’s Cooperative Program
CiIP Codes Degree Programs (and Oid HEGIS Code) uf FSU  FAMU  USF FAU_ = UWF ucF FU UNF
16. FOREIGN LANGUAGES
16.0101 Foreign Lang, Multiple (1101) ]
16.0390 East Asian Lang/Lilerature B
16.0402 Russian (1106) 8 3] 8
16.0403  Slavic Languages (1115) M
16.0501 Garman (1103) B MD B M B B M 8
16.0601  Greek (1110) B M
16.0801  French (1102) B M 8 M D 8 B M B M 8 B B
16.0902  flalian (1104) B B 3]
16.0803  Latin (1109) M B M
16.0804 Portuguess (1117) 8 B
16.0805  Spanish (1105) B M 8 MD B 8 M B M B 8 BM B
16.0906 Romance Languages (1130) D
17 ALLIED HEALTH
17.0209 Radiologic (Med) Tech (1225) 8
17.0302  Clinicat Chemistry (1933)
17.0310  Maeadical Technology (1223) B ;] B B 8 BM
17.0407  Vocational Rehabilitation (0842) M 8 MD S M
17.0508  Physiclan Assisting (1260) 2]
17.0806  Music Therapy (1826) 3 M
17.0807 Occupational Therapy (1208) 8 M B BM
17.0811 Onholics/Prosthetics B
17.0813 Physicat Therapy {1212) B 8 BM
17.0818  Respiratory Therapy (1273) 8 8
17.9301 Rohabiiitative Services (1201) B

ty M I ]




ACADEMIC DEGREE PROGRAMS INVENTORY
Programs Approved by the Board of flugonts as of Novomber 1991

T T T T T UEGEND ) INTERPRETATION OF SYMEBOLS T -]
B Bachelor’s Degree A Advanced Masler’s Degrea P Prolaessional Dagree M Indicates an Alliliation ol Programs at two or moro universitics \
M Masler’s Degreo S Specialist’s Dagres m Coaperalive Masler's Program M Program is a Host 1o another university’s Alliliated Program :
D Doctorat Dagres E Enginesring Dagree d Cooperative Doctoral Program M Program is a Hos! to another university's Cooperative Program

CIP Codas Degree Programs (and Oid HEGIS Code) Ur FSU FAMU USF FAU UWF UCF FIu UNF

18. HEALTH SCIENCES

18.0103  Spesach-lLang Path/Audiotogy (1220) B M D A M . B

18.0401 Dentistry (1204) P

18.0701 Heaith Services Admin (1202) M B M 2] B BM M

18.0703  Maedical Records Admin (1215) B B B

18.0704  Health Science (1202) M 8 M

18.1001  Medicine (1206) P P

18.1098  Madical Sciences (1285) (was 18.1029) MD M D

18.1101 Nursing (1203) 8 M D B M B g M 8 M 8 1] <] 8

18.1401 Pharmacy {1211) 8 M D P B M D P

18.2201  Public Health (1214) M D [m]

18.2401 Velarinary Medicine (1218) [ '

18.2402  ‘Jeterinary Sclence (1286) M

The Public Health program at FIU is affilialed v:ith the Univsrsity of Miami.

19. HOME ECONOMICS/HUMAN SCIENCES

19.0101  Home Economics, General (1301) B D

19.0503  Dietetics/Nutritional Services (1306) B M BM

19.0701  Home & Family Lile (1305) B M

19.0704  Marriage & Famlly Living (1310) D

18.0705  Gerontology (Aging) (1309) B M

19.0901 ' Toxtiles & Clothing (1303) B M B

22 Law

22.0101 Law (1404) P [

22.0103 Legal Assisting (1408 or 2197) B B

22.0104 Taxation Law {1409) M

AR




ACADEMIC DEGREE PROGRAMS INVENTORY
Piograms Approved by the Board of Regonts as of Novewmber 1991

INTERPRETATION OF SYMBOILS

LEGEND

B Bacholor’s Degree A Advanced Mastor's Dogice P Profossionat Degroo M tidicatas an Affiliation of Programs at two or moro univorsilics

M Master's Degree S Specialist’s Degrea m Cooperative Mastes's Program M rogram is a Host to another universily's Afhliated Program

D Docloral Dagres E Enginearing Degree d Cooperative Docloral Program M Program is a Host to anather university’'s Cooperativa Program
CIP Codas Degres Programs (and Oid HEGIS Code) UF FSU FAMU USF FAU UWF UCr FiU UNF
23, LETTERS
23.0101 Er.glish, General (1501) B M D B MD 1} B M0 6B ™ BM BM B M
23.0201  Classics (1504) B M B M B m
23.0501 Craative Writing M
23.0601 Linguistics (1505) B MD M B M M
23.0801 Lierature (1502) B8
23.1001  Spesch, Debate, & Communication (1506) 8B M D 8 M D B
24, LIBERAL/GENERAL STUDIES
24.0101  Liberal Ads & Sciences (4901) 8B M B B 8
24.0104 New Colisge (4913) 8
24.0198 Humanities (1513) (was 24.0102) 8 MD B B B
25, LIBRARY & ARCHIVAL SCIENCES
25.0401 _  Library Servicas, Ganeral (1601) MDA M
26. ,  LIFE SCIENCES
26.L,01 Blology, General (0401) 8 M D B M a D 8 M BM 8B M BM D B
26.0201  Blochemistry {0414) M D B
26.0301 Botany, General (0402) B M D B M B
26.0305  Piant Pathology (0404) B M D
26.0495  Piant Molecular & Cellular Biology M D
26.0501 Microblology (0411) B M D B M BM
26.0603  Ecology (Limnology) (0420) B
26.0607 Marine Blology (0418) 8
26.0608 Neurosclance D
26.0701  Zoology (0407 8 M D B M B
26.0702  Eniomology and Nematology (0421) B MO AR

231
2. MATHEMATICS
27.0101 Mathamatics, Ganeral (1701) B M D B M D 1 M0 H MD oM 8] 3} 8
?7.0301 Applied MatlhvMath Sciences (1703) M BM M
Statistics (1702) B M D 8 MD B M B 8



ACADEMIC DEGREE PROGRAMS INVENTORY
Programs Appfoved by the Board of Regents as of Novemhoer 1991
S INTEHPRETATION OF SYMBOLS

LEGEND

B Bachelor's Degree A Advanced Master's Degree P Professional Degroe M indicatos an Afliliation of Programs al lwo or more universilios

M Masler's Dogroe S Specialist's Dagree m Cooperalive Master's Program M Program is a Host Lo another universily’s Alfiliated Program

£ Doctoraf Degrea E Engineering Dagree d Cooperativa Docloral Program M Program is a Host to another universily's Cooperaltive Program
CIP Codes Degree Programs (and Old HEGIS Code) UF FSuU FAMU USF FAU UWF UCF FiU UNF
30. MULTVINTERDISCIPLINARY STUDY
30.0101 Biological & Physical Sciences (4902) B B
30.0102  Marine Sciences (4508) M D
30.0103  Interdisc Nalural Sclences (4911) B
30.0401 Humanities & Soclal Sciences (4503) B8 B M B
30.0698 Enwnmnll Resource Mgmt/Plan (2110) (was 30.0801) B
30.0701  Women's Studies (4998) B
30.9501 independent/interdisc Studies (4910) 8 8
31. PARKS & RECREATION
31..301 Parks & Raecrealion Mgmt (2103) 8 M B M BM
3. HEALTH RELATED ACTIVITIES
340201  Movement Sclence (0856) (was 13.1324) M DS
34.0202  Health & Human Performance (was 18.1020) D
38 PHILOSOPHY, RELIGION, THEOLOGY
38.0101 Philosophy (1509) B M D B M D B MD B 8 B 8 B
38.0201 Religious Studies (1510) B M B MD B M B B
38.0510  Philosophy & Religlon B
40. PHYSICAL SCIENCES
40.0101 Radiation Physics (1901) B8
40.0201 Astronomy (1911) B MU .
40.0401 Atmospheric Sci & Meteorology (1913) B M D ; iy
40.0501 Chemistry (1905) B MD B M D B M B M D B M d 3] B BM 8
400506 Chemical Physics (1927) M 0
40.0507  Industrial Chemistry (1942) h M
40.0508 Chemical Sclences (1943)
40.0601 Geology (1914) B M D B M D B M B M BM
40.0702 Oceanography (1919) M D
40.0704 Environmantal Studies (1940) B
40.0801 Physics (1902) 8 M 0D B M D ¢! B M B MDD 't BM D 1M
40.0805  Geophysical Fluid Dynamics {1930) s}

© ).0808  Molecular Biophysics (1931) 0 236
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Programs Approvad by the Board of flegents as of November 1991

ACADEMIC DEGFIEE PROGRAMS INVENTORY

LEGEND T 7 "7 INIERPRETATION OF SYMBOLS

B Bachelor's Degres A Advanced Mastar's Degree P Prolessional Degsee lM Indicates an Altiliation of Programs at iwo of more universities

M Master’s Degrae S Specialist’'s Degrea m Cooperalive Master's Program M Program is a Host to another university's Affilialed Program

D Doctoral Degree E Enginesring Degree d Cooperalive Doctoral Program M Program is a Host to another university's Cooperalive Program
CiP Codes Degroe Programs (and Oid HEGIS Code) UF FSU FAMU USF FAU UWF UCF Fiu UNF
42, PSYCHOLOGY
420101 Psychology, Genarail (2001) 8 M D 8 M D (] B MD 0 M oM 1] BM -]
42.0201 Ciinical Psychology (2003) M

; 42.0601  Counseling Psychology (2004) D M

420701  Davelopmaental Psychology (Life Span, D
42.0801 Experimental Psychology D
42.0901 industrial/Organizational Psychology (2008) M
42.1601 Social Psychology (2005) 8
42.1701 Human Factors Psychology D
43 PROTECTIVE SERVICES
43.0103 Criminal Justice Admin M
43.0104 Criminal Justice Studies (2105) B B M D B B M 8 B B 8 BM
43.0106  Forensic Science (1925) B
44, PUBLIC AFFAIRS
44.0401  Public Administration (2102) M D M B M M BM eulp] M
44,0701 Social Work, General (2104) B M D B 8B M B 8 8 BM D
45, SOCIAL SCIENCES
45.0101 Social Sciences, Genaral (2201 or 4909) M M B B B B
45,0201 Anthropology (2202) B M D M B M D B M 8 B
45.0501 Demography (2215) M
45.0601 Economics {(2204) B MD 8 M D B B B M 1] BM D 8
45.0701 Geography (2206) B M D B M 8 M B M
450801  History {2205) B M D B MD B B M B M BM B M BM 8m
45.0901 international Relations (2210) M D B M B B BM
45.1001 Political Sclence & Government (2207) B M D F M D B M B8 M BM B M 3]
45.1101  Sociology (2208) B M D B M D B M B M 8 BM BM B

- " Q 2\;7
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ACADEMIC DEGREE PROGRAMS INVENTORY

Programs Approved by the Board of Regenls as of Novembor 1991

S " LEGEnD 7 ) " INTERPRETATION OF SYMBOLS ‘
B Bachelor's Degree A Advanced Master’s Degree P Protessional Degree M Indicates an Affiliation of Programs at two or more universities
M Master's Degree S Spaecialist’s Degree m Cooperative Masler’s Program M Program is a Host to anolher university's Afliliated Program
D Doctoral Degree E Enginesring Degres d Cooperative Doctoral Program M Program is a Host o another university's Cooperative Program
CIP Codes Degree Programs (and Oid HEGIS Caode) UF FSu FAMU USF FAU UWF UCF FlU UNF
50. VISUAL & PERFORMING ARTS
50.0101 Visual & Perform Ant/Fine Arts (1001) 0 B I B
50.0301 Dance (1008) B M s 1]
50.0402  Graphic Design (1009) 8 B M B
50.0501  Dramatic Arts (1007) B M B M B B 8 M B 8 8
50.0601  Mdlion Picture, TV, Recording Arts B M
50.0701 Fine Ans (Sculpt/Paint/Draw) (1002) B M B M B M B 8 B B B
50.0703  Art History & Appreciation (1003) 8 M B M M B
50.0801 Graphics Ants Technology (0981) 8
50.0501 Muslc, General {1005) B M B B B
§0.0902  Muslic History & Appreciation (1006) 8 B8
50.0903  Music Performance (1004) B M B B M B B B
50.0864  Music Composition (1021) B M
50.0905  Music Theory (1022) 8B M
50.0905 Muslc {1022)
50.0906 Opsra Production (1029) M
50.0907 Musicology (1006) M
50.0813  Jazz Studies 8

An Associate in Ants Degree Is offerad at alf universities.
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