DOCUMENT RESUME

ED 343 656 PS 019 806

AUTHOR Claus, Richard N.; Quimper, Barry E.

TITLE Michigan Early Childhood Education Preschool Program
Product Evaluation Report, 1990-91.

INSTITUTION Saginaw Public Schools, Mich. Dept. of Evaluation
Services.

PUB DATE Jun 91

NOTE 61p.; For 1988-89 Evaluation Report, see ED 308 931;
for 1989-90 Evaluation Report, see ED 320 £72.

PUB TYPE Reports - Evaluative/Feasibility (142) --
Tests/Evaluation Instruments (160)

EDRS PRICE MFO1/PC03 Plus Postage.

DESCRIPTORS Cognitive Development; =*Compensatory Education;

Emotional Development; »High Risk Students; Parent
Participation; =Preschool Education; sProgram
Effectiveness; Psychomotor Skills; State Programs;
Summative Evaluation

IDENTIFIERS Michigan Early Childhood Educ Preschool Program;
Prekindergarten Saginaw Objective Reference Test;
sSaginaw City School System MI

ABSTRACT

Results of the 1990-91 product evaluation of the
Saginaw, Michigan School District's state-funded pPrekindergarten
program are reported. In 1990-91, the program served 285 pupils
enrolled at 8 sites. The Purpose of the program is to provide at-risk
4-year-olds with an environment that will enable them to develop
school readiness skills. The Piaget~based program involves seven
component areas, inciuding cognitive, psychomotor, affective, parent
participation, curriculum, staff development, and community
collaboration components. The major outcome question was: Did the
program attain the objectives it set out to accomplish? To answer
this gquestion, evaluators used: (1) the Prekindergarten Saginaw
Objective Reference Test (PK-SORT); (2) the Affective Rating Scale;
(3) a Parents as Partners Sheet; and (4) records. Findings indicated
that the program met 9 of the 13 PK-SORT objectives, all seven of the
affective objectives, all 3 of the parent participation objectives,
and all 3 of the objectives for curriculum, community collaboration,
and staff development. Recommendations for program improvement are
of fered. Appendixes include a description of the program, a copy of
the Prekindergarten Saginaw Objective Reference Test, and related
items. (BC)

RARXRXRAXNRARRARARRRARRAXRARARARARARAARARARARXRARAARAARRAARARRRARRAARARARARKRARRNARNARR

» Reproductions supplied by EDRS are the best that can be made *

* from the original document. =
ARXAREARARAAARANARAARAARRRARARRAARARAARRARAAARARRARARARARAARAARNAAAALIARNAARARAARERRRR




b
1
[
w0

¥

s

f'"'.’- i i '

PS 019906

i,-—-—-u—.__.... S e e e et St U it A A e Sl P i S RO PRI S ot

ED343656‘

e et e S e A 4 W e e e 1. At 5 s o e o P 0 8 O e A e - e it

U.A OEPARTMINT OF EDUCATION
Othes of £cicahong! Re: and {mp L

. EDUCATIONAL RESOURCES INFORMATION
\ L o CENTER (ERIC)

0 Tags cocuman! has been repioduced as

‘ aceved Hom Ihe PErSOR Or orpandAhon
S onginating it

MNO! CRENGES Nave Dran Mmade 10 wnrove

P E P@RT

MICHIGAN EARLY CHILDHOOD EDUCATION
PRESCHOOL PROGRAM PRODUCT
EVALUATION REPORT

;
|
I

)

1990-91

DEPARTMENT OF EVALUATION SERVICES

- PROVIDING ASSESSMENT, PROGRAM EVALUATION AND RESEARCH SERVICES -

"PERMISSION TO REPRODUCE THIS
MATERIAL HAS BEEN GRANTED BY

eYmMan
Claus

TO THE EDUCATIONAL RESOURCES
INFORMATION CENTER (ERIC)."

Saginaw. Michigan

S T N — ._......_.._..J

2 BEST COPY AVARABLF

s

[

;
B

e b o e kM it o e—r— T ———— . <

.
By
.:.:
4
S
Y

-
1]

o

v ¥
\'( "
U

T

D



M CHIGAN EARLY CHILDHOOD EDUCATION
PRESCHOOL PRCGRAM PRODUCT
EVALUATIUN REPORT

1990-91

An Approved Report of the

Department of Evaluation, Testing, and Research

gé«w( % ﬂ/ﬂﬂd/ -'

Richard N. Claus, Ph,D, Barry E./Quimped’, Direct
Manager, Program Evaluation Evaluati®n, Testing & Rg/fearch

Dr. Foster B. Gibbs, Superintendent
School District of the City of Saginaw

June, 1991




TABLE OF CONTENTS

PROGRM DESCRIPTION L - [ ] L] [ ] L L] . L 4 . L L4 » L L] . L - . L] L L - L

EVALUAT ION PROCEDURES - L[] L] ] L[] L[] ] ] ] ] ] L[] ] » ] L] L J L] - ] L[] L[] .

Product Evaluation . . & ¢ & 4 o & o o & o o+ . e o o 8 s e o » o =

PRESENTATION AND ANALYSIS OF PRODUCT DATA « « © & 4 4 ¢ s o & o & &

Prekindergarten Saginaw Objective Referenced Tests (PK-SORT) . . .,
Affective Rating Scale (ARS) . & & & o v 4 v v v v o o v w v w o .
Parents Participation/Education « « « « =« o v & o v o o o o v o . .
Curriculum
Community Collaboration/Participation . . « o &+ o & o o o o o » . .
Staff DevelopPment « o v v & o & o v v o o o o o o 4 o o o . « s e e

[} [ - L] - . [ L] - [} [} L] . . L] [} . . . [} [} [} - . [} L] .

SUMY AND CONCLUS IONS L 4 L] L . L L L L 4 L] L » . - . - L . L L] L 4 L L d

RECM NDAT IONS [ [ ] L4 [ . . [} . [ ] - [ ] [ ] . [ . . L] [} L] [ ] [ ] [ ] . . . -

APPENDICES

Appendix
Appendix

Appendix

Appendix

Appendix

Appendix

Appendix

Appendix

Appendix

A:

B:

C:

D:

E:

G:

MECEP Participants By Building As Of January 18, 1991
Narrative Program Description . . . » o . . . . . . .

Prekindergarten Saginaw Objective Referenced Test
(PK"SORT), 1990 e o » e o s s (] s s s o @ s = s s »

The Affective Rating Scale .« . v & & v v o v o o . .
Comparison Of The Percent Of Students At Post~Testing
Attaining Mastery On PK-SORT Objectives By Building
F0r1990-91-.-........---.o.-...
Comparison Of Average Pre- To Post-Test Change On The
Affective Rating Scale (ARS) By Objective And

Building FO&' 1990-91 ® & s o & @ & o & s ¢ 2 o e e =
Summary Of Number And Percent Of MECEP Prekindergarten
Families Attaining Objectives Regarding The Parents As
Partners Component By Building, 1990-91 . . . . . . .
Prekindergarten Curriculum Advisory Committee . . , .

Family Life Education Advisory Committee Membership .

*

0N

10
12
14
16
18
19

20

26

50

51

52

53

S4

55



LIST OF TABLES

Table Page

1  Summary of Number and Percent of MECEP Pupils Attaining
Objectives of the Prekindergarten SCRT Cognitive Subtest
May’ 1991 [ ] L] L] L] L L L] L - L] ] - -* L ® L L ® L) * ® L] L [ ] L ] L] . * L 5

2 Summary of Number and Percent of MZCEP Pupils Attaining
Objectives on the Prekindergarten SORT Psychomotor Subtest
- my’ 1991 ® » - L] [ ] . ® ® . [ ] L [ ] ® L] [ ] - . -* [ ] L ® L ® L] L) [ ] L] - L] 6

3 Summary of Objective Attainments* Based on Mean Ratings By
Teachers for 284 MECEP Pupils in the Fall, 1990 (Pre-Test)
and Spring, 1991 (Post-Test), As Determined By An Analysis
of Affective Rating Scale (ARS) Data .« « + « o o « o o o o » + o & 8

4 Attainment of Product Objective As Determined By Cumulative
Analysis of September, 1990 to June, 1991 Parents as
Pa rtners mnthly mgs L) L] ® L) ® [ ] ® L] » - [ ] L ] L ] [ ] - L - . [ ] - - - L] 10

E.l1 Comparison Of The Percent Of Students At Post-Testing
Attaining Mastery On PK-SORT Objectives By Building
For 1990—91 ® . L L] [ ] [ ] L ] L] ® ® - ® L ] L] ® L] L ® L] - ® * L] L] . [ ] L) 5 .1

F.l Comparison Of Average Pre—- To Post-Test Change On The

Affective Rating Scale (ARS) By Objective And

Building For 1990-91 & ® ® o s o 2 P 6 s 6 2 2 6 & & & 4 e e 8 = = 52
G.1  Summary Of Number And Percent Of MECEP P::kindergarten

Families Attaining Objectives Regarding The Parents As

Partners Component By Building, 1990-91 . . . . v v &+ o o o « . . . 53
H.l Prekindergarten Curriculum Advisory Committee o o o o o o o . . . . 54

I.1 Family Life Education Advisory Committee Membership . . . . . . . . 55




PROGRAM DESCRIPTION

This i{s the third year the School District of the City of Saginaw has
operated a state funded prekindergarten program for “"at-risk" four year old
children.  The District has operated for the past twenty-one years a federally
funded (Chapter 1 of the Educational Consolidation and Improvement Act)
prekindergarten program for children coming from the inner city. Thus,
Saginaw is no stranger to prekindergarten programming and the two programs are
essentially the same except for funding source and the process to identify
eligible four year olds.

The factors which place four year olds "at risk” of becoming educa-
tionally disadvantaged are essential to the identification of those to be
included in the Michigan Early Childhood Educatiom Preschool {MECEP) program.
Four year olds selected for participation in MECEP must have shown one or more

of the following "at risk" factors:

Score of 19 or less on the 27 item Prekindergarten Readiness
Screening Device (PRSD); low birth weight; physical and/or sexual
abuse and negiect; nutritionally deficient; developmental ly delayed;
long-term or chronic illness; diagnosed handicapping condition
(mainstreamed); lack of a stable support system or residence;
destructive or violent temperament; substance abu_ = or addiction;
language deficlency or immaturity; non-English or limited English
speaking household; family history of low school achievement or
dropout; family history of delinquency; family history of diag-
nosed family problems; 1ow parental;/sibling educational attain-
ment or illiteracy; single parent; unemployed parent/parents;
low family income; parental loss by divorce or death; t eenage
parent; chronically 111 parent: physical, mental or emotional;
incarcerated parent; housing i{n rural or segregated area; and
rural or isolated setting.*

*Fram 1990-91 Application For State Allocation Crant, Early Ghildhood Education Program,
page 10 with local criteria of PRSD added as suggested.



The MECEP operated at eight elementary sites: Fuerbringer, Herig, Jerome,
Kempton (p.m. only), longstreet (a.m. only), Merrill Park, John Moore/First
Presbyterian, and Zilwaukee {a.m. only). There were eleven MECEP sites last
year.

An accounting of this year”s MECEP participants shows that as of January
18, 1991 a total of 285 pupils were attending one of eight sites (see Appen—
dix A for details).

The MECEP program is based upon the Piagetian concept that a child
develops intellectually in a stimulating environment. Preschoolers are pro-—
vided with an environment in which they receive positive reinforcement for
reaching out, experimenting, seeking, and attaining new knowledge. Free and
structured experimentation.yith common objects provide learners with informa-
tion and a repertoire of actions on objects to enable them to explore the
properties of unfamiliar things. Manipulative materials provide children with
many problem-solving developmental activities. The daily schedule includes
experiences in the areas of affective, fine and gross motor skills, physical
and social knowledge, and parent participation.

Language and concept development is constantly encouraged and reinforced.
The school environment is characterized by: consistency, behavior modifica-
tion, interest centers, decision-making on the part of the students, and pupil
participation with freedom and responsibility.

The overall goal of the program is to provide four year olds with an
environment that will enable them to develop school readiness skills. There
are seven program component areas: cognitive, psychomotor, affective, parent
participation/education, curriculum, staff development, and community
collaboration/participation components (see Appendix B for the objectives in

each component).



EVALUATION PROCEDURES

This report presents the results of the second product evaluation of the
MECEP program. A process evaluation was also conducted this year, and these

findings are reported in a separate report.

Product Evaluation

A product evaluation measures the end results of a particular program.
The major product (or outcome) question was: Did the program attain the
objectives it set out to accomplish?

To answer this question relative to the cogniéive and psychomotor objec-

tives, the Prekindergarten Saginaw Objectiveuﬁgferegge Test (PK-SORT) was used

to assess student achievement (see Appendix C for a copy of the PKrSO%?). The
PK-SORT included 31 items dealing with both psychomotor and cognitive progran
areas. The first 17 items measured the program”s nine cognitive objectives
while the remaining 14 dealt with the four fine and gross motor objectives.
The post-test only administration of PK~SORT took place from May 13-24, 1991.
The outcome of the affective objectives was measured by a pre- and post-~

test administration (October 15-19, 1991 and May 28~31, 1991 respectively) of

the Affective Rating Scale (ARS). The ARS is an 18 item checklist dealing
with seven affective objectives (see Appendix D for a copy of the ARS).

The Parents as Partners Sheet was the evaluation instrument used by each

teacher to record the amount and type of parent participation that occurred
during the year (and measures the three parent participation objectives).

The three final objectives related to curriculum, community/collabora-
tion/participation and staff development used existing recordkeeping systems
maintained by the program supervisor to obtain data relative to meeting or not

meeting the criterion of each objectives.



PRESENTATION AND ANALYSIS OF PRODUCT DATA

Prekindergarten Saginaw Objective Referenced Test (PK-SORT)

The results of the PK-SORT administered during May 13-24, 1991 to MECEP
prekindergarten pupils are presented. PK-SORT results will be reported
separately for both cognitive and psychomotor subtest areas. The following
results are based upon the testing of pupils in May. Summary post—test data
for the cognitive subtest are contained in Table 1 below. The cognitive

subtest measures nine objectives.



TAHIE 1.

MMEER AND PERCENT OF MECEP PUPILS ATTAINING GRIECTIVES OF THE
mmmmvxsmm, 1991.

Rpils Attaimment
Obj. Objectivwe Standard Attaining of
# Description Tested Standard Objective
¢ # 4
1 Physical Knowledge 80X of the pupils will 285 253 (88.8) Yes
correctly respond to 2
of 3 related items
2 Social Knowledge 80Z of the pupils will 285 263 (92.3) Yes
correctly respond to at
least 3 of 4 related items
3 Knowledge: 0% of the pupils will 285 25 (78.9) Yes
CQlassification apply 2 criteria for
sorting
4 Knowledge: 70Z of the pupils will 285 228 (80.0) Yes
Logl cal-Mathematical answer at least 1 of 2
~Seriation related items
5 Spatio-Temporal 50% of the pupils will 285 233 (81.8) Yes
Knowledge: respond correctly to
Structure of Time at least 5% of the items
6 Expressive language: 85% of the pupils will 285 283 (99.3) Yes
Labeling label at least 4 objects
in a picture
7 Bxpressive Language: 80% of the pupils will 285 258 (90.5) Yes
Mean length of use a sentence of 5
Utterance or more words
8 Expressive Language: 65% of the pupils will 285 127 (44.6) No
Semantics use at least 3 of 5
elements of fluency
9 Expressive Language: 50% of the pupils will 285 267 (93.7) Yes
Plot Extension/ use at least 1 element
Expansion o plo: extension in
their description
10)



Analysis of the data contained in the above table reveals the following:

# MECEP pupils attained eight of the nine cognitive objectives.

e The objective not meeting the mastery criteria was Expressive
Language: Semantics.

o Objective 6 (Expressive Language: Labeling) demonstrated
the greatest percentage of attainment (99.3%).

Summary data for the psychomotor subtest are presented in Table 2 which

follows. The psychomotor subtest measures four objectives.

TABLE 2. SUMMARY OF NUMBER AND PERCENT OF MECEP PUPILS ATTAINING OBJECTIVES ON
THE PREKINDERGARTEN SORT PSYCHOMOTOR SUBTEST

MAY, 1991.
Pupils Attainment
Obj. Chjective Standard Attaining of
#t Description Tested Standard Objective
# # %
10 Fine Motor 80% of the pupils will 285 250 (87.7) Yes
Coordination perform at least 3 of
4 activities
11 Spatio-Temporal | 65% of the pupils will 285 184 (64.6) No
Knowledge: correctly pattern a
St ructuring of topological relationship
Space (Order)
12 Representation 65% of the pupils will 285 176 (61.8) No
at the Symbol copy 3 of 4 shapes
Level: Specific
Shapes
13 Gross Motor 80% of the pupils will 285 224 (78.6) No
Coordination complete at least 3 of
4 movements

|




Analysis of the above data reveals the following results:

® MECEP pupils attained one of the four objectives.

e Objective 12 (Representation at the Symbol Level:
Specific Shapes) showed the lowest attainment (61.8%7).
However, this result rcmes very close to attaining
the mastery standard of 652.

e Objective 10 (Fine Motor Coordination) demonstrated
the highest attainment (87.7%).

The presentation of cognitive and psychomotor post-test achievement data

by building are shown in Appendix E.

Affective Rating Scale (ARS)

The outcome of the affective objectives was measured by a pre~ and post-
test administration (October 9-13, 1990 and May 21-25, 1991 respectively) of

the 18—item Affective Rating Scale (ARS). A total of 284 MECEP pupils were

pre~ and post~tested. For these pupils to show attainment on an objective the
average post-test score must increase one score point or more in the positive
direction over the pre-test score. Mean pre- and post-test plus objective

attainment results for the seven affective objectives are captured in Table 3

below.

12



TARIE 3. SIMMARY OF GRIECTIVE ATTAINMENTS® BASED ON MEAN RATINGS BY TEACHERS WR 284 MECEP FUPILS IN THE
FALL, 1990 (. &-TEST) AND SPRING, 1991 (FOSI-IEST), AS DETERMINED BY AN ANALYSIS OF

AFFECTIVE RATING SCAIE (ARS) DATA.

ARS MEANS Attaimment
Obj. Objective Description Itens of
# VF F S 1 Vi Objective

1 2 3 4

14 Preference Value Teacher 5, 6, 10 Post 1.7 Pre 3.7 Yes
15 SelfControl 13, 14 Post 1.4 Pre 3.3 Yes
16 Positive Peer Interaction 1, 3, 11 Post 1.8 Pre 3.9 Yes
17 Initiates Activities 15, 17 Post 1.9 Pre 4.0 Yes
18 Positive Work Attitude 7, 12 Post 1.5 Pre 3.7 Yes
19 Quriosity 2, 4, 8,9 Post 1.9 Pre 3.9 Yes
20 Creativity 16, 18 Post 2.2 Pre 4.2 Yes

——

*Performance Standard — pre- to post-test increases will average 20% or more relevant ARS items (i.e., a change of at least me scale point

on the instrument in a positive direction).

Pre-Grand Mean = 3.8
Post—Grand Mean = 1.8
Difference = 2.0 or 4(% = 13




A review of the above data reveals the following results:

e MECEP pupils attained seven of seven (100.0%) affective
objectives.

® Pre- to post-test mean gains ranged from 1.9 (38.0%)
to 2.2 (44.02) points.

® The smallest mean gain (1.9) occurred on objectives
15 (Self-Control).

® The largest mean gain (2.2) was attained on objective
18 (Positive Work Attitude).

The ARS data by building are shown in Appendix F for the interested

reader.

Parents Participation/Education

Parent participation has always been an important part of Saginaw’s
prekindergarten programming. This component is designed to provide parents
with the skills they need to become directly involved in their children”s
education. Parents and other members of the family frequently are quite eager
to provide these learning experiences for this child. The parenting component
can provide them with specific information on how their interactions can
contribute to their child”s development.

The parent program had three main objectives:

21. 60% of the prekindergarten families will participate
in the classroom or on field trips four times per year.

22, 60% of the prekindergarten families will participate
in parent meetings four times per year.

23, 80% of the prekindergarten families will complete

with the child nine home activities and return them
to school.

15



The evaluation of this year”s parenting component consisted of a year-end
analysis of the data collected and recorded during the year.

Parent participation is an important component of this prograw. Table 4
below presents a detailed view of how the program fared on each of the three
objectives.

TABLE 4. AIIAIRHﬁNT OF PRODUCT OBJECTIVE AS DETERMINED BY

CUMULATIVE ANALYSIS OF SEPTEMBER, 1990 TO JUNE, 1991
PARENTS AS PARTNERS MONTHLY LOGS.

Objective Total Families Families Meeting Standards Objective
Numbe r # # 4 Artained
21 (607%)* 294 229 79.9 Yes
22 (60%) 294 243 82.7 Yes
23 (803%) 294 270 91.3 Yes

#Mastery criteria for each objective stated in percent.

As an analysis of the above data indicates, the pareuting component was a
success. All three objectives met the attainment standard. Parenting data by

building can be found in Appendix G.

Curriculum
The curriculum objective was focused on establishing an Early Childhood
Education Curriculum Committee with an intended outcome of meeting at least

four times during the 1990-91 school year.

10



This committee with 15 members (see Appendix H for listing of its
membership). A total of six meetings were held on the following dates:
October 10 and November 24, 1990, January 16, April 30, May 23, and May 30,
1991. The three following noteworthy undertakings were started and/or
completed:

e Developmentally appropriate early childhood curricu-
lum inservice involving prekindergarten, young fives,

kindergarten, first grade, and second grade teachers,

e Ungraded primary curriculum development involving 75
staff members, and

e Music, art, and gym activities/material development.

From the review of the data maintained by the project supervisor, it was

evident that the curriculum objective (ob,ective 24) was attained.

Comsunity Collaboration/Participation

This objective again involves the establishment of a committee.‘ The pur-
pose of the committee was Lo encourage community collaboration and participa-
tion in the MECEP program. Instead of establishing a new committee, the
program supervisor became a member of the Family Life Education Advisory
Committee and used this committee as a vehicle to focus collaboration and
perticipation (see Appendix I for list of members).

The Family Life Education Advisory Committee did meet three times, namely
on October 31, 1990, April 12, 1991, and again on March 20, 1991. A number of
programs/services of mutual interests were dealt with including: parent
single resource center development, teenager parent program, young parent
program, STEP program, cons:mer home economics program, growth and adjustment
program, student assistance program, growth and afrocentric program, and
project success. It geems evident that objective 25 dealing with the
community collaboration and participetion was attained.

17
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Staff Development

The staff development objective (objective 26) held that to 75% of MECEP
staff would participa:e in 75% of the inservice offered to improve instruc-
tional skills and broaden the knowledge base of staff. A review of the data
main-tained by the program supervisor revealed that 78.9%7 (15 of the 19 staff
members) attended at least }51 of the inservice sessiomns offered. The chart

below indicates the month and the major topic(s) covered during each session.

Month Topics

September - Presentation of Prekindergarten Handbook
~ Screen procedures
- Program implementation

October - Presentation of
-— 1989-90 Product Evaluation Data
— Parent Resource Center Information
—— Referral Process Information
- Implementation (for new staff members)

December ~ Developing thematic units
- Integrated curriculum in prekinder-
garten classrooms

January ~ Steps toward attaining ZA endorsement
for MECEP program
-~ Transfer of students from over en-
rolled to under enrolled classrooms
- District wide parent inservices
- Gross motor activities

March ~ Implementation of
~- SORT testing
~= Activities for "Month of the Young
Chiig"”
=— EPSF Tests

May - End of program year activities
—~- SORT Tests
-~ Turning in classroom records
- Recruiting
- Parent meetings

2 18




June = "Inventive Spelling"
- "Parachute Play"
- "Science/Math: Hands-on Experiences"
- "Circle Time: Songs and Games"
- "Language for Prekindergarten”
~ “"Anti~Bias Curriculum"
- Screening

Recapping, 78.9% of the MECEP staff attend 75% or more of the monthly

staff development sessions of fered, indicating that objective 26 was attained.

13



SUMMARY AND CONCLUSIONS

The 1990-91 Chapter 1 Prekindergarten Program served a total of 285
children at eight eleﬁentary schools. A screening test was administered to
each registrant at the beginning of the year as well as a screening for other
"at risk" factors of becoming educationally disadvantaged was conducted to
select the children who most needed this experience.

The Prekindergarten Saginaw Objective Referenced Test (PK-SORT) was used

to measure product outcomes on thirteen of the 26 program objectives. The
results show that the program attained eight of the nine objectives in the
cognitive skills area, and three of four objectives in the psychomotor skills
area. Overall, the program was able to attain nine (69.2%) of the thirteen
PK-SORT objectives.

The Affective Rating Scale (ARS) was used to measure the seven affective

objectives. The results show that the program attained seven of the seven
(100.0%) affective objectives.

The Pacents as Partners Monthly Logs was the vehicle used to measure the

product outcome on the three parent participation/education objectives. These
results show that all three objectives were attained (100.03%).

Finally, records maintained by the MECEP program supervisor was used to
measure the three objectives related to curriculum, community collaboration/
participation, and staff development componen.s of the program. Again, a
review of the results shows that all three objectives (objectives 24, 25, and
26) were attained (100.0%).

The MECEP program in its third year operation was quite successful with
22 (80.8%) of the 26 objectives being attained. This probably is in large

partly due to the experienced staff the Saginaw Schools has developed over its

21 years of prekindergarten programming endeavors.

20
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Even successful programs can oe improved. A review of the process and
pronuct evaluation data indicates certain areas where refinement or adjust-~

ment can be made in aiming toward further program improvements.

21

15




RECOMMENDATIONS

The recommendations that follow are based on this year”s process and
product evaluations and are intended to help bring about MECEP program
improvements in the following school year. These recommendations take nothing
away from a program that continues to show very impressive results on an
annual basis. This year being no exception.

The recommended ideas and techniques offered below stem from a perceived
problem and are just one of many ways to improve the performance of the
program. As solutions are sought for optimum program operations, a di-
alogue/discussion should be undertaken to determine the best and most workable
way to solve the perceived problem. The staff and evaluator should be brought
into these discussions so that all involved feel part of the proposed new

operation of the program.

1. The teachers and program supervisor should jointly
explore the probable circumstances for relatively
poor achievement on objective 7 and develop an
instructional management system which will lead to
attaining these objectives.

2. The program supervisor and teaching staff should
analyze the building results presented by objective,
in order to formulate a plan to reduce differences
in program impact across buildings. _ -

3. Based on the sizeable differences among the .iew
teachers in using language production/enhancement
techniques with children, an expectation of the fre-
quency needs to be communicated to staff. Further
supervision and inservice training may be called for
if these expectations cannot be reached.

4. The frequency of closed- to open-ended questions
(approximately 55/45) seems reasonable. An inservice
on how to better phrase open-ended questions may be
warranted.

16



5.

6.

Because of the frequent turnover of staff, possibie

expansion of the program in the future, and the in-

creasing sophistication of the preschool program, a

training manual or other similar aide should be con~
sidered that spells out common daily preschool prac-
tices and procedures. This aide could be useful for
new staff.,

Determine a larger common set of thirty to forty
labels for teachers to use to name objects in their
roons so there will be more consistency betweern
sites.

S
\\

17



APPEiw;CES

APPENDIX A

MECEP PARTICIPANTS BY BUILDING AS OF
JANUARY 18, 199}

y Fuerbringer 37
Herig 60

Jerome 38

. Kempton 20
Longstreet 20

Merrill Park 55

John Moore/First Presbyterian 34

Z1i lwaukee 21

TOTAL 285

24
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APPENDIX B
$2.4303-4
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6. EVALUATION: Describe plans and methods for evalualing the accomplishment of your program goals/ob;ecnves
for ach program component. Indicate how this dilfers from the 1989-90 evaluation process.

ommtro

COGNITIVE:

1. Physical Knowledge 80% of che pupils will
respond correctly to 2 of
3 items related to phyaical H
knowledge on the PK SORT.

2. Social Knowledge 80% of the pupils will
raspond correckly to at
least 3 of 4 itens related
to social knowladge on
PX SORT.

3. Knowledge: 302 of the pupils will

Classification successfully apply two

sriteria for sorting:
color and/or form on

the PX SORT.

4. Knowvledge: Logical- 70% of the pupils will
Mathematics ansver at leasst ! of 2
Seriation releted i{tems on

PK SORT.

5. Spatio~Temporsl 502 of the pupils will
Knowledge: raspond correctly to at
Structure 0f Time least 30% of the related

items on PK SORT.

{Ammmmasneeded}

&

20




APPENDIX B

$@.3323.A
{Page &
e - \

6. EVALUATION: Describe plans and methods for evaluating the accompiishment of your program goals/objectives
for each program component. Indicate how this ditfars from the 1989-90 evaluation process. .

COGNITIVE (Continued),

6. Expressive Language: 83% of the pupils will

Labeling label ac least 4 objects
in a picture on the
PK SORT.

7. Expressive Language: 80% of the pupils will
Mean Lengch Of use at least 3 of 5
Utterance elements of fluency on

PX SORT.

8. Expressive Language: 65% of the pupils will

Semantics use at leasct J of §
Semantic slements on
PK SORT.

9. Expressive Language: 50% of the ‘pupils will
Plot Extension/ use at least one element
Expansion of plot exrension in

their descriprion on
the PK SORT.

10. Fine Motor 80% of the pupils will
Coordinacion performs at least 3 of 4
activities on the
.PK SORT.
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6. EVALUATION: Describe plans and msthods for evaluating the accomplishment of your program goals/objectives
for each program component. indicate how this differs from the 1989-90 evaluation process.

How Different From 1989-80

Method o be Used to Evauate

PSYCHOMOTOR:

65% of the pupils will
correctly pattern a
topological relacionship

11. Spatic-Temporal
Knowladge:
Structuring Of

Space (Ordsr) on the PK SORT.
12. Representation 65% of the pupils will
At The Symbdol copy 3 of 4 shapes on

tha PK SORT.

80% of the pupils will
completa at least 3 of
6 movements.

13. Cross Motor
Coordinatien

AFFECTIVE:

Pre= to post-test

increases will average
20% or more on relsvant
Affecting Rating Scale
(ARS) items.

14. Preaference -
Value Teaacher

Prea= to pong-test
increases will average
202 or more on relevant
Affective Rating Scale
(ARS) items.

15. Self-Concrol

(Attach adddional sheets as reeded)

27
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6. EVALUATION: Describe plans and methods for evaluating the accomplishment of your program goals/objectives
for each program component. indicate how this differs from the 1989-90 evaluation process.

How Diltarent From 1589-90

AFFECTIVE (Continued).

16. Posicive Peer Pre= to posc-cest

Interaction increases will average
20% or more on relevant
Affecting Rating Scale
(ARS) itams.

17, Initiatives - Pre- to post-test

Activities increases will average
20% or more on relevant
Affective Rating Scale
(ARS) icems.

18. Positive Work Pre- to post-test
increases will average
20% or more on relevant
Affective Rating Scale
(ARS) items.

19. Curiosity Pre= to post-test
increases will average
20% or more on relevant
Affective Rating Scale
(ARS) {tems.

20. Creacivity Pre= to post-test
increases will average
20% or mors on relevant
Affective Rating Scale.
(ARS) ttems.
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6. EVALUATION: Describe plans and methods for valuating the accomplishment of your program goals/objectives
for each program component. Indicate how this differs from the 1989-90 evaiuation process.

PARENT PARTICIPATION/
EDUCATION:

21. Parent Participation

22. Parenc Educaction
Program:
Friday Meetings

23. Parent Educaction
Program: Home
Work Activities

CURRICULUM:

26, To establish an
Early Childhood
Educacion Curriculum
Committee

How Different From 1989-30

60% of the families will
participate in classroom
or on field trips four
times per year.

607 of the families will
participate in partent
meetings four cimes per
year.

BO% of the families will
complete with the child
nine home activities and
return them to school

Review of meeting agendas
and products developed.
Committes will meet at
leastc four (4) times
during the 1989-90

school year.

(Attach additional shests as needed)

2H
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6. EVALUATION: Describe plans and methods for evaluat
for each program component. indicate how this ditfers {

APPENDIX B

\J

N

§P.4323.A4
{(Page 9

ing the accomplishment of your program goals/objectives
rom the 1989-90 evaluation process.

ot

25.

26.

COMMUNITY COLLABORATION/
PARTICIPATION:

To establish an
Early Childhood
Educacion Advisory
Committee

STAFF DEVELOPMENT:

Early Childhood
Education Staff
will participate

in inservice to
improve their
instructional skills
and broaden thetr
base of knowledge.

Review of meeting agendas.
Advisory Committee will
meet at least three (3)
times during the 1989-90
school year.

| 75% of the ECC Staff will

participate in 757% of

the inservices offered.
Monthly inservice ssssions
will be offered during

the 1989-90 school year.

(mmmm«w

30)
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APPENDIX C

DIRECTIONS FOR ADMINISTERING

PREKINDERCARTEN SAGINAN OSJECTIVE REFERENCED TEST (PK-SORT)

This test is to be administered on a one-to-one basis. It {s important
that each testing situation be essentially the same for all pupils. Very
careful attention should be given to the detailed instructions that are pro-
vided in these directions, as well as the instructions that are incorporated
into the cest itself.

All teacher directions that are included in the test will be in paren-
theses ( ) and are not to be read to the pupil. The teacher should be
familiar with all questions as well as the materials that are to be used in
admiaistering the test. The test kit should be chacked for inclusion of a
complete set of the manipul ative na:eriais and flash cards. (See Appendix A
for an inventory of these msterials.)

In administering the test, the teacher is to score the pupil response to
each {tem as it {9 given. Each item is scored on & right or wrong basis., The
contsnt of sach pupil responss is to de accepted by the teacher at face value,
The teacher should ds careful not to provide the pupil with any verbal or non-
verbal signals that might influence the pupil®s thinking or eventual answer.

It is appropriate for the tescher to provide help that ensures that the
pupil understands the task to be performed. In order to facilitate this
understanding, each set of instructions should bde given and then be repeated.
Some pupils benefit from & pause or a "wait time" before they are required to
give a response. I:'ts permissabls to have 2 pupil start over if it appears

that he/she has forgotten the task, or is confused as to what to do. The

- pupil should be given up to 30 seconds to rsspond to any given {tem, Every
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atrempt should be made to adminiscar all items of the rest to all pupili. The
teacher should take as much cime as'reasonably necassary to complete the test.
If appropriate, the test caa be given over a number of days and in a number of
settings.

Since the teacher i{s to judge the corractness or {ncorrectness of each
pupil response, the directions for each test item contains 3 gection on
correct or acceptadle responses. A clear understanding of the acceptadle
responses provided in the test instructions will ensure that the teacher can
quickly and comsistently score each itenm, Re sponses are to be scored and
coded on the answer sheet as the pupil answars each question. The following

symbols are to be used for scoring:

A for correct responses and

B for incorrect or no responses

A machine scoreable answer sheet will be used to record the pupil”s
responses. The teacher should carefully follow the procedures that are
outlined in the "Dirsctions for Completing the Prekindergarten SORT Answer
Sheets”. These directions will be included in the packet containing the

machine scoreable answer sheets.
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PREKINDERGARTEN SORT TEST ITEMS

PART I: COGNITIVE DEVELOPMENT SUBTEST

(Remember, all statements in parentheses ( ) are intended for your use and are
not to be read to the child.s In recording answers on your answer sheet, you
should code A = correct response and B ® incorrect or no response.)

l«. SAY, "let“s play a 3ame where you have to tell me
about things you cannot see."

(Hand the pupil feely sock Number I.
It contains a metal zipper.)

SAY, "Put your hand in the sock. Keep your hand in
the sock. Take the thing that is in the sock
and feel {t. Tell me about ic."

(Pause. listen for one of these acceptadble
responses and mark your scoring sheet accordingly.)

Acceg:ahlo Resggnses

== Name of the object

== Shape of the object

~= Use of the object

= Name of the material of the object
-= Texture of tha object

SAY, "let’s take a look at it. Now, let”s do another
one.”

(Put away sock Munber | making sure that the
zi pper is put back, take out sock Number 2.)
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2. (Hand the pupil feely sock Mumber 2, It ‘
contains a toothbrush,)

SAY, "Put your hand in the sock. FKeep your hand in
the socke Take che thing that i{s in the sock
- and feel ir. Tell me adbout ir."

(Pause. Listen for one of these acceptable
tesponses and mark your scoring sheet accordingly.)

Acceptad le Ro sponses

~— Name of object

-~ Shape of the object

— Use of the object

-~ Name of the material of the object
— Texture of the object

SAY, "let"s take a look ar it. Now, let”s do aanother
one." )

(Put avay Mumber 2 making sure zhat the tooth-
brush is put back, take out sock Numder 3.)

(Hand the pupil feely sock Number ) It
contains a plastic egg.)

. SAY, "Put your hand in the sock. Keep your hamd in
the sock. Take the thing that is in the sock
and feel it. Tell me gbout it.”

(Pause. Listen for one of these acceptable
responses and mark your scoring sheet accordingly.)

Acgogahlo Re sponses

== Name of the object

— Shape of the object

== Use of the object

~ Nase of the material of the object
== Texture of the object

SAY, "let”s take a look at it,”

(Put sway sock Mumber 3 making sure thas egg is

put dack.)
s 36 SESTCOPY AVAILABLE
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4, SAY, "Now let”s take a look at some picrures and
talk about them.”

(Show the child the 'ptc:ure marked with the
Number 4 on the back, As you are hulding it
follow thase directions.)

SAY, "Tell me who this worker is. What does s/he
do?” :

(Pause for response, listening for one of the
acceptable responses listed delow.)

Accegcable Re sponses

== Name of the role or title of the worker or
- A description of what s/he does or how
the wrker helps us.

(Mark your scoring sheet accordingly.)

5-7. (Put avay picture Mumber & and continue following
the same directions for pictures 5, 6, and 7.
Reaenber to mark on your scoring shest after
each question.)

8 SAY, "In just a minute we will play a game with some
candies which should be lots of fun."

(Open the envelope marked item Number 8 and
randomly place candies that it contains in
front of the pupil. As you describe what
the pupil {s to do, gesture with your hands
to represent two piles.)

SAY, "Some candies sre wmllow, some are grssn, some
are round, and some are long, Put the candies
that are alike into two piles. All the candies
in each pile should de alike."

(Pause for the child to group the candies. Make
sure that one of the groups is correct sccording
to the acceptable responsas listed delow.)

Acceptable Re sponses

-~ Grouping according to .color
-= Grouping according to form Q7

(Mark your scoring sheet accordingly.)
R2
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9. SAY, "In just a minute we will play a game with soame
circles and triangles which should be locs of fun,"

(Open the envelope marked irem Number 9 and
randomly place the shipes in front of the pupil.
As you descridbe what the pupil (s to do, gesture
with your hands to fepresent tw piles,)

SAY, "Pur the si\apes that are the same into two piles,
All the shapes in each pile should be alike.”
(Pause for the child to Sroup the shapes. Make

sure that the groups are correct -cecording to
the acceptable response listed balow.)

Acceptable &esgnse

== Grouping according to form

(Mark your scoring sheet accordingly.)

----------------------~--------------—-

10. SAY, '"Now let”s Play with some toy bears. They are
a family." '

(Remove toy bears from envelops marked {tes
Number 10 and allow child to play with and
talk aboyt the bear family.,)

SAY, "Now, can you put this family from the biggest
to the mmallest?”

(Pause for the child to arrange the bears from
biggest to smallest or the reverse order., Make

sure that the arrangement is correct according
to the acceptable rasponses listed delow.)

- Aecogublo hggnus

== All four bears from biggest to smallest or
= All four bears from smallest to biggest

(Mark your scoring sheet accordingly,)
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ll. SAY,

SAY,

APPENDIX C

"Now let”s take a look at snme plcrtures and put
them in order.”

(Open the envelope marked Item ll and randomly
place the four pictures in front of che child.)

"Here are four girls. Some of the girls are
tall, some are short, Put the girls in a row
from tallest to shortaest.”

(Provide a ruler as base. Pause for the child

to arrangs the girls. Make sure that the arrange-
ment is correct according to the acceptable
responses listed delow.)

Acceptable Responses

-= All four pictures from tallest to shortest or
~ All four pictures from shortest to tallest

(Mark your scoring sheet accordingly.)

SAMPLE EXERCISE

SAY,

SAY,

SAY,

SAY,

™ie are going to look at some plctures. We re
going to talk about what happens first, next,
and last.”

(Open envelope marked "Sample, 12 and 13", Take
out pictures for sample item. lay pictures on
table i{n order of #1, #2, #3, left to righe,
facing child.)

"lLat’s do this together. Listen to the story.”
Mother mixed up a2 caks.

She put it into the oven to bake.

Then the caks {s ready to eat.

"Show me the picture that happened firsc.”

(Pause for answer and correct if ha/she has
not waderstood dirsctions.)

"Show me the picture that happened next.”

(Pause for answar and correct child 1f he/she
has not understood.)

"Show se the picture that happened last.”

(1f child gives incorrect sequence, tescher tells
the story and presents pictures in correct sequence.)
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12, SAY, "let’s do another story."

(Put Item 12 pictures out in order of #1, #2, #3,
left ot right, facing child.)

SAY, "Listen to the stocry,"

Daddy wrote a lecrer.
* He walked to the mailbdbox.
He mailed -the letter to his friend,

SAY, "Show me the picture that happened first,”
(Pause for correct picture.)

SAY, "What happened nextz?"
(Pause for correct picture.)

SAY, "What happened last?"
(Pause for correct picture.)

Child must point to or give you pictures in
corrvect order.

(Mark your scoring sheet accordingly and put
pictures awvay.)

13. SAY, ™let“s do another story."”

(Put Item 13 pictures out {n order 1, #2, #3,
left to right, facing child.)

SAY, "Llisten to the story.”

The boy fell in the mud.
He took a bath,
Now he is all clean!

SAY, "Show me the picture that happened first."
(Pause for correct picture.)

SAY, "What happened next?"
(Pause for correct picture.)

SAY, "What happened lasc?”
: (Pause for correct picture.)

Child sust point to or give you pictures in
correct order,

(Mark your scoring sheet accordingly and put
pictures away.)

WY MEM aon
D Pa. 5 fu;ér»ilﬂsif
4()
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14, SAY, "I have a picture here out of a story book. It°s
part of the story, bdut the words are missing.
Would you look at nmy picture and help me with
the scory?”

(Teacher hands child the picture from folder
marked Number 14.)

SAY, "Tell me what you see in this picture."”
(Paus> for the child to answer., Make sure thatr

the answer i{s listed below as an acceptable
response.)

Acceptable Responses

~= Name at least four objects in picture

(Need not identify correctly)

For example: dog ball
squirrsl cars
boys slide
girls picnic table
baby tree
cup blankst
grandna bottle
sandwich clover
pie flowers
glass chair

Incorrect Responses

- Did not talk
--= Named less than four objects
— Gave irrelevant responses

(Mark your scoring shaet accordingly.)
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(Child continues to use picture marked NMumber 14.)

15. sAY, "Tell me what you think is happening in the picture?”
"Can you tell me more abour the picture?”

(Pause for the child to tell the story. Make

sure that the answer is listed delow as an
acceptable response.)

Acceptable Rasponse
== Uses a sentence of 5 or more wrds

Incorrect Responses

== Child does not talk
== Uses sentences of four words or less
-~ Uses phrases

(Macrk your scoring sheet accordingly.)
16. (Score story given for item 15 in terms of
acceptable responses given below.)

Acceptable Response

== Uses at least 3 or 5 of the listed elements
of fluency. *

Incorrect anggnge

==~ Uses less than 3 of the listed elements of
flu.nc’. »

* Fluency consists of additional responses using:

= Modifiers (uses adjective, or adverbs.)
~= Spatial elements (uses prepositions
indicating position.)
== Number words
== Emotionsl or feeling words
. - Sequence (uses phrases to descride
8 series of events.)

(Mark your scoring sheet accordingly.)
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17,

SAY,

APPENDIX C

(Child continues to hold the picture from the
folder marked Number 15,)

"What do you think will happen next? What will
they do when the picnic is over?"

(Pause for the child to answer. Make sure that
the answer is listed below as an acceptabdble
response,)

Acceptable Response

== Child use: . or more of the elements listed
below as a piot extension. * Any of the
extensions below should be acceptadle.

®* Plot extension consists of:

== Inferences
— Predictions
-= Cause and effect
-= Conclusions

Incorrect Response
== Child does not use plot extension. *
* Plot extension consists of:

== Inferences

— Predictions

-= Cause and effect
-= Conciusions

(Mark your scoring sheet accordingly and put the
picture away.)
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PART II: PSYCHOMOTOR ABILITIES SUBTEST
B e — 4 LK LA L/ X1 ]}

51. (From envelope marked Number 51, ask pupil ro
fold a 5" x 5" sheet of paper in half., Teacher
demonstrates with a sample.)

’ SAY, '"Fold the paper in half."

Acceptad le Ra sponse

==~ Using ruler, folds should show an accuracy +
3/8" in any direction,

(Mark scoring sheet accordingly.)

52. (Using the same folded sheet, ask pupil to open
the sheet and cut the paper on the fold.)

SAY, "Now open the sheet and cut the paper on the
fold line,™

(Teacher demonstrates with his/her sample,)

Acceptable Response

== Using ruler, cuts should be + 1/2" from
the fold.

(Mark scoring sheet accordingly.)
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33, (Using a crayon from envelope Number 53, ask
pupil to color inside the outline of the circle.,)

SAY, "Color inside this circle. Color all of the circle."”

-

Acceptable Response

-= Using ruler, coloring marks should not exceed
1/2" at any point and approximately 2/3 rds of
circle should be colored.

(Mark scoring sheet accordingly.)
54, (Using a crayon from envelope Number 54, ask
pupil to draw a line between the two lines.)

SAY, "Draw a line between the two lines from the mouse
to the house.”

Acceptable Rssponse

== Crayon line sust bde within parallel lines and
connect the souse to the house or come within
at least 1/2" of touching bdoth the mcise and
the houss.

(Mark scoring sheet accordingly.) 45
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3% (Using cut-out forms from envelope Nugber 55, place
them on the cable facing the child in the order
shoun belov., Then take 3 similar set from envel ope
Number 55 and ask the child to make the same
pattern,)

SAY, "You make your row look just like aine.”
Acceptable Response

== Linear order must be the same as the sxampl e,

(Mark scoring sheet accordingly.)

56, (Child sust be seated across the teacher., Taacher
Places his/her 5 toy cars from envelope Mumber 56
on the osktag circle. The teacher puts down the
parking strip, one in front of the child and
anocher at least 10 inches awy from that one and
parallel to ic,)

SAY, e ars going to build parking lots. M rst, you
wmtch how I park ay cars and trucks.”

(From the circle the teacher takes 5 cars and
‘places them on teacher parking strip #2 in the
ssme gtermined order for all children ss
. printed on parking strip. Teacher then placas
the child”s 5 toy cars on the osktag circle
and asks the child to park N s/Mer cars on
child®s parking strip #1 to lock Just like
the tescher’s.)

SAY, '"Park your cars just like mine."

Accaptable Rasponse

== Linear order of cars must be the sane as
the tescher”s order according to color.

(Mark scoring sheet accordingly.)
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57-60, (Using cards from envelope Mumber 5760, show
one card at 2 time {n the following order.
Hand an extra sheet of paper to the child to
draw the figures.)

+L A X

SAY, "Draw a shaps like this one.”

Acceptable Reasponse

== Ses Appendix B for acceptable dravings as
show in Administration and Scoring Manusl

for the Developmental Test of Visual Motor

Integracion.

6l. (Given the directive [opportunity] ro hop on
one foot, the child will be sble to taks five
consecut {ive hops on either foot,)

gcagsablo Re sponse

== Successful performance of the above activity.

(Mark scoring sheet accordingly.)

62, (Given a mark on the floor, the child will bde
able to jump over it by simultaneocusly lifting
both feet from the floor and propelling his/har
body forward and landing with feet together.)

Ecepubh Rs sponse

== Successful performance of the above activity.

(Mark scoring sheet accordingly.)
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63. (Given a directive [opportunity] to skip, as a
participant in any group activity which favolves
skipping, the learner will be able to skip using
nlnrr)u:a feet, for a distance of ten or more
fa.:-

Acceptable Res ponse

-~ Successful performance of the above activicy.

(Mark scoring sheet accordingly.)

64, (Given a ten~foot length of a 2" by 4" piece of
lumber, the child will be able to walk a distance
of at least five feet on the 4" sida of the

lumbder.)

Acceptable Rcsanu

== Successful parformance of the above aceivity,

(Mark your scoring sheet accordingly and put the
materials away. Thank the child for wo rking
wvith M')
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ATTACHMENT A

PK-SORT INVENTORY OF MATERIALS

PART 1: COGNITIVE DEVELOPMENT SUBTEST

. Item 1. - 1 feely sock with a zipper in it.
Item 2, = 1 feely sock with a toothbrush in it.
Ires 3. - 1 feely sock with a plastic egg in it.

Items 4~7. - picture of a postman, policeman, truck driver,
and snack bar actendanc.

Item 8. - 4 green and 4 yellow candies (4 round and 4 rectangular)
Icem 9 ~ 3 circles (3-3/4" diameter) and % triangles (3-7/8" sides)
Item 10. = &4 bears of varying heights/sizes

Item 11, = 4 girl paper dolls of varying heights/sizes and 1=i2"
ruler for base (9~1/2%, 7-7/8", 6-1/4", and 5-1/4" tall)

Sample = 3 pictures of Mother mixing cake, baking cake, and
serving cake.

Irem 12, - 3 pilctures of Dad writing letter, walking ro mailbox,
and mailing letter.

Item 13, -~ 3 pictures of Boy falling in mud, caking bath, and
then all clean.

Item 14. - 1 picture of a picnic.

PART II - PSYCHOMOTOR DEVELOPMENY SUBTEST

Items 51-32, - S-inch square pieces of paper and | pair of scissors.

Itens 53-54, ~ paper with a 3-inch circle and s mouse/house illuscracion
on it. (template for 3~inch circle scoring.)

Item 55. = & house {llustrations and
6 face illustrations.

Icem 56, ~ 2 strips of osktag (3" x 8-1/2") for parking locs
1 osktag circla (5-1/8" {n diameter) for setting out
cars and trucks

- 5 sets of different colored cars and/or trucks

(2 per set).

Items 57-60. - oaktag flash cards (5~1/2" x 5-1/2") of s square
» figure, a triangle figure, a plus sign, and an "X",
sultiple sheets of paper set up for students to
replicate figures with four quadrants.

Item 62. = | strip of tape or mark on the floor is needed.

Item 64, -~ a 2" x 4" x 10° piece of lumber or a balance board is
needed.

49  BEST COPY AVAILAS..E
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ATTACHMENT B

O FORM 3 Clrcle

Scoring Criterig (itend

. 49

Predominantly cisculss lines (Ccp‘;‘o’
Passing Failing

& O |

Q[ ) [m==cw

L)
478
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ATTACHMENT B

roam 4 Vertical-Horizontal Cross Age Norm 4.}
+ Scoring Criteria

1. Two fully incersecting lives nor: ,__. 1 a,l.-

2. Two coatinuous lines uoc.+ .+-
3. Atleast V8 of exch lige withia 20°ofis noe: _74 * x

COrTeEct ONeannon

Passing Failing

T
P -
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ATTACHMENT B
FORM 8 Square Agr Norm 4.6
Scoring Criteria
learly defined sides
(F;%:n ue’ed not bc‘unhr) = D O
Passing , Failing

DD o ©

Q O
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ATTACHMENT B

A sOAM S Triangile Agt Nevw 3.3
Scoring Criteria

1. Theew clearly defined sides ot N L

2. One comer higher than others st 7 O

Passing Failing
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APPFENDIX D

THE AFFECTIVE RATING SCALE

Teacher: School:
Date: Session: 8ol Pele

Directions: Please circle one of the ratings (VF for "very frequently”, F for
"frequently”, 'S for "someiimes”, I for "infrequently”, and VI for
"very infrequently") for

(Student”s Full Name)
on each of the following behavioral dimensions.
\/ 3 F S I
8l. Selects a paréner ceesccessesesensressssensisase 1 2 3 4 5
82. Asks question cesccscscccccccnccsccccccccccscnse 1 2 3 b 5
83. Initiates activities with others cceeccescssccccs 1 2 3 4 5

84. Explores objects in his environment ccecececcceces 1 2 3 4 5

85, Trusts teacher cssscecascenccncssncoscocrosccacs 1 2 3 4 5
86. Initiates interaction with teachers ececceccecocsces 1 2 3 4 5
87. Completes aSSiENMENLS ccecceesscocsccccscscssssse 1. 2 3 4 5
88. Seeks information from teacher escecccecscsccccss 1 2 3 4 5
89, Seeks information from PEEXS cecescscescvrecasvons 1 2 3 4 5

90. Seeks adult approval ceseccccevrscsccconssascense 1 2 3 4 5
- 91. Interacts with other children seesscevaccaccsess 1 2 3 4 5
92. Stays with some activity for 10 minutes cecescese 1 2 3 4 | S
93, Exhidbits inner control during observation c.eese 1 2 3 4 5
96.. Exhibits inner control without direction ....c.. 1 2 3 4 5
95, Brings his treasures to SChOOl eeveseccccccocnce 1 2 3 4 5
96, Shows flexibility in use of materials ceeeccesce 1 2 5 4 5
97. Attempts new activities ceececcsscscarcscsccesrse 1 2 3 4 5

98. Tries new ways to tackle pProblems cececccecossosse 1 2 3 4 5
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TAHIE E.1. QMPARISON OF THE FERCENT OF AT FOST-TESTING
ATTAINING MASTERY ON PK-SORT GRIECTIVES BY BUILDING
FR 1990-91.
BUILDING
PreK-SORT
Objective | Ruerbringer Herig Jerame John Moore Kempton Longstreet Merrill Park AU baaukee
(Criterion)* (N=39) (N=67) (N=36) {N=30) (N=20) (N=21) (N=52) (N=20)
1 (80)* 84.6% 89.6% 100.0% 93.3% 80.0% 61.9% 2.3% 95.0%
2 (80) 82.1% 9%.0% 100.0% 100.0% 100.0% 9.5 82.74 100.0%
3 (50) 69.2% 55.2% 83.3% 90.0% 95.0% 90.5% 88.5% 100.0%
4 (70 71.8% 79.1% 88.8% 96.7% 90.0% 52.4% 73.1% 95.0%
5 (50) 94.9% 76.1% 21.7% 100.0% 90.0% 38.12 71.2% 95.0%
685 | 97.4% 100.0% 100.% 96.7% 100.0% 100.0% 100, 0% 100.0%
7 (80) 92.3% 94.0% 9.7% 96.7% 85.0% %0.5% 84.6% 85.0%
8 (65 53.8% 47.8% 33.% 56.7% + 35.0% 35.3% 44. 2% 40.0%
9 (50) R2.3% 97.0% 97.2% 83.3% 100.0% 95.2% 88.5% 100.0%
10 (80) 92.3%% 86.62 91.74 96.7% 100.0% 61.9% 80.8% 95.0%
11 (65) 51.3% 67.2% 2.2 93.3% 55.0% 38.1% 71.22 45.0%
12 (65) 64.1% 53.7% 75.0% 83.3% 70.0% 52.4% 46. % 70.0%
13 (80) 38.5% 89.6% 88.8% 83.3% 85.0% 81.02 82.7% 75.0%
*Represents criteria for each objective. s 6
DD
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TAHIE F.1. C(OMPARISON OF AVERAGE PRE~ TO FOST-TEST CHANGE: ON THE AFFECTIVE
RATING SCALE (ARS) BY ORIECTIVE AND HUILDING ROR 1990-91.

BUILDING
Objective Fuerbringer | Herig Jerome | John Moore | Kempton | Longstreet| Merrill Park | Zilwaukee
Descriptian (N=39) (N=67) | (N=35) (N=30) (N=20) (N=21) (N=52) (=20)
14. Preference Value Teacher ‘2.1 1.9 1.6 1.7 2.2 1.9 2.3 2.2
15. Self-Control 2.4 1.1 1.3 1.9 2.6 1.3 2.6 2.6
16. Positive Peer Interaction 2.1 2.0 2.2 1.9 2.2 2.2 1.8 2.0
17. Initiates Activities 2.2 2.0 1.7 2.1 2.6 2.3 2.3 2.9
18. Positive Work Arritude 2.7 1.7 1.5 1.8 2.9 1.9 2.6 3.2
19. Quriosity 2.1 1.9 1.5 1.9 2.3 2.1 2.0 2.5
20. Creativity 2.0 1.7 1.7 2.1 2.3 2.0 2.1 2.4
o7
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APPERDIX G

TABLE G.1. SUMMARY OF NUMBER AND PERCENT OF MECEP PREKINDERGARTEN FAMILIES
ATTAINING OBJECTIVES REGARDING THE PARENTS AS PARTNERS
COMPONENT BY BUILDING, 1990-91.

Parent Parent Homework
Number of Particiation Meetings Activities
* Schoal Students Objective 14 | Objective 15 Objective 16
Enrolledi* - # 4 4 4 # 2
Fuerbringer 9 26 (61.5) | 32 (82.1) 36 (92.3)
Herig 67 63 (94.0) | 57 (85.1) 65 (97.0)
Jerome 41 B (92.7) | 39 (95.1) 38 (95.1)
J. Moore 33 30 (90.9) | 30 (90.9) 32 (97.0)
Kempton 19 17 (89.5) 15 (78.9) 16 (84.2)
Longstreet 20 3 (15.0) 10 (50.0) 18 (90.0)
Merrill Park 55 3% (61.8) 4 77 4  (88.0)
24 Iwaukee 2 20 (100.0) | 20 (100.0) 20 (100.0)
TOTAL 2044 229 (2294 | 43 (82.7% | 20 (9L.8)+

Mumber of students enrolled and attending program for at least four months.
*hile some students were enrolled at more than one site during that year, each
individual student was coaunted only once in these statistics.
+0bjective attainment:
—Parent participation by at least 60 for at least four school activities.

—Parent neetings by at least 60% for at least four Friday meetings.
—Homework activities by at least 80X for at least nine home activities.
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APPENDIX H

SAGINAN CITY PUBLIC SCHOOLS

PREKINDERGARTEN CURRICULUM ADVISORY COMMITTEE

Janet Joswiak
Carol Grates

Dr. Sally Edgerton
Sandy Hoppe

Sue Shebster

Karen Bronz
Juanito Lugo
Dorothy Weiss
Sherri Borchard
Kathy Morley

Carl vanBenschoten
Patti Hartman
Nancy Brill

Mary Jane Hielkemp

Leodia Powell

Early Childhood Supervisor

Department of Social Services

Saginaw Valley State University
Prekindergarten Teacher, Zilwaukee/Kempton
Prekindergarten Teacher, Merrill Park
Prekindergarten Teacher, Webber Elementary
Prekindergarten Teacher, Edith Baillie
Kindergarten Teacher, Jerome

Kindergarten Teacher, Edith Baillie
Kindergarten Teacher, Houghtoun
Kindergarten Teacher, Stone

First Grade Teacher, Coulter

First Grade Teacher, Coulter

First Grade Teacher, Stone

First Grade Teacher, Edith Baillie
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APPENDIX 1

FAMILY LIFE EDUCATION ADVISORY COMMITTEE MEMBERSHIP

Kathy Dowd Ball
Gayle Barboza
Joyce Barlow
Carole Boyd
Sylvia Brantley
Mary Ciolek
Sara Clavez
Mary Cornford
Clifford Davis
Ann Graham
Carole Grates
Sandy Henderson
Mary Ellen Johnson
Janet Joswiak
Louise Kring
Teresa Lieber
Carol Lopez
Pari Michalski
Willa Randle
Helen Rawley
Joyce Rouse
Donald Scott
Jeannine Simon
Sue Smith

Ron Spess

Mari Sargent
Sherri Tiderington
Cliff Warnert
Nancy Ziozios

Saginaw General Hospital

Saginaw County Child Development Center
Grandparents As Parents

Averill Career Opportunities Center

Young Parents Program, RDLLC

Compensatory Education

Saginaw Valley Regional 4C

Saginaw Intermediate School District
Director, Daniels Lifelong Learning Center
Valley OB/GYN

Div. Child Day Care Licensing, D.S.S.
Young Parent Program, RDLLC

Saginaw County Youth Protection Council
Early Childhood Education

Supervisor, Adult Basic Education

PAT, RDLLC

Department of Social Services

Health Programs Manager, RDLLC

Saginaw Prekindergarten Parent

Kinder Kare, RDLLC

Saginaw County Department of Public Health
Assistant Superintendent, Board of Education
Chapter 1, RDLIC

Department of Social Services

Saginaw County Youth Protection Council
Child and Family Services

Child Abuse Council

Department of Social Services

Young Parent Program, RDLLC
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