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STATE OF ILLINOIS

BOARD OF HIGHER EDUCATION
UNDERGRAD!
| OVERVIEW _
This smmmmmmhmmmmmwmmpm

ﬁwmm.mumammmwmsmmmﬁmdm
mmwmmmmmmmmmm
issues since the Iate 19608 _

The first report in the serics, Undergraduate Education: Learnirg and Teaching (January 1992),
mmmmmammmmm:wmmm
education and on facuity and excellence in teaching. The report highlighted actions taken by public
Mummmmmmmwmmmmm
requirements and assisting studeats in meeting them. The second report, Undergraduate Education:
Agccess and Preparation mmwmwammmmm-
WMMMMWMWMMMWW
had not yet been fully implemented statewide. Since the conditions that led to the adoption of the
course-specific admission ? continue t0 exist, the report concluded that the Board and
wmmmmwmemMmmmmmkm
improve student preparation for coliege. Students and their parents and schools also need to be

pmmmmmmummmmammwwmmm

mmmmmmwdmmmmmm
articulation. The transfer and articulstion policies sddress student acoess, preparatios, and reteation
from a different perspective: mmaueuemnwammsmmewmmu '
mw-mwmmmamm
W“mﬁzmwmwtnmwm:mdmmﬁmm
_mwm,wmwm‘nanmmemdmmun;mmm
among institutions. hmkﬂmmmbbmmmum

a student has in transfesring from one institution to another. .

mmwmmmmmmmmmmpmndm
mmmmmmmumm

e More than balf of the stadents who transferred from a public community college to & public
Mmmnmmammumm«mmm
while an additional 15 percent were carolled during fiscal year 1990,
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Sixty-three perceat of the students who transferred into the upper-tivision graduated within
four years of mansferring compared with 27 percent of the students who trarsferred into the
lower-division. Seventy percent of the students who transferred into ti= spper-division after
carning an Associste in Arts (AA) or Associate in Science (AS) degree graduated within four

years of transferring.

Overall, Illinois students who transfer from commusity colleges to public universities do as well,
if not better than, transfer studeats in other states.

The information presented also indicates, however, that the transfer process has not worked as

well for minority students. Promoting the success of minority students is 8 high priority in higher
education, and the transfer process is an important svenue for minority students to achieve their

academic objectives.

" The number of black and Hispanic students who transfer is small in comparison to their

proportion both of community college enroliment and of the Illinois populstion. Black and
Hispanic studeats comprised only 9 percent and 2.5 percent, respectively, of the transfer
students during fiscal years 1987, 1988, and 1989.

Significantly fewer black students transferred into the upper-division, completed an AA or AS
degrec prior to transfer, and graduated within four years of transfer than the overall transfer

population.

‘While more Hispanic than black students transferred into the voper-division, compicted an AA
or AS degree prior to transfer, and graduated within four years, they did so less frequently than
the overall population.

Between fall 1987 and fall 1991, however, while the total number of students who transferred

from a community college to & public university increased by 14 percent, the number of black
transfers increased by 17 perceut and the number of Hispanic transfers increased by 48 percent.

A variety of promising initistives were undertaken in fiscal years 1991 and 1952 to implement

the Board's policies on transfer and articulstion, many of which were designed particularly to improve
the transfer and subsequent success of minority students.

Through mmmmmmmnnﬂammmmmmny
colleges in fiscal year 1991, with two additional centers established in fiscal year 1992. In
sddition, several community collcges established comparable centers through other funding
sources. First-year evaluations of the transfer centess sugpest they are beginning to achieve
their primary goals: raising the visibility of the baccalsureate-tranafer program and of transfer
on the community college campus, especially among minority students; encouraging minority
students to consider pursuing 2 baccalsureats degree; and providing accurate informstion and
advising aboit transfer opportunities, the process of transferring, and academic planning for
transfer.

Short-term articulation grants were provided through the Minority Articulation Program to
public and private institutions to articulete programs and courses and to facilitate the transfer
of students. Many of these grant projects provided university advisers to counsel prospective
transfers at 3 community college transfer ceater. Many also brought togeiber facuity and staff
members from cooperating fnstitutions 10 articulate courscs and programs.  Others formed
partncrships with secondary schools or community groups to eacourage minority students 1o



pursue higher education. Becanse of the nature of these projects, their impsct on improving
the transfer of students, especially minority students, will not be known for several years.

Because faculty members are the key to successful articulation, recent efforts to bring faculty
members from across the state together to discuss common standards in a discipline are particularly
encouraging.

»  Among the professional organizations that have taken on this challenge are the joint task force
of the Illinois Mathematics Association of Community Colleges and the Illinois Section of the
Matbematics Associstion of America and the ad hoc anticulation task force of the Olinois

Speech and Theatre Association.

*  The Transfer Coordinators of Iilinois Colleges and Universitics have also established task forces
of faculty members 1o review Jowez-division coursework in such aress as English, education, art,
and music,

e The Board of Higher Education and the Illinois Community College Board jointly established
a Committee of Scholars on the Humanities to define the bumanities component of college and

university general education requirements.

. A variety of conferences have also encouraged closer cooperation among institutions. These
conferences have ranged from the Iilinois Presidents’ Forum in April 1991 to interinstitutional
srticulstion conferences such as that co-hosted by the University of Illincis at Urbans-

and the Ciry Colleges of Chicago in April 1992 to the statewide articulstion and
transfer conference co-sponsored by the Hlinois Community College Board and the Board of
Higher Education on May 1 and 2, 1992, ‘ .

This report shows that the transfer process has worked well for many students and that the
aficr-transfer success of Ilinois students compares favorably with the success of transfers in otber
states. Although student transfer and program articulation have received rencwed empbasis across
the state, there is still considerable room for improvement in both the number of students, particularly
minority studeats, who transfier and their subsequent suceess in earning daccalsureate degrees. Some
public community colleges have yet to revise their requirements fr the AA and AS degree to meet
the minimums in the models developed by the Illincis Community College Board which were

into the Board of Higher Educstion’s policies. fome public univessities are more
invoived in collsborstion with community colleges to improve transfer and articulstion than are
others. The receatly created Shared Ensollment and Graduation Dais System is s major step forward
in providing the kind of information needed to analyze transfer patterns andt after-transfer persistence
in order to inform both institutional and state-level decision making.

The Board of Higher Education, as well as the Illinois Community College Board, need to
coatinue to empbasize as a high priosity the improvement of transfer and asticulation among
institutions, within the context of the overall improvement of undergraduste education. The Board
of Higher Education should contisue to report perjodically on the status of studeat access and
Mwmmmmmmmmmdm
year's series of reports on the implementation of the Board's policies on improving undergraduate
education.
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This report is the third and final report in a series analyzing progress in implementing the
Board of Higher Education’s policies on undergraduste education. This report examines the
WMWM&MW@MMMWM
These transfer and artculation policies address student access and reteation from the pemspoctive of
the student’s ability to move from an associste to 8 baccalsureate dogree-granting institution to
compiete a baccalaureate degree, the most common patiern of intesinstitutional transfer. A more
_ mmmﬁmmmmamthmmmﬂmmmugm
" completion within the public sector of higher aducation is planned for fall 1992

Figure 1 illustrates the range of transfer sctivity among Illinois institutions in fall 1990. The
figure shows that 54 percent (15,147 students) of the nearly 28,000 students considered transfers
followed the traditional path of transferring from an Illinois public community college to an Hlinois
public uaiversity or private institution. Fully 16 percent (4,519 students) of the transfers, however,
followed & freverse path by transferring from a public university or private institution to a public
community college. ‘The remainder of the students transferred fiom one community college to
another or among public universitics and private institutions.

The success of lllinods' system of higher education is predicated on the ability of studeats 10
transfer from associate to baccalaureate degroe-granting institutions. Currently, there are 40 Illinois
public community collcge districts operating SO colicges. In fall 1990, the community colleges enrolied
WMMdemzﬂ.{mMWmmm

in adult basic and secondary completion or continuing educstion programs. Because of their
lower titior rates and their proximity to 8 high proportion of the population, community colleges
tend 10 enroll higher proportions of non-traditional students—older adult, recent immigrant, women,
minority, and less well prepared students—than do baccalsureste institutions. For example, in fall
1990, while the Dllinois public community colleges enrolied 44.3 percent of all Illinois’ undergraduates,
they enrolled 49.1 percent of biack, 52.8 perceat of Native American, and 46.7 percent of women
undergraduates. mmmdmmmmmmucmnym
smmma7mdmmmnwmmmmp(mmm
and proprietary institutions) astionally.

The state’s future cconomic competitivencss depends 10 & great extent on the ability of higher
education to recruit, retain, and graduate increasing sumbess of students, particularly non-traditional
students. While Tlinois’ overall populatios is growing at a rate of only five percent, the oumbes of
16-t0-25 year olds in Ilinois is declining by 25 percent between 1990 and 2010. Due to differential
mmmmmm.mmmammmmm
working age is expected to increase sharply. At the same time, the structure of the Dlinois economy
is shifting from manufacturing and agriculture to the servioe industries. The fastest rates of job
growth are occurring in those occupations requiring the most education and training. For eample,
most of the fast growing white-collar occupstions in management and the profissions require at least
some collegs education, and many require a baccalsureate o higher degree. Because & substantial

‘This report is divided into four sections. The first section cxamines recent trends in transfer
and in afier-transfer retention to beccalaureste degroe completion of stadents who transferred from
public community colleges to public universitics. The socond section traces the evolution of siate
policies and practices for improviag the transfer process for students and for articulating programs
and courses in response to actual and perceived impediments. The third section describes initistives



Figure 1
Interinstitutional Transfer, Fall 1990
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mmmmmmmmmmdwmumm
mmmmmdmmm,mmmwmmmwm
baccalsureate degrees. The final section draws conclusions from this informstion and suggests nest
wummmmmmmmmmmm

studeats 10 graduate, data an the persistence of trapsfer studeats to beccalaureate completion are from
years prior to the adoption of the current policies on transfer and articulation.

ansfer from Public Community Colleges to Public Upiversitics. Table 1 shows the number
of studeats who transferred from public collegss o upiversitics in fall 1987, before
the Board adopted the policies on transfer and articulation, and in fall 1991. Overall, the number of
mmmmm&mmmwmmmmmm
mm:mmmwmmsmdmmmmpm
Southern Illinois University at Carbondale, Northern [llinofs University, Hliinofs State University, and
the University of Iilinois 82 Chicago. ‘The four public universities with the lasgest percentage increases
in the number of transfers from community colleges were Southern llinois University at Edwardsville
and Eastern Nlinols University, st 32 percent each; Southern Ilinois Univessity at Carbondale, at
27 percent; and Western Illinois University at 26 percent.

Tabie 1 also provides information on the sumber of biack and Hispanic transfer students ia
both fall terms. mmwmmmmwmmmmﬂ
percentage incresse The number of biack students who transferred incressed by 169 percent, and
mmawmwwaxmmmmmmmn Chicago
State University sccounted for 39 percent of the biack transfer stodents in fall 1991, a decline from
4“4 in fall 1987, even though the number of biack students transferring to Chicago State

ty increased by three percent. Southem Illinods University at Carbondsle had the secont
wmammmummm«.mnxmmmﬁn
1987. mUMg_deuMMMMMNMMnIW.MmM
from fall 1987.

MWMmmUMMWuWMM
number of Hispanic transfers from fall 1987 5o fall 1991. The University of llinois at Chicago had
mwmummmummm»mdsmm
&3 in fall 1987 to 110 in fall 1991. Nostheastern Hlinods University and Northern Hlinots University
had the second and thind highest aumber of Hispanic transfier students in both years. While the
mdmmmmmmmmdmmﬂwm
who transfer is still smail. Bisck and Hispanic transfers compriss only 11.9 percent of the total
mmmmmmmmmmdmm
undergraduste enrollment in fafl 1990 and 21.5 percent of the state’s toml population.

ence of I Studeats in Public Universitics. Since the creation of the community
mmummmmmmmnneudmmm
sucoess. The focus, population, and durstion differed among the three studics. The primary purpose
dmmm.mmqmmmmmqwm
(Ml)mwm&nﬁgdmmhmmmwdmn&m
institutions. ‘The study identified transfers is fall 1967 from community colleges to beccalsurcate
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Table i

TRANSFERS FROM ILLINOIS PUBLIC COMMUNITY COLLEGES TO ILLINOIS PUBLIC UNIVERSITIES

FALL 1987 AND FALL 1991
Fall 1987 Fall 1991 Perceat Change
Percenat Porcest - Fall 87 1o Fali 91
Thtal Black and Total Black and otal

Teassfors Rieck Miscasic Hispanic  Tragpsfors Bisck Hispasc Hispask  Jramsfors Biasck  Hispesic

Boani of Governors 83 4 n 1% 3007 357 1M 4N 83% 0% MN1%
Chicago Stats Usiversity 401 369 943 399 3 12 %7 (0.9) 1.4 313
Basters Illinols University 728 ’ 3 16 52 L] 3.1 21 1333 2000
Goversoss State Usiversity 470 68 164 33 5 1163 (17.9) (239) 22
Northeasters filincls University $s7 9N 9 171s 484 S5 s 22 (1549 (19 e
Western Iiknols University 680 38 13 75 855 17 83 59 a1t 308
Boesd of Regents 223 8¢ kL 9 3386 11 n 3.9 108 33 1016
/'S Tilisols State Usniversity 1,367 18 9 27 1513 & 29 6.1 10.7 1286 3
Northers Ilsols Universily 1454 3 30 36 158 » ] 50 90 65 36.7
Sasgamoa Stats University 415 35 0 8.4 488 29 ’ 78 176 (11 -
Soutbers lifiols University 1307 %M 18 a2 249 168 3¢ 84 38 17 1000
Carbondale 145¢ 56 15 49 1840 104 30 7.3 65 837 100.0
Bdwandeville 43 » 3 9.1 59 64 6 117 322 684 1000
University of Iitinols 1663 109 9% 113 1887 113 11 124 133 37 260
Chicego 1016 101 83 181 1183 100 1o 178 164 (10) s
Usbasa/Champaigs 647 8 13 32 704 13 1 3.4 88 625 (15.9)

TOTAL 9657 .830 20 110% 10999 970 340 119% 139% 169% 418 %

Source: IBHE Fall Baroliment Survoys
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jpstitutions and vice verss,as well as tansfer into Illinois from out-of-state institutions. The

of the students was followed for the 1967-68 acsdemic year only. The second study, 4
Statewide Foliow-Up Study of Studenss Who Transfer from Illinois Public Community Colleges ro Iliinois
Four-Year Colieges and Unsiversities, followed only students who transferred from s public community
college t0 a baccalsureats institution in fall 1973, but measured their poss-transfer success for three
years (through spring 1976).

The third study, A Five-Year Study of Students Transferring from Ilinois Two-Year Colieges to
Illinois Senior Colleges/Universities -, Fall of 197 (Msy 1986), followed 9,757 transfers from public
community colleges and private junjor colieges to public and private baccalaureate institutions in fall
1979 and messured their after-transfer progress for five years (through spring 1964). The chief
findings of this most recent study were: '

. Within five years of transferring, 53.8 percent of the students earned baccalsureate degroes
from, and three percent were still enrolied in, the institution to which they transferred in fall
1979, for an overall persistence rate of 568 percent. - -

. The 31 percent who earned an Associate in Ars (AA) or Associate in Science (AS) degree
prior to transferring performed significantly bester on all threc measures of success—pessisteace,
baccalaureste degroe completion, and after-transfer cumulative grade potnt average—~than othes
transfer studeats. Within the time frame of the study, 67 percent of the AA and AS degreed
transfers earned a baccalaurcate degiee from (and nearly two percent were still enrolled in) the
institution to which they transferred in fall 1979 compared with 48 percent of the students who
had pot carned an AA or AS degree prior to transferting.

m:mamm&mmmwmdammwmm
m—mmmmammmmmwmmc
universities, the public niversitics in conjunction with the Board of Higher Education and the Illinois
Community College Board staffs created s Shared Enrolimeat/Graduation Data System. This database
mmmmmmmwmmmmmm
colleges and universities for fiscal years 1983 through 1990, Of the nearly 2.1 million individnal
students, 71 percent were earolied oaly within the community college sysiem and 14.4 percent were
enrolled only within the public university system during this period. Nearly 242,000 students (116
pamt),hm,mndhnbnammmmmamﬂmmmmh

cight-year period.

In order to determine the after-transfer persistence to graduation of students who transferred
m-mmm.mmm,mmmmwum
students whose first earoliment of record was in 8 community college, whose first year of earoliment
in a public university was during fiscal years 1987, 1988, or 1989, and who the university identified as
a transfer stndent enrolled in 8 beccalsureats degree program at the time of that first enroliment. The
students moeting these criteria were then followed for fiscal years 1967 through 1990 to determine if
mmmmammmﬂmmmmammmm
wmmmmmmmmmmmm The results of this analysis
are shown in 2

Table 2 sbows that the to1al number of transfers remained steady for each of these three fiscal
yean. The table also shows about one-third of the students transficrred after completing 88 AA or

mmu.mmmwwmm«mmumn
muwm(mmmm.mssmdmmm



Table 2

" PUBLIC UNIVERSITY BACCALAUREATE COMPLETION
OF TRANSFER STUDENTS FROM ILLINOIS PUBLIC COMMUNITY COLLEGES

Percent Not
Cumulative Percent Earning Graduated,

FY1987
Upper-Division
AA/AS Degree Graduases

AAS Dogroe Graduates -

Other Awards

No Dogroe/Award
Lower-Division

AA/AS Degree Graduates
AAS Degreo Graduatas
Other Awards

No Degree/Award

TOTAL

FY1938
Upper-Division
AA/AS Degree Graduates
AAS Degree Graduates
Other Awards
No Degrec/Award
Lower-Division
AA/AS Degree Gradustes
AAS Degree Orsduates
Other Awards
No Degrec/Award

TOTAL

FY1989

Upper-Division

AA/AS Dogree Graduates
AAS Degree Graduastes
Other Awards

No Degrec/Award

lower-Divisicn

AA/AS Degres Gradustes
AAS Degres Graduaies
Other Awards

No Degros/Award
TOTAL

Number of Baccalausreate Through

But Enrclled

Traosfers Y1988 FY1989 FY1990 in FY1990

8.628 2ll%® S23% 632% 10.7 %
3512 282 61.4 695 83
a57 194 440 550 14.2
222 23.0 410 9.1 126
4,037 163 46.5 603 120
2163 19 1S 288 247
378 29 15.1 270 218
240 29 - 100 142 213
104 0.0 48 154 19.2
3.00 1.8 115 28.1 248
12,301 1579% 399% 3521 % 150 %
Percent Not
Cumulative Perosnt Earning Graduated,
Nomberof __ Bsccalsureste Through = But Earolled
Transfers EY1989 [FY1990 in FY1990
8,648 2L.1% N6% 0%
3,764 269 608 192
489 19.6 445 253
193 19.7 42.0 285
3.802 159 470 282
2.748 17 110 431
351 40 17.7 425
223 23 9.0 309
78 13 %0 372
3,096 14 10.¢ 46.6
12,396 153% 400% 304 %
Percent Not
Cumulative Percent Earning Graduatad,
Number of Baccalsureate Through But Eorolled
Transfers in FY1990
8,467 aua® §32%
3,761 286 583
743 192 565
213 192 60.1
3,750 15.7 69.6
3300 13 68.0
296 sS4 65.9
202 20 559
74 0.0 62.2
2928 11 692
11,967 159 % 646 %

Source: Shared Enroliment/Oraduation Dats Systsm




public universities. This classificarion by division, however, differed by the students’ pre-transfer
degree staiuns. Nine out of tcn students who transfesred after completing an AA or AS degree and
ms@:mmﬂmmwmmnmmmwa upper-
division students. Of those students who had not earped s degree prior to transfer, fewer than six out
of ten were classified into the upper-division.

Overall, 52 percent of the studeats who transferred in fiscal year 1987 earnod baccalaureate
degrees through fiscal year 1990, or within four years of transferring. Both pre-sransfer degree status
mnm-mmmmnMNmmmmmw
baccalsureate compietion. As expected, 3 higher proportion of students classified as upper-division
at transfer graduated within this time frame, at 63 percent, compared with 27 percent of those who
transferred as lower-division students. Among the upper-division studenis, 70 percent of those who
mmuw»mmmmmmmmmmm
followed by 60 percent of the non-degreed studeats and 55 percent of the AAS degroe graduates.
Students who earned their AA or AS degrees prior to transfer and were classified in the npper-
division after transfer also earned their baccalaureate degrees more quickly than sny other group, with
fully 61 perceat completing through fiscal year 1969, or within three years of transferring.

The difference in persistence of students entering into the upper- compared with the lower-
division is greatest for those students who transferred with AAS degrees, suggesting that those wbo
Wmmwmmmmmmmmwuz
programs st public universitics, while those who transferred as lowez-division studeats did not. For
the fiscal year 1987 transfers, 78 percent of AA and AS degree transfors and 72 percent of pon-
degreed transfers into the upper-division cither graduated by or were earolled during fiscal ycar 1990
mmsmdmmm»mmmsmaww
transfers into the lower-division—-a difference of about 20 percent. In contrast, while 69 percent of
the AAS degree transfers into the upper-division gradusted by or were enrolied during fiscal year
1mm§5mnofmmmmmmwmwmmmmm
difference of 34 percent.

mmmmmMnm.demm
mmmmmmmmm1mmMmmymm
10 those of the fiscal year 1967 transfers. The pre-transfer degrée status and rates of baccalsurcate
for transfers in all three years are also comparsble to the findings from the five-year
Jongitudinal study of studests who transfezved in fall 1979 prescated earlicr. Althongh the small shifts
seen are in & positive direction--for exampie, 8 higher proportion of studears in fiscal years 1987, 1988,
and 1969 transferred into the upper<tivision compared with the fall 1979 transfers sod a slightly
mmmmmmﬂmanmmmwm-mmmw
determine whether these shifts can be called “trends.”

mleSprmnmommnnmthenmbuwmdmﬂtymm
wmmmwmmmmmxmmxm. The
mdmmmmummmmmmnmm
and 2.5 percent, respoctively. The profilc of the black transfer students contrasts with the profile of
the total transfor populstion. For example, in Sscal yoar 19€7, 65 peroent of the black students
transferred as jower-division students and Jess than 20 percent had eamed an AA or AS degree prior
to transferving. Overall, 19 percent of the black transfers completed baccalsureate degroes within four
years after trabsterring (26 percent of AA and AS graduates), with 25 percent of those who bad not
a baccalsureste degrec caroiling during fiscal year 1990. By fiscal year 1989, the
of biack students who transicrred as upper-division students and the proportion who had

earned AA or AS degrees prior to transfer both increased by three percentage points.

Of tbe Hispanic transfers in fiscal year 1967, 57 percent transferred as upper-division students,
and 26 percent bad camed an AA or AS degroe prior t0 transferving.  Overall, 35 percent of the

iy .
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Table 3

PROFILE OF BLACK AND HISPANIC TRANSFERS IN FISCAL YEARS 1987 THROUGH 1989

Black Transfers Hispanic Transfers
Percent  Percent Percent  Percent
Lower  Upper Percent Completed Enrolled Lower  Upper Percent Completed Enrolled
— Division Division Total ofTotal FY1990  FY1990 Division Division Total ofTotal FY1990 FY1990
ANAS Oradustes 123 9% 219 192% 2609% 23.7% 14 63 77 258% S06% W8 ®
AAS Gradustes 85 64 149 13.1 154 262 7 21 28 9.4 286 K73 |
Other Awards 3 27 66 58 9.1 19.7 5 11 16 34 373 18.8
No Dogree/Awsrd 494 213 707 620 185 26.0 101 76 177 594 282 26.6
Total 741 400 1,141 19.0 % 25.2 % 127 1m 298 346 % 252 %
Percentoftotal 649% 351 % 426% 574 %
FY1938
¢ ANAS Oradustes 118 121 239 207% 176% 410% 13 75 88 22% 443% 22.7%
AAS Graduates 86 2 13 119 72 33 8 17 25 80 16.0 28.0
Other Awards n 24 35 48 200 382 8 8 16 31 63 13
No Degree/Award 307 216 723 626 95 39.1 9 89 183 587 208 36.6
Total 742 413 1,158 114 % 0% 123 189 312 263 % 31.7%
Peisentoftotal ©642% 350 % 4% 606%
FY1989
AAJAS Graduates 97 130 227 220% S3% 709% 4 69 73 250% 205% 658%
AAS Gradustes 72 37 109 105 09 55.0 7 26 33 113 9.1 51.5
Othor Awards 19 21 40 39 0.0 70.0 4 4 8 2.7 0.0 50.0
NoDegree/Award 451 207 658 636 s 61.6 90 88 178 610 4.5 1.2
Total 639 35 1,034 36% 633 % 108 187 292 8.9 % 71.9%
Percentoftotal 618% 382 % 360% 640%

Source: Shared Enroliment/Gradustion Dats System




MmmammwmwmmmmmeM
m&mmm;mdﬁmdmnwwhnhdmmmda baccalsureate degree

proportion of Hispanics who transferred as -division students increased slightly from 57 percent
hmmxmmammwmlm.mmmmwmmm
AA or AS degree fluctuated from year o year. Unfortunately, since the study of the fall 1979
mwmmmwmmmmNWWMMm
compare these data

Other states. have also analyzed the after-transfer reiention of students. For eample, the
Umdmmmdummmmmmdmm
transferred from North Carolins community colleges to ibe university in summer and fall 1985,
mmmxmlmmmmmmusmmmmmm
mnmmmmmmmmummmmmm.
mm—mmdmmmm%mmmmmm

was similsr, with 72.3 percent in good standing, 13.2 percent on scademic probation or
and 14.6 withdrawing by the end of the first year. Similarly, the State University of New
YMWNIMM&?MOIMMMWME&B 1984 completed
baccalsureate degrees by fall 1990 (within six years), with 0.9 perceat still earolied. Further, the rate
mmmwwmwnmmmm 72.3 percent of the studeats
mmmummmwmmm&mm
mmmammwummmmn The pessistence of
Illinojs transfers in fiscal years 1987 through 1989 compares favorably with these dats from the
University of North Carolina and the State University of New York

This section traces the evolution of state policies and practices for articulsting programs and
mmmmwhgtheuushpmmbrmhmmmﬂmw
to transfer. The term “transfer” refers 1o the process by which a student moves from one
institution 10 apother, while “articuiation® refers 0 the process of evaluating program and course
among institutions. The more comparable the programs or courses, the less difficulty

a student pormally has in transferring from one institution to snother.

mjmkydbm&dﬂmhmﬂnmmmmuﬂweduﬂnnnmmm
m.mmammmwwmmmmmmm
mnmunmopmmmmwm”mmmw.m
upper-divis: 13 baccalanseste enroliment.

mmmmmmmawmmmmmmw
and established the Illinois Community College Board to coardinate the system. The Act also
wmmammmwwmwmamum
mmﬁqn&pmmmhmﬁnﬂ&dﬁﬁqm'ﬂ)&m“m
mmmﬂmmmmmmmmhmm
techaical o: technical ficlds leading directly to employment.’ The Act provided s moechanism for tho
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37 existing junior colleges to become part of the system, as well as a mechanism for establishing

sdditional colleges. Although todsy's community college offers a comprehensive program, a key
mission continues to be the provision of lower-division baccalaureate programs for transfer to

SRy Articoation ENOrt mmmwmwnmm&w
Board of Higber Educstion, the Iilinols Community Collego Board, and the public community college
system, policies and practices regarding the transfer of students and the aniculation of programs and
coumses among institutions developed first through voluntary cooperative efforts among institutions.

the release in 1964 of a national study on the success of junior college transfer students,
the University of Illinois sponsored a statewide conference 1o discuss the study’s findings and its
implicstions for Wiinocis. The institutional representatives attending the conference identified
articulation as a problem that needed to be addressed mare widely. As a result, a second conference
specifically on articulation was held at the Palmer House in Chicago in April 1966 The 200
participants, representing 73 Hiinois colleges and universities, called for the establishment of a
Wmﬁmmmmdmmmpmmmmmmmn
within the state.

As a result of this conference, each college and university was requested 10 appoint a transfer
coordinator, an individual who would serve as the institution’s official voice copcerning student
transfer and program and course articulation. The organization established, the Transfer Coordinators
of Hlipois Colleges and Universitics, has evolved into an effective communication network.
Membership in the organization s voluntary and open to any institution in the state that designates
a transfer coordinator. The Coordinstors meet twice a year to exchange information on institutional
transfer policies and to identify—and, when possible, resolve—issues related to transfer and articulation.
The Transfer Coondinators developed and continve to maintain a procedure for articulsting courses
among institutions.

First Board of Higher Educatiop Policy. Once established, the Board of Higher ducation and
the Illinois Community College Board also took an interest in articulation and transfer. In April
1970, the Board of Hijher Education appointed ap Articulstion Study Committee 10 assess
acticulation practices and 1o recommend a sistewide articulation policy to assure maximum freedom
for students in transferring from community colleges 10 baccalsureate degree-granting institutions.
In December 1970, at the recommendstion of the Articulation Study Committee, the Board of Higher

referred to by institations as "The Compact,” the policy also requestad the trustees, administrators,
and faculties of baccalaureate institutions to declare any transfer student who had
baccalsureste-criented associate degree to have attained junior standing and to have met the
baccalaureste fnstitution’s lower-division general education requiremesnts. This policy shifted the focus
of articulation from the articulstion of individual courses to the articulation of an entire program:
the general education portion of a beccalsureate degree.  While the faculties of many public and
private baccalsureate institutions adopted a comparabie policy, the Board’s policy tacked a mechasism
for defining comparabie quality standards and for resolving issues that might arise.

In August 1978, an Articulation Task Force formed by the Transfer Coordinators completed
a comprehensive study of articulation and transfer issucs. The leading coaclusion of this study was
that “most students sppear 1o transfer from community colleges to seaior institutions with few or no
probicna.” The study soted, however, that some comnmunity collages inciuded upper-division courses
and some incinded non-baccalsureato-lovel courses in their beccalaureate-transfer programs.  The
study also idantified businoss as the Seld with the most articulation problems. The major conosms
identified is the study, howeves, related to commusication withis and among institutions and to the
acedemic advising of prospective transfer stadeats. The report concleded with 24 recommendations
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addressed 10 both community colleges and baccalaureate institutions. A follow-up study a year later
showed that most recommendations had been implemented at least in part.

mmmmsmmmmm The models are revised
mymmmmwmmw,&wnmmx (The current models are
prescoted in the box below.)

mmmmsmnmmummnmumnwmmunmxmmmmf

Ahdmhmmmunuhdmm&hnﬂﬂhmnnmnm&mmaﬂhbnqp@ﬁm
baccalaareate degrees program. mmmhmnmmmwdm
dmnnmnnMRNWavuunhnwuhnuuuhnnudhhﬂMEEMNNNH
disciplines. The AS degree is designed 10 astisfy the lower-divisico roquirements of Bachelor of Science degrocs
mmwmmmmmmm»mm

AADegee ASDomee
60 10 &4 6064
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In 1968, the Iilinois Community College Board again formed an Articulatios Task Force to
identify articulation and transicr issves and to make recommendations for resolving them. Ip fts
March 1989 report, iac Task Force identified 13 areas of concem. Primary among these concerns
m(l)NMhmwnthmmhmmm

18
BEST COPY AViiiAGLE



mummmmmmmwmmw
MMWMMM«WWWNWM
a)MMMWMWMMMMMWmM
mmmmmmmwm.mmmm.wm:o
baccalaureate programs. While the majority of the report’s 40 recommendations were addressed to
institutions or to the Tranafer Coondinators for action, the Board of Higher Education was requested
10 address three of the recommendations: the need for 8 re-affirmation of the asticulation “compact,”
mmw-mmmmmmmmwdmmmm
for easily accessible and more timely courso-equivalency information statewide.

3oard of Higher Education Action. In January 1989, the Board of Higher Educstion received
ammmmmmmmmmmm)
mmmwmmmmmm:mm
completion through transfer. Siatewide data available st that time indicated that the community
mpmsm«mmmmmwmwmmm
mw(ﬂkvah).bmthtonlyumtotmcmmmtymnmmmnc
universities were black or Hispanic.

Ammmmmommwlmmmmmm
mmmmm«mmmmmmwm
institutions across the siate. These four themes were: (1) the need to provide students greater
: mmmmmmmwmwmm

order to smooth the transition from one institution to another, (2) the peed for greater involvement
wmmmmmmmwmmm
and maintaining program and course articulation agreements between and among institutions, (3) the
need to creste an bospitable campus climate for minority students and to improve the socialization
ofmﬂlysmummmmmwthenﬁmmmwm
mmhoﬂqudmfmmdmmaﬂmimﬁmﬁonﬂhpmmduﬁpﬂmhmﬁemﬁm
of minority siudents on campus. Only one of these four needs related specifically to articulation,
while three related to the transfer process.

mmmmmmmmofumwmﬁmm
reconvened in November 1989 o review the implementstion of the Board's policies on improving
undergraduste education. ‘While the text of the 1986 Commitiee’s report inciuded 8 paragraph on the
de.mdmmmmmmmm
-of program articulstion. The reconvened Committee conciuded that these issucs should be addressed.
In its report 1o the Board in September 1990, the Commitee recommended 8 seties of seven policy
stateme.ts on transfer and articulstion o supersede the 1970 policy. The seven policies on transfer
mmmwmmmmmmmw
institutions must de equal partnrs in providing the lower-division portion of baccalaureste degrecs.
mpmmwmmmmmmmpnqmmemmwm
SHEEO report and the Illinois Community Coflege Board Task Force Report.

hmmmmmmmmmdw
Education recognired that higher oducstion’s decentralized, participsiory governance procesi—8
mumuwmmmmm
and course content-was impeding the higher educstion community’s fulfiliment of its obligation o
mmMmmMMRMMMMm
transfer from one institution 10 sooiher. Since the Com:vittee viewed the stated purposes of the
MMMnMMMummme
Wmmmmumwmmmmm
should be accepted s equally valid as another’s in schioving these similar purposcs. The Committee
also conciuded that colloge and university faculty membess ffoms acvoss the state, by department of
discipline, neodod to come together 1o collsborste is defining standsrds of comparability jor programs
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and courses offered in common. Further, because college and university curricula and courses are
Mmmmmmmmm'mmmmmw
mummummmmm

mmmmmm.mmmmmmm
mmwmmwum»mwmm
mmumwmmumwmmmm
at 3 pace comparable to “pative” students. The policies aiso affirmed the articulation of the eatire
mmmwmmmmmmamnmmm
uwhm,mummmmswummmhmm
Community College Board models. mmm,mmmmmmmm
mmmmmmmmmm,smnm

mmmmwmmmmmmmumm
muammmmmmmwm This
is brosder than creating curriculum comparability. It encompasses the encouragement
ammmammmmmmdmmmm
mmmmmmmmhmmmmmmmmd
transfer students into the campus community. The concluding policy called for the creation of a
Mmmmmmmmmmmmm
mmnmmmmm:tmmmmmmm
both among institutions and with students. The complete text of the Board's policies on transfer snd

articulation are preseated in the Appendix. :

This section describes the various cocperative initiatives begun since the deliberations of the
WmMMdUWmemmmmm
and srticulation. Some fnitiatives are designed specifically 1o encourage and facilitate student transfer,
wmmhmmmmmnymbmhmmmmmmmmm

mdmmmwwmmumhmmm»m
minority stndents to pursue higher educstios. These activities range from visiting high schools and
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Table 4

SERVICES PROVIDED AND NUMBERS SERVED BY TRANSFER CENTERS

ACADEMIC YEAR 199091
Number of Students Served by Type of Service College Conter Outresch Articulation
Transfer Peer Campus Alumni Work- Qass  School Visits o Community Meetings
Advising Advising Mentoring Tours Sessions shops Other Visis  Visis Canpis Groups — Held
Public Community Colleges
Belloville Area College 159 86 159 KX s 188 80 10 4 3
Black Hawk College 61 137 2 4 13 11
City Colleges of Chicago 3,889 80 317 1S 23% 172
Richard J. Daley College 1 3 3
Kenoedy-King College 1 1 16
Maloolm X College 70 40 6
Olive-#iarvey Collcge 4 4 10
Harry 8 Truman College 7 2 3
« . Hamld Washington College 4 1 36
£  OollegeclDuPage 60 31 80 6,500 1 4
Rigle Commusity College 532 24 63 8 o1 12 6 21
Iilinols Central College 750 25 120 8 45 s 21
Joliet Junior Coliege 83 52 40 25 1 1
Kankakee Community College © 418 8 303 6 3
Moraine Valley Community College 244. 3s 15 3 1 10 12
Richland Community College 457 610 92 131 s 16 s
South Suburban College 1,164 486 84 145 1 7
Stats Commmity Collego 150 79 24 111 64 10 9 7
Tritoa College 183 89 200 718 87 3 7 10
Waubonses Community College s 152 77 57 274 s 4 3
Private Jupior Colleges
Moatay College 20 40 2 16
St. Angustine College 150 40 50 200
TOTAL 8611 1,228 1,160 1,078 86 3565 7,458 5 161 37 134 133

Sourve: FY1991 Transfer Center Evaluation Reports
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by a scparste office with the results

students were served by the Centers in
some way during the 1991-92 academic
year. Slightly more freshmen (5,615)
than sophomores (4,952) made use of
the Centers’ services, with black stu-
dents making the most use of the ser-
vices provided. (It sbould be noted
that "Other” on the table inciudes Na-
tive American and Asian stodents, &3
well as white students and students
whose racial/ethnic group was
unknown. It should also be noted that,
becsuse many community college stu-
dents attend part-time, sophomore class
standing does not necessarily mean that
the student will either graduate or
transfer within the next year. Al tbe
same time, many students trapsfer as
freshmen.)

Fiscal year 1991 Minority Articu-
lation Program zvants were also awand-
ed for 21 different “sbost-term® articula-
tion projects. (Excerpts from Minority
Arniculation Program first-year evalua-
tions are included in the accompanying

EXCERPTS FROM MINORITY ARTICULATION PROGRAM
FISCAL YEAR 1991 EVALUATION REFORTS

"Jin the past], there has boen severe degloct in providing informa-
tion shost the colicge prooms o minority [high school] students,
a primasy factors putting them at risk. What became clesr during
the college preparation clases was the inaccurste peyeeptions of
the colicge process and iack of keowiedge of basic texmisology
(e3-, vaiversity w. colicge, uadergraduate vi. graduste). Additioo-
ally, realistic axpectations abous admission standards, the academic
requind for varions majors, and swarences of timelines

and deadline dates weve foreign 0 many.”
Cigy Colicges of Chicago/Commumity-Based Orgarizasions Projecs

"Agzzin aad sgain we were remindod of the benefits of 8 single
poimt of contact for advising, troublewsbooting, and support.
Applicasts would sormally deal with several affices during the
admission and saroltmest process.  We were able 10 simphify sod

the communication process considersdly.. [For
exxmpls,) 0o student had plsnned to coroll st DePsul in Numiag
bul was placed in s difficalt situstion when the progam was
terminsted in June. We were able to wark closcly with Si. Xavier
College to ensure ber admission aad enrollment there.. We bave
[siec) started to address the iasue of Asscasment testing by looking
&t weys 0 synchrosise the fostiog prooadurs and policics at the
two instittions. For axample, we hsve startad 10 offer DePaul
ssscuament fouts oo-site and to socept the Daley assessment in
reading for course placumsent st DePant®

*Nothing can substitute for the individual sdvising conference: 8
student's community college credits sre cvalustod, financial aid
information is and admissions procedures are discumed...
Mecting with the students individually provides them with personal-
ised informstion, allowing the ssadent to sec cxactly how crodits
will transfer, and bow eawy it can be 1o transfer.. Individuatived
advising confcresces take sl the guowework out of trassferring.—
Of graat value t0 wndocided high school asd 5o commusity college
studests was & videotape of two advising scasions betwoen the
Tressfer Coordiastor snd s praspective State Commanity College
transfer studest shown op WSCC-TV ja East St Lowis.. [Finally,)
although the ammber of studests who {rramsferved in fall 1991)
MMwNMMmMMm
more closcly and are opting 30 remain st the community college to
complese their sasociste dogree. [Weo] sscournge students fo
complete as smociste degroe before transferring.”

Eugene Magec, Southern Riinols University st Edwardsville

*The mont encousaging fiading fis s Sollow-op study of transfers 1o
the University of Dincis st Chicago and Hkincis Isstisute of
Techaclogy] is thet Tramsfor Conterusers tramsfor with 8 higher
OPA thes sos-wmsers. Ascther (Sading] f that 25 percest of the
students who trassferred did mot origiaally istemd to tresafer when
the school year begas, but s3 soms poiat duriag the yesr they

their mind.. Given the high wvisidility of the Transfer
Cestey, it may weil be that 2 campus-wide tranafer caviroament &

dewveloping.”
Richerd Vaiencia, Tneman Coliege Transfer Cormer




Table §
NUMBER OF STUDENTS SERVED BY TRANSFER CENTERS BY TERM, CLASS, AND GROUP

ACADEMIC YEAR 199091
Fall 1990 Spring 1991 Summer 1991
Freshmen : Sophomores Freshmen Sophomore Freshmen Sophomores
ity Gl Black Hispanic Other Bleck Hispanic Other| Black Hispanic Other Bleck Hispenic Otber| Black Hispanic Other Black Hispanic Otber
—Public Community Colleges
Believille Area College 2 2 2 8 51 5 46 11 22 4 5] 16 2 3 1
Biack Hawk College 2 1 17 6 6 29
City Qolleges of Chicago
Richard J. Daley College 44 12 22 st “4 5] N 3 5¢ 68 o 102 7 7 17 7 10 14
Kennedy-King College 45 1 3 126 1 2 182 1 4] 40 61 2
Malcolm X College® 53 1 3 M 4 6f 81 3 2 7 3 2] 14 3 1 27
Olive-Harvey Colicge® 84 3 1 9 8 1} 176 11 187 15 3] & 3 2 65 2 2
Harry 8 Trumas College® 124 7 2571 ™ 3 133 92 9 162 8 3 118t 2 10 78 20 10 13
Harold Washingion College® 113 28 53 14 20 57} 198 30 B84 165 28 0] N 21 S4¢ o4 4 15
College of DuPage®* 1 2 9 s 2 7
Elgia Community College*® 63 14 22 9 159 42
Illincls Central Chilege 48 8 93 & 2 2 k) | 3 36 15 1 $7
Jolist Junior College*™® : 5 s 10 38 10 15 3 6 19 2 2 15
Kaskakeo Community College 28 1 124 28 1 137 2 26 9 2 56 3 1
Moraine Valley Comm. College 19 6 1 7 2] 48 26 6 24 9 8] 20 12 6 17 18 14
Richiand Community College 3 1 98 3 120f 17 9s 1 2 9% 15 116 15 64
South Suburbap College 156 6 132 3 2 86 42 6 157 42 z2 9 95 8 160 43 s 111
State Community College 20 15 33 3 3t 4 22 3
Triton College 2 4 136 4“4
Wanboosee Community College 13 3 64 11 2 95| 23 11T 63 20 162 7 6 23 6 9 &
Private Junior Colleges
Montay College®® 69 33 84 6 s 2| & 13 3¢ 6 5 19
St. Augustine Oollege®* 19 119 3 2 6 21
TOTAL 824 221 842 % 262 1391218 413 986 L,150 718 920] 478 88 S48 373 89 408
*Cnant hf-- mid-dasuary 1990.
**Grast begas mid-Septomber 1990.
Al others begaa June 1990,
Source: FY1991 Transfer Center Evaluation Reports 2 5
Q 2 4




Among university projects, the
most common design included provid- OLIVE-HARVEY COLLEGE
ing a lizison or adviser to one or more 2+2 Articulstion Program
community college Transfer Centers, as With e Uinhersy of itock &t Chicago
well as the development of 2+2 articu- Chicago Staie Unhveraity
Iation agreemests or transfer guides Asseciate i At Dagres Raguirements
between the cooperating institutions, for Tramater in Buniness Administration
although the smphasis differed among
projects. Both the DePaul and Roose- |  ScastalEducation
velt University projocts with the QitY |  commumications % houns
Colleges of Chicago provided a transfer English 10] and 102
adviser from the university who advised Spesch 101
individual prospective transfer students |  Humasities - 6 bours
at the cooperating City College Trans- ﬁ";ﬂ‘*"“"‘"’
fer Center(s) at least one-half day each A 103, Finc Ars 105, 107 or 108
week throughout the spring term 1991. Philosopley 106 or 107
u-mzagrw
While they ako advised some Fnmanises
students at the community colieges, a | -ASicu-Americ ” e 3 bouns
primary focus of the projects at South- | sociat Science 9 houns
emn lllinols University at Carbondale Social Scimnce 101
. and Western lilincis University was 1o Econcomics 201 aré 202
dbring the City College stndents to the | Mathamstin 4 hours
university campus for sn OVETRIght vislt. | o, e S 12 o
In addition, the Southers Ilinois Uni- Bokogy 111
versity at Carbondale project began Pguical Science 111 o»
devclopment of a dual admission pro- Chomissy 100131 or Chemisy 201/202
gram with several of the City Colleges, ar Powics 221 or Geology 201
while the project at Western Ilinois e o —
University developed 32 242 agree-
ments between the University and the |  Busioom
City Colleges. The primary focus of
the projects at Northern Ilinols Uni- "'“n’:""" . 3 bouns
versity and the University of inots st | o Do P 18 b
Chicago's College of Business was the Business 101, 102 and 111
of working relationships Business 203, 211, and 212
among faculty membders leading to
snd course ayticulstion. (An | T 4 howra
example of & 242 agreemeat is provid-

The projects of the University of Hlinois at Chicago’s College of Liberal Arts and Sciences and
st Southern Mlinois University st Edwardsville inctuded all three compogeats. For example, the Col-

Six short-term articulation projects (the City Colleges of Chicago Cooperative with Community-
RBased Organizations, the Prairie State College/Governoss State University Cooperative, the University
of litinols at Chicago project with Malolm X College and Benito Juarez and Roberto Clemente High
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Mmm~mmmmmmmmmumw
Mm)m:mmmmmmwmnmmmmqmm
then 1o transfer on to complete the baccalsureate degree.

mm,mmmmmmmmmmbm
mmmmwmmmwmum
mmummmmmmwmmmm
mmmmdmmmmdmmmmmm
tbe Trapsfer Centers and the shor-term articulstion projects have existed for less than two years, it
nmnmanymmmmumqmnduwmmmm:unm
of students, particularly minority students, who transfer but also, and more importantly, on the
number of students who are successful in earning 3 baccalaureate degree afier transfer.

State funding for the Minority Articulstion Program was increased to $2.25 million in fiscal yea™
. 1992, mm1mmmm»m19ammmmmmm
two additional Centers and 1o continve 12 and dtiate four new shor-term articulation projects.

Jation Efforts. ‘The fommittee on the Study of Undergraduate Education
mmmmm«mmmaummm»mnm
MMMWMMMMN&MMW'M

ISCIDHNRETY O U6

mmmmmmmmwmmmmmmm
between...curricula”

Several professional associations have takes up this call A joint task force of the Nllinois
mmmmacmwmmmmmmdm
Mathematic: Association of America (ISMAA) first completed a curriculum guide for Jower-division
mithematics study in 1973. The mos: recent update, completed in May 1991, describes the content
MWMWWMMMMMM '
mmmmmmmmmmm
mmbrnpnﬂm-ﬂmﬂmmmnmpmmmy
(Mmmmmdmmmmmmummummmﬁs

or science majors is provided in an accompanying box.)

NMSMNMWMMnmmm Between
1984 and 1m.mmmwm,mnm:umwdmm
MMWMMWMWMMMMNW
mwmummmhmmmm spoech
communicstion/rhetoric, mass communication/modis, and theatre arts.

MMMNMNMdWMNNWM
mmmmnummdmumdmm
mmmwnmmdmwnm
registcred aurses who wisbed to cars 3 baccalsuresto degres in suming. The committee developed
Wuwhmmmmmhmnm-
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for transfer into nursing by students

punsuing the AS degree. ILLINOIS MATHEMATICS AND COMPUTER SCIENCE
ARTICULATION GUIDE
More recently, in spring 1991, the GENERAL EDUCATION REQUIREMENTS

lower-division English courses, and the weil s muitietop procames of decisios meking aad Mypothcsis

computer systems course for bsccalsur- content; (3) estimeting, spproximating, sad judging the ressoashic-
eate programs in business. During sess of asswers; (4) graphing and wisg polynomial fusctions sad
academic year 1991-92, task forces are sysioms of equations sad insqualities ia the imscrpretation and

v and ant curiculs in | wu:dﬂmﬂwmm
order to recommend which Jowes-divi- business and flnsnce, geometry and Sessurement, and (he saviron-
sion courses students should take prios moatal and biologioal aciesces.

1o transfer.

In addition, the Transfer Coordi-
nators periodically establish task foroes to study other issues 804 to rocommend solutions to the total
group and 10 the institutions represemted. Cuxreatly, for example, an ad hoc Computesinod Course
Articulstion Network Task Force s designing 3 system for providing comprehensive and readily
accessibie course articulstion information 10 commsaity college and sniversity facalty members,
administrstors, and students vis a statewide clectronic dsts traasmission system.
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THE HUMANITIES

mdmmm-nqmmmmnmm
be human-who we sre and what our lives ought to mesn, our
comedics snd tragodics, our struggies, achievements, and failures.
The fusdemental objective of the humsxities is to isterpres what
hWMm&.nmhMmu
basic questioss that sonfroot all human beings fn the cousse of
their Nves—iicntity, justice, love, courage. basuty, and mortality—
mwummmmuww
out time who have wrestiad with these same questions.

(mnmnwmwm
that focus o spprecistion, history, theoey, and criticiam,
rather than oo tachniques, pesformance, or prodoction)

Linguisics
(language evolution and relstionships among lsnguages)

SweriMulsidisciplingry Subies
(m“mcmdmw-mm
inciuding world or rogiossl cultures aad civilisstios,
ethnic cultares, Iad women's studies)

institutions specific information about and

m«mmxmmmmmmmm
articulation efforts with high schools). When all surveys have boen returned, the Illinols Community
College Board staff will make public s report anslyzing the resuits.
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mmpmmmmm;uummwwmmmpmmmx-
ing* the policics and "in resolving issues of mutual concern.” To implement this policy, an Hllinois
Presidents’ Forum was held in Normal op April 1, 1991. As pant of this forum, President Earl
Lazxrson of Southern Illinois University at Edwardsville led a two-hour discussion on improving
velergraduste education, including student transfer and program articulation. The discussion focused
on new ideas and on examples of campus programs to improve transfer and articulation. President
mmummmmmmﬁe.m:mammm
colleges face is that students frequently have not decided carly enough which institution they wish to
transfer to. He believed Transfer Centers were effective in addressing this problem and indicated that
they at Elgin were placing their priority on advising students who had completed 12 semester hours
,ammumwmmmmmammmummmww

Transfer and articulation has bees the subject of a variety of conferences during academic year
1991-92. For exampie, one of the sessions of the lllinois Council on College Attendance’s conference
st Northeastern Illinois University in March 1992 was devoted to the role of community college
transfer centers in encouraging and facilitating transfer and the benefits to universities in working with
the transfer centers. In April 1992, the University of Illinois at Urbans-Champaign and the City
Colleges of Chicago jointly sponsored an all-day articulation conference at the Chicago Hilton and
Towers which brought together faculties by academic discipline to articulate standards for courses and
mmm In addition to their reguiar business mecting, the spring meeting of the

Transfer Coordinstors of Illinois Colleges and Universitics 10 be beld at Sangamon State University
mmt:lmmw:mmmmmdmmmm
across the state.

On May 1 and 2, 1992, the Illinois Community College Board and the Board of Higher
Education are co-sponsoring a statewide articulation conference in Schaumburg. Under the theme,
*Communication and Cooperation: The Key to Articulation and Transfer Success,” college and
university faculty members and academic sdministrators will explore issues and concerns about transfer
and articulation in specific disciplines, exchange information about successful programs, and advance
the dialogue necessasy to promote successful transfer for Illinois ssudents. In addition to addresses
by Professor Arthur Cohen of the Unfversity of California at Los Angeles and Judith Eston, Director
of the American Council oo Educstion’s National Ceater for Academic Achievement and Transfer,
roundtable sessions will engage faculty members fn discussion of standards in such disciplines as
msthemstics, biology, English, art, music, psychology, and the humanities and in such professional
m»mmmmm

Conciusions and Next Stepe
‘The Board of Higher Education’s policies on transfer and articulation were adopted in
September 1990. These policies stress the responsibility of college and university presidents, academic
officers, and faculties t0 work together to facilitate the smooth transfer of stndeats from community
colleges to baccalsureate degreo-granting institutions. Collaborstion is needed pot only in setting

curriculum and course standards to assure comparability among institutions, but also 10 encourage
and sdvise prospective transfer students oo their opportmities and the mechanics of transfer.

The information presented in this report indicates that, even prior to the adoption of the
Board’s policies, the transier process was working well for many students. More than haif of the
students who transfiarred from a public community college to0 8 public wniversity during £ =l year
1987 carned a baccaisureate degroe by the end of fiscal year 1990, while an additional 15 pescent were
enrolled during fiscal year 1990. Those students who transforred into the upper-division gradusted
in higher proportions than did those who transierred into the lower-division, with 70 percent of those
students who transferred into the upper-division afier carning an AA or AS dogree graduating by the

21-
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end of fiscal year 1990. Mmmmmmmmuumﬂmm
than, transfer students in other states.

mmmmmm,mmmpmmmm
well for minority students. mmmmmﬂmnmmdm
students during fiscal years 1967, 1968, and 1989, Significantly fewer black students transferred into
mwmmmuMmmmmmm.mmummm
of transfer than did the overall tranafer populstion. While more Hispanic than black sizdents
mmmmmmmmMmAsmwbrwm,mw
within four years, they did so less frequently than the oversll population.

mnmdmmmdm:mmmmwamm
increased by 14 percent between fall 1987 and fall 1991, More eacouraging, the pumber of blsck
mmwnmmmmawmwuamm

Amdmmmmiﬂmmm and 1992 10 implement
MMWMWMMWMMmWMwW
the transfer and subsequent success of minosity students. Throngh the Minority Articulation Program,
21 transfer centers were established in community colleges in fiscal year 1991, with two additional
centers established in fiscal year 1992, In addition, several community colleges establishod comparable
centers through other funding sources. First-year cvaluations of the transfer centers suggest they are

to achieve their primary goals: mmmwmmm
dMWmmdemmmmm
Mm»mmammmmmmm
mmmwmmdmmmmmm.

mmm“mmmwmwhammm
encouraging. MMMWWMNMMMMmWW
mmmmmwmawmmmmwa

mmmmmmmummumwmm
articulsting associste and baccalsurcate nursing Programs. Mare receatly, the Bosrd of Higher
mmmmmmmmmawamm
mnmmmmmmwdmmmmm
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While transfer and srticulstion initiatives are gaining momentum across the state, there is still
considersbie room for improvement in both the pumber of students, particularly minority studeats,
who transfer and their subseguent suocess in eaming baccalaureste degrees. Some public community
mmm»mmwummmmmwmmmu
the models developed by the Dlinols Community College Board which were incorporated into the
Board of Higher Education’s policies. Some public usiversities are more involved in collaboration
with community colleges to improve transfer and articulation than are others. The receatly crested
Shared Enroliment and Graduation Data System is a major step forward in providing the kind of
 informstion needed 10 analyze transfer pattarns and afier-transfer persistence in order 1o inform both

institutional and state-level decision making. : '

The Board of Higher Education, as well as the Hlinois Community College Board, need 10
continue 10 empbasize as a high priority the improvement of transfer and articulation among
institutions, within the context of the overall improvemeat of undergraduate education. The Board

education.
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APPENDIX

BOARD OF HIGHER EDUCATION POLICIES ON TRANSFEX AND ARTICULATION
September 1990

e  Associateand baccalsureate degroe-granting institutions are oqual partners in providing the first
two years of baccalsureste degree programs in Iilinois. While cach institution is nitimately
responsible for the quality of the programs it provides, both associate and baccalsureate degroe-
mmmwmmwmmmwmm
baccalaureate programs are comparable in scope, quality, and intellectual sigor.

*  Anystodent admitted in transfer to an linois baccalaureate degree-granting institution should
be grunted standing comparsbie to cusrent students who have completed the ssme sumber of
bacculsureste-leve! credit hours and should de able to progress toward baccalsureate degree
completion at a rate comparable 10 that of stadents who entered the baccalaureate institution
ss first-time freshmen. To assure students of comparable treatment, it is expected that:

a  Stodents admitted in transfer who have earned an Associate in Arts or an Associate io
Science degroe from an accredited Niinods community or junior college that has adopted
degree requirements that meet or excoed the specifications in the models developed and
regularly updated by the Iliinois Community College Board will have met the receiving
institution's general educstion requirements that are not specifically designated upper-
division. A recciving fnstitation may, however, require admitted transfer studeatr. to
complete an institution-wide, mission-related gencral education requirement if students
can do so through elective credit within the baccalsureats degree program.

b.  Students admitted in transfer who began but did ot complete the Associate in Arts or
Associate in Science degree at an sccredited Hlinois community or junior college will be
granted full credit for satisfactorily complsted courses thai the baccalaureate institution
determines are comparable 10 its own courses.

e  Presidents and chief scademic officers of associate and baccalaureste degree-granting
institutions should provide leadership in implementing siate policies on transfer and articulation
and in resolving issues of mutual concern. To this end, the Illinois Board of Higher Education,
in conjunction with the Nlinois Community College Board, will regularly convenc the presidents
of baccalsureste and associate degree-granting institutions and system academic lesdership 10
assess the status of state policies on transfer and articulation and to resolve any issues that
arise. :

«  Program faculties from both associate and baccalsureate degree-granting institutions should take
primary responsibility for developing and maintsining course and program articulation
agrecments and for promoting compatibility between associate and baccalaureate curriculs.

e  Associste and baccalaureate degree-granting institutions should work sogether to expand

for students to compiete baccalsureate degrees. Through formal partnerships,

associate and beccalsureste institutions should jointly encoursge baccalsureate degree

compietion and provide information on the transfer process, guidance in program and course

selection, and orieatation to the academic environment to prospective transfer students. Dual

admission, "2+42," and similar articulation snd transfer agreements should be developed to
facilitate the transfer of students.

. WNMMWMMWMm”Mu
other students to participate in the social, cultural, and academic support services ponessary for
their integration into the campas community. :
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Board and baccalsureate degree-granting institutions. This information should serve as the

degree
on articulation and transfer. _
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