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PREFACE

Foreign language teachers are very much aware of the educational and societal
importance of foreign language proficiency for students in American schools. We are
as delighted when our students are successful in developing proficiency and continuing
their foreign language study to an advanced level as we are disappointed and frustrated
by students who seem to have little aptitude for foreign languages and who never
progress beyond the most elementary level of language study.

This resource guide, developed as part of a research project funded by the United
States Department of Education’s International Research and Studies Program, is
designed to provide foreign language teachers with suggestions for helping ineffective
students learn how to become better language learners and for already effective students
to become superior language learners.

Our research with high school and college students of French, Russian, and
Spanish has led us to a new understanding of the somewhat elusive notion of "aptitude”
as it pertains to foreign language learning. What distinguished effective from ineffective
language learners in the students we studied was that effective students had a range of
learning strategies which they used often and which they tailored to the demands of the
language task. Ineffective students, on the other hand, used strategies in very limited
and often inappropriate ways. Looking at students’ abilities in terms of strategies rather
than in terms of aptitude has profound implications for instruction.

Strategies can be taught and learned, whereas aptitude is generally thought to be

innate and unchangeable. The complete resource guide provides guidelines and sample
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lesson plans for teaching learning strategies for different language skills, The writing
materials were developed with second year high school French students, the listening
comprehension materials with fourth year high school Spanish students, and the reading
comprehension materials with first year (intensive) Russian college students. These
materials were then field tested by high school teachers with different combinations of
languages and levels of study, as follows: reading materials field tested with third year
French students and first year Russian students; listening materials with first year
French students; and writing materials with fourth year Spanish students. The results
of the field test guided the revision of the resource guides for listening, reading, and
writing, and also contributed to the devlopment of the resource guide 1or speaking,
Finally, the research team and participating foreign language instructors
developed guidelines and sample lessons for teaching four essential strategies across
language skills. The lessons are designed so that they can be used with other languages
and at other levuls than those for which they were originally developed. Sample
beginning and intermediate leve! student worksheets in French, Spanish, and Russiar. are

provided with the lesson plans.

B roun

Our understanding of the learning and teaching of native and foreign language
skills has undergone a fundamental change in the last 20 years. Instead of repetitive
drilling to instill automatic responses, we now stress meaningful communication. We
understand that language is learned best when used to understand ideas and functions

that are meaningful to students.
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This basic understanding characterizes current approaches to foreign language
instruction and is the focus of current research in second language acquisition. For
example, communicative approaches provide students with opportunities to actually use
the foreign language for a variety of functions. The functional/notional syllabus differs
from the traditional grammatical syllabus because it describes domains of knowledge and
the type of language needed in different social contexts, rather than the sequence of
grammatical structures to be practiced (Munby, 1978). A number of current
approaches, such as Total Physical Response and the Natura! Approach, emphasize the
importance of developing listening comprehension as the first language skill (Asher,
1981; Krashen, 1982; Terrell, 1982). In these approaches students begin by focusing on
the development of a receptive database of the new language that can then be drawn
upon for developing productive skills. The proficiency-oriented classroom organizes
instruction around performance criteria that specify goals for different levels of language
achievement (ACTFL, 1986). These goals include descriptions of language function,
context of topics, and level of accuracy expected at different stages of the language
learning process (Omaggio, 1986). The proficiency guidelines describe meaningful use
of the language in all skill areas, from interactive practice to the use of authentic texts
for receptive skills. Our understanding of the reading process has been enhanced by
schema theory, in which reading - whether in a first or second language - is seen now as
an interactive process between the reader’s prior knowledge and experiences, or
conceptual schemas, and the text (Byrnes, 1984). Similarly, our understanding of the

writing process has shifted from a concern only with the product to an awareness of the
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stages of the writing process and the importance of tapping into the writer’s prior
knowledge (Carrell & Eisterhold, 1983; Raimes, 1983).

What all of these approaches to language instruction have in common is a
recognition that cognition is as fundamental in language learning as it is in other kinds
of learning. A cognitive approach to foreign language learning is predicated upon the
assumption that language learners should be mentally active, purposeful, strategic, and
conscious of their own learning processes.

The purpose of learning strategy instruction is to help students become aware of
the power of their own metacognition and to teach them metacognitive, cognitive, and
socioaffective strategies to help them become better language learners. This resource
guide provides practical suggestions and sample materials for integrating learning

strategy instruction into any foreign language course.

Organization of the Resource Guides

The four teacher resource guides for learning strategy instruction are titled as
follows:

1. Learning Strategy Instruction in the Foreign Language Classroom: Speaking

2. Learning Strategy Instruction in the Foreign Language Classroom: Listening

3. Learning Strategy Instruction in the Foreign Language Classroom: Reading

4. Learning Strategy Instruction in the Foreign Language Classroom: Writing

14
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Each resource guide begins with this Preface and also includes the next chapter,

74 Teaching Learning Strategies. The second chapter in each of the resource guides
focusing on a particular language skill consists of an overview of our approach to
understanding and teaching the language skill and general guidelines for strategy
instruction. Subsequent chapters contain tips, lesson plans, suggested procedures, and
sample student worksheets for learning strategy instruction in the foreign language
classroom. The final chapter of the guides presents two lesson plans that take students
through all four language skills and require them to use a strategic approach to language
learning. Because the lesson plans are built around materials typically found in language
textbooks, they should assist teachers in integrating strategy instruction into the materials
they are currently using. This chapter reflects our belief that, although there are four
guides, each addressing a different language skill, the best way to teach learning

strategies to students is to integrate strategy instruction into all four skill areas.
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CHAPTER ONE.

TEACHING LEARNING STRATEGIES

Why Teach or Use Learning Strategies?

Learning strategies are the purposeful actions and thoughts that we engage in
when we want to understand, store, and remember new information and skills. The
defining characteristic of good learners and expert performers in any field is the ability
to select approriate strategies and deploy them efficiently. This is as true in the foreign
language class as in any other class.

We have all noticed the difference between the student who actively associates
the new vocabulary or language functions of a lesson with what has been learned earlier,
and the student who handles the material in each new lesson as though it were totally
unrelated to anything that has gone before. From a learning strategies perspective, we
would say that the first student is actively using his or her prior knowledge by
elaborating or associating the new information to it. .1;other familiar example of the
strategic versus the non-strategic foreign language student can be found in the receptive
skills area. A student who is reading or listening actively is constantly monitoring his
or her comprehension (Does this make sense?) and guessing at the meanings of
unknown words by using context clues. This student is using the learning strategies of
self-monitoring for comprehension and making inferences. The non-strategic student,
on the other hand, is a passive reader or listener, and tends to give up and stop

attending whenever a new word or expression is encountered.
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y Effective students use a wider range of kinds of strategies than ineffective
4
studaats, and they are also more adept at selecting the best strategy for a particular task,

Learning strategies are important tools in teaching a foreign language

because:

O Students who are mentally active while learning understand and
remember the material better;

o Proficient strategy users learn faster;

0 Students who use learning strategies are more motivated because they
have control over their own learning;

0  Strategies used in one language learning context can be applied in many
other language learning contexts;

o Effective strategies can be taught to non-strategic students, and even

strategic students can learn new strategies.

Learning strategies can be classified in various complex ways, but we have found
a siinple classification to be the most useful (Chamot & Kiipper, 1989; O'Malley &
Chamot, 1990).  The three types of learning strategies in this classification are the
following;:

Metacognitive Strategies. Metacognition means thinking about our own thinking
and learning processes. When we take time to plan how we’ll go about a task, we are
using a variety of metacognitive strategies.  Similarly, when we surface from task

engagement from time to time to check on our progress, we are also engaged in a
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metacognitive strategy. And after we have finished a task - whether it’s writing a paper
or teaching 2 lesson - we can sit back and thoughtfully evaluate our own performance.
This self-evaluation is also a metacognitive strategy. When we use metacognitive
strategies we have powerful tools for regulating our own learning and performance.

Cognitive Strategles. These are the strategies we use to accomplish a task. For
example, if we want to remember an informative lecture, we might take notes. If we
encounter an unfamiliar word while reading, we may look at the surrounding context to
make an inference about its meaning. If we cannot immediately remember a word or
phrase we want to say or write, we may substitute a synonym or paraphrase. As
mentioned above, one cognitive strategy that good learners consistently use is
elaboration of prior knowledge. When we can tie in something new to an existing
schema or knowledge framework, we understand it better and retain it longer. So
cognitive strategies involve working directly with the material we want to learn, often
transforming it in some way to make it ours.

Social and Affective Strategies. As the name implies, these are strategies that
involve interaction with another person and that influence our affective state. For
example, when we work with a team of teachers to develop a curriculum guide, we are
using the strategy of cooperation because we know that the interaction of ideas and
expertise will result in a better product. Similarly, we ask questions for clarification
whent we need to understand the requirements of a task or make sure that we have
understood what another person has said.

These, then are the three basic types of learning strategies that foreign language

teachers can teach to their students. Of course, they are just as useful with other
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subjects, too. The next section provides some examples of how real foreign language

students have actually used some specific learning strategies.

e ning?
In our own research with high school second and foreign language students, we

found that the following learning strategies characterized good language learners:

Strategies for Language Learning

Strategy Student’s Thoughts
Self-monitoring Am [ understanding this?
of comprehension Does this make sense?
Elaboration of What do I already know about this?
Prior Knowledge What does this make me think of?
Elaboration Between How do the different parts relate
Parts to each other?
Inferencing Logically, what could this mean?

Can I make an intelligent guess?
What can I predict will come next?

Planning How can I sequence and organize
what I want to say/write?

Substitution What other words or phrases can I use?
How can I say this another way?

Self-evaluation How well did I learn this?

©
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A complete list of the learning strategies we identified with foreign lznguage
students appears at the end of this chapter, The strategies/}aught by the teachers who

developed the strategy lesson plans appearing in Chapters 3, 4, and 5 will be described

and defined in those chapters.

Guidelines for Learning S I .

This section summarizes what we have discovered about teaching ‘sarning
strategies and offers suggestions for an instructional sequence to incorporate strategy
instruction in any foreign language classroom.

Strategy instruction should be integrated into regular coursework, not taught as
a separate class. Students appreciate the value of strategies when they can apply them
to a real foreign language task immediately. A few minutes devoted to strategy
instruction and/or practice and feedback in each class provides students with the practice
they need to begin using the strategies on their own.

Strategies work best on material that is challenging but not totally beyond the
student’s capability. If the material is too easy, students don’t need strategies to
understand or produce it. Being required to use strategies when you can be successful
without them seems like a waste of time to students. And if the material is too
impossibly difficult, the strategies don’t work. Materials selected for strategy practice
should stretch students, not rehearse what they already know or be totally beyond them.

The nature of the language task should determine what strategies are taught.
For example, inferencing is a strategy that is particularly useful for the receptive skills.

Planning strategies are extremely helpful for productive skills, especially writing.

o I-5
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Elaboration of one’s prior knowledge and se." »: snjioring of performance are important
strategies for all types of language tasks (and for all types of learning in general).

Strategies are procedures or skills, and need considerable practice before they
become automatic. Students need explicit reminders to use strategies and to try the
strategies they know on new tasks. For this reason, strategy instruction needs to be
ongoing throughout the school year.

All levels of language study can benefit from strategy instruction. Beginning
level students who learn to use strategies will encounter more success in the foreign
language, and will have more motivation to continue their language study. Students
who can benefit most from learning strategy instruction at any level are those who are
encountering difficulties. Students who have no difficulty in learning a foreign language
already have developed effective learning strategies. These students are nevertheless
interested in talking about their strategies and understanding why they are helpful to
them.

Most learning tasks reguire several learning strategies for highly successful
performance. As you begin to think about your own learning strategies that you use for
a given task, the temptation is to teach them all to your students immediately. We
strongly advise you to resist the temptation - we have learned through experience that
too many strategies all at once merely confuse students and they can't keep them
straight. One or two strategies at a time, followed by lots of practice and reminders,
is a more effective approach.

Strategies need to be modeled by the teacher so that students can observe how

an expert uses strategies. Because many strategies are mental rather than observable,

21
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the teacher needs to model them by thinking aloud. In other words, the teacher
describes his or her thought processes while doing the task. We have p/;ovided models
of our own think-alouds in the lesson plans presented in a later chapter. Thinking
aloud takes some preparation, and we suggest some rehearsal prior to doing it for the
first time in front of the class. It is also helpful to think aloud as much as possible in

the target language as a way of modelling thinking in the L2 (rather than translating

from L1 thoughts to L2 speech).

Summary of Strategy Instruction Guidelines

1. Integrate strategy instruction with regular coursework.

2.  Select material that is neither too easy nor too difficult, but
that represents a stretch.

3.  Teach strategies that are most effective with the language
skill(s) to be practiced.

4. Start instruction with a discussion of what it’s like to read
(write, listen, or speak) in one’s native language.

5. Teach strategies to beginning level as well as to more
advanced students.

6. Don’t try to teach too many strategies at the same time.
Keep it simple.

7. Model the strategies for students by thinking aloud about
your own mental strategies.

8. Make the instruction explicit. Mention the strategies by
name. Give the strategies names in the target language.

9. Practice strategies throughout the school year.

I-7 N
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Instructional Sequence for Teaching Learning Stra tegies

Learning strategy instruction should be integrated into the regular foreign
language curriculum. During initial instruction in the strategies, five to ten minutes a
day can be spent in presenting, modeling, or practicing and discussing the strategies
being taught. Later, students will need cnly brief reminders to use the strategies on
class exercises and homework,

Learning strategy instruction can most effectively be divided into phases. These
phases lead students throngh preparation, presentation, practice, evaluation, and
application. [Each phase is taught on one or more days so that students have time to
understard, practice, and apply the strategies. The instructional sequence that we have
found effective is the following:

Preparation - The teacher provides orientation to learning strategy instruction
and finds out what strategies students are already using. ‘This phase is useful because
it gives students a road map of what to expect in strategy instruction, assists the teacher
in discovering the specific strategies that students use or don’t use, and demonstrates to
the students that their prior knowledge about strategies (even if they have not used the
term before) is valuable. Comparisons of both strategy use and approaches to different
aspects of language in English and in the target language allow students to become more
metacognitively aware of themselves as language processors and learners. The
preparation phase is generally conducted in English, unless students’ proficiency level in
the foreign language is adequate for conducting the discussion in the L2,

Pres.ntation - In this phase the teacher first names and describes the strategies

to be taught and provides a reason for their use. This needs to be quite direct. For
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example, a teacher might say to the class: "Elaboration is a strategy for learning new
information. When we elaborate, we use our prior knowledge to help us learn
something new. When we make good elaborations, we learn faster and remember
longer. That’s why we're going to learn how to use elaboration." Next, the teacher
models the strategy use. Again, this is quite direct. A teacher might say: "Let me show
you what I do when I use elaboration. I'm going to think aloud so you can see how I
use this strategy mentally." The teacher proceeds to model elaboration with a real
language task, such as reading or writing a paragraph.  After the teacher has modelled
the strategy by thinking aloud, students are asked to analyze the think-aloud by going
through the task and reflecting on how the teacher used the strategy. During this phase,
niuch of the discussion will be in English for students at the beginning level, but the
foreign language can also be used in a number of ways. For example, the strategy
names can be written on a poster in the L2, and subsequently referred to in that
language. Also, when the teacher models thinking aloud, much of the think aloud
should be in the target language.

Practice - In this phase the teacher has students practice the new strategy with
a variety of materials.  Sample worksheets for initial strategy presentation and
subsequent practice are provided in this resource guide. This practice can be done
individually or in small groups. The focus is on practicing the strategy rather than on
getting correct answers. This initial practice should be followed by continuing practice
of the strategies with the regular curriculum materials used in the foreign language

course.

Evaluation - In this phase students are asked to reflect analytically on their

©
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strategy practice. This debriefing is particularly important for developing students’
metacognitive knowledge about their own strategy use. The following types of questions
can guide the self-evaluation: How did the strategy work for you (the students)? Was
it cumbersome? (Practice will make it easier.) Did it replace another strategy that
you are more familiar with? Which strategy - the familar one or the new one - do you
think will be most effective in the long run? Why? Students should become aware of
their needs and long term goals, and should begin to realize that strategies need lots of
practice.

Application - This phase continues throughout the year, as the teacher reminds
students to use the strategy on new tasks, to use the strategy in new ways, and to use the
strategy in different contexts. Whenever an opportunity arises in the classroom to apply
a familiar strategy, teachers can remind students of the strategy, or elicit from them
suggestions for appropriate strategies to use for a language task. Eventually, students
should be able to choose appropriate strategies for language learning tasks without
teacher prompting. At this point the student has truly become an autonomous language

learner.

This sequence of strategy instruction is reflected in the sample lesson plans.

20
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The Learning Strategies

/
/
Below is a list of the learning strategies discussed and taught in the four guides. Definitions

and descriptions of the strategies are given, strategy by strategy, in the remaining pages of
this chapter.

Metacognitive Strategies

Metacognitive strategies involve thinking about the learning process, planning for
learning, monitoring the learning task, and evaluating how well one has learned.

Planning Self-management
Directed Attention Self-monitoring
Selective Attention Self-evaluation

Cognitive Strategies

Cognitive strategies involve interacting with the material to be learned, manipulating
the material mentally or physically, or applying a specific technique to a learning task.

Repetition Elaboration
Resourcing Summarization
Grouping Translation
Note-taking Inferencing
Substitution

Social Strategies

Social strategies are those that require the presence of another person.

Questioning Cooperation

ERIC
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Planning

Definition: Generating a plan for the parts, sequence, main ideas, or
language functions to be used in a language task;
proposing strategies for handling an upcoming task;
previewing the organizing concept or principle of an
anticipated learning task.

Synonyms: Previewing, outlining, brainstorming, advanced
organization

Name of strategy in Prepararse

the L2: Se préparer

DESCRIPTION

Planning means getting prepared to act; specifically, getting a mind set to
function in the L2, including deciding what strategies might best be used for the task.
The orocess of planning often involves using other strategies as well, such as
elaboration and inferencing.

Planning covers the ideas and concepts to be treated, order and organization,
the mechanics of how to say it; it can also include setting longer term goals for
language learning.

Reading: Previewing what is to be read. Getting an idea of the context.
Recalling what is known about the topic. Deciding what the purpose for reading will
be.

Speaking: Reviewing the topic to be discussed. Recalling what is known in
the L2 to discuss the topic. Making notes if practical.

Writing: Making notes about the topic in the 12, including vocabulary.
Making a preliminary plan.

Listening: Getting ready to listen, by anticipating content and .2 vocabulary
(planning, used in combination with elaboration and inferencing).

I-13
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NOTES

Students aren't particularly pleased when they have to plan. They tend to
believe that they do quite well without it!

This is a very important point, however: As you plan, you become more
aware of your knowledge and skills -- you reinforce them because you are reviewing
them -- you explore new ideas and expand your knowledge and skills.

A plan is valuable only if it is flexible. Your plan is actually meant to lead
you into new possibilities, to give you new ideas, and to prepare you for what is to
come. Do not approach planning as if it were a prison! A plan is a starting point.

Guide How and Where Planning is Taught
Reading Previewing, page [V-63
Speaking
Writing Thinking in the L2 during the planning stage,
page II1-29
Listening
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Directed Attention

Definition: Deciding in advance to attend in general to a learning
task and to ignore irrevelant distractors; maintaining
attention during task execution.

Synonyms: Paying attention, focusing, concentrating

Name in L2: Concentrarse, GAFAS, BANDES (see Listening Guide)
Diriger son attention

DESCRIPTION

Directing one’s attention means deciding in advance first to focus attention, then
to maintain it for the duration of the task. It requires persistence and self-discipline.

NOTES

Students need to be specifically told that they cannot do something else (clean
out notebook, homework, etc.) when the teacher is talking, while listening to a tape,
during instructions, because the brain does not automatically process input in and about
the L2. Students cannot allow themselves to be distracted. They must learn that
attention is a force under learner control.

Guide How and Where Directed Attention is Taught

Reading

Speaking Tip, page 111-53

Writing

Listening as a pre-listening and during-listening strategy,
page 111-50
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Selective Attention

Definition: Deciding in advance to attend to specific aspects of
language input or situational details; attending to specific
aspects of language input during task execution.

Synonyms: Scanning, selectively focusing

Name in L2; Enfocarse
Concentrer son attention

DESCRIPTION

Using this strategy means narrowing the focus of attention to seek out only a
small part of the content, as opposed to intensive attention to the whole task.

NOTES

We cannot pay attention to everything at once. Sometimes it is desirable to select
an element to focus most of our attention on. This implies identifying and setting
priorities.

The teacher prepares the students by using advanced organizers to point out what
the focus of attention will be. For example, if the point of a lesson is learning a new
construction, then students should concentrate their attention largely (selectively) upon
hearing and using that construction. Selective attention can be used for review purposes
as well, such as "Last week we talked about formal versus informal distinctions. Listen
to this dialogue. What relationship between the speakers is implied?"

1-17
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Guide How and Where Selective Attention is Taught

Reading Scanning, page IV-87

Speaking Tip, page 11158

Writing during revising stage, when using Revising
Checklist, page III-62

Listening as & pre-listening and during-listening strategy,

pages 111-25 and 11143
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Self-management

Definition: Controlling one’s language performance to maximize
what is already known; understanding the conditions that
help one successfully accomplish language tasks and
arranging for the presence of those conditions.

Synonyms: Staying within your L2 means; using what you know;
thinking in the L2

Name in L2: Manejarse
Décider de contrdler son langage

DESCRIPTION

Self-management basically means accepting in advance that you may not going
to be able to say (or write) exactly what you’d like to, and that you still need to say what
you can say about the subject. It also means having an awareness of how you learn and
having the self-discipline to seek out and provide yourself with those conditions that
promote your learning.

NOTES

Learning more language, and learning to use it correctly, is done by building on
what is already known. When teachers assign an activity to build language use, students
often think that the point of the activity is to solve the problem, as, for example, making
a description of a picture. For the foreign language teacher, however, the process of
using language to arrive at a description is the point. When students can use
approximate language, gestures, paranhrase, express an idea in incomplete sentences,
they are creating a foundation or which the teacher can build to give them new
language.

When students believe that they must have a complete and accurate utterance to

participate, they end up not participating at all! Students need to realize that, while they

~ cannot control what the teacher asks them to do or what an L2 speaker will say to them,

they can manage themselves -- their attention, their approach to language learning, their
attitudes about their own performance and risk-taking.

[-19
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Guide How and Where Self-management is Taught

Reading

Speaking Tip, Work within what you know in the L2,
page 11161

Writing Not explicitly mentioned, but a component of
thinking in the L2, page I1I-29

Listening
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Self-monitoring

Definition: Checking, verifying, or correcting one’s comprehension
or performance in the course of a language task.

Synonyms: Monitoring, correcting

Name in L2: Comprobrarse
Vérifier son langage

Monitoring is defined in these guides as a strategy that takes places during task
execution, as opposed to checking and correcting one’s work after a space of time as
passed (self-evaluation).

DESCRIPTION

Self-monitoring is thinking about what you do as you do it.

NOTES

Learning to self-monitor requires time and practice. To be able to hear or see
one’s own mistakes depends on first knowing what is correct, or, at least, what is not or
may not be correct, or what doesn't sound right. It also requires recognizing when there
is no comprehension, so that something can be done about it.

Self-monitoring can lead to taking a risk; the learner may decide to tentatively use
a word or structure about which he is not sure.

Students do not see that it is their role to check their output. For them, it is the
teacher’s role to make corrections! You can teach them to listen to themselves and hear
when they have produced an incorrect utterance. Not all errors may need to be
corrected, however. Mistakes that impede communication or that are offensive to the
listener probably should be addressed, while "slip-of-the-tongue" errors (that don’t
interfere with communication) may go unren.arked. The teacher needs to decide (and
inform students) as to his or her standards of accuracy, and in which situations (e.g.,
skill-getting versus skill-using) a high level of accuracy is expected.
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On the flip side of this -- not understanding something that has been said to them
or something they have read -- students need to learn that self-monitoring is the first
step in problem solving. Identifying what is causing the comprehension problem leads
to deploying any number of strategies (inferencing, questioning, repeating) to clear up
the difficulty.

Guide How and Where Scif-monitoring is Taught
Reading
Speaking of production (accuracy), pages 111-13, 11147,
and I1I-111
of comprehension of conversational partner,
page 111-120

of one's comprehensibility, page I11-136

Writing of production (accuracy), during composing stage, Ss are
instructed to circle uncertainties and return to correct
these during revising phase, page 11148

Listening
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Self-evaluation

Definition: Checking the outcomes of one’s own language
performance against an internal measure of
completeness and accuracy; checking one’s language
repertoire, strategy use, or ability to perform the task at

hand.
Synonyms: Checking back, revising, verifying
Name in L2: Evaluarse

Confirmer son langage

Self-evaluation can be very similar to self-monitoring in its checking back and correcting
aspects. However, it is defined as a strategy that is used either immediately or some
longer time after students have stopped listening, speaking, reading, or writing. Aspects
of the strategy can be applied before a language task as well, such as checking one’s L2
repertoire to see if certain words or structures are known.

DESCRIPTION

For use before a task, self-evaluation implies that the learner has an intuitive
sense of what he or she knows in the L2 and the self-discipline to make this personal
assessment as a first step to working within what he or she knows.

For use after the task, self-evaluation implies that a given task is done in advance,
so as to have time to return to the completed whole and examine it for ways to improve
it, to complete it, to verify understanding, to make corrections. It means setting a certai.
standard and working to reach that standard.

NOTES

Pitfalls for use of self-evaluation: Students do not begin a task sufficiently in
advance to evaluate and make changes. Students have little or no awareness of the
actual impact made by effective evaluation and are frequently insecure in the knowledge

they need for evaluating. Students expect the teacher to do the evaluation since they
may not distinguish grading froin evaluation.
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There are questions that students can ask themselves in conjunction with self-
evaluz_mon: Does this make sense? Can the order be changed to make it more
effective? Can I add/take out anything? Is the grammar correct?

Guide

How and Where Self-evaluation is Taught

Reading

as verification after reading, page IV-114

Speaking

Writing

An aspect of thinking in the L2 during
planning (not explicitly mentioned, but
working within what you know implics
making an assessment of what is known), page II1-29

Checking back during revising phase, page III-57

Listening

as verification after listening, page III-58
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Repetition

Definition: Repeating a chunk of language (a word or phrase).
Synonyms: Repeating, rehearsal
Name in L2: Repeticién; repetir
Répéter
DESCRIPTION

Repetition can be oral, silent or written.
Oral repetition is reproducing a chunk of language out loud.

Silent repetition occurs when the learner is silently practicing in his/her mind,
trying either to remember, comprehend, visualize or reproduce the language. Silent
repetition is what we do between looking up an unfamiliar telephone number and dialing
it -- repeat it over and over in our mind until it is dialed. It is basically a short-term
memory way of maintaining or remember something until we either forget it or it gets
pushed into long-term memory.

Written repetition is copying or practicing orthography, vocabulary or syntax in
multiple written form.

NOTES

It is well-known that repetition is essential to language learning. The language
teacher’s problem has always been how to provide adequate repetition in a sufficiently
varied or disguised format and context to maintain student interest.

Students need to be made aware of how vital repetition is to their learning,
Understanding the benefits of an activity may help to ameliorate possible boredom or
at least make it tolerable. One has only to watch students doing calisthentics or
exercises in preparation for sports to realize that they’re willing and able to do repetitive
activities when there is a definite goal they want to achieve. Also, students can often
give suggestions as to creative and fun ways to vary repetition.



The most important suggestion you can give your students about repetition they
do on their own is: "Vary the ways in which you repeat. Manipulate the material to be
learned in as many ways as possible. Say it aloud. Silently. Visualize it. Make up
sentences. Write it. Study it with a friend."

EXAMPLES
"Review" is repetition.
Silent: Memorizing lines of a dialog/play.
Listening: Listening to a passage several times.
Write § different sentences using a new word or phrase.

Revise a passage you have written,

-QOral repetition: "I'm going to and I'm going to take (A) : #; (C) with me."
(Each student must repeat all of the preceding ana add one.)

Reading: Reread a selection several times, each for a different purpose.
Underline X each time you see it in a given passage.
Read flashcards.

Written:  Group given 1 copy of a play/script; must make copy for each member
of the group (pre-xerox setting!)
Write flashcards.

Guide How and Where Repetition is Taught
Reading
Speaking Tip, to help in memorizing, page III-65
Writing
Listening Tip: silent repetition to assist comprehension,
page lII-71
33
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Resourcing

Definition: Using available reference sources of information about
tt @ target language, such as dictionaries, textbooks, and
prior work,

Synonyms: Research(ing)

Name in L2: Utilizar recursos

Se renseigner; chercher de 'aide

DESCRIPTION

Listening: Paying attention to vocabulary and syntax used by other more
advanced speakers, to provide structures that the learner can use. (This form of
resourcing uses people, not books, as sources of information.)

Reading: Looking at the rest of the body of writter. material for clues and
models of correct language usage and meaning.

Writing: Using reference sources to find the word(s) or structure(s) needed.

Speaking: Utilizing the questioning strategies to solicit information from other
speakers (see "Questioning"). This particular use of resourcing can also be considered
cooperation.

NOTES

At some point students will need to go beyond the limits of the L2 they have
learned; they need to be taught how to do this competently. We have all received
assignments, whether written or oral, for which students have not utilized any resources,
but have simply invented cognates or structures and hoped for the best! Or ones in
which students have used a reference source such as the dictionary, only to take the first
word or phrase given (usually wrong!) and put it in an incorrect context.

[-27
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In terms of listening/speaking, students must be repeatedly reminded to
concentrate their attention on how the message is being communicated as well as what
the message is, to repeat silently (repetition) the word(s) or structure(s) they need, and
then to transfer the same to their own oral production as soon as possible.

With regard to reading and writing, students are likely to turn to references such
as dictionaries. It is therefore important for the teacher not to take for granted that they
know how to use one properly. At 'ower levels students should stick to dictionaries
which include context phrases or sentences in both languages so that they: (1) can be
certain they have the correct meaning, and (2) can see how everything fits together
syntactically and imitate it. They need to know how bilingual dictionaries differ from
monolingual ones, what the various abbreviations mean, how to distinguish between
definitions of syntactically different usages uf the same word (verb vs. noun), and how
to cross-check the definitions in the L1 and L2 parts of the dictionary. Constant
reminders, and pointing out examples of rmodels or information available in the body of
tests which would have helped them answer questions on the test, are practical ways of
showing students a productive reason for resourcing within the document itself.

Students also need to be warned against over use of resourcing. Learning to work
within what they know in the L2 is an important language skill and helps students avoid
the frustration of trying to translate utterances beyond their L2 proficiency. Students
need to develop other strategic responses to L2 situations besides resourcing, such as
using the strategy of substitution (finding another way to communicate their idea).

Guide How and Where Resourcing is Taught

Reading

Speaking

Writing Tip: to be used only during revising stage,
page II-62

Listening




Grouping

Definition: Ordering, classifying, or labelling material used in a
language task based upon common attributes; recalling
information based on grouping previously done.

Synonyms: Relating, classifying

Note: Considered a part of the larger strategy
of elaboration

Name in L2: Agrupar; Clasificar; Relaccionar
Classifier

DESCRI

Useful as an aid in learning and recalling 1.2 material.

Trying to mentally associate related vocabulary in order to recall it for oral or
written production. Classifying and labelling vocabulary or structures according to any
related system.

NOTES

Grouping based upon semantic relationships has long been the basis for most
textbook vocabulary -- units of foods, clothes, family vocabulary, etc. In texts, grouping
is also used for syntactical relationships, such as the formation of adverbs, learning
prepositions, etc.

Somewhat more recent is the idea of functional groupings -- how to request,
refuse, praise, etc. So this is not a new concept to either .cacher or student!

However, both should understand that there are many ways to group, and students
- 1ould be allowed and encouraged to come up with grouping patterns that make sense
for them, and which help them remember, even if they differ from the ones we are
accustomed to.

g2
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EXAMPLES

We tend to teach verbs by conjugation paradigms of each particular tense. Do

students see other ways of classifying or remembering that might be more useful to
them?

Can students produce a sentence or mnemonic device that will help them
remember vocabulary? (See GAFAS, a mnemonic device you can teach your students
to help them remember strategies useful when listening,)

Guide How and Where Grouping is Taught
Reading
Speaking Tip, to assist in memorization and recall

pages I11-69 and ITI-73

Writing

Listening
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Note-taking

Definition: Writing 4own key words and concepts in abbreviated
verbal, graphic, or numerical form to assist performance
or recall of a language task.

Synonyms: Taking notes, jotting down, circling

Name in L2 Apuntar, apuntando; Tomar apuntes
Prendre des notes

DESCRIPTION

Listening/Reading: Making any kind of marks on paper to show eithe: that you
have heard, read, understood or evaluated something in the L2,

Speaking/Writing: Jotting down ideas, words, phrases, concepts to aid in either
spoken or written production. The mere act of writing something down is a form of
repetition and an aid to memory.

NOTES

The phrase "note-taking" tends to conjure up the image of writing down facts
given in either oral or written form, as in a lecture or a reading selection, but it is
actually much broader. Making a check mark each time a certain work or structure is
heard, or writing down numbers heard are forms of note-taking as well. Dictation is an
extreme example of note-taking. Spot-dictation is a form of note-taking which can be
used to teach students the key words in a selection.

Generally speaking, students don’t seem to take notes in FL classes, at least not
when we want them to! (And conversely, teachers whose memories go back to
audiolingual days will remember how often nervous students tried to write down material
they thought they . sii:i't remember -- often with disastrous results -- when what we
wanted them to i+ w- just listen to understand or repeat.)

As every teacher’s style is different, only you can decide how you feel about
students with pen/pencil in hand during various phases of classroom instruction. If your
explanations, for example, differ from those of your textbook, or you amplify the
semantic or syntactical material, you may want to specifically instruct your students .o
keep a notebook, take notes on this material and periodically review it.
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At some point in L2 instruction, when the body of material with which the student
is dealing is more complex and longer in format (i.e., listening to a short lecture),
students may need specific instruction and practice on how to take notes in the L2
without losing the thread of the material they are hearing or reading.

Keep in mind that note-taking focuses on content, not on form; it can even be
done in L1.

Although explicit lesson plans addressing the strategy of note-taking are not
included in any of the guides, this strategy can be used well in combination with selective
attention. For example, you can ask students to make a check mark everytime they hear
a certain structure in a dialogue.



Substitution

Definition: Selecting alternative approaches, revised plans, or
different words or phrases to accomplish a language
task.,

Synonyms: Circumlocution, approximating, paraphrasing

Name in L2: Substituir; substitucién; circunlocucién
Substituer

DESCRIPTION

In the productive skills, this strategy is virtually any way one can get an idea
across when the exact words or structures are unknown. It may mean defining a
word/phrase which is lacking in the L2 (boss = the person you work for), making a
question instead of a command (Can you pass me the salt? = Pass me the salt), all the
way to drawing a picture or acting something out in hopes of having the necessary
information supplied by other speakers. It may mean changing written production at a
creative level to conform to the limits imposed by the current knowledge of the L2.

NOTES

Of all of the strategies students use in 1.2, substitution may be both the most
frequent and, at the same time, the most under-utilized. It is very common for a student
to "lock in" on the specific word, phrase or construction he wants to say in his own
language, and then either give up finishing his sentence in the L2 because he doesn’t
know it or head immediately for a dictionary or other resource to look it up.

Perhaps one of the hardest tasks a teacher faces is to realize that substitution
must be taught and to help make substitution a more automatic response t the problem.
One way a teacher can help students become accustomed to this is to constantly provide
examples of circumlocutions for them. Instead of translating words or phrases, rephrase
them in simpler words. Crosswords with definitions given in the L2 provide training for
substitution, Asking students to describe, either orally or in writing, current or idiomatic
phrases in English to a speaker of the L2 ("slumber party", "cheerleader”, "potluck
dinner") is an interesting exercise which could easily simulate real experiences; such
phrases are often not even found in dictionaries, an added bonus, as the student has no

choice but to substitute/explain.
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Making clear to lower level students that it is perfectly acceptable to be content
with an approximate message which is simpler and less precise and which reduces the
topic to essentials often helps relieve some of their anxiety, while teaching them an
important skill!

Making certain that students are not always allowed recourse to reference
materials, or are given extra points or credit for not using them, is good training for real-
life situations when one will either be without a dictionary or need immense pockets!

Guide How and Where Substitution is Taught
Reading

Speaking Explicit instruction, page I11-101
Writing during composing stage, page 11143
Listening
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Elaboration

Definition: Relating new information to prior knowledge; relating
different parts of new information to each other; making
meaningful personal associations to information
presented.

Synonyms: Using background knowledge; thinking in the L2; using
what you know; grouping; imagery; staying within your
L2 means; transferring; relating; associating

Name in L2: Relacionar; ampliar; desarrollar; utilizar
lo que ya se sabe
Utiliser des connaissances déja acquises;
Utiliser ce qu’on sait déja

Elaboration is a very important learning strategy with a multitude of manifestations. In
these guides, it is referred to and taught in many ways, under many names, each
capturing a different aspect of the strategy.

DESCRIPTION

To elaborate basically means making connections and seeing relationships and
similarities, These connections and relationships may be strictly linguistic, both within
the L2 (if I know "alegremente" means "happy" with an "ly", then "facilmente" may mean
"easy" plus an "ly"), and between L1-L2 (cognates). They may also be between
experience and language (if this is a phone call, and if it’s at all like most phone calls,
that first phrase I heard must have been their way of answering the phone).

We learn and understand new material within the framework of what we already
know. Connecting new material to what we already know is elaboration. We also use
what we know to make educated guesses (inferences) about material we do not
immediately understand. For this reason, elaboration, or using what you already know,
is an essential component of successful inferencing, as can be seen in the examples given
in the paragraph above.
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NOTES

Many students are simply afraid to elaborate, particularly for the purpose of
making inferences. Good language learneis are risk-takers, and to make assumptions
and look for connections is to take the risk of being wrong. The student who has to ask
"Does ‘automovil’ mean ‘automobile’?" is too nervous to take a chance on what he
already knows; he needs a teacher’s assurance that he is right. The student who insists
he "doesn’t understand” what you’re saying when you smile, point to yourself and say "My
name is X" within the context of an introductory lesson simply is reluctant to relate what
he already knows about human behavior and relationships to a new linguistic experience.

How can we encourage these students to take chances, to make associations and
to develop the strategy of elaboration and the combination of elaboration to support
inferencing? Constantly asking about relationships or having other students point them
out help. Throwing in hints like "It seems like X", or suggesting visual imagery help
expand the students’ elaboration repertoire. "Game-type" activities such as guessing
occupations for "What's My Line?" help. Above all, maybe we shouldn’t tell students
cverything, at least until we've given them a chance to figure out some things on their
own. For them to become risk-takers, we have to let them take risks!

See examples of various types of elaboration and closely-related strategies
contained in the "Integrating and Applying Strategies to Your Text" section. As has been
said, "Elaboration" and "Inferencing" are closely related, and work very well together.

Guide How and Where Elaboration is Taught

Reading Cognates, page IV-1S
Using background knowiedge, page IV-43
In combination with predicting, page IV-110

Speaking Tip: working within what you know in the L2,
page I11-61
Tip: grouping to improve memorization and
recall, pages I11-69 and I11-73

Writing Using what you know in the L2, a component of
thinking in the L2 during planning, page III-29

Listening In combination with predicting as a pre-listening strategy,
page I11-29
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Summarization

Definition: Making a mental or written summary of language and
information presented in a task.

Synonyms: Abstracting

Name in L2: Resumir; hacer un resumen
Résumer

DESCRIPTION

To summarize is to verbally or in writing reduce an oral or written passage to its
essentials.

Summarization can be utilized mentally to re-state the main points of each
division of an oral or written text (assuming sufficient pause between divisions is given
when work is oral).

NOTES

As in Note-taking, there is a tendency to view this strategy as an upper-level one,
related to longer reading passages, for example. In reality, however, it is a very basic
skill which we use daily when we convey the essence of a conversation ("We talked about
how hard that exam was!"), when we relay a message ("He said he wants to go; he’ll
call."), in writing book reviews, in news reporting, and so on.

It is a strategy that can be used from the very beginning levels. Students may be
asked to sequence a series of pictures with speech balloons depicting people being
introdued, or to choose or produce a title for a short passage, or select a topic sentence
to begin a paragraph. At more advanced levels they can be asked to abstract a fairly
long selection down to its basic concepts, or to listen to a lecture and state its main
points.

o0
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Guide How and Where Summarization is Taught

Reading

Speaking

Writing

Listening Tip, during post-listening verification,
page 11167

91
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Translation

Definition: Rendering ideas from one language to another in a
relatively verbatim manner.

Synonyms:

Name in L2: Traducir; traduccién
Traduire

Translation is a strategy that language learners certainly use. It is included in the lesson
plans contained in these guides, not as a strategy that needs to be explicitly taught to
students or mentioned as a tip, but rather discussed with the class and discouraged.
Other strategies such as thinking in the L2 when writing are suggested as more efficient
and L2-strengthening strategies to be developed.

NOTES

Translation supposes a one-to-one correspondence between two languages, and,
based upon that supposition, is an attempt to substitute an L2 noun for an L1 noun, a
literal translation for an L2 idiom, or an L2 structure for an L1 structure.

Although translation wholesale is not, in the long run, the most effective strategy,
there are moments when a teacher needs to keep it in mind.

First, unless the learner is in an immersion situation -- and even then -- we are
only fooling ourselves if we think students can be kept from translating. Also certain
stock phrases can fairly quickly lose their translation status ("Good morning", "How are
you?"), in most lower level classroom situations it is impossible to provide so much
repetition and direct association practice that the majority of the material does not go
through a translation phase. And even in very common phrases such as "My name is ..",
we have all heard "Me llamo es' enough to know that there is still translation
interference well into second language study. If we accept that students will translate
(after all, we do learn most things based upon what we already know!), then we must
find ways to minimize the false concept of one-to-one correspondence and utilize the

strategy to our advantage.
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Second, there are nuances of meaning which, without long-time immersion in a
second language environment, are very difficult for the learner to catch, and which are
not easy to convey with total accuracy through visual imagery. One example is the
problem of the preterit-imperfect contrast in Spanish, where which tense is used often
depends entirely upon the meaning one wishes to convey rather than inherent conditions
within the sentence.

What, then, should the teacher do?

1) Utilize translation sparingly and briefly when its use will quickly resolve a
problem that might otherwise remain misleading or confusing to the student.

2) Be alert for signs of student translation and ready to consistently steer the
exchanges back into the L2 and to provide other strategies for the student to use (e.g.,
substitution).

EX: Student produces "Juan realiz6 que eran las dos."
Teacher; Mira. (Writes on board)
Juan realizé su suefio de hacerse doctor.

Pepe se di6 cuenta de que tenfa hambre.

3) Remind students that eventually they must move away from exclusive reliance
on L1 and try to think and work within the L2 as much as possible.

Guide How and Where Translation is Mentioned
Reading

Speaking

Writing Avoid transiation, think in the L2 during

planning and composing, use substitution
during composing, pages I11-29 and 1148

Listening

I-40 r3



Inferencing

Definition: Using available information: to guess the meanings or
usage of unfamiliar language items; to predict outcomes;
or to fill in missing information.

Synonyms: Guessing, predicting, deducing

Name in L2: Inferir; predecir; deducir; adivinar
Déduire; inférer; deviner; prédire

DESCRIPTION

Inferencing involves making informed guesses or predictions about meaning,
based upon either situational or linguistic contexts or previous knowledge. One can
infer, or reason deductively, the weather from a description of what someone is wearing,
or a relationship from the level or register of language being used; one can predict what
may follow "Thank you" or "How are you?" based upon one’s knowledge of the world
(elaboration).

NOTES

(See also notes under "Elaboration": these two strategies work closely together.)

We make inferences all the time in our own language, often subconsciously. We
infer or deduce based upon everything from the tone of voice and demeanor ("It wasn'’t
what he said, but how he said it") to linguistic clues leading to "the butler must have
done it because ..."

Inferencing between languages works totally only when the linguistic and/or
cultural concepts are roughly equal. Since they often are not, the teacher must be aware
of what can reasonably be expected of students and what kind of help is needed.

The first type of inferencing is tricky, and requires explanation and/or experience
within the L2 culture. A smile does not universally imply happiness, nor a rising
intonation a question. The more obvious of these contrasts will undoubtedly have to be
taught where appropriate; in a classroom setting they are dependent upon instruction,
not deduction.
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The second type primarily depends upon a certain sense or development of logic,
which can be taught and should be practiced -- but which can also involve cultural
knowledge that needs to be explained. For example, when comfronted with the
statement that a person went to visit a friend on the other side of town, it may be logical
in an industrialized culture to infer that the person went in a car. However, this
inference would probably not be logical in an under-developed country. Knowing
something about a story personage’s character and actions can help you infer whether
descriptive vocabulary in subsequent passages might be positive or negative.

Do the cultural caveats mean that, in a practical sense, inferencing is not a useful
strategy in a classroom situation? Not at all. Students can bc asked to infer information
that will help them understand new vocabulary from photos or illustrations in printed
texts, from background noises in audio texts, or to predict what will follow in a particular
sequence of events. Advance organizers such as questions, true-false, incomplete
sentences, etc., can help them develop this skill, particularly if these organizers do not
reproduce the text verbatim.

Guide How and Where Inferencing is Taught

Reading as Predicting (in combination with Using Backgrouna
Knowicdge), page IV-107

Speaking Guessing meanings of unfamiliar itams used by one'’s
conversational partner, as a step in resolving comprehension
difficulties, page 111-121

Writing

Listening as Predicting (in combination with Using Background
Knowledge), a pre-listening strategy, page 111-29

Guessing meanings of unfamiliar items, as a step in resolving
comprehension difficulties, page 11169
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Questioning

Definition: Asking for explanation, clarification, verification,
rephrasing, or examples about the material; asking for
clarification or veiification about the task; posing
questions to the self.

Synonyms: Asking questions; appealing for help

Name in L2: Pedir ayuda
Poser des questions

DESCRIPTION

Listening: Letting someone know that you have not understood what they have
said. This can be non-linguistic, as in shrugging your shoulders or looking puzzled, to
saying something ranging from "What?" (see final note) to "I don’t understand" to "Please
explain ‘incorporated’ to me."

Speaking: Aside from the use of speech to explain that you have not understood
a verbal or written text, one can question to ask for help, to elicit unknown forms:
"What do you call ‘a machine that copies from books™? One can also check to verify
that the word just used was correct: "Is ‘Xerox machine’ right for a machine that copies
from books?"

NOTES

Two of the standard phrases in most beginning texts are "Please repeat’ and
"Speak more slowly, please".

In the first case, there are two possibilities:

1) The person will repeat exactly what was said, but the learner still doesn’t
understand; there is obviously a definite limit (probably twice) as to the number of times
anyone will ask for repetition.

2) Often people don’t repeat exactly, they rephrase -- which may turn out to help,
if the changed phrase is somethiug the learner knows -- but it will not explain the
original answer or help the learner deal with similar answers in the future. The learner
doesn’t grow in L2 knowledge without learning to clarify words he doesn’t understand
and adding them to his vocabularly.

ol &
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In the second case, what a native considers "slow" usually differs greatly from a
non-native. Furthermore, often the problem isn’t resolved even if they do slow down,
either because there are key words which are unfamiliar, or word-linkage prevents the
hearer from identifying the component parts correctly.

Therefore, while both phrases are useful, and will work sometimes, it is crucial
that the student be:

1) taught to identify what it is that appears to be the comprehension obstacle;
2) to decide whether resolving it is actually critical or not, and
3) what kinds of questions can be used to elicit the desired information.

(It might appear that a word or phrase is causing comrehension problems it would
automatically be necessary for the learner to deal with it. In reality, many students tend
to overlook the relative importance to the message of any chuck of language they don’t
understand. The minute they hear something that seems unfamiliar, they feel they can't
understand the basic message.)

Students should be taught right away the polite ways to say "What?" in the L2 in
the sense of "What was that again?" Once they learn the interrogative equivalent for
"What?", they tend to carry over its usage to this meaning, something that can come
across as being quite rude in the L2.

Guide How and Where Questioning is Taught
Reading
Speaking to resolve listening comprehension difficulties in a

conversation, page 11i-119
to ask for needed informecion, page 111-129

to resolve problems of comprehensibility,
page 111135

Writing

Listening to resolve listening comprehension difficulties in a
conversation, page III-76

c
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Cooperation

Definition: Working together with peers to solve a problem, pool
information, check a learning task, model a language
activity, or get feedback on oral or written performance.

Synonyms: Group work, pair work

Name in L2: Compartir ayuda
Coopérer; travailler ensemble

Cooperation is not so much explicitly taught as a strategy in these guides as it is used to
structure activities, having students work in pairs or small groups to complete a task or
check each other’s work.

DESCRIPTION

Cooperation is usually associated with students working in pairs or small groups.
Whole class cooperation is also essential, since all class work is solving probiems, pooling
information, checking learning tasks, modeling activities, and getting feedback on
performance (plus teacher giving new material).

NOTES

Some teachers question the concept of having students work together because of
their tendency to revert to English and, more importantly, to consider the result as being
more important than the process. Teachers who regularly have their students work
together in small groups do so because it gives more opportunity for each student to
practice, it allows students to share their knowledge and to benefit from each other’s
strong points (at least in theory), and because it is a non-teacher-centered activity.

Language learning is risky for young people. Students can cooperate more fully
when they clearly understand that everyone will have problems, everyone will make
mistakes, and that the process of working together to use the language and learn from
mistakes is a valid way to work on learning a foreign language.

In order to keep students on task when cooperating, we suggest that you limit the
time students are given to complete the activity. It may also be helpful to assign roles
to the students in the group, so that each has a well-specified responsibility. Some roles
can be: Moderator (who keeps the group working and makes sure that 2veryone
contributes); Secretary (who writes down all group decisions and compiles the written
document that the group hands in); Monitor (who supplies needed L2; identifies and

r
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possibly corrects mistakes, perhaps after the task is completed; and who makes a list of
L2 difficulties the group had); Reporter (who reports the group’s findings to the class);
and Thinker (everyone in the group, who share responsibility for contributing ideas).

Guide How and Where Cooperation is Taught
Reading as pair work or group work for most reading activities
Speaking as pair work or small group work fozr Macro-tasks (see

Appendix) and selected speaking activities (such as
the Recall Game, page 111-73)

Writing as a part of Checking Back, used during the revising
stages, page II-65
Listening as pair work or group work during pre-listening,

pages I11-30 and 11143
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CHAPTER TWO
LEARNING TO COMPREHEND TEXT

This chapter begins with an overview of the approach to reading comprehension
that has guided our strategy instruction and then provides some general suggestions for
ways to teach reading strategies. The next section presents an explanation of the
ACTFL proficiency guidelines as applied to reading, and suggestions for selecting
authentic reading materials for different proficiency levels. The last section consists
of lesson plans for learning strategy instruction in reading, including sample scripts of the
teacher’s think alouds and sample student reading worksheets in Russian. Appendices

include sample student reading worksheets in French and Spanish.

What Is Reading Comprehension?

Reading comprehension is an interactive process between the reader and the text.
Rather than passively absorbing the meaning of a printed text, the good reader actively
constructs the meaning by using his or her prior knowledge of the content and of text
organization to infer, predict, and relate evaluate while reading.

Information gained through reading can be processed in two interrelated ways:

bottom-up processing, in which the reader decodes through a word by word analysis,
and top-down processing, in which the reader grasps meaning semantically through
whole phrases and sentences. A skilled reader uses both processes as needed, reading
for meaning at a semantic level, with recourse to grammatical and word analysis level

only when there is a breakdown in comprehension.
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While the process of second language reading is basically the same as in native
language reading, second language readers have special comprehension barriers to
overcome. Because of their limited language database, they may not know enough of
the foreign language to enable them to make accurate guesses about meaning. In
addition, their prior knowledge may not relate directly to the cultural assumptions
present in the text, and so may not be useful in assisting comprehension. Foreign
language students may also have difficulty in recognizing prior knowledge that could be
useful, simply because that knowledge was acquired in a different language.

In our research, we found that effective readers searched for meaning by
constituent groups rather than by individual words. They monitored their
comprehension, and when they did not understand, they deployed strategies to assist
them. Strategies most often used to assist comprehension were inferencing, elaborating
their own prior knowledge and relating different parts of the text to each other, and
making deductions based on their knowledge of language rules.

As in listening comprehension, planning assists reading comprehension. Before
reading, students need to understand their purpose for reading, call forth their prior
knowledge on the topic, and identify the type of text structure.  When students
understand the purpose for reading a text, they can then decide whether they should
read it for the gist or main idea, or whether they need to pay selective attention to
specific information. When studcnts deliberately call on their prior knowledge through
the strategy of elaboration, they can often predict much of the information they will

encounter in the text. Finally, when students identify the structure of the text before
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reading, they will read with different expectations if the text, for example, is a story than
if it is a description or a menu.

During reading, comprehension is assisted when students maintain an awareness
of whether they are understanding the text. This requires an active mental effort of
continually asking oneself: "Does this make sense? Do I really need to know this word
to understand the global meaning?" If the answer is no, the student reads on. If the
ans.Jser is yes, the student can use strategies such as inferencing and elaboration to
make a reasonable guess as to the word’s meaning.

If the purpose of reading is not only to comprehend but also to retain information
(and not all reading is for this purpose), then the effective reader can engage in a
number of strategic activities. These can include note-taking, summarizing, discussing,
and questioning for clarification.

The purposes of the reading comprehension strategy instruction in the lesson
plans that follow are to make students aware of the reading process itself, and to teach
them the strategies used by good readers. Using these strategies will assist them in
planning for reading, comprehending during the reading process, and using information

gained through reading.

Guidelines for Reading Strategy Instruction
Students need to understand that reading, like listening, is an active rather thap

a passive process. Teacher should explain that reading is not a one-way process, but

requires a constant interaction between what is in a person’ nead and what is on the
page.

11-3
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A second suggestion is for teachers to model the reading process. Students can

benefit from seeing how the teacher prepares for reading, monitors comprehension
during reading, uses strategies when comprehension breaks down, and reads for different
purposes.

A third suggestion for developing reading comprehension is to provide practice
in quickly skimming to get the gist, rather than getting bogged down in word by word
laborious analysis. Students need to be assured that they don’t have to read every
word, that they can get a global overview of the text and predict what they are likely to
find, and then confirm or remedy their predictions as they move through the text.

Finally, in reading as in listening, the interaction between the text material and
what students do with it is critical. Authentic texts can be used even with beginning

level students if the task demands are kept simple. The next chapter provides
suggestions for selecting authentic text and calibrating texts and the tasks that accompany
them to the proficiency level of students.

In the lesson plans for reading comprehension strategy instruction that follow,
we suggest specific activities for incorporating these ideas into your foreign language

~

classroom.

How to Begin
Don’t be overwhelmed by all the information in this guide. It is not necessary to
give all tips and teach all strategies at once, or even teach the entire guide in one year.

Start with yourself. Ask yourself what you most want your stude:ats to know how

to do when they read.
11-4 63
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For example: Do you want them to be able to guess words from context

or to recognize and make use of cognates? Do you want them to use what

they know about the world and the L2 when they read? Do you want

them to transfer what they know about reading in the L1 to reading in the

L2, such as knowing it is not always necessary to understand every word

and that we usually read for a purpose, adjusting how we read (e.g.,

globally versus selectively) to accomplish that purpose?

Identifying what reading skills you most wdnt your students to develop will help
you identify what strategies you want to teach and what types of discussions about
reading you want to have with your students.

Start small. Don’t try to teach too much too soon. Choose one strategy (or
reading discussion) to concentrate upon. Look for opportunities in class to introduce the
strategy or remind students of its existence and how it’s used.

For example: Decide that, this week, you’re going to introduce cognates.

Use materials in this guide. Also use materials from the textbook you’re

using in class. Use a few cognates when you talk to students. Ask them

if they understood these new words. Let your mind focus on this one

strategy and try to make its uses connect to your normal classroom

routine.

Realize that you are learning, too. The teachers involved in creating these
materials and using them in their classrooms reported that, like using a textbook for the
first ume, they went through a process of acquainting themselves with the strategy
instruction and how best to provide it.

In the beginning, the process was slow and highly conscious. The first time they
taught the strategies or held the preparatory discussions, they felt uncertainty about how
they were doing. They felt they had missed opportunities to illuminate the strategies for

the students. Many ideas occurred to them as to how they might provide the strategy

instruction the second time. As they familiarized themselves with the strategies, they
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began to see how better to connect the instruction to their normal class routine and to
incidents that arose in their classroom.,
In short, allow yourself ample learning time. That's the advantage of starting
small, building a piece at a time, introducing a little bit this year, adding some next year.
But start! Starting is the hardest part. Decide on one tip to give students this
week and do it. Or hold a preparatory discussion. Or pick one strategy and teach it.

But start!
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CHAPTER THREE
The Building Blocks of a Proficiency-based

Reading Program

Authentic Texts

Recent developments in language teaching stress the use of authentic materials in all
proficiency-oriented reading programs. An authentic text is one written by a native writer
for native readers with a real-life communicative purpose (such as to inform, to persuade,
or to congratulate), unlike materials written to teach the language. Grellet (1981) extends
the principle of authenticity to include the physical characteristics of text as well.

Authenticity means that nothing of the original text is changed and also that

its presentation and layout are retained. A newspaper article, for instance,

should be presented as it first appeared in the paper: with the same typeface,

the same space devoted to the headlines, the same accompanying picture. By

standardizing the presentation of texts in a textbook, one not only reduces

interest and motivation, but one actually increases the difficulty for the

students. The picture, the size of the headline, the use of bold-face type, all

contribute to conveying the message to the reader. (Grellet. 1981, p.8)

Swaffar (1985) lists a number of persuasive reasons for using authentic texts in
foreign language reading programs. Among them are:

1. They encourage readers to attend to the message, while edited tests often require
reading word-for-word rather than for meaning.

2. They exist in a wide variety in the real world and can be selected to suit the level,

interest and background of any learner.
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3. They introduce context-rich information about the target culture often absent in
the sterilized reading materials typically included in textbooks.

4. They provide readers with practice in handling a wide variety of writien passages
with different patterns of rhetorical organization and writing styles.

5. They facilitate the development of coping strategies by not providing learners with
a protective cocoon against the real world of reading which is full of unfamiliar words and
structures.

Pedagogical implications: If the goal of a language program is the development of
reading proficiency, then authentic texts should be utilized from the very beginning of

instruction.

Levels of Difficulty

Since authentic texts represent a wide range of difficulty levels, care must be taken
to ascertain the difficulty of a text before it is introduced. An experientially derived
typology used by the U.S. Government Interagency Language Roundtable (ILR) (n.d.)
divides all texts into five levels. This typology, developed by Child, takes into account both
the propositional and linguistic complexity of texts. It underlies the reading level
descriptions in both the ILR and the ACTFL Proficiency Guidelines (1986). While a great
deal of work needs to be done in this area, the system provides a convenient framework for
making decisions about text difficulty. It is presented below in capsule form,

Novice Level Tests present information that is bound to a physical setting, e.g., signs

which are usually posted at locations which help to clarify their meaning. Such texts consist
[11-2
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primarily of discrete words and routinized expressions and require practically no knowledge
of grammar to be understood. Examples include signs, forms, menus, tickets, and schedules.

Intermediate Level Tests are more complex since they present information that may
be removed from the physical setting. They consists of a loose collection of simple
sentences and require some know ledge of basic syntax to be understood. Texts at this level
include simple notes, directions. uncomplicated items in newspapers (simple weather
forecasts, sports reports, announcements of community and cultural events, political
announcements).

Advanced Level Texts describe and narrate facts without the analysis or perso:.
involvement of the writer. They deal with real-world events, facts and situations in major
time/aspect frames. Texts at this level include factual news reports in newspapers,
textbooks, encyclopedias, and the like.

Superior Level Texts (e.g., newspaper editorials), according to Child (1987), present
value judgements regarding material which is more abstract than the facts, events, and
situations typical of Advanced level texts. Superior level texts are propositionally and
linguistically complex and require readers to respond intellectually to their content. Such
texts feature hypotheses, argumentation, and supported opinions, and include grammatical
patterns and vocabulary ordinarily encountered in academic/professional reading. Examples
include some literary works, general essays, political commentaries, technical descriptions,
and various official documents.

Distinguished Level Texts, rarely encountered in daily life (Child 1987), are usually

written by persons with artistic talent, who -- in addition to conveying information to their
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readers -- also want to impress them with their literary flair. The language of such texts,
often innovative and idiosyncratic, places considerable demands on readers and requires
extensive knowledge of the target-language culture. Texts at this level include sophisticated
editorials, "think pieces," articles in specialized journals, literary criticism, as well as novels,
plays, and poems.

In a competency-based reading curriculum, students should be exposed to authentic
texts from the very beginning of instruction with an orderly progression of reading material
from one difficulty level to another. According to Krashen (1982), learners benefit most
when the input to which they are exposed is "comprehensible," i.e., is at their current level
of proficiency or slightly higher. Such "optimal" input, or i/ + 1, as Krashen calls it, should
be challenging but not out of the learner’s reach. When applied to reading, this principle
means that readers should not be faced with text that exceeds their current reading
competence by more than one level.

Thus, beginning students should be exposed from the start to authentic Novice level
texts, which can be thematically integrated with units in the basic text. For instance, a unit
on entertainment can include reading activities involving tickets, newspaper listings of
cultural and sports events, television schedules, and notices about lectures or exhibits. There
should be several texts at the same level on each topic; i.e., not one TV schedule, but
several.

Once students have learned to understand a variety of Novice level texts, they can
begin reading Intermediate texts. Topics that were used at the Novice level can be

“recycled" --used again, but with material at the next higher level. For instance, paragraph-
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long newspaper announcements about cultural events sould be appropriate at this level.
Learners should be exposed to a variety of topics at this level, with several similar texts in
each topical area, in order to build up vocabulary and background knowledge.

After students have learned to comprehend a variety of passages at the Intermediate
level, they should be ready for Advanced texts. In the beginning, these can be skimmed for
general content or scanned for basic information as to the who, when, where, and how. As
students become more proficient, more detailed comprehension may be required. Since
there is a very large number of texts at this level, decisions will need to be made as to what
topical areas may be relevant and interesting for a particular group of students. For
example, for students with an interest in Soviet politics, a unit on official visits, talks, and
negotiations may be appropriate. It may take learners quite a long time before they will be
ready for the next level, although they can learn to read more complex material in their own
special fields. It is interesting to note that during the nationwide norming of the
Educational Testing Service Russian Proficiency Test (1986), only 13% of students with 3
years and 27% of those with 4 years of college Russian demonstrated reading
comprehension at the Advanced level.

Once students have become comfortable witt: a variety of Advanced texts, they can
be gradually introduced to Superior passages, at first in their own areas of specialization.
It must be remembered that at the Superior level, readers are expected to be able to read
for information cr for pleasure, with almost complete comprehension and at normal speed,
expository prose on practically any subject and a variety of literary texts. Such

comprehension can be developed only if a great deal of time is spent on reading outside of
[11-5
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class. It is instructive that only 3% of students with 3 years of college Russian who
participated in the nationwide norming of the ETS Russian Proficiency test demonstrated
reading comprehension at the Superior level. In contrast, 23% of students with 4 years and
48% of those with 5 or more years of college Russian were reading at the Superior level.

Pedagogical implications: The difficulty level of authentic texts can be determined
by using a relatively simple text analysis which takes both linguistic structures and topics into
account. A proficiency-based curriculum assumes a gradual improvement in reading skills

through exposure to texts of increasing difficulty without skipping levels.

The difficulty of a reading exercise is not a function of the intrinsic difficulty of the
text alone but is also dependent on the task the reader is required to perform with the text,
and the degree of comprehension required. Consequently, in addition to the text, the
difficulty level of the reading activities and the accuracy and completeness of required
comprehension must also be taken into account.

By manipulating either the difficulty level of the text or the task the reader is
required to perforni, we can create an i + 1 reading environment advocated by Krashen
(1982). Lowe (1986) recominends "the one in three rule," according to which only one
component of reading proficiency (text, task, accuracy) should be changed at a time. If a
passage is above the student’s current level; the level of the reading task and the accuracy
of comprehension required are kept at the student’s current level. For instance,

Intermediate readers can "stretch” towards the Advanced level by scanning Advanced texts
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for certain pieces of information without being required to fully understand all details. If,
however, the passage is at the student’s current reading level, either the difficulty of the
reading task or the extent of comprehension required may be upgraded to a level above the
student’s current level. For instance, an Advanced reader may be asked to make a
comparison of all details contained in two Advanced texts on the same topic.

With regard to reading activities, Grellet (1981) observes that: "Few reading activities
are intrinsically good or bad. They only become so when used in relation to a given text.
Reading comprehension activities should be suited to the texts and to one’s reasons for
reading them" (p. 9). Thus, a good reading activity is one that matches the real-world
purpcse of the text, one that can be accomplished by a reader at that level in a reasonable
amount of time with little or no dictionary lookup, and one which requires a degree of
comprehension commensurate with the student’s current level of reading proficiency.

There are many ways in which we read in the real world, and all are suited to the
purposes for which we read. One reads a menu with a different purpose and different
strategies than a poem or a think piece. Phillips (1984) identifies the following nonmutually
exclusive ways of reading: (1) skimming, or quickly running one’s eyes over the text to get
the gist of it; (2) scanning, or quickly searching for some particular item of information; (3)
intensive reading, or reading for detailed understanding. These modes combine with each
other in real-life reading. For instance, one can first skim through a passage to see what it
is about and to decide whether it is worth reading, then scan it for particular pieces of
information, or read it intensively for details. Thus, a sports page can be skimmed first

(called previewing in the lessons detailed in Chapter IV) to settle on a piece of particular
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interest. The selected piece can then be scanned to find out who, when, and what. A sports
fan might also read the article intensively, savoring every detail of the account.

In designing reading activities for a particular text, we should take into account both
the way in which it might be read in the real world and the difficulty level of the activity.
For instance, weather forecasts are usually scanned, whereas the front page of a newspaper
is normally skimmed first. Scanning a sport report for a few facts is easier than determining
the author’s tone or comparing one account of a game with another.

The foregoing does not mean that reading instruction should consist exclusively of
techniques for developing global comprehension, i.e., extensive reading alone. Techniques |
for intensive reading, (i.e., for detailed analysis of vocabulary, structure, or discourse
markers) can be used once the text is read extensively. Extensive reading gives learners
practice in tackling authentic materials, and confidence in their ability to make sense of
passages, parts of which they do not understand. It helps most learners to get over the
shock of large numbers of unfamiliar words and constructions. It also helps learners realize
that they need not understand every element of each text they read, but rather that the
degree of comprehension should be commensurate with the reading task at hand.

Pedagogical implications: To the extent possible, reading assignments should be
realistic and reflective of the real-world purpose for which the text was written. Reading
activities should be varied and flexible. The difficulty level of the task and the degree of
understanding necessary for its completion should be taken into account when reading
activities are being designed. Learners should be given opportunities to practice different

kinds of reading modes.
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Reading S :

L2 learners must learn to develop strategies to deal with unfamiliar words and
structures if they ever hope to make realistic use of their reading skills. Word-by-word
decoding and translation are neither efficient, nor effective strategies for learners who have
to learn to read complex literary and expository texts for academic, professional or personal
purposes in a relatively short period of time.

Hosenfeld and her colleagues (1981) observed that good L2 readers: (1) concentrate
on meaning rather than on word identification, (2) read the text as though they expect it to
make sense, (3) use their knowledge of the wo:ld, (4) take chances making inferences but
evaluate their guesses, (5) use titles and illustrations to make inferences, (6) use preceding
and following context clues, (9) skip unknown words and make contextual guesses, (10)
identify grammatical category of words, (11) recognize cognates, (12) analyze unknown
words and use glossary as a last resort, and (13) skip unnecessary words. Additional "good
reader” strategies identified by Van Parreren and Schouten-Van Parreren (1981) included:
(1) recognizing text type, (2) recognizing different types of text structure, and (3) making
inferences with respect to information that was not explicitly mentioned in the text.

The important question is whether these "good reader” strategies can be taught.
Clarke (1979) argued that the reading skills of good L1 readers do not transfer to their
reading in L2 most probably due to their linguistiz limitations. He compared second
language reading behavior of adult good and poor native-language readers and found that
linguistic limitations prevented good L1 readers from transferring their effective reading

behaviors to the target language, causing them to "short-circuit," i.e., to revert to poor reader
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strategies. Clarke suggested that certain reading behaviors which seem most productive
could be taught. Among "good reading behaviors', he lists (1) concentrating on passage-
level semantic cues, (2) formulating hypotheses about a text before reading it in order to
confirm, expand or disconfirm those guesses, (3) developing tolerance for temporary lack
of precision in understanding, and (4) decreased reliance on low level linguistic cues. A
subsequent study by Hudson examined Clarke’s "short-circuit" theory and went on to show
that teaching relevant background knowledge to L2 readers allowed them to override their
linguistic limitations.

In studying the reading strategies of successful and nonsuccessful ESL readers of
varying language backgrounds, Block (1986) observed that strategy use is a stable
phenomenon that is not related to language background -- native speakers of Chinese used
the same strategies as native speakers of Spanish. Nor was the use of cognitive strategies
dependent on the English language proficiency of the readers. Because there was
considerable individual variation among the nonproficient readers, Block suggests that
teachers should look closely at their students before deciding what strategies to teach them.
She thinks that the nonproficient readers in her study had developed some useful strategies
but were not able to apply them consistently and systematically. The answer, according to
Block, might be to make poor readers aware of their dormant strategic resources so that
they may apply th. - more systematically. She suggests learner-centered practices such as
pairing readers so that they talk to one another about what they do and do not understand
as they read and share problems, knowledge, and use of strategies.

To help our students to become independent readers, we need to make them aware
of the strategic resources available to them, to help them experiment with various strategies

in order to find out which ones work best for them, and to encourage them to continue
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using strategies found to be helpful. Learners should be given many opportunities to

practice different strategies in a context-rich environment within a framework of realistic

reading tasks. Ultimately, a reading passage is only as good as the activities and tasks that

learners are required to perform with it. Grellet (1981) and others suggest many reading

activities for developing "good reader" strategies: /

1.

Ability to anticipate (predict) what the text is going to be about.
Suggested activities:

Relate information in the text to prior knowledge about the topic through discussion
or answering questions. (For many excellent anticipation activities, see Schultz.)

Write definitions of key concepts and discuss associations among them.
Generate questions about the text prior to reading it.

Use titles, visual clues, key words, first line, or first paragraph to predict the content
of the tex.

Use one paragraph to predict content of the next one.
Restore missing words, sentences, or paragraphs.

Choose sentence or paragraph from among several options as the one which is most
likely to follow.

Ability to get the gist of a text without getting bogged down in details (to skim).
Suggested activities:
Identify genre.

Place passage in an appropriate category, e.g., weather report, sports summary,
political announcement.

Identify the main function of a passage, e.g., warning, explanation, description.

Select the most appropriate resume of the main idea of a passage.

I11-11
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Choose the most appropriate title for a passage.
Match titles or illustrations with passages, or subtitles with paragraphs.

Complete unfinished paragraphs or create ending or concluding paragraph to an
unfinished passage.

3. Ability to locate specific information in the text (to scan).
Suggested activities:
Answer factual questions such as who, when, what, how.

Fill in charts, diagrams, tables, or forms with facts, figures or other information in the
text.

Use facts from a text to do something else, e.g., to locate something on a map or
chart.

4, Ability to distinguish between levels of importance of information in a text and to
recognize its organization.

Suggested activities:

Discover the top level structure of the text and use it to organize information
contained in it.

Outline chain of events in the text.

Distinguish between main idea(s) and supporting details.

Find topic sentence or paragraph and its relation to the rest of the text.
Restore chronological sequence or order events according to some scheme.
Restore order of scrambled paragraphs.

Recognize logical organization symbols, e.g.,

Find instances of rhetorical devices (illusiration, comparison, restatement).

Outline the text.

I11-12
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5. Ability to use lexical/semantic cues to deduce the meaning of unfamiliar words,
Suggested activities:
Find lexical equivalents (synonyms, hyponyms, paraphrases), restatements, summaries.
Recognize words with familiar roots and affixes.
Recognize cognates.

Cloze. (For many excellent suggestions on the use of cloze exercises, see Meyer and
Tetrault, 1986.)

6. Ability to use syntactic cues to deduce the meaning of words, phrases, or sentences.
Suggested activities:

Recognize the main elements (subject, verb, object) and/or expansion elements in
a sentence (modifiers, spatial and temporal clauses).

Recognize different patterns of coordination, subordination, and embedding,
Cloze. (see Meyer and Tetrault, 1986.)

7. Ability to recognize cohesive devices in a text to establish coherence of the message
Suggested activities:
Identify words tnat are used as a grammatical substitute (anaphora) for preceding
words or groups of words in a text (e.g. I know it, and he does too) and match them
to the appropriate referent.

Recognize function of link elements in the text.

Identify given and new information as it relates to word order.

I11-13
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Chapter Four

Lesson Plans for Strategy Instruction
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Preparation Discussions of Reading:

Reading in L1

Reading in L2

(r
o
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Lesson Plan
Beginning Level L2 Reading
Preparation: Reading in the L1
Purposes:
- Students activate their prior knowledge about reading.

- Students analyze reading as a skill.

- Students develop metacognitive awareness of selves as learners and readers.

Materials: none

Instruction: Day 1

Focus of Instruction

Part A Whole Class What types of mnaterials do 2-3 minutes
Discussion I read in my own language?

Part B Whole Class What do I do when I read 5-7 minutes
Discussion in y own language?

Part C Whole Class What is reading? 2-3 minutes
Discussion

Part D Teacher Summarize foregoing 1-2

discussions i autes
Total Time: 10-15 minutes

IV-5
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I. Preparation: Reading in L1

Suggested Procedures

Remarks/Highlights Time/Materials

A. do I read 2-3 minutes

What types of materials
in my own language? (Whole Class Discussion)

Have Ss generate a list of the kinds of materials and
subject matter they read in their own language. Write
their list on the board.

Some Types of Materials We Read

Textbooks Sports page Letters
Newspapers  Journals Magazines
Spy novels Mysteries Sci Fi
Trash Biographies Comics
B.  Whatdol do when | read in my own language? 5 minutes

(Whole Class Discussion)

Have Ss discuss how they go about reading in L1.
Start the discussion with the first type of reading
material they suggest. Focus on the strategies or
reading behaviors of Ss. Prompts:

- What, if anything, do you do to get ready
to read that type of material (e.g., a
chapter ir. a textbook)?

- What do you do while you’re reading?
(e.g., take notes, underline)

- What do you do if you don’t understand
what you’re reading? (e.g., reread, ask a
parent)

IV-6
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- Is this the type of material you’d make an
effort to remember? If so, what do you
do then?

- Wiat do you do after you've finished
reading? (e.g, think about it, check
notes)

- Do you think you read every word?

Write some of the student comments on the board under
“What I do when I read."

Activity Option Box

You may wish to begin this discussion using English
texts.

Give Ss several types of reading selections (see box
above). Have Ss read them in whatever manner
, and
discuss the reading strategies they used and how
these varied depending on the type of passage.

The advantage of using English texts to begin
strategy instruction in that Ss discuss reading from
the basis of what they actually do when they read,
as opposed to what they think they do.

Note: USA _Today, local newspapers, and news
magazines are good sources of texts.

C.  What is reading? 2-3 minutes
(Whole Class Discussion)

Ask Ss, "Given what you've just said about what and how
you read, what, then, js reading?"

Q V-7
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Some Ideas about Reading

Reading comprehension requir- interaction
between what's in the reader’s heuu and the words
on the page.

The process of reading differs, depending on our
purpose for reading. For example:

- We scan the front page of the paper for
articles that interest us, skipping those that
don't.

- We may read the first paragraph of a
newspaper article intently, but only skim the
rest.

- An academic text reading may elicit our
undivided reading attention and care,
including note-taking.

Questions to prompt this discussion:

- Do you think you read word by word, in groups
of words, or whole sentences? How do ideas
figure into this?

- Do you think just reading and understanding the
individual words is enough to get the author’s
meaning?

- Does the reader need to bring any tools,
knowledge, skills, etc, to the process of reading?

- Is the author’s message the same for everyone?
Why or why not?

- Do we read every kind of text in the same way?

IvV-8
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D.  Teacher summarizes foregoing discussions 2-3 minutes

To summarize the foregoing discussions, focus on the
key points raised by Ss, such as:

- what typ2s of materials they read

- how their reading behaviors change, depending
upon what they’re reading and why

- how they view the process of reading,
Conclude with, "We’ll be talking more about reading in
the next few days, and this semester I'm going to teach

you some strategies that will help you read in
(Russian/Spanish/French)."

- IV-9 S 7
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Purposes:

Lesson Plan

Beginning Level L2 Reading
Preparation: Reading in the L2

- Students read a short passage in the foreign language.

- Students analyze the reading processes they used to read in the L2.

- Students compare reading in the L2 to reading in the L1.

- Students recei = an overview of the reading strategy instruction to be presented
throughout the semester.

Materials: Reading Worksheet 1

Instruction: Day 2

Focus of Instruction

Part A Teacher

Part B Students

Part C Whole Class
Discussion

Part D Teacher

Orient class to reading 1 minute
instruction

Read a short 1.2 passage 2-3 minutes
What's reading like in S minutes
the 1.2?

Provide overview of 1-2 minutes

reading strategy instruction

ERIC
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II. Preparation: Reading in the L2

Suggested Trocedures

Remarks/Highlights Time/Materials

A.  Teacher orients class to reading instruction 1 minute

Remind Ss of their discussion of reading. Tell them
you’re going 1o spend a few minutes following up on that
discussion, beginning with an exercise of reading in the
foreign language.

B. 2-2 minutes

(Individual seatwork) Reading Worksheet 1

Distribute Reading Worksheet 1. (See Appendix A for

sample worksheets in French and Spanish.)

Have Ss work individually. The task Ss are to
accomplish is stated on the worksheet.

Keep the time short, so that Ss have to work quickly and
with concentration.

C.  What's reading like in the [2? 5 minutes
(Whole Class Discussion)

Have Ss analyze the process of reading in the L2.
Prompts:

- What are the answers to the questions?

- Did you read the questions before you
looked at the text?

- If so, did this affect how you read the text (i.e.,
did you look specifically for the answers or did
you just generally read?)? Did reading the
questions first help you understand the Russian?

What problems did you have reading?

- “What did you do when you had that problem? ‘
653
©
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Reading Worksheet 1
Reading in Russian
Level: Beginning

Directions: Below is ihe banner of a Russian newspaper. Read the banner and answer
the questions below.

1. What is the name of the newspaper?
2. What is the date of publication?
3. How much does it cost?

4. When was the newspaper founded?

fpossrapun scex crpew, cosvewmfirecs/

Kommynmcruuecxan naprwun Cosercxore Cowsae

PABAA

Fozeva ocwosana Oprcu u.ufpanbnoro KOM"T.TO K“CC

85 man (912 roaa
B U AEHUWUHUNM wis s ) Cy8Gera, 17 Renalps 1900 rose @ U dwea
#
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- What couldn’t you understand? What did you
do?

You may wish to have students jot down the following:

- How and where they started in the text.

- What they did next.

- How they continued reading.

These notes can serve as a basis for discussing the
prompt questions.

Write student comments on the board, particularly those
that identify L2 reading problems. Also note what the
Ss say they did when they encountered the problem.
Ask Ss to

L2. What problems were unique to L2 reading? What
was similar? How about solutions?

D. er gives ' ' i ' 1-2 minutes
Tell Ss that throughout the semester, you’re going to be
teaching them to use certain reading strategies that will
help them cope with the challenge of reading
(Russian/Spanish/French). Among these are:

- inferring meaning by recognizing cognates

- using background knowledge,

- previewing,

- scanning, and

- predicting.

In the strategy work, they'll be reading L2 materials

from actual L2 newspapers, menus, and other authentic
sources.

IV-14
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Initial Reading Strategy Instruction:

Initial Instruction: Recognizing Cognates

Practice Sessions: Using Cognates

Initial Instruction: Using Background Knowledge

Practice Sessions: Using Background Knowledge

Initial Instruction: Previewing

Practice Sessions: Previewing

Initial Instruction: Scanning

Practice Sessions: Scanning

Initial Instruction: Predicting

Practice Sessions: Predicting

Iv-15
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Initial Strategy Instruction:
Inferencing Using Cognates

Practice:
Inferencing Using Cognates

Practice Worksheets:
Recognizing Cognates

Aruitoxt provided by Eic:



Lesson Plan
Initial Reading Strategy Instruction:
Inferencing Using Cognates
Purposes:
- - Ss receive strategy instruction in inferencing using cognates.
- Ss practice identifying L2 cognates and inferring meaning in an L2 reading selection.
Materials: Reading Worksheet 2 (Inferencing)

Instruction: Day 3

Cognates

Cognates are words that look or sound similar to English words (or words in
other languages) and have similar meanings.

Focus of Instruction

Part A Teacher Orient class to reading 1 minute
strategy instruction

Part B Teacher Provide initial 2 minutes
instruction in
inferencing using

cognates
Part C Teacher Model use of cognates 2 minutes
Part D Pairs of Identify cognates in 3 minutes
students an L2 reading passage
Part E Whole Class Analyze identification 3 minutes
Discussion of cognates
Part F Teacher Summarizes instruction 2 minutes

Q)
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III. Initial Reading Strateg; !nstruction:
Inferencing using Cognates

Suggested Procedures

Remarks/Highlights Time/Materials

A. Teacher orients class to reading 1 minute
. :

Remind Ss of their discussion of reading in the L1 and
their experience(s) of reading in the L2, Tell them that
the reading strategy instruction you promised them is
about to begin!

B.  Teacher provides initial instruction in 2 minutes
¢ . . :

Tell Ss that good L2 readers:

- know they don’t have to understand every word
they see.

- know that there are often many words that look
or sound similar to English words (or words in
other languages) and have similar meanings.
These words are called cognates.

- guess at meanings of words and sentences, and
look for the overall "gist" of a passage. Educated

guessing is called inferencing.

Rationale for Studying
Cognates and Inferencing

Cognates are generally a foreign language
reader’s friends.

Ss, however, need some practice in learning how
to recognize cognates quickly.

(continued on the next page)
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Ratlonales continued

This part of the reading strategy instruction will
give Ss practice in using cognates to infer
meaning. Your goal is that Ss will be able to
apply this valuable reading skill quickly and
automatically when they read L2 materials.

Before students begin to look for cognates in reading,
give them a few examples of cognates in Russian.

CTYAEHT TedaTp
aapec KOHUepT
PoTOrpAP M napk
asponopT TeneoH
KOMMblOTepP YHUBEPCUTET
canarT MY3blKQ

C. Teacher models use of inferencing
using cognates

2-3 minutes

Distribute Reading Worksheet 2. Focus student

attention on the text on the front of the worksheet. (See
Appendix B for a similar worksheet in French and
Spanish.)

Using this text, model the strategy of inferencing
meaning from using cognates. A sample think aloud
script of how a person might think when using cognates
is included at the end of this lesson plan.

When you are finished modellin,, identifying cognates,
ask Ss if they can identify any other words in the text
that might be cognates. Add these, as appropriate, to
the list.

(‘f‘
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Aspects to Highlight in Modelling
Using Cognates

. Read the directions, so as to identify
clearly what your purpose in reading
is.

. Look over the text quickly, reading it
aloud as much as possible, Based
upon sound or appearance, speculate
that certain words are probably
cognates.

. Make a list on the board of the
cognates you find.

D.  Students identify possible cognates in an 3 minutes
L2 reading passage (Pair work) Reading
Worksheet 2

Have Ss flip over to the back of the Reading Worksheet
2. (See Appendix B for worksheets in French and
Spanish.)

Have Ss work in pairs. Each pair’s task is to make a list
of as many possible cognates as they can find in the L2
reading,

Keep the time short, so that Ss have to work fast and
with concentration.

E.  Ss analyze their identification of cognates 3 minutes
. 12 readi

(Whole Class Discussion)

As a ciass, go over the lists Ss generated. Prompt Ss to
analyze their work:

o
-
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Reading Worksheet 2
Reading Russian
Inferencing Using Cognates

The following list of exchange rates appeared in the Soviet newspaperiisec-ss, Read

the lis.t and see if you can recognize the names of the countries and money
denominations.

FocSarr: CCCP coolmaer. Tro
e 18 man 1988 r. ycraHomoEM
KYpPC MHOCTPAREAIX BRNIOT:

100 ascrpRilcRNX  MANANNTOR
- 8§ py@. 02 xon.

100 anranficknx ?.\m'ro-
STepAnNTros — 112 py0. 24 nom.
1000 CGeasrmftewnx annuon
-~ 18 pyS. 87 xom.
100 wapox ®PI
po — 38 py6. 28 xon.
100 TOANARACKAX ARRCNOB
- 31 pysy 47 xoun.

100 aatrexEX KPOR
-— 9 py6. 20 won.

100{;0 uran,ancHMxX aM
! - 4 py%. 74 won.

100 xaMalCKHX ROARRPOR

100 mopPaeRCKAX R:Opllyc s

100 zonna ClIA
m- 59 py6. 45 won.

100 epanmnts opsny

100 mseCcxExX KpoM
_pgo pyS. 11 wpon.

A x ANKOB
100 aine ul_l_lcl?z pyd?r

S won.
1000 DrOCNABCKHX AHHADPOB
- 0 py6. 39 xon.

1000 ANONCKKX NEeH
— 4 py6. 76 ron,
100 JKIO - 73 py6. 30 xon.

N

BEST COPY AVAILABLE
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Reading Worksheet 2
Reading in Russian:
Recognizing Cognates

COGNATES are v.cxds in a foreign language that look like words in our native language
or some other language we know. Most of the time cognates are a foreign language reader’s
friends. One needs some practice, however, to learn how to recognize them quickly. ifere
is a chance for you to practice.

- Work in pairs,

- Go through the text below and pick out 5 names you recognize.
Also find 4-5 other words which are cognates.

- Discuss the clues that helped you to recognize them.

- Be prepared to share your results with the class.

Cnamumsane, wTe
HBCTONULEE MMS
Magonum — Jlynsa
Beponnxa Hunxone,
Murepecus, & x10
ellle N3 RORATANSH
KYFRTYYPS CRPARIETES
noR ncesaonnmoml

. NABPYLWHHA.
Kouxoton.

Kax 308yt Magonny?

IeiiciaNTe SN0, MEOrN® KNEOAKTEDM, NMesUM, APTHCTM IpPex-
HONETSOT CBOEM EMEEAM CHCEEWECKES HCeSIONEMAL Bor amms
NOROTODME NPRMOPSL.

NCOEAONENM : MA

Bpuasrr Bapao — Kauui Kasans

damc Kynep — Bamcexr Oypudre

Mapaen Jxrpuz — Mapua Marzaxema dox Jom

Toun. Kopruc — Bepmapa IlIsepn

Bos Amaam — Polepr Llzmmmepvax

I'pera lapéo — 'pera ycradcon

Tappas [yanmm — Opux Baic )

Jureasbepr XaMuepamEE — APEOILR Jopcei

Jaron Jxom — Pexmumansx [Ayakr

Codu Jloper — Codn IImmozome

Taxe Jmonc — Tomac Byasapr

B Morrran — Hso Jlean

“opr Haxdopa — ['oane Camr

Puuro Crapp — Pauapx Crapuxz

Crasx Yanaep — Crasxeax Moppmc

SR/
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- How many words did you identify as
possible cognates? How many did you
miss?

- Did you say any of the words aloud to see
if they sounded iike a word you knew in
English or another language? Or did you

just go on how they looked?

. Were there other clues you used to
identify possible cognates?

- Do you think any of the cognates you
identified are "false" cognates?

- What do you think the "gist' of this
paragraph is?

E. Teacher summarizes strategy instruction 2 minutes

Summarize the strategy instruction by re-emphasizing
that:

. cognates can be a foreign language
reader’s friend.

- recognizing cognates can help Ss infer
meaning in what they read, even when the
reading material is beyond their current
proficiency level.

- you’re giving them practice in recognizing
cognates so that, in future reading
assign.nents, they can do this quickly and
naturally.

ERIC IV-25

Full Tt Provided by ERIC.



) .\}gég

Think ‘Aloud Modeling
Using Cognates

Sample Script

I'm suppose to look at this chart of exchange rates
and try to figure out the countries and money
denominations. These words should be cognates.

Let me see... the first one says aBCcTpUMACKUMX
wunauHros. Well, | think | recognize the money. |t
says shillings. The country begins with an a. It could be
Australia, but | don't think so because there is no I. What
other country sounds like Australia? Austria. Yes |
think it is Austria.

Let me sound out the second one...6 enbruickmx
PpaHkos. Again the money is easy to recognize. It's
francs. Benbrufickunx sounds like it could be Belgium,
but the Russian word has this funny ending on it ckux.
Well, that's probably just part of the Russian. | think the
country is Belgium. Besides | know that the money of
Belgium is francs.

101
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IV. Practice:
Inferencing using Cognates

Purposes:
- Students review instruction in the reading strategy of recognizing cognates.

- Students practice recognizing cognates and using this information to infer
meaning in an L2 text.

- Students analyze their own identification and use of cognates.

Materials: Reading Workcheets

Instruction: Teacher determines the number of days of instruction to devote
to cognate practice.

The amount of COGNATE practice you give students before you introduce the
next reading strategy (using background knowledge) is a decision only you can
make. How well do you think students are recognizing cognates and using them
to infer meaning in L2 text?

For the purposes of this guide, the next strategy instruction is arbitrarily
designated as beginning on Day 6. This assumes that students will practice
using cognates on two separate occasions before strategy instruction on using
background knowledge takes place. However, you can give students more
practice, as you see fit.

Many practice worksheets are included here to allow for more than two practice
sessions and to permit you to select from a variety of activities, to suit your
class. See Appendix C for practice worksheets in French and Spanish.

A Word of Caution

The importance of assessing the difficulty level of authentic L2 texts and
matching these to appropriate tasks for the student and to the strategies to be
practiced is discussed at the beginning of this chapter. We recommend that
you read this discussion if you wish to use your own L2 materials to have
students practice using strategies as they read.

152
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Recognizing Cognates:

Practice Worksheets

103
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Reading Worksheet
Reading Russian

Practice: Recognizing Cognates
Level: Beginning

Here is an opportunity for you to practice recognizing cognates.

Work in pairs.

Go through the list below. Match the Russian names of the states with their English
equivalents given in the right-hand column by writing the appropriate number in the

space provided.

Mau
Heio=XaMnaup
BepMONT
MaccavyceTc
Poa=ARaena
KOHHeXTURYT
Heo=Hopk
Heo=Azepcu
lencuIwBaARUA
Hxuanaxa
Aaaunonc
BUCROHCUNK
MuixecoTa
ARo®ma
Muceyps
Cesepuan laxoTa
Oxnas laxoTa
Heépacxa
fansac
Aenasap
Hapraeua
oxpyr- KoayMéun
Bupryvunn
3anaanan Bupruuun
CesepHan Kaposauxa
Dxxan Kapoauxa
dxopaxzun
dnopraa
KeHTYRRH
TenneccH
AnadaMa
MuccHCUNK
%yu:uaua
gxac
oxJaxXuma
Apransac
MoHTaHa
Bastomuar
ﬂpﬂp ags
»R=MeKCHKD
ApH2cHa
Ora
HeSada
At naxo
BamuUNIrTON
Operos
Kaaudoprun
Anncra
Camsanu
orano
MHUYUTran

104
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45.

48.
49.
90.
Si.

Alabama
Alaska
Arizona
Arkansas
California
Colorado
Connecticut
Delaware
Dist. of Columbia
Florida
Georgia
Hawaii

ldaho
Illinois
Indiana

lova

Kansas
Kentucky
Louisiana
Maine
Maryland
Massachusetts
Michigan
Minnesota
Mississippi
Missouri:
Montana
Nebraska
Nevada

New Hampshire
New Jersey
New Mexico
New York
North Carolina
North Dakota
Ohio
Oklahoma
Oregon
Pennsylvania
Rheode Island
South Caroclina
South Dakota
Tennessee
Texas

Utah

Vermont
Virginia
Vashington
Vest Virginia
Visconsin
Vyoming
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Reading Worksheet
Reading Russian
Practice: Recognizing Cognates
Level: Beginning

Here is an opportunity for you to practice recognizing cognates.

Work in pairs.

Go through the list of places below. See if you can tell what the
locations are, using cognates. Remember to use your knowledge
of other languages, as well as English.

Pick two places you'd like to go.

Discuss the clues that helped you recognize the locations.

Be prepared to share your results with the class.

ERIC

Full Tt Provided by ERIC.

OPAH
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TEPHR
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Reading Worksheet
Reading Russian
Practice: Recognizing Cognates
Level: Beginning
Here is an opportunity for you to practice recognizing cognates.

- Work in pairs.

- Go through columns 2 and 3 below and make a list of all the
cognates you recognize.

- Discuss the clues that helped you recognize them.

- Be prepared to share your results with the class.

34 choprenena 320008000 ¢ CiyRe NG wECHOABRY N Qe
Mpecule Ynraressh «liIpasgnie NPORCTaSGARGN repOSS m«r
weAcn OAnunnagee. . w

Hun, Gannann Crpana  Bup cnepra 3COM
1. Kpuecrun Ovrve f oanne 6006
2, Move Ca  Dhateme 3999
3. Bragumup Apremes cccp rHNatTING 4109
4. Aannsaw Cuansaws Pymainn rrsnacTnd 3216
e Sy N T R R
7. Waney Saaue P Cuia nAasanne 130013
8. Sssepni Nwuun ECCP rigngeTe 220 4
'8 cmn-'oﬂ Seruncnan : :::“Mﬂl: g = = :
i gmmmel,, G nmEm (g
13 Supruy Uinkgr rap r Sadgapua ; 1013
14. Cnavg Xe F nALBINNe 20 } 3
18. mma !ympl e nARSANEe 20113
17, CaTo NManccres cila  maaa  3%43
18, Onra Epuornna ccch navderuna 200 2
19. Tpefl Asatn CWiA NARBENNG 2002
20. Tawas Aaphen louan- nAasaNNe 20012
g Ry T P Pl 1881
23. Huwonal Nlypasecuwh CCeC r.HaNed 2002
24 Ea.mtn op. CllA A.QTAQTHNE 20012
23 { cCCh PUMNECTHNG 29012
26. Kum Cy-Wuwn . He ¢ NS AYyNA 2002
22. Crme ™ cu A-ATAG™HRS 2002
28. ¢ n‘nnnc ClIA n.e soAy 2002
29. Anyws Maprunen Seur < NAY 2002
30. Anxe Heorwarsas re‘. e Savgapns 2002
31. Suxrop Penedicund ccePp r anNed 2002
32. Huuoas Ynx gs; ::::::'0. 'gmng g.g ;
32: 5:'33’.'.'..“ e cnluua cHu, NRananne 2 0 0 2
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Reading Worksheet
Reading Russian
Practice: Recognizing Cognates
Level: Beginning/Intermediate
Here is an opportunity for you to practice recognizing cognates.

- Work in pairs.

- Go through the ad below and underline all the cognates you
recognize.

- Discuss the clues that helped you recognize them.

- Be prepared to share your results with the class.

fEE—

HA 3UMHHA OTABIX — CAMOJETOMI

Mpubnanmaroren WKOALHLS KEMMKYNLL

Muorue pefaty OTNPASATES MA IXEKYPCWO NO AOCTONPN-
MOUETEABHLIM MECTEM, § INMNNE NCHEPCKNG NSISRS, N8 TY>
puctuvecne Gasu

K yenyram IOHMX MOCKEKNUGH CaMLi@ cxopocr-
HM@ SO3AYUMNME NaRKepail

Monsr na mnoromecTnom sapolyce ail-86s s Tawmesr
n Hosooupex saimer 4 vacs, 8 OludPeponoss u Mew
00as — 2 vaca 20 mun, ¢ flewwrpag = 1 wac IS wor

Caepzaansinei sucoxoexopocTion asnanainep «fl-42s
Aocrasut pelsy s Xabaposax 3a 7 wec. 45 s, 8 Kpacuo-
spex == 38 4 vacs 30 .

Ha cxompopralessnom camonere «TY-154» onnie nyre-
wecrsennnun gonerar 40 Kemepcsa 1a 4 vacs, g0 Epese
48 = 38 2 woca 35 s, 20 Coun — 38 2 vaca 15 suun.

Cnpasxy no renegony 155-09-22,
AP NALUAEM 8 NONETI

ASPOCOOANOT
g

FRABHOE AFTHTICTRO
BO3ZYWHMX COOBUEHNA

e BEST £37Y AVAILABLE
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Reading Worksbeet
Reading Russian
Practice: Recognizing Cognates
Level: Beginning

Here is an opportunity for you to practice recognizing cognates.

Work in pairs.

Go through the ads below. Which concert would you choose to

attend if you were fond of;
0  vocal music
0  string instruments
0  chamber music
0  piano music

o orchestra music

Discuss the clues you used to recognize cognates and identify the

appropriate ad.

KOHUEPTHAMR 3AJ
HHCTHTYTA
(1) unenn [HECHHMX

30 uoaega
BEYEP UTAJBRAHCKOR
MY3NKH
Anna ABJNABEPIMESA.
Cconpaxo)
AHCAME /b CTAPHHMOR My3IMKH

CRapJarTTH, AN SUHONN,
(leproasesu, Busanpau

NAJNA 3AND
(4) KOHCEPBATOPHH
7 aexaépa
KauepuuR oprecTp
Mocropkosuepra
Ivupuzep = H. KO08B.
FTOCYNapCTBOHHMR KRBAPTET
uMenn WOCTAKOBHMA

KANEPHHR 3AJ
(2) B OJHMIRRCKOR HREPEBHE
) § aﬁopana
QOPTENLYHHAN MY3INKA
JaypeaT uozazuaponuux KOHRYPCOD
CTAHHCLAB BYHHUH.

MouapT, Donex, fledwccu

BOJILEOR 3All
KOHCEPBATOPHH
(5) 29 uonaEn
o
CHMOOHKRMECKHRA
OPKECTP cCCCP

lupuzxep - E. CBETIAHOB.
coanctra - H. FYTNAM.

KAMEPHHHR 3AN
(3) B OJHMMNHHCKOR HEPEBHE
4 despann
A AHHHH
CoHaATM ANA CRPHUNRH H raTagu
Jacay xexRnun aFrucr FCOC
Inyapa PAM.
AngpeR F'APHH.
Havano » L9 vac,30 MuN,
cnpasxy no rteaedpony 437-56-50

1CS
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Reading Worksheet
Reading Russian
Practice: Recognizing Cognates
Level: Beginning

4

Here is an opportunity for you to practice recognizing cognates.
- Work in pairs.
- Go through the itinerary below and answer the questions.

. Remember: You don't have to understand every word! Just look
for the information you need, and take advantage of the cognates
you can identify.

L. This program was prepared for a group of visiting Russian
teachers. Look through it to determine the follo51ng:

What city Crepublic) is being visited?
How long is the visit?
Where is the visiting group from?

POrPAMMA
NPeSMUBAHUA PYNNM NPENOJABATeNEHR PYCCKLUro a3uKa
U3 CllIA » r. Buanuwce

24 UVHA, cys&déoTa

8. IS5 BecTpeua Ha BOK3ane, PASIMEREHHE B OCTHHUHUE®
«JleTyBax».
[.00-19.00. [loesaxa B r.Kaynac.

25 HVHA, BOCKPECeHLE

[0.00-~13.00 [loesaxa » PyMmumxec.
26 HPHA, MOHEAENABHHK

[0.00-~10.45 BecTpeva C NPpoOPEeRTOPOM BUABHICCKOrQ rocylapcrTeex-
HOrO YHHBEPCHTeTa npod. M. PUrOPARTHCOM.

[1.00-12.30 3KCRYpPCHA O YHHBEPCHTETY.
[3.00-~14.30 OS8ea.

I5.00-~19.00 3Ixcrypcua no ropoay.
27 HDHR, BTOPHUR

CBO60AHO® BpEeNMA.

[5.00 OTH»e34 B aaponopT.
[7.45 BunerT.

2. Look through the program again to tind this additional
information. You will need a map of the Soviet Union to

compiete this assignment.

How is the group getting to Buasxwc?
n ::e{o will tnoglotay? 142
: at cirties wi ey visit: “
EBig Yhat will they see 1n Buamuwpc? 1(-9
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Initial Instruction:

Using Background Knowledge

Practice:

Using Background Knowledge

Practice Worksheets:

Using Background Knowledge

1i0
ERIC
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Lesson Plan
Initial Reading Strategy Instruction:
Using Background Knowledge

Purposes:

- Students receive instruction in using background knowledge to scan an L2
reading passage.

- Stud;:nts predict content of an L2 text using their background knowledge.

- Students check their prediction by scanning an L2 text for specific
information, using cognates and their background knowledge.

Materials: Reading Worksheet 5*
Instruction: Day 6*

Focus of Instruction

Part A Teacher Orient class to 1 minute
reading instruction

Part B Teacher Provide initial 2-3 minutes
instruction in using
background knowledge

Part C Teacher Model use of background 2-3 minutes
knowledge

Part D Whole Class Use background 5 minutes

knowledge to predict
content of L2 text

Part E Whole Class Analyze L2 text 5 minutes
using background knowledge
and cognates
Part F Teacher Summarize 2 minutes
instruction
1ii

©
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The designations of "Reading Worksheet 5" and "Day 6" are arbitrary. They

suppose two days of practice in recognizing and using cognates (Days 4 and /
5; Reading Worksheets 3 and 4),

Q
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V. Initial Reading Strategy Instruction:
Using Background Knowledge

Suggested Procedures

Remarks/Highlights Time/Materials
A.  Teacher orients class to reading 1 minute
, ,

Remind class of their strategy work in inferencing using
cognates. Today they're going to get the next
installment in reading strategies: using background
knowledge when reading, or remembering to use what
they already know.

B,  Teacher provides initial instruction in 2-3 minutes
using background knowledge

Tell Ss that in approaching any task (and most certainly
L2 reading), it’s vital to use what you already know.
You're going to refer to this strategy/skill as using
background knowledge.

Tell Ss that using background knowledge doesn’t mean
simply remembering names and dates. We know all
sorts of things and have expectations about them, such
as:

- what typically happens in a restaurant, when we
ride the bus, or go to school

- what kinds of information tends to appear in ads,
television guides, or recipes

- how information tends to be organized in a
newspaper article, a textbook, or a mystery novel,

We can use these expectations, called scripts and/or
schema (the plural is "schemata"), when we read or get
ready to read. Accessing this type of background
knowledge generally aids the reader in predicting and
interpreting the text.

ERIC 1i3
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Utilizing what is already known can be particularly
helpful to the L2 reader in negotiating language beyond
his or her proficiency.

Activity Option Box

You may prefer to introduce the notion of "using
background knowledge" by having students work
with an English text first,

For example, have Ss read a newspaper article on
a topic which they know a great deal about (e.g.,
sports, entertainment). Then have them read an
article for which they have little background
knowledge (e.g., business, real estate). Have them
compare their degrees of comprehension,

Students may understand more clearly how they are
intended to use strategy (and the resource of their
own memory!) if they begin in a language they
already know.

nd ge 2 minutes

Distribute Reading Worksheet 5. (See Appendix D for

sample worksheets in French and Spanish.)

Focus student attention on the text on the front of the
worksheet,.

Using this text, model how a person might think when
using background knowledge to assist their reading
comprehension. (A sample think aloud script is
provided at the end of this lesson plan.)

1i4
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Reading Workshcet §
Reading Russian

Here is an opportunity for you to practice using your background
knowledge while reading Russian.

— Get into groups of two.

— Look at the ad for a film festival below briefly and then using
your background knowledge, discuss with your partner what kinds
of information you think will be contained in the ad.

— Use your background knowledge of ads and films to identify the
names of films and any other information that you can in this
text.

— Don't forget to take advantage of cognates!

— Share your results with other groups in the class.

—

B xunorearpax: «POCCHA

«3APARBE» (Cunull 3ax), Huenu
g} Moccosera, L{entpazsnon dercxom
¢ 17 no 19 oxralpn
OECTHBAJIb SUJIbMOB YOJTA AHCHEA
B nporpamMme:

MyALTHNAKKaUHOHKNE UMM — ePAHTA3SHA», <+BEJO-
CHEJXKA H CEMb THOMOB», «+B3MBH», ¢101 AAJNIMATHH.
CKHA NOrs, <«MAJIEHLKHA BHXPbe, <«XPABPLIR noeTt-
HANKA», «[TPOCTYNOK AOHAJNbAAAs, «TIOAHTEPs.
~ TopmecTBEHHO® OTKPLITHE ¥ KHHOTEAT «Poccuns 106 oxralps
» 19 sac. ¢ aemoncrpaunel puasmua ¢CAHTAIHAS,

Wessssssnsrasensesnitniiaisniatey

115

IV-49




Reading Worksheet §
Reading Russian:
Using Background Knowledge
Level: Beginning/Intermediate

Look at this text. Look at the picture. What do you think this text is about?

Onpmensnll -marasan-casoy <PAJHOTEXHHKA»

¢ 13 no 18 cenrabpsn
NPOBOANT AGKUNM-AGMOMCTPALUM MEPCONEABHOrO XOMMNLIC-
repa MNK.01 eAbBOBD>.

'-':':'5:':':'5:':':'55

CneyvannucT Assoscxoro ofweanHerna paccxkaxyT O 803-
MOXHOCTEX KOMMNLIOTEPA, €70 NPUMBHENUW, OSHAKOMAT C
TEXHUMECKUMW NAPAMETPEMMW WILENWUA, OTBETAT Ha BONPOCH
noceTUTeneA,

Maraauwn paGoraer ¢ 10 go 19 vac. .

ALDEC OVPMEHHOrO MarasuHa-canona <€Papuorexnunkay:
Hosoxysneyxan ya., 17/19.

Tenedon ann cnpasox 233-17-79,

Q
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Aspects to Highlight in Modelling
Using Background Knowledge

- Set a situation where you would realistically be
reading this text (e.g, you're looking through a
Russian newspaper and you see this ad.)

- Look at the large print first to get a general idea
of what the ad is for. Recognize a few cognates
that help you to orient yourself.

- Use these cognates to activate background
knowledge. Say aloud what comes to your mind,
given your knowledge of this topic.

- Don’t try to understand every word on the page.

- Look at the text within the framework of what
you know on the topic. Make sure this helps you to
comprehend what you're reading. Say aloud the
connections you make between what you hold in
your memory about the topic and the L2 words you
find on the page.

D.  Ssuse background knowledge to 5 minutes
predict content of an L2 text Reading Worksheet 5
(Whole Class Discussion)

Have students flip over to the back of Reading
Worksheet 5. (See Appendix D for sample worksheets
in French and Spanish.)

Say to Ss, "Look at this. I want you to use your
background knowledge. You already know a lot about
this L2 text, without reading a word. Look at the
format. Look at the physical appearance of the thing,
Look at the picture. What does this text look like?"
(Hopefully, Ss will say it looks like an ad, or a computer
ad.)

o 117
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Have Ss cover the worksheet so they cannot see it. At
this point, they are not to rely upon the ad, but upon
what’s already in theif” heads. Have them use their
background knowledge to predict what kind of things
they think will appear in a computer ad. Prompts:

- What do you know about this kind of thing? It's
about computers & it's an ad.

- What kinds of information do you think will be in
a computer ad?

Possible Student Responses

prices

the name of the computer

technical information about the computer
service available

location of the store

telephone number for more information

Write student comments on the board.

E.

S5 minutes

Ss analyze L2 text using background
knowledge and cognates (Whole Class)
Have class uncover Reading Worksheet S and examine

the ad for the appearance of the information they
predicted.

Remind them that the text is not "controlled" to make
sure that they find only words they know. This is a real
L2 computer ad, and they should not be discouraged at
encountering unfamiliar words. Remind them to look
for and use cognates.

118
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Prompts to Guide Student Analysis

-

- Look at the information you thought the ad
would include. (Point to the list on the
board.) Here, you thought you'd see a price.
Do you see anything in the ad that looks like
a price?

- Do you see any words that look like cognates
that can help you find information?

- Is there information missing that surprises
you?

- Is there information included that’s different
from what you expected?

Note: Use specific information in the ad that Ss
miss to prompt further analysis (i.e., cognates).

F.  Teacher summarizes instruction 2 minutes

Conclude by re-emphasizing that using background
knowledge goes beyond remembering dates & names.

It’s important to realize that events tend to follow
certain "scripts” and that we organize what we know
about things (houses, movies, ads, texts) into "schemata"
that help us to predict and infer,

Using background knowledge is essential in helping 1.2
readers glean information from authentic L2 text, which
so often is above their current proficiency level.

Ss will be getting frequent practice in using background
knowledge and recognizing cognates throughout the year.
Your goal is for this to become a quick and automatic
process that aids their L2 reading!

1id
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Sample Tﬁ’lnk Aloud Modeling
Using Background Knowledge

Let me look at this reading text. It looks like it is set
up like some kind of advertisement or announcement. 'l
look at the big print and see if | recognize any of the
words. Oh good! All these words are cognates. It says a
Walt Disney Film Festival. I've seen a lot of Walit Disney
movies so maybe | can figure out some of the titles of
the movies being shown. Snow White was always one of
my favories. | wonder if they'll show that in the Soviet
Union?

The first film looks like "Fantasy". What could that
be? Hmm... ®aH Ta 31 8. Oh, it must be "Fantasia."
"Bambi" is easy to recognize and so is "101 Dalmatians."
| wonder what this second film is? «BenocHe¥kKka u
cemb rHomos». | don't know a lot of these words. |
know seven. The first word kind of reminds me of white.
Maybe it is "Snow White and the Seven Dwarves" That
wouid make sense.

| see numbers and months in the ad. Those are
prcbably the dates and times of the films.

| think it would be kind of funny to see a Walt Disney
movie in Russian.

120

Q
ERIC .
e IV-54



VL Practice:
Using Background Knowledge
Purposes:
- Students review instruction in the reading strategy of using background knowledge.
- Students practice using their background knowledge to predict content of an L2 text,

- Students practice scanning an L2 text for specific information, using cognates and
their background knowledge.

- Students analyze their own use of background knowledge.

Materials: Practice Worksheets

Instruction: Teacher determines the number of days of instruction to devote to practice
of this strategy.

The amount of practice you give students in using their background knowledge
to predict the content of an L2 text is a decision only you can make.

Russian practice worksheets are presented in this section. Practice worksheets
in French and Spanish are presented in Appendix E. These worksheets permit
isolated practice of using background knowledge. Subsequent strategy
sequences ("VII. Previewing", "IX. Scanning", and "XI. Predicting") do require
students to apply their background knowledge but using background knowledge
is not the sole focus of these activities.

All practice sessions are designed to take 5-10 minutes,

For the purposes of this guide, the next strategy section ("VII. Previewing") is
arbitrarily designated as beginning on Day 9. This assumes that students will
practice using their background knowledge "in isolation" on two separate
occasions (Days 7 and 8).

121
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Using Background Knowledge:

Practice Worksheets

:)l)
V‘-

Q.
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Reading Worksheet
Practice: Using Background Knowledge
Level: Beginning/Intermediate

In order to understand the meaning of a text we must use our BACKGROUND
KNOWLEDGE. This means using information which is already in our head about the
subject matter. Thus, efficient reading involves checking information in the text against
what we already know.

You will now get a chance to practice using your background knowledge -vhile reading
Russian. Here is what to do.

Our Expectations

Don't read the text yet.

The text in the box on the reverse side of
this page is an ad for a pleasure cruise.
Work in pairs. Your task is to make
plans to go on a boat trip.,

First, use your background knowledge to
make a list about the kinds of
information you'd expect to see in an ad
like tnis.

Second, use the ad to find the
information you need to make your plans
for the trip. Don’t forget to take
advantage of cognates!

Is there information in the ad that
surprises you? s there information
missing that you expected to see?

©
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HABHTAITHA OTKPAITA!
MOCKOBCKMA NACCAXWUPCKUA NOPT

APNFASWAET COBEPUINTE YEACKATOALNLE NOSSARN
H& TORAOXCAAX NO KaMAAY WMenn Mocxdu
» Mocxae-pexe.

SuasTi MOXNO NPMOBPECTW AAR NOC3AXN NG MOCKI PEKS § RACCEX rO-
POACKMX NPUCTENGA, NO KANAAY WMo MOCKSM = § KBCCEX MOCROBEKROrD

Coseproro pewnoro sOKIaNs,
Teneporn: 118:78-11, 457-40-50,
10 0ONPOCAM CPrEMMISUM KOAASKTHMEMMX 10€3A0K OBPSUIATICS & xOM-
MEgUOCTIVA OTASA NORTE NO 3ApecY: Aswuwpagetes weeee, §1,
Tenogon 458-74-78
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Reading Worksheet
Practice: Using Background Knowledge
Level: Intermediate

Here is an opportunity to practice using your background knowledge while reading Russian.
Here is what to do.

- Get into groups of two.
- Look at the picture and decide what the text is going to be about.

- Read the text silently. Stop when you encounter something tha* doesn’t make sense
and discuss it with your partner.

B Coeanrennux OIratax AMEPHRH
OGHADYERHMN paHee HOUIBECTHME
TPOHIBOAGHHUR JpPHECTa XeMUNIYyIn
- MAATS ROPOTRHX DPACCRAZOEB H
HEIAKOKMENHAR poOMaN Ha 300

» @ Tarxe O4YHC~
AOHNNE AHMHUEe NHCHLMa. MR >TOro
MYZIRAHTA, _JEAYPEATA MERAYHA=
POAHUX ROHRYPCOD, HIBECTHO BO
BCeX CTPaAHAX MHPA. OHM XPaHH=
AHCh B ARHKAX C _gg;ﬁ;%g Xe-
MHMNry28 8 GHOJSUOTERE® Ha .
Kenneax. B ero ngorpauuo npo=-
sBsyvaT M8 Baxa u [DySep—-
Ta. KopOTRHE@ Ppaccrasu éyayT
oONnySARROPAHN B HORKGPE® GO0 rola
BMeCTEe C HOBOR SuOrpadueR nuca=—
Tean.

- Share with the other groups the reasons that made you decide what does not belong.
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Initial Strategy Instruction:
Previewing

Practice:
Previewing

Practice Worksheets:
Previewing

.2 126
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Lesson Plan
Initial Reading Strategy Instruction:

Previewing
Purposes:
- Students receive instruction in previewing L2 text to identify its general topic.
- Students preview L2 texts and identify their general topics.
- Students practice using cognates and their background knowledge during previewing.

Materials: Reading Worksheet 8*
Instruction: Day 9*

Focus of Instruction

Part A Teacher Orient class to 1 minute
reading instruction

Part B Teacher Provide initial instruction in 3-4 minutes
previewing

Part C Teacher Model use of previewing 2 minutes

Part D Students Use previewing to classify 1.2 3-4 minutes

(Pairs) texts into general topic categories
Part E Whole Class Analyze use of previewing 3-4 minutes
Part F Teacher Summarize instruction 2 minutes
. The designations of "Reading Worksheet 8" and "Day 9" instruction are arbitrary.

They suppose two days of practice in using background knowledge when reading L2
texts (Days 7 and 8; Reading Worksheets 6 and 7).

Q 127
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VIIL. Initial Reading Strategy Instruction:

Previewing

Suggested Procedures

Remarks/Highlights Time/Materials
A, Teacher orients class to reading instruction 1 minute
Remind class of their reading strategy work to date:
inferencing with cognates, and using background
knowledge to predict text content.
Today’s strategy instruciion will focus upon: previewing
L2 text to identify its general topic.
3-4 minutes

B Teac ‘des initial i .
previewing

Ask Ss if they always read thoroughly every text they
encounter. For example, ask them to describe how they
approach the sports page in the newspaper. Do they
check the headlines and photos before deciding to read
the article? Write their responses on the board.

Tell Ss that before we actually read something, we often
look over it quickly, to identify whether it's worth
reading or not, or whether reading it interests us. We
don’t just read every text we find.

Points about Previewing

Previewing is an important reading strategy,
regardless of the language being read (L1, L2,
etc.).

Previewing an L2 text gives the reader quick
insight into the text’s general topic. Knowing
generally what something is about prior to
reading assists comprehension. It also allows the
reader to decide whether to read on and helps
the reader avoid getting bogged down in the
specifics of the text.

IV-66



Activity Option Box

You may prefer to begin instruction in this strategy
by having students practice previewing using an
English text.

The advantage of beginning with an English text is
that Ss can see how the strategy works with a
language with which they are familiar.

Then have Ss practice previewing using an 1.2 text.

€. Teacher models use of previewing 2 minutes

Reading Worksheet 8
Distribute Reading Worksheet 8. Focus student
attention on the one ad on the front of the worksheet.
(See Appendix F for sample worksheets in French and
Spanish.)

Using this ad, model the strategy of previewing. A
sample think aloud script of how a person might think
when previewing is included at the end of this lesson
plan,

Aspects to Highlight in Your Modelling of
Previewing

- State clearly that your task (reading

purpose) is to identify generally the ad’s
topic.

- Look first at the parts of the ad that
appear in boldface or larger type. These
are usually the most important parts of the
ad - the parts designed to catch your eye.

- Ignore words you don’t know. Don’t get
bogged down in the specifics of the text.
Skim, looking for the information to
satisfy your purpose.

continued on the next page
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Modelling Previewing
(continued)

- Find one word or phrase that tells you the
ad’s topic.

- As soon as you've made your
identification, end your think aloud.

(Note: You may prefer to model this process with an
English text first. Then re-model the process with an 1.2
text.)

Have the class analyze your think aloud for the
previewing techniques you exhibited. Prompts:

- What information did I want to find?
- How did this reading purpose guide the
way I looked at the ad?

- Where did I start looking for the
information I wanted?

- Did I try to understand every word?
- When I found what I wanted to know,
what did I do?

D,  Students use previewing to classify 3-4 minutes
L2 texts into general topic categories Reading Worksheet 8
(Pairwork)

Have Ss flip over to the back of Reading Worksheet 8.

Working in pairs, Ss’ task is to look over the collection
of ads on the worksheet and decide which of the
following categories the ads belong to:  sports,
education, theater, or music.

Keep the time short, so that Ss have to work quickly to
get through all the ads.
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Reading Worksheet 8
Reading Russian:
Previewing
Level: Beginning/Intermediate

Advertisement A:
What’s being advertised?

1 4 WPOPMMATIK

108104 Mocuns, yn. Ocrymmma, &. T, wopaL. 248
r. 290-35-2¢ ¢ 10 xo 22 wac. no. SyzHam

npeanaraer HaGop wpHdTOd K Apaliacpod AN ALICOKOKAUECTREHHOR
MIEYATH PYCCKHX, TATHHCKHX, rpevYeckHx ¥ rorudecxux Syxs paiHo—
ro paIMepa M KOHQUTYPALNR, & TAKXKE UHGP, MATEMATUYECKHR CHM—
BOMOB W APYTHX 3HAKOB HA JIA3CPHRIX [PHHTEPAX NEPCOHATLHbIX
KOMMLIOTEPOR

T, /i 08k

Yuckd .‘.?.‘;‘.‘?. moimi Bi*20 i ABBTIE
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Reading Worksheet 8
Previewing (page 2)
Level: Beginning

These ads were published in a Moscow daily newspaper. Look them over to decide which
of the following categories they belong to. Indicate the category in the space under each

ad.
) sports o theater
o education 0 music
1 Tearp-cryaun <APAMATYPI> 6 romemuorr cecr
B nemetest AKX wmenn €. M. 3yesa ”%w
(Jlecuan ya. 18, c1. neYpo cBascpyccxany) Faerposn ¢ CCCP
mwm’umammcnomm" rasmot ‘—Smora
28 Gespan (Apaxa 3 3 geficrsunz) o. K Mynacamias slcnpece
ICRTIM SOCTPESOBAHURD - Sy efATA — BPATMCAASBA ~
(-u£ 2 3 ReficTsnax) MOCKRAS
Hawano coenvannaf s 19 wacos. feynma ¢B8-CUCTEMS,
sumummre:mtn_amcummm. : Pu-m-'::,\nm (
axocAosuEas  CouptamcTiniecas
™ Pecnrybaa)
Wouna OTUEBA
(Coserciont  Cons)
Howae ¢ 10 we. 20 am
Sutwepm s 14 we.
un 19 we. 30 wm.
0 IEEE aspeiz exeguesso ¢ 17 20 2 Bunery NPOASIOTCE § ERcCaX
m...em-.m‘.fh'&? Mmeios".:um
Azpec poaEceme 110084, Mocxsa, y&. n zaceax MA
34, xoun. 122 (axoR co xeops). -Tenehos 22N copasoR 303-12-28. -'M EDAMKTHNRIAIO Sam-
Crpenm "0 renedony 454-81-58,
HOMUEPTRMIN JAN
-3 HMENR n."'n. YARKOBCKROrO
18 denpann
r ’ unua Gox. 10
auqonnum. aluzomwocmaﬁ G UEHTPAALAMNA CTAAMOM
oprecTP cccP Manan :ﬁm‘“..::u apesa
OAnpumep — 7. MBINBAES, 40-# 1 OHAT CCCP
Coancz — & SYHHH, XOKKEA C MAYOM |
lyGepr, Monan? 11 - ¢RAHHAMO» (Mocx |
. M) - » (Topsiufl)

14 Yespang — <AMHAMOs (Mocx.
28 R R ata v AMG.
Havano 3 13-wacos.

CTAANON <TOPAEAG: INA Buters: npoaaores 3 uecu .
4 T u ANOoNA <[ANNAMO» B ZOEL MATNA. cre

. “a-nm Cﬁ"
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A Note of Caution

Students may want to start at the beginning of each
ad and go slowly, trying to identify every word and
understand everything,

Emphasize that previewing means looking for a key
word or phrase that permits quick identification of
the general topic.

“Just look at this one quickly and ask, What is it?
Oh, it’s theater. How about this next one?"

E.  Ss analyze use of previewing 3-4 minutes
(Whole Class Discussion)

Have pairs report their categorizations and analyze their
own use of previewing. Prompts:

- What was your reading purpose? How did
this affect how you look at these ads?

- Where did you start looking first for the
information you wanted?

- What clues did you use to identify what
type of ad this was?

- When you found what you wanted to
know, what did you do? Did you move on
to the next ad or did you find yourself
getting bogged down in trying to
understand the words in the ad?

E Teacher summarizes previewing 1-2 minutes

Conclude by re-emphasizing that previewing is a special
type of reading. It means skimming the L2 text to
identify generally what the text is about.
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Previewing doesn’t require trying to understand every
word in a text. When Ss preview, ihey shouldn’t get
bogged down in the specifics of the text.

Ask Ss when they might use previewing (e.g., to locate a
particular type of ad in the newspaper, to find an article
that interests them).
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Think Aloud Modeling
Previewing

Sample Script

Okay, first I've got to find out what this ad is about. |
can figure out most ads by looking at the big print.
Hopefully I'll know these words. Let me see the biggest
word is UHP opMaTuk. This sounds like it has
something to do with information. Hmm what could this
mean information. Maybe a TV program or new
newspaper, but I'm not sure.

| think I'll look at the rest of the ad. The middie part
looks like it's pretty hard to read. [I'll skip that for now
and look at the bottom. Ther2 are all these strange
letters and numbers. It looks like different types of type
script. This means the ad is probably about a new kind of
typewriter or computer. ! don't now if they have
computers yet in the Soviet Union.

| think I'll look at the middle section now and see if it
gives me any more clues. Let me see NpeaAa...nqa...raet.
| don't understand a lot of these words, but | think ['ll
just skip over them. Oh! Here | see pycckmnx. Well |
certainly know this one. So it has to do with languages.
Maybe I'll recognize some more words. | see another
word | know MATUMATHHe CkMX. Must have something to
do with math. Waell, that's why there's all those numbers
at the bottom. That reminds me | have a math test
tomorrow. | should probably be studying for that.
Anyway let me finish this first. The last word is
computer. It's the same as in English. As a matter of
fact couldn't nepcorHanbHbIX mean personal. So a
personal computer. So maybe the ad is about a personal
computer. Wait a minute right before that is a word that
looks like printer. It's a laser printer. A laser printer is
being advertised.
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VIII. Practice:
Previewing

Purposes:

- Students review instruction in the reading strategy of previewing.
- Students practice previewing of L2 texts.

- Students analyze their own use of previewing.

Materials: Practice Worksheets

Instruction: Teacher determines the number of days of instruction
to devote to student practice of previewing.

The amount of practice you give students in previewing L2 texts for the
general topic is a decision only you can make.

Several practice worksheets in Russian are presented in this section. Some
require students to preview L2 texts and place them in categories (e.g., sports)
depending on their topic. Others require students to preview one L text and
state its general topic. See Appendix G for practice worksheets in French and
Spanish.

All practice sessions are designed to take no more than 5-10 minutes. When
you have Ss practice previewing, explicitly name the strategy and review its
purpose and how it is applied when reading, as necessary. Also remind Ss
that, when previewing, they should make use of cognates and their
background knowledge.

For the purposes of this guide, the next strategy section ("IX. Predicting") is
arbitrarily designated as beginning on Day 13. This assumes that students will
practice using previewing on three separate occasions (Days 10, 11, and 12).
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Reading Worksheet
Reading Russian
Practice: Previewing

Here. IS an opportunity for you to practice your previewing skills.
Prevne_wnng Is a useful skill when you are looking through
gdve(tnsements. Remember, when you preview, you just want to
identify what the general topic of the text is.

The ad below was published in the Moscow daily BeuepHsia Mockea,
Look it over briefly and decide which of the following categories it
belongs to:

theater
museum
sports
concert

Be prepared to share your clues with the class.

OBbABMAEHUA

FOCYAAPCTBEHHBIA UEHTPANDbHBIA
MY3EA MY3BIKANTbHOM KYALTYPHI

MMeHKH M. U. FAnHKK
3KCMOo3nuMa «MYIbIKASTbHBIE MHCTPYMEHTH
HAPOAOB MUPA»

YHUKQNbHDI® IKCNOHATDI
Aapec: 125047, Mockeaq, yn. Paaeeeq, 4.
MpoesAa: CT. MOTPO «MAAKOBCKARA» UK

«HoBocnoboackas».
TenewrorHb Anf CNpPAsoK: 231-10-66,
?72-32-37.

135

IV-79




Reading Worksheet
Reading Russian
Practice: Previewing

— Look at the ad below and decide which strategies you would use
to figure out the general topic of the text.

— Using these strategies read the ad and find out what this ad is
about.

— Share your results and your use of strategies with other groups.

BbICTPO, BKYCHO, YAOBHO!

Tpecr crononuix Jleunurpagcxkoro panona
gouriamaer sac nocerats OPERNPHATHA BHICTPOIO OBCJIY-
BAHHSA, pacnonomennnie no agpecam:
ya. Axxpasa Maraposa, 45 — KAQETEPHA
nem'gnm npocn., 85 — COCHCOYHAA
a, B. Ym6przra. 14-a — COCHCOYHAA
eTpolasoacxax ya., 34 — KAGETEPHHA
QecTasannas yi1., 28 — RAOETEPHA.
3aech sn cmoxkere gompoGosars pPadHoolpadHuie Oesanxorons-
Able KOKTEAJH, COKH, MOPOMeHOe.
B mpoda:me HMelOTCA ropswiie COCHCKH, Xode, GyTepOpoan.
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Reading Worksheet
Reading Russian
Practice: Previewing
Level: Beginning/Intermediate

Here is an opportunity for you to practice your previewing skills. Remember, when you
preview, you just want to identify what the general topic of the text is.
- Work with a partner.
- Using the illustration, your Russian, your background
knowledge and taking advantage of cognates, preview the text

below. Generally, what’s the text about?

- Share your ideas with other groups.

B e\

K- TN S
i
|

SKCINIPECC-KAPE

THIO ¥ MOCHBNYEGA M FOCTEA CTOANUM NoAs-
ayg:e?n'z‘:‘n"ogn TOALNO UTO OTHPMIACCHE A Hoson
nasuiaan, & Aeke 1 8 DAec 8 e re VAR, Ho®S, HTPu-

TOAN M " o .
?:.'.'3'.'."':"&2?;3'2 T TYINRANNE HCHAIONAST AUCPSAN.

wrY e
HA CHHM®Y.. & rs4e W @oro [. WNYHLKHHA
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Reading Worksheets
Reading Russian
Practice: Previewing
Level: Beginning/Intermediate

The ad below was published in the Moscow daily Beuepsan Mocxsa.
Look over it briefly and decide which of the following categories it belongs to:

theater
sports
art
music

Be prepared to share your clues with the class.

_ S

BCECDIOGHOE ,MY3ERROE OSMWEXIHERNE

TOCYIAPCTBEHHAA
TPETbAKOBCKAA
TAJIEPES

BbLICTABKA
XKNBONUCKU XX BEKA

us coGpanna Sapona
r. . TACCEHN.
SBOPHEMWUCA
(Westuaous)

Mpeacrasneno 40 NONCTEN KDYTER-
UMEX  XYAONMMKOT-MOADMICTOS NELLIS-
ro croreTa — Muxaece u Aaaw, lile-

el o
xa, Fenvapese n Aspuonesa...
Sucrasxs paboTasr  EXEAHINNO,
npome noneaemuxa, ¢ 10 a0 20 vac..,
xaces — 20 19 vac,
Aapec: Kpumetnl saa, 10.
Crpaoxn no Tensdovy 230-77-88.
Buctadxa paGorest 10 9 oxreé-
pn.

1
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Reading Worksheets
Reading Russian
Practice: Previewing
Level: Beginning/Intermediate

The ad below was published in the Moscow daily Beuepkas Mocksa.
Look over it briefly and decide which of the following categories it belongs to:

ballet
circus
opera
rock concert
soccer match

Be prepared to share your clues with the class.

Cnoprueno-speauusnnl xoxnsexe «HIMARIOBO»
C 8 woas go 2 oxtadpa

LHPKOBOE MPEJCTABJIEHHE

c yuactnem Mropa KMO w SeAYWNE macTEpOB

COBOTCNOrO UNPKE M 3CTPAARM.
B nporpamme: APECCHPOBAHHME MOPCKHE MMOM, MEeABeRR,.cobaxm
B Jpyrie MHBOTHME,
lgl-luu‘m': 8 19 wac., 00 Cy66oTam W sockpecemsam — 412,15 =
vac
BiaeThi NPOQAOTCA B KACCAX CHOPTKOMNIGKES % 8 PAAORHME TeaT
ya JIBRLIX mccu

ggou . M pAMeNCKAR DAOmARMS, Aanee ant. 34,
52, 230, rpo.u g 41 no oc?. chop-molua <Hamak10%0s.
Tenehorm: 166-25-54 166-20-00.
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Reading Worksheet
Reading Russian
Practice: Previewing
Level: Intermediate

Here is an opportunity for you to practice your previewing skills. Remember, when you
preview, you just want to identify what the general topic of the text is.

- Work by yourself.
- On the flip side of this page are several ads featuring

educational opportunities. Which ad would you read for
greater detail if you were interested in..

Ad # Ad #
... history? _— ... medicine? —_—

... chemistry? —_— ... engineering? S

- Share your results with other students. What clues did you use
to identify the topics?
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MEIHUMHCKOE YNHUJKME No. 18
OBDRABIISET MNPHEM
Ha NOArOTOBHUTEJNLHME® KYPCH JAHU, OKCHUHBRHX
8 ¥ LU KNACCOB, & TAKX® YMARHXCA 8 U LU KJjaccos.
YJUHAKRE® rOTOBUT:
ME@AHUHHCRUX CECTEOP (HA JAHEBHOM OTIRNGHHH.
MEARUKHHCRHUX COCTEP (HA BEMEDHEM OTACNEHUMH..
(lpueM 3aaAPAGHHR eXeAHEBMO ¢ LO a0 L7 vacos,
KPOME BOCKPECEeHMA.
Adpec yvyuauma: 123436, Mocxksa, ya. K;pwaroua. 23.
[lpoesa: cr. MeTpo «llyxuucran», anr. 240.
CrpaBKky Mo TteaedpoHaM: L90=52-86, L90-52-50.

HHCTUTYT HCTOPHU CCCP
AxageMun Hayr CCCP
OBBYHABJISET NPHENM ACIIHPAHTYPY
o CNeUHANRHOCTAM:
HCTOPHAR LCCP, C OTPMBOM OT NPOU3IBOACTBA U 53 OTpuBa
OT NPOUIBOACTEA.
HCTOPHOIrPAPUAR, C ATPHBOM H Be3 OTPLBA OT MNPOUIBQACTSEA.

(lpyeM AOKYMEHTOB = 20 Jl HOANA. IK3aAMEHM = C | cenTaspnl

LnpaBskH 1Mo aapecy: L17036, Mockea, ya. YapaHosa, 1Y,
OTACGN ACNUPAHTYPM HHCTHTYTA UCTOPHH LUCP AH CCCP.,
TenedoH: 126=94=79.

3

BCECON3HAR 3A0OMHMA
HAHXEHEPHO=CTPOUTEJIBHMR HHCTHUTYT
OBBSBNSIET NPHEM B ACNHPAHTYPY
1O CNEeUUHAADHOCTAM:
C OTPUBOM K 6€3 OTPHBA OT NPOKIBOACTBA = CTPOHTE bHME
KOHCTPYRUKH, CTPOHTENBHMNE® MATEDHAIM.
C OTPMBOM OT MPOH3IBOACTBA = TEXHOJOruA MAZHHOCTROEGRAN.
Se3 OTPMUBA OT NPOU3IBOACTBA “* PAROHHAR MAAHHPOBKE, A3KHA
ZAPTHAN APXHTEXTYPA.

(lpueM 3andpgeHHR = 40 20 cCeHTAGPR. BCTyNUTeABHMEe IKIAMe-

Hel € L ORTAGPR. [ORYMEHTM HATNMPABAATHL N0 ajgpecy: LU$8U7,
Mocksa, Cp. KaauTuukoscraa ya., 30, B3HCH. otaen acnu-

PAHTYPM. .
3a ggpansann OBpamaTLCA MO uUTenedoHy 278=23=U0.

BeuepHue H 3Ja0vHMe MNOATOTOBHTE/IHME KypCuM
npu MOCKOBUCKOM XHMHKO=-TEXHOJOMHYECKOM
UHCTHTYTE umenn IO.W. MEHAEJEEBA
YHAEKXCR LU=X KJIACCO® H PABOTAKRY® MOJOJe XD
CO CpeanHHM OBPadOBAHHEM.

CPOK OBYMEHHR Ha Kypcax =— 8 mecsaues.
VKOHYHBEKM KYPCH BMJAETCR YJOCTOBEpEeHHE.
HAvan0 3&HATHR = C L OKTRSpA.
Agpec: L2580, Mocksa, $=47, Muvcckaa ya., 3.
Tene¢oH £58=35-20. v
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Initial Strategy Instruction:
Scanning

Practice:
Scanning

Practice Worksheets:
Scanning
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Lesson Pla
Initial Reading Strategy Instruction:
Scanning
Purposes:
- Students receive instruction in scanning L2 text for specific information,

- Students scan L2 texts and identify specific information.

- Students practice using cognates, background knowledge, and previewing skills
while scanning L2 text.

- Students analyze their own use of scanning.

Materials: Reading Worksheet 12*

Instruction: Day 13

Focus of Instruction

Part A Teacher Orient class to 1 minute
reading instruction

Part B Teacher Provide initial 3-4 minutes
instruction in
scanning
Part C Teacher Model use of scanning 2 minutes
Part D Whole Class Scan L2 text for 3-4 minutes
specific information
Part E Whole Class Analyze use of scanning  2-3 minutes
Part F Teacher Summarize scanning 1 minute

* The designations of "Recading Worksheet 12" and "Day 13" instruction are arbitrary. They
suppose three days of practice in previewing L2 texts (Days 10, 11, and 12; Reading
Worksheets 10 and 11).
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IX. Initial Reading Strategy Instruction:
Scanning

Remarks/Highlights Time/Materials

A,  Teacher orients class to reading instruction 1 minute

Remind class of their strategy work to date: inferencing
with cognates; using background knowledge to predict
text content; previewing L2 text to identify its general
topic.

Today’s strategy instruction will focus upon: scanning
L2 text to identify specific information.

B.  Teacher provides initial instruction in scanning 3-4 minutes

Tell Ss that, to a certain extent, they've already been
practicing scanning.

Scanning is when you read a text looking for
specific information.

In the classroom, students are typically asked to
read a text and answer a list of questions. They
can either read the entire text and then answer
the questions, or they can read the questions and
then scan the text to find that specific
information.

In the real world, we scan texts for specific
information we ourselves want to find.

For the L2 reader, scanning is a very useful skill,
because many authentic L2 texts contain language
beyc :d the reader’s current proficiency level. By
knowing what information you're looking for in
the L2 text and scanning for it specifically, it's
often possible to understand a text that would
otherwise have been inaccessible.

147

©

El{llC IV-94

Aruitoxt provided by Eic:



When have Ss scanned?

- Students have scanned when they were
looking specifically for cognates to help
themselves understand.

- When previewing ads and other texts, Ss
were actually looking for key words to
help them answer a specific question.

In the case of previewing, the specific
question to be answered was: What’s the
general topic? (Typically, looking to
identify the general topic is called

skimming.

Activity Option Box

As with the other strategies, you may wish to begin
instruction in scanning by having Ss scan an
English text.

Once they have a clear understanding of how the
strategy works, you would then have them scan an
L2 text.

€. Teacher models scanning 2-3 minutes
Reading Worksheet 12

Distribute Reading Worksheet 12. Focus student

attention on the question to be answered ("Who was this
transcript issued to?"). (See Appendix H for sample
worksheets in French and Spanish.)

Using the text on the worksheet and the question to be
answered, model the strategy of scanning. (A sample
think aloud script of how a person might think when
scanning is presented at the end of this lesson plan.)

Q v-d51 S
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Reading Worksheet 12
Scanning for Specific Information

Level: Beginning

Below is a university transcript. Examine it to answer the question:
transcript issued to?

Who was this

NMPHIIOXEHHE K OHMIICMY No 645789
BMINHCKA

H3 3a4YeTHOR BEAOMHOCTH (6€3 ANNMIOKE HeONGACTBHTENMHA)

Puxurod HpaH [eHHCOBUY 3a BPEMA NPESLBAHHA HA QUJACJOrHYECKOM
PaKkyIbTeTe JI@HHHIPAACKOrO OPAeHA JI@HHHA rOCYJAPCTBEHHOrO
YHUBCPCHTETE NM. A.A. KlaHcBa C l%786 no L978 roa caan sxksaMeHdl H

A3LK H AMTEepaTYDA.

WA NMT N W

Hecropuna
HcTopun

ROCG 4. I
RicC 4. II

MONUTUYECKRAN IROHOMHA 4. I

IIOAUTHIErKAR FIKOHOMUHR 1.

II

IHaNGKTHYCCKHR MATEPHEAHIM
ACTOPHYECKHH MATEPHANHIM

HCTOPHR

PHNOCOGHH

openeHHE B AJUKOIHAHKE
COBP@MEHHUR PYCCKHR AR3MKR
AHI'HACKHA AIMR

HeMeURHR Aa3uR

Hetopun

ARTAKHCROC fA3uxa

BBeJCHUE® B AHIIRRACKRY® QHUJIOAOr UL

TeopeThY

ecCjan rpaMMaTHRA aHrJs. N3iiKa

TeopeTHYECRAN QdOHETHKA
Jexcuxoaorun

JaTurcrH
HcTopusn
Feorpadu
[lenarorn
llenaroru
MeToaxna
Hcropuna
ActTopusn
HeTopHAa
ACTOPHUAR
BEeKOB H
HAcTopuna
HeTopun

. HcTopua

Joruka

Mlcuxonor
[eopun n
Kypcosan
Kypcosan
kypcosan
Kypcosan
Leuxypc
LeuxRype
LeucemMu
CneuceMu

A A3uUK
AR MM
| AHC MK
Ra
YecCRAN NHpaxTRKA

npenosusaHHa
pYccr. aurepatypst XIX sexa I
pycck. auTepaTtypu AIX mexa II
PYCCK. JAUTEPATYPM XX BeKaA H COBETCKOR
3apYSEXHOR JNUTEPATYPH CPeOHHX
InNOXH BO3poRIASHUA g
3apydSexHonR auTepaTyp AVII-XVIII sexos
3apYSeXHOR aUTepaTYPH XIX sexa
3apysexHoRr JHTepaTypu XX Bexa

HA

HTepaTypsl
pasoTa
pasoTa
pasoTa
pacoTa

Hap
Hap

e What institution issued it?
o

Did the graduate take any language courses?

scan the university transcript to answer these two questions:

e What is the graduata's major?

1449

IV-96

-384€eTH NO CAAYPRERHM AHCUHITAUHAM [0 CHEUHANBHOCTH AHIAHRCKUH

xopowo
yaosneTs.
LoOpn®J
yaoBA% i B,
yaosJjeTs.
yaossneTs.
Kopono
Xoporo
ydosneTs,
Xopomo
Xopomo
yaosJjevs,
Xopomo
YAOBRETS.
yaosneTs.
Xoporo
Xxopomo
yaosners,
Xxopomo
Xopomo
Kopomo
JaveT
Xopouo
XOpQumo
yaosneTs.

XOpoBO
XOpOoRO
yAOBAETS.
yaosners.
3aveT
3aveT
yaosneTs.
Xopomo
XOpomo
X0powo
3aveT
3aveT
3aveT
laveT



Aspects to Model in Your Scanning

State clearly the information you want to
find. This must relate specifically to the
question.

- Generate one or two L2 words that might
be included in any answer to the question.

- Look for these words, or synonyms. Look
first at any parts of the text that are in bold-
face or larger type.

- Ignore words you don’t know. Don't get
bogged down in reading the text. You are
scanning for specific information.

- Find a word or group of words that address
the question.

- Once you've located the possible answer,
slow your reading down and examine the
surrounding text more closely. Decide
whether or not you've found all the
information you were looking for.

(Note: If you began instruction using an English text,
you may wish to give a think aloud that models scanning
using that text. Then re-model scanning using an L2
text.)

Have the class analyze your think aloud for the
techniques impcrtant to scanning. Prompts:

- What information was I looking for?

- How did I identify what I was looking for?
(I used the questions.)

- Once I knew specifically what to find,
what did I stop and think about before I
started looking?

- Did I try and understand every word I
read? What was I looking for?

0
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- When I found what I was looking for,
what did I do? (I read more carefully, to
make sure.)

- How is scanning different from
previewing?  (With previewing, you're
looking for general information. With
scanning, you're looking for specifics.)

D,  Ssscan L2 text for specific information 3-4 minutes
(Whole Class)

At the bottom on Reading Worksheet 12, there are

more questions to be answered. Direct Ss’ attention to
these questions,

As a class, scan for the answer to the first question.
Have Ss:

- read the question.

- generate one or two L2 words that might
be included in the answer.,

- scan the text, looking for those or similar
words, as well as any cognates that can
help them zero in on the answer to the
question.

A Word of Caution

[
Don’t let Ss bog down in slow reading. Resist their
tendency to want to know what the unfamiliar
words mean.

"You're looking for certain information. Do you
think that word is important to your search?"

Have Ss answer the list of questions in a similar fashion.

IV-98
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E.  Ss analyze use of scanning 2-3 minutes
(Whole Class Discussion)

Have Ss analyze their own use of scanning, using
prompts similar to when they analyzed your think aloud:

- What information were you looking for?
Was this general or specific information?

- How did you identify what you were
looking for?

- Once you knew specifically what you had
to find, did you stop and think about 1.2
words you knew before you started
looking?

- Did you try and understand every word
you read?

- When you found what you looking for,
what did you do? Did you slow down and
read more carefully, to make sure you'd
found what you were looking for?

E  Teacher summarizes scanning 1 minute

Conclude by re-emphasizing that scanning is a special
type of reading. It means looking over the L2 text to
find specific information.

Scanning, like previewing, doesn’t require trying to
understand every word in a text. That’s why it’s a useful
strategy for L2 readers, who are constantly encountering
unfamiliar words.

&0
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Think Aloud Modeling
Scanning

Sample Script

Okay, I'm supponsed to read this transcript. Let me
see. | have to answer the question. Who was this
transcript issued to? So this means I'm looking for
someone's name. Well that shouldn't be too hard. Russian
names are always so long. I'll look for a long name.

Where would a name appear on a transcript? | know un
my tarnscript it appears near the top. So that's where
I'l start. The only word | recognize on the first line is
aAnnaoma. It sounds like diploma, but this is a
transcript. Maybe in Russian amnaoma means
transcript. Well in any case it's not a name. There's a
number. That could be a student ID number. So the name
should be close by.

| think I'll read on further because | don't see anything
resembling a name yet. The list below is probably
courses and grades. The name wouldn't be in there. !l
look at the first sentence here. Yes here it is. It's the
first words PoixkoB HMBAH feHWcoBUM. | know this is
the name because MeaH was in one of our dialogues.

Let me read the rest of this just to make sure. Waell |
see the name NeHKMH. | don't think the student's name
would be Lenin. He died a long time ago. What's this?
There's another name A. A. XaaHoea. | wonder why
there are two names. Uhm the second name comes after
the word yHu1Bepcu1TeT. Maybe it's the name of the
university just like our university is called
YHUBEPCUTET MMeHKM [xopAaxXa BawmHrtToHa.
Therefore it must be the first name. Yeah this is UBaH's
transcript.
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X. Practice:

Scanning
Purposes:
- Students review instruction in the reading strategy of scanning.
- Students practice scanning L2 texts for specific information.

- Students analyze their own use of scanning.
Materials: Practice Worksheets

Instruction: Teacher determines the number of days of instruction
to devote to student practice of scanning.

The amount of practice you give students in scanning L2 texts for specific
information is a decision only you can make.

Several practice worksheets in Russian are presented in this section. See
Appendix I for practice worksheets in French and Spanish.

All practice sessions are designed to take no more than 5-10 minutes. Review
scanning prior to practice, as necessary. Also remind Ss that they can assist
their scanning by making appropriate use of cognates and their background
knowledge.

For the purposes of this guide, the next strategy section (“XI. Predicting") is
arbitrarily designated as beginning on Day 16. This assumes that students will
practice using scanning on two separate occasions (Days 14 and 15).
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Scanning:

Practice Worksheets
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Reading Worksheet
Reading Russian

Practice: Scanning for Specific Information

Level: Beginning

Here is an opportunity for you to practice scanning Russian text for specific information.
Remember: Just look for the information you need to find. Don’t try to understand every

word.

- Work in pairs.

- Scan the theater listings to find if there is a performance to
which you could take a child.

TEATPbLI @

ceP, 1671 Joasred
“';:n"ne e rpajs Knrema. S 171
SUANAR MAROPQ TRATPA, Ca. Te.

ro yauanma xmenn M, C. Men.
STPRAL T Rbmnn Ha onpanna. 1711
rypound.
'Am TEATP umenn &ar, BARTANM.
rO8A. 8 nomeut, Tearpa EMenn Moe.
sosers 18/l Neve 8 Heans,

MAR. TEATP umenw MOCCOBETA,
17/1 npemsepa’ HeAeeen KA uBASeEN,
‘#

KOHUEPTHLIE JAT. &

GUANAN TEATPA wmenn Ba, MAR.
NOBCKOrO (ys, Xmesesa, 31). 17/1 Wr.
pa 8 AMNN, .

Ay, MEHEEES ST
M POBNUARAHMENKO, ¢ 1071 Rope:
e, 171 yaiRd.

UEHTPANRLHBIA ARAA. TEATP CO.
SETCHOM APMMH, Soasizof sax. 171
apexbepa AAmMAE ¢ NIMSANRMMN,
3an. (7/1 Ymacnue POANTIAN,

FAM. TEATP wuewn A, C. NYWNH.
MA, Hasuaw. na 18/l ¢a. A = menuinna
gepenecen ua 19/I1. Buxerat leACTER.
retonnd. 16/1 nPeMbEpE R = IMENUINNE,
1771 Ryna ¢ @ePTOUNS,

TP wmenn M, N,
l?’l‘#nuu ners ISR

S —
TEATP ONTPETTH.
Mbilie.

#
AM, TEATP wuonun W, 8. FOFONR.
17/ A aver SniNAA B3 FHNEIAS

TEATP «COBPEMEHMNMNS, 16/ n 17/1
Haeanne ¢o Stomn,

NOH hea pywoseicTaci & N Romiore. aoe
RETS &! C. 5. O6paaosa. 10/l »
10 w. 30 1. SOaETRANNEA NeuaANS,
TP.-CTYAMA RMHOANTEPA, Bon
n:au cuena. l‘l"l Ceyan na Gpan. l?'r'l'
fe3 annm Snkesarwe. Masas eﬁcu.
16/t Nese Hlp::u Uaavaess. 17/l Mnee-

0"""“.1
ul‘.
178 Aeryvan

RAMEPHOIA MYINIRANLGHOIA TEATP,
16/1 Cuynes, 17/i Herepua COARAYA,

CHHA MYIBIRARBHGIA _ TEATP,
uﬂn san. 16/1 Gegruen W BacTeena.

roC. TEATP MHMMHATIOP nox 8&?

napoanoro a
Mnup aomy vesamy,

A. Palinuna. floseut.
NMX OPFANRIARNA
ciof epenme 18/1
1711 Anua.

CTAQUQHLL @

PRATP MUNHATIOP, 181 npeuseps
Japascreyive, rocnagmn ge Meniccani
17/1 Nerga mm evamaaan,

rocYy SNHMR TEATP

sCTe RN Wanu LT
Vumr;! apTREYN Moexo

N

Veeerayot SECAVIAENLA aprMer

PCOCP '“1'-'“. ARXOBMUKKHA, Man.

::E::Ancu 08 & aprerm  Mocron.

ml&.&;‘t‘ - igc.'nmnua ap-
20 supaps » 13 wac.,

22 susaps 0 19 was. X0 unn.
Utatcrenrennan GumetM co WTANAOM

«I3 ponadpne
e BT

] rpovecne

. P
<APHATH mMnnaou
M OINAMN MA CEREP.

PORRCOsP-O0CTARGBEER — KAPORMMA
aprmer PCOCP Gsrennl AAJAPES.

21 swsapa B 19 sae, MR
&N CIAPMNH?N
’ouam M SARMCA
1 {
p TTVT T ﬁngu‘
DapTha QOPTEOASNG — JMCAYBONNMA

aprace PCOCP Sepue NANAPYC.




Reading Worksheet
Reading Russian
Practice: Scanning

Remember that when you scan a text you are looking for specific
information. However, before you scan a text, you often preview it
so that you know what the text is generally about.

1. Preview the three ads for sports events on the following page.
What kinds of sports events are they?

2. Pick the sports event that you would most like to see. Then scan
the ad for the answers to the following questions.

Where is the event taking place?
On what dates?

At what time?

Where can you get tickets?

3. Here are some more specific questions. These questions address
all three ads. Scan the ads for the answers.

What teams would you be interested in if you wanted to see a
woman's team playing?

What teams would you be interested in if you wanted to see a
Moscow team play?

What teams would you be interested in if you wanted to see a
Donetsk team play?

What other cities have teams participating in these sports
events?
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YHUBEPCAAbBHLINA
CNOPTUBHDLIA 3AA
LCKA
(Aennnrpagcxwi npocn., 39)

BACKETBOA
YEMITUOHAT CCCP
21 sHsapn

s 15 vac. UCKA — ¢cAWHAMOD
(Mocksa) (xenumHu)

8 17 vac. “ CKA = CWAXTEP»
(Aoneyx) (MyxunHm),

22 nHsapn

8 17 vac. LUCKA = ¢AUHAMO»
(Mocksa) (xeHuwmHu);

a 19 uvac. UCKA = QWAXTEP»
(AoHeyx) (Myxunnu).

Bunete  NPORMOTCA B KRCCAX
UCKA

fipoesa: cr. MeTPO  CAUHEMO)D,
CAsponoprd, Tpona, 12, 70, Tpams.
23 pO oCT. €AIPONOKIIND,

Tenedpon 213-79-92.

ABOPEL| CNOPTA
CAUHAMOD
(yn. Aasouxwra, 32)
20—25 snsapa

BOAEWNEBOA
52-a4 YEMNWUOHAT CCCP
(Myxumin. Bucwan nnra)

YWacTayioT xOMaHaM:
Mocxoacxan o&nmkx CAOPO)K—
UIK» (Anma-Ata), €AOKOMOTURD
(Knes), SWAXTEP (AoHeyx).
Havano: 20, 21 ansaps 8 16 vac. w
17 ac. 45 mun,, 22 annspa 8 17 vac.
m 18 uac, 45 mui.,, 24 ansapn
16 wac., 25mupal17\nc

Buneru npogaoTen 8 xaccax Asop-
ua cnopra ¢ 10 A0 20 uac,

Tenedpon 456-91-57.
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Reading Worksheet
Reading Russian
Practice: Scanning for Specific Information
Level: Beginning/Intermediate

Here is an opportunity for you to practice scanning Russian text for specific information.
Remember: Just look for the information you need to find. Don’t try to understand every
word.
- Work in pairs.
- Below are several ads featuring educational opportunities.
Preview these ads to see which you would read for greater
detail if you were interested in...
... history? —_— - chemistry? _
... medicine? - ... engineering? S

- Now scan the ads to answer these questions.

0 Which of the schools advertised offer evening and
correspondence courses?

) Your friend is interested in pursuing a graduate
degree in history. Call to tell him/her what you
read in the ad with regard to:

o name of institution o date classes begin
0 prerequisites o exam dates
0 program o any other relevant
o application deadline information
154
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MEIULUHKHCKOE YYHJHIE No. L8
OB VABJISET [MPHEM
Ha MOAroTOBUTENbHUE KYPCH JHU, OKOHMYHBEKUX
8 H LU KAAcCOB, a Takxe yvamRHXCK 8 U LU xaaccos.
YYKIURE FOTOBUT:
ME@AHUHHCKRHUX CeCTeP (HA AHEBHOM OTJAGNECHHMK.
MEAUUHHCKHX CECTEP (HA BE@YEDHEM OTICNCHHH..
lpreM 3anpneHHA eXeaHEBHO © LO 40 L7 4acos,
KPOME BOCKPECEO®HMA.
Adpec yvuauma: 123436, Mocksa, ya. Kgpwafoaa, 23.
[lpoesa: cr. MeTpo «llyRHHCRaAnA», apT. 240.
cnpasky no tTesedoHaM: LFU=52=-86, 150-52-=90.

HAHCTUTYT UCTOPHH CCCP
Axazemun Hayx CCCP
OB YABJAET [PHEM ACIMTHPANTYPY
o CrneurHanvHOCTAM:
HCTOpHA CCULP, C OTPHBOM OT MPOU3IBOACTBA H Be3 OTpiBa
OT NpPOU3IBOACTSEA.
HCTOPHOrPaACKHA, C OTPUBOM K d€3 OTPMBA OT NPOCH3IBQACTBA.
(lpueM JORYMEHTOB = 20 3. HOAR., IRIaMEHM = C L ceufnspak
LNpaBkH no aapecy: 117036, Mocxksa, ya. SabaHosa, LY, |
OTA®N ACNUPAHTYPM HHCTHTYTA HCTOPHMHM LLCP AH CCCP.
TenedoH: L126=94=79.

BCECOW3HAR 3AOYHAR
HHXEHEPHO=CTPOUTEJIbHMA HHCTUTYT
OBYABARET MPHEM B ACHHPAHTYPY
10 CNeUHaNbHOCTAM:
C OTPUBOM H 63 OTPMBAa OT MNPOKIBOACTEA -~ CTPOUTESAbHME
KOHCTPYKUKHH, CTPOUTENBHUE MATEPHaNM.
C OTPMBOM OT NPOKIBOACTEA ~ TEXHOJOIUR MARHHOCTROEHHAN.
5e3 OTPMBAa OT MPOKIBOACTBEA “ DAHCHHAR NJAHHPOBKRA, JARRA
BAPTHAR APXHTERTYPA.
ilpHeM 3asBAeHHR = 40 20 CeHTAdpA. BCTYNUTEAbLHMNE IK3aMe-
Hi C L ORTRSPR. [ORYMEHTH HANPABAATHL MO agpecy: LOY8L7,
Mocksa, Up. KaauTuuxoscxaz ya., 30, B3HCH. oTtaen acnu-—

pPaAHTYPM. _
3a cnpasraNMy OdpamATLCA MO HTENePOHY 278=23=40.

Beuepune H Ja0yHMe MNOArOTOBHTE/HME KYpCM
npu MOCKOBUCKOM XHMHKO=TEXHOJOrHYECKOM
AHCTHTYTE umenn A.H. MEHAEIEEBA

yvagHXcR LO=~X KJIACCOB H DASOTAaKEYND MOJOZe XL
CO CPeAHHM OBPA3IOBAHHEM.

CPOK OBYYEeHHA HA Kypcax =— 8 mMecsaues,
UKOHYHUBEHM KRYPCH BhJlaeTca yAOCTOBEepEeHHEe.
Havano 3aHATHR = C L OKTARSPA.

Agapec: L2580, Mockepa., 9=47, Muyccxaa yn., 3.
Tenepon £58-35-20.
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Reading Worksheet
Reading Russian
Practice: Scanning for Specific Information
Level: Beginning/Intermediate

Here is an opportunity for you to continue practicing scanning Russian text for specific
information. On the back of this sheet are 4 ads in Russian.

You've already seen these ads and classified them as emphasizing history, medicine,
chemistry, or engineering. You’ve also scanned them for specific information.

Now scan the ads to answer these questions:

0 Your sister is interested in a medical career. What can you tell her about the
ad with regard to:

o name of institution o date classes begin
0 prerequisites o where to apply
0 programs
) Which of the programs advertised have entrance examinations?

Now use your background knowledge. What do these ads tell you about the Soviet
educational system which makes it different from the American one?

Flip this sheet over to see the ads!
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MELHUKHCKOE YHHJIUOE No. LS
OBVWABASET MNPHEM
Ha MOArOTOBHTEABHMHE KYPCH JAHU, OKOCHUHBEAHX
8 U LU RAACCOD, & TAKX® YMARHXCA &8 K LU Xnaccos.
Jyuanme roTosuT:
MELAHUWHCRUX CECTEP (HA JAHEBHOM OTJAGNEKUKH.
MEAHUHHCRHX CECTED (HA BOUEPHEM OTAGNAGHHH..
(lpHeM 3anBDAEHHR eXeaHeBHO ¢ LO J0 L7 vacos,
KPOME® BOCKRPECENKLA.
AJpec yvHaHma: 123436, Mocxsa, yn. Kypvarosa, 23.
Mpoesa: cT. MeTpo «llyxHHCKan», aBT. §¢o.
CNpaBKkH MO TesedoHaM: LPU=52-36, |90=-52-90.

AHCTHTYT UCTOPHU CCCP
Axraaemuu Hayx CCCP
OBBPABJMSET MPHEN ACITHPAHTYPY
Nno cneudannHocTaM:
HCTOPHR CCCP, € OTPHBOM OT MPOHIBOACTEA H S5e3 OTpuBa
OT npoulIsoclcTea.
HCTOPHOrPAQHR, C OTPHUBOM X S@3 OTPLBE OT NPOH3IBOACTEA.
(lpueM ACKYME@HTOB = [0 3L HDAR. IKIAMEHNM - C | cenTaépah
LMPaBRH NO adpecy: L17036, Mocxsa, ya. “asaxoma, 1Y,
OTAeN ACNUPAHTYPH HHCTUTYTA HCTOPHHM LLCP AH CCCP.,
Tenedon: 126=94-79.

BCECOD3HAR 3A0YHMRA
HHXEHEPHO=CTPOKTEJILHER WUHCTHUTYT
OBWIBNSET NPHEN B ACNHPAHTYPY
o CNeUHANDHOCTAM:
C OTPHBOM H 6@3 OTPUBE OT MPOHIBOACTEE = CTPOUTEIABHMNE
KOHCTPYRUHH, CTPOUTOABHMUE® MATEPHANM.
C OTPMHBOM OT MNPOHIBOACTIA = TEXHOJIOUR MABHHOCTDROGRRN.
5@3 OTPHBE OT NPOHIBOACTEA ** DAROHHAR NNAHHPOBRAE, Jlanrl
BAPTHAN APXHTERTYPA.
ipueM 3aRBAGHHR = 20 20 COHTAYPA. BCTYNHTENBHME IKIAME-
Hit © | ORTROPR. [JORYMEHTM HAMPaABARTH (10 agpecy: LU8U7,
Mockma, Up. KaMUTHUROBCKAR yAa., 30, B3HCH. otaen acnu-
AHTYPM. _
p&a cgpa.nanu COPARATHCH MO UTENEPOHY 278=23-U0.

Beuepune H JQ0UNNE NOAIOTOBNTE/HLHMNE® KYpPCM
npu MOUKOBCKOM XHMUKO=-TEXHOJOrKYECKOM
HHCTUTYTE umenww L.W. MEHILEIJEEBA
yHaguxca LO=X KJACCOD H PABSOTANERYO MOJOCJLC XM
CO CPEeAHHM OBPAIOBAHHEM.

CPOK OBYMYEHMR Ha Kypcax =— 8 Mecaues.
VKOHUYHBEHM KYPCH BHARETCR YAOCTOBEPEHHE.
Hava80 3J3AHATHR = C L ORTAYPN.
Agpec: 12580, Mocxsa, $=47, Muycckas ya., 3.
TenegoH c58-85-20.
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Reading Worksheet
Reading Russian
Practice: Scanning

The co-op, which advertised in a Soviet newspaper, offers foreign
language courses in Moscow.

Scan the ad to find out the following information:

Who are these services available to?

What languages could you learn?

Who might be interested in the courses offered by this co-op?
Where is the co-op located?

How could you find out more information about the co-op?

Kooneparus SAVUHIBA-1»

npeanaraer:

PYCCKWUIA R3bLIK
aburypnentam n Wxonsuukem 8~=10-x
KAgCCOB,
WHOCTPBNHWM FPONARHAM;
vepPnUT
rPOMMOTHEG W HEBMKN  PO3IrOBOPHOM

auM;

P PYFUE R3bIKA:
anrAnACKNR, HEMBLUKWA, @GPaHYUYSCKNA,

WTBARANCKNA, WIBOACKUA, BOHrepouni,

noascand, spaBcanf, xurafcknR, ANOM:

cnnh;

POSrOROPHMA AWK WHTOHCHBHMM Me-
ropom; YrAyGasHna anakwh 86nTypman-
r03 W weoAbrnxos §~—10-x xaaccos; aex-
CHRS W KOBMEN NOPOROAS TOXHWHACKNX
TORETON, KOMMOPMOCKER AOKCHKS, HEBMKW
BOAGHNE XOMMOPYECKNX NOPAroBOpOB W
NIYHONNE AGKCMEN ROMMOPNECKNX  RONT®
POKTOR; OROHOMMUSCKNE TORCTM.

Npogsa: cr. metpo €Knescxany.

Tenedon 248-14-82 (c 16 vac. Ao
19 uac. 30 mim,),
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Reading Worksheet
Reading Russian
Practice: Scanning

Imagine that you are an American student studying in the Moscow.
Although you want to submerge into the Russian culture, you also
want to keep abrest of major current events back home. As you are
previewing the headlines of a Soviet newspaper, the following
headlione graps your attention:

HoBbi Map Hbro-Hopka
Scan the article, looking for the answers to the following questions.
Which political party won the election?

Who became the new mayor?
According to the article, why is this mayor especially noteworthy?

HOBLIR M3P HbIO-HOPKA

@ HbIO-RAOPK, l:: ’o‘noﬁlbn,;
eXTPANMEMX  DAOW
ﬁop.. coer:;aus wm
HepPEeMONNR NpEDEACENS .
rep:onoro Mepa Xpynmelmero ro-

e CHIA, CTABNTOAR Je-
:%mmnecm nsprax Assnas
JAnExunca.

OH ctan 106-m no cuery raa-
BOHt HbIO-HOPKCKOTO MYHHUHNANK-
TeTd K NepBbiM B HCTOPHK BbHI-
GpaHHLIM H8 3Ty AO/MKHOCTH Yep-
HOKOKHKM aMepHKAHUEM.
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Reading Workbook
Reading Russian
Practice: Scanning

Here is an opportunity to practice scanning. Remember that scanning
means looking for specific information, so read the questions before
you look at the article.

The article below is about a kissing marathon. This article appeared
in the Moscow daily BeuyepHas MockBa. Scan the article for the
answers to the following questions.

1. Where was the contest held?

2. How long did the winners kiss for?

3. What happened to one young couple?

4. Scan the article for the Russian equivalents of these Enlgish
words.

Kiss

Competition

Winners

BCEro
OoAMH NOUENYR

HoMKypc Ma cammirs AONTFHA no-
aonya cocroanca Ma TaiAsane,
SIAOCE HOMANO  MENAWMX
‘:lcvuuﬂ. s wem. Mouenyi no-
Tenel ARMACE.. 4 vaca.

ANE H3 YNACTAYIOUNX 8 CO-
CTRAIANMN NAPp — HOWE M Re-
SYLINA, He 3HABLING PRMES APYr
APYra, e CMOrAM PACCTATRCA, W
POLINAN NOMEHHTLCA.

®oro Peittep — TACC.

65
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Initial Strategy Instruction:
Predicting

Practice:
Predicting

Practice Worksheets:
Predicting
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Lesson Plan
Initial Strategy Instruction:
Predicting

Purposes:

- Students receive instruction in predicting content OF an L2 text.
- Students practice predicting content of an L2 text.

- Students analyze their own use of predicting.

- Student practice using cognates and their background knowledge while

predicting,
Materials: Reading Worksheets 15 and 16*
Instruction: Day 16*
Focus of Instruction
Part A Teacher Orient class to reading 1 minute
instruction
Part B Teacher Provide initial instruction 2-3 mintues
in predicting
Part C Teacher Model use of predicting 2 minutes
Part D Students Predict content of L2 text 3-4 minutes
(pairs)
Part E Students Read L2 text & verify accuracy  3-4 minutes
(pairs) of predictions
Part F Whole Class Analyze use of prediction 2-3 minutes
Part G Teacher Summarize predicting 1 minute

* The designations of "Reading Worksheet 15 and 16" and "Day 16" are arbitrary. They
suppose two days of practice in scanning L2 texts for specific information (Days 14 and 15;
Reading Worksheets 13 and 14).
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XI. Initial Reading Strategy Instruction:
Predicting

Suggested Procedures

Remarks/Highlights Time/Materials

A, Teacher orients class to reading instruction 1 minute

Remind class of their strategy work to date. Today
they’re getting the next installment in reading strategies:
predicting content.

B, Teacher provides initial instruction ip 2-3 minutes
predicting

Tell the class that predicting content of an L2 text
combines aspects of the strategies they have learned so
far. Predictions are made based upon using cognates,
applying one’s background knowledge, and previewing
for the general topic.

Points about Predicting

Being able to predict what information may appear in a
text, or what is going to come next, is an important part of
efficient reading.

Predicting is a versatile strategy - it can be done prior to
reading and during reading.

Prior to reading, readers can anticipate content by looking
at the title of the text and any pictures accompanying the
text (akin reader uses background knowledge to naticipate
what content he or she will find in the test, perhaps even
framing questions that the text might be expected to answer.

During reading, the reader thinks ahead to what's coming
next, then reads to verify his or her anticipations.

Thus, reading is a process of constant anticipation,
prediction, and verification. The only fun way to read text
is to "fight with it." Get involved with it!
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Rationale for Predicting
When You Read

Tell Ss: You don’t have to understand every word
in a text. In order pot to take that approach, you
need to develop a global feeling about what’s in the
text as you move through it,

When you read with this global sense of the text,
you predict and confirm what you thought would be
there, or you're surprised. If you're surprised, then
you go back in the text and resolve the surprise:
Why wasn’t the text as you thought it would be?

If you don’t read in this way, then you're basically
reading every word in the text - in other words,
you're following the text, rather than building up an
idea of what is going on and what will happen next.

Activity Option Box

As with the other strategies, you may wish to begin
instruction in predicting by having Ss work with an
English text.

Once Ss have a clear understanding of how
predicting works, then have them work with an L2
text.

C._Teacher models predicting 2 minutes
Reading Worksheet 15

Distribute Reading Worksheet 15. (See Appendix J for

sample worksheets in French and Spanish.) Focus
student attention on the text and the list of vocabulary
words.

Using this worksheet, model how a person might think
when predicting prior to reading. (A sample think aloud
script is presented at the end of this lesson plan.)
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Reading Worksheet 15
Reading Russian
Predicting

— The text below appeared in the newspaper «KOMCOMOMAbCKASR
npaesada». Before reading the text, read the key words from the
article below.

TenemPoH
nepesoauTb
ANOHCKARA PUPMA
ANOHCKWIA A3bIK
AHFAMACKUA A3bIK
150 ppas

— Based upon these words what do you think the article will be
about? Write your predictions below.

— Now read the article to see if your predictions are correct.

TEJIEOOH-NEPEBOAYHK

CneunanancTi SKnoHckof OUpML «HEK»
CKOHCTPYHPOBAAK TenedoH, RKOTOPLR
CrocoGeH MNepepoauTh C KNOHCKOrO
A3MNKA K Ha AHIAUACKHA, H Ha
HCNAKCKHA, U O6GPATHO. 3TOT annaparT
MOXeT nepesecTH oxonao 150 dpas Ha
BCe® TPH =R3MKa.

®. I'puropsbes.

«KoMcoMONbCKAR npaslha», 18-X11-84.
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Aspects to Highlight in Modelling
Predicting

- Read the vocabulary words aloud. Use cognates
and your background knowledge, saying aloud
related ideas.

- Make a prediction as to the text’s content, based
upon how the vocabulary words might logically
connect.

- Then read the text briefly, finding the vocabulary
words in their context. State a general meaning
you glean from the text.

- Briefly return to your prediction, noting if you
were correct or not.

D,  Students predict content of an L2 text 3-4 minutes
(Pair work) Reading Worksheet 16
Distribute Reading Worksheet 16. (See Appendix K for

sample worksheets in French and Spanish.) Have Ss
work in pairs to:

- Access their background knowledge in
regards to the passage’s title,

- Share their background knowledge with
the rest of the class.

- Write three questions they expect to find
answers to in the . ¢ (predicting).

Limit student time to generate both their background
knowledge and the three questions. Take a minute to
have Ss share the questions they generated. These can
be written on the board.
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E.  Students read L2 text and verify accuracy 3-4 minutes

of predictions  (Pair work)

Have Ss read the L2 text. Did they find the answers to
their questions? What else did they find out?

Remind Ss that they should use their own questions to
scan the text for answers. To reinforce practice in
scanning, have Ss answer at least one or two additional
questions about the text that they themselves have
generated.

E.  Ss analyze their own use of prediction 2-3 minutes
(Whole Class Discussion)

Have pairs analyze their own use of prediction.
Prompts:

- How well did your questions predict the
content of the paragraph?

- Did thinking about what you already knew
on the subject (background knowledge)
and predicting possible content (making
the questions) help you understand the
paragraph when you read it? Why or why
not? :

G.  Teacher summarizes predicting 1 minute

Conclude by re-emphasizing that predicting is an
important reading skill to develop and use.

Predicting often begins with using your background
knowledge and previewing the L2 text in order to
anticipate the text’s content.

Predicting can facilitate comprehension of the text, as
well as involving the reader in an interaction with the
text that is the hallmark of effective reading.

Tell Ss that you will be giving them lots of practice in
predicting, and that the practice will take many forms,
not just generated questions prior to reading.
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Reading Worksheet 16
Reading Russian:
Predicting
Levei: Intermediate/Advanced

1. This is an exercise in anticipating the contents of a passage from its title.
Examine the title and write down what you already know about the two items
mentioned.

Matucc B Ddpmurtaxe

YTO % YXE 3HAD O MATHCCL:

YTO R YXE 3HAD OB IPMHTAXE:

2. Share what you've written with the rest of the; class. Now that you've built up
some background knowledge, what do you expect the text to be about?
Write down THREE questions you expect to find answers to in the text.

a.

b.

C.

3. Now flip the page over and read the text. See if you find the answers to your
questions.
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Reading Worksheet 16
Predicting

(page 2)

Here’s the text. Did you find the answers to your questions?

Yes No

What else did you find?

—

JNIEHUHIPAL, 24. (TACC). But-
cTaoKka rpadurvecxix padoT Aups
MarTitcca OTKpbLIach CEMOAHR 8 ro-
cygapcrsesnoM JpMitTanke. 3aech
| QpegcTaRIeHE! AESKTD SCTAMNOB Bbl-

aalomerock ¢GpaHgycxora Xxylaom-
HiX2, CpeIt HMX — qeTnipe 3sTO-
nopTpeTa pa3xsix net. /[Asaguarts
CeMb- PHCYHKOS, BbLIMOIHEHKBIX Xa-
panaawmom, yrieM, nepoM, KNiHCTHIO,
BCECTODOHKE XapPaKTEDHIYIOT Mic-
TepeTS0 MaTiHCC3-pitcosanibulia.
Bee noostasezevns — i3 ¢Goxios

el REMHHIPaICKOTO Mylen, 061aziio0-
- W Qero QIKIM 3 IVUMKX 8 MitDe

codpaniit mpos3sezewidt ¢pancys-
CXOro MacTepa.

4. Here are a few additional questions. Scan for the answers.

a. Which genres of Matisse’s work are on exhibit?
b. Where did the exhibited works come from?
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Think Aloud Modeling
Predicting

Sample Script

First let me read the questions so I'll know what I'm
suppose to do with this article. Hmm...Based on these
words, I'm suppose to guess what the article will be
about. I'm reading the list of words to see if | know
them. If | don't krnow them, they aren't going to help me
much. | see the word telephone. Well that's an obvious
cognate. The next word means to translate. There's
something about a Japanese firm and Japanese language
and English. The last one here is 150 phrases.

O.K. so | know all the words here. Now | just have to
think what the article could be about. Well it has to have
something to do with translating English and Japanese.
Since there is mention of a Japanese firm maybe they are
doing the translating. But what could this have to do
with a telephone and 150 phrases? Maybe they translate
over the telephone. I'm not sure. 150 phrases... Maybe
they can only translate a 150 phrases.

So | guess now !'ll look at the article and see if any of
my guesses are correct. It says that a Japanese firm has
CKOHCTPYUpOBAM a telephone. This word
CKOHCTPpYMpOBAM is long, but | think it is a cognate of
the word construct. | see the languages in here;
Japanese, English, and Spanish. So this telephone can
translate these languages.

I'm looking for 150 phrases to see what that means. |
think | understand. The telephone can translate only 150
phrases in all three languages.

Well | guess my predictions were close. | didn't think
about a telephone being able to translate the languages,
but the rest of my guesses were right.

Q
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X. Practice:
Predicting

Purposes:
- Students review instruction in the reading strategy of predicting.
- Students practice predicting the content of an L2 text.

- Students analyze their own use of predicting.

Materials: Practice Worksheets

Instruction: Teacher determines the number of days of instruction
to devote to student practice of predicting.

The amount of practice you give students in predicting the content of 1.2 texts
is a decision only you can make.

Several practice worksheets in Russian are presented in this section. See
Appendix L for practice worksheets in French and Spanish.

All practice sessions are designed to take no more than 5-10 minutes. Review
predicting, as necessary. Also remind Ss that using their background
knowledge is an important part of making good predictions.

176

IV-131




o

" ERIC

Aruitoxt provided by Eic:

Predicting:

Practice Worksheets

177
1V-133



Reading Worksheet
Reading Russian
Practice: Predicting

1. This is an exercise in anticipat.ng the contents of an ad by
looki~g at some of the key words in the text. Read the words
below and then based upon these words predict what you think the
text will be about.

A3popnoT
caMoneT
KAHWKYNGI

2. What other types of information do you think you will find in the
ad?

Read the ad to see if your predictions are correct.
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HA 3MMHHUA OTALIX — CAMOJIETOMI

Mpubamaiores WKOALKME KENNKYALL

Muorue pefara OTNRESATER HA INCKYPEHIO NGO AOCTONPM-
MEUETRRLMLIM MECTAM, B INMHME NHONBPCKNE NATSPS, NS TY-
pucTnvecioe Gasm

K yenyram IOHBIX MOCIKBKUGN CAMLI@ CXOPOCT-

Hhie BOI[YUHME NaARNEPa]

Moner na muoromecrmom sapoSyce «Hl-86o 8 Tawnmer
n Hosocnbupen ssiimer 4 vaca, 8 Oiudeponons u M-
204 = 2 uaca 20 mun., o flesrpag = 1 vac 35 sue

Caepxaansiuil shcOKoCKOPGETHON asuandiinep ciil-62s
Accrasnt pelsr s XaGaposcx 3a 7 wac. 45 mun., 8 Kpacno-
apex «= 38 4 vaca 30 s,

Ha xcmpoprabensuom camoness «TY-154s onnie nyre-
WECTROMNNION AORETAT 40 Kemspaosa 32 4 vace. a0 Epess
8 == 38 2 vaca 35 aun, A0 Coun = 3a 2 vaca 15 mun.

Cnpasxx no renegiony 155-09-22.
(PHTAALLAEM 8 MTONETI :

AIPOCKPNOT
P

FRABHOE AFEHTCTRO
BOJAYWHMX COOBUWIEHMA
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Reading Worksheet
Practice: Predicting
Level: Intermediate/Advanced

1. Here is an interesting title! What do you think the article is going to be
about? Write down THREE questions to which you think you'll find
answers in the text,

[Y9HTh H3LR B.. DOE3E

Your questions: a,
b.
C.
2. Now read the article. Did you find the answers to your questions? What

other information did you find?

32 spemn noesaxx | 4
or laspa 20 Mapwxa MONNO By~
axts auraudcxnR. Koxetno, ecan
esante peryaspuon. [pnGanane
.7eEMM0 TAX 3SYWNT nocneaKes | 5
ofrayneune QPINUYICRON menes-
H wogopoxnod  caywba, - xoTOpaR
penINRA NPEIOCTIBNTL CSONM NAC-
CaNnNPIM eme 0axM Snj yCayr =
€] SUTTNR  NHOCTPINHMM A3MKOM. 110
Ng 33 200 ponnapos rpynna

gaccamnpos x3 S—6 we%0-
d gex MOXET 80 SPEMA BPOJCAMN-
Nl TEAMMOR QOe3ZXM  IINWMATICR €
LY ssafn@uwunposanype Gpenojasi- |13
i Tedest 8 cneawansno ofopyacsis-
B uaX «IANrIQonNMI» Kyue.

3. Write a notice advertising the service described in the article. Do it in
English or in Russian.

4, Who would you expect tc respond to your ad?
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Reading Worksheet
Practice: Predicting
Level: Advanced
Here is an opportunity for you to practice your predicting skills.

- Work in pairs.

- This article v o~ published inwv3iccivia. »  The title sounds interesting.
What do you ‘hink the article is going to be about? ~ Write your prediction
below.

JlonpgoH wnu BasunoH

Your prediction:

- Now skim through the passage to see if your prediction was correct. Was it?

Yes No

If you were off the mark, what did you find out instead?

¢
[

Q

CTApUHHAA NPUTUQ PACCKA3bIBAET!
Koraa Hor paccepannca Ha cTpouTener
BasunoHckoM BawHK, OH caenan Tak,
UTO AI0AN CTANU FOBORUTD HA PA3HbIX
A3LIKAX U MePecTan NOHUMATL aApyr
apyra. CeroaHs yuYeHue-NUHrBnCTH
UYACTEHbKO HA3bIBAST fICHAOH BTOPLIM
BaBMNOHOM. AeNo B TOM, uTO, No
MHEOHMIO CMeLMANUCTOB, B WKoNax Bpu-
TAHCKOM CTOAMUN YMEHUKKN paarosa-
pUBAIOT Ha 147 a3bikax. Haubonee
PACAPOCTPSHEHD (i10CNe AHFANACKOroO)
BeHranbCkmit, UHAUNCKNA, KUTARCKKUA,
apabckmii, PPAHLYSCKUMA U NOPTYranb-
CKUM, MTO W roBOPUTH, NOAOBHAS
«PA3HOA3LIKOCTb» cozaqaeT Bonbwe
TLVYAHOCTU B NPpenoaaBadHUN.

v .
(A ATl
I HEii‘J"lIIlh! MK H
MY
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Reading Worksheet
Practice: Predicting
Level: 44vanced

1. Look at the title of the article and write down what you think the article will
be about.

«TOBOPAMAS OBEILAHA

2. Formulate three questions you want to have answered based on what you
think the article is about.

a’

b.

C.

3. Look quickly through the article and find answers to your questions.

TPUHAQUATUNSTHUN FOPHUASe KOKO
BOT Y@ B TeUeHNe OBEHAAUATH
NOT AMOPUKAHCKNE YHOHDI® MOMO-
FAIOT NIYHATD ALK FAYXOHEMbX,
QHA yWe NOHMMAeT Bonee 500
3HAKOB M CAMA MOX@T NOKAILIBATD
TAKO® We KONMUECTRO. C MOMOWbIO
3HAKOB KOKO YMEST BHPAXATL CBOU
npocobbl. Tak, 8 OQHOM NCTOPUM,
«PACCKAIGHHOM» KOKO, YNOMUHANCH
MAN@HBKMUHA KOTOHOK, KOTOPbIA, B~
anMo, e NOHPpABUNCA., Koraa ee
CNPOCHAN, \UTO NOAAPUTL @M HA
O0Hb POXAGHUA, OHA NOKAIaANa
IHAK=-NPHIKANG NANBUb K WEKAM, |4TO
IHAMUT-KOTOHKG, COOBWAST «HIWMA
OMHUOTPIPHK MIFIZUH.»

4, Could you find answers to al! your questions?

S. What other information did you find in the article that you didn’t expect?
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Reading Worksheet
Practice: Predicting
Level: Advanced

1 This article was published in «Comarczes EyZnTypae.»d
Look at the head and subheading below.
3BYYUT QAXE
KOMIIbIOTEP
20 cenra€pn 8 NOAMLKOA CTOANUS Navanca
XXVHI Memaynspefsull gecrisans
CORPEMANNGA MY3sROL
2. Write at least THREE important pieces of information contained in the
heading and subheading.
a.
b.
c.
3. The article is presented on the flip side of this page. Find answers to these

questions in the article.

a. What is the name of the festival?
b. How does the author expand on the title of the festival to
describe the setting?

C. How long is the festival?
What is included in the program?
Who are the participants?
Name at least THREE types of participating orchestras.

d. What orchestra is representing the Soviet Union?

e. How many pieces will be performed for the first time?
Name at least THREE types of modern music to be performed
for the first time,
In what connection is the word "computer” used?

f. What does the press say about the festival?
4, Which paragraph of the passage makes the meaning of the title clear?
183
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3BYYUT OA)KE
KOMIIbIOTEP

20 cenrabps B NONLCKOR cTONMUE HaYasics
XXVl Mexxpynapoausii hectusans
COBPEMEHHON MY3IbiIKM,

~Oceons s Bapuiase scorpa ume-
@F C200 HONOATOPUMOE Anye. Te
COANGYNER, APRAR, NPEIANNUNAS,
S000PANMEBAIOWIAN CHONMMN KPAECe
RAMN, YO NACMYPHAR, € TYMaNEe
Mn 0 JATRMHIMN aomasmn, Ho
OANE, NPUMETE 8OT YME® nouTH
J0.nar fBnRGTCR TAPAKTESNOR
AAS RAMAOR OCONN B FOPOAS NAA
BucnoR. Mma ol = memayns
POAHMA QECTIRAND COBPIMEN-
NOR  My3nin sPepwascxan
OCaNDD,

: Uporpamma wsinewnere de-

CTMBANA OYENL MachLieHKE. B Te-
HONNE AFRATH AMOR CaMLe Cra

nPONIseAeNNN ROMNOINTOPAS
N3 PA3NME CTPAN MNPE uEROA-
NE?  N3BOCTHLIA  MYyIURAALHLS

RORAGKTHEM N RAMOPHMEG OpPXRe-
crpe Cpean  wuz == lQroems-
rAnil OPROCTP PAENO W TOAGEN
Acuna na inlasnu, Canvxosut
xsaprer u3 Beanxclpuranun,
peangenTcRnil OpPRECTP N3 ANe
REpM, TRYNRA QNERNOro TeaTPe
nus Cannceepa n apyrne.

3 € Gonswnm yenexom npoulea
YRE KOWNUGPT COBOTCKNE APTHe
cros. [pynna coancros Spxecrs
ps Somuore rearpa CCCP noa
ynpasaennem A, Jlaaepess, &

recne comamer Heanm Siu (co-
npano) u Nasaux Cepos (ger
CHul POROE) NENOANNSN, B NACTe
NoeT™™, e@peexn  Quonncuss
P. Uleapuna n eHosropogcnne
Rascn G, MEROro.,

¢ Tpasguunonwsimn Ans paputss.
CXMuZ POCTHEENGR Crann AePese
NCNGANGHNRA COUMNONNR COBPE
MBNNNIE ROMAOINTOPGS. Ma stor
pas nx Syser asensausrs. elep-
WaNCRAS OCoMa orTANNEZeTES W

"M MENPOSMM PaINGele
panes, Ha aseaustn tpex xone
UeptaR GecTHEANR  NPOISYNET
CHADONNN, OPETOPNN, PORENEM,
APONIBSAGUNE REMEPNGN Mmy3ee
. B sapwescxom Somuica re-
arpe Syaer noxazana cospemen.
Ha2 ONEPE, & CO CUONN CTORNY.
HOR KONCEPRATIPINN APOIBYUNT
INGNTPONNAR MY3NiRE € YUICTHe
CM... ROMAMIOTEPS..

s clorsTan nawopama, Mmuore
ANBMEUNTOCTONHD == ITH canse
SHINGCRE § 3JArORCEOR MPARNe
tenscraennan rasara «Peus Moe.
RONANTAR, OTMEUEA EHICORNR YPRO»

send Gecrnmana clepwancras

ocensa,
T. SAXIAHA.
SAPUWABA.
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Reading Worksheet
Practice: Predicting

Levei: Advanced
1. This article was published in gesecrun.»
Here is the title:
Nrrepec
x Cosercxomy
Cowosy
e

Based on the title, what do you think the article is going to be about? Write
your predictions below.

2. Now skim through the article to check if any of your predictions were correct.
Were thev? Yes  No ___

Hoto-Hopk, 11. (TACC). B Coe-
AuHeHHbIX WTATax pacTeT uHTe-
pec K pYCCKOMY A3biKY U NUTepa-
TYPE, UCTOPKU, NOSIUTUKE U SKO-
IHOMKKe CoBeTCkoro Cowau.

B “acTHOCTH, B NocNeNHUe ro-
abl 3aMeTHO YBeNUYUNOCh HUCNO
CTYAEHTOB, KOTOp 'e CNeunanu-
3UPYIOTCA NO 3TUM Npobnemam,.
Tak, NO AAQHHbBIM AcCoLIMALUU CO-
BpeMeHHbIX A3biKOB, ¢ 1980 NO
1983 roa KONNYeCTBO YUAWKMXCR
BY308B, BO3pOCNO HA 26,7 Npo-
LeHTda.

(There are questions on the back of this page, too!)
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3. Arrange the content of the article according to this schema.

fe

n I . I ’ s |l D ll
4, Find the answers to these additional questions in the passage.
a. Where did get its figures?

b. What academic subjects are specifically cited?

¢. What does the 26.7% increase cited in the passage refer to?

156
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CHAPTER FIVE.

AN INTEGRATED STRATEGY APPROACH TO LANGUAGE TEACHING

This chapter presents two lesson plans that take students through all four language skills
and require them to use a strategic approach to language learning. Because the lesson
plans are built around materials typically found in language textbooks (dialogues,
narratives, and cultural points), they should assist teachers in integrating strategy practice
into the materials they are currently using.

Initial learning strategy instruction should be quite explicit, as described in the lesson
plans and tips given in each resource guide. In integrating strategy practice into all
aspects of the foreign language curriculum, teachers should periodically remind students
of the .ames of the strategies they are using for a language activity, or ask students to
identify the strategies used.

This chapter reflects our belief that, although there are four guides, each addressing a
different language skill, the best way to teach learning strategies to students is to
integrate strategy instruction into all four skill areas.

These lesson plans were designed and written by: Marilyn Barrueta, Department Chair
of Foreign Languages at Yorktown High School, Arlington Public Schools, Virginia.
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Lesson Plan 1:
Integrated Strategy Instruction

Purpose: To provide students with activities that
require them to use a variety of strategies
across all four skill areas

To provide the teacher with a "blueprint"
for integrating strategy practice into
materials typically found in language
textbooks

Strategies: Directed attention, selective attention,
Inferencing, Self-monitoring (problem
identification), Transfer, Questioning,
Self-evaluation (verification), Note-taking,
Elaboration, Cooperation

Time: Several days of study, incorporating listening,
reading, writing, and speaking activities

There are two types of basic material in most language textbooks: dialogue situations or
narratives. Detailed below are procedures you can use that require students to manipulate
these basic textbooks materials in strategic ways.

Procedure Strategy
A. Initial . Listeni l

(Day 1)
Play tape once through without reference to Directed Attention
printed text. Tell Ss in advance to see if they Setting a goal for listening
can get the main idea/plot, or a general Selective Attention

understanding of what the tape is about. If
material is a dialogue, ask them to try to
determine:

- the relationship between the speakers
- relative age of the speakers
- where the dialogue is taking place

v-3 158§

ERIC

Aruitoxt provided by Eic:



Replay the tape in manageable sections; ask Selective Attention
Ss to listen for any of the following;

- words and phrases they recognize

- the number of times they hear "x"
word or structure

- one word/phrase answer to questions
asked in advance.

They can indicate this by: raising their hand, Note-taking

jotting down, or silently counting what they

recognize.

Stop the tape and ask students to predict what Predicting (Inferencing)

will happen or be said next.

Elicit this type of information from Ss and
write it on the board or overhead.

Based upon the above, have Ss generate ideas Inferencing and Summarization
and expectaticns as to what is happening,

Now focus on words/phrases that Ss don’ Self-monitoring (problem
understand.  Ask them, if possible, to identification)
articulate these words/phrases.

Select several Ss to write what they didn't Inferencing
understand on the board. Based upon the
context of what they do understand and the
various transcriptions, have the class try to
come up with meanings of the unknown

words/phrases.

B. - d

Listening and Reading

(Day 2)

Listen to and read material; possibly discuss Review

what caused any listening problems. Self-evaluation
Have Ss read the material; have them Inferencing

indicate new words or structures and, once
again, guess possible meaning based upon
context (without reference to what was
identified under "Initial Contact" above).
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Have classmates comment on whether these Evaluation
are reasonable guesses and why.

C. Provide glossed copy of material

(Day 3)

Refer to text copy with glosses to ascertain Self-evaluation (verification)
accuracy of inferences; where wrong,

determine whether or not the inaccurate

inference hindered comprehension.

D. Z ‘
Listening/Reading/Writing (Day 4)

Dictate all or parts of selection (dictation may Note-taking

be a "spot-dlctatxon, with Ss given the printed

text missing words/phrases likely to be

misunderstood). Identify any problems in Self-evaluation
sound-symbol correspondence and stressing

context. Did Ss write "va a ser" (or "va ser")

instead of "va a hacer"?

Give Ss the printed text without punctuation,
which they must add.

E. Work with selection: Listening/
Speaking (Day $ to concluding days of lesson)

Question/answer practice, pointing out any Elaboration
new syntax which will come up in the lesson,
as well as any previously studied material Transfer
used in a new context.
Gradually lead to summarization of material, Summarization
either orally or in writing. Suggestions: Elaboration/Transfer

Cooperation

140
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- If material is a dialogue, ask Ss to
recreate a parallel situation in a
different setting (i.e., a demanding
husband becomes a bully in the school
cafeteria or an older brother lording it
over a younger sibling).

- If a dialogue, retape tape, cutting out
one speaker. Call upon Ss to respond
in pause created.

- Where basic material has abbreviated
syntax (ads, recipes), have Ss "flesh
out" material into full sentences or
paragraphs,

ERIC
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Lesson Plan 2;
Integrated Strategy Instruction

Purpose: To provide Ss with activities that require
them to use a variety of strategies across
all four skill areas

To provide the teacher with a "blueprint"
for integrating strategy practice into
textbook materials that present “cultural
points"

Strategies: Directed Attention; Selective Attention;
Inferencing; Self-monitoring (problem
identification); Transfer; Questioning; ,
Transfer; Self-evaluation (verification);
Note-taking; Elaboration; Cooperation

Time: Several days of study, incorporating listening, !
reading, writing, and speaking activities l

Many language textbooks have special sections or small boxed presentations about the L2
culture. Here is a lesson plan for dealing with these types of materials in ways that require
students to take a strategic approach.

The lesson plan is based upon a specific cultural point found in Spanish for Mastery 1,
published by D.C. Heath and Company. However, the types of activities suggested can be
transferred to most cultural presentations found in language textbooks. The cultural point
around which this lesson plan is framed is presented on the next page.

Procedure Strategy
A. Initia] Contact
If material is on tape, follow steps A and See strategies listed in Lesson Plan 1.

B under Lesson Plan 1 in this chapter.

©
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Nota Cultural: Posesiones

(Spanish for Mastery 1, page 424, published by D.C. Heath)

Un joven hispdnico generalmente no es duefio de muchas cosas. Raras veces
tiene tantas cosas como un joven norteamericano. El joven hispénico tiene
menos ropa. Tal vez tiene un radio. Pero, {un tocadiscos? ... iS6lo si es de
familia rica!

La mayorfa de las personas trabajan mucho y ganan poco. Ganan bastante
menos que una persona con un trabajo similar en los Estados Unidos. Asf es que
una familia hisp4nica no siempre puede comprarle a un joven muchas cosas. Y
cosas como un tncadiscos, una bicicleta 0o una cdmara son verdaderamente
artfculos de lujo para muchos jévenes hispanicos.

duefio = owner

Raras veces = rarely
tantas = as many

Asf es que = that is why
verdaderamente = really

lujo = luxury

Ouestjons (given in the teacher’s annotated edition):

¢Es més o menos rico el joven hisp4nico que el joven norteamericano?
¢Tiene més o menos cosas?

¢Trabaja mucho la gente en los pafses hispdnicos?

{Gana mucho?

¢Tiene bicicleta y cdmara todos los jévenes hisp4nicos?

¢(Por qué no?

NB
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B. Work with the written tex

Once written material has been
introduced:

Have Ss read selection silently.

Have Ss read selection aloud,

Teacher dictates from selection. Note-taking
Question and answer, for oral practice

and for comprehension

(Note: Questions given in teacher’s

edition are limited and lead to

overgeneralization.)
C. Analyze the main theme
Ask Ss: "What is the central thought or Summarizing
theme of this selection?" (Ss probably Self-monitoring

think lack of possessions.) Also ask:
Does everyone agree with this premise?

Draw Ss’ attention to the line beginning

"Una familia hispénica..." This gives the

key point, which is that money control is

not in the hands of Hispanic youth, Ask Inferencing

Ss: Why do American teenagers have so Selective Attention
much? (Many have jobs, which is not

generally acceptable in Hispanic

countries for middle/upper-class youth.

Ask Ss: Why not? Hold a short

discussion of values.

D. Work with selection linguistically

Ask Ss to make selected substitutions of Substitution
words of the same category (can be
antonyms or synonyms or not). For

example:
- Un joven porteamericano ...
- Un joven hispinico nunca es...
Are the resulting statements true or not? Monitoring
134
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Have Ss restate/rewrite the selection in Elaboration
the first person, making changes

appropriate to their situation; these may

be very limited, according to the ability

or creativity of the student. Note that

the cultural {ocus would be reversed.

- "Yo (no) soy dueifio(a) de muchas
€0sas..."

At some point in this section you may
wish to discuss the syntax of "La mayorfa
de las personas trabajan..." What is the
subject which determines the verb” Is
“trabajan” correct or not?

E. Combine linguistic with cultural

inf .
Ask Ss to demonstrate in dialogue form Elaboration
that they have understood the cultural Cooperation
point involved by preparing the following Transfer

dialogue situations:

- An American teenager wants a new
stereo. Family says can’t afford. What
is he/she likely to propose (getting a
job) and what types of arguments or
discussions are likely?

- An Hispanic teenager wants a new
stereo. Family says can’t afford. What
would the discussion be like if he/she
proposed working for the money?

- An American teenager is on an
overseas exchange program in a Latin
country. The host teenager wants a
camera like his America guest’s, but tells
his guest that his family can’t buy one.
What would the Amer:can likely
propose, and how would the Latin reply?

185
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F. Culminating wri it

Have different students contribute one
sentence each to a class composition
summarizing what they have learned.

Have individual students write a final
paragraph comparing and contrasting the
cultural information learned.

Cooperation
Summarizing

Elaboration
Summarizing

136
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Appendix A
Reading Worksheet 1
in French and Spanish:

Reading in the L2
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Reading Worksheet 1

Reading in French

Directions: Read the short passage in French below to "get the

gist'of i

ts message.

at the bottom of the page.

Then answer the questions

LE GRAND LIVRE

DE LA CUISINE
AMERICAINE

par Constance Borde et Sheily

Malovamv--Chevallier.
Herme. |58 F.

Deux Américaines. arrivees
en France il y a une ving-
taine d'années. ont eu envie
de faire le point sur la cui-
sine de leur pays. Bien deci-
dées a& mettre en évidence
toutes les richesses culi-
naires résultant du fameux
« melting pot ». elles ont
enquété. deniché et essaye
des dizaines de recettes.
pour nous livrer les plus
representatives de chaque

ethnie. dans ce livre a i fois
classique dans sa presenta-
tion et original par les
ingrédients utilisés — tous
trouvables en France. Les
unites de mesure usuelles

americaiues sont toutes tra-
duites . ainsy apprenons-
nous que la « tablespcon »
équivaut a une cuilleree a
soupe. Dans une murge
confortable. quelques notes
nous suggérent un accoms-
pagnement ou racontent la
petite histoire des produits.
Vierge. elle nous nvite a
noter nos propres remar-
ques. Les titres des recettes
sont donnes en anglais et en
frangais; cela eévitera les
surprises au cours des
futurs voyages au puavs de
I'Oncle Sam. Plus qu’une
cuisine, c'est un \vrai patch-
work culinaire qui nous est
ici proposé. @ 1D

What new item is being announced in this article?

a. a journal
b. a book

C. a newspaper
d. a play

CRANEY

What is the topic of the article?

a. the melting pot

b. flags

C. American recipes

d. two Americans who live in France
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Reading Worksheet 1
Reading in Spanish

Directions: Below is the banner of a Spanish newspaper.
Read the banner and answer the questions.

1. What is the name of the newspaper?

2. What is the date of the publication?

z When was the newspaper founded?

4, How much does it cost?

ISYN ORKTHOIX e PO, Box 33284, Washington, D €. 20010 $ 20012330847 Ldoon 0 17

V.
Fundado '.' ‘!
cld ""\ nt\""
e Vv
N

NMatco Yde v

136
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Appendix B
Reading Worksheet 2
in French and Spanish:

Recognizing Cognates
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Reading Worksheet 2
Reading in French
Practice: Recognizing Cognates

Here is an opportunity for you to practice recognizing cognates.

Work in pairs,

Write the English name for as many of the countries listed below as possible.
Discuss with your partner the clues that helped you to recognize each country’s name.
Be prepared to discuss with the class any difficulties you encountered.

Belgique
Pays-Bas
Groenland
Allemagne
Tchécoslovaquie
Pologne
Italie
Angleterre
Espagne
Maroc
Algérie
Egypte
Turquie

Colombie
Argentine

Brésil

Chine

Inde

Japon

Cambodge

Suede

Mexique
Nouvelle Zélande

Suisse

201
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cognates are a foreign language reader's fri
are usually differences

however, to learn how to

for vou to practice.

= Work in pairs,

in spelling, One needs some practice,
recognize +hem qQuickly. Here is a Chance

- Gothroughthetextbelowandpickwtwordsthat
look like words you know.

= Finally, which of

Discuss the clues that helped you to recognize them,
Be prepared to share your results with the class.

the following do You think best

describes the topic of the article?

(a) a magnificent
public use

Froperty has been restored for

(b) a department store is having a cultural event

(c) the musicians
the concert

played exceptional music during

Ut'])un de nombrenses anndes. le
Connetl Gencral does Hands-de-Seine
s e altaehe o constituer an sud du
dipartenment wie réserrve naturelle
de hos etefe pares o une iiportanice
el o wune gualté exceplionnelles

D cetécrmde verdre. e domanie
e o Vallée anx Loups renferme
fermtse: gnhahita Chateadmand
e 1807 @ 1817 ef e [réquentdrent
Ui Kécanner. des éornams. des
Jrenies el des mesens ‘

Tombhee demas quelygnes diniges
cens wnt refalif onbl cotle miaion
Vet rendilre o Lissie de trarany dv
restanrdlion de grande entergre
cntrepris ¢f finaneds par le Conserl
Gendral Cefle restauration mende
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mettra an public de redéconrrn lp
magnfique pare @ Langlaise. fov
arbres plantes far Chateanhriand
it e of surtont la célohre ma;-
SO OrNge oy sont /)ru'//(/m’ of de sex
cdridtides e marhre hlane. Misée
/N/)/m//)t’(/llt’. cen-

= e de docunienta

A b @ Tt sur { stonre
die romantisme,

PO b pole d animation
Q cullelle. arhisty-

{ a 4 et httérane by
Vallie-qux-Loups

w ) d trarers fes quev
rd renoner drec
solt istorre. nne
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rdnte du patrimone frangars
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Reading Worksheet 2
Reading Spanish:
Recognizing Cognates

COGNATES are words in a foreign language that look like words in our native
language or some other language we know. Most of the time cognates are a foreign
language reader’s friends. One needs some practice, however, to learn how to
recognize them quickly. Here is a chance for you to practice.

- Work in pairs,

- Go through the text below and underline words you
think are cognates.

- Discuss the clues that helped you to recognize them,
- What type of person would answer an ad like this?

- Be prepared to share your results with the class.

« Exdmenes de la vieia * Lentes de contacto
* Catarstas « implames de lentes intraccuisres * Disbetes
. * Glaucoma -+ Tratamiento Ce rayos ldser

. SERVICIO DE EMERGENC!IA LAS 24 HORAS
En 7 Comers Ablerto de lunes & sdbado
] 6201 Lestburg Pike, 52200 mm
| Falls Church, Va. Citas inmediatas ||

203
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Reading Worksheet 2
Reading Spanish:
Recognizing Cognates

COGNATES are words in a foreign language that look like words in our native
language or some other language we know. Most of the time cognates are a foreign
language reader’s friends. One needs some practice, however, to learn how to
recognize them quickly. Here is a chance for you to practice.

- Work in pairs.

- Go through the text below and underline words you
think are cognates.

- Discuss the clues that helped you to recognize them.
- What type of person would answer an ad like this?

- Be prepared to share your results with the class.

Cornes ds Petogeafia
basica y revelado en
blanco y negro. Unica
oportunidad para
fotégrafos de habla
hispana, principiantes;
cupos limitados.

Valor$ 150

387-3586

204
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Appendix C
Recognizing Cognates:
Practice Worksheets

in French and Spanish
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Reading Worksheet
Reading French
Practice: Recognizing Cognates

Here is an opportunity for you to practice recognizing cognates.
- Work in pairs.
- Go through the 1list of occupations below.

Remember to use your knowledge of other languages, as
well as English.

- Pick two jobs you would not like to do.

- Discuss the clues that helped you recognize the
occupations.

- Be prepared to share your results with the class.

(1) INGENTEUR
(2) SERVEUSE

(3)  INTERPRETE
(4) MECANICIEN
(5) PROGRAMMEUR
(6) MEDECIN

(7) SECRETATRE

206
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Reading Worksheet
V4 Reading French
Practice: Recognizing Cognates

Here is an opportunity for you to practice recognizing cognates.

- Work in pairs.

- Go through the list of places below. See if you can
tell what the locations are, using cognates.
Remember to use your knowledge of other languages, as
well as English.

- Pick two places you don't often visit.

~ Discuss the clues that helped you recognize the
locations.

-~ Be prepared to share your results with the class.

STADE
MUSEE

A
HOPITAL

AEROPORT

MONTAGNE

207
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Reading Worksheet
Raading res
Practice: Recognizing Cognates

Work in pairs.

Go through the ad below and underline all the cognates you
recognize.

Discuss the clues that helped you recognize them.
Be prepared to share your results with the class.

Tell what the object in question is used for.

Jusqu'a présent le Holster était exclusivement utilisé pour porter une arme.
Désormais nous vous proposons un usage plus pacifique : le HOLSTER
PORTEFEUILLE®. En toute discrétion il protégera vos papiers et arge.!.
Réglable en 4 positions pour un confort maxi., absolument invisible sous

une veste ou un blouson. A partir de 190 F.
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Reading Worksheet

Reading Spanish

Practice: Cognates

Here’s an opportunity for you to practice recognizing and using cognates to help
yourself understand what you read in Spanish.

Look at the banner of a newspaper below. Underline the words you think are
cognates. What topics do you think this section of the newspaper will address?

©
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—_ Reading Worksheet
Reading Spanish
Practice: Recognizing Cognates

Here’s an opportunity for you to practice recognizing cognates. Remember,
sometimes you can identify cognates by their sound!
- Work in pairs.
- Go through the headlines below. Which one is about...

—_ arecent military action by the USA

musical brothers on a trip
_____ drug traffickers
______ anew gallery

—_— - Be prepared to discuss the clues you used with
the class.

Smithsonian Abrira
" Galeria Experimental

8 Estados Unidos invade Fanama
*  pero se les escapa Noriega

(.  Narcotraficantes ofrecen 30 millones por matar a Bush.

L. Hermancs
Salvadorenos 54 0)
viajan a Europa
con orquesta c11

| J ne ®

~|11A1'H*!“"w‘r I




Reading Worksheet
Reading Spanish:
Recognizing Cognates

COGNATES are words in a foreign language that look like words in our native
language or some other language we know. Most of the time cognates are a foreign
language reader’s friends. One needs some practice, however, to learn how to
recognize them quickly. Here is a chance for you to practice.

- Work in pairs.

- Go through the text below and underline words you
think are cognates.

- Discuss the clues that helped you to recognize them.
- What type of person would answer an ad like this?

- Be prepared to share your results with the class.

sndromeds

CENTRO HISPANO
DE SALUD MENTAL

Si usted o alguien que conoce
tiene problemas emocionales, de
bogar, alcohol o drogas, llame a

LA VOZ AMIGA

Telefono de Emergencia
en espanol

667-6766

1823 18th St N.W.
Washington D.C. 20009

2l1
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Reading Worksheet V.
Reading Spanish:
Recognizing Cognates

COGNATES are words in a foreign language that look like words in our native
language or some other language we know. Most of the time cognates are a foreign
language reader’s friends. One needs some practice, however, to learn how to
recognize them quickly. Here is a chance for you to practice.

- Work in pairs.

- Go through the text below and underline words you
think are cognates.

- Discuss the clues that helped you to recognize them.
- What type of person would answer an ad like this?

- Be prepared to share your results with the class.

SILVER SPRING
Consultorio quiropréctico
Dr. Alan D. Cornfleld
9211 Colesville Rd.

Silver Spring, MD.
¢Heridas automovilisticas? «Dolores de
¢ Compensacién de trabajo? cabeza.

cuslio.
hombros y

. brazos
Tm +Migrafios
sDolor de
ewpaida,

de plemas
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Reading Worksheet
Reading Spanish
Practice: Recognizing Cognates

Here’s an opportunity for you to practice recognizing cognates. Work with a partner.
Below is the table of contents from a woman’s magazine called Buenhogar.
Underline the words you think are cognates. Do these help you to understand what

this issue of Buenhogar contains?

(BUENHOGNR

" CONTENIDO No. 22 / Tei. 1T

PERIOMALIDAD: Pag. 22 |
'ARTICULOS )

"MANTENGALO ,CONTENTO! 24 HORAS AL DIA

"CUANDO UN NINO PREGUNTA

'QUE ES “BUENO" Y QUE ES "MALO" T
:MADRE DESPUES DE LOS 35. . [POR QUE NO? )
MANUAL DE FIESTAS: — e
omacrona | UN ALMUERZO DE SENORAS.. MUY DE HOY' — 8
_ werasnco - (PERSONALIDADRS
omcToma ot ante | LA REINA ISABEL... ;A PUNTO DE ABDICAR? 22
MARGAATA CARRILO . JANE WYMAN: LA HISTORIA DE LA MUJER _ : .
s MO QUE NO LLEGO A PRIMERA DAMA — X
MEMEZAYMODA

VICEPRENOENTE '
MARTIN OF ARMAS | , [ 36
- LAFORMA DE SU CUERPO JADELATAL ... -
CARLOS & GONZALEZ | SUETERES PARA FIESTAS : - az

40

DINCTOR GENEMAL DI VENTAS 'TEXTURAS. . Y COLORES!

CONBULTOR | iEE . —= —— e e
— OF PROYECTOR SSMCULES | ALGO NUEVOc PARA MI TERRAZA! 82 ;
o Somaen LcuTvO ’M JION e
GONIMLEILEMS |5 ARA UN DIA CUALQUIERA 54
e oy porke o ) i
orapreter ¢ M“:MW [ ] CON AIRE DE CAMPO o R .69.-
Yoer 30 Ne 82 ‘908 Subeconon tortvg0y ooy vasm |
POlage ind 88 Mirns Figreta 331 05. W B GITYIING Mamng | c.-
oMose Arvug sANtrPRen 100 800 10 PrER s Al rm
St i BUOwe Sk e v 2em: ween g | PREPARESE {PARA DICIEMBRE! e 714
Geresrs Mansa 2108 U § A SUSNMHOGAR «vostge sabre 1~ -
- b e ot e 8 Boneanue, HOY... iNOS REUNIMOS! S S -
3:.’...."‘."-?:..‘::.‘."..:'.:-“%-”:‘3-'_-_‘ -3:5 ‘SECCION ESPECIAL L
Fe i bar P e e Sooa e 0% | [ORAN HOROSCOPO 1986 U<
e w0 | NOVERA
?.i'-‘".‘:."-...o...-_: Ta e | UNA ESPINA EN EL CORAZON" por Kate O'Hara L6
SRS ET e | SECCIONES FUAS
-cl-'h.-u-—mnnn - -SABES Qus'; é.
PO Bos K36, Puraan. Navw vars | 000 ;{‘u EBF T ey
Jlogmgtmrringodyi gty Lo en il ;
WM‘.'—_-';WQ |HOROSCOPO % 4 S 144

} Sl




Appendix D
Reading Worksheet §
in French and Spanish:

Using Background Knowledge
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Reading Worksheet §
Reading French
Practice: Using Background Knowledge

Here is an opportunity to practice using your background knowledge while reading French.

- Work in pairs.

- Use your background knowledge of films to identify the names of American
films in this text.

- Share your results with other groups in the class.

- Canal +

. Les nouveaux films
i de la semaine

** Montpamasse 19
, De Jacques Becker (1957, 1 h 44).
. Ven,, 21 h 15; lun., 9 heures.
i House
. De Stephen Miner (1986, 1 h 29).
: Sam., 23 heures ; mar., 1 h 5.
* Peter ot Elliott le dragon
De Don Chaffey (1977, 1 h42). .
Dim., 18 heures ; mer., 10 h 35.
* Retour vers le futur
De Robert Zemeckis (1985,
1 h52) Dim., 20 h 30 ; mer..
23 h 20.
Twist again & Moscou
De Jean-Marie Poiré (1986, 1 h 30).
- Mar, 20 h 30 ; mer., 9 heures.
 * Frances
. De Graeme Clifford (1983, 2 h 14).
. Mer., 21 heures.
" * Amsterdam Kiii .
De Robert Clouse (1977, 1 h27).
Jeu,, 20 h 30.
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Reading Worksheet 5
Reading French:
7/ Using Background Knowledge

A. Iook at this text. 1look at the picture. What do you think
this text is about?

B. Now look at the bottom of the page. Based on what you know
about this type of text, what do you think this form is?

C. Read through the text of the form. Are there any clues to

confirm or disprove your guess?

Le nouveau Target 40 Plus de Tandon va a 11,5

(c’est eelui qui vient de vous doubler)

=

LE_ _ﬁ

PREE R E NS SN
IBEREaRgwal .

11.5 & l'indice Norton, il vaut mieux utiliser le méga octet de mémoire centrale

avoir le Target 40 Plus avec soi que cantre  livré en standard selon la norme L.I.M.

soi. Parce qu’en informatique les limitations
de vitesse ne sont pas permises, le nou-
veau Target 40 Plus de Tandon est doté de
performances exceptionnelles. Son élec-
tronique est entiérement nouvelle; basée
sur le microprocesseur Intel 80286, fonc-
rionnant sans “"Wait-State” & 10,7 MHz,
elle autorise un indice Norton de 11.5
faisant du Target 40 Plus I'un des cc mpa-
tibles AT les plus rapides.

Le Mapper, une exclusivité Tandon, sait

(Lotus Intel Microsoft**). Le disque dur de
40 Mo dispose d'un temps moyen d'accés
inférieur & 40 ms.

Le Target 40 Plus est doté en standard
d’un moniteur 'Paper White' Il est livré
avec MS-DQOS 3.2, I'intégrateur a fené-
tre Window et supportera le systeme
082" Alors un bon ~onseil, renseignez-
vous 4 toute vitesse!
ff}::,:;__;:;.,’°-,f§.?1'c':T:’i”a.m-m T

St MACT SIM 0P 18y QI JOOVIS e D0t tte Al ey
N LD T e 154 100 3g4 ™08 IR0 e M Ly

Bon & découper: Pour -ecevoir grarutement ~ove Joc.mentaron sur = ~arger 40 Plus. renvevez ce icupor 3
"argon Computer S A oy *éiephonez au -1 4760 300

"~

|

1

| Adresse 2 l ( )

[ rve . Code Posta L. Computer S.A.
S . FORUM STAND F631 165, bovlevard de Valmy. 92706 Colombes
[ meny



Reading Worksheet §
Reading Spanish:
Using Background Knowledge

Look at the text in the box. What do you think this text is about? Where would you
normally see this text? How do you know?

P — el

ADVERTENCIA DEL CIRUJANO GENERAL: El
Humo .del Cigarrillo Contiene Mondxido de Carbono.

e ——————————————————————

217
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Reading Worksheet §
/ Reading Spanish:
Using Background Knowledge

Look at this text. Look at the picture. What do you think this text is about? List 3 things
you know about this topic.

Barry sélo reconoce adiccion
al alcohol y tranquilizantes

El alcalde de Washington,
Marion Barry, reconocidé su
adiccion al alcohol y a los
tranquilizantes durante la
primera conferencia de pren-
sa convocada después que en
enero pasado fuera detenido
y acusado de posesion ilicita
de cocaina.

Barry aseguré que no
dimitira de su puesto de
alcalde de la capital mien-
tras se mantengan contra él
los cargos de posesion de
cocaina y perjurio.

Pasa a la pagina 6




Appendix E

Using Background Knowledge:

Practice Worksheets

in French and Spanish
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Reading Worksheet
Reading French
Practice: Using Your Background Rnowledge

Here is a chance to practice using your background knowledge.

First, list the kinds of information you would expect to find on a
bill of this kind.

Next, study the document to see if this information is included.
Was there anything missing? Was there anything that surprised you?
Finally, use all of the information to tell what happened.

FUEB RENAULT
53 CH ELYSEES FARIS

GAR ND  CATE  N.CONS TABLE VT
16 10/07/89 o395 37 1
2 EXFRESS  12.41
S, TaTL 12,40

1H2s 7 TOTAL 12 . 410

T}

SERVICE 5% (OMPRI

<% COMFRIS
MERCI A BIENTOT

.3 <20
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Reading Worksheet
Reading French
Practice: Using Background Knowledge

Here is an opportunity for you to practice using your background
knowledge.

- First, use your background knowledge to identify what's shown
below.

- Second, use your background knowledge to make a list of what
type of information is usually found in items like chese.

- Study the items more closely. Is there information that
surprises you? Is there information missing?

Ak 1BBNNAREE :
RIVENGRORAEE AU KON MARCHE
LE 13. 07,39 A 15H42 RIVE GAUCHE
01008 1 0244 7591005 LE 13/§778wpHll
N
« L E oo1a0s :fl%an 51008
gg_}‘JgN?EUR: %30 N c u ¢
293 ROGER|MLA R [ 3,00 AIVE GAUCHE
L RATS & i NO VENDEUR: 053 .
? RIVE SAPRHE 3,40 - 380115 SENTEURS 1 5. (1
39015 SENTEURS 1 S0
) 1 TOTAL 122,40
3735454431004 ' 1 707k
AMERICAN EXFRESS 122,40 1 ESFECES / ?.50
1 TOTAL 122.40 1 TOTAL 9,50
AHIBE“G&GBR@EHSB
S LE 13/fI/BLAEY
.EF.'I ET A E-ILNT(; HERI:I . UT
— G0 1006 7591006 B O N

RIVE GAUCKE .
NO UENDEUR: 05 -
s s X 27
S 250F X The t.me
38015 SENTEURS 40,1
38003 HOMMES 1 3.15

NET
380113 DENTIFRICES o 15,00

i especksTOTAL (74044
MONNAIE RENDUE 23,35

STl 76,15
s L E
8 O N
M A R
c H
VE GAUCME
o HERCT €1 A" RIENTOT 271
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Reading Worksheet
Reading Spanish:
Using Background Knowledge

On the back of this sheet is the banner of a newspaper.  Don’t look yet!

First, make a list of the kinds of informaiiuii you'd expect to find at the top of a
newspaper,

Now look at the banner. Does it match your expectations?
What other information is there? What isn’t there that you thought would be?

E-7

ERIC

Full Tt Provided by ERIC.



el pregonere

Vol. Xill No. 51 Diclembre 21, 1988 No es s6lo un periédico, es un servicio 8 ls comunidad Washington, D.C.

25¢

e ——
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Reading Worksheet
Reading Spanish:
Using Background Knowledge

On the back of this sheet is the coupon you’d use to request a subscription to El
Pregonero, a Spanish newspaper in the Washington, D.C. area. Don’t look yet!

First, make a list of the kinds of information you’d expect to find on a subscription
request and the kinds of information you’d be asked to provide.

Now look at the subscription request form. Does it match your expectations?

E-9
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CUPON DE SUBSCRIPCION
;Si! Deseo recibir @ pregeasre en mi hogar.

f ]
| [
| [
[ [
| |
| Nombre :
| -t
! Direccion '.
' \
: Ciudaa Estado Zona :
i -
: Parroquia :
1
! ()1 ano $10.00 ()2 ands $18.00 |
| ()3 ands $25.00 () Estudiantes y Jubllados $6.00 !
:Deseo regalar una subscripcion a: :
: Nombre |
| 4
! Direcci6n !
-
: Cuidad Estado Zona |
o ,
' .
| P. 8“ 0x 90567 ( ) Envié factura |
: Washington, D.C. 20090-0567 ( ) Incluyo cheque {

226
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Reading Worksheet
Reading Spanish
Practice: Using Background Knowledge

Here’s an opportunity for you to practice using your background knowledge when you
read Spanish, Below is a help-wanted ad for a driver (chofer). Look over the ad.
Using cognates and your background knowledge of ads such as this, what are the
requirements for the job?

lo

2.

—

[ INDUSTRIAL DE
GASEOSAS CIA. LTDA.
COCA - COLA

Necesita contratar choferes de trailer, que
reunan los siguientes requisitos.

- Licencia de manejo de primera catego-
ria

- Conocimientos de vehiculos Mercedes
Benz 2632 y Ford L-8000

= Experiencia minina de 5 afos, en carre-
tera y en este tipo de vehiculos

-~  Edad de 30 a 35 arlos

Presentarse portando curriculum vitae que
acredite experiencia.

Entrevistas unicamente dia lunes 7 de agosto
de 09h00 a 12h00 y de 15h00 a 18h00.

Direccion: Av. Isaac Albéniz 202 y El Morian.
227
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Appendix F
Reading Worksheet 8
in French and Spanish:

Previewing

F-1
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Reading Workshest
Reading French:

This item was found on a bulletin board. What service is being
offered? Be prepared to share your clues ard difficulties with the
class.

DACTYLO

LICENCIEE ES LETTRES EFFECTUE TOUS TRAVAUX
DE DACTYLOGRAPHIE EN FRANCAIS ET EN ANGLAIS
SUR MACHINE ELECTRONIQUE A MARGUERITES.
CORRIGE FAUTE D'ORTHOGRAPHE.

POSSIBILITE DE CHANGEMENT DE CARACTERES.

TRAVAIL TRES SERIEUX - DELAIS RESPECTES.

PRIX rg Francs LA PAGE.

= 43.36-3540
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Reading Worksheet

Reading French
Practice: Previewing

Here's an opportunity for you to practice your previewing skills.
This is an article giving factual information about a certain

subject. Preview the text to identify what the subject is.
forget to take advantage of cognates!

Don't

i VOUS NAVEZ PAS UN SOU..

Un projet qui vous tient & coeur, une dépense imprévue qui vous jette dans I'embarras...
bref, vous avez un besoin urgent d'argent. Sans panique, prenez alors le temps d'étudier
la solution la mieux adaptée a votre cas.

1. Veus voulez
financer vos
études ou celles
de vos enfants

Toutes les grandes banques pro-
posent maintenant des préts
« spécial étudiant ». Renseignez:
vous el comparez car les condi-
tions sont trés différentes d'une
banque a |'autre Les éléves des
grandes écoles demeurent les
plus favorisés.

» A noter - des préts d'honneur
sont accordés par les universi-
tés. Mais leurs conditions avan-
tageuses (taux d'intérét nul) les
rendent trés demandés et. .
rares !

2. Veous avez un
beseoln urgent
d’argent liquide

Le Mont de Piété — qui préfére
aujourd’hui se nommer Crédit
Municipal — reste une bonne
solution, a tenter.

Contre un gage que vous laissez
en dépét (bijou, valeur, meuble...)
il vous sera remis une soimme en
liquide. Dans le meilleur des cas,
vous pouvez obtenir jusqu'a
40 % de la valeur de votre gage.

3. Lo crédit & la
consommation
La régle d'or: comparez!

Sachez distinguer trois types de
crédits :

« Lo prét pour achat &
tempérament: c'est en
général la solution que vous pro-
posent les grandes surfaces, les
magasins de meubles, etc. Ces
commergants sont liés a des
organismes de financement
(CREG, SOFINCO, SAVAC,
CETELEM..). Leurs taux d'inté-
réts viennent de baisser nota-
blement en passant de 25 a
17118 %.

» Lo prét affectéd: il est
consenti par votre banque dans
un but trés précis : achat d'une
voiture, de gros appareils élec-
troménagers..

230
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«le prét personnel:
accordé par les banques et les
établissements de crédil. Le
consommateur qui en bénéficie
n‘'a aucune justification a fournir
sur I'usage qu'il en fait.

4. Les novveaux
services des
bangues

Le crédit permanent & domicile
par Minitel ou sur simple
demande auprés de volre ban:
que, vous pouvez obtenir des
facilités de trésorerie. Une nou-
velle idée en plein essor : Liber-
teldu C.C F., Noravance du cré-
dit du Nord.



Reading Worksheet 8
Reading Spanish:
Previewing

What’s being advertised?

CLINICA DENTAL DI DR
JOSEPH E. BAPTISTE
Le ofrece 1a mds avanzada tecnologia de
BLANQUEAMIENTO DE DIENTES MANCHADOS.
iNo espere m4s y brinde su mejor sonrisa!
« Limpieza ultrasénica *Reparaciones inmediatas
« Tratamiento de raices » Coronas y puentes de
* Reparaciones inmediatas porcelana
« Dentaduras parciales y totales * Radiografias
+ Emergencias las 24 horas del dia

Como siempre contamos con la mejor tecnologia para darie el cuidado
dental que usied 80 merece
Estamos en el centro de la comunidad latina Washington
jAdams Morgan|

W | | =

glovty use cognates and your background knowledge to list three things this clinic can
o for you.

1.

2.

3.

231
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Reading Worksheet 8
Reading Spanish
Practice: Previewing

Here’s an opportunity for yon to practice your previewing skills. Remember, when you
preview, you just want to identify what the general topic of the text is.
Scenario:

You're looking for a job. You open the paper to this page and see these ads. Which
ad would you read for more detail if you were interested in...

Ad #

... a job as a secretary?

.. a job at a travel agency?

... a job as a programming analyst?



Appendix G

Previewing:

Practice Worksheets

in French and Spanish
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Reading Worksheet.
Reading French
Practice: Previewing

Here is an opportunity for you to practice your previewing skills.
Remember, when you preview, you just want to identify what the
general topic of the text is.

- Work by yourself.

- On the flip side of this page are several ads featuring
educational opportunities. Which ad would you read for greater
detail if you were interested in...

... econany and social sciences? ... mathematics?

e m-wical fiEldS? e elmniCS?

- Share your results with other students. What clues did you use
to identify the topics?

G-3
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Reading Worksheet
Reading French

Practice:

Previewing

1] ) 1] lly
Below is a section from le Mon.:, usually _conm_dered the best da1'
for news in French. Preview the 'items to identify the focus of this

section.,

Naissances
= M. ot M™ FOURT BEN SASSI,
Pauiing ot Camiile
sont tris lnunu:o faire part do 1a

asissance de
Augustia,
le 21 juillee 1989,

1, rus de I"Ardiche,
44800 Saint-Herblain,

= Marine ot Florian TR

OUILLER
scat beureux de faire part de la nais-
| sance de leur petit frive,

Jean-Baptiste,
" 064 Gresoble, le 21 juiliet 1989,

i

Snf-uuhnu.'
Et ses onfants Rida, Ghada,

Safouane, Haifa ot
ot s douleur de faire part du déods de

M. Nassh AJLANI,
survenz Je 31 1989, A l'igs de
mmﬂ“ e

n désormais au cimetides de
M:M).

o Le Monde @ Vendredi 4 a0t 1989 15

Le Carnet du 3Monde

= Saint-Denis. Longwy. Le Thoursil
(Mainc-et-Loire).

M. Paul Ma
Et touts la famille,

ont la douleur de faire part du décis de

M® Leuis DURIEUYX,
" oée Odette X
officier d'

survenu le 17 a0t 1989, 3 Moat-Saint-

zuun (Meurthe-et-Mosells), A l'::
vORas musie

nct:mdol'&lin.m

4 3:. 410 h.SO. li?‘.l;h. Saint-
e
Dagobert, 2 Loagwy-Haut,

Saint

Ni flours ai courommes, des offrandes
pour messes ot recherche médicals.

22, avemue de la Gere,
54350 Momt-Seint-Martia.

L'inbumation 50 fora au cimetidre de
<Cybraast (Dordogne).

ER—— - o

- M. wobev i sulle,

ont la douleur de faire part du décls de

R LETULLE,
M:hmm

ssrvens 3 Saiat-Briac-sur-Mer, lo
26 juillet 1989,

Les ont ou Jiew dans la p'us
ariet g 4

La Salinstts,
35800 Saist-Brisc-sur-Mer.

= M Payl Solal,
ton

oat la douleur de faire part du décde de

M. Panl SOLAL,
€r0ix de gusrre 1939-1945,

surveau le 31 juillet 1989, A I'Age de
ixante-dix-huit ans.

Les obedques ont eu lieu l¢ 2 a0t
dans l'intim.ité familiale. s

Cet avis tient liou de faire-part.

16, rus George-Sand,
75016 Paris,

Remerciements
\

= M. Robert Pigeaud,

Et sa famille,

M. Francis Carlin,
remercient tris sincrement toutes les
personnes qui ont manifesté leur sympa-
thie par leur préaence, ainsi que par
l'savoi de fleurs et de cartes, Jors des
obsdques de

Framcols PIGEAUD.

Annivorulrn
= Ea souvenir de

Qlande-Plerre BLANCHE,

une meses sers oflébrés A son intention,
le 5 500t 1989, 2 18 b 30, en I'sglise de
Valbonne (Alpss-Maritimes), pour le
};‘a.mnndudeudbcuhtuom

= La président,

Ls conseil d'administration,

Et le personnel de la Société de ban-
quae et de crédit (SBC),
oat le regret de faire part du déods acci-
dentsl survenu au Maroc de leur direc-
teur général,

M. Driss TAK TAK

Puissemt ceux qui l'ont connu avoir
une peasés pour lui.

Le préesat avis tient lieu de faire-

SBC,
26, des Forces-Armées-
avenus Royales,

G-5

= Lo 4808t 1979, disparaisait
Fraagels GAULT
ancien fldve
de I'Ecole normale supérieure,
professeur A I'université de Strasbourg.

Uupnnlomdumndhluuqui
'ont connu et aimé.
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Reading Worksheet

Practice: Previewing

Here's an opportunity for you to use several of your reading
strategies to preview the French below. Use your background
knowledge, the pictures, and cognates to find a book you might like

to read.
LASCAUX ET SON TEMPS LE GRAND LIVRE DES DROITS
Véronique Ageorges et Heari OE L'ENFANT
de Saint-Blanquat Alsin Serres.
Dans la collection Les jours de /'Histoire Préface du Professeur
voici racontée la civilisation magdalé:u'erine Schwartzenberg,

qu sest étendue dans |'Europe occidentale
pendant six ou sept millénaires 4 la fin de la
dermitre glaciation. quelques quinze mille
ans avant notre ére. Les Magdaléniens
avaient hénté du feu et s’ils nont pas
“inventé " I'agriculture. ils ont développé
les techniques de chasse et perfectionné les
outils rudimentaires. lls nous ont surtout
laissé les traces d'un admirable art rupestre
et des objets & la décoraton minutieuse,
Lascaux. avec l'enchevétrement des
immensés taureaux. - longs de quatre 4 cing
métres - et de la multitude des autres ani:
maux. chevaux. bisons. cerft - on en
dénombre mille cing cents -. demeure enco-
re une des émgmes quéclaire cet ouvrage
trés bien documenté avec de nombreuses
\llustrations

CASTERMAN, 78 F

CITOYEN LIBERTE
Pierre Forni, Jean-Claude Camano
et Lucien Rollin

Que s'estl passé A Ivrv durant ces
fameuses années révolutionnaires? En
1789 aprés un hiver ngoureux. au Chateau
on féte avec insouciance larrivée du pnn:
temps. tandis quau-deld des murs du pare.
dans la campagne. les paysans rédigent fié
vreusement leurs Cahiers de Doléances.
Jean-Jacques Perrault. jeune journaliste
acqws aux idées nouvelles est le témain
attentif de ces deux mondes. Vu du coté des
petites gens de la commune. un stinéraire en
bande dessinée 3 travers la Révolution
Francaise.

CASTERMAN, S0 F

Ly

e = " M

%Ex GHEPARD Dy
te de Phili pont et
Valérie 'l\'lcql\,se

Dans la collection Parte d patte consecrée 2
la vie des ammaux, voici Le guépard.
Utilisé par ['homme depuis 'Antiquité pour
laider 4 chasser, le n_gépard a disparu
d'Asie et est devenu rare en Afrique.
Avec cent kilomitres 2 I'heure. clest le
champion du monde de vitesse de tous les
mammiféres. Comme 1a panthére, le
jaguar. le serval et I'oceiot. il fait partie de la
famille des félins tachetés dont les four-
rures adaptées 3 une nécessité de camoufla:
g¢ pour mieux chasser. ont causé la perte,
par leur valeur marchande. Bien illustré et
documenté, cet ouvrage instructif répond
bien aux enfants cuneux de natre.

WILAN, 3AF

LA VIE DES BORDS DE MER
LE TEMPS DES DINOSAURES

Voici venu le temps des dinsaures. Ou je
dis bien, venu. car personneliement je ne les
& jamais crus si vrass, tout drons sortis du
livre, avec des carapaces i mondes et mer-
veilleuses et des yeux qw vous trouent la
page. Cela se passe en un pays unique ol les
photos semblent étre en wiume. ou il suffit
d'un courant d'air et loiseau s'envole, la
vague vous submerge. le coquillage vient
rouler sous vos doigts. Cela se passe aux
Yeux de i découverte - C'est une coliection
qu tient le pan des Encvclopedistes d'il va
deux siécles : apprendre au plus grand
nombre un savoir menacé de se perdre en le
fixant par l'image. Lart photographique
sallie 3 celu de la composition de la page.
ol les textes sucaincts et rigoureux vien-
nent se glisser comme par magie. Les deux
derniers titres parus sont Le temps des
dinosaures et La vie des bords de mer. Pour
réver les yeux grands ouverts.

GALLIMARD. 85 F r:hague volume

(bnx ge lancement uaqu au 31 aot 1986)

G-7

Deux siéclcs aprés la Révolution qu procla-
ma les Droits de 'Homme quen estl des
Droits de I'Enfant? En douze dossiers et de
nombreuses photographies en couleurs et
illustrations. ce livre fait le point sur la ques-
tion. Pourquoi ce Lvre? Parce que plus de
deux milliards d'étres n'ont {)as arteint i age
adulte et qu'ils subissent le monde alors
quiils le renouvelient. Parce que des mii-
lions ont la faim au ventre. connaissent la
F"‘."" la misére et le matheur. Parce que
injustice est trop facile envers les faibles.
Parce qu'on doit leur transmettre le savoir
Parce que @ suffit de dire - " sois sage et
aistoi . Pour que chacun connaisse ces
Droits afin de les faire respecter et den
conquénr de nouveaux.

MESSIOOR, 120 F

0'OU VIENNENT LES PIERRES ?
DES ANIMAUX
DE BONNE COMPAGNIE

Deux nouveaux titres dans la collection
Découverte Benjamin. la premiére encyclo-
pédie de poche pour enfants. Aprés avoir
présenté tout ce qu'il faut savoir du Cheval
dans un précédent ouvrage. voici les
Anmaux de compagne quil ne faut pas
confondre avec les ammaux domestiques.
Sont de bonne compagne. le chien et le chat
bien sir. mais_aussi les petits rongeurs.
oiseaux et reptiles. Puis aprés Des Fleurs
par milliers déja paru. voici Do wennent
les pierres ?Chacun des hivres de cette col-
lection est composé avec la collaboration de
scientifiques et de conseillers pedage
giques

GALLIMARD JEUNESSE, 32 F

a
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Reading Worksheet
Reading Spanish
Practice: Previewing

Here’s an opportunity for you to practice previewing. Work in pairs.

Go through the ads below. Which ad would you respond to if you needed:

treatment for accidental injury

acupuncture

counseling

a physical

Be ready to talk about the clues you used to decide. Remember, make use of cognates and

your background knowledge!

A.

Clinica de Medicina y Acupuntura

1112 Eye 8L, RW. Sulle 1008, €319 Contte Place, Sule C
Washingion, 0.C. 20008, Pallo Church, VA 22044
(62) sy : (103) $326M:

_Cank @. Tran, MD.
Medicina Interna
Especsizado en Acupuniura on las Universidadas de Medcina
Tradicional de Beiing, Nanjing y Shanghai, en China.
Massiria on I Wcnicas mis satisticadas de Acupuntun
Tratamientos: Solorss en general, insomnio, MpONGs.
indigesdin, alerpiss, depresones, Abito de umar, rejuvens-
cmenio de le cars... uSaNdo soiaments agusas desechabiss

B. N g
DOCTORH. BAHAR. M. D.

Diplomado por la American Board de Medicina

Interna
MEDICINA GENERAL E INTERNA
Su médico personal

Bethesda Medical Bidg. 11500 Old Georgetown
8218 Wisconsin Ave, 405 Rd. Lower Level
Betheada, MD. 20814 Rockville, MD, 20852
(301) 654-1280 (301) 468-1212

Citax Lunes a Sabado Scrviaan

Teletowrv o de 24 hr- (J301) 251 8197

ACCTDENTE S P oNREO
VOO N TE DB PR Y e

v
[

Yo tor ol oo,

Thratamiento de Dolo

CROSSRSADS Plﬂllllﬂlllc
WU CENTER - I'G.

' Arlington, Va, 22204

pslmuatra famillar

» Depresién : -Ad:ccxdn
» Crisis nerviosa + Hospitalizacién
+ Madicamentos s Consejerfa -

TERAPA  NOIVIUAL  GRUPO  FAMAMR
cCMP d¢, M.D. PHD :
he (703)

611 South Carlin Spring Rd
§78-0907

« Ansiedsd

Suite 401
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Reading Worksheet
Reading Spanish:

Previewing

Here’s an opportunity for you to practice your previewing skills. Remember, when
you preview, you just want to identify the general topic of the ad.

Below are 4 ads. Look them over briefly and decide which you would call if you

needed:
a lawyer
a photographer

Be prepared to share your clues with the class.

___ a palm-reader

a carpenter

A

([ FCTOGRAFIAYVIDEO )

Para rccordar los mejores momentos
bodas. bautizos., cumpleanos, fiestas.
Fotos para tnmigracion y pasaporte
Q("..L servicio a domicilio. ...

|

243-0091 &) .,
L’l Fax: 525-2903 Ny

SENORA MARIA
Consejera adivinadora espintual

Le avudara a resolver todos los problemas de ti vida.

Avuda en problemas de AMOR,NEGOCIOY

ENFERMEDADES. tiene diticultades en su howar

quiere atraer a sv ser quendo. Consulteme howv oo

ﬁ'ﬁ:‘ Lee las cartas Tarot v la mano <7,

M) Limpias espirituales H—
Yy - N
'

920-3415 >
3400 23th cruza con la Shrinlington. Arimzion Vo
Consutias solamente en espano.

-
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5.
==_OFICINA DE LEYES
Edward W. Lentz

ABOGADO-PRACTICA
GENERAL

oDivorcios  eInmigracién
sTransacciones de Bienes Raices
¢ Accidentes de transito

B00N. Taylor St 703) 243-3333
Arlington, Va. 22203
D,

CONSTRULCOCORON EN CENLT AL
» * Remodelaciones « P:ntura

; ”']] + Plaster +Techos *Flcme-a
f_”_I_m' o~ +Electricidad + Calefacc.én
» Carpinteria en general

: CONSLL™A GRAT'S
| 439-8168 439-5813

-
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Reading Worksheet
Reading Spanish:
Previewing

Below are 4 ads. Look them over briefly and decide to which category each one
belongs.

car ad trave] ad

a doctor's ad clothes ad

Be prepared to share vour clues with the class.

A o @

i Espéc—:ialistas Diplomados capacit.uios-l' | \1/

| 9404 Old Georgetown Rd. 8303 Shady Grove Court

Bethasda, MD. 20814 Gaithersburg, MD. 20877

i A cuadras del Beliway. rula 499)
Aendamos $abeaos cla Bethesda,

LE86:7738° 330-4400
¢

l “ara atenderle como usted S€ Teruwt TI .
J| MEDICINA Y GASTROENTEROLOGIAT Rl e
. N W—— S—— o . ~ .
|~ J. Benjornin Unsveros E VIAJES FIESTA  (202) 737-6003
Ii - Medicina. estomago. higado. intestinos * I La Agencia de todos los Hispanos LLAMENOS -VISITENOS-
o SOEaUntiveros 1 H LO(S\BS‘::ISOS
|| 4 | VIAJE A EL SALVADOR
' ' T IDA Y VUELTA 5550 1522 K Street. \N.W. 4100
Ahors en nuesiras dos localigades para su conveniencla T ID A 3302 Wasnington, D C. 20005 !
|

Disednos
Ternos y Trajes §
a Medida 1

Ut"CA OPOPW\lDAD . _{"‘?" - n.mf.";'éfi.'ff.‘lf,: i

Si usted nunca ha tenido carro y ' vl 30 afios de E:’xp;rlen:in ]
i A ) . \ Alquiier y Venta de Tuxedos [f
fampoco ha tenido crédito ahora, , ' \ Precios Bajos ||

.. NISSAN le ofrece la oportunidad;

M%!:fmjgxs de poder tener su carro propio R\
( LLAMA A MONICA THOMAS L W\ 5541 Nicholson Lane |§
‘Tambien ahora venta especial de carros nuevos Je : N AR Rockville MD 20852 1}
demastrac solo por unica ve A ¥\ . Abiertos de Lunes a Sébado 1§

10:00 a.m. a 8:00 p.m.
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Reading Worksheet
Reading Spanish:
Previewing

Here's an opportunity for you to practice your previewing skills. Remember, wh
. " . . L ] e
you preview, you just want to identify what thepmﬂa.l_:sgm'g of the article is. ’

Below are the beginnings of 4 newspaper articles. Look them over briefl
decide which you would read in more detail if you were: riety and

religious buying a house
concerned about buying a diamond
the environment ring

Be prepared to share your clues with the class.

Un problema

que se acumula {COMPRANDO

CASA? .

@/

INGENIERO INSPECTOR

EXAMINARA ESTAS AREAS:
* CALEFACCION  * ENSERES
* ESTRUCTURA ¢ TECHO
* ELECTRICIOAD  + DRENAJE
T MOMEMA o ETC

30 % a 40% descuento
Diamantes

No hay una manera mis slocuenie de Gpresdr
WS Sentimientos, Que con diamames. Un bello

conjunto de 14 K. * ESPECEIOUE B EL CONTRATO DE
COMPRA QUE DESEA UNA

6 INEPECCION DE CASA

ROGER M. VELEZ, PE.
INGEMINO LICENCIADO

242-0065

— ¢

Le axcesive *
acumulacion de basura

es uno de los proble-

mas maa dificiles que

enfrenta la sociedad

moderne. (Que 38 esté

haciendo el respecto?

Ver reportaje espe-
cial en iss péginas cen-
trales.

A,

REFLEXIONES | tecwns
DOMINICALES

Forzlons AAload Corvada. D "j,

Exodo 17.3.7
Timoteo 5.1:2.5.8
San Juan 4,5-42

Dios vive con nosotros

ursnte la Cuaresma debemos hacer-  Pascua. y nuestra futura resurreccion
nos la pregunts que aparece en la cuando Cristo vuelve a juzgar a vivos y
lectura del Libro del Exodo .Estdé muertos

BEST COPY AVAILABLE

el Setior en medio de nosotros. 0 no?
La respuesta de los Israelitas en el

desierto es clara No solamente Dios es.

existe. sino que también vive con noso-

tros
D.

G-15

El sacramento del Bautismo. e! agua del
costado de (‘risto que nos une a su
resurreccion. a Su cuerpo que es la [gle-
sia. nos asegura la fuerza vital. la gracia.
el don necesarto para tener y entrar a la
vida eterna.
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Reading Worksheet 12

in French and Spanish
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Reading Worksheet 12
Reading French

You and your friend have purchased a train ticket from Paris to
Toulouse. You need to find the following information from the
ticket:

- Will you be travelling by day or by night?
- What time does the train leave?

' Poar e calable
g ‘ = e Ufre doat etre oo St

lors de b acoes au tram

épa" Dep ! s " \J 5 l ﬁr\ IS "“U I l.- "\' l " Z Train ' '”-
6 0% Places & e f)A
rnvée Arnv 07.00 TOULOUSE MATARIAU Referencet -

Date LE 26.07.89 PR B : AT
Vaid oIZFART TRAIN EN FERIODE BLETRK " Nt ]
- \'- . VRN Voy o \ { vrem(oﬁ' * r"g g
. Partncular;QGSv o S \\\ - ,jAccar'ﬁﬁdation E §
: 6710600571 | Remarks. © L ' VT v
. 24 005 | T2 auk. FaMILLE e T2 00 | oz
° 0428 7%
2 FAfRLS NORD
h 10.07.539 30
FaxebB88, 00 #

00636499 '
“rora vonzo s 00:6:36499. SN 0 0 0

Now scan the ticket for this information:

- When will you arrive?

- What is the train number?

- What are the mumbers of your reserved seats?

- There are several train stations in Paris. Which one will
you leave from?

- Before taking your places in the train, you must do something
with the ticket. Wwhat and how will you do it?
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Reading Worksheet 12
Reading Spanish:
Scanning

You want to put a classified ad in El Pregonerg. Below is the form you’d use.
Scan the form to answer the following questions.
1. What’s the minimum cost of a classified?
How many words do you get for that amount?
How much is each additional word?

Should you abbreviate words?

U

Besides your classified ad, what other information does
the form request from you?

RECORTE Y ENVIE ESTE |
CUPON DE CLASIFICADOS

TODO AVISO DEBE SER ACOMPANADO DE
UN CHEQUE O GIRO POSTAL (Money Order).

El minimo es $4.00 por 16 palabras icid

por edicion.
Cada palabrg adicional vale .25 centavos. Por favor
escriba en imprenta, bien claro. No aceptamos
abreviaturas.

ENVIELO A:

EL PREGONERO
Departamento de Clasificados
Post Office Box 4464
Washington, D.C. 20017

Nombre

Direccién




Appendix I

Scanning:

Practice Worksheets

in French and Spanish
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w

Reading Worksheets
Reading French
Practice: Scamning

Here's an opportunity for you to practice your scanning skills.
You're going out to dinner with a friend who says he's tired of
traditional foods and even of seafood.

Scan this page to find two or three exotic restaurants to suggest.

DES RESTAURANTS OUVERTS LE DIMANCHE

AKASH GG acmie eltt| LAMICROBRASSEME
Spdcialinte indionnen ot pekistaneions | \\gg, . caqulieges .
9. rue Nicoles: Flamel 14%) n.umm'*r?%z. T e .‘.‘%

LES AMBASSADES 2| 23Me.r &Odw it LES MINISTERES 024 237

D
. .. 30, rve du Bac (7%} - Calsine tradition.
120, bd Maleshorbes - 47,6856 5. Unt e g s 9 dhcer 1900

AMBASSADE D'AUVERGNE
22, v. du Grenier-St-Lazere
42.72.31.22 . Spéc. régionsies

All DERRICK CATAI.AN

ECHAUDE SAINT- MUNICHE T
BT e NN N | MUNICHE  ag.sss208 T
124 Zh mat. - Sesplots. Son

ESCAIGOTHOITOIGUE!I.
A R
18, Mamkrged (17 42 308351

CAFE TERMINUS %43
02&!

mwgv F

1. 83
gaez FRANCIS HEY T
pllc. I'Adma. Hultres toute
— sk Spdievindo e -~ Voo s o v Q7T

CHEZ JENNY "5 1 umitee % RELALS D'EGUtSHEm 5.8

42.74.75.75. Sos famonses chousrowiee 2hmat
Sos hultres tte I'onnde - tj pg 2h mat. 6. shce Torane
. Poinesms u Frais de mer

uzce;nq Mards: Boackenolt v sam o RUC UNIVERS mgus Frances 246
Banc &' iwaktres tutte | annde 42.00.31.57. D4;.. h Sowp. jog. 1h
1] * . e o o m' ' l

COCODISLES P drs o v .
c_c.........r..:""".".."' : 5% | | LASPAGHETTERIA
31, rue Modaiore Michetl, 99 focons de Giguoter on spaghett I-3




This is a brochure from the museum in Paris that houses a collection
of Impressionist art. You'll be in Paris Sunday, Monday, ard
Tuesday. Your schedule is full, except for mornings until 11:00 a.m.
Scan to answer the following questions:

1. When can you visit this museum?
2. Can you take a guided tour?

MuSée , Informations générales

Musée d'Orsay répondeur
62, rue de Lille informations

b
d rsay 75007 Paris générales : 4549 1111
tél. 45494814

[ J
etlt Entrée principale : 1, ruz de Bellechasse.
Entrée des Grandes expositions du M'Q ;
° lace Henry-de-Montherlant (surle quai).
d Enlrée du restaurant aprés la fermeture
gul e du Musée : 62 bis, rue de Lille.
Transports

~ RER ligne C
Station Musée d'Orsay.
~ Bus : 84, 24, 68, 69 quai Anatole France
73, rue de Solférino.
84, 83, 63, 84 boulevard Saint-Germain.
68, 69, rue du Bac.
- Métro Solférino : ligne 12,
- Taxis : rue de Solférino, quai Anatole France.
- Parcs de stationnement : [)eligny,
Montalembert, Concorde, Invalides.

Heures d’ouverture

- le mardi, mercredi, vendredi et samedi
de10h00 4 18h 00
- le dimanche
de9h00 4 18h00
- le jeudi -
de 10h00 & 21h 45.
- Entre le 20 juin et le 20 septembre,
le Musée ouvre 2 9 heures.
- Fermé le Jundi.

- Attention:
la vente des billets se termine 4 17h15
fle jeudi 21 h00).
A fermeture des salles débute
A 17h 30 (le jeadi 21h 15).

Visites

Visites guidées du Musée
tous les jours 3 11h00 et 13h 00 et le jeudi
A1OhOO.
“lrJl:le auvre 4 voir” ;
sentation d'une ceuvre tous les jours
S oh5 247

Rendez-vous au comptoir d’accueil des
groupes 15 minutes avant le départ.

IMPRIMEAIE NATIONALE - VISUEL DESIGN



You are traveling in France and you need to send a telegram home.

Reading Worksheet
Reading Fremch
Practice: Scamming

Someone gives you this brochure.

Scan the text to see if it has useful information for you.

Mode d’emploi du
NOUVEAU TELEGRAMME

Toutes les communications pour accéder par téléphone.
par Minitel, par telex & ce senvice sont gratuiles.

Le prix vous est indiqué en fin de communication par Minitel

ou télex...

A lamivée, le télégramme est transmis au destinataire par

Par Minitel: Faites le 3656

Par téléphone: Faites le 3655

Par télex: Faites le 214814

A partir de n'importe guelle cabine
publique avec une Carte Télécom.
Par télécopie: Renseignez-vous au
3655

Pour toute demande d'intormation.
appelez le 3655

Dictez (au téléphone) ou tapez (sur
le clavier):

1. \0s propres coordonnées: nom.
adresse. numéro de téléphone.

2. Le nom, l'adresse. e numéro de
téléphone. du télex ou de télécopie
du destinataire.

3. Le texte du télégramme.

les movens de télécommunications indiqués. En cas de

non-réponse, 'appel est renouvelé et si cette nouvelle tentatve
savere infructueuse, le télégramme est remis par les moyens

de 1a Poste.

Dans tous les cas. le destinataire regoit une confirmaton

écrite immediatement expédiée.

Vous pouvez demander une copie du télégramme au moment

du dépdt ou dans le délai d'un an apres son émission.
Pas dabonnement au service).

FRANCE—)
[ TELECOM | €5

24S

- -

[TLASTRUITY

ot boiey

v

1 DACLTISME € b 3410l
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Traveling in Europe you pick up a magazine on a train and open to
this page that you think are job offerings.

- What clues can make you think that these are job offerings?
- What country is it from?

- Do you think these jobs would be interesting to someone with a
college education?

- Do you have questions on anything you see?
Be prepared to share your answers and clues with the class.

247
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FPas encore amvés | Vatenaus)

Cherchons: Estmpriss charche PERROTTA = Cherche
® pem mac;_on 2 monteurs on chaufiage
en béti o 2 monteurs en ventilation
ment manosunwre instalisteurs sanitaire
avec CFC ¢t quelaues Sulsass is valable 2
années daxperience. Encte ..:"...!:'.L".' e 2 ferblantiors
Suisses ou permis C. bRt :}77?:” Parm vaabe

® (022) 721188, ALL J;gupopg(g SA
e du Méle
Ingénieurs & Nyon *
Nous svons besoin pour différentes entre ‘:m ool : — -
"""'2 chms PL Illnimlll:cml EPF/ETS g“mwmwu
Pour e calo’ des atructures; dlu- vous offrons des missions
attractives ot bian rémunéréss.
exnérimentss dee soidres, suneiince de [l o it DESEINATEUR'
Xp Des possibilitie de formation ot || S0 Shauffege, bitment..
m o mh GC. ‘om d'un m ine mm Sussi un
-NOUS S8NS tarder au formetique imporient. CHAUFFEUR-LIVREUR pos.
0. : m un permis depuis au minimum
180 Le possibiieh d'0tre inmtiresed ou ”s..
( ? . citsn W2 Lasssnme. ¢ 1a-
La mo SUSSE HOMNDE e~

un(o) secrétalre : _
S ko) scran d ¥ interyilles sa

dactylographie de documents | transports rapd
m. TS S orapiaes
mtgwdodimﬁehm.m [ PItE

Exigences :
— oartificat de_fin J'spprentisssge,

duplmdo r Em*mmw CAROUGE, 8, route des Jeunes

“u et o e
- T
m‘mp.u:&mumc: sléphone 022/4287 30 Fax 022/42 87 33
= notions d’englals ot allemand
— préférence sers donnée a une per. cherche un
onne jeune, ayant ei
un pou d oxptdm ot, surtout, 3: )
mnense « | chauffeur-livreur
Uieu de travail: Lausanne, thigud
Dute d'entrée: 1ar septembre 1988 ou ¢ osrl
4 convenir. Moraire: de 18h30 & 3h20 du matin,
Déisl d'inscription: 13 ao0t 1969, 5 jours par semsine (excepts vendredi et dimanche).
Les cendidet{ nationelith suigee
h&n-u(o)o :-’n':-mm Travail de grande confisnce, conviendrait sussi & petron-chauffeur.
mu mmm veo
. g ssisire &t Salaire en rapport.
1»""'". Place libre de suite ou & convenir.
emale . , @ 4267 30,
' Pour toue renseignements : C. Duvernay prong

BESTCOPYAVAILAME . 250



Reading Worksheet
Reading French
Practice: Scanning

Here's an opportunity for you to practice scanning for specific
information.

- Look at the items below. Preview quickly to get a general idea
of what the items are.

- Now look more closely at the items and answer the following
questions.

1. In each case, how was payment made?

Item A.

Item B.

Item C.

2. Which one had change returned?

AR TBENHARGHE
LE 13/07,89 A 15H42
Wtogs 1 024 7591001 A 1N GHORREE
- LE 13/§7 H58

NO VENDEUR: [830 N

39293 RDE":’“FB’AL!‘: R 3.0 a0 {006 7591006
9 Iisﬂtji%tﬂ f = - RIVE GAUCHE
RERHE a0 -

VENDEUR:® {5; .
1 20 IENIS)E:F;EUE’BUF ¥ ot 1‘1
R A 330 ) W X
s o A - Wi 187 = 0N ey KON MORCHE
LN EXFREC . 39015 SENTEURS 40,00 : ¢
AERILAN EXFRESS 122,40 29008 HOMMES { 3,15 LE 13/ (HO1L
T - . NET :
LTOTAL 12240 39013 DENTIFRICES 1 16,00 00 1006 7591006
0 ESF-E['ESTOT“L 1%,63 N0 VENDEUR nggtgemcut‘
o MONNAIE RENDUE 23,85 NO 08 L
MERCT ET A BIENTCT 38045 SENTEURS { 6,00
1 TaTAL 7,15 33015 SENTEURS 1 ,S0
o 1 « L E /
‘ a O N 1 T0ThL
M AR 0 ESPECES : .50
LI /
ek B 818 o { TOTAL 9,51
251
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You're spending the month of July in Paris. You've been invi
. invited to a
concert at l'orangerie de Sceaux. Your host doesn't care much for

jazz and you don't enjoy classical music. Scan to determine
concert would be a good compromise. % Which

.:mu'.i\%ﬁ._‘._r e
Sous le Haut Patronage de M Chatles PASQUA. 2 0

President du Consedl General des Hauts-de-Seine

Sasson Musicale d'Ete de Sceaun

festival
de ['orangerie
onocramme  4€ OCEAUX

JUILLET
osamedi 22-170 N0 odimanche 23. LTH 30 osamedi 20-170 30 odimanche 30- 170 30
Miguel-Angel Estrella, Martial Solal, Quatuor Simon Harmonia Nova,
Una Ramos Michel Portal Duo Mozart - K. 421, direction Didler Bouture
Narciso Omar Espinosa. prano, clarinette, saxophone Beethoven n° |1, Ravel soliste Alain Marion, flice
Jose-Luis Castineira Janz Mozart . dw. K. 157,
de Dios concerto pour flite K 313
Musiques d'Argentine symphonie n° 29 K 201
Debussy - Epigraphes antiques
Landowski concerto pour e
AOUT
csamedi5-170 %0 o dimanchs 13- 170 0 osamedl 19-170 N0 osamedl 26-170 00
Quatuor Parisii Danicl Wayenberg, piano Yvan Chiffoleau et Tokio Akademiker
Mozart K 156. Chopin . 3¢ scherzo, barcarolle, Olivier Gardon Ensembie
- Beethoven n” 16, Debussy fantaiste, noctuene en mu min.. violoncelle et prano Mozart div. K 130,
o dimanche 6 - 17 ) 30 2 scherzo Bach sonate n° 3. Mendelssohn - symphonie n° 9
Nadine et Lestie Wrigh Liszt : sonate Beethoven sonate n° 3, Rossini sonaten® |,
e et Leslie t Brahms sonate n* 2 Roussel sinfonietta
p1ano a quatre mains o mardl 15 - 174 20 o dimanche 20170 39 Saint-Georges symphonie
Schubert- grande sonate opus 30, Harmonia Nova, Solistes de Salzburg concertante
fuga opus post 152, direction Didier Bouture, s dimanche 27 -
tonda opus 107 soliste Jacques Rouvier, Mozart quintette K. 516 ‘ -1 0
fantaisie opus 100. piano grande sestetto Catherine Collard, pano
vatiations opus 39 Moart div K. 157, concertante K 364 Havdlr: so?ates thbn IZ% cf:.: b
Franck prelude. choral ef fugue
12.470 9 concerto pour piano K 415 Brahms sextuot opus 36
o samed) 1 Landowski : Mouvement pour Schumann . Carnaval opus 9
Nell et Ivar Gotkovsky cordes
violon et plano Tcharkowsks - sérénade pour 2 5 2
Beethoven sonatesn® lopus 12, | cordes
O Y o I-13




You are going to visit in Amiens for three days. You have a maximum
of 75 francs per night for a hotel. Which ones could you choose? Is
any information given which could help you to choose?

8
Amiens e HOTELS
OFFICE DE TOURISME

SYND'GT D"N'TIATIVE GRAND HOTEL DE L'UNIVERS ## « 180 2 380

%im;zd;t% Tilex 145070
Rue Jean Catelas % LEPOSTRLON ##+ 240330
Tél. 22 91 79 28 17. place au Feure

TH 229186572291 46 17 (FAX)

Téigx POSTILLON 140 754

15 LAPAIX ## 120 2 200
0. v de la République
TéE29392

17 HOTEL LE NORMANDIE + # 1203 280
1 bes, fue Lamarbne
Té 291 499

AMBASSADEUR # » 140 3 200
8. place Aiphonse Fiquet
Té 22916406

4 LESPATIAL # ¢ 952150

& 15. rye Alandre Faton
W 29182
&\ & 'ALSACE LORRAINE ¢ # 10220
e 18. roe de la Mordre
oy

T 29138 N

10 LES TOURISTES + 70310
(Restaurabon rapde)

22 tas, place Noke-Dame
Q T8 291045
85 CENTRAL ANZAC « 902210

17. ryg Alexandre Fatton
To 2291408

57 PUVIS DE CHAVANNES « 02170
6. rue du Puws de Chavannes
Tol 2291829

18 HOTEL BAR DE LA PREFECTURE 702115

64, rue de la Répubhque
Tol 22913287

19 LA RENAISSANCE « 03100
i 8. rue Angre
29NN

3 ALAVILLE DE MACON 602127
5 3.0 des Federss *
Tél 22920250

S HOTEL VICTOR HUGO 85a160
F°i 2.rue delOralore
Ta 22915791

1 heure hgurant dans ia (olonne des 1ermetures ast 1| heute mite
chents pour le diner

C ertamns de ces Frablisssments assurent 1a penyon et la | 2 pent
| Office de Toutisme diffuse sur demande ure hste des restaurar
rOUpes
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Reading Worksheet
Reading Spanish:
Scanning

Look at the ad below briefly (preview it, in other words) and decide which of the
following categories it belongs to:

sports?
music?
travel?
education?

Now scan the ad to answer the questions below. Remember, just look for the
information you need to find. Don’t try to understand every word.

1. Who are the two teams playing on Friday night?
2. Are they the same teams that are playing on Saturday?
3. Where does this take place?

T 4.  How much do tickets cost?

S. If you only had Saturday free to attend, what time

should you be there? ‘

FUTBOL
INTERNACIONAL

Entre los equipos de: ALIANZA - AGUILA
- - WASHINGTON DIPLOMATS

Viernes 7:30 p.m.

Alianza vs. Washington Diplomats |
Sabado 12:30 ' |
C. D. Aguila vs. Washington Diplomats

Domingo gran final entre: |

Alianza vs. C. D. Aguila
Eastern High School

o5 4 (A una cuadra del Estadio Robert F. Kennedy)

J Entradas: $12.00

De venta en el Faro de la Columbia Rd. y en las
[-17 - taquilias del estadio




Reading Worksheet
Reading Spanish
Practice: Scanning

Here’s an opportunity for you to practice scanning for specific information.

Look at the ad below. Preview it quickly to get a general idea of what the
ad is about.

Now look more closely at the ad and answer the following questions.

1 You and your family only have 25 days of vacation. What
countries does this offer let you visit?

2. How much will a ticket for your adult family members cost?

3. How much will a ticket for your baby brother cost?

4. Can you visit Inglaterra on this package?

S. What is the only day you can leave?

6. Where should you call for more information?

Viape a b uropa con tada 0 trpafe
st ol JdfOve e e, Adutes deethy
it oportonid.ad '’

us 81124
NIhoS dende
us. 3147

@ Tirta w2 AN 00D & DT
A0 - Maond - Quito @ Vsl y IxaI0Ne

[-19



Reading Worksheet
Reading Spanish
Practice: Scanning

Here’s an opportunity for you to practice scanning, using the table of contents of the
woman’s magazine Buenhogar, shown on the reverse side of this page.

Remember, when you scan, you look for the specific information you need. Scan for
the answers to these questions:

1. Who is the director (or editor) of the magazine?

2. There are articles on two famous ladies. Who?

3. What novel does the magazine present this month?
4, If you wanted to read about being a mother after the

age of 35, what page would you look on?

5. On what page would you find your horoscope?

6. Who is the magazine’s art director?

[-21
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JUENHOG

CONTENIDO No. 22/

D)

|
}
|
|
:
i
ARTICULOS '
MANTENGALO jCONTENTO! 24 HORAS AL DIA 14,
CUANDO UN NINO PREGUNTA j
QUE ES “BUENO" Y QUE ES "MALO" 20
MADRE DESPUES DE LOS 35... ;POR QUE NO? 26
MANUAL DE FIESTAS:
omecrona LUN ALMUERZO DE SENORAS... iMUY DE HOY! 68
wrTAsuNcO | PERSONALIDADES L
oimectona oe arte | LA REINA ISABEL... 4JA PUNTO DE ABDICAR? 22 !
MARGARITA CARRILLO | |ANE WYMAN:: LA HISTORIA DE LA MUJER |
ARvANDL ESIDENTE | QUE NO LLEGO A PRIMERA DAMA 30
viceenesoente | BRLAEZA Y MODA
aenEnTE oenema. LA FORMA DE SU CUERPO jLA DELATAI 36
CARLOS E. GONZALEZ | SUETERES PARA FIESTAS 42
OIRECTOR GENERL DI VENTAS | TEXTURAS. .. Y COLORES! 46
GUIDO M. ALVAREZ M
CONSULTOR ;
OF PROYECTOR SHPECIALES | JALGO NUEVO PARA MI TERRAZA! 92
o SONSEJERO EJECUTIVO DECORACION
. m‘f vo ““”L“‘::f PARA UN DIA CUALQUIERA $4)
&1 by Haarst aton. AN reeerved.
mon 1 wroa s s s S e oo | CON AIRE DE CAMPO 60
Yoar 20. No. 22. 1945. Publication . S900na Clase
pasage e aitiar Fonce 3152 antssoncounairy | CQVCINIA
é‘o:’ﬁ:.mw.ﬁmmtmm sweer veoms | PREPARESE jPARA DICIEMBRE! 74
Gardene, Flonda 33188.U S A BUEN R sobre
e e S ;C;chcil NOS REUN'MOé! 76
Fidrega y Fabrega, Emwluuo':‘m:nel. Em:o?::a °" u’. m
é%mkf&mm«m&“m:"; ‘GRAN HOROSCOPO ]986| 83
Finai Avernida La Paz. CP1020 Apartado Postal No 878, | :
Crogene uesmackiey 3 onwao P 030 LSPS
Segweade como comessondenca de segunte case e i [ JNA ESPINA EN EL CORAZON' por Kate O'Hara 116
gﬂ::-.g.:’:;’: :'i"f‘ﬁ.:;:“““’“"““ SECCIONES FLUAS ]
: Send sddress chenges to: Editoriel | ; SARES QUE? 6
Amarica, §.A., subscription Service Department | & il
P.0. Box 230, Patterson, New Vork 12543. [OS BEBES DE BH 142

"w??




Reading Worksheet
Reading Spanish:
Scanning

First, preview the ads on the back side of this skeet and decide which you would
read for more detail if you were interested in ..

a sale on towels?
a restaurant serving Peruvian food?
sending money to another city?

taking a trip to South America?

Now scan the ads to answer these questions:

1. How many places in the USA can you send money to?
2. How much are the towe!s discounted?

3. When can you hear the music at the restaurant?

4. Can you eat "conejo” there?

S. How much is a ticket to Bogot4?

6. What hours is the agency open?

Be prepared to discuss the clues you used when previewing and when scanning.

[-23

©

ERIC

Aruitoxt provided by Eic:



NN\

VIAJES CARMEN
TRAVEL

ANNNNN

SN

|
Y/

J.ELSALVADOR 520 .LIMA 449 m -
é EL SALVADOR(IDA) 306 <LIMA uDAA)LA 3Zg 7 RESTAURANT & BAR A,
7+.QUITO O GUAY., 495 GUATEM 449 7 e
-CARACAS 299 ‘BOGOTA 690 | T e —|
7 SANTIAGO 680 <LA PAZ 799 7 Pertas Cﬁ%‘;f;f Y zro'z’z;slm 'Iob;toptcm;
| BUENOSAIRES 699 -MONTEVIDEO 795 e
’ 4
7 EUROPA Y EL CARIBE 7 S NUEVO MENy
é Abierto lunes a sdbado, de 9 a.m. a 8 p.m. 2 :ng, percado
4 Precios especiales - ; o ATOS Con marecos
Y/ Z * Trueha trile
’ / e S o

ntrega de Pasajes a domicilio sin costo adlclonal. :mo
A . 2 * Enchiacios de queso y de polo
4 Tambien enviamos ddlares a Centro y Sur América. 7 thowa
2 (Encomiendas a El Salvador, Persi y Ecuador) Z * Empanados de came.
/1520 U ST. NW, Washington, DC / oo T 836-6150
? ? VEMES ¥ G000 = 241-9537
| (209) 797-8753 » 797-8754 y vt = 241-9887
¢/////////////I/////////I////IIIIIII/III/II//IIIIIIII///I/I/II/ %

\ SN Lin m, 2IFIRBNEIA ’

UNION

LA FORMA MAS
FACIL Y SEGURA
PARA ENVIAR DINERO
RAPIDAMENTE

Mande dinero desde donde
Ud. esté a 11,000 sitios en U.S.A.

’WESTE/?NWJ

s
' &

i3 v

LA MANERA MAS RAPIDA ‘ ,
20% a 35% descuento '
Todas Iss toallas de baflo
Escoga su color fevoriio enire Mussiro sunide y
ahorre on ias toallns de barto, MaNCS y Mis.
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Reading Worksheet
Reading Spanish:
Scanning

Here’s an opportunity for you to practice using your background knowledge before
scanning a Spanish text for specific information.

On the back side of this sheet is a news item about an upcoming Guatemalan party.
Don’t look yet!

First make a list of the kinds of information you'd expect this article to give the
reader. Work with a partner.

1.

2.

g No&

Now flip the sheet over and scan the article to see if the information you expected
is there. Remember: Just look for the information you want to find. Don’t try to ,
understand every word.
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Gran Fiesta
Guatemalteca

El préximo sibado 24 de junio, a partir de las 8 de la noche, la
Fraternidad Guatemalteca presentars alas candidatas aspirantes
a representar a la colectividad guatemalteca, en el XIX Festival
Latinoamericano. El acontecimiento social tendré lugar en el
Nigth Club Columbus, ubicado en el 5417 W Cedar Line, Bethes-
da,MD. Se servirdn platilios tipicos, como Tamales, Revolcado
con Arroz, Tacos y Tostadas.La Fiesta estaré animada por el
Conjunto Los Profesionales. La entrada serd de $15 y estin
invitados todos los Chapines y latinoaemericanos.
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Reading Worksheet
Reading Spanish:
Scanning

Tl.is is an opportunity for you to practice previewing and scanning.

First, look briefly at the article on the
right. What category does it belong to?

sports story?
music lessons?
computer class?
help wanted?

Second, scan the article to find the answers
to these questions.

1. Who’s offering the classes?
2. What subjects are offered?

3. The classes are on which day
of the week?

4. What date do the classes start?
What time do they meet?
(Use the chart below to answer.)

Ist session 2nd session

S. What number should you call for
more information?

[-27

Clases gratis de
computacion

on el objeto de ampliar las
oportunidades de empleo de
las minorfas. 1a biblioteca
Comuni:aria de Kensington Park ubi-
cada en el 4201 Knowles Ave. e el
condado de Montgomery, est4 anun-
ciando sus clases gratuitas de compu-
tadoras Lotus 1-2-3, Spreadsheet.
Las clases serdn dictadas en
inglés por voluntarios expertos, du-
rante 4 miéreoles consecutivos.
La primera sesi6n se dictars el
10, 17, 24 y 31 de enero de 1990 de
6:00p.m,a9:00p.m. Lasinscripciones
para estos cursos se pueden hacer en
persona o por teléfono el 18 de di-
ciembre de 9:00 a.m. 29:00 p.m. y el
19 de diciembre de 1:00 p.m. a 9:00
p.m.
Lasegunda sesién se dictardel 7,
14. 21 y 31 de marzo de 6:30 p.m. a
9:00 p.m. Las inscripciones serdn el
27 de febrero de 9:00 a.m. a9:00 p.m.
y el 28 de febrero de 1:00 p.m. 2 9:0
p.m.
Los interesados deben serinscri-
tos para participar en un sorteo. El 50
por ciento de las plazas sergn otor-
gadas a personas pertenecientes a
grupos minoritarios.
Para obtener mis informacién
en castellano se puede llamar a Mar-
lene Weiss al teléfono 565-7342.
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Appendix J
Reading Worksheet 1§
in French and Spanish:

Predicting
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Reading Worksheet 15
Reading French
Practice: Predicting

Here is. an or_:portuqity for you to practice your prediction skills.
The article below gives the reader factual information about certain

items.

- First, what items is the article giving information about?

- Secord, use your background knowledge to make a list of the kind

of information you'd expect to see in an article like this.

- Now go through the article to see if you find the information

you predicted.

predict?

Do you also find information you didn't

I TIREZ LA BONNE CARTE

Pratiques, de plus en plus indispensables, les cartes bancaires connaissent depuis quelques
années un essor considérable. On dénombre aujourd’hui 12 millions de porteurs en France.

Voici la grande famille des cartes bancaires.

Les cartfes
badges

Un bon point, elles sont gratui-
tes. Mais leur utilisation reste
des plus limitée. Elles n‘autori-
sent des retraits que dans les
guichets de la banque émetirice.
(Exnress, Ecureuil, Cesar, Eclair,
etc.)

La carte
nationale

Depuis le printemps dernier,
interbancarité oblige, son
systdéme a été revu et corrigé.
Les deux grands réseaux, la
Carte v :rte (Crédit agricole et
Crédit mutuel) et la Carte bleue
(B.N P., Société géneérale...) se
sont alliées pour créer la
fameuse «CB», la Carte ban-
caire. Elle donne acces &

I'ensemble des distributeurs
automatiques et surtout permet
le réglement de vos achats chez
plus de 7 500 commergants. Son
prix : 75 francs si vous optez pour
le paiement immédiat (signer,
c'est payar) et 95 francs si vous
préférez e débit différé (entre 4
et 5 semaines).

Les cartes de
commergants

Une forme déguisée de crédit.
Emises par des établissements
non bancaires (grands magasins,
vente par correspondance...)
elles sont le plus souvent gratui-
tes. Objectif : fidéliser une clien-

téle (Fnac, Carrefour, Au-
chan, etc ).

Les cartes de
prestige

Ces cartes «haul de gamme»
cumulent différents services : le
retrait d'espéces mais aussi la
rése.vation dans les hétels, la
location de voitures. Elles vous
font bénéficier d'assurances
supplémentaires (en cas de
déces ou d'accident). Elles cou-
tent cher (au moins 200 Irancs)
el exigent un revenu annuel
minimum (80000 francs mini-
mum). (Carte Premier, American
Express, etc.)

numéros sulvant 1 42,

av dos de sa carte.

QUE FAIRE EN CAS DE PERTE OU DEVOL?

* Téléphoner & votre agence bancalre ov & 'un des deux
A1 .” o ‘3.23.“.“ sl veus tes
& Paris, {16) 54.42.12.12. sl vous Ates en Province. indl-
latement le numéro de votre carte, 'houre ot
le !our auxquels vous constatez la disparition.

* Confirmer par écrit votre déclaration. Une simple lettre
suffit. Souvenez-vous que le porteur est tenu pour respon-
sable de la garde de sa carte. Il devra payer une franthise
déclaratior: de perte n’a pas

de 600 frances & sa banque si
614 taite le jour méme ov s'il a inscrit son code confidentiel
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Reading Worksheet 15
Reading Spanish:
Predicting

Here’s the title and drawing that accompany an article.

Regresa la Guerra contra los Fantasmas

Predict what the article is about.

My prediction:

Now skim the article (on the reverse side of this page) to see if your prediction was
right. Was it?

Yes No
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CINE

Regresa la Guerra contra los Fantasmas

Zap, Con un sonwlo
breve y aniquilador, las poten-
tes armas de los herovs
cazadores chiminan a los ame-

tes de lo invisible. El Jrama
conhinda.. lasemociones alcan-
Zan una ama aparcntemente
insupcrable c¢n fa pelicula
“Ghostbustors 11*.

£l Dr. Peter Venkham
(Bil: Murray), Ray Stantz (Dan
Aykroyd), Winston Zoed
demore {Emie Hudson), y Egon
Spengler (Hacold Ramis)
eUMNen sus conuImIentos para
rescatara un o que misteno-
samenteempiczaadosplazarse
on su cocheesto hacta of trifwo
de las calics urbanas

Los productores epecu-
tivos de “Ghosthusters 11" son
Bernie Bniistoin, joe Modjuck,
y Michael C. Cross. Sheldon
Kahn cs al productor/vdutor
anwudo. Elproductor asociado
v Tt s eon Michael

grafu

“Todos tuvimos que trabapr
junlos por unous (uvantos
ahvs. ., rocucrda Rentman,
hactendo alusion a latamibia de
actores que culdboraron vn la
prnmera version de “Ghost-
busters”. Continua dicwndo,
“...la wdca o hacer una secucla
parvcia divertidd”. Segun Dan
Aykroyd, el nucevo hime sebase
cn ol compurtamiento y los
valores hunwnus mas gue la
primwra puelicula. Estoha i ur-
ndo gran acogida pur parte del
publico.

En ¢l asprcto del vsce-
nario a hustora ¢ desphega
cn la gran cosmopulis
ncoyvrquina) para la pelicula,
Bo Welch, director de oate de-
partamento, enuniro un rete

.. 1)

. .
Do g & der vemes & 108 pACIpaIne (C0res d9 ioa Catss Fanmsmas
ol bobe Ocar. la actz Segourney Weavane a ios cazadonss Ball Murray
Haroid Rames. Oan Aytroyd y Ermes Hudion (8 PBRCALS 50 S8L8 Rwean
BNd0 6N 158 ones del &red

tempos  pasddoy sinvivran  bugo artistuo ls Hevs tanibun

vl londo para las amus ul- porlesesenanosde it bread

traimedermas de nuestrosheroes . way 4! s L
* l-.-’\hu.

.-
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Appendix K
Reading Worksheet 16
in French and Spanish:

Predicting
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Reading Worksheet 16
Reading French: Predicting

1. This is a news item from a daily newspaper. Use the title, the subtitle, and
the photo to make a prediction about the text. Write your prediction below.
2. Share what you've written with a partner. Now that you've predicted what

you think the text will be about, writt THREE questions you expect to find
answers to in the text.

a,
b.
c.

En patins a roulettes!

@

\& ,\\\\\\u >

\

\

(ﬁ;\\‘

\

3. Now flip the page over and read the text. Is your prediction correct? Scan for the
answers to your questions.

k-3 268
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Reading Worksheet 16
Predicting

(page 2)

RENNES (APJ.— Un an aprés la
traversée des Etats Unis d'Est
en Ouest (6000km) par un
groupe de jeunes gens en
patins @ roulefies Saint-
Brieuc (Cdtes-cu-Nord), 18
sportifs de Rennes et de ses
environs s sont lancés sur
les 3000km séparant la capi-
tale bretonne de Moscou.

Pour gagner la capitale de I'Union so-
viétique, les patineurs ont choisi de
passer par Paris, puis la Belgique, les
Pays-Bas, le Danemark, la Suede, la
Finlande.

Ce voyage, qui devrait durer 40 jours
environ (avec une moyenne de 80km
par jour), coltera 270 000 FF. Collectivi-
tés locales et entreprises ont sponsorisé
ce projet.

Le personnei d'accompagnement —
étudiants ou représentants du monde
du travail-qui précédera et suivra les
patineurs aura pour charge linten-
dance et {'organisation des escales quo~
tidiennes.

Mais la plus grande ditficulté a été
I'obtention de toutes les autorisations
E:ur traverser le territoire soviétique.

s responsables d'un mouvement de
jeunes sportifs russes ont apporté leur
aide. En échange, & l1a fin de I'été, les
patineurs d'aujourd‘hui feront partie
du comité d'accueil et d’hébergement
de jeunes sovietiques se preparant a
une randonnée de cyclotourisme Mos-
cou-la Bretagne.

Now scan for the answers to these questions.
(1) What is the means of transportation used?
(2) What city are they leaving from?

(3) what city are they going to?

(4) What's the distance to be covered?

(5) How long will the trip last?

(6) What countries are they going through?

(7) What was the greatest difficulty they had?
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Reading Worksheet 16
Reading Spanish:
Predicting

L. This is an exercise in anticipating the contents of a passage from its
title. Examine the title and write down 2 things you already know
about the topic.

Diabetes - Datos y
citras

2. Share what you've written with the rest of the class. Now that you've
built up some background knowledge, what do you expect the text to
be about? Write down J questions you expect to find answers to in
the text.

a.

b.

C.

3. Now flip the page over and read the text. See if you find the answers
to your questions.
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Consele
de salud

Diabetes - Datos y
citras

Muchas personas estardn
contentas al conocer los
progresos logrado contra la
diabetes. una causa principal
de muerte en EE.UU. que
ocasiona 300,000 victimas
cada afio.

&__ — vQ
" Hay dos tipos de diabetes:
Laquenodepende de insulina
Eh que depende de insulina.

| primer tipo generalmente
puede controlarse con dieta
y ejercicio.

Los que padecen del
segundo tipo necesitan dos-
is regulares de insulina. Se
ha desarrollado un nuevo
tipo de insulina, llamada
Humulina. Es una insulina
humana natural producida
mediante ADN recombinante.

~!
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Appendix L

Predicting:

Practice Worksheets

in French and Spanish
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This article is from Jours de France, a widely circulated weekl
magazine. Using the photograph and the title, can you predict thz
profession of the four men in the photograph?

Your prediction:

Now flip the page and read the blurb introducing the article.

Ces commissqires et
inspecteurs fraquent le gang
des chefs-d'ceuvre volés
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Reading Worksheet
Reading French
Practice: Predicting

Here's the introductory blurb. Was your prediction about the men's
profession correct?

Chaque jour,

un trésor de

la peinture,

de la scuipture, de |G porcelaine, du bronze et

du mobilller disparait. Face & cette industrie interna-
tionale, ias policiers travailient d*une nouvelle fagon. Leurs
armes principales : les catalogues des ventes,

les revues spécialisées, la fréquentation des galeries et Ia
circulation de renseignements de plus en plus précis.

4

Based upon the information in the blurb, what do you think the full
article will discuss?

Your prediction:




Reading Worksheet
French

Practice: Predicting

Here is an opportunity for you to practice your predicting skills.

In browsing *hrough a monthly magazine about education, you spot this
ad.

1. Make a list of all the coynates you see,

2. Pased upon the cognates you've identified and your background
knowledge, make a prediction about the following:
- Who is the ad addressed to?
- What is the service offered?

3. Be prepared to share your predictions with the class and to
discuss the clues you used to make those predictions.

ETUDIANTS A L’ETRANGER

PI ET L’ASSURANCE??...

— LE PRIX D'UNE JOURNEE D'HOSPITALISATION EN “INTENSIVE CARE".

VOUS CONNAISSEZ ?
NOKN ...

— COMMENT ETR® ADMIS DANS L'HOPITAL DE VOTRE CHOIX AUX US.A,,
A HONG-KONG, A TOKYO, A RIO DE JANEIRO?

VOUS SAVEZ?

..... ALORS : TELEPHONEZ-NOUS AU 42.85.72.72.

-
>

ASSURANCES ET PREVOYANCE INTERNATIONALES
13, rue Henner -~ 75009 PARIS -

LE PREMIER SFECIALISTE FRANCAIS DE L'Assuwﬁu}@mes DANS LE MONDE ENTIER

LE MONDE DE L'EDUCATION - SEPTE\R': 1988
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Reading Worksheet

Reading French
Practice: Predicting

Understandmg the article below will be difficult if the words
"blessés" and "balles" are cognates. Scan the article to find
information which can help you to decide if these words are actually
cognates or not. If not, what might they mean?

Use the following questions to help you scan the article for the
information you need to decide.

(1) who or what does the article concern?
(2) What happened?

(3) Where did it happen?

(4) Where are those concerned now?

(5) why did it happen?

Could you answer all of these questions? If not, can you at least
say in which paragraph the answer can be found?

FAITS DIVERS
Dans les Bouches-du-Rhéne

Deux ouvriers
marocains
blessés par balles

Jlusieun inconnus, circu-
|llll en ture. ont ouvert le feu sur
deux ouvriers saisonniers marocains,

mercredi 2 a0Qt vers 20 b 30, & Chi-
tesurenard (Bouches-du-Rhlae),

dans le quartier de La Cran.

M, Molmnedlul( treate-
buit ans, a été blossé de balles
dezz rm.ummlhmin
et & l'sine. M,

2 uarant umlu. um
té touch aubru t. Les

ulhh 3 Avi-

gnoa. Leur ém utjuaﬁ satisfaisant.

Un litige sur ie prix d’une voiture

d'occasion serait & l'origine de
{"afTaire.

Are they cognates? Yes No

If not, what might they mean? Your prediction:

blessés

balles

Be prepared to discuss with the class the clues you used to
understand the article.
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Reading Worksheet
Reading Spanish:
Predicting

Here’s a headlire. Work with a partner. Use cognates and your background
knowledge to get a rough idea of what the headline means.

CONDENAN A DOS MEXICANOS
A 40 ANOS EN PRISION

Predict 3 questions ycu’'d expect to find answers to in this news story.

1,

2.

3.

The complete story is on the flip side of this sheet. Turn over and scan the story
for the answers to your questions.
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CONDEN:..« A DOS MEXICANOS
A 40 ANOS EN PRISION

Ciudad de Méjico. Dos nar-
cotraficantes mejicanos fueron
sentenciados el 11 de diciembre
a cuarenta afios en prision cada
uno por el asesinatod agente
norteamericano antinarcéticos
Enrique Camarena, dando sf
por terminado un caso que
dificulté las relaciones entre
ambos paises desde 1985.

"No existe ninguna posibilidad
de que esas sentencias sean
reducidas”, dijo el Procurador

General Enrique Alvarez del
Castillo.

Rafael Caro Quintero, de 37
afios de edad y Ernesto Rafael
Fonseca Carrillo, de 56, fueron
encontrados culpables de de la
autoria intelectual del asesinato
de Camarena, un agente de la
DEA y de su piloto mexicano,
Alfredo Zavla Avelav.

Un vocero de la Procuraduria
General diio que Caro Quintero

y Fonseca Carrillo debern ser-
vir 74 y 53 afios, respectiva-
mente y que no hay rebaja de
condenas en casos relacionados
con drogas, ni siquiera en un
dia.

Don Hamilton, vocero de el
director de Polftica de Countrol
de Drogas, dijo en Washington
que "es ulentador ver a personas
como Caro Quintero en prisién"

<
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Reading Worksheet
Reading Spanish
Practice: Predicting

1. This is aa exercise in anticipating the contents of a passage from its
title. Examine the title below and write down what you already know
about the topic.

¢CUAL ES SU PROBLEMA?

CALORIAS

2. Share what you’ve written with the rest of the class. Now that you've
built up some background knowledge, what do you expect the text to
be about? Write down THREE questions you expect to find answers
to in the text.

a.

b.

C.

3. Now flip the page over and read the text. See if you find the answers
to your questions.
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CALORIAS
L]

*‘Leoc mucho sobre dietas y calorfas,
pero, ;c6mo sé cudntas son las calorfas
que debo ingerir diariamente?

Eso depende del peso que usted tenga
actualmente y de si desea mantenerlo, au-
mentarlo o disminuirlo.

Si quiere simplemente mantenerlo,
multiplique su peso, si es en libras, por 15,
y si es en kilos, por 30. El resultado seréd
las calorfas que debe consumir.

Si quiere perder /2 kilo (1 Ib) a la
semana, reste 500 calorfas del anterior
resultado.

Si desea engordar, afiada algunas calo-
rias, unas 750 aproximadamente.

Ejemplo Kilogramos
Pesoactual ............cooviviiiiiiniinnnnn. 60
Para mantenerse .....................u.n. x30
Calorfas diarias .................c...... 1.800
Para reducir...............oooovvviennnnns -500
Cals. diarias............ccoevvivennnnn, 1.300
Para aumentar ................ 1.800 + 750
Calorfas diarias....................... 2.550

Nunca ingiera menos de 1.000 calorfas al
dia. Las grasas no deben llegar al 30% de
su dieta.

L~

Dirija sus preguntas sobre belleza a:
VANIDADES Continental, 6355 N.W. 36 St.,
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Reading Worksheet
Reading Spanish
Proctice: Prudicting

This is an exercise in anticipating the contents of a questionnaire when you know its
topic. On :he flip side of this page is a questionnaire entitled, "¢Cémo come?” The
questionnaire is intended to help you determine if your eating habits are healthy.

1. Work with a partner. Using your background knowledge of Spanish
and what you know about healthy eating habits, write down at least 10
words in Spanish you think will be used in the questions.

2. Share your list with another pair. Check the words you have in
common. Add any words you haven'’t listed that the other pair has.

3. Now flip over to the questionnaire and see if the words you predicted
are there. Are there any words you didn’t predict that you should
have, now tha. you see the text?

251
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ccomo

Si desea saber si sus costumbres alimenti-
cias son saludables, llene el siguiente
cuestionario:
1. {Con qué frecuencia usted come una
ensalada mixta, con mds de 4 vegetales,
crudos o verdes?

a. la mayorfa de los dias.

b. 4 6 5 veces a la semana.

c. | 6 2 veces a la semana.

d. casi nunca o nunca.
2. .Con qué frecuencia come una fruta
fresca?
. @. una vez o més al dia.

8. 3 6 4 veces a la semana.

€. 3 6 4 veces al mes.

d. casi nunca o nunca.
3. (Come carne roja o derivados (pas-
teles, embutidos, prensadas o pdrés)?

&. una vez al dia lo menos.

L-14

come?

. 465 dias a la semana.

c. 1 6 2 veces a la semana.

d. casi nunca o nunca.
4. (Con qué frecuencia come de 3 a 4
rebanadas de pan integral al dfa o un
plato de legumbres (judias, lentejas...)?

a. 4 6 mas veces a la semana.

b. 26 3 veces a la semana.

G 2 6 3 veces al mes.

d. casi nunca o nunca.
5. Cor qué frecuencia come pescado?

3, . pescado graso (salmén, trucha, ma-
carela, atin...) 2 veces a la semana o mds.

b. pescado grasoso y/o blanco y enlata-
do, 2 veces a la semana o més.

¢. pescado con papas fritas, una vez a la
semana o mads.

d. casi nunca o nunca.
6. (Qué clase de desayuno hace?

a. ninguno; o café o té solamente.

& cereal con leche y azicar, o pan
blanco con mermelac 1.

¢. pan integral con margarina o mante-
quilla desgrasada.

d. cereal integral o avena cocida sin
azicar y con leche descremada.
7. (Cudntas piezas de torta, galleticas
dulces ¢ helados entran en su dieta?

a. nus de 2 al dfa.

b. | al dia.

¢. 16 2 alasemana.

d. casi ninguna.
8. (Con qué frecuencia come fritos o
asados con grasa?

4. una vez > miés al dia.

b. casi todos los dias.

¢. 3 6 4 veces a la semana.

&. una vez a la semana o menos.

RESPUSSTAS
1. a o b) | punto: Bien hecho. Serfa una
maravilla que comiera vegetales verdes
todos los dias y varios crudos o pocos
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Reading Worksheet
Reading Spanish:
Predicting

Look at the headline and drawing below. Using your background knowledge, what
type of story usually accompanies headlines and drawings of this sort?

Work with a partner. Predict five pieces of information you usually find in this type
of story. State these as questions.

ol A N

POLICIA SOLICITA
AYUDA PARA

CAPTURAR A LADRON

,EC L-15
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Here'’s the entire text. Scan the text for the answers to your questions.

POLICIA SOLICITA

AYUDA

PARA

CAPTURAR A LADRON

El 10 de diciembre, alrededor
de las 8:30 p.m. la Georges
Spanish American Grocery ,
ubicada en el 3840 Mt. Vernon
Avenue fue robada por un
sujeto. El Departamento de
Policia de Alexandria necesita
su ayuda para poner al ladrén
en la cércel.

La cajera estaba a punto de
comenzar a anotar la
mercaderfa que el presunto
cliente habfa puesto sobre el
mostrador, cuando el
sospechoso extrajo una pistola
y solicité todo el dinero en efer-
tivo. Tan pronto recibié el
dinero, se dié a la fuga.

El sospechoso es descrito como
un hombre blanco de unos 25
afios de edad de 5 pies y siete

pulgadas de estatura, de
complexién median , cabello
negro y ojos café, Lailtima vez
que fue visto vestia chaqueta
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negra y utilizaba anteojos del
mismo color.

Dej6 el &rea del robo en un
automévil Datsun 280Z. El
ladrén no hablé inglés durante
el robo.

Siusted sabe algoacercadeeste
acto criminal, por favorllamea

Alexand¥ia Crime
Solvers al teléfono
838-4858.



