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ABSTRACT
EduCatioriMay1)0.2080 AS,:a:f0r00f-,:verbal

comMunicatiOn. OpiniOni-aboUt the-piet'llingut041054h.pedtgogidia
communication differ Adcordinigt0 the eihOhatis 'Placed On: the
teaCher (i.e., language at abeam; Of transferring knOWledge, as in
the traditional teachers!Centered-cOnCept); (2) the studentsjor
language AS a Meant of learning); Or (3) the cOMmunicative prodess
.itielf (i.e., teething and'Idarning at COMMunicatiVe'interaction Or
dialOgue). MOit recently, research on classroom communication, while
still looking at tetCher and Student talk, hat taken on A new
perspective'. This more procets-Centered approach, whia Studies
classroom verbal interaction as a form of conversation, is realized
through the ethnographic method. EthnolinguiatiO research on
educational discourse has begun to focus on underlying social norms,
schemata created and signaled by participants, and systems governing
verbal classroom interaction. Within the last 4ategory are studies of
pedagogical actions expressed in language (structuringe soliciting,
responding, reacting), of the transactions occurring in lessons, and
of the eliciting of verbal exchanges. A 39-item bibliography is
included. (MSE)
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ABSTRACT

_
EdUktion msy be looked upon as a (00 of (verbal) abennunititiOn.

,".;Opinioni .4Onoern1ng the pert of language played in pedagegleid Cont-
launidition differ ,aocording to the itress.put oh the teeeher (lingUego

'a. Mins of :transferring !knoWlidge); the pUPils (lantt
Moans of learning). Or the eolariUniclitiei proOess itself (teaching-
liniening is cOmmunkative intirection or dielogUe). Nowidayi, next to
the itudy of the ChirtateristiOe of ties:titer end pupil talk, research on
verbal interaction In the classroom takes a hew start, This change in
perspeotive is realised through an ethnographic methodology.

I. Education as a form of communication

"Je ne ripetend jamais asses qua nous donnons trap de pawner aux mots:
avec notre education babillarde, nous ne faisons que des bebillards" (I
can't but repeat we give too much power to words: our babbling ecucation
only creates babblers).

read these lines, which obviously express the feelings of many
educationists in the Nordio (and not ao Nordic) countries, in a book
written more than 200 years ago. Indeed, they are quoted from the French
philosopher of education J.-J. Rousseau, the Benjamin Spook of his time.
Education makes use of words, of language and, as Rousseau feared, in
his Emile ou de relducation, sometimes in overdose, thereby causing educe-

(1/

tional inflation.
Rousseau's statement also implicitly points at a distinction which many

bc, educationists are willing to make with him, namely one between the process
and the product of edUcation. This distinction, bowever handy it may be,
distracts the attention from the conceptual unity -of education. It could

40 rather be the case that the range of activities, both formal and informal,
whereby people are initiated into, or realigned with, the evolving tradi-

io tions, structures and social relations should be taken to constitute their
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adubstion. Iducation his estentially to do With lierning, but it remains in
etoen question, not only in the liiiignigs &Main, whether all learning
reqUire. teaching.

.

ildueiting Ind 16k:hint:(Intended .or net) din be Viewed as trineac.;
tiOns of the type 'by doing activity P, person A was x-ing PerSOlt

(19112), following 11.. Freeman, calls them perficienary transactions;
44nCotOlteadh are thUS, frOM tide praginatio point Of view, perficiint
(X-ing) verbi (belonging to the ume class as hurt, interrupt, offend,
doininate, inspire, reform r..ther than activity verbs. When the educa-
tional relationship is dialoghal, learning can be in-depth and critical.

The intellectual exercises of Xleinig and other philOsophere of educa-
tion can revitalise the discussions in educational circles on items such as
the relstive isomorphy (of terms like) between educating/teaching. Social-
isation/education, education/communication. It is, for example, to stick to
the latter pair, not unusual for edudationists to regard education as (a
form of) (primarily verbal) oommUnication. Obviously, a general view like
this, leaves room for different interpretations, depending on the defini-
tions of sender and receiver in the communication process.

1.1. The traditional concept; teacher-centred

A traditional educator/teacher centred interpretation considers language
the means 'par excellence' for the transmission and evaluation of linguis-
tically 'canned' knowledge. The teacher is regarded a as non-stop broad-
caster, the pupils aro to standby, receive and, occasionally, 're-broad-
caat'. Becoming a pupil means for the young child adaptation to a situation
in which the omnipresence of the words (of the teacher) is a prodominant,
constant, and systematic fact (Bruner 1971: 65). Does he fail to do so,
class will become a 'linguistic Passchendaele' (Hawkins 1981: 226) for him
very soon.

A large part of the manifest curriculum, the submt matter, is trans-
mitted by the teacher in monologues. Traditional teacher profiles point at
the necessity of a 'good verbal ability': is the teacher not earning his
living by means of speech, a realisation of a sociolect and a aubject-rolated
idiom? Moreover he holds the floor, he defines who can speak or, for that
matter, who is not allowed to. If the permission is granted, the decision
regarding the relevance of the pupil's measage remains with the teacher
(Coulthard 1974: 237).
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learning. The teqtaisiHoh Of cOneePtO end skill. 'it ihtiMately

.u41.:*Intalti tO*.COMI. 0'0o-with: liOnCepte,:atid tit

mentally.. Language 'regarded as:Ifni:eh .(Tymister

**Ifi.19711: 10) ôan bitOMe a wens for the .puPil to re0onitruot and interpret

.the extralingUistio
To know temething or to be able to do something is intimately linked

.the ability to quertion and . fraMe the world outside linguistiCally.

..:ThUs, 'classes should embody oppettunities for sudh et-divide* to take
Educating is a matter of quutiening, not so much putting of ques.

but tither the creation of adeqUsto constructions, be they Ungulitio

endlor sensorial, that raise questions in the learner (Hodgkin 1912: 9).

Moreover, it is suggested that tn a learner.ortented view the success of

educational communication should be defined in terms of learners (see for

example Peters HMI: 19, 20).

(-

1.3, The 'integrated' concept: process-centred

Today, the thesis 'education is communication' can no longer be defended

without taking into account the developments and research generated in

some disciplines. The focus ie no longer on either the sender or the

receiver, but rather on the mechanics of educational discourse, its con-

straints, aims and functions in a larger context.

For example, humanistic psychopedagogy, calls for teaching-learning

processes that are oharaeterlsed by dialogue. The creed is: education is

for dialogue and through dialogue or not at all (Jourard 1078; Freire

1972). Humanistic educationists do not centre on the roles of teacher and

learner, but rather emphasise the growth of man, of personality through

this typically human way of being and realising what is (educational)

discourse.
Another example may be found in communicative didactics, whose

advocates consider the teaching-learning process as an interactive and

communicative process which credits the participants with intentions,

expectations, needs and interests (see for example Watzlawick et al. 1962).
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1-:4ocaimenitnitiOn UM): ;424 :: . . . . . . ..

eilyeera.heve.lee rahOWit: bloiloMing 'of a More: emPirlial
, .. (o.

odologioal) Him:niftiest which is:gradually beocening more maorOlingeletie in
Iti locus. The CipPlioation of basic technic**. Of (intarectionii) 10010-
tinge's** and othnopephy has given rise to * rowing amount of data on
the Procesiii by which. coedits Of sibidibiiily H. put Into 'dilly practice.
These Studies rellecit a genttine interest- in the different ways in whioh
teachers and pupils together, in classrooms, construct the day-to,day
witty of the social process of the tranamiseion of knowledge (Thme 1970:
Titons and Danesi 19115).

3. The study of communication in cluarooms

In his Life in classrooms (1990: 175), written some 20 years ago, P.W.
Jacason wrote that "classroom researchers are beginning to turn to disci-
plines other than psychology and educational measurectant for their meth-
ods of analysing classroom phenomena". He refers to anthropological field
study and participant observation. Probably this remark originated from a
dissatisfaction with prestructured schemes for observation and analysis
which were designed to retrieve information concerning the cognitive and
emotional characteristics of educational discourse through teacher talk.
And indved, the more qualitative bottom-up techniques of participant
observation for getting inside the classroom, for getting a larger picture
of the educational scene, the nonjudgemental orientation and the xplicit
aim of contextualising data have forced many educationists to question data
obtained from the application of quantitative top-down studies.

2.1. Teacher-centred

The study of verbal communication in the class in a traditional, teacher.
centred view of education is characterised by a methodology that aims at
objective observation and analysis of teacher talk. In most cases the final

5
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.bilt known is -Undonbtedly PIAC i(Flintierve.- (1070) Intersation
nalYsis Categorlea). This system distinguishes ten chtsgoriciv.-411hgUiltitt

ieativith teacher talk,ItWO-with
'CategOry' Ind 000tOtiOnt; :Though FIAC hsvo

4."!:been, 'Oritisited for several relsonit (fOr oxiMp10, little attention for
..:2.6Alow,virbui Impute of oommUnitatiOn, itomistic), they have.been used

.,in:miny studies of comtnUnicetion in the CliserOom.
is nO surprisO :that '60 midi. attention has been given to teacher

talk In traditionally framed darns, the teacher Waite the bulk of the
::,,-;2,spiisk1ng time, Thil can be **planed is felloWs (Pelament 111711); the first

strategy of a teaelier is often to thrust his definition of class, teaching,
education. This is largerly realised by means of language. flo, the taacher
Mks and talks. FIAC studies have shown that two-thirds of tho tradition-
ally run classes consist of talking, of which two-thirds mulcts of teacher
talk, two-thirds of which consists mainly of giving directions, evaluating,
ets.

'40/

A. was said before, traditional research into the influence of teacher
talk on turning makes use of prestructured schemes and quantitative data.
Some examples may illustrate this. Sennett (1973) investigated the relation
between certain instructional atrategies and the ways in which a teacher
interacts verbally with the pupils. It becomes clear that the way in which
education is framed or organiaed has repercussion on the amount of
'silence and confusion' or on the balance between teacher talk and pupil
talk (ell. Gruber 1977). Other studies correlated opinions on discipline
with amount of teacher talk (eg. Rexford, Mower and Winch 1972) or
tried to dig up hard data for the negative influence of the lack of balance
between teucher and pupil talk on the independent thinking and activity of
students (Measel and Mood 1972). There have also been investigations into
tho relative effect of indirect (accepting the pupils' ideas, feelings, en-
couraging, questioning and direct (lecturing, criticising, directing) beha-
viour of the teacher. Rot inspired by Flanders are studies in some aspects
of teacher talk, such as his intonation. For example, Brasil (1976) showed
that by means of their intonation teachers clearly differentiate between
those (unmarked) parts of tho message which they suppose to be known
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to-weber talk, 'ilboutkit,:is !AO.: ipiOWnIkaLthe larger part
of the 'qnestiona is *at snOPOiniii to' Os :ansiered2bi .PUpile
)y, the :tiathet.:kireseWit kas liiiO,Often keen eetaklisked that 'Only. a

----small proportion .of the teacher's <qUeetions ;are .ot:the optnionatinj kind,
vertaihing to velutey or. ..choioes: Nest. .gueetions seem:. to 'ask for . a-

reProduotion of known iniormation. A vast "factory Of liteiitature
'educational queetkining ekists. .Stit only relatiVely /*cent resOarch ishOWs
that queitions .40 net alWaYs de the jOb they sre suppoted to ao in

.:.;uidictiO theory. orind illuetratiOns are found .th *tieing. . by

.:DIllon (1955). He skews, for Ixinple, that questions foil diaoussion among
VUpilst if you want your studenti to talk mem, explore end epeOulite
more, make references .to personal experiences, introduce more topics,

etc., use alternatives to questions* they may foster discussion (for

.5 example, the teacher might use a declarative statement to reflect the 'Tz

student's view or to express his own views).

2.2. Pupil-centred

The study of pupil talk seems to concentrate on two aspects. First, there
are investigations into first language development (after the first stages).
A central issue here is the question of how the view on language acquisi-

tion as the ability to communicate through language in situationally con-
textualised conversation can be applied to learning in the school. But what
13 clearly of more interest is the discussion concerning the influence of
sociocultural background on language development and its relevance for

education. Could some groups . of pupils, Ly virtue of the interpretive
rules to which they are accustomed in their subcommunity, find the learn-

ing of the cultural capital more difficult, because of the added burden of

having to acquire a repertoire of clasaroom-specific interpretive procedures

many of which will not be reinforced in any other setting? Thanks to the

vast research in this area, educationists cannot but shift their attention
from formal-structural aspects of pupil talk to functional and content

aspects. he old dictum 'to teach is to talk, to learn is to listen' should nt
least be rephrased into 'to teach is to listen, to learn is (*leo) to speak'.
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ejeOroliproliseslactited,e0PriSch .Studiel verbal.. 'Entered* ln the OMAN aa
f a farm ,theliterest .iiiienVoria11On'ainhat Only bs noticeil, _ , . .

etUdisi of educatIonal discourse bu1 else_ in ...Other idtuatlnns -ter
Mamie paychologig=taitte (dicourel et al. 1974), Medical doCtor-putkint

-09*011otherapist-olient iliabeiv . and . Penske) .1071.. lawyer-
client, res.uchus in a high-leech lib (di ,tiade 11199).: 40eitilni asked

tke wey in Which the roles Oi speaker/lietaner are attribund
aitd riailied iinguistleilly, how topics are intiOdinied and closed, which
viirbeis Strategies. are Iliad by the participants to get what they want, how

.a.i.i:Ahe flow Oi language Ii sequenced, and how aspirate utterincea are inter-
in 'the larger context. educational CommUnicition seems to be an

intending topic tor research, it only for technical reasons: variables can
be reduced, at lust in traditionally Condutted classes, the "chalk end talk
daises where the teacher standa out front and engages tho students in
some Idnd of pedagogical or linguistic pingpong" (Delmont and Hamilton

:

Me I 10-11)
The ethnolinguistio study of educational diseourae hao informed us on

the underlying social norms. Typical examples here are known-answer
questions which teachers, by virtue of their being in that position, may
ask (Coulthard 1974; Harrod 1977). This and other, often lengthy, ob-
servations on the 'verbal cuisine' (Hymes 1998) made out by porticular sets
of teachers and pupils of common ingredients have shed light on the
hidden curriculum and the way it is learned. For example, Stubbs (1978)
has pointed out some metacommunicative functions through which the

hidden curriculum is transmitted and the linguistic traffic in the ohms is
managed.

Scholars like Clumpers (1985) have argued that verbal interaction in
classroom settings in guided by a process of conversational inference which
relies on participants' perception of verbal and non-verbal cues thut
centextualite the stream of daily talk activity. By means of these cues,
participants recognise speech activities as wider sequences of talk through
which contexts are reeongnisable. In this way, 'schemata' are created and
signaled by participants to function as frames for each other's situated
interpretations. Schematic knowledge thus provides the overall perspective
which enables ua to integrate what we hear with what we know.

r#?!,,ff_
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very productive sh1fti the analysis of verbal
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Reference
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anat.. 1 n tereet

44, (1966):WStbed ati.j a 41-taie based en pedafteift

combined In teaching cycle.; ;

SinoWr end Coulthard (105) .titieribeci the transeetiOnt that make OP .
lessons. Often thin transaations begin with a marker, followed by a
;metautterance.. They ;Can, be sub4Wded into. exchanges; .informing
directing, exthangest .

The structure of, eliciting .eXóhanges. (in -the first year of the primary
school) hail, for exempts, 'been stOdied by Hishler (11115a, 1976b, LOO-
M) centred oh dialOtiei in Which tem:here by means ,of questions hold
control of .tho situation. His basic unit of analysis constitutes of
'queation-answer-reaction,. When teachers start a sequence with a. ques-

tion, they can hold the floor by putting subsequent questions. They can
conftrm, or mot to students',answers by means of questions (chaining).
If a teacher motives a question asked by the pupils, he can always
regain the initiative by responding by means of a question (arching).
This gives evidence of the way an authoritatian relationship is realised
verbally in education.

When we consider applying these systems, in research or for training
purposes, it would be wise, however, to take Hymes's (19116) warning
seriously. He argues that what goes on in given situations escapes dichot-
omies and frameworks with few dimensions, and reminds us at the same
time of Ooffman's words that you never work up your way through the
same protocol twice.

The hope can only be expressed that educational practitioners will
profit from the endeavours .desoribed above. In training colleges they
should be instructed of the 'rules' of the pedagogical game, of the
(verbal) actions by which they are educating, of the questioning and
expanding rituals by which they are helping (young) people to make sense
of the world, which is not easy a job anyway.
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