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ABSTRACT

An analysis of utterances made by children and
teachers in Norwegian day cidre centers over a period of several years
suggests that from a communicative and functional viewpoint, young
children's use of language depends on: (1) the kind of play
activitiy; and (2) the preschool teacher's participation and
language, which reflects her attitude and personality. In general,
frequent use of the four types of utterance examined (intellectual,
instructive, socio-emotional, and dialogue-supporting) was associated
with more active participation in playgroup interaction. The activity
of role-playing promotes these speech acts and implies a higher
proportion of communicative utterances. While these activities can
not be called teaching, they may be educational and 4o imply that
learning is orcurring. Young children and those with poor
communication skills appear to improve their language use and social
behavior through role-playing. Two main types of preschool teacher
language were identified: a language of teaching (either for subject
teaching or language instruction) and a language of ordinary
adult-child communication. Further research into the educational
effects of these two language types may illuminate children's
cognitive development. A brief bibliography is included. (MSE)
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LANGUAGE IN PRESCHOOL EDUCATIONM
I A FUNCTIONAL PERSPECTIVE

LIV VEDELEN HANS VEJILESROV

The Norweglan Inititute The Royal Danish School

of Special Education of Educationul Studies
ABSTRACT

This paper gives a brict account of our resenrch on preuchool child-
ren's speech in small groups. We do not only presuppose that leurning
and teaching take place in dsycsre centres and kindergartens but olso
thut verbal communication with playmates ss well ea with touchurs
influences the thinking, attitudes, and well-bcing of en individual
young child. It is importunt to study this verbal communicaticn in
terms of the functions which the utterunces mude by chlldren and
teschers may have. We only present results from our inveatigations
which concern (1) the impact of adult participation and type of play
upon children's use of language; (2) differencos in teachers' use of
language; and (3) some characteriutics of "the language of language
teaching in kindergartens®,

Description of utterance functions in children

As stated in more detail clsewhcro (Vedeler 1085; Vcjleskov 1978, 1982),
our investigations have been inspired by the Austin (1062) and Secarle
(1969, 19871) theory\of apooch uets, This philosophical approach to lan-
guuge is, naturnlly, of a generul nature and statos that each utterance hus
un illocutionury force. Consequently, neither Austin's rather general
cutegorizotion of five distinctive types of fllocutionsry act nor Searlc's
discussion of the set of rules conatituting ench kind of illocutionary act
form a suitable basis for s concrete, psychological observation snd dcs-
cription of children's spesker intontions. Correspondingly, Halliday's
(1076) theory of three linguistic metafunctions determining the form of
cuch spoken (or written) utterunce docs not make up @ sufficient freme-
work for n functionul (or prag:natic) charucterization of concrete utterances
made by o certuin child in u certoin context or situation, However, the
works of therse scholars clearly cxplasin that there is o need to examine
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During & weries of pliat studies it became evident that it was both

- aonsible and meuniugful to cbaerve episodes of interaction in amail groups

of presclios) children and, for each utterance, record its function, le. the
_ speaker's intention aa he mskes that utterance.

Thir is no place to discuss the psychological-spistemclogical problems
connected with the concepte of ‘intention', "unconsclous intention', etc.
Nor will we discuss the relationship tetween fllocutionsry snd perlocu=
tionary speech scty. Rather we sholl cuafine ourselves to briefly mention-
ing tho rather common-sense insights of the experienced preschool teachers

who servud as observars during the pilot etudies: they found it very .

natural to characterize the utterances made by the children in terma of

functions, elthough they also were aware of tha fact that in some camea

tholr interpretationa were uncertain. '

Graduslly we ended up having a method of observation and recording
which had the following traits:

- we normslly recorded the episodes on videotspe and had at leaat two
persons involved in the categorisation;

- we used & rather extonsive list of functional categories and also allowed
the observers to record s supplementary utterance function if thia was
felt to result in a more satisfactory and precise characterisstion; and

- we maintsined that the categoriuation of the function of an utterance, fe.
the intantion or speech act of a spesker, dependa ou an interpretotion of
the whole situstion including other expreasions on the part of speaker,
reactiona on the part of listener(s), the interactional 'climate' in the
group, the play activity going on, eto,

During tha laat few yesrs, our recordings have been based upon & list
of 23 functional categories as shown in Table 1 which alao presents some of
the posaible reductions of the categoriea. The 18 categories are used in an
intensiva analysis of uttersnce functions and can be further reduced in
differont ways. The 14 categorisa which were furthar reduced to 7 groups
of functiona were used in an snalysia which sapeoislly focussed upon
intersctions during role play (Vedeler 1983). In that study certain utter-
ance functions were further specified by means of some subcategorizationa
to be recorded as supplementary functions in th- recording scheme. For
instance, directing utterunces asbout the roles of the role play may, in
various ways, sorve spesker intentions to creste & context for the play,
and more detailed analysca of social or emotional functions of utterances

3

. clilldren's speech to answer the question of what @ child of three, four,
- fivg, ete., can wish to do by making an oral utterance?
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during play may teflect the interperscnal velations batween the childron in
*a mare satisfactory wey (cf. Table 3).

.Other veriables

in addition to the .héo'rdlni of each uttarance and ita function, we havo
‘taken 8 number of othor variables into acdount some of which are con-

cérnsd with communieation patterna. ¥or each utterance we have recnrded
who was the apoaker, who, if anybody, did provoke {t, who if anybody,

" 'was the intehded receivor, and who, if anybody, anawered it. This

information enablea us to characterizo each uttersnce in terma of
‘communicative value' sa well as esch episcde in terms of communication
patterns, and each participant in terts of responsiveness, communicative
{nterest, etc. It elso makea it posaiblo for us to analyse the frequencey of
each utterance function in privete spesch ve, speech to playmatea vs.
speech to preschool teachers,

Another varisble concerns role play. For each utterance it wua re-
corded whether it was made by the child as he 'was' stother person,
whether it was about the rolea and the role play, or whether it had
nothing to do with role pley. Thia is due to the fact that not only the
form but also the function of children's uttorances may be affected by
their participation in this rather frequent kind of ploy.

Some additionul voriablea are attached to the utterance function itselt,
Firstly, we rccorded the degree of intended influence shown by the
speaker as he made the utterance, eg. whether he was very cager to
influence the liatener or whether the utterance waa private spoech,
Secondly, we recorded the explicitneas of the function, fe. whether the
function was made oxplicit ("I warn you: If ..."), whether the function
was implicit, or whether the utterance waa an indirect apceoch act.

Finally some variablea are concerned with the form and content of the

individua! utterance. Thua the length and the themstic content na wiell as
the dislogical statua of each utterance were recorded. The Intter term
refera to a charucterization of the utterance with reapect to ita relationship
to the previous uttcrance, ie. whether the dialogue {s interrupted,
continucd, developed, etc. (cf. Suderbergh 1080).




SPEANER WANTS TO.... RRDUCTION TO REDUCTION TO 7 GrROUPS OF l
19 CATEGORIES 14 CATEGORIES UTTERANCE FUNCTIONS

Texsmine” Hatener or control his knowledge axsmine examine

get information about scmething from Hetener get information get knowledge INTELLECTUAL

tell listener something tell tell

state @ fect, og. by anawering "yes* or *no" state support dlalogue DIALOGUR-SUPPORTING

emuoév.c' .Npolfu" be polite )

stick to one's own etick to one's own stick to ona's owt

ask for support or acceptanoce gake an oake an 80CIAL

esk for sympathy } sopal tepedt

sake contact with somebody make oontsct maks contect

influence snother person's feelings positi {nfivence tively infl./express .

expresa his own positive feslings i SXpIess 95:.“ fealing » pos ENOTIONAL

express his own negative feelin, 88 + feslin infl./express .

infiuence ancther person's Mg:a negatively in wu‘gndnly' i nes

{nstruct somedody, explain somsthing to somebody {astruoct instruet INSTRUCTIONAL

direct othara' activity for educstional reasons

heve somthing done, get help from somebody have someth. (in- have someth, (in-

et something strumental) strumental)

direct others' activity ("you®) direct others

plan the activity of his own group ("wa™ direct own group w direct others DIRECTING

support the activity of his own group ("wa")

plan his own setivity (*I") direct himself direct himself SELF-DIRBCTING

support his own activity ("I

no apecial function (word play, ete.) no funetion no function NO FUNCTION

Table 1. Tha 13 uttersnce functione used in the
wdremcs Aonae eyl rm.,ﬂ-lﬁwy‘!wl.-

Wt N e cagnt g

recording of the waterial for the stud

PIT AR R -~-mm‘

———m— - ——

y reported here and three

" “ml., IR e TE g gy . N .-

o




Subfurictions concorning " gubfunctiona concerning
role_play. The apseker in- {nterpersonal rols-
ténda to form & context tiona. The spasker in-
" for-the play in terms of tends to «vo

e @ (fiotive) person « do eomeone 8 favour

- (fietive) nnimlm s or « exerciss suthority :
n
. (fictive) loetlm”u = be kind or helpful

- (fictive) events - be generous
- (fictive) ﬁ\.‘l‘lllml - be aggressive

(eg. that some-

one {s 1Y) - avold or run awsy from

the intersction
- Warn

o - sxpress Lis need for
help/support/expla=
nation ete.

- be smart or aly

Tsble 3. anmpln_ of supplementary functions used in some atudiaa.

Results

In this section wa will present soma preliminary analysca of utterances
mada by children and teachers in smull groupa observed dusing the paat

yaars in notursl sattings (daycarce cuntres) in Oaslo.
we will only pay uttention to soma of the variablea mantioned above,

namely
- the distribution in percontage of uttorancea according to 'communicative

value', which reflects communication pattarna during tha opisodea in

question (sce Figure 1);
- the distribuszion in percentage of uttarances uccording to thoir function,

using tha categorization ahown {n Table 1; snd
- the uverage number of worda per uttaranca, {a. mean utterance length.
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L. The utterunce ia an answar and it {a anawered.

2. The utterance in an anawer,

3. The utterance ia anawercd,

4. The utterance is not an answar nor {a it answered.
5. The utterance ia private.

Gee e

Figure 1. The five categoriea according to "communication value". ,
¥
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Table 3 presenta the reauita auch sa they turned out in three kinder- E’:
gartena during conatruction play with-and without teacher participation. In ‘
kindergarton I the date atema from severa! cpisodes with three resp, eight &

different children in different conatellationa playing the ssme kind of play, 1

wheresa in each of the two other kindergartena (D and E) the aame throe t

children play at first in tho pressice of their toacher and afterwarda ;

alone.
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g KINDERGARTEN 1 ] °
TEACHER ADSENT ACTIVE ABSENT ACTIVE ABSENT ACTIVE
SPRAKERS CHILDREN CHILDREN TRACHER BOTH CHILDREN CMILDREN TEACHER BOTH CHILDREN CHILDREN TEACHER
coLumn §}) 1) £)) {}) {}] O] m {}) () ae) an
COMMUNICATIVE YALOR :
- snswers & W n n 1 10 1 n ” 0 ’ 1) n

shswered

- answers 1 1 n n 10 18 n 2 1 1 a
- anawered ) 12 12 12 12 n 1 1 3 1) 12
- neither-nor W@ n 18 " 1 1] 1) n 2 1] 13 1
- private ® n 1 ° n 10 18 ’ ’ n 10 ¢

UTTERANCE FUNCTION

= tntellectual 1 1 1 19 ] 1 15 11 ] 1 N
= instructional ] ] 20 1 ] 3 u 18 4 ] 1%
- sovial-smotional 1 ] 18 10 T n 4 4 5" " 1
- directing/instrumental 21 10 12 18 16 1 u 10 3 ] 18
- dialogue supporting ] 13 1 18 10 1 1 1 ] " 11
- salf directing 20 1 ] 1 1 1] 0 15 20 ] °

MEAN LENGTH OF
UTTERANCE 4.9 §.3 (N 8.7 4.1 4.3 5.0 4.9

NUNB:I OF UTTIR-

ANCE N 1604 74 1279 M0 124 14 3463 7 40 u

Table 3. The resuita {rom three daycars centres.
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© " Comparison of the figuires in columns (3) and (2), (5) and (8), and .~
. (8) and (10) implles éome aupects of children's spessh as it may be
" affeéted by aduit participation. Thus, in kindergirtens 1 end D, but not .-
" in B, adult putticipation brings about un incredse of proper éommiinication, .
end a docrease in private uttorances as well as utterances which are
. snelther enswora nor snswerved, In all kindergartens it brings in more
. fthequent use of utterances with intellectusl and dialogue-supporting fune- ' .

sociul-cmotional functions than the two other teachers. Frequent use of
commund muy thua imply that children communicate less 8o that half of
their uttoronces have aelfdirecting or dislogue aupporting functions (the
latter often referring to "yea" or "no" uttorances).

liowever, the interpretation of the figures in Table 3 must teke the
age snd communicative skill of the children into account. The age ranges
in kindergartens E and D are $;0 - 5;9 and 5;6 - 7;2 respectively. In
kiudergarton 1 the three children taking part in play without adult parti-
cipation (column (1)) are 2;8 - 4;5 years of age, whorcas the eight chila-
ren playing in groups with adult participation (column (2)) are 4;5 - 8;9
yoars old. For this reason we present another comparison in Table 4.
Column (1) showa the figurea from ten children oged 3;7 = 7;0 cccupled
with role play without adult purticipation in several constellationa of small
groups. Column (2) contains the figures from six of the samc children and
two other children playing varioua rolc plays in which the preschool
teacher took part. Columns (3) - (4) show the results from construction
play (cf. Table 3, column (1) - (2)).

It appears that whereas thc two kinds of play activity do not sffect
the communicative values very much, there are considerable differences
betwocn the diatributiona of uttcrance functions in columna (1) and (3) of
Teble 4: during role play without adult participation the children made

21

tions. In kindergurtens I and B, adult ‘participation meana fewer instru- ,,%

{","» montul=directing utterances, and in kindergertens & and D it means fewer ?:
soclul=c motional utterances. Finally, in kindergarten £ the children produco %
N more solf-dirccting utterances when the teacher takes part in the telk,
£ whoress in tlie othor kindorgartens, and espsciolly in kindergarten D, the ki
frequency of seif-directing uttorances decressca among the children,
The differonces may partly be due to the teacher'a use of verbsl

utterance. A comparisun between columns (3), {7) and (11) shows thst the é

teachur in kindorgorten E made more uttorances with instructional and "a
{notrumentul-directing functiona, and fewer uttorances with intellectual and 3

Q 9
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more uttersnces ~ with intellectusl, {instructional, ‘suciui~emotionst  and
dislogue-supporting functions then they did during conetruction play
withiout aduit participstion. it can be argied thut this mearis that role pley
“givés rise to & botter use of language becauso fn genérsl, corresponding
’ différences have been found between older end younger children (or
‘between children who take part in communication more actively end uhild-
" ren who are less skilled spaskor-listeners). '

" However, thero ave only small ditferentes botwyen columns (2) and (&)
in Teble 4, Thus, sdult participation sesms to influence the use of lan-
gusge differently sccording to the kind of play sctivity, This dcscrves a
. closer look, Table § aliows the distributions of utteronce functions for

three older children and one younger during role play with and without

teacher participstion. Child § ia generally u poor speaker-liatoner.

Compared with other children of eix yesrs, she is loss inclined to take
£t pert in verbo! interaction, snd she is seldom enawered or sddresscd by
o pleymatea. However, Tebles 5 and 8 show no systematic varistion sccording
2 to sge or communication gkill, with the exception of the fact that the total
numerical difference between the two distributiona per chilu decreases from
left to right in Teble 8. Thus the suggestion that the cffect of adult
participation depends upon the kiud of play sctivity is not contradiocted.

The right side of Table 4 denls with utterances made by individual
children during comparable episodes. Children 10 snd 11 were 4;5 and 37
years old, snd they often played together slthough child 10 had poor
communicutions akills, Using the criteria for pragmatic disordars put
forward by ticTesrs (1988), he lacked attention-getting devices, snd he
olso had problems with respect to turntaking and the eatablishment of
reference. llo often showed an innppropriste or irrelevant use of lun-
guege, 8 restricted range of apeech acts, and o low abliity to repair
converantions! breakdown.

Tobles 4 and 7 show that ohild 11 had a greater number of {nstructio-
nul, soclalemotional and dislogue supporting uttorunces and less instru-
mental and directing utterancea than child 10, Thus, with the exception of
intellectual utterances, the genersl tendencies of good vs, poor communica-
tion are also found here. lowever, the difference bctween the children is
not reflected by the formal quality of their uttersnces; in fact, child 10's
utterances are longer than those of child 11.

With respect to teacher perticipation, child 10 is during construction
play (columns (6) = (7) in Table 4) less uffected than child 11 during role

10
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TYPB OF ACTIVITY ROLR PLAY CONSTRUCTION ROLE CONSTRUCTION ROLE PLAY CONSTR. STRACHING®
PLAY PLAY PLAY PLAY

TBACHER ADSENT ACTIVE ADBSENT ACTIVE ABSENT ABSENT ACTIVR ABSENT ACTIVE ABSENT ABBENT ACTIVE
|SPRAKER(S) CHILDR. CHILDR. CHILDR. CHILDR, WNo.10 ¥o.18 No.18 No.11 Neo. 11 NRo.11 No. 8§ No,1¢ No.i¢ Tescher
COLUNN Q) (1) (2) ({}] ) ({}) (3} (2) ()] (10) (11) (12) (12) ($1}]
COMMUNICATIVE VALUR

- anawers & answered (1) B t 14 1 1 1 13 14 14 £ 1 18 (1] 1] 1
~ SRswers (%) 18 20 18 18 10 1 11 14 s 11 " 31 18 4

- enswered (1 12 18 12 12 1 18 ] 18 13 14 n 4 17 11

-~ pelthar-nor “ 13 13 18 18 13 14 12 ] 1 t ] 1 s 12

- ptivate M n t{] 18 17 18 4 4 1 [} ) 4 1 L ] [}
UTTRRANCE FUNCTION

- intelloctual 13 18 11 18 18 1 ] 1 10 ] 14 10 18 14

- {netructional 18 L ] L 11 4 ] u [} 4 b1} 1 ] «»

~ soclal-emotional ] 18 11 10 13 18 L ] 13 it 1 17 13 18 1

- a.recting-instrumental 18 18 1 18 18 18 12 17 11 11 11 ] s 13

- dialogue supporting 1 18 1 13 17 1. 10 11 15 1 L ] n 18 12

- self directing 10 12 18 18 18 (1] 80 1 30 11 15 18 18 [}
!t!lAN LENGTH OF 8.2 8.1 4.1 8.2 s.8 $.0 8.8 8.1 4.2 4.8 4.3 1.2 1.8 4.8
iU‘l“l‘thNCl

1012 18 1004 [ 1] 1% 137 147 1% 127 1] 104 170 183 J

'iwnnsn OF UTTERANCES 2300

Q
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Table ¢. Some results from groups of children and individual children respectively in daycare ocentre 1.
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~Child. Noa 3 ¢ s 1

o (T 1) 6:6 37
Adult_partiéipation no __yes _No yes  no yes Nno yes
“Ytterance function:
s {ntellectual 10 1% 1n 1 LI 1 T u
" {nsteuctional 1 u ¢ u 1 8 u "
-« gociai~emotional 9w 1 % s 2N g3 18

.= instrum, ~directing 11 s 22 1 u L
- dislogue supporting -8 18 15 18 T 2 11 18

- self directing 19 22 13 13 14 18 2w 30
Total numerical diff. a8 T
N a1 170 144 163 168 43 1Y 19

Table 8. Four children from kindergarten 1. The dlstributions of utter-
ances (3) in role play without snd with adult participation. :

Children . all _No.3 No, 4 MNo. 8 No. 11
Utterance function:

= Intelloctus! + + + + +

- instructional - - +* - --

- gocisl-emotional e - .. - --

- instrumental
- dislogue supporting

+
+
- geif directing + ++ ~

Table 6. The impact of teacher participation upon utterunre function
during role play, cf. Table 8 and Table 4, columns (1) and (2).
+ & -: Increase & decrease 3-7 §
++ & ~-; increase & decrease at least 8 8.




« Intellectua! -

- instructional . ’

= goclal/emational -~ + -

« {nstrunental - -

- dialogue supporting - - -
. = s8lf directing we *

. Activity

- Utterance function:

RS IOy, -
T T IR R
. A R U AR

Role play Conste.  Conatr.

Adult  Adult - Abaent
_ sbesnt - abasit _Active
Child No. 10 No. 10 No. 10

No. 11 No, 1

Table 7. Right: Tha impact of teachor participation upon children 10 & 11, |
cf. Tables 4 & 8. In the colums on the laft child 11 is compared
with child 10 (cf. Table 4):

play (columns (8) - (9)), but with the exception of instrumentsl uttarance
functions, thars are no incongruences.

"It must be pointed out harc that child 10 did not usually teks part in
role play, because the other children did not went him to join them,
claiming thet he did not know how to do it. llowsver, when tha tsscher
persusded him to engage himself in a drametic play with child 11, hie
‘communicative valuss' sa well ss his use of utterance functions improved,
As shown in column (8) of Taeble 4, has produced o greatsr numbor of
propar communicative and fawar privata uttarsances, and hs had more
intellactual, instructionsl snd dialogus supporting, and fewer instrumental
and directing uttorsance functions during this "teachar initiated role play
without tascher”,

Finelly, in Teble 4 we also pressnt some ohsorvations of certain
episodes of 'teuching', le. cpisodes during which the preschuol teacher or
an older child, child 6, tried to stimulate the youngest one in the group,
child 14, to speak and toke part in the interaction. Although his lin-
guistic, pragmatic and socinl skille werc rather poor. it uppears (columns
(12) - (13) that the close attention of a mature partner mode him speak
quite well. It must be mentioncd thet utturances with ‘intellectual' func-
tions in no wuy necessarity deal with intellectual mntters, and that

13




'dislogue~supporting' utterances very often ouneist in ssying “yea" or "no" -
-appropriately. Nevertheless, it is clesr that ohild 14 did act as @

speuker-listener and performed vsrious speech acts, Table 8 shows how
the teacher secommodates hor speech when sho teaches child 14.
7
Utterance *Teaching" All
funotions episodes
Intellectual " 18
Instructionsl 40 n
Soclal-emot. 1 13
Directing 13 17
Dislogue supp. 22 20
Mesn length 4.6 6.8
N 183 862

Table 8. The teacher in kindergarten 1 (in percentage).

It is also intereating to sece that although child 6 did not differ much
from the teacher with reapect to utterance functiona (columus (11) and
(14) in Table 4), the teacher made child 14 use more intellectual and
social-emotional, and fewer dislogue supporting uttorances than did child
6. This may be due to the fact that the preachool teacher woa more
inclined to accommodate her utterancea to the actual interesta of child 14
than tho older pluymats waa. On the other hand, child 6 spontaneously
appreciuted that child 14 fell in with tho rather prinitive symbolic play
which she tried to introduce (cf. Vedelor 1985, ch. 9).

Language of learning and teaching in preachools.

In summary, this preliminary analysia auggests that, from & communicative
and functional point of viow, young children's use of langunge depends
upon (1) the kind of pluy activity and (2) the participation of the pro-
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‘achiool tescher and her use of langusge, which undoubtedly reflects her ..
Cdttltudes and parsonality. Thus some teachers are more inclined to take
“'pirt in vole play snd even to lnmntc and nmm tmt Rtnd of pl-y th-n
- othor teachers, R W,
" We have maintained that frequent use of intellectual, tn.trucﬂvc. .
- - soclal~emotionsl, and dislogue-supporting utterances (of. Teble 1) meana &
" batter use of langusge ahd so & highér communication ekill. This may
appesr inappropriste since the evaluation of & person's use of language e
must take the context into scoount. Thus in some situations it is extremely
relevant to direct another person's behaviour end in other situations it is
relevant to support and plan one's own behaviour, s

Howover, our observations have shown that, in genersl, frequent uss
of the four types in connected with more active participation in the inter- -
sction of a play group, and they have also shown that, in genersi, role
pluy gives rise to thess kinds of spesch acts, and implies a higher pro-
purtion of communicative uttersnces. This in understandable because,
during role play, children have to intersct, and they have to change
spuaker position very often, as they sometimes ‘ere' other persons (eg.
the fsther, the nurse, the hunter), and sometimes are themselves, stating
what is going on and so creating a fiotive context for the play (eg. the
tather now leaves the home, that the nurse must call the doctor, or that
the hunter follows the track of a bear). Furthermore, at other times they
suspend the role play and talk about other things, solve socisl problems of
disagreement within the group, ete.

Although such activitiea cannot be called 'teaching', they may well be
educational and, in any case, they imply ‘learning'; ie. learning about
language, communication and interpersonal relationships as well as about
the professions, localities, events, etc., that are objects for the drama-
tizsationa. Our observationa auggest so far that young children, and
children with poor communication skills, improve their use of language and
their social behaviour through role play.

As concerns the language of preachool teachers, two main types may
be distinguished: a language of teaching and a language of ordinary
adult-child communication. ‘The former may be further divided into a
language of proper teaching to be used when the children are taught about
various things ond a langusge of langusge troining to be used deliberatoly
for language stimulation (cf. Table 4 column (14)).

However, children clearly develop their linguistic and communicative
skills as they take part in uridinary communication with tcachers and
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playmates. Our obsorvations suggest ttii‘t the analysis of uttorance tune

tbm may reveal ditferances between teachers as to how they communicate. -
““when they participate in the play of the children. These difforeuces may -
" turn cut to be connécted with & differentiation between languige of teach- ..

... ing and language of communication on the part of the individusl teacher.

.. On the part of the children, these differences in teachor spesch may well
~ b {mportant for the davelopment of independent thinking. :
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