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ABSTRACT
This document consists of the f£irst two issues of a

nawsletter designed to disseminate information about the National
«7search Center on the Gifted and Talented, to serve as a forum for
the research activities cf scholars and practitioners in the fielq,
and to reach other interested professicnal and parent groups. The
first issue (which is also the premier issue of the newsletter)
highlights the overall organization and mission of the Center. It
symmarizes research in progress and describes & needs assessment
study designed to identify researth needs, prioritize them, and
develop a list of recommendations. The study resulted in a list of 21
research recommendations on topics including regular classroom
practices for gifted students, regular curriculum medification,
giftedness in economically disadvantaged and limited English
proficient students, ability identification, program evaluation, and
theory. The issue also identifies the Center's Collaborative School
Districts, defined as those districts across the United States where
the Center’s research projects will be carried out. Research
summaries are provided on the talented and gifted in rural Alaska,
gifted education in the world community, scientific nhypothesis
forming ability of gifted ninth graders, early reading as predictivn
of giftedness, a longitudinal study of a pullout enrichment program,
early assessment, cultural diversity and second language learning,
and a statewide (Indiana) mcdel bridging research, theory, and
practice. The November issue reports on a learning outcomes project
and describes year 2 research into successful classroom practices,
gifted students with learni.ig disabilities, cooperative learning,
assessing giftedness in economically disadvantaged students, anAd
motivation and underachievement. Other summaries examine grouping
practices, five specific Javits Gifted and Talented EQucation
programs, stage and structure in chilgd developmant, home
environments, social development, and gifted teachers. Commentaries
address creativity and young gifted children. (DB)
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gifted professionais and parent groups

an interest in our activites. The third audience is the communily of scholars
in research oi; the gifted and talented. mmw-mumw

have

than just our immediate need to Centor.
In this issue, we have the : and the mission of the Centar.
And, we have brief summarigs of the curment research studies in progress.

*  Researchn
Abstracts of 200 words describing ressarch activities. Thase abstracts
may also requests for , information identification and
wﬂ ope or any other material that might snhanos research in progress.
Matorial in this should dea) with some aspect of resesrch or the
of ressmich in situations. Articies should be approximately 500 words in

length, and they shouid aiso contain invitations for further contact with the researcher,

should books, articles, and research reports recently
m'm.wmmmm

these materiais should be included. Emphasis should be given to translatng

az
;

research
mmm. Articles in this category shouid be approximately 500 words and
contact.

We are pleased fo submissions in these cagories from our initlal request of
OWMMMM. We aiso extiond an invitation to our resders 1o prepare materials
for our newsletter and forward them o our editorial staff.

on the Gifted and Talented

NEWSLETTER

Rationale for The
National Research
Center

The history and culture of a nation can be
chanted tc a large extent by the
coributions of its most gifted and
talented citizens. Amarica has enjoyed a
long and rich history of creative
productivity. Howsever, in recant years our
nation's preeminence has been placed at
risk, as much by decaying standards and
performanca in our educational system
as by intensi‘ied compatition from
abroad. it we are 1o continue to maintain
a position of world leadership, it is
imperative that a significant portion of cur
educational resources be invested in
those young people who have the
highest potential for making creative
contributions 1o the arts and sciences
and to all fields of human endeavor in
which imagination, invention, and unique
solutions 1o pressing problems are
requirad. It is also imperative that
opportunities for the davelopment of high
potential be extended 1o the vast number
of young people that frequently have
been excluded from traditional programs
for the gifted because of race, gender,
socioeconomic background, or limited
conceptions about the nature and

Wo have other futuns . ifthe fo
Wo s wwgm coﬂ.lmbr nowslotters. lowing dov ent of giftedness.
*  Dr. Enid Zimmerman of inciana University wouid ke 10 see & column highlighting
schoal/ coksboratons, Artioes shouid be approximately oty
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What is the Mission of the National Research Center
on the Gifted and Talented (NRC/GT)?

The National Research Center on the Gilted and Talented
(NRC/GT) is a cofiaborative effont ot The University of
Connecticut, The University of Georgia, The University of
Virginia, Yale University, 54 state and temitorial departments of
education, over 260 public and private schools, over 100
content arsa consultants, and stakehoiders representing
professional izations, parent groups, and businesses. The
funding for the Ressarch Center has been provided by the
Office of Educational Research and ment, United States
Deparntment of Education, under the Jacob K, Javits Gifted and
Talented Students Education Act of 1988,

The mission of The National Research Center on the Gifted and
Talented is to plan and conduct theory-driven quantitative and
qualitative research that is problem-based, practice-relevant
and consumer-oriented. Our mission includes a broad-based
dissemination function, and the forms. n of a nationwide

cocoperative of researchers, practitioners, policy makers, and
other persons and groups that have a stake in the logy
and education of high-potential youth from preschool through
posi-secondary leveis. Emphasis will be placed on identifying
the research needs of economically disadvantaged youth,
individuals of limited English proficiency, individuals with
handicaps, and othor spacial populations that have
been underserved in programs for gifted and talented students.
The Center will also serve as a vehicie for providing the kinds of
inteliectual leadership necessary for the further stimulation,
advancement and improvemsant of theory, research and practice
in the field. In this regard, the Center will serve as an integrated
forum for scholars and tioners to come together and to
pool their resources. , it will weloome contributions
from, and outpist 1o, scholars in cognate fislds, in order to
snhance communication and interchange betwaen scholars in
multiple disciplines whose interests relate to giftedness.

How Will the Mission of the MNRC/GT Be Carried Out?

To accomplish the Center's mission, the following components
presanted in Figure 1 are as follows:

The Directorats. The Directorate, located at the University of
Connecticut, is the major administrative, coordinating, and
dissemination unit for all activities.

Participating Universities. The four universities that comprise
The National Research Center on the Gifted and Talented are
the Universities of Connecticut, Georgia, Virginia, and Yale
University. The Associate Directors at the respeclive
universities are Dr. Francis X. Archambault, Dr. Mary M. Frasier,
Dr.C n M. Callahan, and Dr. Robert J. Sternberg. They are
invoived in several studies focusing on identification, program
development, program evaluation, culturally diverse
populations, classroom , curriculum mndifications for
gifted students, and cognition and learning.

Coliaborative School Districta. Over 260 public and non-
profit private elementary and secondary school districts
representing various ethnic, de and socioeconomic
groups throughout the country serve as the major research
sites.

Advisory Councils. State and National Advisory Councils
synthesize research needs assessment infe-mation from school

districts, state departments, the Collaborative School Districts
and the Stakeholdars. The major leadership in the advisory
process is provided by state departmant of education
consultants in the area of education for the gifted and talented.

The Ressarch Center Coordinating Committee. The
Directorate, Associate Directors, representatives from the
Collaborative School Districts, and a representative from the
National Councii are members of the Res ~arch Center
Coordinating Committes. The maijor function of thi: ommittes
is ?nrgam recommendations for the Center's future research
ag .

Stakehoiders. Representatives from professional
organizations, parent groups, private sector groups,
governmental agenciss and policy makers who have an intarest
in the education of gifted and talented students provide input
into the needs assessment, advise the Center on related issues
such as restructuring and policy making data needs, and assist
in dissemination though their publications and conferences.

Content Area Consultant Bank. Individuals with specialized
backgrounds in all areas of psychology, education, and related
disciplines serve as consuflants, and they have the opportunity
to participate in research projects,
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The Directorate:

Joseph S. Renazvili, Director
E. Jean Gubbins, Assistant Director

Research Center Coondinating Commities
| 1 1 t ] il
University of University of University of Yale Collaborative Ngﬁonlm Al:lmviso h Slakelul)ldem
. . enter ry —
Connecticut Georgia Virginia University School Districts Council (NRCAC) Procipali Coves ]
. . . . . , . Over 260 Public and
Associate Disector Associate Director Associste Director Associate Director Private Non-Profit Kay Brown Professionsl
Francis X. Archambauit Mary M. Frasicr Carolyn M. Callahan Roben J. Stemberg Elementary and Secondary leh."d Davila :
Schools throughout the William Foster | PoentGrowps |
Nation Evelyn Hiatt —
David Irvine Business, Indusry,
L ——————— Lo B O R —— —l ——————— —I Yveite Jackson and Lator
Wiima Lund ) |
o Valerie Seaberg [__ Foundmiom |
Virginia Simmons -
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Dissdvantaged Reading & Language Asts PreschoolFrimary School Guidance & Counseling Kazuko Tanaka Media
Gifsed Females Mathematics Elementary School Peer Refationships Stuart Tonemah —L. -
Bilingual/Bicuinra) Scien.e Middle School Parent & Family Relations James Undercofler Stats and Local Bowds
Underachisving Gified Compusers Junios/Senior High School Learning Styles of Education
Qifted Handicapped Social Sciences College Frograms Self-Concept ) |
Native Americans Visual Ans Urban Programs Seif-Efficacy State and National
African-Americans Performing Ans Rural Programs Legrlators
Hispanic- Amevicans Leadership Magnet Schools Program Evahation !
Asisn & Pacific Istanders Puturistics Vocations! & Technical Schools Instrument Development Professionsl Joamal
Caucasian- Americans Thinking Skills Sumsmer Programs Evalustion Design Bditorial Boards
Mﬁ: Disablad Multimedia . Programs for Parents Qualitnive Assessment 1
Behavior-Disordered Incerdisciplinary Studies Menior thip Program Dais sis & Reporting Tnsthations
Dropouss & Az -Risk Students Foreign Language M?M ' Anelyss Hughes Bdu of
Sport and Leisone Snudies Sl Development Palicy Developement Jhigher Ejcsion
ldentification Home Bcanomics Budgeting Stz Regulations State Research
Special Pogulations (Sec Above)  Cvestivisy A Administzation Profestional Sundards Advisory
Instnanent Development Councils (SRAC)
The Ants Thesry & Resarch Development The Psychology of Giftedness
Preschool and Primary Students  Historical Porspective Cognkive Organized by State
Vocatiooal and Technical Theory Dovelopment Affective Departments of
Smdenty Research Meathodology Motivational Educstion
Creativity
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What is the Research Agenda of the Center?

The Research Center has adopted a mission that demands the interaction of scholars and from various disciplines to plan
and implement problem-driven research. The ressarch studies for Year 1 are describad

Research Needs of the Gifted and Talented Through the Year 2000
The University of Connecticut Principal Investigators: Dr. Joseph S. Renzulli and Brian D. Reid

This study deals with a comprehensive assessment of rasearch needs in the 50 states and tervitories. Local
and state level groups 1hat are representative of the full mnge of educational personnel and representatives of
parent , policy maving groups, and membars of the private sector have been asked to toa
survey instrument organized around facters that define the fieid (6.g., identification, Curricuium, Policy
Development). in order to ensure representativensss of subgroups within the population such as ethnic
minorities, non-public schools, vocationaltechnical schools, and the arts, a stratified random sample was used
to gather and analyze needs assassment data. The resuits will be reported by various sub-populations,
demographic characteristics, and the 10 factors around which the survey instrument was developed. The
needs assessment rasuils will become the basis for creating future research projects for the Center.

Regular Classroom Practices with Gifted and Talented Students
The University of Connecticut Principal Investigator; Dr. Francis X. Archambault

This study inquires into the nature of regular classroom practices used with gifted and talented students
through an extensive national survey of 7,000 teachers and intansive observation of 50 classrooms. The
national survey will provide information on the frequency with which certain instructional w&r,amm are used
with traditionally identitied gilted students as well as less frequently identified students are economically
disadvantaged, have limited English proficiency, represent certain ethnic groups, or havs particular
handicapping conditions. The survey will aiso provide data on the extent to which practices used with gifted
students differ from those used with other students located in the same classroom, and whether thess
differences relate to characteristics of the district, the classroom, or the teacher providing the instruction. The
classroom observation portion of the study replicales some of the data acquired through the survey, thersby
providing a validity check. it will also provide more detailed information on cltassroom dynamics,
teacher/student interactions and teaching medifications than is permitted by the survey.

A Theoretical Plan for Modifying the Regular Curriculum for Gifted and Talented

Students

The University of Connecticut Principal Investigator: Dr. Sallv M. Reis

Since research indicates that the challenge leval of textbooks is declining and that teachers often use whole-
class instructional techniques, cummiculum modification is necessary to mest the needs of gifted and talented
students in regular classroom settings. One technique that has been dasignad to accomplish this goal is
entitied curriculum compacting {(Renzulli, Reis, & Smith, 1981) which involves elimination of skills students
have already mastered and replacement of more challenging work that is often selected by the students. The
research study conceming curniculum compacting uses three experimental groups of classroom teachers
involved with different methods of training in the compacting technique (i.e., handbook, videotape, inservice
train'?. simulations, and peer coaching) and a control group of classroom teachers that continues with thasir
normal teaching practices. The effects of personal variables, professional variables and participation in
training sessions on teachars’ use of curriculum compacting will be examined. Other variables 1o be studied
include student achisvement, attitude toward leaming and subject area preference.

An Investigation of Giftedness in Economically Disadvantaged and Limited English

Proficient Students
The University of Georgia Principal Investigator: Dr. Mary M. Frasier

1788
The Unversry ef Gevnga

The University of Georgia will investigate distinguishing characteristics of Economically Disadvantaged (ED)
and Limited English Proficiant (LEP) students who display various ntials but who are not identified for
gifted programs. The purposes of this study are to: (a) approach the identification of gifted economically
disadvantaged and limited English proficiant students from an intensive investigation of gifted behaviors within
and across cultural groups; (b) examine giftedness in target students by analyzing the development of
intellectual processes and functioning in the cultural context; and (c) focus on the strengths in children
from diverse cultures in order to understand their gifts and talents.
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Investigations into Instruments and Designs Used in the Identification of
Gifted Students and the Evaluation of Gifted Programs

The University of Virginia Principal Investigator: Dr. Carolyn M. Callahan

e The University of Virginia will astablish a National R;rosmry for instruments and Strategies used in the

o A w0\ identification of Gifted Studants and the Evaluation of Gifted Programs. Existing instruments, systems and

w C N designs used in identiiication and evaluation will be collected through a nationwide survey. In additior, a

ig ' I paradigm will ba created for svaluating the identification instruments in light of the wide variety of definitions

b &7 and conceptions of giftedness. Non-traditional and product/performancs instruments currently in use in
VTR evaluation of gified programs will also be reviewed for their usefulness. Potentially useful instrume.nts will be

HS investigated through formal validation processes.

Evaluation of the Effects of Programming Arrangements on

Student Learning Outcomes
The University of Virginia Principal Investigators: Dr. Dewey Cornell and Dr. Marcia A. B. Delcourt

. This study represents the first major national attempt to assess the sffects of gifted and talented programs on
v leaming outcomes for elementary students. Academic and affective leamning will be evaluated within four
popuiar types of program grouping arrangements: within-classroom programs; pull-out classroom programs:
separate classroom programs; and separate schools. The sample of students includes those from a variety cof
geographic locations as well as individuals representing minority and disadvantaged popuiations. Data
. collection sources include students, teachers, and parents, while results focus upon assessments of
i achievement, attitudes toward school, self-concep!, intrinsic-extrinsic motivation, student activitias, and

behavioral adjustment.
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A Theory-Based Approach to Identification, Teaching, and Evaluation of the Gifted
Yale University Principal Investigator: Dr. Robert J. Sternberg

Thres major aspects of giftad education will be studied -- identification, teaching, and student evaluation --
within one integrated investigation. The study is based on Sternberg’s Triarchic Theory (1985), which
postulates three aspects of inteliectual abilty: anaiytic, synthetic-creative, and practicai-contextual.
identification of students who are gifted in one of each of these areas (as well as those who are balanced
among the three abilities, and a control group) will be followed by instruction tailored to the various abilities. In
order to determine the effects of these interventions, equal numbers of students with wach kind of giftedness
wifl receive each kind of instruction, and all studants will be evaluated through all assessment methods. First
year activities include development of the alternative versions of introductory psychology matarials, and
sstablishing the construct validity of the Stemberg Triarchic Abilities Test for use with gifted populations.

Basic Tenets of Our Research

We belicve we can develop empirically sound identification instruments and systems that will more effectively include students not identified

by traditional assessment methods. Accordingly, or:e of our priorities will be to seek and create multiple assessment technigues, such as new
tesrs;lmm and performance-basad assessment systems and tools, such as inventories and student profiles, and other non-traditional

WeMimMmmbnpmaﬁh;:gmmbyWudﬁgmmhthﬂlmthﬁmwd of various curriculum ,
methods of grouping gifted and talented students within classrooms and schools, and various ways of meeting the affective needs of these
students, We will gather evidence of what works best for the diverse group that constitutes our nation’s gifted and talented students.

We believe that results of effective research should be used to guide policy ent for the education for t-uditionally identified and
underserved gifted mdzlmtd students. Sound, validated policy is needed at the lom{:,;tntennd nationas level to imp’lvemmt and maintain

programs for this population. The research we conduct will be 1in developing such policy.
Continued on page 12
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The Collaborative School Districts: Sites for Our Research

The National Research Centur on the Gifted and Talented is
engaged in a “new brand" of educational research and
dissamination with the needs of the practitioners guiding the
studies. The muiti-site, single year and longitudinal research
studies are possible because of the cooperation of Coliaborative
School Districts. The Collaborative School Districts are the
sites whera the research will be conducted. Additional school
districts may become invoived in present or future research
studies. The specific responsibilities of Collaborative School
Districts follow:

1. To mha as locations at which research data can be

red.

2. To provide co-investigators who will participate in the
design of research studies and who will serve as on-
site managers of individual research .

3. To provide wcations where visitations can be arranged
to obse:ve successful practices in operation, 1o
particip.ate in the preparation of consumer-ariented
guidebooks and video training 1apes, and to provide
technical assistance 10 the school districts that express
interast in replicating successful practices.

4. To assist in the documentation of biographical
information about subjects so that contacts can be
maintained for longitudinal follow-up studies.

5. To panticipate in the overall process of evaluating the
affectiveness of the Center.

The Collaborative School Districts will be involved in state-of-
the-an research studies emanating from the perceived needs of
practitioners and research scholars. Tha type of and axtent of
involvement will vary from study to study. Collaborative School

Districts will bensfit from the opportunity to:

1. Receive announcemsnis of materials and stalf
development opportunities for teachers and students;

. Participate in experimantal curriculum;

Network with other school districts throughout the

country;

Access an electronic bulletin board on the latest

rasearch information in the field;

Receive copias of the NRC/GT newslefter summarizing

the iatest research activities;

Provide guidance and direction for the establishment of

state and national policies for gifted and talented

education;

Receive copies of all products produced by the Center

on a cost-racovary basis; and,

8. Access national databases for research purposes.

o v b we

=3

Somse studies evaluate program outcomes, others experiment
with differant teaching techniques, and still others invoive an
assessment of classroom practices. Whatever the extent of
involvement in a study, districts are making a contribution to the
future diractions of the field. As of March 1991, there are over
260 districts, representing 45 states and 1 territory, that have
agreed to participate in the Center's activities. We would fike to
have every state and territory invoived with some aspsect of our
work over the next four years. If you know of a contactin a
school district from one of the following states or territories,
please contact us: Dslaware, North Dakota, New Mexico, South
Dakota, Tennessee. Puero Rico, Virgin islands, American
Samoa, and Trust Territory,

\\\\\\
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Collaborative School Districts (n=262)

NRC/GTCSDs |
Profiles Returned




Content Area Consultant Bank Members

As of March 1991, the have been invited 1o participae in the Content Area Consultant Bank based on their research and

mmmm The in which Consultant Bank members participate include: research project consuilation, consuitation
referrais, national research needs assessment, and principal investigators of special topics.
Or. Willard Abraham Dr. Linda Emarick Dr. Janice Leroux Mr. Im’rg:ato
Arizona State University University of St Thomas University of Ottaws NSLT, Califomia
Dr. Wiliam Asher Dr. Carolyn Falk Dr. Susan Dr. Gina Schack
Purdue University Mattatuck Community College University of fifinois University of Louiswile
Dr. Susan Assouline Dr. John Feldhusen Dr, Moeker Dr.
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National Research Needs Assessment Process

Brian D. Reid, University of Connecticut

The National Research Center on the Gifted and Talented
(NRC/GT) was conceived as a vehicle to bm%t?mher ail
segments of the gifted education community avelop a

CONSONSUS resparch neads, and fo work
cofiaboratively to and conduct research desmed to have
the greatest to the field. In accordance with this

objective, a national research needs assessment process was
dhemﬁold to determine the research needs of practitioners in
t .

Ressarch in the field of gified education, and educational
research in general, has been initiated by the interests of
individual researchers and graduate nts rather than
evrmiﬁomm in the field (Renzulli, et al, 1989). Acconding to

saver & Shonkoff (1978), however, little thought has been
given to whether educational research has addrassed the
immediate concams of needs of practitionars. i the research
caried out by the NRC/GT is going to have an impact on the
tield, it had to be viewed as by the consumers of
research in education. in order to pursue this goal of greater
impact through the enhancement of consumer relavance, it was
important to allow practitioners to have a part in determining the
most important research to be conducted within the field
(Kagan, 1989; Husén, 1984). As Moore {1987) has pointed out,
"Planning for crganizational change should involve those who
are likely 10 be affected by the change” {p. 30 ).

It educational practice is 1o be changed or modified by research,
practitioners must become partners in making decisions about
important areas of research needs as well as in the planning
and conducting of research directed toward the improvement of
school and classroom practices. However, a histoty of poor
relationships between schools and universities has created a rift
that has mads collaborative research difticull. Researchers
build theories and seemingly lack empathy for the problems
encounteied by teachers. Teachers tend to discount
educational research because of the researcher's unwillingness
10 provide practical solutions to problems (Renzulli, in press).
The rationale for coliaburation was plainly evident. Teachers
pOS5ess important knowledge about she Jlassroom milisu that
researchers often do not understand, and researchers are
better able 1o provide a systematic h that practitioners
are usually not aware of through their own experiances (Floden
& Klinzing, 1990). A process that melds these two disparate
perspectives should provide befter ressarch and better
implementation of tha research, Moore (1887) describes
sevoral reasons for using groups in conducting research. Most
importantly, he believes that a group was more likely to accept
research findings if they have participated in the process,
especially if the research has political implications. "l you want
to effect policy, it was wise 1o include thosa responsible for
acting on the policy” ( p. 16).

The plan of oparation of the NRC/GT was 1o use the results of
ihe needs assessment as a starnting poin 1o provide input for
local, state, and national groups of practitioners that are directly
and indirectly involved in programming for the gifted and
talented. The NRC/GT intends to create a network of
stakeholders and practitioners who, having panicipated in the
rese_ane:g process, are better able to uss the information
provided.

The intent :}L the naeq:;‘° assot:smem study was tdo include asn_
many pecple as possible in the process. According to McKillip
(192;). the usa of multiple maethods of assessing needs in the
human services and education is esseitial, This requirement
dictates the use of a multilevel and multitechnique assessment.
The needs assessment was a Jeparture from previous
needs assessments and was made up of several different
stages. As a result of the decision to include very laige
numbers, a mailed questionnaire was used to jather data, The
data were collected from the survey and “filtered” through the

State Research Advisory Councif SSRAGs) 1o the National
Research Canter Advisory Council (NRCAC) (see Figure 1).
1":9 h1‘im! 5 uct was a list of recommendations prepared by
t .

The first step in the process of developing research
reeommmggtiom through this advisory process was 10 identify
key groups that should respond o the research needs
assessment survey. This survey was designed for teachers of
the gifted, classroom teachers, school administrators, parents,
school board membars, and others active in the delivery of
services 10 bright students. The next step was the
dissemination of surveys to the { . Suiveys were
mailed to the Collaborative Schoo! Districts (CSD), and
distributed in a systematic mannaer to teachers of the gifted,
classroom teachers, administrators, parents, and others
involved in the gifted program. Surveys were also mailed o a
random sample of teachers of the gifted stratified by state as
well as national parent groups, state department of education
personnel and SRACSs, national educational organizations, and
others as located.

The second step in the needs assessmMent process was 1o use
the data from the surveys to create a list of state research
needs. Aftor the surveys ware retumed, a summary of the
responses was distributed to State Research Advisory Counciis.
The members of these councils represent the arts, vocational
and technical aducation, private schools. urban and rural
programs, gifted femaies, sthnic minorities, handicapped gifted,

0| and primary studants, at-risk students and any other
population present in the state. These councils were charged
with the responsibility of clarifying the research priorities within
the state based on the surveys. Each SRAC generated a list of
research topics that were of the highest importance in their
respective states.

The data from the SRACs were provided to the National
Research Center Advisory Council. This group was composed
of 12 persons who are recognized leaders in education. They
represant minority populations, non-public schools, 1he ans, and
vocational and technical students. Five members of this group
are regionally electad reprasentatives of the state deparnments
of education. Representatives aiso participated from
Collaborative School Districts, the Consultant Bank and the
Office of Educational Research and Improvement. This group
used the state research prioritias and the actual data from the
survey 1o develop a national list of research priorities.

The final NRCAC list of recommandations for research is
included in Table 1, These topics were determined 1o bs the
most important topics for research in gifted education. These
recommendations were used in planning the research for the
second year of the National Research or. In additionto the
continuation of thase first vwmjods: Investigations into
Instruments and Designs Used in the identification of Gifted
Students and the Evaluation of Gified Programs, and
Evaluation of the Effects of Programming ments on
Studen Learing Outcomes (| nivm of Virginia); A Theory-
Based to Identification, Teaching and Evaluation o
the Tgab University), several new studies were
planned. Thase studies will be A Study of Successiu/
Classroom Practices, Longitudinal Study of Classroom
Practices, Caso Studies of Gited Students with Leaming
Disabitities Who Have Achieved, and Cooperative Learning
and the Gifted (University of Connecticut Site); A Research-
Based Assessment Plan {RAP) for Assessing Giftedness in
Economically Disadvantaged {(University of Georgia
Shog; Qualitative Extension of the Learning Outcomes St

Un ity of Virginia Site); and Motivation and

nderachievement in Urban and Suburban Gifted

Preadolescents (Yale University Site).
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Figure 1. Needs Assessment Process NRC/GT

This committes will iake the research pnorites as determined by the National Advisory Commitiee and
1 tum those recommendations info research proposals. This group will assign fopics to the design feams from

To the |1 255 cooperating university ihat wit. in furn. develop specific research designs.
teams NATIONAL ADVISQRY COMMITTEE
| 1 This commten wil coliect input rom each of The grouRs PROWIKING IOMMAton and Make a detenmunanion of the natonal
perceptions of 1he reseach Needs of ai the construences.  This commates wib provide the Central Coortinanng
Commatoo with tha ksl of research pnonbes.
oL onL VE o STATE RESf ARCH ADVISORY COUNCILS
DISTRICTS The wOMation for thase councus will be obtained from &
ommonmonang | | T e | | s o sarpe s o e g
resesrch needs of the surveys Gistnbuted o | | 4% councel wil be representative of aA specis! interest ;m“
Coliaboratwe Schoo! a random sampie of groups in the state. The state councl wall raview the survey s
Districts wilbe yechers of the gited | | 3818 nd Input from the members to daterming the State oy
obtained from in every state and percephon of research needs. This will be reported m a
surveys and provided prowided 1o the summaty of research primties and the impact of these
o e s ST T [ st r i
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Talented and Gifted Education in Rural Alaska: A Universal Model

Linda L. Manwill, Lower Kuskokwim School District, Bethel, Alaska

The Lower Kuskokwim Schoo! District covers an area of 44,000
square milos and is located in Southwestern Alaska. The
school system consists of twenty-six schoois; three in the City of
Bethal and twenty-three located in outlying villages. All school
sites are by air except on@. There are no highway
systems and the only access to the area is by airplans year
round and by boat for four months out of the year.

Of the student ation of approximately 2,800 one-third
attend schools in I, a city of about 5,000 inhabitants. The
student composition is: 75% Yup'k Eskimo, 20% Caucasian,
5% is Native American Indian/Black/Hispanik/Asian/other. The
composition of studants in the villages which range in size from
two 10 six hundred is: 95% Yup'ik or Chupik Eskimo and 5%
other,

The maijority of villagers depends on fishing and hunting
(subsistence lifestyls) for survival. This type of ifestyle impacts
directly on the education system in a cultural and a practical
manner.

Therefore, during the 1988-89 school year the Plan of Service
for Talented and Gifted Education was revised to more fully
meet the needs of students who live in this area. The essential
factor in the redesign was to cross over cuitural boundaries and
take the bias and homrendous stress which can be a
monumental inhibitor to the identification process out of the Plan
of Service. The new design is a radical departurs from a

standardized system typically used fo identify those possessing
outstanding abilities.

Six ability areas are investigated through the identification
criteria, areas are intellectual, emic, Task

Commitment, Creativity, Leadership and Adistic or Parforming
Ars. The Characteristic Checklists (Ronzulli, ot. al.) were
modilied in order to reflect the cultural values and language
differences by a Ravision Commitiae of primarily Alaskan
Natives. They have besn in all twenty-six schoois
within this District and were found to be an effective par of the
identification criteria which works as well with the non-Native
mpulaﬁan as with the Native population. The adopted process

icentifying students with outstanding abilities for a Talented
and Gifted Program has increased the numbers of students
identified for inclusion by fifty (50%.).

The document was designed to address culturallanguage
differences and is meant to be used...not stored on ashelf. ltis
broad based and flexible enough to be inclusive rather than
exciusive and is being used as a working reference and model
in this district and in school districts throughout Alaska.

Because this is a growing changing document that will
accommodate new s of culture as they are manifested,
indications are that, with slight modifications, this model can be
used for klentification for programming which will reflect cultural
variance anywhere in the worid.

1 am very pleased that the plan has bean so well received.
Anyone interested in finding out more should write or cali:
Linda L. Manwill, Talented and Gifted Education
Coordinator
Lower Kuskokwim School District
P.O. Box 305
Bethel, Alaska 99559
(907) 543-4871

From Afghanistan to Zimbabwe: Gifted Education

in the World Community (Epilogue)

Dr. Bruce Mitchell, Eastern Washington University

Looking at educational devsiopment in the world community
over the past century, it is obvious that one of the major forces
in aimost all countries has been the move 1o a more ega'itaran
sociely. As has been previously shown, the expansion of
educational opportunity 1o all social and economic classes has
been an integral pan of this movement. Capitalist or socialist,
communist or democratic, deveioped or developing, equality of
educational opportunity has been an ideal for which all countries
have reached.

In such an egalitarian climate and with such a history of social
and educational elitism and privilege, it is understandable that
most countrias of the world have ed giftedialented
education with hesiancy and skepticism. Yet, giltedAalented
programs exist worid-wide and they continue to develop. Why?
We conciude there are five major reasons why this has
occurred.

First, countrigs with a maijor internal or external threat have
turned fo giftedAalented education as a way fo aid the state in
developing the necessary resources for survival, it is no
accident that countries such as Israsl, South Africa, and Taiwan,
nations facing immadiate intemal or external threat, have some
of the most highly developed giftedialented programs in the
world.

Clossly aligned with the concern for survival is the interest many
countries have in economic and technological development.
Iintarnational political and economic competition have caused
many countries 1o ses their wellare tied to the development of
their scientific and technological potential. Giftedtalented

10

education is seen as a necessary componant ot this drive for
modemization. The efforts in establishing gifted/talented
programs in the Scviet Union, the United States, Wast
Germany, the People’s Republic of China and injeed must of
the deveioping countries can be seen as a majo: outg’owth of
this concern.

A third factor contributing 1o the development of giftedtalented
programs is the realization that mass education has in many
cases become mediocre education and that many of the
brightest students are disinterested and bored in an educational
process that teachas to the average. Both faymen and
professional sducators in many devekped countries have come
10 this conclusion. This realization has caused countries such
as the United Kingdom, Australia, Canada and the United
States to aftempt individualized, snrich.nent models which
provide special attention 10 the gifted2alanted student while still
maintaining the egalitarian nature of the educational system.
Many countries, as they have expanded their secondary
systems to include ali, have retained or developed special
curricuia for students with advanced intellectual, artistic cr
athlstic abilities. West Germany, Japan, the Soviet Union, the
People's Republic of China, France, and even the Scandinavian
countries have made some special provisions at the secondary
level for those who exhidit special gifts or tatents.

The fourth factor contributing to the growth and development of
gifteditalented education has been the efforts of the private
seclor. Private schools, youth organizations, and

12
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JUST OFF THE PRESS

Rembrandt to Rembrandt: A Case Study of a Memorable

Painting Teacher of Artistically Talented Students

Enid Zimmerman, Indiana University

The purpose of this study was to describe and analyze
characteristics of a memorable tescher of 20 artistically talented
*3 1o 16 year old students in a two-week painting course at the
indiana University Summer Arts Institute. In this on-site case

, classroom observation, interviews with students and their
teacher, time sampling, and analysis of student appiication
forms and two cbsarver journals, were used fo collect data.
These data were analyzed by content, comparative, and time
sampling analyses,

The of the teacher, who was the of this study,
m?:mOmo students in his pai d;m:m
themseivns and their ant work. His emphasis on both cognitive
and affeciive skills was evident throughout all phasas of his

. He wanted his students to understand what it is lke
to be an artist and to paint e seif-portraits. His belief
that painting is a skill that can be taught was a pervasive factor
in all his teaching practices. He was able to recognize when
students ware bored and frustrated and not performing
adequatsly and he heiped them reach their potential.

This painting teachsr's success due 10 his planned teaching
strategies, individual attention to all students, positive attitude in
public and private contexts, knowiedge about art, and ability to
make an class challenging and interesting through humor and
storytefling contrasts with the popular misconception that if ant
teachers provide talented students with art materials they will
craate an.

Abstract

Students were unanimous in their approval of this painting
teacher. Comparad 1o instruction from their regular ast
teachers, students felt they leamed a lot more in this teachar's
class. Most! students mentioned his stories as informativa,
serving to introduce history, humor, and facts into the painting
class, thus keeping the students alert and tension.
The students aiso fell that when they were bored this teacher
was abls to help them continus working and compiste their an
projects

In this study, the importance of having artistically talented
students study art in an accelerated program was evident. It
was s od that as artistically talented students progress at
higher levels of achievement in the visual arts, they might be
encouraged to attend c.llege level-type classes and study with
a mentor so that their knowledge, skilis, and values are
developed bayond what is nnrmally possible at the junior high
and high school levels.

This case study provides one mods! of successiul teaching of
artistically talented young adolescents. Information about other
case studies of art tecchers of talented students, underaken at
different sites with different populations, are requested so that
generalizations from this study can be accepted or refuted.

To be published in Rosper Review (Winter 1991).

The Scientific Hypothesis
Formulation Ability of Gifted
Ninth-Grade Students
Abstract

Steven M, Hoover

mmmmn% dmmmm
abiity to fosmulate hypotheses about if-defined
situations. hypoﬂmmn?mdhmw

differed; whether significant relationships

between hypothesis formulation ability and and
Wmnm,&nmm::wma
n-:mmmmm:-m

Predictive Significance of
Early Giftedness: The Case of
Precocious Reading

Abstract

Joseph R. Mills Naoncy Ewald Jackson
University of Woshington The University of Jowa

Results of a longitudina! study of 9 10-12 year olds who
hadb:nplmﬁn:dmwhmmatmms-s
years Of age suggest oxtraordi early
mﬁyc&mﬁm ebnhytnnr:yd mm

skill areas during the years, as
measured by on Level 18 of the Calliomia
Achiovement Median CAT subtest scores

addressed in other investigations of sarly deveiopment of
giftedness. _

Joumal of Educational
1990, 823), 410419
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Are Earlx Readers Gifted?

Nancy Ewald Jackson, Ph.D., Educational Psychology, The University of lowa

Whenever we counsel parents, identify children for special
programs, of try to undarstand the nature of giftedness in
children, we nead to deal with the issue of the developmental
continuity of giftedness. if a child performs in a way that we
wouid define as gifted at the age of five or six years, what is the
likelihood that the child will continue to be a gifted performer in
future years? i the child doss maintain a pattem of superior
achievemeant, will the accomplishments be predictable in
content? The study of children who begin to read at unusually
early ages highlights these issues.

Children who are reading fiuently before beginning first grade
are likely 1o be perceived by hoth parents and teachers as
intellectually giited. This precocious mastery of a compiex skill
centainly merits the label “gifted™ and calis for differentiated
programming. A six year old who has worked her way
indapendently through Chariofte’s Web does not need to spend
many hours each week being instructed in basic word
identification skilis. On the other hand, we cannot be certain
that precocious readers will continue to demonstrate gifted
performances through and beyond their elsmentary schoo!
years.

A comprehensive prospactive study of the later
accomplishments of pracocious readers has not been dons.
Recant research deals only with the narrower qusstion of the
extent to which precocious readers continus to be axceptionally
good, i.e., gifted, readers. The answaer 1o this question depends
on the standard one sets for defining continued giftedness. The
rasults of saverai iongitudinal studies have confirmed that
precocious readers continue to be good readers. By the fifth or
sixth grada, the typical precocious reader has continuad to
achieve in reading at a leve! weil abovae the national norms, and
precocious readers who are cognitively normal virtually never
turn into below-average readers. However, many precocious
readers do not continue to read at levels that would be
considered gifted according to most program guidelines.

Given what we know about the development of reading skill, the
finding that an early start in 1 .ading does not guarantee
continued excsptional performance is plausible. One important
factor is the shift in the skills required to be a good reader as
word identification becomes more automatic, text
comprehension rather than word identitication becomss central
1o the defi vition of good reading, and books begin to challenge
the reader's general vocabulary and world knowledge to a
greater extent. Some children may begin reading at an
axceptionally early age because they are especiafly adept at
breaking the cods of print. These same children are not aiways
espacially well endowed with the aspects of verbal intelligence
that underiie comprehension of sophisticated texts. A second
factor that keeps precocious baginning readsrs from continuing
to stand out as distinctly exceptional readers is simply that, with
time and instructional support, many later bioomers catch up.

There may be some ways in which an sarly stant in re~ding
does give a child a lasting advantage. Precocious re. (s
seem 10 be especially well able to read text rapidly, which
{acilitates comprehension. Children who achieve well despite
coming from the di nds often associated
with reading failure are likely to have started reading early.
However, the nature of giftedness changes as skills and
chiidren mature. We need to balance the need to celsbrate and
support each child’s current sccomplishments againsut
recognition that new chalienges are encountered as
deveiopment progresses; the same children may not always
meet thosa challenges most successtully.
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This report is based primarily on the article refersnced bsiow., in
which other refevant studies also are cited.

Mills, J. R. & Jackson, N. E. (1980). Predictive significance of
early gitedness: The case of precocious reading. Joumal of
Educational Psychology, 82, 410-419,

Soviet Exchange of
Information

David M. Fetterman
Stanford University and Sierra Nevada College

Professors Yuri Tarantov and Viadimir Trusov from
Lening: ad State University were recently guests of
David Fetterman for a series of and
discussions at Stanford University, George and louise
Spindler also in some of the mestings. The
mmxmmmmgmmwﬁ
education. There is a rekindled interest in the field in the
Sovist Union. The Sovist Consulate delivered a copy of
wamyﬂm?umww %W:A
on
Talented Education to President Gorbachev during his
visil to Stanford. This official interest in the fiekd helped
facilitate the Stanford meeting. Information was
exchanged about the current aconamic and pofitical
uphsaval in the U.S.S.R., including the resurgence of
anti-Semitism and sthnic tensions. The rols of
democratic reforms and a market economy wers also
discussed. The discussions concluded with a varisty of
plans for the future, including the development of
exchangs rams - for students and academic
colleagues. Please contact David Fetterman, School of
Education, Stanford University, for additional information

about the mestings and proposad exchange programs,

Basic Tenets of Our Research
From page 5

We believe that evaluation can contribute to the improvement of
identification practices and effectiveness. By developing
improvement oriented and I techniques and instruments for
evaluating identification and program practices, we will .
instruments, strategies, and supporting documentation for the
modification of existing practices.

We believe that future research efforts should be responsive to the
needs of a diverse group of consumers. To enable us to respond to
these needs, a practitioner-responsive advisory network that
provides for systematic input about a future research agenda has
been developed. This network will encourage the cooperative
efforts and participation of state and local education agencies,
institutions of higher education, and other public and private
agencies and corporations, including business, industry and labor
groups.

-
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RESEARCH IN PROGRESS

Longitudinal Study of PACE Abstract

Sidney M. Moon, John F. Feldhusen, Purdue University

What are the long range effects of participation in an The next phase of our research will be directed toward the

elementary, enrichment, puliowt program on students? In deveiopment of a standardized questionnaire that can be

order to investigate this question we are anongoing administered to subsequent cohorts of twelfth graders who

longitudinal study of gifted students who participated in participated in PACE while in elementary school. We would be

for Academic and Creative Enrichment (PACE) interested in sharsing information with other investigators who
{Feldhusen & Kolloff, 1979, 1986; Kolloff & Feldhusen, 1981). are conducting io al studies of gifted programs in school
settings. We also be interested in hearing from school

In the first phase of our research, twenty-three twelfth graders corporations that have implemented the PACE program and

who had participated in the PACE program for at leas! three would be interested in participating in our research.

’y;amdudngohmmmmammwmbtoa

low-up questionnaire. Parents of thase students completed a References .

paraiiel form of the questionnaire. in addition, ten of the twenty- Glaser, B. G., & Strauss, A. L. (1987). The discovery of

three famities were salected by criterion-based sampling theory: Strategies for quallative research. New York:

procedures for in-depth family interviews. Using constant ing.

comparative data a mathnds(Ghser&Stram 1976; Goetz, J. P., & LeCompte, M. D. (1984). FEthnography and

Goetz & LsCompte, 1984), several categories of program qua&aﬂvodesynmodmtmnalmmmh San Diego:

benefits (cognitive, affective, and social) and one category of Academic Press.

program hindrances (putiout format) were derived inductively Feldhusen, J. F., & Kolioff, M. B. {(1979). Athres-stage model

from the data. in addition, grounded theory was developed for gifted education. Gifted Child Today, 4, 3-5, 53-57.

about the role of PACE in developing academic talent and about Feidhuson J. F., & Kolloff, M. B. (1986). The Purdus three-

interactions between the PACE program and the tamily systems mods! for gifted education at the elementary isvel. In J.

of participating students, ulli (Ed. ) Systems and modeis Iordavsbpmg
programs for the gifted and talented {pp. 126-153)

The findings suggest that (1) both students and parents creawe Leaming Press.

perceived that the PACE puliout program had a moderately Kolioff, M. B., & Feldhusen, J. F. (1981). PACE (Program for

positive impact on participating students, (2) the PACE program Academic and Creative Enrichment): An application of the

was moderately effective in achieving program goals, (3) PACE three-stage modsl. Gifled Child Today, 18, 47-50.

was an effective "early years” talent development expsrience for
most participating students, and (4) PACE created subtle

changes in the family systems of most participating students.

Early Assessment for Exceptional Potential and

® * * & [ 3
Cooperative Alliance in Gifted Education Abstract
Dr. Beverly D. Shaklee, Kent State University
Two maijor ressarch projects in gifted child education are The Cooperative Alliance in Gifted Education (Shakles, 1990)
underway at Kent State University. Funded through the was funded through the Educational Partnerships Act. This four
auspices of the Office of Educational Research improvement, year project, designed in collaboration with IBM and Cleveland
U.S. Department of Education, the Early Assessmant for Public Schools Kennedy-Marshall Cluster, has targeted: the
Exceptional Potential project and Cooperative Alliance in Gifted creation of a cooperative alllance among public schools, higher
Education are providing unique opportunities for study to education and the private sector; the expansion of the Early
graduate students, university and school-based faculty. Assessment non-traditional assessment model to grades 4-8;
the creation of a computer network between gited education

The Early Assessment for Excepﬂonal Potential in Young and regular sducation classrooms with further links to
Minority and/or Economi isadvantaged Students community agencies; the creation of joint inquiry orisnted
(Shskloe 1989) was fu ho Jamb Javits Gifted and classroom curricuium which is deliverad through the use of
Talented Studsnts Education This three year project is technology; and, the thorough examination and evaluation of all
using computer-assisted analysis of videotaped samples of components including the impact of collaborative efforts
representative behaviors as the basis for identification of between business, public schools and institutions of higher
exceptional inteliectual potential. Currently videotaping in five education. Major research questions being examined for this
classrooms repr K-3, the Meogmphic data js analyzed project inciude: aftitudinal development and change for all
using VIDATA and DA"TA (Zudmman 1886). These computer stakehoiders; relisbility and validity of the non-traditional

mms allow research analysts to determine examples of key assessment methodology; curriculum deveiopment from both

ntifiers of inteflectual potential as evidenced by young student and teacher perspectives; and, technological
minority and/or sconomically disadvantaged children while assessment of student progress.
mmchaumgmmmmwmwms
permit the user to examine the videographic For turther information on either project please contact:
data for frequency, duration, patterns of occurrence and/or Dr. Beverly D. Ehaklee, Project Director
cycles of occumence. Phuaﬂwmofﬂnpmpam Early Assessment/CAGE
to prepars reguiar priimary ciassroom teachers to: 308 White Hall

o cbservational analysis to identlfy exceptional potential; Kent State University
modiy and individualize instruction appropriately; and, create a Kent, OH 44242
cohort group of primary classroom teachers who are able to ?18 ) 872-3885
instruct others in the use of this model. AX (2186) 872-3407
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National Center for Research on Cultural Diversity
and Second Language Learning

Eugene Garcia, Barry McLaughlin, University of California, Santa Crus

Tne National Center for Research on CuRtural Diversity and
Second Learning has been funded by the Office of
Educational Research and improvement, U.S. rment of
Education, eflective January 1, 1991. The University of
California, Santa Cruz (UCSC), through the university's
statewide Linguistic Minority Research Project, received the
award to coordinate this Center and will collaborate with the
Center for Applied Linguistics (CAL) in Washington, DC and
other institutions to conduct the research and provide
dissemination activities.

This new national research center is designed to promote the
intellectual development, iteracy, and thoughtiul citizenship of
language minority students, an appraciation of the
multicuftural and linguistic diversity of the American people.
The Genter will initiate new projects as well as build on and
expand to the national level ongoing research, dissemination,
and teaching efforts. The Center's work will invoive researchers
from a variety of disciplines, include participants from
throughout the country, and address the nseds of students from
a variety of language miority groups in pre-K to grade 12
classrooms.

Several of the research projects deal with the relationship
between first and second language learning, and between
cultural and linguistic factors in the achievemaent of literacy.
Other projects focus on teaching strategies 1o assist children
from diverse cultural rounds in gaining access to content
material. Studiss that develop alternate models of assessment
for these students are also included as are studms that examine

various instructional programs for language minority chiidren.
and how modifications in the social organization of schools
affect their academic performance.

Dissemination will be a key feature for the Center as a whole as
well as for each project. dissemination efforts will be
directed to the parents and teachers of language minority
students, and to the resourc ; conters, policymakers, advocacy
groups, resaarchers, and professional organizations concerned
with their needs,

The new Research Center on Cultural Diversity and Second
Language L.eaming will undertake a dynamic, process -orionted
research program that places language ieaming within a
broader social and cultural context. Becauss it is inherently
applisd and contextual, this approach should produce lasting
practical consequences, assisting parents, practitionars, and
policyrakers in better educating our natic n's culturally diverse
children.

For more information about the individual research projects
and/or o join the mailing lis!, please contact the Canter at this
address:

National Center for Research on Culturai Diversity and

Second Language Learning

Dr. Eugene Garcia or Dr. Barry McLaughlin

Kerr Hall

University of California, Santa Cruz, CA 95064

Phone: (408)459-35N1

Fax: (408)459-3502

From Afghanistan to Zimbabwe: Gifted Education

in the World Community (Epilogue)

From page 10

entreprensurial endeavors all exist which serve giftedAalented
youth. Private schools, as centers of excellence, have had a
long history in a number of countries. Also a host of countries
such as Canada, the United Stales, Australia, West Germany,
and the Philippines has a number of private organizations which
cater to the gitiedNalented. Parents and other interested
individuals have banded together in organizations which
sponhsor a variety of enrich~-ent activities for gifted and talsnted
youth.

Finally the focus on egalitarianism and fear of elitism has
caused many countries to design giftedialented programs for
disadvantaged youth, Individuals regardiess of background are
given special attention if they reveal special talent. By providing
thess rams, governmsnts cannot be accused of

perpetuating a social or economic slite. This concern for the
disadvantaged gifted has caused countries such as Israel to

14

create special schools for them, the United States 1o begin
organizations dedicated to advancing the talents of this group,
and the Soviet Union to search the rural hinterlands in hopaes of
locating giftedralented youth. From Australia to Brazil, fiedgling
programs have been designed specifically for the
disadvaniaged gifted.

Thus, although many of the problems related to gifted
education, such as difficulties with identification, and lack of
money and qualifisd teachers, seem universal, what also seems
universal is the interest all nations dispiuy in providing spacial
B rams of some sort for their giftedAalented young peopls.
,:r%aps what is most heartening is that many nations not only
see their own survival tied fo giftedtalented education but also
the survival of the planet. Such enlightensd thinking is to be
applauded for indeed the welfare of all humanity may in large
mer:is:m be dependent on the careful nurturing of its best young
mi
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A Statewide Model Bridging Research, Theory, and Practice

Sidney M. Moon, Purdue University

The indiana Association for The Gifted (IAG) is currently

sponsoring a new initiative -- the creation of a statewide model

for resgarch that would complement existing statewide modeis

’E“& training and service sponsored by the Indiana Nepartment of
ucation.

In January, 1990, Sidney Moon was appointed the first Chair for
Rasearch on the executive board of the indiana Association for
the Gilted. Sidney was asked to form a committea that wouid
encours2ye research on the nature and nurture of gifted children
that wouid be wlevant 1o the needs of practitionars -- research
in the schools, action research, rasearch into the special needs
and characteristics of highly gitted students, research that will
halp parents understand and guide their gifted children.

In the spring of 1890, the IAG Research Commitiea developsd
the foliowing vision statement, purpose statemeni, and goals:

Vision Statement

One of the goals of the Indiana Association for the Gitted is:
-..10 encourage scholarly rgsearch and ths
dissemiration of information pertaining to gifted
children in school and society.

The Indiana Asvociation for the Gifted (IAG) believes that

educational progress for giftedaalented students is contingent

upon the effective bianding of r3search, theory, ard practics.

The I1AG Research Committee will encourage excelienca in

research by and for practitioners and will mods! statewide

coordination of cooperative research efforts.

Purpose Statement _
The IAG Research Committee will develop a modsl for bridging
research, theory, and practice in giftedalented education at the
state lsvel.

Goals
1. To encourage research into the nature and nurnture of
iftlednhalented children in the state of Indiana

2. To sncourage the dissemination of research information

3. To deveiop linkages among researchars, aducators,
counseiors, and parents of giftedalented childran

4. Tofaciliate training of educators, counselors, parents, and
students in the interpretation and application of the research
literature on the nature and nurture of giftedAalented youth

5. To promote increased funding for research on the gified and
talented in the state of Indiana

Next, the Committes wrote measurable, pragmatic, one-year
objectives for 1990-91. These objectives are listed below in
order of priority.

Objectives for 1980-91

1. To develop a thret year plan for accomplishing the goals of
the IAG research committee

2. To sponsor regular columns in IMAGES and IDE’s GT
newslefter

2. To develop a research strand for the 1991 annual IAG
convention

4. Tocreale a linkage between the IAG Research Committee
and the IAG Coordinator's Network

5. To develop guidelines for an JAG research award and
introduce the new award at the convention

8. To explore the possibility of creating an 1AG research
foundation

7. Toinitiate planning for a mini-grant program with the aid of a

special projects grant from IDE
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Readers interested in deveioping a similar initiative in other
states can call or write Sidney for more information:

Dr. Sidney M. Moon

Purdue University

Deparntment of Child Development and Family Studies

MFT Building

523 Russsil Street

West Lafayette, IN 47907

Office phone: {317)494-8448

Information
About Tests

WMMMN&&M:MM
specinc subject areas are avallable from Educational
Testing Service. An extensive fibrary of 16,000 tests and
other me. surement devices includas descriptions of each
test, title, author, publication date, population,
r of source, and an an that

the purpose of each instrument. A brochure
specific bibliographtes may be obtained by writiig to:

Test Collection, Educational Testing Service,
Princeton, New Jarsey 08541 or calling (609) 734-5636.
Each categorical bibliography costs $11.00, and a uatalog
describing all 200 bibliographies can be obtained for no
cost.

Ni1C/GT Research-Based
Decision Making Series

F'orthcoming Publications

¢ :tails in future newsletters

Dr. Karen Rogers, The Univarsity of S1. Thomas, The
Relationship of Grouping Mractices to the Education of the
Gifted and Talented Learner: Research-Based Decision
Making

Dr. Ann Robinson, The Universiiy of Arkansas at Little Rock.
Cooperative Leaming and the Academicaily Talented
Student; Resoamhmgasod Decision Making'

Dr. Robert D. Hoge, Cariston University, Research on the
Sel-Concept of Gifted Students: Implications for Teachsrs
and Siudents

Dr. James A. Kulik, University of Michigan, Effacts of Abiity
Grouping on Brigat Students

Dr. Gilbert Clark and Dr. Enid Zimmerman, Indiana University,
Frogramming Opportunities and Altematives for Talented Arts
Students

Dr. Gilbert Clark and Dr. Enid Zimmerman, Indiana Universty,
Identification of Taleated Students in the Arts
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The National Rélsearch Center

NRC/GT: Update of Year 2 Activiiies

E. Jean Gubbins, The University of Connecticut

Year 2 of The National Research Center on the Gifted and Talented
has begun with as much ensrgy and speed as our initial "jump start”
on the research projects in Year 1. So much happened during the
first year of operation that it is hard to belisve that several research
projects described in our June NRC/GT Newslatter are ending,
others are continuing, and seven projects are being initiated. Right
now, we are compisting or starting fourteen national studies.
Applied research of this scope is incredible! Resuits from Year 1
ara bsing interpreted sveryday and most Center haliway
conversations revolve around:

"Did you hear about the effects of the treatment in this study?”
*Do you think we should analyze the data another way 7
“How soon will another few pages of the analyses be written?”

"Students invoived in the treatment groups for the Curriculum
Compacting Study outpsrformed the control group students on the
post achisvement tests in science and in math concepts.”

"During the cbssrvations for the Classroom Practices Study, we
found that teachers posed a small number of highsr-ievel questions
{application, analysis, synthesis, ano @valuation) to elementary
school students.”

Such comments are heard throughout the Center at The University
of Connecticut. Qusstions are raised, fesponses are entertained,
and then it is back 1o our respective offices to sea if the data shouid
be distilled another way.,

We are stretched because of gl the research activity. But the
excitement surrounding the studies provides the motivation to keep
pushing. We cant wait to release the results from the Curriculum
Compacting Study and the Classroom Practices Study at The
University of Connecticut. We have aiready shared the results ot
the Needs Assessment Study in ths Junes newsletter. Now, we are
preparing a monograph entitied Sefting an Agenda: Ressarch
Priorities for the Gifted and Talented Through the Year 2000. When
the monograph is available, we will let you know.,

Our research wouid not be possible without the funding from the
Jacob K. Javits Gifted and Talented Students Education Act from
the United States Department of Education, Office of Educational
Research and improvement. The money, however, only makes the
researchers available for what they do best. Whers the Year 1
rasearch was impiemented would have been a major problem
without the nstwork of Collaborative Schoo! Districts. Our network
has grown 1o 277 districts as of November 1, 1981. Since our
March listing of the districts in our Center brochure, we have added
the following sites:
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Ashford Public Schools
Ashford, CT

Harford County
Schools
Be! Alr, MD

Glendive Public Schools
Elgmentary District #1
Glendive, MT

Contoocook Forks
Central Schools

Peterborough, NH

Chenango Forks
Csntral Schools
Binghamton, NY

Msigs County Schools
Decatur, TN

Donna Independant
School District
Donna, TX

Williamsburg-James City
Schools
Williamsburg, VA

Fort Dodge Catholic Schools
Fort Dodige, 1A

Montgomery County Pubiic
Public Scheols
Rockvile, MD

School District #30
Four Winds Elementary School
Fort Totten, ND

Zuni Public School District #89
Zuni, NM

Hamiiton Cou
Depariment of Education

Chattanooga, TN

Sevier County Schoois
Sevierville, TN

Ector County independent
Schoo! District
Odessa, TX

Wetzel County Schools
New Martinsville, WV

There are only two states that are nut represented in the
Collaborative School District network: South Dakota and Delaware.
Also, we have not been able to recrult schools in the following
torritories: Puerto Rico, Virgin Islands, American Samoa, and Trust
Territory. Wae will kesp trying to get the word out,

Continusd on page 2
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What Happens to Students in Programs for the Gifted?

The Learning Outcomes Project

Marcia A.B. Delcourt. Dewey G. Cornell, Lori C. Blard, Marc D. Goldberg
The National Research Center on the Gifted and Tal:nted. University of Virginia

Why do we place stugdents in programs for the gifted? Accormrng 1o
accators, theorists, and other authonties in gifted education, we
place high ability students in specal programs for several reasons.
First, we betieve that special programs wi} help them 10 learn mors
and to achieve their potential. Second, we beligve that chaitenging
ang snniching programs will stimulate creativity and foster positive
attitudes toward leaming. Finally, we balieve that placement in a
grited program will have a bensficial effect on socwo-emotional
adiustment, enhancing seif-concept or amstiorating problems
stemming from iack of challenge and absence of contact with peers
of similar ability and interests. Broadly speaking, wa rrught say that
the reasons for instituting programs for the gifted are Achievement,
Attitudes, and Adjustment: tha thres A's.

Aithough these reasons make sense, and we may believe them 1o
be true, there has been no large-scaie research study focusing on
both cognitive and affective learning outcomes of high ability
students from different types of programs. Tha need to investigate
leaminy outcomas jeads 10 anothser important queshon ansing from
discussions of gifted programs-- "Which type of program for the
gifted has the greatest impact on students?” The Learning
Qutcomes Study is one study conducted by The National Researcn
Center on the Gifted and Talented and is a two-year longitudinal
study of studant achiavemant, Jeaming attitudes, and general
interest in over 1,100 2nd, 3rg, and 4th grade students from 16
districts in 10 states. School districts were selected 10 represent
rural, urban, and suburban communities. They were also selected
50 that we could examine the effects of programs on stugents from
minority populations and disadvantaged backgrounds. The
researchers will investigate the relationship between four general
strategies for dslivering services to high ability students: within-
class programs, puli-out programs, special classes, and special
schools. The purpese of the study is also to compare the

achievement, atitudes and adjusiment of students in these
programs {o non-gifted students and 10 students of high abiiity who
do not attend gifted programs,

In the fall of 1990, the researchers completed the first round of data
collechon by administenng a sarnes of educational and atttudinal
tests 10 a sampie of elementary school students acress the country.
These students had either just started their involvement in one of
the programs listed above or wers studanis not in programs.
Teachers and parents completed questionnanes assessing me
children’s learmng characteristics, interests. and bahawvioral
adjustment. More spedfically, 10 assass student achisvement,
sCOres from a group achisvement test were collected, as were
grages. in aodition, amtudes about ieaming, seif-concept and self-
motivation are being assessad in all students. Teachars compieted
survays about each student's creanvity, leaming, motivation ang
adjusiment while parents indicated the types and frequency of
siudent activities and compieled a survey of student adjiustment. All
*ests and surveys ware admimsiered in the spnng of 1891 and will
ne agministereo duning 1991-92 1o assess what changes have
taken place.

What happens when elementary school students are first placed in
gited programs? Does achievement or do attitudes change over
1me? How does placement influence seif-concept or behavioral
adil.otment? How are students from minonty groups affected by
diferent types of programs? These are some of the key questions
we are addressing. The researchers are also collecting informaton
on sach program's identification criteria, cumiculum, teaching
methods, and goals, as well as the background and training of
program teachers. Thae longt1erm effects of participating in differant
types of gifted programs and program charactenshcs associated
with positive isarning outcomes will be examineo.

NRC/GT: Update of Year 2 Activities

E. Jean Gubbins, The University of Connecticut
Continued from page 1

Our Content Arga Consuitant Bank is expanding. We are in the
process of preparing a directory which contains fistings of 134
consuitants interested in proviging workshops for teachers of
parents: consulting on policy issues, program davelopment,
avaiuation. or clinical evaiuation and intervention: or conducting
projects with the NRC/GT. We would like to welcome the following
Consultant Bank Members as of November 1, 1891

Dr. Susan Demirsky Allan
Dearbern Public Schoois
Jearbomn, MI

Or. Donald L. Beggs
Southem ilinois University
Carbondale, IL

Dr. Gilbert A. Clark
Indiana University
Bloomington, IN

Dr. Nicholas Colangselo
Connie Belin National
Center/Gified Education
lowa Clty, 1A

Dr. Dorothy Armstrong
Grand Valley State University
Grand Rapids, M!

Dr. Jeanns M. Burns
Southeastern Louisiana
University

Hammond, LA

Dr. Robert E. Clasen
University of
Wisconsin-Madison
Madison, Wi

Dr, Nancy R. Cook
RMC Research Corporation
Hampten, NH

Ms. Sally M. Dobyns
Mary Baldwin College
Staunton, VA

Dr. Elyse S. Fleming
claveland State University
Clsveland, OH

Dr. Leonors Ganschow
Miami University

Dr. Shelagh A. Galiaghser
Hinois Mathematics &

Scisnce Academy Oxford, OH 45056
Aurora, iL

Dr. Leslis Garrison Dr. David Goldstein
San Diego State University Duke University
Calexico, CA Durham, NC

Dr. Barry Grant Dr. Howard Gruber
Ceanter for Talent & Development Columbia University
Evanston, IL New York, NY

Dr. M. Gall Hickey Dr. Steven Hoover
Incfiana-Purdue University Saint Cloud State University
Fort Wayne, IN Saint Cloud, MN

Dr. Marcia B. Imbeau Dr. David F, Lohman
University of Arkansas The University of lowa
‘Fayettaville, AR lows City, 1A

Continued on page 5
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What is the Research Agenda of the Center for Year 2?

The Research Center is initiating seven new studies basad on the priorities that emerged from the National Research Needs Assessment

Process, in addition to those described holow, threa, Year 1 studies are continuing: Investigations info instruments and Designs Used in the
Identification of Gifted Students and the Evaluation of Gifted Programs, Evaluation of the Effscts of Programming Arrangements on Student
Learning Outcomes (Tha University of Virginia), and A Theory-Based Approach fo identification, Teaching, and Evaluation of the Gifted (Yale

Untiversity).

A Study of Successful Classroom Practices

The University of Connecticut Principal Investigators: Dr. Karen L. Westberg and Dr. Francis Archambault, Jr.
Implementation: 1991-92

Thir study will provide a description of the conditions necessary 1o mest the needs of the gified and talented and the
svategie: -sed 1o modify instructional approaches and regular curriculum matenals in the classroom. The research
questions nat will guide this study includs: (1) What factors contribute 1o classroom teschers’ effective use ot
differentiated teaching strategies? (2) What envircnmental factors within the classroom and school contribute 10
effective uss of differentiated teaching strategies? (3) How does the presence of a gifted education specialist affect
the instructional strategies and matenals used in the regular classroom? (4) How does the presence of a resource
;‘oom or pu‘;l-out program affect the students' need for instructional and curricular differentiation in the regular
assroom

This research will e an sthnographic study of a few classrooms identified as exemplary in their implementation of
cumiculum modification and curriculum differentiation. Purposive sampling will be used to identify classrooms that
are outstanding examples of this approach while also providing maximum variation in types of districts, such as a
predominately white middie-class area, a mufti-sthnic area, and, if the data permit, an economically disadvantaged,
area. Participant chseivation will be the major data-gathering techniquse for this study. Additionally, in-depth, open-
ended, tape recordad interviews will be conducted with the classroom teachers observed, the principals of the
schools. the curriculum coordinators, the teachers of the gifted and talented students, and possibly other interested
parties, such as parents,

Longitudinal Study of Successful Practices

The University of Connecticut Principal Investigator: Dr. Francis X. Archambault, Jr.
Implementation: 1991-95

This study will formulate plans for a longitudinal assessment of the impact of “most successtul practices.” Thess
practices will be gieanad from other studies conducted by the NRC/GT. We envision that the study will be
implemented in Years 3 through 5 (and beyond if funding can be secured) and that it will employ a true experimental
design (i.9., students or classes will be randomly assigned o treatment conditions). One or more Collaborative
School Districts and schools within them will be selacted to ensure ethnic and aconomic diversity. The study will be
conducted in both regulr  classroom and resource room settings.

During the planning year the data from the Classroom Practices Study, the Compacting Study, the Sticcesstul
Practices Study, the Cooperative Learning Study, and the Leaming Outcomes Study will be reviewsd to determine
the most successful practices and how theg can be integrated into regular classroom and resource room
environments. Other studies fundsd by OERI will also be reviewed, literature reviews will be conducted. and, where
necessary, position papers will be writtan by University of Connecticut site staff and distinguished resaarchers at
other institutions not directly involved in the NRC/GT. Instructional materials will be selscted or produced,

instruments will be adopted, adapted o developed, and procedures for implementing the experimental design will be
formalizad.

Case Studies of Gifted Students with Learning Disabilities Who Have Achieved
The University of Connecticut Principal Investigators: Dr. Sally M. Reis and Dr. Joan McGuire
Implementation: 1991-92

This study will investigate the factors that snabie some gifted students with lsamning disabilies to succead in an

academic setting. The perceptions of the persons investigated in this study may provids information that heips 1o
idemify this population and suggsest specific sducational interventions designad to meet the unique needs of this

group. Specifically, we will investigate the following areas with collsge students or recent college graduates who
waere identified as having a leaming disability.

The seif-perceived smm%tm and wsaknsasas of gifted students with leaming disabilities:

The spedific educational intervention and assistance necessary to succesd in an academic environment:

The types of counseling strategiss necassary to heip gifted students with lsaming disabilities realize their potential:

The collective view of this population regarding their treatment by others and cthers’ perception of them (parents,
toachers, peers, guidance counseiors);

Whomn{nndﬁm“ were mada in the instructional praciices and sducational programs designed for this
popuiation;

The positive andior negative effects of fabeling (sither gifted and/or leaming disablsd) on this population; and,

The specific nature of the leaming disability of the individusis in this study.

o A |
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What is the Research Agenda of the Center for Year 27

Cooperative Learning and the Gifted

The University of Connecticut Principal Investigators: Dr. David A. Kenny and Brvan W, Hallmark
Implementation: 1991-92

The study is designed fo assess the sffacts of coopsrative learning methods on gifted students, and their non-gitted
peers. Outcome measures will include achievement, attitudes towards seif and school, and studants’ perceptions ot
others’ ability, support, appreciation, Ieadership, likabity and acceptance. Both boys and giris representing vanous
athnic groups will be included. The researchars will work with intact classes selected from a single grade level,
grade 4. Students will be assigned o four-person Isaming groups of Gifted (G) and Non-Gilted (N) students. Three
group compositions will be analyzed: a gifted homogeneous group (GGGG), a non-gifted homogeneous group
(NNNN), and a heterogeneous group (GNNN). All groups will work on two types of cooperative learning tasks: a
group oriented math task and a more raditional cooperative leaming task in science. For each of the tasks. siudents
will participate in muitiple one-hour learning sesaions in the regular classroom environment.

.”_ .

Three measurement periods will be used. Tha first will oocur immediately after group assignment and prior 1o any
group interaction. the second wili be after the first series of learning sessicr3; and the third wiil occur after the
second series of learning sessions. During measurement period one. students will complete a peer rating
questionnaire, an attitude toward school questionnaire, an attitude toward session-specific subject queshonnaire.
and a seif-efficacy measure. Measuremsnt periods two and three will repeat the measures taken during penod one.
but will also involve the evaluation of task-specitic achisvement. The following questions will be addressed: Do
gifted students learn more than chiidren who are non-gifted? Do gifted children assist the learning of the other
children in the group? Does achievement differ in homogeneous versus haterogensous grouping? These effects
can be investgated separately for aiffarent ethnic groups, as well as for males and femaiss.

A Research-Based Assessment Plan (RAP) for Assessing Giftedness
in Economicaily Disadvantaged Students

The University of Georgia Principal Investigator: Dr. Mary M. Frasier
Implementation: 1991-92

The maijor objective of this study will be to determine the effectiveness of a research-based assessment plan (RAP)
in increasing the identification of gifted students from sconomically disadvantaged populations. To accomplish this
T objective, two modsis will be developed and piloted: (a) the RAP and (b) a Staff Developmsant Modai (SDM). A
e secondary objective will be to conduct follow-ups on selected case study students from the first year study. Data
! 1 1 from these follow-up case studies will be used to enrich the development of the RAP and the SDM.
[}

& Content for the RAP and the SDM will be based on the identification paradigm developed during the first year of The
- University of Georgia rasearch siudy 1o describe giftedness within and acvoss a varisty of cultural groups. Additional
input on content and procedure will be provided by a panel of expert members and collaborative researchers who
panticipated in the Georgia Study; National Research Centar Needs Assessment Survey results: and State Researcn
and National Research Center Advisory Council membars. Relevant fiterature on assessment and staff
development will also be used 1o formulate the models.

Extension of the Learning Outcomes Project

The University of Virginia Principal Investigator: Dr. Marcia A. B. Delcr .rt
Implementation: 1991-92

Learning outcomss are broadly defined to include both academic and affective effects of participating in 8 program
for the gifted and talanted. For 1. purposes of this study, academic effects include: performancs on standard
achisvement tests, grades, teacher ratings of student ieaming behaviors, and student attitudes toward learmng.
Affective outcomes inciude: student self-concapt and seif-motivation, and both parent and teacher ratings of
behavioral adjustment. Data will be coliscted at four stages. Approximately 1,100 2nd, 3rd, and 4th grade students
will ba assessed upon sheir entrance into one of the four types of programs, at the end of their first year in the
program, and at the beginning and end of their sscond year.

- Researchers among the participating universities in the NRC/GT ugres that a nead exists 10 add a qualitative

. dimension to the study of the four types of programming arrangements {(1) within classroom programs: {2) pull-out

: classroom programs: (3) sepirate class programs; and (4) special school programs] in the Leaming Qutcomas
Project. This need has evoived during the first year implementation. More spacifically, what characterizes a
program that is identitied as an "exemplary” model of a given program type? What are the influences of such
exemplary programs on siudent achievement and effort? What distinguishes an exemplary representative model in
terms of its ability to serve diverse populations of students? A qualitative study o address these questions has been
proposed in which ons district from each of the four fypes of programming arangements will be seiscted for a
thorough investigation. Observing classroom practices, and receiving responses from state-levs! acministrators,

selected classroom teachers, parents and students about characteristics and overall effects of the program will serve
as the sources of data.
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Motivation and Underachievement in Urban and Suburban Gifted Preadolescents

Yale University
Implementation: 1991-95

What creates or inhibits a level of

who have not? This project will address two i
motivation and disadvantags. This project
suburban and economically disadvantaged urban classrooms of gifted
moving toward discovering and

commitment: thatis, a love of leaming for its own sake and a
equaily important for thoss who have been overiooked in the identification process.

This project will directly address several of the important
National Ressarch Center Advisory Coundll, | :
economically disadvantaged, underachisving and other special populations; seif-efficacy; and
assumptions/stareotypes of underachisvement. it would indirectly

motivation has besn

Principal Investigator: Dr. Pamela R. Clinkenbeard

, both in those who have baen identified as gifted and in those
tactors in the gap between potential and :

| performance:
will describe in cualitative fashion the motiv.ational pattems found in both

. Resaarch on achievement
more methods for fostering leaming goals, or task
to persevere on tasks of interest. The goal is

topics for research on the gifted, as selected by the
motivation; effectiveness of differentiated program for

address many other ilems, since motivation and

ungerachievement waere concems that arose within the discussions. Expi..ted knowledge inciudes some answers 10
these Guestions: Do suburban classrooms for gifted preadolescents reveal different motivational pattems from those
in urban classrooms? Ara motivational patterns of students identified as gifted different in kind and/or degree from
motivational pattems of other students? Does the expsrience of be.ng labseled "gifted” cause a shift in motivation-

reiated behavior?

NRC/GT: Update of Year 2 Activities

E. Jean Gubbins, The University of Connecticut

Continued from page 2
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University of North Texas
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Madison, Wl 53706 Sait Lake City, UT

Mr. Brian D. Reid Dr. Robsrt N. Sawyar
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Several Content Area Consultant Bank members have been
commissioned 10 write papers in our Research-Based Decision
Making Series. The abstract of Dr. Karen Rogers' paper entitied,
The Relationship of Grouping Practices fo the Education of the
Gifted and Talented Leameris featured in this nswsletter, A
complimsntary copy of the Exacutive Summary for this paper and
future papers will be mailed to Collaborative S~hool Districts,
Consultant Bank members, State Departmen.. of Education,
National Research Center Advisory Council members, Regional
Educational Laboratories, Educational Research and Development
Centers, Parent and Javits Grants Recipients. A
copy of the full-length paper is available on a cost-recovery basis
{see the newsletter messags).

In addiition to tha papers listad in our last newsietter on Ability
Grouping (Dr. James Kullk), Self-Concept (Dr. Robert Hoge and Dr.

Joseph S. Renzuili), Identification of Art Students and Programming
for Art Students (Dr. Gilbart Clark and Dr. Enid Zimmerman), we
have commissioned papers on tha following topics:

« Creativity
Dr. Mark Runco
California State University

+ Mathematics
Dr. William H. Hawkins
Mathematical Association of America

Dr. Nancy Jackson
Uﬁlventtyoflowa

Science

Dr. Paul Brandwein
Sciencs Consuitam
New York

We are excited about this Research-Based Decision Making Series.
The series extends the range of topics of interest to practitioners
mived inthe NRC/GT. More topics will be announced in the

9.

The United States Depariment of Education, Office of Educational
Research and | ment, our funding agency, recently
requested information on the relationship of The National Research
Center on the Gifted and Talented mission 10 The National
Education Goals, America 2000, and Core Subject Areas. The
major elements of aach research study were . \alyzed and recordad
in & matrix, Two exampies of stuiies and their major elements
follow:

Continued on page 14
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== NRC

The National Research Center on the Gifted and Talented

National Education Goals America 2000 Core Subjects
Coal } Goal 2 Goal 3 Goal 4 Goal § Coal “Teack § Track 2 Track 3 Track 4 Mathernatxs  Scence Englich Hivory  Geography \
Ackievemeny/ Sale/ Post
Ready School  Ciizenshiy  Seience Lawacy/ Duciphned/ | Improwe New School  Commumines
Tolearn  Completion Prob. Solving  Math Lesmning Drug-free Schoeh Schooh Learnng Families ]
1 National Needs Asessment . . . - - - X X - X - - - - . )
3 (lsssrooms Practices . . X X X X X X X X X
3 Curricutusm Compaciing . X X X X X X X X X X
4 Investigation of Giftednen X X X
5§ Learning Oulcomes - X X X X X X X X X X X
® nvestigations into . X X X X X X X X
Imstruments and Designs
7 Theory-Based Approach - . . 4 - A - X X
Ientification, Tesching.
Evshnation
B Succesafiy Clasaroom - . X - - - X X . . X X X X
Practices
9 Longhudinal Study of - - - . - - X X
Soccemiil Practices
10 Gifted Students with . X . . X . X X . X
Lerrning Disabifities
11 Cooperztive Lasrning and . X b 4 X X . X X . - b 4 X X X
the Gifted
12 Research-Based - . - . . - X X . X
Assrmmest Meniificatiop
of Gifred Students
13 Qualitative Extension of . - X . - . X X . X
Lesrsing Omtcomes Study
14 Molivation sad Linder. . X X - . . b X
n schievement in Gilted
Kot 4 Preadolescenss K
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The Collaborative School Districts: What did it mean for us?

220000 S

Jann Leppien, Stuart Omdal and Del Siegle have sesved as Del: The teachers feit their participation in ihe Cumiculum
Collaborative Schoot District contacts during the past year. They Compacting Study was important and they were making a
recsntly met to discuss how the impact of their involvemsnt with contribution toward effective teacher training in curriculum
The National Research Center's Needs Assessment Survey and compacting. They were anxious 10 hear hov other sites
Curnculum Compacting Study aftected their districts. were progressing and looked forward to hearing the
resuits of the study. They wanted feedback.
Collaborative School District contacts provide the link between the Jann: Feedback was important on the surveys, as well. The
Center and the research sites. Ovsr 270 districts from 48 states teachers compieting the survey enjoyed hearing fromthe
and 1 territory are currently enrofied. Leppien worked with the Center and lsaming the results.
Lockwood School educators in Billings, Montana, Omdal Stuart: Teachers raalized that their concems ware significant.
pamcipated with the staff of Minter Bridge Elementary School in They discovered that what they viewed as imponant
Hillsboro, Oregon and Siegie was invoived with the teachers at issues were also the concams of other teachers, as well
Lincoin Elementary School in Glendive. Montana. A transcript of as researchers,
their convarsation follows: Jann; By inviting a vanety of personnal in the district to
participate in the Neads Assessment Survey, | became
Jann: One of the major benefis of being a Codaborative Schoo! aware of stafl concerns which could be addressed through
District is that it keeps us up to date and knowledgeable inservice. The National Research Center Needs
about current research in the field. We were contacted Assassment helped me gather information about the
and had the opportunity 1o participate in the initial Needs concems of the staff,
Assessmant Survey in which we indicated our preference Del: The students were also excited about being pan of a
of research topics chosen for future study. nationwide sffort. When | explained 1o them what
Stuart: The survey provided a link between ths university “ivory compacting invoived, one looked at me rather puzzied and
tower” and the people in the trenches. Somstimes people said, "Wall, it only makes sense not 1o do the work |
would ask, "Why should our district take the tme? What is already know how 10 do.” She wondered why this hadn
in 1t for us?* Sometmes all we se8 are tha forms to 41} out happened earlier in her life.
and we fail 10 see ourseives as being a pan of the bigger Jann:  Itis important to feel that what we do is impornant to
picture. The educational technology and cumculum in use someone eise and that the work we are doing in the public
today are all a result of somebody's past research. schools is being recognized.
Participation in current research I1s important. Stuart: That's right, we ars hoping that our efforts wiil have an
Jann: Being a Collaborative Schoo! District also gives us an impact in schools throuighout tha country.
opportunity 10 have a working relationship with the Deti: Our classroom teachers viewed tha study beyond the field
university. We have a direct link to what 1s happening and of gifted education. They considsred it a contribution 1o
there is a place 10 go 10 have our questions answered and quality sducation as a whole,
concerns voiced. Jann:  When those officlal lefters arrive from the Center. the

Del: Our district was part of the Curriculum Compacting Study
which gave us the initiative to try somathing different.
Compacting was somsthing the distnict had been wanting
1o implement and the study provided us with the impetus
we needed. The staff voted pverwhelmingly fo participate

importance of giftad education is recognized. | recall
whan our supserintendent came down 1o my office and
said, "} think this is something important and we need 10
be pantof it.” This helped give the gifted education
movemsn! a sense of validity.

in the research.
Stuart: Yes, baing involved as a research site can open doors of Wa would like 1o have every state and termiory involved with some
opponunty. aspect of our werk over the next four years. f you know of a schoo!

district that might ba interested in jeining our growing family, contact
the Center.

Collaborative School Districts (n=277)
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The Relationship of Grouping Practices to the Education of the
Gifted and Talented Learner: Research-Based Derision Making

Abstract

Karen B. Rogers, Universily of St. Thomas, St. Paul, Minneso'a

in this paper 13 research syntheses were described, analyzed, and

grouping practices
gifted and talented, Three general forms of practices were
synthesized: (I)abmygmw'agbr enrichment; (2) mixed-ability
cooperative grouping for regular instruction; and (3) grouping for
accelgration, Across the five meta-analyses, two best-evidence
syntheses, and one ethnographic/survey research synthssis on
abliity grouping, it was found that. (a) there are varying academic
outcomes for the several forms of ability grouping that have been
studied (i.e., racking, regrouping for spedific instruction, cross-
grade grouping, enrichment pull-out, within-class grouping, and
cluster grouping); (b) the academic outcomes of these forms of
mmvwwmmmmmmsum
age and low ability iearners; (c) full-time ability grouping

(traekhg)pmamasmmﬁd academic gains; (d)wm

men grouping options produce subsiantial academic gains in
amraiadﬂovam critical thinking, and creativity; (8) within-class
gmmwmbrspodﬁchmwspmwce
substantial academic gains providad the instruction is differentiated:
(f) cross-grade grouping produces substantial academic gains; (g)
cluster grouping produces substantial academic eflects: and (h)
thore is litle impact on sell-esteam and a modsrate gan in anirude
toward subjact in full-time ablility grouping options.

For the two msts-analyses and one best-evidence synthesis on
mixed-ability ative leaming there was no research seported
below tha coliegs leval to support academic advantages of either

mixed-ability or like-ability forms. Although no research had been
directed specifically to these ocutcomes for gifted and talented
students, there was some svidence to sizeabio afiactive

on acceleration based mww al forms of
synthesis on g s, sever
aece!mnion mmm .acts: Nongraded

assrooms, Currisulum Comprassion ( ), Grade

Tehmng Svoject Acceleration, and Early Admission to College.
Mmmmgm“amdhmm
Either smafl or trivial effects were found for these six opticns for
socialization and psychological adjustment.

it was concluded that the research showed strong, consistent
support for the academic sfiacis of most forms of ability grouping for
enrichment and acceleration, but the research is scant and weak
the socialization and psychological adjustment effects of
thess practices, Claims for the academic superiority of mixed-ability
grouping or for whole group instructional practices were not
substantiated for gifted and talented learners. A seriss of
guidelines for practice, based upon the research synthesized was

The work reports..’ herein was supported under the Jawis Act
Program (Grant No. R206R00001) as administered by the Office of
Educational Research and Improvement, U.S. Department of
Education. The s do no! reflect the position of the Office of
Emmgg;al Ressarch and improvement or the U.S. Department of

What Does the National Controversy on
Ability Grouping Mean for the Gifted?

Mg Several anti-grouping advocate: have placed
@ s/ services for the gifted on their “hit list” for
o program elimination. Many of their claims

k. # Y aboutresearch findings are exaggerated or
untrue. Unfortunately, policy makers are
already acting on these inaccurate
portrayals of research. We need 1o share with advocates
and policy makers answers 10 questions such as:

» What does the research really say about
ability grouping?
» How docs ability grouping affect self-esicem?
» Do gified students benefit from cooperative
leaming?
Find the answers to these and other critical questions about
ability grouping research by writing for a copy of:

The Relationship of Grouping Practices to the

Education of the Gifted and Talented Learner
By Dr. Karen B. Rogers
The University of St Thomas

Order No. 9101—

Executive Summary of Dr. Rogers' Paper (7 pgs.) ... $2.00
Order No. 9102—

Full Length Paper (Approx. 50 pgs. and includes
EXecutive SUMMATY) .......coeceecrreveesnrsnnsersrsnasenrsssnses $12.00

Note: Publications are distributed on a cost recovery (i.c.,
non-profit) basis only. All papers distributed by the NRC/
GT may be reproduced by purchasers.

Make checks payable 1o The University of Connecticut,
Somry, no purchase orders.

Wiite 10:

Disseminaticn Coordinator

‘The National Rescarch Center on
the Gifled and Talented

The University of Connecticut
362 Fairfield Road, U-7

Storrs, CT 06269-2007

NRC
G/T
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Project STREAM (Support, Training,
and Resources for Educating Able
Minorities)

Project STREAM is a collaborative atfort between three Wisconsin
universitias and six schoo! districts for the purpose of improving
identification and programming options for gifted and talented
students with major focus on students from minonty popuiatons.
STREAM has five principal goais: (1) To develop muitiple ways 10
identfy the diverse talents and abilities of minonty students: (2) To
promote a conceptualization of giftedness which ambraces the ioea
of muitiple inelligences; (3) To increase the representation of
minorities in gifted programs 1o the levei proportionate 1o their
representation in the poepulation; (4) To heip provide systematic and
continuous programming for students in the program guring middie
and senior high schoo!: (5) To increase the likelihood that students
will stay in school Inrougn high school and subsequently €18ct 10
slart and compiete a bi.:calaureate degres.

STREAM is based o “uven basic assumptions:

1. Talents and abiitius are distnbuted equally without regard for
gendesr, race or nationality.

. Multiple 1alents and intelligences exist.

Early identification of 1alents and abilities 1s necessarv.

Systematic and continuous attantion 10 students 1s requireq.

Psychological components are as important as the acagemic.

Universities need 10 link with minonty stugents, therr teachers

and their parents when students are at an early age.

. Parents need 1o be involved in their chiidren's egucation.

The Process. Each spring a numbsr of sixth grade students in
Beloit, Delavan-Darien. Kenosha, Waukesha, Racine, and
Miwaukee are identified for the program. idsntification is done in
several ways: Traditional ways of identifying students may be used
(grades, achievement scores, e1c.), but focus is on developing
nontraditionat means of finding abilities such as creativity, problem
solving, leadership, and the arts. Observanonal analyses are of
special interest. Onca in the program, students stay throughout
micidie and senior high schoo!l. Each year a naw group is added,
thus enlarging the STREAM. As talents and abilities are idantified.
students are integrated into existing gifted and talented school
programs which mest their needs.

N omawm

. During the school year. siudents come o
the LW-Whitewater and UW-Parkside campus at ieastonce a
samester. Emphasis during the gay is on skils and psychosocial
fa..ors. One wisit includes a cuitural event. During tne school year
special programs are offered for students in their school districts.
Whan n , academic assistance is provided. Mentoring is
also made available. In summer, students come on campus for a
week's residency. They work on skills such as writing, speech,
math and on psychosocial dimensions such as self-asteem and
confidence. Special talents are fortifisd through offerings in dance,
art and theater. Students work with both minority and non-minonty
staff, inciuding univarsity faculty, live in the dorm, and learn fo use
university resources,

Staft Dovelcoment. STREAM also sponsors staff devsiopment

op ities and provides special assistance 10 teachers of
STREAM ana other minority students. A practicum-ofiented class 1s
offered in conjunction with the Summer institute and a ciass is given
in Milwaukes once a year. Curriculum for meeting the needs « {
gifted studants in the classroom is being developed, and matunal
resources are made avaiiable to both students and staff.

Parent Programs. Programs for parents of STREAM students are
also offered. Emphasis is on meeting the needs of parents with the
belief that a major way 10 assist students is through the parents.

For more informaton on UW-Whitewatar STHEAM, pisase contact
Dr. Donna Rae Clasen at 6038 Winthar Hall, UW-Whitewater,
Whitewater, Wi 53100 (414-472-1960 or 472-5379) or Eve
Johnson (414-475-8458). At UW-Parkside contact Dr. Barbara
Shade at Box 2000, UW-Parksice, Kenosha, Wi 53141 (414-553-
2378).

Q ey,

The Gifted Education Policy Studies

Program
James J. Gallagher
Univerrity of North Carolina at Chapel! Hill

The Giftad Education Palicy Studies Program, under the direction of
James J. Gallagher at the Frank Porter Graham Child Develooment
Center, University of North Carolina at Chapei Hill, was established
10 analyze and seek solutions 10 two major issues which intertere
with providing fuil echicational services 1o gifted studenis. These
issues ara: (1) state and local policies regarding eligibility for gifted
programs which 1end o reduce th* participation of some gifted
stucients (minonty, cisabled, and underachievers); and (2)
educational raform efforts (cooperative leaming and the middle
schoal movement) which may reduce services designed for gifted
learnors.

in examuning the first issue, underserved gfted students. an
anaiysis of @xising state policies is being conducted to identify
speciic policy barriers to identification, as well as states with mods!
policies. A case study of three states which sesm 10 have policies
that enable broader identification of gifted students to 1ake place will
be conduciad 1o determine how this goal was accomplished. As a
result of this work, legisiative designs will be developed as models
*or states wishing 10 addrass this issue.

The second studly, an examination of the impact of schooi reform on
gifted students, will invesligate ways which reform efforts and gifted
programs car; work together successfully 1o enhance services 10
gifted students A survey designed to idenify the current cbstacles
to this cooperation. and suggested strategies 10 combine efforts will
be conducted. Further investigation will involve the identification of
sites where schxy reform efforts and gifted programs heve been
successtully interiaced to enhance services for gifted students.
From this investigation a paradigm for successtul collabonition
between school reform initiatives and gifted programs will e
devsioped.

Any one with information regarding coopsrative leaming or :niddle
school programs which have been dasigned with particular attention
to the nesds of cifted students, please contact us:

James J. Gallagher, Director

Mary Ruth Coleman, Associate Director
Gifted Education Studias Program
CB 8040, NCNB Pilaza, Suite 301

Chapel Hill, NC 27599-8040

Javits 7+ Gifted Program

Joyce Rubin, Joel Rubenfeld
Community School District 18, Brooklyn, New York

Community School District 18 in Brooklyn, New York, was funded
by the United States D of Education under the Jacob K.
Javits Gified and Talented Students Education Act 10 develop a
demonstration projact that would expiore ways to identify and
provige appropniately differentiated curriculum for students who are
usuaily not identified as gifted through the use of traditional
assessment methods, and are often overicoked in the classroom.
This includes the economically disadvantaged, students with limited
English proficiency, and individuals with h conditions.
The theoretical foundation for District 18's project, the Javits 7+
Program, is Howard Gardner’s Theory of Multiple intsiligences.
District 18 created an sarly childhood program designed to discover
and dsveiop multiple intelligences identified by Gardner's research.
Undar the of Joyce Rubin, Directer of Gifted Programs,
and Joel Rubenfeld, Project Coordinator, a team of teachers and
staff developed a series of intelligence-fair performance based
assessments.

Continued on page 10
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Identifying Underrepresented Disadvantaged Gifted and
Talented Children: A Multifaceted Approach

Dennis P, Saccuzzo. San Diego State University, University of California, San Diego

A saries of studies and statistical analyses are being conducted to
deveiop the fairest method for selection of gifted and
talented education (G.A.T.E.) students. These analyses are
expected to lsad to the development of a selection model that will
increase the numbers of underrepresented disadvantaged gilted
children in proportion to the ethnic populations enrolied in the San
Disgo City Schoo! District, grades 3-12. Anonymous data
consisting of information on gender, ethnic background, various
mwmmm%mddmmnm‘
giftedness are being provided soven G.A.T.E. psychologists
of the San Disgo Unified Schoo! District. Approximately 5,000
children from a variety of ethnic backgrounds including African-
American, Caucasian, Asian, Filipino, and Hispanic will be tested
each year for three years. A major focus of the study will be 1o test
the efficacy of the Raven ive Matrices Test and Locus of
Control Scaies in providing unbiased data pertaining 10 giftedness.
A selection mndel tallored 1o each ethnic group will be determined
utitizing both breacth and depth models. At the end of Year One, a

Javits 7+ Gifted Program

report detaliing he fairest and most equitable mode! will be
presented. Year Two will consist of the impiementation of the
model. In Year Threse, the mods! by which the giftedness in
underrepresentad disadvantaged chiidren is identified and nurtured
will be subjact 1o cross-validation.

In addition, seiected and non-gifted African-American,
Caucasian, Filipino, and Hispanic children will be given the
opportunity to respond to a set of microcomputerized information-
processing 1asks. These tasks evaluate abilities that cannot be
measured by traditional paper and pencil or standard 1Q tests.

archival data from approximately 15,000 gifted students of various
sthnic backgrounds will be evaluated. The primary focus of the
archival data analyses will be to determins the uniqus cognitive
sirengths and weaknesses of children ot vanous ethnic
backgrounas.

Juvee Rubin, Joel Rubenfeld, Community School District 18. Brookivn, New York

>ontinued from page 9

The project director, coordinator and curnculum specialists conduct
workshops where the teachers are presented with a variety of
strategias, such as using leaming centers and contracts 10
individualize instruction. Supervisors, teachers and visual and
performing artists work collaboratively to create an appropriately
differentiated curricujum which is presented through concepltual
themes. These interdisciplinary units of instruction provide
opportunities for stuctents to devslop their multiple intalligences, as
wall as their critical ard creative thinking skills. The Jawits 7+
teachers create a supportve learming environment, which values ail
intelligences equally, ar:d enables students 10 recognize and
appreciate their own uniqueness and that of their peers. A team of
arists from Young Audiences/New York works cooperatively with

program teachers to deveiop interdisciplinary activities. Because
parents are partners in the education of their children. workshops
are provided enabling parants 1o davelop sirategies which nurture
their children’s muitiple intelligences at home.

There are four pilot classes this year: a first grade at P135: a first
grade at P268; a first grade class and a first/second grade bilingual
bridge class at P219. Next year the funding will serve ten classas;
first and second grade at P135; first and second grade at P268; two
first grade classes, a second and a third grade class at P219; and
wo special education classes in early childhood for youngsters with
handicapping conditions (MIS 1V) at P279. Additional classes will
open at other schools (first grade at P233, kindergarten and first
grade at P279), aithough they are not included in the funding for
this project.

L

Contricipation: The Creative
Process for Everyone

Morris I. Stein, New York Universit,

CONTRICIPATION is a term | coined to call attention to the fact
that everyone is or can be involved in ths creative . A
person enther contributes to the process or appreciales the
process. Contributors need appraciators and appreciators
need contributors, All too often attention is focused solely on

the rrnbhms of contributors--the creative person has difficulty
getting financial s : the creative person had d being
r nized, stc. n you

8 W have problems aiso.
imagine what the would be itke without creativity ?
Imagine having insomnia somae night and wanting o read a

book but no one had written ! imagine wanting to listen
fo a symphony, but no one had composed it! Imagine needing
meadicine for a loved one who is ill but no one had
discovered/devaloped itl Appraciators aiso would have
problems in a world without creativity.

For the past several years | have been invoived in studying

10

Commentary

crealive adults. A “g:gup of particular interest in my study
consists of those have bsen ex 10 both cognitive
complexity and emotional security. This would invoive doing
research on a larger population where one could study parent-
child relationships. | don have access 1o a gifted popuiation at

sent. Nor do | have research funds. But, if anyone is
imterested and where funds wouid not be a barrisr please write
fo me.

Aiso | am bringing my 1986 book on Gifted, Talented and
Creative Young up-to-date. | wouid appreciate it very
much if anyone who has published since 1986 in the gifted area
wouid send me copias of their papers.

All communication should be sent to Prof. Morris L. Stein, Dept.

of Psychology, 6 Washington Place, NY, NY 10003. Or, call:
(212)-998-7825 and if no responss, call (212) 475-2428.
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Young Gifted Children

Commentary

m

Carol Story, Johnson State College

Giftedness - There are as many definitions for giftedness as there
are researchers in the field. The two more popular onas in current
usage are the Fedaral definition and the Renzulll definition. The
Federal Office of Education issued the Mariand Reportin 1972
which definas the gifted as those youngsters ing intellectual
ability, scholastic aptitude, creativity, leadership, talent in the visual
and ants, and/or psychomotor ability. The Renzull
definition (1978) describes gited behavior as the interaction ot
above average ability, creativity, and task commitment as brought to
bear upon a special area of intevest. Variations of thase dsfinitions
occur from state 1o state and ultimately they suggest the need for

special programming or the top 2 to 20% of the population.

Characteriglics - Gifted children make themsaeives known by their
observable behaviors at an early age. These behaviors include
using a large vocabulary and creating metaphors and analogies,
dsmunﬁngahvgaﬁenﬁonspm.begmmmmmemy
age, exhibiting curiosity, a sense of humor with others,
iearning rapidly and easily, attending to detail, and displaying a
good memory. These chiidren may also have superior physical
coordination and at the same time become easily frustrated by their
lack of fine motor coordination. They often have many mature, in-
depth interests, a strong sense of moral values, and highly
developad imaginations which aliow them to creats stories and
songs. The children may be unusually sensitive 1o changes in their
environments, have a heightened awareness of their own
differences, and make mental connections between the past and
the present. They are also sensitive 10 other children's needs and
feslings and are often sffective .:nd efficient problem soivers in both
social and academic settings.

idantification - Giftednsss in young children is currently being
identified through teacher and parent cbservations and rating
scales, seff-nomination via a tangible product, metrics, of
creativity testing. An example of an cbservational scale for
teachers is the Renzulli-Smith Early Childhood Checkiist {Renzulli &
Smith, 1981) and, for parents, Things My Child Likes to Do checklist
(Delisle, 1978). Teachsrs should also note who other children
follow or who directs activities, chiidren who exhibit the
characteristics mentionsd abovs, or children who are advanced on
developmental scales (see Beaty, 1986; Cohen & Stem, 1983).

The most commonly used testing davices are the Stanford-Binet,
the WISC-R, and the Goodenough-Harris Draw-A-Person Test
(Harris, 1963). The Slosson intefigence Test or the Peabody
Picture Vocabulary Test are often initial scresning measures, but
are less valid. Creativity measures include the Torrance Test of
Thinking Creatively in Action and Movement {1881) and the Wallach
and Kogan Creative Battery (1865). Caution should be exercised in
using creativity 1ests as a measure for giftedness because of
concems about their validity. Multipi- criteria are recommended in
the identification procuss.

- Young gifted children do not come wrapped in
colorful papsr nor do they alf exhibit the musical abilities of the
young Mozart sharing his first compesition at the age of four or five.
Thae following cases are more typical.

At age three, Zachary was content 10 spend hours expsrimanting
with the various types of equipment available at the science table.
He observed the ball rolling through the elaborate tunnei structure
hundreds of times and made the water flow through the water whes!
hour after hour. He tried to understand what was happening and
figure out how and why these things occurred. He used his
problem solving skilis in social sit tions, also. When Dominic
stumbled into the cars and slabora.  ™ad structure in the block
comer, Zach si moved the st . ¥ out of Dominic’s pathway
and helpad begin his own buik.ing in another area.

Four-year-old Margaret sat with sarphones perchad on her head
listening intently to a pre-recorded story. While this ia not an
uncommon activity in many preschool setlings, Margarst's eyes
followsd the words on the . Latar, she read some of the book
1o 8 younger school chum. Margaret demonsirated her writing skills

when she produced a compiete story unassisted and with very littie
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invented She showed her abifities when she
told another child, "Make a capital A like this” because he was
struggling with making the lower case lstier modeied on the board.

On the first day of school, Miles bounded into the first grade
classroom reponing that, “At home we have a telescope and walch
the stars and Mom and | feed the birds and would you like me %
read to you from my book?™" Tast results revealed that Miles had
an above average intelligence and had mastered most of the first
gradie curriculum. The teacher madified the reguiar classroom

m for Miles and ailowed him to work independently at his own
level. During the year, among many other activities, Miles wroio
and Hllustrated a book about area bird: , set up a bird teeding station
outside the classroom windows, and mado presentations o other
classes about his area of interest. He also became an occasional
peer lutor for less able classmates, often lsad small group activities,
and enjoyed the rough and tumble of the playground like any other
six-yoar-oid child.

Programming - Early childhood aducators working with gifted
children are often askec, "What is the bast program for young gifted
children?" The answar 0 this question is that no one program s
pest for every child. Finding the best program suggests develioping
one 1o meet a child's individual needs and interests which also
mests parental philosophies for educsting children, as well as &
program that is deveiopmentally appropnate for young chiidren.
Saveral options exist for meeting the special needs of the young
gifted child. One choice is between homogeneous and
heterogenecus grcuping. Heterogeneous grouping is usually
recommended since children ars not generally gifted in all areas
and should be with age-mate peers, as well as intellectual peers.
This type of grouping allows for the development of positive self-
concepts more than homogeneous grouping does, but this is not
often a problem for young gifted children. A second programming
choice is for acceleration and/or enrichment. Grade scceleration is
effective for children who are maturationally ready. Part-time
acceleration (within specific content areas, i.@. math or reading) can
also be appropriate if support is given o that concept by teachers
throughout schooling. Enrichment encourages the broadening or
dsepening of curricular content. It can be a successful way 10
provide for heterogensous grouping and, at the same time, mest
the particular needs of the gifted child. Ons concern, however, is
that one classroom teacher may not be able 1o mest the neads of
the young gifted child within the classroom setting and, atthe same
time, deal with all of the other children without additionai assistance
(aides, administrators, parents). Recommended curricular content
for young gifted children includes teaching basic skills, building
knowledge, craative and critical thinking skills and
providing for affective deveiopment (Kitano, 1986). Thase curricular
strategias are appropriate for ali children. More differentisted
content inciudes opportunities for creative productivity as previously
illustrated by Miles' bird book and feeding station describeg above
or Mozart's early compositions {(Kupferberg & Topp, 1978; Sloan &
Stedtnitz, 1984),

Common conceens - There are some concerns which surround
young gifted children. They are addressed briefly in the following
slatements.

1. Early identification of giftednass is imporiant in order that the
young child will be nurtured 10 his/her fullest potential and does
not become an underachisver.

2. Parents nesd 1o value and carsfully nurture the whole child, not
just the part of the child that achieves academically. Parents
must also be careful not to pressure their child and create
problsms with perfectionism or with affective development (see

also Efkind, 1987).

Comparisons with other children should be avoided. Caution
must be used when empiloying the "gifted” labsl last siblings or
pes'rsba made 10 fesl "ungifted” as a result.

Confinusd on page 15
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JUST OFF THE PRESS

m
Gifted: Challenge and Response for Education

due Khatena, Mississippi State University

Thsinten:;fﬂaebookistopuﬂnbmplacea eﬁgtaﬁ\;
sample of the most significant th actice on the subject.
Thebookissoﬁdybmedonms::me . ltgives

appropriate attention 1o subjects such as:

» the need to understand and identify the abilities ot gifted children
* 10 got to know their dovelopmental characteristics

* to be aware of the problems they face and how they may be
assisted to overcoms them

» the nature of their intelleciua! nrocesses and metheds that have
effective productivity

* {0 survey various educational models designed for better learning

* fo consider sevaral of tha most pertinent motivational approaches
and their relevance for gifted education

= and to regard their education in terms of the past, present and
future.

An unusually comprehensive traatment of diverse contributions to
the field, the took captures the essences and essentials of the most

mnovative ideas, instructionai materials, measurement approachss,
theories in historical perspective, and modemt ical
correlates of giftedness. Rich in both psy.~logical theory and
aducational philosophy and the beok fairly represents
the many ideas and issues that have madagmed education an
exciting One in recent years.

in addition, the book gives meaningful and significant examples and
case studies of gifted children, guides identification of talent,
provides straiegier. for daveloping creative imagination, and
presents various checklists that focus attention on characteristics
::'dumx identification procedures of undsrachievement, and

© like,

F. E. Peacock Publishers, inc.
P. O. Box 397, lasca, IL 60143-0397
{708) 350-0777

Stage and Structure in the Develo} .1ent of Children With Various Types of Giftedness.
In R, Case (Ed.), The Mind'’s Stairce. : Exploring the Conceptual Underpinnings of

Children's Thought and Knowledge
Marion Porath, University of British Columbia

This swudy investigated the cognitive deveiopment of gifted children

Mamﬁmﬁmm Caseo's (1685) theory of
imdiemddwahpm - viged a modal of executive functioning

within stages of This modsi was sesn as appropriate
for addressing issuas raisad in the literature concemning the nesd for
a process analysis of gifted children’'s thinking and the need to
clarify to what extent a young gmnddﬂld‘sminkhgcmbe
comidcmdsiﬂﬂafbmatdmmm child. The

aiso sought 1o account for the results of Piagetian studies

are equivocal about the degres of developmerntal
advancement evidenced by gifted children.

Children identified as gifted on both verbal and performance
and mental age control
groups on measures chosen 1o provide a comprehensive
description of gifted children's thinking within a developmental
context. A group of varbally gifted childian was compared to
chronological and mental age contral groups 1o test the hypothesis
that the inconsistent results of Piagetian studies may be due to a
disparity between verbal abifity snd the more -joaded
Plagalmm hudiﬁat,asnnﬂmdspdmyymod
and mental corntrol

gmmsxmwwﬁddﬂ:tmwumm 9 study.

age controls were, on average, eight years oid.

On measures which confounded isaming with developmental level,
QMMWMWMMAM On measures which
ment more exciusively, psrformance was not
wm«:mmwmm In the case of chiidren
on both verbal and performance measures, MA-equivalent
abilities were demonstrated on the balance beam and istier series
tnsks, mmmwmmmmm
,pnl&‘pwform . Verbally children toid MA-
wmmm»ﬁmym draw MA-equivalent
pictures. This finding suggests an alternative explanation for the
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Abstract

findings of Piagetian studies, namely that soms Piagetian tasks are
}emngeonfouwedmdmmm Performance on tasks
believed to be leaming confounded was, however, limited 1o
advancement of one substage. This that there is an
“optimal lsvel” of development (Fischer & Pipp, 1984) which can be

exp';aed in centain probiem solving situations, even for bright
children.

A modsl of gified children's thinking within Case's neo-Pisgetan
framework provided knowiedge of structural isvel and processing
capacities, Some specific abilities were aiso identified, such as
ﬁmﬁcwgmnmw Thess appeared to be independent
a gensral/developmental mode} and were much farther in

advmotagaupactaﬁam Further research will address the
nature of the r between these two types of knowiedge
and the implications for educational planning.

| would be pleased t» hear from anyone with interest in
developmental approaches 1o giftedness. Please contact:

Dr. Marion Porath

Faculty of Education

University of British Columbia
2125 Main Mall

Vancouver, B.C., Canada V6T 124
{604)822-8045 Fax (504)822-3302

References
Casa, R. (1885). Infellectual develooment; Birth to aduithood,
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Fischer, K. W,, & Pipp, S. L. (1984). Processes ofeogn
mmm and skill acquisition. In R, J. Stemberg
\(i:’i;)" of cognitive development (pp. 45-80). New
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Gifted Child Registry Home
Environment Study

Ray H. Swassing, Ohio State University

The purpose of the Home Environment study is to apply a systeme
approach for unds's the inluences of home iite on the
development of talent, particularly in homas where there are
children who are both gifted and have physical and/or sensory
disabiliies (hearing ard vision). A second group of famities wil
incude a gifted child or children and a sibling with a disability. The
current e instrument, The Gifted Child Re¢’stry Home
Environment Survey (GCRHES) (in fourth revision) is composed of
180 items divided among two forms (A and B). The itams were
deveioped from the literature using the concapt of "presses” of
snvironmentsl factors that promole abilities (Marjonbanks, 1972).
To define a scaie that is efficient and concepiually sound, data
gathered with the wo sets of forms will be analyzed and one form ot
40 to 60 items will be developed. The final scale will be used as the
“asis for home raining materials ano a~ities for fostenng abilities
within family life settings. Given the limited number of children that
meet these criteria, the Home Environment study is sesking a
natonal and imMernational database. For information and
parscipation contact the author at Ohlo State 'University, 356 Arps
Hall, 1945 North High Street, Columbus, OH 43210. Telephone
recJsests a. (514) 202-8787.

Marionibam's, K. {19872). Environment, social class, and mental
abilities, Jounal of Ecucational Psychology, 63, 103-109.

A Case Study of the Childhood Art
Work of An Artistically Talented
Young Adult

Enitl Zimmerman, Indiana University

Trus case study focuses on the graphic development of a
highlv ialented an student through ret;ospective accounts of
his ‘sactions to his spontanecus art work done from age 3 until
he was in the wonth grade. Date from this cass study appear
to suppcnt claimy that interactions among factors of biology,
culture, kil mastary, personal disposition, and modeling after
images of others can be used to explain insights into talented
chiidren’s deveiopment in art.

In this study, ability to depict the world realisticaily is viewed
as only one indicator of ant talent. Some antistically talented
young people’s depiction of objects is influenced by Western
spatial conventions; others depict visual narratives using
detaiis, theme and variations, humoyr, paradoxes, puns,
metaphors, and deep emotional involvement. it is
hypothesized that antistically talented young people may
choose 1o work in one mode or another at different phases of
their art development,

! am seeking information from others who might be conducting
case sudies of the work cf artistically talented young people
1o compare with this one to substantiate or refute
generalizations generated in this research. It is hoped that
through such case studies an understanding of how art taient
develops and new ways of identifying artistically talented
students may sinerge.

Study of Precocious Youth

Cheryvt E. Sanders, Iowa State
University of Science and Technology

The Study of Mathematically PrecocioJus Youth at fowa State
University (SMPY at ISU) is conducting a longitudinal study of
individuais identified as verbally, but especiaily mathematcally,
gifted. SMPY officially star 9d under Dr. Julian C. Stanisy's
leadership in 1971 at Johns Hopkins University: the ongitudinal
study contnues under the direction of Dr. Camiia P. Banbow at
jowa State University, Yuuth who reason extremetly well
~mathematically and verbally are identified in 7th and 8th grads via
talent searchses using tes's designed for college-bound high schoo!
students, the SAT ant moe recently the ACT. Selected sampies
from these talent sesrches, which will cover a 20 year period, are
being studied throuyh their aduit fives. The purpose of this foliow-
up study is to characterize the process whereby chiidhood potential
unfolds into aduit achievement and thon the factors that
impact upon that process. Investigated are the development,
needs, and charactsristics of inteflectually able studsnts. In
addition, the longitudinal study helps evaluate the impact of various
gducational options upon gifted children's . SMPY's
ulimate goal is 1o utilize the knowiedge gained through research to
improve both the quality and speed of g stugdents’' education, as
well as to gain a bstter undarstanding of the nature, nuriure, and
conssquences of mathematical and verbal pracocity.
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But What Abzu! the Prom

Kathleen Ncble, Uniw.rsity o, washington

Many adults conciuer radical educational acceleration to be
detrimental 1o adoies” ants, largely because of the perceived social
bensfits of attending .Jigh school. Bul many young people considsr
mesebmemmbsdummbast.WSreqmehapp'ymforego
them. How do students who elect 10 skip high school in favor of
early university entrance evaluate their choice? This study
investigated the perceptions and experiences of 25 students who
are cu enrolied in the Un of Washington through
participation in the Early Entrance am (EEP). Al enteted the
UW before the age of 15 without attending high school. The
principal , D1. Kathleen Noble, and her research
assistant, Julie Drummond {8 UW junior and "EEP'er™), conducted
interviews with a large sampie of EEP students and all members of
their preparstory faculty lo answer a number of guestions (e.g., why
stugents and their famiiles chose this option, what characternistics
are needed 10 succeed within the EEP, how important is the
presence of a peer group, how do and regular-age
dassmates relate to their presence, and what are the sdvantages
and disadvantages of radical educational acceleration?). Data from
these intervisws are currently being analyzed and will be published

upon completion.



RESEARCH IN PROGRESS

A Comparison of Two Painting Teachers Improving the Parental Evaluation of
Creativity

of Talented Early Adolescent '
Art Students Children’s
Mark A. Runco, Diane Johnson
Enid Zimmerman, Indiana University Nmsbavmmiglﬂhlm
This invastigation is a simple sxtension of socia! validation
The purposs of this study was to describe, anafyze, contrast, and mmw‘mum. He developed the
compare characteristics of two painting teachers 10 determine what Parental Evaiuation of Childran's Creativity (PFECC). We intend
adolescant arl students. In on-site case studies in the art befors. In . W to aximinister the Adjective
omohers, Tine sampting, ariywrs of shudent appication forms, List { :Q..N,L%""'md o
t©
observer joumals, and group conversations with students and MaMMMmmeMm
® km:::adm-n ':ﬁlhm”;wntcr
Although art work produced in both classes was at a high levs!, and Aawmuumm from mmumm?
students svaiuated both teachers positively, one teacher appears to change h%d“‘ww
have presented a more coherent and compiate experience than the -mmhmnwmwmmwmm
other. This conclusion is based on the observation that success in groups: parsnts who have never teachsrs who are not
an art class is the result of more than teaching talentad parents; parents who have and adufts who are neither
dovelop an environment conducive 10 active ieaming, make massurs in that only experienced parents (with no teaching
curricula and instructional decisions, and generate an experiences) will be used. (Teschers’ ratings can be cbtained
interest in feaming and thinking among his students, with the vaild® Teachers' Evalustion of Studenty’
Mammmmmmmwmmd stands, %mmm,m Bo Y,
:vdummmfmﬂlmmm it should also inciude contraindicative items. Hence the
mmmmm mem N 1o o i i questions about uncreative children,

genseralizations from this study might be accepted or refuted.

NRC/GT: Update of

Scoring Divergent Thinking Tests Year 2 Activities

and a Creativity Index

Mark A. R::gu:.}' Vgaym Mras Learning Outcomes Study - The University of Virginia
Several ecucational theorists have suggested that divergent %”"mm”' assesement

mmmmmwmmm There are, Motivation assessment
however, various with the
= me scoring techniques ks Behavioral adjustment assessment by teachers and parents

tested pmuohnmwmmm '”:;3 Theory‘BasadApG:ad\m Identification, Teaching, and

., The first of .
:?bm‘ P:ﬂdW i Evaluation - Yale University
i was 10 scors idsational sets specifically for : %@m m?gyten
creathvity rather than for the conventional indices (s.g., « Assessment of intelligence
memw mmdw + Problem solving/thinking skills
improvements was by calculnting the and » Product development
discriminant d based on examinses/ total » Curricuium match 1o inteflectus! style
idestional output, output was by 30 college
mm(ugymmdﬂ%m that were rated
were adolescents receivad two Uses matrix Is several roally iliustrates
tests (shoe and tire) and two instances tests (strong things and m‘:m"m“w.:m mm.:“nmh;ww
W:ﬂ“mwwmmmm” 1 level. An abbreviated version of the matrix, listing the studies
output '”""", ’:“‘m.““wi modm! ; :: fickty without the major elements, hdaplayadhmm
between  ratings Mvny ratings of intelligence.

Future issues of the NRC/GT Newslstter will summarize more

The are interpreted in the context of theories of %ﬁ?mmmnwn. We will aiso keep you apprised of
creativity. the N publications at national conventions,
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The National Center for Research on Evaluation, Standards,

and Student Testing (CRESST)

Eva L. Baker, Robert L. Linn, University of California, Los Angeles

The National Center for Research on Evaluation, Standards, and
Student Testing (CRESST) marks its first anniversary this October.
CRESST, whose primary offices are located on the UCLA campus,
is involvedin the i of educational guality through
advanced assessment research and development. CRESST is
committed 10 serving educational policymakers, practitioners, and
the public through a variety of services, inciuding an extensive
rasearch database of over 340 assessment reports, monographs,
and papers. Copies of these reports are avaiiable through the
Center by calling (213) 208-1512.

For other types of assistance on currem CRESST assessment
pmgamorifyouwould like to discuss your current program with a

act director, please call the Center at (213) 206-1532.
Or write to CRESST/UCLA, Graduate Schooi of Education, 145
Moore Hall, 405 Hilgard Avenue, Los Angeles, California S0024-
1522. CRESST Is committed 1o serving anyone invoived or
interested in assessmant research and is happy to help you in any
way possibie,

Congratulations to a G/T Colleague

Special gooutto Dr. Cooke from her
friends and at The National Research Canter on the
Gifted and Talented and The of Connscticut. Gwendolyn

is a graduate of the Teaching the Talented Program and she has
been named urban services director at the National Association of

Secondary School Principals (NAASP).

in urban schools. As a former
know that she will bring her muitipie talents and experiences to the
nation’s largest organization of school administrators.

's role at the NAASP will be to dsvelop programs
the isadership skills of and assistant principals
Balttimore, Maryland, we

L

Young Gifted Children
From page 11

4. Parents and teachars must listen 1o gifted children. They
Mmmamﬁmmmmnw provide the
opportunitias for children to sxpand 1o their fullest potential as
they indicate their spacific interests and abiiities.

5. Gifted children need the guidance and wisdom of adulls; they
may possess a greater degree of ability in a given area, but
they do not know averything.

6. Gifted children have the right to an sducation that mests their
special needs; well-informsd advocacy is the role of both
parents and teachers.
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