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PREFACE

This Guide is written primarily for middle-grades principals, teachers, administrators and
education planners. Bmhalsoismmefmmfumﬁ‘ummmityagci&
and for business groups, civic groups, and volunteer associations. Regardless of
sudience, we want our readers to know that the guardianship of young people is a labor of
love that can't be reduced to a step-by-step mechanical process.

This Guide is the culmination of a project of Brandeis University’s Center for Hauman

Wmmw the Edna McConnell Clark Foundation. The
Clark has designed a special Initistive, built the tenets of

and wmmm?“
mgm Hﬂmm io minvesﬂgm

whether m— , OF after school
mmmm mmwmmgm witbupms,m and
visited middle-grades schools across the . We then analyzed and synthesized our
findings to make them useful to principals, planners, parents and community
groups.
Our premise was that it is rare to find career and college preparatory interventions that are
age—mdm% for middle-grades youth — and in for "at-risk”
youngsters. We that a mismatch often exists between and
curriculum of middle-grades schools, and the intellectual and needs of their

students. When it comes to helping young adolescents think about their futures, we found
%mWﬂmeammm&abkmﬁum
content, support, igh expectations labor force and society
tomorrow will require, Onmeotg'hand.onrmchshowedthaweneednmwaitfor
total "school reform” to begin to address these issues. Important steps can be taken by any
school or classroom interested in getting early sdolescents to prepare for their futures.

We have not created new lessons here. Rather, we have reorganized and reformulated a
number of lessons into a systematic What results is a practical response for
people on the front-lines working yonﬂt,ﬂlusumfoﬁﬁvcexampmof
approaches that are working now, and packaged with "how to" information.

In a nutshell, we are optimistic from what we have learned. The strategies we tin
this publication are appropriate for any school. Variations are happening, day in and day
out, in selected places. And while Future Options Education may appear complex,
wﬁvitiesbasedupmitsd:mcanbchnplmwdbymynm{l' e-grades school, and
integrated into any existing classroom or community setting.

This publicat the the process, spread the
worty and sl e il grdes schools 1 help more adolesconts aspie and

Principal Investi and Associate Dean
Heller Graduate
Brandeis University
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- INTRODUCTION

"Please... not another dreary report me how bad

things are in the schools! Dm'mymuma

Jor natlonal reform, and don't preach. Talk instead about
can use o improve my sc - my

community - prepare young amswmfwmﬁuwz."

Dm\wmy,we&enmahmtwaddwmcdinofgrhnmﬁsﬁcsmddimwamingson

the state of American public education. Extended critiques of "the system™ have certainly
been covered well in other documents. Wewantthi;publ‘mﬁmtofocnselsewhae.

We won't lecture you on America's crisis of economic competitiveness. You already know
that it comes about, in large measure, because of the mismatch between our nation's current
supply of human capital and the demands of the 21st century labor market.

And who are we to tell you about the complexities of with students in the middle-
grades? You're already challenged daily by their g and special needs, the
cross-roads they face, and the choices they make that affect their lives’ trajectories.

This Handbook has a different focus - career and college g for students in the

middle-grades. We will explore "zareer ed,” "voc ed,” and college butina
mﬁmm mmwmwymm

We've coined a name for our approach: "FUTURE OPTIONS EDUCATION:"
FUTURE OPTIONS EDUCATION symbolizes the

Drawin the experience of middle-grades educators and administrators, this
}hndm%mpwesnfmdmmwdpﬁmmwaﬁemmmmgaﬁm
Options Education approach:

3  This Handbook illustrates how front-line practitioners are already implementing

strategies that open future vistas for all youth. From these, we will tease out
lessons about what works, and why.

O This Handbook describes steps that you can take in your school or community,

starting today. Some steps are relatively simple, quick, painless, and inexpensive.-
O&mmmamhiﬁous.mdmbemkmmnmrymm.
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O  This Handbook will give you some new ideas for the capacity for self-
determination

ion among young adolescents. hkabﬂ&ﬁdﬂb students
to aspire and achieve by them higher education and career that, in
many cases, they didn't were possible for them. |

This Handbook will NOT be foolish enough to suggest "one best approach.” We all know
MMmmvﬁmwwmwm
We also know that the support systems to help 10-t0-15 year-olds control their
futures must always be contoured to individual circumstances and local realities.

Future Opti Mmmmsa&mwahmafamnh;m“,m

Future Options Education is not a new but a new combination of
approaches and a new context for dealing with young in the middle-grades.

10
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CHAPTER 1

WHAT IS FUTURE
OPTIONS EDUCATION?
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Aruitoxt provided by Eic:
-

CHAPTER 1;

WHAT Is "Future OPTIONS
EbpucaTioN?"

*It's a fact: Toomauy wung adolescents set their sights 100
low auddomachimtkeirﬁd potential in sckool. If they

mighs be able 10 obtain skilled jobs
qﬁerldgkschool prm&zymightbeabk
school" aper igh

Bmmoﬁentheydondthu They don't like school and they don't understand

education's relationship to their futures. They don't know their strengths and capabilities.
Somem::‘venoxdeawhmmey'rcgoing. Others think they know, bmdon'thxowhowto
get

We leamn from the largest sample of American 8th graders ever studied -- 23,000 of them in
the National Education Study — that:

]  One-half to two-thirds of eighth graders plan on
reparatoy courses. Many aspic, but few know bo
COUrses. {4 W
bgetﬁom"hetemthm!

O 25%of graders don't know which high school
eggywillenwr See Chart below.

O M%ofd graders have never discussed their
l with a counselor. Half
bnven't hgdscbool plans with a
@umdzsﬁhavcn‘t this discussion with a
er.

1<
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FUTURE OPTIONS EDUCATION is a strategy to address these issues beginning in the
middle-grades. &

FUTURE OPTIONS EDUCATION symbolizes the approaches, interventions, and
antitudes needed 10 help young adolescents aspire toward and achieve ambitious goals —
especially higher education or training, or quality, skilled jobs after high school.

FUTURE OPTIONS EDUCATION is a process designed to assure that young sdolescents
wmnuﬂm&tmschoolbecauseofmennmoil experimentation and exploration of the
middle years.

FUTURE OPTIONS EDUCATION encourages students to choose ambitious yet realistic,
high-stakes choices affecting their futures.

FUTURE OPTIONS EDUCATION responds to the fact that too ofien, young people are
moﬁmmm?mammmmmmkﬂm
mfmw er education, to identifying vocati ty
skills byhﬁmﬁngjobmﬂe&kmﬂymﬂhﬂeumﬁgg
presented to young adolescents. And the opportunities for middle-grades to

p:mefonhcfumbymn themselves and developing a sense of personal
msomcefnhwssmfewandfarbetween.

FUTURE OPTIONS EDUCATION is based upon a premise that the middle-grades years
mmmwlyformdentsmmeﬁ posthighschoolop:ions.amgﬁnearly
work students who avail themselves of these options
willgnmupmencethatm to greater achicvement in school and throughout life.

Operationally, FUTURE OPTIONS EDUCATION is a shorthand phrase representing:

O a sta
e

[0 Enhanced curicula, supplemental programs and
activities that provide young adolescents with the
knowledge and experiences they need to forge a robust
sense of personal resourcefulness;

- 13




O  The confidence and skills they need to identify and
explore a variety of life chaices.

WHERE DOES THE CONCEPT COME FROM?

For a number of years, professionals in education, human service, and other fields have
recognired the existence of an mdubmmsyomg:wkwhose
environments have prevented them achieving their full key question
was, "How do we get these students o believe that, if they their energies into
academic perfarmance, there are attractive rewards awaiting them?”

From this question evolved activities that highlighted those rewards and the vehicles
through which students conld achieve them. The need to make students aware of their post-
high-school opticns evolved in the early 1980s through efforts to address the problem of
declining minority enrollments in higher education.

MW&NMM&M&SW&MM%M
"...the disproportionate growth rate of minority populations declining
enrollments of colleges and " underscore the importance of early awareness and
early planning of post-secondary educatior..”

College officials seeking to recruit under- epresented populations discovered that many
students had not prepared for -mdmyedmﬁmwmhhgmmm
wdmﬁm%m i dmanddaid.edAsam:l:d school

programs promoting early swareaess of posi-secondary education and training
options began to proliferate.

Initially, these "Higher Education Awareness” activities targeted tenth and eleventh grade
students. Volunteers from the higher education community arganized and conducted
activities held in high school and community settings -~ practice SAT tests, test preparation
workshops, college fairs, and workshops on college admission and financial aid processes.
I:pigénschﬁmmselomnssimdhphnningacﬁviﬁesmdﬁmﬁfyhgmdmm

Over time, le realized that these activities would have greater impact if they reached
students in earlier grades, and they began attention to middle-grades students.

With this expansion came changes in content and design that acknowledged differences in
the motivation, informational needs, and developmental stages of younger adolescents. As
a result, a variety of techniques are now being tried to encourage young adolescents to stay
in school, and to view the middle-grades as & key step toward post-secondary education or
training.

14




A study of middle school students in a mid-west
consortium of schools reveals:

[  74% are leaming very little about people’s work
activitics in the wext cenmury,

0O Approximately one third have little knowledge of
the woeld-of-work in their communities, have not

work plans, and are leaming very little about how
to select a career.

O 51% are leaming very little about the vocational
mmoﬁuedm%higbschool.

Thus, in this handbook, we acknowledge that many studeats will choose not to pursue

further education or formal training after high school, but instead would like to obtain a

" job." Hence, in addition to the focus on or vocational found among
Education Awareness” programs, we have awareness of jobs that are

rewarding and that offer opportunities for further training and advancement.

Adding this "jobs” focus is not as simple as it sounds. What we "know" ofien doesn't
apply. Wehowamdeﬂmmoldamm(m 16-21) for the world of
work and for post-secondary and training. We made great strides in

g "school-to-work transition” models, preparation” programs,
and "work-experience” opportunities for high students. However, we have yet to

y translate lessons from programs for older adolescents into a form val to
students in the middle-grades. Rather, what usually happens is a "dumbed-down" version
of a high school program, ill-suited for young adolescents.

To provide effective FUTURE OPTIONS EDUCATION in the middle-grades, principals,
mchas.mdyoudamdesignmwﬂlmedmdom“adapnﬁm” Career
education, post-high- tnining, and higher education exposure and activities will neec
to be made and Lessons learned from thousands of youth

at the high level, research on leaming among disadvantaged students,
must be merged to address the needs of young adolescents.

FUTURE OPTIONS EDUCATION TENETS:

“So, now we have an idea of what Fusure Options Education
is. That's nice. But if we really get down to it, what should
we be doing? What are the key philosophies upon which we
should base Future Options n in our school?”




mwdmm“Fw&mﬁmkawmm“smﬁolﬁn&“m
combines strength with ity and is suitable for young adolescents. Jtis basedona
number of key premises and principles:

O High Expectations

Future Options Education encompasses standards and
general belief that all students can succeed, and should
memﬁ&omgmlsmchsscoﬂegemﬂskiﬂed

O High Content

Future Options Education calls for activities providing
breadth and of
et S i

O High Support

Future Education tou t,
S e
caring ts . parents, peeTs,
community resources, business leade:s, and others.

At the same time, there are no hard and fast rules regarding what "real” Future Options
Education is. Each school’s approach and methods will vary.

If you've got an appetite for educational fast food -- pre-cooked, neatly packaged,

consume-on-the-run prescriptive advice -- you'll have to look elsewhere. Few of the
program models we present can or should be replicated using a "cookie-cutter” approach.

How Do I KNOW WHERE TO START? A FUTURE OPTIONS
EDUCATION SCAN FOR TEACHERS AND PRINCIPALS

You are probably already many things that constitute elements of Future Opti
Bdmﬁomm&mismymneedwmmtmewm Scanmthyour
, assess which elements you may already have in place, end then build on these

community
elements, to link them together more cohesively, and fill in the missing pieces. Treat this
checklist as an instrument of self-assessment ~ a scanning and planning tool.

Following is a Future Options Education scanning tool to help you answer these questions:

O  Are we doing future options education, or parts of it
already? ("Do we have the right pieces?")

O Do we have a quality initiative? ("Is it high content,
high expectations, high support?”)

O 1sit working? ("Are students benefitting from the
Future Options efforts?")

16




FUTURE OPTIONS EDUCATION SCAN
Review the following questions and answer them for your school and your community:

Scanning For “"High Expectations”

Do students identify their talents, interests,
we help ok ;ify personal strengths,

Do we offer a variety of activities that enable students to discover and
enhance their skills and pursue their interests to achieve their goals?

Does our school and our students relate their skills and
interests to future opportunities in market?

Do we show students how they can overcome weaknesses and barriers?

Do we encourage students to consider post-secondary education, training,
and/or skilled jobs to be atinable post-high-school goals?

O OO a aAd
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Scanning For "High Content”

O Does;nrschoolhnveacﬁviﬁesdminmducemdmtstodxewmldof

0  Does our school have activities that show the relationship between post-
myegncaﬁmammgmmeabimymgummﬁvejo?:;m

Does our school have activities that introduce some key realities of post-
secondary education or training?

Does our school provide activities that help students and their families
investigate ways to pay for education or training after high school?

Doesm;rndxooloﬂ'uacﬁviﬁesdmhepthedomopenfmamvefum
options

Are our academic subjects related to each other, and to the realities of
students’ current lives and the broader world?

O o a o

17




0O Do we show our students and their parents how academic and personal
choices made during the middle-grades and high school years can broaden
or limit later options?

2 and 6 of this Handbook will Future Education
mwithlﬁgh help you develop Options
Scanning For "High Support"

O Do we provide personalized adult attention through initiatives that involve
mﬂMMNmfwo&M?

O Do we help our students and their families assess and recognize their
strengths and capabiilities?

O Domhelp&m'mﬁmts a future options plan to help chart their

O

|

|

i

i

i

|

g

|

| I ch ofour sdents iked wih  csig, Enowledgeable adal whe, e
2 S o Mot it Goveoping 100 whicing persoo) gousT
. Scivines thatiocorporae Bghsappenr T T
|

|

|

|

|
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Scanning For Sound Future Options Education Management

D  Does cur school have the infrastructure in place to approach the elements of
an;)pﬁonsﬁducaﬁonasasymm. to orgamize and manage the
system

[0  Have we reached out to other community and family resources to ensure the
involvement and participation of other service providers and supporters?

[0 Do wehave a system in place to help us monitor our progress and assess
our results?

Chapters 7, 8, and 9 of this Handbook will help you develop a Future Options
Education management system and infrastructure.




Aruitoxt provided by Eic:

GETTING STARTED

w%nmwmmmmmummmm
at once. schoal and each community must start with the basic steps that can
with minimal resources and time. These are the “core” of

implement
Options They involve:

D  Informing each middle-grades student and hisher
puem(s)ubommemmrsmdﬁm )

ambitious school options -~
johwﬂe&.wmmmm;md
[0 Spurring them on to pursue those options.

But thesé steps should be just that — should be part of that
Db et Ty et o s
m.mmmlm%dhmmmmmym
creativity ot Getting started i 8 matter of top-level political will, bottom-
creativity, o¢ %mém%mﬁmmﬂp

BUILDING TOWARD A MORE COMPREHENSIVE APPROACH

Over the long run, schools can move toward a model that ties together the right messages,
resources, curricula, and from the home, the school and the community. An ideal
Future Options Education is more than a few add-on programs. Separate
inmmnons—meormquickwwksbo&.weckllmmm:,mulm' ing guest
etc. - may help, but they won't the long-term effect needed.
e fact is that students need to hear consistent, ongoing, developmentally appropriate
messages that crosscut their activities as they move through each day.

A Future Education initiative should i students in the middle-
Wmmwmmmmmmm«%%l themselves.
should give students a sense of hope and ambition for the future, &Expectaﬁons

for their personal achievement.

Future Education also that studen 't rise
B e s T
Support” - personal adult help.

One philosop!

are being called to do something. We'e telling them during the middle-
%Mwwwmﬁmmmmmm%m"ﬁxmm. A
Future Options Education initiative should help students relate the present to
the u&mbﬂpingmemmhwnﬂdﬂemhodkmtwmmopﬁm,md
set and achieve ambitious goals.

Pick and choose from among the concepts we t Experiment. Mix and match,
adapting the examples we mmmeygmpmculnmnmmnces. Think of
ﬁsg&kssnsabluepﬁmmbeﬁgidlyfollomdthanuacatalogofideasyoucan
browse through and adapt to your special need:..

10
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THE CORE OF FUTURE
OPTIONS EDUCATION
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CHAPTER 2:

Tue Core Or FuTure OPTIONS
EDUCATION:

HELPING MIDDLE-GRADES STUDENTS VIEW COLLEGE, VOCATIONAL
TRAINING, OR SKILLED JOBS AS VIABLE OPTIONS

"But isn it too early to start ing middle graders about
post-secondary education and their life’s career paths? Afier
all, they are barely into their teens! We've already pushed
them to grow up too fast. Now you come and say
they should be thinking careers and college. Next thing you
know, we'll be talking about neo-natal prep schools!

Lighten up!”

TheplamumhisthatCONTENTisnonbcissue. Nor is the issue that middle graders
are young. It's not too early to begin a Future Options Education program.
Rather, the issue is that information, materials, programs and approaches must be made

age- and stage- te. We must revise our | We must also avoid taking high-
school-level and "dumbing them down" to fit young adolescents.

And it's not just students who need information. Parents need it too!

Chapter 2 describes a variety of horizon- bumdenmgacnvinesthatmbkyoung
adolescents and their parents to develop & "consciousness” about the many positive options
available to students after high school.

By "consciousness,” we mean that each middle- student and his/her parent(s) will
incorporate into their beliefs the idea that on, training, or a good job beyond high
school represent necessary and realistic options for the student.

It means preparing both the student and his/her parent(s) t0 WANT to see one or more of

these options and BELIEVE that the student will benefit from them and can pursue
tbem th yimpomm, it means showing students and parents the steps
mssarymachxcve

11



Tolmlpmdﬁewdabom:heneedfwinmnﬂmsmbug&mdsuge-nppmpﬁm

fcr young adolescents, we have tried to include enmf:s
However, a word of caution is in order. these types of programs have an active

life of several years. Ofm.meyevolw.chmge.amnd.mdﬁomh.bmmdmesmey
failorgoomofbusinmnlmmﬁu Therefore, the examples included here are not
M&gm&m% ’l'h:s Tt lo?al

to weave the into a more Mm}:ndto the
numbers of schools that take advantage of these practices,

WHAT ACTIVITIES DO MIDDLE-GRADES STUDENTS WANT?

In planning future options activities for adolescents, their developmental needs must
be considered. Mmcludemeneedg

O  Actvity-based experiences;
]  Self-exploration;

[ Adult reinforcement; and

O A sense of belonging to a group.

Research on future options activities that interest middle-grades students showed that
mpeoplewhocmsdueddmnselveseoﬂege-bomdmmﬂmgmpmumpmma
myofacuvmﬁ,mcludmgtbosendtmnaﬂyoﬁuedmdmmandtwelﬂh

Onmeod:uhand.mentswhotdennﬁedmdmasmnmempbymmt-bmmd
were less interested in the full array of activities. showed less interest in activities
involving reading material on college andﬁnmcialm{seekinsinfmmaumandadwce
from teachers and counselors, and al events such as college fairs and career days. On
the other hand, vocation-bound students did express willingness to use computerized
guidance programs and videos to leam more about post-high-school opportunities.

Translating this information into practical activities, we find six Future Options Education
topic areas, each of which will be discussed in more detail in this Chapter:

1. Activities that introduce students to the world of work;
2. Activities that show the relationship between post-
education or training, and the ability to get
an attractive job after high school;

3.  Activities that introduce some key realities of post-
secondary education or training;

4. Activities that investigate ways to pay for education or
training after high school;

S. Prerequisites: activities that keep the door open for
future options;

6. Sources of help.

gV
o
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ACTIVITIES THAT INTRODUCE STUDENTS TO THE
WORLD OF WORK

Fm'ymmg wcmbiﬁms yet realistic career options, they need
and the labor market. Middle-grades schools can help
mmmmmawmmmmmm

Future Options Education students explore and analyze their interests. They discuss
their attitudes and values, mmdaho%eubavebeenhﬂuemed. They investigate
their unique strengths, skills, and aptitudes.

Young adolescents need to know things about themselves:

Their dreams and aspirations, and the barriers that may impede achievement of their
Their interests, and how their interests differ from those of thir friends, pareats,
Their attitudes and values, and how these are influenced.

Their unique strengths, skills, and aptitudes.

Their decision-making processes.

000 O DO

There are many wag to gather this information. In the classroom, self-
exploration issues can be handled in a number of ways, including (to name just a few):

Interest inventories

Values clarification activities
Personality inventories
Counseling

Role playing

Group discussions

Films

0000000

The list is limited only by the creativity of the teacher.

Young adolescents also need to know about the world of work. Future
Options activities also expose students to the great variety of jobs and careers available, and
to the connections between schoolwork and adequate preparation for those jobs. These
activities may convey information such as:

Why people work

The great variety of jobs and careers available, particularly those in growth areas,
mmassociateddmndsmdmdsfacuons,mdtheed level, pre-requisite
skills and preparation required for them

The rapidly changing economy and labor force dynamics

Barriers to full participation, and ways they may be overcome.

Transferable skills young people have now that may apply to different jobs.
The connection between schoolwork during the middle-grades, and adequate
preparation for jobs.

High school choices and their implications;

How people get jobs and how they keep or Jose them.

Aliernative ways people can get training or education needed for different jobs.

DO0O 0000 0Oo
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There are many ways to impart this information, in both school and community
settings. Approaches may include:

|
:
é
|
|

Some cautions are in order. On the other hand, we also offer several cautions to
those considering middle-grades career education efforts:

0O  Ingeneny, whose sole purpose is to provide information may be too
passive for aefm In our national search, we found 100 many examples of
schools that offered very boring, paper-based models ("Here. Read this pamphlet
about jobs in service industries.")

[0  Much of the career information available 1o middle- youth appears to be
down pamphlet about jobs in service ies.”). Schools may need to develop
some original materials, or search hard for age- and stage- appropriate ones.

[0  Middle-grades educators need to remind themselves that students do not need tp
choose a career during their middle-grades years, nor do they need to know how to
handle a job interview. Students do not need to pursue a middle-grades course of
study based on a specific occupation.

In other words, middle-grades students DO need to get a "ballpark” notion of occupations,
skill requirements, earnings potential, and working conditions for various jobs. They DO
need very basic information about the relationship of careers and lifestyles, time,
and satisfaction. neyDOneedhoﬁmn-hwdednngaﬁonthatmows,foremng_lF.
that within a hospital, there are more jobs than doctor, nurse, and orderly. They do N
need to begin a ngid career track toward becoming an occupational therapist.

What Can You Do Now? Ideas For Teachers and Principals:

¢ Middle-grades students can participate in activities showing them how and where to
research information about jobs.

¢ Guest speakers from local businesses, government agencies, schools, and
community-based organizations can often provide interesting presentations about
job opportunities.

4 There are plenty of tools available to help students explore the labor market. For
example, audio-visual materials abound on career-related subjects.

4 Curricula can be altered to take on a Future Options emphasis.

14



Teachers” Resource: A major resource for teachers interesied in

mmlmwhhmuhkﬁnmmgem
about the American economic system is the Joint Council on
Economic Education. They produce audio-visuals,
insuctional TV, CAI material and other resources to teach
about the stock market, the economics of various

mpmmmmm;hmmmdjobs.
Joint on Economic Education, New York, New

Smdcns.TheJohnH wdind m

%&&Wﬁ&amm 218(Phom301 338-
mzmdmmmmmimh
and models. A section on social studies touches on
some memmcﬁmm M%?Jehe o
Hopkins guide discussion pros
cons of "pull-out” mlffnmopﬁonsmgmms
pullsmdemsomo}n::eclamn.eduummaybeﬁxin
one lem but creating another!

Teachers' Resource:  FUILURES, 8 new PBS Series, 15 being wod

Los Angeles based Foundation in Science onand
bomdbyfamedmmemaﬂcswher JaimeEsalamc The
12 part series, in the fall 1990, is organized around
career sectors -~ mnhmﬁdesignandm
architecture, automotive design, cartography,
hydro-engineering, space, optics, sound

sports, and statistics. Tmhamwﬁalsmavuhblemhelp
promote broad applications of mathematics and to

students with vanous mfessional and work environments.

Teachers' Resource:  You can choose from many dilferent terized syste

that young people explore careers. le. the
mmanon System (C.1.S.) is y wmh

looidn al,andisdescribedinDebomh locksbouk,

anh ( Ougon. Career Info:manm Syssem.
University of Oregon) This publicaﬁon describes a number

| . of model§ glus “E and "tools.”
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PROGRAM IDEAS:

Chicago Careers For Youth

Corporate and civic leaders have joined with state and local educators to transform the
way that the Chicago Public Schools prepare students for their working lives. In this
pu partnership, role models from the business world interact directly with all
students in grades six through twelve, Among the activities in this model that are
parnticularly appropriate to young people in the middle-grades are:

Career Awareness: I:fmednhgﬂ:l,suﬁenzﬂevv::iwdby'mkmﬁek;n he
representing a number of occupational clusters. They view video- describing
range of available within those clusters. ‘Imhmhavmwm
materials for follow-up. In the seventh grade, students are visited by
volunteers ting additional occupational clusters. Chicago Careers for Youth is
alsodc\avelmmn es that will be iate for use with students in the early
grades. Awareness activities are with academic courses emphasizing the
relationships between schoolwork and occupations.

Career Exploration: At the end of the seventh grade, each student selects a cluster

of particular interest, and is "entered” into a computerized network for that cluster.

This enables the student to access information on high schools —~ and later on

com i ﬁc'm:adcschwil:,fmdnpivusiﬁes-tpbemtwmsm&m'%home.
network tie-in also provides information on interesting accomplishments an

advances in the cluster, as well as internships, co-op programs, and job opportunities.

In the eighth grade, each student attends a half-day program introducing the cluster of
his/her ¢ th?;:lkde n;{odels discuss their cag:r:l. and exhibits show the human needs
served uster. Representatives from uster are present to provide
infmm:gon about programs and facilities.

For more information about Chicago Careers For Youth, coatsct John P. Gnaedinger, Chairman, STS
Consuliants Ltd., 111 Pfingston Rd., Northbrook, Illinois 60062.

Source: Letter from John Gnaedinger to the Edna McConnell Clark Foundation, June 29, 1990.
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Dreamquest: South Carolina's Middle-Grades Curriculum Focused on a
Future Carcer in the Professions

a projected shortage of minority teachers, the South Carolina Center for Teacher
tment (SCCTR) has developed a model curmriculum to stimulate and inform
middle-grades students about post-secondary education, and about the teaching

Dreamquest/The Pro Team Experience is nﬁddle-mdesamiculmddged
students explore teaching and a . future. The primary goal is smﬁ:tlspto
a professional attitude about life by developing a stronger sense of self and by
.  , ~;. 'l.'::d'yafnhmqvethmugha
th teacher supesvision, . classroom

. With students conduct structured
observations and discuss what they leam. neypepmmswmchm

elemeuu‘%schoolmm After their teaching experience, the teachers
process they have leamed. .

The curriculum is comprised of four units that help students leam who are, help
them work in groups (even with people they don't like), help them leam it means
mlnlpommmdhdpmawmabomm;mum This
curriculum can be used as a nine exploratory course or as an eight month extra-
curricular club or activity.

For further information, contact: John Norton, Project Director, South Carolina Center for Teacher
Recruitment, Winthrop College, The Canterbury House, Rock Hill, SC 29733, (803) 323-4032.

Source: Adapied from Dreamquest: The Pro Team Experience, Pilot Edition, Fall 1989; and "Project
Summary” Clark Foundation, 11/16/89.
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Bank Street College's Middle School Project
Thinking About Programs -~ A Framework for Developmentally
Appropriate, Career-Related Activities For The Middle-Grades

Bank Street College's Middle School Project is a collaboration between the College, the
New York City and the New York Chamber of Commerce. It addresses
the critical link between and an issue of importance to
at-risk students who often lack role in the work

In five middle schools in five districts of New York City, Bank Street is helping to
infuse a yw‘ sequence of carcer-related activities into a variety
of academic su including language arts, social studies, math, and science.
Teachers and Bank Street have begun to expand the mandated curriculum in each
subject to include an s ~ students’ attitudes and values about work. Doing so
has entailed exploration stw-.<nts’ awareness of their skills, interests, and
experiences in relaton to work. Curricula have been designed specifically to involve
students in decision-making and problem-solving processes -- ones in which teachers
help students relate their own lives to the subjects at hand.

salfGevclopment, teschers ary ocourngea o noduce into hei claseroorts Gater
teachers are ] to greater
dialogue between students and themselves, and to provide more attention to the links
between subject matter and students’ thoughts and personal experiences. Each program
is an organic collaboration between and among schools, community- based
organizations, the private-sector, and the College. Careful match-ups are made to
assure congruence between the needs of s and the resources of business.

As a result of such collaboration, several projects were successfully implemented in
which business le worked directly staff and students. These included the
establishment of a school store, a hands-on Earth Science Program, and a mock court.
Aunnther initiative involved business people working with school administrators to
mdamkeamwtsmdydhowasclmolwasmn.%egoﬂoﬂhispmjectwas
to enable staff to op a plan to improve the school’s basic operation.

For more information, contact Ken Jewell, Director, Middle School Project, Bank Street College, 610
West 112th Street, New York, NY 10025, Telephone (212) 222-6700 ex1.420.

Source: Middle School Project, Bank Street College of Education.

If we move outside the classroom, even more possibilities open up. There are career clubs,
career days, and field trips to name but a few. Whether simple or sophisticated, they can
offer interesting variations on the Future Options theme.

If we get more ambitious and leave the school building, still more opportunities present
themselves. Although middle-grades students are usually too young to be employed in
traditional jobs, this does not mean that hands-on, world-of-work "experiences” can't be
provided.



Following are some program descriptions and selected examples to illustrate their
application to Future Options Education for middle-grades youth:

Job Shadowing Models:

These approaches enable students to spend some time on the job with an adult worker
observing his/her "typical day” and the surrounding work environment, and assisting with
a task or two. Job wing is also a good way 1o help teachers keep current on
workplace needs. .

Job Shadowing Isn't Only For Students
Teachers Need To Keep Up-To-Date Too

The Jefferson County Public Schools in Louisville have a ip amon
. Under the
were

three middle schools and a downtown business group, the

suspices of Third Century, a of teachers from the three project
divided into three groups to w" professionals in law, banking, and architecture.
The purpose was 10 help teachers to conve to their students the most up-to-date and

exciting information about these careers. '}:uchersweresmuiseddm:he

had such high expectations of their and they were interested in the emphasis
placed on communication and problem solving skills. Armed with these new insights,
the teachers reinforced these skills when they retumned to the classroom.

Enriched (And Monitored) Work Experience Models:

This category includes internships, work teams, supervised crew-work, and other
variations on jobs appropriate for young adolescents. To be considered "enriched,” these
have classroom components that are tied to the work experience. They feature
opportunities for students to gain work experience, to be exposed to adult supervisors and
models in a work situation, and to relate their academic learning to the world of work.

Pre-Employment/Work Maturity Models:

These hes introduce young people to the competencies needed to get and retain a
quality job. Activities may include world-of-work swareness, basic labor market
knowledge, and general occupational information. They may involve elementary career
education and decision-making. They may also (indirectly) impart positive habits,
mmmﬁm(pmmﬂky.mglnmmmsﬁ:hmdwﬁng
well with others, etc.) by showing students how school expectations relate to employer
expectations.

Curricula for these programs are available from job training programs found around the

country. Many agencies that operate programs with funds from the federal Job Training
Pu'm;yship Am?ﬁ'PA). for uample,gl?ve recently begun redirecting their attention to
middle-grades students.
Again, we emphasize the need for age- and stage-a iate activities. A 13-year-old
lescent should not be practicing job interviewing skills since s/he will not have a chance
to apply those skills for several years.
Q ~ 2 9

‘Zp o8 G G G2 G0 G5 G G o0 G G0 00 A &) SN & o =

1=




;I---------

1
H
3

:—-C

HO

Summer Youth Employment Models, or Year-Round Models:

'mese inclmie summer (or summer and part-time and holiday) employment
grades youth, particularly those who are 14 or older. Usually
wmfm&bmmﬂmy&mesemmesmoﬁmmhmdmm

Pre-Apprenticeship Skills Training:

These approaches have the flavor of a short-term ." They expose
middle- students to certain skilled crafts, and demonstrate the rewards for obtaining
skills in a trade or craft. With young adolescents, close monitoring and
onismenﬁal.mdthesmdemsmustbeﬂxownmanhemwudsfwmch
positions are worth the special effort.

"How Things Work"
Boston Adolescents Learn About Building Trades

AtmeMmﬁnLumaKingSchoolinBomstcmsecﬁmﬁﬁym;’adm

dpaﬂx:g program sponsored by Boston developer, Spaulding
uﬂ Si city's Reﬁlopmem Authority. In this students study

David Macauley’s bm-sclling book, How Things Work, describes the
operational dynamics of various , from jet airplanes to computers. The
program is designed to the interest of minority youngsters in all of the various jobs
Wmmmmm The class follows the construction of a 1.5 million
square foot office project, visiting the site, meeting those who contribute their skills,
ﬁm&membuectto crane operator, and receiving instruction on how elevators

wO!

Community and Neighborhood Service Models:
These sctivities include individual voluntary service and youth-guided services. Young

people get experieace not only as workers but as citizens. S  not only
exlm le to the adult world, but give them a sense of the uons of
cit § a more caring, compassionate and competent society

expTeweofserviee totheeommmﬂtyisanelemmtpabapsasimpmmasschoolmg and
wor
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Magic Me: A Baltimore, Maryland Program For
Youth Community Service

MagicM:ndmoﬁmat-ﬁsk by engaging them in service to the mui{tally
retarded and handicapped. weekly community service projects, C
Wlmmhmmeﬁmap@ﬁthmmmmdfehm

Me in middle and fi middle schools in
Batis ‘m“m“’““mwm%mm&mmmm@
grade. Evaywed:.mdemsviﬁunmi:ga‘

wAssodmforRemdedem lpetsom
with a client. mwﬁaﬁe m& wmmclude
recreation, physical fitness, and field trips such as sailing aboard a traditional
schooner or camping with Bound.
Students meet monthly at their school with their Magic Me leader to discuss and reflect
upon their experiences and the of service in their lives. These reflection
sessions include workshops on life- leadership development, and career

Asamcomemof&eMapcMemmmddle—mdesm&maplmm
interests and academic courses to meet those interests while performing
community service.
e est sy 2 my;heop;ox;xnﬁt;fdi

cipate in an survey, and are given to discuss
weu'swxvgdpmfasiomls within the health care

During Year Two, students’ interests are surveyed again to determine any changes that

have occurred. mymmmgedmheglnnmmingmﬁmtjobmm Th?h
extra-curricular needs. They ven the

uplorejob:guons.salarymges. S he year. g

Students’ third year helps them consider educational and other choices they must make
if they are to pursue the cmeud:recﬁonofdnirinmm Students investigate

the direction they have viabxﬁtyasamtenyemﬁumnow.

They decide whether the mdﬁ'vechosenwmua "good one” in the future, and
investigate other related options. investigate svailable hi h
schools, Tbcymg:venhdpmchmngandapplyingforhxgbschoolsthat

their career needs.

the students are youn gmdarefarfmmactuallymkinupammtm
cbmee,tbeymtaugbt,ﬂnwgbsuvice :beyneedmbeghtomake
choices for tlmselves.'l‘heykamthanherm choosing & high school is very
important, and that they must consider their future options during the middie-grades.

For more information, contact: Kathy Levin, Magic Me, 611 Park Avenue, Suite 6, Baltimore,
Maryland 21201, ¢301) 837-0900.
Source: Information packet provided by Magic Me.
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Youth As Resources In Three Indiana Cities
Funded by the Endowment since 1987, and the National Crime
Preveation Counch, “"‘“ﬁ‘;’

More than 1,500 Yomhﬂ;\ds hmmbwd . inchdinsphys
teens 200 projects

for students on what it means to be a teen mother, cleanups

nei mmucﬁmofhonsingfwbw-inwmeﬁmiﬂcs,ouﬁngsfachﬂ&m

in a battered women's shelter, undmanwdngofmdmtsinfmm The
mmmmadim‘mp, from probationers to honor
form partnerships to an social issve that concerns the

mﬁmaimemd e pla a',mdglddaabuse. Young
cleaned up senior yards, 3 yground for a day care center,
wixhhighschool t0 encourage teens to graduate, produced public

service advertisements, on drug abuse, published a neighborhood
newsletter, mmmmm & pe

For mare information, contact: National Crime Preveation Council, 1700 K Street N.W., Second
Floor, Washington, DC 20006, (202) 466-6272.

Source: Adapted from National Crime Prevention Council Annual Report, October 1, 1988 to
September 30, 1989, pp. 14-15.

Youth In Service at Westminster West Middle-grades

In Maryland, the Westminster West Middle grades has teamed up with the County
Council on Aging to initiate a community service project called the Youth In Service
Program. The community service project aims to provide youngsters with the

opportunity to leamn about various aspects of the aging process and, by mising their

consciousness regarding the elderly, to develop an interest in doing volunteer work in
local nursing homes.

For further information, contact: John McLain and Thomas Miller, Westminster West Middle grades,
60 Monroe Street, Westminster, MD 21157, Adapied from NMSA Conference Program, 1989,
Toronto, Ontario.
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The Early Adolescent Helper
Youth in Community Service Throughout The Uulted States

'IheEniyAdolescemH throughout the United States, training
mmtwhm&usﬁmmmmmmmwmm
latchkey, and Head Start programs.

mmcmmsammwwmmmmmmmm
placement agencies. Most mmﬁmwdﬂnwghmesdmolwhichmﬁts
and trains students, selects and supposts volunteer work sites, and schedules helpers'
work. Community personne] supervise student helpers and help them to
mdumdthdrml)@s. eeklysemhgswlthanhldun méusmllyamchcrtgir
guidance counselor) actively engage helpm sharing and reflecting upon
experiences and in discussing their problems and successes.

As a result of program partici, schools note increased student motivation and
involvement as well as new oppmniﬁﬁfm i leaming.
Community agencies receive the students’ help in performin tasks. Y,
the students themselves have a chance to nuningfnfuhmsbpswnhpeople
of different ages and backgrounds, to test new to see tangible outcomes, and to
develop a sense of competence. As one student put it: "Being a helper means being
there when someone needs you.”

pn:gamsoennlofﬁcemdsassxsmthhmgmﬁﬁngm
xmplemennn progrem, including training for staff to become program leaders.

For move information, contact: Joan G. Schine, Director, Early Adolescent Helper Program, Center for
Advanced Study in Education, City University of New York, 25 West 43rd Street, Room 612N, New
York, NY 10036, (212) 642-2947.

Sowrce: Information materials provided by the Early Adolescent Helper Program.

A Tutor Instead of a Dropout:
The Valued Youth Partnership Program in San Antonio, Texas

'l‘heValuedenhParmmhxthogxmisaﬁve- -o0ld initiative combining dropout-

with community sexvice. Itis to potential middle-grades dropouts.
hires the middle graders at wage to serve as tutors of elementary
school dmemdenvmmwakfowtoeighthomawekandmkeaclassm

tutoring, for credit. The also go on field
mmmmmmmm ﬁrenhmm
vnlnmbleyoumbyshowingﬂmnlbathlghapemtmscmbem

For more information, contact: STREAMS, Youth Service America, 1319 F Street N.W.,, Suite 900,
Washington, D.C. 20004, (202) 783-8855.

Source: Adapted from STREAMS (4/89) Newsleuer.
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Youth Entrepreneurship Models:

These may include such as J Achievement and those th
s u approaches as mgwe ¢ womotedby e
understanding of the business world. They provide mﬂﬂm‘x

rescarch, developing a product or service, marketing and advertising to consumer

interest, and managing the business venture, Mmodekofmmcb essons in basic
mﬁeﬁmomgdﬁemkaplmwdhﬁmmmm

Entrepreneurship For Middle-Grades Students:
obdb and Fulton Counties, Georgia

Mddle-gmdessmdemsmcobbandl-'ulmnmnnmm an entrepreneurship
course with an opportunity to “try out” their business ideas the watchful eye of
business advisors. 'Theeomseexmnesmnwammgesimheecommy
spotlights the emergence of great American industries. Concept _
encompasses the stock market, basic economics, and the tools of
Smdentsnkemmkasmysmddevelopbusinessplms,whngﬁthadvmmch
asbankas.nmeys,awoumamsandmmnougmts Prototypes are developed,
and an idea is produced, advertised and marketing among students. Business math
includes a andlmssumemfonoﬁngsales. Eeononnchowledgexsapphedto
personal business success and compared on national and global scales.”

For more information, contact: Glenda Wills, Cotb County Schools, 541 Glover Street, Mariena, GA
30060.

Source: Nstional Middle Schools Association Conference (Toronto) 1989.
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ACTIVITIES THAT SHOW THE RELATIONSHIP BETWEEN POST-
SECONDARY EDUCATION OR TRAINING, AND THE ABILITY TO
GET AN ATTRACTIVE JOB

This aspect of Future Options Education relates infarmation about occupations to the
benefits those occupations afford, and to the educational preparation or training they
require. It considers issues such as:

The myths and realities of acquiring wealth and moving up the economic ladder.
Eamings potential and working conditions for various jobs.

The relationship of careers and lifestyles, personal time, self-esteem and
satisfaction.

The types of jobs one can qualify for with:

- less than a 12th-grade education
- a high school diploma

- post-high- vocational trainin

-~ post-high-school proprictary school training

O OoaOoa

- a bachclms-degme
-- a graduate-degree

Studmtsand ts learn that, in today's society, most jobs paying enough to afford an

ifestyle require some education or training beyond high school. This training
medncanonmaynothavembepmvidedbyaneducanmalmsﬁmmn»umybeoﬁ'md
by an employer. But regardless of source, post-high-school learning is becoming a
necessity.

For many parents, the need for training or education beyond high school is a new concept -
-representing a si mtcbmmommcwwkfmuﬂwyemaedwhmmnufmg
jobs were plentiful, and work often paid enough to support a family
comfortably. 'meymustiet;oofdwcomon!yheldmimeepuonthat”Apersoncan
make Justasmuch money with a high school diploma as s/he can with college or additional
training.”

This aspect of Future Options Education also includes information about th ffs of
post-secondary education or training in dollar terms over a lifetime. Fmeumpyo
mmmaybemwmﬁmmﬂegey&dumstypmﬂywnhmdmdsofﬂmusmdsm
doﬂmdmngalgg.mthmmewhodoesmommlhge.m :io;hgrmmas
mnmgsﬁmcanbeachevedbysomebodywbompsmboolmmhmde(wwha)

These activities consider jobs of the future, and the impartance of education and training as
a prerequisite for the majority of them. Students and parents receive information about
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types of college and vocational training ﬁnmﬁmbemd:gemd
criteria to be considered in choosing a school or program, admissions requirements, and
admissions prucesses are also described.

In addition, these activities expose middle-grades students to people with whom
they can identify who have from education or training after high school.
Students hear from, and spend time with, of post-hign-school education and

training programs (especially individuals backgrounds similar to theirs), snd leam
how those individuals have overcome obstacles and achieved educational goals.

What Can You Do Now? Ideas For Teachers and Principals:
Implementing this aspect of Future Options Education does not have to be an expensive
proposition.

4 Workshops may be conducted by volunteers from area colleges, community
colleges, propnietary schools, trade unions and businesses (preferably adults from
similar to those of the students to whom they are
Graduates of the same middle-grades schoo! who have "moved on” especially

good presenters.

L Volunteers may conduct exercises that actively engage students in thinking about
the relationship between their future dreams and post-secondary education or
training. They share personal iences -~ what kinds of families they came
from, how they di mmmmwmmmmmmim g,
and how they overcame obstacles to achieve their present positions.

. Classroom teachers can share their educational ences and by talking
informally with students about plans for further education or training; teachers can,
over time, successfully cultivate the notion of post-secondary education or training
as realistic goals. Because teachers see students daily and have concrete knowledge
of students’ individual strengths, teachers can be especially effective advisars
regarding the courses students need to take to prepare for education or training after
high school. Such advice can be conveyed to students alone or, preferably, in
conferences with students and their parents.

4 Teachers or counselors can convene weekly guidance sessions. These
sessions are incorporated into a classroom or social studies session, and are often
team-taught by a teacher and a guidance counselor. Sessions explore
values and goals, include career interests inventories, and encourage discussions of
future options. Students have homework sssimtsonthese topics to reinforce
leaming and serve as the basis for additional di on.

Teachers' Tips: The most successful workshops are those with presenters who quickly
establish withsmdmts,mddmehwbichsmdemshwepgtyof ity to
interact the volunteer and each other, Effective workshops usually include handouts
with information on the courses students need in the middie-grades and high school.
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PROGRAM IDEAS:

Kosciuszko Middle School's Career Linking Pilot Project

The Career Linking pilot project of the Kosciuszko Middle School, Milwaukee,

Wisconsin contains most of the elements described in this Guide. Sixth and eighth
student activities with an introduction to a logo contest which encouraged
i with Career ing (or future education). The student logos

were then shown at a parents At that time, parent volunteers were

recruited. Next, students were invited t0 a tour of a local university where

Elovwed by snadent and parens worES1opS on Gocion-saakiog and bigh school

parent ops on jon-maki i
selection considerations.

Each month of the is devoted to occupational information in a given area. For
example, January might be on Health, February on Natural Health, Apnl on
Engineering, and May on High Technology.

In week one, students learn from videotapes and written materials.

O

0 In week two, students are given tours of business or organizations in the
occupational cluster.
O
O

In week three, role model speakers make presentations.
In week four, students undertake a series of evaluative exercises.
The final culminating event is an entertainment program related to Career Linking.

Unlike most career education pro at the middle school Jevel, the Career Linking

was evaluated. The ts were fascinating and provocative. Students leamed
mmeabommeduﬁespaformedinvaﬁousocmpagms. They also improved in their
lmowledge of how jobs are selected in life. But they did not improve in their
knowledge of what educational requirements are needed in various occupations.
Although this was an important part of the program, it is not easy to help middle school
!ombtomdmndmeconnecnonsbetwmeducaﬁonal“inpms"mdww
outcomes.”

The evaluation report, by Dadys Fouad, is svailable from the Carnegie Corporation of New York,
NYC.
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ACTIVITIES THAT INTRODUCE SOME KEY REALITIES OF
POST-SECONDARY EDUCATION OR TRAINING

This aspect of Future Options Education is appropriate for all middle-grades students.
However, it is especially needed by students who have potential to succeed, but might be
unlikely ro finish high school or further their education without special attention.

Itis several and Clearer f wha
dcsgnqmom mm, to produce a picture of what

Myth #1:  "1don' like school. l’llbelnckywmkeiuhmughhighschool! 1
couldn't stand having to go through more "school” after that.”

Reality: Activities within this segment help students and parents understand the
differences between the middle- or high school, and post-secondary
education or training. They to know that education and training after
high school are often less structured and offer students more choices - as
well as the chance to focus upon their particular (as well as new) interests.

Myth #2: "College is for geniuses. Because I'm not doing too well in school right
no;v.ll‘mnotmenoughtogoonmeollegeoru-ainingafmhigh
school.”

Reality: A key role of Future Options activities is to counter discouraging es -
- from peers, parents, other adults, the media, and even teachers -~ that thay
make students think that they are incapable of undertaking post-secondary
education, training. or skilled employment. Students receive affirmation
ﬂomamﬂmmdpmwhommcyuspectmambmmepomﬁalw
:;hieve these goals. Students get lots of feedback letting them know that

¢y are e.

Students and parents learn that "smarts,"” as reflected in performance during the middle-
grades, do not necessarily reflect innate ability or intelligence. They learn that under-
achievement may be con::gd li; giny number of ways - dxffmnt‘lt::cg% mgs, new
opportunities, improved study habits or environment, etc. They many
cases, middle-grades achievement issues can be addressed long before post-high-school
performance becomes an issue.

These activities also show students and parents that, given effart, nearly any determined
individual can pursue and succeed in education or training beyond high school
(Many schools, vocational training programs, and corporations offer tutors, writing
centers, study-skills courses, and other assistance for their students or employees.)

Students participste in activities that nurture their educational ions, talents, and
motivation. Activities may include communication to parents their child's potential
and what parents can do to support the child's de outreach by teachers and

counselors to encourage the student's participation in Future Options activities, and
referrals to special afier-school and summer enrichment programs.

35

28



What Can You Do Now? Ideas For Teachers and Principals:

4

You can hold special school-wide events such as "College Awareness Weeks."
These involve activities that engage students’ interest in post-secondary education.
Activities might include the following:

- School staff bring in college memorabilia and wear clothes with the name of
the college from which they graduated.

- Art classes make banners of each teacher's alma mater to hang in
homerooms.

- Teachers spend five minutes at the beginning of each class sharing a college
experience,

- In communities where some parents are college graduates, they may be
askediftheya'afm;l;{ﬁimdmlendsmdmtsconegembﬁyhto

wear or bring to sch
- Each movning during homeroom period a counselor or teacher describes a
local college without naming it. are asked to guess the

college, and the winners receive souvenirs from that college as prizes.
- Book-covers from local colleges are distributed to all students.

- Students meet representatives from local colleges who "spur them on” to
pursue college.

You can start another school-wide, extracurricular activity - a "College Club".
Similar to other student organizations focussing on what students will do in the
future, College Club activities consist of y meetings with motivational
mﬂ&ﬁpstolocalmpuses,ﬁdmmmdmadmﬁonﬂplmningmdgmuﬂ

sions about what to expect in college, and how to for it. Advisors
for the College Club are y a teacher or a volunteer a local post-secondary
institution.

You might also consider creating games that increase student awareness of post-
secondary education and training. One particularly creative approach we came
across, known as "College Pursuit,” is a take-off on the popular "Trivial Pursuit”
game. It involves post-secondary institutions setting up hands-on activities
demonstrating a particular aspect of the educational programs they offer. Students
play the "game” a game card that is by a college or training program

ive when finish each activity. Students who complete the game card
are rewarded with door prizes and refreshments.

You might enhance the role of your guidance office. This is a relatively easy step
which may involve the development of a video lending-library focusing upon
occupations, colleges, training programs, apprenticeships, and educational and
financial planning.

On a more ambitious level, you may wish to incorporate computerized guidance
systems to promote early awareness. Popular among students, these systems
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generally focus on career ion. Unfortunatel ,mostsost-seomdary
information mmwinmeym gh school and
may not be wduf?eﬁmmdsdnﬂddl&mw;w )t;y
several software young adolescents are currently loped
national Mwmsipﬁﬁandyhnprwemeapacgtydnﬁddle-
grades offices, and are worth pursuing.

® In additional to technology to enhance offices, you can si tly
immmmsnpdwmmww:mmuﬁvﬁes  designating
somebody to be the "Future Options Information Counselor”. g upon the
resources available, this person might be a part-or full-time employee, 8
volunteer, a loaned staff-person from an outside the school, or
individual from some other place. In the e-grades context, this counselor
might be responsible for:

- ing and ining information about o ¢ducati d
organizing %ﬁgb : occupations, education, an

- disseminating information about occupations, careers, post-secondary
educational and iraining opportunities to teachers, other counselors,
students and parents;

- helping smdents choose middle-grades courses that will keep the doors
open to post-secondary education/ training admission requirements;

|

'

|

|

I

I

l

|

|

L
I - referring students to summer enrichment programs.
|

I

|

l

!

I

I

-

L Simﬁsiswacolkgecangu;aniningschoolmoﬁuuﬂddl&mdessmdenw
the chance to experience, first hand, the reality of education or training after high
school. The most common h to these visits involves providing general
information about what the ion or training experience is like, what financial
aid programs are available, and what preparation is needed for entry. Another
approach is to focus on specific careers. For le, students visit a campus or
program for a day of hands-on activities exposing to various careers.

Site visits nearly always include a tour of facilities, the opportunity to talk with
students and faculty. At colleges, the visit may also include a meal on campus or
even an over-night in a dormitory. Such visits usually are organized by admissions
offices. Student organizations such as minority student groups and student
govemnments often are involved, helping plan activities and hosting the young
adolescents. Many site visit programs include follow-up activities once students
return to school: class assignments, writing articles for the school newspaper, and
sharing the experience with other students.

But this aspect of Future Options Education is not just about "activities.” It's not enough to

offer imple processes, or activities. Quick-fix interventions have limited
effects. mmumoconsidaquality. and quality takes time and effort.
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Muchdamdent’spuumabwtmyhaabﬂity to attend college comes down to the
issue of self-esteem. We that self-esteem is not improved through an occasional
workshop on the subject. Rather, it is developed through regular successes and positive
feedback from a wide variety of sources over extended periods of time.

In this publication, we do not spend much time on ways in which middle-grades schools
need to reform, alter teaching methods, or improve their leaming environments.
There's plenty of information on those subjects in other

However, we recommend the following precepts, ed from the excellent work of Joan
mmMWme%w
These notions regardin developmental needs of middle-grades students
mmmwymw‘wm-mmmmwemm
ability tommposim' future options. Middle-grades schools can reinforce Future
Options k ”‘ lessons by permeating all school activities with a philosophy of "High

To reinforce the philosophy of "High
Expectations,” teachers and other school
personne! should, whenever possible:

O  confront and reject common misconceptions such
as that academic ability is fixed very early and is
largely unchangeable. _

3 challenge students to do things they don't think
they can do.

O r help students grasp where they are,
where they're capable of being, where they're
expected to be, and how they're going to get there.

O  help students develop a positive vision of their
futures, and then form milestones and incorporate
regular wins enroute.

Middle-grades schools can reinforce Future Options Education lessons by permeating all
activities with a philosophy of "High Support.”

To reinforce the philosophy of "High
Support,” teachers and other school personnel
should, whenever possible;

[J involve in planning and supporting their
childrenpsmedxmﬁon and future options.

O  help students leam from perso:ld experiences,
comprehend physical changes 4
relagons with family and peers, mdm a
promising vision of the future.

O  build strengths rather than focusing upon
remediating problems.
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High Support (Cont.)

send a consistent message stmsingsgm "everyone
Iluds h:lp sum:dn::u - ncnln"ilﬂ B pﬂl ﬁ‘unu
seeking assistance.

lvoidn"uﬁngki&whoneed help as "damaged

offer assistance during convenient hours.

regularly recognize student achievements,
im:s:mngposiﬁvemwve&m

Middle-grades schools can also reinforce Future Options Education lessons by permeating

all activities with 2 philosophy of "High Content.”

O
-

a

g O 0 O 0G0

To reinforce the philosophy of "Hi
Content,” teachers and other school personnel
should, whenever possible:

assure that Jearning is interesting and fun.

base instructional snatcgiesnotonpassvehswnmg
to lectures; but rather on discussions, activity-
oriented leaming, and cooperative Jearning.

assure that curricula relate a diverse, detailed,
multi-experientially-based course load to everyday
situations and career possibilities.

use multiple and cuinn'ally-divme resources.

bclﬁ students see connections and transferrable

skills between subjects and disciplines.
activities that involve tactile,

kinesthetic, and auditory perceptions.

promote basic skills development, integrating the
use of basic and vocational skills.

e critical thinkin abalmes and facilitate
er order thinking

induce students to broaden interests by trying new
things.
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High Content (Cont.)

O

O

O ad

a O o Oaa00

help students develop tions and motivation
for opportunities be; high school by
encouraging them to seriously consider all choices.
offer a climate that honors inquiry.

stress practical knowledge.

develop a flexible scheduling system that allows

time spent on academic tasks and on
muvln'yfmﬁm

provide an environment where competition is fair.

materials and practices.
use instruction and ies to help students
develop a commitment to social and life values.

enable students to work together in groups and
encourage participatory skills.

develop a school environment that is person-
oriented rather than rule-oriented.
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ACTIVITIES THAT INVESTIGATE WAYS TO PAY FOR
EDUCATION OR TRAINING AFTER HIGH SCHOOL

Many middle-grades students and their parents too often hold common misconceptions
about the costs of education or training after high school. Particularly in families where
parents were not educated beyond high school, myths abound:

Myth: "We can't afford to have our children go to school after they graduate from

high school.”

Myth: "] can't go to college or take more training because I need to support myself
after | high school.”

Myth: "College is years away. We don't need to deal with that until junior year of
high school.”

Mmmeumdpﬁmmdmmaﬂ&om—mondmyedmﬂinsﬁnm‘msasm
expensive. Unfortunately, much of 's "knowledge” of post-secondary education or
training is based on media ahm‘pmeeomof u'p\‘r?udomlnining.and
about cuts in financial aid. For example, a recent Gallup poll found that most high school
students think that college costs three times as much as 1t actually does.

Many parents fail to distinguish among elite private colleges, four year public colleges,
community colleges, or vocational training schools. They also do not realize that there are
binimsofpublicﬁnancialaiddunmavnsabla‘

In addition, students and parents are unaware that working does not preclude post-
education or training. They need to know about part-time study opportunities,
ve education, and other possibilities for combining work and training.

Therefore, this aspect of Future Options Education provides information about the realities
of education and training costs, and about how families can meet them. It introduces
parents to the types of financial aid, who is eligible, and how it is awarded. The basis on
which colleges and trainin mmdm'minememm expect families to
contribute toward their education is explored, as as the concepts of need-
based and merit-based aid. Parents are alerted to the bility that they may have to
Pouw.andﬂwyminfmmedaboutmediﬂ'mces tween educational and consumer
oans.

MMMthMMwumpmmegmf
middle-grades. consider ways to a savings or
theiri‘nmelwel. h%maﬂonmmious investment/savings available to
families is provided. ts receive repeated reassurance that sufficient financial aid exists
to make education or training after high school a realistic possibility for even the lowest
income student.

But Future Options Education does not have to end with activities that make students and
parents aware of traditional financing strategies.
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A large number of middle-grades and high schools around the country have developed very

creative financial incentive programs. &mhﬂdeﬂnlmshipﬁnﬂsfmamdunic

achievement that guarantee a college education to young people who stay in school and

meet certain academic and civic standards. Or they may use for grades” approaches

mmwmmemm»mmmwmm
goonto ge.

Many of these are developed in partnership with post-secondary education institutions.
mmmmammmmm@mmm
achievement. These are based on the assumption that guaranteeing tuition
scholarships to studenis in the middle- will motivate them to undertake the rigors of a
eollegzmmpmminhigh Incentives may be offered to all students in
school district, a particular grade, or to a group specifically defined as " -
youth identified by school staff as needing special support.

Stndands: earol 1 400 adoate 5om o oollogs Preparaion prmrum, maininin a5

a program, a
average, and score at a certain level or better on a standardized admission test. For students
who meet these standards, the post-secondary institution pledges admission and meets the
students’ full financial need. Such programs also include mentoring, tutoring, campus
visits, and, in many cases, a residential summer experience.

In another program, a community college mails every eighth grade student in it's district
"Possible " certificates inscribed with their own names. The certificates are
redeemable for two years of post-secondary education even if the tuition increases over the
next five The only obligation of the student's family is to deposit $10.00 per month
into a college saving account until the student graduates from high school. This money,
ﬂgngwmamuﬁmgmﬁ&mmewnegfmisg;ggdfmmsmd?t Families may p
withdraw at any time ¢ program for a $25.00 bookkeeping fee. Campus visits an
counseling are provided to all students participating in the program.

widel ﬂ;thctwd.gt::npl it Cloveland, Ohios mwmﬁml o
most y publici e i0's " ip-in- " in
which students receive money for achievement in core academic subjects. Grade values are
$40.00 for an A, $20.00 for a B, and $10.00 for a C. The money is paid to the post-
secondary institution the student chooses to attend completion of high school. Along
with the money, students receive post-secondary information and guidance.
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PROGRAM IDEAS:

"Statewide Youth Educational Awareness Program” in Massachusetts

Developed by the Higher Education Information Center, this program together
volmteasgyhmpu schools.hiwaedmﬁm.cmﬁ:nmﬁtqudmbuﬁnms

to inform about post-secondary education, career options, and financial
aid. The Awareness inl‘annMciﬁmmchhg
out to populations that are under- in post-secondary programs. The

program publishes information aimed at students and their parents, and sponsors
activities such as:

“Dream A Little:" a workshop that encourages 8th graders to think about career and
mmmmm:mmmofﬁ-mmedmmmmsmse
options possible.

"College Pursuit Nights:" an activity that shows 8th graders that learning can be

exciting. It is based upon the popular board game "Trivial Pursuit,” and uses hands-on
activities developed by area colleges.

"Parent Workshops:” in which parents are given information on educational

opportunities and financial aid before their go to high school. This early
hmnﬁonhdpsmmmdammdmemnecﬁmwmnmekmﬂmm'sﬁ:mmd
the courses those children take in high school.
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"Paving The Way” in Fort Worth, Texas

With help from private foundations, Fort Warth middle-grades schools have begun
caned"PavhgTheWay"wlﬁd:smveswmkewHegeaviaNeMaﬁvefw
m‘mmm ing phrmnerslip, benweets seboul and horms. Miadl
oy vement, and on a trusting partnership between school and home. e graders
in this program:

Attend student-parent workshops:

O In the spring, the school holds meetings that expose parents and seventh-
ighth- graders to skills and that make college a possibility. College
spec‘ﬁudvmesmd Theydwuibewly schools, o
suggest acti programs. magnet
vocational education offerings, and various

Participate in college-boosting activities in school:

D]  Special class activities and button campaigns help students visualize a future at
college. Teachers discuss what made them decide to go to college and describe
peopfwhoinﬂueneedmem.

Recelve publications on colleges and financial aid:

O hth-graders receive a newsletter and information from the Texas Higher
Edgucanon Coordinating Board.

Visit nearby college campuses:

O Many disadvantaged students have never seen a college, 50 it is a treat to visit
nearby campuses, attend classes, and talk to college students.

Attend Junior University:

O  For a week, 120 sixth-graders spend time at Texas Christian University. Based
upon their academic potential and financial need, students are chosen to receive
special attention from college professors across disciplines.

Source: Information excerpted and adspted from December 26, 1989 Education Monitor, taken from

article by Jo Shaw Kiley, "On the Road To College: Paving The Way,” The College Board Review,
No. 153, Fall 1989, College Board, 45 Columbus Avenue., New York, NY 10023-6992, (212) 713-
$000.
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The College Readiness Program:
A Joint Project of Columbus Middle Schools and Capital University

'g: Readincsshvsn:t(’m?)isa tM&MWWEMW

Public Schools and Capital . program provides selected
6th and 7th with an ing that i i
goal, and them to increase their It learning activities in math,
science, foreign language, art and drama with campus visits.

Smdents gain first-hand of how academic, social, and personal skills relate
to college preparation. on students become familiar with the various
mmmmmmmmmy Capital University students
get involved with the middle schoolers through a campus intemship program.

Middle-grades students are encouraged to pursue their own interests while leaming
;;mécnl.aﬂyintwriﬂng mpmfesdms. goal-settin gdpmblem—sdvii:g. Eighth

. management, ' -
graders are helped to plan for high school with is on taking college prep
courses. To participate as well as continue in , middie-grades students must
demonstrate acceptable grades and test scores, appropriate behaviors, and attitudes.
Parental involvement is also required through attendance at an orientation session and
two evening meetings.

Findings from a system-wide survey of the more than 1,800 CRP students and their
show that most respondents believe that college is ble and that financial
is available. Most importantly: 87% of students say that they plan to go to college,
97% of parents want their child to continue in CRP.

For further information, contact: College Readiness Program, Columbus Public Schools, Columbus,
Ohio.

Adspted from: College Readiness Program Informational Packet.
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ACTIVITIES THAT KEEP THE DOOR OPEN FOR

ATTRACTIVE FUTURE OPTIONS

activities make cit the of education
VehiLie fox atrining futome camces cad Hicwy o sonts, Sudonts B parcass loarm Wt
students must do, academically, during the years to enhance their chances of

ing for post-secondary education, training, and/or attracti Activities
MWmMmmwwmmmm%MMm

of this (wefuaﬂydmebcfme.anbastaﬂh. the student's middle-

years), Opﬁmsﬁdueaﬂmlooksat"ncking. help students and
parents better understand the differences mml.mﬁoml,mdmdmc
programs -- and their ramifications for the

There are also "bridge” models provided in the last oftheMdle—gmdes. Atme

el e it g ot e s Yo

Can expect w goto S.

At the administrative and management information system (MIS) thesem
inwhichdfmsmmdetohmemysmdemdcvebpaphnthninfmms

educational choices in high school.

Also within this "Prerequisites” category m"EmchmemAcnvmes. 'naese smdcms
improve their academic g‘omanee so that they are better

post-high-school goals. Enrichment activities are usually

(such as tutoring, coquter—based leaming, or after-school advanced-plaoemenx activities)
that augment students’ regular classroom experiences.

Acommonhdgcmodel event targeted to middle-grades students and their parents is the

"high school fair” at which they can talk with representatives of the various high schools in
theg-hd:smm.

Some enrichment are remedial in their approach, providing assistance with the
"3-Rs” and skill-building. These are usually targeted to students who are
achieving below their potential, abavebewmmedwagenuﬂnck.Smdents
participate in activities that them improve their basic skills enough so that they can
advance out of that track. might encompass building ¢ skills, motivation,
and self-confidence. Thcseacnvmesusuallytakcphceovensummed iod of time --
months or even years - andsomenmmvolveammaeompmmtofonemfomweeks.
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PROGRAM IDEAS:
Pairing Middle-Grades and Youth
*Youth Together” in New Haven, Connecticut

School, academically- talented,
underachieving, minority 7th and 8th grade students have been gaining self-confidence
through supportive and sustaining tutorial relationships with Yale University
undergraduates. Youth Together, a voluntary after-school program, matches each
student with a tutor for weekly sessions over a period of a year or longer. Considering
umﬁmm@ésmmmm&wmmm
reading and writing can be creatively incorporated weekly meetings.
support and group activities as well as recreational and information field trips

round out the Since 1986, Youth has been helping e graders
MMmH@WMMMdﬂLMwE
confidence at a crucial stage of adolescence. According to the Executive Director,
Arthur Unobskey, "The strongest asset and most powerful tool is the bond that

For more information, contsct: Arthur Unobskey, P.O. Box 7223 Yale Station, New Haven, CT
06520, (203) 773-1339, or 2770 Green Street, San Francisco, CA 94123, (415) 931-1118.

Adspted from: "Youth Together:" (A. Unobskey) in Youth Record (5/3/89).

The Comprehensive Competencies Program

The Comprehensive Competencies Progmmisahighl¥ individualized, self-paced,
”mwdalone”eongm—basedinsmﬁonalpom t is most often used as a "second
chance” program for dropouts, and predominantly in grades 9-12. Howeve, it isin
use in several middle level schools around the country, including Bill Reed Junior High
hlLovehnd,Colmdo;GlovuMﬁdle-gm&shSpukaasgingmﬂubmand
Bartlett Middle-grades in Savannah, Georgia; Arab Park and Beauregard Middle-
grades in Louisiana, and several others.

The system ¢ idresses a hierarchy of competency objectives, ranging from the

rudimentary basic skills, to a variety of functional life skills,
including_loakingfor.mdkeeﬁng issdim kil ciﬂm::;p.healthand

. -directed, record keeping are
gommnmxyi:ggecipnon £ut o Centers ; of 8 .

individualized instruction, competency-based education, self-directed leamning,
positive reinforcement, accountability, one-to-one attention from teachers in a
supportive environment, and work and training linkages.

For more information, contact: Nshid Walsh, U.S. Basics, 1700 Diagonal Road, Alexandria, VA
22314, (703) 684-1265.
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BASICS: Bridging Vocational and Academic Skills
North Carolina's New Bern-Craven County Middle-Grades

Three middle- in New Bern-Craven County are implementing a combined
mﬁmﬂm to sn‘aydens'basicsldns. "Strengtheni
mmwnm grades Curriculum” is one of the BASICS

dcvdoped:itheanmonsducaﬁonmd for t at Ohio
m niversity, in mwimnmxpofmhusw::d tors from the
County's school system

The for taking a fresh look at a combined vocational-academic approach to
hascw md&e&nm%mnabmwuﬁ'sh&gngm
r the world of work. Thus, the Center developed 1CS: Bridging
ocational and Academic Skills, s comprehensive set of resources to attack
thebasicskillsgblm Working with County high schoo! and middle-grades
personnel, the Center developed an integrated cumculum model, staff development
activities, and curriculum assessment procedures. Whikmismmvely

new, initial indicators are positive. According to the program "Students
seem to better absorb through the new approach to instruction, and
teachers are better able to meaningful instructional strategies when they

articulate their efforts with other disciplines.”

For funther information, contact: L. Douglas Davis, Vocational Disector, New Bern-Craven County
Board of Education, 3600 Trent Road, New Bemn, NC 28562. Source: Adapted from CENTERGRAM
(Nov. 1989) Vol XXIV, No.11, Center on Education and Training for Employment, The Ohio State
University.

Other enrichment activities may have a special "enhancement” function. They may focus
on a student's particular academic interest, providing "accelerated” activities focusing on
advanced leaming in that area of interest. (It is common for this of activity to prepare
students for careers requiring mathematics or science backgrounds).

Specific activities included in educational enrichment programs may be tutorirg, computer-
based leamning, after-school classes, special-release time, "constructive play,” mentoring,
field trips to work-sites, Saturday science labs, tutoring and guidance.
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SOURCES OF HELP

Local Sources of Help

There are many local people and places to whom students and parents can turn for
assistance. Among the local sources of help are:

0000 0oooaood

Extended family members
Teachers
Counselors

Clergy

Employers
Public libraries

education agencies
Government-funded programs, such as those provided under the Job Training
Partnership Act (JTPA)
Chambers of Commerce
Trade unions

-based telephone hot-lines for assistance or referrals
Admissions and financial aid offices

National Sources of Hel®

In addition to these local resources for students and parents, there are many national
sources of help for teachers and principals wishing to undertake some aspects of Future
Options Education. While this is far from a complete list, it is 8 sampling of resources that
are available. Further resource lists and bibliographies are available from Brandeis
University, Center for Human Resources, 1-800-343-4705.

Academy for Educational Development, Inc.
100 Fifth Avenue

New York, NY 10011

(212) 243-1110

Carnegie Council on Adolescent Development

11

Dupont Circle, N.W.

Washington, D.C. 20036

(202) 2

-9080

The Center for Corporate Community Relations
Boston College

36 College Road

Chestnut Hill, MA 02167-3835

(617) 552-4545

The Center for Early Adolescence

The University of North Carolina at Chapel Hill
Suite 211, Carr Mill Mall

Carrboro, NC 27510

(919) 966-1148

w»n
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Center for Research on Elementary and Middle Schools (CREMS)
The Johns H University

3505 North Street

Baltimore, MD 21218

(301) 338-7570

Coalition of Essential Schools
Box 1938

Brown University

Providence, RI 02912

(401) 863-3384

Education Writers Assoclation
1001 Connecticut Avenue, N.W.

_ Suite 310

Washington, D.C. 20036

}sstltnte for Citizen Involvement in Education
New Brunswick, NJ 08903
(201) 745-5849

National Middle School Associstion
4807 Evanswood Drive

Columbus, OH 43229-6292

(614) 848-8211

The National Resource Center for Middle Grades Education
University of South Florida

College of Education, EDU-115

Tampa, FL 33620-5650

(813) 974-2530

William T. Grant Foundation
Commission on Youth and America's Future
1001 Connecticut Avenue, N.W.

Suite 301

Washington, D.C. 20036

(202) 775-9731

Yale Child Study Center
P.O. Box 3333

230 South Frontage Road
New Haven, CT 06510
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CHAPTER 3:

PERSONALIZED ADULT ATTENTION

“We believe our students understand that positive options
mvaiulm hi h school. Wemmmdnad,md

, that of pursuing those
moving toward t.ieir goals, and they know who
to turn toforlwlp What else could they possibly need?”

Wehwwﬁuaomdiﬁmwbamnymgpeoplewbom&e.mdmm

who work their way through the obstacle course of adolescence, is the presence and regular

support of a caring adult. adult can help the young person overcome the man

barriers that will crop up between the middle-grades years and the achievement of hi
-hgh-Mgoal&

According to the Camegie Council on Adolescent Development, “Every student should be
well-known to at least one adult. Students should be able to rely on that adult to help leamn
from their experiences, mﬂsicalchmmmd changing relations with family

lndpeas.wtontheir ty resource needed for
ﬂwmdmtmsuweed,mdhelpmfashionamnnﬂsingviswnofth:fum

In mos: families this role is played by a parent or close relative; however, too often it is

lndnq'tmgvmgadmmmiudwneedwmmmispmvided - if not
then perhaps through a school-appointed advisor or a community-provided

A of adultsisa of the scaffolding that bolsters Future
e e o e s v o
above the strong peer pressure and pull toward mediocrity exerted by
disadvantaged neighborhoods. Tbcyunhd offset the lure of more lucrative, and more
dwﬂlegﬂamdagrmmdpmmﬁsmanyofwhmhmghmmmdbytehmionmd

But if you were thinking of leaving the bilityfm'pmvidingeach student with
mndadultmﬁonamedoaofmeschool dance department, think You
aswenaswedothat&etypmlgtﬂdm t is overwhelmed y, and

can goit alone. Helping each young adolescent prepare for his/her future is
everyone’s obligation. There is lots of responsibility to go around.

i 44
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The fact is that Future Options Education isn't the role of only one
department. Ahhougbmyaspemd‘itmmdlike'guidance.‘itsncmnﬂyamﬂn-

faceted team calling for the talent, time, and resources of parents, school
personnel and and community institutions.

As students progress through the middle- encounter daily and are affected by
mmmmm and students. , students also

mmmmmmmmmmmwmm
wm All of these individuals can play an important role in increasing students’

Although direct contact be students certainly are affected by school
pinnip?inndadmnsc::s. by division-level staff. e >

But the list of potential key “influencers” doesn't have to end there. Most schools lack the
fnﬂcomplmnfmmlddmssmbsmdems needs. Schools are,
however, in a central position to network with some " institutions. Although doing
50 is not a "required” aspect of Future Education, the capacity to provide an
hnmesﬁvemyofopﬁomwmbc y enhanced if schools attract resources from:

community-based organizations;

government-funded programs;

guidance professionals at organizations outside the school;
business resources and business people; and
professionals and volunteers from the community.

Of course, including all the "right” le and institutions doesn't guarantee success. If
their efforts aren't coordinated or within a common context, or if the parties aren't

sufficiently prepared, the ultimate impact on a young person's life may be limited.

This chapter examines three common strategies that assure each student a relationship with
a caring adult, and that coordinate the actions and activities of other adults and institutions:

1.  Parent Involvement Models;

2.  Advisory Models; and
3.  Mentoring Models.

0oaod

45



‘3 o G O G U5 ) R Gf G & 60 G 48 N AR aF aE &

1=

PARENT INVOLVEMENT MODELS:

Why Parental Involvement Is Important:

Wheuwcaskm%da y to set high m;us.wemmashngfag:mmm

whing. em memto convey the message that everyone

MP mmmmnﬁdmﬂywhom

tdnfuminﬁehome. (Wemmnmysmdemsmnindbypudhns.

mamm For the sake of conciseness, we will refer to any of these people as
n.

mmnwnmmmmmmmsm

schools can offer adolescents both positive examples and first-hand
upﬁhﬁmwummm

Chﬂdrmwhowem taking an active interest in their schools behave better and
whonkemmmvmhwhoolsmfarbem

l&em the home because understand it and have rappornt
with the mﬁ. they

The active involvement of a student's 8) in school can also dramatically improve the
scademic performance of a student previously has not done well. It can also raise the
expectations the parents have for their children's education.

Resean:bhanlsodocmed tal preference is the most imy . rtant factor in
phnsfu'pomﬁug education or training. This fact true for all
students regardless of income or racial/ethnic group.

hmgmmsmmmmmm;mmma
interest in about post-high-school planning than is found among the students
themselves. Inonemdz more than three-fourths of all parents said they would be willing
to participate in various "early awareness” activities as compared with just under half of the
smdents mmomdmmsmndminmin their

t}:md g to improve their grades, talking with children
about hns edwaﬁonaﬁer school, and expiwing with their children the jobs they
might be able to get after completing post-secondary education or training.

In addition, slightly more than three-fourths of the parents said they would be interested in:

[J listening to a talk on financial aid;

O atending a college night;

0 talking with teachers or counselors about the courses students need to
take 10 prepare for post-secondary education;

O  helping their children find an after school or summer job to help camn
money for education; and

[0 anending a school sponsored career day.

These findings underscore the importance of involving parents in Future Options Education
activities.



The Parenting Role

Future Options Education can broaden parents’ vision of what their children can achieve,
develop a parmership with them, and engage them in useful roles. It's easy to say, “Let's

i:gg:em” However, enlisting parental support and participation requires a special

elmmyhgod &mmmm who : thgl:csal b
years parent SpOnsors es,
volunteers in the , helps with science fair projects, attends parent-teacher
g:fm)u;il;us mM%MMW%MW In

inner-city, example ma too rare. There a variety +f reasons
fnnbehckofpmmﬂlinvdmt-uym some others socio-
economic - that must be understood and

Typical Reasons Some Parents Appear To Lose Interest
In The Middle Schoo! Years

Most work full-time or have considerable family responsibilities, and
eveats are scheduled at inconvenient times;

Their own children discourage their attention (It's not "cool” to have parents who
pay too much attention);

M&MMMMMMWMMwm
they adolescence;

O ao g o

They may feel that their lack of formal education will be embarrassing if they try
to communicate with teachers at grade levels exceeding their own limited

They have been told that their children should function more independently, so
they intentionally keep a low profile;

They find that the number of teachers they must deal with in the middle-grades
usually multiplies. In contrast to elementary school, there is no longer a single

teacher who can contact, and it becomes logistically difficult to coordinate
and meet with seven or eight teachers.

0O They are unsure of how they can be of help;
O They are uncertain whether the schools want their participation and assistance.

i educators tell us that these issues can be overcome, that most parents are
ing to play a role, and that guidance from the school can bring them back into the
Future Options Education arena.

0S5
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Developing Future Options Education Partnerships With Parents

mwmmmmdwmwmmbﬁc
education. But it is the same for any institution -- outsiders will hesitate to get involved
unless they know they are welcome.

Research has shown that when schools alert parents that their participation is vital, and
show them ways to be effective, the children benefit in dramatic ways.

need feel effective. benefit trom ideas about how
o e e e e ko o s s T
of talking with children about the value of education to their futures, providing
mmwm»wmmmgmnmmmqmmmm
pﬂzhcgﬂgﬂn'sdu@snmwgw;?hdwﬁ Pnen;edneed
suggmmmetypesdquaﬁmmeyeouldlsk.

Schools can empower in ways: creating a environment, a
dwabomwayspmmmwp.%nmmnmfomamaﬂmd
community that makes parents more aware of their responsibilities.

Parents can be brought into the school during regular school hours, on Saturdays, or after

school. Or "school may be to the parents” through home visits. A school might
provide seminars on develop initiatives to literacy among famil
mm«hwwpmfhmiﬁngmmdhim infmﬁon:othcg'

mmmmm'shmsmm willing, and
knowledgeable enough to feel to help their and others y.

What Can You Do Now? Ideas For Teachers And Principals:

4 Share the School's Mission and Goals: Often neither parents nor their
ﬁﬂmm:dwawmfmm&m&hggsof&;m Itis 2
appropriate to ensure families are on the school's primary purpose

functions, and its Future Options Education philosophy.

* Develop A Future Options Education Logo or Symbol: To reinforce the
importance of Future Options Education, it may be desirable to use a school
contest, a8 parent association, a comunercial design firm, or a graphic designer to
mﬁmplem-wkﬂmwmbdmme ‘nﬁsg:gmbe

d:eschool.plaeedintheschoolhmdmwmschoollmhud.

°® M‘ke:si‘:;aicm ] Wel::duﬁng Place: ‘Ih:madminisn%iv:h ofg:%s_ shouldbl:e
personable, places for parents to should
pmftninedtobeespedmi to parents and outside visitors. It might even be
helpful for schools to a "parent room."”

4 Send Messages Home: Communicate about Future Options Education through
parents who are actively involved in school governance, parent action committees,
or parent associations. Students themselves may serve as couriers to send
messages from principal and teachers that a parent’s help is needed and welcomed.
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stressing the importance of post-secondary education or trainin mdentsfutmc
oppmtmiﬁeamdoﬁmmwmm&msémm

School districts may also produce newsletters — with information about post-high-
Mphmin;—mwm re;nhrbasis.'l‘hmalsomshmgm
or higher education

for parents produced
upniuﬂmsthamvm fwfnmmmw
mmmmdm%ﬂmma:m

Understand "Malti-Cuitural” Needs: Schools can take cxtra steps to ensure

thumwbodm’uyakﬁnﬂisb.c from divery’: cultural

backgrounds, are welcomed Mmmt Welcomz signs can be
languages. signs, handbooks,

printed in different letters, handouts, and
newsletters may also need to be produced in several Often,
chimmmybeusedmmshmfwviﬁthgwm- reinforcing the

values of their skills. be able
with multi-lingual and -admnlneedsbymvxgwsmy s whelps'

Offer Workshops for Parents: Offer workshops to parents that convey
information about post-high-school options, the courses students need to take in
highschool,mdhowpummwpm:hdrcbﬂdxwushﬁm

workshops can address issues related to
mﬂmmﬁmndalmdmcadm W
Suchwkshopsmmosudcvammnﬂddleinmfamhawhohavetheﬁnanml
resources to begin saving early for college expenses.

Enmge&uemlpaﬁcipaﬁminmkshops. Mail invitations home,
written in the parents’ first language. Schedule at convenient times for
warking parents, and provide refreshments and, in some cases, transportation. In
some cases, students can be included in the parent workshop.

Involve Parents In Classroom Presentations: Teachers can invite parents
into the classroom to give prepared talks about future options in higher education

and careers. One model lscalled"'l‘eechmhvolvc?mtsin
Schoolwork,” knownns'm’s %rbr Joyce Epstein at John
University in Baltimore, Mary hnd. In teachers share with parent volunteers

Mmﬁmmmwﬁdmﬁammm The parent studies
the material and comes into the classroom to lecture the class on a chosen topic.
Pareats often draw on their career interests to make their points. Parents who are
able to in Future Options Education often leamn useful information

while helping students, teachers and other parents.

Create a Future Options Resource Corner: Teachers may ask parents to set
up a Future Options resource comer in a classroom, to display information that will
help make what the student studies today relevant to the broader world. For
example, the comer might contain c of textbooks with a message from the
seacher inside the front cover, g future applications of this subject later in
life. The comer may also contain relevant references (books, videotapes, etc.) on

b0
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higher education, occupations, work habits, job preparation and career
mmmmumﬁ’g&mmﬁmmmm
Wwim“:dmdmdmmnymms
prepared by the students or parents themselves. Parents may help school
alumnse, and gather information about the colleges they attended and the companies
for whom they work. The corner could also contain materials for parents on
adolescent development and middle-grades education.

The Future Options Resource Center can also serve as a resource for parents who,
themselves, seek information on other opportunities.

lntrod% fRO:k Mode: into Agmts' Lives: While schools are
responsi bringing in people broader community, too,
may be able to share in this A Amwﬁﬁmw%w
be able to help a school 1o introduce to role models such as skilled crafis-
people, politicians, authors, architects, photographers, store managers, scientists,
dwmhmm‘mmcxmﬁmmm Often, these people
will gladly make to spend a few hours with a classroom of students. What
benter way for an adolescent to leam about new technologies, jobs in growth
industries, and the skills needed for the next century?

.111{: the Parents' Association to Promote Future Opﬂﬁ Education:
Parents’ Association can implement a campaign to promote and educate parents
and the community about Future Options Education. An effective communications
campaign might cover five areas: 1) life and skills young adolescents need to
be successful students and employees; 2) of achievement in the
middle-grades to prepare students for a successful high school and

i 3) courses students need to take and preparation required for entrance to
mmmmammmmonmm ,4)mdmofthejob
market and statistics on the labor market; and, §) address
possible conflicts between parental and school expectations for sudents.

In addition, telephone suppart networks usually are organized by parent

i link who have with education
qwg;nims pa:;;:ts wﬁgommnﬁﬁnﬂliuwigd mmmmfmmmm
Wa&mm;mmnmmmﬂmvﬁd&

Above.Age Elsge, S!:fmgtma::mﬂ -Schoo] Communication: Schools
must win the support of parents § to ensure more congruence between
what children in the home, and they experience at school.
According to Yale University's Dr. James P. Comer, the young person's

cal preparation for school, and the collaboration of school staff and
parents in the child's academic and social development, are of critical importance.

50
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PROGRAM IDEAS:

Helping Parents Become Oriented To Junior High School
In Middlebury, Vermont

At Middiebury Junior High School in Middiebury, Vermont, the school and teacher
ndviﬂshmanmba'cf tohebaiuxundengagethcinmdmm
students and their parents. , prior to students cntering the seventh grade,
hmbe withuaiesd'dimm groups for parents. Anheee
heldnmedmmym

School.

the and summer, parents receive information from the school in the

form of newsletters, and a parents’ handbook. In May, there is an annual
curriculum fair that sixth-grade paren tsundsmdcmmd. Also, parents and sixth-

teachers receive 8 questionnaire information about their child, e.g.
in Iﬂ?mddislihs.ms. Ovn-.r'hey .theTeachuAdﬁggncts

parents in onder to answer any questions may have. Each teacher y

eight to ten students to advise!
In the fall, several open houses are held during which parents meet both their children’s
teams (their five cote teachers) and their teacher advisors. The guidance depastment
facilitates the program.

For further information on Middlebury, Vermont Junior High School, see "Parent Involvement in New
Futures,” The New Futures Institute, Center for Human Resources, Brandeis University, Resource
Guide Series, Vol.1, 1989.

mmmm&mg.wm Unimxmmgh'
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A Parental Involvement Model at Montgomery Jr. High School
In San Diego, California

Jr. High School in San Diego has a full range of t involvement
on educating students. They state clear] parents
other members can mm»ma«gdmm Itis
& twO-way street; teachers expect as their right, and they get it. They also reward
i;.‘:hh ways of recognizing volunteers a pot dinner for volunteers
spouses.

At the of the school year, a "Help Your School - Be a Volunteer!” form is
distributed, if parents would be interested in involved in office work,
mmmmmumdm ts, in the
classroom or in after mm;'wmmm»m occasions
(book fair, bake sales, chaperon dances, 7th grade parent or Junch time sales)?
Would you be interested in giving 8 workshop, attending Shadow-Your-Smdent Day
(enjoy a typical Junior High School day and attend all your child's classes), working
on Adopt-a-Senior Citizen Grandparent mﬂmnningthehmﬂx(?oﬁm
Night cosponsored with a computer store? days and what hours?” Work and
home phone are requested.

At Montgomery Jr. High, the principal and teachers reach out with clear messa
abmnwhatisupecmdsgfpmxs. g‘enmple: g

mschoo}oﬂ'mwwg sdmxhelppm:spt:'bi_enerpmts.fu;?nunplc Iy
Systematic Training ective Parenting ecnagers; Who our
mﬂome? You Or Your Kids?;" A Drug Awareness Week and Workshops; and ESL

The school reaches out unabashedly to businesses and the Navy in their Adopt-a-
School Program. The students benefit from linkage with adults outside the school, At
the Naval installation, they can take a course, tour the facilities, work with a tutor, get
athletic coaching, get help with vocational education and join an extracurricular club.
They can be as an outstanding student, in how-to-get a job
lessons and be eligible for -mwu'i.Nnvypamnelinmlnnnﬁdm.
ﬁtness.dru!galmemd anzinment. To teachers: These Navy adopters also graded
test papers

Source: “Parent Partnership Programs,” 1987, published by Montgomery Junior High School. For
further information, contact: Anne Benedict, Intervention Coordinator, Montgomery Junior High
School, 1051 Picador Boulevard, San Diego, California 92154, (619) 691-5499 or (619) 691-5440.

h3
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The RECAP m In Boston:
Parents Negotiating ble Promotions

In Boston, Massachusetts, potential dropouts and their parents pegotiate a double
promotion for middle mmummumggmkmenmy
credits to move on, and have a history of attendance and disciplinary problems The

RECAP program in Boston middle schools uses this double on as the primary
M?WM&WMMNM And, for many

As a condition for participating in RECAP, students and their parents must sign a
behavioral contract that requires students to meet all standards for promotion required
of other middie grade students: ﬁmamdmxhucqum.nggubin
all subjects, 90 to 120 hours of community service, and conduct.

students exceed the minimum requirements for grades, , and attendance, they
m.pdnswhkhmeymmmmfm‘mducﬁmsinmehommﬁtdmmmy
service.

Smﬁuﬁwﬁmw%ﬁwmmwm“&ﬂm&w-
once again in June. expectations are coupled
mmgypmwmmmmm& Sm‘tcomimoﬁn-whool

services and academic monitoring provided by an youth advocate, and

with human services in RECAP amanges for

students to eam credits by working 45 to 120 hours per year. Between 1983
and 1987, 282 students were promoted to high school at midyear. By April, 1987, 75
percent were still at the high school.

For more information, contact: Joe Smith, Boston Public Schools, Department of Curriculum and
Instroction, 26 Court Street, Boston, Massachusetts (02108, (617) 726-6200. [Adspted from: Making
the Middle-Grades Work (Children's Defense Fund, 1988) and THE WAY OUT (Anne Wheelock,
1986)].

b4
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Family Math Evenings At Kensington Avenue School
In Springfield, Massachusetts

During "Family Math" evenings at Kensington Avenue School, middle school
mmmmmmwwmmmmm Adopted from a
wmmﬁm&wwggm imeuimm is
a system is t0
such concepts e spatial mkm and >
s »
estimation, as well as the use of This project is to show
adolescents that math can be fun, and to get them to pursue algebra rather than

The youngsters are excited about the program, saying that it is better than watching TV,
sitting at home, or being bored. Here, they see their friends, time with their
parents, communicate, play math games, and win prizes. at the same time, they
are

high school math. evenings encourage the students to ask for help, aclueora
hint. Perseverance is a most imponant part of doing math.

Likewise, parents are excited about helping their children with academics, and they are
talking to other parents to me&involvment. There is a move on 1o create
other programs, modeled on this, in social studies, science and language arts.

The Springfield program has received help from a local supermarket chain, Big Y,
which supplies refreshments and some materials.
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Tips for Teachers and Principals
Ways To Encourage Parental Involvement:

Assume that all parents are interested in their children and in finding ways to help
them achieve.

Provide diverse roles for parents to be involved:

—~  Parents as recipients and of information.
Parents as of children's educational endeavors.
-~  Parents as for their children.

Establish partnerships with community organizations to reach who don't
have time to in school orwhohavediﬁcultymeommg' to
Mmhodbecmseﬂnylxkchﬂdmwmmn’m.?mmsmps’ can be used

- }b?mvisitsineonwaﬁmwidwommﬂtyleadas,dagy.orsocial
workers.

--  Providing information to parents at their work-place, at health care centers

or public assistance
--  Holding early awareness workshops at churches, community centers, and
neighborhood organizations.
Convey early awareness information through local radio stations and community
cable television programs targeting parents, youths and ethnic communities.

Use the telephone to call parents on a regular basis with information about
academic progress, strengths, and accomplishments of their children, as well as
invitations to upcoming school functions. Use conference calls with translators to
communicate with parents who do not speak English.

Provide invitations, handouts, and workshop presentations in the parents’ first

language. Communicate information in which reflect understanding and
mﬁvitywcumnﬂdiﬁmw&chmmm:swchdiﬁmaﬁmm
parents’ expectations for their and perceptions of schools.

Assign a gui counselor responsi for working with parents, particularly
parents of those students identified as at-risk of not completing high school.

Employ a parent liaison for each school to coordinate parental involvement and
outreach.
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Tips For Parents In Designing A Home Learning Center

A called Parents and Counselors Together (PACT), developed by the National
Amofmmmmmdnmm of the
family and home in student achicvement and success. They have methods of
home and school collaboration which foster self-esteem, motivation and academic
achievement, identified ways that parents can become involved in their children's
education, and parents help their children with the study skills necessary for
success in high and beyond. PACT developed the tips reprinted below.

Design a home learning environment that is appropriate to student’s leamning style,
invdvesthefdl%wing: Yo ™

Identify a place in the home where studying and quiet reading can occur.

Mmsomm (If possible, paper, pens, dictionary, etc.) that your child

Set up a standard time for homework and special class projects.
Allow the child some time for fun and play.

Help your child 1o plan his/her time so that s/he can give attention to all his/her
subjects and projects (book reports, essays).

:nng é;:i’-solvingsldus.Anowyomchﬂdtobnildﬂﬂnﬁ.ﬁxmings.eook,
er skills.

O O0o0ooOo OO

O Keep an eye on what child watches on television. Try to encourage the child
mmmhmedwan&y.:lpmm

Source: adapted from: Parents and Counselors Together Program (PACT), A Guide to Presenting
Parent Workshops That Promote Educational Success With Students, by the National Associstion of
College Admissions Counselors, Suite 430, Diagonal Road, Alexandria, Virginis 22314, (703) 836-
222,

Parents' Resources.

iddle School Years: A Parents’ Handbook by Nancy
Berla, Anne T. Henderson and William , National
Committee for Citizens in Education (NCCE), 1 Little
Patuxent Parkway, Suite 301, Columbis, Maryland 21044.
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ADVISORY MODELS

Mmmm%&mnammdmmmmmﬁw the
school. Advisors work students to develop plans goals,
and keep things moving in the right direction by assisting at critical junctures.

"Advisor-Advisee” the most common version of Advisory models, are not a
mmzﬁy decision-makers in most schools. It's not difficult
to understand hecancahiel strategy, especially when so
many students are now being Mnﬂmwm
they can count upon to be nvﬂnbb.mnmhwmd'mmdhmwhm
necessary, and to offer support. theory behind these programs fulfills these needs by
calling for consistency, support and advocacy for every student.

The Advisory Role in a Future Options Education Context:

Advisor-Advisee models can be adapted to Future Options Education. To do so,
the focus of the "advisor” needs to be to include increased is on career
Mmmdmmﬁ education and training. The advisor also takes on an
expanded role and coordinator of Future Options Education activities, many of
which will be provided by other staff.

For the sake of clarity, dnoughmndﬁsdocumtwewﬂlmfatomadmmﬂus
expanded role as the "Primary Advisor.”

What The Primary Advisor Does:

My.e&cbsnﬂentwouldhelinkedwnhmin-@oohduh.the Advisor, who is
h:ﬁn the student design and carry out a Future Options Plan

mem ijl)l T&i’; mmwmmm%r Primary

subject areas. y, this person as s

Adbvisor over several school years, although we that in some systems this will

not be possible. Taking this same thought further, a Adbvisor ought to be in

conmwithgzﬁdmcemﬂatbulhighﬁwols,mthnmdmts Future Options Plans can

be continued after students graduate from the middle-grades.

At the middle level, the Primary Advisor works in pastnership with the student, teachers,
mmmdmmmusnmnmmed.mdwimmumm

As we envision it, the Primary Advisor, or somebody to whom s/he delegates the task,
spends time with the student, and often with family, reviewing assessment data, and
hclpingmemdmfamnlmal’um()pﬁmm Mpmof?hndevelopmmt,me
Advisor works with the student and family to determine which among a variety of
and multi-year activities and services the student needs. S/he also helps the student
o ine when and in what order those activities and services should occur, and helps
the student find and access those activities and services.
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In some schools, the Primary Advisor acts as a broker -- ing in the school -

and linking to assure that the student's needs are met. Advisor helps the
student access the classes, activities, resources, and services called for in the Future
wmmﬁmmm(mumdmﬂhma He or she integrates and
coordinates the interventions, and ensures accountability of the student, other advisors, and
mmmmm ﬁmnyn;dtogwsa "
ﬂzmd?;:%wmﬁeﬁod‘swmww mestzzmndjustm

personnel. Ideally, the Primary Advisor also helps assure that everyone's
mdmmaﬁmmh&imbylmpwmhy

In the more ambitious models, the Primary Advisor may also link with a

advocate who the student
community whe can gain access to supports provided by

But the Primary Advisor's role doesn't end there, As the student advances through the
vniomupectsofhim plan, the Primary Advisor monitors, or assures that somebody
mmmm:smmmmmamhmm The
Advisor offers support, as needed, to help the student succeed; and generally assures that
mmwmsdmmmmummmnmmmmw

Without this personal, students "fall between the cracks.”
Over the long run, a Primary i amg:t?ongymywismmm

The Primary Advisor often operates as a generalist, al suvinsasaﬁiend.a
suITogAte parent, a role model, a drill sergeant, awm

Advisor may qiole,puod,insmm.mdencom uchmdentwhoxsmhﬁlha
wing. S/hemay 8 student with a teacher in another department, and monitor a young
person’s relationship with that teacher.

But beyond mediating and dngmehmdasmdmmehmw\dvimmay
Mwekmdﬁermesnﬂemsbehavim strengthening his/her capacity to exercise self-
determination, decision-making and autonomy. To be effective at these functions, the
Primary Advisor needs to establish a relationship of partnership and mutual with the
student. The Primary Advisor helps the student relate actions to outcomes, and expects the
student to share the responsibility for carrying out his/her parts of the Plan.

Of course, it would be ideal if each Primary Advisor had only one student with whom s/he

na)dthisrole;howeva , we recognize that the logistics of such a small “case-load” would
Therefore, we recommend that Adbvisors be assigned responsibility

faamblenumbud‘mdmts.givenlow tions and workloads.

)
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PROGRAM IDEAS:

The case-studies that follow describe a number of middle-grades advisory that
mmm.gﬂmmm Although none call the

offer students the myomenreOptions
mmmmﬁmmmm that these examples are

worthy of attention.

Advisory at Broomfield Helghts Middle School
Arvada, Colorado

mmmmmmmmﬁﬁmm!—mwfmm
Heights.” Each advisor has 20 students, all from the sarse ;- «de. Students meet with
their advisor for 18 minutes each day, mdmveWﬂmdayardMyfa
structured activity. School counselors, with adminis.. ative belp, < repare a monthly
mbookfwﬂ:ispwmwhichbclndesinmmindwmmhng life
skills, and commumnication.

Source: Advisor-Advisee Programs: Why, What and How, 1986, by Michael James, published by the
National Middle School Association, 4807 Evanswood Drive, Columbus, Ohio 43229-6292.

Putnam County Schools, Winfield, West Virginia

Putnam County, West ia reorganized its schools with the goal of enhancing the
affective growth and t of children. They created four small middle
to house grades 6 through 8. Putnam County educators felt that the best way to

an affective carriculum was to have an advisory program. About the same
time the West Virginia Department of Education published four objectives for its Middle
Childhood Guidance Program. mmijgem&wdymmms
Education: "To assist students in acquiring an awareness of their environment as it
ﬂmmpusoml-social.carmandamdunic " Omofﬂmobjecnve

the w«&: nmm to careers, sctnng.

nmlpﬁmdesulmdmmmdmhﬁngwhod-bjemw
malongwnhamoduleenmaglnghcﬁvidulpojm

Source: Advisor-Advisee Programs: Why, What and How, 1986, by Michae! James, published by the
National Middle School Association, 4807 Evanswood Drive, Columbus, Ohio 43229-6292.
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The Gmdﬁmt of All Advisor/Advisce Programs:
Shoreham-Wading River Middle School on Long Island, New York

This venerable 18 year-old program is 8 model of Future Optwons Education. As
described by Gene Maeroff in his March 1990 Phi Delta uﬁde,"Gdng"{;
Know A Good Middle School: Shoreham-Wading River,” Wading

is  school in which team tesching is the norm, experiential leaming is 8 ballmark,
cooperative s is widely practiced, teacher participation in decision making i
extensive, and lunching with their students is a daily event. Ounmmitym
mhmw&mmmwmemmmﬁmmgm
work, youngsters ﬁeqmm“ mmmopﬁms.mn classes

mdvhymngmdimm e of the school. The
advisory program helps the student at picture emphasizing
mﬁsm.wmmhmemm;ummﬁ iod of
rapid change. advisor/students matio has never been less than one adult for every
ten students. Virtually all school staff — administrative, art, health, physical education
and library staff and even the principal ~ serve as advisors.

According to the report of The Carnegie Council on Adolescent
Development, * start the day. The advisor meets with his or her group for
10 minutes before classes begin to discuss school issues and student's activities. This
session, similar to the familiar homeroom period, sends the students off to class from a
secure and stable base. Students and their advisors meet later in the day for 15 minutes
to eat lunch together. Twice a month, advisors meet before classes begin with each
snﬂcmmamc-m—onebaﬁsmins?ggups. Two bus runs each morning ensure
that students scheduled for pre-class can get to school. The sessions offera
chmndiscussmdmﬂc&paoéecm.homemschodmblmmmy&hingm
interests the student and .

Advisors are assigned to students for one year, observe students in class and after-
twi :?mm mmm mggm %achers send all
ce a year parents to Pro

Mmdwmmwﬂms‘dﬁmwbowlﬁx?&einfmmﬂmmdmitm
report cards. They have a good record of parent interest - individual parents’ meetings
mmdvismhaveaggummdmm Advisors are trained and supported by
guidance counselors and psychologists. Advisors work as a student's support system,
academic advisor, and advocate when misunderstandings or problems occur.

Tuming Points. the Camegie study, evaluates the advisory as an
myfmuchﬂ:ngpermtodewlopamppaﬂve with an adult who is
not a parent. system appears to reduce alienation of students and provides each
adolescent with the support of a caring adult who knows that student well. It
says, bond can make the student's engagement and interest in learning a reality.”

The Shoreham-Wading River Central School students sum it up best: “You have
someone to tell your problems t0.” "There are things you just cannot discuss with your
parents. You need an advisor.” "If we didn't have an , how could we be sure
someone would care for us?” "What a pleasure to have a teacher just pay attention to
me without anything interfering.”
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Patapsco Middle School, Ellicott City, Maryland
Teacher Advisory Program

In existence for almost Patapsco Middle School's Teacher
Mmmmu&mngm infomda&‘mch

of any
competencies that students are expected to attain include:

1. the in the decision that
strengths, interests, aptitudes and skills.
2. Km;ﬁiemmvbmwedaﬁummmdm

knowledge of personal characteristics to careers of interest.
mmwmmm?mu the importance of
, and careers of interest.

and
career researching
4. mfymg and attitudes needed to secure a job, accepting that career
D oes n developiag Bavatve educaooal and caees plans knd usng Virion
resources for locating job and career information. ¢

Each teacher-advisor is responsible for approximately 20 students, all from one
meeting with them for 45 minutes twice a week in the general studies class after
Teacher-advisors these sessions and under career education would cover topics
pestinent to their on Making and Career Education domain. Parents of Patapsco
students continually comment on the school's caring staff and involvement with
students. The school's advisary program contributes to this community feeling and
helps bring a sense of unity.

Source: Advisor-Advisee Programs: Why, What and How, 1986, by Michael James, published by the
National Middle Schoo! Association, 4807 Evanswood Drive, Columbus, Ohio 43229-6292.

Teachers' Resources. Advisor-Advisce : Why, What and How,
by Michael James, by the National Middle School
Association, 4807 Evanswood Drive, Columbus, Ohio
43229-6292.

wmﬁm'* M':mhxmpmimuax;pia.mxeby
Gene 1. Maeroff .

Tuming Poin's, Preparing American Youth for the 21st
Century, The Report of The Task Force on Education of
ngngAdolescems.June 1989, Carnegie Comcti’lf 01:1
bmtbeww&mpemm ew
;g.ké&slomt e NW, Washington DC 20036, (202)
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MENTORING MODELS:

What is Mentoring?

Mentoring programs pair individual students with caring, mamre adults from the
commumity.

Mentoring is an approach that is increasingly uneduponuamytofulﬁmhenwd
m institutional m‘bm me vndel
or systems. mon

used activity for mmn\cmmm

as "at-risk" of not

The concept of mentoring is an age-old tradition. In colonial times and even later in
America, and for centuries in Europe, took into their home boys and girls

who trained as apprentices in the trades and servants in the larger homes, and clerks
in businesses. It was the responsibility of the in the community to train the youths
and usually to house, feed and clothe them as In fact, until about 50 ago, it was
mmmﬁ”“f"m@m”ﬁ"""mmm has

recent young
historically been as a community responsibility.

canin?;" wmhconsi:gns. It in mprghi:nsive
a strategy CAN SeTVE 88 ONe a

intensive program of intervention in the lives of adolescent that helps schools and
students meet Future Options Education goals. Mentors supplement and support the work
of the Primary Advisor --they do not take the place of this person.

What Do Mentors Do?

A mentor works one-on-one with a student over time, usually with a focus of helping
mm:mmdmmmmduﬂymmdnmebegimdm
relationship.

Mentoring activities vary dependin wf on the interests, needs, and goals of the students and
the mentor. A mentor may work wmmwwmmm
dnsmdmt’sschoolcmworkeephim/haﬁumgdng education. A mentor
mbﬂpﬁemﬁmm&emmaﬂﬁemﬂmm visits or to cultural

mmmmmm kwhod. S.:’wdmmmmm:smp

Mfammmﬂmmmathmfmmmmmﬂm

mmmm%m“bﬁ:ﬁywmmmy.u\dmﬂlymmre
telephnneemmt.'l‘hae may be occasional activities
umg?mm
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What are the Benefits of Mentoring?

ismmeﬂm:mhniqwfwnﬂmdm&bmmhﬂyfm
adolescents. It can increase the likelihood that they will stay in school and
%MM:wmﬂgmﬁsﬂcﬂmfaﬁm training, or skilled

Mentore into smdents’ lives a taste of the world outside of home and school! along
with ideas, and inspiration that come from an entirely different base of
Having a mentor can give an adolescent the confidence to form other
with adults and make positive connections with the larger worid. Mentees
frequently with their mentor and, as a result, become able to do for themselves
what these older persons have done for them.

‘This sounds like a powerful way to help young people -~ and it is!

Where Are Today's Mentors Found?
Wmmo&n%ﬂm&w mmcanbefomdm
retirement centers, and other local organizations. o

Ammmhmmnguﬂamnhmgmhmumm They

usually volunteer or are paid a to help students one-on-one. While it is preferable
that mentors be from Muwdwsnﬂmwhbwbomdzymmm
have been many mentors whose backgrounds differ from the students assigned
to them.

Recruitment is often handled through contacts and individual referrals -- generally
ﬂzemostﬁme-consnmng.hnmom ective methods. Another effective technique is to

find 8 community leader to "champion” mentoring. Sites with a strong committed
champion have a relatively painless time finding a good pool of prospective mentors.

Recruitment works well when a school hooks wuhaeohwivudnhwgmimon-fm
example: a local university, abusiness p,achmchgmup,acivicnmodaﬁon.a
conumunity-based essional club. It is crucial that this organization
mmmmnmmdmmmmmmw In addition, the
organization should monitor their progress and provide support as needed. It is helpful for
the organization to have linkages with institutions of higher education, foundations and
other community resources.

What Does It Take To Operate an Effective Mentoring Program?

Ahboubmmingisiniﬁauvsmmtdwaysschool based, one usually finds that in
schools, mentoring is a department-, house-or school-wide undertaking. It is not an

teachers undertake alone. Rather, it is a team effort in which parents, the student's
mms.thepmdpa!mdthemenmwmkmgczhawhhmemdmtonmc
student’s behalf.

As in any important and large scale partnershi) mentoring pro require adequate time
hphningmmhnmmngmdmm;gpomﬁal ; FecTuiting, orienting
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and training potential mentors; and communicating with school officials, including

advisors, teachers, and princi start-up also close attention to

e Program start-up requires on to support
mecnvemmﬁ“ngmms coordination and training of mentors. They call for
conumunication the family mm:m%mmmmof

the mentor relationship and trust the individual with whom their child is paired.

need 1o be part of a tightd closely monitored program combining in-school
-1;::, dmngm:igh‘h mmdedige.mdahimnyAdvisuwbows:fnny

What are the Traits of an Effective Mentor?

There is “model” of a "good” . Different have diff iti
Um.':o‘:igglee . a "good” mentor mentors erent qualities.

]  An older mentor, for example, might be able to offer a mentee a feeling of stability, a
sense of history, a sureness of the value of competence. An older 's
Wndh&ﬂ&m‘dﬁemmmmm a
mentee strive for goals even though things seem tough at the moment.
elderly person has been around and can teach a youngster how to navigate through
the systems of life. Success with an elder mentor may also empowe' . student seek
out and find other adults who can be helpful.

O Middle-aged mentors have generally established themselves in their careers to the
extent that they have some control over their schedules and work-place routine.
These mentors can bring their mentees into work, show them around, let them follow
them around as they work, and involve them in some work activities.

0O Yom mentors, while lacking the seasoning that comes with age and experience,
can exploit their narrower age differential to develop close rapport with a young

mmda&amrMMmugmnymed&mmeymm
to make the necessary time commitment, genuinely like young e
enjoy their company, have inm'pa'sonalshlls.::ymand m\ma
realistic expectation about the experience and the effort ew mentors need
orientation in program objectives and how to work with adolescents.
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What Makes A Good Adult Mentor?

¢  Respect fo youi.g people and an understanding of the challenges of their lives in
and out of school. &

¢ A personal commitment to do what it takes to insure that the student makes it.

¢ A listen and be > be there
AT e e gl et b o

¢  Openness to leaming what life is like from a young person's point of view.
¢ A concem about the community.

What Keeps Mentors Involved?

Administrators of mentoring progranss generally agree that adults continue as mentors
far longer if they have:

¢  Formal training in ways to work with and relate to students;
¢  On-going support when then run into problems they can't handle; and

¢ An opportunity to get together with other mentors to share experiences.

Portions of this section were adapted from Connections: Linking Youth With Caring Adults, A Guide
to Mentoring, by Joan Walsh, Urban Strategies Council, Oakland, Califomnia.
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PROGRAM IDEAS:

At Risk Youth Care To Learn When Someone Learns To Care:
Milwaukee's One on One Teen Initiative Program

Milwaukee's One on One program is to help teens stay in school, improve
their educational performance, and Mmopdons. A collaborative effort
involving the schools, comumunity - mdl:ﬁ;usmniggm.mc&mc

wmkcndﬂ'mnccprhmﬂ% offering youngster the suppost
signiﬁantmdsnsnining betm P an :ﬁhﬁd oo

& mature nyounspmmm

'helpMmdevelopa -worth, instill values, guide curiosity, and
encourage a purposeful life.

Mentors, recruited from the city's business and wi:rndabout
twohousaweekmavmyd'wdviﬁuwi:h youth such as helping

the youngster gets to school.
%mm‘gwmmm
oneexecuﬁwsumedit » "Mentoring can make a positive

inmelifeofayoungm The mOneapamissigmﬁmmand
worthwhile for our businesses, our volunteers, and our youth.”

For more information, contact  Rhonda Taylor, Director, One on One, 101 West Pleasant Street, Suite
102, Milwaukee, W1, 53212, (414) 224-0300. Adapted from srticle and newslester re: One on One,
Milwaukee's Teen Initistive,

Baltimore's Project RAISE

Although we cannot yet sa thutitw:llpmve "successful,”" Baltimore, Maryland's
%AIS yﬂ y ambitious, innovative model worth looking at. Itisa

seven- lon mmmhighschool;mdmminlws
foﬂnner-cny w have each adopted a middle-grades
classofﬁﬂsmdcms. Sponm mhchildwithanadnhmemorhamgmmof

academic and personal development through hig/her senior vear in high school.

RAISE's sponsors are a Catholic women's college, an historically Black
mmWmeBMchmhmpﬁvmbuﬁmmminwmﬁ:na
me‘:lda::slﬁ tha:'y‘me hgldmmmity well penonal
ects s attempt t0 as as
mu%cmlatimsbxps. sponsor has also made a financial commitment to

The project provides tutoring in basic skills, workshops on careers, leadership, family
issues, substance abuse and adolescent sexuality. Contributions support
administration, mentor training, and salaries for project staff and site coordinators. The

is administered by the Fund for Educational Excellence, 616 D. North Eutaw
treet, Baltimore, MD, (301) 685-8300.
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Career Beginnings: A Model High School Program
That Can Trag'hte To Middle?Gndes Students

Career Beginnings is a with specific academic Operating in
ﬁm&upﬁﬁ;ﬁgh mfmd mmﬂuy&mn
some
m&ﬁmmmm By&emdof&el%yw.m
Beginnings will have intervened in the lives of 10,000 students.

The program is desi to assist high school juniors and seniors; howevez, its basic
premises are useful for any mentoring program.

Students learn how to and pursue career options and ties through a
mmm@%mkmmmmmg
It builds on the previously untapped of moderately-achieving
school students, and helps them overcome social and educational deficiencies
by exposing them to the college environment and the world of work in ways.
It works y well, for example, with students who are and some
Bgmm&wmwmm“ﬁngmmm other words,
without special efforts and interventions, youth are unlikely to attend college and
schieve their full career potential.

‘The results for the high school students have been extrsordinary with 95 percent
graduating from high school and 65 percent attending college.

The Career Beginnings “formula” sounds remarkably like some of the key aspects of
Future Options Education, and is well-worth adapting to make it more age-appropriate.

First, students go through a structured series of workshops and classes in career
awmeness,coneicnrvpnmfon. for college admission, decision making,
communication, and remediation in basic academic skills. To adapt to middle-grades
students, one might do basic career awareness, an introduction to college, and age-
sppropriate basic skills remediation. These interventions have been described in
previous chapters.

Second, each student is matched with an adult mentor from the business dor professional
community. The mentor meets with the student at least once a8 month to discuss career
and college planning. This gives students access to successful adult(s) in their
community. Mentors meet with mentees for 18 to 25 months ~ often continuing to
meet long after high school ion. This aspect requires little adaptation for middle
school Rather than doing college application work, the mentor might try to spur
the on to pursue college, to improve his/her grades, and to enroll in the college
preparatory track.
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Career Beginnings (Cont.)

Third, students have the k in -level with
inﬂ: woppommitytowgis entry summer jobs ca&eeer
ofmewat andgimdnmanowanmitymmn

wﬂum by at least 30 hours
reduce the ltmdm y occurs over
ﬂwm Akbougnul uotbe for mi grades students,

there service, “rent-a-kid” programs,

Fomh.mgningldvidng, and counseling during the schoo! year and the

students focused on the future and wosking toward goals. Bach student
hasm plan that provides both a tracking mechanism and an early
intervention system that immediate action from the local Carcer Beginnings'
staff when arise. aspect of Career Beginnings is appropriate for mddle-
grades ts.

Finally, following graduation, the Career Be staff stays in touch

ﬁswdzmsw?;muhmheymmcmngthe setfm'ysdtemselves.
Wemnnslmthisaspectdmwse meirjob umgﬂmmhighschool.
mdle-yadespamelmmpviewin as " when students
move into high school. Puhaps.eachmﬁdleschool do follow-up to assure
that its graduates are actually adapting to, and succeeding in, high school.

For further information, see "Career Beginnings: Helping Disadvantaged Youth Achieve Their
Potential,” 1989, by William Bloomfield, published by the Phi Bets Kappa Educational Foundstion,
P.0. Box 789, Bloomington, Indiana, order Fastback Title #293.

Contact: William Bloomfield, Career Beginnings National Office, Brandeis University, Heller Graduate
School, 60 Tumer Street, P.O. Box 9110, Waltham, MA 02254.9110, 1-800-343-4705.
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"Social Mentoring” At Frick Junior High School, Oakland, California

mmmmmmm June Jackson started a

for her female students.
Sy o e gt e i e e
person's acquaintance with adults. Jsubmmmmmﬁn;ofmmﬂmd
program, the successful "Oakland Scholars- Achievers Program,” and
mentoring would make a difference for her students, many of whom come single-
parent homes, move a lot, and live disrupted lives. Shewnuthemmhavea
relationship with someone who would be an anchor.

Shewwhdwhhadvicm.nhck“!mmudfa’w t
Delta Sigma Theta sorarity has the program which has been in
forsemﬂywsuowmdhasm mtchu.hcbonmmdsgw
sponsorship because it the mentors more of a sense of ownership,
sense of community and mutual assistance among the mentors.

This program description was drawn from “Connections: Linking Youth With Caring Adults: A Guide
To Meaioring,” 1989, by the Urban Strategies Council of Oakland, Califomia, written by Joan Walsh,
Urban Strategies Council, Thomton House, 672 13th Street, Oskiand, CA 94612, (415) 893-2404.

For forther infarmation, contact: June Jackson, Principel, Frick Junior High School, 2845 64th
Avenoe, Oskland, CA 94606, (415) 562-656S, or Dezie Wood-Jones, Executive Director, Black

Women Osganized for Educational Development, 518 17th Street, Suite 202, Oskland, CA 94612,
(415) 763-9501.

Boys & Girls Clubs of America Mentoring Middle-Schoolers

Through their One-With-One career exploration program, the Boys & Girls Clubs of

America are matching junior high and high school age youth with adult volunteers

mmmcyomb'swinm Mentors give advice and a&rg-
experience explorin apmfemiunalacuw Local Clubs

schools and : with the information and assistance they need to become

involved in ehm?muplmdonmdphming.

lnrdmliheFLWam.Tms;BayG!y Michigan; San Francisco, Califomia; and
Tampa, Florida; youngsters who dream of becomngdocmhwmjﬂpﬂotsor
business people are paired with professionals in those fields. The

youngsters that they can achieve, while also exposing them to the wakandsmdy
required to reach these goals.

For further information, contact Jesanine Bokor, Director, Career Exploration Program, Boys' Clubs
¢” * atrica, 771 First Avenue, New York, NY 10017, (212) 351-5900. Adapted from Operstion

M ., One With One Program; and from "Program Gives Young a Handhold Up”. Star-Telegram,
Fort Warth, TX (1/31/87).
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CHAPTER 4:

ASSESSING STUDENTS

*How do we determine what kinds of help she student needs
and wants, and where and how do we collect the data to
enable,,t'har and us 10 make intelligent choices about the

Assessment is the key.

WHAT IS ASSESSMENT?

Assessment is an ongoing process of questioning and communication involving strategies
such as gathering existing data, testing, interviewing, and observing.

A thorough assessment enables the student, his/her teachers, the Primary Advisor, and all
of the other stakeholders to understand where the student is starting from, and to measure
how s/he is progressing at any point in time. Through ongoing assessment, key adults can
hear, see, and sense a student's situation. They learn who the student is, what strengths
can be worked with, what vulnerabilities must be compensated for, and what progress is
bemn;dg made. The responses to such information can then be wilor-made to that particular
student.

Assessment is generally performed at the outset, to determine "Where do we start with this
particular student?” As uime and activities are completed, further assessment can
provide information such as, is the student now and what pro has been
made?” In other words, assessment reflects the student’s situation at the time of the
assessment. It also acknowledges that the student's situation will probably change

frequently.

Let's be candid about assessment -- it is an art rather than a science. All assessment
techniques have their limitations, and that must be understood up front. In fact,
hometricians spend their lives trying to develop accurate assessment instruments.
e're not suggesting that a Future Options assessment must be a burdensome task
undertaken by skilled psychometricians. Rather, it is a useful tool to help plan for future
career and higher education options.



The determination of who handles which aspects of assessment must be made locally.
Often, it will be handled by more than one player. We would suggest, therefore, that the
student’s Primary Advisor coordinate ihe various assessment processes and be ultimately
responsible for assuring that a thorough assessment gets done.

We also feel strongly that a8 Future Optioas Plan (see Chapter 5) should not be developed
mﬁlnknowledmgeaduhbasmvg?wzdmdin ted assessment data with the student,

and the student has concurred that it presents a y representative and accurate
picture,

WHERE DO WE GET ASSESSMENT DATA?

Students wil] be the pri source of information about themselves. They can be talked to
informally or interviewed formally. Smdemscanbemtedandqnesﬁm«z Teachers are

another 1najor source of information, since they observe the student regularly in classroom
and group activities.

Assessment can be fun too. Much information can be gathered through structured
exercises, group discussions, and other classroom activities that focus on future issues.

In add‘tion, much useful information about the adolescent may be gathered through:

personal discussions and interviews;

talks with teachers;

opinions of teachers and teaching teams;

input from other knowledgeable adults;

~erbal and written reports;

self-awareness classroom/group exercises;

values clarification classroom/group exercises;

analysis/feedback of assessments to students to check validity and
revise as needed; and

parental input.

O000004aaa

O

WHAT DOES AN ASSESSMENT REVEAL?

A conprehensive Future Options Education assessment might seek information on issues
such as the student's:

short- and long-term goals;

knowledge of the labor market;

knowledge of the realities of post-secondary education;
knowledge of post-high-school training oppormunities;
educational strengths and needs;

talents and interests;

existing support network and environmental barriers;
needs for help from the human service system.

00000000
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Of course, the extensiveness and comprehensiveness of the assessment process can be
dammdbyeachsclwolmﬂmgmavmlablemmsandm Following is an
assessment containing suggested questions based upon the aforementioned

ve list of categories.
ASSESSMENT GUIDE FOR MIDDLE-GRADES STUDENTS

Short- and Long-Term Goals:

We can assume that nearly all middle-grades students will benefit from activities that
"broaden their horizons” — introducing them to options they didn't know existed, creating
new dreams, and putting current ones into perspective. To provide a feel for how
extensive interventions for a student must be, assessment might include questions such as:

What are the student's dreams?

What does the student want to do with his or her life?

What "little things” and "big things” does s/he want? Do they have to be obtained
now? Can they wait and, if so, for how long?

Does the student include a skilled job and/or 'rost-high-school education/training

among his/her long-term goals? If not, why

How did the student develop these ideas?

What interventions would help expand the student's dreams and/or bring reality to
unrealistic ones?

00 g ooada

Knowledge of the Labor Market:

iar adolescents have little understanding about opportunities available to them in

thc adult labor market, and about the relationship between education and job prospects.

Some may have parents who do not work. Their own occupational knowledge may derive

mwy from television (and hence may assume, for example, that hospital careers are
doctor, nurse, housekeeper, and orderly, etc.).

Those middle-grades youth with "traditional” work experience have usually done baby-
sitting, delivered newspapers, mowed lawns, or other had other temporary "ad hoc" jobs --
none of which provide much in the way of introductions to the adult labor market.
Unfortunately, some y &radolescems have had significant experience with "non-
traditional jobs" in the un (drug-dealing, selling "hot” goods, etc. ) --
experiences that may provide u'ansferable slalls, but are not the types of adult jobs we'd

like them to pursue,

Assessment can us understand what young people ive about the labor market,
their place in it, mdp role of education in their lives. this information, we can help
students make educawd. non-limiting decisions about their futures. Toward this end,
assessment can investigate questions such as:

O What is the student's perception of why people work?

O  What does the student consider tobe a gm_;)obafmhxghschool” Does the
student consider such a job to be 8 viable goal? Why or why not?
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What vocational and career interests does the student express? Does the stdent
relate these interests to other aspects of his/her life?

Are these interests realistic?

What additional skills are needed?

What employment experiences or knowledge does the student have?

If the student could assume that s/he could be hired in the job of his/her dreams,
what would that job be? Why?

What does the student think “work" is all about?

Does the student view who go to work in good jobs each day to be
"different” from him/her? In what ways?

Does the student know about traditional work environments and expectations?
Does s/he understand how aspects of school relate to those eavironments?

Does the student understand that the academic tracks available in the middle-grades
or high school may affect his/her chances to obtain a good job?

Does the student understand what it will take to advance through academic tracks
from where s/he is to where s/he might wish to be?

Does the student grasp how his/her current actions, choices, and/or decisions may
affect his/her chances for a good job after high school?

What interventions would help ex the student's labor market understanding or
goals, and/or bring reality to istic views?

O00000dgoaaa o

Knowledge of the Reaslities of Post-Secondary Education and Training:

We know that many students assume that college o;'post-high-school training are out of the
queston. We also know that a goodly percentage of these students shouldn't make this
assumption. Other students say that they want to go to college, but haven't the faintest idea
about what it takes to do so. If we are 1o enable young people to realistically pursue their
potential, we need to intervene. Assessment can enable us 10 know what types of
interventions each student needs. We can ask questions such as:

Does the student assume that s/he will eventually pursue education or training after
high school?

If the student could assume that s/he would attend college or other training, what
subject area would s/he pick? Why?

Does the student understand what must be done during middle-grades and high
school in order to make pursuit of post-high- school education or training possible?
If the student assumes that s/he will not pursue education after the middle-grades or
high school, why not?

How does the student view "education in general?”

What does the student think post-secondary education is like?

Does the student think that students who pursue education or training after high
school are "different” from himvher? In what ways?

Does the student know how the post-secondary environment and expectations differ
from the middle-grades, from high school?

Is the student aware of what colleges or training schools look for when considering
an application for admission?

Are the student and his/her family aware that financial aid may be available for a
college education or training after high school?

O00000000a0
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Doesgxsndemwdamdhowhis/hcrchoiceofhighschoolwﬂlaffecthisﬂm
Does the student understand that the academic tracks available in the middle-grades
or high school may affect hi/her chances to attend college or other training?
Does the student understand what it will take to advance through academic tracks
from where s/he is to where s/he might wish to be?

Does the student grasp how his/her current actions, choices, and/or decisions may
affect his/her chances for a college education or post-secondary training down the
What interventions would help expand the student's understanding of post-
secondary education or training?

What interventions would help the student develop realistic goals toward post-
seconchxyedmﬁonornining,md/mtningmmytonmeglisdcviews?

OO0 OoO00a0g

Educational Strengths and Needs:

If a student is to eventually attain the goal of a skilled job or education/training after high
school, s’he will need to and achieve (at both the middle- and high school
levels) a course of study leading to that goal. Assessment can identify what the
student will have to do during the middle-grades to open, or keep open, these post-
secondary options. Questions such as those which follow will help:

What has been the student's educational history?

Could specific interventions assist a student to pursue post- secondary education or
training if, at present, s/he is not considering either to be an option?

Is the student receiving educational content that will allow for access to knowledge
that will Jead to post-secondary education or training if s/he so chooses?

Could the student obtain a skilled job after high school graduation if s/he continues
performing (academically and otherwise) as s/he has so far, and in the course of
study s/he is in? If not, what academic (or other) interventions would it take to
change this?

How long would any needed academic interventions take, what would they require,
and where would they lead?

How is the student’s attendance?

Where is s/he strong?

In what subjects is help needed?

How does s/he learn?

What problems, if any, have cropped up? When?

Dompat_tqn; emerge in the relationship of the participant to teachers and school
authorities

What interventions would help expand the student’s understanding of his/her
educational strengths or needs?

O 0O od

0 Oogooa g

Talents and Interests:

Most young people are armed with an array of talents, alth: .-gh many may be unrecognized
or dormant. Assessment can identify some of these, and may reveal previously unknown
strengths enroute to helping a young person pursue new and exciting goals. Questions
such as the following may 1dentify important talents or interests:
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What has the young person been doing, so far, to "get by" in the world?
What is s/he proud of?

What is s/he good at?

What hobbies does s/he have?

What excites him/her?

How do these skills or interests relate to his/her goals?

Are there skills or interests that s/he would like the opportunity to develop further in
some way?

O0aooaao

Existing Support Network and Environmental Barriers:

Ymgmwmewmmdmdmﬂmmdmwmmd
m their full potential. Certainly some of this can come from the school system;
asweallknow,themncan'tdoitalme.

A solid assessment process identifies adults and peers who can play a positive role in the
Future Options Education process, and pinpoints negative environmental influences.
Questions such as the following should be asked:

Whodoesthe student admire and/or tum to for help?
Who are available role models?

What is the young person's support system -- siblings, extended family,
boy/girlfriends, other close friends?

What type of relationships exist in this "family?"
Did any "family” members or available role models attend college?

Can the "family" or available role models be counted upon to support the student's
post-high-school goals?

00oo 0o0od

Similarly, negative influences in the "support system” should be identified. Often these
peorlc or their opinions can be "turned around” or offset. Hence the following questions

Does the student say, "Why should I bother with school?” If so, why?

Who or what in the young'pason 's life is telling him/her that s/he shouldn't bother
with education or pursue hisher dreams?

What environmental factors seem more attractive than traditional routes to success?
Is there regular conflict within the "family?"

Is a "family” intervention needed?

What are the objections to the student’s post-high-school advancement?

a0oaaq DD

Needs for Help from the Human Service System (optional to FOE):

Some young adolescents face obstacles to personal fulfiliment that require interventions
from organizations or professionals outside the school. Assessment can pinpoint these
situations, and can contribute to significantly improved school performance among young
people who are given outside help. Questions such as the following can help identify non-
school barriers to success:
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Are there any major problems that must be overcome before other work becomes
pom'hle(cri:isintamﬁm)?

Is the student eating appropriately?

Does the student reside in “livable” shelter?

Does the student demonstrate basic personal hygiene?

Does the student need help with medical, vision, hearing, dental, and/or mental
health check-ups and treatment?

Does the student need assistance to deal with the effects and treatment of any
existing medical condition?

Does the student need prescription drugs?

If the student is sexually active, does s/he understand and use appropriate birth
control techniques?

Does the student abuse alcohol or drugs?

Is the student aware of the dangers of AIDS and how it is transmitted?

Does an adjudicated student have access to, and use, a la to handle any
outstanding issues with the juvenile justice system? Has s/he maintained regular
contact with probation or other court officers as part of his or her sentencing? Has
s/he worked toward any sentencing requirements tied to court involvement?
Which institutions has the student attended previously?

55 76



R

CHAPTER 5
THE FUTURE
OPTIONS PLAN

GMW
ap O OGP TN U 0D S P G U 0D &8 IR O o B B W E_



CHAPTER 3:

THE FuTure OPTIONS PLAN

w;vou tell me please, which way I ought to walk from
“That depends a greas deal on where you wans to get t0,”
said the Cat.

"I don’t much care where --" said Alice.

*Then it doesn’t matter which way you walk,” said the Cat.
"-- so long as I get somewhere,” Alice added as an

53):, you're sure to do that,” said the Cat, "if you only walk
far enough.”
Lewis Carroll, Alice in Wonderland

II students don't know where they are going, how will they know when they've arrived?

It makes sense 1o help them plan beforehand what general - usually VERY general
direction they might want to go, and why. They need to consider the road-maps and other
tools they may need along the way. We believe that good Future Options Education
mquiresafmmal&lan. But we understand that some of you may disagree, and be
concerned about the paperwork involved.

FUTURE OPTIONS EDUCATION CALLS FOR A PLAN
Development of a plan during the early adolescent years shouldn't imply “steering” kids

into careers pre y. The existence of a Future Options Plan doesn't imply that
students can't change course, take alternate routes, or explore the terrain. It just means that
they, rather than flailin around, need some general sense of direction and for their

actons and activities. need some future goal, no matter how vague. They need a
sense of what to expect along the way in terms of obstacles and hazards, safe harbors,
passageways, and resting spots.

The simplest way to set 8 direction and chart a course is to develop a plan —~ one with the

flexibility needed to address young adolescents’ ever-changing needs and interests. This
plan then forms the foundation for a successful Future Options Education program.

The premise for this chapter might well be, "If you fail to plan, you plan to fail.” A
comprehensive Future Options Education intervention beglx,ns \\gth a plan for each student.
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chapter considers what is, why it is needed, when it is developed, how it is
deﬂmﬁwmmmmrn

IT'S ALL IN THE IMPLEMENTATION

We know that the issve of a plan for a middle school student is fraught with
We are aware that the tion to develop a plan is easier said than done.
Whodewlom ? Who tracks progress? Who has access to the infarmation? How
, and yet ensure that the important information reaches the
mﬂmmybeablem the student? Howdoym it from becoming a

certain mdwwndhgmm?m and emms real
ons, concems are very real ~
Mm%mwkwﬂmmmmmmm

We don't think that these problems - challenges, really, for you to solve — should stop us
from implementing a Future Educanonl’hnfwe&chchild. The rewards, in our
opinion, outweigh the potential costs and inconveniences.

WHAT IS A FUTURE OPTIONS EDUCATION PLAN?

In our ideal model, a Future Options Plan (hereafter known as the "Plan”) is a
comprehensive, ever-changing document that flows directly from regular assessments of
the student. Itnnﬂammxdmmamﬁuuymmsmsofmm
steps. A well-formulated Plan details a series of mutual, coord: actions on the part of
the student and several supportive adults that exploit the student’s strengths and overcome
his/her deficits on the way to meeting the student's goals.

Ideally, 8 comprehensive Future Options Plan is by a team that inrludes not only
mcstudentmdhls/beﬂ’nmary visor, but also teachers, counselors, family members,
and other key individuals (mentors, role models, valued peers, eic.).

With input from these e, the Plan establishes individualized, age- and stage-
appropriate interventions tad&essam%h students’ needs, and assure continuity
between the middle-grades and high e Plan defines through what means and
over what period of time action steps will be implemented. It also identifies who will be
responsible for carrying out and monitoring its various components.

With well-formulated Future Options Plans to guide them, an increased number of middle-
grades students will possess the hope and means to enter the tenth grade seeking and
prepared to pursue post- -secondary education or training, or a skilled job after huigh school
graduation.

The goals of a comprehensive Future Options Plan tie directly back to assessment, and
might include:

identifying and developing short- and long-term goals;
enhancing knowledge of the labor market;

enhancing knowledge of post-secondary education and training;
developing educational strengths and overcoming needs;
identifying and supporting talents and interests;

00aaa

91

78



O  wtlizing existing suppost networks and overcoming environmental
O  idemifying needs for help from the human service system, and linking
the student with that system'’s resources;

0 revising everything above as changes occur.

WHEN SHOULD THE PLAN BE DEVELOPED?

My.dcvebpmtddmﬁmOﬁchlmmwhenasmdmtmmﬂwnﬂd&e-
grades. However, the Plan is not set in stone. It must be fleaible. The Plan must be
reviewed and revised regularly to allow for the many changes that can be expected as the
student leams mare, advances, overcomes bamiers, encounters hindered by barriers, or
alters his/her goals.

The Plan doesn't stop at the end of the middle-grades. It needs to look at the transition to
high school too.

WHAT MIGHT BE INCLUDED IN THE PLAN?

E
.
E
g
B
&
:
8
k

the student’s goals, strengths, interests, and limitations;

know -enhancement activities pertaining to skilled jobs and post-secondary
edamghgfmuaixﬁng; ¢ Jobs and po
:eplg‘:ory activities that allow the student to grow, and contribute to changes in
other resources, classes, interventions, and activities that the student has chosen to
assist him/her reach goals;

the individual(s) or organization(s) that will provide those resource, classes,
interventions, or activities; ,

starting dates, times, ongoing schedules, locations, etc. of activities or services in
which the student will participate;

an orientation 1o Jocal high school offerings;

the tasks and responsibilities of the student;

the tasks and responsibilities of the Primary Advisor;

the tasks and responsibilities of parents, family members, and significant others;
the tasks and responsibilities of teachers;

the tasks and responsibilities of other individuals at the middle-grades level;

a "pick-up” person at the high school level;

skills the student must leam if s/he is to take control of his/her Plan while reducing
dependence upon the Advisor;

the sequence in which activities or interventions should take place;
:ﬁmsd:ednlefurmbsequemeonmbetwmhmm‘y' Advisor, student, parents, and
a schedule upon which the Plan will be reviewed;

an agreement about what happens if one of the parties breaks his/her end of the

00 00 oooooooo o o o g 0o
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L]  rewards, incentives, ar celebrations that acknowledye achievement of goals.

agresment with high schools to -up” the Plan when a student moves on 10
umpmwmﬁam Lanked

How DO WE ENSURE THAT THE PLAN REFLECTS AVAILABLE
RESOURCES?

It's easy dangerous, to devel in-the-sky" Plan that has no ties to reality.
nnmmmms)wwwﬁpm&m&mmmmmw

which activities, programs, and other interventions are and are not available;
which goals, interests, and barriers identified during assessrent can be overcome
through avzilable means;
w&hgoﬂs.imams.andhmﬁasidemiﬁeddwinumtmmtbe
overcome through available means;

which means might be "custom-developed” to meet the student's interests and
aspirations if those means do not y exist.

O 0O aa

How DO WE ENGAGE STUDENTS IN PLAN DEVELOPMENT AND
IMPLEMENTATION?

Some middle-grades students will be excited about Future Options Education and

development of a Future Options Plan. On the other hand, will be others who, for
reason, will view a Future Options Plan as one more in a string of nonsense steps that
nowhere. They will not automatically treat the Plan seriously.

This cynicism can and should be overcome through involvement and ownership. Astudem
wﬂlbemouvatedtocbannellns/her into the Future Options Plan over the long-term

only if the student feels that the Plan or Lers. It must sufficiently represent hi
Pasonalself-mm heannotbeapapaexemsewhmtheadultsmammnconmland
do to" the student.

The student must play an active, ered role - identifying and selecting available
resources, programs, and activities leadtohxs/her'g:rsonalgoals. For a student to
make an informed decision about these interventions, the advisor should discuss and seek
consensus on each aspect of the Plan:

O the types of activities, resources, or Services available;

0  how they relate to the student's goals;

[0  what makes each option unique — pros and cons;

[0  thelocation and schedule of each option;

[]  avilable slots/enroliment svailability;

0  possible delays in entry to each option;

[0  the time involved in completing each option;

O  cligibility requirements;

O  special circumstances (ianguage barriers, transportation, e1c.).

J3
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Making things even more complex, the student is not the yer in the deal. Other
p@mwﬁnﬂmhh@ﬂm@mbﬁy%ﬂ%tmmw
objectives, and undertake a process of those goals. It is important that
and all other parties understand their roles and responsibilities in carrying out
the Future Options Plan. Therefore, when the student, his/her Primary Advisor, his/her
parents, and other key individuals have discussed and upon a series of action steps,
the Plan should be signed by all as if it were a contract. Contract may be a separate
document, or may merely be signanires by all parties on the bottom of the Plan itself. This
step helps ensure clarity, accountability, and mutuality. Inherent in the contract should be
agreement about what if the Plan falls spart or if the contract is broken.

Once the student has made his/her decisions, the advisor helps to access to the chosen
and makes referrals to other if necessary. a student has been
into an activity, program, or the advisor monitors the placement to assure

that it satisfies the set forth in the student’s Future Options Plan. If the student is

m:gble:enhim specified goals through the placement, the advisor helps to review and

Our emphasis on an upfront plan for each young person reflects our belief that some
direction, even if it ges uentlyjsbenenhmnmnall. A Future Options
ion Plan is probably the most di of Future Options Education. Prcause

we understand the di ty, we would like to from prin teachers, advisons,

counselors, and parents about your experiences in developing Plans for students.
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CHAPTER 6;

CoMPREHENSIVE FUTURE OPTIONS
EDUCATION INITIATIVES

*Fine, you've given me a bunch of good ideas, examples of
programs and interventions that rmzt individual
components of Future Options Education. Isn't anyone
taking on the whole 1ask? Show me that it’s possible to ‘do
the right thing!™

Thutaresomc middle schools where Future Options Education is pretty much the
norm. Several come to mind, and are described here:

0 The Unified School District in Richmond, California's
Five Future Studies Schools;

[J The Lowell (Massachusetts) City Magnet School, the
Nation's only Micro-Society School; and

O  The Chiron Middle School in Minneapolis, Minnesota.

These are not middle schools that learned about our notion of Future Options Education,
and decided to try it. Rather, they had already figured out that, to achieve their full

g_c;‘xmnal young adolescents need certain basics, and they figured out how to provide them.
ese basics included:

[J  personalized assistance by adults both in school and
outside;

O  individualized leaming plans geared to stadents'
special needs, interests, and aptitudes;

O  arange of age- and stage- appropriate programs and
suppgmvexge-muonstopm\ndecxpm
learning; and '

O involvement of community resources to broaden
students’ horizons, and to expand their future options
for higher education and solid careers.

a6

82



Sounds like Future Options Education, whether they called it that or not!

These examples may be more than the average school "doing business as usual” could
handle. But they illustrate the ies. Mareover, parts of what they are doing may be
to other, mose seitings. They generate excitement for their
communities, their teachers and administrators, their benefactors, and most important, their

beneficiaries - the students and families they serve.

THE UNIFIED SCHOOL DISTRICT IN RICHMOND, CALIFORNIA

Onc.ed:cBayAn_a's:}umiongo' the&niﬁedSchooleictinRich?bmd,

serving a population of nearly students, had dropout rates approaching 50 percent.
Its teaching staff was so demoralized that attrition had become epidemic. The community
had nearly given up hope, and the school system was at the point of educational meltdown.

Today, Richmond is in the early stages of a renaissance. Under a new system of choice,
an innovative approach to student motivation and Jeaming, Richmond has become the first

district in the state to designate all of its 47 schools as Speciality Schools. Among these are
five Future Studies Schools. v 8

Programs here are explicitly aimed at ing students leam positive ways to adapt to and
influence an uncertain, changing future.” year, teachers and principals at the buildin
level adopt an overall theme winch is applied to core curriculum subjects and other courses.
Through quarterly sub-themes, 8 ex subject like "interdependency” is explored in
various settings and manifestations - fa?nﬂl e, social and political groupings, animals,
exc. In tracing out the interconnections, and distilling underlying pattems, children apply
reading, math, science, history, social studies and the arts to their future interests.

Three essential elements describe the Future Studies approach:

O The Inquiry Method. Instead of being passive spectators, youth are
mco&:ltobetcﬁvelwm.lnnhme— process, they first embark on a
fact- g mission where data are collected. come together as a
group to sort through evidence which has been retrieved. Third, they propose
their own theories to support particular conclusions and solutions.

[0 Problem Solving. Students are taught to define problems, organize their
thoughts logically, and see that often there is not only one "right” answer to an
important question.

[0 Cooperative Learning. This method assigns each child a role in contributing
to the success of collective inquiry. Through this process, students develop skills
in listening, taking tums, being considerate, and respecting each other as well as
themselves.

83



This is a model of learning that will be well-suited to all Future Options Education
programming.

e L e,
scope to e, the
teacher might pose these questions:

0  Whatif we lived to be 200 years old?
How do you become a nuclear engineer?

Future Studies employs a six-part teaching program integrating all skills and ;

requirements .
which are traditionally kept discrete. The underlying premise of this “thematic curriculum”

kmmwldge&wlopmthldwanﬂcmdwwmww

The six elements of the curriculum are:

a

Finding Information: through reading, listening, seeing, expmmennng. and
and ghtside adults. from sich ® P
ou

Logical Thinking: through mathematics, analytic problem solving, and the
Communicating Effectively: through formal and informal speaking, various
stages of drafting and writing, and visual arts.

Understanding the Environment: through the biological and physical
sciences, and examining ecological issues.

Discovering Other Cultures: through examination of history, government,
economics, educational systems, occupations and future choices for humanity.

O O Oo o 0O

Developing Personal Com ﬁtence. through art, music, drama, dance,
conflict resolution, self-knowledge, and values clarification.

An important part of each Futures specialty school is the Futures Center -- a multi-media
resource laboratory where students use computers, media equipment, and books to perform
research, conduct experiments, create projects about the present and the future, and about
links between the two.
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An Example of the Future Studies Curriculum
as a Student Might Experlence It:

Michael's class is ing "home building” as a within the y theme of
%W%qudmmmyw.mgmMMmﬁ
the present in California.

O InStep 1, the class brainstorms all possible types of homes in their community
(apartments, condos, flats, houses, mobile homes, rooming houses, etrc.)

0  In Step 2, the class discusses why we have different types of homes, what kinds
dhmmneg&dby mdwhy.mgfb&hmmmm
Michael works a cooperative leamning group students to identify

needs a home meets, and how various types of homes meet these needs.
, groups share their work with the whole class, and students realize that
more information is needed. Michael's group decides to find out about the new
housing development in the neighborhood: why and how it was bailt, and who
lives there. Students decide what questions they will ask, and who they will
interview (residents, developers, architects, managers, zoning officials, etc.).

0 InStep 3, Michael and a parmer visit the Futures Center to write interview
questions on the word processor. Members of the group have their own copies.
Using photos took earlier, the other groups plan er to build models of
the housing Some make sketches, others List the materials they
need, and still others read how blueprints are made. While Michael's group is
working in the Center, 5o are other students -- one group uses the laser video-disc
player to find of various architectural styles from the National Art
Archives; ts in the computer area use a cs to draft their
blueprint; nearby, another group builds S of future homes.
Activities in the Futures Center are high-tech, and high-touch.

At the end of the quarter, the students share their models and present a report using the
photos and the results of their interviews. The purpose of the exercise was to make

students comfartable with change, to them a sense that social and
knowledge are constantly evolving. was on questi exploration,
and experimentation. The lems were by the students, and the solutions

were developed and tested by the students.

For further information, contact Dr. Walter L. Marks, Superiniendent, Unified School District, 1108 Bissell

Avenne, Richmond, California 94804, (415) 234-3825, ext. 2004.
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CITY MAGNET SCHOOL, LOWELL, MASSACHUSETTS: THE
NATION'S ONLY MICRO-SOCIETY SCHOOL

Now about five years old, this magnet school in the middle of downtown Lowell is the site
of a creative and ambitious undertaking. Students parti in a miniature where
they run their own court businesses, law publishing companies ﬁhce
fmu%ﬂemmool'ssmﬂismchingmm it attempts to do this jobin a
m&iﬁuuuway. Every t must “work” and participate in the decision-making

i &mt ape the future of the City School, striving to make it a mirror of society and a

model

As a magnet school that reserves 40 percent of its slots for ity students, everyone at
the school - students, parents, teachers and the principal ~is a teer, choosing to be
there, and agrecing with the school’s philosophy. help and from teachers,

students design and run a democratic, free-market society. Over the past five
mmﬂwnpmehowgovmmmdnslegislaﬁmmw,mmdal
branches. They have written and continually revise, amend, and update a school
constitution and laws. They have set up their own courts and system of justice, a system
of taxation through their own internal revenue service, an elected legislature, and even a
lottery to supplement tax revenues.

The school is divided into three clusters - primary (K-2), intermediate (grades 3-5) and
senior (grades 6-8). Each cluster has its own form of local self-government. The students
have created an economy and currency (called Morgans instead of dollars, named for a
previous Superintendent). The students run their own banks, have bank accounts, and run
numerous businesses that have real jobs. Everyone gets paid for doing these jobs.

To leamn what they need to do these jobs, students must "go to school.” They must take
classes, study, and pass "competency exams” before they can hold jobs. For instance, to
getapbinabankogrtomnjaogumne' ss,smdentsmustmm‘ gandaccounmting
competency exam. To get a job on a newspaper or ma ts must pass the
gubhslﬁngexam. Before graduating, students must pass all of the competency exams.
kills acquired in the classes are practiced and put to use in their micro-society, cementing
the leaming and promoting the acquisition of more complex and advanced skalls.

In any one day, a visitor is likely to find an authenticity mirroring the real world outside:

OnaTnesdayaftemoon.mesaﬁoaclustercomisinsesﬁon.mcascbei:%hcaxﬂis
an alleged bank robbery, in which one male student working in the school office

with a large roll of crisp, new M which he shared with two friends
who then sold the Morgans for real money. case is being tried by the judge (an
eighth-grade boy) rather than by the more usual jury system. The judge listened to the
prosecutors attempting to that a crime had been committed, the defense
claim that there were no laws against selling for money, read the Constitution
and the Jaws, and found the innocent, but urged that the Legislature pass a
hwdcﬁningmesd:inngomegamasnammdefendmscelehmdmdrﬁcmry
with backslapping, and then filed a civil suit against the school and the Principal for
false amest.
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And, in another "real world” scenario ...

On one Monday, the Legislature was with a major financial crisis. The
gvumhadmomdmey,m a decision made several weeks prior that
“welfare” could be solved by a student loan program instituted to
soroe 15 1o 18 students who couldn't pass their competency exams, couldn't get paying
mmuﬁmeouldn‘t taxes. The Legislature considered the options --

a welfare because students would have no motivation to pass
ﬂxirmifan’ by the ); create & "workfare” program to create various .
mmmpﬁmmmmmmmwm
studies); or institute a student loan program (the solution accepted). Now, faced with
mmwbwwmmmwmmmemm
of raising taxes (which they vowed not to do if )or government
salaries and putting limits on the loan pro By the end of the day, they had
anthorized the government to bosrow Mmansmpa{megovmwwkm
so they could pay taxes; wrangled over which bank to use for the loan (choosing the
one with the lowest interest rate) and considered a corporate tax on the micro-society
businesses 1o help fund the new budget deficit.

The school has been developing its curriculum and its philosophy over many years,
adapting its govermnance itswmasneeded.ﬂeprwessofpmﬁdpaﬂoninﬂm
fovmancc,mcownmhipand tement generated by shared governance, and the high
evel of support and participation by parents, indicate that the scheol is on the right track. It
has a Jong waiting list of families who wish to enroll their students.

The micro-society approach was invented by George Richmond (The Micro-Society
School: A Real World in Miniature & Row, 1973) who piloted the programin a
number of locations in and around New York City. Richmond aims to transform the
stultifying world of the school and to involve students fully in "the real world.” Says
Richmond, "The process must have the to penetrate the classroom and alter its way
of life. And although the connection with work bears emphasis, the model must also offer
students opportunities to become involved in academic pursuits, in recreation, in civic
projects, and other productive activity. ...If this model had heroes, they might be called
entrepreneurs.”

For more information, contact Robert Weintraub, Principal, City Magnet School, 43 French Street,
Lowell, MA 01843, (617) 454-5431.

Portions excerpied or sdapted from Chapier 8, "City Magnet School, Lowell, in Equity and Choice, May 1,
1986, pp. 67-75.
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THE CHIRON MIDDLE SCHOOL IN MINNEAPOLIS, MINNESOTA

One of the first "charter” schools in the country, Chiron KY-ron, and named
fmthelastplmdiseomed.mdfwwﬁsemmh mythology who taught
other gods) has been given three years to try out an altemative form of cmonfurgndcs

5 through 8, using its own approach to meeting district learning goals, paren

commutymommdunusnﬂminthe asthucmalschool 'l'heschool
of teachers to put together own school, make curriculum
decisims.tenmm Mcipaeinschoolmgm ed by AFT

President, Albert Shanker, this school's approach has the support of the union, as a way to

foster totall
prde‘s:;gdevelnpmnwopumvelmh;mhhg.mmpsa y new

Spwheaded real estate developer, Ray Harris, the school is a
meshpwithan emphasis on the real world. Students have beento a
court for a discussion of law and government, to the Dome Stadium to talk about

dxffm:ypesofpbsandwhammhwto to happen at night, to the comfields of

the farm campus to learn math by eountingm::m usmgmmncs. The students

mmﬁabmnmmpaﬁnginxﬂmmwdm leaming. Activities in arts,

music, and dance are linked to basic skills such as reading, writing and math. Students

:Jns: ggelop higher-order skills such as interviewing, notetaking, analysis, comparison,
uation.

Anchored at three different sites within the community, Chiron uses a downtown site to
explore business, law and government, an environmental site with a science focus, and a
visual and performing arts site with a fine arts focus.

Chiron’s 120 fifth and sixth graders mingle in three non-graded groups, which move from
site to site in 12-week shifts. Each site takes responsibility for different aspects of the
curriculum, using district texts as guides. Teachers work with each child and his or her
ts to i the student’s interests and learning styles and an individualized
amilyuarmn Plan,” (sxm:lanomeemceptofdwe uture Options tion Plan
in this publication). Under a site-based management plan, Chiron staff work
wuhpmt ttees to run the school. The school board gave the school a lump-sum
budget, allowing it to decide where to spend its resources.

Although Chiron students take required district-wide tests, staff and parents are working

“3%xx@;ﬁmwmtamsmgggfﬁgmgmxmggzﬁwi2?@“

might oS or t0 ency in various
mas.lxmm;wﬂlbemsm'edbyindi ual progress toward district leaming outcomes
in each student’s personal learning plan. Students and parents will meet with teachers at

least four times 8 year to discuss progress.

This studen t/comunityparmmhipa hesmoaoftheprincxpalsofFumOpnons
Education. Students interact with the communi Sgp community service projects,
working with mentors, and serving s -- all Future Options Education
interventions. The school uses an idualized annlyLeamngPlan It calls on parents,
mentors and other community resources to provide a nurturing, individualized
environment. It takes advantage of the lessons and resources available in the real world,
and challenges students experientially with real world situations, rather than in
disconnected classrooms.
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For further information about Chiron, contact: Dr. Kathleen Burke, Chiron School, 25 N. 16th Street,
Minneapolis, MN 55403, (612) 332-6311.

Purtions of this case study were excerpted or adapiad from several newspaper asticles. (See, for example,

Mary Jane Smetanka's article, "At Chiron, learning is a hands-on experience,” from the Monday, October
16, 1989 Star Tribune; and an article by Priscilla Nemeth, "The school that's heaven.”)
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CHAPTER 7
ORGANIZING A

FUTURE OPTIONS
EDUCATION INITIATIVE
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Aruitoxt provided by Eic:

CHAPTER 7:

OrGaNizING A Future OPTIONS
EDUCATION INITIATIVE

"OK. I've bought in to your premise that young
adolescents need Fuure ns Education. Now, how do
we get started? What kinds of plans do we need, and how
much is this going to cost?”

Regndlessofwhe&umeisammpﬁngwdevelopavuybasicFunneOpﬁm

Education initiative, or a more model, the following recommendations hold
true. They also appear equally to activities that are oriented to college, post-
high-school vocational u-aining. ougloymem. These recommendations are from
a national review of awareness activities by the Higher Education
Information Center Bosmn Massachusens.

1. Be prepared. Don't rush into a project without careful . Future
Options Education often deals with "at risk” students can be easily
discouraged and hurt.

2.  Beorganized Programs, especially large ones, need tight organization. It
is helpful to give coordinators the msaxynme,mam?;lsmd
reimbursement for their efforts.

3. Evaluate. Buildlongmdslm:ermevaluanmsimomepmgxm Use
specific criteria in the process.

4. Use Existing Resources. Do not waste time in "reinventing the wheel.”
S.  Listen and Help. Consult parents, students, school counselors, community
gmt?)sonwhm they want and how they want to receive it. Act as a catalyst
Involve others in the significant work of the program.

6. Resch Parents. Recognize the importance of parents’ attitudes. Develop
materials and programs to help parents help their children.

7.  Reachthe Principal. Enlist the support of the school principal to make
programs work.
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8. Use Teachers. They can deliver important messages in their classrooms.

9. Use Peers. They can serve as convincing role models for success. They
can act as mentors and/or tutors too.

10. BeDemocmtic. In school/college/business parmerships, make sure that all
partaers feel gqual,

11. ;lém Future Options Education requires long-term, dedicated
ort.

12.  BePlayful. Creative isa approach to motivate middle-grades
youth towards eﬁecue:‘ ztndy ggdimaest in post-high-school options.

A PLANNING FRAMEWORK FOR COMPREHENSIVE INITIATIVES:

Asywmvemwdmcmnmehemiveagpmsbes.itis to conduct more
moroughghnning. There is no one "correct waywdesignm{mul’um
local needs. However, a general framework can increase the chances of a school

developing an effective, ¢ initative over time. These steps include:

Forming an initial planning team;

Defining young people’s Future Options needs;
Setting goals;

Determining interventions needed;
Communicating this information to others;
Inventorying available resources;

Identifying which other people must be involved;
Bringing in and orienting the players;
Developing a plan of action;

Evaluating overall progress against plan.
Forming an initial planning team:

Regardless of size, a Future Education initiative will certainly cross departmental
different areas to work together, mutual agreement is needed on the or unmet
needs. In the case of Future Options Education, the "problem"” may be that many middle-
grades youth are inadequately prepared for their futures.

For manageability, it may be to start with a small number of school personnel
organized at the building plus other interested "outside” individuals.

ltiscmceivabledeme&dmsBducadonwﬂlbeviemdasmepmofaWschool
effort; hence, this group mi b:glo;falngerplmingcamﬁm.mme

initiative itself might be one agenda item for a mmcm g commitiee.

This initial planning team can chart the directions of the Optons Education effort.

0aao0aooaa
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Defining students' Future Options needs:

Regardless of structure, this group must define the issues, and communicate those issues to
od:upem. A first step might involve collecting and analyzing information drawn from
sources as:

ad

litem:onﬁdle- career education, and other
grades improvement, dropouts,
descriptions of approaches others have used;
interviews/surveys of staff/parents/students;

status of local students ~ ut rate, number moving on to
colkge.pvmoﬁmmt:mm = dopo 8
time-on-task audits;

analysis of test scores;

developmental issues and needs of young adolescents.

%ﬁfwmﬂmbuﬂdbemmesizedinmafmm canundm?gd.s Patterns
ormation that appear regularly across sources are especially L synthesis
mmwmowmmmamm&m students, and
establishes 8 commonly-shared knowledge base.

oaa oaa

Setting goals:

Another step is to decide the mission or that will "drive” the Future Options
Education initiative. In other words, "We know our students’ needs, so how will we
address them?” From this mission flows a set of goals that stem from the needs analysis.

Determining what interventions are needed:

The planning team determines which services, resources, and other activities or options
might be needed by their students.

t this process, it is important that the planning team try to develop a coordinated,
mm;v uenced set of activities that fulfill each of the initiatve's goals. This should

ythauschoolmustoﬁatheenme of activities described in this
publicanou Much of what we describe has done in a "menu” approach that provides
examples of how Future Options Education activities have or can be done -~ but not
necessarily how they sh be done.

Communicating this information to others:
One way or another, background information about the Future Options Education initiative
nmstbcmaduvailnblewnvmietyofpeople. Animpmmmvdﬂclefa-mwying such

information is a short information-piece that ss? imparts the "vision”
behind the initiative, its target population, its mission, its goals, and its potential benefits.
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Inventorying school and community resources:

The level of sophistication of any Future Options Education initiative ultimately rests upon
an assessment of the school's ability to leverage and apply necessary resources. It would
be futile to develop a complex plan of activities and interventions if neither the school nor
the community have the capacity to carry out the plan.

hisw&m.npﬁomwmaﬂmkmdmmm&emwﬂcm
This includes considering the capabilities of the school personnel and other individuals who
deliver Future Options Education.

However, Future Options Education need not rely solely on the resources of the school. It

doesmtneedtobenpensive.mddoesnmmnzu bureancracy to implement.
Mmmb&hvmﬁmhwimngwmmpwhbmd resources
outside of the school. Mmybeagaﬁnﬂmorindivﬂmlsinthemngym
already offer Future Options Education activities. The planning team may wish to conduct
a s;xvey to identify and locate these resources, leam of their availability and capacity, and
$0 on.

Identifying other people who must be involved:

Just because resources exist in a community doesn't necessarily mean that the individuals
who control them will be ive with the Future Options effort. In nearly all cases, it

will be necessary to involve people in the planning process. Soliciting that
involvement may require considerable persuasion and negotiation.

The first step in this process is to identify individuals within the schools who are
responsible for providing needed services, resources, and options. This includes
who controi or influence those services, resources, and options within the schools, such as

state/local board of education

state/local directors of curriculum development
state/local directors of vocational education
school superintendents

assistant superintendents

principals and assistant principals

deparmment heads

"behind the scenes” in-school leaders

PTAs or other parent councils

parents

DoOODO0000o00 - §

]
g
&
g
:
:
%
:
3
;

teachers

guidance counselors

other support staff

others in middle level schools
staff in high schools

00000
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lulsomvolvesdem-minmgwhich mﬂﬂmices.msomces.mdopnmsmg

outside instinitions. A general who to involve in any initiative that crosses
undinsﬂmﬁoml one should bring in as many players as

poss:hkﬁmmﬁdeandonmdetheﬁonl This includes parents and students.

Bringing in and orienting the key players:

mmmngnmmwammm feam
should analyze possible benefits of parti whose
involvement is needed, and should a "sales pitch” that will be used to attract them.

data ing Future Education should be explained
’ﬂ:ﬁ"" ﬁnmmcmtdthsetfutgli.nmm
Haymwmdsoneedtobeaienwdwwhnmeplmingmhasdonesoﬁrh

developing the initiative.

mpknningmwﬂlmdtomtwimmwenew players to review, if necessary revise,
lndnﬁfymenﬁssionand of soliciting their involvement,
should be given mtmehwmmthcmium
ﬂnwaysinwhicbmeyfeeltbzem able to help. In addition, they should be told
what the planners had hoped do.Amnmllyagmedmmlesaﬁsfmyto
all parties can then be negoti It is then possible to assemble who are interested
into a working group.

Developing a plan of action:

Creation of a comprehensive action plan will usually involve spending the time to answer
questions such as:

What are current school practices and structure pertaining to the target group?
‘What changes are needed?

What is the initiative now? (mission/goals)

What gets done? (objectives)

At what "level of quality?” (specifications)

What barriers must be overcome?

How will barriers be handled? (problem solving)

Who makes decisions? Who will be held accountable and for what? Who will do
which aspects of the work? (responsibility)

When does work commence, and by when must work be completed? (schedule)
Who is ultimately responsible for each aspect of it? (chain of authority)

How will orientation and communications be handled? (communications)

What should the initiative become? (long-range plan)

Who will finance activities? (funding/budget)

00000 00ooooooa

Implementing the plan:

The plan will need to be communicated to e who will "touch” the initiative. It also
sets the stage by which the expertise-needs of the initiative can be matched with individuals
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and/or institutions. - Key players will need to identify peers and subordinates who will need
to be involved, determine in what (implementing) capacity, and identify for how many
hours each week and for how long a period. A common process for implementing the plan
incorporates steps such as:

000 O 0a 0oooad

sell the concept to these players, then crient and train them.
determine working committees needed.

choose who should serve on the working committees.

convene, orient, and train members of working committees.

have working committees their own mission, goals, objectives, and work
plans -- congruent with the mission, goals, objectives, and plan.

define what's known and build on what works.

determine how known can be adapted to make them fit a local Future
Options Education

determine how one will merge the above to plan a locally acceptable initiative within
a middle level structure,

stagger change, phasing it in when ready.
oversee working committees.
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How MucH Do FUTURE OPTIONS EDUCATION ACTIVITIES
Cos1?

ummmmmaﬁmmmmmm“m
many activities by cost. A middle- school does not have to have substantial financial
resources in onder to and implement Future Options activities. On the other hand,
significant funds make it possible for activities to be more varied and easier to sustain.

Little/No $ Modest$ Substantial $
Classroom Classroom Paper/pencil career
Teacher mwm interest surveys
advisors
Group guidance
sessions
Schoolwide Early identification/ Mentoring Computerized
follow up of students Parent guidance
Parent &phone PSAT test adminis- systems
networks tration
Awareness Week | Educational planning
College Clubs Video lending library
Post-secondary
education information
counselor
Systemwide | Leters to parents Parent newsletters Scholarships
from public figures and publications dollars
High school fairs College/career fairs grades
:‘;u“'s?“ guidance
cation
curriculum
Campus- Campus visits Educational
Based enrichment
Guarante
uaranteed
tuition/
scholarship
programs
Structured See Chapter 2 for
FOE Programg activities that intro-
duce students to the
mdﬁy ed on
ucation,
financing, etc.
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Relnedmthequemndeostistheqwsﬁonof ys for them. Because of the

widespread recognition of the importance of swareness, particularly for low
hommdnﬂnmitymmmmmvuim g sources to which public schools
can tum for support. \

Often support takes the form of in-kind contributions rather than cash. Post-secondsary
institutions and educational agencies often are willing to use their own funds to
support staff who organize and conduct activities and develop publications. Post-
secondary institutions also assume the costs of campus visits with the exception of bus

In addition, post-secondary institutions often have access to public and

private sources of grant for educational enrichment programs. Grants from federal

and state government agencies are primary sources to obtain funds for educational

enrichment programs.

Another common source of funding is local corporations, particularly those paired with

Mdle-gmdesschodsasmAgxin. fre more mprwmin-m

mmmm 2 bmmeyalsomduwﬂtecostsof
forcompanyvisits,campusvisus workshogs.'lh cy are often amenable

tomvidmggmstspeakus.menms,mdoppmumﬁes 'job shadowing.”

Self-interest is an i factor motivating post-secondary institutions and corporations
topmVidc needsmdemsto tain their enrollments, and educated
workersm managerial and technical jobs. For this reason, school administrators should
not hesitate to approach them.
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CHAPTER 8
"SELLING" FUTURE

OPTIONS EDUCATION
To OTHERS
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CHAPTER 8:

"SELLING" FUTURE OPTIONS
EbucATioN To OTHERS

"Help me convince others that Future Options Education is
. If our kids just had the same kind of education we
had, they'd be just fine, wouldn't they?”

No, they wouldn't. Times have changed. The world is a different place.

Unfortunately, most schools have remained the same while the and society have

changed. The country’s educational needs are greater. Schools that fail to change with this
trend are schools that fail.

*OK., I recognize the need for ¢ e. But give me the
ammunition I need 10 mobilize my school, engage the
community, marshal business support, and activate parents.”

THE FACTS OF WORKLIFE

FACT: The American Workforce is Changing:

A century ago, the United States had the most well-educated workforce in the world.
Today, we lag behind several other developed nations, and others are gaining on us.

Our economy and the workplace are g rapidly, and the of change is

accelerating. The global nature of the and the ouin European economic

:gﬁpﬁonpressmAmaicmbmessesm greater quality, productivity and
ciency.

As we shift to a high-technology, manufacturing and service economy, the fastest growing
jobs require much higher levels of knowledge and skills than were required in the past.

Pmductlife-cyclumcoﬂmn’ g to shorter timeframes, jobs quickly obsolete.
Continuous re-skilling and life-long learning will increasingly be essential. In a word,
American workers must be able to shift y as foreign competition and technology
eliminate some jobs while creating others.
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more to ems, teams, wi
mmww lete information, or ask pertinent questions. Rmdtecholn;ical
development and growing of international competition will require workers to
have computer literacy Mwﬂ-dewloped.lnll m-mmgmmm
ow post-industrial, know
m’.?:mmmm&f‘mm
‘lhckvehﬁtypesd;dm escalating, as is the importance

gmun uﬁn&g‘m‘m

jobsamdby &wm mmmmmmu

for fdluhup!yasednmﬁon
Ammuises. lnMnssachmfmhmu.mlyﬁa
Bacbduﬁdepeesmpomaseompuedwith”pamofpeoplewimumwhss

wmmmeisalsodet:lining;lmenet.-..a'.tmlltarnmn!.vemof
enm-mg:he Of the new workers entering the labor force by the year-
will be women, members of minority groups, or immigrants - groupswhowe
gaditionally not prepared well for the types of jobs that are growing the fastest.

If a larger proportion of a smaller pool of workers must be more highly educated, we
encounter a serious mismatch between the qualifications of our ers and the demands
of our economy.

These factors, combined with domestic deregulation, require a flexible and adapuable
workforce. mdaywhenhmﬂwmkumnmwedaumble.madymmcispast
Our young people are under-educated and increasingly unqualified to fill the jobs our (and
the world) economy offers. This makes our nation less competitive.

FACT: There Is A Growing Need For Future Options Education:
For Employers:

oyers are already feeling mcpmch. A 1989 survey of Fortune 500 companies

Empl
indicated that 55 percent of respondin mnkamlmingapmblem
ﬁndxngwowkersumhnecemy

sa'vice More than one-third of all mﬁn:nmmes
cated d:qlnvefounditnmnry to offer employees courses to
impmve reading, writing and math.
For Our Communities:

Recent statistics show that functional illiteracy is a key common denominator
among at-risk populations: 68 percent of those arrested, wmemofnnwed
mothers, 79 percent of welfare dependents, 85 percent of dropouts, and 72
percent of the unemployed are flliterate.

The loss of wages, ts and productivity cau 'd by the skills deficit has already
eostbusmessesan 1AXPAVETS AN ENOTIDOUS SUL) to this the costs of
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un t and poverty, the loss of eamings and tax revenues, the costs of

welfare , crime, and other social costs. Every community's standard of
living and standing are at stake.

For Our Middle Grades Students:

Young people will need to leam how to communicate with co-workers and
customers, verbally and in writing. They will need to know how to think critically,
m&mmty.mmmywmuammnwm
technologies. They will have to a work ethic;
and, most , have the life-long leamning. are the skills
essential to responsibility and personal fulfiliment.

The message is clear. We must educate the "whole” child. Wemﬁudam to

show students what will be out there after high school, what skills will be
and how to prepare for the future.

FACT: We Need To Consider The Needs Of The Young Adolescents
We Call " At-Risk:"

We need to go further with adolescents who we define as "at-risk.” They will
require extra help to change their life trajectories.

One in four young le, an estimated seven million, can be considered "at-risk." These

youth are extemely to behaviors that move them toward crime, drug/alcohol
abuse, pregnancy, school failure, and so on. Many come from home
environments and/or crime- to eam “big bucks" in

neighborhoods. may be
the drug-trade, in contrast to "peanuts” through traditional means. It is not surprising that
self-defeating behaviors are fueled, encouraged, and sustained.

Why should they bother focusing on their middle-grades education when they have so
many other issues to cope with? What good is school anyway? What can we do to give
them hope for a better future, and to relate schoo! to that ?

FACT: We Can Start With The Way We Deal, In General, With Young
Adolescents:

of ?ommmopmmé 'pmgramshall .0:1“” et the years of eatty T

tan i strongly suggest years y
m&ﬁ?&a(m;ﬁmmmmmw)mmdnm
students’ future opportunities.

Middle grades students are preoccupied with questioas of identity, compare themselves
with others, and form impressions of their future options. Their problems and perceptions
may include low self-esteem, lack of role models, poor family situations, increasing
avﬂ;ﬁﬁqdhg&mmmdmw;dmemmmbdgc
can be power.

Growth and change are in the very cells of early adolescence. Yet, more often than not,
middle-grades schools view the behaviors stemming from the energy inherent in this
nanural stage as an eruption to be suppressed. For example:
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O  Weknow that young adolescents need to try a wide variety of roles. Yet, to make
memamanageahlefm.wemminmdhmm We rarely expose them to the
wide variety of adult roles.

O  Weknow that young adolescents vary enormously in physical, mental, and
emotiomlm:ﬁty.mdmmbm Yet, in schools, chronologic age is still the
wawhelnnngfmmusedinmp%sm

O Weknowthatd adolescence, the of control over one's own
ﬁfem‘& mngeaﬂy kmdevd‘ggnwmmm all
&dﬁmfammmm almosullthenme. Of
course, we do give them the "freedom” to make "safe” decisions.

0]  Weknow that early adolescence is an age where natural forces (muscular,

» emotional and Y
Eetellecmal,m )mcausingwecipimspuks troughs. Yet

[0  Weknow that young adolescents need space and experience to "be” different
pmonk s at different times. Yet we expect them to "be” what they said they were last
wee

L' We know that young adolacemsm physical and sexual concems,
andareﬁ'nghtenedbyﬂwk etweopa-anemmmemeach
day as if such concerns eaustatall.

O wWeknow thatng’gsdolesoems need a distinct feeling of present impostance, a
presemrelev their own lives now. Yet we place them in institutions called
‘junior high schools” which stress out-of-hand their subordinate status to their next
maturational stage; and then, feed them a diet of watered down "real stuff™...

Adapted from: Joan Lipsitz in Growing Up Forgotten: A Review of the Research and Programs Concerning
Early Adolescence, New Brunswick, Transaction Books, 1980, Chapter 2, Page 83.

WHICH STUDENTS SHOULD RECEIVE FUTURE OPTIONS
EDUCATION?

FACT: We Can Offer Future Options Education To All Young
Adolescents:

Variations of Future Options Education activities have been implemented successfully in
m..}dle- schools throughout the United States. While most are open to all students,
choose to target them to students from families with no previous post-
In other cases, programs are restricted to students who need

mmmmm:mmdumumnuummfammmMm
or training.

Regandless of what other schools have done, the targeting decision is up to you. We'd like

to suggest that you change some basic premises. Maybe early adolescence can be viewed
asananna]resgmcematcm be cultivated.
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We suggest that Future Options Education should corroborate a set of beliefs that many
educanonal reformers and developmental psychologists have long held:

[0  We must reat as an asset the relentless curiosity of young teens;
We must honor their drive to explore the world and make sense out of experience;
We should encourage and channel their identification with their peer group;

We must acknowledge that many young adolescents who have been labeled as “at-
risk,” "underachieving,” or “disadvantaged™ have the potential to enter and succeed
in post-secondary education/training or "good” jobs.

AsIohnH.Lonnsm%haswﬂm: adolescence is a critical time in
one's devel Wauwmmmmlifeﬁmﬁniwd
exceptions. Aptitudes and interests not discovered then may lay dormant for life.
Mm,eMcxpuimmdﬁngﬂ:emddle‘ level years have tremendous
importance. In fact, the entire curriculum should be appri in an exploratory mode.
Occupational education, at this level, should not be This is not the ime to
‘choose a career and develop a notebook on it.’ Rather, it is a time to assess one's self, the
world of work, and the personal attributes important to all careers.”

Oaao
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CHAPTER 9
EVALUATING FUTURE

OPTIONS EDUCATION
INITIATIVES
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CHAPTER 9:

EvALUATING FUTURE OPTIONS
EDUCATION INITIATIVES

"Onemquesdou 'ore we get to the end of this
we know how well we are doing in
WWM‘BWW’ Give
wamunngsdc&mmmmmmmmxh
achieving Future Options Education for our students.”

ThmmnolwdmdfaszmmfuamssingyowhmOpﬁonsMon

interventions. Rather, since each school's approach and methods will vary, assessments
will need 1o be hand tailored to the individual situations. However, having said that, there
are a few "givens” in performing any evaluation:

ARE FUTURE OPTIONS EDUCATION STRATEGIES EFFECTIVE?

The success of activities that stimulate students to pursue higher education has been

documented in terms of what students like and don't like about them, how much students

bowbefmmdnﬁuﬁmpmndradm.mdwbeﬁammmmmmﬂm

xmddle grades to high school than would have otherwise. To this point, results are
tive

However, because these activities for middle-grades students are a new phenomenon, there
is, as yet, little concrete evidence that participation in such activities guarantees that students

who will enroll in than
pzﬁmmmny post-secondary programs more frequently

On the job-related end of Future Options Bduaﬁm.linleishuwn. For the most part,
career education and employment ﬂ'm graders have been watered-down
versions of high school needsmbedwauﬁymemﬁondwmd

0 designing curricula and experiences that are age- and stage-
i i mmmmmnmmmofﬂ '
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mmmdmmymmmmm don't work. Rather, it is
a statement that few programs have studies in these activities
from eighth grade through high school graduation. Studies of this sort are critical if
financial support for Future programs is to be continued or increased in the future.
Studies also are needed to determine kinds of activities that the best resuits in terms
of incveased enrollment in post-secondary education and and/or in
skilled should be considered a standard inany Options
initistive. A periodic evaluation will show the and effectiveness of the

effort, in terms of both process and outcome. Evaluation reveals what works best, and
what is less successful, and why. Lessons learned through the evalustion can help refine
the plan, stimulate operational changes, and improve the quality of the effort.

How SHOULD WE EVALUATE OUR FUTURE OPTIONS
EDUCATION EFFORTS?

First, reviewing toward What did
omwﬁ?%gyfndidm:g aoodinﬁ:ey:vamy? ym:ddnzssmgset

obstacles? This will be a process and a management review to determine how your efforts
may be strengthened and improved during the next year.

Second, you examine the results of your efforts, for the school, for the community, and
most important, for the young adolescents and their families.

In this chapter we review three categories of evaluation:

[0 Are We Doing Future Options Educetion?
("Do we have the right pieces?”)

O Do We Have A Quality Initiative?
("Is it high content, high expectations, high support?”)
O  IsIt Working?
("Are students benefitting from the Future Options
efforts?”)

Following is 8 100}, 8 general questionnaire, to help you analyze your progress.

EVALUATING FUTURE OPTIONS EDUCATION IN YOUR
SCHOOL/COMMUNITY

Are We Doing Future Options Education?

This aspect of evaluation focuses primarily on management and process. It investigates
whether a school has put the necessary pieces to create 8 Future Options Education
initiative. The questions to be answered in a process evaluation should relate directly back
to the goals and objectives of the school's Future Options Education initiative. The
evaluation might address questions such as:
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:“d wtt’assnriug high support by providing personal adult help to each
udent?

() Doweoffi vehicle(s) through which at least one knowledgeable adult
(ni?édp:enwt.u ﬁ?isur. .ec.)lsd::l;uvaﬂnbletomm
student with personal goals?

() Do we acknowledge uniqueness by assessing each student at the outset?

( ) Do we assist each student to identify unique strengths, talents, interests,

weaknesses, and barriers?

() mm?mmmmmd. and reward qualities that contribute to
success in any endeavor as cooperation, honesty,
resourcefulness, etc.)?

() Do we design activities, interventions, and curricula to address, influence, or
enhance those factors?

Are we stimulating high expectations and ambitious future thinking b

inspiring our students to consider what can be achieved after bigh school?

() Do we expose students 1o a variety of "horizon broadening” experiences?

()  Are we enabling students to discover skills and interests they didn't know they had?

() Arewe g students to consider a college education, vocational training,
and/or skilled jobs to be astainable post-high-school goals?

Are we relating the present to the future by helplng students see bow the

middle-grades are important to their future options

()  Are we motivating students to stay in school and making their experience

meaningful?

() Are we relating scademic subjects to each other and to the realities of students’
current lives and the broader world?

() Are we showing the relationships between middle- education, secondary
schoog’eduaﬁon,mdmddzsudon.m education, and a better

( Are we demonstrating how academic and personal choices made during the middle-
‘ grades years can broaden or limit a student’s later options? .

Are we charting and implementing the road to the future by helping
students set and achieve ambitious goals?

()  Are we helping each student to develop a written Future Options Plan?
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()  Are we enabling students to understand what it takes to advance from where they
are to where they want to go?

() Arewe series of comprehensive, devel .

() Are weproviding the supports and guidance students need to achieve their goals

over time?

() Avewe offering opportunities for students to Jearn the skills need to achieve
their goals? 8 they

( ) Arewe preparing middle-grades students to enter 2 school program that
maximizes their chances of success? high

() Have we set up a system through which each student is supported with his/her
Future Option“:plm during me‘:eouduy school years?
Do We Have A Quality Initiative?

It's not enough to determine whether a process, activity, or intervention is offered. One
must also evaluate its quality.

We have drawn upon the work of the Edna McConnell Clark Foundation and Joan Lipsitz
(Successful Schools For Young Adolescents) to guide us as we consider the developmental
needs of young adolescents. For effective, quality programming to occur, our evaluation

needs to ask questions such as:

Are we offering students structure and clear limits?

() Dow‘e,p'owde students with clear limits, and consistent discipline tied to those

() Do we provide security through clear rules?
() Do we offer students input into rule formation?

Are we offering a diverse array of interventions?
()  Areinterventions interesting and fun;

() Dointerventions base instructional strategies not on passive listening to lectures; but
rather on discussions, activity-oriented leamning, and cooperative learning?

() Does curriculum relate a diverse, detailed, multi- experientially-based course-load to
everyday situstions and career possibilities?

() Does instruction use multiple and culturally-diverse resources?
() Dowchelgsmdemssecwmecﬁonsmdnnsfmhlesldlhbemsubjemand
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() Doesinstruction incorporate activities that involve tactile, kinesthetic, and auditory

perceptions?
() ggnv:;mmbaﬁcmdewhpmaw;mmdhﬁcmdvm&mal
() Does instruction promote critical thinking abilities and facilitate higher order
thinking skills? 8

()  Ase we providing opportunities for physical activity?

Are we offering students the opportunity for self-exploration and

definition?

() Do interventions induce students 10 broaden interests by trying new things?

() Do we assist students to develop sound judgement to make decisions about difficult
situations they face every day so that they can make choices that are not self-
destructive?

() Doweoffer ce activities to help students develop aspirations and motivation
fmoppamnﬁ:sdgmd high school and encourage them to consider all choices?

Are we instilling students with a sense of competence and achievement?

()  Does our school offer a climate that honors inquiry?

( )  Does instruction stress practical knowledge (not the same thing as basic skills)?

( )  Does our scheduling system allow adequate time spent on academic tasks?

() Do we provide a success-criented atmosphere?

()  Doclasses provide an environment where competition is fair?

() Do we use, whenever ble, individualized and small- group instructional
materials and practices

Are we encouraging meaningful participation in school and community?

( Does our school use instruction and opportunities to students develop a
‘ commitment to social and life values? belp

() Do teachers attempt to make curriculum rich with meaning, and concept-based?

Are we incorporating positive soclal interaction with adults & peers?

()  Does instruction enable students to work together in groups and encourage
participatory skills?
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()  Does instruction incorporates peer teaching and cooperative leaming techniques?
()  Does instruction utilize a supportive peer culture?
( ) Is the school environment person-oriented rather than rule-oriented?
()  Does the Future Options Education initiative use teachers,

P g i it e e oy
Are we spurring students on to strive for thelr full potential?

()  Does our staff confront and reject common such as that academic
ability is fixed very early and is largely unchangeable

() mqmmmmmmymmmmMandm

() Do we challenge students to do things they don't think they can do?

() Do we have a system that regularly helps students grasp where they are, where
theym'r;‘c?pableofbeing.whmthey‘uexpecwdtobe,mdhowtbey'regoingto
gt

() Do students’ Future Options Plans incorporate a vision, milestones, and regular
wins enroute?

() mwgaﬁwdﬁmwmbﬂdMSmmammfmﬁngumm&mg
ems?

() Dosmﬁ‘sendamsistentmsagcsuessin;dmt”waymnﬂshdpmeﬁme"-

- removing stigma from seeking assistance

() kosodtaq,cmﬁﬂnotwuwsmdemswhoneedhelpasimwym"dmged
goods?”

( ) Do teachers avoid public comparisons of students’ abilities?

() %sb;ﬁi s:g;!neguvel:d:nd re?m?smdem achievements, incorporating positive

Is Our Approach Working?

Finally, and most , is the Future Options Educstion effort hel the students
e o e T o

This facet of the evaluation might compare students who participate in Future Options
Education activities with those who don' by asking questions such as:
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Are we keeping students in school?

00  How many drop out of the middle-grades? high school?
O  1sthere any effect on attendance and truancy rates?

[0  Whatis the rate of grade retention? suspensions?

Are we helping students improve achievement in school?

How many pass courses that will them access to a full range of
opﬁmsleumwhentheymchgxm

What percentages move out of remedial programs?

What percentages advance from a lower track to a higher track?
What percentage of students are enrolled in honors courses?

0  How many students enter "college track” courses in high school?

ooo o

ﬁre we helping students to meet the goals set out in thelr Future Options
an?

O  Doeseach student have a Plan?

O lseac‘;a student fulfilling all, or at least a significant number of, his/her personal

00  Are there panemns of goals that are consistently not being fulfilled?

Are students pursuing post-secondary education, vocational training,
and/or primary labor market jobs?

How many students eventually graduate from high school?

How many students eventually astend college?

How m.a,ny students attend some other form of post-secondary education or skills-
training’

How many students eventually obtain skilled jobs?

a Future Options Education initistive evolves, builds momentum, and matures; new
ksuuwmmgululysmface,%sinmmwﬂl , and priorities will ghift. It is
likely that the original design will have to be altered in light of evaluation data or new

m%ﬁons. To handle this, planning and evaluation must be ongoing processes.

> 0 000
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CONCLUSION

memmsmmmymmm Of course,

schools might begin their at different depending on what activities,
and in is that Future
v o0 sporswe il . Cor o i b Funes Opis

Future Options Education is an emerging knowledge base. We that this publication
wmﬁmhmMMmMymmgdm mmsﬁdmﬁmtom
their successes with us and with other educators who could t from the experiences of

other practitioners.

We hope that i will add to the material provided in this publication for future
use. Both the McConnell Clark Foundation and Brandeis University have a
continuing interest in leaming about best practices and disseminating them for others.

Finally, we hope that we have begun <n interactive, iterative process, through which
knowledge can be developed and effective practices can be shared more troadly. To this
end, we would encourage readers to stay in touch with us, by comrespondence and by

- telephone.

Dr. Andrew Hahn

Associate Dean

Heller Graduate School

Center for Human Resources
415 South Street

Waltham, Massachusetts (02254
FAX: (617) 736-3851

M. Hayes Mizell

:mn for Disadvantaged Youth:
iddle Schoo! Initiatives

The Edna McConnell Clark Foundation
250 Park Avenue

New York, NY 10177-0026

FAX: (212) 986-4558
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APPENDIX:

FuTurE OPTIONS EDUCATION
RESOURCES

This chapter contains an inventory of project resource materials organized into
the following categories:

L 4 Newsletters
® Reports, Studies, Guides and Handbooks
* Program Descriptions

These materials are relevant to Future Education, and will further
information and assistance in providing Future Options Education for middle schoo!l youth.

NEWSLETTERS

Academy News, Academy for Educational Develcrment (AED), 1255 Twenty-third
Street, NW,, Washington, D.C, 20037, (202) 862-1900 (published three times per year).

Common Focus, Center for Early Adolescence, University of North Carolina at Chapel
Hill, Suite 223, Carr Mill Mall, N.C., 27510.

The CREMS Report, Center for Research on Elementary and Middle Schools, The
.;ghsngl ;'_l’%phns University, 3505 North Carolina Street, Baltimore, MD, 21218, (301)

Employment and Training Reporter, Manpower Information Inc., P.O. Box
830430, Birmingham, AL, 3%283-0430. (800) 633-4931.

High Strides: The Bimonthly Report on Urban Middle Grades, Education
ywng's Association, 1001 Connecticut Avenue, N.W,, Suite 310, Washington, D.C.

Middle School Newsletter, Florida League of Middle Schools, 1515 Pine Ridge
Road, Naples, FL, 33942,
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Nationsl Ce:;edr on Eduuﬂo:m u;gll“‘Employment (NCEE) Brlerl.J National genter
on Educstion W Teachers College, Columbia University, New
York, NY 10027, (212) 678-3091.

Network, (?o?iu devoted o p&mm MW in schools), Naté;n;lmx
Columbia, MD, 21044, : 4 '
Public/Private Ventures News, Public Private Ventures, 399 Market Street,
Philadelphia, PA 19106, (215) 592-9099.

R on Education Research, Cn. ] Publications, Inc. , 1101 Street,
Agﬂm VA, 22313-2053. pito D King

The State Board Connection: Issues in Brief, National Association of State Boards

of Education, 1012 Cameron Street, Alexandria, VA, 22313-2053.

STEPS, National Coalition of Advocates for Students, 100 Boylston Street, Suite 737,
Boston, MA, 02116-4610.

STREAMS, Youth Service America, 1319 F Street, N.W., Suite 900, Washington,
D.C., 20004, (202) 733-8855.

REPORTS, STUDIES, GUIDES AND HANDBOOKS

A Sampler of Early Higher Education Awareness Programs, Higher Education
gnforms%on Center, The Boston Library, 666 Boylston Street, Boston, MA, 02116, (617)

Assessing Excellence: A Guide for Studying The Middle Level, National

- Association of Secondary School Principals, 1904 Association Drive, Reston, VA, 22091.

Before It's Too Late: Dropout Prevention in the Middle Grades, Ann
Wheelock & G. Dorman, Massachusetts Advocacy Center, 76 Summer Street, Boston,
MA, 02110, (617) 357-8431.

Ca on Global Future Skills, National Resource Center for Middle Grades
ggggs on, University of South Florida, College of Education EDU-118, Tampa, FL,,

CertalntyofOppo&\‘lAmsg. (A on the National Association of Student Financial
Aid Administrators AA/A um on easly awareness of post :aaumaz
education), July, 1989, NASFAA, 19 Street, N.W., Suite 200! Washington, D.

20036, (202) 785-0453.

Charles W. Eliot Junior High School: The Dilemma of School
Improvements in the Cities, June 1987, (The difficulties encountered with resistance
wchmgebytbeWyﬁmf , staff, and ), Urban Middle School
Re;a@m. ¢ 0260 onal Studies, State University of New York, Buffalo, NY,
14260, (716) 160.
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Cholces (A teen woman's journal for self-awareness and personal planning -
instructor's guide), 1984, Girl's Club of Santa Barbara, Inc., 531 E. Orte
e A g

Choices and Chaiges, (A curricular to economics education to help at-risk
students), The Joint Council on Education, 432 Park Avenue, South, New
York, NY, 10016, (212) 685-5499.

Community Service for Y Adolescents: A d Paper, (The

importance of community service adolescents), Schine, June, 1989,
%%MmMm&vmulDup& mN.W..thinzm

Connections: Linking Youths with Caring Adults - Mentoring, SeEtAe'mba
gfg)' ggmmw Thomton House, 672 13th Street, Or:knl‘md. 94612,

Dynamite in the Classroom: A How To Handbook For Teachers, by S. Schurr,
}gsngwmmsmw@,umsvmmmwmm

Education for Employment (An education for W covering K-
12), 1989, University of Wisconsin - Madison, 964 Science Building, 1025
West Johnson Street, Madison, W1, 53706.

Everybody Gets An "A" In Affective Education, Or How To Set Up An
Advisory ;romm Or Keep One Going, (A trainer’s manual by S. Schurr, XK.C.
Hunt, and K Skewey, 1988), National Resource Center for Middle Grades Education,
University of South Florida, College of Education, EDU-118, Tampa, FL, 33620.

Explontorgr Expos, (Series of exercises for exploratary curricula, by K. LaMorte, S.
Lewis, and S. McLean, 1987), National Resource Center for Middle Grades Education,
University of South Florida, College of Education, EDU-113, Tampa, FL,, 33620.

Higher Education Information Center 1988 Progress Report, Higher Education
:gil'glr)n?tion %oanm. Boston Public Library, 666 Boyleston Avenue, Boston, MA, 02116,

Improving Educational Opportunities for Pregnant and Parenting Students
guyrbaln og?l;ools), Academy for Educational Development, 100 Fifth Avenue, New York,

Improving Middle Schools: What Works (A summary of the 1986
conference), The Regional Labd for Educational t of the Northeast and Islands,
New York Assistance Center, 680 Fifth Avenue, York, NY, 10019,

Let's Investigate! A Self-Study Instructions! Package For Middie Grades
Teachers On The Design And Implementation Of Investigation Task Cards,
(A trainer's manual by S.L. Schurr, 1987, National Resource Center for Middle Grades
ggggsﬁon. University of South Florida, College of Education, EDU-115, Tampa, FL,
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mmweSchodYun(Ahudbookfmmsonhowmmmm&eschools
and how to effect change, by N. Berla, A. Henderson, and W. 1989).National
Commiittee for Citizens in Mxmmmm 1,
Columbia, MD, 21044, (301) 997-9300.

National Middle School Association Publications, National Middle School
Association, 4807 Evanswood Drive, Columbus, OH, 43229-6292, (614) 848-8211.

Advisor-Advisee Programs: Why, What and How, by Michael James, 1986.
Evidence for the Middle School, by Paul 5. George and Lynn L. Oldaker, 1985.

Guidance in Middle Level Schools: Everyone's Responsibility, by Claire G. Cole,
Revised, 1988.

mmmmmmmmmmbmhnw Myers, 1985,

. George, with Melody Spreul and Jane Mom'eﬁeld. 1987,

The Middle School in Profile; A Day in the Seventh Grade, by John H. Loun
Jean V. Marani, and Mary F. Compton, 1980. by Jo S

Practitione: by J. Howard Johnson and

mecmma

When the Kids Come First: Enhancing Sclf-Esteem, by James A. Beane and
Richard P. Lipka, 1987.

Nowhere To Turn: The Crisis in Middle School Guidance and Support, by L.
Yanis and R. Willner, August 1988.

Quality Criteria for the Middle Grades: Implementin Self-
Study and Study and Program Quality Review, P IV: The The Oy Coermenting: Saif.
smm.m.msmms.
rs:'nlzin The Middle Grades: Guidelines for Admiristrator, Schoo!

anning Teams, by J.A. Molitor and R.A. Dentler, 1982, Abt
Assocmes, Inc., 55 Wheeler Street, Cambridge, MA 02138.
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The School's Choice: Guidelines for Dropout Prevention At The Middle
AndJunlor b School, by R.D. mamm:ndK.A. 1988, National Center

Research in Vocational Education, Ohio State University, Kenny Road,
Cdumbus.OH 43210-1090.

Tmﬂn&Deddm-Makln g To Adolescents: A Critical Review, by R. Beyth-
Fischhoﬁhd.lmhmdl. . March 1989, Council on

g;&wmbevelopmt.llbm 'W., Washington, D.C. 20036, (202) 265-

Teaming: The Heart of the Middle School. How To Implement The
Teaming Process Su%m trainer's manual), by S.L. Schurr, 1988, National
Resource Center for Middle Education, University of South Florida, College of
Education EDU-115, Tampa, FL, 33620.

'l‘nrnlng Polnu: Przparb g American Youth for the 21st Century, (
21, Number 13, June 1989, The restructuring of 's
nﬂddcschoo!hmcﬁmmmshlpmmhipbamwhoo!md i

Council on Adolescent Development, 11 Dupont Circle, N.W., Washington, .C. 20036.

PROGRAM DESCRIPTIONS

Blueprint For Change: Restructuring Education For Work For The 21st
Century, (Jefferson County Public Schools are the representative model school.
Remcmngwwmdmﬁmﬂedunﬁm.lﬂy& 1989), Dr. Bernard Minnis,
Jefferson County Public Schools, Louisville, KY

Tbe Bridge Project, (A school-based dropout prevention demonstration pro
PPt v etres 390 Murkes Soeey Philadelphis, PA 19106, (215) 5949095,

Career Begi Hel g Disadvantaged Youth Achieve Their Potential, William
Bloomﬁeld University, Center for Corporate & Education Initiatives, 60 Tumer
Street, Wahham. MA, 02254.

City Year (Urban Peace Corps Program), 120 Tremont Street, Suite 201, Boston, MA,
02108 (617) 451-0699.

The Early Adolescent Helper Program, (A school-community-university after-

schoo] service program), G Univenit;dNewakCindxme , 33 West 42nd
Street, New York, NY 10036, (212) 642-2947 or 212) 719-9066.

Early Awareness Project, (Pilot and um of Early Awareness
Programs in the United States, N 1988), Nadonal of Student Financial

#didg;immm(NASFM). 1920 L Street, N.W., Suite 200, Washington, D.C. (202)

Eureks (A 13-15-year-old enrichment program that combines science, math and

computers with athletic activities, 1989), Women's Center, Brooklyn College, City

gni;q’si ;{ slgew York (CUNY), Bedford Avenue & Avenue H, Brooklyn, New York,
18) .
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The Hawk Project: A Culturall Condstat Intervention Model, (Desuiption

.dapﬂumgvjm 9th grade black males with a focus o the einforcement of

mmmmm W.W. Nobles and L.L.
mxnmfammvwsmy Black Family Life and Culture,
mmmmmmonmcn.

Middle School D Prevention Career for Middle
mvmm.mmmgum 1988-1 ).Wm Street mo&mm
?lviﬁonofkmch.bemmsnﬁmmd?oﬂcy , West 112th Street, New York, NY,

Nations! Foundation for Teaching Entreprencurship To Disadvants
Handicapped Youth (NFTE), 1989 ﬁm National Headquarters,
23rd Street, Suite #4C, New York, NY, 10011, (212) 633-8444,

One With One, (A career pogram involving parents and mentors), Boys'
8{1?)03!5%?.&& oration Program, 771 First Avenue, New York, NY.%U

Parent Partnership - 1987, Mon W Junior High School, 1051 Picador
Boulevard, San Diego, 92154, (619) 691
PACT: hrents and Counselors T er m (Trainer's m

Oounselo:rs. Suite 430, ﬁ(g Disgonal Road, Alexandris, VA, Zzgfl?n?e) 3) 836-2222.

Parent Involvement Programs: Parent Involvement in New Futures, Resource
Guide Scries, Volume 1, New Futures Institute, Center for Human Resources, The Heller
Graduate School, Brandeis University, Waltham, MA, 02254-9110.

Pathways to Success for American Youth and Young Families, November
1988, W.T. Grant Foundation, Commission on Youth and America’s Future, 1001
Connecticut Avenue, N.-W. , Washington, D.C. 20036.

Prime Time, (Advisory go curricula and teacher’s guide, Sarasota County Schools,
Sarasota, Florida, 1988), Resource Center for Middle Grades Education,
Universsity of South Florida, College of Education EDU-1185, Tampa, FL, 33620.

RAISE, (A student support program in Baltimore), Fund for Educational Excellence,
616D North Eutaw Street, Baltimore, MD 21201, (301) 685-8300/8301.

3:00 to 6:00 PM: Planning Programs For Young Adolescents, Center for Early
gdolm&nivaﬁtydlimcﬂolinanmnpd Suite 223, Carr Mill Mall,
acramento,

Urban Middle Schoo! Adolescent m“cy Prevention m, Academy
{cirl%dmﬁoml Development, Inc., 100 Avenue, New York, NY, 10011, (212) 243-

The Way Out: Student Exclusion Practices in Boston Middle Schools (A

mode] dropout prevention ), The Massachusetts Advocacy Center, 76 Summer
Street, m’n’ﬁ 02118? gm357-8431
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ABOUT THE EDNA MCCONNELL Cl..ARK FOUNDATION

Maﬁn;mMMy‘stTm&hwnWtympmmmm
and .lii i nation’
d&mwnzizdmhm memmchnm?fmlbe s

schools. Among the leaders chllmg:isﬁe
Edna McConnell Clark Foundation through their Program for outh’s
Middle Grades Initiative.
The core of the initiative is a multi-year, educational restructuring and grant 1o

five urban school selected from across the country. Locally
wmmm;dmﬂemmm\nyumm
hi Mmmmmwmmmmw
as students who are low achievers or who come from ies near
or at the poverty level. The Clark Foundation considers such studentstobeata

because disproportionately at-risk for dropping out of sc’ior 4, f
Wﬁhmmﬁh%hﬁm?&“

Building upon the Foundation's theme of a high content, high expectations, and
support to Jeamning, each of the schools hopes to achieve a common set of
%vs te differences in Jocal Acconding to the program description,

“high for leaming, or performance outcomes for all children, can be
sdmﬂmwm:nd mﬂuwmm&m ina
a
m ve school environment.” Oumfawmmg;ig
completing middle-grades on time, mastery skills,
self-esteem and self resulting from with adul
G ent ens o 280 Croeed 1 Eeve 1o Gndcestanding of DOV

Upon entering high school, mﬂensmdw.med
different cumniculums can affect their career secondary education options, and
they will select programs of study that will enable to pursue their choices.”

One unique feature of the Middle Grade Initiative is the availability of technical assistance
from a number of national ons who are en in related middle school projects
also supported by the Edna McComnell Clark Among the organizations that
the five school systems can call upon are:

The Center for Early Adolescence. specialists in effective middle school practices and
exemplary programs, will publish a technical assistance bulletin for all teachers and
will hold bi-annual conferences for representatives from the five systems.

Emm:wymﬂmwhich
profiles urban middie- programs, people and research in activit
xclwdtod:epmjeu'smmdobjecﬂm ’ cagaged =

he National Com o 10T LINZzens in UCANION mm)klmgwmu
schools in increasing parent and citizen involvement in the schools. One recent Ni
mwuﬁmmhwdmpuemlinvolmismmeSMYmmhm&

The Association of Junjor Leagues is working on 8 major initistive under this project, the
Middle School Improvement Program. They will coordinate their effarts with each of the
five school systems.
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ions at Boston College is working with

mdbusincmintheﬂvetommgemd:ssimhminfmgm
mmﬁemjwm

f“ JA%0oN 107 the MNDIVENX 'nA fa%ym
wmmkmmmmﬁwwhduﬁnm

mmmmﬂwmmmvm , will visit each city to
provide information and assistance on middle community service
programs.

hd&dm&we&m&mg}nﬁmm&? oxhu nhgmindms
conducting a variety of research to middle
improvement.

For more information on the Middle Grades Initiative and related projects, contact:

M. Hayes Mizell, Director

Program for Disadvan Youth

‘The Edna McCoannell Foundation
250 Park Avenue

New York, NY 10177
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ABOUT BRANDEIS UNIVERSITY'S
CENTER FOR HUMAN RESOURCES

mcenmfwnmmnmmunmumxmmwrm
Advanced Studies is interested in the relationships between economic productivity, income

includin pufun&;d‘ hahbinsmlnee.bookmuvb , federal
Meﬁ:sg pdwymdmle the private sector in social welfare. .

Program Assistance in Youth Employment. Funded by an informal consortium of
national foundations, the U.S. Department of Labor, and several state government

agencies, the Center provides lmdeMfmdﬁmmmm:qmes
mdmmandloca! of youth and educat The Center
SafYprovides extensive tochaieal seisnoe a0 MeRAGEEnt EXinn fo oA of

pmfessmals.schoolmd ﬁmmdnnthiny ties and nearly every
state. Finally, wminm.pubhuﬁons.me odic newsletters

Yombhoms.mdamﬂ-ﬁee line, the Center makes its ence and research
material Myavﬂaﬂemﬂcﬁeﬂdm&m?byw:mddmﬂmmmm In
this effort, over 8,000 persons are contacted yearly

The New Futures Institute. T!us supports the Annie E. Casey
Foundation's New Futures lniduive, "3'35 program in U.S. cities
desxmedtoreducethehcidmced md t
among disadvantaged u twelve, the
initiative seeks to dty-wide. to intervene early
in the lives of young einapnventive . The Center has assisted in
development of these es and will now mdmgethemﬂ'devebpmcm
and technical assistance in the participating cities.

The Smokey House Pro In conjunction with the Taconic Foundation, andtbeu
) HonseProject, ,000 acre working farm and youth development

Center Xundmﬁdﬁtyfupofuﬂmﬂsinme youth
empioyment education. former barn has been beautifully renovated as a trainin
m&d&eﬁnm—w&mmwmmmoﬁmmuehm 989-

The Career nnin Prn& B;ﬂmlngs ts from
mmm and. and the
around the nati in“slx%donu assist n from

e nation in a )
families in makin mmm»m“mma% masmgor
Commonwealth support the Center's management and ongoing assessment of the
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operations of the nwnumtmmmmmm. Now in its
fourth year, the g?mm testing the concept of combining summer
and year-round employment for school youth with adult “mentaring” by business and
community volunteers. It is that these services, in a college setting, will aid more
than 10,000 in for their futures afier high school graduation.
Beginning in 1990, the Career Program and related activities are relocated in a
new Brandeis organization, The Corporate and Education Initiatives.

The Los An Em Co The of Los An
m'm tles E ployment mﬁundu Pmr:l. gg geles

Research and Evaluation Activities. Center researchers are evaluating the Quantum
?pumﬁeshoject(QOP)fameFudem. QOP is a multi-year demonstration
year-round services, including computer-based education, and financial
incentives for high school students from poverty backgrounds in five cities. Another
ject, for the Rockefeller Foundation, has Center researchers monitoring the
tation of six cities’ efforts to develop community planning and action capacities in
response to growing underclass conditions in the cities.
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