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INTRODUCTION TO THE ABLE SAMPLER
A Professional Development Guide for Adult Literacy Practitioners

ADULT LITERACY LEADERSHIP AND LEARNING

The research project that led to this Guide began with a question from a colleague. *What /s the difference
bomnMdmlopmntnndprdedmmpmnﬂ'lmmammmomdm answered: "Sta’ devel-
opment is training you provide for others; professional development is learning you acquire for yourself.* While
mummmmmwummumwmammmwm.mdmm
dlocrepenclulnwunlnmwmbmwmmam.mmmwon
client instruction and tutor training and the meager amount of time and stipends allocated for the professional
development of the leadership in tho fleid, namely teachers, trainers, directors, and administrators.

This question of professional development, of "who trains the trainers,” has been a perennial problem for adult
literacy professionals. In 1941, Harry and Bonita Overstreet conducted a year-long investigation of all types of
adult education leadership training in the United States. Their study, Leaders for Adult Education, described
qualities of professional expertise evident in a wide variety of leaders and concluded that this expertise was
groundodinlﬂeoxpeﬂenoaasadunoducaonbamedmwademmoadukmmmgm.ﬁomme
communities they served, and by discovering unmet needs.

Fifty years years later, lmmwmmmdmwbymmmmm basic
sklllsprogmmhastoppodmeonemuuonmark.WammamenWWOWMa
specialization in adult literacy and fewer atill ofter the flexiblitty of scheduling essential to practitioners who
cannot afford to take off for a few years to pursue a degree. So leaders in the fieid of adult lteracy continue to be
largely responsible for their own learning. Faced with the enormous pressure of community and institutional
interaction in addition to program funding, promotion, supervision, training and evaluation, it seems easlost and
most efficient to leam through networking with colieagues and experimenting with leamers.

This pragmatic approach does work. Knowles formulated his principles of andragogy after years of reading the
mmmadwuntmwmmmmwmm. He notes that in his first job
as director of training for the National Youth Administration of Massachusetts he "did a lot of teacher training
without knowing that that's what it was. Just by the seat of my pants, out of intuition* (Hilton, 1881, p. 250).
Furthermore, adults vdemmdrfeamdpoamemcyteacrmandpmgmsoonﬁndmomehmwm
clients. However, this apprentice-type approach to adutlt literacy, which focuses on effective instructional strate-
gles to meet immediate needs, often in crisis situations, leaves littie room for leaming from the past or pianning
for the future. nisnotgoodenoughforourstudemsandltlsnotgoodenoughforoumives.

As leaders of adults who need to continue our own learning we must acquaint ourselves with the constantly
evolving body of theory related to adult leamners, adult leaming, and adutt literacy. We must reconsider our defi-
nltionofaleamlngslteandreexmneourmethodsotevaluaﬂon. To broaden our understanding and challenge
our perspective, we must delve into the history and poiitics of adutt lteracy and study alternative philosophies of
practice. To our unique sense of community, we must add an understanding of diverse cultures and social
contexts. When we gather and weave these strands into a unique set of principles and beliefs, we will have
fashionied a professional identity, a focus of reference that we can articulate. Literacy educators who can "clearly
articulate their own stance, name their own world and tap the sources of their own creativity* (Monette, 1979,
p.554) are better prepared to develop programs, provide instruction, and model principles of self-directed leam-
ing and empowerment.

The purpose of this book is to provide adult literacy practitioners with a sampling of professional development
resources that propound classic themes, introduce innovative ideas, and challenge traditional assumptions. We
hope to entice you to continue the self education necessary to attain leadership in the field.

t-
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SELECTION AND COMPILATION OF RESOURCES

The ABLE punel, composed of the project director and seven leaders in Pennsyivania adult iteracy, determined
the prooess, principles, and prooadures for this Guide, including: 1) the target audience; 2) the type of resources
to be included; 3) criteria for salection; 4) major emphasis categories in which resources were sought, and 5) the
composktion of the national task force assigned the job of recommending exemplary resources.

Tarpet Audience

The guide is designed to address the broad needs and interests of adult literacy practitioners including
ABE/GED/ESL and lteracy program staff as well as college and university adult literacy curriculum and staff
development specialists. It is aiso intended as a resource guide for out-of-field professionals, such as librarians
and trainers in business and industry, who are being called upon to perform adult literacy services.

Resources
While professional books comprise the majority of the rasources selected for incluson in this guide, exemplary
jloumal articles, monographs, special projects, and videotapes are also included.

Criteria for Selection

Reviewers were advised to recommend resources that were Excellent in their opinion and easily Available.

Resources inciuded in this Guide scored highly on criteria (see Page 76) pertaining to the following areas :
¢PERTINENT ¢UNDERSTANDABLE ¢AUTHOR'S EXPERTISE ¢CURRENT ¢ CLASSIC

Catagoaries of Emphavis

Adult lteracy resources that addressed the following eight categories (see page 77) were sought: Administration
& Management; Adults as Learners; Diverse Populations; Evaluation; History, Philosophy & Politics; Instructional
Strategies; Leamer Services and Social Context. This classification system was later modified to incorporate
Learner Services under Administration and Management and to separate out Adult Education Resources and

Workpiace Literacy.

The National Yesk Force
Four hundred Evaluation Packets were malled to practitioners in fifty states according to the following institution-
al representation. Two hundred and sbdeen different resources were recommended.

B - = SR TR . o DL i SR O AL R, N A AL TRV - 30 W S L T W
AL TN AN LR NP,"- Poae BT p, v, v \I;a Ay T RS PR ha I . iqt' Y

Associations 17 Adukt Ed Resource Centers 23 CollegeayUniversities 85 Community Colleges 20
Emeritus Adult Educetors ] Federal Agencies 7 Prisons & Hospitals 9 Libraries 18
Literacy Councile, initiatives 85 Sohool Districts/VoTechs 53 Private Sector a3 State Depts. Education 49
Selection of Exempiary Resources

In selecting the 103 exemplary resources featured in this guide, the ABLE Panel scrutinized the evaluations,
counted the number of recommendations for each resource, and factored in reprasentation for each classifica-
tion. Any weighting bymepunmfavudmekownmmwasmldemdmptabbasmeympmsem-
wammmammmmmmmpmmwmmmmmm“mwm
district.auuaw.ammnuymwwmn'sugmumanamnunRyodbgemmmmmas
well as an adult education resource center specialist, an adult education university professor and the current
chairperson of the Pennsyivania State Coalition for Adult Literacy. From the 103 resources chosen for the Guide,
twenty-four were selected by the ABLE Panel for extensive review as an adult lteracy education core collection.

Formet of the Guide
meuldelsdwidedlmaninechaptorswm\eaehMaInMQanlmroducﬁonbyaleadingauthomyinthesubiect
area, followed by the core collection review(s) and the annotated listing of resources. Reviewers were given free
relntoexpmstheiroplniom.Commmhmeannotatedlwunlessaccompamodbyquotesandasouroe.
are a compilation of the ratings and remarks by all task force members recommending the resource. Resources
haveboenclasstﬁedaccordlngtomeirmajofaroademptmhasmdicatedbyamajodtydtaskforceevalua-
tors. There is a great deal of room for argument here. Sub-categories of emphasis are noted in the annotated
Iistlngs.Asfortheooreoollecﬁon.Iwouldsuggaayoureadtlwreviewsandthenclassuymemesyouwish.

b
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OVERVIEW OF THE CONTENTS

The ABLE Sampler begins with a chapter on administration and management which addresses the many hats
worm by aduk teracy program directors. You'll find books, articies and videotapes relsted to your role as admin-
istrator, program planner, trainer, promoter, and community aleon. Other referencos sxaivwie adult iteracy as
relates to the broader field of aduk aducation, appraise ks current status, and suggest future directions. Most of
the references in Chapter Two, ‘Adults as Leamers,* take an empowerment approach and emphasize an interac-
tive coliaborative process of faciitating leaming. *Diverse Populations,’ focuses on cultural diversity and akema-
tive ways of knowing for women, minorities, and disabled adults, The short chapter on Evaluation features the
Lytie and Wolte overview of adult literacy evaluation and includes selections on assessment of leaming disabled
adutts, readiness for the GED, and competency-based adult education programs.

Are you looking for motivational and instructional strategies to share with teachers and tutors? Do you want to
expilore a holistic or mentoring approach to adult iiteracy? Chapter Six presents nineteen selections dealing with
adult lteracy instructional theory, methods, and effective practices. Reterencas dealing with principies of effec-
tive tamily literacy practices are included In *Social Context,* while workplace literacy programs are featured in
Chapter Eight. The selections in Chapter Five, "History, Philosophy and Politics* and Chapter Seven, *‘Soclal
Context,* provide an environment for adult iteracy. These selections can help you to understand how definitions
of adult literacy have emerged and changed ovaer time, the longtime role of volunteers and libraries in literacy
education, how illiterate adults are contributing and successful members of social networks, and how literacy
approaches in Canada and China can offer solutions to literacy problems in your community.

*Adult Literacy Resources’ introduces the services of ERIC, a national educational resources information center,
and AdvancE, Pennsylvania's adult education clearinghouse. References in this chapter include curriculum
guides, bibliographies, and a manual on preparing and Individualizing reading materials. A section containing
names, addresses, and commentaries on thirty-three journais and newsletters for adult literacy providers is
followed by a Publishers Listing for all resources in The ABLE Sampler.

OBSERVATIONS, REFLECTIONS, AND RECOMMENDATIONS

If we look at this Guide as a state-of-the-art study of adult literacy professional development, what is important is
the pattem of recommendations received from the field. Practitioners’ paramount concem remains the delivery of

instruction. When given a range of eight categories in which to0 recommend favorite resources, one-fourth of all
the evaluation sheets compieted dealt directly with instructional strategies, and eighteen percent of the instruc-
tional strategy materials recommended addressed tutor-client instruction. Following closely behind instructional
strategies and almost equally balanced were resources related to administration and management, adults as
leamers, history, philosophy and politics, and social context.

The Omissions are Sigrincani

The most interesting and significant findings are the gaps; areas of omission where one would expect to find
protessional development resources and few, if any, were recommended. In the Learner Services area, only one
resource featuring recruitment and retention was nominated and recommendations in the area of leamer sup-
port services and counseling (personal, employment, career development) were virtually non-existent. Under
Diverse Populations, there was less than a handful of recommendations dealing with women's issues, ethnic and
racial minorities and intergenerational literacy. Notable by their absence were resources in the crucial area ©f
adult literacy Evaluation, which included needs assessment, learner evaluation and testing, instructor evaluation,
program evaluation, and professional self-evaluation. What does this tell us? Either practitioners are not aware of
or interested in resources dealing with cultural diversity, leamer support, counseling and all forms of evaluation
orthere is a woeful lack of adequate professional development resources in these areas:.

No one, including the editor, will be 100% satisfied with this Guide. That is as it should be. If you are a specialist
in any adult literacy area, from evaluation to workplace Iteracy to ESL, you probably can name a dozen or more
resources in your area that you feel really should have been included. GOOD! Please phot :copy the Evaluation
Sheet enclosed and send me your recommendations. We hope to do this again.

SHERRY ROYCE
Editor and Project Director, The ABLE SAMPLER
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INTRODUCTION TO
ADMINISTRATION AND MANAGEMENT

The extensive variety of references dealing with program development and manage-
ment tend to share a number of common themes. The first, and perhaps most criti-
cal, is the challenge to really improve adult basic skills programs. Inherent in the
various approaches to improvement suggested in these books, articles and papers
is the understanding that the improvement of programs is the responsibility of both
adult education administrators and instructors. Remember, adult learning is the
ultimate outcome of our programs.

A second, related theme is the critical need to improve staff training. if the develop-
ment and professionalization of adult educators is to be taken seriously by our field,
much more attention, effort and funding will need to be invested in training programs.

The documents recommended here also include the awareness that policy makers
must find better ways to reward the performance of staff members. increasing (and
financing) professional development opportunities is one proposed method. Many
more are suggested by the authors.

Finally, these references challenge program managers to radically increase their
expectations concerning levels of service. Nut the usual expectations which are
defined by numbers served in a given semester or program year, but by the level of
quality of service and the extent to which students’ needs are identified and met.
These new expectations will require polity changes at all levels and will include in-
vestments in research, development, assessment (both learner and program), and
more.

Yet, after 25 years of "making do" with limited resources, why shouldn’t we develop a
grander vision? lt's the professional thing to do.

—James T. Parker
U.S. Department of Education, Division of Adult Education & Literacy

<



ADULT LITERACY PERSPECTIVES

If we begin with the assumption that
everyone can learn and will learn
under the right conditions, then the
first place for explanation of learning
fallure is In errors in the instruction,
not faulis in the learner.

—Taylor & Draper

Faced with the great diversity in defining and deecribing
aduit basic education, Taylor and Draper simply *have
tried to capture some of the richness of this
diversity...To accomplish this, they invited a wide range
of scholars, practitioners and analysts to share their
expertise’ (p.vil). The result is a fascinating collection of
forty-seven chapters touching on a wide range of impor-
tant literacy issues and practices and providing an
international perspective available nowhere eise.

it is, indeed, this very diversity that makes the book 8o
valuabile. it is easy for those of us working in literacy to
focus so intensely on local problems that we fail to
notice the practical solutions and insights developed
eigsewhere. Visiting classrooms or talking with others
from comrunities is a good way to improve
our practices. Adult Literacy Perspectives allows us to
mingie with practitioners and analysts not just from our
area but from communities around the worid.

Part One, for exampie, has six chapters looking at histor-
ical and philosophical perspectives. Ordinarily, we
would not consider this a very practical topic for teach-
ers working in local programs. However, because these
chapters present literacy efforts from a world-wide view,
they provide the reader a professional identity that is
inspiring. We nead to realiza that whether we are
teachers, administrators, professors, or whatever, we
are part of one of the 1nost important worid-wide efforts
of our day--that of setting peopie free to become what
they ¢ . be by assisting them to develiop basic iiteracy
skilis.

Parts Thres, Four and Five deal with tcpics most rele-
vant to practitioners. Developing a leamer centered

Review by Robert Fellenz, Montana State University

curriculum, Instruction for beginning adult readers,
promoting life skills, and teaching English as a Second
Language are programs examined In Part Three.
Assessment is the major topic of Part Four. Appropriate
tests, instrument readabiity, and naturalistic approach-
es to evaluation are examined there.

Part Five looks at remedial approaches in various parts
of aduk basic sducation. Methods useful in

reading difficulties or math problems, in working with
disabled learners, in using computers or experiential
approaches are all examined. This section closes with
an interesting case study that opens & perspective often
missed; the student’s concept of literacy education.

Program directors may find Parts Six and Seven of
special interest for they deal with professional develop-
ment and with various settings for iiteracy education.
Again, a broad perspective is given to these areas.
Training is exanmned from such diverse perspectives as
teaching style, volunteers, and women's experience of
illiteracy. Settings examined range from prisons to work
piaces. The variabies examined range broadly from
community development to the economic impact of
adul basic education.

This broad and insightful look at adult basic education is
a tribute to the editors of Aduit Literacy Perspectives.
Maurice Taylor is a Teaching Master in the Aduit Basic
Education department at Algonquin Coliege and a
lecturer in adult education at the University of Ottawa.
He has served as consuitant to literacy groups in both
Canada and the United Kingdom and been active in
professional groups in the United States, serving on the
editorial board of the journal, Adult Literacy & Basic
Education. James Draper has been a faculty member of
the departniciii of adult education at the Ontario Insti-
tute of Studies in Education since 1867. He has been
active in promoting literacy programs throughout
Canada and in india, Thailend, the United Kingdom, and
Australia and has written extensively on worid iiteracy.
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EFFECTIVE ADULT LITERACY PROGRAMS: A PRACTITIONER'S GUIDE

Effective Adult Literacy Programs: A Practitioner’s Guide
is a gold mine for both new and experlenced adult
educators. It provides an excellent overview of issues
and practices in adult basic education and is recom-
mended as a basic text and reference book for practi-
tioners—teachers, administrators and counselors.
Specific topics can be easlly accessad through the table
of contents, lists of exhibits, index, or page headings.
Although users should be cognizant of the fact that
there have been important developments in the fleid
that render the book dated in some respects, a familiari-
ty with the Guide's contents will provide the reader with
a most thorough grounding in literacy issues.

The Guide presents the findings of the Nationai Adult
Literacy Project (NALP), a tederally funded study to
identify how exemplary adult education programs are
structured and operated. Exemplary programs were
chosen through a nomination process and include a
broad cross section of providers: public educational
community-based organizations, correctional
institutions, military programs, post-secondary institu-
tions and employment and training programs. Informa-
tion was gathered through a mall survey and site visits.
Ot 335 programs nominated, 225 retumed the compre-
hensive questionnaire, and 38 were chosen for visits.

The book's author, Renee Lerche, directed the NALP
study. She received an Ed.D. from Harvard University
and subsequently served as a senior consultant for The
Network, Inc., in Andover, Massachusetts. Lerche inte-
grates the study's finding, which documents exemplary
practices, with both her protessional opinions and
relevant research. The book is organized as follows:

Section | includes an introduction and an overview of
the NALP study. The seven chapters in Section Il are
organized around eight components of effective pro-
grams: recruitment and public relations; orientation;
counseling; diagnostic testing; assessment of student
achievement; instructional methods and materials;
follow-up of learners; and program évaluation. Diagnos-
tic testing and assessment elemerits are addressed in
one chapter. Section lil addresses program manage-
ment and presents conclusions from the promising
practices search. Section IV presents a general bibliog-
raphy and mini-profiles of the programs surveyed.

Although the book i3 thought of as an administirative
resource, its greatest strength may be in dealing with
issues of instruction and assessment. Student assess-
ment and the teaching of reading are covered thorough-
ly and well. However, readers will have to extrapolate
and seek additional resources if they are concerned

’ﬁi

Review by Masy Witiame, Mary Wiliame & Aseccisies

Programs with a commitment to sys-
tematically planning, implementing,
and evaluating the components of
thelr programs as integrated parts of
the whole educational enterprise ...
those that create a coherent system
of adult literacy instruction tied to the
goals of the agency and its communi-
ty ... appaar to be the ones that are
the most successful.

—~Renee S. Lerche

about other instructional areas, such as writing and
math. In addition, virtually no attention is paid to English

as a Second Language.

The Guide contains more guidance for programs using
a *prescriptive* rather than an *empowaering* approach.
Since the Guide documents existing practice, s content
is necessarily driven by state of the art of that practice.
However, Lerche is careful to point out that differing
philosophies or approaches may be effective and gives
a fair ana balanced presentation of the diftering points
of view she encountered among practitioners surveyed.
Additionally, many of the effective and exemplary prac-
tices cited convey an abiding concem for and sensitivity
to the adult leamer.

Another strength of the Guide is that it includes a
number of illustrative exhibits, such as student records,
an instructional materials checkiist, and sample needs
assessment questions. Unfortunately, the text of the
book is very dense, with small margins, small print and

no graphics.

The book's primary flaw is that it is a static record. It was
published prior to welfare reform, the family literacy
movement, amnesty and the swelling of the ESL ranks
in programs, the emergence of PLUS and various Iitera-
cy coalitions, the technology boom, workplace literacy,
etc. The period from 1985 to the present may be one of
the most dynamic ever for literacy and basic education.
This is one book that makes the reader wistful for peri-
odically published revisions.

Lerche ’ R. 8 . bS5 e b X Bk
guide. New York: Cambridge,. 1985

11

O _FOR ADULT LITERACY PRACTITIONERS

IToxt Provided by ERI



THE HANDBOOK OF ADULT AND CONTINLING EDUCATION

We have more information at our
fingertips than we can comprehend ...
We are required to inform ourselves
about complex international issues ...
Our jobs may disappear ... The only
thing that is certain is that change
requires us to attend to systematically
recasting information, knowledge and
our views of the world.

—mierriam & Cunningham

The Handbook of Adult and Continuing Education, the
seventh in a series, was developed to provide an over-
view of this emerging field to *professionals working in
the field and those who are unfamiliar with the field." its
649 pages contain 48 chapters written by 69 authore {or
co-authors) who are theorists or practitioners represent-
ing a broad spectrum of adult education.

T 9 editors, Sharan Meniam, University of Georgia, and
Phyllis Cunningham, Northen lllinois University, have
both had extensive experience in adult education and
are regarded as leaders in the field. Merriam's research
and publications have focused on adult development
and learning and qualltative research methods, while
Cunningham has edited several major journals and is a
leader in intemational adult education.

Although literacy was not the focus of this publication, it
pervades much of the content. Part Four, *Adult Educa-
tion Program Areas and Special Clienteles®, includes the
chapters: *Adult Basic Education,* *Adult Secondary
Education,* and *English as a Second Language.® The
problems of trying to define Adult Literacy are described
and the need for adult literacy is well documented.

Although some overlap occurs, each chapter is pre-
sented with distinct concepts and program activities.
The growth and development of occupational literacy
and the workplace as an environment for learning are
stressed. Atternative programs to high school for adults
are presented and different methodologies for teaching
ESL are described. Issues such as immigration reform,
lack of professional development, and few opportunities
for full-time employment are discussed. Other chapters
feature community-based adult literacy, learning activi-
ties for *older adults,® and literacy needs in rural areas.
The problems created by insensitivity to cultural and
language differences in literacy are also emphasized.

Review by Don Seaman, Texas ABM Universiy

in Part Three, *Major Providers of Educational Programs
for Aduits’, most chapters include adutt literacy. Public
schoois and community oducation have supported lit-
eracy for decades, while the necessity for iteracy in the
armed forces has been known since World War |i. Lit-
eracy is perceived by some as a means for reducing the
number of incarcerated adults, while

ment programs are part of the mission of many commu-
nity colieges. The Cooperative Extension Service has
been serving undereducated adults for decades, and
library-sponsored Iteracy is growing rapidly.

In Part One, *Adult Education as a Field of Professional
Practice,* literacy leveis are shown to significantly affect
the social dimension of the Unlited States, and literacy
programs have been an integral part of the history and
development of this country. The influence of soclal
clagses depends, to a great extent, upon their literacy
capabliities, and iteracy is definltely a growing interna-
tional concern.

Part Two, "Adult Leamners and the Educational Process,’
directly relates to adult literacy. Concepts such as par-
ticipation, the *.aachable moment,* familiarity with the
task, developing basic skills, and acquiring knowledge
are certainly important to literacy. Measurement and
evaluation of prior learning in relation to future goals Is
discussed and ‘direct participation of clients or leamners
in planning® is emphasized.

This handbook cannot be described or classified ar:
either research or practice. It is primarily a resource
document and contains numerous references to the
latest research. However, literacy practitioners wili also
find the book quite useful, particularly Parts Two, Three
and Four in which many ideas for planning and imple-
menting adut education programs are offered.

Although a few chapters are somewt:at prescriptive,
professional adult educators and newcomers will be
more empowered through reading its resource-oriented
content. Theorists and researchers will find a wealth of
data and up-to-date references while practitioners can
use much of the, information for planning and develop-
ing effective adutt literacy programs. This Handbook of
Adult and Continuing Education is *a reference that both
defines and interprets the field from the viewpoints of a
cross section of leaders within the profession.*

T kit SR
8. )+ HADGROOK ‘A : con=
tinuing sducation. San Francisco,

CA: Jossey-Bass, 1990.
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THE PENNSYLVANIA ABE HANDBOOK FOR PROGRAM ADMINISTRATORS

The Pennsylvania Adult Basic Education Handbook for
Program Administrators is must reading for all new
administrators in the Commonwealth. [t is the one publi-
cation in which those new to the fleld can quickly ac-
quire a basic knowledge of program administration,

particularly as it applies to Pennsyivania.

Tana Relff, the editor of the handbook, is a nationally
known author of material for adult new readers. in
Pennsylvania, she is aiso known as the author of
numerous staff development publications for teachers
and administrators. These inciude: Grassroots Publicity:
Proven, Low or N~ "ost Ideas for Adult Education Pro-
grams; Keeping Up A..pearances: A Do-lt-Yourself Guide
to Better-Looking, Mo e Effective Special Projects; and
the Staff Handbook, which is the companion volume to
this administrator's guide.

Information in the Handbook for Program Administrators
is grouped for easy access under seven broad catego-
ries: The Program Administrator; Adult Education: A
Background; Planning and Administration; Delivery
Systems; Staffing, Student Services; and Professional
Support. Under Tana's skilled editorship, some fifty
authors, most of whom are practitioners themselves,
impart advice and informaticn to their colleagues.

Certain articles stand out as being particularly useful to
the new administrator (and for those not-so-new admin-
istrators who never had a real orientation to the profes-
sion). For example, the history of aduit education, both
nationally and in Pennsylvania, gives the reader a sense
of our roots. It is followed by a description of the primary
sources of funding — the Adult Education Act and
Pennsyivania's Act 143. These discussions provide a
context for considering where our profession is today
and where we need to be going.

In "How to write a fundable grant proposal,® Judy Rance-
Roney provides the administrator with a very readable,
practical guide to proposal planning and writing. The
process suggested is one that includes participatory
planning to insure that staff play an active role in identi-
fying project ideas. Rance-Roney describes a fool-proot
procedure for insuring that all of the information re-
quested is addressed in the completed proposal. How
many times has a reviewer had to give a zero score to a
question on the rating sheet because the applicant
omitted a piece of information!
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Review by Annette McAlister, PA Clearinghouse AdvencE

The person who administers an aduit
education program has a job not
unlike that of a symphony orchestra
conductor. This program administra-
tor stands before ail the ‘musiclans’ —
teachers, counselors, voiunteers,
support staff, and, of course, stu-
dents, leading them to produce their
best music.

—Tana Reiff

John Corse, in "Managing a muitiple-site program,*
discusses the need for multiple sites and how to identify
and negotiate for space. The advice is practical: *In-
clude an escape clause,’ *Lease for one year," and
*‘Discuss subletting and joint-leasing." He reminds us
that change is inherent in adult education programs.
The administrator must constantly evaluate all aspects
of a program and make adjustments accordingly.

Some of the articles, like thu ..o by Rance-Roney and
Corse, are fairly brief. Others provide a more in-depth
discussion of a tpic. Meredyth Leahy, for example,
discusses the hiring, supervision, and evaluation of staff
in afull two-page article. She provides excellent advice
to help the new administrator select good candidates for
teaching positions since, as we all know, few applicants
'surface who have been formally prepared to teach
adult basic education.® Under the headings supervision
and evaluation, the administrator can find specific
suggestions for developing criteria that can be used to
assess teacher strengths and weaknesses.

It would be impossible to highlight all of the articles in
the handbook, but the above-mentioned is a represen-
tative sampling. The blending of practical and philo-
sophical articles make this title a must for the adminis-
trator's bookshetf. It is the one source of state-of-the-art
information to guide Pennsyivania's programs.

Reiff, T.:(Ed.) :Xhe&:;

ators, Lancaster,
tional Projects, Inc., 1990,
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PRINCIPLES AND TECHNIQUES FOR EFFECTIVE ABE STAFF DEVELOPMENT

For effective staff development to
occur, a human climate of openness,
acceptance, and trust must be estab-

lished.
—James Parker

James Parker, the author of this resource, is highly
qualified to write on the topic of ABE staft

During part of his two decades with the U.S. Depantment
of Education, Parker served as Program Officer to
several federally funded adult education projects that
were part of the U.S. Department of Education's Nation-
al Diffusion Network (NDN). The purpose behind the
NDN is to provide training and technical assistance to
educators wanting to impiement one of the Network's
nationally validated programs. Thus, Parker was in on
the ground floor of identifying and evaluating several of
these effective programs which provided staff develop-

ment to ABE personnel.

As a natural outgrowth of his experierce and expertise
in the area of competenny-based adult education
(CBAE), Parker founded the Adult Competency Educa-
tion (ACE) Unit of the American Association for Adult
and Continuing Education (AAACE) in 1876. Parker also
was one of the founding members of the National Adult
Basic Education Staff Development Consortium, another
Unit of AAACE.

Purpose of Resource/Targst Audience/Uses

This paper is a description of that consortium and one
of its major projects, namely the development of a set of
research-based but practitioner-oriented principles arnd
techniques that were identified as most closely correlat-
ed to the provision of effective ABE staff development.
This rasource can be highly valuabie to all ABE program
staff who are directly or indirectly involved in providing
staff development services. These principles and tech-
niques should guide the planning and actual provision
of staff development workshops by and for ABE instruc-
tors and adminigtrators. They can and should also pro-
vide the foundation for further research into effective

principles and techniques for staff development.

Most of the principles and techniques described are
also highly transferable to other, non-ABE staff deve!-
opment milieu. Professors of aduit education should
use the principles and techniques to guide their own
teaching, which can be viewed as staff development

Review by Elaine Shelton, President Shelton & Asecciates

(true pre-service), and to impart to their students as
course content. Thus, these principles and techniques
can be used both for process and content in higher
education teacher training.

Deacriptions of Signiiicant Portions

After a brief description of how and with whom the
National ABE Staff Development Consortium began, this
resource describes the process by which principles and
techniques of effective ABE staff development were
identified. The process, like the product, was research-
basad but practitioner-oriented in that the first draft was
derived from current Iiterature, with professional ABE
staft developers asked to comment, via a survey instru-
ment, on their effectiveness and appropriateness in an
ABE setting.

From this literature search and survey, the consortium
generated the foliowing four lists: 1) Twenty-four ranked
General Principles of Staff Development; 2) Seventeen
ranked principles for Planning Staff Development, 3)
Twenty-nine ranked Principles for Staff Development
Implementation, and 4) Thirty-nine ranked ABE Staff

Development Techniques.
In an attempt to give the flavor of the content of each of

the four lists, | have included the principle/technique
ranked highest in each list:

General Principiles of Staff Development: For effective
staff development to occur, a human climate of open-

ness, acceptance, and trust must be estabiished.
Principiles for Pianning Staff Development: Effective

protessional development activities are based on a
continuous assessment of participants’ needs; as needs
change, the activities are adjusted accordingly.

Principics for Stalf Development implementation: Giving

teachers the opportunity to periodically meet and share
ideas with colleagues is valuable in providing support

and facilitating change.

ABE Stalf Dovelopment Techniques: For teaching prac-
tices that require very complex thinking skills, plan to
take more time, provide more practice, and consider

e



SMART MOVES

Sam Deep and Lyle Sussman have developed a quick
reference guide for the busy manager. Sman Moves
(formerly called the Manager's Book of Lists) provides
over 1600 tips *to get the best from yourself and the
people around you.* This useful text is divided into
fourteen categories including checkiists for communicat-
ing, supervising, running meetings, managing conflicts,
conducting interviews, planning and problem-soiving.

Each of thi categories begins with a brief narrative
overview wt.'ch includes interesting anecdotes and
reflective commentary. The lists that follow are num-
bered with the major concept in bc'4 for reading at a
glance. While most lists are approximately eight or nine
items long, many items are expanded into short para-
graphs to further refine the main ideas.

The 140 lists incorporate techniques developed at
General Electric, Hallmark, Xerox and other Fortune 500
companies. Nevertheless, non-profit groups can also
benefit from these proven skill-building ideas:

Communicaie Successiully covers strategles for getting
peopie to listen to you, listening advantages, telephone
techniques, and many other related lists.

Deliver Poweriul Presentations has 16 lists including
Eleven Steps for Constructing a Speech and Eighteen
Ways to Gain Confidence as a Public Speaker as well as
Ten Powerful Openers. Tips also include dealing with
disruptive audiences and quotes to eniiven any talk.

Write for Results has ideas for overcoming writer's
block, creating persuasive letters, identifying frequenty
misspelled words, and reference books for writers.

Assertively includes Nineteen Strategies for
Successful Leadership, Ten Rules for Delegation, Ten
Steps for Constructive Criticism, and Ten Rules for
Reprimands.

Create Quality identifies Thirteen Inexpensive Ways to
Reward Employees, Eight Principles of Quality Im-
provement, and seven other related items.

Run Effective Meetings covers group decision making,
guidelines for a good agenda, ways to img ‘ove attend-
ance, and ways to enliven group discussions.

Manage Conflict Productively lists the Eleven Roots of
Interpersonal Contflict, Eight Ways to Control Anger in
Yourself, and Eleven Tips for Reducing Your Stress.

Negotiate to Win, one of the shortest chapters, has six
lists for preparing to negotiate, selling ideas to others,
overcoming objections and closing a negotiation.

Review by Vickie Colline, Free Library of Philadeiphia

We all manage ourselves and our own
tasks, we all manage other people
(officlally or not) and we can improve
our effectiveness by managing
smarter.

—Deep & Sussman

Conducting Successiul inlerviews heips busy managers
develop interview questions, select new empioyees, and
handile interviews with the media.

Develop Your outlines Nine Tips for
Managing the Grapevine, Seven Tips for Hiring a Con-
sultant, and Eight Steps for Terminating a Poor Perform-
er. It even includes recommendations for handling
empioyee substance abuse.

Ptan and Problem Solve capsulizes the Ten Steps in
Forming a Strategic Plan. Also, List #115 provides Six

Steps in Group Problem Solving.

Find More Time in Your Day deals with interruptions and
procrastination as well as other time wasters. Several
lists identify methods to spend less time writing, read-

ing, telephoning, and attending meetings.

Achisve Personal Success has several lists, including
how to create a positive first Impression, remember
names, get a promotion, prepare a resume, and select
appropriate training programs.

Manage Your Boss gives Fourteen Steps to Keep Any
Boss Happy and Eight Suggestions on Asking for &
Raise..

The writing style is informal and easy to read. Clearty,
the book has something for everyone! Ri;aders may
select a chapter or a single list to ponder. The authors
even suggest four ways to use the book: read it cover to
cover, skim relevant lists while walting, search for specif-
ic management problems or uge the text as a ready-
reference tool. The clear typographic design mades this
text inviting. An "action index* cross-referances specific
checklists for many manager.ient challenges. These
practical strategies will be helpful for experienced and
novice managers. According to the authors, this book
provides a "minimum of theory and a maximum of
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TILE: A CHANGE IN OUR WAY OF THINIKONG YEAR: 1989
AUTHOR: Getwing, T.
AVAILABLE FROM: Joumnal of Correctional Education Vol. 40(4) December 1969

COMPONENTS: Joumnal Article

SUB-CATEGORIES: CORRECTIONAL EDUCATION; FUTURE POUCY
AREAS OF STRENQTH: Deals with contemporary issues; Identifiec future directions

Research Approach
CURRENT

COMMENTS: This articie expounds on a directional shift for correctional education, identifies current issues and related
curicular impact.

TITLE: COMPLETE HANDBOOK OF ADULT LITERACY, THE YEAR: 1980
AUTHORS: Solfer, R. and Assoclates
AVAILABLE FROM: Teachers College Press

COMPONENTS: Book

SUB-CATEGORIES: ADULTS AS LEARNERS; INSTRUCTIONAL STRATEGIES AND
TECHNIQUES; LEARNER RECRUITMENT AND RETENTION; EVALUATION

AREAS OF STRENGTH: The retically basad but not heavily technical;
Deals with contemporary practices

CURRENT Practice Oriented

COMMENTS:Thlstmctprovldosexcolmgddarmandkiomdionprmcﬂﬂmmaswellasprogmnadnﬂn&ratom
Contents include computer-assisted instruction, GED curriculum guides, assessment of leamers and staff evaluation.
Teaching strategies are based on a whole language framework.

TITLE: EFFECTIVE ABE STAFF DEVELOPMENT: A SELF-STUDY GUIDE YEAR: 1987
AUTHOR: Parker, J.
AVAILABLE FROM: Clearinghouse on Adult Education & Literacy

COMPONENTS: Guidebook

SUB-CATEGORIES: STAFF DEVELOPMENT; SUPERVISORY ISSUES

AREAS OF STRENGTH: Clear organization of topics and issues;
Coherent, well written

Empowerment Approach
CURRENT Practice Oriented

COMMENTS: This guidebook and self-assessment instrument for staft trainers is based upon the principles deveioped
by the National ABE Staff Development Consortium. it contains statements of six general principles addressing 1) col-
laborative pianning; 2) institutional policy; 3) conditions of training; 4) training processes; 5) individual learner needs; and
6) evaluation. An outline assists readers to analyze present local staff development conditions, actions to be taken to
apply the policy and eftectiveness of the action.
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TITLE: LEADERSHIP FOR LITERACY YEAR: 19€0
AUTHORS: Chisman, F.P. arvi Associates

AVAILABLE FROM: Jossey-Bass
COMPONENTS: Book

SUB-CATEGORIES: ADMINISTRATION & MANAGEMENT; PROFESSIONAL ROLES;

STRATEGIC PLANNING
AREAS OF STRENGTH: Deals with current issues and encourages
critical reflection on practice Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: Ruthlessly honest in its appraisal of the status of adult literacy, this bock challenges practitioners to careful-
ly examine current practice. it makes a strong case for improvemerit of ABE planning, evaluation and support at all
levels. *Probably one of the most forward-thinking bocks written in the literacy field in the last 50 years. A must read for
any leader in the literacy field.* Jonathan McKallip

TITLE: MARKETING YOUR ADULT LITERACY PROGRAM YEAR: 1989
AUTHOR: Smith, B.
AVAILABLE FROM: Albany Educational TV

COMPONENTS: Videotape and Guide

SUB-CATEGORIES: STRATEGIC PLANNING; STAFF DEVELOPMENT; PUBLIC RELATIONS;

ADULT LEARNER RECRUITMENT
AREAS OF STRENGTH: Displays sensitivity and understanding
for individual/group differences Prescriptive Approach
Empowerment Approach
CURRENT Practice Oriented

COMMENTS: This instructional pack&goe (a videotar:e and *how-to® manual) was designed to develop social marketing
skills and plan a marketing campaign to recruit harc-to-reach adult leamers. it features the development of strategies
that are sensitive to the needs of potential adult literacy students.

TITLE: MATERIALS & METHODS IN ADULT & CONTINUING EDUCATION YEAR: 1987
EDITOR: Klevins, C.
AVAILABLE FROM: Klevins Publications, inc.

COMPONENTS: Book

SUB-CATEGORIES: ADULTS AS LEARNERS; INSTRUCTIONAL TECHNIQUES; EVALUATION;
HISTORY, PHILOSOPHY AND POLITICS

AREAS OF STRENGTH: Contemporary overview of the adult
education field; Handy reference
Research Approach
CURRENT Practice Oriented

COMMENTS: This book is a compendium of articles written by nationally known adult educators on their field of exper-
tise. It treats various aspects of adult and continuing education including: philosophy, curriculum development, \he
teaching-learning process, staff development and future directions. Written from an aduit education practitioner’s
point of viaw, it is a handy and practical refere: :ce that could be applied in many different settings and circumstances.
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TITLE: MODERN PRACTICE OF ADULT EDUCATION, THE YEAR: 1989
AUTHOR: Knowles, M.S.

AVAILABLE FROM: Jossey-Bass
COMPONENTS: Book

SUB-CATEGORIES: STRATEGIC PLANNING; ADULTS AS LEARNERS; INSTRUCTIONAL STRATEQGIES;
CLASSROOM MANAGEMENT; CURRICULUM DEVELOPMENT; HUMANISTIC INSTRUCTION

AREAS OF STRENGTH: Clear organization; Coherent, well written;
Encourages critical reflection on practice

CLASSIC Practice Oriented

COMMENTS: 8tiil a classic in the field, especlally for less experienced adult ecucators. This book provides a clear-
lyorganized, comprehensive, well-written analysis of the various components essential to running a successful adult
education program in any setting. "Especially valuabie to those responsible for the management of instruction; there is
No subsetitute!® DeLores Weaver

TITLE: RECRUITING AND RETAINING ADULT STUDENTS YEAR: 1989
AUTHOR: Cookson, P,
AVAILABLE FROM: Jossey-Bass

COMPONENTS: Book

SUB-CATEGORIES: LEARNER SERVICES; SUPPORT SERVICES

AREAS OF STRENGTH: Immediate application to practice
Empowerment Approach
CURRENT Practice Oriented

COMMENTS: Aduk students do not nacessarily come to leaming willingly. This work covers the compiete spectrum of
recrultnisnt anc! retention in  &dult education, with chapters 1-3, 7 and 8, dealing with issue pertinent to literacy practi-
tioners. It provides both administrators and teachers with valuable insights into leamer support strategies that work.

TILE: USE OF TECHNOLOGY IN ADULT LITERACY YEAR: 1990
EDITORS: Turner, T.C. and Frick, E.
AVAILABLE FROM: Minnesota Assoc. for Continuing Education

COMPONENTS: Monograph; 12 anticles

SUB-CATEGORY: COMPUTER AIDED INSTRUCTION

AREAS OF STRENQGTH: Deals with contemporary issues
and practices; |dentifies future directions

Empowerment Approach
CURRENT Practice Oriented

COMMENTS: This monograph detalls CA! programs for ABE students provided by pi 'ic schools, community colleges,
libraries, volunteer agencies and a rehabilitation facility. While each program is unique in its location, mission, client base
and methodology for delivering instruction, there is similarity in vision, issues raised and future recon.mendations. Pat-
tems emerge from themes of empowerment, access and motivation.
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INTRODUCTION TO
ADULTS AS LEARNERS

Why do our students seem to lose interest in their lessons so fast? Why do they forget so many words in our
vocabulary memorization exercises? WWdosomanydmemnotdowellonounests? Why Is the dropout rate
from our program 80 high?

These are questions | am frequently asked in my workshops with adult literacy teachers. And when | ask them
whytheythlnkthlslsso.theresponselonengeth,"rheyarenotaslmerestedln leaming as children,* or “They
have been out of school for so long that they have forgotten how to leam.*

Wrong! Adults are avid learners when they are involved in learning things that are relevant to their life-
tasks—when the curriculum and instructional methodology are *learner-centered.* This is the message that
comes through loud and cloar in Brookfield's and Cross's books and Is reinforced by those of Taylor and Draper
and the other authors in this resource listing.

This s a fairly recent message. It is hard to believe that until the early 1960s we knew almost nothing about
adults as leamers. Unﬂlmenmoadﬂwmwchwwuwbndpsydnmmmmmmghwm
and young children, and the results of that research were subsumed under the label *Pedagogy" (the art and
science of teaching children). The pioneering studies of adult leaming by Houle and Tough in the 19608 opened
up a whole new territory for exploration, and in the ensuing thirty years there evolved a startiing new body of
knwbdgeMﬂnunhmmmmawumﬁbmmewmmmw'mwmm
and science of helping adults leam).

This research has revealed that adults are motivated to leam and do learn constantly in their life situations, that
tMmmumwmmimmmmtOMmmM.Mbmmmm
they are helped to be self-directed learmers than when they are subjected to didactic teaching, and that teachers
are most effective in causing learning to happen when they define their role as *facilitators of learning." These
themesarabutasamplingolthenchtmasureofknowledgacom&nodlnthesalecﬂanlnmbmoumlung.

Icantestﬂyﬁomnwownpemmdexpeﬂencethmmemelhwebmedmnhwadunsbamandhowlcan
helpthemleammoweﬁemwew.memophasumandpymdsemedmnplbhmmlhmmpodmm
role as an adult educator. And numerous teachers of adults who practice this ‘new thinking* about adul leam-
ing have shared similar experiences with me. Happlnessisbeingwlthaduhwhogetexcnedabmnleamlng.

As Cross points out in her book, we are talking about more than personal satisfaction. We are talking about a
societal imperative. In a world of an accelerating paoeofchange—theknowledgeeuploslonandthetecmolng-
ical revolution — leaming must be a Iifelong process, and the most critical competence required of ali citizens is
that of seff-directed learmning. Most particularly, we cannot afford to enter the 21st century with twenty percent of
our citizens being functionally illiterate. To survive, much less thrive, in the future, we must become a learning

soclety.

—~Malcoim Knowles
Professor Emeritus, Adult and Community College Education, North Carolina State University
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ADULTS AS LEARNERS

| believe the single most important
goal for educators at all levels and in
all agencies of the learning soclety Is
the development of lifelong learners
who possess the basic skills for learn-
ing plus the motivation to pursue a
variety of learning interests through-
out their lives.

—K. Patricia Cross

The purpose of Aduits as Learners is to address issues
of adult learner recruitment and barriers to
learning, and patterns of leaming and effective facilita-
tion. Extensive research is utilized in the depiction of
learners and learning processes. \While the focus of
concemn Is continuing education on a college level, the
information is also applicable to the development of
adult basic education programe. The text is practice
oriented with thoughtful implications for recruitment,
scheduling, orientation of course work, and fostering

successiul leaming experiences.

Patricia Cross, a distinguished educational scientist, is
2t the Harvard Graduate School of Education
and past president of the American Association of
Higher Education. Cross has conducted research for
the Educational Testing Service in Berkeley, California
and served as dean of women at the University of lilinois
and as dean of students at Comell. A graduate of ilinois
State University, Cross received a masters’ degree in
psychology and a PhD in social psychology from the
University of lliinois. She brings a rich background of
aexperience to her study of adults as leamers.

This classic study of the individual learner in a learning
society alerts us to facts that are as pertinent today as
when the book was published in 1881: 1) those who are
more educated seek more education and participate in
more learning activities so that ‘the gap between the
well-educated and the poorly educated is growing
rather that narrowing;* 2) women constitute a growing
population among adult learners, and 3) adutt learners
seek programs that meet their need for leaming related
to employment, their need for flexible scheduling, their
need for learning to be related to their lives. Cross
warns that the recruitment of learners with negative
school experience and low self-confidence and low seff-

mwcuuw.mmwan'.mm

esteem who are readers with less than a high school
education Is a serious gocietal concem.

Careful study of Adults 88 Leamers should lead literacy
educators to critical reflections on practice and on
research as it relates to aduit literacy. There is an in-
sightful discussion about the wide use of seif-directed
learning and an anaiysis of adult learning styles that
have for adult student motivation and adult
teacher methodology. The discussion of Maslow's
hierarchy of needs leads us to ponder what adult
education needs to include for students at all levels ot
personal development to participate. The need to
develop self-esteem and a non-threatening learning
situation appears to be central to participation and
continuation in adult education. Research indicates that
most adults voluntarily undertake a learning project to
solve a problem. Acknowledgement of this fact wouid
lead to an emphasis on problem-solving and critical-
thinking skiils as crucial to aduit students, thereby
increasing program relevance and student retention.

While Adults as Leamners provides extensive information
about prospective learners of different socio-economic
back it does not discuss implications related to
the clear need for comprehensive multi-issue education
programs; emphasis on development of self-esteem;
need for non-traditional classroom methods; and the
role of community-based organizations which do not
have the negative impact of a school setting. Learning
needs to be a positive, engaging, relevant, and conti-

dence-building experience for high-school drop-outs.

As educators committed to a learning society with
greater equal opportunity, our mandate is to learn the
patterns of participation and barriers and design pro-
gramsthatmeettheneedsotadultstudomsonllback-
grounds. Teaching basic skills is not enough. A thirst
for and appreciation of lifelong learning, as a positive
experience that adds breadth to knowledge in a way
that is relevant, needs to be created.

Cross has completed a research-based exploration of
adults as learners that is pertinent to adutt literacy. The
issues discussed are contemporary and important to
future planning. | would highly recommend Adults as
Learners to ABE and literacy education administrators,
recruiters, teacher supervisors, and anyone involved in
planning programs for the adult student of today.

Cross, K. P. as learners.
s;n Francisco, CA: Jossey-Bass,
1981, - o ATl e
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UNDERSTANDING AND FACILITATING ADULT LEARNING
[Winner of the 1986 Cyril Houle World Award for Literature in Aduk Education]

Since its first publication in 1986, Stephen D. Brook-
field's Understanding and Facilitating Adult Leaming has
become a best-seller in adult education. In a field where
research has not kept pace with practice and changing
adult needs, there is @ demand for a work that is critical
and practical, yet thoughtful and philosophical. In this
respect, the book is outstanding.

Brookfield's main purpose is “to review a range of prac-
tice settings in which educators and trainers of adults
attempt to facilitate learning and to identify elements of
effective practice that illustrate the concept of facilita-
tion.*

Brookfield's graduate and post-graduate studies in adult
education, modern social and cultural studies from the
University of Leicester, the University of London, and the
University of Nottingham, as well as his position as
associate professor of adult and continuing education
and associate director of the Center for Adutlt Education
at Teachers College, Columbia University, provide a rich
background for the book.

In a style that s formal ard direct, Brookfield provides
readers with a perspective of the theoretical framework
of adult education, current adult education and training
programs, and what he would like them to be. He exam-
ines and analyzes common practices and approaches to
adult leaming.

Key aspects are discussed cogently: the adutt ‘samer’s
motives for learning, how aduits learn, the
educator's/resource person's role in facilitating adult
leamning and methodologies used, the confusion regard-
ing the concept of andragogy, curriculum development,
and the evaluation of learning and its facilitation. He
includes case studies to iliustrate his point. The book
ends with a section on guidelines for good practice in
facilitating leaming.

Although Understanding and Facilitating Adult Leaming
is listed in this Guide as a resource under *Adults as
Leamners® category, the information, observation, analy-
sis, suggestions and research findings contained in the
book provide rich materials for those interested in var-
ious concerns in adult education: administration and
management, instruction, philosophy, principles and
techniques, staff development and evaluation.

Brookfield's critique of adult educational programs and
current practices results in a book that is constructive
by design. He identifies methods that are effective in
formal and informal settings of adult learning. He offers
suggestions as to how to structure programs and how

Review by Evelyn H. Nunes, Virginia Commonwealth Universlty

The aim of faciiitation Is the nurturing
of self-directed, empowered adults.
Such adults will see themselves as
proactive, Initiating Individuals
engaged In a continuous re-creation
of their personal relationships, work
worlds, and social circumstances
rather than as reactive individuals,
buffeted by uncontrolliable forces of

circumstances.
—Stephen D. Brookfield

to assess thelr effectiveness, and cautions against using
one kind of program regardless of situation and/or
need. Brookfield underscores the idea that those
engaged in adult education should understand the
nature of adult leamers. Second, educators should view
their roles more as resource ors of adutt
learning than as teachers of adult students. Third, the
teaching-leaming transactions are compiex, multifacet-
ed, and "occur in every setting imaginable.* Fourth,
educators should assist in the self-actualization of
adults by structuring programs around learners’ needs
and abilities.

Brookfield's concept of facilitation is prescriptive, but
because Understanding and Facilitating Adult Learning
is resource-, research-, and practice-oriented all rolled
into one, in large measure, it takes an empowerment
approach. Besides the above-mentioned, an added
strength of the book is its survey of research done over
the past twenty-five years dealing with relevant aspects
of adult education, i.e. adults as learners, self-directed
leaming, and evaluation,

In Understanding and Facilitating Adult Learning, Brook-
tield has succeeded in producing a classic. It is a
thought-provoking, well-researched work that adult
education graduate students and lteracy
providers alike will find invaluable. It is an excellent
resource, @ major contribution toward understanding
adults as learners and the role of educators as facilita-

tors of leaming.

e 1 o g
Wita W i

1986.

Francisco. CA: Jossey-Bass,
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TITLE: CRAFT OF TEACHING ADULTS, THE YEAR: 1988
EDITORS: Barer-Stein, T. & Draper, J.

AVAILABLE FROM: Culture Concepts
COMPONENTS: Book

SUB-CATEGORIES: ADULT LEARNING THEORIES; MOTIVATION FOR LEARNING AND
PARTICIPATION; PSYCHOLOGICAL DIMENSION OF ADULT LEARNING

AREAS OF STRENGTH: Sensitive to group differences;
Encourages critical reflection on practice

CLASSIC Practice Oriented

COMMENT:: This book emphasizes a holistic approach to teaching adults. Though not specifically directed to litera-
cy education, the contributions by outstanding Canadian authors (Roby Kidd, Alan Thomas, James Draper ) make It a
book worth reading by anyone in adult education. A *Practitioner's Summary* introduces each chapter, and key

points are boxed for emphasis.

TITLE: DEVELOPING CRITICAL THINKERS YEAR: 1987
AUTHOR: Brookfieid, S.
AVAILABLE FROM: Jossey-Bass

COMPONENTS: Book

SUB-CATEGORIES: ADULT LEARNING THEORIES, STYLES, PROCESSES AND STRATEGIES;

MOTIVIATION FOR LEARNING
AREAS OF STRENGTH: Encourages critical reflection on practice;
Identifies future directions Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: Excellent guide for developing udults’ skills not only in academics but in their personal relationships,

workplaces, poiltical involvements, and in responses to the media. A variety of methods, techniques, and approaches -

are offered. Applicable for anyone who works with adults at any level.

TITLE: ENHANCING ADULT MOTIVATION TO LEARN YEAR: 1986
AUTHOR: Wiodkowski, R. J.
AVAILABLE FROM: Jossey-Bass

CCMPONENTS: Book

SUB-CATEGORIES: INSTRUCTIONAL STRATEGIES; MOTIVATION FOR LEARNING AND
PARTICIPATION; CLASSROOM MANAGEMENT

AREAS OF STRENGTH: Theoretical research bases supported;

Coherent, well written Prescriptive Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: Wiodkowski divides the instructional process into three broad phases and presents 59 specific motiva-
tional strategies associated with these phases. While it clearly does not take an empowerment approach, it offers
ideas for anyone who has struggled with stimulating student involvement in learning. It's not deeply embedded in
adult educe*ion theory but is based in educational psychology theory and practice witt adults.
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TITLE: HELPING ADULTS LEARN YEAR: 1887
AUTHOR: Knox, A.

AVAILABLE FROM: Jossey-Bass
COMPONENTS: Book

SUB-CATEGORIES: CURRICULUM DEVELOPMENT; CLASSROOM MANAGEMENT;
HUMANISTIC INSTRUCTION

AREAS OF STRENGTH: Encourages critical reflection on practice;
Identifies future directions

CLASSIC Practice Oriented

COMMENTS: This text provides an excellent overview of teaching adults from the perspective of managing the teach-
ing/leaming interaction. There are many good questions for literacy tutors, teachers, and administrators or any adult
educator to refiect upon. Especially heipful for small-group staff training.

TITLE: HOW ADULTS LEARN YEAR: 1973
AUTHOR: Kidd, J. R.
AVAILABLE FROM: Prentice-Hall-Regents (Follett)

COMPONENTS: Book

SUB-CATEGORIES: ADULT LEARNING THEORY AND PRINCIPLES; LEARNING STYLES,
PROCESSES AND STRATEGIES

AREAS OF STRENGTH: Theoretical bases supported;
Encourages critical reflection on practice
Empowerment Approach

CLASSIC Practice Oriented

COMMENTS: This book was originally written and published in 1959 by an adult education practitioner as a guide for
otrer practitioners. it has become an intemational favorite for iis scholarty yet *upbeat* analysis of adult leaming, adult
learnere and the interactive process of facilitating learning. As Kidd informs us: ‘Being and becoming are not only
what living is about, but also the chief object of learning.*

TITLE: LEARNER CENTERED CURRICULUM, THE YEAR: 1988
AUTHOR: Nunan, D.
AVAILABLE FROM: Cambridge University Press

COMPONENTS: Book

SUB-CATEGORIES: CRITICAL THINKING; ADULT LEARNING THEORIES; DIVERSE
POPULATIONS; CURRICULUM DEVELOPMENT

AREAS OF STRENGTH: Displays sensitivity and respect for individual

and group differences Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: This book reports on what language teachers focus on in planning, implementing and evaluating
language cours3s. Emphasizing the importance of general education research in developing language curricula, the
authorsynthesisastheoreﬂcalmodelsandrecemempmcalstudlestoaniveatmeconceptofanegoﬂa:edcoumaof
study, arrived at collaboratively by teachers and leamers.
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TITLE: LEARNING AND REALITY YEAR: 1989
AUTHORS: Fellenz, RA. & Conti, G,

AVAILABLE FROM: ERIC
COMPONENTS: information Paper #336

SUB-CATEGORIES: LEARNING STRATEGIES; PARTICIPATORY RESEARCH; EMPOWERING

ADULT LEARNERS
AREAS OF STRENGTH: Imparts new research; Promotes expansion
of reader’s horizons
Empowerment Approach
CURRENT Praciice Oriented

COMMENTS: This resource is research-oriented but will be quite useful to the Iiteracy educator who wants to know
the most current trends in thinking and research about adult learning. It introduces a more sociological and action-
oriented perspective than many of the classic references on adult learning. It also includes a good overview of
participatory research and action research strategies that adult educators can use to empower adult students.

TITLE: MANY LITERACEES YEAR: 1990
AUTHOR: Gitlespie, M.
AVAILABLE FROM: Amherst Center for International Education, University of Massachusetts

COMPONENTS: Guidebook
SUB-CATEGORIES: INSTRUCTIONAL STRATEGIES; SOCIAL CONTEXT:; PROCESS WRITING

AREAS OF STRENGTH: Imparts new research reievant to adult iteracy;

Coherent, well written Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: This excellent, practical guidebook for teachers, tutors and students combines recent research in lit-
eracy with direct application to instruction. it situates literacy learning within a socio-linguistic context and provides
many useful ideas for working with beginning readers and writers. Both practical and theoretical, this guidebook
smoothes the way for developing a leamer-centered approach to literacy instruction.

TITLE: WHAT DO TEACHERS OF ADULTS NEED TO KNOW? YEAR: 1988
AUTHOR: Whiting, S., Guglieimino, L. & Burrichter, A.
AVAILABLE FROM: Clearinghouse on Adult Education & Literacy

COMPONENTS: Book

SUB-CATEGORIES: ADULT DEVELOPMENT; LEARNING STYLES, PROCESSES AND
STRATEGIES; CRITICAL THINKING

AREAS OF STRENGTH: Theoretically based but not heavily technical;
Coherent, well written

Empowerment Approach
CLASSIC Practice Oriented
COMMENTS: Developed as a project of the Adult Education Office of Florida Atlantic University, this summary of

perspectives on adult development and learning book covers Maslow, Rogers, Kohlberg, Nelsen, Erikson, Levinson,
and Piaget. What do teachers of adults need to know? This — and a lot more!
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INTRODUCTION TO
DIVERSE POPULATIONS

What do | do to get my students interested in books about people from their own cultural group
and other cultures? | know they would like to read some of these booka, but | don't know what to
do. Adult Lissracy instructor

| like these books because they are colorful and rich--like Spanish people. The story is about &
Puerto Rican boy, and the people look Spanish. Puerto Rican Parent—Leamer

| really like it when the teacher brings in stories about things like basebali, especially the black
players. African-American Adult Leamer

While these three quotations Inttially appear to represent different sides of the coin, in tact they are simply
Imagesofthesamslde.mmalmageprqmmeprouumfacadbymwadunmm instructors who are
attempting to develop culturally appropriate and significant curricula and who are becoming increasingty per-
plexed when students do not inmediately respond to the materials. The image in the second and third quota-
tions contains the cultural goals and legacy to which some adult itteracy learners seek access and which they
can only achieve through effective literacy instruction. The missing link between both images is the need for
dialoguebetweonthoteacherandadultleamamtodetominewhlch materials are interesting to leamers, which
approaches are appropriate to integrate into instruction, and how instruction can be made sensitive to their
cultural and soclal histories.

issues of cultural diversity, multicuftural education, and cultural infusion into the curriculum have resurfaced as
cnﬂcalareasdpramioe.meamhmdpdlcyforK-1zeducaﬂmalsaungs.Howm.mostdmmt)atesabout
memmnmww»wdmmmmm.wmw.mdmmhmmm
cy. Mmlanmmmmmmﬂthomwmmw&
muwmmmmmmmmwmmmmmmmmm.mmmamm
lmplomemaﬁonotanoﬁactivepmgrammaybeahlgtwmmlvaactwuy.

Respoctlormeknowledgeandmpedencesthataduksbfmtomdassmn is not separate from understand-
ing the cultural and social histories with which they enter. instruction must enable the learner and instructor to
build mutual understanding about cultural issues. Itrequlresmatlmtmambewilllngtostepomsldetmdmonal
waysoﬂooklngathstmcﬁon..oﬂenmtsldedmdrownm Responsive and relevant instruction is nct
simply limited to the inclusion of a few books about different cultures but must also examine the range of cultural
and social domains that define the lives and experiences of the family units and communtties of leamers.

As is true of all major efforts in education, culturally sensitive instruction is no easy task. However, when we
consider the muttiple contexts for leaming, we are forced to think critically about the nature and quality of cuiricu-
Ia.toexpandmwrnmwnsabommwtoprmwmmmpwpleshaﬂngmnmm(md
whichmaybevastlydmaremwomourown).andtoreshapethewayweapproachmevuy nature of teaching.
We will need to weigh the problems that learners from diverse backgrounds experience in seeking access to
literacy (from program to program) and in using that literacy in various contexts and for different purposes, e.g.
at home, at work, or to find work.

Discusslions about cultural diversity, multicultural education, and cultural infusion must become a part of the
conversations In adult literacy. The resources in this section are a first step in giving an authentic voice to the
issues faced in developing integrative approaches to teaching diverse learners and reconclling the different
images of the coin.

—Vivian L. Gadsden
Associate Director, National Center for Adult Literacy
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SERVING CULTURALLY DIVERSE POPULATIONS

Thus we can carry on in the tradition
of Alain Locke, an African-American
famous for his contribution to the
Harlem Renalssance but less well
known as a founding member of the
American Associlation for Adult
Education (AAAE) who called for the
democratic widening of all sorts of
educational opportunities and experi-
ences for more and more people as
an essential aim of adult education.

—~Ross-Gordon, Martin & Briscoe

if you work with leamers who are culturally different from
you, this bock is one of your best inexpensive re-
sources. Serving Culturally Diverse Populations is edited
by three African-American professors who, along with
four other authors write in an informed, non-patronizing
way about “diverse popuiations. All authors are expert-
enced and write, for the most part, in a comprehensive
and substantive manner. Clearly they have had practical
experience with their subject matter.

Theoretical perspactives are included and most are
described in an easily understood manner and throw
light on practice. Thankfully, all generaily avoid the
language of deficit in talking about leamers and provide
contexiual as well as peychological explanations of what
is going on in leaming situations. Basically it's a practi-
cal book and its strongest point is that it provides infor-
mation which: heips one to understand the compiexities
ot cukural differences.

There are chapters on adult literacy, higher education,
cultural issues in the workplace, self-rellance initiatives,
parent education, community education and popular
education. A general introduction provides tacts and
theories on the participation in adult education by var-
lous cultural groups. The conclusion provides a synop-
sis of what these authors say about barriers to participa-
tion, effective programming and becoiming a more effec-

tive practitioner.

Unfortunately, nothing is said about historic black col-
leges and very little about tribal colieges or Native

22

Review by Phyite Cunningham, Northem lilinols University

Americans. The chapter on community education tends
to generality and persons wanting to know about the
role of the church and voluntary assoclations will have
to look sisewhers. On the other hand, a strength is that
the book provides a wide variety of approaches includ-
ing prescriptive as well as esmpowerment models.

Serving Culturally Diverse Populations is indeed a re-
souroe book. It is readable, packed with information, and
could be the subject of in-service or pre-service tralning
programs. Chapters Two, Three and Four on aduk iit-
eracy, the work force and higher education provide
structural explanations for why cultural diversity
presents such complex problems. The chapter on
popular education provides an exampie of transferring a
strategy from Latin America to community-based pro-
grams in North America.

Chapter Five lllustrates the versatiiity of recent immi-

grants (the Hmong) in organizing their own educational
program. In North America, these two examples provide
the practitioner with approaches on how to create al-
liances with leamers from different cultures in order that

both can provide a stronger literacy program.

Chapters Six and Seven discuss community-oriented
programs for culturally diverse groups. Nardine does a
nice job of discussing parent education from its early
roots in the 1900's when parent education arose be-

cause of fear of the demise of cultural . The
new faces of parent education through the sixties and
into the nineties provide a historical perspective for
today's innovations.

Briscoe divides community education into the compre-
hensive and the school-based (Flint, Michigan) modeis
and gives examples of each. The community-based
education model is discussed also in the Popular
Education chapter but neither Jorge or Briscoe men-
tions the Association of Community Based Education
(1808 Vemon Street, NW Washington DC 20008) which
provides assistance anJ help to educators working with
this model.

| give this book *two thumbs up*® for the variety and
qQuality of its contents.

Ross~-Gordon, J. ,. Martin,
Br ‘-'QQ’Q D. :B. . e ( a8 ’n ’[ ‘
cultirally divarse 1atd m
Francisco, CAt: Jouoy—mn. 1990.
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WOMEN’S WAY OF KNOWING

Women's Way of Knowing: The Development of Sell,
Voice and Mind ls about thinking and knowing. Belenky,
Ciinchy, Goldberger and Tarule use the volces of ove:
one hundred women to explain and describe women's
sense of voice and its influence on self and knowledge.
Thereby, the authors tell a story of empowerment and
transformation in women's development.

In the background section of the book, the authors
explain that, as psychologists, they were concerned
about, "Why women students speak 80 frequently of
probiems and gaps in their learning ... that for many
women the ‘'real’ and valued lessons learned did not
naoessaﬂlygrowoutdthelracademlcwork. but in rela-
tionships with friends, teachers, life crises and commu-
nity involvement.* A five-year project, resulting inthe
publication of this book, emerged from that original
concern.

Using a phenomenoiogical approach and drawing on
the work of Gilligan and Perry (among others), the
authors move the reader through five epistemological
perspectives from which the women come to know:
silence, received knowledge, subjective knowledge,

procedural knowledge and constructed knowledge.

In the first section of the book, Ways of Knowing, the
authors argue that women in silence perceive them-
selves as voiceless and dependent on authority (exter-
nal) for direction; women who are receivers of knowl-
edge see themselves capable of receiving and even
reproducing knowledge from external authority, but are
not creators of knowledge; women involved in proce-
dural knowledge develop processes to obtain and
communicate knowledge through objectivity; women
who are constructionists see all knowledge as contextu-
al and see themselves as creators of knowiedge.

Using the discussion of these perspectives as aframe-
work, the second section of this book, Development in
Context: Families and Schools, details the family lives of
women in each of the epistemological perspectives.
One Is struck by the similarities (as told in women's
voices) of the family histories. It is here that one can
begin to see how the context of these women's lives has
defined their development and thinking process.

mwm.m,m‘mmmmm

All knowledge Is constructed, and the
knower Is an intimate party of the
known ... To see all knowledge is a
construction and that truth Is a matter
of context in which it is embedded I8
to greatly expand he possibilities of
how to think about anything, even
those things we consider to be the
most elementary and obvious.

—Belenky, Ciinchy, Goldberger, & Tarule

Thn last two chapters in Women's Way of Knowing are
devoted to educational within institutions and
with the concept of connected teaching and teachers.
The authors open the chapter with a quote: *A better
understanding of women's experience would permit,
even force, a tar reaching revision of the broader fields
of higher education and intellectual lite inthe United
States.* (Patricia Palmieri). What is being suggested, of
course, is another
ing, a legttimization of womens' ways of knowing.

in connected teaching, the teacher moves away from
what Friere calls the *banking method* to a teaching-
learning situation where the teacher looks at knowledge
through the student's eyes and heips move the student
to independent thinking. The authors state that *con-
nected teachers are believers. They trust their students’

thinking and encourage them to expand it' (p. 227).

For adult leamers and adult educators alike, this book
brings a focus for discussion and exploration. Itisa
study in human development and an intriguing work on

womens' socializetion ... both of which are essential
components within adult education and aduk leaming.
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TITLE: ABE AND GED PROGRAMS FOR DISABLED ADULTS: A HANDBOOK YEAR: 1980
EDITOR: Staft
AVAILABLE FROM: Free Library of Philadeiphia

COMPONENTS: Tutor Handbook

SUB-CATEQORIES: INSTRUCTIONAL STRATEGIES

AREAS OF STRENGTH: Different siant on tutoring techniques;
Respects individual differences
Prescriptiv: Approach

CURRENT Practice Oriented

COMMENTS: This 28-page handbook contains seven chapters which give specific suggestions on how to tutor
adults with Hearing Acuity Problems, Visual Impairments, Deaf Blindness, Speech and Language Impairments, Leam-
ing Disabiitties, Orthopedic Impairments, and Epllepsy. Each chapter gives an overview of behavior that indicates the
learner needs to be taught in a different mannoer or accommodated - taking into consideration their disability. *A

valuabie resource for the adult educator instructing adults with a wide variety of disabilities.® William R. Langner

TITLE: ADULT EDUCATION IN A MULTICULLTURAL SOCETY YEAR: 1990

EDITOR: Cassara, B.
AVAILABLE FROM: Routledge
COMPONENTS: Compilation of Essays

SUB-CATEGORIES: POLITICS; INSTRUCTIONAL STRATEGIES; SOCIAL CONTEXT
AREAS OF STRENGTH: Expands the reader’s horizon;

Sensitive to individual and group differences Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: Eleven essays by adult educators and policy makers provide insights and information about new meth-
mmmmmmmmmmmmwmmmmmmmmammmw.pm.w
vocational level. This book provides an historical overview of some of the largest ethnic minorities in the United States
and analyzes some of the issues raised by pluralism and linguistic diversity.

TITLE: IN A DIFFERENT VOICE YEAR: 1989
AUTHORS: Gilligan, C.
AVAILABLE FROM: Harvard University Press

COMPONENTS: Book

SUB-CATEGORIES: SOCIAL CONTEXT; ADULTS AS LEARNERS

AREAS OF STRENGTH: Deals with contemporary issues; Displays sensitivity
and respect for individual and group differences
Empowerment Approach

CLASSIC Research Approach

COMMENTS: A classic discussion of the wavs in which women leam best with a discussion of hidden sexism in the
teaching methods frequently utilized in the classroom. "Easy-to-read, and very good, especially for many teachers
whose clasrooms inciude women retuming to school. Carol Goertze/
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TITLE: LANGUAGE IN CULTURE AND CONTEXT YEAR: 19
AUTHOR: Wallerstein, N.
AVAILABLE FROM: Addiston-Wesley

COMPONENTS: Book

SUB-CATEGORIES: S8OCIAL CONTEXT; INSTRUCTIONAL STRATEGIES;

PHILOSOPHY
AREAS OF STRENQTH: Based on research; Encourages critical
reflection on practice Empowerment Approach
Research Approach
CURRENT Practice Orlented

COMMENTS: "Language in Culture and Context is an essential text for any ESL program with immigrants and refugees.
it is a primer on the problem-posing approach, adapting the work of Paolo Freire to the ESL classroom in the Unlted
States. L. Balliro

TITLE: TEACHING ADULTS WITH LEARNING DISABILITIEES YEAR: 1989
AUTHOR: Palomar, M.
AVAILABLE FROM: Albany Educational TV

COMPCNENTS: Videotape & Guide

SUB-CATEGORIES: INSTRUCTIONAL STRATEGIES; ADMINISTRATION & MANAGEMENT;

STAFF DEVELOPMENT
AREAS OF STRENGTH: Demonstrates current practice Prescriptive Approach
based on research Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: This staff development two-part videotape and guide for adult educators was designed to help teachers
meet the special instructional needs of adults with learning disabilities. Strategies are demonstrated by teachers on
location in actual adult education classes.

TITLE: TEACHING CULTURE YEAR: 1988
AUTHOR: Seelye, H. N.
AVAILABLE FROM: National Textbook Company

COMPONENTS: Book

SUB-CATEGORIES: INSTRUCTIONAL STRATEGIES; ADMINISTRATION & MANAGEMENT;

STAFF DEVELOPMENT
AREAS OF STRENGTH: Demonstrates curmrent practice Prescriptive Approach
based on research Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: This staft development two-par videotape and guide for adult educators was designed to help teachers
meet the special instructional needs of aduits with learning disabilities. Strategies are demonstrated by teachers on
location in actual adult education classes.
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TITLE: TIC TAC TOE MATH YEAR: 1968
AUTHOR: Cooper, R.

AVAILABLE FROM: Leaming Disabiiities Resources
COMPONENTS: BOOK

SUB-CATEGORY: MATH; CURRICULUM DEVELOPMENT

AREAS OF STRENGTH: Clear organization of content
Prescriptive Approach
CURRENT: Practice Oriented

COMMENTS: This is an innovative way to teach multiplication and long division to students who have difficulty leam-
ing the multiplication tables. it uses two simple rules and visual patterns to contruct not only the times tables one
through nine but aiso the times tables for every number one through infinity. it is an alternative method ideal for
students who cannot memorize.

TITLE: UNDERSTANDING READING DISABILITY: A CASE STUDY APPROACH YEAR: 1885
AUTHOR: Johnson, P.
AVAILABLE FROM: Harvard Educational Review, Vol. 5 (2).

COMPONENTS: Journal Article

SUB-CATEGORIES: ADULTS AS LEARNERS; PSYCHOLOGICAL DIMENSIONS OF ADULT

LEARNING
AREAS OF STRENGTH: Provides excellent axampie of
case study research Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: Johnson's article describes the reading behavior of low-literate adults as meaningful behavior with social
and peychological contexts. He takes into account the adult's past history, current goals, attributes, and level of motiva-
tion, using this as the context for understanding reading strategies and difficulties. The article provides a cle:ly
developed rationale for the use of case-study methodology in adult reading research.

TITLE: WAYS WITH WORDS YEAR; 1983
AUTHOR: Heath, S.B.
AVAILABLE FROM: Cambridge University Press

COMPONENTS: Book

SUB-CATEGORY: SOCIAL CONTEXT

AREAS OF STRENGTH: Well-written examination of
often overiooked literacy issues
Empowerment Approach
CLASSIC Research Approach

COMMENTS: This book provides a tascinating ethnographic study of the roles of language and literacy in var-
iouscultural communities. It is especially useful because it points out the differing degrees of *fit* between the role of
‘words" in these different communities and their role in schools. Oral and written traditions ure described in the context
of cultural differences.
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INTRODUCTION TO
EVALUATION

Ammuwemwupwdpmmmwmwulmmmmbwﬂmmmb
mmmmmmmmmummmmwwammmmmm
enoodevetysodtentophweutdmandskeptu Thbpeteopuonbnotwmudmeo.hmawm
mnmmwwmﬁmmwmmmdmmmwmmmaw
bmmhaasamto]mnywmmmawmognm.

mammmmtommmmmm Practitioners who assesses loamers
mhmmm“mmwmwtommmmmmmmm
imponmtomndonorpdmdwanmwunderwmdoprmnm Subsequently, the funder has a
falge perception of what really is going on inthe program by misinterpreting test scores, grade-level improve-
ments and other progress Maasures.

mm.mmmmmm.pmgmmmmmmmwmmmdasm.m
programs should become more Involved In the process. Evaluations that document Interventions such as In-
Wmmmmmmmammmmdmw

mmmmmm.mmmmwmmmmmmdm(m
tewm.ﬁmmnwmdumbn).muwmwmdnmmnacummamIn
manyoases.ﬂmearegoodmwrwcondnunplennmﬂmmksmnmwﬂedm When viewed from
mbmm.nummmmmm)mmmwamﬁmmmm
mannefmatcanbeuse'ultommndetermuﬁngmodmwomomwnﬂnathgpamcularstraxoglesor!tmtvan-
tions.

At the learner level, programs need some type of baseline data about learners, whether they are based on
anecdotal information, lnltlalgoals,meracyhablts,mudes.portfouodaccompllshmm. pre-test scores, etc.
These measures of progress should be updated regularly over time. If this is done, program staff will have
mmmumdhmmmmamnmwtommwpubdsdmmmmmw
tosomepeﬂodoftlmeorspeciallmﬂvmn. Addltlonalty.thomostreoerﬁmeasureofpmgressoouldbamed
asaproxyforpost-teadatalnmmmatlearnersleaveunexpeaadly.

If program statf view evaluation in this manner, they will have their fingers ontha pulse of their program. When
local literacy programs carefully monitor activities and maintain updaodreeordsonmsuwesseamdfa!lum
oftheseactMﬂes.meyhavesatmepammetersdtheevaluaﬂon. They will not be in for surprises when evalua-
tion results are interpreted. In fact, good program managers aré the first (not the last) to know when their pro-
grams are successful or not.

—Ronald W. Sol6rzano
Educational Testing Service (ETS), Pasadena Office
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ACADEMIC ASSESSMENT AND REMEDIATION
OF ADULTS WITH LEARNING DISABILITIES:

A Resource Guide for Adukt Basic Education Teachers

ERIC Document Reproduction $ . 3 ED:

208 351 Description and Definkion of Learning Disabilities.
208 32 Appraieal and Asssssment of Leaming Disabilities
205 353 Asssssment and Remediation of Oral Language
205 354 Assssement and Remediation of Written Languege
208 355 Asssssment and Remediation of Reading

2085 306 Asessament and Remediation of Mathematics
208 357 Oocupational and Caresr information

This seven-part series was produced as part of a 310
project sponsored by the Clarke County Board of
Education in Athens, Georgia. The manuals' purpose
was to provide adult basic education (ABE) teachers a
means of assessing which of their students might be
learning disabled and identiyir:; effective instructional
strategies keyed to studont strengths and weaknesses.
itis also a useful reference tool for ABE practitioners
seeking to develop skills in individualized teaching.

The authors, Dr. Hoy and Dr. Gregg, were empioyed as
assietant professors of special education at the Universi-
ty of Georgia at the time they wrote the series, with Dr.
Gregg also acting as director of the adult diagnostic
clinic. Both received their doctorates in Leaming Disabil-
kties (LD) from Northwestem University and their experi-
ence with coliege-age learming-disabled individuals is
evident. The series aiso benefits from the input of adult
basic educators, including the project director, Janie
Rodgers, who heiped shape the manuals into useful
toois with real-iife exampies drawn from ABE practice.

While making it clear that the diagnosis of a learning
disability, particularly with regard to assessment of
mental abiiity, is beyond the training of most ABE teach-
ers, the authors provide background information, irdor-
mal assessment tasks, instructional strategies, re-
sources lists and bibliographies that can help ABE
teachers address LD adults' strengths and weaknesses.

Description and Definition of Learning Disabilities uses
seven ~ase studies to identify aroas of performance in
which leaming disabilities are likely to be observed an’
to reveal the multiple aspects of adulkt life which may s
affected by leaming disabilities. The authors discuss

attention, memory, symbolization,
alization, and metacognition disordors, and lilustrate
learning strengths and weaknesses. This first manual
provides ABE teachers who will be using the series with
an essential introduction to LD language and concepts.

Appraisal and Assessment of Leaming Disabilities intro-
duces assessment as an ongoing process. It expiains

Review by Jovita M. Rose-Gordon, The Pennsyivania State Universlly

the role of obssrvations, student interviews, and informal
assossment tasks that the ABE teacher may empioy as
a compiament to the formal testing necessary to deter-
mine a lsaming disabiity. The manual detalis the ability
and performance profiles of three other groups who
may be confused with the leaming disabled: the siow
leamer, thie retarded and the culturally deprived student.

Throughout this discourse, Hoy and Gregg stress the
importance of using analysis of performance, including
OITor patterns, to giean insight into possible instructional

might use and those that might be inciud-
ed in evalustion reports from diagnostic experts.

The Occupational and Career Information Manual pro-
vides an often neglected look at the implications of
learning disabilities for job performance, including a
number of behavioral characteristics related to lan-
guage and social perceptual difficulties that might
create workplace problems. Strategies for finding a job,
making applications, interviewing, and surviving onthe
job are outiined.

The five remaining manuals focus on mathematics,
written language (including spelling), oral language, and
reading. Each presents a range of specific problems, fol-
lowed by informal assessment tasks and a starter list of
instructional strategies. Each manual has an extended
bibliography and list of appropriate materials. The
audience for these manuals is clearly the ABE teacher.
But while these materials acknowledge the special
demands of adult life, their approach is taken from the
clinical prescriptive model associated with special

education, and the bibllographies and related materials
are not specific to adults.

This series makes a unique contribution by providing a
scholarty yet readable discussion of leaming disabiiities
and numerous strategies for identifying and

problems. The strategies included are 80 varied
and useful that even students who are not learning
disabled, but who process information in non-standard
ways, are likely to benefit from their teacher's ability to
apply the knowledge and skilis offered.
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ADULT LITERACY EDUCATION: Program Evaluation & Learner Assessment

Program evaluation and learner assessment have not
traditionslly been topios to iven the pulse of aduk Rere-
cy practitioners. But that should change! In the ERIC
monograph, Adult Literacy Education: Program Evalua-
tion and Learner Assessment, Susan Lytie and Marcle
Waolle argue that evaluation and assessment are too
important to be left to outside consuitants and test
developers. To make the current iiterature in this field
accessible to practitioners, they have reviewed some
131 ltmandoanpﬂodtho&iomﬂlonhoammom
bowliul of nutshelis. Their summaries of specific wrkings
and broad topics manage to touch on virtually every
imponmmrogudlngadultlltoracy.programevalu-
ation, and leamer assessment.

Lytle, the Associate Director of the Literacy Research
Center atthe University of Pennsyivania, coordinates
the Adult Literacy Evaluation Project, which links work
on participatory assessment with research on adult
lheracy development. Wolfe, Director of Adult Programs
at the Institute of Literacy Studies, Lehman College, City
University of New York, heads the Aduit Education
Development Project, which is looking at aiternative
approaches to learner assessment. Each author has
one foot in the world of direct-service literacy programs
and another in the world of research. They have drawn
well from both worlds to produce a document that
should be of interest to all adult literacy "stakeholders®
(leamers, staff, fundralsers, etc.).

Lytle and Wolfe provide us with three literature searches
in one document. The first presents "contrasting per-
spectives on adutt literacy education,’ the second looks
at program evaluation, and the third deals with learner
assessment. One of the report's strengths is the way in
which it situates each of these areas within the context
of the other two and demonstrates that neither program
evaluation nor learner assessment can be thought
about without the other, or without a more geners.
grounding within some view or perspective on adult
literacy and literacy education.

The first section explores the three concerns implicit in
the term aduilt literacy education: *adults as learners®;
differing *concepts of lisracy® (namely, literacy as skills,
literacy as tasks, literacy as practices, and literacy as
critical reflection); and pertinent "educational contexts,’
such as the different types of literacy programs and the
various ro'as of teacher and learner.

The second section surveys some of the different re-
sources that are available to people thinking about
conducting an adult literacy program evaluation (specH-
ic policy studies, handbooks, surveys of programs, and

mwmmmmmm

Evaluation and assessment are there-
fore political because they Involve
choices about focus, procedure, and
criterla, made by program stafi, leamn-
ers, sponsoring agencles, funders,

and policy makers. ‘
—Lytle & Wolfe

specific seli-evaluation instruments). It describes four
wmmdmammm
tions. The third section considers four major approach-
es to lteracy assessment: standardized teeting, materi-
als-based assessment, competency-based assessment,
and participatory assessment.

While the review is scrupulously fair in summarizing
various views and issues, the perspective of the au-
thors does emerge. They emphasize context, ualitative
review, participatory process, and multiple perspectives
rather than experimental method, quantitative results,
outsider perspective, and reliance on "experts.” The
authors clearly encourage broad participatory ap-
proaches to evaluation and assessment and call for
teachers and ieamers to become active in these areas.

Lytle and Wolfe urge that learner assessment and
program evaluation become integrated into the day-to-
day operations of a program, involve many categories of
'stakeholders,” and use a wide varlety of metinods to
capture a wide range of outcomes. And, since any
approach to evaluation or assessment is derived from
some set of assumptions regarding literacy and literacy
education, they urge that practitioners both acknowl-
edge and question those assumptions.

To achieve what this study does in breadth and com-
prehensiveness, it must, of necassity, sacrifice some-
thing in terms of depth. While an occasional summary is
not successtul, and peopie new to the field may at times
find comprehension dependent on prior knowledge, |
believe all readers interested in these issues will come
to find most of this review quite comprehensible,

thought-provoking, and most heipful.
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TIMLE: ERRORS & EXXPECTATIONS: A GUIDE FOR THE TEACHER OF BASIC WRITING YEAR: 1977
AUTHOR: Shaughnessy, M.
AVAILABLE FROM: Oxford University Prees

COMPONENTS: Book

SUB-CATEGORY: WRITING

AREAS OF STRENGTH: Sensitivity, understanding and respect
for the individual learner Prescriptive Approach
_ Empowerment Approach
CLASSIC Practice Oriented

COMMENTS: The date of 1877 would lead one to believe this book does not deal with current issues, but it is the only
resource | know that enables a teacher to analyze the writing of *basic writers® and to base further instruction on the
results. Useful and applicable to issues in ESL and basic writing at the literacy level (but beyond decoding).

TITLE: FROM ASSESSMENT TO INSTRUCTION YEAR: 1987
AUTHORS: Staff
AVAILABLE FROM: CASAS

COMPONENTS: Workshop Handouts

SUB-CATEGORIES: CLASSROOM MANAGEMENT; INSTRIJCTIONAL STRATEGIES;
STAFF DEVELOPMENT

AREAS OF STRENGTH: 1neoretically based but not heavily
technical; Deals with current practice

Prescriptive Approach
CURRENT Practice Oriented

COMMENTS: These Comprehensive Adult Student Assessment System (CASAS) training workshop handouts expilain
a comprehansive curriculum management and assessment system designed to assess identified competencies used
in educational programs for all leveis of ABE, adult special education, and English as a Second Language, including

pre-empioyment curriculum,

TITLE: OFFICIAL GUIDE TO THE TESTS OF GED, THE YEAR: 1987
AUTHORS: Swartz, R. & Associates
AVAILABLE FROM: Contemporary Books

COMPONENTS: Book

SUB-CATEGORYS: INSTRUCTIONAL STRATEGIES; TEST-TAKING SKILLS
AREAS OF STRENGTH: Meaningful to adult literacy practitioners;

Well organized
Prescriptive Approach
CURRENT Practice Oriented

COMMENTS: An excellent resource for adult practitioners who are primarily responsible for preparing adults to pass

the high school equivalency tests. it heips instructors identify some of the more common mistakes adult leamers make
when taking the GED test. It also provides a framework for curriculum development.
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INTRODUCTION TO
HISTORY, PHILOSOPHY AND POLITICS

The *run, Jack, mn—WWdotﬂhMyw&mbnammw”mm
Such Iteracy is a means, not an end. The end, | propose, is to make everyono have a grounding in
h&ory.phlloeoptv(canwunaﬂaﬁxlechhem?)mdpolua.mlwdmlapaaknad
mkmmmmmmmmmundmmdmummm
dmedﬂngddmm\gvhwsmdadecbbnbymemaMVdmommmdepmb
madumnmmwmamumamqmammmemmmmmkma
the "impractical, liberal arts* category to enable them to weigh facts and proposals and come to an
informed conclusion. So you see that this section is what | believe to be the crucial one, the one that
has to do with giving adults who do not have facts and reasoning techniques to help them judge
current events a chance to get at it now before it is too late.

| wish every adult educator had to teach & courss next week on one of these subjects. Nothing

loamlngubmlyllkomoknmugomuyouhavototeoehthoeoumnextwoek.mdm
adultodueators.nobleasyouare.havobeoanesooewpbdwmywumndlaeshomwm
Ingtaskmatyouhavebstﬂgmdmouumaedvlcpurpoudmm'Bmalldthisbold
stutf and not up-to-date," you say. Try recycling it. In coliege, | wrestled with the question: “if atree
msmmwmmmmmdosmmwmmdmddqummwu
bemaderolevamtoday.Ifagangotwhhocopsbeatablaokunnneaﬂytode&uﬂﬂehebaﬂed
andstun-gunned.arﬂMeBmclﬁzenmhandMacanwdutovMapemwMy.hasan
event actually transpired?

&mdyoumddonoughtorumborwhenwﬂcsoormnndlalrplay. self-restraint from harm-
Ingothets—whatmyMothermedtorefertoas'mmondecency.‘ In our nation’s capital today we
have professional ethicists as part of the bureaucracy — their task is to let thelr clients know what
theycangaawaywlm.emledmmmmneaptoblundstaymmahn.notapmblemd
retaining self-respect.

As a veteran of a fast-paced rewrite desk on an afternoon newspaper, i admire A.J. Liebling, a re-
markable man | met during World War |l, for his boast, °| can write fater than anyone who can write
better than | can and | can write better than anyone who can write faster than | can." Joe Liebling's
most famous maxim was that *freedom of the press belongs only to those who can own one." What

Mobsawabnwasmmneﬂondmpmhmhsocmylstou\mm.bmhmbhto
make money. Substitute *media" for ‘press* and you have today's urgent problem that courses in
history, philoso>hy and poiitics might ameliorate. To make money the media have substituted enter-
tainment for information, propaganda for discussion and debate. Serious scholars have asked the
question: Have we become an imitation democracy, a nation and society in which the rich control the
media and have won control of much of our governing bodies, so that we do not know what our
government s really up to and our media does't hulp us find out because that would reduce the
entertainment value and thus the audienc ‘'hare and thus the advertising revenue?

lthasbeensuggemedthatrogardlessotyourage.whenyou really grow up ie when you make deci-
sions of behavior, notmwhetheryomparemswouldapprova.orwhemerywrmemworbwswould
approve, or whether your pastor will approve, or whether St. Peter will punch you up on the computer
whenyougettotheGatesofHeavonaMmeuonmedwnescalaor. but on whether you wili feel
oonﬂoﬂabbwiﬁtyoumﬂbecamdtnsdecuonyouhavemade. Adult educators, | beg you to help
your feliow adults reach this position, and if they aren't quite there yet, help them with history, philos-
ophy, and politics. This will help you as much as it helps your students and help America to take a
giant step towards becoming a functioning democracy.

—Sam Brightman

Editor Emeritus, Adult and Continuing Education Today
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ETHICAL ISSUES IN ADULT EDUCATION

Whether functioning primarily as a
teacher, program planner, counselor,
administrator, or researcher, educa-
tors of adults must regularly face a
wide range of ethical issues.

—Raiph G. Brockett

Ralph Brockett, the editor, notes in the preface that “thin
book has been developed with several audiences ir

mind. First, it was written for adult education practition-
ers, who on a dally basis must address issues or prob-
lems that challenge their basic values and beliefs.
Second, it is directed toward students and professors
engaged in graduate adult education programs ... Third,
it is hoped that the book will serve as a resource for
researchers and writers who will use it as a point of

departure for further inquiry."

This book, although not specifically written for literacy
providers, is a timely contribution to the field. As adult
lteracy programs continue the phenomenal growth that
they are now experiencing, it behooves the literacy
practitioner to give serious thought and inquiry regard-
ing the principles of good practice. In order to do this,
the entire field of ethics must be addressed.

Consisting of two hundred and seventeen pages and
thirteen chapters from contributing authors, thie. book is
well written and provides a thorough discussion of the
very important subject of ethics. Chapter One, *Ethics
and the Adult Educator* (Brockett), presents a theoreti-
cal model that distinguishes among three basic dimen-
sions of ethical practice in adult education and serves
as a framework for subsequent chapters. The model in-
cludes: (a) one's personal value system, (b) the consid-
eration of multiple responsibilities, and (c) operationall-
zation of values. The dimensions of ethical practice are
offered for the purpose of identifying a process that can
be used for addressing ethical dilemmas in adult educa-

tion practice.

Chapter Seven, *Ethical Dilemmas in the Teaching of
Adults® by Rosemary Caffarell, should be particularly
useful for literacy practitioners. Hera it is argued that
ethical dilemmas are inevitable when teaching adults,
and the author suggests that adult educators should
model ethical behavior and practice in their teaching.

The author points out that a person who takes on the
responsibilities of a teacher is often faced with numer-
ous ethical dilemmas related to that role. The following

Review by Buddy Lyle, University of Arkaneas

areas are discussed: (a) ethical questions related to the
personal belief systems of teachers about the nature of
adults as learners, (b) ethical issues found inthe multl-
ple responsibilities that teachers of adults have, and (c)
ethical dilemmas teachers face in the practice of their
cralt. One could subetitute "literacy provider® for “teach-
er' in each of these statements, and the digcussion
would be most appropriate to the principies of practice
that must be considered.

As the demand for literacy programs increases, new
and innovative delivery of services needs to be consid-
ered. This will require sound planning and may involve
ethical judgments on the part of the practitioner. In
Chapter Three, *Ethical lssues in Program Planning,"
Thomas Sork identifies ethical issues frequently encoun-
tered in this area, to discuss possibie responses to each
issue, and to explore the consequences of choices
made for both the practitioner and the field.

Two additional chapters that may be of particular inter-
est to literacy practitioners are Chapter 11, *A Code of
Ethics for Adult Educators?® (Robert Carlson) and
Chapter 12, *Translating Personal Values and Philoso-
phy into Practical Action® (Roger Hiemstra). Carison
presents the argument that instead of trying to institu-
tionalize adult education with a professional code of
ethics, practitioners would be better absorbed in de-
veloping their own personal values and in gaining an
understanding of the historical and philosophical
foundations cf their work.

Hiemstra encourages the reader to attempt the devel-
opment of a personal statement of philosophy and
provides practical suggestions that can be used to
"transiate personal values into practical action.® The final
chapter, by the editor, Ralph Brockett, offers some
concluding thoughts on the ethical issues that were

addressed in the preceding chapters.

Atthough selected chapters are cited in this review, all of
the chapters in Ethical Issues in Adult Education are very
well written and informative. This book is both research
and practice oriented. It takes both a prescriptive and
empowe; mSiii approach. | recommend the book as a
must\. \yone engaged in the field of adult education.
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ILLITERACY: A NATIONAL DILEMMA

mwmm.mmmmum.mmwmo

llliteracy: A National Dilemma is aimed at anyone seri-
ously interested in the subject of literacy. it should be
on the book shelf of all libraries and literacy
center resource libraries. Adult Iiteracy is more than a
set of clagsroom strategies. it has an important history
which has played a part in why we choose the typa of
strategies we do, why we view literacy as we do, and
whyweseemsounabletoeradlcateltdespnoourbeu
efforts. .

Harman's purpose in this important work is to provide a
succinct (113 pages) overview of what illiteracy is, its

history and the issue of illiteracy in the U.8. context, and
to examine certain of the myths surrounding illiteracy,
such as the notion that schools are to blame fr the
level of iliteracy in society. Finally, Harman's purpose is
to propose some new directions in the U.S. and abroad.
He concludes the book with a chapter, "Why be Liter-
ate?* Here he shares a number of his own well-formed
ideas on why this entire area needs to hava more atten-
tion paic byt in @ more rational, informed manner than
so many «<omparable works in the field.

Currently Professor of Education at Columbia’s Teach-
ers Coll=7je and president of the Institute for Corporate
Education, Harman is a widely recognized and respect-
ed literacy scholar. He has a doctorate from Harvard
and has served on the faculties of both Harvard and the
Hebrew University of Jerusalem. Harman worked on
literacy projects in the Middle East, Asia and Africa but
is perhaps best known for his watershed work with
Carman St. John Hunter, Adult lliiteracy In the United
States (1965), sponsored by the Ford Foundation.

One of the greatest strengths of Harman's work is his
objectivity. Unlike other authors, such as Jonathan
Kozol, for instance, Harman tries to base his statements
on established and researched facts. His first chapter,
*What is Literacy?* examines both the controversies
surrounding definitions of literacy and the implications
«f these controversies. He discusses functional literacy,
literacy measurement, and literacy as value. He suc-
cessfully attacks myths about literacy: “illiteracy isnota
simple 'disease’ — it is a complicited manifestation of
multiple ca:ses and is deeply rooted in both culture and
social dynamic® (p.2).

In chapter two, Harman reviews “Literacy in History,*
presenting the important shaping roots of the field and
developing the background so often ignored in our
understanding of illiteracy in America. He takes the
reader to a discussion of the deep values that surround

literacy Is not a simple ‘disease’ — It
is a complicated manlifestation of
multiple causes and is deeply rooted
in both culture and soclial dynamic.
—_David Harman

this issue, challenging us to look at literacy as *a
summation of value-laden opinions.*

Harman discusses the linkages between literacy and
employment, literacy and citizenship, and "aliteracy® —
the loss of reading abllity in society. He presents the
reader with the statistics and facts around iliteracy pro-
files and school completion data. His final chapter looks
atpowbledlreeuonsbasedonsucosssstoﬂesbothin
the United States and in other countries.

While Harman has long been an advocate of communi-
ty-based literacy education, he simply includes this as
one important but underutiiized approach. Arguing
against non-crisis, *hyped" campaigns that come and
go with regularity, he calls for sustained efforts with a
real role for communities and instit:itions which could
carry the development of literacy over the long term, if
given a chance.

The book mainly depends on the literature to inform the
opinions and recommendations put forward by the
author. Athough Harman does provide important factu-
al material, he attempts to empower the reader through
such Information in order that the field acquires the
knowledge, strength and confidence to take on innova-
tion in policy, practice and research.

This should be mandatory reading for anyone who
teaches, administers, researches or sets policy on adult
literacy. It is succinct, easily read and speaks directly to
the reader but is not laden with outrage and opinions as
are so many works in this field.

With an authoritative, objective tone and approach,
Harman has given the field a primer on the history,
controversies, implications and directions of literacy in
the United States. It concludes with thoughttul recom-
mendations for the field and provides an important work
for us all.

Harman, D. Illiteracy: A national
dilemma., New York: Cambridge, 1987.
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JUMP START: THE FEDERAL ROLE IN ADULT LITERACY

the nation’s human resources must
be the foremost priority of federal
domestic policy.

—~Forrest Chisman

Jump Start is the imaginative title of a report on literacy
that drew the immediate attention of those interested in
policy at every level of adult education. The reason is
clear. For the first time adult education concerns were
identified, and a reasonable plan for bullding a high-

quallty system of basic skills instruction was developed.

The author of Jump Start is Forrest P. Chisman, director
of the Southport Institut . .or Policy Analysis. He re-
ceived his B.A. degree from Harvard University in
government and a Doctor of Philosophy from Oxford
University in Political Science. Fror: 1983 to 1988,
Chisman was director of the Project on the Federal
Social Role. Previously an official in the U.S. Commerce
Depantment, he also served as a program officer in the
John and Mary R. Markie Foundation. He is coauthor of
Government for the Pecople: The Federel Social Role,
which outlines his concern that *the nation's human
resources must be the foremost priority of federai
domestic policy.

The Jump Start report can be seen as a logical exten-
sion of this concern. Besides conducting the extensive
ressarch for Jump Start, Chisman relied on the counsel
of some 100 experienced individuals from around the
country. In addition, seven consultants were commis-
sioned to prepare background papers on various issues
affecting the federal and state role in adult literacy.

Since its release, this report has been read by thou-
sands of practitioners as well as policy makers because
it packages many of the ideas and hopes of adult
educators at all levels of service. It also identified major
concems and exposes the obvious weaknesses and
limktations of our fleld. Moset importantly, ik goes beyond
an analysis of policy. it proposes an agenda to change
the way we all view adult literacy issues.

Jump Start outlines the current national effort in adult
literacy. It finds that *overaii, the field is inteilectually,
institutionally and politically weak and fragmented.*
Chisman suggests that we must *improve our under-
standing about the nature of the problem and the types
of measures will address it most effectively. We must
recognize that:

Review by Patty Keeton, Howerd Community College

¢ 8chool reform will not soive the problem of adult
basic skilis.

¢ Volunteers alone cannot solve the problem, nor are
they a cheap way out.
¢ Business alone will not soive the basic skills problem,

¢ Technology is not a dehumanizing element in basic
skilis education, nor is it a substitute for teachers.

¢ There Is no single ideal service-delivery system for
basic skills education.

How then will adult basic skilis programs become effec-
tive? Chisman concludes that they must be linked at the
federal level through a unified legislative agenda. Jump
Start provides the comprehensive framework to create
that linkage. Many of the recommendations proposed

directly affect adukt literacy practitioners. They include:

¢ Creating of a Nationai Center to conduct research
and provide assistance to practitioners and policy
makers.

¢ Supporting a resource and staff development center
in every state that would provide teacher training,
access to research findings, and practical resources for
programs and L istructional improvement.

¢ Ensuring that empioyed adults as well as those in

welfare and programs receive opportunities
to improve their basic skills.

¢ Improving instruction through the purchase and
effective use of technology.

Several of these ideas and other recommendations are
the core elements of new federal legisiation entitied the
“National Literacy Act of 1991°. Because adult literacy is
one issue on which everyone can agree, implementation
of the Jump Start recommendations is a real possibiiity.

The remainder of the agenda is in our hands. For this
reason, Jump Start is more than a report. It is a *must
read* for anyone new to the fieid or those interested in
program improvement. As practitioners we should
continue to use it to influence federal, state and local
basic skills policy and to upgrade our expectations of
our leaders and ourselves.
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TITLE: ADULT LEARNING IN AMERICA YEAR: 1987
AUTHOR: Stewart, D.

AVAILABLE FROM: Jossey-Bass
COMPONENTS: Book

SUB-CATEGORIES: HISTORY; SOCIAL CONTEXT
AREAS OF STRENGTH: Provides historical background while

remaining pertinent to today's reader Empowerment Approach
Ressarch Approach
CURRENT Practice Oriented

COMMENTS: Stewart's text provides both a historical and philosophical context for adult education which will broaden
anddeepenthemadersundamandmgdﬂwﬂddmdmepanmemphytmmedm"mhwmmy
circles that we tend to narrow our focus to the extent that we forget the foundation on which we all stand. Stewart's
treatment of Lindeman's work, his philosophy and views about adult education *‘remind the reader *hat the foundation

is there." Meredyth Leahy

TITLE: ADULT LITERACY: CONTEXTS AND CHALLENGES YEAR: 1990
AUTHOR: Newman, A.P. & Beverstock, C.
AVAILABLE FROM: Intemational Reading Association

COMPONENTS: Book

SUB-CATEGORIES: SOCIAL CONTEXT; INSTRUCTIONAL STRATEGIES AND TECHNIQUES
AREAS OF STRENGTH: Imparts synthesis of research reievant

to the adult literacy field Empowerment Approach
Research Approach
CURRENT-CLASSIC Practice Orlented

COMMENTS: As an introduction to the fieid of adult literacy, this book presents an historical overview of adult literacy
programs, definitions of literacy that have emerged over time, descriptions of current research and practics, and chal-
lenges for the future. “The clearest, most balanced descriptive overview of research, theory, and practice in literacy
education | have seen." Malcoim S. Knowies.

TITLE: ADULT LITERACY EDUCATION: CURRENT AND FUTURE YEAR: 1983
AUTHOR: Fingaret, A.
AVAILABLE FROM: ERIC

COMPONENTS: Monograph, Information Series #284

SUB-CATEGORIES: HISTORY AND PHILOSOPHY; SOCIAL CONTEXT;
ADULTS AS LEARNERS; INSTRUCTIONAL STRATEGIES

AREAS OF STRENGTH: Theoretically based but not heavily
technical; Imparts relevant research Empowerment Approach
Research

Approach
CLASSIC Practice Oriented

COMMENTS: This monograph focuses on individually-oriented and community-oriented liter ‘y programs and
concludes that different approaches work successtfully with different segments of theilliterate adult population.
The underlying issues of conflicting definitions of illiteracy, the nature of the reading process, characteristics of the
learner, and the purposes of literacy education are all discussed as is planning, evaluation and recommendations for
improvement of literacy education.




TITLE: ADULT LITERACYALLITERACY IN THE UNITED STATES YEAR: 1988
AUTHOR: Costa, M.
AVALABLE FROM: ABC-CLIO (Contemporary Worid lssues Series)

COMPONENTS: Book

SUB-CATEGORIES: STRATEGIC PLANNING; STAFF DEVELOPMENT; SUPERVISORY ISSUES

AREAS OF STRENGTH: Clear organization of topics
and ideas; Imparts relevant research
Empowerment

Approach
CURRENT Practice Oriented

COMMENTS: This introductory volume in the Contemporary World lssues Serles provides readers with a chronological
overview of U.S. illteracy, identifying significant events, legisiation, initiatives and movements from 1647 to 1988. Brief
blographles of key activists in the field, a general facts section, and selective, annotated lists of databases relevant to
adutt literacy make this book a suitable reference guide for practitioners or funders seeking a one-stop source of
general information.

TITLE: ADULT UITERACY VOLUNTEERS: ISSUES & IDEAS YEAR: 1885
AUTHOR: isley, P.
AVAILABLE FROM: ERIC

COMPONENTS: Monograph

SUB-CATEGORIES: PROFESSIONAL ROLES AND ISSUES; SOCIAL CONTEXT;
COMMUNITY DEVELOPMENT; FUNDING

AREAS OF STRENGTH: Deals with contemporary issues
and provides historical background

CUF:RENT Practice Oriented

COMMENTS: The increasing use of volunteers and coordination of efforts bstwean volunteer literacy effcits and adult
bwcwwﬁonmmsmakembagmdmwmmumawuﬂmmgdnmmmamewmmmy
volunteer effort: its history, programs, Issues, and Iiterature. it also includes an extensive bibliography of additional
referances.

TITLE: ALPHA 80: CUPRENT RESEARCH N LITERACY YEAR: 1890
AUTHOR: Hautecouer, J.P.
AVAILABLE FROM: PLAN

COMPONENTS: Book

SUB-CATEGORY: PROFESSIONAL ROLES AND ISSUES

AREAS OF STRENGTH: Encourages critical reflection Prescriptive Approach
on practice; Coherent, well written Empowerment Approach
Ressarch Approach

CURRENT Practice Oriented

COMMENTS: This coliection of projects and research relevant to woridwide Hteracy respresents an attempt to global-
ize literacy research. It blencs present policy with cornmon sense and classic research in the field. It includes an
examination of varied approaches to literacy from Canada’s homeless tutoring the homeless; the Netherland's Open

School for working and re-entry adults.
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TITLE: LITERACY AND THE NATION'S LIBRARIES YEAR: 1977
AUTHOR: Lyman, H.H.
AVAILABLE FROM: American Librasy Assoclation

COMPONENTS: Book

SUB-CATEGORIES: STRATEGIC PLANNING; LIBRARIES; SOCIAL CONTEXT

AREAS OF STRENGTH: Provides historical background
while remalning pertinent to today’s readers

CLASSIC Research Approach

COMMENTS: Described as a *milestone on the road to the ideal,’ this book chronicies the long participation of libraries
in adult education. It evaluates literacy issues, pertinent studies, specific library literacy roles, key elements in library
literacy programs, and the clientele base for literacy efforts.

TITLE: MAKING OF AN ADULT EDUCATOR, THE YEAR: 1989
AUTHOR: Knowles, M. S.
AVAILABLE FROM: Jossey-Bass

COMPONENTS: Book

SUB-CATEGORIES: PROFESSIONAL ROLES AND ISSUES; INSTRUCTIONAL STRATEGIES
AND TECHNIQUES; ADULTS AS LEARNERS

AREAS OF STRENGTH: Provides historical background
Deals with contemporary issues.

Empowerment Approach
CLASSIC Practice Oriented

COMMENTS: Knowles’ autobiography is fascinating in its own right es the study of a self-directed leamer, a facile writ-
er, and a charismatic leader. It provides the reader with a feeling for the history of the adult education movement, is an
excellent resource on adult leaming, and includes a compilation of Knowles’ previous publications.

TITLE: NATIONAL LITERACY CAMPAIGNS YEAR: 1987
AUTHORS: Amove, R.F. & Graff H.J.
AVAILABLE FROM: Plenum Press

COMPONENTS: Book

SUB-CATEGORIES: ADULT EDUCATION HISTORY; SOCIAL CONTEXT;

INTERNATIONAL ADULT LITERACY
AREAS OF STRENGTH: Theoretical research bases supported;
Broad perspective; future direction Empowerment Approach
Research Approach
CLASSIC Practice Oriented

COMMENTS: This book surveys the history of literacy campaigns in Europe, China, South America, India and Africa
from 1861 to the present. it puts America’s recurrent literacy campaigns into an international perspective and provides
an excellent "overview* introduction by the editors. Issuies such as national campaigns and why they begin; what types
succeed and why; and what are America’s chances are for eradicating illiteracy are thoroughly discussed based on
unprecedented research.
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TITLE: MIONEERS AND NEW FRONTEERS YEAR: 1985
AUTHOR: Kangisser, D.
AVAILABLE FROM: BCEL, Inc. Business Council for Effective Literacy

COMPONENTS: Book

SUB-CATEGORIES: PROFESSIONAL ROLES AND IS3UES; GOVERNMENT
AND ADULT LITERACY

AREAS OF STRENQTH: Deals with contemporary issues
and identifies future directions

CLASSIC Empowerment Approach

COMMENTS: This BCEL paper assesses the role, potential, and limits of volunteers in combating adult illiteracy. It is an
important addition to the library of literacy funders, administrators, teachers and tutors.

TITLE: TOWARD DEFINING LITERACY YEAR: 1990
AUTHORS: Venezky, R.L., Wagner, D. A., & Ciliberti, B.S.
AVAILABLE FROM: intemational Reading Association

COMPONENTS: Book

SUB-CATEGORY: POLITICS OF ADULT EDUCATION
AREAS OF STRENGTH: Coherent, well written

Research Approach
CURRENT Practice Oriented
COMMENTS: Offers perspectives on what "literacy" is from a historical and social context. it explores definitions of
literacy, the uses of literacy and hcw literacy can be measured in adults. it addresses the policy implications of different

literacy definitions and discusses the implications of differing definitions of literacy on opportunities for personal ad-
vancement, labor force participation and national awareness.

TITLE: TURNING LITERACY AROUND: AGENDA FOR NATIONAL ACTION YEAR: 1985
AUTHOR: Harman, D., McCune, D. & Alamprese, J.
AVAILABLE FROM: BCEL, Inc. Business Council for Effective Literay

COMPONENTS: Book

SUB-CATEGORIES: POLINCS OF ADULT EDUCATION; PROFESSIONAL ROLES AND
ISSUES; EMPOWERING ADULT LEARNERS; PROGRAM EVALUATION

AREAS OF STRENGTH: Encourages critical reflection on
practice; ldentifies future direction

CLASSIC Practice Oriented
COMMENTS: This resource consists of two BCEL working papers which assess the short- and long-term resource
ne ais of the adult literacy field and present recommendations for public and private sector action. In his paper,

HmmanproﬁdesanexoeleeMewdaduﬁlﬂemcyandbaslceducatbnmatlsanexoellernpredictorotmeyears
to come.
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INTRODUCTION TO
INSTRUCTIONAL STRATEGIES

Onedtrngmaeamlsoonceptlomsunoundlngmmredtudﬂng is that all that teachers need to do is find the
mmWmeWMMMMtWNWMmMM
ing groups. Life, and teaching, would be nice if it were that simpie. In reallty, no one book, curriculum, video-
cassette or other resource will fit exactly your situation. You can certainly get some great ideas, exercises and in-

Mostlikolyyouwlllﬂndthatverymmaxactlytoywlemmdywmm and that mixed in with the
ideas you draw from thege resources will be the methods, exercises, techniques and approaches you develop
according to your instincts about what will work best in your particular situation.

As an adult educator you need to 8ee your practice as critically responsive. Critically responsive teach-
ing is teaching that is guided by the educator's sense of what are important aims, purposes and visions,
but that is responsive to insights intc how ;earners experience learning. This means that as a teacher
you should communicate to learners the importance of their learning literacy, but in helping them
accomplish this you should be flexible and open to what you find out about their learning rhythms and
processes.SOmeofthemostimponammfonnaﬂonyouneedtoknwasateacherlshowyourleamersareaxpeﬂ-
encing leaming, and how they perceive your actions as an educator.

One of the most difficuit things for literacy teachers to do is recreate the anxiety, tension and pain of
learning something which, to you as a teacher, comes as second nature. One window through which
youcanviewthemcpeﬂeneeth.oughwhichleanmarepasslnglsthewindwdyourownblographyasalaarner.
Exploreyourownbamlngeplsodos.especlallyunseﬂmeswhenyouwerecalled upon to leam something new and
difficult and recall the sense of threat and intimidation you felt at those times. Even better, put yourself regularty into
the position of being a learner in a context where you feel out of control and refiect on what this feels like. The
chances are that the insights you gain into things you appreciated in your own teachers, and the things you were
insutted by will have substantial implications for your own practice as a teacher.

Watch out that you don't fall into the all too common trap of assuming that anything less than perfection
Inyourmm&mnm.thmmUnmhmmMrmm in smiles of
calf-actualized gratitude, that the educational event has been a fallure. Most teaching acts are trade-offs involving
posnweandnegmweconsequenoesandmonewlllbepleasodwuhmrymlngyou do. The important thing Is that
you know why you're doing what you're doing, and that if asked you can communicate this confidently and credibly
to learners, colleagues and even critics. Learning is painful as well as joyful, so don't be alarmed if learners are
sometimes resentful, intimidated or confused. You, as a teacher, are asking them to do some difficult things, so it's
not surprising that they will blame you for the discomfort they're experiencing.

Remember also that learners watch you closely and read into your actions all kinds of symbolic signifi-
cance. What to you might be a throwaway, incidental remark or personal anecdote can be devastating or
inspirational to a learner. In particular, make sure that your words and actions are consistent. Nothing
destroys the trust that is so crucial to leaming literacy than teachers saying one thing and then doing another. Don't
make promises you can't keep.

Finally, when things get tough and you're hurting with the pain of seemingly unresolvable dilemmas, or torn by
diametrically opposed pressures, remember that teachers who don't feel this pain are brain-dead. As soon as you
think teaching is easy, or that you've resolved all the important instructional and ethical dilemmas, you shouid start
to worry. An absence of ambiguity, a perception that everything about teaching and learning literacy is clear and
unequivocal, is a sign that you're on automatic piiot. Feeling pain, but knowing that what you're doing is worthwhile
aven if you don't get it exactly right for everyone, is the normal state of existence for good, critically responsive

teachers.
—Stephen D. Brookfield
Professor Higher and Adult Education, Teachers College, Columbia University
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EFFECTIVE STRATEGIES FOR TEACHING ADULTS

Don F. Seaman and Robert A. Fellenz have created a
guidebook to a variety of methods appropriate for adult
learners. The use of strategies in teaching adults Is the
central theme around which the examples and discus-
sions are presented. Their purpose in Effective Strate-
gies for Teaching Adults is expiained as follows:

This is a book about teaching adults.
It is not about adult learning, partici-
pation in education activities, or
community-based education.

—Seaman & Fellenz

Both Seaman and Fellenz have excellent backgrounds
to write this book. Seaman is currently professor of adult
education at Texas A&M University; his doctor's degree
in Adult Education was obtained from Florida State
University; in addition, he has had extensive

in adult education classrooms, including ABE/GED
classes. He also was one of the co-authors of the GEP,
a diagnostic inventory to deterriine readiness to take
the GED.

Fellenz is a professor of adult education at Montana
State University; his doctor's degree in Adult Education
was obtained at the University of Wyoming. In addition,
he has taught In and directed a number of adult educa-
tion programs. Together, Seaman and Fellenz provide a
wealth of background experience related to practicai,
yet effective teaching strategies.

This book is intended as a resource not only for people
who are new to the field of adult education, but also for
experienced individuals who should be able to find
worthwhile and challenging ideas. it begins with a de-
tailed examination of strategies that are avalilable for use
in teaching adutts, inciuding: 1) analysis of strategies; 2)
strengths and limitations of each strategy; and 3)
suggestions for effective use by prep~.-+. "he learner,
an examination of the instructor'~ ..i¢ ¢.1d ideas for

adapting each strategy.

After a discussion of adults and adult education, the
authors address selected factors influencing how adults
leam, They then present a chapter on ways to organize
adutlt learning activities, starting with institutional con-
cerns and constraints and progressing to those areas
over which teachers have control. The main concern

Review by Waynne James, University of South Florida

throughout this book is the selection of teaching strate-
gies and the effective use of the selected strategies.

Several of the main chapters of the book deal with
specific information/recommendations related to the
strategies of 1) Presentation; 2) Actlon; 3) Interaction;
and 4) Evaluation. Each chapter considers a variety of
techniques and methods. First, each approach is de-
fined and its strengths and limitations detailed; then,
suggestions for using It or adapting It are given, accom-
panied by examples of the method or technique in

practice.

Woven throughout the book are a variety of vignettes
about actual adult learers and adult leaming situations
to which most teachers of aduits can relate. These
vignettes provide a down-to-earth approach that makes
the book not only easy to understand but interesting.

Bv presenting a blueprint on how to use each strategy
eﬂectlvely. Seaman and Fellenz have created a re-
source that is highly practical and definitely practice-
oriented. There are numerous references to research that
has been conducted by other scholars throughout the
book to support their statements.

The book is basically prescriptive in that it provides a
cookbook approach to strategy selection. At the same
time, by providing suggestions for use and hints on
adapting strategies to specific settings, this book can
prove emgowering to adult literacy practitioners and
leamers.

One quote from the book especially stands out: *...good
teaching is a combination of teachers, leamers, content
and situations... Evaluation ... should take all four into
consideration® (p.147). This appears to be an especially
appropriate statement considering that the authors
attempt to do exactly that in presenting the material in
this book.

In Effective Strategies for Teaching Adults, Seaman and
Fellenz have produced a much needed guide on the
effective choice and use ¢* teaching strategies for adult
lewmers. As such, it fills a need in the field and provides
new and experianced teachers a source of ideas, direc-
tions and hints on working effectively with adult leamers.

soqggny;n;ru, & Fellenz, R.A.
ies for ‘teaching
08: ygr;ill

dults. Columbus,
Publ:l.th:lnq Co, 1989,
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LANGUAGE COMPETENCIES FOR BEGINNING ESL LEARNERS

mwmwmmmmmmm

Expert teachers kr.ow how to enhance the personal
power of students. Flona Armstrong, master teacher in
New York City's Chinatown, is a stellar example. In
Language Competencies for Beginning ESL Leamers, a
staff development package and teaching guide, she
illustrates how to develop a communicative student-
centered classroom, how to focus on student language
needs, and how to facilitate student involvement.

Three videotapes show Armstrong leading real-life
students step-by-step into authentic communication.
The first tape, Getting Started, demonstrates how leam-
er-centered instruction is developed with new students.
From the very beginning, students take charge of every-
thing possible. Taking attendance, *teaching* and
handing out materials are a few examples. On the
second tape, Interview Activities, students interview
each other and native speakers to gain fluency and
confidence as well as to demonstrate mastery of lan-

guage acquisition,

The last tape, From Concept to Mastery: A Health Unit,
offers an overview of the three-part framework for in-
struction: 1) to find out what the students aiready know
about the topic; 2) to provide a variety of student-cen-
tered activities; and 3) to provide opportunities to
demonstrate mastery. . gain students take charge from
constructing a simulated clinic to documenting what
they have learned. Throughout, the teacher acts as a
coach, helping each student develop ownership of
his/her own learning process.

Few teachers will be able to view the tapes without
wanting to try this approach. A practical, clearly written,
well-organized teaching guide provides teaching in-
structions for sixteen beginning-level survival compe-
tencies. Each of the sbteen sections is color coded 8o
users can easlly find a description of the competency; a
listing of suggested vocabulary to introduce; a list of
materials that correlate with the lesson; ateaching
overview/check-list; a*step-by-step: howto* which
further expands on the teaching overview; and finally, a
description of suggested activities used successfully
with students.

A guide such as this is much more useful than a single
course-text. It enables teachers to pick and choose as
needed from current recommended texts. It is a com-
prehensive class management and procedural guide.

@ :
Everything is an opportunity for in-
struction ... the teacher becomes less
active as students use each other to
negotiate for meaning.
—fFiona Armstrong

The model lessons are most appropriate for teachers in
a classroom setting. One-to-one tutors may want to
begin teaching small groups after they see how impor-
tant interaction is. The lessons as presented are most
easily accomplished in programs where students are
grouped by levels. Teachers in less homogeneously
leveled programs can adapt by assigning more profi-
wient students mentoring tasks or roles involving appro-

priately complex ng tasks. The Language

Competencies package is sufficiently adaptable to fit
most any classroom situation. As author and demon-
stration teacher, Fiona Armstrong knows how to
empower teachers, too, by providing them with this well-
defined model for success in a communicative, student-
empowering ciassroom.
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READING FOR MEANING: SELECTED TEACHING STRATEGIES

Suppose you are learning to play a
new board game ... What is the object
of the game? Once you understand
the object, you can plan your playing
strategy. The same is true for reading.
—Valerie Meyer and Donald Keefe

Literacy eclucation has long been lulled into a weil-wom
assumption that adult beginning readers look at a page
of words in much the same fashion as their literacy
teachers do. That if we can just reteach phonics, use
word flash cards and fill-in-the blanks exercises, these
adults who have never leamed to read will suddenly tum
the comer to reading skill,

There is some fairly strong research evidence that
suggests that: (1) readers at the varying stages of
reading development read differently in a qualitative
way; (2) readers at the beginning development stage
are "print-bound* and often locked into a pattern of
phonics failure; and most compelling (3) beginning
adult readers may not have the same reading goals as
more advanced readers have. These readers may not
look at comprehension as the "object® of reading. Fur-
thermore, we do know, that if a reader looks at meaning-
making as the goal of reading, that adult is likely to
progress at a rate three times faster than the reader who
looks only at decoding.

The stated purpose of the authors, Valerie Meyer and
Donald Keefe, is to provide a compendium of instruc-
tional principles and instructional stragegies "to turn
poor readers who primarily sound out cr call out words
into meaning-makers who sample, predict, confirm and
integrate*® (p.10); readers whose goal is to understand
meaning of text and not just the letters or words in it.
Both authors are professors at Southem lllinois Universi-
ty and have written numerous journal articles about
adult reading.

Although short (eighty-four pages) and concise, Read-
ing for Meaning supports viewing the uniqueness of
adult readers in unique ways and challenges the
assumption that all readers at all stages should leam to
read in the same manner. The book is philosophically
based on the psycholinguistic model, that reading is the
process of construction of meaning by "mentally inter-
acting with text." it provides both teachers and tutors

Review by Judy Rance-Roney, Northampton Community Coliege

just the right instructional technique for each reader, in
practice, a *recipe.’

Chapter One focuses on adult learning theory in the
iteracy setting. For those unfamiliar with

tic principies, Chapter Two provides a direct and ap-
proachable five-page overview. The chapters which
foliow outine descriptive profiles of adult readers at four
varying stages of reading development with recommen-
dations for specific instructional strategies uniqueto
each of the reader stages or profiles.

The four profiles lllustrated describe a progession of
reading types from the nonliterate Proflle One to the
GED-oriented Profile Four. For each profile, Meyer and
Keefe provide a description of typical reading levels,
medical and perceptual problems, probable educational
history, and a prognosis for reading achievement. After
each profile introduction, approximately ten instructional
strategies are suggested based on an instructional

principie appropriate for the level.

Reading for Meaning is best suited to literacy workers
who are not reading specialists or who are unaware of
traditional reading practices as they can be applied in
an adult literacy setting. While few of the teaching
strategies are novel to the reading specialist, the forty
presented in this book are adequately described and

engender a meaning-centered approach.

The major weakness of the text is in its presentatation of
activities. While there are numerous reading tasks that
adults need to perform daily, some of the book's strate-
gies have a game-like format (like *predicting® the
contents of a wallet) which demonstrates little connec-
tion to real life. When learning is decontextualized, it is
questionable whether the skill will be transferred to the
reading life of the adult learner.

Reading for Meaning is a valuable text for any bookshef
in that it forces literacy educators to take a closer look at
the unique profile of each adult that visits our centers
and to ask the essential questions: As a reader, where is
this student right now? Where does that student need to
go? And what are the best strategies, techniques and
materials to get that adult from one to the other.

Keefe, D., & Meyer, V. 3.g§1ng for
A Lifelong  Learning Books
Teacher Resource Series, Glnnvipn,
IL: Bcott rorcsnan gnd Conpnny,
1990.
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TEA(H SOMEONE TO READ

Nadine Rosenthal is committed to empowerment. She
has learned what that means from her adult literacy
students. And she communicates how to empower adult
learners in this concise, well organized handbook.

Teach Someone to Read Is literally what its subtitie says:
*a step-by-step guide for literacy tutors. From the very
first pages It practices what it preaches: ‘teach what
your students want to learn," not what you wish they
wanted to be taught. Rosenthal draws the reader into
herappmachbypresenﬂngafewctarﬂlngfaetsonma-
eracy in America, and then quickly leads Into a case
study approach to a "comprehension-based literacy
training program.* Atthough grounded in solid theoreti-
cal assumptions, the book is presented with a minimum
of jargon in easlly understood language.

Rosenthal's years of experience in adult education are
well reflected in this comprehensive manual. Currently
director of the Center for Reading Improvement at San
Francisco State University, she has written numerous
articles on adult literacy and conducted in-service train-
ing programs for statff and tutors of the public library
Iteracy services of the Califomia Literacy Campaign.

Volunteer tutors often fear the first meeting with a new
learner and ask just what they should do to make the
first impression a good one. Early in the book Rosen-
thal provides generalized details without writing an
exact script. She presents sample lesson plans to
demonstrate the general principies of lesson planning.

One lesson plan is provided for a beginning reader and
a second for an intermediate reader. Each addresses
materials and strategies appropriate for the case fur-
nished as background. These two case studies and
others like them are used throughout the book to illus-
trate the wide variety of adult learner needs and relate
them to comresponding tutoring techniques. Rosenthal’s
wide experience enables her to create realistic cases
that represent different situations tutors will encounter.

The sturdy, 7 x 10 format opens fiat for easy use. Two
*Rosenthal Diagnostic Assessment* tools (one for
phonics and another for comprehension) are provided
with tips on a variety of ways to use them according to
individual students’ ~eeds. All 204 pages are high-
interest and practice focused. The two-page, detailed
tabie of contents makes it easy to find specific topics.

Review by Al Bennett, California State Librasy

AN e '

Dedication: Teach Someone to Read

For my adult literacy students — who
continually teach me what learning is
all about.

—NadiIne Rosenthal

While com of leamer-focused material is the
focal point around which the book is organized, the
elements of sight words, phonics. syllabication, lan-
guage experience, vocabulary bullding, speliing and
writing are all discussed. A very useful section on teach-
ing resources is also included. Malling addresses are
given for publishers the author recommends, as well as
a concise bibllography of key reference materials that
are consistent with Rosenthal's approach to adult litera-

cy development.

Teach Someone to Read would be particularly useful for
adult education programs that previouslyu served
intermediate and acranced levels of adult basic educa-
tion students and want to reach peopie who function at
the lowest levels of literacy. Adult educators who are
adding one-to-one tutoring to their repertoire of adult
education programs will find it especially valuable. It is
an essential part of the resources of any adult literacy

program.

Rosenthal, N. Teach somsons Lo
+ Belmont, CAt Pearon, 1987.
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TITLE: BASIC LITERACY TUTOR HANDBOOK YEAR: 1980
AUTHORS: Staff
AVAILABLE FROM: Center for Literacy

COMPONENTS: Handbook

SUB-CATEGORIES: ADMINISTRATION AND MANAGEMENT; STAFF DEVELOPMENT;

TUTOR TRAINING
AREAS OF STRENGTH: Direct appilication to adutt literacy;
Theoretical/research base supported
Empowerment Approach
CURRENT Practice Oriented

COMMENTS: A clear and comprehensive manual for the beginning volunteer tutor. it describes techniques for teach-
ing reading, math, and writing. There is also a supplement on techniques. for tutoring job readiness and test-taking.
Based on Laubach Literacy intemational and Literacy Volunteers of America methods, this text emphasizes the impor-
tance of a collaborative partnership between leamers and instructors.

TITLE: BRIDGING THE GAP — A TRANSITIONAL PROGRAM FROM ESL TO ABE YEAR: 1990
AUTHORS: Benware, M.
AVAILABLE FROM: PA Clearinghouse AdvancE

COMPONENTS: Student Curriculum and Teacher’s Guide

SUB-CATEGORIES: READING; LANGUAGE ARTS; CURRICULUM DEVELOPMENT

AREAS OF STRENGTH: Theoretically based but not heavily
technical; Coherent, well written

CLASSIC Practice Oriented

. COMMENTS: This curriculum manual is designed to assist teachers of advanced ESL students prepare them to make
the transition into ABE/GED. Specific lessons and teaching techniques are given. The competency-based curriculum
helps learners to improve their reading, writing, speaking and listening skills in order to be successful in ABE/GED

programs.

TITLE: GHANGING THE RULES: TEACHING MATH TO ADULT LEARNERS YEAR: 1990
AUTHORS: Schmitt, M.J. & Mcivor, M.C.
AVAILABLE FROM: New Readers Press

COMPONENTS: Videotape and Newsletter

SUB-CATEGORIES: MATH; CURRICULUM DEVELOPMENT

AREAS OF STRENGTH: Promotes the expansion of the reader’s
horizons with relation to math

Prescriptive Approach
CURRENT Practice Oriented

COMMENTS: This staff development videotape and accompanying sbteen-page teacher newsletter highlights coop-
erative and participatory leaming in the adult education classrocem, especially as it relates to the teaching of math. The

newsletter reinforces the ideas presented in the thirty-minute videotape and gives additional suggestions for classroom
applications.
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TITLE: EFFECTIVE TEACHING AND MENTORING YEAR: 1986
AUTHOR: Daloz, L.A.

AVAILABLE FROM: Jossey-Bass
COMPONENTS: Book

SUB-CATEGORIES: ADULTS AS LEARNERS; COUNSELING; ADULT DEVELOPMENT;
LIBERATING INSTRUCTION

AREAS OF STRENGTH: Theoretically basad but not heavily

technical; Deals with current issues Empowerment Approach
Ressarch Approach
CURRENT Practice Oriented

COMMENTS: Daloz approaches mentoring from the view of the educator who helps learners develop the skills and
insights necessary to support and guide themsaives. The book provides a good understanding of adult development
through vignettes about adult leamers and discussions of theory. For adult educators, there's more to leaming than the
sfacts and concepts® we offer. 1t Is the development of the whole person.

TITLE: HANDBOOK FOR THE VOLUNTEER TUTOR YEAR: 1985
EDITORS: Rauch, S. & Sanacon, J.
AVAILABLE FROM: International Reading Association

COMPONENTS: Handbook

SUB-CATEGORIES: TUTOR TRAINING; LEARNING TO LEARN

AREAS OF STRENGTH: Immediate application to aduk literacy;
Deals with current practices.
Prescriptive Approach

CURRENT Practice Oriented

COMMENTS: This book provides aids in teaching reading for people working in volunteer tutoring programs. The
language is simple and suggestions are specific. A valuable tool for both tutors and instructors, the chapters cover:
tutor tralning; the tutor-student relationship; evaluation of reading levels; teaching procedures; comprehension; decod-
ing; metacognition, and organization of tutor programs.

TITLE: HOW TO TEACH ADULTS YEAR: 1984
AUTHOR: Draves, W. A,
AVAILABLE FROM: Leaming Resources Network

COMPONENTS: Book

SUB-CATEGORIES: ADULTS AS LEARNERS; MOTIVATION AND PARTICIPATION;
CLASSROOM MANAGEMENT

AREAS OF STRENGTH: Promotes expansion of reader’s horizons;
Coherent, well-written

Prescriptive Approach
CLASSIC Practice Oriented

COMMENTS: Although not directly related to literacy, the concepts presented in most chapters are easily adapted to
the literacy field. The basics presented in the appendices on writing a course description and promotion are time-

honored and valuable. The book describes s8ix distinctive models of ESL programming: ESL survival, listening, basic
skills, general vocational, and home management.
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TITLE: MPLEMENTING CBAE IN THE ESL CLASSROOM YEAR: 1986
AUTHORS: Keltner, A. & Ramlerez, S.
AVAILABLE FROM: Outreach and Technical Assistance Network

COMPONENTS: Two Videotapes and Guide

SUB-CATEGORIES: ESL; COMPETENCY-BASED ADULT EDUCATION

AREAS OF STRENQTH: Deals with current practices;
Clear organization of topics and ideas
Prescriptive Approach

CURRENT Practice Oriented

COMMENTS: The videotapes can be used by one instructor or small groups of instructors on an individualized basis.
They are accompanied by guiies on effective teaching techniques and strategies for organizing instruction in begin-
ning or intermediate ESL classes. Each guide has an annotated outline, background narrative, pre- and post-tests,

masters for transparencies and ~andouts, and supplemental reference materials.

TITLE: MPROVING YOUR WRITING SKILLS YEAR: 1882
AUTHOR: Apps, J.
AVAILABLE FROM: Prentice-Hell-Regents (Follett)

COMPONENTS: Book

SUB-CATEGORY: ADMINISTRATION & MANAGEMENT

AREAS OF STRENGTH: Clear organizetion of topics and ideas;
Coherent, well written
Prescriptive

Approach
CLASSIC Practice Oriented

COMMENTS: This is an exemplary resource for adult education instructors who teach writing skills. Also useful to
program directors and administrators who have to write proposals, memos, and other business correspondence.

-

TITLE: READING WITHOUT NONSENSE YEAR: 1985
AUTHOR: Smith, F.
AVAILABLE FROM: Teachers College Press

COMPONENTS: Book

SUB-CATEGORY: READING

AREAS OF STRENGTH: Excellent theory to practice
Prescriptive Approach
, Research Approach
CLASSIC Practice Oriented

COMMENTS: While the main emphasis is on early literacy, the application for any ABE/literacy teacher/tutor becomes
quickly evident. The book explains the reasoning behind a less phonics-based reading curriculum and the need for
greater emphasis on teaching in ways that coincide with actual brain functioning. Smith’s plain English writing makes it
a reasonable resource for everyone who teaches reading.

ABLE PROFESSIONAL DEVELOPMENT GUIDE




TITLE: SMALL GROUP TUTORING: A COLLABORATIVE APPROACH TO LITERACY INSTRUCTION YEAR: 1980
AUTHORS: Cheatham, J., & Lawson, V.K.

AVAILABLE FROM: Literacy Volunteers of America
COMPONENTS: Book

SUB-CATEGORIES: TUTOR; CURRICULUM DEVELOPMENT; READING,;
LANGUAGE DEVELOPMENT, THINKING SKILLS; CLASSROOM MANAGEMENT

AREAS OF STRENGTH: Theoretical base; Weil-written;

Encourages critical reflection on practice Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: This book, based on tutors' and trainers’ experiences, provides practical information abou* using the
social dynamics of a small group to promote a collaborative climate for literacy instruction. An accompanying
videotape and manuai on small-group tutoring in basic reading is also avallable from LVA. Using a whole language
approach, it offers guidelines on how to instruct within the group and provides information on group dynamics.

TITLE: TEACHER YEAR: 1963
AUTHOR: Ashton-Warner, S.
AVAILABLE FROM: Simon and Schuster

COMPONENTS: Book

SUB-CATEGORIES: DIVERSE POPULATIONS; HUMANISTIC INSTRUCTION; READING;
MATH; LANGUAGE DEVELOPMENT; THINKING SKILLS

AREAS OF STRENGTH: Encourages critical reflection on
practice; Coherent, well written Prescriptive Approach

Empowerment Approach
CLASSIC Practice Oriented

COMMENTS: This simple book eloquently describes the use of the language experience approach with a group of
New Zealand children. it is useful because of the persuasive and personal way i describes the process. k also heips
promote an anthropological approach to reading and writing by encouraging respect for individual leamers and their
language. ‘it is always in the back of my mind when dealing with the various populations that utilize aduk Iiteracy pro-
grams.*

TITLE: TEACHER TO TEACHER YEAR: 1989
AUTHOR: Oppenheim, L.
AVAILAF.LE FROM: New Readers Press

COMPONENTS: Twelve Videotapes

SUB-CATEGORIES: CLASSROOM MANAGEMENT; HUMANISTIC INSTRUCTION;
LANGUAGE DEVELOPMENT; STUDENT EXPERIENCE STORIES

AREAS OF STRENGTH: Encourages critical reflection on
practice; Deals with contemporary practices
Empowerment Approach

CURRENT Practice Oriented

COMMENTS: This series of twelve videotapes shows real teachers in real classrooms with real students. The model
lessons deal with important, current approaches and specific techniques for use in adult literacy and ESL. “These are
the most popular items in our resource center. Up-to-date and upbeat, they can be used equally well for individual or
small-group staff development activities or as a basis for workshop discussions.® Barbara Korp/
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TILE: TEACHING WRITING TO ADILTS YEAR: 1990
AUTHORS: Hammond, D. & Kantor, D.

AVAILABLE FROM: Deimar Pubilishers
COMPONENTS: Videotape and manual

SUB-CATEGORIES: SVALUATION; ADULTS AS LEARNERS; WRITING;
CURRICULUM DEVELOPMENT; CLASSROOM MANAGEMENT

AREAS OF STRENGTH: Clear organization of topics and ideas;

Deals with contemporary practices Prescriptive Approach
CURRENT Praciice Oriented

COMMENTS: This two-part videotape and manual provides teachers not only with knowledge and instructional strate-
gles for preparing students for the GED writing sampie test, but also provides trainii'g in the evaluation of writing (i.e.
holistic scoring). It applies to teaching the writing process to both ABE and GED learners.

TITLE: TUTOR: TECHNIQUES USED IN THE TEACHING OF READING YEAR: 1987
AUTHORS: Colvin, R.J. & Root, J.H.

AVAILABLE FROM: Literacy Volunteers of America
COMPONENTS: Handbook

SUB-CATEGORIES: READING; TUTOR TRAINING; ADULTS AS LEARNERS

AREAS OF STRENGTH: Perspective displays understanding
and respect for individual differences Prescriptive Approach
Empowerment Approach
CLASSIC Practice Oriented

COMMENTS: This handbook, designed for volunteer use, provides a simple, pragmatic introduction to the world of the
adult new reader. Some of the chapters deal with goal setting, lesson planning, how to teach sight words, and the
language experience approach. It is undergoing revision, for release in 1992, to reflect more of a whole language,

process approach.

TITLE: USING LANGUAGE EXPERIENCE WITH ADULTS YEAR: 1977
AUTHORS: Kennedy, K. & Roeder, S.

AVAILABLE FROM: New Readers Press
COMPONENTS: Booklet

SUB-CATEGORIES: READING; ADULTS AS LEARNERS

AREAS OF STRENGTH: Theoretically based but not
heavily technical
Empowerment Approach
CURRENT Practice Oriented

COMMENTS: This forty-page booklet provides a concise explanation of the language experience method. The authors
provide numerous exampies of student-dictated material used to teach reading skills. There are chapters on empower-
ing students to create their own curriculum and stimulating students to use their own imagination in writing assign-

ments.

ABLE PROFESSIONAL DEVEL OPMENT GUIDE




INTRODUCTION TO
THE SOCIAL CONTEXT

¢ Agmupdwnonsuaroundawobbwmmbbmuwmheaed.dnderbbck'mmunuy roont* of an
lnnof-cltyhomlngpro]oct.talklngabmnhwangrymeyareatﬁweondmondmwulldlng.moym
to write a letter to City Hall.

¢ PMMmmamemlnwmmumm—mmem
tomwmmmmmmwmmwmmmmngpmgmunmn
mgwhocmmadwdlemughtopmblpnoknowmm“mmmmund.

¢ Ayoungmmherwnhagoodsteadylobandaheamymuycﬂngesasmepaumsin line behind her at
the bank watch as she asks for heip filling in her depostt slip. Proud when she entered, ¢he now tries to
make herself as small as possibie as she hurries outside, upset that the bank changed its deposit slips
without warning.

¢ Amlddle-agedhusband.wealyfromalongdaydtactovywork,fb(esdlnnerforhisthroeehlldrensothat
hiswifecangotollteracyclass.Hefallsasloeponmeoouch.wondethgllshewnlconﬂnuetoteelshe
loves and needs him as she becomes increasingly independent and literate.

These are the images of social context; this is the social world within which adults struggle with
their literacy skills, contending with destructive negative stereotypes, changing economic
conditions, patterns of dependence and interdependence with loved ones, and social
structures that present barriers to living with dignity and respect at every turn. The social
context of literacy is the set of social attitudes, beliefs, assumptions and values within which
aduits with low literacy skills develop their self-concept and sense of self-esteem. The social
context of literacy also is the immediate environment within which adults use their literacy skills;
the ability of adults with low literacy skills to navigate their environment reflects their courage,
intelligence and persistence in the face of great odds.

The selections in this area challenge much of our conventional wisdom about literacy,
nonreading adults, and literacy education. They challenge us to place literacy in its social
context, to move away from viewing literacy as a set of isolated skills that can be developed
apart from the social world that gives them meaning and usefulness. These authors urge us to
understand that literacy is not simply about cognition, but it is also about feeling and culture
and language and experience. And if we truly understand that literacy is about meaning, we
see that lite ‘acy is profoundly social. We construct meaning through our interaction with the
social world and, in that process, the social world can be changed. Literacy is political in that it
is related to the distribution of power in our society. Literacy has always been connected to
power, and focusing on social ccntext helps us understand how to engage in literacy educa-
tion that has the potential to empower us all.

—Hanna Ariene Fingeret
Executive Director, Literacy South, Durham, NC
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ILLITERATE AMERICA

No nation that was worth perpetuation
was ever disarmed by critical and
analytical competence within Its
population; but many clvilizations
which are now extinct might well have
been saved by such a population.
—Jonathan Kozol

Every movement needs a person like Jonathan Kozol to
champion its cause, excite the uninitiated, and shame
those who ought to know better. Kozol's literacy career
has been marked by a sincere desire to make the
United States a more humane and civilized place for all.
He first came to national attention in 1968 with the
publication of his highly acclaimed book, Death at an
Eerly Age, in which the bonds of poverty, racism and
inferior inner-city public schoole were described. In
1980, Kozol emerged again, this time focusing his deft
pen on the plight of millions of American aduits who
cannot read or write.

In Prisoners. of Silence, Kozol not only described the
problem of ¢ dult illiteracy, but gave a blueprint for ac-
tion. Feeling that much remained undone, Kozol contin-
ued his attack of adult illiteracy with the publication of
lliiterate America, in which America's greatest shame is
revealed: one out of every three U.S. adults cannot rvad
or write. In this land of great wealth and opportunity, it is
difficult to believc *hat so many adult Americans are illit-
erate, but Kczoi's book will convince even the most
strident critic.

The book is full of primary information describing the
human and materials costs of illiteracy in the United
States. it is divided into three sections with an aft:wword.
In Part One, Kozol lays the foundation for understanding
the meaning of illiteracy and the human cost of an illiter-
ate society. In Part Two, he provides a plan for stamping
out iliteracy by calling for a grass-roots struggle from
the bottom up, rather than the top down.

Kozol suggest that such a mobilization effort is possibie,
even in the United States; he looks to the successful
evidence to back his claims. He believes that college
literacy campaigns in Brazil, Cuba, and Nicaragua for

Review by Burton R. Sieco, University of Wyoming

evidence to back his claims. He believes that colluge
and high school students couid be recrulted to serve as
Iiteracy workers to help rid the country of the blight of
iliteracy — ¥ we wanted to. in Part Three, Kozol decries
our national infatuation with technology and the banal
belief that anything can be soived ¥ the right technology
is directed at the problem. He conciudes the book in an
inspiring Afterword, taking to tagk those who advocate a
back-to-basics solution to the problem of liiiteracy.

Readers will find //literate America at once compelling
and discouraging. The prose is passionate, the facts
alarming, and the alternatives intolerable. Kozol writes
with 80 much energy that even non-specialists will have
& grasp of what illiteracy means and what can be done
to eradicate it. He deftly mixes facts and figures in his
quest to show the human cost of iliteracy to family and
society while eloquently rebutting those who would
suggest that the problem is a manufactured illusion.

To some, Kozol's solutions to illiteracy in the United
States will be viewed as prescriptive rather than
empowering. By suggesting a grass-roots effort and a
broader definition of literacy to include civil disobed|-
ence if needed, he is calling for personal empowerment
by those most affected. His means may alarm many
politiclans, business leaders, and educators because
their power could well be subjugated. And ye* the
consequences of such action are more than worth it.
Commenting on this very point, Kozol writes: *No nation
that was worth perpetuation was ever disarmed by criti-
cal and analytical competence within its population; but
many civilizations which are now axtinct might well have
been saved by such a population® (p.100).

lliiterate America is an important book that every Ameri-
can should be able to read. It is sad that such a vsork
had to be written in the first place, given the waalth and
power of this country. But now that it has been written,
the ultimate shame will be if the situation peisists. |
highly recommend this book for specialista :nd non-
specialists alike as even a casual reading will very likely
change your life. Isn't that the purpose of knowledge

anyway?

1111::::;: Allziﬂl
Gardon City, NY1t . Auehor nookl,
Doubleday, 1988, .~ “.out) .

HE
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THE MEANING OF ADULT EDUCATION

There is probably no book in the literature of North
American adult education more clearly deserving of the
label "classic* than Eduard Lindeman's The Meaning of
Adult Education. Originaliy published 65 years ago, this
relatively brief (143 pages) book has been a vital re-
source to generations of adult education practitioners
and scholars alike. Though the book has been out of
print for much of this time, its importance to the field can
be seen in the decision to reprint it In 1861 and, again,
in 1989. The 1889 edition contains the original text,
along with prefaces to the 1861 and 1889 editions by

J.R. Kidd and Huey B. Long, respectively.

Lindeman was born in Michigan in 1885, His childhood
was quite difficult and his entry into the worid of formal
education came relatively late. For many years, he was
on the facutty of the New York School of Social Work.
Throughout his career, Lindeman continued to make
contributions both to the fields of social work and adult
education. He died in 1953, at the age of 67. Recent
biographies by David Stewart (1887) and Elizabeth
Lindeman Leonard (1991) provide greater insight into
Lindeman's life and contributions.

Why is The Meaning of Aduit Education an enduring
classic? It was written in only three weeks and shows
the limits of quickly written work. In a 1984 review,
Stewart noted that "As a piece of English
composition...[tr 00k] leaves much to be desired.
The narrativeram.. .:8, lurches and doubles back upon
itself* (p.1). And, further, the book contains no clear
definition of adult education! Instead, the reader comes
across phrases iike *education is life* (p.4) and'its
[adult education's] purpose is to put meaning into the
whole of life* (p.5). Yet the book is compeliing to read,

with thought provoking ideas on nearly every page.

Lindeman was influenced iargely by John Dewey and
his ideas about progressive education, particularly rela-
tive to the importance of the learner's experience and
the goal of education for social change. The book is
built around four key assumptions growing out of this
progressive viewpoint: 1) education /s life, not a mere
preparation for some future goal; 2) adult edu . ation
should focus un non-vocational ideals, in that adulit
education *begins where vocational education leaves
off:* 3) the emphasis of adult education should be on
situations that arise in daily living, not on content-orient-
ed subjects; and 4) experience is the most valuable
resource the adult brings into a leaming situation,

Perhaps the best way to capture the flavor of the book's
contents is by sharing a few selected quotes:

Review by Ralph Q. Brockett, University of Tenneeses, Knoxville

Adult education will become an
agency of progress If its short-time
goal of seif-improvement can be made
compatible with a long-time, experi-
mental but resolute policy of chang-

ing the social order.
—E. C. Lindeman

*Adult education praaumes, then, to serve as one of the means by
which the mind may be kept fresh for the assimlilation of that knowl-

edge which ls synonymous with power. (p.25)

"We ilve In freedom when we are conscious of a degree of self-direc-
tion proportionate to our capacities.’ (p.50)

*Act collectively but think individualietically.® (p.96)

Adult education is a process through which learners become aware of
significant experience.’ (p. 108)

The Meaning of Adult Education is relevant to everyone
in the adult basic education field, regardiess of specific
roles and responsibiiities. Lindeman's ideas are timeless
and provide a foundation for many of the principles
associated with good adult education practice today.
But even more important, the book is a truly inspirational
plece of writing. it can help readers gain or deepen a
sense of pride in the rich heritage out of which the field
has grown. It can provide new and fresh ways of look-
ing at adult education. The Meaning of Adult Education
is a book to be read again and again — in part or in its
entirety — with new insights gained from each reading.
As such, 1t is an indispensabie resource.

REFERENCES
Leonard, E. L. (1991). Friendly rebel: A socia! history of Eduard C.
Lindeman. Adamant, VT: Adamant Press.

Stewart, D. W. (1967). Adult leaming in America: Eduard Lindeman and
his agenda for lifelong education. Malabar, FL: Robert E. Krieger.

Stewart, D. W. (1984). Review of “The meaning of adult education® The
1984 Adult Laaming Review of Books. Manhattan, KS: Learning Re-




PARTICIPATORY LITERACY EDUCATION

We belleve that the adoption of the
model [of participatory Iiteracy educa-
tion] is essentlal if we are to make a
substantial impact on the basic Iitera-
cy skilis of adults in the United States.
The choice is ours.

—H. A. Fingeret & P. Jurmo

In Participatory Literacy Education, Hanna Arlene Fin-
geret and Paul Jurmo urge adult educators to develop
ways for learners to be totally involved in all aspects of
their continuing education. The purpose of this source-
book is to provide background on the participatory lit-
eracy education approach, showcase good models,
and make recommendations for smooth transitions to
greater learner involvement.

Both Fingeret and Jurmo are firm believers in and practi-
tioners of participatory literacy education. Fingeret is
director of Literacy South, a not-for-profit organization
that provides training and technical assistance and
conducts research and evaluation in participatory litera-
cy education. Jurmo is a former senior program associ-
ate at the Business Council for Effective Literacy. This
sourcebook is practical and down-to-earth, Aithough it
specifically targets literacy educators, it provides all
adult educators with food for thought.

Section One provides an introduction, historical context
and conceptual framework for looking at the participa-
tory literacy education approach. In the second section,
four case studies are presented to show how this ap-
proach functions in a workplace/ESL setting, a volunteer
program, as an assessment practice involving program
staff and learners and as a collaboration of literacy
educators, labor union and industrial management. The
final section gives an overview of existing resources in
the field, and recommendations for future action.

This sourcebook is an empowering tool for those adult
literacy educators wishing to incorporate participatory
literacy in their programs. Chapter Nine, where Jurmo
presents recommendations for these educators, plus
learners and policy makers, is most revealing.

Jurmo's recommendations include the need for a full
understanding of the obstacles to developing a partici-

Review by Jonathan D. MoKallip, Literacy Volunteesrs of America

patory approach, ways to buiid bridges of understand-
ing programmatically and individually, and opportunities
to create more effective training and networking sys-
tems. He emphasizes the requirement that this new
system be cognizant of the leamers' and practitioners’

personal concems.

if the recommendations outlined in this sourcebook are
implemented throughout aduit literacy education, they
will *'make a substantial impact on the basic literacy
skills of adults in the United States. The choice is ours."

Commentary by Paul Jurmo
about Participatory Literacy Education

*Since 1989, when Participatory Literacy Education
was published, there has been a real growth of interes:
in the issues raised in the book. This interest comes
from many sources: workplace educators looking for
effective ways of putting the principle of contextualiza-
tion into practice; volunteer literacy organizations dissat-
isfied with traditional workbook methods; people from
the reading field wanting to see how whole-language
theory is being applied in aduilt literacy settings;
community-based educators who have been doing
participatory work for years but who now want to see
how others are adapting and expanding on participatory
principles; and literacy students looking for guidance in
how to take on leadership roles in student support
groups, small-group instructional formats, and other
activities.

These developments are on one hand encouraging
but on the other frustrating. The frustrations stem from
the realization that there remain few mechanisms for
these committed people to get together, build on each
other’s experience, and create a stronger literacy field in
the process.

In other wor. 5, we've made progress, but we still

have a lonyg way to go.*
4/29/91
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SOCIAL NETWORK: A New Perspective on Independence and lliiterate Adults

Too few adult education texts place real people at
center stage. Fingeret's article is strong with voices: the
voices of capable peopie, with skills, knowledge and
experience. Roger, a white man of 35, has reading
friends who come to him to get things fixed. Lana, a
white woman, aged 31, helps her neighbors with their
budgeting, shows them how to spend money wisely.
Judy, a black woman of 36, has been filling out job
application forms for 21 years and knows how to fill one

in, even though she cannot read the questions.

Some pieces of research change forever the way we
look at the world. Who couid read Fingeret’s article, and
get to know the peopile she talked to, without changing
their view of "lliterates® as dependent, heipiess, ignoramt
people? In Freire's terms, these people are quite skilied
at *reading the worid* even though they cannot *read the
words.*

But the importance of Fingeret's work lies not only in
depicting strong, resourceful peopie, but in placing them
in their context: in their communities and social net-
works. In this country, adul education has consistently
tended to view the learner as an isolated individual,
devoid of social context. The focus is on individual skilis
enhancement and self-deveiopment. Education efforts
are seldom integrated with community development.
Fingeret's premise is that we must understand adults in
thelr social v.urid, discard the stersotypes, listen to what
peopie have to say, and look for the *community* in
which people feel secure, supported and valued.

People who do not read well, or at all, live in networks of
mutual support relationships which include readers and
non-readers. Reading is exchanged for other activities
and assistance. The peopie Fingeret talked with ex-
plained to her how their networks operate, how they
choose whom to ask to read certain documents, what
services they provide for others in exchange. The bal-
ance of their network's inter-relationships is changed
when a non-reader learns to read, and new modes of
exchange have to be established. Fingeret suggests
that is one reason why people often enroll in education
classus at a time when their relationships are changing
for other reasons — a new job, the birth of a child,
changing status of young adults.

The special challenge to adult basic educators which
Fingeret's article issues is to plan our programs around

Review by Jutiet Merrifield, Center for Lileracy Studies
University of Tennesese, Knoxville

For the Illiterate adults in this study,
community is a web of social relations
that provides security and support ...
every adult in this study has a soclal
network that includes at least one
reader.

—Hanna Ariene Fingeret

the assumption that people live in communities, and
that the communitles will be there long after the pro-
grams are gone. Program planners need to spend time
in communities, Fingeret says, and leam from them. We
must work with pre-existing social groups as much as
we can. We have to recognize that learning to read
changes relationships and helps peopie to make the
adjustments in their networks.

Th:e best new concepts are cbvious to us, once stated.
The notion of individuals as embedded in a social
context came late to adult education, but now seems
essential. Many of Fingeret's ideas came from anthro-
pology and sociology, where the concept of social
networks has been around for a long time. But her work
and that of others, since the articie was published, have
shaped the kleas in a way unique to aduk education.

Fingeret is director of Literacy South, a training and
assistance center founded in the philosophy that adult
learners have experiences and goals which must be

into curriculum and program. She has been
putting into action her argument that adult literacy
education needs to be better integrated with communi-
ties, to draw into the classroom each individual’'s expert-
ences, skills and knowledge, and incorporate literacy
education for both individuals and communities in a

process of social change.
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TITLE: ADULT LLLITERATE SPEAKS OUT, THE YEAR: 1880
AUTHORS: Eberle, A. & Robinson, S.

AVAILABLE FROM: ERIC
COMPONENTS: Bookiet: ED 197 771

SUB-CATEGORIES: SOCIAL CONTEXT OF ADULT EDUCATION; EMPOWERING

ADULT LEARNERS
AREAS OF STRENGTH: Encourages critical reflection on practice;
Expands the reader’s horizons
Empowerment Approach
CLASSIC Practice Oriented

COMMENTS: *A fantastic monograph using actual testimonies of lliiterate adults. The emphasis is on designing pro-
grams that fit /earners’ goals and the importance of empathy as an Instructor. A classicl® Burton Sisco

TITLE: ADULT LITERACY EDUCATION YEAR: 1990
AUTHOR: Kazemek, F.
AVAILABLE FROM: Adult Education, Vol. 41 (1), pp 53-62.

COMPONENTS: Joumnal Article

SUB-CATEGORIES: HISTORY, PHILOSOPHY, POLITICS; EMPOWERING ADULT LEARNERS
AREAS OF STRENGTH: Theoretical/research base supported;

Deals with contemporary practices Empowerment Approach
Research Approach
CURRENT : Practice Oriented

COMMENTS: In ten pages Kazemek succinctly reviews how *adutt literacy education is perceived and practiced in the
UnhedStates.'Sheexpressesoonoemabommcurrenttrendtolookatllterawasfuncuonalandpdmarltyasameans
to improve our competitiveress. Through a review of five books and monographs, she argues for a definition of literacy
and actual practices that *enhance the personal, imaginative, social, and economic power of people.®

TITLE: FAIRST TEACHERS YEAR: 1989
AUTHORS: Staft

AVAILABLE FROM: Barbara Bush Foundation for Family Literacy

See Publisher’s Listing, page 69, for Address COMPONF® T<: Box ¢

SUB-CATEGORIES: SOCIAL CONTEXT; ADULTS AS LEARNERS; MOTIVATION FOR LEARNING
AND PARTICIPATION; COMMUNITY DEVELOPMENT; CLASSROOM COMMUNITIES

AREAS OF STRENGTH: Deals with current issues and practices;
Immediate application to programs

CURRENT Practice Oriented
COMMENTS: This outstanding review of ten family/intergenerational literacy programs includes a list of program

contacts for quick reference. The format is easy to use and provides administrators and instructors interested in launch-
ing family Iiteracy programs with varied models and a source of good ideas, so the wheel does not have to be reinvent-
ed.




TITLE: FROM THE CRIB TO THE CLASSROOM YEAR: 1900
AUTHORS: Staft

AVAILABLE FROM: Push Literacy Action Now [PLAN]
See Publisher's Listing, page 70, for address COMPONENTS: Tweive-minute Videotape
SUB-CATEGORIES: ADULT DEVELOPMENT; FAMILY LITERACY; LEARNING STYLES AND

STRATEGIES

AREAS OF STRENGTH: Deals with contemporary issues
and practices; Coherent, well written

CURRENT Practice Oriented

COMMENTS: This twelve-minute videotape is entertaining, uses easy-to-understand language and features real par-
ents who are students and volunteers at PLAN. it is moderated by Martha, a mother of three children. She and her
husband are seen reading, putting together a puzzle, visiting the library, and helping with homework. The video aiso
depicts an infant, a pre-school boy, andaklnderganmagedgmmu\tormalhanﬂngacﬂvlﬂeswlmmdrpamm.

TITLE: INVOLVING ADULTS IN THE EDUCATIONAL PROCESS YEAR: 1985
AUTHOR: Rosenbium, S.H.
AVAILABLE FROM: Jossey Bass (New Directions in Continuing Education - # 26)

COMPONENTS: Sourcebook

SUB-CATEGORIES: HISTORY, PHILOSOPHY, POLITICS; EMPOWERING ADULT LEARNERS

AREAS OF STRENGTH: Theoretically based but not heavily
technical; Encourages critical reflection on practice cmpowerment Approach
Research Approach

CURRENT Practice Oriented

COMMENTS: This sourcebook focuses on involving adults in planning processes — somthing more easily espoused
than implemented. In a chapter titied *including Educationally Deprived Adults in the Planning of Literacy Programs,*
Paul Isley discusses the challenge to literacy educators who wish to transform thelir programs toward greater empo-
werment of students. actual practices that *enhance the personal, imaginative, socia, and economic power of people.’

TITLE: LIBRARIES IN PRISON, A BLENDING OF INSTITUTIONS YEAR: 1989
AUTHORS: Coyle, W. J.
AVAILABLE FROM: Greenwood Publishing Group

COMPONENTS: Moilograph

SUB-CATEGORIES: EMPOWERING ADULT LEARNERS; HISTORY OF ADULT
EDUCATION; PROFESSIONAL ROLES

AREAS OF STRENGTH: Encourages critical reflection
on practice; Identifies future directions

CURRENT Practice Oriented

COMMENTS: This thought-provoking monograph places the library and librarianship within the context of the prison
where the functions of the library are modified when operated in a prison. Coyle discusses the issue of an *unhappy
marriage® of two differing institutions, the openness of the public library versus the closed nature of a prison.

ni
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TITLE: PEDAGOGY FOR LIBERATION, A YEAR: 10684
AUTHORS: 8hor, | . & Freire, P.

AVALLABLE FROM: Bergin & Garvey PON .

SUB-CATEGORIES: COMMUNITY DEVELOPMENT; EMPOWERING ADULT LEARNERS;

AREAS OF STRENQTH: Encourages crkical reflection
on practice, Identifies future directions e

mpowerment Approach
CLASSIC Research-Oriented

COMMENTS: No literacy collection would be complete without this discussion of transformation in the classroom in
both Third and First World contexts. Shor and Freire demonstrate the effectiveness of dialogue in action as a practical
means by which teachers and students can become active partners in the learning process. An empowerment ap-
proach that examines the relation of the educational system to the larger society.

TITLE: PEDAGOGY OF THE OPPRESSED YEAR: 1970
AUTHOR: Freire, P.
AVAILABLE FROM: Continuum Press

COMPONENTS: Book

SUB-CATEGORIES: INSTRUCTIONAL STRATEGIES AND TECHNIQUES; LIBERATING ADULT
EDUCATION; COMMUNITY DEVELOPMENT

AREAS OF STRENGTH: Promotes expansion of the reader's horizons

CLASSIC Practice Oriented

COMMENTS: In this book, Freire passionately and incisively provides a political, economic,and social context for adul
literacy programs. The model he offers stresses a combination of critical thinking skills and (political or work-related)
subject matter which is deeply felt by and relevant to learners. it encourages teachers to understand that literacy
training should be attached to real life experiences. Variations on this model can be used in community and work-

based literacy program.

TITLE: WITHIN OUR REACH: BREAKING THE CYCLE OF DISADVANTAGE YEAR: 1988
AUTHOR: Schor, L. B.
AVAILABLE FROM: Anchor/Doubleday & Company

COMPONENTS: Book

SUB-CATEGORY: DIVERSE POPULATIONS
AREAS OF STRENGTH: Shows sensitivity and respect

for individual and group differences Empowerment Approach
Research Approach
CURRENT Practice Oriented

CCMMENTS: By examining the complex factors that impact many undereducated families, this book develops a broad
social and economic context for the study of issues like low literacy among adults and their children. One of the chap-
ters describes the characteristics of successful programs and their staffs. It suggests that successful programs, wheth-
er in heatlth care, counseling or education, share common traits.
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INTRODUCTION TO
WORKPLACE LITERACY

National awareness of the adutt llliteracy problem has grown dramatically over the past few years. Indeed, the
awareness battle appears to have been won. The real challenge before us all now — the hard part — is to
tackle at all levels of society the host of difficult substantive questions facing us, questions that bear directly
on the quality and suitability of programs and on whether the national literacy effort will produce real and
lasting results. These questions already have and will keep gathering special importance where workplace
literacy programs are concerned.

What, for example, do demographic changes and changes in the nature of work tell us about the kinds of
basic skills services needed Inthe workplace and for what purposes? When should employee basic skills
programs be general in nature and when should they be specifically job-related? How does a job-related
program ditfer from a general literacy program, and what are the implications for the training of the profes-
sionals who must design, plan, and operate the programs? What does a company and/or its educational
partner need to do and understand to determine whether a job-related program is needed?

HowsmmdprogmbedesigmdwastobelnamabndwdfocﬂvemewMQ?wwsmmn
ot'functlonaleaﬂeuflmponammthedeslgnolawoﬂtplaooprogm?wmaresultablaand legal forms of
testing and assessment in a workplace basic skills program? To what extent can job-related programs be
generic in nature and useful across companies and industries? To what extent must they be industry,
oompany.orplantspeclﬂc?Towhatemmmuameybeplannodandorganlzedsoastomeetthegoalsof
both employees and empiloyers? What Is the relationship between the acquisttion of higher literacy skills and
American productivity and competitiveness?

In order to design a good employee skills upgrading program, especially one that is job-linked, questions
such as these must be thoughtfully explored. Moreover, increasingly it is understood thatthe professional
expeﬂbemededtodesigngwdwkﬂwepmgmmbdﬁuemmmamededfummmmpm-
grams. For these reasons, The ABLE Professior. ~ velopment Guide is a timely and valuable contribution to
the field. It recognizes the country’s profound pru, sssional development need and gives literacy practitioners
a thoughtful and comprehensive introduction to the important questions and issues, in both general and
workpiace literacy.

Forthosewhowamtodevelopawldoranddeeperunderstandlngandcapacnylnworkplacellteracy—andl

hopetheGuidewiIlsparkthatklndollmerea—nwownorganlzaﬁonhasmmaemlvewockplaoeblbnogra-
phy on tap, as do a number of other organizations.

—QGail Spangenberg
Vice President and Operating Head, The Business Council for Effective Literacy
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WORKPLACE BASICS: THE SKILLS EMPLOYERS WANT

Thoughtiul ABE

praciiionsss will want

1 aoquaint themesives with Woriplace Baslos.

Now that basic skills educators have accepted the
workplace as a legitimate source of students and a
potential site for Instruction, ABE practitioners will want
to acquaint themselves with Workplace Basics: The
Essential Skills Employers Want. As a vice president of
the American Soclety for Training and Development, the
principle author, Anthony Carnevale, has set out to
establish the base-line for understanding and imple-
menting basic skills programs in the workplace.

The book is written primarily for adult educators in
corporate training and their managers. It is part of a
series designed to help human resource development
professionals:

¢ think through training and development dilemmas

¢ design appropriate inlervention sirsiegies, and then

¢ implement training and Gsvelopment programs

Basic skills instructors and program administrators wiil
find it useful as a guide to thinking through how to make
their workplace-based programs more effective. Lead-
ers and teachers of traditional ABE programs will find
interesting and well-documented challenges to conven-
tional assumptions about what the basics are and how
best to teach them.

Readers shouid keep the authors’ training background
in mind as they read this book. While they talk about
educational issues and propose educational interven-
tion strategies, the authors frequently blur the distinction
between education programs and training programs. As
an advocate of outcome-based programs, Workplace
Basics may seem to the casual reader to be narrowly
prescriptive. In fact, the objective advocated is always,
clearly, to find the more effective way to teach individu-
als the skilis they need to enhance their effectiveness in
their work and thus improve their job security. In the
economic realm, this is empowerment of a high order.

The heart of Workplace Basics

is a theoty and practics summary
for each of the ekdils the authore
found employers considered basic.

The book is based on a core of research identifying the
kinds of skills employers value in their workers, the best
practices in workplace programs addressing these
2kills, and short summaries of the theories underlying
the best practices. Everything proposed in the book has
worked, and it frequently works better than instruction in
traditional settings, possibly because of motivational
and cognitive values of the programs.

Review by Linda Stoker, Eseential Skille Resource Center

One chapter is devoted to each of seven sets of essen-
tial workplace sklils identified by the authors in the
course of their research. Each skill is described in some
technical detall and the theory undertying the skill is out-
lined. Recommended approaches to Instruction in the
workplace are summarized and illustrated by case
studies from "best practice’ company programs. Each
chapter ends with a list of common workplace compe-
tencies for the specific skill. No reader who is an expert
in a particular content area will be entirely satisfied with
the chapter devoted to that content area. However,
taken as a whole Workplace Basic presents the cumicula
in a rich way that will be full of insights for the reader.

Readers should beware

the tempiaiion %o dismies
Workplace Basics when the

authore challenge the readers’ bissss.

Workplace Basics is an important book. It is important
for its intended audience, the HRD professionais who
manage corporate training and development programs,
in that it delineates the key issues and approaches they
need to keep in mind when developing program parity
for employees who need to improve basic skills. The
danger will be that the HRD managers will find the train-
ing talk in the book seductive and will stop short of the
hard work of developing the educational interventions
that meet their empioyees’ needs.

The book is also important for basic skills educators
because it outiines an important educational and deve!-
opmental agenda that must be addressed if we wish to
claim honestly that we are meeting the needs of our
constituents in worksite-based programs or in more
traditional settings. The danger ABE professionals face
will be the temptation to dismiss the implications that
Workplace Besics has for day-to-day practice in adult
leamning centers.

One of the kry ways that students can empower them-
selves is to develop the skills they need to gain secure
empioyment in meaningful work. Workplace Basics pro-
vides us with an agenda for determining what skills our
students need to acquire and goes on to describe how
best to teach them. We could do worse than to adopt it
and build from it,
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TITLE: BOTTOM LINE, THE: BASIC SIILLS IN THE WORKPLACE YEAR: 1988
EDITOR: Lerche, R.

AVAILABLE FROM: U.S. Govenment Printing Office
COMPONENTS: Booklet

SUB-CATEGORIES: STRATEGIC PLANNING; POLITICS OF ADULT EDUCATION:
ADMINISTRATION & MANAGEMENT; PUBLIC RELATIONS

AREAS OF STRENGTH: Deals with contemporary issues;
Addresses future directions
Prescriptive Approach

CURRENT Practice Oriented

COMMENTS: This short booklet provides a good overview of basic skills and the workplace. It incluces information on
how to identify literacy problems, conduct a literacy audit, and develop a workpiace literacy program. It also contains
an extensive library of resources, including texts on workplace Iteracy and organizations and associations which have
an interest in workforce literacy.

TITLE: ESL FORACTION YEAR: 1989
AUTHOR: Averbach, E., & Wallerstein, N.
AVAILABLE FROM: Addison Wesley

COMPONENTS: Workplace Text

SUB-CATEGORIES: SOCIAL CONTEXT; INSTRUCTIONAL STRAGEGIES;
DIVERSE POPULATIONS

AREAS OF STRENGTH: Deals with contemporary issues and practices;
Coherent, well written

Empowerment Appro.ch
CURRENT Practice Oriented

COMMENTS: Highly recommended as a workplace text. It is suitable for intermediate and advanced ESL students and
may be appropriate for native English speakers If a teacher adopts the reading/research selections. Presents a much
broader context for workplace education than industry- or job-specific texts.

TITLE: TRAINING IN AMERICA YEAR: 1990
AUTHORS: Carnavele, A.P., Gainer, J.J. & Viilet, J.
AVAILABLE FROM: Jossey-Bass

COMPONENTS: Book

SUB-CATEGORY: POLITICS; PHILOSOPHY
AREAS OF STRENGTH: Theoretically based but not

highly technical; Contemporary issues Prescriptive Approach
Research
CURRENT Practice Oriented

COMMENTS: This book presents the findings of a three-year study by ASTD and the U.S. Department of Labor on how
training for today’s workforce is structured, managed, financed and coordinated, Specific techniques are given for
buikding training programs in a variety of business settings. Policy recommendations are addressed to educators and
employers as well as government officials.
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TITLE: UPGRADING BASIC SiILLS FOR THE WORKPLACE YEAR: 1989
AUTHOR: Appalachian Regional Commisaion
AVAILABLE FROM: PSU Inst. for the Study of Adult Literacy

COMPONENTS: Thirty-minute videotape and manual

SUB-CATEGORIES: ADMINISTRATION & MANAGEMENT; INSTRUCTIONAL STRATEGIES;

AREAS OF STRENGTH: Deals with contemporary issues;
Clear organization of topics and ideas

Prescriptive Approach
CURRENT Practice Oriented

COMMENTS: This practical manual describes the decision-making process in designing workplace literacy programs.
It sets the scene for coming to terms with the client and the learner's employer, and discusses strategies for determin-
ing learning goals and options in line with employer as well as learner needs. A 30-minute video showcasing eight

Appalachian region literacy programs for the workplace supplements the manual.

TITLE: WORKIFORCE 2000 YEAR: 1987
AUTHORS: Johnson, W. B, & Packer, A. H.
AVAILABLE FROM: Hudson Institute

COMPONENTS: Book

SUB-CATEGORIES: DIVERSE POPULATIONS; CLASSROOM COMMUNITIES; WOMEN'S
ISSUES; NEEDS ASSESSMENT; EVALUATION

AREAS OF STRENGTH: Clear organization of topics and ideas;
Promotes expansion of reader’s horizons

Prescriptive Approach
CURRENT Practice Oriented

COMMENTS: Packer and Johnson chart dynamic forces that will shape empluyment priorities in the next decade.
Good documentation of workforce trends, extremely valuable to adult literacy educators who need to be aware of one
of the "ends" of their endeavors — a literate workforce.

TITLE: WORKPLACE LITERACY YEAR: 1986
EDITOR: Skagen, A.
AVAILABLE FROM: American Management Association

COMPONENTS: A Membership Publication

SUB-CATEGORIES: ADMINISTRATION & MANAGEMENT; STRATEGIC PLANNING; FUNDING

AREAS OF STRENGTH: Theoretical/research bases supported;
Identifies future directions

Prescriptive Approach
CURRENT Research Approach

COMMENTS: This book is an excellent primer for anyone who wishes to inhale a great deal of theory and many statis-

tics in one quick breath. The first chapter, by David Harmon, succinctly expands the simple definition of “illiteracy* to fit

in a workplace context. Subsequent chapters describe methods for doing a Iragrcy agsessment, current workplace
)
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INTRODUCTION TO
ADULT LITERACY RESOURCES

Doywledwemhdmedbyﬂwmummmdsdmwaﬂabbtoaduukmmmﬂ Are you
mmmmwmawmywmmmmm1WMamwmen Are
you convinced that everyone eise but you understands the latest Information in Iliteracy education? If o, you
may be suftering from what Richard Wurman terms ‘information arnety.*

Unfortunately, the task of keeping upwlmresouroeslnadunlneracymaycreatelmotmaﬂonamday.mmpld
davebpmmdrasoumeslnaduumomcymakesudmmbekmmdgeabbabunmIatestpubliwlons.let
alone evaluate their relevance for your current work. Howaever, if you know how to identify, access, select, and
userasources.youcancurbyourkﬂomatlonamdetyandmakemoreeﬂacuveandemdontmdmemouroes.

Consulting bibliographies is one of a number of strategies that can be used to identify and select appropriate
resources. Like other methods for sorting through the universe of available materiais, this one has both advan-
tagamdmmm.muggwmbmmmam.MMMhmm has
sifted through a number of items to compile the bibliography. Thus, you can rely on the compiler's subject
mmmmmwmmmmywmmdmmammdm Bibliog-
mmmmmmwmmmmmmwmmwmmmm materials
to use. Also bibliographies sometimes contain information (e.g., lists of publishers) that can be heipiul in locating
the resources.

The use of bibliographies is not without its drawbacks, however. In a rapidly expanding field like adult literacy, a
bibliography may be out of date before it is printed because new material is emerging all the time. Also, some
bibliographies do not include Information about how the materials were selected. The omission of selection
criteria can leave open to question such things as the compiler’s bias, the purpose of the bibliography, and the
amount of material reviewed.

Used appropriately, bibliographies can help you identify and select the most suitable resources to solve your
information problems. Although purposely complied bibliographies, such as those contained in this section of
The ABLE Guide, can be particularly helpful, you should not overlook other lists of resources, including refer-
mmmmdmmmmlmﬂewmmmmymwmmmm may
be more current than some bibliographies.

The next time you feel an attack of information anxiety you may find it beneficial to consulta bibliography. Al-
though a bibliography may not provide you a complete answer to your information problem, it can grant an
entrée to the resources.

—SUSAN IMEL
Director, Educational Resources Information Center, ERIC/ACVE




ERIC — THE EDUCATIONAL RESOURCES INFORMATION CENTER

ERIC — The Educational Resources Information Center
— Is a federally supported educationa! database that
currently receives its funding from the Office of Educa-
tional Research and Improvement, U.S. Department of
Education. Designed to put the results of educational
research and development in the hands of ressarchers,
practitioners, administrators, and policymakers, ERIC
consists of a central unkt in Washington, DC, and sixteen
clearinghouses located throughout the country, each
focusing on a specific area of education.

Each clearinghouse is responsible for acquiring and
processing information in its assigned area in order to
build the ERIC database. The database, which can be
accessed through printed index, by computer, or in CD-
ROM format, consists of two types of literature. The first
is the document literature, sometir.1es known as *fugitive
material® since it would not be readily available unless
selected and included in ERIC. Recently completed
research reports, curriculum and instructional materials,
teaching guides, descriptions and evaluations of exem-
plary programs, and other documents are examples of
the types of materials that are announced in ERIC's
monthly document index, Resources in Education (RIE).
ERIC also includes journal literature. Each month arti-
cles from more than 700 education-related joumnals are
annotated and included in Cumulative Index to Joumnals
in Education (CWE).

in addition to building the database, ERIC
Clearinghouses provide reference services to their client
groups by answering questions, making referrals to
other agencies, and providing searches of the ERIC
database. They aiso develop and disseminate products
that provide information on high-interest areas within
education and that review and synthesize material in the
database. Examples of these products include the
popular ERIC Digest series and brief, annotated bibliog-

raphies.

Two ERIC components serve adult literacy practitioners
and can be contacted for further information. They are
the ERIC Clearinghouse on Adult, Career, and Voca-
tional Education (ERIC/ACVE), Center on Education for
Training and Employment, 1800 Kenny Road, Colum-
bus, OH 43210-1090 and the National Clearinghouse on
Literacy Education (NCLE), Center for Applied Linguis-
tics, 1118 22nd Street, NW, Washington, DC 20037.
ERIC/ACVE covers the broad field of adult education,
including adult basic education and adult literacy. NCLE
is an adjunct ERIC Clearinghouse that collects literacy
materials for adults and out-of-school youth with limited-
English proticiency. ERIC/ACVE and NCLE produce

by Susan Imei, Director ERIC/ACVE

Digests and other free or low-cost materials on topics
related to adult lteracy and basic education.

ERIC RESOURCES

ERIC Digosts
Digests are two-page reports on topics of current inter-
est in education that present a brief synopsis of relevant
Iterature or practices. ERIC/ACVE Digest titles of interest
to literacy educators include Adult Literacy Learner
Assessment, Teaching Adults with Learning Disabilities,
and Women, Work, and Literacy.

Trends & lasues Alerts

Two-page resource lists developed to provide informa-
tion on emerging trends and issues, Trends and Issues
Alerts include a brief description of the topic and a list of
information sources and resource organizations. Trends
and Issues tities include 'Adult Literacy* and "Workplace

Literacy.*

Major Publications

Major publications present an in-depth analysis and
synthesis of an area. Titles of these monographs, which
are avallable for a nominal cost, include: Adult Literacy
Education: Program Evaluation and Learner Assessment,
Family and Intergenerational Literacy Programs, and
Aduits with Learning Disabilities: An Overview for the
Adult Educator.

ERIC Fie

Produced twice, annually, the ERI> File is ERIC/ACVE's
newsletter.

ERIC Services

ERIC Clearinghouses offer a number of services includ-
ing searches, answers to subject-related questions, and
referrals to other agencies. ERIC/ACVE will also provide
camera-ready copies of Digests and Trends and Issues
Alerts that can be reproduced and distributed at work-
shops and conferences.

FOR NORE INFORMATION, CONTACT:
User -S8ervices, EBRIC/ACVE, 1900
'1(;““1' ‘Read,: Columbus, OH:43210-
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ADVANCE: SERVING PENNSYLVANIA'S ADULT EDUCATION COMMUNITY

Advance is the adult education resource center and
clearinghouse for the state of Pennsyivania. it is admin-
istered by the School Library Media Division of the State
Library in the Pennsylvania Department uf Education,
with funding provided by the Division of Adukt Basic and
Literacy Education Programs. its clientele includes
aduit basic education administrators and teachers,
coordinetors of velunteer literacy councils, tutors,
counselors, and others involved in adult education in
the state.

AdvancE has a long history of service tc the adult
education community. it was originally established at
Miliersville University in the 1970's. In 1983 the service
was transterred to the State Library to become a part of
the PDE Resource Center, which serves the education
comimunity as a whole. Today, Pennsylvania is one of a
number of states that provides adult basic education
programs with access to a collection of resources and
other information services.

The undertlying philosophy of AdvancE is the belief that
adult educators need prompt access to information and
a knowledge of available resources. They need to know
the results of recent research efforts; they need access
to a wide variety of commaercial and locally developed
resources; and they need to know about successtul
new practices for possible adoption/adaption. To pro-
vide prompt service AdvancE has an toil-free t

number (1-800-992-2238) for Pennsylvania residents

and strivas to provide a four-day response time.

Specific services inciude providing access to a special-
ized collection of materials, access to information in on-
line databases, and support for staff development activi-
ties. These services encompass the following:

RESOURCE COLLECTION

The AdvancE collection contains both print and audio-
visual materials for classroom use, teacher preparation,
and administrative decision making. Topics covered in
the collection include a heavy emphasis on reading,
ESL, workplace, GED, and staft dev In fact, all
of the materials listed in this bibliography will be added
to the collection and made availabile for loan to Pennsyl-
vania's practitioners. In addition to commercially
produced materials, the collection houses Pennsylva-
nia-produced Adult Education Act Section 353 materials
and makes these available to programs. Many of the
products are also added to the ERIC database for
access by other states.

by Annetie MaAlister, AdvancE Resource Speclaliet

AdvancE can provide Pennsylvania
programs with access to all ERIC
documents and Journal articles listed
In this Guide. All commercially pro-
duced monographs listed are avail-
able on a loan basis from the Penn-
sylvania Department of Education’s
Clearinghouse AdvancE.

ON-LINE COMPUTER SEARCHING SERVICES

AdvancE has access to a variety of on-line computer
databases, inciuding ERIC, the Educational Resources
Information Center System described by Susan imelin
this publication. In response to a client's query, Ad-
vancE can develop a search strategy to identify materi-
als on a particular subject in ERIC and produce a print-
out of those documents and journal articles. However,
the information retrieval service does not stop there.
Through the State Library AdvancE will send the client
microfiche copies of ERIC documents and photocopies
of journal articles. Thus, AdvancE complements and
provides Pennsyivania practitioners with easy access to
ERIC materials.

STAFF DEVELOPMENT

AdvancE supports staff dev~lopment by encouraging
on-site visits to examine materiais in the collection and
discuss program needs. Small groups can be accom-
modated most effectively. Prior to the visit clients are
asked to identify several topics or subjects of particular
interest. Staft then compietes an on-line search and re-
trieves relevant materials from the collection. AdvancE
supports staff development activities of the AR & Divi-

sion and its programs by making presentations, serving
Ori committees, staffing exhibits and writing articles for a

variety of publications,
Allthese etforts — offering a collection of resources,

serving as the disseminator of 353 materials, accessing

ERIC, and supporting staff are designed to
respond to the noedsoftheadulteducaﬂonmmunny

Advanck ‘Clearinghcus
brury

of. Bducat
Harritbm:v.? .
(800) 992~228
(717) 783-9541,
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TITLE: ABLE CURRICULUM GUIDE, THE 1980 YEAR: 1890
EDITOR: Royce, S.
AVAILABLE FROM: Pennsyivania's Clearinghouse AdvancE

COMPONENTS: Annotated Bibliography

SUB-CATEGORIES: LITERACY; ABE; ESL; GED; WORKPLACE, SPECIAL PROJECT RESOURCES

AREAS OF STRENGTH: Clear organization of topics;
Immediate application to adult literacy
Ressarch
CURRENT . Practice Criented

COMMENTS: This annotated L.»liography of exemplary vssources for adult basic and literacy education students
provides reviews of 107 resources in the subcategories listed above. Only resources deemed appropriate for ABLE
learners were selected by a panel of ABLE experts, whose frank and perceptive comments about the materials Is in-
cluded. The guide also features a listing of job-specific workplace curriculum and exemplary special projects.

TITLE: ADULT BASIC SKILLS: SELECTIONS FROM LIFELONG LEARNING YEAR: 1990
EDITORS: Keeton,P., Parker, J. & Scales, A.
AVAILABLE FROM: AAACE

COMPONENTS: Anthology

SUB-CATEGORIES: INSTRUCTIONAL STRATEGIES; CURRICULULM DEVELOPMENT;
GUIDES; CLASSROOM MANAGEMENT

AREAS OF STRENGTH: Theoretically based but not heavily

technical; Describes contemporary practices Prescriptive Approach
Empowerment Approach
CURRENT Practice Oriented

COMMENTS: Some of the best articles that addressed adult basic skills were selected from the 1985-1989 editions of
Lifelong Learning, the journal of the American Association for Acdu* and Continuing Education. Included are discus-
sions of policy issues, teaching styles, intergenerational learning, computers in basic skills programs and numerous
Techniques for working with new readers and ABE/ESL/GED students.

TITLE: BOOICS FOR ADULT NEW READERS YEAR: 1989
EDITOR: Pursell, F. J.
AVAILABLE FROM: New Readers Press

COMPONENTS: Bibliography

SUB-CATEGORIES: FICTION AND NON-FICTION BOOKS FOR NEW READERS
AREAS OF STRENGTH: Clear organization of topics;

Imrnediate application to literacy program Prescriptive Approach
Empowerment Approach
CURRENT Practice Oriented

COMMENTS: An excellent bibliography of literacy materials for adutt new readers. The recommended tittes include
over 654 items which are annotated and organized by fiction and nonfiction categories. Each entry has a reading level
determined by the Gunning Fug index.
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TITLE: CURRICULUM GUIDE: BOOKS & METHODS FOR TEACHING ABE YEAR: 1968
AUTHOR: Buckingham, M.S.

AVAILABLE FROM: Free Library of Philadeiphia
COMPONENTS: Curriculum Guide

SUB-CATEGORIES: READING; MATH; LANGUAGE DEVELOPMENT; TEACHING; PHILOSOPHY

AREAS OF STRENGTH: Clear organization of topics;
Coherent, well-written

Prescriptive Approach
CURRENT Practice Oriented

COMMENTS: Designed for use by volunteer tutors working with adults reading at an intermadiate level, this curriculum
guide includes such key topics as reading comprehension, writing, math, GED materi~! and library resources. [t £*-~<8-
es the value of small-group instruction and discusses the problems of assessment.

TITLE: EDUCATION & SOCIETY: A BIBLIOGRAPHY OF LITERACY ISSUES YEAR: 1988
EDITOR: Ohliger, J.
AVAILABLE FROM: Basic Choices

COMPONENTS: Annotated Bibliography

SUB-CATEGORIES: HISTORY, PHILOSOPHY AND POLITICR; SOCIAL CONTEXT
AREAS OF STRENGTH: Encourages critical reflection

on practice; Expands reader's horizons Empowerment Approach
Research Approach
CURRENT Practice Oriented

COMMENTS: *To be literate,* says M. Stanley, is "to attend to the world around us; interpret what we hear and see; and
to name, in our own voices, the conclusions that we are prepared to let inform our conduct. it seems to me unwise to
force the concept of literacy beyond this point.* This bibliography of literacy issues asks some hard questions and
provides some alternative answers. You owe it to yourself to expand your own *literacy horizon® by acquiring this re-
source,

TITLE: ESL CURRICULUM GUIDE YEAR: 1988
AUTHORS: Batt, K., Furstenberg, E., & Reitzes, J.
AVAILABLE FROM: Free Library of Philadelphia

COMPONENTS: Handbook

SUB-CATEGORIES: ESL; CURRICULUM DEVELOPMENT

AREAS OF STRENGTH: Clear organization of topics and ideas;
Theoretical/research bases supported
Prescriptive Approach
CURRENT Practice Oriented

COMMENTS: An informative handbook for volunteer ESL tutors which provides tips for working with non-English-

speaking students who are not literate in their own language. Sections on conversation, coping skills, listening, and
punctuation are included. Recommeanded ESL curriculum materials range in scope from beginner to advanced.
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TITLE: PREPARING YOUR OWN ABE READING MATERIALS YEAR: 1980
AUTHOR: Rice, G.
AVAILABLE FROM: Scott, Foresman & Co.

COMPONENTS: Book

SUB-CATEGORIES: READING; CURRICULUM DEVELOPMENT

AREAS OF STRENGTH: Clear organization of topics and ideas;
Theoretical bases supported
Prescriptive Approach

CURRENT Practice Oriented

COMMENTS: A very practical and useful guide for the literacy tutor or teacher. It gives guidelines for working with non-
readers, tips for one-on-one and classroom teaching, suggestions for preparing and individualizing materials, and
ideas for using language experience stories and everyday reading materials. Anyone can create good, useful materials
for leamers with this book.

TITLE: READER DEVELOPMENT BIBLIOGRAPHY YEAR: 1990
AUTHOR: Coliins, V.
AVAILABLE FROM: Free Library of Philadeiphia

COMPONENTS: Annotated Bibiiography

SUB-CATEGORY: INSTRUCTIONAL STRATEGIES AND TECHNIQUES

AREAS OF STRENGTH: Clear organization of topics and issues;
Coherent, well written

CURRENT Practice Oriented

COMMENTS: This bibliography is a selective, annotated, graded list of adult education instructional materials written
on the eighth grade level and below. Organized by subject categories, it includes ABE and ESL skill level charts.
Special features include guidelines for selecting literacy materials, an explanation of the Gunning-Fry readability index,
a literacy resource directory and addresses of publishers and distributors.

TITLE: WORKPLACE LITERACY PUBLICATIONS FOR PRACTITIONERS YEAR: 1989
AUTHOR: Aderman, B.
AVAILABLE FROM: Adult Literacy and Basic Education

COMPONENTS: Article

SUB-CATEGORIES: INSTRUCTIONAL STRATEGIES; BIBLIOGRAPHY

AREAS OF STRENGTH: Promotes expansion of the
reader’s horizons

CURRENT Practice Oriented

COMMENTS: Addressed to practitioners interested in workplace literacy, Aderman provides a review of 16 resources
that deals with raising the awareness of businesses and unions, developing a work site program and providing job-
related basic skills instruction.
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JOURNALS AND NEWSLETTERS FOR ADULT LITERACY PROVIDERS
Review by J. Harold Sahm, Giaseboro Siate Colege

Aduyt & Continuing Education Today (ACET)

1850 Hayes Drive Published: Weekly (50 per year) Best adut educetion weekly in the United States...informa-

Manhattan, K8 68502 Cost: $05 your tive, thought-provoking columniets...a *window 10 the world®

(913 3363378 Contact:  Wiillam A, Draves of adult education...very readabile...perhape they promote
Editor & Publisher sponsoring orgentzation 100 much...uses humor wel,

Adult Basic Education; An

Interdisciplinary Joumal
Commission on Adult Basic Education (MACE)  Published: 3 times & year

This new journal replaces the COABE's Aduit Literacy

Univeralty of Georgia Cost: $20 yoor and Basic Education..A practitioner’s AEQ, k will feeture
Cotiege of Education Contact: Tom Valentine ourrent ressarch in ABE and adult iteracy...perodic
Athens, GA 30802 reviewe of materiale. leglelative reviews...submissions
(404) 542-2214 are shoouraged.

Aduytt Education Quarterly

American Assoclation for Adult & Published: Quarterly The ressarch journa! for adult iteracy in the United States...
Continulng Education (MAACE) Cost: $36 yoar Although many of the 16 articles sach year deal with adult

1112 16th 8L, NW Sulte 420

New York, NY 10020
(212) £12-2415 or 2412

Contact:  Jeanetie Smith

Contact: To the Editor

literacy, they seem %0 be written for profeseors of adult

Washington, DC 20036 education and not the practiioners.

(202) 483-8333

Adult Leaming

American Aseociation for Adult & Published: 8 imee a year Joumal intended to meet the needs of all members of
Continuing Education (AMMACE) Coat: $37 your mca.mmmummmm
1112 16th 8t., NW Suite 420 Contact:  Jeanette Smith aduk leracy...despite magazine format, some iesuse can
. Washington, DC 20038 be research oriented...articles well-written, informative.
(202) 463-6333

ALL Points Bulletin

Division of Adukt Education & Literacy Published: Bi-monthly Offers the U.S. Department of Education perspecilve...
Offioe of Vooational & Adult Education Cost: Free readable...offers good reecurces.

U.S. Department of Education Contact:  Joyoe Ryan, Editor

Washington, DC 20202-7240

(202) 7325300

All Write News

Adukt Literacy Resouroe Institute Published: Bi-monthly Newsletier serves the Boston area...exoetient

980 Commonwealith Ave. Cost: Free resources...valusbie tips on praction, especially in the ESL
Boston, MA 02215 Contact:  Steve Reuys, Editor mTﬁummmmuppmhbllm.
(617) 7862-0056

BCEL

Business Councll for Effective Literacy Published: Quarterly Important newsletter to read...very informative, packed with
1221 Avenue of the Americas - 35 FI, Cost: Free @ood information...the business community's perspective

on Meracy...somewhat difficult 1o read because of small
print.

The CFL Letter

The Center for Literacy Published: Quarterly Pﬂmaﬂunpmmoﬂonplmbfﬁncmmw.oy.n
638 South 48th Street Cost: Free Philadeiphia, & festures interasting and often innovative
Philadeiphia, PA 19143 Contact:  Frank Shea, Edltor projects and programe conducted by the Center.

(215) 382-3700

Directions in Adult Education

Steck-Vaughn Company Published; Quarterly Anmlmfmnapublbhhgoommhwdlym-n
Atin: Margaret Ricke Cost: Free sdvertisement in disguise — not 80 with this well-written
PO Box 26015 Contact:  Marsgaret Ricke informative newsletter..a page and a third of advertisement
Austin, TX 78755 in a 12-page newsietter is very tasteful,
(512) 343-8227
71
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ESL Notes
The Clearinghouse on Adult Education Published: lrregular Format le more like a Xerox handout than a newsietter... le
400 Maryland Ave., SW Room 4420 Cont: Free valuable because of the variety of information included.
Washington, DC 20202
(202) 732-2%9
GED toms
GED Testing Services Published: Bi-monthly Focused, obviously, on the GED but has excelient articies
American Council on Education Cost: Free and provides an information background that adult iiteracy
One Dupont Circle - Sulte 20 Contact: Susan Robineon providers should have.
Washington, DC 20036-1163
(202) 936-6460
Information Update
Literacy Aseletance Center Published: Quarterty Newsletter has developed into a 28-page magazine...
15 Dutoh Street Cost: Free Articies have a New York City orientation...Well-written arti-
New York, NY 10038 Contact:  Linda Somere, Editor cles, generic to all literacy providers...Vety politically aware.
(212) 267-5300
Joumal of Reading
international Reading Association Published: 8 times a yeuar The [RA's peer-reviewed journal is for those interested in
800 Barkedale Road Cost: $38 youar the teaching of reading to adolescents and adults...exoellent
PO Box81% Contact:  Janet R. Binkley articles, ressarch oriented...eome issues have limited arti-
Newark, DE 19714-8139 cles dealing with adulte.
(302) 731-1800
The Ladder
Push Literacy Action Now Published: Bi-monthly Published by a non-profit, community based literacy training
1332 G Street, SE Cost: $20 yoar and advocacy program in Washington, D.C...Insightful,
Washington, DC 20043 Contact: Michael Fox liberal but politically astute...very readable, uses humor
(202) 547-8003 weli.
Lifeline
FSU Center for Instruct. Dev. Services Published: Bl-monthly Florida's state-sponsored newsletter for Iifelong leaming.
2008 Apaiaches Parkway Cost: Free ...Vely readable...interesting becauee of the variety of projects
Tallahasess, FL 323014820 Contact:  Franoss Brock Florida le attempting...some generic articies.
(904) 487-2054
Literacy Advance
Laubach Lieracy intemnational Published: Quarterly Part of the membership package...official newsletter for
1320 Jameeville Road Cost: $10 yoar for the association.
Syracuse, NY 13210 Tontact: To the Editor
(315) 4229121
NCAL Newsletter
National Center for Adult Literacy Published: Unknown Wiil be available in Fall 1991.
U. of P, 3700 Walnut Strest Cost: Free
Philadeiphie, PA 19104-6216
{216) 898-2100
NCBE Forum
National Clearinghouee for Bllingual Education  Published: Bi-monthly if yrou have bilingual students, then you should read this
1118 22n¢) Street, NW Cost: Froe newsletter...not an outstanding newsletter, but it doss provice
Washington, DC 20037 Contact:  Ann Kennedy, Editor the facts from the National Clearinghouse for Bilingual
(800) 321-NCBE Education.
NCLE Notes
National Clearinghouse on Literacy Education Published: Twice yearly New Newsletter for the National Clearinghouee on Literacy
Center for Applied Linguletics Cost: Freo ...first issue was excelient...readable, very informative...only
1118 22nd Street, NW Contact: Fran Keenan four pages and free.
Washington, DC 20037
1-800-321-NCBE
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New Jersey Journal for Litelong Leaming

Glassboro State College
307 Girard Road
Glaseboro, NJ 08028
(606) 863-7131

Northwest Report

101 8.W, Main Street, Sulte 500
Porand, OR 97204

(503) 2759500

Bulietin
U.8. Department of Education
555 New Jeresy Ave., NW
Washington, DC 20208-5570
(202) 219-1550

Amedican Assoclation for Adult &
Cuontinuing Education (MACE)
1112 16th 8, NW Suite 420

Washington, D.C. 20036
(202) 463-6333

The Pathfinder
University of Maine

ACE Staff Development Office
105-126 Shibles Hall

Orono, ME 04460-0121

(207) 581-2498

Read On

Mayor's Commission on Literacy
1500 Walnut Street, 18th Floor

Philadeiphla, PA 19102
(215) 696-8852

The Reader

Literacy Volunteers of America
5798 Widewaters Parkway
Syracuee, NY 13214

(315) 445-8000

Research on Literacy
Inetitute for the Study of Adult Literacy

Penn State College of Education
248 Calder Way, Sulte 307

State College, PA 16881

(814) 863-3777

Report on Literacy Programs
Business Publishers, Inoc.

$51 Pershing Drive

Sliver Spring, MD 20910-4464

(301) 587-6300

TESOL Newsletter
TESOL

1118 22nd Street, NW
Washington, DC 20037
(202) 872-1271

Published: Quarterly
Cost: with Membership
Contact:  J. Harold S8ahm

of Seima Goore, Editor.

Published: Monthly
Cost: Free
Contact: To the Editor

Published: Quarterly
Cost: Free
Contact: Kay McKinney, Editor

Published: & imes a yaar
Cost: $12.90 yoor
Contact:  Jeanette Smith, Editor

Published: Bi-monthly
Cost: Free
Contact:  To the Editor

Coet: Free
Comact: To the Edltor

Published: 3 times & year
Cost: Free
Contact: To the Editor

Published: 3 timee a year
Cost: Free
Contact:  Dr. Eunice N. Askov

Published: Bl-weekly
Cost: $190 + first clase postage
Contact: Dave Speights, Editor

Published: Bi-monthly
Cost: With Membership
Contact:  Jean Zukoweki-Faust
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A practitioner oriented journal of a state assoclation...
last two issues’ themes — *Aduit Students
with Disabilities” and “The Teacher of Adulte.’

Not writhen for adult literacy providers but ococasionally has
axosliont articles that are transferable... provides a different

perspective.

Major emphasis ie on K-12 education; however, there le
tranelerable information avaliable...One must read s Hitle
deeper and look for possible connections...design and

readabliity is not outstanding.

Newsletter is intended to promote AAACE and s programs
Some good generic articles...lists publications and workshops.

The State of Maine's adult education neweletter...
interesting 10 read because of telr perspectives and
approaches...good ideas can be found.

Promotional plece for the Mayor's Commiesion on Literscy
...fead it becaues of potentially good ideas...Philadeiphia
group attempts many interesting activities.

Promotional newsletter for LVA but usually has two good
generic articles each lesue...well-written, readabie, inform-
ative.

Newasletter's focus le sharing with researchers and prac-
titloners interested in adult Hteracy...N you can deal with very
small print end academic jargon, you will find usetul
information and thought-provoking asticles.

i you oan afford the price, this newsietier provides the most

up-to-date information avaliable on iteracy legisiation and
tunding...exosilent section on new reecurces.

Official newsietter of the professional assaciation, Teachers
of English to Speakers of Other Languages...useful, ¥

English le not your student’s primary language...very small
type, academica'iy orientsd.
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Assocletion for Supervision & Curriculum
1260 N Pit Girost
Alexandrie, VA 22314-1403

(703) 5498110

What's the Buzz?

Adult Education Linkage Services
Box 214

Troy, PA 10047

(717) 566-3474

The Whitehouse Reading Letter
John C. Whitehouse, Publisher

3317 Lafayette Avenue
Omaha, NE 68131

The Written Word
Contact Lheracy Center
PO Box 81828

Linooln, NE 68501-1826

Published: Monthly
Coet: With memberehip
Contact: Ta the Editor

Published: Monthly (Sept. to June)
Cost: Free
Comact:  Dave Fluke, Editor

Published: Quarterly
Cost: $12your
Contact:  John Whitshouse

Published: Monthly
Coet: $1S your
Contact:  Emily Herrick

The official newsletter of the Assoclation for Supervision and
Development cccssionally has excslient articles that are
traneferable for the adult ikeracy practitioner...provides an
interesting perspective on instructional design

Penneyivania's adult literacy newsietter highlights the many
Interesting activities in the Commonwealth... great newsietter
for different ideas, resources and some good generic art-
icles...'buey’ design, small print.

An entreprensurial approach to provide a newsletter and
sorvioe for people teaching reading to adults...a gres deal
of sharing...rough around the edges, but shows promise.

Official newsletter of Contact Literacy, manager of the
national literacy hotline...writes few original articles but is a
good compendium of the beet articles of other newsletters.

AAACE
111216th St NW

Washington, DC 20036
(202) 483-8333

Albany Educstional TV
27 Westeorn Ave.
Albany, NY 12203
(518) 4654741

Amberst Center for intemational Education
University of Massachuestte

285 Hill South

Amherst, MA 01003

(419) 545-1500

Basic Books
”
"
"

Cambridge University Press
32 E 57th Strest

New York, NY 10022

(212) 524-3800

Contemporary Books, Inc.
180 N Michigan Ave.
Chicago, L 60001

(800) 621-19181

PUBLISHERS’ LISTING

ABC-CLIO

PO Box 1911

Santa Barbara, CA 93116-1911
(905) 968-1911

American Library Aseociation
50 East Huron Street

Chicago, IL 60811
(800) 545-2433

Bantam, Doubleday, Dell Pub. Co.
Anohor, Doubleday & Co.

688 Filth Ave.
Washington, DC 20007

(800) 223-8834

Basic Choloes, Inc
30 W. Jefferson, #1

Springfield, L 627024830
(217) 5228473

CASAS

2725 Congrees St, 5-1M
San Diego, CA 92110
6190) 222-7925

Crossroade/Continuum Pub.
Continuum Prees

370 Lexington Ave.

New York, NY 10017

(800) 937-5667

Addison-Waealey Pub. Co., Inc.
Jacob Way

Reading, MA 01867

(617) 944-3700

American Management Association
Trudeau Road

Saranac Lake, NY 12083

(518) 801-5510

Barbara Bush Foundation for
Family Lieracy

1002 Wieconsin Ave, NW
New York, NY 10103

(202) 338-2008

BCEL, Inc.
1221 Ave. of the Americes, 35th Floor

New Yok, NY 10020
(212) 5122515

Center for Literacy, Inc.

638 S 40th Street
Philadeiphia, PA 19143-2035
(215) 382-3700

Culture Concepts, Inc.
$ Darlingbrook Cr.

Toromo, Ontario MSA 3H4
Canada
(416) 231-1682
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Deimar Publishers, inc.
2 Computer Drive Weet
PO Box 15018
Albany, NY 12212
(518 488-1150

Gresnwood Publishing Group
(Bergin & Garvey)

88 Post Road West Box 5007
Westport, CT 06301

(209) 226-3571

internationa! Reading Association
800 Barksdale Rd., P.O, Box 8139
Newark, DE 19714

(302) 731-1600

Leaming dieAbliities Resources
P.O.Box 718

Bryn Mawr, PA 19010

(800) 800-8336

Macmiilan Publishing Company
(Merilh)

100 Front St,, Box 500
Riverside, NJ 08075

(800) 257-5758

(Outreach & Tach. Assle. Network)
Hacienda La Puenta Adult School
320 N Willow Ave.

La Puenta, CA 81748

(800) 451-7556

PLAN
1332 G Street SE
Washington, DC 20003
(202) 547-8903

PSU Institute for the Study of Adult Literacy
204 Calder Way, Sulte 200

University Park, PA 16801

(814) 8633777

Southport Inetitute for Policy Analysis
PD Office

820 Firet St. NE, S460

Washington, DC 20002

(202) 6824100

University of Minnesota
MN Association for C/AE
176 Peik Hall
Minneapolis, MN 55455
(612) 6250882

Fearon Educetion
500 Harbor Bivd.

Beimont, CA 94002
(800) 587-4283

Harper Colline Publishers
(Soott,Foresman, LLL Division)
1000 E Lake Avenue
Qlenview, IL 60028

(500) 6204480

Jossey-Bass Publishers

350 Saneome Strest

San Francieco, CA 94104-2001
(418) 433-1767

LERN

1550 Hayee Drive
Manhaitan, KS 68502
(800) 678-LERN

New Readers Press
Division of LLI
Dept. 91 Bax 131
Syracues, NY 13210
(800) 448-3878

Oxdord University Prees
2001 Evane Road
Cary, NC 27513

(818) 9684638

Plenum Press

233 Spring Strest
New York, NY 10013
(900) 221-8368

Routiedge, Chapman and Hall
20 Weet 35th Street
New York, NY 10001-2291

(212) 244-8412

Steck-Yaughn Company
3520 Executive Center Dr.
P.O. Box 20018, Sulte 300
Austin, TX 76731

512) 343-8227

University of Okishoma
OCCE/200 MoCarter Hall
Norman, OK 730370003
(405) 325-1080

Free Library of Philadeiphia
Reader Dev. Program - OQA/YA
Logean Squere
Philadeiphle, PA 19103

(215) 006-8340

Hudeon institute
5305 Emerson Way

incianapolis, IN 46226
(317) 848-1000

Klevene Publications
P.O. Box 143

Canoga Park, CA 91308
(818) 064-0563

Literacy Volunteers of America
5795 Widewaters Parkway

Syracuee, NY 13214
(315) 4453-8000

New York Stade Dept. of Education
AJCE Room 1607

One Commeroe Plaza
Albany, NY 12234

(516) 474-8701

PA Ciearinghouse AdvancE
PDE, 11th Floor

333 Market Street
Harrieburg, PA 17126-0333
(717) 783-8641

Prentios-Hall-Regents
(Cambridge, Follett)
200 Oid Tappen Road
Old Tappan, NJ 07675
(500) 223-1380

Simon & Schuster

Teachers College Press
P.0. Box 2032
Colchester, VT 05449
(000) 445-0838

Supt. of Documents
U.S. Govemment Printing Office

Washington, DC 20402
(202) 783-3238
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CONTRIBUTORS TO THE ABLE PROFESSIONAL DEVELOPMENT GUIDE

Al Bennett

As literacy specialist tor the Callfornia State
Library, Al Bennett provides technical assist-
ance in adutt literacy development to the 81
public library jurisdictions participating in the
California Literacy Campaign. He ls project
manager for the development of CALPEP, the
California Adult Learner Progress Evaluation
Process, and hae a partioular interest in the
development of new reader ieadership in the
iteracy movement.

Benneft previously served as literacy specialist
for the Pitteburgh Reglonal Library Centerin
Pennsyivania. He helped organize volunteer
Iteracy programs throughout Penneyivania and
was instrumental in the early development of
TLC: Tutors of Literacy In the Commonwealth.
Bennett is a PhD candidate in Anthropology,
the University of Hawall.

Samuel Brightman

Sam Brightman is the 80-year-old editor emeri-
tus and national correspondent for the newslet-
tor Adult and Continuing Education Today and a
consuitant to the National Council of Senlor
Citizens. He has a liberal arte degree from
Washington University, a journallsm degree
from the University of Missouri and has attend-
od Tank Destroyer Officer Candidate School
and the British Sohool of Infantry. Brightman
has been a reporter, rewrits man, and contribu-
tor to The New York Times, The Natlon and
other journals as well ae an editor and Washing-
ton correspondent for the Loulsvilie Courler-
Journal.

Brightman asserts: *| have been involved with
adult education for twenty years because public
discussion ls controlled by the educational level
of the electorate, not that of the candidates. The
integrity of journallem faces the same con-
straint. | got into journaliem to try to find out
what was going on and to report it and explain
it to my fellow citizens. | am atiil trying.*

Ralph G. Brockett

Ralph Brockett is associate protessor, Cepart-
ment of Technoiogical and Aduit Education,
Univarsity of Tennessee, Knoxville. He received
his BA and MEd degrees from the University of
Toledo and holds a PhD in Aduit Education
from Syracuse University. Previously, he held
faculty positions at Montana State University
and Syraouse University and has worked in
continuing education for health and human

servios professionals.

Brockett served onthe boards of the American
Assocletion for Adult and Continuing Education
(AAACE) and the Commission of Professors of

Adult Eduocation. He is author, co-author and

editor of over 60 publications Including Ethioal

lssues in Adult Education, featured in this

Guide. Brookett has held positions on the edito-

riale boarde for Adult Edueation Quarterly, Adult
Literacy and Basic Education and Lifelong

Leaming, and is currently editor-in-chief of New

Directions for Adult and Continuing Education.

Stephen D. Brooktield
Stephen Brookfleld ls professor, Department of
Higher and Adult Education at Teachers Col-
lege, Columbla University and associate direc-
tor of the Center tor Adult Education. He is
author of the prize winning books, Developing
Critical Thinkers and Understanding and Faciil-
tating Adult Learning, both featured in thie
Guide. He is an editorial board member for
Adult Education Quarterly, the Canadian Joumal
tor S8tudies in Aduit Education, and Conver-
genoe: An Intemnational Jounral of Adult Educe-
tion.

Brookfield's main interests iie inthetields of
adult leaming, oritical thinking and teaching. He
holds graduate and post-graduate degrees in
adult education, and mcdem soclal and oultural
studies from the University of Leicester, the
Unliversity of London, and the University of
Nottingham.

Vickie L. Collins

Vickie Collins is administrator of the Library of
the Blind and Physlcally Handicapped at The
Free Library of Philadelphla. From 1987-1990,
Coliins was coordinator for the Reader Devei-
opment Program, a department of The Free
Library of Philadelphiathat provides literacy
and English as a Second Language materials to
over 240 organizations in Philadelphila.

Collins has an undergraduste degree in English
from Wittenberg University and a MLS in Infor-
mation Solence from Indiana University. She
edited the 1990 Reader Development Bibliog-
raphy featured in this Quide, contributed quar-
terly literacy review articles for Bookiist, and
wae editor of Pivot, a newsietter for iiteracy
tutors and teachers.

Phyllis Cunningham

Phyllis Cunningham has been professor of
Adult Education at Northern lilinois University
sinoe 19786. As dean of the center of open leam-
ing in the city colieges of Chicago, she estab-
lished the first major GED-TV program in a large
urban area by combining the resources of the
Chicago Public Library, the community oollege
system and the public television station. As
director of one of the Adult Education Service

Centers inlllinols, she headed the team which

provided stalf developmert for over 3000 basio
education teachers and ataff.

Holding her doctorate in Adult Education from
the University of Chicago, Cunningham is the
author of numerous articles on literacy and
community-based ecducstion. She is oo-editor of
the 1990 Handbook on Aduit and Continuing
Educationfeatured In this Guide and ourrently
chairs the Commission of Professors of Adult
Education.

Robert A. Fellenz

Bob Fellenz has been professor of Adult Educe-
tion st Montana State University since 1967; he
previously held a similar position at Texas A&M.
Fellenz' research interests have centered on
teaching methods and the learning styles and
strategiesaduits ueein real-life situations. In
Montana he works extensively with staff and
students of seven tribally controlied community
colleges.

Felienz is co-author of Effective Strategies for
Teaching Adults, featured in this guide. He was

* oo-editor of the journal Adul Literacy and Basic

Education and served on the board of the
Commiesicn on Adult Basioc Education
(COABE). Felienz has oonducted over one
hundred workshope for local and state adult
basic education programe, directed statewide
evaluations of ABE programe in Texas and New
Mexico; and has acted as principal investigator
for the Kellogg Center for Adult Learning.

Hanna Ariene Fingeret
Hanna Fingeret is exacutive director of Literacy
South, a not-for-profit organization that provides
training and technical assistance and conducts
ressarch and evaluation in participatory Iiteracy
education. Presently on leave from North Caro-
lina State University where she is a professor,
Fingeret holds MS and PhD deg.~vs in Adult
Education from Syracuse University. She has
worked in adult Iteracy education since 1989
teaching Iiteracy skills to adults, training Iiteracy
educators, organizing and administering
communlty literacy programs, and oonsulting to
a wide range of national groups and agencies.

A respected ressarcher in the fleid, Fingeret has
written numerous articiee, including Adult Lit-
eracy Education: Current and Future Directions
featured in this Guide along with Participatory
Literacy Education and Social Network: A new
perepective on independence and liliterate
adults, which were reviewed as professional
deveiopment core « 2lsctions. She serves on
the editorial boards of Aduk Education Quarterly
and Adult Literacy anid Basic Education.
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Vivian L. Gadsden

Vivian L. Gadaden is associate director of the
National Center on Adutt Literacy (NCAL) and
sssistant professor In the Graduate Sohool of
Education atthe University of Pennsylvania.
She recelved her dootorate In educationat
peychology and polioy from the University of
Michigan. Over the past several yeare, her
research has fooused on literacy acroes the
litespan, with an emphasis on ohiidren and
famiiies and the soclal contexis for leaming and
weaching.

Qadsden is currently directing two studies on
tamilies and literacy learning within diverse

Among her recent publications are
"Minority Acosss to Literacy: An American Case
Study,’ which appeasred in Psychology in De-
veloping Societies, and “Trying One More Time:
Gaining Access to Literacy,’ which wiil appear
in Readings in Equal Education. Along with
Deniel Wagner, director of NCAL, she is editing
a volume from the Conference, Literacy Among
African-American Youth, which wiil be pub-
lished by Ablex.

Carol Goertzel

Carol Goertzel founded and has served as
director of the Lutheran Settiement Houee
Women's Program for the pastfifteen years.
Today, over 10,500 low-incoms women, men,
and children attend the Philadelphia-based
program annually to participate in empioyment
education; biiingual 2cmestic violenos interven-
tion/prevention; personal, drug/aicohol and
group counsaling; teen parentwork and child-
care programming.

Goertzel has a BA in Sociology, with a minor in
Latin Amarican Studiee and Secondary Educe-
tion with extensive graduate work In Sociology
and Modern Chinese History. She coordinated
and co-authored twenty-two currlouium manu-
als and teacher's guides for adult basic educa-
tion (ABE) students and staff. Goertzel has
written numerous articles on adutt iteracy and
is the co-author of Remembering I & ii.

Susan Imel

Susan Imel, director and adult education spe-
clalist at the ERIC Clearinghouse on Adult,
Career, and Vocational Education, Center on
Education and Training for Employment, The
Ohio State University, has a PhD inAdultand
Continuing Education and an MS in Library
Sclence, both from the University of Michigan,

imel has written & number of articles and book
chapters reiated to adult education resources,
including the chapter "The Fleid's Literature and
Information Sources,* that appears in the 1990
Handbook of Adult and Continuing Education.
in addition to her position with ERIC, she is cur-
rently co-principal investigator for a U.S. De-

?

partment of Education workplace iiteracy
partnership project and worke with the Ohlo
Department of Education on a speciel project to
develop linkages among educalors and human
o0iVvice personnel.

Waynne B. James

Waynne James s assoclate professor of Adult
Education atthe Univeraity of South Florida.
Her doctor'e degree in Adult Education was
received at the University of Tennesses. While
working as a public school teacher, she began
teaching ABE/GED classes. After experiencing
the adult leamer, she never retumned ¥ the K-12
classroom.

James' fleids of interest are adult leaming styles
and the social roles of adulte. She has been
active In adult education staft and professional
development at state and nationa! levels and
has ssrved as president of the American Asso-
clation for Adult and Continuing Education,

Paul Jurmo

Paul Jurmo has been in the adult iiteracy field
sinoe 1978 when he began five years of work in
village iiteracy programe in The Gambla, West
Africa. In 1987, he compieted a doctorate at the
Center for International Education at the
University of Massachusetts, speciaiizing In
adult lteracy and nonformal education. in 1680,
he co-edited Participatory Literacy Education
featured in this Guide.

From 1984 to 1990 Jurmo served as senior
program assoclate at the Business Council for
Effective Literacy, a national literacy information
center In New York Clty. He is now an inde-
pendent consultant working on projects around
the country. He has special interests In work-

plece basio skills and developing pasticipatory
alternatives in the iteracy field.

Patricia M. Keeton

As ooordinator for basic skills and foreign-bom
programs at Howard Community College In
Columbia, Maryland, Patty Keston le responel-
ble for ABE, GED and ESL programs as well as
all basic-ekill remediation clasees for JTPA and
JOBS clients in Howard County. Keeton started
in the fleid as an ABE, ESL and GED inetructor.
Since 1984, she has been the director of a
special project responsible forimplementing a
competency-based assessment system in all
ABE programe in Maryland.

Keeton, who served as chairperson of the Legie-
{ative Unit of COABE, has worked closely with
Congressional representatives to ensure
passage of adult baelc skills legisiation. She
has a BSE from the University of Maryland and
a dual Master's degres in reading and leaming
dieabliities from John Hopkins University.
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Malcolm S. Knowles
Malookm Knowies ls professor emeritue of adult
and community coliege education at North
Carolina State University. Previously he wae
of adult education at Boston Universi-
ty, exeoutive director of the Adult Education
Aseocolation of the U.8.A,, director of adult
Education for the YMCA'e of Boston, Detroit,
and Chlcago, and director of training for the
Natlonal Youth Administration of Maseachu-
oetls.

Knowies recsived hie AB from Harvard in 1834,
and hie MA and PhD from the University of
Chicago In 1949 and 1960, respectively. Since
his retirement from N.C. State in 1979 he has
been actively engaged In coneuiting and
conducting workshops In the United States and
throughout the world, He is the author of over
200 articies and 18 books. His classic The
Modern Practice of Adult Education and his
most recent book, The Making of An Aduit
Educator are Included In this Guide.

Barbara Korpi

Barbara Korpl, coordinator of the North Dakota
Statewide Adult Education Resource Center,
has a BA degree from the University of Minne-
sota in secondary education and an MA from
the University of Washington, in Seattie, In
teaching English to Speakers of Other Lan-

guages (TESOL).

She has worked as a consultant to the North
Dakota Adult Basic and Secondary Education
program for the last fourteen years. Her duties
Include managing a materiale clearinghouse
and providing staff development. Korpi has
trained hundreds of individuais in teaching
literacy to native speakere and non-native

speakers of English.
B. R. "Buddy" Lyle

Buddy Lyle is assooiate profeseor of Adult
Education and program coordinator for the
graduate program in Aduit Eduoation atthe
University of Arkansas, Fayetteville. Previouely
he was on the teacher education faculty at
Loulslana Tech University and served as direo-
tor of the Region Vi Staft Development project,
and later the APL Project as The University of
Texas in Austin. He holds a BSE degree from
Arkansas State Teachers College, a MSE from
Arkansas State University and a EdD in Adult
and Extenelon Education from Texas A&M.

Lyle serves on the Arkansae Board for Adult
Literacy Counclis. Hie Is active in the area of
workplace literacy, having conducted classes
and workshops for practitioners. A past presi-
dent of the COABE, he now seives at the editor
of the Commission Newsietter, Adult Literacy
and Basic Education.
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Annette McAlister

Annette McAlister s resource speciaiist for
AdvancE, Penneyivania’e Adult Basic and Lit-
eracy Education Clearinghouse since 1984. She
has a library sclence degree from Drexe! Uni-
versity, with expertise in information manage-
ment and retrieval.

McAlister serves on the Pennsylivania State Plan
Task Force, the Success 8tories Selection
commities, the Penneyivania State Coalition for
Aduit Literacy, Tutore of Literacy In the
Commonwealth, and the PAACE Board. She
has produced publications, oontributed articles
to What's the Buzz? and reviewed materials for
the FOCUS bulletine.

Jonathan D. McKallip

Jon MoKallip, vice president of resource devel-
opmentfor Literacy Volunteers of America, inc.
(LVA) has been Involved with adult iiteracy
education since 1970. He hoids an M8 in Adult
Education from the Univereity of Southern
Maline, and served as exeoutive director of LVA-
Maine prior to employment atthe national
headquarters of LVA.

As vice president of fleld servioes, MoKallip was
responsibie for the programmatic and tralning
aspects in LVA affiliates across the country.
Working with the LVA movement toward a
iearner goal-oriented educational process, he
began much of the participatory iiteracy educe-
tion found among thoee programs. Today, he ie
responsible for ralsing funds 1o increase the full
involvement of leamners in all aspects of the LVA
program at all levels; local, state, and national.

Juliet Merrifield

Juliet Merrifield is director of the Center for
Literacy Studies, the University of Tennessee,
Knoxvilie. The Center conducts research on
adult iteracy, training and technical assistance

for adult iteracy providers.

For ten years, Merrifieid was co-director of
research for the Highiander Research and
Education Center, a non-formal adult education
center which has been clossely associated with
movements for soclal justice in the South. With
academic backgrounds in anthropology and
political science, she brings an inter-disciplinary
tocus o research on adult literacy, and a strong
interest in oollaborative and participatory forms
of inquiry and iearner-centered approaches to
education,

Evelyn H. Nunes

Evelyn H. Nunees Is coordinator of the Virginia
Adult Education and Literacy Resource Center
and coliateral assistant professor of Education
at Virginia Commonwealth University. Nunes
did graduate work in linguistios, ESL, and writ-

ing at the University of California-Los Angeles,

and Cailfornia S8tate University-S8acramento.
She completed a doctorate in Engilsh and
American Litersture at the University of Oregon.

Nunes was previously assistant professor of
English and Humanities at 8t. Thomaes Universi-
ty, Miemi. An internationa! Peace Scholarship
swardes, Faura Research grantes and recipient
of the Glbbons Award for Journallistic Excel-
lence, she served on the staft of four U.8. Peace
Corpe Training programe and as consultant for
the Citizenship Education Program in South
Florida.

James T. Parker

Jamee Parker has worked in the U. 8. Depart-
ment of Education since 1970, providing na-
tional service In the areas of staff development,
research, and Prpgram improvement. He is
currently area coordinator for aduit education
in the southern states and also serves as coor-
dinator of Adult Education for the Homeless.

A graduate of the University of Maryland, Parker
holde a Master of Public Adminietration degres
from the University of Oklahoma. He has au-
thored and edited many books, magazines,
articles and reports on adult iearning, and
setves on the AAACE Edlitorial Board.

Allan Quigley

Allan Quigley ie assistant professor and region-
al director of Adult Education at Penn State's
Center for Continuing and Graduate Education,
Monroaevilie. He has an EdD in adult education
and an MA and BA in English. Though the main
thruet of hle 25-year career in adult education
has been iiteracy, he has also conducted re-
search in poiicy, distance education, interna-
tional education, and adult teaching.

A Canadian by birth, Quigley has taught iiteracy
in Canada, the United States, and india. He has
administered literacy programs Incommunity-
based organizations and at the community
college ievel; taught graduate ciasses in adult
iteracy; set policy and ourricula for iiteracy at
senior government levelis, and conducted
ressarch and published articles in the fisld.

Judith A. Rance-Roney
Judy Rance-Roney Is director of adult iiteracy
programs at Northampton Community Coliege
in Bethlehem, Pennsyivania, one of ten 1980
winners of the U.S. Sesretary of Education
Award for Outstanding Literacy Programe.

Rance-Roney, who is finishing a doctoral
degree in adult reading at Lehigh University,
has been active at state and national isvel in
adult literacy staff deveiopment, workforce
education, ESL, iteracy program adminletration
and Iiteracy assesament. She is @ member of
the internationai Reading Aseociation, the

Penneylivania State Coalition for Adult Literacy,
Phi Delta Kappa and various other groupe.

Stephen Reuys

Steve Reuys is the stalf development coordine-
tor (and currently acting director) at the Adult
Literacy Resource Institute (A.L.R.i.) in Boston,
Massachueetts. The Inetitte provides technical
assistance, In-service tralning and etaff devel-
opment, a literacy library, pubiications, re-
sources wund services to adult literacy/ABE
programs in the greater Boston area.

Reuys, who has an MEd from Antioch Universi-
ty, the institute of Open Education and a BS
from M.L.T, has been atthe A.L.R.I. for eight
years. Previously, he worked for the Boston
indian Council, teaching in and coordinating
their ABE/GED program. He has taughtwriting
and reading at the college ievel, coordinated a
multicultural education project and worked as a
voiunteer at other adult education and alterna-
tive high school programs.

Barbara Rich

Barbara Rich is director of program develop-
ment for The Scientists’ institute for Pubiic
Information. The Institute is a national non-
profit organization dedicated to improving and
increasing the public's understanding of
science and technology through the media.
Prior to her work with the Institute, Rich spent
over fifteen years as an educational specialist,
facuity member, dean and vice president at
colieges and universities, working with adult
learners.

Rich holds and EdD in Adult and Higher Educe-
tion from the AEGIS Program, Teachers
Coilege, Columbia University. Forthe past five
yoars, she has served as chair of the Social
Justice/Human Rights unit of the American
Assoclation for Aduit and Continuing Education.

Jovita M. Ross-Gordon
Jovita Ross-Gordon is assistant professor of
Aduit Education, Penn State University. After
receiving a BA in Speech and Language Pa-
thology and an MA in Leaming Disabilities from
Northwestern University, she worked as a
teacher of iearning-disabied youth. Her work
with reentry adults triggered an interest in adult
iearning, and she compisted her EdD in Adult
Education at the University of Georgla.

Ross-Gordon has focused much of her work on
isamning disabliities In the context of adult basic
education and literacy. She has compieted
several research projects and written a number
of articies, including the monograph entitied
Aduits with learning disabilities: An overview for
aduit educators. and co-authored the book,
Serving Culturally Diverse Populations, featured
in this Guide.
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Sherry Royce

Sherry Royoe, editor and project director for this
Guide Is president of Royce & Royoe, Inc., &
firm that provides adult education and literacy
staff and curriculum development, strateglo
planning and evaluation services to public
instiutions and private business, For ssventesn
years as director of aduit education for two
counties in Pennsylvania, she was responsible
for providing programs ranging from basie lit-
eracy to ESL, GED, retirement planning and

specific skitls job training.

Royce hoids a BA In Journalism from Hunter
College, an M8 In Reading from Millersville,
and an MA and EdD in Aduit Education from
Teachers Coliege, Columbla University. She
hes directed over 35 ABE epecial projects, and
authored numeroue articles and 11 sklils texts
for new readers. Royce was Pennsyivania'‘e
1981 Adult Eduocator of the Year, and served as
AAACE's first treasurer.

J. Harold Sahm

J. Harold 8ahm s director of Adult Education at
Glassboro State Coliege, New Jereey. During
the past 14 years, he has trained over 10,000
aduit education teachers and administrators.
Sahm was editor of the popular newsletter For
Aduits Only, supervised the development of
Breakthrough to Math, and has served on
several national advisory boards for adult
education.

A past president of NJALL, his state's profes-
sional assoclation, Sahm holde an EdD in Adut
Education from Rutgers University. He man-
ages a Health Education Program (HEP) pro-
gram for migrant farm workers, a drug preven-
tion and education program far a 12-coilege
consortium, curriculum development services
for JTPA and REACH programs and the Execu-
tive Office for NJALL.

Don F. Seaman

Don F. Seaman is professor and director, Texas
Center for Adult Litsracy Learning, Coliege of
Education, Texas A&M University. At the time
this review was wittten, he was compieting a
faculty deveiopment leave at the National
Ceonter for Family Literacy in Louisville, Ken-
tucky, where he conducted a study of the
impact of the Kenan model for family literacy.

Other recent ressarch inciudes a comparison of
the impact of four computer-based learning
systemas in a JTPA program, evaluations at local
and state leveis of programs for legalized al-
ions, the homeless, and several externally-
funded adult literacy programs. Seaman has
authored or co-authored numeroue articies in
scholarly journals and seven books, Including
Eftective Strategies for Teaching Adults featured
inthis Guide. in 1984, he was the firet president

of the American Assoclation for Adult and
Continuing Education. Hisfiret adult education
experience was teaching ABE/GED in 1600-81
and he has been In the profession eince that
me,

Elaine Shelton

Elaine Shelton is president of Sheiton Assaci-
ates, an Austin, Texas, coneulting firm that
specializes in competency-based adulteduca-
tion. Ten of her 18 years In aduit education
were epent as past of the Adult Performance
Leve! (APL) Project at the University of Texas.
Forsix years, Sheiton directed the Project's
grant with the National Diffusion Network to
disseminate the APL Competency-Based High

School Diploma Program that she developed.

Sheiton's education includes a BA in peycholo-
gy from the University of Texas st Austin, where
ohs was elected to Phl Beta Kappa and a
Masters In Educational Adminlstration from
Antioch College. She was elected to the board
ofthe American Assoclation for Adult and
Continuing Education (AAACE) for seven years
and served as its president for 1968-80.

Burton R. Sisco

Burt Sieco s assietant professor of Adult Educa-
tion at the University of Wyoming where he
coordinates the graduate program In Adult &
Postescondary Education. He received his
doctorate In Aduit Education from Syracuse
University. Sisco teaches coutses on aduit
learning and Hespan development, historical
foundations of adult education, program plan-
ning and svaluation, and tsaching adults.

He has held numerous leadership positions
with AAACE. He serves as editor of the Moun-
tain Plains Aduit Education Association's Jour-
nal of Aduit Eduration and has ssrved as book
review editor of Adult Literacy and Basic Educa-
tion and on the editorial board of the Aduit
Education Quarterly. His primary ressarch Inter-
osts lie in the areas of adult cognition, seif-
directed leaming, and teaching effectivenses.

Ronald W. Sol6rzano

Ronald W. Solérzano received his PhD from the
University of California at Los Angeles (UCLA)
In Administration and Policy Studies in Educa-
tion. He currently works for Education Testing
Service (ETS) in the Pasadena Field Office 88 a
professional associate.

While at ETS, Solérzanc has conducted several
evaluation and ressarch studies related to adult
literacy. He presently directe several adulit
literacy projects examining such issues ae
alternative assssement, learmer progrees evalu-
ation, family iteracy, and technology as a basie
for program management in adult literacy
programs.
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Gall Spangenberg

Gall Opungp:bom joined Harold W. MoGraw,
Jr. In the fall of 1983 to form the Businese
Council for Effective Lierecy (BCEL), where she
201Ves 88 vice president and operating head.
She s currently on the advieoty board for the
the Center for Applied Lingulstios ESL-Literacy
Clearinghouse, the Natlonal Adult Literacy
Sutvey, and several other national adult Meracy

and workplaoe projecis.

Spangenberg has served as a management
oonsuitant to the Preeldent, Russell Sage
Foundation and educetion consultant 1o Came-
gle Corporation, The Ford Foundation, The
Educational Facllities Laboratories, and the
Eduoational Broadoasting System. In 1981, she
prepared a major policy paper for the Camegle
Corporation on Adult kilkeracy in America and in
1983 she directed a task foroe study for New
York's Conwnlssioner of Education and Director
of the Budget on the Regents External Degree
and College Proficiency Examination Programs.

Linda Stoker

Linda Stoker ie director of the Essential Skille
Resource Certer in Boston, Massachuestis. The
Center assists corporations with tralning and
education program planning, problemsolving,
and evalustion; the deelgn and development of
programs; and stafforientationandtraining.
Stoker's interests include strategio aducational
planning for corporations, developing programs
which use learning systems to support and
enhanoe work, and HRD orisls indervention.

A ploneer in the development of applications of
basic ekilis programe in the workplace, she wae
a membaer of the ASTD Workplace Basic Advi-
sory Panel and the designer and devsioper of
one of the ASTD Beet Practices programs on
which the book was based. Stoker is the author
of several articles sxploring the teaching, plan-
ning, managing and evaluation of workpiace
education programs.

Mary Greich Williams

Mary Greioh Willlams is an independsnt con-
sultant specializing In program planning and
esvaluation. For fourteen years, she was state
director of Aduit Education with the Indiana
Department of Education. Prior to assuming that
position, she was adult education special
projecta/staft development coordinator for the
Department.

Wiliame has a BA degres from Duke University
and a MA from the University of North Carclina
at Chapel Hlil, In 1988-87, she served as presi-
dent of AAACE. Her acoomplishments Include
organizing and co-chairing the Indiana Adult
Literacy Coalition to promote networking,
partnerships and communicatione among the

state’e lkeracy providers and advocates,
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PROFESSIONAL DEVELOPMENT RESOURCES FOR LITERACY PRACTITIONERS

RESOURCE:
AVAILABLE

AUTHOR(S):

FROM:

SELECTION CRITERIA
¢ PERTINENT:

Promotes the expansion of reader’s horizons

¢ UNDERSTANDABLE:
Theoretically based but not heavily technical
Clear organization of topics and ideas
Coherent, well written

¢ AUTHOR'S EXPERTISE
Theoretical/research bases supported
Broad experience and/or credentiais
Perspective displays sensitivity, understanding
and respect for individual and group differences.

¢ CURRENT:
Iimparts new research relevant to adul literacy
Deals with contemporary issues and practices
Identifies future directions

¢ CLASSIC:
Provides historical background while remaining
pertinent to contemporary readers.

[Please check the appropriste arses.)

This resource has a [ ) prescriptive approach [ ] empowerment approach
it stresses [ ] applications to practice [ ] research

¢COMMENTS ¢ Plaase commant brisfly on the unique qualitiies of this resource.

Reviewer's Name: Tel. No:

5(0)
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CLASSIFICATION SYSTEM FOR PROFESSIONAL DEVELOPMENT RESOURCES

Mﬂﬁﬂﬁhm“ﬁﬂwﬁmmmﬂdﬁﬂﬁ“mdw
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CATEGORIES AREAS of EMPHASIS/STRENGTH

HISTORY, PHILOSOPHY AND POLITICS
__History of Aduk Educstion

__Divergent philosophical perspeciives
__Poiios of Aduk Educetion: govemment, communlly, instiklons
Professional Rolec and leeuss

THE SOCIAL CONTEXT OF ADULT EDUCATION
__Empowering Aduk Learners
__Community Development and involvement
_Workplace __Family __Classroom Communities
Literacy Programs in _ Shelters _inethutions

ADMINISTRATION & MANAGEMENT
__Stralegic Planning and Program Development
__Stalt Development: __Personnel _Supervieory lesuse
_Funding __Flecal Management
__Public Relations

ADULTS AS LEARNERS
__Adukt Development
__Adult Learning Theories and Principles
__Leaming Styles, Processes and Stralegiee
__Motivation for Leaming and Participation
__Payohologioal Dimenslone of Adult Leaming
__Critical Thinking

INSTRUCTIONAL STRATEGIES AND TECHNIQUES
__Currioulum Development __Guides
__Classroom Management
__Leaming % Leam
__Prescriptive __Liberating __Humaniet's instruction
Teaching __Reading _Math __Language Development __Thinking __Coping Skitle

DIVERSE POPULATIONS
__Limited Englieh Speakers _ Adults with Disabliities
—_Women's lesues _WM_M“MM

LEARNER SERVICES
Couneeling: __ Personal__ Employment __Career Development
__Support Services

EVALUATION

__Testing __Evalustion of Aduk Leamners
__Evaluation of Adukt insiructors
__Program Evaluation

__Protessional Seit-Evaluation
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Gehring, T. ADMIN. & MANAGEMENT
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Barer-Stein, T. & Draper, J. (Eds.) ADULTS AS LEARNERS
buckingham, M.:3, RESOURCES
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Ohiiger, J. (Ed.) RESOURCES

Parker, J. ADMIN. & MANAGEMENT
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Fellenz, R. & Seaman, D. INSTRUCTION

Daloz, LA, INSTRUCTION
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imel, 8. RESOURCES
Shaughnessy, M. EVALUATION

Batt, K, Furstenberg, E., RESOURCES
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Averbach, E. & Wallerstein, N. WORKPLACE

Brookett, R. Q. (Ed.) HESTORY, PHILO., POLITICS
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Staff EVALUATION
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HELPING ADULTS LEARN Knox, A. ADULTS AS LEARNERS 19
HOW ADULTS LEARN Kidd, J. R. ADULTS AS LEARNERS 19
HOW TO TEACH ADULTS Draves, W. A. INSTRUCTION 45
LLITERACY: A NATIONAL DILEMMA Harman, D. HIBTORY, PHILO,, POLITICS 33
LLITERATE AMERICA Kozol, J. SOCIAL CONTEXT 80
IMPLEMENTING CBAE IN THE ESL CLASSROOM Ksitner, A. & Ramierez, S. INSTRUCTION 40
IMPROVING YOUR WRITING SKILLS Appe, J. INSTRUCTION 48
IN A DIFFERENT VOICE Gilligan, C. DIVERSE POPULATIONS 24
INTRODUCTION TO ADMINISTRATION & MANAGEMENT Jim Parker DAEL, U.S. Dept. of Education &
INTRODUCTION TO ADULT LITERACY RESOURCES Susan Imel Director, ERIC/ACVE 61
INTRODUCTION TO ADULTS AS LEARNERS Maloolm 8. Knowles Professor Emeritus, NCSU 18
INTRODUCTION TO DIVERSE POPULATIONS Vivian Gerdeden Assooiate Director, NCAL 21
INTRODUCTION TO EVALUATION Ronald W. Solérzano Professional Asscciste, ET8 27
INTRODUCTION TO HISTORY, PHILOSOPHY & POLITICS Samuel Brightman Editor Emeritus, ACET i
INTRODUCTION TO INSTRUCTIONAL STRATEGIES Stephen Brookfleld Professor, Teachers College 39
INTRODUCTION TO SOCIAL CONTEXT Hanna Arlene Fingerst Exec. Director, Literacy South 49
INTRODUCT'ON TO WORKPLACE LITERACY Gall Spangenberg Vioe President, BCEL 57
INVOLVING ADULTS IN THE EDUCATIONAL PROCESS Rosenbium, 8.H. SOCIAL CONTEXT 55
JOURNALS & NEWSLETTERS FOR ADULT LITERACY PRACTITIONERS  J. Harold Sahm Director AERC Glassboro State 67
JUMP START: THE FEDERAL ROLE IN ADULT UITERACY Chieman, F. HISTORY, PHILO., POLITICS 34
LANGUAGE COMPETENCIES FOR BEGINNING ESL Amatrong, F. & Oppenheim, L INSTRUCTION 41
LANGUAGE IN CULTURE AND CONTEXT Wallerstein, N. DIVERGE POPULATIONS 2
LEADERSHIP FOR LITERACY Chisman, F.P. ADMIN.& MANAGEMENT 13
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UTERACY AND THE NATION'S LIBRARIES Lyman, HH. HISTORY, PHILO.,, POLITICS 37
MAKING OF AN ADULT EDUCATOR, THE Knowies, M. S. HISTORY, PHILO., POLITICS 37
MANY LITERACIES Gillesple, M. ADULTS AS LEARNERS 20
MARKETING YOUR ADULT LITERACY PROGRAM Smith, B. ADMIN. & MANAGEMENT 13
MATERIALS & METHODS IN ADULT & CONTINUING EDUCATION Kievine, C. (Ed) ADMIN. & MANAGEMENT 13
MEANING OF ADULT EDUCATION, THE Undeman, E. SOCIAL CONTEXT 51
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