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Abstract

Before and After School Child Care and Enrichment
for School Age Chlildren.

Folsom, Hyta P., 1991: Practicum Report, Nova
Unliverslity,

The Center for the Advancement of Educatlon.
Descriptors: After School Programs/ After School
Centers/ Enrichment Actlvitles/ Extendec School
Day/ School! Age Day Cares/ Study Centers/ School
Recreational Programs/ Latchkey Programs/

The need for a supervised program providing
developmentally approprlate activitlies for school
age children during before and after-school care
in thls school district was addressed by the
development and implementation of a Before and
After School Child Care and Enrichment Project for
School Age Chlildren., The district iIn which the
project was lmplemented was a rural, low-income
area, with a large service area for the targeted
school. To determine the feaslbllity of such a
project for school-age chlldren, a survey was
conducted at a local PTA (Parent Teacher
Assoclatlion) meeting. The project was developed
and Implemented during the last twelve weeks of
school. Students from Prekindergarten through
grade flive were targeted for particlpatlion.
Developmentally appropriate activitles were
deslgned for the enjoyment of the students and to
promote critical thinking and cooperatlive learning
skills. Resulte Indicated that both timing and
activities are essentlial In the successful
implementation of this type of project.
Appendlices Include the feaslbillity study,
activities, and a dally schedule.
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CHAPTER I

Purpose

School and Community Setting

As a parent, teacher, and llfelong resident
of thls county, the author had encountered and
witnessed many of the problems that the general
parent populatlion had experlenced -- that of
adequate chlld care. There were two llcensed day
care facllitles In the county with only one belng
a Tltle XX provider. Title XX ls a federal program
whlch pays chlld care for parents with lncome
under the poverty level and who are worklng or
attendlng school. While both of these facllltles
accepted before and after school cllents, they
were prlmarlly geared for the pre-school child.
Speclflc after-school programs for the school-age
child In thls distrlict were minlmal, at best. A
local dance studlo offered classes In dance,
baton, and very llmlted acrobatlcs usually on a
one day a week basls. Little League actlvitles
of fered opportunitles for sports-orlented chlldren
from third grade Into mlddle school. Klndergarten

through second grade chlldren who were not



athletlcally Incllned had fewer after-school and
extra~currlcular optlons.

This proJect focused on the development and
Implementatlon of a before and after-school chlld
care program for local students In Pre-K through
£1£fth grades. The project lncluded a varlety of
developmental ly approprlate enrichment actlvitles
and experlences not currently provided In local
programs on a regular basls, and a safe,
supervised atmosphere for these actlvitles both
before and after school.

There was only one elementary school In the
schoo! dlistrict whlch encompassed the entlre
county, an attendance area of 545 square mlles.
Approxlmately 80 percent of the elementary
students rode buses wlth many on the bus fnr an
average of 2 3/4 hours per day. The elementary
school populatlon encompassed approximately 550
students In Pre-K through flfth grade. O0f these
students, 28 percent llved wlth a slngle parent.
The Instructlonal staff lncluded a prlnclpal, a
guldance counselor, a Currlculum Coordlnator/Prep
Speclallst, a medla speclallst, 22 regular

classroom teachers, three Exceptlonal Student



Educatlon (ESE) teachers (includlng
Gl fted/Speech), three Chapter I teachers, and two

extended currlculum (physlical educatlion) teachers.

The faculty was asslsted by three
non-lnstructlonal aldes and two Chapter I aldes.
The average ratlo of students per classroom

teacher was 22 to 1.

Soclo-economic and Educatlonal Factors

Thls rural county, located in the north
central part of the state, covered an area of 545
square mlles. The county seat, wlth a population
of 979, was the largest town In the county. Only
one other communlty large enough to support a post
offlce exlsted In the county.

Populatlon In the county In 1989 was 5,404,
wlth per caplta lncome at $11,866. The school
district, which encompassed the entlre county, had
two schools: one elementary School and one
middle/hlgh school comblnatlon with a total
dlstrict enrollment of approximately 1,150
students. Both schools were sltuated on adjolnlng
porperty In the county seat. Projected growth In
schools flve years ago was zero percent. Actual

growth from the 1987-88 school year to the 1989-90



achool year showed a dlstrict-wlde Increase of
seven percent wlth a 19 percent lncrease In the
elementary school, lncluding Pre-Klndergarten.
Many of the new students who enrol led were
minorlty/mlgrant populatlon. Less than 27 percent
of the graduates contlnued thelr educatlon In a
college or unlverslty.

Tﬁere were four major sources of employment
In the county which Included a state prlson, the
school system, one boat plant, and the farming
Industry. Dalry farming was the largest
agricultural employer wlth the county ranklng
gecond In the state In dalry productlon. There
were two forestry-related businesses which
employed a comblned total of approxlimately 60
people. Many cltlzens left the county each day to
engage In employment In adjacent countles.

With only one grocery market and one clothlng
store In the county, many peopie dld thelr
everyday shopplng In nelghborlng countles. The
Health Cllnlc and the Dental Cl!inlc supported the
only local doctors and dentlsts. There was no
hospltal. Many resldents traveled to other

countles, 65 to 85 mlles, to obtaln medlcal and



dental attentlon. In the last three to flve vears
there had been a mlgratlion of Hlspanlic populatlon
Into the distrlict. At the current time, 11
percent of the students In the school system were
black and one percent was Hlspanic. For the flrst
tlme thls yvear the dlstrlct had to prepare an
English as a Second Language (ESL) program.

Chlld care problems were encountered by
parents who had to leave home at an early hour to
drlive to adjacent countles to work and by parents
with Jobs In the farming and dalryling lndustry
whlch required extremely early and late hours. Low
soclo-economic condltlons In the county were
documented by the fact that 55 percent of the
students at the elementary schoo! quallifled for
the free and reduced lunch program. Many parents
needlng chlld care simply could not afford the
cost of quallty prlvate day care.

As a worklng parent of four children, the
author currently serves as grants wrlter for the
schoo} district. With previous experlence as
owner of a day care, as a klndergarten teacher,
and as proJect coordlnator of the pre-klindergarten

program, the author chose to Implement this
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project to help flll a need of both students and

parents In the district.

Problem Statement

For many generatlons of Amerlican famllies,
the customary role for wlves was exclusively that
of homemaker and mother, while the primary role of
husbands was that of the breadwlnner. However,
economlc pressures and a growing lnslistence on
equal treatment for women has led to rapld change
(Schllt and Shutrump, 1990). The traditlonal
image of an Amerlcan famlly headed by a male
breadwinner and a full-time mother has been
challenged by the Increasing numbers of full and
part-time working mothers and by the escalating
number of slngle-parent, male or female, heads of
households. Each such non-tradltlonal famlily
conflguratlon 1s an Indlcatlon of major change In
the soclal structure In which chlld rearlng occurs
and In the economlics related to the flnancling of
this changed structure (Pittman, 1987).

More than ten mllllon school chlldren are

currently llving In slngle-parent famlily unlts.



Elghteen percent of the natlon’s school chlldren
are now !lving with a lone parent.

The U.S. Bureau of the Census projects that
48 percent of all chlldren born In 1980 will llve
a conslderable tilme with only one parent before
reachlng the age of 18. In actual numbers, thls
Is talking about more than 12 milllon chlldren,
and that flgure is growlng at a rate of more than
one milllon a year ¢(Illlnols Assoclatlon of School
Boards, 1989).

The majority of Amerlican school chlldren
reside 1n homes In which both parents Cor the sole
parent) are employed outslde’the home (Sallgson,
1986). Current research lndicates that 72 percent
of mothers with school-age chlldren are in the
out-of-home workforce ¢(Schillt and Srutrump,
1990y, Thls means that two to seven mllllon
chlldren fall In the latchkey group (Zlgler and
Ennis, 1988).

The large numbers of latchkey children, or
chlldren ln self-care, are a phenomenon of the
1ast 25 years (Long and Long, 1987>. More
recently, the term "self-care" has surfaced ag an

alternatlive label, used by some because it does
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... carry the negatlve connotatlons assoclated
with "latohkey" and "unsJupervised" (Powell, 1987).
The newness of thls toplc IS demonstrated by the

fact that ln the Library of Conaress Sublject

Headlnas ¢1989)> there Is no llsting for school-age
chlld care. The descrlptor "School-Age Chlild
Care" was only added to the ERIC Thesaurus In
October, 1984 (Webb, 1988). Even as recently as
flve years ago, few chlld-care programs exlsted
for school-age chlldren, but today we are more
aware of the problem than ever before. Thls Is
the case rartly because of the growlng number of
chlldren affected by changlng patterns of work and
famlly 1lfe, partly because the tradlitional and ad
hoc arrangements no longer work very well, partly
because of the appallling evidence that chlldren
are no longer safe even ln thelr own homes, and
partly because of sustalned coverage of the
problem by the rass medla (Sellgson, 1986).

Common Sense would seem to tell us that these
chlldren aere In Jjeopardy. Thsy aLe too young and
vulnerable to fend for themselves In thls modern
and often dangerous world. Latchkey chllidren are

often descrlbed by youth workers as afrald,



lonely, or bored. The Schooi Age Chlld Care
Project at Wellesley College In Massachusetts says
superv!slon may be a "critlcal element In a
child’s development" (McCurdy, 1989).
Responslblllty and Independence are qualltles that
chlldren develop In small Increments. Ten-,
clght-, and even slx-year-old chlldren may often
seem lndependent, but they are stlll chlldren, and
more often than not they stlll need the adult
supervislon that goes with chlldhood, All chlldren
need some supervislon. Holding all other factors
constant, the more supervislon a chlld recelves
the better off that chlld wlll be (Zlgler and
Ennls, 1988).

Accordling to a recent Harrls poll, over 50
percent of Amerlican teachers believe that the most
crltlcal factor undermlnling school performance Il
chlldren belng left alone after school hours.

More than 60 percent of teachers also clted
"leaving chlldren alone too much after school" as
thelr chlef critlclsm of parents. In thls same
survey, of more than 2,000 parents polled, a
majorlty agreed wlth the teachers (Zlgler and

Ennls, 1988).
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Parents often cannot find avallable or
affordable substitute adult chlld care. Thelr
chlldren reslst attending child-care programs that
are not age approprlate. Parents begin
experimenting with self-care on an occaslonal
basls (Long and Long, 1987>. In several studles,
parents have reported hlgher rates of
dlssatisfaction with latchkey arrangements than
wlth supervised sltuatlons. With self-care
arrangements, some parents reported nervously
awalting pt ‘ne calls from the chlld to ascertaln
safe arrlval at home. Also, Some parents
complalned of too many phone calls from self-care
slblings requesting arbltratlion In flghts wlth
sipllngs and other declslons. The flndings are
conslistent with anecdotal reports of the "three
o’clock syndrome' where the quallty of parents’
performance at work suffers from glving
long-dlstance attentlon to chlldren at home alone
(Powell, 1987). According to Comfort and Willlams
as quoted by Webb (1988), latchkey chlldren of
worklng parents are frequently left unsupervised

for three to four hours each week day.
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Sel f-care arrangements can be viewed as an
Iinstance of expectling chlldren to assume
adult-1lke responsibllities too soon. Pressure on
chlldren to grow up dulckly ls thought to produce
unnecessary stress wlth negatlve outcomes In such
areas as achlevement and socloemotlonal
development (Powell, 1987).

Most of the exlstlng research on latchkey
children have focused on chlldren In fourth grade
(nlne years) and above; yet, |t appears many
chlldren are ln s2lf-care arrangements at an
earller age. In one Study, about 40 percent of
the chlldren In latchkey slituatlons began the
arrangement between 8 and 10 years of age; some
started staylng alone at seven yvears and younger
(Powell, 1987).

In some communltles, parents slmply don’t
want to pay for after-school servlces even when
the cost ls low (Sa.lgson, 1986). Several other
factors Influencling parents’ declslons about
after-school care arrangements were suggested by
Powell and Widdows (1987). One ls the chlld’s
preference for care arrangements. In one

gltuatlon, for example, a parent wlthdrew her
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10-year-old son from an after-school program based
at a chlld care center because the chlld was belng
tcaged by peers for "golng to the place for
bables" (Powell, 1987). Some chlldren enjoy the
feellng of belng Independent and responslble for
themselves. Thls sense of well belng can be
short-11ved, however, Some hospltals are
reporting a hlgher Incldence of InjJurles among
chlldren who are unsupervlsed durlng non-school
hours. Parents and chlldren may seem satlsfled
wlth an unsupervised sltuatlon, but only untll
something negative hapwens (Webb, 1988). Another
factor Infiuenclng parents 1s the quallty of many
of the ln-center after-school programs. In a
current study, most of the centers were
proprlietary, and typlcally had a large number of
chlldren, a small staff with minimal tralning, and
| imlted age-approprlate actlvitles. The poor
quallty of these programs may have exerted a
negative effect of the chlldren in the same way
that poor quallty day-care adversely affects
preschool-aged chlldren. In the study conducted
by Vandell and Coranasltl (1988), day-care

chlldren had lower CTBS scores and sligniflcantly
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poorer GPAs compared to chlldren In other forms of
after-achool care. This seems to reflect directly
to types and approprlateness of actlvitles offered
to chlldren In an after-school program. An
organlzed after-school program offering a
high-quallity experlence of age-approprlate
actlvitles which lnclude both physical and mental
excerlées would affect after-school care chlldren
very dlfferently, exertling a positlive affect,
Chlld care experiences In the Unlted States have
been concentrated In preschool care, thus
preschool programs are often the model used when
organlzlng school-age programs. However, the
Interests and needs of school-age chlldren are
qulte different from those of preschool chlldren.
Daycare for lnfants, toddlers, and preschoolers
has become a valuable service for chlldren and
thelr parents. Llttle planning, however, has been
done for school-age chlldren when school ls not In
sesslon and thelr parents are not avallable (Webb,
1988) .

Many belleve that schools are In a strateglc
positlon to offer care for school-aged chlldren.

They have the faclilltles, the knowledge, and the

13



experience In worklng with chlldren, parents, and
professlonals (McCurdy, 1985>. If schools do not
begin to provide high aquallty and affordable care
that develops the whole chlld, ln many cases
nobody will. The result will be milllons of
Impover lshed futures (2lgler and Ennls, 1988).

Ip determining the need for a before-and-
after school chlld care/enrlchment program In thls
dlstrict, cthe author flrst looked at care
currently belng offered. There were two llcensed
chlld care faclllitles In the dlstrict. Both are
located In town and both were geared prlmarlly for
preschool chlldren. Slnce only one was a Tltle XX
provider, thls further llmlted the avallabllity of
affordable chlld care for the low lncome parents
In the dlstrict. There was no before- or after-
school care or enrlchment program offered on the
school slte by a prlvate provider or by the school
system.

The author next conducted a survey of parents
(2ppendix A) at a PTA meetlng. Parents who had a
spouse present were asked to fl11 one survey out
together so that chlldren would not be dupllcated

In the results. There were 59 surveys ceturned.

1()
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The survey represented 97 chlldren, To the
questlon "Where do your chlldren go after
school?", 64 percent lndlcated that thelr chlldren
went home; 19 percent went to a relative’s home.
Only four percent went to daycare. To the
questlon "Who takes care of your chlldren after
schocl1?", 85 percent Indlcated that thelr
chlld(ren) were kept by a famlly member (parent,
relatlve, slbling), but did not lndlicate the
relationship. Nlnety-six percent responded that
they were satlsfled wlth present arrangements, but
when askec 1f they would be Interested ln daycare
provided by the school 1f It were avallable, 50
percent responded wlith a "yes" answer. Of those
Indicating an Interest ln daycare provided by the
school, 28 percent lndicated an lnterest In before
school care, and 76 percent lndlcated lnterest In
after-school care. An lnterest survey for
possible actlvitles to be offered at daycare were
ranked In the followlng order from most to least:
homework help, computer actlivitles, Glrl
Scouts/Brownles, tutorlng, arts and crafts,
outdoor actlvitles, games (Board games/group

games, etc.), storles, muslc time, Community

15



16

Resource People, Boy Scouts, aeroblcs, hobbles,
4-H Club, and movles.

School-age chlld care programs are not
deslgned to replace the famlly or school, but
rather to complement and support both. Good
programs comblne the best features of chlld care,
education, and recreatlon. Chlldren who might
otherwlse spend valuable afternoon hours alone
watchling televlslon, In an lnapproprlate preschool
center, or ln less than safe clrcumstances In
thelr nelghborhood get an opportunlity to learn new
skills, play with frlends, and develop lInterests
in speclal areas such as muslc, art, sports,
dramat!cs, and llterature (Florlda House of
Representatlves, 1985). The response of the
parents surveyed by the author seemed to reflect
an agreement with this oplnlon and a deslre for

such programs.

Qutcome Obljectlves

Outcome obJectlves of the project were stated
as follows:

The success of the projJect wlll be measured
through growth and contlnued enrollment of

students In the proJect. Over a perlod of 12



weeks of supervised enrichment actlivitles after
school, 85 percent of the chlldren Inltlally

enrolled In the project will remaln enrolled and

will contlinue particlipatlion after the project
ends, as measured by physlcal count at the
beglnning of the project. The author antlclpates
that growth will occur throughout the
implementation perlod, once the project has proven
that It iIs a safe, fun, approprlate, and
affordable alternatlve In before- and after-school
care for the children.

The author wlll conduct a survey among
parents of the students enrolled at the end of the
Implementation perlod to determine satlsfactlon
wlith the overall project, staff, and wlth project
actlvitles In maklng sure that actlvitles match
particlpants, needs and Interests. The program
wlll be deemed successful |f 90 percent of the
parents surveyed lndlcate overall satlsfactlon
wlth the proJect, staff, and actlvitles,

Students lnvolved In the after-school project
wlll acaulre an appreclatlon of communlty and
environment through planned actlivitles whlich

requlre thinklng and lnput. At glven tlmes durlng

17
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each afternoon sesslon, 75 percent or more of the
students will be engaged In actlivitles which
Involve coanitive skills, as evidenced by teacher

observation,.
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CHAPTER 11

Research and Solutlon Strategy

Regsearch

Mrs. X laments "My child Is comlng home from
school, and I am not there to greet him, to hear
about ﬁls day, and to supervise his snacks. 1 am
not there to make sure he doesn’t watch television
all afternoon, to help him with his homework and
see that he gets outdoors for exerclse. I am not
at home because 1 am a work lng mother, and he Is a
latchkey child" (Walters, 1985)., Latchkey 18 a
term datlng to the 19th Century, when chlldren on
thelr own actually wore housekeys tled around
thelr necks. Most often the term refers to
youngsters between the ages of five and thirteea
who are unsupervised by a responsible adult when
these children are not in school. Given thls
deflnitlion, the Children’s Defense Fund estimates
the numpber of latchkey children to be 7 milllon.
However, this number could be low because many
work ing parents are embarrassed to admit that

thelr youngsters do unattended (McCurdy, 1985).
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It 1s a rlisky suppositlon In today’s soclety with
Its many sexual stimull, confused values, and lack
of coheslve communltles, to assume that young
people are atle to care for themselves. When the
vulnerable psychologlcal characterlistics of young
people are consldered, lt seems unwise to expose
them to the temptatlons offered by regular and
extendéd perlods of tlme without responsible adult
supervislon (Long & Long, 1987).

Old images dle hard. How many of us still
think of a young child hurryling home at the end of
the school day to be greeted with open arms by a
walting mother (McCurdy, 1985>? It Is a fact that
many chlldren go home to an empty house after
school dismlssal tlme. Parents flnd many
difflcultles ln arranglng for proper chlld care.
Fear and anxlety are experlenced by chllidren about
coming home to be by themselves. Thls anxlety
affects student learnlng and behavier (Latchkey,
Rural! Model, 1984). Surveys lndlcate that some
parents belleve or profess to belleve that an 8
vyear old chlld Cor third grader) should be able to
care for himself or herself. Such parents may be

reluctant to reveal that thelr children are alone;

o
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other parents may counsel thelr chlildren not to
reveal that they wlll be alone for securlty
reasons. Experts have suggested thiat the
dimenslons of the problem are truly hldden from
both school and publlc authorltles (Illinols
Assoclation of School Boards, 198%). But
researchers have conslstently found that 25
percenf or more of the school-age population are
latchkey chlldren (Long & Long, 1987>.

A survey revealed In Kevnotes, School Age
News and Views (199C) showed thai an estimated 40
percent or school-age chlldren In this state are
in need of before and after school care, but only
11 percent of the In-need populatlon are belng
served. An lncreaslng number of corporatlons are
offering or supporting chlld care for thelr
employees. The Chicago Tribupne clted a natlonal
study: "A decade ago only 110 employers gave
workers chlld care support. Last year more than
3000 companles provided help, elther on-slte day
care, subsldles, or referra! services.” However,
the fact remalns that many who most need the child

care asslstance are not employed ln posltlons
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which are llkely to offer this fringe beneflit
(I11lnols Assoclation of School Boards, 1989).

Self-care 18 not only not bepeficlal, but may
be harmful, according to evidence compliled by a
number of ruezarchers. Researchers have found
latchkey children to be more fearful and anxlous
than adult-supervised peers (Zigler & Ennis,
1988).' Some researchers belleve latchkey children
may be "at risk" developmentally. In order to
learn new behaviors, children need conslistent,
frequent, and healthy Interaction with warm
affirming adults. Children who do not have access
to such adults may not learn the behaviors
necessary for hea'thy development. The latchkey
arrangement may, also, force responsiblllties on
chlldren too young to cope and may deprlve some
children of the playtime with peers necessary for
the development of soclal skllls (Florida House of
Representatives, 1985).

The rlisks Involved in leaving school-age
children to care for themselves are frightening.
Thelr feellngs of lonellness, fearfulness,
rejection, and allenatlon are accompanled by

increased risks of accldents and sexual



victimlzatlon, overexposure to televislon,
exposure to drugs and alcohol, Improper nutrltlon
leadlng to obeslty, peer pressure leadlng to
vandal lsm and dellnquency, and academic fallure.
For many of them, the telephone has become thelr
only llnk to securlty and the televislon thelr
only friend <(Walters, 1985)>. Latchkey chlldren
are aléo extremely vulnerable to accldents and
abuse. Reports of unattended chlldren belng
victimlzed, encountering burglars, or astarting
flres are commonplace <(Z2lgler & Ennls, 1988>. In
1981, U.S. News and World Report stated that one
in slx calls received by the Newark, New Jersey,
fire department Involved a child or chlldren alone
at home. Many chlldren lack the Judgement to deal
with crises that arlse or the experlence to
prevent minor accldents (such as small flres) from
becoming tragedles (Florlida House of
Representatlves, 1985).

Lonellness or boredom are chlef complalnts of
latchkey chlldren. And In one telllng survey, the
edltors of Sprint, a language arts magazine for
children, asked chlldren to "think of a sltuatlon

that Is scary." Antlclpatlng answers such as



"snakes" or "bad report cards", the edltors were
shocked to dlscover that over 70 percent of the
responding chlldren were most afrald of belng home
alone ¢(2igler & Ennis, 1988>. In a natlonal
survey of chlldren, Z111 found 32 percent of boys
and 41 percent of glrls between the ages of 7 and
11 years worrled when they were home wilthout an
adult.’ The prlimary concern was that "someone bad®
might get Into the house (Powell, 1987).

Most latchkey chlldren are told by thelr
parents to come home after school. Most latchkey
chlldren do. These chlldren are those least
llkely to become lnvolved wlth peers, most 1lkely
to spend hours in frunt of the televislon. If the
stay-at-home latchkey chlld |s otherwise wlthout
companlonshlp, televlisnn can have a very great
impact on hls oc her thinking because latchkey
children do not have readily avallable resources
for helplng select and process what they are
watchlng. These televislion-watchlng chlldren are
routinely called on to deal with Informatlon for
which they have no foundatlon or understanding.

It may be from what they see on television that
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thelr visual Impresslons of what Is usual sexual
pbehavior !s shaped (Long & Long, 1987).

A study by Garbarino In 1981 revealed that
Invest lgations showed a posltive correlation
petween self-care and Juvenlle del lnquency. AsS
lonely chlldren seek companlonshin and
entertalnment on the streets, the result Is often
vandalism, teenage pregnancy, and experimentatlon
with drugs (2lgler & Ennls, 1988).

Chlldren usually learn adult values and adult
behavlors by watchling adults act l1lke adults.
Somet lines today’s modele are only Images;
somet Imes they are stlll only chlldren themselves.
Approximately half of all latchkey chlldren spend
thelr after-school hours In the company of thelr
siblings. Many of these older slbllings are not
really ready to take on the responsibllity of
chlld care and actually need supervlislon
themselves (Dumont, 1987)>. Young latchkey
chlldren learn a great deal about thelr sexuallty
by observing older slbllngs. Older siblings often
determine the televislon programs that both
chlldren watch together. Younger sibllngs often

1isten to muslc selected by older slbllings when




their parents are not home. Datlng patterns, what
is sald to a boy or glrl friend durlng telephone
conversations, estlmatlions of what ls attractlve,
are all often observed In the actlvity of oider
slblings during after school nours. The younger
sipllings may then strive to become similar to the
older one by attempting to adopt the latter’s
behavlér. Older latchkey children themselves may
have had less guldance in these crucial areas of
sexual development so that a great deal of
misinformation can be passed on from one age chlid
to another (Long & Long, 1987).

Many parents, teachers, and politicians have
looked for explanatlions for the changes In sexual
activitles In young adolescents. The exlstence of
easlly obtalned means of blrth control, sex
educatlion In the schools, television, and song
lyrics have all been clted as potentlial culprits.
Untl]l recently, however, few have examined the
impact of self-care as a posslible concommitant of
increased sexual behavior among Amerlican young
people. It seems no accldent that the rise In
sex-related behaviors, unwanted pregnancles and

sexually communlcated diseases parallels the

2
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changes In chlld-care arrangement In Amerlcan
goclety. Chlldren home alone, or in the company
of slbllings, need to be provided wlth
opportunltles to process sexual Informatlon that
they may have plcked up whlle unsupervlised.
Confuslon about sexual lssues portrayed on
televislon, sexual Interactlon with an older
slbllné, and/or sexually expllclt telephone calls
children recelve whlle home alone can all
stimulate anxlety In unattended chlldren (Long &
Long, 1987).

Unless parents are wllllng to tu'ie more
responsliblllty for monltoring thelr chlldren, they
should not be surprlsed that thelr chlldren will
take advantage of the freedom of fered them by
pbecomlng more sexually actlve. The Guttmacher
Institute reports that ln sSome cltles the greatest
increases In teenage pregnancles occur amongd
chlldren 12 to 14 years of age (Long & Long,
1987>. The Natlonal Commlttee for the Preventlon
of Chlld Abuse was told that adolescents are the
ones most often neglected by worklng parents and
harmed by lack of after-school opportunltles.

This lack of actlvitles may even be llnked to teen

32
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sulcldes (McCurdy, 1985). Other problems are
assoclated wlth chlldren who are left on thelr
own. Truancy among chlldren left to get to school
in the morning by themselves Is an lncreasing
tfend (Florlda House of Representatlves, 1985).
Generally, school personnel feel that
chlldren who regularly apend many hours each day
wlthouf adult =supervislion are less well-prepared
for school than thelr more closely supervlsed
peers (Sallgson, 1986). It |s self-evlident that
fearful, lnjJured or dellnquent children do not
make good students. They lack the stablllty and
confldence needed to succeed in school and lack
practice ln cognltlve activitles. In general, as
the level of care falls, soclal adjustment and
academlc performance deterlorates. In 1986
Stelnberg found that chlldren who return home
after school seem to fare petter than those who go
to a friend’s house, and those who go to a
¢riend’s house in turn fare better than those who
hang out on the street (2lgler & Ennls, 1988).
Recent evidence suggests there |s reason to be
concerned about the welfare of latchkey children

who are not at home alone after school. A study




in Wisconsin of 865 children found both boys and
gicrls In flfth through ninth grade to be more
susceptible to peer pressure when they were In an
after-schoo! sltuatlon removed from consistent
adult control. Children who were on thelr own and
not at home were more susceptlible to peer pressure
than children on thelr own In their own homes. A
hleraréhy of susceptlibllity seemed to be operating
(Powell, 1987).

Many researchers seem to think that any adult
is better than none. But other research shows
that poor daycare can have an adverse affect on
school age chlldren, Just as It does on preschool
age chlidren. The auallty of daycare, and the
approprlateness of activities for the age levels
seem to be the difference. In the argument that
regular day-care programs are sufficlent, a study
was done by Vandell and Coranasitl (1988) which
showed that day-care children had signiflcantly
poorer GPAs compared to children In the other
forms of after-school care. There was also sSome
evidence of poorer conduct grades. In the study,
analyses determined that those third graders who

attended day-care centers or who stayed with
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sitters after school recelved sligniflcantly more
negatlve peer nominations for frlends than did
those chlldren who returned home to their mothers
or latchkey chlldren.

There are other views pertalning to latchkey
children. McCurdy (1985) says that belng a
latchkey child may not be so bad, especlally If
the settlngs are rural or suburban, which are much
safer than large urban areas. A survey by Worklng
Mother Macazine found that latchkey chlldren enjoy
t ~e feellngs of independence, privacy and
self-rellance (McCurdy, 1985). A study done by
Galambos In 1983 of rural and small-town students
who cared for themselves found that thelr school
adjustment and academic performance were ldentlcal
to those of peers cared for by adults (Zigler &
Ennis, 1988). Several studies have discovered no
dl fferences In the functioning of children who
were supervised versus unsupervised at home by an
adult after school. The chlild areas measured
included school achlevement, and susceptliblllity to
peer pressure. The studles were conducted in

suburban and rural areas but not urban settings

,
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(Powell, 1987). In a predomlinantly rural,
blue-col lar sample of fourth and seventh graders,
Rodman found no dlfferences between latchkey and
adult-care children’s self-reported sense of
control and self-esteem or In teachers’ ratlings of
the chlildren’s soclal adjustment. Usling a

work ing-class/mlddle class sample of flfth to
ninth graders, Stelinberg found no overall
dlfferences In the responses of latchkey children
and mother-care chlldren to a set of story

dl lemmas assessing susceptlblillty to negatlve peer
pressure, although those latchkey children who
were allowed to "hang out" as opposed to golng
home were more llkely to report that they could be
negatively Influenced by peers (Vandell and
Corasanliti, 1988). A key factor in the flndings
of these studies |s whether the parents know a
chlld’s whereabouts - what Stelnberg calls "distal
supervision." There were minimal differences In
susceptibllity to peer pressure between

adul t~supervised and unsupervised chlldren when
parents knew the chlld’s whereabouts (Powell,

1987).
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Solutlon Strateqy

Based on a revliew of the llterature, sgveral
facts become evident. Chlld care ls everybody’s
responslbllity (Press-Dawson, 1987). Many
creatlve progrems have trled to soften the lack of
supervislon during non-school hours. In some
areas telephone hot-1lnes have been establlshed
for latchkey chlldren who need adult reassurances
or advice. There are area vldeo programs and
books deslgned to help children with thelr hours
alone (Dumont, et al, 1987).

The cost of after-school programs ls clted
frequently as a barrler to program use. However,
the exlst!ing research does not support the ldea
that programs are too expenslve, except for
low-income parents. Schools should help parents
provide more organlzed after-school and summertime
activlitles for students of all ages. Indeed,
parents must learn more effectlve strategles for
controlling the actlvitles of thelr chlldren when
the parents are not present to personally monltor
thelr chlldren’s behavior, but effectlve parental
strategles always assume non-parental support by

organizatlons (Long &.Long, 1987>. Dumont
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(19873 concurs that although publlc schools are
not the only optlon for provislons of before and
after school chlld care, they are one of the most
natural and convenlent. After school programs may
not only provide a place for the chlldren, but may
also provide complementarlty by Increasling the
opportunitles for*social interactlon between
peers. Opportunltles for nelghborhood chlldren to
play together after school have decreased owlng to
the lack of nelghborhood adults In close
proximlty. Many chlldren are directed to go
stralght home and lock the doors when they arrlve
because there are no adults avallable. This
limits the chlldren’s soclal experlences with
peers. Chlld care attendance has been assoclated
with lncreased soclal maturlty and with some
populatlons, with Increased cognltlve development.
Children In the after-school program appeared to
be more advanced ln soclal development as measured
by the abillty to form friendshlps than the
chlldren who attended only the elementary school
program (Carolee, et al, 1987).

School-age chlld care ls primary preventlon

for the physlcal, psychologlcal, and dellnquency
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risks of latchkey chlldren -- problems which can
require even greater state Involvement and expense
(Florlda House of Representatlves, 1985).

There are a varlety of programs for
school-age chlld care, but a program that works
well In cne communlity may not always work well In
another community although some parts of the
program will be successful. When deslgning a
currlculum for a school-age chllc care program,
attentlon should be paid to the reeds and
strengths of the chlldren In the program, and the
communlty’s characterlstlics, the skill of the
staff, days and hours of the program s operatlon,
and the goals of the program (Webb, 1988).

The dlstrlict the author worked In had many
unlque sltuatlons to work around In developlng a
before and after school project: most of the
chlldren were from low-lncome famlilles; this was a
very rural dlstrlct and most of the ch!lidren rode
the school bus for extended perlods during the
day; many parents who had thelr chlldren go home
to relatlves other than the parent worked out of
the county or worked very early and late hours;

and, considering the attendance area of the



distrlct, many may not have wanted to drive the
distance to the school In order for thelr chlld to
take part In the program. The challenge was to
deslgn a project that would serve the needs of the
children well enough that parents would conslder
it worthwhile to go the extra dlstance to have
thelr child participate. There was a district
need for academlc lmprovement and Improvement of
test scores. While thls project was not intended
to be an extenslon of the school day, the project
would lncorporate activitlies that would Infuse
critical thinklng skills Into the actlvitles
provided, and promote cooperatlve learning among
particlpants of the project. With the research
facts In mind, the author Intended to develop and
implement a before- and-after school! project
deslgned to serve the unlque needs of the chlldren

and parents of thls alstrict.
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CHAPTER III
Method

There were Several people lnvolved in the
Implementation ¢f this project. The adthor
collaborated with the elementary principal In
determining the best method and locatlon for
actual Implementatlior of the project. Several
steps toward preparation of thls project occurred
before actual Implementation began. After a
survey (See Appendlix A) was conducted at a PTA
meetling, a need was establlished for an
after-school chlld care project. Approval of thils
project was granted by the dlsirict superintendent
after the practicum plan had been revliewed and
approved by the advisor. The author appeared
before the school board to explaln the results of
the survey, how the program would work, vho 1t
would serve, and answer any questions. A request
was made for program approval and seed money for
personnel wages and Inltlal purchase of materlals
and supplles to fund the project untll the end of

the school year. The deslre of the author In
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developlng the project was to Implement a projeut
that would meet the needs of many parents and
students In the dlstrlct, lncrease criltlcal
thinklng skllls In students while Implement ing
coowveratlve learning strategles, and also
eventually become a self-supporting program.

The school board granted project approval and
agreed to provlde seed money to fund the project
untll the end of school. Following district
procedure, the author developed a Job descriptlon
for a lead teacher and a Job descrlptlon for an
alde, before beglnnling advertlsement for the
posltions. The author was asslgned responsiblllty
for Job advertlsement, and In assurlng that
distrlct procedure was correctly followed. The
Job Tralnlng Partnershlp Act (JTPA) Coodlnator was
approached In an effort to galn addltlonal funding
to help support the salary of the alde asslstlng
the lead teacher. The request was honored, and an
agreement was made to fund one-half of the alde’s
salary, with the stlpulation that the alde work at
least 30 hours per week. Slnce the project was
for less than 30 hours per week, adminlstratlon

agreed for the alde to work the additlonal hours

12
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In the dlstrlct Dropout Preventlon Daycare Program
which was also belng organized at this tlme due to
the closling of one of the two daycare centers In
the county.

The author partlclpated ln all lntervlews and,
together with the Superv!sor of Personnel, made
recommendatlons to the superlintendent, which were
honored. The alm was to have at least two
employees at all tlmes In the project. As the
project expanded, more aldes would be employed as
needed to keep student/adult ratlo to no more than
15 to 1. Before the project began, an lnservlice
for project staff was conducted by the author.
Whlle the lead teacher and alde served as project
teachers on slte with the chlldren, The author
served as project coordlnator, overseelng the
entlre project, and performing all admlnlstratlve
dutles. Prlor to Implementatlon, the selected
staff and the author worked closely together,
developlng the project, a dally tlme schedule for
the project, and a llst of developmentally
approprlate activitles for the chlldren to
particlpate In. (See Appendlx B.> The author also

developed the necessary forms for the parents to
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slen, Including the form for reglstratlon,
emergency authorlzatlon forms, fleld trlp
permlssion forms, dlsclpllnary rules, and a fee
schedule, modeled from a comblnatlon of forms used
by nearby distrlcts In thelr after-school programs
and revised to meet the needs of this district.
The next step was to publlclze and advertlse
the program. A start-up date for the project was
set, and a tlme scheduled for registration. A
presentation was made at an Elementary PTA
program descrlblng the program, actlvitles, and
fees. Letters were sent home by students, posters
were placed In prominent locatlons around town,
and an article about the proJect was publlshed In
the county newspaper. Open reglistratlon contlinued
throughout the proJect. As parents reglstered
thelr chlldren In the proJect, they were requested
to complete necessary reglstratlion forms,
emergency/medical forms, fleld trip permlsslon,
and a parent Informatlon form. Although the
development of a handbook was not accompllshed,
parents were glven a packet of papers explalnlng
the project actlvitles, behavioral expectatlons,

and operatlonal policles. The projzct was open to



all chlldren In Pre-k through grade flve In the
district, but each chlld had (o be reglstered by a
parent or guardlan prlor to particlpation.

The dally schedule for the mornling sesSslon
began at 6:30 A.M. and ended at 8:15 A.M. when
the schoolday began. The afternoon sesslon began
at 3:00 P.M. and lasted untll 6:00 P.M. Both
sesslons were open to a posslble time adjustment
| £ needed. A dally schedule of actlvitles was
¢ Jeloped and posted for the chlldren, allowling
£lexiblllty for the needs of the chlldren or for
speclal events.

Morning sesslons were !mplemented, wlth the
teacher prepared each mornling. A typlcal morning
sesslon was scheduled to begln at 6:30 A.M. After
two weeks, the tlme was moved to 6:45 A.M. when
there were no partlcipants. Because of a total
lack of partliclpatlon, the mornlng part of the
project was discontlnued after four weeks. As a
part of the morning schedule, although breakfast
was not served, students were allowed to bring
breakfast, and help would be glven to students who
needed to flinlsh homework asslgnments. Students

lnvolved would have particlpated In low-key,
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Indoor actlvitles such as board games, readlng
books, and center actlvitles durlng the perlod of
time before the regular school day began.

There were seven students who enrolled ln the
afternoon project. Of the seven who enrolled,
only three attended, and these were not on a
regular basls. Schédule for a typlcal afternoon
session (See Appendlix C) lncluded outslide free
play (a let-down tlme); =nack time; speclal
actlvity time (fun thlngs to do and learn, such as
muslic, games, club meetlngs, art, etc.>; Drop
Everything and Read (D.E.A.R.> time; qulet time
for homework, tutorlng, or other actlvitles which
requlre critlical thlnking skllls and cooperatlve
learning; and free cholce lndoors. After
chlldren began In the project, an lnterest survey
was to be conducted among the students to
determline preferred actlivitles. A parent meetlng
was scheduled to be held after two weeks Into the
project to obtaln lnput, ldeas, and suggestlons
for lmprovement of the projJect. Because of the
lack of partlclpatlon, the scheduled meetlng was
never held although sldewalk conferences wlth

parents by project teachers helped to determlne
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reasons for lack of regular partliclpatlion. Staff
meetings were held on a much more frequent basls
to determlne solutions for the problem.

A second notlflcatlon advertlsing the project
was sent by the school to all parents vla
students, with no response. An Informal survey
conducted durlng the last week of the project
helped to determine the reasons for lack of
particlpatlon of those enrolled. Three of the
parents were teachers. They had enrolled thelr
chlldren so that the chlldren would have a place
to go after school, durlng teacher meetlngs.

Since the elementary school had begun
restructuring thls past year, teacher meetlngs
were very frequent, but tapered off as the
end-of-school actlvitles lncreased, and so the
need for after-school care also tapered off. One
teacher who had enrolled two chlldren suffered a
back lnjury and was out of school for the last six
to eight weeks of school. Grandparents picked the
chlldren up each day after school. One parent
used the project for her chlld whlle she worked on
a PTA program, but dlscontlnued use when the

program was over.
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In development of thls projJect, the author
had researched several different before- and
after- school day care programs. Thls lncluded
programs in adjolning districts, publlshed daycare
revliews, and programs proclalimed as exemplary
during varlous district and state meetlings. The
author wrote to directors and recelved coples of
successfully developed programs and spoke to
directors who were very helpful In conveylng
information about things that did and did not work
In thelr district. While many thlngs that worked
for other districts would not work at this site,
several ldeas whlch the author percelved
worthwhile or feasible were lncorporated Into this
project. The proJect was designed for the unlque
needs of the parents and students In this

district.

Weekly Tlimeframe

Week one. A survey was conducted at a PTA
meetlng to determine need of the project within
our district. There were approximately 130
persons attending the meeting. The author

requested that |f both husband and wlife were
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present that only one respond to the survey so
children would not be dupllcated, Of 70 surveys
returned, approxlimately S0 Indlcated approval of
this projJect, and 25 Indlcated Interest In
enrol1lng thelr chlld(ren) In the project.

Week two., The School Board approval for the
project was granted, and the author was Instructed
to develop Job descriptlons., Followlng Board
approval of the Job descriptlons, permlsslion was
glven to begln Job advertisements. Inltlal
Interviews were conducted by the author and
recommendat lons to the Superlntendent were
honored, resulting 1 the subsequent employment of
personnel In the project. The author developed all
project forms. Staff orlentatlon was held, and a
dally actlvlity schedule was formulated Jolntly
with the staff. Inltlal student reglstratlion was
held, with open reglistratlon contlinulng throughout
the project.

Week three Thls was the flrst week of
project Implementation. The regular dally schedule
was Ilmplemented. The mornlng schedu’ : Included a
breakfast tlme for those bringling thelr breakfast,

a time to flnlsh homework, and other low-key,
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Indoor activitles, such as board games, books and
magazlnes, and free cholce. The afternoon program
was Implemented, and the dally schedule Included:
arrival and attendance check; snack time; outdoor
free play; speclal actlvity time; D.E.A.R. (Drop
Everything and Read) tlme; qulet tlme for
homework, tutorlng, cognitlve thinklng sklll
actlvitles and cooperatlve learnlng strategles;
and free cholce lndoor actlvitles. Students were
surveyed as to actlvitles preferred, and an
orlentatlon perlod was planned In learning the
rules for partliclpatlon In the project as well as
the procedure for checklng out each day. Due to
the low partlclpation of no more than one or two
chlldren per day, the survey and checkout
procedures were conducted Informally and
Indlvidually.

Week four. The regular dally schedule
continued. A parent meeting scheduled to be held
for Input, ldeas, and suggestlons for the project
was done on an Indlvidual basls. Enrolliment
contlnued to be very low. The actlvity leaders
advert lsed throughout the town and notlces were

sent out a second time by the school
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admlinlstratlon to parents of all children In
grades Pre-K through five. It was determined that
It would not be feaslble to reduce fees. The
children attending conveyed favorlite actlvitlies to
the leaders.

An Informal sldewalk survey of parents
indlcated that most were unwlllling to change child
care arrangements so late In the year, though they
st11]1 thought th“= project was needed overall.
Little League baseball and softball for boys and
glrls from thlrd grade up began, with after school
games or practlces held dally. Sibllngs and other
children not Involved as team members participated
as spectators.

Weeks flve throuah eleven. The project
contlnued on a dally basls, wlth regular staff
meetings. Although enrollment contlnued to be
very low, admlnlstatlion agreed to contlinue the
project to the end of the school year, reallzling
the Importance of proJect completlon to parents
who were observing as well as those wlth children
particlpating.

twelve. A survey was conducted

informally with the parents of enrolled children

o1



durlng the flnal week of the project to determine
student and parent satlsfactlon with the project
in meeting cllentele needs, In satlsfactlon with
staff, In providing developmentally appropriate
activitles, and In meeting project obJectives.
Both parent and student response was very
poslitlive.

Althouch partlclpatlon was very low, for the
students partlcipating, a tlme was set aslde each
day for completlion of homework and engagement In
activitlies Involving critlical thinklng skills and
cooperatlve learning. On days of attendance,
because of the low number of particlipants, 100 per

cent were engaged In those activitles.

A
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CHAPTER IV

Results

Evaluatlion of the program was conducted not
ofily during the final week of the project
implementation, but also throughout the project.
Success of the project was to be determined
through growth and continued student enrollment,
and through surveys of parents of enrolled
students. Evaluatlion criteria pertalning to
student enrollment stated that, of the number of
students Initlally enrolling, at least 85 percent
of that number would contlinue participation beyond
the end of the project perlod. Actual student
participation at the end of the project was less
than 20 percent of the enrollment, wlth no
students on a regular baslis, and no more than
three at any one time. These were on a drop-in
basis at very Irregular lntervals.

Through surveys, the¢ author had determined
that particlipatlion should range from elght to
fifteen students per day. The actual number

ranged from zero to no more that three per day.




The small number of partliclpants prevented the
actlvity leaders from carrylng out scheduled
actlvities as antlclpated,

Parents of enrolled students were surveved at
the end of the Implementatlion perlod to determlne
satlsfactlon wlth the overall precgram, staff, and
with project activitles In maklng sure that
actlvlitles match particlpants, needs, and
interests. This obJective would be considered
successful If 90 per cent the parents surveyed
indicated overall satlsfactlon with the project,
staff, and actlvitles., In conducting the
informal survey during the flnal week of the
project, 100 per cent of the parents who had
initlally enrolled thelr child In the project
indicated overall satlsfactlon with the project,
staff, and actlvitles, even though the
particlipatlion had been very low.

Each day that students attended, 100 per cent
of the students were engaged durlng that day In
planned actlvitlies that lnvolved cognltlve sklills,
emphaslzing critical thinklng. Wlith zero to no
more than three partlclpants on any glven day,

cooperatlive learning skllls Involving
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student-to-student Interactlon were minimal.
Evaluatlon of thls obJectlve was easlly conducted
due to the very low number of partlclpants,

When polled as to reasons for not
partlclpatling Iln the project after enrollment, two
teachers who had enrolled students stated that
thelr reason for enrollment was to have chlld care
durino teacher meetlngs after school. Durlng the
flnal weeks of school when end-of-the-year
actlvitlies Increased, staff meetings were held
after school much less frequently, decreasing the
need the chlld care services. One teacher who had
enrol led two chlldren experlenced back surgery and
was out of school for the last six to elght weeks.
Grandparents plcked the chlldren up after school
each day. One parent worklng on a PTA program
enrolled her child, dlscontlnulng use of the
proJect services after the PTA program was over.
Little League softball and baseball actlvitles for
glrls and boys began In the late spring, and
practices or games were held on a dally basls.

The practlce and playlng flelds are adjacent to
the elementary school. With parental permlission,

chlldren could rlde the school buses across to the

N
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adjacent hlgh school, get off the bus, and walk
over to the playlng flelds, all wlithout leaving
school property. Because Little League actlvitles
were the only organized actlvitlies for the
elementary chlldren on a regular basls, many
chlldren partlcipated as team members or as
spectators untll plcked up by a parent or another
relatlve.

The target school has a county-wlde service
area of 545 square mlles. Chlldren llving at the
outer edges of the county rlde the school buses up
to 2 3/4 hours per day. Many parents are
unwilllng to drlve the dlstance requlred to plck
up chlldren after work each day, a possible
dlstance of up to 30 mlles each way. Many parents
are slmply unwlllling to pay for chlld care,
whatever the cost.

Another varlable affectling the project was
the timing In lmplementatlion. Parents were
reluctant to change chlld care arrangements so
late In the school vear, especlally to a new
program that contalned no guarantees for the
future. The history for the establlshment and

acceptance of many new programs ln the county,
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especlally for those lnvolving chlldren, reveals
a reluctance for partlcipation untl!l time proves

that the program wlll remaln establ!shed.

&
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CHAPTER V

Recommendatlons

Durlng the Implementatlon of thls project,
one of the two daycare centers In the county
closed |ts doors. There were no centers ln the
county that were prepared to offer developmentally
approprlate and age-approprlate actlvities for
school-age chlldren. Because there was stlll a
need for school age chlld care, wlth
adminlstratlve permlssion the author, as Dilstrlict
Grants Wrliter, submltted a grant to the Latchkey
Organlzatlon for a development and plannlng grant,
to get seed money to establlsh a new program
beglnnlng wlith the new school year. The grant was
funded.

With grant fundlng, personnel has been
employed to plan and Implement an after schonl
chlld care enrlchment program for the new school
year. Because of the total lack of partlclpatlon
In the before school care portlon of thls project,
the new program wlll address only after-school
care and enrlchment actlvitles., If there proved

to be very low partliclpation then the program
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would be dlscontlnued at the end of the grant
perlod. If enough parents Indlicate a need for
both before-and-after school care, the district
administration is willing to make arrangements to
Implement both programs. Recommendatlons to
implement a regular after-school enrlichment
program based upon thls project stemmed from the
feedback from surveys that Indlcated that the need
was there; primarlly, timing for the project was
wrong. Whlle the baslc format of thls prolject
gseems substantlal, there was never really the
opportunity to see the entire project ln operation
because of the lack of particlpatlion. As
recommended In the proposal, the program should
mold to flt the lndlvidual needs and Interests of
the students In the program.

A presentatlon about after-school chlld care
was made to parents at the Preklndergarten
Orlentatlon. Information In the form of hundouts
have been made avallable on a contlnual basls In
the elementary school offlce, and was Included In
materlal glven to parents of klndergarteners at

the time of reglstration. Handouts were developed



and placed In grocery bags In the local grocery
store.

Because of the projJect Implementatlion during

the last school year, Interest In a day care
program has Increased for the coming school Year.
Using forms, proJect format, and actlvitles
developed during this project, as well as rehirlng
the same personnel, After School Enrlichment was
implemented on the first day of the current school
vear. At the end of the second week of school,
there were elght ch!ldren attending on a regu'ar
baslis and ten children enrolled on a drop-in
basls, for a total of elghteen children. Average
-3]ly attendance has ranged from elght to eleven
children per day.

Because of the newness of before and after
school chlld care programs, especlally in rural
areas, thils proJect will be shared with any
district or Indlvidual who requests It. The
projJect evaluation was shared with the elementary
principal, superintendent, school board and other

district administration.

bhe)
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APPENDIX A

'PO;: PARENTS /JV ‘i), éfQii}‘
#OLSOM, GRANTS

FROM: DR. GWEN DURHAM, LES PRINCIPAL / HYTA
WRITER

DATE: JANUARY 7, 1991

RE: FEASIBILITY STUDY FOR BEFORE AND AFTER SCHOOL CARE FOR
SCHOOL AGE CHILDREN

ARNRAAANNRNNANNAA AR AANANAANTAANRNANNNNNNANNRNRNRNRNANNRARANANAARRNANARANANAS

There is a possibility of implementing a program this
semester to provide before and after school care for school-age
children in Pre-K through fifth grades. This program would not
only include supervision but learning experiences, activities,
and projects for those children participating. To participate,
parents would be charged a fee on a sliding scale, which means
your fee would be according to your income and the number of
children you wish to be served in the program.

This is only a SURVEY and does NOT commit you to the
program. Thank you for your cooperation!!

Number of children in Pre-K through grade 5

Age(s)

+

Where do your children go after school?
Home
Relative's home
Sitter's home
Friend's home
NDaycare

Other:

i

Who takes care of your children after school?
____._ho one

family member (parent, relative, sibling)
_____sitter

friend

day care personnel

other:

Are you satisfied with present arrangements?
Yes
No

€3
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Would you be interested in Day Care provided by the school if it
were available? :

No

Yes

If yes,
_____Before School Care
After School Care
Both Before, and After School Care

Which of the following activities would you be interested in
being provided at Day Care?

Homework help
Girl Scouts/ Brownies
Boy Scouts
4-11 Club
Movies
Arts and Crafts
Computer Activities
Hobbies
Outdoor Activities
Stories
Games: Board games/group games, etc.
Musictime
Tutoring .
Aerobics . '
Community Resource People
Other:
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APPENDIX B
ACTIVITY LIST

Coanitlive Domain
Intellectual development |3 the concern of the
cognitlive domaln. Actlvitlies In art, drama,
muslc, and other creatlve actlvitles are
components to encourage growth In the coagnltlve
domaln. Homework asslstance |s offered dally,
with tutoring upon the request of parents. A
qulet time |s provided so that all students who
need the study time wlll have a chance for a
productlve perlod.

Art:
Body palntling
Child paints self while looklng In a
mlrror using tempra mlxed with 1llquld
soap
Coilage
Chlld glues deslgn on paper
Found obJects from beach walk or
nature walk
Magazline plctures
Odds and ends
Materlal scraps
School box stuff
Paper scraps of different
textures

Foot prints
Chlld palnts feet with tempra mixed with
l1lquld soap then walks on paper
Hand prlints
Child palnts hand wlth tempra mixed wilth
llquld socap then presses hand on paper
Maglc markers
Chlld draws deslgn to muslic
Marble palntling
Child lays paper flat In a box and rolls
over the paper a marble that has been
dlipped In tempra palnt
Moblles
Child glues string to obJects and hangs
them from a branch

6O




Rubblngs

Chlild places textured ltems under paper
then rubs top paper wlth soft pencll or
crayon

Sand castling
Child presses shells or other obJjects
Ilnto damp sand or uses wooden stlick to
draw a deslgn; plaster (3 parts to 1
part water) |s poured over deslgn and
allowed to harden

Sponge printing
Child folds constructlon paper and cuts
a deslgn; unfolds lt; places It on
another sheet; dips sponge Into palnt
and prints cutout deslign

String palnting
Child glues string on cardboard In a
deslgn; when deslign Is dry, with string
covered with palnt, place face down &and
roll with rolling pin or llke object

Craft Actlvitles:

Shells
Woodworkling

Latch hook weaving
Leather

Finger knittling
Beads

Macrame

Social Domaln
Games and fun actlivitles are components that
foster growth In the soclal domaln. Heter-genous
age groups play at centers.

Qulet Table Games and Actlvitles

Solltalre/other card games
Drawing/Indlividual art

Reading

Rest lng

Homework

Playdough

Puzzles

Storles at Language Center, uslng earphones

H6
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Small Group Games and Actlvitles

Water play

Dot to dot drawlngs and games

Art

Jacks

Monopoly

Candy!land

Checkers

Chinese Checkers

Legos

Lincoln Logs

Dom! noes

Muslic Center

Cook lng

Block Center

Sclence Center

Miniature toys:
cowboys and Indlans
farm and zoo anlmals
gsoldlers

Sandbox with toys

Creatlve Group Actlivitlesg

Scavenger hunt
Storytelllng

Thumb Wrestlling

Room Mazes/Obstacle Course
Musical Chalrs

Aeroblcs

Jumprope

Hopscotch

Qutdoor Games

Playground free play
Klckball
Baseball
Bagketball
Sozcer/football
Re,ays/tag
Vol leyball
, Dodgeball . (Cohn, 1989
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Many tlmes problem solving can be attacked through
drama, an actlvity that promotes soclal growth:

Imaginatlve play

Nursery Rhymes and famlllar storles
Origlnal storles wrltten by the students
Plays found In children’s books

Puppets can serve as actors.

Group games: (These games can be tallored to the
age of the chlldren Involved, by
simpllfylng the rules or by addlng
addlitional rules and actlvitles
to the game.)

Squat Tag
One chlild Is chosen to be "it". The chlld
attempts to tag one of the other players who
run or dodge. They cannot be tagged |f they
are squatting.

Saqulrrel In the Trees
Partners form trees by placing both handsg on
other’s shoulders. Another chlld ls the
squirrel In the tree and stands between the
partners. There |8 an extra squlrrel. At
the slgnal all squlrrels change trees. The
extra player trles to flnd a tree. Only one
squlirrel per tree.

Teacher Ball
Several chlldren llne up side by side. The
child selected as the teacher stands In front
of the group. The teacher throws the ball to
each chlld In turn and the chlld throws 1t
back. One who misses the ball goes to the
foot of the line. If the teacher misses, the
chlld at the head of the llne becomes the
teacher.

The Farmer 1s Comling
All players except one, the farmer, stand
behind the starting llne. The farmer seated
a distance away glve the signal for the
chlldren to walk foward. When they approach,
the farmer claps hands and shouts: "The
farmer ls coming!" and attempts to tag one of
the players. The tagged player becomes the
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new farmer.

Clrcle Relay
Children form clrcles. A player ln each
circle 1s galven a handkerchlef. Thls chlld
runs around the clircle and glves the
handkerchlef to the chlld on the rlight who
repeats the procedure. Each chlld In the
circle has a turn. The clircle that flnlshes
flrst is the winner.

Line Relay
Players form teams ln parallel llnes and
count off. The game leader calls out a number
and thls player on each team steps out of
line and runs clockwise around the 1lne back
to the same place. The player who returns
first scores a rpolnt. The team that scores
15 polnts flrst wins.

Mldnlght
One chlld Is selected to be Mr. Fox and one
to be Mother Hen. All other players are
chlckens. Hens and chickens have a gocal llne
some dlistance from the fox. Mother Hen leads
the chlickens to Mr. Fox and asks, "What tlme
ls 1t?" The fox may choose any time to
reply. When the answer is midnlght, hen and
chickens run for goal llne with the fox
chasing them. Tagged chlckens become Mr.
Fox’s helpers. The last one tagged ls the
winner.

Rabblts and Foxes
Two teams are chosen. One ls named the
rabblts and the other |s named the foxes.
Both teams stand behind thelr goal llnes.
The rabblts come out to play In front of
thelr goal llne. One fox calls out, "Run,
rabbit, run!" Rabblts try to return to thelr
goal 1llne before any fox can catch them.
Caught rabblts become foxes. Play contlnues
untll there are no rabblts.

Splders and Flles
Mark two goal llnes and a clrcle large enough
to hold all players, One player, the splder,
squats In the clrcle whlile the rest, the
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flles, stand behlnd the goal llnes., Flles
advance and go around the clrcle t. the
right. When the splder Jjumps up, all flles
run toward a goal as splder tags as many as
possible. All tagged Joln splder In clrcle
and help catch remalning flles. Last fly
tagged ls the spider In the next game.

Shacdow Tag
The chlld who Is It trles to step on the
shadow of another chlild’s head. When that
happens, that chlld becomes It.

Beat the Bunny
The players form a clrcle. A small ball
(bunny) and a large ball (farmer) are glven
to chlldren on opposite sldes of the clrcle.
Polints are scored by the ball that catches up
with the other.

Circle Strlide Ball
Chlldren form a clrcle. They stand with
thelr legs straddled and touchling the next
child’s feet. One plaver stands In the
center of the clrcle and attempts to roll the
ball through the other plavers’ legs.
Players may not move thelr legs but may stop
or deflect the ball with hands. If the ball
passes through a child ’s legs, that c'lild
goes to the center.

Hit the Basket
A circle Is drawn and a waste basket is set
In the center. The chlldren stand outslide of
the clrcle and Iln turn try to throw the ball
Into the basket. A polnt ls scored for each
basket. After an equal number of turns the
chlld with the hlghest score wins.

Red Llght

Two parallel llnes are drawn. All players
except one llne up on one lline. That chlld
stands faclng away from the othersg at the
goal line. Thls player who is It counts
aloud from { to 10, shouts "red 11ght" and
turns to face the other players. Players
race toward the goal llne as the player who
ils It counts, bug must stop when "red llght"
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|s spoken. Any chlld seen moving by the
player who is It ls sent back to the startlng
line. When a chlild reaches the finish lline

that player 1s It.
(Webb, 19883
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AFTER SCHOOL SCHEDULE FOR LAFAYETTE
DISTRICT ENRICHMENT PROGRAM

2:30 -3:15 - Children arriving, attendance, pick helpers
3:15-3:30 - Snack time, clean up

3:30-3:45 - D.E.A.R. (Drop Everything and Read) time
3:45-4:15
4:15-5:00
5:00-5:30
5:30-5:45
5:45-6:00

* Homework, tutoring
*Enrichment time
Cutside free play
Poetry, singing, storytime (Friday's sharing)

Clean up

*ENRICHMENT TIME
1-Centers- [A] Art (clay, paint, drawing)
[B] Flashcards
[C] Games
[D] Puzzles
[(E] Tinker toys
2- Cooking
3= Guest speakers
4- Craft projects

**Times and order are subject to change based on need.




