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The Humanities and the Professions:
The University of Baltimore Model

The University’s project was designed to infuse liberal arts
learning into professional and pre-professional degree programs
at the University of Baltimore. The FIPSE grant helped to refine
the core curriculum which wvas implemented to bring business and
liberal arts students together for a common, humanities-based
educational experience. The activities included inter-
disciplinary team-teaching, faculty development seminars for
business and liberal arts faculty using humanities texts to
discuss ethical issues in relation to the professions, and
release time for core course coordinators to further develop the
curriculun.

J

R



Executive Summary

"The Humanities and the Professions":
The University of Baltimore Model

University of Baltimore
1420 North Charles Street
Baltimore, Maryland 21201-5779

Lawrence W. Markert
Dean
Yale Gordon College of Liberal Arts
University of Baltimore
1420 North Charles Street
Baltimore, Maryland 21201=-5779

Jonathan Silberman
Chair
Economics and Finance Departunent
Robert G. Merrick School of Business
University of Baltimore
Baltimore, Maryland 21201-5779

A Project Overview

The FIPSE grant: was an integral part of an overall
University strategy to infuse professional and pre-professional
academic programs with liberal arts learning. The concern with
the deficiency of liberal arts education among students resulted
in the establishment of an upper-division core curriculum in
1985. The core curriculum consisted of five courses of which the
students are required to take four: Ideas and Writing, Modern

City or Arts and Ideas, World Cultures, and Business, Values, and
Society.

The FIPSE grant served as a bridge between an NEH Planning
Grant for the core curriculum and the establishment of an
endowment to support the curriculum (library and media material,
outside speakers, and faculty development) through an NEH
Challenge Grant. Funding for three primary activities were
included in the FIPSE grant: interdisciplinary team teaching of
the courses in the core curriculum, release time for core course
coordinators for curriculum planning, and faculty development
seminars, called Humanities and the Professions, which use
literature to highlight ethical and professional conflicts.

[E]
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Executive Summary Page 2

B. Purpose

The basic problems we addressed are clear, well defined and
have not been redefined. The purpose of the project was to
develop effective responses to the following challenges:

1. Interfusing professional and pre-professional academic
programs with a strong emphasis on liberal arts
learning.

2. Fostering in liberal arts students a greater

understanding of the interrelationship between the
liberal arts and the professions.

C. Background and Origins

The University’s concern with the deficiency of liberal arts
in the business curriculum and the lack of an understanding of
business amony liberal arts students began in 1983. At this time
the University formed a task force to examine ways of improving
the general education program for all undergraduate majors.

In early fall, 1984, the Task Force presented to the
University faculty a proposal for strengthening general education
requirements at the upper-division level. The proposal was
ratified by an overwhelming (72%) majority of the faculty in
December 1984. That action constituted a crucial first step in
our determination to interfuse liberal learning into our
professional and pre-professional programs.

D. Project Description

Support from FIPSE enabled the University to move beyond the
modest beginnings of our curriculum development funded by NEH to
initiate a more comprehensive approach to the challenge of
interfusing professional programs with a strong emphasis on
liberal learning and fostering in liberal arts students a greater
understanding of the interrelationship between the liberal arts
and the professions. Cur project had three primary components:

1. Funds to support team—-teaching.

2. Released time for Core Course Coordinators.

3. Faculty development seminars.

E. Project Results

)~
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FIPSE GRANT FINAL REPORT

"Humanities and the Professions:
The University of Baltimore Model"

A. Project oOverview

The University of Baltimore is a public, upper-level
(junior-senior), graduate institution. Approximately 62 percent
of our undergraduate students are enrolled in business programs.
The remaining 38 percent of our students are enrolled in
traditional liberal arts majors.

The FIPSE grant was an integral part of an overall
University strategy to infuse professional and pre-professional
academic programs with liberal arts learning. The concern with
the deficiency of liberal arts education among students resulted
in the establishment of an upper-division core curriculum in
2985. The core curriculum consisted of five courses of which the
students are required to take four: Ideas and Writing, Modern
City or Arts and Ideas, World Cultures, and Business, Values, and
Society.

The FIPSE grant served as a bridge between an NEH Planning
Grant for the core curriculum and the establishment of an
endowment to support the curriculum (library and media material,
outside speakers, and faculty development) through an NEH
Challenge Grant. Munding for three primary activities were
included in the FIPSE grant: interdisciplinary team teaching of
the courses in the core curriculum, release time for core course
coordinators for curriculum planning, and faculty development
seminars, called Humanities and the Professions, which use
literature to highlight ethical and professional conflicts.

Students and faculty were the primary groups served by the
FIPSE grant. The major outcome of the project was the refinement
of the core curriculum (see Appendix 1). Course syllabi have now
been evolved to the point where there is a consensus on the
content of each course. Other outcomes were as follows: 1. A
core of faculty with irnterests and experience in teaching each
course now exists; 2. A significant portion of the faculty have
been exposed to seminars dealing with the humanities and the
professions; and 3. There is increased interaction among the
College of Liberal Arts and the School of Business faculty.
Students now also demonstrate an increased awareness of and
appreciation for liberal arts education. Of particular interest
is the student improvement in an understanding of a culture other
than their own and a sensitivity to ethical issues.
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B. Purpose

The basic problems we addressed are clear, well defined and
have not been redefined. The purpose of the project was to
develop effective responses to the following challenges:

1, Interfusing professional and pre~professional academic
programs with a strong emphasis on liberal arts
learning.

2. Fostering in liberal arts students a greater
understanding of the interrelationship between the
liberal arts and the professions.

The majority of efforts to integrate liberal and
professional learning use course work that occurs within the
professional program, or course work that occurs in fields of
study outside of the professional program taught by faculty in
other fields. The emphasis tends to be on the conceptual,
technical, and integrative practice components of study in a
particular field. A business student is advised to take an
English course, or an English professor teaches a business
writing course to business students. The business student takes
a course in "Public Policy and Business."

The approach taken by the University of Baltimore is unique.
The University of Baltimore’s upper-division core integrates
liberal and professional learning through a collaborative and
contextualizing approach. Liberal arts and business faculty have
united around common goals, themes, and concepts. The course
content emphasizes knowledge of broad social, political,
historical, and economic issues as well as values and the arts in
general. An attempt is made to link the knowledge gained from
these courses back to the professional field, or vice versa. The
linkages are made by faculty and students.

our approach to interfusing liberal learning into the
professional programs did experience some difficulties. From an
administrative viewpoint problems develop due to turnover in the
faculty and from the orientation of faculty to their discipline.

The existence of faculty turnover requires renewed
discussion of the core curriculum objectives. New faculty need
to be routinely informed about the planning and objectives of the
core curriculum.

An interdisciplirn iry core curriculum lacks a faculty that is
loyal to each course. Faculty are primarily loyal to their
discipline in which they teach and conduct research. Faculty
appointments are to disciplines. There is no tradition nor
incentive for faculty to invest substantial amounts of time and
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effort in a core curriculum that is interdisciplinary in nature.
Professional demands on faculty time make it difficult 'to
schedule classes and obtain a commitment to the core curriculunm.
This problem was particulary acute among business school faculty.

Another administrative pitfall is the lack of prerequisites
and sequencing of the core curriculum in the advisement
structure. Students, when closed out of major courses, tend to
take clusters of general education courses rather than integrate
these courses throughout their course of study.

Cﬁaglsg.m_tmsl_ang_eng.in.s

The University of Baltimore was established in 1925 as a
private institution comprising a School of Law and a School of
Business. In the mid=1960’s a College of Liberal Arts was added
as a discrete academic division. In 1975 the University became a
public institution. The legislation which brought the University
into the public sector designated it as an upper~-division
(junior-senior), graduate, and professional institation.

Entering undergraduates were required to have completed a minimum
of 56 credit of lower-division work to qualify for admission to
the University as degree candidates.

Currently the University enrolls a diverse student body
numbering around 5,400. Of these, approximately half are
undergraduates. A majority (62%) of the undergraduates are
enrolled in business with the remaining students in traditional
liberal arts programs. The average age of students transferring
in as Juniors is 24 years. Many of the students attend part-
time, are married, and have full-time jobs.

The University’s concern with the deficiency of liberal arts
in the business curriculum and the lack of an understanding of
business among liberal arts students began in 1983. At this time
the University formed a task force to examine ways of improving
the general education program for all undergraduate majors.

The task force, appointed and chaired by the Provost,
included faculty and academic administrators in the humanities,
social sciences, and business. In the course of its work, the
Task Force examined student records at the University of
Baltimore for the period 1979-83. The study revealed that most
majors tended to concentrate heavily (as much as 80% of their
upper-level work) in one or two disciplines and to interact

primarily, if not exclusively, with students and faculty in their
majors.

The Task Force also held intensive interviews with faculty
in every academic department of the College of Liberal Arts and
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The most tangible rssult of our project was the refinement
of and development of support for the upper-division core
curriculum among the faculty, students, and administrators.

Other outcomes were as follows: 1. A core of faculty with
interests and experience in teaching each course now exists; 2. A
significant portion of the faculty have been exposed to seminars
dealing with the humanities and the professiocns; and 3. There is
increased interaction among the College of Liberal Arts and the
School of Business faculty. Students now also demonstrate an
increased awareness of and appreciation for liberal arts
education. Of particular interest is the student improvement in
an understanding of a culture other than their own and a
sensitivity to ethical issues.

F. Evaluation

Sarvey instruments were developed and used to assess three
aspects of the grant activities: team-teaching, humanities and
professions seminars, and student perceptions of the core
curriculum.

G. Summary and Conclusion

our approach of creating interdisciplinary courses had many
benefits: 1. The interaction of business and liberal arts
faculty, 2. the refinement and improvement of the content of the
core curriculum, and 3. the improved perception among business
and liberal arts students of the value of liberal learning in
career oriented programs. This approach required business faculty
to become involved in a program outside of their discipline and
outside of their school. The incentive to commit the time and
energy remained questionable when the rewards for discipline
specific research and teaching seemed greater.

H. Appendices

Appendices include core course syllabi, a list of team-
teaching participants, a list of seminar participants, as well as
a copy of the program, a list of supplementary activities, and a
summary of the results of evaluation instruments.
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the School of Business; read extensively in literature related to
curricular reform; conducted follow-up surveys of recent
graduates; consulted with external advisory boards to the College
of Liberal Arts and the School of Business; sent delegations to
examine general education programs in sister upper-level
institutions in Florida and Texas; and participated in the NEH-
sponsored core visitors program at Brooklyn College.

The major emphasis in the deliberations among University
faculty was on completion requirements for the baccaiaureate
degree; i.e., on the understandings and skills which should
characterize the graduating student in any major. Widespread
concern was expressed among both liberal arts and business
faculty about students’ communication and quantitative skills;
knowledge of history, geography, literature, philosophy, and the
arts; understanding of their own and other cultures and of
contemporary social, political, and economics issues;
understanding of values and ethical principles; and ability to
analyze and synthesize. 1In short, the faculty saw the need to
stgengthen the liberal arts education of all students in all
majors.

In early fall, 1984, the Task Force presented to the
University faculty a proposal for strengthening general education
requirements at the upper-division level. The proposal was
ratified by an overwhelming (72%) majority of the faculty in
December 1984. That action constituted a crucial first step in
our determination to interfuse liberal learning into our
professional and pre-professional programs.

The general objectives of the upper-division core are:

1. To develop in students a broad humanistic perspective
(historical, cultural, philosophical) through the study
of selected works of lasting significance in each core
course.

2. To increase students’ knowledge and appreciation of
philosophy and the arts ,literature, music, painting,
sculpture, architecture) as an expression of universal
themes and ideas.

3. To increase students’ understanding of the role which
humanistic values and perspectives have played in

shaping the social, political, and economic policies
of our nation and our cities.

4. To expand students’ understanding of at least one
contemporary culture other than their own (including
its history, religions, values, literature, and art).
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5. To encourage students to examine values and act on
ethical principles, in both their personal and
professional lives.

6. To increase students’ ability to integrate knowledge
from a variety of disciplines.

7. To develop students’ skills in critical thinking and in
oral and written expression.

With the support of a planning grant from the NEH, the
University began a series of curriculum planning and professiocnal
development activities for faculty teaching in the core. The
University also established the beginnings of a General Education
Committee to oversee the future development of the core
curriculum.

In May 1986 twenty~-five faculty members from the College of
Liberal Arts and the School of Business participated in a two-day
workshop/retreat to finalize syllabi for the new upper-division
core courses. General sessions were held with specialists in
writing, oral communication, critical thinking, and values
"across the curriculum."

Individual course faculty worked with resource persons from
the Walters Art Gallery, the City Life Museums, and the
department of anthropology of the University of Maryland to
identify specific community resources that could be integrated
directly into the courses.

The retreat set the stage for further development of the
upper-division core curriculum to be supported by FIPSE. The
various stages and funding available to support the development
of our core curriculum are shown below:

$10,000 $17,406 $139,181 $676.000%*
orce NEH FIPSE NEH
Report Planning Grant Challenge Grant
1983-83 1986-87 1986-88 1986~88
Aaron & Lilly $169,000~NEH
B. Strauss Fdn. 507, 000-matching

D. Project Description

Support from FIPSE enabled the University to move beyond
these modest beg’1nings funded by NEH to initiate a more
comprehensive approach to the challenge of interfusing
professional programs with a strong emphasis on liberal learning
and fostering in liberal arts students a greater understanding of
the interrelationship between the liberal arts and the
professions. Our project had three primary components:

TRULTITT T T TV
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1. Funds to support team-teaching.
2. Released time for Core Course Coordinators.

3. Faculty development seminars.

1. Team Teaching

The Task Force which proposed the revised general education
requirements strongly recommended that the upper-division core
courses be not only team-planned, but also, where possible, teanm-
taught. Unfortunately, as a public institution, the University
has limited resources to support released time or replacement
salaries for reduced faculty loads.

In order to assure maximum effecti-reness in planning,
teaching and evaluating the core courses, we requested funding to
support one team-taught section of each upper-level core course
(with the exception of writing) per semester for four consecutive
semesters, beginning in the spring of 1987. The courses
"Business, Values, and Society" and "The Modern City" were team-
taught by liberal arts and business faculty; "Arts and Ideas" and
"World Cultures" involved faculty drawn from the humanities and
the social sciences (a list of faculty participating is shown in
Appendix 2).

Regular meetings were held amornwy the teaching faculty of
each course for the purpose of sharing ideas about teaching and
participating in workshops, seminars, lecture programs, and field
trips to enrich and strengthen the courses. The teachers of each
team-taught section c¢onducted separate course evaluations and
shared their experiences and observations in written summary fornm
with their colleagues teaching in the core.

2. Core Course Coordinators

Each Core Course Coordinator received 3 hours of released
time each semester. The coordinators held regular meetings and
workshops of the faculty involved to exchange ideas, develop
teaching techniques relative to units and themes; and naaintain
esprit. The coordinator also monitored teaching and materials
and the integration of skills across the curriculum and kept in
contact with the chairs of departments whose faculty are teaching
in the course. Finally, the core course coordinators submitted
an annual report to the General Education Committee, to whom they
are responsible.

It was the coordinator’s responsibility to see not only that
the course remained vital and alive, but also that it does not
vacillate in development, syllabus, or teaching. The coordinator

Joas
PNy
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identified problems--even, if possible, before they occur--and.
helped to solve them. The coordinator also was concerned that\\\\
the course remain consistent and yet be responsive to new
concepts in subject matter, new texts that should be includeqd,

and new approaches that might be effective.

The Core Course Coordinators were also now included in the
structure of the administration of the general education progranm,
as shown in the following chart:

General Educatjon Committee

faculty from the School of Business

faculty from the College of Liberal Arts
administrator from the School of Business
administrator for the College of Liberal Arts (Chair)
Ex-official, administrators

WKFHEPFPWW

This group oversees:

Core Course Coordinators, one for each of the five core
courses

Teaching Faculty for each of the sections taught within the
five core courses

3. Faculty Seminars in Humanities and the Professions

To foster a greater understanding of the relevance of the
humanities to the professions, we held a series of professional
development seminars for our faculty in business and the liberal
arts. The model and inspiration for this series is a program
initiated in 1980 at Brandeis University, widely heralded by
participating judges, lawyers, physicians, clergymen, and other
professionals.. That program, planned exclusively for
professionals in the legal and business community, and not for
faculty, was "designed to address contemporary social issues,

broad historical and cultural contexts, and the difficult value
dilemmas professionals encounter daily in their practice."

Using classical literary texts such as King Lear, Billy
Budd, and The Death of Ivan Illvich, humanities scholars from
Brandeis lead faculty in the consideration of timeless issues
such as justice, moral choice, altruism and self-interest,
authority and self-will.

We offered two seminars per year for two years for our
faculty as a means of providing opportunities for intense, high-
quality intellectual interaction. Whereas meetings and workshops
for core course faculty focus on specific curriculum and on
teaching, these seminars encouraged the exchange of ideas and

13
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perceptions on issues of timeless significance. They served, we
believe, not only as a stimulating source of personal
professicnal development for participants, but also as a
wellspring of ideas for enriching interaction with students in
the classroon.

Each seminar was for two and a half days, and attended by 14
faculty members and at least two administrators. The seminars
were held in a retreat setting so as to allow faculty time for
total immersion in the project. Over a two-year period, 46
business and liberal arts faculty participated in the seminar
program (see Appendix 3).

4. Supplementary Activities

In addition to those activities outlined in the original
grant request and discussed above, a number of other activities
evolved in support of the objectives of the grant. These were, a
team-teaching workshop, a campus visit by Professor Baruch Brody
to run workshops on Business, Values and Society, as well as on
interdisciplinary team-teaching, and a general education retreat.
These activities are described in detail in Appendix 4.

E. Project Results
1. Primary Project Results

The most tangible result of our project was the refinement
of and development of support for the upper-division core
curriculum among the faculty, students, and administrators. A
brief description of each component of the core curriculum
follows:

a. World Cultures

The purpose of this course is to expose students to a range
of human experiences that fall outside their normal cultural and
social worlds. Specifically, the course is intended to deepen
students’ understanding and appreciation of the diverse world in
which we live, cultivate understanding and sensitivity to the
lifestyle and ways of thinking of a foreign people, and
contribute to liberating students’ thinking from prejudice and
cultural chauvinism. The course emphasizes several aspects of
another contemporary culture, such as its history, customs and
traditions, political system, economy, arts and literature,
social structures, and values. Cultures taught included China,
Japan, South America, and A.rica.

b. Business, Values, and Society

14

;
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The purpose of this course is to have students from the
College of Liberal Arts and the School of Business explore
together the interrelationships between business and various
other sectors of society: the individual, government, and the
international environment. Emphasis is placed sn values and
ethical issues.

c. The ..odern City

The purpose of this course is to provide students with an
in-depth knowledge of a modern city and its historical
development. By examining the social, physical, economic,
political, and demographic changes which have taken place in
Baltimore since the late 19th Century, students will obtain a
more general understanding of how such influences as
industrialization, urbanization, cultural expression, and
governance have shaped the current structure of American cities.

d. Arts and Ideas

The purpose of this course is to cultivate students’
understanding of the interrelationship of the arts and the value
of the arts to the individual and society. Students will analyze
and compare lasting works of art, imagination,and intellect
organized around a central theme and will examine significant
works of art, music, and literature located in Baltimore.

e. Ideas in Writing

The purpose of this course is to teach students to
communicate effectively in writing. The course stresses the
interrelationships among careful reading, critical thinking, and
sophisticated writing. Students will master a variety of writing
strategies and forms, including critical essays, memoranda,
letters, and reports.

2. Other Results

The interaction of the business and liberal arts faculty has
had a significant impact on the intellectual life of the
University of Baltimore campus. Some faculty who participated in
the team teaching program or in the professional development
seminars have commented favorably on this benefit. Now when
issues arise that relate to either the business school curriculum
or on the relationship of the liberal arts curriculum to the
business program, there are informal lines of communication that
allow for productive exchange of ideas.

The exchange of ideas has also resulted in improved teaching
throughout the University. This result emerged primarily in two

.P.d
P
N
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ways. First, faculty involved in team teaching have been exposed
to new ideas and methodologies that relate directly to the core
curriculum, as well as to the courses they teach in their
specific discipline. Second, faculty who have been involved in
the professional development seminars have discovered ways in
which humanities text can be used in course that on the surface
may seem unrelated to traditional humanities issues. Thus, there
has resulted some infusion of liberal learning into the
curriculum of the various disciplines.

Finally, a long range result is the overall impact this
program has on the intellectual life of our students. Generally,
the commitment to liberal learning throughout the University has
increased considerably. Students, most of whom come to the
University of Baltimore for specific career oriented programs,
are beginning to realize that liberal learning is in many ways
more important to long term career aspirations than specific job
skills. They get this message, directly and indirectly, from
their major professors in business administration, criminal
justice, marketing, etc., as well as from the faculty devoted to
teaching in traditional liberal arts disciplines.

F. Evaluatjon

Three survey instruments were developed and used to assess
three aspects of the grant activities: team-teaching, humanities
and professions seminars, and student perceptions of the core
curriculum. The results of each are briefly discussed below.

1. Summary of the Team Teaching Survey (See Appendix 5)

The iesults of the questionnaire indicated that each team
worked togcther in the design and teaching of the course, and in
the evaluation of the students. There were several advantages of
the team-teaching experience that were identified by the faculty
on the survey. Students were encouraged to ‘examine different
values. Students gained the ability to integrate knowledge from
two disciplines. Students developed skills in critical
thinking. The faculty developed an appreciation for another
discipline and benefited from the exposure to different teaching
methods.

Limitations of the team-teaching experience, also identified
on the survey, focused on the difficulty in coordinating these -
courses. Specific concerns included demand on faculty time,
problems of scheduling, rigidity of the structure, and lack of
understand of and commitment to the objectives of the course.

2. Summary of Faculty Development Surveys (See Appendix 6)

| SOy
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After each seminar, the participants were asked to respond
to an evaluation form. The objectives as stated on the form
were:

a. Encourage participant discussion of professional
conflicts as they relate to the literary characters and
conflicts in the selected works.

b. Encourage the exchange of ideas and perceptions on
moral issues.

c. Create ideas for enriching the experience of students
in the classroom.

a. Foster a greater understanding of the relevance of the
humanities to the professions.

e. Create interaction among liberal arts and business
faculty.

The results of the survey indicated that respondents felt
that the objectives of the seminar were met.

The narrative portion of the evaluation indicated positive
reaction to the seminar. The use of texts to discuss moral and
ethical issues stimulated in faculty an awareness of and an
appreciation for the use or literature as a pedagogical tc.‘l in
their courses. The discussions were especially helpful for
those faculty in the business school. For the liberal arts
faculty, the approach was not new but reaffirmed the value of
teaching from a humanities and personalized perspective.

The interaction among faculty as well as the administrators
was especially mentioned as an important component of the
seminar. A final comment mentioned by many of the participants
was that everyone at the University should attend this kind of
seminar and that the University should continue to hold this type
of faculty seminars.

3. Summary of the Student Outcome Surveys (See Appendix 7)

The impact of the core curriculum on students was measured
through a survey. Students were asked about the stated outcomes
or objectives of the core curriculum (see Section 3).

Respondents to the survey rated, using a scale of 1 (no emphasis)
to 7 (heavy emphasis), the amount of emphasis they felt each
outcome of the core curriculum should receive in an undergraduate
program and the amount of emphasis it does receive in the
existing academic program.

| Y
-
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A baseline or control group was used for comparison
purposes. The control group was a sample of graduating students,
surveyed at the end of the Spring, 1987 semester, who had not
participated in the core curriculum. The treatment group was a
sample of graduating students, surveyed at the end of the Spring,
1988 semester, who had taken all the core curriculum courses.

The questionnaires are presented in Appendix 7.

The analyses of the control group are presented in Tables 1,
2, and 3 in Appendix 7. Table 1 shows the results for business
students. The mean ranking on each outcome for ’‘ideally should
receive’ in an academic program and currently ‘does receive’ are
reported. The last column is the difference between ideally and
does receive.

Business students, for example, rated the outcome
’communicate effectively’ as ideally should be received at 6.5
(out of 7), and scored this outcome as currently received at 4.8
(out of 7). The gap between ideal and does receive was 1.6 (this
gap was statistically significant at the l-percent level using a
means difference test).

In all instances the gap between ’ideal’ and ’does receive’
was statistically significant. The gap was greatest in the four
areas that the core curriculum was specifically designed to
address: communicate effectively, apply ethical principles,
understand another culture, and appreciate art and philosophy.

The control group findings for liberal arts students are
displayed in Table 2. Results are similar to that for business
students: a statistically significant gap exists between ideally
should receive and currently received for all outcomes.

A comparison of the control group among business and liberal
arts students is shown in Table 3. With the exception of
’understand the global setting in which business is practiced’
and ‘understanding the social setting’, liberal arts students
scored higher on ideally should receive and does receive for each
education outcone.

The results of the control group support the findings of the
1983 University task force on the undergraduate curriculum. The
task force concluded that widespread concern existed about
students’ liberal arts knowledge and skills. The upper division
core curriculum was designed to close the gap suggested in the
control group survey.

A comparison of the control and treatment groups is
presented in Table 4. These results are preliminary, since the
treatment group sample is only 46 business students. Surveys
will be conducted in the Spring, 1989 that will increase the
treatment group sample.
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No statistically significant difference was found among the
control and treatment groups with respect to the score on :
’ideally should receive’ for each outcome. With regard to ’'does
receive,’ the treatment group score is larger than the control
group score for each outcome. A statistically significant higher
treatment group score was registered for five outcomes:
communicate effectively, apply ethical principals, understand
another culture, understand humanistic values, and appreciate art
and philosophy.

These preliminary findings indicate that the core curriculum
had a positive impact on increasing student perceptions of the
liberal arts education that they received. The gap between
ideally should receive and does receive was narrowed comparing
the control and treatment groups.

G. Summary and Conclusjons

In our summary we would like to emphasize that the FIPSE
Grant was a bridge between the funds we received to plan and
implement our upper-level core curriculum and the NEH Challenge
Grant which will allow us to continue these activities in
perpetuity.

We will, for example, continue with selected team-teaching
assignments. However, we will not initiate these across the
board. We learned from the FIPSE Grant that team-teaching needs
to evolve within the faculty and cannot be imposed.

The Humanities and Professions Seminars will continue,
although the format will be expanded to include faculty from all
three divisions of the University of Baltimore: law, liberal arts
and business. These seminars were a great success. The benefits,
however, must be weighed against the opportunity cost of funding
these seminars. We plan, though, to integrate many of these texts
into the courses within specific majors as a way of addressing
professional issues.

Our approach of creating interdisciplinary courses had many
benefits: 1. The interaction of business and liberal arts
faculty, 2. the refinement and improvement of the content of the
core curriculum, and 3. the improved perception among business
and liberal arts students of the value of liberal learning in
career oriented programs. This approach required business faculty
to become involved in a program outside of their discipline and
outside of their school. The incentive to commit the time and
energy remained questionable when the rewards for discipline
specific research and teaching seemed greater.
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BASIC SYLLABUS OUTLINE

for WORLD CULTURES

I. Introduction to the Study of Culture

A. What is culture?

B. Elements of culture (attitudes, beliefs, language, etc.)
C. Similarities and differences among societies.

D. Problems of culture study.

II. Approaches to the Study of Culture

A. Cultural schools.
B. Approach used in this course.

III. The Selected Region

A. Geography of the region.
B. The people.
C. History of the people.

IV. The Culture of the People in the Selected Region

A. Values, attitudes and beliefs.
. Customs and traditions.

. Family ties.

The social and economic system.
. The political and legal system.
. Education.

. Behavior.

H. Communication.

I. Foreign influence.

J. Business climate.

Mmoo

V. 1Individual Project or Discussion of Special Topics
(at the discretion of the instructor.)

Sections I-III comprises three weeks of the course.
Sections IV and V comprises twelve weeks of the course.




World Cultures: Central America

Course Description

World Cultures studies the history, tradition, and contemporary
society of homc sapiens through the disciplines of anthropolegy, arts and
humanities, economics, geography, psychology and sociology. Each section
of the course concentrates on ona culture. Often a culture is experienced
in a geographical region which comprises several nations. At other times a
culture may exist in one nation which comprises several ethnic groups.
Through study and research students will discover and compare affinities
dnd differences between their own culture and others.

Introduction

An awvareness of other cultures deepens our understanding of our own.
Diversity and alien values challenge our beliefs and assumptions. As our
intellectual horizon expands we move from acute ethnocentricity to a more
cosmopolitan world view. We discover the way in which what seems "right”
to us is our society's adaptation (affected by geography, history, and
tradition) to meeting the needs of humankind.

Many United States citizens think of South America as "everything
below the Rio Grande" even though all of Mexico and Central America are
north of the equator. Nor is our ignorance limited by geography. We know
little of its languages, ethnegraphy, histury, or architecture. when
we look at the political turmoil of Central America., many of us are unavare
of the major differences between Spanish and Bnglish, economic interests
and patterns of colonization. Yet these factors contribute mightily to the
present unrest. Few of us are aware that Mexico may "reclaim”™ Tzxas,
Arizona and New Mexico not by political annexation but by demographics as
millions of people immigrate, legally and illegally, to these states. This
is changing the econcmics and culture of the region.

In this course students will achieve two broad objectives (1) an
understanding of timely events which affect all of ua, (2) an appreciation
of the role played by culture in shaping the way we, and others think,
emote, work, play, worship, fight, and vote.

Thias course begins with an overview of our world's growing
interdependence through a look at its geography and the social ecology
evolving as a result of Western technology. Anthropology is then
introduced as a way of explaining the ties between international systems
and local customs. Central America is the place whose culture we have
chosen in which to examine social institutions and expressions.

Objectives

l. To expose students to another culture, in this case, the geography,
history, and achievements of Caentral America.
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2. To focus on a significant body of knowledge from another culture. The
understanding of culture will be enhanced by knowledge of the people of
Central America. Awareness of the thinking, feeling, and acting
characteristics of a particular people provides a window to their
culture. This constitutes a body of common understandings, ideas,
attitudes, beliefs, values, symbols and behavior which act upon each
other and are transmitted from one generation to another by means of
language, traditions, and institutions while evoilving in response to
changing circumstances.

3. To foster cultural empathy and appreciate the cultural diversity of our
'otldo e .

3. To develop a sense of cultural relativity. Thus we will compare the
mode of thinking, creating, communicating, and behaving of people of
the United States with the people of Central America.

S. To take an interdisciplinary approach, examining the following:
values, political, social, economic, legal and judicial strustures,
artistic and humanistic achievenments.

Texts

Barry, Tom; Wood, Beth; Preusch, Deb, Dollars and LCictators: A Guide
to Central America (New York, Grove Press, 1983), second editien.

Crawley, Bduardo, Nicaraqua in Perspective (New York, St. Martin'a
Press, 1%984).

Garclia-Marquez, Gabriel , One Hundred Years gof Sclitude (New York,
Harper and Row, 1970).

Ropp, Steve C. and Morris, James A., Eds., Central America: Crisis and
Adaptation (Albuquerque, University of New Mexico Press, 1984).

Reserve Readings

Chaliand, Gerard, and Rageau, Jean-Pierre, Strategic Atlas: A Comparative
Geopolitics of the World's Powers, (New York, Harper and Row, 1983).

Von Hagen, Victor, The Ancient Sun Ringdoms of the Americas (London,
Granada, 1973)

Welty, Thomas Paul, Readings in World Cultures, (Philadelphia, J. B.

. Lippincott, 1970).
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OUNIT I: INTRODUCTION TO THBE STUDY OFf CULTORE

A - GEOGRAPHY AND CULTURE

Week Topic Assignment
1 Views of the World Chaliand, 13-18
Geopolitics . 19-25
A World of Oceans " 51-7%
2 Historical Context of the Contemporary Chaliand, 32-50
World
Cultural Bxpressions . 26-30
Latin America and Central America " 160-169
B - ANTHROPOLOGY AND HISTORY: CITIES OF THE JUNGLE - THE MAYAS
3 Definitions: Types, Systems, Person- Von Hagen, 119-224
ality, Religion, Punctionalism,
Determiniam
4 Natives and Invaders Welty, 455-465
Class, Culture, and Conflict - 496-516
S Case Study: Origins of the Established Ropp and Morris, 119-152
Order in Guatemala
ONIT II: INSTITUTIONS
6 Bistory and Politics:
film: Americas in Transition Carlos Puentes
Nationalism, regionalism, and the effects Barvard
of super-power ideologies Commencement Address -
class handout
7 Values and Attitudes: Ropp and Morris, XIIT -
Patriotism - Traditionalists, Revolu- 32
tionaries, Constitutionalists, Individ-
valists and perscnal rebellion
Boaor - God, Reputation, and Public Bsteem
Bthaics and Morality - Corruption, Race,
Poverty and Affluence
8 Cagse Study: Nicaragua Betrayed or, Ropp and Morria, 33-66
Whose 0x was Gored?
9 Somoza and Sandino Crawley, 1-186
10 Mid-Term Exam
11 Economics and Business: Barry, Wood, Preusch,

“Baciendas”, Banks, Industries,
Work BEthic - "Siesta”,

Film: Dollars and Dictators

Labor

-
-
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12 Religion:
Western Christianity
African influences and symbolism
Indian myths and mythology
The Indian revenge
Indian folklore
Superstition and eclecticism
Heritage
Distrust in science
Christianity and adaptation vs. evangelicalism

13 Arts and Creative Works Gabriel Garcia-Margquez
One Bundred Years of
Solitude

14 Panily:
Courtship, Marriage, Pamily Affairs,
Class and Kinship, "Machiamo"

15 Reports on Research

Assignments

This course requires a large amount of reading. The amount of study
time involved may be, quantitatively,; compared to a language course. Looked
at this way, we may say that, short of spending time in the culture or
learning its language, extensive reading about and examples from
the culture are necessary.

In addition to the weekly readings, students by the §th week shall
declare a topic on which a term paper will be based. The topic should be
an in-depth study of one of the weekly assignments. The term paper is due
by the l4th week.

Grades:

Students shall be graded on an average conpounded from their exanms,
term paper and any quizzes. Late term paper grades are penalized one grade
per each day late.

Course Social Life
- The class will be given information on Baltimore/Washington area
films and plays and (voluntary) trips will be planned to embassies
and exhibits in D. C.

= A weekend trip to New York, visits to U. N. delegations, exhibitsa,
restaurants may be arranged.
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BUSINESS AXND 30C1IETY
Course Descriztion:

A ccurse providing an exgloration of the intarrela=:.nship between
business and ~<her sectors of society. Amceng the dimensions to te coveraed
are econenic, ethical, legal, political, and social imeiizasisns of
decision making in bus ness. Hdistorical and ccnt2nmporuiry zractices will be
investigated.

Introduc n:

Todav's bus-.ess orjyarnizations I5 net cgerzte Ln o3 ssoL:zlo o vasuun.

nstead, they o.erate within networks of .nternal and 2xternal siycial
re.ationships. These social networks wrap themse.ves arcund dusinesses so
theroughly as to blur the boundaries between "bus:ness” and "scciety.," One
result of this inseparability is tnat all business decisicns have & social
inmpact, while another is that the vitality of business and even 1its
survival depend on society's actions and att:tudes toward pusiness.
Business and society, then, constitute an interactive svsten. FTach need
the other, and each can influence the other. This cours2 is a study of
those relationships and interactions, their effects, and the maicr social
and =thical challenges which they present %o business. Throughcut, the
zourse the delicate balance of values, ethics, and 2cononics is considered.
Puroose:

To provide a broad unders-anding of the interrslationships anong
business, government, and society. The course will organiza che diverse
relationships linking husiness, government, and scci2fty; analvze She wave
in which business and goverrment function; and svaluats hcw fully business
and government satisiy the preferences and expectat:ions < soci2ty,
Chiective:

i To examine the interactions and interdependenci=s betwea2n ind:rviduals,
buginesses, and other institutions of societv (e.3., legal, policical,

aconomic, social, religiosus, etc.),

2. To examine issues in business decision making and =heir relazion t3z
Rcononics, soci2ty, value sysh2ms, and eth:nz,

2. To #xamine the ethi~al and value assumptions and L2p.lTaticns -has
underli= business issues.

' To examine “he wider ramificatisns of tssues - fecosi:cn making a
business.

3. To focus ¢on structural guesticns and or thecreriszal sr ershioczl iszzues
in a2 business framewcrk.

Prereguisite:

Senior standing.

BLSTCOPY AVAILABLE
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TRXEs:
(T3
Csurse Zutline: \\
\\
1. Business and Society -- Scope and Intrsductian
A. The history and centrceclling feormes 2f business.
3. The nature of capitalisn.
C. The growth of business in zhe 7.8,
Z7. American Business Phil~-scphy
A, Free enterprise systen.
3. Business values and ethics.
C. Challenges to business philosophy.
ITI. Business and the Individual
A. Lovalty, job satisfaction, and product.vity.
B. Fair enmployment ‘practices and impl2mentat:icn.
C. Individual rights.
O. Safety and health provisions.
IV. Government Regulations

T =
a 2 d

-
-

Governnent ‘business partnership.
Gevernment regulations and objectives,
Costs and benefits of regulation.
Economic and social regulations.

grnational Business

International econonic systems.

World trade and its impact on [.3. busi.ness.
Multinational enterprises.

Developed, developing, and undevelcped natiszns--
business issues.

>
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Anshen, Melvin, ed., Managing the Sociallv Resoconsible: Tarwerat-on.  New
York: Macmillan Publlshlng Co., 1974

Baier, Rurt, and Nicholas Rescher. Values and the Futurs Ine Iogack of
Technoiogical change on American Values. New York: Macmil'an, -2435.
Baumhart, Raymond. An Honest Profit: What gusin2ssnen Sa 3bout Ethics In

Businezs. New York: Holt, Rlneha._, Winston, 1963,

Barry, Vincent. Mora! Issues 12 Business. 3IZeincn:t, 23 Madlzwersh
Publishing Co., 1979,
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Cliffs, N.J.: Prentice-Hali, 1983.
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Boulding, Kenneth. The Meaning of the Twentieth Cen=ur-:
Transition. New York: Harpe* and Row, 1964,
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and Allanheld, 1983.
Bucchoiz, Rogene. Business Eavironment and BSublis Pslizv: Implicat:ions
£cr Management. Englewood Cliliffs, N.J.: Prentice-Hall., log-.
Cavanagh, Gerald F. American 3usiness Values in Transizizn. Englewnod
Cliffs, N.J.: Prentice-Hal!l, 1976.
Clinard, Marshall B., and Pater C. Yeager. Carscrate Trime., “aw Taork:
Tree Press, 1980,
CeGecrge, Richard. Business Ethics. Yew Yerk: Macmaslla- Pudlishing Tz,
1682,
» and Joseph A. Pichler, 2ds. Zfhics, Tr2e In=arsrize, ind
Public Policv: Qriginal Essavs on Mcral Issuss =0 3usiness. liew
York: Oxford Cniversi-yv Press, 1973,
Dona.dson, Thomas. Case Studies in Business Zthics. ZInglewoocd Cl:273,
N.J.: Prentice-Hall, 1983.
3
YA
o St
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!
Prentisce-Hall, 12382,
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Mifflin, 1971.

Garrett, Thomas M., Raymond C. Baumhart, and Thecdore v, Pur==2ll., Cases in
Business Ethics. Englewood Cliffs, N.J.: Prantice-Hall, 1953,

» and Richard Klonsk:. Business Ethiczs. ZEnglewood Cliffs,

N.J.: Prentice-Hall, 1986,

Gocdpaster, XK.E., and K.M. Sawver, eds. Ethics and DProblems of the 2ls<
Centurv. Notre Dame, IN: CUniversitv of Nectre Dame Press, 1979.

Greer, Douglas F. Business, Government, and Scaoie=r., Naw ¥ork: Ylacmillan,
1983,

Heilbroner, Robert. Business Civilization in 2esline. liew York: Nor-=sna,
1976.

Luthans, Fred, et.al. Social Issues in Busincss. New York: Simon and
Schuster, 1982.

McCready, W.C., and A.M. Greeley, he Ultipate Values o2 the American
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Peoulation. New York: Russell Sage Publications, 12%75.
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University of Baltimore
Model Syllabus for the Modern City

Prepared by the Modern City Planning Committee
Fall, 1985 -- Spring, 1986

Qourse Degeoription: An interdisciplinary, indepth, study of the
aodern city with a focus on Baltimore. Historical, political,
economic, social, and cultural perspectives are considered in
examining the modern city, its problems and growth. The
resources of Baltimore City will be used whenever appropriate.

Course Objectives and Goals: To provide an understanding of the
experience of the modern city from the interrelated perspectives
of academic disciplines as those disciplines focus on the social,
psychological, econowmic, political, cultural, ethical, and
religious values that influence the lives of residents of modern
cities; to recognize that most students in the class will either
live in, work in, or derive their livelihoods from cities that
are the centers of geographical regicns and their econowmic,
communication, and transportation setworks; to apply a range of
scholarly techniques to gathering information, analyzirg
information, and presenting information about the modern city; to
address the humanistic perspectives about--and the humanistic
manifestation in--city life; and to use the resources of
Baltimore city by mcuns of at least one instructor-supervised
field trip and through other arrangements that each instructor
may devise.

The above goals and objectives are accomplished through but not
limited to th ‘' following required scholarly activities: 4wo essay
examinations; two out-of-class written preparations of an essay
and a book, theater, or movie review; a written piece based on a
field experience involving original source materials, iaterviews,
reactions to events; and an oral presentation and critique of one
of the written assignments.

ended ks

Baltimore City Living Museums.

Oniversity of Baltimore, +i e Yai (Tape).

City of Baltimcre, Charter of the City of Bal&timore.

Douglas, Fredrick. Narrative of the Life of Fredrick Douglas.

Jacobs, James. Cities and the Wealth cf Nations. New York:
Vintage, 19885.

Jefferson, Thomas. Notes ¢cn the State of Virgipia aerd
Political Wit .

Rils, Jaccb. How the Other Half Liveg, - - - - 1390.

State of Maryland Comstitution.

d.5. Comstitution. :

L.S. Census Reports, Baltimore Metropolitan Statistical Area.




Course Outline: (Note: The amount of time devoted to each

topic,

the sequencing of the topics, the number and scheduling

of examinations, the scheduling of field trips, and the scheduling
of presentations are left to the discretion of the individual
instructor. The outline below is based on the sixteen week
semester. )

1.

Origin and Development of Urban Life

a. Cities as communities; as fortresses; as
marketplaces; as governmental centers; as transportaticon
links; as religious shrines; as gecgraphic designations
b. Focus on the American City--the Jeffersonian Ideal
and his Criticism of the City

¢. Focus on Baltimore

Suggested Exercise: An out-of-class essay drawn frcm
above block of imstruction.

Industrialization

a. Evolution of the industrial city from 18th century
European and British experience and 19th century U.S.
experience

b. The types of industry and the relation of industry
to raw materials, transportation, information, socurces
of energy, labor, financial institutions, optimal
markets etc.

c. Focus on Baltimore '
Suggested Exercise: A book review of Jaccbs, Cities and

the HWealth of Nations.

Demographics of the City

a. The changing racial, ethaic, educational, economic,
employment, housing characteristics

b. Focus on Baltimore MSA

Sugdested Exercise: An oral report based on the
examination of census track and a “"windshield"”
comparison of the physical evidence to the statistical
information.

Mid=T Exami .

Cultural Expression

a. The city as socurce of the Arts

b. The city as a consumer of the Arts

¢. The city as a subject of the Arts

d. Focus on Baltimore

Suggested Exercise: A review or an essay using a play,
novel, or film as the source.

ey
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The City as Interrelated and Interdependent Activities
a. Social, religious, economic, political, legal,
cultural/educational, leisure activities by individuals
and groups
1) The opportunities for individual and group
development
2) The tensions and conflicts of individuals and
groups i.e. urban unrest of the 1960’s within the
context of social, economic, and political systems
b. Focus on Baltimore
Suggested Exercise: Paper based on field research;
student oral presentation of paper; student oral
critique of presentation.

The Future of Urban Life

a. The trends of change
1) Industrialized to service economy
2) Urban sprawl, geantrification, ard technological
impacts on all aspects of behavior, and the evolving
Zlobal village

b. Focus on Baltimore

Final Examinati
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Selected Bibliographv
(Note: The following selected bibliography is listed with

reference to general topics that nay or may not relate 0
specific disciplines.)

Economics and Industrialization

Harrison, Bennett. Urban FEconomic Development, Washing%cn, D.C.:
The Urban Institute, 1974.

Jacobs, Jane. The Death and Life of Great Aperican Cities, New
York: Random House, 1961.

‘Jacobs, Jane. Cities and the Wealth of Nations, New York:

Vintage, 1985.

Jacobs, Jane. The Economy of Cities, New York: Random House,
1969,

Galbraith, John K. The Age of Upncertainty, Boston: Houghton
Mifflin Company, 1977, Chapter 11.

Bingham, Richard D., &% Blair, John P., eds. Urhan Economic
Development (Urban Affairs Annual Review Series, Vol. 27),

Beverly Hills: Sage Publicatioms, Inc., 1984.

Pirenne, Henri. Medieval Cities, Princeton: Princeton University
Press, 1969.

Caro, Robert S. :
New York, New York: Knopf, 1974.

Maryland Dept. of Economics & Community Development, Brief
Economic Facts, 1985 Vol. 1 (UB=XHC107M3876, 1985 V.1)

iv ine v \J
» The Urban Institute Press, Washingtoo D.C. 1383
(UB=HC110I53N4, 1983)

Maryland Office of Business & Industrial Develcpment, Marvland
tyniti i iness, 45 Calvert St.
Aonapolis MD 21401, (1-269-3514) (UB=XHC107M3077, 1985)

Maryland Division of Business &% Industrial Develcpment, Communitvy

Economic Inventory for Baltimore City and Baltimore County,
Plus update sheets, (UB=XHC107M3451382 V.3)



The Balitimore Suppapers, as indexed in the Enoch Pratt Library,
Maryland Dept., % Microfilmed.

Baltimore Magazine, UB Library.

The Baltimore Business .Journal Newspaper, 75c/copy/week.

] ' , Maryland Chambers of
Commerce, 60 West Street, Annapolis MD 21401 (1-289-0642)
(UB=XHF 506 5M3M37)

% 117 v ' in Marvland,
Maryland Dept. of Economic & Community Develcpment,
(UB=HD9696.A3.0572.1983)

The package that the Governor’s office "Green Door" project sends
out to new businesses.

Sundstrom, E. & Sundstrom, J Q. ngk_ElaQgg__ﬂszgnqlg___gﬁ_zhg

1 es, Monterey,
Calif: Brooks/Cole, 1983.

Evolution of Modern City
Antin, Mary, The Promised Land (1912).

Barth, Gunther. (j : i i+ e

City People: The Rise of Modern City Culture In
Nineteenth-Century America, (New York: Oxford University Press,
1982).

Excerpt from Frederick Douglass, Narrative of the Life..., (1845)

Handlin, Oscar. "The Modern City as a Field of Historical Study,'

in Handlin and John Burchard (eds.), The Historian acd the
City, (Cambridge, 1963).

Jackson, Kenneth T. "The Crabgrass Frontier...," in Raymond A.
Mohl and James F. Richardson (ed.), The Urban Experiencse:
Themes in American History, (Belmont, 1973), 136-221.

Riis, Jacob. How the Other Half Lives, (18S0).

Riordan, William. Plunkitt of Tammany Hall. (1950; RPr., New York: E.P.
Durrow, 1963).

Thernstrom, Stephen. "Urbanization, Migraticn, and Sccial Mobility
in Late Nlneteenth-Ceatury Amerzua,' in Bartcn J. Berastein
(ed.), T ing A4 eri
History (New York, 1969), 158-175, or earlier editions of
same volume.
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Future of the City

Porteus, J. Environment & Behavior, Reading, Mass:

Addison/Wesley, 1977, (discussions cn urban renewal).

Suleri, P. Arcologyv: The City in the Image of Mag, Cambridge,
Mass: M. I.T. Press, 1969.

Interrelated Activities in the City

Freedman, J. Environment and Behavior, Reading, Mass:
Addison/Wesley, 1377,

Geller, D.M. "Respomnse to Urban Stimulaticn: A Baianced

Approach, " J. of Social Issues, 1980, 38, 88-1(0C.
Gottfiener, Mark (e.d.). Cities in Stress.
Lynch, K, The Image of the City, Boston Mass: M.I.T. Press, 1960.
Murphy, J.F., Williams, J.G., Niepoth, E.ﬁ. & Brown, P.B. Leigure

Service Deljivery Svstem: A Modern Perspective,
Philadelphia: Lea &% Febiger, 1373.

Sundstrom, E. & Sundstrom, Hork Places: Psychology of the
Ehxsigal_Enzix9nmgnn_ln_szlg:_&_Eagngnlss. Monterey, Calif:
Brooks/Cole 1983.
Media footage of riots or the use of the Report of the "Natiopal
v : +OLS Civil D ’ o

~

Levy, Frank, Meltsner, Arnold, and Wildavsky, Aaron, Urban
Qutcomes, Berkeley: University of California Press, 1974.

Arnold, Davis S, Managing Municipal Leisure Services, Washington,

D.C.: Internmational City Management Association, 1380.

Chubb, Holly P. and Michael Chubb. Qng_Ihzzn_Qi_Qur_Ilmgz__An
[ ; : R - Rol i R

urces, New York:
John Wiley and Soms, 1981.

Godbey, Geoffrey. Leisure in Your Life, Second editicn,
Philadelphia, PA.: Saunders College Publishing, 1986.

£raus, Richard. Recreatiop and Leisure in Mcdern Societvy, Third

edition. Glenview, Illinois: Scott, Foresman and Cowmpany 1384.

Teaff, Joseph D. Leisure Services with the EKlderly, St. Louis,
Missouri: Times Mirror/Mosby College Publishing, 1985.
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Government and Politics

Greer, Scott. Governing the Metropolis, New York: John Wiley and
Sons Ine., 1962.

Linebery, Robert and Sharkansky, Ira. Urbap Politics, (3rd Ed.)
New York: Harper and Row, 1978.

Mumford, Lewis. The lrban Prospect, New York: Harcourt, Brace %
World Inec., 1$68.

Mumford, Lewis. The Citv in Historv, MNew York: Harcourt, Brace %
World Inc., 1961.

Wikstrom, Gunnar % Wilstrcm, Nelson, (eds.) Mypnicipal Gavernment,
Politics, and Policy, Lanham MD: University Press, 1382.

Ficti

Burgess, Anthony. A Clockwork Orapnge, New York: Ballantine Books,
1965.

Cheever, John. The Selected Stories of Jobn Cheever, New York:
Ballantine Books, 1980.

Doctorow, E. L. Ragtime, New York: Random House 1975.

Fitzderald, F. Scott. The Great Gatsbvy, New York: Seribner Library
1953,

Herlihy, James Leo. Midnight Cowboy, New York: Dell 1969.
Joyce, James. Ulvsses, New York: Random House, 1934.
G’Connor, Edwin. The Last Hurrah, New York: Bantam 1370.

Pickering, James C. The City in American Literature, New York:

Harper and Row, 1977.
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CluUrge Tescriction

An nterdiscipilnary study of enduring wer<s ¢f inaglnation and int2ll2ect
Lhat aave contriduted o the maxking of contemporasy Slviiilation.,  IXanpisEs
of are, architecture, and music will be used 2 Llluminate =2nCral tnenes
1a lit2rature, pniiosceny, and history. The culsural rescurness cf the
B2a.tinor2 area wll!l be used wherever appropriat=.

-nzroducticn

The spirit of humankind is manifested 1n 1335 werks < art and -magination,
the mind exenmplified in its worka of the 1ntei.ect. This ccurse atcempts
to expiore our creative and intellectual abiiitie v luating sone of

the jreat works of literature and philosophy, view2d agalnst a packground
of art, mus:ic, and nistorvy. This syllabus moves from ancient myth %o
nodern r=2ality centering on four great nements of r:xatlc and pnllosophic
realization. The course 1s constructed so that each teacher has scne
cholce of the central theme to be explored. Themes that might work
aspecially well i1nclude the hero's gquest, the relation of reascn and
aass*cn, the meaning of love, ¢r humanity and 1ts gods. 3ut, whatever the
tne » the courses emphasizes the flowering of the creative and

1nt l ctual.

Course Cbiectives

. To give students a critical appreciation of s
siynif-cant works of art, literature, and ide

2. To eoxpose students to the i1nt2llectual and :su.tura. resourz2s of the
Ba.timore metropolitan area.

3. To e2volve an understanding in the students of the inter-reilaticn o the
arts and the intellect,

4. To develop students' abi.ities to read, writs, and think oriticallv.

Course Cutline
I The Tiassical Heri=age: "... GreeXks bearing 31325" 4 wWweexs
Readings:

Homer, The Iliad

Choice ©f One:

Sopnocles, Cedipus the King Or antlgone
Plato, The Svmposium or 3Apoiogia, Critoy. Pha
Aristotie, The Poerics or Merapnvs.cs o»r =thn
Selected Photoccpizad Yorks to Suppiement Ass
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Iz2.

and Ideas: Tourse Svllabdbus Page 2
Art:

Waiters Art Gallery permanent colizcnion, including Greex
Scu.pture, Roman Art and Neo-classical 3re (fl:des ofF selected
works wilil be discussed in class grior o 3 VLIl T the
gai.ary)
Suzgestad Discussion Toplcs:
Search for Truth Know Thvsels
Zplc Structure and the Hero's Jourmes
Tragzlc Vision
Mythology
Classical Values in Art and Philcscphy
The Light of the Renaissance: "What a piece 5% werk i1s a man..."
(3 weeks)
Readings:

Shakespeare, Hamlet or The Tempest
Seiected Photocopied Works to Supplement Ass:izned

Q
11
Y]
12,
.-J
3
Ve
[1]]

s
"
t

Walters Art Gallery permanent zceollection, including Medieval! Art,
Medieval Manuscripts, Italian Medieval, Itaiian Renalssance, and
Renaissance (Slides of selected works will te i:zcuszed 1n =lass
prior to a visit to the gallery,

Music:
Gregorian Chant
wandering Troubadour Ba:ilads
Court Music
Madrigals

Suggested Discussion Toplcs:

i to Renaissance
Chain of Being

as
ssence Xan's Issence
£

ziscevery

Medi2avs
The Gre
God's =
Sanse o

The Fomantic Recellion: "It was the bes: oOf “ines, LT was Cne
WCr3IT O TIimesS...” {4+ weeks)
R=2adings:

Voltaire, Candide or B8lake, Songs of Innccenc2 and Ixperiancs
Bronte, Wuthering Heights or D.ckens, Hard T.mes Selected
Photocoplred Works to Suppiement the Assigned Readings

REST CGPY AVAILABLE

47
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Arts and ldeas: Course 3viiadus Fage 2

Music:
Bacn, Beethoven, Mozar%, Wagn=r
Berlioz, Svmpnoni2 Fantast:iJue

ArT:
Baltimore Museum of Art and Wa.lters Art Gal.l2rv gernanen-
colilections, inciuding 18th and 15th Century Cclles=ions
Paintings by Wwilirtam Blake (Slides ol zelacted wrrds wio. L=
ilscuss2d n C.l3SS Prior TS oa VISLT ST oTn2 Jallery

F..ms:

Great Expectations or Wwuthering Bei1gnts

- —

Suggested Discussion Topics:

Classical Values. The Romantic Inmpulse
Majestic Clockwork

Duaiism

Classizal Symphony and the Romantic Syapnony

"

I¥V. This Uncertain World: "Let us go then, vou and I...

Readings: _‘ L

Sartre, Existentialism and Humpan Znctions

Choice of One:

T. S. Eliot, The Waste Land

Rilke, Duino Eiegies

O'Ne:xll, The Iceman Cometh

Selected Photocopied Works to Supplement the Assigned Readings

Filnm:
Long Dav's Journevy into Nizht or The Grapes ¢ wrata or
2901
Arc:
Baltimere Museum cf Art permanent osllaction, Lncliiing Tane
CTollec=icon
Prcasso :Slides oI selected works will be iizecuszsed Ln tlizss prics
Lo a visit TS the gailiery)
Mus:.c:
Igor Stravinsky, The Firebird or The Pit2 2 Scriaz
Adaron Corland, Antonin Dvorak

Jazz and Foik

BEST CGPY AVAILADLE

30
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Arts and Iieas: Course Sv..acus
Suggested Discussion Toelss:
The Loss of Faith
¢ The Wilil to Believe
Sccial Reifornm
tncertainty and 3Belief 1n the age of Teen
Course Reqguirenents
-+ ar:tcus shor% gapers, a1t L1=azT =one “>r each =Zn:
<+ 30 oral mrasentaticn of A worX or Thene in o r=l:
S. A lconger, analvtical paper fapproximate.v 10 ca
elaboration of on=2 of the shorter papers deveic
+. Class participation and attendance 1s crucial.

1
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SUGGESTED BAIKGROUND RIAZINGS

Cn.t Z: The Classical Heri%tage

lG

Campbel., Joseph. The Hero

2er, S.r James George., T
Samericn, 2. H. The Storv A
Graveas, Robert. The Greek Mvens
Henle, Jane. Greek Mvths: A Vas
domer. The 2dvssev.

[o
{1 ]

l"l
s

Read, Herbert. The Art of Scu.zture.

Rose, H. J. ) Handbook of Greek Mvthologr.

Se.tman, Charles. Approach 2 Gra=X Art.

Steiner, s20orge and Pagies, Rcoert, 21, Honer.

Tarn, Wiillam and Griffith, G. T. Hellenist:ic Zowvil:izatn:o.n,
Virg:il. The ieneid.

Cnitc II: The Light of the Resnalssance

Cast:glione. The Courtier.

Gambrich, Ernst. Svmbolis Images: Studies 1n She

Kott, Jan. Shakespeare, Qur Contemporarv.

Lovejoy, Arthur. The Great Chain ¢of Being.

Machiavelli, Niccolo. The Prince.

Panofsky, Erwin. Studies in Iconographv: Human:stic Themes :n the ar: of
the Renaissance.

Shakespeare, William. Sonnets.

Tiilvard, E. M. W. The Elizabethan World Picture.

Yates, frances A. The Theatre of the Wworid.
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Tnit IZZ: The Romantic Rebellion

Abrams, M, H Yatural Supernaturalism.

Bate, W, J. from Classic to Romantic.

Siake, Wiiliam. The Marriage of Heaven and Hell.
3loom, Harcld. The Visionarv Companv.

Clark, X=nneth. The Romantic Repellion.

Pope, Alaxander. Essav on Man.

Praz, Marioc. The Romantic Agonv.

l).

Cnit IV: This Uncertain World

Bradpury, Malcolm and James McFarlane. Mcderni:zm

famus, a.dert. The Mvth of Sisvohus.

Zlimann, Richard and Charles F2idelison. Th2 Madsrn Trad-=ion.
freud, Sigmund. A General Seisction from tae Scck3 23 Ireud,
Hughes, Robert. The Shock 2Z the New.

Jove2, James. Ulvsses.

sang, Carl. Man and His Svmbcls.

Aenner, #Zugn. The Pound Er Era.

ynton, Norkert. The Storv of Modern Ar:.

Marx, Rarl and Engels, friedrich. On Literature and Ars,

Russell, Bertrand. Autobicgrapnv.
Stravinsky, Igor. Poetics of Mus:c.

33y,

BEST COPY AVAILABLE
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IDEAS IN WR
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The ability tc cemmunicaze 2372
ing is increasingly crucial %o success &=
mic world and in the caresrs which studen
College of Liberal Arts and the School o
pursue after graduaticn.

Ideas in Writing stresses the interreiationships
petween careful reading, critical thinking, and sophisti-
cated writing. Building on skills mastered in lower-
division composition courses, students will develop the
ability to analyze the contexts within which they write,
to define their purposes clearly, and =o employ appro-
Priate strategies for accomplishing those purposes. At
the same time they will ccme to appreciate the role which
design plays in effective writing and will learn to
devise formats adapted to specific purposes and specific
audiences.

Assigned readings include a work by a major intel-
lectual figure whose ideas have teen influential :in a
variety of disciplines, provecative beoks and 2ssays
which will both illustrate a variety of wriszing stratce-
gies and promote serious consideraticn of important con-
temporary issues, and model examples of academic and
professional writing (for example, Zournal arti lss,
memos, letters, and reports).

| C
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Students are expected to attend class regularly, =c
participate actively in discussions, and to sucmi®= sach
written assignment on time and in an appropriate forma<.
In determining a student’s final grade an instructor will
look for evidence of steady develorment of skills
throughout the semester. Thus a student wno does no=
wrize particularly well at che beginning of the semester
sut who is doing consistently gcod work Dy <he =nd will
receive a grade which recognizes the laval af 2xXpartise

which she/he has achieved and maincained.



"If any man wishes to write a clear style,
let him first be clear in his thoughts."
-=-Johann W. von Goethe

"All the fun’s in how you say a thing.
~--Robert Frost

CCURSE CUTLINE

I. (2 we s) Writing to Inform: Designing Direct Communicaticns

Reading: annual repor% frcm Martin Marietta
Maxine Hairston, Effective Writing,
Chapters 1-4

Writing: the informative memo

II. (3 weeks) Writing to Persuade: Direction and Indirecticn

Reading: model letters selling prcducts
serviges., and ideas
Adrienne Rich, "Women and
Scme Notes onrn Lying"
Hairston, Chapters 5-7, 1l (pp. 211-
216)

~

Ecnor:

Writing: the letter ¢f application
the sales letter cr the prcrecsal

III. (4 weeks) Writing About Ideas: Summary, Response, Synthesis

Reading: Charles Darwin, "Natural Selec+%icn anéd
the Survivai: ¢f che Fittest”
C.P. Snow, The Two Culzures and 3

Second Lcox
Tracy Xidder, The Soui cf a New Machin
Jer-”ny q- -.1- -.a’ A.u nvy
Hairston, Chapters 3, 1. iop.

23=227"

i)

Writing: the abs<trac: or summary
the infcrmal resccnse =c ideas
the synthesizing sssay

c; Sy
'




(3 weexs) Researching, Cesignin

(3 weeks) Writing About Preocess: Clarity and Prescisicn

Reading: mcdel prccess analyses
relevant sections in Tnit III <exts
Hairsten, Chapter 9

Viewing: a videotaped process

Writing: description and analysis c¢Z a process
(drafced in class, revised out of
class)

Drafting, Cocumenzing:

S 3
ls and Strategies

Integration of Skil
Reading: model reports
relevant sectiocns in Unit III tex=s
Hairston, Chapters 10, li (pp. 2
Writing: the business report or the extended
essay (preceded by cral presentation
and discussion of ideas in progress
within a small group setting)

NOTE: An introduction to library resources

presented by a reference librarian will preapare
students to conduct research efficiently.

TEXTS

W
on
.. .
'4 ]
}.a.
O
3

Maxine C. Hairston, Successful Writing, 2ad
(W.W. Nor+ton)

Adrienne Rich, "Women and Hcnor: Scme Nctes cn Lying"
Charles Tarwin, "Nazura: Seiecticn ané the Sur—-iva. ¢of
the Fitctest"

C.P. Snow, The Two Cultures and A Seccnd Lgeck NAL)

Tracy Xidder, The Scul 2f a2 New Machine ‘aven’

a writing handbcck (recommended:

a desk dictionary

cr
~
-

17-223)
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Professor of Socioclogy

History

Associate Professor of Socioclogy
Associate Professor of Econcmics
Director of Writing Programs
Associate Professor of Criminal
Justice

Chair, Economics and Finance
Chair, Public Administration

Director, Master of Publication
Design Program

Assistant Professor of Criminal
Justice

Assistant Professcr of Public
Adninistration

Assistant Professor of History and
Philcscphy

Dean

Professor of Psychology

Associate Professor of Recreation
ard lLeisure

Associate Professor of Goverrment
ard Public Administration
Assistant Professor of Erglish and
Cammications Design

Professor of Psychology

Assistant Professor of English and
Camamications Design

Professor of

Management
Chair of History and Philoscphy

Director, Master of Publication
Design Program

Assistant Professor of Criminal
Justice

Associate Professor Jf Information
and Quantitative Studies

Assistant Professor of English and
Cammications Design

o
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Professcr of Psychology
Assistant Professor of English and

cmmiati?u Design
Professor of Psychology
Assistant Professor of Management

Professor of Sociology

Adjunct, Management

Asgistant Professor of History and
Philoscphy

Assistant Professor of Goverrment
and Public Administration
Associate Professor of Goverrment
and Public Administration

Adjunct, Sociology
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UNIVERSITY OF BALTIMORE

Humanities and the Professions

Seminar Leaders™

Chair, Department of Germanic & Slavic
Languages, Brandeis University

Director of Continuing Studies,

Brandeis University

English and Communications Design,

Assistant Professor, University of Baltimore
Economics and Finance,

Assistant Professor, University of Baltimore

Robert Szulkin
Sanford Lottor
Joan Henley

Clifford Thies

"The Humanities and the Professions:
The University of Baltimore Model"

Co-directors:

Jonathan Silberman Crair, Economics and Finance Department

Richard Swaim Acting Dean, College of Liheral Arts
Lawrence " . Markert English and Communications Design,
Associate Professor
Participants
D. Randall Beirne Professor of Sociology
Richard C. Cuba Professor of Management
David Dianich Professor of Information & Quantitative Studies
Deborah Ford Assistant Professor of Economics and Finance
Catherine R. Gira Provost
Lou Luchsinger Associate Provost
John Mayfield Assistant Professor of History
Dennis McGrath Assistant Professor of Government & Public
Administration

Thoumas Mitchell
Carol M Peirce
Peggy Potthast

S. Lee Richardson
Gail Young

Assistant Professor of Psychology

Chair, English and Communications Design
Assistant Professor of Mathematics
Professor of Marketing

Associate Professor of Accounting

Jr.
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First Day--Wednesday, June 10th

4:00 Arrival at Wades Point _
Room assignments. We requé€t that everyone
settle in by this time.

5:30 Dinner in the Bay Room
at Wades Point Inn
7:30 Film: King Lear

Second Day--Thursday, June llth

8:00-9:00 Continental Breakfast
Dining Room in the Main House

9:00-10:30 King Lear
led by: Robert Szulkin
Bay Room
10:30-11:00 Coffee Break
11:00-12:30 The Secret Sharer
Led by: Joan Henley
Bay Room
12:30-1:30 Lunch

Buffet in Dining Room

1:30-3:00 "Oof This Time, Of That Place"
Led by: Robert Szulkin
Bay Room

Break--enjoy the grounds and’/or waterfront

7:00 Dinner reservations at the Crab Claw,
a restaurant in St. Michaels



Third Day--Friday, June 12th

8:00-9:00 Continental Breakfast
Dining Room

9:00-10:30 The Death of Ivan Ilvich
Led by: Robert Szulkin
Bay Room

10:30-12:00 "Shooting An Elephant"”
Ted by: Clifford Thies
Bay Room

12:00-1:00 Lunch

Buffet in Dining Room

1:30 End of Conference

We aire requesting that the faculty participants be out of rooms
before the morning sessions on Friday. Betsy Feiler, the owner,
needs to prepare the rooms for another group arriving that
afternoon. You are welcome to stay and walk the grounds and’/or
enjoy the waterfront. However, everyone must be out of his‘/her
room by 1:30 p.m.

By owner's redquest, no smoking in the bedroom«. Thank you.

Q. u')
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UNIVERSITY OF BALTIMORE

Humanities and the Professions

Seminar Leaders

Robert Szulkin - Chair, Germanic and Slavic Languages,
Brandeis University

Directnr of Continuing Studies,
Brandeis University

Mollie H. Bowers Associate Professor of Management
John Mayfield Assistant Professor of History

Sanford Lottor

Co~-directors: "The Humanities and the Professions:
The University of Baltimore Model"

Lawrence W. Markert Associate Professor of English and
Communications Design
Jonathan Silberman Chair, Bconomics and Finance

Participants

Veena Adlakha
Lawrence L. Downey

Stephan M. Goldberg
Alfred H. Guy, Jr,
Roxanne Johnson
Elaine S. Loebner
Lou Luchsinger

Joel N. Morse

Donald R. Paddy
Dennis M. Pelletier
William D, Wagman
Charles Walton

James Watson
John C. Wilson

Associate Professor of Management
Associate of Government and Public
Administration

Assistant Professor of Marketing
Chair, History and Philosophy
Assistant Professor of Accounting
Chair, Sociology

Associate Provost

Associate Professor of Economics
and Finance

Assistant Dean,

Merrick School of Business

Dean of Student Services
Professor of Psychology

Associate Professor of Information
and Quantitative Studies

Grants Administrator

Assistant Professor of English
and Communications Design



FIPSE Conference
Coolfont, Berkeley Springs, WV
September 25 to 27, 1987

First Day--Friday, September 25th

5:00 Arrival at Coolfont
5:30 Dinner
7:00 Film: King Lear

Second Day--Saturday, September 26th

8:00-9:00 Breakfast
9:00-10:30 King Lear

10:30-11:00

11:00-12:30

Led by: Robert Szulkin
Coffee Break

"0of This Time, Of That Place"
Led by: John Mayfield

12:30-1:30 Lunch

1:30-3:00 The Death of Ivan Ilyich
Led by: Robert Szulkin
Break

5:30 Dinner

Third Day--Sunday, September 27th

8:00-8:45 Breakfast
8:45-10:15 Billy Budd

Led by: Robert Szulkin
10:15-10:30 Coffee Break
10:30-11:45 "The Outstation"

Led by: Mollie Bowers
12:00-1:00 Lunch
1:30 End of Conference

§¥



UNIVERSITY OF BALTIMORE

Humanities and the Professions

Seminar Leaders

Rebert Szulkin Chair, Germanic and Slavic Languages,
Brandeis University

Sanford Lottor Co=-director of Humantities and the Professions
Brandeis University

Alfred H. Guy Chair, Philosophy/History

Ronald M. Stiff Chair, Marketing

Co=directors: '"The Humanities and the Professions:
The University of Baltimore Model'

Lawrence W. Markert Associate Professor of English and
Communications Design
Jonathan Silberman Chair, Bconomics and Finance

Participants

Kathleen J. Block Assistant Professor, Criminal Justice
virginia R. Carruthers Assistant Professor, English and
Communications Design

Richard J. Caston Chair, Sociology

Lou Luchsinger Associate Provost
Vincent P. Luchsinger Professor, Management
Catherine R. Gira Provost

Alfred E. Gross
Clare MacDonald
Donald Mulcahey
Marilyn Oblak

Katie Ryan
Bansi Sawhney
Ruth Smith
Barbara Stewart

Professor, Psychology

Dean of Admissions

Professor, Philosophy

Assistant Professor, Information and
Quantitative Studies

Director, Public Information

Associate Professor, Economics and Finance
Assistant Professor, Marketing

Assistant Professor, Accounting



HUMANITIES AND THE PROFESSIONS

Seminar Schedule

First Day--Sunday, May 2

4:00 Arrive at Harbourtowne Resort
Room assignments., We request that everyone
settle in by this time,.

5:30 Conference begins
Supper in the Harbour Lodge
7:00 Conference Room

Introduction to the seminar
Film: King Lear

Second Day--Monday, May 23

8:00-~-9:00 Buffet breakfast in the restaurant.
9:00-10:30 King Lear

Leader: Robert Szulkin
Conference Room

10:30-11:00 Coffee Break
11:00-12:30 "The Outstation"
Leader: Ron Stiff
Conference Room
12:30-1:30 Lunch in restaurant.
1:30-3:00 "Sonny's Blues"

Leader: Robert Szulkin
Conference Room

Break--enjoy the grounds and/or waterfront

7:00 Dinner:
Lawn Party Crabfeast at Harbourtown Resort

ERIC -A b4




Third day, Tuesday, May 24
8:00--9:00 Buffet breakfast in the restaurant.
9:00-~10:30 "A Jury of Her Peers"

Leader: Fred Guy

Conference Room

10:30--11:00 Coffee break
Reminder: must be out of rooms by 1] a.m.

11:00~-12:30 Death of Ivan Ilyich
Leader: Robert Szulkin
Conference Room

12:30-1:30 Lunch in the restaurant.

1:30 Seminar ends.

ARARRRRRRARRARRAARKRARRAKEARARRARRLARAARAALSARARAARR LRI R AL A%

On Tuesday, you must have your personal belongings out of
the room by 11:00 a.m. Thank you.

Dress is casual.
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UNIVERSITY OF BALTIMORE -

Humanities and the Profaessions

Seminar Leaders

Robert Szulkin Chair, Department ¢f Cerman and
Slavic Languages, Brandels Univ=arsity

Sanford Lottor Director of Continuing 3Studies,
Brandeis University

Thomas E. Mitchell, Jr. Assistant Professor of Fsycholcgy,
University of Baltimore

Ruth Smith Assistant Professor of Marketing,
University of Baltimore

Co-directors: "The Humanities and the Professions:
The University of Baltimore Model"

Lawrence W, Markert Acting Dean, College cf Libkeral Arts
Jonathan Silberman Chair, Economics and Finance Department
Participants

Rodney G. Alsup Associate Professcr cof Accounting

Irvin Brown Associate Dean, College cf Liberal Arts

Paul Michael Davis Chair, Accounting Department

Catherine R. Gira Provost

Arthur B. Kahn Associate Professor of Iniormation and
Quantitative Studies

George Lassen »v ,fesscr of Psychcelogy

Daniel W. Martin Associate Professor and Cirectcr of
Public Administration

J2rome Paige American Council on Education FPellcw

Carol Peirce Chair, English Department

Charles A. Register Assistant Profassor ¢f Eccnomics

Jonathan L. Shorr Associate Professcr and Director of
Corpcrate Ccmmunications

Becky Strang Asscciate Directeor/Recruiting
Coordinator, Career Development Center

Sydney V. Stern Cean, School of Business

Anne T. Sulton Assistant Professcr and Directcr of
Graduate Criminal Justice Program

Elizabeth S. Cooperman Assistant Professor of Finance

Guest

Dale Parson, Coordinator for The Humanities Center,
West Virginia College of Graduate Studies, WV

Go




FIPSE Seminar

Coolfont Resort
Berkeley Springs, WV
October 28 to 30, 1988

Seminar Schedule

Friday, October 28th

4:00 - 5:00 Arrival at Coolfont
5:30 Dinner
7:00 Film: King Lear

Saturday, October 29th

8:00 - 9:00 Breakfast
9:00 - 10:30 King Lear
Led by: Robert Szulkin
10:30 - 11:00 Coffee Break
11:00 - 12:30 "The Outstation"
Led by: Thomas Mitchell
12:30 - 1:30 Lunch
1:30 - 3:00 "Of This Time, Of That Place"
Led by: Robert Szulkin
Break
5:30 Dinner

Sunday, October 30th

8:00 - 9:00 Breakfast

9:00 - 10:30 "A Jury of Her Peers"
Led by: Ruth Smith

10:30 - 11:00 Coffee Break

11:00 - 12:30 The Death of Ivan Ilyich

Led by: Robert Szulkin
12:30 - 1:30 Lunch

1:30 End of Seminar

ERIC 67
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FIPSE TEAM TEACHING WORKSHOP

Tuesday, April 28, 1987

Faculty Lounge

AGENDA

Introduction 2 - 2:158
Team Teaching--Round table 2:15 - 3:15
Evaluation--Round table 3:30 - 4:30
Summation 4:30 - 5:30

Co-directors: Jonathan Silberman
Richard Swaim

« Gy




FIPSE TEAM TEACHING WORKSHOP

April 28, 1987
Faculty Lounge

Attendees: Thirteen faculty representing the sociology,
political science, english, criminal justice, marketing,
psychology, and information and quantitative sciences
departments,

The discussion describing approaches to team teaching noted
these issues:

Continuity is important. This means that regardless of the
particular approach used by faculty in team teaching, i.e.,
passing the baton, both in the rooum always, alternating
lectures, and so on, it is important to insure that there

is some continuity in the progression of the course throughout
the semester. This matter was raised by several of the
participants. The discussion noted that all members of the
"team'" should be present in the classroom at all times.

Interaction between the faculty is important. This was also

a common concern raised by the participants. This means that
advanced work in the preparation of the class, exams and
continued work by both faculty is necessary to insure that the
course represents a coherent whole. The interaction between

the faculty members in the classroom should demonstrate some
attention to even participation by students and faculty. The
"other" faculty member should not dominate students' discussion.

Recognizing that students are part of the team teaching
experience was also listed as a concern. Heretofore, most team
teaching experience by the faculty involved students from a
single discipline or major. 1In previous team teaching
experiences, where the students did represent various majors,
the nature of the class was a small interdisciplinary seminar,

U



Page 2 of Team Teaching Workshop report

and usually an honors seminar. This was part of an issue raised
by several faculty who noted that "we are asking a lot of these
students." However, other comments suggested that team teaching
may bring different perspectives to the subject and, in fact, may
make the material more digestible because of the faculty being
able to "de-mystify" the material. For example, the "other"
faculty member can ask the basic questions and interpret the
Jargon with the vernacular or different Jargon.

The size of the class was noted as a major variable influencing
the team teaching experience, Large classes being inimical to
team teaching.

Questions concerning "How a team taught course should function"
started a more general discussion regarding the general

education curriculum and suggested that team teaching and

general education should be more inter-school. This was regarded
as a marketing problem and a problem of how to spread the word,
Both team teaching and the faculty seminars were cited as ways to
do this though these alone would not be enough,



Dr. Baruch A. Brody

Conferonce Schedule

Sunday, February 28, 1988

Arrives Piedmont, flight #536, at 11:34 a.m.
Dr. Markert will meet you at the airport.

Reservation at Belvedore Hotel
Phone: (301) 332-1000

Monday, February 29, 1988

Breakfast: Belvedere Hotel. Dr. Markert will neet you
for breakfast in the Howard Room (first floor) at 8:00 a.m.

Morning:

9:00 Meet in Lhe University of Baltimore's Faculty Lounge
Academic Center, Second Floor, Room #252

9:30 First Workshop Session with Faculty members
12:30 Lunch-~-Poe's Public llouse
Afternoon

On your own to prepare for evening lecture.

Evening
0:00 to 6:45 Reception--guests include Board members:
Poe's Public Hoffberger Center for Professional Ethics
House Schaefer Center
Faculty members involved in the Upper
Division Core Course Program
fi. Mebane Turner, President
Dr. Catherine R, Gira, Provost
7:00 Lecture in Moot Court Room
Topic: "Profit Motive in the Health
Care Industry"
8:00 Conclusion

Dinner at the Brass Elephant Restaurant
Wayne Markert
Lou Luchsinger

-
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Tuesday, March 1, 1988

Breakfast: Relvedere Hotel. Room service or restaurant on
the first floor. Charge to your room number.

9:00 Meet in the Educat.ional Foundation Board Room
Located at 1304 St. Paul Street

9:30 Second Workshop Session
12:30 Lunch in the Board Room

1:30 Conclusion

Afternoon free. You will need to arrange for transportation
service through the Belvedere Hotel to return to the airport.

Return: Piedmont, flight #299, at 6:57 p.m.

AAXRARARARRRRARRAAAAAARAARRARRRRANRRARARRRRAARARAKNARAARAN AR AR AR

Dr. Lawrence Markert
work phone: 625-3286
home phone: 467-5024



University of Baltimore

MEMORANDUM TO: All Faculty
Robert G. Merrick School of Business
Yale Gordon College of Liberal Arts

Yale Gordon
FROM: Lawrence W. Markert, Chair College of Liberal 4rts
General Education Cammittee 1420 N. Charles Street
' Baltimore. Maryland 21201.5779
DATE: February 15, 1988 1301) 6253294

SUBJECT: Bredy Visit and Workshops

Part of Professor Baruch Brody's visit will involve several
workshops, as well as a public lecture on Monday evening, February
29, 1988. 1 have set up the following schedule of workshops ¢

WORKSHOP ONE

Monday, February 29, 1988: 9:30-12:30
Location: Faculty Lounge
Lunch Provided at Poe's Following the Workshop.

Topi=: Inter-Disciplinary Teaching.
Participants Identified Thus Far:

Virginia Carruthers, English Department

Richard Caston, Sociology Department

Dick Cuba, Management Department

Larry Downey, Goverrment and Public Administration
Fred Guy, Philosophy Department

Wayne Markert, English Department .

Tom Mitchell, Psychology Department

Carol Peirce, English Department

Jon Silberman, Econamics Department

Gail Young, Accounting Department

WORKSHOP TWO

Tuesday, March 1, 1988: 9:30-12:30
Location: Board Room, Educational Foundation Building
Lunch Provided in Board Room following Workshop

Topic: Business and Society: The Integration of Values
Participants Identified Thus Far:

Randy Beirne, Sociology Department

Arthur Berkeley, Management Department
Derral Cheatwood, Criminal Justice Department
Al Gross, Psychology Department

Joan Henley, English Department

George Lassen, Psychology Department

.
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Brody Memorandum Page 2

Wayne Markert, English Department

Dennis McGrath, Govermment and Public Administration
Don Mulchaey, Philosophy Department

Lee Richardson, Marketing Department

Jon Shorr, Corporate Cammunication

Jon Silberman, Econcomics Department

William Wagman, Psychology Department

I want to encourage as many faculty as possible to attend these workshops so
that we can have a good exchange of ideas in relation to the upper level core
curriculum. Other names will be added as the day approaches. Please note
that even though the second workshop will focus on Business and Society, we
will address issues that relate to the curriculum as a whole.

Finally, let me remind you that Professor Brody will speak on Monday evening
fram 7:00 to 8:00 p.m. on “The Profit Motive in the Health Care Industry."
If you have a class on Monday, please arrange for your students to attend.
If you have clasges on other evenings during the week, please encourage your
students to attend, or build it into your class assignments.

Thanks for your help on all of these events.



Core Curriculum Spring Retreat
Government House
May 9, 1988

AGENDA

8:30 - 9:00 Coffee ani Pastries

9:00 - 10:30 Plenary Session

Reporf on the lower level general education requirement
Discussion: lower level/upper level coordination

Preliminary Discussion: Coordination of upper level core
Questions: Comron goals for courses (see attached list of goals
for the core curriculum). Methods for insuring coordination.

19:20 -~ )11:00 Coffee Break

11:09 - 12:30 Group Meetings: Core Courses
Discussion Leaders and Groups:

D. Randall Beirne, World Cultures: Room to be Assigned
Donal 1 Mulcahey, Business and Society: Room to be Assigned
Lawrence Downey, Modern City: Room to be Assiqgned

John Mayfield, Arts and Ideas: Poom to be Assmned

Topics to be discussed:

Unifying the Core: How can we work with the other courses,
reinforce what's beinq taught in other courses. Speculate! We
will discuss what is being taught in the various courses later.

Content: Take this opportunity to discuss what is being done in
the various sections of this course. Perhaps each person who has

taught the course should spend some time discussing what he/she
does in the course.

Resources for the Core: Spend same time talking about what

resources you are using in your courses and what additional
resources you need.

Be Prepared to Report to the Group After ILamch. We can use this
time to inform faculty about the specifics of each course.

Vb




12:30

1:30 LUNCH (Gourmet Lunch Provided by Mortons)

1:30 - 2:30 Plenary Session: Reports
2:30 - 3:00 Break: Soft Drinks .
3:00 - 4:00 Plenary Session

Report on Core Evaluation: Jon Silberman

4:00 - 5:00 Wrap Up Session
Discussion Topics:

Where do we go from here? What should the general education
coordinator be working on next year? What's the reldtion between
the major and the Core Curriculum? Do we look the current
structure of the courses? Other questions

P
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NAME :

DEPARTMENT:

RANK :

YEARS OF EXPERIENCE:

TEAM TEACHING EXPERIENCE:

EVALUATION FOR THE TEAM TEACHING FACULTY

A. Were the following activities part of your team teaching experience?

Yes No

1. Did each instructor determine what he/she wants the students to learn
in that section of the course?

2. Did you use any audio-visual and/or other instructional media?
If so, what?

3. Has a supplemental reading list been developed and beern given to the
students?

4. Has each instructor determined how the students will be evaluated?

5. Has each instructor determined how their instruction will be evaluated?

6. Are the students given a list of objectives for the course?

7

. Does each instructor attend the ccurse, whether or not they ars teaching?

B. Would you say that the following were an advantage of your team
teaching experience?

Yes No

1. Developed in students' skills in critical thinking

2. Developed in students' skills in oral and written expression

3. Increase students' ability to integrate knowledge from two disciplines
4. Developed in students' a humanistic perspective

5. Developed your appreciation of another discipline

6. Encouraged students to examine different values

7. Improved you teaching abilities/methods

8. Gained insight to be used in teaching courses within your discipline
9. Gained insight to be used in your research

10. Interaction/special projects which occurred in the classroom that would
not take place except for tzam teaching

11. The students benefitted from team teaching

V)




C. Would you say that the following were a limitation of your team
teaching experience?

Yes No

. Lack of understanding and committment

. Rigidity of structure

. Demands on faculty time

. Problems of scheduling

. Resistance to change

. Necessity for pre-planning

. Difficulty in maintaining a balance between unity and diversity
. Difficulty in organizing the course

Y ® N 00 B W NN -

. Lack of available research
Demands of multiplicity of faculty roles
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Instructor

Course

Team taught with

TEAM TEACHING EVALUATION

Have you team taught before?

Describe the approach you are using in team teaching?
(for example, syllabus development, presence in
classroom, grading, and so forth)

If anything, what do you dislike about team teaching?

If anything, what do you like about team teaching?

How should a team taught course work/function?

Would you do anything differently?

-=in terms of team teaching?

-=in terms of the core course?

A



NAME:

DEPARTMENT :

RANK :

YEARS OF EXPERIENCE:

TEAM TEACHING EXPERIENCE:

EVALUATION FOR THE TEAM TEACHING FACULTY

A. Were the following activities part of your team teaching experience?

Yes No

/5 1. Did each instructor determine what he/she wants the students to learn
in that section of the course?

o 2 2. Did you use any audio-visual and/or other instructional media?
" If so, what?
5 /0 3. Has a supplemental reading list been developed and been given to the
students?
4. Has each instructor determined how the students will be evaluated?
5 /2 5. Has each instructor determined how their instruction will be evaluated?
6. Are the students given a list of objectives for the course?
2

. Does each instructor attend the ccurse, whether or not they are teaching?

B. Would you say that the following were an advantage of your team
teaching experience?

Yes No
/¢ | & 1. Developed in students' skills in critical thinking
/2 | 4 2. Developed in students' skills in oral and written expression
/5 ol 3. Increase students' ability to integrate knowledge fram two disciplines
/3 4. Developed in stuu-. .s' a humanistic perspective
J¥ | 3 5. Developed your ap,. ..iation of another discipline
/7 / 6. Encouraged students to examine different values
/3 4 7. Improved you teaching abilities/methods
/3 a 8. Gained insight to be used in teaching courses within your discipline
7 & 9. Gained insight to be used in your research
// & 10. Interaction/special projects which occurred ‘n the classrocm that would
not. take place except for team teaching
// 2 1l. The students benefitted from team teaching

Q. 52
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C. Would you say that the following were a limitation of your team
teaching experience?

Yes No
4 | /3 1. Lack of understanding and committment
4« | /2 2. Rigidity of structure
/3 5~ 3. Demands on faculty time
3 |/4 4. problems of scheduling
5 |/ 5. Resistance to change
/! {7 6. Necessity for pre-planning
5 /0 7. Difficulty in maintaining a balance between unity and diversity
5~ /3 8. Difficulty in organizing the course
/0 ? 9. Lack of available research
7 ? 10. Demands of multiplicity of faculty roles




Instructor

Course

Team taught with

TEAM TEACHING RVALUATION
Have you team taught before?

Describe the approach you are using in team teaching?
(for example, syllabus development, presence in
classroom, grading, and so forth)

If anything, what do you dislike about team teaching?

If anything, what do you 1like about team teaching?

How should a team taught course work/function?

Would you do anything differently?

-=in terms of team teaching?

-—-in terms of the core course?
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HUMANITIES AND THE PROFESSIONS: WADES POINT

Program Evaluation

Dear

Your evaluation of and comments about this humanities program are
essential components of our assessment of its success. Thoughtfully
respond to the following questions in a frank and thorough manner. Wwe
especially appreciate your taking the time to include your personal
reflection and assessment in the "Comments" section at the end.

Jonathan Silberman =-- Richard Swaim
Co-project Directors
FIPSE Grant

PART 1: Program Objectives

1. Encourage. participant discussion of professional conflicts as they
relate to the literary characters and conflicts in the selected works.

2. Encourage the exchange of ideas and perceptions on moral issues.

3. Create ideas for enriching the experience of students in the
classroom. )

4, Fozter a greater understanding of the relevance of the humanities to

the professions.

5. Create interaction among liberal arts and business faculty.

SL



Program Evaluation
Page 2

Circle the number which
category.

1. To what degree was

1 2 3

most closely corresponds to your rating in each

objective '1' attained?
4 5 6 7

not at all

2. To what degree was

1 2 3

to a high degree

objective '2' attained?

4 ) 6 7

not at all

3. To what degree was

1 2 3

to a high degree

objective '3' attained?

4 5 6 7

not at all

4. To what degree was

1 2 3

to a high degree

objective '4' attained?

4 S 6 7

not at all

S. To what degree was

1 2 3

to a high degree

objective '5' attained?

4 S 6 7

not at all

6. How did the discussion format contribute to menting the objectives:

1 2 3

to a high degree

4 S 6 7

not at all

to a high degree

e
]

7. How did the group facilitator's skill contribute to meeting the

objectives?
a. Sandy Lottor 1 2 3 4 5 6 7
not at all to a high degree
b. Bob Szulkin 1 2 3 4 5 6 7
not at all to a high degree
- o/




Program Evaluation
Page 3

10.

11.

How well did the literary work assist

in encouraging discussion?

a. King Lear 1 2 3 4 5 6 7
not at all to a high degree
b. The Death of Ivan Illyich 1 2 3 4 S 6 7
not at all to a high degree
c. The Secret Sharer _1 2 3 4 5 6 7
. not at all to a high degree
d. '"Shooting An Elephant"” 1 2 3 4 S 6 7
not at all to a high degree
e. "Of This Time Of That Place" 1 2 3 4 5 6 7
not at all to a high degree

How well did the conference site (accommodations, location,
atmosphere) contribute to meeting the objectives?

1 2 3 4 ) 6 7
not at all to a high degree

Do you believe that the program design was an effective means of
eliciting your feelings, reactions, and personal experiences dealing

with your role as a preofessor?

1 2 3 4 5 6 7
not at all to a high degree

wWould you recommend this program to:

a. Other UB professors?

YES

b. Other university personnel?

NO

YES

(Please specify group(s)

NO

and state why.)

85
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Program Evaluation
Page 4

12. Do you feel that future programs should include
both faculty and administrators?
YES NO

Explain:

PART 2: Comments

1. How would you improve the program (design, facilitators, other
participants, works used, location, etc.)?

2. In what ways did this program meet, exceed, or fall short of your
personal expectations?

co
.-~
e,



Program Evaluation
Page 5

3. Do you feel any differently about your role as a professor or
administrator after participating in this program? 1If so, how?

4. If you are a faculty member, do you think that this experience will
£fect your teaching? YES NO
If yes, in what ways?

5. Is there anything else you would like to tell us?

THANK YOU
Co-project Directors
FIPSE Grant

<
-
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HUMANITIES AND THE DPROFZSSIONS: COOLTCNT
September 25 - 27, 1937

Program Evaluation

Dear :

Your evaluation of and comments about this humanities program axe
essential components of our assessment of its susccess. Thoughtfivlly
respond to the following guestions in a frank and thorough manner. We
especially ampreciate your taking the time t¢ include your personal
reflection and assessment in the "Comments" sec:tion a% the end.

Jonathan Silberman =-- Wayne Marker-
Co-rrciect Directors
FIPSE Grant

PART 1l: Program Obiectives

1. Encourage particinant discussion of professional ccnflicts as they
relate to the literary characters and conflicts in =he se.ecred works.

2. Enccurage the exchange ot ideas and perceptions & mcral iccuas,

3. Create ideas for enriching the experience of students in =he
Cclassroom.

4. Foster a greater understandinag of the relevance of the humani-ies to
the professions.

S. reare interaction among liberal arts and business faculty.



Program Evaluation
Page 2

Circle the numker which
category.

1. To what degree was

3
1 2 3 .

mest closely corresponds to vour

objiective 'l' attained?
&z /R / o
4 S B 7

not at all

2. To what degree was

/ /
1 2 3

to a high decree

objective '2' attained?

g /7  J7 /A
4 5 6 7

not at all

3. To what degree was

/ 3 /2
1 2 3

to a high cegree

obiective '3' attained?
/7 F A &
4 5 6 7

not at all

4. To what degree was

/ 3
1 2 3

to a high cegree

obiective '4' attained?
-/ S G
4 ) 6 7

not at all

5. To what degree was

1 2 3

te a high degree

objective '5' attained?
/ 5 /4 33
4 5 6 7

not at all

6. How did the discussion format contridbute to meeting the obiectives:

/
1 2 3

to a high degree

s )5 R
4 5 6 7

not at all

to a high degree

7. How did the group facilitator's skill contribute to meeting the

/5§ S0 sF s

objiectives?

a. Sandy Lottor

b. Bob Szulkin

1 2 3 4 S 6 7

not at all to a high degree
< 3 s 7 2 /7

M 2 3 4 5 6 7

not at all e a ..lgh degroe

ra<ina in each
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Page 5.

8. How well did the literary work assist in encouraging discussion?

SN I S S
"?345/5%7

a. King Lear 1 2
not at all TO a 2igh cegree
S R S s A O
b. The Death of Ivan Illyich 1 2 3 4 5 6 7
not at all te a high degree
¢. Billy 3Budd 1 2 3 & 5 6 7
not at all TC a igh cegree
d. '"The Outstation" 1 2 3 4 5 5 7
not at all to a high cdegree
e. "Of This Time Of That Place" 1 2 3 4 5 6 7
not at all to 2 high fegree

9. How well did the conference site (accommodations, location,
atmosphere) contribute to meeting the cbjectives?

/ /2 S /9
1 2 3 4 5 5 7
not at all Yo a high degree

10. Do you believe that the program design was an affective means of
eliciting your feelings, reactions, and personal experiences dealing
with your role as a professor?

2 D5 e
1 2 3 4 S A 7

/
not at all to a high degree

11. Would you recommend this program to:

"

a. Other UB professors?

"
11
n
/,
O

b. Other university personnel? 54 o<

"
{1
n
'
O

(Please specify group(s)
and state why.)




Program Evaluation
Page 4

12. Do you feel that future programs should include
both faculty and administrators? éﬁé 4&

Explain:

PART 2: Comments

1. PFow would you improve the program (design, facilitators, other
participants, works used, location, ete.)?

Q9]

In what ways did this program meet, exceed, or fall sheort c¢f your
personal expectatiens?

e Jd

A



Progran Evaluation
Page 'S

3. Do you feel any differently about your role as a professor or
administrator after participating in this program? IZ cc, how?

4. If you are a faculty member, do you think that this exrerience will
affect your teaching? YES NO
If yes, in what ways?

5. Is there anything else you would like to tell) us?

THANK YOU
Co-nrnir~t Directors
FIPSE Grant

Y0
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STUDEN TCOME SURVEY ' | \

Listed below are fourteen educational outcomes that may be important for undergraduate students preparing
for professional careers in several fields. Educators in different fields place different emphases upon

them.

l. As a student, how much emphasis do you believe ideally should be placed on each outcome below during the
undergraduate program in your professional field? Or, phrased another way, how important is it that you
possess each competence or quality described in. the list below when you accept your first professional
position?

2. How much emphasis do you believe each outcome actually receives at the University of Baltimore.
Using a scale of 1 (no emphasis) to 7 (heavy emphasis), please circle a number on the appropriate scale
provided for each item below to show the amount of emphasis you feel the outcome:

- Should receive (IDRAL) in an undergraduate program.

- Currently does receive (OUR PROGRAM) at the University of Baltimore.

EMPHASIS ON QUTCOME

1. The graduate should be able to use written IDEAL: \‘ 1 2 3 4 5 6 7
and oral communication effectively.
OUR PROGRAM: 1 2 3 4 5 6 7

2. The graduate should understand the social, IDEAL: 1 2 3 4 5 6 7
environmental, economic, and cultural
setting in which business is practiced. OUR PROGRAM: 1 2 3 4 5 6 7
3. The graduate should be able to integrate IDEAL: 1 2 3 4 5 6 7

knowledge from a variety of disciplines.
OUR PROGRAM: 1 2 3 4 5 6 7

4. The graduate should know and apply ethical IDEAL: 1 2 3 4 S 6 7
Ptinciples in both in his/her personal
life and professional life. OUR PROGRAM: 1 2 3 4 5 6 7

R



10.

11.

12.

The graduate should demonstrate the abiltiy
to anticipate and adapt to changes in
society and technology that are

important to the profession.

The graduate should have developed an
identification with a professional role.

The graduate should have a broad
humanistic perspective.

The graduate should be willing to
cooperate with or participate in
research or other scholarly activities
that improve professional practice.

The graduate should actively seek
opportunities to update professiona.
knowledge.

The graduate should understand at least
one contemporary culture other than their
own,

The graduate should understand the role
which humanistic values and perspectives
have played in shaping social, political,
ani economic policies of our nation and
our cities.

The graduate should understand the global
setting in which business is practiced.

IDEAL:

OUR PROGRAM

IDEAL:

OUR PROGRAM

IDEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAM:

104
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13. The graduate should be able to integrate IDEAL: 1 2 3 4
theory and practice, that is, select the
knowledge and skills applicable to a "~ OUR PROGRAM: 1 2 3 4
particular professional work setting or
problem,

14. The graduate should understand and IDEAL: 1 2 3 4
appreciate the role that philosophy and
the arts (literature, music, painting, OUR PROGRAM: 1 2 3 4

sculpture, and architecture) play as an
expression of universal themes and ideas.

* * ] * L] L] ] ] * * L] ] * x *x * L] * * L] *

1. What is your major?

2. What is your GPA?

3. How many semesters have you attended the University of Baltimore?

4, Are you a full-time or part-time student?

5. What is your current employment status? s>
Employed full-time
Employed part-time
Not employed
6. What is your m-rital status?
Single
Married
Divorced/Widowed
7. What is your gender?

Female
Male

8. What is your age?

T
Q x4

oy
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STUDENT OUTCONE SURVEY

Listed belov are fourteen educational outcomes that may be isportant for students preparing for
professional careers in several fields. Educators in different fields place different eaphases upon
then,

1. As a student, hov nuch emphasis do you believe jdeally should be placed on each outcome below
during the udergraduate program in your professional field? Or, phrased another vay, hov
important is it that you possess each competence or quality described in the list belov vhen you
accept your first professional position?

2. How much emphasis do you believe each outcome actually received at the University of Baltimore.
Using a scale of { (no emphasis) to 7 (heavy esphasis), please circle a nuaber on the appropriate
scale provided for each iten belov to shov the amount of eaphasis you feel the outcome:

- Should receive (IDEAL) in an undergraduat - progran.

= Currently does receive (OUR PROGRAN) at the University of Bagéinore.

EMPHASIS ON QUTCOME

1. The graduate should be able to use written 10EAL: r 2 3 4 5 6 7
and oral communication effectively,
OURPROGRAN: 1| 2 3 4 S 6 7

2, The graduate should understand the social, IDEAL: I 2 3 4 5 6 7
environaental, economic, and cultural setting
in vhich various professions are practiced. OURPROGRAM: t 2 3 4 S ¢ 7
3. The graduate should be able to integrate IDEAL: 1 2 3 4 5 6 7

knowledge from a variety of disciplines.
OUR PROGRAM: 1 2 3 4 S5 6 7

4.  The graduate should knov and apply ethical IDEAL: 1 2 3 4 5 & 7
principles in bhoth in his/her personal
life and professional life. OUR PROGRAM: 1 2 3 4 S5 & 7
5. The graduate should demonstrate the ability IDEAL: 1 2 3 4 5 6 7
to anticipate and adapt to changes in
society and technclogy that are DUR PROGRAN: ! 2 3 4 § & 7

important to the profession,

P -A
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6.

9.

10,

1.

12,

13.

l‘.

The graduate should have developed an
identification vith a professional role.

The graduate should have a broad
hupanistic perspective.

The graduate should be villing to
cooperate vith or participate in
research or other scholarly activities
that improve professional practice.

The graduate should actively seek

opportunities to update professional

The graduate should understand at least
one contemporary culture other than their
own.

The graduate should understand the role
vhich husanistic values and perspectives
have played in shaping social, political,
and economic policies of our nation and
our cities,

The graduate should understand the global
setting in vhich various professions are
practiced.

The graduate should be able to integrate
theory and practice, that is, select the
knowledge and skills applicable to a
particular professional vork setting or
probles.

The graduate should understand and
appreciate the role that philosophy and
the arts (literature, music, painting,
sculpture, and architecture) play as an
expression of universal themes and ideas.

IDEAL:
OUR PROGRAN:

TDEAL:

OUR PROGRAN:

1DEAL:

OUR PROGRAM:

10EAL:

OUR PROGRAM:

1DEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAM:

IDEAL:

OUR PROGRAN:

IDEAL:

OUR PROGRAM:

[ FFY
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1.
2
3.

4,

6.

7.

8.
3

DENOSRAPHIC CHARACTERISTICS

What is your major?

What is your 6PA? ___
Hov many seaesters have you attended the University of Baltisore?

Are you a full-time or part-time student?

What is your current eaploynent status?
Esployed full-time |
Eaployed part-tine 2

Not eaployed 3

What is your marital status?
Single l
Married 2
Divorced/Widoved 3

What is your gender?

Female |

Nale 2

What is your age?

Have you taken the folloving courses?

Modern City Yes 1™ No 2
Arts and ldeas Yes 1 No 2
World Cultures Yes | Ne 2

Business and Society Yes 1 No 2

Ideas and Hriting Yes | No 2

-h

140



1987 Student Sur-/ev
“Contrel droup.

Ideally

duesticon  # and Should nes
Desciigtion Fecelve SEralve
FIEMSE YGCLA FIIMSE YiGCLA
! =Canmmunlcate Effsctively G. 3433 S.8101¢ 4.3ZE! S.2735*
< -Underztnd. 3cc. Setting S.30473 S.752% 4, 7754 +.28%8
3 -Integrate ®nowledge . 3203 . 1772 Sl S.0793
4 -Appiy Ethical Frinciples 5.7326 &.o7BS" 4+.4813 4.'9747*
S -sdapt to Changes ©. 0723 &. 1328 4.7SCe 4.3209
& —lgentify w/Frofession S.8c4z 9.5458 w7 0ED 4.8458
7 ~Broad Human. Ferspective S.1333 Z.871i&* 4. 2701 S.ol4l0=
g8 -rarticipate in Research 5.1812 S.7275* 4.2174 $eE07
3 -Update Kiowledge &.0S84 €.34186" 4.843¢ S.1332=
ti-Understnd. Another Culture 4.7174 S.253C* 3. 2246 3.7083=
{1-Understnd. Human. Yalues S.13571 3.7175* +. 1287 4.,6.32*
co-unidersend. icbal Setting 2.23E7+ Z.113% 4. 44135* 2.3734
13-integrate Theory % Fractize S. 2351 2.3413 Z.014S 3.12€8
i4-Appreciate Art % Fhilosophy 4.5234 U.0l05* 3.1398 4.6456*
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1387 Student Sur sey

FISMSE_Comnpar1sons

(Control Group)

(1) (2 Lir=02)
Ideally
Guestion # and Should Does
Descripticn X Recelvé Fecel ve Differaence?
1 =Communicate Zifectively S.$433 +.3261 1.8282
2 =Understng. So:z. Setting S5.3043 4.7754 L.a239
S ~Integrate nowledge S.9243 S 0000 Q. 3203
4+ -Apply Ztnical Frinciples S.7826 +.4818 1.3008
3 -Adapt to rChanqges & 0728 4.7326 1.3183
& ~Identiiy w/Frofession S.3642 4. 7080 0.38cl
7 =Broad Human. Ferspective 5.1533 4. 2701 . 3832
d -Farticipate in Research S.1812 4. 2174 2.3638
3 -Update Enowl edge 5. 0S84 4.345¢ o, 2834
lo=-Understnd. Anather Culture 4.7174 32248 1.4328
ii-Understna. dumen. 'Yalues  5.13714 4.1287 1.0824
Li-JUnger stna. 3lobal 3etting S.8257 4. 4433 L.2464
l3-Integrate Theory & Frac, Cel331 J.2143 L.224¢8
id=Appraciate Art ¥ Ffal. 4.6334 3. 1338 1.4836
= All aiifersnces are statistl:oally s1anificant at the

i percent l=vel or oevser. 3ample ziz2 13 13I8,

e
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"y Atat Al
1387 Student Survey
15CLA Cowparisons
tCoentrol Group)
(1) e CLa=c2)
~ Ideally
Question # and Shguld Dcoes
Descripticn Receive Receive Difference?

1 =Communicate Effectively €.8101 S.2788 1.531&
2 —tnderstnd. Scc. Setting S.7322 4.2835 1.3027
3 -Integrate knowledge €.1772 S.0753 1.1013
4 -Apply Ethical Principles 6.273S 4.3747 1.3036
9 -Adapt to Changes 5.1538 4.8205 1.3C233
& -Identify w/Frofession 5.6456 4.&8456 1. 0GO0
7 -Broad Human, Perspective S.8718 S. 1410 0,738
8 -Participate in Resear:ch 9.79795 4.8076 1.1893
3 -Update Knowledge B5.3418 9. 1392 1.2028
10-Understnd. Another Culture S.25z2 S.708%3 1.S443
11-Understnd. Human Yalues S.7173 4. 8282 10837
lz-Understnd. alobal Setting 3.1139 3.837324 L2403
iZ-Integrate Theory/Practice &.3418 . 12€Ee L.2182
14-Appreciate Art/Philoscphy S5.8203 4.6438 0.3747

1/ All differences ars statistically signiiicant at the
i percent level or better. Sample size 13 79.
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THE EFFECT OF THE CORE CURRICULUM ON
STUDENT FERCEFTION OF EDUCATION QUTCOMES

[deally

Should Does

gecel ve fecelve
Question # and

Descriptian ontyol Treatment Longral Trzatment

I =Communicate Effectively £.483 B. 2826 +.382%9 S..82e*
& =Undgerstnd. Sz, Setting 3.7235 5.8478 4.7010 4.3120
3 ~Integrate Enowledge S.8633 3.3348 4.3707 S.173%
4+ -Apply Ethical Principles 5.78€4 S.81i08 4.47&2 ¢, O™
S =Adapt to Changes _ &.0735 E. 1304 44 300 +.3043
& -Identify w/Frofession S.53€1 5.7778 4.3275 4.5444
7 -Brzad Human. Ferspective S.1542 4.3783 4. 2426 4. 2638
8 -Farti:cipate in Fesear:ch S 26 $.2478 4.13961 4.343S
3 -Update inaowl edge 3. 9351 &.1087 +.307% S. 1323
10-Under stnd. Another Culture 4.63912 4.8636 J.3480 4,6739=
li-Understnd. Human. Yalues  S.0380 . 2832 4.17¢8 +.2e32*
iZ-Ungersind. alobal Setting 5.4732 S.1322 4.3073 4. 3043
is-Integrate Theary % Frac. e 2043 &.0870 403413 Z.0832
{4-Appreciate Art % Fhil. 4.3171 4. 052 3.2010 3.7391*

* Statistically significant st the § percent lavel or better. Treatment
group sample si1z2e is 48 a1l from REGEMSE]D.
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Grorgrrowa Univirsiry
"N

School of Business Administration

28 July 1987

Dr. Jonathan Silberman
Professor and Chairman
Department of Economies and Finance
University of Baltimore
Baltimore, Maryland 21201
)

Dear Dr. Silbermam? .

{.
Congratulations on being selected as a Runner Up for the 1988-87 Exxon Award,
I 'am very interested in learning more about your award winning proposal to
integrate liberal arts ‘and business., Would you be willing to send me a copy of
the Nomination Outline Forum which you submitted to the. Exxon Awards
Committee? I would be more than willing to pay for any postage or copying
costs,

Please send your proposal to:

William B. Gartner
School of Business Administration
Old North Building
Georgetown University
Washington, D, C., 20057

Thank you for your help,
Best Regards,

\/\J\WP"'\ 6. (st~

illiam B, Gartner, Ph.D
Assistant Professor

WBGsjtw

]

Washingron D('Iozi? 1
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AMERICAN ASSEMBLY OF COLLEGIATE ;
8050idBalasRoad  Sute220 I Louis, M:ss%unL 6351531”0(()3%3?8(7)2'84%1[) SINESS

April 2, 1987

Sydney V. Stern, Dean Jonathan Silberman, Ph.D

Robert G. Merrick School of Busineas Prof. and Chairman Dapt. of Economics
University of Baltimore and Finance

Baltimore, Maryland 21201 University of Baltimore

Baltimore , Maryland 21201

Dear Dean Stern and Prof. Silberman:

Althocugh your school was not named recently as a winner of the Exxon Award for
inaovation in management education, the selection committee has nomipated your
schooi as a runner-up for the award.,

“

‘The strength of your proposal was such that the committee asked us to commend
you for your efforts.,' Furthermore, AACSD is developing plans tn disgeminate
more widely the proposal ideas that you and other schools submitted.

We would appreciate your jideas regarding the most effective means of
disseminating your curriculum models.

Please write or call ma at your earliest convenience.

Sincerely yours,

L.J" )‘w&w A éid—w

‘/ ks
Jacquellhe V. Crawford
Assistant Director of Public Policy
cc: Exxon Awards Selection Committee
Scott Miller, Program Off icer, -
Exxon Education Foundation
Tom Bauasch, Liberal Arts Task Force -
AACSB Rl
Max McCreery, Mainstream Access, Inc
JVC/ac0236A-43
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Unisemity of Bultimaree

Eeonomics & Ninance
1420 N, Charks Street

Bakimore, Maryland 212015779
April 10, 1987 ' (301) 625-3303

RGP ON - . M5

Jacqueline V. Crawford

Assistant Director of Public Policy
AACSB

605 0ld Ballas Road-Suite 220

St. Louis, Missouri 63141

Dear Ms. Crawford: \
Thank you for your latter of April 2 askiﬁb for my ideas
about dissemination of the proposals submitted for the Exxon
Award. As we discussed on the telephone, I am interested in a
compendium that:'includes an abstract of each proposal.

I am willing to participate in a special conference or a
session at the next annual meeting discussing the infusion of
liberal arts learning into the business curriculum. I will be
able to discuss and provide information on: a description of our
program; detailed course syllabi; and an evaluation of our
efforts. The evaluation will include input from students,
faculty, and outside experts. It is likely that I will be making

a presentation on our program at the FIPSE project directors
meeting in December.

4

If I can be of any further assistance,*please call me at
(301) 625-3065.

SAncerely,
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Alger to a recent work by John Up-

% In addition, Alan Ginsberg, one
ot America’s most famous living
poets, will present the business and
economic themes of his poetry during
one of the semester's classes.

Each three-hour class will begin
with a lecture by Lewis Mandell, a
business professor, who will outline
the economic and business conditions
that formed a setting for the literary
work, The second part of the class
will be devoted to a critical analysis
led by Michael Meyer, a literature
professor in the English department.
The final third of the class will consist
of discussions between the professors
and the students.

Another Exxon prize, awarded to
the University of Nebraska at Omaha,
will help fund “The Arts and the
Executive,” a new course designed to
provide MBA students with an under-
standing of the management issues
within arts organizations in the com-
munity. The course, developed by
professors David M. Ambrose and
David L. Shrader, will sensitize

lents to the following managerial
aimensions: 1) direct positive deci.
sion making within corporate organi-
zations that will be suppeortive of the
cultural environment; 2) assure that
support and responsiveness of cor-
porate resources are directed toward
maintenance and expansion of the
arts; 3) provide personal leadership
and support to arts organizations
through membership on boards of
directors; and 4) build dimensions in.
to their personal lives that wiil enable
them to develop an awareness of the
arts, thus becoming well-informed
arts consumers.

Dow Jones Award. QOffered
again in 1988 will be the Dow Jones
Award for distinguished service and
outstanding contributions to manage-
ment education. Nominees for the
award need not be affiliated with an
AACSB member or any other educa-
tional organization but should have
made significant contributions in the
fields of research and scholarship,
curriculum deveiopment and design,

-world applications or adminis-
tiacive activity. A prize of $10,000 for
student financial aid is presented to
an AACSB member school desig-
nated by the award recipient.

o University of Southern California
R](C'essor Warren Bennis was named

IToxt Provided by ERI
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| recipient of the 1987 award, As a

faculty member at USC, he has
authored or co-authored 15 books, in-

cluding Changing Organizations, The
Unconscious Consplracy: Why Leaders
Can't Lead, Temporary Society and
Leaders: Sirategies for Taking

which was co-suthored with USC
faculty member Burt Nanus.

Bennis has held a variety of posi.
tions at several leading Institutions.
For 15 years he was on the faculty at
the Massachusetts Institute of Tech-
nology's Alfred P. Sloan School of
Management and has held various
positions at other schools Including
Harvard, the State University of New
York at Buffalo and the University .of
California. From 1971 to 1977 he was

pu'sldem of the University of Cincin-
natl.

As & faculty member and ad-
ministrator, Benpis has been a
planesr In the process of change in
prganjzations and, most recently, in
resesrch on Identifying the character-
Istics of leadprship and leaders of
orpanlutlom.

Bennis Is a member of numerous
major corporate and civic boards and
holds degrees from Antloch College,
the London School of Economics and
the Massachusetts Institute of Tech-
nglogy.

Other recent award recipients
have included management author
and consultant Peter F. Drucker of
the Claremont Graduate School;

Proposais submitted by seversl
other schools were cited by the Exxon
Awards selection committee s
runners-up for their innovative poten-
tic). They Included:

University of Baitimere, Pro-
fesser Jonathan Sliberman. The
:'nlopm::‘ ll.l“d Impl«nmud o

lon
process of Baltimore's innovative up-
per division core curriculum would be
compieted. This curriculum emphe-
sizes {iberal arts laarning in the
business program.

Clarkson University, Asseciate
Prefeseer Jan Wejclk. A multi-
dimensional seminar in which
students examine classical and new
ideas about business through study,
discussion and with speciste
visitors including business profes.
sionals, academics and other olf-

visitors,
%l University, Prefessor

ley. Through
"The External Environment of Busl:
ness,” students will study domestic .
and International regulation nd
deregulation issues. Focus would be
on the political, tegal, historical snd
economic factors surrounding thase
Issues,
University of Denver, Assect.
ough proposad course, "Com:
::mchl Clvilization,” business and
baral arte students yould sxamine
the politicel, social, religlous and
economic ideas and values that form
Through study i Tocully from the
h ot wi ty from
history, business, economics, political
. sclence, sociology and religion
students would con- .. »
e s o
“histoty of the future,” in which they
project economic trends,

Unlversity of Southarn Califor-
nla, Prafassor Richard Esstin, A
series of symposis addressing current
business issues would be deyeloped
and presenied by pairs of faculty
members from the business and
lidersl arts faculty. These position
pepers and discussions on topics such
a3 Inslder trading, the concept of pro-
gress of the evolution of markets
would be the basls of s general edu-
catlon course for pre-business snd
liberal arts students in their freshman

year,

Wake Forest Univaraity, Assle-
tant Prefessor Lance Kurke.
Through 8 course using non-fiction
clessics, the Wake Farest proposal
sougit to teach business school
students about managing and
strategy.

Whittier College, Assoclate
Prefesser Linda McCalllater.
Through the development of five,
paired Interdisciplinary courses,
students would examine the connec-
tions between the disciplines. The
goal of the progrem |s to develop
leaders u;llh broad, problem-solving

V.’-

University of Wisconsin-White-
wates, Assistant Professer James
Winship. Through the use of paired
courses in the libersl arts and
business schools, students would
have an opportunity to explore the
different ways in which Individual
disciplines form questions, develop
and test hypotheses, Investigate
materisls and reach conclusions on &
common base of knowiedge, and to
learn that knowledge generated by
one discipline can enhanoe and
clarify knowledge generated by
snother. These paired courses would
inciude “Administrative Policy-Public
Policy Analysis” end "Business
Finance-Amaerican Litersture.”
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Univeruity of Baltimore
Yale Gurdon Colleye of Liberal Ans

Office of the Dean 1420 North Charles Sireet

(301) 625-3294 Bultimore, Murylund 21201.5779

June 22, 1987

Ms. Batty Millin

Research Assistant
University of Lowell

One University Avenue
Lowell, Massachusetts 01854

Dear Ms. Millin:

Enclosed is some information regarding our efforts to infuse the
liberal arts in the professional and pre-professional programs at
the University of Baltimore. I have enclosed a copy of the Task
_ Force repoct which started it all as well as a copy of our grant

application "The Humanities and the Professions: The University of
Baltimore Model." Grant support has been very helpful. In addition
to the FIPSE support, we have also received a NEH Planning Graut
which enabled us to develop the upper division general education

. core courses, Since that time, we have also received a NEH Challenge
‘Grant to bolster our efforts by providing support for endowed chairs
in the humanities, humanities texts for the library and continued
support for faculty development seminars.

Our curriculum reform borrowved a great deal from the Brooklyn College
experience, To help us along, faculty and deans from the College
traveled to Brooklyn College and Ethyl Wolfe, Provost at Brooklyn,
visited with us, We have had strong guidance and support from our
Provost, Catherine Gira, as well as key participation by the faculties
and deans of the liberal arts college and the business school.

I hope the enclosed information will help. If you Rave any questions
or need additional information, please cull Jon Silberman, Co-director
of the FIPSE project or Wayne Markert, who will be taking my place as
the other Co-director, 1 begin a sabbatical year on July 1, })
/
b g

Cordially, o

VALY ¢ fwu‘z‘/\ .

Richard Swaim
Acting Dean

Co-director
The Humanities and the Professions:
The University of Baltimore Model

Enclosures

cc: Jon Silberman
Wayne Markert
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President's Council for .o
Implementation June 9, 1987

Mr. Richard Swaim / 3’”%/
Mr. Jon Silberman

University of Baltimore
1420 North Charles Street
Baltimore, MD 21201

Dear Mr. Swaim and Silberman:

The University of Lowell is in the process of studying core curricula
and innovative courses in order to design a well integrated program for
University of Lowell students in the professional colleges as well as
those in the arts and science programs,

The work that you have been doing at the University of Baltimore
developing liberal arts content within professional education programs
would be of interest to the core curriculum committee here at the

University of Lowell. Any information that you could send us about your
Program would be most appreciated.

Thank you.

4

Sincerely,

etty ‘Millin
Research Assistant .
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Univenity of Bultimore

Yale Gowrdin

College of Libweral dres

Office of the Dean

1420 N. Charles Street

Bultimore, Mary lund 21201.5779
{301) 625.3294

February 12, 1987

Dr. Arnola Good

Division of Graduate and
Continuing Education

Framingham State College

Framingham, Massachusetts 01701

Dear Dr. Good:

Enclosed is the information regarding our general education
curriculum. The Task Force report describes the rationale and
process leading to the development of the curriculum. I have
also enclosed the grant proposal sent to the Fund for the
Improvement of Postsecondary Education (FIPSE).. We are currently
administering the FIPSE grant which supports the goals of the
Core course curriculum. The report and grant describe some of
the factors shaping the University's success in developing a

good general education curriculum.

I hope you receive this information in time for your workshop.
If you have any questions, don't hesitate to call me
(301) 625-3297.

Cordially,

Iz Sweitn_

Richard Swaim
Acting Dean

cc: J. Silberman
Enclosures
RS/csm
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DIVISION OF GRADUATE AND CONTINUING EDUCATION

gramingl\am G‘Jiale @o”ege
C(.""jmmingltam, O/nass. 01701

OR. JOSEPH R. PALLADING. DEaAN

January I0, 1987

Mirw Jon Silverman
University of Baltimore
1429 North Charles Street
paltimore, MD 21201

Cear Mr. Silverman:

Framingham State College is currently undergoing & study of the “general
education" component of its curriculum. We are raquesting your assistance as
your name appeared in the 1987 Almanac of Higher Education as a recipient ot a
Federal higher Educslion grant addressing general education.

It at all possible please send us the general education’liberal education
degree requiremnts at your institution and/or thosa curriculum criteria that
led to the receipt of tha Federal grant.
What you send may be distributed at a General Education Day Workshop to be
conducted February 25, 1987. Thus we would certainly appreciate receiving
whatever you feel relevant one week in advance of that date.
- Thank you.
Sincerely,
<7
@

Dr. Arnold Good

’
’
/

cc: Dr. Thomas Sames, Chairman General Education Day Workshop

joed
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v Nassau Community College

Garden City, New York 115630

Institutional Grants &
Private Dor.or Scholarships

December 8, 1986

University of Baltimore
1420 North Charles Street
Baltimore, MD 21201

Attn: Richard Swaim
Jon Silberman

Dear Project Directors;

It is our understanding that you received a grant award
from FIPSE. Our college faculty would like to review
your preliminary and full proposals., 1If you are willing
to share this data with us, we would appreciate your
sending all information directly to my attention,

Tower 832, Nassau Community College, Garden City,
New York 11530.

Thank you for your cooperation.

,¢Q <
Madelyn « Orsini
Director” of Special

Programs/Grants

bk
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Univernity of Baltimore

Yale Gordun

College of Liberal Ares

Office of the Deun

1420 N. Churkes Street

Bultimore, Marylund 21201.5779
(301) 625-3294

DATE: December 17, 1986
TO: Madelyne A. Orsini

FROM: C. Richard Swaim

Enclosed is a copy of the FIPSE grant, per your request.

1)




