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Compliance Statement

TITLE VI, CIVIL IUGHTS ACT OF 1964; THE MODIFIED COURT ORDER, CIVIL
ACTION 5281, FEDERAL DISTRICT COURT, EASTERN DISTRICT OF TEXAS, TYLER
DIVISION

Reviews of local education agencies pertaining to compliance with Title VI Civil Rights Act of
1964 and with specific requirements of the Modified Court Order, Civil Action No. 5281,
Federal District OW East= District of Texas, Tyler Division are conducted periodically by
staff representatives of the Texas Education Agency. These reviews cover at least the following
policies and practices:

(1) acceptance policies on student transfers from other school
districts;

(2) operation of school bus routes or runs on a nonsegregated
tasis;

4110
(3) nondiscrimination in extracurricular activities and the

use of school facilities;

(4) nondiscriminatory practices in the hiring, assigning,
promoting, paying, demoting, reassigning, or dismissing of
faculty and staff members who work with children;

(5) enrollment and assignment of students without
discrimination on the basis of race, color or national
origin;

(6) nondiscriminatory practices relating to the use of a
student's first language; and

(7) evidence of published procedures for hearing complaints
and grievances.

In addition to conducting reviews, the Togas Education Agency staff representatives check
complaints of discrimination made by a citizen or citizens residing in a school district where it
is alleged discriminatory practices have occurred or are occurring.

41111

Where a violation of Title VI of the Civil Rights Act is found, the findings are reported to the
Office for Civil Rights, Department us Health, Education, and Welfare.
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Compliance Statement

If there is a direct violation of the Court Orckr in Civil Action No. 5281 that cannot be clawed
through negotiation, the sanctions required by the Court Order are applied.

TITLE VII, CWIL RIGHTS ACT OF 1964; EXECUTIVE ORDERS 112446 AND 11375;
!mu IX, 1973 EDUCATION AMENDMENTS; REHABILITATION ACT OF 1973 AS
AMENDED; 1974 AMENDMENTS TO THE WAGE-HOUR LAW EXPANDING THE AGE
DISCRIMINATION IN EMPLOYMENT ACT OF 1967; AND VIETNAM ERA VETERANS
READJUSTMENT ASSISTANCE ACT OF 1973 AS AMENDED IN 1974.

It is the policy of the Texas Education Agency to comply fully with the nondiscrimination
provisions of all federal and state laws and regulations by assuring that no person shall be
excluded from considezadon for recruitment, selection, appointment, ttaining, promotion,
retention, or any other personnel action, or be denied any benefits or participation in any
programs or activities which it operates on the grounds of race, religion, color, national origin,
sex, handicap, age, or veteran status (except when age, sex, or handicap anutitute a bona fide
occupational qualification necessary to proper and efficient administration). The Texas
Education Agency makes positive efforts to employ and advance in employment all protected
8rouPs-
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FOREWORD

Today in America may than 65% of mothers with preschool children, toddlers, and
infants are in the workforce. By the year 2000 this percentage is projected to increase to 80%
(Bureau of Labor Statistics, 1984). Although the numbas of wonien worldng outside the home
is increasing, the availability and quality of child care falls way short of the demand (League of
Wome; Voters of the Texas Education Fund, 1990). Recent research (AT&T, 1988) indicates
that 7 % of women aml 57% of men surveyed found it difficult to find child cam Additionally,
child care resource and referral agencies report long waiting lists for many child care programs.

Increasing the number of child care facilities is not a solution in itself. Child care
provams need to be of high quality and high quality pmgrams demand well trained professionals
to work with children in child care and education settings. The early years are a critically
important tirm of learning, and the quality of care a child receive; before age 5 greatly
influences learning. The training a teacher receives is a major determinant of how well children
fare in child cans gograms. A nationwide study on children in child care concluded that one
of the most imps:main ingredients of quality child care was the on-going training of the
teacher/caregiver. In programs where the teadter/caregiva had early childhood training, the
child= behaved more positively, wee more cooperative, and were more involved in the
program. The children in these programs also made greater gains on standardized tests of
larming (AT&T, 1988). The purpose of the 2 + 2 Tech Prep Early Childhood Professions
program is to educate and train competent caregivers who will provide quality care and
education for young children.

The Early childhood Professions I curriculum guide is designed for students entering the
first year of the 2 + 2 Tech Prep program. It is the first in a series of courses which
systematically expand students' knowledge, skills application, and field experiences. This
model pmject curriculum was developed over an 11 month period under the Carl Perkins
Education Act. In compliance with the recommendations of 2 + 2 Tech Prep Vocatiottal
Education, the Early Childhood Professions I course is based on the following principles:

A mastering of competencies employers have
identified.

A structured and coordinated curriculum that begins
in the llth grade and is developed through the
postsecondary level.

A high school degree plan that emphasizes a mastery
of communications, math, and science skills.

* One entry point, multiple exit points to the
workforce.
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To provide a basis upon which the instructor can
panressively build a functional course of study in
accordance with the performance standards recommended
by child care/education professionals and as
established by the Child Development Associate (CDA)
Credentialing Program, and the National Association
For The Education of Young Child= (NAEYC).

Assistance in implementing the curriculum is available by contacting the 2 + 2 Early
Childhood Project Office (1-800-792-3348 ext. 1690) or the Central Texas College Child
Development Department (817-526-1900), the Texas Education Agency's Department of
Vocational Home Economics Education (512463-9454) or the Texas Higher Education
Coordinating Board, Division of Community Colleges (512-483-6250).
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PHILOSOPHY

The 2 + 2 competency-based Early Childhood Curriculum was developed
to reflect the views of the major national organizations for the
education of young children. These organizations promote the
belief that all children are entitled to quality care and
education. TO this end, the students who participate in the 2 + 2
EarW Childhood Curriculum will be competent to provide young
Children with a developmentally appropriate curriculum and

environment that integrates all areas of young children's
development; social, emotional, cognitive and physical.

The Early Childhood professional must not only be a warm, nurturing
and positive person who likes children, but also be knowledgeable
of the principles and theories that form the foundation of the
education and guidance practices advocated for young children. The
2 + 2 Early Childhood Curriculum provides students with a balance
of cognitive challenges in conjunction with application of

knowledge in a setting with young children.

Upon completion of two, three, or four years in the 2 + 2
continuum, the student will ke a professional with a knowledge and
experience base that will enable her/him to enter the child
care/education industry well qualified to work with young children
as a Teaching Assistant, Assistant Teacher, or Associate Teacher.
The advantages to this training are four-fold:

Children have better care and education.

Working, parents in the community are more productive
in the workplace knowing that their children are receiving
quality care and education.

The 2 + 2 students are on a career ladder path that can
take them in many directions with regard to working with
young children.

A better trained workforce in the child care and
education field wlll enable the profession to gain
recognition and status, and subsequently, improve the
salaries of this underpaid group of dedicated
professionals.

1



CONCEFITJAL FRAMEWORK

The 2 + 2 Early Childhood Curriculum is competency based and is
organized around the seven areaa nationally recognized as basic to
appropriate care and education for young children. The
competencies *were developed with the assistance of the child
care/education industry in Texas by means of a survey. Also
imbedded in the curriculum are the essential elements for the Child
Care and Guidance, Management and Services Course as prescribed by
the Texas State Board of Education. The seven core areas of
knowledge are professionalism; child growth, development and
learning; gC4ance and group management; curriculum development,
content and implementation; family and community relations; safety,
health and nutrition; and program management. They are included at
each level of the 2 + 2 curriculum, systematically expanding the
student's knowledge and skills.

The first year student will be introduced to a basic understanding
of the components of quality care and education for young children.
They will gain knowledge through classroom instructJon, and through
guided observation of young children. Upon successful completion
of 2 + 2 Early Childhood Professions I, the student will earn six
hours of college credit (in escrow) for Introduction to Early
Childhood Education. In the second year, the students will
continue to expand their knowledge base in the classroom while
beginning to apply their skills working directly with young
children. Upon completion of 2 + 2 Early Childhood Professions
the student will earn six hours of college credit in Curriculum
Resources or its equivalent. The 12 hours of earned college credit
will be validated upon campletion of 12 hours of course work in an
articulated 2 + 2 Early Childhood Education program at a Texas
Community College. At the junior college level, students will
critically examine theories and practices for specific age groups,
and demonstrate the ability to plan for and implement appropriate
learning environments, teach4mg strategies, and guidance practices
with young childreL.

Grade 11

Student Field Experience

Early Childhood Professions I (ECPI) students will
have five or six field placements throughout the
school year. This will provide them with a broad

2 15



S.
Grade 12

Grades 13
and 14

knowledge and experience base in early childhood
care and education.

Early Childhood Professions II (ECPII) students will
have two field placements during the school yvar,
one each semester. This will provide them with
in-depth of knowledge and experience in specific
areas of early childhood care and education.

JUnior college students will have required
observation/teaching assignments in the laboratory
school on campus. They will also have additional

iences in community programs for young
=Irene

Selection of a Training Site for Field Experience:

Placements for students should be carefully selected and based
on pre-determined criteria to include:

a. developmentally appropriate curriculum
b. children served
c. type of program
d. pleasant atmosphere for children and staff
e. training of the staff
f. licensed
g. health and safety factors
h. location

Suggested Training Sites:

1. On-site (high school/college) Child Care Center

2. Pre-Kindergarten, Kindergarten Classrooms

3. Pre-School Special Education Classrooms

4. speech Therapy Classroom

5. Head Start, REACH Programs

6. Licensed Private Child Care Centers

7. Hospital Pediatric (Child Life) P):ogram

8. Department of Human Services Social Worker

3



9. After School Care (Latch Key)

10. Rehabilitation Center for Children

11. Elementary Counselor

12. Licensed Infant Care Center

The teacher responsible for 2 + 2 ECP should clarify the role of
the student to the site supervisor. During the first year of
2 + 2 ECP training, the role of the student is primarily
observational to provide opportunities to develop case studies on
individual children, and to observe the
application of strategies and practices learned about in class.
The student will be expected to participate in and teach specific
assigned activities and lessons.

The second year 2 + 2 ECP student, under the close supervision of
the Lead Teacher, will be applying knowledge and therefore will be
much more involved in supervising and teaching children.

The teacher and site supervisor should clearly delineate the level
of student participation with children as well as other duties and
responsibilities. The teacher and site supervisor should cooper-
atively develop a training plan that identifies the competencies
the student-trainee is to acquire while on the job. This agree-
ment should be signed by the student, ECP teacher and site
supervisor.

The ECP teacher should clarify the responsibilities of the
site supervisor. These should include:

Provide the student with experiences to develop
skills for their career goals.

Build positive student-supervisor relationships
through the student's job training.

Reinforce the student's development of a mature
attitude toward working with young children.

Evaluate the student's competencies and progress
cooperatively with the teacher and student.

The Student Competency Profile (see appendix) should be printed as
a three part carbonless form to be used by the Early Childhood
Professions teacher and the site supervisor, with the third copy
given to the student.

Before placement, every student must have a TB test.

4 1 7



FIELD EXPERIENCE MODELS

LticEarly.Lialkosslicatuadantiantil

1. In 1 lth grade, 2 + 2 studgets will be enrolled in a two hour applied observation
laboratory class. Students will spend six hours a week in the classroom and four hours
a week in a supervised field experience to include premldndergarten and kindergarten
classes in elementary sclmols, licensed child cam centers and, if possble, a community
college child development center. The students will rotate their assignment every six
weeks in order to haw a wide range of experiences in difkratt settings with different
populations of young children.

In 12th grade, 2 + 2 students will be enrolled in a two hoar laboratory class. Students
will spend four hours a week in the classroom and six hours a week in a supervised field
experience. The studat will be assigned to a requested site each semester. This
assignment will be based on student interest in a particular age level or career interest
(elementary education, child care, child life, etc.).

2. In 1 lth grade, 2 + 2 sum:lents will be =rolled in a two hour applied observation
laboratory class. Students will spend six hours a week in the classroom and four hours
a week in a supervised field experience to include an on-site public school district child
care center, pre-kindergarten and kindergarten classes in elementary schools, licensed
child care centers and, if possible, a community college child development center. The
students will rotate their assignment every six weeks in order to have a wide range of
experiences in different settings with differ= populations of young children.

In 12th grade, 2 + 2 students will be enrolled in a two hour laboratory class. Students
will spead four hours a week in the classroom and six hours a week in a supervised field
experience. The student will be assigned to a requested site for each semester. This
assignment will be based on student interest in a particular age level or career interest
(elementary education, child care, child life, etc.).

5



Occupational Objectives

leedgmaledstaur Assist in the implementation of program activities under the direct
supervkion of teaches or aslant teachers. The model 2+2 Teach Prep aniculated
auriculum for Teething Assistant is *sips:4 to produce an individual who, upon completing
competaides in Early Childhood Professions I and II with a satisfactory or higher evaluation,
will have skills necessary to perform the duties of a teaching assistant. Students who have
miccessfully completed Early Childhood Professions I and II are ready to begin work on the
Child Development Associate (CDA) credential.

Asikagatigachr: Implements program activities as part of a teaching team and shares
responsibility for the care and education of a group of children. Assists in the planning and
implementation of the curriculum, works with parents, and assesses the needs of individual
children. The model 2+2 Tech Prep curriculum for Assistant Teacher is designed to produce
an individual who, upon completing competaicies in grades 11, 12, and 13 in The Child
Development Auociate Program, with a satisfactory or higher evaluatim, will have the skills
and experiatce necessary to obtain the Child Devdopment Associate (CDA) credential, and
perform effectively as an assistant teacher. The curriculum includes preparation necessary to
complete CDA requirements by the completion of the freshman year in college.

Assecialelegghw Revolvable for the care and education of a group of children. Plans
and implements the curriculum, suporvises other numbers of the teaching staff assigned
to the group, works with parents, and assases the needs of individual children for
incorporation into curriculum plannin. The model `.:+2 Tech Prep curriculum fur Associate
Teacher is designed to produce an individual who, upon completing competencies in grades
11912, I: and 14 with a satisfactory or higher evaluation, will earn an Associate of Applied
Science (AAS) degree in Child Development and have the skills necessary to perform effectively
as a teacher.

Ind= Has demonstrated experience in early childhood knowledge and practice.
Responsible for the care and education of a group of children, and supervises and mentors
other teaching staff. Educational qualifications for Teacher include a minimum of three years
experience as a teacher of young children, and a bachelor's degree. The Associate of Arts
Degree option in the 2+2 Tech Prep model prepares the student to continue a; a four year
institution in a Child Development or Early Childhood program working toward a bachelor's
degree in this field.

7 lfi





DEFINITION OF TFRMS

Appipprta The planning and implementing of activities and teacher behaviors
in the young child's laming environment that am based on the lmowledge of univasal and
predictable sequences of growth and change in children ages 0-9, and that program activities and
behaviors will be diffetent in each age span served.

&dm ham: Is a planned process linking technical/vocational programs and services to assist
students in making a smooth transition from secondary to postsecondary institutions without
experiencing delays or duplication of learning.

COMACklICX:BINELEdlEallan: An instrueticnial MP= deal:fled to PrePare students for
specific jobs or careers and includes specifics terminal objectives. Competency-based programs
are characterized by:

1. Inv,: ientent of business and industry in the determination of the job competencies
and the expected perfranance levels required for successful employment within
a defined job or cluster of jobs.

2. Course sequence which allows the mastery of competencies leading to the
satisfactory performance of all identified job competencies.

Commigua: A grouping of tasks, knowledge, and attitudes needed for the performance of a
job or function. The performance of a job or function may requite the use of one or more
competencies.

Comm: Organized subject maw in which insirucdon is offaed within a given period of time,
and for which *edit toward graduation or certification is upon mastery of learning objectives.

curringum: (1) A systematic group of courses or sequatces of subjects required for
graduation or certification in a major field or study, for example, social studies curriculum,
physical education curriculum; (2) a general overall plan of the content or specific materials
of instruction that the school offers the student by way of qualifying him for graduation or
certification or for entrance into a professional or a vocational field.

neyslogmentallyAgotonlatthactice: The planning and implementing of teaching strategies
and activities in a young child's environment that are both age appropriate and individually
appropriate; that is, the program is designed for the age group served and implemented with
attention to the needs and differences of the individual children enrolled.

EffIL.Childbxl: Birth through age eight.

9
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Fa* SadkitaiMavantEduggfign: This term is used throughout the document to reflect
the philosophy that developmentally appropriate environments for young children go beyond
May Care, *Mild Care, or °Early atildhood Education." That is, care and education are
linked. Therefire, early childhood rofestionals must provide a safe, healthy, and nurturing
environment that also promotes cognitive, emotional, physical, and social development in
infants, toddlers, and preschoolers.

Enabling Objective: A distinct and identifiable activity that is measurable and constitutes
logical and necessary steps in the performame of wort it is composed of one or more process-
type actions and aids students' progress towatds achievement of a terminal objective.

aggehdligunt: As used in this Deport an essential element is interpreted to mean; (1)
fundamattal skills/knowledge which are central (cote) to the objectives of the instruction or
curriculum being pursued; (2) a course of study; or (3) a unit of instruction if the course is
of more than one semester in length.

mum Specified points in the sewence of courses for a technical or occupational program
at whitt a student may exit the program, receive a certificate, and possess the competencies
required for employment in an identified occupation.

Reid Experience: Learning activities and skills application which occur away from the
classroom and in a child care and/or educational setting, to include business and industries in
the community.

Functional Area or Job: The major divisions of an occupation. Examples of the jobs or
flinctions of a teacher are instruction, student guidance, professiceal development, etc. A job
or function may be composed of one or more competwcies necessary to complete a job or
function.

indlyidgfillyAmarlate: The planning and implamting of teaching strategies and activities
which are based on the knowledge that children in a specific age group have differing needs
based on individual children's growth patterns, strengths, interests, and experiences.

linnydedgelest A test used to assess mastery of knowledge (cognitive) tasks including both
written and oral testing.

Learning Activity: The required and/or optional learning steps that a student takes to complete
an enabling objective

Maslen: A level of perfonnance or achievement that meets a specified occupational standard.

(kzunagen: A specific occupation in an occupational division. A vocational instructor
(teacher) is a specific occupation in the occupational division of education.

10
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fammaguarklit A categorical clustering of occupations such as professional occupations,
agriculttual occupations, etc.

rerformann Obleetivt: A gateman which docribes what the learner must do to demonstrate
mastery af a task. A performance statement contains a condition behavior, and a 41andnrd.

Effremancials: A test used to assess a student's magery of a psychomotor skill.

fifettingSonunilles A group of representatives of industry and education who can provide
usefid information about an occupational area or function, matters related to the requirements
of the occupation, or the local job market.

rimmingligthummistaketbi: An intended outcome of instruction that is stated in general
terms and is firrther defined by a set of specific enabling objectives.

IngatitnallomiLigililmdcr Instructional programs durt prepare individuals for paid
employment in recognized occupations involving lcnowledge and skills based on one or more
subject area(s) of home economics.

grans: Articulated . competency-based technical and vocational programs which link
the last two years of secondary education with the first two yaws of postsecondary education to
create a strong four-year curriculum which produces graduates with advanced sldlls. This type
of articulation streamlines occupational program fundamentals in order to make room in the two-
year postsecondary curriculum to teach more advanced technical skills that students would
normally rriceive in a traditional or time-shortened program.

23



English 1 or
Correkted Language Am

Algebra 1 or
Pre-Algebra

Physical Science or
Introduction to Biology

World Geography or
World History

PE/Health

Comprehensive WE.

2 + 2 Child Care Occupations
Proposed High School Course Selections

GOIERAL TRACK EXITING TO CENTRAL TEXAS COLLEGE

English 11 or
Consisted Language Ms

Algebra H or
Geometry or
Algebra 1

Biology or
Physical Science or
Astronomy or
Meteorology or
MSCI

+Elective

+Elective

Food, Science, Nutrition/
Parenting and Child
Development

English HI or
Consisted Language Ads

Geometry or
MOCE or
Mgebra 11

+Elective

U.S. History

Early Childhood
Professions I

+ A computer literacy course is recommended as pad of students' course work.

13
2 4

Cadal2

English PI or
ConeWed Language Arts

Geemetsy or
Elective

+Elective

U.S. Govesnment/Econoinics

Early Childhood
Professions II

0 rs



2 + 2 Child Care Occupations
Proposed High School Course Selections

ADVANCED TRACK EXIIING IV CENTRAL TEXAS COLLEGE OR POUR YEAR UNIVERSITY

thada2

Honors* (H) English I

(H) Algebra I

Physical Science or
+Other Science
Elective

(H) World History or
World Geography

PE/Health

iktd(10

(H) English II

(H) Algiers II

(H) Biology I or
Phyeical Science or
+Other Science Elective

or
+Other subject Elective

+Elective

Food, Science/Nutrition/
Parenting and Child
Development

Chada.11 Qado_12

(H) English Ill

Geometry

Ch.smistry or
+Other Science Elective

(H) U.S. History

Early Childhood
Professions I

(H) English IV

+Elective

(H) Chemistry II or
(H) Physics or

+Other Elective

(H) U.S. Goveroment/Economics

Early Childhood
Professions II

Foreign Language Foreign lAnguage

(H) designates that the course can be taken at tiro advanced level with honors, if the stwknt is enrolled in the Honors Program.
+ Two of these electives would come from line arts and computer science, required in this graduation program.



EARLY CEILDHOOD PROFESSIONS

Sequence of Competencies
By Learning Unit

Learning units covered at each level of
the 2+2 Early Childhood Professions
Program include:

1 Professionalism

2 Child Growth, Development, and Learning

3 Guidance and Group Management

4 Curriculum Developmen, Content, and
Implementation

5 Family and Community Relations

6 Safety, Health, and Nutrition

7 Progmm Management

15 2S



"Rawly Childhood
Professions X:

1.1 Denmstrate an
understanding of the
characteristics of an early
childhood education pro-
fessional.

1.2 Demonstrate an
understanding of employment
opportunities and require-
ments in early childhood
care and education.

1.3 Explain the types and
models of child care/educa-
tion programs.

1.4 Demonstrate an
understanding of the
history of early child-
hood care and education.

Unit I

PROFESSIONALISM

Itioirly Childhood
Professions XX:

1.1 Practice the character-
istics of an early childhood
education professional.

1.2 Demonstrate the skills
needed to locate and obtain
employment.

1.1 Model the professional
characteristics of an early
childhood educator.

1.2 Demonstrate the pro-
fessional skills needed for
entry into the early child-
hood care profession as an
associate teacher.

1.3 Demonstrate a knowledge 1.3 Recognize the need
of early childhood pro- for participation in pro-
fessional organizations. fessional organizations for

young children.

1.4 Identify current issues
and legislation relating to
early childluwod care and
education.

16

29

1.4 Recognize current
leaders and forces shaping
early childhood care and
education.



Unit 2

HUMAN GROWTH, DEVELOPMENT, AND 1LEARNING

Early Childhood
Professions Is

Ll Summarize dm major
stages of development
in children through
age B.

22 Point out common
influences in the
growth and development
of the whole child.

2,3 Identify age
appropriate learning
environments for
children.

2.4 Identify major
handicapping conditions
in special needs
children.

Early Childhood
Professions XI:

2.1 Describe major child 2.1 Analyze the major
development theories, child developmart theories.

2.2 Practice behaviors that
promote healthy develop-
ment in children.

2.3 Plan age appropriate
learning environments for
children.

2.4 Explain interventions
to use when working with
special needs children.

17

2.2 Demonstrate teacher
behaviors that promote
healthy development in
children.

2.3 Implement age
appropriate learning
environments for
children.

2.4 Utilize interventions
while working with special
needs children.



Unit 3

GUIDANCE AND GROUP MANAGEMENT

Narly Childhood
Professions I:

3.1 Explain components
of effective communica-
tion between caregiver
and children.

3.2 Demcmstrate an
understanding of
guidance approaches to
use what working
with children.

3.3 Explain teacher
behaviors which
facilitate learning
activities.

3.4 Identify character-
istics of children who
have problems resolving
their difficulties and
developing self control.

Early Childhood
Professions II:

3.1 Practice components
of effective communica-
tion with childrai.

Postsecondary:

3.1 Danonstrate effective
communication skills when
working with children.

3.2a Idanify major guidance 3.2a Develop and impleman
approaches in early childhood a guidance plan for a
education. specified age group.

3.2b Practice guidance
approaches when working
with children.

3.3 Practice teacher
behaviors which
facilitate learning
activities.

3.4 Practice guidance
approaches when working
with children who have
persistent social and/or
emotional problems.

18 31

3.2b Perform skillfully
appropriate guidance
techniques when morking
with children.

3.3 Demonstrate teacher
behaviors which facilitate
learning activities.

3.4 Develop and implement
an age-appropriate guidance
plan for a child who has
persistert social and/yr
emotional problems.



Unit 4

CURRICULUM DEVELOPMENT, CONTENT, AND
IMPLEMENTATION

Narly Childhood
Professions Is

4.1 Explain the
principles of a develop-
mentally appropriate
curriculum.

4.2 Identify the
principles of planning
for young children.

4.3 Explain the purpose
of each of the major
content areas in an early
childhood setting.

4.4 Discuss ways to adapt
the curriculum for special
needs children.

Zany Childhood
Professions XX:

4.1 Evaluate the use of a
developmentally appropriate
curriculum with young
children.

4.2 Plan and teach a
developmanally appro-
priate unit study for
for young children.

4.3 Plan implementation of
major content areas in an
early childhood setting.

44 Plan ways to adapt the
curriculum for special needs
children.

19 32

4.1 Implement a develop-
mentally appropriate
curriculum for a selected
age grouP.

4.2 Plan and teach a
developmentally
appropriate curriculum
for young children.

4.3 Design interest centers
for a specific age group in
all the major content areas.

4.4 Plan and implement an
individualized program for
a special needs child.



Unit 5

FAMILY AND COMMUNITY RELATIONS

Jingly Childhood
Professions Xs

5.1 Demonstrate an
understanding of the
diversity in family
units and roles.

51 Explain the
relationship between
parents and child care
providers.

5.3 Identify community
resources available to
tthildren and their
families.

5.4 Explain the concept
of child advocacy.

Early Childhood
Professions In

5.1 Evaluate an early
childhood education
program for multi-cultural
and non-sexist themes.

5.2 Plan communication
strategies to strengthen
parenYchild care provider
relationships.

5.3 Demonstrate an
understanding of the role
of the Department of Human
Services in child care
settings.

5.4 Plan advocacy activities
to strengthen developmentally
appropriate child care
programs in the community.

33
20

5.1 Plan and implement
program activities which
incorporate multi-cultural,
non-sexist themes and
materials.

5.2 Implement communica-
tiOn strategies which
strengthen parent/child
care provider relationships.

SJ Inform parents of
services available to
families.

5.4 Implement advocacy
activities which strengthen
developmentally
appropriate child care
programs in the
community.



Unit 6

SAFETY, HEALTH, AND NUTRITION

Zany Childhood
Professions Is

6.1 Demonstrate an
understanding of safety
rules and procedures in
a child care setting.

6.2 Identify health and
nutrition principles and
practices in a child care
setting.

Narly Childhood*
Professions II:

6.1 Apply safety rules
and pwcedures in a child
care setting.

6.2 Mize health and
nutrition practices in a
child care setting.

21

3

Postsecondary:

6.1 Perform by means of
monitoring, teaching,
supervising, and applying
safety principles in a
child care setting.

6.2 Perform by moms of
monitoring, teaching,
supervising, and applying
health/nutrition prin-
ciples and regulations in
a child care setting.



Unit 7

PROGRAM MANAGEMENT

fiarly Childhood
Professions Zs

7,1 Identify career ladder
titles and duties of early
childhood professionals.

laxly Childhood
Professions Us

7,1 Identify the administrative 7.1 Identify the administra-
duties of an entry level the duties of an early
early childhood professional. childhood education director.

7.2 Describe child care 7.2 Assist with management 7,2 Apply management
center management procedures procedures and policits, procedures and policies in
and policies, a child cam setting.

7,3 Demonsirate an under- 7.3 Comply with the
standing of the Texas Texas Department of Human
Department of Human Services Services laginumaandash
MinimumaitandankhLatx alitatCartCsolca
cantrisnan.

35
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Course Dewription

riggrallikl Early Childhood Professions I

Quilts 2.00 (high school)

hum Mu None

Rsionandsibmaubitamincil Comprehensive Home Economics; Food, Science, and
Nutrition; Parenting and Child Developmart.

EMILEklattient This is the first year of the 2+2 Early Childhood Professions Program.
This one year course will provide an introduction to theories and practices in early childhood
care and education, and opportunities to observe children in a variety of settings.

Students will spend six hours a week in the classroom and four hours a week in the field.
Field experience will consist of six week rotations to include pre-kindergarten and kindergarten
classes in elementary schools, licensed child care facilities, and child development centers at the
high school or community college campus. Field experiences require students to travel
independently to their assignments. Students who master Early Childhood Professions I
competencies at a satisfactory or higher level will earn six college credit hours, applicable upon
corn:Action of a semester of wort in a 2+2 Tech Prep Child Development Program a a Texas
community college.

Course Objective; At the completion of this course, the student will demonstrate mastery at
a beginning level of the competencies in the functional areas of professionalism; child growth,
development, and learning; guidance and group management; curriculum development, content
and implementation; family and community relations; safety, health, and nutrition; and program
management.

23 36



Suggested Time Allocation
Early Childhood Professions I

First Semester

110 Odentation 1 week
I Professionalism 3 weeks
u Child Growth, Development 7 weeks

and Learning
III Guidance and Group Management 6 weeks

Review and Exams -LINA
18 weeks

Second Semester

IV Curriculum Development, 11 weeks
Contau and Implementation

V Family and Community Relations 3 weeks
VI Safety and Health 2 weeks

VII Program Management 1 week
Review and Exams 12=k

18 weeks

End of Semester 36 weeks

3 7



PROFESSIONALISM

011411111-__

1 EARLY CHILDHOOD PROFESSIONS I

3S

:EST COPY HARARE



COURSE: Early Childhood Professions I

Unit 1: Professionalism

Competency 1.1:

Demonstrate an understanding of the characteristics of an early childhood education
professional.

Terminal Performance Objective:

Givai text, supplemental material, guest speakers, and field experiences, the learner will
demonstrate an understanding of the characteristics of an early childhood education
professional, achieving 80% mastery on the knowledge test and a satisfactory or higher

0 evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

I. Identify the personal qualities and abilities needed to be effective with children.
2. Describe interpersonal skills needed to be successful in an early childhood setting.

Application:

I. Develop a checklist of the personal qualities a successful early childhood
professional needs to posses.

2. Using a developed checklist, observe an early childhood professional and record
qualities observed.

3 !i
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COURSE: Early Childhood Professions I

Unit 1: Professionalism

Competency 1.2:

Demongrate an understanding of employment opportunities and requirements in early
childhood care and education.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, and field experiences, the learner will
demonstrate an understanding of employment opportunities and requirematts in early
childhood care and education, achieving BO% mastery on the knowledge test.

Enabling Objectives

Cognitive:

The Learner will:

1. Describe the current need for early childhood care givers and educators.
2. List careers and related professions in early childhood care and education.
3. List academic preparation requirements for a variety of careers in the field of

early childhood care and education.
4. Explain equal opportunity laws in hiring practices.
5. Explain appropriate dress and grooming needed when working with young

children.
6. Describe the work habits of an effective employee.

27 4 1





Competency 1.2:

Demonstrate an understanding of employment opportunities and requirements in early
childhood care and education.

Suggested Activities:

7. View and discuss films on child
care/education careers.

S. Invite resource pawns to discuss
discuss careers in the child care field.

29

Referencm:

Glencoe Publishing Company, cameri
11{19ing.ClakeasSamec
Eat

Director of Child Care Center
Pediatrician
Child Psychologist
Camp Supenisor/Teacher
Food Services Worker
Physical Therapist
Head Start Professional
Pre-school Teacher
Kindergarten Teacher

4 3



COURSE: Early Childhood Professions I

Unit 1: Professionalism

Competency 1.3:

Explain the types and models of early child careeducation programs.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, the learner will explain the
types and models of early child careteducation programs, achieving 80% mastery on the
knowledge test and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will;

1. ascribe the administrative units within early childhood care and education.
2. Identify the program variations within early childhood care and education.

Application:

1. Observe several early childhood programs; compare and contrut characteristics
of different models.

44



Competency 1.3:

Explain the .types and models of early child care/educatitm programs.

Suggested Activities: I References:

1. Utilizing a checklist, observe five early
childhood programs and note their
charaderigics and/or variations.

2. Discuss the administrative and program
variations observed at various early childhood
sites.

31

Seefeklit Car& EadySigldhogst
Mobil, PP- 1346-

Seefeldt, Carol. figataildhcal
Matt/ PP- 13-16.
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COURSE: Early Childhood Professions I

Unit 1: Professionalism

Competency 1.4:

Demonstrate an understanding of the history of early childhood care and education.

Terminal Performance Objective:

Given text, supplemental material, the learner will demonstrate an understanding of the
history of early childhood care and education, achieving 80% mastery on the knowledge
test.

Enabling Objectives

Cognitive:

The Learner will:

1. Identify the historical beginnings of early childhood education.
2. Identify principal early childhood educators and their contributions to early

childhood education from Plato's time to modern days.
3. Describe the beginnings and growth of kinftgartens in the U.S..
4. Detail the beginnings and growth of the nursery school in the U.S..
5. Explain how and why child care (merged in America.
6. Explain how child care differs from nursery and kindergarten programs.
7. Explain the Lanham Act and its contribution to child care.
8. Describe the status of early childhood education programs today.

41 G32



Competency 1.4:

Demonstnte an understanding of the history of early childhood cue and education.

Suggested Activities:

I. Read and discuss the historical beginnings
of early childhood education.

2. On a timeline chart early childhood
education practices and theories from Platots
time to the current day.

3. Working in a group, give a presentation
on one early childhood educator and his/her
influence on current practice.

4. Invite a guest speaker from a local
NAEYC Chapter to discuss programs, issua,
and the professional goals of early childhood
education in the community/region.

5. Compare and contrast the role of the
the federal government Child Care during
World War II and today.

References:

seefeldt, Carol. fauttehildb2osi
Education, PP- 241

Seefeldt, Carol. Emix_Childhood
Education, pp- 2-17.

%Rebook, Marcy. "Who Cares?
Child Care Teachers and The Quality of
Care In America.° Anaudzirav
Childhood Education 91192, pp. 200-207.

Edelman, Marian. *Economic Issues
Related to Child Care and Early Childhood
Education", Annual Editions: Early,

ilildhood.kluati, pp. 20-24.
Zinsser, Caroline. "The Best Day Care
There Ever Was", Annual.EditiousLEarly,
Childhoodliducatim21121, PP. 27-29.

Seefeldt, Carol. Earkashildhazi
Education, PP. 2- 17.

Shell, Ellen Ruppel. "Now EggLicind
of Pre-school?" Annual Editions: Early
Childhood Education. 91/92, pp. 106-108.

Seefeldt, Carol. EarlyShildaszed
EsliNitlient PP- 2-17.
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COURSE: Early Childhood Professions I

Unit 2: Child Growth, Development, and Learning

Competency 2.1:

Summarize the major stages of development in children through age 8.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will summarize the mOor stages of development in children
through age 8, achieving 80% mastery on the knowledge test and a satisfactory or higher
evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Explain the prenatal development of a child.
2. Describe labor and birth.
3. Explain premararity and low birth weight.
4. Explain the characteristics of a healthy newborn baby.
5. Point out individual differences and normal petterns of physical development in

infants, toddlers, preschool, and elementary age children.
6. Explain the cognitive stages of development in children, ages 0-8.
7. Identify the patterns of emotional growth and development.
8. Discuss individual differences and normal patterns of social development in

c1.1; Al ages 0-8.

Application:

1. Observe and record the physical, cognitive, emotional, and social development
of a child over a six week period.

2. Compare and contrast the observed child's development with normative
characteristics of a same age child.

35- 4 fJ



Competency 2.1:

Summarize the major stages of development in children thmugh age IL

Suggested Activities:

1. Tour a neo-natal unit in a hospital.

2. Invite a child birth instructor to speak on
labor and delivery.

3. Invite an obstetrician to discuss pre-natal
growth and development, prematurity, low
bhith weight, and characteristics of a healthy
neWD0111.

4. Discuss the physical, social, emotional,
and cognitive growth and development of
infants, toddlers, preschoolers, and primary
school age children.

5. Compare the height and weight of three
same age children.

6. Develop a checklist of cognitive,
emotional, and social developmental character-
istics for a specified age group.

References:

nue/Life. Audio visual.

Childbirth Graphics, LTD.
'Special DSively". Video tape.

Texas Department of Health.
"Inside My Mom% Audio visual
#3012

Friedman, Jenny. *First Year
Milestones°. AnnuaLEditigniu
Early_Childhaadlalugilism
21L22, pp. 50-54.

Mason, Ruth. *First Friends",
AnnuaLEditienAL_EalyShildhazi
Edusatian202, PP. 55-57-

Seefeldt, Carol. gady_chughogg
Edwatismt pp. 28-63.

Bredekamp, Sue. pevelgpmentaily
4,11EFOl!fgiaalik*ILEak
LimigraLni
ftemiliabilmadutgat PP. 17-31.
Age 11, pp. 17-31.
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Competency 2.1:

Summarize the major stages of development in children through age 8

Suggested Activities: I References:

7. Use the checldist to observe and compare
three same age children.

8. Begin a case study of one child, noting Seefeldt, Carol. Farlx_Cliildhasid
impressions of growth and development. &Iliad= pp. 64.

51
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COURSE: Early Childhood Professions I

Unit 2: Child Growth, Development, and Learning

Competency 2.2:

Point out common influences in the growth and development of the whole child.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, the learner will point out
common influences in the growth and development of the whole child, achieving BO%
mastery on the knowledge test, and a satisfactory or higher evaluation on the
performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Explain caregiver/teacher behaviors which promote healthy physical, social,
emotional, and cognitive development of children ages 0-8.

2. Explain how family relationships and parental praetices affect the physical,
emotional, social, and cognitive development of children ages 0-8.

3. List environmental and economic factors that influence the physical, emotional,
social, and cognitive growth of children ages 0-8.

4. Identify how various forms of play influence the growth and development of tht.
whole child.

2
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Competency 2.2:

Point out common influences in the growth and development of the whole child.

Application:

I. Observe and record a child's reactions to verbal and non-verbal caregiver
behaviors:

a. At mealtime
b. When toileting/diaper changing
c. When dressing
d. When disciplining

2. Interview a parent and record information on family, structure, religion, ethnicity,
and mobility.

3. Lig positive and negative environmental fact= that affect the growth and
development of children in the local community.

Suggested Activities: I References:

I. Design and create a bulletin board display
of teacher behaviors which positively influence
child growth and development.

2. Invite the parents of a newborn to share
their experiences as new parents.

3. Invite a teen parent to share his/her exper-
iences as a parent.

4. Interview parents on their cultural, ethnic,
and racial heritage; compare and contrast
interview data in class.

5. Collect articles on environmartal harams
which negatively affect children's growth and
development, and prepare a scrapbook which
distinguishes different hazards.

Kostelnik, Marjorie, et. al.
*Children's Self Esteem: The
Verbal Environment., Annual Editions;
Dirty Childhood Education. 91/92
pp.131-I35.

Draper, Waunda and Henry Draper. newborn
Caziagiat.Children, pp. 31-35.

Childbirth Graphics, LTD.
Diagsriantildirium. Video taPe.
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Competency 2.2:

Point out common influences in the growth and development of the whole child.

Suggeted Activitia:

6. Research content and issues on children's
TV programming. Debate the pros and cons
of current children's TV programming in class.

7. View two hours of children's Saturday
morning TV programs; record content of
commerciab (ie. sugarladen vs. nutritious) and
programming (violent vs. pro-social).

40

References:

Bandura, Albert, Aggigaim
ASsEidlicarniniLarligall.

Harris, A. Cluistine. Child Development
pp. 427-4 52.

David, Judy. *TV: When To Turn It On
And Or, Annual.EditionaLbatilildiuni
Manion. 90/91, pp. 151-152.

54



COURSE: Early Childhood Professions I

Unit 2: Child Growth, Development, and Learning

Competency 2.3:

Identify age appropriate learning environments for children.

Terminal Performance Objective

Given text, supplemental material, and field experiences, the learner will identify age
appropriate learning environments for children, achieving 80% mastery on the knowledge
test, and a satisfactory cam higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will;

1. Define interest centers.
2. Explain why interest centers are appropriate learning environments for children.
3. Define learning stations.
4. Explain the purpme of a learning station.
5. Analyze the componarts of a stimulating environment.
6. Describe the role of play as a basis for learning in infant, toddler, preschool, and

elementary age children.
7. Explain the teacher's role in play environments.
8. Point out the characteristics of appropriate outdoor play environments for various

age groups.

Application:

1. Observe and evaluate an interest center.

1111

2. Observe and analyze the purpose of story time.
3. Observe and evaluate an outdoor play activity.
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Competency 2.3:

Identify age appropriate learning environments for children.

Suggested Activities: I References:

1. Using a teacher made checklist, identify
the variety of interest centers in a child care
center/classroom.

2. Draw a diagram of a local child care
center/classroom floor plan, noting the interest
centers.

3. Bring props to class for a dramatic play
center based upon a theme.

Seefeldtt cant BULLChikilliNg
Mad= pp. 96-131.

Herr, Judy, and Libby, Yvonne.
Cirtatinamaccasulhaarly
ChildbaldSlaummu

4. Interview panms of an infant, a toddler, Shapiro, Laura. "Guns and Dolls%
and a idndergartener on each child's favorite AnnuaLFatimiLiadysibminj 411/
toy, ask parents why they think the toy is the Education_ 91.92, pp. 58-62.
child's favorite, and bring each toy to class
and report information.

5. Compare children's current toy preferences
with student's personal toy preferences when a
child.

6. Role play teacher behaviors that establish a Seefeldt, Carol. Eady_rchadbod
stimulating environment and foster play. Education, pp. 247-272.

Scholastic Inc. madam.
Video tape.

7. Tour a variety of play environments for a Bowers, Candice. "Organizing
range of age groups; record positive and Space for Children'. learShikl_rgate
negative characteristics. Quarterly, Spring 1990, pp. 3-10.
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O Competency 2.3:

Identify age appropriate learning environments for children.

Suggested Activities:

7. (Continued)

References:

Frost, Joe. ElikundillinGum

Frost, Joe. ?laygrounds For
Infants, Toddlers, and Preschoolers*
ramatinadmatimarkhoglAgs
Pam= pp. 53-69.



COURSE: Early Childhood Professions I

Unit 2: Child Growth, Development and Learning

Competency 2.4:

Identify major handicapping conditions in special needs children.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, the learner will idenfify major
handicapping conditions in special needs children, achieving BO% mastery on the
knowledge test.

Enabling Objectives

Cognitive:

The Learner will:

I. Define °special needs".
2. Distinguish between a congenital and acquired handicap.
3. Distinguish between the abilities and limitations of specific handicapping

conditions; hearing, vision, speech, health and physical problems, learning
disabled, mentally disabled, emotionally disabled.
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Competency 2.4:

Identify major handicapping conditions in special needs children.

Suggeted Activities:

I. Develop a chart of congenital handicapping
conditions. Idestify the cause of each
condition acquired or congenital.

I Write a fitctual summary of one handicapp-
ing condition.

3. View and discuss the filmstrip/video series
on the handicapped child.

4. View and discuss video on adults and
children with handicapping conditions.

5. Visit a care facility for children with handi
capping conditions. Record observations.

6. Invite principals and teachers from schools
that serve handicapped childien, ask them to
speak about their programs.

45
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References:

Public Law 99-457.

Draw, Waunda and Henry Draper.
cating.BIL.Chikbilt PP. 245-252.

Seefeldtt Cant Eila-Childllgga
gillicatient PP. 74-86.

law= Productions, Inc..
Special Delivery.

March of Dimes. The Same Inside.

Directory of special schools in
county/state.
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COURSE: Early Childhood Professions I

Unit 3: Guidance and Group Management

Competency 3.1:

Explain components of effective communication between caregiver and childrot.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview iniormation, and field
experitams, the learner will explain components of effective communication between
caregiver and children, achieving BO% mastery on the knowledge test and a satisfactory
or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Explain the need to respond quickly and directly to children.
2. Describe ways to provide varied opportunities for children to communicate.
3. Explain the need for active listening skills.
4. Describe ways to help children resolve conflicts.

Application:

1. Directly expros enjoyment of children to them.
2. Engage in one-to-one, eye level interactions with children.
3. Plan ways to assist children in their adjustmatt to child care.
4 Model appropriate language when interacting with children.
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Competency 3.1:

Explain components of effective communication between caregiver and children.

Suggested Activities:

1. Read and discuss text material on how to
effectively communicate with children.

2. Using a student written personal character-
istics cheddig, complete a self evaluation of
communicatien skills.

3, Read and discuss text material on how to
provide children a variety of ways to
communicate.

4. List the characteristics of "active
listening°.

5. Spend a half hour with a young child and
record the visit on an audio cassette; self-
evaluate active listening skills utilized.

6. For an hour, observe a caregiver's inter-
actions with one to two children. Record and
evaluate active listening skills employed.

References:

Biedekamp, Sue. Daitganienlany
Muumadattitatiminlarbalildhod
Ensounalsaingaildrakanitink.
Thuiugluisa PP.

Student written checklist.

Seefeldt, Carol. Earlagliildhosi
fithattigat PP. 483491-

Goffin, Stacie. "How Well Do We
Respect The Children In Our Care?"

Fi4licatiana1122, pp. 120426.

Palez, V.G.. "On Listening To
What Children say% Maud
Zducvign Review, 56(2),
p. 122-131.

Kostednik, Laura. "Children's Esteem:
The Verbal Environment". Annualidditignai
Early Childhood Education, 91/92,
pp. 226-230.



Competency 3.1:

Explain components of efixtive communication between caregiver and children.

Suggested Activitin:

7. Role play strategies for helping children
=lye conflicts.

8. Observe children in a childcare/education
setting and record observed behavior problems
Brainstorm solutions with class.

9. Interriew a child care provider to
determine methods used to help children adjust
to child care. Discuss findings in class.

References:

seefeldt, Carol. Fadyshikihocsi
Educatim, pp. 197-202-

Texas Educational Service Region XIII.
Without Saying A Word. #11526.

Berne, Patricia. *Nurturing Success*,
itanuaLlgitionat.EarlySlikthuallguatigna
pp. 83-86.

King, Margaret. *Making Arrival Time
Easier*, Annual gditicns: Early Childhood
gclAation- 90/91f pp. 195-197.
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COURSE: Early Childhood Professions I

Unit 3: Guidance and Group Management

Competency 3.2:

Demongmte an understanding of guidance approaches to use when working with
children.

Terminal Performance Objective:

Given text, supplanental material, guest speakers, interview information, and field
experiences, the learner will demonstrate an understanding of guidance approaches to use
when working with children, achieving 80% mastery on the knowledge test and a
satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Point out guidelines for assisting children with routine activities.
2. Desvibe guidance approaches that include modeling, behavior modification,

cognitive, and psychoanalytic aproaches.
3. Explain guidance approaches that promote self-control, independence, and high

self esteem.
4. Explain why children should never be spanked, threatened, yelled at, isolated, or

shamed.

Application:

1. Demonstrate guidance approaches to assist children in developing self control,
independence, and high self esteem.

50
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COURSE: Early Childhood Profesdon I

Unit 1 Guidance and Group Management

Competency 3.3:

Explain teacher behaviors which facilitate learning activities.

Terminal Performance Objective:

Given text, supplemental material, guest spealten, interview information, and field
experiences, the leanvar will explain teacher behaviors which facilitate learning activities,
achieving 80',..; mastery on the knowledge test.

Enabling Objectives

Cognitive:

Thr Learner Will:

1. Explain the role of teacher observation in identifying needed changes in the
Program

2. Describe how planning affects teacher effectiveness.
3. Discuss the effective use of reinforcement in the child care/education setting.
4. Explain the importance of consistency.
5. Identify the components of consistent teacher behavior.
6. Define close supervision.
7. Explain how close supervision impacts on children's learning.
8. Define ewithitness*.
9. Describe how withitness influences children's learning.
10. Explain how teachers can plan effectively for individual differences in children.
11. Define affective climate.
12. Describe the components of a positive affective climate.
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Competency 3.3:

Explain teacher behaviors that facilitate learning activities.

Suggested Activities:

1. Using a checklist, note the teacher's use
of redirection, consistency, withitness, and
close supervision in a child carefeducation
setting.

2. Develop a list of neptive statements used
to gop a child's behavior, rewrite into positive
statements that re-direct a child.

3. Write an anonymous defmition of guiding
children's behavior on a card; share definition

ipwith classmates.

4. Research and identify children's books at
the library that can be used to teach them how
to solve problems.

53

Referencfs:

Virginia Department of Education.LflLI

Seefeldt, Carol. farlyShikilmni
EllfaIiall PP. 203.
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COURSE: Early Childhood Professions I

Unit 1 Guidance and Group Management

Competency 3.4:

Identify characteristics of children who have problems resolving their difficulties and
developing self control.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will identify characteristics of children who have prallems
resolving their difficulties and developing self control, achieving 80% mastery on the
knowledge test, and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

I. Identify the need fi zareful observation of children displaying outbursts and
hostilitia.

2. Identify the need for collaborative planning (teachers, administrators, parents)
when initiating a behavioral plan for a child who is displaying frequent outbursts
and hostilities.

3. List the basic principles for working with children displaying frequent outbursts
and hostilities.

Application:

I. Observe and record the behaviors of a child who is aggressive toward playmates;
note teacher interventions.

2. Observe and record the behaviors of a child who isolates himself/herself from
playmates; note teacher interventions.
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Competency 3.4:

Identify characteristics of children who have problems resolving their difficulties and
developing self control.

Suggested Activities:

1. Develop a list of common behavior goals;
compile each student's lig and discuss.

2. Role play alternatives to punitive discipline
using *The Magic Lig" of teacher behaviors.

3. Take notes during a parent/teacher-
caregiver conference; evaluate the use of
collaborative planning and goal setting.
Explain how components of a progress
conference could be used in a parent/teacher
conference of an acting/out or withdrawn child.

References:

Bullock, Janis. °Understanding And Altering
Aggression% AnautEdititaara_raa
ChildhassiMucathm PP- 162-165-

Cherry, Clare. Eleasg.Don101.0n.Thl
Chiklisn, PP- 64-173.

Clewett, Ann. °Guidance and Discipline:
Teaching Young Children Appropriate
Behavior°, Young Children, May 1988,
pp. 148-152.

Morgan, Elizabeth. "Talking With Parents
When Concerns Come Up". Young Children,
January 1989, pp. 52-56.
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COURSE: Early Childhood Profession I

Unit 4: Curriculum Development, Content and Implementation

Competency 4.1:

Explain the principles of a developmentally appropriate curriculum.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, tlx learner will explain the principles of a developmentally appropriate
curriculum, achieving BO% mastery on the knowledge test and a satisfactory or higher
evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

Define developmental appropriateness.
Explain learning as an interactive process.
Describe the basic elements of appropriate care for infants and toddlers.
Describe the basic elements of appropriate care and education for pre-schoolers.
Describe the basic elements of appropriate care and education for school-age

'children.
Explain the differences in teacher-directed and child-initiated activities.

Application:

I. Observe three children at play who are the same age and gender and note how
they are alike and diffiaent.
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Competency 4.1:

Explain the principles of a developmentally appropriate curriculum.

Suggested Activities:

1. Using a box of toys, sort the toys into age
appropriate groups for infants, toddlers, and
three year olds.

2. Using a set of teacher maee cards with
appropriate activities for 4*s, 5's, and school
age children, the student will sort activities
bY age grail).

3. Observe a teacher's interactions with
children; record the number of teacher-directed
vs. child initiated activities 'and interactions
during the week.

58

References:

Biedekamp, Sue. Daratafficialty
MIDENdatamslicalLikbalildhogd
Figglams.kitatErsmailgalMuilkAge
1, pp. 17-46.

Bredekamp, Sue. DankagmEliaky
Anmadatizzglicsinmachilegasi
Programs $erving From Birth Through An
L PP- 5148.

DeVries, Rheta. "What Will Happen If...?"
Annual Editionst But( Childhood Education,
20121, PP. 206-208.

Schweinhart, Lawrence. "Child
Initiated Activity% Highlcog
Aesource, Spring Summer 1987,
pp. 19-25
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COURSE: Early Childhood Profusion I

Unit 4: Curriculum Development, Content, and Implementation

Competency 4.2:

Identify the principles of planning for young children.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will identify the principles of planning for young children,
achieving BO% mastery on the knowledge test and a satisfactory or higher evaluation on
the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Discuss the necessity of daily planning.
2. Explain the importance of routines.
3. List the components of lesson plans.
4. Describe the purpose of a unit plan.
5. Explain the importance of balancing active/quiet, unstructured/structured,

individual/group, and indoor/outdoor play.
6. Explain the importan4e of evaluation as a put of planning effective lessons and

units.
7. Explain planning nap time with regard to individual differences.

Application:

1. Collect a daily plan from observation site and evaluate it for a balance of
activities.

2. Interview a center director and record how the center plans for the individual
needs of children.
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Competency 4.2:

Identify the principles of planning for young children.

Suggtsted Activities:

1. Collect two teachers' lesson plans from
difkrent childcate/edtwation centers; evaluate
them Wing likenesses and differences.

2. Interview a teacher/caregiver about one
planned lesson; collect the plan and record
information on how the following were deter-
mined purpose, length of activity, theme,
supervision needed, resources, and evaluation
of activity. Share information and written p
in class.

References:

Seefeldt, Carol. Duly Childhood
Malkin, PP. 136475.

3. Observe a child care facility at nap time. Tweedie, Fat. "The Unhurried Nap
Note how the center plans for individual Child: Tips For Nap and A More
differmes; share information with class. Restful Day%

Ouarterly, Summer 1989. pp. 3-10.
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COURSE: Early Childhood Profession I

Unit 4: Curriculum Development, Coitent and Implementation

Competency 4.3:

Explain the purpose of each of the major content areas in an early childhood setting.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will explain the purpose of each of the major content areas in
tin early childhood setting, achieving BO% mastery on the knowledge test and a

&factory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Distinguish an interest center from a learning station.
2. Identify components of art activities for a variety of ages.
3. Identify components of library activities for a variety of ages.
4. Identify components of dramatic play activities for a variety of ages.
5. Identify components of manipulative/math activities for a variety of ages.
6. Identify components of science/social studies activities for a variety of ages.
7. Identify components of language arts activities for a variety of ages.
8. Idaitify components of computer activities for a variety of ages.
9. Identify components of music activities for a variety of ages.
10. Identify components of an age appropriate learning station.

61.
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Competency 4.3:

Explain the purpose of each of the major content areas in an early childhood setting.

Application:

1. Develop an interest center in a content area for a specified age group.
2. Develop a file of suggested activities for each content area.

Suggested Activities:

Language

1. Locate five books at a local library andior
child can facility that can be used fior language
activities for a variety of age groups. Analyze
the books using the Evaluation of Children's
Literature form (see appendix). Complete
forms with other students and share reviews in
class.

2. Role play the rading of a story for a
specific age group.

3. View the film Eaundigianuficadiagind
Writing. List the activities shown and indicate
indicate whether they develop pre-reading,
writing, listening, or speaking skills. Compare
these activities to those observed in a preschool
or kindergarten.

4. Observe a child careeducation center an
evaluate its use of writing activities for a
specific age group, using criteria stated in
Strickland's article on emergent literacy.

References:

Kohtill, Beverly. EIRRINIMILaba.2

Evaluation of Children's Literature form.

Campus Films. Foundations of Reading
and_Miting.

Strickland, Dorothy. "Emergent Literacy:
How Young Children La= To Read and
Write ilonatLEditionsLaulyShildhosid
education. 91L22, pp. 168462.
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Competency 4,3:

Explain the purpose of each of the miijor content areas in an early childhood setting.

Suggested Activities:

Math

5. Using a set of blocks, list different ways
the blocks could be used to teach math
concepts (sets, sequence, order, etc.).

6. Using a resource book, list 10 different
math activities by theme and/or activity center.

7. Using a preschool teacher's schedule for
the day, dismiss in class how math activities
can be incorporated throughout the day.

SA=0

References:

Seefeldt, Carol. EglyShildlumg
Education, pp- 382407-

Herr, Judy. Creative Resources For
The Early Childhood Classroom.

8. Observe children playing with wheel toys, Seefeldt, Carol. FaillyShilithoszl
wind-up toys, or blocks. Record each instance Education, pp. 410-443.
of their exposure to concepts from the physical
sciences.

9. Cream a list of five or more resources in
the community that could be used to expand
children's experiences of the physical or
biological sciences.

10. Working in a group, choose one topic
(Animals, Sea Life, Plants, Air, Water, Earth,
Sky, Our Body) and research science experi-
ments that children can do to learn science
concepts related to the topic.



Competency 4.3:

Explain the purpose of each of the nut* content areas in an early drildhood setting.

Suggested Activities:

11. Obsetve children with their teacher/care-
giver on a nature walk or nature activity.
Record how the teacher brings science concepts
into the activity.

Social Studies

12. Interview sonwone in the community from
a culture other than yours, noting what
elements of the culture he or she would like
children to understand and how this could best
be presented to children.

13. Read awl discuss information on multi-
culturism. List ways to bring a variety of
cultures into the child care setting.

Computers

14. Arrange for a demonstratim of computer
software with preschool children. Discuss how
it may or may not enhance children's learning.

15. Borrow or obtain a computer game for a
preschool or kindergarten age child. Write a
review on its intended purpose and evaluate
its content for use with children. Check for
values presentation, emphasis on violence,
discriminatory treatment of individuals, pro-
social themes and problem solving strategies.

References:

Seefeldt, Carol. Childhood

&Wade% PP. 476103.

zwijaday, December 1986,
"Bringing Our Worlds Together",
Anomallithtions_Eadx_Childimad
Education 90/91, pp. 214-216.

see:1:1A Carol. Efirly.Ligighaal
&Imago. pp. 353-381.

Seefeldt, Carol. Eady_sughogd
Fabicatim, pp. 119-120.
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Competency 4.3:

Explain the purpose of each of the mtdor conttnt areas in an early childhood setting.

Suggested Activities:

Musk

16. Compile a list of reandings for use in
teaching concepts of rhythm.

References:

17. After listening to a variety of preschool Cailfernialiont Isosingsarilatal
songs in class, discuss and classify each song ikagations, pp. 135436.
into one of the following categories; activity
songs, listening songs, songs teathing a
specific concept, sing-a-long songs.

18. Interview a preschool teacher about the
purpose of music activities and what kind of
instruments, tapes, and games are available in
the center. Record information and share with
class.

Act

19. Collect samples of a child's artwork over Seefeldt, Carol. Eallyagldhiggi
a period of time (case study). Analyze the Edggatign, pp. 316-251.
works to determine changes in work and what
stage the child's art is in. Record observations

20. Make a list of children's books with out-
standing illustrations that could be used to
introduce children to the artist as well as the
writer.

21. Observe children making art. Record
whith materials are most frequently chosen
and how much time children of diffelent ages
spend with the materials.
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Competency 4.3:

Explain the purpose of each of the *or content areas in an early childhood setting.

Suggested Activities:

22. Using a resource book list 10 or more
activities which could be incorporated in the
teaching of themes cr in interest carters.

ax

23. Read and discuss the characteristics of
Play.

24. Observe children at play and note what
happens when teachers intervene. Record
children's reactions noting if their play is
enhanced or interrupted.

25. List preschool play activities, categorizing
them as quiet or active play, Discuss the
importance between the two types of play.

26. Obsave a child at play over a period of
time (case study). Record observations on the
development using criteria and guidelines in
Waite-Stupiansky's article.

27. Using a checklist, obsenfe a preschool
playground and evaluate it for safety and play
value.

66

References:

Herr, Judy and Libby, Yvonne.
Creative Resources For The Early Childhood
Clailita2111&

Zeece, Paul. *Learning To Play: Playing
To Learn., AnmialEditioars_Early_
ChildhaELEAucatiaa6.11L22, PP. 146-149-

Seefeldt, Carol. rady_Childhgad
Egggafign, pp. 146-149.

Waite - Stupiansky. *Creative Play*,
AnnuailditianK2atitaildleztEdwatima
2021 pp. 151-155.

Frost, J. *The State of American Preschool
Playgrounds", AnnuitaitianaLltarlx.
ChildhggializatimilL22, PP. 177-181.



COURSE: Early Childhood Profession

Unit 4: Curriculum Development, 'Content and Implementation

Competency 4.4:

Discuss ways to adapt the curriculum for special needs children.

Terminal Performance Objective:

Given text, supplemental material, guest spealrers, interview information, and field
experimes, the lea= will discuss ways to adapt the curriculum for special needs
children, achieving 80% mastery on the knowledge test and a satisfactory or higher
evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Discuss laws regarding special needs children.
2. Define mainstreaming.
3. Explain the role of the teacher in worldng with special needs children.
4. Point out appropriate techniques when worbng with children with special needs.
5. Describe methods for integrating special needs children into a typical program.
6. Explain the special needs of gifted children.
7. Discuss ways the special needs of gifted children can be met.

Application:

1. Observe and record the interactions of a special needs child and his/her teacher.
2. Observe and record the intaactions of a special needs child and another child.
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Competency 4.4:

Discuss ways to adaig the curriculum for special needs children.

Suggisted Activities:

1. Visit preschool plograms for speck4 needs
children and record information received and
observations.

2. Select a handicapping condition and role
play what it would be MT to have the
digability. Record feelings and perceptions.

3. Invite a paring of a vo.ia1 needs child to
speak on expectations of teachers mid ircw
chikl care centers and schzols can support

References:

Seefeldt, Carol. Eidx.ChOdbgad
Fiducgm, pp. 70-90.

Widerstrom, Anne. "Educating Young
Handienned Children% Annual.Zditiosi
Early Childhood Educatign. 91192,
pp. 209-213.

1

Taylor, Ronald. *Identification of Preschool
Children With Mild Handicaps: The
Cooperative Effort* Agpual Editions: Early,

familiez I Childhood foducation, 91/92, pp. 42-47.

4. Watch the film, I'm Deaf and It's O.K. .

Discuss with b.he class.
Aseltine, Mueller, and Tait. The Same
Inside. #4203. March of Dimes.
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COURSE: Early Childhood Professions I

Unit 5: Family and Community Relations

Conipetency 5.1:

Demonstrate an understanding of the diversity in family units and roles.

Terminal Performance Objective

Given text, supplemental material, and field experiences, the learner will demonstrate an
understanding of the diversity in family units and roles, achieving 80% mastery on the
knowledge test, and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learna will:

I. Explain the wide variety of primary caregivers, family units, and family roles in
America.

2. Describe the wide cultural, ethnic, and religious diversity in American families.

Application:

I. Develop a check list of possible primary caregivers and family roles.
2. Develop a check list of cultural, ethnic, and religious groups in America.
3. Interview a center director and record information on cultural, ethnic, religious,

and family role representation among center children.
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Competency 5.1:

Demonstrate an understanding of the diversity in family units and roles.

Suggested Activities:

1. Host a panel of parents to discuss their
roles in the family structsre, and their
expectations of teachers, caregivers, and
schools. Include at-home mother, at-home
father, single parent, older pared, both
working parents, dc..

2. Select a children's book that depicts a
different family lifestyle from own. Discuss
the book and its use in a preschool or Idnder-
prten setting.

3. List all religions represented in the
community.

4. Share interview information gleaned from
the director of a local child care/education
center with class members on the religious,
ethnic and cultural groups represented among
children enrolNi.

5. Prepare and taste a snack that is tepresent-
ative of an ethnic group. Share the snack with
classmates.

References:

Seefeldt, carol. Eatlxrddivaal
Eduatign, pp. 208-214.

Brazelton, T. Berry, Dr. "Working
Parents", Annualiliditions_Luixilikillial
fiducatignala29 pp. 67-70.

Clarke-Stewart, K. Alison. "Single Parent
Families: How Bad For The Children?,
AnnualEttianzitiatChildbassigthisatian
lusat pp. 71-75.

McCormick, John. *Where Are The
Parents?, Annual Editions: Early.
Childhood Education. 91/92, pp. 76.77.

National Association For The Education
of Young Children, Teaching Young
Children To jtnist Bias, Brochure #565.

Phone book, newspaper.

Texas Department of Health Film Library.
Dias: A Four Letter Word, #486.

Region XIII Resource Library.
All People Are The Same, #11760.
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COURSE: Early Childhood Professions I

Unit 5: Family and aommunity Relations

Competency 5.2:

Explain the relationship between patents and child carg providers.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, the learner will explain the
relationship between parents and child care providers, achieving 80% mastery on the
latowledge test and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Define primary caregiver.
2. Describe parent/guardian functions, responsibilities and duties.
3. Identify the components of effective leadership in family units.
4. List parent needs, rights, and responsibilities in sharing decisions about children's

care and education.
5. Explain the purpose of the child care center in relation to the family as the

primary caregiver.
6. Describe the need for demonstrating support of parent/cltild relationships.
7. Describe guidelines for communicating with parents/guardians of children.
8. Explain the ways and settings in which teachers can communicate with parents.

Application:

I. Observe a parent/teacher progress conference and record information.
2. Observe and evaluate a parent/teacher interaction in a child care setting.
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Competency 5.2:

Explain the relationship between parents and child care providers.

Sunated Activities:

I. Interview an early childhood teacher on
how she/he involves parents. Report informa-
tion to class.

2. Interview a parent to find out problems and
solutions she/he has experienced in finding and
keeping a child care provider. Record
information.

3. Interview a child care director or an
elementary school principal to find out
problems and solutions in working with
parents. Record information.

4. Compare and contrast interview findings
in class.

Reference

Seefeldtt Carol. Emit Saglinsmd
Malign, pp. 215-234.
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COURSE: Early Childhood Professions I

Unit 5; Family and Community Relations

Competency 5.3:

Identify community resources available to children and their families.

Terminal Performance Objective

Given text, supplemental material, and field experiences, the learner will identify
community resources available to children and their families, achieving 80% mastery on
the knowledge test and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

I. List the services and agencies available in the community which serve children
and families.

2. Describe the types of arvices each vendor/agency provides.
3. Dvcribe ways community agencies and resources can be tapped to enhance

children's learning.

Application:

I. Interview a community agency representative and record information on services
provided and ways the agency enhances children's lives.

2. Observe and evaluate a community agency's sponsored activity.
3. Participate as a volunteer in a community agency's sponsored activity for

children.
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Competency 5.3:

Identify community resources available to children and their families.

Suggested Activities:

I. Invite a speaker from the Department of
Human Services to discuss community
resources.

2. Invite a speaker from the local Child Care
Management Services office (CCMS) to
local child care services.

3. Invite a speaker from a local school district
to discuss services available for young children

4. Write an organization, agency, or company
requesting their booklets and pamphlets on
education and child rearing. Share literature
in class.

5. Participate in a community aztivity during
*The Week of Young Child". Report to the
class on perceptions, information received.
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References:

Seefeldt, Carol. EfiLly_Chilagsg
Eilacittign, pp. 243, 473.

March of Dimes
Texas Department of Health
County Extension Office
Ross Laboratories
Mead/Johnson Laboratories

Local Chapter of NAEYC.
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COURSE: Early Childhood Professions I

Unit 5: Family and Community Relations

Competency 5.4:

Explain the concept of child advocacy.

Terminal Performance Objective:

Given tut, supplemental material, and field experiences, the learner will explain the
concept of child advocacy with 80% mastery on the knowledge teg.

Enabling Objectives

Cog nit ve:

The Learner will:

I. Define advocacy.
2. List the activitia of a child advocate.
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Competency 5.4:

Explain the concept of child advocacy.

Suggested Activities: References:

1. List public policy concerns you can
participate in as a child advocate.

Goffin, S.O.. Waking Out: Early.
Childhila.&119004 NAEYC.

2. Interview a homeless shelter director and Reed, Sally. "Children of PoveTty*,
record information on children living at or AnnuitEdithanitEanyChilaggd
below the poverty level in the area, and what Education 90191, pp. 12-19.
agencies are doing the help them.
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COURSE: Early Childhood Professions I

Unit 6: Safety, Health, Nutrition

Competency 6.1:

Demonstrate an undastanding of safety rules and procedures in a child care setting.

Terminal Performance Objective

Given text, supplemental material, gueg speakers, interview information, and field
experiences, the learner will demonstrate an understanding of safety rules and procedures
in a child care setting, achieving 80% mastery on the knowledge test and a satisfactory
or higher evaluadon on the performance test.

Ella ling Objectives

COgnitive:

The Learner will:

I. Identify fire, safety, and sanitation regulations in the Texas Department of Human
Semi= hfinimmAtanktdatigribx.Caracau handbook-

2. Summarize the need for proper climate control and lighting.
3. Discuss first aid supplies needed in a child care setting.
4. List procedures to follow during accidents, medical emergencies, and

environmental alerts.
.5. Identify designated caregiver roles and responsibilities during accidents, medical-

emergencia, and environmental alerts.
6. Define poisonous substances and plants.
7. Describe the manner in which to store medicines and cleaning agents, and to

dispose of poises:1ms plants.
8. Defne child abuse and child neglect.
9. Identify signs of child abuse and child neglect.
10. Describe procedures for responding to suspected child abuse and/or child neglect.
11. Discuss safety nandards for equipment, furniture, and toys.
12. Distinguish age-appropriate toys from age-inappropriate toys in terms of safety.
13. Describe the safe use of indoor and outdoor space for young children.
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Competency 6.1:

Demonstrate an understanding of safety ndes and procedures in a child care setting.

Applicatimt

1. Compose observation ;rotes of safety practices at a local child care center.
2. Apply principles for maintaining a safe and healthy environment by:

a. Rewriting the sakty policies of a local child care center to meet
safety standards.

b. Planning an activity which teaches children about safety.
c. Modeling safety rules and procedures to children.

Suggested Activities:

1. Create a poster which emphasizes and
illustrates one fire, sanitation or safety
regglation in the Depattment of Human
services henimum.SiaadadiZaribacars
Qum

References:

Texas Department of Human Services
kliaimumilanduitarc
Cosa pp. 17-20.

2. Interview a Department of Human Services Manhoefer, Patricia. Catingiorahe
worker to find out common safety problems Developing Child, pp. 52-58.
and solutions in a child care setting.

3. Draw a floor plan or playground of a local Seefeldt, Carol. Elashildha
child care center; analyze its safety componen Education, pp. 455-462.
and note possible safety hazards.

4. Draw a modified floor plan for a child care
facility; include activity carters which are free
from safety hazards.

5. Write a safety checklist for daily and
monthly use in a child care setting.

6. Invite a doctor, nurse or paramedic to
sprak on medical emergencies. Record
information.
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Competency 6.1:

Demonstrate an understanding of safety rules and p medures in a child care setting.

Suggested Activities:

7. Role play the procedures to follow when a
child is cholring, emphasizing specific
responsibilltin of a designated child care center
staff person.

8. Write 2. report on a medical emergency or
ailment which includes a definition, causes,
signs, symptoms, and trattments.

9. kole play exiting rules and procedures
during fire drills and weLther alerts. ,

II10. Practice the use of a fire extinguisher.

11. Invite an agricultural extension agent to
speak on poisonous plants, insecticides and
household chemicals. Record information.

2. Prepare a phone tmerpncy list which
includes:

. Poison Control Center

Fire

Police

Ambulance

13. Create and design a bulletin board which
describes safe, appropriate toys vs. unsafe toys
vs. unsafe toys for a specific age group.
for a specific age group.
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References:

RINISautalirstAtiiandkais.
American Red Cross.

Local phone directory.

Marotz, Lynn, et al. Health Szfety
and.Nutritianicallirasamg_CIM,
pp. 187-190.
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Competency 6.1:

Demonstrate an understanding of safety rules and procedures in a child care setting.

Suggated Activities:

14. Prepare a safety evaluation checklist for
determining the purchase and/or use of toys in
a child care setting. Using a box of toys and
the checklist, note appropriatermappropriate
toys-

15. Prep= and give a talk on safety standards
and use of one of the following:

Car Seats

Playpens

Walkers

. Cribs

16. Using a life size doll, model the correct
way to secure childrex in a care scat belt:

0-1 age grouP
1-4 age group
4-6 age grouP

17. Invite a Department of Human Services
Social Worker to class to speak on the status
of child abuse in the community, child abuse
laws and child abuse/neglect symptoms.
Record information.

18. Research and write a paper distinguishing
Ixttween categories of child abuse:
of child abuse:

non accidental physical injury

sexual molestation

. emotional abuse

80

References:

Seefeldt, Carol. EadLehildbega
Matt= Pp- 86-88-



Competency 6.1:

Demonstrate an undemanding of safety ruhm and procedures in a child care setting.

Suggested Activities:

19. List and discuss characteristics of child
abuse's.

References:

20. Research activities and develop a file on Herr, Judy. faegielagustaer
safety activities to teach and use with childres.
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COURSE: Early Childhood Professions I

Unit 6: Safety, Health, Nutrition

Competency 6.2:

Identify health and nutrition principles and practices in a child care outing.

Terminal Performance Objective:

Given tett, supplemental material, guest speakers, interview information, and field
experiences, the learner will identify health and nutrition principles and practices in a
child care setting, achieving 80% mastery on the knowledge test and a satisfactory or
higher evaluation on the performance test

Enabling Objectives

Cognitive:

The Learner will:

1. Identify health regulations in the Texas Department of Human Services Minimum
StandatalaDaScarsantal handbook-

2. Discuss the four food groups and their importance in the diet.
3. List the goals for nutrition education.
4. Explain nutrition practices to use with children.
5. Evaluate the nutritional value of snacks and/or meals.
6. Point out health/safety considerations concerning children's clothing.
7. Identify health appraisal procedures to use with children.
S. Explain definitions and symptoms of childhood communicable diseases.
9. Discuss how caregivers can promote good physical and mental health in children.

Application:

1. Observe and evaluate the sanitation standards in a child care setting.
2. Observe and evaluate health appraisal procedures of young children.
3. Demonstrate ways to assist children with clothing.
4. Plan a snack for children utilizing nutrition principles.
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Competency 6.2:

Identify health and nutrition principles and practices in a child care setting.

Suggested Activities:

1. Create a poster which emphasizes and
illustrates (me physical health or food services
regulatkm in the Department of Human
Services MinimumaisladankaoLDayScars
Cana.

2. Interview a food service worker in a child
care center to find out how the staff plans for
nutritious meals and/or snacks. Collect menus,
compute nutritional value, and share informa-
tion with class.

3. Role play procedures or techniques for
helping young children develop desirable health
habits including:

brushing teeth
washing hands
covering mouth when coughing or

sneezing
eating nutritious foods

4. Conduct an experiment with Petri dishes
with agar. Contaminate the agar with hands,
hair, or a sneeze. After one week observe the
bacterial growth and discuss the importance of
proper sanitation when handling food.

5. Observe sanitation and food storage
techniques practiced at a child care/education
setting. Record information and share with
others.

99
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References:

Texas Department of Human Services
ifiniM11111.SlatiligEditiQLDIOLQUI
Centers, pp. 21-25.

Seefeldt, Carol Early_Lhildhool
Education, 131). 446451-

California Department of Education.
CalifomiLliomraceastmicargluad
Occupations- Child Care Occumtions
Curriculum.



Competency 6.2:

Identify !mai* and nutrition principles and practices in a child care setting.

Suggested Activities:

6. Brainstorm ways mealtinte can be a
pleasant experience for children.

7. Prepare a chart to show changing nutri-
tional needs of children, 0-8 years.

8. Create a bulletin board pointing out health
and/or sakty considerations in children's
clothing.

9. Research and record symptoms of the
following sicknesses: Bronchiolitis,
Cold, Constipation, Cough, Croup, Diarrhea,
Ear Infection, Stomach Flu.

10. Develop a chart that lists childhood
communicable diseases, their signs and
symptoms, methods of spreading, and control
methods.

11. Interview a child care director or school
nurse to find out the appraisal procedures and
designated caregiver roles of a suspected ill
child. Record information and share with class

12. Create a poster showing foods that are
appropriate for regular, bland, and liquid diets.

13. Research acdvities and develop a file cn
on health/nutrition cooking activities to use
with children.

14. Invite a pediatric or school nurse to
discuss the characteristics of a healthy/ill child.

References:

Issuilamraconsuniciragiculum
Cagan XhiliCiniadSfiligailam
ManagimitaLAndaniCILEChMS.
pp. 76-77, 134.

Spa, Benjamin, Dr. baby and Child
rcaM&

Hart Judy. Cataiiriloamanim
The Earty Childhood Classroom,.
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111 COURSE: Early Childhood Professions I

Unit 7: Program Management

Competency 7.1:

Idendfy career ladder titles and duties of early childhood professionals.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, identify career ladder titles and
duties of early childhood professionals, achieving 80% mastery on the knowledge text
and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Describe each career level and its professional duties and responsibilities.
2. Distinguish the academic preparation and professional experiences needed for

each career ladder level.
3. Describe the role of an assistant teacher when working as a member of the

management team in a child cam center.

Application:

1. Observe an early childhood assigant teacher and an early childhood teacher; note
the differences in their program responsibilities.

2. Observe early childhood professionals working with children; evaluate teamwork
in managing an activity.
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Competency 7.1:

Identify career ladder titles and duties of early childhood professionals.

Suggested Activities:

I. Invite a repraentadve from the local
NAEYC organization to speak on careers in
worldng with young children.

2. Create a bulletin board of professionals in
the local community who work with young
children.

3. Interview an assistant teacher on role and
duties. Record the information; compare and
contrast with classmates* interviews.

4. Plan and implement an early childhood
professions display at the high school.

86

References:

NAM, ModsLiiiiadx.Chikilmall
Eutesialialaxelmmica.

Phillips, Carol Brunson. "The Child
Development Associate Program: Entering
A New Ere, AnnuaLblitions.Falt
ChildkaastBlinadanaal, PP. 205-207.

Home Economics Curriculum Center,
Childilaing.fividansaullanaumsai
anikodsalargfuensta pp. 941.
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COURSE: Early Childhood Professions I

Unit 7: Program Management

Competency 71:

Describe child care center management procedures and policies.

Terminal Performance Objective

Given text, supplemental material, and field experiences, describe child care center
management procedures and policies, achieving 80% mastery on the knowledge test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Explain the standard operating procedures of a local child development center.
2. Explain the policies of a local child development center.
3. Explain the record keeping system of a local child developmest center.
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Competency 7.2:

Describe child care center management procedures and policies.

Suggested Activities:

1. Using the Department of Human Services
MiniUllinalaildantaiMatagattrintim
generate a cheddist of administrative require-
meats for licensed child cate facilities.

2. Using the checklist, interview the director
at a local child care center to evaluate the
center's policies, procedures, and record
keePing sYstems.

3. Invite a representative from a computer
company to present software that is available
for child care center management.
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References:

Department of Human Services
minimunutandudastmaysas
Qum
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SEIZEVALUATION
Early Childhood Teacher

When people say, °This is an effective teaches," they mean
that sheThe:

Personal Qualities and Omar= Presence

Acts relaxed and comfortable, yet alert
Minimise good eye contact, often getting down to child's eye level
Speaks with a voice that I. gentle, quiet, calm, and firm sending messages that

am direct and clear
Has a special voice for talking to children
Ha a ckan, healthy, professional appearance awl wears clothes appropriate to

the day's work
Listens cuddly and respectfUlly
Has a high tolerance for variety *fools* and movement and doesn't expect order

every moment
Touches children often with movements that soothe, guide, redirect, reassure,

reinforce

Teaching Style and Strategies

Enjoys children and empresses genuine interest in them
Is willing to learn from child= and follow their lead
Is able to focus on individual children while being aware of what is happening

throughout the CISISIO0113

Relates to each child's persocality and developmental level
Uses positive statements
Is empatheticable to feed back to the child an understending of the feelings

behind his words or behavior
Makes opportunities for one-to-one activities with children
Is aware of differing moods of children, *gum standards for them when they

are fatigued, irritated, oventimulated, Messed
Reaming in control in startling or difficult situation
Enjoys humotous incidents with children; enjoys laughing with them
Actively participates with children, has a plan for each daygostls to be

accomplished
Sets coosistent, realistic limits and focuses on the behaviors (not the child)
Provides guidance in development of good habits for eating, resting, toileting,

learning, exercise
Responsive to the rhythms and tempos of the child
Shows enthusiasm for the day, coming up with new and interesting ideas and

activities to sham with children
Supports cultural differences
Positions self naturally in strategic spots

Environment/CUmate Design

Creates an environment where children are comfortable enough to verbalize their
feelings
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Creates an stmosphere Slit is =eatable, loome-liket safe
Provides m orpnized, stsuctured schedule to musure children
Post= inardsidveness about physical world
Facilitates social inteactkros among children
Questkros and explores with children so that all learn through discovery
Maintaine an organized, clean demo=
Tends to repdre
Considers the outdoors part of the learning envircement

adagios** to Other Teachers

Accepts critkism and is responsive to changes
Oets along well with others
Mks for help when needed
Is quick to eapress approval and support for RAW staff
Is willing to listen to migrations and other Was but not just m $ yes person
Is aware of other teachers' needs in classroom and prepared to uthe over when

necessery
Is slow about making judgment,' and sensitive in doting negstive feedback
Shares leadership when necessary, leads when necessary, steps aside when

necessary
Risks sharing of self and abilities, ideas and strengths
Is a team player, provides ongoing training to new teachers, involves other staff

in planning

Relationship to Parents

Communicates with parents at drop-off and pick-up times, and as needed
throughout the day

Schedules parent conferences when needed
Does not discuss a child's behavior when he is present
Respects families' right to privacy by not discussing problems with others
Maids parents with goals for children
Perceives self m part of a support system to parents, someone whose role is to

strengthen the family unit
Is able to make parents swam of their strengths
Uses the insights of parents about their children
I. available to parents

Professional Responsibilities

Mtends regular staff meetings and workshops
Attends to all four arms of human development in planningaffective, social,

psycho-motor, and cognitive
Conscientious effort to expand knowledge of good early childhood teaching
Willing to try something newnot afraid to risk failing/mistakes
Manages time well
Demoostrates pride in being a child cani aches
Takes advantage of opportunities peovided for you

Exchange Press. Child Care Information Excherge, April 1989.
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EVALUATION OF CHILDREN'S LITERATURE

1. rale of book

2. Author,

3. Theme and Plot

4. Characters

S. Needs of concerns of children which book addresses

6. Numberofpages

7. Quality of Illustrations

8. What age child would eajoy the book?

9. Check the statements which apply to the book.

a. Simple language is used
b. Subject is familiar

__c. Complicated and confining
d. Too long
e. Many small details
f. Large colorful pictures
g. Action words
h. Could scare a child
i. Too many characters

Story is easy to
follow
k. Small pictures
1. Repetition of words
m. Teaches a lesson
n. Good for a small.
1PeuP
o. Good for a large
8rouP

10. I would/would not (circle one) choose this book for a group of
young children because:

Adapted from the Child Care Qconyations Curriculum, California State Department of Education.
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DIRECTIONS:

RATING SCALE:

EARLY CHILDHOOD PROFESSIONS I

sruDENT COMPETENCY PROFILE

Indicate the appropriate number to evaluate the degree of competency
on a scale of 1 to 4:

1 - Reanummarjhquainsp_ia_thilLarm
2 - pitids improvement The student shows minimal knowledge and/or has

difficulty performing the task independently and neelAs close instructional
support or supervision.

3 - fiatisfactorx The student shows adequate knowledge or performs the
task adequately with limited instructional support or supervision.

4 - Clearly Outstanding The student shows exceptional knowledge and/or
performs the task skillfully with no instructional support or supervision.

MUT is PROFESSIONALISM

1.1 Demonstrate an understanding of the charaotristics of an early
childhood education professional.

Cognitive

1. Identify the personal qualities and abilities needed to be
effective with children.

2. Describe interpersonal skills needed to be successful in an
early childhood setting.

Arolication

1. Develop a checklist of the personal qualities a successful
early childhood professional needs to possess.
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Early Childhood Professions I

2. Using a developed checklist, observe an early childhood
professional and record qualities observed.

1.2 Denonstrate an understanding of employment opportunities and
requirements in early childhood care and education.

1. Describe the current need for early childhood care givers and
educators.

2. List careers and related professions in early childhood care
and education.

3. List academic preparation requirements for a variety of careers
in the field of early childhood care and education.

4. EXplain equal opportunity laws in hiring practices.
5. Explain appropriate dress and grooming needed when working with

young children.
6. Describe the work habits of an effective employee.

1.3 ftplain th types and models of early child care/education programs.

Cognitive

1. Describe the administrative units within early childhood
care and education.

2. Identify the program variations within early childhood care
and education.

Application

1. Observe several early childhood programs; compare and
contrast characteristics of different models.
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dhood Pro
1.4 Demonstrat an understanding of the history of early childhood care

Early Chil fessions I

and education.

Cognitive

1. Identify the historical beginnings of early childhood
education.

2. Identify principal early childhood educators and their
contributions to early childhood education from Plato's
time to modern days.

3. Describe the beginnings and growth of kindergartens in
the U.S..

4. Detail the beginnings and growth of the nursery school in the
U.S..

5. Explain how and why child care emerged in America.
6. Explain how child care differs from nursery and kindergarten

programs.
7. Explain the Lanham Act and its contribution to child care.
8. Describe the status of early childhood education programs

today.

UNIT 2: CRILD GROWN, DEVELOPMENT, AND LEARNING

2.1 Summarise the major stags of development in children through age S.

Cognitive

1. Explain the prenatal development of a child.
2. Describe labor and birth.
3. Explain prematurity and low birth weight.
4. Explain the characteristics of a healthy newborn beby.
5. Point out individual differences and normal patterns of

physical development in infants, toddlers, preschool, and
elementary age children.

6. Explain the cognitive stages of development in children,
ages 0-8.
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Early Childhood Professions I

7. Identify the patterns of emotional growth and development.
8. DiscUs0 individual differences and normal patterns of social

development in children ages 0-8.

Ausliaitian

1. Obcerve and record the physical, cognitive, emotional, and
social development of a child over a six week period.

2. Compare and contrast the observed child's development with
normative characteristics of a same age child.

2.2 Point ant common influences in the growth and development of the
whole child.

Cognitive

1. Explain caregiver/teacher behaviors which promote healthy
physical, social, emotional, and cognitive development of
children ages 0-8.

2. Explain how family relationships and parental practices
affect the physical, emotional, social, and cognitive
development of children ages 0-8.

3. List environmental and economic factors that influence the
physical, emotional, social, and cognitive growth of
children ages 0-8.

4. Identify how various forms of play influence the growth of
whole child.

APPlicationi

1. Observe and record a child's reactions to verbal and non-
verbal caregiver behaviors;
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Early Childhood Professions I

a. at mealtime
b. when toileting/diaper changing
c. when dressing
d. when disciplining

2. Interview a parent and record information on family,
structure, religionf ethnicity, and mobility.

3. List positive and negative environmental factors that affect
the growth and development of children in the local
community.

2.3 Identify age appropriate learning environments for children.

rIgnitivs

1. Define interest centers.
2. Explain why interest centers are appropriate learning

environments for children.
3. Define learning stations.
4. Explain the purpose of a learning station.
5. Analyze the components of a stimulating environment.
6. Describe the role of play as a basis for learning in infant,

toddler, preschool, and elementary age children.
7. Explain the teacher's role in play environments.
6. Point out the characteristics of appropriate outdoor play

environments for various age groups.

ApplIcak4An

1. Obse.we and evaluate an interest center.
2. Observe and analyze the purpose of story time.
3. Observe and evaluate an outdoor play activity.
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Early
2.4 Identify major handicapping conditions in special needs children.

Ccsgpitive

1. Define "special needs".
2. Distinguish between a congenital and acquired handicap.
3. Distinguish between the abilities and limitations of specific

handicapping conditions; hearing, vision, speech, health,
and physical problems, learning disabled, mentally disabled,
emotionally disabled.

UNIT 31 GUIDANCE AND GROUP EANAGEMINT

3.1 Explain components of effective communication between caregiver
and children.

Cognitive

1. Explain the need
2. Describe ways to

communicate.
3. Explain the need
4. Describe ways to

to respond quickly and directly to children.
provide varied opportunities for children to

for active listening skills.
help children resolve conflicts.

Application

1. Directly express enjoyment of children to them.
2. Engage in one-to-one, eye level interactions with children.
3. Plan ways to assist children in their adjustment to child

care.
4 Model appropriate language when interacting with children.
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Early Childhood Professions I
2,2 Demonstrate an understanding of guidance approaches to use when

working with children.

Cognitive

1. Point out guidelines for assisting children with routine
activities.

2. Describe guidance approaches that include modeling, behavior
modification, cognitive, and psychoanalytic approaches.

3. Explain guidance approaches that promote self-control,
independence, and high self esteem.

4. Explain why children should never be spanked, threatened,
yelled at, isolated, or shamed.

Application

1. Demonstrate guidance approaches to assist children in
developing self control, independence, and high self esteem.

3.3 Explain tacher behaviors which facilitate learning activities.

Cognitive

1. Explain the role of teacher observation in identifying
needed changes in the program.

2. Describe how planning affects teacher effectiveness.
3. Discuss the effective use of reinforcement in the child

care/education setting.
4 Explain the importance of consistency.
5. Identify the components of consistent teacher behavior.
6. Define close supervision.
7. Explain how close supervision impacts on children's learning.
8. Define "withitnesso.
9. Describe how withitness influences children's learning.

105

12`i

1ST 2ND 3RD 4TR 5T11

41.

.110111MNIMMMIIIAM1.11.1111M1



10. Explain how teachers can plan effectively for individual
differences in children.

11. Define affective climate.
12. Describe the components of a positive affective climate.

Early Childhood Profeseions I

3.4 Identify characteristics of children who have problems resolving
thir difficulties and developing self control.

.

Cognitive

1. Identify the need for careful observation of children
displaying outbursts and hostilities.

2. Identify the need for collaborative planning (teachers,
administrators, parents) when initiating a behavioral plan
for a child who is displaying frequent outbursts and
hostilities.

3. List the basic principles for working with children
displaying frequent outbursts and hostilities.

Application

1. Observe and record the behaviors of a child who is aggressive
toward playmates; note teacher interventions.

2. Observe and record the behaviors of a child who isolates
himself/herself from playmates; note teacher interventions.
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UNIT 4: CURRICULUM DEVELOPMENT, CONTENT, AND IMPLEMENTATION Early Childhood Professions I

4.1 Explain the principles of a developmentally appropriat curriculum.

Cognitive

1. Define developmental appropriateness.
2. Explain learning as an interactive process.
3. Describe the basic elements of appropriate care for infants

and toddlers.
4. Describe the basic elements of appropriate care and

education for pre-schoolers.
5. Describe the basic elements of appropriate care and

education for school-age children.
6. Explain the differences in teacher-directed and child-

initiated activities.

ApplIcation

1. Observe three children at play who are the same age and
gender and note how they are alike and diaerent.

4.2 Identify the prinoiples of planning for young children.

Coanitive

1. Discuss the necessity of daily planning.
2. Explain the importance of routines.
3. List the components of lesson plans.
4. Describe the purpose of a unit plan.
5. Explain the importance of balancing active/quiet,

unstructured/structured, individual/group, and indoor/outdoor
play.
Explain the importance of evaluation as a part of planning
effective lessons and units.

7. Explain planning nap time with regard to individual
differences.

107

1ST 2ND 3RD 4TH STH
A

41 4P

AP

A

1 3



Early Childhood Professions I

malicatian

1. Collect a daily plan frost observation site and evaluate it
for a balance of activities.

2. Interview a center director and record how the center plans
for this individual needs of children.

4.3 Ssplaia the purpose of each of the major contest areas la an early
childhood setting.

Coanitiva

1. Distinguish an interest center from a learning station.
2. Identify components of art activities for a variety of ages.
3. Identify components of library activities.for a variety of

ages.
4. Identify components of

of ages.
5. Identify components of

variety of ages.
6. Identify components of

a variety of ages.
7. Identify componentd of

of ages.
8. Identify components of

ages.
9. Identify components of

10. Identify components of

Application

dramatic play activities for a variety

manipulative/math activities for a

science/social studies activities for

language arts activities for a variety

computer activities for a variety of

music activities for a variety of ages
age appropriate learning station.

1. Develop an interest center in a content area for a specified
age group.

2. Develop a file of suggested ak.i...ivities for each content area.
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4,4 Discuss ways to adapt the curriculum for special needs children.

Cognitivq

1. Discuss laws regarding special needs children.
2. Define mainstreaming.
3. Explain the role of the teacher in working with special needs

children.
4. Point out appropriate techniques when working with children

with special needs.
5. Describe methods for integrating special needs children into

a typical program.
6. Explain the special needs of gifted children.
7. Discuss ways the special needs of gifted children can be met.

Early Childhood Professions I

Auplisatien
1. Observe and record the interactions of a specHtl needs child

and his/her teacher.
2. Observe and record the interactions of a special needs child

and another child.

UNIT Ss FUMY AND COMMUNITY ABLATIONS

5.1 Demonstrate an understanding of th diversity in family units and
roles.

Cognitive

1.

2.

Explain the wide variety of primary caregivers, family units,
and family roles in America.
Describe the wide cultural, ethnic and religious diversity in
American families.
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Andicatian

1. Develop a check list of possible primary caregivers and
family roles.

2. Develop a check list of cultural, ethnic, and religious
groups in America.

3. Interview a center director and record information on
cultural, ethnic, religious, and family role representation
among center children.

5.2 Explain the relationship betwen parents and child car providers.

Cognitive

1. Define primary caregiver.
2. Describe parent/guardian functions, responsibilities and

duties.
3. Identify the components of effective leadecship in family

units.
4. List parent needs, rights, and responsibilities in sharing

decisions about children's care and education.
5. Explain the purpose of the child care center in relation to

the family as the primary caregiver.
6. Desdribe the need for demonstrating support of parent/child

relationships.
7. Describe guidelines for communicating with parents/guardians

of children.
8. Explain the ways and settings in which teachers can communi-

cate with parents.

Application

1. Observe a parent/teacher progress conference and record
information.

2. observe and evaluate a parent/teacher interaction in a child
care setting.

1 3S
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5.3 Identify oonsunity resources available to children and their fasilisa.

Sggnitima

1. Lilt the services and agencies available in the community
which serve children and families.

2. Describe the types of services each vendor/agency provides.
3. Describe ways community agencies and resources can be tapped

to enhance Children's learning.

Application

1. Interview a community agency representative and record
information on services provided and ways the agency enhances
children's lives.

2. Observe and evaluate a community agency's sponsored activity.
3. Participate as a volunteer in a community agency's sponsored

activity for children.

5.4 Explain the concept of child advocacy.

gognitive

1. Define advocacy.
2. List the activities of a child advocate.

UNIT 42 SAFETY, MUTE, NUTRITION

6.1 Demonstrate an understanding of safety rules and procedures in a
child oars setting.

Cognitive

1. Identify fire and safety regulations in the Texas Depart-
ment of Human Services Minimum Standards yor Day_Cam
Centers handbook.

2 Summarize the need for proper climate control and lighting.
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Early Childhood Professions I

3. Discuss first aid supplies needed in a child care setting.
4. List procedures to follow during accidents, medical

emergencies and environmental alerts.
5. Identify designated caregiver roles and responsibilities

during accidents, medical emergencies and environmental
alerts.

6. Define poisonous substances and plants.
7. Describe the manner in which to store medicines and cleaning

agents, and to dispose of poisonous plants.
8. Define child abuse and child neglect.
9. Identify signs of child abuse and child neglect.

10. Describe procedures for responding to suspected child abuse
and/or child neglect.

11. Discuils safety standards for equipment, furniture and toys.
12. Distinguish age-appropriate toys from age-inappropriate toys

in terms of safety.
13. Describe the safe use of indoor and outdoor space for young

children.

Application

1. Compose observation notes of safety practices at a local
child care center.

2. Apply principles for maintaining a safe and healthy environ-
ment by:

a. Rewriting the safety policies of a local child
care center to meet safety standards.

b. Planning an activity which teaches children about
safety.

c. Modeling safety rules and procedures to children.
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Early Childhood Professions I
4.2 Identify 'swath and nutrition principles and practices in a child care

setting.

Cognitive

1. Identify health regulations in the Texas Department of
Human Services Minimum StAngard for Day Care Centers
handbook.

2. Discuss the four food groups and their importance in the
diet.

3. List the goals for nutrition education.
4. Explain nutrition practices to use with children.
5. Evaluate the nutritional'value of snacks and/or meals.
6. Point out health/safety considerations concerning children's

clothing.
7. Id.ntify health appraisal procedures to use with children.
S. Explain definitions and symptoms of childhood communicable

diseases.
9. Discuss how caregivers can promote good physical and mental

health in children.

Application

1. Observe and evaluate the sanitation standards in a child
care setting.

2. Observe and evaluate health appraisal procedures of young
children.

3. Demonstrate ways to assist children with clothing.
4. Plan a snack for children utilizing nutrition principles.
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Early Childhood Professions I
UNIT 71 PROGRAM 'WAGERER'?

7.1 Identify career ladder titles and duties of early childhood
professionals.

Sggnitin

1. Describe each career level and its professional duties
and responsibilities.

2. Distinguish the academic preparation and professional
experiences needed for each career ladder level.

3. Describe the role of an assistant teAcher when working as a
member of the management .team in a child care center.

Applicatton

1. Observe an early childhood assistant teacher and an early
childhood teacher; note the differences in their program
responsibilities.

2. Observe early childhood professionals working with children;
evaluate teamwork in managing an activity.

7.2 Describe child oar center management procedures and policies.

1. Explain the standard operating procedures of a local child
development center.

2. Explain the policies of a local child development center.
3, Explain the record keeping system of a local child

development center.
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grumbrr EVALUATION
EARLY CHILDHOOD PROFESSIONS I

The following statements apply to the Early Childhood Professions I
course. Please indicate your tigress:eft or disagreement by checking
the appropriate box. The following scale will be used:

Strongly Strongly
1 Agree 1 Agree 1 Disagree A Disagree

a a a
1. The course presented an overview of

early childhood professional preparation.= ED

2. The content of the course enabled me to
meet the competencies.

3. The course was well organized.

The required activities helped me
to learn.

5. I was able to complete the required
activities.

6. The field experiences allowed me to
meet the course objectives.

7. The field experiences demonstrated
quality child care as defined by NAEYC.

8. Transportation to field experiences was
not a problem.

This course allowed adequate time to
cover the material.

10. The required activities helped me
to learn.

11. The course was what I expected.

12. I would recommend this course to a
friend.
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Student Eralnation
lisrly Childhood Professions I

ORMSAIRL

Things I liked best about the course.

Things I liked least about the course.
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PARENT EVALUATION
OF

EARLY CHILDHOOD PROFMIONS I

The following statements apply to the Early Childhood Professions I
course. We value your opinions as a parent. Please take a few
minutes to answer these questions by cheedng the appropriate box.

Strongly Strongly
The scale is: Agree 1 Agree a Disagree i Disagree

1. The course provided my child with job
skills.

2. The course was well organized.

3. My child was able to complete the
required activities.

4 Transportation to field experiences
was not a problem.

5. The textbook and materials were
appropriate for the course.

6. I would recommend this course to my
best friend's child.

Things I liked best about the course.

Things I liked least about the course.
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Compliance Statement

If there is a direct violation of the Court Order in Civil Action No. 5281 that cannot be cleared
through negotiation, the sanctions required by the Court Order are applied.

TITLE VII, CIVIL RIGHTS ACT OF 1964; EXECUTIVE ORDERS 11246 AND 11375;
TITLE IX, 1973 EDUCATION AMENDMENTS; REHABILITATION ACT OF 1973 AS
AMENDED; 1974 AMENDMENTS TO THE WAGE-HOUR LAW EXPANDING THE AGE
DISCRIMINATION IN EMPLOYMENT ACT OF 1967; AND VIETNAM ERA VETERANS
READJUSTMENT ASSISTANCE ACT OF 1973 AS AMENDED IN 1974.

It is the policy of the Texas Education Agency to comply fully with the nondiscrimination
provisions of all federal and state laws and regulations by assuring that no person shall be
excluded from
consideration for recruitment, selection, apgointment, training, promotion, retention, or any
other pasonnel action, or be denied any benefits or participation in any programs or activities
which it opgrates on the grounds of race, religion, color, national origin, sex, handicap, age,
or veteran status (except when age, sex, or handicap constitute a bona fide occupational
qualification necessary to proper and efficient administration). The Texas Education Agency
makes positive efforts to employ and advance in employment all protected groups.
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FOREWORD

The purpose of the 2 + 2 Tech Prep Early Childhood Professions program is to fulfill
the need for available child care teachers and quality child care programs as iatntified by
business and industry, the Bureau of Labor Statistics, and the National Association for the
Education of Young Children. The Early Childhood Professions II curriculum guide is designed
for students entail's the second year of the 2 + 2 Tech Prep program. It is dm second in a
series of courses which builds to the postsecondary level in knowledge, sills application, and
field experiences. Stu:lents must master competencies in Early Childhood Professions I before
enrolling in this course. Early Childhood Professions I and ll ate based on the following
principles:

A mastery of competencies employers have identified.

A structured and coordinated curriculum that begins
in the 1 ith grade and is developed through the
postsecondary level.

A high school degree plan that emp iasizes a mastery
of communications, math, and science skills.

One entry point, multiple exit points to the
workforce.

Elimination of course duplication and a head start on
postsecondary training.

The purpose of this curriculum guide is to:

Assig secondary 2 + 2 Early Childhood Professions
instructors in the selection and use of instructional
content, references, and materials for an effective
instructional program.

Improve the marketable skills of students through
the use of occupational competencies stated in
objective tams.

Provide interested individuals, educational groups,
and occupational groups information on the scope,
sequence, and educational concepts needed for
gainful employment in the field of Early Childhood
Professions.
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Forewani

To provide a basis upon which the instructor can
progressively build a functional course of study in
accordance with the performance standards recommended
by child care/education professionals and as
established by the Child Development Associate (CDA)
Cmdendaling Program, and the National Association
For The Education of Young Children (NAEYC).

Assistance in implementing the curriculum is available by contacting the 2 + 2 Early
Childhood Project Office (1-800-792-3348 ext. 1690), the Central Texas College Child
Development Department (817-5264900), the Texas Education Agency's Department of
Vocational Home Economics Education (512-463-9454) or the Texas Higher Education
Coordinating Board, Division of Community Colleges (512-483-6250).
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PHILOSOPHY

The 2 + 2 competency-based Early Childhood Curriculum was developed
to reflect the views of the major national organizations for the
education of young children. These organizations promote the
belief that all children are entitled to quality care and
education. To this end, the students who participate in the 2 + 2
Early Childhood Curriculum will be competent to provide young
children with a developmentally appropriate curriculum and
environment that integrates all areas of young children's
development; social, emotional, cognitive and physieml.

The Early Childhood professional must not only be a warm, nurturing
and positive person who likes children, but also be knowledgeable
of the principles and theories that form the foundation of the
education and guidance pr!ictices advocated for young children. The
2 + 2 Early Childhood Curriculum provides students with a balance
of cognitive challenges in conjunction with application of
knowledge in a setting with young children.

Upon completion of two, three, or four years in the 2 + 2
continuum, the student will be a professional with a knowledge and
experience base that will enable her/him to enter the child
care/education industry well qualified to work with young children
as a Teaching Assistant, Assistant Teacher, or Associate Teacher.
The advantages to this training are four-fold:

Children have better care and education.

Working parents in the community are more productive
in the workplace knowing that their children are receiving
quality care and education.

The 2 + 2 students are on a career ladder path that can
take them in many directions with regard to working with
young children.

A better trained workforce in the child care and
education field will enable the profession to gain
recoghition and status, and subsequently, improve the
salaries of this underpaid group of dedicated
professionals.

1
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CONCEPTUAL FRAMEWORK

The 2 + 2 Early Childhood Curriculum is competency based and is
organized around the seven areas nationally recognized as basic to
appropriate care and education for young children. The
competencies were developed with the assistance of the child
care/education industry in Texas by means of a survey. Also
imbedded in the curriculum are the essential elements for the Child
Care and Guidance, Management and Services Course as prescribed by
the Texas State Board of Education. The seven core areas of
knowledge are professionalism; child growth, development and
learning; guidance and group management; curriculum development,
content and implementation; family and community relations; safety,
health and nutrition; and program management. They are included at
each level of the 2 + 2 curriculum, systematically expanding the
student's knowledge and skills.

The first year student will be introduced to a basic understanding
of the components of quality care and education for young children.
They will gain knowledge through classroom instruction, and through
guided observation of young children. Upon successful completion
of 2 + 2 Early Childhood Professions X, the atudent will earn six
hours of college credit (in escrow) for Introduction to Early
Childhood Education. In the second year, the students will
continue, to expand their knowledge base in the classroom while
beginning to apply their skills working directly with young
children. Upon completion of 2 + 2 Early Childhood Professions II,
the student will earn six hours of college credit in Curriculum
Resources or its equivalent. The 12 hours of earned college credit
will be validated upon completion of 12 hours of course work in an
articulated 2 + 2 Early Childhood Education program at a Texas
Community College. At the junior college level, students will
critically examine theories and practices for specific age groups,
and demonstrate the ability to plan for and implement appropriate
learning environments, teaching strategies, and guidance practices
with young children.

Grade 11

Student Field Experience

Early Childhood Professions I (ECPI) students will
have five or six field placements throughout the
school year. This will provide them with a broad

2
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Grade 12

Grades 13
and 14

knowledge and experience base in early childhood
care and education.

Early Childhood Professions II (ECPII) students will
have two field placements during the school year,
one each semester. Thiu will provide them with
in-depth of knowledge and experience in specific
areas of early childhood care and education.

Junior college students will have required
observation/teaching assignments in the laboratory
school on campus. They will also have additional
experiences in community programs for young
children.

Selectioe of a Training Site for Pi4ld Experience:

Placements for students e ild be carefully selected and based
cn p:11-determ$ned critetria to sclude:

a. developmentally appropriate curriculum
b. children sermad
c. type of program
d. pleasant atmosphere for children and staff
e. training of the staff
f. licensed
g. health eind safety factors
h. location

Suggested Training.Sites:

1. On-site (high school/college) Child Care Center

2. Pre-Kiadergarten, Kindergarten Classrooms

3. Pre-School Special Education Classrooms

4. Speech Therapy Classroom

5. Head Start, REACH Programs

6. Licensed Private Child Care Centers

7. Hospital Pediatric (Child Life) Program

8. Department of Human Services Social Worker

3
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9. Atter School Care (Latch Key)

10. Rehabilitation Center for Children

11. Elementary Counselor

12. Licensed Infant Care Center

The teadher responsible for 2 + 2 ECP should clarify the role of

the student to the site supervisor. During the first year of

2 + 2 ECP training, the role of the student is primarily
observational to provide oppogunities to develop case studies on

individual children, and to observe the
application of strategies and practices learned about in class.

The student will be expected to participate in and teach specific

assigned activities and lessons.

The second year 2 + 2 ECP student, under the close supervision of

the Lead Teacher, will be applying knowledge and therefore will be

much more involved in supervising and teaching children.

The teacher and site supervisor should clearly delineate the level

of student participation with children as well as other duties and

responsibilities. The teacher and site supervisor should cooper-
atively develop a training plan that identifies the competencies

the student-trainee is to acquire while on the job. This agree-

ment should be signed by the student, ECP teacher and site

supervisor.

The ECP teacher should clarify the responsibilities of the

site supervisor. These should include:

Provide the student with experiences to develop
skills for their career goals.

Build positive student-supervisor relationships
through the studeht's job training.

Reinforce the student's development of a mature
attitude toward working with young children.

Evaluate the student's competencies and progress
cooperatively with the teacher and student.

The Student Competency Profile (see appendix) should be printed as

a three part carbonless form to be used by the Early Childhood
Professions teacher and the site supervisor, with the third copy
given to the student.

Before placement, every student must have a TB test.

4
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FIELD EXPERIENCE MODELS

2. + 2 Early ChIldhpod Erofga Ions I and 11

1. In I lth grade, 2 + 2 students will be enrolled in a two hour applied observation
laboratory class. Students will spend six hours a week in the classroom and four hours
a week in a supervised field experience to include pre-kindergarten and Itindergarten
classes in elementary schools, licensed child care centers and, if possible, a community
college child develwment center. The students will rotate their assignment every six
weeks in order to have a wide range of experiences in different settings with different
populations of young children.

In 12th grade, 2 + 2 =dents will be enrolled in a two hour laboratory class. Students
will spaid four hours a week in the classroom and six hours a week in a supervised field
experience. The student will be assigned to a requested site each semester. This
assignment will be based on student interest in a particular age level or career interest
(elementary education, child care, child life, etc.).

2. In 1 1 th grade, 2 + 2 students will be enrolled in a two hour applied observation
laboratory class. Students will spend six hours a week in the classroom and four hours
a week in a supervised field experience to include an on-site public school district child
care center, pre-kindergarten and kindergarten 'classes in elementary schools, licensed
child care centers and, if possible, a community college child development center. The
students will rotate their assignment every six weeks in order to have a wide range of
experiences in different settings with difkrait populations of young children.

In 12th grade, 2 + 2 students will be enrolled in a two hour laboratory class. Students
will spend four hours a week in the classroom and six hours a week in a supervised field
experience. The student will be assigned to a requested site for each semester. This
alignment will be based on student interest in a particular age level or career interest
(elemaitary education, child care, child life, etc.).
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Occupational Objectives

Teachhm Assistant: Assist in the implementation of program actlefities under the direct
supervision of teachers or assistant teachers. The model 2+2 ;each Prep articulated
curriculum for Teaching Assistant is designed to produce an individual %Aro, upon completing
competencies in Early Childhood Professions I and II with a satisfactory or higher evaluation,
will have sldils necessary to perform the dudes of a teaching assistant. Students who have
successfully completed Early Childhood Professions I and II are ready to begin work on the
Child Development Associate (CDA) credential.

Assiggalgachw Implements program activities as part of a teaching team and shares
responsibility for the care and education of a group of children. Assists in the planning and
implementation of the curricuhun, works with parings, and assesses the needs of individual
children. The model 2+2 Tech Prep curriculum for Assistant Teacher is designed to produce
an individual who, upon completing competencies in grades 11, 12, and 13 in The Child
Development Associate Program, with a satisfactory or higher evaluation, will have the skills
and experience necessary to thtain the Child Development Associate (CDA) credential, and
perform effectively as an assistant teacher. The curriculum includes preparadon necessary to
complete CDA requirements by the completion of the freshman year in college.

Associate Teacher: Responsible for the care and education of a group of children. Plans
and implements the curriculum/ supervises other members of the teaching staff assigned
to the group, works with parents, and assesses the needs of individual ch`gitiren for
incorporation into curriculum planning. The model 2+2 Tech Prep curriculum for Associate
Teacher is designed to produce an individual who, upon completing competacies in grades
11,12, 13 and 14 with a sausractory or bight= evaluation, will earn an Associate of Applied
Science (AAS) degree in Child Development and have the skills necessary to perform effectively
as a teacher.

Teacher: Has demonstrated experience in early childhood knowledge and practice.
Responsible for the care and education of a group of children, and supervises and mentors
other teacigng staff. Educational qualifications for Teacher include a minimum of three years
experienct RA a teacher of young children, and a bachelor's degree. The Associate of Arts
Degree option in the 2+2 Tech Prep model prepares the student to continue at a four year
insitution in a Child Development or Early Childhood program working toward a bachelor's
degree in this field.

7



Dirednr: Responsible for overall administrative duties of an early childhood care and
educition program which includes: serving as a liaison among the board of directors, staff,
and parents, and as a professional advisor to the board; policy making; program planning;
financial management; record keeping; staff supervision and development; parent
Involvement; community relations and publicity; and program evaluation. The model 2+2
Tech Prep curriculum includes a special option for the student who is interested in taking course
work in child care management as part of his/her postsecondary education. Upon completion
of the Child Develnpment AAS AAgree program with an Administrator's Certificate, the student
would be qualifitd to manage a small day care home. It is highly recommended that a person
interested in child care management be counseled to pursue additional training, experience, and
education towards a baccalaureate or master's degree, before considering a position in program
management.

The Occupatimtal Objectives were adapted from the National Association for the Education of Young Children (NAEYC)
*Sugpsted Educational Robs in a Differentiated Staff Structure* (Willer, 1990).

S
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1.0

DEFINITION OF TERMS

AstAmmuinititastict: The planning and implementing of activities and teacher behaviors
in the young child's learning environment that are based on the imowledge of universal and
predictable sego:ices of growth and change in children ages 0-9, and that program activities and
behaviors will be different in each age span served.

Mem Wan: Is a planned process linking technical/vocational programs and services to assist
Audents in making a smooth ftansition from secondary to postsecondary institutions without
experiencing delays or duplication of learning.

Conuidens An instructional program designed to prepare students for
specific jobs or careers and includes specifics terminal objectives. Competency-based programs
are characterized by:

I. Involvement of business and industry in the determination of t'Ae job competenees
and the expected performance levels required for successful employment with.n
a defined job or cluster of jobs.

2. Course sequence which allows the mastery of competencies leading to the
satisfactory performance of all identified job competencies.

Competency: A grouping of tasks, knowledge, and attitudes needed for the performance of a
job or function. The performance of a job or function may require the use of one or more
competencies.

ram: Organized subject matter in which instruction is offered within a givem period of time,
and for which credit toward graduation or certification is upon mastery of learning objectives.

Curriculum: (I) A systematic group of courses or sequences of subjects requited for
graduation or certification in a major field or study, for example. social studies curriculum,
physical education curriculum; (2) a general overall plan of the corded or specific materials
of instruction that the school offers the student by way of qualifying him for graduation or
certification or for entrance into a professional or a vocational field.

Rathwinugaummudgaractke: The planning and implementing of teaching strategies
and activities in a young child's environment that are both age appropriate and individually
appropriate; that is, the program is designed for the age group served and implemented with
attention to the needs and diffetences of the individual children enrolled.

Farly__Childhosil: Birth through age eight

9
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Eitly_adieskagaicamilducation: This term is used throughout the document to reflect
the philosophy that developmentally appropriate environments for young children go beyond
*Day Care% *Child Care, or *Early Childhood Education." That is, care and education are
linked. Therefore, early childhood professionals must provide a safe, healthy, and nurturing
awironment that also promotes cognitive, emotional, physical, and social development in
infants, toddlers, and preschoolem

FambibuLabbahrs: A distinct and identifiable activity that is measurable and constitutes
logical and necessary steps in the performance of work. It is composed of one or more process-
type actions and aids stuckntst plogress towards achievement of a terminal objective.

Fitundaugginag: As used in this report an essential elemait is interpreted to mean; (1)

fundamental skills/knowledge which are central (core) to the objectives of the instruction or
curriculum being pursued; (2) a course of only; or (3) a unit of instruction if the course is
of more than one semester in length.

&MIRO: Specified points in the sequence of courses for a technical or occupational program
at which a student may exit the program, receive a certificate, and possess the competencies
required for employment in an idaltified occupation.

Egljjagittlence: Learning activities and skills application which occur away from the
classroom and in a child care and/or educational setting, to include business and industries in
the community.

Functional Area or Job: The major divisions of an occupation. Examples of the jobs or
functions of a teaches are instruction, student guidance, professional development, etc. A job
or function may be composed of one or more competencies necessary to complete a job or
function.

1,1dMdually Appropriate: The planning and implementing of teaching strategies and activities
which are based on the knowledge that children in a specific age group have differing needs
based on individual children's growth patterns, strengths, interests, and experiences.

fingthdalest: A test used to assess mastery of knowledge (cognitive) tasks including both
written and oral testing.

Ltaminsuutbax: The required and/or optional learning steps that a student takes to complete
an enabling objective

Moen: A level of performance or achievement that meets a specified occupational standard.

ikagatign: A specific occupation in an occupational division. A vocational instructor
(teacher) is a specific occupation in the occupational division of education.



accmgathifidfrild: A categorical clustering of occupations such as professional occupadons,
ioagricultural occupations, etc.

ferfoiminanbjgctin: A statement which describes what the learner must do to demonstrate
mastery of a task. A performance statement contains a condition behavior, and a standard.

Effromansaftst: A test used to assess a student's mastery of a psychomotor skill.

SliterhutSommlille: A group of representatives of industry and education who can provide
useful infmmation about an occupational ma or function, matters related to the requirements
of the occupation, or the local job market.

TnPerforinice An intended outcome of instruction that is stated in general
terms and is further defined by a set of specific enabling objectives.

Vocational Home Economics: Instructional programs that prepare individuals for paid
employment in recognized occupations involving knowledge and skills based on one or more
subject area(s) of home economics.

litritogran: Articulated, competency-based technical and vocational programs which link
the last two years of secondary education with the first two years of postsecondary education to
create a strong four-year curriculum which produces raduates with advanced skills. This type
of articulation streamlines occupational program fundamentals in order to make room in the two-
year postsecondary curriculum to teach more advanced technical sldlls that students would
normally receive in a traditional or time-shortened psugram.

1 1
1 S 5



2 + 2 Child Care Occupations
Proposed High School Course Selections

GENERAL TRACK EXITING TO CENTRAL TEXAS COLLEGE

gaga Simian GiAdc.12

English I or English II or English HI or English IV or
Cormlated Language Arts Correlated Language Ads Correlated Language Ads Consisted Langusge Arts

Mgebra I or Mgebra U or Geometry or Geometry or
Pm-Algebra Geometry or MOCE or Elective

Algebra I Mgebra II

Physical Science or Biology or +Ekctive +Elective
Introduction to Biology Physical Science or

Astronomy or
Meteorology or
MSCI

World Geography or +Elective U.S. History U.S. Government/Economics
World History

PE/Health +Elective Early Childhood Early Childhood
Professions I Professions !!

Comprehensive H.E. Food, Science, Nutrition/
Parenting and Child
Development

+ A computer literacy course is recommended us pad of students' course work.

lsf; o
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2 + 2 Child Care Occupations
Proposed RIO School Course Selections

ADVANCED TRACK EXITING CENTRAL TEXAS COLLEGE OR FOUR YEAR UNIVERSITY

ciaaltal2 Simian Qadal2

Honors* (H) English I (H) English Il (H) English III (H) English IV

(H) Algebra I (H) Algebra II Geometry +Elective

Physical Science or (H) Biology I or Chemistry Or (H) C .-mistry II or
+Other Science Flrysical Science or +Other Science Elective (H) Physics or
Elective +Other Science Elective

or
+Other Elective

+Other subject Elective

(H) World History or +Elective (H) U.S. History (H) U.S. Govemment/Economics
World Geography

PE/Health Food, Science/Nutrition/ Early Childhood Early Childhood
Parenting and Child Professions I Professirms II
Development

Foreign Language Foreign Language

* (H) designates that the course can be taken at the advanced level with honors, if the student is enrolled in the Honors Program.

+ Two of these electives would come from fine ans and computer science, required in this graduation program.

1S9
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EARLY CHILDHOOD PROFESSIONS

Sequence of Competencies
By Learning Unit

Learning units covered at each level of
the 2+2 Early Childhood Professions
Program include:

1 Professionalism

2 Child Growth, Development, and Learning

3 Guidance and Group Management

4 Curriculum Development, Content, and
Implementation

5 Family and Community Relations

6 Safety, Hat lth, and Nutrition

Program Management

15



Eerly Childhood
Professions X:

1.1 Demonstraie an

understanding of the

characZristics of an early

childhood education pro-

fessional.

11 Demonstrate an

understanding of employment
opportunities and require-
ments in early childhood
care and education.

1.3 Explain the types and
models of child care/educa-
tion programs.

1.4 Demonstrate an
understanding of the
histdry of early child-
hood care and education.

Unit 1

PROFESSIONA LISM

1;;;:ry Childhood
Professions XXI

1.1 Practice the character-

istics of an arly childhood
education professional.

1.2 Demonstrate the skills
needed to locate and obtain
employment.

Postsecondary:

1.1 Model the professional
characteristics of an early
childhood educator.

1.2 Demonstrate the pro-
fessional skills needed for
entry into the early child-
hood care profession as an
associate teacher.

1.3 Demonstrate a knowledge 1.3 Recognize the need
of early childhood pro- for participation in pro-
fessional organizations. fessional organizations for

young children.

1.4 Identify current issues
and legislation relating to
early childhood care and
education.

16

1.4 Recognize current
leaders and forces shaping
early childhood care and
education.



Unit 2

HUMAN GROWTH, DEVELOPMENT, AND LEARNING

Early Childhood
Professions Ix

2.1 Summarize the major
stages of development
in children through
age 8.

2.2 Point out common
influences in the
growth and development
of the whole child.

2.3 Identify age
appropriate learning
environments for
children.

2.4 Identify major
handicapping conditions
in special needs
children.

Early Childhood
Professions XI: Postsecondary:

2.1 Describe major child 2.1 Analyze the major
development theories.

2.2 Practice behaviors that
promote healthy develop-
ment in children.

2.3 Plan age appropriate
learning environments for
children.

2.4 Explain interventions
to use when working with
special needs children.

17
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child development theories.

2.2 Demonstrate teacher
behaviors that promote
healthy development in
children.

2.3 Implement age
appropriate learning
environments for
children.

2.4 Utilize interventions
while working with special
needs children.



Unit 3

GUIDANCE AND GROUP MANAGEMENT

Early Childhood
Professions Is

3.1 Explain components
of effective communica-
don between caregiver
and children.

3.2 Demonstrate an
understanding of
guidance approaches to
use when working
with children.

3.3 Explain teacher
behaviors which
facilitate learning
activities.

3.4 Identify character-
istics of children who
have problems resolving
their difficulties and
developing self control.

Early Childhood
Professions IV 1

3.1 Przsgice components
of effective communica-
tion with children.

Postsecondary s

3.1 Demonstrate effective
communication skills when
working with children.

3.2a Identify major guidance 3.2a Develop and implement
approaches in early childhood a guidance plan for a
education, specified age greup.

3.2b Practice guidance
approaches when working
with chilaren.

3.3 Practice teacher
behaviors which
Pcilitate learning
activities.

3.4 Practice guidance
approaches when working
with children who have
persistent social and/or
emotional problems.

18
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3.2b Performs skillfully
appropriate guidance
techniques when working
with children.

3.3 Demonstrate teacher
behaviors which facilitate
learning activities.

3.4 Develop and implement
an age-appropriate guidance
plan for a child who has
persistent social and/or
emotional problems.



Unit 4

CURRICULUM DEVELOPMENT, CONTENT, AND
IMPLEMENTATION

Professions Is
Early 1

4.1 Explain the
principles of a develop-
mentally appropriate
cuziculum.

4.2 Idenbfy the
principles of planning
for young children.

4.3 Explain the purpose
of each of the major
contat areas in an early
childhood setting.

4.4 Discuss ways to adapt
the curriculum for special
needs children.

4.1 Evaluate the use of a
developmentally appropriate
curriculum with young
children.

4.2 Plan and teach a
developmentally appro-
priate unit study for
for young children.

4.3 Plan implemotation of
major content areas in an
early childhood setting.

4.4 Plan ways to adapt the
curriculum for special needs
children.

19 194

4.1 Implement a develop-
mentally appropriate
curriculum for a selected
age glouP.

4.2 Plan and teach a
developmentally
appropriate curriculum
for young children.

4.3 Design interest centers
for a specific age group in
all the major content areas.

4.4 Plan and implement an
individualized program for
a special needs child.



Unit 5

FAMILY AND COMMUNITY RELATIONS

Early Childhood
Professions V

5.1 Demonstrate an
understanding of the
diversity in family
units and roles.

5.2 Explain the
relationship between
parents and child care
providers.

5.3 Identify community
resources available to
children and their
families.

5.4 Explain the concept
of child advocacy.

5.1 Evaluate an early
childhood education
program for multi-cultural
and non-sexig themes.

5.2 Plan communication
strategies to strengthen
parent/child care provider
relationships.

5.3 Demonstrate an
understanding of the role
of the Department of Human
Services in child care
setlings.

5.4 Plan advocacy activities
to strengthen developmentally
appropriate child care programs
in the community.

20

5.1 Plan and implement
program activities which
incorporate multi-cultural,
non-sexist themes and
materials.

51 Implement communica-
tion strategies which
strengthen parent/child
care provider relationships.

5.3 Inform parents of
service available to
families.

5.4 Implement advocacy
activities which strengthen
developmentallyappropriate
child care programs in
the community.



Unit 6

SAFETY, HEALTH, AND NUTRITION

Early Childhood
Proforoions Xs

6.1 Demonstrate an
understanding of safety
rules and procedures in
a child care setting.

64 Identify health and
nutrition principles and
practices in a child care
setting.

garly Childhood
Professions It:

6.1 Apply safety rules
and procedures in a child
care setting.

6.2 Utilize health and
nutrition practices in a
child care setting.

21 191

6.1 Perform by mews of
monitoring, teaching,
wpervising, and applying
safety principles in a
child care setting.

6.2 Perform by means of
monitoring, teaching,
supervising, and applying
health/nutrition prin-
ciples and regulations in
a child care setting.



Unit 7

PROGRAM MANAGEMENT

7.1 Identify career ladder
titles and duties of early
childhood professionals.

Marly Childhood
Professions XV

7.1* Identify the administrative 7.1 Identify the administra-
duties of an entry level tive duties of an early
early childhood professional. childhood education director.

7.2 Describe child care 7.2 Assist with management
center management procedures procedures and policies.
and policies.

7.3 Demonstrate an under-
standing of the Texas
Departmatt of Human Services
Minimum Standards For Day
Carg_Cznigni.

197
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7.2 Apply management
procedures and policies in
a child care setting.

7.3 Complies with the
Texas Department of Human
Savices kinimum.Sia Wadi
For Day Care Centers.



Course Description

Course Title; Early Childhood Professions II

caulk 2.00 (high school)

Etsteaukam Successfisl completion of Early Childhood
Professions I.

Course Description; This is the second year of the 2+2 Early Childhood Professions Program.
Students must demonstrate mastery of competencies taught in grade 11 before enrolling in this
course. This one year course combines advanced academic instruction and field experiences in
child development theories, learning activities, prwant management, curriculum planning,
teaching, and leadership.

Students will spend four hours a week in the classroom and six hours a week in a superviced
fteld experience ainslying the knowledge they have learned in class. Field experiences require
students to travel independently to thdr assignments.

Upon completion of this course studesits may exit from the program and pursue a job as an
assistant teacher in a child care/education facility. Students who have mastered Early Childhood
Professions I and II competatcies at a satisfactory or higher level will earn a total of twelve
college credit hours, applicable upon completion of a semester of work in a 2+2 Tech Prep
Child Development Program at a Texas community college.

Course Objective; Upon completion of the course the student will be able to apply basic
concepts of child guidance and development theories; instructional theories, and program and
curriculum management principles as demonstrated by mastery of competencies in the fimctional
areas of health, safety and nutrition; human growth, development and learning; curriculum
development; guidance and group management; family and community relations; program
management, and professionalism.

23



EARLY CHILDHOOD PROFESSIONS 1

UNIT 1

PROFESSIONALISM
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410 COURSE: FArly Childhood Professions U

Unit 1: Professionalism

Competency 1.1:

Practice the cltamcterigics of an early childhood education professional.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, the learner will practice the
characteristics of an early childhood educational professional, achieving a satisfactory or
higher evaluation on the performance test.

Enabling Objectives

Application:

The Learner will:

1. Arrive to work on time.
2. Avoid absenteeism.
3. Demonstrate sensitivity to others.
4. Display enthusiasm.
5. Display sense of humor.
6. Display empathy.
7. Display patience.
8. Display and maintain a positive attitude.
9. Take initiative in the classroom.
10. Follow written and oral instructions to complete job tasks.
11. Demonstrate organizational abilities.
12. Maintain confidentiality.

21.1r)
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Competency 1.1:

Practice the charadmistics of an early childhood education professional.

Suggested Activities:

1. Read a copy of the employee handbook
from field expeeience site, interview site
supervisor for clarification on policies
before field experience work begins, and
recoid information in journal.

2. Keep a self-assessment journal of
field experience performance at the
early childhood site; identify where
performance can be improved, evaluate
compaence in a cenain area of job
responsibility, and compare own
performance against professional,
service regulations, and competency
guidelines.

26

References:

Phillips, Carol Brunson, Usentials For Chod
Di247001111LASSIGiaLWorking With You%
Chikkat PP. 1-20.
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COURSE:* Early Childhood Professions n

Unit 1: Professionalism

Competency 1.2:

Demonstrate the skills needed to locate and obtain employment.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, and field experiences, the learner will
demonstrate the skills needed to locate and obtain employment, achieving 80% mastery
on the knowledge teseand a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Determine type of job wanted; locate sources of job information; record
information.

2. Complete personal resume.
3. Complete simulated job application.

Application:

I. Complete simulated job interview.
2. Complete simulated follow up procedures.

27
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Competency 1.2:

Demonstrate the skills needed to locate and obtain employment.

Suggested Activities:

I. Read and discuss Careers With Young
Chikina. Make and prioridze a list of
three careers of interest in the field of
early childhood education.

2. Interview a professional in each of the
career fields chosen. Share irgerview
information with class members.

3. Collect newspaper advertisements for one
week, and research employment opportunities
in currtmt professional journals. List job
opportunities desired and share the job open-
ings with class.

4. Read and discuss ifigUmpaajkaungs
wale= (or any good book on resume
writing).

5. Using text information, write a resume
for a desired job, using present and past
experience as a basis for content.

6. Obtain an application from field exper-
ience site; complete applicadon for the
position of teaching assistant.

References:

Seaver, LW., C.A. Cartwright, Careers With
Xagnit.Childien, National Association For
The Education of Young Children.

Krannich, Ronald, High Impact Resumes
andlittlaL

28
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Competency 1.2:

Demonstrate the skills needed to locate and obtain employment.

Suggested Activities: Refexences:

7. Working in pairs, simulate a job inter-
view for the position of teaching assistant,
taldng turns being interviewer and inter-
viewee. Conduct interviews using chamfer-
istics of an early childhood professional
checklist and enabling objectives, ECPII,
Competency 1.1.
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COURSE: Early Childhood ProfessiOns II

Unit 1: Rofessionalism

Competency LI
Demonstrate a knowledge of early childhood professional organizations.

Terminal Performance Objective:

Given text, supplemestal material, and field experiences, the learner will demonstrate a
knowledge of early childhood professional organizations, achieving 80% mastery on the
knowledge test.

Enabling Objectives

Cognitive:

The Learner will:

I. Explain the philosophy, objectives and goals of the National Association for the
Education of Young Children (NAEYC).

2. Explain the purpose and goals of the National Academy of Early Child Programs.
3. Explain the purpose and goals of local NAEYC chapters.
4. Describe the goals and objectives of the Southern Association of Children Under

Six (SACUS).
5. Describe the goals and objectives of The Children's Defense Fund.

2 5
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Competency 1.3:

Demonstrate a knowledge of early childhood professional organizations.

Suggested Activities:

1. Using a checklist, observe an early
thildhood program and evaluate the
use of philosophy, objectives, and goals
being applied from the National Association
For the Education of Young Children's
(NAEYC) Position Statement, and Statement
of Commitment.

2. Interview a director of an early
childhood program that is accredited by
the National Academy of Early Childhood
Programs to discuss accreditation standards.

3. Invite the local chapter president
of NAEYC to come speak on goals and
activities for the year, and how students
can participate in chapter programs.

4. Read and discuss "Continuity of
Learning For Four-to-Seven Year-Old
Childrat." Using a checklist, inter-
view an early childhood director or
principal to assess the use of SACUS
guidelina in a specific program.

References:

Bredekamp, Sue, Developmentally
Childhood

anzamitaisndogShildrailmmiliah
Througk Age 81 PP- 1-3-

Phillips, Carol Brunson, Essentials For
Development Associate WoEking With

Young Children, pp. 30-36.

Bredekamp, Sue, Accreditation Criteria
and Procedures of the National Academy
2LEarkyAlildhisslialuann, National
Association For the Education of Young
Children.

Southern Association on Children Under
Six, "Continuity of Learning For Four-
to-Seven-Year-Old Children,* Little
Rock, Arkansas (author). 1990.
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Competency 1.3:

Demonstrate a knowledge of early childhood professional organizations.

Suggated Activities:

5. Research goals and activities and
achievements of The Children's Defense Fund
organization and share information with class.

2' 7
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COURSE: Early Childhood Professions II

Unit 1: Professionalism

Competency 1.4:

Identify current issues and legislation relating to early childhood care and education.

Terminal Performance Objective:

Given text, supplemental material, and guest speakers, the learner will identify current
issues and legislation relating to early childhood care and education, achieving 80%
mastery on the knowledge test.

Enabling Objectives

Cognitive:

The Learner will:

I. Identify and describe cunent laws which affect early childhood care and
education.

2. Explain current early childhood care and education issues.

411/ 2S
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Competency 1.4:

Identify current issues and legislation relating to early childhood care and education.

Suggested Activities:

1. Invite an early childhood specialist
from the Texas Education Agarcy to discuss
current bills affecting young children in
child care and education programs.

2. After condming research, hold a class
panel discussion on a legislative bill
affecting children in child care and
education.

3. List key goals of the Committee For
Economic Development's agenda on child
development and education. Discuss how
students can affect change in two or more
agenda areas.

4. Read and discuss "Economic Issues
Related To Child Care and Early Childhood
Education.*

5. Invite a Department of Human Services
social worker to discuss Texas child care
regulations and their effect on child care
centers.

34

References:

Hamburg, Sandra, "The Unfinished Agenda
Must Be Met," iggarSkikIrtu, pp. 29-32.
May 1991. National Association For The
Education of Young Children.

Edelman, Marian, "Economic Issues
Related To Child Care and Early Childhood
Education," Teachers College Record, Spring
1989. Annual Editions: Early Childhood
FigiiiatiQL202.

Wingert, Pat, "The Day Care Generation,*
Pp. 230-232.
Childhood Eslucation 91/92.
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Competency 1.4:

Identify current issues and legislation relating to early childhood care and education.

Suggested Activities:

6. Research and record information on laws
regarding: Freedom of Information Act;
Release of child to someone other than
parents; medical treatmmt of children.

il

References:

Treadwell, Lujuana Wolfe, Th; Family
RastratZIMAIDUCINILI
BANANAS, Inc.

TAZOLikm, Chapter 42
BAIldillialliaild.
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11111 COURSE: Early Childhood Professions LI

Unit 2: Child Growth, Development, and Learning

Competency 2.1:

Discribe major child development theories.

Terminal Performance Objective:

Given text, supplemental material, and research opportunities, the learner will describe
majoi child development theories, achieving 80% mastery on the knowledge test.

Enabling Objectives

Cognitive:

The Learner will:

1. Compare and contrast naturist and nurturist theories of development.
2. Defme the interactionist theory of development and learning.
3. Explain the psychoanalytic theory of development and learning.
4. Identify major child development dieorists and their contributions to the field of

early childhood education.
5. Evaluate the major learning theories when planning developmentally appropriate

learning experiences for children.
6. Identify the components and age-related stages of Jean Piaget's developmental

learning theory.



Competency 2.1:

Describe major child development theories.

Suggested Activities:

I. Be& a case study of a child by posing a
quation about behavior and using naturalistic
observation methods to answer the question.
Record information and share with class.

2. In groups, compare and contrast theories
of development and learning; list information
on a large bulletin board.

3. Invite a panel of local psychologists
and/or child counselors to discuss successful
applications of learning theories with
children. Record information in journal.

4. Research and give an oral report on a
child development theorist known for his/her
contribution in the field of early childhood
education.

5. After reviewing the social learning model
of learning, observe a group of child= and
adults during several activities. Record
instances where a child imitated an adult or
another child. Evaluate whether effective
modeling took place. Share information with
class.

38

References:

Harris, Christine, Child Devlopment,
p. 24.

Harris, Christine, cbild Development,
pp. 27-51.

Texas Tech Home Economics Curriculum
Center, Pripciples and Thodes of Child
Developmtnt: Student Labgratory Mapuat,
p. 42.
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Competency 2.1:

Describe major child development theories.

Suggested Activities:

6. Examine Freud's theory of psychosexual
developmett. Observe a group of children
um hour a day for several days, and record
examples of defense mechanisms observed.
Share information with class.

7. Rad and discuss the cognitive develop-
mental theory of Piaget. Choose a Piagetian
task (e.g., conservation, reversibility) and
obtain materials to perform the activity.
Select a child within the appropriate age
level and administer activity. Evaluate the
child's developmental level.

011110.

Referenca:

Texas Tech Home Economics Curriculum
Center, Principles and Theories of Child
Durglimmsnrs_iiiisitatiaimatimUlanmaL
P. 43.

Texas Tech Home Economics Curriculum
Center, Principles and Theories of Child
Development: Student Laboratory Manual,
P. 44-



COURSE Early Childhood Professions II

Unit 2: Child Growth, Development, and Learning

Competency 2.2:

P-actice behaviors which promote healthy development in children.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, the learner will practice
behaviors which promote healthy development in children with a satisfactory or higher
evaluation on the performance test.

na irThheir015j'tiecves

Application:

The Learner will:

1. Respond quickly and with tenderness to infants' cries or calls of distress.
2. Interact with a baby in a way which is sensitive to infant's level of tolerance for

physical movement, louder sounds, and other changes.
3. Frequently talk with, sing to, and read to infants.
4. Respond consistently to infants' needs for food and comfort.
5. Show acceptance of infants' and toddlers' individual feeding and sleeping

schedules.
6. Praise children's accomplishments.
7. Model types of interactions with others for children to emulate.
8. Display a healthy, accepting attitude about the child's body and functions while

changing and diapering a baby or teaching a child to use the toilet.
9. Display a positive, cheerful attitude while feeding a baby.
10. Exhibit acceptance of children's developing preference for familiar objects, foods,

and people.
11. Provide opportunities for 3 year olds to demonstrate and practice newly developed

self help skills.
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. Aft
W Competency 2.2:

Practice behaviors which promote healthy development in children.

12. Interact with children
toward learning.

13. Provide opportunities
14. Provide opportImities

in a way which fosters self esteem and a positive (cling

to extend children's language and musical abilities.
for children to develop fine motor skills.



Competency 2.2:

Practice behaviors that promote healthy development 'n children.

Suggested Activitia:

1. Videotape self at field experience site.
Using a checklist, self-evaluate skill levels
of two to four enabling objectives (1-12) from
competency 2.2.

2. After worialtg with children at a field site
for two weeks, initiate an interview with
supervisor to discuss strengths and goals.
Record information.

3. Read and discuss "Creative Music." Plan
and implement a music activity which fits into
the field experience site's weekly program.

4. View and discuss Music Amu Tim
carricauma. Observe an early childhood
program for a week and evaluate how music
is integrated into the program.

5. Read and discuss "Art and Physical-
Mental Growth." Plan and implement an art
activity which fits into the field experience
site's weeldy program.

42

References:

Mayesky, Mary, Cregtin Activities For
igungghildnm, pp. 243-260.

South Carolina Educational Television,
Music Across The Cm:101m. Videotape.

Mayesky, Mary, Creative Actiyikk For
12UDIL.Chilkent PP. 93-114.
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COURSE: Early Childhood Professions II

Unit 2: Child Growth, Development, and Learning

Competency 2.3:
. Plan age appropriate learning environments for children.

Terminal Performance Objective:

Given text, supplemental mataial, guest speakers, and field experiences, the learner will
plan age app.ropriate learning environments for children, achieving a satisfactory or
higher evaluation on the performance test.

Enabling Objectives

Application:

The Learner will:

I. Plan a play activity which promotes positive social and emotional development.
2. Plan a develommtally appropriate interest center activity.
3. Plan a developmentally appropriate learning station activity.
4. Plan a play yard for a specific age group which pmmotes healthy development.

..
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Competency 2.3:

Plan age appropriate learning environments for children.

Suggested Activities:

1. View and discuss ray and Learning.

2. Afta leading 'The Role of Creative
Play In Development," plan a play
activity for a specific age group.
Prepare a checklist to evaluate activity.

3. Invite a panel of early childhood
program directors to discuss components
of successful interest center :Ind learn-
ing station activities. Record informa-
tion.

44

References:

Biber, Barbara, Elay_antigaming. NAEYC.

Mayesky, Mary, Creativ; Activities for
Xaung.childan, pp. 196-223.
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COURSE: Early Childhood Professions II

Unit 2: Child Growth, Development, and Learning

Competency 2.4:

Explain interventions to use when working with special needs children.

Terminal Performance Objective:

Give' text, supplemental material, guest speakers, and field experiences, the learner will
explain interventions to use when worldng with special needs children, achieving 80%
mastery on the knowledge test.

Enabling Objectives

Cognitive:

The I earner will:

1. Explain how to adapt the environment of the child with impaired vision.
2. Explain how to adapt the environment for the child with gross motor impairment.
3. Explain interventions for the hearing impaired.
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Competency 2.4:

Explain interventions to use when working with special needs children.

Suggested Activities:

1. Invite a specialist in sports training and/
or spots medicine to discuss how to modify
play activities for a variety of special needs
ctildren.

2. Invite a Head Start child specialist to
speak on curriculum modifications to use with
special needs children.

3. Research and discuss the components of
an Individualized Education Plan for a
special needs child.

4, Conduct research and create a bulletin
board listing the teacher's roles in working
with special needs children.

46

References:

Harris, Christine, Child Development,
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to COURSE: Early Childhood Professions II

Unit 3: Guidance and Group Management

Competency 3.1:

Practice components of effective communication with children.

Terminal Performance Objective:

Given text, supplemental material, guest spealwrs, interview information, and field
experiences, the learner will practice components of effective communication with
children, achieving a satisfactory or higher evaluation on performance tests.

Enabling Objectives

Cognitive:

The Learner will:

I. Respond quickly and directly to children.
2. Plan individual and small group activities that provide varied opportunities for

children to learn communications skills.
3. Listen attentively to individual children.
4. Encourage children to use communications skills to resolve conflict.
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Competency 3.1:

Practice components of effective communication with children.

Suggested Activities:

1. Video or audiotape interactions with child-
ren during field site experience. Using a
checklist, complete a self-tvaluation on:
responding quickly and directly; listening
attentively, and encouraging children to use
communication skills to resolve conflicts.

2. Role play words you would use at the
field site experience for the following:

when a toddler pulli another
child's hair

when a sleepy child whines or
cries.

when a child takes another
child's toy.

Discuss with ECPI1 teacher the effectiveness
of different words in these situations.

3. From the role play activity, make prompt
cards with effective wording to hang in
classroom.

4. Read and discuss "Communicating With
Children," and complete the "praise exercise",
and the °clear message* exercise. Role play
exercises in class.
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Refertnces:

Army Child Development Services,
A Hajdbook For Army Education program
Spggialimus," Guidance: Pre-Training

Assessment*, pp. T-16 - T19.

Cherry, Clare, pleas; Don't Sit On TIT
Mg, pp. 99-116.
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Competency 11:

Practice components of effective communication with children.

Suggested Activities:

5. Read and discuss "Communication,* from
Creative Resources For The Early Childhood
Clasaggm. Plan two or more activities from
the chapter to use at field experience site.
Practice activity with classmates. Modify
for age appropriateness, and site super-
visor's needs.
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References:

Herr, Judy, Creative Roaumes FQ01.41
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COURSE: Early Chiklhood Professions II

Unit 3: Guidance and Group Management

Competency 3.2a:

Identify major guidance approaches in early childhood education.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will identify major guidance approaches in early childhood
education, achieving 80% mastery on the knowledge test.

Enabling Objectives

Cognitive:

The Learner will:

L Identify the major theories that have shaped guidance approaches with young
children.

2. Evaluate the use of modeling in guiding children.
3. Evaluate the use of behavior modification in guiding children.
4. Evaluate the use of cognitive approaches in guiding childien.
5. Evaluate the use of psychoanalytic approaches in guiding children.
6. Compare and contrast discipline and punishment.
7. Comp= and contrast praise and encouragement.
8. Compare and contrast time-out and re-direction.

t;
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Competency 3.2a:

Identify major guidance approaches in early childhood education.

Suggested Activitia:

1. Read text and/or reference material
on guidance theories. Create a small
booklet which identifies and defines
theories.

2. Read and discuss text material on
guiding children. Compare and contrast:
praise and encouragement, discipline and
punishment, time-out and re-direction.

3. View Discipline: Appropriate Guidance
gi.X/Innachildmn. Record informatim ir
journal.

4. Prepare two mini case studies on
discipline situations. Identify the type of
guidance approach recommended for each
study. Discuss answers in class.
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References:

Marion, Marian. Guidance of Young
Chad= pp. 105-195.

Cherry, Clare, Please Dnn'L Sit Ai

National Association For The Education of
Young Children. Disrgiulinepnariam
Guidance of Young Children. #855,
Videotape. (author).

Conway, Mary, et. al. Catomia Child
CiktLikriumtisasSiwtolm PP. 109-111.
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COURSE: Early Childhood Professions 11

Unit 3: Gnidance and Group Management

Competency 3.2b:

Practice guidance approaches when working with children.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will practice guidance approaches when working with children,
achieving BO% mastery on the knowledge test and a satisfactory or higher evaluation on
the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Observe and evaluate guidance approaches used with children in a care/education
setting.

2. Describe the stages involved in children's understanding of rules.
3. Show respect towards each individual child.

Application:

1. Use a variety of age-appropriate positive guidance approaches to promote self
control, independence and high self esteem.

2. Communicate to children ways to recognize, accept, and communicate their
feelings.

3. Use a variety of activities that promote smooth transitions from one activity to
another.

4. Conduct activities in a positive, relaxed manner to reduce tension and stress.
5. Model consistent behaviors to promote trust with children.
6. Plan ways to assist children in their adjustment to child care.
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Competency 3.21):

Practice guidance approaches when working with children.

Suggested Activities:

1. Record observed guidance approaches
used with children at the field experience
site. Evaluate approach for effectiveness.
State a possible alternate approach,
recording words to use, actions to take.

2. Read and discuss text material on the
stages involved in a child's understanding of
rules. Discuss effective interventions to
use with children at each stage of under-
standing.

3. Using periodical material, site super-
visor's resources, plan and implement
transition activities for one day at the
field experience site. Include activities
for:

arrival at the center preschool

cleaning up

preparing for another activity

waiting for others to complete
activities

4. Using a self-made checklist, evaluat the
effectiveness of transition activities and
share information with class.

References:

Marion, Marian, Guidance of Young
child= pp. 205-225.

Seefeldt, Carol, Early Chilithcgcl Education,
pp. 193-195.

Marion, Marian, Guidance of YsounL
Childant PP- 174-185.

Baker, Betty Ruth, *Transition Time:
Make It A Time Of Learning For Children,"
Annual
90191, pp. 198-200.
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COURSE: Early Childhood Professions II

Unit 3: Guidance and Group Management

Competency 3.3:

Pudice teacher behaviors which facilitate learning activities.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will practice teacher behaviors that facilitate learning activities,
achieving 80% mastery on the knowledge test and a satisfactory or higher evaluation on
the performance test.

Enabling Objectives

Application:

The Learner Will:

1. Observe program activi ties and record suggestions for changes.
2. Assist classroom teacher in writing a weekly plan.
3. Practice encouragement, re-directing, and modeling with children in

a care/education setting.
4 Exhibit consistency when setting and maintaining limits.
5. Closely supervise chilaen during a variety of activities.
6. Demonstrate "withitness" whal supervising children during activities.
7. Conduct activities in a positive, relaxed manner.
8. Ask open-ended questions to stimulate thinking and learning.
9. Invite child= to take the initiative in generating ideas and problem solving.

2:i'l
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Competency 33:

Practice teacher behaviors which facilitate learning activities.

Suggated Activities:

1. Invite an early childhood teacher to
discuss procedures and methods of lesson
planning for a specific age group, and how
teaching assistants am utilized in lesson
planning. Record information.

2. Plan a weekly plan with field site super-
visor, recording procedures, methods, and
specific role of field experience student.

3. Using a checklist, self-evaluate skills in
teaching behaviors: withitness, consistency,
re-directing, and modeling.

4. Role play a teacher-facilitated, child-
oriented problem solving session.
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References:

McNergney, Robert,Guide To Classroom
locking.

Marion, Marian. Guidance of Young
Childmat pp. 245-265.
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COURSE: Early Childhood Professions II

Unit 3: Guidance and Group Management

Competency 3.4:

Plactice guidance approaches when working with children who have persistent social
and/or emotional problem.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview infor: Aion, and field
experiences, the learner will practice guidance approaches when working with children
who have persistent social and/or emotional problems, achieving 80% mastery on the
knowledge test and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Application:

The Learner will:

I Observe and record the behaviors of a child who is displaying persistent social
and/or emotional problems.

2 Observe and record the behaviors of a teacher and parent developing a guidance
plan for an individual child.

3. Practice guidance approaches in the child's individual plan when working with
that child.

2 :? 2
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Competency 3.4:

Practice guidance approaches when working with children who have persistent social
and/or emotional problems.

Suggested Activities: References:

1. Read and discuss text material on dealing Miller, Dark, positive Child Guidance,
with patterns of chronic misbehavior. pp. 285-313.

2. Invite a psychologist to discuss inter-
ventions to use with children who display
chronic misbehavior. Record information.

3. With site supervisor's consent, observe
and record behaviors of a child who displays
persistent social and/or emotional problems.

4. Record procedures and proposed strategies
discussed during a parent/teacher planning
conference for developing an individual
guidance plan for a child.

5. Assist teacher in working with a child on
an individualized guidance plan, following
directives of written plan.
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COURSE: Early Childhood Professions II

Unit 4: Curriculum Development, Content, and Implementation

Competency 4.1:

Evaluate the use of a developmentally appropriate curriculum with young children.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will evaluate the use of a developmentally appropriate curriculum
with young children, achieving 80% mastery on the knowledge test and a satisfactory or
higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Evaluate a pre-school or primary setting for the developmental appropriateness
of the daily routine.

2. Evaluate a pre-school or primary setting for the developmental appropriateness
of the indoor learning environment.

3. Evaluate a pre-school or primary setting for the developmental appropriateness
of the outdoor learning environment.

4. List appropriate adult/child interactions.

Application:

1. Observe and record appropriate adult/child interactions in a care/education setting
for young children.
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'Competency 4.1:

Evaluate the use of a developmentally appropriate curriculum with young children.

Suggested Activities:

1. Using the "15-Point Program Guideline
Checldist," obsave and evaluate the Ma
experience site for developmental appropriate-
nos in the following areas:

daily routine

. indoor learning environment

outdoor learning environment

adult/child interactions

Share information with class members.

2. View and discuss video on develop-
mentally appropriate practice. Write a
paper that identifies appropriate practices
observed at field site, and areas of
improvement.
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References:

Wildebrand, Verna, jotroductiup To Early.
Childlicalialusatich pp. 478479.

National Association For The Education Of
Young Children. Developmentally
tanamiatramakcJiirga
Videotape #854.



COURSE: Early Childhood Professions II

Unit 4: Curriculum Development, Content and Implementation

Competency 4.2:

Plan and teach a developmentally appropriate unit study for young children.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, interview information, and field
experiences, the learner will plan and teach a developmentally appropriate unit study for
young children, achieving 80% mastery on the knowledge test and a satisfactory or
higher evaluation on the performance test.

111,

Enabling Objectives

Cognitive:

The Learner Will:

1. Choose a topic for study.
2. Develop a unit plan for the topic to include goals, objectives, materials, lessons,

and evaluations.
3. Develop interest miners to support the topic.
4. Gather materials for the unit study.
5. Evaluate the studcat outcomes of the unit.

Application:

1. Teach the unit study.
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Competency 4.2;

Plan and teach a developmentally appropriate unit study for young children.

Suggested Activities:

1. Read and discuss text information on
teaching units and themes.

2. Working in groups, brainstorm themes
and/or or units for implementation at field
experience site. Select a topic to develop.

3. Break down topic to be developed into
planning tasks. Complete Resource File
Cover Page.

4. Complete tasks for implementation of
theme at field experience site.

5. Develop an evaluation form to be used a
the end of the unit.

6. Submit lesson plans, tasks, goals to ECPII
teacher and site supervisor for approval.

7. Implement unit.
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References:

Wildebrand, Verna, Introdqtion To Early
Childbgad2ducatian, PP. 129-167.

Herr, Judy, Creative Resouttes For The Early
ChildbagiQuireom, PP. Intro-I-Preface I.

Hildebrand, Verna, Introdtation To Early
Childhood Education, pp. 474-487.

Herr, Judy, Creativt Resources For The Early
ChildbgadMassimm.

Mayesky, Mary, Creative Activities For
Xamagaildrza, pp. 227-561.
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O Competency 442:

Plan and teach a developmentally appropriate unit study for young children.

Suggested Activities:

8. Evaluate unit/theme after implemented.
Rzcord ideas for modifications, if necessary,
and share information with class.

9. Develop two additional units, following
steps 1-8 above.

239
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COURSE: Early Childhood Professions II

Unit 4: Curriculum Development, Content, and Implementation

Competency 4.3:

Plan implementation of major content areas in an early childhood setting.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, intaview information, and field
experiences, the learner will plan implementation of major content areas in an early
childhood setting, achieving BO% mastery on the knowleage test and a satisfactory or
higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Plan a daily schedule of activities.
2. Develop and implement an interest center in a content area for a chosen topic.
3. Plan a developmentally appropriate, teacher-directed activity for a chosen topic.
4. Utilize mufti-cultural and anti-bias themes, literature, and experiences in all

curricular areas.

Application:

1. Teach a deveiopmentally appropriate, teacher-directed activity for a chosen topic.

2 1
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410 Competency 43:

Plan implementation of major content areas in an early childhood setting.

Suggested Activitia:

1. Using the theme or unit developed in
compuency 4 .2, complete a daily plan of
activities for ore day of the unit.

2. Read and discuss the purpose and goals of
interest centers.

3. Select an activity to implement for one
interest center, and develop it for simulated
use with classmates.

4. Incorporate ideas from resource texts on
anti-bias and multi-cultural themes for use in
a planned interest center activity.

References:

Hildebrand, Vernal latrzhistion TQ
EbildhassLaimaikm, P. 482.

Hildebrand, Verna, Introduction To Early
Childbood/ducatiga, pp. 140-167.

Herr, Judy, Creative Resources For The Early
Childhood Classroom,

Sparks, L. Daman, Anti-Bias Curriculum.,
Tools FtgImpow&ring Young Children.

Saracho, O.N., VpdArganding The Multi-
Cultural Egperiencp In Early Childhood
rglucafion.
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COURSE: Early Childhood Professions II

Unit 4: Curriculum Development, Content, and Implementation

Competency 4.4:

Plan ways 03 adapt the curriculum for special needs children.

Terminal Performance Objective:

Given text, supplemmtal mataial, guest speakers, interview information, and field
experiences, the learner will plan ways to adapt curriculum for special needs
children, achieving 110% mastery on the knowledge test and a satisfactory or higher
evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Recognize signs of a special needs child.
2. Conduct a case study with a special needs child.
3. Plan with the teacher a behavioral plan for a special needs child.
4. Plan with the teacher a curriculum adaptation for a special needs child.
5. Demonstrate appropriate techniques and skills when working with special needs

children.

Application:

1. Observe a conference with the parents of a special needs child and record
information.

2 II,
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Competency 4.4:

Plan ways to adapt the curriculum for special needs children.

Suggested Activities:

I. Read and discuu reference and text
material on recognizing the signs of a special
needs child.

2. Observe an infant between 9 and 12
months of age, and list behaviors for each
area of develvment. Using a checklist of
expected behaviors/observed behaviors,
check for discrepancies. Follow the same
procedure for a toddler, a 3-4 year old, and
a 5 year old.

3. Interview a mildly or moderately mentally
handicapped child's caregiveti tacher to
gather information on exact diagnosis and
developmental level of the child. Record
information.

4. Observe the mildly or moderately
mentally handicapped pre-school child in a
mainstreamed program or special education
setting. Using observation forms, describe
the nature of the child's special needs.
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References:

Texas Education Agency. Deprtment of
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Competency 4.4:

Plan ways to adapt the curriculum for special needs children.

Suggested Activities:

5. After identifying a child to work with,
conducting research, and intaviewing a WA
teacher on the goals ftw the child, write a
behavioral plan for the child.

6. After identifying a child to work with,
conducting research, and interviewing a lead
teacher on the goals for the child, write an
IEP for the child.
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References:

Texas Education Agency. Department of
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COURSE: Early Childhood Professions II

Unit 5: Family and Community Relations

Competency 5.1:

Evaluate an early childhood education program for mild-cultural and non-sexist themes.

Terminal Performante Objective:

Given text, supplemental material, guest spealiers, and field experiences, the learner will
evaluate an early childhood education program for multkultural and non-sexist themes,
achieving 80% mastery on the knowledge test, and a satisfactory or higher evaluation on
the paformance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Idendfy the ways a program may be culturally or sexually biased.

Application:

1. Develop a checklist for evaluating literature for cultural or sexual bias.
2. Develop a checklist for evaluating a program for multi-cultural and non-sexist

themes.
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Competency 5.1:

Evaluat: an early childhood education program for multi-cultural and non-sexist themes.

Suggested Activities:

1. Define cultural and sexual bias. Review,
identify, and record children's books used at
the field experience site for any cultural or
sexual bias. Share information with class.

2. Develop a checklist for identifying
cultural and/or sexual lila in the field
experiace program. Observe the program
over a period of four weeks and take notes.
Evaluate the program on sexual/cultural bias.
Share information with class.
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References:
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Young Children. Culture and Education of
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4111 COME: Early Childhood Professions 11

Unit 5: Family and Community Relations

Competency 5.2:

Plan communication strategies to strengthen parent/child care provider relationships.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, and field experiences, the learner will
plan communication strategies to strengthen parent/child care provider relationships,
achieving 80% mastery on the knowledge test, and a satisfactory or higher evaluation
on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. List the different ways and means caregivers can communicate with parents to
strengthen relationships between them.

2. Discuss the purpose of parent conferences.
3. Describe the components and principles of a parent conference.
4. Plan a parent/guardian progress conference.
5. Explain the purpose of a home visit.
6. Describe the principles and objectives of a home visit.
7. Discuss the purposes of including parents in the classroom.
8. Plan an activity for a classroom volunteer.
9. Describe the ways caregivers can communicate with parents/guardians informally.
10. Explain ways in which early childhood professionals can increase

parente/guardians' knowledge about child development, child development
services, and child rearing.
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Competency 5.2:

Plan communication strategies to strengthen parent/child care provider relationships.

Application:

,MMI

I. Interview early childhood teachers and record information on how they involve
parents in the child care center or classroom.

2 1:i
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Competency 5.2:

Plan communication strategies to strengthen the parent/child care provider relationships.

Suggested Activities: References:

1. Read and discuss text material on parent/ Hildebrand, Verna. introduction To
teacher relationships. Early Child** Eclucation, pp. 507-522.

2. Collect parent newsletters from area child
development centers, and evaluate effective-
ness using the °newsletter checklist.*

3. Prepare a newsletter to be used with child-
ren's parents at field site experience site;
include recommended components.

Hildebrand, Verna. Introduction To
Early Childhood Educatiqn, p. 518.

4. Invite an early childhood educator to National Association For The Education of
discuss the planning of involving parents in Young Children. Partnerships With Parems.
the program procedures and components of a Videotape.
parent/teacher conference. Record
information.

5. Plan a parent conference for one child at
the field experience site. Role play confer-
ence class with a variety of parent
personality types: ally, apathetic,
defensive, hostile, participative.

6. Role play gretting parents and sharing
information at beginning of program day and
end of program day.
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COmpetency 5.2:

Plan communication strategies to strengthen the parent/child care provider relationships.

Suggested Activities:

7. List ways a classroom volunteer can
actively participate in an early childhood
education progrun. Choose one volunteer
activity, gather necessary materials, and
implement the plan at the field experience
site.

8. Invite a clasiroom volunteer to discuss
his/her role in an early childhood program.
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COURSE: Early Childhood Professions II

Unit 5: Family and Community Relations

Competency 5.3:

Demonstrate an understanding of the role of the Department of Human Services in child
care settings.

Terminal Performance Objective:

Given text, supplemental material, guest speakers, and field experiences, the learner will
demonstrate an understanding of the role of the Department of Human Services in child
care settings, achieving 80% mastery on the knowledge test.

Enabling Objectives

Cognitive:

The Learner will:

I. Explain the purposes of the Department of Human Services agency.
2. Identify the roles, responsibilities, and duties of the agency to child care centers.
3. Explain the purpose of the Minimum Standards for Day Care Centers Handbook

published by DHS.
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Competency 5.3:

Demonstrate an understanding of the role of the Department of Human Services in child

care settings.

Suggested Activities:

1. Invite a speaker from the Department of
Human Services to discuss their purpose and
role in early childhood education programs.

2. Review the minimumitadiudissubx
faxaSsatuaileadboalst and discuss its
purpose and function.

3. Make arrangements to accompany a DHS
licensing representative on an on-site
visit of a child development center. Take
notes on how a licensing inspection is
conducted, and record impressions. Share
information with class.
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References:

Texas Department of Human Services,
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COURSE: Early Childhood Professions II

Unit 5: Family and Community Relations

Competency 5.4:

Plan advocacy activities to strengthen developmentally appropriate child care programs
in the community.

Terminal Performance Objective:

aiven text, supplemental material, resource agencies, and field experiences, the learner
will plan advocacy activities to strengthen developmentally appropriate child care
programs in the community, whieving 80% mastery on the knowledge test and a
satisfactory or higher evaluation on the performance test.

1110 Enabling Objectives

Cognitive:

The Learner will:

I. Write a publicity release about an early childhood program activity for the local
newspaper.

2. Create a public display for use during The Week of The Young Child.
3 Plan a community/parent education program at the child care center on an aspect

of child care/education.

Application:

1. Assist a community agency in preparing for a children's advocacy activity or
campaign.

77
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Competency 5.4:

Plan advocacy activities to strengthen developmentally appropriate child care programs
in the community.

Suggested Activities:

1. Collect news releases and published
articles on early childhood education
programs, issues, and concepts. Crepte a
bulletin board on advocacy using the
articles.

2. Interview an early childhood educator on
a program activity. Conduct necessary back-
grotmd research, photograph, or collect
needed materials (e.g., artwork) to support
article, and write a publicity release for
publication.

3. Volunteer to assist. in a community or
private agency sponsored activity which
nurtures children and/or promotes children's
advocacy.
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References:
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COURSE: Early Childhood Professions II

Unit 6: Safety, Health, Nutrition

Competency 6.1:

Apply safety rules and procedures in a child care setting.

Terminal Performance Objective

Given text, supplemental material, and field experiences, the learner will apply safety
rules and procedures in a child care setting, achieving SO% mastery on the knowledge
test and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Complete American Red Cross training for a CPR certificate.
2. Complete American Red Cross training for a Community Health certificate.
3. Follow fire and safety regulations outlined in Texas Department of Human

Services Minimum Standards for Day CAre Centers handbook.

Application:

1. Correct potentially dangerous environmental situations.
2. Assist in the supervision of children's indoor and outdooi activities.
3. Implement two or more activities whic:: teach children about safety.
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Competency 6.1:

Apply safety rules and procedures in a child care setting.

Suggested Activities:

1. Read and discuss text and reference
materials on CPR.

2. Using appropriate size mannequins,
practice:

adult CPR one man and two man

. adult obstructed airway -
conscious, conscious to unconscious,
found unconscious.

infant CPR

infant obstructed airway -
conscious, conscious to unconscious,
found unconscious.

3. Read and record information on American
Red Cross Training for a Community Health
Certificate.

References:

American Red Cross. litalSwalitaAjd
Bandlagak.

American Hiatt Association. CP1U1andbook,

American Red Cross Association.



Competency 6.1:

Apply safety rules and procedures in a child care setting.

Suggested Activities:

4. Identify and simulate basic first aid
for the fallowing emergencies:

. shock

bleeding and wounds

poisoning

bums

heat exposure

cold exposure

fractures

specific injuries to eyes, head,
nose, ears, chest, abdomen, and
genital organs

sudden illnesses including faint-
ing, convulsions, and diabetic
reactions

References:

American Red Cross Association. Beira=
first Aid Module.

Williams, Catherine, (HOI) CAirdcgium Quick

EsulicaltUssulationa.
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Competency 6.1:

Apply safety rules and procedures in a child care setting.

Suggested Activities:

5. Read and discuss refere.ve material on
planning for fire safety. Conduct a safety
tour of the field experience site and report
or correct any potentially hazardous
situations.

6. Research activities, materials, and
literature on safety. Plan a lesson on
safety and teach it at the field experience
site.

References:

Collins, Ruth, "Planning For Fire
Safety.° Iguing_Childem. July 1977.

Marotz, Lynn, et. Id. ligglik,Agfriy,
aid Nutrition For The Young Child,
pp. 147-173.

Herr, Judy. Creative Resources For The
farly Childhood Classroom, pp. 439-447.

Mayesky, Mary. Creative Activities For
Young Children, pp. 400-417.
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COURSE: garly Childhood Professions II

Unit 6: Safety, Health, Nutrition

Competency 6.2:

UM= health and nutrition practices in a child care setting.

Terminal Performance Objective

Given text, supplemental matr.rial, and field experiences, the learntr will utilize health
and nutrition practices in a child care setting, achieving 80% mastery on the knowledge
test Lid a satisfactory or higher evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner will:

1. Identify special considerations in the nutrition of children.
2. Plan healthy, nutritional snacks and meals for children.
3. Plan two or more activities which teach children about health.

Application:

1. Assist in housekeeping and maintenance at the child care setting.
2. Assist in maintaining a sanitary environment.
3. Assist in screening and monitoring children for illness.
4. Serve two or more healthy, nutritional snacks and meals for children.
5. Implement two or more activities which teach children about health.

2 1
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Competency 6.2:

Utilize health and nutrition practices in a child care setting.

Suggested Activities:

I. Plan a fruit/vegetable snack for a child
who is allergic to citrus fruit and straw-
berries. Detezmine if adequate vitamin C is
provided by using a nutrient content table.
Record information in journal and share with
class.

2. Complete a mini-case study on a child who
has several decayed teeth by following his
dentist's prescription for limiting intake of
refined sugar. Plan a day's diet for the
child, allowing for at least 200 grams of
carbohydrates without any refined sugar.

3. Plan a weekly mow for toddlers which
includes morning snack, lunch, and afternoon
snack. Implement weekly menu at field
experience site. Modify if necessary.

4. Research activities, materials, and
literature on health. Plan a lesson on
health and teach it at the field experience
site.

5. Using the *sanitation evaluation"
checklist, follow listed procedures for
cleaning, sanitizing, and housekeeping a
child development center.
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O Competency 6.2:

Utilize health and nutrition practices in a child care setting.

Suggested Activities:

6. Working in pairs, practice taking
axillary and oral temperatures. Follow
procedures for cleaning the thermometer
between each use.

7. Working with a partner, practice
observation skills by looking at the
person carefully for 30 seconds. Write
down eye color, hair color, scars, moles,
height, weight, etc.

S. Observe children as they arrive at
field experience site. Using an obser-
vational tool, identify for health or
illness, and verify fmdings with a staff
member.

References:

Marotz, Lynn R. Health. Safety. and
Nutrition For The Young Child,
pp. 119-145.

Marotz, Lynn R. Health, Safety. and
Nutritipo For The Young Child, pp. 122-130.
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0 COURSE: Early Childhood Profeuions II

Unit 7: Program Management

Competency 7.1:

Identify the administrative duties of an entry level early childhood professional.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, identify the administrative
duties of an altry level early childhood professional, achieving 80% mastery on the
knowledge text and a satisfactory or higher evaluation on the performance test.

Enabling Objectives

411/
Cognitive:

The Learner Will:

1. Identify those duties of an entry level early childhood professional at a local child
care or educational facility that relate to record keeping and administration.

Application:

1. Practice the administrative duties of an entry level early childhood professional
at a child careleducational facility.
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Competency 7.1:

Identify the administrative duties of an entry level early childhood professional.

Suggested Activities:

1. After working at the field experience
site for three weeks, use a student
written or prepared checklist from "Hints
Fdt New Student Participators," and self
evaluate participation as an entry level
early childhood cap:giver. Discuss
evaluation with site supervisor, pointing
out strengths and goals.

2. Complete self-evaluation checklist
every three weeks. Discuss progress and
goals with site supervisor and ECPLI
instructor. Record supervisors'
suggestions, and practice them.

3. View and discuss film on teaching
roles. Differentiate roles at various
levels along the professional development
continuum.
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COURSE: Early Childhood Professions II

Unit 7: Program Management

Competency 7.2:

Assist with management procedures and policies.

Terminal Performance Objective

Given text, supplemental material, and field experiences, assist with management
procedures and policies, achieving a satisfactory or higher evaluation on the performance
test.

Enabling Objectives

Application:

The Learner Will:

1. Follow the standard operating proceduies at a child care/education center.
2. Follow the policies at a child care/education caner.
3. Assist in the recordkeeping at a child development/education center.

89
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Competency 7.2:

Assist with manageman procedures and policies.

Suggested Activities:

1. Review the employee handbook
section on standard operating
procedutes and record keeping for
the field experience site. Intwview
site administrator about respon-
sibilities as an entry level early
childhood teaching assistant, and
record responsibilities and pro-
ceuires to follow.

2. Write a list of required reports,
and collect copies of all forms used
at the field experience site. With
a partner role play parent/record-
keeper activities in completing
forms for center management. Include
the following forms in the role play:

.Physical examination teports

.Parent contact form

.Daily attendance report

.Contagious disease exposure form

.Medical emergency consent

.Field trip permission

.Staff time sheets
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COURSE: Early Childhood Professions U

Unit 7: Program Management

Competency 7.3:

Demonstrate an understanding of the Texas Department of Human Services Minimum
SiandaittiQL12ay_CarrStaten handbook.

Terminal Performance Objective:

Given text, supplemental material, and field experiences, demonstrate an understanding
of the Texas Department of Human Services Minimpm Stapdards For Day Care Cgaters
handbook, achieving 80% mastery on the knowledge text and a satisfactory or higher
evaluation on the performance test.

Enabling Objectives

Cognitive:

The Learner Will:

1. Describe admission regulations.
2. Identify enrollment regulations.
3. Explain requirements for keeping records.
4. Identify requirements for director qualifications, duties, and training.
5. Identify requirements for staff qualifications, duties, and training.
6. Explain requirements for space, furnishings, equipment, and toilet facilities.
7. Describe the requirematts for providing activities in a child care setting.
8. Explain discipline regulations.
9. Describe requirements for infant, toddler care.

10. Explain center guidelines for children who need special care.
11. Explain requirements for centers offering night care.
12. Identify water activity regulations.
13. Explain transportation regulations.
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Competency 7.3:

Demonstrate an understanding of the Texas Department of Human Services Minimum
5tandards For Day Care Centers handbook.

Application:

1. Develop a checklist in one area of the Texas Department of Human Services
MinimufliStandalds Day Care Centers and evaluate a local child care center on
compliance in the area.

27
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Compttency 7.3:

Demonstrate an understanding of the Texas Department of Human Services minimum
SioadukZer..DurcamCcaus handbook.

Suggested Activities: I References:

1.Contact the Department of Human
Services, Divisiod of Child Care
Licensing, and obtain information
on child care centers in the area
who are free from inspection
irregularities. Invite the
directors from these centers/
programs to discuss procedures
they follow to keep in compliance
with DHS standards.

Texas Department of Human
Services. Minimum Standards For
211X...C111:LColicallansthook.
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/

Floor Plans reprinted with permission from Parenting Education For School-Age
Parents, Texas Education Agency, Austin, Texas. 1991.
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DIRECTIONS:

RATING SCALE:

EARLY CHILDHOOD PROFESSIONS II

STUDENT COMPETENCY PROFILE

Indicate the appropriate number to evaluate the degree of competency
on a scale of 1 to 4:

1 - C1sorly Outstabdtng The student shows exceptional knowledge and/or
performs the task skirifully with no instructional support or supervision.

2 - patisfactorv The student shows adequate knowledge or performs the
task adequately with limited instructional support or supervision.

3 - Needs Improvement The student shows minimal knowledge and/or has
difficulty performing the task independently and needs close instructional
suppurt or supervision.

4 - MO Exposure or Experience in this Area

UNIT is PROFESSIONALISM

1.1 Practice the characteristics of an early childhood education professional.

Application

1. Arrive to work on time.
2. Avoid absenteeism.
3. Demonstrate sensitivity to others.
4. Display enthusiasm.
5. Display sense of humor.
6. Display empathy.
7. Display patience.
8. Display and maintain a positive attitude.
9. Take initiative in the classroom.

10. Follow written and oral instructions to complete job tasks.
11. Demonstrate organizational abilities.
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14 Demonstrate the skills needed to locate and obtain employment.

Cognitive

1. Determine type of job wanted; locate sources of job
information; record information.

2. Complete personal resume.
3. Complete simulated job application.

Application

1. Complete simulated job interview.
2. Complete simulated follow up procedures.

1,3 Demonstrate a knowledge of early childhood professional organisations.

Ognitive

1. Explain the philosophy, objectives and goals of the National
Association for the Education of Young Children (NAEYC).

2. Explain the purpose and goals of the National Academy of
Early Child Programs.

3. Explain the purpose and goals of local NAEYC chapters.
4. Describe the goals and objectives of the Southern Association

of Children Under Six (SACUS).
5. Describe the goals and objectives of The Children's Defense

Fund.

1.4 Identify current issues and legislation relating to early childhood
care and education.

Cognitive

1. Identify and describe current laws which
childhood care and education.

2. Explain current early childhood care and

2S0
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UNIT 2: CEILD OROWTR, DEVELOPMENT AND LEARNING

2.1 Describe major child development theories.

Coanitive

Early Childhood Professions II

1. Compare and contrast naturist and nuturist theories of
development.

2. Define the interactionist theory of development and learning
3. Explain the psychoanalytic theory of development and learning
4. Identify major child development theorists and their

contributions to the field of early childhood education.
5. Evaluate the major learning theories when planning develop-

mentally appropriate learning experiences for children.
6. Identify the components and age-related stages of

Jean Piaget's developmental learning theory.

2.2 Practice bhaviors which promote healthy development in childrn.

1. Respond quickly and with tenderness to infants' cries or
calls of distress.

2. Interact with a baby in a way which is sensitive to infant's
level of tolerance for physical movement, louder sounds, and
other changes.

3. Frequently talk with, sing to, and read to infants.
4. Respond consistently to infants' needs for food and comfort.
5. Show acceptance of infants' and toddlers' individual feeding

and sleeping schedules.
6. Praise children's accomplishments.
7. Model types of interactions with others for children to

emulate.
8. Display a healthy, accepting attitude about the child's body

and functions while changing and diapering a baby or
teaching a child to use the toilet.

9. Display a positive, cheerful attitude while feeding a baby.
10. Exhibit acceptance of children's developing preference for

familiar objects, foods, and people.
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Early Childhood Professions II

11. Provide opportunities for 3 year olds to demonstrate and
practice new3y developed self help skills.

12. Interact with children in a way which fosters self esteem and
a positive feeling toward learning.

13. Provide opportunities to extend children's language and
musical abilities.

14. Provide opportunities for children to develop fine motor
skills.

2.3 Plan age appropriate learning environments for children.

Application

1. Plan a play activity which promotes positive social and
emotional development.

2. Plan a developmentally appropriate interest center activity.
3. Plan a developmentally appropriate learning station activity.
4. Plan a play yard for a specific age group which promotes

healthy development.

2.4 Explain interventions to use when working with special needs children.

Cognitive

1. Explain how to adapt the envixonment of the child with
impaired vision.

2. Explain how to adapt the environment for the child with
gross motor impairment.

3. Explain interventions for the hearing impaired.
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DM! 31 GUIDANCE AND GROUP MANAGEMENT

3.1 Practice components of effective communication with children.

Cognitive

1. Respond quickly and directly to children.
2. Plan individual and small group activities that provide

varied opportunities for children to learn communications
skills.

3. Listen attentively to individual children.
4. Encourage children to use communications skills to resolve

conflict.

Early Childhood Professions II

3.2a Identify major guidance approach.. in early childhood education.

C9gnitime

1. Identify the major theories that have shaped guidance
approaches with young children.

2. Evaluate the use of modeling in guiding children.
3. Evaluate the use of behavior modification in guiding

chileren.
4. Evahiate the use of cognitive approaches in guiding

children.
5. Evaluate the use of psychoanalytic approaches in guiding

children.
6. Compare and contrast discipline and punishment.
7. Compare and contrast praise and encouragement.
8. Compare and contrast time-out and re-direction.

3.2b Practice guidance approaches when working with children.

Coanitive

1. Observe and evaluate guidance approaches used with children
in a careileducPtion setting.
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2. Describe the stages involved in children's understanding
of rules.

3. Show respect towards each individual child.

A21=0111212

1. Use a variety of age-appropriate positive guidance approaches
to promote self control, independence and high self esteem.

2. Communicate to children ways to recognize, accept, and
communicate their feelings.

3 Use a variety of activities that promote smooth transitions
from one activity to another.

4. Conduct activities in a positive, relaxed manner to reduce
tension and stress.

5. Model consistent behaviors to promote trust with children.
6. Plan ways to assist children in their adjustment to child

care.

3.3 Practice teacher behaviors which facilitate learning activities.

Application

1. Observe program activities and record suggestions for
changes.

2. Assist classroom teacher in writing a weekly plan.
3. Practice encouragement, re-directing: and modeling with

children in a care/education setting.
4. Exhibit concistency when setting and maintaining limits.
5. Closely supervise children during a variety of activities.
6. Demonstrate "withitness" when supervising children during

activities.
7. Conduct activities in a positive, relaxed manner.
S. Ask open-ended questions to stimulate thinking and learning.
9. Invite children to take the initiative in generating ideas 4

and problem solving.
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3,4 Practice guidance approaches when working with children with
persistent social and/or emotional problems.

Application

1. Observe and record the behaviors of a child who is
displaying persistent social and/or emotional problems.

2. Observe and record the behaviors of a teacher and parent
developing a guidance plan for an individual child.

3. Practice guidance approaches in the child's individual
plan when working with that child.

UNIT 4: CURRICULUM DEVELOPMENT, CONTENT, AND IMPLEMENTATION

4.1 Evaluate the use of a developmentally appropriate curriculum with
young children.

Cognitive

Early Childhood Professions II

1. Evalvate a pre-school or primary setting for the develop-
mental appropriateness of the daily routine.

2. Evaluate a pre-school or primary settiLg for the develop-
mental appropriateness of the indoor learning environment.

3. Evaluate a pre-school or primary setting for the develop-
mental appropriateness of the outdoor learning environment.

4. List appropriate adult/child interactions.

Application

1. Observe and record appropriate adult/child interactions in
a care/education setting for young children.
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Early Childhood Professions II
4.2 Plan and teach a developmentally appropriate unit study for young

children.

Cognitive

1. Choose a topic for study.
2. Develop a unit plan for the topic to include goals,

objectives, materials, lessons, and evaluations.
3. Develop interest centers to support the topic.
4. Gather materials for the unit study.
5. Evaluate the student outcomes of the unit.

APplication

I. Teach the unit study.

4.3 Plan implementation of major content areas in an early childhood
setting.

Cognitive

1. Plan a daily schedule of activities.
2. Develop and implement an interest center in a content area

for a chosen topic.
3. Plan a developmentally appropriate, teacher-directed activity

for a chosen topic.
4. Utilize multi-cultural and anti-bias themes, literature and

experiences in all curricular areas.

Alan

Application

1

1. Teach a developmentally appropriate, teacher activity for a
chosen topic.
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Early Childhood Professions II
4.4 Plan mays to adapt the curriculum for special needs chil*ren.

Cognitive

1. Recognize signs of a special needs child.
2. Conduct a case study with a special needs child.
3. Plan with the teacher a behavioral plan for a special needs

child.
4. Plan with the teacher a curriculum adaptation for a special

needs child.
5. Demonstrate appropriate techniques and skills when working

with special needs children.

Application

1. Observe a conference with the parents of a special needs
child and record information.

UNIT Ss FAMILY AND COMMUNITY RELATIONS

5.1 Evaluate an early childhood education program for multi-cultural
and non-sexist theses.

Cognitive

1. Identify the ways a program may be culturally or sexually
biased.

Appl icktIon

1. Develop a checklist for
sexual bias.

2. Develop a checklist for
cultural and non-sexist
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Early Childhood Professions II
5.2 Plan communication strategies to strengthen parent/child care

provider relationships.

Coanitive

1. List the different ways and means caregivers can communicate
with parents to strengthen relationships between them.

2. Discuss the purpose of parent conferences.
3. Describe the components and principles of a parent

conference.
4. Plan a parent/guardian progress conference.
5. Explain the purpose of a home visit.
6. Describe the principles and objectives of a home visit.
7. Discuss the purposes of including parents in the classroom.
8. Plan an activity for a classroom volunteer.
9. Describe the ways caregivers can communicate with parents/

guardians informally.
10. Explain ways in which early childhood professionals can

increase parents,/guardians° knowledge about child develop-
ment, child development services, and child rearing.

Amplication

1. Interview early childhood teachers and record information
on how they involve parents in the child care center or
classroom.

5.3 Demonstrate an understanding of the role the Department of Human
Services in child car settings.

Cognitive

1. Explain the purposes of the Department of Human Services
agency.

2. Identify the roles, responsibilities, and duties of the
agency to child care centers.
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Early Childhood Professions II

3. EXplain the purpose.of the Minimum Stancidrap for Dav Care
Centers handbook published by OHS.

8.4 Plan advocacy activitis to strengthen developmentally appropriate
child care programs in the community.

%.ognitive

1. Write a publicity release about an early childhood program
activity for the local newspaper.

2. Create a public display for use during Thejleek of the Young
Child

3. Plan a community/parent education program at the child care
center on an aspect of child care/education.

Application

1. Assist a community agency in preparing for a children's
advocacy activity or campaign.

UNIT 6: 8APNTY, BRAWN, NUTRITION

6.1 Apply safety rules and procedures in a child care setting.

Cognitive

1. Complete American Red Cross training for a CPR certificate.
2. Complete American Red Cross training for a Community Health

certificate.
3. Follow fire and safety regulations outlined in Texas Depart-

ment of Human Services Minimum Standards for Day Care
Centers handbook.
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Early Childhood Professions II

Application

1. Correct potentially dangerous environmental situations.
2. Assist in the supervision of children's indoor and outdoor

activities.
3. Implement two or more activities which teach children about

safety.

4.2 Utilise health and nutrition practices in a child care Batting.

Cognitivoi

1. Identify special considerations in the nutrition of children.
2. Plan healthy, nutritional snacks and meals for children.
3. Plan two or more activities which teach children about

health.

Application

1. Assist in housekeeping and maintenance at the child care
setting.

2. Assist in maintaining a sanitary environment.
3. Assist in screening and monitoring children for illness.
4. Serve tow or more healthy/ nutritional snacks and meals

for children.
5. Implement two or more activities which teach children

about health.
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UNIT 7: PROGRAM MANAGEMENT

7.1 Identify the administrative duties of an entry level early
childhood professional.

Cognitive

1. Identify those duties of an entry level early childhood
professional at a local child care or education facility
that relate to record keeping and administration.

ADDlication

1. Practice the administrative duties of n try early
childhood professional at a child care/educational facility. I

Fe en

Early Childhood Professions II

1ST 2ND 3RD 4TH 5TH 6TH

7.2 Assist with management procedures and policies.

Application

1. Follow the standard operating procedures at a child care/
education center.

2. Follow the policies at a child care/education center.
3. Assist in the record keeping at a child development/education

center.

7.3 Demonstrate an understanding of the Texas Department of Human Services
ninimum Itandards For Dav Care Centers handbook.

Cogniive

1. Describe admission regulations.
2. Identify enrollment regulations.
3. Explain requirements for keeping records.
4. Identify requirements for director qualifications, duties,

and training.
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Early Childhood Professions II

5. Identify requirements for staff qualifications, duties,
and training.

6. Explain requirements for space, furnishings, equipment, and
toilet facilities.

7. Describe the requirements for providing activities in a child
care setting.

B. Explain discipline regulations.
9. Describe requirements for infant, toddler care.

10. Explain center guidelines for children who need special care.
11. Explain requirements for centers offering night care.
12. Identify water activity regulations.
13. Explain transportation regulations.

Applicatiop

1. Develop a checklist in one area of the Texas Department of
Human Services Nizim_Stairgt_ramtterilitndair and
evaluate a local child care center on compliance in the area.
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STUDENT EVALUATION
EARLY CRILDIIOOD PROFESSIONS II

The following statements apply to the Early Childhood Professions I
course. Please indicate your agreement or disagreement by checking
the appropriate box. The following scale will be used:

Strongly Strongly
I, Agree Agree 2 Disagree 4 Disagree

1. The course presented an overview of
early childhood professional preparation.

2. The content of the course enabled me to
meet the competencies.

3. The course was well organized.

4. The required activities helped me
to learn.

5. I was able to complete the required
activities.

The field experiences allowed me to
meet the course objectives.

7. The field experiences demonstrated
quality child care as defined by NAEYC. ED ED 1=3

S. Transportation to field experiences was ED
not a problem.

9. This course allowed adequate time to
cover the material.

10. The required activities helped me
to learn.

11. The course was what I expected.

a a 1

C=

Lii

1=

12. I would recommend this course to a
friend. CI
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Btndsnt Vratuation
Early Childhood Professions
page 2

Commnts:

Things I liked best about the course.

Things I liked least about the course.
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PARiorr EVALUATION
OF

FARLY CHILDHOOD PROFESSIONS II

The following statements apply to the Early Childhood Professions I
course. We value your opinions as a parent. Please take a few
minutes to answer these questions by checking the appropriate box.

Strongly Strongly
The scale is: Agree 1 Agree 2. Disagree i Disagree

1. The course provided my child with job
skills.

2. The course was well organized.

3. My child was able to complete the
required activities.

4. Transportation to field experiences
was not a problem.

5. The textbook and materials were
appropriate for the course.

6. I would recommend this course to my
best friend's child.

Comments:

Things I liked best about the course.

Things I liked least about the course.
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