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Executive Summary

of
ANALYSIS OF THE SURVEY OF STUDENT EXPERIENCES
AT SADDLEBACK COLLEGE ViA THE COMMUNITY
COLLEGE STUDENT EXPERIENCES
QUESTIONNAIRE (CCSEQ)

A survey of the students of Saddleback College was conducted during the Fall,
1991 semester. The survey instrument was the Commupity College Student
Experiences Questionnaire (CCSEQ) available through the Center of the Study of
Evaluation at the University of California, Los Angeles. The analysis of the sur-ey
responscs was based on the completed questionnaires received from 983 students.

Survey participants were asked to respond to several descriptions related to
the general environment at Saddleback College and the vast majority of students
found that environment satisfactory. Most would again start at Saddieback College if
given the choice and most found their peers, the Coliege staff, and faculty
supportive. They felt that the College could be described as stimulating and ofien
exciting.

Survey parnicipanis were asked to respond to several descriptions related to
the institutional effectiveness of Saddleback College. Generally the survey
participants found Student Services responsive to the changing needs of the
students, staff, and faculty. The quality of student services provided was seen as
satisfactory and the veriety adequai¢ t0 meet student neceds. [Further, Student
Services at Saddieback College was seen 1o reflect a concern for students’ physical
and mental well-being, facilitate academic progress, and help students relate 1o
others in the ecducational community.

The resprndents gencrally agreed that students of all ages had opportunities 1o
participate in the¢ College decision making process through various commitices
and/or the A.S.G. (Student Govemment). Further, the A.5.G. was scen as important as
onc part of the total College govemance and policy development constituency.
Although ncarly balf of all survey panticipants indicated that they did not know
cnough sbout the financial support provided by the ASG to evaluate it, over three-
quarters of those who were familiar with it felt this financial support was important
1o a varicty of college instructional activitics, student services and student programs,

Survey participants found t.= library staff available and helpful and were
generally able to find the information they sought when they used the Saddleback
College Library.

Survey participants generally felt that they had adequate input with respect to
faculty evaluation of classroom tesching performance.

Survey participants were asked to described the extent to which they had
gained or made progress in a multitude of areas in their experience at Saddicback
College. These students felt that they had made their greatest gains in "Acquiring
knowledge and skills applicable to a specific job or type of work" and "Developing the
ability to leam om their own, pursue ideas, and find information they need.”

In anuther portion of the questionnaire the students were asked to describe
the extent of their participation in various college activities during the current
school year. Nearly two-thirds of the students in the sample rcported that they had
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often or very ofien summarized major points and information from readings or
notes. Nearly one-third of the studants reporied that they had never discussed
comments aa instructor made on a test or paper they had written. Three-quarters of
the sample bad serious discussions with students who were much older or much
younger than themselves at lesst occasionally and a quarter of the students in the
sample had such conversations often or very ofien. Nearly two-thirds of the
students, at least occasionally, talked about music (classical, popular, musicians, etc.)
with other students at the college. but slightly less than one-third atiended a concert
or other musical event at the College at least occasionally.

Writing activities were a prominent part of the college experience of
Saddicback students and over sixly percent of the students at least occasionally used
information they had learned in a science class 10 understand some aspect of the
world around them. Two-thirds of the sample reported receiving at least some
instruction in problem solving skills, speaking skills, reading skills, and writing
okills. Nearly a quarter of the sample ofien or very ofien looked in the student
newspaper or on bulletin boards for notices about campus events and student
organizations. However fifty-five percent of the sample bad never read or asked
about a student club or organization and fully three-quarters of the sample had
ncver attended a meeting of a student club or organization. Over seventy percent of
the students in the sample never attended an athletic event on campus, but eleven
percent attended such cvents often or very often. Over half of the students had
discussed their vocational interests, abilities, and ambitions with a counselor/advisor
and nearly balf had made an sppointmenmt with a counselor or an advisor to discuss
their plans for transferring to a four-year college or university.

Survey participants were asked to respond to a series of questions that were
used to detail their reason for atiending Saddleback College, their program and
degree objectives, their course loads, and the types of courses they had completed.
Sixty percent indicated that their most important reason for attending Saddleback
Coliege was 1o prepare for transfer 10 a four-year college or university. Fairly
consistently over each course load category, iwenty-one percent of the students did
not work at a job for pay. Conversely nearly ecighty percent of the studenis in each
unit load category worked at least some hours each week for pay. Half of those
siudents who were enrolled in full-time loads (12 or more units) worked more than
twenty hours each week. Two-thirds of those students who were enrolled in less than
twelve units worked more than twenty hours each week.

As a group, seventy percent of those students who had taken more than 15
units at Saddleback studied or prepard ten or fewer hours each week and only
slightly more than four percent studied more thau 20 hours. Fificen hours of study
appeared to be a practical limit for study time for most students nmo matter how many
course units they took. Even for those taking more than 15 units, cighty-two percent
studied 15 hours or less per week. It appearced that the interference of work was
fairly uniform over sll divisions of weekly study hours and provided greater
interference than that due to family responsibilitics.

Nearly thirty percent of the sample indicated they spent no time on campus
other than that while attending classes. Almost fifty percent of the sample spent
betwees 1 and 3 hours each weck on campus other than the time spent in class.
Sligbtly less than one quarter of the sample spent 4 our more hours on campus each
week above what they spent in class. It appeared that those who worked 1 1o 20 hours
per week had a slightly greater tendency to stay on campus when not in class than
did those without jobs. Of course, those who worked 21 or more hours were the least
likely to spend extra time on campus. ‘The number of exira hours studenis spent on
campus was not dependent on either their age or sex.

Over cighty percent of the students in the sample were employed while
aitending Saddleback. Nearly fonty-nine percent of the new students worked for pay
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more than 20 hours weekly. For the students new to the College, a higher proportion
of males did not have a job. Nearly fifty-five percent of the nmew females work over
20 hours each week, while less than thirty-cight yv.rcent of the new males were so0
employed.

A higher proportion of female students in cach age group had family
responsibilities than did male students except in the small above 55 years of age
category where all 7 men claimed such a responsibility. Except for males in the 23 10
27 year age group, two-thirds of each age group, whether male or female, had family
responsibilitics.  Seventy-eight percent of the female respondents reported the
cxistence of family responsibilities while sixty-cight percent of the male
respondents reported similar responsibilities. A majority of the respondents in the
entire sample reported having both family responsibilities and work
responsibilities.
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Chapter 1
INTRODUCTION

A survey of the students of Saddieback College was conducted during the
second week of classes of the Fall, 1991 semester. The survey instrument was the
Community College Student Experiences Questionnaire (CCSEQ) available through the
Center of the Siudy of Evaluation at the Upiversity of Califomia, Los Angeles (the
Center). This survey activity was helpful to the students, faculty, and staff of
Saddicback College because it provided information that was useful in the following
important areas:

1. Assessment of institutional effectiveness
2 Complction of the Accreditstion Self-study
3. Evaluation of general educstion programs
4

Mecasurement of the extent of student involvement in College programs
and the attitude of students toward their collegiate experiences

5. Improvement of instructional programs and student support services.

Purpose

Through the accreditation self-study process and the AB1725 accountability
model, it became necessary for the Califormia community colleges to measure the
following: .

1. The quality of effort that students put in to the use of College facilitics

2. The extent of student participation in activities that promote the
development of academic skills and social growth

3. The quality of the College environment and student satisfaction with the
College.

It was felt that the Community College Student Expericnces Questionnaire (CCSEQ) was
an appropriate instrument for vsc in a survey effort with a goal of quantifying thesc
subjective states. The responses to the questionnaire provided a window through
which it was possible to observe the quality of student involvement in the

educational opportunitics of the College and 10 observe the reactions of students to
their experiences at Saddleback College.

Procedure

A sample of convenience was sclecied from the class sections offered by the
College during the Fall, 1991 semester. A total of 1250 questionnaires were sent out 10
the instructors of 36 class scctions. In all, 1052 completed surveys were returned by
31 of thesc instructors. Of this group of retumed gquestionnaires 1033 were processed
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by the Center. The responses from cach of these 1033 questionnaires were returned
to Saddleback College for analysis. Several of these 1033 questionnaires had
incomplete responses in the "Background, Work, Family” section of the
questionngire, Becausc a meaningful analysis of the questionnaire responses often
required some background information on the respondent (i.c. age, sex, number of
bours employed for pay while in school, number of units taken by the student at
Saddleback College, eic.), it was decided to remove from the saniple fifty
questionnalres in which responses were not provided to cerain key questionnaire
clements. A complete description of the process used 10 refine the sample and a
discussion of the sample itsclf was placed in Appendix 1.

The analysis of the survey responses was thus based on the completed
questionnaires received from 983 students. In several cases, subgroups of this large
sample were chosen for the focus of the analysis of responses to particular
questionnuire items, when it was felt that such a sclection was necessary to preserve
the validity of that analysis. For example, when questions related to the student's past
expe.iences st Saddleback College were considered, it was felt that the responses of
students who were not new to the College at the time of the survey and who bad taken
more than 15 units at Saddleback College should constitute the information on which
any analysis was based. There were 497 potential respondents in this particular
subgroup of the sample.



Chapter 2
COLLEGE ENVIRONMENT

Survey parnticipants were asked to respond to several descriptions related to
the general environment at Saddleback College and the vast majority of students
found it satisfactory. Most would again start at Saddleback Colliege if given the choice
and most found iheir peers, the College staff, and faculty supponive. They felt that
the College conld be described as stimulating and ofien exciting.

Because the survey was given during the second week of the fall term, it was
felt that the responses of students who were not new to the College at the time of the
survey and who had taken more than 15 units at Saddieback College should constitute
the information on which any analysis of the responses to these questions was based.
There were 497 potential respondents in this particular subgroup. The detailed
responses were analyzed below. The individual questionnaire clements were placed
in bold type 1o aid reader identification.

If you could start over agsin would you go t> this
college?

The survey participants made a choice between “yes”, "maybe” and "mo” for
their response to this question. All but eight of the students with over 15 units
completed at Saddleback College who participated in the survey responded 1o this
question. Of this group of 489 siudents nearly eighty percent answered with an
unequivocal "yes”. While fourtcen percent were nut sure whether they would chose
Saddicback and responded "maybe,” only seven percent of the respondents felt thew
would definitely start at another institution and responded "no” to this question.

There did not appear 10 be any significant racial factor affecting how students
chose to respond 10 this question. Over two-thirds of those in each of the
racial/cthnic categories tracked in the survey indicated that if they had to start over
again they would again choose Saddicback. The racial/ethnic group with the highest
"yes" response to this question was that composed of those 80 students of Hispanic,
Latino descent. Over cighty-seven percent gave this affirmative response.  Eighty-
three percent of the 12 students of American Indian descent and eighty percent of
the 15 students of Black, African-American descent responded similarly.  Slightly
over scventy-seven percent of those 769 students classified as White would have
definitcly started again at Saddleback. Students of Asian or Pacific Islander descent
gave the lowest rate of "yes" response 1o this question. Sixty-seven percent of the 64
students in this category indicated that they would definitely again start at
Saddleback College.

After analysis of the racial/ethnic distribution of those students who stated
that they definitely would not start again at Saddleback College, it was found that
those of Asian and Pacific Islander descent had the highest rate of negative response
with cleven percent. This level was six percent for the White students. Only 2
Hispanic, Latino studenis (three percent of the respondents in this racial/ethnic
group). 1 Black, African American student (seven percent of the respondents in this
racial/cthnic group); and no students of American Indian descent replied that they
would definitely not again start at Saddleback College if they had to do it over again.
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Do you feel that this college Is a stimulating and
often exciting place to be?

The survey participants made a choice between "all of the time”, "most of the
time", "some of the time”, and “rarcly or never” for their respomse 1o this question.
Of the 483 respondents to this question, fifty-six percent found the College 10 be
stimulating and often exciting "most” or "all” of the time. While the majority of the
remaining students (thinty-seven percent of the respondents) felt this was a valid
description of the College "some of the time", only scven percent of the respondents
felt the College was “rarely or never” stimulating. A slightly larger group, eight
percent of the respondents, felt the the College was a stimulating and an exciting
place 10 be "all of the time.”

Slightly less that a quarier of the 33 students who responded to this
questionnaire element and who bad also earlier indicated that, given the opportunity
to do it over again, they would pot siart at Saddicback felt that the College was “rarely
or never” s stimulating and exciting place to be. Over thres-quarters of this group
felt it was stimulating at least "some of the time" and , in fact, fifieen percent found it
stimulating "most of the time.”

How many of your com.ses at this college would
you describe as challenging, stimulating, and
worthwhile?

The survey panicipants made 8 choice between "all”, "most”, "some”, and "few
or none” for their responsc to this question. Of the 484 respondents to this question,
over seventy-cight percent felt that "all” or "most”™ of their courses could be
described as challenging, stimulating, and worthwhile. In fact, twenty percent of
the respondents felt "all” of their courses could be described as challenging,
stimulating, and worthwhile. Slightly less than twenty percent of the respondents
felt only "some” of their courses could be so described and just two percent felt "few
or none” of their courses had been challenging, stimulating, and worthwhile. Of this
small group of ten students who had found few of their courses stimulating, thirty
percent reporied that if they had to do it over again they would again attend
Saddlcb:ck College. Fifty percent of this group said they would not start again at
Saddleback.

How many of the students you know are friendly
and supportive of one another?

The survey panticipants made a choice between "all”, "most”, "some”, and "few
or none” for their response 1o this question. Of the 487 respondents to this question,
scventy-iwo percent felt that "all” or "most” of the students they knew were friendly
and supportive of one another. Slightly less than a quarter of the respondents
reported that "some” of the students they knew were friendly and just five percent
felt that "few or none" of the students they knew were friendly and supponiive of onc
snother. Although five percent felt that few if any of the students they knew were
friendly and supportive, twice that many felt "all” the students they knew were
friendly and supportive. Of the twenty-three students who indicated that they had
found "few” other students friendly and supportive, sixty-five percent also reported
that if they had 10 start over again they definitely would again attend Saddleback
College.
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How many of your instructors at this college do
you feel are approachable, helpful, and
supportive?

The survey participants made a choice between "sll”, "most”, "some”, and "few
or none” for their response to this quesiion. Of the 434 respondents to this question,
scventy-eight percent felt that "all® or "most” of their instructors a1 Saddleback
College were approachable, helpful, and supportive. While twenty percent felt
"some” of their instructors could be descridcd this way, this same proportion of the
respondents felt that "all” of their instructors were approachable, helpful, and
supportive. Only two percent of the students felt that this phrase was appropriate for
“few or none” of their instructors. Of the 11 students in this latter group, only 2
indicated that they would not agein start at Saddleback College if they had it to do
over again. In fact scventy-three percent of those who had found “few or none” of
their instructors helpful reported that they would definitely start again at
Saddleback College if they bad it to do over again.

How many of the college counselors, advisors, and
depariment secretaries you have had contact with
wonld you describe as helpful, considerate,
knowledgeable?

The survey participants made a choice between "all”, "most”, "some”, and "few
or none" for their response to this question, Of the 483 respondents to this question,
sixty-onc percent felt that "all” or "most” of their college counselors, advisors, and
department secretaries were helpful, considerate, and knowledgeable. Twenty-nine
percent of the students felt only "some” of these individuals could be described this
way, scventeen percent felt "all® could be described this way, while ten percent felt
"few or none” fit this description. Of the 50 students in this latter group, only 7
indicated that they would not again start at Saddleback College if they bad it to do
over again. In fact seventv percent of those who bad found "few or none” of their
counsclors, advisors, or depariment secretaries helpful reported that they would
definitely start again at Saddleback College if they had it 10 do over again.

Are there places on the campus for you to meet
and study with other students?

The survey participants made a choice between "yes, ample places”, "yes, a few
places”, and "no” for their response to this question. While ecighty-eight percent of
the 480 respondents to this question gave an answer of “"yes”, this group was ecvenly
divided as to whether they would classify the quantity of such places as "ample” or
just "a few." Both categories received forty-four percent of the responses. The
respondents who felt that there were "no” such meeting and study places on campus
composed twelve percent of all responses.
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Chapter 3
INSTITUTIONAL EFFECTIVENESS

Survey participants were asked to respond to several descriptions related to
the institutional effectiveness of Saddleback College. These questions were added to
the CCSEQ instrument by the staflf of Saddieback College so that student opinion could
be measured in arcas of specific interest to the commitiess putting together the
Accreditation Scif-Study. The CCSEQ had a specific section that allowed for up to
sixteen additional questions to be appended to it for just such local purposes.
Saddlcback College selecied ten questions and the student responscs were analyzed
below. As with the questionnaire components described in the previous chapter, this
analysis was based on the responses of students who were not new to the College and
bad tsken more than 15 units at Saddlecback College.

The primary areas of focus of the questions in the Institutional Effectiveness
section were Student Services and Student Government.  Additional questions
concemed the functioning of the library and the helpfulness of the library staff. A
single question addressed student cvaluation of the classroom tcaching performance
of the College faculty.

For each of the items in this Institutional Effectiveness section of the
questionnaire the survey participants chose their response from the following
possibilitics: "strongly agree”, "agree”, “disagree”, "strongly disagree”, and “do not
feel you have enough knowledge to respond.”

Student Services

Generally the survey participantc found Student Services responsive 10 the
changing needs of the students, staff, and faculty. The quality of student services
proviced was scen as satisfactory and the variety adequate to meet student needs.
Further, Student Services at Saddleback College was seen to reflect a concem for
students’ physical and mental well-being, facilitate academic progress, and help
students relate 1o others in the educational community.

Student services are responsive to the changing
needs of the students, staflf and faculty.

A total of 465 students reacted to this questionnaire element, but twenty-two
percent did so by indicating that they "do not feel they have enough kmowledge 1o
respond.” Of the remaining 365 students who felt they could respond, nearly three-
quariers agreed with the statement. In fact, eleven percent "agreed with it
strongly.”  Although twenty-seven percent of the respondents disagreed with this
statement, only seven percent "disagreed strongly.”

The variety of student services available at
Ssddleback College Is adequate to meet stndents’
needs.

A total of 464 students reacted to this questionnzi ¢ clement, however eightecn
percent did so by indicating that they "do not feel they have enough knowledge to
respond." Of the remaining 380 students who felt they could respond, seventy-eight
percent agreed with the staiement. In fact, Sixicen percent "agreed with it strongly”.
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Although twenty-two percent of the respondents disagreed with this statement, only
five percent "disagreed strongly.”

The quality of student services provided Is
satisfactory.

A total of 464 students reacted to this questionnaire element, bui sixtecn percent
did so by indicating that they "do not feel they have emough knowledge to responi.”
Of the remaining 391 students who felt they could respond, eighty percent agreed
with the statement, In fact, twelve percent “agreed with it strongly®. Although
twenty-one percent of the respondents disagreed with this statement, only five
percent "dissgreed strongly.”

Student Services at Saddleback College reflect a
concern for students' physical and mental well-
being, facilitate academic progress, and help
students relate to others In the educational
community.

A 1otal of 466 students reacted to this questionnaire elemen!, buwever tweniy
percent did so by indicating that they "do not feel they have enough knowledge to
respond.” Of the remaining 375 students who felt they could respond, seventy-eight
percent agreed with the statement. In fact, fourteen percenmt “agreed with it
strongly”.  Although twenty-two percent of the respondeats disagreed with this
statcment, only five percent “disagreed strongly.”

Considering this set of four quesi.onnaire statcments related 10 Student
Services as a whole, it was clear that the students generally agreed with them. A total
of 467 students of 497 possible reacted 10 at Jeast one of these statements and 460
students completed all four of them. Only ten percent of those 460 students who
reacted to all statements indicated that they "do not feel ibey bave enough knowledge
o respond” to any of them. Of the group of 416 students who rescted to each
statement and at least one in such a way as to agree or disagree, forty-five percent
agreed with all of them and only seven percent disagreed with each element. While 6
students “strongly disagreed” with each statement, three times this many “strongly
agreed” with cach of these same four questionnaire items.

Student Government

The respondents generslly agreed that students of all ages had opportunities to
participate in the College decision making process through various committees
and/or the A.5.G. (Student Govemment). Further, the A.S.G. was secen as imponant as
one part of the total college govemance and policy development constituency and
that the A.S.G. provided important financial support 10 a variety of college
instructional activities, student services and student programs.

Onc aspect of this set of questionnaire items that appeared particularly
noleworthy was the large proportion of those survey panicipanis who felt that they
did pot knmow enough to respond to any of the items in this group. In fact over one-
quarter of thosc¢ who reacied to any of these items gave this response to all of them.
Nearly balf of all survey panicipants in the group on which the analysis of this
scction was based felt they did not know enough to respond to the survey item
dealing with the financial support provided by A.S.G. In a follow-up discussion with
a subgroup of the original survey participants, nonc indicated any knowledge of the
manner jn which the A.S.G. acquired funds from which it provided the financial
support described in the questionnaire item.
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There are opportunities for students of all ages to
participate In the college decision making
process through various committees and/or A.S.G.
(Student Government).

A 1total of 466 studenis reacted to this questionnaire element, however thirty-
two percent did so by indicating that they "do nmot feel they have enough kmowledge
to respond.” Of the remaining 316 students who felt they could respond, cighty-one
percent agreed with the statement. In fact, twenty-iwo percent "agreed with it
strongly.” Altbough nincteen percent of the respondents disagreed with this
siatement, only five percent “disagreed strongly.”

Although this questionnaire item focused on an issue related to age, age
appeared not 10 be a factor in how a ptudent responded. The age distribution of those
who agreed with this statement was essentially the same as the age distribution of
thosc who disagreed. In fact both of these age distributions were nearly the same as
the age distribution of the sample itself. For example, while thirty-seven percent of
those 316 participants who responded to this statement were in the age group 20 to 22,
thirty-seven percent of those who agreed were in this age group and thinty-four
percent of those who disagreed were also in this age group. A graphical comparison
between the age distribution of all respondents g=.d those who agreed with this
statement was placed in Figure 1. As an aid to interpreting this bar graph, one
should mote that if an sge group agred and disagreed exactly in proportion to their
representation in the sample the lengths of each of the three bars for s particular
age group were the same. Some variation in bar length was expected. Such minor
variations can occur merely by chance and are common with any sampling process.
Further, especially in the small sample size cases, the need for the number of
responses to be whole numbers may have lead 1o some exaggeration in the response
proportions. The most dramatic variation within the age categorics was the higher
rate of disagreement for the age group 28 through 39 than their proportion of the
sample.

The A.S.G.(Student Government) is important as
one part of the total college governance and
policy development constituency.

A total of 459 students reacted to this questionnaire element, however thirty-
six percent did 5o by indicating they "do not feel they bhave enough knmowledge to
respond.”" Of the remaining 292 students who felt they could respond, seventy-two
percent agreed with the statement. In fact, scventecn percent "agreed with it
strongly.” Although twenty-onc percent of the respondents disagreed with this
statcment, only seven percent “disagreed strongly.”

The A.S.G.(Student Government) provides
important financial support to a variety of
college instructional activities, student services
and students programs.

A total of 451 students reacted to this questionnaire element, but forty-seven
percent did so by indicating they "do not feel they have enough knowledge to
respond.” Of the remaining 241 students who felt they could respond, seventy-cight
percent agreed with the statement. In fact, twenty percent "agreed with it strongly.”
Although itwenty-two percent of the respondents disagreed with this statement, only
five percenmt “disagreed strongly.”
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Figure 1

Students’ Age vs Response 10 the Questionnsire Item Concemed with
Opportunitics for Students of Ail Ages to Participate in the
Decision Making Process

Considering this sc1 of three questionnaire stalements related 1o Student
Government as a whole, it was clear that the students generally agreed with them. A
total of 467 students of 497 possible reacted to at least one of thesc siatements and 450
students completed each of the three. Twenty-six percent of those 450 studenmts who
reacted to all statements indicated that they "do not feel they have enough knowledge
to respond” to any of them. Of the group of 333 students who reacted to esach
statement and cither agreed or disagreed with at least onc of them, forty-two percent
agreed with all of them and only six percent disagreed with each element. While 25
students “strongly agreed” with each statement, only 3 “strongly disagreed” with
cach of these same three questionnaire items.
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Saddieback College Library

Survey panicipants found the library staflf available and belpful and were
generally able to find the information they sought when they used the Saddiecback
College Library.

When using Saddieback College Library 1
generslly find the information I am seeking.

A toial of 465 studenis reacted 1o this questionnaire element, however fourteen
percent did so by indicating they "do not feel they bave enough knowledge to
respond.” Of the remaining 399 students who felt they could respond, over ninety
percent agreed with the siatement. In fact nearly a quarter "agreed with it
strongly.” Altbough nine percent of the respondents disagreed with this statement,

only one percent “disagreed strongly.”
The library staff is avallable and belpful to me.

A 1o1al of 469 students reacted to this questionnaire element, but fifieen
percent did so by indicating they "do not fecl they have ecnough knowledge to
respond.” Of the remaining 401 students who felt they could respond, ninety-two
percent agreed with the statement. In fact nearly a third "agreed with it strongly.”
Although seven percent of the respondents disagreed with this statement, only one
percent “disagreed strongly.”

Eaculty _Evaluation

Survey panicipants generally felt that they had adequate input with respect to
faculty evaluation of classroom teaching performance.

1 feel I have adequate input with respect to
faculty evaluation of classroom (teaching
performance.

A total of 462 students reacted to this questionnaire clement, however ten
percent did so by indicating they "do not feel they have enough knowledge to
respond." Of the remaining 415 students who felt they could respond, seventy-cight
percent agreed with the statement. In fact fifteen percent "agreed with it strongly.”
Although twenty-two percent of the respondents disagreed with this statement. only
secven percent "disagreed strongly.”
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Chapter 4
ESTIMATE OF GAINS

Survey panicipants were asked 10 described the extent to which they had
gsined or made progress in a multitude of arcas in their experience at Saddlebac
College. The levels of gain or progress from which the students chose were the
following: "Very Liule”, "Some", "Quite s Bit", and "Very Much." To
students upon whose responses the analysis was based had sufficient
to bave dad an opportunity for the experiences described in the questions, it was felt
approprices 10 limit the sample to those who were not new and had takem more than
15 units at Saddieback College. The areas of experience about which information was
sought wenrs listed below in Table 1 in decreasing order of ihe perceat of participants
who indicated that.they had made "Quite a Bit" or "Very Much” progress in that ares.
The percent shown with each item in Table 1 was the sum of the percent of those who
rescted to that item with either "Quite a Bit" or "Very Much." The complete
distribution of all responses to ecach of these jlems was placed in Appendix I1.

The survey participants felt that they bad made their greatest gains in
"Acquiring knowledge and skills applicable to s specific job or type of work™ and
"Developing the ability 10 Jearn on their own, pursue ideas, and find information
they nced." The arcas in which the fewest number of students in the sample felt they
had made gains while ai Saddieback College were "Acquiring the ability to use
computers” and "Developing the ability to speak and understand another language.”
That these two items were near the bottom of the siudents' gains list was not
surprising since relatively few of the siudents in the sample had taken courses in
these arcas (sec Chapter 7).

"

Table 1

Extent 1o which the Student had Gained or Made P-ogress in Specific
Collegiate Arcas Listed in Decreasing Order of the Percent of the
Sample that Responded "Quite a Bit" or "Very Much”

Percent that

Area of Gain or Progicss Responded Number of

"Quite a Bit" or Responses
"Very Much”

b e

Understanding myself - my abilities and interests. 65% 484

Developing the ability to leasn on my own, pursuc 57% 482

ideas, and find information 1 need.

Becoming clearer about my own values and ethical 55% 482

standards.

Becoming acquainted with diffecrent ficlds of 35% 486

knowledge.

Understanding other people and the ability 10 get 54% 486

along with different kinds of people.

(5]
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Table 1 (continucd)

Extent t0 which the Student had Gained or Made Progress in Specific
Collegiate Areas Listed in Decreasing Order of the Percent of the
Sample that Responded "Quite a Bit" or "Very Much”

Percent that
Arca of Gain or Progress Responded Number of
"Quite 8 Bit" or Responses

‘Veu Much”

Writing clearly and effectively. 50% 486
Developing clearer carcer goals. 50% 488
Putting idees together 1o see relationships, 48% 484
similarities, and differences betlween ideas.
Secing the importance of history for understanding 48% 482
the present as well as the past.
Acquiring knowledge and skills applicable to a 44% 488
specific job or type of work.
Becoming aware of different philosophies, cultures, 44% 486
and ways of life.
Presenting ideas and information effectively in 43% 483
speaking 10 others.
Developing good health habits and physical fiiness. 43% 487
Gaining information about carcer opportunitics. 39% 487
Developing an interest in political and economic 36% 487
events.

. Leaming morc about other pans of the world and 35% 486
other people (Asia, Africa, South America, etc.).
Developing an understanding and enjoyment of 34% 486
litcrature (novels, storics, essays, poetry, eic.).
Understanding the role of science and technology in 33% 483
society.
Developing an undersianding and ecnjoyment of sn, 32% 486

music, and theater.

Understanding mathematical concepis such as 31% 485
probabilities, proportions, etc.




Table 1 (continued)

Extent t0 which the Student had Gained or Made Progress in Specific
Collegiate Arcas Listed in Decreasing Order of the Percemt of the
Sample that Responded "Quite a Bit" or "Very Much”

Percent that
Arcs of Gain or Progress Responded Number of
"Quite a Bit" or Responses

; "Veg Much”

Interpreting information in graphs and charts 1 see 30% 485
in newspapers, textbooks, and on TV.

Acquiring the ability to use computers. 28% 484

Developing the ability to speak and understand 20% 484
another language.

f (3
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Chapter 5
QCOLLEGE ACTIVITIES

In this pomion of the questionnaire the student was asked to describe the

rent of their panicipation in various college activitics during the current school
year. Specifically the dircctions for this portion of the questionnaire were the
following: “In your expericnce at this college DURING THE CURRENT SCHOOL YEAR,
about how ofien have you done each of the following? Indicate your responses by
filling in one of the circles to the right of each activity.” The responses (i.c.
"circles”) from which the student could choosc were: “Nevar”, "Occasionally®,
"Often , and "Very Ofien.” Because the survey was given the sccond week of the 1991-
1992 school year it was likcly that students basc] their responses on their
pacticipation generally over their carcer at Saddieback. So that there was some time
for the student to bhave had these experiences, it was felt advisable 10 base the
analysis on the responses of students who were not new to the College and had taken
over 15 units at Saddiebsck College. There were 497 respondents in the sample who
mot these requirements. Not all of them responded 10 all of the questionnaire items
in this College Activitics section.

C Activiti

Survey respondents were asked a battery of ten questions related to the
activities in which they engaged for and dircctly related to their courses. Of the 497
possible respondents, 494 completed at least one of the clements in this section.
Nearly two-thirds of the students in the sample reported that they had often or very
ofiten summarized major points and information from readings or notes. With this
same frequency more than half the sample reported that they had worked on a paper
or project which combined ideas from different sources of information. It was
interesting to note that nearly the same proportion reporicd that they bhad engaged
in this activity very often (sevenieen percent) as reporied that they had never
engaged in this activity (sixtcen percent). More than half of the sample had applicd
principles and concepts learncd in class 1o understand other problems or situations
either often or very often.

Nearly half of ihe students had often or very ofien compared and coutrasted
different points of view presented in 8 course. Slightly more than 4 out of 10
students often or very often considered the accuracy and credibility of information
from different sources. Less than fourteen percent of the sample reported that they
had never found themselves engaged in this activity. Slightly less than half of the
students had occasionally asked questions about points made in class discussions or
readings. Just over fifty percent of the respondenis bhad occasionally tried 10 explain
course material to another student. Nearly a quaner of the students mever studied
course materials with other students, while forty-four percent of the sample
participated in this activity only occasionally. Although over half of the sample had
occasionally done additional readings on topics that were introduced and discussed in
class, & quarter of the sample never participated in this course activity.

The course activitics about which information was sought were listed in Table
2 in decreasing order of the percent of the participants that had indicated that they
had "Often” or "Very Often” panicipated in this activity. The percent shown with
cach item in the table was the sum of the percent of those who reacted fo that item
with either "Very Often” or "Ofien.” The complete distribution of all responses to
cach of these items was placed in Appendix I1l

> X
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Table 2

Frequency with which the Student had Participated in Specific Course
Related Activities Listed in Decreasing Order of the Percent of the
Sample that had Responded "Very Ofien" or "Ofien”

Percent that
Course Activity Responded Number of
*Veiy Ofien” or Responses
"Often”
Summarized major points and information from 65% 450
readings or notes.
Worked on a paper or project which combined ideas 53% 489
from different sources of information.
Applied principles and concepts leammed in class to 52% 491
understand other problems or situations.
Compared and contrasted different points of view 47% 491
presented in a course.
Participated in class discvisions. 44% 493
Considered the accuracy and credibility of 42% 488
information f{rom different sources.
Asked questions about points made in class 40% 492
discussions or readings.
Tried 10 explain thc materia’ to another student. 39% 490
Studied course materials with other students. 33% 491
Did additional readings on topics that were 24% 492

introduced and discussed in class.

Lit Activit

Survey respondents were asked a battery of seven questions related to the
activities in which they engaged for and dircctly related to the use of the College
Library. Of the 497 possible respondents, 494 completed at least onec of the elements
in this section. Morc than onc-third of the respondenis used the card catslogue or
computer 1o find materials the library had on a topic either often or very often.
While a third never pariicipated in this activity, ncarly thiny percent often or very
ofien prepared a bibliography or sct of references for a term paper or report. Over
onc quarter of the students used the library as a quiet place to read or study material
they had brought with them. Also a quarter of the sample often or very ofien asked
the librarian for help in finding materials on some topic. Over forty percent of the
respondents had never checked ocut a book to read at home. Nearly half of the samplc
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had never found some interesting material 1o read just by browsing in the stacks.
Also, just less thun half of the respondents had nmever read newspapers, magsxines, or
journals located in the library.

The library activitics about which informstion was sought were listed in Table
3 in decreasing order of the percent of the paricipants that had indicated that they
had "Ofien” or "Very Ofien” participated in this activity. The percent shown with
each item in the table was the sum of the percemt of those who reacted to that item
with either "Very Ofien” or "Often.” The complete distribution of all responses to
each of these items was placed in Appendix III

Tadble 3
Frequency with which the Student had Panicipated in Specific Library

Activities Listed in Decreasing Order of *c Percent of the Sample that
had Responded "Very Ofien” or "Often”

Percent that
Library Activity Responded Number of
"Very Ofiecn™ or Responses
*Often”
Used the card catalogue or computer to find maierials 34% 490
the library bad on a topic.
Prepared a bibliography or set of references for a 29% 493
term paper or repon.
Used the library as a quiet place to read or study 26% 491
material you brought with you.
Asked the librarian for help in finding materials on 25% 493
some topic.
Checked out books to read at home. 18% 492
Found some inicresting material to read just by 17% 491

browsing in the stacks.

Read newspapers, magazines, or joumals located in 15% 492
the library.

Eaculty

Survey respondents were asked a Dbattery of cight questions related to their
dealings with facultly members. Of the 497 possible respondents, 491 completed at
least one of the eclements in this section. Ninety percent of the respondents had at
least occasionally asked an instructor for infcrmation about grades, make-up work,
assignments, etc. Over three-quarters of the students had also talked briefly with an
instructor after class about course content. In fact over onc quarter of the sample
engaged in this activity very ofien. Nearly one-third of the students reporied that
they had never discussed comments an instructor made on & test or paper they had
written. Two-thirds of the sample at least occasionally discussed ideas for a term



paper or other class project with an imstructor. Sixty percent of the students at least
occasiopally discussed their carcer and/or educational plans, interests, and ambitions
with an instructor. With this same proportion students at least occasionally talked
informally with an instructor about current events, campus activities, or other
common jnterests. The majority of studenis reported that they never had discussed
their school performance, difficulties, or personal problems with an instructor.
However ten percent had such discussions often or very often. A third of the
students occasionally had such conversations. The sample was evenly divided
between those who hrd never made an appointment to meet with an instructor in
his/her office and those who had. However, only eight percent regularly made such
arrangements.

The dealings with faculty about which information was sought were listed in
Table 4 in decreasing order of the percent of the panicipants that had indicated
thatthey bad "Often” or "Very Ofien” panticipated in this activity. The percent
shown with each item in the table was the sum of the percent of those who reacted to
that item with either "Very Often” or "Ofien.” The complete distribution of all
responses 10 each of these items was placed in Appendix III.

Table 4
Frequency with which the Student had a Panticular Dealing with a

Faculty Member Listed in Decreasing Order of the Percent of the
Sample that had Responded "Very Ofien" or "Often”

Percent that
Types of Discussions and Arrangements with Responded Number of
a Faculty Member "Very Ofien” or Responses
"Often”

m
Asked an instructor for information about grades, 36% 490
make-up work, assignments, etc.
Talked briefly with an instructor after class about 27% 486
cours¢ content.
Discussed comments an instructor made on a test or 21% 489
paper you wrote.
Discussed ideas for a term paper or other class project 19% 488
with an instructor.
Discussed your carcer and /or educational plans, 18% 488
interests, and ambitions with an instructor.
Talked informally with an instructor about current 16% 489
evenls, campus activitics, or other common interests.
Discussed your school performance, difficulties, or 10% 489
personal problems with an instructor.
Made an appointment to meet with an instructor in 8% 487

his/her  office.

¢
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An intercsting comparison was made between two of the responses in this
Faculty scction snd two comparable clements in the Counseling and Carcer Planning
section d°scribe later in this chapter. Students were asked to describe the extent to
which they bad discussed their school performance, difficulties, or personal
mblmwhhminmuctormddsowhﬂherormmcyhndulkedwim:
counsclor/advisor about personal matiers related 1o their coliege performance. Of
thc497nspondcmspomueinthempk.lwtnlofmm:numdedtobom
of thesc items. While twenty percent of the students indicated that they had talked
about these meriters with both faculty members and counselors, forty-two percent
indicated 1hat they bad not talked with members of either group about these matters.
Just over a quaner of the sample had talked 10 a faculty member but not a counselor
conceming these topics. Conversely, twelve percent had talked to a counselor but
pot a faculty member about these areas of concem.

Students weze asked to describe the extent to which they had discussed their
carcer and/or educational plans, interest, snd ambitions with an instructor and also
whether or not they had discussed their vocational interesis, abilities, and smbitions
with 8 counselor/advisor. Of tbe 497 respondents possible, s total of 484 students
responded 10 both of thesc items. While forty percent of the students indicated that
they had talked about these matters with both faculty members and counselors,
slighily less than a quarter of the sample indicated that they had not talked with
members of either group about these matters, Those students who had talked with an
instructor but pot & counselor were twenty-one percent of the sample and
represented a slightly larger group than the sixieen percest who had talked with a
counsclor but not an instructor about these issues.

Student Acouaiptances

Survey respondents were asked a battery of six questions related to their
discussions with other students. Of the 497 possible respondents, 490 completed at
least one of the clements in this section. Three-quarters of the sample had serious
discussions with students who were much older or much younger than themselves at
least occasionally and a quarter of the students in the sample had such conversations
often or very ofien. While s quarter of the students ofien had serious discussions
with students whose philosophy of life or personal values were very different from
their own, slightly less than half of the entirc sample had such discussions
occasionally. A similar distribution of responses exisied for those who reporied that
they bad serious discussions with students whose cthnic or cultural background was
different from their own, but slightly fewer students experienced these discussions
at a level they conmsidered “very ofien.” Forty percent of the studenis reporied
occasionally having had serious discussions with students whose religious beliefs
were very different from their own, but thinty-ninc percent felt they never had
such conversations a1 Saddleback College. Over cighty percent of the siudents
reported having serious discussions with students from & country different from
their own at least occasionally.

The types of discussions between student acquaintances about which
information was sought were listed in Table 5 in decreasing order of the percent of
the participants that had indicated that they had "Often” or "Very Often” paricipated
in this discussion. The percent shown with each item in the table was the sum of the
percent of those¢ who reacied to that item with either "Very Often” or "Often.” The
complete distribution of all responses to each of these items was placed in Appendix
111.
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Table §

Frequency with which the Siudent had Panicipsted in Specific Types of
Discussions with their Student Acquaintances Listed In Decreasing
Order of the Percent of the Sample that bad Responded
"Very Ofien” or "Often”

Percent that
Types of Discussions Between Student Responded Number of
Acquzintances “Very Often” or Respoases
"Often”
Had serious discussions with students who were much 27% 489
older or much younger than you.
Had serious discussions with students whose 25% 490
philosophy of life or personal values were very
different from yours.
Had serious discussions with students whose cthnic or 25% 489
cultural background was different from yours.
Had serious discussions with students whose religious 21% 490
beliefs were very different from yours.
Had serious discussions with students from a country 19% 489
different from yours.
Had serious discussions with students whose political 17% 489
opinions were very different from yours.
A, Musi { T Activiti

Survey respondents were asked a battery of six questions related to their
conversations with other students about art, music, and theater and their attendance
at on campus exhibits and concerts. Of the 497 possible respondents, 494 completed at
least one of the clements in this section. Nearly two-thirds of the sample, at least
occasionally, talked about music (classical, popular, musicians, eic.) with other
students at the college, but slightly less than one-third attended a concert or other
musical event at the College at least occasionally. While forty-scven percent of the
students had talked about art (painting, sculpture, architecture, artists, etc.) with
other students at the College at least occasionally, over three-quarters indicated that
they had never atiended an ant exhibit at Saddieback. Fory-five percent of the
students had talked about theater (plays. musicals, dance, etc.) with other studenmts at
the College at lcast occasionally and nearly thirty percent indicated that they
atiended s play, dance concert, or other theater performance at Saddieback College
occasionally or more ofien.

The an, music, and theater activitics about which information was sought
were listed in Table 6 in decreasing order of the percent of the participants that had
indicated that they had "Ofien” or "Very Often” participated in this activity. The
percent shown with each item in the table was the sum of the percent of those who
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reacted 10 that item with either "Very Oficn” or "Ofien.” The complete distribution of
all responses to cach of these items was placed in Appendix Il

Table 6

Frequency with which the Student had Paricipated in Specific An,
Music, and Theater Activitics Listed in Decreasing Order of
the Percent of the Sample that bad Responded
"Very Often” or "Often”

Percent that
An, Music, and Theater Activity Responded Number of
"Very Oficn® or Responses
"Often"”
Talked about music (classical, popular, musicians, 25% 493
etc.) with other students at the college.
Talked about art (painting, sculpture, architecture, 13% 494
artists, etc.) with other students at the college.
Talked about theater (plays, musicals, dance, etc.) 11% 492
with other students at the college.
Attended a concent or other musical event at the 9% 491
college.
Attended a play, dance concer, or other theater 7% 491
performance at the college.
Attended an art_exhibit_on the campus. 3% 490
Writi Activiti

Survey respondents were asked a battery of ecight questions related 1o their
participation in various writing activitics. Of the 497 possible respondents, 495
completed at least onc of the clements in this section. Since over balf of all the
responses to each of these writing activity ilems except one were in the "Ofien” and
"Very Ofien” categories, it was felt safe 10 conclude the writing activities were a
prominent part of the college experience of Saddleback students. Eighty percent of
the respondents often or very often thought sbout grammar, sentence Structure,
paragraphs and word choicc as they were writing. Three-quarters of the students
often or very often write a rough draft of a paper or essay and revised it before
handing it in. Over two-thirds of the students often or very often used a dictionary to
look up the proper meaning, definition, and/or spelling of words. Although a
quarter of the students reporicd that they never used a computer (word processor) 1o
write or type 8 paper, ncarly forty percent of the sample indicated they very ofien
used 8 computer for this purpose.

While thirty percent of the sample occasionally prepared an outline to
organize the sequence of idecas and points in a paper they were wriling, ~ ty-cight
percent of the students used this technique often or very often. Eighty-three
percent of the respondenis at le.st occasionally spemt S or more hours writing a
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paper, but twenty-nine percent ofien spent this much time awi another twenty-nine
percent very often spent this much time writing a paper. While cighty-three
percent of the students at least occasionally asked other people to read something
they bad written to see if it was clear 10 them, a quarer of the sample engaged in this
activity ofien and another quarter involved others in ithis way very ofien. Although
only one-third of the students often or very oficn asked an instructor for advice and
help to improve their writing or about a comment he/she made on a paper they had
written, nearly forty percent asked for this kind of assistance occasionally.

The writing sctivitics about which information was sought were listed in Table
7 in decrcasing order of the percent of the participants that had indicated that they
had "Often” or "Very Ofien” panicipated in this activity. The percent shown with
each item in the table was the sum of the percent of those who reacted to that item
with either "Very Often” or "Often.” The complete distribution of all responses to
cach of these items was placed in Appendix 1II.

Table 7
Frequency with which the Student bad Participated in Specific Writing

Activitics Listed in Decreasing Order of the Percent of the Sample
that had Responded "Very Often” or "Citen"

Percent that
Writing  Activity Responded Number of
"Very Often” or Responses
"Often”
Thought about grammar, sentence structure, 80% 495
paragraphs and word choice as you were writing.
Wrote a rough draft of a paper or essay and revised it 5% 493
before handing it in.
Used a dictionary to look up the proper meaning, 69% 494
definition, and/or spelling of words.
Used a computer (word processor) to write or type a 58% 494
paper.
Prepared an outline to organize the sequence of ideas 57% 494
and points in a paper you were writing.
Spent at least 5 hours or more writing a paper. 7% 494
Asked other people 1o read somcthing you wrote 1o 51% 494

see if it was clear 10 them.

Asked an instructor for advice and help to improve 13% 494
your wriling or about 8 comment he/she made on a
paper you wrote.
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Science Activitics

Survey respondents were asked a battery of nine questions related to their
participation in various science related activities. Of the 497 possible respondents,
490 completed at lcast onc of the clements in this section. While forty-three percent
of the respondents claimed 10 have ofien or very often been involved in the sctivity
of memorizing formulas, definitions, and technical terms; another twenty-nine
percent indicated they occasionally also paricipated in these activities. Over sixty
percent of the students at least occasionsily wsed information they hsd lcarned in a
science class to undersitand some aspect of the world around them. Over half of the
students in the sample tried, at least occasionally, to explain to someone the scientific
basis for environmental concerns about pollution, recycling, altemative forms of
energy, etc. The same proportion of respondents, at least occasionally, talked about
social and ethical issues related to science and techoology such as energy, pollution,
chemicals, genetics, elc.

While twenty percent of the students often or very ofien practiced to improve
their skills in using laboratory equipment, another twenty-three percent
occasionally practiced this activity. Slightly over half of the sample claimed to not
have completed an experiment/project using scientific methods. However, five
percent of the sample claimed to have engaged in this activity very ofien. Fifty-four
percent of the sample had mnot anempted to explain an experimental procedurc 1o a
classmate, although one-third attempted such an explamation occasionally. A slightly
higher proportion (fifty-six percent) had not shown a classmate how 10 use s picce of
scientific equipment. While a third of the sample occasionally tesied their
understanding of some scientific principle by seeing if they could explain it to
another student, another nine percent tried this ofien or very ofien.

The science activitics sbout which information was sought were listed in Table
8 in decreasing order of the percent of the participants that had indicated that they
had "Often” or "Very Often” panicipated in this activity. The percent shown with
cach item in the table was the sum of the percent of thosc who reacted to that item
with either "Very Often” or "Ofien.” The complete distribution of all responses 1o
cach of these items was placed in Appendix IIl.

Yocational _Skill

Survey participants who were eprollcd in a vocational program or a course in
which they lcamed occupational skills were directed to respond 10 a sect of seven
questions concerncd with activities related 10 vocational skills. A towal of 222
participants responded to at least one of the clements in this section of the
questionnaire. Over seventy percent of the sample had read about how to perform a
procedure (occupational task, vocational skill). While eighty percent of the students
bad listened to an instructor explain how to do a procedure, two-thirds bad
parnticipated in this activity often or very often. These proportions were the samc for
those panticipants who bad watched an instructor demonstrate how to do a procedure.
Nearly three-quarters of the sample had practiced a procedure while being
monitored by an instructor or other student and nearly half of the sample bad donc
so often or very often. These proportions were essentially the same as thosc for
students who had practiced a procedure without supervision,

While a third of the students had often or very often had the experience of
identifying that therc was a problem and locating information from an instructor or
other resource about what to do. another third had this experience only occasionally,
and the final third had not had this experience. While thirty-two percent of the
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Table 8

Frequency with which the Student had Participated in Specific Science
Activities Listed in Decreasing Order of the Percemt of the Sample
that had Responded "Very Ofien” or "Often"

Percent that
Science Activity Responded Number of
"Very Ofien” or Responses
"Often”
S
Memorized formulas, definitions, technical terms. 43% 488
Used information you learned in a science class to 31% 485
undersiand some aspest of the world around you.
Tried to explain to someone the scientific basis for 25% 485

environmental concerns about pollution, recycling,
alternative forms of energy, eic.

Talked about social and ethical issues related to 21% 488
science and technology such as energy, pollution,
chemicals, genetics, etc.

Practiced to improve your skills in using laboratory 20% 489
equipmeni.

Completed an experiment/project using scientific 18% 488
mcthods.

Atiempied to explain an experimental procedure 10 a 15% 437
classmate.

Showed a classmate how to use a piece of scientific 15% 488
equipment.

Tested your understanding of some scientific 9% 487
principle by sceing if you could explain it 1o another

student.

students had oficn or very ofien had the experience of diagnosing a p-oblem and
carrying out the appropriate proccdure without having to consult any resource,
thirty-five percent of the sample had this experience only occasionally and a third
of the sample had not had this experience.

The activilies relaled to vocational skills about which information was sought
were listed in Table 9 in decreasing order of the percent of the panicipants that had
indicated that they had "Often” or "Very Ofien” participated in this activity . The
percent shown with each item in the table was the sum of the percent of those who
reacted to that item with either "Very Often” or "Often.” The complete distribution of
all responses to cach of thesc items was p'aced in Appendix IHI.
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Table 9

Frequency with which the Student had Participated in Specific
Activities Related 10 Vocational Skills Listed in Decreasing
Order of the Percent of the Sample that had
Responded "Very Often” or "Often”

Percent that
Activity Related To A Vocational Skill Responded Number of
"Very Often” or Responses

~Often”

Listened to an instructor explain how 1o do a 7% 220
procedure.

Watched an instructor demonsirate how 10 do a 67% 219
procedure.

Practiced a procedure while being monitored by an 48% 218
instructor or other student.

Practiced a procedure without supervision. 47% 219
Read about how to perform a procedure (occupational 44% 222

task, wvocational skill).

Identified that th ¢ was a problem and located 34% 215
information from an instructor or other resource
about what to do.

Diagnosed a problem and carried out the appropriale 32% 214
procedure _without having to consult any resource,

Clut { Oreanizali

Survey respondents were asked 1o evaluale their level of panticipation in three
arcas related to campus clubs and organizations. Of the 497 possible respondents, 488
completed at least one of the three clements in this section. Slightly over a quarter
of the students in the sample responded "never” 10 all three club/organization items
and eight percent responded "often” or"very often” to these same three items. Nearly
R quarter of the sample ofien or very often looked in the student pewspaper or on
bulletin boards for notices about campus events and student organizations. However
fifty-five percent of the sample had never read or asked about a student club or
organization and fully three-quariers of the sample had never attended a meeting of
a student club or organization. While nearly 8 third of the sample occasionally read
or asked about a studemt cludb or organization and another fourieen percent regularly
did so, only a quarter of the sample at least occasionally attended a mecting of a
student club or organization.

The club and organization activities about which information was sought were
listed in Table 10 in decreasing order of the percent of the participants that had
indicated that they had "Ofien” or "Very Oftcn” participated in this activity . The
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percent ghown with each item in the table was the sum of the percent of those who
reacted 10 that jtem with either "Very Often” or "Often.” The complete distribution of
all responses to each of these items was plsced in Appendix III.

Table 10

Frequency with which the Student bad Parnticipated in Specific
Activities Related 10 Clubs and Organizations Listed in
Decreasing Order of the Percent of the Sample that
bad Responded "Very Often” or "Ofien”

Percent that
Club and Organization Activity Responded Number of
"Very Often” or Respoanses
*Often*

C . . e A

Looked in the student newspaper or on bulletin 24% 487

boards for notices about campus events and student

organizativns.

Read or asked about a student club or organization. 14% 486

Auended a_mecting of a student club_or organization. 11% 487

An effort was made to identify characicristics unique to those 55 respondents
who indicated that they ofien or very ofien aiended meetings of a student club or
organization. Nothing really substantial emerged from this search. As s composite
these students appeared 10 be 18 1o 22 years of age anc sixty percemt female. They had
at least some classes during the day, were enrolled in twelve or more units, and
worked at least cleven hours for pay cach weck. Slightly less than balf of this group
were on campus less than 3 hours a weck beyond what was spent in the classroom
while thinty percent were on campus more than 12 extra hours a week.

thletic  Activiti

Survey respondents were asked to evaluate their level of participation in three
arcas related to athletics. Of the 497 possible respondents, 482 completed at least one
of the three clements in this section. Slightly less than half of the students
responded “Never™ to all of the athletic activity items and five percent responded
"Often” or "Very Often” to these saume three items. While just over sixty percent of the
sample had never followed a regular schedule of exercise, or practice in some spor,
on campus, ninciteen percent occasionally followed such a schedule and another
nincteen percent often or very ofien followed a regular schedule.  Although nearly
two-thirds of the respondents never sought instruction to improve their
performance in some athletic activity, the remaining students were evenly divided
between thosc that occasionally sought such instruction and those that regularly
sought that instruction. Qver seventy percent of the students in the samplc never
attended an athlctic event on campus, but ecleven percent atiended such events ofien
or very often.

The athletic activitics about which information was sought were listed in Table
11 in decreasing order of the percent of the panicipants that had indicated that they
had "Often” or "Very Ofien” participated in this activity . The percent shown with
cach item in the table was the sum of the percent of those who reacted to that ifum
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with either "Very Often™ or "Ofien.” The complete distribution of all responses to
esch of these items was placed in Appendix III.

Table 11
Frequency with which the Student bad Panticipated in Specific Athletic

Activities Listed in Decreasing Order of the Percent of the Sample
that had Responded "Very Often” or "Ofien”

Percent that
Athletic Activity Responded Number of
"Very Ofien” or Responses
"Often”

Followed a regular schedule of exercise, or practice 19% 479

in some sport, on campus.

Sought instruction to improve your performance in 17% 478

some athletic activity.

Attended an athletic _event on the campus. 11% 480

An effort was made to identify characicristics unique to those 55 respondents
who indicated that they often or very ofien atiended athletic events on campus.
Again, nothing significant emerged from this searcn. As 2 composite these students
sppeared to be 18 10 22 years of age and sixty percent male. They had at least some
classes during the day, were enrolled in twelve or morc units and either did not work
for pay or worked at least 11 hours for pay cach week. Over half of this group were
on campus less than 3 hours a weck beyond those hours required for their classes,
while nearly 8 quarter spent more than 12 extra hours 3 week on campus.

An analysis was made of the atiendance at athletic events of those who ofien or
very often attended meetings of student clubs or organmizations. Over forty percent of
this group never altended athletic events, while a third did attend athletic cvents
occasionally. Of those students who ofien or very often attended meetings of student
clubs or organizations, twenty-three percent often or very often attended athletic
cvenis on campus. Those who attended athletic evenis on campus regularly and those
who attended mectings of student clubs and organizations regularly appeared to be
generally different groups of students.

Counseling and Carcer Planning

Survey panticipants were asked 10 respond to seven questions related to their
participation in college counseling and career planning. Their possible responses
were "Yes” or "No." Of the 497 possible respondents, 491 completed at least one of the
clements in this section. Over three-quarters of the sample had identified courses
nceded 10 mect the gencral education requirements of a 4-year college or universily
they were interested in attending. Only slightly fewer students had also read
information about a 4-year college or university that they were intcrested attending.
Seventy percent of the respondents bad read matcerials about carcer opportunitics.
This same proportion of the sample had talked with a counsclor/advisor about courses
1o take, requircments, and ecducation plans. Over half of the students had discussed
their vocational inlerests, abilities, and ambitions with a counsclor/advisor and
nearly half had made an appointment with a counselor or an advisor 1o discuss their
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plans for transferring to a 4-year college or university. Slightly less than a third of
the students had talked with a counsclor/advisor sbout personal matters related to
their coliege performance. While six percent of the students in the sample who

to at least onc item in this section gave "No" to all of the counseling and
carcer planning items, nincteen percent had panticipated in all of these sctivities
and so indicated by responding "Yes" to all of them.

The counseling and carcer planning activities about which information was
sought wre listed in Table 12 in decreasing order of the percent of the participants
that had indicated that they had panticipated in this activity . The complete
distribution of all responses to each of these items was placed in Appendix IIL

Tabdble 12
Frequency with which the Student had Participated in Specific Counseling

and Career Planning Activitics Listed in Decreasing Onder of the
Percent of the Sample that had Responded “Yes”

Percent that Number of
Counseling and Career Plannini Activities Resmndeﬂ *Yes" Rcsgonses

Identified courses needed 10 meet the general 7% 435
education requirements of a 4-year college or
university you are interested in attending.

Read information about a 4-year college or 72% 490
upiversity that you were interested in sttending.

Talked with a counselor/advisor about courses to 70% 490
take, requircments, ecducation plans.

Read materials about career oppornunities. 70% 490
Discussed your vocational intercsts, abilities, and 55% 490

ambitions with a counselor/advisor.

Made an appoiniment with a counsclor or an advisor 49% 489
to discuss your plans for transferring 10 a 4-year
college or university,

Talked with a counsclor/advisor about personal 32% 487
matters related 10 your college performance.

Learning and Study Skills

Survey respondents were asked a battery of nine questions related to the the
amount of instruction they had received in various study skill arcas. For cach of
these activities they were 10 select between the following responscs: "Nooe”, "Some”,
"A lot.” Of the 497 possible rcspondents, 493 completed at least one of the elements in
this section. Two-thirds of the sample reporied receiving at least some instruction in
problem solving skills, speaking skills, reading skills, and writing skills. A slightly
smaller proportion of the sample had received at least some imstruction in test taking
skills and memory skills. At least some instruction in listening skills was received by
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sixty-three percent of the sample and sixty-two percent received at least some
instruction in notetaking skilis. Instruction in time mansgement skills appeared to
be the least frequent of those listed and fifiy-scven percent of the sample indicated
that they had received at least some of this type of instruction. While eight perceat
of&empkmampmnof'm'mdlofmehmhmhmﬁm. twenty-
scven percent responded "Some” or "A lot” to all pine items.

The learning and study skills sbout which information was sought were listed
in Table 13 in decreasing order of the percent that the participants indicated ibat
they had received "A lot™ of imstruction. The proportion of the sample thgt reported
baving received some or a lot of instruction for the leaming and study skills areas
an the questionnaire was sixty-one percent or higher for all items except that
related to time management skills (fifty-seven percent responded "Some " or "A lot”).
The complete distribution of all responses 10 each of these ilems was placed in
Appendix 111

Table 13

Frequency with which the Student bad Received Iastruction in Specific
Leamning and Study Skills Lisied in Decreasing Order of the
Percent of the Sample that had Responded "A lot”

Percent that
Leamning and Siudy Skill Responded Number of
Instruction "A lot" Responses
Writing Skills 39% 4389
Reading Skills 25% 486
Listening skills 22% 488
Speaking 3Skills 21% 488
Notetaking Skills 18% 489
Problem Solving Skills 18% 489
Time Management Skills 16% 490
Test Taking Skills 15% 485
Memory Skills 14% 489

It sppeared possible that a student's responses to these items was dependent on
how many courses that student had taken at the College and which courses these
were. For example, 94 respondents indicated wat they bad received no imstruction in
writing skills and also answered a question in another portion of the questionnaire
(see Chapter 7) related to what, if any, English composition courses they had taken.
Of this group of 94 students, sixty-three percent had taken no English composition
courses, twenty percent had taken one, and sevenieen percent had taken morc than
onc such composition course. One wonders if those students who took courses in
English composition and reported that they had received no writing skill instruction
had an erratic attendance patiern or were cxpressing an opinion about the quality of
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instruction they had received. These numbers can be coatrasted with the group of
386 students who reported receiving at least some instruction in writing akills and
also indicated their English composition course background. Of this group twenty-
five percent had yet 10 take a composition course, thirty-seven percent had taken
one course and thirty-nine percent bad takem more than one composition course.
Clearly then, those who had reporied that they had received writing skill instruction
were likely to have had an English composition course and those reponting mo such
writing skill instruction were likely to have not taken such a course.

Students who reported that they hed not received imstruction in g
skills were likely 1o have not taken a Speech course, while most of those who had
reported such instruction bad also taken a Speech, Communications course. Of the
group of 156 students who indicated that they had reccived no instruction in
speaking skills and also answered a question in another section of the 'questionnaire
(sec Chapter 7) related 1o what, if any, Speech, Communication courses they had
taken, seventy-one percent had taken no Speech courses, twenty-one percent had
tak:n one, and eight percent had taken more than one such Speech course.  These
numbers can be contrasted with the group of 321 students who reported receiving at
least some imstruction in speaking skills and also indicated their Speech,
Communication course background. Of this group twenty-nine percent had yet to
take a speech course, fifty-nine percent had taken one course and twelve percent
bad taken more than one Speech course.

Students who reported that they had not received instruction in Problem
Solving skills may well have taken a Mathematics course. Most of those who had
reporicd no such instruction bad in fact taken an Mathematics course. Of the group
of 154 students who indicated that they had received no imstruction in prublem
solving skills and also snswercd a question in another section of the questionnaire
(sec Chapter 7) related to what, if any, college mathematics courses they had taken,
forty-seven percent had taken no mathematics courses, thirty-nine percent had
taken one, and fifteen percent had taken more than one such mathematics course.
These pumbers can be contrasted with the group of 325 students who reporned
receiving at least some instruction in problem solving skills and also indicated their
college mathematics course background. Of this group twenty-five percent had yet
to take a mathematics course, forty-three percent had taken one course and thirty-
one percent bad taken more than one mathematics course.

An analysis was made of the number of students who reported that they had
received no instruction in each of the leaming and study skill areas as a function of
the number of units that student had completed at Saddleback College. Students wer:
catcgorized as having completed 46 or more units, 31 to 45 units, 16 to 30 units, or 15
or less units. Students new to the college were excluded from this analysis. The
results of this analysis werc placed in Figures 2 and 3. Generally, as the number of
units taken by a students increased, the likclihood that the student would report that
she bad not received instruction in a particular study skill area decrcased. This
affect was parnicularly pronounced in the areas of speaking, problem solving, and
writing skills. In the areas of reading skills, notetaking, memory, and test taking
skills, the group with the largest number of units completed reporied a slightly
higher rate for the "Nonc" response than the group with 31 to 45 units completed.
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Chapter 6
QUALITY OF EFFORT IN COLLEGE ACTIVITIES

In an effort to unify all of the various questionnaire item responses for a
college activity into a singlc guantitative measure for that activity, the questionnaire
authors defined a "Quality of Effon" for cach activity. A numerical value was
assigned to each response (for example: 1 for"Never”, 2 for "Occasionally”, 3 for
*Often”, and 4 for "Very Often”). For cach survey participant who r- sponded to all
items that related to a particular college sactivity, the sum of all of that student’s
responses in that section was computed and called the "Quality of Effon” of the
student for that activity. The questionnaire authors considered the frequency
distribution of the quality of effort scores for each college activity a meaningful
representation of student participation in that activity.

The quality of effort for each college activity described in Chapter 5 was
analyzed and discussed in the following sections. The frequency distribution for

each quality of effort scale was calculated and graphed in the figures below.
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In the Course Activities section of the questionnairc the student had four
possible response options. Numerical values werc assigned to these options as
follows: 1 for"Never®, 2 for "Occasionally”, 3 for "Ofien", and 4 for "Very Often." Since
there were ten guestionnaire items in this section the "Quality of Effort: Course
Leaning Scale” 100k on values from 1G to 40. A total of 469 students responded to
cach of these items and consequently were assigned Quality of Effort values. The
frequency distribution of these values was placed in Figure 4. The mesn and median
of this distribution were both the value 24.
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Quality of Effort: Course Leaming
Scale

Figure 4

Frequency Distribution of Quality of Efforti: Course
Leaming Scale
(Minimum: 10 and Maximum: 40)
N=469
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Quality of Effort: Libmary Experiences Scale

In the Library Activities section of the questionnsire the student had four
possible response options. Numerical values were assigned to thesec options as
follows: 1 for"Never”, 2 for "Occasionally”, 3 for "Often”, and 4 for "Very Often.”
Since therc were seven questionnaire items in this section the "Quality of Effort:
Library Experiences Scale” took on values from 7 to 28. A tolal of 481 students
responded 10 each of thesc items and consequently were assigned Quality of Effon
values. The frequency distribution of these valucs was placed in Figure 5. The mean
and median of this distribution were both the value 13.
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Quality of Effort: Library
Experiences Scale

Figure §

Frequency Distribution of Quality of Effort: Library
Experiences Scale
(Minimum: 7 and Maximum: 28)
N=481
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Quality of Effort: Experences with Facully Scale

In the Faculty scction of the questionnaire the studenmt bad four possible
response options. Numerical values were assigned 10 these options as follows: 1
for"Never®, 2 for "Occasionally”, 3 for "Ofien”, and 4 for "Very Often." Since there
were ecight questionnaire items in this section the "Quality of Effort: Experiences
with Faculty Scale” took on values from 8 to 32, A total of 481 studeats responded to
each of these items and conscquently were assigned Quality of Effort values. The
frequency distribution of thesc wvalues was placed in Figure 6. The mean and median
of this distribution were both the value 15.
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Quality of Effors: Student Acquaintances Scale

In the Student Acquaintances section of the qu stionnaire the student bad
four possible response options. Numerical valucs were assigned to these options as
follows: 1 for"Never”, 2 for "Occasionally®, 3 for "Ofien”, and 4 for "Very Ofien.” Since
there were six questionnaire items in this section the “Quality of Effom: Student
Acqusintances Scale” tock on values from 6 to 24. A total of 486 students responded to
cach of these items and consequently were assigned Quality of Effort values. The
frequency distribution of these values was placed in Figure 7. The mean and median
of this distribution were both the value 12.
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Quality of Effort: As. Music, Theater Scale

In the Ant, Music, and Theater Activities section of the questionnaire the
student had four possible response options. Numerical values wure assigned to these
options as follows: 1 for"Never”, 2 for "Occasionally”, 3 for "Ofien", and 4 for "Very
Often.” Since there were six questionnaire items in this section the "Quality of Effort:
An, Music, Theater Scale” took on values from 6 o 24. A 10ial of 483 students
responded 10 cach of these items and consequently were assigned Quality of Effort
values. The frequency distribution of these values was placed in Figure 8. The
median of this distribution was 8. The mean value of the distribution was 9.
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Figure 8
Frequercy Distribution of Quality of Effort: Art, Music,
Theater Scale
(Minimum: 6 and Maximum: 24)
N=483
It was possible that the Quality of Effort: An, Music, Theater score of a

particular respondent was related to the number of such courses taken by the student
a1 Saddieback Coliege. In another section of the questionnaire (sce Chapter 7) the
survey participanis were asked to indicate whether they had taken none, one, or
more than ~ne Fine Arts (such as music, theater, dance) courses. The Quality of
Effon: An, susic, Theater Scale was calculated for each of the 466 students who
responded 10 both the college course question and all Arn, Music, and Theater Activity
questions. The median score for the group who had taken Do such courses was eight.
This was also the median for the group that bhad taken only one such course as well as
for the sample as a whole. However, the group i students who indicated that they
had taken morc than one arl, music, theater course had a significantly higher
median. The median of this later group was cleven. Both respondents who had
indicate they "Very Ofien™ participate in the activities listed were in this later
catcgory.
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Quality_of Effori: Experience in Writing Scale

In the Wriling Activities section of the questionnaire the student had four
possible response options. Numerical values were assigned to these options as
follows: 1 for"Never”, 2 for "Occasionally”, 3 for "Ofien”, and 4 for "Very OfRen."”
Since there were eight questionnaire items in this section the "Quality of Effort:
Expericaces in Writing Scale” took on values from 8 to 32. A total of 491 students

to cach of these itiems and consequently were assigned Quality of Effon
values. The frequency distribution of these values was placed in Figure 9. The mean
and median of this distribution were both the value 22.
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Figure 9

Frequency Disiribution of Quality of Effort: Experiences in
Writing Scale
(Minimum: 8 and Maximum: 32)
N=491

It was possible that the Quality of Effort: Experiences in Writing Scale score of
a particular respondent was related to the number of English composition courses
taken by that student at Saddieback College. In another section of the questionnaire
(sce Chapter 7) the survey participants were asked 1o indicate whether they had
taken none, one, or more than one English composition courses. The Quality of
Effori: Experiences in Wriling Scale was calculated for cach of the 483 students who
responded to both the college course question and all Writing Activities. While the
median score for those who had taken no such courses was twenty-one, it was one
point higher (i.c. twenty-iwo) for those who had taken onec English composition
coursc and for the sample as a whole. However, the group of students who indicated
that they had taken more than one English composition course bhad a significantly
higher median. The median of this later group was tweunty-four,
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Quality of Effon: Science Scale

In the Science Aclivities section of the questionnaire the student had four
possible response options. Numerical values were assigned to these options as
follows: 1 for"Never®, 2 for "Occasionally”, 3 for "Ofken", and 4 for “"Very Ofien."

Since there were nine questionnaire items in this section the "Quality of Effon:
Science Scale" took on values from 9 to 36. A 10tal of 472 studenis responded to each of
these items and consequently were assigned Quality of Effont values. The frequency
distribution of these values was placed in Figure 10. The mean and median of this
distribution were both rhe value 15.
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Figure 10

Frequency Distribution of Quality of Effort: Science Scale
(Minimum: 9 and Maximum: 36)
N=472

It was possible that the Quality of Effort: Science Scale score of a paricular
respondent was related to the number of science courses taken by the siudent at
Saddleback College. In another section (sec Chapter 7) the survey panicipants were
asked to indicate whether thcy had taken none, one, or more than one science
courses. The Quality of Effont: Science Scale was calculated for cach of the 466
students who responded to both the college course question and all Science Activity
questions. The median Quality of Effort: Science Scale score increased significanily
as the number of science courses takenm by the respondent increased. For those who
had taken no science courses the median score was ten. This increased 1o sixteen for
thosc who had taken one science coursc and was twenty for those who had completed
more than one science coursc. All four respondents who bhad indicated that they
"Very Often” participated in the science activities listed were in this later category.



40

Quality of Effort: Vocational Skills Scale

In the Vocational Skills section of the questionnaire the student bhad four
possible response options. Numerical values were assigned to these oOptions as
follows: 1 for"Never®, 2 for "Occasionally”, 3 for "Ofien”, and 4 for "Very Often.”
Since there were seven questionnaire uem in this wction the "Quality of Effort:
Vocational Skills Scale” took on values from 7 to 28. A toial of 212 students responded
10 cach of these items and comsequently were lssigned Quality of Effort values. Tbe
frequency distribution of these values was placed in Figure 11 Tbe median of this
distribution was 17.5 and the mean was 17.
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In the Clubs and Organizations section of the questionnaire the siudent had
four possible response options. Numerical values were assigned to these options as
follows: 1 for"Never®, 2 for "Occasionally”, 3 for "Often”, and 4 for "Very Ofien.”
Since there were three questionpaire items in this section the "Quality of Effon:
Clubs and Organizations Scale” 100k on values from 3 10 12. A toial of 484 students
responded to each of these items and conscquently were assigned Quality of Effort
values. The frequency distribution of these values was placed in Figure 12. The
median of this distribution was 4 and the mean was S.
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Activ

In the Athletic Activities section of the questionnaire the student had four
possible response options. Numerical valucs were assigned to these options s
follows: 1 for"Never”, 2 for "Occasionally®, 3 for "Oficn”, and 4 for "Very Often.”
Since there were three questionnaire items in this scction the "Quality of Effort:
Athletic Activities Scale" 100k on values from 3 to 12. A to1al of 475 students
responded 1o cach of these items and conscquent'y were assigned Quality of Effon
values. The frequency distribution of these values was placed in Figure 13. The
median of this distribution was 4 and the mean was 5.

250

200

150

100

woOoDocon =y

50 -

1 3 5 7 9 11 13

Quality of Effort: Athletic
Activities Scale

Figure 13

Frequency Distribution of Quality of Effort: Athletic
Activities Scale
(Minimum: 3 and Maximum: 12)
N=474

by |
g



43

Quality of Effort: Counseling and Carcer Planping Scale

In the Counseling and Carcer Planning section of the questionmaire the
student bad two possible response options. Numerical values were assigned to these
options as follows: O for"No" and 1 for "Yes." Since there were seven questionnaire
items in this section the "Quality of Effort: Counseling and Carcer Planning Scale”
took on values from 0 to 7. A total of 480 students responded to each of these items and
consequently were assigned Quality of Effct values. The frequency distribution of
these values was placed in Figure 14. The median and mecan of this distribution were
both 4.
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Figure 14

Frequency Distribution of Quality of Effort: Counseling
and Carcer Planning Scale
(Minimum: 0 and Maximum: 7)
N=480

In an effort to tie the Quality of Effort indices together, for each Quality of
Effort measure the percent of the median score for the range of values possible for
that panticular scorc was calculated. For example, the median score for the Quality of
Effort: Experiences in Writing Scale was 22. The minimum value possible was 8 and
the maximum value possiblc was 32. Conscquently the range of values possible was
24 and the mcdian was 14 upits into this range The percent 14 was of 24 was found to
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be fifty-cight percent. This calculation was made for all of the Quality of Effort
scales.

The median quality of offort score at Saddleback College was found to be over
fity percent of the possible range for both the Wriling Experiences Scale and the
Counseling and Carcer Planning Scale. The medisn for the Vocational Skills Scale
was just at the fiRy percent level and the median for the Course Leaming Scale was
only slightly below this level. The median for the Student Acquaintances Scale was
one-third of the range and the medians for the Experiences with Faculty and Library
Experiences were just less than thirty percent of their range. The medisn for the
Scieace Scale was twenty-two percent of that value possible. This was twice the level
achicved by the medians of the An, Music, Theater Scale; the Clubs and Organizations
Scale; and the Athletic Activities Scale. These values were converted into a graphical
form and placed in Figure 15.
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Chapter 7
COLLEGE PROGRAM AND COURSES

Survey participants were asked to respond to a series of questions that were
used to detail their reason for attending Saddleback College, their progmam and
degree objectives, their course loads, and the types of courses they bad completed.
The responses 10 each of these questions were described in the sections below.

Reason for Attending Saddichack College

Because this item did not require any past experience with the programs or
services available 10 students at Saddieback College, the entire sample of 983 students
was uscd as the base for the analysis of the responses to this questionnaire item.

What is the most important reason you are
attending THIS COLLEGE at this time? (Mark ONLY
ONE answer.)

The studenis had five choices for their response to this question. These
choices were: "To prepare for transfer 10 a four-year college or university”, "To gain
skills necessary to enter a8 new job or occupation®, "To gain 3kills mecessary to
retrain, remain current, or advance in & cument job or occupation”, "To satisfy a
personal interest (cultural, social)”, "To improve my English, reading, or math skills.”
Of the 974 studenis who responded to this item, sixty percent indicated that their most
important reason for attending Saddleback was to prepare for transfer to a four-year
college or university. Twenty-three percent of the respondents sought to gain skills
necessary (o enter a new job or occupation. Another eight percent of the sample
primarily sougist to gain skills necessary 1o retrain, remain current, or advance in a
current job or occupation. Slightly more than six percent sought to satisfy a
personal interest (cultural, social) and nearly two percent sought to improve their
English, reading, or math skills  These results were displayed in Table 14,

Table 14

Distribution of Most Imporiant Reasons for Attending
Saddleback College

N=974
Most Important reason 1or attending Saddleback Percent of
Students
To prepare for transfer to 8 four-year college or university 60.8%
To gain skills necessary to enier 8 new job or occupation 22.8%
To gain skills nccessary to retrain, remain current, or 8.0%
advance in a current job or occupation
To satisfy a personal interest (cultural, social) 6.5%
To_improve my English, reading, or math skills 2.0%
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When only those students enrolled in twelve or more units were considered,
the proportion of the respondents who gave transfer 10 & university as their primary
reason for atiending Saddicback College rosc 10 cighty-three percent. While fifty-
three t of all female respondents gave this same reason for their attendance at
Saddicback College the corresponding proportion for male respondents was seventy-
scven percent. This significantly higher proportion of male respondents interested
in university transfer than female respondents may have been a result of the sample
sclection pracess. The validity of these results based on sex arc considered doubtful
and the reader is directed 10 Appendix I for s complele discussion of this issue. The
distribution of responses to this questionnaire clement for those taking twelve or
more units, for female respondents, and for male respondents were placed in Tables
15, 16, and 17 below.

Table 15

Distribution of Most Important Reasons for Attending Saddicback
College for those Students Enrolled in Twelve or More Units

N =486
Most Importint reason for atiending Saddleback Percent of
Respondents
To prepare for transfer to a3 four-year college or university 82.9%
To gain skills necessary to enter a new job or occupation 12.8%
To gain skills necessary to retrain, remain current, or 1.4%
advance in a current job or occupation
To satisfy a personal interest (cultural, social) 1.6%
To_improve my English, reading, or .nath skills 1.2%
Table 16

Distribution of Most Important Reasons for Auending
Saddleback College giver by Female Respondents

N =645
Most Important reason for attending Saddleback Percent of
Respondents
To prepare for transfer to a four-year college or umiversity 52.7%
To gain skills necessary to enter a2 wew job or occupation 27.6%
To gain skills necessary to retrain, remain current, or 9.9%
advance in a current job or occupation
To satisfy a personal interest (cultural, social) 7.6%
To_improve my English, reading, or math skills 2.2%
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Table 17

Distribution of Most Important Rcasons for Atsending
Saddleback College given by Male Respondents

N=329
Most Important reason for attending Saddleback Percent of
Respondents
To preparc for transfer to a four-year college or university 76.6%
To gain skills necessary 10 enter a8 new job or occupation 13.4%
To gain skills necessary 10 retrain, remain current, or 4.3%
advance in a current job or occupation
To satisfy a personal interest (cultural, social) 4.3%
To_improve my English, reading, or math skills 1.5%

In 8 separate clement in another pant of the College Program and College
Courses section of the questionnaire the survey participants were asked if they
planned to transfer to a four year college or university and 954 students who had
indicated their primary reason for attending Saddleback College responded to that
question as well. As was expecicd, essentially all (i.e. 99.66% of the 589 respondents)
of those who gave transfer as their primary reason for attending Saddleback
indicated that they did plan to transfer. Forty-four percent (N=211) of those who
came to Saddleback College primarily 1o gain skills necessary 10 enter a new job or
occupation also planned to transfer to a four-ycar college or university. Transfer
was also planned by: thirty percent (N=76) of those who sought to gain skills
necessary to retrain, remain current, or advance in a current job or occupation;
scventy percent (N=60) of those who came to satisfy s personal interest (cultural,
social); and twenty-cight percent (N=18) of those who desired primarily to improve
their English, reading, or math skills.

Degree/Centifi \spirati

Are you working for an AA or AS degree?

Of the 958 survey panicipants who responded to this question, sixty percent
were working toward such a degree while the remaining forty percent were not.
After comparison of the responses to this question with the previous question which
dealt with the student's reason for attending Saddleback, it was found that two-thirds
of those whose primary rcason for attending Saddleback was to transfer were also
working toward an Associates degree. Of those secking the skills nccessary 1o enter a
new job or occupation, sixty-one percent also sought an Associates degree.

Are you working for a diploma or certificate?
Because of the use of the word "diploma” in this question it was doubtful that
all students recognized this question as one which sought information about their

intcrest in centification in a vocational program. It was likely that many of those
who sought an Associates degree diploma (the focus of the previous question) also

6
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responded positively 10 this questionnaire clement. Of the 946 studeats who
to this question, fifty-three percent indicated that they were working
toward a diploma or cenificate and forty-seven percent were not so directed.

Because of the possible confusion with the previous question which dealt with
the Associates degree, it was thought advisable to investigaic the relationship
between the responses to these two questions. Of the 941 students who responded to
both questions, sixty-nine percent responded the same way to both questions (i.e.
"Yes” t0 both or "No" to both). Of the group of 380 students who indicated that they
were working for botb an Associates degree and diploma or centificate, over two-
thirds said their primary reason for attending Saddicback was to prepare to transfer
to a four-year college or university. It was likely most of these students were
confused by the use of the word “diploma” in this question.

One quarter of the group who had indicated that they were working for both
an Associates degree and diploma or cenificate stated that their primary reason for
attending Saddleback College was to gain skills necessary to enter a mew job or
occupation and another five percent gave, as their reason for attending Saddleback,
the need to gain skills necessary o retrsin, remain current, or sdvance in a curment
job or occupation. These latter two groups likely represented the students working
for both an Associates degree and vocational cerificate.

Trapsfer Aspirali

Do you plan to transfer to a four year college or
pniversity?

Three-quarters of the 963 students who responded to this question did so with
an answer of "Yes." A total of 718 students indicated both that they planned to
transfer and also answered the ecarlier question that concerned their most imporiant
reason for atiending Saddleback College. Eighty-one percent of this group gave
preparation for transfer to & four-year college or university as their most important
reason for attending Saddleback College. Of those 236 students not planning to
transfer, fifty percent gave skill acquisition for 8 nmew job as their primary reason
for attending. Those who sought to retrain, remain cwrrent, or advance in a current
job or occupation accounted for twenty-two percent of those npot intending to
transfer as did the group of students whose most imporiant reason for atiending
Saddleback was to satisfy a personal interest.

Occupational/Vocational Program Participation

Are you currently enrolled in an occupational/
vocational program?

Fourteen percent of the 955 students who responded to this question indicated
that they were in such & program. The group of 135 students who responded that
they were in such a program was seventy-six percent female This particular
proportion was probably duc to the fact that the vocational programs sclected for the
sample traditionally had a high proportion of female participation (nursing, legal
assisting, interior design, foods and nutrition, word processing) and the reader is
directed to Appendix I for a complete discussion of this issue.

If you are enrolled in a vocational program
which of the following categories best describes
your occupational/technical program? (MARK
ONE):

bi
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Of those 135 students who indicated that they were currently enrolled in a
vocational program, 128 complete:d this question and indicated into which of several
categories their program fell. The various program categorics were placed in Table
18. One choice the respondents could sclect was "I am not enrolled in an
occupationalfiechnical program.” Five percent of the students made this sclection
and thus indicated that thcy were not in an occupational/technical program even
though they had previously indicated that they were in an occupational/vocational
program. Perbhaps the substitution of the word “"technical® for "vocalional”™ caused
this response,

Although sixteen percent of the respondents did mot find a category that fit
their program, most students were able to find an adequate description of their
vocational program. Those programs most ofien cited were health, business, and
bome economics. The high frequency of these particular categorics may have been
due to the fact that whole courses in these vocational areas were included in the
sample ~f thirty-one courses surveycd (see Appendix 1). The complete distribution of
responses to this question was placed in Table 18.

Ercquency of Participation in Various General Education Areas

Survey participants were asked to indicate whether they had taken (or were
laking) courses in several general education areas. Specifically these arcas were:
Sciences (such as astronomy, biology, physics, chemistry, geology, eic.); Social
Sciences (such as psychology, political science, sociology., economics, ecthnic studics,
etc.); Fine Ans (such as music, theater, dance); College Math (not remedial math);
English Compositiun (not remedial English); Humanities (such as history, literatvre,
philosophy, ectc.); Forign Languages; Speech, Communications; CTomputer Science;
Physical or Health Education. The analysis of the responses 1o this section of the
questionnairc was base] on those received from students who were not new to
Saddleback College s~d who had taken more than 15 units at Saddieback. While 497
responses were possible from this group, not all individuals gave a response for esch
course categon,.

Nearly ninety percent of the respondents had taken at least one Social Science
course and in fact two-thirds had taken more than ome, Slightly less ihan cighty
percent of the students had taken at Jeast one Humanities course and forty-five
percent had taken morc than one such course. Although more than two-thirds of the
sample had taken a Science course, just one-third had taken more than one Science
course. English Composition courses and College Mathematics courses had each been
taken by slightly more than two-thirds of the respondents, one-third had taken morc
than one English Composition course while a quarter bad taken more than one
College Mathematics course. Physical/Health Education courses; Speech,
Communications courses; and Fine Arts courses had each been taken by about fifty-
cight percent of the students in the sample, but while nearly a third had taken more
than one Physical or Health Education course and ncarly s quarter had taken more
than one Fine Ans class only cleven percent had taken more than one Speech,
Communications course. Nearly a third of the sample had taken a1 least one Foreign
Language course and slightly more than a quarter had taken a Computer Science
course. These results were summarized in graphical form and placed in Figure 16. A
table completcly detailing the distribution of the responscs among the gencral
education arcas was placed in the Appendix 1V.



Table 18

30

Distribution of Occupational/Technical Programs in which

the Survey Participants were Enrolled
N=]28

Category of Occupational/Technical Program

Percent of
Respondents

P e

Health (such as dental services; diagnosiic and treaiment services:
medical laboratory technologies; mental health and buman services;
pursing services; rchabilitation services; etc.

Busincss (such as accounting: bookkeeping: data processing: office
supervision; personnel and training; sccretarial programs; eic.

Other occupational/vocational programs. not specifically listed:

Home _Economics (such as interior design; clothing and textiles; food
and nutrition; food production; child care; etc.)

Marketing and Distribution (such as real estate; fashion
merchandising; small business management; financial services
marketing; food marketing: marketing management; institutional
mapagement; eic.

1 am not enrolled in an occupational/technical program

Agriculsural (such as agricultural business, management, mechanics,
or production; animal science; horticulture; landscaping;
conservation; eic.)

Technical and Communicatiops (such as compuler programming;
cducational media technology; radio and tclevision technology;
architectural technology; civil technology: electrical and elecironic
technology; environmental control technology: industrial
technology; etc.)

Trade ond Industrial (such as cosmetology; law enforcement;
construction trades; heating and sir conditioning; industrial
equipment maintenance; aircraft mechanics; auto body repair;
automotive mechanics; architectural, civil, or mechanical drafting;
commercial an; commercial photography: truck and bus driving: tool

30.5%

18.8%

15.6%
14.8%

6.3%

4.7%

3.9%

3.9%

1.6%

and dye making; welding; etc.)

£ 3
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Figure 16
Proportion of Respondents with More than 15 Units who had
Taken at Least One Course in the Designaled
General Education Arca

(N is Approximately 485 but varicd slightly with G.E. Arca)
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Number of Units Taken Thig Tem
How many mnits are yon taking THIS term?

'l‘ba response options survey panicipants had for this question were: Less than
6.6 8,9 0 11, 12 10 1S, and More than 1S. The distribution of the responses among

nego was placed in Figure 17.

Half of the entire sample of 983 respondents, were taking full-time loads (i.c.
12 or more units). This valuc was also the proponion of the 285 new students who
were enrolled in 12 or more units, but significantly less than that the proportion for
students with more than 15 units taken at Siddicback. Sixty-one percent of this
group was carolled in 12 or more units during the Fall, 1991 term. Based on data
provided by the District Research Office it was known that, for Saddicback Colicge as
a whole (N=23,586), e propomion of students enrolled full-time for the Fall, 1991
term was just under twenty percent. The significantly bigher proportion observed
in the sample may in part have been duc to the exclusion of the Emeritus Institute
and Media courses from the sample.

14.75%
9 to 11 Units
12 10 15 Units
35.40%
16.38% !
6 1o 8 Units
Over 15 Units
19.33% 14.14%

Less than 6 Units

Figure 17

Distribution of the Number of Units in which Survey
Participants were Enrolled at the Time
the Survey was Conducted
N=983

Student work obligations and college unit load were compared. Fairly
consistently over each course load category, twenty-one percent of the students did
not work at a job for pay. Conversely ncarly cighty percent of the students in cach
unit load category worked at least some hours each week for pay. Half of those
students who were enrolled in full-time loads (12 or more units) worked more than

f) )
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twenly hours each week. Two-thirds of those siudents who were enrolled in less than
twelve unitz worked more than twenly hours each week.

Jotal of Units Taken st Saddieback

Including the ounits yon zce now taking, what I
the total number of course credits you have taken
at this college?

The responsc options survey panticipanis had for this question were: 1 t0 18
credits, 16 to 30 credits, 31 10 45 credits, and 46 or more credits. Note that the student
was to include in the iotal pumber of credits taken those in which sbc was currently
enrolled. Because of the large number of new students in the sample (285 of 983
respondenis) when the entire sample was considered necarly 47 percent of the
respondents had taken between 1 and 15 units. When the new siudents were removed
from the sample, the distribution over the four credit catcgories was fairly uniform.
Values ranged from tweniy-ninc percent for the 1 to 15 units band to twenty-two
percent for the 31 10 45 upits range. The complete distribution of units taken by
students in the sample who were not new to the Collcge was put into graphical form
and placed in Figure 18.

Vrsei
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.
22.06% \ \
31 . 45 Credits 16 - 30 Credits
26.79%

Figure 18

Distribution of the Total Number of Un.:s Taken by Questionnaire
Respondents who were Not New 1o the College at the Time the
Survey was Conducted
N=698
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Yhen Classes Meet

The students were asked to indicate when the classes they were then taking
were scheduled. )

When do the classes You are not taking meet?

The categories from which their response could be chosen were: "day only";
“evening only"; "some day ind some evening.” When the entire sample was
considercd, the three cstegories atiracted a fairly uniform response from a high of
thirty-cight percent for "only day" classes to a low of twenty-six percent for "omly
evening.” Thiny-six percent were earolled in "some day and some evening™ classes
New students had a strong intcrest in the "only day" category and forty-eight
percent of the mew students in the sample were earolled only in day classes. When
new students were removed from the sample, the most frequent (thirty-eight
percent) schedule involved both day and cvening classes, Even allowing the interest
of new students for day classes, over half of all women in the sample taking twelve
or more units were enrolled in both day and evening classes. The proportion of men
that fit this description was only slightly lower (forty-nine percent).

When attention was focused specifically at the number of Licurs worked by
students in the three class schedule categorics, it was found that the group that took
classes only in the evening (N=255) had the highest proportion of students working
over thirty hours each week. It was found that almost three-quarters were employed
over thirty hours a week. By contrast, twenty percent of the day only students
(N=373) were employed at this level and twenty-six percent of those swudents who
took some day and some evening classes (N=350) worked over thirty hours each week.
Conversely, nearly thirty percent of the students enrolied in only day classes were
not employed and twenty-one perceni of those taking both day and evening classes
were not employed. Only twelve percent of those taking classes only in the evening
were not employed. The complete distribution of the the hours worked by these
groups of students was calculated and placed in Table 19.

Table 19

Distribution of Hours Worked per Week vs When the
Student Scheduled Classes

Evening Only Some Day and Some
Hours Worked Each| Day Only Classes Classes Evening Classes

Week N=373 N=255 N= 350

No Job 28% 12% 21%

1 to 10 hours 8% 3% 7%

11 10 20 hours 21% 6% 16%

21 to 30 hours 24% 8% 29%

31 10 40 hours 16% 43% 19%

[ More than 40 hours 4% 30% 1%

b7



Grades

Survey respondents were asked to indicate what most of their grades at
Saddleback College had been up to the time they completed the questionnaire.

Up to now, what have most of your grades been at
this coliege?

The categories from which the student could pick were: "A™; " A-, B+"; "B"; "B-, C+"; "C,
C-"; "lower than C-". Of the group of 698 students in the sample who were pot new to
the College at the time of the survey, minety-two percent felt that most of their
grades had been C+ or above. Nearly half (forty-six percent) felt that most of their
grades bhad been B+ or above. The complete grade distribution for this group of
students was placed in Figure 19,
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Figure 19

Distribution of Grades Most Ofien Received at Saddleback
College by the Respondents who were
Not New 1o the College
=698
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Hours Spent Studying or Prepariag for Class

The survey panticipants werc asked to indicatc bow many hours & weeck they
usually spent studying or preparing for their classes.

About how many hours a week do you wusually
spend studying or preparing for your classes?

The response options available to the survey panicipants were: "1 to 5 hours®,"6 to 10
hours”, “11 10 15 hours”, "16 10 20 hours”, "morc than 20 hours.”

Because the survey was given during the second week of classes and new
students probably bad not yet established a studying pattern, the analysis of this item
was based on the responses of those students who were not mew to the College and had
taken more than 1S5 units a1 Saddieback. As a group, scveaty percent of these 497
students studied or prepared ten or fewer hours cach week and omly slightly more
than four percent siudied more than 20 hours. The proportions for esch range of
hours offered in the questionnairc werc placed in graphical form and displayed in
Figure 20.

16 to 20 hours

Figure 20

Time Spent Studying Weekly by those who had Taken More
than 15 Units at Saddicback College
N= 497

It was possible that the number of hours a week a student spent studying was
related to the number of units that the siudent was currently taking. While seventy
percent of those enrolled in fewer than 6 units studied between 1 and § hours weekly,
only twenty-three percent of those enrolied in morc than 15 units studied five or
fewer hours each weck. The proportion of students in each umit load category that

)
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studied 11 1o 15 hours per week rose steadily from two percent of those aking less
than 6 units to twenty-six percent of those with more than 15 units. Fifteen hours of
study appeared to be a practical limit for study time for most students no matter how
maay course units they took. Even for those taking more than 15 units, eighty-two
percent studied 13 hours or less per week. The relationship between the number of
units in which the student was enrolled at the time of the survey and the number of
bours studied each week was placed in graphical form and displayed in Figuce 21.

"0~ <6 Units <O 6-8 Units ¥ 9-11
N=§1 N=64 Units
N=78
X* 12-15 - >15 Units
Units N=110
N=194
80 4
70
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40 »

30

- R R X

20 +

10 \ —

0
1-5 Hrs

6-10 Hrs 11-15 Hrs 16-20 Hrs > 20 Hrs

Weekly Study Hours

Figure 21

Comparison of Hours Studied Weekly and the Number of Units in
which the Student was Currently Enrolled for those who had
Taken More than 15 Units at Saddleback College
N=497

It was possible that the amount of siudy time was ¢ffected by the number of
hours cach week the siudent worked for pay. A comparison between the hours
worked and the hours studied weckly was made for studenis enrolled in twelve or
more uniis. And the results were displayed in the Figure 22. The groups that tended
10 have the greatest study time were those composced of students who did not work,
worked 1 10 10 hours, or worked over 40 hours. For each of these groups over half of
the studenis in that category studied more than ten hours and more than ten percent
of cach group studied more than 20 hours. For the other three groups less than half




of each group studied more than 10 bours weekly. and less than ten percent of cach
group studicd morc than 20 hours.

4~ No Job O 1-10 Hrs & 11-20 Hrs
N=49 N=20 N=62

& 21-30 Hrs 4~ 31-40 Hrs © >40 Hrs
N=106 N=51 . 16

D o0 n Y

More than More than More More More than
0 Hrs S Hrs thanl0 HrsthanlS Hrs 20 Hrs

Weekly Study Hours

Figure 22

Hours Studied Each Week vs Hours Worked Each Week for those
Currently Enrolled in 12 or More Units
N=304

It was possiblc that both work responsibilities and family responsibilities
affected the amount of time a student studicd or prepared for class each week. A
comparison was made beiween the affect of work and family responsibilities on the
amount studicd each weck for students who were not new 1o the College, had taken
more than 15 units at Saddleback, and were currently enrolled in 12 or more units.
This investigation was based on the extent to which the student felt these activitics
interfecred with that student’s school work. In another section of the questionnaire
(see Chapter 8) the student was asked to describc how their job, if they had one,
affected their college work. If they had family responsibilitics, they were similarly
asked 10 describe the affect of these responsibilities on their college work. The
choices for response options for thesc two questions were essentially the same: (1)
no such responsibilities or job, (2) does not interfere with my school work, (3)
take(s) some time from my school work, (4) take(s) a lot of time from my school work.

As a method of integrating these responses with the amount of time the
student studied weekly, a numerical value was given to each of these responses. The
valuc chosen was the index used above to list the possible response options. The
mean scorc for the responses to the question related to the impact of a job on the
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student's school work was calculated. Similarly, the mean score for the responses 10
the question related to the impact of family responsibilitics on the student's school

work was calculated. These results were then grouped according to the pumber of

hours the respondent studied each week and placed in Figure 23.

B Mcan Work Scoe Ml Mean Family Score

> 0 Hrs >5Hrs >10 Hrs >15 Hrs >20 Hrs
Weekly Study Hours

Figure 23

Comparison of the Level of Interference with School Work Associated
with Job and Family Responsibilitics as Measured by the
Number of Hours Studied Each Week for those Who had

Taken More than 1S Units at Saddicback Colicge
and were Currently Enrolled in 12
or More Units
N =301

The mean could range from 1 to 4. The higher the value of the mean, the more
interference that responsibility (job or family) had on the studenmt's school work.
From review of Figure 23, it appearcd that the interference of work was fairly
uniform over all divisions of weckly study hours and provided greater interference
than that duc to family responsibilities. It was interesting t0 note thai the
interference of family responsibilities grew as the student's weekly study time
increased until the category for siudy time that exceeded more than twenty hours
cach week was rcached. This reaction was possibly analogous to a tree branch in a
wind. As the wind increased the strain on the branch incressed. If the force of the
wind became high enough, the branch broke and the strain was released. Perhaps
there was a limit to how many hours a student with significant family
responsibilitics could study. If more hours than that were required they simply
could not put in those hours.
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The sccommodation to a limit in the number of hours available for study might
have been sccomplished by ~ reduction in the number of units in which the student
enrolled. This possibility was investigated by calculating the mean of the family
responsibility response for cach of the catcgories that described the number of wunits
in which the respondent was currcntly cisolled. The analysis was based on the
responses of those who had taken more than 15 units at the College. There were
potentially 497 respondents in this category. In all 494 studenis responded to the
ftem related to family responsibility. These results were placed in the Figure 24. As
suspected, while the affect of family responsibilitics increased slightly as the
pumber of units in which the student was enrolled increased up to 11 units, it fell off
dramatically for higher unit loads. This suggested that studemts with family
obligations that interfered with their school work temded to keep their course loads
under twelve units.

L

2.75 A

< 6 Units 6-8 Units 9-11 Units 12-15 Units >15 Units

Number of Units In Which the
Student Was Enrolled

Figure 24
Mcan Score for the Interference With School Work by

Family Responsibilitics vs. the Number of Units
in which the Student was Enrolled
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Time _on Campus

The survey paricipants were asked to indicate the number of hours a week
they usually spent on campus, but not to include the time spent asitending classes.

About how many hours a week do you usually

spend on the college campus, Dot counting time
attending _classes?

Their response choices were: "None”, "1 10 3 hours”, "4 10 6 hours”, " 7 10 9 hours”, "10
to 12 bours®, and "more than 12 hours." A total of 982 students responded to this
questionnaire item. Nearly thinty percent of the sample indicated they spent no time
on campus other than that while attending classes. Almost fifty percent of the
sample spent between 1 and 3 hours each week on campus other than the time spent
in class. Slightly less than one quarter of the sample spent 4 our more hours on
campus each week above what they spent in class. The actual distribution of
responses to this question was placed in Figure 28.
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Figure 25§

Distribution of Hours Spent on Campus when Not in Class
N= 982

The distribution of hours spent on campus other than those in class was
considered as a function of when the students took their classes. It was found that,
while twenty-cight percent of "day only” students and twenty-one percent of "somec
day and some evening” students indicated that they spent no other time than class
time on campus, forty-ilwo percent of “evening only” students indicated that they
spent no extra time on campus. In fact eighty-scven percent of "evening only"
students indicated that they spent three or fewer extra hours on campus per week.
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By comparison, three-quariers of the "day only” students and scventy percent of the
"some day and some evening” students indicated that they spent three or fewer extra
hours on campus per week. The complute distribution of the extra hours speat on
campus per week by survey respondents versus when they took their classes was

placed in Figure 26.

O Day Only N=373 IR Evening Only Some Day and
N=255 Some Evening
N=349
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Exira Hours On Campus Weekly

Figure 26

Comparison of Extra Hours Spent on Campus and When
Respondent Scheduled Classes
N=977
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If one assumed that some of the extra time spent on campus was due 1o the need
to wait for classes t0 beygin, it was reasonable to conjecture that the more units a
student took then the more extra hours that student would be on campus.
of the students who took classes only in the day or during both day and evening
revealed that forty-three percent of those taking fewer than 6 units reported that
they speat no extra time on campus while only sixtcen percemt of
than 1S units spent no extra time on campus. The distribution of extra time spent on
campus as a8 function of the number of units in which the respondent was currently
enrolled for students who were either day only or both day and eveuing students was
placed in Figure 27. Tbese results support the conclusion that ssudents with 12 or
more units spent more nonclass time on campus than did students with fewer units.
Further the pumber of ponclass hours on campus decreased as the mumber of units
in which the student was enrolled decreased.
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Figure 27

Nonclass Hours Spent on Campus versus the Number of
Units Taken this Term for Day Only
and Day/Evening Students
N=727
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The amount of time a student worked for pay was also thought
much extra time that student would bhave t0 stay

on
comparison was made between the extra hours on campus the hours worked for
pay for day only and day/evening students who were laking 12 or more units, While
the proportion of students who indicated that they spent no oxtra time on campus

increascd with the number of hours worked for pay, the affect was mixed for those
who did spend extra time on campus. The distribution of extra hours speat on campus
versus the hours worked for day only and day/evening students who were taking 12
or more units was graphed and placed in Figure 28. It appeared that those who
worked 1 10 20 hours per week had a slightly greater tendency to stay on campus
when not in class than did those without jobs. Of course, those who worked 21 or
more hours were the least likely to spend extra time on campus.
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Figure 28
Distribution of Extra Hours Spent on Campus versus the Hours

Worked for Day Only and Day/Evening Students
who were Taking 12 or More Units
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There appeared to be no significant age factor in the number of exira hours
that students spent on campus. Siudents of ages 23 and above were less likely than
younger students to indicate that they spent no extra time on campus. The group of
students aged 23 10 39 tended 10 spend more time on campus when not in class than
did cither students who were younger or older. The distribution of extra hours spent
on campus for those with day only or day/cvening classes and enrolled in 12 or more
units was graphed versus age and placed in the Figure 29.
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Distribution of Extra Hours Spent on Campus for Thos: with
Day Only or Day/Evening Classes and Enrolled in 12 or
Mor: Units Categorized by Age
N =459



66

There appeared 10 be no sex dependence in the number of exirs hours that
students spent on campus. The proportion of female students and male students who
spent extrs time on Campus was calculated and found to be essentially equal. The
results of these calculations was placed in Figure 30.
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Chapter 8
BSACKGROUND, WORK, FAMILY

In this portion of the questionnaire the student was asked to provide
demographic and background information that was important in the analysis of the
survey responses as 8 whole. Age, sex, and raclal or ethnic identification were the
primary demographic information provided by the survey parnticipant in this
section. Other important questions concerned English as the respondent's native
language, whether the student worked on a job for pay while school was in session,
the number of hours worked, and the extent 10 which work or family responsibilities
interfered with the student’s school work.

Age Distributi

Panticipants were asked to place themsclves into one of the following six age
catcgorics: 18-19 or younger, 20-22; 23-27; 28-39; 40-55; and over 55. The age
distribution of the sample as s whole was determined and placed in graphical form in
Figure 31.
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Figure 31

Age Distritation
N=983

It was of inlerest to compare the age disiribution of those who were nev to the

institution at the time of the suricy, those who were not new, and those who had
taken more than 15 units at Saddleback College. This latter portion of the semple was
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included because many of the analyses of other questionpaire elements previously
described in this report were based on this group. The distribution of ages for cach
of these groups was calculated and placed in Figure 32.
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Figure 32

Age Distribution of New Students, Students Not New to
Saddlcback, and Students who had Taken More
than 15 Units at Saddleback College

The group of new students was dominated by students in the youngest age
group (19 and less). The dominate age category for the group of not mew students was
the 20 to 22 age band. After this group of not pew students was further limited to
those who had taken more than 15 units at Saddleback College, the 20 to 22 age
category remained dominate and represented over a third of the sample. The
youngest age group emerged as the second most frequent with twenty-two percent of
the sample. Studints in their latc twenties or thiny-something represented the nexi
largest group with cighteen percent of the sample, followed by those in their
midtwenties with fourteen percent of the sample. The two smallest age groups were
those of siudenis in their forties and carly fiftics with seven percent of the sample
and those students grealer that 55 years of age who constituted two percent of the
sample of students who had taken more that 15 units at the College.

The age characteristics of the CCSEQ sample were compared with those of the
College as a whole. This ~omparison could not be made exactly because the age
categories used ir the questionnaire were different thar those used in reports issued
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by the Office of Research for the Saddleback Community College District. In Figure 33
was placed the enroliment at Ssddieback College by age for the Fall, 1991 term as of
first census. The total enrollment that term was 23,715 and age information was
available for 23,586 of these students.

Figure 33

Saddieback College Fall, 1991
Enroliment by Age
N=23,586

The most siriking feature of the crmparison between the CCSEQ sample age
characteristics and the population of Saddleback College as a whole was the
dominance in the Saddleback College population of the older age groups, e:pecially
those over 50. Onc likely source of this difference was the fact that no courses from
the Emeritus Institute were included in the CCSEQ sample {sce Appendix I).

Sex_ Distributi

Survey panicipants were asked 1o place themselves into one of two sex
catcgories: female or male. Females accounted for two-thirds of the entire sample of
983 respondents as well as those respondents who were mew 1o the College at the time
of the survey and thcse who were not new. Of the 497 respondents who had taken
more than 15 uniis at the College, sixty-two percent were female. This latier figure
was essentially the same for the College as a whole where 61.7 percent of the 23,580
regisicred students whose sex was known for the Fall, 1991 term were female.

The age distribution categorized by sex for the entire CCSEQ sample was
calculated and placed in Figure 34.
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Figurc 34
Distribniion of Age of tae CUSEQ Respundents Categorized by Sex

It was sppureni tha! 2 higher proporticn of males cnrolled at he relatively
young ages. I .act ncarly seventy percent of il males were 2. ycars of age or less.
The group oi fanales in this age bracket accounted for ouly forty-tive percent M the
female populatior. Fuiiy 8 Juaner of the females wers in their lais twenties i
thirics while oaly eicven perceis of the males were in ihis same age grown.

E“ . l E'] a.. ll sI- M
What i3 your recial or thnic Identificstion?

The surviy oadicipanis were atked to specify their racial or ethnic
pientification by selecting onme of the fullowing caiegorics: Americen Indisn; Asian
or Pacific Islande:; Blsck, African-American; Kispanic, Latino; White; or Other.
Along with the "Oiher™ miponse, the student was dirccied 1o write-in whai that racial
27 ethpic identification was. No rep~rt of these write-in responses was reiurned (0
the Colicge with the other questionnaire responses. The distribuiton of these racial
av ethnic ideriifications was placed in Table 20. Ia s!ll, eightcen respondents failed 1o
indicats an ethnic clessification. These were assumed to be While and were in-luded
iz the coviis shown in Table 20 with that iden.ification. Becavse no data wss
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received concemning the “"Other” response, a follow-up conversation was held with a
group of students who had completed the questionnaire conceming this item. They
suggesied that possible "Other” respopses were: Southeast Asian, Middle Eastem,
Persian, Arabian. Because the Saddleback Community College District bad not issued a
demographic 1eport that included a separation of the various ethnic minorities, it
was not possible 10 check the categories observed in the CCSEQ sample. However the
proportions of White students in cach of the sample groups (as shown in Table 29)
were fairly consistent with the College population data as a whole. For the entire
College, with a population for Fall, 1991 of 23,586 students, 80.5 percent were White,
16.4 percent were non-White, and the remaining three percenmt gave mo indication of
their ethnicity.

Table 20

Distribution of Racial or Ethnic Identifications for Survey
Respondents

Asian or  Black,
Sample American Pacific African- Hispanic, White Other

Indian Islander American Latino

Entire Sample 1% 1% 2% 8% 800% 2%
(N=983)

New Students (N=285) 1% §% 2% 7% 83% 2%
Students Not New 1% 8% 1% 9% 79% 2%
(N = 698)

Students who have 1% T% 1% 8% 79% 3%

taken more than 1§
units (N=497)

Native Language
Is English your native language?

Survey panticipanrts were asked to indicate whether or not English was their
nat've lamguage. CFour respondenis from the entire sample of 983 had not completed
this question and were presumed 10 be native English speakers jor anmalysis purposes.
The proponion of native English tpeakers in each of the sample groups was
calculated and placed in Tabie 21. While cach of the various categories had
csseatially the same proponion of native English speakers, approximately eighty-
eight percent; the grovp of swudents who kad taken more than 15 units at Saddleback
Ci'lege had, at pinety percent, the highesi proportion of native English speakers.

54

71



72
Table 21
Distribution of Native English Speakers in Several Sample Subgroups

Is English your native language?

Sample Yes No
Entire Sample (N=983) 88% 12%
New Swndents (N=285) 87% 13%
Students Not New (N = 698) 89% 11%
Students who have taken 90% 10%

more than 15 units (N=497)

Hours Worked for Pay while Coll in Secssi

Students were asked to indicatc the extent to which they worked at a job for
pay while going to school.

During the time college is In session, about how
many hours a8 week do you usually spend working
on a job for pay?

The survey panticipants had the following response options for this question: nome, 1
don't bave a job; 1-10 hours; 11-20 hours; 21-30 hours; 31-40 hours; more than 40
hours. For the sample as a whole and several subgroups the proportion of responses
that fell into each of these responsc categories was calculated and placed in Figure
35. Generally, at lcast seventy-five percent of each sample group worked for pay at
least onc hour each week. The group composed of not new students who had taken
more than 15 units at Saddleback College had the highest proportion of working
participants at eighty-three percent. For all groups, except that of the students new
to the College at the time of the survey, approximately sixty percent of the sampile
worked for pay more than 20 hours weekly. Nearly forty-nine percent of the new
students also worked for pay more than 20 hours weekly.

To allow a detcrmination of any sex based difference in bours worked for pay
while college was in scssion, the distribution of hours worked for each of the groups
described in Figure 35 was categorized by the sex of the respondent. The resulting
proportions were placed in Figures 36, 37, 35, and 39.
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Hours Worked Weekly while Attending College displayed as
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Figure 36
Hours Worked Weekly vs. Sex of Respondents for the Entire Sample
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Figure 37

Hours Worked Weekly vs. Sex of Respondents for those
Students Not New to Saddleback College
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Hours Worked Weekly vs. Sex of Respondents for those
Students New to Saddlecback College
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Figure 39

Hours Worked Weekly vs. Sex of Respondents for those Students
who were Not New to the College and had Taken
More than 15 Units

While there were slight variations between the two sex groups over the
various categories of specific number of hours worked, none of these differences
appearcd significant. For all categories, the male respondents tended to have a
higher proportion working for pay over 40 hours each week. For the students new to
the College, a higher proportion of males did not have a job. Nearly fifty-five
percent of the pew females work over 20 hours each week, while less than thiny-
cight percent of the new males were so employed.

Affect of Job on College Work

Students were asked to indicate the extent to which their job affected their
college work.

If you have a Jjob, how does it affect wour college work?

The available response options were: I don't have a8 job, my job does not interfere
with my school work, my job takes som= time from my school work, my job takes a lot
of time from my school work. Because tiie questionnaire was given in the second
week of classes, it was felt that responses of ncw students were nmot reliable since
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study babits for their college experience at Saddleback College had most probably not
been established. The analysis of this questionnaire item was thus basel on the
responses of the those 407 students who were not new to the College, had taken morc
than 15 units at Ssddleback, and who were employed while atiending school. Their
responses were likely based on past experience with that work load and unit load. As
a group, fifty-four percent found that their job took some time from their school
work. Thinty percent found that it took no time from their school work, and sixteen
percent felt that it took a lot of time from their school work. The distribution of thesc
responses was placed in Figure 40.

ERRFrom School Work

Figure 40

Student Perception of the Affect of Work on their School
Work for Employed Students who had Taken More
than 15 Units at Saddleback College
N=407

Family R b it
Students were asked to indicate the extent to which family responsibilities

interfered with their school work.

If you have family responsibilities, how does this
affect your college work?

The available response options were: 1 don't have family responsibilitics, those
responsibilities do not interfere witk my school work, those responsibilities 1ake
some time from my school work, those responsibilities take 8 lot of time from my
school work. Becausc the questionnairc was given in the second week of classes, it
was felt that responses of mew students were not reliable since study habits for their
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college expericnce at Saddieback College hud most probably not besn established.
The analysis of this questionnaire jtem was thus bas:d on the responses of the those
studeats who were not new to the College and had isken more than 15 units at
Saddieback. Of the possible 497 students in this group. 494 responded to this
questionmaire item. Nearly 8 quarter (twenty-three percent) of this group reported
that they had no family responsibilities. Of those 379 students who had family
responsibilities over balf (fifty-one percent) feit that those responsibiliies did not
interfere with their school work. However, thiny-seven percent felt these
responsibilities interfered some with their school work while twelve percent felt
there was 8 lot of interference. The distribution of responscs for those who had
family responsibilitics was converted to graphical form and placed in Figure 41,

Family \
Responsibilities A
Interfere Some

Family
Responsibilities
Interfere A Lot

12%

Figure 41

Student Perception of the Frequency of Interference of Family
Responsibilities with their School Work for Students
with Family Responsibilities who had Taken
More than 15 Units at Saddieback College
N=379

As ar wion ‘o expose relationships between the existence of family
responsibilities and e age and sex of the respondent, the distribution of those in the
entire sample who reported having family responsibilities was calculated and

catcgorized by the sex and sge of the respondent. This distribution was placed in
Figure 42,
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Figure 42

Distributior. of Respondents with Family
Responsibilities Categorized by Age
and Sex (N for each calegory was
shown on the column in
the Figure)

While the existence of family responsibilitiecs was increasing likely as the age
of the respondent increased, the proportion of students with this responsibility took
a slight and temporary dip for the 23 to 27 year age group. A higher proportion of
female students at each age group bad family responsibilitics than did male students
except in the small above SS years of age category where ali 7 men claimed such a
responsibility. Except for males in the 23 10 27 year age group, two-thirds of each age
group, whether male or female, had family responsibilities. Over all age groups,
scventy-cight percent of the 651 female respondents reported the existence of family
responsibilities while sixty-cight percent of the 332 male respondents reported
similar responsibilities.

A majority of the respondenis in the entire sample (N=983) rcporied baving
both family responsibilities and work responsibilitics. Specifically 579 ( fifty-nine
percent) reported having both such responsibilitics. While sixty-one percent of the
601 females in the sample reporierd having boih such responsibilities, fifty-four
percent of the 332 males in the sample similariy had both responsibilitics. The
distribution of respundents who reportedly bad both work and family responsibilitics
was categorized by both age and sex and pliced in Figure 43.
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Figure 43

Distribution of Respondents with Both Family and Work
Responsibilities Categorized by Age and Sex
(N for each category was shown
on the column in the Figure)
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Chapter 9

SUGGESTIONS FOR IMPROVEMENT OF THE COMMUNITY
OOLLEGE STUDENT EXPERIENCES QUESTIONNAIRE

During the analysis of the responses to the College Student Experiences
Questionnaire at Saddleback College there were a fow instances were it was likely that
the survey panticipant did noi understand the content of the question. There were
also instances where the question itself was not sppropriate for the purpose of the
survey. A discussion of these items was placed in this chapter and grouped by the
section of the questionnaire from which the question came

College Environment

How many of the college counielors, advisors, and
depsrtment secretaries you have had contact with
would you describe as helpfvl, considerate,
knowledgeable?

This question did not seem appropriate for a c>mmunity college student. It
appeared 10 reflect the university origin of this questionnaire where significant
academic unitr were divided into departments (e.g. English, History, Mathematics,
Electrical Engineering, etc.) and where students usually interfaced with a
depantment secretary 10 gain access 10 the department chair or the depariment
faculty. At the vniversity the student was oficn assigned as an advisee to a faculty
member with whom she may have had no other contact. There may have also been =
counselor who worked dircctly with students in large disciplines such as Business.
This description did not reflect the academic organization at Saddieback College
where the significant academic units were composite Divisions (such ss,
"Mathematic, Science, and Engincering” or "Fine Ans"), where the faculty were most
often directly accessible to the students, and where there were no advisor/advisee
relationships. Counselors stood apart in a scparate division and supported all
disciplines, all student academic goals, and all student carcer objectives. The student
interfaced with a wide variety of staff in the Student Services component of the
College rather than with a single department secretary.

It is recommended tbat this question be deleted or at least rewritten to reflect
the realities of community . .:l2ge organization. As it stands there was little
confidence in the validity of the responses to this questionnaire item, b.causc it was
not clear upon which particular aspect of the question (e.g. counseclors, various
classified staff, the Tack of facvity advisors) the student focused his response.

Coll activiti

Discussed commen:s 8n instructor msde on a test
Or paper Yyou wrote.

This was the only statement in the faculty sectior that did mot include soecific
reference to conducting the activity wiih an instructor. The qucstion did not makc
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clear with whom the student was to have had this discussion. It was therefore not
known whether or not a student would respond pezitively to this statement if she had
discvssed an instructor’s comments with another studeny rather than the instructor.
It was therefore not possible to infer the existence »f a discussion between a student
and av instrucior from the response to this question. Insertion of the the phrase
"with the instructor® would increase the validity of the question.

Athletic Activities:
Attended an athletic event on the campus.

The number of studeats in the Saddicback College survey who responded
"Ofien” or "Very Often”™ to this item v'as just over eleven percent of the sample and
bad a count of 55. i was possible that » portion of this group was actually
participating in the athletic event and (his paricipation was the key to
undersiatding the reasop for their frequency of attendance. This itesn would be
more useful if it could distinguish between mere attendance and actual participation.

College Courses
Are you working for a diploms or certificate?

This question was possibly very misleading for students at Saddieback College
because the word "diploma” was generally used to refer to an Associates degree.
Although this question sought information about the respondent’s interest in
cenification in 2 vocational program, it was likely to pull a significant number of
positive responses from studenis who actually sought an Associates degree and who
thought of a diploma as the “centificate” one was presented in scknowledgement of
the completion of the degree program. Removal of the word “diploma” would likely
improve the validity of this question at Saddleback College.

If you are enrolled in s vocational program
which of the following categories best describes
your occupational/technical program? (MARK
ONE):

This question appeared 10 confuse some students. They had already been asked
if they were currentiy enrolled in an occupational/yocational program and then
later asked to categorize their occupational/techpical program. Nearly five percent
of the sample evidently feli that though they were in a vocational program it was not
also a technical program and responded to the above question with the indication
that they were not in such a program. There was no apparent reason for the change
in description from “vocational® 10 “"techmical.” It is recommended that the word
“technics]” not be used in the overall description of these programs.

Coliege Program

Up to now, what "ave most of your grades been at
this college?

A A-,B-i- B B-,C«r C,C-

lower than C- No grades. This is my first term.
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Although Saddieback College did not award grades with a +~ or - sttached, forty-
three percent of the respondesis selected the second and fourth response categories.
Both of these categories required the +/- aesignation. It seemed reasonable to
conjecture that the respondents bad mot indicated the grade they had received most
oficn nor had they speculated on the relative strength (+ or -) of their grades.
Rather, it scemed more likely that the students were responding with what they
perceived to be their average grade. For cxample, if a student had received six A
grades and seven C grades, the technically correct answer to the question above was
C,C-; but it was very likely that the student would instead respond with the average
grade: B. Whetb~r or not this conjecture was valid is not really of concem in the
use of this questionmaire. This question should be reworded so that there is no
uncertainty about how the student is expected to responded (grade counts or grade
average).

About bow many hours & week do you usually

spend on the coliege campus, not counting time

attending glasses?
none 1 to 3 hours 4 to9 6 hours 7 to 9 hours
10 to 12 hours more than 12 hours

There was uncertainty about how a student was expected to respond if they felt
their extra bours on campus fell in between the listed categories. Was someone who
felt they spent an extra 6.5 hours on campus expecied to answer 6 hours because
they were not on campus long enough to reach the mext category or was the student
expected to round the time off to 7 hours and check that box. This uncertainty
reduced the validity of this question. The options should be given in a form that does
not nave these one hour gaps between categories.

Background. Work. Family
Age
18 - 19 or younger 20-22 23-27 28-39
40-55 Over 55

These age categories appeared to be directed at the traditional university
categories of jower division, upper division, graduaic school plus some extra
categories thrown in to catch the rest of the college populaiion. The information
provided by this question would be much more useful, for analysis purposes, if more
categoriecs were included. Further, it would be helpful if the various class widths
were somewhat equal. An example of possible age catego-ies is the following: <20, 20-
24,25-29,30-34,35-39,40-44,45-49,50-54,55-59,60-64,65 and over.

What 1is your racial or ethnic identification?
American Indian Asian or Pacific Islander Black,
African-American Hispanic, Latino - White
Other: What? P

No report on these writc-in responscs was rcturmned 1o the College with the
other questionnairc responses. This data should be part of the information returned
to the College for analysis rather than kept by the test publisher.
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APPENDIX ]

HE SAMPLE OF THE POPULATION OF SADDLEBACK COLLEGE
STUDENTS SELECTED FOR THE CCSEQ SURVEY

Sample Sclection and Survey Procedure

A sample of convenience was chosen for this survey generally from those
students enrolled in courses on the Saddicback College campus that regularly met
Tuesday snd Thursdays from 9:00 to 10:30 am or on Tuesday or Thursday eveaning from
7:00 0 10:00 pm. On occasion classes meeting other nights and in the afiernoons or
on other days were also selected. The instructors of those classes selected were sent 2
packet of questionnaires sufficient to meet the official class cnroliment at that time
and a cover letter explaining the mechanics of the questionnaire and the imporance
of the survey effort. These questionnaires were then given to the students by their
instructor during the second week of classes of the Fall, 1991 term (generally,
Scptember 3 or September 5, 1991) and allowed class time to complete them. The
instructor collected the questionnaires and returned them to the survey coordinator
who boxed them up and shipped them on Scptember 6, 1991 for processing to the
Center for the Study of Evaluation(the Center).

A 1otal of 1250 questionnaires were sent out to 36 different instructors.
Completed surveys were returned by 31 of these instructors. In all 66 questionnaires
were returned unused due to absences of students on the day the survey tvok place.
The number of questionnaires 'ost to the instructors who did mot bave their students
panticipate in the survey was 133. Consequently, 1051 questionnaires were mailed to
the Center for processing. Of this group the Center could process 1033. The results of
these questionnaires were placed on a computer disk in a format appropriate for
analysis using SPSS (Statistical Package for the Social Sciences--a statistical data
analysis computer application) on a8 Macintosh computer and returned to Saddleback
College.

The 36 classes selected for this study were grouped by administrative division
at Saddleback Coliege and displayed in Table I-1. A "Yes" in the lefi margin of the
table was used to indicate that questionnaires were returned from that class.
Consequently a8 "No" in the left margin was used to indicate that questicunaires were
not received from this class.

Sample _Filterine P

Although the responses from 1033 questionnaires were retumed to Sadileback
College for analysis, scveral of these questionnaires bhad incomplete responses in the
"background, work, family” section of the survey instrument. Because a meaningful
analysis of the questionnaire results often required some background information
on the respondent (i.c. age, scx, number of bours employed for pay while in school,
number of units taken by the student at Saddleback College, eic.), it was decided to
remove from the sample fifty questionnaires in which responses were not provided
10 ceriain key quesiionnaire clements. Specifically, fourteen respondents did not
indicate their age range and were climinated. An additional six were retired because
their sex was unknown. One other did not indicated how many hours, if any, were
worked while college was in session. Of those still in the sample, five did not list how
many units they were taking this term and thiricen others did not indicate the
number of units they had taken at Saddieback Colicge. Of the 994 responses still in
the sample at this point of the filtering process, eleven did not give an estimate of

I8
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Table I-1

Courses Selected for the CCSEQ Sample Separated into Administrative
Divisions at Saddleback College

Returned? Course Title Course Number

Busincss Science

Yes Introduction to Legal Resecarch Legal Studies 226

No Management Skills for Women Business 159

Yes  Microcomputer Applications: Word Processing Computer Information
Management 214A

Yes Real Estate Principles Real Estate 170

Counscling Services and Special Programs

Yes Carcer and Vocational Exploration Apnlied Psychology 160

Yes Career and Vocational Exploration Applied Psychology 160

Yes  Educational and Vocational Planning Applied Psychology 140

Yes Educational and Vocational Planning Applied Psychology 140

Yes  Educational and Vocational Planning Applied Psychology 140

Fine Arts snd Comraunications

Yes Radio Station Operations Communications Aris
113

Yes  Survey of An History: Anciemt Worlds to Gotbic Ant 25

Health Scicnces and Human Services

Yes  Nursing (exact title could not be determinzd) Number is not known

Yes Nursing (exact title could not be determined) Number is not known

Yes  Nursing (exact title could not be determined) Number is noi known

No Nursing (exact title could not be determined) Number is not known

None

Liberal Axs

Yes  Advanced Gro. mar Review 1 English as a Second
Language 295

Yes  Introduction to Elementary French French 1A

Yes  Introduction to Literature English 25

Yes  Newspaper Publication Joumalism 120

No Principles of Composition 1 English 1A

No Reading Skills fcr College English 220

Yes  Speed Reading and Comprebension Training English 180
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Tab:z 1-1 (continued)

Courses Selected for the CCSEQ Sample Copanated into Administrative
Divisions at Saddleback College

I

Rgtnrneg? Course Title C‘ogg Number
Mathematics, Scicnce, and Engincering

No Introduction to Oceanography Marine Science 20

Yes Introduction to Statistics Mathematics 10

Yes Pre-Algebra Mathematics Mathematics 351
_Educ

Yes  Heslth Education Health 1

Yes Yoga Physical Sducation 28

S

Yes Developmental Psychology--Childhood and Psychology 7
Adolescence

Yes  Identity Female Women's Studies 100

Yes Introduction of Sociology Sociology 1

Yes Imtroduction to Women's Studics Women's Studics 10

Yes Micro Economic Principles Economics 1

Yes Women and Carcers Women's Studies 120

Yes Women in United States History History 21

Yes  History of Furnishings 1 Interior Design 140

Yes Fundamentals of Nutrition Foods and Nutrition 50

Continuine _Educati (Emeri Insti c .

Education)

None

their grades at Saddleback College. These students were also removed because only by
reference 1o the response to this questionnaire item was it possible to identify
students mew to Saddieback College. This was considered very important because the
survey was given during the second weck of school and new siudents would have had
a very limited exposure to the College. While the responses of new students were of
interest and very important, pot separating them from the continuing student group
would not make possible an accurate appraisal of student experiences at the College.
In all, fifty questionnaires were pulled from those processed by the Center and the
analysis in this report was bascd on a sample of sizc 983.

Concerns with the Sample

Because the classes sclected for the sample met on different days and at
different times it was possible that a student was sclecied for the samplc more than
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once and that multiple questionnaires couid have been submitted by the same
stodent.

A random selection process (i.c. one in which every College class in the
population had the same chance of being selected) does not appear to have been used
to choose the classes for the sample. Rather, the selection appeared 10 have been
based on convenience and the need to compleie the survey in & very short amount of
time. This selection process, however, created some bias in the sample and therefore
limited tbe wvalidity «f the analysis based on the questionpaire responses. These
limitations were noted in the body of the report where appropriste. Some of these
bisses are pointed out herc as a means of promoting s carcful sample selection in
future applications of the CCSEQ survey.

The set of courses on which the survey was based were listed in Table -1 and
appeared to have invited the possibility of a sex bias. Many of the courses sclected
traditionally had enrollments with a high proportion of females: Nursing, Interior
Design. Foods and Nutrition, Women's Studies, Legal Assisting, Management Skills for
Women. In fact, of the eight courses identified with the Women's Studies Program on
page 95 of the Fall, 1991 Schedule of Classes, five had a class section receive a
questionnaire packet.

Five carcer and cducational planning courses were included in the sample. In
no other division were two sections of the same class included. It was possible that
this concentration of counseling classes distorted the overall frequency of student
responses concerned with their contact with a counsclor. It was not known if their
responses 10 questionnaire items concerning their comtact with a counselor were
based on ecxperiences in these classes or as members of the general student
population.

Relatively few course of a general education nature were included in the
sample: An 25, English 25, French 1A, Marine Science 20, Mathematics 10, Economics
1, Sociology 1, Psychology 7, English 1A, English 220, English 180. Of this small
group, responses were not received from Marine Science 20, English 1A, and English
220 Furnther the vocational programs represented in the sample tended to imvite a
sex bias, as noted above, and possibly was the determining factor in the particular
vocational programs in which students indicated panticipation 25 noted earlier in the
report.

Because of the size and expense of the CCSEQ, everything possible should be
done to insure that the results are based on the responses from a group of students
representative ¢f the College population. While requiring careful planning and
execution, razdom samples serve this need and greatly enhance the validity and,
therefore, uscfulness of the survey effornt.
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APPENDIX 1
ESTIMATE OF GAINS

Survey panicipants were asked to described the exteni to which they had
gained or made progress in a multitude of arcas in their experience at Saddleback
College. The levels of gain or progress from which the students chose were the
following: “"Very Little®, "Some", "Quite a Bit", and "Very Much.” To insure that the
students on whose responses the analysis was bascd bad sufficient time on campus to
have had a possidbility of the experiences described in the questions, it was felt
appropriated to limit the sample to those who were not new and had taken more than
15 unitz at Saddieback College. The areas of experience about which information was
sought were listied in Table 1I-1 slong with the distribution of responses. No one
responded "Very Little” to sll of these items. Six re‘Sponded "Quite a Bit" 1o all and 2
gave "Very Much': as the rcsponse 1o all items.

The sum of the percent who responded "Quite a Bit” and "Very Much" was
calculated for each of the studemt responses in this section of the questionnaire. The
various arcas of estimated gains were then placed in Table 1I-2 in decreasing order of

this sum.

10D
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Table II-1

Estimate of Gains by Student while at Saddleback CTollege Listed
in the Order the Items Appeared in the Questionnaire

1 have gained or made progress in: |Very |Some |Quitec a |Very | Total

Little Bit Much
Acquiring knowledge and skills

applicable to a specific job or type of |98 175 133 82 488
work. |

Gaining information about career

opportunities.
of Total R . .
Developing clearer career goals. 93 153 134 108 488

f Total Responses 19.06 1.3 127.46 122.13
Becoming acquainted with different |40 180 168 98 486
fields of knowledge.

Percent _of Total Responses 8.23 37.04 134.57 120.16
Developing an understanding and 165 165 94 62 486
enjoyment of art, music, and theater.

Percent _of Total Responses 33095 [33.95 ]19.34 12.76
Developing an understanding and

enjoyment of literature (novels, 146 173 112 55 486

stories, essays, poetry, eic.).
Percent of Total Responses 30.34 ]35.6 23.05 11.32
Writing clearly and effectively. 74 169 ' 164 79 486

| Percent of Total Responses 15.23 134.77 133.74 116.26

Presenting ideas and information 93 180 137 73 483

cffectively in speaking to others.

Percent _of Total Responses 19.25 137.27 128.36 15.11

Acquiring the ability 10 use 233 115 86 50 484

|computers.

Percent _of Total Responscs 48.14 (23.76 117.77 10.33

Becoming aware of different

fil}ilosophies. cultures, and ways of |82 192 140 72 486
c.

Percent of Total Responses 16.87 139.51 | 28.81 14.81

Becoming clearer about my own 68 148 182 84 482

values and ethical standards.

Percent of Total Responses 14.11 130.71 137.76 17.43

Understanding myself - my abilities [44 125 190 128 484

and _interests.

Percent_of Total Responses 9.06 25.83 139.26 125.83

Understanding mathematical

coacepts such as probabilities, 176 159 109 41 485

propoitions, etc.

| Percent _of Total Responses 36.29 [32.78 [22.47 18.454
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Table II-1 (continued)

Estimate of Gains by Student while at Ssddicback College Listed
in the Order the Itecms Appeared in the Questionnaire

1 bave gained or made progress in: |[Very |Some ]Quite & Very |Total
Little Bi Much
Undersianding the lvt)lci of science 148 176 105 54 483
MM_M
Putting together to sce
relationships, simlllriiﬁu. and 70 181 160 73 484
n__ideas.
f Total R 14.46 137.4 33.06 |15.08
Developing tbe ability to leam on
my own, pursuc ideas, and find 50 155 151 126 482
information 1 _n
nt o Re 10.37 132.16 131.33 [26.14
Developing the ability to speak and 296 93 55 40 484
undemand another language.
Total Res 1,16 |19.21 [11.36 |8.264
lnterpming information in graphs
and charts I sce in mewspapers, 161 178 98 48 485
textbooks, and on TV.
Percent of Total Responses 33.2 36.7 20.21 19.90
Developing ian interest in political 148 162 109 64 483
vents.
Percent of Total Responses 30.64 [33.54 [22.5% 13.25
Sceing the importance of history for
understanding the present as well as {89 164 131 98 482
the past.
f Tctal Responses 18.46 134.02 127.18 120.33
Learning more about other parts of
the world and other people (Asia, 158 160 117 51 486
Africs, South America, etc.).
Percent of Total Responses 32.51 ]32.92 |24.07 10.49
Understanding other people and the
:li:ility :_n getlaloug with different 65 159 162 100 486
nds of people.
Percent _of Total Responses 13.37 13272 33.33 120.58
Developing good health habits and 126 153 128 80 487
physical fitness.
Percent_of Total Responscs 25.87 131.42 [26.28 16.43
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Table II-2

Estimale of Gains by Students while at Saddieback College Listed in the
Order of the Percent of the Responses that were
"Quiic a Bit" or "Very Much®

I bave gained or made Very |Some |Quite | Very |Total | % "Quite a Bit" or
rogress in: Little B Much "Very Much”
Understanding myself - my 44 125 190 125 |484 65.09%
iliti in 18,

f Total R ses  19.06 25.83 139.26 | 25.83
Developing the ability to
leam on my own, pursue 50 155 151 126 |482 57.47%
ideas, ard find information 1
Laged.
Perceni_of Total Responses 110.37 132.16 131.33 26.14
Becoming clearer about my
own values and ecthical 68 148 182 84 482 55.19%
standards.
Percent of Total Responses {14.11 ]30.71 137.76 |17.43
Becoming acquainted with
different fields of 40 180 168 98 486 54.73%
knowledge.
Percent of Total Respons 8.23 37.04 134.57 |20.16
Understanding other people
and the ability to get along |65 159 162 100 |486 53.91%
with different kinds of
people.
Percent of Total Responses 113.37 }32.72 133.33 |20.58
Writing clearly and 74 169 164 79 486 50.00%
effectively.
Percent of Total Responses |15.23 134.77 ]133.74 116.26
Developing clearer carcer |93 153 134 108 488 49.59%
| gnals.
Percent _of Total Responses 19.06 _131.35 127.46 |22.13 — -
Putting ideas together to sce
relationships, similarities, |70 181 160 73 484 48.14%
and differences between :
ideas.
Percent _of Total Responses 14.46 ]37.4 }33.06 |15.08

p——

Sccing the imporiance of
history foar understanding 89 164 131 98 482 47.51%
the present as well as the
 past.
Percent_of Total Responses |18.46 [34.02 127.18 {20.33 1
Acquiring knowledge and
skills applicable to a specific |98 178 133 82 488 44.05%
job_or type of work.
Percent of Total Responses [20.08 |[35.86 127.25 |16.8
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Table 11-2 (continued)

Bstimate of Gains by Students while at Saddleback College Listed in the
Order the Percent of the Responscs that were
"Quite a Bit" or "Very Much”

I have gained or made Very |Some {Quite {Very |Total | % "Quite a Bit" or
in' Little Much "Very Much"”
aware of different

philm;hlu. cultures, and |82 192 {140 |72 486 43.62%

Prescating ideas and

information effectively in |93 180 1137 |73 483 43.47%

spesking _to others.

of Toial R ses }19.25 137.27 128.36 |15.11
Developing good bhealth 80 487 42.71%
habi hysical fi
rcent of Total R . .

Gaining ioformation about | 106 190 129 |62 487 39.22%

carcer _opportunities.

Percent of Tota! Responses 121.77 [39.01 ]26.49 |12.73

Developing an iuterest in

political and economic 148 162 |109 64 483 35.82%

events.

Percent of Total Responses ]30.64 ]33.54 122.57 [13.25 —

Learning more about other

paris of the world and other | 158 160 {117 51 486 34.56%

people (Asia, Africa, South

America, etc.).

Pe f Total Responses 2.51 132.92 {24.07 {10.49

Developing an

understanding and

enjoyment of literature 146 173 112 55 486 34.37%

(novels, stories, cssays,

 poetry, elc.).

Percent of Total Responses [30.34 1356 123.05 }11.32

Understanding the role of

science and technology in 148 176 105 54 483 32.92%

society.

Percent of Total Responses 130.64 136.44 121.74 111.18

Developing an under-

standing and enjoyment of | 165 165 |94 62 486 32.10%

 ant, music, and _theater.

Percent of Total Responses | 33095 [33.95 [19.34 |12.76

16
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Table 11-2 (continued)

Estimate of Gains by Students while at Saddieback College Listed in the
Order the Percent of the Responses that were
"Quite 8 Bit" or "Very Much”

Total | % "Quite a Bit" or

ical concepts such as prob-
abilities, proportions, eic.

f R . . 2247 | 8.454
Interpreting information in

graphs and chanis 1 see in 161 178 |98 48 485 30.11%
newspapers, iextbooks, and

on TV,

Pe of Total Res 33.2  136.7 ]20.21 19.90

Acquiring the ability to use |233 115 |86 |50 484 28.10%

[computers,
Percent of Total Responses |48.14 |23.76 117.77 [10.33

Developing the ability to
speak and understand 296 93 55 40 484 19.62%

another _lsnguage.
Percent of Total Responses 61.16 119.21 {11.36 |[8.26

©
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APPENDIX Il
COLLEGE ACTIVITIES

In this portion of the questionnaire the student was asked 1o describe the
extent of their participation in various college sctivitics during the current school
year. Specifically the directions for this portion of the questionnaire were the
following: “In your experience at this college DURING THE CURRENT SCHOOL YEAR,
about how often have you done each of the following? Indicate your responses by

in one of the circles to the right of each activity.” The responses (i.e. “circles”
from which the student could choose were: "Never”, "Occasionmally”, "Ofien”, and
"Very Often.” Because the survey was given the second week of the 1991-1992 school
year it was likely that students based their responses on their panticipation genenlly
over their carcer at Saddleback. So that there was some time for the student to bave
had these experiences, it was felt advisable to base the analysis on the responses of
students who were pot new to the College and had taken over 15 units at Ssddleback
College. There were 497 respondents in the sample who met these requirements. Not
all of them responded to all of the questionnaire items in this College Activitics
section.

C Activiti

Survey respondents were asked a battery of ten questions related 10 the
activities in which they engaged for and directly related to their courses. Of the 497
possible respondents, 494 compleied at least one of the clements in this section. The
course aclivities about which information was sought were lisied in Table II-1 in the
order they appeared in the questionnaire. Placed also in this table was the complete
set of responses to these items.

No one responded "Never™ 10 all of the course activity items, though 4
responded "Occasionally” to all, 3 responded "Often® to all ten, and ! person responded
"Very Often” 1o all items. In all 55 individuals gave responses of "Never” or
"Occasionally” to all the items, while 22 gave responses of "Often” or "Very Often” to
all the items.

Lit Activiti

Survey respondents were asked a battery of scven questions related 1o the
activities in which they engage for and directly related to usec of the College Library.
Of the 497 possible respondents, 494 compicicd at Icast onc of the clements in this
section. The library activities about which information was sought were listed in
Table 11I-2 in the order they appeared in the questionnaire. Placed also in this table
was the complete set of responses to these items.

Fifty-nine responded "Never” to all of the library activity items, and onc
responded "Very Ofien” 10 all items. In all 214 individuals gave responses of "Never”
or "Occasionally” 1o all the items, while 9 gave responses of "Often” or "Very Often” to
all the items.
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Table HI-1

Frequency with which the Student bad Paricipated in
Specific Course Related Activities

Never | Occasionslly TOften Very Total
(o M Responses
Participated in class discussions. 31 2413 14 2 493
Pe of total ses 6.25 49.29 29.82 | 14.60
Worked on a paper or project
which mbined ideas from 80 152 174 83 489
.36
Summarized major poiots and
information from readings or 34 139 222 93 490
notes,
Percent of to nses 6.94 28.37 45.31 | 19.39
Tried to explain the material to 48 251 144 47 490
another student,
Percent of total responses 9.80 5122 129.39 ] 9.59
Did additional readings on topics
that were introduced and 124 252 88 28 492
discussed in class.
i Percent total responses 25.2 51.22 17.89 | 5.69
Asked questions about points
mnlei in class discussions or 54 239 154 45 492
ngs.

Pe f total responses 10.94 48.58 31.3 §{ 9.15
Stl:died e:urse materials with 113 218 115 48 491
other students.
Percent of total responses 23.01 43.79 23.42 1 9.78
Applied principles and concepts
learmed in class to understand 47 191 179 74 491
other blems or situations.
Percent _of total responses 9.57 38.9 36.46 | 15.07
Compared and contrasted
different points of view 63 198 175 55 491
{presented in & course.
{ Percent of total responses 12.83 40.33 35.64 1 11.20 |
Considered the accuracy and
credibility of information from 67 215 152 54 488
different _sources.
Percent of total responscs 13.73 44.06 31.15 | 11.06
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Table

I11-2

Frequency with which the Student had Participated in
Specific Library Activities

Never | Occasionslly | Often | Very Total
Often | Responses |
Used the library as a quiet place
;o read or ;ndy material you 149 213 88 41 491
brought with _you,
of nses 30.3S 43.38 17.92 ] 8.38
Read newsp!penl X mlzin“ es, Of 236 182 54 20 492
journals_located_in the library,
Percent of total responses 41.97 36.91 10.98 | 4.065
Checked out books to read at 213 189 64 26 492
home.
rcent of total nses 43.29 38.41 13.01 ] §5.29
Used the card catalogue or
:ompntc; to find naiterlals the 127 197 120 46 490
library_had on 8 _topic.
Percent of total nses 25.92 40.2 24.49 1 9.39
Prepared 8 bibliography or set of
references for a term paper or 164 187 99 43 493
report.
Percent of total nses 33.27 35.93 20.08 1 8.77
Asked the librarian for belp in 155 215 98 25 493
findin als on some topic.
Percent of total nses 31.44 43.61 19.88 § 5.071
Found some interesting maierial
to read just by browsing in the 230 180 62 19 491
stacks.
Percent of total responses 46.84 36.66 12.63 § 3.87
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jtems.

Eaculty

Survey respondents were asked a battery of eight questions related to their
dealings with faculty members. Of the 497 possibic respondents, 491 completed at
lcast one of the elements in this section. The dealings with faculty sbout which
information was sought were listed in Table III-3 in the order they appeared in the
questionnaire. Placed also in this table was the complete sct of responses to these

Table 1I1-3
Frequency with which the Student had a Particular
Dealing with a Faculty Member .

Never | Occasionally | Often ] Very Total
Often | Responses

Asked an instructor for
information about grades, make- 50 263 128 49 490
up work, assignments, etc.
Percent of total responses 10.2 $3.67 26.121 10.0
Talked brici'y with an instructor 100. 257 97 32 486
after class sbout course content.
Percent of total responses 20.58 52.88 19961 6.58
Made an appointment to meet
with an instructor in his/her 242 207 32 6 487
Loffice.
i Percent _of total responses 49.59 4251 6.57 | 1.23
Discussed ideas for a term paper
or other class project with an 159 235 83 11 488
instructor.
Percent of total responses 32.58 48.16 17.01 |} 2.254
Discusscd your carcer and /or
educational plans, interests, and 194 212 63 20 489
| ambitions _with an__instructor.
Percent of total responses | 39.67 43.35 12.88 ] 4.09
Discussed comments an instructor
made Oon a test or paper you 157 229 87 16 489
wrote.
Percent of total responses i 32.11 46.83 17.79 § 3.27
Talked informally with an
instructor about current events, 196 212 58 22 488
campus activities, or other
common _interests.
Percent of total responses 40.16 43.44 11.890 | 4.51
Discussed your school l
performance, difficulties, or 268 170 34 17 489
personal problems with an
instructor.
Percent of total responses 1 54.81 34.76 695 | 3.48

Twenty responded "Never” to all of the discussions with faculty jtems and 2
In all 215 individuals gave responses of
"Never" or "Occasionally” to all the items, while 8 gave responses of "Often” or "Very

persons responded "Very Often” to all items.

Often” 10 all the items,
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Student Acquaintances

Survey respondents were asked a battery of six questions related to their
discussions with other students. Of the 497 possible respondents, 490 completed at
least ooe of the clements in this section. The types of discussions between student
acquaintances about which information was sought werc listed in Table III-4 in the
order they appeared in the questionnaire. Placed also in this table was the compleie
sct of responses to these items.

Table 1114

Frequency with which Students had Paricipated in
Sricific Types of Discussions with their Student

Acquaintances
Never | Occasionally | Often | Very Total
Often | Responses
Had serious discussions with
students who were much older or 119 239 102 29 489
{much younger than you.
Percent of toial responses 24.34 48.88 20.861 593
Had serious discussions with
students whose ecthnic or cultural 133 238 85 36 489
background was different from
m _r e
Percent of total nses 27.2 48.06 17.38 1 7.36
Had serious discussions with
students whose philosophy of life 139 228 100 23 490

or personal values were very
different from yours.

Percent _of totsl _responses 28.37 46.53 20.41 | 4.694

Had serious discussions with

students whose political opinions 192 214 64 19 489
were very different from vours.

Percent _of total responses 39.26 43.76 13.09 | 3.885

Had scrious discussions with

students whose religious beliefs 190 196 79 25 490
were_very different from yours.

| Percent _of total responses 38.78 40 16.12

Had serious discussions with

students from a country different 181 213 71 24 489
from yours.

Percent of total responses 37.01 43.56 14.52 | 4.908

Fifty-eight responded "Never™ to all of the discussions with student
acquaintances items, 63 responded "Occasionally” to all questions, 12 responded
"Often" to sll the questions, and 6 persons responded "Very Ofien” to all items. In all
270 individuals gave responses of "Never” or "Occasionally” to all the items, while 26
gave responses of "Ofien” or "Very Often” to all the items.
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Art. Musi { ) Activit;

Survey respondents were asked a battery of six questions related to their
conversations with other students about art, music, and theater and their attendance
at ono campus exhibits and concerts. Of the 497 possibie respondents, 494 completed at
least one of the elements in this section. The ant, music, and theater activities about
which information was sought were listed in Table III-S in the order they appeared
tl:theiqueulonnsim. Placed also in this tsble was the complete set of responses fo

ese items.

Table 1I1-5

Frequency with which the Student had Panicipated in
Specific Art, Music, and Theater Activities

Never | Occasionally | Often | Very Total
Often | Responses |
Talked about art (painting,

sculpture, architecture, artists, 264 164 50 16 494
eic.) with other students at the

|Lcollege.
Percent _of total responses 53.44 33.2 10.12| 3.24

Talked about music (classical,

popular, musicians, eic.) with 175 196 86 36 493
other students at the college.

Percent of total nses 35.5 9.76 17.44 | 7.302

Talked about theater (plays.

musicals, dance, etc.) with other 272 168 33 19 492
students st the college.

Percent of total re ses §5.28 34.15 6.707 | 3.862
Attended an art exhibit on the 375 92 17 6 490
cCAmMpus,

Percent of total responses 76.53 18.78 3.47 1.22

Attended a concert or other 335 113 30 13 491
musical event at the college.

Fercent of total responses 68.23 23.01 6.11 | 2.648
Atiended a play, dance concen, or

other theater performance at the | 349 102 29 11 491
college.

Percent _of total responses 71.08 20.77 5.906 | 2.24 |

One bundred one responded "Never” 10 all of the art, music, theater activity
items, 16 responded "Occasionally” to all questions, mone responded "Ofien” to all the
questions, and 2 persons responded "Very Ofien” 10 all items. In all 307 individuals
gave responses of "Never” or "Occasionally” to all the items, while 3 gave g¥sponses of
"Often” or "Very Often” to all the items.




Writing Activitics

Survey respondents were asked a battery of eight questions relates to their
panicipation in various writing sctivities, Of the 497 possible respondents, 495
completed at least onc of the elements in this section. The writing activities about
which information was sought were listed in Table III-6 in the order they appearcd
in the questionnaire. Placed also in this tabie was the complete set of responses to

Table III-6
Frequency with which the Student bad Participated in
Specific Writing Activities

these items.

Never | Occasionally | Often ] Very Total
Often } Responses
Used a dictionary to look up the
proper meaning, definition, 17 138 184 | 155 494
T Hing of words.
Percent of 1 nses 3.44 27.94 37.25 | 31.38
Prepared an outline to organize
the sequence of ideas and points 61 149 182 102 494
in 8 r you were wriling.
Percent of total nses 12.35 30.16 36.84 | 20.65
Thought about grammar,
sentence structure, paragraphs 19 85 205 | 186 495
and word choice as you were
writing.
rcent of total responses .84 17.17 41.41 | 37.58
Wrote a rough draft of a paper or
essay and revised it before 40 83 153 | 217 493
handing it in.
Percent of toial responses 8.11 16.84 31.03 } 44.02
Used 3 computer (word processor)| 128 79 97 190 494
to write or a8 _paper.
Percent of total responses 25.91 15.99 19.64 | 38.46
Asked other people to read
something you wrote to see if it 85 152 127 125 494
was clear to them.
Percent of total responscs 17.21 | _ 31.78 25.71 1 25.3
Spent at least § hours or more 84 126 142 | 143 495
writing 8 pecper.
Percent of total responses 16.97 25.45 28.69 | 28.89
Asked an instructor for advice
and help to improve your writing]| 141 191 106 57 495
or about a comment he/she made
lon a paper you wrote.
Percent of total responses 28.48 38.59 21.411 11.52

Six responded “Never” to all of the writing activity items, 2 responded
*Occasionally” to all questions, 5 responded "Often” 1o all the questions, and 15
In all 36 individuals gave responses of

persons responded "Very Often” to all items.
"Never” or "Occasionally” to all the items, while 77 gave responses of "Often” or "Very

Often” to all the items.
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Science Activities

Survey respondents were asked a battery of nine questions related to their
participation in various science related activities. Of the 497 possible respondents,
490 completed at least one of the clements in this section. The science activities about
which information was sought were listed in Table III-7 in the order they sappearcd
‘I: thelqnesdonmire. Placed also in this table was the complete set of responses to

esc items.

Eighty-nine responded "Never" to all of the science activity items, 2 responded
*Occasionally” to all questions, no one responded "Ofien” to all the questions, and 4
persons responded "Very Often” to all items. In all 206 individuals gave responses of
"Never” or "Occasionally” to all the items, while 10 gave responses of "Often™ or "Very
Ofiecn” to all the items.

Yocational Skills

Survey participants who were enrolled in a vocational program or a course in
which they learned occupational skills were directed 1o respond to a set of seven
questions conceming activities related to vocational skills. A total of 222 participants
responded 10 at least onc of the clements in this section of the questionnaire. The
activities related to vocational skills about which information was sought were listed
in Table I1I-8 in the order they appeared in the questionnaire. Placed also in this
table was the complete set of responses to these items.

Forty responded "Never” to all of the vocational skill items, 7 responded
"Occasionally” to all questions, 7 responded "Often” to all the questions, and 8 persons
responded "Very Often” 10 all items In all 64 individuals gave responses of "Never”
or "Occasionally” to all the items, while 38 gave responses of "Ofien” or "Very Ofien”
to all the items.

Clubs and Organizations

Survey respondents were asked to evaluate their level of participation in three
arcas related to campus clubs and organizations, Of the 497 possible respondents, 488
completed at least one of the three elements in this section. The club and
organization activities about which information was sought were listed in Table III-9
in the order they appeared in the questionnaire. Placed also in this table was the
complete set of responses to these items.

One hundred twenty-nine responded “"Never” to all of the club activity items,
28 responded "Occasionally” to all questions, 3 responded "Often™ to all the questions,
and 17 persons responded "Very Often” to all items. In all 348 individuals gave
responses of "Never” or "Occasionally” to all the items, while 37 gave responses of
"Often" or "Very Often” to all the items.
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Table

1n1-7

Frequency with which the Studenst bad Participated in
Specific Science Activities

116

Never | Occasionally | Often ] Very Total
Often | Responses
Me;c;ﬂz‘ed formulas, definitions, 138 142 122 86 488
ﬁ_.?.‘._‘s__?
Percent of 10! 28.28 29.10 ] 25.00] 17.¢€
Pnctiwd 10 impmvc i lkills in] 276 113 68 32 439
ADOratory quipment.
cent of toial §6.44 23.11 13.91] 6.54
Showed a classmate how to use a 272 145 52 19 488
piece of scientific equipment.
Percent of total responses 55.74 29.71 IO.GGI 3.89 |
Attempted to explain an experi- 261 154 56 16 487
m re to classmate.
Percent of total ses 53.59 31.62 1i.5 | 3.29
Tested your understanding of
some scientific principle by 284 157 36 10 487
seeing if you could explain it to
another student.
Percent of total responses 58.32 32.24 7.39 | 2.05
Completed sn experiment/project | 253 145 64 26 488
usin ientific me
Percent of total nses 51.84 29.71 13.11§ 5.33
Talked about social and ethical .
issues related to science and tech- | 218 169 6S 36 458
nology such as cnergy, pollution,
chemicals, genetics, etc.
Percent of total responses 44.67 34.63 $3.321 7.38
Used information you leamed in a
science class to understand some 188 148 100 49 485
t of wotld around yvou.
Percent of total responscs 38.76 30.52 20.62 1 10.1
Tried to explain to someone the
scientific basis for environmental] 221 144 80 40 485
concerns about pollution,
recycling, alternative forms of
energy, etc.
Percent of total responses 45.57 29.69 16.491 8.25
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Table I11-8

Frequency with which the Student had Panicipated in
Specific Activities Related to Vocational Skills

Never | Occasionally ] Often
Read about how 1o perform a
pmcedm (occupalionnl task, 66 58 64
Listened t0 an hmmcmr cxplain
¢
Percent of total mnses 19.09
Watched an instructor
demonstrate how to do » 43 30 77 69 219
procedure.
Percent of total responses 19.63 13.7 35.16 | 31.51
Practiced a procedure while
being monitored by an instructor{ 60 54 60 44 218
or_other student.
Percent _of _total rsesponses 27.52 24.77 27.52 1 20.18
Practiced a pro - dure without 62 53 57 47 219
| supervision.
Percent of total nses 28.31 24.20 26.03 | 21.46
Identified that there was 3
problem and located information 735 67 45 28 21§
from an instructor or other
1es80 t wh 0.
[ Percent of total fesponses 34.88 31.16 20.93 § 13.02
Diagnosed a problem and carmried
out the appropriate procedure 70 76 39 29 214
without having to consult any
resource.
| Percent of total responses 32.711 | 3551 18.22 | 13.55
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Table 111-9

Frequency with which the Student had Pasticipated in
Specific Activitics Related to Clubs
and Organizations

Never | Occasionally

.

Looked in the student newspaper

or on bulletin boards for uotices 152 217 72

about campus events and student
anizations.

Percent of total nses 31.21 44.56
Read or asked ialmm a student 266 153 486
r tion,

Percent of total responses 54.73
Attended 3 meeting of a student
clud or anization.

Percent of total responses 75.56 13.14 4.72 | 6.57

Athletic Activities

Suivey respondents were asked to cvaluate their level of participation in three
arcas related to athletics. Of the 497 possible respondents, 482 complcted at lcast one
of the three clements in this section. The athletic activities abowt which information
was sought were listed in Table I1I-10 in the order they appeared in the question-
paire. Placed also in this table was the complete set of responses to these items.

Table 111-10
Frequency with which the Student had Participated in
Specific Athletic Activities

Never | Occasionally | Often | Very Total
Often | Responses |

Followed a regular schedule of

exercise, or praclice in some 293 93 37 56 479
8 On_Campus.
Percent _of total responses 61.17 | _ 19.42 7.72 | 11.69
Sought instruction to improve
your performance in some 309 86 37 46 478
athletic activity.

rcent of total responses 64.64 17.99 7.74 § 9.62
Attended an athletic event on the | 343 82 23 32 480
Campus.
Percent _of lotal responses | 7146 | 17.08 4.79 | 6.67 |

Two bundred twenty-seven responded "Never” 1o all of the athletic activity
items, 17 responded "Occasionally”™ to all questions, 2 responded "Ofien” 10 all the
questions, and 20 persons responded "Very Ofien” to all items. In all 350 individuals
gave responscs of "Never” or “Occasionally” to all the items, while 30 gave responses
of "Often™ or "Very Often” to all the items.
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Survey participants were asked respond 1o scven questions related to their
participation in college counscling and carcer planning. Their possible responses
were "Yes” or "No." Of the 497 possible respondents, 491 completed at least one of the
elements in this section. The counseling and carcer planning activities about which
information was sought were listed in Table III-11 in the order they appeared in the
questionnaire. Placed also in this table was the compleic set of responses to these

items.
Table I1I-11
Frequency with which the Student bad Pamicipated in

Specific Counseling and Career
Pianning Activities

Yes No Total
Responses

Talked with a counselor/advisor about
courses to take, requirements, education 345 145 490
 plans.
{ Percent of total responses 70.41 29.59
Discussed your vocational interests,
abilities, and ambitions with a 271 219 490
counselor/advisor.
Percent of total responses 55.31 | 44.69
Read information about 8 4-year college or
university that you were interested in 353 137 490
attending.
Percent _of total responses 72.04 27.96
|Read materials about career opportunities 345 145 490
Percent _of total responscs 70.41 29.59
Made an sppointment with a counselor or
an advisosr to discuss your plans for trans- 240 249 489
{ferring 10 _a 4-year college or university.
Percent of total responses 49.08 50.92 489
ldentified courses needed to meet the
general education requircments of a 4-year 373 112 485
college or university you are interested in
attending.
Percent_of total responses 76.91 23.09
Talked with a counsclor/advisor about
pcrsonal matters related 10 your college 155 332 487
performance.
Percent of total responses 31.83 68.17

Thiny-one responded "No” to all of the counscling and carcer planning items
and 94 persons responded "Yes” to all these items.
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Leaming and Study Skills

Survey respondents were asked a battery of nine questions related to the the
amount cf instruction they had received in various study skill areas. For each of
these activities they were to select between the following respomscs: "Nome”, “"Some”,
*A lor.” Of the 497 possible respondents, 493 completed at least one of the eclements in
this section. The learning and study skills about which information was sought were
listed in Table I11-12 in the order they appcared in the questionmaire. Placed also in
this table was the complete set of responses to these items.

Table III-12

Frequency with which the Student had Received
Instruction in Specific Learning
and Study Skills

None Some A lot Total
Memory _Skills 178 243 68 489
Percent of total rcsponses 36.4 49.69 | 13.91
Notetaking Skills 187 212 90 489
Percent _of total responses 38.24 43.35 18.4
Listening _Skills 169
Percent of total responses
Speaking _Skills
Percent of total respo
{ Writin kills 100 198 191 489
Percent of total responses 20.45 40.49 | 39.06
Reading  Skills 165 199 122 | 486
Percent of total responses 9 40.95 | 25.1
Test Taking Skills 175 239 71 ] 485
Percent of total responses 36.08 49.28 14.64
Time Mapagemen ills i 209 202 79 490
| Percent_of total responses 42.65 | 41.22 | 16.12
| Problem Solving Skills 158 243 S8 1 489
Percent of total responses 32.31 49.69 18.0

Thirty-cight gave a response of "Nonc” 1o all of these items, 25 gave a response
of "Sonse™ 10 all of them, and 8 respondents gave "A lJot” as their sesponse to all of
these items. In all, 135 students responded "Some” or "A lot” to all nine of these items.
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APPENDIX IV

FREQUENCY OF STUDENT PARTICIPATION IN VARIOUS
GENERAL EDUCATION AREAS

Survey participants were asked 1o indicate whether they had staken (or were
taking) courses in several general education areas. Specifically these areas were:
Sciences (such as astronomy, biology, pbysics, chemistry, geology, etc.); Social
Sciences (such as psychology, political science, sociology, economics, ethnic studies,
ctc.); Fine Ans (such as music, theater, dance); College Math (pot remedial math);
English Composition (not remedial English); Humanities (such as history, litersture,
philosophy, etc.); Foreign Languages; Speech, Communications; Computer Science;
Physical or Health Educstion. The analysis of the responses to this section of the
questionnaire was bascd on those received from students who were not mew fo
Saddicback College and who had taken more than 15 units at Saddieback. While 497
responses were possible from this group, not all individuals gave a response for each
course catcgory. The complete distribution of responses for cach course category
was placed in Table IV-1

Table IV-1

Frequency with which Students had Taken Courses from
Various General Education Course Categories

Course No Class | One Class | More Than Total |
One Class | Responses |
 Social Sciences 35 102 331 | 488
t of Total Response 11.27% 20.9% 67.83%
Humsnities 102 167 218 487
Percent_of Total Response 20.94% 34.29% 44.76%
Sciences ‘ 151 173 165 | 489
Percent of Total Response 30.38% 35.383% 33.74%
ish__Composition 136 163 169 488
Percent of Total Response 31.97% 33.4% 34.63%
College Mathematics 156 203 127 479
Percent of Total Response 312.1% 41.77% 26.13%
Physical or Health Education 202 131 154 487

%_ —
Percznt of Total Response 41.48% 26.9% 31.62% |
Speech, Communications 208 223 ' 55 486

Percent of Total Response 42.8% 45.88% 11.32%

Fine Arts 206 154 119 479

Percent of Total Response 43.01% 32.15% 24.84%

Forei Languages 338 104 46 488

Percent of Total Response 69.26% 21.31% 9.426%

Computer Science 352 83 46 481

Percent of Total Response 73.18% 17.26% 9.563% |
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