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Preliminary Edition

Preface

The goals students have for attending college and for enrolling in specific courses have an
impact on educational outcomes. These goals can be measured with a comprehensive survey
instrument such as the Student Goals Exploration (SGE). When appropriate goal profiles are
available, college instructors and researchers can relate them to other student characteristics,
guiding efforts to improve teaching and learning.

This User's Manual was prepared to assist colleges in field-testing the Student Goals
Exploration (SGE). The manual is divided into two Guides with a common introduction to the
SGE: (1) A Guide for Classroom Research by faculty members and academic administrators,
and (2) A Guide for Institutional Research by those desiring to link the SGE results with other
data bases. This Institutional Research Guide also contains technical information needed to
gain a detailed understanding of the SGE's scales and development. Each Guide contains an
appropriate fleld test set of SGE inventories as well as coding instructions and examples of
ways to report findings.
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STUDENT GOALS EXPLORATION
User's Guides and Technical Report

Suggestions for the Reader:

We have divided this User's Manual into two Guides so that faculty members who desire to use
the Student Goals Exploration in their classrooms can do so without reading technical
material that is interesting primarily to other types of researchers. Select the most
appropriate of the two User's Guides: The Clasaroom Research Guide is a non-technical
treatment for use by faculty members in their classes. This Institutional Research Guide is
more helpful for studies involving several classrooms and also provides a technical summary
of the SGE's development and characteristics. Section 1. an overview of the uses and structure
of the SGE, is included in both Guides.
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SECTION I. ABOUT THE STUDENT GOALS EXPLORATION

1. Infroduction

During the 1980s college administrators and faculty members increased their attention to
strategies for tmproving teaching and learning. Among other strategies for enhancing student
learning, faculty members have been .irged to set high expectations, increase curricular
coherence, and foster active student involvement. Concurrently, educators have discussed how
to assess the results of their efforts, that is, to determine if students are learning what faculty
intend them to learn.

Assessment advocates have considered two levels of data collection about student leamning.
One level of assessiment, first proposed by state policy makers and accreditors, involves
measuring students' learning outcomes and aggregating the results for programs or colleges.
The primary purposes of aggregation are to ensure public accountability of colleges and to
formulate institutional or state-wide improvement policies. Many of the early discussions of
assessment, centering on the state, institutional, and program level of measurement, were not
well-recetved or understood by faculty members and administrators. Another level of
assessment was proposed by those who believe that the best chance of tmproving student
learning vests with the initiative of individual instructors. This grass roots level of
assessment, linked closely with instructional tmproveinent, has come to be called "classroom
research” (Cross and Angelo, 1988).

The case for classroom-level assessment is strengthened by recent advances in cognitive
psychology. These advances indicate that (1) icamning is tmproved if teachers communicate
course objectives and discipline structure to students, (2) coherence depends on how well
students integrate new knowledge with old, and (3) strategies that help students integrate new
knowledge can be taught. This emphasis on how leamtng occurs as well as what is leaned has
helped to show that learning involves not only acquiring facts and principles, but also
increasing one's motivation and self-confidence about learning and acquiring useful learning
strategies. In recent conference agendas, these ideas have joined the discussions of
institutional assessment to provide a balanced assessment agenda at the classroom and college

levels for improving teaching and learning.

During assessment discussions educators are mindful of student differences. Both faculty
members and measurement experts recognize that mediating -rariables, such as a student's age,
gender, socioeconomic background. and prior academic preparation, affect what is learned and
should be considered when interpreting measures of student outcomes. Faculty aoften relate to
subgroups of students based on informal assessments of such characteristics. Measurement
experts, on the other hand, attempt to control statistically for the effects of student differences
when making comparisons. To cite an example, if an open-admission college serves an urban
area with many under-prepered students, this fact must be considered when student
achievement is compared with a nearby residential university serving well-prepared students.
To give another example at the classroom level, when ornw: instructor’s class has strong
academic background or special abilities, these attributes must be taken into account when
comparing class achievermnent with that of a more academically typical class taught by another
instructor. Some academic program reviewers judge it appropriate to adjust standards for
different groups of students, examining their progress in terms of thetr initial knowledge or
skill, an approach often called “value-added” measurement. Despite controversy over the
measurement techniques, many educators favor this "value-added” concept of progress.
Whether student progress is measured against a specified criterion or thrmugh a value-added
approach, it is customary to take account of readily observable student differences, such as
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gender or age, and to control statistically for differences in preparation that are detected by
aptitude or achievement tests.

In contrast with observed student characteristics or academic aptitudes, variations in student
goals and related motivational differences among students have seldom been included as
mediating variables when student outcomes are assessed. This is true even though the
standards against which student progress are measured typically stem from goals of faculty,
administrators, or legisiators. In fact, educators only rarely mention the goals students bring
to the classroom, how these goals aflect what is learned, or how student goals may change.
Over 2,300 teachers of introductory college courses told us in a recent survey that, compared
with student characteristics such as preparation and ability, they viewed student goals as
relatively untmportant in planning their courses (Stark et al. 1980). One reason for this
finding may be that instructors do not know the course goals of their students. Yet, both good
course planning and accurate interpretation of assessment data may depend upon students'
views of important outcomes. What they value and hope to achieve stimulates their learning
involvement and effort.

As we reviewed relevent research literature, we developed a better understanding of why
student goals have been neglected in assessment discusaions. In short. student goals are
neglected because there have been no useful instruments to measure the goals students bring to
courses. Educators have measures of broad goals for attending college, typologies to classify
students based on these broad goals, surveys of activities students pursue during college,
inventories of student satisfaction, and surveys to tap student opinion of the college's
environment ard goals. We have summarized these various measures elsewhere (Stark, Shaw
& Lowther, 1989). But we found no inventory to assess student goals for a specific course or to
help relate these goals to other characteristics or to student leaming. We concluded that such
an instrument was needed.

After considering several possible models, we developed a theoretical framework for a student
goals inventory (Stark, Shaw and Lowther, 1989). Based on this framework, we developed and
pilot-tested the Student Goals Exploration (SGE) over a five-year period. The SGE is now
suitable for field testing. This preliminary user's manual is to guide those at colleges and
universities who wish to be involved in fleld-testing the SGE.

We wish to make the SGE useful to educators responsible for fostering educational
improvement at each of the levels of assesament we mentioned earlier--the programmatic or
institutional level, and the classroom level. Since educators working at these two levels will
need to use different research strategies, we developed two sets of SGE inventories and two
User's * ides: The Institutional Research Set and the Classroom Research Set. Each set of
inven .ies comprises three versions, each of which can be used at a different point in a
student's education. Both sets of inventories were designed to help understand group
characteristics, rather than to counsel or advise individual students. (For a list of the SGE
versions and recommended uses, see Table 1))

The Institutional Research Set is useful for collecting data about goals of students fn multiple
classes or programs. The data collected are extensive and allow theoretically-based
explorations of relationships among self-reported variables that may influence students’
college and course goals. The versions of the SGE within the Institutional Research Set are
similar in format and length to the instrument we used for research on student goals when
developing the SGE. This sct may be used in program or college assessment by those familiar
v/ith social science research techniques. Such users will find this User's Guide for Institutional
Research, which contains technical information about the SGE, most helpful.
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The Classroom Research Set is for classroom instructors, working alone or with a few
colleagues. It is designed to help instructors understand the goals of students in their classes,
to facilitate two-way communication about the relationship between students' and teacher's
goals, and to allow the teacher to examine goal change informally over the course of a term.
Classroom researchers will wish to read Section 2 of this Guide as well as this introduction.

2. Theory and Assumptions

Our work in developing the SGE has been based on a theoretical framework we dertved from
appropriate literature and exploratory interviews with students taking introductory college
courses. A complete summary of the theoretical background is given in another source (Stark,
Shaw, & Lowther, 1989). We have summarized below the key assumptions we drew from the
literature and interviews,

1. In the simplest and most basic terms. goals are what individuals hope to achieve. Such
intentions motivate and direct human behavior. As do people in general, college
students attempt to behave in ways they see as useful and valuable. Students monitor
and revise both the value they attach to goals and the goals themselves i accord with
their perceived successes and failures.

' 2. Students have broad goals for attending college but, within the orientation provided by
these broad goals, they also have specific goals for particular courses they take or
. majors they choose.
3. Students’ goals for a course may not be as realistic, specific, clear, comprehensive, or
l challenging as the goals their teacher holds for the course. Some students may accept.

more readily than other students, goals that are assigned by an outside source such as
parents or teachers.

4. Many, but not all, college students are able to articulate their goals. Some are still
developing awareness of their own goals and have difficulty stating them without
prompts. They may also be in the process of acquiring new goals. Thus, they respond
more completely to survey type lists than to open-ended queries.

5. A student's goals for a specific course are multidimensfonal. They may encompass a
variety of different intellectual, personal, vocational, and social dimensions.

6. Students’ goals for courses may change while taking a course. Sometimes, but not
always, the change is what the teacher intends. If they understand the teacher's goals,
stud:nts may be more likely to revise their goals for a course to be more like their
teacher's.

7. Students’ goals for a course are linked with thetr feelings of self-confidence tn a
particular academic subject. with prior preparation in that subject, with study
strategles, and with a variety of spectfic goal attributes, such as whether the goals are
self-generated or assigned by others and whether they are long-term or short-term.

8. Students’ course goals influence their motivation to lcarn specific course material,
their reaction to course activities, and the type and intensity of effort they exert in
course-related tasks,

9. The effort students exert in academic tasks influences their learning outcomes. These
outcomes may include attaining their own goals as well as those assigned to them by
others.
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We represented these ideas graphically and interrelated them in a general framework to guide
development of a student goals inventory as shown i Figure 1 below.

In the conceptualization shown in Figure 1, we assume that students’ general college goals
precede the goals they hold for a specific course. Students bring to college previous experiences
that lead them to cevelop expectations about whether they need a specific course, whether they
will enjoy it, and how well they will perform in it. At both college and course levels, we show
the possible but unvertfied influence of general motivating factors (such as expectations and
self-asaesament) as well as preparation. These issues are tmportant at both college and course
levels because the seli-confidence a student feels about college in general may not transfer to a
specific course, nor is preparation for the specific course the same as preparation for college
generally.

In using this broad scheme as a guide for developing our inventary, we focused our attention on
the "fuzzy” concepts of goal patterns shown in the shaded areas of Figure 1. Since we had found
no instrument that provided descriptive measures of these goal patterns, we tried to buiid one

that would describe them multidimensionally for college goals and for specific courses. Most

of the questions we included in the Student Goals Exploration are intended to portray proflles
of student groups on these two sets of goal patterns.

In our research inventory, we also asked students to report information pertinent to some of
the other elements of the model, such as their background characteristics, academic
preparation, and their extent of satisfaction with that preparation. (Sometimes information
on background characteristics can be gathered from college flles instead of asking the student
to report it, but the students’ perceptions of their backgrounds are not available from flles.) To
measure some of the constructs shown in Figure 1, we incorporated segments of psychological
aud motivational surveys developed by others. For example, to assess course expectancy, self-
assessment of preparation, learning strategies, and self-efficacy, we used items from the
Motivated Strategies for Learning Questionnaire (Pintrich et al. 1989). To obtatn reports of
student effort, that s, activities they pursued outside of class, we borrowed questions from
Pace's early work on the Quality of Student Experience Survey (Pace, 1975, 1987). Each of these
scts of questions, drawn from other sources, will be described in more detatl later.

To complete our exploration of the theoretical framework, we need to examine more fully the
relationships among the various elements in Figure 1. We know more about these
relationships now than we did a few years ago but much remains to be discovered. We will
continue studying them as more data are acquired.
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3. Selecting the Appropriate SGE Version

In the discussion that follows, we describe the potential uses of the SGE that caused us to build
two sets of inventories from our research instrument.

There are two sets of SGE inventories, an Institutional Research Set and a Classroom Research
Set. They differ in purpose, intended audience, length, and how they should be administered.
When selecting the appropriate SGE Inventory Set to use, potential users should consider
carefully both their intended purposes and their intended audience.

The institutional research (IR) versions of the SGE are primarily for use by researchers or
academic leaders who are interested in identifying broad goal patterns among groups of
students in a program or an entire college. Such researchers may wish, in the stmplest case, to
describe goals of students majoring in a fleld. In a more complex instance, they may desire to
add students' gol proflles to an existing data base. This would allow study of the relationship
of goals to other variables, such as entering test scores, grade point averages, or measures of
specific student outcomes.

College administrators may want to examine whether the goals of groups of students change
over time, possibly as a result of particular courses, sequences of courses, or the entire college
experience. For such longitudinal studies there are three IR versions to use at different points
in a student's education. Those mast interested in the results of these types of SGE studies
typically will be groups of faculty or academic decision-makers. To identify any changes, the
institutional researcher will need to sample the student population appropriately and apply
suitable statistical tests. He or she will also need to tailor the technical report to the audience.
Because of the many influences students experience during college. the researcher needs to

exercise particular care in attributing student change to any particular educational experience.

The SGE set for classroom research (CR) is shorter than the IR set and can be used by an
instructor in a course. Like the IR set, the CR set also has three versions for use at different

times. The audience is the class and instructor (or, possibly, a group of classes and instructors).

Since the primary classroom purpose is to improve communication between faculty and
students, it is not essential to link the information with more comprehensive data bases, and
statistical comparisons usually are irrelevant. Class discussion generated by the SGE-CR
likely will focus on the importance of particular goal items and patterns within a specific
discipline, probing how the goals of students and teacher compare or how they change during
the semester. At the suggestion of classroom teachers preparing to field test the SGE, we have
prepared a brief parallel version, the Faculty Perspective Version, to help faculty members.
record the goals they hope their students will have.

In the Classroom Research set, some of the sections and several background questions are
designated "optional” to allow instructors to ensure student confidentiality if desired.
Detecting goal change with the SGE does require some student identification to match
responses, however. In the User's Guide for Classroom Research, we discuss some suggestions

for assuring confidentiality when desired and provide guidance about how to interpret changes
in student responses.
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Table 1
Versions of the Student Goals Exploration

Course Major field
Time 1 Time 2 Time 1 Time 2
(pre-test) (post-test) (pre-test) (post-test)

SGE-IR
Institutional research IR-1 IR-2 IRM IRM
(tull version)
SGE-CR
Classroom research CR-1 CR-2 CR-M CR-M
(brief version)
SGE-Faculty Perspectives Faculty - Faculty -
(course goals only) (any time) (any time)

Table 1 is a chart showing the two sets of Student Goal Explorations, each of which includes
three parallel versions. In both the CR and IR versions labeled #1 and #2, students respond for
a particular course in which they are enrolled. In the versions labeled M, students respond in
terms of the major fleld they have chosen. The first of the three versions (IR-1 or CR-1) is
intended for use at the beginning of the course or as a pre-test in a longitudinal study. Another
version (IR-2 or CR-2) is used at the end of a course, or as a post-test when the pre-test has been
given. The "major field" versions (IR-M or CR-M) can serve as buth pre-test (at the beginning of
the major) and post-test (near graduation), or, alternatively, the major field versions can be a
post-test when one of the other versions in the set has been given as the pre-test. Faculty
members use the "faculty perspective” version before administering the student versions.

The purpose of the SGE administration determines what sections of the instrument are most
important and which students should complete them. An institutional researcher
administering the SGE-IR Set may randomly select students from multiple sections of a large
course. He or she hopes to minimize differences due to instructor influence and to maximize
student response rates, the number of variables collected, and reliability and validity.

A classroom instructor who plans to discuss course goals with students, on the other hand, will
ask all students in the class to respond. When using the briefer SGE-CR, full discussion
typically is more tmportant than the statistical properties of the indices in the SGE. An
example serves to illustrate this point: We have found that students answering the SGE in
introductory mathematics courses often respond that "leaming to solve problems” is a goal.
but students in history courses do not find that goal important. Assuming that the history
instructor views this as an opportunity to expand student horizons, discussion might focus on
what problem-solving means in history. how historians go about solving problems, and so on.

in each SGE set, we have included opportunities for the researcher or classroom instructor to
add goal {tems of unique or local interest. For example, instructors in a college with a religious
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mission might wish to add college-wide and course-specific items that tap religious goals. A
biology instructor whose goal is to raise environmental consciousness may wish to expand the
number of goal items related to this aspect of the course.

To help the user, we describe below some ways in which the SGE could be used, and provide
some hypothetical examples. After describing the parts of the SGE and its indices, we will
return to these examples for further explication of classroom research possibilities in Section
2 of this Guide. More detail about institutional research possibilities is given in the Guide for
Institutional Researchers.

4. Sample Uses for the SGE

Uses of the Classroom Research Version (SGE-CR)

1.

Purpose; To help understand the goals of groups of students newly enrolled in courses,
including the special goals of any existing subgroups of students.

Administration: CR-1 near beginning of term; faculty members may wish to complete
the Faculty Perspective Version of course goals.

Audience: The instructor and students discuss the congruence of their goals, the
meaning of the goal statements to them. how the planned course activities relate to
goals.

Purpose: To assess changes in the goals of a group of students during a semester or year
of enrollment in a course (or a program) of study.

Administration: CR-1 at beginning of term (or CR-M when major is elected). CR-2 at
end of term (or CR-M near graduation)

Audience: The instructor; the faculty members in an academic department: possibly
groups of graduating students or recent program alumn.

Purpose: To assist a faculty group in planning courses that will capitalize on student
goals.

Administration: CR-1 at beginning of term or CR-M when major is elected.

Audience: Faculty committee examining course purposes, sequences, and activities to
improve student mottvation or to better serve students.
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Uses of the Institutional Research Version (SGE-IR)

i

Pwpose: To measure student goals as a mediating variable between intended student
outcomes and actual student outcomes. Specific instructional plans or strategics may
be used as experimental treatments,

Administration: Use IR-1 or [R-M at begtrining of specific course or major. Results may
be entered into data base with other pre-test measures such as aptitude, achievemient,
placement tests and outcome measures.

(Note that for a shorter and less comprehensive survey, CR-1 or CR-M could be used.)

Audience: Academic department faculty: college administrators, accreditors, state
boards, or other agencies that should be encouraged to interpret outcome data in terms
of information about pre-existing student goals.

Purpose: To explore the relationships between students' course-level (or major level)
goals and their feelings about studying, their expectations and study skills, their
college-level goals, and, at the term's conclusion (or graduation), the types of activities
pursued while enrolled in a course. Some of these potential relationships were shown
earlier in Figure 1.

Administration: IR-1 and IR-2, or two administrations of IR-M, or a serial
administration of IR-1, IR-2 and IR-M.

Audience: Academic department faculty; college administrators, accreditors, state
boards--wherever the outcome data are sent and should be interpreted in light of
student goals. Also educational researchers.

We encourage users of the SGE to be creattve in adding appropriate items and in regrouping
items in ways meaningful to specific disciplines and types of courses. Even so, at this point in
our brief discussion of uses and audiences of the SGE, there are some cautions we must
mention:

1.

Students answering all versions of the SGE keep in mind a specific course or major. As
a result, students responding for each different course or major are, in essence,
responding to different surveys. Thus, while it is appropriate to aggregate the responses
of all students reporting their goals for history courses, for example, no version of the
SGE is currently intended for use throughout an entire college. In short, SGE data
CANNOT BE AGGREGATED TO CREATE A TOTAL INSTITUTIONAL PROFILE because
students are responding in terms of specific classes or majors, not their entire college
experience. Currently, some of our fleld test collaborators are experimenting with
asking students to respond to the course goals iterns with their total college "general
education” in mind. Results will be forthcoming.

The SGE is intendex to help understand goals of groups of students. Student scores may
be entered into a data base that is used for making or confirming predictions about
groups studying the same subject, but the scores ar not reliable for single students. The
SGE is not tntended to be used as a source of data | » counseling or advising individual
students.
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3. There are no "norms” for the SGE since there are no “right" goals for students and
teachers to hold. Even for the same types of course, appropriate goals may differ fromn
college to college. We encourage colleges and instructors to establish their own goals.

4, Users in community colleges and in courses not included in our pilot studies should
examine the course-specific goal items and add items unique to their settings. Thus far,
the SGE has been pilot-tested only in four-year colleges.

5. Although we suggest adding goals to the SGE to be sure specific course goals are covered,
we urge that all items currently included be retained even {f they seem irrelevant. It is
often important to discover that what seems rrelevant to the instructor may not seem
80 to the student, or the reverse.

6. Even without discussing their answers, students' reflections on their answers to a pre-
test may affect how they respond to a post-test. Students who discuss SGE results with
their instructors are likely to be influenced even more. Therefore, it is best to pursue
only one of the several uses of the SGE with students in a single class section. If the
purpoee of using the SGE in one class is to collect data at two points in time to gain a
rough measure of change, do not discuss the congruence between student and teacher
goals with that class. If the purpose is to engage students in discussion, a longitudinal
study of goal change should not be plarined.

5. Sections of the SGE

Within each set of SGE inventories, certain groups of items are identical, while others are
modtfled to suit the particular purpose or stage of the student's education. For example,
inventories designed to be used with students in the major field contain modified versions of
questions directed at students in introductory courses.

Table 2 summarizes the parts of the SGE for Versions CR-1, CR-2, and CR-M. Shurtly, we will
describe the indices derived from each part of the SGE.

6. Overview of the SGE "Scales’

In Table 4, we summarize the indices or "scales” that we have dertved during pilot tests from
each section of the SGE. These "scales” do not meet the full technical definition of scales;
rather they are groups of related items that can be readily interpreted as representing a goal
construct. The list of scales given is for the most coiuprehensive inventory, the IR version. As
noted in Table 3, some scales were derived from optional parts in the CR version. Following
this overview, we discuss each scale, its meaning and the items comprising it. In Table 4, we
show the number of items on each scale and a measure of its internal consistency. Internal
consistency indicates the extent to which the items seem to tap the same idea; 0.00 indicates no
consistency, 1.00 is the greatest possible consistency. We will discuss the uses of the scales for
clasaroom research in Section 2 and for institutional research in the Institutional Research
User's Guide. Readers who are interested in additional information about the development of
the item nool and the statistical dertvation of the scales should refer to Section 3 of the Guide
for Institutional Researchers.
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. Table 2
. Groups of items Included in the SGE Institutional Research (IR) Versions
IR-1 IR-2 IR-M
' Groups of items (purpose) (tems) (tems) (tems)
Goals in attending college X X -
' (Students' college goals) (19) (19)
(Students' perceptions of goal
congruence with their teachers) X X -
' Locally inserted items (6) (6) (6)
Statements of students’ X X X
' purposes in college ? ) @
Goals for a specific course X X X
(or major) (110) (110) (110)
(Obtain score on typical scale for course or major;
l obtain profile of 15 general academic orientations;
examine responses to specific questions of interest)
l Locally inserted items (20) (20) (20)
Feelings about studying in course X - X
(or major) (18) (18)
. (Obtain profile of five goal attributes)
Expectations and study skills in course
' (or major) X X X
' (Obtain two measures of (18) (18) (18)
self-contidence toward course)
Student information X X X
' (Obtain demographic information, educational (31) (22) (29)
and career aspirations, perceptions of
academic preparedness, satisfactions
. and uncertainties about college)
Locally inserted items (9) (9) 9)
' Types of activities pursued in this course
(or major) X X
(Obtain end of term reports of (22) (22)
' activities students pursued.)
Preference for ways courses are organized in this major )7()
' (
Notes: ° Student information section is truncated in Version IR-2 since it is assumed that this versions will be
' matched by student number with pre-test surveys from IR-1.

€2
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Table 3

Groups of lems Included in the SGE Classroom Research (CR) Versions

CR-1 CR-2 CR-M
Groups of items (purpose) (tems) (ems) (items)
Goals in attending college X X -
(Students' coilege goals) (19) (19) (19)
Locally inserted items (6) (6) -
Siatements of students' X X X
purposes in college ] g @
Goals for a specific course X X X
(or major) (110) (110) (110)
(Obeain score on typical scale for course or major;
obtain profile of 15 general academic orientations;
examine responses to specific questions of interest)
Locally inserted tems (20) (20) (20)
Student information | X X X
(Obtain demographic information,
educational and career aspirations, (13) (13) (17)
perceptions of ac2demic preparedness) '
Typos of activities pursued in this course
(or major) - X X
(Obtain end of term reports of (22) (22)
activities students pursued.
SECTIONS TO CHOOSE
Feelings About Studying in course X - X
(or (18) (18)
(Obrain profile of five goal attributes)
Expectations and study skills in course
(or major) X X X
(Obtain two measures of (18) (18) (18)
self-confidence toward course)
Student information I (7) (6) 19)
(student satisfaction, personal information)
Locally inserted items (15) (15) (15)

Notes: ° Parts of the student information section are designated as optional modules in SGE-CR. It is assumed that

this information may not be useful to all classroom instructors and may be considered intrusive by some students,

espaciaily those enrolied in smail ciasses.
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Table 4
index of SGE Sections and Scales
Title of Section tems Consistency
GOALS IN ATTENDING COLLEGE SCALES:
Prepare for career and/or graduate/professional school 6 .69
Acquire a general education 9 .83
Nondirected 4 .69
EDUCATIONAL PURPOSE NA NA
{Each cf the seven items represents a distinct belief
about the purpose of college)
GOALS FOR SPECIFIC COURSE OR MAJOR
SCALES: GENERAL ACADEMIC ORIENTATIOM
Develop creativity 7 .85
increase self-understanding 8 .86
improve speaking skills 3 .78
Improve reasoning skilis 11 .89
Develop a ife philosophy 6 .81
Understand the world around me 8 .85
Work for social causes 7 .88
Develop scientific inquiry skills 5 .89
Prepare for a career 9 91
Gain expertise 7 .84
Develop human relations 9 .89
improve numerical ability 3 .92
Understand cutltural diversity 5 .84
Value leaming for its own sake 4 .69
Improve basic skills 4 .82
SCALES: SUBJECT-SPECIFIC GOALS
English 15 .89
History 13 .90
Sociology 15 .89
Psychology 10 .86
Biology " .88
Mathematics 7 .85
Fine arts 12 .90
Romance languages i .86
Introductory business 13 .85
Universally endorsed 1 .85

oy v
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Table 4 (continued)
Title of Section tems Consistency
FEELINGS ABOUT STUDYING (Optional in CR versions)
SCALES:
Goal ime frame (long-range) -] .75
Goal ime frame (short-range) 3 57
Goal Clarity 3 42
Goal source (expectations) 3 .59
Goal source (sel) 3 .33
EXPECTATIONS AND STUDY SKILLS (Optional in CR versions)
SCALES:
Setl-confident scholar 1 .81
Anxious student 7 72
TYPES OF ACTIVITIES SCALES (Post-test versions only)
SCALES:
Relates and applies coursework 5 79
interacts about coursework 4 72
Explores beyond assigninents 4 .70
Concentrates on task 2 T
Vil. PREFERENCES FOR COURSE ORGANIZATION (Major field only)
(Each of the seven items represents a distinct preference NA NA

for course sequencing)

D)
‘. X
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7. Scale items and Interpretation

Results from two years of developmental work and two years of pilot study provide
conaiderable evidence about the scales that we have dertved from the SGE. Except as noted, we
have been able to construct indices that have high internal consistency and seem to describe
the dimensions of students' goals in college and selected courses rather well.

In this section we explain briefly the meaning of each of the SGE scales listed in Table 4. The
actual items included on each scale are given in accompanying Tables 5-43.

Goals in Attending College

The first survey section poses 19 goals for attending college and asks students to indicate (on a
acale of 1 = not tmportant to 4 = essential) how important each is to them personally. In
addition, for the IR versions, students are asked to supply their perceptions of the importance
of these goals to their teachers. Our purposes here are to provide the academic leader or
researcher with a multidimensional profile of the students’ college goals and a rough measure
of the congruence students perceive between their goals and the goals they believe their
teachers have for them. It is not presumed that students will percetve their teachers'
expectations accurately. Rather, it is tmportant to recognize that perceptions of stmilarities or
differences help determine the ways in which students approach a course. (For the Classroom
Research Set we have omitted the students' perception of their teachers' goals, preferring that
the instructor engage students in discussion of differences.)

In both IR and CR sets, users can add up to six college goals of their own choice to the list of 19.

From students' responses to the 19 items about their college goals, the three scales described
below conaistently emerge; the relevant items are listed tn Tables 5-7. Students may strongly
endorse more than one purpose. The pattern of student responses comprises the shaded box in
Figure 1 labeled "college goal patterns.”

College-Level Goal Scales

- Prepare for Career and Graduate/Professional School: Consists of six items that
describe a career orientation. A concemn for a better job. high income, and material comfort is
evident. Students who endorse this scale strongly may choose to pursue these goals through
employment immediately after graduation or they may enroll in graduate or professional
school as a means to actieve their career goals.

- Acquire General Education: Reflects an interest in the intellectual offerings typical of
traditional higher education. The nine items that make up the scale describe a desire for
cultural knowledge and an interest in understanding the nature of an academic fleld.

- Non-directed Scale: Comprises four items that reveal no definite intellectual or career
motivation for pursuing a college education. External motivations, friends, or other soctal
reasons, are cited as reasons for attending college.
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Table 5
Goals for Attending College Scales

SCALE: Prepare for Career and Graduate/Professional School
ALPHA RELIABILITY: .69

Consists of tems that describe a caresr orientation. A concem for a better job, high income, and material comfort is
evident. Students who endorse this scale strongly, may choose 10 pursue these goals through employment
immediately after graduation, or they may enroll in graduate or professional achool as a means 10 achieve their career
goals.

item Number tem
1 To get a better job after college
3 To gain respect as an expert at something
9 To be able to make more money
10 To be able to have a successiul career
13 To prepare for graduate or protessional school
19 To improve one’s social position
Table 8
Goais for Attending College Scales

SCALE: Acquire General Education
ALPHA REL!ABILITY: .83

Reflects an interest in the intellectual offerings typical of traditional higher education. The nine items that make up
the scale describe a desire for cultural knowledge and an interest in understanding the nature of an academic field.

item Number item

2 To gain a general education
4 To improve study skills and reading habits
5 To prepare for a iife of meaningful participation in society
7 o become a more cultured person

11 To understand how knowledge is developed

12 To leam more about interesting things

16 To become an informed citizen and voter

17 ‘ To develop creative talents

18 To prepare for a life of service 1o society

RV
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Table 7
Goals for Attending College Scales

SCALE: Non-Directed Scale
ALPHA RELIABILITY: .69

Comprises items that reveal no definkte intelloctual or career motivation for pursuing a college education. External
motivations, friends, or other social reasons, are cited as reasons for attending college.

item Number ltem
6 To get away from home
8 To provide something to do
14 To meet family expectations
15 To be with friends

N =

‘.’ .
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A second section of the survey seeks student response to several staternents describing broad
purposes of attending college. Attempting to portray patterns of goals for attending college in a
somewhat different way, these responses represent seven distinct orientations. In order of
their appearance in the SGE, we use the following short-hand labels for these orientations or
purposes: (1) social change: (2) effective thinking; (3) systematic instruction; (4) vocational
orientation; (5) personal enrichment; (6) great ideas; (7) values clarification.

There are no right or wrong orientations toward college and students may strongly endorse
more than one of these purposes. We have compared responses of introductory students and
upper-class majors with an existing data bank of responses from a nationally representative
sample of faculty members teaching these same courses. This comparison shows that stu-ents
in all fields place more emphasis on the vocational purposes of college than do faculty
members, but they do not necessarily endorse the other purposes less strongly as a resulit.

Goals in Taking This Course

In this section, the heart of the SGE, students keep a particular introductory course in mind as
they answer (on a scale of 1 = not important to 4 = essential) whether each statement is a course
goal for them. The list contains 110 posaible course goals, most of which focus on aspects of
academic or intellectual development. Users may add course goals of local interest.

Two sets of scales, giving different portraits of students' course goals and, hence, useful for
different purposes, have been derived from these 110 goal items. We have called the two sets the
Subject-Specific Goal Scales and the General Academic Orientation Scales. The General
Academic Orientation Scales seem to have greatest promise as a multi-dimensional
representation of the fuzzy box labeled "Course Goal Patterns” in Figure 1. The Subject-Specific
Scales are more useful in comparing faculty and student goals for the same course.

Subject-Spectlfic Goal Scales

The nine subject-specific scales contain items that characterize the goals of students majoring
in a fleld, or those taking an introductory course in that fleld, or both. That is, we formed these
scales by selecting items that students s.tudying (or majoring in) a particular subject
consistently endorsed more strongly thun did students studying another subject. (See
Appendix 2 for profiles that tllustrate these differences.) Since we only included specific flelds
in the pilot tests, the number of these scales is lirnitcd. We encourage faculty members to
develop others appropriate to their courses.

Because students (and faculty) in related disciplines often share common goals, some jtems are
included in more than one scale. As a result, some scales are moderately positively correlated.
For example, students studying sociology and psychology share some goals. In contrast, the
subject-specific scales for students studying in sociology and mathematics courses have no
items in common. A tenth scale, which we call the "strongly endorsed scale,” includes a few
goal itens strongly endorsed by students regardless of the course in which they were enrolled.
While there were many such goal statements in earlier versions of the SGE, we retained only a
few to serve as a check on response patterns. The lists of itemns on each scale are shown in
Tables 8-17.
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Table 8
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in English Courses
ALPHA RELIABILITY: .89

tem Number item
6 To improve my study skills
14 To become aware of different philosophies, cultures, and ways of kife
19 To leam to organize my thoughts
24 To develop respect for and sensitivity to the views of others
25 To improve my writing abilities - to ¢ 3lop clear, comrect, and effertive
comimunication
29 To leam how things change over time
33 To find problems and solutions in literature and film that apply to my own kife
62 To improve my reading skills
65 To develop my creative talents
83 To increase my power to persuade others
84 To improve my speaking abilities
85 To leam how to use library facilities and other information sources
91 To understand my own abilities and limitations
102 To be able to write an excellent technical report
107 To overcome hesitancy about expressing my views in public
Table 9

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in History Courses
ALPHA RELIABILITY: .90

hem Number ftem
14 To become aware of different philosophies, cultures, and ways of life.
18 To develop a broader vision of the world
28 To understand events that people have tried to explain
29 To leamn how things change over time
37 To understand the world around me
53 To understand the complexity of the world
60 To gain a glcbal or international perspective
68 To help secure world peace
69 To understand the causes of war and peace
72 To leam how people have solved social problems
75 To develop leisure time interests
96 To understand how culture has developed
98 To leam how people govern themselves
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Table 10
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Sociology Courses
ALPHA RELIABILITY: .89

tem Number tem
14 To become aware of different philosophies, cultures, and ways of kfe
15 To leam appropriate social skills for different situations
18 To develop a broader vision of the world
24 To develop respect for and sensitivity to the views of others
27 To develop a philosophy of life
29 To learn how things change over time
36 To weigh and question the opinions of experts and authorities
38 To be able to make ethical and moral choices
48 To leamn how to work for important causes
52 To interpret evidence
67 To develop closer relationships with others
68 To help secure world peace
72 To leam how people have solved social problems
76 To help improve gender and racial equality
80 To contribute to the improvement of human welfare
Table 11

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Psychology Courses
ALPHA RELIABILITY: .86

tem Number tem
18 To develop a broader vision of the worid
24 To develop respect for and sensitivity to the views of others
38 To be able to make ethical and moral choices
67 To develop closer relationships with others
71 To understand scientific principles and concepts
72 To leam how people have solved social problems
80 To contribute to the improvement of human welfare
86 To improve my ability to handle stress
89 To establish standards of behavior
100 To develop a personal philosophy related to my work
5 ey
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Tabie 12
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Biology Courses
ALPHA RELIABILITY: .88

item Number tem
29 To leam how things change over time
38 To be abie to make ethical and moral choices
48 To leam how to work for important causes
70 To try to answer unsolved questions
71 To understand scientific prindples and concepts
88 To investigate the unknown
90 To become aware of the consequences of new applications in science and
technology
92 To develop keener awareness of my environment
97 To leam more about science
101 To understand how science has affected human life
103 To identify an appropriate career
Table 13

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Mathematics Courses
ALPHA RELIABILITY: .85

item Number tem
59 To leam to solve problems
63 To improve my skills in communicating by electronic means such as computers
7 To understand scientific principles and concepts
78 To learn to interpret numerical data
90 To become aware of the consequences of new applications in science and
technology
104 To improve my mathematical skills
109 To improve my self-confidence in mathematics

3.
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Table 14
Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Fine Arts Courses
ALPHA RELIABILITY: .90

item Number ltem
13 To develop friendships and loyalties of lasting vaiue
24 To develop respect for and sensitivity to the views of others
42 To use my imagination
65 To develop my creative talents
66 To enjoy works of art
67 To develop closer relationships with others
73 To have fun
75 To develop leisure time interests
77 To enjoy film
79 To create a composition, artistic work, or invention that no one has ever created
before
99 To become a happy person
110 To enjoy music
Table 15

Subject-Specific Goals in Taking This Course

SCALE: Typically Endorsed by Students in Romance Language Courses
ALPHA RELIABILITY: .86

item Number item
14 To become aware of different philosophies, cultures, and ways of life
15 To leam appropriate social skills
18 To develop a broader vision of the world
48 To leam to work for important causes
60 To gain a global or international perspective
72 To learn how people have soived social problems
75 To develop leisure time interests
80 To contribute to the improvement of human welfare
82 To promote international harmony
84 To improve my speaking abilities
96 To understand how culture has developed




Student Goals Explo-ation User's Manual - CR Guide

-

23
Tahle 16
Subjc 2-Specific Goals in Taking This Course
SCALE: Typically Endorsed by Students in Introductory Business Courses
ALPHA RELIABILITY: .89
item Number item
4 To weigh altematives when making decisions
8 To recognize broad principles when obsarving specific events
45 To understand current issues in this field
63 To improve my skills in communicating by electronic means such as computers

64 To become a knowiedgeable consumer
74 To achieve job security
81 To establish important contacts for the future
83 To increase my power to persuade others
84 To improve my speaking abikties
93 To succeed in business
94 To develop my leadership abilities
103 To identify an appropriate career
To leam how to acquire power

Table 17
Subject-Specific Goals in Taking This Course

SCALE: Strongly Endorsed by Students in Most Courses
ALPHA RELIABILITY: .85

tem Number tem

1 To build a record of achievement of which | can be proud

3 To enjoy leaming for leaming's sake

5 To see how ditferent facts and ideas fit together

46 To understand specific facts in this field

47 To leam things that will stimulate me to learn more on my own
51 To gain information that will be useful after college in my family life
55 To be able to perform credibly in my chosen occupation

56 To leam to accept challenges

58 To gain information directly useful in my current or future career
61 To use the skills and abilities | have more effectively

87 To eventuaily become an expert in my chosen field
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The Subject-Specific Scales will be most useful to classroom instructors or academic
department chatrpersons who are interested in examining the strength of student goals on the
scale characteristic of their fleld, and perhaps some related scales or items they believe to be
important. Since there are no right and wrong answers and no norms for the SGE, instructors
may modify the scales we tentatively provide for their fleld. Instructors in fields that have not
been included tn the pilot testing may add items typical for their fleld and may discover which
items in the current list are strongly endorsed by their students. They should also cownplete the
perallel Faculty Perspectives Version to see which items they, as instructors, choose.
Gradually, as the number of users expands, we will be able to add new scales that typify
students in other introductory courses and majors.

General Academic Ortentation Scales

We have also derived from the 110 course-level goals a set of 15 scales indicating the broad,
general types of learning goals that students seem to bring to courses. These scales reflect the
underlying patterns of association among these goals for students included in the introductory
courses and majors used in the pilot studies. A student may espouse 15 separate orientations
toward a specific course. Thus, in combination, these 15 scales present a multidimensional
picture of students' goals for a course that we have labeled a "course geal pattern” in Figure 1.
But the 15-scale profiles will be different for different courses. This is much more inforrnation
than is provided in most goal profiles, which frequently focus on such stmple dichotomies
such as career orientation versus intrinsic desire for learning. However, care must be taken to

remember that the profile applies only to the course for which a student is responding. The
items on each scale are shown in Tables 18-32.

The General Academic Orientation scales will be useful to campus leaders and researchers wlo
wish to describe students' orientations toward different disciplines in introductory courses
and to examine how these orientations change over time. They may also prove useful in
identifying groups of students taking an introductory course who have goals that are narrower
than the instructor views as desirable.

The 15 General Academic Orientation scales are listed below. They are arranged in order
beginning with the goal that varied most by discipline in our pilot tests (Develop creativity)
and ending with the goal which was quite common in all disciplines (Improve basic skills.)

- Develop creativity: Taps students’ desire to cultivate their aesthetic, artistic, and
leisure interests.

- Increase self-understanding: Made up of goal items that reflect an interest in self-
awareness. A desire to develop personal independence, self-worth, and an understanding of the
student's ablilities and limitations, are cited as reasons for taking a specific course.

- Improve speaking skills: Reflects a desire to develop confidence and expertise when
communicating orally with either a group of people or an individual.

- Improve reasoning skills: Reflects a wish to develop a general ability to analyze,
synthesize and organize knowledge.

- Develop life philosophy: Represents students' desire to develop a set of principles that
will guide them through life.

3
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- Understand the worid around me: Endorsed by students who wish to understand the
world from several different perspectives. The items included in this scale reflect concerns
with biological. societal, and economic world issues.

- Work for social causes: Denotes both an interest in world issues and a desire to work
for the improvement of world society.

- Develop scientific thqutry skils: Reflects a desire to understand the structure of
knowledge in the aciences. and the effects of scientific inquiry on the world.

- Prepare for career: Comprises items that reflect students’ (lesire to apply their
coursework to their current or eventual career or future position in society.

- Gain expertise: Implies student concern with mastering 4 specific body of knowledge
in thefr course or fleld.

- Develop human relations skills: Delliieates a destre to develop the skills needed for
meaningful personal associations.

- Improve numerical abiity: Indicates a concern with acquiring basic skills in
mathematics.

- Understand cultural diversity: Reflects an interest in comparing the similarities and
differences of various cultures.

- Value learntng for its own sake: Represents a general interest in the intellectual
offerings of a specific course or field.

- Improve basic skills: Indicates a concern for developing the skills necessary to
succeed in college. Items denote a desire to improve reading, writing, and library skills.

Feelings About Studying in This Course
(Optional in CR versions where privacy may be a concern.)

The 18 ttems in this section were intended to .'ssess several attributes of goals discussed in
psychological literature but often ignored in educational research. These attributes include
goal difficulty, goal ttme frame (long-range or short-term), goal clarity, and goal source (self or
assigned by external source). Despite several trials, we have not been totally successful in
developing unidimensional and reliable scales that tap all of these attributes the five current
scales (shown in more detail in Tables 33-37) are:

- Goal time frame (long-range): Includes items that describe an intrinsic enjoyment of
studying and learning in the course (or field) in question. A sense of satisfaction accompanies
the studying process for students who endorse this scale.

- Goal time frame (short-range): Indicates a preference for short-term learning
assignments of only moderate difficulty

- Goal clarity: Implies a preference for clear assignments and purposes.

- Goal source (expectations): Contains {tems that tap students' external motivation for
completing study tasks.

- Goal source (self): Student believes he or she should set own goals in college and
courses rather than accept goals originating with others.

35
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Table 18
General Academic Oriertation Scales

SCALE: Develop Creativity
ALPHA RELIABILITY: .85

Taps students’ Jdesire to cultivate their aesthetic, artistic and leisure interests.

item Number ltem
65 To develop my creative talents
68 To enjoy works of art
73 To have fun
75 To develop leisure time interests
79 To create a composition, artistic work, or invention that no one has ever credted
before
77 To enjoy film
110 To enjoy music
Table 19
General Academic Orientation S:ales

SCALE: Increase Self-Understanding
ALPHA RELIABILITY: .88

Made up of goal items that reflect an interest in self-awareness. A desire to develop personal
independence, seif-worth, and an understanding cf the student's abilities and limitations, are cited as
reasons for taking a specific course.

ftem Number em
20 To develop personal independence
21 To leam skills that enrich my daily ife
33 To find problems and solutions in kterature and film that apply to my own fe
41 To increase my self-confidence or sense of self-worth
42 To use my imagination
91 To understand my own abilities and imitations
99 To become a happy person
108 To understand my own interests
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Table 20
General Academic Orientation Scales

SCALE: Improve Speaking Skills
ALPHA RELIABILITY: .78

Reflects a desire to develop confidence and expertise when communicating orally with either a group of
people or an individual.

Rem Number item
83 To increase my power to persuade others
84 To improve my speaking abilities
107 To overcome hesitancy about expressing my views in public
Table 21

General Academic Orientation Scales

SCALE: Improve Reasoning Skills
ALPHA RELIABILITY: .89

Reflects a wish to develop a general ability to analyze, synthesize and organi-e knowledge.

Rem Number e
4 To weigh altemnatives when making decisions

10 To improve my reasoning ability- to recogmize assumptions, make logical
inferences, and raach cofmect conciusions

11 To understand how scholars gain new knowledge or understanding

30 To develop the ability to see relationships, similarities, and differences among
ideas.

31 To draw my own conclusions

32 To appreciate individuality and independence of thought and action

36 To weigh and question the opinions of experts and authorities

39 To predict specific events from broad principles

47 To leam things that will stimulate re 10 leam more on my own

49 To make effective decisions

52 To interpret evidence




Student Goals Exploration User’'s Manual - CR Guide

28

Tabie 22
General Academic Orientation Scales

SCALE: Develop Life Philosophy
ALPHA RELIABILITY: .81

Represents students’ desire 10 develop a set of principles that will guide them through ife.

item Number tem
23 ;odovolopmocqnenybfhamoasumd\m
2 0 deveiop a philosophy of ife
as To become more broad-minded
38 To be able to make ethical and moral choices
43 To develop a capacity for self-evaluation
100 TO Cevelop a personal philosophy related to my work
Table 23
General Academic Orientation Scales

SCALE: Understand the World Around Me
ALPHA RELIABILITY: .85

Endorsed by students who wish to understand the world from several different perspectives. The items
included in this scale reflect concemns with biological, societal, and economic world issues.

tem Number em
26 To become better informed as a citizen
28 To understand events that people have tried to explain
29 To learn how things change over time
34 To understand how humans have leamed 10 cope with nature
37 To understand the world around me
48 To leam how to work for important causes
50 To be able to debate both sides of an issue effectively
53 To understand the complexity of the world
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Table 24
General Academic Orientation Scales

SCALE: Work for Social Causes
ALPHA RELIABILITY: .88

Denotes both an interest in world issues and a desire to work for the improvement of world society.

Ntem Number item
68 To help secure world peace
69 To understand the causes of war and peace
72 To leam how peop:e have solved social problems
76 To help improve gender and racial equality
80 To contribute to the improvement of human welfare
82 To promote international harmony
92 To develop keener awareness of my environment
Table 25
General Academic Orientation Scales

SCALE: Develop Scientific Inquiry Skills
ALPHA RELIABILITY: .89

Reflects a desire to understand the structure of knowledge in the sciences and the eftfects of scientific
inquiry on the world.

ltem Number Item
70 To try to answer unsoived questions
71 To understand scientific principles and concepts
90 To become aware of the consequences of new application in science and
technology
97 To leam more about science
101 To understand how science has affected human life
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Table 26
General Academic Orientation Scales

SCALE: Prepare for Career
ALPHA RELIABILITY: .91

Comprised of items that reflect students’ desire to apply their coursework 1o their current or eventual
career or future position in society.

item Number ltem
54 To achieve sodcial status or prestige
63 To improve my skills in communicating by electronic means such as computers
64 To become a knowiedgeable consumer
74 To achieve job security
81 To establish important contacts for the future
93 To succeed in business
94 To develop my leadership abilities
95 To acquire greater decision-making responsibility in my job
105 To leam how t0 acquire power
Table 27

General Academic Orientation Scales

SCALE: Gain Expertise
ALPHA RELIABILITY: .84

Implies student concem with mastering a specific body of knowledge in their course or field.

item Number ftem
45 To understand current issues in this field
48 To understand specific facts in this field
51 To gain information that will be useful after college in my family ife
55 To be able to perform credibly in my chosen occupation
58 To gain information directly useful in my current or future career
61 To use the skills and abilities | have more effectively
87 : To eventually bacome an expert in my chosen fiekd
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Table 28 '
General Academic Orientation Scales

SCALE: Deveiop Human Relations Skills
ALFHA RELIABILITY: .89

Delineates a desire 1o develop the skills needed for meaningful personal assoziations.

item Number ftem
7 To leam to get along with different kinds of people
12 To prepare for a life of service to others
13 To develop triendships and loyalties of lasting value
15 To learn appropriate social skills for different occasions
16 To develop the ability to work well with others in a group
22 To listen effectively to what others are saying
24 To develop respect for and sensitivity to the views of others
44 To help others who need my skills or services
67 To develop closer relationships with others
Table 29

General Academic Orientation Scales

SCALE: Improve Numerical Ability
ALPHA RELIABILITY: .92

Indicates a concemn with acquiring basic skills in mathematics.

ftem Number item
/8 To learn to interpret numerical data
104 To improve my mathematical skills
109 To improve my self-confidence in mathematics
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Table 30
General Academic Orientation Scales

SCALE: Understand Cultural Diversity
ALPHA RELIABILITY: .64

Refiects an interest in comparing the similarities and ditferences of various cultures.

item Number item
14 To become aware of different philosophies, cultures, and ways of life.
18 - To develop a broader vision of the worid
60 To gain a giobal or itemnational perspactve
96 To understand how culture has developed
98 To leam how people govermn themsaives
Table 31
General Academic Orientation Scales

SCALE: Value Leaming For its Own Sake
ALPHA RELIABILITY: .69

Represents a general interest in the intellectual offerings of a specific course or field.

Item Number tem
2 To discover new ways of seeing and doing things
3 To enjoy learning for leaming's sake
5 To see how different facts and ideas fit together
106 To expiore the world of ideas
Table 32
General Academic Orientation Scales

SCALE: improve Basic Skills
ALPHA RELIABILITY: .82

Indicates a concemn for developing the skills necissary to succeed in college. ltems denote a desire 1o
improve reading, writing, and library skills.

ltem Number tem
25 To develop my writing abilities- to develop clear, correct and effective communication
62 To improve my reading skills
85 To leam how to use kbrary facilities and other informational sources

102 To be able to write an excellent technical report

4.
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Table 33
Feelings About Studying in This Course

SCALE: Goal Time Frame (long-range)
ALPHA RELIABILITY: .76

Includes items that describe an intrinsic enjoyment of studying and leaming in the course (or field) in
question. A sense of satisfaction accompanies the studying process for students who endos se this scale.

item Number Rem

in the long run, study in this field wil help me to get ahead in the worid

When | complete a learning activity | usually get a sense of satisfaction

In this course, setting long-range goals is important

| compilete daily learning tasks primarily because | enjoy them

| find learning in this field is very exciting and challenging

| ke to plan my leaming activities over a long time frame so they will fit together

- -
ONLWN -

Table 34
Feelings About Studying in This Course

SCALE: Goal Time Frame (shcrt-range)
ALPHA RELIABILITY: 57

Indicates a preference for short-term leaming assignments of only moderate difficulty

tem Number ftem
9 | prefer to set short-range goals so that | can get a sense of satisfaction and
achievement
11 | would rather tackle easy problems than difficult ones
14 It | senge | can't achieve a goal, I'd rather set one that is easier to reach
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Table 35
Feelings About Studying in This Course

SCALE: Goal Clarity
ALPHA RELIABILITY: 42

Implies a preference to have clarity about assignments and the purposes they are expeciad to achieve.

item Number tem
7 | foel obliged to work hard only if | can see the importance of the task
8 | lsam best when my instructor makes it clear what the goals of each assignment are
13 | loam best if | see a direct relation between my assignments and my iong range goals
Table 36

Feelings About Studying in This Course

SCALE: Goal Source (Expectations)
ALPHA RELIABILITY: 59

Contains items that tap students’ external motivation for completing study tasks.

ltem Number item
5 I should complete what is expected of a person of my capability
6 | would work hard to get good grades even if | didnt like the coursework . _
12 Even when study materials are dull and uninteresting, | believe | should keep working until
| am finished
Table 37

Feelings About Studying in This Course

SCALE: Goal Source (Sef)
ALPHA RELIABILITY: 33

Student believes he or she should set own goals in college and courses rather than accept goals
originating with others.

hem Number item
10 | befleve | should set my own goals rather than accept someone else's goals for me
17 | seldom need to seek advice about what my goals should be
18 Deciding what topics | study should be my own choice rather than my instructor's choice

L";
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Exjectations and Study Skills in This Course
(Optional in CR versions where privacy may be a concern.)

The items included in this section of the SGE were drawn from various pilot versions of
NCRIPTAL's Motivated Strategies for Learning Questionnaire (Pintrich et al., 1989). The
selected items were intended to assess students’ seif-confidence (or anxiety) about the target
course, their expectations of success. their use of organizing learning strategies, their diligence
when studying, and their desire to achieve independence in learning activities. Note that these
and related ideas are included in our theoretical framework as outlined in Figure 1. We found
two underilying scales: one includes both student confidence and types of study habits, and the
other only confidence (lack of). We have called these the "Levels of Confidence” Scales (Tables
38-39). They seem to describe "self-efficacy” for this course, as well as learning strategies in
use.

- Seif-Confident Scholar: Includes items that tap students' confidence in their own
ability to succeed in the course. The study habits students report using in this scale typically
focus on integrating material, thus the term "scholar.”

- Anxious Student: Endorsed strongly by students who report diligent study but seem to
believe they have not yet mastered the art of being a successful student. A focus on the
possibility of failure, rather than success, is linked with detail-oriented study habits.

Types of Activities Pursued in This Course

These 21 items, describing acttvities students report having pursued during the course (or
major), are used only in post-test or major fleld versions (IR-2, IR-M, CR-2, CR-M) when
students can legitimately report their recent class-related activities. The items are modeled on
carly items tested by C. Robert Pace as he developed the College Experience Questionnatre, now
known informally as the "Quality of Effort" Scales (1975, 1987). Although Pace's measures of
student effort refer to the entire college experience, we ask the students to report effort in a
specific course. Used in this way, the activities reported will reflect course assignments and the
nature of the fleld as well as student effort. In our theoretical framework, Figure 1, these scales
are represent.d by the box labeled “Student Effort.”

Four derived scales that group similar types of course activity are described below and the
items on each are shown in Tables 40-43.

- Relates and applies coursework: This scale taps students' inclination to focus on
integrating what is learned ir a class (or major) with other courses or life situations. The scale
also describes learning activities that focus on integration and concept-learning rather than
memorization.

- Interacts about coursework: This scale is not always distinct for individual courses
but it does describe activities pursued by students reporting about their major field. The types
of activities it represents point to an integration of students’ academic and social lives.

- Explores beyond assignments: This scale consists of items that describe intellectual
aZtivities extending beyond the assigmnents of a particular course or major. These activities
portray students who have become excited about a particular fleld of study.

- Concentrates on task: This set of itemns describes study activities that continue for an
extended period of time.

P
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Preferences for Course Organisation
(Major Versions IR-M and CR-M only)

These seven statements, based on the work of Posner and Strike (1976), describe students’
preferences for how material taught in courses should be organized. They are not included in
the framework tn Figure 1. Rather, these items are experimental We hope to gain some
‘mowledge of how students' preferences emerge as they reach advanced stages in their
education. Because of their complexity and the difficulty beginning students have in
interpreting them, we have included them only in the surveys to be used with upper-class
majors (Versions IR-M and CR-M). For faculty, we have found that particular modes of course
organization are linked to views of the discipline and beliefs about the purpose of education.
We have little information as yet about how students respond to these statements but we
presume that students majoring in a fleld may become socialized to think like the faculty
teaching in that field.

Student information

In addition to standard demographic information, this part of the SGE setks information
about students' educational and career aspirations, perceptions of their preparedness for
college, certainty about educational and career goals, and satisfaction with college. These
ftems may be used to estimate "college expectancy,” "course expectancy,” and self-assessment of
preparation as shown in Figure 1. As noted carlier, for the Classroom Research versions, some
personal questions are in an optional section. The extent to which these items are used will
depend largely on the purposes the user has in mind and the extent to which it makes sense to
examine responses of subgroups of students.

Addition of Local Items and Using the Item Pool

The SGE was constructed from an extenstve pool of items gathered from many sources. During
development, most items that were answered in a uniformly positive or a uniformly negative
way by most students were discarded, since they provided little information helpful to teachers
or researchers in understanding course goals of different groups of students. The retained
items were those that best differentiated among students taking very different types of courses
and majors. As a consequence, the SGE does not include all the reasons why students may be
taking a course, or all the reasons their teachers might hope they would hold.

In addition, origtnally, many items referring to personal and social goals of students were
included in the SGE. Students who were asked about goals they hoped to achieve in a given
course, however, seldom saw these personal and social goals as relevant. Therefore, the goal
items retained in the SGE are mostly of the type one would call academic, intell. >tual or
vocational. For these reasons, we encourage faculty members or researchers to add suitable
local items, possibly drawing as well from the pool of items we decided not to include, which is
in Appendix 3.
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Table 38
Expectations and Study Skills in This Course

SCALE: Self-Confident Scholar
ALPHA RELIABILITY: .81

Includes items that tap students’ confidence in their own ability to succeed in the course. The study
habits students report using in this scale typically focus on integrating material, thus the term “scholar”.

item Number item

5 When | study new materal, | often skim it t0 see how i is organized

6 When | study for exams | integrate information from different sources, such as
lectures, reading, and discussions

7 When reading | try to reiate the material to what | already know

8 | begin with course material but develop my own ideas about the topics

9 | believe | will receive an excelient grade

10 When | study a topic, | try to make everything fit together

11 | am confident that | can leamn the basic

12 I'm certain that my own ability will result in my being successful

13 When having difficulty recalling something, | make an effort to recall something
eise that might be related to it

15 | prefer leaming activities that are challenging or arouse my curiosity even if they
are difficult

18 if | want to get a good grade, it depends on what | do

Table 39

Expectations and Study Skills in This Course

SCALE: Anxious Student
ALPHA RELIABILITY: .72

Endorsed strongly by students who report diligent study but seem to believe they have not yet mastered
the an of being a successful student. A focus on the possibility of failure, rather than success, is not
related to integrative study strategies, but may focus more on details.

item Number item

1 When | take tests | think of the consequences of failing

2 | have difficulty identifying the most important points in my reading

3 | seldom ask my instructor to clarify concepts that | dont understand well

4 When | take a test | think about items on other parts of the test | cant answer
14 | often find that | read assignments but don't know what they are all about
16 it is sometimes hard for me to go on with my work if | am not encouraged
17 When coursework is difficult, | either give up or study only the easy pars

-
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Table 40

Types of Activities Pursued in This Course

SCALE: Relates and Apples Coursework

ALPHA RELIABILITY:

This scale taps students’ incination to focus on integrating what is leamed in a cias” (or major) with other

courses or ife situations. The scale also describes learning activities that focus on integration and
concept-learming rather than memorization.

item Number ltem
4 | thought about applications of the material fo other s%..ations
7 | looked for some basic organization in course materials
14 | trled to see how different facts and ideas fit together
20 | tied 1o relate the material to ideas and experiences of my own
22 | related what | leamed in this field to my other courses
Table 41

Types of Activities Pursued in This Course

SCALE: Interacts About Coursework
ALPHA RELIABILITY: .72

This scale is not always distinct for courses but it is so for students reporting about their major field. The
types of acti sities it represents point to an integration of students' academic and social ives.

em Number

tem

11
16
17

| discussed the subject matter of this field with other students for an hour or
longer

| told friends about the interesting materials or ideas in this field

| helped another student with crursework

| recommended this fiekd to othar students

12,
‘20
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Table 42
Types of Activities Pursued in This cQurse

39

SCALE: Explores Beyond Assignments
ALPHA RELIABILITY: .70

This scale consists of items that describe intellectual activities extending beyond the assignments of a
particular course or major. These activities portray students who have become excited about a particular

field of study.

item Number ftem
1 | read a book related to this field that was not an assigned reading
10 | participated in a research project related to this field
15 | read newspaper items related to coursework
19 | spent five hours or more looking up references in the library and taking notes
related to coursework
Table 43 v

Types of Activities Pursued in This Course

SCALE: Concentrates On Task
ALPHA RELIABILITY: .7

Describes study activities that continue for an extended period of time.

item Number tem
6 | spent a concentrated period of time--three hours or longer without interruption--
studying in this field
13 | studied at least four hours or longer on coursework during the weekend
4.
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SECTION Il. USING THE SGE FOR CLASSROOM RESEARCH

1. Using the SGE in Classrooms and Programs

This section of the User's Guide is written for faculty members or academic program
chatrpersons who seek to tmprove the educational process by understanding students’ goals.
Faculty members who use the SGE for clasaroom research in the ways described here need no
specizl expertise tn test adminiatration, research methods, or statistics. The information
provided by the Student Goals Exploration is helpful to classroom instructors and academic
administrators because the SGE ascertains students’ goals for specific courses and majors. The
group responses may be interpreted and discussed by both students and faculty members
directly and openly.

Here we describe several classroam and program level uses of the SGE, suggest ways to
administer the SGE for these purposes, and provide simple methods of scoring student
responses so that the results can be used promptly. All possible uses are not suggested here;
individual faculty members may develop other uses to suit their needs. Users who wish to
know more about how the SGE was developed, study the wide range of its assessment uses, or
learn the technical prop-.ties of its acales, should also read the SGE User's Guide for
Institutional Researchers, including the section on Technical Li...rmation.

2. Classroom Research Versions of the SGE
There are three versions of the SGE within the Classroom Research Set:

Classroom Research-1 [Beginning of Course (CR-1) Version]. This version examines goals that
students bring to their college courses. It should be aJministered during the first week or two of
a course when enrollment has stabilized. Originally designed for introductory courses, the
SGE-CR-1 can also be used for intermediate courses. However. instructors using the SGE in
intermediate or advanced courses may wish to supply more goal items spectfic to the field. (See
page 45 for instructions).

Classrcom Research-2 [End of Course (CR-2) Version]. This version examines students’ goals as
they complete college courses. When used in tandem with Version CR-1. changes in magnitude
and direction of goals during a term may be examined. Research on the first year of college
suggests that students may experience much goal change during the first semester or year of
study. SGE-CR-2 should be used close to the end of the term but before students are preoccupied
with preparing for examinations.

Major Field (CR-M) Version. This version examines goals that students hope to achieve in
their chosen major. When used in conjunction with SGE-CR-1, it can show changes in
magnitude and direction of goals for the same discipline over time in college. Faculty in
particular departments may wish to add specific items.

Faculty Perspective Version. This separate listing of possible course goals makes it convenient
for faculty members to record their own course goals and compare them with those of students.

3. Examples of SGE Uses
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Faculty members can use the SGE for varied purposes. Below, we discuss a few examples
briefly, and indicate the appropriate SGE Version(s) to use.

1, Purpose. To help instructors obtain information about the course goals of their
students.

Versionn SGE-CR-1

Discussion: Many faculty members wish to design classroom activities or choose
lecture examples that relate to their students’' goals. Such instructional plans often
make the subject matter more meaningful to students and increase their motivation to
learn. Furthermore, faculty members may hope to encourage students to develop goals
they do not initially hold for the course. Administering the SGE early in the term will
help faculty members identify both the goals students bring to the course, and the goals
they don't have that the instructor considers desirable,

The instructor may compare the goals of student sub-groups based on one or more of the
student information qu~siions or attitude scales included in the SGE. For example: Do the
course (or major) gozis of students who feel they were well prepared for the course differ from
those who view thedr prior preparation as weak? Do the goals of older students differ from
younger students? What about those who feel certain about their future career path compared
with those who are uncertain? How about those students taking a required course who plan to
major in a very different fleld? Do students who have had previous work in the same subject
have different goals from those who are new to the fleld?

2. Purpose: To provide a basis for class discussion of the congruence between instructor’s
and students' goals.

Version: SGE-CR-1; Faculty Perspective Version

Discussior: Psychologists, educational researchers and experienced college teachers
agree that students learn better if the instructor's goals and expectations are
communicated to them clearly. Students also learn better in settings where their own
views are valued. Thus, classroom atmosphere may be tmproved if communication
about goals flows from student to instructor as well as from instructor to student.
Instructors and students who recognize discrepancies between their goals can work
toward the convergence of the two sets of goals. To achieve this, both students and
instructor shouk! complete the SGE early in the course and then hold a discussion about
goals based on tabulations or profiles the instructor constructs for the group. We have
provided a separate SGE "Faculty Perspective” survey for convenience.
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Purpose: To examine how students' goals change as they advance through their studies.

Version: °* SGE-CR-1 and SGE-CR-2 to compare student responses at beginning and
end of a course
¢ SGE-CR-1 and CR-M to compare introductoty course students with those
who decide to major in the field
* SGE-CR’-M (ttme 1) and CR-M (time 2) for tracking the goal changes of
majors in the fleld

Dtscussion: Since most faculty members hope that students will develop greater
interest in and appreciation for their discipline, they view such goal changes as
desirable educational outcomes for students. By administering the SGE to the same
students at two points in time, instructors can determine whether the direction and
magnitude of goal change for the group are consistent with program objectives. Of
course, care must be taken to compare only the same students at the two points in time;
goals of a group may appear to have changed if those who dropped out or those who
joined belatedly are included tn the comparison.

Purpose: To improve student self-aw..reness by presenting goal profiles of current
students.

Version: SGE-CR-1, SGE-CR-2 or SGE-CR-M

Dtscussion: Students who are considering an academic major often ask themselves:
"Am | like other students who major in this fleld?" "Is this a program where I am likely
to fit in?" "Do I have the interest and motivation it takes to succeed in this subject?”
Although the SGE is not designed to be a counseling tool for individual students, a
beginning student can gain insights by privately comparing his or her goal profile with
goal profiles of students already majoring in the program, as developed and made
available by the faculty. Instructors or academic leaders who suggest using the SGE in
this way should stress that there are no "right or wrong" goals and that particular goal
patterns may not predict success in the discipline.

Purpose: To consider possible adjustments tn academic programs that better recognize
and fulfill the goals of current students.

Version: For introductory courses, SGE-CR-1 or SGE-CR-2
For majors, SGE-CR-M

Discussion: An academic committee can compare a goal profile of student majors or
prospective majors with a department's curriculum plan. For example, as students take
increasingly advanced courses in the major, which of their goals do not seem to be
addressed in the sequence of courses? Which attitudes toward study in the major fleld
might become more positive if curriculum adjustments were made? Is there need for an
orientation course to help students establish workable goals for their upper-division
work, or a capstone course to help them relate what they have learned to the next steps

4 |
(o
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in their education or career? Such comparisons may reveal curricular gaps related to
particular goals of students.

6. Pwrpose: To examine how student goal patterns affect achievement of educational
outcomes.

Version: SGE-CR-1 or SGE-CR-M: Faculty Perspective Version

Discussiorc Just as students who have a strong desire to take a course may evaluate the
instructor more favorably, students who have course or major goals most like those of
their instructors may give more eflort to academic tasks, thus enhancing achievement.
Using the SGE, instructors may compare the achievement of groups of students whose
goals are initially most and least like their own. If there are differences in
achievement, the instructional task is to decide how to tmprove the effort of those
students who are least aften motivated by goals of their teachers. Of course, academic
achievement is not the only desirdble student outcome that could be used here as a
success measure. Note for example, that in Figure 1 we refer to the students’ goal
attainment rather than academic achievement, which may or may not be the student’s
original goal. Other measures might include enjoyment of a field of study, facility with
particular types of course assignments, or decisions to major in the fleld.

4. Choosing Appropriate SGE Sections

For the purposes we have suggested, most classroom instructors will want to use the SGE-CR
sections entitled: Goals for Attending College, Goals for This Course (or major), and Student
Information. The Student Information Section will provide sufficient information for most
classroom subgroup comparisons, such as examining students by age, gender, ethnicity, or
academic preparation. Student ID numbers are needed for classroom research uses of the SGE
only {f the instructor plans to follow with a post-test version such as CR-2 or CR-M. or to match
the goals information with other information such as course grades.

In some settings, students may be concermed about answering questions they judge to be too
self-revealing or invastve. For example, if their Student ID Number or another means of
identification is requested, or if the class is small, students may not reveal their trepidations
about studying in the course or their expectations of success. To gain accurate information
about the types of study habits students employ in the class and the levels of confidence they
have as students, and their expectations of success, the instructor may wish to administer
some sections of SGE-CR anonymously, Or, the instructor may simply wish to omit these
sections. To give the instructor a choice, we have placed some of the SGE-CR sections last in the
survey. We have indicated in the student’s instructions that their teacher will tell them
whether to complete the final sections of the SGE-CR. The sevtions from which the instructor
may select in the SGE-CR-1 are; "Feelings about Studying in This Course,” "Expectations and
Study Skills in this Course.” "Student Information II." The questions in "Student Information
II" are tmportant if the instructor desires to gain information about student satisfaction and
related matters or to test some part of the theoretical framework in Figure 1, but they are
slightly more personal than those in Student Information I.

For the SGE-CR-2, the sections can be selected in the same manner as in the SGE-CR-1. Since
SGE-CR-2 is intended to be administered at the end of the term, students may then have fewer
objections to completing some of the more sensitive sections of the SGE. By using these
sections, instructors can gain considerable information about students’ enthusiasm for course
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activities. This end-of-course information is useful even if the same sections of the SGE-CR-1
were not used at the beginning of the term. The section entitled "Types of Activities Pursued in
this Course” is an additional choice in SGE-CR-2. Students seldom consider the questions in
"Types of Activities” intrusive and their answers are particularly useful for instructors who
want to consider adjustments in their instructional activities. However, if students believe
their grade will be influenced, they may not answer this section accuratesy. If this is likely to
happen, instructors coukl consider asking students to return this portion of the SGE by mail
after grades are isgued. Using the mail, however, precludes class discussion about why they did
or did not pursue various types of activities. Such a discusaion may be particularly valuable to
the teacher who wishes to learn what mottvates students to carry out or avoid certain course-
related activities.

For the SGE-CR-M, "Types of Activities Pursued in this Major” is a regular SGE section since
students typically are reporting on activities they pursued in several courses in the major, not
a single course. The other choices of sections mentioned for CR-1 and CR-2 are also available
in CR-M.

Instructors must consider carefully the trade-offs between ensuring student anonymity and
reducing response rates by asking students to complete sections to which they may object. If a
longitudinal study using both CR-1 and CR-2 (and/or CR-M) is planned, some specified six-digit
identification number known only to the student, for example the month, day and year of
birth, may be used to match the two versions. Do not suggest numbers such as house or phone
numbers that change frequently for students.

Clearly, when selecting the type and amount of information to collect with the SGE,
instructors must consider the amount of trust between them and their students. The students
must know that candid answers will result in respect for their views and will provide
assistance in learning, not penalties. Such candor is most likely to take place if the SGE
purposes are discussed with students. One could, for example, ask a representative committee
of students to review the sections of the SGE in advance for their reaction. The instructor
should feel free to say to the class "We will ask you to complete this instrument again near the
end of the class because it is important to know if yrur views have changed.”

5. Adding Goal items

Classroom instructors (or department committees) considering using the SGE should complete
the Faculty Perspective Version first, identifying the goals that are tmportant for thetr
students to endorse. Instructors should next specify any important goals for their class (or
department) that are not on the SGE and distribute them to students on a separate sheet. These
goal items should be concise, concrete, include only one concept, and allow students to respond
on the same scale provided for stmilar {tems in the SGE. Number them to correspond to the
blank spaces provided for local items. Students should answe. them on the scales provided for
this purpose that directly follow each appropriate section. Space is provided for adding six
college goal items, 20 course or major goal items, and 15 student information questions.

When deciding whether to add items, recall the following about the course goal items in
the SGE:

- The goal items were pilot-tested primarily in introductory courses. For more
advanced or specialized courses, the instructor may wish to add some items.
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- Many laudable goals were not included in the SGE simply because everyone agrees they
are laudable. If an instructor believes they may be especially important to discuss with his/her
students, the items should be selected and added.

- Many valued personal and social goals are not in the SGE because students did not
view them as goals for specific courses. When the instructor believes sucii goals are legitimate
aims of the course, they should be added.

- In constructing the SGE, we tried to choose the clearest tt2:iis among those with
simnilar meanings, those important to both students and facul.,y members, and those that
distinguished among goals for different disciplines. Items we decided not to use are in
Appendix 3. Some instructors may find it worthwhile to add these items if discusaing them
will help students understand the language of the discipline. To illustrate, the meaning of
"problem-solving” and "critical thinking" may differ in different flelds. The instructor may
desire to use one specific form of these ideas.

- Finally, we encourage instructors to ask students to suggest goal items for response.
This exercise provokes thought about the reasons students are enrolled in a course and will be
particularly useful in disciplines for which the SGE has been not been pilot-tested.

6. Administesing the SGE

The SGE-CR takes about 30 minutes for students to complete; slightly longer if the optional
sections are used. Student responses can be recorded directly on the survey. There is no time
limit on the completion of the SGE but the instructions indicate the student should work fairly
rapidly in order to avoid reading too many nuances into the goal items,

We suggest that the SGE-CR be administered and discussed during class time. Even ff the
instructor only plans to get a proflle of students goals, it is important that the students know
their teacher is sufficiently interested to spend some class time on the exercise. If the intent is
to clarify the instructor's goals for students or to engage in a discussion of goal congruence,
class time should also be scheduled for this activity. If a pre-test (CR-1) and a post-test (CR-2 or

CR-M) are planned, collecting information in class may ensure that each students responds
independently.

The SGE-CR-1 should be administered after the first class session is cver and, if a longftudinal
study is planned, after the course roster has stabilized. Perhaps the third or fourth class
meeting is ideal, but no later than the third week of classes in a 15-week semester. Then, when

SGE-CR-2 is used as a post-test, we suggest that students complete it near the end of the regular
term.

On 1. other hand, f the purpose of administering the SGE-CR-1 is to discuss goals with the
students, any time during the semester can be chosen. Midway in the term might be a time to
say, "Let’s talk about whether our purposes for being here are getting achieved.”

The instructor may be particularly interested in the goals students hold for the course afier he
or she has discussed and illustrated the intended outcomes of the course during a few sessions.

Giving the SGE-CR-1 after a week or so may help the instructor know how clearly the messages
are being heard.
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Students majoring in a field may complete the SGE-CR-M at anytime. For longitudinal use, we
suggest one administration after students officially enter the major and a second near
graduation.

When giving students instructions for the SGE, be sure that they understand that they are to
respand to either their college goals or their goals for a specific course when answering most
questions on the SGE. Since students may forget they are answering the SGE for a specific
course, we have inserted periodic reminders to do so throughout the CR-1 and CR-2. Also be
sure and tell students if they are to complete the "instructor's choice” sections described earlier.

If asked by students, instructors should not interpret particular items on the SGE for students.
Rather, if questions of interpretation are asked, he or she should say that the survey is
designed to find out what the item means to students or mention that time for discussion will
be provided.

7. Scoring the SGE

We believe that the SGE will be most useful ‘1 classroom research if instructors discuss group
goal profiles with the class rather promptly. 7Therefore, local scoring is appropriate. We
suggest some easy ways to score the SGE, Although we haven't developed a machine scoring
system for this field-test version of the SGE, t is possible to use a locally available scoring
system. In Appendix 1 we have included computer scoring instructions in case a group of
faculty members, assisted by a researcher, desires to use them. We assume most classroom
instructors will prefer one of the stmpler scoring methods which follow.

Percentage of Response

The simplest and most familiar way to tabulate student responses and "eyeball the data" is to
calculate the percentage of students who respond at the extremes of the SGE scales, marking a
particular goal as either “essential” or "not at all important.” This will immediately pinpoint
goals that substantial numbers of students feel are strongly relevant or irrelevant to the
course.

A second useful method is to calculate the percentage who responded either "essential” or
"important,” then arrange the itemns in order from most important to least important.

Either of these methods will provide substance for discussion. Depending on the situation,
class discussion can focus on the most tmportant goal, on the least important ones, or on the
reasons why some students feel differently about those ranked neither high nor low by the
groups. We have no rule of thumb to offer about what percentage of the students should believe
a goal important; this will depend upon the situation.

Mean Scores on Scales

We suggest that most instructors calculate and examine the class responses to the most
pertinent of the 17 SGE scales dertved from the course goal items. The 17 include the 15
General Academic Orientation Scales, the Subject-Specific Scale for the fleld (or one closely
related of the instructor’'s choosing), and the Strongly Endorsed Scale. There are no norms for
these scales; they simply provide a scheme for grouping SGE items in a way that fosters
interpretation and discussion. Which of the General Academic Orientation scales are most
relevant will depend upon the subject and class level, as well as the college mission and the
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instructor's intent. Once the scale scores are calculated, it 1s equally instructive to examine the
scores of particular items on the scale.

In Tables 5-43 (Section I of this report), we hr -z put the SGE itemn numbers with the SGE scales
that we have devised. We have also summvsrized the items numbers for each scale in a more
concise form in Tables 44-49.

To calculate scale means for each student, simply average the values of the responses to each
item on the scale (values range from 1 to 4) and divide by the actual number of items summed.
As with the item scores, the mean scores for the scales will range from 1-4. In Tables 44-49, we
suggest the maximum number of missing responses that should be permitted to obtain a
meaningful score for each scale. If a student has omitted more than this number of items, no
score should be calculated. To obtain the class mean (or a mean for a subgroup of the class) add
the scale scores of each student and divide by the number of students. An example is shown
below in Table 50. As can be seen in the example, arraying the student responses as a matrix
also allows direct calculation of the mean scores on each item for the class. We suggest that the
mean score per item not be calculated if more than 10% of the class has omitted responses to
the item. (Instead, during the discussion find out why the students have omitted the ftem.)

8. Developing a Class Profile

As we mentioned earlier, the current SGE scales do not include all appropriat {or less
appropriate) goals that students or instructors might hold for a course. But the scales serve as a
convenient starting point for interpretation because they group related items in a meaningful
manner. The scales have been shown to have high internal consistency. That is, students tend
to answer most iterns on a scale similarly. Thus, if some items on a scale arc answered in a
quite different way by a particular class of students, one might seek to discover the reason.

Since lists of numbers (like scale means) tend to take on artificial mathematical precision we
suggest that proflle graphs of the class responses are the best way to display the data. The
means (ranging from 1 to 4) for the various General Academic Orientation Scales may be
displayed on a grid as shown in the fllustrations below, Figure 2. In Figure 2, we have shown
two similar profiles for sociology and psychology courses and two dissimilar profiles for math
and English courses. Note that lines connecting the points are technically incorrect but help to
show the differences in the response patterns.
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Tabie 44
Summary of tems on Goals for Attending College Scales

Number of tems Needed
Scale items Contained on Scale o Calculate Scale
Prepare for Career and Graduate/
Professional School 1.3,9,10,13,9 5
Acquire General Education 2,457,11,12,16,17,18 7
Nondirected 6.8,14,15 3
Tabie 45

Summary of ltems on Subject-Spedific Goal Scales

Number of items Needed

Scale items Contained on Scale to Calculate Scale
Englis!: 6.14,19,24,25,29,33,62,65,83,84,85,91,102,107 12
History 14,18,28,29,37,53,60,68,69,72,75,96,98 10
Sociology 14,15,18,24,27,29,36,38,48,52,57,68,72,76,80 12
Psychology 18,24,38,67,71,72,80,86,89,100 7
Biology 29,38,48,70,71,88,90,92,97,101,103 8
Mathematics 59,63,71,78,90,104,109 5
Fine Arts 13,24,42,65,66,67,73,75,77,79,99,110 8
Romance Languages 14,15,18,48,60,72,75,80,82,84,96 8
Business 4,8,45,63,64,74,81,83,84,93,94,103,105 10
Strongly Endorsed 1.3.5,46,47,51,55,56,58,61,87 8

-
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Table 48
Summary of items on General Academic QOrientation Scales

Number of items Needed

Scale items Contained on Scale to Caiculate Scale
Develop Creativity 65,66,73,75,79,77.110 6

Increase Seli-Understanding 20,21,33,41,42,91,99,108 6

improve Speaking Skills 83,84,107 2

improve Reasoning Skills 4,10,11,30,31,32,36,32,47,49,52 8

Develop Lite Philosophy 23,27,35,38,43,100 4
Understand the World Around Me 26,28,29,34,37,48,50,53 6

Work for Social Causes 68,69,72,76,80,82,92 5

Develop Sdentific Inquiry Skills 70,71,90,97,101 4

Prepare for Career 54,63,64,74,81,93,94,95,105 7

Gain Expertise 45,46,51,55,58,61,87 5

Develop Human Relations Skills 7,12,13,15,16,22,24,44,67 7

Improve Numerical Ability 78,109,140 2

Value Learning for ts Own Sake 2,3,5,106 3
Understand Cultural Diversity 14,18,60,96,98 4

Improve Basic Skills 25,62,85,102 3

Table 47

Summary of Rems on Feelings About Studying in This Course/Major Scales

Number of tems Needed

Scale items Contained on Scale to Caiculate Scale
Goal Time Frame (long range) 1,2,3.4,15,16 4
Goal Time Frame (short range) 9,11,14 2
Goal Clarity 7,8,13 2
Goal Source (Expectations) 56,12 2
Goal Source (Seff) 10,17,18 2
0l
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Table 48
Summary of ltems on Expectations and Study Skills Scales

Number of items Needed
Scale ltems Contained on Scale to Calculate Scale
Selt-Confident Scholar 5,6,7,8,9,10,11,12,13,15,18 8
Anxious Students 1,2,3.4,14,16,17 5
Table 49

Summary of items on Types of Activities Scales

Number of items Needed

Scale tems Contained on Scale to Calculate Scale
Relates and Applies Coursework 4,7,14,20,22 4

Interacts About Coursework 5.11,16,17 3
Explores Beyond Assignments 1,10,15,19 3
Concentrates on Task 6,13 2

Table 50

Sample Calculation of a Scale Mean

Responses to 10 Items on Scale

Sum of non-
No. missing
ltem No. Responses summed responses Average
Student 1 3 2 - 4 3 1 1 2 1 21 9 2.3
Student 2 4 2 3 - - 2 4 - 3 21 7 3.0
Student 3 - 4 3 3 2 3 3 2 2 25 9 2.8
Student 4 2 2 2 3 - 3 2 - 1 17 8 2.1
Group 84 33 2.5

)
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Subject-Specific Sceler

We have provided "subject-specific scales” for only a few flelds, those for w.uch we pilot-tested
*he SGE. For instructars in other disciplines, we suggest that instructors administer the
entire survey but then develop their own appropriate scales from the SGE responses students
provide. An instructor might begin by examining the existing scales for disciplines very close
to his/her own, picking and choosing frm the items to build a group of items that seem
important. It will then be posaible to compute acores for the class on that set of items rather
than a predetermined set. The scale acore calculated from these items can be compared for
different sections of a course for diilerent sub-groups of students within a course, from year to
year, in the same way as the subject-spectfic scales we have already constructed.

To illustrate, let us assume that a chemistry tnstructor (a field for which we have not
constructed a goal scale) begins by examining the items on the biology and mathematics scales.
Remember that these scales include items which a set of students (in this case students in
biology and mathematics courses) endorsed more strongly than did students in other types of
courses. In the instructors’ view, there may be other goals important in chemistry that are
included on the psychology scale. The chemistry professor may be concerned with whether the
students have goals related to protection of the environment; thus he may select such an item.
And he/she will continue to scan noting items that are either very tmportant or not tmportant.
Table 51 shows a scale that this instrictor might construct.

Recall that the Strongly Endorsed Scale recetved its name because students in diverse
introductory classes indicated that these goals were "very important” or "essential.” Thus, if
some of the items on this scale are endorsed to different degrees in a given class, one might seek
the reasons.

Table 51
items Contained in Hypothetical Chemistry Scale

To understand scientific principles and concepts
To investigate the unknown

To learn more about science

To become aware of the consequences of new applications in science and technology
To try to answer unsolved questions

To leam o interpret numerical data

To predict specific events from broad principles
To develop keener awareness of my environment
To discover new ways of seeing and doing things
To be able to write an excellent technical report
To understand the complexity of the worid

To interpret evidence

To gain a global or international perspective
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9 Unking with Other Data Bases

We advise classroom instructors not to link the information they gather with any other
permanent student information files. There are many reasons for this, including the
following:

¢ This information may be used inappropriately to counsel or evaluate individual
students.

' Scores on the SGE represent students’ views at a given point in time, not stable traits or
classifications. They are, and should be, very changeable.

. Most classes are small and not representative of larger student populations.
Generalizations drawn from the data should not be based on non-representative
samples.

An exception may occur if several instructors or graduate assistants teaching sections of a
large introductory course (or members of a departmental curriculum committee) decide to
explore the relation of student goals to other variables for all the students. In the Institutional
Research User's Guide, we have discussed procedures that researchers may use to select an
appropriate sample for this type of study. If there are qualified educational, psychological or
institutionnl researchers on campus, they may be very helpful in t! is type of project.

An appropriate data baae also will need to be constructed when an instructor wishes to link
students goals gathered at time 1 (CR- 1) with effort measures gathered at time 2 (CR-2) or with
course achievement or satisfaction measures. In these circumstances, create a temporary class
data tase to examine these questions and disguise student ID numbers. It is also appropriate to
"tmport” data from an existing college data base to join with the SGE data, leaving the college
data base unmodified.

10. Reporting and Discussing Results

We do nut envision formal reports based on classroom research use of the SGE. As we have
mentioned frequently, the purpose of classroom research is to tmprove the accuracy of one's
observations about what is taking place in the classroom and to use this information to
improve instruction.

In discussions with the class, instructors should avoid any suggestion that the students’ goals
are "wrong” or "tnadequate.” Be prepared to discuss why you may hold goals that are more
specific or more comprehensive than those of the student. Also, the instructor may discuss the
results informally with colleagues, comparing experiences with the SGE-CR.

11. Cautions and Limitations

Since student self-reports are usually quite accurate (Baird, 1976), they should be taken
seriously. When any survey instrument is repeatedly administered, however, one must be
aware that in the second administration respondents will reflect the experience they gained
from taking the survey the first time. We expect that goals at the end of the term (CR-2) will
have shifted somewhat for at least three different reasons: One shift will be due to the

bo
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experience of filling out and reflecting on the SGE at an earlier time, one due to measurement
error, and one due to actual goal change. If the instructor discusees responses on CR-1 with the
class or makes other extraordinary attempts to influence student goals, this will produce
additional changes in post-test responses. We suggest, therefore, that different types of
classroom research be separated. Use one class to experiment with class discussions about
goals using the SGE-CR. Use a different class to conduct longitudinal studies. Use a third class
to expertment with whether additional goal change s produce by deliberate attention to
discussing goals.

12. Conclusions

Classroom research is becoming an increasingly important way of improving teaching and
leaming. By exploring the relationship between their own goals and the goals of their
students, faculty members can open and tmprove the lines of cammunication in the classroom.
This process may well facilitate increases in students' motivation and learning.

This chapter has provided an outline of possible uses cf the SGE in the classroom, but this list
is only a start. We encourage groups of faculty, as well as indtvidual faculty members, to
experiment with the SCE and adopt it to their unique purposes.

Yo
)




Sl

(A

o

i
H
4
o
L]

Student Goals Exploration User's Manual - CR Guide

SECTION Ill. THE SGE INVENTORIES
Classroom Research Versions (CR-1, CR-2, CR-M)
Faculty Perspective Version

N
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P B I B N T B

Studgent Goals Exploration

Version CR-1
(to be completed early in academic term)

This questionnaire is designed to help college instructors better understand the goals of college Siudents in
their courses or departments. Please respond to this questionnaire within the next day or two. Read the
questions and answer them fairly rapidly according to yourown views. There are no right or wrong answers.
This is not a test and your participation is voluntary.

You may be asked to complete a second, related questionnaire in a few months. Your student ID number is
requested to match your two responses. Your instructor will provide instructions on how to retum the
completed survey and may supply some special items to fill blank spaces in the survey.

Examples of ways to mark circles (any of

the following are acceptable):
X ¢
L 1] mam with x check

Thank you in advance for taking the time to complete this survey.

The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National
Center for Research to Improve Postsecondary Teaching and Leaming, 2400 School of Education Building,
University of Michigan, Ann Arbor, Michigan 48109-1259. The Center is funded by the University of
Michigan and the U. S. Department of Education’s Office of Educational Research and Improvement under |
OERI grant number G008690010.

© 1990 by the Regents of the !niversity of Michigm for the
National Center for Research o Improve Pos2acondary Teaching snd Learning




Goals in Attending College Goals in Attending College (continued)
We are interested in learmning about your goals for attending Please respond to the statements below. If you feel the item
college. As you read each possible reason below for is not applicabie © you, then choose "Not at all like me.”
auending college, mark a circle on the scale 0 show how Very much like me
important cach reason is 0 you. Quite a bit like me
Important Not .nmu“hm
o me
Nﬂw——_‘ | 1. My reason for atiending college is to help
1. 1 wanted to get a better job after make the world a better place for all of
college. '0J010]0) us. By contont that reflects real
2. 1 wanted 10 gain 8 genen haaging oty nd 10 inkervene where
3. 1 wanted 1o gain respect as an 2. My wnain purpose in college is to leam
expert at something. 0]0]0]0] m&mmcﬂec:?ve!y. I need 10 leamn
4. 1 wansed tc improve my study skills gencenl inseliectual skills, such as
and reading habits. 0]OIO]O) obuvmc.chdfymz.unlynngand
. synthesizing in order 10 gain intellectual
S. 1 wanted to prepare for a life of autonomy. [010]0]0)
meaningful participation in society. Q@@ ® , ,
3. 1 believe that my instructors know the
6. 1 wanted 10 get away from home. 0]0]0]0; goals, objectives, course procedures, and
7. 1 wanted to become a more cultured expectations that are suitable for me. My
person. 0]010]0] success as a student & on the
8. 1 wanwd something to do. 010]0]O. mm;mgwmm 10101010)
9. I wanted to be able to make more . L. .
money. 01010]0) 4, lmgedm;ﬂybaphwvemy
10. I wanted to be able to have a provide me with knowledge and skills
successful career. 0]0]0]O; that enable me 10 eam a living and
11. Iwanted 10 understand how contribue 10 society. CICIol0
knowledge is developed. 0]0J010) 5. My education should involve me in a
12. I wanted 10 learn mece about scrics of personally eariching
. : . experiences. | desire an education that
13 ;mue::nguungx el VOO allows me 10 discover myself as a unique
. 1 wansed to prepare m or individual and thus acquire personal
graduate or professional school. 0]0]0]0) freedom. “ 0JOJOJO)
14. I wanted to meet family 6. In my education I want to understand the
expoctations. 0]0JOJO; mmmmmvm&:wm
ith fri 0 human mind, Thus, I want o t
15. !mudwbemmm 0]0]010; “mm:‘f' et
16. I wanted to become an informed important thinkers have illuminated,
citizen and voter. COO® increasing both the breadth and depth of
17. 1 wanied o develop creative my knowledge. 0J0J0J0)
talents, OOOO 7. For me, the development of values during
18. I wanted to prepare for a life of mlme“iﬁ‘;“““‘f'm“‘;:’pﬂ
serce 1o socicty. , OO me clasify my beliefs and values and thus
19. 1 wanted 10 improve my social develop commitment and dedication to
position. 0JOJOJO guide my life. 0JoJoJo)
(Local items to be supplied by instructor)
20. 0]010]0,
21. 0]0]0]0]
22, 0]0]O0]O]
23. 0]OJ0]0]
24, 0]0J0)0;
25. 0]0160]0]

1
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Goals in Taking This Course

We are interested in leaming about the goals that students
hope t0 achieve when they take certain courses. Please
identify the course for which you received this survey. Then
please koep that course and oaly that course in mind as you
answer the questions in this part. Answer as well as you can
whether you hope to make progress toward each goal in your
particular course. Don’t be concerned if some of the items
seem not to fit your course very well. If an item does not
apply to your course, choose "Not important.”

Course for which you are completing this survey:
Title of course:

Course number:

If any of the following were the main reasons you took this
course, mark those reasons before proceeding.

() Was required

® Fit my schedule

@ Best among limited options

On the scale provided at the right indicate how important to
you is each of the following goals you might achicve by
taking the course you have just described. Mark the circles
for the proper responses.
Essential
Important

Somewhat important
Notimpmmﬁ |
1. To build a record of achievement of

which I can be proud. OO®®
2. To discover new ways of secing and

doing things. OOOO
3. To enjoy leamning for learning's sake. 0]0l10]0]
4. To weigh alternatives when making

decisions. 0101010
5. To see how different facts and ideas fit

together. 0]0]0]0;]
6. To improve my study skills. OOOO®
7. To learn o get along with different

kinds of people. 0]JOlO]0)
8. To recognize broad principles when

observing specific events, OO
9. To try 1o find the basic structure in this

ficld of knowledge. COO®
10. To improve my reasoning ability—to

recognize assumptions, make logical

inferences, and reach correct

conclusions. 001010
11. To understand how scholars gain new

knowledge or understanding. OOO®

14,

15.

16.

17.

& ® B RBREBS&

8 3K

29.

31
32.

33.

35.

Essential

Lmportant |
Somewhat important
=] |

12. To prepare for a life of service to others.
13.

To develop friendships and loyalties of
lasting value,

To become aware of different philosophies,
cultures, and ways of life.

REMEMBER TO FOCUS ON THE
SPECIFIC COURSE PFOR WHICH YOU
RECEIVED THIS SURVEY.

To learn sppropriate social skills for

To develop the ability to work well with
others in a group.

To be able 1o discuss current political and
To develop a broader vision of the world.
To leam o0 organize my thoughts.

To develop personal independence.

To leam skills that enrich my daily life.
To lmen effectively to what others are
saying.

To develop the capacity to change as
times change.

To develop respect for and sensitivity to
the views of others.

To improve my writing abilitics--to
develop clear, correct, and effective
communication,

To become better informed as a citizen,

To develop a philosophy of life.

To understand events that people have
tried to explain.

To leam how things change over ime.
To develop the ability to see
relationships, similarities, and differences
among ideas.

To draw my own conclusions.

To appreciate individuality and
independence of thought and action.

To find probiems and solutions in
litzrature and film that apply to my own
life.

To understand how humans have learned
to cope with nature.

To become more broadminded.

To weigh and question the opinions of
experts and authorities.

2
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O®OOO
010]0)0)
0]0J0J0,

0101040
0]0JO010;

0]0]0JO;
0]0JOJ0,
010010
0]0]010;
0]0JO10;

QOO
OO
0]6]010;
OO

010]0J0;
0]0J010;

0]6JO010;
0]0]0J0;
0]6]010;
0]6]0]0,

0]0]010)

0]0]0]0)

QOO
0RO

0]6]0)O,



37.
38.

39.

41.

42,
43,

45.

47.

48,

49.
50.

51

52.
53.

33,

57.

58.

59.

61.

62.
63.

To be able &> make ethical and moral
choices.

To predict specific events from broad
principles.

To understand the way researchers
investigate questions.

To increase my self-confidence or sense
of self-worth.

To use my imagination.

To develop a capacity for self-
evaluation.

To help others who need my skills or
services.

To understand current issues in this
field.

To understand specific facts in this
field.

To leam things that will stimulate me to
leam more on my own.

To learn how to work for important
causes.

To make effective decisions.

To be able to debate both sides of an
issue effectively.

To gain information that will be useful
after college in my family life.

To interpret evidence.

To understand the complexity of the
world.

To achieve social status or prestige.
To be able 1o perform credibly in my
chosen occupation.

To leam to accept challenges.

To meet requirements necessary (o enter
professional or graduate school.

To gain information directly useful in
my current or future career.

To learn to solve problems.

To gain a global or international
perspective.

To use the skills and abilities I have
more cffectively.

To improve my reading skills.

To improve my skills in communicating
by electronic means sucn as computers.

OO | 6.
6Ss.
OROD |
0]e10]0)
0o |
QOeO® | %
0o | P
QRO |

n
0]0]0]0)

72.
0101010

73.
0]0]010) 74,

78.
olololo NI
OOO® |
OO0 | 4
0 | ™
OROO | g
0]6]0]0)

81.
0]0]o]0)
0o | ¥

83.
0]0]0]0|
oeee | ¥

5.
0]0]0]0,

86.
OROO | g
0]0]0]0,

88.
VOO | g
0eee |
0]0]0]0)

91.
OOO®

3
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Essential

Important
Not important

il

To become a knowledgeable consumer.
To develop my creative talents.

To enjoy works of art.

(Den't forget 1o think only about this
conrse.)

To develop closer relationships with
others.

. To help secure vvorld peace.
. To understand the causes of war and

peace.

. To try % answer unsolved questions.
. To understand scientific principles and

concepts.

To leam how people have solved social
problems.

To have fun.

To achieve job security.

To develop leisure ime interests.

. To help improve gender and racial

equality.

. Toenjoy film,
. To leam to interpret numerical data.

To create a composition, artistic work,
or invention that no one has ever
created before.

. To contribute to the improvement of

human welfare.

To establish important contacts for the
future.

To promote international harmony.

To increase my power (0 persuade
others.

To improve my speaking abilities.

To leam how to use library facilitics
and other informational sources.

To improve my ability to handle stress.

. To evenwally become an expert in my

chosen field.
To investigate the unknown.

. To establish standards of behavior.

To become aware of the consequences
of new applications in science and
technology.

To understand my own abulitics and
limitations, .

b

0]6]0]0.
OOOO®
010J0]O.

0]0J0l0;
010100

0]6]0]0,
016]6]0,

01060

0]6J0]0)
0J610]0)
COOO®
0]6]0]0)

0JO1O]0,
OO
OOO®
0]6]0]0;
0]JOJOL0)

0]0J6]0]
0]J610)0.

0]0]0]0,
0]016]0)

0]6]6]0)
0]0J0]0]

016]6010)
0]0]0]0;
0J616)O.

COOO®
0]0]0]0,



AN

93.

9s.

97.
98.

100.

101.

102.

103.
104.
105.
106.
107.

108.
109.

110.

Hasential
Important
. To develop keener awareness of my \
environment. 0]0]0]0)
To succeed in business. OO
. To develop my leadership abilities. 0]0]0]0]
To acquire preater decision-makin
responsibiliy mmy job. T ©QO®O

To understand how culture has developed. D @O @®
To learn more about science. 0]0l10]0)
To leam how people govemn themselves. O@®@®

To become a happy person. OOO®O
oy o o philosophy e @
To understand how science has affected

human life. COOO®
To be able to write an excellent technical

report. 0]010]0]
To ider.\ify an appropriate career. 0]6]0]0)
To improve my mathematical skills, 0]OJO0]0]
To leam how to acquire power. 0]0]010)
To explore the world of ideas. 0101010
my views mpustic, ) L P 0@
To understand my own interests. 010]0]0)
To improve my scif-confidence in

mathematics. 0]0]O010)
To enjoy music. 0160]0]0,

111.-130.

Please mspond to any goal statements provided by your
csilege or instrucudr here. If no items are supplied, proceed
1o the next section.

111
112
113,
114.
115.
116.
117,
118.

Essential
Important
Somewhat irnportant

Not important —-—‘

0]0]0]0]

0]6]0)0,

0]6]0]0]

010]0]0,

0]6]0])0.

0]0]0]0)
0]0]0J0)

COO®
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119.
120.
121.
122,
123,
124.
12s.
126.
127,
128.
129.
130.

Not important

010010
OOO®
010]0]O0.
010010
010010
0]0]0]0;
VOEO®
OOO®
0]6]0]0;
0]6]0]0;
016]010;
0J0]0]0;



Student Information | Student Information | (continued)

Please supply the information in the space provided or mark Please respond to any guestions provided by your college or l
the circle comresponding to your chosen response. instructor for this section on this answer sheet. Enter your

response in the space provided below or follow further
1. Your student number: instructions provided by them. If no items are supplicd, .
2. Your age last Jan 1; procoed to the next section.
e 14, CROOOO
3. Your sex: 15. ofoloJololo; .
OMale  © Female 16. oJololololo!
4. Your ethnic background (optional): 17. OOOOOE
() White, non-Hispanic 18, OEOOOO®
(8 Plack, non-Hispanic 19, PEPOO®
(® Native American/Alaskan native 20. 010]01010]0]
® Asian/Pacific Islander 21. 01010101010
( Freshman 23. OREOO®
830|J_'mm 24. 0]0]0]0]0J0,
B Sem 25, ofolofololo!
26. 0]0]0]J0JO0]O0,
6. Yearyougmduawdfmmhighschool: e 27, @@@@@@
7. What is your expected majar in college? 28. 0]01010]0]0]
8. How certain are you that this is the major you desire? Comments
@ Extremely certain this » your thoughts not covered in th
O Quicceai (e s oce o e your g et cored e
(® Not at all certain

9. What is the highest college degree you plan to acquire?

10. What occupation or profession do you expect 10
pursue?

11. How certain are you that this is the occupation or
profession you desire?

() Extremely certain
® Quite cemain

(® Somewhat certain
(© Not at all certain

12, When you entered college how well prepared did you
feel you were for college study?

( Extremely well prepared
8 mlm"wp'm“’"m’d Remaining Sections
(® Not at all prepared ) e
Your college will provide directions about whether you
13. How many courses are should complete the remaining sections of this survey.
you taking this term? courses

5
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Feelings About Studying in This Course

Continue to keep in mind the course for which you are
completing this survey. As you prepare to study or com-
plete assignments in this course, which statements best
describe your thoughts and feelings? Use the scale at the
right to mark the extent to which each thought is like your

own.

10.

11.

12,

13.

14,

15.

16.

17.

18.

Very much like
Quite a bit like me
Somewhat like me

Not at all like me

. In the long run, study in this ficld will

help me to get ahead in the workd.
Whea [ complete a learning activity |
usually get a sense of satisfaction.

In this course, setting long-range goals
is important.

I complete daily learning tasks
primarily because I enjoy them.

I should complete what is expected of a
person of my capability.

[ would work hard to get good grades
even if [ didn’t like the coursework.

[ feel obliged to work hard only if I can
see the importance of the task.

[ learn best when my instructor makes it
clear what the goals of cach assigament
are.

I prefes to set short-range goals so that |
can get a sense of satisfaction and
achicvement.

I believe I should set my own goals
rather than accept someone clse’s goals
for me.

I would rather tackle easy problems
than difficult ones.

Even when study materials are dull and
uningeresting, I believe I should keep
working until I am finished.

I learn best if I see a direct relation
between my assignments and my long
range goals.

If I sense I can’t achieve a goal, I'd
rather set one that is easier to reach,

I find learning in this field is very
exciting and challenging.

[ like to pian my leamning activities over
along time frame so they will fit
together.

I seldom need to seek advice about what
my goals should be.

Deciding what topics I study should be
my own choice rather than my
instructor’s choice.

=

0]0]0]0,
COOO®
0]010]C,
COO®
0]6]0]0,
0]6]0J0)
0]0]0]0]

0]0]010)

0101610

0]6]0]0,
010]610

0]0]010

0]0]0]0;
COOO®
OO

0]0]0)0,
0]0]0]0;

0]6]0)0,

Expectations/Study Skills--This Course
Please respond to the following statements. Keep in mind

expectations about the particular course for which you

yowr \
received the survey. If you feel the item is not applicable to
you in this course, thea choose "Not at all like me.”

10.

1L

12.

13.

14,

15.

16.

17.

18.

Quite a bit liks me
Not at all like me

[ seldom ask my instructor o clarify
concepts that I don't understand well.
When I take a test I think about items
on other parts of the test I can't answer.
When [ study new material, I often skim
it t0 see how it is organized.

When I study for exams I integrate
information from different sources, such
as lectures, reading, and discussions.
When reading I try to relate the material
to what | already know.

I begin with course material but develop
my own ideas about the topics.

I believe I will receive an excellent
grade.

When | study a topic, I try to make
everything fit together.

I am confident that I can learn the basic
concepts.

I'm certain that my own ability will
result in my being successful.

When having difficulty recalling some-
thing, I make an effort to recall some-
thing else that might be related to it.
[ often find that I read assignments but
don’t know what they are all about.

I prefer learning activitics that are
challenging or arouse my curiosity,
even if they are difficult.

It is sometimes hard for me to go on
with my work if [ am not encouraged.
When coursework is difficult, I either
give up or study only the casy parts.
If I want to get a good grade, it depends
on what [ do.

72
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Very much like me

0]010]0;
QOO
0]0]0)O0]
0]0JOl0]
0]0]0J0;

0]0]0JO0]
0161010
OOO®
0]0]0J0]
COOE®
0]0]0]O]
0J6JO0J0;

0]0JOJ0,
0]6]0]0]

0J6]0JO0
0J0]010)
0]6]0]0]
0]6]0]0,



Student Information i Comments

Please supply the information in the space provided or mark (Use this space 10 make any comments you may wish to
the circle corresponding to your chosen response. share.)

1. During the academic term,
how many hours per week
areyouemployed forpay? __ hours

2. During the academic term,
on the average, how many
hours do you study per week? ____hours

3. Do you live within walking distance of the campus
during academic tcrms?

® Yes ® No

4. Allin all, how satisfied are you with the academic
aspects of college?

@® Very satisfied

@ Quite satisfied

(® Somewhat satisfied
® Not satisfied

5. AL in all, how satisfied are you with the non-academic
aspects of college?

@® Very satisfied

® Quite satisfied

® Somewhat satisfied
(© Not satisfied

6. How often, if ever, do you think about drepping out of
college?

( Never have thought of it
@ Very seldom

(® Occasionally

© Frequently

7. Which of the following will be most influential in your
choice of career? (Mark only one.)
() My parents value the career highly.
(2 The career will allow me leisure time.
(3) The carcer pays well,
(© The career is challenging.
®1am sure I can succeed in the career.

Thank you for taking the time to complete this
survey.

7.

7
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Student Goals Exploration

Version CR-2
(to be completed late in academic term)

This questionnaire is designed to help college instructors better understand the goals of college students in
their courses or departments. Please respond to this questionnaire within the next day or two. Read the
questions and answer them fairly rapidly according to yourown views. There are no rightor wrong answers.
This is not a test and your participation is voluntary.

You probably were asked to complete a similar questionnaire a few weeks ago. Your student ID number is
requested to match your two responses. Your instructor will provide instructions on how to return the
completed survey and may supply some special items to fill blank spaces in the survey.

Examples of ways to mark circles (any of
the following are acceptable):

® X ¢

Min makwihy  check

Thank you in advance for taking the time to complete this survey.

The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National
Center for Research to Improve Postsecondary Teaching and Learning, 2400 School of Education Building,
University of Michigan, Ann Arbor, Michigan 48109-1259. The Cent:r is funded by the University of
Michigan and the U. S. Department of Education’s Office of Educational Research and Improvement under
OERI grant number G008690010.

© 1990 by the Regents of the University of Michigan for the
National Center for Research to Improve Postsecondary 7.»aching and Learning
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Goals in Attending College (continued)

Goals in Attending College
We are interested in leaming about your goals for atending Please respond o the statements below. If you feel the item
college. As you read each possible reason below for is not applicable 10 you, then choose "Not at all like me.”
attending college, mark a circle on the scale w show how Vory much like me
important each reason is 0 you. m"?ﬁmhu
Essential Somewhat like me
Important Notmallikeme —
Somewhat important - me i ' I
. — l ! ks he world s boues placefor all of
j make the s or
" calege, RS 000 us. By sudying conseas tha relects rea
2. T wanted 10 gain a genenal ma&?m‘?éa
3. I wanted to gain respect as an in purpose in college is to leam
expert at something. 010100 ﬁﬂﬂm&y § noed o learn
4. [ wanted to improve my study skills general intellectual skills, such as
and reading habits. QOO obeerving, classifying, analyzing, and
5. Iwantedto for  life of synthesizing in order to gain intellectual
. tod to preparc for a lile of autonony. 0]0]OJ0!
meaningful participation in society. O@ @@ . .
. I belicve that my instructors know the
7. 1 wanted to become a more cultured expectations that are suitable for me. My
person. (0]0]O010) mulmﬂlmm?bme
. to which eve jectives
B Lvaniod someting o o. Slolelo catblishod by my insrucios OO
. 1 wanted to to more . . .
moaey. 00]0]0] . Impcdm;ﬂynqchwvemy
10. I wanted to be able to have 3 provide me with knowledge and skills
successful career. OOOO® that enable me to eam a living and
11. I wanted to understand how contribie 0 society. RO
knowledge is developed. OO®O : My_ed:uimshouldin_v:li;.:mina
12. I wanted to learn more about enes pasomlll leg.
13 ;nmes::gthings. yself § OO iuowsmeﬁgim';yslfuamm.
. I wanted to prepare m or individual and thus ire personal
graduate or professional school. 0]0]60]0; freedom. e 0101010
14. 1 wanted to meet family In my education ] want to understand the
expectations, 0]0JOJ0] great products and discoveries of the
sh Fri human mind. Thus, I want 1o learn about
15. lwmm:obemmme?ds. 0]0)0]0, the major ideas and hat
16. 1 wanted to become an informed important thinkers have illuminated,
citizen and voter. 0]6]0]0, increasing both the breadth and depth of
17. 1 wanted to develop creative my knowledge. 010]0]0)
talents. 0]0]0]0. . For me, the development of values during
18. I wanted to prepare for a life of college is as important as learning subject
service to society. OOOO knowledge. My education should heip
19. I wanted toi ) mcwymyl_)e.lwfsmdvah_nugmmus
- T'wanted to improve my social develop commitment and dedication to
position. COOO guide my life. 0]0JO]0]
(Local items to be supplied by instructor)
20. 0]6]0]0]
21. COO®
22. 0]0]0]0]
23. 0]6]0]0)
2. olololo
25. 0101010 7

1
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Goals in Taking This Course

We are interested in leaming about the goals that students
hope 0 achieve when they take certain courses. Please
identify the course for which you received this survey. Then
please keep that course and oaly that course in mind as you
answer the questions in this part. Answer as well as you can
whether you hoped to make progress toward each goal in
your particular course. Don't be con.cmed if some of the
items seem not 1o fit your course vary well. If an item does
not apply 1o your course, choose “Not important.”

Course for which you are completing this survey:

Title of course:

Course number:

If any of the following were the main reasons you took this

course, mark those reasons before proceeding.

() Was required
(® Fit my schedule
(® Best among limited options

On the scale provided at the right indicate how important 1o
you is cuch of the following goals you might achieve by

taking \he course you have just described. Mark the circles
for the proper responses.

10.

1.

ial

Essenti
Important

Somewhat important

To build a record of achievement of

which I can be proud.

To discover new ways of secing and
doing things.

To enjoy learning for learning's sake.
To weigh aliematives when making
decisions,

To see how different facts and ideas fit
together.

To improve my sudy skills,

To learn to get along with different
kinds of people.

To recognize broad principles when
observing specific events.

To try to find the basic structure in this
field of knowledge.

To improve my reasoning ability—to
recognize assumptions, make logical
inferences, and reach correct
conclusions.

To understand how scholars gain new
knowledge or understanding.

o1l

0]6]0]0,

OOOO®
QOO

0]0]O]0;

0]0JO0J0]
01000

0]0]0]0]
0]0]0]0)
0161010

0]610J0;
0]0]0]0)
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12,
13.

14. To become aware of different philosophies,

135.

16.

17.

B ¥ B BEBS=

3s.

g8 BIX

Essential

Important
Somewhat important
Not important

=

]

To prepare for a life of service to others.

To develop friendships and loyalties of
lasting value.

cultures, and ways of life.

REMEMBER TO FOCUS ON THE
SPECIFIC COURSE FOR WHICH YOU
RECEIVED THIS SURVEY.

To learn appropriate social skills for
different situations.

To develop the ability to work well with
others in a group.

To be able w0 discuss current political and
To develop a broader vision of the world.
To learn to organize my thoughts.

To develop personal independence.

To leamn skills that enrich my daily life.
To listen effectively to what others are
saying.

To develop the capacity to change as
times change.

To develop respect for and sensitivity (o
the views of others.

To improve my writing abilitics--to
develop clear, correct, and effective
communication.

To become better informed as a citizen.
To develop a philosophy of life.

To understand events that people have
tried to explain.

To leamn how things change over time.
To develop the ability to sec
relationships, similarities, and differences
among ideas.

. To draw my own conclusions.

To appreciate individuality and
independence of thought and action.

. To find problems and solutions in

literature and film that apply to my own
life.

To understand how humans have leamed
to cope with nature.

To become more broadminded.

To weigh and question the opinions of
experts and authorities.

70

OCOOG
0]0]0)0;
0]0]0]0.

0]0]0]0;
0]0]0]0;

OOOO®
0]0]0]0,
0]6]0J0,
0]0J0J0;
0]0JOJ0;

0]6]010;
0]0]0]0,
COOO
0]610J0;

OO
OO

0]0J010)
VOO
0]0J0]0;
0]6]0]0)
OO

0]0]0J0;

0J6]0)0,
0]0]0JO0;

016010



37.
38.

39.

41,

42,
43,

45,

47.

49,

51.

52,
53.

55.

57.

58.

59.

61.

62.
63.

~ Esemtial 1 hm
To understand the world around me. OO®@®® | 64. Tobecome a knowledgesble consumer,. QOO ®
To be able 10 make ethical and moral 65. To develop my creative talents. 0]0JO]O]
mm - OOOO | g Toenjoy works of art OO
To predict specific events broad
To understand the way researchers C .
investigate questi OOOE 67. To develop closer relationships with 010
I::ﬁ“’e“myﬂm“m OEE® | 68 Tobelp secure world peace. 0Jolo]o)]
To use my imagination. 0ee® | ¥ ::noe.“ the ¢ of war and 0Yolo]0)
:‘:umacwl)'fusdf- 0101010 ;(l) ';ouynm?m?fved?“ 0]0]0]0)
To help others who need my skills + To understand scientific principles
&J&. " SR OROE concepts. | 0]0JO]0,
E:I:.ndﬂmdcumtisminﬂﬁs ORI 72. ';%ble:':&MWpeoplehavesolvedmal DOO®
: — 73. To have fun. 0]0]6]0,
To understand specific f. this
-;:1¢ el O@®® | 74. To achieve job security. 0]0]0]0]
Tc learn things that will stimulate me 10 75. To develop leisure time interests. 0]0]6]0]
lcam more on my own. OOD@O® | 96, To help improve gender and racial
. To learn how to work for important equality. OOOO
causes. OOO® | 97 10 enjoy film. 0Jolo)o)
To make effective decisions. OOO® | 98 To leam 1o interpret numerical data. 0J0Jol0)
To be able 10 debate both sides of " .
e eftectively, o O@@@® | ™ Tocrses composion, nisic work.
To gain information that will be useful created before. OOOO®
after college in my family life. OOO® | g, Tocontribue to the improvement of
To interpret evidence. OOO® human welfare, OO
Wﬂwmplexityofme OO 81. 'fru%“embluh ish important contacts for the ool
. To achieve social status or prestige. COOO 2; :ominmbmlhannony. CReO
To be able 1o perform credibly in my + To increase my power to persuade
To leamn to a.cepr challeages. 0]010]0] :: Iommymm;? OJOJOl0)
To meet requiirements necessary to enter » 90 oW 10 use tes
professional or graduste school o Y0110, andodmmfmnanmalsotm 0J0]O]0;]
To gain information directly useful in 86. To improve my ability to handlestress. O Q@@ ®
my cuerent of future carecr. OOV | g, To eventally become an expert in my
To leam 10 soive problems. olololo chosen field. 0JOlO]0]
. To gain a global or intemational 88. To investigate the unknown, 0J0]O]O0,
perspective. OOO® | g9, Toestubiish standards of behavior. OO
To use the skills and abilities | have
more effecively. DOO® | X e e
To improve my reading skills. 0]0J0]0) technology. OOOO
To improve my skills in communicating 91. To understand my own abilities and
by clectronic means such as computers. ORQO@ limitations, 0]60160]0)
Student Goals Expiraton Version CH-2 7
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Essential
Important
Not important
92. To develop keener awareness of my l |
environment. OCOOO®
93. To succeed in business. 0]0]0]0]

94. To develop my leadership abilities. OOO®O
95. To acquire grea: - decision-making

responsibility in my job. 0]10]0]0]
96. To understand how culture has developed. O Q@ ®
97. To learn more about science. 010]0]0]
98. To leam how people govern themselves. O Q@O
99. To become a happy person. 010]0]O!
100. personal philosoph
O ! el b0
101. To understand how science has affected

human life. 0]0]O]0]
102. To be able w write an excellent technical

report. 010]0]0]
103. To identify an appropriate career. 0]0]0]0)
104. To improve my mathematical skills. OOO®
105. To leamn how to acquire power. 0]010]0)
106. To explore the world of ideas. 0101010}
107. overcome hesi i
Ty iy o oue Y SO PESSIE - O
108. To understand my own interests. 0]01010)
109. Toi i

0 improve my self-confidence in OO
110. To enjoy music. 016]0]0]

111.-130.

Please respond to any goal statements provided by your
college or instructor here. If no items are supplied, proceed
(o the next section,

Essential
lmpnnn.n
Nms.omewhnmponmt—\
111, 0JO10]10)
12 0]010J0]
113, OCOOO®
114, _ 00w
115. COO®
116. OO
117. 0]0I0]0)
118. 0JOI10]0)

4

119.
120.
121.
122,
123.
124.
125.
126.
127.
128.
129.
130.

Noumponml———l

7!
|
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010]0J0)
QOO
0]0]0]O]
0]0]0]0]
0]0]0J0)
0]0]0]0]
010]O0)O)
0]0]0)0;
QOO®
0]0]0J0)
0]0]0]O)
COO®



Student Information |

Please supply the information in the space provided or mark
the circle corresponding to your chosen response.

1. Your student number:

2. Your age last January 1:

3. Your sex:
OMale @ Female

4. Year you graduated from high school:
5. What is your expected major in college?

6. How certain are you that this is the major you desire?
(® Extremely certain
® Quite certain
(® Somewhat certain
(® Not at all certain

7. What s the highest college degree you plan to acquire?

8. What occupation or profession do you expect to
pursue?

9. How certain are you that this is the occupation or
profesgion you desire?
© Extremely certain
(® Quite certain
(® Somewhat certain
(© Not at all certain

10. When you entered college how well prepared did you
feel you were for college study?
8 Extremely well prepared

11. How many courses are
you taking this term? courses

12, With regard 10 your major, which best indicates your
situation since coming to college? (Mark only one.)

(® 1 had no planned major when 1 entered college and
still have none.

® I have discarded the old planned major but have not
chosen a new major yet

® I had no planned major when I entered college but |
have now chosen one.

(© I have changed and chosen a new major.

® I have retained the major [ had at entrance.

13. With regard 1 your carcer, which best indicates your

situation since coming o college? (Mark only one.)

@ I had no planned carcer when I entered college and
still have none.

@ 1 have discarded the old planned carcer but have not
chosen a new carcer yet.

@ 1 had no planned carcer when I entered college but I
have now chosen ane.

® 1 have changed and chosen a new career.

® I have retained the carcer plans I had at entrance.

Student Information | (continued)

Please respond 1o any questions provided by your college or
instructor for this section on this answer sheet. Enter your
response in the space provided below or follow further
instructions provided by them. If no items are supplied,
proceed to the next section.

14, 0]0]0]0J0J0;
15. OROOO®
16. 0]0]0]0]0]0,;
17. COOOOO®
18. 010]01010]0;
19. 0]0]0]010JO]
20. OPOOO®
21. COOO®O
2. COOO®®O
2. OOOWO®
4. OOOOO®OO®
25, OOOOO®
26. OROOO®
27. 0]0]0]0J0JO0;
28. COOOO®
Comments

(Use this space 10 note your thoughts not covered in these
items or to make other comments you wish to share,)

Remaining Sections

Your college will provide directions about whether you
should complete the remaining sections of this survey.

5
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Expectations/Study Skills--This Course
Please respond 10 the following statements. Keep in mind

your expectations about the

particular course for which you

received the survey. If you feel the item is not applicable to
you in this course, then choose "Not at all like me.”

10.

11.

12.

13,

14,

15.

16.

17.

- 18.

Quite a bit like me

Very much like me
Somewhat liks me ‘
. When I take tests [ think of the ’ l

Not at all like ma

consequences of failing.
!hlvednﬂicnl' ty identifying the most
important points in my reading.

I seldom ask my instructor to clarify
concepts that I don't understand well.
When | take a test I think about items
on other parts of the test | can't answer.
When I study new material, I often skim
it to see how it is organized,

When | study for exams | integrate
information from different sources, such
as lectures, reading, and discussions.
When reading I try 10 relate the material
to what i already know.

I begin with course material but develop
my own ideas abow the topics.

I believe I will receive an excellent
grade.

When I study a topic, I try to make
everything fit ogether.

I am confident that I can leam the basic
concepts.

I'm cestain that my own ability will
result in my being successful.

When having difficuity recalling some-
thing, ! make an effort to recall some-
thing clse that might be related to it.

I often find that I read assignments but
don't know what they are all about.

I prefer leamning activities that are
challenging or arouse my curiosity,
even if they are difficult

It is sometimes hard for me 10 go on
with my work if I am not encouraged.
When coursework is difficult, I either
give up or study only the casy parts.

If I want to get a good grade, it depends
on what I do.

0]0]0]0;
007010
0]010]0,
VOO
0101010,

0]0]0]0;
0]0]0]0;
010]010;
0]0]010]
OO
010]0]0;
0]0]0]0;

0J6]0]0;
0]0]0]0;

PO
0f0]010
HODE

0J0]0]0;

Types of Activities You Have Pursued in This
Course

Answer the following questions indicating how often you
have carmiod out each activity in this course. If the item is

not applicable choose "Never.”
Very often
Sometimes
Never ‘
1. 1read a book related 10 this field that was
not an assigned reading. OOO®
2. 1ok detailed notes in class or on reading
assignments. 0]010]0]
3. 1enjoyed doing my coursework. 0]0]0]0]
4. 1 thought about applications of the material
to other situations. 0]0]O]0)
5. 1discussed the subject matter of this field
with other students foranhourorlonger. QOO ®
6. I spent a concentrased period of time—
three hours or longer without
interruption—studying in this ficld. OQOO®
7. 1looked for some basic organization in
course materials, 0]0]0]0.
8. I memorized facts, vocabulary, and ‘
terminology. (010]O}0]
9. I spent some time just browsing in the
library or bookstore looking for things
related 10 this field. 0]0]0)0;
10. I pestici in a research project related
wmi:fw 010]0J0]
11. Itold friends about the interesting
materials or ideas in the ficld. 0]0]0]0;
12. lunderlined major poinsinthe reading. QO OO@©
13. Istudied at least four hours or longer on
coursework during the weekend. 0]0]O]O)
14, 1tried to see how different facts and ideas
fit together. 0]0]0]0.
15. Iread newspaper iems related to
coursework. 0]0]O]O]
16. I helped another student with coursework. O Q@ ©
17. I recommended this field to other students. Q@O ®
18. 1 made outlines from class notes or
readings. 0]0]0]0,
19. 1 spent five hours or more looking up
references in the library and taking notes
related 0 coursework. 0]0]0)O;
20. 1tried to relate the material to ideas and
cxperiences of my own. OO®®
21. Tam satisfied that study in this ficld has
helped me achieve some of my important
goals. 0]6]0)0]
22. 1related what I learned in this ficld to my
other courses. ORCO

6
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Student Information Il

Please supply the information in the spece provided or mark
the circle corresponding to your chosen response.

l.

During the academic term,
how many hours per week

sre you employed for pay? hours

. During the academic term,

on the average, how many

hours do you study per week? hours

. Do you live within walking distance of the campus

during academic terms?
® Yes @ No

All in all, how satisfied are you with the academic
aspects of college?

All in all, how satisfied are you with the non-academic
aspocts of college?

@© Very satisfied

® Quite satisfied

(® Somewhat satisfied

(® Not satisfied

How often, if ever, do you think about dropping out oi
college?

® Never have thought of it
® Very seldom

(® Occasionally

® Frequently

Comments

(Use this space 0 make any comments you may wish to
share.)

Thank you for taking the time to complete this
survey.

7
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st Student Goals Exploration

Version CR-M
(for program use)

This questionnaire is designed to help college instructors better understand the academic goals of students
majoring in their field of study. Please respond to this questionnaire within the next day or two. Read the
questions and answer them fairly rapidly according to your own views. Most deal with your goals in your
major field. There are ro right or wrong answers. This is not a test and your participatinn is voluntary.

Your college will provide instructions on how to retum the completed survey and may supply some special
items to fill blank spaces in the survey. Your student ID number may be needed to match your responses with
other materials or surveys.

Examples of ways to mark circles (any of

the following are accepiable):
X ¢
mn mak with x chack

Thank you in advance for taking the time to complete this survey.

The SGE was developed by the Research Program on Curriculum: Influences and Impacts at the National
Center for Research to Improve Postsecondary Teaching and Learning, 2400 School of Education Building,
University of Michigan, Ann Arbor, Michigan 48109-1259. The Center is funded by the University of
Michigan and the U. S. Department of Education’s Office of Educational Research and Improvement under
OERI grant number G008690010.

© 1990 by the Regents of the University of Michigan for the
National Center for Research 10 Improve Postsecondary Teaching and Learning
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Goals in Attending College Goals in Taking Courses in Your Major Field
Please respond to the statements below. lfyoufgcltheiwm interested i ing about the that sudents
is not applicable to you, then choose “Not at all like me.” hope 1 achicve when they 1ke courses i certain fiekds.
Very much like me Please think about courses you have taken in your major.
Quits a bit liks me hthuemu.howimamdndyw{eemwum
Somewhat like m< - make progress toward cach of the goals listed below.
Not st all like me Don't be concerned if some of the items seem not to fit
I your major very well. If an item docs not apply in your

1. My reason for attending college is to help majar field, choose "Not important.” Mark the circles for
make the world a betier place for ail of the proper responses.
us. By studying content that reflects real
life simations, I can learn to adapt to a Write the name of the major field you are keeping in
changing society and to intervene where mind while answering the questions below:
necessary. 010)JOJO,

2. My main purpose in college is (o leam
how to think effectively. I need to leamn Essential
guwtl!innnecmd&ills.an!lu Important
obau'wng.chssifyinz.mn_mg.md Somewhat important
synthesizing in order to gain intellectual Nonmponm———l
sonomy. O®®® | | 1o builda record of achievement of ;

3. Ibelieve that my instructors know the which I can be proud. 0]0]0]0)
goals, objectives, course procedures, and . .
expeciations that are suitable for me. My 2. T’.%’“““”dﬂm‘m PO
success as a studext depends on the doing things.
degroe to which I achieve the objectives 3. To cajoy leaming for lcarning's sake. OOO®
established by my instructors. 010]O]O] 4. To weigh alicratives when making

4. 1am in college primarily w achieve my decisions. OOOO®
vocational goals. My education should . . f
that enable me to eam a living and together.
contribute to society. OO 6. To improve my study skills. 0101010

3. My education should involve me in a 7. To learn to get along with different kinds
series of personally enriching of people. OGO
experiences. | desire an education that 8 T ize broad principles wh
allows me to discover myself as a unique ) :|°|m”-”|p”-memp when 010010
individual and thus acquire personal
freedom. OOOE 9. To try to find the basic structure in this

6. In my education I want to understand the field of knowledge. _ N CRO®
great products and discoveries of the 10. Toimp.mvemymmgabmty-.-w
human mind. Thus, I want o learn about recognize assumptions, make logical
the major ideas and concepts that inferences, and reach correct conclusions. O@O©®
important thinkers have illuminated, 11. To understand how scholars gain new
xm"l'l hmhlthehudthmdcbpdmf 0101010 kmwledgeorunduumding.pm OOOO®

7. For me, the devel ¢ of values during 12. Toptepuefﬁlhfe'ofmweto.od\ers. OOOO®
college is as important as leamning subject 13. Toc_levebp friendships and loyalties of
knowledge. My education should help lacting value. OOO®
me clarify my beliefs and values and thus 14. To become aware of different
develop commitment and dedication to philosophies, cultures, and ways of life. 0101010
guide my life. 010J0]O. . .

15. To learn appropriate social skills for

cifferent situstions. OOOO®
16. To develop the ability to work well with

others in a group. 0]01010]
17. To be able 10 discuss current political and

social issues. 0161010
18 To develop a broader visionof theworld. O@®®

smeomem:rmvmcn-u
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19,

2L
22,

24,

25.

27.
. To understand events that people have

29,

31
32.

33

35.
36.

37.
38.

39.

Essential

Important

Somewhat important

]

To leam to organize my thoughts.

To develop personal independence.

o leam skills that encrich my daily life.
To listen effectively to what others are
saying.

Todevelopmenpacnywdungeu
times change.

To develop respeci for and sensitivity to
the views of others.

To improve my writing abilities--to
develop clear, correct, and effective
communication.

To become better informed as a citizen.
To develop a philosophy of life.

tried to explain.
To leam how things change over time.

To develop the ability to see
relationships, similarities, and differeices
among ideas.

To draw my own conclusions,

To appreciate individuality and
independence of thought and action.

To find problems and solutioc.s in
literature and film that apply to my own
life.

To understand how humans have leamed
10 cope with nature.

To become more broadminded.

To weigh and question the opinions of
experts £.ud authorities.

To understand the world around me.

To be able to make ethical and moral
choices.

To predict specific events from broad
principles.

To understand the way researchers
investigate questions.

. To increase my self-confidence ur sense of

self-worth.

. To use my imagination.
. To develop a capacity for self-evaluation.
. To help others who need my skiils or

services.

. To understand curren: issues in this field.

To understand specific facts in this field.

]

0]010]0) 47. To learn things that will stimulate me to
PO learn more on my own.
48. To leam how to work for important
0]0]0]O! causes.
49. To make effective decisions.
OO 50. Tobelblet?'ddebucbothsideaofan
issue effectively.
Cee6 51. To gain information f:::lwgbemfnl
after college in my family life.
0O 52. To interpret evidence.
53. To understand the complexity of the
OO world.
'0Y01010) 54. To achieve social status or prestige.
55. To be able to perform credibly in my
001040 chosen occupation.
OO 56. To leam to accept challenges.
57. To meet requi (S DOCCSSAry to enter
olololo) Bt oo i sdinpsrvaty
58. To gain information directly useful in
OO my current or future carcer.
'01010]0) 59. To leam to solve problems.
60. Togain_aglobalorinmﬁonal
OOOO® perspective.
61. To use the skills and abilities [ have
more effectively.
0]6]0]0; 62. To improve my reading skills.
63. To improve my skills in communicating
OOOO® bydecp:x%nictzeanssmhascompuwm.
OOOO 64. To become a knowledgeable consumer.
65. Todevelop my creative talents.
OO 66. To enjoy works of art.
0RO 67. To evelop closer relationships with
others.
COO® 68. To help secure world peace.
69. To understand the causes of war and
0]6]010]
OEG ® 70. To try w answer unsolved questions.
71. To understand scientific principles and
OO0 72. To leam ho lc ha lved social
. To leamn how peopie have solved soc
gggg problems.
73. To have fun.
0]0]0]0) 74. To achieve job securit=’.
0101010) 75. To develop kisure time interests.
0]010]0, 76. To help improve gender and racial
oquality.
swmaufr.mvmcn-u

84

0]00]0;

0]610]0;
0]0]0]0;

0]6]6]0)

OOO®
COO®

0]0]0]O0,
00100

0]0]6]0,
O®

0]6]0]0

0]0]610;
0]6]0]0)

0]6]0]0;

CEO®
COO®

0]0J6J0,
0]6]0]0)
OOO®
OOO®

0]0J0)0)
ORO®

0J6]0]0)
0]0J0)O;

COO®

OROO®
06100
0]0]0]0]
COO®

0]06]0)



78.

81.

83.

8s.

87.

89.

91.

92.

93.

95.

97.
98.

100.

101.

102.

103
104.
105.

Essential Essential
MMM I \ Somevhat ot
W_]_l m.‘—_l—‘
To enjoy film. VOOO | 0 1o explore the world of ideas. COO®
To learn to imerpret numerical data. VOCO® | |1 10 overcome hesitancy about
To create a composition, artistic work, expressing my viev:s in public. OOOO®
e eata wnat no One has ever OE®®® | 108 Toundersand my own interess. 0Jololo)
:mmwnmwlﬁ OO 109. To improve my self-confidence in oo
To establish important contacts for the 110. To eajoy music. oJolofo
futare. OO | |, 4,
To promote international harmony. 0]0]0]0) _
Mmcmypownmnde 0]0]0]0) mam::u&wlfm ilans;:vs:xd;:liz.y;rgrcecd
To improve my speaking abilitics. OOO® 0 the neat section. Essential
and e intormarional s, OOOO oA g I
To improve my ability o handle stress. O@O®@ ——]l
To eventually become an expert in my
chosen field. OeeG | ' OO0
To investigate the unknown. OOOO® 12, COO®
To establish standards of behavior. e | COOO
To become aware of the consequences 14. 0JO10J0)
of new applications in science and 115. 0]010]O0,
technology. 0]0]0]0; 116. 0]6]0]0,
&m&mmywnabmuesm 101010 n7. 0101010,
To develop keener awareness of my 118. OOV
. ent. 010]0]0) 119. 0]6]160]0]
To succeed in business. O | 120. 0]0]0]0;
. To develop my leadership abilities. OOeE | 1L 0]00]0,
To acquire greater decision-making 122, 010]0]0]
respon.ibility in my job. OOOO® | 1n. COOO
'z)vmndbowculmbas OO 124, 0]OJOI0)
To kearn more about science. OOO® 125. OCOOO
To learn how people govern 126. 0]6]10]0!
themselves. OROE | 121 0]0]0JO0)
To become a happy person. OO | 128 010]0J0)
To develop a personal philosophy 129. 0]010]0]
relaied to my work. ©010]0]0) 130. 0]6010]0)
To understand how science has affccted
human life. 0]0]0]0)
To be able to write an exccllent
technical report. OEROO®
To identify an appropriate career. 0]0JOJO,
To improt ¢ my mathematical skills. 0]010]0; g}
To learn how t0 acquire power. OEO®
Mmﬁma Version CR-M



10.

11,

12,
13.

14,

15.

16.
17.
18.

19.

21,

Wk G aE O wh UE R Eh G oh G G T G G ah Ea e
oo

22,

Types of Activities Pursued in Courses in
Your Major

Answer the following questions indicating how often you
hnvecmedmnmhacumymcmmyourmajaﬁeld.

If the item is not applicable choose "Never.
Vuyoﬁm
Nevc
. I read a book related to this field that was
not an assigned reading. @@@@
I wok detailed notes in class or on reading
assignments. OO
I enjoyed doing my coursework. 0]0]0]0,
I thought about applications of the material
to other situations. 0]1010]0]
I discussed the subject mater of this field
with other students foran hourorlonger. O @ QOO
I spent a concentrated period of time—
three hours or longer without
interruption—studying in this field. 0]0]0]0,
I looked for some basic organization in
course materials. 010]0]0)
. 1 memorized facts, vocabulary, and
terminology. 0]0JOJO;]
I spent some time just browsing in the
library or bookstore looking for things
related to this field. 0]0JOJO;
I participated in a research project related
to this field. 0]0]0]O]
1 wold friends about the interesting
materials or ideas in the field. 0]0JO]O]
I underlined major points in the reading. O @@
I studied at least four hours or longer on
coursework during the weekend. 0]0]0]0)
I tried 10 see how different facts and ideas
fit ogether. 010]0]0]
I read newspaper items related w
coursework, OOO®
I helped another sadent with coursework. (O @ G @
I reccommended this field to other students. O @@ ®
I made ~etlines from class notes or
I spent five hours or move looking up
references in the library and taking notes
related to coursework. OERO®
I tried to relate the material to ideas and
experiences of my own. 010]0JO!
I am satisfied that study in this field has
helped me achieve some of my important
goals. 0]6]0]0]
I related what I lecamned in this field to my
other courses. COOO ,

Student Information |

Please supply the information in the space provided or mark
the circle comresponding to your chosen response.

1.

Your student number:

2. YouragelastJanuary 1:

3.

10.

1.

12,

13.

Your sex:
®OMale @ Female

Your ethnic background (optional):

() White, non-Hispanic
@ Black, non-Hispanic

Hispanic
(® Native American/Alaskan native
® Asian/Pcific Islander

Your year in college:

® Freshman ® Junior

® Sophomore ©® Senior
Year you graduated from high school:

What is your major in college?

How centain are you that this is the major you desire?
@ Extremely certain

® Quite certain

(® Somewhat certain

(® Not at all certain

What is the highest college degree you plan to acquire?

What occupation or profession do you expect o
pursue?

How certain are you that this is the occupation or
profession you desire?

(» Extremely certain

® Quite certain

(@ Somewhat ceriain

(® Not at all certain

When you entered college how well prepared did you
feel you were for college study?

G)Exnundywellpremred

What is your approximate overall grade point average
in college thus far?

®D ® C+ or B-

@C- ®B

®cC ® B+ or A-
DA
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Student Information | (continued)

14. With regard to your major, which best indicates your
situation since coming to college? (Mark only one.)
® I had no planned major when I entered college and

Student Information | (continued)

Please respond to any questions provided by your college or
instructor for this section on this answer sheet. Enter your
response in the space provided below or follow further
instructions provided by them. If no items are supplied,

still have i
® I have discanded the okd planned major but have noy | Procoed 10 the next section.
@?ﬂ“‘""""“""-’“mx tered college but I 18. OOOOO®
e mon choses ooy when T e o 9. olololololo
@ I have changed and chosen a new major. 20. OOOOO®
® I have retained the major 1 had at entrance. al. 100101010]0)
15. With regard 10 your career, which best indicates your 2. '0]0]10]010]O;
situstion since coming to college? (Mark only one.) n. 01010101010
@&u&phnnedmwhenlmmcouegem 2% 101010101010
none. :
®lmdnmdednuouplmmdmmmem 25. 010]6]0J0J0,
chosen a new career yet. %. oJolololofo
® Ihad hen I entered collere but |
@m.;‘:.."""“"‘m"?.‘.':“" srimmdeolese . olololofolo
I have changed and c.vxsen a new career. 28. 010]0]010]O]
® I have retained the career plans I had at entrance. 2. OROOOO
16. How many courses are 30, OOOOOO
you taking thisterm? ______  courses 31 01616101010,
17. How many college credits have you completed in 32. OROOOL®
cach of the following categoeries : (Do not include the
current academic term.) (If you have not completed
mycolkpmp!unmmwhaeﬂn
number ofu'edu-sumqmed.) Comments
Number of Credits
1. Communication (speech, writing) (Use this space to note your thoughts not covered in these
2 Literature items or to make other comments you wish to share.)

— 3. Fine arts (art, dance, music, theater)

—— 4. Biological or physical science

— . 5. Mathematics, computer science,

istics, X

——— 6. Social science (political science,
sociology, psychology, anthropology)

—— 1. Religion, philosophy, values, ethics

— . 8. History, Western civilization, classics,
world cultures

— 9. Forcign language

—— 10. Business

11. Vocanonal or trade courses (such as,

radiation technology, auto repair,
. frigeration, secretarial studies, eic.)

——— 12, Undergraduate professional courses Remalining Sections
(such as, npning. engineering, social
work, architecture, eic.) Your college will provide directions about whether you
13. Other types of courses should complete the remaining sections of this survey.
oy
5 o
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Feelings About Studying in Your Major

Continue to keep in mind your major ficld. As you prepare
to study or complete assignments in courses in this field,
which statements best describe your thoughts and feelings?
Mark the circles at the right 10 show how much each thought
is like your own.

10.

11.

12,

13.

14,

16.

17.

18.

Quits a bit like me

Somewhet Like me

R

. In the long run, study in this field will

help me to get ahead in the world.
When I complete a leaming activity |
usually get a sense of satisfaction.

. In this field, setting long-range goals is

important,

- Tcomplete daily learning tasks

primarily because I enjoy them.

I should complete what is expected of a
person of my capability.

I would work hard to get good grades
even if | didn't like the coursework.

I feel obliged to work hard only if I can
see the importance of the task,

I leam best when my instructor makes it
clear what the goals of each assignment
are.

I prefer to set short-range goals 3o that I
can get a sense of satisfaction and
achievement

I believe I should set my own goals
mherf than accept someone else’s goals
or me.

I would rather tackle easy problems
than difficult ones.

Even when study materials are dull and
uninteresting, I believe I should keep
working until I am finighed,

I leam best if I see a direct relation
between my assignments and my long
range goals.

If I sense [ can’t achieve a goal, I'd
rather set one that is easier 10 reach.

1 find leaming in this field is very
exciting and challenging.

[ like to plan my leaming activities over
a long time frame 30 they will fit
together.

[ seldom need to seek advice about what
my goals should be.

Deciding what topics I study should be
my own choice rather than my
instrucice’s choice.

0]010]0)
0]0]0]O0]
016]O]0)
010100
COO®
0]0]0]0)
0]6]0]0)

0]0]0]O]

0]6]0]0]

OO
0]0]0J0]

0]6]0]0;

001010
010]0]O0;
COOE

016010,
OOO®

COO®

Expectations/Study Skills in the Major

Please respond to the following statements. Keep in mind
your expectations about courses you take in your major ficld
If you feel the item is not applicable to your major, then
choose "Not at all like me."

10

11,

12,

13.

14.

15.

16.

17.

18.

Quite a bit like me

Very much like me
Somewhat like me
Nouulllikemc——-»—l ' ‘
When I take iests I think of the

consequences of failing.

I have difficulty identifying the most
important points in my reading.

I seldom ask my instructor to clarify
concepts that I don't understand well.

When I take 3 test [ think about items
on other parts of the test I can't answer.
When [ study new material, I often skim
it to see how it is organized.

When I study for exams I integrate
information from different sources, such
as lectures, reading, an- discussions.
When reading I try to relte the material
to what [ already know.

I begin with course material but develop
my own ideas 2hnyy( the lopics.

I believe I will receive excellent grades.
When I study a topic, I try 10 make
everything fit together,

I am confident that I can leam the basic
concepts.

I’'m certain that my own ability will
result in my being successful.

When having difficulty recalling some-
thing, I make an effort to recall some-
thing else that might be related to it.

I often find that I read assignments but
don’t know what they are all about.

1 prefer leaming activities that are
challenging or arouse my curiosity,
cven if they are difficult.

It is sometimes hard for me to go on
with my work if I am not encouraged.
When coursework is difficult, | cither
give up or study only the easy parts.
If I want o get a good grade, it depends
on what [ do.

S O
[P A |

6
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OEROG®
0]0JO]0;
OEOO®
0]6]6]0,
COO®

0]610]0;
0]0]0]0,

0]0]6]0;
0]0]0]0)

0]6]0]0)
0]6]O0}0;
0]6]0)0]

0]OJO}0;
CEO®

QOO
0]0]0)0,
0]OJ010;
OOO®



Student Information Il

Please supply the information in the space provided or mark
the circle corresponding to your chosen response.

1.

During the academic term,
how many hours per week
are you employed for pay?

During the academic term,
on the average, how many

hours do you study per week? hours

. Do you live within walking distance of the campus

during academic terms?
MOYes @ No

. All in all, how satisfied are you with the academic

aspects of college?

® Very satisfied

@ Quite satisfied

(® Somewhat satisfied
© Not satisfied

. All in all, how satisfied are you with the non-academic

aspects of college?

Q@ Very satisfied
@® Quite satisfied
@ Somewhar satisfied
(® Not satisfied

Al in all, how satisfied are you with the progress you
are making in your major?

How ofien, if ever, do you think about dropping out of
college?

(D Ne 21 have thought of it
® Very seldom

® Occasionally

® Frequently

Which of the follewing would be most influential in
causing you to avoid taking a course? (Mark only
one.)

O Not useful in my future carcer

® Lots of work

® Teacher poor

(© No challenge - course 100 easy

® Might fail - course wo hard

Which of the following is most influential in your
choice of career? (Mark only one.)

(® My pareats value the career highly. ' Thank you for iaking the time to complzte this
(@) The career will allow me leisure time. survey
(® The career pays well. . &1
(© The career is challenging. e
® 1 am sure [ can succeed in the career. 7
Student Goals Exploraton Version CR.M

Comments:

(Use this space to make any comments you may wish o
share.)



Student Goals Exploration
Faculty Perspective

Goals in Taking a College Course

The Swdent Goals Exploration helps college instructors better understand goals of students in their courses. This faculty survey
is a companion to that insi ument and helps faculty identify the goals they have for their students.

Whencunpleungﬂuamymmldangonls.focusonapamcullmymm Fill in the information requested beiow to
describe the course on which you are focusing.

2

-l s
e

|
i

1)

Department: Course title:
Desired Goals for This Course
Impomm
This section of the SGE explores the goals faculty hope their important
students will have when taking a particuler course. On the Nt l
scales provided at the right indicate how important each goal
should be for students in the course. As you answer these 14. To become aware of different philosophies,
questions, please remember to keep in wmind the course you cultures, and ways of life. (0]0]0]0]
specified. 15. To lcamn appropriate social skills for
different situations. 0]6]0]0]
sm‘,h.,m“ 16. To develop the ability to work well with
l ‘ others in a group. OOOO®
1. To build a record of achie tof 17. Tope.lblewdlscusscmmpolmcaland oolol0
vemen social issues.
which I can be proud. OOOO
, . 18. To develop abroader visionof theworld. Q@O ®
2. To discover new ways of seeing and
doing things. O@®® | 19. Toleam to organize my thoughts. 0]6]0]0)
3. To enjoy leamning for leamning's sake. O@®®@® | 20. Todevelop personal independence. 0]0JO]0]
4. To weigh alterna.'ves when making 21. To leam skills that enrich my daily life. OO
decisions. O@@® | 22 To listen effectively to what others are
5. To see how different facts and ideas fit saying. COOO
together. OO@O® | 23, Todevelop the capacity to change as
6. To improve my sudy skills. 010]0]0) times change. 0161010
7. To leam to get along with different 24. To develop respect for and sensitivity to
kinds of people. 01610]0) the views of others. 01010]0]
8. To recognize broad principles wheu 25. To improve my writing abilities—t0
observing specific events. 0l0l0]0, de"elop clear, correct, and effective .
9. To try to find the basic structure in this communicanon.
field of knowledge. O@G®® | 26. Tobecome beuer informed asacitizenn. @ O@OO
10. To improve my reasoning ability—to 27. To develop a philosophy of life. 0101010
recognize assumptions, make logical 28. To understand events that people have
inferences, and reach correct tried to explain. 0]0]0]0)
conclusions. QOO | 15 To learn how things change over ¢ PO
11. To understand how scholars gain new - 10 W things ¢ ge over Lime.
knowledge or und.rstanding. O@@@® | 30. Todevelop the ability to see
. . relationships, similarities, and differences
12. To prepere for a life of servicetoothers. O @ Q@ among idcas. '0]0]0]0)
13. To develop friendships and loyulties of i
lasting vale, CDOO 31. To draw my own conclusions. 0]0]0]0;

1
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32,

3.

3s.

37.
38.

39.

41.

42,
43.

45.

47.

48.

49.

51.

52.
53.

57.

EKC

Aruitoxt provided by Eic:

Essential

Important

Somewhat important

===

To appreciate individuality and
independence of thought and action.
To find problems and solutions in
liserature and film that apply %0 my
own life.

. To understand how humans have

leamed 0 cope with nature.

To become more broadminded.

To weigh and question the opinions of
experts and authorities.

To understand the world around me.
To be able to make cthical and moral
choices.

To predict specific events from broad
principles.

To understand the way researchers
invertigate questions.

To increase my self-confidence or sense
of self-worth.

To use my imagination.

To develop a capecity for self-
evaluation,

. To help others who need my skills or

services.
To understand current issues in this
field.

To understand specific facts in this
field.

To leam things that will stimulate me to
learn mure on my own.

To learn how to work for important
causes.

To make effective decisions.

To be able 10 debate both sides of an
issue effectively.

To gain information that will be useful
after college in my family life.

To interpret evidence.

To understand the complexity of th:
world.

. To achieve social status or prestige.
55.

To be able to perform credibly in my
chosen occupation.
To leam 0 accept challenges.

To meet requirements necessary to enter

professional or graduate school.

QOO

0161010

0]0]0]0]
010010

0]0]0]0,
0]6]0]0,

COO®
0101010,
0]0]0]0,

0]0]0]0,
01010]0;]

0]0]0]0,
0]0]0]0,
0161010
0]6]0]0,
0]0]0]0]

0]6]OJ0,
QOO

0]0]o]0,

0]6]6]0,
OOO®

0]0]0]0,
COOO

0]0]0]0]
0101010,

COOO

58.

59.

61.

To gain information directly useful in
my current or future career.

To leam 10 solve problems.

To gain a global or international
perspective.

To use the skills and abilities | have
more effectively.

. To improve my reading skills.

63. To improve my skills in communicating

I&&T

e &

70.
n.

73.
74.
75.
76.

81.

82.
83.

84.
8s.

86.
87.

2
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by electronic means such as computers.
To become a knowledgeable consumer.
To develop my creative talents.

To enjoy works of art.

To develop closer relationships with
others.

To help secure world peace.

To understand the causes of war and
peace.

To try 10 answer unsolved questions.
To understand scientific principles and
concepts.

To leam how people have solved social
problems.

To have fun.

To achieve job security.

To develop leisure time interests.

To help improve gender and racial
equality.

. Toenjoy film.
78.

To lsam i interpret numerical data.
To create a composition, artistic work,

or invention that no one has ever
created before.

To contribute to the improvement of
human welfare.

To establish impartant contacts for the
future.

To promote international harmory.
To increase my power o persuade
others,

To improve my speaking abilities.
To leam how to use library facilities
and other informational sources.
To improve my ability to b andlc stress.
To eventually become an expert in my
chosen field.

() -

-

0]0J0J0)
010]0]0,

0]0]0]0;

0]010J0;
OO

0]0]0JO0;
0]0]0]0,
01010}
0J0JOJ0;

0]0]00;
OOO®

0]0]0J0;
0]0]0J0;

0]0]0]0;

COO®
0]0]0JO;
0]6]6]0;
COOO

0]0]0]0,
0]0]0J0;
OOOG

0]0]0JO0;

0]0]0J0;

0]0]O0]0,
0]0J010;

COO®
0J010]0;

0]0]0]0,
0J6]0]0)

016]0]0,

-



Essential Notes/Comments:
Somewhat important
: (If you have notes or comments, please use the space below.
Not important | ll Then proceed to the final page of this survey.)
88. To investigate the unknown.
89. To establish standards of behavior. 0]0]0]0]
90. To become aware of the conseguences of
new applications in science and
technology. OOOE®
91. To understand my own abilities and
limitations. 0101010
92. To develop keener awareness of my
environment. OOOO®
93. To succeed in business. l0]olo]o,

94. To develop my leadership abilities. 0]0]0]0]
95. To acquire greater decision-making

responsibility in 1ay job. OOOO®
96. To understand how culture has developed. Q@O ®
97. To leam more about science. OOOO
98. To leamn how people govern themselves. OO O @
99. To become a happy person. 0]0]0]0)
100. ;onc‘l;vewzzapmaulphlmhymhwd OO
101. To understand how science as affected

human life. OOOO
102. To be able to write an excellent iechnical

report. 010]0]0,
103. To identify an appropriaie career. 0]0]0J0]
104. To improve my mathematical skills, OROO®
105. To leam how t0 acquit. power. '0]0]O0I0)
106. To explore the world of ideas. 0]OJOI0)
107. ;c;omcm:ncyabom“mng CEOO
108. To understand my cwn interests, '0]0]O010)
109. To improve my self-confidence in

mathematics. 0]0]0]0)
110. To enjoy music. 0101010

(You may add other important goal statements in the
spaces provided on page 4 of this survey.)

32
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111.-130.

Please add other important goal statements for your cov  here.

111.

Essential

Important
Somewhat important

OOOO

112.

OOO®

113.

114,

QOO
OOO®

115.

116.

0]0]0]0;
0]0]6]0)

117.

0]0]0]0)

118.

0]0]0]0;

119.

0]0J0]0;

120.

0]0]0)O,

2L

0]010J0,

122,

QOO

123.

0]0)0]0;

124,

0]6]0]0,

125.

0]0]0]0;

126,

0JOJ0J0,

127.

OROO®

128.

0]0]0]O0.

129,

OO

130.

0]0]0]0.

Course Information

The following information may be useful if your college or
university is conducting any studies of student goais broader
than a single course. Complete any parts of the course
description below that are appropriate for use on your
campus.

1. Level of course?

Q® Introductory

@ Intermediate

(® Advanced

(® Secaior seminar o capstone
2. Type of course?

® Lecture

(@ Seminar
® Combination

3. Approximate number of students ir  urse:

4. Approximate number of students in the section you
teach:

Most common
Common — l
Least common l
5. Reasons students take this course:; ‘

|
a. Required for major 0]0JO;
b. Required for general education or core O @ ®
c. Elective 0]0]0,

The SGE was developed by the Research Program on
Curriculum: Influences and Impacts at the National
Center for Research to Improve Postsecondary Teach-
ing and Learning, 2400 School of Education Building,
University of Michigan, Ann Arbor, Michigan 48109-
1259. The Center is funded by the University of
Michigan and the U. S. Department of Education’s
Office of Educational Rescarch and Improvement un-
der OERI grant number GO08690010.

© 1990 by the Regents of the L. riversity of Michigan for tue
National Center for Research 1o Improve Possecondsry
Teaching snd Learning

4
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Student Goals Exploration User's Manual - CR Guide

Student Goals Exploration Version CR-1 CODEBOOK 10/2/90
Label Permitted Column
Var. No.  item No. Name Value Labels Values Number Form
GOALS IN ATTENDING COLLEGE
vl 1 cl.acl better job 14 L1.1 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v2 2 cl.ac2 general education 14 L12 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v3 3 cl.ac3 expert 14 L13 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v4 4 cl.acd study skills 14 Ll4 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v5 5 cl.acs prep life 1-4 L15 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
vé 6 cl.acé get away 14 L16 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v7 7 cl.ac7 cultured 1-4 L17 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
8 8 cl.ac8 some to do 14 L18 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v9 9 cl.ac9 money 14 L19 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v10 10 cl.acl0 success career 14 L1.10 F1.0
1=notimp 2=somimp 3=imp 4=essntl I=miss
vll 11 cl.acll knowledge 14 L1.11 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v12 12 ¢l.acl2 interesting things 14 L1.12 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
vi3 13 cl.acl3 grad/prof school 1-4 L113 F1.0
I=notmp 2=somimp 3=imp 4=essntl 9=miss
vi4 14 cl.acl4 family expects 14 L114 F1.0
1=notimp 2=somimp 3=imp 4=essntl F=miss
v15 15 cl.acl5 be with friends 1-4 L1.15 F1.0
1=notimp 2=somimp 3=imp 4=essntl F=miss
v16 16 cl.aclé citizen 14 L1.16 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v1i7 17 cl.acl? creative 14 L1.17 F1.0
I=notimp 2=somimp 3=imp 4=cssntl I=miss
v18 18 cl.acl8 serve society 1-4 L1.18 F1.0
1=notirap 2=somimp 3=imp 4=essnt 9=miss
v19 19 cl.ac19 social position 14 L1.19 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v20 20 cl.ac20 1-4 L1.20 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss

SGE Version CR-1 Codebook
5

10




SGE Codebook CR-1

Label Permitted Column

Var. No.  Item No. Name Value Labels Values Number Form

v21 21 clac2t  ____ ____ 1-4 L1.21 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v22 22 clac22  _________ 1-4 L1.22 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v23 23 clac23  _______ 1-4 L1.23 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v24 24 clac¢  _____ 1-4 L1.24 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v25 25 cl.ac25 14 L1.25 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss

GOALS IN ATTENDING COLLEGE (continued)

v26 1 cl.col world better 1-4 L1.26 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss

v27 2 ¢l.co2 think effectively 1-4 L1.27 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss

v28 3 ¢cl.co3 achieve objectives 1-4 L1.28 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss

v29 4 cl.co4 vocational goals 1-4 L1.29 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss

v30 5 cl.cob personally enrich 14 L1.30 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss

v31 6 cl.cob great ideas 1-4 L1.31 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v32 7 cl.co? clarify values 14 L1.32 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss

GOALS IN TAKING THIS COURSE

v33 cl.field course considered 0001-9999  L1.33-36 F4.0
use HEGIS codes or attached list

v34 cl.numb course number 001-998 L1.37-39 F3.0
999=miss

v35 cl.reasl required 0-1 L1.40 F1.0
0=no check 1=check

v36 cl.reas2 fit 0-1 L1.41 F1.0
O=no check 1=check

v37 cl.reas3 best 0-1 L1.42 F1.0

0O=no check 1=check

v38 1 cl.gcel record of achieve 1-4 L1.43 F1.0
I=notimp 2=Somlmp 3=imp 4=Essntl 9=miss
v39 2 cl.ge2 new ways of seeing 1-4 L1.44 F1.0

I=notimp 2=SomImp 3=imp 4=Essntl 9=miss

SGE Version CR-1 Codebook
6

o ) AN




SGE Codebook CR-1

Var. No.

v40
v4l
v42
v43
v44
v45
v46
v47
v48
v49
v50
v51
v52
v53
v54
v55
v56
v57
v58
v59
v60
v61l

v62

Item No.

3
4

10
11
12
13
14
15
16
17
18
19
20
21

22

24

25

Label
Name

cl.gc3
cl.gcd
cl.geh
cl.ge6
cl.gc7
cl.geB
cl.ge9
cl.gc10
cl.gcll
cl.gcl2
cl.gcl3
cl.gcl4
cl.gcl5
cl.gcle
cl.gcl7
cl.gcl8
cl.gc19
cl.gc20
cl.ge21
cl.gc22
cl.gc23
cl.gc24
cl.ge25

Permitted Column

Value Labels Values Number

learnings sake 1-4 L1.45
lsnotimp 2=Somlmp 3=imp 4=Essntl 9=miss

weigh alternatives 14 L1.46
1=notimp 2=somimp 3=imp 4=essntl 9Y=miss

ideas fit together 1-4 L147
lsnotimp 2ssomimp J=imp 4=essntl 9=miss

imp study skills 14 L148
lanotimp 2=somimp 3=imp 4=essntl 9=miss

diff kinds people 14 L1.49
1=notimp 2=somimp 3=imp 4=essntl 9=miss

broad principles 14 L1.50
1=notimp 2=somimp 3=imp 4=essntl Y=miss

structure knowledge 1-4 L1.51
l=notimp 2=somimp 3=imp 4=essntl 9=miss

reasoning ability 14 . L1.52
1=notimp 2=somimp 3=imp 4=essntl 9=miss

scholar gain knowl 14 L1.53
1=notimp 2=somimp 3=imp 4=essntl 9=miss

life of service 1-4 L1.54
1=notimp 2=somimp 3=imp 4=essntl 9=miss

friendships 1-4 L155
l=notimp 2=somimp 3=imp 4=essntl 9=miss

philosophies/cultures 1-4 L1.56
1=notimp 2=somimp 3=imp 4=essntl 9=miss

social skills 1-4 L1.57
l1=notimp 2=somimp 3=imp 4=essntl 9=miss

work in group 1-4 L1.58
1=notimp 2=somimp 3=imp 4=essntl 9=miss

discuss issues 14 L1.59
I=znotimp 2=scmimp 3=imp 4=essntl 9=muss

broader vision 1-4 L1.60
l=notimp 2=somimp 3=imp 4=essntl 9=miss

organize thoughts 14 L1.61
1=notimp 2=somimp 3=imp 4=essntl 9=miss

personal independ 14 L1.62
1=notimp 2=somimp 3=imp 4=essntl 9=miss

learn daily skills 1-4 L1.63
l1=znotimp 2=somimp 3=imp 4=essntl 9=miss

listen effectively 1-4 L1.64
1=notimp 2=somimp 3=imp 4=cssntl 9=miss

adapt with changes 14 L1.65
l=notimp 2=somimp 3=imp 4=essntl 9=miss

respect sensitivity 14 L1.66
l1=notimp 2=somump 3=imp 4=cssntl 9=muss

improve writing 1-4 L1.67

1=notimp 2=somimp 3=imp 4=essntl 9=miss

SGE  Version CR-1 Codebook

7

Form

F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0

F1.0



SGE Codebook CR-1

Label Permitted Column

Var. No. Item No, Name Value Labels Values Number Form

v63 26 cl.ge26 informed citizen 14 L1.68 F1.0
l=notimp 2=asomimp 3=imp 4=essntl 9=miss

v64 27 cl.gc27 philosophy of life 1-4 L1.69 F1.0
lanotimp 2=somimp 3=imp 4=essntl 9=miss

v65 28 cl.gc28 understand events 14 L1.70 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v66 29 cl.gc29 how things change 1-4 L1.71 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v67 30 c1.gc30 see relationships 14 L1.72 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v68 31 cl.gc31 draw conclusions 14 L1.73 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v69 32 cl.ge32 apprec indiv action 14 L1.74 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v70 33 cl.ge33 apply FNA to life 14 L1.75 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v71 34 cl.ge34 human cope w/nature 1-4 L1.76 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v72 35 cl.gc35 become broadminded 14 L1.77 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v73 36 c1.gc36 question experts 14 L1.78 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v74 37 cl.gc37 understand world 14 L1.79 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v75 38 cl.gc38 ethical and moral 1-4 L1.80 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9Y=miss

v76 39 cl.ge39 predict events 1-4 L21 F1.0
l=notimp 2=somimp 3=imp 4=¢ssntl 9=miss

v77 40 cl.gc40 research investigate 14 L22 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v78 41 cl.gc4l self confidence 1-4 L23 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v79 42 cl.gc42 imagination 14 L24 F1.0
I=notimp 2=somimp 3=imp 4=essntl Y=miss

v80 43 cl.gc43 self evaluation 14 L25 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v81 44 cl.ge44 help others 14 L26 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v82 45 cl.gc45 current issues 14 L27 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v83 46 cl.gc46 specific facts 14 1238 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v84 47 cl.gcd7 stimulate learning 14 L29 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9Y=miss

v85 48 cl.gc48 work for causes 14 L210 F1.0

l=notimp 2=somimp 3=imp 4=essntl 9=miss

SCE Version CR-1 Codebook
8




-y> =h

SGE Codebook CR-1

Var. No.
v86
v87
v88
v89
v90
v91l
v92
v93
v94
v95
v96
v97
v98
v99
v100
v101
v102
v103
v104
v105
v106
v107

v108

Item No.

49
50
51
52
53
54
55
56
57
58
59
60
61

62

&

A

65

67

69

70

71

Label
Name

cl.gc49
cl.ge50
cl.gc51
cl.gc52
cl.ges3
cl.gc54
c1.gc55
cl.gc56
cl.gc57
cl.gc58
¢1.gc59
cl.ge60
cl.gobl
cl.go62
cl.go63
cl.gob4
cl.go65
cl.gc6b
cl.gc6?7
cl.go68
cl.go69
¢l.gc70

cl.gc71

Permitted Column
Value Labels Values Number

effective decisions 14 L211
l=notimp 2=somimp 3=imp 4=essntl 9=miss
debate issues 14 L212
1=notimp 2=somimp 3=imp 4=essntl 9=miss
gain information 14 L213
l=notimp 2=somimp 3=imp 4szessntl 9=miss
interpret evidence 14 L214
l=notimp 2=somimp 3aimp 4=.>-'ntl 9=miss
complexity of world 14 1215
l=notimp 2=somimp 3=imp 4=essntl 9=miss
social status 14 L2.16
lanotimp 2=somimp 3=imp 4=essntl 9=miss
perform credibly 14 L217
l=notimp 2=somimp 3=imp 4=essntl 9=miss
accept challenges 14 L21%
I=notimp 2=somimp 3=imp 4=essntl 9=miss
prof or grad school 14 L2.19
1=notimp 2=somimp 3=imp 4=essntl 9=miss
gain career info 1-4 L2.20
1=notimp 2=somimp 3=imp 4=essntl 9=miss
solve problems 1-4 L221
I=notimp 2=somimp 3=imp 4=essntl 9=miss
global perspective 14 L2.22
lanotimp 2=somimp 3=imp 4=cssntl 9=miss
skills/abilities 1-4 L2.23
1=notimp 2=somimp 3=imp 4=essntl 9=miss
reading skills 1-4 L224
I=notimp 2=somimp 3=imp 4=essntl 9=miss
electronic skills 14 L2.25
I=notimp 2=somimp 3=imp 4=essntl 9=miss
consumer 14 L226
1=notimp 2=somimp 3=imp 4=essntl 9=miss
creative talents 1-4 L2.27
l=notimp 2=somimp 3=imp 4=cssntl 9=miss
works of art 1-4 L2.28
1=notimp 2=somimp 3=imp 4=essntl 9=miss
closer relationships 14 L2.29
1=notimp 2=somimp 3=imp 4=essntl 9=miss
secure world peace 14 L2.30
1=notimp 2=somimp 3=imp 4=essntl 9=miss
causes of war/peace 14 L231
l=notimp 2=somimp 3=imp 4=essntl 9=miss
unsolved questions 14 1232
I=notimp 2=somimp 3=imp 4=essntl 9=miss
scientific principles 1-4 L233
l=notimp 2=somimp 3=imp 4=essntl 9=miss
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Label Permitted Column

Var. No.  Item No. Name Value Labels Values Number Form

v109 72 cl.gc72 social problems 1-4 L2.34 F10
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v110 73 cl.gc73 have fun 14 1235 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

vlll] 74 cl.gc74 job security 14 L2.36 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=mi: .

vl12 75 1.8¢75 leisure interests 14 L2.37 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v113 76 cl.gc76 gender/race equity 14 12.38 F1.0
lanotimp 2=somimp 3=imp 4=essntl 9=miss

vll4 77 cl.gc77 enjoy film 1-4 L239 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v115 78 cl.gc78 numerical data 14 L240 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

vlle 79 cl.gc79 artistic work 14 L2.41 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v117 80 cl.ge80 human welfare 14 L2.42 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v118 81 cl.ge81 contacts for future 14 L2 43 F1.0
l=notimp 2=somimp 3=imp 4=essn  9=miss

v119 82 cl.gc82 internat’l harmony 1-4 L 4 F1.0
l=notimp 2=somimp 3=imp 4=essr . 9=miss

v120 83 cl.gc83 persuade others 1-4 L2.45 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

vi2l 84 cl.gc84 speaking abilities 14 L246 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v122 85 cl.gcB5 library facilities 14 L247 F1.0
1=notimp 2=somimp 3=imp 4=essnt} 9Y=miss

v123 86 cl.gcB6 handle stress 14 L248 F1.0
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

v124 87 cl.gc87 expert in field 1-4 L249 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v125 88 cl.gc88 investigate unknown 14 L2.50 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v126 89 cl.gc89 standards behavior 14 L251 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v127 90 cl.gc90 conseq technology 14 L2.52 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v128 91 cl.g91 ability limitations 14 L2.53 F1.0
I=notimp 2=somimp 3=imp 4=essntl Y=miss

v129 92 cl.gc9? aware environment 14 L2.54 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v130 93 cl.gc93 succeed in business 14 L2.55 F1.0
I=notimp 2=somimp 3=imp 4=cssntl Y=miss

v13l] 94 cl.gc4 leadership ability 14 L2.56 F1.0

l=notimp 2=somimp 3=imp 4=essntl 9=rmiss
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Label

Var. No.  Item No. Name

v132 95 cl.gc95

v133 9% cl.gc96

v1i34 97 cl.gc97
v135 98 c1.gc98

v136 99 cl.gc99

v137 100 cl.gc100
v138 101 cl.gc101
v139 102 cl.gc102
v140 103 cl.gc103
vi41 104 cl.gc104
v142 105 cl.gc105
v143 106 cl.gc106
v144 107 cl.gcl07
v145 108 cl.gc108
vi46 109 cl.gc109
v147 110 cl.gcl10
v148 111 cl.gelll
v149 112 cl.gel12
v150 113 cl.gcl13
v151 114 cl.gcll4
vi52 115 cl.gcll5
v153 116 cl.gcll6
v1i54 117 cl.gcll7

Permitted Column
Value Labels Values Number

decision responsibility 1-4 L257
1=notimp 2=somimp 3=imp 4=essntl 9=miss

culture developed 14 L2.58
1snotimp Z=somimp 3=imp 4=essntl 9=miss

learn about science 14 L2.59
l1=notimp 2=somimp 3=imp 4=essntl Y=miss

people govern 1-4 L2.60
l=notimp 2=somump 3=imp 4=essntl 9=miss

happy person 14 L261
l=notimp 2=somimp 3J=imp 4=essntl 9=miss

work philosophy 1-4 L2.62
l=notimp 2=somimp 3=imp 4=sessntl 9=miss

science affects life 14 L263
lanotimp 2=somimp 3=imp 4=essntl 9=miss

technical report 14 L2.64
I1=notimp 2=somimp 3=imp 4=essntl 9=miss

approp career 1-4 L2.65
l=notimp 2=somimp 3=imp 4=essntl I=miss

math skills 14 L2.66
1=notimp 2=somimp 3=imp 4=essntl 9=miss

acquire power 14 L2.67
l=notimp 2=somimp 3=imp 4=cssntl 9=miss

explore ideas 1-4 L268
I=notimp 2=somimp 3=imp 4=essntl 9=miss

overcome hesitancy 14 L2.69
I=notimp 2=somimp 3=imp 4=essntl 9=miss

understand interests  1-4 L2.70
I=notimp 2=somimp 3=imp 4=cssntl 9=miss

improve conf in math 1-4 L271
I=notimp 2=somimp 3=imp 4=essntl 9=miss

enjoy music 1-4 L272
I=notimp 2=somimp 3=imp 4=essntl 9=miss

_________ 1-4 L273
I=notimp 2=somimp 3=imp 4=essntl F=miss

__________ 1-4 L2.74
I=notimp 2=somimp 3=imp 4=essntl 9=miss

1-4 L2.75
I=notimp 2=somimp 3=imp 4=essntl 9=miss

_________ 14 L276
I=notimp 2=somimp 3=imp 4=essntl 9=miss

_________ 14 L277
I=notimp 2=somimp 3=imp 4=essntl 9=miss

_________ 14 L2.78
I=notimp 2=somimp 3=imp 4=essntl 9=miss

__________ 14 L2.79

I=notimp 2=somimp 3=imp 4=essntl 9=miss
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Label Permitted Column

Var. No.  Item No. Name Value Labels Values Number Form

v155 118 clgell8  _________ 14 L2.80 F1.0
I=notimp 2=somimp 3=imp 4=essntl Yxmiss

v156 119 clgelts  _________ 14 3.1 F1.0
I=notimp 2=somimp 3=imp 4=essnti J=miss

v157 120 clgel20  _________ 14 L3.2 F1.0
lanotimp 2=somimp 3=imp 4=essntl 9=miss

v158 121 clgel2rz  ____ 14 L3.3 F1.0
I=notimp 2=somimp 3«imp 4=essntl 9=miss

v159 122 clgel2  _________ 14 L34 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v160 123 clgels  ____ 14 L3.5 F1.0
lznotimp 2=somimp 3=imp 4=essntl 9=miss

vl6l 124 clgel2d  ___ 14 L3.6 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v162 125 clgel2s  ____ 14 L3.7 F1.0
I=notimp 2=somimp 3=imp 4=essntl Y=miss

v163 126 clgel2e 14 L3.8 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9: 1 iss

v164 127 cl.gel27 . 14 L39 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v165 128 clgel28  __ ___ 14 L3.10 F1.0
l=notimp 2=somimp 3=imp 4=essntl S=miss

v166 129 clgel2ds  _____ 14 L3.11 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v167 130 clgel30  ____ 14 L3.12 F1.0

I=notimp 2=somimp 3=imp 4=essnt! 9=miss

STUDENT INFORMATION I

v168 1 cl.num student number 1-99999 L3.13-17 F5.0
v169 2 cl.age age last January 17-98 L3.18-19 F2.0
99=miss
v170 3 cl.sex gender 1-2 L2.20 F1.0
1=Male 2=Female  9=miss
v171 4 cl.ethn ethnic background 1-5 L3.21 F1.0
1=White 2=Black 3=Hispan
4=NatAm 5x=Asian  9=miss
v172 5 cl.year year in college 14 3.2 F1.0
1=fresh 2=soph 3= 4=sr 9=miss
vi73 6 cl.grad HS grad year 10-98 L3.23-24 F2.0
99=miss
v174 7 cl.major major 0001-9999  L3.25-28 F4.0
useHEGIS or IPEDS major codes or refer to attached list
v175 8 cl.cert certain of major 1-4 [3.29 F10

l=extrem 2=quite 3=somwht 4=not 9=miss
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Label Permitted Column
Var. No. Item No. Name Value Labels Values INumber Form
v176 9 clLhigh highest degree 00-98 L3.30-31 2.0

Ol=voc.ct. (2=AA (3=BA/BS 04=MA/MS
05=JD/LLB 06=MD/DDS 07= PhD etc

98=dknow 99=miss
v177 10 cl.occ expected occupation  00-98 L3.32-33 F2.0
see attached list of occupations
99=miss
v178 11 cl.occt certain of occuptn 14 13.34 F1.0
1=extrem 2=quite 3=smwhat 4=not 9=miss
v179 12 cl.prep prep for college 14 L3.35 F1.0
I=extrem 2aquite 3ssmwhat 4=not 9=miss
v180 13 cl.arse courses this term 1-8 L3.36 F1.0
9=miss
v181 14 clstul 1-6 1L3.37 F1.0
v182 15 clstw2  ____ 1-6 L3.38 F1.0
v183 16 clstud  ___ 1-6 L3.39 F1.0
v1i84 17 clstud  ____ 1-6 L3.40 F1.0
v185 18 clstub  __________ 1-6 L3.41 F1.0
v186 19 clstw6  __ ________ 1-6 L3.42 F1.0
v187 20 clstw7 __ ________ 1-6 L3.43 F1.0
v188 21 clstu8 1-6 1.3.44 F1.0
v189 22 clstwd9  __________ 1-6 L3.45 F1.0
v190 23 clstulo  ____ 1-6 L3.46 F1.0
v191 24 clstull  __________ 1-6 L3.47 F1.0
v192 25 clstulz2  __ 1-6 L3.48 F1.0
v193 26 clstuld __________ 1-6 L3.49 F1.0
v194 27 clstul4  _ _____ 1-6 L3.50 F1.0
v195 28 clstuls  __ 1-6 L3.51 F1.0
FEELINGS ABOUT STUDYING IN THIS COURSE
v196 1 cl.fasl study to get ahead 14 13.52 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v197 2 cl.fas2 sense satisfaction 1-4 L3.53 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v198 3 cl.fas3 long range goals 1-4 L3.54 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v199 4 cl.fas4 daily learning tasks 14 L3.55 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v200 5 cl.fas5 complete expected 1-4 L3.56 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v201 6 cl.fasé work to get grades 1-4 L3.57 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v202 7 cl.fas? work if import. 1-4 L3.58 F1.0

I=not 2=smwhat 3=quite 4=very 9=miss
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
v203 8 cl.fas8 clear assign 1-4 L3.59 F1.0
1=not 2=smwhat 3=quite 4avery v= s
v204 9 cl.fas9 short range goals 14 L3.60 F1.
1=not 2=smwhat 3=quite 4=very 9=miss
v205 10 cl.fas10 set own goals 14 L3.61 F1.0
l=not 2a=smwhat 3=quite 4=very 9=miss
v206 11 cl.fasl1 prefer easy probs 14 L3.62 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v207 12 cl.fas12 work even if dull 14 L3.63 F1.0
1znot 2=smwhat 3=quite 4=very 9=miss
v208 13 cl.fas13 relate assgn goal 14 L3.64 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v209 14 cl.fas14 set easier goals 14 L3.65 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v210 15 cl.fas15 learn is exciting 14 L3.66 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v211 16 cl.fas16 plan activities 1-4 L3.67 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v212 17 cl.fas17 seldom seek advice 1-4 L3.68 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v213 18 cl.fas18 topics own choice 1-4 L3.69 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss

EXPECTATIONS/STUDY SKILLS IN THIS COURSE

v214 i cl.essl consequences fail 1-4 L3.70 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v215 2 cl.ess2 important points 1-4 L3.71 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v216 3 cl.ess3 clarify concepts 14 L3.72 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v217 4 cl.ess4 items cant answer 1-4 L3.73 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v218 5 cl.ess5 skim material 14 L3.74 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v219 6 cl.essé study/integ exams 14 L3.75 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v220 7 cl.ess? relate readings 14 L3.76 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v221 8 cl.ess8 course material 1-4 L3.77 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v222 9 cl.ess9 expect good grades 1-4 L3.78 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v223 10 cl.ess10 fit together 14 L3.79 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v224 11 cl.essll basic concepts 14 L3.80 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss
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Label Permitted Column
Var. No. Item No. Name Value Labels Values Numbex Form
v225 12 cl.essl2 expect success 14 L41 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v226 13 cl.ess13 recall and relate 14 142 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
v227 14 cl.ess14 dont get readings 1-4 143 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
v228 15 cl.ess15 prefer challenge 14 44 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v229 16 cl.essl6 need encouragement 1-4 145 F1.0
1=not 2asmwhat 3=quite 4=very 9=miss
v230 17 cl.ess17 give up easily 14 L4.6 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v231 18 cl.ess18 good grade I dc 14 4.7 F1.0

I=not 2=smwhat 3=quite 4=very 9=miss

STUDENT INFORMATION II

v232 1 cl.empl hours employed 00-98 1L4.8-9 F2.0
99=miss
v233 2 cl.study hours studying 00-98 L4.10-11 F2.0
=ITUSS
v234 3 cl.live walking distance 1-2 L4.12 F1.0
l=yes 2=no 9=miss
v235 4 cl.sacad satisfied academics 1-4 L4.13 F1.0
l=very 2=quite 3=smwht 4=not 9=miss
v236 5 cl.sanon  satisfied nonacad 14 L4.14 F1.0
I=very 2=quite 3=smwht 4=not 9=miss
V37 6 cl.samaj satisfied major 1-4 L4.15 F1.0
1=very 2=quite 3=smwht 4=not 9=miss
v238 7 cl.drop think of drop out 1-4 L4.16 F1.0
I=never 2=seldom 3=occass 4=freq 9=iiss
v239 8 cl.infcar influence career 1-5 L4.17 F1.0

l=parent 2=leisur 3=pay 4=chalng 5=succd 9=miss

1!,

a
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
GOALS IN ATTENDING COLLEGE
vl 1 2.acl better job 14 L11 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v2 2 2.ac2 general education 14 L1.2 F1.0
1=notimp 2asomimp 3=imp 4=essntl 9=miss
v3 3 c2ac3 expert 14 L13 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v4 4 2.acd study skills 14 L1.4 F1.0
1=notimp 2xsomimp 3=imp 4=essntl 9=miss
v5 5 c2.ac5 prep life 14 L15 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
vé6 6 c2.ac6 get away 1-4 L16 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v7 7 c2.ac7 cultured 1-4 L17 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v8 8 c2.ac8 some to do 14 L18 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v9 9 c2.ac9 money 1-4 L19 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v10 10 c2.acl0 success career 1-4 L1.10 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
vll 11 c2.acll knowledge 14 L1.11 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v12 12 c2.acl2 interesting things 14 L1.12 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v13 13 c2.acl3 grad/ prof school 14 L1.13 F1.0
1=notimp 2=somimp 3=imp 4=essnt! 9=miss
vi4 14 c2.acl4 family expects 1-4 L1.14 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v15 15 c2.acl5 be with friends 14 L1.15 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v16 16 2.acl6 citizen 14 L1.16 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=mniss
v1l7 17 c2.acl? creative 1-4 L1.17 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
vi8 18 c2ac18 serve society 1-4 L1.18 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v19 19 c2.acl9 social position 1-4 L119 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=rniss
v20 20 c2.ac20 1-4 L1.20 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss
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Label Permitted ColLmn

Var. No.  Item No. Name Value Labels Values Number Farm

v21 21 2.ac21 1-4 L1.21 F1.0
1=npotimp 2=somimp 3=imp 4=essntl 9=miss

v22 22 2ac2  ______ 14 L1.22 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v23 23 2ac23  _________ 1-4 L1.23 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v24 24 2ac24  ___ 1-4 L1.24 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v25 25 c2ac25 14 L1.25 F1.0

—— ke — — — ——

1=notimp 2=somimp 3=imp 4=essntl 9=miss

GOALS IN ATTENDING COLLEGE (continued)

v26 1 c2.col world better 14 L1.26 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v27 2 €2.co2 think effectively 14 L1.27 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v28 3 c2.co3 achieve objectives 14 L1.28 F1.0
1=not 2=smwhat 3=quite 4=xvery 9=miss

v29 4 c2.c04 vocational goals 1-4 L1.29 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v30 5 c2.co5 personally enrich 14 L1.30 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss

v31 6 c2.co6 great ideas 14 L1.31 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss

v32 7 c2.co? clarify values 14 L1.32 F1.0

I=not 2=smwhat 3=quite 4=very 9=miss

GOALS IN TAKING THIS COURSE

v33 c2.field course considered 0001-9999 1.1.33-36 F4.0
use HEGIS codes or see attached list
v34 c2.numb course number 001-998 L1.37-39 F3.0
999=miss
v35 c2.reas1 required 0-1 L1.40 F1.0
0=no check 1=check
v36 c2.reas2 fit 0-1 L1.41 F1.0
0=no check 1=check
v37 c2.reas3 best 0-1 L1.42 F1.0
O=no check 1=check
v38 1 c2.gcl record of achieve 1-4 L1.43 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v39 2 g2 new ways of seeing 14 L1.44 F1.0

I=notimp 2=somimp 3~imp 4=essntl 9=miss
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Var. No.

v40
v4l
v42
v43
v44
v45
v46
v47
v48
v49
v50
v51
v52
v53
v54
v55
v56
v57
v538
v59
v60
v61l

v62

Item No.

3

4

10
11
12
13
14
15
16
17
18
19
20

21

M

24

Label
Name

2.gc3
2.gcd
c2gcS
c2gecd

Permitted Column

Value Labels Values Number

learnings sake 1-4 L1.45
1=notimp 2=somimp 3=imp 4=essntl 9=miss

weigh alternatives 14 L1.46
1=notimp 2=somimp 3=imp 4=essntl 9Y=miss

ideas fit together 14 L1.47
l=notimp 2=somimp 3=imp 4=essntl Y=miiss

imp study skills 14 L1.48
l=notimp 2=somimp 3=imp 4=essntl 9=miss

diff kinds people 1-4 L1.49
1=notimp 2=somimp 3=imp 4=essntl 9=miss

broad principles 1-4 L1.50
l=notimp 2=somimp 3=imp 4=essntl 9=miss

structure knowledge 14 L1.51
l=notimp 2=somimp 3=zimp 4=essntl 9=miss

reasoning ability 1-4 L1.52
l=notimp 2=somimp 3=imp 4=essntl 9=miss

scholar gain knowl 14 L1.53
l=notimp 2=somimp 3=imp 4=essntl 9=miss

life of service 1-4 L1.54
l=notimp 2=somimp 3=imp 4=essntl 9=miss

friendships 14 L1.55
I=notimp 2=somimp 3=imp 4=essntl 9=miss

philosophies/cultures 1-4 L1.56
l=notimp 2=somimp 3=imp 4=essntl 9=miss

social skills 14 L1.57
l=notimp 2=somimp 3=imp 4=essntl 9=miss

work in group 14 L1.58
1=notimp 2=somimp 3=imp 4=essntl 9=miss

discuss issues 14 L1.59
l=notimp 2=somimp 3=imp 4=essntl 9=miss

broader vision 14 L1.60
l=notimp 2=somimp 3=imp 4=essntl 9=miss

organize thoughts 14 L1.61
l=notimp 2=somimp 3=imp 4=essntl 9=miss

personal independ 14 L1.62
l=notimp 2=somimp 3=imp 4=essntl 9=miss

learn daily skills 1-4 L1.63
1=notimp 2=somimp 3=imp 4=essntl 9=miss

listen effectively 1-4 L1.64
1=notimp 2=somimp 3=imp 4=essntl Y=miss

adapt with changes 1-4 L1.65
I=notimp 2=somimp 3=imp 4=essntl 9=miss

respect sensitivity 1-4 L1.66
I=notimp 2=somimp 3=imp 4=essntl Y=miss

improve writing 14 L1.67

I=notimp 2=somimp 3=imp 4=essntl 9=miss
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Label Permitted Column

Var. No.  Item No. Name Value Labels Values Number Farm

v63 26 c2.gc26 informed citizen 14 L1.68 F1.0
1anotimp 2asomimp 3=imp 4=essntl 9=miss

v64d 27 2.gc27 philosophy of life 14 L1.69 F1.0
1=notimp 2=somimp 3aimp 4=essntl 9=miss

v65 28 2.gc28 understand events 14 L1.70 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v66 29 2.gc29 how things change 14 L1.71 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v67 30 2.gc30 see relationships 14 L1.72 F1.0
1=notimp 2=somimp 3=imp 4=essntl Y=miss

v68 31 2.gc31 draw conclusions 14 L1.73 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v69 32 c2.gc32 apprec indiv action 14 L1.74 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v70 33 c2.gc33 apply FNA to life 1-4 L1.75 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v71 34 2.gc34 human cope w/nature 14 L1.76 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v72 35 c2.gc35 become broadminded 1-4 L1.77 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v73 36 c2.gc36 question experts 1-4 L1.78 F1.0
l=notimp 2-somimp 3=imp 4=essntl 9=miss

v74 37 2.gc37 understand world 14 L1.79 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v75 38 €2.gc38 ethical and moral 14 L1.80 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v76 39 2.gc39 predict events 14 L2.1 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v77 40 2.gc40 research investigate  1-4 L2.2 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v78 41 c2.gcdl self confidence 14 L2.3 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v79 42 2.gc42 imagination 14 L24 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v80 43 2.gc43 self evaluation 14 L25 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v81 44 2.gcd4 he'p others 14 L26 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v82 45 2.gc45 current issues 1-4 L2.7 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v83 46 c2.gc46 specific facts 14 L28 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v84 47 2.gcd7 stimulate learning 14 L2.9 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss

v85 48 2.gc48 work for causes 1-4 L2.10 F1.0

l=notimp 2=somimp 3=imp 4=essntl 9=miss
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Var. No.

v86
v87
v88
v89
v90
vI1
v92
v93
v94
v95
v96
v97
v98
v99
v100
v101
v102
v103
v104
v105
v106
v107

v108

Item No.

49
50
51
52
53
54
55
56
57
58
59
60
61
62
63
64
65
66
67
68
69
70

71

Label
Name

2.gc49

c2.gc51
2.gc52

c2.gc60
c2.gcb1
2.g062
c2.gc63
c2.gc64
c2.go65
2.gc66
c2.gc67
c2.gc68
c2.g069
c2.gc70
2.gc71

Permitted Column
Value Labels Values Nuniber

effective decisions 1-4 L2.11
I=notimp 2=somimp 3=imp 4=essntl Y=miss
debate issues 1-4 L2.12
l=notimp 2=somimp 3=imp 4=essntl 9=miss
gain information 14 L2.13
lanotimp 2=somimp 3=imp 4=essntl 9=miss
interpret evidence 14 L2.14
l=notimp 2=somimp 3=imp 4=essntl 9=miss
complexity of world 14 L2115
l=notimp 2=somimp 3=imp 4=essntl 9=miss
social status 14 L2.16
l=notimp 2=somimp 3=imp 4=essntl 9=miss
perform credibly 14 1217
l=notimp 2x=somimp 3=imp 4=essntl 9=miss
accept challenges 14 L2.18
l=notimp 2=somimp 3=imp 4=essntl 9=miss
prof or grad school 14 L2.19
l=notimp 2=somimp 3=imp 4=essntl 9=miss
gain career info 1-4 L2.20
l=notimp 2=somimp 3=imp 4=essntl 9=miss
solve problems 1-4 L2.21
I=notimp 2=somimp 3=imp 4=essntl 9=miss
global perspective 14 12.22
l=notimp 2=somimp 3=imp 4=essntl 9=miss
skills/abilities 14 L2.23
l=notimp 2=somimp 3=imp 4=essntl 9=miss
reading skills 14 [2.24
l=notimp 2=somimp 3=imp 4=essntl 9=miss
electronic skills 1-4 L2.25
I=notimp 2=somimp 3=imp 4=essntl 9=miss
consumer 14 L2.26
I=notimp 2=somimp 3=imp 4=essntl 9=miss
creative talents 1-4 L1227
l=notimp 2=somimp 3=imp 4=essntl 9=miss
works of art 1-4 L2283
l=notimp 2=somimp 3=imp 4=essntl 9=miss
closer relationships 1-4 L2.29
l=notimp 2=somimp 3=imp 4=essntl 9Y=miss
secure world peace 1-4 L2.30
l=notimp 2=somimp 3=imp 4=essntl 9=mniss
causes of war/peace 1-4 L2.31
I=notimp 2=somimp 3=imp 4=essntl Y=miss
unsolved questions 14 L1232
1=notimp 2=somimp 3=imp 4=essntl 9=miss
scientific principles 1-4 L2.33
I=notimp 2=somimp 3=imp 4=essntl 9=miss

SCE Version CR-2 Codebook

23

117

Form
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0
F1.0

F1.0



SGE Codebook CR-2

Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number rorm
v109 72 2.gc72 social problems 14 L234 F1.0
I=notimp 2=somimp 3=imp 4=essnti 9=miss
v110 73 c2.gc73 have fun 14 L2.35 F1.0
y l=notimp 2=s0mimp 3=imp 4=essntl 9=miss
v1ll 74 2.gc74 job security 14 L2.36 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=mi. s
v1il2 75 c2.gc75 leisure interests 14 L2.37 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v113 76 2.gc76 gender /race equity 14 L2.38 F1.0
I=notimp 2=somimp 3=imp 4=essntl Y=miss
vil4 77 2.gc77 enjoy film 14 L1239 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v115 78 2.gc78 numerical data 14 L2.40 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v116 79 c2.gc79 artistic work 1-4 L2.41 F1.0
I=notimp 2=zsomimp 3=imp 4=essntl 9=miss
v117 80 c2.gcB0 human welfare 14 L2.42 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v118 81 c2.gc81 contacts for future 14 L2.43 F1.0
I=notimp 2=zsomimp 3=imp 4=essntl 9=miss
vii9 82 2.gc82 internatl harmony 1-4 L2.4 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v120 83 c2.gc83 persuade others 14 L2.45 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v12] 84 2.gc84 speaking abilities 1-4 L2.46 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v122 85 2.gc85 library facilities 1-4 L2.47 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v123 86 2.gc86 handle stress 1-4 L2.48 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v124 87 2.gc87 expert in field 1-4 L249 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss
v125 88 2.gc88 investigate unknown 14 L2.50 F1.0
1=notimp 2=somimp 3=imp 4=essntl 9=miss
v126 89 c2.gc89 standards behavior 14 1251 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v127 90 c2.gc%0 conseq technology 1-4 L2.52 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v128 91 2.gc91 ability limitations 14 253 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v125 92 2.gc92 aware environment 1-4 L2.54 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v130 93 c2.gc93 succeed in business 1-4 L2.55 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
v131 94 c2.gc%4 leadership ability 14 L2.56 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss
SGE Version CR-2 Codebook
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Var. No.

v132
v133
v134
v135
v136
v137
v138
v139
v140
v141
v142
v143
vi44
v145
v146
v147
v148
v149
v150
v151
v152
v153

v154

Item No.

95
9%
97
98

101
102
103
104
105
106
107
108
109
110
111
112
113
114
115
116

117

Label
Name

c2.gc95

c2.gc9%6

c2.gc97

2.gc98

c2.gc99

c2.g¢100
2.gc101
2.gc102
2.gc103
c2.gc104
2.gc105
c2.gc106
c2.gc107
c2.gc108
2.gc109
c2.gc110
c2.gclll
c2.gcl112
c2.gc113
2.gcl14
2.gcl15
c2.gc116
2.gc117

Value Labels

decision responsibility 1.4

l=notimp

culture developed

l=notimp

learn about science 1-4

l=notimp
people govern
1=notimp
happy person
l=notimp
work philosophy
l=notimp
science affects life
1=notimp
technical report
1=notimp
approp career
l=notimp
math skills
1=notimp
acquire power
1=notimp
explore ideas
1=notimp

overcome hesitancy 14

1=notimp

understand interests 1-4

1=notimp

improve conf in math 14

1=notimp
enjoy music
l=notimp

—— — i o S — — —
—— . —— o —
e e — — — — —
_________
__________
———mm i o ey e e —
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L2.57
2=somimp 3=imp 4=essntl 9=miss
14 L2.58
2=somimp 3=imp 4=essntl 9=rniss

L2.59
2=s0mimp 3=imp 4messntl 9=mniss
1-4 L2.60
2asomimp 3=imp 4=essntl 9=miss
14 L261
2=somimp 3=imp 4=essntl 9=miss
14 L2.62
2=somimp 3=imp 4=essntl 9=miss
14 L2.63
2=somimp 3=imp 4=essntl 9=miss
14 L2.64
2=somimp 3=imp 4=essntl 9=miss
1-4 L2.65
2=somimp 3=imp 4=essntl 9=miss
1-4 L2.66
=somimp 3=imp 4=essntl 9=miss
14 L2.67
2=somimp 3=imp 4=essntl 9=miss
14 L2.68
2=somimp 3=imp 4=essntl 9=miss

L2.69
2=somimp 3=imp 4=essntl 9=miss
L2.70
2=somimp 3=imp 4=essntl 9=miss
L271
=somimp 3=imp 4=essntl 9=miss
14 L272
2=somimp 3=imp 4=essntl 9=miss
14 L273
2=somimp 3=imp 4=essntl Y=miss
14 L2.74
2=somimp 3=imp 4=essntl 9=miss
1-4 L2.75
2=somimp 3=imp 4=essntl 9=miss
1-4 L2.76
=somimp 3=imp 4=essntl 9=miss
1-4 L2.77
=somimp 3=imp 4=essntl 9=miss
1-4 L2.78
2=somimp 3=imp 4=essntl 9=miss
14 L2.79

2=somimp 3=imp 4=essntl 9=miss
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Var. No.  Item No. Name Value Labels Values Number Form

v155 118 Qgels 14 L280 F1.0
1=notimp 2=s0mimp 3=imp 4sessntl Y=miss

v156 119 2gelly 1-4 L3.1 F1.0
I=notimp 2=somimp 3eimp 4messntl 9=miss

v157 120 Qgel23  _____ 14 L3.2 F1.0
I=notimp 2=somimp 3=imp 4messntl F=miss

v158 121 Qgel21 14 L3.3 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v159 122 Qgel22 14 L34 F1.0
I=notimp 2xsomimp 3=imp 4=essntl 9=miss

v160 123 gel23 14 L3.5 F1.0
I=notimp 2=xsomimp 3=imp 4=essntl Y=miss

vie6l 124 Qgcl24 14 L3.6 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v162 125 gel2zs 1-4 L3.7 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v163 126 2gcl26 _____ 14 L3.8 F1.0
l=notimp 2=somimp 3=imp 4=essntl Y=miss

v164 127 2gcl27 ___ 14 L3.9 F1.0
I=notimp 2=somimp 3=imp 4=essntl F=miss

v165 128 2gcl28 14 L3.10 F1.0
l=notimp 2=somimp 3=imp 4=essntl 9=miss

v166 129 2gcl29 1-4 L3.11 F1.0
I=notimp 2=somimp 3=imp 4=essntl 9=miss

v167 130 2gel30 _____ 14 13.12 F1.0

I=notimp 2=somimp 3=imp 4=essntl 9=miss

STUDENT INFORMATION 1

v168 1 c2.num student number 1-99999 L3.13-17 F5.0
v169 2 c2 age age last January 17-98 L3.18-19 F2.0
99=miss
v170 3 c2.sex gender 1-2 L3.20 F1.0
1=Male 2=Female 9=miss
vl71 4 c2.grad HS grad year 10-98 [3.21-22 F2.0
99=miss
v172 5 c2.major  major 0001-9999  L3.23-26 F4.0
use HEGIS or IPEDS major codes or refer to attached list
vi73 6 c2.cert certain of major 14 1L3.27 F1.0
I=extrem 2=quite 3=somwht 4=not 9=miss
v174 7 c2.high highest degree 00-10 13.28-29 F2.0
Ol=voc. ct. R=AA B=BA/BS 04=MA/MS
05=JD/LLB 06sMD/DDS 07=PhD etc
98=dknow 99=miss
SGE Version CR-2 Codebook
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Var. No. Item No. Name Value Labels Values Number Form
v175 8 c2.0cc expected occupation  00-98 L3.30-31 F2.0
see attached list of occupations
99=missing
v176 9 c2.occt certain of occuptn 14 13.32 F1.0
l=extrem 2aquite 3=smwhat 4=not 9=miss
v177 10 c2.prep prep for college 1-4 L3.33 F1.0
lmextrem 2aquite 3=smwhat 4=not 9=miss
v178 11 2.crse courses this term 1-8 L3.34 F1.0
9=miss
v179 12 c2.mjpln  major plan 1-5 L3.35 F1.0
1=none 2=disc 3=nwplan 4=newmaj S=same 9=miss
v180 13 c2.crpln career plan 1-5 L3.36 F1.0
1=none 2=disc 3=nwplan 4=newmaj S5=same 9=miss
v181 14 2stul  __________ 1-6 L3.37 F1.0
v182 15 c2stw2 1-6 1.3.38 Fi.0
v183 16 2stwd __________ 1-6 L3.39 F1.0
v184 17 2sty4 1-6 13.40 F1.0
v185 18 c2stud  __________ 1-6 L3.41 F1.0
v186 19 2stw6 __________ 1-6 L3.42 F1.0
v187 20 c2stw7  __________ 1-6 L3.43 F1.0
v188 21 c2stu8  ________ 1-6 13.44 F1.0
v189 22 2stw9  __________ 1-6 L3.45 F1.0
v190 23 2stul0  __________ 1-6 L3.46 F1.0
v191 24 2stull 1-6 L3.47 F1.0
v192 25 2.stul2 1-6 L3.48 F1.0
v193 26 Qstuld 1-6 L3.49 F1.0
v194 27 2stuld __________ 1-6 L3.50 F1.0
v195 28 c2.stuls 1-6 L3.51 F1.0

— o —— —— o —

EXPECTATIONS/STUDY SKILLS IN THIS COURSE

v196 1 c2.essl consequences fail 14 L3.52 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v197 2 c2.ess2 important points 14 L3.53 F1.0
1=not 2zsmwhat 3=quite 4=very 9=miss
v198 3 €2.es53 clarify concepts 14 L3.54 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v199 4 2.es54 items cant answer 1-4 L3.55 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v200 5 c2.e555 skim material 1-4 L.3.56 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v201 6 c2.ess6 study/integ exams 14 L3.57 F1.0

I=not 2=smwhat 3=quite 4=very 9=miss
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Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
v202 7 c2.ess7 relate readings 14 L3.58 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v203 8 c2.es558 course material 14 L3.59 F1.0
I=not 2=smwhat 3azquite 4=very 9=miss
v204 9 2.es59 expect good grades 14 L.3.60 F1.0
1=not 2ssmwhat 3=quite 4=very 9=miss
v205 10 c2.ess10 fit together 14 L3.61 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v206 11 c2.essll basic concepts 14 L3.62 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v207 12 2.ess12 expect success 14 L3.63 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v208 13 c2.ess13 recall and relate 14 L3.64 FI1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v209 14 c2.essl4 dont get readings 14 L3.65 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v210 15 c2.ess15 prefer challenge 14 L3.66 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v211 16 c2.ess16 need encouragement 1-4 [.3.67 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v212 17 c2.ess17 give up easily 1-4 L3.68 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v213 18 c2.ess18 good grade I do 14 L3.69 F1.0

l=not 2asmwhat 3=quite 4=very 9=miss

TYPES OF ACTIVITIES PURSUED IN THIS COURSE

v214 1 c2.tapl read book 14 L3.70 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v215 2 c2.tap2 detailed notes 14 L3.71 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v216 3 c2.tap3 enjoy coursework 1-4 L3.72 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
v217 4 c2.tap4 apply materials 1-4 L3.73 F1.0
I=never 2=rare 3=smtime 4=often 9=miss
v218 5 c2.tap5 discuss subject 14 L3.74 F1.0
l=never 2=rare 3=smtime 4=o0ften 9=miss
v219 6 c2.tap6 time studying 1-4 L3.75 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
v220 7 c2.tap? organize materials 1-4 L3.76 F1.0
I=never 2=rare 3=smtime 4=often 9cmiss
v221 8 c2.tap8 memorize facts 1-4 L3.77 F1.0
1=never 2=rare 3xsmtime 4=often 9=miss
v222 9 c2.tap9 browse library 14 L3.78 F1.0
1=never 2=rare 3=smtime 4=0ften 9=rmiss
v223 10 c2.tap10 research project 1-4 L3.79 F1.0

l=never 2=rare 3=smtime 4=often 9=miss

SGE Version CR-2 Codebook
28




SGE Codebook CR-2

Label
Var. No.  Item No. Name
v224 11 c2.tapll
v225 12 c2.tap12
v226 13 c2.tap13
v227 14 c2.tapl4
v228 15 c2.tap15
v229 16 c.tap16
v230 17 c2.tap17
v231 18 c2.tapl8
v232 19 c2.tap19
v233 20 c2.tap20
v234 21 c2.tap21
v235 22 c2.tap22

STUDENT INFORMATION II

v236 1 c2.empl
v237 2 c2.study
v238 3 c2.live
v239 ) c2.sacad
v240 5 c2.sanon
v24l 6 2.drop

Permitted Columnn
Valur Labels Values Number Form
told friends 14 L3.80 F1.0
l1=never 2=rare 3=smtime 4=often 9=miss
underline points 14 [4.1 F1.0
lanever 2arare 3=smtime 4=often 9=miss
study four hours 1-4 L4.2 F1.0
I=never 2=rare 3=smtime 4=often 9=miss
facts fit together 14 L4.3 F1.0
l=never 2srare 3=smtime 4=often 9=riss
read newspaper 14 L44 F1.0
l=never 2=rare 3asmtime 4=0ften 9:miss
help student 14 L4.5 F1.0
l=never 2=rare 3=smtime 4=o0ften 9=miss
recommend field 14 L4.6 F1.0
1=never 2=zrare 3=smtime 4=often 9=miss
outline notes 1-4 L4.7 F1.0
1=never 2=rare 3=smtime 4=often 9=miss
five hours library 1-4 L438 F1.0
l1=never 2=rare 3=smtime 4=often 9=miss
relate experience 1-4 L4.9 F1.0
l=never 2arare 3=smtime 4=often 9=miss
achieve goals 1-4 L4.10 F1.0
1=never 2=rare 3=smtime 4=o0ften 9=miss
relate other courses 14 L4.11 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
hours employed 00-98 L4.12-13 F2.0
99=miiss
hours studying 00-98 L4.14-15 F2.0
99=miss
walking distance 1-2 L4.16 F1.0
l=yes 2=n0 9=miss
satisfied academics 1-4 L4.17 F1.0
l=very 2=quite 3=smwht 4=not 9=miss
satisfied nonacad 14 L4.18 F1.0
I=very 2=quite 3=sm~ht 4=not 9=miss
think of drop out 14 14.19 F1.0

I1=never 2=seldom 3=0ccass 4=freq 9=miss
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Student Goals Exploration Version CR-M CODEBOOK 10/2/90
Label Permitted Column
Var. No.  Item No. Name Value Labels Values Number Form
GOALS IN ATTENDING COLLEGE
vl 1 cm.col world better 14 L1.1 F1.0
l=not 2asmwhat 3=quite 4=very 9=miss
v2 2 cm.co2 think effectively 14 L1.2 F1.0
l=not 2asmwhat 3=quite 4=very 9=mis¢
v3 3 cm.co3 achieve objectives 14 L13 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v4 4 cm.co4 vocational goals 14 L14 F1.0
1=not 2xsmwhat 3=quite 4=very 9=miss
v5 5 cm.cod personally enrich 1-4 L15 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v6 6 CmM.cob great ideas 1-4 L1.6 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v7 7 cm.co? clarify values 14 L17 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
GOALS IN TAKING MAJOR COURSES
v8 cm.field major field 0001-9999 L1.8-11 F4.0
use HEGIS or IPEDS major codes or refer to attached list
v9 1 am.gcl record of achieve 1-4 L1.12 F1.0
l=notimp 2=somimp 3=imp 4=esstl 9=miss
v10 2 cm.gc2 new ways of seeing 14 L113 F1.0
I=notimp 2=somimp 3=imp 4=esstl 9=miss
vll 3 cm.ge3 learnings sake 14 L1.14 F1.0
l=notimp 2=somimp 3=imp 4=esstl 9=miss
vi2 4 cm.gcd weigh alternatives 14 L1L15 F1.0
l=notimp 2=somimp 3=imp 4=esstl 9=miss
v13 5 cam.ge5 ideas fit together 14 L1.16 F1.0
l=notimp 2=somimp 3=imp 4=esstl 9=miss
vl4 6 am.geb imp study skills 14 L1.17 F1.C
I=notimp 2=somimp 3=imp 4=esstl 9=miss
v15 7 cm.gc? diff kinds people 14 L118 F1.0
1=notimp 2=somimp 3=imp 4=esstl 9=miss
v16 8 can.gce8 broad principles 1-4 L1.19 F1.0
l=notimp 2=somimp 3=imp 4=esstl 9=miss
v17 9 an.gc9 structure knowledge 14 L1.20 F1.0
l=notimp 2=somimp 3=imp 4=esstl Y=miss
v18 10 cmn.gel0 reasoning ability 14 L1.21 F1.0
I=notimp 2=somimp 3=imp 4=esstl 9=miss
v19 11 cm.gell scholar gain knowl 1-4 L1.22 F1.0

l1=notimp 2=somimp 3=imp 4=esstl 9=miss
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Var. No.
v20
v2]
v22
v23
v24
v25
v26
v27
v28
v29
v30
v31
v32
v33
v34
v35
v36
v37
v38
v39
v40
v4l

v42

Item No.

12
13
14
15
16
17
18
19
20
21
22
23
24

26
27

29
30
31
32
33

Label
Name

an.gel2
can.gell
cm.gel4
an.gcl5
can.gelé
an.gcl?
cm.gel8
cm.gel9
cm.gc20
cm.gc21
cm.ge22
cm.ge23
Cm.gc24
cm.gc25
Cm.gc26
cm.gc27
cm.gc28
cm.gc29
cm.gc30
an.gc31
cm.ge32
cm.gc33
cm.ge34

Column
Number

Permitted

Value Labels Values

life of service 1-4 L1.23
I=notimp 2=somimp 3=imp 4m=esstl 9=miss
friendships 14 L1.24
l=notimp 2=somirnp 3=imp 4=esstl Y=miss
philosophies/cultures 1-4 L1.25
l=notimp 2=somimp 3=imp 4=esstl 9=miss
social skills 14 L1.26
l=notimp 2xsomimp 3=imp 4messtl 9=miss
work in group 14 L1.27
l=notimp Z=somimp 3=imp 4=esstl Y=miss
discuss issues 14 L1.28
l=notimp 2=somimp 3=imp 4messtl Ymmiss
broader vision 14 L1229
1=notimp 2asomimp 3=imp 4=esstl 9=miss
organize thoughts 14 L1.30
l=notimp 2=somimp 3=imp 4=exstl 9=miss
personal independ 14 L1.31
lanotimp 2=somimp 3=imp 4=esstl F=miss
learn daily skills 1-4 L1.32
l=notimp 2=somimp 3=imp 4=esstl 9=miss
listen effectively i-4 L1.33
I=notimp 2=somimp 3=imp 4=esstl 9=miss
adapt with changes 14 L1.34
l=notimp 2x=somimp 3=imp 4=esstl 9=miss
resp ct sensitivity 14 L1.35
l=notimp 2=somimp 3=imp 4=esstl 9=miss
improve writing 1-4 L1.36
l=notimp 2=somimp 3=imp 4=esstl 9=miss
informed citizen 1-4 L1.37
l=notimp 2=somimp 3=imp 4=esstl 9=miss
philosophy of life 14 L1.38
l=notimp 2=somimp 3=imp 4=esst! 9=miss
understand events 14 L1.39
I=notimp 2=somimp 3=imp 4=esstl 9=miss
how things change 14 L1.40
l=notimp 2=somimp 3=imp 4=esstl 9=miss
see relationships 1-4 L1.41
l=notimp 2=somimp 3=imp 4=esstl 9=miss
draw conclusions 1-4 L1.42
l=notimp 2=somimp 3=imp 4xesstl 9=miss
apprec indiv action 14 L1.43
I=notimp 2=somimp 3=imp 4=esstl 9=miss
apply FNA to life 1-4 L1.44
l=notimp 2=somimp 3=imp 4=esstl 9=miss
human cope w/nature 1-4 L1.45
l=notimp 2=somimp J=imp 4=esstl 9=miss
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Var. No.

v43
v44
v45
v46
v47
v48
v49
v50
v51
v52
v53
v54
v35
v56
v57
v58
v59
v6(0
v61
v62
v63
v64
v65

Item No.

35
36
37
38
39
40
41
42
43
44
45
46
47
48
49
50
51
52
53
54
55
56
57

Label
Name

an.ge35
cn.gc36
can.gc37
cn.gc38
an.ge39
an.gc40
cm.gc4dl
cm.gc42
cm.ged3
cam.gcd4
cm.ge45
cam.gc46
can.gcd?
cm.gc48
cm.gc49
cm.gcS0
cm.gc51
cam.ge52
cam.ged3
cm.gc54
amn.geds
cm.gc56

cm.geS7

Permitted Colunmn
Value Labels Values Number
become broadminded 14 L1.46

l=notimp 2=somimp 3wimp 4=esstl Y=miss

question experts 14 L1.47
l=notimp 2=somimp 3=imp 4=esstl Y=miss
understand world 1-4 L1.48
1=notimp 2=somimp 3=imp 4=essti Y=miss
ethical and moral 14 L1.49
I=notimp 2=somimp 3eimp 4=esstl 9=miss
predict events 1-4 L1.50

l=notimp 2=somimp 3=imp 4=esstl 9=miss
research investigate 14 L1.51
l=notimp 2=somimp 3=imp 4=esstl P=miss
self confidence 14 L1.52
1=notimp 2=somimp 3=imp 4=esstl Y=miss
imagination 1-4 L1.53
l=notimp 2=somimp 3=imp 4=esstl Y=miss
self evaluation 1-4 L1.54
I=notimp 2=somimp 3=imp 4=esstl F=miss
help others 14 L1.55
l1=notimp 2=somimp 3=imp 4=esstl Y=miss
current issues 14 L156
1=notimp 2=somimp 3=imp 4=esstl 9=miss
specific facts 1-4 L1.57
1=notimp 2=somimp 3=imp 4=esstl 9=miss
stimulate learning 14 L1.58
l=notimp 2=somimp 3=imp 4=esstl 9=miss
work for causes 14 L1.59
l=notimp 2=somimp 3=imp 4=esstl 9=miss
effective decisions 1-4 L1.60
1=notimp 2=somimp 3=imp 4=esstl P=miss
debate issues 1-4 L1.61
1=notimp 2=somimp 3=imp 4=esstl P=miss
gain information 1-4 L1.62
I=notimp 2=somimp 3=imp 4=esstl 9=miss
interpret evidence 14 L1.63
1=notimp 2=somimp 3=imp 4=esstl 9=miss
complexity of world 14 L1.64
1=notimp 2=somimp 3=imp 4=esstl P=miss
social status 14 L1.65
l=notimp 2=somimp 3=imp 4=esstl 9=miss
perform credibly 1-4 L1.66
I=notimp 2=somimp 3=imp 4=esstl 9=miss
accept challenges 14 L1.67
l=notimp 2=somimp 3=imp 4=esstl 9=miss
prof or grad school 14 L1.68
I=notimp 2=somimp 3=imp 4=esstl 9=miss
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Var. No.

v66
v67
v68
v69
v70
v71
v72
v73
v74
v75
v76
v77
v78
v79
v80
v8l1
v82
v83
v84
v85
v86

v87

v88

Item No.

58
59
60
61

67

69
70

78

g 3

Label
Name

cm.geSs
am.gc59
cm.go60
cm.gebl
an.ge62
an.ge63
an.getd
Cm.go65
cm.gc66
cm.gc67
cm.gc68
cm.ge69
cm.gc70
cm.gc71
cm.ge72
cm.gc73
cm.gc74
cm.ge75
cam.ge76
can.gc77
Cm.gc7

am.gc79
cm.gc80

Column
Number

Permitted

Value Labels Values

gain career info 14 L1.69
l=notimp 2=somimp 3=imp 4=esstl 9=muss
solve problems 14 L1.70
l=notimp 2=somimp 3=imp 4=esstl 9=miss
global perspective 14 L1.71
lanotimp 2=somimp 3=imp 4=esstl 9=miss
skills/abilities 14 L1.72
l=notimp 2=somimp 3=imp 4=esstl 9=miss
reading skills 1-4 L1.73
lunotimp 2=somimp 3=imp 4=esstl 9=miss
electronic skills 14 L1.74
l=notimp 2=somimp 3=imp 4=esstl 9=miss
consumer 14 L175 F1.0
I=notimp 2=somimp 3=imp 4=esstl 9=miss
creative talents 1-4 L1.76
l=notimp 2=somimp 3=imp 4=esstl Y=miss
works of art 1-4 L1.77
I=notimp 2=somimp 3=imp 4=esstl 9=miss
closer relationships 1-4 L1.78
I=notimp 2=somimp 3=imp 4=esstl 9=miss
secure world peace 14 L1.79
I=notimp 2=somimp 3=imp 4=esst! 9=miss
causes of war/peace 1-4 L1.80
l=notimp 2=somimp 3=imp 4=esstl 9=miss
unsolved questions 14 L2.1
1=notimp 2=somimp 3=imp 4=esstl 9=miss
scientific principles 1-4 L2.2
I=notimp 2=somimp 3=imp 4=esstl 9=miss
sodial problems 14 123
I=notimp 2=somimp 3=imp 4=esstl 9=miss
have fun 14 L24
l=notimp 2=somimp 3=imp 4=esstl 9=miss
job security 14 L25
l=notimp 2=somimp 3=imp 4=esstl 9=miss
leisure interests 14 L26
l=notimp 2=somimp 3=imp 4=esstl 9=miss
gender/race equity 1-4 L27
I=notimp 2=somimp 3=imp 4=esstl 9=miss
enjoy film 14 L28
I=notimp 2=somimp 3=imp 4=esstl 9=miss
numerical data 14 L29
l=notimp 2=somimp 3=imp 4=esstl 9=miss
artistic work 14 L2.10
l=notimp 2=somimp 3=imp 4=esstl 9=miss
human welfare 14 L211
l=notimp 2=somimp 3=imp 4=esstl 9=miss
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Var. No.

v89
v90
v91
v92
v93
v94
v95
v96
v97
v98
v99
v100
v101
v102
v103
v104
v105
v106
v107
v108
v109
v110

vlill

Item No.

81
82
83
84

& &

89
90
91
92

94
95

97
98

100
101
102
103

Label
Name

an.gc81
an.gcB82
cm.gc83
cm.ge84
cm.ge85
cm.gc86
cm.gc87
cm.ge88
cm.gc89
cm.gc90
cm.gc9l
cm.gc92
cm.gc93
cm.ge94
cm.gc95
cm.gc96
cm.ge97
cm.gc98
cm.gc99
cm.gc100
cm.gelOi
cm.gel02

cm.gc103

Permitted Column

Value Labels Values Number

contacts for future 14 L212
l=notimp 2=somimp 3=imp 4=essti 9=misy

internatl harmony 14 213
l=notimp 2ssomimp 3=imp 4=esstl 9=miss

persuade others 14 L214
1=notimp 2=somimp 3=imp 4=esstl 9=miss

speaking abilities 14 L2.15
1=notimp 2asomimp 3=imp 4=esstl 9=miss

library facilities 14 L2.16
I=notimp 2=somimp 3=imp 4=esstl 9=miss

handle stress 14 L2.17
l=notimp 2=somimp 3=imp 4=esstl Y=miss

expert in field 14 L218

1=notimp 2=somimp 3=imp 4=esst! 9Y=miss
investigate unknown 1-4 L2.19
l=notimp 2=somimp 3=imp 4=esstl 9=miss
standards behavior 14 12.20
l1=notimp 2=somimp 3=imp 4=esstl 9=miss
conseq technology 14 L2.21
I=notimp 2=somimp 3=imp 4=esstl Y=miss
ability limitations 1-4 222
I=notimp 2=somimp 3=imp 4=esstl Y=miss
aware environment 14 L2.23
l=notimp 2=somimp J=imp 4=esstl 9=miss
succeed in business 14 L2.24
l1=notimp 2=somimp 3=imp 4=esstl 9=miss
leadership ability 1-4 L2.25
l=notimp 2=somimp 3=imp 4=esstl 9=miss
decision ability 14 L2.26
l=notimp 2=somimp 3=imp 4=esstl 9=miss
culture developed 1-4 L2.27
l=notimp 2=somimp 3=imp 4=esstl 9=miss
learn about science 1-4 L2.28
I=notimp 2=somimp 3=imp 4=esstl 9=miss
people govern 14 12,29
l=notimp 2=somimp 3=imp 4=esstl 9=miss
happy person 14 L2.30
I=notimp 2=somimp 3=imp 4=esstl Y=miss
work philosophy 1-4 L2.31
l=notimp 2=somimp 3=imp 4=esstl 9=miss
science affects life 1-4 12.32
I=notimp 2=sornimp 3=imp 4=esstl 9=miss
technical report 1-4 L2.33
l=notimp 2=somimp 3=imp 4=esstl 9=miss
approp career 14 L2.34

1=notimp 2=somimp 3=imp 4=esstl 9=miss
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Var. No.

v112
vll3
vll4
v115
vile
v117
v118
v119
v120
v121
v122
v123
vi24
v125
v126
v127
v128
v129
v130
v131
v132
v133

vi34

Item No.

104
105
106
107
108
109
110
111
112
113
114
115
116
117
118
119
120
121
122
123
124
125
126

Column
Number

Permitted
Value Labels Values
math skills 1-4 L2.35
I=notimp 2=somimp 3=imp 4=esstl 9=miss
acquire power 14 L2.36
I=notimp 2=somimp 3=imp 4=esstl 9=miss
explore ideas 14 L237
l=notimp 2=somimp 3=imp 4=esstl Y=miss
overcome hesitancy 14 L2.38
l=notimp 2=somimp 3=imp 4wesstl 9=miss
understand interests  1-4 L2.39
l=notimp 2=somimp 3=imp 4=esstl 9=miss
improve conf in math 14 L2.40
l=notimp 2=somimp 3=imp 4=messtl Y=miss
enjoy music 14 L2.41
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.42
l=notimp 2=somimp 3=imp 4=esstl 9=miss
__________ 14 1243
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 1-4 L2.4
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 1-4 L2.45
l=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.46
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.47
l=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.48
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.49
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 1-4 L2.50
l=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.51
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.52
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.53
I=notimp 2=somimp 3=imp 4=esstl Yxmiss
_________ 14 L2.5%4
I=notimp 2=somimp 3=imp 4=esstl 9=miss
___________ 14 L2.55
I=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 1-4 L2.56
I=notimp 2=somimp 3=imp 4=esst] 9=miss
_________ 14 1L2.57

l=notimp 2=somimp 3=imp 4=esstl 9=miss
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Var. No.

v135
v136
v137
v138

Item No.

127
128
129
130

TYPES OF ACTIVITIES PURSUED IN MAJOR

v139
v140
v141
v142
v143
vl44
v145
v146
v147
v148
v149
v150
v151
v152
v153
v154
v155

v156

10
11
12
13

15
16
17
18

cm.tapl
cm.tap2
cm.tap3
cm.tap4
cm.tap5
cm.tap6é
cm.tap?7
«m.tap8
cm.tap9
cm.tapl0
cm.tapll
cm.tapl2
cm.tapl3
cm.tapl4
cm.tapl5
cm.taplé
cm.tapl7

cm.tapl8

Permitted Column
Value Labels Values Number Form
_________ 14 L2.58 F1.0
l=notimp 2=somimp 3=imp 4=esstl Y=miss
_________ 14 L2.59 F1.0
l=notimp 2=somimp 3=imp 4=esstl Y=miss
_________ 14 1.2.60 F1.0
l=notimp 2=somimp 3=imp 4=esstl 9=miss
_________ 14 L2.61 F1.0
l=notimp 2=somimp 3=imp 4=esstl 9=miss
read book 14 L2.62 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
detailed notes 1-4 L.2.63 F1.0
I=never 2arare 3=smtime 4=often 9=miss
enjoy coursework 14 L2.64 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
apply materials 1-4 L2.65 F1.0
I=never 2=rare 3=smtime 4=often 9=miss
discuss subject 1-4 L2.66 F1.0
l=never 2=rare J=xsmtime 4=often 9=miss
time studying 1-4 L2.67 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
organize materials 1-4 L2.68 F1.0
I=never 2=rare 3=smtime 4=often 9=miss
memorize facts 1-4 L2.69 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
browse library 1-4 L2.70 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
research project 1-4 L271 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
told friends 1-4 L2.72 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
underline points 1-4 L2.73 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
study four hours 1-4 L274 F1.0
I=never 2=rare 3=smtime 4=often 9=miss
facts fit together 1-4 L275 F1.0
I=never 2=rare 3=smtime 4=often 9=miss
read newspaper 14 L2.76 F1.0
I=never 2=rarc 3=smtime 4=often 9=miss
help student 1-4 L277 F1.0
l=never 2=rare 3=smtime 4=0ften 9=miss
recommend field 14 1L.2.78 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
outline notes 14 L2279 F1.0

l=never 2=rare 3=smtime 4=0ften 9=miss
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Label
Var. No.  Item No. Name
v157 19 cm.tap19
v158 20 cm.tap20
v159 21 cm.tap?1
v160 22 cm.tap22

STUDENT INFORMATION 1

viel 1 cm.num
v162 2 cm.age
v163 3 cm.sex
vie4 4 cm.ethn
v165 5 cm.year
v166 6 cm.grad
v167 7 cm.major

Permitted Column
Value Labels Values Number Form
five hours library 14 L°.80 F1.0
1=never 2zrare 3=smtime 4=often 9=miss
relate experience 14 L3.1 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
achieve goals 1-4 3.2 F1.0
l=never 2=rare 3=smtime 4=often 9=miss
relate other courses 14 L3.3 F1.0

1=never 2=rare 3=smtime 4=0ften 9=miss

student number 1-99999 L3.4-8 F5.0
age last January 17-98 L3.9-10 F2.0
99=miss
gender 1-2 L3.11 F1.0
1=Male 2=Female  9=miss
ethnic background 1-5 L3.12 F1.0

1=White 2=Black 3=Hispan
4=NatAm 5=Asian  9=miss

year in college 14 L3.13 F1.0
l=fresh 2=soph 3=jr 4=sr 9=miss

HS grad year 10-98 L3.14-15 F2.0
99=miss

major 0001-9999  L3.16~-19 F4.0

use HEGIS or IPEDS ma,or codes or refer to attached list

v168 8 cm.cert
v169 9 cm.high
v170 10 CmM.occ
v171 11 cm.occt
v172 12 cm.prep
v173 13 ¢n.cogpa
v174 14 cm.mjpln

major certain 14 L3.20 F1.0
l=fresh 2=soph 3=jr 4=sr 9=miss
highest degree 00-98 L3.21-22 F2.0

Ol=voc. ct. 2=AA (B=BA/BS 04=MA/MS
05= JD/LLB 06=sMD/DDS 07= PhD etc
98=dknow 99=miss

expected occupation  00-98 13.23-24 F2.0
see attached list of occupations
99=miss
certain of occuptn 14 L3.25 F1.0
l=extrem 2=quite 3=smwhat 4=not 9=miss
prep for college 14 L3.26 F1.0
I=extrem 2=quite 3=smwhat 4=not 9=miss
college school gpa 1-7 13.27 F1.0

1=D 2=C- 3=C 4=C+/B-
5=B 6=B=/A- 7=A 9=miss
major plan 1-5 1L3.28 F1.0

I=none 2=disc 3=nwplan 4=newmaj 5=same 9=miss
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Label Permitted Column
' Var. No. Item No. Name Value Labels Values Number Form
v175 15 cm.crpln career plan 1-5 L3.29 F1.0
' 1=snone 2=disc 3=nwplan 4=newmaj S=same 9=miss
v176 16 cm.crse courses this term 1-8 1.3.30 F1.0
9=miss
. vi77 17.1 cm.comm  comm credits 0-99 L3.31-32 F2.0
v178 17.2 cm.lit lit credits 0-99 L3.33-34 F2.0
l v179 17.3 cm.arts  arts credits 0-99 13.35-36 F2.0
v180 17.4 cm.scl bio and sd credits 0-99 L3.37-38 F2.0
v18l 17.5 cm.math  mathetc credits 0-99 L3.3940 F2.0
' v182 17.6 CIn.soc¢ socialsd credits 0-99 L3.4142 F2.0
v183 17.7 cm.hum humanit credits 0-99 L3.4344 F2.0
v184 17.8 cm.hist history credits 0-99 L3.45-46 F2.0
' v185 17.9 cm.frgn foreign lang credits 0-99 13.47-48 F2.0
v186 17.10 cm.busin  business credits 0-99 1L.3.49-50 F2.0
v187 17.11 ¢m.voc voc/trade credits 0-99 L3.51-52 F2.0
. v188 17.12 cm.prof prof credits 0-99 L3.53-54 F2.0
v189 17.13 cm.other  other credits 0-99 L3.55-56 F2.0
l v190 18 emstul 1-6 L3.57 F1.0
v191 19 em.stu2 1-6 13.58 F1.0
' v192 20 emstu3d 1-6 L3.59 F1.0
v193 21 cm.stu¢g 1-6 1L.3.60 F1.0
v194 2 cmstub 1-6 1.3.61 F1.0
. v195 23 cm.stu6 1-6 L3.62 F1.0
v196 24 cm.stw?7 1-6 L3.63 F1.0
v197 25 cm.stu8 1-6 L3.64 F1.0
. v198 26 cm.stu9 1-6 13.65 F1.0
v199 27 cm.stul0 1-6 L3.66 F1.0
v200 28 cm.stull 1-6 1.3.67 F1.0
' v201 29 emstul2 1-6 13.68 F1.0
v202 30 cmstuld 1-6 L3.69 F1.0
v203 31 cm.stuld 1-6 L3.70 F1.0
' v204 32 cmstuld 1-6 L3.71 F1.0
l FEELINGS ABOUT STUDYING IN MAJOR
v205 1 cm.fasl study to get aheac 14 L3.72 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
' v206 2 cm.fas2 sense satisfaction 14 L3.73 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v207 3 cm.fas3 long range goals 14 13.74 F1.0
l I=not 2=smwhat 3=quite 4=very 9=miss
v208 4 cm.fas4 daily learning tasks 1-4 L3.75 F1.0
' 1=not 2=smwhat 3=quite 4=very 9=miss
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Label Permitted Cobumn
Var. No.  Item No. Name Value Labels Values Number Form
v209 5 cm.fasS complete expected 14 L3.76 F1.0
1=not 2=smwhat 3aquite 4=very 9=miss
v210 6 cm.fas6 work to get grades 14 L3.77 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
v211 7 cm.fas7 work if import. 14 L3.78 F1.0
1anot 2asmwhat 3=quite 4=very 9=miss
v212 8 cm.fas8 clear assign. 14 L3.79 F1.0
l=not 2=smwhat 3=quite 4xvery 9=miss
v213 9 cm.fas9 short range goals 14 L3.80 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v214 10 cm.fas10  set own goals 14 4.1 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
v215 11 cm.fas1l prefer easy probs 14 14.2 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
v216 12 cm.fas12 work even if dull 14 4.3 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v217 13 cm.fasl3  relate assgn goal 1-4 L4.4 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v218 14 cm.fasl4  set easier goals 14 L4.5 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v219 15 cm.fasl5  learn is exciting 14 L4.6 F1.0
I=not 2=smwhat 3=quite 4=very 9=miss
v220 16 cm.faslé  plan activities 14 L4.7 F1.0
I=not 2=smwhat 3=quite 4=xvery 9=miss
v221 17 cm.fasl?  seldom seek advice 1-4 L4.8 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v222 18 cm.fas18  topics own choice 1-4 L4.9 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss

EXPECTATIONS/STUDY SKILLS IN MAJOR

v223 1 cm.essl consequences fail 14 L4.10 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v224 2 cm.ess?2 important points 14 L4.11 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v225 3 cm.ess3 clarify concepts 14 14.12 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v226 4 cm.ess4 items cant answer 14 L4.13 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v227 5 cm.ess5 skim material 1-4 [4.14 F1.0
i=not 2=smwhat 3=quite 4=very 9=miss
v228 6 cm.ess6 study/integ exams 14 [4.15 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v229 7 cm.ess7 relate readings 1-4 L4.16 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
v230 8 cm.ess8 course material 1-4 L4.17 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss
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Var. No.

v231
v232
v233
v234
v235
v236
v237
v238
v239

v240

Item No.

9

10
11
12
13
14
15
16
17

18

Label
Name

cm.ess9

cm.ess10
cm.essll
cm.essl2
cm.ess13
cm.essl4
cm.ess15
cm.ess16
cm.essl7

cm.essl8

STUDENT INFORMATION II

v242
v243
v244
v245
v246
v248
v249
v250
v251

1

2

cm.empl
cm.study
cm.live
cm.sacad
cm.snoacd
¢m.samaj
cm.drop
cm.incrs

cm.incar

Permitted Column
Value Labels Values Number Form
expect good grades 1-4 L4.18 F1.0
1anot 2=smwhat 3=quite 4=very 9=miss
fit together 14 L4.19 F1.0
l=not 2=ssmwhat 3=quitr 4=very 9=miss
basic concepts 14 14.20 F1.0
1=not 2ssmwhat 3=quite 4=very 9=miss
expect success 14 L4.21 F1.0
l=not 2=smwhat 3=quite 4=very 9=miss
recall and relate 14 4.2 F1.0
l=nut 2=smwhat 3=quite 4=very 9=miss
dont get readings 14 14.23 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
prefer chailenge 14 14.24 F1.0
I=not 2=smwhat 3=quite 4=very 9=rmiss
need encouragement 14 L4.25 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
give up easily 14 L4.26 F1.0
1=not 2=smwhat 3=quite 4=very 9=miss
good grade I do 14 L4.27 F1.0

1=not 2=smwhat 3=quite 4=very 9=miss

hours employed 00-98 L4.28-29 F2.0
9= miss
hours studying 00-98 L4.30-31 F2.0
99=miss
walking distance 1-2 L4.32 F1.0
l=yes 2=no 9=miss
satisfied academics 1-4 L4.33 F1.0
l=very 2=quite 3=smwht 4=not 9=miss
satisfied nonacad 1-4 L4.34 F1.0
I=very 2=quite 3=smwht 4=not 9=miss
satisfied major 1-4 L4.35 F1.0
l=very 2aquite 3=smwht 4=not Y=miss
think of drop out 14 L4.36 F1.0
l=never 2=seldom 3moccass 4=freq Y=miss
infl avoid course 1-5 L4.37 F1.0
1=notuse 2=work 3=prteac 4=easy 5=fail 9=miss
influence career 1-5 L4.38 F1.0

1=parent 2=leisur 3=pay 4=chalng S5=succd 9=miss
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. 1. Course and Major Codes - Brief Version (Adapted From HEGIS Categories)

Course and Major Codes - Brief Version
(Adapted From HEGIS categories)

Note: This simplified list should provide sufficient codes for most
undergraduate fields. In case greater detail is needed, the
entire HEGIS classification is given in Appendix I-B-4. To
coordinate with other college data bases, the IPEDS classification
may also be used (not provided in this manual).

Agriculture, Natural Resources, Forestry 0100
Architecture, Environmental Design 0200
Biological Sciences 0400

Business

Business and commerce, general 0501
Accounting 0502
Banking and Finance 0504
Business management or administration 0506
Marketing, Purchasing 0509
Real Estate 0511
International Business 0513
Labor and industrial relations o0&,

Other business 0582

Communications, general 0601
Journalism 0602
Media (radio/TV) 0603
Advertising 0604
Other communications 0699

Computer science, Information Sciences 0700

Education
Preschool or elementary education 0801
Secondary teaching other than math, science,
or a special subject listed below 08C3
Special education 0808
Student personnel/counseling/quidance 0826
Art education 0831
Music education 0832
Mathematics or science education 0834
Physical education 0835
Health education 0837
Business education 0838
Vocational/industrial/technical education 0839
Other education 0899

l Communications

130
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Engineering

Arts

Languages

Engineering, general

Aerospace or aeronautical engineering
Bioengineering, Biomedical engineering
Chemical engineering

Civil engineering

Electrical, Electronic engineering
Mechanical engineering

Geological engineering

Industrial engineering

Other engineering

Studio art

Art history or appreciation
Music performance

Music histeiy or appreciation
Dramatic arts

Dance

Film, Photography

Other fine or applied arts

Romance languages
Germanic, Slavic languages
Asian languages

Classical languages

Other languages

Health professions

Nursing

Cccupational therapy

Pharmacy

Physical therapy

Dental hygiene or dental technology
Speech pathology, Audiology

Medical technology

Other health profession

Home Economics, Consumer Economics or Family Studieax

English or Literature

Philosophy

English, general

Literature

Comparative literature
Classical literature
Linguistics, Speech

Composition or creative writing
Other literature

Religious Studies (except Theology)

0901
0902
0905
0906
0908
0909
0910
0911
0913
0999

1002
1003
1004
1006
1007
1008
1010
1099

1102
1103
1107
1110
1199

1203
1208
1211
1212
1213
1220
1223
1299

1300

1501
1502
1503
1504
1505
1507
1599

1509

1510
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Library Science

Mathematics or Statistics

Military Science

Physical Sciences

Psychology

Physics

Chemistry

Astronomy, Astrophysics

Atmospheric and meteorological sciences
Geology, Earth sciences

Other physical science

Public Administration

Public administration, general
Parks and recreation

Social work

Law Enforcement and Corrections
Other public affairs and services

Social Sciences and History

Theology

Anthropology

Economics

History

Geography

Political Science or Government
Sociology

International Relations

Afro-American nr other Minority Studies
Urban Studies

Other Social Sciences

Area Studies (such as Asian studies, African

studies, American studies)

Interdisciplinary Majors

Undecided

114

1600

1700

1800

1902
1905
1911
1913
1914
1999

2000

2102
2103
2104
2105
2159

2202
2204
2205
2206
2207
2208
2210
2211
2214
2299

0300

2300

4900

9999

49
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2. Department Codes (Adapted From HEGIS Categories)
Department Codes
(Adapted From HEGIS categories)
Notae: If more appropriate, use codes from Appendix B-1 (for Courses and

Majors)
CODE DEPARTMENT

l 0100 Agriculture, Natural Resources
0200 Architecture, Environmental Design
l 0400 Biological Scienzes
0500 Business and Management
0600 Communications and Journalism
0700 Computer Science, Information Sciences
' 0800 Education
0900 Engineering
1000 Fine and Applied Arts
1100 Foreign Languages
1201 Health Professions
1203 Nursing
1300 Home Economics
l 1501 English or Literature
1504 Classics
1505 Linguistics, Speech
1509 Philosophy, Religious Studies (except Theology)
' 1600 Library Science
1701 Mathematics
1800 Military Sciences
1902 Physics
1905 Chemistry
1911 Astronomy, Astrophysics
1914 Geology, Earth Sciences
. 2000 Psychology
2100 Public Affairs and Services
2202 Anthropology
2204 Economics
' 2205 History
2206 Geography
2207 Political Science
2208 Sociology
2210 Internatiocnal Relations
0300 Area Studies
. 2300 Theology

5999 Other

11.
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3. Codes for Expected Occupation

Codes for Expected Occupation
Note: Additional codes within each decade may be added if needed.
Artistic Occupations
Architect 01
Artist 02
Entertainer 03
Actor 04
Interior Decorator 05
Musician 06
Other artistic 09
Business Occupations
Accountant 10
Business Executive 11
Business Owner or Proprietor 12
Business sales, marketing or buyer 13
Industrial, labor relations, personnel 14
Executive Secretary or other clerical 15
Other business 19

Engineering, and Related Occupations

Engineer 20 .
Tradesman, skilled 21
Other engineering-related 25

Mathematical Occupations

Computer programmer 26
Statistician 27
Actuary 28
Other mathematical occ .pations 29

Scientific Occupations

Laboratory technologist or technician 30
Scientific researcher 31
Conservationist 32
Other scientific, non-engineering 39

Health Occupations

Dentist 40
Dietician 41
Medical Technologist 42
Nurse 43

TC‘ 1 ¢ ::




Student Goals Exploration User's Manual - CR Guide

Optometrist

Pharmacist

Physician

Therapist (physical, occupational, or speech)
Veterinarian

Other health-related

Teaching Occupations

Preschool or elementary teacher
Secondary Teacher

School Counselor

Librarian

School Administ-ator

Colle '@ Teacher

Other education-related

Literary and Communication Occupations

Writer
Interpreter
Journalist
Media worker

Other communication-related

Social/Political or Public Affairs Occupations

Foreign Service
Lawyer or Judge
Law Enforcement Officer

Other social/political or public affairs

Social/Behavioral or Human Services Occupations

Other

Clinical psychologist
Social Worker
Clergy

Other human services
occupations

Farmer/ Rancher
Military Service

Homemaker

Other

Undecided

Missing

44
45
46
47
48
49

50
51
52
53
54
55

59
60
61
62
63

69

70
71
72
75
76
77
78
79
81
82
83
89
98

99
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Aruitoxt provia

0100

AGRICULTURE andd
NATURAL RESOURCES

HEGIS CCDE LIST

0300 AREA STUDIES

Subjact field dengnetions which charee-

Subject field designations which cherec-
terize 1tudents, [ecwity, [aciities, de-
gree programu, research projects, etc.
having te do wihk the production of
food and mansgement of natwral

teruse studenis, jacully, [acvlitier, de-
gres progrems, resesrch projects, etc.
Aaving to do wuhk progrems dengned
to study cultures indigensus 10 1pe-
arfic geographis regrons.

04.4 Nutniion, wientfic (cxciudes
nutntion in home economucs and
dieteticy)

04:3% Neuroxiencm

0426 Tomcology

0427 Embryology

0499  Other, specdy

fibev, plant, [orest, and widiife
reseurens.
0101 Agriculture, general

0102
niol

Agronomy (field crops, and crop
management)
Soils science (management and
conservation)

0104 Animal sciencs (husbandry)

0103 Dairy science (hwbandry)

0108 Poultry science

0107 Fish, game, and wildlife
management

0108 Horticulture (fruit and vegetable
production)

0109 Ornamental horticulture

o110

o1t

(floriculture, nunery science)
Agricultural and farm
management

Agricultural economics

0301
0302
0303
0304
0305
0306
0307
0los
0309
oo
03N
on?
0313
034
0399

0400

Asan studies, general
East Agan studies

South Anan (India, etc.) studies
Southeast Asian studies
Afrcan studies

Islamic studies

Russian and Slavic siudies
Latin Amencan studies
Middle Eastern studies
European studies, generul
Eastern European studies
West European studies
American studies

Pacific area studies
Other, specify

BIOLOGICAL SCIENCES

Subject field designations which charec-

0500 BUSINEILS are
MANAGEMENT

Subject fald dessgnasiont which cherec-

terute students, facuity, [ecrlities, de-
gree programs, resesrch projecis, otc.
related 1o tha orgenustion, operetion,
admnuiration, end control of private

0112
0113
Olle
0118
0116

Agricultural business

Food science and technology
Forestry

Natural resources management
Agnculture and forestiry
technologes (baccalaureate and
higher programs)

terue students, facuity, fecslities, da-
gree programs, research projects, ete.
hacing to do with the science of Life
or iting matter in @il 11 forms and
phenomene es1peciaily with regard 1o
the organ, grouth, reproduction, and
fructure of life forma.

o
0199

Rangs management
Other, specify

0200 ARCHITECTURE and
ENVIRONMENTAL DESIGN

Subject field denngnations which cherac-

teriza students, [aculty, facuities, de-
gree progrems, research projects, eis.
Aaving to do with traning for & pro-
Jession in designing buddings, com-
munities, parks, and oiher manmade

aspects of the physiosocial environ-

mamge,
0201 Environmantal design, general
0202 Architecture
0203 [nterior design
0204 Landxcape architecture

0203

Urban architecture

0206 Ciry, community, and regional
planning
0299 Other, 1pecify

0401 Bioclogy, general

0402 Bowany, genenal

0403 Bacu:niology

0404 Plant pachology

0403 Plant pharmacology

0406 Plant phymology

0407 Zoology, general

0408 Pathology, human and animal

0409

0410
0411
0412
0413
0414
413
O4t6
0417

418
N419
040
3421
422
421

BEST CGPY AVAILABLE

Pharmacology, human and
animal

Physiclogy, human and arumal
Microbiology

Anatomy

Histology

Biochemustrv

Biophysica

Molecular biology

Cell biology {cytology, cell
phynology)

Manne biology

Biometnicy and biostansncy
Ecology

Entomology

Geneuas

Radicbiology

14

and public organustiony.

03501
0502

Busines and commerce, general
Accountng

0503 Buainew statistics

0504 Banking and finance
0505 Investments and securities
0506 Business manageme-it and

0507
0308

adminustration
Operauons research
Hotel and restaurant
management

0509 Marketing and purchasing
0510 Tramsportation and public
utdlities
051! Real estate
0512 [Insurance
0513 [Internstional busines
0514 Secretarial studies (baccalaureate
and higher programs)
0513  Pemonnel managerment
0516 Labor and industrial relatons
0517  Busines: economics
0599 Other, speaily
0600 COMMUNICATIONS

Subject field designations which charac-

teruza students, faculty, facilities, de-
gree programs, reresrch projecis, elc.
related to caolleciion, preperetion, end
presentation of ideas and information

intended for

popular comsumption

through mass medis.

0601 Communications, geneval

0602 Journalism {printed medis)

0603 Radio/television

0604 Advertising

2608  Communucation media [usa of
sideotape, films, ete., onented
specificaily toward radio/
televasion)

7699  Cther, spealy



0700 COMPUTER and
INFORMATION SCIENCES

Subject fitld dengnations whish charac.
terue siudents, [acuity, [asdities, de-
gree programs, course werk, rerearch
Lr0jects, eic. hauing to do urth the
dengn, development, and applicanron
of compuier capahisiias to data ilor-
sge end manipuistion end relased
compuishionsl procedures.

0701 Computer and informativn
sciences, gensrsl

070? Informaton sciences and systems

0703 Data proceasing

0704 Computer programming

0705 Systems analyus

0799 Other, sperly

0800 EDUCATION

Subject fisld dangnations which charac-
terize swdants, [aculty, fecilines, de-
gree progrems, raieaich projacis. ei¢
related to adminuir shon end conirol
of educational org.nuzahons and insii-
tutions and subjects related to instru¢-
sion end serusicer both within and

¢ ruch formal organuations

N8 !

08.6

Lducauonal testing, evaluauon
and measurement

Student peronnel (counseling
and guidance)

0n2?  Educational administration

8.8 Educauonal wupervinon

0829 Curnculum and nstruction

0830 Reading education (methodology
and theory)

08J1 Amr educauon (methodology and

theory)

U832  Munc educativn (methodology
and theory)

3833  Mathemaues education
methodology and thecry)

814 Science educauon (methodology
and theory)

7433 Phyncal education

9436 Driver and safety educauon

N83? Health education (include
farmily Life educaton)

Q838 Business, commerce, and
distributive educanion

“R19  Industnial arts, vocavional, and
‘echmical education

“39  Qther, speciiy

0900 ENGINEERING

acl general
v 1 _ry education, general
9 secundary eduration, general

U804 Junior high xchool education

0805 Higher education, general

0806 Junior and community coliege
education

0807 Adult and continuing education

0808 Special education, general

0809 Administrauon of special
education

0810 Educaton of the menully
retarded

0811 Education of the gifted

0812 Educaton of the deaf

0813 Education of the culturally
disadvantaged

0814 Education of the visually
handicapped

0815 Speech correction

0816 Education of the emotionally
dusturbed

0817 Remedial education

0818 Special learning disabilities

0819 Education of the physically
handicapped

0820 Educauon of the multiple
handicapped

0821 Social loundations (history and
philosophy of education)

0822 Edueational psychology (include
learning theory)

0823 Pre-elementary education
(kindergarten)

0874 Educational statisucs and

research

Subject fieid designations which charac-
terize studants, facuit | facrivties, de-
gree programi, research projects. ke
hacing to do wuth the practical apph-
catton of bane scientific knowledge 10
the desigm, production, and operation
of systemy intended (o 'acilitate man’y
control and uie of hu natural emcs-
ronment.

1901  Engineenng, general
0902 Aerospace, aeronautical and
antronauucal enpineenng
0903 Agnculturai engineenng
0904 Architectural enpineenng
0903 Bioengineening and biomedical
enginesning
0906 Chemical engineenng . include
petrolewn refining)
0907 Petroleum enqineenng ! exclude
petroleum refining)
0908 Ciwvil, construction, and
{FANSPOrTALiON enginecenng
0909 Electrical, electronics, and
COMMUNICAtION] engineenng
U910 Mechanical enqineening
1911 Geological engineening
‘91 Geophyvcal engineenng
7913 [ndustnal and management
engineenng
1914 Metallurgical engineenng
915 Matenals engineering
916 Ceramic engineening
317 Texule engineenng
'8 Mining and mineral engincenng
919 Engneering phynes
-9.9 Nuclear enineenng

1'1;)

9_“1 Engineenng mechanics
9.! Environmental and sAnutary
. engineenng
1917 Naval architecture and manne
engineenng
19 e

Qcean \neeri
09.3 Engmt:::‘ o
8 technoloqiey
baccalaureate and higher
programs)
1999 Other, specify

1000 FINE and APPLIZD ARTS

Subject field designations whick charac.
terite students, faculty, faclities, de-
gres programa, research projeces, atc.
haiing to do wuh the ¢reatson and
apprecistion of the diverse modes of
communicating \deas end emotions by
means of nylised, vuval, snd non.
iiuel representaiions end rymbol.

‘001  Fine arts, general

1002 Art (painung, drawing,
sculpture)

1003  Art history and appreciation

1004 Mumnc (performing, composition,
theory)

1005 Music (liberal aru program’

1206  Music history and apprecation

{ musicology)
1007 Dramatic aru
1308 Dance

1309  Applied design (ceramica,
weaving, textile design, {ashion
design, jewelry, metabmithing,
interior decoration, commercial
art)

1010  Cinematography

i0it  Photography

1099 Other, specify

1100 FOREIGN LANGUAGES

Subject field dengnetions whick cheres-
tevize studants, [ecunity, fecddities, de-
gree programs, resesrch projects, eic.
related to mastery of ¢ languags other
than EnglGh or related to the siudy
of & forasgm culture through explore-
tion of the litersture of that culture
a1 espresied in the vernsculsr len-
juage.

1101 Foregn languages, general
includes concentration on more
than one foreign language
without major emphasis on one
language)

1102 French

1103 German

1.04 flalan

1109 Spansh
1106 Rusuan
1107 Chinems



1108 Japanas

1109 Laun

1110 Greek, clamical
111l Hebrew

1112 Arabie

1113  Indian (Asiauce)

1114 Scandinavian languages

1115 Slavic languages (other than
Rumsian)

1116 Afncan languages (non-Semitic)

1199  Other, pecrly

1200 HEALTH PROFESSIONS

Subject fiald designasnons which charac-
terise students, faeuity, [acihiies, de-
gree programy, resemrch project:, eic.
heuing to do with the maintenance
and rastorasion ~; phyncel and men-
tal health,

1201 Healih prolessions, general

1202 Hospual and heaith care
admunistration

1203 Nuning {(baccalaureate and
higher programs)

1204 Denustry, DDS. or DMD.
degree

1205 Dental specialties (work beyond
frst-profesional degree, DD S.
or DM.D.)

1206 Medicine, M D degree

1207 Medical specialties (work
“eyond first-prolesnionai degree,
MO

1208 Occupational therapy

1209 Optomertry

1210 Osteopathic medicine, D O.
degree '

1211 Pharmacy

1212 Phyncal therapy

1213 Dental hygiene (baccalaureate
and higher programs)

1214 Public health

1213 Medical record LUibrananship

1216 Podiatry (Pod.D. or D. P.) or
podiatrc medicine (D.P.M.)

1217 Biomedical communication

1218 Vaeterinary madicing (D.V M.
degree)

1219 Veterinary medicioe specialties
{work beyond firmt-profemional
degree, D.V.M.)

1220 Spesch pathology and audiology

1221 Chiropractic

1222 Climical social work ( medical
and psychiatric and ipeciaiized
rehabilitanon srvices)

1223 Maedical laboratory technolognes
{baccalaureats and higher
programa)

1224 Denul technologies
(baccalaureats and higher
programs)

1.3 Radiologic technologies
baccalaureate and higher
programs)

1199  Other, specify

1300 HOME ECONOMICS

Subject Aeld dengnations which charac-
tarue students, [aculty, (acilities, da-
gre¢ programs, raserech projects, eie.
having 10 do wuh the theory end
practice of family and Aome care in-
cluding the 1c1ence of foods, home
decoration and management, end
child care.

1301 Home economics, general

130} Home decoration and home
equipment

1303  Clothing and textiles

1304 Consumer economics and home
management

1305 Famuly refations and child
development

1J06  Foods and nmutrition
dietenicy)

1307 Tlasututional management and
cafetena management

1399  Orther, specify

in¢lude

1400 LAw

Suoject feid gengranons which charac.
ravize students, ‘aculty, facilines, Je-
dTee programi, rarearch projects, elc.
Aauing to do with imstruction in the
legal customs, practices, and rules of
1ociety and itarer for the purpose nf
puriving a career 1n Juruprudence

140t Law, general
1499  Other, specuy

1500 LETTERS

Subect Aeld dessgnanons which charac-
terue students, facuity, facvities, de-
gree programs, reisarch projects, et
having to do wuh Engluh lenguegs
and nterature and Lalue iyrams re-
aiad to enciens and modern cuilurer.

1201 Engish, general

1307 Laterature, English

1303 Comparauve literature

Lrie Claamce

190%  Linguustics includa phonetics,
remantics, and philology)

i..6 Speech, debate, and {orenuc
science (rhetoric and public
addrems)

.07 Creanve wnting

1508 Teaching ol Engiish as » [oreign
language

11

1:09 Philosophy

1510 Religious studies (exclude
theological professions)

1599  Other, specify

1600 LIBRARY SCIENCE

Subject feld denignations which charac.
terue tiudents, facully, faciities, de-
gree programs, rescarch projects, aic.
having 1o de with instryction \n the
profesnonal skills required to organ-
ks collechrons of bdook:i and related
materials and the training necossary
for providing ieriices valgted 10 them.

1601 Library wience, general
1699 Orher, speaily

1700 MATHEMATICS

Subjact Aeld dengnations which charac-
terge students, faculty, facilites, de-
gTee programi, raiedrch proecis, ete
Aaring to do unth the jcience of aum.
bers and ipace comfigurations and
their operanions, measurement, rela-
tionghips, and abitractions.

SO Mathematics, general

17 Staustics, mathematical and
theoretical

1703 Applied mathematics

799 Other. ipecily

1800 MILITARY SCIENCES

Subject feld desgnations which charac.
tenize itudents, faculty, fecilines, de-
gree programy, research projects, aic,
haiing 1o do wuh lechnigquer ond
kiils wmique to the puriuit of & pro-
‘einonal careqr a1 a muistary officer

1801 Mulitary wience (Army)

"802 Naval science Navy, Manner)
1803  Aecrospace science [ Aur Force)
1899 Other, 1pecify

1900 PHYSICAL SCIENCES

Subiect fald dangnations which charac-
tevice 1tydents, ‘acully, lacihnas, da-
gee programs, reiearch projects, elc
haiing to do with the banc nature of
maiter, enargy, and aisosisbed phe-
“omana.

(301 Phyncal sciences. general

1902 Physics, general (exclude
biophysics)

1903 Molecular phyucs

1904 Nuclear physna

BEST COPY AVAILABLE
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1903 Chemstry, general  exclude
biochemisiry)

1906 Inorganic chemutry

1907 Organic chemutry

1908  Phymncal chemuntry

1909 Analytical chemutry

1910 Pharmaceutical chemury

1911 Astronomy

1912  Astrophvmcs

1913  Atmosphenc xiences and
meteorviogy

1914 Geology

1919 Geochemustry

1916 Geophysics and wismology

1917 Eanh saiences, genernl

1918 Paleontology

1919 Oceanography

1920 Metallurgy

1999 Other, 1peciiy

2000 PSYCHOLOGY

Subjact field designations which charac:
terwge students, faculty, feailitiey, Je-
gree programi, research projects. et
hauing to do wrth behatvoral ana
mental procesies.

2001 Psychology, general

2002 Expenmenial piychology
{animal and human)

2003 Clinical psychology

2004 Pyychology for counseiing

2003  Social psychol. gy

2006 Psychometnics

2007 Statistics in psychology

2008  Industmal prychology

7009 Developmental psychology

2010 Phymnoiogical psychology

099  Other, 1pecify

2100 PUBLIC AFFAIRS
andg SERVICES

Cubect haid dengnations ahich charac:
tevrza studganis, facwity, [ecuitier, de-
gree programy, re1e8Tch projectr. et
rriated 1o developing and tmproiing
competenciei «m Ihe managemeni and
-peration of gorermmenial agencia

10 Community services, generad
. 1) Puibhic admirunraoon
2.Y} Parws and recreauon
~anagernent
4+ Socul work and heiping wraces
ther than clinical social work)
1 Law enforcement and corrections
“accalaureate and higher
Frograma)
b International public tem ce
tter than aiplomatic sence !
409 Other, speciiy

2200 SOCIAL SCIENCES

Sabect to'd dJengmationg 4n A ckharac-
terrze JlLIe acwily '@, ndiet, Jga.
§T0C PTCETATI cerearch provectt, els
ha..ng to do suth ail aspects o ks
rast and prevent actiier ccaduct,
cateractiong and crganianon o A
many

S0 Socal sciences, gereral
o) Antherpoaogy
.20 Archaenlcqy
...4 Economioy
Y Hatory
.6 CGeography
..97  Pohucal science and gorernment
.08 Sociology

. 9 Crmnoiogy
.1 International relations

... Alro-Amencan (black culture)

studies

.12 amencan Indian cultural siudies

.13 Mexcan-Amencan cultural
studies
2214 Urban studies
.'% Democgraphy
.99  Other. rpecify

2300 THLIOLOGY

Swbject field dengnations which cherac-
terye siwdents, faculty, lecslities, de-
gree programs, rerearch projects, ete.
rriated to preparetion end (rain:ng
‘sr & religious Locstion.

.301 Theoloqcal prefesions, general
.102  Relipous music

L2 Bibhical languages

.1"4 Reliqious education

199 Otker, pecdy

4900 INTERDISCIPLINARY
STUDIES

Swbrecs Keld designaions which charac-
te-ze 1tudenty, [eculty, [acdrires, de-
<cre programy, resessch projects, etc.
2 oliing more than one mejor du-.
. sune atNout primary conceniration
.1 3"y ORs ared.

49011 General liberal ars and wiences
+v 0 Biological and phyncal scences
1903 Humaniues and social science
+3%4  Engineenng and other disciplines
1999 Other, 1pecrfy

BEST COPY AVAILABLE



T W D W G Ul OGN WD UL O WD US U0 U UR ON SN =m =E

:
i
. -
2

@

Student Goals Exploration User's Manual - CR Gulde

Appendix 2. Typical Group Profiles
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Appendix 2A. Typical Group Profiles Constructed
From the Academic Orientation Scales

—
s |
-

93



Student Goals Exploration User's Manual - CR Cuide

Blology
4.0
as
1.0
2.5
2.0
1.5
1.0
0.8
0.0 G e A e . A s
AR 3 S AP W 2 % C HR M Lt Dv B8
General Acsdemic Orieniations
Version C Duta N=l14
Business
4.0
s
1.0 ‘/ﬂ
A i \_A

oS N7 VN

1.0

058
oo :_l I A re e : :_ A e A A I r
R R P W S St Ca &5 A M Lr Dv BS
General Amademic Onentations
Version C Dam Nall}
English
4.0
35
3.0
2.5
20 - Composition
' O Literature
1.5
1.0
0.5
0.0& *>
CRSUSp R LPW So ScCa ExHR M Lr DvBs
General Academic Orert aiion
Vearsion D Dats N=100 for Comp; 12! for Lu
r -
15;

‘ KEY TO ABBREVIATIONS

CR
SuU a:::az:rz&anumdhg
Sp 'NmW!lDdquwl

dull
Dmnhpnﬂbph
lwmmuuwuuuumdmo
Work for social causes

improve numarical ability
Understand culural diversity
Value learning for its own sake

AR
LP
w
So
Sc
gn Prepare for career
X
HR
M
Ov
Lr
B8S improve basic skills

95



Student Goals Exploration User's Manual - CR Guide

96
Fine Arts
ac
3.8
2.¢
2.6
Maan z,c.#!_\
1.8
1.¢
0.8
0.¢ e e e —
CA U % R LPW % S Ca Ezx R M Lt Dv B8
General Academic Qrientations
Vamsios C Duts N#107
EY T T

CR Develop creativity
4.0 SU  Increase sed-undersianding
. :p :inptmm*uh
8 mprove slills
3.0 LP Develap a lile ph y
' W  Understand world around me
2.5 So  Work for social causes

Se¢  Dewvelop scieniific siills

Maa 2.0 Ca Prepare for caresr

'8 Ex Gain experties

HR  Deveiop human relations
1.0 M improve numericel ability
0.5 Ov  Understand culiural diversity
: Lr  Value leaming for itls own sake
0.0 N S S S S G W G Gy i S S Bswmﬂ
R SU S R LP W S S Ca &8 HR M Lr Dv BS

General Academic Orientations

Vasion C Dets Nai?

Mathamatics

o A
JA

Maan 2.0%
B
1.5 \/ >

1.9

0.5
0.0

v L4 v

R 3 %9 R P W S0 9 Ca Ex M Lr Dv B8

HR
General Academic Orieniations

Version C Data N=10§




Student Goals Exploration User's Manual - CR Guide

Psychology

4.0
.3

3.0
2.59
2.04
1.8

1.0

0.3
0.0 d

A & " nd & a r e 2 r ry "y

R U %X F LPF W s 8 Cs Ex A M Lt Dv 8

40

Genprad Acmtemio Oreriaiions
Version C Data Naj)4

Romance Languages

3

R — v

-

[ 2]

R WU AV W S S0 Ca B WA M LI Ov m

Quneral Academis Orientatons

Versmn C Duts NeolM

Soclology
4.Cq
384
3Cq
2.84
2.C4
r
1.8+
1.04
0.£4
O-C L L L2 v ; ; L Ld v L] v L L v
R U % R LPW % C CaEx R M Lr Ov B8

General Academic Orientationa

Versioa C Dute N=l134

157

BEST COPY AVAILAB

97



Student Geals Exploration User's Manual - CR Guide

@)

Appendix 2B. Profile Demonstration of Discriminant Validity
for Subject-Specific Scales
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introductory Course
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Csution: These scales are only 1o
demonsiraw that students studying the
target subject acore high on the scale
relative 1o others. The only vaiid score is
the one for the titled subject.
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English Scale

AT
5 /
¢
. ®
Mean Score 2 ¢ . ® ° . ¢
®
1!
0 + $ 4 ¥ % 4
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Inroductory  Course
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Mistory Scale

4 /
It ®
®
4 ® ® ®
Mean Score 2 ¢ ® ®
o
1b
] . * - *

Erg His Soc Psy Bio Mat Arts Llan Buws
Introductory Course
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Mathematics Scale

Mean Score 2 T 4 o

o L g L4 v e 4 v L] v ;
Eng Hs Soc Psy Bio Mat Arts lan Bus
introductory Course

Version C Dala Nx]182

Caution: Thess scales are only I
demonstraie tha! students studying the
target subject score high on the scale
relative 10 others. The only valid score is
the one for the ltled subject.
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Psychology S$Scale

0 4 $ + — + 4 $ i
BEg Hs Soc Psy Bio Mal Ats Lan Bus
Introduciory Course

Version C Dawua N=}182

Romance Language Scale

0 + b b + 4 g pmd
Eng MHis Soc Psy Bio Mat Arts lan Bus
Introduciory Course

Version C Data N=1182

Caution: Thase scales are only 10
demonstrate that siudents siudying the
larget subject score high on the scale
relative 10 others. The only vald score is
the one for the litled subject.
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v v v L
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Appendix 3. Reserve ltems Pool

DISCARDED ITEM POOL

The items below were included in an early version of the SGE but were not retained for one or
more reasons indicated in the code below. This pool of items may be drawn upon by users who
wish tc supplement the current items. Remember that students were responding with respect to
thetr goals for a specific course and that a limited number of introductory courses wers
included.

Code for reason item was discarded:

¢ common item--answered similarly by most students (see also "n” since some were
not important goals)
d  duplicated (or nearly so) an item that was used
n  not important goal to students in pilot .d courses (may be important to faculty
members, however)
rw  reworded same item in another way and included in SGE
S  space too limited to include--would have been a useful item

s.d 1 To read artistic critiques intelligently

d.c 1-9 To immerse myself in the world of ideas

rw 1-10 To work for a specific cause, such as world peace

s.n 1-12 To become accepted in a group

s.n 1-19 To make a contribution to scientific knowledge

d 1-20 To become an informed voter

s.n 1-28 To improve myy social and economic status

s.n 1-29 To learn how to relax and enjoy life

c 1-30 To meet an appropriate life companion

sd 1-32 To increase my organizational skills

rw 1-33 To question the opinion of authorities

W, S 1-35 To discover new ways of doing things

ds 1-38 To be informed about current social issues

d 1-39 To gain background and specialization for further stucy in a professional ox
scholarly field

c.n 1-41 To prepare for religious work

s 1-43 To learn to take some initiative

s. d 1-47 To learn things that will be useful in solving problems in this fleld

s. n 149 To improve my community

c.n 1-50 To improve my athletic abulity

d 1-57 To understand the way this field is structured

s 1-59 To pass a certification or licensing exam

ns 1-63 To learn to maintain my physical and mental health

s 1-64 To gain a reputation as a knowledgeable person in my field

s.d 1-67 To learn how knowledge is acquired

rw 1-69 To develop ethical and moral values

s 1-70 To make scientific judgments as an informed citizen

c 1-74 To become famous

s, n 1-77 To develop the ability to work well in group endeavors

d, rw 1-78 To understand the way scholars in this field investigate questions

rw 1-79 To get a promotion in my job
rw 1-80 To learn how to be a group leader
16
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1-82
1-86
1-88
1-89

1-91
1-97
1-100
1-101
1-102

0
b

N’NNI.ONNN

2-35

241
243
244
2-47
2-49
2-50
2-56
2-57
2-65
2-66
2-70
2-72
2-74
2-77
2-78
2-81
2-84
2-87
2-88
2-89

2-94
2-96

To learn to read critically

To choose between alternative actions

To understand the career options open to me

To learn to organize and use time effectively

To appreciate literature

To develop supervisory skills

To learn to accept criticism gracefully

To demonstrate to my family that I can succeed

To develop a commitment to careful and accurate work
To meet people

To try to see how everything fits together logically
To develop sensitivity to the feelings of others

To develop intellectually

To lean to fee relaxed in groups or at ease in social settings
To learn to get along with others

To understand the relation of iiterature and film to life

To become more mature

To understand how human knowledge has developed

To develop tolerance and understanding of other people and their views
To choose a life style

To prepare for family life

To develop appreciation of varied moral and -thical standards

To gain exposure to new ideas

To help me tnvent new things

To make sound career decisions

To increase religious devotion and commitment

To develop independence or self-directedness

To improve my self-image

To learn to snlve practical problems in my career

To help my nation

To develop the abtlity to work with my hands

To learn how to solve specific kinds of mathematics problems
To understand broad trends tn this field

To establish my personal identity

To develop commitment to a set of beliefs

To make judgments about environmental issues as an
To enjoy music

To obtain recognition from others

To tmprove my interpersonal skills

To learn the methods of analysis of this field

To gain skills and techniques directly applicable to a job
To tmprove my telephone communication skills

To achieve recognition in my community

To keep all career options open

To learn to organize and use time effectively

To understand how hurnans have leamned to cope with nature
To learn to solve complex problems

1ty
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