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What do adults need to know in order to do what they need to do? This is a key
question in adult literacy and assessment is key to the answer. The national goal
for adult literacy and citizenship broadly identifies the desired outcome from a
national perspective, namely that

"By the year 2000, every adult American will be literate and will possess
the knowledge and skills necessary to compete in a global economy and
exercise the rights and respons:bilities of citizenship."

While this statement addresses the Who, Where, What, When and Why in general
terms, many questions remain unanswered. The "end" or desired ouccomes must
be identified specifically in order to identify the best "means' for achieving
their. How is "literate" to be defined? What knowledge and skills are
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necessary--as an incEvidual and/or as a nation--to compete in a global
economy? How will we know if and when we have achieved this goal?

The National Summit recognized the role of assessment stating

''National education goals will be meaningless unless progress towards
meeting them is measured accurately and adequately..."

The task at hand, then, is to define what adult Americans need to know in order
to function in both the economy and polity, whether they possess the necessary
knowledge and skills, and if not, what learning needs to take place and how it is
to be measured. Assessment i the key component in the process at each step
along the way.

The pluralistic nature of our society suggests the need for a pluralistic solution
and may explain the loose consensus that prevails in defining literacy. While it is
commonly agreed that adult functioning is inhibited without the ability to read,
write, compute, speak and understand English, others, particularly the American
business community, feel that metacognitive skills such as knowing how to learn,
creative thinking and problem solving along with personal management, group
effectiveness and organizational effectiveness and leadership are needed if, as a
nation we are to maintain a competitive economic edge. Regardless of whether
one defines literacy from a societal or individual perspective, it is only through
skills and progress assessment that we will know if and to what extent our
literacy goal has been achieved.

Assessment and accountability dominate discussions of educational reform and
policymakers and practitioners alike must address the broader issues in
establishing performance indicators that accurately measure progress toward
the stated goals. Assessment must be designed to provide accountability and
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instructional decision making. It needs to be compatible with Adult Learning
Theory and learning styles research recognizing the differences and distinctions
inherent in adult literacv acquisition.

The characteristics of "good" assessment need to be identified using multiple
indicators which determine progress toward goals at the learner, program and
policy levels. Learner centered assessment must be ongoing and include needs
assessment, skills appraisal, student placement, progress monitoring and
certification. Assessment must focus on essential competencies, include authentic
performance based processes and be appropriate for diverse age and ethnic
groups, learning levels and learner goals. Learners have a shared responsibility
for monitoring both personal progress and assessment of curriculum and
instruction relative to their needs.

Performance assessment should mirror and support good instruction. Ongoing
assessment must play an integral role in the educational instructional process.
Program centered assessment must evaluate the program's effectiveness in
meeting the needs of its adult learners through client based lesson plans. It must
also assess staff training and development along with the availability and
allocation of other pertinent resources. Policy centered assessment must
establish norms for performance using assessment instruments which allow the
aggregation and reporting of data. It must examine the use of test results as
they promote or deny access to continued educational and/or workplace
opportunity. Policy centered assessment will identify the most critical factors in
providing quality cost-effective programs. Assessment must be criterion-based,
measuring performance which determines progress toward achievement of the
national education goals. Because the stakes are high for all involved, the
mandate is clear. Solutions to these problems need to be forthcoming in a timely
fashion if we hope to achieve our goal as individuals and as a nation.
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CASAS Scaled Score Interpretation

Below 200. Adults scoring below a 200 scale score [Beginning Adult
Basic Education (ABE)/English As a Second Language (ESL)] have
difficulty with the basic literacy and computational skills necessary
to function in an employment setting and/or in the community.
These adults can handle routine, entry-level jobs but are often
limited to jobs requiring only the most basic oral communication in a
setting in which all tasks can be demonstrated. These adults have
difficulty providing basic personal identification in written form, are
not able to compute wages and deductions on paychecks, and cannot
follow basic written directions or safety procedures.

200 through 214. Adults scoring between 200 and 214 scale scores can
function in intermediate level ABE and ESL programs requiring
minimal literacy skills. They are able to satisfy basic survival needs
and some limited social demands. Adults scoring at this level can
function in entry-level jobs that require simple oral communication
skills where performance tasks are demonstrated. They can provide
some basic written information and perform only basic
computa tion.

215 through 224. Adults scoring between 215 and 224 scale scores are
functioning above a basic literacy level and are considered to be at
an advanced ABE/ESL level. They are able to perform basic literacy
tasks and computational skills in a functional employment setting.
They are generally able to function in jobs or job training that
involves following oral and written instructions and diagrams.
They usually have difficulty following more complex sets of
directions.

225 and Above. Adults scoring at or above a 225 scale score can
generally perform at a high school entry level in basic reading or
math. If they do not have a high school diploma, they can profit
from instruction in General Education Development (GED)
preparation and have a high probability of passing the GED test in
a short time. They can usually perform work that involves following
oral and written directions in familiar and some unfamiliar
situations.
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Percentages of Adult Learners and Selected Reading Tasks At or
Above Successive Points on the CASAS Scale N = 26,771

Selected Tasks at Decreasing
Levels of Difficulty

223 Performance Appraisal

215 Employment Cover Letter

204 Interviewing for a Job

7

Highest Grade Level Completed

0-7 8-9 10-11 12+

36.8 43.6 55.0 75.8

48.8 63.9 69.7 76.6

72.4 82.2 87.2 92.4

WHEN YOU LOOK FOR A JOB
110W to Look

1. Apply In person, whenever possible, and ask to talk to the person
who does the hiring for the employer or company.

2. Contact the person who hires during the hours of the day ar days
of the week that they most frequently hire. Don't app)y during
the lunch hour or atter working hours and don't take friends or
re/relives with you

3 Whenever possible, ask for a venire job or types of work you
are willing (and qualified) to take. Stress your qualrfications
for the job and your interest in it. Avoid talking about your
personal problems

Se reatistic when discussing wages with prospective employers.

f Re written applications for work whenever you have the chance
to do so.

6 Make repeat contacts with employers but only if you are encouraged
to do se by the employer

r. Use the telephone celly to obtain leads and make appointments kr job
interviews Do not attempt to conduct job interviews by phone unless
the employer requests that it be done or you know the employet pt rsori
ally

Native Language

English Spanish Other

57.3 48.8 46.7

70.7 64.3 55.6

87.6 85.2 74.9

Highest Degree Earned

None GED HS Other

61.0 64.8 72.6 49.2

65.9 73.0 74.4 68.4

84.0 88.9 90.7 87.7

ead1Ttfton.:Rrr 204

According to the advice above, what
should you not talk about during an
interview?

(Selected response 4 choices)

6-) CAVIAS toq1



Reading Test Items

1111- 215',

1722 Russell Circle
San Diego, CA 92301
May 20, 1990

Miss Pat Dixon
P.O. Box 92
San Jose, CA 92621

Dear Miss Dixon:

In answer to your advertisement for a child-care worker in last
Sundays Newstime. I would like to apply for the position. I am
18 years old and about to graduate from Bradley High School.

At present, I am working part-time at the Bradley Child-Care
Center. My supervisor there is Mrs. Betty Johnson

I plan to work full-time after graduation and would like to learn
more about caring for children. May I have an interview at your
convenience? I am sure I could do a good job for you as a child-care
worker.

Sincerely yours.

Ove Soria

Bonnie Smith

What information does Bonnie give
concerning the dates she has worked
at her present job?

(Selected response 4 choices)

9
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When would this form be used?

(Selected response 4 choices)
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Percentages of Adult Learners and Selected Math Tasks At or
Above Successive Points on the CASAS Scale - N = 26;771

Selected Tasks at Decreasing
Levels of Difficulty

Highest Grade Level Completed

0-7 8-9 10-11 12+

Native Language

English Spanish Other

Highest Degree Earned

None GED HS Other

225 Calculating Sales Tax 45.6 52.2 59.3 72.0 56.5 60.5 68.0 55.0 64.0 69.9 62.5

215 Calculating Amount for
Textbooks 62.7 71.3 76.7 83.4 74.5 75.9 77.6 73.4 78.3 81.8 74.4

203 Calculating Hours Worked for
Time Sheet 80.5 86.5 89.1 91.9 87.7 89.0 88.6 87.5 89.0 90.9 89.7

Ii

TIME SHEET
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i.

100am 200 p m 6
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....

600 am Et lOom

'
Goopm POOpm

Trilifi 800a m 2 00 p m 6

Oopm ROOpm 3
--,

:IA I

,

EITtuoy04 &V nasurs r mat trouts

What is the total number of hours
John worked on Tuesday. Thursday,
and Friday?

(Selected response 4 choices)

1 2
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Math Test Items

RIT 21 5

ELECTRONICS ASSEMBLY COURSE DESCRIPTION

Total number of weeks per course: 43 Fee: None

Number of days per week: 5

Number of hours per day: 6

This course is designed to provide instruction in Basic Electronic Assembly.
It covers reading schematics, reading color-coded resistors, and identification
of electronic components. It includes the proper use of tools and the safety
procedures necessary to avoid accidents In the shop.

Each student must take written tests, complete the required number of projects,
and attend class regularly.

Instructor: Mr. Thomas

MAT E R IA L S: EIFTILQ0C AtMILULME1120.2. $17.01
NA&A-Cluality Publicatlo 2.75
Allied Electronics Data Handbook 5.65
Dkknary of Electronics 4.50
Student NotebooX

If a student buys Electronic Assembly
Metftods, &tied Electronics Data
Handbols
Terms, how much will he spend on
books for this course?

(Selected response 4 choices)

13

PIT 225

B digit Calculator

CAPACITY MEMORY: 8 cfigit Red tight
display. No
AllIT WAFT IONS! Adds, subtracts.
multiplies. divides. Does repent addition,
subtract," chain and mixed celculatiof
SPECIAL FUNCTIONS: Percent key, floating
decimal. MMus & overflow indicators
CONSTRUCTION: Brown plastic. 5 VS 2 114 t in
Impeded.
ELECTRICAL INFORMATION: 9-volt bottery
included. Adapter sold separekgy.
ORDERING INFO: Instmctions included
30580140 Shipping weight 5 or... $6.84

PAGE
NUMBER

CATALOG
NUMBER

NAME OF
ITEM

PRICE
FOR ONE

TOTAL
PRICE'

Add 6% Sales Tax to Total Price

How much sales tax would you
pay if you ordered five
calculators?

(Selected response 4 choices)

14
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I

THE ESSENTIAL ROLE OF ASSESSMENT

Assessment is to educational and instructional goals as maps are to travelers

and their destination. WIten the purpose for the educational or instructional services is

clear and explicit to the learner, and directly related to the learner's goals, then

comprehensive and authentic observations (assessment) can be made to communicate

the learner's relation to the desired outcome or destination. Without defuted long range

learning outcomes for the learner, and the learner's present status in relation to the

outcomes, the utility and value for any assessment, (no matter how good and

authentic), becomes relatively meaningless and confusing and to some, downright

irritating.

If goals and outcomes are the destination, and assessment provides the

indications on a map (learning plan) to guide the learner to the desdnation, then any

discussion of assessment must be linked co a discussion of the relevancy of goals and

outcomes and the consequence of the learning plan with them. This is true for the

individual learner and program managers, state and federal policyrnakers, and funding

sources.

In striving towards accountability some critical questions need to be answered

such as: Is there national agreement on what the learning outcomes should be and

which should be measured? Do these outcomes match those of the learners? How can

meaningful standards of outcome attainment be established? Is more testing the answer

to educational reform? How can local programs implement an assessment system that

provides both clear indicators on a road map, addressing individual learner goals as

well as providing for program accountability to policymakers and funding sources?

Accountability for public dollars demands feedback on "bottom line" issues of learning

outcomes and goal attainment.

The most visible example of a nationally desired outcome are the national goals

for education. One of these goals addresses adult lite:acy and citizenship:

"Every adult American will be literate and will possess the knowledge and

skills necessary to compete in a global economy and exercise the righ,ts

16
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and responsibilities of citizenship."

The education report from the White House makes the strong statement that these

national goals will be meaningless unless progress toward meeting them is measured

accurately and adequately, and reported to the American people. In order to do uus,

what learners need to know must be defined, and it must be determined whether they

know it through the use of accurate, comparable, appropriate, and constructive

measurements.

There is a need to define what the adult learner/worker needs to knownow

and in the future. How will literacy be defined? What are the competencies that adults

will need to compete and succeed in the 2 1st century? Current definitions of literacy

range from "be able to read...." to the National Assessment for Educational Progess

(NAEP) definition that provides for reading, writing and math tasks, to more

comprehensive definitions such as the American Society for Training and Development

(ASTD) defmition that expand the definition to include the essential skills that

employers want such as listening and oral communication, problem solving, teamwork,

organizational effectiveness and leadership.

Many federal programs have now made basic skills a priority. In each of

these, there are f:urriculum implications and related assessment issues. JTPA (Job

Training Partnership Act) programs are expected to be accountable for employment

related outcomes, job placements and increased employability potential. Local programs

are expected to provide relevant curriculum both in educational and workplace settings

that provide the learner with effective learning opportunities leading to these outcomes.

Assessment should provide information on the participants' progress toward these

goals.

SLLAG (State Legalization Impact Assistance Grant) progams focus on goals

related to civics and citizenship and provide for learners who speak little or no English

and who may not be literate in their native language. The Adult Basic Educa6on Act

addresses the issue of standards for adult literacy and provides guidelines for assessing

adult learners who enroll in ABE programs with a wide variety of goals and expected



outcomes. The learner's plan must address special individual learner goals. It must also

provide assessment that measures not only the tangible literacy skills that have been

acquired but also the very real but difficult to assess outcomes such as an increase in

self esteem, and establishment of lifelong learning goals.

People use maps to find a desirable route to their destination- some want the

quickest, others may want one with points of interest along the way. Their map is used

to reference how far they have come and how far they have to go and to generate

additional options. Likewise, assessment should help learners move toward their goals

and it should be able to tell them how long it will take. Learners are assessed to: place

them into programs and levels, to prescribe a specific learning plan, to monitor

progress through the plan on an ongoing basis, to certify competency attainment and

goal completion.

Good assessment, good curriculum and instructional practices go hand in hand

in forming an effective individual learning plan. The plan includes many strategies and

tactics for instructing, assessing and reinforcing learriing. Just as no single teaching

strategy is effective for all learners in all situations, no single assessment instrument or

process is adequate in providing quality information to all learners for all purposes.

lest results typically attempt to reveal what learners know or what they can do

rather than how they will use what they know or what they will be able to do after

"gertrig trained or educated". Assessment focused on knowledge and the "present"

doesn't guaranrPe application outside the classroom or meaning for future life and work

goals.

Assessment must be more authentic and address the measurement and

prediction of what learners will do or what they will produce and how they will most

likely perform. Results should reveal the quality and level of production that the learner

will probably demonstrate on the job and as a citizen. Such assessment incorporates

and integrates learners' skills, knowledge and attitudes as in social interacdons and

leadttrship. Such assessment must be more dynamic and comprehensive by including

opportunities for learners to demonstrate skills, including writing samples, assessment

1 8
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4

portfolios, interviews, and work samples. A variety of strategies should incorporate

pencil and paper assessment with selected and constructed responses, applied

performance tests, computer simulations, oral communication and listening

comprehension, observation racing scales, and opportunities to demonstrate group

interaction and team work situations.

Applied performance testj measure a learner's performance on tasks significant

to life outside the school, in other words, to actual adult life situations. Performance is

measured beyond simply adding and subtracting. For example, the basic skills are

applied in the writing of a check correctly at a grocery counter and then calculating the

checking account balance. Rather than choosing the proper gammar for a paragraph,

the learner must be able to write a properly organized letter as part of a job application.

The learner demonstrates mastery of skills in the context of a real life task or in a

simulated setting that closely matches "reality." Standardized administrative procedures

including criteria for scoring and standardized formats for reporting performance are

used for applied performance tests.

Assessment portfolios are a collection of a learner's work similar to that of an

artist's presentation of his/her creative work. Learners can develop portfolios of their

work in reading, math and writing to include both in-class and out-of-class work.

Learners and instructors meet periodically to discuss the learner's work and how it is

progressing.

These meedngs allow for assessment of the learner's metacognitive skills as

well as cognitive skills. Metacognidon refers to the learner's self-awareness of hisiher

cognitive strengths and weaknesses, as well as the match between hisiher cognitive

resources and the cask encouned. Learners are trained to monitor and evaluate their

own work and make generalizations from a reading or math task to application in a life

setting. A portfolio can be developed that combines competencies obtained in basic

skills instruction with job skill competenci-s. The portfolio can then be presented to an

employer as partial evidence of the learner overall employability.

crr sijiitsaie_w_ can be used to record information such as the
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type of reading, writing and math casks that the learner can perform as well as the extent

the task is performed at home, in the community and on the job. Self-evaluations and

judgments of the learner's ability are part of the interview process, as well as a topic for

discussion in reviewing progress.

Worl samplcs are another type of authentic assessment, where the learner

demonstrates his/her applied math and reading &kills as well as problem solving skills

either individually or in cooperation with other learners. Formal interviews with

workers, job analyses, and documentation of citizen responsibilities are used to develop

work samples. Criteria for mastery of the competencies or tasks in the work sample are

the same as those required in the workplace or life situation. Examples are reading a

blueprint to construct a mini-construction project, making a sign using lettering skills,

reading a work order and locating parts to repair a wheel cylinder.

Behavioral checklists record observations of demonstrated skills. Personal

interaction skills, oral and verbal communication skills can be observed while a learner

writes a letter of application for a job, participates in a job interview and conducts a

follow-through telephone call.

The Team In the Middle

State and local agencies and the instructor are the "team in the middle". This

team is to program design what civil engineers are to maps, roads and bridges. They

are accountable to both the funding sources and the learners: accountable to learners

for providing them with appropriate educational experiences that will assist them in

clarifying and attaining their goals; accountable to funding sources for how they have

spent the money.

The "Team" needs ways to accurately and effectively communicate with one

another as well as with learners, polieymakers, and funding sources. They must be

able to design a variety of maps that have common references indicating mileage,

natural barriers rivers, lakes, mountains, Cities and towns, type of roadway, alternate

routr_s, and checkpoints. Serving learners with a wide diversity of goals, learning level

and learning styles requires a var.;:ty of learning plans. Each plan includes a vahe:y

9 o BEST COIri



6

methods to demonstrate learning.

Other professions have their indices of success, completion or some form of

indication of benefit for instance the physician has client medical cha,ts, the dentist

has dental records, the engineer/architect has building plans with schedules of

government inspector approval.

Civil engineers would not be able to design roads if they only considered the

length. or only the terrain. In researching the treatment of any illness, it would be

unacceptable to simply state that patients were seen four to ten times by a physician

without explaining what the doctor did each visit. Likewise, Describing an educational

treatment only as course completion or the number of contact hours or by a gade

equivalent gain score is not a responsible way to determine the value that education has

to individual students or society in general.

Assessment should not be just a test, a scale score, a gade level, a percentile or

even a stanine. Assessment needs to be a viable process that provides the learner with

accurate information on an ongoing basis; at the beginning of a learning process t-

identify what learning needs to take place; during learning to help the learner in

progressing toward attainment of goals; and as a culminating activity to document

attainment of specific learning goals and learning outcomes.

Designing an Effective Assessment System,

A comprehensive assessment system can be implemented at the local program

level that provides the learner, the team in the middle and funding sources the accurate

infomiacion needed to make decisions that impact learning and programs. It is

essential that the system be designed and implemented by the team in the middle with

input from ihe learners, funding sources and policy makers. Here's a checklist of what

a comprehensive assessment system should contain:

Information regarding the learners' stated goals.

An intake process that can assess the learner's overall ability.

Background information on prior education and training,

Nleasuremenr of the learner's skills, interests and attitudes

21



Information that is comparable across groups of learners.

A variety of appropriate assessment strategies and instruments

Standards that specify the accuracy needed for making judgments from

observations.

Techniques for assessing learning in a functional context.

Assessment components that match the content of assessLzent with that of

the curriculum and instruction.

Feedback to rhc learner on competency and goal attainment.

Results from assessment must be com,eyed to the learner in their own frame of

reference--the learner must understand it. It should be presented at a time when the

learner is receptive and can initiate acdon as a result of the information. Given this

knowledge the learner can share in the responsibility for acquiring the new skills,

attitudes and behaviors needed to become a more effective person, compete in a global

economy and participate as aa effective citizen.

Assessment is dermed as the nrocess of collecting accurate information in order

to make informed decisions about learners and about programs. Authentic assessment

provides a base of information to support and reinforce the learner throughout the

learning experience. If a comprehensive and systematic assessment plan is

implemented at the local program level then progam staff will be able to provide for the

needs of learners, instructors, and policyrnakers.

22
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COMPREHENSIVE ADULT STUDENT ASSESSMENT SYSTEM
1990 UPDATE

CASAS was established in 1980 as a consortium of educational providers worldng
in coordination with the California Department of Education to address a need for accurate
assessment in a functional context for adult learners and high school students at ail levels of
alternative and adult basic education programs. Using a learner-centered approach, the
consortium then developed a system which provides for the information needs of the
learner within an instructional program, as well IS standardized assessment results across
programs that can be used for program improvement and informed policy decisions.
CASAS is the only system capable of assessing basic skill learning in a functional applied
context for all levels of adult basic education and high school completion. Over the past
few years more than one million learners throughout the United States have been assessed

using CASAS instruments.
CAS AS has been implemented in over 200 adult education agencies in California

and in forty-six other states. CASAS has been validated by the Joint Dissemination Review
Panel (MR?) of the United States Department of Education and has been approved as an
exemplary program for national dissemination through the National Diffusion Network
since 1984. In its ten years of applied research and development. CASAS has assisted
educational agencies at the local, state, and national levels to meet the needs of diverse and
multi-cultural adult learners.

The field-based consortium of forty-seven agencies has fostered a system that has
expanded to accommodate new populations being served by adult and alternative education
progams, and has responded to assessment needs of national and state initiatives related to
adult literacy, workforce basics, immigration and naturalization, welfare reform, the
homeless, family literacy, and employment preparation for at-risk youth and displaced adult
workers. The consortium provides a comprehensive and built-in adaptability that could not
be accomplished efficiently and effectively by one agency alone.

CASAS instruments and procedures are an advancement in more relevant and
accurate adult assessment utilizing functional context and authentic assessment
approaches) The flexibility inherent in CA SAS enables the development of assessments
that reflect specific competency-based curricula used in instnictional progams in a variety
of educational settings so that assessment is linked to specific outcomes. It provides for
accurate placement of students into program and level, monitoring of learner progress. and
certification of competency attainment.
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There are three major components of CASAS: the CASAS Competency List, the
CAS AS Curriculum Index and Matrix and the CASAS assessment instruments that include
paper and pencil measures, writing assessment, applied performance measures and
observation checklists and rating scales. This assessment is linked with curriculum and
instruction.

The CASAS Competency List has been developed over an eleven year period and
validated based on recommendations from agency staff representing ABE, ESL, High
School, Special Education, JTPA, welfare reform, amn-Ity education, and other
educational programs within California and from other states implementing CASAS. The
list currendy contains 35 competency areas and 203 competency statements within the
general functional content areas of Consumer Economics, Community Resources, Health,
Occupational Knowledge, Government and Law, and Domestic Skills. It is validated and
updated annually by ABE 321 funded programs within California as well as in other states.

The CASAS Curriculum Index and Matrix provides a quick reference system of
materials that are adult and youth oriented, life skill based, and have been successfully used
by educational agencies in the CASAS Consortium to teach specific competencies at a given
program level. All materials included in the Matrix are coded to the CASAS Competency
List by program, by level within the program, and by the specific chapter or module within
the publication. The Index and Matrix is reviewed and updated annually.

CASAS assessment is designed to provide reliable test items for the construction of
instruments that can measure the functional and basic life skills of adults and youth.
Initially, CASAS test development was based exclusively on multiple-choice type items in
the areas of Reading, Math, and Listening Comprehension. In recent years. CASAS has
also developed authentic and applied performance measures of oral proficiency, writing
skills, pre-employment and work maturity competencies, and critical thinking skills.
Under current development ale competencies and assessment instruments that address such
skills as "learning how to learn," "organizational effectiveness," and "teamwork."

CASAS multiple choice tests are constructed from an Item Bank of more than 5,000
test items. Each test item has an established reliable and standardized difficulty level based
on extensive field testing and analysis. The psychometric theory used to establish this
difficulty level is the one parameter model from Item Response Theory °RT) through
which each rest item is assigned a difficulty level on a common scale.

The CASAS consortium provides valuable evaluative data on the effectiveness of
the system with diverse propams and populations. CASAS will continue to develop and
implement quality assessment and indicators of progress toward a national goal of adult
literacy in the year 2000.
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The Comprehensive Adult Student Assessment System iCASAS) is a non-
profit organization which provides learner-centered curnculum management,
assessment, and evaluanon systems to educaoon and training programs in the
public and private sector. C.ASAS was established more than a decade ago by a
consortium of agencies to provide appropnate assessment tools that are rele-
vant to the life skills needs at adults in today's muln-cultural society.

CASAS has been evaluated by the U.S. Department of Education and is
approved as an effective. nationally validated program. It has been funded
through the National Diffusion Network (NDN) since 1984 and is recognized
as an exemplary program in the area of adult literacy. NDN provides funding
to disseminate information about CASAS to programs and agencies that are
interested in adopting the system.

The CASAS system is used extensively throughout the country in Adult Basic
Education, English as a Second Language, workplace literacy, family literacy,
Job Training Parmership programs, welfare reform, corrections, and airmesty
programs. CASAS has developed and designed programs which are suitable
for non-English speakers, adults in special education programs, adults prepar-
ing to take the GED exam, and adults in the workforce. Over the past few
years, more than one million students throughout the United States have been
assessed using CASAS instruments and processes.

CASAS provides assessment to place students in programs, diagnose learners'
needs, monitor progress. and certify mastery of functional basic skills.
Assessment is available to measure the reading, math, listening, and speaking
skills, as well as cxitical thinking, problem solving, and communication s;alls
encountered by adults in everyday life and work. The system is based on func-
tional life skills which are validated by the CASAS consortium of agencies.

The tests are easy to adrrunster and to score. Results are reported for a wide
range of levels and programs using a common measurement scale. They are
free of all grade-level corrnansons.

Other key components of the system are the CASAS Competency List and
C kSAS Curnculurn Index and Matrix, trairung resources, and implementation
guides. These materials help agencies develop appropnate curricula and urger
instruction based on program goals and student needs.

Using the CASAS pre- and post-tests, teachers can measure learning gains
after designated periods of insniction. Adult learners from non-readers and
those in lower levels of adult literacy up through high school completion liter-
acy levels have demonstrated consistent learning gains using the CASAS
system.

CASAS facihtates coordination and provides accountabilitV at the local, state.
and nanonal level. To ensure effective implementation of the CASAS system,
training and technical assistance are provided.

In the classroom. the workplace and the community. CASAS i responding to
the challene,e or providing relevant assessment tor adult learners with diverse
needs. CASAS iU connnue to deveior and implement quality assessment
and indicators or progret., toward the national goal or adult literacy in the year
20041
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PROGRAMS:

Adult Basic Education/
English as a Second Language

Employability Competency System
(ECS)

Family Support Act/JOBS

Workplace Literacy

Fam Py Literacy

Special Needs Learners

Corrections

National Diffusion Network

National Evaluafion of
Adult Education Programs

The CASAS system is being implemented in programs throughout the country in
the areas of ABE and ESL, workplace literacy, tamily literacy, corrections, special
needs learners, amnesty programs, and welfare reform. These projects demon-
strate the variety of programs which are benefitting from the CASAS system.

More than 300 agencies nationwide including ABE/321 funded agencies and
amnesty education programs utilize CASAS accurately to assess, place, monitor
progress, certify students, and plan instruction.

ECS was developed by CASAS to fill a critical void in the employability skills
measurement and instruction of youth and adult students enrolled in ;TPA, wel-
fare reform, Carl Perkins, and other employment preparation programs.

Welfare/JOBS agencies are implementing CASAS to meet government guide-
lines to provide employment preparation and training to Aid to Families with
Dependent Children (AFDC) recipients for Family Support Act/JOBS programs.
The CASAS system is used throughout California with the GAN (Greater
Avenues to Independence) program, and in North Carolina, Oregon,
Connecticut, and other states.

CASAS has been successfully implemented in business and industry throughout
the country. CASAS provides companies with the tools to determine which
employees could benefit from further enhancement of basic skills and to tailor
instruction to meet the companyit; needs.

CASAS is being utilized to assess the literacy levels of parents and to measure
their progress in a variety of family literacy programs including the nationally
funded Even Start project

CASAS has developed the STRETCH Curriculum Assessment Project for adult
special needs learners. Tests have been developed to assess vocational, domestic
self care, and domestic home care skills of the learners. The CASAS Curriculum
Index and Matrix is being expanded to include materials appropriate for this stu-
dent population.

Correctional educators receive training and technical assistance to implement
Competency Based Education programs and CASAS testing. In addition, CASAS
developed the ESL Placement Test for the Federal Bureau of Prisons which is dis-
tnbuted throughout the federal prison system.

CASAS has been evaluated by the U.S. Department of Education and is
appro ..tcl as an effective, nanonally validated program. NDNI provides funding
to disseminate information about CASAS to programs and agencies that are
interested in adopting the system.

CASAS is designing and collecting data on more than 50,000 adult students in
150 agenaes to evaluate adult educanon programs across the country. This four-
year study is funded by the Department of Education.
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