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Executive Summary

Introduction

This study examined special education services for migrant and Native American students
in Northwest ESD 189. Both of these groups of children have been inappropriately
identified for special education services. In some cases, studeats who have special needs
have not been referred to special education. In other cases, these students have been
overreferred to special education. In addition, appropriate placement options (e.g.,
bilingual programs) are not always available for these students.

The purpose of this study was to identify best practices and procedures, and problems
that families and schocl staff perceived in programs for these two groups, which comprise
up to 33% of district enrollment. The results of the study will be used to develop
guidelines and policy recommendations that will insure equity of educational
opportunities for these two groups of students.

This study was conducted by the Northwest ESD 189 and the Washington Research
Institute (WRI). An Advisory Board made up of representatives from Northwest ESD
189, the Office of the Superintendent of Public Instruction, the Lummi tribe, and
participating school districts guided the study. Support for the study was obtained from
the Office of the Superintendent of Public Instruction.

How the Study was Conducted

This study was conducted using a backward mapping approach. The process begins by
describing concrete behaviors and problems that require a policy intervention. After
careful analysis at the service delivery level of behaviors and problems, recommendations
that are m st likely to affect service delivery can be made. Most policy implementation
is done using a forward mappirg strategy which assumes that policy makers control the
procedures that affect implementation. Backward mapping was selected because it
results in realistic policics which are based on what actually happens at the point where
services and clients interact.

Key individuals in the area were interviewed in order to identify problems and solutions
with regard to providing special education services to migrant and Native American
siudents. Participants included representatives of nine school districts (administrators,
teachiers, instructional assistants), parents, and community agencies. A total of 54 people
were interviewed. Project staff obtained key informants’ responses to a common set of
questions developed by the Advisory Board. The interview included specific questions
about screening and assessment, placement, parental involvement, and an open-ended
question about general problems and their solutions.
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Interview responses were summarized and recommendations were made in a final report.
School district incidence data for minority representation in special education were
collected. In addition, a comprehensive review of the literature was conducted and
asserabled in a bibliography.

x)

Results

Assessment. The screening and assessment of bilingual students were perceived as
problem areas. Respondent concerns were: the use of interpreters and instructional
assistants in test administration; tests to establish language proficiency were not always
given in both languages; interpreters were not always literate in the language of the tests;
training for interpreters was not always adequate.

Training for special education staff in appropriate procedures for assessing bilingual and
Native American students was perceived as a critical need. The difficulties of using
standardized test data to qualify these students for special education was recognized. A
need for a formal process for ruling out the influence of cultural, environmental, and
economic factors was expressed. Instances of overreferral and underreferral were cited.
Ultimately, placement decisions took into account what programs were available and
appropriate within both regular and special education. While the need for "special
interventions" was great, the non-special education resources available were sparse.

Parent Involvement. Parental involvement in educational programs for both migrant and
Native American students was regarded as a problem area. Concerns were expressed
about procedures used to obtain informed consent for assessment, IEP approval, and
geneval parent involvement. School district personnel were frustrated and frequently
unsuccessful in efforts to obtain meaningful parent involvement. Parents and advocates
were concerned about school district methods, e.g., using migrant home visitors as
"messengers” for special education due process forms, and mailing due process forms.

Districts expended a great deal of effort to include parents in IEP meetings. Many
distrvicts made accommodations, like providing transportation. Teachers and parents
agreed, however, that simply attending an IEP meeting did not constitute parental
involvement. Concern was expressed that parents were not encouraged to be involved:
their requests were frequently ignored. Distrust between schools and parents was
common.

Placement Options. Appropriate program: and services for bilingual and Native
American siudents was seen by many a< lacking. When appropriate, non-special
education programs were availabie, ov. ‘referral to special education was less of a
probicm. In the absecnce of alternative program options, special education was often
selected by default.
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In regard to migrant students, a lack of bilingual programs was seen a serious problem.
For Native American students, appropriate secondary programs, with a vocational or life
skills orientation, were needed.

Other Issues. Several other major issues were frequently identified by participants.
These included:
e Drop-out rates, attendance and absences
Cultural awareness
Funding
Communication between tribes and schoois
Substance abuse, fetal alcohol syndrome, teenage pregnancy

Recommendations

A series of recommendations were developed based on the interview findings. These
recommendations reflect and expand on exemplary practices found in the participating
districts and described in the literature.

Recommendations for Districts Serving Migrant/Bilingual and Native American Students

Parent Involvement. School districts need to carefully examine their policies for
obtaining informed consent for assessment and IEPs. It was also recommended that
districts conduct internal reviews of parent involvement and due process practices to
assure compliance with the law. The practice of sending migrant home visitors and Native
American liaisons as "messengers" for informed consent and IEP sign-offs needs to be
reviewed. Accommodations to help parents attend meetings at school need to be made.

Assessment. Training for assess:aent staff in aspects of Native American and Hispanic
cultures that may affect assessment results and interpretation should be provided.

Administration. Incidence data on migrant and Native American children in special
education shouvld be collected and reviewed annually. In addition, systems for assessing
the size of the drop-out problem and for monitoring the status of drop-outs need to be
put into place.

Drop-out Prevention. Drop-out prevention efforts need to be implemented beginning at
the elementary level. Program options and scheduling for secondary students need to be
scrutinized in consultation with tribal leadersiiip and migrant/bilingual representatives to
assure that they meet students’ academic, vocational, and life skills needs.

Cultural Awareness. New teachers should receive cultural awarensss training. Schools
should create a learning environment that respects and supports the cultures of mir. . rity
students,
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Recruiting Trained Personnel. There should be an ESD-wide effort to recruit Spanish
speaking and Native American teachers. Consideration should be given to developing a
career ladder for local Hispanic and Native American paraprofessionals to provide them
with on-site training that leads to a teaching credential.

Recommendations for Districts Serving Migrant Students

Assessment. Training for assessment and screening personnel is needed. Staff should be
trained specifically in the use and interpretation of standardized tests and screening
instruments with children of different cultures, as well as in report writing. The use of
interpreters in the assessment and screening process needs to be reviewed and clarified.

Guidelines need to be developed in cooperation with OSPI for the training of assessment
personnel working with large numbers of migrant students. In addition, guidelines
regarding the assessment of preschool students with limited English proficiency should be
developed.

Program Options. Bilingual and structured immersion programs need to be available to
migrant children in both regular and special education. In order to distinguish learning
disabled children from children who have limited English proficiency or who are in
transition from Spanish to English, opportunities for bilingual instruction need to be
provided outside of special education.

Administration. State guidelines need to be established to clarify the distinclions between
ESL, migrant, bilingual and other programs serving non-English speaking children to
assure that non-migrant bilingual children are receiving services. In addition, district-level
policies regarding the use and updating of MSRTS data need to be developed.

Clerical support and other supports need to be provided to bilingual staff in order to
reduce the amount of time these teachers spend on clerical and administrative activities.

Recommendations for Districts Serving Native American Students

Communication. Thoughtful and consistent efforts are needed to improve the
communication and working relationship between tribal leadership and the schools.
Where they exist, Native American educational liaisons should be viewed as members of
the educational team and used tc foster positive relationships between tribal members
and the schools.

Parents. Preschool programs, including birth to 3, for Native American handicapped and
non-handicapped children should be used as an opportunity to stimulate and build parent
involvement.
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Program Options. Schools need to explore the use of Native American tutoring
programs for handicapped and non-handicapped students as a means of promoting
cultural self-awareness, interaction among Native American students, and drug/alcohol
awareness programs, as well as a means to provide educational support.

Conclusion

Summarizing the findings from this project was a difficult undertaking. Pages of
interview transcripts were condensed and analyzed. It is impossible in this short summary
to present all of the data that formed the basis for these recommendations. It is equally
difficult to accurately portray the commitment and concern of the individuals involved in
providing this information. While the focus of this report is on problems that need
solving, it should be noted that many of the recommendations were drawn from the
solutions already in place. '

Complete copies of this report are available from the Washington Research Institute, 180
Nickerson Street, Suite 103, Seattle, WA 98109.
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Introduction and Background to the Study

Two minority groups of students, children of migrant laborers and children of Native
American origin, have often been inappropriately identified for special education
services. In some cases, students in these populations who have special needs have rot
received appropriate services. In other cases, these students have been overreferred for
special education. The purpose of this study was to identify best practices and
procedures, and problems that families and school staff were experiencing in providing
programs for these students. This information from the school districts would then be
used to develop guidelines and policy recommendations for best practices to insure equity
of educational opportunities for these two groups of students.

In this country, ethnic group membership has been highly significant in determining the
environmental circumstances in which children grow and develop (Laosa, 1984). The
major educational policy initiatives from the 1960-1980 era-- such as Head Start, Title I,
and Follow Through-- focussed on achieving equity of opportunity for all children.

Legislative and judicial action from this period has had a significant influence on the
policies for the educational assessment and placement of ethnic, racial, and language
minority children, P.L. 94-142, for example, provided that testing and evaluation materials
must be selected and administered so as not to be racially or culturally discriminatory,
and must be conducted in the child’s native language. P.L. 90-247 (1968), the Bilingual
Education Act, provided financial assistance for districts to provide bilingual instruction
to children of limited English proficiency, and P.L. 89-10, the Elementary and Secondary
Education Act of 1965 made funds available for the education of the disadvantaged and
handicapped.

The judicial decisions regarding the landmark cases Diana v. California State Board of
Education (1970) and Larry P. v. Riles (1971) have directed districts to reduce reliance
on scores of IQ tests administered in English for placement decisions of children from
predominantly non-English speaking homes, and have increased pressure for testers
fluent in the child’s native language. The U.S. Supreme Court’s decision in Lau v.
Nichols (1974) extended the definition of equal educational opportunity to include the
rights of limited English speaking students.

The question we face in 1990 is how these policies regarding educational assessment and
placement have been translated into school district procedures for serving minorities. The
focus of this study is two often overlocked minority groups in Washington State--
migrants and Native Americans-- and the setting is Northwest ESD 189 where these
students account for up to 33% of district enrollment.

©

ERIC

Aruitoxt provided by Eic:



The Backward Mapping P SS

This study takes the form of naturalistic inquiry. In conventional inquiry, researchers
begin with a theory which they attempt to prove or disprove through the collection and
analysis of data. In contrast, naturalistic inquiry begins by sampling data, taking
observations, describing patterns, and developing a set of propositions or findings that
derive from the cases, and that translate into policies.

The particular qualitative research approach used in the study is known as backward
mapping (Elmore, 1980). Most research on policy implementation uses a forward
mapping strategy, and begins with a clear statement of the policy intent or objective-- for
example, a policy for the placement of migrant students in special education-- and then
describes the specific steps needed to achieve that objective.

The major weakness of forward mapping is the assumption that policy makers control the
procedures that affect implementation. As Elmore (1980) observes, "forward mapping
reinforces the myth that implementation is controlled from the top."

Backward mapping is based on the assumption that the closer one looks at the areas
where an administrative decision interacts with individual actions, the better one can
formulate objectives that in fact have a chance at influencing policy. Backward mapping
begins by describing concrete behaviors and probleruss i1at require a policy intervention.
Through analysis of these behaviors, the researcher .; able to recommend the resources
that are most likely to affect service delivery.

In this backward mapping study, we began by talking to the individuals in the school
districts who were most likely to be familiar with the educational placement of migrant
and Native American students, and to have thought about the process, its successes and
failures. We expected that these informants would include special education teachers,
assessment personnel, parents, and special education administrators.

The Northwest Educational Service District 189 includes 35 school districts. The project’s
Advisory Board of state, regional, and local experts in migrant and Native American
education selected 9 districts that would best represent the region as interview sites. The
Advisory Board also assisted in identifying key informants within the districts, and in
formulating the list of questions that would be asked in each interview.



How the Study was Conducted

In the summer of 1989, Gary Snow, Director of Special Programs and Services,
Northwest ESD 189, met with staff of the Washington Research Institute to outline this
study. A proposal developed jointly by Washington Research Institute (WRI) and
Northwest ESD 189 was submitted to the Office of the Superintendent of Public
Instruction by Dr. Snow, and was funded. Project staff were Gary Snow, Director, and
the following WRI staff: Marcia Davidson and Patricia Vadasy, Co-Directors, and Mary
Maddox, Project Associate.

In order to determine district experiences and successes in serving Native American and
migrant students and their families, the following activities were proposed:

L

Organize an Advisory Board, with membership representing state-level
migrant and Indian education, tribal organizations, migrant groups, and
regional special education personnel. The Advisory Board’s role was to
provide the interview questions; to assist in identifying the study’s key
informants (the persons most familiar with the educational needs and
experiences of these two groups); and to review the interview responses, data
analysis, and recommendations.

Interview administrators, teachers, related services providers, parents,
advocates, and community providers to obtain their perceptions of current
practices, problems, successes, perceived needs, and potential solutions.

Analyze and summarize data from the interviews.
Obtain incidence data from the targeted school districts on the proportions
of Native American and migrant students in the districts, and the rates of

placement for these students in special education.

Review the literature on special education programs, policies, and promising
models for migrant and Native American students.

Prepare a report of the findings and recommendations for review by the
Advisory Board and dissemination.

Submit recommendations for a federal grant application to support
implementation of study recommendations.

Advisory Board

The following individuals accepted invitations to serve on the project’s Advisory Board:
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Gary Snow, Director of Special Programs and Services, Northwest ESD 189

Marguerite McLean, Coordinator, Migrant Handicapped/Bilingual Handicapped,
Curriculum, Instructional Support and Special Education Programs, Office of the
Superintendent of Public Instruction

Keith Crosbie, former Bilingual Education Coordinator, Office of the
Superintendent of Public Instruction

Willard Bill, former Equity Education: and Indian Education Supervisor, Office of
the Superintendent of Public Instruction

William Jones, Lummi tribe representative, Bellingham
Mary Kirkwood, Director of Special Education, LaConner School District
Maria Day, Coordinator of Compensatory Programs, Burlington

Andrew Rodarte, Director of Western Migrant Education Center, Northwest ESD
189

The Advisory Board met in December, 1989 to identify critical concerns regarding the
education of migrant and Native American students and their special education
assessment and placement; to generate questions to address those concerns; to identify
the school districts in which interviews will be conducted; and to identify key informants
who should be interviewed for the study.

The Board selected 4 districts in which to conduct interviews on migrant issues, and 5
districts for interviews on Native American issues; within each district 5-6 interviews
would be conducted, half with school district staff, and half with non-district informants.

The districts selected for sampling through the informant interviews were:

Native American Migrant

Ferndale/Bellingham Lynden

Darrington Mt. Vernon

LaConner Burlington

Marysville Sedro-Woolley
4
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Ke election

At the December meeting, board members suggested several persons for staff to contact
for interviews. The majority of key informants were identified by the special education
administrators or superintendents of the selected districts, with other informants
recommended by informants during their interviews.

A breakdown of the number and type of informants by school district is as follows:

Native American Migrant
Darrington-7D Lynden- 1D*
IN
LaConner- 5D Mt. Vernon- 5D
4N IN
Marysville- 5D Burlington- 3D
IN IN

Ferndale/Bellingham- 9D Sedro Woolley- 3D
N 2N

*Lynden staff submitted a written group response

Other non-district interviews- 4 (Indian Health Service, Project REACH, NW
Intertribal Preschool, Northwest ESD 189 Migrant Program)

D= school district informant
N= nondistrict informant

Interview Questions

The study protocol called for project staff to obtain the key informants’ responses to a
common set of questions so that responses could be compared within district, and across
informant roles (i.e., parent responses, administrator responses).

The Board provided the following interview questions:

1. What tests are used in your district to determine a child’s dominant
language?
- Does your district use a screening tool to identify bilingual
children?



- Is this test administered by a trained professional who speaks the child’s
native language fluently?

2. Are tests for special education placement for Limited English Proficient
(LEP) students to establish language competency (proficiency and
dominance) routinely given in both languages?

3. Does your district use an interpreter to screen and/or assess bilingual

children?
- If so, what training do interpreters have, and how are they used in the

identification process?
- Is the interpreter literate in the child’s primary language, and what level
of language is used by the interpreter?

4.  When staff in your district are testing LEP students who have non-English
speaking parents, how is informed consent for those children obtained?
- Are due process forms mailed to parents?
- Is this process similar for Native American and for migrant children?

5. What procedures/assessment tools are used to identify and test preschool
LEP students for special education?

6. Are LEP students in your district ever placed in special education because of
a lack of other program resources?

7. In your district, are migrant students who are determined eligible under
Federal migrant regulations for special education reported to the district’s
spc -al education office?

8. What kind of training does the special education staff receive to insure that
Native American/migrant children are being appropriately assessed to
determine their eligibility for special education?

9. How frequently do Native American/migrant children meet special education
eligibility based upon professional judgment?
- What is the rationale used in ruling out the influence of cultural,
environmental, and economic factors on educati~nal progress?

10. Do parents of Native American/migrant children in special education
participate in the IEP process?
- How frequently do they attend the annual IEP meeting?
- Whet accommodations, if any, are made for non-English spcaking parents,
parents from Native American cultures?

o 1o
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11. Can you think of any other unique problems you have had in teaching Native
American/migrant students?
- How have you/others in your district dealt with these problems?
- What sort of accommodations have been successful/not so successful?

,EC 1
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Results

This section summarizes the results of each of the eleven questions that respondents
were asked.

1. What tests are used in your district to determine a child’s dominant language?

- Does the district use a screening tool to identify bilingual children?

- Is this test administered by a tramedJ;rofessmnal who speaks the child’s native
language fluently?

Determining the Child’s Native Language

All five of the responding districts use the Language Assessment Scale (LAS) for
determining a child’s dominant language. Respondents indicated that the LAS is
sometimes used in combination with another measure: the Distar Language Test or a
language survey. Other instruments mentioned were the Home Language Survey, the
Pre-LAS and the Basic Inventory of Natural Language (BINL). One respondent said
that the district relied on the Child Study Team.

Screening Tools for Identifying Bilingual Children

All of the districts surveyed used a screening tool to identify bilingual children. In most
cases, the LAS results were used. The Wide Range Achievement Test (WRAT) was
used in one district for quick screening. One district indicated that it did not have a
screening tool for special education.

Test Administiation

In most cases, respondents said that professionals (i.e., a certified teacher, CDS)
administer these tests, but that they are sometimes not fluent in the child’s language. In
several districts trained bilingual aides administer the tests and/or serve as interpreters
for the professionals administering the test.

2. Are tests for special education placement for Limited English Proficient (LEP

students to establish language competency (proficiency and dominance) routinely
given in both languages?

Responses to this question suggested that most often tests to establish language
competency for special education placement are not given in both languages.

Personnel within the same district frequently did not agree on this item: some said the
tests were given in both languages, and others said they were not. Two districts indicated
that there were no bilingual children in special education so they had not yet had a need
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to determine the dominant language. The tests ihat were mentioned included: the
Woodcock Johnson in Spanish and English, the LAS in Spanish and English, and the
SCMPA in English.

3. Does your district use an interpreter to screen and/or assess bilingual children?

- If so. what training do interpreters have, and how are they used in the

identification process?

- Is the interpreter literate in the child’s primary language, and what level of

language is used bv the interpreter?
Use of Interpreters in Screening and Assessment

Interpreters or special education staff who are fluent in Spanish were used in all but one
of the districts for screening and assessment. In the one district that does not use
interpreters, the low referral rate and the risk of compromising test results were given as
reasons for not using interpreters. Special education departments usually turn to the
migrant and bilingual aides and teachers to serve as interpreters for assessment and
screening.

Training for Interpreters

It appeared that there is some training for interpreters. However, comments indicated
that aides who serve as interpreters and/or test administrators may not be adequately
trained.

[

Literate Intercreters

Responses regarding the literacy of interpreters were mixed, often within the same
district. Personnel in two of the five responding districts unanimously agreed that the
aides were literate: in the remaining three districts there was disagreement and concern
about the literacy of the interpreters.

4. When staff in your district xve testing Limited English Proficient children who have

non-English speaking parents, how is informed consent for those children obtained?
- Are due process forms mailed to parents?

- Is this process similar for Nativ erican and for migrant children?

Obtaining Informed Consent

Most respondents indicated that staff from migrant and bilingual programs were
recruited to assist in obtaining parental consent for testing. Some home visitors
expressed concern that they were not accompanied by special education staff on these
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visits. In several cases, home visitors refused to seek parental consent without being
accompanied by a special education representative. In other cases, the migrant staff
serve only as interpreters for special education staff.

Concern was expressed that parents were signing for testing without clearly
understanding the process or their rights.

In another district with a strong commitment on the nart of all staff to do everything
possible to keep special education students in the regular classroom, it was not clear that
Native American parents are told that their child is special education eligible (i.e., not
familiar with the term or concept of IEP).

Mailing Due Process Forms

Responses were mixed, even within the same district, regarding whether or not due
process forms were mailed. It appears that the practice is used to varying degrees in
many of the districts surveyed. Some have translated the forms into Spanish. One
respondent reported that the district mailed English forms to the parent with a note in
Spanish requesting that they sign the forms.

Due Process for Native American Parents

Due process forms appeared to be mailed more frequently to the Native American
parerits: the reason cited was that they speak English. Two districts used home visitors
drawn from the Native American staff.

5. What procedures/assessment tools are used to identify and test preschool students

with Limited English Proficiency for special education?

None of the staff interviewed from three of the five responding districts knew the tests or
procedures used to assess students with limited English proficiency. Of these districts,
one indicated that preschool services were provided through an outside agency, and
another suggested that because the students al! speak English there had not been a need
to define a procedure.

Two of the districts did have a process in place for assessing preschool students with
limited English proficiency. In the first district, the teacher goes to the migrant camps
before school to condu - screening. Then, assessments a:e conducted at the school.

In the second district which had a small population of migrant students, respondents
indicated that no one is actively pursuing preschoolers with limited English proficiency.
A test developed in the district was cited as the screeniny instrument used to refer
children to Chapter 1, kindergarten, or special education.
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Responses to this question were mixed within two of the five districts: some personnel
thought that students with limited English proficiency were pliced in special education
due to a lack of other options-- others thought they were not. In the three districts that
clearly stated that special education placements were not used because of a lack of other
options, the availability of other special program options was cited as the reason. Other
options included bilingual resource rooms, and elementary services that do not require
"labelling." Another reason cited for not using special education placement was that
faculty did not over-refer.

Among the respondents who felt that special education placements were made because
of a lack of other options, a need for bilingual programs was expressed. One respondent
indicated that the district had an ESL program but also needed a bilingual program.

Concern was expressed about the lack of appropriate placement options for bilingual
students. Special education staff are faced with the dilemma of placing students in
special education or not providing any special help to students who are experiencing
severe academic problems.

7. In your district, are students who are determined eligible under federal migrant
regulations for special education reported to the district’s special education office?

Who reports the child’s special education status?

This question was designed to deiermine if the special education status of entering
migrant students was reported to the special education office in order to insure iimely
and appropriate placements. Unfortunately, responses to the question provide little
information about this issue.

However, the responses did reveal several things about the usefulness of the Migrant
Student Reporting and Tracking System (MSRTS). Respondents who referred to the
MSRTS expressed concern about the informarion contained in the system. MSRTS
information is frequently slow to arrive at the school and incomplete. Individual teachers
expressed frustration at having to call MSRTS

directly to obtain missing data. Schocl records arrive well after the child has arrived. In
one case a severely handicapped child arrived without any prior notice.

8. What kind of training does the svecial education staff receive to insure that Native
American and rigrant children are being .ppropriately assessed to determine their
eligibility for special education?




There was overwhelming agreement in the nine responding districts that there was no
formal in-district training procedure to insure that Native American and migrant children
are being appropriately assessed. Most respondents suggested that training is needed:
only one respondent indicated that no request for training had been received.

Even though there is a lack of formal, in-district training, a number of districts had
informal procedures to help insure appropriate assessment results. Several districts cited
meetings of the Multi-Disciplinary Team (MDT) as a forum for assuring appropriate
assessments. Others described informal sharing among staff, particularly in smaller
districts, as an effective means of staff development.

Workshops outside the district (provided by Northwest ESD 189 and the state) were
mentioned a number of times by respondents as valuable inservice opportunities that
were utilized. Most of the outside inservice referred to however, was general
multicultural training and did not specifically target the assessment issue.

Many respondents indicated that personnel should have received this type of training in
personnel preparation programs. One district has designed a hiring process that includes
evaluating candidates’ sensitivity to cultural issues, and in another district staff felt that
teachers’ cultural sensitivity was a factor considered for placement at the reservation-
based school. Another district contracts with a local tribe for schoo) staff.

This question elicited a concern regarding school district personnel understanding of
students’ native cultures, particularly for school staff dealing with Native American
students and families. Respondents felt that an understanding of Native American
culture and rituals would help schools respond more appropriately to students’
educational needs, provide services in a way that is more consistent with their culture,
and help explain some of the unique characteristics of Native American students.

9. How frequently do Native American or migrant childrer meet special education

eligibility based on professional judgment?
What is the rationale used in ruling out the jnfluence of cultural, environmental,

and economic factors on educational progress?

Use of Professional Judgment

Most of the personnel interviewed in each of the nine districts surveyed replied that
Native American and migrant children rarely meet special education eligibility criteria
based upon professional judgment. However, in five of the districts at least one
respondent indicated that professional judgment is always used.
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This discrepancy may be due in part to the respondents’ interpretation of the question:
professional judgment can be used to include students inappropriately who do not meet
the testing criteria but do need special services, or it can be used to exclude students who
do meet testing criteria but may not be truly handicapped in the eyes of the evaluator.

In the words of one administrator, "If we only looked at test scores, many students would
be automatically referred."

The availability of other program options and services appears to influence the number
of students who are evaluated for special education. In response to this question, four of
the districts indicated that they seek out and try other program options, such as LAP or
Chapter 1, before referring students to special education. Several respondents said that
they try to avoid special education placement and focus on serving students in the regular
classroom. One district uses the language delayed or "CDS" only categories to protect
against labeling students inappropriately.

The cultural bias of available standardized tests was cited a number of times. One
district hired a Native American to provide assessment services to address this problem.
There was wide recognition of the inadequacy of tests for use with minority children.
However, three respondents (not psychologists) felt that just looking at test scores was
adequate for making eligibility determinations. A CDS in one district reported ongoing
efforts to identify culture-free assessments for use with Native American students, and
identified the following measures in use for 3-6-year-olds:

3 yrolds-  Sequenced Inventory of Communication Development (SICD),
Peabody Picture Vocabulary Test (PPVT), Expressive One-Word
Vocabulary Test (EOWVT) compared to language sample
4 yrolds-  PPVT, EOWVT, Test of Early Language Development (TELD)
compared to language sample
1st-2nd graders -  Boehm Basic Concepts, Auditory Pointing, Test of Language
Development-Primary (TOLD-P).

To protect against the over-identification of minority students for special education
services, several districts used the MDT process.

The responses of two Native American tribal representatives from different districts
reflect the dilemma faced by districts and parents when considering special education
placement. The two respondents expressed opposite viewpoints in regard to classifying
students for special education. One felt that it was very difficult for Native American
students to qualify for special education and receive needed services. The other felt that
students were too frequently included in special education and inappropriately labeled
handicapped. While the need for "special” s=rvices is great, the non-special education
resources available are sparse.
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Rationale for Ruling out Cultural, Eavironmental and Economic Faciors

Most respondents indicated that the assessment process included obtaining a picture of
the "whole child" and looking beyond just the test scores. This included a review of
school history and performance, adaptive behavior, the child’s behavior in relaticnship to
peers and siblings, and the parents’ view of the child.

Many districts relied on the MDT to rule out the influence of cultural, environmental,
and economic factors. Three districts used the state regulations for guidance in this area.
None of the respondents referred to a formal district process for ruling out the influence
of cultural, environmental and economic factors, but several respondents suggested that
this would be helpful.

10. Do parents of Native American and migrant children in sp_ggial education
participate in the IEP process?

How frequently do they attend the annual IEP meeting?
What accommodations, if any, are made for non-English speaking parents or
parents from Native American cultures?

Parent IEP Participation and Attendance

Parent participation in the IEP and attendance at the IEP conference was a problem in
all of the districts. While most districts indicated that parents did attend meetings, it was
difficult to "get them there." It appears that districts expend a great deal of effort to get
parents to attend the initial IEP meeting, and are usually successful in arranging this
meeting. However, subsequent meetings are not well attended and less effort is
expended. Parents of primary aged children were more likely to attend IEPs than
parents of older children.

Respondents indicated that parents whose children enroll in 0-3 programs and who are
exposed to the IEP process when their children are young tend to feel most comfortable
with and least intimidated by the process.

There were a number of exceptions, however, and several respondents indicated that
parents of Native American children participate as much as or more than parents of
Anglo children. Problems with getting parents of migrant children to attend meetings
were mentioned in most of the districts serving these students. Several responder.ts
indicated that parent participation really varies and it is difficult to characterize parents
of minority children as less involved.

Even in those districts that cited a high rate of parent participation (90% in one,

80-100% in the other), the same respondents indicated that parent participation was a
problem, and that Native American parents tend to be passive participants, and would be
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unlikely to challenge a decision. It was suggested that simply attending an IEP meeting
did not constitute parent involvement, and that parents are not encouraged to contribute
to the child’s IEP but to merely sign-off.

Parents of Native American children who were interviewed expressed great concern.
They felt that the schools did not encourage or respond to their requests. One parent of
a high school student had never been invited to an IEP meeting and received the IEP in

the mail each year with a request for her signature.

Among both migrant and Native American families parental attitudes toward school were
used to explain low levels of parental involvement. It w=; suggested that parents
distrusted teachers and schools based on their experiences as students and parents.
Parents were also described as being complacent and willing to go along with the schools’
recommendations. Several district respondents indicated that parents were not aware
how special education might affect their child’s school future, or did not know their rights
to seek other services and opinions.

Other barriers to parent participation were also cited. The fishing season and important
cultural celebrations prevent many Native American parents from attending. The nature
of migrant labor prevents families from attending meetings during the long work day.

With regard to migrant and non-English speaking parents, concern was expressed that
they receive different treatment than the parents of white children. Frequently, the
migrant teacher or home visitor takes the IEP to the home rather than having the
parents meet with the special education teacher and other personnel who developed the
IEP.

Those districts with reservation-based preschool programs suggested that the preschool
had helped to increase parent involvement. Parent activities (field trips, workshops) were
regularly scheduled to increase familiarity and trust among preschool staff and parents.

Accommodations to Encourage Parent Involvement

Most of the districts made accommodations to encourage involvement. These included
home visits, interpreters, transportation, leaving parts of the IEP for parents to complete
with staff during the meeting, flexible scheduling, willingness to reschedule, limiting the
size of meetings, simplifying forms, involving Indian or migrant staff, sending reminder
letters, scheduled phone calls, ride pooling, and holding meetings at the tribal center or
at the home. However, many respondents were ‘rustrated because their attempts at
accommodation were not successful in increasing parent involvement.

The more successful districts seemed to take very seriously the need to make parents feel

comfortable in the meetings. Frequently, home visits were cited as less successful
because they increased the parents’ discomfort.
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One of the more successful interventions was to use Native American liaisons (usually
funded through Johnson O’Malley funds) to help explain the process to parents, and to
provide transportation. However, there were problems with this approach when it was
not a collaborative effort and the liaison was used as a messenger. The same problems
were evident in cases where the migrant home visitor was used as a messenger rather
than as a member of a team.

One district felt that school staff were not welcome on the reservation. School districts
that have provided transportation for parents have had mixed results. Sometimes it
works, sometimes it doesn’t.

11. Can you think of any other unique problems you have had in teaching Native
American or migrant students?

How have you and others in your district dealt with these problems?

sort of accommodations have n successful or not so successful?

This was an open ended question that allowed respondents to identify additional
concerns and discuss innovative approaches. Responses most frequently highlighted
additional concerns and reinforced concerns expressed in other answers. The following
summary highlights the concerns and practices that were mentioned most frequently.

Drop-outs

Both Native American and migrant students were perceived as being at very high risk of
dropping out of school. In reference to the magnitude of the drop-out problem
respondents used words like "astronomical" and "very high." Many respondents indicated
that this was their biggest problem or concern in serving both Native American and
migrant students.

Estimates of the size of the problem were always just that: a rough guess. Figures
quoted included 85%, 50-60%, and 25%. Several districts expressed concern that they
could not get firm figures on the size of the drop-out problem. For Native American
students, movement between reservations, between school districts near different
reservations, and the tendency for individual students to drop out more than once were
cited as some of the barriers to pinning down the drop-out rate. District staff could not
provide information on what proportion of dropouts migrate, return to school, enroll in a
tribal school, or are affected by drug/alcohol problems.

Dropping out of school generally occurs at the middle school level or between high
school and middle school, according to the people interviewed. Native Americans with
tribal affiliations were perceived by some to be at greater risk of dropping out than
students living off the reservation.
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Some of the solutions that were suggested or already in place included: providing more
flexible and appropriate alternative secondary programs, particularly vocational programs;
hiring drop-out prevention staff jointly funded by school districts and tribes; initiating
drop-out prevention activities before middle school; obtaining greater parent involvement
in addressing the problem; offering bilingual support to students who need it. In one
district, the tribe’s concern about their students’ high drop out rates was the stimulus for
the tribe’s leaders to approach the district and undertake cooperative action and
preventive strategies

Attendance and Absences

Poor attendance was mentioned very frequently as an obstacle to providing services to
students. This problem was mentioned most frequently in regard to Native American
students. The seasonal fishing cycle and important cultural ceremonies were mentioned
by both white and Native American respondents as obstacles to attendance.

The attendance problem seemed to be greater with older children. One district
identified attendance as the biggest problem for its migrant students. One respondent
mentioned that attendance in kindergarten and grade one are a problem with Native
American students, whose parents often don’t recognize the importance of primary
education for young children.

Communication and joint planning between the tribe and the school district improved
attendance in some ¢ <s. One district got the PTA involved to provide attendance
incentives. Several res, dndents felt that making a personal appeal to and developing a
relationship over time with the tribe had helped to improve attendance. In one district,
half-day kindergarten attendance was seriously affected because noon transportation was
not provided between the reservation and the school.

Parent Participation

Participation by parents was cited as a major problem. School districts felt that they had
done everything they could to encourage parent participation. Parents (particularly
Native American parents) felt that they did not have a voice in educational planning for
their children.

There was a general feeling among Native American respondents that parents were not
adequately informed of their rights. District siaff cited instances when they were
unaware of important cultural differences tkat should have been considered in involving
parents (i.e., having too many people at IEP meetings, asking questions perceived as very
personal by the Native American parents.) For many Native American parents their first
contact with the school is a meeting that focuses on their child’s delays or problems.
District staff indicated an appreciation of the long history of distrust between "anglo
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teachers" and Native American people. Remedies suggested were to increase staff
stability and concentrate on building trusting relationships.

Respondents expressed concern that parents of migrant children agree too easily with
school staff, think the school "knows best," and have unreal expectations of what the
schools can do. There was also concern that migrant parents were not made to feel
comfortable in the school environment. Registration forms are all in English. School
staff are not bilingual. Letters, newsletters, notices to parents are always in English
unless they come from the bilingual program.

Cultural Awareness

A lack of cultural awareness among school district personnel was cited as a problem by
both consumers and staff. Schools felt that they had great difficulty obtaining
information about both Native American and Hispanic cultures. Several suggested they
did not know where to turn for resources.

In regard to minority children, staff, consumers, and advocates felt that students were
looked down upon and that discrimination is a problem. For Native American students
there was concern that they are written off by teachers. Differences in language and
social skills have led school personnel to misclassify the behavior of Native American
children and misinterpret their behavior.

Suggestions for increasing cultural sensitivity included: training school staff on custozms
and culture; making accommodations for cultural differences (e.g., providing small group
instruction for Native American students, interpreting the meaning of silence in other
cultures, creating a classroom atmosphere of respect for different cultures); field trips. In
one district where REACH (multicultural awareness) training was suggested by some
respondents, the school district was described as being unreceptive.

Funding

Inadequa-e resources and funding for bilingual services were noted by most respondents
involved with migrant progiams. Limited funding restricted districts’ ability to provide
bilingual programs, and forced districts to rely on existing staff, rather than hiring trained
bilingual staff. Bilingual programs are frequently underfunded and isolated, often
requiring professional staff to perform secretarial duties and purchase supplies.

The $500 that districts can claim for serving migrant students is seen by some as an
incentive for qualification but not services. This coupled with an unwillingness to use
basic ecucation funds to support bilingual services raised questions about the adequacy of
programs for migrant students.
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Communication Between Tribes and Sckools

Poor communication between tribes and schools was mentioned frequently as a barrier to
providing educational services. Tribal representatives felt that districts make decisions
without consulting tribal leadership. Poor communication leads to misunderstandings.
Tribes perceive that their needs have been set aside. A long history of racial conflict was
identified by several respondents.

Many school district personnel recognized that they had been unsuccessful in
communicating with tribal leadership. Some district personnel .elt rebuffed by the tribes,
indicating that the political climate was bad, or that "we don’t speak the same language."
Turnover in trit " leadership was identified as a barrier to ongoing district-tribal
communication.

One district attributes much of its success in serving its large population of Native
American students to monthly meetings of the school board and the tribal senate, which
have served as a forum for parents, school staff, and tribal leaders to discuss their
concerns.

One of the most frequently mentioned approaches for addressing this problem was using
a Native American liaison. Many times these positions were funded by Johnson
O’Malley (JOM) funds. Liaisons assumed many different roles: working with students
and parents, trouble shooting on behalf of students by observing in classes, arranging
meetings between parents and teachers to discuss educational placements and problems,
and providing transportation for parents. The role of the liaison is a still being
developed in many districts, and the liaison often continues to be viewed as a "policeman’
rather than as a member of the educational team.

Preschool and birth-to-three programs for Native American children were mentioned by
many respondents as a ground breaking precedent to increasing interaction between the
tribes and the schools. Some of the most successful programs are located on the
reservation and include tribe members and leaders in planning and operation.

Appropriate Services for Migrant Students

In general, respondents were concerned that appropriate programs and services for
migrant and bilingual students were not available. Placeinent in speciai vducation does
not often lead to appropriate services. Few special education staff speak Spanish or have
training in bilingual services. A need for special education services with a
bilingual/bicultural component was expressed. Respondents identified the problem of
distinguishing children who are actually handicapped from children who are not proficient
in English, and described their desire to provide services without labelling children.
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Over-referral to special education was secn by some to result from a lack of appropriate
services, particularly bilingual programs for migrant students. Not all the districts have
trained staff to assess and serve bilingual students. Regular education teachers were
viewed as being unwilling to implement suggestions from bilingual staff. A lack of
awareness of the importance and nature of bilingual programs was cited as a barrier to
appropriate programming.

Respondents recommended a team effort for identifying and assessing children with
limited English proficiency for special education. The team would represent special
education, bilingual, and ESL staff. Placing children who are a focus of concern in a
bilingual classroom would allow staff to better determine whether the student’s
educational deficits result from a handicapping condition or language and cultural
differences. In another district which uses MDTs to identify the most appropriate
placements for Native American students at risk for special education, the MDT process
was recommended for all students.

Appropriate Services foi Native American Students

Many respondents expressed concern over the lack of appropriate program options for
Native American students, particularly in the secondary area. School district respondents
felt that they had difficulty matching the needs of Native American students to the
existing curriculum. Consumers and parents agreed on their desire for more flexible
hours of attendance, and alternative program offerings.

The relevance of special education classes was caiic.. into question. In the elementary
grades, respondents felt that removing students from the regular classroom denied them
access to important learning experiences. In the secondary grades, respondents saw a
need for life skills classes and class options that would prepare students for employment
and independent living.

Several respondents also indicated that they would like to see more Native Americans
employed by the school districts as tutors and educators. A number of school districts
did in fact employ Native Americans, particularly in preschool programs. This approach
has been successful in increasing parent involvement and improving relatinnships between
tribes and school districts. One concern was finding trained Native American
nara-professionals for tutor and aide positions. Northwest Indian College has a program
to prepare Native Americans for employment in a variety of education and counseling
positions.

Some schools were characterized by consumers as not being proactive. Innovative
programs and new 1ppro:ches are needed to address the serious problems experienced
by Native American students. Some suggestions for new programs included: alternative
high school programs with flexible hours and relevant classes, tutoring, counseling for
short-term crisis intervention, and an extended school year.
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In some districts, mainstream programming hes increased and respondents were very
supportive.

Preschool and Birth to Three Programs

Preschool programs serving handicapped and non-handicapped children were seen as a
bright spot in the service continuum by an overwhelming number of respondents.
Several of the participating school districts have recently started preschool programs, fre-
quently located on reservations.

Some respondents felt that these programs are very beneficial in preparing young
children for a successful school experience. The programs get parents involved earlier
and to a greaier degree. Trusting relationships are being built over time. One program
even included case management and coordination with Department of Social and Health
services personnel. The programs frequently are housed in a prominent place on the
reservation. In one district however, staff felt that housing the program on the reser-
vation was too isolating.

The preschool to kindergarten transition was described as potentially difficult. One
district reported success with a half-day developmental kindergarten for Native American
preschoolers not yet ready for full-day kindergarten.

Several district respondents mentioned the unmet health needs of preschool/elementary
Native American pupils.

Substance Abuse, Fetal Alcohol Syndrome (FAS), Fetal Alcohol Effects (FAE), and
Teenage Pregnancy

Many respondents raised concerns about the ability of school districts and the adequacy
of resources to provide programs for the anticipated influx of children affected by
pre-natal drug/alcohol abuse, and AIDS. No solutions were offered, but grave concern
was expressed.

A need for parenting resources (e.g., parent skills training, sex/drug education, homework
assistance training), support and education was raised by several respondents.

Mainstreaming

Serving Native American students in the regular classroom was regarded by consumers
and school district persunnel alike as important. Parents felt strongly that special
education placement was too isolating. Students do not like to be singled-out. Staff and
parent respondents agreed that students miss too much when they are pulled out of
classes.
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Recommendations

The following recommendations follow primarily from interview results. Some of the
recommendations also reflect our review of the literature on educational best practices
for migrant, bilingual, and Native American students. Not all recommendations will
apply to all districts involved in this study.

The interview data collected for this study and findings comprise an extensive needs
assessment, and together with the recommendations, should serve as the basis for future
grant proposals.

Recommendations for Districts Serving Migrant Students

1. Training for persons administering the LAS should be provided.

e Staff administering the LAS to migrant children should receive competency-based
training in the assessment of language dominance and in the administration of the
LAS. The developers of the LAS are available to provide on-site training thot
meets standards for testing.

2. Districts use a standard battery of tests of language dominarnce and proficiency.
Assessment personnel need to have appropriate training in the use of standardized
tests, in what tests can and cannot do. Personnel also need training in writing
eligibility reports that address the pupil’s adaptive behavior, evidence of opportunity to
learn, and appropriate curriculum-based measures. (Please see footnotes 1 and 3.)

3. The use of interpreters in the assessment and screening process needs to be reviewed
in each district. Standards describing how interpreters should assist in the assessment
process and accompanying training for assessment staff and interpreters need to be
developed.

e The use of interpreters in test administration will render test scores and results
invalid. Interpreting tests that are normed and standardized for use in English
affects both the reliability and validity of results. It can be argued that the use of
interpreters is just one of many things that affect the usefulness of test results.
Indeed, given the complex nature of language acquisition, the tests themselves _
probably do not provide meaningful information for identifying handicapping
conditions or for designing appropriate educational programs.

For these reasons, determining eligibility for special education requires the use of
professional judgment. Heavy reliance on test scores will result in inappropriate
referrals. Interpreters can be very useful in collecting information that will
enhance the ability of assessment staff to make appropriate referrals to special
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education. We recommend that districts pilot the use of new guidelines for
professional judgment in assessments.

Interpreters can be used very effectively in the assessment process for interviews
and informal assessments that allow the assessment team to observe a child
interacting with a speaker of his native language. In addition, interpreters can
serve as a critical link between parents and the assessment team. Parents are
likely to be the most important source of information when assessing bilingual
children. The cross-cultural project at OSPI is developing materials that will assist
districts in determining the best roles for interpreters.

Assessment teams, including building principals, special education teachers,
psychologists, and interpreters, need to be trained on how to most effectively use
interpreter services in the assessment process. In addition, interpreters need
training in each of the specific tasks that they will conduct.

4. Bilingual staff need access to clerical support.

e To maximize limited bilingual staff time and resources, clerical support needs to be
provided to reduce the amount of time these professional staff now spend on
clerical/administrative tasks.

5. Districts in Northwest ESD 189 need to work with OSPI to develop guidelines for
training assessment personnel in districts that serve large numbers of migrant students.

e The assessment of migrant and bilingual children requires special knowledge.
Districts need guidance and support to assure that assessment staff are adequately
trained in the assessment of bilingual students for special education. State policy
may be needed to require training and provide support for assessment personnel in
districts that serve large numbers of migrant and bilingual students. (Please see
footnote 1.)

6. Districts in Northwest ESD 189 need to work with OSPI to develop guidelines
regarding the assessment of preschool students with limited English proficiency and in
Childfind procedures for this group.

e The assessment of preschool children with limited English proficiency presents
special challenges. School district staff need training and support in selecting and
using appropriate instruments for this group. One solution would be to establish a
bilingual/preschool ESD assessment team to provide services on a regional level
and conduct Childfind activities during the summer.

7. Bilingual services aad structured immersion programs need to be available to migrant
children in both regular and special education.
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e Research has shown that bilingual instruction js appropriate and niost frequently
necessary for children who are educationally at risk. The nature of language
development in the early years demands that schools focus on developing tae
child’s native language.

In order to distinguish learning disabled children froimn children who have limited
English proficiency or who are in transition from Spanish to English, bilingual
services need to ve provided outside of special education as well. "Submersion"
programs where only English is spoken are not effective. A properly conducted
immersion program utilizes instruction in English with explanations in Spanish.
Appropriate bilingual programs require teachers who are bilingual. There are now
no bilingual programs in the region; we recommend that bilingual programs be
increased across the state. (Please see footnotes 2 and 3 and final
recommendation.)

8. State guidelines need to be established to clarify the distinctions between ESL,
migrant, bilingual and other programs serving non-English speaking children to assure
that non-migrant bilingual children are receiving services.

e Nonmigrant bilingual children are "falling through the cracks" despite their need
for bilingual programs. Small districts or districts with small numbers of bilingual
students need support in serving bilingual students. Regional and itinerant suppcrt
services may need to be developed.

9. District level policies and procedures regardin~ the use and updating of MSRTS data
need to be developed.

e MSRTS data need to be accessed immediately upon the arrival of a new migrant
student. District procedures need to clarify who is responsible for forwarding dat
to the classroom teacher, what the timeline is for receipt of the data (e.g., within §
days), what actions should be taken by the teacher if the informatic.: is not
received inside the specified time fraine, and the process for calling the sending
school district if MSRTS data is incomplete.

Each district had a person who was designated to update MSRTS data on a
regular basis. Care should be taken to assure that this information is updated at
least monthly. Other staff in the district need to know who had been designated to
update and retrieve MSRTS data. In addition, staff need to receive training on
how tr. access and use MSRTS data.
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mendatjons for Districts Serviiig Nativ i

1. Preschool programs, including birth to 3, for Native American handicappec. and
nonhandicay :d children should be used as an opportunity to stimulate and build
parent invol\_ment.

e Preschool programs and birth to 3 programs offer districts an excellent opportunity
to foster parent involvement and set the stage for future relationships with families.
Special attention should be given to fostering positive relationships during the
transiuun irom preschool to kindergarten.

2. Native American liaisons should be viewed as members of the educational team and
used to fuster positive relationships between tribal members and the schools.

e Frequently supported by JOM funds, the liaisons can assist districts in

communicating with parents, examining program options; providing transportation,
and working v-. trihal leadership.

3. Thoughtful and consistent efforts are needed to improve the commuriication and
working relationship between tribal leadership and the schools.

e Before individuals within the districts and the tribes car. work together, the two
systems need to be working together. LaConner School District provides one
example of how tribal leadership and the school districis can collaborate to
improve educeiional programs for Native American students. Four years ago, the
LaCormer school board began to meet monthly with the trital senate, and these
meetings have become an educational forum where parents, district staff, and tribal
members can and do voice their concerns and influence district and tribal policies.

4. Schools need to explore the use of Naiive American tutoring programs for
handicapped and non-handicapped students as a means of promoting cultural
self-awareness, interaction among Native American studen:s, and drug/alc. hol
awsreness programs, as well as a means to provide educational support.

e The integration of Native American students intc il.e schools has frequently
reduced their contact with their culture and with other Native American students.

Many respondents indicated a need to address substance abuse problems among
Native American youth.
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Recommendations for Districts Serving Migrant/Bilingual and Native American Students

1. School districts need to carefully examine their policies for obtaining informed consent
for assessment and IEPs.

e With rcgard to migrant students, districts need to make sure that interpreters are
trained in the assessment and IEP process, parent rights, informed consent, and
due process procedures. To be effective, interpreters need to be more than just
litcral interpreters.

Vhen obtaining parental consent for subsequent IEPs, the district’s minimum
etiort should be to mail forms and make a phone call to the family to explain the
forms. Districts are required to provide forms in Spanish; however, mailing these
forms does not respect the congressional intent to assure that parents fully
understand their rights in the assessment and educational process, which requires
bilingual presentation of written materials. This is an Office of Civil Rights (OCR)
requirement, with enforcement under Section 504.

2. Districts should make accommodations to help parents attend meetiugs at school.

e Some successful accommodations include: providing transportation, enlisting the
help of other agencies or tribal renresentatives, scheduling meetings at night for
migrant fami.ies, involving the Mig.ant Advisory Council.

3. Districts need to provide assessment staf with training in aspects of Native American
and Hispanic cultures that may affect assessment results and interpretation.

e District personnel explicitly requested training in Native American culture. The
fact we did not hear any requests for similar training in Hispanic culture suggests a
need for increased awareness orf Hispanic cultural issues. Child rearing practices,
ceremonies, religion, interpersonal interactions, family roles and dynamics are
among the areas on which school staff need information.

4. Districts should conduct an annual internal review of i.c incidence of migrant and
Native American students in special education as a part of their evaluation of
assessment and placement practices.

e The disproportionate representation of minorities in sp=cial education should
trigger ar: internal district review. Reasons for disproportionate representation
need to be identified. Data collected for this study show that Native American
students are frequently over represented in special education, a1d that migrant and
hilingual studeuts are under represented.
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5. The practice of using migrant home visitors and Native American liaisons as
"messengers" for informed consent and IEP sign-offs needs to be examined.

e The difficulty districts have in contacting minority parents has led some districts to
use "messengers" to obtain consent from parents. The legal ramifications of this
practice as well as the broader issue of parent involvement need to be examined.

Interpreters who are used by districts to obtain informed consent from minority
parents need training in special education regulations.

6. Districts need to conduct careful internal reviews of parent involvement and due
process practices to assure compliance with the law.

e Many comments regarding unequal treatment of minority parents were received
from parents as well as staff. If minority parents feel that they are being treated
unfairly, it has implications for the districts’ ability to educate students and obtain
meaningful parent involvement.

7. Systems for collecting incidence data and monitoring the status of drop-outs need to be
put into place.

e Districts need to track and follow minority drop-outs in order to identify reasons
for dropping out (e.g., irrelevant curricula, inappropriate instructional practices,
drug/alcohol problem, poor performance), current status of drop-outs, and the
number of drop-outs who migrate or re-enroll.

8. Drop-out prevention efforts need to be implemented beginning at the elementary
level.

e Districts reported that the drop-out problem becomes serious by middle school.
Efforts to prevent students from dropping out in middle and high school need to
begin at the elementary level and continue through the secondary grades.

9. In consultation with tribal leadership and migrant/bilingual representatives, district staff
need to carefully scrutinize program options at the secondary level to determine if they
meet students’ academic, vocational, and life skills needs. Particular attention should
be paid to the relevance of program oti=rings for students from non-anglo cultures.

e Some believe the term "pushed-out" to be more accurate than "dropped-out" when
referring to the large numbers of Native American and migrant/bilingual students
who do not co...plete high school. Providing : ppropriate services to this group
may require & complete revamp of the secondary curriculum rather than simply
adding a class or two. Programs that are relevant to the needs of minority students
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at risk of dropping out should be made available in all districts, and should be
linked to post-school options in the community.

10. Cultural awareness training should be provided to all new teachers.

e Teachers serving minority populations must be sensitive to cultural issues. Some
districts screen applicants for cultural awareness in the hiring process. Districts
should consider identifying a community contact to assist in cultural awareness
training. In some districts, a tribal representative or education spccialist, for
example, may be contracted to introduce district staff to the local Native American
culture. REACH staff and ESD staff may be available to provide support

11, Districts should use flexibility in scheduling classes and in constructing programs to
assure that the needs of minority students are met.

e A student’s involvement in a tribe’s fishing season or a harvesting season may
seriously conflict with rigid class schedules. Flexible programs must be available
for the needs of local minority groups. Some successful options include half-day,
late starting, and evening classes, and summer school.

12. Schools should create a learning environment that respects and supports the cultures
of minority students.

e Schools which encourage structuring the learning environment to reflect and
incorporate the culture of students demonstrate a respect for minority students and
their families, and enrich the lives of all students by broadening their understanding
of other groups in the comriunity. These cultural programs must include more
than food and dance.

13. There should be an ESD-wide effort to recruit Spanish speaking and Native
American teachers.

o Creating an indigenous cadre of trained professionals from the Hispanic and
Native American communities should be a long-term statewide goal. This would
address the major problems the interviews revealed in the areas of appropriate
bilingual asses.ment, bilingual 'nstruction, and teachers’ understanding/identification
with students’ native cultures.

Consideration should be given to developing a career ladder for local Hispanic and
Native American p: raprofessionals to provide them with on-site training that leads
to a teaching credential (Please see Footnote 4). This training could be offered
through a local community college. By recruiting locally in this way for bilingual
staff, districts may avoid the significant problems of recruiting graduates of
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university programs to rural areas, and struggling with the poor retention rates for
these non-native professionals.
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Footnotes

1. Recommendations for Cognitive Assessment of LEP Students

Best practices in educational assessment for special education placement of
migrant/bilingual and Native American children must reflect current federal and state
regulations regarding the assessment process. Although such guidelines are intended
to insure an appropriate and equitable evaluation, this is often not the case for the
culturally different and bilingual child. Regulations that require administration of
specific standardized tests place the assessment team in a difficult position when they
begin to work with a culturally different student who has been referred to special
education.

Federal safeguards regarding nondiscriminatory assessment are defined in PL 94-142,
Section 612 (5), which requires states to establish appropriate procedures that will not
be racially or culturally discriminatory. These procedures require that an assessment
be conducted in the child’s native language or mode of communication, and that no
single procedure be the basis for identifying a handicapping condition. Nevertheless,
misclassification and misplacement of culturally different and linguistic minority
children continues to occur ( see Bergin, 1980, Landurand, 1981, Nuttall and
Landurand, 1984 for i _search on classification and placement of limited English
proficient students). A number of judicial cases have supported Section 612 by
establishing that a student’s cultural and linguistic differences may not be used as the
basis of identifying that child as handicapped (see Lora v. Board of Education of the

City of New York, 465 F. Supp. 1211 [1977), Guadalupe v. Tempe Elementary School
District case [1971]).

How might an assessment team conduct a nonbiased assessment for these students
while meeting the federal and state requirements for testing? We belueve that it is
important to respond to the currc..t coustraints that limit the conteuit and the process
of special education assessment. Thus, we offer suggestions to assessment teams when
they find that they are required to administer certain standardized tests which may be
inappropriate for either bilingual or Native American children when interpreted in the
prescribed manner. However, we also hope that such assessment requirements will be
modified in the near future, and therefore we offer recommendations for best
practices in assessment for bilingual and Native American children without considering
current state and federal constraints.
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Guidelines for the interpretation of standardized tests with Native American and

1. Standardized test information should be considered as a source of information
rather than a basis for predicting achievement. Such test data can provide
information such as areas of strength and weakness, but the reporting of
standardized scores should be avoided as much as possible. However, bureaucratic
regulations involving eligibility criteria for placement of children in special
education programs often include the requirement that specific IQ scores be
reported in a written assessment summary. For practitioners required to report
scores, it is extremely important that such scores be described in the narrative as
biased, invalid indicators of the intellectual functioning of children from culturally
different backgrounds. A description of the child’s behavior during the test, and
any particular strengths or weaknesses in test performance will provide more useful
information for educational programming than IQ scores alone.

2. Multiple sources of information sheuld be incorporated into the assessment process
regardless of the suspected handicapping condition including: observational data,
language dominance information, family and teacher interview data, and adaptive
behavior data.

Because intelligence tests are a significant component of most special education
assessments, we encourage district assessment teams to review current research.
We believe that the growing research on tests for Native American and Hispanic
students will help team members as they try to make equitable intervention
decisions.

Recommended Best Practices in the Assessment of Bilingual and Native American

children

An excellent resource on testing/assessment of culturally different children can be
found in the CEC publication entitled Education of Culturally and Linguistically
Different Exceptional Children, edited by Philip C. Chinn. The chapter on assessment
by Nuttall, Landurand, and Goldman, "A Critical Look at Testing and Evaluation from
a Cross-cultural Perspective" describes the culturally and linguistically different
population and provides a variety of possible approaches to reduce bias in testing.
The approach they recommend is referred to as the global approach and it is
described as follows:

" In this approach, nonbiased assessment is viewed as a process rather than a set of
instruments. Multifactored assessment values language dominance, adaptive
behavior, and sociocultural background (Reschly, 1978). Every step in the
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assessment process is evaluated as a possible source of bias (Tucker, 1980). The
advantage of this approach is that it is the most comprehensive and realistic
approach so far developed to aid the practitioner in identifying the sources of bias
operating in the assessment system. The disadvantages in this approach are that it
underestimates the role of content bias of tests, it is too time consuming and it
does not guarantee eliminating bias. An example of this approach is included in

Tucker’s (1980) Nineteen Steps for Assuring Non-biased Placement of Students in
Special Education” (p. 55).

When a referred student is limited English proficient, then the assessment team
should include at least one person who speaks the child’s language and is familiar
with the child’s culture and with bilingual education.

Areas of assessment should include the following:

1. A determination of language proficiency in both the child’s native language and
in English. Further, both oral and written proficiency should be determined.

2. The student should be observed in a variety of settings (regardless of the
suspected handicapping condition).

3. A comprehensive home survey should be completed by an assessment team
member who is familiar with the child’s culture and language. This survey should
address the educational background of the child, the primary language of the
family as well as the neighborhood, and the level of experience the child has had
with the English-speaking culture.

4. A medical exam can reveal important information about linguistically and
culturally different children.

5. An academic assessment should be conducted in the child’s primary language as
well as in English. Informal inventories and curriculum based measurement should
be included in the academic assessment (p. 57).

Another excellent resource that provides recommendations for nonbiased assessment
for bilingual students is a CEC publication by Maximino Plata entitled, Assessment

Placement. and Programming of Bilingual Exceptional Pupiis: A Practical Approach.

Steps for assessment are similar to those listed above.

According to Cummins (1984), the classroom teacher should assume much of the
responsibility in the assessment process because there are so few standardized
instruments with any demonstrated validity for bilingual students. Nevertheless, the
WISC-R is a frequently administered 1Q test, even with mincrity children. Cummins
(1984) offers the following suggestions for interpreting WISC-R subtests:
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b)

We know that it takes at least five years for immigrant students who arrive
after the age of 6 years to acquire age-appropriate proficiency in both
cognitive and academic areas. Thus, if a child has been administered the
verbal subtests of the WISC-R and has not been exposed to English for at
least 5 years, then the score should be considered an underestimate of the
child’s potential.

If a bilingual child is progressing so that the academic gap between him and
his native English speaking peers is continuously closing, then that child is
probably not handicapped. However, if a child’s performance over time does
not illustrate a "catching up" rate of progress, or if the level of achievement
stays somewhat flat, then it is important to consider some type of alternative
instruction and perhaps more comprehensive assessment.

Although it is generally assumed that LEP children perform better on the

- nonverbal performance scale of the WISC-R, there is some evidence that

both the performance and the verbal scales may sericusly underestimate the
potential of LEP children.

It has been suggested that all LEP students be tested in both their native
language and English, with the highest score considered as representative of
the student’s level of language development. However, it is important to
remember that if a child obtains low scores on both tests, those scores may
be a function of inappropriate tests in both languages rather than a functior.
of the child’s actual level of language development.

2. Appropriate Services for Bilingual Migrant Students

a)

According to Cummins (1984), "immersion programs, properly understood
and implemented, appear to represent an appropriate form of enrichment
bilingual education for all students, majority and minority, learning disabled
and non-disabled. Such programs result in additive bilingualism at no
apparent cost to children’s personal or academic development" (p. 176-177).
Cummins states that there are no data to support the position that bilingual
instruction is inappropriate (i.e., too confusing) for students who are at risk
or may be experiencing learning difficulties.

An alternative viewpoint regarding structured immersion is presented by
Gersten, Woodward, and Moore (1988). The authors present data to
support that d. ‘ect instruction, when utilized within a carefully planned
structured immersion program in which all academic instruction is presented
in English, can be extremely successful. The authors emphasize that it is
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important to merge the English instruction with academic skills by using the
child’s native language to reinforce and clarify concepts, and by including
discussion of the child’s home culture. Finally, the authors noted that
involving parents increased their support of the bilingual program.

Issues in Language Proficiency

With many migrant students, language proficiency is a critical area of assessment
and educational programming. There is much research that addresses best
practices in language assessment for bilingual students and both the Chinn and the
Plata publications (CEC) noted above are excellent resources.

In reviewing the data from our project, it appears that an unusually high
proportion of Native American children are placed in special education, while
migrant/bilingual students seem to be underrepresented in special education. The
reasons for this situation are unclear but one hypothesis is that in the current
practice of primary language screening, the LAS may be used as the primary tool
for determining whether a migrant child is in need of special education. If a Chl]d
is not determined to be English proficient, many assessment teams may be
reluctant to continue with a special education referral, and may instead refer the
child for bilingual/migrant assistance in the school setting rather than for a
multidisciplinary team assessment.

It is certainly not clear from the study data that more LEP students should be
referred to special education; rather we suggest that districts consider the
significance that is given to a very brief screening tool (LAS) that provides only
minimal proficiency information about a child. If that tool serves as a special
education screening instrument (albeit inadvertently), then alternative procedures
need to be explored. For example, if a child is not proficient in English, and is
struggling in the classroom, then a more comprehensive informal assessment might
be considered rather than focusing primarily upon language proficiency. Many of
the assessment procedures outlined above would be appropriate in a non-special
education diagnostic evaluation.

Personnel Preparation Models

The following personnel preparation projects funded by the U.S. Department of
Education, Office of Special Education Programs, have developed models for
providinig a range of training for paraprofessionals and Native American
individuals including inservice training for paraprofessionals in identification of
preschool children with communication problems, and mater’s level training for
Native American staff:

Papago Special Education Personnel
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Preparation Program
Indian Oasis School District
Sells, Arizona

The Navajo Special Education Clinjcal
Teacher Development Program

Navajo Tribe

Division of Education

Window Rock, Arizona

Program for Paraprofessional Training in Special
Education and Related Services

Dull Knife Memorial College

Lame Deer, Montana

Inservice Training for Native American Paraprofessionals
in Communication Disorders

Southwest Communications Resources, Inc.

Albuquerque, New Mexico

ERIC

Full Tt Provided by ERIC.
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Several recommendations frci: this study merit special consideration by Office of the
Superintendent of Public Instruction staff. These recommendations relate to two major
jssues: inservice training in the assessment of bilingual and LEP students, and preservice
training of bilingual/bicultural and Native American staff,

Inservice Training in Test Administration

School district staff interviewed in the NW ESD 189 region indicated a need for training
in screening and assessment procedures for bilingual and Native Americau pupils. This
training would prepare staff to administer tests of language dominance, language
proficiency, and special education eligibility. Respondents cited the use of instruments,
like the LAS, for which district staff were not adequately trained. In other cases,
interpreters were used to administer tests for which they had not been properly trained.

State-sponsored inservice training in appropriate assessment and identification
procedures for bilingual, LEP, and Native American students would address this need.
Small rural school districts with small but growing numbers of minority students are likely
to be overlooked in directing inservice opportunities to regions of more obvious need
(e.g., Yakima valley) with higher concentrations of minority students. Inservice topics
suggested by this study would be:
® Appropriate tests and procedures for assessing language dominance and
proficiency
e Alternative procedures for documenting special education eligibility
® Procedures for writing eligibility reports describing a pupil’s actual level of functioning
e Standards for inteipreter qualifications training in assessment, and special
education and due process procedures
e District requirements for obtaining informed consent and other due process
procedures

Recruitment and Training of Bilingual and Bicultural Staff

Many of the problems faced by the small rural districts in this study were related to the
lack of bilingual and/or bicultural teaching staff. For example, interpreters who were not
properly trained in test administration were used in districts to administer tests in the
native language. In other districts, Native American liaisons withovt proper training in
education procedures were used to obtain informed consent form Native American
parents. A long-term statewide goal should be to recruit and train Hispanic and Native
American teachers, instructional assistants, and related services staff.

The difficulty that small rural districts have in recruiting and maintaining bilingual
educators who are imported from urban areas and universities are well documented.
Serious consideration should be given to implementing career ladder training
opportuniies on-site in the districts needing bilingual and Native American staff.
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Perrcent of Native Amer.can, Migrant, and Bilingual Students in Special Education

School Districts

1 2 3 4 3 [} 7 L
% of total enrollment 9% 10% o% 10% 16% 17%2 13% 11%
in special education
$ of Native Americans 2% 12% 1% 1% 8% 32% % unk.
in total enrollment
% of Native Americans 22% 13% 24% 33% 138} 32s’ 15%° unk.
in special education
v of special education 6% 16% 4% 3% 5% 60% 8% 6%
enrollment Native American
% of migrant in total 0 <1l% 5% 3% 0 7% 0 2%
enrollment
% of migrant in special 0 0 3% 0 0 3% 0 21%
education
A of special education NA' NA 2% NA NA 1% NA 3%
enrollment migrant
% of hilingual/non-migrant 1% <1% <1% <1% 0 0 <1% <1%
in total enrollment
% of bilingual/non-migrant 3% 14%* 0 0 0 0 5% 0
in special education
% of special education <1ls <1% NA NA NA NA <1l% NA

bilingual/non-migrant

.NA = not. applicable in district

1
2
3
4
5

11 of 16 are in developmental preschool program on reservation; adjusted to 5 to exclude preschool age pupulation.
14 students from out of district were excluded.

Includes preschool handicapped.

This is 1 student out of 7

11 of 97 are in developmental preschool program; adjusted to 86 to exclude preschool-aged populations.
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Valencia, R.R., & Rankin, R.J. (1986). Factor analysis of the K-ABC for groups of Anglo
and Mexican American children. Journal of Educational Measurement, 23, 209-219.
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Other Bibliographies

Native American Research and Training Center
Northern Arizona University

NAU Box 5630

Flagstaff, AZ 86011

Under the auspices of a federal grant, the following annotated bibliographies were
produced by staff of the Native American Research and Training Center, under the
direction of Joanne Curry O’Connell and Marilyn J. Johnson:

No. 1 Assessment issues

No. 2 Rehabilitation issues

No. 3 Special education issues

No. 4 Family issues

No. 5 Mental health issues

No. 6 Health care issues

No. 7 Medically related disability issues

National Early Childhood Technical Assistance System (NECTAS)
CB #8040

Suite 500 NCNB Plaza

Chapel Hill, NC 27599-8040

(919) 962-2001

A Bibliography of Selected Resources 01 Cultural Diversi
For parents and professionals working with young children who have, or are at risk

for, disabilities. 1989,

This bibliography is divided into two sections. The first section contains general
references on cultural diversity. The second section contains bibliographic
materials on the following populations:

Asian

Black

Hispanic

Native American/Alaska Native

Each section includes information on printed materials and on
organizations/resources.
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ERIC Clearinghouse for Handicapped and Gifted Children
Council for Exceptional Children

1920 Association Drive

Reston, VA 22091-1589

(703) 620-3660

Identification and assessment of exceptional bilingual students (Computer search
reprint). (1988, May). (Stock No. 568).

American Council on Rural Special Education (ACRES)
National Rural Development Institute

Western Washington University

Miller Hall 359

Bellingham, WA 98225

(706) 676-3576

ACRES cross-cultural bibliography for rural special educators (1988, February).
Bellingham, WA: National Rural Development Institute.
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Other Resources

The Educational Materials and Services Center
144 Railroad Avenue, Suite 107
Edmonds, WA 98020

The EMSC works with educators and other professionals to:
Improve academic achievement for all students
Implement strategies for prejudice reduction
Develop skills and knowledge in the area of multicultural education
Maximize equality of opportunity for all groups
Improve students’ self-concepts
Find positive solutions to the educational challenges of diversity

EMSC offers training, publications, research assistance, resource materials,
curriculum development, and consultant services. For information contact Cherry A.
McGee Banks (206)775-3582. :

ERIC Clearinghouse on Rural Education and Small Schools.
ERIC/CRESS

Box 3AP

New Mexico State University

Las Cruces, NM 88003-0042.

(505)646-2623.

Published the Directorv of organizations and activities in American Indian Education.

National Clearinghouse for Bilingual Education
1300 Wilson Boulevard

Suite B2-11

Rosslyn, VA 22209

Publishes a monthly series of papers, FOCUS, and a quarterly newsletter, FORUM.

National Association of Bilingual Education
1201 16h Street, NW

Washington, DC 20036

(202)822-7870

Publishes the National Association of Bilingual Education Journal.

Asian Bilingual Cross-Cultural Material Development Center
615 Grant Ave., 2nd Floor
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San Francisco, CA 94108
(415) 49 -2472

Bilingual Education Service Center
500 South Dwyer Ave.
Arlington Heights, IL 60005

National Assessment and Dissemination Center
49 Washington Avenue

Cambridge, MA 02140

(617) 492-0505

Native American Research and Training Center
Northern Arizona University

NAU Box 5630

Flagstaff, AZ 86011

National Advisory Council on Indian Education
2000 L Street NW, Suite 574

Washington, DC 20036

(202) 634-6160

Bureau of Indian Affairs Advisory Committee
for Exceptional Children

1951 Constitution Avenue, Room 4244

Washington, DC 20245

(202) 343-6675

EPICS Project

Southwest Communication Resources
P.O. Box 788

Bernalillo, N\M 87004

(505) 867-3396

The EPICS Project provides materials and resources for the parents of Indian
children with special needs. The EPICS Messenger is a newsletter for parents of
Native American children which includes related articles and a calendar of upcoming
events.

Mountain Plains Regional Resource Center
1780 North Research Parkway, Suite 112 65
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Logan, UT 84321
(801) 752-0238

The Mountain Plains Resource Center is a resource for state agencies and
professionals working with Native American families and the BIA.
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District 81

Inforeents

(1)

4) Tests for dosinant lanquage?

b ilinguel screening?

t) Given by professional fluent
an chsld's language?

2l

Tests for special ed, placesent
to establish language coepe-
tency given in both languages?

(2]

4) Interpreter to screen/
assess?

b) Training for interpreters?

¢) Interpreter literate?

)

4) Inforeed consent fros non-

English speating parents?
b) Due process fores asiled?
¢) Srsitar for eigrant & NA?

(3)

Assesseent for preschool LEP
special ed. candidates?

(4

Place LEP students in special
ed, due to lack of other
options?

Special Ed,
Staft
Distract 41

3l LAS

b LAS
We are dware of the lieils
of this seasure,

¢) By trained ESL aides or the

Process 1s:

1} Consull with eigrant coord.

2) Obtain LAS results,

3) Review history ané rate of
progress in current

3) No. This is unfortunate but
there 15 3 low referral
rate. Inappropriate to use
interpreters risk of
chinging test in teras of

3) DObtain by having a lrans-
lator present fo: Spanish
and Casbodian,

b) Yes. For Spanish fasilies,

t) Saee procedure.

No response,

No response.

Inforeants

sigrant coop coordinator, progria. seasureaent,
They speak Spanish, We 4) 11 prograe is sppropriate,
don't have Asian speakers. use non-verbal lest,
5) Acadentc tests in Spanish
or English,
(7 (8) (9) {10)

Reporling sigrant students to
special education?

Training of special education
staff,

a) Special ed, eligibility
based on professional judg-
sent?

b) Rationale.

a) Parent participating in 1EP?
b) How frequent?
) Accosacdations,

Unique probless and solutions.

Specral Ed.
Stat

District 01
{cont, )

All students reported to spe-
c1al ed, office, Migrant gn-
tluded in coualing and report-
ing a5 required.

6

School psychologist has attend-
od workshops. Psychologist as
teas ‘eader consulls with ei-
grant coordinalor on appro-
priate course of action,

a) No sigrants at this tiee
have been qualified on pro-
fessional Judqeent, Has
been uted in pist to resove
identsfied students or not
qualify referred students,
Rave | NA §n special ed.
based on professional judg-
sent,

b) Make hose visits to curain
history, parents’ view of
child, and parent desires.
Also seet at school. Or
school psychologist seels
with aigrant coordinator if
no hos? or sthool visit is
possible. Look &t eultiple
school placesenls, absen-
teeise, famuly history.

4) VYes. Every effort is sade
to include thes.

c) In one case a hoee visit
uds edde.

No response,
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District 41

Inforaants

(1

) Tests lor dosinant language?

bl Wilinguel screening?

¢} Given by prolessional (Juent
in child’s language?

()

Tests lor special ed. placesent
to establish language coape-
tency given in bolh languages?

(3)

a) Interpreter to screen/
assess?

b) Training lor interpreters?

¢} Interpreter literate?

3) Inforaed consent Iros non-
English speaking parents?

b) Due process foras sailed?

¢) Sisilar for migrant & NA?

(3)

Assessaent for preschool LEP
special ed. candidales?

(8)

Place LEP students in special
ed, due to lack of other
oplions?

Spetial Ed.
Statt
Distract M

3 LAS

b LAS
We are aware of the lisils
ol this seasure.

c) By trained ESL aides or the

Process 158

i) Consult wmith aigrant coord.

2) 0btain LAS results.,

3} Review istory and rate of
progress in current

3) No. This is unfe -unate but
there 18 a low referral
rate. Inappropriate to use
interpreter: risk of
changing test in teres ol

3] Obtain by having a trans-
lator present for Spanish
and Casbodian,

b) Yes. For Spanish fanilies,

¢} Sase procedure.

No response.

No response.

Inlorsants

Reporting aigrant students to
special education?

Training of special education
statf,

3) Special ed. eligibility
based on professional judg-
aent?

b) Kationale.

aigrant coop coordinator. progras. seasuresent,
They speak Spanish, We 4) 1f progras is apprepriate,
don'\ have Asian speakers. use non-verbal test.
5)  Acadesic tests jn Spanish
or English.
(1 (8) {9) (10)

8) Parent participating in 1EP?
b) How frequent?
¢} Accossodations.

Unique probleas and solutions.

Special Ed.
Statt

Oistrict ¢}
fcont.}

A1) students reported to spe-
cial ed, office. Migrant in-
cluded 1n counting and report-
ing as required.

School psychologist has attend-
od workshops. Psychologist as
tean leader consults with ai-
grant coordinator on appro-
priate course of action.

a) No aigronts at this tise
have been qualified on pro-
fessional judgaent. Has
been used in past to resove
identified students or not
qualify referred students.
Have | NA in special ed.
based on professional judg-
aent,

b) Make hose visits to claain
history, parents’ view of
child, and parent desires,
Also seel at school. Or
school psychologist aeets
with aigrant coordinator if
no I.ae or school visil is
possible. Look al aultiple
sthool placeaents, absen-
teeisn, lanily history.

3) Yes. Every effort is nade
to include thes.

t) In ore case a hoee visit
was aade,

No response.
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Dastrict 92

Inforasnts

(1

4) lests for doaananl language?

b) Bilingual streening?

t) Given by professional flueat
10 Child’s Janguage?

(2]

Tests for special ed, placesent
to establish language toape-
tency given 10 both languages?

A

4) Interpreter to screen/
assess?

0} Training for interpreters?

¢) Interpreter literate?

{4

a) Inforaed consent froa non-

English speaking parents?
b) Due process foras eailed?
¢) Siailar for sigrant & NA?

{3

Assessaenl for preschool LEP
special ed. candidates?

{e)

Place LEP students in special
ed. due Lo lack of other
options?

Adainistrator
Distrack 12

Psychologist
Dastract 12

Tescher's Aide
Distract 62

Pirent
Distract #2

a) (Referred Lo stift.)

b) Yes.

t) Adainistered by profession-
4l who is bidingual,

a) Child study Leas.

bl Ko screeniny tool an
special eod,

t} Don’t know aboul training
staff have received, bul
they are very eaperiented.

al LAS and DISTAR Janguige
test,

b} WRAT for quith screen.

¢) Certitied teather does a))
tesling.

Mot ssked.

Streen for language, tulltural,
and environaental bécrground
before referral to special ed.

Usually not given in both
languages.

They give Lests in both
Janguages. 1°a not sure aboul
special ed.

a) & people serve as inler-
preters (teacher and 3
dides),

b} Literate in Spanish,

a) VYes, Nigrant ed, staff,
Heeb with interpreter prior
to aeeting to discuss
content.

b) Trained in aigrant prograa.

¢) Al are Hispanic,

a) Usually net for special ed.
Interpreters don'l do
testing, they just
interpret for parenls.

Zon’l inow.

a) Conlacted by home visils,
¢) Sase for KA.

a) Psythologistl discusses with
parenls using Jnterpreter
and then both go to hoae.

b) Nothing is sailed.

t) Hot sany WA,

a) 1 .go to the hoar and tell
the parents about the
foras. 1 always go with 2
specia) ed, teacher, never
alone. 1 go to translate,

4) Hose visitor goes to hoae
to esplain,

Teather qoes Lo sigrant caaps
before school. After screening
thildren are referred for
school-based assessaent,

Referral is aade then screening
at hoae. Assess at school using
K-ABC, Vineland, 01/P1, Then
MDY seeting.

Never,

} a8 not aware of that ever
happening,

Migrant teacher aafes sure thatl
only Mandicapped are placed In
special od,

1 don"t think so.

"2'
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Bastract 02 feont,

(n

(101
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have a2 Lratjer.

Inforeants Reporting sigrant students to Training of special education a) Special ed, eligibility a) Parent participating in JEP? Unique probleas and solulions.
spetial education? slatt, based on professional judg- 1 bl How frequeal?
eenl? ) Accossodations,
b) Ratlionale.
Adsimistrator 1 Through ASRIS. Records clerk No special training because a1 Aleost never. Have probably | a) ves. e are quile 1) Funds, Resources are being reduced,
Distract 07 3351548 aigrent teacher, there are 50 few 3n special ed, never placed a eigranl persistent, 2) Droprouts. IV varies froa fasly Lo fasily with the WA I
{tunt.) studenl 1n 6D category. t) High school is hardest, WA Studenls. The perceatages Jook fine but they ¢s not Lel) the
Ihat relies oo heavily on parenls sore likely lo full slory. B with tridal affiliations are at greater rish.
professional judgeent. tequire hose visit, Migranl Higrant drop-oul rale is probably significant toe,
8] Psychologists have o parents generally Jlvays 3) Structure. Our K-8 structure allous us to Deep aiddle schual
spetific procedure. coae o school. nusbers down in rach school. Less Vide Nigh sehool. Closer
relationships with teachers ang greater oppartunity for
participation in activities,
§) Cullere. | wonder il they are true cullural gitterences or H
Just a ealter of being agritt in our society. [
5) Coordimation with tribe. Oaly passing attespts at contacls |
with tridal leaders. h
4) Singling out WA students. Adolescent NA stusents gon’t want ;
o be singled oul. Youny saes like special attenliom. Mot i
necessarily a cultural issue.
Psychologast Rigrent teather reporls o SOMPA [Systes of Mullicultyra) a) M child really fails 8] Mol all atlend. Alwiys 11 Parenls agree too easily. They feel we are the experts ang
Dastract 02 special ed, oflace, Pluralistic Assessaent) diseally in nigranl prograe inviled, agree wilh whatever we think is besl. 1 doa’t feel
{cont.) tratning. ue ody refer Lo special ed. [ 8) Majorily coee to school. Mo cosfortable wilh thal,
| can only think of 2 in § érfference 1n participation § 2) Suctessful accousodations. Going Lo Lheir Mose, having very
years, Cospared Lo other faniljes, few people at eeelings. fU is inportant te de Musan and not
bl Vineland, hose visit, t) He go on hose visils ang arrogant.
questlonndires, reports. arrange for inlerprelers
IM. ﬁ..‘.‘- i'
i}
1
Teather s Aide | | don'l know. Bul 1n one case { don"t Anow, 3} None right now, 3) Parents are always 1} Parent participalion. Lower asong sigrant Lhan asong
Bastract 02 we were nolified senediately 8] Ragranl teacher assists 1nvolved. bilingual or Anglo.
teont. ) sboul 4 severely handitapped statf wilh ratsonsle ¢) ) translale in the hose or § 21 Altendance § ¢rop-outs. Atlendante far younger childrea g
boy. question, at school, fane. In higher grades, sore absenleeise especially for those
wilh learning prodless. Orop-cul rale 15 Nigher for sigrant
studenls in ay opinson,
Parent Teachers™ aides in sigrant Mot asked. a) ves. 11 Drop-ouls. Bolh of ey chiléren ¢ropped out. 1 got her GED,
Bistrict 02 progras a0 to worhshops. t) Interpreters ané transport- however,
{tont.) alion are provided, 2} Migrani Eouncil. Meels once/sonth nstead of required d/year,
3) Redical services. Miqrant progras has funds to pay for aeeded
services,
4) Migrand progran, Did nol Mave enough space before, Now we
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tastract 42

(21

Tests for special ed. placesent
to estadlish language coape-
tency given in both languages?

(3)

3) Interpreter to screen/
assess?

b) Vraining for interpreters?

¢) Interpreter literate?

) Inforeed consent froe non-

English speaking parents?
) Due process fores sdiled?
¢) Samilar for sigrant & NA?

(3

Assessaent for preschool LEP
special ed. candrdates?

(&)

Place LEP students in special
ed. due to Jack of other
options?

Adeinistrator
Distract 03

Adatnistrator
Bistract 03

Teather
Distract 43

Teather
Distract 43

Teacher™s Aide
Distract 03

Adeinistrator,
Other Agency
Distract 83

4) We use the LAS, Saee used
by ESU prograe,

¢} Given by tlueat Hispanic
bilingual/bacultural staff,

a) HLS (Hose Language Survey)
first to deteraine language
spoken at hose, Then LAS.

¢) Given by fiuent Spanish
speakers,

a) Llas; Pre-LAS for ages -4,
bl ves.

¢} LAS

t) May be qiven by teachers
who are not bilingual at
other schools. | e not
sure,

4) LAS 1« used for screening,

¢} Sose aides adermister LAS
English version and they
are not bi)ingual. Al) who
use the Spanish version
have hed eatensive train-
Ing.

a) | don’t know.

bl | believe a trained profes-
sional 18 used for streen-
i1ng bi)ingual chiidren,

— ’7{] et e

No, not routinely, but sose-
tises, It's & judgeent call.

¥oodcock-Johnson is given in
both Spanish and English.

Tough one. ) 3)uays do both
Englash and Spanish LAS. Wood-
totk-Johnson Spanish version is
supposed to be invalid. Sose-
tises questions are not in oy
Janguage or ¢hild's language so
I have to change thes.

No. Not routinely.

They are trying to do thal now.
They use bilingual aides who
are very thorough,

| don’t know,

3) Yes. Interpreter used in
both screening and assess-
sent,

b) Vrained by school psychol-
ogist,

¢t} Always literate,

Didn’t answer,

o) Dilingual instructional
atdes are used sosetioes,
Usually, certified bilin-
gual teacher.

¢} Literate,

3) On occasion 2. d1de who sdy
not be very knowledgeable
15 used.

b) No foreal training.

t) Not alwmays,

We send Spanish spedking (only)
parents to the sthool where
there are 2 bilingual teachers
who are literate.

al  Interpreters always used 1!
necessary.

bl lrained by aigrant ed,
staft an dastract,

¢c) Fluent speakers and a)so
Iiterate,

| For LEP, sigrant hose
visitor goes with statf to
obtain consent,

bl Due process fores sailed Lo

NA parents since they speak

English,

a) Nigrant records clerk is
frequently used. In one
case of SBD, Hispanic Ment-
al Health helped, also ESD
statt,

b) MNever.

a) | went to a hose wilh the
special ed. teather once to
obtain pereission and gel
developeental history, Par-
ent coses to school where
test resulls are stored.

b} Sosetises foras are sdiled,
They are wratten in English
with 2 nole in Spanish
saying to please sign and
return. ) requested that
soseone Go to the hose and
esplain the tores,

a) ) used to take fores out to
parents but nowx | insist
that a special ed. repre-
sentalive cose along,

b) Me never eail foras,

Hose visits by bilingual staft
or pareat 15 asked to cose to
school), They contact us for
transportation,

Ne contract with 2 private
agency for preschool services
and | don't know whal Lhey do,

Don"t know.

! don't know.

I have no ided,

1 didn’t know until 2 weeks ago
that parents could request pre-
school services for haandicapped
thildren. A aigrant tamly froe
Texas told ae about it.

Not asihed,

Xo. There arx so siny other
prograns that 1t 15 not &
problea.

No. Always go Lo hose and Spend
personal tine with the studeat,
Faculty doesa’t over-refer.

Yes, 1 think so, but not sinte
1've been here (2 years), |
wonder, even now, when bids ore
referred §1 it's because there
is 2 prodles getling other
services.

Trying hard to find other
options. We don't have &
b )ingual progras, just €SL.

No. Never. | can tel) which
Hispanic kids are handicapped,
The district does & good )ob
with assessoent and proper
placesent.

Not that ) inow of,

7




Criveact 03 tcort.)

. et

Inforaints

Rl

Reporting sigrant students to
special education?

.-

e
(81

Training of special educdtion
statf.

(9
8) Special ed. eligibility
based on professional judy-

aent?
bl Rationale.

(101

) Parent participating in 1EP?
b) How frequent?
t) Accosaodations.

Unique probleas and solutions,

s ————

Adainistrator
District 1}
(cont.)

Teacher
Distract 03
{cont.)

Teacher
Distract 0}
{cont.)

"t know how 2 child
¢ ~ligible under federal
sigraal . . - %0, no.

1 call NSRIS ayselt. Data
should be on MSRIS fora.

NSRS tiles are 1nccaplete so
often. MSRIS tiles are late,
Sosetises takes weeks for files
to get to the right school,

They are not reparted 10 us
right awady. Ne have L0 do the
Lracking ourselves.

ESD 189 inservice, sulticul-
tural special ed. conference,
dlthough 1t's not required.
Special training rare,

kot asked.

| don’t tnow of any.

| don’t Snow.

H
('.)

No sore frequently than any
where else. Rarely.

e look at si1blings and the
parents view of target
child v, other children in
fasily. Also look at peer
group. Econosic is hardest
to rule out,

b) 1t Spanish version is ad-
ainistered correctly, then
cultural couses ore ruled
out according to our psy-
chologist. Hard to rule out
environsental and econoaic
factors. Qualitication
boils down to tedcher and
psychologist's judgeent in
the case where no instru-
sents can be adainistered.

Don’t know.

The tendency 15 to Joob for
oplions other than specidl ed.
first,

LEP parents always invited,
Ritfacult to get thes to
school .

Ne go to the hoae with the
aigrant visitor,

Did not answer,

D1d not answer.

Have bilingual staff to
interpret for parents,

) 10agine they do, but | Nave
never been invited to sit in on
an 1EP eerting. Sose of the
parents don't spedt English, |
don't know why | haven't been
int luded.

| don"t know.

1) Knowledge of culture. Materials are scarce. Conterences are
fen.
Drop-out rate. | would guess it is high.

2]

1) Parent expectations. Parents have unreal eapettations of what
schools can do,

2) Migranl progras. Figrant progras needs sore outreach support,
Keed records clerd and hose visater to be 2 separate staff,

3) Atlendance. This is the diggest prodles..

4) Secondary prograas. ¥e have a cosputer ed. progran thet
serves ESL, algrant, and LAP. Students g0 througa counseling,
tutoria) and testing, and thea are funnelled jnto ESL, LAP,
or both., Cosputer program links to CC and VII,

5) Spanish classes. District provides Szanish classes after
school for statt,

&) KSRIS. Statt nationmide don’t contridute data. Love o lot of

tise traching information down.

1) Assessoent. 1 don't think the special ed. statf are qualified
to assess the LEP students. The process is in aeed of help.
Role of aigrant teachers. The bilingual teacher is expected
to do everything for these k1ds: when they are sichk we take
thes hose. 1 had to go to hoses to check everyone's migration
status for & field Vrip to Canade. It was eabirrassing.
Transiations. Districl doesn't translate anylhing; report
tards, teacher notes, school nurse, etc. | have to transiate
al) ol e,

Prograe jeprovesent. Atteapls to iaprove things but with the
intrease i1n Lhe population we need nore bilingual statt, We
have no secretarial support. | have to go to the office
supply store to buy eaterials, There is no support for
ordering aateridls.

]|

1)

L]

Appropriale progrees. I you qualify a child for specia) ed.,
there 15 no one there to serve thes. No special ed. staft sprak
Spanish.
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Dastract 03 lcont.)

Inforsants

g e

{71

Reporting sigrant students to
speci1al edutation?

o o - ——

Training of special education
statt,

(91

a) Special ed. eligidility
bised on professional judg-
aent?

bl Rationale.

{10}

a) Parent participating in 1EP?
b} How freguenl?
t) Accossodations.

(111

Unique problees and solutions,

Teather's Aide
Distract 0}
leont.)

- Adernistralor,
Other Agency

Distract 83
{cont. |

I parenls have the papers, |
notify special ed. 1sediately.
NSRS is incosplete. It i3 50
auch work,

NSRS has inforeation on
student s special ed. status,
Jeathers recenve it fros school
adeinistration offices,

o1l

None that | know of,

1 hive heard that they receive
tratning.

al 1 don't know the percent-
4ges but 1 would say. ol
often. The s1grant pop-
ulation 18 not over-
represented In special ed.
as far as | know.

3) Very few cose to the
schools. ) would like to
bring the parents to IEP
seelings at the school,
just like they do for anglo
kids where everyone sils
together and talks about
the child's progress. )
would )ike to bring parents
in before | go oul to the
hose xith the JEP by
syseld.

4) Invoived 1n the assesseent
process. | don't think they
are involved in JEP
planning since s0 adny have
suth little edutation. Hoae
visitor goes to hose
{perhaps with stat{ person)
or letler eai)ed in English
or Spanish,

[

)

3)

Regular prograes and teachers need fo take respongibility, I
a child is sich, they call or (even 2t hose) o lake the
child hose. Migrant kids that are fluenl 1n English get senl
te the aigrant progras at the high school. Some of Lhes hate
to go there. The regular counselor should be helping thes,
tos. The school people just don’t understand thal they should
be treated like everyone else.

Parent participation at school. The house is not a good place
to hold JEP seelings. Parenls arv uncoafortable; the 1V is
m.

Bilingual/non-sigrant. There is a probles here. AlSD 2
probles with illegal aliens who are not eligible for special l

prograes.
funding. Prograss are underfunve , especially in the critical
ared of working directly with the child,

HEP. Hispanic Edutation Progras at WSU provides § weet GED
preparation. )t is very successful,

BEST COPY AVAILABLE
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Inforeants

. g o v s i o ———  — $

District W

(1)

al Tests for dosinant language?

b} Bilingual screening?

¢l Gaven by professional flueni
in choid’'s language?

1)

Tests for special ed. placesent
to establish language compe-
tency gaven in bolh languages?

{3

3] Interpreter to screen/
dssess?

b} Vraining for interpreters?

¢) Interpreter literate?

3] Inforaed consent fros non-

English speaking parents?
bl Due protess fores sdiled?
¢) Siailar for migrant § NA?

(3

Assessaent for preschool LEP
special od, condidotes?

Place LEP studenis in specia)
ed. due 0 lack of olher
oplions?

Adeinastrator
Dastract 84

Adsinstirator
Pretrict W

Teacher 's Arde
Distract M4

¢l ¥e find it best to use 4
ceriafied teacher for
screening and testing,

3l Have Language Survey and
LRa,

b Yes.

¢l Yes. Trained, bilingual
prolessionals.

b) LAS
2} Cerlatied teacher Lhat
spedks Spanish,

Ne have never had o need. |1 we
did we would call ESD 189 a5 2
resource.,

} don’\ hnow. Don’l think any
of our special ed, Studenls ore
aigrant or bilingual,

Don't know,

a) Teacher on Svaft s our
interpreter for Spanish,
Had to tind Asian anterpre-
ter for the 2 Asian
students.

3l Yeacher on statt is
bilingual.
¢) She is lilerate in Spanish,

al Dolh teacher ond | are
bilingual., Teacher and ESD
person do all screening dnd
assesseent,

c} VYes.

(Referred o statf to answer.]

8) Teacher hat does lesting
goes 1o hose or talks lo
pirents whea they coee in,

b) Yes. Due process is sailed,

t) No, No need for interpreler
'0! l‘o

a) We cat) or visit or send »
letler, Teacher is
bilingral,

No one is actavely pursuing LEP
preschoolers,

Use lest developed in district,
Resulls fora basis for referral
to CH1, X, or special ed,

Pon’t know of any LEP in
special ed. Have test for
sigrint,

No. 11 placed in special of,
they have mel ihe criteris.

No LEP students in special of.
due to language probices.

No. Mol ever. Me have
vilingual rescurce roos if
needed (non~special ef. ).

8 ‘~)




Bastract 84 (coat,)

Intoreants

(1

Reporting ergrant students to
special edutationt

(8l

Training of special education
staff.,

(9

a) Special ed, elagidality
based on professional judg-
aent?

b) Rationale.

a) Parent participating in JEP?
») How frequent?
¢) Accossodations,

1)

Unique problees and sotutions,

Aderaistrator
Distract 4
{cont.)

Adeinistrator
Dastract 08
(teat.)

Testher 's Arde
Bisiract 04
(tont.})

Mo thildren 1n etgrant prograe
are eligibdle,

All records are 1n special ed,
office. Wew parents are asked
1t child has been 10 special
ed.

School office always talls for
info. troa sending sthool. Call
MSAIS, School psychologist does
reporting.

Mo specialazed training, No
requests for training.

No special training.

i) Only 3 of JO-40 1dentified
by tribe have been placed.
Partly because only a few
of those screened were
assessed. Parents oflen
8155 the scheduled evalua-
tions at the reservation.

3) Pretty rare, Can't think of
4 sangle instance.

b) Our standardized tests
ispose cultural factors. We
have 2 WA ia special od. at
Nidd'e Schoot, Our
psychologist looks at whole
child and beyond scores.

a) Don’t know. Nu special ed,
are o0stly slon Jearners or
0.

b) Not 2 prodles Sinte no one
is placed on protessional
judgeent,

t) We don't ever need inter-
preters because we have
tertifaed staff and ardes
that are dilingual. Regu-
lations regarding 1EPS
always followed.

3 Yes,

b) They all attend MEP
seetings.

¢l Ve will go to the hoee or
the reservation. Have
teacher and student to
interpret at Middle School.

3 Yes.

¢l 1t they don't cose 1n we go
to their house. | go it
they don’t speak Eaglish,

1) Native Aserican studenis. We have a probdles satching services
with the unique needs of NA students. Brop-outls are frequeat.
Sose antagonise fros tribe plus adeinistrative turnever. Al)
say de slow in recognizing cultural datferences. Tride
perceives that their needs have deen set aside. Funding
restricts our efforts. We ady be able Lo access sore funds
fros the tride to benefit our students,

2) Migrant. Lisited funds which do ot supporl consisteal
training. Have ashed ESD INY for 2 process or direction, |
suspect we stitl doa't have such in place through 189 coop
due to linited funds. We have to rely on our own staff and
stat! fros Burlington, Students’ entering and leaving is
unpredictable.

3) Preschool. Only 3 have deen identified, Parents doa’t show up
for scheduled seetings on reservation, Disagreesent over
location. Vo 1sotate students on reservation is mot 2 good
idea according to another director. We wint to dlend the
prograss.

1) Native Asericins, These students don't like to be singled
out, So we have tutors that go into class with thes, Have
incredadle absenteeises asong suee WA studentls.

2) MNon-English speaking, non-sigrant, We doa’'t have resources te
serve these children. Ne send Lhese students Lo a hilingual
progras in another district,

3) Drop-outy. NAs tend to drop out at Middle School. More of an
sesue 3n high school decause of earmed credit systes, | have
recoasended retention, Teachers feel §! students caee to
school they woulé do well. Those living off reservation
iltend better,

4) Qualitied tutors. Tribe wants 2 KA tutor butl we can't find
one. Who would pay thee? Are they qualified?

Native Reerican and sigrant students in special ed. are slow at
learning and don't retain well,

Sthool 15 teaching tullural awareness: it's built into the
turricuius.

§i

b




Gastract B¢ wcont.y

Inforsants

etk d N

Training of special edutalion
staff,

(9)

) Special ed, eligability
based on professional Judy-
sent?

b) kationale.

{10}

) Farent pirticipatang 1n 1EF?
b) How frequent?
t) Accoesodations.

(4

Unique prodless ano solulions.

Forent/lpather’s
Alde

Distract 08

1ridal Educator

Distract M4

No training. Teachers are
starting to call JON toord.
when they see 3 thild milh 2
probles.

Not sur. of assesseent process
bul see that it 1s difhicult
for NA to quality. Tendency is
to et thes fall through cracks
and deny service rather Lhan
over-refer,

#) VYes. Especrally at grade
sthool level.

t) Efforls to include parents
are not eade. She receives
IEP in sail. Never asked to
attend seeling, JOM coord.
aever asked 1o help. She
can provide rides, elc.
Betler to hold 1EP at
Tribal Center.

2]

3

Ligison. Having JO% courd, serve as lidison between Lhe tribe
and the school has really helped. Works with students,
parents, and \rachers. Observes classes on request of studenl
or parent. Arranges seetings wilh teacher, sludent, and
parenl. Keeps track of allendance for courts, Helps find
allernalive prograss. Needs to be a cooperalive efford,
Sosetiees liaison is viewed as policesan ralher than o seabder
of the teas,

Drop-outls. This is & big probles. Tend to drop oul belueen
junior high and high school. Only 2 graduated last year.
District largets junior Nigh for district-based JON Services.
Tribe wanls to focus on earlier grades. Tribe did not sign-
off on district JON plan. Open-torus was nol held for tribal
input.

Parent_involvesenl. Parents nol inforsed of Uheir rights in
the past. Did nol know Lhey could ask questions.

Transilion to K, Preschool leacher al tribal sibrol helps
prepare parenls for K, School districl has never done
Childfind on reservation. Preschool did 2 Chaldtinds but
placeaent took a long lise.

|
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Dastrict #%

—

Distract 43

Psychologists
Distract 03

- e mmee e e

Intorsants

¢) (DS always adeinisters
test.

¢) CDS does this. Psychologist
has only assessed | LEP
student this year,

English,

teacher speak Spanish,
cl  Bolh leachers are literate.

parents have always
understood English so we
never need o use Lhes. We
can use interpreters too.

t) For NA we soselises use WA
staft, We don’\ need to g0
Lo the hose.

Have not needed to assess LEP.
A1l have spoken English.

() (2) (3) {4 (3) (b)
Inforeants 3) lests for doasnant lanquage? | Tesis for special ed. placesenl | a) Interpreter to screen/ 4) Inforeed consent from non- Assesssent for preschool LEP Place LEP students in special
b) Diliagual screening? 1o establish lanquage coape- assess? English speaking parents? speciei o4, candidales? ed. due to lack of other
¢) Given by professional fluent | tency given in both lanquages? | b) Tradning for interpreters? b) Due process fores sailed? options?
1n child's language? ¢) Interpreter literate? ¢) Sisilar for eigrant § NA?
Adeinistrator [ a) (AS Yes it child is not fluenl in a) CDS, ESL, and | special ed, § 2} Fores in Spanish bul the Oon’t know, No. Never,

No. We have a progras at |
eleatntary that a)lows us o
serve children withoul labeling
thes.

in

Reporting migrant studenls to
special education?

Training of special education
statf.

("

4) Special ed. 2ligibility
based on professional judg-
aent?

b) Rationale.

(10)

) Parenl participating in )EP?
b) How {requeat?
t) Accossodations.

(1

Unique probless ané solutions.

Rdministralor
Dastracy 05
{ront.}

Psychologists
Disteact 09
{cont.)

The special prograns direclor
does reporting.

Spetial ed. director.

Each year for LEP, | statt
attends bilingual conference.
Don’t know of any training re:
assesseent of WA or eigrant,

Altend workshops on sinority
sssessaent,

a) Don’l know. Maybe ¢ tises
per year.

b} Adaplive behavior is
considered, and eusl fall
in noredl age range.

a) Not used.

bl Scaelis2s children have
seriovs perceptual prooless
or cose fros iribal special
ed. Econoaic factors
hardest to rule out. Refer
lo "prisdry vausal® factor.

a) Ditticult to get parents to
tose {0 seelings.

t) Teachers go to tridal
center, but parents don't
cose. Also schedule
aeetings late 1n day or
eveningi. lride doesn’t
want school stafi coaing to
reservation,

4] NA involved at prisary
level,

¢) Indian education advocates
sosetiors help us.

§) Parent involvesent. Difticult to get parents involved. We
have sade atteapts but so far are unsuccessful,

2} Tlardiness. WA students are lacdy. We offer progras changes,
Like voc. ed, We have a procedure to dedl wilh absences: ¢
days a135e6 - we call hose and send letter (NA coord. calls
pareal); @ days aissed and 10 days we call and arite againg

11 days eissed we have a MDI,

§1 1ridal school. Students bounce Sack and forth, 1st graders
not well prepared for school. Eaphasas 18 on cultural values,

not acadeaics in preschool.

2) Orop-outs. Drop-oul rate for MA is astronosical. Hard to
calculate decause studenis drop and return several tiees,

3) Coordination with t,ibe. We have tried to coordinate
unsuccessfully. We qel pot-shots fron A educators al
seetings. Tride secos 1o value education less. We have NA
study cenlers al secondary schools. When we adke vlforts to
aake J1aisens wilh tride we are ofter redutfed,

Q-
843
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Aruitoxt provided by Eic:

Lagrrast 6 acont,)

Ll

e — - -

f (e {91 (101 (111
Intoraants Traaning of special educotion al Special ed. eligidility a) Parent parlicipaling in JEP? Unique probleas and solutions.
stalt, basad on professional judg- ] How frequent?
seai? ¢) Accossodations.
bl Ratsonale.
Adainistretor Special ed. Girectors have 8] Thst wouldn't hoppen a! Ne have Lhe sdse expect- 1) Cultural differences. We adke dccossodations, e.g., help NA
Distract 1) provided special workshops on ses ause we have progrie stions for NA Lhat we have thildren develop leadership in saall groups rather Lhan loarge
sssessaent for spnorgly ap-ions dvailable for for other parenis, groups. We sake sure students know they are respected, they
students. children who are not t) We will go to their hoses are 35 iaportant as everyone else, and Lheir fasilies ore
lobeled, We don't like to or lhey cose here. welcoar here.
ladel bids. 2) NA_sludents. They are well behaved, love to be here. Cose in
b) Hard to rule thes ovl eorly and stoy late for exira help.
entirely. e con Serve even
withoul & label $0 we hove
options other Vhan special
ed. placesent,
tleaentary Teacher Not dware ol traiming at al School psychologist is very ¥ a] Not as involved as we would ! i) Parent involveaent. Ongoing probles, Hive to edke & persons)
Distract 83 distract level, Hove 1-doy good al interpreting Jike In general, cossilaenl, Personal contact 15 sost effective, better thon
visit to reservation for new scares. Sosetiees CH) is ¢l Use written cossunication letters. There is dludys & wdy to get thes involved. You just
teachers. edsier for parents lo and work with JOM coordin- have to sake the effort,
accept than special ed. ator. Very painful process |} 2) Field trip \o reservation. These have been 3 positive
for parents. esperience for CHY.

31 CEducation dinner. Every year the tribe invites afl the
teachers to dinner on Lhe reservalion,

4] Special prograas. Transational Ki alternative high school
sponsored by CC - gives oplion for studentr with atlendonce
probless| Indian Education Progras is & good resource.

S) FAS_and FAE. | an very worried about Uhis.

61 Culture-free tests. It js o challenge to lind sedsuresents
that are nol culturally biased. lraining for assesseent staft
would be helptul,

71 Cultura) sensilivity. We need to be sensitive to culturdl
1ssues such s silence; indirect criticisa; classroos
dteosphere that respects Indian culture; seall group
instruction,

Special Ed. Teacher | Optional workshop on NA al NA parenls participate Health probless. WA children receive little aedical attention.
Distract #3 learning styles 2 yedrs dgo. tully. Unset health needs are the biggest probles for Indian kids here.
Nell atlended. t] Hove not needed to adke

RIC

accoanodations eyself bul
there is o NA Jisison that
tan provide transportation,




District 05 (cont.)

Inforeints

{8}

Training of special education staff

(9)

3) Special ed. eligibility
based on professional judgeent?
b) Ratjonale,

{10)

a) Parent participating in IEP?
bl How frequent?
t) Accossodations.

(1)

Unique probless and solutions,

Tribal Educator
District 83

Parent/Teacher's
hide
District 835

Tutor
District 83

None that | know of.

There is no training,

| have 2 probles with test scores in
general. They say be biased. You want
special help for these students but
special education edy not be the best
wdy. Special education js an easy
option. They are always eligible on the
test. But our kids don't test well.
They need to take other things into
consideration,

4) Very frequently. One tiee they
wanted to put 2 student in special
education because he couldn’t juep
rope and had poor fine sotor skills.
Once in special education, very
difticult to get out. | knew one
student on the honor roll with 4.0
and he can’t get unlabel jed.

c) Special education teacher used to
cose to the reservation.

If you participate it eeans that you
just sit there and listen and go diong
with whatever they tell you.

1)

2)

3)

3)

8)

1

2)

|

4

S

1)

2)

3)

Drop out. We don't have exact data but we know it is a
probles, We track it inforeally and can’t figure out where
al) these kids are going. Losing about 14-20 per year,
Relevance, The classes are not relevant or creative for
special education, Only 2 or 3 special education kids go to
the life skills progras. The parent has to go ask for the
progras.

Counseling. We need counseling services. Schools refer to
IHS. Need alternatives, especially for short-ters crisis
intervention,

Eztended school year. Our kids are eligible, need it, and
nobody's getting it,

Tutoring. Has really helped, Waiting Jist of 50-70 kids. Many
special education students are referred. District sakes spall
cosaiteent: they give us space and they let us use the
activity bus,

PAVE, We held a well attended PAVE training this year,

Parent participation, They don't let the parents have a voice
in the prograe. | went to school to ask for changes in ey
daughter’s schedule. They wouldn't do it. They go out of
their way to sake you fee) uncosfortable. )'ve never left an
IEP conference feeling good. Parents don't attend seetings
because they know that their concerns won't be heard.

Special education. Pull the kids out so euch. They eiss a
lot. One son was in the sase workbook for 3 years, Another
son | refused to let be placed in special education., He's
doing such better tha: the 2 who were in special education.
When your kids are young they start right oti telling you hom
Jow they are.

Drop outs. We have a drop out probles particularly asong the
special education students. Higher asong Indians than deong
whites. Lots of “holding back® in elesentary school. Kids
held back are so such older than their classeates.

Creative solutions. For exasple, sose kids would do best with
just a half-day of school. My daughter needs S credits to
graduate. The school won't let her go or & half-day basis or
graduate early.

Childfind, There is no Childfind. 1 think 1 would not want il
because then they could label kids special education even
urlier,

Drop out rate. | think it has declined in recent years
becaur of sore sixing asong Indian and non-indian students.
More Indians are participating in sports. This has sade a big
difference. Pow wons can cause sose students to drop uvut
because the celebrations are sore isparlant to parents than
what non-Indians can teach their kids,

Attendance. This is a big prodbles. Sosetises it is related to
alcohol and drug abuse. | encourage students to attend Al
Anon or Alateen, These are wonderful prograes.

Workshops. Fund raisers are held to support workshops on
parenting, sex education, and sath for perents wanting to
deip their children, at miC,

Jo



District 86

(8) (9) (10) (n
Inforaants Tratnsng for Special Education Stafd ) Special Education Elagibility a) Parent Participation JEP Unique Probless & Solutions
Based on Professional Judgeent b} How Frequent
b) Rationale t) Acconnodations
Adainistrator No formal training. Seriously consider 3) Rarely. Ve intervene prior to referral, 3) Not all, but it’s increasing ) Consitted to isprovesent. We setk
District #5 cultural sensitivity in hiring process, Fotus on prevention, b) 101 fail to attend MEP continual growth to find and implesent
Utilize outside inservice. Inforaal sharing b) Use checklist in LD Reg. t) NA staff contact parents, offer to go to best practices. Difficult to obtain
and training works well in saall district like Also use info obtained fron working with thea; priority is to sake fasilies feel inforsation. We don't fully understand the
ours. the fanily. Cospare child to peer group. confortable NA cultural nores and sake sistakes (e.g.,
We are cosnitted to avoiding wholesale asking direct questions of parents res
placesent of NA in Spec. £d. !f we only adaptive behavior),
] looked at test scores, siny would be 2) blaining knowledge js difficult. Do we
autosatically referred. r.2ed inforaation spetific to our district/
tribe, or is it aore gentral?
Eleaentary Teacher Nothing forsal. Ongoing dialogue between 3) You de-tlop a qut feeling. We look at t) [1EPs are often rescheduled. §t's flexible. | §) Teas effort at_eles, No ercuses for WA
District #b school board and tribal council (e.g., we adaptive behavior, cultural variables, get Liaison assists parents. Parents passive, students. We have high expectations.
Faised concerns re: absences during pow wow). a picture of whole child, Survival skills difficulty challenging a decision, they've ] 2) Drop out rate high. Making curriculus
It has inproved, are usually well-developed. Tribal acabers had bad experiences in the past, Nost thanges. SD is conterned and active. Begin
a)so provide info on child in social seetings at school but soee are on to lose students at aiddle school level.
settings, fanily roles, etc. reservation, We pro-ide transportation. Get tough attitude in niddle school
Also get help froa preschool on coapared to elesentary. Linited post-
reservation, Liait size of aec.ings. Use school options on reservation and in the
standard English instead of jargon. uhite world.
Presthool Teacher Encouraged to attend workshops and inforeal a) TYry to avoid professional judgeent. Only 3) Always involved, but don't always 1) é&void special education stigad. Try to
District 46 sharing. Resources seea adequate for 1 case where child was so withdrawn he participate. They are very accepting, give kids strongest chance. Kindergarten
preschool, Lots of parent contact, weelly couldn’'t be tested. t) We go to rescrvation but encourage thea to teacher 1t speciid) ed. endorsed and gives
tean neetings. More input from NA parents b) No foraal rationale. MOT tries to find visit schoul, Parents have had negative special language intervention as needed.
than white parents LKE. Look at how deficits will affect experiences in the past. Those with older | 2) Birth-3 progran. Not special education.
school perforaance, observe behavior children are nore confortable coning to Lots of parent involvesent, Fewer probless
patterns, coapiare adaptive behaviors, school, Comsunication probless due to no in kindergarten. Now, N2 y1ds who really
coapire Lo peers. phones and disregarded a21l, Try to edke have probless are found in kindergarten.
thea feel confartable. 3) Transition to bindergarten. Tt is very
good. kindergarten teacher knows kids very
welf before they arrive. Evern have half
day transition periog for language
delayed.
4) lapact of Preschool. Deing follow-up of 0-
3 graduates through school.
%) Oplisisa, !'ve seen changes in § years,
_ More optinistic. Fewer behavior prodless
(} ; when kids arrive. Higher teacher
oA PY AmlABlE expectations.
BEST cu 8) Parent Participation, Iaportant to qo to

thes. Use oral v. wratten Ianquige._
LSRN
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Inforaants Training for Specia) Education Statd a) Specia) Edutation Elrgibility 3) Pareat Partucipation in IEP . Unique Prodleas and Solutiens
Based o0 Professiona) Judgaent b) How Fregquent .
b) Ratjoniie t) Mcoanodations N
Porent %o formal training. It would be helptul. Both son and daughter in special educotion, ab) Nol very involved, Onlygd or 2. Only it 1) !Qgggggign on cullure. 1t woyld be helpiul

Distract 45

Counselor
Distract 84

Especially on NA cullure, e.9., help expldin
sbsentes for initiation rites and funerals.

Daughter placed decause son was placed. )
worked o gel doughter out. Specidl ed, very
isolating before LRE.

8) Focus of concern Jeads to caretul
exdainalion of child (tests ¢ other into)
and revitw of sany placeaent options
besides special ed. MDT resulls in lots
of oplions. Decisions are strongly
aczdenit. Cerlainly we use professionsl
judgaent in that we do everything we con
to keep student in regular classroon.

t)

t)

stufent is doing very poe;!y. Many
parents afraid of schood, Qistrust
teachers, fear schoal statfewill talk
adout their child, Feel Shreatened that ' .
thild will be above thes wher educated. *
Statf go to the hose, Paigats need liae
to build trust, It is syod that our statf
is stadle. HMore parents involved becouse
of preschool, Head Starl. Pareats sti))
terrified to coae to school, Need Jiaison
between sthool and reservation,

L |
o

P}

A

It's isproving. 0-3 orogras is helping.
IEP is scary process

e go to reservation. Often have to hound
thea.

]

3)

3

]

H]

3)

3

4)

n
el
L ]|

10

i)

12]

to have one of our elders explaan pur
traditions, dances, funerals o statf,
Progress. | see prograan starting te word.
NA students used to be left out of
Christass and £aster eventls and jsplotes
in special od. Mo Jife skills or vou. of.
*trasning. Now we see sore questioning of
how NA students are doing in eleaenlary
nd secondory progrias.

Trust. Had to start wilh one another oa
the statt before students.

Mainstresning. Ke have set o good enanple
for other districts in mainstresning MA

* students. Very iaportant to aainstress so

WA students con learn while waps,
Birth-3 progran. INis is good, aceded
because WA childrearing resulls in |ess
sotial /verbal preschoolers tham white
thildren,

Birth-3 progras. Very positive. Shows
willingness of NA to buy inte the value of
education prograns. Located in prosinest
place on reservalion.

Teen pregnancy, AIDS, birthrate. | worry
sbout these; real prodleas for these
students.

Trust. 1t°s still a prodlea. Need Lo heep
worting toward conson goals of helping the
kigs. Con't wipe out years of Indian/ubite
adn hislory.

Monthly aeetings. School board/tridel
senate. Biscuss attendance, graduation,
1ife skills, job training, etc.

NA represented on school board, Sotial
service director and acaber of Lriba)
senate on S-aeaber school boird.
Reservalion based prograns, 0-3, Head
Start, special ed. preschool, after school
study Mil, evening study Mail,

Ardes. WA aides eaployed by district,

So0d statt. Excellent Niring practices
Alcohol and drug abuse. Prob)eas here,
FAS, FAE, Cotaine.

Transience. Could increase with new
fishing grounds.

Comsunily resource trgining. Lols of
foilure in Nigh school. Have o prograe te
get Lids into comsunily jobs. It's in the
[N

High WA dropout. May be due to lack of
vot. oplioas. Absolulely nqgg?wm

cooperation,




Bastrict 98 (cont.)

Inforsants

(0
Iraining ftor Specaal Education Staft

1]
o1 Special Edutotion Eligidility
Josed on Professional Judgeent
5 Retionale

(10)
a) Parent Parlicipation in JEP
b1 How Frequeat
tl Accoasndations

(s
tnique Probless and Solutions

Therapast
histract 8

Parent
District 88

2 1ribdal Represent-
atives
District 86

KD1 seets lo discuss referrals

ot Asked

31 Cultural, environsental, and econoeic
factors are always considered,
Professional judgeent is always involved,
! know which itess NA kids wild fai) and
toke this into account,

bl State guidelines detersine the tools we
u".

ol Teacher and special education director
explained thes to se at the tise

3) Tribal sesber was conterned aboul
tulturally biased tests. Arranged for
tndian tester froe Seattle.

District is trying. Mo perfect
instrusents available; none noreed on NA
students, no culture-free apesure.

ab) Percent is Jou, Ne really try to get thes
in,

¢l Tronsportation, reschedule seetings., No
phones. Intrusive to go o hose, but
sosetioes it js the only choice, Sisplify
fores for Jisited English reading.

al A lob of parents don't sake it to the
conferences. That's why | didn't get
dnywhere. My parents aever wenl to the
seetings.

ol Iriba) Sot. Serv. Dir. is involved with
1€Py, help in finding services.

¢i Tribal staft help esplain procedures to
parenls

95

§

2l

3

]|

]

3

4

3)

Attendance, Has joproved as 2 result of
school and trabe working together,

Teathers. Teachers tend to push but Aot
encourage MA students

Cultural influences. My children's biggest
prodbles is jealous relatives who are mot
in school and sake il hord for ey Lids.

NA Teachers. 1°¢ like to see NA teachers
in the school. My kids used Lo learn (0
Canadal adout their culture and custoss.
The school is really shay except for fach
of eultural educotion,

Special education. | didn’t want ey kids
isolated in special education. They knpw 2
NA Janquages. English and aoth are
hitticult,

Parents. School does everylhing to
encourage parents butl the parents still
don’t participate. They need to reaceder
they‘re not going to school to talk to the
teachers, they're going to talk adoul
their bjds,

Great isprovesents in relationship with
district, Tride initrated contact, 1ridal

senate now erets wilh school board (4
years). School district hos cose 2 Joag
wiy. 80-851 of teachers are saking direct
effort to better serve MA students, Two
tribal eesbers are on school board.

Hiring practices. Screen and recruit staff
that will be culturally aware, Moy hired
tridal seabers in 10 staft positions.
Drop-outs. 1his is our biggest concern.
Rate is going down. Class of 90 will de
the baggest in 12 years.

Birlh-3, Has helped o lot, Gets pareats
involved varly, Based on reservation where
it occupies ceatral physical location,
Svarted with & kids] now serving 43, Staft
intludes e.c. educator fros schoo) and
tride, tribe’s aurse practitioner, SN,
chilg welfare worker, social services
director, Neel weekly with DSHS for case
sdnageannt,

Iribal leadership. The tride qot active in
educotion (and Jand wsel (o adke the
cossunily dwdre of us, to understond us,
and tg work tegelher for our fulure.




Dastrict §7
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{aforsants

(8)
Training for Special Education Staft

(9)
al Special Education Elagidihity
kased on Frotessionsl Judgeent
b) kationale

(1)
&) FParent Farticipation an IEF
bl How Freguent
t) Accoasodations

(1)
Urigue frotleas and Solutions

kdatnistrator
bisteact 0)

Tribal Educator
bistrict 47

faychologast
Distract 07

Herbghops

RDT sent to nontaased assesseent workshop

ESD worishop 2 yeart ago

kig contern 3n gastrict

NA students cose to School without language of
instruction

Teachers hared by school district are not
adequately trained (general cossent - not
specific to sp. ed.)

None, inforeal only. Need tor inservice 1n NA
tulture,

¢) Very infrequently (SED 15 wishy washy), we
under-refer and consider lack of pirental
supervision.

b) MOT process at work. lnvnlve KNS, IHS.
Offer many ancillary services to preschool
to reduce referrals.

“lAl

BEST COPY AVAILABLE

a) Uperate by the book - orcasionaliy eate
exceptions. Use non-brased tests

b) School history and altendance considered
as environaental factors

a) 1 probles. At preschool, teacher goes to
parents. 3 contatt rule, then principal
and special education director cign off.

t) provide trans. - not requested often.

Have parent activities at preschool (Burke
Museus). Have In. €4, Coord. now.

Parent involvesent disrupled by fishing
season, seasonal cycles.

4} Farents ashed to suggest goals. Parent
involvesent 15 less with KA parents.
Invest oost tise 1n 1nitia) JEP {hoee
visits); for updated 1EPs, after 3
itlespts at eeeting, JEP 15 sailed.

?)

3)
1)

Ll

6)

§)

]

3

Ll

3)

)

1

1)

2)

frop-outs. Special alternative high school
on reservation, Indian tutorials, 3
periods/day ot H.5., voc. tlasses (Sno
1sle ang wn-dastrict), srop-oul preveniion
staft jointly funded by S0 and Tulalap (44
hours/ueel for secondary schools).
Culturg) intluences. Need leadership.
Struggle against pull of reservation and
white world.

SD Cossiteeni. Have nex Indian E6,
Specaalist, Attration an Jr. High,
Preschog), On reservation, Did language
inservice. Indian before-school experience
conflicts with school espectations.
keferry to 5.E,, Pre-reterral process
docusenting alternatives.

Language needs. Distract has tried to
sustain special services for language
delayed and at-risk preschoolers.

Pistrict g)ternatives ore not working,
Many alternatives. 5.0, lock-step.
Ditticult to yet new courses; histrict
needs to consult tribe rather than sade
decasion for it; district doesn't
recognile culture,

Seasonaj culture. Fishing season, in
particular, governs activities (also berry
picking, cereaonies). Alt, High School -
hug. Throuok vec. (tripled 1a 5 yearil,
REACH. District 1% resasting; need to
ippreciite cultural diversity,

Tulalip Eles. SP sent in whate 1ids to
school near reservition, [ud not

consult tribe, Now tribe 15 manority
ain,

Pregnancies, High, Creates greater
dependenty .,

Parenting Kkesources Nepded, Help with
parenting roles < 1V instruction,

Not technolog: rate. Scheol not
oreparing Indians for tech. society (e.9.,
cosputer 1nstruction),

Attendante, 19 probles, Have P1A involved
in providing awirds. Biggest probles in k-
1, where atiendance is undervalued by
parents.

Non-birased assess, insiruaents. State
needs to table sore for yse with

s1norities. 1 0 1.

———— e ———




Dastract 07 (cont.}

Inforaants

(81
Training for Specia) Edutation Staf!

(91
a) Special Education Edigibility
Based on Professiona) Judgaent
%) Rationale

(10)
3] Parent lavolveaent in )EP
b) How Freguent
t) Accoasodations

(1)
Unique Probleas and Solutions

Preschool Teacner
bistract 07

Therapist
Distract 87

- Tratning 1s general. Nothing special re: WA
children

No traaning. In-dastract resources like MA
specialist; also IHS audiologist,

l\.)

b)

Adhere to the law

Infrequently., One case where child wis
non-verbal, parents verbal, winted help.

1 look at whether language skills adtch
overal] abilities. Give SCID, Peabody,
EONVT coapared to lang. sesple for J-year-
olds. Four-year-olds get PPVT, EONVI,
TELD, lang. saaple. First and second
grade use Noeha, Auditory Pointing, and
T0L0-P, ] would like to use developaental
checklist to obtain protile of skills.
Directive fron OSP!, however you can't
rule out environaental factors.

t) She works to explain process to
porents. Sends out tlyers for Friday
workghops. Leadve parls of JEP for
thea Lo conplete. Letters, scheduled
phone calls, transportation, A
lisison,

a) Prelty ainisdl,

b} 1 have never been at an 1EP without a
parent sresent,

t) We have 2 liaisons, provide
transportation. Repeated alleapls to
contact.

§l

2

3

3)

]

)

)}

Parent involveaent. Many parents quite
dysfunctional. | educate thea adoul theis
rights; have A liaison} have pareat
involveaent field trips. Very poor
participation,

Iryst. Porents don’t trust the white
teachers. Also don't understand the
benefity of preschool. Good to reduce
teacher turnover to build/saintain trust,
Parents very suspicious when child is
first identitied. Atter prograa they are
pleased with progress,

Trongition, 1 d-yrar-olds doa't et
elagibality for special education, me
special services in first grade. Weed to
track thea for | year afler preschool.
Lisison. Big impact = catalyst to
hoae/schoo) interaction.

Cultural issues. Bental care needed; eye
contact less cosaon in WA culture. Foster
care requires MA placeaents but
insufficient NA hoaes.

Transition. Intorsal practices. Tridal
preschool teachers observe in hindergarten
class. Bring students. Kindergarten aide
1$ WA, Send to developaental hinderqorten
it nol ready for kindergarten,

Distrust. Great walls of distrust need to
be knocked down, Bissension in tribe
betueen tradition:] values and desire tor
kids to b successful in school.

Cultural Ditf:-ences. No eye contact, non-
verbal, Parents don’t always accept
preschool. e have aisinterpreted WA
thildren’'s behavior: Lhey coae to schoo)
with low language.

BEST COPY AVAILABLE

10,

e



Bistrict 00 (cont.)

-

District 07

between Indian Ed, & Special Ed.

10t

role of subieclive judgaent.

o) Mo prodleas with IEPs
t) Mo special accommodations that § aa aware
of.

1)

2l
]}

L}

3)

(8) 1] (10) (1)
Inforaints Training for Special Education Staff a) Special Education Edigidility 3) Parent Participation in IEP Unique Probleas and Solutions
Qased on Protessions] Judgaent ») How Freguent
») Rationale t] Accoascdations
Adainistrator Ko special training. Mo foraal coordination Standerdized tests are used and elininate the

Relations detween the tribe and the schoo)
gistrict, Porents doa't respond to
requests froa SD. Rooted in Jota) history
of racial contlsct, A1l parents have gone
through district snd have Mad dad
experiences. Resisting REACK Lraining.
Niddle school, At Eleas $0-001 NA} Lhea
they g0 to NS with only 41 WA,

brop ouls. Alternstive Nigh school helps
soae, Still 831 dropout rate at AN,
sthool,

Indian Jiajson at N.5,. Has Melped ¢ 0.8,
sulticulturel progras t a year. .S,
coungelor avels with Sth graders to Mlp
transition,

Tutorial, Progras with cert. teachers ot
"!S! ‘ﬂ‘ H.S.

Parent involveaent, Major concern to ride
o8 il relates to attendance and
achieveaent. SB Mas pareat involveaent
specialists - teaches values. Also Nave!
school liaisons, transportation, other
resources,

REST COPY AVAILABLE

105

;
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District 48

(9 L) {10) t)
Inforsants Iraining for Specaal Education Statf 3) Special Education Eligibility a) Pareat Participation an JEP Unique Prodless and Solutions
Based on Protessional Judgeent b) How Frequent
b} Rationale ¢) Accossodations

Adeinistrator No special traaaing right now. Group of COS a) Frequently. | would guess 301 of the tise § ) They do attend 1) Attendance, It is low,

Disteact 38 and Fsychs went to the ESD 169 training. MA professional judgeent coses into play b) 802 if not al) parents attend 2) Parent involvesent. This is a prodles
students living 1a Lhe cossunily and are not slong with test scores. ¢] District eapends 2 Jot of effort to zee 3i Drop oyt. We have 2 prodies detersining
always recognited. Our staf! are awire of b) Ve ook at siblings not in spec. ed. or the parent. Letlers, phone calls, follow- the size of our drop out problea, We thial
surndees. We are careful to ask the right Jook at the child’'s school Mstory. Bolh up, and even Qu to the hose. Terachers go sose of our students sdy be attending
questions Lo assure appropriate platesents. principals and psychologists are very good to hoses. Once child in spec. ed. and tradal school,

Our CDSs seet biweekly to dascuss Lhese cases. about recognizing the 1sportance of pareat understands the isportance, they 4) Dehavior. Students froa fasilies that are
Also aware of language patterns of NA, cultural factors. Also encourage parent attend as frequently as ather parents tied to the reservation are aliemated,
involvesent, isolated,
S) JON. Prograes have helped,

Tutor No specia) traaning. Stalf need to be aware Many are referred but few are found eligible. ) Yes 1) Substance abuse. We have a real prodles

Dastract 48 of WA culture and substance abuse asong There are only 2 students in spec. ed. at H.S, | c) Sosetioes tutors are asked to go to the with dystunctions) fasilies. B51 of the
fasmihies out of 40-30 KA students, hoae, reservation faei ies have substince abuse

prodless.

2) High drop out rate

3) Off-reservation. Students fros reservation
Inc' down on those that live off the
reservation,

4) lutor-counselor progras, This has been

very helplul, We provide a role eodel.
Also advisor for youlh group, chaperone,
retreats. Lots of support at
superintendent Jevel for NA students,

].Ub

10/




District 0¥

1] L] (10) (an
Inforeants Yraining for Speceal Education Statt o) Special Education Ediqibility 8] Parent Participation in IEP UniQue Probless and Solutions
Based on Professional Judgeent 0] How Freguent
bl Rationale t] Accosspdations
Adeinsstrater o toreal training 3) Very rore, a) Yes, it ue con get thea there 1) Poverty
District 09 o) Foreal rationale in that spec, ed, loms t) Vransportation 2) Transportation
state that culture can pot be o factor in 31 Brugs and Alcohol
detereining eligidility, 1t child is not 4) Political climate, Ditticult for tribe and

Adeinistrator
Dastrict 089

Parent/Teacher's
Aide
Dastract 49

Teathet s Arde
Bastract 49

In college ond through inservice. District
does not offer anything special,

¢} Morkshops like the one on thz Swincsish
reservation.

surviving in school due to cultural or
environsental factors we hove LAP and CHI,

3) Professional judgeent fsn’t used with NA
any oore Lhan with other students - $-101
of the tise. I student is in-betuten, we
g0 shead and serve Lhes,

3) Must opet WAC guidelines.

b) Culturdl factors are considered,
Sorderline children recesve resedial work
or an opportunity to practice for 2 test.

4) Depends on the parent. Con't typify NA
parents as being less involved,

One Or 2 parents are involved (& children in
progras). Progrde just started. Parent
progras on Thursdays.

3) Don't tnow,
bl Foasilies at tribal preschoo’ .dve been
avadiladle fairly reddily.

3

i)

2]

3

district to be unitied, Preschool is
delping Lo feprove our relationship,
Relationship goes up and domn,
Cossunication. We doa’t Speak the sdee
Janguages Thay sisunderstond us, Our
letters are aisinterpreted. be reserved
special board ezeting for tridel reps and
a0 one dilended. Need Lo build trust,

Drop outs. It's about 25-301, Our musbers
are very sedll, e lost one this year. Ve
worked hard to keep har. She viclated the
conduct rules. We con't sake exceplions.
Four years ag0 Lhe drop out rate wis eore
Tike 791,

Vocational edutation., NA access sase voe,
ed. offerings a5 olhers, Sose students §e
to Sno-Isle Skill Center, including I MA
sludent, 1001 participation in voc, ed.
Feud. There is a feud betures 2 ftanilies
on the reservation thet affects Lhe
schools,

Seeing sore success. We nos have high
school students that started outl in school
a3 youn§ chiléren, Next yeor we will Nove
2 graduites.

Sedller. Size of district is joprovesent
over larger districl, Good teacher. My
kids like school, want to go Lo school.

Getting childreen to schoal. 1 have knorhed

on doors, It gets easier. Attendance is
prelty good for ey students.

10>
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Lagtepet 05 weent,d

JLtcreants

(8)
Tratnang tor Special Ecuzation Staft

v
#) Special Education Edigatihaty
Based on Frofessional Judgeent
b) katsonile

" (10)
al Farent Farticipation in JEF
b) How,Frequest
¢) Atgoasodatjons

13
Unnaue Fretiess ane Stlutions

Eleaentaty 3pec. €d.
TeaCher
lastracy 09

Freschuol Teacher
Castract 89

Tnree years ago we had 2 ¢t weed class on NA
fearning styles an Arbinglon, | use
turriculus-based assessoent to help detersine
resources and probless. Meels needs wilh Jest
bras,

We have @ nuaber of prograes: ERIN, R
progras in Srohoeish Co, Farenting as
Frevention Isent by tribel, 2 aides to COA at
NWIC. | have degree 1n anthropology and
studied KA culture,

4) Ve really try nof to classify Fids as
spec. ed. We classify hids as
cossunication disordered or language
delayed rather than L0, We can serve thes
but don’t have to label thes.

L) No foreal rationale. We lood at
perforzance in class, the need for
services. Each case is 1ndividual, | see
3 need for 2 sore forsalized approach,

a) Frequently. NA children have language and
speech probless, tros learning deficits
ané cultural differences. IHS no longer
provides tubes for e1déle ear snfections.
Higher intidence asong NA.

"Nole: IHS said no policy change has been
sade. Tubes are up to sndividual
practitioners. Fayeent requires a referra,
by local tribe.l

3) Atout !Ol”iprlxipah. § don't thin) they
underqlardl, hosever. Participation after
IEr § sibhiﬁ i1s.lon. Only cose | x yoar
for } .o
t) Have Iiitl seeling 1n hoaes bul this is
sore ufconfartable. Now we have a ride
systea¢ Set up convenienl tiees to allow
for carpooling. We always are available
o reschedule. Subsequent contact ss done
uith qulirs awﬁ is not successful.

b ves.
¢} 1 try to insure that the acsesseent
process .is not threalening.

R 1ti

Pt :

M|
4

]

6

2
3

6)

§-3 no protiesg, V108 bleno sn. We work

wilh thea 1n seall groups,

Grage §-5 hirger to sotivate. Fulling out
draws attention, by Sth grade they stop
participating socially.

Barents. JU's hard to get thes to schond,
fielotions with reservation. Closer in
past. Dur 1ey contacts on reservation have
changed. New reservation and polatical
structure 15 stall forasng. Freschool is
an exciling precedent.

keduced WA spec, ed, popylation. We
classify thee ot language delayed or
coasunication disordered and still provide
service.

frop outs. High drop out rate. Fasilies
are transient, Students go back and forth
between 2 reservations,

Cultura) differences. Like tiae. NA are
non-linter, non-verbal, non-sequential,
They see Lthe whole. They are also
suspicious (e.g., blaniets) due to history
with whiles.
Chilgtind. Have not done a coaplete
childting,
Attendance. This 1s a probies because of
pow wow, These veéreaonies are very
ioportant. Teachars don't apprecsate the
reasons for absences during pow wow.
rinfing. JU is easy for whites Lo ¢ondesn
NA. | o8 auire of the research on
difference 1n aetaboliss, the genelic
tasis tor los lolerance. § a2 also
concerned that we wil) not be adle to
serve the FAS, FAE, and drug-attected
children.
bepengence, The KA are dependent people.
They have not been independent since
treaty days. We have sade thea depend on
white govt for Basic needs.
fdstagles. WA parents hear their children
being written off. School does mot provide
nopn transportation for half-day
kindergarien. Leads to poor attendance o
Lindergarten. Children were retained for
aissing school. New preschool has van to
use to pick up kindergartners.
Cujtury) gwarpness. Children are looled
domn upon. Teachers not aware of culture
and environeent. One teacher thought
tridbes on west side of Cascades live in
téepees.
Cossunjcation. District gave tribal
leadershap the 1opression that therr
chiddren were too seart for Lhe new
preschool. | nad to 90 esplain that ECEAP
was for all of ths Bt chilgeen,
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reservation,
very well,

Transportation didn‘t work

2)

)

3)

16) (%) (10) (1)
Intorsants Training of Special Education Statd 8) Special Educotion Elrgibility 8) Farent Farticipating in 1EP Unique Frobless and Solutions
Based on Professional Judgeent b) How Freguent

b) Rationale t) Accossodations
{ounselor Stould have received some as undergrads, | 3) Infrequently, Use NDT i) Yes, they do atlend. They are frequently 1) Excjuding students. Teachers will
bistrict 0% hive aliended conferences along with bl Consideration given tv cullural afrand of school. Our § spec. ed. uninowingly extlude NA students. They are

clentntary and spec. od, stalt, background. Qur psythologist is good at student's parents did not attend. not coapetitive and will drop out rather
this. ¢) In eleaentary school, teacher goes to than partitipate.

Role apde)s, Having good NA role aodels is
a tig help. lnvolvestnt in athletics hos
helped.

Prop outs. In 3 yeare, we have had 2 of 12
drop out. Soae transfer to other schools,
Both drip ouls returned. They had drug and
alcohel probless. 1f we can get the kids
past oLh grade, we'1l get thes Lo $h, e
have 40 in elesentory, | don't know where
the others are going,

Hore sjxing. We are getting NA students
involved in FHA, clubs, sports. | see aore
sizing. Feing a seal) district helps,
Cossunjcgtion with parents. This 1s
ditticult, Uritten cossunication doesn’t
work. You aleost have to go out to the
reservation. They are intisidated when
they coae here. Nore and eore parents are
cosing to the eleaentary school. e need 8
NA elesentary teacher. At oiddie/high
school we have | teacher who as M)l NA,
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Aegiona)

Inforasnts

(1

a) Tests for dossnant language?

b} B1lingual screening?

) &iven by professional fluent
in child’s language?

(2)

tests for special ed, placesent
to establish language coape-
iency given in both languages?

(3)

4) Interpreter to screen/
assess?

b) Training for interpreters?

¢) Interpreter literate?

(4)

4) Inforeed consent fros non-

English speaking parents?
b) bue process fores eailed?
t) Sieilar for sigrant § NA?

(3

Assesseent for preschool LEF
special ed. candidates?

{4

Place LEP students in special
ed. due to lack of other
options?

Aigrant
Educator,
Kegional

Migrant
Educators,
Regional

a) LAS-Qualifies student for 3
years,

b) LAS

c) lrained aide bul it viries
froe distriz? to distract,
Sosetines use a CDS or
whosever 1s availadle,

a) The LAS, BINL, 1 or 2
olhers, LAS used often
because 1t can qualify
students for bilinqual
funding,

b) LAS

c) Soeelimes by Kesource
Teacher of trained
bilingual aide. Sodetises
by aides who are not
adequately trained,
especially in scoring.

No. Use SOMPA in English. Have
ordered it in Spanish, Noreed
in Mexico City. kauffedn - non-
verbal.

No.

a) Use eigrant aides, eigrant
hose visitors, & sigrant
resource teacher.

b) VYes,

c) No. OBnly Spanish-speaking
1h 83y cases,

4] Soee do, Sose do not have
statf to interpret or
translate, 11 they have a
bilingual progras, then
they have staff to do it,

3] Just now getting fores
translated into Spanish,
Send eigrant hose visilor
to hoat to obtain consent.
{Sose don't write ar read
Spanish.) In one district,
won't assess if child does
not speak English. Won't
assess unless they qet per-
sission but soee parents
sign-off vithout knowing
what's going on,

a) Sosetises Ietters,
hopefully translated.
Migrant Resource teachers
oay be asked to go to the
hose to obtain consent for
Specia) Education testing
or placesent, Occasionally,
sigrant hosr visitors
(aides) are sent out with
the fores to get parents to
sign. Not crained 1n
special edutation,

b) Yes. In English.

Don't know. Don°t think LEP
students are involved in the 2
preschool prograes in the
region.

Bon‘t know for sure. Easy to
confuse LEP wilh handicapping
condition,

Yes. | was appalled at the
nusber of LEP students in
specid) ed. Teachers keep
referring instead of following
intervention prescribed by
sigrant progras. Sose kids are
weak in both languages and need
bidingua) prograe.

Yes, often. Sose adeinistrators
don't feel that they have any
other options to offer. Also 2
political issue. Many specta)
education staff realite what
the students need Mt it is
difficult to accosplish in that
alternatives don't exsst,
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4e0ional (cont.)

Inforeants

{7

feoorting sagrant students to
specisl education?

{8)

Trasning of special education
statd,

(9

) Special ed, eligibility
bised on professiona] judg-
gent?

b) Rationale,

{10}

a) Farent participating 1n 1EF?
b} How freguent?
t) hccommodations,

Unigue protlemt and sclutions,

Migrant
Educator,
(cont.)

Rigrant
Educators,
Regional

Yes, | think so, We also report
thes on Migrant Student Record
Fores.

Sosetines the hose visitors go
to the child's hose and find
out that the child has been in
special education,

}(i

None. One school psychologist
has had sose but the teachers
haven't had ony,

Not sure, Have found that
districy staff are aware of the
frequency of inappropriste
placesents of nigriant students
in special education,

8) 1’0 not sure but | think it
happens too often. | see
oigrent students in special
rd, resource rooces without
sssesseents,

Don’t know.

3) Yes, parents do participate
in the IEP, Migrant hose
visitor serves as the
interpreter even though she
38y not be literate in
Spanish,

3] Varies greatly. Have seen
staffing and placesents

done without parents.
Parents don't realize that
children are being placed
in special ed as we know
it; they think it is just
spycial help. The parents
need to work during the day
and can’t cose to school.

t) Sosetisec sigran! hose
visitor or teacher iy sent
out to bring pareats in,
Districts don't usually
have evening eeetings or
noee visits,

)]

1)

3)

4)

3)

6)

7

h

1)

3

3)

Awareness. Lack of awareness of eulticultural and bilingual
issues aeong teachers and adeinistrators, Lack of coseiteent,
lack of funds,

Inappropriate eethods, Basic ed., CHl, and specia! ed. are
not being adapted to eeet the needs of LEP students. Supple-
eental tutoring turns out to be their basic education,

Level of support. Lack of services & stote & federa) support.
$500/child incents qualification but not service,

Parent involvesent, Parents are not eade to feel cosfortable
in schools. No bilingual stafi, Registration fores only 4n
English,

Preschopl transition. We don‘t know who is coming before they
get here,

Brop-outs. Migrant students are dropping out. No bilingual
support in sost coses: just o eigrant aide. One district did
not apply for sigrant funds. For students who do graduate,
Fittie help with post-secondary prograes.

Trained statf, Need certified bilingual teachers in each
district., Need to cossit basic ed. funds to bilingual
prograss,

Qiscrisination, The truth hurts but we need to face it and
change because the kid: won't succeed. rrobles is being desit
with by denial and hope that kids will sove elsewhere.

Appropriate services, Once identified and placed, there are
no dppropriate prograes. Special ed prograss offered are not
sppropriate for bilingual and LEP students. Special eod
teaching techniques are very good, but students need
instruction in basic skills tought in Spanish. Wice to have
services without the latel.
Bilinqual classrooes. To identify and place appropristely,
need o tedn to detide if child has & handicapping condition
or 1 LEP. Tean should represent special ed, dilingual, and
ESL. Bilingual clessroos would be & good place to observe
child, After a tise of observing child, easier to decide if
he needs special ed or 3¢ his educationa] deficits are the
result of the language difference.
No basic education funds, Migrant prograss are supplesental
yet this is the only appropriate service bilingual students
receive, Districts do aot cossit basic ed funds for
appropriste services.
Saffing. Trained staf! for assesseent and instruction are
not ‘2 all districts. When Filingual staff are present, their
expertise Loy not be used in regular classrooe,
Drop-suts. Very high. Students placed inappropriately in
specidl ed dre aware that they don't belong. !f retained for
one year, - . .hance of dropping out; 1f retained for two
years, 951 chance of dropping out. .

' ’ 11,




Regional {cont.)

sional/lisisons,

Indian children,

B} 1 an not sure of the
rotionale, Fear of the
unknowun, Dollars are an
issue in special ed.

11 people don’t know about
o culture they should
dlways ask and never adke
sssuaplions.

(8) (9} (10) (11}
Inforaants Trafning of special education 3} 8, cisl ed, eligibility a} Parent participating in MEP? Unigue probleas and solutions,
staff. based an professiondl judg- § b} How frequent?
aent? ¢) Accomaodations,
b) Retionale,
Tribal None, Need aore inservice on 3) Many school psychologists t) | reconsznd that ~tcomoda- | 1) Comsunicetion. The key to success is communication between
Educator tribal education. Special ed. seen to feel it is tions be made through the tribes and school districts,
Regional Could use aore paraprofes- isportant not to label Title VI paraprofessionals. | 2} Qrop-puts. Majority are dropping out. With pregnant sothers

3

4

3)

b)

sbout 502 drop out,

Alternative hioh schools on reservation. It is a viable
alternative becouse it gives thes support. So sany Indian
adolescents cone froa dysfunctivmal fanilies.

Preschool. Must begin early and address needs of faaily and
child, Parents not aware of services available. Need progrems
for non-special ed. "at risk” thildren, too.

Need certified alcohol counselors. M Tndian College is
training these,

Parenting 23 Prevention Progras, Provides historical
perspective on the jmpact of policies like boarding sthools
and the resulting dysfunctional femilies. This historical
aspect is ispurtent for those educating Indian students,
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