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ABSTRACT

The 1990-91 Annual Report for the Learning Center, South Plains College,
Levelland, Texas, contains a description of changes in the Learning Center
since the last Annual Report (1987-88) was published. These changes include
(a) the implementation of a statewide program for placement testing,
advisement, remediation, and evaluation {the Texas Academic Skills Program),
(b) the realignment of remedial English and math within their own departmental
boundaries with the responsibility for reading remediation, study skills, and
developmental communications residing within the Learning Center’s domalin, and
(c) a change in the Learning Cer*er’s reperting mechanism. This report also
describes the Learning Center’s course-based instructional component,
statistics profiling the population served by the Learning Center in 1990-91,
the activities of the professionals working In the Learning Center, and
miscel laneous activities. A brief evaluation of Learning Center 1990-91
activitles and a 1ist of goais for 1991-92 also are given. Finaily, the
report provides commentary on some of the more significant issues assoclated

with each of these topics. In clouing, speculation on trends for the future

are of fered.
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MAKING A DIFFERENCE: THE 1990-91
LEARNING CENTER ANNUAL REPORT

The Learning Center is an academic support activity providing reading and
study gkills course-based Instruction, peer-tutoring,
computer-ajded-instruction, workshops and seminars, and independent-study
opportunities to the students at South Plains College, Levelland. This Annual
Report provides an update on changes in the Learning Center, a description of
Its course-pased instructional component, statistics on its overall operation,
a description of its professionals and their activities, a l1isting of other
activities supported by the Learning Center, a brief evaluation of its
operation, and its goals for the future. A summary with commentary also is

provided,

Introduction

In 1987, the SPC Learning Center‘s Annual Report, entitled, *A Commitment
to Literacy," provided a comprehensive description and record of the academic
support services provided to students at the college. Since 1987, the
Learning Center has seen many changes, including (a) the implementation of a
state-mandated program of required assessment of basic skills in reading,
writing, and math, and required remediation of pasic skill deflciencies, (b)
the reorganization of the Learning Center with remedial English courses row
primarily the responsipility of the English Department and remedial math
courges now primarlly the responsibility of the Math Department, and (c) the

assignment of the Learning Center staff and faculty to the Dean of Students
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Office rather than the Vice-President of Academic Affalrs Office. The

following sections will explain and/or comment briefly on each of these

changes,

Ihe Texas Academic Skills Program

In 1989, the Texas Acacemic Skills Program (TASP) was implemented through

leglslative mandate and became effective policy for all public colleges and
universities in the state. In essence, the TASP has five components: 1,
mandatory assessment of all students entering a Texas publlc college or
university for the first-time in the fall 1989 or thereafter, except those
students entering an occupation.] program requiring fewer than 9 hours of
baslc educatlion courses; 2. mandatory particlpation in remediation for all
students who fail to pass a portion of the test of reading, writing, or math
skills; 3. mandatory advigement/placement for all! undergraduates; 4.
tracking/monitoring of each cohort class beginning college in September 1989
and following, including TASP Test performance, participation In remediation,
and subsequent performance in college-level courses; and 5. evaluation of
assessment, remediation, advisement, and tracking procedures.

To date, the effect of TASP on Learning Center programs has been minimal:
for example, the number of stugents icentified by TASP as needing reading
remediation has peen substantially lower than the number identifiea in the
past when the “"Nelson-Denny Reading Test* was the placement test used: A
report released by the Texas Higher Education Coordinating Board indicated
that of the 1,082 SPC students taking the TASP test in 1990, 63 percent (on
both campuses) passed the TASP reading test. On the Levelland campus alone,

between 78 and 80 percent of students taking the TASP passed the reading

~J
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portion. In centrast, when the "Nelson-Denny Reading Test® was used as the
placement test, only 49 percent of the students read at or above the
callege~level (fall 1988); 17 percent read below the ninth grade-level. In
simple terms, the TASP reading test is probably identlfying those students at
greates. risk ot having reading deficiencies (or those reading at ninth or
tenth grade-lsvel),

Because fewer students have been ldentified as needing remediation in
reading, even mandatory participation in remediztion has not significantly
increagsed the number of students taking reading courses. There are two
reasons for this outcome. First, prior to TASP when reading remediation was
only recommer:ded (and not required) about 36 percent of those identified as
needing remediation enrolled in remedial reading courses; for example, in
'1987~88, 218 students enrolled In remedial reading courses. In the first year
of TASP implementation (1989-90), only 256 students enrclled in reading
remediation. In the past academic year (1990-91), 282 students enrolled in
reading remediation (a 10 percent increase over the previous year).

Another reason for the siight impact of TASP on reading enrollment is the
institution’s policy of requiring that students remediate in only one area at
a time if they fall more than one portion of the TASP test. For example, many
students who fail more than one portion of TASP will have highec reading
scores than math or writing scores. (More SPC students fail the math
part--only 54 percent passed in 1990--and writing part--61 percent passed in
1990--of TASP than reading.] In these cases, students are advised (or opt) to

enroll in a math or writing course corresponding to thelir lowest score on

TASP.
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Moreover, this practice has a loglical bhasis |n that students appear to
see math and writing as having direct tlies to required courses they will need
L0 take whereas reading Is a foundation skill, impliclt (versus explicit) to
the currlcuium. In other words, math I8 viewed by students as a prerequisite
to taking college algebra and writing is seen as a prerequisite for coilege
English.

Students also seem to have a better understanding of the importance of
math and writing than reading. This may be partly due to the fact that
students’ past experience with reading programs in high school and junior high
were often exercises In word and pattern recognition with little cpportunity
for critical thinking, logical analysis, and creative reflection. In other
words, students often think of reading as nothing more than word recognitlon
and prondnciation. Thus, it is not uncommon for even a very poor reader to
argue, “But, I can read.* G5tudents’ reluctance to take a reading course may
also be partly attribited to stucents’ peliefs that reading Is not fungamental
to academic success.

In a survey aoministered by the Director of the Learning Center to 11:
students voluntarily attending a short seminar on reading improvement in the
fall 1990, 58 percent of the students replied that they did not regularly read
their course textbooks even though 70 percent indicated that they believed
their professors expected them to read the texts. When asked to choose among
four options (that reading was very important, Important, somewhat Important,
or not important), only 25 percent of the students said that reading was very
Important to their college success and only 28 percent said that reading was
important. The majority of students (58 percent) responded that they read

less than 50 pages per wiex from texts and only 7 percent read more than 150
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pages per week. The survey results appeared to conflrm anecdotal reports from
former stucents who have indicated that their biggest adjustment in moving
from the community college to the four-year college or university was the

Increase in reading load.

Shifting English and Math

In the spring 1989, the Director of the Learning Center proposed
re-organization pertinent to the implementation of TASP, specifically, that
all English courses, both remedial and college-level, be tauch: in the English
Department and that ali math courses, both remedla! and college-lavel, be
taught in the Math Department. There were several reasons for thls proposal.

First, in the past, the Learning Center had been respongible for
providing instruction for only a portion of the remediation In English and
math; for example, only two to three sectlons of remedial English u 're taught
by Learning Center faculty and only the basic arithmetic course (Math 033) and
the math for vocational nursing students (Math 012) were taught by Learning
Center faculty; the proposal was aimed at consolidating ali English and math
Instruction.

Second, because Learning Center faculty were not considered a part of the
English and math faculties, they had little access to Information or support
from the English and math faculties. This means that communication was
sometimes amiss or lacking. It was belleved that better continulty between
the remedial and college-level courses would be achleved if faculty in a
department wWere responsible for both.

Third, faculty routinely assigned to teach only remedial courses often

suffer from teacher "burn-out.® The problems associated with dealing with

0
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only those students who have serious skill deficlencies (and often learning
disapllities) was often brought to the attention of the Learning Center
Director. The proposal aiso aimed at allowing faculty to have the opportunity
to teach both remedlal and college-level courses pertinent to thelr academic
preparziion and training.

Fourth, Learning Center faculty traditionally were not considered
faculty, ever wnen they assumed full-time teaching responsibilities and even
though they possessed equivalent (or sometimes superior) credentlals to
faculty In other departments/programs. The proposal also was offered in hopes
of securing faculty status for Tearning Center faculty and their access to the
same beneflts accrued to other faculty members of thellnstltutlon. ’

The effect of the proposal was its approval and the achlievement of its
stated goais. Thus, the Learning Center assumed responsibllity for the
reading and study skills Instruction of students, including remedial and
college-level reading courses and the College Success Course. In regard to
readlng, the Learning Center offers a two-hour vocabulary development course
(remedial--RDG C26), a three three-hour course sequence in comprehension,
vocabulary, and study skills (remedial--RDG 030, 034, 035) with courses
offered at three dlfferent levels of difficulty, and a three-hour
colleor-level reading course emphasizing analytical reading and critical
reasoning skills (RDG 133),

The Coliege Success Course (CSC 031) |s a study skilis and interpersonal
skiilg development course designed to increase student retention. Materlals

used are provided by College Survival, Inc. [Becomlngﬁa Master Student ig the

text.l. In 1989, the Academic Counci! approved that the course be strongly

recomnenged for sturdents on academic probation at the institution. The course

11
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ls required for students returning to the institution from academic suspension
or upon recommendation by the Admissions Committee.

The need for an additional course was substantiated when it became
apparent that several students narrowly missed passing both the reading and
wreiting parts of the TASP test and that some students passed the highest level
remedial writing coursc (ENG 0302) without subsequently passing the TASP
wreiting test; thus, English 038 also is offered by the Learning Center.
English 038 is a course compbining both reading and writing skills. Sinze all
reading courses adopt a whole-language approach, English 038 is unique only In
that it provides students with an opportunity to develop in-depth
higher-level, analytical reading and reflective writing skills.

In the summer of 1990, a three three-hour course sequence in
developmental ccmmunications was developed by the institution, and the
Learning Center hired a faculty member with ESL credentials. Therefore, once
a need for ESL instruction was established by the faculty and advisors, the
Learning Center began offering a section of developmental communications (DC

032) for international students.

Reassignment to Student Services

The reassignment of the Learning Center from the Vice-President of
Academic Affairs Office to the Dean of Students Uffice was not without
difficulty. However, the move has been beneficlal for the Learning Center in
significant ways.

First, the Learning Center has received increased administrative support
from the Dean of Students Office. For example, the physical ~nvironment has

been made more attractlive and more conduclive for student learning with the
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acquisition of new desks and chairs for the computer lab. Posters for the lab
areas were aiso purchassd. Maintenance of the physical facllities also has
been Improved.

Second, there has been an improvement in employee relations in the
Student Assistance Center especially between the staff In the Dean of
Students Office ana the faculty in the Learning Center. There ‘s an apparent
spirit of camaraderie and cooperation, making the workplace more pleasant and
efficlent,

Although numerous drawbacks to the re-assignment were identifled at the
time of the decision (and many of these have materiallized as predicted), the
Learning Center faculty anc staff unanimously agree that the beneflts have
been worthwhile. At this time, the Learning Center does not seek a change to

Its former position within the organizational framework.

TASP Remediation Outcomes

Since the implementation of TASP, 538 students have enrolled in reading
remediation. In the fall 1989, 165 enrolled In remediation; of the 7%
participating in the highest level of reading remediation, 58 were successful
as evidenced by (a) passing the reading part of the TASP test |f
TASP-required, or (b) passin; the coursework if TASP-exempt. This produced a
76 percent success rate for the reading program.

Only 91 students enrolled in reading remediation In the spring 1990; of
the 36 enroilea In the highest level of remedlation, 28 were successful. This

produced a 78 percent success rate.
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In the fall 1990, 169 students enrolied in reading remediation; 64
participated in the highest level of remediation (RiG 035 or RDG 026). The
success rate (passing TASP) of those students was 88 percent.

In the spring 1991, 113 students were enrolled in reading courses; 67
were enrolled in the highest level of remediation. Of these 67 students, only
27 completea the coursework and took the TASP test during the spring 1991
semester. Of the 27 who took the TASP test, 19 passed for a success rate of
70 percent. Specifically, 21 of the students who completed RDG 035 took the
TASP test and 14 passed (71 percent). Since during the Spring semester
students could have taken the test in February (after less than one month of
instruction) or in April (after three months of Instruction), more students
were expected to pass the TASP reading test if they tested in April. This
expectation was fulfilled. Of the 15 studente who took the test in April, all
but one passed (93 percent). Of the 15 students enrolled in RDG 026, 6 took
the TASP test during the spring and 5 passed (83 percent).

Examining the impact of the one course designed to address both the
reading and writing remediation needs of students, of the 68 students enrolled
In ENG 038 during the spring 1991 semester, 22 took the TASP test during the
spring. However, 2 of those who tested failed the course. Therefore, of the
20 who completed the course, 18 (90 percent) passed the reading part of TASP
and 15 (75 percent) passed the writing part of TASP. Of the 2 students not
passing the reading part, 1 tested In Febru..'y and 1 tested in April. Of the
5 students not passing the writing part, 3 tested In February and 2 in April.
In sum, of those testing in April, all but | passed the reading test and all

but 2 passed the wciting test. These data yleld an adjusted success rate of

Ry
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88 percent for the ENG 038 course In remedlating reading and writing skl!ll
deflciencies.

In conclusion, of the students enrolled in the highest leveis of
remediation (RDG 035, 026 or ENG 038) in the spring 1991, 37 (78 percent) of
the 47 students taking TASP passed the reading part. This 78 percent success
rate contrasts with the 88 percent success rate for students enrolled in the
highest level of remediation passing the TASP in the fall 1990. This iowered
success rate, in part, may be explained by noting ¢a) the low number
(percentage) of students participating in reading remediation takirg the TASP
test in April; possibly, if more stuaents had taken the test, more would have
passed and the overall success rate would have been higher; (b) the number of
students who entered the reading program in the spring with lower reading
skills than those who entered the program in the fall-and thus would be
expected to take longer to acquire reading proficiency; for exampie, the one
student enrolled in RDG 035 who did not pass the reading test in April scored
215 (out of the 220 required for passing): When this student {!rst entered
the institution, he was reading at about the seventh grade level (with a
Pre-TASP Test score of 42 percent, fall 1990); and, (c) the high number of
students misplaced in exit-level remediation, this resulting from perhaps a
too-flexible approach designed to convenience students even at the cost of
denying them the opportunity to recelve instruction at the appropriate level
of difficulty. To illustrate, the one student enrolied in RDF 026 wro did not
pass the TASP test had scored 181 in the fall 1990; a TASP =core between 200

and 219 is required for placement in RDG 026.




Page 11

Interpreting the Data

Several tentative conclusions can be drawn from these data. First,
students seem to benefit from early placement Into remediation. Two of the
students who had not passed the TASP test were yet on the Dean’s List at the
end of spring 1991. They had each been at the Institution for two semesters
and each had taken 6 hours of remediation (a 3-hour course each semester). On
the other hand, § students were on academic probation; two had been enrolled
for two semesters, but had not taken any remediation the first semester. (One
had been enrolled for one semester and had enrolled In a 3-hour remedial
course which he had falled, two had been enrolied for 4 semesters and had
completed 15 hours of remedlation.)

Second, students appear to benefit from appropriate placement in
remediatlon. Remedlal reading courses are designed to correspond to specific
TASP scores as an Indicator of the appropriate level of difficulty students
are prepared to handle successfully. When students are placed into the
appropriate courses (based on their TASP scores), they subsequently are
successful in passing the TASP test.

Third, students who require extensive remediation (such as the 2 students
who had completed 15 hours of remedial coursework) may be unable to make
sutficient progress in remediation to undertake and succeed in a collegiate
program of study. This inabllity may be the result of intellectual
incapacities to perform successfully at the col lege-level suggesting that
there is a performance “floor" pelow which remediation In college is
Ineffective, or this Inabllity may be the result of motivational or other
noncognlitive factors hindering students’ progress. The experlence of the

faculty working with these students suggests that in the 2 cases cited the

16
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lack of success was due to th. latter problem rather than the lack of
intellectual aptituae. Nonetheless, the expacted addition of an educational
diagnostician to the staff of the institution should aid greatly In making
these determinations ana in helping faculty to work effectively with students.
Since the Learning Center 18 not responsible for the math and writing
remedial programs, no data on student performance or success rates in these
two areas Is avallable for the Annual Report. Thus, the Learning Center Is
unable to compare its success with that of the other two areas providing
TASP-relevant remediation; however, through comparisons with other reading
programs in the state, the Learning Center has demonstrated a pattern of

exceptional success in helping students remediate reading skill deficlencies.

Statistics on the Pcpulation Served, 1990-91

Demograghics
The Learning Center served 2,403 students during the fall 1990 and spring

1991 semesters. Because some of the same students received services from the
Learning Center in both the fall and spring semesters, the unduplicated count
of students served is 1,502. This number is approximately 47 percent of the
entire student body (based on spring 1991 registration totals) at South Plains
College, Levelland campus.

By gender, slightly more males recelved services in the Learning Center
compared to females: 788 (52 percent) of the sti:dents served were male, and
714 (48 percent) were female. This is not characteristic of the student body

at the coiiege in that the majority of students enrolled are female.
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oy ethniclity, the majority of students served, as characteristic of the
student body, were Anglo (1,048 or 70 percent). Three-hundred and
twenty-three Hlspanics (21 percent) were served, and 109 African-Americans (7
percent) were served. Other ethnlc groups made up 2 percent of the total
served and Included 3 Orlental students, 5 Hatlve Amerlican students, and 14
internatlonal students. In regard to ethnicity, students served by the
Learning Center were representative of the student body.

The majority of students served were technical-vocational majors: 756
(50 percent)., Flve-hundred and thirty-flve students (36 percent) were
academlc-transfer majors, and 211 (14 percent) were undecided. Fifty-two (7
percent of the technlcal-vocatlonal majors) were enrolled in nontradlitional
programs, that is, female students were enrolled In programs that had more
than 75 percent male enroliment or male students enrclled In programs with

more than 75 percent {emale enro}lment.

TASP Status

In regard to the TASP status of students served by the Learning Center,
369 students (24 percent) were officlally exempt from TASP elther by (a)
earning three semester hours of college credit prior to September 1, 1989,
(344 students] or (b) enrolling in a certificate program requiring less than 9
general eaucation hours of college credit (25 studentsl. However, of this
exempt group, 10 dld take TASP (as a requirement for entering teacher
education programs), and 59 took the Pre-TASP Test (PTT) to provide placement
informatlon for courses at South Plains College. Flve students had signed
waivers at the time of reglstration stating that they had earned coliege

credit prlor to September 1, 1989, but without providing a transcript to that

Q ’8
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effect, and | of those students took the PTT. Three students took the TASP
test at another institution and passed, but the college did not receive their
specific TASP scores.

Of those students not exempt from TASP receiving Learning Center
services, 772 took the TASP test, and 466 (60 percent) passed all three parta
of the test., Three-hundred and six students (40 percent) failed a portion of
TASP, with 131 (43 percent) failing %he reading portion, 186 (61 percent)
failing the writing portion, and 205 (67 percent) failing the math portion of
TASP. ([NOTE: The percentages will total more than 100 since students could
fail more than one portion of the test.)

Two-hundred and ninety-eight (20 percent of the total served) took the
Pre-TASP Test for placement purposes and have not yet taken the official TASP
test (as of July 1991, For 55 (4 percent) of the students served by the

Learning Center, the institutional data base has no information on file

regarding TASP status.

TASP Scores

Seven-hundred and eighty-one studeats took the TASP reading test. The
vast majority of these students passed the test: 649 (83 percent) passed
whereas 132 (17 percent) failed. Seven-hundred and seventy-four students took
the writing test. Again, the mejority passed: 586 (75 percent) passed
whereas 188 (25 percent) failed. Finally, on the math test, of the 782 taking
the test, 575 (73 percent) passed whereas 207 (23 percent) failed.

For comparison purposes, 356 students tock the Pre-TASP Test (PTT)
reading test; the majority did not pass. Only 164 students (46 percent)

passed the test with a score of 70 percent or higher. Three hundred and
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flfty-six students took the PTT writing test, and 154 (43 percent) passed. In
math, 358 took the PTT and only 116 (32 percent) passed.

Although a number of factovs may be involved in the lower passing rates
for the PTT versus the TASP test, it is probable that better-prepared students
are more likely to take the TASP test; that is, they are more llkely to have
been counseled in high school to take the TASP test and are simply more
typical of coilege-bound youth. Also, they are more likely to seek out
information about tests for college, including ACT, SAT, TASP, and CLEP.
Underprepared students (or high-risk students) are much less likely to have
received information from high school counselors or to seek out Information on
their own; their ‘ack of academic skills often accompanies a lack of other
cognitive and noncognitive skills and contributes to the difficulty they face
In acnleving a college education--ag indicated by their low PTT scores.
Whatever factors or conditions are cited to explain the discrepancy between
TASP and PTT performance, the fact remains that students served by the
Learning Center who took the PTT were much lower-skilied than those who took
the TASP test. Simply taking the TASP test, then, may be construed as a

factor In favor of the student.

Pacticipation in TASP Remediation: Who Does the Learning Center Serve?

Qf the students served by the Learning Center, the majority were not
enrclled in remedlal courses. Only a total of 645 students--unduplicated
count (43 percent of the total gerved) were enrolled in remedial courses.
Two-hundred and fifty-five students (17 percent of the total served) were
enrolled in reading remediation, 418 (28 percent) were enrolled in writing

remediation, and 565 (38 percent) were enrolled in math remediation. Seven
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students were enrolled in developmental communications and 45 students
enrolled in the College Success Course. [NOTE: These last two courses are
not routinely recommended for TASP remediation.)

This means that the majority of stude ts (57 percent) served by the
Learning Center were not enrolled in course-based remediation provided in the
Learning Center, but rather, were recipients of tutorial services or
participants In Success Seminars or other workshop activities provided by the
Learning Center. Thus, the Learning Center’s primary function s not to
provide specialized remedial services, but to provide comprehensive academic
support services for the entire college population, especlially those students
who possess academic skills In reading, writing, and math sufficient for
normal progress in college, but who require instructional services beyond
those traditionally provided in the classroom. ([See the Attachment for a 1ist
of the students who received services in the Learning Center; this attachment
also gives by student name, the student‘s gender, ethniclity, TASP status,

major code, and relevant TASP/PTT scores. )

Faculty/Staff Activities and Accomplishments

The Director of the Learning Center, Gall M. Platt, esarned the doctor of
philosophy degree from Texas Tech University in May 1991. Selected other

prafessional activities in 1990-91 include the following:

OO
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-Advisor and Consultant, advisory commlttee for Brookhaven
College (Dallas County Community College Districy} ¢n a
federal ly-funded project to develop reading materials for nursing
students in community colleges;

-Presenter, three different community colleges (TSTI-Amarillo,
Howard College in Big Spring, and Col!in County Community College in
Plano) for a federally-funded project awarded to Northeast Texas
Community College for interfacing academic and technical skills for
taculty In technical-vocational areas and academic subject areas.
Also, served as team leader for the institutional team particlpating
In these activities,

-Member and SPC Liaison, Texus Tech University Women’s Studles
Council Steering Committee for the Ninth 2 wual Conference for the
Advancement of Women In Academia; served ae panel moderator at the
conference for a session on Women Making Connectlons;

-Speaker, TASP Panel at the Natlonal Institute of Higher
Education’s Annual Assessment Conference held in Washington, DC in
the summer 1990 C(invited by organization, one of three community
college professionals speaking at the conference):;

-Speaker, TASP Panel at the Texas Assoclation of Colleglete
Registrars and Admissions Officers Conference in the fall 1990;

-Co-host, Regional TASP Conference at Texas Tech Unlversity
(assisted TTU TASP Director in organizing the conference); also
served as a gession leader on TASP remediatlion;

-Presenter, the College Success Course at the Annual Conference
on Academic Support Programs (CASP) in San Antonio;

-Sex Equity Lialson for the Carl Perkins Technical-Vocatlional
activities;

-Participant (at own expense), Texas Junior Col lege Teachers
Association Conference in Dallas;

-Participant (at own expense), Statewlde Conference for Women
in Community and Junior Colleges in San Antonio;

-Particlipant, Vocational Equity Tralning Workshop sponsored by
the Education Service Center Region XVII in Lubbock;

-Received an invitation to participate in the Natioral
Leadership Institute, sponsored by the American Association of Women
in Community and Junior Colleges;
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-Member, Texas Junlor College Teachers Assoclation; Texas
Assoclation of Developmental Educatcrs; Amerlcan Assoclatlon of
University Women; American Assoclation of Women In Communlty and
Junlor Colleges; Natlonal Assocliation of Women In Bducation.

Glenda Shamburger achieved the rank of Asslistant Professor of Reading

during the 1990-91 academi¢ year. Selected professional activitles Include

the foliowing:

-Curriculum Developer, English 038;

~Curticulum Developer, speclal reading program for nursing
students (Plioted the use of materials developed at Brookhaven
College) resulting In a speclal section of Readlng 035 to be offered
in the fall 1991;

~Particlpant, CASP Conference in San Antonlo;

-Participant, "Be Here Now" Conference sponsored by College
Survival, Inc. in San Franclsco;

-Particlpant, TASP Reglonal Conference held at Texas Tech
Unlverslity; -

~-Particlipant, Reading/Writing Conference held at Texas Tech
Unlversity;

-Guest Lecturer, cognitive mapping In the College Success
Course;

-Member, Texas Junlor College Teachers Associatlon; Texas
Assoclation of Developmental Educz‘ors.

Anne Solomon, a full-time temporary reading teacher In 1989-90, was

employed as a full-time permanent reading teacher In 1990-91. Selected

professional actlvitles during 1990-91 include the following:

I
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~Conflrmed as Selected Presenter, 1991-92 Conference on
Academic Support Programs to pe held in Amarillo on the thematic use
of film In developmental writing courses;

~Curriculum Developer, Reading 026;

-Researcher and Writer, Sex Equlty grant proposal for Carl
Perkins Technical and Vocatlonal Act {991-92;

-Particlpant, Matching Missions grant-writing workshop held at
Texas Tech Unliversity;

-Participant, Vocational Equity workshop sponsored by the
Education Service Center Reglon XVII;

-Particlipant, In CASP Conference in San Antonio;

-Participant, TASP Regloral Conference at Texas Tech
University;

-Participant, "Be Here Now* workshop in Dallas:

~Member, U. S. Fish and Wild!i¢e International Leatherback
Turtle Recovery Expedition, U. S. Virgdin Islands;

-Counselor, Texas Tech Institute for the Gifted:
-Member, Texas Tech Women’s Stuciem= Council; Texas Junior

College Teachers Assocliation; Texas Association for D-velopmental

Educators; American Associatlion of Wemen in Compunity and Junior

Colleges.

Marla Turrentine, formerly an instructor in the intensive Engl ioh progeam
at Texas Tech University, was employed as a full-time permanent readirg
instructor in the tall 1990, Seiscted professional acitivities include:

=Curriculum Developer, developmental communications currlculum
to include activities for internationa!l students, such as clty
tours; presentations to students in elementary, middle, and high
schools and to study clubs; fleld trips to see current fiims, the
Texas Tech museum, and Carlsbad Caverns;

-Sponsor, 1991-92 International Students Club:

-Particlipant, CASP Conference In San Antonio;
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~Participant and Session Moderator, TASP Reglonal Conference at
Texas Tech University;

-Particlipant, *“Be Hers Now" workshop In Dallas;

-Guest Instructor, International College In the Cayman Islands,
summer 1991

-Member, Texas Junior College Teachers Association; Texas
Association of Developmental Educators:

-completed 12 hours of graduate study in communications at
Texas Tech University.

Deanna Hines, secretary in the Learning Center, completed her ninth year
In the position. Her professional accomplishments Include the development of
a comprehensive computerized tracking system for accountlng for student use of
Learning Center services and the Implementatlon of a computer)zed system for
the Tutor Program (scheduling appolntments and maintaining records on students
gerved, services recelved, and hours worked by tutors). She also particlpated
In & professional development seminir on communicatlion =kills for women and
led an exerclss on communicatlon styles at the Learning Center end-of-year

reftr.at,

Other Activities

As a department, tne Learning Center was involved in a number of
activities during the 1990-91 academic year. Below is a brlef list of some of
thege activities.

-All profeecional gtatf of the Learning Center attended the

1990-91 Annual Conference onh Academic Support Program in San
Antonio, Uctober i3-14, 1990.
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~-The Learning Center made arrangements for and promoted the
appearance of a speaker for the spring 1991 in-service program for
faculty, Dr. Matt Morrison of Abilene Christiar University.

-The Learning Center served as the Sex Equily )lalson for the
utillzation of Carl Perking Technlcal and Vocational Funds,
purchasing 3 sets of video programs for use In student and outreach
programs and subscribing to the National Counci! for Research on
Women.

-In an eff{ort to buiid bridges between the Learning Center and
other faculty, the Learning Center faculty hosted two luncheons with
other Instructional areas. The flirst lunch was at the Levelland
Country Club and Kim Williamson, Chair of the Industrial Technology
Department and his guest, Instructor Mike Carrollaird, discussed with
the Learning Center faculty the reading needs of students In their
department. The second 'unch was at the Moon Palaze restaurant with
Mlke Felker, newly-appolnted chair of the English Department.
Discusslons centered on cooperation between the Learning Center and
the English Department In remedlating studencs’ deficlencles with
language skills and preparing students to succeed within an
Increasingly rigorous English Depariment curriculum.

-The Learning Center hosted visiting teams of professionals
involved In TASP programs at two different Institutions. Dr. Mary
Broussard of Texas A & M led the first team, and Ms. Mariiyn
Lancaster, present Presideni of TICTA, from Western Texas College In
Snyder led the second team.

-All professional staff In the Learning Center particlpated in
the TASP Reglonal Conference, co-hosted by South Plains College and
Texas Tech University.

~The Learning Center taculty and staff presented numerous
College Success Seminars during both the fall 1990 and spring 1991
semester, specifically 8 seminars on 7 different toplcs were offered
durling the fall and 10 seminars on 9 different topics were offered
during the spring. in addition, during the spring, the Learning
Center Director arranged for 3 TASP Preparation Seminars, 4 Course
Preparation Seminars, ana 3 Career Preparation Seminars to be
presented. Speclal pregertations on college success were glven to
all students attending freshman orientation, 1990-91 and speclal
topic study skills workshops were conducted for students in both the
vocational nursing and assoclate degree nursing programs.

~Learning Center facuity spent, on average, 15 hours per week
with students |n private tutoring sessions.

~Learning Center faculty prepared reports to Faculty Aavlisors
each semester, giving advisors information on their adyisees’
progrees In remedlation and recommendations for fu‘ure coursework.
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-Learning Center faculty prepared and sent letters of
congratulations to all students participating in remedlal courses
taught In the Learning Center who subsequently passed the TASP test.

-Learning Center faculty Invited Instructional deans to visit
classes during the spring sewesters to observe remedial reading
Instruction and to promote admlnlstrators’ understanding of remedlal
readlng programs.

Evaluatlon
Thls sectlon on evaluatlon contalns qualitative versus quantitative
Information. The first section is a selectlon of professors’ comments
regarding the classes they taught In 1990-91. The second sectlon Is a
selectlon of students’ comments regarding the classes they took In the

Learning Center In 1990-91,

Facultz Comments

Faculty were asked to comment on thelr successes, fallures, and goals.

Thelr (verbatim) remarks are llsted below:

I need to return papers to students more quickly so that I can
uncover students who are not gcetting thelr papers In. A shorter
turn-around time might keep lax students on track.

Al! the students who passed the class made a 79+ average on the
vocabulary component. Thls |s quite an accompl | shment f-r students
reading on the 7th to 9th grade level who scored 35 on the first
test or who expressed dlisbeljef at the beginning of the semester
that they could possibly learn 500 new or unfamlllar words.

The annotat ing-mapp ing-summarizing sequence lessons were very
gifflcult but very valuable thls semester. Thls very methodical
approach to recitation of readlings forced the students to "Jump off
the page' and paraphrase for the first time. . . . My students
wrote more In thelr reading class thls semester.

I am golng to have students read more next semester. [ am
golng to conduct more Think-Aloud lessons with students and mode!
thinking processes during reading. I want to use the Discovery and
Intentlon Journal System (a success course technique) to force
students to recognize what they need to iearn and what they do.
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My general resolution is to continue to raise the level of work
and response I ask of uy students. My students this semester
responded very well to my heightened expectations. . . . I belleve
I am the only teacher they (my students) hac who discussed reacing
and its importance in her 1ljte.

I do dream of the day when we could offer a three-hour college
credit class in Greek and Latin roots. Also, toward the end of the
course (present two-hour remedial course), I intend to add increased
emphasis on linguistics. This semester my students began to show
heightened interest in the mechanics of language.

I plan to push TASP lab even more as a way for students to
teach themselves how to meet such requirements Independently and
successful ly.

The films I used in class had a positive result. Absenteeism
was decreased. Students seemed more willing and involved in turning
in written assignments. My goal |s to increase the Integration of
printed matter with the flims. . . . Generating ideas and the
energy It takes to write about them seems to me of primary

importance . . . [wel are going to evaluate students’ writing
samples the first day so we can re-direct students who are
misplaced.

I taught a lesson in 035 from my planned 133. The results were
great. This Is the first time . . . I have had an entire class
thank me for a lesson. They were excited--and it was a lesson on
reading poetry.

The things I did with my clagses that were good were: reading
a book in class, using Tactics for Learning, playing Bingo with
prefixes, suffixes, and root words, and giving homework passes. I
required my classes to read three books and to do an oral and a
written book report. If they had less :lian two absences, they did
not have to take the final. I also had student® teach and gave
students a computer printout with their grades.

I want to work at least one or two days a week on (vocabularyl,
and I would like to use more real-life situations in reading
classes.

Student Comments

As a program with a student-centered philosophy, the most valued
evaluation ls that received froimn students. Following are students’ comments

from standardized teacher evaluations administered in the fall 1990.¢1) All

Q ?8
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comments from a class chosen at random are given; no attempt was made to
select only positive remarks. (Grammatical and spelling errors were

corrected.]

She is very knowledgeable. 7/ I just let her know that she is
doing a good Job, being a teache.. / She is there to help when we
need it! / She always smiles and is a very exciting t2acher. /7 She
I8 ready to teach class. / Interesting subjects and good guest
speakers. Fun assignments. / She communicates well with us. This
class has he/ped me a lot with my other classes. / She helps when
anyone is in need of help. She Is very understanding. / We fell
behind schedule one time but she caught us back up.

She Is a very good teacher. / Always patient. / 1 think she
Is a very good instructor. She ls always ready for class. / She is
a wonderful teacher. / She has a good attitude and kiiows her
material. She is inspiring and helps motivate us. She helps us to
understand and helps us out with problems. She knowe what she is
doeing. / She explains everything very well. / She is helpful,
understanding, hardworking, and knowledgeable of her subject. /
She’s just a great teacher and is always willing to help those who
need it. / She takes time to talk to each of her students about
his/her weak points. She ls determined for us to pass the TASP
test. 5She also promised me help on Stuuy skills. / She has no weak
points, but I8 an overall good instructor.

She is willing to help us in any way she can. / She explains
what she is talking about very weil. If we have questions, she
helps us out. / She knows what she is doing and takes time to
explain things.

She has heliped us a bunch and she is easy to undei.stand. /
She usually helps with problem areas and tries to help with other
class problems if she can. / She is a terrific teacher and I have
learned a lot in this class. / She makes the ciass Interesting and
fun. / Her strongest point is that she is able to motivate the
students. / She Is knowledgeatle and makes students feel
comfortable. / She is always willing to help anyone whep we need
it. She knows everyone in the class individually and knows each of
our weak points and strong points.

(Note 1) Slash marks (/) separate comments from different students.
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Conclusions

Overall, the faculty and staff in the Learning Center rate the 1990-91
academic year as a good one. Enroliment was Increased in the spring 1991 over
spring 1990; increased enthusiasm and more positive attlitudes among students
were observed; and, better-prepared (higher-skilled) students were taking
developmental courses In reading and study skills. Many s‘udents appeared to
be intrinsically motivated to do well In thelr developmental courses and to
acquire college-level skillg; they wanted to learn more than just che minimal
skills required to pass the TASP test.

Reading faculty reported that students who were initially resistant to
taking a reading class often changed thelr minds once they realized what was
going to happen in the course. One stucent told a professor, "I Jjust feel
embarrassed to be taking this course.* The professor asked, “Should I be
embarrassed to be teaching this course?* After some discussion, the student
showed greater understanding of why reading is a fundamental skill, why
college reading is more than just simple decoding, and seemed to accept the
importance of taking a reading course. Another faculty member reported that
students, after completing an exit-level course and passing the TASP test,
often would ask if there were other courses available that would continue the
Instruction in reading they had recelved.

After attending the TASP Regional Conference held at Texas Tech
University in the early summer 1991, the facuity of the Learning Center
commented that they felt much more comfortable with what they were doing in
regard to TASP remediation than many faculty from other institutlions

indicated. They attributed their comfort level to (a) having received

30
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adequate and appropriate information about TASP policies and thus belng very
knowledgeable about the program, (b) having chances to interact wlth other
developmental faculty on campus about TASP Issues and concerns, and (c¢) having
at thelr disposal a full and varied curricuilum designed to meet the diverse

needs of students who have difficulty passing the TASP reading test.

Goals for 1991-92

At the Learning Center end-of-year retreat, the faculty and staff

deveioped the following organizational goals for 1991-92:

~-Establish a computerized learning center (with CCC and CEI
software) in order to meet legitimately the needs of truly
academically disadvantaged students and students with special needs;

-Provide an in-service professional development program to
increase reading awareness among faculty (emphasizing the skills
invoived in coliege-level reading and students’ att!tudes about
reading that can be influenced by instructors’ behaviors);

-Contirue precedent established cf inviting departmental chairs
and faculty representatives to lunch to discuss connections between
the Learning Center and Instructional departments;

-Offer assistance in evaluating writling samples from Pre-TASP
Test to provide more accurate placement guidelines for students who
need writing remediation;

-Use the alternate form of the Pre-TASP Test (reading section)
as an exit test for RDG 030 and 034 and as a preliminary indicator
for RDG 035 and 026;

-Convert the independent-study lab into a TASP Lab, stressing
materials and aids to help students study for and pass the TASP
test;

31
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-Offer professional development workshops for Learning Center
faculty (with the possibility of inviting other interested faculty)
on the following topics:
-Meeting the needs of handicapped students (Coordinator of
Services
for Special Populations, TBH);
-Advisement (Claudine Oliver, presenter);
-Meeting the needs of learning disabled students
(Diagnostician, TBH);
-SAC Resources (all SAC personnel).
Conclusions
In this 1990-91 Annual Report, changes in the Learning Center since the
last published Annual Report (1987-88) were described. These changes included
the implementation of a statewide program for placement testing, advisement,
remediation, and evaluation (the Texas Academic Skills Program, TASP), the
realignment of remediai English and math within their own departmental
boundaries with the responsibllity for reading remediation, study skills, and
developmental communications residing within the Learning Center’s domain, and
a change in the Learning Center’s reporting mechanism. This report also
contains a description of the Learning Center’s course-based Instructional
component and the statistics describing the population served by the Learning
Center in 1990-91. Following the statistics section, a description of the
activities of the Learning Center professionals and miscellaneous actlvities
was presented. Finally, a brief evaluation of Learning Center 1990-91
activities and a list of goals for 1991-92 were given. This summary will
recount some of the highlights of selected sections and provide commentary on

some of the more significant lssues assoclated with those sections. In

closing, speculation on trends for the future will be offered.

w
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Changes: Are They Working?

TASP Issues. Because of Its responsibility to provide remedial reaaing
Instruction for the students of the college and Its historic role in providing
most of the remedial activities for the Institution (prisr to fall 1969), the
Implementation of TASP was a charge accepted by the professional staff of the
Learning Center. Phllosophically, the staff agreed that academic standards
were eroding and that increasing numbers of students were entering the
Institution lacking basic s:ills In reading, writing, and math. The staff of
the Learning Center had been involved in the placement testing of all entering
students prior to the implementation of TASP and had Seen firsthand the
effects of an open-admissions pollicy and the reluctance of faculty advisors to
recommend remediation (even when clearly indicated by placement tests) when
their own course enrollments (and thus their own jobs) were dependent on
advising students to take college-level courses--whether or not students were
prepared for such courses.

This does not mean that the Learning Center staff did not have
regervations about the use of the TASP test (even though the Director of the
Learning Center served on a statewide committee for the implementation of the
TASP). For example, the use of a single measure to indicate students’
readiness for undertaking collegiate study seems questionable; other factors
should be considered, However, determining what factors should be Included
and how to weigh those factors are problematic lssues: High school grades
vary widely and sometimes fail to reflect students’ true academic preparation;
most students entering the institution have not taken college entrance tests
and thus those measures are not avallable. In fact, most students entering

the institution supply minimal Information and often TASP (or PTT) scores are
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the onl; information available upon which to base course recommendations.
Along similar lines, a problem with using the PTT for course * .cement ls that
locally only the multiple-cholce part of the writing test has been used and
students have not been asked to provide a writing sample, the best indicator
of a student’s readlness to undertake college English.

Second, the staff questions the level of difficulty of the TASP reading
test. Very high passing rates on the TASP (and PTT) reading test suggests
that it lacks the rigor of the “Nelson-Denny Reading Test.* In fact, the
Director of the Learning Center served as chair of the readlng commlttee for
TASP (1989-90) and was under the impression that the test would increase In
difflculty as the program got underway. Questioning the leve! of difficulty
rests on more than the simple comparlson of TASP (and PTT) with the
“Nelson-Denny Reading Test* and the professional opinion of the reading
faculty that the test is too easy. There are still large numbers of students
referred to the Learning Center because they are not performing well in
courses; upon inquiry, the majority of these students report that they do not
read thelr textbooks because they find the reading difficult, An oplnion
survey also indicated that students are reluctant to read texts. Therefore,
it appears that many students who pass the TASP reading test lack suffliclient
reading proficiency to comprehend college-ievel texts.

The Learning Center staff aleo have observed other difficulties In the
successful implementation of TASP beyond the issues assoclated with the test
Instrument itself. The TASP is a complicated and far-reaching program, and
many facuity (especially faculty advisors) do not fully understand the progcam

and its policies. Therefore, misinformatlion is rampant. Students resent
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being told one thing by their faculty advisors and something else by an
administrative office (whichever office that happens to be).

The lack of understanding of TASP Is not only due to the breadth of the
program and its numerous components, but also due to faculty’s own perceptions
that the TASP is a threat to course enrollments in their instructional areas.
If too many students are required to participate in remediation, the number of
students in their own programs might be seriously reduced. Hence, instead of
desiring to see that students successfully participate In remediation, some
faculty merely seek to help students evade remediation.

This philosophical approach is not only characteristic of faculty. Some
adninistrators also have interpreted the TASP as unwelcomed state Interference
in Institutional policy and a loss of local control. Complying with the TASP
has been !nconverlient (and costly) in that more Sophisticated record-keeping
and tracking have been required, course guidelines and standards have had to
be examined, and local policies have had to be developed to deal with specific
issues of TASP implementation. The workload in several departments or
programs has increagsed as a result of TASP; for example, the Dean of Students
Office has been made responsible for calling in those students who fail to
attend required remedial classes and for providing them with counsel ing and/or
withdrawal from the institution. The workload in the Counseling Center, the
Learning Center, the Registrar’s Office, and the Computer Center also has
increased.

The point of concern here is that the successful implementation of new
programs is largely dependent upon adminlistrative support, expeclially the
support of top-level administration. With any new program, when

administrators not only fall to support the program, but are openly
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antagonistic, faculty can be expected to follow sult. Consequently, there is
a philosophlical barrier to the implementation and success of the program as
well as numerous practical barriers.

Moreover, the Learning Center professional staff have been concerned
about administrator/faculty attitudes towards remediation, especially as
reflected by local policy which (a) requires that students remediate In only
one area at a time, even when students have failed all three parts of the TASP
(or PTT), (b) generously allows for noncourse-based remediation, even though
the Instructlional departments have produced data indicating that
noncourse-based remediation is ineffective for most students, and (¢) falls to
follow through with consequences when students fail to comply with mandatory
remediation. For an example of this first concern, students who score low In
all three basic skill areas (reading, writing, and math) must begin
remediation at the lowest level In each skill area; this usually amounts to a
total of 27 semester-credit-hours of remedlation required by the student. By
taking one three-hour course each semester, the student will need nine
Semesters to complete the program of remediation; few (1f any) students
lacking basic skilis will be able to persist in college for nine semeaters.
Moreover, as often Is the case, the student takes an entry-level reading
course, the next semester a math course, the next semester an English course,
and so forth; by the time the student takes a mid-level course, it has been
two semesters since he or she took the entry-level course and, often, the
student has not retained important information taught in the entry-level
course. This practice, indeed, traps the student and delays--if not

prevents--his or her ever acquiring the necessary sklills to do college-level

work .
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To explain the second concern, faculty responsible fcr reading, writing,
and math instruction have examined the success of non-cours:-based remediation
and found 1t to be ineffective for the majority of students. In fact, it Is
usually the nontraditional student (older and very highly self-motivated) who
already has completed entry-level remediation (and sometimes mid-level
remediation) wht is able to continue a remedial program on an
Independent-study or guided study (non-course-based) basis. For example, In
the summer of 1990, several individuals were referred to the Learning Center
to participate In non-course-based reading programs; only one student
complisd. Subsequently, he passed all parts of the TASP (even though he was a
GED student who had completed only four years of formal education). The
majority of students served by South Plains College, Levelland, especially
recent high schocl graduates, do not have the motivation or self-discipline to
suc.eed In non-course-based proarams of remediation.

To lllustrate the third concern, iocal pollcy (as required by state
policy) states that when students fall to participate in required remediation,
they are supject to institutional withdrawal; but, in more than one case,
students have stopped participating in remediation without being withdrawn
from the institution. Unfortunately, it seems that the application of policy
has been lax for some students and rigorous for others. Students naturally
are confused and belligerent when rules and regulations are unevenly app!ied.
While the Learning Center stafi would allow that even under the pest of
circumstances, cierical errors and management mistakes will occur through
oversight, these incidences ..ave involved individuals and situations brought

to the attention of those in charge. These recurring episodes have had a
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somewhat demoralizing effect on the faculty charged with the responsibllity of
providing remedial instruction,

For the most part, the TASP, although not a program without flaws, is a
necessary counterbalance to the open-admissions practices of public colleges
and universities in Texas. Most institutions are reporting that the
implementation of the TASP is going along smoothly even as specific problems
and lssues are examined. While the TASP may be revised in the future, it is
unlikely that its need will be eradicated any time scon. Performance of high
school students on the standardized exit test used in Texas (the Texas
Assessment of Academic Skills, TAAS) indicates that increasing numbers of high
school students are having difficulty mastering the basic academic skills.

Departmental Shifting. Although it .3 too early to evaluate the
effectiveness of the realignment of English and math within their departmental
structures, preliminary analysis suggests that the move has been beneficial.
One benefit already evidenced has bsen the creation of the Math Lab.

Organizational Structure. When the administrative reporting mechanism of
the Learning Center was changed from the Vice-President of Academic Affalrs to
the Dean of Students, numerous reasons against the move were presented to the
President of the institution, the primary reason being that the Learning
Center was an academic unit, employing faculty es professional statf, and
responsible for Instructional activities. The Learning Center, regardless of
reporting channels or organizational structure, is an instructional unit.

Various subcommittees working on the implementation of TASP and examining
formats for the delivery of remedial instructlion explicitly recommended that
academic support service personnel report directly to the chief academic

officer for the institution (TASP Implementation Cummittee Recommendations,
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1988-89). Moreover, the move was inconsistent with gsystemwide organization
and structure In that on the Lubbock campus of the Institution, academic
support services do report to the Dean of Instruction. However, once the
appeals were denied and the decision was made final, It was accepted by the
Learning Center professionais. Under present circumstances and due to the
specific personnel involved, the change in reporting channels--although not
without difficultles--has pbeen positive. Adminlistrative suppert, already

noted as a crucial element, has been much improved under the Dean of Students.

Course-Based Remediation: Does It Work?

Based on the Learning Center’s experiences in 1989-91 with TASP-relevant
reading remediation, remediation does work. If students are correctly placed
in appropriate course-based remediation, 88 percen’ Cor more) of those in
higher-level vemedial courses can be successful (or can pass the TASP reading
test). The probiem, as previously identified, Is attalning correct placement.

For those students who have low TASP (or PIT scores) and/or who enter the

institution reading below the seventh grade-level, the outlook is not as

bright. In most cases, these students (about 9 percent of those requiring
remediation) will need three semesters of reading remediation before their
deficlencies fully can be addressed. When students enter the institution
already thinking that a semester of reading remediation “doesn’t count® (for
college-level credit) and is delaving them in pursuing their goals, lg It
reasonable to think that they can sustain remediation for three semesters?
This problem is further compounded by the concern already voiced that these

students tend to be weak in all three academic areas.
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Furthermore, there is usually some dramatic reason for a student to enter
college at such a low level. Often, the student has serious learning
disabilities, low general intelligence, or a pervasive history of academic
fallure, and thus, very low self-esteem. Many times noncognitive and
affective factors seem to play as important a role in the student’s success
(or lack of success) as his or her cognitive skills. In most cases, reading
skills can be improved through remediation although it is doubtful that at an
entry-level below seventh grade, the student’s skills can be increased to the
college-level.

Troubling also is the fact that some students can (and do) succeed in
their college-level courses even when they lack college-level reading skills.
The barrier for these students then is passing the TASP reading test (without
which they cannot graduate) and the TASP requirement for continuous
remediation until they pass all parts of the test. The barrier should not be
a test, but should be coursework at an appropriate level o: difficulty with
reading requirements accurately refleciing “college-level® study. An implicit
goal of the TASP ls to raise the standards of the college-level curriculum,
but with texiibooks increasingly *dummied down* and Instructor® more reliant on
testing over lecture (versus textbook) material, the effect of increasing
academic standards may be a long time coming.

Nonetheless, for the majority of students (91 percent), reading
remeciation does work, especially for the 52 percent who need the
highest-level (or exit-" .vel) remediation. In many cases, these students are
readers who have not valued reading or who have not found it necessary to read
inuch or often in order to obtain their school goals. When they learn

cognitive and metacognitive strategies to increase their reading vocabu) ~.cy,
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comprehension, analytical and reasoning skills, and study skills, they are

exclted about reading.

Population: Who Was Served?

The Learning Center, as an academic-support activity, is not only
involved in remedlal instruction, put the majority of students served by the
Learning Center are those not requiring remediation, but seeking specialized
agsistance to support their success in college. In 1990-91, the Learning
Center served 1,502 students (unduplicated count); only 646 students were
required (on the basis of their TASP or Pre-TASP Test (PTT) scores to
participate in remedliation.

Demographic characteristics reveal that the Learning Center serves all
students at the institution. The majority of students served were Anglo,
fcllowed by Hispanics, then African-Americans, representative of the student
body. More males than females received services, contrary to institutional
enroliment. Also, more technical-vocationai majors were recipients of

services, contrary to the institutional enrollment pattern.

Looking Ahead: What Does the Future Hold?

The function of the Learning Center is at least two-fold: First, the
Learning Center provides academic support services to all students enrolied at
the college; second, the Learning Center provides remedial instruction in
reading (and study skille and developmental communications). In consideration

of this two-fold function, some observations pertinent to each role are

of fered.
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Academic Support Services. Colleges and universities have provided
academic support services to students since open-admissions policles were
adopted by public Institutions in the early 1960‘s. Maxwell (1979) commenting
on the 1960s through 1980 in higher education noted that colleges, alded by
government funding and pressured by politics, opened their doors to low-.ncome
groups, especially women and minorities that were underrepresented in
academia; open-admissions policies were instituted by most two-year and many
four-year colleges. Throughout the country, colleges created learning centers
and tutorial programs--at first to aid minority students, but later to serve
other students as well.

The TASP, as state-mandated pclicy for higher education in Texas, also
lends credence to the importance of academic support programs for students.

In fact, the Texas Higher Educatlion Coordinating Board has asked the 1990-91
leglslature to earmark special funding for noncourse-based remediation for
TASP, presumably with the funding going to tutorial services,
computer-aided-instruction, workshops, seminars, and so forth.

The Learning Center remains committed to Its original mission. As set
forth in the 1987-88 Annual Report, the Learning Center staff belleve that
inalviduals, regardless of their present proficiency, can continue to develop
higher-level and more efficient skills, and is dedicated to offering services
to all students who wish to further develop their skills, including those
students with better-than-average abilities enrolled in advanced courses.

Remeaiation. The need for remediation seems to be a fact of life in
American higher educatlon. Numerous studies have revealed that betwer
one-third and one-half of all students entering higher education have serious

skill deficlencies in reading, writing, and/or math and require remedial
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assistance (Doyle & Kearns, 1991; Skinner 8 Carter, 1987). For example,
Samuelson (1991B) suggests that although in 1990, 81 percent of college
freshmen had a B average or better in high school, only 5 percent of high
school seniors were ready for college math,

Thus, in order to give students a chance of success in college,
especially in the growing number of technical fields requiring math and
science coursework, remediation is essential. A recent editorial in a local
newspaper concluded that remediation in college i{s a “textbook case of the end
Justifying the means* (Lubbock Avalanche Journal, June 23, 1991).

However, the need for extensive remediation in college le not without its
critics. Some have called for stiffer high school prerequisites required for
college admission (Samuelson, 1991A), college admission standards denying
entrance to those students who do not meet the college-level criteria, and for
required remediation to be exempt from federal and state student financial aid
funding (Finn, 1991). To explain, Finn argues, "If enough people find
themselves spending extra semesters and more of their own money on what
amounts to a belated secondary education--one that would be completely free |f
completed while in school--the word would quickly reach schools, parents, and
young siblings."

As Texas lawmakers consider how to fund higher education and institutions
face inevitable budget cuts, it is only a matter of time before the question
of remediation in college is addressed again. The 1987 Texas legislature
approved the need for remediation in college in acknowledgement of the
importance of access to higher education for groups that had been previously

denied educational opportunities.
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Open-admissions practices dictate a need for remediation. But, will the
legislature question the wisdom of open-admissions practices? Will
open-admissions with access to virtually all individuals--regardless of
ability to benefit--become too expensive for the taxpayers of Texas? This
issue will definitely impact on the future of the Learning Center and its role

in college remediation.

Concluding Remarks: What Elge?

In the last Annual Report, several issues were raised as affecting the
future of education and the Learning Center. Many of these issues are still
relevant today.

Back then, the first issue raised was the whole notion of critical
literacy. Richardson, Fisk, and Okun (1983) had defined critical literacy as
“the hallmark of collegiate study. . . . (requiring) clear articulation of
educational goals and the development of higher levels of thinking. It
requires independence and self-direction* (p. xii). Although the public
seems to have tlred of hearing about problems with public education, the
problems have yet to be effectively addressed. The TASP may address basic
academic skills, but there is too little attention given to the need to
evaluate present academic standards and teaching methodologies that are
teacher-centered rather than student-centered and which focus on students
performing a minimum of perfunctory tasks (such as multiple-choice tests)
instead of requiring analysis, synthesis, application, and evaluation (through
more elaborate and creative assessment). <Critical literacy is not yet a

standard for community college education.
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Other concerns of the Learning Center in earlier years were the
Increasing number of “speclal students* enrolling at the institution and
requiring extensive and specialized assistance and the increasing number of
requests from nonstudents. These concerns are just now being addressed by the
institution with the creation of positions for a Special Populations
Coordinator and an Educational Diagnostician. Individuals assuming these
positions will play an important and necessary role at the institution as they
help coordinate campus and community resources to meet the needs of special
students and provide assessment of *hose specific needs.

Finally, an lssue which affected the future of the Learning Center In
1987-88 and continues to be a critical lssue today is that of program funding.
Although the legislature (in 1987) approved the funding of the TASP--albelt
at a much lower level than that recommended by the Texas Higher Education
Coordinating Board--and locally $174,741 was awarded to the institution In
1989-90 and 1990-91 ag *upstart” funds for new programs necessitated by TASP,
no signiflicant Increase was seen in departmental budgets for reading, writing,
or math remediation or for placement and advisement activities on the
Level land campus,

We in higher education now are being asked to evaluate present operatlons
and consider important funding changes (such as the proposal to increase
tultlon signlficantly and to contribute from local funds and tultion a larger
percentage of the total budget for community colleges, Texas Performance
Review). It is reasonable that we trim any excess from our institutional
budgets and stand ready for closer scrutiny from local, state, and federal
entitles. However, we cannot afford to cut expenditures for basic academic

8kills which assure quality in education. The long-term costs of comnpromising
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or further eroding academic standards are too high and society can ill-afford
the price of offering courses to students wh~ are unequipped with the skills

they need in order to profit from collegiate instruction. To do so is simply
bad business and contrary to both economic and ethical principles.

The only loglical alternative is to close the *open door.* Community
col leges, especially, have taken pride--and rightfully so--in the tradition of
the “open door* because it is the portal through which members of minority
groups, females, older adults, laborers in the workforce, and others who
normally would have been denied access to higher education, have been able to
attain what previously would have been impossible. The “open door* has
allowed dreams to become reality.

The seriousness of the present situation is that without remediation and
academic support services to help those who often also have been denied
quality public school educations is to turn those dreams intc nightmares with
the open door becoming n..hing more than a revolving door or, worse, students
completing courses and even degrees and still lacking the skills to obtaln
sultabie employment or to contribute to society. Evel politicians and
bureacrats ciaim sensitivity to this issue.

In the end, education must be part of the solution. And, an important
part. of that education is telling the story of Learning Centers. For the
1,502 students served last year, this Learning Center made a difference.
Without the help of the Learning Center, almost half of the campus population
would have had a harder time, academicaliy, last year at South Plains College,
Levelland. The majority of these students (1,011 or 67 percent) obtained

sufficient grade point averages to continue their studies at the college,
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earning a 2.0 or higher grade point average. Investing in the Learning Center

is good business, educationally and economically.
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ATTACHMENT
OVERVIEW

FILEB: LEARNING CENTER

DISK: 90-FS1l, 90-FS2 REOORDS 1502
TERM

Fall'90-Spring'9l

SEX: M 788 F 714

ETUNICITY: Caucasian (1):_ 1048
Black (2): 109
Hispanic %3;: 323
Oriental (4): 3
American Indian (5): 5
Poreign (6): 14
Other (7): 0

TASP STATUS: 191 (1) Tasp Exempt: Grandfather *6 took TASP/31 took Pre~TASP

25 (2) EBxempt: Certificate 7 took Pre-TASP
5 (3) Temporary Waiver 1 took Pre-TASP

306 (4) Failed Portion of Tasp: 131 RDG 186 WRT 205 MIH

466 (5) Tasp passed
153 (6) Exempt: Transfer Bours x4 took TASP/2l took Pre-TASP
3 (7) Took Tasp: No scores
298 (8) Took Pre-Tasp
55 {(0) NO DATA

TASP SOORES: (782) PRE-TASP SCORES: (358 JOUMULATIVE GPA: (13491 (500) (770 )2
Reading: (781) Reading: (356) OOL ALT
—> 219: 132 — 69:__192 40 _ 3 = (A) ()
20— : 635~ 70— : 164 3.0-3.99 300 (227) (19)

—_— fg—-fgg 582 (233) (97)
Writing: (774 Writing: (356) .0-1. 247 (78) (15)
__.,“‘319,‘ ])aﬂ ~—_>_g9: 202 —>0.99 ( 82(; (31) ?gg ;
20— -5—:4 NT ( 15)
Math: (782) Math: (358) N-S (61)
—> 29: __ 207 —> 69:__242
220 —3: ~ 575 70 —>:_116 GPA: MEAN (2.04) (2.22) (2.06)

REMEDIATION: (646 )
M3 Reading: 255

ACAD: 535 F_18 Weiting: 316 + (o02)*

Math: 565

(DCc: 7)) *Eng038
(CsC:_45 )

UNDECIDED: 211

tnry Sar—

*************************************************************************************

1Cumulat:iv.re GPA was based on all classes attempted by whole group, OOL signifies

students in the whole group who took ONLY college-level courses. Difference in
whole group numbers and OOL numbers are those students in remediation who also
attempted college-level courses. W=withdrawn in first semester of college;
NT=students in remediation only; N-S=students who were in preparation to enter
(mrsing or cosmetology programs, but who were not enrolled at time of assistance.

» ERIC Clearinghouse f
.'s were not computed in Alternative GPA mean. 49  Junior Colleges Aﬂﬁﬂ'ﬂﬁl ,




