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ESEA 25TH ANNIVERSARY HEARING

TUESDAY, OCTOBER 2, 1990

HoUSE OF REPRESENTATIVES,
SUBCOMMITTEE ON ELEMENTARY,
SECONDARY, AND VOCATIONAL EDUCATION,
CoMMITTEE ON EpUCATION AND LABOR,
Washington, DC.

The committee met, pursuant to notice, at %:13 a.m., in Room
2175, Rayburn House Office Building, Hon. Augustus F. Hawkins
[Chairman] presiding.

Members present: Representatives Hawkins, Hayes, Unsoeld,
Payne, Williams, Martinez, Sawyer, and Goodling.

taff present: John F. Jennings, counsel; Gail W. Perry, legisla-
tive associate; and Jo-Marie St. Martin, education counsel.

Chairman Hawkins. The Subcommittee on Elementary, Second-
ary, and Vocational Education is called to order.

dies and gentlemen, this morning, on the 25th anniversary of
the Elementary and Secondary Education Act, we have invited a
number of witnesses who, in some way, had some influence on that
historic occasion 25 years ago.

The Chair will forego a formal statement for the record, but may
I, in the opening of the hearing, simply indicate that after 56 years
in public life, I have been asked recently by many individuals what
did 1 consider my greatest triumph and my worst defeat, or the
tnin%‘ that I regretted the most.

I have, without exception, indicated that my participation in
those programs that helped children in the early stages of their
lives. I can certainly say that is, indeed, something that most of us
do pride ourselves on, including the Elementary and Secondary
Education Act, child care, and installing suh programs.

But it is wonderful to see after the 25 years those individuals
who, in some way, have benefitted from these programs, and to see
their lives cianged as a result. It's been wonderful to reminisce a
little bit br.t also to use such reflection to g:ide us intc the future.

The future does not always appear to as rosy as we would
want it to be, But this morning, | certainly wanted to commend all
of you who are seated in front of me in the hearing room for what
you've done to carry on, in this great span of time, what we envi-
sioned. I am personally delighted to have some of my old friends
with us today.

Mr. Albert Quie who, at one time, sat on this side of the room
rather than facing us; and, also Charles Radcliffe, who was one of
the great staffers that we had in the early days. I think that it's
obvious this morning that the issue before us is not partisan; it’s
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not even political in a loose sense of the use of the word “politics™;
it is something that has motivated all of us.

And certainly, we want to thank you, and particularly the wit-
nesses. Ruby Martin worked in those early days; I won’t say how
long ago. Jule Sugarman was always helpful, and John Hughes has
continued his participation.

Does any member wish to add anything at this time? Mr. Hayes?

Mr. Haves. I hadn't intended, Mr. Chairman, to say anything but
your opening remarks have moved me to express my appreciation
for having an opportunity to join with you, not only in this hearing
this morning, but to work with you as Chairman of the Education
and Labor Committee.

And I thought I should say to this audience that which many of
them, I guess, already know, that you have been one of the most
persistent, and one who could be counted on in the legislative
arena to stand up and fight for educational opportunities for all in
this great nation of ours. And suffice it to say you'll be missed, but
you have certainly left your footprints in the sand of time in the
field of education and labor.

I have been here only eight years, but I've really enjoyed it, and
I've been delighted working with you. Thank you.

Chairman Hawkins. Thank you. Thanks for your very generous
remarks.

We have seated at the witness table the Honorable Albert H.
Quie, former governor of Minnesota, former Member of the U.S.
House of Representatives, and a former Member of the Education
and Labor Committee. I think that says a lot.

Mrs. Ruby Martin, secretary of administration for Governor
Wilder; Mr. Jule Sugarman, executive director, Special Olympics.
Interr ational; Mr. John Hughes, the former director of Chapter 1,
U.S. pepartment of Education; and, Mr. Chzarles Radcliffe, former
minority staff director for the Committee of Education and Labor.

Al, we'll start out with you. Again, it's wonderful to see you.
You're looking very well. Apparently. there’s life after Congress.

[Laughter.]

STATEMENTS OF ALBERT H. QUIE, FORMER GOVERNOR OF MIN.
NESOTA, FORMER MEMBER, U.S. HOUSE OF REPRESENTA.
TIVES; RUBY MARTIN, SECRETARY OF ADMINISTRATION, GOV-
ERNOR WILDER; JULE SUGARMAN, EXECUTIVE DIRECTOR,
SPECIAL OLYMPICS, INTERNATIONAL; JOHN HUGHES, FORMER
DIRECTOR OF CHAPTER 1, U.S. DEPARTMENT OF EDUCATION:
AND CHARLES RADCLIFFE, FORMER MINORITY STAF¥F DIREC-
TOR, COMMITTEE ON EDUCATION AND LABOR

Mr. Quik. Well, listen, Mr. Chairman. There’s life after Congress.
In fact, it's a wonderful life after that. You notice all your col-
leagues, when they come back again, after 10 years off, they look
10 years younger than before.

irst, let me say how much I appreciate you, Mr. Chairman, and
as Mr. Hayes has indicated, how you have devoted yourself to the
work and help of children. ! feel, as you do, that when anybody
wants to look at what 1 feel the greatest about, it's where young
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ple are in their education because of what one does in the legis-
ative halls.

I've gone back in the history on the Elementary and Secondary
Education Act, 1965. Republicans had little or no input into the de-
velopment of this legislation, and the credit has to go to President
Johnson and his staff, who brought together diverse groups who
had such enmity against each other, and how public and private
came together in agreement, made a commitment for unity to each
other that we hadn't seen before.

In fact, we Republicans even tried to shake it a little bit so you
wouldn't get too much credit on the Democratic side for passing
this great legislation.

But I think what it did was to give a new day of hope for the
improvement of education in cur public schools. And now, people
who are interested and have developed ideas on remedial educa-
tion, there would be funding to enable them to do what they had
planned to do before. So we embarked on a new program with this.

I'll never forget going back to my Congressional district after
this law was enacted. The education people in Rochester. Minneso-
ta had invited me to come and talk about the new law, and attend-
ing were both public and private school educators. They were get-
ting along so famously, I figured they must have been meeting to-
gether before. And 1 asked, "How often do you get together?” They
said, “This is the first time we ever met together.”

That's another thing about the Act. From that time on, public
and private—church-related as well—educators began communicat-
ing with each other, and, I believe, have continued to this day. and
this legislation can take credit for that.

Let me share another word about my own political party. While
we had nothing to do with this enactment—that was done in the
white House—from that time on—Republicans before that had
pretty strongly opposed any Federal aid to elementary and second-
ary education. I remember that Robert Calf had been an author of
that when he was in the Senate.

However, that has rightly changed. The majority continue now
to support this legislation. And so it was an education for Republi-
cans, as well, to have this enacted.

So this benchmark legislation has now seen school facilities dra-
matically improved. The former chairman of this committee said
that he had some schools in Kentucky you could throw a dog
through the cracks. I'll never forget that. There aren't any schools
like that left in Kentucky. They have all been improved.

Educationally disadvantaged children, especially in the early
grades, now are receiving remedial intervention.

We are aware now, as never before, of the need for parental in-
volvement in a child's education. and there is a new national per-
spective on education that continues. It also gave Congress the in-
centive to go further with subsequent legislation for the handi-
capped, for the learning-disabled, for Indians, and for vocationally-
motivated students,

Sad to say, however, this legislation did not solve all of our prob-
lems. | was honored to be a member of the National Commission
on Excellence in Education, which gave it's report in 1953, and the
report, “A Nation at Risk,” has continued to be in the forefront of
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people looking at our educational system and knowing that it's in
dire trouble.

We know how difficult it is to figure out outputs and how stu-
dents are doing. SAT scores dropped continuously until around
1979 or 1980, and they have been rocking along at that level since
that time. From educational research, we see such things as that
anly 42 percent of 17-year-olds read at an adept range. And the
NCES book on the condition of education in the 1990s says, “scores
(in writing) of 17-year-olds caused the greatest concern because, on
average, students about to enter postsecondary education or the
workplace were unable to produce adequate writing samples.”

Well, you heard all those figures, and know about that. But I'd
like to just ask that rhetorical question, “Has this landmark piece
of legislation been worth the money and the energy?”’ I believe it
has, and I want to look at just one part of the result, because it's
hard to figure out on the outcome to what good it has done.

However, there is such a high percentage of black students, who
are from low income families and, therefore, have been counted.
And the black dropout rates have dramatically declined in the 25
years. Dropout rates among blacks are about the same as whites
now, and in 1965, only 50 percent of black students completed high
school.

But even more significant, in three different studies that I've
seen, black students that stay in school and finish high school have
a lower incidence of alcohol abuse and drug abuse then white stu-
dents who stay in high school. That indicates to me that there has
been a significant improvement because of this legislation.

Before 1 close, I want to make a few comments on the future, be-
cause [ still look at the future, at what's going to happen. I have to
say that the Congress is out of business to solve any further prob-
lems on American education, because the Federal Government is in
debt beyond my wildest hailucinations when I was in Congress.

I recall when we were concerned about a $100 billion Federal
budget 25 years ago. And we had not even thought of a trillion
dollar debt., and three-and-a-half triilion dollars was beyond our ca-
pacity to think. That's where we are right now.

But I also want to say that one of the biggest problems in educa-
tion is not the fault of even the education system. I believe when
you bore right down to who has the greatest fault, are the fa-
thers—the father of the child.

So many fathers leave before the child is born. And then a large
group leave before the child starts school. And another group leave
before the child finishkes school. And of those who remain, there
aren’'t many who are involved in their children’'s education to
where they see that they do their homework, and see that the TV
is limited, that read to their child, and ask their child who their
congressperson is.

That's the parents’ task to do that and to go and talk to their
teachers. I remember that, because that's what my dad--when 1
was going to first grade, he would quiz me so I would know who
the United States Senators from Minnesota and our Congressman
was, At that time, I figured. you know, why is he bothering with
tha. for, but I know what he was trying to do for me.
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Then the fathers who are at home are so busy with their work
and so involved with other activities with other people besides
their children, so that I see that's where the biggest failure exiz*-
And before we point at anybody else, we, who are fathers, have
been fathers, ought to assume that responsibility.

I'm glad the Governor has joined with President Bush in setting
goals for the year 2000, because I think it's in the state that we
have some chance of getting some new money, £nd that's where
most of the responsibility lies.

But if we're going to meet those goals, I just want to point out
six changes that I think need to occur: One is increased parental
involvement, and some states are moving towards that with paren-
tal and student choice.

Smaller schools: we've got to move away from factory schools, es-
pecially in the elementary grades, because you won't have the
parent participation or the student achievement in the large
schools. This has been proven.

The third is smaller classes. Achievement levels go up dramati-
cally when the classes are under 15, and the teachers have learned
how to teach in a smaller class.

And better teachers. When one looks at the scholastic capability
of those who are going into the teaching profession, 1 groan at
where we're going to go. We need to adequately induce the people
who have the capabilities to go into the teaching profession and
show them respect. And that can only occur, 1 believe, with in-
creased and improved remuneration for teachers.

The fifth one is that there be greater autchomy. We've gone to
more and more supervisory staff, and I believe the movement to
site management and the teachers making the decisions as the pro-
fessionals is the direction we need to go.

And the last one is to set higher standards, and here the higher
education institutions need to help to set the standards so the stu-
dents know they have to meet those standards. No matter who the
students are, if you give them a standard to achieve, we've proved
time and again, that they’ll work hard to achieve those higher
standards.

So those are my comments, Mr. Chairman. I thank you for the
opportunity to come back here 25 years later and talk.

[The prepared statement of Hon. Albert H. Quie follows:]
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TESTIMONY OF THE HONORABLE ALBERT H. QUIE
FORMER GOVERNOR OF M INNESOTA
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HEARING ON ESEA 25th ANNIVERSARY

SUBCOMMITTEE ON ELEMENTARY,
SEQONDARY AND VOCATIONAL EDUCATION
October 2, 1990

In 1965 when the Elementary and Secondary Educatiion Act was
enacted, Republicans had little or no input into its
development. The legislation was developed by the White House
with the help of representatives from a coalition of education
groups both public and private. There was probably more unity
commitment between previously antagonistic education groups
during the legislation process thiough both Houses of Congress
than any other time. Creat credit must be given to President
Johnson and his staff.

This legislacion was a new day of hope for improvement of
education in the public schools, assistance where possible to
private schools, and an entitlement to the revenue collected by
the federal government. Especially hopeful were those who
worked in districts where a concentration of children from low
income families were attending school. Remadial educatiorn could
come into itg own. Tdeas could be tried where not possible
before because of inadequate funding.

I1'11 never forget going back to my Congressional district to
talk about the new act to educators in Rochester, Minnesota.
Both publi¢ and parochial teachers and administrators were
present, they got along extremely well. So, well, I atgked them
how often they got together, they replied "never before®. The
Elemeniary and Secondary Education Act brought diverse groups
together even today there is still much better communication
than ever before.

One word more about my political party. Prior to 1965
Republ icans were either wary or opposed to federal aid to
Elementary and Secondary education. Since then large numbers
have changed their views and support extension of the successor
legislation. It was a benchmark yYear for us as well for
education. Because of this legislation:

1. School facilities have bezn imroved.

2. Educationally disadvantaged children, especially in the
eacly grades have received remedial intervention.

3. We became aware of the need for parental involvement in
a c¢hilds education,

4. A new national perspective on education began
dcveloping.

¥
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It gave Congress the incentive to pass far reaching legislation
to educate the handicapped, learning disabled, Indians and
vocaticnally motivatea students,

Sad to say, however, their legislation did not solve the
continued problem of inadequate education to meet vart numbe rs
of students needs to be competitive in todays world, Fighteen
years later in 1983 the National Cammission on Excellence in
Fducation issued its report "A Nation at Risk®, Since then
other similar reports have been made. Our nations education
systan wars in dire trouble.

We know a great deal about inputs but informing our c¢itizens
about ocutcomes was very iradequate. We know about SAT scores
for college bound seniors. SAT verbal scores dropped from 466
in 1966 to 424 in 1980, fower years later they were only at 430.
Math scores in SAT dropped from 492 to 466 in the same years and
only raised to 47€ in 1987, the last year for which 1 have seen
figures, TIn a study conducted in 1988 American students ranked
dead last in mathematics among six developed countries, a higher
percentage of students are below grade level. Only 42 percent
of 17 year olds read in the adept range. The NCES book *"The
condition of Education 19290" for Elementary and Secordary
tducation says “"the scores (in writing) of the 17 year-olds
cause the greatest concern because, on average, students about
to enter postsecondary education or the workplace were unable to
produce adequate writing samples®™.

one could go on but ycu have all scen the figures and heard
the cohcern. But one could alsc ask the question "has this
landmark piece of legislaticn been woith the money and energy?”
Well, I for one believe it has. Tt {s difficult to scparate out
those who have been included in Chapter One programs but the
pest I can do is to lock a2t the outcomes for Black students. A
much higher percentage of Black students conme from low income
familiee and therefore would more likely attend schools
receiving Chapter One funds. Plack dropout ratee have
dramatically declined in the last 2% years. "hey comrplete
12-years of school at practically the same rate as White
students. In 1965 omly about 50-percent completed. Both Black
reading performance and writing performance has improved
substantially.

Also, I have seen studiee which show that for Black students
who stay in school through high school have a lower incidence of
alcohol and drug use than White students.

Therefore, 1 believe the intervention of these programs have

been worthwhile even though prevention is difficult to
enumerate,

11
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Before closing, 1'd like to make a few comments about the
future. I think you are out of bueiness to solve the problems
of American education. The federal government is in debt beyond
my wildest hallucinations while I was in Congress. We were
concerned about a 100 billion dollar federal budget 25-years
agc., We had not even thought of a trillion dollar debt at that
time, Three and a half trillion was beyond our capacity to
think.

Another reason is that the biggest problems in education are
not the fault of the oducation system. It is the family. In
fact, I'l11 zero it down ever further., It is the father of the
child., 1In too many cases the father left before the child was
born, Others left during the school years, Still others left
during the school years. Of those who remain, too many do not
become involved ip their childs education, seeing to it that
they do their homework, see that TV is limited, read to their
child, ask them who their Congress person is, talk with their
teachers., Many of the fathers are too busy with work or
involved in other activities with other people besideg their
children. I know there are others who have failed, but fathers
need to quit being the biggest failure.

I am glad all the Govemnors joined with President Bush to
set goals for the year 2000, I it is in the States that some
money can be found and it is still in the States where most of
the responsibility lies.

In order to meet the goales laid out at the summit at
Charlnttesville, Virginia I believe some radical changes need to
be made in the education system:

1. Increased parental involverent, that is why sane states
are moving to parental and student choice.

2. Smaller schools. We contiruve tc build factory schools
but both parent participation ard studer,t achievement is
greater in elementary schoo! when they are small and in
the neighborhood.

3. Smaller classes. Achievement levels go up dramatically
when classes are under 1% and teachers have learned how
to teach a smaller class.

4. Better teachers., By and large the most capable college
students are not going into teaching. Pay scales need
to improve and respect for teachers increase so the
best will be attracted.

5. Teacher autonamy. The increase in supervisory and
management staff has not improved education. School
districte could better go the Ootner way and permit site
management of schools and greater teacher decision
making.

6. Higher standards. Institutions of Higher Learning need
to assist by letting elementary and secundary schools
know u.vhat a student must have achieved in order to

-
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Chairman Hawkins. Very good. As usual, very practical. You get
into the real essence of what it's all about, always a great Guality
you had. We miss it on this committee.

The next witness is Mrs. Ruby Martin, Secretary of Administra-
tion for Governor Wilder. Ruby, it's nice to have you here. It reaily

is.

Ms. MarTin. Thank you, Mr. Chairman, and members of the
committee. I'm delig:.ted to be here this morning. And what a
thrill it is for me to be invited to participate in this 25th anniversa-
ry of Chapter 1—Title I, if you're my age. And if 1 end up saying it,
you'll understand where I'm coming from.

This morning, behind me is Charles Conyers, who is the director
of Special and Compensator{, Programs, De&u'tment of Education
for the Commonwealth of Virginia. Mr. Conyers has agreed to
answer any technical questions about Virginia that you may have.
[ readily admit that I can’t do that.

As 1 was preparing for this morning, an old song—I can't even
remember who the woman who sang it is—but an old song kept
coming through my mind, and the song is “What a Difference a
Day Makes.” If I had to sum up 1n one sentence the totality of the
25 years of Title I, it would be that we've come a long way. We
have a long way to go, but what a difference a day makes.

Let me in my presentation with some quotes from a docu-
raent that is very important to me.

“In 1965, Congress passed the Elementary and Secondar{ Educa-
tion Act, the most far-reaching and significant educationa legisla-
tion in the history of this country.

“For the first time, the Federal Government recognized the ne-
cessity of providing Federal aid to elementary and secondary
schools. For the first time, the special needs of poor children were
recognized and effective ameliorative action promised through spe-
cial ascistance to school systems with hard concentrations of low
income children.

“Our hope that the Nation would finally begin to rectify the in-
justices and inequities which poor children suffer from being de-
prived of an equal educational opportunity have been sorely disar
pointed. Millions of dollars appropriated by the Congress to help
educationally deprived children have been wasted, diverted, or oth-
erwise misused by state and local school authorities.

“The kinds of programs carried out with Federal funds appro ri-
ated to raise the educational levels of these children are such that
many parents of r children feel that Title I is only another
promise unfulfilled, another law which is being violated daily in
the most flagrant manner, without fear of reprisal.

“We have found that in school systems across the country, Title 1
has not reached eligible children in many instances, has not con-
centrated on those most in need so that there is reasonable promise
of success, has purchased hardware at the expense of instructional
programs, has not been used to meet the most serious educational
needs of school children, and has not been used in a manner that
involved parents and communities in carrying out Title J projects.

“Moreover, we find the intended beneficiary to Title I, poor chil-
dren, are being denied the benefits of the Act because of improper
and illegal use of Title I funds. Many Title 1 programs are poorly

13
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planned and executed so that the needs of educationally deprived
children are not met. In many instances, there are no Title I pro-
grams to meet the needs of these children.

“State departments of education, which have the majority of the
responsibility for operating the programs and approving Title 1
project applications, have not lived up to their legal responsibility
to administer the program in conformity with the law and the
intent of Congress.

“The United States Office of Education, which has overall re-
sponsibility for administering the Act, is reluctant and timid in its
administration of Title I, and abdicates to the states its responsibil-
ity for enforcing the law. And poor people and representatives of
community organizations are excluded from the planning and
design of Title I programs.

“In many poor communities, parents of Title I eligible children
know nothing about Title I. In some communities, school systems
refuse to provide information about the Title I programs to local
residents. We found that although Title I is not general aid to edu-
cation, but categorical aid to children from poor families who have
educational handicaps, funds appropriated under the Act are being
used for general school purposes:

“To initiate systemwide programs, to buy books and supplies for
all school children in the system, to pay general overhead and op-
erating expenses, to mest new teacher/faculty contracts which call
for higher salaries, to purchase all purpose school facilities, and to
equip superintendent offices with paneling, wall-to-wall carpeting
and color televisions.

“Though Title 1 funds are supplementary to regular money,
there are numerous cases where regular classroom teachers, teach-
er aides, librarians, and janitors are paiu solely from Title I funds.
New school construction and equipment, mobile classrooms, and
regular teacher construction and equipment are common Ccosts
charged with Title I funds.” And I could go on and on and on.

Mr. Chairman, what a difference a day makes.

Those quotes are from a report that I coauthored in the winter of
1969. The report is entitled “Title I of ESEA, Is It Helping Poor
Children?” And when I wrote this report in collaboration with
Phyllis McClure of the NAACP Legal Defense Fund, 1 was a staff
attorney with what is now the Children's Defense Fund.

Now, Mr. Chairman, I appear before you today, 21 years later, as
a member of the cabinet of the Governor of Virginia, a state, which
in preparing this report, we didn't even ry to get information
from, because we knew of the history of that state, of the recalci-
trance of that state, the massive resistance of that state to any Fed-
eral efforts to improve the lot of poor children in families.

What a difference a day makes.

Mr. Chairman, not in my wildest dreams could I have imagined
21 years ago that I would be appearing before this subcommittee
working for any southern governor in any capacity, nor did I think
I would be accompanied by the director of Virginia’s Title I pro-
gram, who was also a black man, like I'm a black woman. I did not
know that I would appear before you today extolling the virtues of
a program that I once called “a hoax and another cruel joke on

14
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black children,” a program tha. I was aimost convinced 21 years
ago could not be fixed and ought to be dismantled.

Now, while Title I is not perfect, it continues to be worked on
and it continues to be fixed, and there is no question in my mind
that the person most responsible for helping to get it fixed and
helping to get it working is you, Mr. Chairman. You have been
single-minded and dogged in your efforts to give poor chiidren and
minorities in this country the leg up that they need to catch up.

And while I do not purport to know everything that’s going on in
the rest of the country—I don't even purport to know everything
that’s going on in virginia—Virginia has prepared a report that is
going to be in celebration of the 25th anniversary of Title 1. And
while the report is not yet off the press, one advantage of being in
the Governor's cabinet is that you can sometimes get copies of
things that aren’t yet public.

Mr. Convers was kind enough to share a copy of this report with
me, and . ve asked him if he would share a copy of the report with
the committee when it's ready. Let me quote just a few things from
that report ‘hat is yet to be released.

“The Chapter 1/Title T program in Virginia for 1990. The pro-
grams are very different from the Title 1/Chapter 1 programs of
1965. They arc more focused. Policy makers, parents, and coordina-
tors are more knowledgeable avout the ingredients required for a
successful program, and program etfectiveness can now be docu-
mented with hard data.

“Title 1/Chapter 1 program coordinators have learned that cer-
tain activities are essential ingredients for success. These ingredi-
ents include active parent participation—"' the absence of which 1
quarrelled about bitterly in my report. “Careful identification of
students and teaching that corresponds to the needs of the individ-
ual, early intervention. especially in reading and math. committed.
concerned staff members and administrators who coordinate Title
(Ii/Chapter 1, and regular classroom services for the good of the stu-

ents.

“A consistent review of program success that is reflected in pro-
gram revision and adjustments is needed. As we move into the
future of Title I/Chapter 1. the entire educational community, as
well as Chapter 1 staff members, must confront many serious chal-
lenges. Programs must b2 developed that will address the needs of
students whose academic problems are just one symptom of a life
ir turmoil.

“Prepare students for life in the 2ist Century, a future that is
almost impossible to predict. requiring skills that are far different
from those included in most remedial curricula. Maintain enough
staff members to meet the needs of children during a period of de-
clining work force and fewer teachers.

“Involve parents in a meaningful way, as partners in the educa-
tion of their preschool and school children.

“Twenty-five years is the silver anniversary, a time to celebrate
our success and affirm our conviction that given the appropriate
assistance, every child can succeed in school, and every child can
become a productive, valued citizen.”

What a difference a day makes.

—
<1
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In the first year of the program, 1965-66, Virgiuia received $20.8
million in Title I. Over the 25-year period, funding has increased
almost 400 percent from the first year, although it's not enough,
and in the 1989 school year Virginia received over $80 million in
Chapter 1/Title I funds.

Again, that is not enough. I think it ought to be $180 million,
and I'm willing to give up at least one Bl bomber to see that that
happens.

Mr. Chairman and members of the subcommittee, I like to think
that this little report that I held up contributed to where we are
now 25 years later in some kind of way, large or small. I compli-
ment you for holding this hearing to celebrate the 25th anniversa-
ry of Chapter 1/Title 1, and I hope that many of you will be around
to celebrate the golden anniversary of this same legislation, be-
cause | think as long as there are poor people, we will need Title 1.
As long as there are disadvantaged children, we will need Title 1.

With the subcommittee's permission, I would like to ciose with a
point of personal privilege. I would like to ask them to allow me to
lend my voice to the poorest of voices saying, “Thank you,” to my
good friend, Congressman Hawkins. And Mr. Hawkins, I'll just
remind you of one incident. I appeared before you about 25 years
ago with a group of young people who were from the South, who
were involved in school desegregation. The night before that hear-
ing, as you may recall, I invited you to my home for supper to give
you an opportunity to meet those young people so that they would
Eot be quite so intimidated when they appeared in these august

alls.

I told the young people that I had a distinguished black Con-
gressman coming to meet them and to put them at ease. And I can
never forget the young man who called me over to a corner of my
house after you arrived, and said, “You played another game on
me, Ms. Martin. | thought you said it was a black Congressman.”

[Laughter.]

Mr. Hawkins. I thank you for being so steady, and steadfast, and
staunch in your support of legislation to help all Americans to be
excellent and to be achievers. 1 thank you because America is a
better place because you have walked the halls of this Congress.

On behalf of poor people, children, old people, young people, the
disadvantaged, those without hope, and thosz without representa-
tion, we will miss you, but your legacy will be a part of the fabric
of this nation as long as we are a democracy. I wish you well wher-
ever you go, and | hope to see you in November in Atlanta. Thank
you.

[The prepared statement of Ruby Martin follows:]
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STATEMENT OF RUBY G. MARTIN
SECRETARY OF ADMINISTRATION, COMMONWEALTH OF VIRGINIA

BEFORE THE HOUSE SUBCOMMITTEE ON
ELEMENTARY/SECONDARY and VOCATIONAL EDUCATION

OCTOBER 2, 1990

Mr. Chairman and members of the Subcommittee, | am
delighted to be with you this morning. What a i.rill for me to be
invited to participate in this celebration of the 25th Anniversary of
Chapter }, or Titie |, if you are my age, of the Elementary and
Secondary Education Act.

Accompanying me this morning is Mr. Charles L. Conye:s who
is the Director of Special and Compensatory Programs in the
Department of Education for the Commonwaealth of Virginia. Mr.
Conyers has agreed to respond to any technical questions the

Subcommittee might have and any specific questions about Virginia.

Mr. Chairman and members of the Subcommittee, there is an
old song that just kept going through my mind as | prepared for
these brief remarks, and the title of the song is “What a Difference a

Day Makes."
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it | had to sum up in one sentence the totality of the 25 years
of Title |, it would be that we have come a iong way with a long

way to go, but what a difference a day makes.

Let me begin my presentation with some quotes from a

document of some importance to me.

In 1965 Congress passed the Elementary and Secondary
Education Act (ESEA), the most far-reaching and
significant education legisiation in the history of this
country. For the first time, the national government
recognized the necessity of providing Federal aid to
elementary and secondary schools. For the first time, the
special needs of poor children were recognized and
effective ameliorative action promised through special
assistance to schoo: systems with high concentrations of
low-Income children.

Our hopes that the Nation would finally begin to rectify
the injustices and inequities which poor children suffer
from being deprived of an equal educational opportunity
have been sorely disappointed. Millions of dollars
appropriated by the Congress to help educationally
deprived children have been wasted, diverted or
otherwise misused by State and local school authorities.
The kinds of programs carried out with Federal funds
am:roprlatod to raise the educational levels of these
children are such that many parents of poor children feel
that Title | is only another promise unfulfilled, another law
which Is being violated daily in the most flagrant manner
without fear of reprisal.
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We h'aw found that in school systems across the country

has not reached eligible children in many
instances;

has not been concentrsted on those most in
need so that there is reasonable promise of
SUCCesS;

has purchased hardware at the expense of
instructional programs;

has not been used to meet the most serious
educational nesds of school children; and

has not been used in a manner that involves
parents and communities in carrying out Title |
projects.

Moreover, we find

the intended beneficiaries of Title | - poor
children - are being denied the benefits of the
Act because of improper and illegal use of Title
| funds,

many Title | programs are poorly planned and
executed so that the needs of educationally
deprived chiidren are not met. In some
instances there are no Title | programs to meet
the needs of these children;

State departments of education, which have
major responsibliity for operating the program
and approving Title | project applications, have
not lived up to their legal responsibility to
administer the progiam in conformity with the
law and the intent of Congress,;

the United States Office of Education, which

has overall responsibility for administering the
Act, is reluctant and timid in Its administration

3
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of Title | and abdicates to the States its
responsibility for enforcing the law; and

poor le and :epresentatives of community

are exciuded from the planning
and n of Title | programs. In manY.poor
communities, the parents of Titie l-ollflb
children know ing about Title |. In some
communities, school officials refuse to provide
information about the Titie | programs to local
residents.

We found that aithough Title | i= not general aid to
education but categorical aid for children from poor
families who have educational handicaps, funds
apmrlmd under the Act are being used for general

sc purposes; to initiate system-wide programs; to buy
books and supplies for all school children in the system;
to pay general overhead and opnmln? expenses; to meet
new teacher contracts which call for higher salaries; to
purchase all-purpose school facilities; and to equip
superintendents' officea with paneling, wall-to-wall
carpeting and color televisions.

Though Title | funds are suppiemental to regular money,
there are numerous cases where regular classroom
teachers, teacher aldes, librarlans, and janitors are paid
solely from Title | funds. New school construction and
equipment, mobile classrooms, and regular classroom
construction and equipment are common costs charged
to local Title | budgets which should be paid for out of
regular school budgets.

Titie | funds are not to supplant other Federal program
funds. But the extent to which Titie | funds have n
used to feed educationally deprived children, to purchase
library facilities and books, to provide vocational
education for disadvantaged atudents, raises serious
questions as to whether Title | funds are being used to
supplant National School Lunch, Child Nutrition Act, Title
It ESEA and Vocational Education Act funds.

o 20
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Title | funds are not for the benefit of non-poverty
chiidren, yet teaching wmnonml. equipment, supplies, and
matsrials purchased this money are found in some
of the most affluent schools where not a sl

educationally disadvantaged child is .

And Title | funds are not to equalize raclally

schools. Yet many Southern school systems which have
steadf refused to comply with the Constitutional
mandate ate use Title | funds to make black
schools equal to their white counterparts. These funds
are sometimos used to actually frustrate desegregation by
providing black children such as free food,
medical care, shoes and clothes that are available to
them only so long as they remain in an ali-black school.

Community involvement in developing plans to utilize Title
| funds to raise the level of educationally deprived
children is nonexistent in many school systems, although
the Federal policies require community participation.

Lack of community invoivement is undoubtedly one of the
reasons why so much misuse of thess funds goes
practically unnoticed by the public.

We believe that Title | can work if properly funded and
administered. By pointing out some of the misuses of
Title | funds, we hope this report will provoke private
organizations, community people, and Federal, State and

local officials to commit themselves to fulfiliing a long-
needed promise to our Nation's poor children.

What a Difference A Day Makes.

Mr. Chairman and members of the Subcommittee, those quotes
are from a report that | co-authored in the Winter of 1869. The
report !s entitied “Titie | of ESEA, Is It Helping Poor Children."

When | wrote this report, in collaboration with Phyllis McClure of the

oo
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NAACP Legai Defense Fund, | was a staff attorney with what is now
the Children's Defense Fund.

| appear before you today, twenty-one years later, as a
member of the Cabinet of the Governor of Virginia, a state which, in
preparing this report, we did not even try to get information on how
Title | was being implemented because we were well aware of the
state's history of massive resistance to any Federal effort to improve

the lot of poor people of minorities.

What a Difference a Day Makes.

Mr. Chairman, not in my wildest dreams could | have imagined
21 years ago that one day | would be appearing before this
Subcommittee as a state of Virginia public official, accompanied by
the Director of Virginia's Title |, extolling the virtues of a program
that | once called a hoax and another cruel joke on black children—

a program that | was aimost convinced could not be fixed.

While Title I/Chapter | is not perfect it continues to be worked
on, to be fixed, and, there is no question in my mind that one of the

persons most responsible, through the years, for working to fix
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Chapter |, and to make it work the way it is supposed to work, i3
Chalrman Hawkins, who his been single minded and dogged in his
efforts to give poor children and minority children in this country the
leg-up they need to catch-up.

While | do not purport to know what is going on in the rest of
the country, | do know that Virginia has prepared a report on Title
I/Chapter | outiining what the State is and has been doing over the
years. And, while the report is not yet off the press (it will be
released sometime later this month), one advantage of being in the
Governors Cabinet is that you can sometimes get coples of things
not yet avaitable to the public. Mr. Conyers was kind enough to
share with me a copy of galley proofs of the report which
commemorates the 25th Anniversary of the legislation in Virginia.
The report is entitied “Title I/Chapter |--Evidence of Success 1965-
1990." | hzve asked Mr. Conyers to be sure that when the report is

available, copies are provided to members of this Subcommittee.

Let me just quote briefly from this yet to be released report:

...the Title I/Chapter | programs of 1990 are very different
from the Title 1/Chapter | programs of 1965. They are
more focused; policy makers, parents, and coordinators

7
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are more knowiedgeable about the ingredients required
for a successful program; and program effectiveness can
now be documented with hard data. Title |/Chapter |

coordinators have learned that certain activities
I".l odo:ontlll ingredients for success. These ingredients
nclude:

Active parent participation.

Careful identification of studants, and teaching
that corresponds to the needs of the individual.

Early intervention--especially in reading and
math.

Committed, concerned statf members and
administrators who coordinate Title 1/Chapter |
and regular classroom services for the good of
the student.

A conscientious review of program success
that is reflected in program revisions and
adjustments as needed.

As we move into the future of Title 1/Chapter |, the entire
educational community, as well as Chapter | staff
membaers, must confront many serious challenges.
Programs must be developed that will:

Address the needs of students whose
academic problem are just one symptom of a
life in turmoil.

Prepare students for life in the 21st century--a
future that is aimost impossible to predict,
requiring skills that are far different from those
inclu in most remedial curricua.

Maintain enough staff members to meet the

needs of children during a period of declining
work force and fewer teachers.

24
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Iinvolve parents in a meaningful way as

partners in the education of their preschool

and school-age children.
Twenty-five years is the siiver anniversary, a time to
celebrate our success and affirm cur conviction that,

the appropriate assistance, every child can succeed

In school, and every child can become a productive,
valued citizen.

What a Difference a Day Makes.

In the first year of the program, 1965-66, Virginia received
$20.8 million. Over the 25 year period, funding has increased
aimost 400 percent from the first year. In the 1989-90 school year,
Virginia received over $80 million dollars in Title 1/Chapter | funds.
In commenting on the funds that have been made available, the

unpublished manuscript statoz:

Over the past 25 years, students enrolled in Title

I/Chapter | Programs have improved their reading and

math skills and, as a result, have become more

successful in school.

Mr. Chairm.an and members of the Subcommittee, | like to
think that this little report contributed to the corrections and
changes that have been made to strengthen this important Federal

commitment to equality.
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Mr. Chairman and members of the Subcommittes, | compliment
you for holding this hearing to celebrate the Silver Anniversary of
Title 1/Chapter 1. With the Subcommittes's permission, | would like
to close with a point of personal privilege. | ask you to aliow me to
lend my voice to the chorus of voices saying "thank you® to my
good friend, Chairman Hawkins. Thank you, Chairman Hawkins, for
being so steady and consistent and staunch in your support of
legislation to help all Americans to be excellent and to be achievers.
Thank you—~because America is a better place because you have
walked tho halls of Congress on behalf of poor people, children, old
people, the disadvantaged, those without hope or representation.
We will miss you, but your legacy will be a part of the fabric of this

Nation for as long as we remain a democracy.

Thank you.

Mr. Conyers and | will be happy to respond to any questions

you may rave.

10
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Chairman Hawkins. Thank you. I hope you conveyed to that
young man that if I didn’t look black, at least I looked like a Con-

man.

[Laughter.]

Chairman Hawkins. The next witness is Mr. Jule Sugarman. Mr.
Sugarman.

Mr. SuGarMAN. Thank yot, Mr. Chairman, members of the com-
mittee. I'm particularly honored to be here today, since I was not
directly involved in the Elementary and Secondary Education Act
when it began. I was, at that time, the administrator of the Head
Start program, which was located in the Office of Economic Oppor-
tunity.

I thought it might be useful to reflect a little bit today about
what it was like back in 1965, because that was a very tumultuous
time. We had suffered through riots in many cities. We had vast
uneasiness about segregation in the United gtates, and about the
lack of opportunities for poor children and poor families.

There was a great division of thinking about what the appropri-
ate approach to education might be for poor families. To oversim-
Elg;y it, the Office of Education had a set of views, and the Office of

nomic Opportunity had a set of views, and they really were dif-
ferent from one another.

For example, on segregation, the attitude of the officials of the
Office of Education, I rcad as being—well, school superintendents
really are against segregation, but they are subject to political
forces in their communities that they can’t do anything about, so
they're blameless.

OEOQ, on the other hand, was a much harsher judge, and felt, not
only in the South, but throughout the country, in places like Chica-
go, for example, that the superintendents were personal segrega-
tionists, that they were doing everything they could to preserve the
sﬁstem contrary to the court decisions that had come down, and
that they really had to be dealt with in very strong ways.

I might say that that was characteristic of OEO in general, that
it felt people had to be dealt with in very strong ways.

On the question of parental participation, there was an interest
on this on the part of educators, but the much more prevailing atti-
tude, as I read it at the time, was if the parents come to the annual
meeting with the teachers, and do their bit for the bake sale and
support the boosters club, that’s fine. And don’t let parents get in
the way of teaching children, because they might foul up what the
teachers are doing.

Now remember, I'm describing attitudes in 1965, and 1 share
Rubyv's view that there's been quite a change since then.

OEO, on the other hand, had a very strong view that parents
ought to be involved and had a rather political view of that in-
volvement. They believed in not only the Head Start program, but
all the OEO programs, that parents needed to be empowered, that
they needed to have some opportunities to make real judgments
about what would go on in the program.

For example, in Head Start the rule was that you could not
select a director for the program, nor submit your budget to OEO,
unless it had been approved by the parent advisory committee.

&o
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I might just note a sidelight, that one of the advantages that the
Head gtart program enjoyed when it began is that there was no
Federal legislation on it, and we were able to invent the program
without Congressional involvement. Now maybe that wasn't an ad-
vantage, but it certainly seemed to us at the time that that was
very useful. It also made it possible to start the program in a big
way very quickly.

I know the Chairman will recall that in that first summer of
1965, within three months after the program was announced, there
were 560,000 children in the Head Start program throughout the
country. That, I think, could not be replicated today because things
have become so rigid and so complicated by various rules and regu-
lations.

But OEO really saw Head Start and its other education pro-
grams us one part of the empowerment of minorities and the
empowerment of poor people. And it worked it to the maximum ad-
vantage. I might say that one of the results of that is that the con-
cepts of professional authority of teachers, and professional judg-
ments of educators were very badly battered during this period.

Many an educator suffered a great loss of self-esteem, felt that
he or she was being overridden by people who didn't know what
they were talking about, felt that there were games being played
around him or her. It probably was a healthy counterpressure to
what had existed before, and eventually. I believe, forged a better
alliance between parents and teachers than had existed in the past.

There were also very great differences between the OEO ap-
proach and tne Head Start approach—I mean the OEQ and the
Office of Education approach, where the problem was. What was
the nature of the problem?

| believe that the educators tended to see it as a problem within
the classroom. If we could improve the quality of teaching, if we
could have used some innovative curricula, if we could introduce
appropriate motivations and discipline into the classroom, things
would get better.

OEO didn't necessarily disagree with that, but it had a contrary,
supplementary view, that many of the problems of education lay
outside the education’ system. They lay in the conditions in the
communities, where there were relatively few opportunities for mi-
norities and poor people, where conditions of living were very hard
for many people, where there simply wasn’t something that the
students could look up to in terms of expectations, and that had a
fundamental influence on their motivation.

There was also a very serious problem, and I think there still is
to some degree today, of labeling. Some of you will remember the
distinguished Professor, Nicholas Hobbs, from Vanderbilt Universi-
ty, who devoted much of his life to writing and studying labeling.
What was happening was that very early in life, often in the first
or second grade, teachers were deciding that this child was retard-
ed, that this child was a slov. learner, that this child was a behav-
jor problem. Consequently that decision permeated the whole edu-
cational system, so that, almost from the beginning, these children
were doomed to failure, because teachers did not believe that they
could succeed.
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So OEO took the view that while you had to do things in the
classroom; you had to do more about the community; you had to
make it a better community which students would perceive as a
real opportunity.

The biggest issue, probably, was over state or Federal control of
these programs. OEO had the legal authority to make grants di-
rectly to local governments, to community action agencies, to local
education agencies; whereas, the Office of Education was essential-
ly obligated to funnel its funds through the states through individ-
ual education agencies, but with some independence for local edu-
cation agencies as well.

That's an argument on which I have changed my mind, probably
because I think state governments have changed so much, and I'll
comment on that in a minute. But you have to remember that in
1965, the state governments were doing some very bad things.
Many of them were segregationists. Many of them were antipoor,
antiminority.

Many of them had terrible differentials in the amount of spend-
ing on education from one district to another. Unfortunately, that
persists to this day, but I think it's getting better and we now have
a body of judicial opinions that are :oming down on that issue and
insisting on equality of funding.

OEO wanted to give money to a variety of people and it wanted
to give it with very tight regulations. “You must do this. You must
do that. You must do something else.” The Office of Education, I
think, felt that it did not have that authority, and may even have
felt that it wasn’t a good idea to put so many regulations on it.

Again, I think I shifted my feeling in the current context in the
direction of deregulation of education and other Federal programs.

On child development programs, the Elementary and ondary
Education Act did, in fact, finance some activities in the early
childhood area, but it really was Head Start that was the largest
investor in that area. And because of that, the Head Start program
was seen as the primary mode, the primary level of support for
early childhood programs.

Well, finally, on the responsibility for funding—as I think Mr.
Quie hinted at—in the earlier days there was virtually no Federal
funding for elementary and secondary education, except for things
like math and science, the things that were related to Sputnik.
That's an old word that some of you may not remember, but I do
from 25 years ago.

The intervention of the Federal Government through elementary
and secondary education was a radical change, and while it was
certainly targeted to specific groups, the poor and minorities, even
that was something quite unique and quite debated.

When these programs began, there was an assumption that they
would have all the money they needed, that we were really en-
gaged in a war on poverty, and that the resources would be forth-
coming to carry out those things that work well. That proved to be
a delusion, and while there was very rapid growth between 1965
and 1970—in the case of elementary and secondary, from $80 mil-
lion to $2 billion in 1970—during the 1970s and 1980s, that growth
slowed very rapidly.
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In the testimony which I submitted, I would like to call your par-
ticular attention to the chart that follows page 6, which shows
what has happened to children’s programs in the Federal Govern-
ment over the last 10 years in constant dollars.

Basically, what that chart shows is that, while the Federal
budget for all purposes has gone up 150 percent over ten years, the
budget for children’s programs has gone up only 15 percent. It is by
far the lowest-ranking priorit{')eof Federal intervention.

Now there are those that believe—perhaps Mr. Quie believes—
that that is no way for the Federal Government to do anything
about that. I disagree, and I'll talk about it in a minute, but I
simply make the point that the aspirations for elementary and sec-
ondary education, for Head 3tart, for a lot of programs, fell under
the sword of budget constraints.

I might note, for example, that if you look at the appropriations
for compensatory education, between 1980 and 1990, in constant
dollars again, they’ve dropped from the equivalent of $8 billion in
1980 to under $7 billion in 1990.

Even Head Start, with all the political and other support that it
has enjoyed, is actually down $300 million on a base of $1.6 billion
from the 1980 time. And children’s portion of the Federal budget
has dropped from 1980, 5.6 percent of the total budget, down to 4.5
percent now.

What's happened since 19657 Well, first of all, we've got more
poor kids. In 1973, we had a low of 3.2 million children; by 1987, we
were up to 5.3 million children. And of course, the poverty rates
are quite different for various minorities. For whites, they were 13
percent in 1987; for blacks, 48 percent; for Hispanics, 42 percent;
and for other minorities, 29 percent.

I think the most important thing that has happened, though, in
the 25 years is the changes in family status. By 1988, nearly a
quarter of all children were living in a single-parent home, and
that proportion was even higher for preschool children, probably
on the order of one-third of all preschool children.

In the same year, nearly a quarter of all children born were born
to unmarried women. Drug abuse, alcohol abuse, HIV infections
are up sharply in all parts of the country. Some of you know that
for a few years after Head Start, I served as the human resources
administrator in New York City, and then, more recently, served
as secretary of social and health services in the State of Washing-
ton.

When I went to the State of Washington, I thought it was goin
to be a piece of cake compared to New York City, but what I found,
not only in Seattle, but in Spokane, and Yakima, and many of the
smaller communities of that state, the problems are just as diffi-
cult, just as intractable, just as dramatic as they were in New York

City.

glearly. they don’t have the same numbers, but the essence of
the problem, and the nature of the problem is exactly the same.
And it is getting worse. If I had to make a judgment of the overall
welfare of children today compared to 1965, I would say that they
are substantially worse off, not because these programs failed, but
because the environment in which children are growing up has
changed so dramatically.
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I alluded earlier to my feelings about state government. Basically
I think what has happened is we have stronger, more forward-look-
ing governors. I think we have very strong legislatures, particular
ly in the area of human services.

My own private analysis is that the reason for this is that many
of the committees on education, and health and social services in
the legislatures are chaired by women, and women have added a
new dimension that wasn’t there in 1965.

Now, while the pattern is uneven and often related to an individ-
ual, rather than a basic change in the state, things are clearly
better. The real innovation, the real leadership in programs these
days, it seems to me, is coming from some of the state govern-
ments. I think particularly of Wisconsin, and Michigan, and Cali-
fornia, and South Carolina—yes, South Carolina—that are quite a
bit different.

I think of Mississippi, where the governor is reully struck hard
that Mississippi doesn’t want to be last on every list, and he’s made
a difference in that state. So I am much more sympathetic now to
doing something at the state level.

Let me summarize what I think we’'ve learned then. I think
we've learned that education can no longer operate in a vacuum, in
isolation from health and social services. I don’t think I've read a
single report in the last 10 years that doesn’t acknowledge the
interplay between those.

There is still a debate as to whether those services should be op-
erated directly by schools, or should be operated by private or
public agencies of other types. And frankly, I dcn’t care where
they’re operated. What I do care about is that they're operated to-
getKer and working well together.

In the same vein, it’s clearer that we have to work with families,
not just in the OEO mode of participation, but in parenting skills,
and in motivation to be g parents. There are clearly serious
deficits there. I think everybody, including the business communi-
ty, is now convinced that there should be major investments in
early childhood programs.

One of the problems we have there is that there is no institution-
al base for those early childhood programs. They are not naturally
a part, necessarily, of education, although some educators are in-
terested in them. They're not naturally the health department, or
naturally the social services department. And I think we have to
experiment with different methods.

On deregulation, as I indicated earlier, I think it’s time to swing
the balance. 1 think it's time for Congress, and, indeed, the state
legislatures, and the agencies which carry out their will, to con-
sciously move toward making more decisions at the school level. I
agree with former Congressman Quie that deregulation is some-
thing that needs to happen, that we have so overregulated our-
selves in the educational field and in the early childhood field that
we're {1 trouble.

Finally, I think we have to do something about funding. Many of
you know that during the last two years I've been on a campaign
to promote what I call the Children’s Trust. And the notion of that
is, basically, that there is a very real problem out there, that it is
going to take substantial money to meet the needs of children, fam-
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ilies and youth, and that we ought to face up to that; we ought to
enact the taxes to pay for it.

I won't take the time of the committee today to discuss it in
detail, but I would say to you that I that I do not think we can see
major progress like we saw in the period between 1965 and 1980. I
don’t think we can see that again until we deal with the funding
issue.

Thank you very much.

[The prepared statement of Jule Sugarman follows:)
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Mr  Chairman and Members or the Commgtte.:

ioam tenored and pleased Lo testil!y on thls o anaveriary yeoar
of the Elementary and secondary Education Act. 1t s =
particular pleasure to offer my congratuiati.ons to tbis comm.tte-
which onceived the Elementary and Secoundary Education Act and
has resclutely supported it for twenty five vears The work 1 ne
by you. Mr cChairman., as well as Mr. irademas and Mr. wuie - ac
made Lppurtunities avajiiable to miilions of American children and

youth.

By way «f background, 1 should explain thuat I was not
directly involved in the development or operation ot the Aot
hather, 1 was a part of the Office of Economic Opportunity with
responsibility for the Head Start Frogram. 1 did. however, have
many opportunities to work with Commissioner Harold How: and ETERA

Director James Gallagher.

I thought i* would be useful to reflect on the conditions
that existed in 1965 which gave birth to both the ESEA and Hcad
Start in the same year. The two programs, however, were, as we
ahall see, rooted in significantly differing assessments of how

to ~ope Wwith those conditions.

The climate in 1965 can be characterized as one of deep

concern about poor people and minority children. a fairly
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widespread recognition that something had to be done about
discrimination. a broud sense of optimism that change and
ianovation <conld make a major difference for children. a
conviction that the national interest required faderal
interventiouns; and, an assumption that whatever federal funds

wera needed would be forthcoming

Within thece areas of agreement., however, the Uftice of
Economic Upportunity. the Uffice of Education, and the Advocacy

groupe were poles apart on many 138Ues Let me explaln.

o un_Yegregation The Uffice ot Edu-ation sppearsd to support
the view that state Departments of Educat:on and local
school systems were well intentioned and anxious, for the
most part. to move away from segregation. Failures to do so
were attributed to state and local political leaders and

aducatcrs were seen as powerless.

On the other hand, OEO and many of the advc:ates considered
a number of educators as personal supporters of segregation
{(not only in the South) and as culpable as the political

leaders in denying opportunities to minority children.

o On_Parental Participation/Fower - Many educators saw the
primary role of parents as supporting the requests of the

educators. The PTA bake sale, the football team booster's

. 35

ERIC

Aruitoxt provided by Eic:



O

(o]

ERIC

Aruitoxt provided by Eic:

32

club. tha periocdic vote for millsg: Jnctveaces, ool the
ritual attendance 3t parents’ night Wwere e detined
‘hllgations of parants wome educators wers atrongly
critical 2f parents who sought to wark with their own
children, feeling that* the parents migh: contfuse the
children. OUther educators saw a broader rcle tor parents,

tut few had acted on their beliefs

VEU, by contrast. saw parental participation/powsr in mu.ch
more political terms. [t believed that parents needed to
have: real power over decisions which affected their
children. Head Start. for example, insisted that parents
formally coneur in the appointment of & Director as well a=s
approve= the budget. Some individual Head Utart zstaft went
eaven further by writing in conditione that made parents
stronger than staff on most 1ssues. The concepts of
protescsional authority and judgment wer: badly battered

during this period

OUn.the Nature of the Problem - There were wide ranges of
thinking about the nature of the educational problem in both
the education and economic opportunity camps. However, the
latter had its roots in assessing the antire community
environment. OEO policy makers built on the work of the
President’s Committee on Mental Retardation. the Fresident's

Committee on Juvenile Delinquency, a variety of foundation-
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spunsored Great City programs and the work of civil rights
organizations. While not depreciating the impcrtance of the
classroom. they argued that communi®v pr=judices toward
minorities., the lack of power among poor people and the lack
of opportunities and sense of hopelessness were all factor:
that truly inhibited the development and education o5f all

children.

o Yu_the lmportance. cf_the Classroom - The utrice of Educaticn
tended to see the classroom as the focal point tor
improvement. [t acknowledged health and social services as
important to children. However. it generally urged schools
to mither develop specialized staff within the schocls or to
leave these areas to other organizations and work to
coordinate with them. There was a great deal of debate as

to just how much teachers should be asked to du.

Both OE and OEQ were interested in ianovative teaching
methods and education technoiogy. A very large number of
specialists emerged 1n the mid-1960Us, each of whom had a
favorite theory as to how to " teach’ disadvantayed _hiidren
Sides were chosen and criticisms hurled between competing
approaches. Solid evaluations were in short supply although
many experts claimed to have documented the evidence
supporting their program. To this day cur enthusiasm for

evaluation exceeds its capacities.
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srate_or _Federal _Coatrel - CEU had oan tuctitutionsl bas
agdainst atate governmeots. It felt statos had tari=1 -
serve children well Inttead. UEU argued that, t. the
maximum Feasible extent, control should be anvested o
community organizations; with second priority tw Lwcal
governments, snd as a distant third. local) education

agencies.,

UEO wanted very strong regulations around prodrams and tight
enforcement of thoce regulations. The QEQ staft was very
controiling in style and displayed a considerabls amcunt of

benificent arragance in their attitude toward granteesz

Utfice of Education staff alsc had serious rescrvatliohs
about state education departments. preferring to work
directly with LEAs The UE staff had little interest in

community based programs.

Il on_Child Development - OEU. through its Head Ltart program.
became the major federal investor in child development
programs for pre-school children. These programs were
carried out through both community based and education
agencies. State education agencies played a minimal role
Initially, Head Start had the luxury of being able to fund a

comprehensive array of services including health care,
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putrition and scrial and psychc iogical services

Oty ice ot Education as well as state and local education
leaders we:re clearly intarested in child development, but 1t
tended tc receive a lower priority than elementary and

secondary programs.

on_Responsibility tor Fundiong - The responsibility for
funding ¢I elementary and secondary sducatisn had
historically been that of local governments with varyind
assistarce from states Federal tfunding nad bewen
insigritizant except tor spe riblized programs like math and
science education. ESEA provided a substantial anfusion o?
new federal funds, rising from $80 million in 1964 to $2

billion in 1970 and $2.7 billion in 1975

Education funding has come entirely from general re.enues
Like other programs for children, education has found it
extremely difficult to compete with other public programs
As tax rates dropped, defense and sccial secuarity spendine
increased and interest on the public debt skyrocketed, the
real dollar value of funding for compensatory education
actually declined. The drop was 14% during 1980 - 133U,
This parallels a 16X decrease in constant dollar Head Start
funding. The charts on the following pages dramatically

show what has happened to children.
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Rate of Growth in Children's Budget Is
One-Tenth of Growth in the Total Budget

Percentage Change in Expenditures, 1980-1990
(In Constant Dollars)

Agriculture

Defense Interest on Sccial  Medicaire Towal  Children’s

Public Debt  Security Budget Progrems

Program
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Current Federal Funding For Children

(Major programs in thousands of dollars)
1980 A ation 1/ 1990 A .

AGRICULTURE:
Stase Nutrition Programs $4,025,247 $4.94£ 836
wIC 1.193.771 2,126,398
EDUCATION:
Compensatory Education 8.028,797 6.889.976
Education for Handicapned 1,995,980 2415933
Rehabilitation Services 3378 1.775.128
Vocational Education 2.023.830 982,046
HEALTH & HUMAN SERVICES
Alcohol, Drug Abuse. and
Mental Health 600.00G 789,765
Medicaid Grants 3,964,132 5.378.684
Social Services Block Grant 2,503,440 1,657,320
Head Start 1,656.642 1,386,315
Foswer Care and Adoption 1,456,874 1.347.464
Developmental Disabnlines 2.060.653 1.954,135
Tax Credus for Child Care NA 4,168,000
LABOR
Summer Youth Employment 900.000 709.433
Job Corps 915.000 767,078
ALL OTHERS 4,052,436 3,382,332
TOTAL $35.380,580 $40,678.843

Children's Services as Percentage of the Total Budget

1980: _354 = 5.6% of 1980 Budget went to Children,

6991

Youth, and Families

1990:  _407 = 4.5% of 1990 Budget went to Children,

9122

Youth, and Families

U/ Eapressad in 1990 Dollars
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Imp rtant “hapges Slia.o_ Tdny

caneer Ly there have bean dramotic changes 1o Ve Daves ot
children.
o With Respegt to buvepty - Mhe namber of Children livind in

poverty rose from a low ot 3 D omillion in [973 tooa bhaan or
S mutbion oin 1wE7 Rezent dewvelopments are [tke.y to push

that tigure =ven higher

In 1w’ only 16% ot ‘hildren were in poverty By 1983 the

proportion had risen to Ub%

The poverty rates are quite ditferent for varicias
minorities In 1987 poverty rates for poor children under
5ix were 13% for whites, 48% for blacks: 472% fur Hispaniss.

and 29% fo.r other minorities

© With_Esapect to Family Status - In 1988 nearly a quarter of
all children were living in single parent homes. That
proportion was even high for preschool children. In the
same year nearly a quarter of all children were born to

unmarried women.

Among all families drug and alcohol abuse is up sharply. The

numbers of babies born with addictions and/or HIV is also




dramatically higher.

With_hespect to State Uovernments - Jn 13vl some eaperts
were arguing that regicnal governments shuuld replace stunte
governments because of rural dominance: of legisiatures.
support of segrasgation, inequity of servirces and general

failure to keep up with the timnz

Keapporticnment., judicial pressures and chang=s in the
quality of elected leadership during the ersuing twenlty five
years have made states much more viable along with city and
cunty governmerts It is my i®Er=Ssiorn that £137F atd

local Buards or BEdacation have not progrecsed as rapodiy

Today states as a whole fund over half ~f public schal
exp=rnditures Equalizatioun of educational spending within a
ctate 15 becoming more Common Seme state:s have =pas ted
Head Utart look-ajike programs Utill more are invertaind
reavily in Maternal and ('hild Health Most gOVern rs are

very active in education matters

While the pattern is still unever, state g vernments 45 a
whole are clearly more innovative, respounsive and rommitteld
to children than in 1965. In fact. now leadership clearly
lies with a few selected states rather than the federal

government .

O
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Family status and puverty ars th: tw. moast sigrill -ant
predictors of general risk to shillren and edus ot o tasilaras
lear.y the nead for improvement in eawcation b2 the highent 1t
has &ver been. Just as clearly the data cails for heslth an!
t£ucilal zevice interventions complementing -:ducation

interventions.
What Have We Learned Since_iieh

We have learned a great d=al zince (965, tut 1n my Juddment

a great deal more needs to be learned

“ On_Tyres_of Frugrams - We have: more evidence that scme
programs work well for some children including evidence that
sustained attention to gn individual child increases the
probability that the child will become a healthy and fu.ly

functioning adult.

We know less about which specific program works well for a
particular child. We know that children are quite different
from one another and that it ought to be pos:zibie to des=ign

programs to meet the needs of a specific child.

© Ou_the Importance.cf Families - We much more clearly know
that the educaticnal progress of the child is integrally

connected with the state of the family. that our public and

14
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Private service systems for children must be prepar-d anag
authorized to assiat and supplement families and. in the-
absence of effective functioning. to make alternative

arrangements to meet tha peeds of the child.

Yo_loterventivo_at Very Early Ages - We much mere icar.y
know that zome cnildren require program servicer VeTry €ar.y
in lifte. I am very distresscd, however, at the tenden~y t.,

assume that all children of & certain age need a specific

service For example, | was unable to convines my
colleagues on the Head Start Cilver Anravercary mmittee
that it would he preferable te torge Head Start 1 or a4t

eligible tour year olde in order to &ive priority 1u tunding
for children of younger ages who desperately need attention:
who stand at risk of failing even before they reach age

three or four.

“o._ao_lostituticoal Base for Child Develompmept - Chaild
development, in my view, should incorporate maternal and
child health, Head Start, prezchool and child care cervi-e:
Each of these programs should incorporate developmental

approaches

A problem exists in that there it no clear institutional
base for such programs. No single agency is generally

accepted as the agency which ought to be responsible for

10

45



O

ERIC

Aruitoxt provided by Eic

42

younger -_hildren

tity e b and Health ceryioees Wee Ko oery o leoar oy thne
heaith and sortal servises are oqualiy critaond owath
education to the development and functionirng wt oob L idren ant
youth., We are less certain about how to o rganice Lhess
sServices Should they be an integral part of the sohi s,
independent of the schools; or -rganized alung with schools
38 part ot a comprehensive program tor children, youth, and
tamilies? - The present arrangsments are charactéericed by
conflict rather than cooperation; by unco .rdinated rather
than voordinated interventions, by contidentiality and
1solation rather than communication: and by episodic

interventions rather than continuity.

[ helieve we must tind new vehicles which encourags:
cooperation, coordinatioen, communpication and contiauity
amoug education, health and sorial service programs L Ime
communities are successtnlly experimenting with planninag

across institutional lines

On. Regulation_aspd _Derzqulalivp - We Bnow that the process o
passing federal legislstion., writing regulations.
supplementing federal action with state and local
regulations and policies has the cumulative effect of

destroying the capacity of individuals., schools and teachers

1
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to adjust programe to mest the heeds of sach child I the
interset of protecting the child Wwe have allowed the
penduine to swing tew tar in restricting the judgment and
sreativity ot andividual staff who deal waith the child cn o
day to day basis GCarefully considered deregulation o

teaching clearly needs to be the direction of the tuture

3 up Administrat,ve Barriers - The administrative barriers
ari1sing from legislation and regulations ou acgounting,
anditing. reprrting. contidentiality, timing and procescing
ol apflication. targeting of services, qualificatiuns of
Feervy e fpreviIters . Jimitations o periods of ser, yoe and
permitted uses of funds are formidable Collectively they

cerioasly undermine effective delivery of services.

o Ou.Funding - Funding for ESEA is grotcsly inadequate Worse
Y&t it has risen and fallen in unpredictable cycles. Thas
makes good planning and operation of school programs
extremely difficult. The same gituation exists tor

complementary health and social services

What is needed ic an assured source of funding four services
to children whiich 18 adequate to the need, protected from
nrganized competition with other public programs, capable ot
growing with the economy and related to its own source of

funding. 1 have enclosed as Atrtachment "B my proposal ftor




“

creation of the Children's Investment Truzt (0917 by Jueeh
CIT could add 323 ¥ billion for asw and improved scrviowes

vhildren, yonth and families

Recommendations

] will be brief in my recommendaticone, but would be pleas.d

to elaborate onp any the committes might tind of intere:st.

1 Future amerdments to the Elementsry and Gecondary Education
Act shonld encourage and facilitate cooperation,
conardination, communication and continuity among ~ducat lon,

health and soocial service programs
Av an oa1d in pursuing that recommendation, Congress ateead
reguest the Controller General to conticually review the

barriers to progress in these areas

1 have prepared a Join Kesolution of Congress whioh o 1s

attached as Appendix A

Congress must improve the funding of programs for chaildren,

[

youth and families if the promises made by legislation are
to be realized Attachment "B" is a proposal for o

Children’'s Investment Trust

13
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Congress must refrain from over-regulation by itself as well
a: federal. state and local agencies. Greater discretion in
program operation must be given to teachers. school

managers, parents and cother service providers,

I would be pleasad to answer any questions you may have

O

ERIC

Aruitoxt provided by Eic:

-

14



ERIC

Aruitoxt provided by Eic:

46

Atrachment A
A Juint kescoluty.n

Kequesting the Sontraller General to make _continning reports to
Longress on the interdependency o1 public and privat:z 3:T710e3

far children. youth and families along with reco ymmendations tor
imp~ »ving <ooperation, Looardination, continuitv and

communicationt among service providers.

Be it enacted by the Senate: and House ot Represantatives of the

tinited States of America in Congress assembled,

heclaration of Interdependency 1in ‘hildren's Uervices

The tongress finds that:

(a) There is abundant evilence that organizations providing
services to children, youth and families are increasingly

interdependent in their delivery of Services

(L) Efte:tive and efficient delivery of public and private
services to children., south and “amilies has been inhibited
by problems of cooperation, coordination, continuity and

communication

o0
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In order to assist it in amending =xisting or developing new
legislaticn. as well as in the execise of its oversight
responsibilities, Congres= needs full informati.n on
legialative and regulatory barriers to service delivery as
well as i1ncentives to cooperation among interdependent

public and private organizations.

The Controller General i1s authorized under the General
Accounting Office’'s Organic Act to conduct studies and make
recommendations to acsist Congress in the discharge of its

dutier

The Controller General, in discharging his other
responsibilities, has access to a great deal of information
on service delivery itsues and experience in developing
recommendations for solving problems, and has acquired a
unique capacity to identify desirable improvements whicz

require joint efforts among public and privste agencies

1. This Kesolution may be cited ac the Declarsti-n of

Interdependence 1n Children's Services.

2. The Congress requests the Controller General to conduct
a continuing study of the factors in federal and state

law and regulation which inhibit cooperation,

16
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Coordinaticon, cohtituuity ancd ocommunglatyocnooan ! §
and private agen:ies providing sarvices to cnLLiren

Y- uty anc families

The Controller s stusics shoadd include. Lat e LE
be limited to, identifying 1ssues in aCTounting.
suditing. reporting. conf:dentiality. tim.ng and
procescing ot applications, targeting of services,
qualifications of service providers. lLimitat.ons on
prriods of mervice, and permitted use ot fundz which

sopstitute barriers to effective delivery .1 services.

The Controller General is requested tu appolnt an
sxpert advisory committee of public and private
individuals who have fubstantial experience 1in
dalivering cocrdinated services in the fields of
education. health, s.cial services and related areas
individuals should be appointed because of their
individual expertise and not as represcntatives of
particular organizations and ~onstituenciuzs
Parference would be desirable for individaals vwho have
had responsiblities at more than one level of
government and/or in both the public and private

sSector.

The Controller General, by June 30, 1991, is requested

17
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to submit and publish a reaport to Congress detining the
scopa of iszues which he plans t. address ac w-il ar 3
Ltimetable for addressing those fzsues. At s;x month
intervals thereafter he shall update this report and
present findings and recommedations tc the 'l.n@rr-ss ae

well as reporting actinn on prinr recommendati .nc

If. during the course »f his studies, the UController
Gzneral finds that there are opportunities t. remove
barriers whici do not require changes in fow and which
can be achieved by voluntary cooperation, the
Conitreller General ie encouraged toouse e o oo
offices to promate that cooperation From time to
time, he jis also encouraged to publish materials which
help public and private agencies to overcome barriers
to cooperation, coordination, continuity and

communication

The Congress requests the President. Goveracrs, aty
and County Officials and the agenciecs unier the.r
supervision to c.operate with the Corntr2ller Seneral ar
the conduct f hisg rtudies The Congrezs als: requests
private agencies engaged in delivering serv,ces to
children, youth and familie=z to cocperate with the

Controller General.

18
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i b e r e s T e rt s sheaald be tranomitte
tr the dpeaker o8 the Wouze and the President bFro Ten

T 'he enate and shali be reterred to all sctanding and
Select committees with interests in program< t.r
children, yoath, and families as well ga ties Eudgest ana
appropriations committess, the Sepnate Pinance Jommitte
and the House Ways and Means Committees Coplies ot Lho:
reports should simualtanecuzly be transmitied to the
Fresident and Director of the Uffice of Management and
Budget for their information and such artirn as they

deem appropriate
The Contraller General is autporized 1o use funds

available to the General Accounting CUffice for purposes

~f responding to this Kesolution
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Apcenalx  B.

A PROPOSAL TO CREATE
THE CHILDREN'S INVESTMENT TRUST

Dear Reader:

¢ If children have problems. it's the parents fault and all you have to do is hold the
parents accountable.

¢ The federal government is doing all it should for children.
¢ Federally financed programs can't work.

¢ Amerncans will not pay any mor taxes, no matter how strongly they support
program.

Then read no funther.

i ind believe:
® The condition of children, youth and families is so bad that it seriously threatens
Amencan competitiveness and productivity and our entire society.

» That when financing for children’s programs have been growing at one-ninth the
rate of defense funding, one-thineenth the rate of social security financing, and
one-tenth the rate of the total budget as a whole, there's a serious problem.

« Thai poverty rates of 25% for children under six, dropout rates of 29% for poor
youths, and numbers of homeless and malnourished children hovering around
500,000, are shameful in a wealthy, modemn democracy.

* Congress needs to reorder budgetary priorities so that children, youth and
farmilies are near the top rather than near the bortom of the lList.

* Many federally financed programs do work, although we need 10 be constantly
alert for opportunities to improve them.

¢ Americans will support more federal taxes for services to children, youth and
famnilies if they are convinced that the money will be spent only on those services
and spent wisely.

Then read on and learn about the proposed Children's Investment Trust.

Sincerely.

by

Jule Sugarman

. |

-
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What is the Children's Investment Trust?
The Children's Invesanent Trust is a proposal that Congress enact legislavon creatng a
trust fund for financing services to children, youth and families.

Key Features

Covers all existing services plus any new programs which might be authonzed by
Congress (c.g.. child care or mental health services for youth),

* Provides entitlement grants to States for children, youth and farmly services
selected by them.

s May be used for federal grants and contracts or for tax and refundable tax credits.

e Adds $5 billion in revenues in 1991, increasing to $23 billion by 1995. Thisis in
addition t0 a current base spending of $40 billion plus mandated adjustments for
cost of living increases.

* Creates an independent Coordinator to solicit advice and annually report to the
President on the “state of children.” Provides for the first ever evaluation panel on
children’s programs, directed under the auspices of the National Academy of
Sciences, and demonstration projects to enhance quality and innovation.

Where Does the Money Come From?

Congress would be mandated to appropriate funds each year equal in toul 1o FY 1990
levels, adjusted each year to cover inflation. In addition, Congress would impose a newly
designed progressive payroll tax. The inital ax would be .1% (one-tenth of one percent) on
employers »nd employees alike and would be capped at .3% by 1995,

The new payroll tax is progressive because:
* It does not apply to unemployed and retired persons, nor to welfare recipients.
* [t does not apply to employees with wages under $5 per hour.

¢ If people make more than $51,000 a year they and their employers both pay double
the rate on the excess wages.

* Employers pay half the cost, whereas they pay only one quarter of income taxes.

Additionally, the Trust eams interest on any unspent monies.

1
g

-
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How Does The Money Get Divided Among Programs?

The President receives advice from an independent coordinator whose sole job is to
focus on the needs of children. The Coordinator prepares an annual assessment of the state
of children, youth and families and a six year plan for meeting the problems. The President
recommends a specific budget to Congress for services to ¢l . youth and families.
Congress handles appropriations in the same manner it currently does, exceps thar.

* It must appropriate 95% of the dollars in the fund each year unless 60% of the
House and Senate approve a lower figure.

¢ Funds cannot be sequestered under Gramm-Rudman-Hollings.

¢ States may impose a progressive payroll tax at a rate determuned by them and
qualify for addinonal federal funds.

» About six percent of the payroll tax goes 10 suppon pregram innovations and
improvements as well as raining, technical assistance and evaluation.
How Does The Trust Change Existing Programs?

It doesn't. Current laws, regulations, and policy requirements are not changed by the
proposal. Simularly exasting programs, as a group, are guaranteed at least as much money as
they received in FY 1990, pius an adjustment for inflaton.

How Can I Help?
Write to the address below for addinional informaton or a copy of the proposed

legislaton. Let us know if you would like 10 work on developing support for a Children's
Investment Trust.

Write to:  Jule Sugarman, Proposer of the Trust,
P.O. Box 27244, Washington, D.C. 20038
(202) 785-9524
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Chairman Hawxkins. Thank you, Mr. Sugarman.

The next witness is Mr. John Hughes, the former director of
Chapter 1.

Mr. HugHes. Mr. Chairman, I am John Hughes of Virginia, and
I'm very happy to be here today to participate with you in the com-
memoration of the 25th anniversary of Title 1. And like Mrs.
Martin, I've written a book, too, along with my coauthor Anna O.
Hughes. The title is Equal Education——

Chairman Hawkins. Could you use the other microphone?

Mr. HuGHes. Yes, sir.

Chairman Hawxkins. I'd like to hear about that book.

Mr. HucHss. All right.

[Laughter.]

Mr. HuGHzss. It is called Equal Education, A New National Strat-
egy. It was written in 1969 and 1970, in large part while I was
doing a fellowship at the Brookings Institution, following my four
gggrs of directorship of Title I. And much of the exp=rience in the

k is relating the difficulties we had in those early days in ad-
ministering that brand new program.

I am very satisfied today to say, in reading it again, that I find
myself refreshed in terms of those experiences, and I also find
myself renewed in terms of the progress that has been made, and
some of the very fine comments that have been made by the speak-
ers preceding me here.

I also would like to acknowledge an affiliation with Mrs. Martin
of which she may not be aware. But as a citizen of Virginia, I'm
also one of Governor Wilder's constituents, and he recently reap-
pointed me as a member of the Virginia Advisory Board on the
Aging, so I want you to note that 25 years of progress in living in
Virginia has given me a perspective agout the other end of the age
spectrum as well, and I'm very happy to be with you tcday.

Mr. Chairman, thanks in large part to the leadership of this com-
mittee, the Title I banner flies high and proud over our nation’s
schools. Title I has, indeed, become the center piece of Federal edu-
cation strategy. Title I is more critical today than in 1965, as the
number of school-aged children in poverty has become the largest
comggnent of the poverty population, as Jule has already men-
tioned.

So I commend to you the continuation of this noble effort, and I

am confident that the committee will carry forward this wonderful
program.
First of all, I'd like to pay respects to the committee itself, and to
the Chairman at the time, Chairman Carl Perkins. He happened to
be both a friend and neighbor of mine. I remember him so well out
there in the early morning, taking his long walks along the George
Washington Parkway and Fort Hunt Road.

I also remember many midnight calls I would get from the
Chairman asking me if I couldn’t assemble the Title I chairmen, as
he called them, of the various states to meet the following day or
whenever in Washington for a hearing that he would like to hold.
He had a tremendous enthusiasm for this program, and I think
guclzg of the progress and credit belongs to that dear man, Mr. Carl

erkins.
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I would also like to acknowledge the grand role played by the
original, and, in my opinion, authentic “Education ident,”
Lyndon B. Johnson, who commissioned the task force that drew up
the charter for Title I and named John Gardner as the chairman of
that group and the wisdom of that group in putting together a pro-
gram that has fared so well legislatively, and is now, as I say, the
centerpiece of our education strategy.

President Johnson sponsored the legislation and gave his name
to it, and I think many of you will recall the legislative process. I'm
sure Mr. Quie will recall the fact that once the House had passed
the legislation, the President urged the Senate to accept that legis-
lation without changing as much as a comma in it, in order that
the legislation could be speedily enacted without a conference, and
a possible delay, and poesible weakening of the mandate.

And the Con, complied with that, and I'm grateful to say we
have Title 1 y in its original form. Of course, there were many
changes made after that, and they have all been improvements.

Among his urgings, the President admonished the Federal ad-
ministrators in many ways. His speeches, which are documented in
the book, indicated his sense of urgency about getting the program
underway. He would use such phrases as, “I don’t wish a single day
to be wasted in getting this program started.” And he would urge
the Federal, state, and local school people to anticipate this money.

Mind you, the money, the first money was coming during the
school year in which we were operating. It meant that schools
would have to revise their plans in order to accommodate this new,
and in some cases, unexpected money.

Federal administrators were obviously very much in gear with
the President’s wishes. Secretary Gardner and Commissioner Fran-
cis Keppel responded very alertly to all his admonitions, and,
indeed I think the Federal agency itself was inspired in ways that
it had never been before and probably has not been since.

The immediate task—we were hastily organized into a new divi-
sion, initially called the Division of Program Operations, later
changed to the Division of Com nsato% Education, was to signify
the program effort that was underway. We had a number of admin-
istrative tasks to undertake. For example, we had to prepare new
regulations.

I think in terms of the President’s urgency, we did achieve a rare
goal. Only an administrator would appreciate this, but we had the
regulations for the program actually completed, signed, and issued
before there were appropriations to administer. For education, that
was a first, and I think it may be an all-time accomplishment.

We had to allocate funds to the staies and counties. Fortunately,
we had the services at that time of Mrs. Genevieve Dane, who's in
the room, who was in charge of making those determinations of
how much money would go to the state, and how much money
would go to the counties, in terms of the census data that we were
working with, and AFDC. It was a tremendous task to put those
allocations together.

And there were many, many problems in refining those alloca-
tions and in getting the word out to states and the counties that,
indeed, these were the amounts of money to work with.

6O
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There were guidelines to prepare, and we had the job of writier:ig

idelines in an atmosphere that has been described by my preced-

ing speakers in terms of the traditional concepts that many school

- administrators had in those days. We were treading on eggs, In

many cases, about the intrusion of the Federal Government into
what was regarded as state and local authority over education.

How far should we go in writing guidelines, telling states how to
design mf)rojects, and school districts how to spend money, when the
Federal Governiment had been told over the years that it had no
business in the schools? Indeed, we had to struggle with our own
supervisors. The Office of Education in those days was largely ad-
ministered by very traditional school administrators, who had ac-
certed the notion that the Federal Government had a very minor
role, if any, in the funding of education programs.

We designed project forms and instructions. That, in itself, was a
step in the direction of guiding the program. It was not really a
responsibility of the Federal Government to design forms, but we
decided it would be an advantage if the Federal Government issued
a form on which the local districts could set forth their projects.
We could then design the form in such a way as to carry out the
intent of the law, and to see to it that the localities understood
what the law, indeed, stiqulated in terms of provisions.

Mr. John Staley, who I think is also in the room today, was the
mastermind behind that invention. And we were amazed at the
extent to which those forms became readily used by the local dis-
tricts, and the outpouring of information that resulted from it.

There are many meetings and consultations that had to be held
with the states, and for that purpose, we had to work hard to get
state counterparts. We had a dual problem in other words, design-
ing the tools of administration and at the same time interpreting
the Congressional intent, that this was, indeed, to be a categorical
program that was to single out poor children for assistance.

I dare say that the latter part of that assignment proved to be
the more difficult one; that is, getting the interpretation of Con-
gress accepted by the states and local administrators,

We had a need for a state counterpart. The law, while it stipulat-
ed that 1 percent of the funds would be available to the states for
administration, did not mandate any structure for the state oper-
ation of the program. So we had to invent someone called the state
Title I coordinator. Again, we were treading on eﬁ , in terms of
saying that there should be such a position established, because the
law didn’t call for it, and the tradition was that the Federal Gov-
ernment doesn’t dictate the state administration.

We covered this point by inventing this mxthical state Title I co-
ordinator and addressing our bulletins and policy statements to
such a person, and in time, they did materialize in all 50 states. We
not only had a Title I coordinator from each state, we also had a
state unit to administer it.

I tell you these things because we were struggling in those days
aﬁla!inst a very heavy hand of tradition in education, trying to make
this program something different from what had gone before. And
than i‘oodness, there were people that worked with us effectively
at the Federal, state, and local levels that brought about, I think,

the success of the program.
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Title I meant the reversal of traditional education funding prac-
tices. Administrators had been raised on the concept that if you
had funds for education, you distributed those funds as even-han-
dedly as possible to the school system. Well, in effect, that meant
that you favored the more affluent schools, and the more affluent
children, because those were the schools that performed well and
responded to the calls of the school system and, indeed, were the
mark of success of the schools.

But it meant that we were going to reverse that trend and see to

it that the poor children got a better break in the financing and,

indeed, received the additional funding that Title I called for.

The state leadership in Title I proved to be a very vital factor in
the quality of the program and whether or not we got effective
people to lead it in the states. I'm glad to say that, in time, we did
succeed in getting a very effective group of state Title I coordina-
tors. Today they're organized nationally, and they are a national
influence on education policy.

As has been mentioned by Ruby and others, there was an early
emphasis on things for the schools, rather than services for the
children. 1 mentioned the fact that the money came during the
year. Many school people had no plans for the use of these funds in
terms of disadvantaged children. But they did have a large invento-
ry of needs in terms of things that were needed in the school, in
some cases, new buildings.

And so there was a very strong tendency for them to turn to the
provision of those things for the schools, rather than services for
the children.

Also, to the extent that they did design programs, in many cases,
lacking better ways to do things, they would provide more of the
same. A remediaf' class would be designed which would simply
repeat the regular program, but maybe after school, giving those
children who were identified as Title I constituents an extra lesson.
You can imagine how popular and how successful many of those
were.

We also had problems-in identifying the funds to be used in im-
plementin(gi desegregation plans. Since many of the minority chil-
dren would be in the Title I schools, and there would be desegrega-
tion plans in the district, there was, of course, the gquestion of
whether the Title I funds could leave the school of a child who was
part of the desegregation plan to ego to a new school.

We did design a policy called “services following the child,”
which meant that Title I funds were, indeed, to follow the child to
his new school and, therefore, not serve as an impediment to deseg-
regation.

We had, I'm sure many of you will recall, an experience in Chi-
cago. The then commissioner, Francis Keppel, sought to slow down
the use of Title I funds that were made available to the State of
Illinois and the City of Chicago in the amount of $26 million. The
fear was—the Chicago projects had come into the office.

Of course, we did not have afproval authority. Our authority was
over the state as to how rapidly the state funded that project. The
commissioner asked for Chicago to—or for Illinois to withhold ap-
proval until he was satisfied that the current investigation of civil
rights in the school district of Chicago was complete.
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However, there was a mayor at the time, Mayor Daley, who got
to President Johnson at the time, and said, ‘“This is not the intent
of Title 1.” The President shook loose those Title I funds and Title I
had a setback in terms of implementing its own mission.

Gradually, however, Federal policies began to take hold, and
schools learned how to design effective approaches; to involve par-
ents in the programs, as several of the other speakerc had men-
tioned; to formulate meaningful evaluations. That was another re-

uirement that was in Title I thet was new to many of the schools.
hey had never done evzluations.

One of the early strategies was to link up with Head Start and to
see that the early intervention concept was implemented in Title 1.
As a matter of fact, the Federal guidelines did give a priority to the
use of Title I for early elementary programs and early iaterven-
tion.

We did link up with Head Start and asked that the Title I pro-
grams be effectively linked with Head Start. And one of the early
efforts was to design a follow-through program, realizing that Head
Start in itself was not going to solve the educational needs of the
child in the elementary grades. We worked with OEO and Jule to
design a follow-through program.

Follow-through picked up the child at the end of Head Start and
preschool, and saw him through the first three years of school, and
saw to it that the services were continued, that nutrition, and
health, and other services were not curtailed, and that there was
small class size, and things of that kind.

Unfortunately, the Federal Government in the 1970s and 1980s
found that follow-through was an expensive approach. It was
phased down. There are remnants of follow-through now, but it is
not nearly the imaginative program it was in those early days. And
unfortunately, the thrust of follow-through is something that we
need, I think, to reinvent.

Special programs for migrant children were authorized. A special
title and section was authorized for the children of migrant agricul-
tural workers. Since the migrants obviously are in a work stream
that takes them through many states, we had to design a program
that would follow migrant children frcm state to state, and see to it
that there was state participation in the education of this special
group of children.

This, too, called for innovative approaches, and I'm glad to say
that, over time, that has worked.

Title I has succeeded over the years because of the strength of its
mission, and the dedication of the Federal, state, and local adminis-
trators who resisted the general aid pressures from traditional
sources at all levels. Congress has shown time and again its sup-
port for the program and has rescued funding levels from cuts pro-
posed in Presidential budgets year after year.

However, level funding has stultified Title I's mission by foreclos-
ing the expansion to all children who need the services, and to ex-
perimental approaches, such as follow-through, which are needed.

I would like to offer just a few recommendations to the commit-
tee in terms of the renewal and extension of Title I. First, I think
that there is a need for strengthened authority for the concentra-
tion of services on a limited number of children. I find that the De-
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partment of Education is still having difficulty having its policy ef-
fectively implemented in the states and in the local schools.

To stress again early intervention and find ways to enlarge the
Federal involvement in early childhood education programs, I
would suggest, for example, that we need to start preschool at age
four. We need many more preschool programs serving poverty chil-
dren who are now, as I said, the largest cohort in the poverty popu-
lation, and we need more effective linkages with Head Start.

I find it appalling, for example, that even today, that many
schools when they have kindergarten and first grade classes, there
is no knowledge of which children have been in Head Start pro-
grams. And that’s something that, obviously, needs to be overcome.

I think we need to strengthen the evaluation criteria which this
committee has already moved on, in terms of program improve-
ments, to weed out ineffective approaches and programs that are
not working, and to see to it that those funds are moved to other
programs.

I suggest that the committee might make provision for competi-
tion in assessing the effectiveness of programs, and see to it that
effective programs are identified, rewarded, and disseminated. One
of the most difficult things I think our schools are facing is their
inability to learn from each other and to install practices that have
worked in other schools. I think we need, very much, to strengthen
the way in which the schools can learn their own lessons.

I would plead, contrary to what Congressman Quie has said, for a
fuller funding of the Title I formula, to reach more disadvantaged
children. I think, also, in extension of the program, that reform
measures should be thought of, and ways in which the school year
can be extended for Title I children. The State of Virginia has,
indeed, recommended that we have year-round schooling, or at
least the superintendent has. I think that is something that the
committee might well consider, the ways in which reform measures
for education can be included in the Title.

Another idea—I think this might appeal to former Congressman
Quie-—would be for state matching of the Title I funds. I think to
enlarge the funding pool of Title I as some states have done, for
example Ohio, would be a good measure. There will, indeed, be dif-
ficulty in enlarging the Federal contribution under the current
budget deficit, but state matching is one possibility that 1 think
should be considered.

I conclude my remarks. I, again, Mr. Chairman, want to thank
the committee for its work over the years in expanding the pro-
gram and I look forward to your work in the future. Thank you
very much.

[The prepared statement of John Hughes follows:]
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Mr. Chairman and Members of the Committee, I am John F. Hughes
of Alexandria, Virginia. During 196% through 1969 I served as the
first director of the federal program for Title I of the Elementary
and Secondary Education Act (ESEA) of 1965. 1 am honored to be
invited to address this Committee on the cbservation of the 25th
anniversary of Title I.

As recently as 1965, the Congress passed the ESEA containing
“litle I," a new and massive federal educaticn program aimed at
overcoming the disadvantage suffered by children of poverty ceeking
to climb the education ladder to success in life. Spurred on by
the original and authentic, "education president,” Lyndon B.
Johnson, the Congress chartea a course for the nation using
education as a means of escape from poverty for wmillions of poor
children. Not content with merely authorizing a major new national
policy for education, the Congress followed this Act with first
year funding which fully implemented Title I‘s generous formula to
assure the nation’s schools that programs could be swiftly designed
and implemented.

Initial Administrative Activity

In those days, the federal agency personnel charged with
administering the new program accepted the challenge with a
dedication : nd zest that has since disappeared from the scene of
federal education program effonts. Fek’y charged by th leadership

A _in,1,1,,4, Aol
of President Johnson, Secretd ,yilbur Cohen, and Education
Commissioner Francis Keppel, the program staff of Title I ESEA

truly "hit the road running" with the administrative tools to place

the new title in effect.
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Much of the initial work involved the drafting of regulations,
writing of guidelinces, design and printing of forms, computation of
allocations to the states and counties, and working with the states
to organize effective implementation of the program. A two-
fold purpose guided the efforts of the staff: (1) to prepare the
essential working tools of administration as rapidly as possible;
and (2) to interpret the intent of Congress in seeing to it that
the federal funds were truly focused on the needy children of the
schools rather than loosely distributed to serve all children.

Convincing the states and the school districts that the funds
were indeed to be concentrated on a limited number of poor children
proved to be the most difficult part of the federal effort, since
gchool officials had been raised on a philosophy of evenly
distributing funds, or tavoring the schools and children which
showed the greatest aptitude for educational progress. Title I
sought to reverse this custom.

State Title ] Coordinators

Gne of the difficulties facing federal administrators was the
need for dedicated state agency counterparts who would work
cooperatively to implement the new title in each state. Since the
law did not mandate a state administrative structure for Title I,
it became necessary to encourage states to assign special staff for
this purpose. This was achieved by addressing federal memoranda to
a mythical "State Title 1 Cocordinator" and eventually these persons

did materialize in each state. These state "coordinators" became
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the communication and operational link with the school districts
and made it possible to achieve effective federal-state-local
adainistration. They have since bacome an effective national
leadership group.

States varied widely in their acceptance of and success with
the Title I mission. The successful ones were those who assigned
persons of high gquality to the task and gave them authority to
function effectively in a State leadership capacity. Title 1
nationally owes much of its success to the quality of those early
State leaders.

Funding Levels

Title I was launched with the understanding that the initial
generous appropriatione would be followed by even larger ones in
subsequent years. However, beginning with the second fiscal year
of the program, funding was slowed by competition for budget
priority from the Vietnam war effort. From that point forward the
funding levels were depressed despite Congressional efforts over
the years to add to the President’s budget.

As funding levels stabilized in the program, the projects in
the schools became fixed and the scramble for funds among
.dministrators blunted the progress to improve services and to

expand to serve larger numbers of children. Even today the

administrative effort is to concentrate funds more effectively on a

fewer number of children in order to achieve significant results

with the target population.
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Much of the early emphasis on using Title 1 funds on buying
*things" for the schocls rather than services for kids has been
overcome. It took some heavy going in the early days by the
federal and state administrators to wean the local schools away
from construction and hardvare projects as the early "easy money"
encouraged many to do.

Title I Succeeds

Title 1 has survived and succeeded because its mission has
remained clear through the 25 years of jits existence, With the
incentive of Title I funding, schools learned to design approaches
tha. worked with disadvantaged children. The early emphasis on
services which simpiy reinforced the existing curriculum with "more
of the same" add-ons, was gradually replaced with designed services
which recognized that new approaches were essential if poor
children were to cope with regular school programs.

Schoolg across the country are now serving their Title 1
clientele with renewed undrrstanding of the purpose of the law, and
Title 1's mission is imbedded in the philosophy of the nation’s
schools’ curricula.

However, the leveling of funding levels over the years has
stultified the thrust of Title I in moving the schools forward to
achieving higher levels of performance. Programs tend to become
fixed in place and innovation is thwarted by growing pupil needs

and shrinking funds.
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Recommendation~

In my opinion, Title I should be extended and strengthened to

make progress with its mission. Poverty among school age children
has grown to the point where this group is now the dominant cohort
in the poverty population. Overcoming poverty among poor children
is even more of a challenge today than it was in 1965.

1 suggest that in renewing the program congress give further

attention to:

(1) reinforcing federal authority to require that funds be
concentrated on the poorest children in the poorest
school attendance areas;

(2) strengthening efforts to achieve early intervention in
the lives ot children beginning in preschool (age 4) and
continuing through the early years of schooling;

(3) strengthening evaluation requirements so that ineffective
school programs are replaced with effective ones;

(4) sponsoring competitive assessments of programs using
professional judges to identify ard disseminate
successful approaches so that schools learn from each
other:

(%) creating effective funding linkages with Head Start
Frograms so that Head Start and Title 1 Programs are
effectively merged at the local level:

(6) funding the Title I formula more fully so that it creatcs

incentives to move ahead with needed services.
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Thank you, Mr. Chairman, for the opportunity to present this
brief statement. Mr. Chairman, in closing I wish to thank this
Committee for the inspired leadership it has shown over the years
in reviewing and strengthening the Title I mandate. Thanks to the
care of (ongress, the program has thrived through a period of sharp
curtailment in the federal concern for the welfare of poor children
in our society. May Title I continue to thrive in your careful

hands. Thank you.

by
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Chairman Hawkins. And thank you, Mr. Hughes.

Mr. Radcliffe, as always, you've been accused of rewriting the
program in 1981 and having some rather strange telephone num-
bers included in the report that you made. Do you want to defend
yourself? We credit you with a lot of good things, however. Let me
say that.

r. Rapcuirre. Mr. Chairman, you've taken me aback. Yes, |
would respond to that. Those telephone numbers weren't written
on it by the Education and Labor Committee, so I have no idea
whose numbers they were or where they came from.

I didn’t really realize—I didn’t expect to be a witness today—the
usual confusion one arrives at by living out on a point in the
Chesapeake Bay. I suppose, far removed from Washington-—so I
don't have a prepared statement. | would, however, like, with your
permission, to prepare for the record a brief statement, particular-
ly outlining the events of the 1981 Reconciliation Act.

I want to say I'm delighted to be here, and to greet the members
of the committee, and particularly you, Mr. Chairman, and Mr.
Goodling, with whom | had so many really great years and great
times, and with whom 1 enjoyed working so very much.

I expected, really, just to accompany Al Quie as I had as his
counsel for some 15 years. And, as in most of those 15 years, [ find
he didn’t need, really, any counseling, but was good enough to keep
me around nevertheless. He might need a little help in one respect.
because Al mentioned the lack of Republican involvement in the
original 1965 Elementary and Secondary Education Act. And that
of course, is perfectly true.

Parenthetically, I think he also alluded to the fact that there
might not have been a great deal of Democratic committee nvolve-
ment in it, either, since President Johnson, as has been noted here,
was rather insistent on keeping the letter of every jot and title in
the draft legislation that was sent up here.

Nevertheless, Republicans did not participate in 1965, and |
think some members may have tried to impede the process a bit,
but were unsuccessful in that. But what Al didn't mention, with
his customary modesty, was that in subsequent reauthorizations of
the Elementary and ondary Education Act, he, as ranking Re-
publican member of the committee, and his colleagues on our side
were, indeed, very active in bipartisan efforts to extend and im-
prove the Act, and particularly Title 1.

I recall that Al fought a long, long—several years—and difficult
battle to make the formula for the funding of Title I more equita-
ble, particularly for the less wealthy states. And in the beginning,
the formula was heavily weighed toward states like New York,
California, and other states with higher per capita incomes. But
that was corrected as we went along.

As ranking member, also, he had a tremendous voice in injecting
the notion, and at that time, the requirement, of parental involve-
ment into the Act. And those are only two of so many contribu-
tions that Al made and helped make to the Act. He wouldn’t men-
tion it, but as counsel, I feel compelled to.

Al left the committee when he left Congress in 1978 when he was
elected Covernor of Minnesota. His successor as ranking member
was the ranking member of the full committee on the Republican
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side, the late John Ashbrook, and the ranking member of the Ele-
mentary. Secondary, and Vocational Education Subcommittee was
Mr. Goodling.

Bill, I'm very, very pleased to see you here today and to see you
in the position that you are, sitting just next to the chairman, as
ranking member of the full committee.

Mr. GoopLING. I am. It would be better sitting in his chair.

[Laughter.]

Mr. RapcLirre. Well, I'll tell you, much as 1 personally think of
Mr. Hawkins, and I'm sure we all do, I have for many years hoped
for that. I guess hope springs eternal, but. as thev say, I'm not
holding my breath.

[Laughter.]

Mr. RADCLIFFE. But nevertheless, in 1981, the Budget Reconcilia-
tion Act——and that is a response coming to your question at the be-
ginning, Mr. Chairman—it became possible for the Republican side
of the aisle. to rewrite a large portion of Federal education law.
And it fell to Mr. Ashbrook and Mr. Goodling to direct that oper-
ation.

I'm pleased to say it fell to me, along with Dr. Richard Eugenio,
who is now at Penn State University and was then Mr. Goodling's
principal staff person on the committee. to do the staff work on
that. And it fell to me to me, as counsel, to do the drafting of what
we called the Education, Consolidation, and Improvement Act of
1981, which was folded into the Budget Reconciliation Act of that
year.

Actually. we started two years earlier, as Mr. Goodling will cer-
tainly recali. in earlier bills that incorporated what were virtually
identical to what eventually went into the 1981 rewriting of ESEA.
in which Title I became Chapter 1. I'm making a rather long story
very brief, very short this morning.

Mr Ashbrook. Mr. *nndling, and I should also mention Mr. Jef-
fers of Vermont-who is now, of course, a Senator from Vermont—
were under intense pressure from the Adminis. . ation, particularly
from OMB director, Dave Stockman, to adopt the Administration
proposal, that rewrite of ESEA, which would have consolidated
Title 1 with aid for handicapped children, and I believe, one or two
other acts—Adult Education Act, perhaps, and then with other
consolidations.

Our members felt—of course, Mr. Goodling, with long experi-
ence—I'm not trying to make you older, Congressman. but with
considerable experience in education at all levels—f{elt very strong-
ly, and John Ashbrook came to feel that this was really a mistake,
and they opposed that. And with great courage, because it's not
easy, as all of you members know, to oppose your own Presidential
Administration on things.

Well, you young, you more recent members on the Democratic
side may not know that, because—-—

{Laughter.]

Mr. RapcLiFre. I'm sure Mr. Hayes will recall.

I think, in summary, it is fair to say. and necessary to say be-
cause this isn't recounted very often—and. obviously, I feel person-
ally quite strongly about it—it's fair to say that John Ashbrook
and Bill Goodling, Jim Jeffers, the Republican side of the aisle, In
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the circumstance of the 19581 Budget Reconciliation Act, saved and
preserved Title I, and it became Chapter 1.

It was redrafted in a way that preserved every substantial and
vital aspect of the original Title I, and I don't know of anyone who
would take exception to that. Certainly, if anybody wants to,
they're free to. But I think that was a great public service, and one,
Mr. Goodling, that you must look back on and today regard as one
of the highlights of your many services to the country.

1 would like, Mr. Chairman, with your permission, to make this a
more coherent and not much longer presentation. And with that,
again, to express what a very great pleasure it is to be here and see
so many friends and people who contributed, and are still contrib-
uting so much to American education, to our country.

Thank you.

[The prepared statement of Charles Radcliffe follows:]
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Statement of Charles W. Radcliffe
hefore the
Committee on Education and Labor
U.S. House of Representatives
October 2, 19%0

Mr. Chairman and Members of the Committee:

It is a genuine pleasure for me to appear before this
Committee, which I was privileged for two decades to serve as the
Republican Counsel, Chief Counsel and Staff Director., Tt is a
particular pleasure to be here with my friend, Al Quie, ftormer
Ranking Republican Member of the Committee, whom I served as
counsel for fifteen years. And, of cvourse, 1 am honored to he a
part of this distinguished panel of witnesses on the occasion ot
the twenty-fifth anniversary of the enactment of title I of the
Elementary and Secondary Education Act of 1965 (ESEA).

This Act, and particularly title I assistance for disadvan-
taged students, as Mr. Quie has noted, was an historic break-
through for the federal role in education. Al also recalled that
Republican members had very 1ittle influence on the original Act.
I do recall, however, that our side pointed out defects in the
title 1 funding formula that heavily favored school districts in
the wealthiest States, thereby delaying Committee approval of the
Act for two weeks, much to the displeasure of President Johnson.

But, in the end, the President prevailed despite the unhap-
piness of some Democratic Members with the formula, and the
Administration bill quickly bhecame law. In no small part this was

due to the leadership and perseverance of our Committee (Chairman
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,the late Adam Clayton Powell, whom we should also honor today
along with the late Carl D. Perkins who chaired the subcommittee
handling the legislation. I know from many conversations 1 had
with Chairman Powell the pride he justly felt in having presided
over the enactment of so much landmark education and social
legislation.

Al Quie, with customary modesty, did not mention that in
subseguent reauthorizations ef title 1 he led Republican members
in bi-partisan support resulting in many significant improve-
ments. 1 recall in particular his work in making the formula for
distributing funds tully equitable, in clarifying the permissible
uses of these funds In the schools, and in providing for parental
involvement in title 1 programs. After 1965, Democratic and
Republican members of the Committee worked in harmony to oversee
the operation of title I and improve its provisions to better
serve disadvantaged students and the schools they attended.
Happily, under your leadership, Chairman Hawkins, and that of Mr.
Goodling as the Ranking Republican Member, this process contin-
ues.

Parenthetically, Mr. Chairman, [ note with regret your
announced intention to retire at the end of this Congress, and
wish you many happy years of life outside Congress. You will be
missed. I want to tell you how much 1 enjoyed working with you,
and that i cherish your friendship as 1 value your service to our
country. Yet 1 also hope that Mr. Goodling, the gentleman sitting

physically and politically just to your right, might move into
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your chair! This very likely is a forlorn hope in the lmmedlate
future, but it i3 one we Republicans have harbored for thirty-
five years.

In 1778 Al Quie was elected Governor of Minnesota, and left the
Congress after having made enormous contributicas to the 1978
reauthorization of title I and other titles of ELZA, In 1979 the
late John Ashbrook of Ohio became the Ranking Pepublican Member
of this Committee, and asked me to take on the duties of Staff
Director as well as Chief Counsel on our side. william Clohan
became our Counsel for Education and Lassisted greatly in a review
of ESEA that led to its later revision. Bill left our staff after
the 1980 election to become Under Secretary of the Department of

Educatlon,

Mr. Ashbrook had opposed ESEA, but early in 1979 he asked v
tn examine it to determine if it could be made le.s intrusive on
State and local control cf our schools. If possibie, he wanted a
bi1i: to re-write the Act in a ..y that would reduce federal
administrative burdens on our schools -- which had grown to the
extent of rey.iring millions of hours each year tc comply with
the complexities of the Act and its attendant regulations --
while preserving its benefits. He wanted such a bill to be
acceptable t¢ public and private school administrators and
teachers.

At this same time, Mr. Goodling became our Rank ing Member on

the fubcommittee on Elementary, Secondary and Vocational Educa
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tion,which has jurisadiction over the Act. He appointed Dr.
Richard DiRugenio, now with the Pennsylvania State University, as
his staff advisor on the Subcommittee.

In 19806, and agaln in January, 1981, Mr. Ashbrook introduced
bills having the main features of the bill he would later in 1981
introduce with Mr. Coodling and Mr. Jefford= of Vermont, among
other Republican members as cosponsors, as the "Education Consol-
idation and Improvement Act of 1981." Essentially, Lhis bill
preserved the main features and purposes of title 1 of ESEA as a
sepatate program, while removing a host ot detailed reguirements
that unhecessarily complicated its administration. The rest of
ESEA and some additional federal grant programs (some 29 or 30
all) were consolidated 1nto a single grant to the Stutes that
could be used at the discretion of school districts for any ot
the purposes of the consolidated programs. Thus title I would
become Chapter One, and the consolidated programs become Chapter
Two .

The oppoertunity to actually enact thin bill came in 19581
through the “recenciligtion® process of the Budget Control Act,
whereby substantive leg:slation could be rewritten to reduce
costs. We had a new national administration in 1981 with the
inauguration of President Reagan, whose first major legislative
initiative was to be the Budget Reconciliation Act of 1981. Mr.
Ashbrook and Mr. Goodling were intent on having the "Educatiaon
Cansolidation and Improvement Act"™ ancluded in that Act. The

Mrector of the Ottoce of Management and Budget, David Stocknarn,
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was just as determined to see an Administration education consol-
idation bill replace ours. Thus began a battle that would be
tought out before the Republican leadership of the House and go
right down to the final days pefore passage of the bipartisan
Gramm-Latta substitute for the Majority version of the Budget
Recenciliation Act. In the end, Messrs. Ashbrook and Goodling
would win.

This victory effectively saved title 1 of ESEA from extine:-
tion, continuing it in the form of Chapter One of the "Education
comsolidation and Improvement Act. ™ The Administration proposal
was well intent toned, and had theoretical appral. It would have
consoirdated i)!lv I and the "Ec¢ucatiot of All Handicapped
Children ACL® 1ntoe a oingle program, with mnst internal restrice
tions on the expenditure of funds for the education ot disadvan-
taged and handicapped children removed, and the proportion ot
expenditures for these purposes left to each school district.
Education groups, particularly those most concerned with the
education of dicadvantaged and handicapped children, oppoued
this,

John Ashbrook had close thies to the Ohic Association tor
the Handicapped, which bitterly oppesed such consolidation, and
ne was not inclined to tamper in any wWay with the existing Act
for handicapped children, Moreover, he had become increasingly
impressed by evidence of the etfectiveness of title I. Then toc,
quite frankly, he wao outraged that the Adminjictration had not

conruited bam oon thedr poroperal, partioularly wheto e had hio owWwh
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consolidation bill that was the product of two years of work with
his Committee staff and school administrators in Ohlo and else-
where. He accordingly refused to introduce the Administration
bill, which normally the ranking Republican would have done.

Mr. Chairman, 1 want to make this point, because it is often
not appreciated: that, while some elements of the successful
Gramm-Latta substitute for the Majority version of the Budget
Reconciliation Act may have been put together in haste, the
"Education Consolidation and Improvement Act" was not. I don't
claim it was perfect, but it was very carefully conceived over a
period of two years with the advice of dozens of State and local
school administrators from arcund the naticn. And its tinal form
was reviewed not just by Mr. Ashbrook, but by Mr. Goodling, whoue
experience as a teacher and school administrator was and 1= the
most extensive of any Member ot Congress in living memory.

Richard DiEugenjo was an outstanding staff person. He and I,
working separately and as a team, went over the draft bill line -
by line with school administrators. For example, Mr. Chaitmin, |
met in Sacramento with a committee of the California Association
0of School Administrators cons/sting ot tederal program direstors
of your largest school districts. They gave me suggestions for
specific language in Chapler One that would solv: major adminis-
trative headaches while preserving the integrity of title 1
protections. Rich DiEugenio arranged through the Philadelphia
title I program director for us to meet in that city with his

counterparts in feven other Jarge City school Jdrartriets tall
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members of the Council of Great City Schools) for a similar line-
by-line scrutiny of the final draft of our bill. I made further
changes suggested by them.

The responsibility for the provisions of Chapter One rests
with Its sponsors and their =taff, but it was crafted with the
help of experts who had an even more direct input than is custom-
ary in the reqular process of Committee consideration. This is
not to say that the regular legislative process through the
Committee is not the preferred one, but only that we did a
protessionally responsible job under special circumstances.

In the Senate, with Republican ¢ontrol, the Budget Reconcil
iation Act went through the committee process, rather than
through a floor substitute bill as in the House. Senator Stafford
of Vermont, Chairman of the Subcommittee on Education of the
Committee on Labor and Human Resources, did not like the Adminis-
tration bill, but had no alternative of his own. So he introduced
one jdentical to the Ashbrook-Goodling "Education Consolidation
and Improvement Act." It went through the subcommittee and then
the tull Senate committee with only one dissenting vote (Senator
Gordon Humphrey (R-NH)) as part of the Senate version of the

Budqget Reconciliation Act. 50 our victory was complete.

Finally, Mr. Chalrman, 1 am proud to have drafted che Act
that includes the continuation of title 1 of ESEA through Chapter
One, very proud nf the staft colleagues with whowm 1 worked, and

prouder still of the Fepublican members of thisc Committer who

51
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made the basic policy decislions and directed our work, 1t isn't
easy for Members to stand on principle and oppose their own
Administration, as you well know. It must have been particularly
hard for John Ashbrook, who was a personal friend and long-time
political ally of President Reagan, but he never flinched., In the
end, even Dave Stockman told me he was pleased with the result,
although 1t was not the precise one he sought. So, truly, “All's
well that ends well!™

Others on this panel have made suggestions for the future of
Chapter One, Not surprisingly, I agree with Al Quie that it 1ico
pointless to think in terms of vast new intusicns ot tunds.
Rather, I hope the Committee will give attention to ways wWe Cahb
further concentrate available resources on students and school:s
having the most need, and on programs within the schools that
will contribute most to the early development and mastery of the
basic cognitive skills without which children cannot succeed in
cur society. 1 hope also that in the process you will be carviul
not to impose further administrative purdens on schools wlready

afflicted with excesoive bureaurracy.

we have all come to recoynize, 1In varying degrees, tvhe
limitations of federal legislaticn. But title I/Chapter One has
brought about s profound and beneficial change in the attention
vur Schools give to the special needs of disadvantaged children.
Out hope for the ftuture, and our challenge for today, 1% that we

can do even hetter.
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Chairman Hawkins. Thank you, Charles. Certainly, the chair
will subscripe to the things that you've said. If the Republicans
were slow learners, they've caught up very quickly, and certainly
the individuals named have always stood out, I think, as being very
illustrious members of this committee: Messers. Quie, Ashbrook,
Jeffers, now Mr. Goodling. So this committee has produced some
very, very good Republicans.

[Laughter.]

Chairman HAwkiIne. Quite apart from the levity, however, we're
glad you're here and we still look forward to your contributions.
The fact that you're in different roles now does not mean that we
can’t reach out and still avail ourselves of your services.

dThe chair will yield to members for questions now from either
side.

Mr. Hayes, I yield my time to you.

Mr. Haves. I don't have any questions, but | enjoyed the testimo-
ny. so much history. Maybe we ought to move along.

Chairman Hawkins. Yes, we'll attempt to incorporate the state-
ments and the essence of what you've said in a final report which
will be made, and | think that would be very, very helpful. And I
think, Charles, we'll call vou back into service to help edit that.

Mr. Goodling.

Mr. GoopLING. Thank vou, Mr. Chairman. I'm sorry | was late. 1
was in my office with representatives from OMB and the Depart-
ment of Education fighting over a few little things, and therefore
was delayed, and certainly did not want to miss my former col-
league, Mr. Quie's presentation.

Al has spent his life, in and out of government, trying to make
sure that everyone, particularly those most in need, get the bene-
fits that government should provide them. So, I'm sorry that 1 was
not here. I'm glad he ran for governor. Had he not run for gover-
nor, I'd probably still be sitting down the line there someplace.
rather than next to my dear Chairman.

I think when I walked in Mrs. Martin was testifying on what's
happening today. And you know, I was getting all excited up here,
because all the testimony we had heard this past year, | think, has
been that they're so afraid out there of the Federal auditors that
they're not very creative and not very innovative.

And I thought, "Gee, and she’s telling us just the opposite.” And
I was glad to hear that that was something she had written many
years ago. But I think the story you told about the Chairman is
very fitting, becauvse I think what it says is that this Chairman has
spent his entire life trying to help anyone who was in need, anyone
who was disadvantaged, no matter where they may have lived, the
color of their skin, or anything else. And that's a great tribute to
our Chairman.

I would like to say to Mr. Hughes. I hope, in our recent authori-
zations of different things, that we have, perhaps, begun to get
follow-through back to its original intention. Many of us on both
sides of the aisles have been trying to do that for quite some time,
but once you get a grant, you know, it's pretty tough to give it up
to anyone else.

I think in all of our reauthorizations recently in these programs,
the Chairman's emphasis has been excellence rather than just
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access, and I think that's going to mean an awful lot to the im-
provement of programs that we consider as good prugrams. I also
think the fact that we are demanding excellence, not only access,
will make them even better.

I really think I should pay tribute to a young lady in the room
who is responsible, as the director of compensatory education in
the Department of Education, Mary Jean LaTendre, who, I think.
has worked very closely with us to try to make sure that excellence
in all of these programs is the word. And so we thank her for her
efforts.

Mr. Haves. Strike that from the record.

[Laughter.]

Mr. GonpLinG. All of those of you who are involved in these pro-
grams, we thank you for your efforts, the efforts of the past, and
the present efforts to try to provide the very best we can for those
most in need.

Chairman Hawkins. Thank you. Mr. Martinez?

Mr. MagTiNez. Thank you, Mr. Chairman. I have no questions,
except I would like to make a brief comment. You know, certainly
that this anniversary is reason to celebrate the success of the past.
I think in all of your underlying testimony you acknowledged the
fact that there are still many problems that have to be overcome.

I reflect on the success of the past, but I also regret the failures
of today and the future, unless we move to do some of the things
like my colleague, Mr. Goodling, has recommended, such as ade-
guately funding the Even Start program. It's that kind of program
that follows up on follow-up, and those kind of programs that we
need to make the linkages that we need to make.

One of the things that several of you mentioned is the lack of
money. And it seems that it comes down to priorities. And if we
consider that the highest priority in this country has been over the
last eight years or nine years, defense, defense, defense, then we
have the need to know that education is the first line of defense.
Those young people out there are not going to be able to provide
that defense, unless they're well educated.

And I think we have to remember in our celebration today that
we have to consider, not just because we're jubilant about the suc-
cess of the past, that there are still problems that we have to over-
come.

Thank you, Mr. Chairman.

Chairman Hawkins. Thank you. The chair again would like to
thank the witnesses. May I just take three or four seconds to indi-
cate—I think Albert Quie touched on it—and that is a need for
teachers. Unfortunately, in many of these programs we get into
blaming the children, without considering the fact that we've been
very neglectful in terms of training, ~ssisting, and recognizing com-
petent teachers.

Mr. Goodling and I, on a very bipartisan basis, have a bill now
pending which intends to address that problem. I know several of
the witnesses did mention it. It is one of the great deficiencies we
have currently, in talking about goals for the year 2000. And yet
we're doing very, very little in order to train those who are going
to teach the children.

e
'



81

I just want to assure you, we recognize that we have not complet-
ed the task, and there are many things that we must do, and I
think there are many individuals in the room today who are capa-
ble of helping us. We essentially say thanks to all of you, and we
will do the best we can to continue to improve the program so that
25 years hence, some of you, at least, will be able to say, "Back
there in 1990, we did do something.”

Thank you. Thanks again. Al, come back again, will you?

Mr. Quie. Okay. When you get more money.

Cha:rman Hawkins. Thank you.

The next panel, Chapter 1 Success Stories: Mr. Bruce Smith, a
teacher in McKinney Elementary School, Kentucky; Mr. Douglas
Straight, teacher, Shickley High School, Nebraska; Ms. Juanita Gu-
tierrez, student from Massachusetts; and Mr. Maurico Torrenegra,
student from Connecticut.

We're very pleased to have the students present today. May | ask
each of you to try to be as brief as possible so that we can engage
in questions and answers at the end of the testimony. If you have
written statements, we hope you'll file those with the committee.

We'll begin with Mr. Bruce Smith.

STATEMENTS OF BRUCE SMITH, TEACHER, McKINNEY ELEMEN-
TARY SCHOOL:; DOUGLAS STRAIGHT, TEACHER. SHICKLEY
HIGH SCHOOL; JUANITA GUTIERREZ, STUDENT, WELLESLEY
COLLEGE:; AND MAURICIO TORRENEGRA, STUDENT, UNIVERSI-
TY OF CONNECTICUT
Mr. SMmitH. It's a great honor to be here to testify on behalf of

the Chapter 1 program. I will begin with my personal testimony.

I'm a native of Lincoln Ceunty. I live in a rural area called Hus-
tonville, Kentucky. I graduated from Eastern Kentucky University
with a Bachelor's degree in elementary education in 14%7. I then
went back tc Eastern Kentucky University and completed my Mas-
ter's degree in elementary education in 1989. I'm presently work-
ing on a Rank 1 in schiool administration, and will be completing
that Rank 1 at Eastern in 1991.

For the previous four years, I have been a teacher at McKinney
Elementary, where I attended as a child. I teach math to the sixth,
seventh, and eighth grade students there at McKinney. As a stu-
dent at McKinney Elementary, I participated in the Chapter 1
reading program.

Due to the individual attention that | received as a reading stu-
dent, I was able to make substantial progress in developing my
reading skills: skills such as using context clues, syllabication, com-
prehension, identifying the main idea and topic. Chapter 1 not only
assisted me in attaining basic skills, but also taught ne advanced
life skills and has contributed to my success as a tescher.

It was with my asscciation with the Chapter ! program that I
developed a love for reading. This desire has continued all through
my life. Without the assistance of the Chapter 1 program, I would
have fallen pehind in my academic development. I wouid not have
been able to pursue my dream of becoming a teacher.
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Everyone should have a chance to fulfill their dreams. | am here
today as living proof that the Chapter 1 reading program is a suc-
cessful program.

In closing, I would iike to leave you with these views. The Chap-
ter 1 program is improving the educational opportunities for chil-
dren. The reason . can make that statement is because it prcmoted
my well-being. I can also see through my own students reaching
their potential because of the Chapter 1 program.

It is my great hope that the Chapter 1 program will continue,
just as it has in the last 25 years, because there are children who
need help in reaching their grade level in areas like reading and
math. The students that I ter~h, and those who other teachers in-

struct, are the fuiure. G - Jdents need to use their talents to
work to their potential. W program like Chapter 1, every child
will have a chance to fulfi.l their dreams.

Thank you.

Chairman Hawxins. The next witness is Douglas Straight.

Mr. Stra1GHT. Thank you, Mr. Chairman.

I feel my involvement in the Chapter | program as a fifth and
sixth grader provided me with better opportunities for my career
development. 1 had several problems in lower elementary grades
with reading comprehension and spelling. I can recall the frustra-
tions that I felt when I couldn’t understand what I read even after
spending several hours with a tape recorder, trying to improve my
reading skills.

The ability to sort out information was very difficult. because the
stories we read were just a bunch of words with no meaning. It was
difficult for me to apply reading comprehension to story problems
in math because I was unable to keep one person who was deing
sgmething separated from another person who was doing some-
thing.

Mv enthusiasm upon entering the Chapter 1 program gave me 2
feeling of self-confidence because help was available. I participated
in the program for two years, and my success allowed me to apply
learning concepts that helped me in other classes.

I feel Chapter 1 boosted my confidence to help me overcome the
frustrations that I had previously felt. We all do not learn in the
same wzy, and the importance which programs like these have
have enabled all students to be successful. I feel 1 would not have
had this opportunity to share my success with you today if some-
one had not recognized my need for help, and if that assistance had
not heen available.

Too often students are overlooked who really need that extra
shot in the arm or that added boost to help them overcome the
similar frustrations that I experienced. The Chapter 1 program en-
abled me te sraduate from high school and receive a Bachelor's
degree in agricultural education. 1 presently teach in Shickley, Ne-
braska, where I've been a member of the faculty for 10 years.

My duties allow me the opportunity to work with students in the
classroom, as well as in their home setting through the FFA pro-
gram that 1 advise. Every day ! can see how the learning process
can be difficult for a few and easy for others. I understand how
those who are in the need of extra help feel, so I try to provide a
learning environment that provides success for those students.
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I've had the opportunity to work with students, not only in the
classroom, but in preparation for FFA leadership contests, and 1
find that these individuals excel as well as those who do not need
assistance through the Chapter 1 program.

Without such available services, 1 believe people like myself
would not be a success story, but might be dependent upon others.
I come from a rural setting and a small school system. The classes
I teach may be less than 10 in numbers, and our high school stu-
dents are less than 50. But I feel that size should not make a differ-
ence in determining the need for programs such as Chapter 1.

Yes. money may become a big factor, along with others, in deter-
mining the future of such programs, but I think we've got to real-
ize that it's the youth of our Nation that depend on Chapter 1 and
other programs to be successful citizens. Through my participation
in the Chapter 1 program, in addition to my experience in working
with past students of the program, I see a strong need for the
Chaﬂter 1 program to be available in every school, both large and
small.

And I'm confident the Chapter 1 program and its success will
continue. Thank you.

Mr. Haves. Ms. Gutierrez.

Ms. GuTtierrez. Good morning. I'm a former Chapter 1 student at
Brooklyn Avenue school in East Los Angeles. I did not realize that
Chapter 1 had cont+ibuted so much to my education until my fifth
grade teacher info; ‘ed me. Chapter 1 supplements and enriches
the education of ecunomically disadvantaged children. With teach-
er aides, reading labs, math labs, educational equipment, cultural
events, and field trips, children who otherwise would not have the
opportunity to receive a great education do, and learn.

Chapter 1 has enriched the lives of many children in Los Angeles
Unified School District. The Chapter 1 program works very dis-
creetly, supplementing and enriching the education of students in
Los Angles Unified School District. By being discreet, students do
not feel as if they are inadequate and can see themselves at the
same level as their peers as they improve academically.

Chapter 1 funds are used in a variety of ways and are tailored to
children’s needs. By providing teacher aides, Chapter 1 enables dis-
advantaged children to receive the attention and help they so des-
perately need. Most of the schools in East Los Angeles and in Los
Angeles, in general, are overcrowded, and teachers aren't able to
aid every child.

In addition, Chapter 1 has been able to foster long-lasting friend-
ships, like the one Ms. Ronna Cole, my fifth-grade teacher and I
share. Reading labs help children improve their reading skills.
These labs are of great help, especially to those children who have
not yet mastered the English language. I speak Spanish at home,
and it was through these special reading labs that I was able to
read and write in English.

As many know, our Nation’s children lack math skills. Chapter 1
targets this problemn by offering special math labs to those chil iren
who cannot afford a tutor or receive that extra help at home. If it
had not been for these special math labs, I would not have been
able to take calculus with one of the most famous teachers of East
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Los Angeles, Mr. Jaime Escalante, whose talents were recognized
in the movie “Stand and Deliver.”

In addition, funds provided by Chapter 1 are used to purchase
special equipment such as tape recorders which children can use to
improve their pronunciation and analytical skills.

The cultural events are unique, since many of these children
cannot attend cultural events due to economic constraints. Hence,
children are introduced to new cultures, and given the opportunity
to learn and broaden their horizons. 1 recall groups like “ARCO
IRIS” and the Chinese ribbon dancers that performed at these
events. These cultural eveits promote knowledge and respect for
other cultures, while instilling pride in the child’s own culture.

Field trips provide the visual and hands-on learning that these
children would not otherwise receive. I remember trips to La Brea
tar pits, the Los Angeles zoo, and Lauries. A new world was open
to me, since my parents had never taken me to those places. The
field trips are also open to parents so that they, too, can share in
their children’s learning

Chapter 1 was present in the beginning of my academic career,
where it made the most difference. It was a building block upon
which others were built. Due to those supplemental resources that
every child should have, 1 was able to continue to do well in school,
and to attend one of the Nation’s most prestigious liberal arts insti-
tutions and women's colleges, Wellesley College. I will be graduat-
ing in June 1992, and I plan to pursue a Ph.D. in education or go to
{glszs'chool, since there are very few Mexican-Americans with

.D.'s.

I would like to leave you with this thought: Even though we will
be celebrating the 25th anniversary of the Elementary and Second-
ary Education Act and the Chapter 1 program during these two
days, and the success of Chapter 1, there .s still a lot to be done.

There are still children who are not receiving an adequate educa-
tion and who are dropping out of school. For every success, there
are thousands who do not make it. Therefore, we need your contin-
ual support in trying to reach those disadvantaged children. I hope
that all of you will continue to support educational programs like
those of Chapter 1.

The children are our future, and the key to a better tomorrow is
education. I hope that you can commit yourselves to this task even
more than you already are. The future of this country depends on
how well we educate our children, and take into account the needs
of minorities, since the number of minorities is rapidly increasing.

1 would also like to add that we can’t blame parents v ithout
taking into account the issues in the community the student 1s
raised in, the school system, and the lack of resources. And I agree
with Ms. Martin, we need more funds.

Thank you.

Mr. Haves. Mr. Torrenegra.

Mr. ToRRENEGRA. Good morning.

Mr. Hayes. Good morning.

Mr. TORRENEGRA. My experience was based—I came four years
ago from Colombia, South America, and | had little knowledge of
English. I started in a bilingual program where I stayed for one
year, and I really didn't need much help from the Chapter 1 pro-
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gram at that time. After a few years, I realized that I could have
helped my friends in some subjects in whichl was able to excel.

I also understood about the parental influence, the importance
that it represented in every child. I started attending some of the
meetings of the Chapter 1, and my mother has been actively in-
volved 1n it.

I will read my statement now. It's very brief.

Throughout my academic life, I have discovered that the most
important factor that influences my performance in school is the
interest that my mother shows in my school-related activities. This
she has accomplished by being actively involved in the organiza-
tions that are offered by the schools I have attended, both in Co-
lombia, South America, and in the United States.

In the latter, she was referred to the Chapter 1 district parent
advisory committee. From that time, she began attending all the
conferences and workshops. As a result, she became a Chapter 1
national member and treasurer of the Waterbury District. At the
same time, [ became aware of an afterschool tutoring session in my
school sponsored by Chapter 1. I began attending and tutoring my
friends in different subjects.

Also, on the weekends, 1 attended some of the confe,ences, vork-
shops, and discussions. The result of our involvement in Chapter 1
has been the opening of many doers. Some of these are a job for my
mother in the program and orientation in my career and college
decision. We are very grateful for the help that we have received
by the program, and we will continue to contribute for its enhance-
ment.

I would like to thank you for giving me this opportunity to be
here; feel free to ask any questions. Thanks.

Mr. Haves. We thank all of you I would like at this time to call
on my colleague, Mr. Goodling, to see if he has any questions or
¢o>mments?

Mr. GoopLinG. I don’t have any questions, but I, first of all, want
to thank the two teachers for taking your compassion into a field
that is much in need. I'm sure you understand better than many of
your colleagues the needs of every child in the school.

To the two students, I wonuld hope that perhaps you, too, might
decide to go into the teaching profession. Recently we had about
300 students on the floor of the House that 1 was addressing, and
they were to be the brightest and the best. And one young lady in
the back of the room in a rather—in my area, we'd say “mart-aleck
tone—said, "‘And what are you going to do to make sure we have
better teachers in the classroom?”

And 1 said, “Well, I'll answer that by asking you a question.
Since you're supposed to be 300 of the brightest and the best, how
many of you are going into teaching?”’ And we got five hands that
went up pretty rapidly, but five others that, you know, aren’t going
to make it, because they only got up about this far. But that's all,
out of 300 students.

And so I would encourage you. if you haven’t definitely made up
your mind on something else, or after a while, if you decide you'd
like an experience where you can really feel every minute of every
day that you're helping someone, try the teaching profession.
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I hope some of the young ladies at Wellesley learned a lot from
the First Lady when she visited your campus. I think she has a lot
to teach, and I thank you all very much for testifying before us
today. I appreciate it, and good luck.

Ms. GuTierrez. Thank you.

Mr. Haves. 1. too, want to, as an addendum to what my colleague
has said, express my appreciation to you for your very valuable tes-
timony. I may have a couple of questions. One that keeps sticking
in my mind, is that you reach a plateau which led you to hecome
teachers, the two of you.

Were you the beneficiaries of any support programs, grants, or
students loans, in your efforts to get your education?

Mr. SmiTH. | received a grant for my education, a Pell grant.

Mr. Haves. Pell grant? What about you?

Mr. STRAIGHT. When I was in fifth and sixth grades, 1 developed
a severe hearing loss, and at that time, after high school. moving
into my college vears, | was able to secure, ves, a loan.

Mr. Haves. A loan?

Mr. STRAIGHT. Yes.

Mr. Haves. You didn't default did you?

[Laughter.|

Mr. STRAIGHT. | was—that was one thing that I definitely want
to mention. I think from that first panel that we had, and what 1
gathered from yesterday it was 21 years ago when I was in the pro-
gram, so it was fairly new. Parental involvement really wasn't as
heavy at that time as it is today. I think that’s very important. ]
think I've got my mother to thank for a lot. from the standpoint
that she picked up where Chapter 1 left off and helped me get to
where I am today.

Mr. Haves. Good. I've raised this question only because even the
grant programs and the student loan programs, both are suffering
from that incurable disease. it seems to me, lack of funds. So some
of us are quite interested in making sure that this program for
kids, particularly those who are economically disadvantaged, irre-
spective or race or sex, should be continued. 1 don’t know whether
you share my opinion or not.

1 think that one of the best defenses this nation can ever have is
to make one of its top priorities to educate its voung. not necessari-
ly to spend it on a $850-million Stealth 2 bonber.

I want to thank you very much.

Do you have any questions, Mr. Chairman?

Chairman Hawkins. I have none, but let me just indicate that
unfortunately Mr. Goodling was called to the floor. Both of the edu-
cation bills are coming up, and he has agreed to represent the com-
mittee. I didn't want you to believe that he was just running away.
He wanted some way of reaching him.

But I think it's wonderful to have you students here, and the
teachers.

The teaching profession is a wonderful field. I certainly urge y?-{
to give it consideration, as opposed to, as Mr. Goodling says, goifig
into politics. If you're in his district, you'll run against him.

But in any event, thank you very much. Your testimony is appre-
ciated.

Mr. Haves. Thank you.

Jl
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I'd like to call now the final panel, panel number three, com-
prised of state and local people: Dr. Judith Billings, Dr. Shirl Gil-
bert, Dr. Gwendolyn Baker, Mrs. Joanruth Hirshman, Mrs. Sharon
Wallace-Free, and Mrs. Mariela Torrenegra. If you'd come forward,
please.

The testimony will begin with you, Ms. Billings.

STATEMENTS OF JUDITH BILLINGS, STATE SUPERINTENDENT OF
PUBLIC INSTRUCTION, STATE GF WASHINGTON; SHIRL GIL-
BERT. DEPUTY SUPERINTENDENT, INDIANAPOLIS PUBLIC
SCHOOL. SYSTEM; GWENDOLYN BAKER, PRESIDENT, NEW
YORK CITY BOARD OF EDUCATION: JOANRUTH HIRSHMAN,
PRINCIPAL. LINGELBACH ELEMENTARY SCHOOL; SHARON
WALLACE-FREE, TEACHER, BROOKLYN, NEW YORK; AND MAR.
IELA TORRENEGRA, PARENT

Dr. BiLLiNGgs. Mr. Chairman, I am Judith Billings, State Superin-
tendent of Public Instruction in the State of Washington. Chair-
man Hawkins, and Members of the Subcommittee on Elementary,
Secondary and Vocational Education, 1 am so pleased to be asked
to be with you today to share in this 25th anniversary of the Chap-
ter 1 program.

It's also a pleasure to be on this side of the podium again, since |
had the experience, as you well know, during the time that the
Hawkins-Stafford Am>ndments were being drafted and passed, to
work as a staff member of the subcommittee, and feel very proud
to have had a hand in what eventually came out in that piece oi
legislation which has dene so much to improve programs for chil-
dren in the United Stateas.

It is with great pleasure that I take this opportunity to present
testimony on behalf both of our office, the State Office of the Su-
perintendent of Public Instruction, the State Board of Education,
and particularly all of Washington State’s students who have had
an opportunity to benefit over the years by our Chapter 1 services.

I want to compliment this committee on the strong bipartisan
support that it gives to education, Chapter 1, and to all other edu-
cational programs. My particular office in our state is a nonparti-
san office, in recognition of the fact that children are not born
with, as I always say, Rs and Ds stamped on their heads.

They are all children. They are all our children, and they all de-
serve our unequivocal support 10 make them successful. And ihis
committee has alwayvs exemplified that approach in its approach to
programs for children.

I also want to thank both the Congress and the steering commit-
tee, the Department of Education, in making it possible for us to
celebrate.

During the 25 years I've been in education. I have had an inter-
est in Title I/Chapter 1 and have had an opportunity to experience
the program at the local level as a teacher, at the state level as
director of our Chapter 1 program, also at the National level, as
chairman of our legislative committee., when ' was a member of the
National coordinators group, and then, certainly, the opportunity
here in 1987 and 1988, to work with many of you staff members
that 1 see and did have such a terrific time in working with this.
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We worked through the Hawkins-Stafford Amendments. and that
experience was really eye-opening for me in terms of the care that
was taken to make certain that that bill was very carefully crafted.
It was also gratifying to me to see how carefully members of the
committee listened to the experience that 1 had to offer after
:wving been in the field ¢#nd worked with the program for that
ong.

It meant that they wer: very interested, not simply in the poli-
tics, or the drafting of a bill, but they really wanted some legisla-
tion that could do good things for kids, that would work well once
it got down to the local level. And again, that, to me, as someone
who’d worked at the local level, was terrific to know.

As we celebrate the effectiveness of Chapter 1, it really gives us
an opportunity, again, to underline how important it is that we
support these “inds of programs. Last year, the House suggested a
billion dollars in improvements to the Chapter 1 program in addi-
tional funding. It was particularly gratifying this year to see that
both the House and Senate asked for tha. billion dollars extra in
Chapter 1, that would go a long way toward full funding.

And I certainly hope that as we look at whatever it is that's
coming out of the current budget negotiations, that we find a lion's
share of that money remaining in that program. Because we all
know that it is a program that works, and it is a program where
still, currently, we serve less than half of the children who could
henefit from the program. So it behooves us to keep up that strong
push tor adequate funding for our kids.

Tre success of this program has also led to a number of other
prograrns like it. I am sure that there are a number of other states
who have done the same thing. But in 1984, the Washington State
legislature did adopt a program virtually identical to Chapter 1.
which is funded with state monies. the compensatory ed program
called the Learning Assistance Program.

We currently put 37 million per biennium into that program to
provide added suppcrt to children with the same sorts of needs that
children have who qualify for Chapter 1.

Good things have continued to happen in Chapter 1 over these 205
years, accommodating the reeds of children, of teachers, of parents,
and, certainly, of course, the essential services to children based on
the kinds of individual needs thut they have.

One of the things that I most pleased to see in the reauthoriza-
tion in 1988, was the continued stress on additional and more effec-
tive parent involvement. Again, research continues to show us that
probably the key to making children successful is having parents
deeply involved in a meaningful way in their children’s education,
interested in what's going on, feeling free to be in and out of the
school, and supporting the school with what they do with the child
at home.

A second key part of Chapter 1 now is the additional collabora-
tion between Chapter 1 and the regular educational programming.
Chapter 1 was never meant to take the place of basic education.
That remains the responsibility of the states and the localities.
What it is meant to do is supplement, to help, to make certain that
that education can be effectively delivered t all children, regard-
less of what kinds of disadvantages they may have.
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And it is gratifying to see that there is now, again, a much closer
connection and collaboration between regular teachers and Chap-
ter 1 teachers, so that Chapter 1 services do directly support basic
education and make it possible for children to be successful in the
basic education program.

In parent involvement issues, one other thing that 1 want to
mention at this point is that, again, Chapter 1 has pointed the way
here, both with its stress on parent involveraent and, also, the un-
usually successful program initiative that came out of the Secre-
tary's office. We found that our parent advisory council in the
State of Washington, wanting to be able to recognize programs, de-
cided that they would begin that same kind of program, specificaily
to recognize outstanding parent involvement programs.

So beginning this year, we will be inviting local education agen-
cies to apply and tell us what they're doing in their parent pro-
grams at the local level, and we wiil be recognizing them at the
state level in much the same way as the Secretary’s initiative rec-
ognizes programs at the National level.

One of the other key parts of Chapter 1 in terms of trying to
bring excellence, as well as equity into the system, was the pro-
gram improvement piece, which I must comment again, was one of
those pieces that as we worked through the legislation. took us the
longest to perfect.

As I recall, it was the last afternoon after the last conference
that we put the final touches on the wording of that particular
piece of the legislation. which only points out how important that
was to making certain that the Chapter 1 program grows in its suc-
cess, so that we're certain that where those funds are being ex-
pended, they are being used to the best uses possible in terms of
helping students succeed. And I believe we've done that.

It was also wise on the part of Congress to decide there would be
a separate appropriation to states specifically for program improve-
ment purposes, because that means that there is a part of the
money that comes to the state that can be used for nothing else but
making certain that programs improve, and that local districts who
need that kind of assistance get that kind of assistance.

So, again, that is one of the pieces of Chapter 1 that is making a
big difference.

One of the very interesting pieces, too. that goes along with that
particular part of Chapter 1 is that—you may call it “.ail wagging
the dog.” And some of our people did, as we went around the
Nation talking about the new legislation and said, "Well, you
know, if you have to go in and look at programs for every student,
and you have to be sure that thi:e kids are succeeding, that means
you're going to bave to go back and look at the whole program.
Doesn’t that mean that Chapter 1 is kind of pushing for program
improvement all the way around in the schools?”

And our response was, “You bet. And if it does that, good for
Chapter 1, because it makes us go back, then, and look at program
improvement overall to make certain that we have good programs
for children, and that they are doing the best throughout the edu-
cational system.” That, in itself, will make Chapter 1 much more
effective. If you have the best kind of basic program, then Chapter
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1 can truly do what it's meant to do, and that’s help for those who
are disadvantaged.

One of the things, however, at this point that is increasingly
clear, and I would be remiss if I did not comment on it, is that this
program was begun back in 1965 as a part of the war on poverty.
We haven't won that war. If anything. we've taken steps back-
wards.

We have been in a system where our social policy has meant
that more and more children are living in poverty now than were
previously. The largest single group living in poverty are children.
The fastest growing group living in poverty are children. And when
we have children who come from those kinds of circumstances and
then have the attendant health problems, dysfunctional families.
lack of support at home, they cannot come into the educational
system ready to make use of even the very best system. So we have
a long way to go.

I do want to compliment this committee. and particularly the
chairman. Mr. Hawkins, for unrelenting support of children and of
children’s programs, because it is only with that solid base that we
are going to be able to make the kind of progress we need to make
inlmaking certain that the next generation of children are success-
ful.

And I guess I just want to take this opportunity to urge this com-
mittee to maintain that commitment. that bipartisan approach, to
be, as Mr. Hawkins has alwavs been. interested in children all over
the Nation. not just in children from the district that he repre-
sents.

I must sav. again. that that was one of the things to me that was
most inspiring about working with this committee, knowing that
there was not a concern only for the areas that were represented
by various members, but also that there was truly a generic con-
cern for all children. It's only with that kind of widespread concern
that we will have the kinds of programs that will benefit all the
children in this nation.

So. again, I hope that Chapter 1 maintains the kind of leadership
that it has shown. Long before others were interested in these
areas, Chapter 1 was interested in disadvantaged children, migrant
children, children who were dropping out, the children who were of
preschool age, who needed help in support services, such as coun-
seling, home visitors, those kinds of things that help children be
successful in health services, in services for handicapped ch:ldren,
and in services for those children who are in homes for neglected
and delinquent children.

I guess | would just make this comment also. At least in the
State of Washington, it is a fact that of our prison population, 84
percent of them are high school dropouts. It costs us over $25,000 a
year to house each one of those people. Had we put that money in,
on the early end, to support good educational programs for chil-
dren, we would retain that kind of money; we wouldn't have that
kind of population in prison.

And we would not have, in our state alone, our Investment—
which is no investment, but is, in essence, a waste—®7 percent in-
crease in spending for prisons, while we have only a 24 percent in-
crease in spending for schools.
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So, again, 1 cannot underline strongly enough the necessity for
leadership from the Federal level to make certain that we do put
our resources into children. Everyone who has spoken here today
has spoken of the fact that children are, in fact, the basis of our
future, that the education of childrer is the most important thing
we can do.

Again, | want to thank this commiitee on this occasion for
always being there with more than rhetoric, with good legislation.
and with money where their mouth has been.

Thank you.
[The prepared statement of Judith Billings follows:]
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w.mmummsmmmm.m.
and Vocational Education:

It is a pleasure and an honor to be with you today.

| want to thank the members of the committee for this opportunity 1o present
mymmmdmwmsmmdwmdm
MUoﬁon.ﬂnStatDBouddEdtmﬁm.mfodordChaptoﬂProgram.andauof
Wash’mghonm'ssn.adwuwhobomﬁtfromcmptemservicas. | appreciate the
obvbusbiomansupponmdoumﬁomanmmmmadvocaﬁngdﬂdrm's
neads. nbnpedauyq'aﬁfymmmaneprmaﬁvcimmmmdwmhmon
onu\oeommittootohelpmnha:mecauseofeqmledueationalopponunityforour

nation's children.

| am also deeply grateful to the Congress and the Department of Education for
groviding us the opportunity to help recognize the 25th anniversary of the

Title |/Chapter 1 program - the largest federal program of assistance 10 elementary
and sscondary schools for the education of disadvantaged students.

lunproudtobohdudodinmisinpoﬂmtoocasionbocausomoChaptoHprogmn
hasboondspocialmesuomodumgmyZSyearsinoducaﬁonatmolocd.state,
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and natonal levels. | reflect aimost daily on the opportunity | had in 1987 and 1988 to
work as a staff member with this committes as we drafted the elementary/seccndary
amendments and moved through to final approval,

The 25th anniversary of the Elementary and Secondary Education Act gives us a
chance to celebrate the effectiveness and success of the Chapter 1 program and an
opportunity to focus on the importance of providing supplemental compensatory
services to preschool, slementary, and secondary students across the nation. In pan,
this importance was exempiifiad in Fiscal Year (FY) 1990 when the House
Appropriations Committee requested a historic billion-dollar increase for the Chapter 1
program. During this session of Congress BOTH House and Senate appropriators
have recognized the importance of Chapter 1, its successes and effectiveness, by
recommending more than a billion new dollars for the program in FY 1891, |
sncourage this committes’s continued support for the full funding of Chapter 1.

| am pleased to report to you that your leadership in heiping disadvantaged students
has not gone unnoticed. In 1984, the Washington State Lagislature established a
state-funded remediation prcyram that is almost identical to the federally-funded

Chaptsr 1 program. This Leaning Assistance Program (LAP) receives approximately
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$70 million in state funds for the current biennium.

Good things are happening in Chapter 1. It is a program that has continued to grow
wgm.mmmwdmmdsdwmw.
teachers, parents, and, of courss, students. it is a program that has proven effective
hpmvidingossenﬁdsewioestodﬁdronbasedonmmdividualnoods. Evaluative
findings consistently point to the benefits to participating students, including greater
parent involvement, increased coilaboration among the student's regular program and
supplmﬂm.mddwdopmemdsuwesshﬂpmgrmimprwemm
strategies which foster and encourage systematic, purposeful change based on

reviews of student progress and program objectives.

During the past 25 years, we have witnessed a great deai of growth and modifications
to the Chapter 1 program that have emphasized the changing neads of children and
the country. The most noteworthy of these ci anges occurred during the recent
enactment of the Hawkins/Stafford Eler. .entary and Secondary School Improverment
Amendments of 1988 (Public Law [P.L.] 100-297). Although this enactment continued
the original intent of Title | -- *...to provide financial assistance to state and local

ommaﬂmdagendesmmemmospoddneedsofsumeducaﬁmalw-dopmed
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chiidren at the preschool, elementary, .~ sacondary levels..." - it also addad new
provisions to ensure quality and equal educati.nal opportunities for students.

Prior to commenting on the specific provisions of P.L 100-297, | think it appropriate at
this point to comment and congratulate Chairman Augustus F. (Gus) Hawkins for the
thoughtful isadership and initiative demonstrated throughout the reauthorization
process. in addition, it is important to acknowledye the perceptiveness ard diligent
work of the committee members who provided the necessary input. As indicated in
my opening remarks, the Chapter 1 program has been in the forefront of federal
programs in parental invoivemnent, and activities designed to anhance individual
student needs have been a top priority since the program’s inception in 1985. The
1968 legislation added several new provisions to enhance the effectiveness of these
strengths at the state and local levels.

Most notable of thess were the "Program Improvement” provisions. As the
centerpiece of the Elementary and Secondary improvemnent Amendments, the
program improvement plan provides direction as well as a mechanism for annual
review of progress at the state, school district, and school buikding. The purpose of
the improvement plan is to assure student and school success through enhanced

4
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educational services, and ultimately, 1o maintair and assure the integrity of the federal
program.

The school improvement planning has also acted as a catalyst in the formation of
another important educational partnership - that of collaboration among various
achool levels) for the purpose of designing and implementing the most effective
instructional strategies for all students. in Washington, we have observed a revitalized
spimolbroad-basodmdvomﬂnasaresunofmoprogrmmprovamnmpmom
and we are andious to continue with our state responsibility to provide support to local
agencies to improve their effectiveness. At the federal level, you have bear most
holpfubyprovidingasepuatemmodzaﬁonformﬂdstoassiﬂbcalagmdash
providing direct educational services in schools implementing program improvement
plans.

Ancther importani new provision established committees of practitioners for
dovobpighmmmm.mmm.mdmmem
progran.. These committees consist of administratort, teachers, parents, and

members of local boards of education from urban and rural school districts. They are

S
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representative of local curriculum specialists, categorical staff, and state agency
personnel, including Chapter 1 staff, the reading and language arts supervisor, the
math suparvisor and the private school supervisor.

The committes members, with a broad range of expertise and experience, are
instrumental in assisting our state agency in implementing the requirements and
policies of the new law. They, along with the Chapter 1 State Advisory Council, act in
an advisory capacity on many pertinent Chapter 1 topics.

The Hawkins/Stafford Amendments aiso addressed the need for increased parental
participation in the programs. As a result, we are implementing a new and exciting
state advisory council activity patterned after the Secretary's Initiative for Identifying
Unususlly Successful Programs Sewving Disadvantaged Youth. In our state, the
advisory council will be inviting local education agencies to nominate outstanding
parental programs which provide strong advocacy for disadvantaged children. The
nominated programs will be examined for overall quality and those selected wil be
acknowledged by the Washington State Board of Education at conferences, Chapter 1
workshops, and in local education agencies. The ultimate outgrowth of this advisory
council activity is to develop and disseminate a sourcebcok of parent initiated activities

6
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that are representative of outstanding Chapter 1 programs in the state.

While there are numerous positive aspects to the Chapter 1 program, | wouid be
remigs in not stressing one of the key factors we face in attempting to successfully
educate our children. We must keep in mind that the number of at-risk children is
increasing at a faster rate than any other portion of our school population. Even
moughtmcnapteﬂprogramisloundinabommperoamo!menaﬁon's school
districts, and serves aimost five million pupils, it is estimated that roughly half of the

eligible student population remains unserved.

Thus, it has become increasingly ciear that we must be able to deal with the whole
child and be prepared to provide programs that meet their complex and
comprehensive needs. To be responsive to their needs requires the cooperative
efforts of state and federal agencies, educational institutions, and entire communities.
We must all be willing to recognize the problems, seek appropriate solutions and make
a concerted effort towards applying programs that can assure student success. The

education of children must remain our paramount concern.

Mr. Chairman, members of the Subcommittes on Clementary, Secondary, and

7
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Vocational Education, please continue your unequivocal support for the Chagpter 1
program that has meant so much for disadvantaged students. As validated by
evaluative findings and research studies, this is a program that has a profound impact
on the educational growth of millions of students annually. It is & program that is not
only productive in enhancing academic growth, but also has the potential, based on
25 years of experience and expertise, to becore the nucieus, through coliaboration
with other programs, to improve educational quality for all child-en.

Your approach to the needs of students has been encouraging to all of us for whom
education is an everyday working priority. Your positive impact on education,
especially the population of at-risk students, has not gone unnoticed by the
educational community. It is greatly appreciated.

Thank you once again for this opportunity 10 present this testimony to you. It is our
wish and goal that this 25th anniversary of the Title |/Chapter 1 program be viewed as
one important step toward celebrating a "golden anniversary,” and many more to
follow.
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Mr. Hayes. Thank you very much, Dr. Billings.

I should have said at the beginning, your testimony is very
meaningful and has a lot of good content to it, which is * 'pful.
Your entire statement, as you know, is a part of the record. Those
of you who have prepared statements, the entire statement will be
made a part of the record of this hearing, and if you just care to
summarize or deal with the highlights of it, it might expedite time
a little bit.

Dr. Gilbert.

Dr. GiLeerT. Thank you. To the Honorable Augustus F. Hawkins,
Chairman, to Congressman William Goodling, to other esteemed
Members of the United States House of Representatives Committee
on Education and Labor, I bring you greetings from the 48,000 stu-
dents of the Indianapolis public schools; from the Superintendent,
Dr. Lorenzo Dixon; the President of the Board, Mr. Donald Payton;
and the Indianapolis community.

May I open this testimony by sharing our commendation to the
Chairman for many years of dedicated service and commitment to
our nation, and to this deliberative body. We feel that the contribu-
tion that has been made will long be a part of what's going on in
education in America, and Congressman Hawkins, we commend
and congratulate you for your leadership over the years.

First, may I share that I feel it a special honor to be able to sit
with yo - this morning to share several critical issues and celebrate
several successes related to the Elementary and Secondary Educa-
don Act, and Title I, which I know must be considered by policy
makers at all levels if we are going to stem the tide of mediocrity
and illiteracy which is streaming out of urban public schools at the
elementary and secondary level in this nation.

I am honored to do so at this point in tim> as we celebrate the
silver anniversary of this Act which has provided opportunities for
compensatory services to millions of public school students across
the Nation.

I appear before you this morning representing 25 years of public
school experience, including some five years as an elementary
teacher and principal—an elementary teacher, rather, in the St.
Louis public schools, some three years as assistant principal and
principal in that same system, and 17 yearr of central office posi-
tions, including the last 12 being at executive levels in Illinois, and
Virginia, and now in Indiana.

These years in the bowels of urban public education in our great
Nation have given me a view and a perspective of the system,
which I hope has prepared me to substantially share with you this
morning, as we delve into the problems, issues and challenges
facing us as we reflect upon the etfucatioual reform movement, and
the celebration of these 25 years of Chapter 1.

Finally, I come before you from my position as Chairman of the
Superintendent’s Commission of the National Alliance of Black
School Educators, which counts among its membership some 96
black urban superintendents who hold forth in a majority of the
urban big-city school systems in our Nation.

There ate many positive aspects of Chapter 1 under the Haw-
kins-Stafford Elementary and Secondary School Improvement
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Amendments of 1988 which have operationally improved imple-
mentation of the Act. May I share a few of these with you?

The increased level of funding, which will permit more children
to be served, which has come out of your deliberations.

The nonmatching requirement for implementing school-wide
projects, which has permitted some districts, including the Indian-
apolis public schools, to have schoolwide projects for the first time.

e goals or mechanisms for parent involvement, which encour-
age and promote greater parental participation in the educational
process, which we all know is abhenlutely necessary if we're going to
make a difference in the lives of young people across this Nation.

The emphasis on the attainment of advanced skills by Chapter 1
students.

The provision of continuity of services to students who continue
to be educationally deprived, but who may no longer be in greatest
need, for an additional two years.

Emphasis on greater achievement outcomes for Chapter 1 stu-
dents through the program improvement and school improvement
mechanisms.

The provision for reimbursement for capital expenses involved in
serving non-public-school students.

The opportunity for districts to assess funding preschool/parent
continuing education programs through our Even Start effort.

These are just a few of the reasons for us to celebrate this far-
reaching and visionary legislation, and to express appreciation to
those of you who possessed the vision to pen the original legislation
and shore-up that original law with the 1988 amendment.

Despite the many positives, ] must also, during this time of cele-
bration, share some of the program needs and desirables which
would assist those of us in the field to serve at a higher level. Our
disadvantaged and disenfranchised students, who represent the
future of our Nation, need these additional efforts.

Some of these issues are continued higher levels of funding.
Many districts like IPS have long lists of eligible students on a
waiting list for services. Additional funds would also permit dis-
tricts to provide the degree of support services that are needed to
enhance the instructional programs.

Waiving some of the regulations to encourage districts to pilot
promising programs under the Innovative Projects provision of the
Act. This is critical, as many times we are unable to move in cre-
ative and innovative ways ause of the limitations imposed by
the contents of the legislation.

A lessening of the paperwork, particularly as it applies to compa-
rability and could potentialw apply to implementation of program
improvement provisions. Will implementation of local and joint im-
provement plans end up being mammoth paperwork activities?

Finally, providing additional funds for implementation of school-
wide projects 8o that funding for schoolwide projects does not de-
crease funds available for the regular and other Chapter 1 schools
in the district.

ESEA Ch?ter 1 can better serve children in the future through
providing adequate funds to permit all eligible students to
served; giving local districts greater flexibility without the burden
of regulations in implementing projects as they envision for the
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success of their students; continued emphasis on parental involve-
ment; the monitoring and the implementation of program and stu-
dent improvement requirements to ensure that they lead to in-
crea:ed student performance and not become exercises in paper-
work.

May I broaden my comments at this point to share some perspec-
tives of our position which include ESEA, but goes beyond those
parameters to include all Federal funding sources. The focus of
these final comments will spotlight three critical areas: one, fund-
ing; two, teacher/administrator training; and, three, legislative
mandate sensitivity.

The historic inflexibility and red tape which accompanies Feder-
al funding is a roadblock to creativity and the implementation of
programs which markedly improve the delivery of instruction. Just
this l?”t September, we 1n Indianapolis experienced an example of
the Federal guidelines limiting our ability to structure a Chapter 1
program in a way which would have provided a substantially more
effective program plan than that which the letter of the guidelines
required.

I have indicated, Mr. Chairman, in my prepared document, spe-
cifically with relation to that issue, and 1 would commend that por-
tion of my testimony to your particular attention.

Two, a general unwillingness to fund urban schools by the local
community. Too many of the constituents of public schools across
this nation have taken to mimic the President in saying, “Read my
lips. No new taxes,” and have consistently turned down our re-
quests for referenda to support, at a higher level, public education
in the local area.

We recommend a couple of things that we commend again to
your attention. And I say this again, because I shared about a year
ago at this time, a couple of these suggestions to you with relation
to breaking the funding deadlock that pervades this nation coast to
coast.

_ 1t was the thinking that the Federal Government should substan-
tially break that log-jam, by creating incentives which would make
it economically feasible for the states to fund schools and/or indi-
viduals to invest in schools, and benefit through Federal tax relief,
in one of two ways.

The first of these two ways, a Federal mandate of higher levels
of allocation based on a formula tied to some accountability stand-
ards. Eligibility for such a mandate to kick in would be justifica-
tion of a funding shortfall within outside limits of legislation set by
the Federal Government.

This mandate could be enforced through withholding of Federal
education funds for all states and municipalities whose school sys-
tems qualify and are approved for participation, similar to the Fed-
eral withholding of transportation funds from states unwilling to
reduce the 70 mile per hour speed limit to 55 miles per hour & few

years ago.
| feeﬂl8 we are in an educational crises which dictates that this
nation move forward to help us to break this log-jam of funding.
Secondly, a more innovative approach to incentives would be to
establish what I want to call urban education zones akin to this na-
tion's earlier use of urban enterprise zones, in which, in return for

LO7
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investment in blighted and less desirable areas of the Nation’s
cities, corporate entities and individuals received tax breaks and
other incentives. The urban educational zone would similarly allow
Federal tax reliefs or reduction, in return for investment in urban
education through munici bond purchase or other investment
vehicles, including direct allocation to schools to unde-write specif-
ic program initiatives, with a minimum amount of investinent,
which must be achieved to qualify for the tax incentives.

Secondly, we must begin to target some of these dollars toward
experiential deficits that these young people bring to schools across
the Nation. Much of the research on the education of urban minor-
ity and poor youngsters suggests experiential deficits on the part of
these students contributes subsetantially to the problems of poor
academic achievernent which they exhibit.

In order to address this issue on point, we must begin to accom-
modate these deficits through field trip experiences, which allow
the students to make the transfer from the classroom to real-life
learning.

Cate%orical Federal funding, which would support this inost
costly but necessary component of the education of these young-
sters, would assure that the roadblock to learning, lack of experi-
ence, would be removed, or at least diminished in the mix.

Fourth, the maintenance of funding levels in all compensatory
areas is absolutely critical; that the Congress nct retreat from its
earlier ition on levels of funding for such programs as Head
Start, Chapter 1, Even Start, Effective Schools, MagZnet/Alternative
Schools and Categorical Special Education.

Recent Congressional legislation indicates that the commitment
to these funds and their previous funding leveis is soft and is send-
ing a horrendous message to those in the urban arena, especially in
the face of the push for vouchers and their more acceptable subter-
fuge CHOICE.

Teacher/administrator training—given the fact that not only are
urban school systems underfunded, they are a!so understaffed, both
in terms of number of staff available and willing to work in the
urban centers, and in terms of those who are teaching and/or ad-
ministering in these schools being knowledgeable of the strategies
and techniques which are effective with youngsters who bring the
demographic baggage which these young people bring.

We would suggest that the Federal Government get involved in
helping urban school systems attract the best and the brightest
teachers and administrators to the cities. We think this canlie ac-
complished in two ways.

One, through categorical grants to retrain urban educators pres-
ently employed in these systems, either though university-based
programs or through system-based in-service designed to better pre-
pare them to meet the affective, as well as the cognitive and peda-
gogical needs of these youngsters.

And secondly, through the awarding of Federal education grants
for advanced study, beyond the BA level, to first-year education
graduates who are willing to teach, or newly appointed administra-
tors who are willing to administer, in a school system designated as
an urban education zone. These awardees would have had to be in

104
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the top quarter of their last graduating class, and be considered a
good prospect for these new positions.
~ Finally, I call the committee’s attention to the legislative man-
date sensitivity, or insensitivity, if you will, which is often @ part of
legislation not directly related to education, but which impacts edu-
cation on a daily basis. There is a real need for House and Senate
sensitivity to the effect which some legislation i:as on the operation
of urban schools.

One case in point is the negative effect which some provisions of
the Fair Labor Standards Act have on schools and school systems’
ability to use the voluntary services of regular hourly employees to
assist with such activities as after-school clubs, athletics, evening
tutorials, and other educational support activities which assist the
system in meeting the needs of these students.

The requirement that no hourly employee may work beyond
forty hours per week without receiving either pay at time-and-a-
half or compensatory time, precludes, either because of the lack of
funds, or inability to support subs in their absence or get along
without them, schools’ ability to provide fcr the instructional serv-
ices or extracurricular activities which are direly needed in the
urban enclaves of education in this nation.

In closing, I am honored to be able to have shared with you this
morning, as all of our efforts are important to the success of our
nation’s youth. Each one of us has an important role to play in the
education of tomorrow’s leaders. My hope is that some of the
thoughts and ideas that I've brought to you this morning will be of
assigtance as you and your colleagues seek legislative solutions to
the dilemma of education for all of our students as we prepare
them to become productive American citizens.

I again commend the Chairman for his leadership over the years.
His presence will be missed, both in the halls of Congress and in
the schools across this nation. And I stand ready at this point to
answer any questions or to elaborate on any of the issues which 1
have raised this morning.

Again, commendations and congratulations to the committee.

[The prepared statement of Shirl Gilbert follows:)

lug
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Shirl E. Glibert 1)

To the Honorable Augustus F. Hawkins, chairman,to
Representative William F. Goodling and to other esteem
members of the United States House of Representatives
Committee on Education and Labor, I bring you greetings from
the 48,000 students of the Indianapolis Public Schools, the
Superintendent, Dr. Lorenza Dixon, the President of the
Boar?, Mr. Donald Payton and the Indianapolis community.

May I cpen this testimony by sharing our commendation for the
many years of dedicated service and commitment to our nation
and t» this deliberative body on the part of the esteemed
chairman the Honorahle Augustus F. Hawkins,

First may I share that I feel that it is an honor to be able
to sit with you this morring and share several critical
issues and celebrate several successes related to the
Elementary and Secondary Act (ESEA) which I know must be
considered by policy makers at all levels 1f we are going to
atem the tide of mediocrity and illiteracy which is streaming
out of our public elementary and secondary schools in the
urban centers across this nation.

I am honored to do so at this point and time as we celebrate
the silver anniversary of this act which has provided
opportunities for compensitory services to millions of public
achool students across this nation.

I appear before you this morning representing twenty-five
(25) years of achool experience including:

Fiva (5) years as an elementary school teacher in
the St. Louis, Missouri Public Schools, 1in a school
(carr-Lane Elementary School) situated in the
Pruitt-Igoe Public Housing Project.

Three years as an assistant principal and principal
of the same school.

Seventeen years (17) as a central office administrator
Twelve (12) years of which have been at the highest
executive levels of three urban public 3chool systems,
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These years in the bowels of urban public education in our
great nation, have given me a view and a perspective of the
system which I hope has prepared me to substantively share
with you this morning as we delve into the problems, issues,
and challenges faciny us as we reflect upon the educational
reform movement,

Finally, I come before you from my position as Chairman of
the Superirtendent’s Commission of the National Alliance of
Black School Educators which counts its membership some
ninety six (96) Black urban Superintendents and who hold
forth over the majority of the major urban school systems in
our nation.

There are many positive aspects of Chapter 1 under the
Hawkins Stafford Elementary and Secondary School Improvement
Amendnents of 1988. May I share a few of these with you:

the increased level of funding which will permit more
children to be served.

the non-matching requirement, for implementing school-
wide profecta, which has permitted some dlstricts,
including the Indianapolis Public Schocls, to have
school-wice projects for the first time.

the goals are mechanisms for parent lnvolvement which
encourage and promote greater parental participation
in the educational process.

emphasis on the attainment of advanced skills by
Chapter 1 students

. provision of continuity of services to students who
continue to be educationally deprived, but who may no
longer be in greateat need, for an additional two
years

. emphasis on greater achlevement outcomes for Chapter 1
students through the program improvement and school
improvement mechanisms.

. provision for reimbursement for capital expenses
involved in serving non-public school students.

. opportunity for districts to access funding
preschool/parent continuing education programs through
Even Start.
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These are just a few of the reasons for us to celebrate this
far reaching and visionary legislation and to express
appreclation to those of you who poasessed the vision to pen
the original legislation and shore-up the original law with
the 1988 amendment.

Despite the many positives, I must alao during this time ot
celabration. share some program needs and desirables which
would assist those of us in the field to serve at a higher
level, our disadvantaged and disenfranchised students who
represent the future of our nation. Some of these 13sues are:

Continued higher levels of funding. Many dlstricts
like IPS still have long lists of eligible astudents on
a waiting list for services. Additional funds would
also permit districts to provide the degree of support
services that are needed to enhance the instrus.tional
programs.

. Walving of some of the regulations to encourage
districts to pilot promising programs under the
Innovation Projects provision.

lessening of the paperwork particularly as it applies
to comparability and could potentially apply to
implementation of the program improvement provisions.
Will implementation of local and joint improvement
plans end up being mammoth paperwork activities.

providing additional funds for implementation of
school -wide projects so that funding for school-wide
projects does not decrease funds available for other
Chapter 1 schools.

ESEA Chapter i can better serve children in the future
through providing adequate funds to permit all eligible
children to be served; giving local districts greater
flexibility without the burden of regulations in implementing
projects as they envision for the success of their students;
continued emphasis on parental involvement,; and monitoring of
the implementation of program and student improvement
requirements to ensure that they lead to increased student
performance and not become exercises in paperwork.

May I broaden my comments to share some perapectives »f our
position of our position which includes ESEA but goes beyond
those parameters to include all tederal funding sources. The
focus ¢f these final comments will spotlight three critical
areas:

O
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1. Funding
2. Teacher/Administrator Training

3, Legislative Mandate Sensitivity

Funding

1. The historic inflexibility and red tape which
accompanies federal funding is a roadblock to creativity and
the implementation of programs which markedly improve the
delivery of instruction. Just this past September, we in
Indianapolis, experienced an example of the federal
guidelines limiting our ability to structure a Chapter 1
program in a way which would have provided a substantively
more effective program plan than that which the letter of the
guidel ines required.

May I share the subatance of that situation with you. We 1in
I.P.5. had developed a program which was designed to serve
the poorest performing youngsters in the third, fourth, and
fifth grades as identified by the achievement test data
required by Chapter I eligibility criteria. The program,
CURRICULUM ENRICHMENT ROOMS, was structured to take the
poorest performing students and put them in a homogeneous
classroom, with the best teacher we could identify, a
pupil/teacher ratio of no more than sixteen to one, speclally
selected materials, and a physical environment which was
bright and colorful and very different from the other
clasarooms in the building. To this situation we added a
hand-picked para-professional, instructional materials
reflecting high interest and low level content, as well as
unique instructional and support materials designed to allow
succeas and generate interest, and to promote improved 3selft
concept and self awareness.

The proposal was very comprehensive and well received by the
state department officials who reviewed and approved these
proposals for expenditure of federal compensatory education
funds. Despite these facts, the supplanting limitation was
evoked and we were informed that since this program was not a
pull-out program and was a stand alone self-contained
program, that we could not implement it with federal funds
unless we count the student enrollment of each in half and
funded the second half in a similar class setting that was
funded with general funds generated at the local education
agency level.
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This position espoused by the state officials, even when
appealed and discussed in a hearing, was not changed. We are
presently implementing the program in a way which waters down
both the impact on the numbers of students served and the
affective issue of self esteem due to the unique nature of
the program if struztured as originally designed. The
district’s lack of funds precludes our replicating the effort
in liks class rooms in each building, and the supplanting
interpretation prevents our provision of this powerful
program to all the students who, by virtue of their poor
performance, are eligible to be served.

This is just one example of the difficulty we in the
educational arena find as we seek to use federal funds to
meet the needs of urban city youngsters who are often poor,
Biack. and behind, and who would benefit greatly from more
flexiblility in the use of these funds.

(2) General unwillingneas to fund Urban Schools by the
local community

As has been the case over recent years, the local funding
mechanism have not favored increased direct taxes or indirect
allocation of monies to local school districts. More often
than not, local tax payers and/or state legislators have been
unwilling to provide increased funds, partially due to the
perceptions that the schools were not as good as their
county, suburban, private and parochial counterparts. These
perceptions, while seemingly sound, are based on the faulty
premise that all things are equal between and among these
different educational entities, which as each of you knows is
not true.

It is my thinking that the federal government could
substantively break this log-jam of achool funding by
creating incentives which would make it economically feasible
for the states to fund schools, and/or for individuals to
invest in schools and benefit through federal tax reliet, in
one of tWo ways:

a.Federal mandate of higher levels of allocation
based on a formula tied to some accountability
atandards., Eligibility for such a mandate to
kick-in would be justification of a funding
short-fall within ocutside limits set in the
legislation, This mandate would be enforced
through withholding of federal education funds
for all states and municipalities whose school
systems qualify and are approved for
participation, similar to the federal withholding
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of transportation funds from states unwilling to
reduce the 70 mile per hour speed limit to 55
mph, dcring the energy crises. I feel we are in
an education crises which dictates such action.

b.A more innovative approach to incentives would be
the establishment of URBAN EDUCATION ZONES akin
to this nations earlier use of urban enterprise
zones, in which in return for investment in
blighted and less desirable areas of the nation'’s
cities, corporate entities and individuals
received tax breaks and other incentives. The
URBAN EDUCATION ZONES would similarly allow
federal tax rellef or reduction in return for
investment in urban education through municipal
bond purchase and/or other investment vehicles
including direct allocation to schools to
underwrite specific program initiatives, with a
minimum amount of inveatment which must be
achieved to qualify for the tax incentives.

3.) Experiential Dollars

Much of the research on the education of urban minority and
poor youngsters suggests, experiential deficits on the part
of these students contributes substantively to the problems
of poor academic achievement which thay exhibit. In order to
address this issue, on point, we must begin to accommodate
these deficits through field trip experiences, which allow
the students to make the transfer from the classroom to real
life learning.

Categorical federal funding, which would support this most
costly but necessary component in the education of these
youngsters, which would assure that this roadblock to
learning (lack of experience) would be removed or at least
diminished in the mix.

4.) Maintenance of funding levels in all compensatory areas.
It is absolutely critical that the Congress not retreat from

its earlier position on levels of funding for such programs
as:

- Chapter 1 - Effective Schools
- Head Start - Magnet/Alternative Schools
- Even Start - Categorical Special Education

Recent congressional legislation indicates that the
commitment to these funds and their previous funding levels
is soft, and is sending a horrendous message to those of us

11t
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in the urban educational arenas, especlally in the face of
the push for vouchers and their "more acceptable® subterfuge
CHOICE.

Teacher/Adainistrator Training

Given the facts that not only are urban schcocol systems
underfunded, they are also understaffed, both in terms of
number of staff available and willing to work in the urban
centers, and in terms of those who are teaching and/or
administering in these schools being knowledgeable of the
strategies and techniques which are effective with youngsters
who bring the demographic baggage which they bring. We would
suggest that the federal governmant get involved in helping
urban achool systems attract the best and the brightest
teachers and administrators to the cities. We think this can
be accomplished in two ways:

1.Through categorical grants to retrain urban educators
presently employed in tnese systems, either through
university-based programs or through aystem-based in-
service designed to better prepare them to meet the
affective as well as the cognitive and pedagogical
needs of these youngsters, or

2.Through the awarding of federal education grants tor
advance study, beyond the BA level, to first year
education graduates who are willing to teach or newly
appointed administrators who are willing to administer
in a school system designated as an URBAN EDUCATION
ZONE. These awardees would have had to be in the top
quarter of their last graduating class, and be
considered a good prospect for the new position.

Legislative/Mandate Senaitivity

There is a real need for House and Senate sensitivity to the
effect which some legislation has on the operation of urban
public achcol systems, and to take action to exempt schools,
where and when appropriate, from the provisions of said
legislation.

One case in point _- the negative effect which some
provisions of the Fair Labor Scandards Act have on schools
and school systems’ ability to use the voluntary services of
regular hourly employees to asalst with such activities as
after school clubs, athletics, evening tutorials, and other
educational support activities which assist the system in
meeting the needs of its students. The requirement that no
hourly employee may work beyond forty (40) hours per week
without receiving either pay at cime-and-a-half or
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compensatory time, precludes, either because of lack of funds
or inability to support subs in their absence or get along
without them. our ability to provide for the instructional
services or extracurricular activities which are needed.

Closing Remarks

1 am honored to have been able to share with you this morning
as all of our efforts are important to the success of our
nations youth. Each one of us has an important role to play
in the education of tomorrows leaders. My hope is that some
of the thoughts and ideas that I have brought to you this
morning will be of assistance to You a8 you and your
colleagues seek legislative solutions tc the dilemma of
education for ALL of our students as we prepare them to
become productive American citizens.

I stand ready to answer questions or to elaborate On any of
these issues or ideas with members of the committee and or
staff, at your convenience,

Again, congratulations on your silver anniversary!
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Mr. Hayes. Dr. Baker.

Dr. Baker. Thank you.

) am Gwendolyn Calbert Baker, president of the New Yerk City
Board of Education and vice chair of the National School Boards
Association’s Council on Urban Boards of Education. And I'm
pleased to have this opportunity to testify before the House Sub-
committee on Elementary, Secondary, and Vocational Education on
behalf of the 97,000 local school board members across this country
who set policy for the education of our children. I am here before
51rou today because of NSBA's strong commitment to a vital Chapter

program.

NSBA stands for full and equitable funding of public education,
equal educational opportunities for all, and educational excellence.
These are also the key principles embodied within the Chapter 1
program. And after 25 years, we know much good has been accom-
plished through Chapter 1. Sixty-eight billion has been spent to
support these principles and to assist more than 145 million disad-
vantaged school children in the aggregate to improve their academ-
ic performance.

But we also know that much more needs to be done. And our
commemoration, therefore, is less a celebration of an event in time
and really more of a recognition of new challenges. Our Nation -
must assure that all children in America, regardless of their posi-
tion in life, have equal access to quality education.

Chapter 1 has long been a program of special importance for
urban school districts. And according to an NSBA study of large
urban school districts, Chapter 1 funding in 1989-90 reached a bil-
lion dollars—a figure that does not include last year’s landmark in-
creases. In study after study, including the recent National Assess-
ment of Educational Progress, data report real achievement gains
by disadvantaged school children living in urban districts. Progress
is being made, and gaps between the “haves” and the ‘‘have nots”
in education are closing.

But we cannot afford to let up now. The reality is that a third of
all children living in cities are poverty-stricken—a full 10 percent
higher than the National average. The demands are growing on
schools to perform better with fewer resources, and provide essen-
tial health and social services in addition to the traditional aca-
demic program. As society comes to recognize the total service
needs of children, Chapter 1 must be financially strengthened to
address the educational piece of this new equation.

Fortunately, the means to secure this strengthening have been
established within the Hawkins-Stafford Amendments of 1988.
Through the foresight and leadership of Mr. Hawkins, and through
the steadfast commitment of the members of this subcommittee,
the Chapter 1 program now offers greater latitude, flexibility and
innovation for local school districts to run their own programs.

The intent of the amendments is to place the greatest energies
and resources on the highest concentration of disadvantaged chil-
dren. Particularly in New York, where 230,000 Chapter 1 students
are being served, the school board has struggled from more than
two years to identify better ways to meet the educational needs of
our students through Chapter 1. For us, the real value of Hawkins-
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Stafford was its return to Chapter 1's original intent of concentrat-
ing resources.

We now believe in our city that we huve a much better formula,
one that is much fairer than before, because it truly concentrates
resources on the students with the greatest barriers to learning.

We still have much to do to revitalize our Chapter 1 program.
There are no easy answers, and much political courage is on the
line. But the message we bring back to you today from our experi-
ence is that focusing priority attention on the problems of schools
with the most povertystricken children is the key that unlocks
school improvement for the rest of the Nation.

For the Chapter 1 program, we hope Congress will continue to
expect students to achieve higher levels of performance than
before. And we encourage that even greater creativity and flexibil-
ity be given to local schools to do the job effectively. In short, Haw-
kins-Stafford has set Chapter 1 on the right track; we need Con-
gress to keep it moving in the right direction.

The Hawkins-Stafford Amendments have provided local school
districts with many new incentives to revitalize their Chapter 1
programs. In one important area, parental involvement, several
urban districts are developing creative ways to involve Chapter 1
parents directly in their children's education.

For example, the Orleans Parish Board of Education in New Or-
leans offers a joint evening course on computers for Chapter 1 stu-
dents and their parents.

The Indianapolis public schools sponsors a dial-a-teacher home-
work hotline, operated by Chapter 1 teachers and volunteers.

And in the San Diego public schools, a special parent center
offers parents handbooks, training, homesite assistance, homework
hotlines, and a home learning program.

Many, many more examples exist, but the point is that a child’'s
nonschool environment and home life play as critical a role in how
he or she performs in school as any other factor. And Chapter 1
properly focuses attention on the need to reach parents of these
children, children in the greatest need and to involve them directly
in the education of their children.

NSBA believes that addressing the needs of the whole child is
critical for effective delivery of basic services to disadvantaged chil-
dren. We are committed to working with Congress and the commit-
tee on meaningful strategies to knit together the health and the
social programs to really meet this challenge. But to be successful,
it requires a strong educational foundation, which Chapter 1 must
continue to provide.

The ability of local school districts to set higher expectations and
achieve desired outcomes for their Chapter 1 programs also de-
pends on adequate funding. Local schoor districts are greatly en-
couraged by the landmark increases in the basic and concentration
grant programs of last year, and the hope of a billion dollars more
this year.

We must continue on towards the goal of full funding. Despite
the increases, only half of the total eligible population will be
served by Chapter 1 this year. Full funding requires a total invest-
ment of about $i2 billion. After 25 years of progress in educating
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society’s children who are most in need, can we, the Nation that
we are, the United States, afford not to finish the job?

On a personal note, on Sunday I attended the International
Summit for Children at the United Nations. It focused on three
critical themes: child survival, insuring that our children are pro-
tected, and enhancing child development. As I sat there, I was
struck by how these themes complemented the basic educational
principles of Chapter 1.

Our countr{‘ is now uniting with the world to assure the well-
being of its children. Central to this is the need for basic quality
education. Chapter 1 provides this and should be viewed as a model
of preeminent educational opportunity for those children whose
needs are the greatest.

Mr. Hawkins, in May of this year, as the National executive di-
rector of the YWCA of the USA, my colleagues and I had the privi-
lege of honoring you at a breakfast for the many contributions that
you have made helping to improve the life of all in this nation.

And today, on this 25th anniversary, it also gives me additional
pleasure, on behalf of the National School Board Association and
the local school boards nationwide, to recognize you, Mr. Hawkins,
on the eve of your retirement from Congress. You will always be
thought of as a wise and caring legislator, a tireless advocate for
equity and excellence in public education, and a very strong cham-
pion of Chapter 1.

Thank you, Mr. Hawkins, for what you have given our children,
the children of this Nation.

Mr. Hayes. Ms. Hirshman.

Ms. HirsHMAN. Mr. Chairman, members of the committee, | am
Joanruth Hirshman, and I am the principal of the Anna Lane Lin-
gzlbach Elementary School in Philadelphia, Pennsylvania, the

hool District of Philadelphia. 1 am proud to have this opportuni-
ty to publicly thank this committee and Congress for the ability to
implement Chapter 1 schoolwide projects.

e Philadelphia School District’s schoolwide project schools are
blessed with outstanding commitment from our Superintendent of
Schools, Dr. Constance E. Clayton, and the offices of instructions,
categorical programs, our schoolwide projects office, and our sub-
district support staff, as well as support and assistance from the
Pennsylvania State Department of Education and its director of
Federal programs.

Lingelbach School is an urban school with a 99 percent minority
population, and a racially integrated staff. We have a large tran-
sient population, in part due to an everchanging population of
children living in a large private shelter just recently closed be-
cause it was considered uninhabitable. Each classroom has a group
of truly homeless children without one regular place to go at the
end of the school day.

You have given us the tools, the schoolwide project dollars that
we have needed to be able to implement measures that have result-
ed in success—immeasurable success. In every grade, for the two
years that we have been a part of schoolm‘lze projects, we have
demonstrated gains for every criteria. Indeed, we have demonstrat-
ed significant gains.
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In parental involvement, our home and school, our senior citizen
volunteers—we have increased the numbers dramatically.

Our attendance—we are at th:- poor urban school—has increased
to 92 percent. It would have been better, but we had chickenpox.
This school year, we've started with a 94 percent average daily at-
tendance. And we are basmﬁ our student attendance not on the 80
percent measure of the student population, but on 100 percent of
the student l!.)og‘:ulation.

Lingelbac hool students who are Chapter 1 eligible increased
by almost 8 points on the normal curve equivalent in reading in
one year from pre- to post-test. And by 11% points in math in one
year from pretest to post-test—significant gains.

The percent of items correct on standardized tests when we start-
ed as a baseline in June 1988, was below our subdistricts—since we
were such a large city and divided into subdistricts—it was below
the city of Philadelphia. In every grade, we are at least equal and
in most cases, significantly higher now, in the percentage of items
correct on nationally standardized tests, than both the subdistrict
and the city for all of our children, and our Chapter 1 children.

Our increase in grades—when report cards for our Chapter 1 eli-
gible children exceeded the goals set in reading and math, with 11
ggmnt increase in reading and an 8 percent increase in math, are

th higher than set state goals.

Schoolwide projects has ernabled Linfelbach School to succeed
through empowering the staff. Being able to decide for the unique
needs of our own school community is real power for a staff of
teachers and for parents who are involved. There is real ownership
of the program.

It has enabled us to have additional staff, such as a program sup-
port teacher, who not only teaches, but assists in sta develop-
ment, shares responsibility with me in the collection, monitoring
and review of data.

We have ¢liminated pullout programs, where in the past our
Chapter 1 children were pulled out just at the reading and math
time of their regular classmates.

There is increased time on tasks. The children are not walking
down their schoolways. They are in their classrooms. Teachers
teach and all support staff are in the classrooms, so we no longer
have 30 and 33 childrep with a teacher. We have put our money
into assistants who are well-trained and into having all support
teachers in classrooms. Some classes are broken into halves and
thirds. There are always at least two or three adults in every class-
room at reading and math time for every grade.

We have been able to activate an active pupil support committee
8o that we can prevent, and be proactive, and discuss the needs of
youngsters and their various learning styles to implement and to
provide a follow-up to see how they are doing and then to provide
support for each of the youngsters to prevent failure.

e have been able to purchase materials not otherwise avail-
able, such as the tapes of the books, the audio tapes of the litera-
ture books, and the poetry that the children are reading so that
they can back on their own at the listening centers that you've
been able to provide for us through the funding and to listen to the
stories over and over again, and to follow them; and to provide an-
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thologies and puppets for the children to act out the stories and to
have greater experiences with reading.

I was listening to vne of the previous speakers talk about experi-
ential activities. Well, we’ve been able to do that by providing one
teacher through schoolwide projects and another through operating
budget with a special audio program, to give children greater moti-
vation and a reason for wanting to read and wanting to write, and
wanting to be able to communicate orally effectively, producing
audio tapes for other children. And we have a prize-winning tape
that the children produced on learning to read.

We've been able to provide continuous and ongoing staff develop-
ment and the effective schools literature, so that we can base the
rhilosophy of what we are doing and follow each of those guide-

ines in the research and implement each (o its fullest. We've been
able to do this because we have had strong school district support
from our central administration through our subdistrict adminis-
tration.

Based upon our experiences at Lingelbach School, we do have
some concerns and recommendations for the future, and they in-
clude a very real concern that we test in June for effective evalua-
tion purposes. Therefore, it is not possible to receive nationally
standardized test scores until August. Schools that would no longer
be eligible for funding as a result of data received would suffer dis-
astrously if suddenly not eligible for school education projects in
September.

11 prior %leanning based on materials, budget and staffin sw—
ports would be cast aside, and gains that were made would fall. We
urge you to consider grandfathering schools in that position for an
additional year to facilitate smooth and orderly transition of serv-
ice delivery to children.

We also ask you to consider the very essential reality of tran-
sient populations in urban cities, and provide a factor to recognize
the significant difference between a school population that has a
majority of poor students for an entire year or four years, as com-
pared with an everchanging school population. Disparities in data
can be attributed to children arriving from other sites only a day
or two before testing.

For instance, the largest total Lingelbach school population at
any one time during the 1989-1990 school year was 363 students.
The total number of children admitted and dismissed was 621 for
that same school year. We work hard and we plug our children in,
and we give them concentrated support, and we bring them up to
level. But it's difficult to do that, and we need to recognize that
there is an extra problem in transient schools.

On behalf of all schools with transient populations, please reex-
amine the use of normal curve cquivalent pre- and post-test scores.
They do not always constitute a relevant measure. Transient stu-
dents are measured by a pretest at one school and a post-test in
another, with the possibility of attendance at several additional
schools between the two tests.

Please hold schools accountable for instruction actually provided
at a site. It is essential that schools also be held accountable for a
variety of success indicators. A single measure cannot be valid. Pa-
rental involvement, teacher attitudes, community perceptions, as
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well as report card grades, standardized test scores, average daily
attendance, and normal curve equivalent gains are relevant.

And lastly, it is essential to note that where school populations
are in constant flux, mere maintenance of academic achievement
levels is a gain. Progress obtained merits considerably more atten-
tion than the numbers sometimes indicate.

The recommendations of the Lingelbach staff can be condensed
into one sentence: Please continue to provide funding. It sounds as
though it is the theme of the morning, but maintenance of our
levels of success requirc continuation of the same funding levels.
New groups of children are appearing with greater needs than pre-
vious students, and we are anxious to continue providing success
for all newly admitted students.

Tt is not possible to provide the services to produce the gains that
our students have made without schoolwide project dollars, or the
flexibility that schoolwide project gives us to address the needs of
our owr: school population. One teacher asked me to thank the
committee for giving us the opportunity to do what we felt was
needed for our children to be successful.

Thank you.

[The prepared statement of Joanruth Hirshman follows:]
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Written Testimony
September 28, 1990

To: The Subcommittee on Elementary, Secondary and Vocational
Education
B346-C Rayburn H.0.B.

From: Mrs. Joanruth Hirshman, Princaipal
Sehool Dhistrict of Fhiladelphia
Lirngelbach Elementary Schootl
Wayne Avenue &nd Johnson Streets
Fhilacelphia, Fennsy)vania 19144
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The Anma Larne Lingelibach Elementarv Schonl, Schoo!l District ot
Fh1)adelphia, Fenmsvivania as prouvd t2 have this opportunity to
public!y thamb this committee and Congress for the ability taQ
impl ement Chapter I, Schoolwide FProjects. We choose ta refer to
our program as "the gospel” of Schoolwide Frojects that enables
and encompasses bel:18f 1n students, parents, staff, and
administration. We have been given the ability through Schoclwide
Projects to determine and satisfy staffing needs, acquire
requisite materials, develop staff programs and parental

invel vement programs as the Lingelbach staft derermines relevant
accord:rg to the unigue needs oF our 3chont ame communit.
population, It 1s a recipe for empowerment and motivation for
positive change. Fublic schools are the generating force of a
democracy from one generation to another. Given the tools to
creata, ar ompawered otaff with o oommonit . Sopport Car procuce

significant change.

The Fhiladelphia School istrict Schoolwide Progegts Schools are
blessed w tH putstanding commitment from Superintendent of
Schools, Or. Constance E. Clayton, the School District Office of
tnstruct:cn, tre Sochoo! Instrict Céface of Lategorici. Fepgrams,
the Scroolaide Trojects 2Féice, ang b - Jratrlot sopgaort ELIET ¥ I
Certain'!, , “he support ard azsistance irsm the Ferms,! vania 9% ate
lepartment of Cducatisn amd especial’y t-2 Iirecior =+ Federal

Frograms, Mabs A owed Lingeloach J1nogl and & Feslageiponia

page 1
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Sehoolwide Frojects Schools to address site Lased concerns +or
the benesit of our ch;ldren, Chapter 1 Zonpelw:icde Frojects il
orovide programming for Lingeltach studentes totatirs $242.1°%0 for

the 1990/91 schoo) sear. The Sctoolwide Frojects Ludget for the

last schoo! year (1989/907 at Lingelbach Schoo' was $278,874,

Lingelbach Schoo! 18 an urban schogl with a 79% blagry student
population and a racially intesrated staff. The current student
population numbers 317, At the end of June 1990, the student bLOdy
numbered 3&63. The tota! number of children admitted and dismissed
was o-1 for that same ,ear., More than 7T o4 the chi dren are
from icw inzome fa~m. 1€s.7 e ~argye traTglent se3rert é tre
population results from the numbter of apartmert tuildings with
monthly and yearly rentals. In addition, each classroom has
ehildren who are truly homeless and do not have one regular place
.

t-@ ara of tte Jire

to returr %2 a*t the erZ? oF itrte Zay. Lnt:

IR zrmampt Laam, 3 targe ovilate’.

wred ol uaz Sore’ LD

"
i

an aver changing population af children who attenged Lirgeitach
Schoo! . Chi'dren of a)') ages 1n tnat shelter congregated 1n a
large common room with 'ittle supervision or intar,amt1on .

Children and adults would bring their anger ang quarrels to tre

schoat .
Azagdemic educat.or sar zZhilZren d-om o indergarten ST Ioan iifen
Lrage 1% succortes b, the teattins o4 I~targer-cngd’ Io23mitil.@

incecendert cord'.izt resciution. I addaitisr to toe grade raam
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classes, there are three (3) special education classrooms: a
rescource room, a z'ass for children wha sre —ociallv, engtiorally
disturbed and or Jearning dizabled, 2nd a fpec12 Needs

! inderQartan class. A'l are ull dav programs. The students
attending these classes are all neighborhood children, Only the

speci1al education children are provided bus transportation.

Music, physical education, and sCience are taught 1n the
classrcoms of specialist teachers. Al) other subjects are taught
1n self contained classrooms. A reading teacher provides support
to teachers ard students within classrooms, Three ful! dav

<

AssrooMm aszizhtants provide support, remec:i.tion, and enrichmert

to the primary gradec,

Chapter [ Schoolwide Frojgects allows the Chapter 1 Mathematics
Resource Teacher to provide instruction for children within the
traditional clazpecom settird ag determined by assessed need.
Halt day Chapter I ass:stants provide the 1dertical services of
the full day assistants during mathematics and readiny ’
instructional time to children 1n grades two throuah five,

A 1) time counselor provides service as does a three day per
weel pediatric nurse practitioner. The Chapter | Schoo! Community
Coordinator nrovides a needed 'i1-r odetween tne :zchoe! and the
chi'dren 3 hones =Tince man, of our childrer Ra.e JToonslstant

talophone sersice o ro telephone ser.ice at all,

page 3
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The FPriladelphia Semool District Standardized Curricu' ah 15
followed with aghnerenge Yo the nariing juide’ sres ang the
Zromosizsn policy. E8@i1%12na) proarams et e jated arior Yo
Schpalwide Froject implamentat.gr i-2'- 22 rgi- ora:t::e: ~atL
ingtruction faor fourth anc f1+%n graders: ':mited after school

tutoring; percussion and woodwind instrumental lessons.

h inge!l h hoot

(1) provide a Frogram Support Teacher who s responsible for a
minimum of ninety minutes of direct instruction to children each
da, angd who provides Nn3oning suwppert and girechtion £33 a7 atafd
memLers on 3 dail, Dasia. Thix '3a3 Teacher a' o condo it St oatd
devel opment s5@s510ns for professional and con-professional statf
members and assists tn the flow 0f the Schoolwide Fraojects
program. A ey element of this position 1% a direct shared

responsihility with the preancipal 0 the oo} leTtpon, monitoring,

Arg asTesitaent of dat s,
(2) replace a'' “puliout” academis supporiive ser..:ces and to
instatute total "im class" deliverv of services to all children

requiring assistance. Jreater time on academic jnstructicnal
tast s 15 achieved by eliminating “he need to physically separate

a tabelled Chapter 1 zh1la. A1 tre —taldrer are now 2ntitled o

gel iver, 0Ff a'l services Dazed Oor .2 THACNSIOG NEETa.

€3) Zrmate (7 scvyow FToo Torpoet Dimmontgy ataomad oy LT
Ighootwide Fregjects Frogram dupposrt Toacthae a2 the D0 s Or
Tre Commithbage ~ge®y J@es T, L t@L iow LRather 0L OBY TG TelAriding
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students and tp develop programs of prevention and remediation
for children,

(4) allocate +unding +2r stafe 0 s.p@ry, g arter acmcol o newort
clubs. A place for homewor: .s cuz@rti1a’ +or homelass ang shelter
children attending the achool who do not have reference boodls or
a place to complete homework at home. In addaition, 1t 1s often
not safe for children to wall through local drug dealing
territory to have access to the local liorary.

(S) access intensive service support for children and staé+é
members from the schoo! district 1m reading, mathematics,
science, soci1al studles, and pupill attendance.

(&) provide supplementaryv instruct.icnal eguipment, materialsz, and
learning aids. Mathematics manipulative materials, classroom
1ibraries, )iterature books, poetry books, antholcoies, puppets
to act out stories, tape recorders, listening centers, and audio
tapes of stori1es and poems have o'l been purchased.

(7) empower the staff to decide 1t% Own unigue needs. The abilaty
to mal @ budgetary decisions regarding stafé and materials 1s true
ownership of a program and empowerment .

(8) 1nstitute a unifiled language arts program which we term,
Commumications Arts Networt . One teacher 135 paid with Schoolwide
Froject funds, the second teacher from the ~egular schoc’

f1strict budget. Each chi'd 17 “he school! contraibutes to A vear)y

li1terary magazine that 18 published andg distributed "o each

student. The pirogram provides toval irtagration of the
reading./ 'anguage arts curriculum, CH3'dren e perience publication
page T
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of their written wort , dramatization, and production of video
orograms for children Dv shildrern. Lingeibach children and the
two responsi1ble teachers progucea a Lideo tape e tolling the
virtues Qf reading that was prasented cn oubli¢ television in
Fhiladelphia at the end of the last school year, The tape 1s
being considered for presentation on nationa! public television.
What could be a more powsrful motivation for children to write
and to speak with accompl ishment™ The increased sel f-esteen and
pride 1s obvious. Only Gehoolwide Fraject dollars could have

funded our cost of the teacher, materiale, ang publization.

F1ans urderwa. fa- the corrert sereme’ cear 1rTlode the stods and
presentation of fairy ta'es and myths from around the world,., The
Communications Arts networt. Teachers have arranged for
international performances of music, dance, puppetry, ang mime.
In additimn, museum viz=its and lpecpore w:'! further auament the
gtormi@c ard pTems focm sontrles aroumd Che wortd. cmiloren are
to be i1nundated with languade.

(9) have a Schoolwide Frojects Scron! Communmity Coordirator and
Sehociwide Frogject Communaity Assi1stant monitor attendance and
punctual ity with the guidance of the schoolwide Frojects Frogram
Suppart Teacher or a dally Dazis.

(10) 2 -pang as*er schcol tutioiny oard amriItsent actilihlies.
€11) provize 1T an  RIEONE for cha! iren Deninning

L indergarten. Schoolwide Frosects proyvided an annanced community

page &
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perception that facilitated acguisition of funds for violins from
outaside foundations and from the Fhiladelphia Scheol [istrict,
(12) enabie stats to fevelop an " adopt a student” projram,

(13 punlish a sctoo0l newspaper

(14) establish & senior cirti1zen program +or tutoring which
fosters 1nterQenerational and 1nterracial relati1onships.
Lingelbach senior citizen tutors, on their own 1Mmitlative, wrote
letters to Philadelphia City Council members asking to have ther
taxes i1ncreassd to support the Philadelphia Schools during Spring
1990 budget hearings. The seniors were 1mpressed with the
Lingelbach educational program and actively lobbiled 1n support of
Fhiladelphia Fubltic Schools.

(1%) assure that pald Schoolwide Frojects stafé development
programs are ongoiny. We are learn.ng and incorporating effective
gchools research within cur pregrams on a daily basis. Froud

st aff trembers wear buttonNs *rat state "E ce'lerce tmroush
Eftmctive Instruction’,

(14) enjoy an gnhanced pub'ic 1mage whach resulted 1n adoption of
the school by the local civic association and a nearby Mclonalo's

restaurant .

N H ACH {T
Linge'Yach Zomonl "as Jemnonstrated ci3ni+icant accomp’ishment N

the f.rgt o yearz 3+ b5 00lwide Frojects .mpiamentation treough

narartal - .o . amert, 1n8rc.ed a.®rage a1’y attendanca, national
tE3TIPg perceEntage Y LN ima CITee@st, T LCTA uree AL tosant of
Dage 7
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mean scores, ang report card grades for the total! school

sopvitatiar armd for Chapter T @lig9:ble children.

L4 1. ]nvoly n
Farental participation steadily 1ncreazed during the 198990
school! year. The Home and School! Association e:panded from three
to more than one hundred families during the 1989/90 school year.
The evening open house had a parental attendance of thres hundred
twanty-%1: (2334) people. [t was & regular meeting “evoid of any

controversial 1ssues.

QA total =f one nundred ninety-s1 196 parents: attended student
authors teas held 1n andividual grade Classrcoms. The “teas" are
conducrted throughout the achonl year 1n grades one through five.
A1l children are authors. Forty-eight (48, parer’'s attended the
parenting wortshops sponsared by the Wiltliam Femn Foundation
specifiza’', faor Liraeitacrt Scrhonl garenti, Coly twent, parents
g1d NOT attend report card conferences Juring <he 39 °'90 schoo)
v.ar.-Of the twentv, fourteen conducted conferences by telephone,

Grandparents bave participated in bac' to school days.

The 19%90/91 year has ust started and membershilp 15 already

swe'llirg heyond 'azt .2ar 3 tzia'. Twent, parents arterged the

Lirgt orgerisatiar and Llasming neetirg coe NTU5 SINISi Lear,
The agaociation, 1233 by ar oagti.g anrd complete 2 oecati.e board,
R ar xTDLNLiun 232Mda o oar RT3 o@adr . Mattematisz a3

raading "Mav e ard Taea owataeials wcrt Lhops, dlasarcom solunteer
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() One way of reporting student standardised test resulits 1% the
normal curve egquivalent af the mear sCore, Thie reporticng metted
1% US@d {0 reporting 3cores natiarall, . The gcal of Schogiwide

FroJects 1% Lo incr@asse szores

1IN reading At mathpmat s 9, twe
pointe each year for Chapter | @ligible zhildren, Lingeltbach
School demcnstrated significant gainsg i1n the normal curve
equivalent scores for both Chapter I eligible children ang the

total schoo!l population.

r | | h r hilgren
Chapter 1 eligihle childrer demorgtrated 3 T.70 rormal sorue
agalvalent rorgage oo reading st oar o ragce Akl At T +

11.%% 4or the school! year ending l.re 1990,

Iable [: Reading Normal) Curve Equivalent Ga - Total S¢
JUME 85 IUNE Q¢
GRADNE
3 ac =3
I3 ac as
Tabl ; Math | Normal urve uivalent trns ~ Total ch
AL VR 2. S
GRaDE
z 4
3 o L
(- 4 1 *© :
pange i
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“3) The 3ocal of the Schoolwide proJects projram 13 to 1NCrease
the percenrt OF 1tems coreect or itandardizec testes by =, Total

sehoe) results are are ~otad CelQw:

TABLE (11 REARING - PERCENT QF ITEMS CORRECT - STANDARDIZID TESTS

AN g AUNE 9O
GRADE

% %

1 &4 (=

2 60 8%

3 &2 a4

a4 = 58

= 3 v3

TABLE 1V: MATHEMATICS - PERCENT OF I1TEMS CORRECT ON STANDARDI ZED TESTS
JUNE 88 JUNE 90
STADE

1 78 ;2
2 6% a8

3 &3 73
3 e 73
7 fo &%
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(%) Report .ard grade goals for Ichcolwide Frojects ttate that the

nunber of students earming A3 ang B3 will increase b. 10%. The
number of students earning I''s and F & will decrease b. 5.
The i1ncrease of 10Y was met and e ' ceeded by grades 1, 2, and 3 in
reading/English/language arts. The increase of 0% was met and
axceedad by every 9rade i1n mathematics.

The decrease of SX 1n D's and F's in  was met by each grade leve!

reading and mathematics.

TaA Vi REA - PER T QF A'S &N M
JunE 88 JUNE S
GRALDE
% kA
1 48 7%
= 19 &
4 T2 74
TABLE V1 MATHEMATICS - PERCENT OF A’S AND B°S
JUNE 88 _JUNE S0
CRADE
. “d -
- an =1
4 e o4
= 14 s?
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o) R -P F 0 F-
NNE ag JUNE 24
GRADE
% "
1 3% 13
2 ce o
3 44 24
4 10 (]
S 11 O
Table I HMATH - P F D'S AN ,
JUNE e JUNE 5
GRADE % v
1 37 12
2 21 2
3 4% 15
4 24 19
< %1 20

The rasiilts achieved are direct)y attributable to the elements
specified by the effective schools Titerature. The sffective
schools’ findings are the beliefs upom which Lingelbach School
has based 1ts Schoolwice Frojects efforts. Those elements are:
migh e.pectations for a'l students, st-ong 1nstructional
'eadership, well-d-¢1rd school goals, ongoing staté training on
a schuolwide Sasis, 1nput by 3tafs s.er 1nstructional and
trai1ning declsions, a ca'm ang orderly environment, and a system

forr monitoring student progress,
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Achievement 15 underscored by the basic zrinciples underitying the
School District o Fhitadelphia ' s approach tc schoo’wice
- Frojects. Efforts are +fac1l’:tated by ANGG1ING SUPRArt 7 °h avery

office.

in a paper, "The Fromise of Schoolwide Frojects”, Lytle,
Davidoff, Fierson, temp, and Herron describe the Fhil adelphia
School District’s approach to schoolwide projects basec on five
principles:

*A whole school approach which supports student success 10 the
dai1lv program, pravices spec:al support for childrern who regquire

1

1t, and draws on efrécti.e sCh00’ @ recearch .

School~site management -- Chapter [ funds are provided to @ach
schoc! #% a4 bloch grant (averaging about £2%0,000-$300,000 or
[$1000] per pupi!). Schoo! stafé and community determine how they
wish *4 shape tre program., att2naing, of Co.rse, to contractual
agreements and proaram guaidelirei.

Concentration of resources--the scheol district commits funds
from both Chapter [ and operating budget beyond mifimums.
Monitoring student progress--ongsing mor:toring of individua
student, class group, and schoocl performance 1% central to
proaram 1mplementation. Fartico!ar attenticen iz 91.en tn those
students targeted for 1rtensl.e sér sices and those whose P ow
achigvemnent wou'ld Jualif. them fzr Shapter [ sarvizes o4 th2s
ware attern.ng a [traditional ! Chapter ! o 2tagal'le scrool m3t
d@siznatad as a sctoolwide Irclact. TP Bempnasit 13 30 arzvention

rather tnan remediat:cn,
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District-based support--the sub-district and central affices
provide parent and staff tralning Of an "as requested” basis,
ongoing leadership team meetingds for principals and ey staf+,
and review and mon:toring of schoo! 1mprovemant plans. Support
staff also function as coordinators and s:peditors to 1nsure that
personne)l , textbooks, materials and squipment are provided in a

timaly manner."

Based upon our experiences at Lingeibach, we have some concerns
and recommendations for the future which include:

(1) Schocls test 1n June for aéfactive evaluation purposes.
Therefore, 1t 15 not possitle to receive nationally standardized
test scores unt:i) August. Schools no longer eligible for funding
as a result of the data received would suffer disastrously, if
suddenly not eligible for Schoolwide Projects. Al prior planning
hased or materi1als, buddet, staffing supports would be cast
azi1de. We Lr3@ vou o consider “grandfathering’ echools 1n that
posi1tion for an additional year to facilitate a smooth and

orderly transition of service delivery to children.

(2) It i1s essential to consider the reality of transient

popul ations and provide a factor to racognize the s19ni1ficant
Jiféerance Setweer a 3-ho03! populatior that naz oa mageorit.s of
core stucdents for arn antlre sChoD) ,sear or .2ars as compared with
am ever changing schcol pepulaticn. [isparaties in data can be
arttributed ta —hildren ar-.vina fPCM Sther 31te@s SNiL a2 lxs DR
two before *esting. The 'argeat tota' Lingelbach Schoo!l

popul ation at any one time during the 89/90 school year was 363.

page 1%
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The tota) number of children admitted and dismissed was 571 for

that zame vear.

On bDehal$ of all schools with t~ansient populations, plaase
reexamine the use of nationa) curve equivalent pre ana post test
scores. They do NOT constitute a relevant medsure. Transient
students are measured by a pre test in one schoo! and a post test
in amother schoo)l with the possibility of attandance at severa)
additional schools between the two tests. Flpase hold schools

accountable for i1nstruction actually provided at a site.

(3) 1t 18 essenti1a’ that achools be me'd accountab'e for a
variety of success indicators. A single measure cannot be a val:id
indicator. Parental involvement, teacher attitudes, community
perceptions as well as report card g9rades, standardized test
scores, average daily attendance and national curve gquivalent

(NCE) ga:ins are —alsvant,

(4)It 1s essential to note that where school populations are 1in
constant flux, mere maintenance of academic achievement levels 1%
a 9ain. Progress obtained merits considerable more attention than

numbers 1ndicate.

(%) The recommerdat:.ns o g .- j2iDaun stafs can te sondensed
1r*ta one zentance: Please continue to provide funding!
Maintenance of our la,313 2t 3LCTe@ss ~RQUICE tne =oheinaation 2f
trp zama Tondimy oL@ LY FGOUDE DS LT IraT aTmk EXo ot L WL

With greater reeds than 2r2.10038 -ridents, WNe are am 1o0a to

continue providing succe®a for a'! newly admitted children.
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I* 13 net possible to provide the services to produce the gains
that cur Rtodents ba.e nade withcocut Schoo'wide frojects dolltars.,
Dne firgt grage %“zicher asied *o ha.e evervore thani ed fcr,

*o 30 what we ‘2't wes naeeded ‘or our

"Biving us the opoortun

chaldren to be successfu’ .” Thani vyou
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Mr. Hayes. Ms. Sharon Wallace-Free.

Ms. WaLLACE-FrREE. Good morning, Mr. Chairman and subcom-
mittee members. 1 am truly honored to be here to testify in front of
{;out l:lus morning. I'm a little nervous, but I'm sure I'm be able to

o this.
¥ Mr. Haves. Go right ahead.

Ms. WaLLACE-FrREe. My name is Sharon Wallace-Free and 1 am
Qrmntl{ma teacher at Public School 41, located in Brooklyn, New

ork. 1 have been teaching there for approximately 10 years now,
and 1 have been through watching the program come from a com-
pensatory program to a remediation program, and now we're look-
m%{forward to the enrichment program.

ight now, our school receives approximately $280,000 in Char—
ter 1 funding. We use these monies for paraprofessionals, family
workers, one teacher/trainer, and materials to be utilized by the
students who have been dubbed Chapter 1 students.

We also, at 41, receive Chapter 1 funding through a program
called Rewarding Success. This has been a great success in our
school, because we have been able to renovate our school library,
which was in great need. The children are now going in on a daily
basis and are able to take out books and to read, and that's rein-
forcing what we’re trying to do.

We also have a program called Project SAIL. This is a unique,
nongraded program that was started at our school approximately
four years ago, where children are wo ~king in age groups instead of
grade levels. And with the Chapter 1 fands we have been able to do
a lot of different things that otherwise we may not have been able
to do in this program.

Right now there are a few problems that we're looking at and
there are needs for improvement. In New York City, we function
under guidelines that are set by Washington, DC, New York State,
and then the New York City Board of Education. At times, these
functions or these rules or regulations are not in consonance with
each other, and that creates a problem.

We're told how we must utilize Chapter 1 funding, and who the
students are that are eligible for this program. In a way, the child
is being punished for his achievement, because once he reaches the
minimal standards he is no longer accepted as a Chapter 1 student.
We must look into maintaining their achievement once they have
received this goal and not just drop them by the wayside. We need
a schoolwide concept whereby all the pupils in our school can re-
ceive Chapter 1 services.

At our school, we are presently involved in school-based manage-
ment/shared decision making. In this program, the teachers, along
with the administrators, parents, an community-based organiza-
tions sit down and discuss the needs of our students. We decide ex-
actly what is going to be done to educate the children. It is worki
very nicely because we are at the forefront. We work with the chil-
dren every day in the classroom, as well as in the community.

I think that that's a way in which we can think of Chapter 1
money, whereas the money involved in Chapter 1, instead of desig-
nating to us what should be done with that money, if the teachers,
along with the administrators and the other school workers, ﬁ"
ents, are allowed to—'‘Here, you have x amount of dollars. How
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are you going to service the children?” I think that we can better
service the children at that point.

I also look at the shortcoming of ESEA Chapter 1 program as
what I like to call “the factory approach.” The children are the fac-
tor{ items. We put this money into the children and then periodi-
cally they are tested as to how they have achieved. I have watched
a five-year-old student actually cry being tested at such an early
age. The child was not ready for it.

I've also spoken to the teacher, who also expresses the same feel-
ing. They, too, are dissatisfied with the testing process. I think
what we need to do is to look at it as a long-term project. Instead of
testing our little five-year-olds, maybe we canr wait a year or two
and test them. The monies that we are now putting into this test-
ing process could be used for other things, such as personnel and
materials.

Schoolwide projects is a new program that is being picked up in
some of the schools in our district, and this program is working the
same way as school-based management is working. The teachers
are sitting down with the administrators and they are deciding
what the formula is going to be for these Chapter 1 funds, how it's
going to be spent and where the money is going to be used.

If we were able to sit down and make these types of decisions, I
think that we would be in for a better program. Each school is an
individual. Each program, each school, is run differently. The ad-
ministrators, as well as the staff, have a lot to do with what goes
on in the school. The people who best know what the needs are for
children are those pecple.

On this silver anniversary—and I'm making it brief—on this
silver anniversary of the Chapter 1 programs, I would like to thank
you for the support that has been given to us. And I hope that you
will listen to what I am saying, and take heed, warning, whatever,
that we, in turn, will make a better program for all.

Thank you very kindly.

Mr. Hayes. Thank you very much, Ms. Free, but I must make
this comment now. Your fear and nervousness was not reflected in
your testimony.

[Laughter.)

Our final witness is a parent, I believe, Ms. Torrenegra. Will you
proceed?

Ms. TorRrRENEGRA. Thank you. My name is Mariela Torrenegra. I
am from Colombia, South America. ] am a member of the National
Coalition of Title I/Chapter 1 Parents, Treasurer of Waterbury
Chapter 1 District, a member of Bilingual Program Parent Com-
mittee in Waterbury, and a Board of Education community worker
for mi { programs.

During the last three years, I have been a member of Chapter 1,
where | have enjoyed many exgeriences belonging to such a group
that allows me get to know individuals who are concerned in edu-
cation and development of children in areas such as reading, lan-
guage, math, science, bilingual and preschool education.

is program has helped my children to continue learning in
this country without interruption, with bilingual programs to learn
English better, and to continue in regular English courses.
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My son participated in the community school and helped some of
the other students in math and science; he also helped them to
learn about the school system of college and universities to think
about higher education.

I have been able to learn about the educational system in the
United States by assisting with Chapter 1 programs to provide in-
structions for parents and participating in all the workshops and
instructions for the different parents.

I want to thank Hector Rillano, supervisor of Community School,
and Gladys Wright, parent coordinator of Chapter 1 programs in
Waterbury for taking such an interest in the program and the
parent participation for a better education because I think when
the parents participate in all the programs, ether with the
school, it is better for the increase in interest in the education for
the kids. This good coordination is the key for a successful pro-

am.

I thank also the members of the Department of Education in Wa-
terbury for sending my son's credentials by means of the Chapter 1
Student Brochure.

And thank you to the University of Connecticut for accepting my
son in this institution and special recognition for all the teachers,
director, and the counselors at Wilby High School in Waterbury,
but especially Senator Thomas Upson, who aided my son very
much in acquiring financial assistance. And thank you for all the
?eople that participate and stay today here and testify. I'm sorry

or my bad English.

Mr. Haves. No, you don’t have to apologize for your English. I
understood you very well. You were very liberal with your than-
kyous, and you were brief, too.

Ms. ToRRENEGRA. Thankyou.

Mr. Hayes, Chairman Hawkins.

Chairman Hawkins. May I thank the panel. It's been most inter-
esting and worthwhile to have had the testimony today.

Judith, I'd like to thank you again for your contribution you
made to us when you were with the staff of the committee. You
were a very unique person to us. You not only participated; you led
the legislation, not only nationally but also at the state level. 1
think you can see the problems, and you gave us a wonderful expe-
rience.

I'd like to thank Ms. Baker for your generous remarks. It almost
looks like a testimonial to the Chairman of the committee.

There's one thing—well, there are several things that disturbed
me. We're facing serious cutbacks within the areas of programs
about which you're tulking. I don't look forward to what's going to
bappen because you have been so wonderful in testifying as to the
success of the program-, and everyone said these nice things. Yet
we face the possibility that this committee will be instructed to
reduce some of these programs rather substantially in order to
comply with the budget targets.

e tried to do whatever we could to get through, as those who
know the programs at close range have testified. Judith, you said it
ver{vwell when you indicated the number of prisoners in the State
of Washington who are drogouts. And yet we have those who
forget, and who try to reach that problem and it doesn’t seem to be
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getting through, that individuals other than those like yourself are
aware of that,

Ms. Free, you spoke about many of the provisions in the School
Improvement Act, of problems that are addressed in the School Im-
provement Act. Then again, we do have laws on the statute books,
we do have mandates, we do have a strict—a very good School Im-
provement Act. In other words, we have reached some problems
with, we think, constructive solutions.

And yet, when we do that, even though they're cost-effective, we
then are faced with a problem, before this committee this week, of
being instructed to cut back one program that pays for itself. And
yet, somehow we don’t seem to be getting through to the public.

I don’t know what it is. Perhaps some of you can advise us what
it is we can do. I'm leaving the Congress in December, because I
think the job has to be done outside. As to the School Improvement
Act; it is indeed a program that does need implementing. And it
must be because the public itself is unaware of what is going on,
and what will happen if -n Friday, we vote to, in effect, freeze all
spending or to cut ggck on spending for the next five years.

Do gou know realize what that's foing to mean to these pro-
grams? Perhaps some of you could tell us in your own words, if we
do that, what will be the effect, in your opinion, on the children in
your community or in the schools? I'd like to know, because I have
given up on some of these characters doing the things that they're
doing. And I don’t know what else we can do short of doing some-
thing that’s criminal.

[Laughter.]

Chairman Hawkins. Some of you people can advise us just where
are we now? And what do you think? In addition to giving you the
prOframs that you can operate, what is it that we can give you to

eally address the lack of communication, apparently, between the
public and the Members of the Congress?

Yes, Dr. Baker.

Dr. BAkrRr. I speak from a New York perspective. Thank you.
You know, in New York we are troubled, right now, with our crime
problem, as many cities are. And the mayor is struggling with,
even today, in his renort, as to how many policeman—cops—he’s
going to put on the .treet. Anc he's talking about not 5,000, but
almost twice that many.

We have to convince people, the people who make the decision in
Congress, that if programs like this are cut back, it's a ridiculous
move, because we re going to have to pay out on the other end, as
was just stated earlier today. So there will be no savings. I'm
frightened to death because the children we are serving, and that
we are keeping in school, are the children we are keeping off of
crack and out of jails.

And if we don’t have this money—and you heard me in my plea
asking for more money, and now you're saying, you know, there's a
possibility it will be even less—it will be a disaster and a disgrace
?o this nation, and it's one that | don’t think we can afford to pay
or,

Chairman Hawkins. | think you indicated you had attended the
United Nations conference on children?

Dr. BAKER. Yes, on Sunday, I did.
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Chairman Hawxkins. Wel), that's a case in point. It seems to me
that problems were certainly disclosed about what is happening to
children—our country participated in the comments.

Dr. Bakzr. And signed, yes.

Chairman Hawgkins. Yet, we've made no commitment, whatso-
ever.,

Dr. Baxer. Absolutely.

Chairman HAwWKINS. Are we going to do anything? All the lead-
ers of the Nation were speaking up. The amount of money that
they spend warring with each other would do more than prevent
some of the adverse conditions that effect children, and yet, nobody
at the conference raised the issue. But what now are we going to do
about it?

Dr. Baker. Well, I think we've got to find some way, and it's
going to take more than maybe just talking in quiet voices and
trying to urge in an intelligent fashion, and you, certainly I know,
have the support of everyone at this table, and you have the sup-
port of New York. )

We have to find a strategy for preventing these cuts. They
cannot be made. They just simp(liv cannot do it. They are throwing
our children in the streets. I don't have to tell you what that
means.

Dr. BiLLiNgs. | would underscore, in talking about, Mr. Chair-
man, the need for communication with the public-at-large about
what needs to be done, we've unfortunately been in a posture
where we've been all too ready to criticize the educational system
and indicate that we're simply—that that system is not doing its
job, without recognizing that the educational system is us; that we,
as communities as a citizenry, are not standing behind that at-
tempt to educate with our time and our financial resources, that it
is not going to be successful.

I think that any of us who hold public offices, where we have the
ear of the press or of the iublic at all, we have tv be absolutely
unrelenting advocates for children. They can’t advocate for them-
selves, and the children who are the most in need are the ones who
come from families where, many times, the parents do not have the
skills to be advocates for their own children.

I think, again, it comes back to if we begin to sound strident, if
we begin to sound like broken records, I think we cannot be de-
terred by that fact. We simply have to be out there on the leading

e, making certain that our voices are heard and urging the
public to be in contact with their congresspeople.

I can tell you that certainly between now and Friday, since it
just happens that Speaker Foley is from the State of Washington, 1
will certainly be in contact with that office, talking with it very
strongly about the need for adequate funding for education.

I think, also, we need to speak strongly to the business communi-
ty. Somehow people tend to give them, many times, more credibil-
ity in terms of talking about investment, if you will, and there is
no better investment than investment in children. If you do not
make that investment, I don’t think any of us want to think of
what the co uences will be.

Dr. GiLBERT. | share, and I'm sure all who are in the sound of my
voice today agree, that success in school is our most important

147




144

business. Success of the millions of young people in the cities across
this nation is inherently tied—the continued progress, and the con-
tinued success of these urban areas is inherently tied to the
schools’ ability to be successful in delivering high-quality educa-
tional services to kids.

We've got to be about the business in this nation of allowing
those who represent us in Congress to know that fact. I often use in
the speeches that I make around the city of Indianapolis, a story
about my early days in St. Louis, where I lived in the ghetto, but
didn’t know it until I was 30 and looked back.

And I tell about a game I often played as a kid called Hide and
Go Seek. And when I played that game, I did everything I could
each time we played it to be the caller, because the caller was in
charge of the game. And as you look at my career, you see I've
liked, over the years, to be in charge of stuff. So I'd find a way to
be the caller, and I'd find the biggest tree in the alley and I'd hide
my head. And I'd say, “Last night, night before; 25 robbers at m
door. I got up, let 'em in, hit 'em in the head with a rolling pin.”
Then I'd say, “All hear?” Then I'd finish the ditty by saying,
“Ready or not, here I come.”

And I admonish everybody I have an opportunity to talk to that
ready or not, every youngster in the Indianapolis public schools,
and in school systems across this nation, is going to eventually get
to the twelfth grade and either be graduated or otherwise put out.
And when that happens, those that are ready will go to college, or
go to the service, or get a job, or do something that will be begin to
prepare them to contribute to the society.

And I always remind everybody within earshot of my words, that
those that are not ready will not starve. They will be a plague on
this society as they find ways to survive, through criminal activi-
ties, through drugs, or through any other means that they can find
to exist. So the success of these schools is critical if we're going to
create a critical mass of kids who grow to adulthood and are able
to compete academically and in the world of work. We've got to get
that message out.

I join my colleague here in saying that we must mobilize the
folks who are advocates for kids, and for what we've been doing for
kids in Chapter 1 and other programs across this Nation, to contact
our legislators from their districts all over the Nation this week, so
that the message clearly gets to the folks who will vote on Friday
that the constituents that they represent want these kinds of funds
that mean the difference between this nation continuing to be a
progressive, international leader or falling by the wayside to con-
tinue. Therefore, we can continue to make a difference in the lives
of kids and in the history of this nation.

Ms. Warrace-Free. I would just like to add that we have to look
at education and monies and budgets, as putting monies into our
future. The children are our future. We're talking about someone
taking your seat, Mr. Chairman. That someone may be—well, not
now—but my son or my daughter, or one of my former students.

But if we start to cut the budget, if we put a freeze on the
monies, that may not come to pass. They may learn more from the

streets instead of in the school building where they should be

145



145

learning. So it's very important that we not cut, but we incorporate
and put more time, energies and monies into these programs.

Ms. HirsHMAN. Recently, in the spring of this year, the Philadel-
phia school district was going through a real crisis as to funding,
and there were city council hearings. And it was a foregone conclu-
sion before the vote that additional funds that were needed would
go down in defeat. As everyone here probably knows by newspaper
accounts, the city of Philadelphia is in dire financial stains at this
point in time.

We have been very proactive in the city and most of the schools,
in getting our community into the schools and in the case of Lin-
gelbach, we’'ve had our parents, our grandparents, and senior citi-
zens into the schools.

Our senior citizens who were in Lingelbach, and have been
coming in and helping in doing volunteering and being adopted
grandparents for our youngsters, were very upset, because they
saw what was going on in the schools, and appreciated what was
happening and actively lobbied to have their taxes increased for
the benefit of the schools.

And we were very pleased, back in the school district, that the
funding measure did pass, and the amount of taxes that were—not

uite requested, but additional taxes were then allocated for the
hiladelphia schools. So, I really do think that, as school people
ourselves, we need to bring people into the schools because too
many do not know all of the wonderful things that are happening
in our public schools.

Mr. Hayes. In closing, I certainly wish that it were possible that
the 435 members of the House of Representatives, the 100 members
of the Senate, as well as the President, could have heard your testi-
mony and comments in response to our questions today. It is unfor-
tunate that if they had the privilege to hear this testimony, I doubt
whether it would have changed some of their minds, to be very
honest with you.

I am concerned about what is going to happen to us in the next
two weeks as the budget debate continues. Maybe we’ll address the
issue by Friday, Mr. Chairman, but there's still a lot of work to be
done to get to the point where we're voting on the budget.

At least four of you have reached the Fevel of doctorates—three
of you—in the field of education. I can’t help but ask you did you
get any grants or any loans, any help from the Federal Govern-
ment to reach that level where you are now? Did you?

Dr. BAKER. Yes.

Dr. BiLLINGS. Yes.

Mr. Hayes. How about you, Dr. Shirl Gilbert?

Dr. GILBERT. Indeed, yes, yes.

Mr. Haves. Well, can you imagine what's going to happen if
we're in a position where money is cut instead of increased? And
yet you've got [iweol.;le in this Congress, who are pursuing a course
to leﬁlate a bill that will give parental choice for people to decide
who have needs to what school their kids go to.

And if they have their way, whatever Federal monies will be
availatle, will go in the direction of that kid, instead of to that
little kid who comes from the school, or who attends a school in mK
district, a single-parent student who don’t eat after the third wee
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of the month until they go to school, as far as breakfast is con-
cerned. And how is a kid who's undernourished or underfed going
to learn? Yet we tend to want to spend our money in that direc-
tion.

I've got one final guestion of you, Dr. Shirl Gilbert. You men-
tioned in your remarks of dealing with legislative mandate sensi-
tivity. You should have anticipated this question from me, given
my background. You see there is a real need for House and Senate
sensitivity to the effect some legislation has on the operation of
every public school system, and to take actior to exempt schools,
where and when appropriate, from the provisions of said legisla-
tion.

One case in point, you say, is a negative effect of some provisions
of the Fair Labor Standards Act have on schools’ or school systems’
ability to use the voluntary services of regular hourly employees to
assist with such activities, afterschool clubs, athletics, et cetera, et
cetera.

Are you suggesting that the Fair Labor Standards Act should be
amended to give schools a right to have people work without-—and
exempted from the system being required to pay time-and-a-half
after 40 hours? You know, is that what you're saying?

Dr. GiLerT, I'm saying exactly that. One of the things that has
happened to public schools is that with the limited resources we
have available to us, we aren’t able to pay the regular hourly wage
at time-and-a-half for afterschool ancr weekend activities of our
staffs. And it has historically been the case that coaches, and
cheerleader sponsors, and/or club sponsors have worked on a sti-
pend that is much less than their regular salary, and have done so
without concern.

The implementation of provisions of this particular piece of legis-
lation have, in effect, cut out many of the afterschool activities, be-
cause not only does the legislation require that we pay time-and-a-
half, but precludes that those individuals can work for free if they
want to, if they're doing things that are similar to the things they
do during the regular day.

And in many instances, teachers who sponsor afterschool tutorial
sessions do exactly the same thing in the evening that they do in
the day, except we hoped it would be more interesting, more inno-
vative, more creative, more enjoyable for kids. And we find it im-
possible in Indianapolis—and my guess is it's true in many urban
systems—to be able to pay teachers at time-and-a-half of their reg-
ular pay for that kind of work, when we have historically not been
required to do that prior to the implementation of this provision of
that law.

And I also want to share that I recall, as you probably do, that
when that legislation was being compiled, much of the debate was
whether or not schools should %e exempt from that particular pro-
vision of the Act, and the ultimate decision wes that it should not,
I think to the detriment of public education in America.

Mr. Haves. | don't want to get into a debate with you over the
implementation of the Fair Labor Standards Act. You're looking at
a person who benefited from the enactment of that law. I received
a big wage increase that brought me up to 25 cents an hour when 1
was working in Cairo, Illinois. I just want you to know when you
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talk about amendments, it never was intended to prevent people
from voluntarily giving of their services.

Dr. GierT. But it has actually been implemented such that
that is the case.

Mr. Haves. I just want to be clear as to your position.

I want to say thank you to all of you. Your testimony has been
beautiful and I just hope that you understand what our Chairman
said. There’s nothing wrong with putting a call in to your repre-
senta.ive, and letting him or her know some of the feelings you've
expressed here before this committee before you leave this Hill.

Thank you very much.

The hearing stands in adjournment.

[Whereupon, at 12:25 p.m., the committee was adjourned.]

[Additional material submitted for the record follows.]
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New York University

C | Aproate unneraiy in the publi secsiee

Otfiee of the Prosaient

Fimes Holmes Bobst L thran
70 Wishinglon Square South
New York. N Y 10012

October 1, 1990

The Honorable Augustus F. Hawkins
Chairman

Committee on Education and labor
U.S. House of Representatives

B~3146C Rayburn House Office Building
washington, D.C. 2051%

Dear Mr. Chairwman:

1 regret that 1 cannot appear in person before the Subcommittee
on Elementary, Secondary, and Vocational Education but I am
pleased to be able to convey my best wishes and congratulations
to you and the members of your Committee on the occasion of the
silver anniversary of the Elementary and Secondary Education
Act of 1965,

This event holds particular gignificance for Re. As you know,
for the entire length of my own service in the House of
Representatives -- 22 years -- I was a member of the Committee
on Education and Labor and I take continuing pride in having
worked during those years in helping shape the policies of our
national government in support of education and other areas of
American life, including the Elementary and Secondary Education
Act of 19%85,

The passage of that historic legislation was the highlight of
my early years in Congress. Within weeks of Lyndon Johnson's
stunning victory in the 1964 election -- in which I was re-
elected to my fourth term in Congress -- the president decided
to make federal help to schools a central feature of his
domesgtic program. ] was an eager supporter of the President's
plans, and helped the cause by arranging a series of behind-
the-scenes dinners at which the key ac~ors involved in the
legislation, from both inside and outside Congress, could
express their views candidly and begin to explore the
parameters within which a bill would have to be crafted.

President Johnson delivered his education message calling for a
new federal initiative in support of elementary and secondary
education on Jahuary 12, 1965. On April 9 -- less than three
months later -- Congress approved the Elementary and Secondary
Education Act of 1965. Although it was President Johnson who
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provided the initial thrust for this historical! advance, it
Bust be clear that without committed allies on the Hill his
proposal would never have moved successfully through Congress.

ESEA launched a new era in tederal aid to education. In one
stroke the federal share of elementary and secondary education
expanditures was doubled. Programs to aid the educationally
disadvantaged, provide instructional materials, support
innovative measures in schools, improve research and strengthen
state education agencies were sstablished by the new law. The
financial fulcrum of the act was Title I, now Chapter 1, which
provides federal funds to school districts with large numbers
of low~income children.

Since its enactment, the Elementary and Secondary Education Act
has channeled billions of federal dollars to states and local
school districts for ccmpensatory @ducation. Currently the
largest program of federal support for education, Chapter 1
continues to fulfill one of the fundamental commitments of
thogse of us who served in Congress 25 years ago: to make
education accessible to those otherwise likely to be excluded.

The anniversary of this landmarkx legislation is also a fitting
time to recall and pay tribute to the contributions ¢f the
scores of lawmakers who have nurtured and enhanced the promise
of the ESEA.

when President Johnson signed that first ESEA bill into law
outside the former one-room Schoolhouse at Stonewall, Texas,
whers he firet attended classes, he said that the measure
represented “"a major new commitment of the Federal Government
to guality and equality in the schooling we offer our younger
people,” and predicted that Members of Congress who had
supported the legislation "will be remembered in history as men
and women who began a new day of greatness in American
socjiety."

I can think of no better example of Lyndon Johnson's prescience
than you, Mr. Chairman, who as a junior congressman on the
Education and Labor Committee in the 89th Congress supported
the ESEA and who, 23 years later, in the 100th Congress,
presided as Committee Chairman over the passage of the major
$8.3 billion reauthorization bill for all federal elementary,
secondary and adult education programs. The Hawkins-Stafford
Bill magnificently carries forward the aims of its forerunner
of 1965 and serves as a fitting \ribute to your leadership in
the realm of education.
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1 join you, Mr. Chairman, and my other former colleagues in
celebrating this important milestone in the life of the
Elesentary and Secondary Education Act and in confirming the
wisdon of the judgements we made 25 years ago to expand the
opportunities for education in the United States so that every
child, in Lyndon Johnson's memorable phrage, could "get as much
aducation as he or she could take."”

Warmest regards,

&/}/ 1 éﬂd@bﬂ st

hn Brademas
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