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Introduction

The Test Center at NWREL, established as part of our OER! laboratory funding, is a lending library of
assessment Instruments and a source of technical assistance to educators in the Northwest. In support of
our lending function, we make systematic collection efforts in several chosen topical areas each year.
These result either in a “Consumer Guide” -- a description and review of the assessment tools available in
the area -- or an annotated bibliography.

ED333051

Test Center staff have made systematic collection efforts in the areas of assessment instruments for
measuring higher-order thinking skills, school and classroom climate, self-concept, student motivation to
learn, writing, speaking and listening, leadership, early childhood education, screening students into TAG
programs, and alcohol /drug use surveys. Over the last two years we have also been gathering information
or: alternative assessment devices. Cu:rently, we have in our collection over 75 titles in the area of using
student portfolios for assessment, 25 titles relating to assessment alternatives in reading, and 15 titles
about assessment alternatives in math.

Annotated bibliographies of these alternative assessment devices are continually being updated and are
available upon request from the author. Other Consumer Guides and annotated bibliographies are
available from NWREL and ERIC.

All the instruments and articles in the Test Center, including th¢ large collection of assessment alternatives,
are available for ingpection to educators in the Northwest on three week loan, through the mail. This is an
inspection service only; once a person has decided on an assessment tool, he or she Is instructed to
contact the author or publisher. This has been a free servics, supported in the past by OERI, and soon to
be supported in other ways. Last year we circulated over 2000 titles to over 500 individuals.

In addition to the lending library and Consumer Guide functions, Test Center staff prcvide technical
assistance in assessment to an additional 200 callers a year. This assistance ranges from help with
converting scores on norm-referenced tests, to helping people find sources of itam banks, to more recent
keen interest in assessment altematives.

Based on the review of a large number of assessment instruments, the systematic effort to track down
assessment instruments in a number of topical areas, and discussions with a large number of end users of
assessment tools, | vould like to offer the following observations about alternative assessment devices in
general and performance assessments in particular.

Paper presented at the annual meeting of the American Educational Research Association, Chicago, 1991.
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Misconceptions About Perfarmance and Other Alternative Assessments

The message is not getting out clearly enough to test users that just doing ‘altemnative assessment” does
not automatically imply doing "good” assessment. Good assegsment requires that we have a clear
conception of the target we are trying to measure, we have a clear purpose for the assessment, we have
chosen the assessment technique that best matches the target and the purpose, and that we have
minimized factors that could lead to a misinterpretation of resuits (Stiggins, 1990).

Common misconceptions in the field are that (1) doing performance (and other alternative) assessments
will automatically result in better assessment; (2) anything qualifies as an alternative assessment; (3) all
structured format tests are bad and only alternative assessment devices should be used; and {4) using
alternative assessments will automatically solve ail of our assessment problems. Here are some examples
that demonstrate the existence of these misconceptions:

1. | was asked to comment on a Guidebook that was being developed to accompany a large-
scale video conference on assessment 10 support restructuring. The original draft
contained comments like: "A subgroup of performance-based assessments are called
exhibits or axhibitions. Exhibitions are authentic and engaging ‘tests’ of students’
intelloctual ability, where students have opportunities to “show off" what they know, and
the control they have over 1 topic. Students must approximate an expert's ability to make
informed judgments and to use knomiedge effectively...;" and “Multidimensional
assessments enable second language users and students with special needs to look at
more naturalistic sources of information. They increase special need students’ incentive to
learn, to take risks, and to overcome their own weaknesses...”

The feeling in the original draft was that doing performance assessments would
automatically ensure that all the wonderful things listed in the above statements would
come true. There were no cautionary notes, and there was no seeming reallzation that
these things would only come true if the assessments are done well. (In all fairness, the
sponsoring organization was also uncomfortable with the first draft and sent it out to a
number of reviewers. The final draft is somewhat different.)

2. Anything seems to quality as an “alternative assessment.” For example, NCREL (1930)
includes many examples of new assessment strategies. A number are of this type: "At the
end of a unk, students write a paper for another class of students (younger, older, or the
same age) explaining the concept. Example: Sixth graders write a book for fourth graders
explaining the cycle of a star.” (p.16)

Why is this assessment? To qualify as assessment, criteria or a method for evaluating the
final product are needed. How does the teacher know if the students did an adequate job
of writing this book if there are no criteria? How do the students know how effective they
were and what might be done differently next time? How can the product be critiqued?

This example also Rlustrates the misconception that "alternative” assessment automaticaily
implies better assessment, and that altemnatives will solve all our assessment problems.
But, how do we know that this task really elicits what the student knows and can do? How
does the abllity to write affect the student's abllity to show understanding?

3. A lot of the portfolio literature also ceems to reflect the misconception that “alternative®
assessment is automatically botter. Many papers that describe portfolios systems do not
include criteria for assessing either the individual entries in the portfolio or the portfolio as
a whole. Additionally, athough many postiolio systems require student self-reflection on
their own work, there are few examples of criteria to evaluate these metacognitions.



There are, of course, some notable exceptions, such as Vermont (1969 & 1980), Mumme
(1990), and Juneau (1989). There are also many such rubrics for assessing writing
samples. However, those using writing portfolios in instruction seem nathe to use them --
as If the process of evaluating a student performance diminishes its worth. (The problem
might be :hat teachers think of evaluation as reducing & complex student performance to a
«'mple number, when actually, having criteria means having an agreed upon and
systematic basis for knowing what to value in a performance.)

The Reality of Performance and Other "Alternative* Assassment Approaches

Performance and other alternative assessments certainly have a place in our assessment tool kit. They
clearly have the potential to assess many types of things that are difficult t0 measure In fixed response
tests. The issue is not so much whether to use them, but to help users to realize that they have to be good
consumers of published tools, and knowledgeabie developers of local and classroom assessments.

In actuality, if not done well and interpreted properly, performance and other alternative assessment
devices can mislead as much, if not more, than the results of “traditional® (i.e., fixed cholce) tests. As has
been pointed out elsewhere (Rothman, 1990; Valencla, 1989), performance assessments are based on a
small number of tasks (and therefore may not be a representative sample of what a student can do), and
can be subject to the individual blases of those rating the performance. Additionally, the criteria used to
assess performance may not reflect the most relevant or useful dimansions of a task, the tasks that a
stuuont is asked to do can make one wonder what It is that is "autheritic® about performance assessment,
and thers may be things in the performance assessment that makes a student unable to really demonstrate
what they kriow or can do (Arter, 1989). Users may not understand these limitations and may, as a resuit,
both misinterpret the results of, and design poor performance assessrnents.

For example, in the Oregon writing assessment five different modes of writing are being assessed:

personal narrative, descriptive, imaginative, persuasive, and expository. Prompts that invite these types of
writing are randomly distributed in classrooms so that all modes are addressed in each classroom.
However, any given student writes only one essay. A major effort is underway to inform users of the
assessment resuits that one cannot make inferences about individual students’ ability to write based on this
one sample. Although this makes sense tc people when It is pointed rut, they seemn to be aimost
universally surprised and disappointed that this performance assessraent has such a limitation. There is
certainly the potential for overgeneralizing the results.

Another example of a performance assessment that could mislear; users s portions of the The English
Language Skills Profile (Mutchinson and Pollitt, 19687). One part Jf this assessment device is a structured
discussion. The students are given an emergency scenario and are given 15 minutes to decide in a group
what they are going to do. The discussion is tape-recorded arvi the students analyze the tape to assess
the contributions of individuals to the discussion. The students. categorize indhddual comments using a
scheme that includes such things as managing the discussior, introducing new ideas, clarifying or
summarizing ideas, seeking clarification, etc.

The questions that arise with respect to this activity is the exient to which we dlicit *real® student abillities. In
other words, Is this an authentic (valid) assessment? Does the task really reflect something we have to do
in dally Ife? Wouid students be motivated in the same way to perform on this task as they would during a
real situation in their lives? Are the behaviors elicited from students representative of their ah2iy to
discuss? What about discussions in larger or smaller groups? Or, disc:ussions with adults kstead of
peers?

Addltionally, the discussion task requires a certain amount of reading on the part of the student. This is an
example of how extraneous performancc requirements rnight affect student performance on the dimension
of interest. Do we have any information about how the abllity to read or role play might affect performance
in the discussion?



A third example of how designing or using altemnative assessment devices without thinking through the
implications of their use comes from the area of oral communication. Most of the assessment devices on
the market purport to measure ablilty to communicate. However in actuality, the measures systematically
leave out a large number of the communication contexts that would be necessary to include ¥ we would
truly like to be able to infer, in general, how well a student communicates (Arter, 1989). For exampile,
consider speaking assessments. Most speaking assessments focus on rating a speech that a student
gives. Is this really a good measure of how well a student communicates orally in general? What about
interactive communication in which speakers and listeners take tums? Or, communication with different
types of groups (peers, teachers, parents, younger children, etc.) requiring different levels of formality? All
communication occurs in a context. If we don't systematically sample from the contexts in our assessment
(and instruction), we don't really get a true picture of performance.

A fourth example of how users need to be careful with respect to alternative assessments comes from the
area of portfolios. | am currently working with a school district to develop a composite health portfolio to
demonstrate how much students are learning, and the degree to which health instruction s integrated with
other subjects. (A composite portfollo is one which contains more than one student's work.) The teachers
wanted to gather real work samples to show what students have leamed, and wanted to gather examples
of instructional units to show how teachers teach health. After discussing the types of displays that could
be collected, the committee began gathering. After sharing what was gathered during the first round, it
became abundantly clear that what we had was “the best of the best"; we could not answer two
fundamental quastions: Do all students leam this much? and Do all ‘cachers do this? The question of the
adequacy with which the content of the portfolio adequate represents what It s we want to show, Is of
central importance (Valencia, 1989).

A final example Is the Informal Writing Inventory (1986), which "provides structure for evaluating writing
samples® to determine the “presence, degree, and, to a limited extent, the cause of writing disability.”
Composttions, elicited by means of 14 picture cards, are scored by comparing the number of technical
errors (spelling, grammar, capitalization, incomplete sentences, etc.) to the number of errors that disrupt
communication. Is this really the best measure of writing abliity? This assessment does have criteria to
Judge performances, but does it have the right criteria?

| chose this final example because It is 30 extreme. But what about more subtie examples of criteria that
might be inadequate? Like holistic scores on writing assessments? What about the relevance and quality
of criteria that arise from different theoretical models? Or those that are developed by individuals that
might not have an expert grasp of a subject area and direct experience with students?

implications

We need to provide more assistance to users to ensure that performance and other altemative
assessments are used well and developed property. This is as important for using the resuits of large-scale
assessment as It is for classroom use of a published instrument, or even for dally informal classroom
assessment.

Most alternative assessment approaches have their greatest potential use in the classroom as a integral
part of instruction. if teachers do not understand how they can be mislead by poorly concelved tasks and
fuzzy criteria, and how extraneous performance requirements can affect student performance, then their
dally ability to make judgments about st ‘dent needs and progress wil be inadequate.

Addltlonally.thorolsthedanguthntlwullwmtomhkﬂouuddtomaﬂvcmmmwuhom
thinking through their assessment needs, how alternatives fit into these needs, and what potential problems
they might encounter, they could very likely be confused and disappointed when the alternative
assessment does not fulfiil their expectations of "fxing” all assessment problems. We want to avoid having
people rush headiong into alternatives only to have them later rejected because they don't work.



Performance and other alternative assessment approaches are 100 useful & part of our assessment arsenal
to allow this to happen. We need to be cautious about how we integrate them Into large-scale assessment.
We especially need to give proper guidance (and additional undergraduate training) to teachers and school
administrators concemning what good assessment is, and how and when various types of assessment
approaches are best tc use. And, we need to educate the public about alternative ways of knowing, so that
they can be good consumers of assessment information.
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The following articies represent what Test Center staff have found so far regarding assessment alternatives
in mathematics. Presence on the list does not necessarly imply endorsement. Many of the entries are
informal assessments, and are intended mainly for the classroom. For more information contact Judy Arter
or Ann Davis at 503-275-9562, Northwest Regional Educational Laboratory, 101 S.W. Main, Sulte 500,
Portiand, Oregon 97204.

Arizona Student Assessment Plan, 1990, Donna Camgb;ll, 2102 W. Indian School Rd.,
Phoenix, AZ 95015, 602-264-1774. (TC#060.2ARISTA)

The Arizona Assessment Program has several parts: a short standardized achievement test, non-
test indicators, and performance assessments in reading, math and writing. The performance tests
are designed to measure the state’s Essential Skilis. The math portion presents an extended
problem solving situation that requires short answers, extended answers, and explanations of
answers. Each extended exercise has ts own specific set of scoring procedures that invoive
assigning a point value If various things are present in the response.

California State Department of Education, A Question of Thinking, 1989, 721 Capitol Mall,
P.O. Box 944272, Sacramento, CA 94244-2720, 916-445-1260.
(TC#500.3AQUESQ)

This report describes the results of 12th grade student performance on open-ended math
problems. This assessment was part of the California Assessment Program (CAP). The open-
ended problems were scored using rubrics developed for each problem. These rubrics are
described, and "anchor” papers for the six scale values for each rubric are provided. Although
there is a separate rubric for sach problem, they are all intended to reflect the following dimensions
of problem solving: understanding of mathematics, use of mathematical knowledge, and ability to
communicate about mathematics.

Charles, R., Evaluating Progress in Problem Solvlng, The California Mathematics
Council, Communicator, 14 (2), December 1989, pp. 4-6. (TC#500.3EVAPRI)

This articies presents a rationale for analyzing student open-ended problem solving in a systematic
fashion. One sample analytical scoring rubric is presented. The traits are: understanding the
problem, planning a solution, and getting the answer. The author also proposes some other
questions to ask as one looks at student problem solving attempts: Did the student seem to
understand the problem? Were the approaches used to solve the problem feasible for finding a
solution? Does the answer make sense in terms of the question to be answered?

Department of Education & Science, Great Britain, Mathematical Development,
Secondary Survey Report #1, Assessment of Performance Unit, 1980. (As
reported in Grant Wiggins CLASS training materials, 1990. Contact author for
information.)

The scoring/recording system for open-ended math problems uses a scale that reflects the
amount and type of prompting required in order to elicit a correct response from the student.



EQUALS, Assessment Alternatives in Mathematics, Lawrence Hall of Science, University
of California, Berkeley, California 94720, 1989, 415-642-1823. (TC#500.6ASSAL/)

This document provides an overview of some possible assessment methods in mathematics that
cover both process and products. Specific examples are provided for writing in mathematics,
mathematical investigations, open-ended questions, performance assessment, observations,
interviews, and student self-assessment. Any of the student generated material coud be self-
selected for a portfolio of work. The document also includes a discussion of assessment issues
and a list of probing questions teachers can use during instruction.

Grobe, R.P., Cline, K., and Rybolt, J. Curriculum Based Assessment For Math: A
Summary of 1990 Field-Test Results, Mt. Diablo Unified School District, 1936
Carlotta Dr., Concord, CA 94519. (TC#500.3MTDIAC)

The pllot project in Mt. Diablo school district entailled scoring open-ended math problems
holistically for grades 3. 5 and 8. The holisiic scale (0-4) defines an exemplary response as --
systematic or elegant, organized recording system, compleie and accurate, and clear and
thorough explanation. One problem along with sample student responses is also presented for
each grade level. A rationale for using open-ended problems is aiso provided.

Lester, F.K. An Assessment Model for Mathematical Problem Solving, Teaching Thinking
and Problem Solving, 10, 1988, pp. 4-7, Lawrence Erlbaum Associates, Inc.,
Journal Subscription Department, 365 Broadway, Hillsdale, NJ 07642,
(TC#500.3ANASSM)

This article presents a model for assessing both the problem solving performance of students and
assessing the task demands of the problem to be solved. The dimensions of problem solving
(which could be used as a scoring rubric) are: understandir.g/formulating the question in a
problem; understanding the conditions and variatwes in the problem; selecting the data needed to
solve the problem; formulating subgoals and selecting appropriate solution strategies to pursue:
implementing the solutiol. strategy and attaining subgoals; providing an answer in terms of the
data in the problem; and evaluating the reasonableness of an answer. The article describes these
in some detail.

The problem features that can affect a student's success in solving a problem are: they type of
problem,; the strategies needed to solve it; the mathematical content/types of numbers used; and
the sources from which data need to be obtained to solve the problem.

Math Learning Center, Recommendations For Assessment, Visual Mathematics, 1989.
(Full reference not available. TC#500.3RECFQA)

This document is part of a longer monograph. Unfortunately, the longer source was not noted in
the version we obtained. The exerpt briefly discusses using writing activities, checklists, quizzes,
interviews, and seif-evaluation to assess mathematics. The appendices contain a list of writing
activities, journal exercises and starters, a checklist covering important dispositions, interview
suggestions, and self-evaluation activities.

Meltzer, L.J. Surveys of Problem-Solving & Educational Skills, Educator’s Publishing
Service, Inc., 76 Moulton St., Cambridge, MA 02138, 1987. (TC#010.3SUROFP)

Although this is a individual test publisk 2d primarily for diagnosing learning disabilities for students
aged 9-14, it has some Interesting ideas that could be more generally applied. There are two parts
to the test - a more-or-less standard individualized aptitude test, and a series of achievement
subtests. The math subtest involves a fairly standard test of computation. However, the word
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problem subtest requires the teacher to score each problem on choice of correct operations,
abiiity to complete the word problem, efficiency of mental computation, seif-monitoring, setf-
correcting, attentlon to operational signs, and attention to detail.

Another interesting part of this test is that after each subtest is administered, the teacher Is guided
through an analysis of the student's strategies in completing the task - efficiency of approaching
tasks, flexibility in applying strategies, style of approaching tasks, attention to the task, and
responsiveness during assessment. In the aptitude portion of the test, the teacher also assesses
the student'’s ability to explain their own strategies.

A review in The Reading Teacher, November 1989, concluded that, since there is little evidence of
validity presented by the author, the test should be used informally, for classroom assessment.
The reviewer also states: "The SPES, rather than attempting to measure underlying cognitive
abilities, instead appear to emphasize underlying strategy awareness and use. This orientation
appears to reflect the important recent developments in educational thinking emphasizing the chiid
as a problem solver who uses intentionally-selected strategies to improve understanding and
learning” (p.176)

Munne, J., Portfolio Assessment in Mathematics, California Mathematics Project,
University of California, 300 Lakeside Drive, 18th Floor, Oakland, CA 94612-3550,
1990. (TC#500.6PORASI)

This bookiet describes what mathematical portfolios are, what might go into such portfolios, how
iter1s should be selected, the role of student seif-reflection, and what might be looked for in a
portfolio. Lots of student samples are provided. Criteria for evaluating portfolios include:

evidence of mathematical thinking, quality of activities and investigation, and variety of approaches
and investigations.

Oregon Dimensions of Problem Solving, Mike Dalton, Oregon Department of Education,
700 Pringle Parkway S.E., Salem, OR 97310, 503-378-4974. (TC#500.30REDIO)

The Oregon State Department of Education is currently sponsoring a consortium effort to develop
an analytical tralt scoring system for open-ended math problems. Two versions of the rubric are
included; the second version is a modification of the first based on a pliot test. The team is
currently trying out the second version on multiple problems across multiple grades. The traits
are:

1. Conceptual understanding of the problem

2. Procediiral knowladge

3. Problem solving skills and strategies

4 Communication

The current version includes a scoring guide for each tralt. The ultimate gcal is to deveiop a
package that also includes anchor performances, although these are not ynt inclided.

10



Schoenfeld, A.H. Teaching Mathematical Thinking and Problem Solving, in Toward The
Thinking Curriculum: Current Cognitive Research, L.B. Resnick & L.E. Klopfer
(Eds), Association for Supervision and Curriculum Development, 1989.
(TC#500.5TOWTET)

Althcugh this article is more about defining what mathematical problem solving is than about
assessment, it ptesents an interesting visual way to represent how students spend their time when
solving a protlem,; it also compares such a plot for good problem solvers to a plot for an inefficient
problem solver.

Essentlally, this procedure involves tracking the sequence in which students use different steps in
the problem solving process (reading the probiem, analyzing the problem, exploring a solution
strategy, planning, implementing a strategy. and verflying the results) and the amount of time spent
on each. Good problem solvers spend a lot of time analyzing and planning, with many self-checks
on "how it is going." Poor problem solvers tend to fixate on a possible line of attack and pursue it
reientiessly even when It is clearly not going well. Additionally, there are very few stops to self-
check on hcw it is going.

Vermont Mathematics Portfolios, Vermont State Department of Education, Montpelier,
Vermont 05602, 1990. (TC#500.3VERMAP)

This document describes the portfolio pilct currently being conducted by the state of Vermont.
Criteria for evaluating portfolio entries include: defines the problem, applies strategies logically,
verifies results, interprets resuits, makes connections between equiva'ent representations of
mathematical concepts, shows facility with mathematical notation, communicates mathematical
thinking, and communicates mathematical disposition. Entries are also analyzed for dispositions --
motivation, curiosily, perseverance, risk taking, flexibility, and self confidence.

A sample of portfolios are examined for avidence of student growth, emphasis on concept
deveiopment, development of group problem solving skills, integration of mathematics into other
curriculum areas, application of math to real-world experiences, and making math connections.

Wells, B.G., Journal Writing in the Mathematics Classroom, Communicator, September
1990, 15(1), pp. 30-37. This is the journal of the California Mathematics Council,
Ruth Hadley, 1414 South Wallis, Santa Maria, CA 93454, 805-925-0774.
(TC#500.3JOUWRI)

This brief articles describes one method that a teacher uses to elicit thinking on the part of high
school math students. The teacher puts a short phrase on the board at the beginning of each
class period and students write what they know about that phrase as the teacher takes attendanco.
Sample "prompts” and student responses are included. Although no criteria for evaluating
responses is included, this article is added here because i represents an attempt to do writing in
math, and because some of the prompts are designed to elicit metacognition, e.g., "What three
problems on the final should have been eliminated and why?" or "What mathematical fact, concept,
skill or Insight that you learned in this class this year are you most likely to remember and why?*
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The following articies represent what Test Center staff have found 30 far regarding assessment altemntives
in reading. Presence on the list does not necessarlly imply endorsement. Many of the entries are informal
assessments, and are intended mainly for the classroom. For more information contact Judy Arter or Ann
Davis at 503-275-8500, Northwest Regional Educational Laboratory, 101 S.W. Main, Suite 500, Portiand,
Oregon 97204.

Arizona Student Assessment Plan, Donna Cernpbell, 2102 W. Indian School Rd.,
Phoenix, AZ 95018, 802-284-1774 1990. (TC#060.3ARISTA)

The Arizona Assessment Program has several parts: a short standardized achievement test, non-
test indicators, and performance assessments in reading, math and wriing. The psrformance tests
are designed to measure the state’s Essential Skils. The reading portion uses a single extended

passage for each test. The students begin with a prereading acthity such as thinking about the
historical context of & seiection. Then they read the selection and arswer a series of questions:
muitiple-choice, short-answer, wwnmqmmmmm

&mmwmmnmmdmmmmmmmmmwm
dopondhgonmvumm:wumprmmhmom

Assassing Reading In lllinols, lllinois State Board of Education, 100 North First Street,
pringﬂeld llinois-82777-0001, 1989, (TC#MO 3ILLGOA)

This set of documents describes the innovative [llinols state reading assessment. Important
aspects of the assessment include:

1. Uudwholondoalom.
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4. ommm iReracy experiences.

Bailey, J., awmmwr Way to Aternitive Evalustion Procedurss,
Lan 85, April 1988, pp. 364-373. (TC#400.3PROSO0)
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Barrs, M., Ellls, !.Hmrﬁ andmoms,A. The ungmgoRooordedbook
forToachon,Cuwilor , Wabber Row, London

SE1 80QW. Also avaliable from mmann Bodulnc mCounSt
Portsmouth, NH 03801 18688, (TC#070. 3PRILAR) A
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1. it coliects performance sampiss from students at several points in time. Both information
to collect and the time frame are specified.
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2. it promotes irtagration of literacy and lunguage acrouss the curriculum.
3. it Involves parents and studeits in discussions of the student as a ilanguage user.
4. it is an informai assessment designed for use in the classroom.

Part A of the PLR should be completed at the beginning of the school year and sections for student
demographics and notes concerning discussions witi parents and students. The manual provides
suggestions for discussion topics.

Part B of the PLR is completed during the sacond semester of the school ysar. It has sections for
making open-ended notes about the student’s talking/listening, reading and writing. There is a
suppiemental "Observations and Samples® sheet that the teacher can use throughout the school
year to record information that might be useful for compieting Part B. This is essentially a teacher-
generated portfolio for sach student that contains observations of speaking, listening, reading and
writing: and samples of student reading and writing. There are suggestions for how to organize
and store this information as well as what to record and how to use the information in instruction.

Part C is completed at the end of the school year and has space for comments by the student's
parents, notes on a student conference, and information for next year's teacher.

Carver, R.P. Rauding Efficiency Leve! Test, Revrac Publications, Inc., 207 W. 116th St.,
Kansas City, MO 64114, 1987. (TC#440 3RAUEFL)

The Rauding Efficiency Level Test (RELT) is an individually administered reading test that
determines the most difficult material that an individual can comprehend while reading at a rate
that is appropriate for the difficuity level of the materials. Comprehension is defined as
understanding at least 75% of the sentences in the passage.

Clark, C.H. Assessing Free Recall, The Reading Teacher, 35, January 1982, pp. 434-
439. (TC#440.3ASSFRR)

This document describes a procedure for assessing how much of a passage a student remembers
and the relative importance of what i3 remembered. The teacher braaky & passage into pausal

units and assigns an importance number to each unit. After the student reads the passage siently,
he or she retelis everything he or she remambera. The teacher indicates the sequence of recall on

aworksho«anduﬂymmmmmm mouquenooofncallwmolwddlmpormnoo
of the recalied material. , ]

Degrees of Rudl Powor, Touchstom Applied SclancaAssoclatos Inc., Fields Lane,
2rewster, NY 10509, 914-277-4900, 1685. (TC#MO 3DEGOFR)

dMWMdeMWMthW%
seven dse missing. Students must select the word that best compistes the meaning of each
incomplety.gentence. The rationale is that studants must understand the extended context of the
passage in order to select the correct words. This is not a vocabigary test. Thounldomlﬂutho
mmmmmmwmmumawm

Fagan, W.T,, Jensen, J. M ana‘ 603001 C.R. Moasuros for Research and Evaluation in
the English ol. 2, National Council of Teachers of English, 1111
Kenyon Road, rbana, IL 81801, 1985. (TC#MEAREE2)

This book coruains a number of scoring guldes for assessing various targets in reading, literature,
writing and oral communication.

(s BESTCOPY AVAILABLE
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Farr, R. and Carey, R.F. Reading —~ What Can Be Measured? Intermnation! Readlnal
Association, 800 Barksdale Rd., Newark, DE 19714, 1986, (TC#440.6REAWHC)

This Look s #:1 anthology of articies conceming issuss surrounding the assessment of reading,
guidelings fc: the improved use of reading tests, trends (1 assessing reading, and various ways to
assess reading comprehension, word recognition, vocabulary, study skills, and reading rate.

This book is more a review of issues and procedures than detalled instruction in how to assess
using a given approach.

Flood, J. and , D. Reporting Reading Prograss: A Comparison Portfolio For
Parents, The Reading Teacher, March 1989, pp. 508-514. (TC#400.3REPREP)

This articie describes the contert of a reading (and writing) portfolio for each student that can be
used to show progress to parents.

Glaser, S.M., Searfoss, L.W., and Gentile, L.M. Reexamining Reading Diagnosis New
Trends and Procedures, International Reading Association, Newark, Delaware
19714, 1988. (TC#440.6REARED)

This book is a compendium of articies covering a variety of topics. This reviewer found the
toliowing of most use: using student “think alouds® to analyze reading strategies and self-
monitoring (p. 4); chec.dists for developmental stages in earty reading and writing that can be
used to analyze student progress (p. 48); informallty monitoring student knowledge of text
structures (p. 103); and a checidist for analyzing student retelling of stories (p. 139).

Johnson, M.S., Kress, RA., and Pikulski, J.J. Informal Reading Inventories, Second
Edition. International Reading Association, 800 Barksdale Road, Newark,
Delaware 19714, 1987. (TC#440.6/NFREI)

This book describes how to develop administer and score informal reading inventorles. It does not

review existing invertories.
Kletzien, S.B. and Baecnar, M.R. ic Assessment for At-Risk Readers, Journal of
Reading, April 1960, pp. (TC#DYNASF)

1. Anmmolrudmmlltv

2 ‘wdlﬁfcmmwmm
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4. Anaiysle of the student's abity to beneft from the minbesson.

Meltzer, L.J. Surveys of Problem-Solving & Educational Skills, Educator's Publlsh/rég
Service, Inc., 75 Moulton St., Cambridge, MA 02138, 1987. (TC#010.3SUROFF)

Although this is a test published primarlly for diagnosing leaming disabiiities for students aged 9-
14, it has some interesting ideas that could be more generally applied. There are two parts to the
test — & more-or-ess standard individusiized aptitude test, and a series of achisvement subtests.
In addition to decoding skilts, vocabulary knowledge, and the ablity to separate words in a

paragraph that has no word spacing, the reading subtest alsc ‘equires an oral retelling of a story

ERIC REST COPY AVAILABLE !4
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and oral responses to comprahension questions. The oral retelling is scored on order of recall,
amourt of recall, and the recall of important ideas in the passage.

The most interesting part of this test, however, is that after sach subtest is administered, the
teacher is Quided through an analysis of the student’s strategies in completing the task — efficiency
of approaching tasks, flexibllity in applying strategies. style of approaching tasks, attention to the
task, and responsiveness during assessment. in the aptitude portion of the test, the teacher also
assesses the student’s abllity to expiain their o.vn strategies.

A review in The Reading Teacher, November 1989, concluded that, since there is little evidence of
validity presented by the author, the test should be used informally, for classroom assessment.
The reviewer aiso states: “The SPES, rather than attempting to measure underlying cognitive
abilities, instead appear to emphasize underlying strategy awareness and use. This orientation
appears to reflect the important recent developments in educational thinking emphasizing the child
as a problem solver who uses intentionally-selected strategies to improve understanding and
learning® (p.176)

Paratore, J.R., and Indrisano, R. Intervention Assessment of Readi’r\:ﬁ Comprahension,
The Reading Teacher, April 1987, pp. 778-783. (TC#440.3INTASO)

This article describes an assessment procedure designed to both assess a student's present
performance and to discover the facility with which a student can be taught. The procedure
examines the student’s ability to empioy reading strategies (such as using background knowledge
to predict passage content and using knowledge of passage structure to aid comprehension) both
independently, and with modeling, if needed.

Phillips-Riggs, L. Categories of Inferencing Strategies ( 193‘1/, In Measurss for Research
and Evaluaticn in the Er_:'gllsh Language Arts Vol. 2, W.T. aagan, J.M. Jensen, and
C.R. Cooper (Eds.), NCTE, 1111 Kenyon Rd., Urbana IL 61801, 1985. Also ERIC
ED 236 667. (TC#440.3CATOFI)

This procedure requires students to read up to a certain point where an inference is required. (This
point is determined by the examiner.) The student is then asked to tell what is happening and what
may happen next. Responses are analyzed in terms of the strategies used. The ten strategies
suggested by the author include: analyzing altematives, confirming an immediate prior
interpretation, shifting focus, and assigning an altemative case.

Pikulski, J.J. Informal Réddln? Inventories, The Reading Teacher, March 1990, pp. 514-
516. (TC#440.1INFRE])

This article desccribes the latest editions of four popular informal reading inventories: Analytic
Reading inventory (ARI--1989), Basic Reading Inventory (BRI-1968), Classroom Reading Inventory
(CRI-1808), and Informal Reading inventory (IRI-BR~1980). The author fesis that the IRI-BR and
the ARI have the greatest breadth of assessment materials; that the ARI would be the inventory of
choice for an exaiminer who wants to assess science and social studies; the CRI would be good for
disabled readers; and the IRI-BR is best for assessing reading beyond grade nine difficuity.

Pumphrey, P.D. Reading: Tests and Assessment Techniques, Second Edition, Hodder
and Stoughton Ltd., Mill Road, Dunton Green, Sevenoaks, Kent, England, 1985.
(TC#440.1REATEA)

This book is mainly a bibliography of current reading tests — readiness, achievement, diagnostic,
and attitudes. However, there is an interesting section on informai reading inventories and miscue
analysis.
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Rea, D.W. and Thompson, D.K. Designing Transformative Tests lorSoomd?:Ry Literature
Students, Journal of Reading, 34(1), 1990, pp. 6-11. (TC#440.8DESTRF)

The authors maintain that current tests of reading comprehension do not comrespond to currert
theories concerning how meaning is constructed from text. They propose designing open-ended
questions for students that are based cn entire reading selections rather than short passages.
These open-ended questions represent three ievels of comprehension: Iteral, interpretive and
applied. Examples of such questions are provided for three reading selections. Some criteria for
evaluating the rasponses of students is also included. For example, students’ responses to a
persuasive question couid be evaluated for plausibliity, relevance, clarity, organization, and detail
of the supporting material. Criteria are, however, not defined in detal.

Schmitt, M.C. A Questionnaire to Measure Children’s Awareness of Strategic Readl;g
Processes, The Reading Teacher, March, 1990, pp. 454-461. (TC#440.3METSTI)

This article describes a 25-ftem survey/test which asks students about their knowledge of reading
strategles.

Thistlethwaits, L.L. Critical Reading Far At-Risk Studerts, Journal of Reading, May 1990,
pp. 586-593)

This article is primarlly about strategies for teaching critical reading skills to at-risk students. (The
sarmna procedures could be used for any population.) It is included here because It presents
several checidists of criteria for assessing the believability of information. These could also be
used for seif-reflection or for feedback to peers.

Valencia, S., Pearson, P., Peters, C., and Wixson, K. Theory and Practice in Statewide
Reading Assessment: Closing the Gap, Educational Leadership, April 1989.
(TC#440.6THEANP)

The authors report on two state assessments in reading that they feel Is more reflective of current
research on reading than the assessment approaches of moat current standardized achievement
tests. They report that the current view of reading suggests that:

0 Prior knowiedge is an important determinant of reading comprehension.

0 Naturaily occurring texts have topicel and structurel integrity.

0 Inferential and orftical reading are essential for constructing meaning.

0 ﬂwmmmumnymmmm.

o mmdmupuymooqnnmwmoghtonmnmaMwnprMavamtyof
s for a varisty of purposes.

0 Pommwmkudulﬂodmdmgachmtmdmmwgwsd
reading instruction.

o] Skilled readers are fluent.
Thoamhorﬂedttutcummndardlzodachlwmnmtmdonotmmhbodyofknowiodge

while the two state assessments make an attempt to address these issuss. Each has four parts: a
primary test component using a full-length selection that measures corstructing meaning: a

Full Tt Provided by ERIC.
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saction ta aseess topic famiiarity, questions about metacognition and strategies; and a section on
reading attitudes, habits and self-perceptions. A taxonomy of skills/dispositions in these areas is
presented. However, the tests are still in structured format: muitiple-choice, etc.

Valencia, S., McGinley, W., and Pearson, P.D. Assessing Reading and Writing: Building

A More Complete Picture, in G. Duffey (ed.), Reading in the Middle School,
Newark, DE: International Readln%.:ssociaﬂon, 800 Barksdale Road, Newark,
Delaware, 1989. (TC#400.3ASSREA)

This paper emphasizes the importance of collecting a large number of sampies of student
performance that represent a wide range of contexts. It describes the dimensions along which
tasks differ, so that the teacher can be sure and obtain a good sampling of performance.

Wade, S.E. Using Think Alouds To Assess Comgohenslon, The Reading Teacher,

March 1990, pp. 442-451. (TC#440.3REACOA)

This article describes an informal assessment process for assessing comprehension. !t covers
how to prepare the text, how to administer the think aloud procedure, and what to look for in

student responses.

White, J., Taxonomy of Reading Behaviors (1980),/n Measures for Research and

Evaluation in the Engli uage Arts Vol. 2, W.T. Fagan, J.M. Jensen, and C.R.
Cooper (Eds.), NCTE, 1111 Kenyon Rd., Urbana IL 61801, 1965.
(TC#440.3TAXOFR)

The author presents a classification system for analyzing the verbal responses of students after
reading a short passage. The classifications include paraphrasing, statements of trouble
understanding what was read, statements that indicate what reading strategies the student was
using, off-task statements, etc.

Wixson, K.K., Bosky A.B., Yochum, M.N., and Alvermann, D.E. An interview For

Assessing Students’ Perceptions of Classroom Readlﬁ’? Tasks, The Reading
Teacher, January 1984, pp. 347-353. (TC#440.3ANINTF)

The Reading Comprehension Interview (RCl) has 15 open-ended questions that explore:

1. The students perception cf the goal /purpose of reading activities.

2. The student’s understanding of different reading task reguirements.

3 prmqluwﬂehﬁumdwmpomuslnqwhonongngmghnmmdlngmsks.
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The following articles were obtained from a number of sources including consortium efforts by the
Northwest Evaluation Association (Allan Olson, 503-624-1951) and the state of Alaska (Bob Sitverman,
907-465-2865).

Articles are available for three-week loan to educators in the Northwest from the Test Center at Northwest
Regional Educational Laboratory (Judy Arter or Ann Davis, 503-275-9500). We will attempt to serve
those outside our region as resources permit.

Articles cataloged as of 12/30/89

The Role Of Revision In The Writing Process, ¢/o Linda Lewis, Fort Worth Independent
School District, 3210 W. Lancaster, Ft. Worth, Texas 76107, 1989.
(TC#470.6ROLOFR)

This is a draft document providing information on using portfolios in writing instruction and
assessment: rationale, types. contert, student self-reflection, teacher documentation of student
progress, and goals for grades K-5. Included are samples of students’ written self-reflections,
samples of teacher analysis of student progress and skills checklists for grades K-5.

Portfolio Assessment, Kathleen Jongsma, Reading Teacher, Dec., 1989; also,
Northside Schools, 204 Prinz St., San Antonio, TX 78213, (TC#400.6FORASS)

This article contains brief statements from three diferent individuals about the importance and
use of portfolios for providing a more complete picture of student progress and ability. Two
statements describe integrated language arts portfolios containing a number of different types ot
indicators. The other describes the use of classroom work samples to supplement a timed writing
assessment. The article is descriptive; no actual instruments or materials are reproduced.

Juneau Integrated Language Arts Portfolio For Grade 1, Annie Calkins, Juneau School
District, 10014 Crazy Horse Drive, Juneau, AK 99801, (907) 463-5015, 1989.
(TC#400.3JUNINL)

This document includes both the first and second versions of the Juneau Grade 1 integrated
language arts portfolio. The 1990-91 version includes:

1. Self-refiection -- A student dictated or written letter explaining why centain pieces were
selected for the portfolio.

2. Four student-teacher selected reading samples.

3 Eight writing samples (four student-selected and four teacher-selected). A

developmental scoring guide is included.
4. A reading attitude survey.
5. A speaking/listening checklist.

6. Teacher anecdota! observations.
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7. At least one cassette tape of an oral description of something the student has read.
8. Developmental spelling lists.

9. Reading logs.

10. One drawing or illustration per quarter.

Each student receives an expandable folder which is set up in the following manner:

1. The inside front cover has a clip that holds the portfolio definition (the same as the NWEA
definition), a listing of the items to be collected by each student, a timeline for collecting
pieces, and a philosophy statememnt.

2. Next, there is a slip-pocket for reading samples with a clip on the front holding criteria for
evaluating student development in reading and criteria for evaluating student attitudes
toward reading.

3. Finally, there is a slip-pocket for writing samples with a clip on the front holding criteria for
evaluating student development in writing and a writing record sheet.

Reporting Reading Progress: A Comparison Portfolio For Parents, James Flood and
Diane Lapp, Reading Teacher, March 1989, 508-514. (TC#400.3REPREP)

The authors describe the content of a reading portfolio designed to show student progress to
parents. They suggest the portfolio contain test scores (norm-referenced and criterion-
referenced), informal assessments (IFils), samples of student writing at the beginning and end of
the school year, self-evaluations, and samples of the material students can read at the beginning
and end of the school year. The article includes a three-question self-analysis of reading
processes, but does not reproduce sample checklists or IRI's.

Portfolio Contents, Jill Marienberg, Hillsboro High School District, 3285 S.E. Rood
Bridge Rd., Hillsboro, Oregon 97123, 503-648-8561, 1990. (TC#470.3PORCON)

This piece contains notes that outline a student portfolio in writing, used primarily for instructional
purposes. Content includes a letter from the teacher that centifies the work as coming from the
student, five seli-selected writing samples of various types, and a cover letter from the student
explaining why he or she selected these works. Several complete student portfolios (reproduced
with the permission of the students) are included.

The Portfolio Approach To Assessing Student Writing: An Interim Report, Paul Curran,
State University of New York at Brockport; also in Composition Chronicle, March,
1989. (TC#470.3PORAPT)

This article describes a portfolio model used to assess college student writing competence. it
was patterned after that used at SUNY-Stony Brook. Students submit four essays -- three after
revision and one extemporaneous. All essays are part of class work and are reviewed by the
instructor before submission. Each essay has a cover sheet describing the writer's purpose,
audience, sources and consultants. External readers assign a p: ss or fail. A dry run occurs at
midterm to let students know how they are doing and to familiari: * them with the process. The
article also discusses issues, concerns and sciutions. The document is descriptive and does not
include actual student work or rating forms.
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State University of New York, Stony Brook Portfolio Based Evaluation Program, Peter
Elbow and Pat Belanoff, in New Methods in College Writing Programs, NY: MLA,
1986. (TC#470.3STAUNO)

These two articles describe the use of writing portfolios t0 assess student competence at the
SUNY-Stony Brook campus. Each student submits three self-selected, revised pieces and one
in-class writing sample. The self-selected pieces include: (a) one narrative, descriptive,
expressive or informal essay; (b) one academic essay; and (¢) an analysis of another's essay.
Each piece is accompanied by an explanation of what was to be accomplished by the piece, and
a description of the process of writing the piece. All pieces are judged by teaching staff, but not
the students’ own teachers, as being pass or fail. A passing grade on the portfolio is a necessary
but not sufficient condition to satisty the writing requirement at the college. A dry run occurs at
mid-semester so that students can see how they are doing. The papers also discuss the
advantages and disadvantages of the process as well as what worked and didnt work. The
document is descriptive and does not include actual student work or rating forms.

Vermont Portfolio Assessment Project, Writing Assessment Leadership Committee, c/o
Geof Hewitt, Basic Education, Vermont State Department of Education,
Montpelier, VT 05602, 1989. (TC#470.3VERPOA)

Vermont's draft state writing assessment plan has three parts. a promptedtimed sample scored
centrally; a self-selected "best piece” scored centrally; and on-site review of a sample of student
portfolios. Single pieces are scored holistically and are used to assess student writing ability.
The portfolio contains all drafts of any piece the student wants to include. Portfolios will be
avaluated on range of content, depth of revision, and students’ willingness to take a risk; and will
be used to evaluate schools' writing programs. A 14-item checklist used to describe portiolios is
included in the document. The document also discusses how to set up a cross-grade portfolio
system. This involves selecting items for the permanent portfolio from the current year folder.
There are suggestions for physical design, cover letter and use in instruction and program
improvement.

Vermont is pilot testing its writing and mathematics portfolios with fourth and eighth graders in 40
schools during school year 1990-91. The plan is to use portfolios statewide by fall, 1992 The
updated portfolio plan for writing that will be used in this pilot is a separate entry in the
bibliography. (See TC#470.3VERWRA2: Articles cataloged between 8/1 and 10/31 )
Institutionalizing Inquizt, Miles Myers, The Quarterly of the National Writing Project and
the Center for the Study of Writing, 9, July 1987, pp. 1-4. (TC#060.6INSINQ)

This article broadly discusses the level of literacy required for today's world, the need for schools
to restructure to achieve this goal with students and the implications of this for assessment. With
respect to the latter, the author proposes: portiolios containing all of a student's work; leaming
logs; teachers periodically reviewing portfolios to develop a collective sense of progress:;
evaluating work samples form all content areas; and teachers engaging in classroom research
The document does not contain actual instruments.

Assessing Reading and Writing: Building a More Complete Picture, Sheila Valencia,
University of Washington, Seattle, WA 98195, 1989. (TC#400.3ASSREA)

The author describes a procedure for developing student portiolios of work in the areas of reading
and writing. She advocates collection of responses to a number of tasks that vary along the
dimensions of focus (mechanics v. how well something achieved its purpose); structure
(structured or naturalistic); locus of control (student seli-assessment v. teacher assessment); and
instrusiveness. Collecting a variety of outputs for various purposes in various task settings
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enables one to get a broad picture of achievement. However, the author wams that the content
of the portfolio has to be planned so that not everything ‘s included. She recommends three
types of content - required (everyone assesses the same thing in the same way); semi-required
(centain types of things are required, but exactly what is kept is up to the teacher and student),
and open-ended (the teacher and/or student selects work that exemplifies the student's

achievement).

Dimensions for Looking at Children’'s Writings and Drawings, NCTE, 1111 Kenyon
Road, Urbana, lllinois 61801, 1976. (TC#400.3DIMFOL)

This rating form is described by the author as an aid in the description of writing more than an aid
in the evaluation of writing. Writings and drawings are described in terms of what is expressed
(themes, organization and range of vocabulary); the voice of the writer {(stance, style,
communication of individuality); and form (language use and mechanics). The rating formis

included.

Multiple-Intelligences Go To Schooi, Howard Gardner and Thomas Hatch, Educational
Researcher, 18, 1989, pp. 4-10. (TC#050.6MULING)

This article describes Gardner's theory of multiple intelligences an d three programs that are
built on the idea of multiple intelligences. The authors propose that the implications for
assessment of the theory of multiple-intelligences require the use of portfolios. The programs
described use portfolios for assessing student progress and program evaluation. The document
is descriptive only; no actual instruments are reproduced.

North Carolina Assessment of Communication Skills, North Carolina Department of
Education, 116 W. Edenton St., Raieigh, North Carolina 27603-1712, (919) 733-

3703, 1989. (TC#400.3NORCAA)

This handbook is designed for use by classroom teachers in grades one and two to informally
assess student progress on state curriculum goals in communication. There are three parts to
the assessment procedure involving a series of checklists covering thinking skills, attitudes
toward school, listening, silent reading comprehension, writing, speaking and oral language.
Checklists are included.

Portfolio Assessment: Sampling Student Work, Educational Leadership, April, 1989.
(TC#400.6PORASS)

This article briefly describes some approaches to using portfolios in instruction and to document
student growth. The exampies cited are in the area of writing. No instruments are included.

Portfolio Evaluation: Room to Breathe and Grow, in C. Bridges (Ed.), Training the
Teacher, Urbana, IL: NCTE, 1986. (TC#470.3POREVR)

This paper describes a procedure for using portfolios to assess students in college composition
classes. (it could aiso be adapted to high school.) The procedure encourages student self-
evaiuation —~ students choose samples of their own work to place in their portfolio and must
provide justification for a grade they re quest.

Problem Solving Our Way to Alternative Evaluation Procedures, Janis Bailey, et al.,
Language Arts, 65, 1988, pp. 364-373. (TC#400.3PROSOO0)

This anticle describes several projects that resulted in *meaning centered” checklists for reading
and writing. Three checklists are provided.
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The Whole Langua?o Evaluation Book, Portsmouth, NH: Heinemannn, 1988.
(TC#400.3WHOLAE)

This anthology of essays by teachers and writing consultants explores a variety of issues and
approaches relating to whole language evaiuation at the classroom level. included are samples
of self and peer-evaluation as well as teacher-directed evaluation ratings, checklists, anecdotal
records and miscues. Broad topics include the theory and general principles of whole language
evaluation, changes in evalation through the grade levels, and evaluation of students who have
writing difficulties. The major focus is on helping teachers make better uce ot evaluation to
understand their students, and on integrating whole language evaluation and instruction.

Work Portfolio As An Assessment Tool For Instruction, Gabe Della-Piana, Department
of Educational Psychology, 327 Milton Bennion Hall, University of Utah, Salt Lake
City, Utah 84112, 1989. (TC#470.3WORPQA)

This is a draft paper which describes, in detail, a portfolio scheme for writing for grades K-8.
included are layout, content and forms for the front and back covers.

Assessment Alternatives in Mathematics, EQUALS, Lawrence Hall of Science,
University of California, Berkeley, California 94720, 1989. (TC#500.6ASSALI)

This document provides an overview of some possitle assessment methods in mathematics that
cover both process and products. Specific examples are previded for writing in mathematics,
mathematical investigations, open-ended questions, performance assessment, obser-ations,
interviews, and student self-assessment. Any of the student generated material could be self-
selected for a portfolio of work. The paper also includes a discussion of assessment issues and a
list of probing questions teachers can use during instruction.

Writing in Mathernatics, J. Mumme, 10/89. (TC#500.3WRIINM)

This paper lists 30 writing prompts to assess mathematical problem solving abiity. There are
also a list of instructional materials with a focus on writing, and a list of books and articles on
writing in mathematics.

Portfolio Assessment in Mathematics, Judy Mumme, California Mathematics Project,
University of California, Defan‘ment of Mathematics, Santa Barbara, CA 93106,
1990. (TC#500.6PORAMA)

This paper covers the following topics: what a mathematics portfolio is, the purpose of portfolios.
what should go into a math portfolio, suggestions for the layout of the portfolio, how 10 select
items for the portfolio, and some ideas on evaluating portiolios. An outline of criteria for
evaluating portolios is provided, but not elaborated on.

ARTS PROPEL as described in Opening Up Assessment, Dennie P. Wolf, Educational
Leadership, January, 1988, and ARTS PROPEL, Educational Testing Service
and Harvard Project Zero. (TC#810.3ARTPRO)

ARTS PROPEL is a cooperative research project concerned with arts education at the junior and
senior high school levels. It is designed to devise axsessments of student learning which are
systematic, powerful and tuned to the central issues in artistic development.

Portfolios, as used in ARTS PROPEL, have three parts. First is a comprehensive folder of
student work during a course. Second, are targeted portfolios which contain work selected from
the folder by the student to convey certain aspects of leaming and performance. Third, are




supplemental materials comprising such things as discussion notes, student sel-refiections,
notes for ideas, efc.

The associated article by Wolf elaborates on the rationaie for the portfolios and draws some
paralleis to other subject areas.

Anchorage Chapter | Student Portfolio, c/o Thomas Straugh, Anchorage Schosl District,
P.O. Box 196614, Anchorage, AK 99519-6614, 907-269-2133, 1989.
(TC#400.3ANCCHI)

The Anchorage Chapter 1 Student Portfolio consists of several teacher checklists, a list of books
read and writing samples. Checidists cover planning strategies (e.g., brainstorm, set purpose,
and consider audience); reading/writing strategies (e.Q., reread, predict, summarize and retell);
sharing strategies (e.g., discuss, evaluate and illustrate); listening behaviors and skills; speaking
behaviors and skills; and reading behaviors and skills.

The checklists are included, but the materials do not include descriptions of rationale or use.

Portfolio Assessment Clearinghouse, ¢/o San Dieguito Union High School District, 710
Encinitas Blvd., Encinitas, CA 92024, 619-753-6491, 1990. (TC#000.6SANDIP)

The Portfolio Assessment Clearinghouse publishes the Portfolio News quarterly. Wintield Cooper
and Jan Davies are the editors. Articles include descriptions of portiolio projects, statements
concerning how and why portfolios could or should be used, reviews of literature, etc.

Copies of the newsletter are included.

Self-Assessment And The Mastery Of Writing, Edgar Thompson, in Tasting In The
English Language Arts, Michigan Council of Teachers Of Enﬂ/;sh, .O. Box 892,
Rochester, Michigan 48063, 1985, pp. 55-60. (TC#470.3SELASA)

This anticle lists six self-reflective and evaluative questions that the author requires students to
address for each paper they write. These cover self-reflection on the writing process, peer input
and responses, strengths and weaknesses of the paper, what the student wants the teacher to
look for in the paper, and what grade the paper should get. The questions and examples of their
use are provided in the article.

NWEA': Writing Portfolio Asessment Issues And Concerns, NWEA Writing Assessment
Conference, October, 1989, c/o Allan Olson, Northwest Evaluation Association,
P.O. Box 2122, Lake Oswego, OR 97035, 503-624-1951. (TC#470.6NWEWRP)

This document is a summary of issues and concerns surounding writing portfolio assessment
generated at a writing assessmant conference convened by NWEA in October, 1989. Issues are
organized into the categories of management/logistics, assessment, purpose, curriculum, and
staff development. An operational definition of a writing portfolio is included.
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Articles cataloged between 1/1/90 and 3/15/90

Fairbanks North Star Borough School District Elementary Language Arts and Reading
Assessment, Grades 1 and 5. Jim Villano, Fairbanks North Star Borough School,
Box 1250, Fairbanks, AK 99707-1250, 1989. (TC#400.3FAINOS)

This document includes a package of instruments for assessing various aspects of raading and
language arts achievement at grades 1 and 5. In grade 5 there is a reading test consisting of
long passages, multiple-choice questions and short responses: a scale for measuring attitude
toward reading; a writing sample scored on six traits (Ideas/Content, Organization/Development;
Voice/Tone/Flavor. Effective Word Choice; Syntax/Sentence Structure: Writing Conventions); and
holistic ratings of listening and speaking.

The grade 1 package includes a “writing sample” in which students prepare a picture story and
then caption t; a scale for measuring attitude toward reading; a teacher rating of reading
progress; and holistic listaning and speaking ratings.

Southwest Region Schools Competency-Based Curriculum -- Grades K-4. Janelle
Cowan, Southwest Region Schools, Box 90, Dillingham, Alaska 995 76, 1989.
(TC#010.3SOURES)

This is a draft curriculum document in which math and language arts objectives for grades K-4
are presented in two forms: (a) as a teacher checklist; and (b) with an indication of how to
assess each objective. Objectives include listening, speaking, reading, writing, study skills,
numeration, computation, problem soltving, measurement and geometry.

Southwest Regional Schools Teacher and Substitute Teacher Portfolios. Janelle
Cowan, Southwest Region Schools, Box 90, Dillingham, Alaska $9576, 1989.
(TC#130.4SOURES)

There are two professional portfolios in this packet. The first is the Teacher Portfolio For The
Improvement of Instruction. The teacher portfolio will contain several different types of
information:

a A narrative written by the teacher that describes a personal plan for classroom activities
that will support the mastery of school adopted objectives for the year. This narrative will
be updated during the school year by adding progress reports, changes in goals,
activities that relate to the goals, etc.

b. Checklists completed by the site administrator at least four times a year that cover lesson
plans, roem organization, student panticipation, instruction, classroom control and
recording of student progress.

c. Four videotaped lesson presentations that are rated on various aspects of the clinical

teaching model: reinforcement, anticipatory set, closure, modeling, motivation, active
participation and retention activities.

The second document is the Substitute Teacher Handbook and Inservice Guide used to select

qualified substitute teachers. Substitute teacher applicants must first submit a persuasive letter
that is rated on neatness, staying on the subject, imagination, sentences, mechanics, and ideas.
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They also have to submit a vita. The remainder is a training manual on roles, responsibilities,
class management, fire drills and requirements for submitting lesson plans. There is a substitute
teacher self-quiz.

Copies of all rating forms and checklists fcr both docume~* - are included.

Portfolio Assessment Across The Curriculum: Early Conflicts, Chris Anson, Robert
Brown and Lillian Bridwell-Bowles, University of Minnesota. In NOTES from the
National Testing Network in Wniting, Vol 8, November 1988, Instructional
Resource Center, Office of Academic Affairs, The City University of New York,
535 E. 80th St., New York, New York 10021. (TC#470.6NOTERT)

This articie describes attempts at the University of Minnesota to implement plans that require
students to submit a cross-disciplinary porttolio of writing for entrance, and then to add to this
portfolio during the college years.

From Computer Management To Portfolio Assessment, Jackie Mathews, Orange
Country Public Schools, Orlando, FL, The Reading Taacher, February 1590.
(TC#440.6FROCOM)

This article describes the basic design of a reading portfolio for grades K-2. The four core
elements are: a reading development checklist, wniing samples, a list of bocks read by the
student and a test of reading comprehension. Opi.:ral elements include student self-evaluation,
running reading records, audiotapes, anecclotal records, pages from reading logs, or other
measures a teacher or student feels would illustrate the growth of the student as a language
leamer.

The Reading Development Checklist includes concepts about print, attitudes toward reading,
strategies for word identification and comprehension strategies. (Some of the individual tems on
the checklist are presented in the anticle.) The reading comprehension test is still under
development.

The various portions of the portfolio system have not yet been implemented.

The anticle also describes other necessary components for an innovation of this type:
administrative suppont, a climate for change, people expert in the area of reading, a good staff
development program, and grass roots interest.

What Makes A Good Teacher? Lee Shulman, Stanford University, Teacher Magazine,
November 1989, pp. 35-36. (TC#130.4WHAMAA)

This anticle describes an innovative teacher evaluation project at Staniord University. They are
working on both teacher portfolios and teacher assessment centers. The assessment centers
required teachers to deliver a lecture, plan a lesso . vith colleagues, and perform othier tasks
related to their subject area of expertise.

In the portiolio part of the assessment, teachers were asked to compile samples of their work that
they thought reflected their best teaching -- lesson plans, videotapes and samples of student
work. The portfolio included self-refiection. It is unclear from the articie how these portiolios were
evaluated for quality; however, the author did mention that they allow for ditferences in style. One
drawback of the system is thati it is time-consuming and most of the teachers in the project di.
their portfolios on their own time. The author feels that this type of self-reflection should be built
into the regular work-day.
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The Professional Portfolio: Documentation of Prior Learning. Helen F. Marsh and
Patricia A. Lasky, Nursing Outlook, 32, pp. 264-267, 1984. (TC#940.6THEPRP)

Although this article focuses on t.«e use of portfolios to document prior learning for nursing
candidates, the principles discussed could apply to educators.

The portfolio system described has two parts. The first is a narrative written by the cardidate
which describes prior leaming experiences and provides evidence that concepts and principles
from these speriences are being applied in practice. The second part is documentation that the
leaming experiences have taken place. This could include diplomas, transcripts, performance
ratings. employment records, workshop certificates, test results, etc.

To be most etfective, the categories of "expertise” to be demonstrated by the porttolio must be
laid out in advance, so that candidates know what the portiolio must show. Also, criteria for
judging the portfolios must be established.

Integrated Assessment System: Mathematics and Language Arts. Psychological
Corporation, 555 Academic Court, San Antonio, Texas 78204-2498, 512-299-
1061, 1989. (TC#010.3INTASS)

The Psychological Corporation will shortly have available portfolio packages for math and
language arts for grades 1-8. The document cited above provides a brief outline of what those
packages will be like. According to Psychological Corporation, “a portfolio is a file or folder
containing a variety of information that documents a studant's experiences and
accomplishments.” Thus, this system appears to involve both formal and informal indicators of
many aspects of performance. Included in the portfolio system are standardized test scores,
curriculum transcripts, a list of awards and distinctions, student work samples, teacher rating
scales and student self-evaluations.

The language arts portfolio system includes portfolio folders for each student, a portfolio storage
box, reading to write prompts, and teacher training matenals. There is a general scoring rubric
having three areas: responses to reading (amount of information, accuracy of information, and
selection of information). management of content (organization/focus, development and
accomplishment of task); and command of language (sentence structure, word choice and
grammar/usage/mechanics).

The mathematics portfolio system is not described in this document.

A Portfolio Approach To Classroom Reading Assessment: The Whys, Whats and
Hows. Sheila Valencia, The Reading Teacher, Jan. 1990, pp. 338-340.
(TC#440.6APORAP)

In addition to discussing the rationale for using portfolios to assess reading, this article aiso
suggests content for reading portfolios, how to select material for a portiolio and how the porttolio
should be organized.

The rationale is: 1) sound assessment is anchored in authenticity; 2) assessment must be a
continuous process; 3) valid reading assessment must be multi-dimensional: and 4) assessment
must provide for active coliaborative reflection by both teacher and student.

Content would include samples of the student's work, the teacher's cbservational notes, the

student’s own periodic self-eval:ation, and progress notes contributed by the student and teacher
collaboratively. Specific items to be included would depend on the purpose for the porttolio but
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inciude such things as written responses to reading, reading logs, selected daily work, classroom
tests, checklists, unit projects, audiotapes, e.c. The idea is to have a variety of indicators.

The real vakie of portfolios, according to the author, lies not in any single approach, but rather in
the mind set that assessment is ongoing, and that periodic visits to the porttolio by the teacher
and studant are instructionally essential.

Adapting The Portfolio To Meet Student Needs. Margie Krest, English Journal, 78,
1990, pp. 29-34. (TC#470.6ADATHP)

This anticle was written by a high school writing teacher. it provides some hints and ideas for
using and adapting portiolios based on several years of use in her own classrooms. Some of the
ideas presented are:

1. She has students keep all their writing -- drafts, revisions, prewriting material,
suggestions from classmates, and final drafts. This allows for collaborative discussion of
such things as how well the student can incorporate other people's suggestions into their
work, and student willingness to take risks.

2. Not each piece of writing is graded. This encourages students to experiment. Grades
are based on two scores -- a portfolic score (reflecting the quantity of writing, and/or the
amount of revision, risk taking and changing they did on ali their papers), and a "paper
grade” based on one to three final products (ones that have been conferred about,
revised and edited thoroughly).

The weight of these two components toward the final grade depends on the level of
students and what they are working on. Sometimes the weighting for the two parts is
decided coliaboratively with the students.

3 The frequency of assessment varies by grade and what is being worked on. For
example, if the emphasis is on fluency, assessment might only occur after each quarter
so that students have time to work at becoming more fluent.

4 Students are encouraged to continue revising a paper as many times as they want. It
can be regraded in subsequent portfolios.

5. Most writing is based on free choice. However, the ‘hor does require that all students
do a minimum number of papers in various modes. .1 modes depend on the level of
the student. For example, a college-bound student would be required to write a
compare-contrast paper. These do not have to be among the papers that students
choose to be graded.

6. The major goal is to encourage students to take responsibility for their writing as much as
possible ~ what to write about, how much revision will be done, etc.

Portfolios Capture Rich Array of Student Performance. P:chard P. Mills, The School
Administrator, Dec. 1989, pp. 8-11. (TC#010.6PORCAR)

This article briefly describes Varmont's plans to establish a porttolio sysiem for state assessment
in the areas of writing and mathematics. In addition to developing the r:ortfolio content, logistics
and scoring, plans include rethinking the state curriculum requirements, developing training
materials for teachers, using citizen advisory groups and reporting in ways that will promote
discussion.
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Portfolios Useful Assessment Tool. Education USA, Nov. 27 1989, 32, pp. 97-98.
(TC#000.6PORUSA)

This is a brief summary of presentations on portfolios made at the NCTE annual meeting in 1989.
Four presemations are summarized: Jay Sugarman, discussing the use of porttolios tor the
improvement of teaching: Pat Belanoff, reviewing six years of experience using portfolios in
freshman writing classes; Barbara Morris, outlining the use of portfolios at the University of
Michigan; and Michael Flanigan, emphasizing how using portfolios promotes teacher dialogue.

Assessment In Whole-Language Classrooms: Theory Into Practice. Brian Cambourne
and Jan Turbill, The Elementary School Journal, 90, 1990, pp. 337-349.
(TC#400.6ASSINW)

Although not formally labeling itself an article about portfolios, this document discusses how
assessment is an integral part of instruction in whole language classrooms. As such, many of the
suggestions presented relate to keeping performance logs of students.

The authors define whole language instruction and describe the implications for assessment.
Basically, the only real way to assess in a whole language classrocm is to observe and collect
student pertormance and behavicr as it occurs; this entails being an active participant in
interactions with students.

The paper then goes on to discuss five issues surrounding this type of "naturalistic® assessment:
1) when to record information; 2) how to record information; 3) what information to record; 4) how
to make sense of the information collected; and 5) how to ensure the trustworthiness of the
assessment data.

Appendixes to the article include examples of anecdotal records, "markers” that can be used to
describe a student’s control of language, two checklists that teachers deveicped in order to
summarnze the observations they were making about students, and samples of teachers’
narrative reports written for different audiences.
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Articles cataloged between 3/15/90 and 7/30/90

NWEA White Paper On Aggregating Portfolio Data, Carol Meyer, Steven Schuman,
Nancy Angello, Northwest Evaluation Association, 5 Centerpointe Dr., Suite 100,
Lake Oswego, OR 97035, (503) 624-1951, 1990. (TC#150.6NWEWHP)

This paper summarizes key issues and concems related to aggregating assessment information
from portfolios. The working definition of "portfolio” used in this document is:

"A portfolio is a purposeful collection of student work that exhibits to the student (and/or
others) the student's efforts, progress or achieverment in (a) given area(s). The collection
must include student participation in selection of portfolio content; the criteria for
selection; the criteria for judging merit; and evidence of student self-reflection.”

The paper discusses a number of specific questions in six major areas. These areas, and a
sample of the questions discussed in each are:

1.

r

The impact of "newness" of portfolios on agggregating portfolic data.

o Are any portfolio projects well enough implemented as instructional models that
sites exist for trying out potential aggregation methods/systems?
o] Do portfolio projects exist where aggregation of portfolio data beyond the

individual level has occurred?
Levels of aggregation of portfolio data
o] Is there a conceptual continuum of alternatives fcr aggregating portfolio data?

Potential conflicts for portfolios serving both purposes of instructiorvindividual
assessment and large scale assessment.

o Is there a concern of current and intended users of portfolios that large scale
assessment needs will jeopardize the instructional value of portfolios?
0 Will the aggregation of portfolio data force standardization of portfolios whizh

directly conflicts with the desire for portfolios to be individualized?

Potential benefits of portfolic 5 serving both purposes of instructiorvindividual assessment
and large scale assessment,

0 Since what is assessed is valued, wili the use of portfolios for assessment
communicate a broader range of student perfcrmances which are valued?
o] Can the use of portfolios for multiple assessment purposes eliminate redundant

or "add on" assessment/evaluation activities?

Using appropriate methodology to aggregate portfolio data.

o Can aggregation of portfolio data occur if portiolio contents, assignments, ratings,
etc., have not been standardized?

o Does adequate methodology currently exist to aggregate portfolio data?

Other issues relating to aggregating portfolio data/

o Is aggregating portfolio data cost effective?

12
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Finding the Value in Evaluation: Self-Assessment in a Middle School Classroom, Linda
Rief, Educational Leadership, March 1990, pp. 24-29. (TC#470.3FINTHV)

This article presents a case study to illustrate why and how students should/can chcose their own
topics and genres for reading and writing; and how promoting self-evaluation can add depth and
meaning to learning.

The author requires students to read at least 30 minutes a day and produce at least five rough
draft pages of writing a wesk. Periodically, the students are asked to rank their work from most
effective to least effective and to evaluate it by considering the following questions:

1. What makes this your best piece?

2. How did you go about writing it?

3. What problems did you encounter? How did you solve them?

4. What makes your most effective piece different from you least effective pigce?
5. What goals did you set for yourself? How well did you accomplish them?

6. What are your goals for the next 12 weeks?

The author also describes classroom conditions necessary to make the process work.

Adapting Portfolios For Large-Scale Use, Jay Simmons, Educational Leadership, March
1990, p. 28. (TC#470.6ADOPOF)

This summary briefly describes a set of characteristics of portfolios that might be used as a better
measure of student achievement than holistic ratings of single writing samples.

The author requested 27 fitth grade students to select three samples of their best work for a
portfolio. The students also wrote an explanation of why the pieces chosen were their best work,

and wrote a timed essay . In addition to rating each piece holistically, the author also examined
the collection of writings for:

1. paper length,
2. mode(s) of discourse, and

3. correspondence between student's lists of the strengths represented in their papers and
similar lists preparad by raters.

The author found interesting correspondences between these factors and the holistic ratings.
The project will be repeated on a iarger scaie next year.
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Talking About Portfolios, Sandra Murphy anc' Mary Ann Smith, The Quarterly of the
National Writing Project (Spring 1990) and the Center For The Sm% of Writing,
5513 Tolman Hall, School of Education University of California, Berkeley, CA
94720, (415) 643-7022. (TC#000.6TALABP)

This articie uses examples of three portfolio projects to make the point that there is no such thing
as The Portfolio; different groups end up with ditferent porttolio systems depending on their
purposes and what would best serve the local community of teachers and students. Prior to
discussing the three examples, the authors mention various possible purposes for portfolios and
design considerations for portfolios. These are:

1. Purposes for por'folios could include motivating students, promoting leaming through
reflection and self-assessment, evaluating or changing curriculum, replacing or validating
other tests, establishing exit requirements for coursework or graduation, tracking growth
over time, and evaluating students’ thinking and writing processes.

2. Design considerations include:

a. Who selects what goes into the portfolio -- students or teachers?

b. What goes into the portfolio -- finished pieces, impromptu samples, work in
progress, multiple drafts, particular domains of writing?

c. How much should be included?

d. What might be done with the portfolios -- evaluation cniteria, scored as a whole or
each piece separately?

e. Who hears about the results?

f. What provisions can be made for revising the portfolio program?

Examples used to illustrate the possible range of portfolio systems are:

1. Junior high students choosing writing from several different subject areas so that writing
for different purposes and audiences can be examined. Students also include a letter
explaining why they selected each piece and how they viewed themselves as writers.

2. Ninth graders writing letters to their teachers discussing the strengihs and weaknesses
reflected in their portfolios. Teachers respond in writing and students then have a chance
to respond again.

3. Teacher interactions that occur while examining and comparing student portfolios.

The authors conclude that:

1. The benefits of portfolios lie as much in the discussion generated among teachers as with

the formal information they provide.

2. Portfolios have their greatest impact when they become part of the regular operation of
the classroom.

Making the Writing Portfolio Real, Kathryn Huward, The Quarterly of the National
Writing Project (Spring 1990) and the Center For The Studg of Wniting, 5513
Tolman Hall, School of Education University of California, Berkeley, CA 94720,
(415) 643-7022. (TC#470.6MAKTHW)

The author was involved in developing a portfolio process with the goal of reflecting students’
views of themselves as writers. The steps in this process included:
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1. Establishing a climate in which students could freely express their feelings about their
own writing and that of others. This entailed the oral sharing of writing, with question
content, tone of voice and question phrasing inltially modelied by the teacher. This
developed not only an atmosphere of acceptance but also increasing depth in the
analysis of each other's work.

2. Asking students for written self-refleciions. Students were asked to address two issues:
Discuss one thing that is done well in your writing. Discuss one thing that needs to be
improved in your writing. Student respornces were initially superficial, but gained depth
with modelling and feedback.

3. Asking students to choose, from their work folders, the writing that was of most
"importance” to them. Students answered the foliowing questions:

a. Why did you select this piece of work?
b. What do you see as the special strengths of this work?
c. What was particularly important to you during the process of writing this piece?
d. What have you learned about writing from your work on this piece?
e. If you could go on working on this piece, what would you do?
f. What particular skill or area of interest would you like to try out in future pieces of
writing that stems from your work on this piece?
9. What kind of writing would you like to do in the future?
4. Having students choose both a satisfactory and an unsatisfactory piece of writing and

analyzing the difterences. A list of suggested questions is included.
5. Having students finalize their portfolios for the year by reconsidering previous choices.

This process resulted in increasing students' ownership of their work and relying on themselves
and peers for assistance in improving their work.

Thinking Together About Portfolios, Roberta Camp, The Quarterly of the National
Writing Project (Spring 1990) and the Center For The Studg of Writing, 5513
Tolman Hall, School of Education University of California, Berkeley, CA 94720,
(415) 643-7022. (TC#470.6THITOA)

The author discusses a collaborative effort in Pittsburgh to discover effective porttolio systems.
The author first traces recent advances in research and practice that have lead to the search for
innovative assessment practices. Then she discusses some of the results of the collaborative
effort. Some of these include:

1. An emerging “definition” of a portfolio which includes: multiple samples of ¢classroom
writing, collectad over a period of time; evidence of the processes and strategies that
students use in creating at least some of those pieces of writing; and evidence of the
extent to which students are aware of the processes and strategies they use and of their
development as writers.

2. Identification of characteristics that help create a ciassroom climate conducive to
portfolios: student choice in their own work, reduced emphasis on “right answers," and
encouraging discovery and risk taking; creating a long-term view of classroom work;
student self-reflection; and students becoming more active leamers by developing their
own internal criteria for writing.




3. A portiolio system developed by a process that models the collaboration in leaming that
is desired in the classroom: teachers develop their ideas together through self-reflection.

The author hopes that continuing conversations between teachers will lead to more consistent
portfolios across classrooms as teachers develop a shared view of writing instruction; and will
lead to more ideas on how to get students to choose pieces of work that do not in themselves
show students to best advantage, but rather show how students have struggled with writing and
leamed from their struggles.

Portfolio Assessment As A Means of Self-Directed Learning, JoAnne T. Eresh,
Pittsburgh Public Schools, Paper presenied at annual conference of the
American Educational Research Association, 1990. (TC#470.6PORASA)

This paper describes the writing portfolio project in the Pittsburgh Public Schools. The content is
very similar to that in the three papers presented above. The author's basic premise is that
because of recent changes in our view of what educaton is and what writing is, the task of writing
teachers becomes that of helping to support the self-learner, the learner whose responsibility is
ultimately his own for making meaning. The Pittsburgh project addressed both how to support
such goals and how to assess them. The intent of their portfolio project is to support the self-
discovery of the student as a writer.

Although much of the paper describes the same process as the above three papers, there is
some additional detail. Specifically:

1. How the portfolis Lrocess is introduced to the studerts at the beginning of the school
year.

2. Additional exampies of self-reflection questions.

3 Additional information #oout the final portfolio.

Record of Student Performance, Community Experiences For Career Education, Inc.,
11850 S.W. King James Place, Tigard, Oregon 97223, (503) 639-8850.
(TC#220.3RECOFS)

Community Experiences For Career Education (CE), is an alternative high school program which
offers students aged 16 through 18 a compr:.: :nsive secondary school experience through
involvement on community and commerciai .0s. Students pursue a full-day learning program
designed to meet their individual academic and career development needs. Students do not
attend standardized courses, nor do they receive grades or time-bound credits. Successful
completion of the program qualifies the student for a standard high school diploma.

Student accomplishments are documented using a portfolio with certain specified elements. This
portiolio is used for job application or educational placement. Content includes:

1. *Cenification of Student Performance.” This is a form that summarizes the projects,
competencies, explorations, work experience, and basic skilis completed by the student
each year. Staff comments are included.

2. More detail on accomplishments. This irformation is summarized on a series of forms
covering basic skills, lite skills, citizenship competencies, career development, and skills
development. The forms are completed by various individuals including project staft,
employers, and community workers.
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Information might include the dates that various projects were completed (e.g.,
“legislature project, 4/18/74%); competencies that were demonstrated (e.g., "maintain a
checking account, 9/25/73%); time spent exploring job options (e.g., “city maintenance
dept., 9/13/74"); and test scores.

3 "School Placement Information.® This is a form which transiates the previous projects
into more traditional subject area equivalent grades.

4 Student comments.

5. Letters of recommendation and transcripts from other places.

Most of the information is descriptive of the tasks or peojects completed by the student. Although
judgments of quality of student efforts are implied, there are no specified criteria for these
judgments.

The Senior Project, Jay Monier, Far West EDGE, Inc., 1817 Woodlawn Ave., Medford,
Oregon 97504, (503) 770-9483, 1990. (TC#150.6SENPROQ)

This packet of papers includes an overview of the Senior Project, several articles written about it,
and several pages from the Senior Project Student Manual.

The senior project requires the following: a research paper on a topic chosen by the student; a
project that applies the knowledge gained during the research phase; and a 6-10 minute oral
presentation about the research and project. Graduation depends on successful completion of ali
three parts of the Senior Project.

The Senior Project Student Manual provides assistance to the student on planning and carrying
out the project. Only part of this manal is included in this packet. Included are documents for
helping students to plan their project; und documentation and rating forms that must be included
in the final Project Portfolio. The Coordinator's Handbook contains instructions for the oral
presentation portion of the project. This document is not included in the packet.

Video Report Cards Provide Comprehensive Evaluations, Don Sneed and Tim
Wulfemeyer, Educator, Winter 1990, 44, pp. 50-56. (TC#150.6VIDREC)

This article reports on pilot testing video report cards for college journalism students. Each video
was produced by the instructor and contained:

1. An overview of the course and the rationale for the video report card. This information
was the same for each student,

2. Excemts from class activities -- clips from field trips, guest speakers, reviewed books,
movies, concerts, and ant exhibits. This was the same for each student.

3. Copies of graded papers with a discussion of the strengths and weaknesses of a
student's writing, suggested areas that needed improvement, cited areas where
improvement had occurred, effective aspects, and identified problems with writing
mechanics, story organization, infformation gaps, or unanswered questions. This was
individualized for each student.

4. Cther pertinent information such as late assignments, lack of effort, absenteeism, and
perceived underachievement. This was individualized for each student.
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There was a generally favorable response from the parents of students receiving these video
report cards.

The next sat of documents were all generated as part of the teacher assessment and certification
project at Stanford University. Two assessment approaches were examined: potttolios and
assessment centor exercises. The papers below discuss these and the relationship between
them. There are additional documents available from Stanford.

Elementary Literacy Assessmaent Center Examiner's Handbook, Teacher Assessment
Projact, 1989, Stanford University, Schooi of Education, CERAS 507, Stanford,
California 94395, (415) 725-1228. (TC#130.4ELELIA)

The goals of the Assessment Center are to develop performance exercises to assess a teacher
candidate’s knowledge, skills and dispositions as a Board certifiable teacher of eiementary
literacy. This document is the manual used to train avaluators who rated teacher performances
during the field test of Literacy Assessment Center exercises.

The manual describes six performance-type exercises related to three strands: assessment of
students, integrated language arts instruction, and creating a literate environment.. Some of the
exercises draw on literacy portfolios previously developed by the teacher candidates. Others are
stand alone exercises that simulate teaching situations and are independent of the portfolio
entries.

Descriptions of the exercises and rating forms used to judge performance are provided.

Portfolio Development Handbook for Teachers of Elementary Literacy, 1988, Teacher
Assessment Project, Stanford University, School of Education, CERAS 507,
Stanford, California 94395, (415) 725-1228. (TC#130.4PORDEH)

This document is the handbook for grade 3 and 4 teachers to use in developing their own literacy
portfolios in reading comprehension and composition. For this purpose, a portfolio is defined as a
collection of documents that provide evidence of the knowledge, skills and dispositions of an
elementary teacher of Iteracy. Specifications for portfolio entries include four items that relate to
integrated language instruction, three that relate to creating a literate environment, and four about
assessment of students. Teachers may also present an open entry and a reflective interpretation
of any and all entries. The handbook provides guidance on what these entries should be like and
how to choose them.

The documents can take many forms, most of which are produced as a normal part of teaching.
The assessment center described above provides the opportunity to examine the portfolio
contents in depth.

The School Teacher's Portfolio: Practical Issues in Design, Implementation and
Evaluation, Teacher Assessment Project, 1988, Stanford University, School of
Education, CERAS 507, Stanford, California 94395, (415) 725-1228.
(TC#130.6SCH1EP)

In addition to providing a summary of the Teacher Assessment Project, this paper discusses
many of the practical issues that were considered in designing, implementing and evaluating the
schoolteacher's portfolio.




The Schoolteacher’s Portfolio: An Essay on Possibilities, Tom Bird, 1988, Teacher

Assaessment Project, Stanford University, School of Education, CERAS 507,
Stanford, California 94395, (415) 725-1228. (TC#130.6SCHTPO)

Similar to the previous entry, this paper explores issues and considerations surrounding teacher
portiolios: problems associated with borrowing the notion of “portiolio” from other fields,
purposes that a teacher's portfolio might serve, local arangements in which portfolios might be
constructed, and how portiolios might be fitted to the work of teaching.

Thinking Out Loud: Proceedings of the Teacher Assessment Pro[,ect Forum on Equity

in Teacher Assessment, May 1988, Teacher Assessment Project, Stanford
University, School of Education, CERAS 507, Stanford, California 94395, (415)
725-1228. (TC#130.6THIOUL)

This paper presents the reactions of seven educators to the work-in-progress of the Teacher
Assessment Project.

Biolcgy Candidate's Assessment Center Handbook, May 1989, Teacher Assessment

Notes

Project, Stanford University, School of Education, CERAS 507, Stanford,
California 94395, (415) 725-1228. (TC#130.4TIOCAA)

This handbook was designed %o introduce teachers to the Assessment Center exercises in
biology. There are three types of exercises: extensions of portfolio information gathered
previously, perfformance of tasks using the information in the portfolio entry as a starting point,
and stand-dlone exercises that do not use portfolio entries. The tasks involve interviews, written
answers and computer responses.

The individual exercises involve reviewing unit plans, discussing student evaluation, monitoring
student laboratory work, analyzing alternative instructional materials, reviewing a videotape of an
instructional situation, adapting a textbook chapter to one’s needs, using the computer as an
instructional tool, and discussing a teaching problem. The handbook describes these exercises
and how performance will be evaluated.

Ori An Exploration Of Portfolio Procedures For Evaluating High School Biology
Teachers, Tom Bird, 1989, Teacher Assessment Project, Stanford University,
School of Education, CERAS 507, Stanford, California 94395, (415) 725-1228.
(TC#130.4NOTONA)

This article describes the work on portfolios done in the biology component of the Teacher
Assessment Project through March, 1989. The preliminary content outlined for the porttolio
includs seven "entries®: a self-description of previous teaching background and current teaching
environment; a unit plan; a log of student evaluation procedures; a description of a lesson in
which a textbook is substantially supplemented or replaced with other materials; a videotape of a
laboratory lesson; a log of professional interactions; and a log of community interactions.
Candidates are given some choice as to which of these to include.

The articie describes these "entries” in some detail, and adds information about considerations in
deveioping them.
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Articles cataloged between 8/1/90 and 10/31/90

Vermont Writing . .ssessment. The Pilot Year, Vermont State Deganment of Education,
Montpelier, Vermont 05602, Fall 1990. (TC#470.3VERWRA2)

The Vermont pilot will include grade 4 and 8 students. Each student is to:

1. Keep a writing portfolio. Suggested minimum content of the writing portfolio include: a table
of contents, a dated "best piece”; a dated letter explaining the choice of the best piece and
the process of its composition; a dated poem, short story, play or a personal narrative; a
dated personal response to a cultural, media or sports exhibit or event, or to a book, current
issue, math problem or scientific phenomenon, dated prcse from a subject area other than
"language arts.” A sampie of portfolios will be reviewed by a visiting review team using a
fixed set of criteria. These criteria are included in the document.

2. Select a "best piece and write a letter about that piece.” The can come from any class. A
teacher can help a student select this piece. The best piece will be assessed using a set of
four provided criteria.

3. Write to a uniform writing prompt.
An extensive bibliography on writing instruction is included.

Full-Day Kindergarten First Year Resuits, Bill Auty, Corvallis School District, 1555 S.W.
35th St., Corvallis, Oregon 97333, 503-757-5855, Spring 1990.
(TC#070.6FULDAK)

This paper reports the results of a study of a fuli-day kindergarten program for at-risk students. One
part of this report contains representative samples of student writing from the beginning and end of
the school year. Thus, the numerical information in the repont is illustrated by actual student work.

Time to Replace the Classroom Test With Authentic Measurement, Alberta Journal of
Educational Research, 36, 1990, pp. 78-84. (TC#470.6TIMTOR)

This article discusses the need for aternatives to standardized tests for use in the classroom. it
briefly describes one possible “record of achievement,” or portfolio system. This requires that
teachers set "good” writing tasks for students, preferably in cooperation with the students.
Evaluation of individual entries is done cooperatively with the student. Grades may not be assigned
to all entries. These records of student work should also be used in parent conferences.

What Makes A Portfolio A Portfolio? (Working Draft) Leon Paulson, Pearl Paulson, and
Carol Meyer, Muitnomah ESD, 11611 N.E. Ainsworth Circle, Portland, Oregon
97220, 503-255-1841, Fall 1990. (TC#150.6WHAMAA)

This brief articie outlines the authors' perceptions of the characteristics that make the notion of
portfolio assessment powerful. These characteristics are illustrated by samples from actual student
portfolios. The eight characteristics are:

1. A portfolio must contain information that shows that a student has engaged in self-refiection.
2. Students must be involved in the selection of the pieces to be included.
3. The portfolic is separate and different from the student's cumulative folder.

20

Q ‘ l" )




4 The portfolio must explicitly or implicitly convey the student's activities.

5. The portfolio may serve a different purpose during the year from the purpose it serves at the
end. Atthe end of the year, however, the portfolio may contain only materials that the
student is willing to make "public.”

5. A portfolio may have multiple purposes.

7. The portiolio could contain information that illustrates growth.

8. The skills and techniques that are involved in producing eftective portfolios do not happen by
themselves. Students need models of portfolios and how others develop and reflect upon
them.

The School Of Hard Knocks: A Study on the Assessment of Experiential Learning.
Summary Report, Peter Thomson, TAFE National Centre for Research and
Development, Payneham, Australia, 1988. ERIC ED 295 033. For full report see
ERIC CE 050 244. Full report also available from Neison Wadsworth, P.O. Box
4725, Melbourne, Victoria 3001, Australia. (TC#150.6THESCQ)

This anticle describes a process for assessing adult leamers' lite experiences for the purpose of
granting them exemptions from formal course work. Applicants are assessed using portfolios,
structured interviews, and on-the-job ratings. The first two are rated by a three-person panel with
expertise in the area to be assessed and training in how to assess the portfolios and interviews.

The portfolio contains an autobiographical narrative, a statement on special competencies,
assignments set by a tutor, work samples, testimonials, and references. These are assessed by
checking the relevance of competencies claimed against course outcomes and objectives. The
interview s structured and is assessed by using a checklist.

If provisional exemption from coursework is granted by the assessment panel, assessment of
performance continues on the job in a variety of ways, depending on the area. These could include
logs, supervisor ratings, oral tests, etc.

Exernption is finalized on the basis of successful progress through all the abov# stages. The
summary document does not contain the actual checklists used.

Coding Journal Entries, Janice Evans Knight, Journal of Reading, 34, 1990, pp. 42-47.
(TC#440.3CODJOE)

This article describes a system for coding reading joumal entries to promote student self-reflection
and improve reading strategies and comprehension. The impetus for this system came from the
author's observation that many reading joumal entries were only superficial summaries of what was
read.

Each journal entry is coded by the student and/or teacher as to the ievel ot thinking, metacognitive
strategies, and confusion the entry indicates. Examples of these three sets of codes are:

1. Level of thinking. Examples of codes hare are "R which means “recall,” and " " which
means inference, pradiction, or cause and effect.
2. Metacognitive strategy. Examples are "S" which means “summarize,” and "SQ" meaning
"self-questioning.”
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3. Contfusion. Examples are 0" meaning that the entry does not say anythirg significant, and
7" meaning that the entry indicates student confusion.

The power of this system is that the coding system is integrated with instruction so that students
learn what good reading strategies are and then assess their own journai ertries.

Portfolio Transfer ;SJstem, Linda Lewis, Ft. Worth Independent School District, 3210 W.
L.ancaster, F!. Worth, Texas 76107, 1990. (TC#150.6PORTRF)

This document is a working draft describing the poitions of student writing portfoiios that shouid be
transferred from one teacher to the next in grades 1-6.

How Do Portfolios Measure Up? A Cognitive Model for Assessing Portfolios, Leon
Paulson and Pearl Paulson, Multnomah ESD, 11611 N.E. Ainsworth Circle,
Portland, Oregon 97220, 5C3-255-1841, Fall 1990. (TC#150.6HOWDOP)

The central consideration in this paper is how to design procedures for aggregating information from
portfoiios while preserving the integrity of the portfolio for instructional purposes. They propose that
what needs te occur in order {0 aggregate is not the standardization of the specific pieces in the
portfolio (e.g., an attitude checklist, one piece of persuasive writing, etc.), but a clear idea of the
rationale for the portfolio, what processes or outcomes are to be demonstrated by the portfolio, and
the standards or criteria for judging success. The actual exhibits can vary.

The authors propose that portfolios can be described along three dimensions:

1, Activity -- the operations involving putting together portfolios. This includes the rationale for
the portfolio, the areas to be covered by the portfolio, the specific content to be in the
portfolio, performance criteria for students, and how judgements will be made by students
and/or evaluators.

2. History -- antecedents to the work in this year's portfolio anc how the portiolio wili be used in
the future. This includes individual student baseline performance, learner characteristics
and context; the encounters that occur around the portfolio itself: and the final status of
student performarce.

3. Stakehoiders -- those individuals with an interest in the portfolio. These could include
students, teachers, parents, and aggregators.

Several examples are presented that relate these dimensions to actual portfolio projects.

Pilot Project For Portfolio Assessment, Linda Lewis, Fort Worth lndez?endent School
District, Fort Worth, Texas, August 2, 1990. (TC#470.3PILPRF)

This paper describes a staff development exercise in which teachers brought six student writing
folders and looked through them to answer the question: “if someone came into your room and
wanted evidence of student growth in writing in ten specified areas, would your student foiders
provide this evidence?" The ten areas were district writing goals. The list of these ten goals is
included.

Lewis & Clark Coll?e New Admissions Initiatives, Susan Resneck Parr, Vice President for
Academic Affairs, Lewis & Clark College, Portland, Oregon 97219, 503-293-2653,
1990. (TC#000.6LEWANC)

39
22




Lewis & Clark College now offers two atemnative options for admissions - portfolios and a Saturday
Seminar. The portfolio option requires that students submit materials which demonstrate that they
meet the college’s criteria for admission. Suggestions are:

1. Products that demonstrate intellectual growth and an ability to write clearly and think
critically. These could include, for example, a series of papers or tests that show growth; or
science projects, mathematical proofs, computer programs, audio tapes of performances,
etc. to show accomplishment of advanced skills.

2 An official high school transcript.

3 A letter from a high school counselor or principal centitying that the work is one's own.

4 Three sealed letters from recent teachers assessing one’s academic abilities.

o

The first page of a standard admissions application.

6. Other pertinent information such as standardized test scores, additional recommendations
from teachers and others, a statement of academic goals and interest, and an admissions
essay.

The Saturday Seminar for Early Decision is designed for students certain they wish to become Lewis
& Clark students. The program includes a weekend visit, participation in a seminar, an interview with
an admissions counselor, an opportunity to talk to a financial service counselor, and invitations to
social events. They also must submit either a regular admissions application or a portfolio.

In the materials we obtained there is no discussion of how portfolio or seminar performances would
be assessed.

Assessment Principles, Grant Wiggins, CLASS Training Materials, 56 Vassar, Rochester,
NY 14607, 716-244-8538, 1990. (TC#150.6ASSPRI -- Available only from author).

This document is an excerpt from training materials used by Grant Wiggins. It includes the defining
characteristics of “authentic™ assessment, princip'cs for designing good performance assessments,
28 examples of performance assassment tasks from various school districts and state depanments
of education, and 15 examples of scoring procedures. Please comact the author for additional
information.

An Individualized Management S!rare% for Secondary Reading Teachers, Richard Hays,
Paper presented at the Annual Meeting of the Indiana State Council of the
International Reading Association, 1987. Also ERIC ED 285 140.
(TC#440.6ANINDM)

This paper discusses a management effectiveness strategy that can be employed by secondary
classroom reading teachers to facilitate and improve learning by those students whose reading skill
needs are severely deficient. The strategy inciudes assessment, folders, individualized programs,
mini-group lessons and scoring.

The folder is student managed and includes: the available materials for the student to use to learn
certain skills; a percentage chart so that students can comp'ste their own percemage ot accuracy on
each lesson; a progress chart for each skill 30 4i:at students can see their progress; an evaluation
sheet that lists the requirements to be met by the studcri; and other material as needed. Students
and teachers evaluate (score) the work and plot progress.
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Articles cataloged etween November 1, 1990 and January 31, 1991

Child as Coinvestigator: He&igg Children Gain Insight Into Their Own Mental
Processes, Marlene Scardamalia and Cari Bereiter, in S.G. Paris, G.M. Olson &

H.W. Stevenson (Eds), Learning and Motivation In The Classroom, Hillsdale NJ:
Earlbaum, pp. 61-82, 1983. (TC#050.5CHIASC)

Tive main purpose of having this paper in the bibliogrpahy is to help define metacognition. The
paper provides a variety of ideas on how to help students become more aware of their mental
processes. The pumpose is not to enable people to develop a “course” in metacognition, but
rather \o design regular activities to help bring mental processes out into the open.

The topic of metacognition is important when discussing portfolios because many individuais feel
that the process of self-reflection is integral to assembling portiolios. Additionally, taxonomies of
metacognitive skills may be useful to develop criteria for assessing the self-reflections of
swdents.

Vermont Mathematics Portfolios (1990), Vermont State Department of Education,
Montpelier, VT 05602. (TC#500.3VERMATF)

This document describes the portfolio pilot currently being conducted by the state of Vermont in
grades 4 and 8. Criteria for evaluating portfolio entries include three general areas: Task
Performance (understands the problem, chooses strategies, carries out procedures, and verities
results); Communication (expresses thinking, expresses self-reflection, uses appropriate
mathematical language/notation); and Mathematical Empowerment (motivation, curiosity,
perserverance, risk taking, flexibility and self confidence).

A sample of portfolios are examined for evidence of student growth, emphazis on concept
development, development of group problem solving skills, integration of mathematics into other
curriculum areas, application of math to real-world experie:icgs, and making math connections.

Put Portfolios To the Test, Linda Vavrus, Instructor, August 1990. (TC#150.6PUTPOT)

This paper is designed to be an introduction to the use o! portfolios. The author defines a
portfolio as a "systematic and organized collection of evicence used by the teacher and stud2nt
to monitor growth of the student's knowledge, skills, and attitudes in a specific subject area.”
There is a brief discussion of the following topics: What will it look like? What goes in? How and
when to start? Evaluating portfolios; and Passing Portfolios On. While there are a few concrete
examples, most of the article is a list of questions that must be addressed when setting up a
portfolio system.

The paper also includes a short interview with Grant Wiggins. His definition of a portfolio appears
to include the requirement that portfolios represent students’ best work.

The Role of Matacognition in English Education, Jill Wilson, English Education, 17 (4),
December 1985. (TC#050.5ROLOFM)

Although not strictly about portiolios, this article is included because of the general feeling that
portfolios should require some degree of student self-reflection, and should ba analyzed for
evidence of student metacogntion. This article helps define what metacogntion is and provides
examples of how to teach metacognitive skills. The basic defintion of meétacognition in the anticle
is "knowledge and control of one’s own cognitive processes.”
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Guide For Developing Student Portfolios, D. Roettger and M. Szymczuk, Educational
Services, Heartland Area Education Agency 11, 6500 Corporate Drive, Johnston,
IA 50131, 1990. (TC#470.3GUIFOD)

This guide was developed to summarize the experiences of a group of teachers who spent a year
using portfolios to assess and document student leaming. A portfolio is defined as "a collection
of evidence used by the teacher and student to monitor the growth of a student's knowledge of
content, use of strategies, and attitudes toward the accomplishment of goals in an organized and
systematic way." There is assistance with planning for the portfolio, writing goals for students
that reflect what they should know and be abile to do, planning for integrating assessment and
instruction, setting standards, and ways to document student growth.

This document is prepared mainly for training purposes, and emphasizes questions that teachers
should answer for themselves while they are iltegrating assessment and instruction. The
document does not illustrate how these questions were answered by this group of tcachers. For
exampie, the document does not include any of the following: actual goals written by the
teachers; an outline for the content of a portfolio; specific suggestions on how to integrate
assessment with instruction; or actual criteria for evaluating portfolios as a whole or individual
products within portfolios.

Rational Numbers: Toward Grading and Scoring That Heip Rather Than Harm
Learning, Grant Wiggins, American Educator, Winter 1988, pp. 21-4€.
(TC#1500.6RATNUM)

This article presents a discussion of the need to have clear criteria for both grading and testing.
These critria essentially define what we value in student work. This not only improves
consistency in assigning grades or rating performance, but also ensures more clarity for students
on expectations and communicates more effectively what to do if performance is not satisfactory.
Tii2 author presents several examples of criteria. These examples include: seven general
criteria for any course of study, oral presentations, writing, and science. The author also
discusses ways of making grading uniform across teachers and ditferent grading approaches.

Although not directly about portfolios, this article reinforces the need to have criteria for evaluating
portfolios. These criteria must make public what we value so that we know what to teach,
students can evaluate their own work, portfolios can be assessed.

From Folders to Portfolios (A Skit), Carol Meyer, Northwest Evaluation Association, 5
Centrepointe Dr., Guite 100, Lake Oswego, OR 97035, (503) 624-1951, 1990.
(TC#150.6FROFQOT)

This skit is a light-hearted way 1o define what is meant by a portfolio and to higt light the
ditferences between folders and portfolios.

Math Learning Center, Recommendations For Assessment, Visual Mathematics, 1989.
(Full reference not available. TC#500.3RECFOA)

This document is part of a longer monograph. Unfortunately, the longer source was not noted in
the version we obtained. The exerpt brieflv discusses using writing activities, checklists, quizzes,
interviews, and sel-evaluation to assess mathematics. The appendices contain a list of writing
activities, joumal exercises and starters, a checklist covering important dispositions, interview
suggestions, and selt-evaluation activities.
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Portfolio Project at Kraxberger Middle School, Mary Kilmer, Portfolio Assessment
Newsletter 292) December 1990. Also contact Mary Kilmer, Kraxberger Middle
School, 17777 Webster Road, Gladstone, OR 97207, (503) 655-3636.

(TC#OOO 6PORPRA)

This article is a brief description of one teacher's experiences in assisting students to assemble
their own integrated portfolios in grades 5-8. The portfolio can contain any work; all work is self-
selected by the student. At the end of each quarter the portfolio is cleaned out, and final
selections are made. The teacher assists the students to reflect on the reasons that the student
has for selecting each piece that will remain. Questions include:

1. What makes this selection better than any other work you did this quarter?
2. What might you have gone ditferently to improve this project?
3. Think back to all the steps and procedures involved in making this a project to be proud

of....what would you offer, in words, as evidence that it was a valuable use of your time?
4 Anything else?

Curriculum Alignment System Comprehensive Assessment System (CAS2), Joseph J.
Kirkman, School Research and Service Corporation, P.O. Box 4890, Laguna
Beach, CA 92652, (714) 497-7426. (TC#400.3CASCAS)

This document is a set of handouts from a presentation by Susan Holines at the California
Educational Research Association meeting in Santa Barbara, November 1990. As such, it only
outlines in a general way the CAS? project. CAS? is a consortium effort by a group of 30 districts
in Califomia to assemble portfolios as part of implementing whoie language instruction. The
curremt specifications for the portfolio call for various types of items to be collected at various
times of the school year. Portfolio items inci.de timed writing samples, various self-selected
writing pieces, a reading list, and other integrated tasks (undefined in this document). A three-
trait analytical scoring rubric for writing is included -- rhetorical stance, coherence, conventions.

1.
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101 SW Main Street, Suite 500
~~land. (OR 97204
Telephone (503) 275 9500

Summary of Assessment Instruments in Speaking and Listening

From: Assessing Communication Competence in Speaking and Listening
by Judith A_ Arter, Ph D, Portland, OR: Northwest Regional Educational Laboratory, 1989
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CRITERIA FOR DESCRIBING, SELECTING AND REVIEWING
ASSESSMENT TOOLSsl;ﬁ aml\(!lNG AND LISTENING -

Criterion 1: Content
We will describe:
1. The purposea/uses the author planned for the instrument.

2. General information about the instrument such as the grade ievels intended for use. number of
levels, forms and itemns, test length, and administration requirements (training, equipment, atc.).

3. The task presented to the student, inciuding the purpose, setting and audience for the
communication. as well as the specific cortent presented to students and the skills the assessment
is trying to cover. With respect to skills. we will indicate both the extent to which the assessment
tool emphasizes linguistic versus communication competence and the specific skills coversd.

4. The responses by which the student demonstrates his or her ievel of skiil.

5. Who scores the responses or performances anc! the criteris oy which they are scored.

The rating in this area will depencd on how well materials accompanying the instrument provide the
information necessary for users to match the instrument to their needs.

Excelient The developer includes information on purposes. the population
recommended for use, and limitations of the instrument for tne use
suggested. describes how the instrument could be used with atypical
populations: defines measurement tarms and uses language appropriate
for the user; lists specialized skills needed to administer the instrument;
describes the test development process: provides information on
reliability and validity; and provides sampies of questions. directions,
answer shests, manuals and score reports (Joint Committee On Testine

Practices, 1988).
Good Much of the information above is provided.
Fair Some of tha information above is provided.
Poor Little of the information above is provided.

Criterion 2. Reliability

We will use the following criteria for judging the general adequacy of the reliability of instruments:

Excelient Reliabilty of total test score .95 or above; retiabilities of subtest scores .90
or above.

Good Reliability of total 1est score .85-.94. reliabilities of subtest scores .80 and
above.

Fair Reliability of total test score .75-.84; rel abilities of subtest scores .65 and
above.

Poor Reliability of total test score .74 or below: reliabilities of some subtest
scores below .64.

ERIC Unknow. No information is provided. 64




Criterion 3: Validity

In the reviews of instruments, we describe the types of validity considerstions and studies carried out by
the author(s}. This includes discussions of content, criterion and construct validity. Because they reiate
most directly to speaking and listening, we will pay particular sttention to the valiity issues discussed in
the previous chapter: extent of sampling from contexts, artificial v. naturalistic tasks, assessing skills in
isolation or in concert, tasks that require extraneous skills, sources of bias, degree of realism in the task
and response. extraneous skills required for responding, commespondence between the task and scoring
criteria. rate: effects, and ecological validity.

For purpcses of this Guide, ratings in the area of validity will be:

Excellent There are many lines of evidence presented that the instrument measures
what is claimed and can be used for the purposes proposed.

Good Several lines of svidence are presented and these provide convincing
evidence.

Fair Al least one study was compieted and this provides convincing evidence.

Poor Evidence that is provide is not convincing.

Unknown No evidence is provided.

Criterion 4: Help With Interpretation and Use
Ratings in the area are:

Excellent There are norms that are based on a large, representative sample of an
appropriate reference group of students or there ars other usetul
standards for comparison (e.g., performance of vanous groups of
judgments of mastery); there is help in how to use the resuits in
instruction: there is a discussion of the possibie uses and misuses of
rasults; there are good score reports and they serve the intended use.

Good There are appropriate norms and/or other standards of companson.
There is discussion in at ieast one other araa mentioned above.

Fair There is good assistance in at least one of the areas mentioned above.

Poor The assistance that is provided is judged seriously lacking.

Unknown No information is provided.




