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Executive Summary
Introduction

This study examined special education services for migrant and Native American students
in Northwest ESD 189, Both of these groups of children have been inappropriately
identified for special education services. In some cases, students who have special needs
have not been referred to special education. In other cases, these students have been
overreferred to special education. In addition, appropriate placement options {e.g.,
bilingual programs) are not always available for these students.

The purpose of this study was to identify best practices and procedures, and problems
that families and school staff perceived in programs for these two groups, which comprise
up to 33% of district enroliment. The results of the study will be used to develop
guidelines and policy recommendations that will insure equity of educational
opportunities for these two groups of students.

This study was conducted by the Northwest ESD 189 and the Washington Research
Institute (WRI). An Advisory Board made up of representatives from Northwest ESD
189, the Office of the Superintendent of Public Instruction, the Lummi tribe, and
participating school districts guided the study. Support for the study was obtained from
the Office of the Superintendent of Public Instruction.

How the Study was Conducted

This study was conducted using a backward mapping approach. The process begins by
describing concrete behaviors and problems that require a policy intervention. After
careful analysis at the service delivery level of behaviors and problems, recommendations
that are most likely to affect service delivery can be made. Most policy implementation
is done using a forward mapping strategy which assumes that policy makers control the
procedures that affect implementation. Backward mapping was selected because it
results in realistic policies which are based on what actually happens at the point where
services and clients interact.

Key individuals in the area were interviewed in order to identify problems and solutions
with regard to providing special education services to migrant and Native American
students. Participants included representatives of nine school districts (administrators,
teachers, instructional assistants), parents, and community agencies. A total of 54 people
were interviewed. Project staff obtained key informants’ responses to a common set of
questions developed by the Advisory Board. The interview included specific questions
about screening and assessment, placement, parental involvement, and an open-ended
question about general problems and their solutions.



Interview responses were summarized and recommendations were made in a final report.
School district incidence data for minority representatlon in special education were
collected. In addition, a comprehensive review of the literature was conducted and
assembled in a bibliography.

Results

Assessment. The screening and assessment of bilingual students were perceived as
problem areas. Respondent concerns were: the use of interpreters and instructional
assistants in test administration; tests to establisi. language proficiency were not always
given in both languages; interpreters were not always literate in the language of the tests;
training for interpreters was not always adequate.

Training for special education staff in appropriate procedures for assessing bilingual and
Native American students was perceived as a critical need. The difficulties of using
standardized test data to qualify these students for special education was recognized. A
need for a formal process for ruling out the influence of cultural, environmental, and
economic factors was expressed. Instances of overreferral and underreferral were cited,
Ultimately, placement decisions took into account what programs were available and
appropriate within both regular and special education. While the need for "special
interventions" was great, the non-special education resources available were sparse.

Parent Involvement. Parental involvement in educational programs for both migrant and
Native American students was regarded as a problem area. Concerns were expressed
about procedures used to obtain informed consent for assessment, IEP approval, and
general parent involvement. School district personnel were frustrated and frequently
unsuccessful in efforts to obtain meaningful parent involvement. Parents and advocates
were concerned about school district methods, e.g., using migrant home visitors as
"messengers" for special education due process forms, and mailing due process forms.

Districts expended a great deal of effort to include parents in IEP meetings. Many
districts made accommodations, like providing transportation. Teachers and parents
agreed, however, that simply attending an IEP meeting did not constitute parental
involvement. Concern was expressed that parents were not encouraged to be involved:
their requests were frequently ignored. Distrust between schools and parents was
common.

Placement Options. Appropriate programs and services for bilingual and Native
American students was seen by many as lacking. When appropriate, non-special
ed~ation programs were available, overreferral to special education was less of a
problem. In the absence of alternatlve program options, special education was often
selected by default.
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In regard to migrant students, a lack of bilingual programs was seen a serious problem.
For Native American students, appropriate secondary programs, with a vocational or life
skills orientation, were needed.

Other Issues. Several other major issues were frequently identified by participants.
These included:
e Drop-out rates, attendance and absences
Cultural awareness
Funding
Communication between tribes and schools
Substance abuse, fetal alcohol syndrome, teenage pregnancy

Recommendations
A series of recommendations were devel~»ed based on the interview findings. These
recommendations reflect and expand on exemplary practices found in the participating
districts and described in the literature.

Recommendations for Districts Serving Migrant/Bilingual and Native American Students

Parent Involvement. School districts need to carefully examine their policies for
obtaining informed consent for assessment and IEPs. It was also recommended that
districts conduct internal reviews of parent involvement and due process practices to
assure compliance with the law. The practice of sending migrant home visitors and Native
American liaisons as "messengers" for informed consent and IEP sign-offs needs to be
reviewed. Accommodations to help parents attend meetings at school need to be made.

Assessment. Training for assessment staff in aspects of Native American and Hispanic
cultures that may affect assessment results and interpretation should be provided.

Administration. Incidence data on migrant and Native American children in special
education should be collected and reviewed annually. In addition, systems for assessing
the size of the drop-out problem and for monitoring the status of drop-outs need to be
put into place.

Drop-out Prevention. Drop-out prevention efforts need to be implemented beginning at
the elementary level. Program options and scheduling for secondary students need to be
scrutinized in consultation with tribal leadership and migrant/bilingual representatives to

assure that they meet students’ academic, vocational, and life skills needs.

Cultural Awareness. New teachers should receive cultural awareness training. Schools

should create a learning environment that respects and supports the cultures of minority
students.
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Recruiting Trained Personnel. There should be an ESD-wide effort to recruit Spanish
speaking and Native American teachars. Consideration should be given to developing a
career ladder for local Hispanic and Native American paraprofessionals to provide them
with on-site training that leads to a teaching credential.

Recommendations for Districts Serving Migrant Students

Assessment. Training for assessment and screening personnel is needed. Staff should be
trained specifically in the use and interpretation of standardized tests and screening
instruments with children of different cultures, as well as in report writing. The use of
interpreters in the assessment and screening process needs to be reviewed and clarified.

Guidelines need to be developed in cooperation with OSPI for the training of assessment
personnel working with large numbers of migrant students. In addition, guidelines
regarding the assessment of preschool students with limited English proficiency should be
developed.

Program Options. Bilingual and structured immersion programs need to be available to
migrant children in both regular and special education. In order to distinguish learning
disabled children from children who have limited English proficiency or who are in
transition from Spanish to English, opportunities for bilingual instruction need to be
provided outside of special education.

Administration. State guidelines need to be established to clarify the distinctions between
ESL, migrant, bilingual and other programs serving non-English speaking children to
assure that non-migrant bilingual children are receiving services. In addition, district-level
policies regarding the use and updating of MSRTS data need to be developed.

Clerical support and other supports need to be provided to bilingual staff in order to
reduce the amount of time these teachers spend on clerical and administrative activities.

Recommendations for Districts Serving Native American Students

Communication. Thoughtful and consistent efforts are needed to improve the
communication and working relationship between tribal leadership and the schools.
Where they exist, Native American educational liaisons should be viewed as members of
the educational team and used to foster positive relationships between tribal members
and the schools.

Parents. Preschool programs, including birth to 3, for Native American handicapped and

non-handicapped children should be used as an opportunity to stimulate and build parent
involvement.
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Program Options. Schools need to explore the use of Native American tutoring
programs for handicapped and non-handicapped students as a means of promoting
cultural self-awareness, interaction among Native American students, and drug/alcohol
awareness programs, as well as a means to provide educational support.

Conclusion

Suramarizing the findings from this project was a difficult undertaking, Pages of
interview transcripts were condensed and analyzed. It is impossible in this short summary
to present all of the data that formed the basis for these recommendations. It is equally
difficult to accurately portray the commitment and concern of the individuals involved in
providing this information. While the focus of this report is on problems that need
solving, it should be noted that many of the recommendations were drawn from the
solutions already in place.

Complete copies of this report are available from the Washington Research Institute, 180
Nickerson Street, Suite 103, Seattle, WA 98109.
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Introduction and Background to the Study

Two minority groups of students, children of migrant laborers and children of Native
American origin, have often been inappropriately identified for special education
services. In some cases, students in these populations who have special needs have not
received appropriate services. In other cases, these students have been overreferred for
special education. The purpose of this study was to identify best practices and
procedures, and probiems that families and school staff were experiencing in providing
programs for these students. This information from the school districts would then be
used to develop guidelines and policy recommendations for best practices to insure equity
of educational opportunities for these two groups of students.

In this country, ethnic group membership has been highly significant in determining the
environmental circumstances in which children grow and develop (Laosa, 1984). The
major educational policy initiatives from the 1960-1980 era-- such as Head Start, Title I,
and Follow Through-- focussed on achieving equity of opportunity for all children.

Legislative and judicial action from this period has had a significant influence on the
policies for the educational assessment and placement of ethnic, racial, and language
minority children. P.L. 94-142, for example, provided that testing and evaluation materials
must be selected and administered so as not to be racially or culturally discriminatory,
and must be conducted in the child’s native language. P.L. 90-247 (1968), the Bilingual
Education Act, provided financial assistance for districts to provide bilingual instruction
to children of limited English proficiency, and P.L. 89-10, the Elementary and Secondary
Education Act of 1965 made funds available for the education of the disadvantaged and
handicapped.

The judicial decisions regarding the landmark cases Diana v. California State Board of
Education (1970) and Larry P. v. Riles (1971) have directed districts to reduce reliance
on srores of IQ tests administered in English for placement decisions of children from
predominantly non-English speaking homes, and have increased pressure for testers
fluent in the child’s native language. The U.S. Supreme Court’s decision in Lau v.
Nichols (1974) extended the definition of equal educational opportunity to include the
rights of limited English speaking students.

The question we face in 1990 is how these policies regarding educational assessment and
placement have been translated into school district procedures for serving minorities. The
focus of this study is two often overlooked minority groups in Washington State--
migrants and Native Americans-- and the setting is Northwest ESD 189 where these
students account for up te 33% of district enroliment.
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The Backward Mapping Process

This study takes the form of naturalistic inquiry. In conventional inquiry, researchers
begin with a theory which they attempt to prove or disprove through the collection and
analysis of data. In contrast, naturalistic inquiry begins by sampling data, taking
observations, describing patterns, and developing a set of propositions or findings that
derive from the cases, and that translate into policies.

The particular qualitative research approach used in the study is known as backward
mapping (Elmore, 1980). Most research on policy implementation uses a forward
mapping strategy, and begins with a clear statement of the policy intent or objective-- for
example, a policy for the placement of migrant students in special education-- and then
describes the specific steps needed to achieve that objective.

The major weakness of forward mapping is the assumption that policy makers control the
procedures that affect implementation. As Elmore (1980) observes, "forward mapping
reinforces the myth that implementation is controlled from the top."

Backward mapping is based on the assumption that the closer one looks at the areas
where an administrative decision interacts with individual actions, the better one can
formulate objectives that in fact have a chance at influencing policy. Backward mapping
begins by describing concrete behaviors and problems that require a policy intervention.
Through analysis of these behaviors, the researcher is able to recommend the resources
that are most likely to affect service delivery.

In this backward mapping study, we began by talking to the individuals in the school
districts who were most likely to be familiar with the educational placement of migrant
and Native American students, and to have thought about the process, its successes a. »
failures. We expected that these informants would include special education teachers,
assessment personnel, parents, and special education administrators.

The Northwest Educational Service District 189 includes 35 school districts. The project’s
Advisory Board of state, regional, and local experts in migrant and Native American
education selected 9 districts that wculd best represent the region as interview sites. The
Advisory Board also assisted in identifying key informants within the districts, and in
formulating the list of questions that would be asked in each interview.



How the Study was Conducted

In the summer of 1989, (Gary Snow, Director of Special Programs and Services,
Northwest ESD 189, met with staff of the Washington Research Institute to outline this
study. A proposal developed jointly by Washington Research Institute ( WRI) and
Northwest ESD 189 was submitted to the Office of the Superintendent of Public
Instruction by Dr. Snow, and was fi-ded. Project staff were Gary Snow, Director, and
the following WRI staff: Marcia Davidson and Patricia Vadasy, Co-Directors, and Mary
Maddox, Project Associate.

In order to determine district experiences and successes in serving Native American and
migrant students and their families, the following activities were proposed:

1.  Organize an Advisory Board, with membership representing state-level
migrant and Indian education, tribal organizations, migrant groups, and
regional special education personnel. The Advisory Board’s role was to
provide the interview questions; to assist in identifying the study’s key
informants (the persons most familiar with the educational needs and
experiences of these two groups); and to review the interview responses, data
analysis, and recommendations.

2. Interview administrators, teachers, related services providers, parents,
advocates, and community providers to obtain their perceptions of current
practices, problems, successes, perceived needs, and potential solutions.

3.  Analyze and summarize data from the interviews.

4. Obtain incidence data from the targeted school districts on the proportions
of Native American and migrant students in the districts, and the rates of
placement for these students in special education.

5. Review the literature on special education programs, policies, and promising
models for migrant and Native American students.

6. Prepare a report of the findings and recommendations for review by the
Advisory Board and dissemination.

7. Submit recommendations for a federal grant applicution to support
implementation of study recommendations.

Advisory Board

The following individuals accepted invitations to serve on the project’s Advisory Board:

3
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Gary Snow, Director of Special P-ugrams and Services, Northwest ESD 189

Marguerite McLean, Coordinator, Migrant Handicapped/Bilingual Handicapped,
Curriculum, Instructional Support and Special Education Programs, Office of the
Super'ntendent of Public Instruction

Keith Crosbie, former Bilingual Education Coordi..ator, Office of the
Superintendent of Public Instruction

Willard Bill, former Equity Education and Indian Education Supervisor, Office of
the Superintendent of Public Instruction

William Jones, Lummi tribe representative, Bellingham
Mary Kirkwood, Director of Special Education, LaConner School District
Maria Day, Coordinator of Compensatory Programs, Burlington

Andrew Rodarte, Director of Western Migrant Education Center, Northwest ESD
189

The Advisory Board met in December, 1989 to identify critical concerns regarding the
education of migrant and Native American students and their special education
assessment and placement; to generate questions to address those concerns; to identify
the school districts in which interviews will be conducted; and to identify key informants
who should be interviewed for the study.

The Board selected 4 districts in which to conduct interviews on migrant issues, and 5
districts for interviews on Native American issues; within each district 5-6 interviews
would be conducted, half with school district staff, and half with non-district informants.

The districts selected for sampling through the informant interviews were:

Native American Migrant

Ferndale/Bellingham Lynden

Darrington Mt. Vernon

LaConner Burlington

Marysville Sedro-Woolley
4
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Key Informant Selection

At the December meeting, boa:d members suggested several persons for staff to contact
for interviews. The majority of key informants were identified by the special education
administrators or superintendents of the selected districts, with other informants
recommended by informants during their interviews.

A breakdown of the number and type of informants by school district is as follows:

Native American Migrant
Darrington-7D Lynden- 1D*
IN
LaConner- 5D Mt. Vernon- 5D
4N IN
Marysville- SD Burlington- 3D
IN IN

Ferndale/Bellingham- 9D Sedro Woolley- 3D
2N 2N

*Lynden staff submitted a written group response

Other non-district interviews- 4 (Indian Heaith Service, Project REACH, NW
Intertribal Preschool, Northwest ESD 189 Migrant Program)

D= school district informant
N= nondistrict informant

Interview Questions

The study protocol called for project staff to obtain the key informants’ responses to a
common set of questions so that responses could be compared within district, and across
informant roles (i.e., parent responses, administrator responses).

The Board provided the following interview questions:

1. What tests are used in your district to determine a child’s dominant
language?
- Does your district use a screening tool to identify bilingual
children?

ERIC
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10.

- Is this test administered by a trained professional who speaks the child’s
native language fluently?

Are tests for special education placement for Limited English Proficient
(LEP) students to establish language competency (proficiency and
dominance) routinely given in both languages?

Does your district use an interpreter to screen and/or assess bilingual

children?

- If so, what training do interpreters have, ~ *d how are they used in the
identification process?

- Is the interpreter literate in the child’s primary language, and what level
of language is used by the interpreter?

When staff in your district are testing LEP students who have non-English
speaking parents, how is informed consent for those children obtained?

- Are due process forms mailed to parents?

- Is this process similar for Native American and for migrant children?

What procedures/assessment tools are used to identify and test preschool
LEP students for special education?

Are LEP students in your district ever placed in special education because of
a lack of other program resources?

In your district, are migrant students who are determined eligible under
Federal migrant regulaticns for special education reported to the district’s
special education office?

What kind of training does the special education staff receive to insure that
Native American/migrant children are being appropriately assessed to
determine their eligibility for special education?

How frequently do Native American/migrant children meet special education

eligibility based upon professional judgment?

- What is the rationale used in ruling out the influence of cultural,
environmental, and economic factors on educational progress?

Do parents of Native American/migraut children in special education

participate in the IEP process?

- How frequently do they attend the annual IEP meeting?

- What accommodations, if any, are made for non-English speaking parents,
parents from Native American cultures?

16



11. Can you think of any other unique problems you have had in teaching Native

American/migrant students?
- How have you/others in your district dealt with these problems?
- What sort of accommodations have been successful/not so successful?




Results

This section summarizes the results of each of the eleven questions that respondents
were asked.

1. What tests are used in your district to determine a child’s dominant language?

- Does the district use a screening tool to identify bilingual children?
- Is this test administered by a trained professional who speaks the child’s native

language fluently?

Determining the Child’s Natjve Language

All five of the responding districts use the Language Assessment Scale (LAS) for
determining a child’s dominant language. Respondents indicated that the LAS is
sometimes used in combination with another measure: the Distar Language Test or a
language survey. Other instruments mentioned were the Home Language Survey, the
Pre-LAS and the Basic Inventory of Natural Language (BINL). One respondent said
that the district relied on the Child Study Team.

Screening Tools for Identifying Bilingual Children

All of the districts surveyed used a screening tool to identify bilingual children. In most
cases, the LAS results were used. The Wide Range Achievement Test (WRAT) was
used in one district for quick screening. One district indicated that it did not have a
screening tool for special education.

Test Administration

In most cases, respondents said that professionals (i.e., a certified teacher, CDS)
administer these tests, but that they are sometimes not fluent in the child’s language. In
several districts trained bilingual aides administer the tests and/or serve as interpreters
for the professionals administering the test.

2. Are tests for special educat’on placeigent for Limited English Proficient (LEP)
students to establish language competency (proficiency and dominance) routinely
given in both languages?

Responses to this question suggested that most often tests to establish language
competency for special education placement are not given in both languages.

Personnel within the same district frequently did not agree on this item: some said the

tests were given in both languages, and others said they were not. Two districts indicated
that there were no bilingual children in special education so they had not yet had a need

8
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to determine the dominant language. The tests that were mentioned included: the
Woodcock Johnson in Spanish and English, the LAS in Spanish and English, and the
SOMPA in English.

3. Does your district use an interpreter to screen and/or assess bil.ngual children?

- If so, what training do interpreters have, and how are they used in the
identification process?

- Is the interpreter literate in the child’s primary language, and what level of
language is used by the interpreter?

Use of Interpreters in Screening and Assessment

Interpreters or special education staff who are fluent in Spanish were used in all but one
of the districts for screening and assessment. In the one district that does not use
interpreters, the low referral rate and the risk of compromising test results were given as
reasons for not using interpreters. Special education departments usually turn to the
migrant and bilingual aides and teachers to serve as interpreters for assessment and
screening,

Training for Interpreters

It appeared that there is some training for interpreters. However, comments indicated
that aides who serve as interpreters and/or test administrators may not be adequately
trained.

Literate Interpreters

Responses regarding the nteracy of interpreters were mixed, often within the same
district. Personnel in two of the five responding districts unanimously agreed that the
aides were literate: in the remaining three districts there was disagreement and concern
about the literacy of the interpreters..

4. When staff in your district are testing Limited English Proficient children who have
non-English speaking parents, how is informed consent for those children obtained?

- Are due process forms mailed to parents?
- Is this process similar for Native American and for migrant children?

Obtaining Informed Consent

Most respondents indicated that staff from migrant and bilingual programs were
recruited to assist in obtaining parental consent for testing. Some home visitors
expressed concern that they were not accompanied by special education staff on these

9
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visits. In several cases, home visitors refused to seek parental consent without being
accompanied by a special education representative. In other cases, the migrant staff
serve only as interpreters for special education staff.

Concern was expressed that parents were signing for testing without clearly
understaiiding the process or their rights.

In another district with a strong commitment on the part of all staff to do everything
possible to keep special education students in the regular classroom, it was not clear that
Native American parents are told that their child is special education eligible (i.e., not
familiar with the term or concept of IEP).

Mailing Due Process Forms

Responses were mixed, even within the same district, regarding whether or not due
process foims were mailed. It appears that the practice is used to varying degrees in
many of the districts surveyed. Some have translated the forms into Spanish. One
respondent reported that the district mailed English forms to the parent with a note in
Spanish requesting that they sign the forms.

Due Process for Native American Parents

Due process forms appeared to be mailed more frequently to the Native American
parents: the reason cited was that they speak English. Two districts used home visitors
drawn from the Native American staff.

5. What procedures/assessment tools are used to identify and test preschool students
with Limited English Proficiency for special education?

None of the staff interviewed from three of the five responding districts knew the tests or
procedures used to assess students with limited English proficiency. Of these districts,
one indicated that preschool services were provided through an outside agency, and
another suggested that because the studsnts all speak English there had not been a need
to define a procedure.

Two of the districts did have a process in place for assessing preschool students with
limited English proficiency. In the first district, the teacher goes to the migrant camps
before school to conduct screening. Then, assessments are conducted at the school.

In the second district which had a small population of migrant students, respondents
indicated taat no one is actively pursuing preschoolers with limited English proficiency.

A test developed in the district was cited as the screening instrument used to refer
children tc hapter 1, kindergarten, or special education.

10

<0



6. Are Limited lish Proficient s ver piaced in specia
education because of a lack of other program resources?

Responses to this question were m'xed within two of the five districts: some personnel
thought that students with limited English proficiency were placed in special education
due to a lack of other options-- others thought they were not. In the three districts that
clearly stated that special education placements were not used because of a lack of other
options, the availability of other special program options was cited as the reason. Other
options included bilingual resource rooms, and elementary services that du not require
"labelling." Another reason cited for not using special education placement was that
faculty did not over-refer.

Among the respondents who felt that special educaticn placements were made because
of a lack of other options, a need for bilingual programs was expressed. One respondent
indicated that the district had an ESL program but also needed a bilingual program.

Concern was expressed about the lack of appropriate placement options for bilingual
students. Special education staff are faced with the dilemma of placing students in
special education or not providing any special help to students who are experiencing
severe academic problems.

7. In your district, are students who are determined eligible under federal migrant
regulations for special education reported to the district’s special education office?

Who reports the child’s special education status?

This question was designed to determine if the special education status of entering
migrant students was reported to the special education office in order to insure timely
and appropriate placements. Unfortunately, responses to the question provide little
information about this issue.

However, the responses did reveal several things about the usefulness of the Migrant
Student Reporting and Tracking System (MSRTS). Respondents who referred to the
MSRTS expressed concern about the information contained in the system. MSRTS
information is frequently slow to arrive at the school and incomplete. Individual teachers
expressed frustration at having to call MSRTS

directly to obtain missing data. School records arrive well after the child has arrived. In
one case a severely handicapped child arrived without any prior notice.

8. What kind of training does the special education staff receive to insure that Natjve

American and migrant children are being appropriately assessed to determine their
eligibility for special education?
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There was overwhelming agreement in the nine responding districts that there was no
formal in-district training procedurs to insure that Native American and migrant children
are being appropriately assessed. Most respondents suggested that training is needed:
only one respondent indicated that no request for training had been received.

Even though there is a lack of formal, in-district training, a number of districts had
informal procedures to help insure appropriate assessment results. Several districts cited
meetings of the Multi-Disciplinary Team (MDT) as a forum for assuring appropriate
assessments. Others described informal sharing among staft, particularly in smaller
districts, as an effective means of staff development.

Workshops outside the district (provided by Northwest ESD 189 and the state) were
mentioned a number of times by respondents as valuable inservice opportunities that
were utilized. Most of the outside inservice referred to however, was general
multicultural training and did not specifically target the assessment issue.

Many respondents indicated that personnel should have received this type of training in
personnel preparation programs. One district has designed a hiring process that includes
evaluating candidates’ sensitivity to cultural issues, and in another district staff felt that
teachers’ cultural sensitivity was a factor considered for placement at the reservation-
based school. Another district contracts with a local tribe for school staff.

This question elicited a concern regarding school district personnel understanding of
students’ native cultures, particularly for school staff dealing with Native American
students and families. Respondents felt that an understanding of Native American
culture and rituals would help schools respond more appropriately to students’
educational needs, provide services in a way that is more consistent with their culture,
and help explain some of the unique characteristics of Native American students.

9, How frequently do Native American or migrant children meet special education
eligibility based on professional judgment?

What is the rationale used in ruling out the influence of cultural, environmental,
and economic factors on educational progress?

Use of Professional Judgment

Most of the personnel interviewed in each of the nine districts surveyed replied that
Native American and migrant children rarely meet special education eligibility criteria
based upon professional judgment. However, in five of the districts at least one
respondent indicated that professional judgment is always used.
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This discrepancy may be due in part to the respondents’ interpretation of the question:
professional judgment can be used to include students inappropriately who do not meet
the testing criteria but do need special services, or it can be used to exclude students who
do meet testing criteria but may not be truly handicapped in the eyes of the evaluator.

In the words of one administrator, "If we only looked at test scores, many students would
be automatically referred.”

The availability of other program options and services appears to influence the number
of students who are evaluated for special education. In response to this question, four of
the districts indica.ed that they seek out and try other program options, such as LAP or
Chapter I, before referring students to special education. Several respondents said that
they try to avoid special education placement and focus on serving students in the regular
classroom. One district uses the language delayed or "CDS" only categories to protect
against labeling students inappropriately.

The cultural bias of available standardized tests was cited a number of times. One
district hired a Native American to provide assessment services to address this problem.
There was wide recognition of the inadequacy of tests for use with minority childrer.
However, three respondents (not psychologists) felt that j.st looking at test scores was
adequate for making eligibility determinations. A CDS in one district reported ongoing
efforts to identify culture-free assessments for use with Native American students, and
identified the following measures in use for 3-6-year-olds:

3yr.olds -  Sequenced Inventory of Communication Development (SICD),
Peabody Picture Vocabulary Test (PPVT), Expressive One-Word
Vocabulary Test (EOWVT) compared to language sample
4yrolds - PPVT, EOWVT, Test of Early Language Development (TELD)
compared to language sample
1st-2nd graders -  Boehm Basic Concepts, Auditory Pointing, Test of Language
Development-Primary (TOLD-P).

To protect against the over-identification of minority students for special education
services, several districts used the MDT process.

The responses of two Native American tribal representatives from different districts
reflect the dilemma fared by districts and parents when considering special education
placement. The two respondents expressed opposite viewpoints in regard to classifying
students for special education. One felt that it was very difficult for Native Ametican
students to qualify for special education and receive needed services. The other felt that
students were too frequently included in special education and inappropriately labeled
handicapped. While the need for "special” services is great, the non-special education
resources available are sparse.
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Rationale for Ruling out Cultural, Environmental and Economic Factors

Most respondents indicated that the assessment process included obtaining a picture cf
the "whole child" and looking beyond just the test scores. This included a review of
school history and performance, adaptive behavior, the child’s behavior in relationship to
peers and siblings, and the parents’ view of the child.

Many districts relied on the MDT to rule out the influence of cultural, environmentzl,
and economic factors. Three districs used the state regulations for guidance in this area.
None of the respondents referred to a formal district process for ruling out the influence
of cultural, environmental and economic factors, but several respondents suggested that
this would be helpful.

10. Do parents of Native American and migrant children in special education
participate in the IEP process?

How uently do they attend the annual IEP meeting?
What accommodations, if any, are made for non-English speaking parents or
parents from Native American cultures?

Parent IEP Participation and Attendance

Parent participation in the TEP and attendance at the IEP conference was a problem in
all of the districts. While most districts indicated that parents did attend meetings, it was
difficult to "get them there." It appears that districts expend a great deal of effort to get
parents to attend the initial IEP meeting, and are usually successful in arranging this
meeting. However, subsequent meetings are not well attended and less effort is
expended. Parents of primary aged children were more likely to attend IEPs than
parents of older children.

Respondents indicated that parents whose children enroll in 0-3 programs and who are
exposed to the IEP process when their children are young tend to feel most comfortable
with and least intimidated ¥, the process.

There were a number of exceptiuns, however, and several respondents indicated that
parents of Native American children participate as much as or more than parents of
Anglo children. Problems with getting parents of migrant children to attend meetings
were mentioned in most of the districts serving these students. Several respondents
indicated that parent participation really varies and it is difficult to characterize parents
of minority children as less involved.

Even in those districts that cited a high rate of parent participation (90% in one,

80-100% in the other), the same respondents indicated that parent participation was a
problem, and that Native American parents tend to be passive participants, and would be
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unlikely to challenge a decision. It was suggested that simply attending an IEP meeting
did not constitute parent involvement, and that parents are not encouraged to contribute
to the child’s IEP but to merely sign-off.

Parents of Native American children who were interviewed expressed great concern.
They felt that the schools did not encourage or respond to their requests. One parent of
a high school student had never been invited to an IEP meetirg and received the IEP in
the mail each year with a request for her signature.

Among both migrant and Native American families parental attitudes toward school were
used to explain low levels of parental involvement. It was suggested that parents
distrusted teachers and schools based on their experiences as students and parents.
Parents were also described as being complacent and willing to go along with the schools’
recommendations. Several district respondents indicated that parents were not aware
how special education might affect their child’s school future, or did not know their rights
to seek other services and opinions.

Other barriers to parent participation were also cited. The fishing season and important
cultural celebrations prevent many Native American parents from attending. The nature
of migrant labor prevents families from attending meetings during the long work day.

With regard to migrant and non-English speaking parents, concern was expressed that
they receive different treatment than the parents of white children. Frequently, the
migrant teacher or home visitor takes the IEP to the home rather than having the
parents meet with the special education teacher and other personnel who developed the
IEP.

Those districts with reservation-based preschool programs suggested that the preschool
had helped to increase parent involvement. Parent activities (field trips, workshops) were
regularly scheduled to increase familiarity and trust among preschool staff and parents.

Accommodations to Encourage Parent Involvement

Most of the districts made accommodations to encourage involvement. These included
home visits, interpreters, transportation, leaving parts of the IEP for parents to complete
with staff during the meeting, flexible scheduling, willingness to reschedule, liriting the
size of meetings, simplifying forms, involving Indian or migrant staff, sending 1+eminder
letters, scheduled phone calls, ride pooling, and holding meetings at the tribal center or
at the home. However, many respondents were frustrated because their attempts at
accommodation were not successful in increasing parent involvement.

The more successful districts seemed to take very seriously the need to make parents feel

comfortable in the meetings. Frequently, home visits were cited as less successful
because they increased the parents’ discomfort.
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One of the more successful interventions was to use Native American liaisons {usually
funded through Johnson O’Malley funds) to help explain the process to parents, and to
provide transportation. However, there were problems with this approach when it was
not a collaborative effort and the liaison was used as a messcnger. The sanie problems
were evident in cases where the . \igrant home visitor was used as a messenger rather
than as a member of a team.

One district felt that school staff were not welcome on the reservation. Scli.onl districts
that have provided transportation for parents have had mixed results. Sometimes it
works, sometirnes it doesn’t.

11.  Can you think of any other unigue protlems you have had in teaching Native
American or migrant students?

How have you and others in your district dcalt with the blems?
What sort of accommodations have been successful o so successful?

This was an open ended question that allowed respondents to identify additional
concerns and discuss innovative approaches. Responses most frequently highlighted
additional concerns and reinforced concerns expressed in other answers. The following
summary highlights the concerns and practices that were mentioned most frequently.

Drop-outs

Both Native American and migrant students were perceived as being at very high risk of
dropping out of school. In reference to the magnitude of the drop-out problem
respondents used words like "astronomical" and "very high." Many respondents indicated
that this was their biggest problem or concern in serving both Native American and
migrant students.

Estimates of the size of the problem were always just that: a rough guess. Figures
quoted included 85%, 50-60%, and 25%. Several districts expressed concern that they
could not get firm figures on the size of the drop-out problem. For Native American
students, movement between reservations, between school districts near different
reservations, and the tendency for individual students to drop out more than once were
cited as some of the barriers to pinning down the drop-out rate. District staff could not
provide information on what proportion of dropouts migrate, return to school, enroll in a
tribal school, or are affected by drug/alcohol problems.

Dropping out of school generally occurs at the middle school level or between high
school and middle school, according to the people interviewed. Native Americans with
tribal affiliations were perceived by some to be at greater risk of dropping out than
students living off the reservation.
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Some of the solutions that were suggested or already in place included: providing more
flexible and appropriate alternative secondary programs, particularly vocational programs;
hiring drop-out prevention staff jointly funded by school districts and tribes; initiating
drop-out prevention activities before middle school; obtaining greater parent involvement
in addressing the problem; offering bilingual support to students who need it. In one
district, the tribe’s concern about their students’ high drop out rates was the stimulus for
the tribe’s leaders to approach the district and undertake cooperative action and
preventive strategies

Attendance and Absences

Poor attendance was mentioned very frequently as an obstacle to providing services to
students. This problem was mentioned most frequently in regard to Native American
students. The seasonal fishing cycle and important cultural ceremonies were mentioned
by both white and Native American respondents as obstacles to attendance.

The attendance problem seemed to be greater with older children. One district
identified attendance as the biggest problem for its migrant students. One respondent
mentioned that attendance in kindergarten and grade one are a problem with Native
American students, whose parents often don’t recognize the importance of primary
education for young children.

Communication and joint planning between the tribe and the school district improved
attendance in some cases. One district got the PTA involved to provide attendance
incentives. Several respondents felt that making a personal appeal to and developing a
relationship over time with the tribe had helped to improve attendance. In one district,
half-day kindergarten attendance was seriously affected because noon transportation was
not provided between the reservation and the school.

Parent Participation

Participation by parents was cited as a major problem. School districts felt that they had
done everything they could to encourage parent participation. Parents (particularly
Native American parents) felt that they did not have a voice in educational planning for
their children.

There was a general feeling among Native American respondents that parents were not
adequately informed of their rights. Lyistrict staff cited instances when they were
unaware of important cultural differcuces that should have been considered in involving
parents (i.e., having too many people at IEP meetings, asking questions perceived as very
personal by the Native *merican parents.) For many Native American parents their first
contact with the school ‘= a meeting that focuses on their child’s delays or problems.
District staff indicated an appreciation of the long history of distrust between "anglo
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teachers" and Native American people. Remedies suggested were to increase staff
stability and concentrate on building trusting relationships.

Respondents expressed concern that parents of migrant children agree too easily with
school staff, think the school "knows best," and have unreal expectations of what the
schools can do. There was also concern that migrant parents were not made to feel
comfortable in the school environment. Registration forms are all in English. School
staff are not bilingual. Letters, newsletters, notices to parents are always in English
unless they come from the bilingual program.

Cultural Awareness

A lack of cultural awareness among school district personnel was cited as a problem by
both consumers and staff. Schools felt that they had great difficulty obtainiag
information about both Native American and Hispanic cultures. Ceveral suggested they
did not know where to turn for resources.

In regard to minority children, staff, consumers, and advocates felt that students were
looked down upon and that discrimination is a problem. For Native American students
there was concern that they are written off by teachers. Differences in language and
social skills have led school personnel to misclassify the behavior of Native American
children and misinterpret their behavior.

Suggestions for increasing cultural sensitivity included: training school staff on customs
and culture; making accommodations tor cultural differences (e.g., providing small group
instruction for Native American students, interpreting the meaning of silence in other
cultures, creating a classroom atmosphere of respect for different cultures); fieid trips. In
one district where REACH (multicultural awareness) training was suggested by some
respondents, the school district was described as being unreceptive.

Funding

Inadequate resources and funding for bilingual services were noted by most respondents
involved with migrant programs. Limited funding restricted districts’ ability to provide
bilingual programs, and forced districts to rely on existing staff, rather than hiring trained
bilingual staff. Bilingual programs are frequently underfunded and isolated, often
requiring professional staff to perform secretarial duties and purchase supplies.

The $500 that districts can claim for serving migrant students is seen by some as an
incentive for qualification but not services. This coupled with an unwillingness to use
basic education funds to support bilingual services raised questions about the adequacy of
programs for migrant students.
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Communication Between Tribes and Schools

Poor communication between tribes and schools was mentioned frequently as a barrier to
providing educational services. Tribal representatives felt that districts make decisions
without consulting tribal leadership. Poor communication leads to misunderstandings.
Tribes perceive that their needs have been set aside. A long history of racial conflict was
identified by several respondents.

Many school district personnel recognized that they had been unsuccessful in
communicating with tribal leadership. Some district personnel felt rebuffed by the tribes,
indicating that the political climate was bad, or that "we don’t speak the same language."
Turnover in tribal leadership was identified as a barrier to ongoing district-tribal
communication.

One district attributes much of its success in serving its large population of Native
American students to monthly meetings of the school board and the tribal senate, which
have served as a forum for parents, school staff, and tribal leaders to discuss their
concerns.

One of the most frequently mentioned approaches for addressing this problem was using
a Native American liaison. Many times these positions were funded by Johnson
O’Malley (JOM) funds. Liaisons assumed many different roles: working with students
and parents, trouble shooting on behalf of students by observing in classes, arranging
meetings between parents and teachers to discuss educational placements and problems,
and providing transportation for parents. The role of the liaison is a still being
developed in many districts, and the liaison often continues to be viewed as a "policeman”
rather than as a member of the educational team.

Preschool and birth-to-three programs for Na ive American children were mentioned by
many respondents as a ground breaking precedent to increasing interaction between the
tribes and the schools. Some of the most successful programs are located on the
reservation and include tribe members and leaders in planning and operation.

Appropriate Services for Migrant Students

In general, respondents were concerned that appropriate programs and services for
migrant and bilingual students were not available. Placement in special education does
not often lead to appropriate services. Few special education staff speak Spanish or have
training in bilingual services. A need for special education services with a
bilingual/bicultural component was expressed. Respondents identified the problem of
distinguishing children who are actually handicapped from children who are not proficient
in English, and described their desire to provide services without labelling children.
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Over-referral to special education was seen by some to result from a lack of appropriate
services, particularly bilingual programs for migrant students. Not all the districts have
trained staff to assess and serve bilingual students. Regular education teachers were
viewed as being unwilling to implement suggestions from bilingual staff. A lack of
awareness of the importance and nature of bilingual programs was cited as a barrier to
appropriate programming

Respondents recommended a team effort for identifying and assessing children with
limited English proficiency for special education. The team would represent special
education, bilingual, and ESL staff. Placing children who are a focus of concern in a
bilingual classroom would allow staff to better determine whether the student’s
educational deficits result from a handicapping condition or language and cultural
differences. In another district which uses MDTs to identify the most appropriate
placements for Native American students at risk for special education, the MDT process
was recommended for all students.

Appropriate Services for Native American Students

Many respondents expressed concern over the lack of appropriate program options for
Native American students, particularly in the secondary area. School district respondents
felt that they had difficulty matching the needs of Native American students to the
existing curriculum. Consumers and parents agreed on their desire for more flexible
hours of attendance, and alternative program offerings.

The relevance of special education classes was called into question. In the elementary
grades, respondents felt that removing students from the regular classroom denied them
access to important learning experiences. In the secondary grades, respondents saw a
need for life skills classes and class options that would prepare students for employment
and independent living.

Several respondents also indicated that they would like to see more Native Americans
employed by the school districts as tutors and educators. A number of school districts
did in fact employ Native Americans, particularly in preschool programs. This approach
has been successful in increasing parent involvement and improving relationships between
tribes and school districts. One concern was finding trained Native American
para-professionals for tutor and aide positions. Northwest Indian College has a program
to prepare Native Americans for employment in a variety of education and counseling
positions.

Some schools we:e characterized by consumers as not being proactive. Innovative
programs and new approaches are needed to address the serious problems experienced
by Native American students. Some suggestions for new programs included: alternative
high school programs with flexible hours and relevant classes, tutoring, counseling for
short-term crisis intervention, and an extended school year.

20

30



In some districts, mainstream programming has increased and respondents were very
supportive.

reschool and Birth to Th ram

Preschool programs serving handicapped and non-handicapped children were seen as a
bright spot in the service continuum by an overwhelming number of respondents.

Several of the participating school districts have recently started preschool programs, fre-
quently located on reservations.

Some respondents felt that these programs are very beneficial in preparing young
children for a successful school experience. The programs get parents involved earlier
and to a greater degree. Trusting relationships are being built over time. One program
even included case management and coordination with Department of Social and Health
services personnel. The programs frequently are housed in a prominent place on the
reservation. In one district however, staff felt that housing the program on the reser-
vation was too isolating,

The preschool to kindergarten transition was described as potentially difficult. One
district reported success with a half-day developmental kindergarten for Native American
preschoolers not yet ready for full-day kindergarten.

Several district respondents mentioned the unmet health needs of preschool/elementary
Native American pupils.

bstance Abu etal Alcohol Syndrome (FAS). Fetal Alcohol Effects (FAE), and
Teenage Pregnancy

Many respondents raised concerns about the ability of school districts and the adequacy
of resources to provide programs for the anticipated influx of children affected by
pre-natal drug/alcohol abuse, and AIDS. No solutions were offered, but grave concern
was expressed.

A need for parenting resources (e.g., parent skills training, sex/drug education, homework
assistance training), support and education was raised by several respondents.

Mainstreaming

Se:ving Native American students in the regular classroom was regarded by consumers
and school district personnel alike as important. Parents felt strongly that special
education placement was too isolating. Students do not like to be singled-out. Staff and
parent respondents agreed that students miss too much when they are pulled out of
classes.
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Recommendations

The following recommendations follow primarily from interview results. Some of the
recommendations also reflect our review of the literature on educational best practices
for migrant, bilingual, and Native American students. Not all recommendations will
apply to all districts involved in this study.

The interview data collected for this study and findings comprise an extensive needs
assessment, and together with the recommendations, should serve as the basis for future
grant proposals.

Recommendations for Districts Serving Migrant Students

1. Training for persons administering the LAS should be provided.

e Staff administering the LAS to migrant children should receive competency-based
training in the assessment of language dominance and in the administration of the
LAS. The developers of the LAS are available to provide on-site training that
meets standards for testing.

2. Districts use a standard battery of tests of language dominance and proficiency.
Assessment personnel need to have appropriate training in the use of standardized
tests, in what tests can and cannot do. Personnel also need training in writing
eligibility reports that address the pupil’s adaptive behavior, evidence of opportunity to
learn, and appropriate curriculum-based measures. (Please see footnotes 1 and 3.)

3. The use of interpreters in the assessment and screening process needs to be reviewed
in each district. Standards describing how interpreters should assist in the assessment
process and accompanying training for assessment staff and interpreters need to be
developed.

e The use of interpreters in test administration will render test scores and resuits
invalid. Interpreting tests that are normed and standardized for use in English
affects both the reliability and validity of results. It can be argued that the use of
interpreters is just one of many things that affect the usefulness of test resuits.
Indeed, given the complex nature of language acquisition, the tests themselves
probably do not provide meaningful information for identifying handicapping
conditions or for designing appropriate educational programs.

For these reasons, determining eligibility for special education requires the use of
professional judgment. Heavy reliance on test scores will result in inappropriate
referrals. Interpreters can be very useful in collecting information that will
enhance the ability of assessment staff to make appropriate referrals to special
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education. We recommend that districts pilot the use of new guidelines for
professional judgment in assessments.

Interpreters can be used very effectively in the assessment process for interviews
and informal assessments that allow the assessment team to observe a child
interacting with a speaker of his native language. In addition, interpreters can
serve as a critical link between parents and the assessment team. Pzrents are
likely to be the most important source of information when assessinf. bilingual
children. The cross-cultural project at OSPI is developing materials that will assist
districts in determining the best roles for interpreters.

Assessment teams, including building principals, special education teachers,
psychologists, and interpreters, need to be trained on how to most effectively use
interpreter services in the assessment process. In addition, interpreters need
training in each of the specific tasks that they will conduct.

4. Bilingual staff need access to clerical support.

e To maximize limited bilingual staff time and resources, clerical support needs to be
provided to reduce the amount of time these professional staff now spend on
clerical/administrative tasks.

5. Districts in Northwest ESD 189 need to work with OSPI to deveiop guidelines for
training assessment personnel in districts that serve large numbers of migrant students.

e The assessment of migrant and bilingual children requires special Fnowledge.
Districts need guidance and support to assure that assessment staff are adequately
trained in the assessment of bilingual students for special education. State policy
may be needed to require training and provide support for assessment personnel in
districts that serve large numbers of migrant and bilingual students. (Please see
footnote 1.)

6. Districts in Northwest ESD 189 need to work with OSPI to develop guideline s
regarding the assessment of preschool students with limited English proficiency and in
Childfind procedures for this group.

o The assessment of preschool children with limited English proficiency presents
special challenges. School district staff need training and support in selecting and
using appropriate instruments for this group. One solution would be to establish a
bilingual/preschool ESD assessment team to provide services on a regional level
and conduct Childfind activities during the summer.

7. Bilingual services and structured immersion programs need to be available to migrant
children in both regular and special education.
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e Research has shown that bilingual instruction js appropriate and most frequently
necessary for children who are educationally at risk. The nature of language
development in the early years demands that schools focus on developing the
child’s native language.

In order to distinguish learning disabled children from children who have limited
English proficiency or who are in transition from Spanish to English, bilingual
services ne~d to be provided outside of special education as well. "Submersion"
programs where only English is spoken are not effective. A properly conducted
immersion program utilizes instruction in English with explanations in Spanish.
Appropriate bilingual programs require teachers who are bilingual. There are now
no bilingual programs in the region; we recommend that bilingual programs be
increased across the state. (Please see footnotes 2 and 3 and final
recommendation.)

8. State guidelines need to be established to clarify the distinctions between ESL,
migrant, bilingual and other programs serving non-English speaking children to assure
that non-migrant bilingual children are receiving services.

o Nonmigrant bilingual children are "falling through the cracks" despite their need
for bilingual programs. Small districts or districts with small numbers of bilingual
students need support in serving bilingual students. Regional and itinerant support
services may need to be developed.

9, District level policies and procedures regarding the use and updating of MSRTS data
need to be developed.

e MSRTS data need to be accessed immediately upon the arrival of a new migrant
student. District procedures need to clarify who is responsiole for forwarding data
to the classroom teacher, what the timeline is for receipt of the data (e.g., within 5
days), what actions should be taken by the teacher if the information is not
received inside the specified time frame, and the process for calling the sending
school district if MSRTS data is incomplete.

Each district had a person who was designated to update MSRTS data on a
regular basis. Care should be taken to assure that this information is updated at
least monthly. Other staff in the district need to know who had been designated to
update and retrieve MSRTS data. In addition, staff need to receive training on
how to access and use MSRTS data.

24




Recommendations for Districts Servihg Native American Students

1.

Preschool programs, including birth to 3, for Native American handicapped and
nonhandicapped children should be used as an opportunity to stimulate and build
parent involvement.

e Preschool programs and birth to 3 programs offer districts an excellent opportunity
to foster parent involvement and set the stage for future relationships with families.
Special attention should be given to fostering positive relationships during ihe
transition from preschool to kindergarten.

. Native American liaisons should be viewed as members of the educational team and

used to foster positive relationships between tribal members and the schools.

¢ Frequently supported by JOM funds, the liaisons can assist districts in
communicating with parents, examining program options, providing transportation,
and working with tribal leadership.

. Thoughtful and consistent efforts are needed to improve the communication and

working relationship between tribal leadership and the schools.

e Before individuals within the districts and the tribes can work together, the two
systems need to be working together. LaConner School District provides one
example of how tribal leadership and the school districts can collaborate to
improve educational programs for Native American students. Four years ago, the
LaConner school board began to meet monthly with the tribal senate, and these
meetings have become an educational forum where parents, district staff, and tribal
members can and do voice their concerns and influence district and tribal policies.

Schruls need to explore the use of Native American tutoring programs for
handicapped and non-handicapped students as a means of promoting cultural
self-awareness, interaction among Native American students, and drug/alcohol
awareness programs, as well as a means to provide educational support.

e The integration of Native American students into the schools has frequently
reduced their contact with their culture and with other Native American students.
Many respondents indicated a need to address substance abuse problems among
Native American youth.
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1. School districts need to carefully examine their policies for obtaining informed consent
for assessment and IEPs.

e With regard to migrant students, districts need to make sure that interpreters are

trained in the assessment and IEP process, parent rights, informed consent, and
due process procedures. To be effective, interpreters need to be more than just
literal interpreters.

When obtaining parental consent for subsequent IEPs, the district’s minimum
effort should be to mail forms and make a phone call to the family to explain the
forms. Districts are required to provide forms in Spanish; however, mailing these
forms does not respect the congressional intent to assure that parents fully
understand their rights in the assessment and educational proccss, which requires
bilingual presentation of written materials. This is an Office of Civil Rights (OCR)
requirement, with enforcement under Section 504.

2. Districts should make accommodations to help parents attend meetings at school.

e Some successful accommodations include: providing transportation, enlisting the

help of other agencies or tribal representatives, scheduling meetings at night for
migrant families, involving the Migrant Advisory Council.

3. Districts need to provide assessment staff with training in aspects of Native American
and Hispanic cultures that may affect assessment results and interpretation.

o District personnel explicitly requested training in Native American culture. The

fact we did not hear any requests for similar training in Hispanic culture suggests a
need for increased awareness of Hispanic cultural issues. Child rearing practices,
ceremonies, religion, interpersonal interactions, family roles and dynamics are
among the areas on which school staff need information.

4. Districts should conduct an annual internal review of the incidence of migrant and
Native American students in special education as a part of their evaluation of
assessment and placement practices.

e The disproportionate representation of minorities in special education should

trigger an internal district review. Reasons for disproportionate representation
need to be identified. Data collected for this study show that Native American
students are frequently over represented in special education, and that migrant and
bilingual students are under represented.
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5. The practice of using migrant home visitors and Native American liaisons as
"messengers” for informed consent and IEP sign-offs needs to be examined.

e The difficulty districts have in contacting minority parents has led some districts to
use "messengers” to obtain consent from parents. The legal ramifications of this
practice as well as the broader issue of parent involvement need to be examined.

Interpreters who are used by districts to obtain informed consent from minority
parents need training in special education regulations.

6. Districts need to conduct careful internal reviews of parent involvement and due
process practices to assure compliance with the law.

e Many comments regarding unequal treatment of minority parents were received
from parents as well as staff. If minority parents feel that they are being treated
unfairly, it has implications for the districts’ ability to educate students and obtain
meaningful parent involvement.

7. Systems for collecting incidence data and monitoring the status of drop-outs need to be
put into place.

o Districts need to track and follow minority drop-outs in order to identify reasons
for dropping out (e.g., irrelevant curricula, inappropriate instructional practices,
drug/alcohol problem, poor performance), current status of drop-outs, and the
number of drop-outs who migrate or re-enroll.

8. Drop-out prevention efforts need to be implemented beginning at the elementary
level.

e Districts reported that the drop-out problem becomes serious by middle school.
Efforts to prevent students from dropping out in middle and high school need to
begin at the elementary level and continue through the secondary grades.

9. In consultation with tribal leadership and migrant/bilingual representatives, district staff
need to carefully scrutinize program options at the secondary level to determine if they
meet students’ academic, vocational, and life skills needs. Particular attention should
be paid to the relevance of program offerings for students from non-anglo cultures.

e Some believe the term "pushed-out" to be more accurate than "dropped-out” when
referring to the large numbers of Native American and migrant/bilingual students
who do not complete high school. Providing appropriate services to this group
may require a complete revamp of the secondary curriculum rather than simply
adding a class or two. Programs that are relevant to the needs of minority students
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at risk of dropping out should be made available in all districts, and should be
linked to post-school options in the community.

10. Cultural awareness training should be provided to all new teachers.

e Teachers serving minority populations must be sensitive to cultural issues. Some
districts screen applicants for cultural awareness in the hiring process. Districts
should consider identifying a community contact to assist in cultural awareness
training. In some districts, a tribal representative or education specialist, for
example, may be contracted to introduce district staff to the local Native American
culture. REACH staff and ESD staff may be available to provide support

11. Districts should use flexibility in schedu'ing classes and in constructing programs to
assure that the needs of minority students are met.

e A student’s involvement in a tribe’s fishing season or a harvesting season may
seriously conflict with rigid class schedules. Flexible programs must be available
for the needs of local minority groups. Some successful options include half-day,
late starting, and evening classes, and summer school.

12. Schools should create a learning environment that respects and supports the cultures
of minority students.

e Schools which encourage structuring the learning environment to veflect and
incorporate the culture of students demonstrate a respect for minority students and
their families, and enrich the lives of all students by broadening their understanding
of other groups in the community. These cultural programs must include more
than food and dance.

13. There should be an ESD-wide effort to recruit Spanish speaking and Native
American teachers.

e Creating an indigenous cadre of trained professionals from the Hispanic and
Native American communities should be a long-term statewide goal. This would
address the major problems the intervicws revealed in the areas of appropriate
bilingual assessment, bilingual instruction, and teachers’ understanding/identification
with students’ native cultures.

Consideration should be given to developing a career ladder for local Hispanic and
Native American paraprofessionals to provide them with on-site training that leads
to a teaching credential (Please see Footnote 4). This training could be offered
through a local community college. By recruiting locally in this way for bilingual
staff, districts may avoid the significant problems of recruiting graduates of
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university programs to rural areas, and struggling with the poor retention rates for
these non-native professionals.
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Footnotes

1. Recommendations for Cognitive Assessment of LEP Students

Best practices in educational assessment for special education placement of
migrant/bilingual and Native American children must reflect current federal and state
regulations regarding the assessment process. Although such guidelines are intended
to insure an appropriate and equitatle evaluation, this is often not the case for the
culturally different and bilingual child. Regulations that require administration of
specific standardized tests place the assessment team in a difficult position when they
begin to work with a culturally different student who has been referred to special
education.

Federal safeguards regarding nondiscriminatory assessment are defined in PL 94-142,
Section 612 (5), which requires states to establish appropriate procedures that will not
be racially or culturally discriminatory. These procedures require that an assessment
be conducted in the child’s native language or mode of communication, and that no
single procedure be the basis for identifying a handicapping condition. Nevertheless,
misclassification and misplacement of culturally different and linguistic minority
children continues to occur ( see Bergin, 1980, Landurand, 1981, Nuttall and
Landurand, 1984 for research on classification and placement of limited English
proficient students). A number of judicial cases have supported Section 612 by
establishing that a student’s cultural and linguistic differences may not be used as the
basis of identifying that child as handicapped (see Lora v. Board of Education of the

City of New York, 465 F. Supp. 1211 [1977], Guadalupe v. Tempe Elementary School
District case [1971]).

How might an assessment team conduct a nonbiased assessment for these students
while meeting the federal and state requirements for testing? We believe that it is
important to respond to the current constraints that limit the content and the process
of special education assessment. Thus, we offer suggestions to assessment teams when
they find that they are required to administer certain standardized tests which may be
inappropriate for either bilingual or Native American children when interpreted in the
prescribed manner. However, we also hope that such assessment requirements will be
modified in the near future, and therefore we offer recommendations for best
practices in assessment for bilingual and Native American children without considering
current state and federal constraints.
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Guidelines for the interpretation of standardized tests with Native American and
bilingual children

1. Standardized test information should be considered as a source of information
rather than a basis for predicting achievement. Such test data can provide
information such as areas of strength and weakness, but the reporting of
standardized scores should be avoided as much as possible. However, bureaucratic
regulations involving eligibility criteria for placement of children in special
education programs often include the requirement that specific IQ scores be
reported in a written assessment summary. For practitioners required to report
scores, it is extremely important that such scores be described in the narrative as
biased, invalid indicators of the intellectual functioning of children from culturally
different backgrounds. A description of the child’s behavior during the test, and
any particular strengths or weaknesses in test performance will provide more useful
information for educational programming than 1Q scores alone.

2. Multiple sources of information should be incorporated into the assessment process
regardless of the suspected handicapping condition including: observational data,
language dominance information, family and teacher interview data, and adaptive
behavior data.

Because intelligence tests are a significant component of most special education
assessments, we encourage district assessment teams to review current research.
We believe that the growing research on tests for Native American and Hispanic
students will help team members as they try to make equitable intervention
decisions.

Recommended Best Practices in the Assessment of Bilingual and Native American
children )

An excellent resource on testing/assessment of culturally different children can be
found in the CEC publication entitled Education of Culturally and Linguistically
Different Exceptional Children, edited by Philip C. Chinn. The chapter on assessment
by Nuttall, Landurand, and Goldman, "A Critical Look at Testing and Evaluation from
a Cross-cultural Perspective” describes the culturally and linguistically different
population and provides a variety of possible approaches to reduce bias in testing.
The approach they recommend is referred to as the global approach and it is
described as follows:

" In this approach, nonbiased assessment is viewed as a process rather than a set of

instruments. Multifactored assessment values language dominance, adaptive
behavior, and sociocultural background (Reschly, 1978). Every step in the
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assessment process is evaluated as a possible source of bias (Tucker, 1980). The
advantage of this approach is that it is the most comprehensive and realistic
approach so far developed to aid the practitioner in identifying the sources of bias
operating in the assessment system. The disadvantages in this approach are that it
underestimates the role of content bias of tests, it is too time consuming and it
does not guarantee eliminating bias. An example of this approach is include in

Tucker’s (1980) Nineteen Steps for Assuring Non-biased Placement of Students in
Special Education" (p. 55).

When a referred student is limited English proficient, then the assessment team
should include at least one person who speaks the child’s language and is familiar
with the child’s culture and with bilingual education.

Areas of assessment should include the following:

1. A determination of language proficiency in both the child’s native language and
in English. Further, both oral and written proficiency should be determined.

2. The student should be observed in a variety of settings (regardless of the
suspected handicapping condition).

3. A comprehensive home survey should be completed by an assessment team
member who is familiar with the child’s culture and language. This survey should
address the educational background of the child, the primary language of the
family as well as the neighborhood, and the level of experience the child has had
with the English-speaking culture.

4. A medical exam can reveal important information about linguistically and
culturally different children.

5. An academic assessment should be conducted in the child’s primary language as
well as in English. Informal inventories and curriculum based measurement should
be included in the academic assessment (p. 57).

Another excellent resource that provides recommendations for nonbiased assessment
for bilingual students is a CEC publication by Maximino Plata entitled, Assessment.
Placement, and Programming of Bilingual Exceptional Pupils: A Practical Approach.
Steps for assessment are similar to those listed above.

According to Cummins (1984), the classroom teacher should assume much of the
responsibility in the assessment process because there are so few standardized
instruments with any demonstrated validity for bilingual students. Nevertheless, the
WISC-R is a frequently administered 1Q test, even with minority children. Cummins
(1984) offers the following suggestions for interpreting WISC-R subtests:
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a)

b)

We know that it takes at least five years for immigrant students who arrive
after the age of 6 years to acquire age-appropriate proficiency in both
cognitive and academic areas. Thus, if a child has been administered the
verba) subtests of the WISC-R and has not been exposed to English for at
least 5 years, then the score should be considered an underestimate of the
child’s potential.

If a bilingual child is progressing so that the academic gap between him and
his native English speaking peers is continuously closing, then that child is
probably not handicapped. However, if a child’s performance over time does
not illustrate a "catching up" rate of progress, or if the level of achievement
stays somewhat flat, then it is important to consider some type of alternative
instruction and perhaps more comprehensive assessment.

Although it is generally assumed that LEP children perform better on the

* nonverbal performance scale of the WISC-R, there is some evidence that

both the performance and the verbal scales may seriously underestimate the
potential of LEP children.

It has been suggested that all LEP students be tested in both their native
language and English, with the highest score considered as representative of
the student’s level of language development. However, it is important to
remember that if a child obtains low scores on both tests, those scores may
be a function of inappropriate tests in both languages rather than a function
of the child’s actual level of language development.

2.  Appropriate Services for Bilingual Migrant Students

a)

According to Cummins (1984), "immersion programs, properly understood
and implemented, appear to represent an appropriate form of enrichment
bilingual education for all students, majority and minority, learning disabled
and non-disabled. Such programs result in additive bilingualism at no
apparent cost to children’s personal or academic development” (p. 176-177).
Cummins states that there are no data to support the position that bilingual
instruction is inappropriate (i.e., too confusing) for students who are at risk
or may be experiencing learning difficulties.

An alternative viewpoint regarding structured immersion is presented by
Gersten, Woodward, and Moore (1988). The authors present data to
support that direct instruction, when utilized within a carefully planned
structured immersion program in which all academic instruction is presented
in English, can be extremely successful. The authors emphasize that it is
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important to merge the English instruction with academic skills by using the
child’s native language to reinforce and clarify concepts, and by including
discussion of the child’s home culture, Finally, the authors noted that
involving parents increased their support of the bilingual program.

3. Issues in Language Proficiency

With many migrant students, language proficiency is a critical area of assessment
and educational programming. There is much research that addresses best
practices in language assessment for bilingual students and both the Chinn and the
Plata publications (CEC) noted above are excellent resources.

In raviewing the data from our project, it appears that an unusually high
proportion of Native American children are placed in special education, while
migrant/bilingual students seem to be underrepresented in special education. The
reasons for this situation are unclear but one hypothesis is that in the current
practice of primary language screening, the LAS may be used as the primary tool
for determining whether a migrant child is in need of special education. If a child
is not determined to be English proficient, many assessment teams may be
reluctant to continue with a special education referral, and may instead refer the
child for bilingual/migrant assistance in i"e school setting rather than for a
multidisciplinary team assessment.

It is certainly not clear from the study data that more LEP students should be
referred to special education; rather we suggest that districts consider the
significance that is given to a very brief screening tool (LAS) that provides only
minimal proficiency information about a child. If that tool serves as a special
education screening instrument (albeit inadvertently), then alternative procedures
need to be explored. For example, if a child is not proficient in English, and is
struggling in the classroom, then a more comprehensive informal assessment might
be considered rather than focusing primarily upon language proficiency. Many of
the assessment procedures outlined above would be appropriate in a non-special
education diagnostic evaluation.

4. Personnel Preparation Models

The following personnel preparation projects funded by the U.S. Department of
Education, Office of Special Education Programs, have developed models for
providing a range of training for paraprofessionals and Native American
individuals including inservice training for paraprofessionals in identification of
preschool children with communication problems, and mater’s level training for
Native American staff:

Papago Special Education Personnel
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Preparation Program
Indian Oasis School District
Sells, Arizona

The Navajo Special Education Clinical
Teacher Development Program

Navajo Tribe

Division of Education

Window Rock, Arizona

Program for Paraprofessional Training in Special
Education and Related Services

Dull Knife Memorial College

Lame Deer, Montana

Inservice Training for Native American Paraprofessionals
in Communication Disorders

Southwest Communications Resources, Inc.

Albuquerque, New Mexico
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Several recommendations from this study merit special consideration by Office of the
Superintendent of Public Instruction staff. These recommendations relate to two ma,or
issues: inservice training in the assessment of bilingual and LEP students, and preservice
training of bilingual/bicultural and Native American staff.

Inservice Training in Test Administration

School district staff interviewed in the NW ESD 189 region indicated a need for training
in screening and assessment procedures for bilingual and Native American pupils. This
training would prepare staff to administer tests of language dominance, language
proficiency, and special education eligibility. Respondents cited the use of instruments,
like the LAS, for which district staff were not adequately trained. In other cases,
interpreters were used to administer tests for which they had not been properly trained.

State-sponsored inservice training in appropriate assessment and identification
procedures for bilingual, LEP, and Native American students would address this need.
Small rural school districts with small but growing numbers of minority students are likely
to be overlooked in directing inservice opportunities to regions of more obvious need
(e.g., Yakima valley) with higher concentrations of minority students. Inservice topics
suggested by this study would be:
e Appropriate tests and procedures for assessing language dominance and
proficiency
e Alternative procedures for documenting special education eligibility
e Procedures for writing eligibility reports describing a pupil’s actuai level of functioning
e Standards for interpreter qualifications training in assessment, and special
education and due process procedures
e District requirements for obtaining informed consent and other due process
procedures

Recruitment and Training of Bilingual and Bicultural Staff

Many of the problems faced by the small rural districts in this study were related to the
lack of bilingual and/or bicultural teaching staff. For example, interpreters who were not
properly trained in test administration were used in districts to administer tests in the
native language. In other districts, Native American liaisons without proper training in
education procedures were used to obtain informed consent form Native American
parents. A long-term statewide goal should be to recruit and train Hispanic and Native
American teachers, instructional assistants, and related services staff.

The difficulty that small rural districts have in recruiting and maintaining bilingual
educators who are imported from urban areas and universities are well documented,
Serious consideration should be given to implementing career ladder training
opportunities on-site in the districts needing bilingual and Native American staff,
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Percent of Native American, Migrant, and Bilingual Students in Special Education

School Districts

1 2 3 4 5 ] 1 8
% of total enrollmen 9% 10% 8% 10% 16% 17%? 13% 11%
in special education
S of Native Americans 2% 12% 1% 1% 8% 32% 7% unk.
in total enrollment
% of Native Americans 22% 13% 24% 33% 118’ 32¢° 15%° unk.
in special education
S of special education 6% 16% 4% 3% 5% 60% 8% 6%
enrollment Native American
$ of migrant in total 0] <1l% 5% 33 0] 7% 0] 2%
enrollment
% of migrant in special 0 0 3% 0 0 3% 0 21s
education
% of special education Na' NA 2% NA NA 1% NA 3%
enrollment migrant
% of bilingual/non-migrant 1% <1% <1% <1% 0 0 <1% <1%
in total enrollment
S of bilingual/non-migrant 3% 148 0 0 0 0 5% 0
in special education
s of special education <1% <1% NA NA NA NA <1ls NA

bilingual/non-migrant

'NA = not applicable in district

1
2
3
4
5

11 of 16 are in developmental preschool program on reservation; adjusted to 5 to exclude preschool age population.
14 students from out of district were excluded.

Includes preschool handicapped.

Thie is 1 student out of 7

11 of 97 are in developmental preschool program; adjusted to 86 to exclude preschool-aged populations.
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National Early Childhood Technical Assistance System (NEC*TAS). A Bibliography of
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University, Native American Research and Training Center, Box 5630, Flagstaff, AZ

86011, and University of Arizona, Native American Research and Training Center,
1642 E. Helen Street, Tucson, AZ 85719.

Oakland, U. (1982). Nonbiased assessment of minority group children. In J.T. Neisworth
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25, 29-34,
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Other Bibliographies

Native American Research and Training Center
Northern Arizona University

NAU Box 5630

Flagstaff, AZ 86011

Under the auspices of a federal grant, the following annotated bibliographies were
produced by staff of the Na.ive American Research and Training Center, under the
direction of Joanne Curry O’Connell and Marilyn J. Johnson:

No. 1 Assessment issues

No. 2 Rehabilitation issues

No. 3 Special education issues

No. 4 Family issues

No. 5 Mental health issues

No. 6 Health care issues

No. 7 Medically related disability issues

National Early Childhood Technical Assistance System (NECTAS)
CB #8040

Suite 500 NCNB Plaza

Chapel Hill, NC 27599-8040

(919) 962-2001
A Bibliography of Selected Resources on Cultural Diversity

For parents and professionals working with young children who have, or are at risk
for, disabilities. 1989,

This bibliography is divided into two sections. The first section contains general
references on cultural diversity. The second section contains bibliographic
materials on the following populations:

Asian

Black

Hispanic

Native American/Alaska Native

Each section includes information on printed materials and on
organizations/resources.
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ERIC Clearinghouse for Handicapped and Gifted Children
Council for Exceptional Children

1920 Association Drive

Reston, VA 22091-1589

(703) 620-3660

Identification and assessment of exceptional bilingual students (Computer search
repriat). (1988, May). (Stock No. 568).

American Council on Rural Special Education (ACRES)
National Rural Development Institute

Western Washington University

Miller Hall 359

Bellingham, WA 98225

(706) 676-3576

ACRES cross-cultural bibliography for rural special educators (1988, February).
Bellingham, WA: National Rural Development Institute.
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Other Resources

The Educational Materials and Services Ceater
144 Railroad Avenue, Suite 107
Edmonds, WA 98020

The EMSC works with educators and other professionals to:
Improve academic achievement for all students
Implement strategies for prejudice reduction
Develop skills and knowledge in the area of multicultural education
Maximize equality of opportunity for all groups
Improve students’ self-concepts
Find positive solutions to the educational challenges of diversity

EMSC offers training, publications, research assistance, resource materials,
curriculum development, and consultant services. For information contact Cherry A.
McGee Banks (206)775-3582.

ERIC Clez-inghouse on Rural Education and Small Schools.
ERIC/CREbS»

Box 3AP

New Mexico State University

Las Cruces, NM 88003-0042.

(505)646-2623.

Published the Directory of organizations and activities in American Indian Education.

National Clearinghouse for Bilingual Education
1300 Wilson Boulevard

Suite B2-11

Rosslyn, VA 22209

Publishes a monthly series of papers, FOCUS, and a quarterly newsletter, FORUM.

National Association of Bilingual Education
1201 16th Street, NW

Washington, DC 20036

(202)822-7870

Publishes the National Association of Bilingual Education Journal,

Asian Bilingual Cross-Cultural Material Development Center
615 Grant Ave., 2nd Floor
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San Francisco, CA 94108
(415) 494-2472

Bilingual Education Service Center
500 South Dwyer Ave.
Arlington Heights, IL 60005

National Assessment and Dissemination Center
49 Washington Avenue

Cambridge, MA 02140

(617) 492-0505

Native American Research and Training Center
Northern Arizona University

NAU Box 5630

Flagstaff, AZ 86011

National Advisory Council on Indian Education
2000 L Street NW, Suite 574

Washington, DC 20036

(202) 634-6160

Bureau of Indian Affairs Advisory Committee
for Exceptional Children

1951 Constitution Avenue, Room 4244

Washington, DC 20245

(202) 343-6675

EPICS Project

Southwest Communication Resources
P.O. Box 788

Bernalilloo NM 87004

(505) 867-3396

The EPICS Project provides materials and resources for the parents of Indian
children with special needs. The EPICS Messenger is a newsletter for parents of
Native American children which includes related articles and a calendar of upcoming
events.

Mountain Plains Regional Resource Center
TCNSO North Research Parkway, Suite 112
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Logan, UT 84321
(801) 752-0238

The Mountain Plains Resource Center is a resource for state agencies and
professionals working with Native American families and the BIA.
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District 41

Inforaents

a) lests for doasnant language?

b) Brlingual screening?

) Given by professional fluent
in child's language?

{2)

Tests for special ed, placesent
to establash language coape-
tency given in both languages?

3

a) Interpreter to screen/
assess?

b) Training for interpreters?

¢) Interpreter literate?

]

a) Inforaed consent froa non-

English speaking parenis?
) Due process foras eailed?
¢) Siailar for eigrant & NA?

(3

Assessaent for preschool LEP
special ed, candidates?

)

Place LEP students in special
ed. due to lack of other
options?

Special €d.
Statt
bistrict 81

a) LAS

b) LAS
We are awire of the lisits
of this seasure,

t) by trained ESL aides or the

Process is:

1) Consult with aigrant coord,

2) Obtain LAS results,

3) Review history and rate of
progress in current

al No. Yhis is unfortunate but
there is 4 low referral
rate. Inappropriate to use
interpreters risk of
thanging test in teras of

a) Dbtain by having a trans-
tator present for Spanish
and Caadodian,

b) Yes. For Spanish fasilies,

t) Sase procedure.

No response.

No response.

Informants

aigrant coop coordinator. prograa. srasuresent.
They speak Spanish, e 4) 1f prograa is appropriate,
don‘t have Asian speakers, use non-verbal test.
3) Acadenic tests in Spanish
or English,
7 {8) 9 (10) {1

Reporting aigranl students to
special education?

Training of special education
statt,

a) Special ed, eligibility
based on professional judg-
aent?

b) Rationale,

a) Parent participating in 1EP?
b) How freguent?
¢) Accomapdations,

Unique prob

)eas and solutions.

Special €4,
Staft

Distract 81
{cont,)

All students reported to spe-
cial ed. office, Migrant in-
tluded in counting and report-
ing as required.

(32

School psychologist has attend-
od workshops, Psychologist as
tean leader consults with ai-
grant coordinator on appro-
priate course of action,

a) No sigrants at this tise
have been qualified on pro-
fessional judgaent. Has
been used in past to resove
identified students or not
qualify referred students,
Have | NA in special ed,
based on professional Judg-
sent,

b) Make hose visits to chtain
history, parents' view of
child, and parent desires,
Also aeet at school, Or
school psychologist aeets
with elgrant coordinator if
no hoae or school visit is
possible. Look at sultiple
school placesents, absen<
teeisn, fanily history.

a) VYes, Every effort is made
to include thes.

t) In one case a hoae visit
was aade,

No response.

-
h —
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District 01

Inforednts

a) Tests for dosinant lanquage?

b) bilingual screening?

t) Siven by professional fluent
in child's language?

)

Tests for special ed. placesent
to establish language cospe-
tency given in both Janguages?

3

3} Interpreter to screen/
assess?

b) Vraining for interpreters?

¢} Interpreter literate?

a) Inforeed conseat fros non-
English spraking parents?

b} Due process fores aailed?

t} Sisilar for sigrant & NA?

(3)

Assessaent for preschool LEP
specidl ed. candidates?

(8)

Place LEP studeats in special
ed. due to lack of other
options?

Specral Ed,
Statt
Distract 11

3) LAS

b) LAS
Ne are aware of the liaits
of this seasure,

¢} by trained ESL aides or the

Process i8¢

1) Consult with aigrant coord.

7) Obtain LAS results,

1) Review history and rate of
progress in current

a) No. This is unfortunaty but
there is a low referral
rate. Inappropriate to use
interpreter: risk of
thanging test in teras of

a) Obtain by having o trans-
lator presemt for Spanish
and Casbodian,

») VYes, For Spanish faailies,

t) Sase procedure.

No response.

No response,

Inforsants

sigrant coop coordinator, prograa. seasuresent,
They speak Spanish, Ne A) 1t prograe is appropriate,
don’t have Asian speakers. use non-verbal test.
S} Acadesic tests in Spanish
or English,
{7 {6) {9} {10) (n

Reporting aigrant students to
special education?

Training of special education
statf,

a) Special ed, eligibility
based on professional judg-
aent?

b) Rationale,

a) Parent participating in IEP?
b) How frequent?
¢} Accosnodations,

Unique probless and solutions.

Specaal Ed,
Staft

Dastrack ot
{cont,)

ALl students reported to spe-
cial ed, offace, Magrant in-
tluded in countang and report-
ing as required.

School psychologist has attend-
ed workshops. Psychologist as
tean leader consults with ai-
grant coordinator on appro-
priate course of action.

a) No sigrants at this tiee
have been qualified on pro-
fessional judgeent, Has
been used in past to resove
identified students or ot
quality referred students.
Have 1 WA in special ed,
based on professional judy-
aent,

b)  Make hose visits to cltain
history, parents’ view of
thild, and parent desires.
Also seet at school. Or
school psychologist aeets
with aigrant coordinator it
1.0 hose or school visit is
possible. Look at aultiple
school placesents, absen-
teeise, fasily history,

a) VYes, Every effort is sade
to include thea.

t) In one case a hose visit
uas sade,

No response.




Bistrict 12

Inloreants

Tests for dosinant )anguage?
Dilangual streening?
Gaven by professional (Juent
10 child's language?

H]

Yests for special) ed. placesent
to establish language tospe-
tency given in Doth languages?

)]
t)

(3]

Interpreter to screen/
assess?

Training for interpreters?
Interpreter literate?

L]

a) Inforeed consent froa mon-

English spradang parents?
b) Bue process fores eailed?
¢) Sisilar for sigrant & NA?

5

Assesseent for preschool LEP
special ed. candidates?

(8)

Place LEP students in special
ed. due o lack of other
options?

Adeinistrator
Dastract 02

Psychologist
Dastrict 02

Teacher's Aide
Bastract 02

Parent
District #2

SSPUDIUS PP

]
)]
t)

(Referred to siall,)

Yes.

Adeinistered by profession-
4] who is bilingual,

Child study tesn.

No screening too) in
special ed.

Bon’t know about training
stalf have received, bt
they are very experiented.

LAS and DISIAR language
test,

WRAT for quick screen.
Certitied teacher does all
testing.

ot ashed.

Streen for language, cultural,
and environaental background
before referral to special ed,

Usually not given in both
languages.

They give tests in both
languages. |'n not sure about
special od.

b)

b}
¢l

Don’t know,

4 people serve as inter-
preters [teacher and 3
dides),

Literate in Spanish,

Yes, Higraat o4, stalf,
Meet nith interpreter prior
to seeting to discuss
content,

Trained in sigrant prograe,
AlY are Hispanic,

Usually not for special cf.
Interpreters don’t do
testing, they just
interpret for parents,

a) Contacted by hoee visits.
¢) Saee for NA.

al Psychalogist distusses with
parents using interpreter
and then doth go to hoee.
Nothing is eailed.

Not sany WA,

| go to the hose and tell
the parents about the
fores. | always 9o with 2
special od, teacher, never
alune, | go to transate,

a) Hoee visitor goes Lo hose
to explain,

Teacher goes to sigrant caeps
before school, Alter screening
children are referred for
school=based assessoent,

Referval is sade then streening
at hose. Assess at school using
K-ABC, Vineland, O1/PT, Then
HD1 aeeting.

ot ashed.

Wever.

! an not awire of that ever
Mappening.

Migrant teacher sakes sure that
only handicapped are placed in
special od,

! don‘t think so.
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histract 02 teont.)

Inforeants

st e et g e Seu e e - . -

]

Reporting magrant students to
special education?

training of special education
stall.

"

a) Special od, eligibidity
based o prolessional judy-
oent?

b} Ratiomale,

110}

a} Parent participating in IEP?
b) How (request?
¢} Accossodations.

Unique probless and solutions,

Adsanastrator
Dastract 02
{tont.)

Psychologist
Dasteact 42
tcont.)

Teacher's Ride
Distract 02
fcont,)

Parent
Distract 02
{cont.)

Inrough ASRIS. Records clerk
ass1sts sigront teacher.

Migrant teacher reports to
specaal od. offace.

) don't know. Dut in one case
we were notified jesediately
about a severely handicapped
boy.

No special training because
there are so (e in special of,

SOMPA (Systes of Mu)titultura)
Pluralistic Assessaent}
training.

Teachers' aides in sigrant
progras go to workshops.

a) Aleost never. Have probably
never placed & sigrant
studeat in DD coteqory.
That relies too heavily oa
professional judgeent.

b} Psychologists have o
specitic procedure.

o) M child really fails
dissally in aigrant prograe
we aay refer to special ed.
) can only thisk of 2 in 8
years.

b) Vineland, hoae visit,
questionnaires, reports,

a) Noae right now.

b Migrant teacher assists
staff with rationale
question,

Wol ashed.

a) Ves, Ve are quite
persistest,

¢} High schoo) is hardest. NA
parents aore likely to
require hose visil, Migraat
pareats generally aluays
cose to school,

a) Not al) attend. Always
invited,

b) Majority cose to school. Mo
diflerence in participation
coapared to other fanilies.

¢} We g0 o8 hose visits and
arrange for interpreters
uhen needed,

3) Pareats are aluays
invelved.

€) ) translate in the hose or
ot school,

4 Ves.
¢) Interpreters and transport-
ation are provided,

]|
1)

Y

3)

)]

1)

1

2
]}

funds. Resources are being reduced.

Drop-culs. 1N varies froa fasily e fanily with the WA
students. The percestages Jook fine dul they do aot tell the
fel) story. NA wilh triba) aftidiations are at greater risk,
Higrant drop-oul rate is prabadly signiticant tos.
Structure. Our K-0 structure allous us to beep oiddle schonl
fuabers down in each school. Less Jike high schoel, Closer
relalionships with teathers and greater appertunily for
participation in activities.

Cullyre. ) wonder it they are true cultural differences of
just o oatter of deing adrift in our society,

Coordination with tribe, Oaly passing attespts at conlacis
with trida) leaders,

Singling sut WA students. Molescenl MA students doa't want
to be singled oul, Young eaes like specia) atleation. Mot
aecessarily 2 cultural issue,

Parrals agree too easily., They feed we are the experis and
agree with whatever we think is best, | don‘t feel
coafortable with that,

Success ful_sccossodations. Going lo their hose, havieg very
few people at seetings. 1t is isportant to be Musan Jad aet
arrogant,

Parent parlicipation. Lower anong sigrant than asoay
bilingual or Aeglo.

Attendance § drop-outs. Atieadance for younger children §s
Gine. In higher grades, sorc absenteeise especially tor those
with learning prabless. Brop-out rate is Nigher for sigraat
students in oy opinioa.

Qrop-outs. Doth of ey children dropped sut, | gol her 6D,
M'.’ 0

Rigrant Council. Hevts vace/ocath (nstead of required 4/yeir,
fedical servites, Migrant progran has funds to pay for needesd
services,

Niarant progras. Did aot have enough space before. Now we
have a trailer.
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Inforeants

P e St o e - - s

CISRrItt 9¢

) Tests for dossmant language?

b) Jalingua) streening?

¢) Biven by professiona) {luent
in child's language?

(21

Tests for special ed, placesent
to establish language tospe-
tenty given in buth languages?

3

a) Interpreter lo screen/
assess?

b} Yraining for interpreters?

¢} Interpreter diterate?

)

al Inforeed consenl fros non-

English speaking parents?
b) Bue process foras nailed?
¢} Swnilar for sigrant § NA?

{9)

Assestoent for preschaol LEP
special ed, candidates?

()

Place LEP students in spetial
ed, due to lack of other
options?

-

Adsinistrator
Dastract 03

Adarnastrator
Pistract 3

leacher
Dastract 43

Teacher
District 43

Teacher's Aide
Distracl 03

Admimisirator,
Qther Agenty
Dastract 03

Y

a) Ne use Lhe LAS, Sase used
by ES\ prograe,

¢) Given by fluenl Hisponic
bilingual/bicultural statd,

a) HS (Hose Language Survey)
first to detersine language
spoken at hose, Then LAS,

t) Given by fluent Spanish
speakers,

a) Lasj Pre-LAS for ages 4-4,
b) VYes,

a) LS

t) Ny be given by leachers
who are not bilingual al
other sthools. 1's not
sure,

o) LAS 15 used for screeming.

¢) Sose aldes adainisler LAS
Englash version and they
are nol bilingual. All who
use Lhe Spanish version
have had exlensive lrain-
19,

a) 1 don'l bnow.

21 ) believe a lrained profes-
sional is used for screen-
ing bilingual chaldren,

No, not routinely, bul sose-
tises. ‘s a judgeent call,

Woodcock-Johnson is given in
doth Spanish and English.

Tough one, 1 always do both
English and Spanish LAS. Wood-
tnck-Johnson Spanish version is
supposed to be invalid. Sose-
tises questions are not in ey
language or ¢hild's language so
) have to change thes.

No. Not routinely,

They are trysng io du thai now,
They use bilingual aides who
are very thorough,

) don't knnu,

a) VYes. Interpreter used in
both screening and assess-
senl,

8) Trained by school psychol-
ogist,

¢} Always literate,

Cin"t answer.

a) Dilingual instructional
dides are used sosetises,
Usually, certified bilin-
qual teacher,

t) Literate.

a) On occasion an dide who edy
not be very knowledgeable
is used,

b) Mo foreal training,

t) Mot always,

Ne send Spanish speaking (only)
parenls (o the school where
there are 2 bilingual teachers
who are literate.

¢) Inlerpreters always used il
necessary,

b) Trained by eigrant ed.
staft in district,

¢} Fluent speakers and a)se
Viterate,

a) For LEP, sigrant hose
visitor goes with staff to
oblain coasent.

0) Bue process foras sailed to
HA parenls sinte they speak
English,

a) Migrant records tlerk is
frequently used. In one
tase of SB0, Hispanic Ment-
al Healtn helped, also ESD
statf,

b)  Never,

a) 1) went o a hoae with the
special ed. teacher onte to
obtain prraission and get
developeental history, Par-
ent coaes L0 schoo) where
test resulls are scored.

b) Sosetiees fores are sailed.
They are weitlen in English
with a note in Spanish
saying to please sign and
return, ) requested that
soseone g0 to Lhe hose and
explain Lhe fores.

a) 1 used lo Lake fores out Lo
parents but now | insast
that o special ed, repre-
sentative cose along,

b) We mever eail fores.

Hoae visits by bilingua) staft
of parent it ashed lo cose L0
school, They contacl us for
transpor tetion,

Ne contract with a private
sgency for preschool services
and | don't know what Lhey 4o,

Bon't know.

1 have no idea.

1 didn’t know until 2 weeks ago
that parents could request pre-
school szrvices for handicapped
children, A aigrant fasily troe
Texas told se about 1t

Not asked.

No, There are so sany other
prograss that it is ast 2
prodles.

Wo. Aluays go o hose and spend
personal tise wilh the student.
Faculty doesa’t over-refer,

Yes, | think so, but not sinte
1've been Mere (2 years). |
wonder, even now, when kids are
referred 51 it's becavse there
is 3 prodles getting other
services,

Trying hard to tind other
options, ¥e don't Mave o
bilingual progras, just ESL,

Wo. Never. ) tan tell which
Hispanic kids are Mandicapped.
Ihe district does a good job
with assessoert and proper
platesent,

ot that | know of,




Pliteatt 93 sconl,)

Inforeants

n

Reporting magrant students to
special education?

Training of special educalion
statt,

9
a) Special ed, eligibility
based on professional judg-

eent?
b) Rationale.

10

a) Parent participating in 1EP?
b) How frequest?
¢t) Accoasodations.

Unique probleas and solutions.

Adesnistrator
Prstract 03
{cont.)

Adeinistrator
District 03
{cont,)

leacher
Dastract 03
{cont,)

Teacher
Bastrict 03
{cont.)

| don’'t hnow how a child
becoaes eligible under tederal
sigrant regs. - so, no,

| cal) NSRIS ayseld. Data
should be an MSRIS fore.

ASRIS files are incosplete so
often. ASRIS files are late,
Sosetises takes weeds for files
to get to the right school.

Ihey are not reported to us
right away. Ne have to do the
traching ourselves.

€SD 189 inservice, sulticul-
tural special ed, conference,
although it's not required,
Special training rare,

| don't know of any.

| don't know,

a) No sore frequently than any
where else, Rarely.

b} We Jook at siblings and the
parents view of target
child v. other childrea in

fanily. Also loob at peer
qroup, Econoait is hardest
to rule out.

b} I Spanish version is ad-
sinistered correctly, then
cultura) causes are ruled
out according Lo our psy-
thologist, Hard to rule out
environeental and econonic
factors. Qualification
boils down Lo teacher and
psychologist’s judgeent in
the case uhere no instru-
eents can be adeinistered.

°(m.. know,

The tendency is to ook for
oplions other than special ed.
first,

a) LEP parents always invited,
difticult to get thes to
school,

¢} We go to the hose with the
aigrant visitor,

3} Did nol answer,

b) Did not answer,

¢} Have bilingual staff to
interpret for parents.

| inagine they do, but | have
never bees invited to sit in on
an |EP seeting. Sose of the
parents don‘t speak English, |
don't know why | havea't been
included.

) don’t know.

I} Knowledge of culture. Materials are scarce. Conferences are
'..u

2) Orop-out rate. | would guess it is Migh,

1) Pareat expectations. Parents have unreal expeclations of what
sthools ¢an do.

2) Nigrant progras. Migrant progras meeds sore outreach support,
Need records clerh and hose visiter 10 be 2 separate statf,

3) Atendance. This is the biggest prodles.. -

4) Secondiry prograss. We have a conputer ed. prograe that
serves ESL, migrant, and LAP. Students go through covaseling,
tutoric) and testing, ond then are funnelled into 5L, LAP,
or both, Coaputer progras links te CC and VI,

5) Spanish classes. Bistrict provides Spanish classes after
sthool for staff,

&) WSRIS. Stat! mationmide don’t contridule data. Lose o lot of
tiae tracking inforaation down,

1) Assessaent. | don't think the special ed, statf are qualitied
to assess the LEP studeats. The protess is in need of help.

7) Role of sigrant teachers. The bilingual teacher is expetted
to do everything for these kids: when they are sich we lake
thes hose. | had to go o hoses to check everyome's aigration
status for a field trip to Canada. It was eabarrassing,

3} Translations. district doesn't Lranslate anylhing} report
cards, teacher noles, school nurse, etc. | have Lo translate
all of it,

4) Progras japrovesent. Atteapls to isprove things bul with the
increase in the population we need sore bilingual staff, ¥e
have no secretarial support. | have to go to the office
supply store to buy eaterials. There is no support for
ordering saterials.

Appropriate prograss. If you qualify a child for special od.,
there is no one there to serve thea. No special ed, staff spead
Soanish,
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Pastract 03 lcont.)

Inforaants

i

Reporting sigrant students to
specrai education?

Training of special education
shatt,

L]

) Special ed. eligidility
based on professional judg-
aent?

b) Rationale,

a) Parest participating in 1EP?
b) How frequent?
¢) Acossodations,

M :

Unique probless and solutions.

g

leacher's Aide
Dastrict 1)
Icont.)

Adenistrator,
Other Agency

Distract 43
Icont.)

It parents have the papers, |
aolify special ed. insediately.
NSRS is incomplete, It is so
such work,

NSRS has inforedlijon on
student s special ed. stalus,
seachers receive it fros school
adeinistration offices.

Wone that | haow of.

| have heard that they receive
training.

Not asked.

a) 1 don't know the percent-
ages byt | would say, not
often. Ihe aigrant pop-
vlation is not over-
represented in special eod,
os far as | know,

a) Very few cose to the
schools, | would dike to
bring the parenis to IEP
seetings at the school,
just like they do for Anglo
kids where everyone sits
together and talks about
the child's progress. |
would like to bring parents
in betore | go out to the
hose with the IEP by
aysell,

a) lavolved in the assesseent
process. ) doa’t think they
are involved jn 1EP
planning since so sany have
such little education, Hoee
visitor goes to hose
(perhaps with statf person)
or letler sailed in English
or Spanish,

]

1]

]}

Reqular prograes and teachers need o take responsibility. 10
a child is sick, they call oe leven at hoael to take the ‘
thild hoee. Nigrant kids thal are fluent in English get senl

to the aigrant progras at the high school. Sose of thes hate

o go there. The reqular counselor shauld be Melping thee,

too, The school prople just don't understand that they should
b2 trested like everyone else.

Parent participation at school. The house §s not o qood place
to hold 1€y eeelings. Parents are uncoafortable; the 1V is

Ml

Dilinqual/non-sigrant, There is a probles here. Also @
probles witi illegal aliens who are not eligible for special
prograes,

funding. Prograes are undertunded, especially in the critical
area of vorking directly with the child,

WEP, Hispanic Education Progras at WSU provides O week GED
preparation, It is very successiul,

50
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District M

Jnforeants

) lests for doatnant language?

b) ilingual screening?

t) Gaven by professional fluent
in ¢hild’'s language?

!

Tests for special ed, placenent
to establish lanquage cospe-
tency given in both languages?

a) Interpreter Lo screen/
assess?

b) Training for inlerpreters?

¢} Interpreter literate?

L)

3) Intoraed consent fros non-

English speaking parents?
b) Due process fores eailed?
) Siellar for sigrant & WA?

3

Assessaent for preschool LEP
special ed, candidates?

4

Place LEP students in special
ed. due to lack of other
options?

Adainistrator
Distract M

Adeinstrator
histrict 84

Teacher's Aide
Distract 04

¢) MWe (ind it best Lo use 2
certitied teacher for
screening and testing,

a) Have Language Survey and
LAS,

b} Ves,

t) VYes. Trained, tilingual
professionals,

b) LAS
¢) Certitied teacher that
speaks Spanish,

Ne have never had 2 need. )t we
did we would call ESD 169 as o
resource.

) don't know. Don’l think any
of our special ed, students are
slgrant or bilirgual,

Don‘t know.

a) Teacher on statf is our
interpreter for Spanish,
Had to find Asian interpre-
ter for the 2 Msian
students.

a) Teacher on staff is
bilingual,
t) She is Miterate in Spanish.

a) Doth teacher and | are
bilingual. Teacher and ESH
person do al) screeaing and
assesseent,

) Ves,

(Referred to stall Lo answer.)

3) Teacher that does testing
goes to hose or talis to
pireats when they cose in,

b) Ves. Bue process is ealled.

¢) Mo, No need for interpreter
for WA,

a) We call or visit or send
letter, Teather is
bilingual,

No one is actively pursuiag LEP
preschoolers,

Use test developed in district,
Results fore basis for referral
to CHl, K, or special ed.

Bon't tnow of any LEP in
specia) ed. ilave test for
eigront,

No. M4 placed in special ed.
they have oel the Criteria.

No LEP students in special od,
due o language prodless.

No, Not ever. We have 2
bilingual resource roos il
needed {non-specisl ed.),

e

3
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Inforeants

M

Reporting sigrant students to
special education?

Training of special education
staif,

19

a) Special ed, eligidility
based on professiona) judg-
aenl?

o) Ratiomale,

(10)

a) Parent participating in 1EP?
) How frequent?
¢) Accossodations,

Unique probless and solutions.

Mdasnistrator
Bistract 84
lcont,)

Adainistiralor
Distract 04
lcont,)

Yeacher's Aide
Dastract 94
cont,)

No ¢hildren in sigrant progras
are eligidle,

A1) records are 1n special ed,
office. New parenls are ashed
i chald has been in special
ed,

School office always calls tor
1n10, {ros sending school. Call
NSRTS. School psychologisl does
reporting.

Mo specialized training, No
requests for training.

None that ) know of,

No special lraining.

a) Only 3 of 30-40 identitied
by trade have been placed.
Partly because only & few
of those screened were
assessed. Parents often
aiss the scheduled evalua-
tions at the reservation,

3) Pretly rare. Con't hink of
o single instance,

b) Our slandardized tests
ispose cultura) factors. Ne
have 2 NA in special cd, at
Hiddle Schoo). Our
psychologist Jooks at whole
child ang beyond scores,

a) Dona't hnow. NA special ed.
are aostly slow learners or
0.

b) Not a probles since no one
is placed on professiona)
judgeent,

t) Ve don't ever need inter-
preters becavse we have
certified staff and aides
that are bilingual, Regu-
lations regarding JEPs
alvays followed,

3) Ves,

b) They al) altend 1EP
atelings.

¢) We wil) go to the host or
the reservation. Have
teacher and student to
interprel ot Middle Schoo).

3) VYes.

¢) 11 they don't cose in we 9o
to their house. ) go i1
they don’t speak English,

2

3

1)

1)

Y

Native Aserican sludents, We have a probles malching services
with the unique needs of WA studets. Drep-ouls are froquent,
Soae antagonise frea tribe plus adeinistrative turnever. A))
sy be slow in reCogrizing cultura) differences, Tride
perceives that their needs have been set aside. Funding
restricts our efforls. Ne aay be able Lo access sore funds
fros the tribe to benefit our students,

igrant, Lisited tunds which do not support consistent
training, Have asked €SP 109 for a process or direction, |
suspect we stil) don't have such in plnce through 189 coop
due to dimited funds. Ve have to rely on sur own staff and
stafl fros Burlinglon. Studenls’ entering and leaving is
unpredictadle. ]
Preschool. Only 3 have been identitied. Parents don’t show v
for scheduled aeetings on reservation, Disagrecoent over
location, To isolate students on reservation is nol o good
idea according to another divector, Ve want to blend the
prograns,

Malive Asericans. These students don‘t Jike to be singled
out. So we have tutors thal go into class with thes. Have
incredible absenteeise anong snee WA students,

Non-English speaking, mon-sigrant, We doa’t have resources to
serve these children, Ne send these students to a dilingual
progras in another district,

Brop-ouls. WAs tend to drop out at Middle School. More of an
issue in high schoo) becavse of earned tredit systes. | have
recossended retention. Teachers fee) it students caoe Lo
schoo! they would do wel). Those diving off reservation
attend better,

Qualified tutors, Tride uants a NA tulor but we can’t find
one. Who would pay thew? Are hey qualified?

Native Aserican and eigrant students in special ed, are slow ot
Jearning and don’ | retain well,

School is teaching cullura) avarenesss it's built into the
curriculue,

4




Listract 84 yont,)

Inforaints

N e 4o cma e s - o = Y

{8

Traaning of special education
stall,

(9

a) Special ed. eligibality
based on professional judg-
sent?

b) Rationale.

{10

a) Farent participatang in IEF?
b) How frequent?
¢t) Accosnodations.,

tn)

Unique prodbleas and solutions,

Ferent/lvacher's
Arde

fistract 04

Tridal Educator

Bastrict M4

No trainitg, Teachers are
starting to call JON coord.
when they see 3 ¢chald mith @
probles,

Not sure of assessaent process
but see that it is ditficult
for NA to qualify. Tendenty is
to let thea fall through cracks
and deny service rather than
over-refer,

,
)

Yes. Especaally at grade
school level,

Efforts to include parents
are not eade, She receives
IEP in sail, Never ashed to
attend seeting. JOM coord.
never asked o help. She
can provide rides, etc.
Setter 1o hold IEP at
Triba) Center.

2)

]

4

Liaisin, Hoving JOK coord. serve as liaison between the tribe
and the school has really helped. Works with students,
parents, and teachers, Observes classes on request of student
or parent. Arranges aeetings with teacher, student, and
parent, Keeps track of attendance for courts, Helps find
alternative prograss. Needs to be a cooperative eifort,
Sosetises liaison is viewed as policeaan rather than a snaber
of the teda.

Brop-outs. This is & big prodblea. Tend to drop out detween
junior Nigh and high school, Oaly 2 graduated last year,
District targets jumior high for district-Dased JOM services,
Tribe wants to focus on earlier grades. Tribe did not sign-
off on district JO8 plan, Open-torus was not held for tridal
input,

Parent involvesent, Parents not inforeed of their rights in
the past. Did not know they could ash questions,

Transition o K. Preschool teacher at tribdal school helps
prepare parents tor K, Schoo) district has never done
Childfind on reservation. Preschoo) did 2 Childtinds but
placesent took o long tiae,
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Inforaants

8) Tesls for dosinant language?

b) Biliagual screening?

¢) Given by professional fluent
in child's lanquage?

]

lesls for special ed. placement
to establish language conpe-
tency given in both languages?

t3)

3) Interpreter to streen/
assess?

) raining for interpreters?

¢t) Interpreter literate?

(4)

3) Inforsed consent fros non-

Erglish speaking pareats?
) Due process fores eailed?
¢) Siailar for wigrant & NA?

is)

Assessaent for proschool LEP
special ed. candidates?

i8)

Place LEP ztudents in special
ed. due o lack of other
opiions?

Admnistrator
bistract 03

Psychologists
Distract 93

{nforaanis

) LS
¢) C0S always adeinisters
test,

¢) C0S does this. Psychologist
has only assessed ) LEP
student this year,

Yes if child is not fluent in
English,

a) CDS, ESL, and | special ed.
teacher spaak Spanish.
t) Belh teachers are literate.

a) Foras in Spanish dut the
parents have always
vnderstood English so we
never need Lo use thes, Me
tan use interpreters too.

t) For NA we soaelises use WA
staff. Ve don’l nees to go
to the hose.

Den’t know,

Have not needed to assess LEP,
A1) have spoten English,

Wo. Never.

No. We have a progras ot |}
elesentary that allows ws te
serve Children without labeling
thes.

7

Reporting aigrant students to
special educalion?

{8)

Training of special education
staff.

(9

a8) Special ed. eligibility
based on professionai judg-
sent?

b) Ratiorsie,

{10}

a) Parent participating in EP?
b) How frequent?
t) Atcossodslions,

Unique prebless and solutions,

Adarnistrator
Distract #9
{cont.)

Psychologists
Distract 8%
“Dﬂlc’

The special prograss direclor
does reporling.

Special ed. director,

Cach year for LEP, } slaff
stiends bilingua) conierence,
Don’t kuow of any training re:
assessaent of ®A or aigrant,

Altend workshags on einorily
assessaent,

al Don’! knvw. Maybe 4 Lliees
per year,

b) Adaplive Lehavior is
considered, and sust fall
in norea) age range.

4) Nol used,

b) Sowrlises children have
serious perceplual probless
or coae froe iribal special
ed, Economic factors
hardest te rule oul, Refer
to *prisary cousal® factor,

a) Rilticult to get parents to
cose to seelings,

t) lesrhars go to lribal
center, but parenis don't
tose, Also schedule
arelings la'e 1n day or
¢veningt, Jribe dowsa’t
wsnl school stald coaing to
reservation.

a) KA fnvolved at prisary
fevel.

t) Indfan education advocales
sosetincy help vs,

1) Parent involvewenl. Diffizult Lo get parents involved. We
have mace alieapls hul 50 far are unsuccesstul,

2) larginess. NA students are larvy. We ofier progras changes,
lite vor, ed, Ke have & procedure to dea) wilh absences) §
days missed - we call hooe and send leller (WA coord, calls
parent]; 8 days aissed and 10 d2ys e call and write againg

11 days aissed we hove a DI,

1) Iribal schonl. Studesls bounte dach and forih, Ist graders
nol well peepared for sehoal. Eaphasis is on cullural values,

not acadesics in preschool.

1) Drop-ouls, Brop-oul rate for MA 1s astronosical. Hard te
calculate because students drop and return severs) lises,

}) Coordinstion wilh Lrite. ¥ mave tried to coordinate
unsurczssivlly, Me get pat-shots frua NN pducators at
seetings, Tribe szees to value 20uialioe less. Ve have WA
study ceclers al secondary sadmoli, Nhen we 2dte efforts te
sakt Diaisons cith tride ue are oflen rebufied,

id C§
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[ o e e

Inforsants

Training of special education

i)

Special ed, eligibility
based on professional judg-
azat?

Rationale.

{101

al Parent participating in 1EP?
¥) How irequeat?
¢) Accosaodalions,

Unique probless and solutions.

Adeinisi-ator
Dasivact 8

Flenentary Ymecher
Dostesct 88

Si-erval vd. Teacher
#oatract 89

Special ed. directors have

provided sprcial workshops on

assesseent for atneritly
students,

Nol aware of training at
distryst leve!. Hawe !-day
vigit to reservation for new
teachers.

Optional workshop on HA
learning styles 2 years ago,
Kzll attended,

a)

b)

That woulédn’t happen
bezause we have progras
options avaiiable for
thildren who are not
labeled, We den’t like to
label kids.

Hard to rule thes out
eatireiy. Ve can serve evin
without a Jahe! so we hive
options other than special
ed. placesent.

School psychologist is very
good it interpreting
scores. Sosetines CHI is
easier for parents to
accept than special ed.

4]

<)

)

¥e have the sase expect-
ations for KA that we have
for other parents,

We vill go to their hoees
or they cose here.

Not as involved 25 we would
like in general.

Use written coswunication
and work with JOM coordin-
alor. Very painful process
for parents.

KA parents participate
fully.

Have not needed to sake
sccossodations myself but
there i5 & NA liaison that
can provida transportation.

1) Cultural ditierences. He sake acconsodations, e.g., heip NA
children develup leadership in seall groups rather than large
aroups. We sake sure studenls know they are respected, they
are as iaportant as everyone else, and thair fanilies are
welcose here.

2) MA students, They are well behaved, fove to be here. Cose in
early 2nd stay late for extra help.

conniteent, Personal conticl is eost effective, hatler than
letters, 1here is alwdys & nay to get thea involved. You iust
have to ezke the effort.

2) Fiedd trip to reservation, These have been a posilive
experience for CHI.

1) Education dinner. Every year the tribe inviles all the
teachers to dinner on the reservation,

4) Special prograns. Transitional Ky allsrnaiive high school
sponsored by CC - gives option for students wilh attendance
probleas; Indian “ducation Progras fs & qood resource.

5) FAS and FAE. ! an very worried about this,

6) Cultyre-tree tests, It is a chellenge to find svavuresenls
that are not culturelly brased, Training for assesseent stald
would be helpiul.

1) Cultural sensitivity, We need to be sensitive to cylteral
issues such as sileace; indirect criticise; clasiroos
alavsphere that respects Indian cullure; saall group
instruction,

Health probless, KA children receive Jitile sedical attentica,
Unset health needs are the biggest probles for Indian kids here.

-~
R
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Inforeants

{8)

Training of special edutation staff

{9

a) Special ed. eligibility
based oa professional judgeent?
b) Rationale,

{10)

a) Parent partic.pating in IEP?
) How {requent?
¢) Accosaodations.

{1

Unique probless and solutions,

Tribal Educator
District 45

Parent/Teacher's
Aide
District 83

Tutor
Pistrict 93

None that | know of.

There is no training.

Jg<

| have a probles with test scores in
general. They may be biased, You want
special help for these students but
special educalion may not be the best
way. Special education is an easy
option. They are always eligible on the
test. But our kids don't test well,
They need to take other things into
consideration,

a) Very frequently., One tise they
wanted to put a student in special
education because he couldn't juep
rope and had poor fine eotor skills.
Once in special education, very
difficult to get cut. | knew one
student on the honor rol} with 4.0
and he can’'t get unlabelled,

¢) Special education teacher used to
cose to the reservation,

I1f you participate it aeans that you
just sit there and listen and go along
with whatever they tell you.

1)

2)

3)

Y

3)

b)

1)

2)

)

4

3)

1)

2)

)

Drop out. We don’t have axact data but we know it is a
probles. We track it inforeally and can’t figure oul where
a1l these kids are going. Losing about 14-20 per year.
Relevante. The tlasses are not relevant or creative for |
special education. Only 2 or 3 special education kids go to
the 1ife skills progras, The parent has to go ask for the
progras.

Counseling. We need counseling services. Schools refer to
1HS. Need alternatives, eipecially for short-ters crisis
intervention,

Extended school year, Our kids are eligible, need it, and
nobody's getting it.

Tutoring. Has really helpnd, Waiting list of 50-70 kids. Many
special education students are referred, District makes seall
coseiteent: they give us space and they let us use the
activity bus,

PAVE. We held a well atteaded PAVE training this year.

Parant participation. They don’t let the parents have a voice
in the progras. 1 went to school to ask for changes in sy
daughter's schedule, They wouldn't do it. They o out of
their way to eake you ..e¢l uncosfortable. 1've never left an
1€P conference feeling good. Parents don’t attend aeetings
because they know that their concerns won't be hrard.

Special education. Pull the kids out so wuch., They aiss a
lot. One son was in the sase workbook for 3 years. Another
son | refused to let be placed in special education, He's
doing suth better than the 2 who were in cpeciul education.
When your kids are young they start riy  {f telling you how
low they are.

Brop outs. We have a drop out probles particularly asong the
special education students, Higher asong Indians than asong
whites. Lots of *holding back® in elesentary school. Kids
held back are so such older than their classeates,

Creative solutions. For exasple, sose kids would do best with
just a mlt-day of school. My daughter needs 5 credits to
graduate, The school won't let her go on & hali-day basis or
graduate early.

Ghildfind. There is no Childfind. 1 think | would not want it
because then they could label kids special education even
earlier,

Drop out rate. 1 think it has declined in recent years
because of sore eixing asong Indian and non-Indian students,
Hore Indians are participating in sports. This has sade a big
difference. Pow wows can cause sose studeats to drup out
because the celebrations are sore isportant to parents than
what non-1ndians can tesch their kids,

Attendance. This is a big prodlea. Sometiaes it is related to
alcohol and drug abuse, | encourage students to attend Al
Anon or Alateen. These are wonderful prograss.

Morkghops. Fund raisers are held to support workshops on
parenting, sex education, and eath for parents wanting to
Melp their children, ot WIC,

J
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District 06

teas aeetings, More input fros NA parents
than white parents

b} No forsal rationale, HDT tries to find
LRE. Look at how deficits will atfect
school perforsance, observe behavior
patterns, cospare adaptive behaviors,
coapare to peers.

BEST COPY AVAILABLE

visil school, Pareats have had negative
experiences in the past. Those with older
children are sore coafortable cosing to
school, Cossunication probleas due to no
phones and disregarded aail. Iry to aale
thea fee! coafortable.

2)

M|

3

8)

{8) {9) {10) {1
Inforaants Training for Special Education Staff a) Special Education Eligibility a) Parent Participation IEP Unigue Probless & Solutions
Based on Professional Judgaent b) How Frequent
b) Rationmale ¢) Accossodations
fdainistrator No foreal training. Seriously consider a) Rarely. We intervene prior to referral. a) Not all, but it's increasing 1) Cossitted to isprovesent. We seek
District 06 cultural sensitivity in hiring process. Focus on prevention. b) 101 fail to attend 1EP continual growth to find and isplesent
Utilize outside inservice. Inforsal sharing b) Use checklist in LD Reg. ¢) NA staff contact parents, offer to go to best practices. Difficult to obtain
and training works well in seall district like Also use info obtained fros working with thes; priority is to sake fasilies feel inforsation. We don't fully understand the
ours. the faaily. Cospare child to peer group, cosfortable NA cultural nores and aake aistakes (e.q.,
We are cosaitted to avoiding wholesale asking direct questions of parents res
placeaent of NA in Spec. Ed. I1 we only adaptive behavior).
. looked at test scores, sany would be 2) (Obtainina keowledge is diffivylt. Do we
autosatically referred. need inforaation specific to our district/
tribe, or is it sore general?
Eleaentary Teacher Nothing foraal. Ongoing dialogue between a) You develop a qut feeling. We look at ¢) 1EPs are often rescheduled. I1t's flexible. | 1) JYeas r'fort at elea, No excuses for NA
District 06 school board and tribal council {e.g., we adaptive behavior, cultural variables, get Liaison assists parents. Parents passive, students, We have high expectations.
raised concerns re: absences during pow wow). a picture of whole child. Survival skills ditficulty challenging a decision, they've | 2) Drop out rate high. Making curriculus
It has isproved. are usually well-developed. Tribal aeabers had bad experiences in the past. Nost changes, SD is concerned and active, Begin
also provide info on child in social aeetings at school but sose are on to lose students at aiddle school level.
settings, fasily roles, etc. reservation, We provide transportation. et tough attitude in aiddle school
fAlso get help iros preschool on cospared to elesentary, Lisited post-
reservation, Liait size of eeetings. Use school options on reservation and in the
standard English iastead of jargon, white world.
Preschool Teacher Encouraged to attend workshops and inforeal a} Try to avoid professional judgaent. Unly a) Always involved, but don't always 1) Avoid special education stigea. Try to
District ¥ sharing, Resources sees adequate for 1 case where child was so withdrawn be participate. They are very accepting, give kids strongest chance, Kindergartea
preschool. Lots of parent contact, weekly couldn't be tested. ¢) We go to reservation dbut encourage thes to teacher is special ed. endorsed and Qives

special language intervention as needed,
Birth-3 progras, Not special education,
Lots of parent involveaent. Fewer probleas
in kindergarten, Now, NA bids who really
have probless are found in kindergarten.
Transition to hindergarten, It {s very
good. kindergarten teacher knows kids very
well before they arrive. Even have half
day transition period for language
delayed,

lapact of Preschool, Doing follow-up of 0-
¥ qraduates through school.

Optinjse. 1've seen changes in 3 years.
Nore optisistic. Fewer behavior prodleas
when kids arrive, Higher teacher
expectations,

Parent Farticipation. leportant to go to
thea. Use oral v, written language.
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Dastract 08

{ounselor
District 0%

Especrally on NA culture, e.q9., help explain
absences for initiation rites and funerals.

Both son and daughter in special education.
Daughter placed because son was placed. |
worked (o gel daughter out, Special ed. very
isolating before LRE.

4) Fotus of Concern leads to careful
exaaination of child (tests ¢ other into)
and review of sany placenent options
besides saecial ed. MOV results in lots
of options. Decisions are strongly
atadeaic, Certainly we use protessiona)
judgaent in that we do everything we can
to keep student in regular classroos.

ab) Not very involved. Only ) or 2. Only il
student is doing very poorly. HMany
parents alraid of schaol, distrust
teachers, lear schoo) staff will talk
shout their child. Fee) threatened that
thild will be above thes when educated.

t) Stall g0 to the hose. Pareats peed tise
to build trust, 1 is good that our staff
is stable. More parents involved because
of preschool, Head Stazt. Pareats siil)
territied to cone to school. MNeed liaison
between school and reservation,

a) It's isproving. 0-3 progras ic helping.
JEP is scary protess

t) Ve go to reservalion.
thea.

Often have to hound

Inforaants Traiming for Special Education Staff a) Special Education E)igibility a) Parest Participation in JEP Unique Probleas and Solutions
Gased on Professional Judgaent b) How Froquent
b) Rationale t) Accossodations
Parent No forea) training. U would be helpful.

J1 Education on culture. It would be Melplul
to have one of our elders explain our
traditions, dances, funerals to staff,

21 Progress. | see progras sterting to work,
NA students used to be lelt out of
Christeas and Easter eveats and iselated
in sprcial ed, No life skills or voc, ed.
training, Now we see aore questioning of
how BA students are doing in elesentary
and secondary prograss,

3) Trust. Had to start with vae another on
the stalt betore students.

4) Nainstreaning. We have set a goud exanple
for other districts in sainstreaning WA
students, Very isportant to sainstrean s
HA studeals con Jearn uhite ways.

31 Dirth-d progran. This is yood, needed
because NA childrearing results in Jess
social/verdal preschoolers than white
thildren,

}) Dirth-3 prograe. Very positive. Shows
willingness of WA to buy into the value of
education prograss. Located in prosinent
plate on reservation,

2) leen pregranc irthrate, ) worry
about thesei real probless for these
students.

3) Trust. ) 's stil) o probles. Need \s heep
working toward cosaon goals of Melping the
kids. Can't wipe oul years of Indian/ubite
san history.

4} Monthly eeetings. Schoo) Doard/tribal
senate. Discuss atteadince, graduation,
lite skills, job training, etc.

3) NA_represented on school board. Secial
service director and seader of trida)
senate on S-apaber schoul board.

4) Reservation Daged prograss. 0-3, Head
Start, special ed. preschool, alter schos)
study nall, evening study Mall,

1) Aides. WA aides caployed by astrict,

®) Good statf, Exc~llent hiring practices

?) Alcobal and drua abuse. Prodless here,
FAS, FAL, Cocaine,

10) Transience. Could increase with new
fishing grounds.

111 Connunity resource training. Lots of
failure in Nigh schoo), Have a preqran te
get kids into comaunily jobs. JU's in the
1{ N

12) High MA gropoyl. May be due to lack of
vot. options. Absolutely nmrzs arent
cooperation, J ’7




Inforeants

]
Trainang for Specaal Education Statd

L]
a3l Special Education Eligibility
Based on Protessional Judgaent
b) Rationale

(i0)
V) Parent Participation in JEP
b) Hou Frequea?
€) Mcossodations

i
Unique Probless and Solutions

Inerapast
distract 08

Parent
Bistrict 06

2 Tridal Represent-
ataves
Distract 98

MOV seets {0 discuss referrals

3l Cultural, environaeatal, ard econosic
factors are always considered,
Professional judgeent is always involved,
I know which iteas NA hids wil) fai) ané
take this into account,

b) State guide)ines deteraine the tools we
use.

a) Teather and special education director
explained thes to se at the Lise

a) Tribal seeber was conterned about
tulturally biased tests, Arranged for
Indian tester fros Seatt)e.

District is trying, No perfect
instrusents available; none noreed on f.4
students, no culture-tree arasure.

BEST COPY AVAILABLE

ab) Percent is Jow, We really try to get thes
in,

t) Transportation, reschedule aeetings., Mo
phones. Iatrusive to go to hose, but
sosetioes it is the only choice. Sieplily
foras for lisited English reading,

a) A lol of parents don't sake il to the
conferences. That's why | dida't get
anywhere. Ny parents aever went to the
scetings,

a) Triba' Soc. Serv. bir. is involved with
1EPs, help in tinding services,

¢) Triba) staff help expiain procedures to
parents

2

]

]

]

]}

4

]}

Altendante, Has inpruved as a result of
schoo) and tribe working togeihes,

Teachers. Teachers tead to push but ot
eucourage NA students

Cultural influences. My children’s Diggest
prodlea s jealous relatives whe are nol
» sthoo) and sake it hard (or oy hids.

WA Teachers. 1°0 Jike to see WA teachars
in the schnol, My hids used to learn (in
Canada) abovt their culture and custoss,
The school §s really ohay except for Back
of cultural ~4ucation,

Special educetion. | dida't want oy Mids
isolated in specia) education. They hnow 2
#A languages. English and cath are
difticult,

Pareats. School dors everylhing to
encourage parents but the pareats still
don't participate. They need to reseoder
they're wot going to school te talh fo the
teachers, they're going to talk phout
their hids.

breat iaprovesents in relationship with
district, Teide initiated contact, Tribal
senate now aeels with schos) beard (4
yearsh. Schood district has cose 0 Jong
uay. BU-B51 of teachers are sabing direct
effort to detlar serve A students. Tuo
tridal seabers are on school board.

Hiring practices. Screen and recruit stalf
that will de culturally aware, Was hired
tribal seabers in 10 stalt positions,
Drop-outs, This is our Diggest concera.
Rate is qoing down. Class of "90 wil) e
the biggest in 12 years.

Birth-1, Has helped a lot, Gels parents
involved early. Dased on reservation wicre
it occupies central physical lacation,
Started with & hids; now serving 40, Stafd
includes e.c. edutator fron schovl and
tribe, tribe's nurse practilioner, SH,
child wedtare worber, social services
direclor. Reel weebly with DSHS for case
sdnageaent,

Trida) leadership. The tribe got active in
education (and land usel te nake the
coaaunity aware of us, to wnderstangd us.(’
and to word together tor our future, Ji




(8)

{9

(10)

tan |

Intoreants Trarning for Special Education Stafl a) Specaal Educataon Edigibilaty al Parent Farticipation un 1EF Unsgue Frotless and Soiutions
based on Profestional Judgaent b) How Frequent
bl Rationale t) Accossodations
hds1nistrator Wor b snhops #) Very infrequently (SBD is wishy washy), we | a) 01 probles. Al preschool, teacher goes to § 1) Drop-oyts. Special alternative high school

bistrict 0}

Ir1val Educator
b1. trict 97

Fsychologist
Districy 07

HO1 sent to nontiased assesseent workshop

£SD workshop 7 yedrs ago

big concern 10 o1strict

P& students coee to school without language of
Instruction

Teachers hired by school district are not
adequately trained (general cossent - not
specitic to sp. ed.)

None, inforaal only. Need for inservice in NA
culture.

under-refer and consider lack of parental
SUPErvISIOn.

b) MDY process at work. Invnlve RNs, IHS,
Ofter sany ancillary services to preschool
to reduce referrals.

N.A.

a) Operate by the book - occasionally sake
exceplions. yse non-biased tests

b) School history and attendance considered
#s environsental factors

parents. 3 contact rule, then principal

and spec1al education director cign off,
t) provide trans. - not requested often.

Have parent activities at presthool (burke

huseus), Have In, Ed. Coord. now.

Parent involvesent disrupted by fishing
season, seascnal cycles,

a) Farents asted to suggest goals. Parent
involvesent is less with NA parents,
Invest sost tise in initial IEP (hoee
visils)y for updated 1EPs, after 3
atteapls at eeetang, IEP 1s sadled.

?)

M|

Y

3)

]

?)

3)

Y

S)

&)

N

2)

on reservirion, Indiar tutorisls, 3
periods/dav at HoS., vor. classes (Sno
Isle ang 1n-drstrict), drop-out prevention
statt jointly funded by SO and Tulalip (N4
hours/ueel for secondary schools).
Cultural influences. Need leadership.
Strugyle against pull of reservation and
white world.

SD Cosnitaent. Have new Indian Ed.
Specialist. Attration an Jr, High,
Freschool. On reservation. Did )anguage
inservice, Indian betfore-school experience
conflacts with school expectations.

feferrgl to S.E.. Pre-referral process

docusenting alternatives.

Language needs. District has tried to
sustain special services for language
delayed and at-risk preschoolers,

Rany alternalives, S.D. loch-step.
Difticult to get new courses; district
needs to consuit tribe rather than aake
decasion for ity district doesn’t
recogni2e culture,

Seasonal culture. Fishing season, in
particular, governs activities (also berry
picking, terescnies). Alt, High School -
Aug. Throuot bec. (tripied 1n 3 years),
REACH. Dastrict is resisting; need lo
appreciate cultural diversity.

Tulalip Eles. SO sent in while bids to
school near reservation, Did rot

consult tribe. Now trabe 15 minority
anain,

bregnancies. High. Creates greater
dependency.

barenting Kesourtes Needed. Help with
parenting roles - 1V jnstruction.

Not techaplogically Ditergte. School not
preparing Indians for tlech, socaety (e.9,,
cosputer anstruction).

Aitendance. big prodbles. Have PTA jnvolved
1n providing awards. Biggest probles in K«
1, where attendance 26 undervalued by
parents,

Non-biased dsvess, insiryaents. State
needs o table aore for yse with
sinorities,

-
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Inforesats

{8)
Training for Special Cducation Stait

9
a) Specisl Education Eligibility
Dased on Professiona) Judgeent
%) Ratiohale

(10)
a) Pareal Invo)veaent in 1EP
b} How Frequent
£} Mcossodations

(1)
Unique Probless and Soiutions

Preschoul Yeather
Bistract 82

Therapist
District 47

Training s genesal, Wothing special re: WA
thildren

No tradning. In-drstrict resources Jike NA
specialist; also IRS audiologist.

']

Adhere {0 the law

Intrequentiy, One case where child wis
noa-verbal, pareats vertal, wanted help,

) look at whether lanquage stills satch
overal) abilities. Sive SCID, Peabody,
ECHVT conpared to Jang. sasple far 3-year-
olds. Four-year-clds gel PPVT, EOWVT,
TELD, lang. sasple. Firsl and second
grade use Bothe, Auditory Polnting, and
TOLD-F. | would like to wse developaental
checklist to oblain profile of skills,
Directive fron OSP], however you can't
rule out environsenlal fatlors.

t) She works to explain process lo
parents. Sends oul flyers for Friday
workshops. Leave parts of IEP for
thes to cosplete. Letters, scheduled
phone calls, transportation, WA
liaison,

#) Pretty gininal,

b) 1 have nevar been al an JEP without &
parent present.

¢) WNe have 2 liaisons, provide
transportation. Repeated atlespts to
contact,

2)

L]

1)

)

1

1)

Pareat involveseat. Many paresks qsile
dystunctional. | educale thes adoul their
rights; have WA liaiseyy have pareat
involvesent field trips. Very poor
participstion.

Teyst. Parents don°t trust the white
teachers. Also don’t understind the
benetits of preschecl. Good te reduce
teacher turnover (o build/eaintain trust,
Parents very suspizious whan (hiid is
Cirst identitied. After progris they are
pleased with progress.

Transition. 10 b-year-olds doa't aeel
eligidility for special educstion, ne
special seevices in first grade, Need to
track thes for | year siter presthool.
Liaison. Big fepatt - catalyst to
hoae/school interaztion,

Cultural issues. Deatal care needed; eye
toataii less cosaom in WA culture, Foster
care requires WA placeseats Wt
insuffacient WA hoaes,

Transition. Inforea) practices. Yrival
preschool teachers observe in hindergarten
tlass. Bring students. Kindergarten arde
is WA, Send to developaratal kinderqarten
it not ready for kindergarten.

Bistrust. Great walls of distrust need to
be knocked down. Disseasion in tride
betueen traditional values and desire for
bids to be successiul in school,

Cultural bitferences. No eye contact, noa-
verbal, Parents doa't aluays accept
preschool. Ne have aisinterpreted KA
chiléren’s dehavior: they cose to school
wilh Jow language.

BEST COPY AVAILABLE
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Inloreanty

(8)
Training for Special Education Statd

4]
) Special Education Eligidility
Qased on Professional Judgeent
0) Rationale

(10}
3} Pareat Participation in IEP
b) How Frequeat
t] Accossodations

i
Unique Probless and Solutions

Adeinistrator
Bistrict 07

No special training. No lorea! coordination
belueen Indian Ed. & Special Ed.

Standardized tests are used and elininate the
role of subjective judgeent,

b) Ko probleas with EPs
t) Ko special accomacdations that | as amare
of.

1)

3

3

)

Relations between the tribe and Lhe school
disirict. Parests don'l respond to
requests froe SO, Rooted in local Mistory
of racial conllact, ALl parents Mve gone
through district and have had bad
taperiences. Resisting REACH training.
Niddle school, At Elen. 50-40% RA; thea
they go to NS with oaly i1 WA,

Drop ouls, Alternative Migh schosl Melps
sose, Still 851 dropout rale ut AIL.
sthool,

Indian liaison at M,5.. Has helped ¢ N.S.
sulticultural progras 1 s year. .S,
ceunselor eeels wildh SLh graders to Mly
transition,

Tutorial. Progras with cert, teachers at
n.S. and M.S.

Parent_involvesent. Major coacera lo tribe
as It relates to attendance and
achieveseat. SO has pareat invelvesent
specialists - teaches values. Also have:
school liaisons,transportation, other
resources,

10
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110)

Inforaants Training for Special Education Staft 2) Special Education Edigibility a) Pareat Participation in 1EP Unique Probless and Solutions
Based on Professional Judgeent b} How Frequeat
®) Raticnale t) Accosaodations

Administrator Wo special training right now, Group uf CDS 3} Fregquently, | would guess 301 of the tise § a) They do attend 1) Attendante. It is Jou,

Distract 18 and Psychs went to the £SO 109 training, NA professional judgeent coses into play by 80X if not all parents attend 1) Pareat involveaeat. This is a prables
students liviag in the cosaunity and are not along with test scores. ¢} District expends 2 lot of effort to see 30 Brop oul. We have & probies deterainiag
aluays recognazed, Our staff arv awmave of &) Ne look at siblings mol in spec. ed, or the parent. Letters, phone calls, follow- the size of our drop out probles, We Ahiak
surndses, Mo are careful to ask the right look at the child's school history. Both up, and even 90 to the hose. Teachers go soae of our students aay be attending
questions to assure appropriate placesents. printipals and psychologists are very good to hoses. Once child in spec. ed. and tribal school,

Qur COSs aeet biveekly to discuss these cases. about recognizing the isportance of pareat understands the isportance, they 8) Bebavior, Studeals troa fanilies that are
Also amare of language patterns of NA. tvltural factors. Also encourage parent attend as frequently as other parents tied to the reservation are alienited,
involvesent. isolated,
3) JOA, Prograes have Melped.

Tutor No special training, Statf need to be aware Many are referred but few are found eligible. 3} Yes 1) Substance abuse. We Mave a real probles

bastrict 48 of WA culture and substance abuse asong There are only 2 students in spec. ed. at H.S. | ¢} Sosetises tutors are asked o go lo the with dysfunclional fasilies. 832 of the
fanslies oul of 40-50 NA students, hoee, reservation fasilies have substance abuse

probless.

2) High drop ovt rite

3) Off-reservation. Studenls fros reservation
look down on those that live off ihe
reservation,

4) lutor-counselor progras. This has beea

very helpful. Ve provide a role sodel,
Also advisor for youlh group, chaperene,
retreats, Lots of support at
superintendent level for A sludests,

106
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Inforasnts Training for Special Education Staft a) Special Education Eigidility a) Parent Participation in JEP Unique Problees and Solutions
Based on Professional Judgeant b)) How Frequent

b) Rationale ¢) Accosnodations

Mainistrator Wo torea) training a) Very rare, al VYes, il we can qet thes there 1) Poverty

District 89 b} Forea) ratiowsle in that spec. ed. daws ¢} Jransportation 2) lransportation
state that culture con not be a factor in 1) Prugs and Alcohol
feleraining edigidility, 11 child is aot 4) Political clisate. Bifficult for tribe and
surviving in school due to cultura) or diskrict to be unified, Preschoc) is
environeental factors e have LAP and CHI, helping to isprove our relatienship,

Relationship qoes up and down.

3) Cossunication. We don’t speat the sane
language. They aisuaderstand us, Our
letters are sisinterpretes. We reserved o
specia) board aveling for trida) reps and
A0 ohe attended. Need to build trust,

Aeirnistrator In college and through incervice. District a} Professional judgeent jsn’t vsed with WA a) Depends on the parent. Con't typify NA 1} Drop outs. 1t's about 23-301, Dur muchers
District 09 does not offer anylhing special, any sore than with other students - 3-)01 parents as being less involved. are very saal). Ve jost one this year. be
of the tise, 1M student is in-between, we worked hard (o keep Mer. She vielated the
g0 ahead and serve thes, conduct rules. e can’t sake exceplions.
four years ago the drop out rate vas sore
lite 191,

2) Vocational education. WA access saoe vec,
od. offerings as others. Sose students go
to Seo-lsle Skil) Conter, including 1 WA
student, J00Y participation in voc. ed,

3) Feud, There is o feud betueen 2 fanilies
on the reservation that affects the
sthools,

4) Seeing sore success, Ne now have high
school students that started out in school
as young children, Nest year ve wi)) have
2 qraduates,

Parent/Teacher’s One or 2 parents are involved (& children in 1) Sealler. Size of district is isprovesent
Aide progran). Progras just started, Parent over larger district, Good teacher. My
District 89 progras on Thursdays. kids Jike school, want L. 40 to school,
Teacher's Aide a) MWorkshops lite Lhe one on Lhe Swinvaish 3)  Must aeet WAC quidelines, 4) Doa’t keow. 1) Getling children to school. ) have knothed
Dastract 89 reservation, d) Cultural factors are considered. b) Fasilies at trital preschool have been on doors, It gels easier. Attendance is
Borderline children receive resedial work svarlabie fairly readily. pretty good for sy studeats.

or an opportunity to practice for a test.

i
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Intcraants

Tradnsag for Special Edutation Stalf

al Special Education Edigatality
based on Frofessional Judgeent
b) HKationale

a) Farenl Participation iy 169
b) Hom Freguent
tj Accoasodations

Unlouk irohtoi;'ane Solutions

Eleaentary Spec. £¢.
Teather
nstrct a9

Freschool Teacher
Lastract 39

p—t

Tnree years 396 we had 2 & week class on NA
learning styles an Ardington, ) use
turriculua-based assessaent 10 help deteradne
resources and probleat. heets needs with less
bias,

We hive & nuaber of prograss: ERIN, B
prograa in Snohosish Lo, Fareating as
Frevention {sent by tribe), 2 aides to CDA at
NWIC. ) have degree in anthropology and
studied NA culture,
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a) We really try not to classify bids as
spec. ed. We classify Lids as
tonaunicalion disordered or language
delayed rather than LD, ¢ can Serve thea
but don"t have to label thes.

b) No forea) rationale. we look at
perforaance in class, the need for
services, Each case is individual, | see
& nred for a sore forsalized approach,

a) Frequently, NA children have language and
speech prabless, fros learning deficits
and cultural differences. 1HS no longer
provides tubes for siddle ear infections,
Higher incidence asong NA,

(Note: 1HS said no policy change has been
odde, Tubes are up to individual
practitioners. Payaent requires a referral
by local) trit2.)
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a) About 901 participate,
under . iand, however,
IEF is signed 13 low.
for JEP

t) Have tried aeeting in hoses but this is
sore uncoafortable. Now we have a ride
systea. Set up convenient tises tn allow
for carpooling. We always are available
to reschedule. Subsequent contact 1s done
with letters and 18 not successful.

1 don't think they
Particapation after
fnly cone ) x year

) Yes.
t) 1 try to insure that the assesseent
process it not threatening.
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t-3 no protiess. Vids blend an. We work
with ties 15 seal) groups,

naroer to sotjvpie. Fulling out
draws attention, by Sth grade they stcp
particayating socially.
Earents. Jt's hard to get thes to school,
kelotions with reservation. Closer in
past. Our ey contacts on reservation Mave
thanged, New reservation and political
structure 1s st1)) foreing. Freschool is
an exciting precedent,
keduced NA spec, ed, poylstion, We
classify thes as language delayed or
cosaunication dasordered and stal) provide
service,
brop outs. High drop out rate. Fasi)ies
are transiert. Students go back and forth
tetween 2 reservations.

Cultural differecces. Like tiae. NA are
non=linear, non-verbal, non-sequential,
They see the whole. They are also
suspicicus (0.9., blankets) due to history
with whites.

Childfind, Have not done a coaplete
childfind,

Attendance, This is a probles because of
pow wous These Cereaonies are very
isportant, Teachers don't appreciale the
reasons for absences during pow wow,
Pranking. 1t s easy for whites to condes:
NA, 1 a0 aware of the research on
difference in aetabolise, the genetit
tasis for Jow tolerance. ) ae also
concerned that we will not be able to
serve the FAS, FAE, and drug-affected
thildren,

Dependence. The NA are dependent people.
They hive not been independent since
treaty davs, We have sade thes depend on
white govt for basic needs.

Obstacies. WA parents hear their children
being written off. Schoo) does ot provide
noon transportation for half-day
kindergarten. Leads Lo poor attendance in
kindergarter, Children were retasned for
dissing school. Mow preschool has van to
use to pich up hindergartners,

Culturg) gwyreneys. Children are looked
down upon. Teachers not aware of culture
and environeent. One teacher thought
trides on west side of Cascades live in
teepees.

(oaaynjcatjon. Pistrict gave tribal
leadersnap the 1apression that theyr
thildren were too seart for the new
preschool. 1 had to go esplaan that ECEAK
was for ale o the NI ehrideen, ] 11
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Inforsants Trasning of Special Education St 11 a) Special Education Ebrgidility a) Farent Farticipating in JEP Unaque Probless and Solutions
Based on Professional Judgeent b) How Frequent
b) Rationale t) Acconncdations
Counsélor Should have received sose as undergrads, | a) Infrequently. Use WDT a) ves, they do attend, They are frequently 1) Exclyding students, Teachers will
bistract 0% hive attended conferences along with b) Consideration given to cultural afrard of school. COur § Spec. ed, unknowingly exclude NA students. They are
eleaentary and spet. ed. staff, background. Dur psychologist is good at studeat’s parents did not attend. not coapetitive and wil) drop out rather
this, t) n elesentary scheol, Leacher goes lo than partaicipate.
ceservation, Transportation didn't work 2) Role sodels, Having good NA role sodels is
very well, o big help, Involvesent in athletics has
helped.

3) Orop outs. In 3 years, we have had 2 of 12
drop ouk. Sose transter to other schools,
tolh drop outs returned. They had drug and
alcoho) probless. 11 we can get the kids
past Ath yrade, we'l) get thea o WtA, ke
have 40 in elesentary. ] don't kaow where
the others are going.

4) More sjxing, We are getting NA students
involved in FHA, clubs, sports. | see sore
sinang. Being a seall district helps.

5) Cosaunicotion wilh o This is

difficult, Written cossunication doesn’t
work, You alaost have to go out to the
reservation. They are intinidated when
they cose here, More and sore parents are
Cosing to the elesentary school. Ye need o
NA elesenlary tracher. AL aiddle/high
school we have | teacher who 15 half WA,
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laturadnts

o) Tests for dosinant language?

b} B1lingual screening?

¢) Given by professional fluent
A0 child’'s lanquage?

(2)

Tests for special ed, placesent
to establash language cospe-
tency given in both languages?

3)

a) Interpreter to screen/
assess?

8) training for interpreters?

¢) Interpreter diterate?

)

) Inforsed consent fros non-

English speaking parents?
b) bus process foras sailed?
¢t) Sisilar for sigrant & NA?

%

Assessoent for preschool LEP
special ed. candidates?

(6)

Place LEP students iv special
ed, due to lack of other
options?

Migrant
€ducator,
fiegional

Higrant
Edutators,
Regional

¢) LAS-Qualifaes student for 3
years.

b) LAS

t) Trained aide but 't varies
fros distract to district,
Sosetines use a CDS or
whosever is available.

4) The LAS, BINL, 1 or 2
others. LAS used often
because it can qualify
students for bilingual
fundsng.

b) 14S

t) Sosetises by Resource
Teacher or trained
bilingual aide. Soazlises
by aides who are not
adequately trained,
especially in scoring.

No. Use SOMPA in English. Have
ordered it in Spanish. Noreed
in Menica City. Kaut{aan - non-
verbal,

Ko.

a) Use sigrant aides, sigrant
hose visitors, § sigrant
resource teacher,

8) VYes.

t) Mo. Bnly Spanish-speaking
in sany cases.

4) Sose do. Sose do not have
statf to interpret or
translate. 1 they have a
bilinyual progras, then
they have staft to do at,

1 ) Just now getting foras

translated into Spanish.
Send aigrant hose visitor
to host to obtain consent,
(Sose don't write or read
Spanish.) In one district,
won’t assess i1 child does
not speat English, Won't
assess unless they qet per-
sission But sone parents
sign-of! without knowing
xhat’s going on.

3) Sosetises letlers,
hopetully translated.
Migrant Resource teachers
ady be asked 1o go to the
hase to oblain consent for
Special Education testing
or placesent. Occasionally,
aigrant hose visitors
{aides) are sent out with
the fores to get parents to
sign. Mot trained in
special education,

b) Yes. In English,

Don‘t know. Don’t think LEP
students are involved in the 2
preschool prograss in the
region.

Bon't know for sure. Easy to
tonfuse LEP with handicapping
tontition.

Yes. | was appalled at ihe
nusber of LEP students 10
special ed. Teachers ketp
referring instead of following
intervention prescribed by
sigrant program. Sose kids are
weak in both danguages nd need
bilingual progran,

Yes, often. Sose adainistrators
don't feel that tney have any
other optiens to offer. Also @
political issue. Many special
education staff realize what
the students need but it is
ditficult to accoaplish in that
alternatives don‘t exsst,
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Inforeants

{n

keporting aigrant students to
special education?

L))

Training of special education
staff,

(9

@) Special ed, eligibility
based on professional judg-
eent?

b) Retsuviraie.

(10)

a) Farent participating in IEF?
b) How freguent?
) Accoanodations,

(m

Unaoue protlees and solutions.

Nigrent
Educator,
(cont.)

Nigrant
Educators,
Reqional

Yes, | think so. We also report
thes on Migrant Student Retord
Fores.

Sosetises the hoee visitors go
to the child’'s hose and find
aut that the child has been in
special education.

16

None. One school psychologist
has had sose but the teachers
haven't had any.

Not sure. Have found that
district staff are aware of the
frequenty of inappropriate
placesents of eigrant students
in special edutation,

8) 1'e not sure but I think it
hapoens too often. | see
eigrant stedents in special
ed. resource rooas without
assessaents,

Don’t know.

a) VYes, parents do participate
in the JEP, Nigrant hose
visitor serves as the
interpreter even though she
ady not be literate in
Spanish,

8) Varies greatly, Have seen
stafiing and placesents

done without parents.
Parents don‘t realize that
children are being placed
in special ed as we know
it; they think it is just
special help. The parenls
need to work during the dey
and can't come to school.

t) Sosetises aigrant hose
visitor or tescher is sent
out to bring pareats in.
Districty don't wsually
have evening aectings or
hose visits.

1)

2)

3

1)

3

6)

N

2

3

1)

3)

Auarsness. Lack of awareness of aulticultural and bilingual
issues anong teachers and adeinistrators, Lack of cossiteent,
lack of funds.

Inappropriate sethods. Basic ed., CHl, and special ed. are
not being adapted to eeet the ne2ds of LEP students. Supple-
senta) tutoring turns out to be their basic education.

Level of support. Lack of services & state & federal support.
$500/child incenls qualification but not service.

Parent involvesent. Parents are not eade Lo feel cosfortable
in schools, No bilingua) staff. Registration forss only in
English,

Preschool transition, We don't know who is cosing before they
get here,

Drop-outs. Nigrant students are dropping out. Mo bilingual
support in aost cases: just a migrant aide. Ome distiict did
not apply for eigrant funds. For students who do graduate,
Jittle help with post-secondary prograes.

Trained staff. Need certified bilingual teachers in each
district, Need to cossit basic ed. funds to bilingua)
prograes.

Discrisination. The truth hurts but we need to face it ond
change because the kids won't succeed. Probles is being dealt
with by denial and hope that kids will eove elsewhere,

Appropriate e2ryires. Once identified and placed, there are
no appropriate progries, Special ed prograss offered are not
appropriate for bilingual and LEP students, Sy-tial ed
teaching techniques are very good, but students need
instruction in basic skilly taught in Spanish. Rice to have
services without the label,
Bilingual classrooss. To identify and place appropriately,
need a teas to decide if child has a handicapping condition
or if LEP. Teas should represent special ed, bilingual, and
ESL. Bilingual classrooe would be a good place to observe
thild, After a tise of observing child, easier to decide if
he needs special ed or if his educational deficits are the
result of the language difference.
Wo basic edication funds. Migrant prograss are supplesental
yet this is the only appropriate service bilingual students
receive. Districts do not cossit basic ed funds for
appropriate servires,
Staffing. Trained staff for assesseent and instruction are
not in all districts, When bilingual staf{ are present, their
expertise say not be used in reqular classrooa.
Drop-oyts. Yery high. Students placed inappropriately in
special ed are awdre that they don't belong. 11 retained for
one year, 501 chance of dropping out; if retained for two
years, 951 chance of dropping out.
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(9

(10)

(1

Inforsants Training of special eduration a) Special ed. eligibility a) Parent participating in 1EP? Unique probless and iolutinns.
staft, based on professional judg- | b) How {requent?
aent? ¢) Accosodations,
b) Rationale.
Tribal None. Need sore inservice on a) Many school psychologists €) 1 recossend that accomoda- | 1) Cossunicalion. The key to success is cossunication betueen
Educator tribal education. Special ed. seen to feel it is tions be sade thiough the trides and school districts.
Regicnal could use sore paraprofes- isportant not to label Title V) paraprofessionals. | 2) Qrop-puls. Majority are dropping out. With pregnant eothers
sional/liaisons. Indian children. )f people don't know about about 301 drop out.

b) ) an not sure of the 3 culture they should 3) Alternative high schools on reservation. It is a viable
rationale. Fear of the always ask and never sake alternative because it gives thom support. So sany Indian
unknown. Dollars are an assusplions. adolescents cose frow dysfunctional faeilies.
issue in special ed. 4) Preschool, Must begin early and address needs of fasily and

child, Parents not aware of services available. Need prograss
for non-special ed. “at risk® children, too.

5) Need certitied alcohol counselors. WV Indian College is
training these.

6) Parenting as Prevention Progras. Provides historical

perspective on the ispact of policies Jike boarding schools
and the resulting dysfunctional fasilies. This historical
aspect is isportant for those educating Indian students.
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