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Educational innovations come and go, but teachers are
cternal. Teachers are the ones who remain in the schoois after
clected officials, school superintendents, board members and
partners from business have all had their say and departed from
the scene. It is the teachers who know the schools best and,
finally, they are the ones who niust make education work.

Altogether, there arc 2.6 million teachers in the nation’s
clementary and secondary schools, a veritable army of men and
women who struggle every day to make learning a reality for
45 million children. Itis a job largely without recognition and
in which the rewards are derived mostly from small personal
satisfactions.

Teachers represent a cross-section of abilities. Like most
oceupations, teaching has a mix of the good and the bad—stellar
performers who make the moon and the stars dance in their
classrooms and simply swful teachers whoought to find another
form of livelihood. Most teachers, like most people in any
career, are somewhere in the middle.

While various surveys from time to time comment on the
attitudes and experiences of teachers i general, seldonvare the

very best teachers, the creme de i creme. the subject of a
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report. Until now, exceptional teachers have not had the oppor-
tunity to sing their own song. Their voices have been subsumed
within a larger chorus.

This report is different, The opinions and experiences
reflected here are exclusively those of exceptional teachers,
chosen in a national competition called Thanks To Teachers.
By being singled out and given attention, exceptional teachers
are put in a position to exert their own special influence over
educational policy. Further, their views can inspire colleagucs,
providing insights that might enable ot™er teachers to scale the
heights and emulate the very best pract: 2.

Itis vital, after hearing from most othe: : who have opinions
about the schools, that Americans learn what a group of the
nation’s best teachers think about the public and nonpublic
schools ire which they work. Their views certainly ought to
carry great weight with policymakers and with any private
citizen who wonders about what highly-informed insiders think
is needed for school improvement.

This report is based on information gathered through in-
dividual interviews, a poll of 230 exceptional teachers by the
Gallup Organization, a day-long symposium in Washington that
brought together many of the teachers, and a perusal of lengthy
nomination files that were produced in behalf of each of the
sclected teachers.

The 115 finalists were chosen from among 20000 nominees
ina recognition programsnonsored by Apple Computer Ine.,
the National Foundation for the Improvement of Education
(NFIE), the National Alliance of Business (NAB) and Group
W Television. Apple provided much of the financial backing
tor the competition, NFIE was the educational consultant, NAB
identified organizations in cities around the country to coor-
dinate the nomination process and Group W enlisted television
stations in 23 broadeast arcas to publicize the competition in
order to attract nominations and give attention to winners.

These are teachers who have demonstrated  initiative,
creativity and an exceptional degree of professionalism,

[n certain ways, exceptional teachers are no different trom
other teachers. They share the concerns of all teachers about
heing asked to teach so many children that they cannot give cach
of them sufficient attention Also, like others, they feel that
working conditions are inadequate and that there is never
enough time to do all they would like to do as teachers.

Where they start to diverge from other teachers is in their -
dedication. Exceptional teachers tend to be extremely hard-
working and highly conmitted. And they always seem willing
totake on additional tasks —even though they are already among
the busiest teachers. There is no naivete here. Exceptional
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teachers know what they are getting into. They are, predomi-
nantly, veterans of many years in the classroom.

Giventheir lengehy experience in a job of continual frustra-
tions, exceptional teachers might be jaded, but this is not the
case. It is possible to say. without being banal, that these are
icachers who aelieve in children. They continue to hold high
expectaticis for students no matter how formidable the obsta-
cles and they are very interested in doing what they can to fortity
the fri: gile egos of those students,

Where other teachers might give up and svrrender to over-
whelming odds, they persevere, They are the idealists, dreamers
who paradoxically are rooted in teality, men and wonien who
never cease to imagine somtething better.

Some other teachers might say they selected the career
becausc of the frequent vacations and the steady employment,
but 88 percent of exceptional teachers say they teach because
of the gratification they get from making adifterence in the lives
of students. In fact, 100 percent f these exceptional teachers
believe they can make a difference in their classrooms and 96
percent believe they can make a difference in their sehools.

A widespread factor in the success of exceptional teachers
is the opportunity to work in buildings with supportive prir -
cipals. Many of these teachers speak of their principals as “ena-
blers,” bosses who clear away the underbrush of regulations
inordertoletteachers “nd their way through difficult terrain.
Exceptional teachers often say that they enjoy the luxury of not
having to exhaust themselves fighting obstinate principals. This
is significant because there is no telling how mary more excep-
tional teach=rs there might be if more teachers worked in set-
tings in which they were “enabled™ to realize their full potential.

A commor attribute of exceptional teachers tends to be asser-
tiveness. Fromal that they report about themselves, they are
ready and willing tract foreefully, if necessary., to get what they
consider necessary for their students. They are not reticent
about their beliefs ard want to be consulted by supervisors and
policymakers whe are weighing measure  that affect education.

There is a popular image of the gifted practitioner working
in splendid isolation, but these exceptional teachers hive dis-
tinguished themselves by reaching outto collaborate and torm
pa-tnerships wherever they can—with other teachers, parenis
and all sorts of peopie and agencies outside the school. Ip fact,
Thanks To Teachers deliberately sought such teachers so tho.
the value of partnerships could be unde~ cored.

The exceptional teachers featured in this repost showed an
uncanny ability to work with colleagues inorder to learn some-
thing r..w or to pool their abilities. They fought off the 1sola-
tion that so otten undermines the efforts of teachers.
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No single teaching style appears to bind exceptional teachers.
Some are traditional and some are non-traditional in their
approaches. They are tound in all grades and in all subject arcas
in elementary schools and secondary schools. Some belong to
the National Education Association, others to the American
Federation of Teachers and still others to no teacher organiza-
tion whatsoever. Almost all, however, seem more receptive than
most teachers to the idea of students learning through
experience, both inside and outside the classroom. They appear
to have great confidence in their ability to deviate from the text-
book and find alternative ways for students to learn.

Exceptional teachers are risk-takers, iconoclasts who dare
todiffer and attempt what others haven'ttried. Theirplea is that
more teachers take risks in behalf of better education and devi-
ate from the norm it it looks like it will be productive.

Ultimately. though, every teacher, regardless of ability, is
affected by the same societal influences that reach into the
schoolhouse. There is no way for eventhe best teacher to insu-
late the classroom from the problems that roil a troubled out-
side world. But a demanding public is reluctant to recognize
and make allowances for the impact of societal pressures on
education.

An exceptional teacher of science at a junior high school in
Ancherage, Alaska, smarting from the criticisim she hears from
the outside. put it this way:

“A major issue in public education today is the general lack
of public support. The messages come from a variety of
sources. We are inundated with statisties from studies compar-
ing Amcrican test scores with those of other industrialized
nations. In nearly every case we are found lacking. Whatis often
not reported are the variations of the size and makeup of the
tested populations. The vast cultural diversities of the Ameri-
can population, as compared to Japan's for example, are sel-
dom considered. Schools are held responsible for a plethora
of society’s ills. We are an casy target. It seems to be in vogue
to denigrate our education system. Time after time I read arti-
cles which headline some negative aspect of a situation when
there are many more positives.”

Despite the criticism and the difficulties it is the hallmark
ol exceptional teachers that they do not despair. They believe
that they can influence change. they want totake on even more
of the responsibility for improving schools and they like what
they have chosen as their life's work.

“INo matter how trite and worn the phrase may be, | truly
behieve that teaching is one of the noblest professions.” said an
clementary school teacher in Scottsdale, Ariz. “For it is in
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teaching that one can truly make a difterence in not only a
child's life. but in our future as well.”

The vision of better education that these exceptional teachers
offer is one that is within reach of the nation. Their excellence
allows them to sce the problems and propound the solutions
as unly successful experts who have spent years in the presence
of tens of thousands of children can do.

What is needed by the rest of society is the will and the com-
mitment. This carefully-drawn blueprint for educational
improvement—traced from interviews, group deliberations,
survey responses and nomination forms—consists of the fol-
lowing recommendations:
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VOICES

FROM THE
CLASSROOM

I
The Teaching Profession

1) Standards for teachers should be raised
sothat quality is stressed atall points—from
the time undergraduates enter training pro-
grams through the licensing and during a
teacher's entire carcer—with able veteran
teachers having major roles in judging
others.

2) Work schedules of teachers must be
changed to atlow time to overcome the iso-
lation that separates teachers from cach
other and from fresh ideas.

3) Teachers should be puid better and have
access to an array of services and support
staft that enable them to work more effec-
tively.

n
The School

1) Site-based management should be en-
couraged so that those associated with each
school make basic decisions about its oper-
ations.

2) Greater flexibility is needed in schools
and inclassrooms so that the organization,
schedule, curriculum and teaching methods
can more readily be adjusted as teachers see
fit, especially to let them take more risks in
behalf of better education.

3) Smaller classes are essential if teachers
are to be able to give individual students the
attention that they need and deserve,

4) More varied forms of assessment are
required to break the tyranny of norm-
referenced. standardized tests that drive the
curriculum in undesirable directions.

5) Theinfluence of textbooks on the cur-
riculum should be diminished by teachers
who make greater use of other Kinds of
baoks. materials. technology and experien-
tal cducation to provide students with
learning that is more connected to the real
world.
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EXCEPTIONAL
TEACHERS

1) Teachers should pay closer attention to
boosting the self-esteem of students and, at
the v eme time, motivate them o meet
high. expectations.

2) Students should be led w0 assume
greater responsibility for their own learning
so that they come to recognize the control
that they have over the outcome of their
education.

3) More emphasis in every subject must
he put on heiping students become critical
thinkers who can reason and  solve
problems.

4) High priority must be given to teach-
ing students ot all ages to acceptand carry
out cavic and socitl obligations,

SPEAK B

v
Reinforcing Education

1) Links must be forged between schools
and social service agencies to better serve
childrenand their families by addressing the
wide range of needs that affect the academie
performance of students.

2) Schools must work closer with the
home so that parents feel more connected
to the education of their children and are
more able to underpin the process,

3) Schools should expand and sirengthen
their ties to business, to policymakers and
to the general public, starting with pro-
grams to invite leading citizens to “shadow™
mdividual teachers through the workday.
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The
Teaching
Profession

1 m Standards for teachers should be raised so that qual-

ity is stressed at all points—from the time undergraduates
enter training programs through the licensing and during
a teacher’s entire career—with able veteran teachers having
major roles in judging others,

This is an era of school reform and restructuring. but ulti-
mately schools will be no better than the teachers who work
in them.,

Education will not fulfill its potential unless sufticient atten-
tion is given to recruiting the best candidates into teaching,
preparing them well, weeding out those who do not show sufti-
cient promise and helping teachers perform at high levels
throughout their careers.

Exceptional teachers believe that school improvement de-
pends on bolstering procedures for inducting new teachers,
which 93 percent of exceptional teachers believe should include
d one-year internship under the tutelage of mentor teachers.

Furthermore. exceptional teachers are concerned about what
they believe to be a small portion of colleagues who are not per-
forming well. Although three out of four say that hardly any
teachers in their schools are incompetent. more than half of the
respondents say thatat least some teachers in their schools are
“burned out.”

This is not a paradox. Exceptional weachers believe, by and
large. that America is blessed with anable teaching foree, but
they recognize that the work of somie teachers—whom they call
“dead weight”"—is a problem. There is a sharpened awareness
among good teachers that poor teachers tarnish all teachers,
as evidenced by the opinion of the teachers that architects, ac-
countants, lawyers and dentists all command more respect than
teiachers.

In expressing discomfort with teachers whose work is sub-
par. the best teachers increasingly endorse the idea of peer
review, which until recently was anathema to all teachers, Ex-
ceptional teachers say that they are ready to play a larger role
in maintaining the standards of their profession. They would
fike to share in the process, all along the way, of making deci-
sions about the suitability of candidates tor teaching and about
the work of colleagues. Sixty-six pereent say that peer review
ofteachers by other teachers would be very uscfuland another
29 pereent say 1t would be somew hat usetul.

Eaceptional teachers would like to see better on-going profes-
stora] development for experienced teachers and are ready to
contribute to that process, as well. They respond positisely to
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the growing interest in giving the best teachers some respon-
sibility for the continuing education of their colleagues, a kind
of teachers-teaching-teachers approach. This approach would
place in the hands of exeeptional teachers more of the authori-
ty for upgrading colleagues, instead of « Aferring to outside ex-
perts, as has often been the case in the past.

2 m Work schedules of teachers must be changed to allow
time to overcome the isolation that separates teachers from
cach other and from fresh id s,

Teachers, unlike those in many professions, work on their
own and largely out of view of colleagues. Not only are they
seldom observed by fellow teachers, but they @lso infrequent-
[y see other teachers perform their work. Schoolteaching is a
lonely and demanding task that is diminished by lack of con-
tact with other adults and by insutfici. nt information about how
others do their jobs. The possibilities of collegiality are un-
dermined.

Even esceptional teachers, who tend to be more involved in
professional activities than most other teachers, are cursed by
isolation. They want more time to meet with colleagues, to plan
with them, toobserve other teachers at work and to attend con-
ferences away from the building during the school day. Teachers
will do their jobs better and students will benefit when teachers
are notsocutoff fromeach other. "When there is no open line
of communication between teachers you become isolated and
sometimes inetfective.” says a special education teacher at a
muddle school i Dallas.

Exceptional teachers want *heir work to be more of a teans
activ ity o which they share assignments and help each other
with ideas. More than halfsaid in the poll that they would prefer
bemng part ot a team. What many of the clite teachers have in
common is the extent to which they already are collaborating
with colleagues on projects, an approach that apparently helps
make them as good as they are.

Among those selected for the Thanks to Teachers group were
many Who work closely with volleagues. In an cizmentary
school in Phoemv. for instance, teachers have beenable tocol-
laborate to develop aspecial prograni for 225 at-risk students.
“The problems that we had to overcome,” says the exception-
al teacher who headed the team. *were in agreeing on the to-
cus of the curriculum, addressing difterent learning styles and
deternuming the physical set up of the program.”

What s needed s anew conception of teaching that allociates
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time difterently and recognizes that teachers are working even
when they are not with students. More than eight out of 10 ex-
ceptional teachers consider the lack of time to prepare for class-
es to be a barrier to etfective teaching. Anexceptional teacher
in Mesa, Ariz., who works with gifted children in an elemen-
tary school, taking a difterent group cach day of the week, says
that ““time™ is the greatest obstacle she faces. **Tlove my job.”
she says, “but I work long days, weekends and nights. There
is no such thing as even a half-hour for lunch.”

If teachers are going to function as members of teams, then
schools must create schedules that give teachers more time away
from classrooms and, concurrently, administrators must be
sympathetic to the needs of teachers to interact with colleagues.

Some exceptional teachers are already thriving in such set-
tings and models exist for other schools to follow. *If I need
to meet with a business representative or the science teachers
need to help students witk their Future Fair projects, our
prinicipal gets class coverage for us.” says a middle school
teacher in Upper St, Clair, Pa. “If T tell the superintendent that
I need to meet with a teacher in Harrisburg concerning a
project, he gives his consent to the trip. Itis a professional and
energizing atmosphere.”

3- Teachers should be paid better and have access to an
array of services and support staff that enable them to work
more effectively,

Teachers are professionals who are expected. as part of their
regular work, to spend valuahle time hanaling tasks that could
be ably done by aides and paraprofessionals. Every time a
teacher is assigned to lunch duty, hall patrol or bathroom
monitoring itis a waste of a resource. About six out of 10 ¢x-
ceptional teachers say that having to perforim nonteaching tasks
in the way of cffective teaching.

The story is much the same when it comes to support sery-
ices. Teachers rarely have clerical assistance and often they must
heg or cajole just touse the copying inachine. They spend con-
siderable amounts of time trying to accomplish clerical tasks
that rob their students of their attention. Overwhelmingly,
cxeeptional teachers say it would help them do their jobs a great
deal better if they had ready aceess to copying machines, com-
puters and clerical assistance.

People outside schools usually have no idea of the extent to
which unrcasonable working conditions detract from the
morile and effectiveness of teachers. Exceptional teachers are
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not moaners. They usually work hirdest and complain least:
62 percent say that teaching turned out to be harder than they
thought it would be.

Nonctheless, they persevere. but they feel insutticiently
appreciated and their perceived lack of status begins with a
salary that they consider too low. On average. American
teachers are paid $31,.000 annually. In some places in the coun-
try experienced teachers who are single parents have salarics
s0 low that they receive food stamps for their tamilies. Eighty-
five percent of exceptional teachers maintain that salaries are
not adequate to attract talented teachers into the profession and
almost as many think that current salaries are inadequate for
retaining talented teachers who are already in the schools.

No one enters teaching expecting to make a great deal of

money and, for younger teachers, the job no longer has even
the assurance of lifetime employment that itonee did. Yet. given
the tribulations of teaching and the competition of job offers
in other oceapations, society should be grateful for the teachers
it has. A higher salary is part of what exceptional teachers see
as crucial to conferring greater respeet on them and giving them
& more reasonable standard of living.
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1 m Site-based management should be encouraged so that
those associated with each school make basic decisions
about its operations.

No one knows more about what occurs in classrooms than
teachers and yet they must frequently defer to others when it
comes time to set policies atfecting classrooms. Exceptional
teachers crave the opportunity to have more to say about how
their schools are run. They are full of good ideas and brim with
enthusiasm. They are prepared to take greater responsibility
for managing education,

Some observers see school-based management as a power
struggle, pitting administrators and school boards against
teackors, This, however, is not what exceptional teachers have
inmad. What is at stake tothem is the wisdom and practical-
ity of the process of arriving at decisions that affeet teaching
and learning. It makes little sense to teachers that those who

" are further away from students than they are determine what
15 best for students—and often do so without consulting
The SChOGl teachers.

Survey results undersceose the desire of exceptional teachers
to contribute more extensively to school management. Ninety-
six pereent of them urge that the role of teachers in setting poli-
cies be expanded. A high school English teacher in Scottsdale,
Ariz.. for example, believes that if teachers are given the oppor-
tunity to try to solve educational problems through school-
based management the teachers will then have more of a vested
interest in finding solutions,

This is not to say that exceptional teachers see themselves
as impotent under current ciretmstances, Perhaps because they
arc ableand assertive, they already wield more power than most
teachers, some of whom would preter only to teach and toleave
decision making to others. As itis, 39 pereent of exeeptional
teachers say they have a greatdeal of influence over school poli-
cies and another 48 percent say they have a tair amount of
influence.

[tmay be. though, that much of the influenee of exceptional
teachersarises out of mformal arrangements that give themlee-
wity that comes i recognition of their considerable ability, This
is not the same as formalizing mechanisms that assure their
input into deciston making and that is why teachers think that
1S now time to take that step.

2 m Greater tlexibility is needed in sehools and in elass-
rooms so that the organization, schedule, curriculum and

_
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teaching methods can more readily be adjusted as teachers
see fit, especially to let them take more risks in behalf of
better education.

A main reason why exceptional teachers want school-based
management is because they think that such an approach may
render schools more flexible, Right now, it seems to the teachers
thatthere is not sufficient latitude to provide education in ways
that are responsive to the individual needs of students.

Exceptional teachers, confident in their abilities, want to be
treeto improvise in order tochange the length of periods, veer
off trom the required curriculum and vary their methods of
instruction. In other words, they think their students would be
better served if they, the teachers, could take some risks in
behalf of learning.

A second grade teacher in Buftalo, NY. says she was form-
erly afraid to take risks and was gratified by the reception her
ideas received onee she decided o take chances and introduce
new approgches to help her students learn to be better writers.
“Fam fortunate to work with a supportive administrative <taft
thathas given me the flexibility to try out new ideas.” she says.
“As 1 become more involved in collaboration with other
teachers | Thecome more willing totry new ideas and more will-
ing to take risks.”

One way that exceptional teachers distinguish themseives
fromcolleagues is by their audacity and daring, stepping away
from the crowd and undergoing some inconvenience to adopt
or adapt teaching methods or the content of lessons,

“An outstanding teacher takes risks.”” says a high school
teacher of handicapped students in California’s Fremont Union
HizhSchool District. *He gives himself and the students per-
N sson to niake a reasonable number of mistakes and turns that
intod learning experience, listens and observes more than he
talks. learns from students. parentsand the community, and hs
respect tor the individual student and. most importantly, for
hitmselt.” This is a teacher, who despite the initial resistance
of those who thought he was expecting too much of handicapped
students, helpe.orgamze them into purposetul vocational pro-
grams in which rhey were to learn to make a hiving in food serv-
e or lawn nauntenance.

Many teachers across the country, however, break from the
status guo with trepidation because they are afraid they will be
scenas threats by both administrators and tellow teachers, w ho
are comtortable with the famifiar —cven when it is not work-
ing well tor students. Schoolsare wmong society s most unbend-
ing institutions. Anadult of any age could walk into 90 pereent
of the nation’s classrooms and find the content and mode ot
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instruction unaltered from the time he or she was in school. Tra-
dition has its place, but exceptional teachers maintain that there
is enormous room for improvement that is not being realized.

At least six out of 10 of them want more input in which niatters
such as allocating school funds, designing curriculum, select-
ing principals, choosing books and instructional materials,
determining salaries, promoting students and making up sched-
ules. Schools would very likely change for the better if excep-
tional teachers got more control,

People work more effectively when they feel a sense of
ownership, when they teel that they are not simply toiling in
cirenmstanees that have been thrust upon them. Schools cut
themselves off trom a great deal of wisdom when teachers,
especially the ablest ones. are limited to doing the bid.irag of
others and their ideas are not taken into consideration.

3- Smaller elasses are essential if teachers are to be able
to give individual students the attention that they need and
deserve,

Rescarchers have failed to establish an optimum class size
for all groups of children, butcommon sense indicates that stu-
dents do not thrive when there are too many of them in a class.
Interaction between teacher and students sutfers. Class size
is: major issue in Utah and many other states,” says an elemen-
tary school teacher in Salt Lake. “Although several studies have
indicated that this does not have an impact on learning. my ex-
perience indicates that itean have a great impact on the overall
experience.”’

Too many students are ill-served by being cramped into
classes in which there are simply too many of them for teachers
to provide much individual attention. Exceptional teachers are
cognizantof this problem and seven outof 10 cite large classes
as a burrier to effective teaching.

Exceptional teachers are perhaps more skilled than others
at coping with oversized classes, but it even they are worried
about the impact of class size onlearning then inigine how less
able teachers feel.

4- More varied forms of assessment are required to
break the tyranny of norm-referenced, standardized tests
that drive the curriculum in undesirable directions.

The kinds of tests generally used o assess students in elemen:
tury and seeondary schoolsare based on the acquisition of nar-
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row skills that represent only a simall portion of learning. Often
the tests are constructed in ways that do not encourage or reward
students for imaginative reasoning.

Furthermore, since the “norm’ of the test is the point at
which a “standardized™ sampling of students is evenly divided
between those who are supposedly above average and those who
are below it, this kind of test by definition is one that halt the
students ina representative sample are meant to **fail " no nmat-
ter how much they know. And the method of scoring these tests
is st.ch that the differenee of only a few right or wrong answers
can make it appear as though there are enormeous differences
among students.

Not surprisingly, exeeptional teachers are seriously disen-
chanted with norm-referenced. standardized tests. They com-
plain that instruction is driven adversety by the need to raise
test scores. Only half of exceptional teachers consider scores
on such tests as usetul even for telling how well teachers are
doing. The amount of instructional time spent preparing stu-
dents for the tests is not necessarily productive inhetping young
people become eritical thinkers and problem solvers since the
tests frequently do not measure some of these most important
attributes.

There is adilemma here. Toaceede to the influence of norm-
referenced, standardized tests is to surrender a portion ot a
child's education to performing well ona test even it does not
p.romote proper fearning. Notto do this. though, is to make it
appear that students and their teachers are unsuceessful. Exeep-
tional teachers, who perhaps understand and deplore this
dilemma more than their peers, want to break the shackles that
bind thoem teaasteful modes oi instruction.

In part, the school reform mosenment has beenaimed at niak-
ing education more accountable. A major way that this goal has
been purused has been through increased testing. In fact, 78
percent of the exceptional teachers believe that the emphasis
cnstudents standardized testscores has inereased during the
a0 vears, aperiod during which the majority of the teachers
sy they have telt pressared by principals and administrators
to spend more time preparing students tor the tests.

And justabout an equal portion of exeeptional teachers main-
tun that this trend has been accompanied by lessened empha-
sison teachimg students te perforni i was s that do not so casily
fend themselves o measurement, as, for example. reasoning
abilities. More than halt ot the exeeptional teachers consider
standardized tests a bartier to etfective education.

Exceptionad teachers do notdispute the need o assess stu
dents and hold schools accountablie. But they wantafternatinve
methods of assessment. procedures not as constraining on the
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curriculum. They would like to see more assessment that is
based on actual performance such as portfolios of students'
work. Also, they propose using more essay examinations
instead of multiple-choice and short-answer tests. Exceptional
teachers favor criterion-referenced tests that indicate whether
Or not youngsters can carry out certain tasks instead ot the norm-
referenced. standardized tests that rank students.

5! The influence of texthooks on the curriculum should
be diminished by teachers who make greater use of other
kinds of hooks, materials, technology and experiential edu-
cation to provide students with learning that is more con-
nected to the real world,

Exceptional teachers feel unduly constrained by curriculum
mandates that rely disproportionately on textbooks. For one
thing, textbooks sometin'es are not interesting and, for another,
teaching can be enhanced by skilled teachers who are free to
introduce students to a variety of matcrials and even draw on
resources outside the school building. »In the sciences. and in
particular in physics, things are ~hanging so fast that a textbook
is anywhere from 10 to 20 years out of date as it reaches the
students as a brand-new book.™ says a New Jersey high school
physics teacher, perhaps exaggerating for effect.

Yet. directives of school systems often dictate that certain
information in textbooks must be covered and then tests are
geared toward ascertaining that teachers did, indeed, wach the
miterial in the textbooks. Teachers who are cunous and crea-
tive and seck to inculeate these same qualities in their students
sometimes want to supplement or altogether by pass textbooks,
letting students, for instance, u- ¢ actual original writings of
authors, which textbooks may omit or only excerpt.

A science teacher atahigh school in Chapel Hill, N.C. goes
well beyond textbooks to create an environment in her cliss-
room that she says “invites students into the mysteries and
excitenient of fearning brology.” Her room, replete with snakes,
hzards, rodents, inseets and aguatic creatures, is aplace where
students congregate mtheir tree time before school, atter school
and during lur - They hold the animals, cagerly clean the
cages and bor ks from her extensive personal library.

Atamiddle school in Rex. Ga., a social studies teacher, who
wanis her students to understand bow the past influenced the
present. takes students out of the classroom onto the school
grounds, where they conduct an archeological dig. This hap-
pens after the stadents rescarch the site, design a hy pothesis,
choose i site tor excavation: collect tols and set up rules for
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the dig. This year. seeking evidence of the farm that once
occupied the site. the students uncovered anold churn, a picce
of a dinner plate and other “artifacts™ that they displayed.

Teachers recognize the need for experiential education and
for good alternative materials, but often find that they can obtain
them only by paying out of their own pockets, an insulting and
prohibitive activity. More than three-quarters of exceptional
teachers say they have insufficient funds for supplies and
materials. A survey by the Carnegie Foundation for the
Advancement of Teaching revealed this year that the average
teacher spends about $500 a year of his or her own money in
behalt of students.

Also, good teachers increasingly make use of computers and
other forms of technology in all suhjects—even if not called for
in the ofticial lesson plun—to embellish lessons and to allow
students to create their own learning opportunities. In Mem-
phis. an clementary school special education teacher says she
has “opened a new world™ for physically-impaired, non-
communicative students. who for the first time—using
speciatly-adapted computers—are able by themselves to write
their own names.

But many teachers say they are thwarted by shortages of com-
suters. And, sometimes when the computers are available,
suitable software cannot be had or teachers cannot get sufti-
cient training ta learn how to make use of technology. In fact,
72 pereent of exce ptional teachers say that the lack of technol-
agy equipment is a barrier to their ability ta teach and 71 per-
cent say that they are similarly hindered by a lack of training
in technology.

Students sometimes learn most fram what they experience
first-hand and teachers would like to provide students with more
experiences, both inside iand outside school, but they are limited
by both funds and school policies. Thus. students who will live
the overwhelming portion of their lives in the 21st century are
torced toendure their schooling in ways that inadequately equip
them tor the world of the future.

Many exceptional teachers have established links beyond the
school to get students in the community to enhance their learn-
ing and connect them to the world. A high school science
teacherin Quitman, Ga. takes her students inacourse in anat-
omy and physiology into hospitals in the community a they
move through the units, studying ditferent parts of the body.
In an elementary school in San Jose. Calif', a teacher has
tormed a Young Astronaut Program through which scientists
visit the school. teachers meet monthly for science workshops.
students take field trips and weekly gatherings of students delve
IO topies in aviation and acrospace.
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1 m Teachers should pay closer attention to boosting the
self-esteem of students and, at the same time, motivate them
to meet higher expectations,

Teacher after teacher at a meeting in Washington that brought
together exceptional teachers from around the country spoke
of the need to raise the self-esteem of students. They said that
unless students teel good about themselves they are not apt to
try as hard as they might,

Students who have confidence in themselves are more like-
ly toenjoy school and to want to be a part of it. All too many
children never exhibit such an attitude. Inthe carly elementary
grades they go through the motions of being students because
they are dependent on adults. But when they grow older and
more independent they start resisting school, coming in tardy.
cutting school and—as soon as they are old enough—dropping
out.

I" Some observers are inclined to scoff at the notion that it is
up to the school to entice students to attend aud to achicve. In
StUdents an ideal world. these critics might be right, but when children
have nothing in their lives outside of school that orients them
toward academivs then the school must make itselt appealing
or run the risk of losing the youngster.

Exceptional teachers say they are willing to take steps to moti-
vate studenis, even though they wish that more students were
sclf-motivated. These are the teachers who are most likely to
givethe extra time. to lavish the added attention, to do whatever
it takes to get a child turned on to school.

A physical education teacher inan elementary school in St,
Paul, Minn. has organized disabled students into a team to com-
pete in wheelchair basketball, which he says has raised their
self-esteem enormously. A music teacher in an elementary
school in Washington, D.C. orgianized homeless children into
singing groups that she said stressed confidence and success.
Andan industrial arts teacher inan elementary school in Detroit
taught his stadents to design, build and sail model yachts that
they entered incompetition, an experience that he said moti-
vated them to their maximum potential.

Freauently, a teacher must be willing and able to seta cer-
tain climate it students are to be motivated so that more ma
be expected of them. A high school science teacher in Floris-
sant. Mo, has runa scicace club for the last seven years in which
two or three dozen students dress up in colortul costumes and
travel o elementary schools to demonstrate tlashy experinients.
Notonly is the activity aimed at helping the high school stu-
dentsenjov scienee, but it lavs ancarly foundation for the youn-
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ger students in the audiences to be inclined toward science.

Perhaps it is because they expect so much of their students
that exceptional teachers are willing to work so hard to moti-
vate them. They believe that standards should be high for all
students and that many students who have not been striving will
exert greater effort when more is asked of them.

At clementary school teacher in Ashland, Mass. writesalet-
ter cach January to her students at home telling them and their
parcnts that during the next two months the youngsters will
spend a portion of cach day creating a poetry anthology around
atheme chosen by the student. She makes clear to the children
and their parents that every student is expected to become im-
mersed in poetry inorder to ferret out 20 favorite poems. Ulti-
mately, the child must accompany each poem with an
illustration and a written reaction and assemble the anthology
with a dedication page. a table of contents and a bibliography.

A high school Latin teacher in Orchard Park, N.Y. expects
her third year students—who already have risen to meet high
expectations simply by enrolling in Latin for two years—to
spend a week writing a seript for a historical or mythological
theatrical production that they present, in Latin, of course. to
younger Latin students.

2 m Students should be led to assume greater responsi-
bility for their own learning so that they come to recognize
the control that they have over the outcome of their
education,

Exceptional teachers want to nurture and support students,
but they do not want to coddle them. They want youngsters to
grow into sclf-sufticient learners who can pursue lessons on
their own. Students who feel somewhat in control of the learn-
ing situation are more tikely to believe in what they are doing
and to consider it important.

A high school English teacher in Fayetteville, Ga. tells her
students at the outset of every term that they have the right and
responsibility to decide tor themselves how much they want to
learn during the semester. 1 believe that a teacher is an ena-
bler who helps a student carn his or her own education.” says
this 16-year veteran teacher. “Frespect themand care enough
about them to let them make their own decisions about their
education. Onthe surface this scems as if Tam taking a big risk,
but | have honestly tound that when students finally realize that
learning is something that they do. not something torced on
them. they have aninvestment inthe whole learning process.”

The better the teacher, the more apt he or she is to want to
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be a facilitator of learning. instead of posing as the repository
of all knowledge. Many exceptional teachers do not want to have
to tell students everything worth knowing. They prefer that stu-
dents make guided discoveries for themselves, both alone and
in small groups.

Some exceptional teachers say they have found that cooper-
ative learning is a good vehicle for letting students assume more
responsibility for their own education. This approach calls for
students to work in teams in which cach member handles a picce
of the assignment upon which all of his or her classmates are
dependent.

It takes anable teacher to create circumstances that will allow
students to be in control of their learning. Such a teacher must
know how toactas a kind of coach who carefully observes and
selectively intervenes to help children stay on the track that leads
to healthy intellectual development. Students of all ages are
capable of being autonomous learners whether it is a first grader
tor whom play with blocks provides the foundation for learn-
ing about units of 10 or a high school student whose indepen-
dent rescarch skills lead him or her to discover the lessons of
buoyancy in a laboratory,

3- More emphasis in every subject must be put on help-
ing students become critical thinkers who can reason and
solve problems,

Exceptional teachers worry that students are net learning to
think critically. Almost three out of four teachers maintain that
the job that public education is doing in teaching complex
reasoning to students is only poor or tair. These teachers tear
thatanemphasis in education on right answers is not encourag-
ing students to streteh their minds to the fullest.

The shortcomings show up on examinations of the National
Assessment of Educational Progress that call for students to
solve multi-step problems in math or read for deeper meaning
in knglish or social studies. Also, the average score of students
on the portion of the Scholastic Aptitude Test that measures
non-mathematical reasoning declined this year to a pointas low
as itas beenin the last two decades. Teaching facts and basic
shillsis important, but it is not enough. Educators must recon-
sider the curriculumy and the ways in which it is taught.

Anelememary school teacher in Sewickley, Pa. incorporates
the need for deep thinking and problem solving into as much
work as possible. Frequently, students in her class are asked
to find refationships between two or more seemingly unrelated
subjects. They are encouraged to be creative and engage in
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brainstorming that will take them in many directions that would
not be traveled in the ordinary course of the lesson.

Some schools present specific instruction in thinking. Ata
middle school in Prince George's County, M., a teacher has
co-authored a manual for a program in the school that teachers
use in teams, focusing on skills involved in the thinking process.
Students work ir groups to apoly the skilis, approaching them
through a sequence of steps that they practice and then try to
use in their subjects.

Schools mustask students in afl grades to do more thinking.
This means more reading, more writing, more problem solv-
ing in mathematics. Exceptional weachers recognize this and
realize that they and their colleagues must assert leadership it
change is to oceur.

4- High priority must be given to teaching students of
all ages to accept and carry out civic and social obligations,

Exceptional teachers are ready and willing to help their stu-
dents become goad citizens., These teachers are concerned that
unless schools play a larger role in shaping the values of sty-
dents young people are in jeopardy of growing up on the fringes
of responsibility. The greatest worries of the public regarding
students have to do with drug use and misconduct.

Only 5 percent of exceptional teachers say that public edu-
cation is doing an excellent job when it comes to teaching stu-
dents 1o have a sense of responsibility. Forty-seven pereent
Judge the schools as good in this arca. 39 percent say the joh
being done is only fair and 9 percent say it is poor. Schools,
of course, are not insulated from she ills of the larger society
and this causes teachers to thin' - *he only protection with
which they can reasonably equip — dents is the safeguard of
solid values.

Many exceptional teachers try to engage students in projects
and activities that will cultivate the fundamenals of responsi-
ble citizenship. It is a matter of helping students become
“thoughttul and caring.” according to an clementary school
teacher i upstate New York. A high school social studies
teacher in Wextord. Pa., for instance. takes his students into
mental hospitals about 10 times a year to learn about mental
HIness and serve as volunteers to the patients, feading LROO stu-
dents to contribute 000 hours in service during the lastseven
yCars.

In Arizona, ahigh school social studies teacher has invols ed
his students annually for the last 12 vears ina tour-day ststew e
program to study issues of government in the state. Anothet
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exceptional teacher at the sane high school devotes consider-
able amounts of her time to advising members of the Student
Council, viewing her investment as an attempt to shape atti-
tudes that may last a lifetime,

An approach used by an elementary school teacher in North
Tonawanda. N.Y. is meant to teach social responsibility to chil-
dren by helping them see how they can behave in ways that will
lead adults to take them seriously. Students identity adults out-
side their family whom they admire and then write to themto
ask them to speak or write to the class about their jobs and their
lives.

Teachers such as these would like to see the school's influence
extend beyond the classroom to encompass the before-school
and after-school lives of children. The teachers are willing to
get involved in this way if it means helping students to turn out
“right.”

One way to cultivate caring among young people is through
service and growing numbers of teachers encourage and even
require students to join service programs in the community. fre-
quently in conjunction with a course. In Maontgomery County,
Md.. a high school English teacher has helped runa project
that gets students to serve in soup Kitchens, environmental
offices. shelters for the homeless, rehabilitation centers, homes
for the elderly and other sites. Many students continued their
wrvice even after the formal involvement through the school
ended.
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1 m Links must be forged between schools and social serv-

ice agencies to better serve children and their families by
addressing the wide range of needs that affect the academic
performanee of students,

Exceptional teachers worry that schools, at best, are able to
deal with only a small portion of the needs of children. These
teachers speak frequently of the “whole child.” and talk about
the plethora of physical, social and emotional needs of children
that go unmet even in the most caring school environments.
Eseryday. teachers see children who are hungry, children who
five in neighborhoods so dangerous that they are afraid to go
home and children whose parents have no time for them. Most
schools, s they are now constituted, are simply unequipped
to help such students.

“FHirmly believe that one of the most important issues that
weasteachers face today is the increasing need for the sehool
toserve as “home” for many of our children” said an elemen-
tary school teacher in West Valley, N.Y. *Many of the respon-
sibihties that onee belonged to the families now are expected
of teachers and schools. We, as teachers, must realize the im-
portant impact we have in this process and do our best to ful-
fill that need ™

The difficulties that complicate the education of some sty-
dentsare inextriciably wrapped into the fabric of family life and
cflorts toassist these children are apt to fail unless policies take
cognizance of parental circumstances. Despite the obvious
importance of academics, the suceess of education depends on
more than appealing to the intellect. An important advance,
exceptional teachers say. is the growing interest in providing
some soctal services in the school and making the school a
reterral center tor other sorts of services for the entire family.

One nuddle school math teacher in Houaton ook the leader-
ship i her school to torm a partnership with a family service
center that provided counseling in the school for students., These
are soungsters who the teacher says “are influenced by family
problems that present them from learning.” During the past two
vears, counsehing was given through the program for several
students who contemplated saicide. a student who watched his
mother mjectdrugs into her neck. for students who experienced
cestwithasteptather or older brother, students whose close
tricnuds died. students with alcoholic or abusive parents and stu-
dents who could notobtain immigration amnesty applications
bevause their parents could pot attord the cost.
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2 m Schools must work cioser with the home sa that par-
ents feel more connected to the education of their children
and are more able to underpin the process.

The link between how children are raised and how they do
in school is indisputable. Certain out-of-school experiences
contribute noghtily to scholastic achievement. For example,
children 1o whom books are read and who have the opportu-
nity to engage in rich discussion with adults are far more apt
to have good vocabularies and be strong readers.

Teachers can casily identify the students who have had the
benefit of such experiences, This does not mean that students
who have had less intellectual support at home are doonmied to
fail. but it is fair to say that school may be more difficult for
them.

Exceptional teachers are persuaded that the first step in
improving educational achievement is for parents to be more
actively committed to the schooling of their children. Almost
three out of four of the teachers say that lack of parental involve-
ment is a barrier to the teacher's effectiveness.

Until recently, the school seldom reached out to the home
and felt no obligation to do so. Increasingly, though. educators
recognize that by engaging parents and involving them in the
schooling of their children, the childrenare more likely to get
the kind of support that will help them succeed as learners. One
eaceptional teacher makes it a practive to send a newsletter to
parents, call them on the phone and even visit them in their
homes. “Students become more enthusiastic about learning and
are more disciplined when their parents are involved,” he said.

Mty exceptional teachers take similar approaches to reach
parents and they say they would like to see other teachers do
the same. A parentof a child inthe class of a teacher atan inter-
mediate school in Mt. Clemens, Mich. praised the teacher for
encouraging input from parents and for welcoming parents into
the classroom anytime they want to come. “Good communi-
cation between parents and teacher allows for a conaistent
approach toward the student, who is the real winner inasitua-
tion like this.” said the parent in writing a letter in support of
the teacher’s nomination for Thanks To Teachers.

“Parents as Partners™ is a program an by a Kindergarten
teacher in Cinnaminson. N.J. to unite the efforts of home and
whool. Parents are contacted personally, given an orientation
and then invited to visit the classroomto observe their childen
whenever they wish. She sends weekly reports to parents about
the progress of their children and about cach area of the cur-
riculum being covered. At the conclusion of the school year.
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parents are given activity packets so that they can pursue sum-
mer learning experienees with their children,

In Trumbull, Conn., parents of high school students were
Avited to study the same uniton America’s Progressive Era as
their children. The unit was team-taught by anelite teacher of
English and her colleague, a social studies teacher.

Another teacher, in Pittsboro, N.C., lures parents into her
elementary school by asking them to share their talents with
the students. For example, a nurse brought a skeleton at Hal-
loween and taught the children the names of the bones, a car-
penter showed the caildren how to build birdhouses and a
mother who worked at McDonald's asked the children to make
valentines in Februrary ithat she hung in the restaurant, “Rather
than removing parents from the educational environment, we
must adapt to char «es in family structures and schedules.” says
the teacher, who has spent 23 years in the classroom. “*Parent-
teacher communication must increase and parents must become
directly involved in teaching their own children on a daily
basis.”

3- Schools should expand and strengthen their ties to
business, to policymakers and to the general public, starting
with programs to invite leading citizens to *‘shadow®’
individual teachers through the workday.

Moust adult Americans are simply too far removed from the
schools, toodistant either to contribute to the well being of the
schools or to appreciate just how much is being asked of the
schools, The era has passed when the schools could expect to
carry out their role in isolation.

Educators need auies besides parents. Employers and agen-
cies inboth the public and private sector can provide resources
to cushion the schools. as well as more” support for students
and teachers. Exceptional teachers have taken the lead in form-
ing partnerships with business, higher education, community
agencies and other entities that might have something to ofter
the schools, Eighty-cight percent of then say they have formed
partnerships with members of the business community,

These teachers are entreprencurial and they welcome help
wherever they can find it. They say that this has meant money.
equipment. supplics and expertise that would not otherwise
have been available for the schools. Apparently. the support of
the principal is crucial ip such efforts, as 78 percent ot excep-
tional teachers credit the principal with giving a lotof helpand
encouragement for collaboration.

Ataschool in False Pass, Alaska that educates children from
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kindergarten through the 12th grade. a vocational teacher has
helped bring about collaboration with the outside community
thatis now a hallmark of the school. A local seatood company,
the major employer in town, releases one of its employees to
teach and coach at the school. The company also lets the school
use its shop for an engine repair class.

The value of ties with business was demonstrated in stunning
fashion to a foreign language teacher at ihigh school in Texas.
She tound that students resisted eivrolling in her Russian courses
because of pressure by parents and members of the commu-
nity who considered it unpatriotic for an American youth to
study a "Communist” language. It was only recently, afterlo |
business people whom she had cultivated endorsed Russian
studies, that enrollments started riving.

Exceptional teachers think that schools make a mistake when
they try to remain aloof from the public, They especially want
leaders in business and governiment to know more about the
difficulties under which schools labor. They think that the role
of the schools would be better appreciated and teachers would
be more respected for their contributions if influential people
got into the schools to see first-hand just how much is being
asked of the school. One idea that exceptional teachers have
is for the creation of "*shadowing™ programs through which
leading citizens would regularly be assigned to spend time in
school observing good teachers at work.

Ultimately, it is the hope of exceptional teachers that the pub-
lic will come to a more thorough understanding of what is
involved in the day to day operation of the schools. The teachers
thiuk that inevitably such a realization would lead to teachers
being asked more frequently what they think should be the
direction of public policy that affects education. Also, the
teachers say that it is necessary to bring more people closer to
the school, whether or not thy have children enrolled. because
this is a way for everyone to feel that they have a stake in the
schools.
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Eleanore Zurbruegg of Memphis
Karen S. Anderson of Memphis

From Minneapolis/St, Paul, Minnesota:

Rebecca Sauser Christopherson of St. Paul
Linda Devitt of Morris

Pamela Foster of St. Paul

Frederick 1. Johnson of St. Paul
Kathryn Margraf of Spooner, W1

From Philad-Iphia, Pennsylvania:
Marie Kanalas Bogle of Philadelphia
Judi Harris of Elkins Park

James R, Kelly of Heightstown
Jacqueline Minniti of Philadetphia
John M. Petronglo of Mount Holly. NJ

From Phoenix, Arizona:

Julianne M. Berkel of Scottsdale
Laura Brakney of Mesa

John Calvin of Scottsdale
Garthanne deOcampo of Phoenix
Kathleen M. Wiebke of Scottsdale

From Pittsburgh, Pennsylvania:
Milana K. Bizic of Sewickley
Sandra Lee Graham of New Castle
Patricia Palazzolo of Upper St. Ctair
Joyce Royster-Fullum of Pittsburgh
Robert 1. Will of Wexford

From Raleigh, North Carolina:

Millie Baggett of Pittsboro
Julia A. Cazin of Raleigh
Nancy Robb Cope of Raleigh
Judith D. Jones of Chapel Hill
Cleo A. Saffoc of Fayetteville

From Sacramento, California:

Jim Carvalho of Orangevale

Susan E. Laskey of Orangevale
Jayne Marli.k of North Highlands
Michael J. Blake of Grass Valley
Violet G. Boland of Modesto

From Salt Lake City, Utah:

Jay M. Cottam of Salt Lake City
Barbara A. Lewis of Salt Lake City
Barbara M. Naanes of Salt Lake City
Kathryn A. Taylor of Toocle
Brandon Thacker of Bountiful

From San Fransisco, California:
Dianc A. Bridger of Sunnyvale
Bruce A. Kennedy of Oakland
Barbara Ranclletti of Hayward
Murc E. Roth of Cupertino
Juanita A. Ryan of San Jose
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From St. Louis, Missouri:
Joyce A. Giger of St. Louis
Suzanne E. Grade of St. Louis
James C. Harpel of St. Louis
Linda M. Kralina of Florissant
Gary Swalley of Edwardsville

From Tallahassee, Florida:

Gregory L. Brown of Tallahassce

Sheila Farrell Bullington of Thomasville
Judy H. Holwell of Quitman

Connic O. Walberg of Tallahassee
Queen Webster of Crawtoraville

From Washi ston, DC.:

Anne Catharine David of Alexandria, VA
Eleanor Marie Fowler of Washington, D.C.
Rebecea AL Lewis of Capitol Heights, MD
Donna S. Mason of Washington, D.C.
Susan King Rybuck of Bethesda, MD

THANKS TO TEACHERS was first
initiated as a pilot program in Fort Myers.
FL. The partners wish to thank those
teachers for their leadership and excellence,
They are:

Georgia Brown
Jan Cook
Robert Fiin
Amy Fijan
Ken Wright
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The energy, enthusiasm and expertise of many other individuals made it possible for
these exceptional teachers to be heard. The partners acknowledge with gratitude the
following individuals and organizations for their invaluable contributions to the activi-

ties which made this publication possible:

Apple Computer, Inc.. national sponsor
of the program and report, recognizes John
Sculley, chairman and chief’ executive
officer, for his vision, and Bernard Gifford,
vice-president of education, for his lcader-
ship in making the program possible.
Hundreds of Apple employees participat-
ed to make this program successtul under
the guid
K-12 1 - 'oteamincluding Bar-
bie O'Con~ . a2 Seip. Patty Walters,
Sandra Bateniee Mary Fallon, the regional
public relation: managers and 23 project
champions.

The National Foundation for the
Improvement of Education (NFIE) for
providing the substantive Ieadership and
coordination which culminated in the
development of this report. particularly
Donna Rhades, who guided the effort with
initiative and wisdom, and Zonald Rollie,
who coordinated the Thanks To Teachers
program for NFIE, including the Sympo-
sium, and Kim ™ ry who provided sup-
portive assistance when it was needed.

Group W Brow. _asting recognizes Burt
Staniar. chairman und CEO and Thomaus
Goodgame, president, for their leadership.
and Debra Zeyen, vice president for her
vision in developing the project.

Instrumental in the program’s success
were David Lalich, vice president in target
marketing. and Steve Hottman. Bob Gore.
Beth Sosin. Leslic Levy. Barbara Blair, and
Nance Guilmartin.

The National Alliance of Business, for
providing the leadership in organizing the
local recognition efforts. salutes William
Kolberg, president. Pierce Quinlan, execu-
tive vice president. and Kitry Gaines, vice
president field managemen,. who provided

¢ G ¢ Scheier, director of

the coordination of the eftorts of the local
non-profit partners in all 23 media markets.
Also Sandra Byrne, Marilyn Werkheiser
and Donna Swaby.

Laura Kalb, who coordinated with NFIE
in the design, data collection and develop-
ment of'a Gallup Poll upon which this report
is based in part.

Arthur Wise. whose perspective and ad-
vice guided the development of the Thanks
To Teachers Gallup Poll and this resort.

Cheryl Kane, who provided oversight to

the design and development of the Thanks
To Teachers Gallup Poll for MFIE.

Gallagher and Wold. who prov.
logistical support for the Symposium.

Denise Cavenaugh, who facilitated the
Symposium during June of 1990 which
resulted in the development of the recoms-
mendations in this report.

John Cox, Shari Francis, Warlene Gary,
Lamar Haynes, Cheryl Kane. Gail Morse,
Alan November, Sharon Robinson, Sheila
Simmons, and David Wallace, who guided
small group discussions about the issues
and concerns addressed by the nationally
recognized teachers at the Symposium.

Arthur Wise. Debra Zeyen, and Bernard
Gittord tor their contributton as reaction
panel members at the Symposium.

And especially. Gene Maeroft, senior
fellow of the Carnegie Foundation and
author of this report. for his ability to pull
together hundreds of interviews. poll results
and other informationinto a cohesive man-
date for education reform.
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