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BACKGROUND TO THE REPORT

This vz:ththmhdmdxmthwwkin‘hml’ Nadu undertaken

ta of the Uni Department of Adult and Continuing

of the stafl of the State Resource Centre in association

: . Rotary International Visiting Professor in the
University of Madras 1987-88.

the State Resource Centre were beavily eng
that the focal point should be the animators’ - time instructors, n
from the villages in which they teach, given training and support, materials
and supervision, and made responsible the building up an of a
group of some t.hirgr-dult learners over a ten-twelve month : they are
a small sum for this work.
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many previous atiempts at organising adult lite and adult
education campaigns, including Farmers' Functional Literacy, did
not succeed primarily due to lack of appropriate training
programmes for instructors, supervisors and other functionaries.

In Tamil Nadu, various evaluatory r?oru were published under the aegis of
the Madras Institute of Development Studies ( ), and in the summary of
these reports it was stated that

the adult education instructors (also referred to as animators) and
other higher level functionaries had noi been able to create or
sustain enthusiasm among the illiterate adults,  since the
functionaries themselves were not well equipped either by aptitude
or by training to play the role of change-agents [1]

'‘Animator’ is the word used in many parts of India for village level workers
in Literacy and development programmes. Elsewhere they go under different
titles such as instructors, facilitators, change agents etc. The word ‘func-
tionaries' covers all the workers in the programme, village level animator,
supervisor and project officer.
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This led to a further point. Where an animator may be identified as 'good’ (ie.
effective), it can be argued that the amme has contributed more or less
permanently to the human resources of the vi . The question therefore
arose as to whether this in fact happened: what did the animators do in thrir
own village gfter the programme had been completed? Did they continue to
ork in some way or other in their village? This would be a measure of their
motivation and commitment and the level of ubility and confidence they had
uilt up during their literacy work.

-8

We accepted the definition of ‘good’ (i.e. effective) and 'unsatisfactory’
animators from the agencies themselves. Our aim was to help the agencies in
their policy decisions und practice, and this had to be done within the terms
by the agencies. e were not epraged in an evaluation of these
programmes but in a survey of their animators to see if they could be assisted
to become more effective.
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outsider objective piece of research, but we
in with the animators to eee if themeelves folt that
they possessed and insights which might leﬂmt;nnderuke
use them

We ~hose three literacy (‘rmgrnmm a state-run progrmml(! (8), a voluntary-
)

body-run and a university-run U). We chose to
concentrate on rural animators, on the at teaching literacy in an
urban environment with signs of literscy all around reinforcing the message,

thus cresting a supportive learning epvironment, is very different from
mmlitency in 8 rural envirc ment where the reletive lack of writlen
materi inoig. publicatiomwolherfummlulmndvmleuning
environment, skills and attitudes of the literacy animators in these two
eol}uqu'elodiﬂeunttbnu.nirmmn‘mdnmahodiﬂ'mt (We broke

i ity- iteracy ;
results of this survey are printed as an a dix. The differences are marked).
And finally we chose a project which had completed a literacy amme in
éOOSinwderhuewhthndhappcnodwthemummmr iutervening
ve years.

The process was a relatively simple ooe - to explore wilh the animators how
they saw themselves, their work and the sgency they worked for. We would
also try to lore their expressed attitu and opinions and also their
activities as indicating their att' udes and opinions. The methodoloﬂ‘e:!ployed
was a structured intervicw conducted in each case by someove dy well
known to the animators and in their own e; the results of this would be
discussed with the animators as & group and finally with a mixed group of
animators and agencies. We posseased po resources at all for this survey
( the State Resource Centre helped considerably in several ways), so
that it was not possible to bring together the animators in any extended
residential meeting.

The interview schedule was constructed over several weeks by pilot interviews
and discussion and grad: ally the outline of the research emerged. We wished
to help each l‘,?ancy to examine the selection processes which had apparently
on occasion to the choice of 'unsatisfactory’ animators (iv Licir own terms)
80 as to avoid such choices in future. We wished to diti,ver whether the
animsators felt that they poasessed the confidence and ski'is to do the work
required of them. We wished to find out whether the animators continued
w;t: these same attitudes and confidence afler they had completed their term
of duty.

It was clear from the start that in the time available we could only pilot the
project; tae results presented here are not intended to be a fina! report but
merely ap indication that this approach can yield much fruit.




The Sield work was conducted by Fr Elias (Department of Adult Education) and
M J Ranjanidoss (State Resource Centre), with help from several other
workers; the YWCA survey was conducted by Ms R Padmini. MM:E
which were held were attended by as many members of the team as possi

but in the end the research programme over-ran the allotted time and some of
the meetings were not held.
The

survey is not intecded to be a matter of academic enquiry alone; it is
hmdhhmwmhcyduhhmmdw?xﬁm-inpwmhr
rel

* the selection processes and training of animators,
* the development of inservice support systems,
* the continuing use of some animators as apimators, planners and trainers.

Others may find other uses for the material in this report. Our o:"ech've is
not to blame the animators, but to suggest ch. in our own woirk so that
they can be free to engage in the task 50 many of them want to do effectively.

For the task of teaching literacy is a difficult one. This has been recognised
time and again, not least by the Directorate of Adult Education 1n its
Handbook. e demands on the village-level worker are very great: it is not
a simple thing to encourage learners to come to classes day afler day. and W
help them tu realise the relevance and indeed the importance of the lask they
are engaged in and to overcome the natural dissppointments and hesitations
which come in any prolonged course of study, to build up in the learners a
sense of achievement and success.

And it is important to remind ourselves that the main aim - * ‘i« report is pot
to ca ise the animators but to test the methodology. -0 pot suggest
that all literacy animators - even all literacy animators in Tamil Nadu - are
like these people. We are su ing that 1t is im t for us to find out
what they are like - and how we can best help them to do their work
tter.

Notes:

1. K Ramakrishnan, The Indian Adult Educstion Programme in Tamil
Nadu, in C Duke (ed), Combatting Poverty through Adult Education
(1985) pages 72-100.

2. Uppublished evaluation reports of t Eduu%ﬁlm’_}
qgg\!. produced by Madras Institute for opment Studies: Appraisa
of role of state government (Dec 1982); Longitudinal study of the
programme and its outcome (Sep 1984), Linkages with development

Erognmmes (Nov 1984); Problems of special target ﬁ:ourn (Mar 1985),
ffects of concentration of adult education centres (Mar 1985).

3. Training of Adult Education Functionaries, 8 Handbook, published by
the Directorate for Adult Education, New Delhi 1985.
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CHAPTER 1: VIEW FROM THE TOP

Befghoﬁg(utthenimm. it is necessary first to survey the attitudes
U) the

of the state-run programme (8), the university-run

( .la ﬂuﬂm—mnmmm.hmauosbmby
what criteris and for what role the supervisors were appointed, the centres
chosen, the snimators selected and how they weie supported in their work,
pndwhntmtbemmforfnﬂum(ifny)inthepmgnm.%ntfolbm
is based on interviews with the agencies.

The State-run programme:

The State Project Officer at Madurantakkam, Chengleput District, 92 kms
from Madras, is responsible for 100 adult literacy centres run in the evenings
(6-9 p.m.); each centre consisted of thirty learners. There are three full-time
supervisors who live in neighbouring towns but they were not available for us
to meet. The contres have usual mixture of awareness, family planning.

: new ,  animal husbandry, social welfave (health and
drinking water) as well as literacy” during the ten months programme. Most
of the centres are for women (all \he classes in our sample were for women).
No poct-literacy or follow-up programmes are offered.

The University-run programme:

A total of 28 classes were started by the University of Madras in 15 villages,
all within 10 kms of Poonamallee, a market town some 35 kms frora the city.
S e o AdLIt i) Comtining Educatian and coe r‘:um""""’"ﬁm‘“ nor
an tinuving Educati and ope ime su i
were appointed. All the centres were for the weaker sections, four Jor men
and 24 for women. This was the last year of the programme: the University
was changing its approach to “an area approach to the eradication of literacy”.

The Voluntary-body-run programme:

The Dorsisamy Geperous Social Education Society has been working in a series
of villages around its headquarters in Villavarayapallur 105 kms Madras
for me"y years. It has been engaged in the P and its successor for the
last ¢ cee years, with 30 centres each yesr and (in the first only) some
post-uteracy classes. Since the State Adult Education amme was
implemented in and around Madurantakkam, the Society was asked to move
its literacy amme from around its beadquarters to Uthirameru, some 60
kms from illavnnLnullur. ing local animators and supervisors stationed
in that area. 30-40 learners fm s centre; most of them were aged between
16 and 35 but a few older. The majority of the centres were for women.

Selection of supervisors:

: Whereas many of the Project Officers in the lute-ruigrognmme were
administrators or teachers released and transferred to the NAEP, the full-time
supervisors were normally required to be recruited from unemployed graduate
teachers; 907% of the supervisors in the state-run programme in Tamil Nadu
Foneu a B.Ed. This is often their first job and they are employed temporarily
or a period of ten months without knowing if they will be re-employed or

0
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: e ur
its practical field-work provided adequate experience and train for
no t training is p::%ded The supervisor is lelec‘l:s
! ahhtuo plan, implement, mo::sr and ouluat': m
is appointed on a onc-year contract encouraged a2 permanent
after the end of this term of employment; tbertilnotuenuluﬁ
of pay s lac

step. "The rate per month plus travel],
i ) d incentive, do not attract many applicants”.

The supervisor is s:rpmd by an elaborate monitoring team comprising the
staff and students of the Department which (in theory) meets Mooday
(sometimes in the Department, sometimes in one of the centres and once a
month with all the animators) as a Vi Monitoring Committee. This
Committee reviewed each centre in terms of attendance and performance “on
the development literacy pattern: a of needs placed in a hierarchy
which into the development cycle leading to educational needs. These
needs are checked at each monthly meeting. Participation and attitudinal
changes are also assessed”. The system was however nol operational in the
second half of 1987.

One supervisor (male) was appointed in Jaouary 1987, he left afler five
months and in August another supervisor (male) was appointed who remained
with the programme (o the end of the year, He surv. the work being done,
closed a number of centres where attendance of animator or learners appeared
to be unsatisfactory, found some new animators where the first appointments
had left, and supervised the rest of the animators in the programme.

ngﬁ?n: The volun agency advertised in the local newspaper; many
.‘& tions were received. selection was done by a panel of people from

agency: many of the candidates in the end were unwilling to serve, but
the successful candidate (mrle) was a qualified but unemployed teacher and
social worker who came from a Scheduled Caste background the area io
which literacy classes were being held. The agency verified that he would be
acceptable to the local population and then appointed him as supervisor. He
participated in the six-day residential pre-service training course for animators.

Selection of centres:

: The programme was based on the need to cover the whole block
sub-District] systematically. One third "had been covered last year”, a second

ird in the current year, and the fine! third would be covered in the
succeeding year. Centres were chosen according to the population statistics and
the numbers of weaker section persons. All centres were for women.

6
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State: The animators were chosen after a village survey conducted by the
supervisors from recommendstions made by the panchayat dpn-ident. villa
headman or munsif. Forms were issued ("free of cost”), and out of near}
formos isswed, some 150 were returned. Interviews were held in the vi

or in the Education Office st Madurantakkam. Selection was based on
educstionsl level: all were SSLC or at least 8th Standard. "Social mind” was
important but less important than educational attainment.

A 'good’ snimator was regarded as one who "runs the class according to the
timetable, can give crafl skills (for example, making soap powder), gives
special clasees. me are innovative”.

One animator was selected for each centre; none took more than one class.
hmm%:ameﬁomtheumﬁnngeutbeumre. All were first
time amimators. unsuccessful applicants were held in reserve; substitutes
were appointed if any animator leaves.

ity: ’l‘bewpervinorchouthenimtononthebm-oﬂocdopinion.

were chosen not for their SSLC or other educational level (some had

only 5th Standard) but oo "their ability to meet the role of awareness,

functionality and literacy; their nal abilities,  mobilisation and

articulation, as judged by an inf interview”. “There is no rush for the

job" since the rate of pay [Rs100 per month without travel costs] is regarded

as low; sctme had to be persuaded to take the task. One apimator was chosen

for each class, all from the same village as the centre. Nearly one third [8/22]

had served as literacy animator at least once before; the rest were first-time
animators. All taught one class only.

In some cases, substitute animators were appointed when the original
animator dropped out but in other cases this was not possible and the centre
was closed. In one case, the substitute animator approached the supervisor
and hsked for the job, but in all the other cases the same search process was
undertaken by the supervisor.



catzes there was more than cne applicant and a selcction commities

of the Sarciety and village leaders made the final choice on the basis
of an interview. More than 100 persons were interviewed for 30 centres.
Belection was on the basis of "social mind” more than educatioral qualifications.
Somecuﬂlkiﬂsandﬁcﬂitywithm‘panddnmumdnw.o
pecessary. Educational level (SSLC or fuiled Standard 10) was reduced in the
case of fernale animscors (Standard 9). Animators always came from the same
i . never from outside; no chosen village failed to produce at least vne
suitable candidate. Most of them were first-tine animators; experience by
itself was Dot a major critetia. And no animator taught more than one cluss.

M: Notices were placed in the chosen villages asking for volunteers.
composed

Some reserve animators were also selected; the chosen animator "knows the
unsuccessful candidates, and sometimes they help cs well, though unpaid”.

Training and support systems:

The NALP allocated 11% of the budget to each programme for the pre-service
and in-se vice training of functionaries; it suggested that 21 days of training
should be provided for the animators, hall of it pre-service, hali of it
in-service. A&ain there was a requirement that 25 days of every month should
be spent by the supervisor in visiting the centres so that each class would be
covered at least once in each month. The regulations of the UGC ucder which
the university-run programme operated were different.

State: The training of animators was provided by the field functionaries; only
thc chosen animators were trained, nct the stand-by animatwis. It consisted
of one block of ten days of pre-service training at Madurantakkam, and
involved the supervisors and Project Officer. Those animators who were being
used a sc:ond time attended the full ten-day pre-service training programme
again but were used as group leaders or other assistants.

Each orientation course varied; the SRC helped to plan them. The animators
were asked for feedback on the training and the response rate was about 50%.
Some of the animators were used in the planning of the in-service trainin
programmes, which consisted of three two-day courses dealing with speci
subjects like health and hygiene, animal husbandry etc.

%"ﬂit!: A two-day pre-service training and orentation course was planned
or animators but this was reduced to one day owing to other commitments
on the part of the University Department. This took place one moath after the
programme had begun. During this one-day course, “the objectives of NAEP
were explained, techniques of teaching were imparted and confidence buildin
and behavioural modification given”. Two in-service courses of two days eac
were planned but not executed in the current year. ope day of in-service
}ra.itlxin Pwas provided to the animators, a family planning day attended by the
ocal M.P.

The first supervisor did not visit the centres regularly, the replacement
supervisor wisited those centres which remained open from August 1987
Supervisor and animators met on average once every month, thuis meeting
rovided “an opportunity for a review of performance and individual success or
ailure stories” which were corroborated by the records of the classes and by
the supervisor. According to the Umversity Project Officer, “the weak link is
the superviso:©  The pecessary support systemi for the animaters is “a
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committed supervisor, but this will not be possible until the post becomes a
career post”.

. The Doraisamy Generous Social Education Society called upon the
residential c"mhefﬁ at the Sou:tz ; "“s‘i‘;ﬁ..t‘.'.xr. dulmu:. : mAm’
course was a 's ing wi ing
tochniyues and materials and with confidence building; this was apparently

- [ iated by the animators. A four-day in-service residential meeting
was at the same place after four months; 1t consisted mainly of specialist
input sessions. Regular (monthly) meetings of animators were also held;
during these meetings progress was evaluated. About 25% of the time was
spent on administrative matters, 75% on matters relating to literacy teaching.

The Project Officer (the Society's Director) and the supervisor met ouce every
week to review przrm But the distance of some of the centres from the
as felt to be a hindrance to regular support systems. The
isor thus functioned independently in the area of ation. He had good
rapport with the community as one of themselves, an with the local Block
Development Officer and other officials in the Development Department. He
conducted one-dey in-service training programmes with the animators which
the agency's representatives participated.

Closures:
The State Resourr- Centre in Tamil Nadu suggests that a drop-out rate of

some 40% of lite: «cy animators is normal for each year. The reasons given are
lack of commitment on the part of the animators and inadequate training.

;

Siate: out of 100 centres opened at the start of the programme, all of them
com the course. Those animators who left during the programme did so
for fcllowing reasons: two to get married, one for pregnancy. All

were replaced by others from the same village.

iversity: out of 28 classes, 15 lasted to the end. Oune was closed in the
two months, seven in six months, three more within nine months of the
ten-month programie.

‘The reasons given were as follows: three of the original amimators were
replaced by r animators as they were judged to be unsatisfactory. Four left
to married, two left to have children. Seven more were stopped at the
mid-term review because the attendance of the animator and/or the learners
was deemed to be unsatisfactory, and 8 further three were stopped after nine
months for the same reason.

Substitutes were appointed ‘Ig the supervisor in many cases. The criteria used
were that the animator should be ‘a young person (if a girl. unmarnied) with
o family ties, from within the same willage, not an outsider; if possible with
SSLC, having some local influence and sociability”. The selection was made
(if possible: in some villages it was not possible to find a suitable candidate)
after consulting the (male) local panchayat leaders. The other animators where

existed we-e invited to offer suggestions but the learners were pot
consulted. The mew animator was given no pre-service training and only the
same in-service training and support as the other animators - i.e. they fitted
into the vacant slot without preparation. The supervisor was instructed to tell
the pew animators what was needed but the Project Officer was “not sure how
much time was spent on this".

e 4



Voluptary: Out of 30 centres opened at the begimning of this year’s
programme, all 30 completed the course.

Additional note: reasons for closure
The following was supplied to us by the University programue:

..the insincerity and disinterest of the animator; she was not the right person
to have been appointed; she should have recruited the learners .. it is the job
of the animator to ade them to come; .. her irregular attendance and
drop-out rate show failure of the animator..

.. the animator is now busy with a2 new job, self-employed, so she doesn't
care any longer because she can earn more ...

.. the apimator, a BSc graduate, was well off and therefore not very
interested, only worked for one month. If he had only had a Certificate. he
would have been sincere.

.. she got pregnant ..

.. her husband opened a bunk [petty store] in a neighbouring village and when
he was away bu)?i:g supplies, she had to work in the shop ..

.. her husband opposed her work; he was a drunkard. It was a sudden
change of mind ..

.. she lived with her parents away from her husband, and ran the centre
from her parents’ home; after some months, she returned to her husband and
the centre is closed.

.. ahe got married and moved away after 6-7 months;, no-one knew of the
marriage, it was a love marriage; she eloped.

10



CHAPTER 2: THE ANIMATORS: AS THEY SEE THEMSELVES

The following survey is based upon a sample of animators drawn from the
thres literacy programmes as follows: fifteen out nf the thirty employed by the
vdunurz'w(w. thofthelwm&opdbyamumrm
(8), an out of 28 animators mplozodl:iw university amme (U).
All the state animators were women; 8 of 15 voluntary y animators
were women, the other seven were men; and 19 of the university animators
were women, three were men.

SELECTION OF ANIMATORS
Criteria of selection:

The criteria for selection of literacy animators have been discussed on many
occasions but there still seems to be no general agreement. Some agencies
concentrate on background, stressin .ﬁet.hlt the animators should come from the
same sort of social environment as learners. Others stress the educational
attainment level and the possession of useful skills which can be passed on to
the learners. Some assert that the animators need to have good standing in

their -local community. Others again look for “a social mind”, a sense of

concern, an openness to the peeds of the learners, sensitivity and
innovativeness.

All those who choose animators seem to assume that these skills and attitudes
already exist ready made. They relfv on their training to reinforce the existing
attitudes and to provide new knowledge and skills rather than to develop the
confidence and motivation of the animators.

Ildentity with the learners:

All the animators in U and 8 came from the same village (in one case from a

colon{ of the same village) in which the centre was held;, but in the case of

Vat two came from neighbouring villages and four from colonies attached

tt;)‘ the centre village. In all cases, the centre was within walkable distance for
e animator.

Since all three programmes were directed at Scheduled Castes or Backward
Classes, it is not surprising that virtually ail the animators were of the same
caste as the learners; two of the V classes were made up of mixed castes. All
the three agencies used significant numbers of Christians as animators who
were teaching all Hindu or mixed groups of learners. All the animators taught
classes made up of learners of the same gender except one man (V) who taught
a mixed group.

There were, however, differences in the age levels: 7 (out of 22) of the U
(32%). 9 (out of 15) of S and only 4 (out of 15) of the V were under 20. It
would appear that the majority of the animators in the S programme felt
themselves to be markedly younger than their learners, those in both the V
and the U programmes were markedly older.

(=)
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. Only two of the § animators seem to have come from families in

rhog of some influence (one obtained the post of animator "through a
o';gadtotheloulMLA). but many more of those in the V (11/15) and
¢10/22) prograrcmes were well connected ("the local AIADMK [political party)
esident introduced me to the Project Officer and submitted my lrplication ).
::(yoftho sanimators themselves or immediate members of their family were
ved in political parties, trade unions and other bodies such as the village
Party Committee, the Ambedkar Mandram, the Shivaji Mandram,
panchayat. the villma.ie.hh:athlr Sangam, the Kamatchi Amman (Ladies)
Mandram, the local ir mandram, Agricultural or Milk Co-operative
Socieho:‘onthe Co-operative Weaving Sangam or the village Parents Teachers

This means thut a significant number of the animators had already served or
were serving as voluntary or social worker in their village: eleven out of the
total fity two were noonday meal scheme organisers, others served as "a
volunteer eonducﬁngrclulu for the childrep in the village for many years”,
"giving free tuition for children in my village”, “obtaining books for some of the
sch ildren” or coaching adults oo a personal level, getting pensions for

gpage
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| some of the older persons in the village etc. It is not surprising that this role

continued while they served as literacy animator: “the learners”, said one of
the animators, approach me for guidance regarding pensions”, and others said
similar things.

It is therefore surprising that all the S and V animators were beinauemplgéed
as Jiteracy instructor for the first time. On the other hand, one third (8/22)
of the U animators had acted as a literacy instructor earlier: two of them had
engaged in this task three times and two four times. One had been a nutrition
instructor and another a tailoring instructor in her own village. There was
thus a grest deal of experience among the U animators. Nevertheless. even
among this group, two thirds (14/22) were doing this work for the first time.

Family: Two thirds of both the S and the V animators, but less than a half
of the iJ animators, were unmarried; this probably reflects the age difference,
for the U animators were on the whole older than the other two groups. Most
of the married animators had very young children at home, and several were
or became pregnant during the time of class. On the other hand, sever-
al of the unmarried girls who were appointed as animators gave up the task
during the year to gel married and move to their husband’s new home. Where
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animators got married but stayed on in their native village, they usually
continued with the task of being animator.

Family circumstances affected a good pumber of these animators. One or two
lived with their parents afte: Lheir marriage but at some time during the#s‘:r
ihey went to live with their husband, ﬁﬁn‘upthetnkofmimntor. 0
left’ their husbands to return to their parents’ home. Sometimes the husband
s - even directed - & woman animstor in the task; more often they

thka.nmeﬁmocﬂpingitaho‘dher("myhubmddidmlike
me doing this job; I could not the reason’).

Em: Seven of the V animators and eight of the 8 animators (50% in
case) were unemployed (omitting the married vomen at home), 15 (out
of 22) of the U animators were unemployed. A few (mostly men but including
at least coe woman) were engaged in their own jobs, one or two left the
work of literacy animator to lop their own businezs. There seems to have
been a greater sense of security among the animato.s vhan among the learners:
“I have no plans to get a job, my future is secure because of a regular income”
(s woman); "my main preoccupation is employment: ] am not much worried
about the village as 1 am rather well off among the others with a good house
with electricity and a television set” (a man).

What is perhaps more significant is that in both U and V (but not &
sdni‘gnmm. s significant pumber of animators came from families with »
ifferent occupation from that of the learners, two thirds of the U animators
came from non-agricultural backgrounds. Those from an agricultural background
were of cou: i¢ coolies (day-labourers). In all three rrogammes. one or two
animators came from landed families (one from the landlord's family).

Educational level:

Standard 8- 8 9. 9 10- 10 SSLC-SSLC +2- +2

S 2 1 2 1 9
) 1 3 4 11 3
v 1 7 3 1 3

It seems clear that V was abie to use academic achievement and social position
in the selection of animators; six of the V animators came from wealthy and’or
influential families in the village and the academic level of the V animatlors
was markedly higher than those of S and U: Thirteen of the U animators and
6 of the V animators had received some post-school non-certificated trainin
and one had leted l})oat-school certificated course; only one of the
animators had taken any form of post-school training: subjects runﬁ from
tailori (with an instructor's certificate) and other crafts (knitting,
embroidery, wire bag making. weaving) to typing, from first aid and home
nursing to telephone operator and postal despatch. Nine of the V animators
had acquired useful skills. against one of the S animators and two of .Y U
animators. And more than two thirds of the V animators felt that they had
useful skills to pass on to the learners; relatively fewer of the other animators
felt like this. R.would thus seem that V had been able to recruit animators
of a hisrhcr educational level than any of the other agencies: no-one with less
than 10th Std (failed) was empk:’yed y this agency. And this was reflected in
their more positive attitudes and greater confidence.

'3
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“Tholanawoil is supphi t 1 do not read it", was a comment made by
more than one of animators, and it was clear from their homes that they
did not in fact read very much, if anything. It is hard to see how anyone can
teach others to read when they themselves do not in fact read. Apparently
pone of the agencies felt that this was a criteria worthy of making enquiry

: We have already seen that the policy of the State and the
niversity-run programmes in choosing vil because of their location or
other convenience. coupled with a more rigid policy of appointing animators
from the same village and indeed from the same colony. mean that the agency
is often forced into finding - even persuading - someone who is reluctant to
ukeonthsdmwu-k. usually for the first time. Such a policy will
mean that extra su willbeneedeztoenableﬂueupeopletobui up their

motivation, their confidence and their skills to engage in literacy teaching.
But in fact, these agencies offered less in the way of suppori than the

Although the State-run programme issued forms and received more applications
than it had vacancies, most of the S snimators said that they were first
approached by the supervisor; only three applied of their own volition. The
interview was seen as a formality. The V animators felt that the interview
was more influential, though three had been approached first by the village
leaders and one by the supervisor. All the U animators except one (who had
volunteered to fill a vacancy left by an animator who had lefl) were apparently
rsusded to take up the work by the supervisor and/or the nll:gr aderts).
was a good deal of persuasion used, though few said it as ly as the
animator who reported that “the supervisor approached me directly and asked
to be the apimator. Without knowing about my mind and without allowing
to decide freely, | was asked to organis~ & centre”. Others echoed this
apprcach:  "The supervisor visited the village; he made me to write the
application”; “the supervisor selected me, then I submitted the application™
In at least two cases (both women), the animators were direcled to take the
by (in one case) their husband and (in the other case) their father. When
asked why they thought they had been chosen. on.lguuuol‘lheSorU
animators could give reasons ("my experience was, I think, the criterion”, 'l
am mm&loyod and one of the academically qualified persons in the colony™).
Nearly balf the V animators were able to indicate what strengths they felt they
had which would enable them to teach literacy to aduits - perhaps a reflection
of the more careful interviews which were conducted in this case.
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CHAPTER 3: THE ANIMATORS: HOW THEY FEEL

Towards the job

Unless the animators feel that the task is one worth doing and one within
their capabilities, will not undertake the work with any measure of
affoctiveness. We tried to explore the animators’ attitudes towards the task
and towards themselves in tion to the task.

i ) and wi to continue - 20 of them even if they
were paid for the work ("1 will do it without pay also”; 1 will do the same
work even if 1 am not paid”; "1 will do the work without payment”) - though
t they would only take the class if they were paid (']
do apy job if ] am not paid”).

ir awareness of the task and wha! it entailed varied. Just as few of them
aware of what they themselves pussessed to enable them to undertake the

so few were unable to indicate what they felt the work needed. Nor
ould many of them identify clenrlz what they most liked and what they most

liked about the job. “1 do not know what is the best and worst activity in
"] am not able to decide and say ..", though others could. For
" *1 like the training programmes”, “coming into contact with many
le”;  "being with the learners and teaching them”; “it's & aelf-fulﬁllin§
activity which belps me to forget my family problems and brings joy ap
hlpmﬂl". or more specifically “organising tour {outing]”, dance, music,
tearhing singing or handicrafts, numeracn teaching games, telling riddles.
discassion. the bad items: "when the Jearners have to be called out from
their homes practically every day" (this was repeated often); “some learners
come to the centre fully drunk”, “their slow learning”; “organising group
singing 1 bate”; and "maintaining registers”. But on the whole, it is
clear that these animators had not learned to look in any depth at what they
were doing; their training bad not led them to self-analysis or even awareness
of their immediate environment.

On the other hand, most of the animators (32/52; this includes only obe of
the 8 animators however) were able to identify realistic developmental needs
for their village. "Keeping the village streets clean; supply of water
co-operative activities; construction of houses” is one typical list. This was in
many ways the nronfut set of responses received from these animators, and
many were practical suggestions - a primary health centre, a library,
widening and cleaning the roads, a milk society. loans - especially “for
seif-employment for women”, a spinning machine (in a weaving village), a
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1110, were more aware of the material rather than the human resources
available for the work. Half of them (24/52) were conscious of the lack of

Ppervisor

not forthcoming. One third could identify some of their major difficulties in
belping the learners to learn - mainly helping them (Lo overcome their problems

attend regularly, though nearly a half (22/52) of these animators indicated
that they had 'no rroblems in teaching - a view which their other responses
denied. Again half (25/52) of those questioned could make suggestions of ways
to improve the workir; of the class: the provision of new supplementary
readers, the provision of u separate classroom or of a sewing machine or of a
radio set; new courses in handicraft skills, occupational activities and
emp nt opportunities; and even it will be better if you lengthen the

10d of teaching the learners” (several echoed this point).

Most of the V and U animators indicated that they would wish to continue to
meet with their learners after the end of the course and some had already

to do so: I have a plan to meet the learners. 1 have told them that
I will help them even if the class is over”; "I can borrow some story books and
give them to the learpers”; ‘if they want to learn further, 1 will meet them
and give them some story books (o read” - though one pointed out that "once
the programme is over, all the materials will be collected by the agency” (U).
One of the animators spoke about "making the literacy class into a learning
centre of occupational skills. Employment is a major problem and so
employment cpportunity should be created”. Basket making and candle makins
were the skills she had in mind, having learned these from the agency, an
she expressed her intention "to do it on a co-operative basis with the learners”.
But it was most marked that these attitudes and intentions did not on the
whole exist among the S animators.

Only a quarter 111/52) of the animators indicated that they wished to maintain
contact with the agency which was employing them at this time. Some said
that they would wish to continue to work in literacy programmes but “with
another agency”; "l would prefer to work here under a different agency”. The
attitudes to the agencies - mostly as represented by the supervisor - were on
the whole negative: “if ] am in town, | may casually peep in", but normally
no ongoing relationship existed: loyalty had apparently not been built up by
training and continuing support.

16
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Towards themselves

luthmnt&n:«é (most of them among l.h:l Vv mmw"-'";:«’:h could aay tl‘ls:
they t they poasessed any special characteristics which would ena
them to do this work. Amdmmloewninmmycm:hunt. “1 am
. for the job but a0t confident enough”; “I did not try for any
other job as I do not have the ability and moreover | am a woman®. Their
awsareness of need was mon&.'l some cew methods” was repeated again
and again. And they noted that they had been consulted only over the location
within the village of the buildiag in which the class would be held and the
timing of the class - and even on these matters ip many cases (at least 22/52
and probably more) the decisions had been taken by others (village leaders,
supervisor, even the MLA).

The lack of confidence is revealed by (among other things) their attitude to the
preparation of teaching-learning materials for their learners or to the taking
of other action on their own initiative. Although one animator said, "] have
not prepared any materials because of my economic problem”, the most usual
reason given was the Jack of direction or support from the supervisor: “I never
thought about it, neither h.4 the supervisor suggested that 1 do it". a view
supported by another animator who said that had never prepared any
material by herself, nor had she been directed by the supervisor to do so,
and by a third animator who described herself as “a beginner” who had “"never
prepared any material” by herself, por had the supervisor helped her to
prepare such material.

E

Nevertheless, a considerable number had prepared teaching-learning materials
for their learners: "charts and pictures”, “alphabet cards”, °l arranged guest
lectures”. Following the training course. one of the animators prepared candle
wax and cleaning powder in her centre, she also used newspaper, and cinema
posters for her teaching. Others pressed all sorts of matenal inio service: “l
advige the learners to read the wall posters”; “l use my personal tape recorder
in the centre and pla(!)the cinema songs”, replied one animator who had no
televigion available. One of the animators spoke perceptively when she said:
“I use books to motivate them. There is no criticism or discussion on the
stories; the youﬁ women are interested in learning literacy and knowing
things, whereas the older women are interested only in listening to stories’.
The number of animators among this group who had used in their classes
different types of material obtained on their own initiative from various sources
("charts from government « ‘partments” etc) was considerable.

Nine of them used their own television for the learners though some viewed
television negatively: "most of the days people are interested in viewing the
television - television has demotivated the learners to atiend the centres
regularly”, is a view shared by two or three of these animators. But it was
not shared by others: “television is used for viewing good and useful
programmes, it is a motivating device", said one animator who like others in
this set used it to watch dramas. songs, dance. agricultural stories: "every
Sunda&.[which is not a class day) we see the film, after that it is discussed
with learners”.

Nearly a half of them (very few in the S programme) indicated that they were
actively seeking u job; ope or two had concrete plans for themselves.
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; acu fdduﬁ water, look after
their children, ir husbands call them in the middle of the class. Many
noxpod coming to the class”. "The learners do want to learn. However, they
find it difficult to have one square meal a day. The water problem certainly

the learners. Thowe responsible have never taken any concrete steps’.

And these animators were aware of the problems the learpers had once they
came to the classes: "Some learners pick up fast and others are slow. I have
to repest. When it is done, the fast learners lose patience”; ‘it is difficult for
me to make them write in the notcbooks. The learners were shy to study and
to be in such a set up [i.e. with lots of children present also]. When their
answer was wrong, o&m laugh at them. So they tend to withdraw™. “They
don't easily understand and they fi easily. 1 have to catch their hands and
help them to write”, "many out because they feit shy to study among
the children”. “"Due to work, they found it difficult to attend the literacy
centre They could not think of learning anything in the befinning. Then
slowly they got used to it and picked up learning confidence™. “In general they
are enthusiastic, days they are not. They became sociable and so the
centre became an interesting one”. "One learner after learning wrote a letler
to his mother. The letter was corrected by me. There was a sense of
achievement in the learner”.

While these animators could so often see the achievements of the learners
positively in the light of the very real problems of the learners, what they
could not see was gow they themselves could help with these sroblems; lhe;
had received no guidance on these matters and were too diffident to ask: ‘I
need.khelp from others to develop my teaching ability but 1 do not know whom
to ask”.

]
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CBAPTER 4: THE ANIMATORS : TRAINING AND SUPPORT SYSTEMS

aing literacy to adults is a most ing task, and it requires all the
Teaching e o . ’deunuhn' sk, & :;q _“':::
fﬂninthobom.inthevillq!-ndinthedmw indi
building upon the motivating factors m the i i
task, especially if the animator is left .
whltthydﬁtdtbotuiniumdmﬁnuingmmtthqrwﬁwdduﬁng
their year's

Pre-eervice training

All the 8 animators had taken advantage of the 10-day tnin.il:g.prmlmme
wyhmwmmd-mm ies. They felt ! most

t.‘:m of it was the training in methods - communication skills. learning
to ndtoml-'lruh-" the peed Lo communicate with others”. Some
felt there was more to it than this: "the animator’s attitudes and approaches
to teaching adulta”, "the exchange of ideas and discussion™.

Similarly all the V apimators had attended the 7-day residential training course
run by the State Resource Cantre at the Society’s headquarters. Again the
methods part was regarded as the most valuable, with ooe animator
mentioning drama and another discussion. Only ooe animator felt this training
was not v, . Of the U animators. 17 of the 22 surveyed had taken the
me?duﬁnin;oﬁmdbytbeummﬁty'mmthnﬂcrﬂwinnmn-
tion as one apimator put it). Four of the others had
received no pre-service training at all. They could not mention the most useful

In-service training

The § programme offered three 2-day courses during the year; all the
animators attended these. It is not clear what value the animators put upon
these but one or two mentioned that they were able to pass on to the learners
new knowledge on health, animal husbandry and family welfare, or that they
had leawrned through "skill demonstration™ The V ncy offered three days
of additional training. The most valuable part of this was seen by a large
number of the participants to have been the session on evaluating (‘ranking”)
the learpers’ progress. Two one-day courses were offered to the U animators,
and all of them except one took at least one of these. Again the value to those
who saw any value in them seems to have lain in the new knowledge they
provided; but most of the animators could not identify any value in them

It is therefore not surprising that the request for further training was rather
muted. It is there nonetheless. “Inwardly I realised the need for training but
was afraid to communicate to the supervisor even”. Requests to "learn more
about new methods of teaching literacy” featured from time to time in the
interviews: ] felt the training was not enough and would like to sttend more
training programmes”. Several of them said that they would attend such
training if it were offered to them even if they were not paid, but others said
that they would need to receive their travel expenses and a few indicated that
they expected to be paid for attending such training.
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lems or about new ideas of teaching or new teaching m: erials. "1 do not

about personal matters™; "
he also does pot ask much™. In many cases of course there is a g _der gap -
the supervisors are men, while most of the animators in this sample were
women. The V animators recorded that they talked with their supervisor
about classroom matters ard teaching methods rore frequently. When asked
who they would turn to for assistance with their teaching problems, half of
this group (7/15) said “the supervisor”. Very few of the animators in the other
programmes saw the supervisor as an assistant to them in teaching literacy.

It is clear from all the responses and from the meetings of animators we held
that the gatherings of animators with the supervisors were valued as an
opportunity t. ~et with the other animators more than to meet the

Supervisor.
Support: other

Most of the S arumators (12/15) and of the U animators (17/22) (but only 4/15
of the V animators) taught in villages where there was more than one class
(centre). In most (but not all) of these cases, the snimators got together and
sought help from each other: "we work hand in hand, so that we are a stron

force”. Regularly the animators re that they met each other and talke

about their classroom problems: “I meet the other snimators very frequently.
ask them how mapy learners come to their centres and what do the teach
elc". "1 am a link person for the others - we meet frequently and share
common concerns”; "we help each other in running the centres, we are very
friendly”; “there are three centres: all the three snimators meet in the village
often as friends™, "1 used to consult my co-animators regarding any doubts”.
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CHAPTER 8: TRACER STUDY

We sought to find out from om of the agencies what those who had previous!
muwmm-‘:-u-mm-md 4
wmwﬂt these perr »: had beem effective in

mn is a noo-profit, nom-sectarian organisation devoled to women's literacy

deve) L. Forthep.dlﬁyun.ithubunwork' in both the
rural and urban areas, runing hostels for working women, centres for
children, training ¢.... for rural women in public co-operation, famil
welfare orientation camps, mass marriages elc. It has i adult

dmtioo(lﬁrny)dmfwmn‘n?mmpﬁonin 1972; from 1979
to 1987, as many as 28,441 women have been in these classes. Its current

mme of literacy consists of 100 centyes in the city (4000 women) and 300
centres in Pallavaram and Tambaram pagchaysts and Paddapai Biock (12,000
women). WVS has also undertaken post- and follow-up programmes for
some 18,225 women who have completed the basic literacy course:
the current programme of this kind covers 4000 women in the city area.

The trac - study covered 15 women past animators who were brought to the
agency's headquarters and asked to complete a ionnaire (i Tamil). The
group was typical of the other three groups as follows:

. 3 were Christian, 12 Hindu; all save one were married, with
children now aged from 1 year to 9 years; one was a graduate,
14 had passed SSLC, and all save two had sdditional vocational
skills (tailoring. embroidery, binding, nursing). They were however
unusual in that they had been employed as animator for several
years by the same agency (in some cases as many as six years).

- All of them indicated that they enjoyed their work as an
animator and that they thought they had done it well to their
satisfaction.

- Since completing their work, they have not undertaken any
regular paid employment; nor do they work for daily wages. Al
their husbands are employed.

- Half of them (8/15) are active members of a local association (a
sangam), but 10/15 said that their family members are pot
mewmbers of any organisation at comununity level.

Looking back on their training, these past animators said that they received
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sesing their of learners the end of the class, but this was
mwm:mummmmzmm

in the field of I

their training and experience
mdmby other form :‘de'llqlllﬂl work
and interest. Butm special nature of this group - an urban agency which
this way - must be taken into account:

enabled them to continuve {0 serve in

and a rural tracer study is needed to see what (if anything) rural animators
who are unable to continue {0 serve in literacy programmes do afler the end

of their « ~urses.
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CHAPTER 6: CONCLUSION

m&nt:i:‘rtohnddbywnydeuduiuhmtthen‘udm
taken £~ y means that more work is nesded before we can be sure that
we

the represent a picture. But we feel that we have proved
significant. Wommndtht sarveys should
undertaken, adapting the interview schedules to local conditions and to
enquirer's needs, for we feel sure that they would yield fruit.

a) there are those (about one third of our sample) who have negative
sttitudes about themselves, about the task about the Jearners. It
talking here of “nol haviag & social mind
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b) there is a larger group (some two thirds) who possess positive atlitudes

Selecting the animators

As we have seen., the criteria for the selection of animators is four-fold: a
compatible social background, an adequate educational level, standing in
the Jocal community, and a 'social mind' - ie. 3 sense concern and a
willingness to work with those in peed.

One of the reasons why some ill-suited persons are appoioted as animators is
the practice of selecting the villages for literacy programmes first and then
lookm& around for a local animator. Ap insistence on drawing the animator
from the same village or colony will in some cases mean that it is impossible
wmnclluuinmmeviumwiﬁmtmnginwmmwhom
reluctant, ill-equipped and unsuitable. danger of the class ceasing to exist
before it has completed any useful task or of class continuing to the end
with falling attendance and falling interest is in our opinion harmful to the
whole cause of literacy. There are alternstives available, such as the use of
another experienced animator from another nearby centre; we notice that some
animators (especially the women) are unwilling or unable to travel to other
villages to conduct evening literacy classes but this is not always true, and the
use of already experienced animators from other centres has much to commend
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Commitmenpt: mynimtu:morwbhtobemmimdwthe
Programme, But they will cnly become or remain committed if they see
commitment from the supervisors, project officers and agencies who work
with them Many animators apparently believe that such commitment
i-hekin;mdlhmﬁndithudhminthirwnmuofbeﬁefinthe
value of what they are being asked to do.

b) Recogpition: continuity of contact between animators and learners is

recogni
themselves rewards for their hard work, and better incentives to ensure
that they do not leave for other jobs. Rarely do the agencies we visited
offer tokens of appreciation to the animators for the work they are doing:
a certificate of completion of the course might be one possible form of
recognition for the animator.

¢) [Experience: an experienced animator is very ofien betier than a new

their newly gained skills and insights. A permsnent cadre trained
animators (what was called by one of our respondents “a manpower
ild" - though many of these animators and indeed most of the
ngmﬁngmuarpinfndm)mightbebuiltupanddrnmu .

The process by which each agency selects its own animators ithout
linison is seen to be wasteful. Some animators even now transfer easily
from the service of one to that of another. It is surely a better
use of scarce human and financial resources to use an animator more
thap once.
One suggestion was for regional regi of experienced and valued animators.
This is nol centralised selection

animators. Our discussions have ltronﬁ
suggested that voluntary bodies in particular prefer animator selection to
done by an independent and expert body rather than by & buresucratic body:
and rs have suggested that universities in particular lack the expertise to
make such selection. that the criteria they use are not always appropriate.
Kather the suggestion is that some record be kept of those who have served as
literacy animator with distinction (and there are many of these even unons the
small sample we were able to meet) and that this list should be made available
hto all those bodies who are planning and implementing & pew programme of
iteracy.
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b)

¢)

d)

®)

congolidate in a village in which progress is being made. Such an
the village concerned the commitment of the

naighbonsing villages; their advice and support and assistance through
i i ) ir advice sup, and assistance throu
mmgmwmwmmminmbyﬁnm
during the daytime (out of class time) to discuss the work would once
again concern anima me
in indicate the of the agency for their animators. So
would do this without remuneration; for .
drawn from the training allocation within the existing budget.

by being invited Lo help the agency in planning the next phase of the
programme - in choosing m.v'tlllrgyu topl:e covered, the animators to
select, in the preparation of uachmg-hm materials, etc. The use
of 'experts’ to write primers and other materials, i ing the animators,
ismr;lrunmpuble: it stresses academic knowledge rather than

ctical experience. It tells the animators who the agency considers to

important (the academic) and who is t 10 be unimportant (the
snimator). Once again, the negative attitu of the agencies towards
the animators to be replaced by positive ones.

by being invited to help orlan and conduct training courses tboth
re-service and in-service) of new animators. They have much to offer
their own experience - often more than the trainers have.

Much of this is already being done in several places. It needs to become more
systematic. It should be the urgent task of every agency to try to find ways
of using those talented and experienced animators they have helped to create.
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APPENDIX: AN URBAN GROUP

Iptroduction
Although the main study was aimed at animators in rural areas, an
1]

questions. quest presented
animators collecti at one of their meetings, and the answers were written
en masse’. Some of the responses thus were similar rather than individual,
though no suggestions were made by the researcher or supervisor who
conducted the session.

1. Did the animators feel that there was a distance between them and the
learners?

What are the animators’ attitudes towards the learpers?
What are the attitudes of the animators towards the task?
What are the attitudes of the animators towards themselves?

LA o A

What are the attitudes of the animators towards the agency?

This report has been edited from the or:]ginnl written by Miss R Padmini, a
student on the Master's courre in Aduit and Contiouing Education in the
Unpiversity of Madras.

PE
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1. Distance between animators and learpers?

they
the learners. The also gave them Yetram, a magazine
lpgei.nltlzu published by the State Centre for Tamil Nadu for literacy
ADMDA .

The animators were chosen thr an informal interview conducted by the
members of the Adult Education ittee of the YWCA and the Supervisor.
Four of them had heard about the work from the Supervisor or another
animator and applied for it; three of them were recommended by the ‘village’
mﬁdent. two thmillaulnother animator and the Supervisor, and one through

e Project Officer. these animators had been working with the YWCA
without a break for a pumber of years ranging from two years to eight years.

None of them did any other form of social work. Two of them were involved
in local politics. They were on the whole somewhat better off than the learners
as well as being better educated. But some of them lived only on the meagre
salary paid for their literacy teaching as their husbands were unemployed.

The agency and the animators used the term ‘village’ to rer‘reunt the urban
slur. in which they worked, for it has many of the same characteristics and
some of the same structures as rural villages.
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Other learners came to the centres to learn about transport facilities, bus
boards. and the correct amount of their fares and wages, “they don't want to
be cheated”. One of the animators said that her learners came to the centre
to learn about ‘society”: the area was the location of migrant workers where
i i ne another; hence they felt the need of
other people and coming close to one another. All the learners were

3
g
i
2
5
;
:

The animators were also aware of the learners’ problems. All the learpers had
family problems, most of the time due o poverty and somelimes because of
non-co-operative in-laws and husbands. ost of the animators helped the
learners by givinf advice, but two of the enimators said that they could not
do anything to solve the learners’ problems. Three of the animators had guided
their learners into starting cottage industries; this would help them to
alleviate their poverty. Ope of the animators involved herself with her learners
rg going to their houses and sharing their difficulties. She also tried to settle

eir disputes. Another animator mentioned that she advised small family
norms to overcome poverty.

Six out of the eleven animators said that their learners did not have any major

problem in learning. In the other centres, the problems ranged from
difficulties in remembering alphabets to difficulties in writing and slow
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There were however some drawbacks. The majority (8/11) of the animators
said that the irregular attendance of the learners made them discouraged and
three of themn mentioned the lack of punctuality as the cause of their
unhappiness; they felt that the attendance of the learners motivated
one snimators were also unhappy at the non-oo-om:ﬁon of
village leaders and at the lack of space. One complained that the ners in
her ceotre wanted her to go to their homes each day and invite them

In what ways did the animators help the i ing
problems? The response of the avimators was rather similar. They said that
they used visual materials Like flash cards, picture charts and flanellograph;
the use of these materials was taught to them during their literacy training.
They also said thai they asked the learners to practice at home regularly to
help their retention.

The agency rrovided basic teaching materials such as primers. notebooks.

ils, pewspapers elc. also supplied sewing machines to some
centres. All the animators icture charts. letler cards and card
boards in order to facilitate learning literacy skills. Training for preparing
these materials was given during the initial training period. One animator
said that she prepared supplementary readers and other materials for her
learners. Another animator said that she used diagrams to explain to the
learpers. Some used story books to make the learning interesting.
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Even though only three of the apimstors had television sets at home, all the
programmes; they also encoursjed their
lurncnhwuchthorm. and afterwards they discuseed the programme in

animators watched telerast educstion
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training at the YWCA. They learned handicrafts and ing thro.. ames
and songs. All the animators felt that they should have ha mor?tﬂu‘»mg

Qn a inuing basis, the animators met the supervisor regularly. Most of
the animators (10/11) ssid that they met the : minw:r’yundaya;
the other animator met the supervisor daily - were from the same area.
These mestings were usually concerned with teaching matiers - msterials and
methods. mmmm_mm-u:mmm

;I

lmmm.mmmmwmm
mmﬂhw.. Ope animator that she discussed the lJearvers’ needs
with the su . The animators expressed their need to be skilled in public
speaking; would welcome more training.
:‘pmﬁomﬂnmpervi-or.thomimwncludyhohdtouchdhcrfum
their su There was a high level of co-operation between these
animators. dmmmﬂtwoﬁwdhm undoou:%:;etuch

about the concerning
the
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&em:u .tlicyboldnvuyimmnrmgmthu.ﬁtbtwo
yeoars unbroken literacy experience were not
involved in the selection of the centre; :ﬁu was done by the 'village' heads

The animators had clear ideas how the work of the centres could be improved.
Three of them said that they needed audio visual equipment to show films and
documentaries to the learners; others the use of television
educational ammes to facilitate learning. Two of them had asked for

per ventilation and more space fc- their centre. Several of them had asked

or newspapers.

All of them had ideas about follow-up to their courses. Four of them suggested
that the learners should form a union or anisstion to start cottage
industries. They believed that handicrafis should be taug’\t in such continuin
education classes. The animators had talked about the advantages
coptinuing education in their adult education classes and had encouraged the
learners to come to classes even afler the literacy course had finished.

And all the animators had ideas about the development of the places in which
they taught. The suggestions were mostly in the areas of cleanliness and
hygiene. They also stressed immunisstion and child care. Two of them
suggesied that the eradication of superstition and the bringing of awareness
would help the development of their eommunitr. Some also suggested the
encouragement of small scale industry and small savings

The agency was wrded highly bs the animators. all of them had guod things
to say about the CA. They indicated that they would like to keep in touch
with it even after they had finished the course. All of thern would like to come
back to teach but three of them would prefer a permanent government job
rather than this.
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Animators Learners
8 ] \'Z U
8& 183 12 21 13 12 21
BC 2 3 1 2 1 1
Mixed 2
m 15 8 19 16 8 19
Male 7 3 6 3
Mixed 1
i M 12 12 18 156 12 15
Christian 3 3 5 3 -
Mixed ki !
.
Ages
mnfo 17-33 17-35 16-36
16-19 9 4 7
20-29 4 8 7
30+ 2 3 5
learners in general:
older than ani::ator 1 3 3
younger 3 10
same 1 1 8
Same village
sAme 15 6 22
colony 4
other place 2
own home
own 3 19
other 12 3
not known 6
Job
unempl 15 6 15
empl 4 i
Type of job
agric 14 7 6
DOD-agric 1 4 16
arital status 1 . 8
i O
married 5 5 14
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Sometimes you must accept that the animator cannot answer the
r-un-tnﬂ,mthatm,psmwmenmmm.
6 oel free to explore the subject for yourself with direct or indirect
questions: do not feel tied to the list below. For example, if the
n:i.ngnh:'%- g ih.{gu.::nmp :
enquiry y do you say
Ondn:&orhnd. do pot take too much time; the interview should
not take Jonger than 46 minutes.
8. Please remember that we want to find out about the attitudes and
of the animator, what they thiok or feel, ot so much facts.
to pilot this interview schedule twice be starting on the real

research; and try to see for yourself exactly what we are trying to find
out in each section.

Note: the word ‘Centre’ used here means the class meeting.
SECTION 1: PERSONAL DATA

1la) Collect the following personal data (tick each item as you ask them):
pame; name of village they live in; if they have recently moved;
rndcr; caste, religion; .ge; whether married or single; whether
iving with parents or with husband; whether in nuclear or extended
family; pumber and ages of children if any.

1b) Ask about education: a) st school (even if failed or did not complete
tbemeourle or t::kh;l thle leaving mni?’n i; nfm‘“ Jeaving .che&t;l
{crafl courses, ica ining, and no programines .
both certificated and nmned

lc)  Ask if they feel they possess any personal skills without formal

1d) Ask if they do much reading now at home: if so. what? - magazines,
newspapers, books; how do they get this material? do they borrow
from the library etc?

37
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3.
We want to know about the occupations and social status of the animator and
his/her family:

2e)

2b)

2¢)

P S e T e PR R SRR SRR R R Sy Y A N S ST w ol o e s

OCCUPATIONS AND SOCIAL STATUS

And (for women) ask them what is the job of their father/husband; (for
p~) if their wife has any paid or unpaid job outside of the home.

...k vhether any member of their family holds any position of status in

thevﬂﬂeornmmd; whether they or of their family
are of any vi formsl or aformal body or organisation;
whether members of their ily own land, and if s0o, how much.

THE ADULT EDUCATION/DEVELOPMENT CENTRE

We pext turn to the programne they are working in as animator.

3a2)

3b)

3c)

3d)

3e)

Ask them the name of the village in which their animator work takes
place; if this is different from village they now live in, ask them
whcth«ﬂnyhanmymnuﬁmwi&hthﬂvﬂhr-e.g.ifﬂwym
lived there. How far 1s it from their home village?

Ask them if the Centre is held in their own home/garden or in some
other building;, whether it ‘s at the heart of the village/colony/hamlet or
outside the wvillage.

If the Centre is not in their own house, we want to know if it is a long
way from their home or if it is nearby. So ask them whether their home
is ip the centre of the village/hamlet/colony or on the edge; how far
away the Centre is from w they live; and how they get to the
Centre - by bus/walk/cycle/other means

Do feel that the Centre is held in a place which is both accessible
to the ? and which is gcceptable to the learners?

Does the animator know if there sre any other adult education/
development Centres in the village; if s0, how many; who runs them?
How n does the animator meet with other animators and micro-level
development workers in the same village/area? How useful does he/she

fee] these mee~tings are?

Does the animator know who chose the venue for the Centre? Who chose
the timing of the class meeting?

k.
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KNOWING THE LEARNERS

We want to know how well the animator knows the learnars, so ask him/her

%)

4b)

4¢)

de)

How many learners are regular attenders? how many come occasionally?
bow many have dropped out altogether? Do not let the animator look
at the register but get them to say what he/she thinks.

Does the animator know how many of the learners are completely illiter-
ate and how many are school drop-outs? If the animator does not know,
say so.

Does the animator think that the majori the learners are older or
than the animator? Perhaps animator can give the age of
the and the youngest learners in the group.

Does the ~nimator know what are the main occupations of the learners;
the religion; the caste or class of the grovp of learners?

Ask the animstor to say w j , do the learners
come to the class for? what want to learn? Ask this
question first, before ask t the animator thinks the learners
want to learn literacy for; how do they want to use literacy?

THE ANIMATOR'S TASK

Next., we want to see how the animator thinks about the tasks involved in
being an animator. So we want to know:

5a)

&b)

6¢)

b5d)

Is this the first time they bave beep an animstor? Ask for details of all
other .r:moul occasions - date, place; type of programme; length of
time

Ask the animator why they do this job. They will probably give you a
‘enerdremnlike"tzmdnliten , to do good™ etc. Sogo‘,onwnk
othe:;ue-ﬁom: wo\ddth?doit'theywmnotpaid?if got the
offer of anoth r job, would they give up the task of animator

Ask them if they like doing the job. All of them will say Yes', so try
tonkthomwhatitilaboutthejobthuubeylike-whatmthetﬁ'g
things, the rewarding things, the things that please them, make them
feel good. Do not suggest things to them, but ‘g:u could ask what part
of the activity of being an animator they like best.

Equally, ask them about the things, what part of the activity of
an animator they like the Jeast.

In eud, they may not be able to answer these two questions, so

spend some time on them and then pass on to the next sel.

Another difficult question for you as interviewer. We want to know if
they would like to be an animator again, or if they dislike the work 80
much that they will never do it again. Some of them will reply that
they cannot be ao animator again for ope reason or another. That is not
the question. The question is, would they hE to do it again? Would
they do it - in the same vﬂln‘fe? in a village they are familiar with? in
another nearby village they do not know well?
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Se) W-wnttokmlwwﬂxg:ma i as animator this time (not

And now for training: not just the formal pre-service and the less formal
in-mﬁcehﬁningmmmendbythemhut also the on-going
support they recen ile engaged in the task.

6a) What pr ice training did they receive? where did this take place?
for how long? who conducted it and what happened?

What was the most n!gﬁgl art of this service training which helped
them most with their Amm';tor'l lchﬂg;-? g pe

6b) Ask the same questions about ip-service training: what kind of training;
where; how long; who gave it; what happened.

What was the most upeful part of this in-service training which belped
them most with their animator’s activities?

6c)  Ask if the animator has ever said to anyone that they would like to go
totomemoretrainin’ewrm? (If you ask them if they would like to
go to more courses, almost everybody will say 'yes'; 80 one test is to see
:{‘the)yhaveeverexpruudthisopiniontomy y else before you met
em).

6d) Ask how often they see their supervisor and what they talk about when
they meet. Do these meetings take place during the class/in their homes/
at the su isor's headquarters/ another place? What was the most
useful they ever had with their supervisor?

6e) And what kind of help would they like to have <with their class activities?
Who could give them that help?

7. TEACHING

We want them to look at their teaching activities; and we want to see if they
are innovative, 80 ask them:

7a) What kind of resources/equ'fment were provided for the Centre/class,
what do they feel they peed?” Did the animator provide any of this for
themselves? Does the animator have a TV set; if so, does he/she watch
any programmes with the learners?

7b)  What are the main difficulties the animator has in teaching the learners?
Here we want to get animators to talk about themselves as teachers,
not about the main difficulties the learners have in learning (that comes
below in 8b) ; what are their major problems in taking the class,
instructing the learners?

0
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)

Te)

Has the animator prepared any materials or used any new methods in
the class for themseelves? If so, ask them what these are. Did the
i this material or method?

LEARNERS LEARNING

Now we want tv see what the animators think about the learners in the class
as well as about the teaching. So we want you to ask the animators:

8a)

8b)

8¢c)

8d)

to learn literacy or whether they are reluctant learners. If the answer is

‘no, they don't want to learn’, then ask ‘why not? why do the learners

::nl::. if ,t:hey don't want to learn? and how can you help them to want
rn?

Can the animators suggest some of the big difficulties which the learners
have in learning. ere we are talking about the learners learning.
whﬂeh%)wewmlwkingatﬂnha&wnuaclﬁng. Do pot prompt
toomutcg‘ if the animator cannot see the difference, then we must
accept this.

If the snimator can su some of these big difficulties, then probe a
little deeper: for example, if the animator says that the learners do not
come regularly, ask why this is so; or if it is that the learners canoot
remember things, ask why this is s0.

If the animator is able to suggest some of these big difficulties, ask
him/her if they as animators have found any way to help the learners
to overcome these difficulties.

ANIMATOR'S LEARNING

We have pearly finished. We now want to see how much expenence the
animstor has gained and how they want to use this experience. First the

experience:

9a)

9b)

Does the animator have any suggestions to make as to how their Centre
could have been better - anything at all.

Follow-up: Does the animator konow if the learners plan to continue to
meet as a group after the end of the course; and if so. will the
apimator meet learners as a group afler the end of the course? Has
anyone asked the animator (o continue with this same group of learners
in a follow up programme?
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If asked to do e0, would the animator do it: - if paid; if not paid?

9¢) Can the animator suggest any follow up which might be useful to his’her
group of learners? y w

8d) chutbhybmmmtﬁomhnwhhabmtthrq
wwmml 07 3 them. So ask whether the animator would hke to
in

with the providing agency or organisstion after the class
has ended - and why? or why not?

9e) Now for their career: what doss the animator plan to do next? is he/she
Ioohnal'ornjob? If s0, what sort of job? to ish between

does the animator think that there are any ways in which he/she could
now help to get things done in their village?

1¢. GENERAL CONCLUSION

By now, both you and the animator may be

say anything else about the Centre, just let them and

seems to to be the most important things they tell you. If they talk a
great , then say to that they have told many things and that
youc-nnotwﬁuitdldown. 00 cap they

important things they want (o pass on to you.

We wish you well with this task.

Elias
Ranjinadoss
Rogers

Madras. October 1987
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Partners in Literacy: a pilot attitudinal study of rural literacy
instructors in Tamil Nadu, india
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their classes, and towards the agencies who employ them will influence
their commitment and effectiveness.
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