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'nu,,mmographlsmeofafam-partseriesmtherecrunmentam
retenticn of minority trainees in University Affiliated Programs
(UAPs) - Eadxmmgraphdlswssesthesocmissmardstrategl%
related to the recruitment of a particular minority pcpulatlon,
Hispanics, African Americans, Asian Americans, and Native American

The monographs were developed as part of a consortium initiative
that involved the UsaPs at Birmingham, Alabama; Omaha, Nekraska;
Portland, Oregon; Vermillion, South Dakota; Dallas, Texas; and Madison,
Wisconsin and the American Association of University Affiliated
Programs (AAUAP). The consocstium initiative was supported in part
through a grant from the Administration on Developmental Disabilities
(ADD), Office of Human Development Services. Other products developed
through the ADD grant to the consortium include krochures, posters
bockmarks, arxdaudeo-tapethatmnbeusedbyallmpsarﬂthelr
affiliating universities to recruit minority students. In addition, a
national conference was held in June 1990 at Madison, Wisconsin to
daslgnq.eratlmalplars fortmmPsacrossﬂxeoamttytorecrultarﬁ
retain minority trainees. These operational plans will guide the
development and implementation of a state-wide recruitment endeavor
that will be done through collaboration with each UAP's affiliating
-miversity, feeder colleges, ard/ar state agencies. All of the
product s developedthrou;l‘xtlwprojectarﬁtheconferenoereportw1ll
be disseminated to every UAP in the network.

The purpose of the monograph series is to provide infarmation and
resources that can be used by the faculty and staff at each WAP to
develop a camprehensive plan to recruit and retain minority studernts
for their UAP training programs. It is expected that this series also
mllbeausefulguldeforthefaaﬂtyardstaffofeadIUAP'
affiliating university and feeder colleges and for the policy-mokers
and administrators of the state agencies that are responsible for the
provision of services to people with 4evelopmental disabilities.

The need for increased mumbers of minority trainees in the UAP
trainingprogramsisobviws.'mereisagrwingarﬂerdemic
persannel shortage within the health, allied health, social amd
education professions across the country. Furthermore, it is
anticipated that about 500,000 higher-education faculty will have to be
replaced by the year 2005 (Bowen and Schuster, 1985). As the supply of
students decreases, the demographics of the U. S. population also is
changing. The predicted rate of growth within the U. S. for the
na)ontypopxlatlmls 3.2 percent; whereas the growth rate faor all
minority populations is 12.3 percent (U. S. Bureau of Census, 19R9).
Given the changing demographics of the country, the greatest resource
pctemialformeetmgpersumlmedsmthefuturewillbethe

recruitment and retention of minority trainees.
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At this pomt in history, the participation of mmonty faculty
and students in the field of developmental disabilities is a matter of
mvalforﬂletm”traim:gprogramsardanatterofwhetherhealth
education and social services will be available to both minority and
non-minority people with developmental disabilities in future
generatlcn's Th: altruistic goals of same social activists to
increase the participation of minorities in academia and the service
professions is an anachronism. Today, the participation of minority
facuity and health professions is a matter of econamic necessity.

Today's UAP graduates live and work in a world that has become a
Global village, and the ab111ty to work with and to serve people from
different cultural heritages ia a necessary tool for all service
providers, policy-makers, teachers, amd researchers. When the UAP
training programs emphasize an Anglo-American perspective instead of
cultural diversity, both the majority and the minority trainees receive
inadequate training to provide direct-care services and to provide
leadership among health, education, and social service professionals
regarding issues related to developmental disabilities.

The monographs will assist UAP faculty and staff to develop a
camprehensive plan to increase the participation of minority faculty
and trainees within their UAP training programs. Fad:mngraph
provides information regarding the demographics and educational
experiences of a particular minority population and a discussion of
exewplary strategis and programs to recruit those students into
colleges. The series of monographs reflects the ethnic diversity among
minority populations within this country.

Each monograph was developed with the advice and guidance of an
advisory committee that was comprised of professionals in education
and/or health who were members cof the minority populations addressed by
the monograph. Coamittee members helped to design the monograph and
to maintain the integrity of the information discussed.

As the editor of this series, I want to express my sincere
appreciation to the authors for their outstanding efforts and
endurance, to the people who worked with us as advisors to the project,
arnd to the administrative and support staff of the Waisman Center UAP
for their notable contributions to this undertaking.

Sincerely,

Mariellen L. Kuehn, Ph.D.
UAP Associate Director
Waisman Center
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INTRODUCTION

Native American Indians complete an average of 8.1 years of
education. At least one-fourth of all American Indian people live
below the poverty level. How can education play a role in assisting
Native Americans Indians? This question has been asked for at least
two generations. One of the most clear and relevant answers is to
assign education the role of assisting Native American Indians to
develop the skills and knowledge that will allow them to provide health
care, education, job training, and 1living skills to other Native
Americans Indians. This is no easy task. The percentage of American
Indians in institutions of higher education ranges fram one to eight
percent in most states. Commmnity colleges on reservations and in
urban areas that are focused on minority education serve much larger
percentages. Often, however, these institutions do not provide the
advanced education appropriate for the health professians needed among
the American Indian population.

Difficult, too, is the definition of the term Native American
Indian. 1t describes individuals with a host of different tribal ties;
from many regions of the country; in urban, rural, and reservation
settings; and with a cultural and historical background that non-
American Indians do not fully camprehend. Therefore, recruiting Native
American Indians and retaining them in colleges and universities
requires extreme sensitivity to cultural issues, understanding of the
unique circumstances in which Native American Indians often live, and
supportive people and programs which address the educational needs that
exist when the student comes to campus. Educational needs may include
academic support services which address inadequate skills, counseling
and program plarning which focuses on career information, and perscnal
and peer support fram other students and professors.

Recognizing the need for the adequate represantation of minorities
in the field of health, many professional schools have initiated
special recruitment efforts over the past few years to attract and
retain minority students (Davis and Davidson, 1982). Minority students
often are discouraged from entering health professions because of their
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poor academic perfarmance in high scheol. However, the lack of
minority health professionals impinges on the quality and availability
of primary health care in minority commmnities. Minority health
providers are more likely to serve minority patients (Davis and
Davidson, 1982). The result is a shortage of health care professionals
who are willing to serve minority populations.

This monograph recognizes that the issues and concerns affecting
the recruitment and retention of Native American Indians into general
college programs are closely parallel to those affecting their
recruitment and retention into health profession schools and UAP
related to the recruitment and retention of Native American Indians
and provides information on specific programs fcr health professicnals.
This camposite of information can be used by the faculty and program
staff at each UAP to prepare a camprchensive recruitment and retention
plan to meet their unique needs and sitmation.

This monograph examines same of the existing literature regarding
the recruitment of minorities, particularly Native American Indians,
cultwral issues which may became barriers to the successful
recruitment and retention of Native American Indians, strategies
designed to recruit and retain Native American Indians, and some
exemplary programs. This monograph is organized into the following
sections:

1) CQurent Issues ard Demographics

2) 1Identified Problems and Attempt-d Solutions
in Bducation

3) A Reservation Perspective

4) Breaking Down the Barriers

5) Programs and Possibilities

6) Exemplary Proyrams

The first two sections examine the literature and research on the
recruitment of Nativ: American Indians. The third section focuses
specifically on reservation Indians.

—4_
-~
~—




CORRENT ISSUES AND DEMOGRAPHICS

The demographics of the United States are changing. By the year
2000, it is expected that upwards of 30 percent of the U.S. pypulation
will be minorities (Isaac, 1986). Also by the year 2000, the U.S.
population is projected to increase by 12.3 percent. Nearly 60 percent
of this growth will occur in minority populations (Nelson and Sirotkin,
1987).

Bducation, particularly higher education, is not keeping pace with
these changes. Minority groups are tie fastest growing, yet they
represent the smallest mumbers in higher education. Why? The causes
of low ninority education are camplex.

Minorities drcp out of school at alaruwing rates and are destined
to cbtained unskilled and semi-skilled jobs that have no stability or
upward mobility. This has been labeled as the "cycle of poverty"
(Krajewski and Simmons, 1988). The enrollment of minorities in
colleges and universities declined fram 1982 to 1984. Amecican Indian
enrollment declined 5.7 percent durirt those years (Tysinger and
wWhiteside, 1987).

It is clear that the econamic progress of minority groups deperds
on the effectiveness of the education system (Krajewski and Simmons,
1988). VYet only ane percent of the baccalaureate degrees awarded in
1985 went to Native American Indians. American Indian enrmnllment in
college has remained constant zt about seven percent (Krajewski and
Simmons, 1988).

Eighty percent of tle 1.1 million minority students are attending
historically white universities. Most are first-generation college
students with families who provide little encouragement or financial
support (Krajewski and Simmons, 1988).




Yet there is, at least for same, a desire for education. For
example, between 1972 and 1982, 46,000 Navajo pecple applied for tribal
scholarships. About 25,000 received assistance, yet only 2,604
campleted their college programs (Report, 1984).

The United States is recognized far its work ethic. Typically,
middle-class and upper-class Anglo-Americans place a high value on
education far their children. BEducation is accepted as the means to an
end. It also is viewed as a process important to the social maturity

of youth.

For minority individuals who are stuck in the "cycle of poverty",
the value of education may be different. Econamic and family
responsibilities force education into the background because the
linkage between education and employment is not always a social reality
for minorities. The faculty and .eadership on U.S. campuses need to
work with students to help them see the difference Latween unskilled
low paying jobs ard more profitable careers (Galbraith, 1989), and help
them achieve gainful employment after graduation. Tribal goverrments
are often employers, and students may find themselves caught in
politics if they decide to retwnn to their reservations (Repart, 1984).
The idea of gainful and meaningful employment becames challenged and
can even be lost.

Particularly acute has been the low enrvllment of minorities in
medicine, dentistry, pharmacy, mursing, and allied health (Tysinger and
Whiteside, 1987). Allied hwalth educators have provided special
activities designed to recruit minority students since the 1960s.
These activities include summer enriciment, prematriculation, and
student support programs. The concern for the recruitment of
minorities has been rekindled in the late 1980s. Earlier efforts
provide lessons in recruitment and retention (Tysinger and Whiteside,
1987).




In the 1960s a series of federal programs in affirmative action,
civil rights, and health care Wals developed to improve access to
heaith care for all, including minorities, and to expand the supply of
health personnel, including minority health persomel. Direct
financial suppart made these effourts a reality. However, federal
cutbacks have eliminated this funding base and forced minority students
to assume mcre of the financial responsibility for their medical
education. Following the cutbacks in federal assistance, mincrity
enrolimants decreased as did the supply of health professionals. Today
t..2 need for health professionals in several disciplines is growing
faster than average in this decade (Federal Bureau of Labar Statistics,
1987), and the lack of minority health professionals has became an even
more critical issue (Hanft and Rugh, 1984)

Trends which force reliance on the financing of medical education
throxsh state support, tuition, research dollars, patient fees, and
philanthropy are affecting the recruitment of minorities into the
medical professions (Hanft, 1984).

Not only are the mumbers of minorities enrolled in college small,
but the mumbers pursuing graduate education are small. Between 1980
and 1984, American Indian enrollment in graduate schools declined 6.4
percent. The nmumber of Ph.D.s awarded also declined. As shown in
Table 1, the Ph.D.5 awarded to Native American Indians were primarily
in education (Adams, 1988).
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TAHLE 1

Minority Doctorate Recipients by Field of Study, 1984

Native
American African

Indian Amerxican Hispanic

mtim.ooooo.ooooo00004109*0000OOO0.06203%00000000003202*

ngim.Ooooooooo00000101*00000000010201*00000000000209%

mmnitigoOOO..ooooo00000806‘00000000000703%00000000001702*

me &im.ooooooooo0001904*0o.oOooo000707%00000000001304*

nysj.ml &im.ooo00000403*00000000000303*L0000000000705*

mf&ianloooooooooo00006.5‘0000Oooo000801*000000000005.2*

mi.al &im.0000000001803*00000000001901*00000000002106%

Source: National Research Council, 1986




The total mumbers of students earning doctorates in the U. S.
increased by 500 between 1977 and 1987. The mumber of Ph.D.s awarded
to both male and female Native American Irdians also increased from 65
in 1977 to 116 in 1987 (Magner, 1989). In 1988, 93 American Indians
earmned doctorates, which totaled .5 percent of all the doctorates
earned (Mooney, 1989).

In turn, there are few positive Native American Indian role models
on campuses since the mmbers of American Indian faculty are so small
that they are practically non-existent. In 1985, only 10 percent of
the professarate in the U.S. was camposcd of minarities. American
Indians represented .3 percent of all full-time faculty in 1985, which
was an increase from .2 percent in 1975 (Mooney, 1989).

Campus leaders realize that in order to correct the shortage of
minority faculty members, they must address + . problem of supply
shortages among minority students generally. That means first steering
minorities into undergraduate programs and then into graduate studies
(Mooney, 1989).

The closer one locks at higher education for minarity individuals,
the more camplex the issues became. It is clear, however, that higher
education has not been sufficiently successful in educating minority
students. Contimed progress is needed to promote cultural diversity
and to broaden the representation of all minority groups on our college
campuses. As minority populations approach a mumerical majority in
areas like the Southwest, the roles and cbjectives of education take on
rew meaning. Bducation must be committed to providing all individuals
with the knowliedge, skills, and self-confidence needed to face the
challenges of the future (Nelson and Sirotkin, 1987).




IDENTIFIED PRCBLEMS AND ATTEMPTED SOIUTTONS IN EDUCATION

This section contimues to focus on same of the problems facing
minorities, particularly Native American Indians, who seek a college
education.

Galbraith (1989) identified uruan cammmnity colleges which serve a
majority of minority students. Generally, the proportion of Native
American enrollment was six percent. Nearly two~thirds of the students
in these cammmity colleges needed financial assistance and 64 percent
were wamen. The majority required remedial assistance and only half
had a primary goal in college of preparing for employment.

Arong those minorities who do decide to pursue a college
education, the local camunity college campus is the choice for most,
particularly those in urban areas. Cammnity colleges are convenient
and more accessible, often cheaper, and provide better support services
(Galbraith, 1989).

Galhkraith (1989) has identified nine factors that contrilbute to
the decline in enrollment among minorities. These include econamics,
poor academic preparation, a value system which does not emphasize
education, dysfunctional family structure, societal campetition for
young enmployees, cammmication blocks, poor self-concept, the failing
K-12 educational system, and insufficient involvement of business and
industry in the educational process. Selective admissions criteria,
financial difficulties, inadequate high school preparation, and the
lack of support services are among the most prevalent problems faced.

President Bush recently announced a program to assist black
colleges. Critics of the plan said it ignores the most critical issie
facing black students — gaining admission to oollege and paying
tuition.
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Both problems are also faced by American Indians (Wilson, 1989).

The access of mincrities to college is affected by admissions
criteria, cost, lack of needed support programs, inadequate information
about programs, inadequate oconsideration of cultwral diversity,
inadequate staffing for the people with disabilities, lack of
flexibility, and difficulties with transfers (Krajewski and Simmons,
1988) .

Many minority stidents have difficulty attaining the grades needed
to compete for admission in professional health schools because
prerequisite courses include biology, chemistry, and often physics
(Walker, 1982).

The quality of applications, along with smaller mumbers of
applicants, have hampered the desired increases in he enrollment of
American Indians at the University of Illinois College of Health
professions (CAHD). Consequently, only 48 percent of the minarity
students who camplete the applications process are accepted (Walker,
1982).

Probably the most acknowledged problem by Native American Indians
is the lack of financial aid (Rerort, 1984). This is a particularly
bureaucratic process for BAmerican Indian students seeking tribal
assistance.

When the federal goverrment cut funding for adult vocational
programs, New Mexico wondered if the message was that the tribes were
expected to send all of their students to college (Report, 1484). The
testimony given by Lieutenant Governar Michael Runnels to the New
Mexico legislature indicated that governance is a problem in the
provision of many kinds of services to Native American Indians. The
prevailing sentiment is that American Indians are a federal concern
rather than a local one (Report, 1984).
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In addition to admissions and finance problems, the lack of
adequate preparation before college and the lack of suppart services
are significant problems. For same, English is a second language. For
others, education is not a nriority in the hame (Report, 1984).

Another problem is the lack of child care since a large mmber of
American Indians return to college with families (Report, 1984). Part-
time enrollment has grown dramatically on college campuses. This
reflects the trend toward older students on campises. For these
students, adequate and quality child-care is critical.

Qurently, the student body in allied health programs is
primarily Anglo-American, middle class females (Walker, 1982). The
numbers of minorities enrolled in health-career studies is
particularly low. It is incmmbent upon departments and colleges
training students for these professions to break down the barriers that
prevent minorities fram successfully campleting health related studies.

In the late 1960s and 1970s, summer enrichment programs sought to
sharpen the academic skills of potential students. Participation
inflvenced admissions decisions (Tysinger and Whiteside, 1987). The
results of summer enrichment programs seem positive.

Preatriculation programs provided assistance in the transition
from high school to college. Freshman orientation included tours of
hospitals, interaction with faculty and administrators, discussions,
introduction to academic areas, and learning skills workshops. This
program was supported with tutorial assistance (Tysinger and Whiteside,
1987). ‘These still exist in medical schools (Tysinger and Whiteside,
1987) .
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Earlier mention was made of the particular advantage of providing
minority health professions to serve cther minorities. No where is
this as impartant as on the reservations where countless iative
American Indians remain locked in the "cycle of poverty."

The poem by Nelson Blaine, Jr., which follcws on the next page
describes the present inadequacies of the education system and the
problems inherent in the "cycle of poverty". The poem provides
insights on the cultwral conflicts and societal pressures faced by a
Native American Indian student.
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The Sleepish Giant

by
Nelson Blaine, Jr.
Tribal Chief, Crow Creek Sioux Tribe and
famer South Dakota UAP trainee
presently campleting a doctaral program in education

The Pied Piper “"education®™ moves and moves, never resting.
'l!andPiperp].aysﬂsad:aﬂmghnnarﬂpeqﬂefoua
Call it magic, campulsary or voluntary. ...Along came
elementary, secondary, and universities. "Advance, explare

learning came. What's this? The Pied Piper has lost its
enchantment and tirmed into a sleepish giant?

Moving, pushing farward, conguering old problems and defining
mans,cpttmghigwrarﬂhqprarﬂmcmplxasﬂn
sleepish giant moves. "New theories, new terms, new
tecbnology, advance, explare and a:n;n"' they said,
searching for excellence, quality and cost effectiveness.
Eve:yth.u'g rmal, everyone normal...The sleepm giant
, pushes farward and doesn't wait far little pecple to
mtdnp...theswtaxsml...

One hurdred years ago, family was the backbone of the United
States of America. One hundred years later, people get
offended when family is mentioned. They have rights to be
here, had rights to divorce, expect to raise normal children
Mdhgﬁnratlmmd:ed:mﬂ:mrriqns

m,ﬂﬂlesayirq'ﬂnlmnhhncbn:...a!ﬂﬂ:e
sleepish giant moves farward...conquering old problems and
defining new anes.

children played, killing five, wounding same and leaving
persanent scars of fear farever, while the sleepish giant
moves farward ... nothing wrong ...rothingy wrang...

A few weeks ago, satanic murders hit head-line news. People
warshipping the devil far protection fram the law, whi’< the
sleepish giant mikes mental note to find out ™why" and aushos
forward, ccrquerixgoldp:&lasarﬂdefinirqm.am,
Nothing wrong ... nothing wrang...
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highs. Where have all the followers gone? vmr.everhamand
to respect, honxr ard love?

Children watching their parents with itty-bitty eyes,
telling their parents what to cock far supper and what to
wash and wear. A thousand years ago, children were treated
as children. A thousand years later, the children are
treating their parents as children. Or was it the other way?
Parents treating their children as parants. "I'm confused.
I vant to go hame. I want my momy and daddy back®. Where
have all the followers gone? Where have the good ti
g owing up in caring loving hames gone?

times
A big mob of emptiness has came to settle in our town and
death has come hame. It wvas normal to kill an the
battlefields of war. Then it came to barroam lrawls, banks
amd street-gangs.

[

8

Will death become common in the homes?  Family members

killing family members? It started with lack of caring,
discipline and affection, then came along aboartion and
suicides. Now it's anger, loss of cotrol and death in the

homes. Death has come hame.

'nnsleqnshglantp.lslmfmd conquering old problems
and derining new anes, getting bigger amd bigger and more
camplex as new theories, new terms and new technology come
about... "advance...explare ... and coguer®, they said.
Searching far excellence, quality and cost effectiveness.

£ :
/.
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PERCEPTIONS OF A NATIVE AMERICAN WHO GREW UP
ON A RESERVATION — AS SHARED BY NELSON BIAINE, JR., M.A.

I am a Native American Indian, 42 years old, presently seeking an
Ed.D. in Bducational Administration while working part-time for the
South Dakota University Affiliated Program, The Center for
Developmental Disabilities, University of South Dakota (USD) School of
Medicine. I feel I can disclose same of our Indian people's problems.
I tried to do it in such a way as not to lose the integrity of our
Indian race.

I am presently married to Barbara and we have Suzi, Serinma,
Desiree, Delta, and Mark. I wasn't always like this. Since 1977
(January 4), I've gained my sohriety with the Grace of God and sought
answers to why our Indian people drink as they do.

Earlier Life Bxperiences

I was raised on the reservation attending school there until
getting kicked out of the junior year for alcohol usage. I received my
G.E.D. from the U.S. Army in 1971. I came to USD in 1976 seeking an
education in Alcohol & Drug Abuse studies. I have a good perspective
of our Indian peoples' lifestyle and same ideas about needed research.

Most Native American Indians don't believe in themselves enough to
attempt college, and they need to be encwraged. In my case, Father
Tom Ronalski, 0.S.B., made me see that I was a capable, responsible
person and that I ocould handle studying and fitting into the
traditional student setting, and I did.

I was sober.

I was married with (then) 2 children.
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I was barn a cleft lip.

I was crippled; had my right leg broken in a fight while drunk and
the site doctor put my cast on too tight, so gangrene set in and
the V.A. cut ‘'t off eight inches below the right knee cap on
December 14, 1974. I was 27 years old.

I was afraid "whites" would not accept me.

I was concerned about finding out reasons why indian people drink
the way they do.

I was Iroke (still am).

Most Native American Indians deal with tzaditional Indian
religion. Some follow and same do not. I am a born-again
Christian, but still hold to many of the traditiomal Indian
religion values.

Life on an Indi. :» Reservation

Simply meeting an Indian doesn't give any clues to the diversity,
confusion, and complexity of problems involved in being an Indian.
Indian reservations were created by the federal goverrment in response
to the "Indian Problem" in the 1700s. All Indians were herded onto
Indian reservations in a corral fashion. Theil way of living was taken
fram them and they were made to depend on the fedleral goverrment for
handouts, schooling, medical services, and their livelihood. The
bourdaries of an Indian reservation hold out all state jurisdiction,
meaning the state has no say in Indian matters within the reservation.
So each Indian Reservation in the United States is supposedly a
sovereign nation. Whenever a major crime is camitted, the federal

government 's Federal Bureau of Investigation steps in and prosecutes.

")
[
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Tribal Council

Each Indian Reservation has its own tribal name and tribal
gove.tment. The members of a tribe have to be direct offsprings of
enrolled members. Many tribes only recognize their own tribal blood in
degrees like 1/2 or 1/4 degree of tribal membership. Many Indian
Tribes lost big sums of money from the 1980 Census because tribal
members did not fill out the 1980 wensus farms. The money from the
federal guvernment is based upon how many tribal members a tribe has.
Many non-Indians believe the Indian people receive payments fram the
federal goverrment. Any and all monies that each tribe receives are a
result of the many treaties made with the Imdians (Aborigines) of this
land and are a payment for the land that was taken. Other benefits are
free medical services, free education, no taxation, free caommodities,
and a bimonthly welfare check of $57.00 called General Assistance.

Bducation is not necessary to be elected a tribal council member.
Each tribe has its own tribal council elections every two years.

After Native American Indians were farced anto these Indian
Reservations, each tribe had a Superintendent of the BIA Affairs (BIA)
(Bureau of Indian Affairs) who was responsible far operations on tie
whole Indian reservation.

In 1934 Congress passed the Rearvanization Act of 1934. This set
up the present system of tribal councils ard elections. One
requirement was that each Indian Reservation exercise a d mocratic foarm
of goverrment.. Another concept that came with this act is known as the
open and closed Indian Reservation System.

The triba) council on any Indian reservation has the last say on
that Ind:>n reservation. Its word is final and there is no recourse
action available to any members c® the trike.
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When new tribal council employment members are sworn in, a
turnover of all tribal jobs occurs. Employment positions are
readvertised and sametimes there's nepotism and promised jobs are given
to the election supporters.

Miny outside companies have started factories or meat plants but
these often became political when the tribal council gets involved. As
a result, many campanies have gone bankrupt. When the tribal council
takes over anything, it seems to fail because of poor management,
misuse of funds, and/or lack of husiness training. Many arganizations
are afraid to came on the reservation because of tribal council
involvement.

Tribal Enrollment

This is an issue that must be settled among all the Indian tribes
in the nation. The amount of money a tribe receives fram "Uncle Sam
is contingent: upon the total mumber of enrolled members of each tribe.
When an Indian from ancther tribe cames into a tribe, he or she is
second in line to enrolled tribal members for jobs.

Two-thirds c¢® all Native American Indians live off their Indian
reservations and lor good reasons. There are many problems on the
Indian reservaticns. Since being forced onto Indian reservations,
Indians have not developed, but have stagnated. Many Native American
Indians go to college but drop out because of lack of college
preparation, no support system, no money, no career arientation, and
other concerns.

e
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BEconamics

Most Indians living on reservations exist below the naticnal
poverty level. Meony Native American Indians travel to the nearest town
to do their shopping. There are few if any businesses owned and
operated by Native American Indians. A system has to be developed to
keep the Indian dollar in the cammmity. 1It's also very hard to get a
loan ar credit because of the no-state jurisdictian.

There are virtually no ca~eer opportunities on the Indian
reservation. The Bureau of Indian At “-irs has social workers, but
training is required to be a social worker. Indian Health Service
(IHS) has scame jobs, such as janitor, but most jobs require an
education. Some farmers have ijobs available but rehire those who
worked for them before.

One of the major concerns of the Indian community needs to be
bringing industry onto the Indian Reservation without tribal council
involvement.

The schools within the Indian &eservation are funded by the
federal goverrment. They are tied co treaties and obligations to the
Native American Indians for the taking of Indian land. Recently,
Indians were given permission to sit on school boards.

A man once described life on an Indian reservation like fisk in a
fishbowl. The people are involved with the people on the Indian
reservation only. There is a high degree of acceptance among the
Indian People as long as you are Indian. There is a closeness and a
sense of caring for one another found in no other place in the world.
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Histo.y

When OColumbus discovered America in 1492, he thought he had
discovered India, so he called the pecple Indians. The name Indians
as stayed. Many Indians will say that land ownership is a concept
lrought on by the white man. Abori~vines never applied ownership.
Instead it was a take over by the strongest tribe, when warring tribes
fought for a certain area, it was for either food or shelter. Then,
when the tribe tlat won the battle got their fill, they moved on.

when the thirteen colonies came into existence, the Aborigines
watched them grow and grow. Then the Anglo-Americans started making
treaties in Indian land for Indian land. Tribes had many leaders and
decisions wevre made on consensus (all vote yes or nothing at all). The
concept of one chief per «ribe was initiated by Congress, in order for
the goverrment to have on: man to negotiate with and to sign treaties.

The Dawes Act was passed and more Indian land was taken away.
This land was opened up for settlements/hamesteads. The battle at
Wounded Knee (Pine Ridge Indian Reservation — South Dakota) was
started because of the ciraumstances that lead to it. The Indians had
to wait on reactions that ..ver came, and the children and the old
began dying of starvation. It was for this reason and this reason
alone, a group of Indians raided a farmyard far food. Nothing else was
taken, no one was bothered. Many Anglo-lnearicans overreacted to this,
calling us savages ard not fit to live. The Indian people fought back.
They had to, because being a good warrior had value.

Native American Indians own their land, yet they are not allcwed
to w=rk their land (farming) or sell their land, unlass it's approved
by Bureau of Indi~- Affairs. A member of a tripe will lease scameone
else's land (another Indian) turn around and sub-lease it out to non-
Indians, receive bottom dollar as a tribal member, perhaps $4 an acre,
and lease it out to a non-Indian for $10-$16 an acre.

D
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Language

The Native American Indian race has many tribes and each tribe has
their own language (Native tribal dialect). Wwhen Indians were herded
onto reservations, they weren't allowed to speak their native language
in the school envirorment. My parents lived in this period. My father
went to school not knowing any English and he was taught how to speak,
read and write it. I was not taught it “ecause of the experiences
Indians went through in school. When one was caught speaking their
native tribal language, they were beaten.

Now in this day and age, many Native American Indians do not
speak their tribal tongue. This has caused a barrier between members
within an Indian tribe.

BExtended Family

There is a unique relationship found 2mong Native American Ind.an
pecple and their "extended family." In the United States, the family
of husband, wife, and children are important. Indian people place this
same importance in their marriages, too, but their family extends
oautward to cousins, rothers, sisters, uncles, aunts, grandmothers,
grardfathers, and other tribal and non-tribal members. Some Anglo-
Americans have been accepted and became adopted pecple. There is a lot
of suppart and encouragement found in the open society of Indian
people. Indian peocple share their joy, food, and cars with one
anothzr. No matter how little an Indian has, he will share it.
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Alcaohol Use

An acute problem among Indian pecple is alcohol akuse. When a
person gets money he/she most often buys booze and invites others to
party. Native Americans are aware of the long-term affects of alcahol
ab.meleadimtoearlydeaﬂ\s,mttheyckm'tseentocnreabart
themselves. A large mmber of Native American Indians die fram body
argan failure, car accidents, or fights.

The most painful sight is to see 1little children with their
parents when they are in a bar ar children left out in the car, alone
and hungry. Unaware of the effects of alcahol, the children don't know
they have been given second place to booze. Yet the little anes wait
for mommy and daddy, playing, talking, and wanting to go hame.

Alcchol has became an Indian lifestyle. Native Americen students
go off to college, but all to often dropout because of excessive

e .
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Same areas are very sensitive when trying to resolve the problem.
Try to reason and one is put down as a traitor (apple) to their own
Indian pecple by the Indian pecple themselves. A very sensitive area
is traditional ceremonies. This is an area that can only be explained
by a Native Zserican Indian. Same Indians put ancther Indian down
because they don't choose the Indian religion. There are a lot of
Indians who are confused and need a direction to follow in life, but
are Jetting nothing but support and encourajement to drink. They are
reinfarced and accepted when they drink and socialize (party) with one
ancther. Indian people have been hurt and carry much distrust towards
others (Lockart, 1981). Trust has got to be included in helping
Indians.

o
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Lack of Personal Goals

When children grow up on an Indian reservation, they lack
exposure to same basic aspects of life, such as careers, employment,
joining coammmity clubs, volunteering their time, and commnity
involvement. ‘The way Indian reservations are now designed, it is
understandable that the children do not want to go off to school and
seek an education toward a career.

Native Americans commonly are past oriented. They talk abcut the
past. Given one-half hour anytime during any day, the subject will be
past oriented -—— mostly about good times while drinking or a hard time
dealing with 20 years ahead on a job. They are not concerned about
planning ahead. Low self-image is comon and stems fram too much
involvement and too little involvement of parents, especially if the
parents drink. Children are often raised by grandparents or others,
becaming adult at an early age. They see no value in the education
system brought about by the Indian reservation set-up. They see the
way of life upon indian reservations as narral.

Indians feel they will never get ahead and that the root of all
evil stems fram the love of money, not the money, but the love of it.
The tribal jobs set Indian people up to earn their own money for a
livelihood ard to lose it after new tribal council elections. When a
person has a ‘job, he/she is able to buy a good car. After the job is
lost, so is the car. This defeating system contimues over and over.
In suwch a system, jealousy, resentment and hatred prevail. Indian
pecple often tear each other down. If they did this face to face, it
would be a healthy ventilation of feelings. But its done behind the
back.

When sameone tries to sober up, or go to work, or change for the
better, he/she can be sure, ‘‘anecne else is going to joke and make fun
of him/her. This kind of ati.axde causes peocple to not try to succeed
with one's iife, solriety, employment, college, or anything else.

31
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Iack of Motivation

There is a misconception that Native American Indian people are
lazy and refuse to work because things are given to them. The way the
system stands, there is no reason for an Indian to work. On the
reservation, the envirorment is closed, and the jobs are controlled for
fr:a.nds, for relatives, for people who voted for tribal ocouncil
members, and for people who always agree with the tribal ocouncil
members. Indians do not poss:ss the freedam-of-speech to camplain,
criticize, and condemn when it is necessary. Therefare they possess
nothing but a frame of mind of helplessness, hopelessness, and
meaningless. Indians have gone to work and been fired because of
prejudices. When the human mind experiences this kind of treatment
over a period of time, there is a tendency to give up, move away, or
say nothing and became a "yes" man.

Cammon profiles on Indian reservations reveal that a Native
American Indian may have either no pride ar too much pride. The
extremes are poor low self-esteem to arrogance. There is some
identity confusion steming from both sides. Traditional Indians
claim that the Indian way is the best while non-traditional Indians say
freedom of choice is best (Wilson, 1983).

There seems to be a resistance among Indian people towards being
acculturated, and becaming like the "white man". Native American
Indians see the Ang.. -American as greedy, self-directed, self-seeking,
and materialistic. As it now stards, education is of the "white man".
Blucation is a hidden treasure amcng Indian people. Right now the
general attitude among Indian people is tc not give the educational
system the value it needs. This resuits in a lack of family support as
well as a lack of financial support.

23




Native American Indians in Higher RXrcation

Many high schools and colleges are very concerned about the
reasons students drop out. High-school dropouts are not just a
handful of minorities who can't learn. Hahn (1987) said that stud nts
who drop out are the result of a systematic failure. Other problems
asscciated with high-school dropouts are alcohol and drug abuse.

The lack of parental guidance and the lack of role models kring
same children to a point in their lives where they seem to feel they
don't need education anymore and mary quit. Perhaps a related matter
is the fact that the mmber of suicides in this country has risen. 1In
response to the increase of teenagers who attempt suicide, many high
schools are developing suicide intervention programs (Konet, 1986).
The concept of alienation (Caialrese, 1987), alang with anger and
frustration, all contributes to a studert dissatisfaction and suicide.

Another problem is "functional illiteracy” (Hunter and Harmon,
1979). In 1979, there were 57 million individuals classified as
functionally illiterate. These figures are difficult to imagine in a
world of high technology. Illiteracy may be connected to chool drop
out. Factors related to the high school dropout rate include:
academic achievement, problems with authorities at school, retention,
poar grades, poor academic skills, pregnancy, marriage, work, and
arriculum (GSoderbery, 1988).

Studies on Native Americen Indians show that Native American
Iniian students have a high drop-out rate in coilege (Falk and Aikens,
1984). Reasons for non-completion include low socio-econamic status,
poar academic preparation in high school, and lack of family
encouragement (Astin, 1975; Hackman and Dysinger, 1970).
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One problem among non-traditional students is that many who have
G.E.D.s do not have study skills. After entering college, they need to
adjust by learning how to study and how to take tests. » mmber of
these students leave college because of a low grade-point average
(Valentine and Darkerwald, 1986). Another problem can be the language
barrier. A student coming into college has to learn new terms and new
concepts in order to understand thecries in their respective
discipline/profession.

Amid all this, there is a positive. Much research has proven that
the higher the level of secondary education attained, the more likely
the person will be to participate in adult education.

The student population on campuses has became older and this has
caused same inconveniences among the traditional students (Talbert,
1987). When older students make the decisio: to return to college,
“experts" claim they are in a transition period. Mothers return to
college after their last child leaves hame. Fathers seek education for
job advancement or new careers. Affordable cost and distance are major
concerns in choosing a college (Bers and Smith, 1987).

Many older students face problems with attending higher education
institutions. Perhaps, being older than the average age per grade
also has an impact on a students's ability to finish. Professors seem
to be adjusting their delivery mode of lectre to include other
methods. Same colleges have started giving credits for life
experiences (Jarvis, 1387). There seems to be a decline in the
enrollment of traditional students attending college right out of high
school. Many are first seeking employment, military service, or
vocational training.
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Indians face major problems while in college. These include
adjustment difficulty, freedam of choice to drink ar not to drink, no
support system, loneliness, not belonging and lack of assertiveness
among others. When these are separated from the camplicated cultural
issues, they are similar to problems facial by all college freshman.

When a Native American Indian leaves his/her Indian Reservation,
stress, strain, and incongruencies are faced as the Native American
Indian tries to belong in both cultures.

Wilson (1983) found four major conditions which, when present,
will cause a student to drop out of college. They are: 1) lack of
financial aid, 2) lack of family support, 3) lack of personal goals,
and 4) lack of motivation. Most Native American students lack the
proper skills to be responsible with spending money, paying bills, and
saving money. Few American Indians grow up in enviraomments where there
are opportunities to receive allowances and/or work part-time. Nor do
they learn how to buy items on their own a< a child.

In an enviromment nested with corruption, poverty, and lack of
econamic development, Indian children have few learning experiences in
handling money. The systems on the Indian reservations are cesigned to
keep the Indian pecple fighting among themselves about how the federal
monies should be spent.

When a Native American Indian becames a student, he/she must
develop the needed skills on his or her own. The student cames from
his/her hame envirooment and into the university commnity with few
coping skills. He/She needs to plan a budget, pay his/ber bills on
time, develop good credit references, and save money. Otier conditions
such as alcohol and drug abuse, and the inability to handle prejudice
and discrimination camplicate the high college drop-out rate of Native
American Indian students.
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Falk and Aitken (1983) found four factors that helped students to
remain in college until they graduated with a degree. These are:
personal motivation, adequate parental and financial support, faculty
responsiveness, and the support of friends. Wilson (1983) found
similar success tactors: family support, financial aid, personal gals,
and determination/intelligence. One of the plans of school boards in
Native American Indian schools should be to include these facta s in
their overall plamning for their children.

If an Indian student has a good support system fram their pareuts
and friends, good personal motivation, and finds a feeling of
acceptance from the teachers, the student has a better chance of
remaining in collece untii he/she receives a degree.

An "Indian oollege student profile" rewveals that a student
ventures outward enough to realize that he/she is capable of studying
and graduating witn a degree. He/she wants to hring changes to Indian
reservations and sees the probiems as problems stemming fram Indian
ways. They want to learn skills and obtain knowledge for a job, amd
they must put their educational experiences befare their family,
re.atives, and reservation.

The student is constantly reminded that he/she doesn't have to be
there. Home, family, and friends are waiting back on Indian
reservations.

The student must be willing to take a risk. Some Indians fall
into the mode of partying and missing classes. Many drop cut because
of a wide range of problems. Research should address the kind of
support systems that have helped Native American Indians to camplete
college and graduate.
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The bondin,, within the extended family has a big impact on Native
American Indians. The family is the primary personal support for an
American Indian student. The ongoing support and invelvement of the
family can be a major influence cn a student's abiliy to stay in
school and graduate.

Native American Indians have been largely unaware of college
opportunities. Parents who fail to support and to encourage their
children contribute. Many Native American Indian students possess a
lack of motivation because of a lack of direction.

There are careers for PM-tive Americans in the field of
developmental disabilities in health, education and the social
services. Many Native American Indians already have a natural feeling
of helpfulness. Native American Indians care for others as much as
they care for themselves. They need to be guided, and encouraged to
develop these inner feelings. Careers in health care, education, and
the social services are ideal.

6
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BREAKING DOWN THE BARRIERS

No one knows exactly what makes a successful educational
experience for Native American Indians. Scme of the problems faced by
Native American Indians are not so different from those all students
face, such as lack of money, the applicaticn process, and a lack of
study skills. In fzct, studies show that well-prepared Native American
Indian students perform as we/ . as other students (Report, 1984).

The chief barriers to participation in one health program were
finances and family responsibilities. These are added to noar academic
skills, poor counseling, and a lack of general receptivity within and
without the educational institution (Carrington, 1981).

Allied Health Programs face a declining applicant pool. The need
to recruit more students, specifically minority and disadvantaged
students, requires health educators to deal with their special needs.
The special needs of minorities are 1) financial, 2) academic, and 3)
psychological (Tysinger, Whiteside, 1987).

The recruitment and retention of qualified, successful mirority
students has been a problem in the health professions for decades.
Numercus barriers and problems have been associated with the
recruitment and retention of minorities in all types of educational
programs, including the health professions.

The lack of financial aid resources, supportive faculty, adequate
counseling, and tutorial assistance are factors contributing to the
underrepresentation of minorities in higher education, particularly in
the sciences (Quintilian, 1985).
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To increase the ethnic representation among college student, the
administrative leadership and faculty of medical schools, schools of
allied health, and UAP training programs will have to increase their
recruitment efforts, incorporate diversity factars into the selection
criteria and the admissions procusses, and place a pricrity on academic
enrichment programs (Walker, 1982).

The problems experienced by students in pre-professional programs
usually continue and compound. Rigorous schedules, heavier course
loads, course content which demands a strong science base, and clinical
courses campourd the problem (Walker, 1982).

This section of the monograph focuses on three areas where major
barriers exist for Native American Indians:

e Cultural
e Academic
e FrFinancial

Qulthral. The cultural barriers identified in previous scctions
included a basic distrust of education and the feeling that the
educated Native American Indians have sold out and want to became
"white." Also presenting difficulty for Native Americans is a
tremendous sense of family obligation, both financial and as
caregivers. BEducation is not perceived as a direct link to employment
available on reservations and in urban poverty areas. Urban Indians
generally face the basic issue of hreaking the "cycle of poverty."

In a culture so intensely based on tradition, heritage, and
respect for past generations, it is difficult for young men and wamen
to base their value systems outside this closed cammmnity.
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Academic. Minority recruitment and retention should be viewed as
a preparation problem rather than a racial one (Krajewski and Simmons,
1988). The lack of adequate skills in math and science particularly
affect the nealth professions (Walker, 1982). However, the very
process of filling-out a college application may prevent American
Indian students from attending college. As Gallkraith (1989) has
indicated Native American Indians and other minarity students not only
need assistance when they reach college, but they also need assistance
in campleting application forms.

The recruitment process can be broken into stages: 1) inquiry,
2) application, 3) admission, 4) acceptance, and 5) emrollment, the
retention and graduate phases begin (Isaac, 1986). Once students are

led and their academic needs are addressed through developmental
and s.dy skills courses, the quality of support services becames a
major concern (Walker, 1982).

Financial. The financing of an education for Native American
Indians will became increasingly difficult as campetition for public
monies increases (Report, 1984). More state funds may need to hbe
allocated with a special emphasis on retention efforts. Additional
monies are needed for assessment testing, counseling, and tutorial
services (Report, 1984).

Transportation is a critical financial issue for Native American
Indians. This makes cammnity colleges an attractive option even
though program offerings may be more limited (Galkraith, 1989).

Assistance with financial aid forms and deadlines will help Native
American Indian students. The financial aid process requires
increased political awareness as Native American students seek
assistance through Tribal govermments and councils.
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A study conducted by Sinclair Commmnity Oollege in 1981
identified the factors and strategies which were the most and the least
influential for recruiting and retaining students in the health
professions.

Rated the most influential factors foar recruitment were:

e printed literature,
e developmental courses, and
e flexible course scheduling.

Also highly influential were treatment at a health care facility and
contact with allied-health counselars. The least influential factars
for recruitment were radio and television amouncements, commmity and
agency contracts, and assistance with financial aid forms.

The most influential factors far retention were:

flexible scheduling,

supportive peers,

suppartive clinical persomnel, and
individualized programs.

The least influential factors for retention were formal counseling, the
presence of minority personnel, and the availability of tutorial
services. This information contradicts many of the assumptions made
about the services needed to recruit and retain minority individuals
(Quintilian, 1987).
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PROGRAMMING POSSIBILITTES

As the year 2000 approaches, minority students must be affardel
the opportunity for increased leadership roles in higher education.
Extending and expanding these leader 'jp roles will require inat
colleges and universities develop - .rt networks, revise campus
agendas, and modify priorities aaa ‘. xg-held patterns. Established
narms may be challenged, but the cross-cultwral benefit for everyone,
and the ultimate impact to the minority stadent, can be significantly
positive. As institutions of higher learning enter into the 2i1st
century, one-third of the nation will be minority. The need then is
not only far the full and active integration and participation of
minority students into higher education, but also for the development
and pramotion of minority students into leadership positions that can
help all persons from minority and non-minority groups.

How can so mxch be accomplished befare 2000 when the minority
population will be at an all-time high?

Solving the special problems that exist among minorities does not
require "re-inventing the wheel" — at least where education is
concerned. Erdless possibilities exist and mumerovs campuses have
devoted time and effart to study methods for increasing the success of
minority students in institutions of hicaer education. Same of the
programs initiated on other campus may present possibilities for UAP
training procrams, particularly those serving Native American Indians.

Recruitment and retention efforts need to involve a camprehensive
plan (Green, 1989) that includes:

Faculty Tnvolvement
Financial Assistance
Marketing Strategies
Cooperative Efforts
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Faculty Involvement. Studies indicate that caring relationships
have been significant in assisting Native American Indian students.
Teachers need to bhuild a strong hridge of camunication with American
Indian students to help them reel comfortable in the college
envirorment. (Indians, 1987). Soms universities are workiryg to increase
minarity faculty to assist in kridging this gap.

The University of Michigan, for example, has a new Vice Provost
far Minarity affairs. Other institutions have hired minarity orficials
to improve race relations. The University of South Dakota has
established an Institute for Native American Indian Studies to provide
support and academic assistance to American Tidian students.

Results may include better support services far minarities, the
establishment of intercultural resources, and increased sensitivity
(Greene, .989). It is unlikely, however, that minority officials alone
can increase the propartion of minority students attending college.

The University of Wisconsin-Madison is attempting to greatly
increase its mincrity staff. The Madison Plan includes the addition of
70 minority professors. During 1989-90 this plan included the addition
of two Native American Indians (Mooney, 1989).

Small support group sessions incluling faculty to discuss career
and life goals can provide new incentive and encouragement for mincarity
students. Gallkraith (1989) found that the most critical element for
triggering motivation to contimue in school is the development of a
close caring communication link wich a staff member.

An on—canpus mentor program h” - been viewed as an effective way
to moti-—=te students to new levels of achievement (Gallkraith, 1989) and
contimious one-on-one follow-up is critical in the retention process
(Indians, 1987).

=
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Vitimately, the involveust of faculty with elementary, junioar
high, and hign school students beyins the process far assisting
students to achieve academic and professional success. The sooner this
involvement and support can begin, the better. Close associations with
high schools that serve minorities is critical far providing
preparation for higher education (Galkraith, 1989).

Financial Assistance. It was recommended in New Mexico that the
state establish a central clearing house .or financial aid information
which can be disseminated to Native American Indians (Report, 1984).

Research indicated that just increasing the money available to
Native American students does not insure their matriculation nor their
retention. It is important that ‘nstitutions look also at how the
available funds are used. Perhaps universities ocould match
undergraduate fellowships provided by the state (Report, 1984).

Marketing Strategies. To pramote educationil opportunities,
Galkraith (1989) suggested the importance of community visibility, ane-
on-cne —ontact, the link brcoween education and employment, close wark
relationships with churches, sensitization of all staff, use of groups,
consistent messages, and quality programs.

In metropolitan areas, lkringing elementary students to campuses
allows them to become comfortable on a college campus while they are
still young (Krajewski and Simmons, 1988). Summer programs are
especially beneficial to Native American Indian children who have few
summer activities on the reservation.

Successful pramotional approaches include stressing the idea that
a highly paid, satisfying position requires education and training and
that an improved 1lifestyle requires advanced learning (Galbraith,
1989).

4.
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Direct majl hrochures and class schedules also have been
effective (Galbraith, 1989).

Successful marketing in the urban minority population requires
the need to correct the uwealistic opinion about the cost of a
cammnit, college education. Minarity individuals surveyed believed
cost is much greater than it really is (Gallraith, 1989).

Cocperative Effarts. Representation of Native Americans on
institutional boards would increase sensitivity and attention to their
needs (Report, 1984). In New Mexico, recamendations were made to
increase the link between higher education and the vocational education
system (Report, 1984). Increased cooperative ventures and programs
that include state, Tribal qroups, and educatiunal organizations are
the path of the future. Indians and non-Indian worlds have much to
gain by sharing each other's talents and resources (Report, 1984).

Furthermore, cooperative effart, understanding, and working
relationships need to be established at all levels of state, federal
ard tribal governments. The leadership of these govermmental
aepartments and agencies need to determine the proper solutions of
unemployment, undereuployment, and an unskilled and under-educated
lacr farce in order to provide the social econamic well being of our
Native American people.

In sumary, there are may strategies that have been developed to
recruit and retain minority students. Outlined below are a mumber of
recamendaticrs developed for Colleges of BEducation (Krajewski and
Simmons, 1988) that may be useful to the administrators, faculty, and
program staff of UAP training programs as they develop a plan to
racruit and retain Native American Indians and other minority trainees.
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These ace:

1)

2)

3)

4)

5)

6)

7)

8)

9)

10)

12)

13)

14)

Increase collaboration efforts with cammnity onlleges
serving Native Americans.

Give scholarships to Native American Indians for summer

campus programs.
Use alumni to recruit within cammmities.

Provide recruitment assistance, including toll-free
WATTS lines and transportation to visit the campus.

Invite American Indian oollege students to became

Provide financial assistance and assistance with
financial aid.

Track students who apply, but don't enter. Keep in
touch with them.

Increase the mumber of American Indian faculty members.
Provide faculty mentars.

Diversify cxrricula to include courses related to Native
American Indian culture.

Provide intervention near to the campus when problems do
arise.

Develcp campus services to meet the needs of Native
American Indians.

Provide and encourage support groups for American Indian
students.

éegintomrkwithsh:dentsmmoptionsatan
early age at the elementary school level.

[ o
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Many options have been tried. Same have been more successful than
others. The programs described below have been initiated in different
states throughout the U.S., in the Philippines, and in Canada. Also
included in this section are recruitment and retention programs
designed especially for gradualz schools and a list of tribally
controlled colleges.

Alaska

Alaska provides a good example of strategies that can be used to
lessen the personal conflict experienced by Native American Indians as
they pursue an education. A post-secondary counselor program Wwas
developed in Yukon-Koyukuk School District. The drop-out rate among
Native American Indian students in college in this district decreased
fram 50 percent tc i6 percent. The success of this exemplary program
is based on the following:

1) The program is located in the K-12 school building. The
school district feels it has responsibility for the
studelts into the early years of adulthood.

2) The program is student based. A counselor will keep
contact with the student(s) even if they do not enter
college immediately after graduation from high school or
leave college before completing the first year. Thus,
the counselor learns the backgrourd of the students.

3) The program has two goals: 1) to help students find a
suitable college and 2) to help them remain until
graduation. Implementing the program in other districts
requires:
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e Needs Assessment - Each district must be concerned
about why their Americar. .ndian students do not
remain in college during their first year.

e Discussions about the program with School Boards -
The support of the school board is critical. Once
issues related to the perception that students we
being "over protected" have been discussed, most
board members will support the program.

e Emloyment of counselars, who are “"self-starters",
and the development of relationships with school
staff are critical camponents.

As this approach has kept Native American Indian students in
college, it is worth investigating. There is the potential for this
concept to be used to hire more persannel within the reservations.
Additional concerns include tracking of the students, rapping with
students about college, and keeping in contact with them after high
school.

Califarnia

The Parents in Partnership camponent of the Student/Teacher
Bducational Partnership (STEP) Project at the University of California
at Irvine helps parents motivate their children to go to college. The
program informs parents about educational oppartunities and how the
education system works through bilingual workshops, conferences, and
newsletters. It encourages parents to participate in school
activities, enhances their understanding of child development, and
strengthens their commmnication with their children. As a result of
Project STEP, more minarity high-school students are taking college-
preparatory courses and plan to attend college.

A dean at one California university cambines regular department
reporting with information and materials designed to motivate and
encourage the chairs and faculty nf those departments to increase
minarity faculty. Each department prepares an anmual report on its
goals and record for affirmative action. Department chairs and search
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comittees also participate in anmal day-long workshops to discuss
goals, issues, and problems they have encountered. The dean and other
administrators participate in these workshops, which include efforts to
sensitize department faculty to the perspectives of minorities and
discussions of how affirma‘ive action activities relate to the overall
goals of the institution.

At Mount St. Mary's College at Los Angeles, 51 percent of the
students are Hispanic, Black, or Asian. This college has developed a
cougrehensive program for minority students. Each student is required
to achieve campetence in reading, writing, and mathematics to progress
beyond the first semester. Through modules on commmications and
leadership students develop pride in themselves and their families.
Freshman English courses stress ethnic literature. The predominantly
Anglo-American faculty is trained in culamral diversity through
workshops that provide instruction on the academic background of
minority students, how to build on the strengths of different
cultures, and so forth. Support is provided to each department to
study mincrity issues and to develop minarity resouwrces. The results
of these studies and other activities are disseminated through
warkshops and campus newsletters. The college boasts a 70 percent
retention rate for students in its two-year Associate in Arts program.
About 75 percent of these students transfer to a four-year college
program.

Califarnia's Project MESA (Mathematics, Engineering, and Science
Achievement) prepares disadvantaged minority high-school students for
college work by fostering interest in mathematics, engineering, and the
physical sciences. I«SA's sixteen centers are located throughout
California and oollaborate with universities, public schools, and
industry to prepare high-school students for college admissions tests
and undergraduate courses.
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The 95th Street Preparatory School in Los Angeles serves a 100
percent minor.ty population. Between 1980 and 1983, the third-grade
mathematics and reading scores on the California Test of Basic Skiils
for students participating in this school more than doubled. The
fifth-grade reading scores tripled in percemtile ranking. This was the
result of emphasizing student learning, a motivating atmosphere, and
parental involvement. The primary focusisplacedmsnall-gzwp
instruction, individualized learning, an integrated curriculum, and
skill development.

In california, the comunity oolleges, Califarnia State
University, the University of (ailifornia, and independent colleges and
universities have developed "articulation agreements." The Califarnia
Articulation Conference is held anmually for high school, commnity
college, and four-year oollege faculty and staff. In 1985, the
University of California at Irvine developed the Articulation System to
Stimulate Interinstitutional Student Transfer (ASSIST), a
microcamputer-supported course-planning system that students use early
in their college careers. The program is currently being implemented
at thirteen centers on two-year and four-year campuses. ASSIST already
functions at all University of California campuses and several
California State University and cammnity college campuses.

Colarado

|
The University of Colaorado at Boulder will require all students in
the College of Arts and Sciences to take courses in ethnic studies or
wamen's studies. The new requirement originated in an extended
axamination of the undergraduate curriculum, and the new requirement is
intended to broaden the understanding of and sensitivity to different
cultural backgrounds and perspectives.
41
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Private infustry sponsors the OColorado Minority BEngineering
Association (OMEA} and also provides summer jobs for mincrity youth,
inkind services, tutoring and training programs, speakers, field
trips, and career information. Industry representatives also serve on
a OMFA advisory board. The C(MEA sponsars the pre—collegiate
Mathematics, Engineering, Science Achievement (MESA) program for
minority and disadvantaged students. MESA encourages students to
acquire an educational background to major in mathematics,
erngineering, or the physical sciences at the college level through
career awareness, tutoring, counseling, speakers, field trips, and

New Jersey

New Jersey's Minority Academic Career Program (MAC) is
specifically intended to develop a larger mninority professorate.
Members of minarity groups who have a strong desire to teach at a New
Jersey college or university can receive support of between $5,000 and
$10,000 per year for four years as they pursue full-time doctoral
studies. After campleting their degrees, recipients are fargiven up to
one-quarter of their yearly support for each year that they teach in a
New Jersey college or university, up to a maximm forgiveness of
$10, 000.

New Mexico

The University of New Mexico and New Mexico Svate University
administer the Southwest Resaurce Center for Science ard ngineerinyg,
which pramotes engineering and science education for minorivy high
school and cammmnity oollege students. Recruitment officers from
thirteen colleges and universities in Arizoena, Colorado, New Mexico,
and Texas conduct orientation sessions at secondary schools ard
community colleges to encourage minority students to enter
baccalaureate programs in these areas.




The University of New Mexico's College Enrichment Program (CEP)
uses four strategies to help minority and disadvantaged students stay
in college.

1) A one-week criencation session held on campus during
the summer preceding matriculation. Students learn
about the university, dormitory life, financial aid,
student services, and academic departments. They also
take placement tests and receive intensive academic
advising.

- ...2) Counseling aimed primarily at strengthening academic
performance, with limited personzl counseling.

student is receiving a grade lower than C.

4) Services to place students in post-baccalaureate
employment, other educational institutions, graduate
education, and sumner employment.

Regular evaluations show that about 50 percent of the CEP students
camplete a degree, a higher percentage than for minority students
generally.

The state of New Mexico has recammended the following strategies
to improve the retentioi. of minorities (Report, 1984):

1) Provide compensatory programs in math, science, and
English and teach college swux rival skills.

2) Provide quality, culturally sensitive aurricula and
instructors for all educational and support programs.

3) Expand offerings to sites outside the walls of the

college that are more accessible to Native Americans
Lidians.
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4)

5)

6)

7)

Provide axricula that present a practical and realistic
perspective on American Indian culture.

Use appropriate assessment procecures and data
apylications.

Bxplore learning styles, methodologies, and other
learning factors with Native American Indian faculty
and students whenever possible.

Provide Native American Indian faculty whenever possible.
(Report, 1984).

In additicn, New Mexico has identified four major areas of
concern in retention along with solutions:

1)

2)

Perscnal Counseling. Native American students are not
prepared for the transition to ccllege. There is a
lack of cultural awareness among staff. Few role
models are available. Counseling centers don't ackiress
the personal problems of Native American Indians.

Recamendations for solving these problems include a
one-week summer crientation program to address collage
survival and to develop a netwark ot susport people.
Ancther recammendation is to provide warkshops for
students and faculty on cultiral diversity, and to hire
of Native American Indian counselors.

Acadeimic advising requires the early identification of
high-risk students. Native American Indian students are
generally poorly prepared for college level courses.
Faculty don't always participate in advising, and Native
American Indian students are often poarly advised.

Turning this around means identifying high-risk students
through high-school grades and test scores. These
students should be directed into developmental courses.
Faculty involvement in advising, early selection of
majors, and career education also enhance academic
success.

Cooperative programs and internships will promote

contacts with agencies and autside the college
or university and enhance the employability of students.
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3) Tutorial services are not well coordinated on campuses.
Native American Indians need these services because of

their generally poor academic preparation.

study skills courses for freshmen, coordination of
tutarial services, and the assigmment of Native American
Indian students to tutors can make the tutorial service
available at the right time and place. (Report, 1984).

4) Career explaration, planning, and counseliry are not
available.

The recommended approach to this problem is to implement

Narth Carolina

North Carolina is concerned with the retention of adult students
in adult basic-education programs. Even at this level, success is
linked to the awareness of educatars and their appreciation for North
Carolina Indian culture and heritage. The program includes:
milticultural sensitivity training for educators, additioral Amer.can
Indian staff, individual counseling, more student input into cwrricula,
carver definition and goal setting, relevant subject matter,
motivational teaching methods, and Native American Indian role models
(Indians, 1987).

In addition the Department of Medical Allied Health of the
University of North Carolina at Chapel Hill has developed a model
recruitment and retention program. This model emphasizes recruitment
as a process. It advocates introducing allied health career materials
in elementary, junior, and senior high. Commnication with school
counselars is also establish.

~
)
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North and South Dakota

An Effective program is the INMED program at the University of

North Dakota School of Medicine with an extension program at the University
of South Dakota School of Medicine. This program is designed to recruit
Native Americans into medicine.

The goals of the project are to increase awareness, interest, ard
mtivatimammgnﬂianswiﬂ!ﬁxepotmtinlfqrhealthcamers;recmit
and emroll students in the proper aurricula; provide academic,
petsmal,arﬂmlmlszpporttoaidinstmessfulacadmic
adxiemlt;rweardmarddevelq:acadanicpmgrmtoemmnenaive
American Indian health care; and place Native American Indian health
professionals in service to Indian cammmities.

Sumner academic enrichment programs are provided for junior high,
high school, college, and pre-medicine students. Support, advice, ard
counseling from junior hich on is offered by INMED. Prooram
philosophies and pricrities are established by a cammmity board.

Qregon

The Oregon Board of Higher Bducetion recently approved a tuition
waiver of $1,500 por year for five years to Black, Hispanic, ard
Native American Indian students. The waivers will be awarded tc
approximately 150 minority students from each year's high-school
gra:hntirqclasstoam:ragettmtoatterdmeofmegm'spublic
colleges or universities. The goal is to double the rumber of minarity
students at those institutions.

Several states have targeted aid to particular population groups.
Flarida supports the Seminole/Miccosukee Indian Scholarship Program and
the latin American/Caribbean Scholarship Program. Noarth Carolina,
Mirmesota, and Wisconsin cperate Native Americen Indian scholarship and
grant programs. North Carolina also has a Minority Presence Scholarship
Fund, and Wisconsin has a Minarity Student Grant Program.

NG
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The Baylar College of Medicine and the Houston Independent School
District work together to encourage students to choose bicmedical
careers. The High School for the Health Professicis project, begun in
1972, combi.aes a camprehensive academic program in senior high school
with 'ealtl.-related courses. Eighty percent of the participants in the
program are mincrities. The program has been highly successful; 85
percent of the graduates go on to college, and a mmber have been
admitted to medical school (From Minority to Majarity, 1989).

The Texas State Scholarship Program far Ethnic Recruitment,
established jin 1983, provides $500,000 per year in student assistance
grants, one-half of which is appropriated by the state and one-half of
which is matched by the participating institutions of higher education.
The program is intended to help Texas lic institutions attract and
retain mincrity students. It is limited to first-tame students, eithc:
freshmen or transfers, who meet certain academic standards. In 1986-
87, more that 600 grants were provided, mainly to Hispanic and
African-American students.

Project YOU (Youth Opportunities Unlimited) is administered by the
Texas Coordir~* ng Board for Higher Bducation and provides an on-
campus, residential experience far at-risk students, aged 14 to 15 for
eight weeks each summer. Fram 270 students at four camprses four
years ago, the program has expanded to 1,500 students (mostly
minaorities) on fifteen campuses in 1987. The first class to complete
the program bad a 90 percent graduation rate and a 50 percent college
emrmllment rate. The expected rate of graduation fram high school for
that cohort was less than 50 percent. ‘e funding ccmes from private
industrial ocouncils establishri under the federal Job Training
Partnership Act. Students are selected by school canselors, colleges
are recruited to participate, and a ooordinating board provides
organizational support.
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Philippines

Under the "Pocrsible Dream™ scholarship plan at San Juan College,
small monthly contributions by parents cambine with a grant fram the
college to prepay tuition. The student and his ar her parents sign up
five vears before the student graduates from hich school and pay $10 a
month to the college. The <ollege contrilutes a $125 scholarship and
then invests the funds. The resulting sum pays for four semesters at
San Juan Oollege. The propam also offers students extensive
counseling to guide them through high school and prepare them for

college. More than 50 students and families signed @y =~ '~ €irst
year. Eighty percent of the students were Hispanic or . ) xrican
Indians. For more infarmation, conmtact San Juan De Dic . .ege, Pa

Say City, 2772-2774 Roxas Boulevard, Philippines.
Canada

The University of Iethiridge has developed a University
Preparation Program (UFP). In this program, the faculty work together
with tribal leaders to screen American Indian students. Same of the
activities involved include: learning style inventories, personal
journais, role playing, simlated games, planning strategies,
individial assessment charts, public speiking, group projects, diadic
and triadic commmication problem-solving group games, student
critiquing, combative exercise, designated irdividual free time,
lecthure style presentation, hauewark and tests. The UPP has been
successful. A high level of involvement among the American Indian
students may be the reason. They grow together, laugh together, and
cry together. The involvement between the faculty and the Indian
leaders is also positive.
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Gradate Programs

In the late 1970s, the National Consortium for Graduate Degrees
for Minorities in Engineering, now based in Notre Dame, Indiana, began
the first national effort to increase the mumber of minority students
in graduate eng. ‘eering. Fifty universities and a nearly equal mumber
of husiness organizations belong to the consortium, which offers
competitive fellowships to pramising minority students in engineering
at any of the member universities. In the summers befare and during
graduate study, the fellows are employed by the participating
businesses. The oconsortium also recruits heavily by holding
conferences and making college visits throughout the country to
encourage more minorities to enter graduate engineering. More than 400
fellowships have been awarded — 66 percent of them to African-
Americans, 31 percent to Hispanics, and 31 percent to Native American
Indians.

Faculty mentors in the Graduate Research Mentorship Program (GRMP) at
the University of California at Santa Barbara train graduate students,
who in turn mentor underyraduates. The program has been highly
successful in getting undergraduates to consider enrolling in gracuate
school. Participants camplete their degrees considerably faster than
other students, publisii professional papers earlier, and generally are
more highly qualified when they enter the job market.

The Minority Graduate Student Locator Service (MGSLS),
established by the Graduate Record Examinations Board in 1972, helps
graduate institutions and fellowship sponsors expand their pools of
minority applicants and helps applicants make institutional contracts.
The MGSLS served more that 22,000 students and nearly 250 institutions
in academic year 1985-86.

The Council on Legnl Bducation Opportunity (CLEO) was formed in

1968 to increase the 1cw school emrollment of economically and
educationally disadvantage! students. Between 1968 and 1979, this

a2
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program enabled approximately 2,600 minority applicants to
matricilate. Although the entrance examination scores of these
students were substantially lower than the average scores, more than 70
Mammmwmmml,mmm
examination, and practice as attorneys (Fram Minarity to Majority,
1989).

In sumary, many pecple, groups, and institutions must work
together to meet the challenges of minarity education (Fram Minarity to
Majarity, 1989). It is also clear that minarity groups have been
underserved by education. But there are strategies and models for
correcting that. Since minority groups seam to have the most a.ute
need for health professionals, the recruitment and retention of
minority trainees into health and into UAP training programs involves
more than educational issues. The issues, barriers, and suggestions
discussed here sametimes address all minorities and sometimes only
Native American Indians. However, the application of the infarmation
can be made in either case.

American can be a better tomorrow because of the action today.
One can only hope that the final chapter or the full participation of
mincrity people in education is yet to be written (Adams, 1988,.
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